INSTRUCTIONS FROM AUTHOR TO LIBRARY FOR THESES AND PRIZE ESSAYS

AUTHOR £ye. Depoar Ren-Om,

vme To Ceak. o Ohdel of vhe. Toltal Teunsh Tonchev

TYPE OF TEESIS: Ph.D. [ /1 D.H.L. [ ] Rabbinic ['“T”//_

Master's [ ] ©Prize Essay [ 1]

1. HMay circulate [L,i’/ ) Not necessary
) for Ph.D.
2. Is restricted [ ] for years. ) thesis

Note: The Library shall respect restrictions placed on theses
or prlze essays for a period of no more than ten years.

I understand that the Library may make a photocopy of my thesis
for security purpoaes.

3, The Library may sell photocoples of my thesis. L/////

yes no
5/5/30 QM’ Eﬂ’i‘/@%a

Datel | Signature of Author

Library Microfilmed _1!/4}7%?5

Record Date /

¥

r& giiff Member

Signature of Libra



by

Eve Deena Ben-Ora

Thesis submitted in partial
fulfiliment of the
requirements for Ordination

HEBREW UNION COLLEGE-
JEWISH INSTITUTE OF REL!GION
CINCINNATI

1986

Referee: Professor Samuel K. Joseph



DIGEST

ACKNOWLEDGMENTS
CHAPTER

1. Rabbinic Sources.

2. Contemporary Jewish Sources

3. Contemporary Secular Sources.

4. Methodology and Classroom Observations

S. Conclusions

NOTES

BIBLIOGRAPHY.

INDEX

20

49

88

188
201
222

228



| would Tike to thank the following people whose assistance and
encouragement made this thesis possible:

| am indebted to Dr. Samuel Joseph for his support and expert
guldance In helping me formulate the 1dea for this thesis and the
methedoiogy with which to complete 1t. His insights, creativity, and
excellent questions sparked my interest in this project from its
inception and served to carry me through to its completion.

The principals of the religious schools | visited graciously
allowed me entree. Shirley Schatz, Bruce Greenbaum, Steve Leder, and
Joel Block welcomed me in to their schools and were a valuable source
of information for this thesis,

The teachers, who were the subjects of the on site observations,
willingly granted me access to their classrooms. They were anonymous
in this thesis, but not in my mind. Their students who made the fob of
the teacher both trying and fulfilling,

Julie Schwartz and Steven Ballaban facilitated my research by
taking care of Naomi on the Sunday mornings | traveled to Cincinnati to
observe teachers in action, She had 2 great time and my mind was at
gase,

Naomi's presence offered many needed distractions and kept
everything in perspective.

And, finally, Avi read, edited, shopped, cooked, scratched my back,
and gave me constant incentive to continue, even when | had nothing
left. | look forward to being “real people" in the near future.



DIGEST

A good teacher can have a lasting effect on the quality of a
student’s 1ife, A teacher inaJewish setting has the additional task of
transmitting a heritage. The success of Jewish teachers affects the
quality of the student's Jewish life. But what is a "good" teacher?
Everyone readily offers opinions, yet the systematic description of an
ideal teacher cannot result from such musings.

This thesis describes a model of the ideal teacher in a Jewish
setting. It focuses particularily on the Jewish teacher in a Reform
religious school by means of exploring several areas in both the Jewish
and secular reaims.

The opening section of the thesis reviews the relevant literature
pertaining to criteria for the good teacher. The first chapter surveys
classical sources of Jewish learning to gain an understanding of the
rabbinic notion of the good teacher. Chapter two focuses on the
literature connected to Jewish education in contemporary times.
Chapter three considers the area of secular education In order to
broaden the base of understanding,

The second section, beginning with chapter four, outiines the
methodology used In observing teachers in action. On site visits in ten
classrooms=- observing ten teachers- by this writer was used in order
to gather data. Verbatim transcriptions from these class observations
and an in depth analysis of each verbatim based on the literature
review follows. Chapter five concludes by means of careful
consideration of the classical and contemporary sources in light of




what actually happens in a classroom. This chapter includes my own
criteria essential for a good teacher in a Reform religious school.
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THE LITERATIRE

~ Ain Zehut Eleh Blma'aseh
Children need examiples , nat critics.

‘e il MHISIH

The search Tor the ideal teacher presents a challange that begins in
the Biblical period when education first becomes an issue of importance.
Teaching during the Biblical period focuses on practical matters such as
laws, customs and statules. The main objective was Lo take the elements
of the tradition and make them relevant and usable for the present
generation so the behaviors connecled to Judaism would continue.! The
responsibility far passing on the traditions fell to the priests. Thaugh they
did not deal specifically with young children, they could be considered the
first teachers. Prophets are another example of teachers from the Biblical
period. They seem o have & tradition of dealing with younger men and have
the responsibility of passing the prophetic mantle from themselves to their
disciples. We hear about "sons of prophets” ‘ who would carry on the
prophetic tradition.

Before 586 B.C.E. priest and prophetl were in conflict over who had
ultimate authority with the people. They both claimed responsibility for
continuing Jewish practice and observance, but not with a spirit of
copperation. With the fall of the First Temple, the prophet becomes the
teacher and perpetuator of the traditions. "In these they found consolation
in the present as well as hope for the future."> Toward the end of the
Biblica! period, a new institution arose, the synagogue, which served to

1
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fUlfill many needs of a people in exile, among which education plays an
important part.

The availability of Talmudic information concerning teachers and
teaching is also scanty. The first sage o concern himself with educating
children seems to be Simeon ben Shetah, from the Hasmonean period. He
was @ member of the Great Bet Din and one of the Zuggal 4 " He sttributed
his honor and status entirely to his Torah knowledge. For his livelihood he
engaged in flaxwork, and his principle in commercial trangactions was to
conduct himself as to inspire people to glorify the name of his God, to
declere 'Blessed be the God of the Jews. ™ According to a passage in
Aetivbat he arranged for the children 1o go 1o school, Not much more
information concerning hie educational decision appears, but the fact that
one man concerned himself with education indicates an awareness of a need
for systemetized Iearning.6

Another account from Baba Bathra 21a discusses mare fully the
institutionalization of a public school system. This version presents the

deeds of Joshua ben Gamala, a high priest and member of the Sﬁnhedrin:?

Truly that man is to be remembered for good-
Joshua ben Gamala is his name- bul for whom
Torah would have been forgotten among Israel.
Because formeriy he who had a father was taught
by him Torah; he-who had no father did not learn
it. And how did they explain it? 'And you shall
teach them (Deut. 11:19)° was interpreted to
mean ‘And you your selves shall teach.” Then it
was  arranged that the teachers of children
should be placed in Jerusalem. How did they

2



‘

Ben-Ora

Rabbinic Sources
explain it? ‘For out of Zion shall go forth Torah
(Isaiah 2:3) Arnd stil) he who had & father was
taken up by him to Jerusalem to be taught, he who
hid no father did not go up to Tearn. Then it was
arranged thal teachers should be placed in every
district and that the pupils shouid be admitted at
the age of sixteen or seventeen. But he with
whem his teacher got angry reteiled and left.
Until Joshua ben Gamala came and arranged that
teachers should be placed in every province and in
every city, and that the pupils should be admitted
at the age of six or seven.”" (Bsba Bathra 218),

The passage quoted above may not necessanily be correct historically,
but it gives a sense of the progression in which formalized education
entered the Jewish r.:cwnwnwn‘tg.B Apparently problems developed with the
previous system of education which placed total responsibiiity on the
father. Theoretically, with this system, if one were an orphan, one never
recefved an education.® This may not seem like such a crucial matter until
one realizes the central importance of Torsh in every day living. Torah was
more than a document meant to be studied on a reguler basis. it was the
guide for life that informed daily decisions and social and political
interactions between people. Without & firm grounding in the teachings of
the Tarah, one could not function in the community. This was a religious
community that had certain expectations of its members. To transgress
these laws meant ostracism. Not to make provisions for all members of the
cmmunity to have equal access to the central pillars of the faith would be
irresponsible and immoral.

It remained the father's duty to teach Torah, but now another option
3



‘,

Ben-Ors
Rabbinic Sources

presented itself. Schoo)s were instituted to provide everyone the
opportunity to be educated. And with this came the professional teacher.
The rabbis maintained a positive attitude toward a person who teaches
someane else about the proper way to live ones life as a Jew: “He who
studies the Torah, but does not teach it 1o others, of him it is said, 'He
despised the word of the Lord." “He who learns for the sake of teaching
others will be given the opportunity both o learn and to teach.” "He who
teaches the Torah to his friend’s son, it is reckoned to him as if he had given
him birth.” ™And thou shalt teach them to thy children'- this is to be
interpreted, To thy pupils. For thus you find everywhere that pupils are
called ‘children® as it is said "You are children to the Lord your God.” 10
Teachers acting in place of the father shows the shift of private to public
education. These guotes also reflect a desire on the part of the rabbis to
legitimize this shift. They accomplish this guite skillfully, 8s is their
custom, via Biblical texts, The requirement for fathers to taach their sons
derives from Torah, so the need for teachers must also be derived from
Torah.

This shift from family/private education to public education reflects
ah ethic present in the Jewish psyche since Sinai. At Sinai the people, of
their own accord, took upan themselves the responsibility of following the
laws of the Torah, in rabbinic interpretation- "the yoke of the
commandments.” 1 In order to further guarentee the transmission of the
traditions and collective knowledge of the people, the parents now share the

burden of guarentor with the public institutions and teachers.
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Torah takes precedence, even over the creation of the worid, in the
view of the rabbis, According to R. Samuel b, R. Isaac: “The thought of
(creating) israel preceded everything.. Had not the Holy One, Blessed be He,
foreseen that after twenty-six generations Israel would accept the Torah,
He surely would not have written in it ‘Command the Children of Israell™ 2
This statement is understood in educational terms since “command”
connects to how one is to behave in 1ife. These actions relate directly to
Torah, which the rabbinic teachers saught to transmit to the people: “The
Torah [that is practiced and studied] for its own sake is a law of love; the
law [that is practiced and studied] not for its own sake is a law without
love. The Torah which is studied in order to teach, is & law of love, the
Torah which is not studied in order to tesch is a law without Tave, '3

who was ta learn Torah? In general terms, all male children. But,
according to Hillel, all are to be taught: "One should teach everyone; and
they based their teaching on the result of this approach; for there were
many transgressors in (srael, but when they began to study Torah, there
came forth frorn among them righteous men, saints, and worthy men." 4
This guiding principle indicates a great belief in the power of education.

Not only do minds become fuller, but wiser actions follow as well.

who was to teach Torah? Since education guarantees the fulure of
5
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Judaism, the rabbis had a particular kind of persen in mind. “An
unimpeachable moral and réhgiﬂus character was an essential qualification
for a teacher. 'If the teacher can be compared to an angel of the Lord of
Hosts, the Tarsh may be sought at his mouth; if not, the Torah mey not be
sought at his mouth... ™ &lso.."zeal and devolion to his duties as to give
himself entirely to his pupils, and to possess almost boundiess patience.” 15
(Baba Bathra 8b, Eruvin 54a, Berachot 63b, Abot 2:6, Te'anil 8a).  The high
priority placed on teaching can be extracted from these passages:

“Anyone who teaches his fellow man's son Toreh, it is considered as if
he had given him birth™'®  And .." For if & man induces his fellow to fulfill
8 miizvet, it is reckoned to him as if he had done it himself_."!7 The
following passage indicales the tragedy that occurs when education does
not receive an sppropriate amount of consideration: “Any town where there
are no schools is 1o be destroyed.” 18 This need not be taken literally,
rather a community in which the citizens are not learned has little hope for
survival. The rabbinic notion of a guaranteed future depends on_knowledge
of Torah in order 1o act in & "Torah-1ike" manner.

The rabbis actually had contempt for the uneducated. This attitude is
reflected in a blessing of a rabbi from the 2nd century which was to be
recited every morning: “One is obligated to say three blessings every day-
(Blessed is the God) who has not made me a heathen; who has not made me a
woman; who has not made me an am—ﬁaaref:.’g

The rabbis viewed education with such respect that they considered
one who taught as having divine connections: "Anyone who teaches the son

of his fellow man Torah, merits to sil in the heavenly abode, and he who
]



‘

Ben-0ra
Rabbinic Sources

teaches an ignorant person, even if evil is decreed against him, God
abolishes the decree."2% The Zohar also gives a teacher an exslted position-
"He who teaches Torah to children dwells with the Shechina"?!  And then

there is this teaching, which most vividly illustrates this idea:

"A man must not plough with his o at night, and hire it
out by day,nor must he himse)f work at

his own affairs et night and hire himself out by day. And
he must not fast or undergo privations of his own accord,
for he diminishes [by his congequent weakness] the
amount of his work for his master. R. Johanan went to a
place and found the school teacher was fatigued. He
asked the cause. They said to him, 'Because he fasts,’
The rabbi said to the man, 'You are forbidden to act thus.”
It is forbidden to act thus as regerds the work rendered
to man, how much more is it forbidden as regerds the
work rendered o God."22

As stated previously,the responsibility of education initiatly falls on
the father, later shifts from private/family o public educetion, but parent

and teacher both remain responsible for the education of the children:
"...Abayae cites the following Baraita: 'And thou shait
love the Lord thy God'- This means that Heaven's name
should become beloved through you; that a man should
study Scripture and Mishna and attend upon the schoiars,
and conduct his business courteousiy with people in the
market-place.wWhat will people then say of him? Happy is
this person who has learnt Tarah, happy is his father who
taught him Torah, happy is his teacher whe instructed
him in Torah...But if one studies Scripture and Mishna,
and attends on the scholars, and does not know how to
conduct  his business (properly) in the market-place and
does not speak courteously to people, what do people say

¥
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of him? Woe ta this man who learnt Torah, woe to his
father who taught him Tarah, woe to his teacher who
instructed him in Torah! This man who 1earnt Torah-
have you seen hoyy bad are his ways, how ugly his
deeds.. 723

The way people behave refiects their background. The worth of &
parent is based on the child's behavior; the effectiveness of the teacher is
based on how the child funclions in society The rabbis did not believe that
education stops once & child left home or the confines of a classroom. Torah

informed life,

The perception of teachers as outlined by the rabbis presentis
contradictions. On the one hand an elementary teacher was nol regarded
with much slatus (though the scholar [a teacher of alder students] had
somewhal more). This was considered a lowiy position and a teacher was
not considered & prime marriage partner. An elementary teacher could be
dismissed immediately if found 'irn:n:hau:umha:.""-""1 Tenure was not available at

that time. Furthsrmore,
the elementary teacher in Taimudic times did not
benefit from a number of structural elements that
ére generally available todsy. There was no
certification progrem. The teaching organization,
such as it was, certainly had no self-policing role.
Nor was there any kind of uniform approach to the
public. Moreover, the random growth of the number
of elementary teachers seemed to be related, not
to the established need, but to the notion that

8
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competition among teachers was an effective way
of keeping them on their tees. This is the clear
implication of the recurring Talmudic maxim :
“Rivalry between teachers will increase
wisdom. 22

Teachers often played other roles beside teaching. Aazzer was a
term connected with a teacher in a community where there were too few
children to require a full time teacher. So, the teacher also served in a
synagogue conducting religious services and reading from the Torah scrolls.
Since the school was usually located in the synagogue, these expectations
proved realistic, but the duties of the Aszzas had lower value in the
community. Thus, the menial tasks of the 4sz=en's role often overpowered
the potentially higher status of the teacher 20

On the other hand, the teacher's presence in the larger community “did
serve to heighten education as an occupation and to confer status an the
pract-itinner.“g? As the 1eaching responsibilities moved Trom the private
realm (father) to the public (community hired teachers) the teacher's status
improved. As R. Ishmael stated: "He that 1earns in order to teach is granted
the means ta learn and to teach."28 In fact the teacher's work is seen in
terms of God's work: "David said to God, 'Lord, make khown {o me which is
the class that of all the classes is the most beloved and lovely'.. ‘It is the
tlass of those teachers of Scripture and Mishnah who teach the children
taithfully, for they will sit at God's right hand. 22

Though teaching the law eventually became a legitimate profession,

9
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theoretically no salary was to be taken for performing this duty: “Teach the
law gratis, and teke no fee for it; for the words of the Law no fee must be
taken, seeing that God gave the Law gratis. He who takes a fee for the law
destroys the world">?  Later interpretations allow elementary teachers
to accept money, but not teachers of older students. Through a legal fiction,
elementary teachers were paid, not for teaching the l1aw, but perhaps for
teaching Torah trop®! or even just for their time spent watching the
children, as glorified babysitters. Since most elementary teachers had to
spend the whole day teaching they had little opportunity for any other

livelihood. Thus they were permitied to receive a saiary.31

The rabbinic description of the teacher includes elements that are
based on the rabbinic view of the teacher. A person engaged in teaching
does God's work., Accarding to Rashi, God spends part of each day and "sits
gnd instructs the school children” (who died in inffmn:g)33 AS seen
above, this connection to the divine plays a major role in the rabbinic notion
of the teacher.

In the earthly realm, in Kiddushin 4b it states "a woman may not be a
teacher of children." The reason given for this is that since the parents
bring the children to school, fathers might come in contact with the female
teacher.>d This interaction could distract him from proper thoughts or

lead him to improper thoughts or even actions. |n a similar vein, all male

10



Ben=-0ra
Rabbinic Sources

teachers must be married because they may have occasion to interact with
the mothers of students. Also, the male teacher must have his wife with
him.>3 A slave could not be a teacher since slave owners were forbidden
from teaching their slaves Torah. Perhaps the reasoning behind this is that
the rabbis did not consider the slave a proper role model for the students.
Once the teacher became an institutionalized option for
private/parental education, certain criteria were established to assure
c-nntinui'tg.35 The requirements for teachers centersd on
internal/motivational elements and external/appearance issues. The
following adjectives and quotations outline what the rabbis had in mind:
moral, honest, sincere, conscientious, religious, pious, patient. 37 A

teacher must also be modest and humble as expressed in this passage:

“Thy humility educates me' (Psalms 18:35) Aba
bar Aha said: Is there anyone more humble than
God? The disciple who sits before his master,
when he ends his lesson, says, ‘Master, how
much | have wearied you!' But when Israel had
been taught of God and they were leaving His
presence, God said to them, "How much have |
wearied you,'as it is written, Too long have |
made you sit.’ (Deut. 1:6).. R.Simeon b. Ze'era
said: If the disciple says, 'Teach me a chapter,’
the master says, 'Go, wait for me in such a
place.” But when God told Ezekiel to go forth to
the valley (Ez. 3:22), Ezekiel, on his arrival,
found God awaiting him (E2. 3:23)."30

Also, 8 teacher must be bright and cheerful both in the classroom and
11
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8s 8 person, be articulate, friendly and meture.>?  This passage expresses
the requirement of maturity on the part of the teacher: "4 teacher must not
be awake too late in the night since it might cause him to be sleepy during
the day. He must also not fast or withhold from himself food and drink. Nor
should he eat too much, for all these things cause him not to be able to
teach prnperlg.“‘“:' To behave in this fashion exemplifies a mature,
integrated individual.

The teacher must be in full command of the subject matter. This
includes good pronounciation (in the time of the rabbis texts had no vowels),
ability to transmit information effectively, knowledge of human behavior,
wisdom, experience, pedagogical skills to be able to handle a span of ages in
one class, current knowledge of Titurgical changes occuring at that time and

the ability to give individual attention based on each student's needs. 4

and finally, the teacher must be clean and dress m‘t:..c',lg:42 "According
to R. Jochanan... it is not only a disgrace for the scholar to go out to the
market place with patched shoes; but any scholar on whose garment 8 grease
spot is 1o be found is geserviag of death.” 43 Therefore outward
appearance must be in accord with the inner disposition.."one must not be
different from what he appears to be." The teacher's inner and outer worlds
must be in harmony. "As the Ark of the Covenant was overlaid from within
and from without with pure gold, so the teacher should be one and the same
outwardly and inwardlg."“

12
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In the beginning of public education there wers no set criteria. "All

that was required was o combination of knowledge, emotional stability and

wisdom. The poor teacher ,in en unstructured situation, was weeded out by
the simple process of having lost all his students.*42 Eventually the
specific criteria, outlined sbove, were established, but the main emphasis
remained on the person’s "moral character” rather than “academic
qualifications."40 "It was character which the Jews were seeking
to produce, and they were well aware that only cheracter can beget
character 47 The community needs to perpetuate itself and it can
only do this i it properly instructs the potential members so they become
integrated as model members of the society,

Hillel serves as an example of ane with both great knowledge and the

moral stability to act &s a role model:

"The fact that he was found worthy of the
inspiration of the holy spirit highlights his
personal attributes and virtues as they are
revealed in his deeds and activities, which
endowed him with influence and status. Even if
his appointment as Nasi [Patriarch, chief] by the
Sons of Bathyra had only limited significance-
that is to say, he was accepted as Nasi over them,
as 8 teacher of Halachot in the sphere of the
Sanctuary- his influence is nevertheless proved
by his enactments.” (The Prosbol eliminating the
effects of the Sabbatical Year which annulied al)
debts, thus making Jews more trustworthy in the

eyes of the non-Jewish lenders.)48

13
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Here we see an integrated person who not anly functions effectively

wilhin his own community, but also in the non-Jewish world.

Along with the realization of the need for specific criteria of what
makes & good teacher, evidence also appears indicating a realization of the
need to hone specific teaching skills in the classroom. The skills needed
carrespond directly to the general attitude towards educstion. A beginning
premise was that a teacher must have "the means of understanding the soul
of the child."4°

One way the relationship between teacher and student developed was
through the extensive amount of individual contact between teacher and
student. Clesses were conducted by means of the teacher reciting a verse

and the class repeated it, either as a group or indwiduallg.so According to

Rambam (Talmud Torah chapter |Y, Halacha 2) this is how one should
teach:"The teacher should sit at the head and the students should sit around
him 1ike a crown, so that they should be able to hear him well." This way
the teacher can interact with each student throughout the class.

Repitition, another teaching skill, served to reinforce and solidify the

information:

Said Rabbi Eliezar: "One must repeat to his
students four times”"... Rabbi Akiva said: "How do
we knovw that one must repeat to his students until
they master the subject? " [t is written "And

14
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teach it to the children of |srael.” And how do we
know that one must see that it is well understood
with the students? It is written "Put it into their
mauth.” And how do we know that one must
explain it to them? It is written "You shall set it
down before them,™ !

The reasoning behind this practice was not to bore the poor students,
rather , since the knowledge of Torah was so essential to everyday life, the
student had an invested interest in learning, Therefore, even if Lhe teacher
was inadequate, the student had a responsibility to make sure he Jearned

the material:

If after the teacher has taught the lesson,
students do not understand, he must not be angry
with them, but rather repeat the lesson until they
understand it. Nor should the student say "
understand” when he does not understand. He
should rather ask over and over again, and should
the teacher become angry, he should poiitely tell
him: “This is Torah and | must learn it even if my
understanding is limited.">2

A leacher must review the old before going on to any new material.
Practice was essential- "chant it every day, chant it every day.” Bright
students had the priviledge of sitling close 1o the teacher, while slower
students sat by the bright ones for their help and encouragement. 33

A system of rewards and punishments insured discipline in the
classroom. Stuents received added incentives to their learning so they

would go beyond the knowledge needed for everyday matters: | possess a

13
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fish pond, and if & child is cereless in his studies, | bribe him by giving him
some fish, and these wih him over to studg."54 There is also the
tradition of putting honey on the letters a child 1earns on the first day of
school so thel the beginning of education will always be & sweet memory.

Discipline was also a part of the school experience. Teachers were to
administer punishment in a way so as not to reject the pupil- "slways let
the Teft hand thrust awasy and the right hand drew near.” "..The Talmudic
sages (who) saw the need for the teacher to be outwardly strict yet be a
friend and counselor.@2  Teachers punished according to the age of the
student. No child was "threatened” until he reached his twelfth birthday.
Between the ages of six and twelve teachers are sdvised to “show
indulgence.” When & teacher_must punish a student, he is to do so gently so
as not to hurt the student too much. 2 The Talmud speaks against a
“school teacher who came to school with a strap in his hz;'mn:!.“S-'rr The
rabbis go so far as to suggest a career change for a teacher who shows too
much strictness: "A teacher who is a dictator to his students should be
dismissed and he shouid engage in other types of work."29

Scattered references appear in primary sources concerning language
education, how to teach reading, use of memory, use of mnemonic devises,
importance of review and summary, importance of quoting references
correctly, use of breaks to keep uttentiun,Eg and the need to keep lessons
brief to aid retenti on.50  Also found is the important concept thaet students
learn best what students need most: "Rabbi said: 'A man can learn (well)
only that part of the Torah which is his heart's desire 0! Thus, 8

teacher's success was even greater if his choice of text to be studied had
16
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something to say that would have meaning for the students’ lives.

In ancient times the choice of material to study was often dictated by
the availability of texts, Beceuse the Pentatsuch was difficult to obtain,
expensive ,and took a iong time to copy, students often had to share.
Teachers , therefore, had to make curriculum decisions based on the
availability of meterials 62 However, the teachers' decisions must

also have relevancy for their students' needs and interests.

The teacher student relationship was based on an attitude of mutual
need and respect. The teacher sought to pass on the contents of the sacred
texts. He saw this as doing God's work. The students must 1earn their
lessons well, not only for their day to day existence, but also for the worid
to come: "One who finds a lost object...of his teacher and that of his father,
his teacher's must be restored first, for his father gave him earthly life,
while his teacher gave him eternal life."83

The respect that a student must pay the teacher is apparent, but not
s0 the respect a teacher must pay the student. The rabbis saw a need to
reinforce the responsibilty on teachers to treat their students well. They
found many ways to remind teachers that “the natural fear that children had
of a teacher could not be -expla'ited.“ﬁ"" For example, there is a story

ahout Rabbi Elazar ben Shamua, who said:
"Let the honor of your students be as precious to

17
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you as your own,” was himself very careful in
paying respect to his students. It is told that he
always arrived punctuaily for lessons that he gave
to his students, so that they would not have to
wait for him. It is aiso said of him, that he was
much beloved by his students, and that there were
so many of them, that there was no place for all of
them to sit."02

The source for the notion of mutual respect between teacher and pupil
originates with Moses, the teacher par ayce//snce in the rabbinic mind:
"And Moses said Lo Joshua: 'Select ys some men and go fight Amalek.' This
shows that Moses considered Joshua his equal, teaching us that one must
respect his pupil as he respects himself,"00

Rambam in his Talmud Torah also picks up on this theme of mutual
respect when he describes how a teacher should set up his classroom: “The
teacher should not sit on a chair while the students sit on the ground, but
either all should sit on the ground or all on chairs 67 This passage
shows an awareness of the need to consider the physical setting of the
classroom as well as paying respect to one's students,

The following passage from B. Spiers The School System of the d
Talmud (p. 37) summarizes some of the basic assumptions of

student-teacher relations:

“The Talmud considered it necessary that there
should exist a certain friendliness and mutual
affection between master and pupil, and that this
should be effected by the teacher entering into
feelings of youth, adapting himself to its
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cheerfulness, and taking this as the basis of
intercourse maintained by them during instruction.
They recommended that teachers should cultivate
8 spirit of cheerfulness, which should by degrees
pass into & seriousness of behavior befitting the
importance of the subjects in which they might be
engaged.. Such cheerful seriousness should
prevail throughout the entire intercourse
between master and pupil. For it is only when the
teacher encourages the pupil by kindness of
manner and cheerfulness that the latter will, on
their part, be induced to 18y aside the shyness and
false shame which keeps them from inquiring...
For such a system a cheerful teacher yrould indeed
be most competent... while its effect on the pupil
must have been to develop self-reliance as
opposed to shyness.."f'ﬁ

Perhaps the most significant reason for a {eacher to respect his
students rests with the belief that a teacher learns as much from his
students as they learn from him: "Much have | learned from my teachers and
more have | learned from my colleagues, but from my students | have
learned the most."8Y 5o @ teacher, while in the teaching role,
simultaneously occupies the student’'s role. A teacher who keeps 1his in

mind at all times will have no difficulty treating his students with respect.

The relationship between teacher and student does not end even
though they are no longer in & formal classroom setting:
One of Rabbi Akiva's students in Yavneh became il).

He had no relations or friends there, When Rabbj
Akiva noticed that the student hadn't come to
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study for several days, he went to visit him and
found him lying in a shabby tent with no one to
Jook after him Rabbi Akiva quickly swept the room
¢lean, made his bed, gave him some medicine, and
sat down to talk to him and comfort him. The
student immediately felt his strength returning.
He Jooked at his Rabbi and said: "Rabbi, you brought
me back to life." /9
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Those who can, teach;
Those who teach, 12arn.

The rabbis taught that the father had the duty to educate his son.

Tesch them te yawr chilgren was taken literally. In modern times, this notion
still finds popularity. Ina program called P.A.T.T. (Parents are Teachers Ton,
sponsored by the Union of American Hebrew Congregations), parents learn how
to take everyday events in the home and turn them into teachable moments.
The ordinary becomes special when placed in conjunction with Judaism. Inan
article in Compass Magazine the author describes an experience with her
daughter. The daughter receives a new doli house as a gift. The deughter asks
about a mezzuzsi for the doors of the house. The author/ mother finds a smal)
doll-sized mezzyzshand they conduct a chsmuks! e beyrl! for the doll house.!
Thus she brought Jewish education into the home in a natural and effective
way.

The rabbis had varied notions of whal qualities a teacher should possess-
love for the profession, not 1o teach for money (Ned. 37 a), a need for patience
(Pirke Avot 11b), willingness to explain until the student understands (Eruvin
54 b). The rabbis’ idea of what makes a good teacher begins with the father,
but even in rabbinic time, the need for the community to take responsibility
for the religious education of the children arose. In contemporary times the
parental role remains an importent part of religious education, but the

Temple/Sunagogue/ Community school continues as the primary source of
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Jewish religious instruction. The rabbis had their ideas of what qualifies one
Lo teach children, so too in contemporary times can we derive more

information concerning the qualities of the idesl religious school teacher,

In order 1o better focus on what determines the ideal teacher, a brief ook

at the overall goals a teacher seeks to meet is in order. Accarding to
an article in the CCAR Journal (1963):

..the goal of Jewish religious education is not the

accumulation by the student of knowledge of facts

and figures or of "skills" (as the current pedagogic

lingo has it), but rather his moral and spiritual

groyvih as @ human being and & Jew. To this end

facts, figures and skills are only means. The basic

question of Jewish educational philosophy, Lo which

all else is subordinate, is: What kind of Jewish adults

are we attempting to mold? What are the qualities

and attributes with which we hope our efforts will

endow Him?2

The author goes on to say that the process of "malding” a child should not

be viewed as something negative, since this is a realistic understanding of the
gducational process. Also it is the indirect consequence of &ll human
relationships.” > This does not mean that molding eliminates the basic
character of the individual to be replaced by the teacher's character, rather

the teascher must assess the characler of the student and seek ways that
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strengthen and expend it. This process occurs in a1l human intersctions in 8

casual way and in the classroom in a structured way.

The author cautions lest we invest too much importance in the effect of
any one individuel teacher. He points out that meny factors play upon a child's
development : “individual iemperament, historical destiny, the accidents of
time and place¥ But the importance of defining the goals of religious
education remains,

The goals of Jewish education also include instilling children with a
"faith in God" and a “faith in man.” The suthor understands "faith in God" to be: |
"Not the God who is & cosmic magician or errand boy, bul the God who is the
creative and sustaining power in the universe.” 3 When he says "faith in man”
he means; faith "in themselves and in other human beings.... Their religious

education... will help them understand man as he is-- devious, cruel, evil in his

thoughts from his youth on, but also capable of the heights of generosity,
self-sacrifice and love."® These general notions are followed by some more
concrete goals of Jewish education. The author wants Jewish children to have
a loyalty to the Jewish people, but to be "authentically” loyal, not
“chauvinistically” or "defensively” loyal. He believes that Jewish children
should appreciate the survival of the Jewish people against grest odds; have a
loyalty to the synagogue; feel positively about the Jewish festivals; know
Hebrew; know Bible in & critical way; be familiar with the other great
documents of the Jewish tradition.”

Same other areas that religious schools should consider their
responsibilily include: understand the meaning of fsegaias . "be happy and
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well adjusted adults” {meaning to have a balance of emotional experiences,
both good and bad, ups and downs): have a "mature agsthetic sensitivity” (fil
ones leisure time constructively); have a respect for Jewish and secular
learning; understand Christiﬂnitg.ﬂ
These areas represent one person's ideas as to what a child should learn

in religious school. Each individual school may emphasize one area over
another, yet all should be given some degree of priority. But the conclusion of
this article sums up the main component necessary for a successful religious
education program:

The basic problem of Jewish religious education, as

| see it, lies not in textbooks, administration,

fiimstrips, and all the other paraphernalia, the

discussion of which clutters up our educational

journals. These, to be sure, are important and there

is 8 vast amount of work to be done in improving

them. The essential factor, however, is now, and
always will be, the teacher.”

The best, most creative curriculum are meaningless without the right people

transmitting the information and interacting with the students.

Jewish tradition does not venerate the mighty and pawerful in history,

rather "we celebrate teachers. The teacher is the central pillar of Jewish
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living, past, present, and future.” 10 The teacher kindles the szirsf of Judaism
8s much as passes on the information of the Jewish tradition. Even though the
Classroom experience may not completely create or destroy a person's Jewish
identity, any one experience has the potential to change one for a lifetime. !
The fine teacher must be found to perform the important task of maintaining
and enhancing Jewish identity and continuing the transmission of basic and
‘sophisticated Jewish knowledge. “The Jewish community, no less than others,
must reestablish the tradition that teaching is a noble art worthy of the finest
artisans.” 12 Seymour Rossell expressed his awareness of this need when he
stated: A good teacher is a treasure. Bribe them to keep them around.” !>

The people charged with the responsibility of teaching the future Jewish
community should be the best. The following outiines some of the attributes
Jewish education sources prescribe for the excellent teacher.

Experts continue to debate whether it is more important for religious
school teachers to have a firm Judaica background or strong teaching skills.
One cen argue strenuously for each, ldeally, both should be present, but this is
not always the case:

Most Reform congregations in large metropolitan
centers, becsuse of higher standards and pay scales,
have semi-professional staffs. In the smaller areas
of Jewish population, pay is of minor significance
because trained teachers are almost impossible to
obtain and most 1ay teachers are not concerned with
financial considerations. Because the housewives
and professional men who compose the staffs lack

sufficient time, high standards are difficull to
enforce. !4
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However, the author of this statement prefers @ non-professional staff
because he believes that teachers who are members of the congregation can
help to instill & Jove for the congregation as well as transmit Jewish
knowledge. He also feels that they are more “willing to learn and experiment"
and tend to form stronger bonds of collegiality. 19 This sttitude does not

mean to imply that those who teach best do so for free. On the contrary:

Reform Jewish schools have, by and large, veered
away from the practice common among many
Protestant Sunday schools of relying upon
volunteer teachers. Although the spiritual values
which motivate a person to volunteer his services
to the religious school are admirable qualities to
encourage, a professional attitude requires that
the school should have a right to make certain
demands on the teachers. There is a relationship
between paid teachers and trained teachers. When
the teachers are paid, the administration of the
school cen sns7st that teachers attend faculty
meetings, keep proper records, prepare lesson
plans, interview parents, and perform dozens of
other tasks which a school administrator might
feel reluctant to demand of a volunteer staff.“f'

The teacher should be paid adequately, 17 but the salary could be
"..considered only a token payment. She (the teacher) can never be reimbursed
completely for the devotion or inspiration she brings to her work... Such
salaries, modest as they may be, are an indication that congregations feel a
financial responsibility, 18 gyt anyone who is in teaching for the money is not

a desirable candidate. The Jewish schools need good people who find some
25
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"spiritual setisfaction” in the job,!®
Who are the people who choose to tesch in religious schools? The

reality of the situation seems to be that most teachers in Jewish schools have
little Jewish background and Jittle teaching experience. Lawrence Meyers
points this out in the introduction te his teacher training manual:

Preparing untrained adults for teaching in the

religious schaol is perhaps our most critical and

difficult task. The problem is compounded when

we find Lhat most of these untrained adults
heve had little Jewish educetion past the

religious school leve) themselves. 20

Audrey Friedman Marcus comments on this problem in an article about teacher
training programs that seek to train part- time teachers with little previous
experience and 1ittle Judaic knowledge: "If, as research has shown, teacher
training is vital to the success of full-time teachers in & secular school
setiing, how much the more so is it essential for part-time religious school
teachers"2! Because of the importance of what these teachers transmit, they
must know what they are are teaching and how to do so in the most effective
manner.

