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P-1'2EST 

:A g:ood teacher ca:n l'.l.ave a last1ng ,eff.ect. on the·Qua11ty- of a· 

student's l ffe. A teath~r: jn a Je.wlsn se.tUng has the addJttonal task or 

transm1tUng a:het ltage .. The succ.ess ·or Jew.·tsh teachers,.affects the 

qua11ty of the student's Jewish ltfe. But wh.at 1s·a "good11 teacher? 

Everyone r,eadli'y ·offers op'1ntons, yet the systemaUc descr1pt1on of an 

1dea1 teacher cannot result from Sli,Jch mu$:1n-gs .. 

ThJs thesis describes a tno.d·e1 of the 1deaJ leacher 1n a Jew1s_h 

settt,ng. l.t f.ocuses part1cular11y on trie .Jevl1sh teacher 1h a ~ef6r.m 

rel1g1ovs schoo·l by means of exp:lor·1ng several areas 1n. both the Jewlsh. 

and' secular realms .. 
The open1n,g sectJon ·of the thesis revtews the relevant ltterature 

p.erta1n1ng to cr1teda tor the good teacher. The first chapter surveys, 

classt.ca-1 sources of Jew11.sh learning to• ga1"n an unders.tandtng of the 

.rat>b'totc ·nof t<m of the,·good te~cher.. Chapter two focuses on the 

lttera.ture connected lo JeW1sh .educatton 1n contemporary t1rnes, 

Chapter three considers the area •Of' secular edOcatfon In order to 

broad.en the base. of understa.nd1ng. 

The second sect1on, beg1nn1ng.w1tfi cnaptet four~ outlines the 

methodology· uset:t tn observ1ng teachers 1n action. On site v1s1ts tn ten 

.classrooms- observ·tng ten teachers- by thfs wrtter was used In order 

to gather data. Verbatim transer1pt1ons frorn these class observations 

and an tn depth ana1ys1s. of .each verbat.1m based on the ltterature 

revtew f ollows. Chapter f1ve concludes by means of careful 

cons1derat1on of the classical and contem,porary sources 1n light or 



what .a~tually h·appe11sTn a classroom! Tnts chapter 1nc.1u~~s-my .. own 

crtter.ta esser)t1a1 for a good teacher J:n· a Re:rorm.reng·1ous school. 
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. ffl©fi)@{Cmn Dl1fl@ftm@'l@roD OOm@fRrurcmmmm · 

Ain,Z:ci-iot El~h 13:rna'aseh 
Ctiiltrrto1 r,~~ .1~ximp lts, oo.t cr'itics•. 

The, search for the H1ea.1 leeoher pr.e:se,nts o tha:t1an9e thal begins in 

the fhb.H,cal f).eriod whe,n,.educ.altun f;rst bec.omes an issue of importance, 

Teaching d.uring the B,iblical ,peri..o.d f'o.c:uses on ,practical matters such as 

laws, customs and statutes. The. main objecUve was ro t6ke'the elements 

of th~ tradition and matte. them reievaf')t-tmd usatr.l& for the:_p:resent 

get:ter{Jtion- so the· behe~_ior-s con'nected to Jt1da1:sm ·wou.ld co·ntlnue.1 TH·~ 

res_pot1sibi1Hy for passing 01tthe trat1H1orl'$ fell to the priests.; Th·.ough they 

d'id not ~eal .spec'H1c·any ·wHh yoa)tg c;hildren, tney c:o.uld be cons·id.e.rell the. 

first tea"c.ners. Pr·ophel~ ore. e:nQ.(her example.of teothers ftorr, th~ B1b1lce1 

pedod. Tf).e.y see_m to. nave t.i trad'ftion of de-aling with yo:lllnger men and have: 

th·e responsfbfl i ty o.f p,assing: th,e pr,ophet i c: mantle from themselves to their 

diseiples. W·e··hear about "sons··of prophets;."· 2 who .wouhl carry on fhe 

prophetic trad.itfon. 

Before 586 B.C .. E. priest an□ pn;,phet:were in contli.ct over '.Whe• had 

u1nmate autnority with th.e peopl'e. They· tmth ,t.latmed· re.s:p9:nsit1flity for 

cont rnulng JewJ sn prect ice and ob~ervance,. bu.t 'not ·wan. e spirit· O'f' 

cooperolfon. WHtt the. foll rif the First Tei:nple,. t'~e prophet 'be:comes t.tie 

te_a.cher ond perpetuator of the tntditJons. "In these tttey f,gund. c.Qnsolafic,n 

in the pres:ent as w.en as hep.e· .for the ·1uture."3 -row,ard the·,end of the 

B1bncal peri'od/ 6 ne.w instJtuifoA arose, th-e sym,-gogue, whlch served to 

l 



e.,n•On, 
R.a bb·i nf.~ "Soun~f! s 
ft~lfill many ne-eds of a people ·1n, exile'- among whkh· et!ueatiorl p.l~ys an 

importen.t pert.. 

Th~ avanebtlity o,f TaHti:utl1c· infnrm'atlon-coneerni'n.g te'aohe,rs. ,na 
teachtng is 'also scan'lyJ Th.e Hrst s~g.e Jo co·hc.arn htm~e'l,t W.ith e.duc:~ti'ng 

children seems to b.e Si'rturon ben Shetah, f.rom. the. Hesmon.e,an peri:od, He 

Wt!I$ a m~mb.e.r of tfle. Gr~l B:et Din and orre Q.1 tile zupgot .4 ...... He attrfb'1.1tecr 

his honor enct: .$1&tus-enHreJy to his Tarah knowleog-e. 'For h1s hv~Jihood he 

eng,eged fo. fla·xw.ork,. and hi·S pr.tnciple.1n· comme.rci..o.1 tramrections W€rs to 

eon-duct h"i'msel f es to inspire :people ·to• gt·orify t'hl name· of h'fs God> to 

de-elere 'Bles:s·e:d be the, God of the.Je'ws:·"3' ·Ac·c-ortling toe ptfssage: i'n 

Ket tilliot he arrenc9ed for th·e. cM I crreti to .go to -s·cbooL Not rnutt:rmore: 

irlforrnetion concerning hls eciucotio.hal dectston eppeats, but the ra:ct t:hat 

one• man concerne·d hi ms.elf wHh enuceti crrundicates fin awarene-s-s. ,of o ne.e.!J 

fer systeme:tized learning.6 

An.other account frBm Bab.a :Bathra 2'1 a. diseuss,es. mor.e f ul lll the 

i'nstftutionalizetion of a public school system: Thi.s version pr:essnts the 

deeds of Joshua· beri Gamale~ a frtgn priest and tnem-ber of the Sanh,edr1rt7 

Tru 1 y triet man is to .be remembered for good
J.oshua be.n Geu:nala is his name- bu.t for whom 
Torah wo~td hav~ be.en forgntta.r.i ·arnong l·srael. 
ae,Gause .formerly ne wt:ro had -a father-was taught 
b.y hJr:n Tor.ah; be"who hld n-q. father did no.t Jean'.l 
ft And how a1 d the:y ex.p,J a·i n it? • And ·you she 11 
teach them (Oeu.t. ,11·: 19)' was interpf7eted. to 
mean 'Aod you ·your selves: shall teec.t:i:· Then it 
was<· arnmg~d t'hat the t eac.hers of chi 1 dr.en· 
should b·e place.a in Jerttselam·. How dfd lheg. 

2 
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explain it? 'For out of lion •Shall go fortn Totah· 
(ls.aieJ1 2:3)' Arid still he who !tad, N,trier W8$ 

tal<eh up by .him to J~rusa lern. to be teught, he w·n.o 
h'ad n:o father :dta·· no;t ·g.o up to .lea.rn. ThenH was 
erFangect that teachers sno.utd·. be placed in eve:ry 
district t:1.nd that lhe P-lii:tfls ,should o,e.. 4dni.itted :~-t 
tt1e age of' six t e.f;rri ar se-vent.een. 6Yt he'. with 
wh.ot:t'.l' h•i:$ le,ac:her got rn.gry te'l:1ef:i.ed en.d le'f t. 
Untt1 .,:Jo,s.~ua be:n G~m.elt1 c.eme ;and'arranged that 
te,eche.rs s.houl'd be p.ltlc.ed tn every province and in 
every .:ctty, and that the pupils should be a·dmitted 
et the ag~ of. sfx Qr sev.e·n;"· (s·ebe Bethre 2 ta), 

Tbe psssege· guote-d e.bova mey not nec.e:s:serily be correct histortoally, 

.b·ut H gi.v.es a.'s·en:se.,of the ·progr.e$s1on in which tot·manted educouon 

,entered tti.e Jewtsh commun1ty.8 APP:~renny probl~ms developed' with the 

previous: s.~st.em .of educatio.n Which ph:1c•ed total respQnsttHHty. on the 

fe:th.er, Theore.licall,'.Y., with th,is. s:y.stem, tf one were. 6·n orphrm, one.n-ever 

rec-eiv~ an educ8Hon.9 Thf's: may ·not s·eem hke,'.such a crucia.1 matter until 

one:reel\zes the·cen.tra1 imp-ortrmee. of Torah in e'v'ery, dtiy living .. Toreh was 

.mo.nrtnan a -qocurrtent meant to be studied oh a regular besis. it w:asthe 

_guid.e for nte· that ir)for,rned 'daily o~ci:s.10.ns and soc1,a1 and poHUce•l 

1nten1ct1ons betwe~n p·Q:ople. Wit~out a nrm .g'r'outitlfng in the teac,~.inys 'Of 

the Torah, one coilld not funcnon ln th·e communi·\y. This wes '.8 ra11giouS. 

community that had·.cert:a1n expect~Uons of its members. To trans_gres.s 
\hese 1aws m:erint ostracism. Not '.to m6ke· provfsions. for ell memb.ers of the 

cromunHy to ha,te• equa-l access to the c·entn,1 pHh~rs. of the failh would be 

i'rr8$p'Cmsibl'e· an:d trrtr.noraL 

It r-eme1ne·d th,e: ff;lther's duty to teech·Torah! b1Jt now another opHon 
3 
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p,res·ented i tse 1 f . Scho·o.1 s w~'te 1 rrs'l 1 tuted ltl pr.t1vtda everyone the 

opportun,itY: to be eoycst~d. And wit~ this .cijme· the prof essto·na·l te.ec.her. 

Thi~ rat)b'is,mainte1rie.d a po.si.tiv.e ottit!Jde toward .a person wh.o teaches, 

some.one el see ab.out the proper vfay to :liv.e ones, lif,e as a.Jew: "He who1 

$tUdies the To.r:eh, bu,t doe$ no.t te8c:h :1:t to o'thers, of MM, it i's ·soid, 'He 

,d~rsp.iseu: the w.or:d of· the Lord." '"He. who r·eerns for the seKe of te1chtng 

.. others will 'be :given the opportunity riot_h to leern end to teaeh." 0 He wh·o 

teeche•s thtJ Torah to hls. frie.nd's son/it ts re·cKoned to tiim as:'if he had given 

hlm birth.'' "'A'ntl. th9~·stieltte·ac.h th'ern t,o thy cni.ldr.en·- tMs ts to be 

i'nlerpr-eted, To th,y pyp:.Hs.' Fot'tnu,s g·oy-.ffnd e-veqJwhere tbat pupils· are 
c.all~d 'd:illor~'if a~ it 1s s.eid ·~tou. ere children to the Lord your Goct:·•·tO 

T.~achers set1r:ig tn.pl<oce of the fatne.rshows the·shif1d>,f prfve,te• to.~ublic 

e.du:caHon, The·se Q.uotes ~,1so r,eJlect a desire on the pert of the· rabbis to 

legJtimize .this shift. They ecc,ompus·h tMs quite. skillfuHy, 6S' is thfH:r 

custom, vta Btbli'cal te.xts. The requfreme.nt. fgr fathers to teech lhe'ir --sons 

de..r1vgs from Torati, so th¢ need for teachers must elso be ~eri-ve~ fro:m 

TOr~h. 

T'fliS: shift from family{p-ri•Vl)te edµc-atibri .to PUP.He educat1on reflect~ 

.en ·eth'ic. present in the Jewis,h p.syche sJnce Sin~i. ·At .Si.n,at the· people:, ·of 

the.tr own accord, toot.upon t.hem$elves the r.espons'ibili'ty of following the 

l,aW's o.f the Torah, in rab:bintc interpretation- "th.e yoke of the: 

c.ommanornent:s.~ 1 '1 
-1

10' order·to 1further guare.ntae the transmission of the 

tra·~Hi~tis ,ond c-01lecHve k·nowlect·ge ·of the, people, the perent,s fl'f;lW shar~ :the 

burden of guarantor ,with the ptibli.c l'nstituti'ons and teachers. 

4 
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lf['il@ Qrrnrnmrtilmmmm mft !itummmftflmm ·nm filb@· fWll}lfi)ffmflm \\'Jffmey 

Tor.ah takes preoedgnce, even over the creation of tn.e. wor.10. Hi."the 

view ·of l_he · ra.bbi'~·. Acgorcti ng to R .. .Sllm~e.1 ··b, ft l,s'aac: "The t'ho"ught .of 

(tre·attn.g), Israel pret.eded. everythi'ng ... He·d not the Holy One; Blesseifbe He., 

f'ore$ee.n thBt after tw,enty-:s.i>t. generations 1.sr,a~:l wo.1.Hd accept the, Toran, 

Me .surErly wouM nothe-ve written tn it '.Command the Children o·f tsra.el!"' 12 

This. stat·ement ts understood i·n educ.1.t i'omil terms, since "Comm:and" 

connects to how ,one· is to· behave in lif.e. These acHons relate directly to 

Torah,. whlch th'8:rebb:fntc teachers s.ought to· transmit- to th·e people: "The 

Torah Ittust is ~racticeo .a·nq studied.]for tts ·own .sake i:s II law of love; the 

law [tnat is pr.acttoetf end st,udiadl n.ot tor ns own s~ke t~ a 1-aw •wilhou_t 

10.v.e. The Torah whh~t.i t~· studied in ord,er to. tea:ch, fs a law of love, the 

·rara~ whfoh is·.not s.tudteo ·tn order.to teach l$· e. l aw wrthout tove.13 

Who wea to 1eern Torah? l'n general · terms.:, an m1:1l'e chi,ldr~n. But, 

,occording to Hillel., all er.e t.o. be .~~-Qnt: "O:ne s'ftould teec.h, g.veryQne; end 

'they be,s·ed their te6ch-ing on· tfile result of lh.is appniach; f.or there were 

·meny trtms:gres.sors in lsr:ae,1, .but when th~Y. began to study Torah, there 

car'(le forth from: among them righteous men, seh,ts, end worthy men.n 14 

This: guid1.ng print 1ple fodic.a'tes a grettt beli ef i'n the power of education. 

Not only do minds 'become fuller, but wi-ser ,ecti·oiis follow as wel l. 

Who w·as to teecn Torah? S.ince educ~t i on guerantees the future of 

5 
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. Judaism, the raot:ns.,hed a ~'articular l(ind of petso.n in. rn.ind. "An 

untmpeathabJe .mora'l and f"E:l:rigiolJs. ch·eracter was en esS.entJal quelificet.ion 

for a tea.cher .. 'If' th.e te~cH~r ct,n be cmrip.a;r.ed to a.n ehgel ol the Lord of 

Hosts,. the Torah may be sQ.tiQ.ht ort his mouth:; if hot, .th.e Torah mey. not be. 

sot.tQhl at hi$ mouth .... .. Also .... "ze,ol and ·devotlon to hi.s: duttes. as to, give 

·•filmself .entinHy to his pupils, '8nd to possess· almost boundles·s paHen£.e." 15 

(Bab:a. Bathre :Bb~. Eruvtn 54a, Berachot '65b,. ,Abo.t 2i6, Ttl"arift Be:); The hi.Qh 

pri·ority .Plaeed on teaehil\Q ctn be ·extracted from these possages:: 

~Any.one. wh.o·teathe.s hi's fallow mtm's s·on Torah, it ts· c·ons.iderett as H 

he had :given. t'lHn bfr:th" 16 An·d ... " Eor if a.man trrduce.s .h·is fellow to f.Ulf11l 

o mit~s4 H ts· reckoned t.o .hi.m a.s. i.f ·.he had. done n tlfmself ... ,"'17 Th~· 

followH1;g p.es$age fntlicates the tragedy th~t o.ccurs when ,edu_caUon·tifoe.s 

.not rece'jve an &pproprlate. amourrt of c.anside:ra.tion: ·Any :town· where there 

er:e no schoo·1s: is. to be de,stroye.d." 15 This need' not be teken Htera1ly, 

r.a.ther a cornmunily in whfch· th~ Citizens ·are. n·ot learned has little •hope for 

surYival. The rabbtn·tc notion of e guaranteed future depends on kneiv-fredg!l 

ef Torah in order to act in ·e 'Torah-Hke" n1'6nner. 

The•r~b.b1,s a_ctually hed ·c·ontempt for 'the uneducated. This. atntucte rs 

refJe·c!ed. 1n a blas~ing. QJ e· rebpi from the 2nd: century which vta.s to be 

recited evety morn:tng·: "One is ob 1 tgatea t.o :s:ey thre~ b I a.ssi ng$. every day

(Bl'essed. i,s lhe God) who h·~s not made. me a.heethen; who. ha.s.not matte me e 

women; w.ho has. ·n·ot made m~ a.n 6tiJ--:lttn1ret~"7, ~ 9 

The rabbis view.ed e.duce.tion wrth ·su.ch re.spect that the•y co.nstd.e.red 

one whtt taught as. hevJng divine .. enrmections.: "Anyone Who teaches the son 

of h)'s. fel'lo;w man Toi--;ah,, merits to st-t i'n the tieavenl..y abode, and he, who 
6 
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ie.acbes an i·gnorant µerson., ·even if evil i:S ~ecreed a8•ainst him~ God 

ebo.llsh.es the detre.et20 The. ZQhar elso g·ives f> t~acheri'an exoned position-

;,He Who te;a~hes Torah. to .c;hi H:lren dWe,11s wfth the Shech'lna:u2 t And. thet\ 

there tslM'i~ teachi'ng, whtcfa, n'lo$t V·iYi.dlg H1ustrates. thJs idee: 

"·A man· mu$t not plough wlth hi:S. o~ et. oight, end hire it 
out oy dey,.nor must he htmself w.ork. at 
Ms. ow.n aff,airs et night end hire himself out by day. And 
he roust not fest or u:nderg.o pri•taHons of hi.s own ·ac,cont 
for ne dlmtnishes (.bg· hls conse·quertt ·weaknes:sJ \he 
emount of his work for his mtste-r .. R·. Jonenan w.e.nt to a 
plate and f.otfnd ·the stnool teBct1er wes.·fo.tigueci. He 
asked the caus-e .. They said to Mm, 'Becei·~se he fasts: 
The r.aob1 s~id to u,e man, 'Vol:' .~r:e f'orbid•d.en to ac.t ·thu~-:-· 
It .is, for.blctden to act thus· e-s, re.9.t1rds. the work rendete,d 
to ·mat\ how much mor.e i·S it f oroiocten fls .regards the: 
wo.rk rendere:o to God:"22' . . 

As stated pre•tious)y)the responsib'ility of :ed'tJ'C,ation init!i~lly falls.· on 

th·e father, l'ater ·shHt,s frQrn priv.ete/fam1ly to pub'Hc education\, _but pare.nt 

and teacher both rer_n~i'n resvonstble for the edvcat ion· of the chtldreh:. 
p ... Abayae cites th.e following Bar81ta: 'Ar.:n1 thnu s~alt 

love the. Lotti thy GQd'- Ttil"'s· means that Heevetf.s name 
should· .be.co.me beloved throu.gh ·you; that a rnan snotild 
study Scr.1pture and :Hishn.o ant1· ettend• upon the. st.holiirsJ 
.ana .condu:tt his tiu.s1nes.s: c·ourteously··with people in the 
market-plec'e.Whe.t wflJ pe:Qpl'e then s·ay of him? Happy is 
thi's pers.on who has learnt Torah, hap:p,y is· Ms tether who 
taught him Torah, hO.PPY. is his teacher··who ins.truct,ed 
himtn Tor~h .... Bot if ·one studies. Scripture end Mishna, 
nnd· attends on the ·sc'h@lars, and d'oes 'n-ot know how to 
·conduct tlis . ~usiness· (properly). in the market-place ·and 
·doe:s not speek coyrteotrs,1y to peo.ple·, Whet do p_eople say· 
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Q'f hlif'rl'.?, Woe t() ttii.s matJ ~ho_ lear.nt Torah, .woe to hfs 
f ath·~r ¥:tho t.eu.ght him Torah, woe to.bts te.ec:her who 
instruc.te,d nim to Torah'! TMs mi,n w.~o le;errit T.orah
rrave you se.e-n how .bad Qre. his wa.ys .• -how l(gty.ftts 
de.eds .. :?"23 · 

The way pe,ople. b.eh.ave; refte,c;ts thei'r background. The. worth oft 

parent is .based on the. c'h1J'tf's. behavior; the effecitvene.S"s of th'e teacher i.s 

base:d on· how tha,thi"l d n.1nttiO'n~ in sotH:ftg, The reb_bfs ctid ·not believe= that 

.et:iucat-;·on stops·o·nce a chiJd le'ft ho.me or ttn~· c.onfiri'es: of s cl_&ssroarn. rorat1 

·irrformeo Hf e. 

The ·p.erception of teecillers a~ out1rned by the• rab·bts·.prei,senls 

contradict1pns .. :on .the one hand an ·el·ementary teocher wes not re.g.arded 

w.fth much status U~·oug_h: H,e scholar [e .fe.acher o.f older stuae·ntsl had 

somewhat more,), TMs wos considered'a 1ow1y position and a tea~her was. 

nol conside.red .a prime merri·age ptrt-ner . . An elementary teeche'f" c:ould be 

disrni'ssed tromed1ately H found lned·equete,24 Te·nure. was not av8HO'bl.e ~t 

that nrne-, f~rthermore, 
the. elementary te:achet tn Toln'fudi'c times did .no;t 
.benef 1 t f'ro'tn a numbe.r of structural ele~.e.nts that 
er~ generally avaflable toda.y. The:re· was. no 
certificatipn pro.gram; The teocli:11lg organiz.otion, 
such as it w·e-s!, certajnJ'y had n-o $e·lf-poli'c.ing role. 
Nor was there en.y kind of uniform apprQech' ,to lite 
pub1 i c .. ·Moreover, the. rand.om grow.th of the numher 
of ·eleme:ntary teech'.ers· seemed .to. be related> not 
to the e·sterblished need, but to the notion that 

6 



B_en'-Ora 
Rabb,inic Source$ 

competHion arr;on:Q t.e.acher.s ·w~$: ~n effe~:tiy•e way 
of keepit1cg them .on tfurir toe·s .. Thls i-s the clear 
imphcaUorLof .the, recur:rtng Tolmudjc moxim : 
"Rivalry belween teachers. wi'11 ;r;rore:ase 
wisdom."25 

Te-achers··orten pl eyed otfier tole-s· besi'de teo'ching. 1!,11.zz{ln w.os Q 

term to;rinected w, tn a teat:her ln e c.omrnuni'tg Where there iftere to.o few 
children to require a f.u.11 Utne t'e.acher. so, the te,aohe.·r . .als.o se,rv:ed Hi a 

s-yna~go:gue c·ondt.icting renglous ~:e"r·•./fc:es arid readfog frQm the Tor-ah scr-0Hs. 

s1·nc:e. tt:ie_ scnoo,1 WQS usuaUy located in the synago.g·ue, these expecteitlons 

prove.d reanstic,. b.~t the aulies Q.f the lio~.?Bn had lower vatu.e· i.n the 

community. Tl:lus, lhe me.nfal tasks' of the /JozMn;'s- rol'e often 01erperwered 

the potenUa11~ higherstatuso.-f the teecher.26 

on the· other hand', the teaeher·s pre,sefia.e tn the ·1arger·c:ommuhtty ·•!did 

serv~ to '.heighten edtfc:atibn as an otcupati.on a_nd to confer status on the· 

practitioner:"27 AS the te·acffing restiorrsibtUtte-s moved from the pri'v.a.fe 

reaJm. {rather} to the-p~blic (comroun'ity· h.i.red teachers) the teacher's stat:lfs 

im,provea. As R.. l~hrnael .$lat..e,-cl: "He that Je:e,rns 1n order to t·each is granted 

the maans to. le()m end to teach/ 2-6 H:l feet the tee:c:her·s work is s:een iri 

terms of God's -w.ork: "David ··s·aid;to God, 'Lord, make known to me whlch is: 

the clas:s that -of ,all the ohlss_es is the most bel'ov.e;d ond 1o•Ye1y' ... : 'It ls 'the 

class of those teachers of s,cripture tmcf Mtshneh who teach the· childre-n 

f-o.i th:fully, for the_y w.n l'slt &-t God's -d~ht fland.'"29 

Thou,gh teechlng the lttw eventually bect')me, a legttirrl'ate professi.ort,. 
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theoreH,c~lly no:·stH~,v ,w.as. to: be. t~l<e.ri for p-erf:Orniing this dutt,: ''Teacn th.e 

f.aw gratis, ·and tatee no fee-for ii\; for the words Qf the L.ew rip. fee must ~e· 

tal(en, s-e-e,ing that God gtive the l·aw .gratis .. He who takes e fee for the law 

d:estrbys the worl.~.= .. JQ Loter tnt,erpretat.ions e.llow eJem.entary teachers 

to act.eD.t tnone,y/ but not teach:e-Fs o.f' older students. Tbroug,h a legal Hction, 

elementary; teachers were paid,. not .for .teaching. the law, but i:rerhaps for 

te;ee·hfng T'or.ah troi,31 or e'<len· just for the,ir time spent 'Wat_c:h;ng, ttie 

chi'ldren), as grorfHed babysitters. Sir.rce most el-em:entary tea'ch.ers hf>d. lo 

spand the whole day te~ching tn:ey he.d little oppottu.nlty fo.r :~ny pl~e,r 

liveHho·ot Th!;ls the·y were permitted to. re.ceive a se1ery,31 

f;®Ollbft @fl@· @rnmmren mo;fl mm mg 'fi'mmm[)wrrm 

The r6bb.inlc: desc_t1Ption oft.he t_e~cher i'ncl!.ide.s ele't:ne:i:lts that are 

bos.ed an ttle ratibi.rHc· vi'e.w o.f th.e. te-acfrer. A p.ersoli engag~d in te,aeMng 

does Go:o·s work. Accontfng to. R:ast:ri,. G_oa ,Spends pert of ettch day 'and ":sits 

and i'nstruots 'the. scho.oJ ch1ldren''· (wh.0 •died •in inf'ancy)l3· As s.ee.n 

abO•ve:, thfs cannecHo:n to th.e, d1Yine plays a maJor ro.Je 'fn the rabbif11c no.ti on 

bf the teactrer. 

1.0. me. e-6rth1y realm, in Kiddtfshin 4b rt shlle$ !'a woman mag not be a 

te·ather of chtldren." The .reason given tor this is that .s.inte the ··p.aren'ts 

bdn.g th-e .cnno.r:en to schuol\ tethers mtght ·come .in co·ntacl w,jth th.e female 

teacher.34 TMs, i·nleraction c·ould dis.stra,ct him lrom _proper thoughts o.r 
1ea·cJ him to, improper thoughts-or even ectlons,. In a similar vefn, all ma.le 
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tee.o.h.ers must be r:rn~trie.d b.ec.~use tney ma,y. ha.ve occ,asia.n to interact with 

the rhllthers o'f student~" Also; th~ mele teacher musthave· hi·S wife wit'h 

him_35 A slave e-oulo n.o.t be .a te.acher stnce s'l'ave owner.s, were forbidd'en 

from te·act:,ing tn.8ir slave.s Toreh. Perh"eps th·e reasoning behind this: is l het 

the. rablli-s .did not, consii'Jer the slave n proper role model f,or the students. 

once lh.e te·ee.her ·.be.came en instituHone1i2ed option for 

priv•ate/,pere-ntal edue:at1on, c·erte•in crfterfa wete &$tabHshed to·assure 

colitinuity.36 The r:e:quira-ments' for te:ach:ers c~ntered ot, 
i'nt.eme1/'motivattona·1 e.leme-nts Q't'lti ecxternal/&ppeare;nc:e iS$lies:. T.~e 

followlQQ edjecuves and q:~otattons outune w.ttsl the :rab.bt~ had in .ml,nd: 

·morel>- honest, s·ince'te, .con,s.ctentJottS·, reltgio.us, pious,,p.atient.37 A 

teecner must at.so ~.e .rn.oQest and humble as ex·pressecfin thi's. passage:. 

"'Thy humili t.Y .educate:s me· (Psalms 16~35) Aba 
l:JaF Aha. s.afd: Is. the~e anyone more humbte th6n 
G:od?' •f'he di.s.ciple who .. sits before his master'.> 
when he ends ,h'is les.s.on, says., 'Ma-s,ter, how· 
much I h-eve wearied gour But. when Israel h6d 
been taug_ht of God and they were. l-eavjng His 
presence, Go.d said to them, 'How much have: I 
weari~d you,'-a-s it ts. written., Too .long h.eve I 
made you srt.'. .(Deut_. 1 :6L, •R.Simeon b. le''ere 
$6ld.: If the dtsoiplQ S.6ys-, Teach.me~ chapte.r,· 
the rnaste:r s.ays, 'Go, wai.t for me tn such e 
place.· Bu.t when God told Ezek1,e1 ·ta go forth lo 
the valle.y (E.z. 3:22), Ezek·ial, o.n his arrival, 
found ·God awaiting him (Ez. 3:23)."36 

Also
1 

a teireher mu·st be bright ahd cheerful both in the classroom end 
1 1 
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. a's. -~ pe.rson, b.a articulate~ rri'endly ·enct m.eture.3~ ,his passage e:((presses 

the requirement Of matµr1 ty or) the pa.rt of the teacher; • A t.eecher must no.t 

b·e awake too Je.te in th.e. ri:igtlt si.nce tt might ceu·~e tllm -to be sleepy auring, 

the dey. He must also not fas.t ·or wlthh.Old from ht.ms-elf food and dr10.k. Nor 

should h·e eat too m·uch, for ell these: th'Higs .. cause·hi'm not to be. able to 

tea,ch pro:pe·rrg.--40· To behav:e in this fashi'on exempllfi.es a mature, 

1ritegrt)ted inatv-i.:d.ual . 

The teether must '.be., in full tamm1nd· of the. ·su_bj'ect .matter:. Thfs 

focludes .good p'ronounciaHon (in the time· Of the r~_bbis te~ts. ha'd no vowels) .. 

ebillty to transmit 1nfoimatton effecttvely, knowledg·e of human,'ben6vior:, 

W.i'sdom~ exP,erience, peda.gog.tcal skHls to .be ab-le to he-ncne a ~pe.n of ·ages in 

one class, c.urrent Know.1,'~dge of lttur:gica·l changes ·occturing at t hat time a·nd 

the ·a'biHty to 91.ve indiVidaB'l ·ettenfion be$ed on eech student's ne-eds.'~n 

,AnO fJneilly·, the teeG·her mi.,,sl _be c.1ean and dre,ss nfc.ely:42 .. Accord'i'ng 

to 'R Joc.h~nen ... 1 t is .riot only a dJsgr.ace. for th.e sc.ho.1 er to go ,out to the 

market place with patched shoes-; but any scholar on whos·e g-arment .a grease 

spot JS:. to be f.ound i.s desernog of de:ath." 43 Therefore outward 

appearanc.e must be in acc.ord with the inner dispo·stUon ... "one must not be 

different from what he appe.ers .to be.'' The teacher'-s. inn~r and outer worlds 

must be fn h'ermonJJ. "As the Ark· of the Covenant was overlai.d from within 

and from without with pur-e gold, so the. teether should be one ~nd t.he same 

outwardly a·nd fnwardl:ij:··44 
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In the be'ginn'ing o;f pyblh: ed.ueaHonlhe.re were_ no set cri.teri'a. "A11 

that w-as;re.qui.reo wes a etnnblnatlon of knowle_d·g~, emptiona1 stabilily and 

wi:sd.om. Th~ poor teacher Jn an onst.ruct-t.ire.d sH.u~t:i.on,:wes weeded out by 

the sfmgle proc:ess •Of ;h·a.v,;,ng lost ell hts. ·stud'ents:·45 Ev.entuel'ly: t.he· 

specific cr.iteh'O, .ouOlned above, were·.e·stt1bl.1s.hed; but th·e mein ·emphasis 

re-m~ined on th:e person'$ "mQr-al cbarecte.r~ rather then ··ecademic 

qu.eUJice.U.ons:·46 "l't, W:as character whtch tl1e J.ews· w.ete• see.k1ng 

to pr.oduce, and they were we'll aw·ere that only character cen beget 

charecter.'·47 The. community needs to perpetuate itself and it tao 

only:,do thts Hit properly 1·nstructs the poten'titl members ·so they .tieoome 

integrated tls model. members 0f th"e ~oci'ety. 

Hille.1 serves es a.n example of on·e .wHh bot.h gre-~t kn.o,wledge end the 

morel stabiHty to act BS, a. roJe, model: 

'Th~ fe,cl ~h.el ne·wa.s found worthy of the· 
1ns.pirefion. of ,t.he. rioly spi.rit hi•ghlights his 
p_er:sqnar attri.butes :and virtues os .they ere 
re.vealed ir'i' his.cfeeds ... end ectivit'ie.s,"Whi'ch 
endowed him with influenc.e entt stetus. Even 'if 
tiis appointment as· Nasi, f Patriarch, chie,f) by lh-e 
Sons .of Bathyra had only limited signifit:emce.
that ;·$ to s"y, he wes act-epted as Nesi over 'them, 
es· a teecher of Halachot in the ·s•phere of the 
s1:mctuery.- his, influence is. nevertheless proved 
b_y his .e:nectments." (The Pros·bOl eliminating the 
effe~ts of the Sebbaticel Veer which. fmnull'ed ell . ' 

debtS,, thus rn.aking Jews··more trustworthy in the 
eyes of the non-Jewish l·enders.>48 
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Here we se'.e l:i_o fnt.eg·r~tet:I pers·Qn who not llnly functions e.ffect1vely 

w1tt1j n hfs ·owri tom.mun·1 ty,. but a 1 so . fn the, non..-Jew.1 sh worl o. 

,rmmmmnmm mnnnm· 

Al'ong W'ith· the rean.zation of' (he n_eed for .spe..cffic crHerie of Wh8t 

m~kes ·a g9od teacher, evidence also ~PP.e,ars iod'icalin.g ·aTe8Hzet10n of the 

need to hone sp.ecific' tea~c.htQg skills in lhe ch1ssroom. The. s~ills needeEI 

<;orrespond dir~ct'ly to lh·e ge,nere,l ettitude towards. educ.ation. A 'be.ginntng 

·11rer:ntse we-s ttl'et a te·aGher must)1t1v.e "the meon.s of understa.ndfn._g the soul 

of th.e chi,1 d~"49· 

One wa.y the nHa:Uenship be.twe:en te.act:ier end student developed ·was 

threuyh the e.xte.ns1ve amount of tndivtdua'l contact between tettther and 

.student. Cl'esses·w'ere ·conducted b.y rne~ns of the teacher reciti'ng a vers-e 

and the c1e-ss repeate{t it, ei,thet e's e group qr fndividuel1y,50 According to 

Rembani (Talmud Toteh che_pter IY, Hehicha 2)1 this is· how one should 

t~ech:'The teacher shol1ld sit at thtt h.ead and the-.,stu~ents should sit around 

.hf,n Hke a c.rown, so that the.y should be able to hear him wen:· This way 

the teacher can interact with each stude.nt thrOqghout tne c1ess. 

Repitition,. another t.eec·hing skill, served t.o reinforce end sol i:dffy the 

inf:ormetton: 

·Said Rabt,i Eiiezar: "One must repeat to his 
students four times~ ... R6bbii Akive s-aid: "How do 
we know that one must repeat to his students until 
lhey· master the subje.ct?" It ts wri tten "And 
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tea·ch it to fhe chilqrel'1 of Israel," Ana how do we 
know .that n:ne must ,s·ee th.at jf 1s wet:l ~nders.tood 
wHh tne student:s? rt 1-s written ''Putit 1nto ttie.ir 
mouth .. '' :Ahtl how dp we l<,hoW.-that ·one. must 
expl:ain it tot.hem? .It is wrHte'n "Vo.~ $hall set it 
.down before (hem_ .. 5 l 

The rea,soning ·behind this practice was no,t to bore the poor -s~udei'tls, 

rather, since the·'knawledge of Tora.h w.aS$O essenUaJ to.ev~rgoay hfe, the 

student had an lnvested lntere·st fn· learnlng. Therefore,, even i.f the tea.Cher 

was in.adequate-, lhe: s.fudent hod ,a resp.onsiblli(y to maRe ~ure he le:arn.ed 

the moterta1: 

I 

If ~fter th.& tea·che't Mas tau.ght t.he. lesson, 
s,tuoe.nts do riot unde.rsta,nd) h.e must not be, a-hgt y 
With the,m, but-r.:-other rep~eat th.e lesson unttl .they 
u:nderstr,..na rt. No.r sh0:u1d th~ st.udent se_y "I. 
unoers.tantr when ,he does no.t un~.erstand. ·He' 
should rafhe:r.e.sk. over ·and ov.er aga.i n,, :an(i shou,1 d 
the teaGher bec.ome· an:grw_,. he. sho..utd p-oH:telij t e.11 
him: "Thls: i.s Torah 'Otld I must leerh H ·even H ·my, 
understmnd·infl.' fs iimited.'"52 

A te·a9her rnu~t nwie.W the. old befo:te g'cting on to ~ny hew mate.rist 
Practice -w.a.s. .es:s,,et;t,ia 1- "ch,ant u every day,. chant tt every doy, • Bftgnt 

$lud·ents,.hod th,e prtvHed.ge ·of -s1tfing· clcrs.e to the-te.ochet~ while slow-e:r 

student s sat by the·'brighl on.es .-fOt th.eir n~lp .and enc·oure,gement. 53 

A aijstem ·of rewards and p.uAtshmeots 1nsur.ed disc;tpline. in the 

classro0m· . .staent.s rece,i Yed added tncenli.v,es to t heir learn.ing· so·the:y· 

would ·go IJeypnrJ the.knowledge need'ed for e.iJ.eryday matters:· "I ·pss,s·ess a 
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fish pond, al1d if a chlld fs c"ere1e·ss in hia •$tudJe,s, I bribe h.im by giving h'trn 

s.orne .fish, ,and thes-e. Win hi'm over to study·:·54 There is. also the 

tradition of ,putt:ing ho11e.•w on, the· letters· a ctlila le,erns on the first day o:f 

s·chool so that the t>egtn_ni'ng of education will alwBgs. b.e a sweet me.mory. 

Dtsc•ip)lne was:·also a pQrt. of.· the sehooi experience, Te·eehers ·wgre to 

adm'fri1ster pur,fshment l'n e way s.o .as not'to· reject the. pupn- 1·a1way$ let 

the left hand thrust 'awa_y an!! the rig.ht hend· d.raw near." ·; .. The Talrnudlc 

sage-$ (who) saw the need for -the teath·er to be 01,.1twardrg· strict yet be· a 

friend .and counselo-r:••,55 Te1Jcfier.s pu11ished accordin,g to toe age of the 

·sl.u.dent. No oh'i 1 d wn·s .. lhreate.neti-'' umt fl tte reached_ li1 s twe:lfth bi rthdey. 

Be.tween ·\he .eges '.Of six end t wel v~ t etm.hers are, e-d.vt s;ed to "-s:hp·w 

intlu1'gence_ ... Wh_en e tea·cher must p.unish a stud~nt.,. n-e· i's to do ·so gently -~o. 

os. not to hutt the·:student· too mu.ch.56· The Talmud spesk.s against a. 

~.school te:acher who came :to sch,ool with ~ strap· in hi.s hend_ .. :s7 The 

raobJs go ·so far a:$ to,$uggest ~ career change far a teacher who shows too 

much strictness: "A teacher who is e dictator to his stude.nts should be 

,dis:miss.ed end he. should engage f n other types of ·work::·58 

Scattered reJ ere·nc.es ap·pear in primary. sources c;oncern1n9 1 anguege 

education, ~ow to teach reading,. use o·t rnemory, use of mnemeni"c ae.vis:es, 

,t:mportance of review &r:id ·summer:y~ importance of quoting referertcas 

correc.tly, us·e of' brea~s.to K·eep attent-ion,59 en·d the m~ed to 'keep le&s'Cins 

or,ef to aid, rete'.ntion.6-0 Also found ts t.be iniportent concept that ·stgdenl$ 

·1ear11 :best what students r:i_ee·d mo~t: "R.abb'i said: 'A man c.en le.am (well) 

only that part of, the Torah which,,ts his heart's desJre~· .. 61 Thus, e 

teacher'·s suc.ces•s w,as even :9reet~r if h1s cholce of text to be studied had 
16:. 
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somelni ng to :soy t_hat . wo_u-1 d h;a~e meati'tr'lg for the .Siu.dents' n ves. 

In .anc:ierit ttni·es the c~otc-e, of meterlei'l lo study was. often dielated·by· 

the .avai Jtib'.n ny of te~l~ .. ·eec-euse the-,Pent-6fe1.1.ch wos:.dHf i°c.uH to obtain,. 

· experrs1 ve ;.and t.pok a tong t, mfa to c:opg, stt1den-ts, often hao lo s·hare~ 

Te.i;lchers -~ theta-fore; had to m~ke curr'icul'um·de1)i,s.ions based on the 

evailablntw :a( mQtertals .. 612 Ho-w.ev-er, :the teachers·· decfslons m1:rst 

elso have relevancy ·for their stude·nts-' 'needs el'.ld 1ntsre.$t$; 

ihe teacher stude-nt relaHonshtp was bl:ls.ed on an atntude ·of mutual 
ne~d and respect, The teacher s·ought lo ·pass on tne· contents· of the sacred 
texts. He S:aw thfs es doing Gotfs:·work. The stud~nts m4_st ·1earn th.eTr 

l~ssons we-n, not-only. for th~1r dey to dey e,<1stertce., but :aJs.o for the wOtld 

to come:; "One -who· finds" a lost ob'ject.,.of rtis te,QC.her 0,nd the-t of' his f·a.ther, 

hts teacher's must b~-.re.stored first, for hts tether gave h.1m e-arth.ly life, 

while. h'ts teacher ,gave h1m eterne11ff.e.'."61· 

The r,esp~et tnet o st:uaent mu.st pay the teac,her rs ·a.ppare,nt, but not 

·s.o 'ltle r.espect o teacher must pay tne: student The rabbis-saw a need to 

re1nforee, the respons:ibflty on teachers to treat their students :welL They 

round many wa,ys to remind te:actrer.s that "the ·natural f eer that children t'lad 

o-r a teacher c-ou1d· not J::Je .e)fl)loitect,;64 For -extltmP1e., tbere is a story 

ab,ou.t Rabb'i El~,tar 'ben Sh.amua, who sald: 

"Let the n.o,nor of your students be ,,s ·ptec1·oijs-to 
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you -~s· your oWt'.l;/' '13/~·s hHns,e.lf very, C!9relu1 1n 
pe_y1't1g respect to hts· s.tude.nt:s. 11 i's to1d that t:ie 
~·.1wa·.ys.·errived p4nctu=a1:1y-fo.r. les.s,ons t~at he ·geve. 
to his students, so tnat the.Y wou.ld ·net hav.e to 
wait f'or hirn. It i$ ·tslso. safd of t:dm, th·e·t he· was 
much belayed oy· hls students, .and th·at there wer:e 
so mtsny pf t:hem, that. there wes no plece for a11.o·f 
them to··sit:'55 

The· sour~e for· the no.ti dn of Th1,Jtuo·1. resp eel b.etw.e.en teacher and, P!JPl l 

ongimstes with Moses, the teether p~ e;.~t:t?/ltJnce tn tne reb.binic_ m1nd: 

WA:nd Moses ·s.ofd to J·osttuo: 'Sel~ct '.ldl some me-n Bnd.go Jigtit Amalek.' TM·s 

shows t.h·at Moses. c·on.s-i-dere_d Jos.h~a h:1s. equal~ t.eoching_ us·tti.a,t one ·must 

respect his P.:UPil 0$ he r~.s'petts tlims.~lf."66 

.R.omtrem :in hi.sTalmud Torah a.lso picks-up ·on this theme ,of mutue·1 

re~r,ect wh_en he .oestribes how a tea.ch·er should ,set up his classroom: "The. 

-teQch_er s.hou'ld not sit on a cha.fr While the stud.ents sit on the .ground, but 

either all .s.hould sH, on the __ ground or aU on .ehei'rs.67 

shows an aw-arene.s·s O·f the ne.ed t:o consider the physical setting of the 

ch11·ssroom as well ~spaying re~pect to one1s -students. 

the· following passag·e fro·m B. Spiers The School system of the 

TaJm'lJd_ (p. 37) summarizes some of the-basic as;qtifnp\ions .of 

stuoen'f-tea.ct,er rel at 1 o.ns.: 

,he Talmud constdered ft necessar:y that there;. 
should .. e)dst a certa.th friendliness and mutual 
at.f·ec·tion ~tween rnas~ter emd pupit and th:at t.Ms 
shoul'd ..be .e•ffected by ·the teacher entering in.to 
feeli-ngs o,f yo-uAh, .adapting himseff to its 
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ctTeerf u 1.ness,. and laki n:g· 't hls: a~ .the ·,ottsls o,f 
tritercourae. maintai<ne.o· by th.em d1Jring instr.uc.tion. 
They Yecth11me:nd.ed th~l le-ac~r$·should :eu1,tivete 
a· sptril oJ .cn~e,rf.ulness., 'WMch should by m~gre-es 
p·6ss into ft setio1.Jsne:ss o\f beht)y.ior.trefithng·:the 
i_m-itortence oJ·the: subjects i'n which they mi.ght be, 
engaged..... S.yc_h ·cheertu 1 seriousness. shou,1 d 
prevafl throu.ghQu,t the entire in.terc-surse 
be:iwee.n master end pupi.J. For it -ts on.ly Whan the 
te.acher ,encourages: the pu:p:i 1 bY. kindness ef' 
manner end •OheerfuJnass that the latter wi1L on 
their pert., b.e indoc.ed ,to, 1a-y .asfde the shyness ·end 
f.als.e sharrre whic•h ke.eps them from fnqufri•ng ... 
For such a systeM e Chee.rtul teacher wotHd ingeao. 
be mosl · competent ... while its 'effect or.1 th~ gupi 1 
011;1,st hive bee.n to develop se1f ~re,H~n.ce as 
oP,po:seo to •s.l:lyries&.''68 

Perhaps th.a most s·1ghHlo-aot reason for. a .te:acher to res:pe,ct:'his. 

stu.dents ,rests. with the· belie'f that e teacher learns as muc-h. from his 

;students .as, t'ney 'l eern from 'him: "Much have I l earn.e'd from my te'etGh~rs Qnd· 

more have I leorned from my co11'e,agues,. but from my students I hav.e: 

'learned' the most..;69 So a teach~r1 whfle in the tetrchin_g rol•e, 

simulh,n-eously oc,cu.pJe.s tha student~. role. A: teach·er who keeps' thi~ i'n 

mtrtd at ~11 limes: wHl herve ne difficulty• treat1n'g hi's stude't1ts wHh rtipect. 

The refBti'Qnst'iip .be.twee.·n teacher end stutl.e.nt does not e:m1 even 

though they are no. longer tn ,a f.orrn,tfl classro"Q.m -setttng: 

One of R;abbi .Akiva·s students in Vevnen .o.etome ill'. 
He had no re·JaHons or ·friends tnere,, W·hen .'~abb1 
Aktva not.iced that the .. student hadn't ,come to 
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study, for several days, he went to visit hi.m and 
found him 1!:jing in a shabby tent with no one to 
look after him Rabbi Akiva qui ckly swept the ro.om 
cl ea.rt, made hls bed, ga'¥e him· some mediclne, and 
sat down to telk to him and comfort him. The 
student immedH1tely felt his strength returning. 
He lo.oked at his Rabbi and said: · .. R'abbi, you 'brought 
me beck to life." 70 
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mmwflmey· mff -nr;,oo. rum,mlffl)ftmJ?© 

Those who can., teaQh ;• 

ThoS£-· wtio te-~ch,, learn. 

Thl? r~b~Js t-aught that th·e f'ather'hod· the duty to educate. his s·on. 

TetJch th.em tvyil(1r-.children. was tak'.en Hterany. In· mooerrrt1rnes,_ thls notion 
still fi.nd·s popularit:Y· .In a ·program eane1lP.A.T.T. (f?.arerrts are Teachers Too, 

sponsured b.y, the Union of Americ'ori Hebrew Congregatf:ons), per~.nts 'learn how 

to take every,d'a_Y events in the home·eod turn tn·em tnto· teothablemoments. 

The ·ordtnary bec.ome:s $P&Gt aJ When p1ac-ed in·r:onjuntUQn W1th J,1.1da1:pm. ln ·tln 

orticle·in C.otnP.ass M8-ga2ine th·e· at1.\hor des'ttib•es a't1 e:,<pe.rte,trce wtth her 

daqghter. The ·d_1iughter rec~,ives a new doll hous~e: as a gift T~e .daughter a$:ijs 

about a tn.ezz11~0/J for the do.ors··of 't.he house:. The author/ mott:i£?.r fino.~ a· stnafl 

cto·11. -sized d/ftllt/-?8Ji.tJrid .lrrev· conduct a tJht11Jt/J.r4.t, IJQ DtJj/ft for the doll house. 1 

Thus .sne brought Jewish ed.ucQth:m i,nfo lne home tno naturaJ and effee·t1·ve 

way. 
The. rabbis ha-d voried noUons.of What Q:Ualities' 6 teacher shotl'1d pos·ses-s

rove for the profe:ssion1 no.t to. t.e.ach for mon.e.g·, (Ned'. 37 a):. o neetl tot,patienoe 

(Pirke Avot I lb), . .willingn.ess to·e><plain unt-H the sl~d~nt understands tEh.Jv-in 

54 b). The renbis' ide·a of wrn,t mak,es e ·good teacher b-eg1ns··wHh ·the fatner
1 

.b.ut even in rabbint:c ti.me, the ri~etl ,for th'e co'rnrnµnity _ to toKe respon_si.bflHy 

Jor the ren~.ious. education: of the ch1ldren arose•, In contempore'rv times. the 

pare.nlal role-remeins. en fmp.or.tant port of relig:ious· e,duc_oti:Ott b.ul the: 

Temple/Synagogli-el com·muntt~ school c'onttn'tJe;s• as the primttry sour::ce. Of 
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,Jewish religious 'i'nstructicin. Ttie rabbis· hed lheir id'et:)s ,of wh.~t queHfies 0.ne. 

to te,ech. childre:nJ so tm) ln contemporary firhe.s c·en we denv.e mo.re 

informatn,ri tor.icerni,ng the queiliti'es of the id.eel n:!li9ious ·sehool t.ea.eher: 

In or.d.er t.o, b.e.tter foc,us.on w.hat de.t.ermi.r:ies the 1t1ea1 te.acher, tr brief loo.k 
·' + + 

at: the ov.erall go.als. a tea.ch.er .seeks to ntee=t t's tn order. At.cord1 ng· to 

ah art1G:le in the, CCAR Journal ( 1 ~63J; 

... the· .. goal of Je.wf.sh religious ~ducoti'tm l s. not tne 
eccumulation b.y, the student of know.lttdge of 'focts 
and flgqre$ or'cf ·,,$kl lls" (a~ tne,current p.e.dago.g.fc. 
Hngo hos it). but :rather ~fa mor:-al 'and sp,iritue·r 
growth(:)~ ~ human b~fng ah.d ij ,J.ew. To :this e·nd 
facts, figure,s ·and. sk{ll,s are 10nlg means. T:h.e basi,c. 
question of J.ewi s11. e:duc:at i ona 1 phi'losophy, to whi.ch 
an els,e· is suoora}nate/ is: What kind of Jewist:I adu\ts 
ar:e we :attempUng t.o mold? Wh.at a.re 'tYle qµaliHes 
and ,aitrib.utes wi t h· w.flioh we hope our'af'f orts 'Will 
endow· Mm?-2 · 

Tne .atithtir goe•s on to say that Ure· process Qf "molding•!• a ctlild, should not 

be viewed, 4s· some·u11n.:g neg·e·Hve., s1nce thf:~ is a reeUstic unders,iandi'ng of the• 

educat,onal prooes:s. 'Atso "tt 1's the indfrec.t cons-equenoe of ell numan 

relationshfps." 3 TMS d,o.e.$. nO:t mean that rnQll1,'irig eliminates the· b:a.sic 

,character of the 1nd1 1.J'idua.1 to b.e re~•loc·:ed bg the te.-och,er·s •Character, rather 

th-a teaotier must assess the: character of the student and .. seek wa,ys that 
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strengthen ~md ·e~pend it. Thls protess· occ:urs in ell human ·1nterochons 1.n a 

cas·llal w.eg ,and 111 the classroqm 1n a s'truc-tur.ed ·v-te_g. 

The e~th.o.r c.etrtiorts lest we invest to.o, mych 1mportence: in the .-effect of 

any one tn.dtvidue1 t.eo.cher. He, P,,oints out. that meny factors pt'~y upon e child's 

deve:lopR'\'ent : uindivld1Jal. t.e;m_peramenl, historfo_a·l de.st1ny, the accidents of 

time and· pl,ece,"4 But t_he. importenc-e::of def'intng the go:als of relig·ious 

ed1.Je-et1QO remai'ns,. 

The g,,o.als of J:ewish educ.at ion f)lso include fnstnHng c~ildren Wft.h a 

"faith i'n God"'•~md e "faHh ifl man." The eut~or understends 1'f-,Hh in G'od· to be: 

·"Not the. God who 1s e· cosmic ·mag.h;fan or errand boy, ~lilt the God Who fs the 

c-r,eetive end sustaining power ln the unive·rse·." 5: 'Wh·en he. se.ys "faith in m,ati" 

h.e rneens: faith "in. themselves· emt ih other hUl'.lJert·b:e.ings .. ., Their religious 

edutetion ... will help them ·u.nderstend man es· he-is--devjo.ut cruet Elvfl in ths 

t~ought$ fro·m .hrs youth on·/ but ,.els:o capable of the heights of genero.say, 

s·elf:•,sa.crifice end ·1Qve."6 These gEmerel n.oUons era followed by some more 

concrete 90.0·1s o.f Jewish education~ The: author wants J.ewis.h :children to ·have. 

'.8 1 oyalty. to the Jewish people, but to. be "eu.therrti ca 11 y" 1 oya.1, .not 

'!.chauvin1stiot1Hy'" -or ":defens-i:vefy" lO!J6l. He be-Heve.s ,that Jewi-sh children 

should appreciate the ·survivel of the Jevtish people 8Q6'inst great odds; heve a 

loy,alty .to thesyneg-ogue:; feel positively_ 8bout the.Jewish fe-stfvals; !<now 

He.brew; know Bible i'n ,ti eriticel way·, be famifier with th~ other great 

documents of t'he Jew.fsh tredttlon.7 

Some other arees th.et religious schools should·consider their 

re~ponsibil'Hy include: under-st.end the meaning of t -sed111.'(Jh, ... "be happy c1nd 
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weH adjusted ·adults'( (me:'aning to hev,e 6 :belanee o:f emotional· ex,peri.ences, 

both good end bad., ups ancl cto·wns); t)Qve 8 ·•/mature ae.sthe'tio ·sens'l°'Uvityp (fill 

ohe$ 1e,istJ.re nme llotrst.rd.cUvel~l; nev.e a respect f.or_Jewlsh ,and secular 

leernt'lg; understend Ch'ri$'1ianity.6 

The:se areas repre:se.nt one person's ·;detts as to wh&t ·e c:t\ild should le.arn 

in religious school. Each individuel school may emphas,ize one area··over 

80tlther, .yet 811 shoUTd be :gfv.en some. degree o'f pr1or1ty. But the ·c.onclus1·0:·n of 

this artfcle, sums up the, ma.in oomp.onent necesstlry for a suc'cessful reltgious 

educa.t 1' on program: 

Tt)e besfc probl'erYl·of J'ewis.h relf gious,· educat1on, as 
I: see· it, lfes not i'n· te-XHmoks, edmini:strauo·n~ . - . 

fHmstrilfS, imo oll the oth·er· peraphernalit,, the 
discuss'iQn, Qf wh1ch c,1·utters up Q.ur educ-atione.1 
Jnurriels. These,,. to be sure, ere i.mJ)ortent and ~here 
is a. vtsst amount of work to ,be do.ne to. improving 
them. Th·e :essent.rel Hrctor. nowev,er, is now~:enct 
otwoys w1n ·be; the teacher:9 

The b.est, mo.st c;re.attv.e curriculum ere meaningless W'Hho.ut 'the. right people 

transrnttlfng. the inf,otmetion ond inter~ctlng wlt.ti the students. 