The following lists the advantages derived from training teachers rather

than let inexperienced, but good- hearted people teach the future generation of

JEWS:

. Aids, supports and encourages the development of teaching

capabilities.
2. Fosters awareness of teaching and learning styles

26
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3. Enables teachers to stay active intellectually and to avoid
stagnation
4. Demonstrates good teaching, provides role models
9. Provides an opportunity to try things out in a safe environment
6. Helps teachers keep up with educational trends
7. Shows teachers how to plan ahead
8. Helps teachers choose engaging activities from a wide
repertoire of strategies and methods
9, Provides knowledge about materials and resources
10. Gives teachers a chance to problem solve
1. Enables teachers to get to know each other, to become aware of
each other's strengths and talents and to 1earn how they can help each
other and be a support group for each other, thereby reducing
loneliness and isolation
12, Increases Judaic knowledge
13. Dffers a spiritual dimension to the task of teaching
14, Provides personal enrichment and growth
15. Improves self concept
16. Gives teachers a chance to express themselves
17. Offers effective ways 1o manage the classroom
18. Helps teachers to provide a good physical and social climate in
the classroom.22

These reasons for how teacher training cen help indicates the importance of
having well trained teachers. It is always possible 1o "make do” with available
people, but higher standards can and should be atlained. The benefits derived
from having a trained religious school faculty ultimately affects the Jewish
identities of the children in these schools. (Several of these elements noted
above,3,6,10,12, 13, 15, 17, give clues regerding what to look for in excellent
teachers since one can understand them as goals). In response to this

perceived need in the '70's the Joint Commission on Jewish Education for the

27




Ben-0rs
Cont. Jew. Ed. Sources

Union of Americen Hebrew Congregations and the Central Conference of
American Rabbis began to explore the possibility of formalizing the training of
Reform Jewish educetors. in 1982 criterie were established by
representatives from the Joint Commission on Jewish Education, the Central
Conference of American Rabbis, the American Conference of Cantors, the
Hebrew Union College-Jewish Institute of Religion, and the National
Association of Temple Educators for the title of Fesrom Jewssh Foucelar
The standards established seek to systemetize *... academic and professional
standards required of all practitioners..” and "... reflect concern for setting
forth reguired academic study and professional training while recognizing the
diverse backgrounds of the men and women currently working in Reform
Jewish Education."2> The Reform movement is the first in North America to
establish such a title and to outline the specific criteria it deems necessary
for excellence in teaching and administrating.

Teacher training and giving clear messages (i.e. through an appropriate
salary) that a teacher's work is valued should uitimately lead to a greater
respect for the teacher both in self-perception and from the viewpoint of
parents. Leo Honor phrases it thus:

It has been stated that a rabbi must be a person who,
in addition to whatever qualifications he may possess,
is qualified to be a minister of religion; a Jewish

social worker above all must be qualified as a social
worker. Similarily, a Jewish teacher, above all other

considerations, must be qualified as an educator 29
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Uuatifications of both knowledge and tesching skills tead to a greater
professionalization of the teacher. Even part-time religious school teachers
need to consider this issue, because of the responsibility they have in a few
short hours a week {o pass on the traditions of the Jewish people. According
to Dr. Samuel Joseph:

It is the obligation of any profession to assure its
clients and society of ethical conduct and effective
perfarmance by each of its members. As difficult
and delicate as the ethical aspect of professional
regulation is, it is probably less troublesome, at
least with respect to teaching, than is the
explication and monitoring of effectiveness. Yet,
how effectively teachers perform the functions
expected of them has tremendous significance for
both the future of society and the life of every
individual in 1t.23

If religious school teachers expect to make an impact, they must know cleariy

the importance of their task and make sure they accomplish it effectively.

Having now established the important role of the teacher, who might be
motivated to pursue such & position? We now must begin Lo explore possible
guidelines to determine who is truly qualified, in a superior way, to fill that
role. This may appear an easy task, but the problems inherent in such an

exploration present themselves immediately.
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The first problem is the attitude of the sceptics. There are those who
say there is "no way to measure teachers. There is a chemistry.” 26 Though
most /may sat agree, this attitude makes the exploration all the more
difficult. In order to feel committed to working through a solution, one must
begin with a positive attitude that one can develop a solution. But this
perception hints at the inherent problematic nature of the search. Many
elements remain nebulous, so an accurate means of determinig effectiveness
continues to allude.

Another problem stems from the attitude that one who teaches in the
Jewish school should do so based on an inner sense of mission;

The foremost requirement is that the teacher have a
feeling of dedication and consecration. Jevwish
teaching, like the rabbinate, is one of those which
first and foremost must be a calling. Irrespective
of how much a rabbi may know about the techniques
of his profession, he must first have felt a "call”
Most people will not challenge this contention when

it is made in regard to the rabbi. | see little
distinction between him and the teacher in this

regurd.27

How can one establish specific criteria that can apply to someone who teaches
based on a "call"?

A third problem arises from the fact that in & lifetime we learn from
many teachers, therefore we all have gp/nigns  aboul teachers. These
experience besed opinions come to have an authoritative significance even

though each person's criteria for an effeclive teacher is based on as varied
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elements such as the significance that teacher had in his/her life, how much
was learned, basic enjoyment of the class, if the teacher disciplined ably, if
the teacher showed concern for the student as & person, if the teacher actively
engaged

in community activities, etc. Each person could have a different opinion

about one teacher because they each used different criteria. 28 "Opinion” ends
up having more significance than "fact.”

Criteria for excellence/effectiveness become more difficuit to establish
when one considers the verious constituencies to which a teacher answers;
parents, students, administrators, peers, all with their own c:ritlazr'irzi;"':";l
as well as the continued tug-of-war between secular school and religious
school, extracurricular activities, all potentially decrease even the best
teacher’s ability to succeed. Shirley Schatz recognizes the many problems:

-Indifferent students, triggered feelings of
frustration, anger and even failure in a teacher.
Charged with the responsibility of covering a large
number of objectives in a relatively short period of
time, the religious school teacher faces the
enormous challenge of stimulating students’ interest
and participation in order o accomplish these
objectives. Not an easy task! The fact that young
people have many other activities to occupy them,

coupled with the reality that many families place a
low priority on Jewish education, make the tesk even

more difficu1t.30

The teacher also operates under the burden of 8 negative stereotype.
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Though Judaism lauds education and the teacher, “on the other hand, there is
the equally widespread notion that one became a teacher after having failed in
8ll pursuits demending knowledge or skill...this ambivalence must give way to
& universal respect for the teacher, both as a professional and as & human

bef n!:]."31 Normen Lamm also discusses the problem of a negative attitude
towards teachers’ abilities. He discusses this perception in terms of one of
four myths that needs dispelling. Myth number two: “He who can, does: he who
cannot, teaches.” He understands this myth to be a self-defeating notion and a
self-fulfilling prophecy. This is connected to an assimilationist trend in
which Jews perceive Judaism as irrelevant and, by connection, the work of
teachers of Judaism as inconsequential.

In ancient times teachers had status, but T1ittle money. In modern times,
without money one has no status and without stetus one cannot rise. Thus “..
education attracts the best and the worst. The best- the most idealistic, the
most committed, the most principled. And the worst too-- those who couldn't
make il in pre-med or pre-law..." This myth must be destroyed in order to
reinstill pride in this important prufession.32 Lamm believes " that he who
can, does; and he who cen best, teaches.">>
Ultimately, to determine the success of @ teacher one must consider the

“affects.” The final problem of determining effectiveness presents itself in

the following passage:

..the effectiveness of anything pertains to its

effects, the results that can be attributed to it.

Sometimes these consequences are readily

apparent, but in other instances they may not
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manifest themselves for years. Henry Adams went
50 far as to claim that "a teacher affects eternity;
he can never tell where his influence siops.”
Obviously, the more remote an effect is, the more
difficult it is to identify with certainty what or
who is responsible for it. Moreover, even when the
casual agent can be identified with some certainty,
we are reluctant to impute effectiveness if the
result was not intended, though we are not hesitant
to assign blame for unintended efforts that are
undesirable 54

Therefore, because the effects do not usually appear immediately, nor are they
always obvious, it is not always possible to make & judgement. But the
importance of attempting to find a solution remains.

The ability to speak occurs naturally in human beings. The ability to
communicate knowledge and information is apparently also innate and
therefore a simple process. But one should not assume that all can equally
well pass on knowledge to others. A class of bored, fidgety students indicates
that not all teachers have the ability to engage 8 class, Contrasted witha
competent teacher, who maintains the students’ interest, and one begins to see
the skill and artistiry involved. "Although it seems effortless, it is the result
of years of training and experience during which the personality has grown and
matured and has adjusted itself to the infinite variety of the teaching

situation; and during which the skills and technigues have become refined and

perf ecteﬂ."35

Not just anyone can teach; not just anyone should teach. The job of

religious school teacher requires dedication and ability. Standards are
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difficult to establish due to probiems of too few qualified people, low priority

placed on Jewish education, etc. (see previous section), but the fact remains:
Teaching is a skilled profession. There is no formula
that can take the place of trained and experienced
teachers. Any hope to the contrary is only wishful
thinking and must inevitably lead to a waste of
effort. Because of the dearth of trained teachers in
the Jewish figld, leaders have indulged to a large
degree in a frantic search for a magic formula which
would solve their problems >

How do we proceed in looking for the effective teacher? Most lay people
and professionals agree that the best way to determine effectiveness is
through the end product; what the students learned and how well they
1earned.3? But quite often it is also difficull to evaluate the end product so
the next option is to turn to the "agents in questiun.“sa In doing this, we must
be able to establish a connection between what a teacher does and the result,
This relationship may not always present itself clearly and all teachers do
not have equal ability in all areas.>> “No teacher can be all things to all
students or equally effective in contributing to all goals of education."40
The teacher must be aware that:

1)*..1earning takes place within the learner. Al the
teacher can do is create a situation in which the pupil is

stimuiated to learn, in which he wishes to learn. This
means that interest must be awakened and interest is

followed by effort.”
2)The best learning is through experience. ” What the

child is to learn he must first live.”
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"..the teacher who Jooks at his job makes efforts to
understand the child both as an emotional as well as 8
thinking human being, he is creative in his
interpretation of the curriculum and sees it in terms of
the child's understanding, and he guides the learnin
process by following sound principles of learning.” T

The evaluator (person observing) must take into consideration the great
diversity of circumstances and goals and to see if the teacher is aware of the
ideas listed above, as well as to see if the teacher serves as a role model
outside the classroom with students and colleagues. Each ability of the

effective teacher requires different skills. A1l must come in to play:

Clearly, our conception of "the effective teacher” cannot
be some narrow, conventional stereotype. We need not,
however, reject the notion of ineffectuality among
teachers. Responsible administrators are obliged to
render judgements regarding teacher effectiveness, and
students, alumni, parents, and the general public make l
such classifications as a matter of course. The teaching
profession has its own interpretation of what constitutes
an effective teacher, however, and has a |
responsibility to persuade others to reexamine their

conceptions in its light. 42 |

Leo Honor believes that when discussing teaching one must consider
retsyr and maiswy and recognize the difference between the two terms.

Fatsyi requires that one “reckon with ideal goals;” the need and desire to go
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beyond what anyone else has done before. Aefsw “connotes actuality, the need
toreckon with life as it is."4>  Effective Tiving requires & healthy balance
of the two. So does effective teaching. In combi nig relswy and metswy 8
teacher must also factor in elements of personality (who the teacher is),
knowledge (what the teacher knows), and €kills (how the teacher uses what
s/he knows). Each of these will be discussed below, while also congidering
the balance between the ideal and the rea) world.

One must ask what type of person pursues such an endeavor? First, a
teacher is someone who has an interest in and, hopefully, a love for children 44
And, since Lhey will teach in a religious setting, a desire to gain "spiritual
satisfaction.” 42 S/he should also be interested in work that allows for
“creative self -expressiu’n"‘*ﬁ and be comfortable in such anh environment: "As
in other areas of human endeavor, o in teaching is it rare that perfectian is
altained. The creative teacher strives constantly for perfection; never quite
attains it; occasionally comes close 1o it; and finds in the effort many a deep
SBtiSfﬂCtiun."4? A teacher should ultimately be a person who is a “seeker
after truth.~48

The basic compeonent of who chooses to teach lies in the personality.
"OTten the personality of the teacher is as important , if not more so, than the
content. 49 Though this must 7ol be the only element to determine ones
teaching ability, its significence warrants expansion:

What are the elements of the good teacher? First and

foremost is the teaching personality. There are
people who are born teachers as there are people who
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are born actors, musicians, writers,etc. These
people must teach because it is in their blood. These
are the ones who usually “perform” in front of the
classroom. They hold their classes with their
“glittering eyes," with the power of their eloquence,
with the excitement they generate. The mundane is
mede spectacular. They control by an inner power,
strength, and
dedicatiun.50

The elements of dynamic personality must exist in
some degree in any successful teacher. A teacher is
o performer. He stands before a group which is often
receptive, and often hostile; and he must establish a
working relationship with this group. If his
personality is a negative one, if he does not exude
some warmth, some concern for the pupils he
teaches, if the pupils sense a perfunctory ettitude, a
casualness, or an indifference, he will fail. Can this
warmth be simulated? It is very unlikely. It must
exist as part of the personality. And where it does
not exist, where there 1s indifference, where the
atlitude is that this is @ job that must be done and

got over with, no teaching can take place.”!

There are many personality traits necessary for all teachers,s ome or all

of these traits may appear in any given teacher, but the qualities of the Jewish
teacher remains unmentioned. The following statement of Leo Honor expresses

a trait essential to the truly motivated, and, by extension, successful Jewish

teacher:
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The Jewish teacher must be concerned with the
future of Jewish life in America. He must be
convinced that only through 445 efforts and those of
his colleagues in his kindred professions, together
with the influence and inspiration which will
emanate from |srael, can we help build the kind of
Jewrish life which will make it & dynamo of future
Jewish creativitg.52

Without this powerful motivating sense of duty, the Jewish teacher merely
performs the potentially mundene task of transmitting information. But with
8 commitment to a mission, a Jewish teacher can strive to higher ideals. The

following describes a new kind of teacher:

These modern educators edhered to the theory that
education is a life-long process. They set out to
study in order to acauire the skills and techniques
that make for good and competent teachers... Mast of
them had an excellent Jewish educational background, .
but all of them continued their studies throughout
their adult lives. Education to them was both & means
and an end; a means to better interpret to their pupils
basic Jewish values in the light of a constantly
changing world, and an end to fulfil and realize the
traditional Jewish goal of education- 7aras Lishme

(learning for learning's sake) 2>
As much as personality pley a major role in determining a teacher's

success, one cannot depend solely on personality.

One has to know how to do it. There are skills and
techniques to be acquired and leasrned before one can
call himself a competent teacher. Trusting entirely
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to the force of personality ... is dangerous. Besides,
Lloo many demands are made upon a tescher: and
eloquence and charm sometimes lose their glamour in
an atmosphere of sameness >4

A teacher must know his/her subject, not necessarily to be an expert,
but at least to have a "thorough grounding” in a particular content area. The
teacher should also be learning new material all the time so as to keep current

and not stagnate&-ﬁ':’5 But there can be more than a basic knowledge expected:

There is the fiction that the.. teacher, in as much as
he deals with children, need not possess a broad
secular and Jewish background. The assumption is
that a teacher reguires only enough pedagogic
competence and just enough information to ensble
him to encompass the content of the class
curriculum.22

..the idea that any ceiling can be placed on what a ...
teacher ought to know is fallacious, because the
teacher comes into educational contact with sdults
@s well as children.... the _.teacher has to gain the
confidence of parents. And since many of the latter
gre sophisticated men and women, they will respond
favorably only to a teacher whom they can respect in
their own terms. A teacher must represent Jewish
tredition at its best; and that best requires breadth

and prarunditg‘ﬁ?

In fact, "no teacher can ever afford to feel that he has mastered his field with
finality. He cannot cease studying, for the obvious reason that there is no

point at which omniscience is attained 30

The requirements to become a8 Reform Jewish Educetor suggest specific
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areas in which a Professional Jewish educator should be proficient. To begin,
the " Kefmm Jewish Foucatar is a professional title awarded to 8 person who
meets high standards of academic preparation and professional experience.”
This title is confered upon peaple who have an advanced degree from one of the
Reform institutions of higher learning or an equivalent institution, specialized
training in education and administration, advanced study of Judsic subjects,
experience in the classroom and a supervised internship. A commitiee
evaluates each application and determines acceptance. All of these standards
were established to enhance the quality of Jewish Tife in North America.

But more than knowledge of the field in which the teacher involves
him/herself is necessary. Broad based knowledge and experience can only
serve to enhance any teacher, A Jewish teacher should be "of some culture.”
He/she should not only be interested in Jewish life in Americe, but in any
country where Jews can be found. The arts, both graphic and theater;
journalism; literature; any erea of culture that can enliven the study of
Judsism for his/her young charges.Sg The greater the depth the teacher can
bring to the classroom, the greater chance the students will carry what they
learn home with them and into their adult Tives.

Along with acquired knowledge of the particular subject to be taught, a
teacher must also have a "... basic knowledge of the laws of learning, of the
psychology of the pupils he teaches... One must have some notion of how the
mind one is seeking to reach will react."00 The best intentioned teacher cen

ultimately fail if he/she tries to do too much, too quickly and only succeeds in

frustrating the students
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In summary, a teacher must be learned, wise and courageous. Learned
enough to carry on a discussion with people of all levels of i<nu~:~,fledgr;!;62 wise
enough to be flexible to meet changing situations in the classroom and
changing needs in changing times: “A tradition which remains static in the
midst of its adherents is a tradition which must atrnphg;“"s’3 Courageous
enough "to face up to his own problems as well as those of the tradition. A
teacher who fails to rework his material and his ideas because he fears
eriticism is spiritually dead,"54

Jewish education needs men and women rooted

in a love of their people and its heritage, who
recognize that they have to share the respensibility
for enabling their people and its tradition to live.

Only by their studying deeply and thinking creatively
can that responsibility be met.0

Now that we have considered elements of what constitutes the
personality of the teacher and some ideas of what a teacher should know, we
now turn to what a teacher should g and how a teacher should £ebsve "The
teacher who really looks at his job sees il as a complex and challenging
undertaking. That is why his first responsibility is to view it with an
awareness of its many facets.” 66 one of the major facets to consider
involves knowing how to conduct a class in a manner that permits the greatest
amount of 1earning to occur. The following is derived from a list of classroom
management tips that gives some insight into areas a teacher should consider:

1. Ability to be personal with students in a way that shows
you care but cannot be taken advantage of.

2 Be aware of the external features of a class.
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Be flexible with lessons.

Be well organized.

Give clear messages of direction and intent.

Set clear and reasonable standards and back them up.

Be fair and consistent; act promptly, but don't overdo it.
Be mature and controlied. Don't give mixed messages.
Rather, model the desired behavior

Be able to move freely about the room,

Reinforce proper behavior and make sure each student
has an opportunity to feel success for good behavior and
good work.

Involve parents.

Do not hesitate to admit errors. _

Have and keep a sense of humor at all times.67

Some other areas teachers should consider developing are the use of the

blackboard and chalk to help students visualize; questioning skills;ﬁﬁ active

listening skills. Teachers also have to know how people Iemrn.f"’-Jl The

following five principles of learning come from Ivor K. Davies Competency
Based Learning:

1. Whatever a student learns, he must
learn it for himself, no one can 1earn it for
him.
2.  Each student 1earns at his own rate,
and, for any age group, the variations in rates
of learning are considerable.
<. & student learns more when each step
is immediately strengthened or reinforced.
4. Full, rather than partial, mastery of
gach step makes total learning more
meaningful.
8 When given responsibility for his own
learning, the student is more highly
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motivated; he 1earns and retains more.’©

Without an awareness of how children learn the process of teaching stagnates
and a teacher can begin to feel frustrated. The process of teaching requires
that the Leacher evaluate whet needs to be learned and present the material in
such a way that the student can learn and internalize the information.
“Learning involves certain changes on the part of the learner that are
considered desirable,*’ !

Another skill that teachers should develop, which deserves further
elaboration, is the skill of preparation. This aids in keeping a 1esson flowing
smoothly as well as cutling down on discipline problems. A busy student does
not have time to misbehave.’2 The process of preparation requires more than
just a lesson plan acceptable to the school edministrator. A teacher must also
have an overall sense of whet he/she hopes to accomplish in the long run: r

A teacher knows that preparation requires more of him
before he meets his class than merely to think of a
great many fine, noble and beautiful things he would
like Lo teach his children. He might think of a great
many noble and beautiful desiderata for which his
pupils are not ready. It is a pedagogic truism that the
teacher must reckon with the child ss 4275 at a
particular moment. With the &s Ae /s as a starting
point, the child may be stimulated to move in the

desired direction at the pace he s
prepared to go.?3

Teaching involves many challenges. Perhaps the greatest challenge is

knowing how to relate to the parents of the students in the class Often
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people who go in to teaching do so out & love of children and they do not
consider the reality that the parents of those children have an invested
interest in and responsibility for their children. What goes on in the
classroom may not be in accord with what happens at home, This may be due
to 8 true sense of idenlogy on the part of the parents. They meay consciously
choose to be more or less observant than what is teught in the class. Or the
parents do not feel a commitment themselves and merely send the children
out of a desire for their children to learn Judaism. They see no reason to back
up the lessons from the classroom at home. The school should not try to
conflict with the home, rather try to develop "better attitudes towards
Jewish 1ife" aspecislly in the case of a child who comes from a home not
positively disposed to Judaism. With a positive attitude, perhaps the child
will bring some Judaism into the hame and have a positive influence there /4

There is often more 1o a home situation than is cbvious to the outside
observer. “Teachers must ... have enough understanding about the
complexities of the human personality to be aware of the many challenges,
temptations and motivations which condition the development of every family.
They must know and appreciate the particuler talents of each set of parents,
for these too leave their mark upon the child "7 The teacher should have in
mind the ultimate goal of what is best for the child.

Another significant challenge facing the teacher involves his/her
relationship with the students in the class. "The specific job... is with the
Jewish child in the world of today. It is important to understand the child,
not only as an individual, but in his relatedness. We must see him against the
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background of his f amily, his neighbarhaod, his public school experience. It is
necessary to understand the impacts of the environment upon the total
personality of the child. "7 This is not always an easy task, made more
difficult due to the fact that “children are callow: they are capable of bizarre
performances. They can in their confusion and in their immaturity do
irritating, stupid, often obnoxious things.*? 7
The teacher must be aware of this and keep control of the clessroom without
losing sense of the greater mission. Because this relationship betyween
student and teacher remaing "the most important single aspect in the teaching
situation,” 78 The only way for quality learning and teaching to occur is in an
environment of mutual respect end positive feeling between teacher and
student.”®
Not everyone is able to feel comfortable with children. Some adults

seem to have clear memory about what it was like to be & child. This innate
knowledge seems o allow those people to relate to children in & natural and
relaxzed manner thus permitting them to succeed in ways that others cannot B0

This would seem to imply that “teachers are born, not made,” but this
is not the case. People can be taught to be teachers,m some people just have
some advantages when they begin. So how should teachers ideally relate to
children? Not as one of them- children always see adults as adults no matter
whal the behavior
and any attempt to blur the lines only confuses; not to give over decision
making to children that really should be done by an sdult:

The ideal relationship between a teacher and his
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Pupils is hased largely upon the teacher's awareness
of the child as a personality, his respect for him as
a thinking, feeling human being. Il is the same
democratic approach that a person of good-will has
to all people, whether adults or children. It is
highly different from the authoritarisn rule of the
teacher in the old-fashioned classroom, which can
be rightly compared to the fascist approach. The
ideal democratic relationship referred to sbove is
not inconsistent with rightful authority and the
power to give direction when neces-sarg.ﬁz

Effective teaching requires the right kind of personality, knowledge of
the subject to be taught as well as a broader knowledge of the Jewish and
non-Jewish world and the skills to successfully translate knowledge into
learning. Effective teaching also requires a balance of re/sw/ and malsus, 8
combination of the ideal and the real. The following statement summarizes

the essence of what makes for a good teacher:

There is no guestion that teaching is an art. It is an
art that is the result of innate talent, skill,
preparation, training, and practice. It is an art for
which not everyone is qualified and which those who
are qualified do with a varying degree of success. The
material one works with--the human mind and
personality-- is delicate; the damage that can be done
is great. One ought not to enter the profession of
teaching uniess he promises himself that he will
dedicate himself to making himself the most creative
and skillful performer it is within his power to

become.ﬂ3
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The rabbis had a clear idea of their expectations of the excellent teacher.
Their attitudes appear throughout rabbinic sources. This reflects the
importance of the profession and the amount of time the rabbis spent
considering the elements of the profession. The teacher was one to be
venerated by students and parents, but the tescher must also keep in mind the
influence he (in this case) might have on the youngsters under his tutelage.
The rabbinic teachers were teaching both for knowledge's sake as well as to
insure the continuance of the Jewish tradition. They were doing God's work.
The depth of the rabbinic insight into the area of teacher proficiency continues
to impress, even today.

In contemporary times, the responsibility continues. Jewish educators
stil) ponder the question of what makes the good teacher. Modern educators
discuss this in terms of personality traits desireable for the ideal teacher.
Because this person serves as & role maodel for the future members of the
Jewish community, without whom there would be no Jewish community,
he/she bears a great responsibility to be a certain kind of person that parents
would want their children to imitate.

The issue of specific skills comes into the discussion, but mostly in
vague terms. There does nol appear to be a great emphasis on the actual
behaviors required of religious schoal teachers g&r se (except in the case of
the Reform Jewish Educator which focuses on education and experience). The

bulk of the literature focuses on full time teachers of Jewish subjects. There
47




Ben-Ora
Cont. Jew. Ed. Sources

are several reasons why this is the case.

First, the most common type of religious school program occurs once or
twice a week for a few hours. This minimeal amount of time does not seem to
warrent a body of literature that elaborates on this area in particular. Second,
the nature of the teacher in this situstion is usually not a professional and
may even be a member of the congragation in which the school exists. Such a
person is acting out of conviction and committment and this makes any kind of
substantial evaluation difficult since one would not want to alienate such a
valuable source of support. Third, the area of religious instruction, though
apparantly an essential element to the continuance of an educated Jewish
community, quite often receives little support either budgetary, parental or
both. Thus, a potentially high priority area receives little priority and thus
would not seem to warrant & great desl of time in the literature or in reality.
The opposite, however, is the case. When one considers the vast amount of
material covering the area of excellence in teaching that occurs in the secular
world, one must reconsider the importance of such an exploration in
connection to the religious school teacher, The following section explores

what the secular world says about excellent teachers and to determine

excellence in a systematic way.
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Teaching is painful, continual, and difficult work to
be done by kindness, by watching, by warning, by
precept, and by praise, but above all by example.
~Ruskin-

The term teacher suggests several images. Learning takes place all
the time, under verious circumstances. "4 teacher is a person charged with
the responsibility of helping others behave in new and different ways. But
who is excluded from this definition? Parents?.. Boy scout leaders? At
some time or another we ell teach and are in turn t:nught."1 But society
decided that in order to most effectively educate the population the
endeavor of teaching should not occur in & haphazard way. So, schools were
set up in order to systematize the process of education and "...to facilitate
learning and to help people live better and happier lives."2 Teachers bear
the responsibility of carrying out these goals. This responsibility can be
understood in a variety of ways.

In his classic book, The Art of Teaching, Gilbert Highet considers

teaching an art, not a science. Relationships between people cannot be
based on scientific facts. A teacher must be adequately prepared with

facts, but teaching still is not scientific:

Teaching s not like inducing a chemical

reaction: it is much more like painting a

picture or making a piece of music, or on a

lower level like planting & garden or writing a

friendly letter. You must throw your heart into

it, you must realize that it cannot all be done
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by formulas, or you will spoil your vork, and
your pupils, and '91:1:.|r's.1alf.3

This attitude reflects one idea of the nature of teaching. Good teaching also
involves “helping students fulfill basic needs"4 but it is not supposed to
stop there. Good teaching must also help students go beyond themselves, to
bring out inner, hidden talents, knowledge, abilities. The most effective
teachers “turn students on"> and allow them to go to the depths and heights
and of their capabilities.

How this is done, how to determine how effectively any one teacher
accomplishes this, and how others can internalize these sbilities is the
subject of the following section. There are some who attempt to quantify
what a teacher does and there are others, like Highet, who feel this is an
inappropriate way to determine excellence. But all agree that the task of
determining effectiveness remains one of great importance for the sake of
each individual student and for society as a whole. Specifically, this
section will explore, according to secular education sources, teaching as a
profession, the search for excellence and criteria for excellence, as the

secular education world deals with the ever plaguing question of what

mekes the izes/ teacher.

In the history of secular education, teachers have not always been highly

trained individuals. They generally had very little formal education and,
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quite often were only one step ahead of their students in the classroom. The
image of the teacher from 1864 was described thus:"..someone who can
parse and cypher; has little brains and less money; is feeble minded, unable
to grapple with real men and women in the stirring employments of life, but
on that account admirably fitted to associate with childish intellects.
Hardly a complementary description of one respansible for expanding the
minds of the young! The modern situation has improved greatly. Teachers
generally have a coliege degree and specific teacher training experience.
They command more respect, make more money and are better prepared for
the varieties of the job than their 19th century colleagues. Society has
recognized the importance of training effectively those people who are "to
facilitate the intellectual, personal, and social development of their
students."

The belief in the necessity for teachers to have professional training is
connected to the influence & teacher can have on students. Haim Ginott

displays his awareness of this relationship even when he was a young

teacher:

| have come to a frightening conclusion. | am the
decisive element in the classroom. It is my personal
approach that creates the climate, It is my daily mood
that makes the weather. As a Leacher | possess
tremendous power to make a child's 1ife miserable or
joyous. | can be & tool of torture or an instrument of
inspiration, | can humiliate or humor, hurt or heal. In
all situations it is my response that decides whether a
crisis will be escalated or de-escalated, and & child

Rumanized or dB-humﬂnized.a
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Ginott believes that we already know what good education is, but
this knowledge is bound up in ‘concepts” that are of no use when dealing
with living, breathing students that present constant challenges through
their varieties of behavior. He believes “concepts” are too large to be of
much use in reality "like a thousand-dollar bill- good currency, but useless
in meeting mundane needs such as buying a cup of coffee, taking a cab, or
making a phone call.”?  He believes teachers need “psychalogicel small
change™ in erder to be effective in the classroom. They need special skills
and knovvledge to be able 1o cope with the variety of possibilities that can
occur in the classroom and the wide range of personalities with which the
teacher might come into contact. This can occur only with specialized and
intensive training. Ginott's starting premise for the professionalization of
teachers is they must always remember “learning is always in the present
tense, and it is always personal.* 10 |
Thomas Gardon (Teacher Effectiveness Training) focuses his attention

on the training of teachers in the most effective means of communicating.
Everyone knaws how to /8, but not everyone knows how to cammnicsle:
“For the effect that talk produces depends on the gws/ity of the talk and on
the teacher's selection of the mast gaorapriste king af {874 for different
kinds of situations.”!! The ability to communicate in this way requires
separate skills and thus special training.

Gordon claims that by employing the skills of communication he

outlines a teacher will have “more time to teach” and will have “more time
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in which real learnj ng accurs.”12 The teacher will have less class control
problems that take up valuable time because the teacher will never lose
contral. The way teachers communicate with students should encourage
independence since the goal of schools is to help students grow and mature.
But teachers do not always translate this goal into classroom action, rather
they conduct classes so that students "remain helplessly dependent,
immature, infantile." 1 When teachers encourage independence, students
act in a mature way, thus they become more “teachable.” Teachers who have
the training in this area enhance their abilities in the classroom and have a
better chance of success with their chosen career.

Ginott also focuses on the issue of communication: “How & teacher
communicates is of decisive importance. It affects a child's life for good or
for bad. Usually we are not overly concerned about whether our response
conveys acceptance or rejection. Yet to a child this difference is fateful, if
not fatal"14

A teacher trained in the area of communication will have the
self-awareness necessary to realize when to speak and when to keep guiet:

A story is told by a playwright who went to a

psychiatrist for help. "l talk to myself,” he
complained, "Well,” reassured the doctor, "lots of
people talk to themselves.” "But,” protested the
man, "you don't know what a bore | am.” A
teacher, like a playwright, has an obligation to-be

interesting or, at least, brief...
Students have a limit to the amount of time they are willing to sit and

listen to & teacher drone on. When teachers explain the same lesson over
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several times and students feel that they have heard the information
atready, their minds will shut out the teacher and fearning ceases.
Teachers must excercise self-control when they conduct classes and this
comes about through studied self-awareness, a result of adequate and
professional teacher training. Therefore, communication is an important
aspect of training a professional teacher.
Another area that teachers need reinforced is their perception that the

job they are doing is important. A lack of self esteem and self worth as a
professional takes away from the ultimate effectiveness of the teacher's
work and the profession as a whole:

An important aspect of my professional self is a

belief that teachers are impartant. Many teachers

do not believe that. There are powerful forces

both in and out of the profession that contribute to

teacher ‘put downs’ and undermine teacher

confidence in their professional significance....

What teachers do is not unimportant. Good
experiences are forever, 16

Teaching, when done poorly, can have lasting effects that take years
to undo. Responsible teachers will make sure they teach well in order to
counteract poor teaching and to make sure they do not compound the
problem. To be truly excellent requires self avwareness and adequate
training. Some may be especially gifted as teachers, but all need

systematic training in order to have same way to better insure that quality

learning occurs in classrooms:

The hard fact is thet... teachers have low batting
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averages. A baseball player is doing wel if he
gets three hits in ten tries. A teacher does well to
get one hit in ten tries, or even twenty... we must
be wary of the feeling that we know exactiy what
We are doing in a class. When we are most sure of
what we are doing, we may be closest ta baing a
bore,!?

To be professiaonal, a teacher should have a sense of distance from the
students. A teacher does not have the right to impose on students all
elements of a teacher's personality in order to have students be mirror
reflections of themself and their values:

Once, the story goes, Ralph Waldo Emerson visited

a school and ane of the teachers invited him to
observe her class.