V@©®Glfl~ mm m [ffimffmmmflmm. 

Jewish t radition does .not Yenerete the mi ghty ~nd powerful ;n history, 

rather "we, ce'lebrate tea.chers. Th.e· teacher is the central pillar of Jewish 
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living, ·p·ast, present, and. future:" 10 Ttre-teactter kindles the· sp-;rit of .Jutlaism 

as. mueh os pass·es. O:n• lh.e h:ffortnJ1t1on Qf ,the Jew'ish tredit1on. Even though the 

c·1 assroom exper"i'er)ce may not com:pTetel~, create or destroy a· parson's Jew; sh 

tdentity, any one ·experteoce hes th~ potentfal to change o.ne fore lifetime. f 1 

T.he Hne teacher· mpst .t}.e found to perform the i.mportant task of- maintaining 

and eritren•cing,Jew,tsn fdent1ty and continuing the tnmsm1ss·;on of ·basic .end 

,,sophistic.eted.Je.vfish knowledge. ,.,The Jew;ish community~ no Je·ss th'an others, 

must re.es.la01ish ,the tra.dUi:o.n 'that teachtng, i$ a ·noble: a_rt worthy of tt\.e· finest 

ar:ti stms:-12 Seymour Ro·sse11 .. e~pressed hts awareness o·f thi $ need when· h-e 

stated.: .. A gpoa te·acher i's 8 treasure. Bribe them to: k_ee.p t.hem atound." 11 

The people cherge·a with t_h·e. respot,sib}Uty of teaching the; f1;1ture. Je\'i'ish 

community s·nould be: the best. The followfng outlines, some of the attributes· 

Je.wt·s.h· ~duc1ti Qff $OU,r~es prescri_be for the ,xeel 1 ent teat her. 

Expe.rt.s conttnue to debate Whether it is- rnqre fmport·ont for r-e.llgio.us 
sc.~001 tee~he,rs to haYe a Urm..Jude1ce, bo.c.kground or strong teaehing skil'ls. 

On.e .cen ergue- ,S,trenuo.uslg f.or e~ch. l~eally, both should be present., bU.1 th,is \s 

nol- always the case: 

Most Reform co·ngre~getions•in, 'large metropollten 
cent,ers, .beceuse: of ,higher st13nderd'S end pay scales, 
have ·semi-professional slaff's, In 'the smaller areas 
of Jewish population, pay 1s of minor si_gnificence 
bec-euse:·trained ·teachers are el mo.st imposs-ibte to 
obtain and rno$t lay te.achers ere not concem.ed with 
finenc1at considerations. Because ·the housewives 
"8nd pro.fess1o·nal men who compose the steff s leek 
suffi cie•nt time, high standards are· difftcult to 
enforce.14 -
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However~ the author of thfs st~t.ement prefi'✓t a n·on-pr,of,e_ss1ona1 staff 

becijuse he 'be,11 eves that teachers wno ere memb,ers of the congreget ton. can 

h~lp to rnstill a loye forlne .. o.o.ngreg.eUen es well es tn~nsmi:t Jew;sh 

l<noWle;dye. Ma als'o feels ,tt:,at they sare: more "w11lin,g to learn ·and egpetiment" 

.end t~nd to form stronger bon.ds of eollegielity. tS This ,sttitude does not 

mean to imply that these who, teach best do. so for frel . . on the· contrary: 

Ref,orm Jewish schools 'h•ava, by, and lorge.~ ve:eted 
eway from the practi'ce common arnon,g tn.any 
Prot'estant sunt:tay. scnools of relying up:on 
volunteer teachers: Alt:t1·ougn the spiritue.1 Velues 
wntch mal fvete e person to "lOl unteer hts ser:v.tces: 
to the rellgfr,~s ~chool ·are edrntreble qua;lities to 
em;·our~ge,·a prof·e.ssionel ett1tuoe requires that 
the scho·o1 should have a r1g.11t to meKe certa.in 
demands on the te·~chers. There ts e r:e.,le(Hmship 
bet ween pa·1.d te'B~~ers and trained teachers. When 
the leathers. are pQid.,.the a.dminis,.ttetton of the 
sthool .cen insi$t tht,t te:echers aften.d. ,f.eeu.lty 
me.ehngs,, keep. proper records, prepare lesson 
plans; interview parents, and p.erform .dozens of 
.other tasks Whi.ch ti school administrator might 
feel reluctont to demand of o vtrlunteer staff. 16 

The· teacher should be. ,Paid ade:qutt~ely, 17 but the. selary could be 

" ... con.s1dered only e token payment. She (the teacher) can never be reimbursed 

c.ompletel'Y' for the devotion or inspiretion she brings· to her work .... Such 

s.alories, modest ·as theym~y be, are·tm indicotion thot congregat ions feel a 

financtal :responsibility.18 But anyone who 1s in teaching f•or the money is not 

a d·esfrable candidate. The Jewish schools need good people who find some 
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"spiritua·r-s6tisf'actft:nf in the: )o.b.19 

Who erE! the ·p:eo'pl.e whn choose ;to. tea¢h 1n .. re1i9ious schools~ The 

rea.Hty Of tbe. stt.uelioh s~ems to be, that most teechers .tn .Jewish scbaols have, 

11tlle Je:w.is.h .b.ackgrouno and lillle te.6:ching e){p_erience .. Lawrence Meyers 

pcHnts th1'$ o_uttn UJe fnt.Podu.ction to hi.s te~cher tnfining menutH: 

Pre.perfng urilrafned edults,..for te:aching 1n the· 
rellgio.us sch,00.1 is p,erhapS: our most critice1 and 
dlffl curt task .. The problem is compounded when 
we find, 'that mo-st of' these, untralned ~du Its 
have had little Jewish··e.duceU~n pest the 
reli9ious 1sc.n0O1 level tn:em:selves.20· 

Audrey Fr .. iedman Man~us· comr:nents on this ·problem tn an. article about teQ"Cher 

training progre·ms. th~t s'eek to troin part- urne tee1:ner s w:ith little previou$ 

exper1 ance- i,nd 1i u le Juda·i c kr'.iow.1,e:d.g.e.: .. IJ, os re$earch has show.n, te:acher 

train1ng ts vital to th~e•sucoess of fu11-titne' teachers in ,e se-.cular .school 

s.ettfng •. how i:rn:ten th.e·r:nore so f s fl 8·$SenHaJ for p~rt~ttme reftg.ious, s.cnool 
te6chers··21 .B~cause· of th_e jmporte·nce of Wh.et ,tn.ese teachers transmi~ they 

must ,know what they .ere. are t~aching an:ct how to dQ .$0 1 n tn.e mos.t effective 

manoer. 

The following Usts the advant.t.190s derived from tra1ni,ng teachers rather 

then let inexperiencea,·but g.ood- hea.rled peo,ple teach t he future generation or 

Jews:: 

1. Aids, supports and encoura·ges the development o,f teaching 
cepabHit i es. 

2. Fosters awerene-ss of te·ach1ng and· learning styles 
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J. Enables. te:ac.hers to st;ay e.c:tiv.e i~tene·ctually and to.av.otd 
.$':tigrn,t 1·on 

4. :Oemonstretes good teech.i'ng,. provi.des role moo.e·ls 
5.. ProVHi:e's :an· o·pporturt"ify to tr.y tH1tigs o.ut t'n a sef e ehYironment 
6. Helps: te:8cbecrs Kee.pup wft~ eau.e:~tlonal tr.ends 
7. Shows H~e·chers how to plear, ahe,ad 
6~ Mel,ps teachers choo.$e e.nya-gtng -acHviH-es from a wide 

r.:epertoi-r_e of strate.gi.e,s end metnocts 
9.. Provi de$ ~nowledge. about ·materia·Js and re.sources. 

·1 o. GJve-s teechers -·a chance to· problem snlve 
.l 1. Ette~le.s teachers. to get to Rnow e.ach other, to ·become aware of 

each .o•ther's st.rengtbs end lale.nts and to·1earn how•they .,oen tfelp each 
o.ther and be a-support group for each other~ ··thereby reduc·tng 
lone1:ine.ss ·-end i·so1atioo 
12. lncrease-s.Judei'e knowle.dge 
13. Off er:s e sp;rnual di'mension tg the task of tetrch-ing. 
14; Provfdes :personal enn-chment end growth 
15. lmptoves self conce-pt 
·16, 61V~s-te·ach·~rs o· chanqe~ to ·exP,res$ them_se.lves 
·11. Df.fers g,f{'eqtlve Ways to m.ana,ge the ·classroom 
16. He-tps feathers. to provide. trgood phy,sfca·l and sociel -cnmate Hi 
the classroom.22 

These. reas.ons for ·how teacher '.training ·cen help ·indicates the-importance of 

hevfng well traineo te&chers. ·1t is-alweys· possible to "meke do .. wHh ava-ilable 

people~. but ~igher stend-ards cen tmd sh·ould ba attained. The benefi ts d·erived 

t:r.om hovtn.g a tn,ined rel fg,ious -school faculty uUimately offects the Jewish 

ide.ntit1es 01 the- children in these sc-hools . . (Several of thes-e elements noted 

above,3,,6, JO, 12) 1-3, 15. 17, gi'le clues re-gordi ng whot to 1-ook for in e-xcellent 

tettch.ers since one, c.an und.erstimd them os goe1s). In response to this 

perceived ne.ed in the 7O's the Joint Commission on Jewish Education for the 
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,Ur:11-0.n of AmericenHe.brew 'Congr:ey·anon.send \he Central Conference of 

American Rabbis begnn to e)(plore the .. p.o.ssibiHly o.f formalizing the .tra1n1ng of 

Reform Je:wtsh stt.ucators. In. 198'1' crHerie, w.ere estnb.lishe.d by 

·repres·entative-s from th.e J:oint Commfasion o.n J8wi·sh Educ.ation, the Central 

Conference of American Rabbis., the. Amer.icon Conferenc-e .of cantors, the 

Heb-r-e-w Uniorn Co1'1ege-Jew1sh ·lnstitu.~e ofReligt-on, errd the Nattorral 

AssociatiOn of Temp:le E:duccit,or-s for the ti'tle of· Retroml.leH-i:slJE{!11ct1tor. 

The stenderds establ'lshed seek·'to systemelize. ·• .. , ecademt·c· and profes:s,on.al 

stondords required of':e11 p~ect1tioners .. .'" and 0 

• ., reflact Goncern for settlng 

forth re'Qui're.d acfldemic study and·professi.onel tr~tn.i'n·g While·rec't)Q.n1zihg the 

·dtYerse bllCkgroondsof the men en,d .wome.n ~urrently working in R~ffOrm 

Jewish Educetion:·2·3 The Reform movement .is the ·first ;n North Amer1ca to 

establish sucb ·,a title end to outline the spQcific ctiterte it deem.$ necessary 

for excellence in tea.chfng, and e-dminislraUn.g. 

Teecher t'riSin·1ng: ~nd givtng clear me'sseges ('i.e. through. en ap,prapria.te• 

soler-y) u,.e_t e.teocher's ;work 'is ve.lued should ulth:nately lee,d toe greater 

res,pe.ct for the t~ect.t.er both 1n $.elf-pe.rcept1on and from the viewpoint of 

parents. Leo Honor phreses .. it thu·$: 

It hes been s:teted · thet ,8 r.a.bbi must b.e 'C person who~ 
in addition ·to whatever quelihcalions he may possess, 
is qu8lified to .be e rnints.ter of religi.on; .a Jewish 
social worker above all :must .be qualified a·s a sociel 
worker. Simi Jeri ly, 6 J&wish teacher, above e,\ 1 other 
consideretions, must be que11fled es en educator .24 
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oualHi:c.etions ·Of bolt\ kn.ow1edQa end teaching iskllls Jead lo a greater 

protas.sionalization of the t:each.er. EYen..Part-time rettglous school teachers 

nee.d to consider this.1.S.~UEL be;c-ause. ot the r.esponsibtnty ,th~y heve,·1n a·few 

snort hours aw,eek to pa,ss o.n the traditions of 'the•,Jew1sh p·eople .. Ac,cording 

'to Or. sarn_uel Jo.seph; 

It Js the• obh.g.ation o-f any professlon to .. ess·ure tts 
cHent·s.. end society of ethicsl "conduct arrd·effective 
per:f ormsnce by ~ach of its members. As dif'ficult 
and deli'.cate. ·as the e.thi'cal 6'spect of pro.feS:-$i0l'.f81 
regula:tion 'is,, it is ,probably less ,trouble~·o.me._ at 
1e~sl with respe:ct to te·achi'ng, than i·s the1 
expltcetion· and rnonttori'n.g Of ~ff~ctiYene·ss. Vet', 
how e:f'feCfively te,:e·cne'7s p·e.rform the, ftmctions 
e~pected of Orem has tremendous, signi.flcance for 
both the .future _of -society anti the 'life of every 
1n'.div.H:1ua1 fn it:25 

If rehglous sc·hool te-echers a.xpe.ct to m,ke O.A ·,mp8c.t, they mu:st kno·w clearly 

Ure importance oJ their task ~net lil6k~. sure they aocomplish it e(fe.clivety. 

Havlng now esteb·llshed the imporlent role of the tabcher, who migt,t be 

motiveted t:o.pur-sue suc_h, e posHtonl? We- now must begin to explore possible 

guldelines to determine who is truly quelifled, in o superior way, to fHl that 

role·: This meij appear ,an eas,y task~ but the problems inherent in such an 

exploration: present themselves immedf etel y. 
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The· first .Ptob.lem i•s 'the ,at,t rtude o:f the sc·eptics. Thgre are· those wh_o 

say the.re is "no way to: measure teachers, There is ·a chem1,stry:· 26 Though 

most mag nqt o.gre'e, this ettftude.,.mak:es the. exploraHorr all the morb' 

difficult. In erder ta. fe:el c:o.mmitted to working thtough e ·solution, one must 

~egin with a positfye attitude that one c·an de'.Yelop a solution. But this 

perception h.ints t,t the-inherent problem.alic natlJre of the s·eercb. Many 

elements remein nebulous, so· a.n acturale meaos: of dete:rminig efte:ct1veness. 

c.ont1nues t-o allude. 

·Another ·p-rob·lem stems from th.e 8ttitud·e· thet on~ wt,o teaches•in. th~ 

Jewish sch.oo.1 should do so based on tm i'nner sens.e of rrti'ssi,on: 

'The ,foremost re:outre:me,rU is: thot the tea.~ner ha.ve e 
feel.i.ng 0-1 dedft:et1on.nnd consecra:tton. Jewish 
teach,h19, .li~~ the r.ebb1'nate, is .one of 'those which 
.first :a:nd torerhost' must be a ce 11 tng. .1 rre.sp-ecH v.e• 
of how- much a nfbbi may know 11bout the t.echnlques 
of Ms profession., he mus.t Hrs't have felt a "co.It" 
Mo.st people will'.not cha11enge this c,ontention when 
it is mB.d.e in regard to the rabbi .. ·1 s:ee litHe 
distinction betw:eeo Mm andlh~ teBcfl.er i'n this 
·regard .. 27· 

How: c.an one establish sp_ec:iHc •criterta 'that. ,can 6PP1y to -someone who te.aches 

based on 8 "oe·l1"7 

A :th1.:rd problem. ense--s. f.rotn the f'act that rn a l1feUme we learn from 

man.y teachers, therefore we ell have opinions. about teachers. These 

expedeoce based opinions come to have on a4thor.1tati Ye significance even 

though each pers:on·s crHeria for an eff e-cttve teacher is based on as varied 
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;eJ,ements s_-uch as-the sfgnificanc,e· that tea~her had in 'Ms/her lifB, t,iow much 

w-as tearnect, basic' et1Joyment of the clas:s, 1·f the te.ech·er discip'1ned abl~, if 

the t'e1'Cher showed conc-ern for -the -student c8S e ,person,,, if tfle teacher actively 

engag·ed 

"in c·ommunHy ·octi-v.itJes, ·etc, Each· p.erson coul,d heve·- a df'ffar:ent op·irHon 

abou,t one teec:fter beceus:e they -each used·d'ffferent ctite_rie.2& "Opinion·· ends 

UP heving more-signif1eanee then •itact: 

Crfte_ria for ·excanence/effectiveness become more CliJficuH to estabJi:sh 

when -one co.ns·id~rs· the veriotts constituencies ,to which e teecher ~nswers;; 

pa.rents, stud~nts, ~dmif)isJretor$, pae.rs·, au with to·e1.r own crHeri$;29 

es well ·es-the continued tug-ol-.war between :se,c.uta:r·school.·ana. re'Jigious 

scho~J, extrbcurriculal; 1cttvft1es, on pot.e.nOollg dee:reas:'3, even the best 

t~acheris ebiHty to su.ccead. Sh•irl~Y Schetz -rec_ogniz~s the many problems: 

.. JndHferent students, 1tr.ig.g.erea feelings o•f 
trustret:ion, anger ood .e."en f eilure in a teach.er. 
C.haqi.eo wifh_ th.e res.l)onsfbility 0Ce:01'1erin9 a larg~ 
number of ohjecnves i'n,., relat1vely short perioclof 
time·, the relig-1:ous sehoot teacher fee.es the 
enormous ch8'1H:mge of stimulating students· tntere-st 
e·nd participation in order to .. ec-com;pllsh tflese: 
objett'1ves. Not an easy t6skl 'The fact that young 
:people have many other aoHvHies to occupy them, 
coupled with the reality that ·ma·ny tam1Hes place a 
low. prio_rity on Jewish educaUon, make the tesk ~.ven 
more dHff cult30 

The tea.eher aJso operates under the burden of a ne_gative stereotype. 
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Tho.ugh Judaism le,uds educat ion ·end the teacher. ·on the other haod
1 
there is 

the equally. Wi'de,spread hot ion thel one bec-ame a teacher 6fter having fajled in 

ell pur$uit:s detriend·ing knowledge or skill...:tb:is ambfvalence must gi·v~ w.ey to 

& ~niversal re.s}>ec't- for the teacher,,'both es· e·profess,1ona1 end as~ human 

b'eing."31 Notrnan Lamm also discuss,es- the probi~m o,f a negetive-attitlllle 

:to·wards. teachers· abilities. He, di-scu.sses thi·s petcer,non in terms of one of 

faqr myths fhe:t needs disp:elHhg, Myth number- twQ: UHe who c-an~ doe'~.; he .who 

c.annot, te1mhest He··underste_rrds this my.th to be•e self-defeatirrg ,not.ion arid a 

·seJf-fu1fnnn.g_ proph'e·cg. Thi's is: tonnecte'C'.1 to an ass.i'rnHationi-s.t tre.hd. fn 

which· Jew:s p.erc~ive Jud,e1s-m f)S frrel'avetil and, by conhecHQA, ltfe work of 

leaCh-ers •of' Judatsm ·a.s inconsequentH,1'. 

In e.r:i_ctent limes teachers had status, b..ut little money. In rnQdern time·s, 

without mo.ney one hQs no •Status end without $ll!l(Us one. cannot rise. ThU·S \ .. 

er.tu-calibn at.tr~cts th.e best a_nd the wor$t The be.st-·-the mQst idealistic, the. 

most ca.mmltl'e.d, the. t:nostprincip·led. And t'~e. worst too- - thos·e who couldn't 

make H in pre-med or·pre .. Jaw.~.'i Th"is my.th must be .destroyed 1n order to 

relnsH11 pnd·e 1.n this important profession.32 11mm beHeves "lhat he who 

can·, does; end he·who can best teacnes.il~~ 

Ultimate 1 y, to· determine the sue:cess o,f ,a teacher ,one. must c-onsi der the 

"effects."' The final proulem of determintng effe.ctiveness pre·sents itself ·in 

tn_e follQwing pessag-e: 

... th.e effecti veness of 1nything pertains to ·its 
effects, t he res•ults thet cen be ~ltri•buted to i t. 
Sometlmes these consequences ere readily 
apparent, but in other instances they may not 
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ma:,:1,1fe$t tti:em.s.elve;s for years,. Henr~ Adams· went 
~'O far-as to _claim ihr,'t ''e, teacher eff:ee.ts e.ternily:; 
h'e c'atH•:i'ever tell Where: his infl.ue.nce stops:· 
Ob'-lfouslg, 't.he.ioore remote an effect is, the more 
difllc.ult His. to identify .with certainty, what or 
wtro is responsi'ble ror it Moreover, everi WJ'ien the· 
cas~ttl a.gent 'C&n b.e identified with some cert-arnty, 
w~ are r.eluc.t6nt to impute effecHve.ness 'if the 
result was not intended, ttTough we· are not hesitant 
to assi•gn lnem-e for un,intende,(l efforts urot ore 
unt1esi rob 1 e. 34 

Ttieref'ore, bec·aus:e the etrec-ts., d.o not u~J..1al1y a:ppear imme.diately, nor are th8!J 

·clways obvtous, il 1-a np_t ·a1W:ag·s poss·ible to make a judge.ment. But the 

trhportance oJ attempting to find o .s,oh,1tion remefns. 

T'he, ·ebHity to speo~ occurs nmture11y 1n humon betn.gs: The ability t.o 

eommuri1C'ate knowledge ·and fnf.ormaUon is apparently als00 i'nnate·and 

therefore o simple process. i5ut :one should nol assuma. that ell can equally 

wen piss on knowleoge 'to ·others. A closs of bored, ,fidgety students i·ndi t ates 

that not ai.1 teachers 'tu,ve the ab1li.ty to .en;gage e c.l'ass. Contrasted with a 

competent teacher, ·who ma1nlatns the ,$fUdents: tnterest, and one b·eg·ins to see 

the skill and artistry i'nvolved; 1'Alth0L1.Qh it seems eff ortle-ss, it is the result 

of ye:ars of traitiin-g ahd experiei:ic·e duri'ng Whith ttTe personality ha·s grown and 

matured •en.d has adjusted us-en to th.e. infinite ¥8riety :of the teac:hi,ng 

s1tuatio.n; and during which the skills end technique-shove become refined end 

p·erf ect ed."35 

Not just anyon·e can tetich.; not just anyDne should teach. The job of 

re.l191ous school teacher reQu,ires· deotcet1on t,nd ability. Standards are 
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diHieu1t to estabUsh d_ye .to pr.oblems of too· few ·qu-eHf-htd pe·ople, low prionty 

pieced on Jew1sh e.d.ucation, etc. (see. previous sectton), but the fact remainS.: 
Teachiny ..is a skilled profe·ss'i.on. There- is no formula 
ttret can tek.e the place of treirred· and experie,ncetl · 
teachers,,. Any hope to the aon'trarg is on.ly wishful 
thinking ·end must inevitably •lead to a we.ste. Qf 

effort Because •of the d~arth ·o.f trained teeoher.s.1n 
the J·ewish. field, leed'e.rs have indulg:ed lo e .large· 
degree, in e frantic s'ear-ch· fort m~gic formula. which 
wbu.ld ;-solve their proole:ms.3t> 

H.qw do w:e proceeg.ln looking for t:h-e e,fl ective teacher? Most lay people 

fl'nd profe.sston.a1s ogree tha.t the b.esl wo~ ··t·o determ1ne effe-ctiveness i s 

through the end prOdu.ct; what. tfle stud.ent.s, learne.d tnd flow well' th.e:y 

lea;rned.,37 6ut quite ofte.n 1t .is also difHcuJt to e:v.t,lua1a the end product so 

the next opt\ion is to turn to the ·egen'ts in q,uestion:"38· •In dofng this. we· must 

be ebl'e t.o e.stablisli a connection b.etween what a teacher does.and the restilt . 

This telationship.·mey not o1ways p-res:ent its~lf·ciearly and an teachers ·do 

not have eQucl .atilflity in all areas}9 ''NO teacher-can be an things to an 
students or e:guolly effe-ct'ive·in cant·r1but1ng to en goals of educ=etton."40 

The teaGher must bee aware that: 

1)" ... learning ta.k:es place Within th'e .le&rner. A·ll the 
le,ather can,.do is ~reale c situation in which the pupil is 
stimulated to learn., i.n w:tttch he wi•shes to leor.·n. This 
me:ans that interest tn~st be awakened and interest is 
followed by e.ff:ort." 
2)Th.e best learning is through experfence. • Whet the 
child 1s to learn h.e must first live." 
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" ... the te6ch.~t w.ho ,looks et his-Job make's efforts to 
oncterst-8.tld lhe oh.ii a b.oth as en em.otional as wen as .a 
th·1 n.kfng hum en be.tng, he i's'. creeHve 'in his 
fhterpret~ljon .of the ~urriculum and sees n in terms of 
tn~ c~Hdis\ u.nderstandtng_, and' ha ·g_uldes Hi:e. learnrn2, 
prac.e.ss 'by fo,nowing sound ·pt·1nc·1ple·s o._f lea_mit1g.1' .l 

The .. evoluator (per.sin obs:etvin~) must .ta1<e into conside·ratlon the 9rea-t 

.diversity .o.f e1rcutnst,nce-s: and gools find to see if the teach.er is aware of the 

i.daa,s lJsle:d above, a.s wen as to se:a if. the teocher serves as 11 ro-1 e mo.de r 
outsi'de- the cl_assroorn WHh students aod colleagues .. Eoch c.bfli.t_y of the 

ef.f ective te~mher requ,ires-. differenl skins,: All must come in to play:. 

Clearly,. our conceptfon of "the effective teacher~· cannot. 
be some r:nirrow,. -&on-venU.om,.-1 stereo\ype. We ne~d not,. 
however, reJect the notion of ·1neffectuallty among 
teachers, R·e_sp,onsible adminis·t~ato.rs are obliged to 
ren-der judg_ements r-eg.ardi'ng teacher effeetiveness~ and 
students~ alumni, peretits,.:and the-·g,erierel ,public meke 
such c,Jessificat'ions as a matter :of course. The feaching, 
p~ofesston has its o·wn interpretation of what tonst1tutes 
an ~.fffetfve tencher_, however, and has a 
·respon$ib11ity. to P"ersuade others to reexamine thefr 
conceptions ·1n its ligtit.42 

rcn11n@renm -mrnr ia&®@DTI©lD@@ 

'Leo Honor believes that when di$cu,ssing teachi ng one must ·consid.er 

,rtits1tf and motsuf and recognize· the di fference between the two terms . 

. Ro(~""; requtres --thet one "recko.n with ideal go·6Js·;" the need and desire to go 
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·.bey.and whet ·enyone e..1se hes. done before. t!Btsuf' "e:ormotes a.ctt1elity,{he ne~d 

to• re·ckqn w'i'th life as H is:·43 Effective .11vtn9 req4tres a healttig· be.lance, 

·of th_e two .. So do.es ·effedive teachin'g; to cornbtnig r(Jtslil arid mats11i ·e 

teacher rrltls1 also t,n~tor .fn elements of personeHty (who the; teocher ls)~. 

knowledge (what the teacher kno.w..s), arrd ·sKills (how the· ta.a.ch.er use,s wnat 
slhe knows). Each of the.se will be dis·c1,.1s-seti. bel'oW•, while also :consicier.in.g 

the balance between the ide-esJ encl the,reel wor.ld. 

One·rnus.t es.k wfrat typ-e of person pursues such an endeaveir-'? rirst, a 

teacher is· someone who has an fnter,e,s-t tn and, ho:p'~·fUlly~ tt'Hwe .for ch'ildren.44 

AmJ., .sinee th.ey w.tn teach in a reJtg1ou-s setting, a des·tre, to g·atn ··spintuet 

"5atisfaction~· A~ s/.he should also be fnterestea in.work that allows for 
~cre~ttve se°lf-e~press1on··46 and be c,om·fortabJe 1n suph tm environment: ~As 

in other area.s af bu.man endet:,vor, .s·o in teactUng ·1s it rere th·at perfect.ion ts 

a.tta.ined. The c.reatfve t~cher s.ttive-s c:Oh.stan.Uy tor p.er.fe.c.ttoh; never quite. 

-ott,1:1.it1:s it occe,sio•nally c.omes clQ~e to H; ond finds 1n the ef'fott many a d.eep 

.sotisf6ction::·47 :A, teecher,s'hOUli;f Y'lUmately be •~ perso·o who is tr"seeker 

·after lruth.'"48 

The ba:s1c component of who cfloose.s. to teach lies,,tn the person.allt:y, 

·otten the persooaUty of the teacher is·. as importan.t , if not more so,, than the 

~ontent.49 Though this, m11sl ngl be the onl'y e·le.ment to determine ,ones 

teaching abihty, its stgni'fi'ttmc:e warra.nts ·expa.nsion: 

:Whet. are• the elements or the good teacher? . First ond 
.foremost is the. teaching persona1it.y. There. ere 
,peo·ple ·w.ho are born teachers a·s. the.re are peo.ple who 
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ere tlorh actprs, mysleians, wrHers,etc ... The-se 
Pe'Ople rn.u:st teec,h .be._r;ause. it is Jn their b.lood. These 
are. the ones, ·who -us-uall!:f .-.perform" .in front of the 
classroom. rhey hold their cl.asses wlth l.he~r 
"g1:fl;terin_g eyes," with the power of their e.loquente, 
With th.e excitement they ·gen.e.ret,e·. 1he mumftrne is 
mide spectacu1er. They contrel by en tnr.re.r power, 
strength, and 
ded'iGatioh:50 

Th.& elements of dynem1c·pars:oneHty· must .. ex1st tn 
s.om·~ degree i'n any suctes·sn.;1 teacher. A teacher is, 
o performer. He stahcts :before,.a gro.up whi.ch is o-r-.ten 
re-ce.ptf've, a~d. often hostile;.·and .he mus:t :e,stabltsh a 
wo.r.l<ing rel1'tionshfp With thts group_. If nis 
persona 11 ty is e negeUve on-e,, H he d.oes nol exulite 
s.ome warmth,,.some. concern.for the pupils he 
te6ch.es> if the· p~pils· se,n-se o per.functory attitude, e 
casua:lnces·s, or an indlfference, he wi.11 fall. Can ·-this 
warmth be· simulated? it is v:ery unlike'l§. l't. must 
exist as part of the r,,erson.ality . . And where it does 
no.t -8)(ist, wttere there 1s i'ncfiff erence., where· the 
attitude is that this 1-s, a job thal must be dci'ne and 
g'ot o'(er Wl'th, no teaCh-il'!,g can take pl6ce.51 

Tnere are many personaHty tra.tt-s necess:ary for all tet!chers,s ome or all 

Of the$'e trail$ may appeer in eny gH,eh teacher;, ,but the qualtlles of' the Jewish 

teech~rretn8fns ur:mientioned. The f'Ollowfng stetement of Leo Honor expresses 

a trait esse.nlia.1 to _the tr,uly motivated, and, by extens1011, successft.O Jewish 

te.achen 
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Tha .. Jew·ish teaeh·er must be concerned W·ith tfie, 
future of Jewish Jife 11t America. He: must .be 
corrvtnc·ed that •only throu:gh t,is ettor1$-'8h~ rno·se: of 
hts t.oneagues ;n·.hi-s kindred professiQns, to.gather 
w1th th~ i•nHuence and insp,ireitfon Which wn1 
emanate .from 1.srael, nan we help build t'he ktnd: of 
Je.wi·sh rne which wHl rneke it e dy,n:amp oJ future 
Jewf'sh· creativtty.52 

Wfthout thi.s powerful mo'ti.va.ttrtg s·err.s.e of duty, tnes.Jewjsh t:e.acner merety 

performs the potenuan:g r.r111ndert~ task ottransmtttf ng information. But wi th 

a cornmt,tment ti;, e mi-ssion·., ·a J.e-w1sh tea.char can s.triY.e Hi htgher. ide.als. The 

fo11owf~g descr1be•s"e n·ew•kin~ of teacher: 

These mo.dern etiu.ca! ors .6dh~rea to Hie theory .t.liat 
ettuca.Uon .is• ti. JHa-lo.ng protes.s. Th.ey ·s.et out .ta 
study tn· o.rde( l .. o atquire . .th~ s.kflls and· techn.iQues 
that mal<e· 1.or good a.nd,Compa.(ent teach£WS .... Most o'f 
them had :an exc:.eJ'lent Jewts.h educational back·ground, ._ 
but .a:ll of them .continue:d their st udies throughout 
their adult"Hves .. 'E.ducaHon·to, them w,.as both a means 
end an ·end;. 1:rmea.ns lo better interpl'i'e.t to their pupils 
·ba·sfc Jewish \falues in tn:a lLght of a cons.tetitly 
changi'ng wor1d·, and an e.nd t,o ·fuiH1 and realize the 
tted'fthmal Jewish goal of ·education- Tarah Lishm/J. 
(.learning for 1e-arntn.g1s sake>.53 

-As muc-ti es personality pley a m.eijo:r role in d.etermining e teacher's 

succ-ess, one cannot aepend so.le1y. on personality, 

.One hes to know h.oW lo do it There are skHls (md 
tecl'.\riiques lo be acquired and 1:e.arned before one can 
call ,himself a competent teBcher. Trustfng entirely 
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to t~e f.orce oJ p-ersotrelil!f, .... 1s d6ngero~s. ,Beside;s, 
too. maoy,dernends are mad~ 14pon a. teether; arid 
eloquence.. and charm .. somet 1me-s lose their gla'rnour tn 
an :atmospher e of s·ornen.es-s.54 

A teacher must Rnow b.fs/her su.blec(. not net.essarny to be en e.xp.ert, 

but' at lea,st to h~ve a "'thorou.gh gn:runding" in P.,paMJc.uter c-ontent areet The 

te.iic·her sht,uld' rnso be leethJn.g new material an the Ume s.o.·as to ke,ep current 

'.and notstagrii;te;.55 But thEtr:'e c.an be mote than a·basie kn.ow1edge •expec.ted: 

Ther.:e is the ttctlo,n, tt:iat t.hEL. :teocher, fn. es much as: 
he d.eals ,With chUdren:. naea not pos.se.s:s e broad 
set,u1,ari ·end· Jewlsh bacl¢gtourid. The assumption is 
that t1 tea.chet re-,qufre.s only_ enough pedag:mgic 
tOmpe-tence and Just .enough intormati-on to enable. 
htm to encompas.s. the content -of the class 
curriculum.56 

... the ldeo that eny · ce., 1 i'Og, can .. b·e p.1 Bced on whet a ... 
tea,c)l~r ought to k·now- is f enocious, beeouse .the 
Lettctier c;omes into educBOonoH!o'r,tect wnh oduas 
,.a$, w~n as chJldren .... the .,:teech~r ha.s to gain fhe' 
confidence: of patents. And ~Hlc.e t.nany of the 18tter 
are sopoist:tcated men·.-ancl women, the.g will re.spond 
nworably only to a t.e.ac.her wnom the.y can respect in 
thefr own terms. A tea.oher mu.st re.pres.enl Jewish 
tradition at 1ts·t1est; .ano that bes:t requires bre_adth 
and profundity. 57 

In fact, "ho te-acher c.an ,ever .afford''to. f ee.1 thet he hes mastered his fi eld w1th 

f:i na.lity. He cannot ce.~se study·1ng, for the obvious reason that there is no 

potnt et.- which omniscience fs ettai ned."58 

Tha requirements to b-ecome ,e Reform Jewtsh EdU€ator suggest specifi'c 
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,aree$ ln Which e. Ptoless·ia.ne.J Jewish educator·s.hoyld be proficferit Tg be.g1·n, 

the "-·ReftJhtJ,JeN,1sltEd11.et1tar ts e profe.s-sibn&1 ti He awarded ·w o p~rsen who 

m:eets hi;gh st.anttards o.f ac:ademlc pre.perauon:and pro'fes-slonel expertenoe·." 
Thf$ title: is c"o.nfered upon· people ·w.ho h-ev~ en· etN.anc~ed de,gree from one of the 

Reform fnstituhons .-of Mgner leernlng or an .equ1ve·1ent fhstitljtion, sµeciaHzeo 

train.ing in ediJc.t-Jtion and ,admin1~ttetton, advonceo s!trdy of.,JudaJc s.ubjects, 

.-e~perienee in the. cl·assto·om ano e si,Jpervise:d rnternshi'p. A committee. 

,evaluates each app·11cati.on arn:i deter:m1n.es ac-c~pta'.nce. An o.f' these· standerd.s 

were estabHstfed to enh~nce the queHty of..Je,wtsft n-re in .Nprlh ·America. 

eut more than k·n·ow.ledge of tha heHfln wtiic.h the teach.er ·1nvo1ve:s 

h1m/her$J~lf i•s nec·esser::y. BtQ8(1 b~iect .knowledge end experience ten only 

~erve to erihtmce 6ny te&cher .. A Jewfsh t-eacher sho.ultl.'be, "of s:0me culture.:" 

Meis.he· s·hauld not only be int.erested,•in Jewtsh life in America, but'in -any_ 

eoun'try: wb.ere Je-ws-ean be f.ound. Tt:ie arts,, both graphic. and lheater; 

Journe11sm; l'iteratur.e-; any .area of culture that c,en. enliven {he study of 

Judets-m for bis/her young cherges.59 The greater the !Jepth the teacher ,can· 

bring to the chis,sroom, tne gre:ater chance th.e students will carry what they 

learn home, with them and into thefr·.adult Hves. 

Alo~g with fJ'C·QU·ired knowledge of the parUcuJar subject to be tought, a· 

tea.cher must also hove ei "· :· basic knowledge.•of the laws of learning, of the 

psychology of the pu_pns ~e-teaches-.... Orie must neve some notion of how tf:\e 

mind one i's seeking to re:ach will reect."·60 The best 1ntenUoned teecher cen 

,ultim1,te1y fafl 1f he/ she tries to do too much, too quickly end only succeeds in 

fruslr6ting ,the students.61 
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lh -sumt-n~ry, o teacher must b_e learn.ad~. Wise·and courag~ous, L_earne.d 

tfnt1t.J9h to carr~ on a dlscussfonwlth peQple· of an 1e.vels· or ~nowJedge;62 wis.e 

enough to .be flexib.le ·-to meet chen,gtng s1ltH1Uons in the' c.l~scSrQ_om and 

changlng n.eeds in chang_tng ttmes: ''A tra·dil1on wh.fC? rerneins $t.8tic i 1:-i: lhe 

midst.of Hs adherents is a traoitHm.w.tiich mu:st atroP.hY;"e;3 ·co,urageous 

enough "'lo fa.c·e up to liis ·QWn probl~.ms a~ w_e11 as ltios-e of the tradi.tion. A 

teaeher who ·ft:Jils to rework tilsmare.rtaJ an~ ,flts ipee$ b-ecause he fears 

criticism is s_pirituany de·e.d:·64 

.Jewish. educ·auon needs men and women rooted 
in e. love of t:nerr pecQple aru:1' Hs: herit~ge, who 
.recognize thal the,y, hav.e· tQ: share·. foe.responsibility 
f.or enatHing th.eir peopr:e eintf a~ traditton t.o. live. 
Only by the1r s-tuayfng deepiy e,~d lhlnking cre.etiveJg 
can tha.t r.e.sponsi'bi 1 i ty· be met65 

No,w that we have considered elements ,of What .constitute$ the 

psrsonalily of'th-e teacher and some id.e.as ·of·What a. t-eat ber :should know, W·e 

now turl'.) to whQt a teacher should JI£!..· end how a. te·acher shoq.,ld behove. "Thi:? 

~ea.char •Who reany looks ·at 'his Job $ees it ~s a complex ond .thallenging 

undertak1n9. T.hot. 1s why h1s ffrsl responsibility i$ to view it with en 

awarene,SS of .its rmany fec~ts.:; 06 One of the mejo'r faGets to consider 

involves knowi'ng hQw t_o conduct e. c1as~ in 6 manner thot permits the greatest 

amount of l'e.arning to occur. The fo11owfng is derived from a Hst of elas.sroom 

rnenagement Up_s .th.at ~ives some insight into areas e teacher should consider: 

1. ~biJity to, be personal with students in et way that shows 
you c.are but cannot be ttiken advantage of. 

2. Be a~•1Y.'are of the external fetltures of a class. 
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3:. Be f'lexl ble wtth lesson,s. 
4, Be well organized. 
S. ~-1 ve CJ ~ar me.sseg.es-of ,dtrect 1:(:,n tirid · tn'tent. 
6. Set clear end·.reasonable ·standards and· bat !<: them up, 
7. Be·fa,ir.ona ··oonsi'stant; ect J.'lromPtlij, but don·t overdo it. 
B. B.e ·mtture :and. cont·rolled. Oon·t give mixed measag-es. 

R~ther, model t.he ·desire.d behe,ttor 
9. Be· able to mo~e freely ;ebout the r'Qom. 

10.. R'.e1nf1:>rce· proper bahavtor and. frHJke sure, each s:tud.eht 
hos en opportunity to· fe.e.1 s:uc~·es:s fqr .good behavior and 
gaod w.ork .. 

11.. Involve p~ren~s-. 
12. Do not tre.sitate to admit errors. 
13, Have t,nd ke:~p & sense Of h.um.or ·at an times_67 

some .other. areas teac'f,,ers should consftl.er d.eve.J.op,ing are the use •of the 

olat.kb.oar.d and chalk to help students. v-isuali:ze~ que-stton1ng, ski11s;6·6 acti've 

Hs,te:nii ng skHls. f.eeo.hers ,a:1so :he'le to know ho:w people Jeern.69 The 

f0How1ng fiv-e principles o-f· learning come from Ivor K. Davies Cotn.petency 

Ba:sed LearAi ng: 

L What.ever-a stu-dent le.arns, he must 
learn il far himself', .rro one can leorn H for 
h'im. 
2. .Each -stud~nt 1 earns at ·h1 s own rate, 
~nd, for any age-_group, the variations in r,tes 
of learning 6re considerable. 
3. A student learns more whe.n each·step 
.is. immediately· strengthened or reinfotted. 
4. Full, rather than partial , mastery of 
.eech step mal<e,s lot.el learning more 
meanihgf ul. 
:5_ When gi,ven responsibility for his own 
leaming, the student is more highly 
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mo.tiv:atea~ he 1·eorns:and retains mor:e-7° 

WrthQUt an .aw-are.ne-s:s of new ·.chil'dren 1,.earh the proces~ of teachl ng ·stagnates 

end a teacher c~on begin to. feel frustrate·,:t The process of t.e.aching requires 

that the teacher e%1a10et.e· Wh.ist need$. t.o be 1e·arned end pre.sent the materh~l in 

suc.h· a way 'that the' ~ttident .can .learn. ·ond 1nternali:z.e the ·1nform.atJon. 

''Leaming :;rwoives, t:ertnln c:hilnge-s, o~. {he port of th.e learner that are 

co'n$1'dered ~esi'rebl.e.," 71 

Another --sl<11l that tetSchers .•shou11d '.~.velep, whic.h des.erv.e·s further 

eleborctio~, is ttie• skill o.f preperation. This:,aids in k~·ping a lesson now109 
smoothly o.s weu as cutUn.g down on disefpiline problems. A busy student does 

not hove ·ume to mi-sbehave.71 The process of,pr,eparation requires more than 

Just e less,en p1en aeceptable to the school e.dmin1str:ator. A te·acher rnu.st als-o 

hove an overall sense of what he/shtrhopes to accomplish in the lortg, run: 

A teacher Jmows that preparation requires. more of fl'im 
before,he •meets hfs class than merelg to. think of o 
g_reat many fif')e, noble• end b'eautiful th1ngs he would 
like to teat.h his, thildre~. He· mfgh't think of e great 
many·.noble ah-d .beau:tifu,1 dasiderata for Whicl:l his 
pupils are not ready. l't is a pe,dag.ogic truism thet the 
teacher must ,reckon· with ttre child t1-s he fs at a 
part1c·1.,0arrnoment. Wit'h the t1s he is as a starting 
poi.nt; t.he child may be sHmu.lated to move 1n the 
desi.red direc.tion et the pa.ca he is 
prepare·d to go. 7'$ 

Teaching involves many challenges. Perhaps (he greatest chellenge is 

knowing h.ow to relate to the. parents of the students in 'the cless. Often 
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pe:ople Who· go i.h to teaching do. so out a 101,1,e of ·chtl.d_ren .a·n.d tney do not 

oonsfder the real Hy that the paren'ts .. o.f those ehildr-en have on invested 

tnte:rast .to shd responsib'ilHy ·rortheir chOdr:en, What goes 0.11 .in the 

clossroom mfty net be in ec:cord with wha_t h·eppens·.at home. This meg be due 

to e. true sense o.f 1deolo·gy on the parl ·of t~~ psr~_nts. They· rney con$ci'o~.s·1y 

cboos-e to be more or l~ss obser-v.ant t_hen W.het ts t.eugh.t in the; cMss .. Or the 

perents do, not feel e commttrneht t~emselv.es find mer~ly ,send the children 

out oft ,de.stre for their chfldren,. t.o ·learn J_Uif~tsm. The.y :see no reason to back. 

up the lessnns rrcrrn tne tles~room et home. The st:hoo.1 should not try to 

conflict with th.e h~rne, rather u·y lo ,develop: "~·etter etHtu.aes towerds 

~ewish •'1tfe" ,espebf-(t/lJJ iothe. cBse of' e child who cornes·t.rom e home not 

irosiUYely d:i.spos·ed to J'Ud~fs'm .. Wtlh 8.'po~.ftTve attitude, pertlep.s the ,child 

·wnl :tJrio.g SDtne-Juda.ism 1oto the h·o.me erniheve ·o posltiva i'nflu·ence there.74 

There. is often more to. a. home s,ih1et1on t.h.8n· •i_s·obv.ious to·:.the outside 

ob·s.erve.r. ·fe·achers must ... hav0e enou,gh understan~1n,Q ebout the 

complexities of the humen pe.rsone1hty lo be a-were of the meny Challenges, 

,temp.tahons .end motivations w·htch c.ondition the deveJopme.nt of every ftYmily. 

The:y must know end eppr:eci·ete the par11cular talents ,of each set of potents., 

for thes·e too ·1eave their mark upon the child.~75 The teecher should have in 

,mtnd the ultimate goal o·f whet is best for the child. 

Ah.other signific'lmt chaHen-ge fedng the te.echer involves his/her 

relationstliP With the students ·1n the class. "Ttr.e specific job ... i's wlth the 

Jewi-sh Qt)ild i.n the world of today. It ts important to understand the ch'ild~ 

not only 8s en tndiViduel, but in· h1s. relate:dness. We must see him egoinst the 
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background of h.is family~ Ms ne.ighborhood, h:;,s, public sc'httol e-xperienc~- rt is 

nec:es.s·ary fo under:$lertd th.e 'impects.of the, env.lronrri:ent upon the total 

personelity of the. chHd_ .. 7e, This :1s not elweys an easy·tesl<) m6de more 

diffltult d.ue to. the: fact thet ''childr~n ire cnJlow-; the:y ere c-opable of ti.1iarre 

per.f ortnaoees. The.y c,en 'i'n their eonfuslon ~na tn their immaturH9 :do 

irril.ating, stupid, often obrioxfous things." 77· 

The teac,her must be aware Of th'is an:d keep cqntrol. of the· clss.sro.om vlith.out 

losing sense of' Vte _greeter .mission. B~c-~use this re1etionsf.tfp between 

student and teacher -reme.ins· "th.e, mo$.t imgortant single aspect 1n toe :tea.chin:g 

.situation•." 78 The on:ly way for quaHty leernt~g and teaching to occur is in an 

env.ironl'.'(ient Of mutual respect tmd posiOve feering bet.ween teacher and 

student.79 

.:N,ol evet.yQne 1s, e.~l~ to 1ee.l c·omfo'rteble wHh:chilttren. some adults 

seem to h&Ye clear me;mor:y eibo"t w.nat i1 wes like to bee child.: TMs ·,nnate 

·knowledge seems to allow thos~ peo:ple· tlil:releta, l.o ,children in a natural and 

rela~e.d manner thusJ>ermitti.ng them. lo succ-e.ed ·in ·we.ys thet others c·arirto1t.60 

'This would seem to •imp'ly t'hat "teachers ere't1orn~ ·not made,"' but th'is 

,snot the case, People·•can be taught to be t-eachers:,8·1 some. pebple just have 

some advantages when toe:y begtn. so how should' teachers ideally relate to 

chlldren? Not es one of them- ch11dren alwe!:JS see adults es adults no matter 

whet the behtw1or 

and 8ny aiterrip~ to blur the lines o.nly co.nfuses; .not to gfve over decision 

maktng to: chHoren that really should be done by en 8du1t: 

the ·tdeal relationship between e teaeh·er and his 
45. 



Be:n-Ora 
Cont., Je:w. Ed. Spurces 

PiJP.ils-ts basen largely: up.1m· th,e te.fH~her's awereoess-· 
Qf the chilE!t l:is a persorta.l i.ty, .hfs respect tor flim e:s 
a tbi'.nkting,. feeling frlurna'Q .be1ng. It ts ti:!~ ·same 
.democr;ati-e approa·ch that a person cif go.od-W11'1 hes 
lo all pe;op,l.e11 whether &dulls· or. cMldrer:i. It ·is 
h:ighly different from the . .aOthorit·etian ~ul:e.of t:he 
t.eache.r in tne .. 01d-H1shione~ class.ro.om,.·Which can, 
be. ri.Qhl1y .tQmpated to the' fi:,soJs:t ~pproec.h. The 
ideal democretic,.relal1·onsh'fp .ref e'rred t-o ebove i•s 
not inc·onsistent. WHh ri.ghtful aL1tnority and.the 
power to gfve- drrection when necessary,.81 

EJf ecuve leae.~fng requ1.res, the riQht kind o,f ,personality, 1<n·owiedge of 

th~ ·su,bject to be taught as well -e•s e broad,er knowle:dge:•of the Jewish and 

non-Jewish worrd and the .sfdlls to suc.ce:s:sfuHy translate knowledge int.o 

lea,rning .. E'ffecHve t eoching also re.Quires a·'balance Of r11t:s11i .and mots11l
1 
.a 

combination o·f the-1de.al and the··rreal. ihe fo1lowfn8 statement summarizes 

the- es$en€e of ·w~at rnake:s for a good teecher~ 

There is no qu_est:ion that teac:hfng is art art. It 1s an, 
art that.is the result of innate 'talent, sk'111,. 
preparation, traini.ng, ,and· practite. It is an a_rt for 
which not everyone is• qualifi'ed and which thos·e who 
.a,r.e qualifi-ed do ,With a varytrrg ·degree of st.iccess. The 
meteri'al one work.s wHh---the human mind and 

' ' 

petsona11t:y-- is de.licate; t_he damage lhot can be done 
is gre:at One. ought not tp enter tne profession of 
te8ching unless he. pr~mises himself thet he will 
dedfc·ale himself to maKtng hims·elf the most creative 
and skillfu,t petformer it is within his power to 
become.83 
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~mrmrmmrcm I:fRmO.@rrnrnmn 

The rabbis .had a cle.artdea of the.i.r expectauons of ·the excellent tea-ch.er. 

Their atti.tUdes appeer throughout rabbinic source·s. This reflects the 

i'tnpottijnce or the vr:oJesston and the. amount of time the rabpls-·spent 

c.onsld$ring the elemeo·ts:,of ,the proJession. The teacher was one to tJe 

verier-t,ted by stude.nts and p.arents, but -'the teacher must olso· keep rn mind the 

influence ·he ftti th1-s c·ase) mi,ght have on the y().Ongsters under ~is lu.telag.e. 

the raobfotc. teacher s wer& tee-ching both •for kno.wlectg·e's ~eke as ,well ·8s to 

insure the conUnuance of the Jewts,h tradition. They Were cl:Oing G.od's wo(lc 

The depth of'the robbfnic 'insig~t into the tree of teether pronciency oont'im1es• 

to tmpre$s, .even today. 

ln conter:np-orat y t'fmes~ Ute· respon$lbi11ty ctu1t1tOies·; Jew,lsh e_ducator~ 

sun _i100.der the: Question of wh_et ma_kes th.e goo.d te~her.. Modern :edu,eators

disc_u.ss this 1n ierms of p:ersonelHy· tra1ls deslreabl e ,for the ideal · te6cher. 

Ile.ca.use tttts pe-rson serves 8S a role mo.de,1 for the future members of the 

.Jewtsh comrruJ1i'ily, wrth.oQ:t whom there would.b·e no Jew.ish cQmml(nfty, 

·he/she -bears e greet responsittHHV to be a ce.rt,tn kind of person th~t i?arent s 

would went their children to ·imflete. 

ihe: tssue of s-pecific skil'ls c.emes fnto the df,scussion.l but mostly in 

•va·gue terms·. There-does ·not apl).ear to bee great emplaosts on the actual 

·beha•tiors re-Qu:ired of religi-ous school teechers per se (except in the case of 

the Re-form Jewish Educ6tor-which fr1cuses.on education cand experience). The 

bulk of the literature focuses on full time teachers. o.f Jewtsh subjects. There 
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"are several reasons why U1ls. fs· the ·case. 

First, t~e mo.st common ty.pe Qf teHg1fi1,J·s $ch'ool program occurs .o.nc-e or 

tw1c.e:·a week fore few hours, Th-1$ rrJi'nimel ,amount of time. does not seem to 

W:attent ;.a body, of literal~re that el eboretes on UHs area in 'perttcular. Second, 

lh~ neiture. of the teacher 1n: thi~,1situetton 1s:usua11y n.ot e proJessional and 

m11g even be e member of the···co.o·gregetjQn. ih w.Mct:i the- school.1•exists. ·such a 

person i.s acHng out of tonvicUon a:nd cornmtttrrterit and ~tfli$ makes eny ktnd of 

substanUel evoluaUon dfffitult since. one. would not :want to a.Jienate such a 

ve1ueb'1e so.urce of support. Tti'ird, the ·ar::e·a oJ religious i.ns:truction, thougn 

epp~nuitly an esse'nt1'tU element to. t.he :contintAnnce, of a.n edijC'ated,J.ewish 

community, qvne oft13n-r~cefves Httle. sup·por.t efther budij.etary, .Pare.ntei or 

both. Thl.fs., -a trote:nti8llY ni:gh prffotity ~rea receives :1at le, p·r1orHy and thus 

wouHr not $.eem to warron.t •a. gr::e&l deel of time in the literature or 1,n reality. 