She ran her students through their paces: She had
them do math drills, read aloud, do grammer, etc,
After schoal was aver, she asked Emerson what he
thought about the class. He replied: "Madam, |
perceive that you are trying to make all of these
children just like you, One of you is sufficient.” 18

Although a teacher needs to act as a role model and infuse the class
with his/her inner convictions, this can not be the sole focus. A teacher
needs to analyze the intent of the lesson and his/her awn metivations for
conducting the class in a certain way. Personel involvement tempered by
professional distance would be the appropriate cambination. Children need
to learn from adults so that they too can become adults, and the adult
teachers need to consider the degree of impact they have on students’ minds
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and personslities. This is a tremendous responsibility, not to be taken
lightly, and not to be dane in a haphazard way. The professional teacher
maintains an appropriate distance while developing a close teacher-student
relationship.

The search for excellence in the secular world is generally understood
in terms of observation and evaluation. Evaluation is seen as negative by
teachers and administrators. Teachers complain because they did not know
the supervision was going to occur or they did not feel that the time during
which they were supervised was indicative of their true abilities,
Administrators complain because they do not know how to evaluate
effectively and the evaluations they have seen in the past are
meaningless. 19 jtisa dirty business that must be done and it always puts
both sides under pressure. Teachers feel threatened when they are observed
and administrators feel inadequate about passing judgement on another
teacher's abilities. Ultimately, an observer affects the "teaching-learning
prncess,"m But the outside world, parents, whose children are in the
schools; government, which funds the schools; etc., require schools to be
held accountable for their teachers’ work 2!

The complaints are based on reality. Thus evaluation suffers because
teachers and administrators are not clear what an evaluation is to do.

Teachers are wary lest they be observed in an inaccurate way and
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administrators must be careful because what they say in connection to a
teacher can effect a person's job or the relationship with that teacher. But
the need to raise the quality of education remains.22

To what degree can teachers be held accountable? Some limits must

be set:
Teacher influence oh all but the simplest, most
primitive forms of student behavior, even in a given
classroom, cannot be clearly established. As children
get older, less of even those few items can be laid at
the teacher's door. The attempt to hold teacher's
responsible for what students do is, for all practical
purposes, well nigh impns-.aible-,23

This indicates an attitude thet understands the teacher less as a contralling
person and more of a "facilitator.” The older model of the teacher saw the
teacher's role as one of malding students to fit a single idesl of what a
student should learn, but modern research has reanalyzed that position.
"Modern thinking about teaching regards it as @ process af ministering to

student growth rather than a pracess of contral and menagement of

behauinr."24

Teachers can be held accountable for keeping their professional
standards high. They must have a clear idea of what is important for
themselves in order to be able to clearly transmit importance to others.
without & clear idea of this the message gets muddied and effectiveness
diminishes. To maintain a high sense of personal professionalism requires
discipline and constant self evaluation. A teacher deeply committed to

his/her career will realize this obligation. An administrator in touch with
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this enlightened attitude toward education will reinforce this
committment. 29

The circumstances under which teachers would be responsible for
evaluating their own performance is an ideal one. The process of evaluating
teacher performance , which contributes to the bad name of evalusation, is in
connection to using evaluation to make personnel decisions. In most cases
this is the main reason that administrators step in to teachers’ classrooms,
Lo decide if that teacher will be rehired, get a pay raise, etc. This creates
an adversarial relationship between teacher and administrator (and, by
extension, parents, who contribute information about a certain teacher). In
order to soften the interaction, administrators must be clear and
straightforward about what they expect and how they will go about
evaluating the teacher.2® n order for teachers to protect themselves, they
must document what is going on in their class so that they have concrete
evidence to build up a case on their own behalf:

Document what is happening in Yyour class.

Document what you are trying to do.
Let the students' work speak for the students.

Do not be afraid to admit you have blundered.
Show people what is happening in your classroom,
tell them what you are trying to do...When parents
ask what is happening to their children let them
see Ltheir children's work, talk about their children

as individuals.
Put everything on a personal and qualitative

level 27
Reporting to parents, administrators, even to students helps the learning
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environment and reduces the tension from a potential adversarial
retationship. |n order for good learning to take place the learners must be
psychalogically secure.28 in order for good teaching to take place, the
Leacher also must feel safe, safe enough to take risks as long as he/she is
doing an acceptable job. In this way it is possible 1o see teacher evaluation
in a positive light rather then as a necessary evil. |t is a task that must be
done, but if it is to be done effectively, all invoived in the process must
come out feeling like winners.29

However, the task of evaluating in an effective and constructive way
is not an easy one. "Good teaching is very difficult to define because the
term 'good’ is so value-laden. What appears to be good teaching to one
person may be considered poor teaching by another, because each one values
different outcomes or methods.">° Teaching is an activity that helps
saomeane learn something. It is difficuit to set boundaries on the task of
leartiing, thus it is difficult to define the scope of teaching in order to
accurately judge if it is being done affectivelg,3' In addition, teachers are
quite often "expected to reach unatteinable goals with inadequate tools. 32
For instance, teachers are asked to do the impossible task of dealing with &
group and with individuals at the same time.3 There are slso educators
who da not believe teaching can be effectively evaluated. There are so many
factors to consider thet an accurate anslysis is impossible. Furthermore,
some educators are reluctant to develop a concrete definition of good

teaching, but claim they "can recognize it when they see it.n34

The list of difficulties difficulties involved in determinig "good”
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teaching is long. Each teacher will have his/her own style in order to be
able to deal with the contradictions inherent in teaching. With an
individualized teaching style, the teacher is better equipped to deal with
the particulers of their unique situation. “No teacher ever does what he or
she thinks is best. We do the best we can in the circumstances. What you
think is & good idea from the outside turns out to be impossible in the
classroom.">2 Also, it is crucial for a teacher to have a personal style in
order to best communicate. With ones own way of communicating,that one
develops oneself, teaching becomes & part of the teacher rather than
samething the teacher does, the job becomes one with the
individual 30

The list of difficulties continues: "Teaching and learning links are
uncertain.” It is not always possible to know if learning is going on. The

intended learnings may not occur. Unintended learnings also may occur and

may be just as valuable.®’

"The knowledge base is weak." The professional education of teachers .

is & difficult task (see previous section). No consensus exists as to the best |

vay to develop the profession. It is difficult 1o decide "what is basic to the
practice of the prufessinn.“35 I,
“Goals are vague and conflicting.” Teachers must continually struggle
with the question of whether to "impart skills or to enrich lives.” They
must deal with the needs of individuals and groups &t the same time. Do

teachers teach the minimum or go for the highest level. How do they
balance the need for discipline and order with the need to foster learning
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and intellectual curiosity. Where do they draw the Tine hetween socializing
students and educating them .32
And finally, once again, the claim of teaching as &n art: "Teachers are
best viewed as craftspeople; the reali ty of teaching is of a craft learned on
the job... When viewed as a craft, teaching makes sense as a messy and
highly personal enterprise, for it concerns itself with the maki ng and
remaking of an object until it satisfies the standards of its
creator."40
There are those educators who are sympathetic with these attitudes,
but they do not reject the notion of the need to develop definitions that can
be followed and methods to effectively evaluate teach'ing:“1
While it remains difficult to agree on what "good”
teaching is, "effective” teaching can be
demonstrated. The effective teacher is one who is
able to bring about intended learning outcomes.
The nature of tearning is still important, but two
different ieachers... may strive for and achieve
very different outcomes and both be judged

effective. The two critical dimensions of
effective teaching are intent and achieyement.

without intent, student achievement becomes
random and accidental, rather than controlied and

predictable. However, intent is not enough by
itself. If students do not achieve their intended

learning goals (even if the fatlure is due to
variables beyond the control of their teacher), the

teacher cannot truly be called ef fective 32

In spite of the problems inherent in the process of evaluation, it remains an

b1




e

Ben-ljra
Cont. Sec. Ed. Sources

important issue in the secular world. Because it is used to make decisions
about pay and hiring it must be clear and precise. It must recognize the
complications involved with teaching, but also seek to break it down inta
analyzeable purts.43

How is it possible to analyze teachers in an effective and
non-threatening way? Perhaps it would be appropriate to begin by
dispelling some attitudes about teachers. The following are considered
‘myths” of the ideal teacher, because they outline unreal expectations that
many teachers tend to "buy in to” and tend to lead only to frustration:

Myth* 1 Good Teachers are calm, unflappable, always

even tempered. They never lose their
"rool”, never show strong emotions.

Myth#*2 Good Teachers have no biases or prejudices.
Biacks, Whites, Chicanos, dumb kids, smart
kids, girls, boys, all look alike to a Good
Teacher. Good Teachers are neither racists
or sexists.

Myth*3 Good Teachers can and do hide their feelings
from students.

Myth*4 Good Teachers have the same degree of
| acceptance for all students. They never

have favorites.

Myth*3 Good Teachers provide @& learning
environment that is exciting, stimulating,
and free, yet quiet and orderly at all times.

Myth*6 Good Teachers, above all, are consistent
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They never vary, show particulari ty, forget,
feel high or low, or make mistakes.

Myth*7 Good Teachers know the answers. They have
greater wisdom than students.

Myth*8 Good Teachers support each other, present a
“united front™ to the students regardless of
persanal feelings, values or convictions. 44

For those who ascribe to these myths, the teacher must be above all
that is human. When they try to live up to these myths they inevitably come
up short and end up feeling inadequate. This is not the intention of
evaluation and this is not the true meaning of what it means to be a teacher,
i.e. to be fully human and to learn to deal with human frailties in a
constructive way.45 Some teachers, in trying to find a balance between
their humanness and maintaining control, try to do both and give off an
image of a split personality; the teacher acts as a person while teaching, as
a dictator while disciplining.4ﬁ The ultimate goal is to be integrated in as
many areas as possible. Thus these conflicts can be mimimized and the
teacher can then honestly focus on whet are his/her strengths and

weaknesses.
Others say that the teaching personality is the main area of concern.

Many adjectives are used to describe effective teachers: “friendly, cheerful,

sympathetic, morally virtuous, enthusiastic, and humorous.... fair,

democratic, responsive, understanding, kindly, stimulating, original, alert,

attractive, responsible, steady, poised, and confident."4? While it is true
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that these character traits are desireable in a teacher, "... what conceivable
human interaction is not the better if the people involved are friendly,
cheerful, sympathetic, and virtuous rather than the nppusits?""‘a These
traits are not what makes a teacher uniquely exceilent. They should be
considered, but not as the sole criteria.

Some suggested areas to consider in analyzing teacher effectiveness
follow. These suggestions consider the complexity of the classroom
situation.The first area to consider as & means of evaluation is the area of
observable teacher behavior in the classroom (These will be presented in
fuller form at a later time). David Ryan's factors are based on positive and
negative behavior traits. Those teachers exhibiting more of the positive
than the negative are considered more effective. Ned Flanders's factors
focus on direct and indirect. The direct include lecture, criticism, giving
directions, etc. The indirect include asking questions, accepting feelings,
giving praise, etc, Studies show that students tearn maore from teachers
who use indirect methods, but Flanders believes both indirect and direct are
necessary. Barak Rosenshine and Norma Furst reviewed several studies and
delineated several characteristics linked to teacher effectiveness, one of
which is student achievement 4® Rosenshine and Furst focused mainly.on
reading and mathematics instruction on the etementary level in which the

method of instruction is mainly direct and student responses can be an

indication of teacher SUDCBSS.SO

Second, it is possible to look at teacher strategies and techniques 1&.
"discussion, lecture, inquiry, recitation, diagnostic-prescriptive teaching,
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behavior modification, independent learning contracts, simulations and role
playing.” Any competent teacher should be able to employ any of these
strategies in a classraom depending on the situation.>! Every strategy can
be adapted to fit into a particular curriculum area.22 It is then passible to
break the strategies down into techniques in connection to the strategy of
recitation:
(1) asking higher cognitive questions rather than
Knowledge-level questions exclusively,
(2) pausing after asking a question to allow students
time to think,
(3) asking follow-up questions to help students
improve their original response to a question, and

(4)  distributing participation among students
evenlg.5-3

It is also possible to observe & teacher's effectiveness through the
stude-nts,54 through the teacher's planning process (one needs to know the
instructional objectives in order to accurately judge the quality end
effectivenaess of the lesson and the leacheri,ss by the teacher's behavior
and activities outside the classroom, i.e. school activities, colleague

relations, continued professional development, conformity to "ethical
norms."20

Others suggest that there are three areas that can be considered:
“Teacher-Student relations (Rapport with students, insuring a productive
classroom climate,etc.), Classroom management {control, organization,
efficient routine, etc.), Methods of instruction (presentation, motivation,
atc.)” All of the shove are interrelated and two may be happening
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simoultanenuslg.E?Dr by means of analyzing "input- What do students and
teachers bring to the classroom?”, "process- What do teachers and students
do in a course?”, end "product~ what do students learn or accomplish in the
course” one can also get a critical idea of how well a teacher is
succeeelin_g.ﬁa

There is ho consensus on how best to conduct an effective evaluation,
nor is there one idea as to what makes an excellent teacher, Several of
these ideas will be explored in the following section in order to betier

understand the possibilities and to make & decision how to go about doing

this in the rea/ worid.

The elements that make up the excellent teacher are many and varied.
It is possible to start at any point to begin examining all that goes in to the
excellent teacher. Not everyone offers the same criteria and not everyone
agrees with all the criteria. This section will attempt to organize the
information about teachers along the following lines: Who they are
(personality, motivations for becoming teachers, etc.), What they know
(background knowledge in tesching, broader knowledge of the outside world,
classroom management), What they do ( skills used in the ciassroom, how

they act in the classroom, how they interact with their students and the

parents of students).
who are these people who decide to become teachers? They come
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from all economic strata, with & variety of interests, and a variety of
reasons for becoming teachers, At this point, the discussion ;n'il.l focus an
opinion rather than on "scientific” data. Those who decide to become
teachers who do so out of a need to be loved are acting based on a
"dangerous motive>%  There are no guarantees of love in the classroom.
Those who seek this as their reason far entering a classroom pose an
emotional threat to themselves and their students. They are best off
seeking elsewhere for professional satisfaction.

There are those who say a teacher is one who possesses hardness of
the head and softness of the heart"8®  This combination allows for
balance and humanness. The following, according to students, elaborates
this view further:

Good teachers..are generally the ones who are fair,
do not 1ie, and are easy fo talk to. Strictness is
not necessarily a defect. An honest but strict
teacher is often considered difficult but worth
having. A soft teacher is often made fun of.
Students make subtle distinctions between
teachers who are open because they beiieve in a
free spirit in the classroom, on the one hand, and
those who are “easy” because they are afraid of the

confrontation they may provoke if they assert
guthority. Arbitrary and authoritarian Leachers

are considered enemies,

Teachers must be honest with themselves as to their motivetions for
becoming teachers. There are people all over who are miserable doing what

they do on a daily basis. But a teacher has the respansibility to inspire
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young people to awaken their minds to learn. A teacher must feel the
commitment deeply and love it in order to accomplish such an awesome
task. Young people are quick to pick up on non-verbal messages and will
just as quickly turn off their minds if the teacher cannot honestly convey an
interest and enthusiasm for the topic him/herself.%2 The fallowing
describes one student’s response to a teacher who does not exhibit interest
or enthusiasm for the topic:

| am taking an astronomy course this year. | am
not learning much astronomy, though my average in
the class is a "B." | am concerned with an
end-process, “finding out about astronomy.” The
instructor is concerned with mere facts, whether
they have any relation to what | want to know and
what | already know or whether they exist in a
vacuum.

There is no doubt in my mind that | would learn
more astronomy by reading, seeing films and
television programs, looking through a telescope,
visiting a planetarium, talking to an astronomer. |
might not do as well in the course, but | would feel
that | was accomplishing what | originally set out

to do- Learn about astronomy.

There is & great deal of discontent evident among teachers. Often
they go into teaching with high expectations of enjoying what they will do,
but often end up feeling frustrated. The blame gets placed on
administrators, students, poor working conditions, low salaries, even on
themselves, which leads many teachers to leave the field. But not all

administrators can be bad, in spite of widespread discontent, not all
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students can be so difficult to as warrant such dissatisfaction, even when

working conditions improve and salaries raised, teachers still burn out
rapidly and feel discontented 54

In order to be able to cope with the potential burn-out that comes
with the territory of teaching, teachers have to maintain a certain attitude
that either they develop over time or, even better, have inherently as a part

of their character. One teacher expresses this:

Learn to keep your perspective. Nothing that
happens on any one day in any one classroom is &
world-shaking event--remember that when it
temporarily shakes you. A sense of humor helps;
gspecially when the joke's on you.

Learn to do your own thing. Your teaching
personality has to be your every-day personality,
or the children will tear your ego to shreds. They
may even give you some insights into what you
really are. If you can't take that-- working with
children is not for you.

Learn to live with failure. You'll never do as much
for any child as you hoped to do, and you'll know
you've failed completely with some. Be able to
fail without feeling yourself a failure; anstn
measure yourself b%ghat you can accomplish and

not what you cen't.

There are those who catagorize the elements of personality that are

desireable in & teacher by means of lists of sdjectives culled from varies
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studies and according to opinions. Some characteristics that systematic
research has found in common among teachers:

- L

They are at ease socially; -

They are willing to assume respansibility;

They are less subject to fears and worries than unsuccessful
teachers;

They are sensitive to the opinions of others:

They are slow, and presumably, careful in making decisions;
They have a high 1evel ef curiosity and inquisitiveness:;

They are creative.

b e S e e e = A

Other gualities that a good teacher possesses:
Good teachers think in terms of human dignity.
...................... control their emotions.
......................... respect the physical needs of their pupils.
......................... are consistent.
v ......................... are impartial,
......................... are attentive.
eessmmreripreers DO LI ST PALE,
......................... are courteous,
et COMMENt favorably.
................. . SMilE and laugh.
WOk hard.
...are enthusiastic.
;s R use @ conversational manner.
| e make children feel they belong
i 51288 CoOOperation
...................... trust children.

...................... hold children 1o high standards.
o 8lways “leave the door open” {ie. discipline the

b_éhavinr not the child so the child feels that proper behavior
can help the situation. It is easier Lo expect & change in
behavior than a change in personness).

R R R R R R

70




‘N____ —

Ben-Ora
Cont. Sec. Ed. Sources

IS 1| -1 1 uthers.57

In & survey of children's opinions about teachers, children offered the
following characteristics they liked best in & teacher: (The characteristics
appear in rank order, most desired to least desired.)

Cooperative, democratic attitude:
Kindness and consideration;

Patience;

Wide interests:

Pleasant personal appearance and manner;
Fairness and impartiality;

Sense of humaor:;

Good disposition and considerate behavior;
Interest in pupils’ problems;

Flexibility;

Use of recognition and praise; and
Unusual proficiency in teaching 88

Other observable indicators of effective classroom teaching have to
do with personality and the ability to be true to oneself. A teacher has to
have the self confidence to look herd at his/her teaching style and abilities

| to make sure they are accomplishing their task in the most effective way.5°

| This requires a teacher to be “true, strong, brave, and wise™ and from this
flows ones individuality and the potential to prevent boredom in the
classroom, both far the teacher and the students.’® The following exerpt

expresses how this can be manifested in the clessroom:
when Theodore Roethke came into his class he

brought with him everything he was, his passions,
his love of poetry, his tenderness, his
awkwardness, his irrationality, his habits of
scatterad thought and scattered reading, his
terrible jokes, his good ones, Ms clawning,
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sometimes his showing-off, and his deep and
compelling wish that his students write, read,
speak, and listen to poetry, speak it to each other
and learn from it. No one in his class could
mistake his meaning or intent no matter what they
thought of his style. His assignments of reading
were the outcome of what his meetings with the
class suggested to him, what he thought would
work for them, and they were of all kinds. His
purpase in making assignments, as his purpase in
teaching, was to tie his students to the love of
poetry forever. Then there would be no need for
assignments. They are only the means by which
the teacher can help to give his students a
beginning from which they will never turn back,
and that is the ground on which the assignments

should be n:husvam.-"'1

As much as personality is important to the success of the teacher in

the classroom, more than that is required for @ teacher to be considered
"good.” A teacher must have knowledge about the topic being taught, the

ability to apply that knowledge to the “real” world:

A story is tald about & philosopher who was
crossing & big river in a small boat. He asked the
boatman, “Do you knew philosophy?” "l can't say |
do,” answered the man, “You lost one third of your
life," said the philosopher. "Do You know any
litarature?” he persisted. "l can't say | do,”
answered the man. “You lost two thirds of your
life,” proctaimed the philosapher. At that moment
the boat hit & rock and started sinking. “Do you
know how to swim?" asked the boatman. "No,”
replied the philosopher. “Then you lost your whale

life," said the man,?-
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In & classroom situation all the thegries about education cannot take
the place of concrete knovrledge of how to meke an actual lesson work in the
classroom. Although theory is interesting to study and important for the
fully developed teacher, it cannot stop there. Professionals in the field of
education have difficully reaching a cansensus as to the exact
qualifications of knowledge necessary for good teaching. Some suggestions,

paraphrased from Cooper, follow:
Know children and how they develop.
Be familiar with the world outside of school
and class.
Know the material.
Make good judgements as to what to include
in @ lesson and what to leave out.
Have a well developed philosophy of
education to guide decisions.
Understand human learning patterns.
Be able to speak to those ptatt»anfv:-s.?3

Some of the suggestions above may seem obvious, but they are too
easily taken for granted. For instance, the importance of knowing the
subject to be teught has a deeper significance. It does not mean that the
teacher should know enough to keep one jump shead of the students, as the
nineteenth century teachers, rather the teacher should know the subject in

depth and keep current with new developments. "Teaching is inseparable

from 1ea:rrn1ng.".M

Why is it important to know @ subject in depth even though all of the
knowledge may not be used in direct connection to the class? First, thereis

a heed to know something of the more sophisticated levels of a subject
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before one can truly know the basics. Half-truths are more dangerous than
no knowledge. Also . the human mind is infinitely capacious.” Even if one
only presents the basics-- a child may desire to know more. It is the
teacher's duty to expand minds not set limits for them. “A limited f ield of
material stirs very few imaginations. It can be learned off by heart, but
seldom creatively understood and never laved.”’>
‘A teacher must know the subject and the teacher also must, all the

more so, like the subject “... for it is impossible to go on learning anything
year after year without feeling a spontaneous interest in it."’6

But if you do enjoy the subject, it will be easy to

teach even when you are tired, and delightful when

you are feeling fresh. You will never be at a loss

for @ new illustration, for a topic of discussion,

for an interesting point of view. Even if you do

make a blunder, as every teacher does... you will

not need to bluff your way out, you can admit that

you have forgotten.. without sacrificing the

respect and attention of your class. For the young
do not demand omniscience. They know it is

unattsinable. They do demend sincerity.”’
So, 8 teacher should choose carefully the subject he/she will teach since
this decision has far reaching effects both for the teacher and the students

in the class.
Along with the subject area to be taught, a teacher should be femilier

with the students in the class. “The young are trying desperately hard to
become reel people, to be individuals. If you wish to influence them in any
vwayy, you must convince them that you know them &s individuals."©
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The first step to doing this is Lo learn their names and something about
them. Inlarge classes, this becomes mare difficult, but even more
important. There are some educators who believe that a teacher should
learn to catagorize students from first meeting, even basing those
calagories on how the students look (Highet p. 36, for example.) There are
others who believe each student should be seen based on his/her own
individual personality. Whatever the method, all agree this rapport is
essential for good learning to occur. This also means that a teacher should
have a good knowledge of the psychology of young people. How does one
learn about young people? There are plenty of books, articles and theories
about child development that can serve as guides, but the best way is

through interacting with them:

Watch them and talk to them. Mix with them
sametimes of f duty. Give them a party now and
then, or play games with them. Listen to them, not
o eavesdrop, but to understand, by learning the
random careless rhythm of their chatter, how their

emotions and minds really work.

But as well as doing this, you can learn a great
deal about them by remembering your own youth.
The more intensely you can think yourself back
into those parts of it which seem furthest away
from your present adult life, the better you can

understand the gnung.7
This does not mean to suggest that in order to "understand the young" one

has to act like "the young." Rather to get in touch with what it felt like in

arder to be able to empathize. The tescher should also not try to make
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replicas of him/herself, but s/he should not hesitate to share with students
his/her skills and E-RDEFTEI‘ICE.BU This serves to enhance a positive climate
in the classroom. The climate of the classroom can make the difference
between progress and stagnation in the teaching/learning process.

In addition to knowing the subject in depth and knowing the students
in a qualitative way, the teacher should also know about other things. "The

good teacher is a man or woman of exceptionally wide and lively

intellectual interests."8! There are two tasks that distinguish the job of
the teacher. A teacher is responsible 1o “make a bridge” between the inner
world of the school and the outside world of society-- to make classroom
experience connect to life. “The good teacher is an interesting man or
woman,” and thus is able Lo make a class int.erva‘st’ilrt-g.E"‘;1 The good teacher
must also create a "bridge between youth and maturity.” He/she must
understand and be able to converse in both worlds. 8%
An issue of major concern in the secular school is of classroom
management, how to most effectively keep control of a class with out
losing the respect of the students and the teacher's temper. Children know
just how to test the patience of even the most seasoned teacher. Creative
youngsters can often pose the most behavioral problems because their way
of doing things does nat alweys conform to the rest of the group.94
Children also tend to come up with questions that may not be connected to
the topic under discussion. Under all circumstances, ideally, a teacher
should show every child respect and give credit for the ideas expressed in

the question or comment, To do otherwise is an attack and an insult on Lhe
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character and intellect of the child. To show sensitivity will teach
sensitivity and encourage the child to continue to question.85 Adults need
to learn to communicate with children in a way that the child gets clear
messages about behavior and not about personality. Children teke seriously
vwhat adults say to them-- a remark about character can be cutting, while a
remark dealing directly with inappropriate behavior can change that
behavior. "Talk to the situation, not the personality and character"86

In disciplining effectively, teachers must learn a new attitude and a
new vocabulary. Rather than making discipline an issue of power, teachers
against the students, it must become an issue of cooperation, teachers and
students working together to find a mutually satisfying way to achieve 4
desired classroom environment.87 Teachers should learn to use language
that corresponds to language used in other relationships in which power
should not be an issue in the development of that relationship, i.e.
husband-wife, friend-friend, colleague-colleague. To use power in these
types of relationships would destroy them, so too in the teacher-student
relationship.88

This attitude basically focuses on the teachers behavior and
self-awareness. Different teachers have different standards of what they

consider acceptable behavior in @ classroom. This also may vary within the

individual teacher depending on the class size, make up and even a given daij.

Teachers are human and what goes on in their private live affects the way

they interact with their students, Teachers need to acknowledge anger and

then they can deal with it effectively Teachers can and do get angry, (0

77




\_4

Ban-0ra
Cont. Sec. Ed. Sources

deny this makes matters worse, A teacher's behavior must fit the emations
or students become confused and do not know how to act.5% 11 is the
teacher's responsibility to be aware of their limits and how their personal
life is coming in to the classroom.9© A teacher who pretends to accept
certain kinds of behavior and really does not like it, or visa-versa, students
will pick this up and end up being confused, Students are quite adept at
picking up non-verbal messages. The body language should be in accord with
the verbal messag_es.g‘

Others have an attitude that is more student centered concerning
classroom management. This sees the student-teacher relationship more in
terms of power and contral. The more a teacher is in control of the class,
the less time can be spent on classroom management issues and more time

spent on actual teaching.gz This attitude includes the following classroom

management tasks:

1. Developing position and persanal powers
control:Position; Use of rewards and punishments
to reinforce behavior. Enforced by the diract
supervision/ observation by the teacher. Use of
body language connected, i.e. standing commands
more power than sitting.

Personal: Guides rather than directs.
Based on a relationship with the teacher; mutual

trust. Needs time to develop, but pays off in the
long run. Must make 8 distinction beiween

“friendliness” and “familisrity’

2. Establishing rules: Bath spoken and
78




\

B_en-l_'.l-ra
Cont. Sec. Ed. Sources

unspuke_n » general and situational, Do not assume
all understand, make them crystal clear and
repeat often. This enhances communication 24

3. Clarifying responsibilities: Needs to be done
systematically to be useful,

Can take some time, but & great pay off in the
end 92

4. Monitoring limits: Connected to 2 &3 above,
Students 1ike to test limits. Make them clear and
thus eliminate the pruhlem.gﬁ

5. Organizing routines: Routines can take up
valuable time. If organized, eliminates wasted
time and adds to students’ sense of autonomy.
Can be especially helpful with an unruly group.
Prevents losing their attention by focuging on
teaching rather than on administrivie.

6. Structuring autonomy: "One of the critical
tasks of management is to develop responsible,
self-motivated, and self-directed workers.”

Do this by giving the class times to make their
own decisions and act in an independent and
responsible way. This may not be “ef ficient,” but
it can be "effective.” This does not mean
allowing anarchy, but with teacher structured
choices, it is appropriate and desireable to

involve students.

7. Providing for ritual closure and celebration:

A class is a "social“entity” thus it has certain i
social needs. A basic human need is‘to feel
accomplishment and completion. This gives 8
sense of purpose and security.
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Once an environment of learning is established, it then becomes
possible for teachers to teach and students to learn. (Ideally the opposite
should be happening as well, but that is not the point here.) There are many
varieties of methods of instruction that depend on circumstance, subject
and the students being taught, but there are also many areas that remain
constant for all situations. The following is a list of constants based on I

actual teacher experience in the classroom: I

Getting and holding attention |
Setting direction a
3. Diagnosing and acknowledging the starting
level of student knowledge and skill
Relating new material to students’ previous
experience

Recognizing and incorporating student ideas
Stimulating student thinking i
Engaging students with ideas |
Involving students with materials :
. Structuring peer lesrning gituations |
0. Responding to student work. 10

A study that focuses on teacher behavior in connection to reading and

N

&

— OO~

mathematics instruction which requires “direct instruction” as opposed to
o the nature of the material and the age

————

"inquiry oriented instruction” duet

of the learners (largely elementary 8ge
a teacher engaged in directing overtly the students” learning activities.

students), lists desired behaviors of

Greater achievement was discovered when @ teacher employed the following

methods:
ctured by the teacher.
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2 Teacr}er devotes classroom time to readi ng and
mathematics instruction by means of textbooks, academic
workbaoks, and verbal interaction.

3. Teacher assigns seatwork involving academic workbooks
through which students work at their gwn pace,

4.  Teacher organizes students into small groups and
supervises their work.

5. Teacher directs activities without giving students choice
of activities or reasons for tha selection of activities.

6.  Teacher asks direct questions that have only a single
answer.

7. Teacher encourages students to attempt to answer
questions, even when they say they don't know the right
answers.

d. Teacher immediately reinforces students on the accuracy
of their answers,

9. Teacher asks a new question after student has given &
correct answer.

10. Teacher gives the correct answer after a student has given

an incorrect answer. 10

As previously mentioned, it is also possible to measure a teacher’s

effectiveness by looking at the students’ behavior:

1. Students are lesrning the knowledge,
understandings, skills, and attitudes intended by
the curriculum, as measured by performance an

tests.

2. Students exhibit independent behavior in
learning the curriculum.

3 Students exhibit behaviors that indicate 8
positive attitude toward the ieacher and their

peers.,

gl
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4. Students exhibit behaviors that indicate a

positive attitude toward the curriculum and the
school,

5. Students exhibit behaviors that indicate a
positive attitude toward themselves s learners.

6. Students do not exhibit behavior problems in
class.

7. Students seem actively engaged in learning
the curriculum while class is in session. 102

Some other generalizations about good teaching are that the teacher
remains in touch with the fact thet teaching must be facilitating learning.
There is alwaus more than one way to teach any class and any subject. The
good teacher always has many options from which to choose. "Good teaching
means more than entertaining in front of the class.” Teachers all have

different areas in which they excell. They must be aware of these ahd use

them as effectively as possible. 103

Another model to consider for the effective teacher is the modei of
teacher as decision maker. This model is based on the assumption that
“teachers are professionals who are educated and trained to make and

implement decisions.” 104 This mode! also assumes:
first, the model assumes that teaching is goal .
directed, that is, that some change in the students
thinking or behevior is sought. Second, the model
assumes that teachers are active shapers of their
own behavior. They make plans, ftmple:qent them,
inually adjust to new information

Eggcic:;ing ths::leffiecls of thei'r actions. Third, the
model agsumes that teaching is basically e rational

B2




\6;

Ben-Ora
Cont. Sec. Ed. Sources

process that can be improved by examining its
Components in an analytical manner. |t assumes
Leachers can control the feedback process by
selecting both the amount and kind of feedback to
use. Fourth, the model assumes that teachers, by
their actions, can influence students tg change
their own behavior in desired ways. Stated another
way, the model assumes that teacm‘n? behavior can
affect student behavior and learning, ! 02

The following are the steps in the process of implementing the model

of teacher as decision maker:

1. What do you want students to know?

2. What behavior is acceptable to show that
students understand?

3. What strategy is necessery to abtain desired
learning?

4.  Wwhile teaching, what strategies need adjusting
based on student response?

S.  what is the impact and outcome of the

teaching‘?mﬁ
All of these steps require decisions on the part of the teacher and
adjusting to meet new demands based on new insights. This process does
not allow for stagnation or boredom. The tescher must constantly be awere

of the class situation and be able to meet those demands as they occur,

An essential element nec

to like children. If a teacher doe

essary for good teaching is for the teacher
s “not actually like boys and girls, or young

men and young women, give up taaching“'m This does nol mean that a

teacher has to like all children all the time:

Teachers who gush about their love of a1l children

B3
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are liars. They don't love al children, They can‘t
possibly. And they shouldn't. They would be
emational wrecks., But they can appreciate all |
children, and they can en joy &1 children, and they |
can like all children. Well, almost all. All is
asking the impossible, simply because we are
human beings. Appreciating, enjoying, and liking
often lead 1o love. Love is the end product of the
teaching process, not the t:neginm‘ng..mla

There are times also when a teacher will want to escape and be in quiet
solitude, but only long enough to recharge him/herself and then return to
teaching. A good teacher can naver get enough of teaching.'®%

The student teacher relstionship is one of great importance in order for
learning to occur. It is easy to disregard in favor of content, but in the long
run it pays off to carefully nurture that relationship end make it & priority.
Students learn more effectively in a supportive environment. In addition, it
can also be of great benefit for teachers to encourage an open relationship

with the students' parents. Parents are the first teachers and have an
110

investment and an interest in what goes on in their children’s’ class.
Teachers can make their jobs easier and their classes more productive r'

if they enlist parents as their allies rather than make them adversaries.
One private elementary school encouraged parents
to attend their children's classes one day a month
to serve as teacher's aides. The re_sults were
fruitful. The psrents witnessed, f1r§t hand, some
of the difficulties involved in teachmg 8 lgrge
group of children. As a result parents’ attitudes
toward teachers changed for tlhe better. The
children liked having parents in the sctlhooy The
children were more motivated to prepare their

84
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1essons at home, 1o talk in class, and to avoid
unnecessary conflicts,! !

Parents and teachers usually sct independently of each other and because of
this the relationship can be based more on mistrust than on cooperation. In

reality, each depends on the other and each should work together for the
common goal of the best way to educate 8 child.

And what do the children want? They want e “real teacher”

A real teacher is on my side. :
A real teacher lets me be me and tries t
understand what it's like to be me.
A real teacher accepts me whether he likes me or
not.
A real teacher doesn't have expectations of me
because of what |'ve been or what he’s been.
A real teacher is more interested in how | learn
then what | learn.
A real teacher doesn't make me feel anxious and
afraid.
A real teacher provides many choices.
A real teacher lets me teach myself even if it

takes longer.
A real teacher talks s0 | can understand what he

means to say. g
A real teacher can make mistakes and admit it.