The opp.osite, how.ever, .is the C'O.se. Whan one considers the,vast amount af 

material co.vering the· erea of e.xceHence in teaching that oc:curs inlhe s.ecular 

world, one must reconside.r the importance af' such an explon,non 1n· 

cnnn&cti-on to the r.eligious.'SchooJ teacher. The· followin.g se'Ction e}<plores 

what th~ s•eculer w.orld soys.about e:XG•ellent teachers and·to determine, 

excel I ence i}'.l ~ sy'stematl c way. 
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~fiWOfiM· ®fr jf{Klf! ILO'ifffllN4\Jf[U]~fa: OO©©lm]rcmmmrn O@ffmrnrnm{tftmm 

TncMng is ,p.aihful,; cohttnti~l, and difficult work to 
bt ,d-one by klndrress,.{)y wafohing, ,by warnmg, by 
ph~epl, and by; pr-a~~·, but at,ove a.11 ~ l'XIMP le. 
:-Ruskin-

The terrn teacher su.g.gests se:vetal images. teamfng ttike.s p.1ac,e ell 

the time, under v~rtous c.trcvms.rance_s. PA -teac.her i.s. a· p:ers.on charged with 

the re$·P'or;isibiHty o·r help·ing ot~·Eirs fie.nav-e in new and Eliff erent ways. But 

wh·o is excluijed from tl:Hs deHn1tiOn? Porents? ... Boy s·cout leaders? At 

spm.e Urne or another we all teach ond .are fn turn tou9ht:· 1 But society 

de.cided thet lh· order to· mosteff,ecuv·ely educate the popu~auon the 

end·eavor of leaching sh-oufd not occur ,n a haphaz,ard Wlty; SoJ schools were 

set up i.n or:der to systematize t'he pro.cess of educ1t10,n and'" . ..t,o faeHitate 

learntng end to. he-l'p people live .better and happier lives."·2 Teache.rs b·~ar 

the r:es-p-onsibiltty of carr-ying oul these g,oaJs. T.his. responsibilit'y can be 

'Understood· in a· variety of-woys. 

l_n hi$ Ch.1s:5h; book, The Art of Teachin·g., Gi'lbert Highet COl'lsi.ders 

teaOhih9 an ,art, ncot a science. Relelfonships between people cannot be 

bas.erl 0,n st'l(mti.fic facts. A teacher must be adequately pr.epared with 

facts,, but te.Qchin.g still is not s·c1entific: 

Teaching 1s not like inducing_ a ch·emicel 
reactior:t: it is much more like paint1ng a 
picture or r:ru,k1ng a piece of mus\.c, or on a 
Jower level like planting a garden or wrH ing a 
friendly letter .. Vou must throw your heart into 
it , you must realize that it cannot all be done 
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o~ formulas, or,.you -.wdll sp.o.11. your wo.rk, .fmd 
.yo~r PU.P'ils, e'no ·y.ovrs131'f.1 

This attitude renect.s on_e ·1gea of the not:ure of teo·ching: Good 'te:aching Glso 

inv.o-lve,s "helping: students ftil'ftll b(lsic .needs·"4 but it is not suppose·tt to 

sto.P there: Good te:oching rn·ust elso,•~elp s.tudsnts :90 be.yond themselve$,. to 

bring out ·1nn·er, htd·den t.ale.n.t.s., know)e.d.ge, abilities. The mos.t effectfv-e 

teochers "turh student~: on"5 .end· ell.ow them to go to, the d·epths and hei ght s 

an.d of their c.apebfl'itjes. 

H.ow thfs i$ d:crne., how to 'Cletennlne· how eff·ective1y an~ .one teacner 

occompll she.s thi·s. and how o'ther:s:oca lnternaHze these ,abiHt'ies js th'e 

subject ot the .to·nowing secHon. There are some whe attempt t~ QU'antify 

what a teacher does end· Uie.re,.are olhers .. l'ike Hi1ghe.t, who fee·i thts is ah' 

i.nappropriate.-w~y to determine, excellence. But an ·agree that the task of 

.determini·ng .~ffett.ive·ne.ss remai'ns ·one o'f great. importance fot the sake of 

each indi.vidual student and for society as a whole .. Speciftcany., tnts 

secUon. w1n explore, accor:di'ng to setular education sources •. tea'ching as a 

pr:_oJession, ttre search fpr excellence ~nd cri"teria for e-><c~nence,. as the 

se,cular educouon w·orld deals with the ever pltguing quesUon o·f what 

makes the id.e11./' teechet. 

)7t9JM;lbfJm@ mm m ff>@ilfl@mmnmm 

In t he history of secular education, te,achers have not al ways been highly 

t ra ined indWiduals. They generally had very little formal education t.md, 
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quit'e-·often.· were ·only one· step •.anead of t,tre·ir $tUd.e:nts fn ,the cla-ssroom. Th-e 

imag.e of tne·. te.ec,her frotn .186:4.,w~s de:st;rtbed thus·:"' ... so.meone who •can 

pers.e. ·end Cijpher;-has 1'Ht1e· o~in'.s end Jes:s m.on~y;; is ,f.eeb~e. m~nded, 1.mable 

to gra.pple w,tn real men·end women 1h the st.1rring .employments .oJ life) but 

on th.et account edm'ira.b1y•fltted to associafe w.ith childish inteneets:·6 

Hardly a corop1ementary qescriptton· of ooe· re,s~pons.1ble for e~pand1rrg the 

m1n·ds o-f the .young! The .r,roden:i. ~-ituet ion hes ·1·mproved greatry. Teachers 

g~nera.11y bave e col.lege d~gree ond s:pecHic .t.eaeher training experience. 

They command more respect, make mo·re money.and .are b.eHer prepar.eEI for 

the vertelles p.f the· fo-ll -Oum -.their l 9th century colleagues, '5.ociely has 

recognized the· import.ence of trettling effectiv-ery thl)se ·people, who are '"lo · 

racilHe'te the tnleHec.tu~.t. personet an.d soctel •de,ve.lo,prnent of the.tr 

studenis·_ .. 7· 

The ,belief fn the necess·ity for tea·chers 'to have pro-f'essio•nal tnti'njng is 

c.onnectei'.1 to the influence a teQcher ,can have on students. H81m Ginott 

di•s,pla.ys h.is awareness of tnis tehlUonshfp ~even whe:n he·was a ,young 

teacher: 

I have corne toe fri,ghte.ntng concluston, ·1 em ~h'e. 
~ . . 

decis.i.ve ilement in. the classroom. It i's my pe-rsonel 
opproech. th:at cre6tes th~e·· climate·. It is:my daHy mood 
that makes the weather. Ase teach·er I possess 
tremendous. power to make a, child'.s Hfe•mfserabLe .or 
joyous. I c.s.n bee tool of tortu~ or a·n instrument of 
1nspfrat1on. I can h1,.1mi1iate or humor, hurt or heel. In 
811 situauons H :fs my response thflt decldes whether a 
crisis will be. escalate~ or de-escalated, a·nd 6 chtld 
humanized or de-humanized. 
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Ginot.t oenev.,es that we already know what go·od educetton is, but 

th.is kno.wl edg'fl is bound up·in "~oncep:ts" th-at a.re ,of no use w.fl~,n deaHng 

W·1th living, breathi:ng· slude·nts that ,pr-e$,ent constan't ,.cnaHel'lge$ through 

the,tr v.arietj,es oJ b'ehijVior. He b.ene~es ·concepts" are t~o large to b,e.of 

rriuch U$8 in ·'i'"e'aHty 'Tf'ke a thousand-·do 11 er tli 11- good currency, but use 1 ess 

in ·meeling munctene needs such as.buying a:cup of coffee, takiog a ca_b, or 

meld'ng e p.hont3 ce.1L"9 H.e Believes te.echers need ·ps~chologftel small 

ct)enge· tn order t o ·b.e e.ffect'ive in the classroom. T'hey need special skins 

o-nd "knowl-ed~le to be able to: cope-•with the vnriety o,f pos.sibHiUes that can 

occur tn the elassf".oom end U1e ·wide nmge,,of per$oneHHes wHh whi·ch the 

teBcher migt'lt. come 'into con-t6ct This· cen occur orlly ·wHh spec1e1iz~d and 

inte·nsiv:e tre'f'ni11g .. Ginott's starHn'g prgm,ise-·for the professien8Hzetion of 

~etll.chers is theg mu.st ;alweys re·rrt~rnber "le~rning is -always in the present 

tens·e, :anQ it'is elweys personal ." lO 

T"t!mas ·Gordo·rnree.cher Effective·nes:s TraHring) focuses· ti'is attention 

on the train1-ng of teachers i·n the most effeeHve means of communicating. 

Everyone kr:io.ws how to ,t11JJ/ )· but not everyone knows how to i:af(Jfflt111icote: 

.. For the .effect tht!t talk produces depends on Ure Qlt6/ttg of the talk and on 

the• tee.the(s se.lect ion ,of ifhe tttbst t1ppropri11tP. lind of taJJ: for different 

kfnds of situat ions." 11 The ebitHy to .commun1cete in this way requirss 

separate sk'.i'lls· and thus speciel tratntng. 

Gordo·n claims thet by employing th~ s~ills of communicetion he 

outlines 6 te-echer will hove "more time to te·ach" 61".\d will hove "more ltrne 
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ft\ W.h.ich real learni•ng occgrs:·12 The te~tber will he:.ie less clas.s cantro·J 

problems that teke ,.up valuaole ttme b_aceus.e t.he taecher·w01 never lose 

control. The way tetchers communrc:ate wittr·~tudents should encoureg,e 

tnde:pendem::e .sinc,e. the gonl of sc._hools is· to he.ip students grow and mature. 

But teachers do not ~lweys tnms·lete thls g~al fnto clessroom ~ctton, rather 

t'hey conduct classes s·o th,t slu.dents. Nrematn het,ple.ssly depende:nt, 

immetu~~ tnfenti.le." 13 W.nen ttlacners enco.urage Independence, students 

act, in e m,ture w.ay, thus they ·become· more.·"teechebl.e.·· Te.aehers wh.o hav.e 

th,e treintn:g rn thts area e.rihance :the,ir obilft.1.es in. the class·room and have a. 

better chan~.e. of succ,~$s· with the.ir chose.n career. 

G~:notl e 1 so, ·focuses on the Issue of commun,i eat i ort ''How 6 teech~r 

communfoetes fs of de.cfs1ve imp.ortance. It effects e·child's Hte_ f"orgood or 
for b'~d. Usually we are not overly, c·on.cernelf about ·whethe-r otir restJ'ctnse 

conv~ys· eccepl~rtce 11r rejeeHon . . ve.t to. a chi'ld this dHference is fateful, tf 

not fatal." 14 

A te.acher trained In the 8ree of cflrrtm'un1cotion will have tbe 

self-;,,w.ar.eness .necess:1rg 'tQ re:eHze when to spee·k and When to keep Quiet: 

,A story ts tola. b'y e pla.ywright who went to a 
psycfaiatr-ist for.. help. ··1 telk to myself," h·e 
complai'ned. "Well,'' reassured the doctor) 0 1ots of' 
people ta.lk to themselves." "But/ protested the 
man, uyou don"t know Whal 8 bot'e· 1 arn: A 
te,o:cher, like e p.l aywright,_hes ,~ obllgatio,n to.be 
interesllng or, at least, bnef.. .. 

students have e limit to. :the amount of time they ere wf11ing to sit Bnd 

lt.sten to 6 teaC.her drone on. When teachers exp·Jain the s6me lesson over 
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se:veral t1me$ •;and students :feel the,t they hav.~. heard. t.he inform:ahon 

iflreacty; the.fr mi r.i:ds wtfl shut out tbe· te.ach~r and te·arn.tng ceas.e.s. 

Teachers. m.u$.t ex'c·erti se se I f-contro I w.hert tne.y conat.tc:t E.1 as·ses and l h Is 

comes, about through· s tudl ed se I f--awateness, .a result .o'f ·ade~uate. an.d 

proiesstonat teacher tratrnng. Therefore; c;:ommu:nic•tftlon i:s an 1rnp·ortant 

aspe.ct o·f :trai,nl hg a prof'e$~.i,onif1 teacher . 

. Anottier ~rea that te.acher$ nee.d rei nforc:eo· ts lne1 r perc:eptto·n tnat the' 

Job they ere doing js i'r:hportant. A 1~ck of 'Seilf esteem and seH worth as a 

prof esstp.nal ta~t3,s a'v\"ay 'from th~ ultimat~ effeet.,tvenes·s of the· teac-her~~ 

work and the prof'e$s"'iQn as a whole:· 

An 1mporl:en:t :aspect o-f my pr.ofesstonal s·et f is a 
be·l i ef t.het t~eehers are i-mp.ortant. Many t~achers 
do nat -be'lieve that There are _powerful for►ees, 
bo.th'. in and out of the ,pr.o.fessi-on that contribute to 
tea.oher ·p.ut downs· and undermine teacher 
con,Hoence tn their preJe$s,i on.al si gni flea nee .... 
Wh:at teachers .do ts not llOi mportant. Good 
., .. · ,.. f--reue.l"' 16 ex-pen eo\.es are. u .. ., , ;, 

Teacf)irig, when <Jone ptJOr!y, c~n have lasting etf ects that take years 

to undo. R.esponsib1e teact:1e·rs Wi.11 make sure they teach wen in order to 

count.erac:t poor teecnin~ 1md to make, s'Llre they do not compound the 

prob.rem. to be-truly e.xcellent requires self awareness and eide.quete 

traHii.ng. Se:me ma.y be espec1a11y· gifted as teachers, but all nee-ci 

•systemati'c t raining in order ,to have some way to be'lter insure that qualfty 

learnH,g occ-ur·s in classrooms: 

The nard fact is that... teechers have low b~tttng 
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a,ter-ages. A Oti'seball pJ,ay~er i.s d.olng welt H he 
gets three hits tn ten trie$. A te&.cher ·.does. welt to 
get one flit in t~n lrfe~i, .. or.even. twefi:ty .. ,. we must 
be war:~ of the le.eltng: that we know ~actty what 
.w.e ate doing. i.fi. a cl as$. Wf.:ten: we are mos;t sure of 
-whet ~e ere dofng·," we mefbe .closest to-being 8 
llore. 11 

To b·e profe.ssi'Onal,, a t.eecher·should have. a sense of distence f,rom· the 

students, .A teathe.r does not ,heve .. th-e ri•g~l' to impose on student'$ O'll 

ele'ments of e teecher·s personehty in order to ntwe students b.e mirro·r 

reftectten.s of ,them$eff ene their value:s: 

Once,, the story goes,. Re1p.h Weldo·'Emerso.h wts,itect 
' ' 

e sc•ho.el .end one .of l he teachers i'nv1ted hfr'ri to 
observe, her class. 

She·ren her students-through Uie.ir pace:s: She had 
them do m'ath drill's, reed el0ud1 do grar.nmer, etc . 
. After -schoQ1 Wes over., she asked Emerson whet he. 
u,ought ·eboul the class. He replied: 1'Madem, I 
perc.eive thot you·ete trying to ·moki~ en of these 
children just like ~ou. One of you is ·sulficJent." ·18 

Although e teether needs-.to ect e.s e role ·model end i nfuse the clas,s 

with bis/her tnnerconv1,ct1oos, this cen not be the sole .focus. A teaeher 

needs to enaly:ze the intent of the· le:sso.n end b,isloer own motivetions for 

conducting t.tre t l&-ss in e certein wey. P.ersonel invDlvement tempered by 

professional distance would be the appropriate combination. Children need 

t o tearn from edults so that they, too can become adults, and the adult 

teac·hers need to consider the degree of impact they, have on students' mtnds 
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anti persQtrelfUes .. Th'is rs & tre·.mendo!ls re$ponsil:nH.ty, not 'to be take:n 

hgf:lt_ly, Qna not to·be done·in a .. tJaphazer.d way. The prof ess·1one1 teacher 

m~inteins an .aJ:)'pr-o;priate di'stanc:e. Wliil.e developing a close. teacher:;.studt;nt 

r:etat i'onsht,p. 

1Pbffi l:i©rofimlb mmre @a@@Dllmro@@ 

The· search f.or ·excelleo:ce in ~he s·ecular world ls g.e-rr~ra11y under'sto_od 

in terms· of , observat t-pn and eval u~t ion-. £valuation is seen es neg al i v.e ·oy 

teachers and· edmlni-str~t.qrs. Te'l:tchers ·compltfln bec6u~e they dld not know 

the su_perv1s·ion -WGs going to oecur ot the·y did not reel thal th..e tlme cturing 

whtch they were supervised·wos lndlcafive of th$1r ttue ebihfies., 

Admtnls.lrators compl~in beca~se· they dQ .not ·know, how to e·y~,1.u:al.e 

effecuv,ely end tne evaluations tney have -seen. 10 the .. past are. 

meaningless .. 19 ·1 t 1.s a di rtij b!JS·tn~ss lh.a't m.ust Ile, dona ehd it.. aJ ways Pll ts 

b.oth sides under ptessure. Teachers Jee'l tt,lreatened whe·n the_y are o~se.rved 

an.d admini'strators .f,eel rnade_quate .abo.~t pessing judgement on another 

nnrnher'·$ abilities. Ultimately, an o.bserver affects tne '•ta.aching-learning 

,process:·,2·0 But the outsi,de w.orld, parents, whose _chll(lr en are tn the 

schoo·1s; govetnme-rit, which funds .the scho,ols; etc .. , requlre schools to be 

held accountab.le for the.ir teac.hers·· work.21 

Toe complaints are based ,on reahty. Thus evaluet ion suff.ers because 

teae:hers and acimfnistra tors ar:e .not clear what an ev·aluation is to do. 

Teaehers are wary lest they be observed i.n an inaccurate way end 
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·edt'nini$trators must be Cflf'~f4I bettu1se what they. ·sey Hr connection to ·tl 

teacher c:.an~ffec:t e p~rsori'_$ job or th:e reh1ti1Jnshi.P with 'that te1cher. But 

the ne.e.d to. nflse: the quality of educ.a.ti on rema·i ns.22 

To what degree.can teachers tie h.e1d ~cco.untable? some HmHs must 

be sal:. 
Teacher Influence. oh an bu.t. t.he .. simples.,t, most 
·primitive forms Of stude.nt behav.tor, ev.en in e g·1v.en 
c.lassroom, ci,.hnot be .c·1early established. As .chfldren: 
get otder) le,$.s of even .those few •items can be ·taid at 
the teath.er".s door. The .atte.mp:t to hold teae·her's 
re.spanstble·• f'or what students do i's, for a11 pract11::·e1 
.pur~o•ses~, wen nigh impos,sible:23 · 

Tht's indi•cates an aUUude that uoders-tarrds the teacher les'S. as a. control liirg 

pers·on end rnore of •8 "fec11tt'8tor.:" The older-r.nQde.1 ot the teach·er saw the. 

teacher's role ~s o"ne of moldi'ng students to flt e Single. id.eel of whet e 

student snou.ld leern, .but modern research has. reftnelyzed that pogitiqn. 

"Modern. thi,nk1ng about teaching re~erds 1t es a process, df ministering t~ 

student growth rother'the:n ·a proceas of o,ontrol and management of 

be.havior:·24 

Teachers .can be held aecounteble·for keeping their professional 

standards high. They must nave a cleor id.ea of What is important for 

thems-e1Ye$ in order to be able to clearly tnsns.mit fmport,mce. to others. 

wt thout a clear tdee of this. the message. get,s.muddled and effectiveness 

dtrni'nishe-s. To mei'r'1tai'n e high sense of personel prof1essionahsm requires 

disc•ip)ine and· con,slent self evaluation. A teacher deeply committed to 

Ms/her caree'r •will realize this ·obhgetion. An administrator in touch with 
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this enligntened attitude toward' educohon wn1 rainf.orce this 

com mi ttment. 25 

The c.t.reumstances under Which teac.ne.r:s wo.uld be responsible fo.r 

eva,lueUng their own performance ls :an ideal one. The proc:ess of ·evaluating 

teoeher performahce ,. w.hi.f;h coo{ribute.s to ,the bed name. of' evalUeno·n, is in 

cormec,tion to us1ng eVa1uatton t,Q ·make personnel dec.fsions:. l·n most t ·a·ses 

this .ls th~' M8in re:os~>n lhet Odniinistretors step in to teachers· classrooms~, 

to decfde if t~a't teacher wi11 be.·retHred, get a pay refse., etc_ This·sreates 

an edverseriel. reletfooship b·etw.een teacher aod admintstr.ator (antt by 

e><t.ension, parents~ who contrtbcrte lnf ormation about a c'ertai'n• .. tea,ctier.). In· 

,or,der to sot.ten the lntera.ctio'l, administrators must Ile cleer and 

stre;i ghlforwerd about whet they :e1<•pect and how they Wi lJ go ebout 

evaluaung the te:echer.26 In order for t.eactiers· to prolect themselves, they 

must docume,nt ·what ·t:s got:ng on in their,ctess so that they have cori:crete 

evidence. to 1build up a case o.n the1r·own behalf: 

Document what is happening i.n your class. 
Docume·nt whet you ere trying to do. 
Let the students· work speak for the ·students. 
Do not be _afr:afd tQ admit you· have blundered. 
Show people whnt is happening ·in your classroom, 
tel.1 them what you are tr.y·1ng to do .... When parents 
ask what is happenin•g to their children let them 
see their chtldren's workt t:alR eoout tt:ie·1r ,chfldren 
as individU61s. 
Put everything on a personal end quelitotlVe 
leve.1.27 

Rgporting to parents·, admin1strators; even to students helps the Jeeming 
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envtronmerit and •:r.aduce.s the tensiotl' from a,•prite,nti,a] adversarial 

retauo·nship. ln or.der for g·ood learning"to t~ke pltwe the· tearn.ers must be 

psyc.hoH>g,1c-ally secure .. ;28 In or9~r for g:o.od te11.chlng t.a ta.i<e place, th:e 

teacher eUs.o mus.t feel sa.fe,·saJ~·e·nough to ta~e· rtsk.s as long as he/she is 

do,f.nij en eceept&b'1e 100. lrJ: tnts ·wqy it ·is posstble .to se,e teacher -evaluatton 

1n e pos·iHYe Hgtit rather th~n a.s a ne:c-es.sery e.yfJ. It •is a tas.k that must be 

done, but ff it i'$ lO be done e1tecUvelg, all involved in the process must 

co:rne .out fe'eli.ng hk.e wihners.29 

How·ever~ the task of e·valuehng 1:0. an effective: and constr,ucuve. way 

,s nat in e_asy,one. "Good t~ochtng. ts very d'iff:teult to deHne '.b'ecause t•he. 

term ·good' is so 11t1lue-laoen, Wh&t appears to oe.g.o_od te.schtng. to one 

person may be: considered' poor teec:hing by another, because eech one values. 

dif.ferent outcomes er m.ethods."30 Te,ach1ng· is an ect1v,1t'y ,thet helps 

someone rearn s.omethi'ng. It is,dUffc.ultlo set boundaries ·on "the tesk of 

letrtliog~ thus i't is :difficult t.o define ·the. scope of teaching in,,ord:er to 

acc1Jrat~ty judge H i·t 'ts betng done effectJvely,31 in edditio.n, teachers are 

gutte often "expected to re8ch unetta.fneble goals wfth tnndeQu.ate tools."32 

For instance, teachers are es·ke:d to do the impossible task of dee'hng w.Hh a 

group and wHh tndividue1s at .the same· ttme.33 There. ere also educetors 

who do no.t beheve teachtng c·an be effecnvely. eve1ueted. The-re are so rnahy 

factors to consider thet en accurate enalys.1s is impossible. Furthermore, 

some adu'Cetors are rel~ctanl to develop e concrete defin1tion of good 

tetlch'ing, but cle,im they "cfi!A recognize it when they see it."34 

The list of difficulties difficUfHes 1nvorved in determtnig ··good'! 

59 



Ben-Ora 
Cont~ s·ec. Ed. :s.ources 

tea_chtng 1s long. £ach teac~er will have, hts/her o.wn styJ'.e in ctrder to b·e 

~b1e to d.eal with the tontradicnon$ tnherent in t.ea-et-tfng, With an 

Jnd1v'fduslized te.acnH\g style,. the teacher ts better ettuipped ·to deal wtth 

t'ne p·ar.ticul·ers :of the tr· uni.ciue sHuation. "Na. teacher eygr d.oes'what ne or 

sh.e thin.~s is be.st. We do the be:st we can ·in the•circums:tances. Wha·t: g·ou 

t:hi'nk ',is ~ good idea .from 'the .outside· turns out to '•b_e 'i'mposs·ible in ·the 

CMssr~·om:•l5 A:lso~ it is crUc'io1 for,a teecher '.to haYe a: personal style fn· 

ord$t 'tO best c.orhmunteate. ,Wf:th one$ own way o'f c·ommunicattng,that one 

develops onesQlf, te.®h'ing become.s 6 p1.irt of the teach.er rather than 

something_ tlie. teether do,a:s, t,he job bec,omes· on·e W•tth. th_e 

ind1Yid!;leJ.$6 

The. Hs.t of diHieulties continues:; "T,eechtng and 1'e6rntng hnks ere 

uncertain." tt is nol always possible lo know 1f teerntng: is goi'ng on. The 

intended 1:earni'rtgs rney not oeGor. 'Untnte.nded rearnings ,also may occur artd 

may be just es ve·1uabie.37 

"Tne knowledge base is we.al<." The prof essfone1 educauon :0f teachers 

ts a d1fHt.01,t tas:k (s·ee prev'ious ,s·ection). No•cons·ensus. e·xisls as· to the be-st 

way lo t.tevelop th.e profe.ssion. It is dtHicult to decide "what is basiG to· the 

t . .· th - f . a38 prec tee .o,f .. e pro ass1on. 

"6oa1s .. are vague and conflicting." Teachers ·must cant1nuany struggle 

w·i th the qu.est1an of whether to ·1rnp.art ski Us or to enrich Hves." They 

must deal w ith the needs of fndividuals and group.sat the same time. Do 

teechers teach the minimum or go for lhe ·highest level . How do they 

be lance the need for discipline emd order with the need to faster leemtng 
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and 'intelleclua.1.curio,sn~. Where do lhey draw the line net ween: s:oc161i:zing 

students ·and eii11.rc·ating, them.39 

And tinell,y, once a,g,ein~ the c·lafr:n of teachtng es an.-art: 'Te.achers .are 

be,st vtew~d as craftspeople; th~ reaHty of teactiiog is of a ·craft le.erned on 

the job." .. · When viewed es a crefl, tee~btng makes se-nse es a messy and 

h1 g,h ly personal enterp.rt se, for H .concern$ fts,e 1 f with .. the making and 

remaking of ~n object un~il ft saUsHes the standerd,s of' its 

creetqr, ... 40 

There are tho.s.e educo:tors W:fio ere s,ympetheUc wHh the.se ettitudes,. 

but th~y do not reject th~ noUoo of the ,ri\eed' to. devei'op ae:finition.s that can 

t>e followed ~nd methods t-o e.tre.ctive1~ .eveluete ,teachtng:41 

While it remain$ dtffic.utt fo a.gre,e on Wh.ot ·g.ood" 
teecMng i;s,. "effective·· teachtrig can :be 
demonstrated. T.h·e :effecllv.e te·acher 1s one· who is, 
able to brtng :ftbout intended .. Jeerning eute.ome·s .. 
Tt\.e nature' of t·earning is stil 1 import&nt, but two· 
clifferenl teachers ... mey_ strive for end achi.eve: 
very different out·comes .and both_ be. jud_g_ed 
effective. The 'two crH.icel d1mensions ·o·c 
effective ieathing ere i'ntent and achieveme.nt. 

Without intent, st~dent achreveme.nt becomes 
rer:taom end acci'dental, rether t'h6n controilled ·end 
predicteb.le. HoWeY~'r, intent 1s not enough by 
its·eJf. lit students•do not ac-hieve their intended 
learning goals (even if the failure is due to 
vari·ebles .begond the control of their tee~~er), t'he 
teacher cannot truly be-called eff ecttve. 

In spite of the problems inherent th the pr-ocess of evaluation., it rem6ihs en 
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important i,ss-ue in .the secula:r' world. Because. it .is used to make decisions 

·about P8Y. end ht'rin_g it must be tle.er and precise. It must recogniz·e the 

compJfe:ijti.ons involve-cf 'f.iil'~ tetrching, .but e'i-so -seek· to br.eek it qown into 
analyzea'b,le. P'tlrts.43. 

How ·ts tt possi,ble-to enalyztl teaJ~hers· in an e.ffectfve and 

non-thre·atenin:g w,[y? Perha:ps ft w-0uld be appropriate ta begin by 

dis,p·etnng some elt.i:tw;tes. a6o.ut teachers. The fo.llowin:g are considered 

~myths" of the f deal teacher, be:cause they outline unree·t e)(peetat1-o·ns that 

rne.ny teec.hers te.nd to.'"b.uy in to" and tend to reed only to· frustratimt 

Mytn·•2 

Myth~4 

G·ood T'e.achers ere. calm, unflappable;, .always 
even tempered. They never J.ose their 

"coo 1 ···,, never ·show· strong emotions, 

Good Taachers have no biases· or prejudices. 
Blacks•,. Whites, Chf'cenos,. dumb ki.ds, smart 
Id.as, girlsJ b·oys,. ell l ook :alike to· 8 Good 
Teacher. Good Teachers ere neither. ra-cists 
.or:- se)(fsts. 

:GCJod Teechers con end do hide their feel1ngs 
from stuoents. 

Good Teachers heve the seme degree of 

6cceptance for Q11 students. They never 
have f ai;ori tes. 

Good Teachers provide a learning 
environment that is excittn·g~ stimulattng, 
rmd free, yet quiet end orderly at all ttmes. 

Good Teachers, above all, are consistent 
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The!j• never vary, show partic11larity forget, 
feel hig·~ or low, or irtake mistik-e.s. ' 

Go·od'Teet hers know. the- answ-ers. They hav-e 
greater --W.isgom than ·students. 

Goou T~nchers s.upport each o.U'ler. present e 
·unrte"d Jnme to the students regardle-ss .of 
_personal feel ings, v-a1u.es ·or·conv1cuorr$.44 

.for·th.ose. who a.sc,nbe' to. fhes.e: m!j.ths, the t-eachermust .be-abo-ve -an 

tn~t fs .human. When t.hey try to live up to lhe-se myths they tnevitably come 

up short end end up feeHng i'nodequote. This is not t'he intent-ion o•f 

evaluation and th-1s is not the trU'e. meaning-•of what 1t means to be a teacher, 

1.e: to be fully· human·and to le.arn-to deal with human frailties n; a 

c·onstruttive w~y.45 ·sorne te.ach-ers, in tr'.yirig to find a balance b'etween

the.ir humann-e·ss and maintaining c-cmtror, try to do both and •give ,off an 

ima~e of o s'.pl.11 -persone.Hty; the teac~er !lets es crperson while teaching, as 

a dictator wht1e disciplining.46 The ultimeta goal 'is to be integrated in as 

many areas .as pQssible. ThU.S these conflicts can be minimizeu ~nd th~ 

te-ache·r can the,o hone-stly focus on whet are hls/her·strengths and 

weaknesses. 

Others say that the teaching persona11ty 1s the main area of concern . 

. Many ed j e:e;tives are use.d to des.tribe effecHve teachers: "friendly, cheerful, 

s.ympathetic, morally virtuous, enthusiastic, end humorous .... fair, 

democratic, responsive, understonding, kindly, stimulating, or1gihal, alert, 

attractive, res-ponsib'le, steady, poised, ond confident.n47 Wh11e it 1s true 
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that. these character tra·tts ar$ desire'abJe 1A s tea~her, " ... what. conceivable 

human .i·ntettmtfon ts·not t.l:l.e better if the·people 1nvol~ed. :t1re friendly, 

·cneerfu1, sympath·etic, and ·1iriuous ratherttnm the: opposner48 Tbe.se 

trait$ are· not whnt .mBkes ~ .t'e.ache.r Y.il1.ru!filY e.xcellent. They shQUld b~ 

consfdere:d, but n.ot as the sole &r1terie. 

Some. sugge.stetJ ,areas to cons1der··in nna1y2·tng·te·eehet effettiYeness 

fo·now. The$e s.trggestfans coosider the comp1le~ily •Of the c·lassr:oom 

·si.tuotioo . .The. first area to consider as a meens of ev.a1uet1on i$ the area of 

observobJe tescher behsvtor:1n ,the·.c.lassrootn (These Will be presented ,n 

fuller form at et leter time) . .David Ryon:s factors are based on posHive and 

negative be.hav·1or treit$. Those te.ech·ers ex·n1~ith1g mor:e of the PQ"Sitive 

than the ne:g:etiv,e:.sre ~ons·idered: more··e,Hectiv.e, Ne-d Flandets·s factors 

focus, ort Qi rec~ ·e.nd indirect. The. direct totl•ude iecture, crtticism, giv:tn·g 

tJtrecttons, etc. The indirect incl'ude asktng ·q.uestions, eccepting f eelin.gs, 

gfvfng pralse-,, etc, St'udtes:shoW th
0
a_t stude.nts learn more• from .teachers 

wh·o use indtrect methods, but Fl enders believes- both indirect end direct ·are 

nec,essery. Barak Rosen.shjn.e end Norma Furst re•liewed sev:eral studies end 

deHneated. several e,herettetistfcs linked te teacher e·ffectiveness, one of 

w.htch i·s student achievement.49· Rosenshlne ttnd Furst focused ma1·nty.on 

reading and methemat i cs ; nstruct 1 on on the. el ementery t eve t in whi ch the 

method of tnstruction is mainly direct end student re-sponses can be en 

ini:Hcetion of teacher success.50 

second, tt is possible to look ·6( teecher strategies and techmques Le. 

''discussion, lecture, fnqufry, recitation, diagnostic-prescriptive teach1ng, 
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behavior modtHcation, lnde,p.eri.dent leerniffg contre·cts> simulatlons end role 

p1av1ng. '.· A.ny, tomp·etent leather sh.ou.ld be able to employ eny of these 

·strate,g·ies 'i'h a cl.essf'oom (iependihg_.en tire sltuetion.51 Every strategv can 

oe edepted to flt i_nlo .a p.aftfouleir ,curr1curum aree.5·2 1.t is then p9sstble to 

break the strate_gie.s dawn into techni.que·s tn cono~ction to the strategy of 

recitaUon: 

ff) as~i'ng htgher cog.n'itive :Que.stitlhs rather ttran 
know l'e:dge-1 eve1 questions. exc 1 usi ve ly, 

(2) pausing eHer aski:n·g-e question-to allow students 
Hme to t-h:1n1<, 

'(31 .t1sk1n9,JoJ1ow-up qt1e-snons to ne.lp. stu_dents 
improve t:heir o.riginat re$ponsa to: a questi'o·n,·end 

(4) di.stribu_tin_g partic1p-etion 1'tnong· students 
•eve·nt:y.5~ 

It ts also poss.ibfe to oo,serve a, teacher's ef.f·ectlveness throug_h the 

-students;54 through the teecher·s planning process (one-need.s to know the 

instructionel -obj'ectives. in orde.r to ecc.uretely judge the QUblity end 

eff.ectivenes:s .o,f the. 1e.ssor:i and the teacher),55 by tfle teacher·s beheYior 

end ectiviHes outside th.e classroom~ i.e. school ectivHie-s, colle6gue 

releUon·s,. eonttnue-d·professionel development, conformity to "ethical 

norms."56 

Others suggest that there ere three ereas thet con be considered: 

"Tea.cher-Stu'dent relations (Rapport with students, insuring 6 producttve 

classroom cl1mete,·etc.), Classroom management (cont.rot, orge:sniz6tion, 

efficient routine, etc.t Methods of instruction (presentation, motiv8tion, 

etcJ" All of the abo\le ere interrelated end two mey be happening 
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stmo.ultaneoust.Q:.5'7 Or b.y me_~ns of analyzf:n,g ,,.in~ut- Whet d.o -stude111t.s ,(H'ld 

,teochers· brin_g_ to the cl.$$sroom?", '\process- Whttt do tea.chers and students 

do fn a course?",. end "r,t.O.duct - W.hat da stucte.nts· 1earn or 8:Cco.mplish to t he. 

course" one can atso. ge.t e .criHca1 idea of .how· well ·a teacher 1s 

suc.ceecJl ng. 58 

Ttiere 1s ho t •oosensus-on how best to conduct en e;f facU y,e evaluation 
-,, .. - . ' . ' 

nor rs .there one idea ,es .to w.hat make•s t:rn 1:n<cenent teec:her. Several of 

U1es_e 1.dees w,ill be .explored in the. following se.ctiQn tn order to better 

understand the po·ss1bilit1e-s end lo mak-e a dects1on: how to gp about doing 

this j,n .the reifl H•'drld. 

The elements that meke· up·the,excellent teacher are many and varied. 

lt Js possi·ble to start et any point to 'b:eg-in examfning ell that goes 1n to the 

e•x-~elhmt te~cher. Not everyon~ offers the seme. crtteri e and not .everyone 

agre,es·w1th ol.1 the crH-erie. Thfs section will ,attempt to organize the 

informeUon ebout teachers elong the following lines: Who th~ are 

(personality, motivettons for becoming· teachers, etc.), Whet they know 

(background knowledge in teaching, broader knowledge o·r the outside world, 

classroom ·management). Whet they do ( skHls used 1n the classroom, how 

they ect in the ctassroom1 how they.interact with thefr students end the 

parents of students). 

Who ere these people who decide to become teachers? They come 

66 



Ben-Or~ 
c·on·t. Sec. Ed. Sourc:es 

frorn :att e:c9nom1c strata, wHn e v.~riety of interests, an~d •a variety of 

reasons . .forbecomln_g. te.achers. At thi·s. ~oint, the· dtscusston ~il,1 focus o·n 

opini•on rather that) Qh ~-sc}entfflc-" dat6. Thos.e who dec:tde to beco·m~ 

teachers Who do -so out of 6 ne.e.d to tlle·ro.ved ere acting based on a 

·•dangero0$ motive:"59- T.nere ;are no g.uarentees of .love in tbe cla-s,sroqm. 

Those wh·o $eek ttii:S· 8$ their reason for enter-in:g a clessroom pose en 

emot1ona1 t~re-e,t to thernselves ·e·nd, the,1:r students. They. are best off 

,se.eking elsewhera for prof.esstona1 .sattsf'ect'ion. 

Th.ere .er~ th.ose who sey_ a· t·eacher ts or1e ··who possesses herdne.ss of 

the-.t1e6d end' sor:tne,ss of t.tie 'he.art:·60 Thi'S combJnat.ion all Qws t.or 

balance and .lnm:,anness. Tne fo11owtng, ·according to students! elaborates 

'this view further: 

Good te~chers: .. ere genereny the ones who, are fa·1r, 
ao not ne, and ere 'easy to te.lk to. Strictness is 
not .necessarily a defect. An hone·st· out stn c-t 
te:acher.i'.s ofte-n cons·idered di fHcult but worth 
havtn.g. A soft teacher ts often made fun of. 
St.ude.nts make subtle disti,hctf ons between 
teach,er.s who ere o,pen because-they believe ·1n a· 
free spir-f t tn the classroom> on the one hand, end 
those who are "e.a.sy" ·bec6Use they are efreid of the 
con·fronteHon they may proYoke tf they assert 
authority. Arb1 trary and authoritarian te-ac-hers 

· 61 are cons1oered enem1es. 

Teachers must be honesi with themselves as to the-ir mot1vet1ons for 

pecoming teachers. There ere peo"Ple all over who are miserable doing what 

they do on a daily basis. But a teacher has the responsfbflity to ,nspire 
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young people to aweken their minds to learn. A teacher must feel the 

commitment deeply and love it in order to accomplish such en awesome 

task. Voung pe·ople are quick to pick up on non-·verbal messoges and will 

just es Quicldy turn off their minds if the teacher cannot honestly con11ey an 

interest emd .enthusiasm for the .topic ·hH:n_/herself.62 The following 

describes one student's response to a teacher who does not exhl bit interest 

or enthus,iesm for the topic: 

I am taking an astronomy course this year. I am 
n.ot learning much astronomy, though·my average in 
the class is a "B.N I arn concerned with an 
,end-process, "findillg out about astronomy." The 
fnstn.ictor is c·oncerned with mere f8cts, whether 
they h8ve any retatfon to what I W8nt to know and 
what I alreagy know or whether they exist in a 
vacuum. 

There ts no doubt in my mind that I would te·ern 
rnore astronomy by re~ding, seeing films and 
television programs·, looki ng through a telescope, 
visiting a planetarium, tal king to en astronomer. I 

might not do es well in the course, but I would feel 
that I wes -eccompltshfng what I originally set out 
to do- Lea·rn about estronomy.63 

There is e gre6t deal of discontent evident among teechers. Often 

they go into teaching with high expectetions of enjoying whet they will do, 

but often end up feeling frustreted. The bleme gets pieced on 

edministretors, students, poor working conditions, low seleries, even on 

themselves, yvhich leads many teechers to leave the field. But not ttll 

Bdministnitors can be b6d, in spite of widespread discontent, not all 
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students can be so difficult to as warrent ·such dl-ssatlsfaction, even when 

working conditions improve and salaries r6ised, teachers still burn out 

rapiely end feel discontented.64 

In order to be able to cope with the potential bum-out that comes 

with the terrltory .of le.aching, teachers have to maintain a certain altitude 

that either they develop over time or, even better, have inherently as a part 

of the,ir character. One teacher expresses this: 

learn to keep your perspective. Nothing thet 
happens 011 any one day in eny one classroom 1s-a 
world-sheking event--remember that when it 
temporarily shake:s yQY. A sense of humor help-$; 
especially when the· joke's oh ~-ou. 

Learn to cto your own thing. Vour teaching 
persona 1 i ty has to be your every-day persona 1 i ty, 
or the children wtll tear your ego to shreds. They 
moy even give you some insights into what you 
really are., If you can't take that-- working wHh 
ch1ldren is not for you. 

Le,arn to 11Ye with failure. Vou'll never do as much 
for eny child as you hoped to do, and you·11 know 
you·ve failed completely with some. Be eble to 
f ei1 without feeling yourself 6 f eilure; ond to 
me8sure yourself bi whtlt you cen 8ccomphsh end 
not wh6t you cen·t. 5 

There are those who ctltagorize the elements of personelity thet ere 

desireeble in a teocher by meens of lists of edjectives culled from veries 
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st.ucHes and according· to Qp"i,ni.0.ns_ Some cnaract eristtcs thet ·systemat1c 

research 'has: found in common among teac·hers: 

They ere at e.~se· soci'elly; . 
They are willing to.assume· re;sponsibHit.y~ 
·They ar::e les.s subject lo fears end worrtes than unsuccess,ful 
teachers; 
They ere sensil.1ve to the opfr:i-1ons of others; 
Th.ey·.ere slow, and presumably,. carefu11n ·me1<i.ng d'8c1sion:s; 
The.y ·nave a hi'gh ie~eJ of curiostt:y a·nd ingoisttive.nes·~;. 
They are creeti ve,. 66 

Other Q.Oe11ties thet e.good te,acher possesses: 
Good teachers think in terms of human ~lgnity .. 
...................... control .thei'r .emot i'o.os . 

......................... respect 'the physl cel needs of their pupils . 

......................... are con$istent. 
·. ·mp rt · I ......................... ;ere 1. a. .1 e . 

• •• "c"1 ....... . . ... ........ . ere i,t tent i ve . 
..... , .................... parti. ci pate. 
··············,· ......... 8re C'OUrte:OUS . 

.......................... comment fav·orably . 

............. , ............. smi.le and Ja.ugh . 

......................... work hard . 

........ ; .................. are eothusias-t1c. 
_. ........................... use a c.onvers~t i ona 1 manner . 
.......................... make children feel they b·eJong 
.......................... stress cooperation 
...................... trust children . 
..................... hold c.hi ldren to high standards . 
..... ................. al ways "leave the door open" (i.e. dis.cipfine ~he 

beha\ifor'. not the child so the chfld feels thot proper behov10r 
c6n help the situation. It 1s easier to ~~pect 6 change in 
behavior thon a chan!Je in personoess). 
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..................... cons~Jt others.P7 

·1n 8 sur¥ey· Of chHdren··s ~pinions about .teacher$, chfldr.en o.ffered the 

foHowing_ c·nera.cteristics they rfked !Je:st Jo e teoChBr.: (The chor8cteristics 

tppeer -fn renl( order, mos:t .d·esired to· least desired.) 

·cooperetive, democretic attftude·; 
• • I 

l<lndness.. and ·oonsideratitm·. - . ,,. 

Petience; 
W.i·de interests; 
Pleasent p-ersonal app·eenmce am:t .f'nahner.;. 
Fairness and imparttality;, 
Sense ·of humor; 
Go.Qd dispo-si\1on: 8J1d con.siderate behev1or; 
tht~rest in pupns··pro.01ems·; 
Fle.><ihili ty;_ 
Use of recognH'ion e·nd pre1se; end 
Unusual protfci'enc.y in te:eching.68. 

Other observeble indicet.ors ot .eftetti'ye cJ.assro(}tn teaching hav:e to 

do:·w-i.th personelity end the ability to be true to oneself. A teacher has to 

he-ve the self confidence to took herd 8l his/her fe6ching style and tibilities· 

to ma.ke sure the.y ere ecc·omplishing the.ir task in the mo.st e.ffective w-ey.69 

·This requites e teacher to be utrue, strong, breve, end wise" end f rom this 

flows one-s. in.diVidualily end -the potential to pr.event boredom in the 

classroom, both f.or the teecher end the students/ 0 The fo1lo-w1ng exerpt 

e8pre.sses how this can be menifested in the ctessroom: 
When Theodore Roethl<-e come into his class he 
brought w,th him everything he w~s, his possions, 
hi s love of poetry, his tenderness, his 
awkwardness, his irretionehty, hts hBbits of 
scattered thought end scattered reading, Ms 
terrible jokes, his good ones, his clowning, 
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S{Jmeltmes his showing-of( and' h1s deep and 
compellfng wlsh, Utat Ms students wrtte., re~tt 
speak, an~ listen to poetry, :speak ft to eech .other 
and leern fror:n it N'o one ih his cl8Ss could 
r:njstflke b:is meaning or intent no matter Whal they 
thought of his style: Hls assignmen'ts of readtng. 
wenrthe. :Outcome of whet his meetings with th~ 
cle:ss sugge·sted to himJ Wh8t he thoug,nt .would 
work for them, end th·ey .. wer:e of all kinds. His 
purpose ,in rnaktng esstgnmen'ts, es his purpose in 
teoching, was to tie his stu.dents to the love of 
poetry forever, Then t:h~re .would be· no need' for 
assignments,. They are only the means by •Whi'ch 
the te.a.chet cen he.Ip to gi'v.e hj:s students a 
'beginning from which ttu~y wHJ never turh btrck, 
and· that t-s the gr0ur1d onwhie.h the assignment's 
shoal d be chosen.7 1 

As m1:1ch es l)ersom~lity fs :important to the success of the te6c.her 'in 

t.he clas.sroom, more then thet .is required fo·r ·e teecher to be considered 

·good." A tea,cher, mt,tsl,h1ve,knowledge about the topic betnB taught, the 

ability. to app,Jy that knowledge to the "rear world: , 

A story is told ebout e :phflosopher who wes 
crossing a big river in e small' boat. He esl<etl the 
boatmen, "Do you know phi1osophy?1

' ''I can't sey I 
do/ ensw.ered the men. "Vou .lost one thi'rd of your 
Hf e," said the phHosopher .. "Oo you know any 
literature?" h·e. persisted. "I can't say I do," 
enswered the men. "Vou lost two thi'rds of your 
li fe," proclaimed the phUosopher. At that moment 
the boal hit a rock end started sinking. "Do you 
know how to swtmr asked the boatmen. -No, .. 
replied the philosopher. "Then you lost your whole 
life,'' said the man.7? 
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In 8 Chis$roQn, sHuation 8l1 the:th~titfes &b~ut edacetion cannot teke 

the place of 'Cor)ctet.e· l<nowtedge.of h·ow to: make an ectue-1 le.sson wor~ in. the 

ch!s·srool'tl, AHhough the.ory is interesting to stucty end imp9rt6nl for the 

fully· develop-ad t.~acher,Jt cannot stop ttiere. Professiomsls in the field ot 

education h8Ye diff1.culty reaching a c·onsen~us.:es to ttr~ e)<act. 

qu·eJiftcotfo:ns of t<n.ow1e:dge necessary for good teacni'ny. Some sug:ge-stton-$-, 

paFaphr.ased from Cooper, follow: 
Kn-ow children·a11d bow. they d.evel.op. 
Be fatnHfer,wtt'h ttie -+torM outsi(1e. of scltool 
end class. 
Know .the ,mt'!tet·tel. 
Mer<.e good j~dgements ·t>~ to Whet to 1nc1ude 
fn a l~ss·on and wha.t to leeve out. 

H~ve e ·we.11 ctevetopact poO-osophy of 
educi,.tton to gufde deci$19t:i~. 

Urtcterstend human leenfing P~tterns .. 
Be a·bJe: to sp~6k to those pette,rns.73 

Some .of th·e suggestions above me.y seatn o.bv.ious, but they are-toa 

easily taken for .granted. Ft>r.· instance, the importance of knoWfn~ the 

subject. to be taught hes a: deeper significal')ce. It does not mean that the 

teattier sho.uld know eno.ugh to k.eep one jump ahead· of tti-e students, a-s the 

n1n.e.teenth century te.achers, rather the teacher should krrow the ·subjett fn 

depth emd keep current with new developments. "Teaching is inseperable 

from leorning:·74 

Wny is it important to know a subje.ct fn depth even though alt of the 

knowledge may not be used fn direct connect1on to the cless? First, there is 

a rieed to 'know something of the more sophlsttcated levels of a subject 
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befo.re ,onecEnt truly.know the. basics. Half-truths ere more deng.erous t tlan 

·no knowledge. Al.so ~ ... .the.human mind' is infinitely. cepscious.0 Even Hone 

·Only present$ ·the oeste.$;-- ',a child m6y ·des·tre,.to .know ·more: It is•the 

teacher's ctuty to &xp~nd ·mtnds. net·set Hmits for tt,em. ·A limited Held, of 

ma·\etiel sl frs ver7y few ii nag'htattons. It c:o-rl b'e. tearned·off by heart, but 

:s.eld_o:m cre13tfvel.y, un~erstood emi ne¥er roved .. " 75 

.A tee1:chet mus{ know the subject and the te11tcher e1$0 must, all the 

more so, .Hke the subJect ·'! ... f'or it is tmpossi'ble to go on leer.hing anything 

year .. after year wfthout fee·ling tr spontaneous tnterest in it." 76 

But i.f ydo dq ~nJoy tHe! subJect~ it wH1 be• e.esy to· 
·ie~cb e,'len when you ere tired, en_ct delightful when 
y.ou -ere fe!'elfng fre$·~. V~u wf 11 n·ever be al a loss 
fore new illus.trelion, .. for a toplt of discuss-ion, 
for en intentsting pof nt of. 'liew. E\lerf if you do 
.make a blunder, es every teacher does ... . you ,wn1 
not neeq to bluff your wey out, gou c6n edmit thet 
you heve forgott-e'rt.. without ·sacrificir:ig the 
resp·ect end.e.ttention of •your cles~. For the-young 
do· no,t demend omniscience. They know it is 
uns.tteitrable .. They do dem~nd .sfncertty.77 

60, e te·acher should choose carefully the .subj ect he/she wil l t.eech since 

this, d.ectsior:i.tres fat reaching effects both for the teacher and the students 

·1n the .class_. 

Al ong wi th the subject erea t-o be taught, a teacher should be femil i6r 

wHt:r ttie studen•ts in the closs. "The young ere trying desperately herd to 

~ecome reel people, to be individuals. If you wish to influence them in ,my 

t . ,., . . d l .. 7a way, you must convince them that you know hem es 1nuw1 ue s. 
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The, Hrs.t step lo doing this 1s to learn their names end something ebout 

them. f.n lerge. classes.,. this· bec.omes more difficult,. but even more 

tmportent. There: are some educators. who belf e·ve th"&t 8 teecber should 

leern to C8t~gonze students from fi'rst meeting,.even basing those 

c:et~go'ries o.n how the students leok· (H1ghet p. '36,. for exennp'le.) l 'here 1te 

ot.h~:r.s who 'believe each student s.nould be: se·en besed on hts/.her own 

fod.iv.idual personel'i.ty. 'What.ever the: method,, ell agree. this rnpport is 

esse.n,tiaJ f,or go.od learniAg to occur. 'Thfs .. elso meens theta teach·er sh'ou.ld 

he.ve a good knowledge of thl3 p,sy~tiotagy of y.oung people. JJtow does one 

lee·rn about young people? Th.ere. are plenty ·Of bool<'s, ai1Jtle$' and theories 

e·bout ch11d development that can serve as 9u1des, but the best wey is. 

thrqug.h interatting Wilh lhefn: 

•Wetth th·em a.rrd talk to thern. Mix with t hem 
someti.mes Off dttty.: llive them a party now end 
then), or play g·ames w;th·them. listen to• them, not 
.to eavesdrop, out to unders.tehd, by le.erning the 
rendom cerele-ss rhy.thm of their chatter, how their 
emotions end mi'nds 'really work. 

,.But es well as doing this, you c8n· learn a·greet 
d.eal about them by remembering your own youth. 
Th.a more intensel.y you can think yourself bac•k 
into those parts of it which seem furthest ew~y 
from your present edult li.f e~ the b~tter you can 
understand the young.79 

This does not mean to suggest that in order lo ·undE!tstand the young" one 

has to ect like "the young." Re.ther to get in touch w'lth Whet it fell llke in 

order to be able to emp6thize. The teacher should elso not try to make 
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repltcas of fl·im/herselC bu.t ·s/.he should not he•sitate to share with students 

his/her skt1Js, and e>i:p.erte.nce.80· Thfs· serve.s to· enhance a positive climate 

1n the. cl~ssro·om. The cHmete of the cfo:ssroom ctrn meke the dfffetenc·e 

bet ween progress a.rid stagnetr!lm in the teachi'ng/leerning proces~. 

In addition \P kno.wtng the subject n, de,pth irnd k.nowrng the st~ud·ents 

·i·n e qU'ialtte~1y.e w.ay, ttie teitcher should elso kno·w about other thirrgs. 'The 

.goott teacher 1$ a men or woman, o·f exceptionally Wide •and Jivel!J 

inte11e.ctu~I interests."81 there ere two tastes that distinguis·h·the job of 

(he te,ocher. A teachet is, re.spon.sible to ilmel(e a .brtd.ga" between {he inner 

world of the school and the,,outstde •Worltl of .s.o.ciety-- to make. classroom 

exp·er1ence connect to hfe .. '.'Th,e good teeche.r 1s· en. intere.sting man or 

women,· end thus is able to mtt'k:e a· c.less interesti'ng.82 The: good teacher 

·must also create a ·brt°dge between youth and maturHy." He/she must 

1,mderstesno and be eble to co.nvers'e: i-n both worlds.8l 

An f s~ue of major concern·in the secular ,school is ,of clessro.om 

meiileg.ement, how to .most effectively keep control of a· class with out 

losing tt\.e resp.act of the students and the teacher·s temper. Chtldren know 

Just how lo test the patience o.f even the most season:ed teacher. Creative 

youngsters can often pose. the most behavioral problems because thetr wey 

of ·dotng things does not •alwey·s conform to the res t of the group.84 

Childr.gn also te·nct to come up w1th· questtons that may not be connected to 

the topic under dis.cusston. Under .an circums•tences, ide6lty, a teacher 

should show every child resp-ect e:nd give credit for the idees e:icpressed tn 

the Questton or comment. To do otherwise ts ~n ntteck and an insult on the 
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characli;ll" encl inleHec.t o.f the. chtld .. TO $hOW s.en~ftivity will teach 

Se'fisitivHy end e.nc,ourage :the ·chnd to cQnUnpe t.o quest:ion_as Adurts .need 

to learn. to .co_mmunieete ·wHh chi'ldre.n in e way thet the ohtl d gets ·Clear 

messages ab.our beh~tJ.:i or and not a.bolJt person~Hty. Childrenitake serious1w 

wh·at -edu•1ts say to th~m-- e rem:ark 8bout cht,rocter can be c.utting, while a . 

. remark de-al1ng direc.t1y·wtth fna13propri8te behevior can change that 

.lleh~vior. ·"Te1k to ttte . .sH.uetlon, .not the personel'ity end ohara.cter•.-86 

l'n disciplintng e.ff.e.ctivejy; t~achers must le.orn e ·new etHtude and a 

new voco·bular.y,. Rother than making disctpUne ao 1s.s,ue of .power; teachers. 

aga.inst the ·.sludents, i.t' must '.Ile.come an issue of ooopereH.on_, te·actiers rmo 

students, workfog toge.ther·t'o· fin.de mutual I~. satis-fylng ·way to a.cbieve a 

desjred·· c1assrQom e'nY1ronme·nt.67 Teachers should learn to 1J$e language 

that corresponcts to l~ng.uage used in other,r,e1eti-onships :1n w.hich power 

should not b.~ en issue 1n the devetopm~nt of that re.lettonship, ( e., 

hus.band-wiie, friend-,frie-nd, colhie:gue-colleegue, T.o• use pow,er .in the,se 

tgpes o.f reJet1onsh.ips would destroy: them, so too in the teocher-studer,t 

telat1onship_.aa 

This 11ttHude be,sically focuses on the teachers ·behev.·ior aod 

self-awareness. Different tea-chers· heve different at8nd~tds of what they 

consider e.cceptable behavior in e clessroom. This elso mey vary within the 

1ndividw~1 teacher deper}ding on the class size, meke up and even. e 91\lan day. 

re.a.chers are humen and wh.ot goes on in thetr private live effects the wtty 

they interact with their stud.ents. Teachers need to acknowledge anger and 

the.n the.y can deal with lt effectively Teachers Yn and do get engry, to 
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deny this mak-e$ matters worse .. A tea;cher·.s .beh1:1v1or mus.t fit. the. emot.~0ns 

or students. bec-0:me confused and do not know how to a.ct.89. It 1s the 

teocher's re.s_p.onsJbfltty to be -a.were of tt-ieir Hmi-t·s •nd how their.personal 

1.if e is coming rn to the· cJe'Ss~oom. 90. A :teacher who pretands to acc.ept 

c·ertatn· kinds o·f behavior ·and re_ellg,d_oes net 1.fke it, or v-isa-v.ersa,,. students 

will pick 1.hfs ·4p and e:nd up b~tng confused. Stuc1eot.s are quite ede,pt -at 

pfc.kJn·g up n:on-v.erbal .mess~g~s. The body langu.ag~ shoul·d be in a.ccord with 

the verbel messag_es. 9 1 

·others ht,ve on a-thtude thet ts more stud.ent centered concerning 

classroom man-eg.ement Tb.ts sees .the stude.nt-teechet relationship more i'n 

terms o.f power end ·control. The more e teacher ts in control o.f the class, 

the Tes·s Ume can be spe·nt on clessroom mrm~gement is$Ues and more time 

.s'pent on a·clual teaching.-.9-2, This attitude -tnc.lude$ the foHowing .classroom 

management tesk,s: 

.I'. Oevelopin.g p.osttion and ptlrsonel power::- . 
control:P'osfUon: Us.e of rewards, and punishments 
to re.1n-f orce behavior. Enf o'rced by the direct 
supervi-s1on/ observa.t1on by the te1cher. Use, of 
body l6nguege connected, Le., standing commands 
more power than sitting. 

Pe.rsonel : Gu.ides nHher than directs. 
Based o~ e relatlonship with the teacher; mutuel 
trust. Ne-_eds time to develop, but pays off in th0 

long ·ruA. Must make a distinction between 
.,. ·ty .. 93-"f'-tiendtiness" and 0

f amt rnn , 

2. Esteblis.hing rules: Both spoken 8nd 
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U~'S·poke:~; Q~n~t~l end.sft.uatiof'!61, Do n,o.t ~$,S'Ume 
fl] 1 1,mderstend;, make them cry:stflll. clear :and: 
rep.eat o.ften. This enner)c"8s ·communicalion.94 

J. Clarlf:~lng· resvon.sibllitie•s1 Needs to be done. 
systematically to b·e ~se·tuJ, 
Oe'f1.

9
t
5
a.ke -some· ti.me, b'\,lt e gteij:t pay .of.f tn the 

.end. 

4.. Monitortng llmits: Connected· to 2 &3 above,. 
Stuqents 'like to, test Jirntts'. ,Make thern- tle~-r and· 
thus elirritn.ete the prob1em.96 

5. o·rgani 21.ng rouHnes: ROJ~Hnes. cfi·n toke up. 
ve·1 uab.1 e. time~ tr ·or9ani4ecl) el'f.mi nates, •ttosted. 
time and adds to: students· sens.e ·of autono.my. 
Can be ·e-spee1e1ly· n:elp.ful with ·en u.ntuJ,y gr,cuip. 
Prev,ents 1 osi'r)Q their e'ftenti on :by .f ocysi n.g. on 
teadting rather that, on onm1nis•trivta.97 

6. S.tructuting -~!,ito·nomy: "O.ne, of the .criliE.al 
task's of mt,nagement is tQ d:ev.e1op responsible, 
self-mothrated, and .self-·dt.r.ectid workers." 
Do tMs ~y giviny the clas.~ tfmes to ·meke ,their 
own decisions and act in en 1ndep~ndant and 
responsible •Way. T'his may no~ be i•e.fficient;" but 
1t can be "effecHve:· This does not mean 
allowi'ng anarchy, but w.i th, teacher stru:o-ture.d 
choi,c;.es., •it 1 s Bppropri'ate ·,ond de:si.reab l'e to 
i'nvolve students.98. 

7: Provtd1ng for ritual ·clqsore· aod celebraticm: 
A ch)ss i's 8 "soc.ial"enttt.y" thUS. H has certain 
s:ocfal needs. A bas,ic hµman need ts to feel 
fJctompnshment eno completion. Thi.s gi ves a· 
s:ense Qf pur:11ose ,and securtty.

99 
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Once an, environment of learning is estabhshed, it then becomes 

possible for teechers to teach and students to learn. (Ideally the opposite 

should. be. h6PP.ening' as wen, but th·at is not the point here.) There are many 

Y-artet,es of methods of instruction that depend on c1rcumstance, subject 

and t~e students being taught, but there ere also many 8teas that remain 

constant for· ell situations. Tile fcHtowiog is e list of constants based on 

actuat teacher eKperience 1-n the classroom: 

1. Getting end holding attention 
2. Setting direction 
3. Di'agnosing end ackhowledgihg the stetting 

1-evel of student knowte·dge-and $.kill 
4. Relating new materiel to students· previou_s 

experience 
5. Recognizing end incorporating student ideas 
6. Stimµleting student thinking 
7. Engagfng students with ideas 
8. Involving students wHh materials 
9. Structuring peer }eern.ing sHuetions 
10. Responding to student work. t OO 

A study thet focuses on teecher behavior in connection to reading and 

mathematics instruction which requires "direct instruction" es opposed to 

·1nquiry oriented instruction· due t o the nature of the material and the age 

of the learners (largely elementary age students), lists desired behe,v1ors of 

8 teocher engaged in directing overtly the students· teeming ectivitles. 

Greater achievement wcs discovered when a teacher employed the follow\ng 

metbods: 

1. Clessroom t;me is structured by the leecher. 
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2. ,'.eec~er ~evotes c'.lsssroom time ta ntedfng •e·nd 
m~th~mat1:cs mstrucuo.n b~ meens of te~tbooks,.. ac·ademfo 
workbooks? and Ye.rpa1 interaction. 
3. tea.cheras·si:g·ns,·se,etwork fovoh~ing ace-d.e·mic workbo·oks 
through Which stuttent.s·worl< :at the,ir own pece• .. 
4. Tet:scher ~rgahrzes -students into. small ·groups a"'d 
supe:rvises their wo.rt. 
5. Teacner dfrects aetivit1es Without gtvi11g students. thotee 
of activities or reasons far the ·selection .of .a·ctiv1l.ies, 
6, TerJcher-irsl(s dtrec:f'questtons thi,t haYe only a single 
.answer. 
7. l e-8c·her encourages .students to at tempt to answer 
questi'ons, ev.e.n when th.ey. s,ay they don't know• the r:fghl 
,in·s·wers: 
·6. Teacher 1rnmediate1y reioto'rc;es stU'dents on the accuracy 
of the,ir ·answers. 
9. T"e~cher es.ks e .. new questio-n after :student has given a 
correct enswer. 
lO. Teacher give.s the correct et,swer efter a -stud:ent .has given 
en 'fnco'rr-ect ariswer. 1 O·l 

As previously rnent,ioned, it is 11so possible to measure a teticher's 

·eff ectivenes$ by looking et the students' behevior: 

1. Stud·enls are learning the knowledge:> 
understandings, skills, and attitudes intended by 
th:e curriculum, es metn,ured by performence on 
tests. 

2. students ei<hibit independent behavior in 
teaming the curriculum. 

3·. Students exhibit behe1r1iors thet iodicete 6 

pos1t1ve attitude townrd the teacher and th81r 
peers. 
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, ~- -·. ~tU:de'n~s ~~hibtt beha.Viors that indicate a 
p.os,tt1ve et.t1tude toward the curriculum and tn-e 
sch.ool. -

'S. S{udents· el!(hibit f)ehev.fors :theft in.dfcete e 
,positive attitude towaro themselves es learners .. . 

6. Studen.ts do. not e)(hibit behevior problems in 
~,ess., e .. 

7. Stude.nts s,eem··ac.tiveJy enga_ged in le.arn.tn·g 
the curriculum wttile c:les-s· is in ·sessfon.1'02 . ' . -

Some othet genereHzatiorrs about go.od te.ach,ing are that the teacher 

remti-ihs ·rn.louch with. th~, f~ct that teeching must lle facilitating learning. 

Jhere is ttlways more then ·one we,y lo teach any ,cl.ass and any-sub.j-eet . The 

good ·teacher erways hes meny op't'i-ons from wotch. to choose. "Good teaching 

means more than entertaining fn •front of the class." Teoehers aH hB,ve 

d-iff.erent erees in wh'-i'ch ·the·y excelJ . They must 1be aware of th.ese end use 

them .8s ~ffecUvely e.s possH>le. to3 

Another model to cons1der for the effective t.e:.ache.r 1s the model of 

t"8·8cher es de_q,ision rr!Bker. This model i.s based on the assumption that 

'"teechers ore professipneJs Who are educated and trained to make end 

implement decisions." to4 Th'is model also as_sumes: 
.. .first), the model es-sumes that teaching is goat 
directed, that i.s, thet some chenge tn the students· 
thinking or behevior is sought. Second, the model 
8ssumes thrrt teachers ere octive shepers of their 
own behovior. They make plans, implement them, 
and conunuelly adjust to new information 
concerning the effects of their ecti~ns. Third, _the 
model assumes thet tetsching is bas1cany a ret10nel 
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process t_h,1~. ca.~ be. improved by ex-111',riining l ts 
compone-nts ·1n tm an1l,ytica1 mt1nner . .It assumes 
teache~s ean co_nt.ro I the, ·teedbacl< proces~ b.y , 
sele:ct_1~g_botn the amount end kind of feedback to 
us~: Pou~t,h, .the model assume$· t_har tet1chers, by 
the~r. _8c_t.1ons; c~n-i~fluence students to change 
the1r own behav10r tn destred ways. Stated another 
-wey·, the model assu~es that teecMng benavior t en 
affect student beha_v1or :e.nd le~rning. f 05 

Ttie• follo\Yfrtg er~:lhe ·steps in the process-of implementing the model 

o,f teether as dec·.i stoh maker,: 

1. W.hat ·do you wen.t students to k_now'.? 
2. Whet behovio-r is 6cceptab-le to .. sh.ow th.at 
·students understand?' 
3_. What strategy is nece.ssary to· o.btafn desired 
learning? 
4. WhHe teaching, whet strategie.s ·need 6djusting 
be:seq on· student re.s.panse? 
~- Whet fs the tmpect end outcome of the 
t~ecMng? l 0.6 

All of th·ese steps. require decisions on the pert of the teacher end 

edjusli'ng to meet new demands besed on new insights. This process does 

not allow for stegnetion or boredorn. The te,echer must constently be aware 

of' the class situetfon·end be able to meet those demtmds es they occur. 

An essenUal element necessery for good teoching ts for the teacher 

to like children. If " teacher does "not ectuelly like boys end girls, or young 

men and young women, give up teaching: 1°7 Th1s does not meen th6t a 

teecher hes to tike ell children ell the t ime: 

Teachers who gush about their Jove of ell children 
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ar:e. 1!'.ar:s. THey don·t 1ove·.an chtldren. They can't 
POS$t_bly. An~ they shouldn't They WOUl,Q be 
e~ohona1 wrecks, Bul they ca.n ·appre.ciate all 
child~~n, a·nd: ~b.ey :een enjoy all chiidren

1 
and tfley 

can hke 611 ch.ildre.n. W:et1 i, almost aH. All is 
aSk.i'hg the frnpos.sihle, stmp1y·beca1:.1se we are 
h~man.befn.gs. Appreciating, enJo,yf 119, and Hl<ing 
of.ten lead to love . .Love is the end product of the 
teaching .pr:oeess~ not th-e neginntng_ 108 · · 

There are times als'a When e teether w1H want to escape and be in quiet 

,solitudel a.ut only l:O~g enough to rec.h~rge aim/herself ~nd then re.turn to 

t~.;:hing·. A QQod 'teectfer can never get enough. of teaching. ' 09 

r:he student teacher re1etfons.h,ip js one of ·great tmportana.e in .order for 

leerning to occur. It is easy to disre.911rd 1-n. favor of conte.nt, b.ut in the long 

run it p~ys o:ff to .. c.arefully nurture thet 're1o.ttonship end make it e priority. 

Students leern more effec'Hvely i'n e supportive enytronment. In addition, H 

cen els·o be of greet benefit f o.r. te·ec.hers to encourage an open relationship 

with tMe -students' perents. Perents ere the first teechers tmd h6ve an 

investment end en f nterest in what goes on ih the,ir children··s· cless. 110 

Teachers c:an make their jobs easier end their classes more productive 

if they enUst parents t,S thei'r aHfes rather then meke them 6dversar.ies: 
One private elementary school encoursged parents 
to attend their chlldren·s classes one day o month 
to serve es teacher's aides. The results were 
fruitful. The parents witnessed, first hond, some 
of the difficulties involved in leeching e lerge 
group of children. As ts result perents' attitudes 
towerd teachers chenged for the better. The 
chlldren liked heving parents in the school. 1:he 
ctHJdren were more motivt1ted to prepere thetr 
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lessons et home, to talk·in class, and to evoicf 
unnecess&ry confltcts.111 

Parents end te-echers usue\ly ect independently of eac.h other end bec8use of 

this the relationship can be based more on mistrust then on cooperation. In 

reeltty, each depends on the other end each should work together for the 

common goal of the best w8y to educate e child. 

And what do the children went? They went 6 ·reel teacher·: 

A reel teacher is on my side. 
A real teecher lets me be me 8nd tries to 

understand whet it's like to be me .. 
A real teach.er accepts me whether. he likes me ·or 

·not. 
A reel teacher doesn't heve expectations of me 

because of what I've been or whal he's been. 
A real teacher ts more intere.sted in how I learn 

than wh8t I learn. 
A real teacher doesn't meke me feel enxious end 

efreid. 
A reel teacher provides meny choices. . . 
A reel teacher lets me teach myself even lf 1t 

takes longer. 
A real teacher talks so I can understand whet he 

metms to sey. . . 
A reel teacher can mel<e mistake_s end adm1t 1t. 
A real teecher cen show his feehngs end let me 

show mine. 
A reftl teacher wents me to eYeluete my own 

worl<.112 

~ rmrrnmfllD a,nmnrprrntOO)ll 
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B.en·-Ora 
co·nt. Sec. Ed. s·ourc~es, 

Tne world, (f( ,seculflr ed:uc-a-Uo.n plec:es _great ·demands·and 

te-sponsibHit9. ,on ttre: tea¢nets i.n the s:cho:01 systems. Th·ey see their 

students meny flours o dey five .d~y.s.a we.e:k. The,y bear the· burden of 

e;ducadng t'he fUH.J're members of s_ocie.ty. There are those -who sey .that 

seculttr ·ed1.;1t-atfon sto11s once· th.e stud'enfs leave the cl&Ssroo.m, 113 b.LL! th~ 

learning n·ever stops,. 

There ere-men_y, po.tr:it.s of compari:son betwee·n the ideal Jewish 

teacher -end the id.eal sec-ulesr teacher: Pe.rsahality_end ItkiJig ct'lildre·n 

remain high· on the see 1 e of prto.rH,i es. Also the riee.d to k,now the sub Jett fn 

a.·deteile·~ way,.·an e·btlit,.y to transmit the irfformauon c1ear1_y, and skil'l in 

making connectjons·to th_e· stuoents' lfves. anct outer are,s of intere·st_ appear 

os sfgnif.'.icant reqo.ir:emen:ts, But beqeus:-e ·public educeti'on .mw,t answer to 

officiat .scr::utiny, there is more of .tfn e~pnasis p.laceti ·on ec-cour:itabllity of 

secular teachers: end how to .go about e-fJectively d'etermini·ng wno ·best 

fulfill$ th·e role of te·acher: T,herie •is no cons--ensus aoout 'how to most 

effecuv·ety ecco'mplisll ttH-s tttsk., so it is (he focus of much debate. W-hen 

evalwtiion is used to determine whether someone will be h'ired or fired,·the 

te.ndency .is to consjderft a serious subject. The depth of discussion about 

the s;ecular world of teaching accents the dearth of informetion in the 

J ewish world .. 
Th'ts-is not to suggest that re.ligi-ous- school teachers should be htred 

or f-ired based on classroom observehons end detailed evaruations by their 

principels . . But there could be more of en emphasis on looking closely ot 

wh_o teaches the people who represent the future of the Jewish commun1t~. 
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Ben-Ora 
Cont. Sec. Ed. Sources 

r1ore than what teachers know ne,eds to be considered, but elso how they 

1 earn what they know. As has been demonstrated the teacher ,1 s the 

touchstone in this ,process. The ·following sectlon explores some examples 

of teachers in ection who ore· identified as. excellent by their principals. 
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Ben.,.ore, 
Clas s·room· Ob$erv:ali ons· 

rn order to get .tt realistic unoerst.ondfng ·ot Whot a teacher does when 

.he/she teoch·es a cress, one must enter the cta·s:sr().om and see a teacher tn 

action. Soc'iologtsts, seekfng_ to u.nd.ersland how· tJ'nd Why humans-·reect to their 

world, the ,way they dc0, employ tne touls of ethnography. ,A basic ethr:iographtc 

as sump ti oh is that -each culture's kno.wledge ;.s veluable~ 1 The 90°al is. to enter 

a cul tur.e and study, it w1"lhout actually b'ecmni ng a part of the culture. This 

·allows the ob,se:rver to· underst8nd·what goes on .. and enows the s'.!Jbje.cts onder 

otlservation tQ ft.t,nction. in an undisturbed manner. A significant matter to· 

c·onsi der in stuCl!yfng a cul lure ·1 s fhe area of t ecit ktJmt:·Jetlge. This 1 s 

knowledge that we a.re Ett1are1 of bu.t may not be able to verbaHze-. Ethnographic 

met.hods allow ·tor this thro.ugn an eb$erver w~~-1s a·bJe to ·"ma.ke lnferences 

a.b:out what p·eople know by listening carefu,lly· to what they say,"' end "by 

obser(i~ng their behav.tor ... :·2 Though the c·las:sroom o'bservation-s •included in 

thfs· section do not repre'sent true. ethnographic research (true informants were 

not us-e.d, the quesfioning strategies ethno.g.raphers employ to understand the 

language of the subjects were not used, etc), the end product of ethnography, 

to create •8 verb-al description of the cultural scenes• studied,·
3 

is the same 

end product of the.s·e classroom observations. 

In 8 way the principals of the schools (Temple Israel, Dayton; Temple 

Sh-
0
1 c· · t· w· "center Cincinnati· Valley Temp·le, Cincinneti) tu;ted Qm, rncrnm~ 1; 1 S,;; , , 
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Be:n-Ors, 
C"l,n.s:sroom" Ob's·etv-dt l QDS 

as informants 1 ' - · . · - - - . . . . , -. . re._QYested_~ over the telephone, -.that they identify the. teachers 

in. their sthooi who they: fell were the hest They were t.o: u.se fhe'.tr own 

cri-teria ·of excelhmce to d.etermin~ Who. they rec·o:m·m· e· "." d T•h. d. -• .. . nue . ,, ey .. e.s.cn bed 

their ehoic-es in term_s of. go.od repport with stud~nts, wen prepared, a. good 

famny batkgro:ui10, Hked by the· student.s. I asked the .~rincipe.ls to •1rn.'form the 

teachers of my V1$it ·end to inquire H the .. y woulg mir:ictb·erng t,ape recorded. 

Each. prH1ctpaJ ag,reed tcnfa th:is, .but added th-ol t.heir tea·chers wo:ul.o no\ rn.fnd 

even if not tn'forme-d ahea:d of time. 1:rr .f·aqt,'Templ~ Shol-um has ari op_el'.i 

9lessroorrr po.1.it,y that .invn_es. f;l~rent.s to tome. .an-d vrsi't tn.etr·chfld'.$ c1a-ss. 

orJyttme pate'ilts .~:esfre. 
I sent f oHow up letters to each ·prfn.oip_al r_emihding ·of my upcohl1n._g ~isit. 

Upon arr·ive,-1 et the .schooJ,Tme.t w.Hh tlie. p:rincipo.l.s C-ex-c~pt for one "('Ibo-was 

n 1 •lhet day) to g:et an oti·e.ntanon t-0 'the sc.hoo.l a.nd to le.arn -about t.he te;~chers 

to be observed (see ·the: cla_s:sJoom,observetion openlng p-arag'niphs for t.n1s 

'i'nformation). Etfth tuinc,ip-al wintngl_Y. supp.ott.ed-rny pre;senbe atfd ·was pleas~d 

to have me vis1•L The· •teachers al$o welcomed me fnto ine.jr c1a,s$r·oom~ 

w,ithout hesHaUon: 
Ever:y_ teacher observed wos female. this ts tntere.sttng botti· on its• own 

ao:count as. wel) iis tn light of the Rabbin·ic not.ion thet w·omen·co1.Ud not be ttu;i. 

teachers. of',Juqaism (see Rabbi.nic s·ources section). The pHnoipols a)so all 

waritecJ me to observe: th·eir pre"-sehQ.0·1 pro~rams, so. fo1,1r out of tbe ten 

Observations are •o.f te.-ect:iers ·of 4-5 !la.Br old students. 1F urther res,earch ne'eds 

to be conducted in· the upper ,school. Mu.ch \\''ttluable ir.iforma.t1:0n can be derived 
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Ben-Qra 
Classroom Obs:er·vations· 

from tbi'? endeavor; espe:cially because th· ·t , d' . . . , · ,, · · ese s -1.:1 · ents ere consrder.ed more .·of 

a challe.ri9e .... some S'.ay· they deset va the. ~e.st te,,ch·e-rs. 

H.any of -the. teachers did not "'•~e·t1··me to ·telk \.ll,·1· t1,1, m· .. th. . . . ·""'v · · · ,., ,, . e m e course of 

my obser~ation Qf th~m, :but"th.ose Who d·td wenletl t'o shore witt', rn.e what they· 

were do'.i ng, wtth t.he1r t16sses .and ho,w proud t~ey ·w.et~ rff theJr st.udents" work. 

While the Yerb.ata wnr reveal the de-tens, some of them geve me tbe: 

materials o.f. the day, some of them wanted the·it $t'Udants to. talk to. rtt.e· about 

what' they were doing·. so that ! would feel a pa'rt: qf the class. sorne verbally 

acl<rro~wlet::19en my presrense durtng m.Y. visit,, others ~id not. There ·¥-'ere umes 
when I felt my p·repence w·e:s ·a di.$tract1 on. or the mQti vat it1g·· force bEihi n'd tnat 

a1'_fs lesson (see the. yerb6ta r:rotes 1.ri -the cltrsstoom obse(vation section for 

teoc.l).ers & ond J). 

Due to varying ctrcumsfances ot each sqnpol, tt We_s ·not ahv.ays possH)'le 

tn obserYe esch teacher for the. same amount of time~ Times· are ·note:d fo.r each 

teac..het in the ,ernatim ·note·s•. My intent .was to look for obsetvable behaviors 

during the fl.me. 1 was.·pr.esent. ihe notes 1nctuae· only·what i observe11. 

Ouri,ng the v:1sH. I tape·d th~ class s.ess1on in order ta h~ve a Yerbati'm 

·record of'the class proceedtngs. I eJ$O took Held notes o:r other behav,iors that 

were net eudible.., 1.e; movement tn, the classroom, non-verb_al' communicati on, 

body. lang·uage. 1 matnly f.ocus,ed on Ute teacher, but somet1me'S st udent. 

behaviors and responses he.Jped to give e broader picture. For each class I 

made a diagram of the c1nssroorn 6nd the looattoA of the students and teocher. 

This adds 8 visutJl dimen.s1on to th.e verbal aspect of ethnography. These 
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Ben-Ora• 
Cl,assro.om .Observations 

d1_ngr8ms, b~ve been reproduced in the t·e··ot r· th· .. . . 
· · "'' 0 ·. e ·clessroom verbata . 

.For ,e.ach teeeher. an :opening, introductory paragraph sets the scen.e· and 

.gfves some btsc~ground i'nformaHon. obmJt the teacher. Appaanmce 1$ incJuDed 

as it is. a criterion s . + 74 • • · • • . . . . ugges~e"' 1.n Robbrn1.c ttnd contemponn:y sources-. A deta'ile'd 

an:a1JJ$is fQllows correspondjn~ to spec1f1c incidents in 'th·e· class. It ts.,my 

intenl to moi'ntai(l dfsfance in the analysis portion·of the observ.ations. T,he 

anolyses serve lo h.i'Qhl'ight'.sign1ficant erec,s of teatb:er behaYtor and 

inter:ac:Hon with· the stud'ent$.,, and do not try:.to judg~ whether the behavtors 

are good or not... As stated prev.iousty, the as-sumpt'ion 1s. that th~es&, teachers 

ere all g.ooq and that is w.hy the"y are be-ing·observed. After the observation all 

tee.chers and pf1nci,pa1s ·were thanked ·tor Ui:eir. help end partfcipation. 

The pege se,t up·of the verbeh. tmd onalyse-s .(insp.ir&d bg th~ rabbinic 

method of setting up o page of Telmud) irjvolve:s e code aystem. The sections 

~f fnter13st 1.n the. verbota are numbered se.Qu.e1,1ttally in bold f ece numbers, The' 

parts of 1nterest that wll,11 be discussed in the i'r1alysis portion are underline·d 

from the :bE!Qinnfng of the section to the end of the portion to be tliscussed. 

Tne analysis section has corresponding bold face numbers that dt-scuss the 

underlined s:ecttons from·th,e v,erbata. When there is an incident in the 

dassroom thet parallels somelhi'ng already analyzed> it receives the same 

number os ·a preceeding :1nc·i dent e.nd the- re.ader should refer back to tne. initial 

comment. Throughout the. first analysis section and holf of the second there 

ere references t.o page numbers. These refer to peges wHhin the thesis that 

correspond to the beh&Yi.or being observed 1n the tlcssroom and discussed in 
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Ben-ore· 
Clas-s·room Observau ions 

tbe analysis. section. For th . . e. remoinder of th.e verbatim t.ran$crip'lions, the 

.reed·e-r s·hoVld r.efer'to·lhe ina·ex located at the ·d·· f th ... . , . · · en .. o . .e lhe:s1sj for 

re:fe.rences .that are-'based on key words. th.at occur in the analysl$,. Th.e.best 

way to get 6 .complete understanding of the classroom environment ts to read· 

the entire verbatim section; from top t·o bottom, end then g0, back and re:ad 

from .side. to s1de, fi'.rst. th-e underlined verba\itn sectton and then .its 

cortesp.oncUng comment 

During the actua1 observaUon d.f tfre c)assroom situatio:ns, 1 kept in r.nirid 

many c·rileHa. I wos ·1ookl ng for how the'teacherrelafed to students, how the 

students responded. t,o the teac•her, 'the over aJl environment of tbe classroom,. 

the use o1 the affecti:ve &tld cognitjve domains to see ff l.hey are in ti'altmce 

(Cutter, Confluent Educ.ation), lhe teacher's w.illingne•ss to ·go wHh student 

initiated dis'cuss·ion~ questioning skfll.s, (he .kind of lenguage u·sed, i.e. ta·lking 

t(i) students or e~ ~tudents, 1nspiring them lo higher 1eve'l's, clessroom 

mo..negemenf le.cliniques, •and general <demeanor. In order to concr~tely conv~y 

the environment' of the .elt1.ss'room and to give· a true sense of the f nteractron 

between student and teacher, the el)tire ,documents of tran~·ctibed taps merged 

.with field note observations and diagrams appear in t,he fol,lowirig section. In 

the enalys1s section I synthesize whet go.es on in the classroom with the 

t~eory presented il'i the 'literature. This provides a concrete picture of whet 

goes on in a religious sch_ool closs bei,ng conducted by good teachers with an 

awareness o'f what professional educators have to sey about good tecche~ 
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Cit t Dnluw 
I; Xwr:t tv:u;y? . 
~ 
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S: Ohno. ts, T- Wbo W\ MP lzedlkeCIW1frGD-PoAt 
IJ»' 
1- .,,.,.,.,..,, ... ., 
·$. kl t.t,e miic Q9dsc 
t: m tJ)I ~wtst N'IM 
8:l cait_ 
T: We hllle a fff m111ut befcn w 00 to wvtces IO 

,_,u» finds~or• book,or•~-M) .mi 
$:. l:1vo,ny ta t,my fltftl wffl> 
I; Yqr t,,Jty 1at1my? Cem J'iV L1a1n¥ « fhnt at 
CQld tn rv:,tsr yoo qn't rttQC'd to mt CQk& w,n 111d1NI 
it lookttilce,non!t1~,htrewe90- (loctit,gtcr1 
IWnt t.eg tOt' thtllft liiudlfll INIYIIM ..-) 
S: Whit ft ia it? 
T: • ~ sttd<.er. t• NII na &bt!lfleMD 
~ 
l.JJlwi!N:11> Ytb 
U ttn » I U:iClkW'.Yt,_.MIIPZ,.,,. 
s.: ~ ~-U!n7 
T: ldon't~. 
S: ~)'elltcnawtio 
8: Jiff 

•• I- rw.1tooo cnatatvw«tnb• 
!alll!. !o;+;;np ~ mr CA d qtq;bt. 

t 

( l) ... the, ope"iog descripfioo of this 
teacher shows desireoble el~ments 
mentioned in nit the sources studied, i.e. 
eHperience, preparotion, organization, 
,1duanced ed.ucetion. The point that she 
• ·feels en obli.goUon to teach is 

,·especially desareable according to the 
Cont. Jew. So.urc·e.s (see page 30). Her 
t~mmunity 1·nuolvement (p.9) is 
sOine,thin.g specifically mentioned in ·the 
CJas•sicol Rabbinic sources, os well as a 
spectfit reference. to appearance being 
an 'important ·feature (p. 12). She also 
,&Hhibits t~.t hniques of including students 
in the classroom 1u soon as they come in 
(see page 65) so they ,feel th.et they 
belong. This also .. indicates a strong 
awareness of the need for positiue 
student-teacher relations. In allowing 
the .students , to make choices about the 
a.ctluities they engage In before class, 
she encourages their independence and 
maturity (pp.16,21,34,42,50,55, 
65,74,77,79) 

(2) Here, she encoun19es maturity in 
delaying gratification and ocknowledges 
his feefings (pp. 6 7,68, 75,) 

(3) once again she stresses the need to 
be responsible for ones own belongings 
as well os reinforces the rules of the 
class (pp. 64, Hawley- 73). 

(4) tn this lnterectlon the teacher 
shows 1181, sense of humor in connection 
to 8 student 's somewhat inapproprln e 

9~ 



,_. •A•...t:••O:,-»-"Jf......,_ 
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w,W;t Hormng, tpw.g ¥9N2 . 
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r: Debra ~ :~ 'tttalte t~ fj:,r (hihi<Jitnow. W• hM 
tooet~.torNrYt~) WboM WtMd!me:±i 
L.t:liDo. -
l Izditiib 'DAMlf IQ Mlt w •itoct& Xcw - VII 
m4ioR. 
~ 
11 Po I )eds lib I CNlr: nedrd? 

r:j~ io)'QIC ctwicQOdw 
$; you do()'f loot<, Ufst I chaftPOdstt 
I· I dtm't mm to ___..) wtm)·-•H•? lIA 
I k.td wtp just GEi iol . 

· 9:36(Teadier tel~ to;11 pa"til\ wlUi I nnstudent.lt u.. 
door. ~ I! a:ylno. She ll1Vlt" Ult,tathtt to . 
IIY~- HJ ,,Hgiy Sldbdly, rm ICU.ikKlto awt -e tt,·s tuat going.to t,:y tttedlr . 
l That', tint 
io ;wo11 take * or iita, 
I· Yeh. Note., tilJ be 11°00 fdcod Ytlm oM: 
pod(et focyat tg1t·dQno\blYtJIKDIDIMfl
~ PY:pJe 
I· SboU•a 11:>tllllZ 0J W, .,.,, M9 Oll#tODI 
HPw do ypu A ll YK DDitZ . 
a: csnns1n 
l t;r«: you blYI o stialtPOdstl !IHI Y9CIIPJt m it;: If 
Y9'I lQQfs «9lf)d NAt.e lt9Y win"' tYfC)'QOt rm o M 
QQdscl /,Qd cvccyq:c ha a ctwmct ,;th U-tr:OIJII 
on ll II n tm lffit tin room and c.omt bed( Ill p jft . 
·)'9il brtdo Jpgk fQC ygr MDI PO lb,; dmftQOdset a 
tt11n yoo know wn,c, you stt Aod e PGOtrl m, dQ)t. 
9PU m yqrgpric QOdsat, nil( 1'9Y tAle fm10fseb 
mooey tt aon 10 vw dJl1c pogc1t Ibo& aw m et It 
.... IPIQM tOt)!PN ,,, ., -

Q ~A...._ ta looldng.ll'Olllld fcrlwdlar) 

,fut J- PiNl't muw ku Jdilrt YVriml isZ Eal' 
YV 1'11Dt l\'.t ggt PD9"IOIJO 90I di# !Wt Im& D!IP 
~ ~ n we mlesin9todlly? (Catls off fW!,e9 of 
llbaen\ kldl) (kid& sUtln; CP.ttly et tlwlf' plecff) Tlr'N 
lnn'theret()dliy, 
(llt ~ :O,,,V:,,.,_.!ftnlNbYDmtlDcJWl 
I· JJ:d.'3 ngt am:, li<z: Woe to MY £ck. ~ ~
<k- A'"Yt~ roronemore, come ontrlll, 9M Y'M' 
coetoff. 
S: Al""9 room .ror two~ 
T: Only WdRtrbeo;o 
S:OilVlyllftdR~ 
o• r-G "' Yt..,. •,.. mreauar r£11DiDP
-. IXn btto hm o mm P! m, i1•· mr MP bmr'I 
i-.::..D&m.KIU.mUWl!UilJl~· 1,1a.1.1.1o1or .,.~ 

-behal)ior. RII su.urces agree that Uiis is 
.on .es-sential comp-onant for the eHcellent 
teacher l pp. 11, 42., 68) 

(5) Onc.e agni'n, sf}e Includes the 
stud'ents. in a ·det ision sq that they feel a 
part of th.e tlassroom process. 

.(6) Here sh.e eHhibih a sense of humor 
·es-a way to get ·students to do what $he 
wa·nts. She also ,ets li'mitf tot them as 
to what 'is. ot cepteble behauiot. 

(7) Gree·t,s. a pnrent at the door. The 
literature su_g·g,ests -t•his· (pp. 43;80). 

(-8) Once· ngaln the reminlis the student 
Of the routine and d.oes so with .a se;nse 
of humor. 

(9J Here the teacher's intent ·1s uncte~r • 
Is sh~ lnc.luding the s·tudellt or making 
the student feel u-ncomfortable by 
calling attention to him? 

'(1 O) A new stud.ent in the closs js 
included immediately in a friendly way 
and made to feeJ t'I part of the daily 
routine by means of the ·teacher fiUing 
him in on the ·clos$room procedure (pp. 

15). 

( 11) An nworeness of the student's 
needs shows sensltiuity and. thus, 
teaches sen,ntuitg. This helps the 
student get oriented to the classroom 
ogeln (pp.39, 76). 
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I· Mi1Jdkyti,SQ11tc;t,tcrt · tr 11'DADIY Wnw 
whQ's w tbiA morning oo 
uzn Lat'; nwsc ooi» 
TA No, ltt'e not mse nolN 
f: ~ .nyou hefe? ldln"l,._..ya,. Srllll,i.a.,., 
llnm't!ichllel, Rtt>ecea Gell, A.!IM, ._ (GoHOCI teJllng 
off ~~Z) Mgw gjd lR dp fgr \zt#ArnAOtY tbjs 
mom)ng1 01d U g)J1§St A lRtl fPMe l9 COWJl) Nu, 
Mm SPUD Ilk AIM UM tzcsWrC bt!AAO gpOO If 
you WOO!d )Ust' atty ·u-.n for t.uat unomtril, 1001 
(hyie,w of~ dwt .. A.ktcHella oot of• ttllir 
~ Ullt) (21) 'Dr\ wttwtt 19 bl Nett fsnon and 
Jcdlc QIJ be r::cmlnded,n hm u m:,t ca,; f.&cdAfte 
ctxr:t n •ta:tta ott rltll !!JIit n a a t n m ta 
fw:qr bOlloQO to f)gst di# 9tt Sbt 41:rt ae UC WhA 
kOAn IIJDQI DIX\ PlflC Jlft'.U IJIYt:iq adSt • ttdD 
S: (H11b C01n111e11u llbOOt Uie d8't. Sevtnl t h time. 
Nolte I~ rta~) (Nate 1)14114) tht u.delll!fl bellocn) , 
T: Come o~hen Sid let me shoW)'O&I~ toput-tt 
04 SsNaUUflt'IDWdYl!'NklqtlLQl'ID Vd:1 
IDllmiag. (Walks nay tnd JttMS Nil• Ill U. dirt Ht 
... ~ for all'ICffllnt, ... nlld, ••ooee 
be.toln ... ) .~ ? 
ScNooo 
1002 S:· l'mlnd 'on,,. 
X- XcMh CM Le dp JtP!I' IPd&? t ,m too.•• et'I IA 
llwx$ Um bo!tstrJ S1'C "'1nl utd kdktoo 4W 
fmy,g Ul: W'.Yist\ I ft'! &It-• 4 OW PR'& 

- ~ trnl'lfd 
I;. YAo:I tn1I Xf¥1 CWO lie Nd& 
&.J.1111 
I; w,1ae1e-,,toc:te 
Un 
I· I tm, ,su 9lfr • wm1 lliJi CQmt M ~-,"""" 
C21' fnxt"!t;m,t '!JI-,;..;;. I •,my= 
bn'.tw w SM nw ,mt0, m~u,u:: 
W:ttcrn ™' nn wnve «?U ®t::m ® ,u 
~ f l(>.03) I~ tll& l)tmAflCll'I SI~ 90 )'OCJ doll'\ 
hw. to-.ony. (Ht I •ll"l&a tQ 4A t1W I ACMML 
S: rm tlr9cS 
T: We\ot QOt • holldlry called Tu &'llfvlt alffllnlJ Ill 

l1'2) l'n .response to a student comment, 
she rebukes him because t his i.s n.ot an 
acceptable way to retpond to the 
situation (p·p. 161• 41, 55,60,64- a 
"direct" method to deal with students, 
76, 77- '.this is· not what Gordon. has in 
mt.nd, ·10- but Hawley agree~). 

(13) Once again she· includes II student 
who came in late.,. 11 pot en ti.el area of 
enttiety for a• young c•hild. This teacher 
seeks to ahay the.se types of fears (pl 5 
"the soul of the' ,child"). 

0 4) lie.inf orce;s the need to be sen:sitiue 
to others. An important: part of 
clas.sroom 'bahouio.r as well as on 
ess·entlol and desiraeabl'e element in 
mat.u.re adult• b_ehau1or (p_p. 7--Torah 
i.nf orms life, 73). 

(15) Rnoth·er rebuke in ·the case ,of a 
misunderstanding or a thifd who. is 
covering up for himself. 

(16) Another inslQnce of Qsta.blishing a 
procedure that all ar:e to follow in order 
for .the actions of the class to be fair. 

(1 7) Sh-e praises a child for following the 
procedure (pp. 15, 42, 64- on '' indirect• 
method,6 7). 

(18) Repeot.s procedure ngain In order to 
reinforce for nu. 

( J 9) student etthlbits knowledge of 'the 
rutes and a willingness to foUo,v them 
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(20) Ag,ain, sh·ec telb them about the 
r::.ootane 'and then has them follow u. 

121) Not ail the students ore pos'ittue. 
about this teether end .what goes on in 
this clas-s (p. 82) 

(22.) This• appears to be training the 
students to be res·ponsible future, 
contributors· to the Jewish ·community. 
The t2.e.dakah collection is run similarilg 
to a U.J.R. campaign OJith the collettio.n 
liislbly dispfeye·d for all to see. 

(23). Th·e ·tencller reui'ews the tzed.akab 
collecUon process. for the be.nefit of the 
new s.tudents~ This allows them to feel 
b'oth a part of the class and to enhance 
their c-omf ort with contributing. 

(24) She re1nforces the· positive a,spects 
about the. day ond tnes to get •the 
st.udents Invested In the day•s oc.tioities. 

(25) The teacher reuiews the past 
lesi.on before they go on to anything 
new (pp._ 15, 63). 

(26) She denies this student's feelings 
end may not be modeling sensltlutty lpp. 
69, 74), but she ts also showing her 
humanity and not trying to liue up to the 
•mytns of teochlng• (p. 62). 

(27) Informs students about Whet to 
eHpee:t tn the coming weeks. 
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,~~•·r-t-..JO-ot•~~· 
W01 13 cpJlcd crm:n90 SP t,m;,91 atarit, fltfo,. t11 
WlfftY:t !he toll ao that tMoga my nk;a I.ht_, wt 
DJ1 DI Wngs stn:y cornfortabJo toe \Mm ~'~ ~ 
XSKI QQ)'.,QtlenUOil pl- 9C'I wUtmoyo.you, . 
S: j'm 59[J'y 
T: to tre_es noc,odforC01•¥11tton.- · ,, 
i - · •. _ .... am,t, ,·:\f«Z SflYIOZ 

.t..AIWI 
I; Ai:43Jiktkffl t,hlil){n,p 4nythinget,e,(•Ua 
IRl!'L ttm thttCtCDll)'. ImtDCDl&¥ I )ffl tr,n, 
$; I bol:t tcm 
S: I imtt;'tnm 
$; t tgye tcm 
T:.C4iWltli, (~ 1R D,.,,, o Jot of ftllAO!l •lW: 
-&ctn c htlpruJ to us DI mot of l'fll003 to fig kin 
t. (51) Im no lot ot own wt doQl 
T:(,ffl Wt bDYJ: xmnl wr:ots:,tab t_, A-• ·• 
~uoottlx_ Deed mrros oa o mottec or tacL ltoUt1 Li> 
~d) Let me :sbAw you thf POSS• n'Y• got alri., w, 
blxt one thQt sox:i IY ll:;!ll)vot on It 10 fllgll:lba to 
· ttdaw «m £ bo:vc Utile bQy ntcd111 :,amntm~ Aocl 
11> tM-otbef pktl.f't rt flrr't 09'1D Md t lJ!lD of lmL 
Wltb '9fD! km on iL t44U)ay ottom,ion tow, t»x& 

'AOl becatM YOfJ t!Oll¥1!ffl W thlfis ®Shlo oot Jbto 
1 Q '3 ~ Yaa MAP IRI I likt to bt -■Y 'yjth p, 
$; lt'to t.etJ 
{; N!>, ..ii ih whh Wit to .. tlow wn you liM 
to ln9tructlone. lf youdothltontjua'trl(#..(-, ml 
a v wm ygy a,t , ntty ptst,a"" o« t\ w. 1 rtll 9' • 
ras1.y at;ldc;er M yq,: one Oktt#, 
S: Ytt 
T:._ :n»tiJt.,..•"'•.-:nr:c:::#? 
S:(ffl tW:IIJS!I 
T: t• CK Now Sbt !IJ:tdloolll)' IMl'tld Sttn 
Hem D'P'1)f tr:c:n Db11'$9 lwt7 YAM 1"1tlP49¢ bi 
CQJQdng eoc:b ftU wUh II IIEIO't loblYR OQdldRll 
Jritbui[cif ID lx:P:tD ,od ,ndt ims: rilb, &onJt In 
am So 1r )'QU've oot- YPl4 kno'f YW .,.._ if rw'Yt 
,cg I ND (an AD bplrd) Y® CPfoc U,ot iD bg ( W 
eA oobxdimtQOdcol9cl HAW ll'lrt1Jrt't.df>ffltbll 
bcfio IIJ2 PJ]C1i111eu:•110WAC1 XA11 cob:r Un XAII 
1nm r/Wr ma, 99'111 h(kl ..... I Jogyg11l tnj■ and I 
ca,t fiqq it as& So cto it wry anfultv •~ m 
sin ygya Ju o·.,.,. o&tmm: 1 m ■ttctsn •Oh DAIi 
.., atldc,ca wtUtttaaAD u.n, <10:07 ald,.atngllli 
IIW. l)o)c_M of cnyone to fodl·kkl) 11,, S; AllY tratr«uwa? 
I;..Jm 
U!trtl 
J: J1wl "r sn b■,.,.,,_1blYIIP#fllt 
caam.u 
$; Yn;i»y dQ 
I· ht !IEOen :fl«Ylli aA4 A'mDPkln edJAAI Ill& 
~ l&.OeJ Now, It 11)11 Nnllifl WM tfnt ~ rd VOii 
wnto<pont<>•MUllftCJf4-,•__,.tcrlWpllin 
PIPW'NY(IIICCllndcftbll'Ulcllyca-dforU..trtet. 
S:C,1' I 4FIP1 Pi to 
T: lo\et'ati.twtlhWI-. Tlllllllllt•)IOll'-"&o 
~cm 
TA WhlrilUWfnlt.Nl'l;rGUld°',,.-PIPI" 
ftN~ 'i ltat JI. yqy - .,,. bdR, Y9M ,,. - ,.. ,., ti! 

(~t-,MIQ) 
r w l!#en • .,,,.,.. ,. .. I t.ald )'Q,l" 
~ lg l;e e fbl4 tdP t,o U- kf9Cr rmeer:,,t«x tw' IM 

{2.8) One of the "mUths· of teaching 
permits teachers to deuiate from their 
word (p. 62). Here she is obiding by 
whet she say·s, but does not state this in 
abs-01·ute ·t,etms •. 

(29) In ;t,hls lns·tnnce Of rebuke ·she use-~ 
the,:stude:nt'.s name· as a wa_y t o soften 
and not intimidate (pp~ 16, 55; 41, 64, 6 7, 
75') 

(50) Th.e teacher relates the topic under 
discussion to the r.eal wor ld the students 
eHperience (.pp. 9, 16·, 45, 64, 74}. 

(3,1) She -ShOW1 her ability to n.nd 
recognition o.f the need to use uisuol 
aids. 

u2·, She eHpresses her limitations and 
thus -her humanness. 

(33) Once again the need to rebuke., but 
she rebukes the behooior, not the 
student. 

(54) Shows sensitivity In correttJng the 
student. 

(35) lbls is en e_.ample of a leading 
question, not one on the highest leuel (p. 
61). 

(36) She ignores unecceptoble onsmen. 
u ts not cleor if lhis Js on purpose or 
not-. 
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T~ ~A"+ ... lt:»- "tlJI ..... 
~ . . 

1' Cl'. 1 tim to-rw tmS bltt Y9Y: PIDDIMkm iHiHfl 
_,'t_get \bHt bnds ¥'9M'"9i go 
·Uull 
t: C,,) Ttwt,'1 ril#; I kilif ¥'QM Im iick Jt W1D XIII' 
[tll)OOS_!blJlt~ to,tokt It b9rot oet l\,:iJ(IJ!!d DQd brjng 1~ 
hp, RiW? Cl'. D:llf/:ixwmpgn,ibjltjy DD ~ 
114 t11m 10 vv ctw1.c mt\1 to'.YPM wm l"fllWmti: to 
wtseithomc, 
S;(!t) Act :wt lllP'Pld SC-,-.,. Wm't 
S; C0!«:tht min 
T: <s» Iboi~,ds#f&ll'lldiln!tll..,.n:• so· 
g,Jq: tl)cm) 

~ Yw mm ,ttse Urtiz 
l lb ti& Yw W flCtJ M1 gt U. pld1p tiiP P DPt ID 
f1; And rbOD ·m wlot lbtm au &bt d\ttmmt cokiCJI • 
ma M Jritb 1Qk3AD Ud DIN_,, 

T:C91) Stffln,yqubm't.QIJl'IWIW''tgt,ktlflM' 
1WW1bfnilfl:iWIU'Pl,•hlxl¥1KP1"1PINftlita, 

T:Ot Wf]l bM to di OOI tQ BetilcA'.l,_bt wi 
• $be Ql)'t t«t-lo tels• w, bcxDe 
S: .. , I to(d lllY•DRD olC'PlliY sneit ... 
I' xou M b:a •X&llfdZ 
~ 
!' Hooo: 1 MIi ltlf.'r bteer * MW1:attee• 
with 11,'1 min, a xn, to ct1Yt 
s: Sbtll RC®OOb• mn to ctlvt -•x• • 
lwt 1@ qf tpqJl 

t ®nmc•·wwwMMii 
Utb 
t SOdoelmlM 
~ltfmamsaya.... 
(Ollw lddl•tllklngwfttltldiOUIW) . 

(14tt4 tDlngftllllltolllO'ftddl ... lOdo) 

Ti•nxcu-,, wmkrtr ,e· r+'f'!• Ml'itAn 4oUlt 
renoob mH111 £ill in U,, DA (kid,._, g>fqNd ID· 
lbl oJp l1IDfCI lo V,, c1n1a> f'lhr MW\VII :thAlt 
itafm ) . 
TA: Drtlll, n youcolcnlG7 
T: Oleryt b doinO ft too, l«'\HM .._ hln locb 11w 
--.•1t·• flnlthed. CIO l#fl'C &:!'HPM ID:I& 1 nM (tq 
• kJdw dQnpgt w,cteat,glttga,lsrm,nt~ ll nrk 
DPIDfM IWl IlW\> I); ygi Sl!«(J YJ4lrllD Jbl• 11 
U-No& t.ynp l!9M'.>tl «man C!! Y1W 'Isntblf i fdk 
Do i»1 \l1IIK#4rll? nm fSflYt, 'R111, 6'lt ~ 
M:;t U AtU1tc;U)t1 GaM tMwf t2¥1'1:'cll1P'i 9P 
111-,.,, Lbt llnn 
S;: Mow come Uictt'a no pllolf? 
T:IID Dts»s waQIC:kOI Adl( bMMDeQOOOFG ll I 
cal kDRW HIY.Jhn'c CP )'l!kll:M it It $1 nc &e dA 
111m: t,llo,r 114 Ult M IP ID MW Al1IC, 
i.Jh.'tl!l 
&, tt,,. 
I· tt) m ta -, 
~ (S.91lfMt..-ia, cm't ,...) 
Ti n.t •VCM~fdK 
-ll .. D'Aa:aaw111 tlWtenNne 4RW>wt 
T: Hiu,doyoi. ... l metn:-
S: \'oo <:a11 rtc11t 111 my CS'. 
T: Wt CISlridlt ln)ICIIUrc:ar7 CJ: 
a: •~ti-......i. 
T• ftw 8Nlla? Good. 

(37), fl student Still eJfpressing negatiue 
feelings -about the class, and the 
discussion. 

(38) The teether tries ·to ge,t the 
sb1dents to 90· beyond where they 
al're.ady are as far fts theit knowledge of 
tree,~ She does this by relating to what 
they know and then introducing o new 
concept. 

(39) She gi:IJes support for a· student•s 
ans.wer. 

'(40) ·some other students eH1>ressing 
negetiue. res-ponses. It c·ould be the 
clas·s or just copying 1each other (p. 84). 

(41) R·estores order. 

(42) Summarizes whet they haue don.e 
sn far before mouin.g on to new material 
(pp-. 15., 39, 401 77). 

(43) She outlines the work to be done 
for the dny so that the students know 
whet to eHpect. 

(44) And she clues the students to e 
.dtfficult project so that they ere not 
.cought off guard. 

(45) The promise of a reward for work 
well done (pp. I 4, 39, 60, 65, 66). 

(46) Once again a reuiew of the ,11ss 
rules. 
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,...,. ..... >t•~· . 
$: w ive,oo£'9ixaett,. ....... 
T: Six 11it11ts? 
V,na.mo.re'~ ttilN'.el setrC!ll ii teectwir 90ft nllld 
·to help swoents) 
T: T!Mn~lreeslilloveflheplp, ~Ainy.(10:17)• 
.. , . at yoy can do It - ttt YAM 1$Jl (Cgpt1w 
•c.>iD9 oeo11Jdbelbing) · You qrj dQ lflo o mety Qf 
wm:<'41Aoo~a di>1QQ. It liJ o 19\ ofs;o)O(J, 'l et·• ... • 
whin else we:hlll/e here. (Voice, of ktds) n.rt•, fine.(tl) 
Ltol<hw t,hta1s tbl_tntmltc\ n·v, dQoo !!kt.lJ)la; 
'k ot wottw:99totingnct1 m«twm Ufse M» 
INA ooo _ b new rttvta yoo:ve bNn soJ9Clng :«1t:tn111. 
m:amt 0Uhe YK now "'nee mt, t9I: o on 
,ct,Jrpnge, d!l)t? You .... 9141Dl1de1 Pll fll' 
.mqiQdng ti¥ . 
$: YOU know Whit.,;_ 

T:('1ltli (fflyl,FIIOina•stldlictoAftidtltihW 
·t;PJcdDO one 9l tl"! _,, Ol I 91Dl dQ-tl 'WW+ dfG 
Qw;y! tq,gct 'tg a,f Ill bit Al9ri 
s; NAf1ElP 
1; Put YW 'IIDI 90 l&N 
·l WOOOOQOOOOOOObCtoatic:I (nettr4ee' 
't Oileyl fgrgot bee IIIDI. 
I>+ Art yoo boPcY now 
l talri# amtw•Nr 
I Whit kirid or sUCk«'. 
T: ~ .9')t ,omeflown. 
&-ll'llt.nowtrt 
$:, llownow.,.. 
(And <>the,,~ ~to IIICf'IIICOIIIIICledto 
lhtrtc4fflt ~ngtn u. clets) 
T: Good'joa: Cl<k'l9) (tll ~ AOdQa'lJIJIMlttPcn 
-IPL (lo ygy: mx1s, Cli:idl voice,) Can w bom:lw yr:,.r 
,bll,le? ~ you. (Herd to heir wlUI ell the ~ now•• Cl) Ynl PINJl'I D 1/mliloo seed $a:lh, ft 
~co~·~ -
S: Vn 
i: .. _.,.,_,.tnoUllf!~ oawu.u.~9111 

' ftlecbthl bc'wn.- (kkllvo4ctsconlilu ~ind, 
wortd~ 11ley'r. boUl9"fll, tM UMy 1* a lltU• · 
dlffenri. Tlley'we ciffnrtlladts. ._mmytnesdD· 
you i... eo fw'Deln? 
S: Six 
S: N did 'it t11hC1 totlltt a: __ 
9: __ 

T:(Ht a""'1¥ UC:,WDIIPC1iokill1'. 
S: (111 NQw I kQQW l)ot you 
t New il'a tu::rioQ • w tr 
S; I APGl!rrttQ rn«!«DW 
~ \ w m km Ml'Olti 
T: T .J. ~ )ult OOfnG at It. 

<t1>.21t,o khtl,_,dQlll111u,■a& IeFW:me 
AVlt m nt:Ja bxtlls M IP &nit ts rxrn nJC"I-... 
him w«:n bt j1 ber(lng J.t<Mite SXJl!ld1DG lharec 
Jbta RV-_ kid* 111:eeeenr wa:, l 

(lfl2J ioNftlllld ... to-llllfiiCGIIIII) 

T: , isttlat 

a:mewttb to 

S-n 1t 'A'tn PWS 
& lhe~ ltblut? 
S; TI. blue II tflt ~ 
S: tAl "'- tl 'nky. 
r: n• b'a ait eakmel xfn 91 u,■ nd4 

(41) The students indicate that they 
know ··tbts one, uery wen. 