A real teacher can show his feelings and let me

show mine.
A real teacher wants me to evaluate my own

wnrk.1 12

BS




N-__%E_

Ben-0ra
Cont. Sec. Ed. Sources

The warld of seculer education places great demands and
responsibility on the teachers in the school systems. They see their
students meny hours a day five days a week. They bear the burden of
educating the future members of society. There are those who say that
secular education stops once the students leave the classroom, ' 3 but the
learning never stops.

There are many points of comparison between the ideal Jewish
teacher and the ideal secular teacher. Personality and liking children
remain high on the scale of priorities. Also the need to know the subject in
a detailed way, an ability to transmit the information clearly, and skill in
making connections to the students’ lives and other areas of interest appear
as significant requirements. But because public education must answer to
official scrutiny, there is more of an emphasis placed on accountability of
secular teachers and how to go about effectively determining who best
fulfills the role of teacher. There is no consensus about how to most
effectively accomplish this task, so it is the focus of much debate. When
evaluation is used to determine whether someone will be hired or fired, the
tendency is to consider it a serious subject. The depth of discussion about

the secular world of teaching accents the dearth of information in the

Jewish world.

This is not to suggest that religious school teachers should be hired

or fired based on classroom observations and detailed evaiuations by their

principals. But there could be more of an emphasis on looking closely at

who teaches the people who represent the future of the Jew1sh Community

B6



Ben-0ra
Cont. Sec. Ed. Sources

More than what teachers know needs to be considered, but also how they
learn what they know. As has been demonstrated the teacher is the
touchstone in this process. The following section explores some examples
of teachers in action who are identified as excellent by their principals.

87
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In order to get a realistic understanding of what & teacher does when
he/she teaches a class, one must enter the classroom and see @ teacher in
action. Sociologists, seeking to understand how and why humans react to their
world the way they do, employ the tools of ethnography. A basic ethnographic
assumption is that each culture's knowledge is valuable.! The goal is to enter
a culture and study it without actually becoming a part of the culture. This
allows the observer to understand what goes on and allows the subjects under
obsaervation to function in an undisturbed manner. A significant matter to
consider in studying & culture is the area of /sc/t knowiegge. This is
knowledge that we are aware of but may not be able to verbalize. Ethnographic
methods allow for this through an observer who is able to "make inferences
about what people know by listening carefully to what they say,” and by
observing thejr bghaviar.,__“z Though the classroom observations included in
this section do not represent true ethnographic research (true informants were
not used, the questioning strategies ethnographers employ to understand the

language of the subjects were not used, etc), the end product of ethnography,

e i
to create "a verbal description of the cultural scenes studied,” is the same

end product of these classroom observations.

In @ way the principals of the schools (Temple Israel, Dayton; Temple

; incinnati) actarc
Sholom, Cincinnati; Wise Center, Cincinnati; Velley Temple, Cincinnaly e

oo
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as informants. | requested, over the telephone, that they identify the teachers

in their school who they felt were the best. They were to use their own

criteria of excellence to determine who they recommended. They described
their choices in terms of good rapport with students, well prepared, a good
family background, liked by the students. | asked the principals to inform the
teachers of my visit and to inquire if they would mind being tape recorded.
Each principal agreed to do this, but added that their teachers wouid not mind
even if not informed ahead of time. In facl, Temple Sholom has an open
classroom policy thet inviles parents to come and visit their child's class
anytime parents desirs.

| sent follow up letters to each principal reminding of my upcoming visit.
Upon arrival &l the school, | met with the principals {except for one who was
i11 that day) to get an orientstion to the school and to learn about the teachers
to be observed {see the classroom observation opening peragraphs for this
information). Each principal willingly supparted my presence and was pleased
Lo have me visil. The teachers also welcomed me into their classraoms
without hesttation.

Every_teacher observed was fermnal
account as well as in light of the Rabbinic n
teachers of Judaism (see Rebbinic Sources sect

wanted me to observe their pre-school program

e. This is interesting both on its own

ption thet women could not be the

ion). The principals also &ll
5, 50 four out of the ten !

observations are of teachers of 4-5 year old students. Further research needs

to be conducted in the upper school. Much valuable i
BS

nformation can be derived
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from this endeaver, especially because these students are considered mare of
a challenge. Some say they deserve the best teachers.

Many of the teachers did not have time to talk with me in the course of
my observation of them, but those wha did wented to share with me whet they
were doing with their classes and how proud they were of their students’ work.

While the vertata will reveal the details, some of them gave me the
materials of the day, some of them wanted their students to talk to me about
what they were doing so that | would feel a part of the class. Some verbally
acknowledged my presense during my visit, others did not. There were times
when | Telt my presence yras a distraction or the motivating force behind that
day's lesson (see the verbata notes in the classroom observation section for
teachers B and J).

Due to varying circumstances at each schoal, it was not always possible
io observe each teacher for the same amount of time. Times are noted for each
teacher in the verbatim notes. My intent was to look for observable behaviors
during the time | was present. The notes include only what | observed.

During the visit | taped the class session in order 1o have a verbatim

record of the class proceedings. | also took field notes of other behaviors that

were not audible, i.e. movement in the classroom, non-verbal communication,

body language. | mainly focused on the teacher, but sometimes student

behaviors and responses helped to give 8 broader picture. For each class |

made a diagram of the classroom and the Jocation of the students and teacher.

This adds 8 visual dimension to the verbal aspec
90

t of ethnography. These
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diagrams have been reproduced in the text of the classroom verbata.

For each teacher an opening, introductory paragraph sets the scene and
gives some background information about the teacher Appearance is inciuded
s it is a criterion suggested in Rabbinic and contemporary sources. A detailed
analysis follows corresponding ta specific incidents in the class. It is my
intent to maintain distance in the analysis portion of the observetions. The
grialyses serve to highlight significant erees of teacher behavior and
interaction with the students, and do not try to judge whether the behaviors
are good or not. As stated previously, the assumption is that these teachers
are all good and that is why they are being observed. After the observation all
teachers and principals were thanked for their help and participation.

The page set up of the verbata and analyses (inspired by the rabbinic
method of setting up & page of Talmud) involves a code system, The sections
of interest in the verbata are numbered sequentially in bold fece numbers. The
parts of interest that will be discussed in the analysis portion are underlined
from the beginning of the section to the end of the portion to be discussed.

The analysis section has corresponding bold face numbers that discuss the

underlined sections from the verbata. When there is an incident in the

tlassroom thet parellels something already analyzed, it ket iy

number as a preceeding incident and the regder should refer back to the initial

comment. Throughout the first analysis section and half of the secand there

are references to page numbers. These refer to pages within the thesis that

correspond to the behavior being observed in the classroom and discussed In

a1
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the enalysis section. For the remainder of the verbatim transcriptions, the
reader should refer to the index, lucated at the eng of the thesis, for
references that are based on key words that occur in the analysis. The best
vay 1o get a complete understanding of the classroom environment is to read
the entire verbatim section, from top to bottom, and then go back and read
from side to side, first the underlined verbatim secticn and then its
corresponding comment.

During the actual observation of the classroom situations, | kept in mind
many criteria. | was looking for how the teacher related to students, how the
students responded to the teacher, the over all environment of the classroom,
the use of the affective and cognitive domains to see if they are in balance
(Cutter, Confluent Education), the teacher's willingness to go with student
initiated discussion, questioning skills, the kind of language used, i.e. talking
to students or at students, inspiring them to higher levels, classroom
management techniques, and general demeanor. In order to concretely convey

the environment of the classroom and to give a true sense of the interaction

between student and teacher, the entire documents of transcribed tape merged

with field note observations and diagrams ap
the analysis section | synthesize what goes o
theory presented in the literature. This provide

goes on in a religious school class being conduct

pear in the following section. In
n in the classroom with the

s g concrete picture of what
ed by good teachers with an

awareness of what professional educators have 1o sey about good teachers.
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Tescher “A°~0:30-10:30- Kisdsrgertea
(1) This tencher is 28, has Lan venrs of beaching
; and ia the child of & rabbi. '
miﬁ_ . Accordiag to her
teoches because she “fesls an obljaaton 1o teach” She
hss an adv : ' ion and
for 8 Lime was & conauitant for Kenner toys. She wears
pants, a sweater and some make-up. She has g R i
. o Proent, (1) " The opening description of this
room is full of colorful Hﬁng:‘lolool:atmdplayﬂm

Al the chairs ave colorfu covers whichare pecseriree |\ EOCNIET SOIWS desireable elements

the students to keep their papers and menti - - .
ke, Ve Hofted e dmtmmmmmumm ntioned in all the sources studied, i.e.

sessionhedbequn Severnlof the studants tniyriveg ~ CHPEFI@NCE, preparation, organization,

gorly and were ithing on the floor with the teacher _advanced education. The point that she
N iiiad ta a1 S e b e gy "feels an obligation to teach is

tmng out. There are 17 kids in the clasa. One student iy : : ¥
new this week, one (s new from last week. There issios  ESPECIRINY desireable according to the

S g RS S Cont. Jew. Sources (see page 30). Her
community involvement (p.9) is
something specifically mentioned in the
Classical Rabbinic sources, as well as a
specific reference to appearance being
an important feature (p. 12). She also
enhibits techniques of including students
in the classroom as soon as they come in
(see page 65) so they feel that they
belong. This also indicates a strong
awareness of the need for positive
student-teacher refations. In allowing
the students to make choices about the
activities they engage in before class,
she encourages their independence and
maturity (pp.16,21,34,42,50,55,
65,74,17,79)

Tw minutes befors sarvices . 5
everyome fndapze e woonrapuee w0 maz (2) Here, she encourages maturity in
' . delaying gratification and acknowledges
LYour belty ia fumy? Cover your turmmy o it will oet ;

for oot  his feelings (pp. 67,68,735,)

it looka like, no wait 2 rimite, here we go. (Looking fora
nams Lag for the new student from lest week)

it il (3) Once again she stresses the need o

- A heme sticker. (3 _Shall we change the bulletin - -

m_mrﬁ » be responsible for ones own belongings

Eﬁmf"mJ s well as reinforces the rules of the
Mo 20 think we've b Noah 1080 encugh.

& Who scribbled on there? class (pp. 64, Hawiey- 73).

T: | don't ko,

§: Maybe you know who :
o (4) In this interaction the teacher

@) T Mt Mosoo this bs for lebar In Ui vest. i . 4

onire ioeicing irdo my boy of goodies. shows her sense of humor in connection

T to 8 student's somewhat inappropriate
“LLall vou sl ey mecrets now LheoeTl bo D SCpCNEE )

taeay 93

~—
i lChid
< "

el
L Suche giogls. Debirs, hene's the (cant hear)
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Toochsr m—t?-m-u‘n- K
$: (Talk quietly with each other or walk around
TA, u::nrni ‘with the Toreh, Debrs, youe ;,:m’
holeini
T: Come on Debra, | Just told you thet this morningi7)
fo00d Morning, how ane vou?

Lﬂm.tm_nmﬁ
l.ngctrndyidrur\dm.ﬂl
& Hine

L Tzecikah money i the chair pocketa. You kpow the
routing.

5 Here

I: Do | fook file o cheir pockat?

S Yeh

1. Put it in your chair pocket

£ You don't look like g chair pocket
L idicnimeanto —49) \where's vour amile? (To

akid who just came ip),

§38{ Teachar talks to a parent with a new student ot the
G00F. Sludentluwlm Stnlmitostrufnlherto
'lvllli

M.mnmuﬂmw tmlsoﬂmsof
asent kids) {Kids sitting quietly et thetr piocas) Three

m Alwoys room for one mone, come on Sareh, get your
coat off.

S Always room for two mone.

behavier. fll sources agree that this is
an essential componant for the excellent
teacher ( pp. 11, 42, 68)

(5) Dnce again, she includes the
students in a decision so that they feel a
part of the classroom process.

(6) Here she enhibits a sense of humor
as a way to get students to do what she
wants. She also sets limits for them as
to what is acceptable behavior.

(?) Greets a parent at the door. The
literature suggests this (pp. 43,80).

(8) Once again she reminds the student
of the routine and does so with a sense
of humor.

(9) Here the teacher's intent is unciear.
Is she including the student or making
the student feel uncomfortabie by
calling attention to him?

(10) A new student in the class is
included immediately in a friendly way
and made to feel a part of the daily
routine by means of the teacher Tilling
him in on the classroom procedure {pp.

15).

(11) An awareness of the student's
needs shows sensitivity and, thus,
teaches sensitivity. This helps the
student get oriented to the classroom

again (pp.39, 76).
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L sh (180 Toke alook at your chair pocket. [f yoy
bove o red chalr pocket, wotld voustart o line at the
door please. We'll go and sit oo the floor in services

$: You've got a red chair pocket

T: If you've got a red one.

$: (Voices}

T lfymtqanycﬂwd*m“" Iﬁkﬂl
HWMIWWMIL nn
§: (Tells Nate his is purple)

TN He dossrt
know the rules. How about on orange or brown chair
pocket. Ho-wmtau‘moram

e L]
(Go down the hall Lo services)

259 (Roturn from services. All the kids sit ot tables.
m.mmwmmmmnnn

Aic heloi :
I While Cheryl is colleching tasdakah money. et me ags

who's here this morning DK

$:421) Lal's make pojse

TA No, let's not make nolse

T: hl'ly are you here? | dint hear you. Sarsh, Lsuren,

Brisn Michae!, Rebecca Gail, Anmle, __(ﬂu-smnnku

off nemesX22) How did we do for tzedakn movey thia
- : If

you would just stay there for just & moment. |0:0]

{Review of tzedaksh chart. A kid falls out of a chair

dﬂmw-)ﬂnmwmmﬂ

& {rﬁemmntsmthdn’t Semalatltim
Noise ievel rizing ) (MMWUIWH'IN}IM)
T: Come over here and let me show you where to put it.
Qe Scunds lice

mocrng. (Walics swey and tesves Nate ol the chart. He
stands Lhers for & moment, looks around, and then gose
beck to hiv seat) Right?

& Noog

1002 S I'm tired

S Im rendy
Bbaut the bolidey thet Martenns slerted Lalking showd
fidure the service] Lets talk sbout i2 some mare.

u‘! & [mtined

& lom
L %2 bevn 30 auchi o do

1 ™

1 1)

L_Lncpe you oot & second wind_Coms oo, Aright, Tisten.
GRins by ] ™ I_-:Lﬂl
M‘ A ETR s SOV IR '.'._'_‘;
Slasarocen i :.z__- g e oo la o scame roeal woEkK
TR ’(.?ﬂ At the permmiagion Aliph b6 you domt

frve to worry. (260 Latemyatcy £0 50.v0uk | QEUTiSS,
8 'm tirsg
T: We've got a holidey cailed Tu Bistvat coraing up

(12) In response to a student comment
she rebukes him because this is not an
acceptable way to respond to the
situation (pp. 16, 41, 55,60,64- a
“direct” method to deal with students,
16, 77- this is not what Gordon has in |
mind, ?8- but Hawley agrees).

1

(13) Once again she includes a student
who came in late, a potential area of
anxiety for a young child. This teacher
seeks to allay these types of fears (p13
"the soul of the child").

(14) Reinforces the need to be sensitive
to others. Ain important part of
classroom bahavior as well as an
essential and desireable element in
mature adult behavior (pp. 7- Torah
informs life, 73).

{15) Another rebuke in the case of a
misunderstanding or a child who is
covering up for himself,

(16) Another instance of establishing a
procedure that all are to follow in order .
for the actions of the class to be fair. -f

(17) She praises a chiid for following the
procedure (pp. 15, 42, 64- an “indirect”
method,67).

(18) Repeats procedure again in order te
reinforce for all.

(19) Student euhibits knowledge of the
rules and a willingness to follow them
95



1.;.:- u;;'-tu- 10:38~ Kindorparies
(29 W up the plastic oleas GOy
T_1ts cold out there anl it may snowt :
still the bicthday of the ireea What can | tell you

lsrpel, It doesn't get this cold "
§: It doesn't even get cold
ST sl 2id it} I

products. A black and white page with severs) small
pictures onjt) We have different sorts of trees and
things we get from trees and planting things for Tu
Bishvat, OK? Let's talk about trees a little bit. (Puts
m)'ll‘npicml

T W'ﬂ"ﬁwﬂﬂm‘? (Gosa o the board to make
the Jist, Kids st the lest table continue tearing paper)
& Climbing

T: Climbing is one thing

$: And |t's good for chopping down and making fire wood
T: Let's see how big a list we can make

§: They're geod for chopping down

T.(32) Wait, con’ gt shead of me. I'm ot thed fast,
waltl

§: (Giggles)

T: Climbing

8 Chopping

T: Firewood for wermith

§ Jumping down

T: Well, that's part of climbing. What kind of things grow
on trees thet we use? Debbie.

;349 Those dont usliy grow as bigh on toees. ik
wmetimes theyv do Mate, whet Is a tree good for (3331
know, something that trees are good for, Onareclixhol

RNy dey, (a0t poe to ait under 8 WasT
£ Nooo
$ Yeh

T: ©56) Whet does the trew give you then?

TR  m—————————

(p. 82).

(20) Again, she tells them about the
routine and then has them follow it.

(21) Not all the students are positive
about this teacher and what goes on in
this class (p. 82)

(22) This appears to be training the
students to be responsible future
tontributors to the Jewish community.
The tzedakah collection is run similariiy
to a U.J.A. campaign with the collection
visibly displayed for all to see.

{23) The teacher reviews the tzedakah
tollection process for the benefit of the
new students. This allows them to feel
both a part of the class and to enhance
their comfort with coniributing.

{24) She reinforces the positive aspects
about the day and tries to get the
students invested in the day's aclivities.

(25) The teacher reviews the past
lesson before they go on to anything
new (pp. 15, 63).

(26) She denies this student's feelings
and may not be modeling sensitivity (pp.
69, 74), but she is also showing her
humanity and not trying to live up to the
*myths of teaching® (p. 62).

(27) Informs students aboul what to
expect In the coming weeks.
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Taochar A =8-30-1 0:30~ Kindorgerton

T: nhm-nmmmmmm
airee is good for? Steven?

& Apts . _

L_Ants like trees, thal’s true, Anytiing else. (48) How
ghout that they're oretly, Trees are pretly |love trees
£ | rate troes

T:(41).SHHEH, (42) 1o we have o fot of reaaons thet

T; No, wel| it's sort of o test to see how well you listen
to instructions. If you do this one fust right {€5) oot

predly sticker on your peper. sirighd

§: Yes

T: ¢46) The first thing vou out on vour paper i whol.?
§: ¢47) HAMEIH

T: {48} QK Now the directions say, Tu Bahwat trees,

ni:tkdsnnmﬂmmumnm?umu
I'I’mohnru of ereyons to sech kid)
1) SiAny trasformara?

I 10:08) Mow, it you fefah these thres peges o3 youl
ward Lo go on to sonvething elie, @ hive sorma plein
paper and you con miks o birthdsy cand for the trees.
507 Léotwadto

T: S0 lot's siart with this one. This is the ane you hive Lo
ooncentrets on

TA What's the first thing you put on your peper

(28) One of the "myths” of teaching
permits teachers to deviate from their
word (p. 62). Here she is abiding by
what she says, but does not state this in
absolute terms.

(29) In this instance of rebuke she uses
the student's name as a way to soften
and not intimidate (pp. 16, 35, 41, 64, 67,
75)

(30) The teacher relates the topic under
discussion to the real worid the studenis
enperience (pp. 9, 16, 45, 64, 74).

(31) She shows her ability to and
recognition of the need to use visual
aids.

(32) She enpresses her limitations and
thus her humanness.

(33) Once again the need to rebuke, but
she rebukes the behavior, not the
student.

(34) Shows sensitivity in correcting the
student,

(35) This is an example of a leading
question, not one on the highest level (p.

61).

(36) She ignores unaccepiable spswers.
i1 is not clear if this is on purposs orF

not.
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§: $o does mine
$: My mom says_

(Other kide talking with each other)

(114 going around to show kide whet Lo do)

TA Brisn, are you coloring?
T G'nryiismnm iet's see what her's looks like
when It's finiehed. (81)

Lad me show you whed | meen (80
akis vhe does not undershand the ssxionment), (Teacher

£l o) Tl s O wsu g iland Toe
khe firs v"t »;gﬂ.r_sm“m {,J:"E l';.h,j‘.dﬁl

S\'-(wc,aw *msmyﬁﬂm
T:69 Becouss this piclure mmﬂu
h’l kg iy Lhers ..Lh__.._. x _n_l

Liln 1o oy
5 (Says something, can't hear)
T: Thet's » good Idisa
8. 806 [o gunes cosice o Hikte sunshine dosn here
T: Nele, do you o0 whsl | een_.
% You can ride Inmy cwr
T: W can ride in ypour car? 0K
& | heve five ssols
T: Five seata? Good.

(37) A student still expressing negative
feelings about the class and the
discussion.

(38) The teacher tries to get the
students to go beyond where they
already are as far as their knowiedge of
trees. She does this by relating to what
they know and then introducing a new
toncept.

(39) She gives support for a student's
answer.

(40) Some other students enpressing
negative responses. It could be the
class or just copying each other (p. 84).

{41) Restores order.

(42) Summarizes what they have done
so far before meving on to new material
(pp. 15, 39, 40, 77).

(43) She ocutlines the work to be done
for the day so that the students know
what to enpect.

(44) And she clues the students to a
difficult project so that they are not
coaught off guard.

(45) The promise of a reward for work
well done (pp.14, 39, 60, 63, 66).

(46) Once again a review of the ciass
rules.
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§: we've got six neata. e
T; Six seals?
(And more student conversation as teacher
e o 9ce3 around
Lmnmdlcmhplm. Good Amy. (1¢:17)
- o i L (Contl

colors, (64) Aston's doing 1t 10 3 lof of colory, Let's see
what elun we have here. {Voices of kids) Thet's fine (a8)

& What kind of sticker.

T: She got some flowera.

& | hete MNowers

§: 1 love flowers

{And other comments connectaed to end unconnected Lo
the recent happening in the class)

T: Good job. (10:19) (#8) Come on don't fall saleseo on
me. Do your work (Kids voicea) Can she bormow your
blus? Thenk you (Hard to hear with all the voices
now )e9) On, these pages are lpoking good. Sarsh, sre
you colering nicely?

& Yes

T: Serah nesda enother color olher then the groen She
needs the brown (Kids voices continue talking and
working) They're both geens, but they look a little
different. They are different shades. How many trees do
you have so fer Debre?

& Six

$: What did It endp tobe?

| R

T: &%) Jenny, thet's turning oul picaly,
& (78l Mow | know BOW YOl e

& Now it's turms o

S 1 aon't hove any mors SrayaDe

& Lage bwo dreea airsedy

T: T youre just golng at It

ummummmm
mm*_ hin desic b0 balir $o Bim Ind snonCIR
him be<as be i) Derving Lrouble compieting e DERAE

(1023 Goes around sgain to heip end encoursge)

T (02 Oh, inthet why vou doee 8 e right
el Aneis wa._..“._t . Dahbil thet's caming slong,
| TN ash 1’_'5;1_ 3 mus sy hooee, ‘Well 1 oM
s ixe would be & ofghimooe. 1 Sk vl 100G 208
allloo o ,_Isgngm'&mﬁilﬂ"‘lmiﬁilﬂm
friek vou with

08 Ye'rn smard

& The grass 1a blue?
S The blue is the gress
S U, (1'p sky.

T: (4 fha'n oot » strange view of the wacld.

(47) The students indicate that they
know this one, very well,

(48) She gives the directions for the
project (pp. 60- a "direct” behavior,?3).

(49) Once again she shows that she has
limitations.

(50) A repeat of the availability of a
reward.

(51) She shows her devotion to Jewish
content in her classroom and sets limits
as to what is acceptable to heras a
religious school teacher. She aiso shows
her willingness to be honest and answer
this student's question in a way that is
understandable even if he does not

accept it.

(52) Enpresses a willingness to help and
give support.

(53) She encourages independence by
involving the students in the classroom

procedure.

(54) Again a reminder of the procedure
and what is coming up.

(55) Independence is being reinforced
here.

(56) Students show a support for each
other (p. 76).

(57) She Is willing to review sgsin, the
99
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Toachsr “A"=9:30-10:30« Kints
$: You can make it grean and white.
T: Are you gonne Haish your picture? (One kid finishes
ond goes to get another to color) (10:24) SUPER (1%))

[Kids talking with eech other. Can't hewr the tescher)
T: Looka like soms tree trunika.

{Kids still talking)

T: Some of them ars siweky. | didn't make the picture.
Oh, you are ready for a sticker, aen't you (89) Tha

(TA Alsohelping out with getting the kids fimshed. She
sends them to the teacher for a sticker, Nolse of voices
continuea.)

T: T4k ore you ready for a sticker? 13 that why you're
here? T.L iaresdy for his new peges? '

% | need purple

T: You nead green. Who can loan Steven agraen?

(1027 kids finishing, getting stickers, getiing new
pagss)

directions for the assignment, until all
understand.

(58) The students are involved in their
work.

(59) Wants to enhance this student's
sense of responsibility.

(60) Gives attention to a student and
seeks to invoive the parent in the
upcoming trip.

(1) figain, a review of the directions.
This teacher does not lose patience with
the students who do not understand.
She simply expiains it all over again, as
necessary.

(62) Praises a student’'s work.

{63) She answers the guestion honestly
and gives options to allow for
independence.

(64) The student shows independence
(p. 76).

(65) Independence is allowed for.

(66) Supports the students and
encourages them to go beyend their
previous limits.

(67) Reviews the rules for names on

paper, using the Teacher Assistant, not @

student, and does so with humor. The

students appreciate this. So does the
100




Teacher fAssistant.
(68) A rebuke.
(69) Praise.

(70) Students are involved with their
work.

(71) She adjusts her attitude to meet
the needs of the student who is having
difficulty, not misbehaving.

(72) She gives support and
encouragement.

(?3) The students feel supported and
praised.

(74) Here she expresses some sarcasm.

(75) The teacher uses humor here to
motivate the students to continue.
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[What | was going to say is how this room operstes.
This is an open room with special stations. My station
is the content station. Thia is where we do the holiday
curriculum (2) We reslly went ovar the whols

e & type of review and DickH D S0Me 1088 DICCE]
The next area they go o is... like a motor, shih, they do
physical kinds of little things like putting pleces
together, games, small motor activities)

T:€3) b Ecin, honey, do you went to hangum vour cost
and vour back pack and get your nome Log of{ the
board,

[This ares over here is a free play srea. it's set up with
Jewish things and sometimes reguisr toys end when
they go Lo thet area it is just free play. Bocmuse this
reom I four and five year olds 50 its & nurseny school
kindergarten kind of progrem and thet's just sort of
like o free base]

{Parent comes in with o Chanuksh gift. Can't stay, hes
to 5o buy wrepping paper, ssks for some tape, Tescher
Bends her Lo the office. And requests thel the peremt
Put the child's rame on the gift)

U4} The next ares is  cooking ares. Cock something
e weak pnd ‘-__1.-.5| e & arvacd |t hast 3 -_‘I‘_.F"Jj-mm

EI

: FMMM&WMH
1 l-.': '--'.'-‘-- o il 1ha M1 - By

Laan i
ita

_&:—.

.

. (i} Iy ot WI0R
Lo cradln (o o0 ol geofedh gbaul U DR

Every woek the kids rotate to all the of the wees. The

Aven Limes #4) T

gL 0 5"
S S

FEREF

(1) This teacher eshibits the qualities of
one who takes care in her appearance
(p.13, 68) and does so in a deliberate
attempt to set a tone for the
environment of the class. There are
clear expectations set up for the
students to follow, which in this
environment is most important, lest
chaos result. This "open room" is open
only in the sense of its layout, not in the
way it is run. Since the studenis are so
well aware (p. 44) of what they are to
do, much repetition must have occurred
in order to instill this in students so
young who only come once a week,

(2) Here she indicates her awareness of
the need to review before continuing
with new materiai (p.15- an important
rabbinic idea,44, 62). The students must
have a compiete mastery of each topic
she teaches before she begins other
topics. She will review as many times as
necessary until all understand and all
questions are answered.

(3) When a student comes in she greets
him/ her with a warm smile(pp. 11, 59,
65) and inciudes him/her in the
egperience of the day. She aiso reminds
the student of the proper procedure (32,
39, 40,49, 60, 61, 635, 13) , hang up the
coat and get the name tag. This
establishes an environment where 8
child will know what 1o expact and thus
feel more comfortable and al ease and
hopefully have positive gssociglions
with coming to religious school,
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Teachar 5" %:30-10-05- 4-5 gear aida

tenchers stay ot the same base and the tenchers teach
upmthmtommhtmmalm,

may change it 8 little, but it's basically the same
Imon The kide move, but the teachers stay. o I

would see the same thing. bt a little differant
because some of the Kids are kind snd soms are
pre-kind and may thers's g lit)s voristion, Then et
{he end of the morming ot 11:30, we have music in this
area. The music teacher |s nol available Loday so we
nqoing tol’nvuﬂlm d:outtl'm.ﬂmm

menymmmu
our holidays in to four week periods. We spend four
weeks on each holidey. Except for Rosh Heshansh and
Yom Kippur and Sukicot whan they come bing, bang,
bong ;and we don't have alot of time to get to each one
of them)

T:(8) On. vours so eweet. thank o vary much for

Thenk-vou very much,

> (1] - W— 1" 73T

L Yours Iate. that's 0K

£ Because my mom nesded io aet up the featival
%mmemlﬁtm oK I'm

gonnd put your name on this
sun

aboadt thix We go trouch ench ol m
Iry to spand tour wesie on mator holldve and I
ﬂ?&rwmmmw e Yom ad bt

(4) A priority is placed on making a
connection between what the students
learn and what they already know. An
important technique to employ,
especially with younger children who do
not have abstract reasoning abilities
(pp. 4,15, 32, 40, 67, 71, 14).

(5) The teacher explains the need for
name tags, but according to Highet
{p.69) she, and all the other teachers
should make an effort to get to know at
least the students' names. Later, she
indicates this to be the case, so perhaps
this is an esample of maintaining the
procedure for the comfort of the
students.

(6) Although this is not individualized
instruction, this teacher indicates her
awareness of structuring each learning
situation to the particular needs of the
jearners. The content stays the same,
but her approach changes (pp. 34, 38, 39,
40, 66, 77).

(From here on refer to the index, which
is based on key words in the previous
sections, for appropriate page numbers)

(7) The use of visual aids is an important
technigue that heips concretize
information and addresses the needs of
those students who learn by seeing.

This is also 8 way to show fiexibllity and

sensitivity.

103




e ——— AN

Toecher - 8:30-10:05- 4-5 pour ol

P g s
he background) 16) Any Iereria veltae n

picture on the top. That's it thet's vour consecration
picture. (Student voices for 8 few moments. Tescher ia
heiping & student with o name tag and then goss to
heip a student with hanging up a coet.)

9:36-939 (180 Iencher takes attendance Kide ere on
Hitle chairs, teacher sits in front of them,
Loeed your allzntion, (1)

1]

$: Shalom
T:(2e) Emily. ws misaed vou last week, wers vou

migk?

S Yes

L_Well wa're glad you're back (Continues with the
names and eech kid responds with Shalom)

N || I

£ Shalom

T: Jill where are you?

$§: She's not here

T:(f9) ¥ho's enawering Shelom for JIIT Jill tsnk

merk her absent vet, (Continues with the rest of cless)

8 (Says something, can't hear)
T: She didnt mean Lo do thet. 0K Can someone Lell me
what that word.

@2) 0 (13) 0K Heoe's Jill, Il we ware just about to
ok you nbsent v 80 glipd vou'ne here Would vou

o
tng did you Mo OK Vou can it down thers Ladey
withect ono, | hink most of the teechers know wha

oxK2% |

Mmement to tal) mw what thel word shelom means et
o Lot 20id Lo sach other (V) Wedl o miite. (0N
Youx hood, Eoily

T Ne. not. goodiy, wefll say goodby to wech other when

(8) The use of praise is a teacher
behavior suggested by afl the sources,
This teacher uses praise aften, but not
every time a student responds correctly.
fi student's self- esteem is often
intimately bound to how the teacher
responds to his/her answers and
presence.

(9) The lesson within the lesson is caring
about others less fortunate than
yourself. This is value important in both
the Jewish and secular worid. This
lesson also contributes to their growing
sense of maturity and expands their
narrow worid to include others.

(10) This is an erample of a teacher
coming in contact with a parent. This
contact, both formal and informal
contributes to the willingness of parents
to reinforce the religious lessons at
home as well as the teacher's
knowledge of the student's life outside
the classroom.

(11) A student shows he is aware that
he has broken one of the rules (whether
spoken or unspoken, it is unciear). The
teacher tries to make this student
comfortable about being there, over the
fact that a procedure was not followed.

(12) The students indicate a willingness
to relate to each other and share
information, 1t is not clear how well
they know each other, but ihey are able
to talk to each other, howeper

{04
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Toscher T~ 2:30-10:65- 4-5 gear uids
we leave. Let's sing shalom to sach other now. (21)

0K Here we 9o, {Sing “shalom” and all seem to know
ltww_mn'i'c;swwmmmmtnmu

T:4 24} Cloon off the table
merming?

.Y | do | don't. | don'tknom how 1do.

X You don't ko haw? Yoafl! heve to lisrm Bub 1ol
ke your Bed oy cun ek vour o for same katen
0L Moty 1o shere with the poge <ldren. Thel wey
e ey be more willing Lo ghve YOUSKIR.

S Satting the Lahie

T: g g

OK € 1 our Keren ami collector thia momming 20 Erin
Could you come wp here plesss and I'dl ke Lo hear nice
valces singing our keret emi song 00 | can heor 8il ‘;'ng
words end {21) qur guzarl can hear whet we ane sing
Bout Loo. Are you reedy,

informally.

(13) Here, again is an enample of the
ctlassroom procedure which all are
expected to follow and which the
teacher reinforces often. She does so
patiently and as many times as
necessary.

(14) The teacher shares her intent for
the class and its content. She has a
clear plan as to how the year will
progress as well as the daily workings
of the class sessions. The routine the
students follow is the one the teacher
oulines. She is consistant with what she
enpects and what she carries through.

(15) The teacher indicates her
willingness to heip the student with a
task that is part of the daily routine, but
she also indicates her hope that this
student will display independence and
do this alone. Thus, she encourages
maturity, but does not frustrate the
student.

(16) In calling the class to order, she
uses few words and is direct about what
she wants. It is apparant thal the
current behavior is not acceplable to her
and she indicates that it is time to
change the mood and get to task.

(1?7) The environment established shows
an awareness of the needs of young
children. The chairs are low, the coatl
rack s in reach and the area in which
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Toszher T - D:30-1005- 45 gear side

45 (Keren ami 8000~ not al) seem to know it- calla on
kids for the mearing of the song)
T.ﬂ] L Qoes

OLURTL: i " QOO DEELRY
‘well hers 0K here i3 one dollar and Erin hers s two
dollars, 408 Erin let's see what this looks like on o
chart. (13) '

you $2.40 and if we look &t our chert, thet's way more
then last week. Last week we only had $1.70, §240,
that's one of our top amounts, but still the best we
ever had was $3.26. Do you think we'll ever be sble to
best that?