(48J She glues.the d_irections for the 
pr,oje-ct' (pp. 60,.. a ~ direct'"' be.hauior, 71). 

(49) Once again •She .s-bows ,that she has 
liJJJit otlons. 

(5Q) A rep.eat of the availability of. o 
reword. 

(5=1) She shows he.r· deuotton to Jewish 
ion tent in. hi,r chusroom nnd s.ets limits 
as to whot is acce.ptable to her os 8 

religious school te1u;her. S·he also shows 
her: willingness to be honest and answer 
this• stodent'-s question in a way that is 
.understandable even if be does not 
accept it. 

(52) .fHJ>resses a wUHngness to help and 
grue support. 

.(53) She encourages independence by 
involuing the students in the classroom 
procedure. 

(54) Again a reminder of the procedure
and u,bat is coming up. 

(55l Independence is being reinforced 
here. 

(56) Students sh.ow o support for each 
other (p. 16). 

(57) She ts willing to reulew agoln, the 
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T--•A,•~~1r». «1......,_ 
S: YoiJ can r:nilke 1t green end white. 
T: ~ you CJ0MO fllll.ii ~ .P,.ICW,? (CN kid f\(llwt 
ir,dgoe,to.get.ano\hertocoler) (.1(>2-f)SlffR(l,.l 
ml~ Y® I oi~s,t,ry,to tit hakl<onca ioo rNlt, 
Si WbY .do yoo bAYc to bt: aokt? 
I' 6tCmM l!9Y'.Ct 19 #111:t . 
t.Jll 
Y: Ywg_O'tcrit 90 WiW'tSbol,·..,,t11nt I kY\obt 
•IJMS;,Y, )'WWP ndsro• 
·'il.JGjggjes) 
(Kids tilkinQ:wttl!. ---· ~ Cai\_..___.) 

· T: Look!! llke•90fflt 11:W fr.ulka 
(~di still talking) 
tsomuf.thenlntlltlky. I dlm'tnilk•Uitplj:tin . . 
Cit, you n reedy for',11 ;tttker, ann't·yw •l)Jllll 
Jooke (l)Qd tftmtlt YtcY 009'1 
ff.A Abo helping outliith cjettin,fthiklilimlhld.' .. 
-~ thlnl to u.~~•IUdrM. No1teor·¥94cei ~,-, . 

T: T.J. 1nycul'Mdyt~11t.lcker.11tllllt ,l.fi,~ 
hn7 T.J. fsr'NdVfcr.•nnP'9"?· · 
S: lilNd~ . 
T: YoullNdtJ'"ft. ••lllalSliMJl•~?t 

(I0'.21 kldl,.....iltU..,llfdun~91ltlngmw 
pefll) . 

dl.t.e.cUons for t:he assignment_ until all 
u.nderstond. 

(5.8) The students are lnuDlued in t.heir 
work. 

(59) Wants to enhance tbls student's 
sense of re$p.onsibility. 

(60) Glues. nttentron to a student and 
se.eks to inu.olue •the parent in the 
.upctnning trip. 

(60 Again, o reuiew of 1he directions. 
Ttlis teacher does not lose patience µ,ith 
.\he stude.nts w'1o do not un.derstand. 
Stie simply eHpltiins it all ouer ogoin,.8s 
ne.ce$sory •. 

(62) ·Pra.ises Q s·tudent'.s· wort. 

(63.) $he aniwers the question ttonestly 
and giues options to allow f or 
lndepende.nte. 

(64) The student shows independence 
(p. 76). 

(651 Independence is allowed for. 

·(66) Supports the students and 
encourages them to go beyond their 
preutous limits. 

(67) Reulews the rules for nemes on 
piper, using the Teacher Assistant. not a 
student, end does so with humor. TIie 
students eppreciote this. So does the 
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Teacher Assistant. 

(68) 8 rebuke. 

(69) Praise. 

(70) Students 8re inuolued with their 
worlc. 

(71) She 8djusts her attitude to meet 
the needs of the student who is having 
difficulty, not mlsbehauing. 

(72) She glues support end 
encourGgement. 

(73) The students feel supported and 
pr8ised. 

(74) Here she eHpresses some sarcasm. 

(75) The te8cher uses humor here to 
motluate the students to continue. 
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,._.... T· •.JO-tO:ft-♦'S II"' eNI 

(J) Middlc Q9Cd WOfM) o!w J991sing, lt:med 
!!Off!III~ pd!! and l!Yt'Wm:· Sbttm been Q tHstwC'lo w, CQ$lOl toewveaJ veo a now cm,oorn um. 
aafWln §be hos q Rllloart yolce ll)d Q bro 
~ -She iaxnediotelx rcJWO'.IC;3 mt to 1,1g elm 
ui. om $,bAY<iJ•Wrm n -caiitt b\J:1¥ a oo•ota 
me to.g t goc, on al wbot t QII mw::d The rogm 11 
1»!11)' with kj_d9 corning ID clKI 99\ng to U,,jr Rf'9PIC 
DA Ibc k1ds $ffl)) to Jsoow Ydm;to go in the fPMI 
a n toromoc:,.1w t~ roustoe Jbt Ol9IJ11s oJ~ 
9PtO room _with scvm:ol om oot ou by doom, Eod> 
DA f:, I ditfnat Pmltc:\ Qt IM:afDO DI_! t <:QQkjng, 
am n a:ott, story a "¢9ntcot~, ltbi,g, Is \IJ!! u 1 · 
MfflYld. A ootoli WI 9l 1trucbq 13 'DW!td 'llW• 
Jne9PffltMiD; . 

tz ,,._. 1 c;..,.-

_ ..,_., -· 
l'tfhiltwagr,"'9tosay•i1howUllsl'!'Olft.,.... 
Thi. Is .i open ro:o,n wiUr1ped:,11 itat.loi\9. '11)' 1llt14n 
ii the content mtion. Thi~ is wlllfit ~ .do the 'holldly 
amcuhm. U~ W, ctallY ,unt qyecthe lbAJt 
Omsaa UACJ )Mt nck·M tQdny j:, wJlygglng ta 
bt o type of Mint tW)d picking !fl A9'DI )Pit pieca,, 
T,-n&xt .-ea t~y 90 tQ 1,_ like a·motor, .mi, thty dO 
pt,y&lcafklnd!I of little tfllnQ9 like.putting pl~ 
~. 91fflft, _, motor~iyit~J 

T.: CS) lfi rm, bFny * m m to fWD9 w :,w: AMI 
IDr1m.tM Wk fQlat >'91C flllW tagQfl Vlt 
11111m. 

l'Tllls.,.. owr..,. ts • frM play...._ tt'l • .t ~ witll 
Jmet1·~cmeomet1mes~1rtoytn"""' 
th,y90to Uet .,...11 isju,tfl'ftplay. Bc,cai:,ethla 
l'OOml1fCM'Sldftwy..-oldleo ltl1__,.,tdJOOI 
l(indlrQrttn kind of PfC9"'II nt U.'9 Just 8Cft q# 
llkt a,,...beleJ 

C.,._,,comn tnwil.1'11 ~9'ft. cart ~.i. 
to 90bl.ly WFWl'l9 pap«,--, for ,omt t.lll)f. Teedllt 
..,.,_to~offtct. And ~llletttiopa-ent 
SU U. dlllcta ,_,. Oft Ult 9fft) 

. CeA\N•iidla 

T: 

11 re, J:QCl'!!WDA Mi 
121:b tJJe :fti:111bwtat UW¥ V '--1 

';\)l'P I •mn .. l l amll.11 
1, no oawtw>1ut •* un 

EWlfy ~NI(. the kid, rota, to oll lht o, thi:- nos Tile 

01 This teathe-r e.Hhibits the qualities of 
one who take•s c:are in her appe.arance 
(p; 13~ 68) and does s.o in a deliberate 
attempt to set a tone for tile 
enuir:.onment Qf tl:)e class. There are 
c·1ear eHpectati~ns set up for tbe 
stud·ents to follow,. which in this 
·en~ironme_nt is most important, lest 
cb'aos result. This uopeo room" is open 
only in the s.ense of its layout, not in the 
way ·.11 is run. Since the sf udents are so 
well aware (p. 44) of what they are to 
do, much repetitio1' mus't hove occurred 
In otder to instill this in students so 
young u.sh.o only come once a week. 

.(2) Here slle in~ica.tes her awareness of 
tile. need to teoiew before continuing 
with new m.aterial (p.15- an imf)ortant 
rabbinic i'dea,44, 62). The. students must 
haue a complete mastery of each topic 
s.he teaches, before she begin$ other 
topics. She will review as many Umes os 
ne,cessary until all understand and all 
que.stions .ore answered. 

(3) When a st1,1de.nt comes in she gree.ts 
him/ her with a warm smHe(pp. 11. 59f 
65) and includes him/her In the 
eHpetience of the day. She also reminds 
the s.tudent of the proper procedure (32, 
39, 40~49, 60, 61 , 65, 15) ~ hong up the 
coat ond get the name tag. Ibis 
estoblishes an environment where e 
child WIii know WhGt lo eHpect and 1hUS 
feel more a;;omf ortoble and at e11se und 
hopefully boue poslUue essoctuttons 
with coming to religious school, 
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,...., .,.,f:10,,, .... ..,.., ·
te~stiiy'itl ttw,..,_beet IIICIU!e'teachnt..:ta 
'the-setne UilriCJto eectt ~ that comesetono ·~ · 
mey ~ it eUttle, ~ .it's ~ cally im ~ · 
lesson the ~Id&~• butJhe ~ stpy. Ct) u 
¥A'/Wffll ta• witb mo• lbt hat fl'Oll>·m 
r.ou}d SU tbe1Qlll])fttbi!,IO,but o Ultlt di('11a!o\: 
wmm ,omc ot tbo kfit\ ntroct nt PDt a 
·perllnd, oQd ~ .,-.·, 11 lltlle yprjetlro Then I!\ 
.u,e end of ~ mormng at. 11 :30, we have l'll&Sic iii thlt 
.,_, ;tile m.lllC·t.eoidw la f'iol M llllblt ~tow 
n 901119 to ~ a .fiim about~ n, 
&clDetlm n brtt o film rm rmclc_ we ¢bOC1 oJf ttitt 
(J)IJlrtn •off 0f w; n)talJpn Ume nod <19 both, bt4 w, 
Ja to boYC•3Q!DCkjQd 0( 11 mm 9C091DO bPI Of >'IHI 
·u;fng Nd '4b ho)lay and we uul!y divl<le e«ti of 
a hoUdllys In to f04r ~ perloda_ We apend to.r 
~Oi'l each bolidly. ~cepUorRosh ~end 
YO('l'l lc:ip-~o.t. wtilot,1:iey CtJ<me'bl~. bq, =" don't haw~ of,tllntto""9't to •O,l'.lt 

~ •) .m,. X?""HA 1111'7 vwt am,,..,,,,, 
I MifMPll"lm 

- . ctphho a lriDPtTli JrfgUldll' 
,iJoold Allkbo hr PmNbJ 

P:(t-':Dotmy1WY1tQbelPPIW1
1 

Xi Ibcirc sJPPQ'M'11 to tm 
e it &ml woo mu. vn 
Y- Ilwt.'3 cg 11·11 tdsc gn ottt 
P: Ibo lry:k,is r,:qn AIYfd nUM ,. ID IN !DO¥ II 
frqnLIIQ· 
I· (g,OQW U\loatiitmtopaytd glwo, Yquw, 

, by iyst mm ta actqpyJ.., lbA tc:JM# gjfta IA . 
J:rxos~you )'ft)' OJICb. . ~11• th l)pWeSCCW 
I· Yq/rit Lott lbo\'I Q( 
S: Derer 'YI¥ mpg1 niePPd '9 Ml • •V!tlMWfl 
.la 
T: You dari't...,,. yow ... on,U. f1IUllw? OK f'nl, 
9CfflO put yotrnamit on ttllt 
S:41'1) WW,gjft,djd•¥CN!#YelJAPD0Uw:iifO 
$: BtQs:ko 
$; lgptp tnp 
'f.:_(I., r4'nn ~ hn \G YV '91\ PJ4at JQII' 
- • z ~ DiL, aiir14t, i, 1:m,;; IWB n WI»' 
lmfft <Wf9 kor,n omi "'90I:)' bt@r 1WG W,U I 
mwc Lct:, w 
S; Jblm\l, 
I· D mt tJw S!Vw:Plfllll wbP tw,l, LftrntW
ltl roe look ot J;Mdmr\, Q( fm * w mt to 4A 11 
'4!dri< UWO? Y$lM get lblMX lfum:m &DI,,. 
l41>1• Um pt tml\R--... 
lf14 lbl fJcll flfl,Nn rntflUI Cl 1ft me !WM II> 
,c,p4 Ui; 'ft al Mm:dl am pf lb fRIIN w, 
,trx toqpdtgy:ml!&®QWkM:b9~CMUJIOM 
Im' a BOm othm HI\¢ YQMH1l\Zlm4- Tllll 
- l?EDr !!mt ID LIJhl mqn"' bm" dat1e o#kaa ""!ttt' Mt ll ,o s\e&kntr sz:ri«!t bm:ed of 
• ·<tm v111wm. ooro rm 190PkW1 C:::Wol&. 
14.· , a«>i,·,mt •cttohit#,i@mlQIIJII ,, ;.tmn 

';dJJ 

' ~Km::momt woc::;-rama ... ~ 
atm to ma, n, b 9"SI"' ,_ db me,,.. u. 
.tl[Jt [Pb!tlgn,) 

T: Cl!) !ns wewo ttw11, Gt&YSV,,.,,. tc0'1 

(4)' H priorfty is placed on making 8 

conne·ctJon between what the students 
le11tn nn.d what they already know. A.n 
importont technique t.o employ, 
e$pecially wit,h .younger children wh.o do, 
nof haue ab£trBct reasoning Obllities 
(p"p~ 4,15, 32, 40, 67, 1.1, 74). . 

(.5)' The te:o.eher eHplQins the need for 
name ·ta.gs,. but ~.ccording to Highet 
(p:6-9) she_, and oll the. other teachers· 
:should make on effort to get to know at 
leasl the stud_ents• names. Later, she 
indicates thi's to be the case, so perhaps 
this is ·on eHnmple of maintaining the. 
·procedur~ for the-comfort of the 
-s..tudents~, 

(6.) Although thls is not indiuidualized 
lnsttuction, 'this teacher i'ndicates her 
ewa.reness of sttucturing each learning 
lituation to the p_articular needs·of the 
I.earn.en. The content stay-s the s8me, 
but her approach changes (pp. 34, 58, 39, 
40, 66, 77). 

(From here on reft!r to th·e indeH, whit.h 
is bated on key words in the pre11ious 
sections, for appr:opriate pnge numbers) 

(7) The ute of ulsual aids is an impor1ant 
technique that helps concretize 
information and addresses the needs of 
th.ose students who learn by seeing. 
This is also 6 way to show fleadbltity and 
sensitiulty. 
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,~-... - -... ,t:os- +l'llil' ... 

,U yQ;J IJNd i,,)p; t wil) m]p,yg,. {CJiikhn't volces In 
-~ ~~H11l MY or Y9Y wr,en yoo wm:t bd 
J,:,t,en<whcnYPIUl'm::t b<iy:u!lSt gj&, otm, wtico you 
·Ott lo tht bQCk. Plm<l00112 >w: DIIDft togs 41g 
a»t;ce :tt,e. two cu «ticJu' trpm the........,. tlml'f!lfJ 
. . . . •"-,, . 'fl . ---- a mve 1¥rn1no 1•mJU ~~ • , ~ Js YW c;o,mg at.iQ!I 
QICW"f/ OQCI the other JS O pjcljft gf O @l)Je ol'ygu• 
11\b Y1V PQNOts 00 o sons101 <1r1 m wtmn• en 
to PPM tor cgnggptloo pktlffl, ff ¥PY m IA gg 
~CO <llhl~S'look >'® ?M 9Q JogfqJt'Ylm, IWG,ciob 

·_mtb YW edit !]Md r:mt Y2 to that; CQQK9Jltion 
*,YD QO the tm. JJwt'a jt 'ttm:C, '$I: Clf41Q::;IQO 
-~ (Student voice,. for II f~ •ffi01'11!11l$.. reectw II 
.1111ptno·1 student wtth ,,.,.till! Ind ""10·~ to 
,W)p ll~witJl,tw19'11!9&e> I-) 

~ -.(•· c'twlwrtar•teortn:e WiDCIJ · uu10 <Ulla tfOCbtc mta-10 (toQt at tbtm · 
QK t,o,yiund glm,(1 t) 1 oecd YW attenthn en• 
hi® wm§rnl®- llt@Jhw:CWDtQlow · 
CDCC plqn'too, £roity , 
,Si Sflel~ 
t :~ 'fm'br ftmfwd)941M& li!k ._,., 
·IKill 
Lia 
I' w,n •m • ygttt t«as · (Ccdin.t wtt11t11t """"tnd -=t,kid I WtpOliCfl WIUI-Slwlon!) 
JU11.-..___; 

$: ~ 
l; Jill ~.-.you?· 
S: She's not~ 
T:,(t,_, WIIQ:a IRl ... 'l\l Shiijqn U,Jt)IZ Jlll..lll11 

· ha Yt1 1,r, wit ,he 9ll'fD in intra a rem\ 
mu rw IRW1\ YtS, Ctm.1ii1n.w:ftt1 u.retto1 ~1 

~ tao kllmdlm 1D1 
I· ~ We MYH xmt1t wjtJua'tpdpy IAl'Ql<P lbP" 
tryjnq tq Jearn wtm- bOyl IQd Qlcls Y9II' ORI Im, 
Did m O!Ugigu, mt,pol Md n:':! ggmg tnllt 
liat,ll,nloQ \9 ol I the ;t,hlp wt tolls me¢ t.hf ttfflOfflli)g 
IQiS S£Sino wtJol )'01 w, OOd # YW dQnl khOJ' pl 
U•uotoa In 111 W:GM)11D1bXI t,o ... II dQ ID 
kM non ttllJd. bn at 
~ 
Si (Says ,ome(fllng, an't hNrJ 
T: She dl<M. ,-rit.o do thll. CIC CIII~ I.Ill me 
wt!ll,t.hllwoii1... 
cu• ct o,, octtn·sJm Jin 11 ,n bem&tt 
DRt ~· fbrol rm s oloct wtm w 't'.!dd11111 
IMmtG me CQIIS JIil Y® ortftC:0!4 UDO PC fl!IJII 
kvdfd XW, NQ Cf'. XQll. g;r, #tt: a ttcn; ta 
rlllM¥490ft !Mmwtotlbt!MNnkOPr'IIIA 
XAN DbJ<MW 
QI( Cl,. l)n :aotl@ .. .-·•-UP bin f9( VII 
11:RDeD& to tsn c:a ,.._ ttd m,t n:kln rum kW. 
D \\lot #llJi W acMS• O• Wt.a d#I Cfllt 
:mr:!a fair 
S: Mtilo 
T:C!• Ullle i:l·cnt UW ·W 4DCbl !Ml9!1fl1 
au.a: 
S: Pna 
1;.btqtav,,wmdtta tkltll 
. ,..:.rt 

I: 6;,ngtw .. ,,,.nWeek:rtc!r'AWhP4W 
lbkt>mn:, .. ~ ~. 
I: »wn..,.bl:lto ta eqtbcmd ,, .... 
lC!Q 
l /!119 ooedzlt 
T: No.notQOOdby,w'll111YQOdYtotodlotllll'llfWII 

(8) The use of prais·e is.-a ,teache'r 
beh.a.Oior Juggested by an the soutt,er. 
1tii.s teac.h.er uses proise o.ften, but not 
euety tim.e ·a student responds cnrrectly. 
R ;student's .s~lf- esteem as oJten 
intimately bound to how th·e teache.r 
respontlt to h,is:lher answers and 
pre-sence-. 

(-9) The le-sson within the. le$soo .Is taring 
about ·others l.ei.i tortunot.e than 
yours·elf. This is valu.e- tmportont in both 
the Jewlsh aml secular world. 'This 
'lesson ·-.'ls·o tontributes to their growing 
sense of mo'.turity and eHpands their 
norrow world to Include others. 

( 10) This ls .a.n eHample of a teacher 
coming in contnct with a parent. Thit 
contact, both formal ond informal 
contr:ibutes to·· the willingne·ss of parents 
to ·reinforce the religious lessons. at 
bom.e as well as the teacher1s 
knowledge of the studenl!s lif e outside 

U1e classroom~ 

(11) R student shows he Is uware that 
he has broken one of the rules (whether 
spoken or unspoken, it is unclear). The 
teacher tries to make this student 
com,fortable about being there, over the 
f at.t that n protedure wes not f oUowed. 

02, The students Indicate o wtmngne$s 
to retote to eoch other and $hare 
Inf ormatlon. It is not cteer how well 
they know eoch other, but they are Obie 
to talk to each o·ther, boweuer 
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T__.T'~1t:9-Jt:ts-, . •►.s..., -

wt !~ave. Let'sS1ngshlllom lotadl otllerno,r. ClO 
Laraatngjt_blctl\l)CIIM'KO!i:Sd•ltortnwtc 
0Ki;1C;BYrt9'>, (Sing"n1Wendallseetn~~ ~ 7 
ltlV9!Y J very "-'Cf ~ln9'no ~ o .OOod .wr, to start OIi' 
·momt~ to.o.(l.f) N'typy pll cifJlt2 !Kid (a)lsoyt·QJ 
im,nl ;Jill «to Y9M !'l"t to bt1no Y,N rbilc mt bri 
,mt IA SfW l'Q:mt•¥9M'.II ht fb!t to wkittt,r 

~ I col!,:d ls4ha 1Di 'lll'IYkl #lf.l&) 
,r, Cl'. we contct k.,-eo am! mry wm; 0112 y00111 
IIIDC0<!0' Jlkc to t·cu u:a * kcren IIDi ie-. • 
a fell me dialYVIWwt Ernlbc 
,$: l\':s ~ . 
I· lt'a ID9DliZ' fot .. lRli:teJ'wnte ,:._,,IDICW i:m¥12 - . . -
S: for thi 'QOQC 
I.. Ea: the P99C fa.,;• tt) Qid X9Y nn& to• 
pneUJing ,,a JIIIZ somegiuJM, . 
t Wbm do.they ge{ the pr:mntai 
1· The ocesooi;s ·roe l/blDM! mrn DnO ·co11m:tmz
w, will 3Cfld thl:m 'to l;!jem so they wiU bllYt Sbm:D io 
urn, tor °'CIIM1 Cl w, hlYf,two nt•cto gotng 

'DAW for &ht pogrdrlt«cn, Qnc'b cv:IWll• llmod 
wtr!J:b wt e-onet1, every .w,ek· Jh\Amomjnoil'o o Uitl• 

Ji;tzmy QIJW®·ood y00•i:«ot iD'Doice vro,a )1111 
DQ'lb@y OU bod o Q90d brpfPOt Jlllgq you m:\Y!d 
·• ttris mom;'ng ul then: n amy b0)'3 a Qirt■ 
· Jiho o ·noi oo fodlffit OQd n n tlying to ,mi 
llttJ, bjt of'wtJot: D blYI 11th thcm:tts= pt gjds g1 
mnm rlbil to mxt RPIVioA \hi\ nm othllDI to 
Um. 

MSCWllll todlto _,. Ml'llllllll'--,1) 

informally .. 

(13) Hers~ a.9~i1:1 is an -e11ample o·f tile 
classroom ;procedure Which aU are: 
eHpett-ed to follow and which t'he 
teacher reinforces often! She doeJ so 
patiently and as n:-any times es 
ne·cels'ary. 

( 14.) The-teacher shares her intent f or 
the class apd its content. She has a 
cIe·ar 1>ian 8$ to how the yeor will 
pro·gress n ··we11 ns·· the dany workings 
of the thHS session$. The routine t.he 
students-toO·ow i's the· one ,the teacher 
oulin-es. She is con$lstaril with w.hat she 
eHpetts end what ·she carries throllgh. 

ft 5) The te11ther indicates her 
wjll_l'.n.gness to help the student .with a 
task that Is part of the daily routine.t bot 
she also indicates het hope that this 
student will display independence and 
do this alone. Thus, she encourages 
maturity, but doet not frus trate the 
stude.nt. 

(16) In colling the doss to order, she 
uses few words and is direct obout what 
she wants. It is apparent that the 
current behauior is not ecteptable to her 
and stie Indicates that it is time to 
chonge the mood and get to t.est. 

(11) The enulronment e1tobU1hed shows 
an awareness of the needs of young 
children. The chairs ere low, u,e coat 
r:ectc Is In reach and the urea In which 
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,Oi-45:(kArineim~ ~ not ell teernto·kftow.1t-. cifit on 
k~for, the meaning of u,uong) · · · 
T: (2) Mo~:«; ~t don lhot· §M9,·-7 lfAUIO 11 
tEn9 VfflAI tp @cebflVl flld rid17 Wbe WI tin 
mt7 Emily · 
t (Cm'.!, tu:> 
J-- I think;~ ant I• n:tr,q ,By ibr1no wtt,11 OVMt 
~ ut·91d5 "'"' tring WldJfnt iptp t.twr hvn 
fit)' Let's mm rn,c:h l1IQQftl( frlo colJectfd w,. 
IJJflDlin {CQIIJts) I MlWs wa rriimt W dfm P£1Ux 
'nil befi c»: her,e ts one dollir and Erin hire i, two 
dothn,."lo. Enn let's !let! wtlllt t.hii lookirllte on oir 

c:harl u,- .iamc Y94'tt tht onl,y Pt090:'flhotmo-'\blilt 
I lifD_lo cp)l,:d kcr,n llfflf SQ, lq>c ygt(JI come my 
,wxt umo so you coo at t.bt bQx, :weir bf WJlttoo tar 
•Sx-'40Sld if we look At °""ctwt·, thlt's w,rymin 
that lestWHI(-. Lest .._..ft,onlyl-.ctll.70. 12.'.40, 
ttwt:s Ont «:01rtc, IITIOIIIU1 .¥ stllJ Ult bnf w _ 

, ~ tied wa ~ Do~ lhli1.c wll ewrbt.-. to· 
liiNt that? ' 
S: c'ln lritonl Y• 
t: (51) 'L#t'I try gr ,._ • ·• ·- - mtlecttd 
f0Ciot :fl1D 

tt1 <Gan to nn "'""°"'""'dMll 
l -6 bm.l)C)boct¥ mmt todflr . . 
~ how"tlllf'f or you..,.. no\ hin llll ..,.7 ~fy,. 
f,,nyt!,ody el,e nl!h'l titre l!ISt; weett..(2.l \tft e,:t ~
tp jjyjew wtm a went AYet tgt. fflk llbM Ult rwxt 
s1n1m bAJ141.¥ orrw"' * rfflll'JWJ·&bl"'"" 
.alJll 
S:·{Sewrw ~) 0-U.. 
·Q48 T; ~. Cl: (Goes ovtfl totdl.bOlrelthll 
•the.pi~ for eedl.h:llidllytRet,WriJillerwe 
ltsted otr Ult Y"" "'~ ROlfl HMllll~, Vom!(p, 
tlltholidily ~ n-, " 'rnony. ~ot,.w:t,Mt we 
.. u. 1u1 .... lfld thtWOQ anctweoo lflto Ult,u.kdl 
a..t. <U' weekly holidly thel conies ewry week 
-.,.. w cellbnitt onFndeylfldSMll'dly. Alldnow 
weni <:ll 

~ 
T: a.... ••room It all dKorltedfor 
Ollni(fJt loo. QJ. (--' AmAs#> OAUIH!(II 
ocrt ttw4 faw1lnl Qf I Jntab bP!WJ lriltsc sin, 
• llbi/lCMJntiJRRfWot (QC -tmd Pld1 !Utt~ · 
berir:e: pt 'fblt? Wtwl dp pi )jkf rmd OWtMI ' 
IWCJIIIYZ 
$: frnmta 
i:49 T: llllt'9wtlyll'910poouls'fw(H..._ Really 
it's not ont of tbe more f~ hoH..,_ of u. 'lff'• 
But IL It a holldly ttwt N 1wn about dtclcotlon IN 
redwiai,;cn 0) Wllll W~ in,thtamMI 
lt.ocy-, rtl)Ullt? 
S: ThlT~ 
T: 1"'T ... A9~ -,fqr;yg,..,., Old1G'i 
,._nwuot, Ullll'?<J. Md ... uythlt - ~ 
u.t ;.,.Clft~•• c;g ,mw w«-Pot 
cu:uira ,: ,._.._... 
T: ..... ~. (k'Molf~...,....,. 
U.-.-it,h~ 
~ffve 
T: Flw•• Yft-!ll&J"wiwnt"'AddM Wl!Y 
did tlltYllb to~ tJ-o ~ Arrtffa S: ~-" tMNOnQM!l 
T: S.C.a11 ~ n, thf 1bo1,ots\ ant. 'tttff CJ01!,0 U> 
lOOI< et "-PICllN o1 htm w!UI oll Mt rrw:ln (l.llmO • 
bocl( Ullt the swy In ltdld~. trorn tht 
IN¥1oua ~l. Oo rou knoW wtat tlllt 1111'119 ~ 

:thl$ closs i$ 'lotated is d·ecoroted with 
items of interest. The teacher wonts 
th,em .to notice what is arou~d them and, 
in the cas:e of their consecration picture, 
ta·ke pridl! in their occnmplishments. 
this,· helps bu'ild seH-e:steem n_nd euen 
.cl.ass spirit. 

(18) Eueryone;-sih at t'be same le11el, no 
one Js more cornf ortt1ble then anyone 
else. This giues a mess,nge of mutu111 
respec't'b.etween teacher and student 
'Dnd preuents feelings tha1 the teacher 
,hos fouorites. 

(19) in. order to conduct a clo,ss: 
.effldent'ly or.der must be maintained. 
The, less lime spent" QO' discipline, the 
more tim.e there is. to ·te11ch. There life 
Umes, howeuer, whe.n direct behavior is 
required in ord~.r for the teat.her to 
·cond.uct fhe class. There are also times 
when she giues the student the benefit 
of the doubt when it Is not clear whete 
to assign blame. The discipline is not 
done in an accusatory tone, but there 
can be .no mistaking the intent of the 
r.emark. 

(20) fl student Who was absent, in the 
lower ·grodes, may feel a sense of being 
left out nnd hnulng missed something. 
The teocher deefs with the obsense with 
this in mind rather "'°" occustng her of 
not wanting to be tnere. She also 
shows 8 personal Interest In the 
student's life outside the ctess, 
Indicating O respect tor her as a humnn 
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f---T~•~fffS--+s,ilw ... 

~in~ W;et;a~abolltii'-twetk:' Who 
~1 (·SIience) 111-91Yeyouatifli\OK · 
S: l-lrJmmef) . . 

r: Hammer,,Y«YOO'Od,becaulieht,..-.,,·wae•
stronCJ m a hlsnmer. Who reinen~m Uie nsne of ou
wfd(~~!Jlq7 ~7 Jlitt:,WIIIUl'tll 1009, IW'd 
~ - 111'say1lforyou~n. ~listen,~Mly;C!9 

. AdJ~fAI~ r~tuat_calJ blro Aot'9de !t>r 
mi Let's ¥C tf ygy R1i IIY:1b,t;m:J& 
(1(1gelbocl NfilOClfJS 
fl) ~pofcipg§t ,thjs oictri;Jill,,would YGU IIY U!ll 
Mtf~ we, fl happy kl~orl! llletllk1"'9.orin1ct 
kin!,, wtmt ~Ind c,f ~ki,,g 'do·,yo,Hiitftt ht-wa1 
~2 c~n ~• called on)' 
S: (Ai!O\hfir.,'stu\ief'll ~) . 
T: I aekedJUI. 'OK CH Wblt'dQ P MM tlw&t#OZ 
$: (Csi't ,._., 
T: A-m>oit.0,iyou~ ~ TI.lll'uwiilf,onlftd 
i,.-, c.-r;in9 u.t. WMt elal!I ~, pi~teUt yo11 
thi.Hhl&ic:IIIQ ls~noho~? l«t· 
S: His-flllld i;polnting 
T: (4) · Hl3 flOod i3 oo!oUng DI IMo _,. fl'mMt qr 

ygrd!irtdY gi;-•fdffll a,lt lDIQ ·-ai# ttwr 
dQ l,bl9 to yau? 
.lJii 
T:'And thin you knaili wlllt7 Tllty n M!rf, ~'t'. 
pointin9111d he Slft-~,not·io. 'b» fllllpy. Wtat 
tlM t.lla ID~ lbout',hilif 
Q (es.'\ hilr) 
T: i-1.~? 
S:t1nrltece 
T: tft hes fl meen ,ace. Ht an dolt..: Ht,_ e ecow.l Ol'.I 
h&facedoesn't~. ~ Lct'1w1{¥S11DIIRDDJM 
• tlPt hist Anttpctg. Comt on f•t mo m !IQffll aieai 
t.cn I.Im <tttJ Xw oU''ffllJl4bC cnn:vme•klg:g 
i]J'te] Y9M IZ>■l 'WMn did AntlOdu llvt? Dote 
llfybodynt,aentier? Lan? 
' t A.Ieng loflQ tune• 
T~(4) A king lsmtiD11 W 81'111'WbA'lw • 
li■t :ntls Jt Jl'D8 t;efo IU nrt Ol!Yt btln 1K 
P!ll7l&a·wm alive mm Mn v ACl"C!M m, IXm 
~ otr-a ego Allttoctu llvt<l Md* did 
...... to<lo? 
S:HtJll!nted--. 
T: Ht'Wll!l.d staues put•ol·i.nllldlli,..-d 
people to do-Whit to~ 
S;'Dow 
T: To bow dolln to i.n 111d towortbll> Nm Ml, i.. HI 
---,1y-~peop1e to be rd! siwes tnd to do 
"'-t·n.~u.n~do. Whenh&~ ... theclty 
wtler'& U.Je'#i,h ~e lived and he Slnt m,olders 
to PIA tci fl atetue·ot hlm,(51) WbQ l"f'JWIP(l # I 
UN ll7 ¥b 4A ¥PM:7 U 
~ 
I· Qo,xhw•\lfflC!Jk,,.,d,,,etll QQp 
IJffltl•te JiQZ 'WD::ltZ 
&:. ltmlbUcl 
I- - kom, [al¥ 
~ 
l+ U'umo, 911, 9! 114n p1 w clPII JtJQ<llt JMst JD 
1hl ~ cz ten rm k 't(ts d?r fl Ja II¼ R2 It 
lQi$: Ilg Ibo, gertq1 (« ,mgm Jtr, etatj» It rnoAI If 
l!Dfr'9 lhr1WGt:,MJ11cw y;a, Q,?tl'dw,r p;t.d•• oC 
~ ~•I Mm'! Lb! tor ddte III MdodFZ 
S.. Ibe SSthlft :::t ltte:i:, 
l: W'bo detrt Sb!t IQdSUIStZ WM4AII.,,, Siebe"' 
Ubai:i Ju ilh•l 
$; ... ID3J!9Uln 
tNtt#t tWIPJI Qoml ll !Pa 111suroamoZ ,
Ill• e:'PWOMDKhlft:1 S!tltm !11M1 XQf'CttlSXIC 

being and as a stu·dent in her class., 

(2J): ·O,ne ·o.t·the drawbacks of 
ethnographic re.search i's that the 
obseruer can affect th-e· outcome of the 
-study. This is one of the times when thi•s 
W8t app.orant. Riso, the teavh·eris 
interpretation to the· students as to t_he 
reason for my pres.ence did nD't 
octurotely ,conuey my intentions, rather, 
hers. :8·e..cau·s.e .of the·se· interjections 
.con.cerning my presense, I cons-idere·d 
the posstbi'Uty t·hot some/much of wha.t 
I obse.rued occured bece,use of my 
presense. Thi$ is ultimately irnpo,sibte. 
to. de't.e:.rmi.n·e, :but it is worth ootin,g thqt 
I W18S n.ot c,omplete_Jy inobtrusiue. 

'(2'2) R stud~n1 comes In ·1ate. -'The· 
.tea-che.r stops what she is doi_ng to 
wefoome. th_e ·student, though It is a 
miHed--me.ssage of both welcome and 
some nccus8tion, but mo-stly the 
·gre.eting is-warm and inviting. She also 
reminds-this student as well obout the 
classroom procedure .. Tbis brings the 
student into the class and -allows the 
t,eacher to feel comfortable With the 
enuironment. This woy everyone wins. 

-(25) Rn essential skill for nll te8thers Is 
the abilit-y to osk questfons in a way 
that teaches and tnfonns. Here Is an 
eHnmple of e reulew/ knowledge 
question to reinforce the morning 
procedure. 

(24) The teochet pushes 1he students to 
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,,riU01l,..x>'ioh,KbmdnJ¢9mingpeqil,toNewvia 
'pty ,SO th19 l_a utatuo Qf Anllbdy EplDllfto ,.;;; 
, when~ soldler-s !let ~ ~ -stet:ue '\hey told ell ti!,, 
peq,le,of the cl\y:u, bow dOwn to the statue or off 
with U)eir helldis.U,e Sqrg PAAQlt wttt frj#oopg 
.,a hy,dl~ _bQ,r_ do·"', N .woy)g you do] ISQIK?, gr• m «in7 WJllld ll.AM2 'N IAYlst~dQ 

s· t Pld:i't bowqzpn 
1' @wgyJ!IJ'LDArM!Z 
$; f would . 
I;, YouwooJd -AnihP#IIMOPdQZ 

"t l19Mlcti'\ · 
T: You·w.outmt ..... WH DU•» YOIHbPlt Af YW Jd» 
m,l<tll bOw "°-wn t®Jd be dQtng just lllsc rncoy 9! \ht ::=n:=.1~:~r:r~T:rm 
$· t 'woulool(NtJtbtc wooJd U I WooJ!IJ't tUebcs:Bn 
t, _A Jot,of tbc.tm!lb ~h: aistrt bgw@ cdttwt 
• ..lftllh Qt9Alt terOibc Mli:W 4AIDJA 0QI Un 
Usid I··- ·• lidJLW!t$1fly,(MltbQw 911',_,, tq Gpd, 
aid 9fJ th those ~ -jt was very ~ not to bow 
dowrl to m,y ·~ Of''~' tlld_ 9'Qfflt peopt, ."'-"'9ecl 
And oi1' m,i inprilailrgot v,wy1191tntht,<f0Wd. 
~ reme,rmr,,...,...1 
~~'~ 
Ti No,no,no,Unta.ullll'twfilt? 
$:. Dldcfy •. 
T:,Q,)• Dia It 'hwt• fMit)f •db:, tottic .
CIPIPJW Na wm7 111 te:U., Ml&&oUii& Set If 
~can'seylt 
CU.NA TTA THU 
t . Thet:S ril#, (~ hffl·• bocl!t:) And t111l~. 
VW Ytf'Y sqy, when he_, told to,bow down Ir)(! ht 
llld, I wfllnot bow do,,r\ I ,will fl~t this wld<t4 klno. i 
""notllfniid .,, :6fldfptp:jhgp-f#kteo7 
Ula 
T: Flvetcri1,.lllsflwtPilllad1--'w•OI·~ 
~ fl~ that l<ln;. >NJ lli.flvt. Of In dlll~ ~ 
h y woutd,help him 
~ '(LOf:1 ot nollttoinG Ga In, ..... elf Ultl'OClffl 
t U-r, ~ 
I· Y9M ran1 '9 QQlllt Wl&timtZ .CD 1ft VIN hM: 
ftics (Willi tbt k'dl iokliN iQ) 
9! Sbc . 
T:_ TNs·ist'IIWthiua, heffllknsbc,1CX And torillfl 
frun Ill over, lonned wltll .M11111, Mll&f.lWUS 111d Ult 
ott,e,,~arw:1 they went il'.'llo u. hflls todo 
tome~ 9')edel. (•WM did VII)'. dQ 1n b btfll 
S: Fl,;1t 
T: NQ1 tfley 'Of'911"2td Ullertrm,,·tlf'lllflN" tMyoc,t 
ill Uwir troops to9tthef:, Ne! thty •lected Ult 
~t ant to bt tht-
S; (Cln't1'er) 
T:C2) "4) Ib11t:Jaw: I MkUMUtnts P!WO n 
IAAfsad nt, th!:u>lc;to Lid ht C'IIJJID4I Ult arHt::1'1P, 
lmllll Dt JC# AS VW WlfD $0 l!SII CIJl W:fllYIW 
1¥!%ncotabt1bt1114?c 
& HI W .,,,._.VIDtlt:flll 
Ub:m 
I: •• .,. (g,AndU.~111111dlftMmbtltit 
1--bt<:111Nhl .. JOWOl19--,•IIU.~ 
llld Yehl rot ,Judd) Nice.,., fa~ Cl!> & r8ffl1911St 
lht wo" lOffllldlMl,,... etrc ••• urt>wlf 
Y&91>tJnq lbltmi ILi!~ 
~ (S11'19 ti-~J r:tcb<IO N>\ 8"111 tob!C)Wtl ~ 
Neiad Iota of '1l"OddlnQ rn,m tht tHC:htl' 
T; (◄) • (1) lhm en N g,g.-d btj, MIO 11 A Qfd/0 
Qf,a llllJ•bQ,ysNW,fUQJl\e,Nrttnes11ft# DQ 

a.~~wer the question to i'ts fullest. This 
als,o stru"es as 8 reuieW. She encourHges 
th.e:m to go beyond the, knQw.ledge tbey 
olr~Qdy haue to reach a new leuel of 
'tno·w.Jedge~ This 1>reu'ents the students 
fr.om becoming bore:d and ieellng like. 
they know It an. This c·an be a 
frusfraUng e,Hperienc:e ',for students who 
may not be re.ady to go beyond th.eir 
·pre.sent .sta·te Q•f knowle.d·ge, but fhi,s 
'remains a major re$ponsibility of 
eff'e~tlue. teachers. 

U 9) 'Tlll's ls another e>iampte .of llow .she 
h-ond,les a. classroom manogement 
problem. She does not rebuke the 
student rofher she 1llows th,e student to 
chan.ge the situatiDD to lnsure o more 
posJUue learning enuironment. The 
student is, inuited to moue her chair so 
1:he will be more comfortable, not 
because she did something u,rong (se.e 
arrow on diagram). This could be seen 
as giving a ,niHed-message, because the 
student probably knows she was not 
supposed to fall out of her ch@ir and 
eHpects to be rebuked, but the teather 
,does not make ,an unnecessary fuss 
,about a retatiuet,y unlmportttnt 
.occurance In a bnsitally well behaued 
closs~ 

(25) The class now reviews the meaning 
of teren nmi. This ts o value the rabbis 
streJs a-s well as contemporary Jewtsh 
sources. There Ii a need to teach young 
people ttaelr responslbillty to the JeUJJsh 
community so thnl they con ect 
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re·$pOns~b_ly··as.• Jewish adults. One way 
th:e Jewish to,mmunity has always dealt 
with· thi.s rs through financial · 
contrlbutJ,:ms to the well be.ing of the 
comtnunit9·. Thes.e students· are th~ 
future giuers· and here ts where the· 
training b.eg'ins~ 

(26) The taac,her inditates. Iler 
·fa•miiillrity .with the student by lJSing her 
na,n.e. ,Sh,e does this thro]l,gh~ut the 
class: period. 

(27) The student ·makes a connec•tion to 
so111ettJio_g else that is not diretUy on 
tJ}e subject·u.nder discussion. The 
tea~her .goes with it and ~upports th·e 
student's inltiatioe. ( 4) She does this by 
also making a· connection to their 1iue$ 
to help· them understand the concep·t of · 
gluing to· oth·ers. in connection to. how 
to earn " .eren amt money, this studen·t 
proues that students do not always giue 
the .desired responses. They are thinking 
.individuals· with great potential that 
r,equires patience and fleHibilty in order 
tp teach th·em. 

(28) She prats:es a student's correct 
response. 

(29) This is the continuation of the 
·tesson obout giuing to the community to 
hetp those who ore tess fortunate. This 
eHemplifles, as seen elsewhere, the 
techniques of gwtng used by the U.J.R. 
These students, too. will hone leomed 
tbe ways of fund raising from an e11rty 
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··t·-i:··. ) T . .. o . . . . . . - . . . . · ... .. . eachers hao.e many 
re-s:ponsibilities, one of which is 
administration·/ paper work. Tea.then 
eHP,ec·t their students to do their work, 
ndministrators .eHpec-t- teachers to d.o 
tfi~•rt. To a.ct i.n n te.spon·s•ibl:e way 
.tanc.ernlng the.job o·f teething is als·o a 
role: modei to the students as to how a 
·professi,onnl actt. 

(31 l ·once again s.he· dls·piays her 
que$Uo.ning stiUs: with ·an information 
que.,uon .. 

(2) Sile r.e~i.ews an ·.»f the holldays· 
b~fore c.o.nt.inuin~ UJith the most recent 
o,ne •. 

(3il She dtspla,ys honesty in telling tJ}em 
ttint the holidQy th~y may loue the best 
Is not on~ of the most important 
hont~ays. She does ilot apologize for this 
reality. 

(13) . In order to reinforce the 
,knowJ.edge she 1e·ts the s.tudents 
practi.ce the information by repeating 
the word togetber. This is another way 
to allow students to leom for 
thems.elues and foster independence. 

(34) The teacher 1n·dice,tes to the 
studeots that she ualues their opinions 
·by eliciting opinion oriented onswers. 
She also uses the technique of asking 
questions to keep the studeots lnuolued 
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,and inter.e.ste.d. S.he· wonts to focus the 
di'scussion nn what the students thank. 

(35) 'She. also entnurages the group to 
pa(ti.cipate In ,a humorous, fun way. She 
take-s teachang seriously, but that does 
.not mean that''.the 1·e.s-son has to be 
cb.i'npletely se.rious .•. 

'(36.) She: s.how.s ,that she Is both folr and 
·p·atieo.t. llJtten she calis on s·tudents s.he 
giue-s them I chance to re.spond. but if 
th.e.y do not know the o_nswer, it is not a 
problem. Sbe c,lso giues the student 
another chance, although she does- not 
always giue .enough Uine to ·ensw.er. 

G57.) The student.s indicate that they are 
lnuolved a_nd ,interested rn what is going 
on in the clfns. They respood ond 
b..asically listen quietly. 

(18·) One main difference between 
re,li.gious school and secular school is 
that -secutar schools cannot teach about 
God and religious schools are obligated 
to teach about God. Here is en enample 
of the presence of religious ideas In the 
classroom. 

(.39) The teacher us&, tlle book to read 
from eHpressluety to change the tone of 
the class and to lceep their interest~ She 
also does this by empheslzfng the word 
a childr·en • in the book aod allowing them 
to make the connection lo themse1a,e$, 
as children. 
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(27). A student initiot'ed request that the 
t'etnh .. er honors and incorporates into t he 
less'on. 

(·40) R,s: the class moues on the 
likelihood o.f impatience in the students 
tncrease.s. The teacher continues to.ask 
the·m questions .to keep. them ino.olued 
and' ipte.res.ted. 

( 4·1) T.he teacher e1:1presses some 
sarcasm, whlth is not direct;ed at 
anyon-e. 

(42) R student picks up on rt and adds 
his own Joice. 

(43) Once aga_in sh~ te.aches history. 
ho~estly. 

( 44) Rn e.Ho·mple of retitat'lon, a method 
the rnbbis were fond of using. This 
reinforce$ new and old knowledge and 
encourt1.9.es class participation. 

(45) Here she displays 11 direct·• te.nching 
bebauior through eHplanation of the 
rit ual. Thil is an essential element in 
religious education since the assumption 
is that the s·tudenb learn by doing. This 
ts not knowledge tbot ts meant solely 
for the cJossroom, rather it is to be 
taken into the home and into adult life 
as actiuities and attitude$ tha1 Inform 
bebaulor. 

(46) The students ore giuen en 
opportunity to compare two 1Hfferent 
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typE!s of menorot. This is both a higher 
leu~I of reasoning as well os an added 
piece O·f knowledge. The teacher uses 
the Chanukah menorah to tench the 
Shabbat menorah; going from the 
familiar to the unf·amilior. 

(-4~) The teocher r ocuse•s on principles 
so. that the students can apply this 
knowledge to other areas on their own. 
Again Q met1ns of instilling independence 
and helping them mature. 
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~1.J, ~a. W~aJlklrtn, 
brt~lycol~~- Hitt-done 
nbly111d Wfllil'.l9 l'1llk.e-'4>,. . 

·st.rt 'out Uie·~ in art wtwn 
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•ff~ta .·· 
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tteddngtfrit~.butni. 
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bared". Now !he Im to ·over P.181" far 
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M99 the ktdsnustng Ulelrr--. 
$1iel:ms institutect•emet1111ot · · 
dl9cipliM In wflidi thert n 
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10:10 llnttrtht~I• ' 
D IIHl'l'C! &M>1ttlll0 ou,nam <n.tHCiWrdoefllll.etn1r,111 
U.ttmei 

(1) This ,day, theg complete a project 
concerning sel-f-identit.y. Thi,s i•s 
so.rne·thing this teecher stresses as port 
ofh.er curriculum and she tonueys thi•s 
uia art project's that engage the 
students and allow them to share their 
rwe.s· with .. her. She shows· a willingness 
to change to o new grade eoen though 
she ha.s not taught it be.fore 011d it 
means much more work for her. She 
wnnts to feel s..Umuloted in her teaching 
·r~le .so when she rNlizes she feels 
llboredli she takes the initiatiue to 
cS.nnge w~•o,t she do.es. S.he eHprest:es 
an i,wa,re.ness of the limrtotions of this 
a,ge by kee·p;-ng them busy so that they 
do not haue the opportunity to become 
behauior problems. Sbe has also 
Instituted o creotiue classroom 
,mtmogement tec.hnique bosed on a 
sy,stem of reward and punishment that 
mostly reinforces good behnuior, 
throughout the day, by awarding o 
sticker for each ''mitzuohq .a student 
accomplishes. The teacher records Ute 
.mitzualls and keeps track of those who 
do not comply by putting their name Up 
on the board, but oot interrupting class 
time to discipline.. The closs set the 
rules and they are posted on a bulletin 
b~ord for all to see. This indicates o 
wllllngness to include student input in 
class procedure end oiso 1erues tt$ a 
reminder what ore the rules • 

(2) The students nll know whet lo 
e11pect during the. dtty becuuse the 
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klQl 
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l,ttlrnt11· 

.ffiarosj3 
l WDoO M:IWDIZ 
$; Jqnlit!yjl 
I-Ha0klnN 
il 
I: 6od OO'YS11MP1W pa,·_,_,7 
-~ 40 PQIIJQ3 
T· AQd llow llll m,·n7 
li.l: 
X' Aad ..... ._,.teeefflenntm1 
lim1 
L.rl!)il 
$ 'lffl'JID, I w!tllol 
T;~ tJ;. sm,. lb!lm M 't9Y l'Mtt todQ 
<Yopgpn YD or, Shi w or &be MQlma) 
~ fiooomcl 
l In )'SIC DOSt.a::WJYJd n1 I]) tcU yau. 
wtlrt n MDI Mika &IW\yq.t l!Jtt IA 407 
·S; Ari w,2 
~ 
S: Play 'IOCCM' 
T.:t» flunll mod ~yo&1tookt,wy, 
lhow ue YN' pictu-e ot when ycu 1oClk 
·'-'>Y· (I) .,,,.rnPnpbAY 
Joml/JIIZ 
S· Kantm ROI• ,ah1h....,,.,...N VWID 
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k!dsm 919Pfl D2 d#m:1"9PMRlZ 
i • siog re• 
~ ft~ MC11tw:t).YP1£bDNfU« 
RmZ 
t JhQtnl••IM 
l.lbrif 1dm:RZ 

,sc,lledule rs posted. Thrs way they are 
not caugh.t off guard and can anticipate 
whot wm happen. This way time· is not 
spent answering questions as to wt.u,t
they will do neHt. The teacher also is 
responsible In completing her 
·admlni•trnUue ta-sks. 

(3) this is a pr.oject in a religious school 
l~ enhance self esteem and also allows 
the teacher ·to discouer elements of the 
chil,d's personality that· are not a1·ways 
r.ead.ily apporant' nor necessorily 
manifes.te.d in.a onc·e ·a week pr:ogram. 

(4) Here, she includes a.II nnd tnuites 
them to Join together on the floor. This 
giues the class o more intimate f eeliog 
for 8 time of sharing person11t 
reflectionJ. She uses language thot 
indlcotes this is on interaction time. She 
eHpresses her awareness of potential 
problems between two students and 
nets in o way that Will preuent ,problems 
from happening. Thi:s way $he keeps 
control and students are not put In a no 
win situotlon. She helps them behaue 
occording to her eHpect1t1on1. 

(5) The teacher glues specific 
instructions os to what she wants the 
closs to do nettt. Thts ts an tHample of 
·dtrect 11 teacher behoulor, wnlch when 
used In botance wtth ·indirect · behalllor 
makes for effectiue teaching. 

(6) With this eHetcise, the teacher 
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T-\.blp,oytbh)ef112 
S:..1iQ 

T: OK.(1tfWtwt)ltQI£ kfl!Slhatyg 
{lmib:. 
S: (PQU.!U toP,ictlnot flmffy . ..s-... 
Ndlr.nembet") 

T: ·c11 • 
1CTcw:6et tJidt• f'IIA£I h(q -• 
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S;!cr:,pond;) '™~ JsnmrRd•& dild) 
Ii How,olftn-vouz 
u 
T: (U) PA.¥SWIIDAl!Wlliipaimt 
S; No( wll)' --
~Whet'•~·~~ 
S: Green 
T: Howcomt? 
·S;.(cna't hNf' tt,i,s) 
"T:1(1• AiJd#DRDttldplW,p 
Uut;ogoz . r=n: ••• ,,.,,.., 
a.Jgi)'t ntoc> 
X- AK And is i,hal #)'Ai Id JUie • 
.xatrt~z • .._ IWARYZ 
'S; k«lltn:«:) ¥AM 
J·, Cl¥) yoq g!yt YI W twDPIIZ 
t ICclJl hMrl 
X- C! AQd YrfWt) P1i tnr1!t PWIZ' 
S; (C.,'t btrl 
I· Could YR" .. gpirat • ltttitM, 
S: 9owtinq.alley 
T: Thlt't~ Howcomt,doya'u 
bowl?· 
S: No (~IIWUllrett) 
T: Cl: Md W!Jo in '(IM'fritnd!I? 
~ (~bnJyflW•ktd~tCIIN _,, 
T: lcm:tnym, ""'7 
$: · ICID'\·bac CCPl'¥l 
·r: Ill I'll Cl tlllnlc • can'tl,w e!U.-Ht• 
• ;, .,., •• .,,"" mwM,¥9N,W, 
fm:Z 
$:Nppg 
T- t,rry otbM:.,... bMh:1n 'WIX7 
~ 
T:~--~twnl1y 
S: (floinb out famty iiNiiilMh) 
T:( Alkt~loi,a about ti.n • U.kld 
90nlf1)Yor,rts:1 ••" :'"5ka !tJJ,a. .,.,.,. 
i abrade& llfl, _, JN,jt, 
I; rw rlRDl 01st XAII: ocm,7 oov, • ■Jk# 
ledll I &b!rt """2'2 i! 11 Ctfliltt m• c, • AQd hOi4 it ~ l!k@ um (ti; itt ~ 
mdhal U,, PRNtF MW, eMw:Ndl:91 
lltl,towoldn'(OJD 
S: 6 
T: Nld.._'•~~cotol" 
Se (Ca,\--> 
T: ""'1lt. 7 
l: (Vlolttftl ..... ) 
T: Wfly C10 you llb vSMt7 
8: (Cen\ '-r) 
f: WlletdOyotilluellCM~? 
~ (Car\' hetr) 
T: Cl: WJ1ettttt~~~yotilbto 
de,? 

fp.cuses,.o·n gluing the s,tudents 
opportu.nlty to eHpress thems·e1oes in a 
concrete wa.y. This serues to bulld their 
con,fidente 8nd allows th.e students to 
ge.t ·to know each other. She also makes 
·sure that ·students are not embarras-ed if 
they ore haoing trouble presenting their 
poster. Each child is made to feel 

·•$.pedal ·and .that hi·s/her work 1s gQod. 

l7) She us.es praise often and In 
connection to work •. 

(8) Here she d.eais with an undesir.able 
response. Thi•S mes,sage of uiolence to 
others is· not one .she wants to 
perpetuate. She deals with this in a 
positiue wa.y and ,reinforces another 
response with praisef: rather than 
negatiuely and at.tacking the student's 
apparaot int.erest. 'Students of this age 
haue difficulty separating between 
critlti.sm of what they do from critrcism 
of who they are. 

(9) Once agoin, she Is oble to gather 
inform@tlon about them In their Hues 
outside of the reUglous school. This 
shows her interest In them ns people 
and may help her to understand their 
behJtuior through her glimpses into their 
· home/secular school life. 

(10) In this part of the poster the 
teocher Instills In them the unlue of 
family ond allows all tne other students 
to see that their classmates IUHJe 
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W wgy!dypy rib:tocz 
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~ ·ue Y<M' (a,,ny. 
s:.(11' mcmtocmsm!Al\.lld . 
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10;20 (21) !Aft,rr)dicm:lbc 1£.m u 

1km PnlfM mtQ OORtCt4 All qu,allone 
n smy,le end strai~f<nlf'd, ei~ 
eometimet •,... • e them In other" 
words.. CJ I) tWJnlQiUtjgn lo this WIAQ) 
T: OkOourJ T.tl'mwtlltyou-,_,.11 
S:~ . 
·T: Andtiowoldn.Yoil7 
~7. 
ttm QI) (Sag killriO!dlMUewM 
i qpi09 oa:be\tcr> 
T:. And'wtiat dO you 11kt to ito?-:-CJ. 
IGon tlEJldJ &IN: AIUt:lom iillJ Uris 
"40,ntOQd tda tg t lkit,oma ■ft 
QRn She Is 3QNdjng 112 Ult cpatbm bLt 
k:1f:A tg 00 VIPvd> oJI ot Mmn,l ( This dllld 
do9s ftOt 'pit trimaelf lnlo fl/s.temlly poril"lll 
·.Stht t.eoe11er-, llim wtiy. Tillfl n 
90" on to~ next driJd) 
~ Clllkli aoe. color, wt,v Ullt one, aonit 

things h& likes to do /,nd_~t. pla, 
friends, one -1111, ahow tam,!Ty ) 
(Thia c:tdld lm nnn lftdy, tt ta ... to 
'hNrhl,nJ 
. How old 11:9 ~EfUot? (Cokr, llflV,.!f,.t 
to do, wlwlt.~ locklll<M-,.,hlPPY-" 
prefertbly ~u.t doe,td ~ to 
,dO Wltlt~, fffllttte pla, frttfldt, ont 
witti, lbolf family) 

,Mm (11,JO, OOklr, ICfM tlli9hl 111\19 to 
do) .--.>• (fNndl, OM will!, .... 
~ ~ lyl -v-, n1ot• 
10:2& tl4 llgjdlfWl»kWNDCIMPtndw: 
Q1ay!ng.Jl1"1rnao«r Imw teP•htro to 
M IS mv ::»taw::l 

.Mi. Ccolcr.,.. 110 ~ 111(• to dO, -
~ -~. "1tfds, fmrlwph!t'e, 
ont wtwi, '-"11yl 

famme.s os .we1·1. The :idea .of family is a 
recurrfng theme in Jewish life and 
d&sen,1es reJnforcelJ)ent. 

01 ), The teacher etthlblts a willingness 
bod ability to probe deeper into tJle 
,todeot'.s response, to get o clearer 
underst.andi~g of what he is trying to 
say and to help the student further 
cl.arif,y his fhough'ts. R skill of 
question,l'ng shows up here, as well as an 
Jilterest In tbe student.. 

n .2.) Sh·e. makes sure that all st011ents 
get 8. chance to shere their posters. This 
way they all feet. included end they 
'know to eHp.e.ct to be called on, thus 
~imlnishing anHiety about taJking in 
class or feeling nnger ot tbe teacher for 
.not indudil)g someone. Rn attempt to b.e 
feir is sof,1\ething students usually 
eppreciate. 

( 13) There Is no pressure put on 
students to respond if they do not know 
end they are not mode to feel inferior. 
Thlt · teQcher t ries to establish a 
supportiue enuironment. 

t0<.27 ca• kokl4 &All& deln:PI 
JIIYlle "Tll'I tt r(Mtlf' (~to c:ob', 

tfin;a ,_ Ilk.,. to 001 we.tr. JookAI II•• 
wi.iMPP'f i>o~ to u.~. fl"terldl. 
fwotllt plec:e, ono ll'llh, hrlllly) 

(1 4) S-ome of the students do not speak 
loudly enough to be heard either by the 
teacher or in the tape. The le-.cher tries 
to get them to speak up so tttot she end 
the other students cen hear them. This 
tndtcetes on Intention on the part of lhe 

• teacher to help them be more ns-serUue 
and meke themselves heard, whrth 

·"Nn• • (fovortw COIQI" tablodc "I 
M Yerllould h!M ~ by t,l'lt fff yoll 
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youcenJ~ ~ ~ ~ 91t Voll'Julce 
as,< to lbt tt1Kber'2 dak- Dn f:, lhl 
Dat ttmc the @gt, CJQ#Soedod t1Jiat D 
bla QD to blc lfakl tGenerm nolae es 
klCIB~julc:enftetcooklfa. T_,... 11 
going . ' 
II0119 wttll 1\:) (IQS 2 kldl CJO ouUo 9ll 
)Iller) 

U. NQ not pt npt !111',IJ ft MY h 
bfmina {G9t'ISI071Jl'J ~ &bl wjcal 
•(~ Offl81'0I 110IM1JS cllll:9 coml!IM 
CJettv,;, ~ frcm teedlllr el the .. , c,: " * wmti lQ M:ttbtb!m!IKIPYV · 
U-Jw:, Ot&b mrt 4m !IYCOJA'Af 
M'S wJlb- Boal» ti QJful!IY kk':Wl1 
,Now you Qlll(tiri( yocrjuio, ,~ 110W 

wtlllethlty•U - W,)'t.gpt,•lcit9' M 
k> t.aJlt .. d ta«wfoa YA!lmNtlA 
wnuan, ,,., mat, CflZltOO ill 
(lnt(.fda91'blt""'kldlnd~Ullll 
c:iusnot,-.., 
T: 'flllr,t~fflON ... IWtlf)ICIIIWltfl, 
(T_,_lltfll bltlfndtht _, tnClfdlf-to 
poc,--) 
1037 c:nt (6 kil 91Nt MP lg tip H for 
DIQ MCI D!rwl"flt!Mi II@ (mD 
u. l.,t,c;tpc) 
T:(St, Net yg,t;d,baYJ .. t.gdg 
c,,tv 1 ¥: o JJ 4-,r,;t;nte bm 
~~.eni~~7 -
YQM fwxc to fjnji) WI &SP l£wt yq; hEYC Cb 
y<:AJ ~ ~ l®O, (lit ~ 
)WRllbcr:re lbJCd:I, l )'llJt '1We to moll~ 
u-e not to lf>lll ft oil owr Ult placo (Otta 
o kid to test. a c;oal(f• wen ~ ht did 

enha~ce:s, their maturit,y and ability to 
func.t1on m the wortd. This teacher 
models ,an audible voice. 

(JS) One c,annot always eHpect the 
desired outcomes. This student 
con.tinues ,to speak so softly t'hat even 
1hose ,around him cannot heor him. 'The 
te,ac,ber does not push any more, 
perhop,s to .woit for another time. 

(16) Another student' respomfs In a way 
that is ft()t acceptable to the. teacher. 
Sh,e .does not spend time on this 
outburs,t. This l,s R'Ot o mojor battle to 
be.won. Rnd later, she praises him for o 
good job •. 

( 17) She tries to enhance o student's 
:self image by commenti"g on her name. 
She wonts to posltiuely reinforce the 
student and show her that she uolues 
this stqdent and thinks well of her. The 
student's honest ewpression dlspluys 8 

'degree of comfort with the teacher and 
the class. 

(18) This teacher continues to urge the 
students to go beyond what they 
initially eHhiblt. She wants the 
presentation to be heard by all. She 
thinks ft is Important and whe wonts the 
other students to get this message. She 
also shows sentitlulty to the other 
students ijn maktny sure thot they all can 

see welt. 
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PCOto lentng VW!1 lboff1 PU 
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m,:co,rm iD t.ho RR nu it 10 VW 
iasm, <~•vn uro, toe thlo to 1m>1nl sun 
IDQtt iYict roe wtp •:m: qd,s mgrc I bU 
UrPwlng Jl my <Min \km wlll)t tddl 
slcllJ III Sor:oe rpjx w III l>d'cYioc 
Cl'QbJom,,X Jncblc kttPn an r,hodtlnQ to 
w rr on the km n ml o,c &ta &obt 
Nnldmd :wt'Yt gotta go Lim"' ot VW 
dpgc PIM l(OJCctwlO l:ll:ler:llll lat/It Get 
F Met AU Lbt c1pcr. 

(From I 0:41- II~ I Ult kidl 90 to Ult 
o.uuti Bout.icp. There n special 
tlbln Ml IC) wlUi lowtr l)rictd I~ for 
Ult kldl to~ for thetr r.nlly end 
frttnde. TMy allllnt ic, et tlledoortoOO 
aid <JO down e:s t cl-. rte Scocmt9PII 
me u. odn gf lbl W UNI WJd \tUI 
Vmn ttwt:wbcs>tlwYnmttwY a to 
COfflll and ltll hlr' (45) Moo tDe Sfflll gt 
tte DS14iM a rm te d/¥i2i• o ls/4 sz
la ml olcllg]t rltb bkn lfJd ttP• Nm to 
"1i11 tmt wni1t ptf )!CK (Fl• At 11 ilO 
Uley jo4n the 2nd..S 
3rd gnidlsfOf'nulc wMctlttntNtM' 
ccncllctt today. C.. Tht kidl 1111 alt an Ult 
floor lfti1-U.~ oflhtothar'lWO 
cimltt tit on c:hlU'I. The uectitnltlon • 
llble 111 fnlffl of Ill the kids to lelldtMic.) 

.,..,,. t!totlll)' FW!!dnl&«ar ,. 

am oet a)«t ""'" •YIQSD ••cmtK-Tllt 
l"e9t o( Uril t..,_ 11 lddl ~ Thekldt 
tit ..... to 1cnow u.-. nu. 11111d 
l'l'ICMll,anis .nf t,,ily !INffl lo.Olf tN 
..... endmpondftll to u. .....,._ 

0 9) Student indicates that he is hauing 
trouble hearing also. The t eacher 
supports him in thii in a warm way. 

(20) She eHhibtts her questioning skills 
when sh.e leaues time for S'tudents to 
think before they answer. She asks one 
question nt e time and then weih. 

(21) Euery student gets a turn so there 
1, much repitition this day. 

(22) The students who moue are doing 
s11 to get a better oiew of what their 
clas~mate 1.s doing. They Indicate their 
interest in the proceedings ond e 
support for each other . 

(23) The teacher makes sure all get 1 

turn,, but she is also aware that the 
attention spans are short. She does not 
want to bore the students by making 
them sit too long euen though she does 
not want t o toke awny from any 
student. She olso uses their names 
often, espetially when praising. 

(24) Here she Jndicates her awareness 
of all that is going on In the class, euen 
if It Is going on behind her. She 
dJscipltnes pleasantly, not es e dlctntor. 

(25) lbe teacher has deueloped a 
creatiue way to keep ktd, ;n line, Dy 
meens of sttckers for good b heutor ond 
getting their nnme on the board for 
unacceplable bennuior. This seems to 
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work quite well With this .group/' 

(26) She encourog,es the stud·ents to be 
Ihde.pendent ond giu.es them the 
opp·orhinity to help out,, thus gaining 
lndtlpendenc.e, ns well ,as the 
opportunity to be reworde.d .. The 
student .who goes for the cups, re.c~iue·s· 
sUtk~rs at the end .of the ·day on her 

:,'poster~ 

(21) Tbe te·acher wants fo encourage 
pride'h1 porticipo,tio~ in the classroQ.m 
prot·edure. S·o .she praises the students 
who brought the snack even though they 
ore not there. Thus they or& not left 
out. She· also is re Inf orcing the need to 
be '. re,sponsible for snake euen if the 
s.tudent can not attend tJle class. 

(28) Rn honest ans·wer to a student 
inquiry. 

·(29) Abides bg o student's desire. 

(30) Here ts an element of Jewish 
content in connection to the c1ossroom 
routine. There is also o clue to a .student 
that if he/she wants to do something, 
there is a need to be aggressiue~ 

(31) Here she feels comfortable 
a1Smltttng a mistake to c student and 
apologizes. She continues to contribute 
to o supportiue classroom eoutronment. 

(32) Praise ror showing Independence 
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and responsibility. 

(55) The teacher feels comfortable 
mouing arou.nd the room and interocting 
with the students both during the closs 
session and the more unstructured 
times. 

(54) A reminder of the procedure. This is 
done not to chastize, but t.o teach. 

(35) The stndent who uolunteers ls not 
left to do the blessing alone. Th.e 
teacher helps, supports ond encourages 
her. Titus she encourages others to 
volunteer nnd enhonces the self esteem 
of the student who did uolunteer. 

(36) Again she encourages responsibility 
and Independence by Including the 
students in the necessary tasks of the 

day. 

(37) This seems to indicate that she 
lites kids·. 

(58) She sets limits, but (59) then goes 
back on it. FleHiblllty1 

(40) Again an encouragement to be 
responsible es well as indicating a good 
system of tnsurtng there ts e snack each 

week. 

(41) She shows her llmltatlons without 

shame or apology. 
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(42) She reminds them of the procedure, 
a "~irect" teacher behauior. This allows 
all to houe an enjoyable time since the 
eHpectations are tlea,r. 

(43) She. fs direct with this student, 
becnuse she hns just gone ouer the rules 
end eupects more. 

(44) In this instance it is a better idea 
for the teacher to sit oboue the students 
so they can see her. There ore now 
three classes together in one room and 
It is uery crowded. 

( 45) She allows the students to 
participate in the session and honors 
their requests. 
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T...., "D"-U►.00-IC~.»-+I .... ti• 
t1) The uecher iswecring din plllta with a red 
i.rtt.-neck 9111rt end e vest !)Ult owt. Vflrf bet# end 
(heerlul. She Is also welli,:,g make ~. but no\ to exce9$. 
TIit dl99l'OOffl Is located In the bock Pli't of I.ht kltdlen 

which for thi~ ege tlnlS out lo be vary 1111eful becaae 
Ulty ca1uee U. ~ ri~ inthtroomwtltllthtyn 
done with their art projacl Tiwe is • •t.udeot aid end 
-,other att who, I fCUld out tater, 1,m11e11y ~ 
and i, pert 9f a~ In which this T ffi1>le, 
patlclpCl\tt Thi tteeherheibttrl wondn; WIUI thett 
kids mid this ege C1"0"'P for a long tlm1t. There h nint 
,tudents In U. citN end Ill, *llldlng tht tttdlern 
lhe other ldlll in sittl"IJ erw,cl 1 8ffll11 tabte,fn :mall 
dloirs. Thi •tuclent aid slsld., at I.ht rront ofthe,room 
When I entered tht room lhe ~-- reeding a story 
n1 Ill U. ktdl _.. lodtinO It Ult book• tbt hldllr ,_.ll 

00 
-E1 

- I • 
I • 
• .... • • 

• • • ... 

( l) This teacher shows a concern about 
he.r appearance and has a pleasant 
feeling about her. She wears bright 
colors which adds to the tone of the 
clasuoom. The room has the potential 
to be dreary, but it is open and light. 
There is an adult with this clnss who is 
mildly retarded. He comes euery Sunday 
to help in this class and others. This 
glue$ n clear message of giuing 
ppportunity to t'hose who might 
otherwise not haoe a chance. This 
teacher has a lot of eHperience with this 
oge group and enjoys teaching them. RII 
In the class sit in chairs so all are 
equnlly comfortable. The atmosphere is 
similar to a seminar with eueryone 
around one big table • 

(2) She uses the story as e set induction 
for the day's •ar;t actiulty. She reads well 
and use,s the illustrations in the book to 
keep the students' attention, She also 
make,s a connection between the story 
and what the students olreedy know 
either from eHperience or from post 
ctasses. The students appear to respond 
well to her and like the story. 

c3) In connection toe response not 
connected to the discussion she chooses 
to acknowledge the response quickly 
and then go on. She eamtds losing the 
flow of discussion ond the cless' 

Interest. 

(◄) The teocher mc,ke1 sure the class Is 
still listening by Including them In the 
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I I 

,_..,·-r-,0:e0-••~ ........ 
TA lt!s sort of.ii blue 
T: itl . E~ o0,t1 'OC'!'llt9D{.Ygg Mlit QNd goe, IIJid 
ifW"'* 01 ppr:. 1\ ·dom'\ mottcc b91 ygu ho14· UJc. 
Gil!ffCi_ !J'l!'t's LI) to you, _you aoohoJa tty»J)ke w, ~ 
like &bis( j £l:Q9 teocbcr dnnrt m:twmle g[ 
.Gllll!1t@M.$.'d ~ II'~ Mt mtht out)to, or:tn 
m»lfflJt;k'S l'm 11m 99Q D'JOlsc ;rinplt 91m right DAW 
~ Ifffi smlntll:lsn !RM bol! wny tm IMI\ eo ttw, ygu 

.. gr :ice Hts cjj(fiQ.dL'w m "'hie· M go m, Mt 
lllft outljo,7 . 
S;J'.u 
r· mW kwt or mau afaldit RD8mk¥n r:trilt, a 
&Ii um,·yw wt the 91uo on them a wi\b Un SPlsod 
mm ot pWS:~O\l·lus\ pm.e Otew!aced P1ew ot 
DIP"f in Ukt Yw1 so Y91C91¥8tJl1&· wm bf·@• 
i (~'their) 
T:R~ 

:· s-, c1 • r,a, u ·caJoc·u,.m 
I· c«,yoo wtmt; smti?· 
S: CM ,re t9lor ij)em,wtth OIi' ~ 
rJ.. ·vc:.i won't be .Ible l9,9" 11 -...-11 ma 1t!t.on ~eek ·~·, . 

T:'(11) M YAU AD Ma U,, ra,dlntlcka tikl tNI I(.,. 
snltci!Hr/Jlke the cmslltt\lW:tbUl.lmy UIJWlt tbtiD 
911.Y You 4Gf9'!'YW own srolaUd\1 
S: l'm•ijoooo inak• mine. 
r~ (1·za Butypy·r,eeg ta awe•*• ao ltmtrPm!WD 
11'.)'MJ _onlytov,: enosm·room toeo0t ShQwmuJtb _,.Hngm hpw CIMlb( you octd to ow 1Kg Mkl·iP 
n.,i) Nol't,..,. JVrl ta 
·~ 
T~1 s• CIC M tr,eyn lllOll1'1tnZ IN11t 11MC tQ nil 
iD Ill lbi1' on: !'II &bcfc @hn :lt'11 R1fcs1 D)Q,'/aji; 
k Mt Wbto ygu yae wt of dlfffrlnt: cgJga w,ct wte 
thcro 0!'8\ to tas:b 0k wtthout, a= it's c.anut 
1TP¥ic; E.xccYPOO bll:lkf>W Ml <ePAl kid Adi 
11Nbtc01D ftUlt bot\lt'Qf olMt frJiD tbt u;,1 

U►.11 (14 <Iwlwc p lit .,,.,t9tP fd4 fft 
Ali flllll JIUbl IJDi! jltQ lbt kl4· Kt• talk to t9Ch 

'other• Uiis ps·on.) 

T:_ ~ rm 9DM19iw twfyt,ody 1 ~ )~f2 Pl to 
Ult beck of the room t.o Ott cnyn> · 
t: I need a.crayon, 1 IINd·• ~ 
t Thlt'a mine 
$; I~ a ct'l)'On 

T: •1• in tom te thtw:t DPD tefMl lDPllw --. 
9- l ne.d~Cftl)'On 
f: Th.awyonhn'tl'ft.lly 90(19 fflllttef-, hcfl1becaa,eft 
•m be CO\ind by~.,...-; 1 how t.o 91>qetaeol.1)l• 
11.!0r&. 111 be ri. bedt. You Qll .. iL I'll .. If I CIII 
Ott eome c:hlllk. It's 90'NbeccweNd. 
S: c.. "ata1 )let? .. 

T: lf)IOll,.,.,,.y0&rCf8)'0n~centwt.. WDJl!la#, 
W Ola, tt Unr:rhrtr ¥ml nbM er:rm:VJk». · 
(ShtQOe9 CC4 TAhtlpt tMkldo) 

(l~J!(lt) QJQstfd4ldpl)CltUfllOill!fflFfiiRRl 
• tel'Pl't Ibooca«IO!mrcrninxi,INP~ :! "'=r nrt ~tq .»> (k'cllt.11( to U. TA 
not ot1lel-nom.111l.4d IWN. TA mdttt an Ult)i do 

IDttoo!Tlld\Qk») 
(T~CQffifftlldc2 ,nnuellter) S:•~-~ 
T: Ct l') ™1 !11uat to ctn tm outUot of. ,m: 
$11)CD,:rtjc,ka_ = ltl't IIM\ mcrtt !t, tt QJQds la M!, M·QQ GUM)'. 
T.A y,... ..., dOn't wmt-to, .. gtue 

·dis.cu,ssJo~·wn~ a quesu on. They show 
tfiey ·,are lIstenmg by answering 
eorrec:Uy. · 

(5.) Sh·e· iummarize; tbe story that she 
reodt 8 nd·empha,izes the main point 
th8f s.he. want$ tire Closs t·o rem.ember in 
order t-o fllake a c.lear tronsi.Uon to the 
neH,t topic. 

(6) She also reuiews· the elements. of the 
story that c·ontribute to th·e upcoming 
p.roJect. Thi's s'equenc·e indicates her 
ln;tent f or'the story ·that day. She also 
reulews actions si.gnificant for Jewish 
obs.eruance; 

(7). :Using u.ts-ual aids, she nou, in·troduces 
the. new topic, today's art project. She 
use,s toncrete images to he.Ip the 
'students .visualize .wllat their project 
will lo·ok like. She indicates there ore 
many opt,ions, for shape and encourages 
cteatluity and. initieti1.1e. This Is also the 
time In UJhic.h she eHploiqs the procedure 
for the task itself. Rt this time she does 
not adequately eHplain the words 
"mosait " and '"candlestitk" as the 
students beh1u.tior and questions will 
Indicate later. 

(8) once agin sbe includes the cla$S in 
the process of eHploin1ng the task and 
th~s woy she r:t1n assess if they 
understond what she talks about. 

.(9) Now she gtues more detolled 
instructions Gnd also demonstrates one 
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, .. "D"-10;0►. t4t'..JO-ff ,IIJlr .,. 
·r: .(1.,, Riiil1 YA!I @ ·t riott0 w oJiil: Yoo wtt v. 
Qlllt(::- qn too ~Qht next to m otbtt P-o:n, it\tm 
~ togrt;W ¥> µittt D@bJOCk ws;c, :,howj119. 
.!:If ]bO,t'II o 91d t'X! 9!'} SJ1ROd It f!1lb o Pltc:tt of PDPtt 
i1: YA'/ fM!.. ~~)Jhol s mkB:>tu:a1·MidJocl (M btw1t1 
dl!Ml II tygi glob of g)ue Md puts WI pig of,..... "Cl ' 
~ How's-01r g)uetK>lding ~ · 
t. (21 ). tt!a not dQ!og,11r,tblm «ttie CI\Ut bQt\111 
I- ll':,not·'dojngqlhif:l9 notto tvmd 
iblit ihYIJJ worts,:01oi;mt u Lna )'QM on cislli? 
S: (Talks 11bouhornethir,o to l' .A and k~ on·•tnv· 

· ~ -t!lf•~ tori_thet roll-j,ws)) 
T: (T11lksin,'lhebectd (11)stgy t/lil'umguz\W(b 
i. otue oU oXtv 10: 16)(1;) w m.,.., towm: 
bl glue thQt ygu ptlt. stac;. 
tA 0ttw:-sicfe Stacy $SID I\ mt 
r, stac u;,. :wroe 4Mr: own"" M Vw& on teui« iU 
ttwtatuedK, -
8:,UZ,, IJJtrttoom,cb'g!ytjl'j .Wlingw,drmjky.sMPs 
I· IbD\'3 on· dtmt Thet's, wtlllt. "f04J usn)I Uiose little 
~ -tor, UJ) t·rogg,q gel09CJJCglltt«ao•Mxl\·ri· 
CW) awls; tbt Oarnt o( N:a#l'W!Vl l9CDI siltt\tt. -

••mUwl»nR 
S:Yeh 
T: Preely Fl 
t Yeh . 
T: OK (llkl7-(1,.IMdWme:vt,to91tfjjH"4cfll: 
·U.DOD'II> 
,(K"Kb-eollllrue·.n h TA M1ps them) (hl»b.ldd 
talklng CW4;txr,,Jgyt bllon oJM:m 111kb lalbla It 
w,off) 
Tl HO: I a-·tNdlilr f"eb.rnl WIQ11nn ~ ... )(2. 
W I tww w dJalk lg awt llJc gglla Th& 
C!l)dln YPM'.tn mo1t109 tJ)a go1Jnt1ds- Aod I !wYt tcD 
oc!ld'gJlttu fg; Um OIID: ot £be w,dlc, Tm; II \ht. lmt 
,;wt Dpn't_forqet YW (IIDll'fbOO lCM'I "9ot yjtb MMi, 
Ottay·, dpkp•gppdiob, 
•S: I fl!Oll't 
$: ~ COffl9 .. catl ............... todl¥? 
8: I don'\ know 
T: n.t:'s011,the.sidlyoume.yurhni a•ctf'IZI XSII 
$IP cr:o, In,, thQa n \ht qndl,:auw XW l11Dt ow 
n.t·, wa POd <P9inta ts QQSatfdss m u,, tiitli> 
n.o111 m msmi totGDOn dM 
t..Ym 
I· ¾ YPYSll <tn 'I> mtmPI VDtwillbe Ult 
Aide, mth Uc d)Qlk ut ttm lo.,t A!q rill tie lbc 
~ tfc 'Ibid) n wmgp tmb1C Iblhds# Jtlm)'. 
lri1c )'Art'llllft on ttc bottgrn db Wa SIDI l'fldit 
ThQl'aflm AnYwf>or:t m,,n,t, 
S: UM :nxt, f3 t>odslJl"IP 
t Ne tt:aMt PMt-ltW•J•·m kltW",tQWIC!W 
E;N (lSQ! Mne) Soo;I JinJly Npy 4U'PY ,mt QPtd . u,,. hr tbt 1i8'MllntkP? 
~ 
1:,J,sws, 'IIMJm 
a IJ<jctst111 tt\tijng llboQt 1a um Wl&ch ltlll wtn ,,,on 
eoc,i ll!CI thltht 9C)t tor~) 
T: Ycu ~ n NedV f«-tt& Tab ,w-, '°""' witft lllf 
~ 1!doll MrU.all1t. T.-C•~P@lrf'{l02l 
~~ to sn It r. otroomta ~ 9itttercin 

~)Cll,clco.,-W1tb1MJlm1. (T-.llei'«.&U. 
~Id.., ;littt,, rcru. flan,) (OUMr .. ,kblAlk t.olld. 
to &a••• kid to bettroom tnthtottw' ,-'t of the l'OOl'II 

WWI oft hwti.dt) 
l: ~, MiodwNt Put the mt °"~IN! ,.CU CIIII 
::-~ Qlitter, • OK Thi, Is 11iceel',. """'1, 
S: ,t,,,:!m talklnQ llbout his dtdl) 

w., JlndQQa. 
L/tm dp )'RU 'MMt qnd)ftUdst I DWI' scmJn c:tD0 

Way tD do the project while sun 
allowing for other options She points 
out PQt.ential problems to -ontic-ipote 
frustr:otion •.. Rgain she checks ·out to see 
'if students understand. Rt ·1east one is 
inOolu.ed. · 

_(lO)' ,ff student fet!ls comfortable enough 
to. &s.k--n question. The teacher responds 
in a warm and endearing Wfty, euen 
t.llou.gh t-bit will not b'.e allowed. The, 
teacher has· Umits within, within a 
framewo.rk ,of freedom, f cpr the task •. 

l1 n -The teacher ngaln' uerbolizes t he 
possibility for .c.reoUuity and encourages 
ind'ependence, but 1he end result is t trat 
811' the students make th.eir candlesticks 
like the -teacher's. This .suggests t-hat a.s 
much as gluing options is a supportiue 
way to deo_l with students, these 
,student,s do not appea:r ready t o hoodJe 
fhe freedom. 

.(12) .She re.uiew.s the directions for the 
project again and asks a question to find 
·out if they undeis1ond. She hos them 
show h.er concretely If they understood 
by usi·ng thier fingers. This indicates to 
her that not all do and she tan correct 
the student before he can become 
frustrated. Her correction is t aken well 
by the student, lndlcetlhg e leuel of 
maturity on his port and pemnps the 
teether is aware of his end thus did not 
hesitate to make a correction in this 
way. 
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T--T•l--1~ .... ,Na 
illl, 

I aJ'.o 
Ufl:21- tctdim: b03 tO fXPhllo lbl·<IUtcm MlWND 
I'll.Pk a gncMat,idtl 

;::,-:ac:;:::---- e. 
~nrCJEdleZ 
1' !Ai-tUD·Jhlil D MMe ,.,,.,kb -
gmd)esjn. 
S: Do 1r'9V IDCll1 tbt wjd{ 
I-· No tlJt/ god]es IbiA i:, lblCIDl8t"OJder«:tt · t 
{mo 11 '1ixlltl )3 \ht gpndJt Now tot Plbtc Mt 
lbonnncrt', il Now, do you•want glitter.on the top-of 
yocn7· ~ ConwwiUI mt; ~-EXMft DMkbMI IKtd 
w'ltll tlie nid,J 
T.A:.F.or-:~ 
~ HP, tor Ch>isbJII-

(,10;2<4" Ki4wtP ii- l3,pidM:jnqDP3,Upagn 
., gets !O(ne pt.her kid&'jn,gn It A rolMt JPkc tllp 
a klir kids of tht doot P--. XffdWs:'5111 • Uw 
#:lltlJ lsl<IO 09\DO gllt\lf) , 

T~ Ytcycnt\l( ~delytuwen\l'lletohtte·yo111 
over here ,owe ail cletr ~7. -,, ~ Wj'iy 99001 bm gr 
acthlttloo·uu101t · · 
S: flit ir, ct,y bjtthdgy 
l I know rl)d we]] sJngtq, bt~•IRXSW 
S:-C,JJ I· CfD R" MY b/dbOaY to )'.PII' >31 ltJt to I 
~ 
S: l'roftvi.,. 
S; rrotw·ffl¥ 11wnbt,Uytg9hl(t 
S; Couw, M\QQ'n am ruw, 1u1ot o1 ,.. •Vil· 
bl 
TA 'Let"tatdlan9 .. 

· ('102>-aldps 0¥1!1' to t11t door to 91t time ktds'to 
help clffn. IC>. :,) ~ 'litter ,C,4$ ttottwrgoamc 
to• Jwt to coJm Mrn dgwn nod hrA o:vc !ski\ gp A'ffl' to 
lbt Oesr:·te te9!s cg VJt wlQdQw Tht 11d pt (Nf/(' to 
9tlthem) 