$: (in unizon) Yes

T:(30) Letntry OK Now lel me see. who collectad
fadey Erin

247 (Goen to ATl out sttendence chart)
L We have nobody absent foday,

Now how many of you were not here last week? Emily,
Amybody else wasnt here lest week. (2) We are g0ing

b S JIRA

L

§: (Seversi together) Chanukahi

@48 T: Chenuicsh, OK (Goes over to bullelin bosrd that
hes the pictures for each holiday) Remember we
started off the yeer with Rosh Heshanah, Yom Kippar,
the holiday where we say we're sormy. Sukkel, wivn we
se¢ the luley and the etrog and we 0o into the sultah
Shabbet, our weskly holidey thet comes svery week
where we celebrate on Friday end Saturday. And now
we're on

SLhanuiksh

T: Chanuksh. And our room is ail decorated for
Chenudsh Loo.

& Prssuts

949 T: That's why it's 8o populer for children. Reelly
it's not one of the more iimportant holideys of the year.
But it in @ holidey thet we Jearn about dedication end
rededication (2) What wes destroyed in the Chanuiah
Blory and rebuiit?

8 The Terple

T: The Tempile 48) good for you Mathew. Did you
remamber thot? OK And we siry thet we rededicete
that Temple on Chermbu{31)

S skory?

§: uceh Meccsbee

T: Jisdet Maccsbbee, (K How many brothers sere
thare with Jucah?

S:Five

T: Five ) Yory oood thet wou remamiens ihal. Wiy
did thay plek Jadeh to be the jesder? Andrew

S: Bocaume hw was the wirongoot

T: Becamme he won the strongest cne. We've going to
Took ot the picturs of hiry with e his mussles (Lsing 8
book thet hes the story in It and pictures, from the
Previous week), Do you know whet thal neme Meccebbe

this class is located is decorated with
i_tems of interest. The teacher wants
them to notice what is around them and,
in the case of their consecration picture,
take pride in their accomplishments.

This helps build self-esteem and even
class spirit.

(18) Everyone sits at the same level, no
one is more comfortable than anyone
else. This gives a message of mutual
respect between teacher and student
and prevents feelings that the teacher
has favorites.

(19) in order to conduct a class
efficiently order must be maintained,
The less fime spent on discipline, the
more time there is to teach. There are
times, however, when direct behavior is
required in order for the teacher to
conduct the class. There are also times
when she gives the student the benefit
of the doubt when it is not clear where
to assign blame. The discipline is not
done in an accusaiory tone, but there
can be no mistaking the intent of the

remark.

(20) R student who was absent, in the
lower grades, may feel a sense of being
left out and having missed something.
The teacher deals with the absense with
this in mind rather than accusing her of
not wanting 1o be there. She also
shows a personal interest in the
student's life outside the cinss,
indicaling 8 respect for her as a human
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Toscher B~ :30-10:05- -3 par i

means in Hebrew? We talked about it test
remembers? (Silence) nlﬁumnmntr -
& Hammer
T: Hommer, very good, because he, Judah was es
strong as a hammer. Who remembers the name of our
wicked king? Anybody? Thet was & real long, herd

AT NS

M

say it for you

b L S

-

again. 0K Listen carsfully, (33}

MAD

L,

[Together) ANTIOCHUS

(?) Looking af this picture,Jil), would you sey thet
Antiochus wes & happy king, or a mean king or o nice
king, what kind of a king do you think he wes?

952 (Jill squirms when called on)

§: (Another student answers)
T: | asked Jill. OK (34 Why do you think thet Jili7
§: (Can't hear)
T: Asword tells youone thing. Thal's & wespon end

he's carrying that. What else in this picture tells you
thet this king Is meybe not 80 wonderful? Lori

§: His hand is pointing
T:44) His hiond (2 polnting and when your mother of
your daddy or a friend gets angry st you, might they
do thia to you?

ito

T And then you know what? They are angry, He's
pointing and he sure does not look too heppy. What

else tells us something sbout him?

§: (Can't heer)
T: He what?
& Meen face
T: He has a mean face. He sure does. He hes a scow) on

his face doesn

s Sl

‘the. (39

i
L SIS

Let's sep if vou nll con meke

[ 200 DO (NS

MLkl vou that When did Antiochus live? M
mybody remember? Laurs?
$‘:;Uﬂmm'mgp

v RAE

Thousands of

he want to do?
§ He wanied siatues
T: He wanted statues put up of him and he wanted
people to do what to him
§: Bow

B e Dl G O OESNSTILE SRR AN
years 090 Antlochus Jived. And what did

T: To bow down to him and to worship him didnt he. He
especially wanted peaple to be his slaves and Lo do

what he wantad them Lo do, When he went into tha clty

witere the Jewish people lived and he sont N solders
toput up o status of him (36 who remembece wheta
Elatos is? Beth do you? Hub

&M

I Dot you remenbier whak o atatue is? Do you

Darmernier SII2 Whet?

[

e h'::l

ﬁ.ﬁ g i
i»l'L

2

Lhel voul cor bl pos that Who does T ool [k

lontn

being and as a student in her class.

{21) One of the drawbacks of
ethnographic research is that the |
observer can affect the outcome of the |
study. This is one of the times when this
Wwas apparant. Riso, the teacher's
interpretation to the students as to the
reason for my presence did not
accurately convey my intentions, rather,
hers. Because of these interjections
concerning my presense, | considered
the possibility that some/much of what
| observed occured because of my
presense. This is ultimately impossibie
to determine, but it is worth noting that
| was not completely inobtrusive.

(22) A student comes in late. The

teacher stops what she is doing to
welcome the student, though itis a
mised-message of both welcome and
some accusation, but mostiy the
greeting is warm and inviting. She also :
reminds this student as well about the |
classroom procedure. This brings the !
student into the class and allows the : |
teacher to feel comfortable with the
environment. This way everyone wins.

(23) An essential skill for all teachers is
the ability to ask questions in a way
that teaches and informs. Here is an
enample of a review/ knowledge
question to reinforce the morning

procedure.

(24) The teocher pushes the studenis 1o
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City. So this Ia 8 statue of Anblochus Eoiphanes and

mmfs;::iel?zt;thltﬂtmﬂwtoldﬂlh

people of the city | down to the statue op

with their heads{34) & Wer _
; dbow down Wral

& 5o in those days it was very important not to bow
down Lo any statues or idols and soms people refused.
And one mzn in particular got very angry in the crowd

T: That's right. (Reading from & book) And Mattathius
gew very angry when he was told to bow dovm and he
said, | will not bow down. | will fight this wicked king 1
em not sfrsid. (58) Anclhe had how meny children?
& Five

T: Five sona and his Hve sons ssid father we will help
you Hight that king. And ail five of his children decided
they would help him

955 (Lots of nolse going on in other aress of the room
S Count

L You want to count with me? (ne. two. thres four,
firen (With the Kids joining in)

& Six

T: This is Mattathius, he mokes six. OK And so men
from all over formed with Judeh, Mattethius and the
other brothers snd they went into the hills to do

somsthing special. (48) What did thay do in the hilla
& Fight

T: No, they organized thier army, remember they got
all their troops together. ANd they elected the
strongat one Lo be the—

$ (can't haar)

M chasen to b the lesder.
X hew

£ Ut
LW e, QK. And the people all said Tet him be the
leeder bocaume he wes 3o strong end all the peophe
id Yoh! for Madsh Meccsbbee, (27 Do von! temaTar

xe lotrned laet pesk B jets
M0 G0 alng thal real quicky shout
355 {Sing the scag) fida .‘::J. not seam to know it yet.
Newd lats of prodding from the teacher
T:44) @ (1) Thare o our bosrd back there tas olclure

answer the guestion to its fullest. This
also serves as a review. She encourages
them to go beyond the knowledge they
already have to reach a new level of
knowledge. This prevents the students
from becoming bored and feeling like
they know it all. This can be a
frustrating enperience for students who
may not be ready to go beyond their
present state of knowiedge, but this
remains @ major responsibility of
effective teachers.

(19) This is anether example of how she
handles a classroom management
probiem. She does not rebuke the
student rather she allows the student to
change the situation to insure a more
positive learning environment. The
student is invited to move her chair so
she will be more comfortable, not
because she did something wrong (see
arrow on diagram). This could be seen
as giving a mived-message, because the
student probably knows she was not
supposed to fall out of her chair and
expects to be rebuked, but the teacher
does not make an unnecessary fuss
about a relatively unimportant
pccurance in a basically well behaved

class.

(25) The class now reviews the meaning
of keren ami. This is a value the rabbis
stress as well as coniemporary Jewish
sources, Thereis a need to teach young
people their responsibility to the Jewish
community so that they can act
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responsibly as Jewish aduits. One way
the Jewish community has always deait
with this is through financial
ctontributions to the well being of the
community. These students are the
future givers and here is where the
training begins.

(26) The teacher indicates her
familiarity with the student by using her
name. She does this throughout the
tlass period.

(27) The student makes a connection to
something else that is not directly on
the subject under discussion, The
teacher goes with it and supports the
student's initiative. (4) She does this by
also making a connection to their lives
to help them understand the concept of
giving to others. In connection to how
to earn keren ami money, this student
proves that students do not always give
the desired responses. They are thinking
individuals with great potential that
reguires patience and flexibiity in order
to teach them.

(28) She praises a student’s correct
response.

(29) This is the continuation of the
jesson about giving io the community to
help those who are less fortunate. This
enemplifies, 8s seen elsewhere, the
techniques of giving used by the U.J.A.
These students, 100, will have learned
the ways of fund raising from an eariy
109




age.

(30) Teachers have many
responsibilities, one of which is
administration/paper work. Teachers
expect their students to do their work,
administrators espect teachers to do
theirs. To act in a responsibie way
concerning the job of teaching is also a
roie model to the students as to how a
professional acts.

(31) Once again she displays her
questioning skills with an information
question.

(2) She reviews all of the holidays
before continuing with the most recent
one.

(32) She displays honesty in telling them
that the holiday they may love the best
is not one of the most important
holidays. She does not apologize for this

reality.

(33) In order to reinforce the
knowledge she lets the students
practice the information by repeating
the word together. This is another way
to allow students to learn for
themselves and foster independence.

(34) The teacher indicates to the
students that she values their opinions
by eliciting opinion oriented answers.
she also uses the technique of asking
questions to keep the students invoived
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apd in_tereste,d. She wants to focus the
discussion on what the students think.

(35) She also encourages the group to
participate in a humorous, fun way. She
takes teaching seriously, but that does
not mean that the lesson has to be
completely serious.

{36) She shows that she is both fair and
patient. When she calls on students she
gives them a chance to respond, but if
they do not know the answer, it is not a
problem. She also gives the student
another chance, although she does not
always give enough time to answer,

{37) The students indicate that they are
involved and interested in what is going
on in the class. They respond and
basically listen quietly.

{38) One main difference between
religious school and secular school is
that secular schools cannat teach about
God and religious schools are obligated
to teach about bod. Here is an example
of the presence of religious ideas in the

classroom.

(39) The teacher uses the book to read
from expressively to change the tone of
the class and to keep their interest. She
also does this by emphasizing the word
wchildren” in the book and allowing them
o make the connection o themseives.

as children.

111




(27) A student initiated request that the

teacher honors and incorporates into the
lesson.

(40) As the class moves on the
likelihood of impatience in the students
increases. The teacher continues to ask
them questions to keep them involved
and interesied.

(41) The teacher enpresses some
sarcasm, which is not directed at
anyone.

{42) A student picks up on it and adds
his own joke.

{43) Once again she teaches history
honestly.

(44) An example of recitation, a method
the rabbis were fond of using. This
reinforces new and old knowledge and
encourages class parlicipation.

{45) Here she displays "direct” teaching
behavior through explanation of the
ritual, This is an essential element in
religious education since the assumption
is that the students learn by doing. This
is not knowledge that is meant soiely
for the classroom, rather it is to be
taken into the home and into adult life
as activities and attifudes that inform

behavior.

(46) The students ore given an
opportunity to compare two different
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types of menorot. This is both a higher
level of reasoning as well as an added
piece of knowledge. The teacher uses
the Chanukah menorah to teach the
Shabbat menorah; going from the
familiar to the unfamiliar.

(47) The teacher focuses on principles
s0 that the students can apply this
knowledge to other areas on their own.
Again a means of instilling independence
and helping them mature.
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Toacker “C*- Grage Oue- 10:15
am - 1100 am,

(1) Appearence: Wearing a skirt mng s
brightly colored sweater. Heir dons
nicely and wearing make-up.

Start out the morming in art where
they each did a self portrait. At the
end of the claas the art teacher taes
Mp‘d\l‘_mwp
sslf-portraits

Thia is this teacher's first year of
teaching first grade. bit she has
&xperience with this age because she
hes directed a religious school
program for grades 1-3. She used to
teach younger kids but she "got
bored”. Now she hes to “over plan® for
each class in in order 1o be able to
change activities every |5 minutes
uniess the kids are-using their hands.
She has instituted a means of
discipling in which there are
established rules posted st ol times
inthe room. 11 & rule fs broken the
child's name goes on the board
Nothing more i3 said and the cless
continues ed Students are
alno given many opportunitiss to do
“good™ things during & cless session.
For every good deed (called a
mitzyah) perfarmed, which is
recordad by the teecher, the child
receives o sticker which is placed ona
sheet of poster board with the childs
mame on it which is posted on the
bulletin boand in the back of the
roomi2) On the bisck board in the

|
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(1) This day they complete a pro ject
toncerning self-identity. This is
something this teacher stresses as part
of her curriculum and she conveys this
via art projects that engage the
students and allow them to share their
lives with her. She shows a willingness
to change to a new grade even though
she has not taught it before and it
means much more work for her. She
wants to feel stimulated in her teaching
role so when she realizes she feels
“bored” she takes the initiative to
change what she does. She enpresses
an awareness of the limitations of this
age by keeping them busy so that they
do not have the opportunity to become
behavior problems. She has also
instituted a creative classroom
management technigue based on a
system of reward and punishment that
mostly reinforces good behavior,
throughout the day, by awearding &
sticker for each "mitzvah” a student
accomplishes. The teacher records the
mitzvahs and keeps track of those who
do not compiy by putting their name up
on the board, but not interrupting class
time to discipline. The class set the
rules and they are posted on a bulletin
board for all to see. This indicates a
willingness to inciude student input in
class procedure and oiso serves as @
reminder what are the rules,

(2) The students all know what o
enpect during the day beceuse the

1616 | enter the clasa e.mnmm
DR gk ting of Lable= mnd Lie U = ol ) 1 ‘4
Rlancancs. (mtowdeenm{qﬂlull

the tiine)



Toacker "C°- Grads Oue-10:1%
s - 1100 am,

T-(7) Oh.orest. good. And you look heppy,
show ua your picture of when you look

i

EEEE
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schedule is posted. This way they are
not caught off guard and can anticipate
what will happen. This way time is not
spent answering guestions as to what
they will do next. The teacher also is
responsible in completing her
administrative tasks,

(3) This is a project in a religious school
to enhance self esteem and also allows
the teacher to discover elements of the
child's personality that are not always
readily apparant nor necessarily
manifested in a once a week program.

(4) Here she includes all and invites
them to join together on the floor, This
gives the class a more intimate feeling
for a time of sharing personal
refleclions. She uses language that
indicates this is an interaction time. She
expresses her awareness of potential
problems between two students and
acts in @ way that will prevent problems
from happening. This way she keeps
contrel and students are not put in a no
win situation. She heips them behave
according to her erpectations.

(5) The teacher gives specific
instructions as to what she wants the
class to do neyt. This is an enample of
sdirect” teacher behavior, which when
used in balance with “indirect” behovlor

makes for effeclive teaching.

(6) With this exercise, the teacher
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Toacher - Grade Oe-19:13
am - 11:00 am.

B sl
T: OK (18) What's your. bl a shout your
fommily.

§: (Points to picture of family and narmes
sach member) .
T: (a1)

!Iﬁldlr.lllcﬂ.smgmm_
snch member including the bird) L))
Wmmum
£7
T (19 Do you know how mich you weigh?
S Not really
LK what's your favorite color?
S: Green

T: How come?
§: (cna't hear this)

$: Bowling alley

T: That's interesting. How come, do you
bowi?

S: No {can't hear the rest)

T: 0K And wha are your friends?

$: (Can barely hear as kid gives some
names)

T Lﬂlmll'.m
T: i hu (1 think she can't hear either) (18)

for?

£ Monay

LAy other wish beaides monay?
H;u femily

; us

§ (Points out family members)

T: Asika questions sbout tham ea the kid
m)mxmnnmm

s..a@cz.mmm&

LYo doan't 18 wmmm

Iaugh) | thvnk deawics in g hamtifis HEML

(£] ] L:f‘.,nb‘;j.,,l b “L-_*LL (i the kid
his O

..thonyau?

r mmammm

& (Can't boer)

T: what?

8§ (Violet end turguoise)

T: Wy do you itke viclet?

8 (Can't hear)

T: What do you like sbout turgisotes?

£ (Can't hear)

T: 0K ‘whet are some thinga that you 1ike Lo
do?

\%_

facuses on giving the students
opportunity to enpress themselves in a
toncrete way. This serves to build their
confidence and allows the students to
get to know each other. She aiso makes
sure that students are not embarrased if
they are having trouble presenting their
poster. Each child is made to feel

‘special and that his/her work is good.

(?) She uses praise often and in
connection to work.

(8) Here she deals with an undesirable
response. This message of violence to
others is not one she wants to
perpetuate. She deals with thisina
positive way and reinforces another
response with praise, rather than
negatively and attacking the student's
apparant interest. Students of this age
have difficulty separating between
criticism of what they do from criticism
of who they are.

(9) Once again, she is able to gather
information about them in their lives
putside of the religious school. This
shows her interest in them as people
and may heip her to understand their
behavior through her glimpses into their
home/secular school life,

(10) In this part of the poster the
teacher instilis in them the value of
farnily and allows all the other students
to see that their classmales have
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Teachar “C*~ Grode Oue-16:15
em - 1100 e

§: (Con't hear)

T mmmm& Hke when you
$: {Can't hear) TS
T: Anything else? OK Show us yeur fries
mhllmmwﬂ.mm?
$: (Po{rtstommwup-ﬁlkm
and somathing sbout them)

T: And show us your favorite place. You
wrole rainbow. Howcome?

; (Points out and nemes family members)
SOOIt quieter of snack time
10:20 (28) (Afier questions she leaveag
long pause unti) answered. Al questions
e simple and straightforward, although
sometimes she rephrases them in other
worde. (21) i
T: OK Doug Tall us what your name s
§: Doug
T _’MIIMGHI'!VIII?
]
1023 (22) {Soms kids moving to see whet
e
T: Andmtdoywllutoﬂn?._ﬂ'_ﬁ
S

wmmmﬂ n ; b —
sries to oo thropuch afl of them ) (This child
does nod put himsalf into his family portrait
and the tescher asks him why. Then che
goes on Lo the next child)

Jasor (eeks age, color, why that one, some

things fe Tikes to do And favorite place,
friends, one wish, show femily )

(This child hes snswers resdy, it is eosier to

heer him )

How old are you Elliot? (Color, why, like
Lo do, whet you look like when heppy-"
preferably sometiing that does not have to
do with money”, fevorite plece, friendis, one
wishy, show farmly)

Adsm {sge, color, some things he likes (o
do] “spesk up- (friends, one wish, show ua
your family) “Very nice®

«Jwlie (oolor, what do you like to do, whet
mades fer happry, friends, fevorite plece,
o008 wish, famly)

1027 2@ Aske nkid lo sif dogin “plesss”

Jamks “Tum it sround” (faverile o0k,
things i lilkes Lo do, whet hw loohs |ke
when happy “Poiit Lo the picture”, friends,
fevorite plece, one wish, fmily)

“Andrew = (tevorite color bs biadk *1
narver would hove Quirssed by LUhe wey you

families as well. The idea of family is a
recurring theme in Jewish life and
deserves reinforcement.

(11) The teacher exhibits a willingness
and ability to probe deeper into the
student's responses to get a clearer
understanding of what he is trying to
say and to help the student further
clarify his thoughts. A skill of
questioning shows up here as well as an
interest in the student.

(12) She makes sure that all students
get a chance to share their posters. This
way they all feel included and they
know to expect to be called on, thus
diminishing anxiety about taiking in
class or feeling anger at the teacher for
not inciuding someone. fAin attempt to be
fair is something students usually

appreciate.

(13) There is no pressure put on
students to respond if they do not know
and they are not made to feel inferior.
This teacher tries to establish a
supportive environment.

(14) Some of the students do not speak
loudly enough to be heard either by the
teacher or in the tape. The ieacher iries
tp get them to speak up so that she and
the other students con hear them. This
indicates an intention on the part of the
teacher ta help them be more assertive
and make themselves heard, which
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Teacher C"~ Grude One-10:15
om. - 11:00 am,

-ﬂ.wﬂlﬂwum{mlﬂoﬂ&t
when you are happy, friends, ftavorite place;
one wish, family)
1031 Snack time. “The highlight of the

ing" (23) {Goss o writes oo
hoard- name of kid who misbaheved)
1032 (28)(Getx kide involved with the
anack preperation)

§:429) | don't want any -

L You don't want any cookiea? DK

While Beth is gons gething the cups why
youwant to stard,

sftmmm i

who |8 gonna start the hamotz(? Rolse your
hand 0K Doug, go shesd (Say the hamotzf)
1033 {325Kid brings cups beck_ with cups

In the interest of saving time I'm gonns
peas out your cups st your desk. Come up,
yuwnmwwmmmmtywm

(fo the tencher's deale Thisisthe

bz g0 10 hisr daak] (Genersl moise &s
kids get juice and eet cookisa. Teachsr te

going .
olong with it.) (10:35 2 kids go out to get
water)

qomralnolu clnss continwe
getting jutce from teacher ot the desk) OK
%) ho wonks Lo start. the beasiog over
the juice, Sath what does svery orsver

Neww you can drini your juice. (Qulet now
while they eat) (36

SOINEONe Mg Grd L0 g LR
(infercimnge between kid end tescher thet |
could not hesr)

T: Thers's more julce here If you went i,

{Toacher still behind the desk in order to

pour |uson)

1037 (377 (Akid comen uo ko bhe desk for
fuick snd peceives & IS mnile fram

oy,

ihe teacher)

T:(3% Lo, voucan't heva thirds tody
{afhar o ki anics for permiasion Lo tuve
Shirds) Anyone went encther cooicke? Wik
youhaye Lo timish the Lo bet vou heve, Do
you wand mare (o, (395 1Ll vou what,
ou can ieree thinds, | just have o mako
aure not to spil) 1t o) over the ploce. (Gets
o kid to taste a cookie even though he did

\—? -

enhances their maturity and ability to
function in the world. This teacher
models an audible voice,

(15) One cannot always expect the
desired outcomes. This student
continues to speak so softly that even
those around him cannot hear him. The
teacher does not push any more,
perhaps to wait for another time.

(16) Another student responds in a way
that is not acceptable to the teacher.
She does not spend time on this
outburst. This is not @ major battle to
be won. fAind later, she praises him for a
good job,

(17) She tries to enhance a student's
self image by commenting on her name.
She wants to positively reinforce the
student and show her that she values
this student and thinks well of her, The
student's honest enpression displays a
degree of comfort with the teacher and

the class,

{18) This teacher continues to urge the
students to go beyond what they
initially exhibit. She wants the
presentation to be heard by all. She
thinks it is important and whe wants the
other students to get this message. She
also shows sensitivity 1o the other
students in making sure thet they all can

see well.
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Teacher “C°- Grade Oue-10:15
am - 1100 am.

not want any.)

10:38 (48){ Gata kids to bring sneck for the

T: You guys need to hury up and finish
snack. (41) | forgol, we have 10 g0 1o the
Charuiknh Boutioue (A period of time, sbout
S minutes, when the kids are finishing up
and teacher talks with me abit) {42) When

(From 10:41- 110 the kids go to the
Charuksh Boutique. There are special
Lables sol up with lower priced (tems for
the kids to purchace for their family and
friends. They &ll line up b the door to go
end go down es s clees Th fancher goss
gver the rules of the Bouticaus and tells

them that "when they are dooe they arelo
come ond Lall her” (4%) [uring the time ab
the Roidicue o to diacioline aiud &

I rual atraoht with him snd tetls Dimie
“wipe thet svils off your face” At 1100
they join the 2nd and
3rd grades for music wivich this Leacher
conducts today. (449 The kids all sit onthe
Noor while the teachers of the other Lwo
classen ait on chalrs. The teacher silaona
table in front of ell the kida to lesd music)
]
5 The

does nal slerl upkll everyons o ceady..
rest of this tape is kids singing. The kids
o ssem Lo know the songs and the hend
Mmoverments and truly ssem Lo erjoy the
singing end reapond well to the tescher.

N____

[!9) Student indicates that he is having
trouble hearing also. The teacher
supports him in this in a warm way.

(20) She enhibits her guestioning skills
when she leaves time for students to
think before they answer. She asks one
guestion at a time and then waits.

{21) Every student gets a turn so there
is much repitition this day.

(22) The students who move are doing
s0 to get a better view of what their
classmate is doing. They indicaie their
interest in the proceedings and a
support for each other.

(23) The teacher makes sure all get a
turn, but she is aiso aware that the
attention spans are short. She does not
want to bore the students by making
them sit too long even though she does
not want to take away from any
student. She also uses their names
often, especially when praising.

(24) Here she indicates her awareness
of all that is going on in the class, even
if it is going on behind her. She
disciplines pleasantiy, not as a dictator,

(25) The teacher has developed o

creative way to keep kids in line, By

means of stickers for good behavior and

geiting their name On the board for

unacceplable behavior. This seems o
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work quite well with this group/ i

(26) She encourages the students to be
independent and gives them the
opportunity to help out, thus gaining
independence, as well as the
opportunity to be rewarded. The
student who goes for the cups receives
stickers at the end of the day on her
poster,

(27) The teacher wants to encourage
pride in participation in the classroom
procedure. So she praises the students
who brought the snack even though they
are not there. Thus they are not left
out. She also is reinforcing the need to
be responsible for snakc even if the
student can not attend the class.

(28) An honest answer to a student
inquiry.

(29) Abides by a student's desire.

(30) Here is an element of Jewish
content in connection to the classroom
routine. There is also a clue to a student
that if he/she wants te do something,
there is a need to be aggressive,

(31) Here she feels comfortable
admitting a mistake to a student argd
apologizes. She continues to contribute
fo a supportive classroom environment.

(32) Praise for showing independence
120




and responsibility.

{33) The teacher feels comfortable
m!ming around the room and interacting
with the students both during the class

session and the more unstructured
times.

(34) A reminder of the procedure. This is
done not fo chastize, but to teach.

(35) The student who volunteers is not
left to do the blessing alone. The
teacher helps, supports and encourages
her. Thus she encourages others to
volunteer and enhances the self esteem
of the student who did volunieer.

(36) Rgain she encourages responsibility
and independence by including the
students in the necessary tasks of the
dayl

(37) This seems to indicate that she
likes kids.

(38) She sets limits, but (39) then goes
back on it. Flenibility?

(40) Again an encouragement to be
responsible as well as indicating @ good
system of insuring there s 8 snack each

week.

{41) She shows her limitations without
shame or apology.
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(42) She reminds them of the procedure,
a “direct” teacher behavior. This allows

all to have an enjoyable time since the
expectations are clear.

(43) She is direct with this student,
because she has just gone over the rules
and expects more.

(44) In this instance it is a better idea
for the teacher to sit above the students
so they can see her. There are now
three classes together in one room and
it is very crowded.

(45) She allows the students to
participate in the session and honors
their requests.
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(1) The teacher is weering dark pants with a red
turtle~neck shirt and a vest pull over. Very bright and
cheerful. She is also wearing make up, but not to excess.
The ¢lassroom 18 located in the back part of the kitchen
which for this age tumns oul to be very usefu! because
they canuse the sink right in the room when they are
done with their art project, There is a student aid snd
another adult who, | found out leter, {8 mildly reterded
and ia part of & program in which this Temple
participates. The teacher has been working with these
kids and this age group for a long time. There are nine
students in the cless and all, including the tescher and
the other adult sre sitting sround & small table in smell
chaire. The student ald stands at the front of the reom
When | entered the room the teacher was reading o story
and all the kids are looking et the book 2a the tsacher
reads it

EI -

=N

i

S (3) Ldothat
1L Some pecole do end aome people dons (And then

continues with the story) {4) Sho kisses ber Shebbeb
shalom snd what do you think she will do pek?

£ 60t alesp

LGojasiecp ¢5) Sothet shows how this family
Salebrates this hotidey And this holicey (s soecel
becae it comes eeeevyveserryyy wook on
Etfirrriiiacagyyy night, (8) biow In the siocy onthe ficsl
£ Two candles

Tod tht's wt

Ritsaing over the tep condles, Bemember how we Lalked

Shaut how she ooes Vil Shus and covers her 2yes e
Shin s sy the bissnings. §7) Mow can@le slicka cume
: ™

(1) This teacher shows a concern about
her appearance and has a pleasant
feeling about her. She wears bright
colors which adds to the tone of the
classroom. The room has the potential
to be dreary, but it is open and light.
There is an adult with this class who is
mildly retarded. He comes every Sunday
to help in this class and others. This
gives a clear message of giving
opportunity to those who might
otherwise not have a chance. This
teacher has a lot of experience with this
age group and enjoys teaching them. Al
in the class sit in chairs so all are
equally comfortable. The atmosphere is
similar to a seminar with everyone
around one big table.

(2) She uses the story as a set induction
for the day's art activity, She reads well
and uses the illustrations in the book to
keep the students’ aiiention, She also
makes a connection between the story
and what the students already know
either from erperience or from past
classes. The students appear 10 respond
well to her and like the story.

(3) In connection to a response not
connected to the discussion she chooses
to acknowledge the response quickly
and then go on. She avoids losing ihe
flow of discussion and the class’

interest.

(4) The teacher mokes sure the class (s
still listening DY including them In {he
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Teacher 0~ 10:00-10:30-4-5 gear sida
TA It'ssorl pf a blue

T: {9) Everybody osls acravon You only need one and

S {can't hear)
T: Right
$ (19} Can we color them

L. Can you what aweely?
§: Can we color them with our crayons,
TA You wor'l be able to sev it very well cause it's on

e

(Isacher pagees out papac to each kid Calls
QI8 nemme 52 she lenda it 8o tha kid Kids talk to esch
‘odher 25 this goes on.)

T: 0K I'm gonna give everybody a crayon(10:12 goes to
the back of the room to get crayone)

%: | need o crayon, | need & crayon.

$ That's mine

$: | need another crayon

T: The cruyon iarft really gonne metter, hon, because it
Wil be covered by the paper. | have to go et o couple
more. I1be right back. You cansee it. 1M see if | can
90t some chalic it's gonne be covered.

$ Can we start yot?

] lfhew your crayon you con start. And 7] be riaht
Pk | 2o it thes by e drnchaik o AR
t:&mmm TA Mtlpa the Kids)

G213 000) mast kids do ot heve cravena ek a0 camot
Bart Lo work Thosn wen dn hove crkyons heve begd)
Xbet v waes (nadpciaci o do) (Kids talk to the TA
WU other non-relsted s, TA makes surs they do
?rlmtaomqm}

& ey La t o0y
e,

TA "'Wdﬂﬂ'twmttomm

discussion with a question. They show

they are listening by answering
correctly.

(5) She summarizes the story that she
reads and emphasizes the main point
that she wants the class to remember in

order to make a clear transition to the
next topic.

(6) She also reviews the elements of the
story that contribute to the upcoming
project. This sequence indicates her
intent for the story that day. She also
reviews actions significant for Jewish
observance.

(7) Using visual aids, she now introduces
the new topic, today's art project. She
uses concrete images to help the
students visualize what their project
will look like. She indicates there are
many options for shape and encourages
creativity and initiative. This is also the
time in which she exnplains the procedure
for the task itself. At this time she does
not adequately expiain the words
"mosaic” and “candlestick” as the
students behavior and questions will

indicate later.

(8) Once agin she includes the class in
the process of euplaining the task and

. this way she can assess if they

understand what she talks about,

(9) Now she gives more detalled
instructions and also demonsirales one
|24



Toacher D~ 10:00~10:30-4-5 goer slds
T: (19} Bi :

QI O L GHE Sl DRIES O D i
jtl OK. How's our glue holding up
§: (21) 1t :

§: (Talks about something Lo T.A and keeps on taking
through the conversation that foliows))

T (Tolks in the back) (2@)
bez glue gll over-10:16) {19) use your pepers to cover

ihot glue OK
&(22) Lhav

L Thats all right. That's what you use all those little
papers for (25 ['m gonoa get some olitter 20 that we
doea that sound?

S Yeh

T: Pretty good?

$ Yeh

T: 0K (10:17- (19 Lenchar goes out to get olitter for
ihe flame) _ _

(Kids continue snd the T.A helps them) ({18) One kid
Lalking about how loud his new alarm walch is when It

T: (10:18- tescher returns with more supplies (24

§: How come we can't take them home todey?
8 1don't krow

T: Thet's on the side you use your tend. £29) (i now yau

L Looks good fim,

8 [Kid 54111 talking sbout his slarm wetch thet wilt go off

?ﬂimuatr.gauwuwml

- YouU Guys are reedy for thet. Teke your,, come with me

s wel do ft over the sink Take your peper (1021

900 Lo sink et beck of room to pul glitteron

the papers) and come with me Jsnmy, {Toecher dosa the

Qlue wnd glittar for thw flume) (Dther kids tadk to sid
Cakien 1 kid Lo bethroom in the other part of the reom

to wash 011 - here)

ﬁmm'umsw Put the rent on MichoeT's and you can

Uﬂr‘- the glitter, . OK This is MicesT's. Jwmy.

o ":'" taliing sbout his witch)

way to do the project while still
dllowing for other options She points
out pntsnti_ﬂl problems to anticipate
frustration. Again she checks out to see

if students understand. At least one is
involved.

(10) A student feels comfortable enough
to ask a question. The teacher responds
in @ warm and endearing way, even
though this will not be allowed. The
teacher has limits within, within a
framework of freedom, for the task.

(11) The teacher again verbalizes the
possibility for creativity and encourages
independence, but the end result is that
all the students make their candlesticks
like the teacher's. This suggests that as
much as giving options is a supporiive
way to deal with students, these
students do not appear ready 1o handle
the freedom.

(12) She reviews the directions for the
project again and asks a question to find
put if they understand. She has them
show her concretely if they understand
by using thier fingers. This indicates to
her that not all do and she can correct
the student before he can become
frustrated. Her correction is taken well
by the student, indicating a level of
maturity on his part end perhaps the
teacher is aware of this and thus did not
hesitate to make o correction in this

way.
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A (13) At this point she explains the word
i e i e "Mosaic" because she sees that

BUeryone does not understand what
I: Those are vour candleaticks. Pt yur cndieain Pt~ they are doing. She uses simple

S hecmde . language to explain this artistic genre.
e olingmn the ik (14) She uses their names often

v o condle) 3 e candle. Now Ui ol an indicating she knows them and realizes
m m'o’;wwqmtermmmhd the impuﬂnr_lce of using their names to
with the watch) R enhance their self awareness and show
;*u.:ﬂwu i them that she cares.