T: OCStecy 
~ hrlll ·1r1og Ya.,,._ 2 om 
T: QU Wc:n not 90U)Q tmrtsr::t 'it'cc ggig , ,.., up 
IQd gpt Cll¢e' to hpyt WK filt«'• bj,:thdigy lkl#Z 
~ um,, Sn'o rt« 
l '!awnn 9111ltw 
~~~ . 

.S: My b]rtMg)l'J sgmtnq YR 

.t t)n AAPY! hrm: a Koir;itt Qi4Dc bb1fldllC 
li. A Koff#. R1artnrtf)dat Ogy ll)d $tct PPR a 
Cltooes! wO:noot.t,a 
t I 991 t,Np Coe Art,mw sc ,Wf'Plllp, 
~ WOmar,nv.z 
l Cber:nlu 
T: &l Iis,...,.,...,..CiilflldlfMatW:cedttt 
$: l'malreedydone. 
T~ Ml•1,Jemy, Sllcy. ~.,.y«!dontlritll.,=:-1 "-•ec. oottusldtllld"111M91ltw on 

~ l.eev.themtilNto~ OO 
TA "ho~ Ule ti:. cntrn? .ftm? 
U0:'20 (Ulfta:tw:quy QD teAt YdlbaY!". ffl91f V
~brl,y °',,,.,and ::ma:, the mt ot wWa t0 m 
~lrtlmiltl 

~l l) fl'! ~.his point she et1plains the word 
mosou~ because s~e sees that, 

eu-erytme doe.s .not und·entand what, 
they ore. do.ing. She uses simple 
language to. 1eHplain this &ftistic 9enre. 

.!14l Sile uses their nomet often 
indicaUng she knows them and realizes 
the impononce of u.sing their names to 
&nhnnce their $elf awareness rmd show 
them t~a.t Jhe cares. 

( I 5) This indicates a ·1ack of complete 
:prep·aratlon. H teacher should not leaa,e 
the ro.om in the middle of o doss .. This 
sets o bod eaompte for the students and 
rndicates a low· priority for the cla$s. 

(16l She keeps the students waiting, 
something the ntbbis spoke ogainst. 
They are patient. The other stutlents are 
inuotued w.ith the task ond imJicate an 
Interest in it. 

( 17) She reuiews the directions. 

(110 One student is not interested in the 
project and $pends most of the morning 
ploying with his watch. This is probebly 
more engaging and challenging to him 
"ithon glueing pieces of poper . 

(19) The teacher reinforces the 
direcUoos again now tllot the students 
are more deeply 1n1101ued with the 
project. She gtues prntse to one who ts 
doing ft the way she wonts It done. 
There does not seem to De nny reel 
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andicatlnn of.allowing for crea~iuity and 
none ·u.r the stu.dents eHhibit ,.80y. 

(~O') 'She findt .H netessery to rebuke 0 
~tu.dent, but >$he. tries to do it indirec·tty. 
No behauior c·hange results. · 

, (21') The ,.eQcher help_s- a student to 
·su:pport her :and get her bock to the 
task. 

(22) Sile supports a student who is 
hnui'l)g more immediate trouble. She 
doe.s· not rebuke Uns··stud·ent for ·using 
to.o.much glu~ ns she •did with the 
s'tu.dent' pre.viously. Perhaps she• does. 
not 'like them both equauy. 

f2•5J She includes the students Jn the 
dedsion to edd something .special to. 
their pie.tore. This increases• their 
maturt~y and helps them feel more 
lnuested in t he work. 

't:24• She now· finds· it necessorg to glue 
more informotio~ about the project. It 
seem$ like she glues o port of the 
directions as she goes, then needs to 
gtue more. Perhaps this it to prevent 
c.onfusion with too many directions a.t 
the same time. She also praises a 
student's work to encourage her and the 
others to continue doing good work. 

(25) 1 t becomes clear that the students 
do not understood the difference 
between "candle stick" end 

II 

candle. 
0 

She takes the time t.o eHplein end 
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cta~ify. She also· reminds them to put 
their name on the picture, a port of the 
classroom procedure. Names cuntinue 
to be important for students of the 
lower grades. This has been a recurring 
theme. 

(26) The teacher helps a student to 
accomplish the direction Just giuen. She 
does so supportiuely and praises her for 
her attempts. This cootribute.s to the 
s1udent's self confidence and trust in 
the teacher. 

(27) She has to eHplain the difference. 
And the student indicates his confusion 
with a question. This indicates his 
comfort in the class and elso helps the 
teach.er lndentif y the confusion. 
Howeuer, she draws the candle for him 
rather than let him assert his 
independence and draw it himself. 

(28) She models politeness and 
cour·tesy. 

(19) The students are starting to lose 
·interest cmd they do not houe eny other 
options to engage them. Howeuer, the 
teacher does not seem bothered by the 
deuelopment nnt perhaps she feels this 
is 8 good way to make the tnmsttton to 

the neHt topic. 

(30) She praises a student's wort. 

(51 ) She Indicates thnt they wm mou~ 

00 to the neHt pert of the day to ctoe m 
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tJi'e, ~tu·dJmh on WhiU to eHpect and 
~emmd them they ·are in a class and this 
-Is part of tile procedure. · 

(32) Rckn·owted:ges the student's Ufe 
outside. the classroom and helps that 
.studen.t feel spede1I on this spetial doy. 
The teacher allows he.r classroom also 
·to be a soti.nl. enuironment and 
encourages these kinds of celebrations. 

(33) The sfud.ent.s appear comfortable 
tatki'r)g wUh each other and sharing with 
each other.. Tller,e Jeems to be a 
p:osiUue, friendl·y eouiron.ment in the 
dass·. 

(14) Rt t.h.li point ·the teacher no 1.onger 
toleJate.s the behauior ·and fflakes an 
attempt t'o change the situatiop and 
regafh control. She does not sucteed. 
S·he hos olready let this behaoior go on 
for a while and does not seem to houe 
any standards already set to which the 
students must edhere. They feel 
·comfortable wandering. 

(55') This students· shows independence 
aod initiotiue. Her willingness to help 
shows maturity. 

(36) The teacher clearly wants order 
restored. She again does not succeed. 
The students continue. wondering end 
talking to eoch other. The teether has 
not specificolly requested 1hat they 
return to their seats and be quiet. 
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(31) Rather than ~ontinue to restore 
ordarsbetrlesto changethe 
enuironment and set the mood for the 
upcoming birthday celebration. 
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'tiletilt ~l"-IO;►ll~•~u; .. 
(l'I This. w~ Is a cettified plblfc Sd,looJ 
~ocher: St!t: ~ fl"Ol'l'l e trodit!~Ll'ellgiOUI 
.f!JmilY,,who~ 11.IJ!'O ile8denii.<:0iiy fneHned, h 
I$ very well pre~, Her llrftet Is .fflY 90lno 

,.iri,1~, vdi~4s·ple~t tti lis~lo.· s& fs tall 
·Sid elendef:'. She ls. weort119owa-end, ~ . 
tow~ ancfmake-14> . . She lim·ii! overall · 
~f IO<!k. The kids.teem to l"flPOndittll ~ 
tier'and like~ in,1~ seemU9'lJke Uiem 
jtierl'1I Jo1,..i.~ :tlffl.tiiiY 'fffl'e,flrilthl119:w1th 
their!Wx'ewl~ ltisverynoisy. tzj Qrie 
kil:I ~ i.,,t9 the,t~-~ ttlllherlo ti•. 
his ~ -~rie,ponds i,y: telfing him :tn•·tier 
mttlY;and u,en ~m1~:r~• 1!ke'~rr,1nv·hlrn. 
.OIiing, Ulit.He.bre~iesso.n iii ~s~ts n 
sittln,,;,'.~ 9:~:t1c1~: ~y,:tll~ 90 . 
-over 8.{bie:st.orir.niid tJie t~hn ttlelTI 
mov,,tt1t.lr chaif'S into o clrtie in onothet flfft c:if: 
tne·.room: (SI The it'Jus: R ctog.,o \ht;v, 
dQc8 not shin! ID th« ;ittlAAOW :eyes (1') .Illti:l 
js ols tmlhec gll in .tM dn,s, He js' qj'jJdly• 
mtorted iind @MS lQ,tYtCy ~ {o bt]p oot 
to .tbi:in otliec t1012, -ltif:IM:s ao not · 
t,;trit ·:with him .tiqt. bt tea to-wttt, Hwnv 

I a 
I X 

' It . ~ 
·• I 

)( I I 

X .• • • 
. ,x X X X 

10:'JO(~ st'"•\1) dfli; •u-.--· 
w~lll)ee~) 
T~l OcWt,Dl'glris, I ond ¥OM to'b(tng-. 
d'.witiover beR go, put.tf,em.ovec bei::t lo• 
ernt~ ·tjctlt: Millse'tt=) lb A btghO!,:mhla 
arit t.bi, D)( lbilti Ql)d AiwJ\ WeU.s • 
moc, gf a,drcf e ttM1 I a,rnj;:circlt but. that'OIJ cat . . . 

-•~~ (ktcli,-,Ynf...t.cfl 

S:,., I IWttt to 9? PlC b#ttroom 
t-· P9YoQ Dffdto 99 di# lj0W7 
$; nm "eoc1i · 
~ Yoo ow oo mfaim-w Y1tY widshr · ·c. 
flJ Ctm tffll\l!ilr'.A·DPln ib o ®td>09fc wtllc:b 
,e, 1Cm ~th.M·•nttfflll2t ll)d to mdfcgm 
.dimtlr,l (Sbe reaib e~sstvely) (I) .LIil 
Dtts wt taJfttJf oJot OW# &toncmn'Wl 
but orvooer of yoo w,un't m let wm AA 
DJ) ·9PtD(f O coy,(& of mfrwtu-t!Yliw!DA tbl& 
d.;{;y twz,n, PJC o( ygu wws{tl 
t. 'Nc»oooo 
l~ {1) 00d h» mum,d Uo' mieeci i«Dt:Al 
.. WQ()'l knpW\WbQt's going 90, ~ W.• talk~ 
■bout~ .:i Senti who, for-ll'llll'IY.,~ , 

1"JIIIY YtS'9•-«e not able 'to 111'/e;O ctdld. And 
feit very., v~-SIICI. eboui thol And one~ 
When·~ was ;tttino outside fits tfrit · 
retll~ in Ute sl)llde, ~ ~ ~141 
Ind tol<t tum, 1111d tii,nin irWld ~tftno -~ . 
food to eet nt someU!l"9'to <r\1:,<~b(Jt the 
fl~ toid "bnihirti ~\tn'ng ver.y: . 
sti:ange. They,told him,u.t ~ng-would 

(1) This teatf}er's ,backgrottn~ inthules 
h_otn s,ecu.tar ant religious eHperi.enc.e. 
One .can assume she possese.s the many 
nece~t1'ry skill.s ·to d:e:aJ with the -
.u.a.r-ieUes l>.oss1ble:. in a classroom 
:situa.Uon. She al.$0 ba:s the jewish 
kn:owledge from bar own upbringing to 
p,rot.;lde the icte·o1 co.mbioatio.n for a 
religlotas school instrudor; She interact,s 
well .w.hh fh·e students on.d the pr.incipal 
of the .school th1nks h.ighty of her. Her 
appearance is ·wnrl'J) and. cheerful, 

(2) 1.n ·thl's brief interaction before the 
clats starts; the te·acher; insists that the.
s.tudent'·treat het ltke a human. betn9 tm:d 
she Will then respond iil kind. ll't this 
instance, she· t.e·atnes,. throogh etfampf:e; 
how to ·treat ottJer people and how-to 
get wt)a·t you want in a mature way, 
She doe-s, s-o In a ple-,snnt way ttrat does. 
not inti,njdote. She· -aU'ows· the students 
to feel t'om(o'rt,abl·e ·w1>k1ng 'for b·er help 
and·slle makltS' sure that·she feeii 
t.om.rnrtable ·giuing th.e help and also 
·t.eatnes a le.s.son. 

(3) The dosed drapes ere for the . 
comfort of the students .ond also to help 
then pay a'ttenuo,n· to the le-s.son ·and not 
to their distomf ort. 

(A) The presepce o,f this person in t~e 
class teaches the cb.ildre,n that euen . . . 
. eople .who may not tanue all the ~e~•tal 
:duantoges that :they hau~_tan st1lf fmd 
a prace in sot'iety and be use-fol, Jhe,Y, 
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-
T_... "F'-:-iO:Jt-11:aio-t.i._ 
tmppen in the neJCt;yer. ( 10:37) (Kid~
-~ trQm u. ~~l (11, SVtiot d\'s1t1W¥ 
:,ai,'would fmien ID U!tncxt Wtl 
S; (t I) ,1.1soor·· 1 know• Jbot km wgy)dblYl,1 - . T: Thet Snh would hiw ~.bel)y. ,And.do.~ · ,~t!O• ~~was at tl-e,time? 
S: YrJietioutl)(} 

, T,: Abol:tt:00 Y"" old _(12' Ptstldibr Plcllc Mia 
p of Y91C\1'11Qlffll& And of coin. 
$: (1.J) tbc bYUltiYCti3 JQ2 
i~ Yw::bu3 ddvm::fai,1021 VMtk'n#IUYQ.14 
fM stiiYtc UNPtt). kn DI oJ'll1tJbm 1DA11 
SIP40Ail 

: S: ( st.ts t,ikfng) 
Tt (10:38) .(1 .. PalJlel -d# now lt'I~ ltnil,Q 
loHs ·Wlien tr, my t:i«n to wlk or m:n jt':, yggr 
kin w ~oJk otnet Dt9Plt ll:olfo. Md yoo]l 1M · 
ofirn to talk lild I will ,;;ten, Ct s, ~ 
S«ob tntm< mn w bac:d tJJto news toot* 
·m ggmp lilYt o bfilll "'1coU m@ y,a 
~ S:~.,~ 
r: ~ 1~dldil't-., SMtholqltttieta 
• ~ flnl)' idea 0!4 n ·w i\ mmhlt 
er irJl>oMlbJtZ 
Sl IJl1'G5'it!le 
T:. ll·"'8Slffti_...J. , •. laClc;l·,W.dkt 
:~ 

~ Stlt IWld t tlilby 
l :. St11,c1id, tlillt:, Ji~, she sn did ind'ltmJlid 
AbOiMxD a .snoome thQt bob>'Z ~ 
,:wncrrbt;:7 ttl:,ecJfnswithll'l"r 
Si ts;A.A(;. 
l; 1~. ,(I .. Goodr)fflM1iht1,.1gQlait) 0C 
Sl t ~ed ffl one end now I reutenN 
the whole story. . 
t; Wei(. We jultjoggl(}yow ffllinotyW 
brings it all beck. ~ is ilClw'li• 
S: Cf~ tb' 1J11M ta Axidle b1ooc 
l 1:mc', yw middJc mm a 0sr« n't:t 
IMDlng i>OYk ta YN DIDI Ja In tho BlbJ& 
So, lsaec was AbrNll nl s.o·, son im ht lflS 
Ulelr only~ Un:n,(10:40)· ~ .doet.
""1flnt>er if Abnihsn.had ffff other dlil<ftn 
<Someone comes In ond •s to bOrroW t10m1t 
ctlln)befcnn.lWldlsac. WtlllJnt? lcai't 
heer y04L 
S: lilt had aiou.,-child 
T: He,.. enother OOd. Do•unycint WIN 
thttt. other drild's11nt? . 
S: llilnae-1 
T: lstm,el, (I~ Goo!1''QJ!Qlnitl Xfl/D 
rtmemClstt:1tJAAA Now wnowatnmef'1 
mother. Thisi9 a litU.bi~ kilql Wa It.SW.? 
S: No 
T: Nope. bak wa U. tint 111d (ri)', Who WII 
llllnttra mcKIW. OGIIIII 
~ I fCJ1'91)t 
T: O• tt !>Mn llUI ■ ,r A_,. e, !oaat 

hou1.eu.er do not ·seem entirely 
coa:nf ortable with has pre.s-ence nor ,for 
that matter does the teacher. 'The 

1 

lesion still must be learned. 

(5) The ·teacher gioes• $peciflc 
rns·trutUons as to what what she wants 
the class'• to do. She encourages them to 
,f 0110.w directions end to be independent 
b.y mo11ing their own choirs rather ·than 
moue the thairs fot the the students. 

(6) The students know that they cannot 
jus·t walk out of the tlas:s to go to the 
'bathro.om. They must f irst ask 
,permission. This is one of the unspoken 
Understandings in the tlas·s. The teacher 
doe.s no·t ·automaticang gioe pt!rmission 
to the student because s.he probably 
feels that uisits to the ba·throom can get 
out of trnnd. So, she questions him to 
see if this ,·s really n necess·ary ·trip. She 
.beHeues his intent to be· true and then 
nUotvs mm •to go, by himself, to show 
that she. trusts he will return and in a 
short time. 

(7) This teacher e-nhibits o great deal of 
preperation. From where t set I could 
see how detailed her no1es were. She 
also did not just reed from them 
directly, rather she referred to them as 
was necessary to make sure she had her 
facts straight nnd we$ being consistent 
from week to week. 

(BJ She begins the reuiew from the 
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TfllC:ll!I( -t-:..10-.-..1 t:20,,,fel .,_ 
'~Jdlo £«CY. OD Nx:dvrn½! w«ts M Sbe did 
121J)&tbioa pmt Qt-OilJe wou1a noldo todait mi 
llbt9PYt bee fflYlll1 Hrl9M: to Mnlbnm »• 
'91114 boYf O ,¢b1Jd' wnh nec·g they'!Jod R ctllld 
,aooi lm,al And · Um olfecSQ bod la: ..-ms:, !stvnoel,.~OI )lyed ttlOCI WftJ) ~ 
( I Q:121 Moyt,djd they fctl aoout tod) ott-. 
tto:« dl'd S,nll 1et1 Ob9t1Hiallf l!fld 1~ 
. ltl« di4::lbc Wai\o tc:cf lmidt2 St~ 
J; Jeolous 
r: tz.t J Y00'tt 0ittina m1-, wi Lit"" wt• 
ialBAylt n tbt story o bll toe tne kid whQ 
m not blldefmod> (22, Btlt sn o:ut,m 
r:coUy ic:olAA atx>Yt HQcjQlr OD\1 lllhDot) s«i1 
m !e,Al:M' that Abflom bod o dli)d tU.b 
_,-.rtCI( QQd Um, thert CXld IJod tmt cnt@. 
b sfAY':mc m :ntchjng lstrmcJ PllltiM ritb 
(M:,Md :,b@ dfd not Jjke the WAY [BllnMl g 
tceo\i09 biro So u m r:ully :rtiU \woos Qf 
~I God ... SfJie WJl:t 1144\ \lflllted thlm 
a4 °t t:l:t!a Sb¢ wmttd lbeJ:n oyt of ttietem 
v,e itido't DJ\: w Joot ot tbcro u mcm m 
.to thj!g 11bout. tbmJ So n.&914 AtnCm tiwi& 
· • mtsS Nrn w lblU 

(,I ~3) cz• Ckjgs.p .111t,nma ri IIMlf-111¥ 
at,ttativt, A ·uurc fidgity wt Wa•M 'II& 
wm to bQtboij,tbl tfMble) · 

T: .,. •• mg••• NnhlD &e e mt 
t,hlit 3jtuat;90, A41m 
Si ~me 
T: She anted Atnhn to cto whit? ,Sflt Wlnted 
MNlern to dowtillt·ebout.....-endltlwneel? 
S: lkilow 
T: Y~re,ian'tllt,._ tra 
S:_ 
T: Yotire rt-. lhe'~ him to mekt tllem 
lewe. How,didAbr'ahrnfMlaboutt.het?•cnt 
WbQt. go you wr:t Jm, rilce a 19M4 

· S: Ut) Ht tel\ »4 Jtb.a o bd>.,v ,:Jtbbattoo 
t ADI! he wa very sad about ll. 121) ~ 
· Riff be mo 304 And Gog afd I 11M V!li'ct 
lid 1¥4 u·a1oc tbt twra:t rot voocnmt PIN 
Hlan: !IJd 1"1:nPcl lem SO be did, ffe QM 
lht1D wot mm:im logk them out, !ntp"" 
Wllderom lll4311jd gQ(l(f by 
S: cm sov, um, mm txnd 
X• Ao091n tbao1AVbntodllldtooklhlni 
way ottt into the wtldlmns RI left them t.htre. 
,M God told him they would be alrie1it end ht 
WOUldPl"Ot«t tnefnllldhedld ~~Mid 
__,Hllgmr-..S l!Jtnmlwere c..ct inti. 
wlldwneQ, dost MfY Ont ,'tlTll!lN 7 ~ 
....,_.edtothlm. \lltllf1 ltaigllr"ll)d19lmltl 
• out in the wildemess end thty•<rri 1$ oil 
\hf water-, wh:t ~,ed~) Jlaml? 
S; S1Jj Uw«tt thQl blclldl) WP PM dlt 
T: Yatt,*thoiqlt,. tastpnch. r/lll'I 
~ Slltlllltliml.lldet"olltUo~IJldsh, 
-edW#lf .... h~--tolN 
lfhot7 
S: Hirdll1ddle 
T: She ~'t~ to ... fler llW.dllktdlt 
S: lio,ow 

l : f!I> wtiiliarthD ;:bofl l!IIU UD'. IPI, 
Lfnda bsr:i k:v , ~ ,t,(• wn 
btscam V'CI.Dtt.z.lJ!Do 1- Wm 111d 
then.ii of t utdiHl ft fir.ad toay c,,ciUR 
lbt dkti't ftm to'" htr IIUle dllld cry. Md 

~eek ltefe>r.e b·oth to relnforce the 
lOformijtion and to include those 
students who were absent the week 
before. She Wants all to feel a part of 
the class. 

(9) She uses drnmatic Intonations to 
kee! the stud:ents' interest an.d to get 
then attention. She does this 
thr.o~ghotit the tlass· period. 

U.O) She use-s questions to includ-e the 
doss in the lesson·and to test 
knowldege; 

(11) The students show that they 
remembered what they le1trned the 
preui'ous week. 

( 12) This teacher re·auzes the need to 
connect the le-sson to the students' life 
outside the-classroom an order for ;t to 
heve any me-aning as well as to te-ach 
concepts that moy be too difficult to 
leatn from mere abstractions. 

( I 3J This student responds from 
something in his life. He shows the 
teacher he hes made the connettion and 
understands the comporison. Though he 
ts not completely on the subject. the 
teacher ecknowtedges his response end 
then goes on with the lesson. 

0 4) The teacher sets Omits for beheuior 
tn the dBssroom. Ttlis way the students 
ore remtnded of the opere11ue rules for 
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T__,. T';,. IC>: .. 11 ..... tit er. 
· u.nan of II sudden* '-'d the° enc,el of GOd 
~1k!,119 ~ ·Mr.. Md'Wtletdi_dhef:etlhti-todo? 

' '#hat did he--.W her? Does 1nyboctf' ~-· S: i d rell · 
T: A,well of weier ll)d,fiht nntowr tott•llld 
, • wt ab~o pitch\lr Qf'wat~ ~ -•~ 
acme to letmeel, In fact they did ltve end. 
l,tm.iie! i,ew lf)'•to be a.men nl the engel of 
God:told her don't~~ [911noel w(n ~ II> 
~II and heppy nt t,wMII be ~ ~ cih. 
natfori too.. And'he dl<I 9'0'JJ'II) lileitlly, 

( 1Ck46 ~of~, 9Dft on.tonn l'lllltnll) . 

r: ac !•·re~ contlrwfrr,n\ there. (SO l 
·1mttfd.MIP1Y!w:A(l!llfittieaiWdlal ... 
~ !)was !?(it~ . 
'T: You were not hert .. So.. (!.zJ iA,W 
C'ffllftlIPCQ WJJttbii» •1st too Id n 
Pll4D09thec story Gl>9Qt tlB lsrtw::oosl&G 
11IU!Jl thar, riltt)( t.l)at':s llQOttMlc wt ot l&m 
nets (Incllot rtYltn tbt otocy or Sodom d 
9Al!o91 rah EIJllbA:rim ths:-Pll1 o( Abfltpn 
b«901tilng with God, AootJm: klfJ 1"tfl'M!l:mt1 I 
IAl'DC1bloo nbeuf n nrfmor ·tM, iis trqn u,, 
it«Y of•NQall• .And tbeo ®13 on tarovld $ & G 
u:y 0. w mtb a,it, uiriiaicnna PDP 
CIW iJYQ)YflDIQl) . 

T: Qk,'°" to. ltiliilc. Rtbeeta 01( .. ,, fwhlut 
,who Rebecco rs. U-»'Yoy Olnmdy knQW 1M 
-.m, (IJ,es'hnls to express herself. Is 
~ from liefl:.xt fOf nllCII of thl& pert. (5• 
Them ID two kia, bffldli» 9'JN!C In thtlr ctm'I 
IQd kjqi(tngti,twito lbllrlA at m PVw1 

dis.tussion.. She does so in a positiue 
way so as not to embarrast .or put 
s,tlJdents ,down. This stude.nt later 
responds to other questions. in o way 
ec~eptable to the tencher. 

OS) .Wh.at fo'llows is e series of 
questions from the. teacher to the 
studenb. This inuites them t o respond, 
includes 1,hem in the lesson and tests 
their knowledge so the teacher can 
,de.te.ct what needs to be re inf ore ed. 

(16) The. firft words of encouragement. 
She uses praise sp1ringly, but sJncerely. 
This is t.o the student who preuious1y 
spoke out of tum. 

( 17) R stude.nt make·s n conned to the 
lesson thr11ugh· his name. (He also raised 
hi.t hand before he spoke). The teacher 
re·sponds to this input end includes the 
comment in her remork.s. She could haue 
l alcen it further to find out if he was 
named for anyone, but she chose not to. 

(18) She uses the name of D student to 
call on him for the answer. This student 
has been gilling correct nnswers nl 
morning. The teacher uses him to help 
the lesson proceed quickly and to 
encourage this student. She might haue 
included others, but they were not 
ootunteering. 

( 19) She does not dwell on whit they do 
not remember. She does not won, to 
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Tee¢Mr T''."10:-~tl~lft ..... 
bX. tsr,d !'19\fQO:!I The ttoebcc!!l39 ctw:Gt, tw: 
xt1¢.f WfieO tht ctMD;itQ D Wk!na lo mir.11 
~bet f:· gjve, &. t,b¢ gjtt's, B .invite, E to 1bc 
tigi _@ to meet bee px:nny t rtoJlzM q . to Ult 
QiJC M1<11 bee tmmly focpemrinon to tots11>R. 
a:k to 1,nnc , Berea-to tim: m:ttteo text <k1m 
~ most ot \be tin tiut >Ur•it mn 
Q,nru@ll) 

t,t) Ul~fi1 Kidf a Ailllr» @Jc m '"'14t 
&biic mim '° tbtlc iM'!PIMwkmt 1 

L'Jllit ,t'tt!H PIJlll qyt of bl• nnt 11¥1M1111 
Iii to@ tCPS'ebef) I fllMt to.go to V.: b;tlr:9sm, 
I; Con ypu nit iYI\ • tu au111tn ·tn n fjgjti 
V,,$1oCY, 
t CSbot<sm find Pl IIJilla) 
1; BuJiy Mil truly do you tblrt yog cao ■t 
.dim) md :nil ho\ toe five rolllliaZ 
,LCM@ hffl1 Pl lllllti> 
l " Qo you Wlifs :io2 Y9Y don't Wds 182 AM· 
QQQJid<,IY IX)d thtQ cqmc bpck, C.::JhenElltzr 

,·91!\"' R. firnlly petUtlful ~ .. Then Faml,ly. 
-~R~ If lhe ~te>IIQ be l9NC't 

• lrife, f i 00.5) n» 'ft# do yru thim Bcbc<,ca 
yl¢7 Xu I mt to® g:Np_ 'I Bi to1ta, 
wilb mt tcil¥e Ardd 
t.:tm' 
t WW. do-.VM IM■fe2 Oldn•·-1 
LXn 
X- wtwt CIP tAM Uink wnZ 
.LXa, -
I- ct Sbl 4kl'lllf \!II; ... &bui■td y,n n 
'1PM go,Cl)dmeet IMOS Bft'ltCc§'s fqly 
Jri:md br:t :«tlJ, ,t.nc!' u kfflls bad<, mtb L 
N !wcn:,stmb&gk1namm, <mOllYho 
• sa:oc ameJ; mm io ltJC diMJCC DI bl 
bJka out to meet tnem AQdRlbecq }OQktd 
l&1 ll)d whm a :mr IW!i ,begot att thg 
amtf Cl)d':,ont,d to kllQllt !l)o ttmt UXll WO& 
£JiCAZP: tens bet w, let•• u., nm :«be 1111 
bt hr: tsabood So, Vllr mt m othlf,And E. 
·teP, lane All dP4 bPw f)!t rrgt R,ws,, So 
IW£ gpt moa:IMOQdtblf lo)Ctd cmch OM 
AoO Im: brsM# fttiie,:ca lntoN, rnotbct 
SW#l'§ t.tnt l!x:itwaki:mDDtUM!S \ltd 
• 0. CQd of ttw: - slQc)1 $9 tr «mN# 
BIWAA1Q'9biJ019tbntcfl\11?4BWCCI 
·modr Ult tcz¢ o IQIIYRla tg ht RM 
tccn;w,,ui,nofl' Nntmldftdntwc 
btcomn U!tbo:ocl> _,.. lbm: lamebr liW■ 
l ltQ I IIIJt to tD?t XW ®9111 1M\'/9 DI 
B#1esa 1105] 6AnPYJCte91teWJ 
e· 'll OP nqt RIO 
I· &YW,attq lwa« UIMdno? 
~:am:m 
's.; ~ 
L Alyqt'fpMIL\1 YQP0Utol DU'teoml 
Mi 90t Jhb20t tm a Q-\MD • 
Thli\ 11 A 1'1)1«:o,tt ,\ rnk$J:;;!I la C 11•m W& U,. 
r:,t,b\2 ,mt• m,t •wt Pi M:e t!NI So 
boro ll lP!st:w\ 
S: .. ,,StJc:;ua1oa t1wC1PCPn 
I: YH) It l::X'Asa 111st D) 4imJb WO'"" 

..,.,. adb' dQ Ulla 

fr:us-trate, them, nor spend too much time 
~n the reuiew. S.he ts not really 
mteres..ttd in the name but the 
relationships between the people. She 
wirtingly go.es on to get the important 
elements of the lesson. 

(20) .$he does not focus only on the 
facts and seq,uence of the story, but also 
t,ries to conuey the .emotions of t'he 
p,eople. She wants to show th1tt these 
.ore hu_man stories so that the students 
tan m&ke their own connections to the 
materiel in a human way. S·tie takes the 
'stories out of the realm of something 
distant and makes, them present and 
:accessible .. 

(21) R student ·answers a question 
correctly, but is not heard. The teacher 
he.an another eHpress confusion and 
chooses to deol with that motter. 

(22) ·she inco·rporates the. correct 
answer in the continuation of the lesson, 
though· she -do.es npt acknowledge the 
person who contributed the information. 
She also repeats th·e word "Jeolous

0 

seuerol times to reinforce It as a word 
and a concept. 

(il) The studenh gia,e non-Derbal sign$ 
of how they feet about the lesson so tor. 
The teether does not uerbetly 
ocknowtedge what ts going on wl1h 
them, but tries to lntlude them agnln 
with questions. 
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• IQliJfflie-,cicgoJ mi mnke•n toM am:-wam 
· t or an•OQlriroect I Uvt 10 m liMl'Sronnt. 
!' Yoo liYttiD Ill M1ownt Diffmnt ~ 
.ll.WD. ·s, (Can'.t tieir), 
T: (~ 'dbot mgyoy MlC Gtt,o7 EiiiOly l'OII 
movfd to,a onrJIPICt'.moo\ OQd it m Ji Jotm 
~ . . 

S; ·Yob,• t·.aJm, Vir«QlL . 
_'I; tiovt~ ls o big I@ !J; :wtll'MIN tolk 
lildoY, l(OY bove D ~w:hofpe wth:99000 lQlk 
~ wt whQt _,.otunt 1,»11mn 
WbJIV, diffnnt. 
:S:•44Sl I bPY; ilo IWYDID\ 
J· AollP«fm¢0t Js o hQmc,jlQt Ukeo·be!ffli !U 
bcimt· MYPID¢Mbot.o:eooJ1t 1/yt tptbof r:, a 
tpnc. Aud b9rob All ht: all "-3 ri'312n 
W,lt'r'e 9QMII' talk, 19\etl about wha.t ma/.no honle 
• Jewi'sh 'tx>mt: ·(41) f!tr!IM D Jcwillb 
b?frlt. fiidjftffll)t (rQm 009thcCISIQdQf homft I 
ari:ilioo bArol era bclM P.t dQm't twvtq 
~ . 

$· !know 
T·,isJoWtab bornl41 d1Utr:ta& 1n .,..,, 
$· I koow lio'tf dilfetmt, It 1:,2 
l ttArZ IDM Ul(l·11 tt dlUicWZ 

l24l She use.s a student's name to can 
un _him ~o uos~er the question and get 
the stutlenh muoloed again with the 
chns.~ They ht'ld nbt been included tor n 
period of time. 

(25) She in;cludes a student by calling on 
her b'y name and em:ourug·es her to: 
spe·a.k up .. Thi_s insures th~t the other 
stud_ent.s· will listen· becous.e the!I can 
hear.Ner better and this 111s0 contributes ,u the- student's mahuity a·nd 
·asserti1Jenes_s. 

f26) The st.uden'ts seem to understand 
the impliclitions of the story ond see the 
emoU.onal elements of th:e relationships 
of lhe people inuolued. 

(27) Thi$. is an eHampJe of the inclusion 
of God i"n the dassroom. She shows a 
60.d who understands people and will 
help them wneo they or1! in need. This 
teaches a faith in 6od and perhaps euen 
80 encouragement to pray. 

(2a) R student adds information and the 
teacher includes the student's new idea 

;n the lesson. 

(29) Again she uses the student's name, 
howeuer, this student hes been 
providing most of the ensavers for t~e 

class thot day. 

(30) She does not allow 8 student to go 
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o.ff on a d_lf ferent .topic beta use of a 
time ·restraint.. The teacher hos a cleQr 
sen$·e of h~r prior1tie$ on.d conueys them 
to thetlals. 

lll ) She .sbows-bow much s.he uare:s 
·about the ·maferial be.cause she wifnts to 
m11ke sure that '211 ,the s,tudents know 
What is QDing on and thot•,she thinks it is 
important e'1ough to. spend th.e time on 
it in .order for alt to be an.uolued. 

(52) But when a s,ud·ent remembers 
som-etbio.g th11t ·was studi'ed, eue.n if not 
eHa.ctty, $h~ spends the time to reuiew 
material that.is·not directly io 
c.onnettion with th.e lesson f o.r the dny. 
She encourages students to reques-t 
infomn1tion and uses the opportunity of 
.a stu.de'nt initiated reque.st for 
•information to giue it. Though she hin 
Jittle time and f)as reuiSWed all that she 
want$ to. re11iew she takes the time 
here. 

(3.5) Th~ teacher begins the new 
material by reminding the students what 
they ,already know. 

(·54) These students are conueying 
oon-uerbol information about how they 
feel abou.t the lesson. The teacher does 
not acknowledge the behavlot either 
because sh.e pn,ten to focus on the 
story or does not no.Ute the beheuior or 
it does not bother her. Tbe st~dents 
appear to be showtn·g u.,nning mterest. 
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(3_5) UJ,ha~ .follows is a long redttation of 
Eheznr s Jour:ney ,to . find a. wife. for 
Isaac. Though the teacher tells the. 
sto·ry ·in an engatng way the students 
are. not a part of ,this. Their res·ponse. 
·1 ollows.~ · 

(36:) Th.e result is seueral .students 
pl'aying with their clothes ·and one 
student who even find.so way to get t.he 
te.ache:r t·o stop and pay otten~ion to 
him. Shs·· responds wi.th some 
nnnoyonte; but then perhop.s reoliz.es 
t.tle motivation because.~·· 

(37) She iJJdudes the tloss in the lesson 
.b,y asking· questions and eliciting 
answers and telling them wheri they 
ans.wet c.orrectty. 

l58) ·sh·e goes on with the story.for a 
few minutes ong gets to the end ,of it. 
Then she wants to bring in another 
slory .. 

(,59) The students respond, but this time 
oerbally, that they haue had enough. 
The te1tcher hears them ond uerbolly 
acknowledges their limits, and then goes 

on. 

(40) The raew 1·nformotion focuses on 
Rabbinic tlteroture so she brings in 
pcuticulorly Jewish documents and . 
howing her broader knowledge of B1Dle 

:han Just the content of the stories. She 
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wants to giue, tt)em ,a b.r.oadl!t base tlf 
~~ow.ledge· about ttreit tradltion. Tl'iii 
l'flt~~ra$h also pt~Oitle.t a link to tbe neHt 
part Of the le:ssoo she, plans on .. 
·PJ~:senting that day so, ttiot. the: clau: ·has 
n co·hesiue feel to it. 

( 4l) n student uot~.nh~:er.$. inf orma'tlon· 
and tbe: te~achet .QQe.., ,with it'. 

(42) The t:eache.r relates the:.te·ss·on to 
the stud:e.nts' liue~-. · -

( 45) A itod'ent tetnte-s tlte a:-ew 
information to· hi.s own life~ 

(.44) The teache.r·iur,port~ this 11nd 
entourages the s'Jutttmt:t•o share 
i_hf ortrration ab01lt his new eHperienc.es. 
Sht? sh,uuJs sn-e cares ab.out the s-tudtmt 
i.n hi~ lift! outside the classroom and 
$ens.es his need 't'o share· a bit of his Uf e. 

{45) Shtf re,cogn·izes the c,pntusion 1-nd 
clatifis·s the terms and what she m~ans 
by tfiem. 

(46.) Sbe brtngs· in Jew.I.sh content ih 
connect.ion to somethi.ng the stud,ents an 
hau.e .in common. They (ndi~ate ttleir 
famillati.ty wtth-' the topic and. eHpress· 
their willingJ.Je$s to• -discus.-s 11. 
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-r..-r."F9-1 l:IOH2.-00-3nj ir.. 

.,11 T.hrs te~ is:ol~,ll;ian-lhe other 
te~ ob.s~,:0- Stit '!/)Qk'S·~wi.t 
h!lrrted.endtiN:d. 1-:terappeeninte 'isniat 
f)ci\ 'OOl styl!~ ·~n I Jofn ttlt c,less t!Mly: 
"".i,:i t.he:mid!t of a Hebrew i~, Miich 
tne-Y•~ to. enj~r-,IM1119 ~ ~ w· 
·1es,on, the ~~e-xpfains-lo me·wt.t 
~y,,di,'IM'lng;the ,~ .rr. tlei:"V<!1te. lit, 
non-exprffliv.ewif,h ~ of a:Jisp 
~ 

l
~I .e .n i

1 

! 

I: : : : .. 

I J 'I • •• 
_.QIIIII •w;l!!!!!l!!l!!!!lll=ll!I!-

11:10.,-11:17 T:, [The fl~t Pllj. of ihtyetr,lt. 
9')el1l doin;;ra ~ .s#tt iirit ·calfe.d 'f.r-:oc:n 
Gefleratlon t.o Generetion... (2) 'Wt stet it 
·the yeryumwt ot ttc:)tl!acaf i1-lw 
toe I CH 2 wee.Isa 'CUlmirmttng mo pclal 
wtnroio wtiim \tie ,tmt's tfve1be:ir 
Cl'JllXPOOOlt3 come_ oe· U l.hO~ @ '.t bOYil. 
-~t:s roLb¢>1 c noljn.Lfii·IDI 
,rrMqeme!'its ore•• to QdQDl· · 
,CQlii1nob er:tpe unumtAC tbt 
:.-dQor:entsto.nwei: EDIJY trce Ma 
.tg;;tus1¥ •Pd.gin of~· •W~im o 
ra)otAt),l\jng,• >,l!ioseyeNII Oct·PCPltcl'I 
ioromegt)oo t0'\bcii:: sr,r6unts ,md' g 
o CQQf<1\®fs :l:ilb tts:ioe:Hm Lbl 
~ A~so Bible sf.o.rin" (A(ttn. 
.. time' lhe ftebrew t~-f~,y&lllf'l9 ~ kldl 
· fn;~ ~~·as.well a, ~lptng ~tell.do· 
thelr W~I A-student ·comes ~ -t.o ~ 
t~ l'fiife.stw ia e.xpllinii:io p. 
amca.iun to meJ 

S: Q) I get e PM all 
E Yob YIII Kl db, APYAI- tQ,gp
ilplf2(g 

,.(Come .o,ict II W-.. Do Hetirtw'-4011\1~ 
Fiirst ye,~ 1ngetting'ijetirew ,t, ttili 
• Nl0thef-Ullrd 9'ede ctaas .i~J 

1: (4,,AQdy I Pd¥ ygq'r! ■1mll!OA bt 
.l:bi:ing piJictftjng 'A(;,tumw Om, to• 
.llltJtbqy o\ \ht bJis:k.o,the roomwbefmo 
kooiocx to 'P!ID romd) · 

rat JJu,i:nnvlirnc , _,, a' ,tt, ir tw:t cmd 
-':'&et:Yfaft 1>uttbf1ill'bect1me lctOibllM• 
littJ• to 4A-Ydlb tt:• Hm:n1 . 

· S: (I, Qo,yq, hOYt I bor)doid fQC ill 
I:. You YP11lS9 oo.wto;h aWct .f,dQri't 
~Ydo.Jnbm 

. $:. §ho•Jld tz 
l! "¥11iv-

H) Age is not an issue in tlete.rmin'in.g 
~u_c.ellenc.e ·0 a_ttept when the teachtH· 
tfnnks-.old, The age. it m~.nUone.d here 
D~IU a, 8 way to descrfbe the teacher io 
a. co.n~,rete-way. Her ,general '~ppeanmce 
.ioes ·.be8r con~ider~tjon, tho.ugh it is not 
of gre.a.t significliTt~e. Tfle JOund· of ne:r 
voice d·o.~s not inspire nnd th-0ugh u d~es 
not etdlitiit ·n r&n!Je-of in·flection it is 

, .. , 
alto oot offensb,.e. The presence of a 
lisp to.uJd b.e·o heip•to I student who 
.lisp, and 'th'ink_s he/ she .could neu.er 
tetlt.h or speak to peopl.e; Lyet this 
leat.h.e:r bean witnes., that thlt t_ype of 
fmpe.dtm"-'nt oe·e11 not. hinder~ She se.ems 
'to 'like what. the_ does and wanti tQ lik.e · 
the student:J• They seem lo .like·•her as 
well. 

(:1) The. curr1tulum ,fjjcus~s un. areai with 
wh1.ch the students ·tan identify, su.ch ti's, 

family •. rela.tionsfiips .. etc. Thi:s particular 
project wants. to brin,g _childreo c.los·er to 
their grandparents. bot.ti because it is a 
g_ood thing tor t.hild~il to haoe cunfac.t 
with of'der peo.p,e a.od learrr to f'eel 
comforlabte wlth them, as weU'-as.:thls i.s 
something that is (cmsidered imporlasnf 
jn Jewish tradition. Th~ proJect 
i~c-orpora·tes many. tec~niques and 
activities to facilitate-the _proc.ess·, The 
Jeoche:r shows she is aware ttntJ aU 
students do not learn in fhe:·same ·way· 
b~ t-n·e unriely._o.f ottiui!ies ·she employ~., 
to coouey_ the. informatum~ ~oweuer~ th1.s. 
day u,as-spenl almost .ent1_rel~ 1>n ort. 
pro.jects. This c.ould· becom.e. frustratmg 
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TNCW "J'"-,11:i~l~l'tl ._ 
'{Kebrew cont'looe,J {Tead)er3hofl• , 
;.-t~J~. f.~ ,this ~ 11\g} ~~ 
·teecher 91Y~ ,•new•~ for Uw: 
'f9\lowtng we,ek) 

t:•◄- Oalfhto tmnYRIUN ,!Wm 
'Wl¥ (Ibf3fiting tfNt tWtw tfodm 
1¢1111i\l9Dl 

tllfnwlflSOII~~ 11:1a; teechlr 
(akff.OVtr .from thf front of the' r,oom; 
·r.r-e ,n f<Q''kf~ . i.-, ~ moyf"9 ... 
'lbe~oe-t,ethlm.~ 

l : fll'·AU dlJ!ty, pqt YAlt_.., W:, 
RltOSf,(nto VV dtslss• 
$; l'ro going to tht'Ul;r:Jjcy 
I· PIO 1199 m UYI roim4ee 
'UII) . 

T '. 4' ~ Look at lbl umc:;, l\'itl'MIY Gt· 
llcVCO- We don't bti'.t !Mb tia» I oetd 
tyf[ybodv sitting doWlJ OQd om 112 ba 
tJcllJc o«n,n, U bo)(!! A 1ot·lp M (»C 
h : i 9 the te.aeber. lifd eomi9 tn rrom ttit 
~ third OfOde c;lllSS wfnchj s ne)(t door 
~a Olvtdlr. ;n..n lwolddl ~ 
mdll'CQ!d. 
(Kids voices m:Chii'lllll:k~ AltOca 
kid tolking to tht! teaqier eklj 
t Wtmt··n we~-~? 
T: .. , Y@koAwrbD~il yoy'1wlOV 
IIQ/tb W ,listen you11 know wtJot u :rt 
.cnm do Pvt yqr ctc,ka down <mie'bap 
HftiJ19 ~ de!k!.w1th tn,tck!fm 39 tMy 
IQOk U!sc they ore tlootioo> 8~ Heil 
H I SOid llboo\ tl)ot? MlchQeJ Jb1Jk-'f9LL 
l)Hksdqwn 01) WAiYAhPdstdAOP 
lfl witct cm now u:a: QOOO!I mt 90 
o uw- /rimlut bcga,M PmAsaD ,, 
.QlfflJng [d IWI Y3 ll)d 3lneo YCt bDYt DP 
rtll~iw, ¥1100f om :r,m becai5c of 
lhri:saJytqg yptton \ht fQIIPllr» mls
Oxrwb wj)J o}~ bm lt«:kd ll)d ft 
m to oat W:cookboqk tht Q)d\booka 
U:wt n l»vc )'.gjccsl Oil, St.gym, pJn:oe,lli, 
tbt·DffiSIJ dqffll \ID ypy, ~ rem to g;t 
N eookbook cova:IJ'Dh todlti 39 llllt. 90 
_Dtc Au ean9rt &btcpofc. bogs$ mto,thffl 
il)d Qet them M1llDCt1 'll Um )'.9191) . , 

tbembPmL 
S: (Cai't heir) · 
·T: 01) 'tJ:amtd m WiMt vwtl'I 
$IQQJI ht 0mMi roxnb [OC ~ 
0DJot Jllitt, 'J9irl 9R1D1 mt afll of UM 
rnrtbod: :::oc fQC cocbQf -
Sl'WXt!nrs:, cm n so uts• r« _.. 
IMDrn3 toe X9&C ta:nil)' t4h ot yg,mWY.lm 
akiDQ OIUtmJl, d!HtrtDf. Rll'bm Qt 
'°9ltC!9ets tmlaAlzt U.&.,

0

1¥..1!,~IIIUII ... 

~ ·-
1
""1nR!let!IIS111 bl'tt fiobbnd utm tr Yfll tJre M1thm I ,v] k 

Ql,otall'D'llt ~t-.1)1¥btm,iro1s# IM 
blll a rn m:,.,. ,mo mm= Ml u 

'~ tho_se ~ho feel inad'equate in att ·ond 
~n,~. the ~mpres,sion that religious school 
is for arhsb. There does not seem to be 
m~_th content touered in thts closs on 
t.he: day it Wes obserued .. 

(l) . HeJe the teacher eHpr,esses concern 
to. the student with the p:aper cut, but 
n1Jo.W$ her to assert her i"ndependence 
by t11king eare, of it herself. Wi'th 
something this minor there is no need 
for th.e teacher to leaue. the 'tla.ss 1o 
htke t•are of the student.. The t~o.ther 
sh,ows thi$ student she is trusted and 
allows her to le.aue.:the class to take. 
care of herself. 

( 4) Doring the Hebrew lesson, which i'S 
not this te.ather's resp.onsibinty direc.tly, 
she makes sure her s.tudents ore 
following directions and keeping up with 
the :work. She prods the student to 
conti.nue with the work in 8 positive 
w.,y, i.e,.- rather thon tell him to stop 
whot he is doing, she suggests to him 
what he should be doing. This boy seems 
a tittle lost os it is. He· sits olone ot the 
bnc.k comer of the room and does not 
n,cus 8.ttentive19 on the lesson. 

(S) She does not seem interested in 
learning Hebrew and not reoll~ lnuolued 
with what Is go·ing on nt this time. The 
students could understand that their 
teacher does not think Hebrew Is 
Important end their bebeotor seems to 
reflect this. She also shows her 
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-' 1_22,A kind of lost locklngkid~thlt.:k 
or ttit_room·1, IOOK109 ai t6e·,dlarl., ln'tbt 
'beck; thin sits ®W!l·~ geb t.C>, thefi sit& 
T~notlett~ ~ dof_t_,.-.y·~ 

,T:: (1 .• X®,.,.,., ltYW'Wti .... 
IQd m:11pn1.:E:XADC·,g.cxcw me, 
Jtrtmyjyst-satd .Wfllt'@'f D1Ilf<f'OM·10C 
wti ,ct,,ot ~ -Ab'KiMctr tet,·a 
IIY Y® 1>9,Yt o .BilctteJ'O-~ Obd 
~ ·BRl'3 IJJQbzar«Jdgnpg 
QIDt lo mfs gomn make 2DC mboefs tj: 
V.,ct 0t ~ tor tht , 
rdtO! e,rts IWJd @ cookb®k tg VQ!i: 
PUW: 'l'cn:ta "'ffls and AOC woktxrls 
-com: tor yo,r rnom.OJld: dQd- 61rld1 ftt!I 
Np.· \bi:, la b9W xow:,: ~ ,:tp.ft.. 

lf ;23 CTIOC'INt-ahPn 6ow to a> tt,o:gpjtd. 
II> ot the bolrd. The ktds con ctxme frpni 
gjt-.out,,.Qf fi:Mit Y19SU,Ol;tlc w1. etc 
_ ~ ·ID Q}QCtd tl!J>tr Lrlder the POPU:to 
kmiw :om like o t.oong · ct v.x "° 
bt:JNd■ flridfttto outllnt,) 

I; l'W'.rt_PCIIW 0tL one btg PR otr:ser 
lk UM Jbc::nm,tt,l~twn:99!DM'11 
h!ld t.hft POPtt !n txl)t FoJtJ It so tblt t11e 
.• i3oc;t, Dwo ¥®«rMJAd;:CQ(Jii 
Ult .troot Pll1i of jt Ibt @fsboQk la QQOOI 
Wi mt♦ Al It Ibc: cookbofw "PJI ht W3 
,lldt _btJ\.jl wt)lfltlDDldMhJwm Thin 
11 '«Ill Wl31e It io M¢t Rl=s ,U blG#· 
UJCklCot tbtbads orthupgm) Now. 
• ootv mto ads• AAY:wvm:on t11t 
_frsmt '$lot wt hilYI \Ulfklffl!l sdtl 
lbttt n fgrjta'W)dfwim lllhll95MlnUQf 
:,; ffK1 lbm:i',; ta,f l11 md YIQl!!\$1C Wit 
. Yoo cm MX 'bro any ra:r :tPY mt 
1Q. l(~notto\1i<fORJIY9(1flpy\ tlle 
ltencifrnw.. D£G DO vm:il to ads• !Ii 
Dk4n !1¥.a VJI• lQfMs Mll&l Xw r.M 119 It 
tbDt )Uy Je,n,, c\nd Mt ttwnn • 
1lkc that ~ It XPll'.4 ®tnm: do It flld 1W :re arnunrt '{ Ylll cm dQ j1: Uris ,my MN 

Qljc :OQd '9990 "":Sta How mt )'.Sil 

,firnilatfons in not knowing Hebrew b' t 
does not do a · •th· . , · _.,,, u . - · · .. ·' ny_ •ng to c:ompensote fur 
thi.s. 

(~) $,he encourages lh.e stwle.nt with the 
pop·er-ciu,t to. (ll¢e' c_a,re of herseU and · 
sh_ows ,1hat s~e trusts the $lude_n't to go 
aloni~ tQ the office. ·. 

(7:) _Here a s.tU'dent tests the lim'its of 
wh:at is allowed in the ,thfs·s, ~t 'that. t.tme. 
There is n.o reason· giuen by the student 
why·he wants to go to \he librory. Th'e 
teacher sets f ire, Umh:for ·.fhe student 
This d·oes,,nof' be·c:ome an·issue again 
until the en·d o.f the dass. Thus the 
student was able to W8it mor-e :than fiue 
minute·s and the leae.her ·int.e.rpreted the 
tmportance of 'tile requet,t c_nrrectly. 

(8) The teacher does not ~ahi'bit a good 
sense of tile cla.ss ih that shJ' does .not 
~al'ite· how, much time i.S le.ft.. SheH 
establishes a mood of rushi'ng w.hitib can 
c·ause st.a.dents t.o: work quijcker or can 
fr11strt11'e $lOdents. who do not work well 
with pres.sure. But she does tr·y t,o 
e_s.tablish order before going on to t t,e 
·neHt part of the lesson once th.e Hebrew 
1e:s·son concludes~ 

(g) ·A .s.tudent lndit.otes he is reedy to 
.begin, but the ·te·acher respo·nds with a 
rebuke. She is impa.ttent with the,ch,ss 
from the stnrt and then hes to discipline 
hVD. more boys. When they abide by .her 
requ,est, she t·honk.s t't)em, so she show•S 
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,__,. .,.._, t:lo-i£to-.Jri 11r1111i ... 
S: (21) '8D )'OY Olut '11 gp? 
t No Uae DR not to be. glued, Ibex lb 
~t tor you to"'°· lh:00'dcotlitcnot:Wll 
umg ood !Jilfse Yoc.r'oWD cpytr' ygy SIIJRI 
ll lXQCOY yoo wont. 
~ 1, lhfa "'1C>G:sed t.q bt I hQl "°92 
t· 'I thj[t ll'1!NQOSldtoabpg Ye 
ifiEl tp QM!kCD hot; A 

11 :23 AicUhon anothtf" ,way. All Clll't ie:e 
to.tlfit1JOl't;to,e••• that tt mn.'Mlbfe. 

T:A~dit: llltothet'c'- tJ cl!m91him.iike 
this, what they're·do(ng is tddf19 ~ 
blnllf.llS anct putUng them in the fti.dhowt 
11Ultlng then:ro.verlappif19 and putl1ng e 
knife and'forl!. and l!POOll croaii19 ~ 
cMer lfke this end put.ting them t.ndeme.ath 
tn4 ~lln; U!l!n~li't 1ooklng,-1y 
·ileli( 

r:(1t1w w,·m w, w\9 ygu to• 
bro the WJIY youjpnt lo O? tJ,mn Nor 
.Pl wtn·tatst tbrit a · tbt RDPOrn «t MC 
lllcrt tldsu::, mony coycc, R you omt 
us on00 tlolsb tt,em out: thefn low~• 
n:, io o sotc_Plocs: :,o t!Jpt. n,,xt fflis -tm 
mxt tlroe-yoo wnt'.to'CII\PkNe ICDP91 •• 
w1n .tn,uwm; 

11:25 a,, 'koelsi4utlti1111m to ail" 
a:JIYOOS QQd PRtC !!:9ro o table wtJOt lbl 
lwher••e 11w lid pews cu p11>1r. 

S: I neecHlw. 
S: lnNdfOlr 
T:_ (22) 'tlit, bdalt9Yat M1cd IW 
!PDlthinp ti• AA)t 9Yd\1a7 Ytt. 
S. Ca:i me ar,d tlellnie mik& lwo for ow 
~? 
T: Yau and l1ellne mn,tdt aul 

' S: (c.t't lw:r) . . . 

T: ~ . Q,- I thjqt UJll'uuw Lb•U11 
Mrm u~ .,_@ ttyouf(mm¥Ot 
sm#ontt ':Mt, J!dudl tQdt, «NMM oa 
sme It's (Jlltjng loto Oltnax M If l:l)' 
c:htxn you OOi!!b xw smtboQk @er 
IB\ 1 rw!O llktrw \9 do id alt QI- · 
lic:f'" )'Sil :stirt. •• 1G m,.., m n 
Mn VmlsliCI 13 WCIII bMaet • (!lD 
u. btalk:tm baa?:o> 'Cm ' woold Ip ¥SN tp 
I» 1ft D ':¥110:Q to Q#f o byll1Dlln;bg!f]# 
lhput WIX Pln*dl v, w.;1,i,tp;rq1 a 
. llflrt I J'91/1d Jlkt',:asUo dQ ip \okt PPR of 
lhluJzn ot mpc,; 1TM'M , ctnitl a da bi9 
lbliM NM Yw:fttl♦l Ydk '11¥ o;,.;;,, L" w,;tru fA¥"4t .AQd ttcn n'cl 
~ PH1Umm\ll- gq Jh;\)Mf«lC111 
finlm 't9Ht 9)@QQfs SCMOs If• bMU>I 
- tn} .fall 
LU 1 b:Yr kl dQ Um tm mb P11 CJJN 
• S90irtrrts anrer 
T:l»:911lflled~91lststM Thn't 
~O"fOftl-.,thtotN.f'cr,r;ont n 0¥er_ . 

110 - AP kid: ..... ,tt-.
.s.:, la'ta:a.n-rrp t..1.,u:;; 

she h~s tes·pect for them as people 
euen •f she is imputient with their ' 
behauior~ 

( 1 O) She n.ow goes. on to give directions 
for the d~y·s pr:oject. She mttlces a 
connecuon to what ,they just did to 
w'h~t they wm do neHt by mea.ns of one 
s·entente. Sile outnnes the time 
constraint so that' they can b.egin f eefi'ng 
the pressute·s• that .she fe,ets about the 
day. S·he assumes they are old enough 
and mature enough .tQ handle this 
emotio~ol elem~nt. In the proce·ss of 
the:ie directions she, once agoin, has to 
rebuke -a •Student. · Hg_aan, she thanks him 
fo.r: complying. 

( J 1) She giues directtops about the 
completed project and the purpose. 

(1'2) Here she.sets limits for behouior in 
the cl'nssroom concerning directions. 
·She is not willing to onswer questions 

.until she is all done. 

( 13) She continues eHplaing the project 
and encourages t~e students to moke 
their own decisions about the numbers 
of couers they will make . 

( 14) A $tUdent lndicotes he Is listening. 

.f 15) But this Is not the response desired 
b the teBcher. She cuts him off end 
d:es not encourege othen to &5k or 

onswer. 
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T•W "f"•fl:10-f~Jn-
T:Voune-edawtWlt 
$: I nee<111.b<>WI . 
T: (2'1) Tl)tbowl? Y9Y'tt9PllltfllYOo 
Jllll'¢ OC91£1 btal1¥ tt)I oU)ec cJDN a 
QDCOfttJCQJ 
S: (Clrl'U,_.) 
T: OIi, here 
(11Cn studlnte' YO\cet el ttbt. with 
,tencn,, paper end tnryons to pick out what 
they dit ·to UN tor their proJ~l) 
T: f.JI) wr,ot, you All do 13 MIit wtwo 't9M):t 
uatnd Pltb a DD It Pllb !IOfflfAIW -§· - ,,,. •• Pit.I) Y9N 
T: UI) Wait O mjnutf ,mt did )'RY fQrgpt 
IQ go? wlJOt did you torg1t tq492 W DI 
P.AfER IH HALE El8$:I IA3 llhc <:la ba: 
·11n41 IQ tbt ~ 91 bM: wqdll 
~ 
J· It Y9N SWQ. tQld tr!: PIPlt1'l bill fJal · 
pa:, not gqmo bo'i'.t lbl SAYtC fAld ¥1V 
_.,,. 1o bolf IJal 
TA If yoo ~ Wllll to tnct IIIIM .,_ 
yoi.i tlk~_Ule ~ .off ttm. 
T: _,_, Ill A1l)'SIJI wilt, VII_. qff a 
nJwB. 
Q fJ 1) I ook • Nw& ta# IS) not 1M' 1ft 
ua,bowU 
J- Jllil'•lk:i#, tt•m trrt•k19Plskl! 
JIIIII, 
TAltlooklhJleca 
S; I r1"d I N<;ond pfeotof PIPtf'. 
(ttcnkidsvoices. 'r..,_.nlldn9 ....... 
to http eomeooe l 
T: A rv\er, -• I dDn'\ IIIIDw. Let mt• 
Whlt'I II'.\ hire' 
TA 1'111ke.,..,oudollontbeoUIII' ... 
IOltloobewn 
S: llcnow 
T·A I juit Wint to'N _,.._ 
(Kids Wffl(ing) 

T: (U) lcbll fum#tQltUXW l'P 
twn il tbt olhcr DY vgy QI) ffl gn It 
tmt m Wtt·uptop Qolllffl'• 
pm, 
S: I-" alt look It "'I _ (Cln'\ tN') 
TA Thal:1 CIC color it in ri~t there. 
T: (4) Ma¥ YPf:I Dlt4 to at to 1Qdt100, 
TA t.et's .. wtlllyc.,iwed. mUlnetM 
onet? 
T: '59 )'m, u.rti, 1AP!R e:mR', W of 
lbtS'llamttma1ntJp11ox !!Mm 
11rtc tJa 9IPrc en yq1"" tdsc lbr: mw 
Qff.. N ,.,,., ngt •• u,, pgc oU me 
aw Pl tht 1ft heXrS Jbcn::, p\c(lt)'. gt 
_,,. If XPY t19 MS ,mt Sam I RDI 
rQYCf fq; th Pt AD ;ed1:11Sal --~ >A we lllowed to ll'IIU I bicJ one.. 
-• Us k1de dfaar !Pl_, •QI 
.dbdia, Pn •ml 
L ».•,a oeeo11n, ttw&) b 
& lhllluld I pit IJ-:4· n ~ 
T: 

(1 6) This time she does respond to the 
~uestion euen though she has not 
mtlic~ted 8 change in the ground rules. 
She giu.es miHed m.essages as to whot 
behauion she will or will not accept. 
She then goes on to clarify her 
intentions for the project. 

(17) The stud·ents show they ore 
interested in working by their responses 
and that. they houe internalized the 
instructions and are trying to apply 
them to their own situofions. They 
indicate that tbeg want to do it 
correctly. 

(18) Tbe teacher wants to rsgain control 
of the class in order to glue more 
instructions. She does this with a 
c.oncret~ eHample. 

( 19) Rt this point the teacher is reody to 
go on to the actual project. She _ 
demonstrates how to do the couer up m 
front so that eueryone can see. During 
this eHplanation she also disciplines 
students, by interrupting herself and 
ollows the students to make 
independent decisions es to the de!ails 
of their couer. She glues them options 
that she hos thought of and also tillows 

for their own ldeos. 

{20) Bot there are otso limits to whnt 
she wlll let thern do A student nsks a 
question end she sets the llmtts. But 
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,_.... .,._, ,;,~ .. :~~.,. 
kid!I worit end telk-'w.ith each other) 
'fl':20 
'$:"'(!is• H!rlf \10 YAM.,, ktt&bat 
1.: K:£-t-c:tt:lkf 
'~ ,Gl;)od,job 
T: CJ•• you alst 'DI hon· 
~ ,Now t;m gomo OJPke 39«DI~.,_ l'm 
gtQ)II rotil<uorno steJil.•onu · 
LJI l ·ll Goe::! lollJOlhcts\imMYwa· 
r»Y! nl,o\t OD<Nat@le O(ld,Q fJltk Q)jp, 
JV1YPO- Let!am wbot w: ari tlpd be Qld 
$1 l'/bd a7 CNQla·lncJm t:ulittng)· 111 
gxtl Ibol's_a good . 
T-' (H,!Pi09,~I~) . . 
T:PJl'(ll qn(cthQt. NIY9Y!Pllla 
Q>lsr: It iD1 fJben nttiet st.udftntl 
$: ·tirM @ )'.9Y Jlke ailoe.(W _other ypiq,) 
T: CNow:in~otµ.ro«n} U»ttlil. 
Qisc !IR tl)c openfi)Q i:i In the rj~l RIP 
TA. (Helplnt;i kfds,wlth•~l-!ons) 
(~'Jot Qf~tiO)k Hird tobw·the 
tteehef")' 
TA Tiilt'S·~looklio,-11~ 
coloring lt 'fn. 
S:. Does thi:s 1~ I.Ike llle,nl'sllke
Si. It on Comt.S out black. 
S: Do you went me ~o colorn J~. 
TA No, n· IQ~<s'n,eet that~ color-lho 
dri.. It ia·.eo.bri(jlt Hey that's 91""l;°u.t, 
e greet I,~ ' You·.-. U\e Hrtt pnon,rv. 
eeen ~ a Jewish st.. 
T:Q_J)GoodidN 
:S: (tb-e voices) 
T:~CJe• i, U)at Y9YitOY«tttlhinQtcrw 
:fli'loo? Is that XAW filygjt,c thJN lp ql7 
S· Y#l P9ds !lbAo,· 
II :32 (!11:. [ tcJCbm: CODr back to &bl 
trmt 0r Mn rpqm, So rnr:: n hos ootx 
lfiW:s1 at <mka 90 the gmphcty.} 
11 ;}1 { ItDdltt stt, down en the tol>lt -
MJC wjndpy Ibc old Mirva t.g g11c 
IJ'Ollld the IJ)O(Q~ 

(Stpdegt3 cootbc •Hb v,,10;,n, t•n 
.-rt tbmmt!m> 
~ 19Qks like tbt f9Jl!Nklndof 

S: n.ti the·ny l'like it 
S: C2JHY(jth I q,ntign to the *eerbed 
I· Acy 1BII( yoy nit uuto ;t 
~ l ten"L 
TA Thet's Cl: That looks j1111t fine,, 
; .:oret1 dirk viNte, I mttr1ntllte. 

ti I\ 'e 11kt plrittlfl 
T: • J • :iomc sftbu:1dpa Ulol 
IDnJt ot YWnos8Prrtrrttoent ln !'lld 11m 
IArls!'1 YWIJl'ir D>, c~ 10 mUi 
lll:Qlal)pD1ff1 WI n:attne P!:(1!Q Pl 
- prnlA mt YH P"'h'fflY ,ma 
It.bu 
·t..Tbon,,n9FID!N IDV!edbnritl 
l:...bv ,a a 
~ * w rwmam#a mwmiZ 
~IH!e BIPWJi>e ,,. WA!Dk 

$:~ 

:,~thtotha-cnel.nto,,_., boWI 
S: .... ,t (AnO mar."°'°" tn u. ~ 

1 IM9donemcn tor rrryottw 
~ Tllty'rtGOmfAQ In rroinSt. 

the.n she_ ~iues i>P.Uon·$ to make their 
own deus,on.s .. 

(~ll The studenh shoo, Independence 
ilbo~t going to get their supplies for the 
proJett th~s indicating thnt they haue o· 
good tense of wha.t 11re their Jimits and 
~ow· to tak-e initiatiue.. Riso, it seems 
ll_ke the teacher has giuen clues that it is 
time to begin. 

(22) But the reacher is not ready to 
allow the students· to begin and see.ks to 
reg·ain c-1>n.trol of the class. FinaUy, at 
t_his time she opens up to questions. 
The student is giuen freed om to decide 
for himself. 

(2.3) Here she praises the student for 
the decision he made and thus 
reinforces his initiatiue. She also show.s 
th8t she tru~ts his Judgment and 
enc:ourages him to make his own choices 
in the future;. 

(24) Now she gla,es more imtructtons 
conc-erning a project to do when they 
trnish their c.ouers. She hos ouerplanned 
the class becuuse it Is better ta haue too 
much to do than not enough. Students 
who are en:gaged do not haue time to 
misbehaue. The second project wilt be o 
bulletin board for the room so the 
students haoe input into how their room 
looks. This project etso helps instill 
pride Jn their ctBssroom and mekes It 

personal. 
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, .... T"-11:to--·,~:s,,-
Louis 
T:~,.~ . des; .. 
S: I .m ~ n,dte ~ on the front. 
$: c,•• &ft tbert IIJY mn1 
I' Qo yoy aeon Iii'!.>' moct-Q( h Alcrtll 
·Ulino:i2· Why doO:t ygu go om ttm,. 
t»lmi:t bM m>t DiJd·IJ]llybt you cm 
wrow 96rDO .rrnm bit Ibot IQ<lks nai la 