(15) This indicates a lack of complete
preparation. A teacher should not leape
the room in the middie of a class. This

Yary pratiy, Anma do you want me Lo take
L‘:?mmmmc{wwvﬂgmm sets a bad example for the students and

o it indicates a low priority for the class.
2’: (16) She keeps the students waiting,
mm:.m% something the rabbis spoke against.

S.(othera talking.os well) (there inslob ot roiseslthin  They are patient. The other students are
yﬂt‘uﬁtmm invelved with the task and indicate an

(1026~ sid goes over to the door to get those kisste  IMTETEST N it.
help clean up. 30 seconds later (34}

mmwmw (17) She reviews the directions.

S (18) One student is not interested in the

T:(38) We'r= ot going snveters, Vereoumeclesue  pro ject and spends most of the morning
R iy s playing with his watch. This is probably

S ¥het. ore we gonne heve more engaging and challenging to him
: than glueing pieces of paper.
& U goem Lo e it Ridar bicdey.
. Rigter birt i facity and Stacy. come ool
oot m' ? ,x’ o {19) The teacher reinforces the
mm directions again now that the students

v project. She gives praise to one whe

TA Hlﬂhﬂt!, ; . Lasiren done with your : :
mﬂ? Mm'mmm:?mwtwm doing it the way she wants It done

hore ot seem to be any real
TA-58ve them here to dry OK7 There does b

‘ll}?g ﬁm e
Rirth, ﬁ%gmﬂﬁ}mﬁ%
Kbl hende)



indication of allowing for creativity and
none of the students exhibit any.

(20) She finds it necessary to rebuke a
student, but she tries to do it indirectly.
No behavior change resuits.

(21) The teacher helps a student to

support her and get her back to the
task.

(22) She supports a student who is
having more immediate trouble. She
does not rebuke this student for using
too much glue as she did with the
student previously. Perhaps she does
not like them both equally.

(23) She includes the students in the
decision to add something special to
their picture. This increases their
maturity and helps them feel more
invested in the work.

(24) She now finds it necessary to give
more information about the project. It
seems like she gives a part of the
directions as she goes, then needs to
give more. Perhaps this is to prevent
confusion with too many directions at
the same time. She also praises a
student’'s work to encourage her and the
others to continue doing good work.

(25) 1t becomes clear that the students
do not understand the difference
petween “candle stick" and “candie.”
she takes the time to explain and

{27



cial:ifu. She also reminds them to put
their name on the picture, a part of the
classroom procedure. Names continue
to be important for students of the

lower grades. This has been a recurring
theme.

(26) The teacher helps a student to
accomplish the direction just given. She
does so supportively and praises her for
her attempts. This contributes to the
student's self confidence and trust in
the teacher.

(27) She has to explain the difference.
And the student indicates his confusion
with a question. This indicates his
comfort in the class and aiso heips the
teacher indentify the confusion.
However, she draws the candie for him
rather than let him assert his
independence and draw it himself.

(28) She models politeness and
courtesy.

(29) The students are starting to lose
interest and they do not have any other
options to engage them. However, the
teacher does not seem bothered by the
development ant perhaps she feels this
is a good way to make the transition 1o

the nesxt topic.
(30) She praises a student's work.

(31) She indicates that they will move
on to the next part of the day to ciue in
126



the students on what to enpect and

!'amind them they are in a class and this
IS part of the procedure,

(32) Acknowiedges the student's fife
outside the classroom and helps that
_'studant feel special on this special day,
The teacher allows her classroom also
to be a social environment and
encourages these kinds of celebrations.

(33) The students appear comfortabie
talking with each other and sharing with
each other. There seems to be a

positive, friendiy environment in the
class.

(34) At this point the teacher no longer
tolerates the behavior and makes an
attempt to change the situation and
regain control. She does not succeed.
She has already let this behavior go on
for a while and does not seem to have
any standards already set to which the
students must adhere. They feel
comfortable wandering.

(35) This students shows independence
and initiative. Her willingness to heip

shows maturity.

(36) The teacher ciearly wants order
restored. She again does not succeed.
The students continue wandering and
tolking to each other. The teacher has
not specifically requesied that they
return to their seatls and be guietl.
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{37) Rather than continue to restore
order she tries to change the
environment and set the mood for the
upcoming birthday celebration.



N ————

Toachar “E"-10:30-11:26- lal Grada

(1) This teacher is a cerfified public schoo)
teacher. She COMes from a traditional religious
family who ane aiso academically inclined, She
|3 very well prepared. Her affect I easy going
and her voice is pleasant to listen to, She is tall
and slender. She 15 wearing pants and a sweater,
low shoes and make-up. She has an overall
*preppy” look. The kids seem to respond well to
her-and like her and she seems Lo like them,
When | joined the Class thay were fintshing with
their Hebrew lesson. It ia very noisy. (2) One
kid comes up to the teacher and Lalls her to tie
his shoe. She responds by telling him to ask her
nicely and then she might feel like helping him.
During the Hebrew lesson al) the students are
sitting around a square table. They will now go
over Bible stories and the teacher has them
move thelr chairs into a circle in another ersa of
theroom (3) The drapes ace close 5o the sun
does not shine in the students’ eyes (4) There

worksheets)

A g B
ffirectly) (She

! '3 99 0K We talked
sbout Abraham and Sareh who for many, meny,
fmany years wene not able to have a child. And
felt very, very sad sbout that. And one day
When Abesham was siiting outside his tent
mtiminhm,mus!rummmm
and told him , and he ran around getting them
food to eat and something to drink and but the
strengers told Abrahem something very

. They told him that something would

p\—_-__—-__—___i-

(1) This teacher's background includes
buth secular and religious experience.
Une can assume she posseses the many
necessary skills to deal with the
varieties possible in a classroom
situation. She also has the Jewish
knowledge from her own upbringing to
provide the ideal combination for a
religious school instructor, She interacts
well with the students and the principal
of the school thinks highly of her. Her
appearance is warm and cheerful,

(2) In this brief interaction before the
class starts, the teacher insists that the
student treat her like a human being and
she will then respond in kind. In this
instance she teaches, through example,
how to treat other people and how to
get what yov want in a mature way,
She does so in a pleasant way that does
not intimidate. She allows the students
to feel comfortable asking for her help
and she makes sure that she feels
comfortable giving the help and also
teaches a lesson.

(3) The closed drapes are for the
comfort of the students and also to help
then pay attention to the lesson and not

to their discomfort.

(4) The presence of this person in the

class teaches the children that even

people who may not have all the qmn_tal

advantages that they have can still find

a place in society and be useful, They,
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Toacher “E"-10:30~1 1220121 Grade
happer in the next year. (10:37) (Kid comes
back from the bathroom) (18) What diq they

aay would ieopen in the next vear?
8:011) Lknow. | know, That Sarnh would have g
Ly

T: That Sarsh would have 8 baby. And do yoy

remember how old Sarah was at that time?
5 Yeh sbout 80
'T: About 90 yearsold (12) Probably older iiun
of courss
'8 (13) M bus driveris 102
: i - m
8: (Sterts talking)

T:(10:38) {14 Deniel. right now it's my tum ko
8l ey L

S: She had a baby
T: She did, that's right, she sure did and what didd

remember? It begins with an "

S: ISAAC

T: ISAAC, (48) Good remembering Denisl. OK
$: | remembered this one and now | remember
the whole story.

T: Well, this just jogged your memory and
mitailbmk. What is it Charlie

: (17) Iy nome {6 Chariie (9000 s

So, isanc was Abraham and Sere's son and he was
their onty son. Unim. (10:40) Now, does snyond
remember if Abraham had sy other dhildren
(Someone comes In and aaks Lo borrew some.
chairs) before he had isaac. Whet Jenet? | can't
hear you

§: He had snather child

T: He had another child Doss anyone remember
that other child's name?

§: lshmee]

T: Ishrrmel, (08)

membering alot. Now who was ishmaeT's
;ln't;r.nﬁsiutitthbilm \was it Sarah?
T: Nope. Isaac was the first end only, Who was
Ishmes?'s mother, {185 Deniel

8 | forgot

T: (V9 1 becine with an 1 Alriottyou forast
hex name bt who wos she sl relatlonitie

T: Sort of like s ’mtm,l!'mlﬂ
:&m wes Hages®

T AT those years thet Sare couldirt have a child
N she woa very nad shout it (200 Aodale folk
Ay ! Lae 1o O 2 ' 4

humeue_r do not seem entirely
comfortable with his pre.senée, nor, for
that matter does the teacher. The
lesson still must be learned.

{3) The teacher gives specific
Instructions as to what what she wants
the class to do. She encourages them to
follow directions and to be independent
by moving their own chairs rather than
mouve the chairs for the the students.

(6) The students know that they cannot
Just walk out of the class to go to the
bathroom. They must first ask
permission. This is one of the unspoken
understandings in the class. The teacher
does not automatically give permission
to the student because she probably
feels that visits to the bathroom can get
out of hand. So, she guestioens him to
see if this is really a necessary trip. She
beliepes his intent to be true and then
allows him to go, by himseif, to show
that she trusts he will return and in a

short time.

(7) This teacher erhibits a great deal of
preparation. From where | sat | could
see how detailed her noles were. She
also did not just read from them
directly, rather she referred 10 lhem 0s !
was necessary to make sure she ﬁaﬂ her
facts streight and Wwas being consistent

from week to week.

(8) She begins the review from the
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(10:43) 23) (kids are listening snd basically
attentive A title ooty bul thia dosg ot = l

T: 249 Whel did she wont Abrsham 1o do shouk
that situation Adam,

% Leave

T: She wanted Abrsham to do whal? She wented
Abraham Lo do what about Hegear and jshmael?
5: | know

:vm.mmmm

T: Youre right, she wanted him to make them
legve. How did Abreham feel about that? (29

S (2a)
T: And he wos very sad sbout IL.

| T

{27 And God

0% Yol

S @®) Gave them some bread
L And geve them some bread and took them
way out into the whdernese snd laft them there.
But God tald him they would be alright and he
Would protect them and he did What heopened
when Hagaer and (shmas) were out in the
wilderness, doss vy cne remeinber? Whet
heppened to them. \when Hagear and istmas!
were out. in the wilderness end thoy drenk up oft
the waler, whet happensd then?(z8) Daninl?

3. gonna die

T: Yah, she thought he wes gomne dla. Thal's
Fight. She pul him under & 1itte bush end she
walicod sway because she didn't want to see
what?

S: Her child dle

T She didn't want Lo see her little child die
& | know

T: (38 Wa'rs Lading sbout. thin story 0w,
binda,_| ot keep oo comveraslion Lo this slary
: Aot on Lima iodey. Vihhm &
then all of o sudtien she started Lo cry because

Whe didn't want, Lo see her |itLie child ary. And

Te By

-meek before both to reinforce the
information and to inciude those
students who were absent the week

before. She wants ail {0 feel a part of
the class.

(9) She uses dramatic intonations to
k.ee_p the students’ interest and to get
their attention. She does this
throughout the class period.

{10) She uses questions to include the
class in the lesson and to test
knowldege.

(11) The students show that they
remembered what they learned the
previous week.

(12) This teacher realizes the need to
connect the lesson to the students’ life
outside the classroom in order for it to
have any meaning as well as to teach
concepts that may be too difficult to
learn from mere absiractions.

(13) This student responds from
something in his life. He shows the
teacher he has made the connection and
understands the comparison. Though he
is not completely on the subject, the
teacher acknowledges his response and
then goes on with the lesson.

(14) The teacher sets limits for behavior

in the classroom. This way the E?E_m&*.l'-_i'g:

are reminded of the operative rules joI
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Teacher "E"-§0-30-11:20-1at Grade

then all of a sudden she heard the angel of Gog

talking to her. And what did be tell her to do?

Whet did he show her? Does anybody

remermber? Whet.

S Awell

1: Awell of waterand she went over to i i
she gt abigpitcher ot water mishmgme . LISCUSSION. She does s in a positive
m;wm;-t':::mﬂw ;:m ay so as not to embarrass or put
wﬂ”%mm ; ke mm"m_ students down. This student jater
well and heppy will be the father of o s L
et el responds to other questions in a way

(10495 Bk of roview, gose on Lo i meberidl). acceptable to the teacher,

T: OK Wers gons contitue from there 310 | (15) Ihat follows is a series of

g’ﬁ_mm questions frqm_the- teacher to the
T: You wene not here. So. (32) students. This invites them to respond,

Dthing el from 12! yrpel includes them in the lesson and tests
their knewledge so the teacher can
detect what needs to be reinforced.

story of Nogh' And thengoeaontoreview S&G  (16) The first words of encouragement.
class involvement) She uses praise sparingly, but sincerely.
This is to the student who previousiy

(10:49 Now goss an Lo new materisl. lssec end
Rebecca) spoke out of turn.

T: OK, on to Isaec and Rebecca. OK we'll find out

oRebecca s O9tousblooust — (17) A student makes a connect to the
reeding from her text for much of thispert. (3@ esson through his name. (He also raised
Thece o two kics bencing overinthelccaies. o pand pefore he spoke). The teacher
responds to this input and includes the
comment in her remarks. She could have
taken it further to find out if he was

named for anyone, but she chose not to.

1 and on énd the land of Lanns .
Rl nglalis e mdbia AR (49) She uses the name of a student to

{ P} W

8oczcrven it God hat the Cildrensi exsl  pqf) on him for the answer. This student
mwmmmﬁm has been giving correct answers al
e s QAL I KU HEH  arping, The teacher uses him to help
Sahe wanted o meke sure thef hfa 200 laaec the lesson proceed guickly and to

encourage this student. She might have
included others, but they were not
polunteering.

(19) She does nof dwell on what they do
not remember. she does not wen! 10
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Toachar

i OK Then Eliezar
‘gave R. tamily beautiful prsenta. Then Family

esked Rebecea if she wanted to 9o be issec's

wife. {1055) (37) What do vou think Rebeccn
snid? Yes | want to go.or Mo, | want to stay

ith oo taunily. e

SNo

ot ong, This ons hea sonue piclires, Hesh

aah i 0 Aoy ek the

T: OK (Reads to the students s new story sout
Rebecea and Isaac in Lormns of the Ratbinic

fotion of the Bible) (45) Sometimes heiog

frustrate them, nor spend too much time
-!m the review, She is not really
Interested in the name but the
relationships between the people. She

willingly goes on to get the important
elements of the lesson,

(20) She does not focus only on the
facts and sequence of the story, but also
tries to convey the emations of the
people. She wants to show that these
are human stories so that the students
can make their own connections to the
material in a human way. She takes the
stories out of the realm of something
distant and makes them present and
accessible,

(21) A student answers a question
correctly, but is not heard. The teacher
hears another exnpress confusion and
chooses to deal with that matter,

(22) She incorporates the correct
answer in the continuation of the iesson,
though she does not acknowledge thg
person who contributed the information.
she also repeats the word " jealous”
seperal times to reinforce it as a word

and a concepl.

(23) The students give non-verbal signs
of how they feel about the lesson so far.
The teacher does not uerbaug
scknowiedge what is §oing on url!h.
them, but tries to include them again

with quesiions.
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5. Yoh Lalwoys thouchi (24) She uses a student's name to call

; e w oM him to answer the question and get
J _. 1 i
lodoy about whot mekes atome adewisitome.  the students Involved again with the

$:445) Lhave on comriment | class. They had not been included for a
memu toecole live tocetheriny  PETI0d OF time,

We're gonna talk later about what makes a home 5
asevihhome.  48) Becae g e (25) She includes a student by calling on

her by name and encourages her to
speak up. This insures that the other
students will listen because they can
hear her better and this also contributes
to the student's maturity and
assertiveness.

(26) The students seem to understand
the implications of the story and see the
emotional elements of the relationships
of the people involved.

(27) This is an esample of the inclusion
of God in the ciassroom. She shows a
God who understands peopie and will
heip them when they are in need. This
teaches a faith in 6od and perhaps even
an encouragement 1o pray.

(28) A student adds information ant_i the
teacher includes the student's new idea

in the lesson.

(29) Again she uses the student's name,
however, this student has been
providing most of the answers for the

class that day.
(30) She does not aliow 8 student e go
137

!



n.ﬁ ona different topic because ofa
time restraint. The teacher has a clear

sense of her priorities and conveys them
fo the class.

(31) She shows how much she cares
about the material because she wants to
make sure that all the students know
what is going on and that she thinks it is
important enough to spend the time on
it in order for all to be involved,

(32) But when a student remembers
something that was studied, even if not
exactly, she spends the time to review
material that is not directly in
connection with the lesson for the day.
She encourages students {o request
information and uses the opportunity of
a student initiated reguest for
information to give it, Though she has
little time and has reviewed all that she
wants to review she takes the time

here.

(33) The teacher begins the new
material by reminding the students what

they already know.

(34) These students are conveying
non-verbal information about how they
feel about the lesson. The teacher does
not acknowledge the behavior either
because she prefers to focus on mg
story or does not notice the behavior or
it does not bother her. 'i’he: stqmen_'ts
appear o De showing waning interest.
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{3_5] What follows is a long recitiation of
Eliezar's journey to find a wife for
Isaac. Though the teacher telis the
story in an engaing way the students

are not a part of this. Their response
follows,

(36) The result is several students
playing with their clothes and one
student who even finds a way to get the
teacher to stop and pay attention to
him. She responds with some
annoyance, but then perhaps realizes
the motivation because....

(37) She includes the class in the lesson |
by asking questions and eliciting F
answers and telling them when they .
answer correctly.

(38) She goes on with the story for a
few minutes and gets to the end of it.
Then she wants to bring in another

story.

(39) The students respond, but this time
perbally, that they have had enough.
The teacher hears them and verbally
acknowledges their limits, and then goes

(40) The new information focuses on
Rabbinic literature so she brings in
particulariy Jewish documents and K
showing her broader knowiedge pi mrg
than just the content of the stories. SNe
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Wants to give them a broader base of
kquwledge- about their tradition. This
midrash also provides a Jink to the next
part of the lesson she plans on

presenting that day so that the ciass has
a cohesive feel to it,

(41) A student volunteers information
and the teacher goes with it.

(42) The teacher relates the lesson to
the students' lives.

(43) A student relates the new
information to his own life.

(44) The teacher supports this and
encourages the student to share
information about his new experiences.
She shows she cares about the student
in his life outside the classroom and
senses his need to share a bit of his life.

{45) She recognizes the confusion and
clarifies the terms and what she means

by them.

(46) She brings in Jewish contentin
connection to something the students all
hape in common. They indicate their
familiarity with the topic and express
their willingness to discuss it.
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Tescher “F™—1 1:10-12:00-3rd Grode

(1) This tencher is older than the other
teachers observed. She looks somewhat
harried and tired. Her appearance is neat,
but not stylish. When | joln the class they
are in the midst of a Hebrew lesson, which
they geefn to enjoy. During the Hebrew
jesson, the teacher explains to me what
they do during the year. Her voice (s
non-expreasive with races of slisp
preset.

DA RAAA S RALASSRARIAR H AR LAR NSRS
s \&l{».{n.::{\\!u\\\l\.\'\\.'u.\.‘»,'-.\u-:":

MR R IR
FRERV LRV Y

REVERR TR R Y 1
3 I ] 13 @

11:10-11:07 T [The first part of the year is
spent doinga granciparent umit calied "From
Generstion Lo Generation™ {2) Wegatart it

LRkt o
gumdparenta, Also Bible stories. (Al this
time the Hebrew teacher is yelling at kida
in the background as well as helping kida do
their work] A student comes up to the
{eacher wiile she i explaining the
curriculum to mel

$: (3) Lot a peper cit,
Loff? 0K

[Come once n wesic Do Hebrew 40 minutes.
First year they are getiing Hebrew at this
uge. Another thind grede class also]

T: (4) Anc, | ihink youfre supoped to be
read tine (Thia
Hitle boy gt the back of the room whohea
kendency to roam around)

[€%) This is my time | sort of sif in hers ond
R e
little to do with the Hebrew)

S48 00 you have 2 bandaid for it?

Ty daid fo

have any down here,

& Shoulg 17

{1) fge is not an issue in determining
eicellence except when the teacher
thinks old. The age is mentioned here
only as a way to describe the teacher in
@ concrete way. Her general appearance
does bear consideration, though it is not
of great significance. The sound of her
voice does not inspire and though it does
not exhibit a range of inflection, it is
also not offensive. The presence of a
lisp could be a help to a student who
lisps and thinks he/she could never
teach or speak to people, yet this
teacher bears witness that this type of
impediment need not hinder, She seems
to like what she does and wants to like
the students. They seem to like her as
well,

(2) The curriculum focuses on areas with
which the students can identify, such as,
family, relationships, etc. This particular
project wants {o bring children closer to
their grandparents both because itisa
good thing for children to have contact
with otder people and learn to feel _
comfortable with them, as well as this is
something that is considered important
in Jewish tradition. The project
incorporates many techniques and
activities to facilitate the precess. The
teacher shows she is aiare that all |
students do not learn in_ihe same way
by the variety of activities she employs
to convey the infurmntionﬂ, howeuver, this
day was spent almost entirely on art
projects. This could become frustrating
141
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Toacher T -11:10-12:00-3rd Groda
{Hebrew continuezj [Teacher shows me on
art project from this moming] (Hebrew
‘teacher gives & new sasignment for the
following week]

T:(4) Listen to Tammy olease, Jeson,
slagae [This during the Hebrew tanches
wxplanation)

Hebrew Lesson Concludes 11:18. Teacher
takes over from the front of the rcom.

There ore four kids up and moving around.
The teacher gets them organized

T:07) Allcighty, put your Hebrew books
please info vour deskg

please, Pecause we have alot bo do 0K

11:19 the teacher aid comes in from the

other third grade class which is next door
through a divider. There ane Lwo Rids up

and around.

(Kids voices in the background. Also one
kid talking to the tescher aid)

S: What are we gonna do?

T (w i

bererds for your family sach of voumaybe
eq iveo (F you heve questions | willbe

Slii Lo wrwvse. (43) Mo vou il b
e who came L0 o

WRENTL Srooram, tul mayDe wol DIV

t'l-] those who feel inadequate in art and
glve the impression that religious school
I for artists. There does not seem to be
much content covered in this class on
the day it was obserped,

(3) Here the teacher expresses concern
to the student with the paper cut, but
dllows her to assert her independence
by taking care of it herself. With
something this minor there is no need
fn'r the teacher to leave the class to
take care of the student. The teacher
shows this student she is trusted and
allows her to leave the class to take
care of herself.

(4) During the Hebrew lesson, which is
not this teacher's responsibility directiy,
she makes sure her students are
following directions and keeping up with
the work. She prods the student to
continue with the work in a positive
way, i.e. rather than tell him to stop
what he is doing, she suggests to him
what he should be doing. This boy seems
a little lost as it is. He sits alone at the
back corner of the room and does not
focus attentively on the lesson.

(5) She does not seem interested in
learning Hebrew and not regllg involved
with what is going on at this time. jhe
students couid understand lhal_thmr
jeacher does not think Hebrew Is |
important and their behapior seems to
reflect this. $he also shows her

142




Nﬁzj —

Tescher F°-11:10-12:00-3rd Brede
T:(19) Don't tell me now_just Jisten
Alright. Now, those of you who have
sdoptive grandparents, (4) Michoe], plenge
(10 QIS

limitations in not knowing Hebrew, but

;I'l:ies not do anything to compensate for
s,

(6) She encourages the student with the
Paper cut to take care of herself and

shows that she trusts the student to go
alone to the office,

(7) Here a student tests the limits of
what is allowed in the class at that time.

1122 A kind of Jost looking kid in the back There is no reason given by the student
SEw ont e agtion & 8 s (159 why he wants to go to the library. The
Toacher notices, bt doss mt sayamtnng. 12CHET sets the limit for the student.

This does not become an issue again
until the end of the class. Thus the
student was able to wait more than five
minutes and the teacher interpreted the
importance of the request correctly.

{8) The teacher does not exhibit a good
sense of the class in that she does not
realize how much time is left. She
pstablishes a mood of rushing which can
cause students to work quicker or can
frustrate students who do not work well
with pressure. But she does try 1o
establish order before going on 1o the
next part of the lesson once the Hebrew

lesson concludes.

(9) A student indicates he is ready_ to

begin, but the teacher resppnds with a

rebuke. She is impatient with the Flaa_;s

from the start and then has tﬂldismplme

two more boys. When they abide by her

request, she thanks them, 50 she shows
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Toacher F=11:10-12:00-3rd firads
S: (28) Conyouglye it on?

11:23 Aid shows another way. All can't see
30 she goes to a tobie thet is more visible.

TAide: The other cless is doing them ke
this, what they're doing is taking the
bananes and putting them in the fruit bow!
putting them overlapping and putting e
knife and fork end spoon crossing each
other like this and putting them underneath
and stenciling them and it's looking reaily
neat.

T:{19) And this way it's uo to you to do

them the way you want to do them. Now,

there, ke pa many covers a3 vou need

20 25 vou finish theen gt the it y
desis in  safe place 30 thaf nexi week the
next time you come to religious school you
will have them,

1125 (1) Some kids getting uo to ost
teacher talks The aid passes out paper.

& I need five
S Ineed four

T: (22) Wail, before vou get started | have
: jona? Yes.

§: Can (e and Metanie make Lwo for our
grendparants?

T: You ond Melanie can work it cut

$: (Can't hear)

2euld like you 1o do in Lake. one of
ze of Deper_maie & dreide) o nice big
dow(cs! vour draids! writ
Chensionn s mecial o vou And then wete
o out them up, 07 Yhet's afier vou
O cockhook covern, it we hisve the

she has respect for them as people,

even if she is impatient with their
behavior,

(10) She now goes on to give directions
for the day's project. She makes a
Connection to what they Just did to
what they will do nent by means of one
sentence. She outlines the time
tonstraint so that they can begin feeling
the pressures that she feels about the
day. She assumes they are old enough
and mature enough to handle this
emotional eiement. In the process of
these directions she, once again, has to
rebuke a student. Again, she thanks him
for complying.

(11) She gives directions about the
completed project and the purpose.

(12) Here she sets limits for behavior in
the classroom concerning directions,
She is not willing to answer questions
until she is all done.

(13) She continues explaing the project
and encourages the students to make
their own decisions about the numbers

of covers they will make.

(14) R student indicotes he is listening.

(15) But this is not the response desired
by the teacher. She cuts him off and
does not encourage others 1o ask of

answer.
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pacher F-11:10~12:00-3rd brade
T: You ne=d 8 whet,

some of thern
§: (Can't heor)

meam“m
they want to use for their project.)
T. (28) What you can do 13 that when youre

glse.
T. (29) Wait aminuie, whot did you forget

TA It looks fine Jason.
§: | need a second piece of paper.
(More kids voices. Tescher walking around
o help someons)

T: A ruler, ssase, | doft know. Let me see
whats in here.

TA Make sure you do it on the other side
80 it looks even

8 lknow

TA |just want tobe sure.

MMWj

T: £32) L donX know what 0 tell you, If you
Surn it the other way, vou can work oo ib
thet way. 0K if's up to you Do it sy wey
you weed,

$: Un oh look et my _ (Can't heer)

TA That's O color it in right there,

T )
TA Let's see whot you need. Are these the

(16) This time she does respond to the
guestinn even though she has not
indicated a change in the ground rules.
She gives mired messages as to what
behaviors she will or will not accept.
She then goes on te clarify her
intentions for the project.

{(17) The students show they are
interested in working by their responses
and that they have internalized the
instructions and are trying to apply
them to their own situations. They
indicate that they want to do it
correctly.

(18) The teacher wants to regain control
of the class in order o give more
instructions. She does this with a
concrete example.

(19) At this point the teacher is ready to
go on to the actual project. She _
demonstrates how to do the cover up in
front so that everyone can See. During
this euplanation she also disciplines
students, by interrupiing herself and
allows the students {o make '
independent decisions as io the de‘tmls
of their cover. 5he gives them oplions
that she has thought of and also allows

for their own jdeas.

ut there 8re giso limits 10 what
m do. A studenl asks @
the limits. But

(20) B
she will let the

quesiion and she seis
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Toscher “F"=11:10~12-00-3rd Grade
kids work and talk with each other)
11:20

& (9% How do you scell ketchyp?
LKETCHUP

& Good job
T; (36) You make me tunary,

gomna mpke soma steak o {t,
(] t g .

L 1131 Goes to snother student) You e

crayoa Let's see what we can find here Dig
1 - . : |

TA '[I-hlp‘ing._kid!'l .

T: {23 Dh, | like that Are vou going ko

golor it in? (Then another student)

T: (Now in back of the room) ﬂﬂﬁlll.

TA. (Helping kids with suggestions)

{A lot of background noise. Hard to hear the
teacher)

TA. That's great, look how dark yourre
coloring it in.

S: Does this look like there's Tike

$: 1t all comes out black,

$ Do you want me to color it lighter?

TA No, it looks neat that you color it 80
dark. It is so bright. Hey that's great, thet's
@ great {dea. You are the first person ['ve
seen make o Jewish star,

T:23) Good iden

8: (More voices)

T:(36) |s that your favorite thing to eat

I.I:32 €37 [ teacher comes back to the

TA [t looks like the edges are kind of
burned

S: That's the way | like it

8 2m i

I L lodoil

§: lean't _

TA. Thet's OK Thet looks just fine.

& I need o resl te, | white.
e dark white, | mean o

T: (%) | sow sgme of the recipes that
B0ms of your grandnerents sent in and ihey
M-‘;Q_\Z].[m?v The cogithooks are reglly

khig yeur gnd the pern-raphe

Lﬁ&."{z:fﬂ; ﬂ W
I8 5t ore
S Wl o 204 maan what we wrote shauk?
L ir-tun Remember what you weots
SE
&lcmhe other ane | want to melte o bowl
; Trutt (And more vodces in the back)
| nevd one more for my otier
They're coming in from St.

then she gives options t i
_ 0 make
own decisions, el

(21) The students show independence
ahn!ﬂ going to get their supplies for the
Project thus indicating that they have a
good sense of what are their limits and
how to take initiatipe. flso, it seems

like the teacher has given clues that it is
time to begin.

{22) But the teacher is not ready to
allow the students to begin and seeks to
regain control of the class. Finally, at
this time she opens up to questions.
The student is given freedom to decide
for himself.

(23) Here she praises the student for
the decision he made and thus
reinforces his initiative. She also shows
that she trusts his judgment and
encourages him to make his own choices

in the future.

(24) Now she gives more instructions
concerning a project to do when they
finish their covers. She has overpianned
the class because it is better to have too
much to do than nol enough. Sgudents
who are engaged do not haqe umg to
misbehave. The second project will be a
bulletin board for the room so the
students have input into how Ulmr .ruum
looks. This project also helps mshu
pride in their classroom and makes It

ersonal.
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Toscher F-11:10-12:00-3rd Grads
Louis
T- Oh, good
&: I'm gonna make designs on the front.
$: (39) Ae there any more?

working)

T.A_ Malce sure to put your names on the
books .

T: (480 Why doo't youpul vour names an

ihe backs

& On the back cighl bere?
iheir desks

&: Right hepa?

1. Somewhere on the back, in the comer if

m :

TA This is to make sure it goes to your
grandparenta.

$: Can we put Hamburger or somelhing
T.A. Yeh, why don't you take a crayon and go
over the food so it comes out darker

T: 441) Looks good Andy

1. Do you want $0 meke arother one? One
far your grandma and one to take home to
yur parents, (11:36 Fol :
for Andy) You will take them home and
g0 therm 1o vour grandoarsnts. We will

TA. Cherukah i3 real soon that's the
purpose of thiz

$:00PS thet's for my parents

T. Yeh, that one's for your parents and make
mnother one for Grandma Ruth too, 0K (Kids
conkinue working Noise)

T: (a2

TA. Lihink that looka great.
T; Thank you (TA showing kids ather ways
to maks designs)
S Can | use this?
T (o)

el If thet's too big, Stacy i1 thats
100 tiio._bars's 8 smalier g, We'rs conne
meiiin oot} OKPAR

WAy 5:-:]!-2_3;-‘:_ 0 45
A l;‘-m--'.d\,w MY ek #
- - A Yo Con 0 Lt
.4 ) il e -3 "
) o, 5 1Y

I
"

(25) She calls this student by name and
he B_H?res.'ses his own limits, He takes
_1he Initiative io show the teacher that
he will only do as much as he feels

necessary for himself. The teacher does
not respond implying consent.

(27) The teacher encourages the student
to assert independence and
responsibility.

(28) In this brief interaction she
teaches the lesson of sharing. The
student responds in a sharing way. The
message is communicated.

(29) At this point she repeats the
instructions for the cover, but there is a
tone of impatience in her voice. She
says this loudly and to the entire class.
She uses accusatory language and puts
the student in the spotlight as having

grred.

(30) She has a set way in which 1o use
crayons that she insists the studeryls
follow. This is one area that in which
she does not choose {0 be lenient. She

has these supplies on hand.

(31) The teacher supports a student's
work when it is put down by ancther
student. She again seems o encourage

creativity, but within certain limits.

(32) independence is reinforced,
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Tuechar °F~-11:10-12:00-3rd Brasla

poes.aut of the room to gat more aper)
(kids still working and talking to each
other) )

T.A. Put your rame on thet one and make
another one

(Taacher returns and goes to the front of
the room)

T: (46) OXwhat 1a It that you have to do

-HDAD
mwin' v to write th tion? (11
Student comes Up Lo teacher Lo show hip
work]

the answer. {1 (40 teacher goes to the
cabinet to get more materials end then
goes out agzin to get scissors. 11:41 She
returns and the principal of the school
comes in}

T: (23) Oh. that looks super Rache]

$: (Can't hear)

T: (47) Youre going to have them in the
gdesk, so they will be safe pobody comes
Inko Lhis room

1142 (Principal leaves Teachor pessing out
paper)

T (48) Great OK, vou know whed Jason,
you're not gonng have Mmuch time. So.,

§: We have lots of time
T tyﬂmmmm

%fﬁffsf

L Ave voy, how exciting

(Do stisents come o to ghere informetion
Lihe Loa

20¢L 5k any by )

Lot

Lbesrd ters yas  hores on the stage.a

Doai boces. (479 ks sure vou ou YN

s o0 11, { The big dreige)) {500 You know

MRl we're aonns taice Ui down {1144

V’-—\%@;*ﬁ

(33) In more eHpanded form, the
teacher expresses limits that she
Ekpects the students tg follow
concerning the use of crayons.

(34) She rebukes a student and includes
the whole class in the process. She
accuses him of not listening and makes
fun of him before his peers.

(35) She helps a student with spelling
words. She shows support by
responding quickly. The student
appreciates her help.

(36) She interacts with students
concerning their work and praises them
for what they have done. She shows
them she is interested and understands

what they are trying to do.

(37) She reminds and reinforces the
directions to make sure the student
does it correctly so as to avoid
unnecessary frustration. But then she
goes to sit down away from the class.
This could be seen by the students either
as a non-verbal enpression of Iack of
interest, or aliowing them to continue
with their work uninterrupted, She also
seems to be tired and just maryts to ‘
rest. The students cnminue_unth ?hmr
work and do $0 alone for a few minuies.

w she interjects gomments .
ect In order 10 fil them in

|48

(38) No
about the proj
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on other portions of it. This is a way for
her to remind them she is stifl in the
room and is interested in what they are
doing. This also gives her a chance to

tlarify the finished product and to what
all of this is leading.

{39) In this interaction several things
are going on. She clarifies a student's
question so that she understands it
better, she gives encouragement, she
teaches the principle of sharing again
and she reminds them of the procedure
(put their names on the finished
product).

(40) Now she gives new information to
add to what they already know. With
the specific instruction also comes some
freedom as to the exact location of the

name.

(41) In this interaction she offers praise
{o a student who was previously having
difficuity with his attention span. She
encourages him o continue working and
heips him with some of the mechanics 10

make it easier.

(42) She reinforces the tlir.ections ranﬂ
encourages independence in allowing
the student to make his own decisions.

(43) The lesson of sharing.

acher Is stil sitting on the
hen the students need her,
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they tome to her of their own accord.
She shows a student that she trusts her

hg allowing her to 90 on her own to the
library.

(45) At this point it does not seem like
this teacher anticipated adequaiely the
amount of materiais necessary for the
project. She feels comfortable leaving

the room and the students continue
working.

(46) She reviews the directions for the
second project to remind them and to
encourage them to finish their work to
go on to the next one. She also takes
student guestions right away as
opposed to the beginning of class when
she asked the students to hold their
questions.

(47) She reminds them of the procedure
once they finish their work. She
reassures the students that their work
will not be touched. She shows them
she thinks the work is valuable and
worthy of being saved carefully.

{49) she reminds them of 1l!e time in _
order to keep the class moving. She has
been conscious of the time since the

beginning of the class.

(49) f student makes 8 cnnnectinn'm a
omment made about @ classroom rgsua
tn something in her life. A conversalion

follows in which the teacher
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participates and shows that she has
outside interests that she can share
with the class. She is willing to allow

this digression to occur and even
participates in it.

(50) She realizes the value of visual aids
in the classroom and uses them often,
This one will be of student materials to
enhance their pride in the class and to
make the room more personal. She also
makes the bulletin board projects
personal. There is another bulletin board
in the back of the room that has maps of
the origins of the students’
grandparents.

(50) A student is bothered by the noise,
but does not receive backing from the
teacher.

(51) When given the opportunity to
communicate in writing to the entire
school she shares mundane ideas rather
than try to teach something of
significance,

(52) The students give non-verbal
messages that they have had enough by
getting up and moving around. The
student at the pencil sharpener stays
there for a while, most likely because he

needs to get up.

(53) She reminds the class of the time

time in order to encourage them to

complete their work. She is also setling
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limits for what she exnpects, but with a

little negotiation, students can get what
they want from her.

(54) Now she actively gets the students
moving to clean up and bring to a close
their work. She gives direct instructions
as to what she expects and requests
quiet. She goes through the hand outs
for the day to reinforce their contents
to the students, rather than just hand
them out. She establishes a system to
do this in an orderly way. The students
erpress a great deal of energy as the
time draws to a close. The teacher is
not comfortable with the ruckus and
tries to continue with her task. The
students do not give her their attention.

(55) A teaching opportunity appears and
the students handle it and show they
have learned something about the
Jewish calendar. The teacher praises
this show of knowiedge.

(56) The teacher tries to establish a
procedure for dismissal, which ventually
breaks down near the back of the class.

(57) These are words of closure to make
a satisfactory completion to the class
and to carry the students over into the

break.
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Toacher “87-Srwio Five-11:15-12:00

(1) Appearance of this teacher is nent with
casual pants and a blouse. She looks bright
and aware. She is a middle aged

She is @ member of this congregation and
has children in the religious school, She
teaches at o private school. The teacher
does not know extersive emounts of Judaic
informstion This emergea laterin
connaction to Hebrew. She hes been
tesching et this achool for several years.

This class was not sested st desks the
whole time | observed, nor did the teacher
-git down the whole time. The teacher’s
desk wag the nerve center for the day. The
kids were moving around at ten minute
intervals to various stations around the
room. The class was divided into small
groups In order to fulflll specitied taska,
The tescher stays near the center of the
‘room Lo be available to answer questions,
but moves to the small groups as nesded.
This yeer they spend the entire yeer
‘studying lsrae) by means of taking a “tour”
of lsrael

5 the want ads _
T: €3) Yub the wand acs, Heve you ever
Jooke+d ot the wapt ada inour peper?
Whers oscple wand 4o soll something? O
_wank Lo buy o sarvics they advartise

L
L.

$: Wo find over ten buginesees

T: (4 Keeo looking, thets auper

& The went ads are on poge 9

T: [explenstion of the ciass i these
brackets) #ty comments are in these
bracicata) o) All the time the L‘fﬁmﬁi

Lalking Lo me the class

Li“ ; L _r.\ . I'_='M
while 0 21izerd aak iy
Lee i snmwaci 1 e il

| —————— e

{1) This teacher has a happy demeanor,
but she is not one to be taken advantage
of. She has much teaching enperience
and makes use of her skills to both
compensate for a smali amount of
Jewish knowledge and to bring a great
deal to the classes she prepares and
teaches. She is eager to learn new ideas
and techniques and enjoys finding ways
to bring innovation to her classes. She
tlearly states her intent for the class
that year and accomplishes it with great
creativity. Since she is a member of this
congregation she also has a vested
interest in seeing the students learn,
She is ready to have a good time and
allows for much freedom in the class,
but she has limits which she makes
known clearly.

(2) This teacher's main method is to
guide students to their goal rather than

tell them straight out. She believes that

students learn what they do so she
gives them ample opportunity to
practice this and backs up her intent

with actions.

(3) She asks guestions to clarify the
activity for the students and aiso tries
to make a connection to the studenis’

lives.

(4) Praise fora job weil done as well as
enwuragemem to continue the process.
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Tescher “§°-6rede Five-11:15-1200

studenis)
[ 0K, (s) when they go Lo the garbage

K, Alright.(allLhe different thina. a0

hed ben on it]
{what is it that they ane looking at?)

[They ere looking at a Hebrew phone book,
but | don't know where its from becauss (7)
Lgon't read Hebrew, That's the white pages.
This group over here in this comer has a
golden pages that's oll inEnglish. But they
have different things. ]

$: f8) Whot time in 12

ia set to laroel's timelVes We leave ol

don't change the clock, So, that they have
to look up different things in the Yellow

S: | can'® find whene you'd rent o car
T4

I..i_y i 't-;i'.';:_-‘:‘w
Mt vou baok un

S Adomobdle

LK

.

1_Atomobile rental

S {can't haar)

L. You juat wen rich by if, Automobile
renkal

R

(3) The class is involved with the
activity and they work hard to complete
it. There is a great deal of
student-student interaction as well as
student-teacher interaction. The
students seem to enjoy the work and
the set up of the materials, The teacher
has the time and freedom to spend with
me during the class period. The teacher
is also able to balance talking to me
with keeping track of what goes on in
the class.

{6) A statement of intent that exhibits
her desire to facilitate rather than
instruct. This way Israeli culture comes
alive rather than sits guietly in the
pages of a book. The teacher wants to
recreate Israel for the students in her
class so that they remember more than
Just facts, but also the accompanying
emofions.

(7) Though the teacher does not know
how 1o read Hebrew, she is not afraid to
use a resource that she believe will add
{p the class enperience. She finds @ way
to moake it accessible to the students
and herself so that all can learn from It.

to see how the teacher
fries 1o create @ toial environment. in
addition 10 all of the ereations on the

bulletin boards, the clock set to Israell
154
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Teacher “6"-Grads Five-11:1%12-00

1. 0K?

{General noise in the back)
T: (4) You found them oll? Greed]
$: (13) Lcon identity them all, Hebrew

T: Well look through it to identify, You
don't have to be able to read Hebrew to
tdentify a lot of those products. (Studenta
go back to work) _

1§17 Then they have some items from
larpe] T 't get them

until they have compieted oll the ataiions,
| msk her what the puzzie pieces say when
they ere all put together. It says that, ™
when you have completed your arch dig go
toftrs. for your samgle of
daily life ion lsresl” (18) Atter they have
tinished the tive statfons ts fa the lask

$: Does '3 say the some?

T You'll have to weil and see. (19} Ioyou

AR youve oot Y e

& You'vg 00\ b rilnitan sveryiedy

Wids stiil interesiad in my tope pleyer)
135
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time adds a new dimension to the class.
The students are constantly reminded of
the difference between their world and
the Israeli world and they learn
concretely about time zones, without
even reading a book, The students
respond to this device in a positive way.

(9) The teacher motivates a student to
work with his group rather than rebukes
him for not participating. This serves to
get the student interested again in the
work and to build greater group
tohesion. This teacher seems to be
aware of the social environment of the
classroom.

(10) The teacher has involved many
people in the creation of this class. This
appears 1o be her philosophy rather than
a one time incident.

(11) The teacher encourages the
students to keep on looking and working

in a positive way-.

(12) She guides rather than answers the
questions directly. She facilitates the
students to find the ansiwers

themselves.

(13) The teacher rlnr_ifies_ the

assignment 9 that the sugﬂenl

undersiands more m@ar?u‘me ks

reuuiremenls and sha aiso pushes Ine
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Tescher "0°-Brede Flv—11:15-12-08

T: (22) {rzig,.are vou done? With

here. ImttwoleMpmplatolml
I.uﬁnddlthusmn mmmmm

30 that was ceally peal. (So, how long have
you been studying this?) All year. We fly

out the third week of achoo) and stay there
u-lilthulut\'nk mmm

student to go beyond his present
capabilities.

(14) This example of classroom

management indicates her ability to deal

with behavior problems in a positive
way by redirecting the behavior back to
the task. She does not accuse or rebuke
rather she lets the students know there
is little time left and everyone will be
moving to a new station soon. She does
not put these students on the defensive.

(15) This lesson shows much creativity
and dimension.

(16) In addition to creating a mood, the
teacher also hopes to build excitement
by not telling everything the students
can expect. This also teaches deiayed
gratification as a means o build

maturity.

(17) There will be concrete rewards for
all the students at the end of the lesson.
This teacher realizes the need to
reinforce good work with a tangible

prize.

(18) The lesson alsp includes bullding
group cohesion, indicated here by the
last enercise which will be a whole

gruup eﬂpﬂrieﬂcac

{(19) Here she corrects a student who
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Teacher “B™-Sreds Flve—10:15-12:00

{87 ((20) Kid asics about taping),

No choir today. Let's not worry about thet.
We're not doing that now. (38) ¥hichof
you three bovs erased what was on the

fHow long does it take them to do each
station? } [{28) About ten minuten |wen

i (Goes
over Lo a group of boys to help them find
nEmes in a phone bool. Looking for the
Ben's" She helps them by guiding them.
Kids discussing for o whilel ((28) Akid
Somes over and talks inlo the Lox

thought his work was done. She does
not accuse him of being lazy rather she
Bncourages him to look deeper into the
task to give more complete answers.

!2’0]’ There are times that my presence
intrudes in the class session, though this
is less of a problem in this open setling.

(21) The teacher wants to keep things
moving in an organized manner. She
imposes structure on an apparantiy open
environment. A student mimics her

either for fun or support, it is difficult to

teil. She ignores him.

(22) In this example of classroom
management the teacher responds to
noises from the students that are
beyond accepiabie levels. She is more
direct in this interaction than in the
previous ones. When a student arques
with her, she explains the logic behind
her decisions in order to counteract the
response rather than Just order the

student to comply.

(23) She explains to the group what to
gnpect.

(24) Another enample of her ;realme
use of materials and interest in

developing @ cohesive environment.

(25) An enample of inolving parents iy

157




B —

Toscher “5"-8rads Five-11:15-12:00

T: (32) Sew.if you can find it

T: Are you al] one _ with your brochare?
you need any more facts
week they each went to different
Cities and they hed fact sheeta for cach
group) Jay, can you show Eve._{ (330 One of

krochurs 19 antice cecols Lo corme Lo theie
ity We pb some of them up on the
Ruletin boerd €36) Then whot they hedto
8 t3.c0ch growg h 10 ozt up ond bl whek
M%"MFL*@;LMM' LD

lhg regular workings of the class as well
as inviting them to actually teach a
class. A sunthesis of parental/ private
education with public education.

(26) The teacher seeks to guide
students to answers and offers herself
as & resource person for the project.
She also has no hesitation interacting
with these students from behind a desk.

(27) She directs the group to their nest
task keeping the class moving and some
control. This leis the students know
that they do not have time to fool
around even though they are doing
self-directed iearning. A sense of order
is established in a potentially chaotic
environment.

(28) She enhibits her flexibility to
adjust to the pace of the class. She will
go according to what they need and will
set up the stations again the Tellowing
week, even though it means extra work,

to allow them to finish.

(29) The teacher clarifies a word for l_he
students in 8 way that involves them in

coming to the ansiwer.

(30) This time the teacher does an:{-:se 1
the boys of doing someihing. They w:‘ic
defensively ond the teacher mn-l::uf.:aa ;r._r
accusation and Just encourages them 1o
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Teacher 6"-Srnde Five-11:15-1200

T: (3%) ¥mat 13 recreation? Recrestion s

S: We didn't get the plece of our puzzle.
We only got one piece
T. How far are you?
S We have two pieces..
T: (4) You quys are dolng n great fob. (48
0K You teyve sbout two minutes to finishug
whatever station you are ot and then it's

. be time | L
{Converation among students)
[(41) This is the firsf yeor ['ve done this |
got the whiole tdes at CAJE this year, Not

{ doing | .

&ctlvities Thislesson inparticuler, We did
the whole thing last year, The whole thing
of going through all the cithes did not take

8 whole two days, thet is wity | added life in
on feroeli city]

T: S0 you can see what they have for their
mesls. See they heve it divided up by meat
t'lh.‘lliry
S And If you reed Heorew

me to switch My quess is that
""'“mhdomng-z:taumudtm
have them go sit anct write In their dieries
and next week theyl have one more to do
Plus this (the group project) and then we'l
firish it up. {(44) Do you sver have closs

$msions where they sit and you lecture?l
-

from that_Every once In o while when we
Bludy like the governemnt and education,

137
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continue working. She does not
apologize,

(‘51! The students are involved with
their work and seem to want to get it
done to feel success. The students need

help sometimes and the teacher gladiy
offers it,

{32) She guides students to the correct
answers and encourages a student who
does not feel capable of completing the
task. She encourages independence in
seeking the answer, but she does not
leave until the student feels success so
as not to frusirate him When he does
succeed she praises him for sticking to
it,

{(33) The students are now engaged with
this task and are curious to know more.
The teacher answers their gquestions as

honestly as she can.

(34) The students are still intrigued with
this idea of calling fsrael and want to
know more about what l!tis u!uuld be
like. The other students in this group
are involved enough to help gach other
out and respond to the questions of the

people in the group.
r enample of @ creative way

y and history. The
rages pride in their

(35) Anothe
1o teach geograph
teacher also anc?g

e —— |
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Tescher "6"-Grude Flva-11:15-12:00

them?1]

3 {Student noise) (This
1 a graet activity, it mekes the dey 9o %0
fast) [On, yoh (49 | wish | could come
Mith more things like thia, We do alotol

fperientisl When we do Massads, we
Maks o Masseda. And we'ne going Lo make d
Western Wall. A matter of fact the wall we
mode Lwo yeurs ago 13 otill in the fourth
9rede rooin. Last year | decided to do
Something different becasue it tovk us @
fong time to do. Whet we did st yeer is
W Look candboard and put styrofosn
Ploces on it. It wasn't good Two yemrs g0
e Look a greet big plece of tri-well snd
toliet paper rolls. You should see It when
You go by (t's thin big. Toilet papee rolis on
it ond 5 few other things and then paper
Mactad over the wiols thing So thet It
Kind of gave o fee! of being liks a well and
then painted the whots things brown and
kids stuck pieces of paper in Il When
138

work by displaying the students' work
on the bulletin board. This also enhances

the pride and connection they feel with
their classroom,

(36) The teacher discusses her
philosophy of transmitting imformation.
She does not believe the lecture method
to be the most effective way to
communicate to these students. She
finds other ways that aiso involve the
tlass.

(37) She does feel tests are important
and expects the students to prepare for
them.

(38) The teacher hopes that what they
study in the class will have significance
for the students in the future. She
wants them to remember what they
learn and takes great pride in conveying
to me an example of when this has
happened. She takes her teacnmg
seriously, it is more than something she
does on Sunday mornings. She hopes
her work will have long term effects.

{39) She clarifies terms for the
students.

ain she keeps the class moving

(48 ﬂgaﬁnq that there will be chenge in

by indic
gclivity soon.
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IHH She exhibits har willingness to
€arn new technigues and information

and that she en Joys addin
abilities, . s

(42) In this interaction the teacher
seeks _to apply the task to the students'
everyday interests so that they can
identify with what they are being asked
to do in the classroom situation.

(43) The students try to help each other,
thus displaying a positive attitude
towards what they are doing.

(44) She does not favor lectures to
these students. Only on rare occassions
does she use a textbook and when she
does it is always a class activity, not an
individual aciivity and it is not a
homework assignment to read chapters.

(45) She displays a good sense of her
students' limits and does not want to

push these.

(46) This teacher is able to get students
to do work by making the work less like
work and more like play. She wants
them to enjoy her classes as well as
jearn as much as they can.

expect them to take
nd has them do a major
his only

(47) She does

responsibility a
project at home. But she does t
161
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u.nce_ S0 as not tp overestimate what the
students can and will do, This s a
delicate halancs,

(48) She gives directions and
resrganizes the class, She has a clear
sense of what everyone should be doing
and wants to make sure Everyone has
an equal Opportunity to get to all the
areas.

(49) Here the teacher verbalizes what

she is having the students do, She

believes in lessons that actively involpe

the students and is always trying to find
¢ ways to actualize her beliefs,

(50) They learn more by doing and
remember more when the lesson is
'I active. She even takes them on a field
| trip to facilitate their education. This is
I a big commitment to make for a teacher,
* but she seems 1o try to do what she
believes whenever possible.

(51) The students are still involved with
their work and are not heiqg dnsruptme
epen though the class session will be
over spon. They are too busy to make

trouble.

i irections to keep order
2) She gives directions .
Lsnl:i] indicate to the students that ihgr!z
is a structure even if they are not sitting
at desks and taking notes. The students
162
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respond to the request in
S quest in an orderly

{5‘3] The students are askeqd to be
responsible. Epen though they might not
he_ responsible for the mess the teacher
still expects them to help out as she
requests. fll are responsible for each
other in this class, |

(54) Another example of positive
discipline rather than accusations. She
redirects behavior along the lines she
Would like it to go rather than bring up
the behavior that is not acceptable to
her.

(55) Now she looks ahead to coming
; weeks to let the students know what to

expect. This keeps them involved in the
process so thay can anticipate the
coming lesson, She also reviews what
has already occurred to make the
connection between past, present, and
future. This review helps the students
with the work they are doing at that
time as well as provides a summary for

the day.

(56) Here she shows her ability to relate
to the students with a bit of humor.

(57) She shows she is responsible by

taking care of business in connection to

other areas that involve her class even
163



If they are not directly connected to the
session of that day. She gives
Instructions as to the procedure
toncerning the Boutigue sg that the
procedure is clear,

__(5’3] She allows for a student to be
independent and show responsibility by
sending him on an errand,

(59) The teacher clarifies a problem for
a student so that the form is
understandabie.

(60) She reminds the ciass of the
procedure so that all will comply and she
will not feel frustrated and angry at the
end of the day if people do not foliow
the proper procedure. This way
gperyone comes out a winner.

(61) At the end of the class this teacher
shows her humanness in her feelings
about one student. She does not like
every student in the elass equally and
feels more pressure because of one in
particular. She expresses these feelings

without apology.
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Toacher "M 10:30-11:15-6th Grada

{1) This teacher1s & young woman in her
garly twenties: This is her socond year at
this congreqation. She was previously at
another congregation in the city. She has
sariy childhood beckground from college
and taught little kids at her previous job,
This is the second year she has taught thess
kids. She had them lest year ss fifth
groders and the kids liked her 3o ruch they
wanted to havs her agaln, so the principat
moved hier up with the cless, According to
the principal she has “excellent ropport”
with the students. She wears dark pantsy, a
aweater, suspenders ond o "swatch”, Very
funky. Tennis shoes are on her feet which,
when | walk inlo the class in session, are up
on the table. She weors no make—up and is
very cheerful, This clagsroom is made up of
dividers in a large open room. Two other
classes are going on simoultaneously in
cloge viaimity. It is almest like having three
classes, doing different things, in the same
room. There is ample space, but the
dlviders do not provide sny sound-proofing,

class walks through to get to their ares,
Thia doss notl gopearto be a
distraction. There is siso a student aid in
this claas, o young man, semor in High
School, who worked with this teacher last
year. Today, the class is discussing dating
as part of their unit on relationships. There
are 15 students in Lhe class Boys and girls
=it seperately, except for one boy who sits
on the table with the teacher and the sid.
This is o happy class In & happy school. The
environment was cheerful from the moment
| walled into the building. This is also
avident in this classroom. The students and
the teacher laugh slot during the class
period.

e e — ——
v B0 i m
6 [ |
G
# iz
]
R I Wy 1]
i vyl S 96 g o e Yl
g_l_-u
12) (Discussion between students about
dating Student raises » point and another
Student expands on it)
(':ﬁ‘ (Question about dating non-Jews)
TA. What kind of people_
3: u‘-"ﬂlﬂ!m
S: (laughter)
(4 T: Anel

S: People from ind oK
MT:'E; other religions ae

’—\_-

o g an s c:ll:aeutensme, but she has

; ge level. Her background
js With younger students, but she is able to
apply her abilities to older students. The
students like her so well that they requested to
have her back again. The rapport is excellent.
Her outfit is modern, but not flashy, although it
is not necessary to dress like the young to be
able to relate to young people. This, however,
is her natural style, not something she wears
only for teaching. Her personality shows
through and the cheerfulness is also a natural
part of her. The students are so engaged in the
class that none of the outside disturbances
seem to hamper their interactions. The
students seem happy to be there and the school

is a happy place.

{2) This transcription is not as long as some
because | focused mainly on what the teacher
said and this one did not say very much. The
students did most of the talking. The students
were interested in the topic and their points of
discussion remain on the topic without too

much prodding by the teacher.

the conversation, but in
(3) The teacher guides

the form of @ question to get the students to
think and allow them to respond. They react
with laughter because the answer was so

pbpious.

des this student in the b
i he has not participated
conpersation hecause sy i
i g shy than the 0
2t and 18 smewhat mor
s 165

{4) She inclu
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Toscher “H=10:30-11:15-51h Brade

§: You probably won't see the person ogain
& | would go out with non-Jews naw, bt
starting in college, when it starts to get
serious, then | wouldn't,

§: (Comment in agrrement}

§: (Comment in disagreement)

§: (Comments that she would be har members of the tlass
religion end her spouse could be his religion .
and kids could be both religions. Does this

ot rome) (5) She asks a

$: (Another student volinteers Auestion to probe and encourage

nformat the stude i _

g mg;nmmmmn et to think more deeply on the matter.
'(No. ly goes to church for special (B) | i
. LD, o0 . [ i ’

imW' |s mostly Jewish ) n this Interaction, the teacher clarifies a

i statement by a stugent. In connection to the

: -. ol dk  rESDONSE she js non-judgmental in order tg

enc e _
% (060 15 monta reby, Eat i burage more partitipation from other

promised they would celebrate his members of the class who may be in a similar
i P situation. She shows awareness of the

s hackgrouq@ nf_the tlass and allows them to
b i Express their views in an environment that is
o _ ws QCCEPUING rather than condemning,

aule but their presence doss pot Initenp, (1) THIS teacher is comfortable asking rather

The sudent disusing her mixed-married ~ known them for a year already and knows they
) Another student mises hishand totaik,  {TUST her. She has not given them reason yet to

l the discussion) personal questions of these students. She has
’ feel otherwise.

(1030 The discussion contimues)

| ; ?\ti’lﬂmﬂnmmntmm (B) The class is so involved ll.lit!l their _
m?;'i“émfén“;;ﬂi‘m"m discussion tha-t they n_ﬂrdlg notice the intrusion.
sure if she would want tomake someone.  The gonuversation continues and no one seems to
me lose his/her train of thought.
Do ou 208 vourself saing o witn 2
mw (9) There seems to be a rule that students raise
(10:40 Teacher gives hypotnetical their hands to be called on. Students

g i his in order to be recognized,
consistently do t _ :
hut the teacher does not remind them that this
is the proper procedure, The tlass members
respect each other and allow all te be heard.

De who [know Frunot qommrrynd (10) Again the teacher guides the discussion,
: 5 - -
1 8 e st this time with a personal interjection.

{Whole class jaughs ot the toct that

%m!mﬂm A -

:‘l:’.‘-"‘ really entered into It. And you go out 166
Etle bit more (8) (joud yelling from

Mather class who |3 playing o qame) and

\______..———-——"‘—_’—‘ |
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Teachar “H"=10:30-11:15-6th Greds

you start getting close. Then what are you
goana do?

TA. Youre totally mm not gorma
get involved -

door) you're ot gonna get involved, but
you gt involved

12) T: And you know Lt your porents ape

mol going to eoprove it | mean. most of our
. sor't think _

will say 'm gonna disown you it you don't

marry.soemone Jewish. | know my parenty

wouldn't do that, They might not be hapoy,

but | kngw they wouldn't disown me,

2. (Low loughter)

T: But, | mean what would happen then?

Sath?

{104 Looks st kids while talking and looks
st them when they talk)

§: (Responds Lo the question)

T: Scott what do you think

S (We should make cur own decisions and
nol Tet parents run your Tife)

§: (Another respomse, can't heor because of
the nolse)

(12071042  Youre right, they shouldn’t
run your fife. byt &5 much S you S8V you
Natild mal el '

gonna be pffected by what your parenta say.
Whether they goprove of the sityation of
not you kpow that if they dissoprove and
¥Our DACents are affected and they will
feelings are gonng affect you Karen

8 1043 | still don't understand why, il we
are talking aboul what we would do.(Cen't
hear the rest- but she is talking sbout why

she wouldn't comvert if she maried
sofmeone not Jewish {15} The Lopcher

Kareq? Stephonie?
§: (Student talking about how parents say

m‘WMnmmﬂmw

{A group of kids runs through the hall like #
herd of elephants)

9 Lt e oo you tink sbout thal?
SQ’IMMHM
Imeortant undil you grow up. But would veu
MarTy someone who wasn't Jewish?
S.{responsedoean't see if o o problem)
WD T1048 Someone brouant this
Lout. You have all the same feelings ond

:::ing- They feel comfortanie with her and
" make fun :_;f h_er and she takes it with good
mor. Her point is made nevertheless.

(12) In this interaction she brings in reali

tries 1o put the students' parentgs in ur:?J::g:; :
light. She teaches respect for parents as well
as strategies for dealing with all people of all
Pges. She agrees that they should have
independence, but points out, in a way that
_lhey can accept, that parents have an
important role in their lives and they should not
ignore this.

(13) The teacher is aware of what is going on
the room even while students are talking. She
is attentive, but seems to employ an extra
sense to keep track of other students who
want to talk. She wants to include everyone.

(14) Here she presses for more information and
deeper thought to help the students clarify

their beliefs.

(15) In this instance the teacher chooses not to
take this point of discussion further.

(16) She keeps the class moving, interested,
and involved.

(17) The teacher gives an enumph_a from her
plwn ERperience to bring information o "'.E
class and to share something of her own life.

(18) The students 8re comfortable sharing their
ppinions and do so honestly.

167



Toacher “H'=10:30-11:15-61h Grudu

o9l '

T ( Asks 2 guestion to this student)

g [Student responds) (Other kids laugh)
T- Yah, more often than not we might think
like Stephanie.

TA it sounds reasonable, bit it's more
difficult than it seems, Kids st school
celebrate Christmes._

{28) L_Ihere's areligi

celebrate,,

& Pirthdays

T. Yah thev're nof llowed !
celsbmien s

S Jehovan's Wit

L Right

§: (Another point}

L Right, anyway, it's important what you
said. (17) Hy parenta are olways Lellingme
Lis important Lo think about rellgion, i3

sEimettina s thit
just dating, because there's Alwaya thal

chance that it can gel secioim,
10:52 (A class walks through again)

@1) 0K Im gonna hand out ¢ piec of pagsr
and some pericils and we'e gomma dod

L’\‘

(19) The teacher elicits responses on a feeling

level as well. She eshibits cari
, its cari ;
serve her well, ng behavior that

!an In this interchange she brings in outside
|qfnrmatiun to enhance and broaden the
fllscussiun. The students contribute to the
information and the teacher praises them for
their respanses.

(21) She changes direction and gives
instructions for an activity. In her instructions
she allows for varying abilities. She wants the
students to concrelize the discussion and fo
have a point of departure for more personal
interchanges.

(22) The students are involved with their task.

(23) This is the only time my presence seemed
to have an effect. This teacher is personable
and friendly and chose to make this
introduction only when the students were

otherwise engaged.

(24) This task is supposed to be fun as well as
educational. The teacher and the aid set a tone
of lightheartedness that does not put the
students off becauseé of the tone of trust
already pstablished. The st_udents are
uded in the joke and all enjoy it.

entually incl
:tl:is is dm!:e at the enpense of the teacher and

the aid, not the studenis.

i i d the reason for her
She gives directions an
::lzesl:]isiun. gShe does not want students who have

not finished o feel that {heir work is not
!



yeschar “H=10:30-11:15-6Lh Grade

TA, Like {namas the teacher)

{22) [Studlepts WOrk on thelr pictlres
Rabbi comes in Lo remind Lescher about
Hebrew leason he will conduct with two of
har students)

Lime) _
(The kid sitting on the table gets up to
throw something away)

‘,ﬁhmmm. who just finished

N

valuable, yet she wants tg keep the class

moving as there is little ti i
ime. This
deals with this dilemma. LR

(26) The students help each other.

(27) The students police themselves without

prompting from the teacher. This shows their
respect for her.

{(28) Everyone feels comfortable enough fo
share without being cajoled. The humor helps
lighten any embarrassment.

(29) The teacher wants them to apply the days
lesson to the future and encourages them to
take home what they learned. Many throw
their picture away, but the teacher conveys her

message here.

(30) Here she makes sure that everyone gels a
turn.

(31) The feacher summarizes what they just
did, but does not make any conclusions or

analysis.

(32) In this interaction her ability o relate to
her students on @ personal level s evident.
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Taicher '_H"lﬂ_,:;zq-l 1:15-61h Brade

§: (Jeff rends his description) m'oﬁ
lsughter at his description).

Airight, you guys have a break. {Sound of

.pq:ercrmpiilig, some kids tun out, most

170
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foncher *1"~10:00-11:00-5th Grade

(1) Attrective young warman with rather
stern demennor. Has an advanced degree in
education. Dressed casually, but nice. When
i entered the class lheyhudjmt returned
from onother area, but | don't know where.
Class enters room noisily. Takes sboul
{hree minutes for order to be eatablished
All git on floor in front of the board in a
semi-circle with the teacher ot the front
{acing the cless. The boys and girls
segregote themaelves from each other, on
their-own accord. Some of the kids had
areport Iast waek and will

it 1o the class. Those who were nol
present lost week will just Tisten.

1008~ Clzss retums

$: (Ouest :
ST o haer)
st tal) you thet the decibls level in the

N__

ig;?ll: teacher has specialized training in

g and ndm:mstratmg. She displays
aduan'l:ed classroom skills in teaching
questioning, clarifying, but she does r;ol seem
to like the students. She does not exhibit
warmth, care or concern, though she is able to
communicate the information wel and
motivate students to do the work. The entire
class sits together on the floor, including the
teacher, showing a sense of mutual respect
and an attempt to create group cohesion.

(2) The students are directed to join the rest
of the class on the floor rather than on chairs.
Their response is not positive. The teacher
follows through with having all sit together.

{3) in the process of reviewing what
happened last week and what will occur this
week, there is a sense of rebuke toward those
who were not there the previous week. The
teacher shows that she can compensate for
jow attendance and engages the students in
independent jearning situations. Th_is also
gives some students a chance 10 shine and get
special attention because ihey did come o

class.

4) She does not seem to feel she has
z:n]rnplete class control. She does nollk;ttnu; -
where her students are or why they eat.ed
did not ask permission and by her n\a_pit e
inguiries this seems 10 be going again

sense of procedure.

(5) Once the wayward students arrive, they
17
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Tascher *1"~10:00-11:00-61h Grada
(8) S:.ch.oh, [ was just studying bhat in
Soclel Studies, Edl |

are_welcumed and included in the class
activitips,

(6) She rebukes a stydent for causing trouble
for her by making an unreasonable request. A
student adds to the rebuke using his own
interpretation, but the teacher does not
acknowledge this response. The rebuke is
directed at behavior, not the personality of
the student. It clearly states that the
unacceplable behavior is that of too much
noise from the student,

(7) She goes on to review with the class what
has been covered so far before going on to
new material.

{(8) A student makes a connection between
secular school and religious school. The
teacher acknowledges this by calling on him
and clarifying the guestion.

| imi i high and
9) The teachers limits for noise are
iha does not focus on this kind of disturbance.

(10) The student knows the answer.

ds some time

1) Here the teacher spen .

ﬂauiewing. glciting student response and .
couraging the students to th_mk clgarlg:;‘n

sgle.ply about the topic under discussion. [he

U1 Gooq Wesith siso doss something tudents respond actively and correctly.
else that we in our culturs can take LY

t
' he teacher praises here, She does no
T: G0od living and thot means thet whet can~~ (12) The
WE provide for our chrildren if you make a do so often.
10 Iiving? Besides tood and cjothing? :
whtelse?
5 E’m‘ll'll.uﬂ 172
T: What kind of extrs stuff?

T: O, what else?
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Testher 1"~ 10:00-1 1:00-51{A Gregs

& House

T: OK Big hotrse

e

T:'we take something for granted thal we
have in Adperica that is not sveilable
gverywhene else

g

make it don't apologize, Is that you can
pravide education. (15} Sqali the psople

rery weil educated and in wha

% (Can't hear)

T: OK But what did he know? ‘What kind of
things did the people in the Golden Age of
Spain educated in?

n»L -
imoortanl. There weren't necessarily public
5chools there were schools that wepe
sither by the Catholic church or under the
Islarmic athority or you would go and study
Toreh. (18) S: y :

§: Different | , medicire

T: Ditferant languages. (19) What swould e

(13) She clarifies terms ang their implications,
(14) This behapior distracts the teacher'anﬁ

?ne ca_lls attention to the student with some
Impatience. This was a distraction to her,
whereas low talking was not,

(15) At this point the teacher makes a
connection to the review and what will come
in order to clarify the purpose of the review
and to help make the upcoming presentations
@ relevant part of the class session.

(16) This student enhibits some identification
with the person he studied for his report. He
is able to give a correct response due to the
project he worked on. This is a synthesis
response,

(17) The teacher praises his achievement.

(18) Here the teacher keeps the class '

organized and attentive. They know when it
will be their turn to talk and when t_ney hear
their names they know the teacher is paying

attention to them.

(19) This is @ knowiedge guestion. The
students know the answer, but not

completely.

(20) The teacher corrects their re_spnnse $0
that they have accurate information.

(21) Here she acknowledges the answer and

| responses.
on to garner more
goes 73



1019 (Teacher walks around Lo talk to s
kid while the report continues)

131230 (Teacher sits down behind the
group)

@7) 1020 ( Teacher directs student to
drzw o diagram on the board and student.

@s) T: They'ra _pmtl.y well known (28)
38) Laon't know otf hand oumbers bt
K
‘s;':‘h)'don'tmmwtmsmmmﬂ
S_Con we go paxt after them?
B2} 1. Yary good Howie (Background
¥oices as other group gets up)
§: OK we're ready (Gives report with
3 help for pronouncialion)

e —

\

Taacher “1"-15:00~ | 1:00-GiA Srade

:1'22] These responses she ignores, or does not
ear,

{23) At this point the discussion has gotien
off track so the teacher thanges the direction
to spend time on the new material. She
makes the transition and adds a piece of
information that will help the girls identify
with the people who will be studied that day.
$he shows concern that they can identify and
also wants to teach them how 1o iook at
history analytically. She also sets some limits
for behavior in order to show the class she
takes this project seriously and expects them
to do the same.

(24) Now she backs up her previous request
to show the students that she means what
she says as well as to maintain a group

environment and engender respect for other

class members' work.

(25) She supports a student who is having _
trouble so he will not feel silly in front of his

peers.

(26) The students show their support for each
other and respond t0 the teacher's request for

attention.

er requires the student to go
deeper into his topic 10 §how his ability ::i]hits
internalize the infnrma!.mn. SI_w also e:anw
her willingness 1o USe visual alds_ to en arrd
the lesson. In thisd esample she is encouraging
17

(27) The teach
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Teschar °1"-10:00- 1 {-00-51h Brogg

in’depen._dente from the student, Rather than

dzraw the diagram herself, she has the student
do s0. The students teach each other,

(28) RAgain she gives the students the
Upportunity to teach each other. find she
supports their efforts,

(29) Here my presence is feit,

(30) She is not afraid to say she does not
know, but she gives no indication of her
intention to find out.

(31) Students express their eagerness to
present their reports.

{32) Praise for a good report.

(33) She wants maore than facts about the
people in the reports, she also wants
emotions. She wants the students to see
these people from the past as human. This
further allows them to identify with their

10:28 Next group. Other-group turns in past.

e ttere e b
| s w"‘“"“"ﬁ tpmaives (34) IDhat follows is a series of questions
| Wmm aimed at getting the class to think deeper

oble with oronounciation ki buchand 5t the topic and to reinforce the new

d
knowledge. The students respond an
generally know the answers. At the end she

praises their work.

(35) At this point not all the students are |
attentive. Interestis waning.

w0 boys 90 st againgt the wall 175
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Teschar *i*- 10:00-11:00-6th Brage

1. Down on the floor. (39} Bafors we oo
mm::m.;nmw

& (Can't hear)
T: | know you da, just & minuts,
S: S‘it mmﬂ plw dead s

- AL ST Y e [
e We're gonna have Crmig
finish and then well heve another group
come up,

IOﬂﬁKitBnmﬂiunﬁthtlm‘rmpod
iﬂ&mldlmummwu'mt
off

T: Mo, no where you left off please
mll(ld continues with his report) \
in I I s

Then gos to penarate two boyn talking

{Teacher helps with pronounclation
necessary) '

(56) S‘_n the teacher reestablishes the limits of
behavior in a qujet way so as not to disturb
the speaker. She wants the stodents to
respect each other as well as listen to the
facts. But then another annoyance halts the
lesson for a periog of time,

(37) During the music session the teacher
interacts with the students, helps keep order,
disciplines, sings along to set an esample and
then lets her voice fade out. But the music
teacher is competent and not much more
needs to be done.

(38) With the music lesson over, the teacher
must once again re-esablish order to continue
the lesson.

(39) She uses the board herself to clarify
terms.

(40) She makes connections for the students
in this case. A student shows she understands

by contributing the correct answer.

(41) She gives the class some new knowledge
from another religious fradition.

(42) At this point the teacher no jonger joins
thé.cl—ass on the floor. She still mamta_ms _
order, but now she does sp from a chair, while
the rest of the class remains seafed on the

floor.

(43) In this series of questions the teacher
ws for what the students do not

!
e 176

"“"-l-........__________.._.......----!"""""""_---ii-aiiﬁahpgg



L’\_

FEmember in order to |ot them show what
fheg do know. She shows she is not just
interested in Correct answers, but houw much
the students learned. The facts are bart of if,

;u;t.llearning new concepts is the ultimate
al.

_(44] She wants the students to dig deeper
!n-tu their memories, She probes and corrects
in this interchange. A student is able to admit
she does not know for sure. The teacher does
not make a big deal out of this. She allows
others to respond. But she seems to pe
getting impatient in the way she responds to
the incorrect answer and then disciplines the
studenis. She then points out to them a lack
in their memories.

{45) She is willing to review the old
information so that all understand. Some of
her information is not correct.

{47) Students are signaling they have had
enough. The teacher does not deal with them

as in the earlier part of the class.

(48) The teacher brings into the discussion
information that the students would not
necessarily come across. The teacher displays
her depth of knowledge about the topic,
beyond what she would actually need to teach

the class.

how that they know the
ih it in a thorough and
her acts as a facilitator

(49) The students sh
material and deal wi

creative way. The teac
177



1o keep the class Moving along,

(50) The teacher praises the girls' work and
then moves on g the edministrative details
for the day in order to convey the information
to the students before the end of class and to
fulfill her responsibilities as a member of the
faculty,
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Tegcher ~°-21h Grads-9.30 ain~10:20 o
(1) This teacher is a member of this
congregation and has a child in the religious
school. $he is also o full time gradupte
student, 50 she has 2 level of education,
though ot Judaic. She has been a teacher
ot this school for several years and is
highty valued because of her sbility to
tesch older students: She wears jeans and g

blouse, no mak _ ’
loseblous, o ke g and s fooky (1) This teacher has a vested interest in this

school because as a member of the
congregation she shows her allegience. She is
the only upper grade tescher observed and for
that reason she is very valuable to this study.
Her experience with teaching is limited to this
school and mainly to this age.

(2) She welcomes students at the door and
seeks to include in the class.

(3) Here she eshibits her responsibility in
fulfilling the requirements of the school and
makes the studenis accountabie for their

(2) 234 taken attendance presence.

) $35 (keren ami collecied teacher

Sies kidh discusshow muchmoney they —— (4) There is @ set procedure that all know to
beve with them and bow much they will qive,

=) Mmmmw follow. Another example of future givers in the
T: did you see anybody else? Like David making. This also teaches the obligation to help
7

@) Letm others, a lesson that can be learned even in the

Loday._We have thres things upper grades.

(5) My presence intrudes on this class.

(6) Now the teacher introduces what. will
happen for the day so that the students knn;u
what to expect. This indicates lhe_ teacher has
done some preparation ahead gf time and
wants to include the students in the days

progression.

i ion from the
she reviews the sessm‘n- !
Joe eek. She seeks 1o elicit feelings

epious W
Ilslaa- Rl g;nl::t the speaker and encourages open
Bk~ responses. o
41wt i
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Teacher " -01b Brode-0:30 a.m.~10:20 g

T: How did you feel about that?
S don't know It was kind of true

(1o) L. Do teenngers really walk around

(8) The teacher shares her own feelings in
order to open the discussion, She seefns
tomfortable doing this and the class accepts
her respanses. She stiil wants to hear what the
students have to Say and does not try to
monopolize the discussion with her ideas.

(9) This teacher is comfortable moving around
the roum and does not stay hidden behind her
desk. This gives the class a more informal tone,
although the students sit and the teacher
stands keeping the lines of authority clear.

(10) She wants to make a connection between
the topic of discussion and the students’ lives.
She elicits an opinion about their world to gain
more insight into the topic. She shares her

f;ﬁ',’t.“'”“’ personal reflections, but still seeks to include
L And he said {n that room . When yoy =

look around a room like that eseintenmmd  the students.

mmnmmmmm

ecole there What do you think? Do vou

Hiink that is true or ot true? (11) Here she clarifies a word so that all

it of every ten people you take. understand her meaning.

g iR Ve Wil dopuremnby  (12) Here my presence Seems to put a damper
on the discussion.

a;um:m; H';nt'snc;unu ' (13) She informs the students that she thought

I;g;::ﬂw-m-tlvmbw'“‘- the speaker was interesting and wants to share

S:I_stmmlsdmmimmm some of her “-mugnts with them. This giIJ'BS an

about) |

07 22 Lo hangs row fest 2l jmpression that she thinks they are mature

o o st i enough to hear SOME things from her. She is
also still trying to get a discussion going.

(14) She supports another student about whom

180




Tenchar "J"-Ith Sraie-—2:30 a.m~10:20 a.m,

118) 945 St reaponds- teacher looks

;Fh’rtmmlttimmthenmspm
0K From what | have read, its usually o
€lo3e friend of the family or it could be 8

others do not feel Positively. She holds this
studen_t Up as a role mode| of good behavior and
re_cu._gmzes in him the potential for change -
Still, she Bncourages discussion, .
ﬂﬁ]- $he praises a student response, but is
having trouble getting the discussion going as
she would like. So she thanges her tactic and
brings in new information to promote
discussion,

(16) The teacher reminds the students of
something that the speaker mentioned and
elicits their opinion. She is seeking a deeper
response than has been given previously.

(17) She shares a lengthy personal experience
in connectlion to a difficult topic. She wants to
help the students understand the implications
of child abuse and encourages them to apply
this to their lives. She gives an edample of
someone who helped someone in trouble as a

way to teach a correlary lesson. She also

displays her comfort in communicating with the
class about a difficult subject,

(18] The students are interested in the story
and listen attentively. A student shows her

interest by responding.

er encourages a response from

IR g that everyone

others. She wanis to make sur
who wants to can speak.

(20) She asks @ guestion to get the discussion

181
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Tescher “S-0th Gros-0:30 wm-10:20 g .

parent. (19) Does avone elss tave
aiything to say?(in & gentte tone)
Student in back

T: Rignt; In fact some of the statlatics I've
resd back that up, that small

children don't worry about something like
that. Yourright.

$: They don't know enotgh about 1t

& we have some at school

T: Which ones do you have in school?
§:Responds

T: Oh the commerits yol can say back.

§ thought that was fursy

TiYeh (21) Do you think they are useful? Do
licest?

S: (Quotes a line)

T:0h yah, | liked that one. §12) You wacent
bere for it (Yo mel (22) = What do vou think
Lom o tiicrowaver™ That was good Any one
else. (Student) well you are the minority in
Lhia case. How about that. We have one quy
and all these girls: Usually jts the other

why around. Well anybody eise. Anything
¢lse about Dr, Sol Gordon?

Tfl( Well do you think that these things,
uﬁ’ 8 Dook on malesting children, do you
nk it should be read to a6 year old, ordo

?.ﬂi"g ggain. When she asks vague questions,
hE.re_} !.s _nu Fesponse, but when she asks for
specific information the students respond.

{21) Bn application to their lipes,

{22) She displays her sense of humor and
temfort with the topic,

(23) She asks a guestion as a way to include
students in the discussion, The teacher seems
less interested in the proper answer than in
participation.

(24) She admits that she does not remember.

{25) The teacher takes a student response and
changes the direction of the discussion.

{26) She shows her connectedness to the
outside world, She is comfortable bringing in
this extra piece of information in order to
further enlighten the students.

(27) She probes the students to clarify what
they mean. She wants o understand theur
intent before she makes a comment. She also

gncourages participation.

{28) She usesa student' name and indicates she
knows this person. s$he also praises and
supports @ student response.

(29) The students aré inpolved with the

discussion and respond to this point.
182
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Toecher “"-0ih Brade—9:30 am.- (0:20 wm,

you think it just scares the 6 year-old? |y
thers 8 reason? :
§:Student responses, several kida talking
expressing opinions on the question,

(28} : That’ d point

e day think it '

T:'Well do you L it scares a child

s picture ona milk carton like that? ﬁ.:ew (30) The teacher i .

think 8 child MIGAE think, Oh, this might | acher immediately includes a
heppen to me and might evenbe afraidte. S LUOENT Wwho is late, without rebyke,

walk to scheol,

(29) S:Well ! don't think someone that -

s o et e icre's (31) She praises his contribution and makes him
| feel special. This is another time when the

sﬁm % lesson of giving occurs,

Hctues ot e g prakelbe  (32) fn esxample of classroom management and
@ rule of procedure being reinforced. This is one
of the few times this behavior occurs.

(33) She shares some remembrances from her

_ own youth, Students are listening and respond
Ol o0 (student comea il —. 4, yhis information.

will have olenty fo sz sbod Ieat week,

$: We don't have very mich money (34) She introduces a new topic for discussion
o . ' and gets a student response. She elicits
m ::‘ii:inns and tries to clarify what the speaker
T: (Introduces me Lo the studant who just 3

came in) (380 OK Where was | O | Know, "
tkingback to when youwere fiveorsix.  (35) She reviews what the speaker said to

make a point. The students recall that this

Nt toseur ot e happened.

Parents told you about, children being

AR (36) She leaves the discussion of the speaker
) and goes on to the next item for the day. This

activity makes use of local resources and e_llsu
provides @ pehicle for reviewing old material.

952 T:wthmﬂ.muuﬂmm (37) She is not bothered by her mistake and is
ok Mo poce able to laugh at herself.

$:You think that everyons fs following you

I don't Tike if you are by yourself_ :

uhisdiw!siimmmtmmgb {38) She revie
on sbduction, but | want to get ; :

_s"lﬁmmmuf i classes. Stude

ws information from pas?
nts do not recall eperything
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Toachar “J"~9th Grade-0:30 a.m.~ 10:20 o

yhint wels CITHE O e G s WL
Gordon, (5 second peuse) Linda, do youy
have anything to say about it? Oh, Ruben,
yuh, Ruben, you alwayd have plenty Lo say.
Do you think he really knew what tesnagers
resily think sbout?

§: uhfwm
T: 0K
5: When he way a teenager himself, he must
tave taken notes ta remember that wel),

(a3 Lwell fdont know Some Shings | can
REINA 4 teeNdaer. and ST
5, 1 . -

ifficult
954 Anybody elss have enything Lo say
about Dr. Sol Gordon? (5 second pause for
talking Then directs question Lo-a student)

Ruben, what we were talking about befors,
you know the book that he had piblished
(Talking gaing on at Lhe same time now)
e3peciallyt the booka he published for
children, good touching, bad Louching, those
types of books.

Go you think that unnecizarily frighter=
children, or do they , should they know.

&: They should know. ( Talking in
background)

FAnything else?
EhNo

T:No one has anything alee Lo say? Thisis
your epportunity.
-ﬁomm
do hing elss to say about I,
anything else to say
$: I3 he coming back any Lime ageln?
T4 don't know, marybe.
$:{Con't hear this)
TSure did, didn't he. | was enthralied the
whoie time.
S:Any time you start to gel bored, he said
sosmthi

ng.
Twto bring you rigit back, yah
S{Imitates Gordon's mannerisma.)
T:¥ou didn't forget it though
S:Why did he say it though?
T:To get your attention
S{Expinins sbout Gordor's manner snd

-accuratelg, but they seem to have an idea of
mhat‘she_ I§ talking about, During the review,
New infarmation is given at the same time.

(39) Here she clarifies & term by eliciting a

student response. The student remembers and
is praised.

(40) A student indicates he is attentive and
interested by his comment,

(41) She is comfortable using the board and
sees value in ilustrating the discussion,

(42) She does not ultimately care if the
students remember details like names. She is
maore interested in concepts than in facts.

{43) Student is interested in the topic and
comments to show this. The teacher uses the
ppportunity to review and make connections
between old material and the new.

' ' ions to a past
(44) Again she makes connections
class in order to reinforce why she has brought
in this new material. The students seem

interested.

(45) She does not trust them to go to the

s cohesiveness
om themsglves. I:Iass_ cof |
:]:I:g;opreceﬂence pver building l_ndependence,
or she feels they assert enough independence

and she needs to have control.

gws her enpectations for their

g revi
(46) Sh 84
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Tenchar “J-9th Grade-0:30 w.m~10:20 o.m,

Lime. Hard o beac) i

T4 Responds to students, but 18 not in behavior so that all understand the procedure
sgreement with their position) That's for the excursion.
interesting

$: (Response)

T: So, you don't think it would work

s{Response)

T What sbout Dr. Sol Gordon talking in

High School, do you think he would have had

the same attention?

S: (Do not think so. Several talking at once)

=Alot of people would laugh™

T:And they're probably the ones who need it

the most. Don't you think?

S: Yah

{335) I_Peoole who try to oct cool ore

S.oh
I.He said something like thei. 0K Weil.
i id . !

do it the mest.,
38) 837 1, Ah OK{ heve some thipg that |
sut out of the Pevion Jewish Chroaicle and

Inbout 63 (12) (AR this oolint | felt my
Rizsznce to be an inlrusion bacouse the

- . )
This place is called Gamla and it saysno one
even knew where Gamla was until 1968 20
ofter 1962 it was excavated. And according
Lo this it's near the sen of Galilee and we
dor't have a big mep of lsreel_. (12) Exz,
280 you helo us, you've been to Iarael Can

Hesads is, Masada is by the Dead Sea, The
$00 of Entiee. tatint o tie-azd) 1
[No, It I in the north) (37) Oh,)am

more towards the middle. right? (No the

Dead Sen fo ; \etal g
Let me go

through this articte, Archaeoligists, this

Past summer were digging at Gamla, is thet

how you say it7 (To me) larpel's second

It i8 like the fortress ot Mosada

Roman Empire. In fnct the leader of the 185
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Taacher “F-0th Brade-0-30 am- 1010 am.

1L Yah, I'm gonna et into thet in just 8
mimzte. We know that in what year 873

T: 73. And what heppened in 737

§: (Resporse, not exactly, but then they get

14]

T: OK Romans Masade Second
Temple (Talking as she writes)

0K The sacond temple.10:01 On the
timeline here. (42) The Roman Gensral,
pyons pemermber: ia name?

3. (Blank stares)

part of Vespasian's name)

Yespasion, 0K, Yespasian, First of all he
went to Gamila, OK Then he want to
Jerusalem and destroyed the second
temple and finally the zeslots. So,on e
timeline that's how it goes. (43) Whal wes
our question Ruben,

£ S0, gamin was the same purpose o3
Masada,

L_Well no they didn't commit suicide.

(S second pause as she looks for the place)
(Reads): The Jews hald off the Roman
advance for & while with a hail of stones and
rraws, bit then a great windstorm blew up.
" (44} Wit | om reading from, remember]
lalked 1o you sbout o historion. 10:02
Biyone ramember hjs name? Josephus?
Rememper?

S |86
mw-nm
bRooened there, So this L trom hia blatocy.
£ He was there right?

b —




Teschor “J -8th Grode—9:30 a.m~10:20 um

tstudeﬂlr'espmnqulmtim

nmaﬂbothmlnmml

Right, that's right. " The Jews held off the
Roman advence for o while with hail._ The
Jews were struck full in the face by u gail
that corried the Roman armows but checked
gnd turned aside their owr..” ( Talks sbout
Jocation, asks me about It and ) share what |
know)

10:04 ( passes around & picture with the
article) [b's Kind of like whal we sgw when
we 3aw the movies about Masade. OK So, it
uyshere,nttheswdmhmdhmm
the wall... (8nd other discussion of location
and the walk to Gamiz)
$: (Some atudent responae in connection to
the picture)
T; It does not say who bulit Masade. (asks
me, | da not know) (time allowed without
talk for a few seconds to Took at the
picturs. Then the time comes o go
downstairs to the Chomsceh Boutique and
for o bathroom stop. (43) Al will go
Loqwether dowstalrs to the bathroom
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Yo glechy harrlachs Vg
L niachs Vgmor
¥laatah bg_n harin T'hithatel i menah.
You are r_wt rFequired tg complete the work
Neither are you free 1o desist from it

In this chapter, | will synthesize the Previous chapters (Rabbinic sources,
Contemporary Jewish Sources, Contemporary Secular Sources), which
present, in thearetical terms, criteria for the good teacher, with what |
observed in classrooms. Then, based upon what | have learned through my
reading and observatians, | will outline the qualities | feel are most
important for a Reform religious schoo! teacher to possess.

The determination of who is a good tescher involves a certain smount of
subjectivity. One of the problems in this exploration is that we, who have
had so many teachers, consider ourselves experts in teacher evaluation. This
is one of the biases by which | am burdened as well. Several teachers in my
educational caresr have served as role models with whom all other teachers
are compared. In one way | must not completely rely en these models to
judge all others, but on the other hand it is impossible to completely
separate many years of influence with a few months of research. In this

light | must add that | did not feel all the teachers ohserved were excellent.

They a1l had strengths which they used to raise the level of their class, but

] an
most lacked the element that distinguishes an adequate teacher from

irst impressi 5Sr0om
excellent one. Some of this is based on first impressions of the class
situation. Often this changed in the course
In the process of this study mare question

race of d
This study represents a scratch an the surface 0

of the lesson, but not always.
s were raised than answered.

etermining what makes

168



L———\_

Ben-0ra
Conclusion

gne & good teacher in a Refarm religious schoo). Some of the questions that
arise that deserve more study foljgw:
1. Why are teachers hiredy
; Wha is the best teacher?

2
i. Why were all the teachers recommended women?

Why were &11 the teachers (except one) teaching
elementary age children?

D, what kind of person chooses to become & religious
school teacher?
6. s it valid to say that criteria from previous centuries,

from a different culture are applicable today?

7. How can evaluation be conducted effectively ina
religious school?

8. What connection, if any, is there between the rate of
salary and good teaching?

9. what relationship is there between school environment
and the faculty employed?

10.  What role should the students’ parents have in the

school?

Classical Jewish sources and contemporary educational sources
ennumerate many qualities desireable for good teachers. In observing
teachers in action in the classroom many of these qualities emerge, although
some with more frequency than others. Almost all the teachers observed

(except for teachers F and 1) display an obvious care and like for the children
ut them not

they teach. They know their students names, know something abo

feel
Connected to the classroom, make an affort to help the students

e ma
get along with the other members of the class. Th o
appear to enjoy their work and are Nappy to be at the SCNOOL.

' "the soul of the
few (teachers A, C, H) indicate a déeper understanding of "t
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child” through their words and actjons,

, | Mgst qf thie. t_each?rs are members of the congragations in which they

: teach, so they have an investment In the institution, They can, potentially,
infuse their students with & concern ang toyalty for the congragation in
addition to transmitting the goals outlined in the Curriculum. There need not
be a requirement for teachers to be members in the congregation, nor does it
insure that & teacher is good, but it does add an important dimension to a

teacher's contribution to & child's Jewish education.

The awareness of & need to rapeat material that is not clear and to
review old material before continuing was observed in most of the teachers.
Teachers willingly take the time to explain, as many times as needed,
instructions for tasks, information from previous classes, and classroom
procedure. Students in each of the classes show an interest in the class
proceedings through their questions, though many of the questions are low

level, infarmation gathering questions. But if teacher success can be

measured based on student interest, exhibited in part through their questions,
| all the teachers have some degree of success in interacting with students and
} sparking their interest.

i The enviranment of the clagsroom with all of

many opportunities for human interaction from whic

its dynamics provides
h lessons can spring. For

igini e class to
example, onhe teacher uses the occasion of & new student joining the

camfaortable with a new

Eoncis o ] ‘elping others to feel
ach the lesson of helping lesson to the students

i A g & aches this
environmer i second time she teat
Avironment. This is the m situation offers. But

yrieti lassroo
and displays her comfort with the yarieties 8t
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teachable moments.

The collection of ‘zegakat provides s ready-mads lesson. Some
teachers use the opporturity to talk aboyt the significance of collecting
money for people who do nat have enaugh, thus stressing the idea of giving
help to others and involving the students in & concrete way with the Tessan.
Others merely facilitate the callection, giving positive reinforcement for
giving, but not making a lesson out of it. This process of giving during
religious school also has greater implications for the continuance af the
Jewish community by these future supporters.

A1l the sources agree that the physical environment of the classroom
has an important function in contributing to effective learning. A1 the
teachers (except teacher H, who has an unusual situation in that the physical
environment of her classroom presents many challenges due to constant
noise, but compensates in other ways) display an awareness of a need to
create a pleasant physical environment in the classroom. From sitting on the
same Tevel as the students, ta using student work to decorate the walls, on

the whale, the classrooms are warm and inviting, Teacher B exhibits the
i : Ticulum.
mast unified room design in which everything connects to the curricull

' : 5, and other
The class studfes Israel so the room is filled with posters, maps, an

s and 1§ is teacher even goes as
Creations that illustrate Israeli culture and Tife. T.ms t.e§c‘- ..ntrmi e
far as to have the clock an the wall set to lsrgell time. This cont
' g | e the
the reality of the study and the students indicate they

. i+ ie get to Israeli
referring ta the clock and noting that 1L13 set

are aware of this by

time.
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Onrare occasion an exceptigna) emotional enviranment s created.
Teacher H, working under the most adverse phusical conditiong (i which the
room is not entirely closed off from the hellway and other classrooms and
there is a great desl of noise during the entire class session), succeeds in
establishing the warmest environment as far ag student-teacher and
student-student interaction is concerned. The students feel comfortatle
with the teacher and each other and this allows for discussion that focuses
on the personal issue of choosing the ideal date/mate. There is 3 lively
interchange and much Taughter during the class period.

One distinction that can be made between the classical sources studied
and contemporary sources, both secular and Jewish, concerns a basic
assumption about student motivation. In the mind of the rabbis, students
need to learn the material, i.e. Torah, in order to live. They expect students
to desire the knowledge that their teachers transmit to them. Contemporary
sources begin with the assumption that students do not want to he in the
classroom. The teacher must motivate students by finding creative ways to
make the class enjoysble and keep order. Secular schools can NN
students to achieve by means of grades as incentives and the embarassment
of expulsion. Religious schools must find alternate ways to motivate
Students.

The rabhis talk about the need
inicating their awareness of the need t

to reward and punish in the classroom
o reinfarce good behavior and halt bad
n this issue with great attention to

s : gte 0
beha ular sources elabord |
vior, The secul ~aise and specific language to use

detailed methods of how to discipline and P
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fﬁ sal i ‘%‘jﬁﬁg ‘especiaily Sordon). Al of 1re 1e5C%rs useg praise in
the orocess of the Cless session wilh UG degrees of intensiti from the
sticker on 2 class paper done well (tzarcher &), Thers tre few exampies of
s1udents Deing CisCIDIIneg in & severs way s fre shudenis &2 gEreraily well
Senaved. mmtlmtlmﬁgsi%ﬁmwmggmm
the Classroom of leacher [ Here she rewsrds good befevier ﬁmﬁmm
posier boars ﬂﬁtﬁﬁﬁb&éi&ﬁlﬁﬁmmmm,mwéﬁﬁw
putling the name of (e ermani studest on the Doare, without taiieg clzss
Ume 19 SisTipline For Wis age gras (first grace) 1hes suclem warks weit
&l 1he Stugenls resoond e il Teechsr Ts melhee shows The degth of fer
swarenesss of this issue  She does mat want 15 spead Ciess 1ime oo ksspng
orger, yel she must have oroer 1s congact the class Mest of e siter
leachers show Title crestivity or swaremess of lhe siblieties & gnng
IEISE of cupdshing

Tre cortemparsy Secsiar SUUrTEs, marE Dhas Iy of e e, foms o8

Bow oach structurs & Leecher Sa0sR0 ETEOSE 06 e CISSSTUAM sAd T
Sansistoncy with which taes % fsiipwed teough, Teschers #ELEEr .
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suurc%s StUUi.Ed- f’t” the teachers tisplay their preparation through the
materials they bring for the class sessigy (teachers D and F), the papers they
create In advance (teacher A), & schedule written on the board (tescher CJ, or
a verbal outline at the begirining of ¢class (teacher J), detailed notes (teacher
E} or a complete environment involving brain work, physical movement and
cooperation between classmates (teacher 5). Two teachers (DF), however,
left the class during the session to get more materials they neglected to
bring to the class in advance. This shows & lack in their preparation, but not
negligence. (Teacher I's class sassion involved student preparation so it is
nhot possibile to evaluate the teacher's skill)

The secular saurces put great emphasis on specific skills and
strategies for functioning in & classroom. The need to establish standards
for class procedurs, rules for classroom operation, and classroom
management issues, appear throughout the literature. The teachers of
younger students (A,B,C,E) indicate a clearer awareness of the need for these
guidelines. In contrast, the Jewish sources, hoth classical and contemporary,
focus maore on the ides of transmitting a heritage and the teacher as role
model. Through the observations it became spparent that teachers give

strong messages to their students by means af how they behave and those

messages influence the students behavior. The way they relate 10 the
s, how they

students, how they address them, how they respond to question _
tone of the

deal with experiences that are out of the ardinsry all effect the .
o aware of body 1anguage and non-verbal messages as

class. The students ar .
nt of the esson. Both & knowledge of Spec fic

well as the verbalized inte
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-E.du¢ﬁ1i§nal skills and & consciousness of how gng Projects to a room full of
studentsiare ECessary. The sources attest tg both, and some of the teachers
show ability at practicing both,

Anather significant factor that appesrs in a1} the SOurces consulted
concerns the teachers' willingness to and skill with connecting the lesson to
the students’ lives. Students learn by doing and they learn by associating new
information to past experiences. The teachers in this study exhibit varying
degrees of skill in showing the relationship. For example, teacher E does so
by means of questions that draw the students into the discussion by asking
them about an experience they know. Teacher F structures a unit to study
about grandparents and actually invites grandparents to come to the
congregation as the culminating program. And Leacher H begins with the
students and spends a class period talking about a topic of interest to this
age group, dating, and through this brings Jewish content to the class
session. The impartance of making this connection is eyident in a class when
this dees not occur for a period of time during the lesson. Teacher B begins

to lose control of her class (students pulling their arms inside their shirts or

asking to go to the bathroom in the middle of the lesson) when she continues

for @ long period of time without making a connection between the Bible

teach and the students sitting in her class.

stories she wants Lo
per attitude &

The secular sources do not unilateralld delineate the pro :
| hers nee
teacher should have toward a particular class. On the one hand, teac

tuatio ! ise int
to be flexible and adaptable L0 all situations that can arise in 5
uman responses and must be comfortable

he classroom.

A teacher is concerned with h
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adjusting his/her behavior to the thallenges a room furt of DR Bt
present. Un the other hand,  teacher must estapiish s exﬁe_ctatinns ?
behavior, 1o which the students adhere, so that (e time spent in class
focuses on 1earning and not on discipline. Students need to feel comfortable
in order to interact with the teacher, the other students and the material to
be studied, so there must be a feeling of openness. But this openness must
control and not allow chaos. These two qualities of flexibility and rigidity
appear in contradiction, but the effective teacher balances both. Teacher G
estabilishes an environment of an open classroom in which students mave
around the room accomplishing tasks at their own pace, but she keeps control
of the movement by checking with the students to evaluate the rate of their
progress and to keep them on task. Teacher F shows her confusion about
sunthesizing these two elements. Sometimes she would tell students to do
the waork “however you want,” but when students check out with her to see if
they really can do the task howaver they want, the teacher inhibits their
activity, The majority of the teschers exhibit an understanding of the need to
integrate two contradictory systems of gperatiof Teacher H showed the
greatest comfort in structuring freedom in her ciass.

Based on principal recormendation, the basic assumption of the

A : iz i 8
observations is that the teachers are good The writer recognizes that in any

Iring et i clags time.
tlassroom situation the action goes on during every minute of

- : ijs. Asan
The verbatim transcriptions convey a sense of tf

ituations ding various
Classroom | withess different teaching situations. Through re-a. g
gaod teacher Bmerges. Through &

obsetver in the

education sources an image of the
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comparison between what the literaturae Says about what shoyld occurina
classroom and what actually does occur, | arm able to suggest criteria |
consider the most important for Reform religious schoal teachers tg pOSsSeEss

An issue that is of importance fnore in the secular educational world

than in the Jewish Is the issue of professionalism and eccountability, In
secular schools teachers are evaluated with the ides of discerning whether or
nat they will be rehired. Teachers can be hired or fired based on what occurs
in their class and must answer ta an authority. Religious school teachers are
generally not even evaluated. Mast often the staff of religious schools is
rmade up of pecple from the community, parents and congregation members
who may like children, who may even have teaching experience, but are not
subject to review. The general attitude is one of gratitude that these people
are willing to devote their time to the school, so what they do in the
classroom is not questioned. Yet there is also an afr of trust and confidence
between the principals of the schoals visited and the teachers. All the
principals were eager for my visit. Also the teachers welcomed me inta their
rooms, even if they did not know in advance of my plans to observe them. To

provide a system of non-threatening evaluation for the teachers would
gchers would appreciate the attention.
4 like for their students, but more than this

benefit the school and the te

Most of the teachers display “
i5 necessary. Jewish teachers, just 1ike secular teachers, need SBBC]IfIC. t
skils in order to succeed. It is possibie 10 survive ina ctﬁs-s.rngm with jus
8 goad teaching personality. siudents will Tike the teacher.and :::a:] ::Eti; b
emerge from the experience liking Judeism. But the students 3
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t.o tearn something concrete about their religion, Judaism is R
ltved. and one cannat be g practicing Jew if ona Just feels gun abaut isfher
religious school teacher. If & teacher cannot effectively communicate the
knowledge, the class time is wasted. There is far tg little class time to
begin with, so each minute is precious and should be used most effectively
Religious school teachers do heed to be made accountable for what occurs in
their classroom. The basic premise of the rabbis, that Torah is essential for
8 good Tife, can be taken seriougly in this modern era. If religious schools do
not take the study of Judaism sericusly, where else can it happen?

& religious school teacher need not be a professional schonl teacher 1o
be effective. In fact public school methods of education will not alvways
transfer to the religious school setting. The incentives are not the same and
the time of day (Sunday morning, after a full week of secular school) require
8 different set of operating principles in order to motivste students. &
teacher whaose only qualification is that he/she is & caring person has the
potential to be @ good teacher. Training in teaching skills and the

information connected Lo the subject can be accomplished if the potential
ut that person must alsc have ah inner sense of

g is important for the present and will
g with the teaching personality, the
{gion that gets translated into the

teacher is willing to learn. B
a migsion, that what he/she is doin
make & difference in the future. Alon
good teacher must also have @ teaching v

lesson and into the interactions between th
that encourages t

g teacher and student. He/lshe

i he teacher to continue even on
needs a quiding inner yoice

the most trying days.
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The qood teacher needs tg have tha ability to balarice .
without feeling torn and confused, He/she Must know how to structure
freedorn in & way that is mutually satisTying to the teacher and the class; to
allow Tor the free interchange of questions, answers and explorations
without sacrificing & sense of order. A good teacher must also be able to
balance patience with impatience. He/she needs the pstience to quids the
learning pracess ina way that is comfortable for the members of the class
and at the same time maintain a tane of impatience to make sure that the
learning process does not stagnate and become boring for the teacher and
student. The good teacher must also balance new material with what the
students already knaw. The students need to feel connected to what they are
learning or they have no reason to learn it. But the teacher must also always
bring in new ideas, new concepts, new information to bring the students to
deeper tevals of understanding and insfght.
The criteria for the good teacher are varied and multiple, but the true
test of the critaria is that this goal of the good teacher must be attainable,

This cannot be something that is only mythical and unreal. The need for good
ol is too important tg relegate it to paradigms

teachers in the religious scho
he good teacher 18 0ne to which all should

of the impossible. The model of t
aspire, and that some can attain

Tesacher training programs seem ¢
giving praise, rewarding good work, establi
Procedure, connecting New material to the st

advance for the lesson, being friendly and kif

o e reaching teachers in the areas of
shing an operative classraom
ydents' experience, greparing in
d to students. But the area of
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helping teachers develop s vision shoyy their teaching does not seem to b

. e
pccurring. A greater sense of worth and value needs to become a part of the
religious school teacher's outlook. Teacher Bducation programs have the

responsiblity of assuring this message gets transmitted along with the
concrete skills and information,
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