1bi::i 90C tPC PPPO £!.fM l.hj) 
o tn ywW OOd-WcarJ''AAds 90 
.athcr:ont-(Pem·· Km·-ume 
.'jod<jng} 
t.A .!'11ik."" to put yo, ftn!IIOft the 
books - . 

r:: •• ·•••tygygct.-111DD00 
lbt badqj,. 
, , Qillli-hiri ,,_....,. 
t· I'm !Yat 9MP to brtt - ,_ Mllm·ID'. 
ttsJtde;k:, 
,s• Bi® bm::12 
I· somewtw:t gn·we be:fs ·ffi MltAAOW:·tt 
pwant 
T~ Thisit't.o.-_..tt.-,to~ 
~tnts: 
S; Csi Yfe w.l ~ cir. 11Cfflielhl"9 
T .Ai Viti, Why :don't yqu tlkn ~ 111d 90 
~ ti. tood-,o 'it comes out dil'ker-
T: 4'f1)1;0QlseonodAoclV .. 
S; Qclidoo:, 
I- P9 you m to·Difs• IDMtcD'f' <N 
·M YW'. IJll](l!)O a cm to k4ks:: home to vw·mnts u , ·3f> Eokn lllQthm: s»YtC 
for Andi) Vou Yifl tm,c tbern home ood 
MOd tl)i:m,to yru:: fll'XN101ft wt 1111 
lffli tbcro to yar mi.ea 1Z?"111l!fm:4 
T .Ji. €hafutah 19 ""1 ,oon UM's ti. 
JXl'P()Se ofthts. · ' 
S,oa>s that's fM' my prna 
T: ~ell, u.at arw's for yo« perentlt..111!,tlNki 
lftOther OM for Grencme Ruth too. OK (l(lcli 
cont.iraJe. wondng. Noise} · 
T: tmt;en QWko■ fflll)'CQ'dl"l■PI 
(!Nd de«QK 
S; FPtm.vodQQMcn NWlocmr 
,w,111:naoe:,,n · 
t Md moist Offl tor yos,: nan tao, I lbldl, 
Is ki[)d nt er, end PIC:CO ttm '4M ptt Qo o 
ipO WTM>PiW111>0PltcAP( cMJlloll:d tom 
a 0t tt,c slm;ibl no Ai uot a dlffmal 
DPt or: Y® ceo IDQk• lll¥ScbU» yau.'d)L. 
~ (,q) I WIIJ\ D d!Hca;nt :qpe 
l cg l99ls ON Md pk 3SGWIW If YQY 
a ua 11AO»tlY09 uw, tbcQcAIYI; 
TA I tl'lfnir. that. toc1<$ "1'1t, 
T: ~you (TA 9howlnQktdaotMr-rs 
to l'l'llk• dnl9111) 
S: ea, , 11.'11! Uris? 
T: M Xth SD n..,...,un fltltiDgqJ 
.h 14:tJ♦ J It tmt'a toe bkJ, Sky, If tJQt:a --Jllrt)' ,,,.., ... CIJt :tt'tl <mW 
Dlml !DPft tfSM't «Ia <a: sustrtll l ox 2t4 
itlm \o lt'PSI' 4"t lllGI Y® s;m ~ JA\IICI If 
m, rort 3 Yqg/)f act OM l 5 QWJICA 
"'--l111.l!DR'« # nuac» c; tb 

(25) She .cans this student by name. and 
he e~H~r_e.s~es his own limits. He tokes 
the •~•ttattue to show the teacher that 
he. wan only do as much os he feels 
necet's11ry for himsel.f. The. teacher does 
not respond implying consent. 

'27) The teacher encourages the student 
to assert indep.endence and 
resp"Onslb'ility. 

(28) In this brief inter:acUon she 
teachet the lesson of sharing. The 
student responds rn o sharing wo.y. The 
me,ss:age is communicot.e.d. 

(29) R.t this point,she repeats the 
instructions for t.he cooer,. but there is a. 
tone of impatience in her ootce. She 
says this loudly and to the entire class. 
She uses- actu.sotory language and puts 
the studen.1 in the spotlight os houin.g 
erred. 

(30) Sbe hes a set way in whi'th to use 
crayons that she insists the stude~ts 
follow,. This is one are11 that In wh1ttl 
she does not thoose to be lenient. She 
hos these supplies on hand. 

(3 I) The teacher supports a student's 
work when It is put down by another 
student. She i,goin set1ms to e.nc~urage 
creotipity, but within certain llmtts. 

(32) Independence Is reinforced. 
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t..W"F."-11:10-1~~~: .... 
oae,·<Md otfbemorofooet'IYU«.>etf 
(~l<!S'atm ,01:tdh9endu lklr,o to each. . 
otherf 
T~ Put fOlr. nlwl1t Ofl tt.llt one end 1111kt ntnerone ·· · 

T: (ilM., OK Wllll'lf It tbot; Y9Y !WYt to dQ: 
,. fidi:ibcd With U,, tira&'W9i1tGU l'list 
ll•«ffl bf9 dffldtl1 

$· 09 wr'bm to wt1t1 u,, gunt;g,z n 1·,o 
l\MdlOt MfDn YR lo kotbot lo lhow.fi[t 
ml 
I; ygy 0901,t#I lo);rjte W lllftltQII Ila 
u. cwic n t~ ·teidlergoesto ihe 
Cll>iniet ·to o,tt mor,t mat.tf'.1811 Mid Ulen 
ps--oul~t0.g&t~. ll:-ti Slit. 
rtt;l6ns 1111d the' princlpol of tht ldlool comes in) . . . . 

r: _,,, Cl! .,. ,..,,..,.,,., 
S:, (Ca'll h&ar) . 
Tt (.,,, Y9M'.r:t gomg lorn,. thtm In the 
- 3{/· the,y wjl) ht ate J19hody,gmp 
tnttj w, to9ID, 

T:t• Gcttt. Ck ycy aw# tnoo 
')Wtt not 09000 bDYt O)rl) tip so.· 
· S: W~,liave lots of t itn& 
T; C,S, 'L(§bowlM<tylw/W'lp_,a 
tidtll there you 99 you mokc: a bfa 
D l§dl Qo V9M n,t me W Dh9'I you llQW IA 
~ 
S: C2J).hs tb11 gooc17 I• Wt good7 
X- Ob U:mt:, besamM t/J!!l's wqpHfuL I 
loYt JL Ott t,bot's Dlct Sd 
·~ ~~~ Ttmt,';u blg one '!Md VP biflll 
M>t lfOChnr lustnwl 
,I: IbOt';abfg 90C ;nd )'® Qllgjt, l&Ai nl 
ll'ftt on 11 rm ycu QIJ wt tt • 
~ YID I SPJsr: AD ft 
1.;.:.w. 
·s:.,. 111»- *••e••moo Ult.W . 

·t: ,., '"* '* a.,;,,,, PA& bn ~ 
Si WbQ:, npt bam7 
I- Qay1tt tbt nmtc me 
S: 0iduiwartbtw:«1usaw2 
1U;13 ,wgpntsmn llllDDMIDA '9 cw> W 
llRt,>rt.,,. 
t I'm ®1119 tow IUV!t'AJltl Wt 
~~ . 

~J'romkJo to Mt!\ 1911'4 ---fi!' )'QM Mp witir» 
stoorrtt, r,Qj'M ll) tc .... tnrawr,t1I) 

lifb b tnmec pt• Uicd latv gwnn 
ll!Ch\.'Wllll ~ l 
t. Xba:ir n PFYY1 n aauo III B w. ... 
I:..,)(ma 
:S:· Ii 11 t'N'I~ 99Ad 
I:J '--d mci 7:-r. w otmc cm Pe MP o 
1IIPt ~ t4lt Mt 110 yay AA WIIC 

00 '1 ( Ibe b1a r.biikll '511 Y<II kW *' ll'.rt 9!mO t.ofst W• dQwn ( f 1;;41 

('.33) t n more . ettpanded form, the 
teacher .e.upresses limits that h 
ettpects' th·e students to follo: e 
concerning the us·e of crayons. 

·(3.4) ·She rebukes a student and includes 
th8 whole class io the process. She· · 
accuses. h'im of not listening and makes 
·fun o·f him b·ef ore ·his peers. 

t'55) She helps j student with spelling 
words. S~e shoUJs support by 
re-sponding quijckly. The student 
·BPP..reciates her help. 

(5-fi) She interacts with students 
conc.erning their work and praises them 
for what they haoe done. She shows 
them she i's in•terested nnd unaentands 
w'bat •they are trying to do. 

(57) ·she rem·;nds end reinforces the 
direc.Uons to make sure the student 
does it correctly so as to auofd 
unnecessary f rustrotion. But then s-tie 
goes to sit down oway from the class. 
This could be seen bY the students either 
os a non-uerbol eHpresslan of tock of 
interest, or allowing them to continue 
with their work untntetrupted. She olso 
seems to be ured and Just wnnh to . 
rest. The students continue with their 
work end do so alone for e Jew minutes. 

(39) Now she 1nterjetls comments 
about the project in order to fill them '" 
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on other portion f · s 0· tt. This is a way for 
her to remind them she is stilt i~ the 
ro~m and. is· interested in what they are 
do1~9. This also giues her o chance to 
tlar!fY t~e finished Product and to whol 
·all of this is leading. 

(39) •~ this interaction seuerol things 
are gomg on. She clarifies a student's 
question so that-She understands it 
better, she giues encourogement, she 
teaches the ·principle of sharing Bgain 
and ·she reminds them of the procedure 
(put their names on the fini.shed 
product). 

(40) Now she giues new ·information to 
add to what they already know. With 
the specific instrucUon also comes some 
freedom as to the eHott lociltion of the 

name. 

( 41 ) In this interaction she off er.s praise 
to a student who was preuiously hnuing 
difficulty with bis attention spon. She 
encourages him to continue working and 
helps him with some of the mechanics to 

make it ensier. 

(42) She reinforces the directions ind 
encourages independence in nll'":"i_ng 
the student to make his own dec1s1ons. 

(43) me lesson of sharing. 

(44) The teocher ts still sitting on the 
t ble so when the students need her, 
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1hey · ·. 
·She· t~.me to her of 1heir own ac_tord .. 
·: .. : sho'1:'$ a student tho.t she trusts her 
~y a_llowmg her .to 90 on her own to the 
hbrary. 

(.4~) . ~t t6is. Point ft does not leem like 
!hlS·· tea_cher anticlpated adequately the 
a~~unt of materials neces:SDfY for the 
proJe,ct. She· feels .comfortable teauing 
th11 room ond.- the students continue 
working. · · · 

(4~J S·he reuiews the directions for the 
,second project to rem1nd them and to 
encourage them·to finish their work to 
-go. on -to ·the neHt one. She also tak,e.s 
s.lod.ent questions right away.as 
op,po·se·d• to, th·e beginning of thiss when 
$he asked the -students to, hol.d their 
ques:tions. 

(47) She reminds them of the procedure 
once they finish ,their work. She 
reossure:s the students that their work 
will not be touched. She shows them 
she thinks the wo.rk is a,aiuabte ond 
w.orth,y of being saued carefully. 

(4B) She reminds them of the time in 
orde.r to keep the cklss mouing. She has 
been conscious of the time since the 
beginni.ng of the class. 

(49, A student makes a connection to a 
comment m11de about n clossroom is~ue 

thing in her life. ft conuersat,on to some , 
foUows in whith the teacher 
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participates and shows that she has 
outside interests that she can shore 
with the class. She is willing to ollow 
tttis dlgtes$ion to occur and euen 
participates in it. 

(50) She realizes the ualue of uisual aids 
in the,class·room and uses them often. 
This one will be of student materials to 
enhnnce their pride in the class and to 
make ttie room more personal. She also 
makes the bulletin boord projects 
personnl. Ther.e is ano1her bulletin board 
In the bock of the room that hos m_aps of 
the origins of the shrdents' 
grandparents. 

(50) A student Is bothered by the noise, 
but does not receiue backing from the 
te.ncher. 

(51) When giuen the opportunity to 
communicate in writing to the entire 
school she shares mundane ideas rather 
than try to teach something of 
significance. 

(52) The students giue non-uerbal 
,ne$sages that they haue had enough by 
gatting up and mouing ar«,und. The 
student at the pencil sharpener stays 
there for a while, most llkely because he 

needs to get up. 

(53} She reminds the class of the time 
ume in order to encournge them to 
complete their work. She Is ntso setting 
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liTiiJt,s for what'she eHt,ects, but w·ith a 
little neg.otiauon,. student,,, tJm get what 
·t.he,y:, want from· her •. 

(54) N:'1w · she- actively· .g.ets th"e s.tudents 
·mouU1g to clean up and bri.ng to o close 
their wotk. S.he .giues, direct instructions 

··as to ·wb~t ; ·he eHpects and ·req1.i'e,sh 
•Quie•t .• S~e gpe,s through the-hand 001s 
for the day to. rein forte• their contents 
'.to 'th,e $tud.ents, r.a.ther thn.n just hond 
them ~ut. She e.stabUs'hes o. syst:em.,to 
·d·o t_hi's in. an ord.erly way. Tb~ .students 
•eRpre-is. ··o great de.al o·f en~.rgy os the 
time-dra·ws to n close. The ·teachet is 
not comf ort&ble. u.,it~ t~:e. ruckus ·and 
tries to continue with her task. The 
· stUde'nts .do not ,glue her thef r· att.enuon. 

(55) A ·teathing opportunity appears and 
the studen·ts handle it and show they 
h~ue ll~atned so·mething ab,:,ut the 
.Jewi-sh calendar. Tbe Jeacher proi,es 
this. show of k:oow1edge. 

(56) The te.acher tries· to estabUsh a 
procedure for dismissal, wh:lch uentually 
breaks down. neor: ttJe back of the class. 

(S7) These ore words of closu·re to make 

8 satisfactory completion to the class 
and to carry t,be students ouer into the 

break. 
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O). ~ -ill.Ce of. this ltacher. is neat with 
C!ll)UIII f,«lt.s end Q blouse. ~ _l~:liii~·· 
eyed encl aw'"::She is !I.middle-aged 
;WOf1'1Ml'wholooks )'OIRJef thM tiery.,._ 
She-i~o~oft.!ils ~tion,bl 
ho9 chll~ in Ult r.ellQh)CllfllCl'loOI. $ht 
·~ at o private !!Choo.I. The te~ . 
dOeS not knOw ext~~~ of ..kldlic 
infQi'T'netton nu,~ later in 
~tion to Hebr.e,. ·si. ,-bttn 
t..;tiincJ at ·u,ts ~• for tewrai ~ 

lMl.cl-.nanot•at.tcl.llcleikttbe 
wtiatt ~tme 1 obstriod, nor dlcl I.he teechlr 
sU doWJ'I the. Whole tfme-. Tilt teacher'• . 
diflk~ttiu,rve.cen~f~the,dey, Thi 
· lc,fds. ffl't:movjliQ 11•01.ncfQt ten mi!IM 
wurva1,:to moua at8tionsnnttht 
·room. •lM•cle,s was divlded',int<> small 
~ -1ri.<>NtrtO 'Mtlll-ltle4 .-. 
ffie teacher ~n&.- the center of the 

•l'OQRI to be mn.,,e.tonwer ~u01111, 
bit fflO.Yft to Uie sm.11 ~• as~. 
Tht.&y..-UieyllP!!'ld ~ entire .Y"" 

' !ltudyill9 •lntl'by m(ri of·laldrig I ':\OIi"' 
ol.._l 

T: 42) Now ¥PY J99k t.t,ey flbAYl4 oJI bft 
.. !UJk:s on t1ll!ffl 090lffllll'll· WTI)' dQ 
¥QM l"fl!l!dttm\ 9'P2 I:! U::d«ts awvt 
AO U,at DOP11 Wl,ol gpgtblJ lgQic IMst It. 
ill 
S· S¼;t,ttt 
l...ts 
& lbtwtw 
T: '5) 'tdJ the DJ& p, ttM YW IYlt 
lgglstd at the - t;da'!n w Q!IMl(1 
i1n:t PISllls: pgnt. tp F 1 :mx:INnP2 Ct 
tbeY J'Ol'$ tQ bao w:Yl<aVIIYAYilM 
S; OK COmc pf gt.bcUxl 
l; .... , lib! ll«¥ aw:Mt 
S: We findowr~wsitu•s 
T:44)bM!t89ikJaUWS.)rm 
S: Tht 'Alt Ids ere on pt9t9 
T: (t~ kln ot tht elml In ""9t 
tnd!et.a) fl, 00n11111iu n in tlW . 
bred(.taJ It!) A!! ll'it b 01 ,,,,,.1, 
~ Some u,, elm P!PBP 11thl!blt 
iiii-iim,,g to 1)1 QQ!flQ. fYICt QOCI kll 
lllls- n rtlmrt tN I U$1,lfd' pf t1w 
--nomct ,~ tr<m!dr t'ffl',,. ,, 
~ • , .:on,:tn,t@ ot ow,ir rw:b N 
oat turn ta bother u,- l.f1¥:W 9C tb1 
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l1) Thi.~ tt,·atti·er 'has a happy demeanor, 
but s.he is ,iot one t:o be taken edtJantage 
.of_. 'She hos much teething eHperience 
and makes use of her skilfs to both 
compensate for ft ·smoll Gmount of 
J·ewish lcnOIDledge and to bring a great 
d~al t.o the ttosses she prep.ores ftnd 
teo.t.hes. She .is·eager to le.am new ideas 
&:nd tectmiques and enjoys finding ways 
to briog tnnou.ation to her tla:sses. She 
.clearly .,tn_tes her intent for the class 
tbat year and occo{llplis'hes U with great 
cfeoUuity. Since she is. o member of this 
congregation-she also hos o uested 
interest in seeing the students learn . 
.She is reody to have a good time and 
allows for much freedom in the class, 
·but she has limits which she makes 
-known clearly. 

fl) This teacher's main method is- to 
guide students to their goal rather thao 
.t,ell them straight out. She belieues thot 
students learn what- they do so she 
giues them ample opportunity to 
practice this and bocks up her intent 

u,ith actions·~ 

(l) Sh~ asks questions to tlorify the 
activity tor the students and also trie$ 
to make n connection to the students' 

uues1 

(4) Praise for c, Job well done as well os 
couragernent to continue the process. 
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tOK,(1, wt,cnt!Jty goto\t:c91C09t 
,Al,Qtlon ttiey llAYe to'IOQk tJrota 0n tbt 
{11:\lQqt pnd flew: oot) 
-~ . Alrlfjlt (~J the djffQnt thlg IQ 
tbeY CSJ ¥t OJI tile djftm,¢ thing.u• 
tmnUY rot~\ dQ on o tyoicol dQx or on o 
~ i~_-keod Jbis a:w> mib ttm 'fftdt.e 
llAOft'I 1s on lo Hebc:,w n U>er bAYo to f\ncl 
UJjngs like· I gpxo thcroo m 'io&btu 
ma fM.Y novs, to Nod o PP tl:ct tmttm 
.go jt AA they can WI )Jke'hgw IJIIQI Pt<l!I• 
m e eliymi'Jl)dd}Ol)Qf1t,heftnomt\obllfl 
~th~· 39 I.hey bod lofjnd I PO llJll 
rwattt1nr11U 

~ ta It tllllil ttiey.-. loQltlngit?I 

~ ~ -lOOkl(IG ot a..,,.,,~ book, 
tiut I don't kniQw ·wtwire its from beca,-(1,) 
I don't [Ud'HfbetW That's tht wliltt ~ 
:R\fs ~ over here in this c;omerlie!i-1 
oolden P89'9 thoi;t 011 ,lnEilQlllh. -111.t'UMy 
hlvfl differ:ent things;.) ' 
S: Cl) :i'.hot tlrnt lo ltZ 
J- lo IDClit's 6-15 (Ibt cfgdt jn,U,. DX1D 
ts 11t :to IXNl'i ttmetxn We Jm'i al um , 
3: In Pll fl'YIOlnAJtb !1M1JiW 
s: Wt lm:t ot Zw! 
T- Ya :«O lmt at 7:00 JJiD • ·tint 
.,_, , 1oc1Rl[t 

IEYfCY Int<, 11 SiWDt In -Pll w,tmti111 
dJlioed tt>e dQd( :,o I put 14> o 3111> p!,w 
.AM'1 t:hlall9es lbc clodc,, So, that they hive 
·to iod( ~ ditr.-.nt 'thlffol in the VtlloW 
PlgnJ . 

lU9 Nmr UU 900 <n qt b atallam) la 
qkbo::, diffttmrt, pict\m \ tNo i;o\llle, 
QRq>JOYtbP bOYI bftotlleff UN P1 $ti 
fl'pgu gt llJe.l( bm lgfjnd gyl dj(fmlql 

,Um.} 

S: <cart her) 
T:OHG!:J:111 
S· 3b9JJ'1 I kNQ gnJoQkQiZ 
It W m !991sjng, 
S: CQ!Q't lJw)·, 
l;..6atd. 
& I Cit\'\ find,.._. yoct d rent a CII'. 
T: 41 a, Wall i!br4 dp YAH W N« mk# 
lools !Q11£: 
S..HRSWes:1 lfPlt a, 
I· ipqfl 1D U-Ml¥ 'fblUII.,. RI' 
ar.+it. r,·1k4A11 
I: Ac•omctrtt• 
1:..a 
L 
I· Atmwm,,,,. 
~ ![) 
t Ygu WW ddi 1Y it +tttl'YP01 
ttr.f~ 
.S:. Sctvke PWO Ueolsl!v tbaJ4ere,d:1 

•» 

·(S.) . ~e chiss is inuolued with the 
•~ttu,.ty and they work hard to complete 
it. There is a great tleal of 
student-.student interaction as well as 
student.-teach·er interaction. The 
students seem to enjoy the work and 
the se.t up of the. materials, The teacher 
has the time and freedom to sptmd with 
me during t.he class period. The teacher 
is alto •able to balance tallC'iog to me 
With kee_ping tra~k· of what goes on in 
th~• thtS$, 

(6) R Uatement Uf intent that eHhibits 
h.er desire to facmtete rather than 
inst~ d. This way l·s-raeti culture comes 
anue rather ·than sits quietly i.n the 
·po.ges of a trook. The teacher wants to 
recreate Israel 1or the students in her 
class so that. they remember more than 
Just facts, but also the accompanying 
emotions. 

(7) Though the teacher does not lcnow 
how to ret1.d Hebrew, she is not afraid to 
use a resource tt,at she belieue will add 
to the chns eHperience. She finds a way 
10 moke it accessible to the students 
and herself so that ell can learn from It. 

(9) It is possible to see how the teacher 
tries 10 create o total ena,lronrnent. tn 
addition lo all of the crentions on the 
bulletin boards, the clock set to lsraeU 
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.I:. Ibenf:sl'ffllbl, d# Iba 
S; 8M)tal$• 
.t.O.n 
~ 
(General~ise..Jn ~ :back) 
T, 44) Y® fQll!d tblro oJI? -Grtl\l 
S: (1 s).· I :Qll idriity them 111' -Hidl:n RS 
~ng. 
1· 'ft'elJ Wdlt'# pgy n,list, uw,; 
-1;uu SQ)' on ust wnot ~ n 
Si O 4i Caaim Urowing spjt bolls ot;roe 
~ 1amoot . · 
~ 91 bm: YAM'!inlld ¥SH§ohten 
eJIQt3PRPit? 
i Noooo 
L tou • n twst o CSBl>l• mar, 
a:m4a t;o bott thj:, st:.otion fioiilbml a 
Ulml U't:! Q:Qfl\ll roov1U Craisft yoll;t Qnl¥· 
lli&ttJ¥ to-1:i(: beOl'l1 ot>m ttit :,ludMJb . 
v2Jct3 §tit' \19ei'l not go oxtc to t!N! tioni 
to,, 1::1gW = they @f@)citc acl) sto~1SA 
t,twy9't A o!ecefo l!N! oou1, When YSiN 
n 90 on ocdJoAA)ogjcpl find .you Art 
t.lD!linP thfng&. ·But fo cormltt:t Is -
bPxc to cgnplete an mx st,attonsJ 
.S: C1PQOtheyWU1¢M'JW!WDAAC4A, 
tbcY 3Y AIJ ditte«1)t thjQgll7 
J· Yw bciYt to ,mtt untu YWtt·<lcmt ()) a 
.t;Qd y_ou you don'~ ww mt,il ·yoo'rt on M . 
a t >:W'tA 99000 find CSWdffltl lo 
bw:15'1WXI ntisc a protiJem) 
T: '#•11 look~ It to l~ify. You 
don'.t ~ to be eble t.o reed Hetwri to 
idem tty • tot of Ulcliw procl,ctl. (Studlta 
9C> ~ tQ "one> 
107\ lbrri iti&Y t:l'i't uni ll,rni rj'pm 
tnel, as Pcim tx:t they t 9Q'L g;t ttcm 
Lll\lt tbty bffl oonpft\td oil ttit atatla 
I a ~whet tl'6 Jll.1221~ p~es say wh!tl 
they re.all putt*~· It 91SySti.\, • 
when you heve COflt)let.ed y01r rc:h. di9 go-
to.In. ___ ·ror 'f<1S' &Ml)l♦ of. 
daily life i on 1tree1• (11) After tile¥ ban 
fjnlg,d the fjyt st§UAm ·tn\1 'Is tht !ML 
SD lhQt t.bc:noJI ® 011 SW0td · 
$: Does ~bc)(fy's w, tm .-nt? 
T: Vou1l hev'& to W\til - see. (lt,J.IIR,l511 
laYtygtgli) «mt? 
~ 
I· l!ut m d\O oot m wtwt thQet1fflNlt 
Ill Jbcn !WS lo Pt !IQIM 2¥'/Th?f2 V#. 
S; Ibl\'3 9DI 
I · wtass "!'I MllY inIQIIUlh Vndl2 
S.: I «El kfa lid tmo, tt m Corl r.oll 
I; Ccq CQfo thrrt nwlO hM WO 
IDWlltalntbftt/'cf;YJWWMbPYI 
r«n# tpg R9 tM:a:;¥. ondJosi£ m '1'):'C 2ll2. 
Ihaa ,tqqd MX!Wfl tmrW®J!ll. 
tllp1 AA SAM'rt idm;,Uty batdn C«& Cole 
t: (lll'Wffl:I bi&ro Z 
:us.i1t ,.,.,. ts a mJ an l'lr-reo::t 
QDJlJ.mb..12; >111 4An'LNPJ-Pw G 
EIIMtt bM109kl N u 
ff! Shldrtt :an& tekW liF Dnctad 
!ht tn!t:Y~ Int-. th !fflt (1CCldld 
T· ti• I tJ>. ~ ~ lt,m r::mlJ Q1 

.s.: ,YQII\_, AM ts mt~.t.n t\'tf~ 
U(jds ltill 1/l~ In rrrf tt,pe pllyctt 

llS 

time· adds a new dimension to the class. 
!he '!udents are constanuy reminded of 
th•e ~•ff ere nee between their world and 
th8-lsrneli world and they learn 
•concretely a·bout time zcmes, without 
eue.n r·eading ft book. The students 
respond to ·this. deuice in :a positiue u,,ay. 

(91 The teacher motiuat~s a student to 
WtJrk with his group ·rather than rebukes 
hi:m fo·r not participating. This serues to 
get the student interested again in the 
work end to build greater group 
tohesion. This teacher seems to be 
awar-e or the social enuironment of the' 
clasiroom. 

(1 O) The te·acher has inuoh,ed many 
,people in th.e c·re.ation o.f ttiis class. This 
eppe:on to be her philosophy rot her 'than 

a one time incident. 

( n) The teacher encourages the 
·students to keep. on looking and working 
in a positiue way. 

0 2) She guides rather than unswers the 
questitms directly, She facilitates the 
students to find the onswen 
themselues. 

(1 3) The teocher ctarlfies the 
assignment so that the student 
understands more clenrly tile 
requirements ond she also pu,hes the 
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T: (ZZ),;ttmo· D'YAI dqp? l(ith 
~ng? ~ : . 
l '. Q:AIO, Are you Ml flnl!hed wjtl) l,lw 
Oll1"KJt !Cm of W 9W,ions1 om: lbn2 
£IM 9ll'1>090 boS·o I Y sd)o<;)te, ·lhfty iin 
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student to go be.y~nd his present 
capabiliti.es. 

(14) This eHample .pf ctnssroom 
'm~nagement indicates her ability ,to deal 
with b'ehouior problems in :a positiue 
way by redire~ting the behouior b(ack t·o 
the task. She.does not atcus.e or rebuke 
rather she lets the .students know th·ere 
is little •time left and eueryone. will be 
mooing to a new station soon. She does 
not put these. students on the defensiue~ 

( ·15) Thi,s lesson shows much creatiuity 
and dimension. 

(16) In addition to creating a mood, th.e 
teacher also hopes to build eHcitement 
by not: telling euerything the students 
can eHpect. This olso teaches deloyed 
9rotlfication as a means to build 
maturity. 

( 17) There wm .be concrete rewards for 
PII the students at the end of the lesson. 
This teacher realizes the need to 
reinforce good work with a tangible 
prize. 

(1 B) The lesson olso includes buUdlng 
group cohesion, indicated here by the 
lost eHerclse which wm be o whole 
group ettperience. 

(t9) Here she correrts e student who 
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KillJ Qnyjd HPtrl tt f,fiey_AIJ met Hctn:w. . 
~ Y:¢J!ln NOd Eli!J.Jlall gr tt,ey·COD ctQd IIC 
£o:odi f.hsY ¢Ill find PJifl\irig 1bol U,ey 
dll. C21) Md<ill Jt'.st)me to swlt'ctJ 
_lilPIW ft Y9!£ QOl donc Y®l) hpyt'fjro, pt 
•ibt m epg to c:oroe bOQk tu <rQSI! that 
X'!l:f'.bilYC to fjnj:itJ <noise m:too-~ 
.cllr«\190 ,md I\ nsoJotn N Yll'.ktdf 
mm} 

:•eeiilAO¥Oli'- 91',mZADXIIE -·», b.1911••· thlt YCN CIII flncflnU. 
plcutes: ((21) It ndQolftoiob oil tJn 
l!i1;1DY u,1 00 0p to next 'wcs¼. Thcf cc 
GPIDQ ot o·PCttW rosHflP Jblyrt ao w 
&bJttl gnc: s , my M» i:i thcY:11 ~ OU 
ii,o,e flvt st§\fons done, this Hbt·!liW> 
_a,tign) lDIY hzra to woi\ nil JN\·fflds, 
Uthi)lc;mg;,ttt490fl 

'S:" WJ,ot; a dlOdll 
J · Piget:i a r:vnt>ea <Gan to taoe,o 
·m s rmmt bos ttnt djo,ts loll Eg · 
t.c];phgpe IiPJW:hp'ho;w - MWJiJ 
iU ((21) Kid Ml<3 Qboot Y!Qingt 
No choir~• Let's not wotry ~ Ulit:. 
We're not domo thol now. (Sit ~ 
JP1tl:ntbQiclecwd*m90ta IIAll:1l? . 
·S• We d:IM ·ICW «mblr» W, flda'llYID 
1Prt1 Ule boitd, We M'tl 
t- ·No fLD3iv:JtPQ!Ml'.lf::ICIIJilP PDU
.boW:d- (Geooal\ 990Vmottoa cmona 
·Jhadcnt:i) You~ Dm1 to get tom, 
This AWi@ ldsAA O wl)JJe to do, 
,ftow king does it take them to do ftd'I 
~ Ion? > lC2t) About ten mlft/ln, 1 W 
.P D9 tp Dika them fjftNo,W it:, oot 
· tfs.lng YmD flftetn mlmtt t.o do J !Goes 
ow:rtoa ~ of boy! to help them find 
nann In o l)hanl book. Looking re,, u. 
~ $ht ht!ps them by ouidin!J tJllff\ 
klda dltcu191no tor. wftllet ((aN•.ula 

·mrw, 2l!lt·DI tmkJ ,ow tho IIPt 
,·~ 
T: (:Ht ln:too,plew abed! tp yc 

.llalilO,. 
fC! 1) Kim ntiJQ nt taJl<inq Pith wh 
Ala l~lyltrittmant 
9tnm:xtii 
T: N AtP1 mtld:, HQd VII Z <'4R 
Imel ...... , 
~ 'lul'Ysas 
I· 9>"!W,_'!AMl4)'AMDD4 Z !91Jl 

. "" 

'thou_ ·ght his work was done She does 
not at · h' . · . . - cuse im of being lozy rather she 
encourag_es him tD look deeper into the 
t,sk to g1u.e more tom1tlete answers. 

~2Dl The~e a_r.e times that· my presence 
!ntrudes m the clan session, though this 
ts less of.a problem in this open setting. 

(2.1). Th! 'teacher wants to k:eep -thin.gs 
moum.g m an orgonized monner. She 
-imposes structure on an apparon·tly open 
enuironment. R student mimics her 
either for fun or suppnrt, it is dif1'i.cut1 to 
tell. .She ignores hfm. 

(22) In this eHample of classroom 
management :the teocher responds to 
n·orses from the students thot are 
beyond acceptable leuels. She is more 
direct in thii interaction than in the 
preuious ones. When a student orgues 
with her, she ettploins the logic bel1ind 
her decisions In order to counteract the 
response rather than Just order the 
student to compty. 

(25) She eHplatns to the group whot to 

eupett. 

,24) Another emmtple of her creottue 
use of matet1afs and tnte"'st In 
dedeloping a cohestue enulronment. 

(
25

) Rn etttimple of tnuotulng parent$ In 
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T:Pl• ,$ct itygu CID find it 
§:.' 1CMll . .. . 
I: m you cm, ·Y® tsoo• JihDt tbcra 
!JI. At· IAAk8 11kt ll'o ddJ\ lbm:& · 
S; ·Y® (go:rnt . 
I· No yooboYt to r.lnd it Wm lfiiMll, 
yai'II :sec DO od A bigbox wmch rill BY EL 
&, Ukf th\A (!!flows OD •mm!•l ... km 
Jggking•uptil )llli m il 
S• Cffll. El "1;: ls lhls lt7 
r W;t!JDt,si·Zc bgx, but don tliot Ml(B, 
AV twee ciJOM you·m nefi too alOlll 
1119tMr«IY fnin•ft -M1t k_, going IDlt 
yoy1J H1t ll Dwt i3 019 D4 Dpn tt,i' 
11)'.El,&7 a . 
~ 
LAm. 
I· Ayjs butil:9i!9npt El,, il,19 lmogpli:II 
(If? ®thee sttldent> Pl4 yoo ·uotab rw: ' 
pjctJ:ca2 Keep 9PDle 
i..ll..1'l. 
r lmyq,gp~tru,f1i.ufiDdv-. 
t.tliPbOot IJl1iltc trmt ma a AL s,.. 
ttm•; El, N;? Vwrt':i Ip tclaaboot 
GllK. 
S::Q,t caan "" ti#, w DP1t 
r; WJMo YPY qpt noro, If yqj.., &o·a a . 
··it .,,_ wputg tt dQZ 
I; If yoy '411 tht;m1 
S; w:,t would tbet dR1 
J; lf ypu c;au them lblfd• •-'•DlltsU 
S: '54)Dvtttwt•,cm1y,um1Vdita·a 
Une M»ec3 You bOYt to boYe- tow: . 
IUJPCQ fquouac t;o cmc 
h Io con oyer,m yoo doQl btcee 
:Vwt'11whot to,iclJIWaa 
t;·I mom" I coUfd tho( tQ·bnll mM 
&bc:x El Al Jil:l)o 
t Jbty nnc;mt -,, 1b1kD l dpft'l.lbldf. 
.v-~·o ,ay beno 
SW'ooan w,;,o,;tohrt 
T-. ~- . 
....:.JIIU. 
:a: XQY'lcs baye to Qtt o ...,,,.dlc;tt,my. 
to rm wL nm xoo::uce going to av 
T: Ate you all dOne _ Wltll yocr bro(:bn:7 
0rdcn'l you need any men facts 
lbat w.. they eecttwenuo different 
cm~ and they fled fact nets ror eectr 
~) Jay, cen yoi, 9hol¥ Eve_ I (!S)Q'ul 
&bina, tte,, IJOd lp dQ IP Wt I~ 
A'J>dlr, ta ,nt/,:e eeoof• l.g sirne: ta MwJC 
db 'tt M.,. or um woo Vw 
b!J!lttto txm (5tUJwn m,t lb!)' twM2 to 
dp j;y r:s,,;t, ggplpdtp Qd iO ID1 L,I) mi 
Dltx 1nrn,,;t'"Qdttt o• gptP1 Ded ta 
WI Pl tor;t DtH moert •II tbt oth"'f ratitl 
&tvorw-toe o MOJSltY Ctlitil~ 
Jtatta 1hty BYI Ylf!o ia• twstr:.IM 
~ODI)' !WI tQ ~ ;r•l -
WQl,lld you~ )'CW' tokkt' IO ti ,,t Ew CIII 

aet ~ ~ IUfU1111X mrAt t !IMIJd 
·llidt1mztYwOro JM1m,1.'1c 
DIIZ:'!!!:rt, Plrm tld!,ct 0t b i ~ •1'1 drriet1 '&'~ $®11~ :.:i:s. no wt U),W om lhl( t~ ~ mA1C 
1bt Cnd of $ht ):'ICJ'. &IJbo U,,y t#A 

,se 

th~ re~·~tarworkings of the tlass as well 
os muitmg· them to actually teach a 
cla.ss. R synthesis of parental/priuate 
education .with public education. 

(i6) The teacher seeks to guide 
students to answers and off en herself 
DS' a resource person for the project. 
She.,also has qo he.sitati.on interacting 
With these students from .be.hind o desk. 

·(2·7) She directs the group to their nelit 
tnsk keeping the class mouing and some 
ton·trol. This• lets the students know 
that th·ey do .not hove time to fool 
arnund euen though they are doing 
self-direc.ted leornin9. A sense of order 
is established in o potentially chaoUc 
enoironment. 

(28) She eHhibits her fleHibility to 
adjust to the pace of the class. She wm 
.91> ttccording to u.•hot they need an.d will 
set up ttre stations again the f ollowlng 
week, euen though it means etttra work, 
to allow them to finish. 

(2g) fhe teacher cterifles o word for the 
students ;n 8 way thot inuolues them in 

coming. to the answer. 

(3D) This time the teacher does 1ccuse 
the boys of doing something. They re1ct 
defensi1.1ely ond the teact,er retrnch her 

cosoUon and just encourages them to 
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beDJtb tXIID 1101 booonoc tlairo Ibey t11t 
~o,tt shqts, Md wt'ti! ktepjng o di,n 
laDd 1tit,e c wods:sbetb Komet. 
.aWcceot ce1ra1ons (!7) 111e· toJikc stll)'~ 
ill tt,c cJm Somttjml!! jn Jom:y they rill 
rmv• o tat me tbe !iot bolt or tm • 
n1 lbc:o m Jet 1beo iu ft bf!mr to ;rtyqy, 
1( yoY pend It bQrot It wm Dt\'OCcorot bA 
11·:1 csusct0 iw ktte it bm: (:11) Illlt 
m ot. 1ne end or tt>ow they've got 
2110lftWaa n:Qlly ocot IboY 11m o!o\ or 
,tJ,fOOMti® to tbOt-toider !ll)d then fflQ)'bt 
UlcY11 lstcs> Jt Qtbcorix eoc;ti mds the¥ 
Lft9'« il in Ult wostewktf. a forget 
dart Jt But 00c Qf the boy's brQUJcc w 
~c!:}:hf::T~ 
u,e dAY tie went to wriotevec ft m bo wn 
dping. I 'ibid<.. thQt it t!,cy bAYU Wll9Jc 
met 01 tnl@ 1 u,1n1c n rolilsts rt o mu, 
moct cntjgng foe them to lsteR jt) 
T: (!tl )'(ba\i3 rwntJon7 Rwtttblo 11 
dQing thing, tor fin 
S:· 'We dl<ll'i gel thii pl tee of OU" puzzle. 
We only gol on. ptecce 
T: Kow rarn you7 
& We hav.t lvt9 pi~ .. 
T: k, Yoo m6'S ort dQIDQ D snot 1d:> (. 
qc; Y® hire QbOUt 1Yt9 rnirut= toJilJia w 
wtmtcvcr:.:,totton you n ot OQd • lt:o 
going to be tjmc io move ogajn, 
(ConveniClon omorfQ student..) 
!(41) Du, is lbc fiat. Yt«: l'vt dft tJi& I 
gal the 'fbolt IMO ol;C,M tl)is ')'M' Nol 
01 dojng it tt»:s m but, aJot of 't.nm 
actlyjtlH JblO]t!SOQ )n Ptl11CJJ)II' We dk1 
U. whole thing last yerr. The whole thing 
or 001119 ~ all u,e cltln did not fd(•• 
1 lltlole two days, tt.t is wily 1 ·lddld lite in 
111 lntll ctty! 

fmmd)'.QMSIO'DaPVl'PWII.Lbnt CAAQl 

MMCC l/Jiom2 
~ 
I· wtwt D lOII RDA Le mt« 
bctOktosU 
S· Ea Jlld besoo 
I; AlrtSilt · find out tmr uwc:b It rat& 
S; (,Q} , I'll¢ fr:m:/Jtoct ff bgqJ 
1 Jbc)!' dQnl tMrle tmom 
I- Ibeymj!iJl 
1 I C§Q'l C:tQd tfdnw 
S;. You boyc: a QCOblczro, W it JQl br« 1 
Al'MltDl fust J991S blft n iro rnEng)llbf 
T: So you e111 see whet tt,ey twve for their' 
tneo11. Set t.11ty '-e I\ di~"' t,y mllt 
... dairy 
~ And If you,._ Hllnw 
T: If you rnd Heb-a_ ac Ole minb 111d 
1t·1t1metotw1tch. &.tyc,-,slsthlt 111 
l'ave·thern do one mare station ind t""1 
have them 90 11t ns wnt.e In their dlertn 
lrld rwtxl 1Mek thty'Jl hove one. men to do 
.P!I',' thl&•CU. ~ proJect)IW\d thlWI ft11 
Nmsh it~- ((44) Do 'yq, ovct:bm st• 
ltUloOt Wbent t.i,,y tit oQd you JK\t(I?) 
Ycr:y 1filrrruectht JlmY dQQ't Jcorn • 
!OK» tt:Jot ·Every once 10 o wtilJe whsw c 
#wN llkr the gpYffllfflll1 ar ,r1,aum. 

IS7 

continue worklng. She does not 
apologiz.e. 

(31) The studen·ts nre inuolued with 
their woTk and seem to want to get Lt, 
done to f e.el success. The students need 
help sometimes nnd the teacher glQdly 
offers it. 

(32) She guides students. to the correct 
answers and encourages n student who 
does not feel copoble of completing the 
task. She encouroges independence in 
seeking the onswer, but she does not 
leaoe until the student feels success so 
as not to frusfrote him When he does 
s·ucceed she praises hjm for .sticking to 
it. 

(35) The students nre now engaged with 
this task and are c.u.rious to know more. 
The te·acher onswers their questio.ns os 
h.onestly as she con. 

(54} The students ore still intrigued with 
this idea of (:OIiing Israel and wont to 
know more about what this would be 
like. The o~her students in this group 
are inuolued enough to help· each other 
out and respond to the questions of the 

people in the group • 

(55) Another eHem.ple .of a creatiu.e woy, 
to tench geography ond hls!or~. The_ 

h 
. .also encourages pnde m their teat er u 
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B bnrt A text book ,trich WC dg Ml OQ 
111t!ls1lt l.ltO\m It's BttJolg .f.br Long m,d 
s o:DS1 Ult ~tee 00 motion togct._ 
gf,!tloud and we dJSMSCd It And we d,ld-. 
lbr WXK: thing ·nPont goycarocat, IJd a 
rtr1 wt tbe goYffllilOOl wt ctAd abgyt 
kl Aviv l'rn not vt if wc ccoq about Ill 
AYIY YdJ 'tlt CMSl OC>®t T•I Aviv. N 
l,bcre-11 00 time Um I $ul JR bm mil 
lt<.lin to them, we go ctOd rut or tho 
llggk. Jlld that,':sUJCamt :struc;tm llllt. 
DJal 1(45' po they 11kt to Cltod out of 
· 'bl boos7t Yob t.btY do' I UJids \bot it n 
did Jt every Wffl( tJ)t)' woy)d bl clJQi>)m 
lbc nlJs. (41) 'tfhen re get to t.hc Wldea 
ar 1nrl tnors ao1oa to t§kt 0101 o1 m 
Im i:i tdsinQ illot of mt b&4 they dcltl 
oat tDt YIH '\not tbl:s i3 a lot or WOd<i C47J 
Tbty bro: to write a res,ort, 1 give thm, 
l9fJle time ID cl0;33, but lhllt YO thc OQ]y 
:ruoe1°dr lhty·gct an vs:a: Ibov bm 'ta 
lOkt mnttdola bAroo 8Qd write out o 
~IDo you provide Ill tti, ffllllrial fer 
Uiem?I) 

T:: ... AJrtc# flrot toawlt,c;tt N CQkr 
n you c;w,,, Don't stirt wortc gn vv 
atotion yet wt tcYt to rnolsUYJ ttwt 
mnionc gw.:o ,t.o&ion they bPYlol n 
1,p. So wait betoet yw :start. Rm 
cxccyhogy blYC A u,tim I.he¥ IINtOl 
bltQ to7 
i rm wc OD to_._ w:s:rwoi. firlt.Z 
T· lt &ml matter 'Wjljt don't M1, YsY· 
gjr:1, wheB baYC1ll yoy mo2 
$; Wt bmol OC1m to thrtt 000 UW:, 
Y. kllX IJlSt Mi!U IJIYt yoy dff the 
1P1lOOf mz nu,::ypµ 0on mcyg 
twvc: n :,tatsoo U,,t lhty baYml bctll tQ 
wsz Gu:lnZ WtNrt J!tC! yoo ewmd to dQ 
11th Uc 9ICIW atkt YAM GT dft wjlh 
ltZ Jbot.•3 Oil d!#, Ibe):t gpfnQ to blXt 
U>at it AA Next tm, CffllfflM wtJd. 
xm, rn errmM !? oo wm, tt !$Mimi 
'"'511!1) CJ; Whpt,7 ll aol ,n iD m IL 
apt lQ lt9M7 UIIJlm tt. ,_ 
L& 
S; Wt'tt net ■med'? Mi ytl 
I: Xe, 'tSII Qll m,rl (St.udenl noite) (Tlit 
11 •~activity, It ffllll<Alt tM day goto 
fa3tl ICI\, ~ (4" I ,:i:it, I w4 scm: \It 
IIPJ OVt Vdlm 11kt this 'ti (IQ Olet 91 •mcocow Whefl we do l'tll!mdl, •• 
"-t• 1 '--- lwJ ft'rt OOW111 toffllM I 
We1tern Wall. Amott.er of lact tht wall we 
mede two )'t'S'8 ego 1, ttOI In tt1it fcu1h 
~ rocm. lml y~.- I deddtd to do 
~lhvlg c:llfftf'tll\ ~ It t«)k ta I 
--.t.ime todl). -.,.iwdidlllt.,.. 11 
- tO(lk CII~ 111d put sty,otoon'! 
~onll ltnm't9QOCl Twoyetnlgl) 
" t«ik1greetbi9~oftn ....... lald 
tolle\ peptr-rolla. You~_, ll when 
YClUOOl>ylt'eUt,~ Tolftt rollton 
It ~I tft othitr Uiin;I and then~ 
lnli:tlld~U.-'•ttilNJ Sothltl\ 
klnct<>t ~ o fMI ot Mll'l9 I._ I well eod 
thtn Pllll!Wd tht Wholt U11n1Jt tJt'ollln Mel 
IJie kidi l9&ldc piece. of~ In ll When 
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work by displaying the students' work 
on the_ bulletin boord. This also enhances 
the_pnde and connettion they feel with 
thear ch,ssroom. 

(56) The teacher discusses her 
philosophy of transmitting imf orm1ition. 
She does not belieue the lecture method 
to be the most eff ectiue way to 
communicate to these students. She 
finds othe_r ways that alto lnuolue the 
Cl8$S. 

(37) $he does feet tests are important 
and eHpetts the students to preJ)6re for 
them. 

(38) The teacher hopes that what they 
study in the class will haue significance 
for the students in the future. Sbe 
wonts them to remember what they 
learn and tokes great pride in conueying 
to me on eHample of when this has 
happened. Shetnkesherteoching 
seriously, It Is more than something she 
does on Sunday mornings. She hopes 
her work will haue tong term effects. 

(59) She t1orifies terms for the 

students. 

(40) Again she keeps the class mouing 
by indicoHng that there wm be change In 

nct1uity soon. 
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('41) She ·e0 h. ··,b····t h · .. ,·, · n I S1 er Willingh · . t le•ar·n ·· · t •. · · . . · e.s.$ 0 
.: .. · . Q~U.:J · ecbrug.ue.s and 'inf Qtmation 
and that she enJ«ys: adding to h .. 
abiJOle$. · .er 

(4l) 1 n.Jflis inf e-rnction th.e leath·er 
s~~~!· :to appJ'y the httlt fo the. ${udentt• 
~v'er~tray interet1$ so th~t. they ton · 
1le:nt.1!y with U11ta·1 th:ey are. being ark·ed 
to do m t.he .classroom sltiJQfton. 

( 43) The ,studenfs. ·try to b~p .eotll .of her; 
thus di.s,plaging o po~ithle a,ttitu.(le· 
to.ward's what they are··~ofng. 

( 44) Sile does ·not fauQt lectures, tp 
these students! 01Uy o.n·tare otta1s'f.on$ 
dol?s: she. us·e n·. te,Htbook· nnd whe·n .she 
dees it is• aiw.a.ys a.elass ae•Uufty, not an 
mttiuidu.01· adiui.ty and if is n'Dt a 
homework ass.ignment to read th·opiers. 

('45) · ·She di'splogs a: good $:f'DS.e of her 
studell'tS' llmih and· d.o.es nol want tn 
p·ush th·e:se. 

(46') This teacher i.$ obi~ to. get students 
to def w·otk b,y mating ·the w.otk less like 

,·w.o,rk and ·mote· lik~ ·ptoy. She wonts 
them to enjoy h:ef c,ass~s 8S wen ,a·s 
learn os much as. tli.ey can. 

(~?l sh·e· does ,etipe-ct ·them ·.to t_oke 
responsibilfty and .ba~ the:m d_o"o ~aJor: 

. . t ..,.1· home eut she does t,hts oo.ly .prnJe,t u. · • 
fol 



once· to as no1 t · ·. .. . · · ·o oue.r:esuma.f e w.ha·t 'the 
s.tudents tan and ·wifl' d"'- Th·.·: ·•. . . ·d· 1• . .. . . . v, 1s as a 
· e 1cate bahinte · .. . 
~~OJ Sb~ giue:s tlirecOons and 
reorgtm1zes the cl,ats. She has o ete,ar 
s_ens:e· of what e~er!fone. slloul~ be d.oir)g 
and wan.~,s ·to ~ate su.re B'o.ergone ba,s 
!" equ.aJ opportunity t_[) get to au the 
areas. · 

(49J Here tltl! t~a.ther uerJ>a.llzes w.hat 
she is hauing the. s1iJ'deotl ~Q. ·.she 
·beUeues in lestoo-s that aeU»e·1y in110111e: 
the students and ls1 a..llJ!QYS trging ~O fin,J 
way,s. to actualize her ~eliefs·. 

(50) Tbeg le-atn more-by ctorng and 
rememb.et morl! Whlm the les:s.on is 
.1nt1ue. She eueil takes them on a ne1 d 
trip• td tatlilif.ate. their educ·ation~ Tlli.s is 
o big tOmmitment to. make for a teacher~ 
bµt ·she..'seems to try_ to. do, what she 
b.e.Ueue-s wheneuer po:ssible. 

I ~ ~ ~ ' 

(5'1) The· stud·ents are still invol1Jed ·with 
tJmir.'work and· are not bein_g 'disrupti.ue 
even thpu,gh the cJass s:esJion will be 
o~e:t sogn. The:y a,:e too t,us.y to nrake• 
trquble~ 

(Sl) . $he:gil1e:s direttioos to kee.p o~der 
.and ind;cite to th.e students that th~r! 
Js 8 structure euen if t'(1ey ore not sJttmg 
at desks and takfng not-es. The student$ 
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h!sn.ond· to •he r . •· · ~ · eqo8st in .an orderly· way. · ·. 

!5~l '.Jb~ :$tud~o'ts .ure.: osked to.be 
r~$p.ons,1ble •. E·ve.n though, the.y mtght not 
b~ respon$ibJe for 't'b.e nrtfss tfie te·ac:her 
·~t.111 eapects ·them to halp· out ·as ifte. 
,~eques..ti~. flU,ar:e ,f18$POO$'ibl.t!, f~r ~Dch 
0th.er in :this· dais. · · •. 

J54) Hnot.he{ -eaatnpte ·of posifi'i.ie 
disfipline rather than ttt>c;u:sirnons-. SM? 
r:editecb, be'bJIV~or a:l~n9 the lines sbe 
wou,·d like !1 to :go r.aU1.er fhan bring up 
the ttehaui_or tb.at f.s not ac-ce.pfable. to 
her~. 

(55) Now she .lm1ks ahe:ad to ~oming 
weeks, tQ let the students.lmllw w.h11t' 10 
eHpe·o.t. Tbil kee.ps ttlern inuolOed in the. 
prw:ess so t~ey c·an .antidp-ate the· 
Qomin_g lessop,, S.he a·1so teuie.w, what 
flas alre~dy·qccdtted to mote: tbe 
connet'tion between past, pre-sent~ on.ti. 
fu.t.ure.. Jbis. reoie,w h'elps-· the s·tud.ents.· 
wlth the ,work the.y ·are· do1n,9 at tba.t 
ti.me as ..,.ell as prouid.es a summary f ~r 
the··day; 

(56'), ff'ere she sho~s he_~ ability. to relati 
to the Jt}'.ulepts wUh• a b.1,t of ·humor. 

{571 ,She s.lio.liJf she is responsibte .bY 
tak.tng care o1 business in conn·ect,on to. 
o.ther areas that .inuolue her ~lass .euen 
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if th~·Y at-e. no,.t, directly tonnlfcted. to the 
~es-s1on of. tbat d·ay. Sh.e _gi1Jt!s · 
mstrutiUons acS to the prn;c.edore 
concerning (he Bolftiqu.a .so· tha.t the· 
procedure is ·clear. 

(SQ:) She allows for a student'to be 
JndependeJJl a_nd sho.w resJlbnsibility by, 
;s_eTidin·g· him on anierrand •. 

l59) The ·t~aotter clortfie.s a problem for 
a, ·stude·nl so tba.t: the form is · 

' - 4, • 

undetslahda,ble. 
- '➔➔ 

f60) She remin~s th~ ~loss o.f thl! 
procedure so tbot au ufifl cQmply and sbe_ 
rum qut te·et fnrstrate,d a1ld angr,y at ,th.e 
end of th_e d~QY if peopl_e do ·not ·follow 
t.h-e prope.r prDlre·dure. This uiay 

, . 

'euerynne tomes out a wiilber.. 

(6Jl At fhe:end of the ·clo.$$ ~h'i$ tlta.th·e'r 
shows her humanness in her feelings· 
about one-s:tutle-nt. 'She does not lik,e 
e·uer.y student in ·the· clo·ss, e.quaUy and 
f-eel's• more pressure because ·o·f one in 
partitulat. She-eHpress.es the$,e feelings: 
.udtbOIJt ·ap,0'109,9.. 
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TMClllr"'H~~10::JO-N: IHtll .,_• •tl Thi~ teocher-1s II yot.i'lg WOIM'I in hef
•erty t.w•ntiea: Thie is ti.r ,tcond ye_. at 
thio:, ,col)grec;111tton. $(le W!r.! pr.eviQusly rlt 
tr10tlltr conoregotlon Int~ city. She hes 
-early ctrilcfloOd btxkgrou,d from colle9t 
and tauQl,t• llttl~·km•ntlM.r l)revl.ous job. 
This I! the sttond yetr !he hlJs ta.igtrt. lhnt 
kfds. 5,ie lllld lllem 1119t Y~QI' ~ ftft.h 
¢rs ·and the kids liked her ,o mudl tflW 
w111ted to hove her OQGln, so the prtnc~ 
moved lier~ with tile crm. Aecordil)9 to 

· the pnnctpol 'sht hos ·ex~Hent rapport• 
with the students. She w~dari<.~-a 
sweat~, suspenden and a "9~~-. Vmy 
rll!ky. Tennis snoes non~ f,eet wri1ct1, 
w11tn I ~lk into the class in sessloo, ere~ 
on Ule· table, ~ -narsno makfH.IP and.ts 
very ~rful Tl'11s cfmroom is mad614> 9f 
dividers in o 1.-ge open NlOffl. Two olhef
cl~ses ire 901119 on ,slmou1twot1Sly In 
¢1* 'Vicinity, ltl.salmost llke ming tine 
clcme,, doll'IQ different thinos. in the same 
".OOffl· TbeN is ~le spece. but tt,e 
dividers do not provide eny sollld-proofing, 
There ere ,even,! occmions when 1110ther 
,closs nlks ttroo9h to,,et to thtlr ne. 
Tfij• cbt, ftOt IRIIS£10 IMt I 
dittrectJon. The~ is afso o student 11d in 
Uris class; a YotnJ !1'1111, 9tlliorin·Mt~ 
sctiool, woo Worked with this teodier lost 
y.r. Today, t~clw isdls"'5SiJ!9detino 
• pm,t ot their !flit on relallO{l&tllps. There 
are 1 S ~ls ln the class. 6oys end girls 
ill ~ly, ~,;cept tor one boy who sits 

'oo tile table with the teacher, and tht eld. 
TIiis ls o heppy c:1as, In a haWY Sdl001. 'TIit 
envi~t wes cheerful from lie rnorr«t 
I w11lkedintottwbulldli11; Tl!la lsalso 
evideffl in this classroom. The studenU Ind 
thJ ttecherl~alot ~ the ct• 
period._ . . 

------ J I J II --- • • 

l 
U) (DillQas;on between st~ lbout 
diili~ Stu(H)nt. roiae,·e point. irtd miother· 
student e~on It) 

l&J! (~Jon ebout'dlting l'IOlbJewl) 
(1) T: Wbot-'1 lbt 9'11 tlllnq ft N¥tQl 
twGbe:it IPOJ'2 . 
. $:' Theda~ 
·y~ Whatkindot,_,i.~ 
S: lll, .-.liQIOfl 
S: (llllqlter) 
(1)T: Adil 
C~)~~ from other religions in CIC 

(1 ~ The amount Of actual teaching eHpetience 
th1s woman llas is not eHtensiue but she ha·s 
~ad _training on 8 college leoel. Her background 
1s with _younger st-,~ents, but she is• able to 
t:t'pply tier abilities to older students. The 
students like her·.so well that they requested to 
haue her back 12gain. The rapport is eHtellent. 
Her outfit is-modern, b'ut not flashy, although it 
is not necessary to dress like. the young to be 
able tp rehite to young people. lfiis, howeoer, 
is her natural styJe, no1 something she t.Ueors 
o'nly for teaching. Her persoTiality shows 
through and lhe cheerfulness Js alJ.o a natural 
part of her. The students 8re so engnged in the 
cf~ss that none of the outside disturbaTices 
seem to homper tflejr interactions. The 
students seem happy tn·be there ·ond the sth1>ol 
is-· a happy place. 

(2) This transcription i.s not as long us some 
because I focused mainly on what the teacher 
soid nnd this one did not soy uery muc.h. The 
students did most of the talking. The students 
were interested in the topic end fheir points of 
discussion remain on the topic without too 
much prodding by the teacher. . 

(5) The teather guides the conuersaUon, but in 
the. form. of a question to g,et. the students to 
think and allow th.em to respond. They r:eoct 
with laughter betji~se the Qnswer wos so 

obuious. 

-ncludes this student in the 
(4) She • r becaus·e he hos not participated 
com,ers~ ,on h t more shy than the other 
Yet and ,s somew o . 
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r.....,, ·w-101,J0-1'.l:!5--tlll kue 
s: y'Oll,prob.ably'won't ~ ·t1;1e 'Persorf~n 
~ I wDi.11~ go oot wtt:h l'IOll-Je-w. now hilt · 
s~"9 int.Qll*; IN~ it 9tJi-ts ~ ,:get 
~ous, .then I wouldnt 
.. $; '(c~nt.in o,grtement) 
·s: {CorMlefit:ln oi'~t) 
~<'~~omnertb ltllihhe W~ldpe_tier 
religion cri<tl\er 9P9USec ~Id .be his••religlon 
.1111d ~i4' ~la tie:botb religion,. Does·this · 
aU1ome,) . , 
s .. (An9ttter student·YOl~eers 
'tntQC"!li&(lonJ 
'5) T:.;Sts:pbanjt dct Y9PViM Wt, Y«l ft 
'®ttlkd oowx 
s:1 (No, only .go.es to,civch ior.~el 
.oc~Qn!!; Is mostly\.!elivish.) 
,f. (6) ~yru:dod rn§Uy leb,ygu ~ 
Jewish tiutyoy,eeJtonite txltb·tiQO<iny,, mil 
ftDY®·(efetnt:;oottroou•:,,w·ymr:: 
nuctqg rtl 19iM Is Je,wi!lh; · · 
S;, 10,od is mol"l(s~IJgiori~·l:~.ihriom 
pr-omf~ tn.y WO(Jld ()e)~'tlia 
t,ipl;i~) ,. 

l[.'(1) PHI ypttdad CQOUrll 
L)'.a 
l He.dlit conwr.t. 
~: (GOf!'ITlfflt) 

fl)! 10;31 t,notf:ctcl,m:ulft:s tlrgg) Wi 
®°(II ~9:~~W\l)eit C®rt:UlQ UJc'.Qt!ler:,11ldt 
of tbt; <li'tidcti 11\er e not ctJ('MJd~y · 

111UCMlut tflefC RCW01i1 WI @t'ib[t;mit. 
tba di3amltil! 

D!#~Uudffll <ti¥JmJng hi:r np¥fd:am:ifd 
filniJy cwt;l'IS tnJKIQP 
CJ) MPlbtt s\udeof:arim bi31W!d tg SIiis, 

(JOOQ n.~ alntUU9) 

!= stephanf~ 
S: (Without the 111,Y'Hment ht!' ~t,• 
nildt about ,3hlri"9·iwo ~ligi°"', ~y 
WJ:1Uld nqt ~ oofte.nnwried. Sti;·s not 
!Ve ifshe WOClld wtwrt .to ffllke ~ 
~ relrgfons. fo,<:bet"f ·· 
T: (") bl· iYfiAt dQ ypu.thj,t nbotrl lbi37 · 
l,}o ·YQt/ tiitO'Otf'Hffgof riq plj{ w:ith A 91□ 
I@ i:tn't Jr:m:ita 
S: Yob,.YOb I ~ 

~!l►.10 T~ol~ ~U)etlt,11 
SllueliO!))• . "ft"" . 

(t~ T: )Cbot_ bmrene il you mm Okdffis 
-~ ?" SIIY · Sttc-s not JtWiPb no bjg;dQJ 
mttt ';'/Pip gp opt; on o d§t.i: Dtid lwirt ,-JQl 
·gt_ hfl Y6Q'i:t odmo oo out.on mtnecdott 
·~ 1t199fs:iWSe 39fricttnng•s 4eiclooing. 
blll·v00/>,r,rtriJOOOftd on ft.r•rnm u 
·brJ:L/i:w1~ AJd!iJI' r ,rn;et P!fppJr: oU 
~ tiroo.WfK> f tsnow l'ro no\.gompTl'«Qf mq 
.l,iiol gp out:to'bovc o gQO<Htroc: 
(l l),S: ~le·¢1_m 't0!0)9 ot u,e.tpgt t;wt 
· • ?' ?ii1 1M tm • IJQOd.time ~•II the 
~ 
~· I~•::,> ygy,knpwwtlpt I mew,. n,b, 
llev~ ~lly:en~ lntp It /.M'you ~ ·out. 
a lltUe bi.t lnQl"e (I) ,UQYd y,jljng from 
IDQ%r Gia, Wb9 fa,pi(l)1ng O ipn8) «tlf, 

members tlf the ch:as,~ 

(5) She asks a q 1--· ··. . u_es •on to ·Probe an_d encourage 
the student to thmk ITIQr:~ dee~u, on the m~tter. 

('&J . tn ·this interaction; the teacher tlariti.es a 
Sfatement by a $·tode:nt. h, conne-ction'to.lhe 
r.espon.se she is non.,,ju~gm:entat Jn·.order to 
enrt>utage in.ore PartidpaUoo from othit 
memtrers of:the .tJas:s who mo.y be in12.s1milar 
Sit'uaUo:n. She shows· awarenes,t of the 
· b·acJfgrou·nd:s o:f the tl'ass ano a:uow.i them t'o 
·eHpres.s th.e1r uiews.'fn an enuironment tha't is 
accepting. rattler than condemning. · · · 

f1) Th.is teacher 1s.c,omfor1able a$king rather 
per$o·nal .que·suons of these stoden.h. ,sfie has 
kno.wn· them f o.r a year already and k·npws the.!J 
irust h'er. She his not gh,en them reason -yet to 
leet otherwise. 

(8,) The cla.ss is iSO inuol_i,,ad with their 
dfscussion that- they 'hardly noHc,e the intrusion. 
The.· conuenation CcOn,Unu.~s and no one Se.em$, to 
10.se· his/her t,r-aln of ·thought, 

(9) There seems. to be o r~_le that students· raise 
their fronds to be talfed· on. Students . . . 
·ionlistently do this in order t_o be r:et.agmzed.~ 
btlt the teacher doe.snot remmd them that this. 
is tfle proper p.roc.edure. Th·e dtJ.SS member$. 
re•sp~c~ e&th other an(t allow. all to be heard. 

(1'0) 'Again the ieoc.t.u~r :gu!deS: ~he.?iscus-sion,. 
this time wilh 8 p,ersonol mterJe.ct1on . 

(11) lhe etas$ re_spoods with lpught.er and 
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,__,-~H"-l,t3.0· 11: Hi--&tll .&rNe , 
y~ start 9ttting close. Then whet .-e YoU 
~do7 
l.A. V01J're totally~ ycxtre not goma 
ge.t involved (onotber:Joyd yelJ rc:oro next 
dggcl yoo·re·not goma get involved, but 
yC1J qet involved. 
(12) T; &ad you I<~ f:IW, YW Pll'!IM 'D 
IQL~ing to,OPPCQ'« It I meon,most ot w 
pno\s I d6n'l thjrj< ODY of O\CQGnl! 

:v:=~~e:::" 
.JO!lldo't do trtat Ibey roiQDt not bt ~ . 
bid, I kiJOw tmy msm't 41-me 
$: (Low IIIIJQQW) 
l : eut; I melln ftl wot.ild fllppell then? 
SeUl.7 

( 10:-11 Look.I 1\ kidt while talklnQ nt looks 
at them when U.ey (atlc.) 

S: (R~ lo~ quesUoti) 
T: ~tt wtm do you think 
S. (We !il«lld mel<e 01r ownditc:11icns and 
nol le,t per:ents !VI ycu- lif•l 
S: (Jinothec' ~. ar1't hear became of 
thtnolw} 
o in 1t>.◄2 Ymiruitilt thcY 9hotJJMt 
M YW tift but 03 much Q.1 ypu ay yap 
:,bou)d mi,kc yo,:r own c1m;t,i901 'yotfc:t 
goroot>e QffttttQ by WbAl youcQO:O\s 9¥, 
WJ:ictw they QPDO>YC of tllt'-,itYAtloO 9f 
not ypu knQw that if they dl'H'QOC9Yt llfld 
y:ou ctctids:;to go obeod «14 do: it anyway 
VW:PDDil n of[ectedmtt,erwm 
we wooe··etiect on yv teeJing3, Iblir 
rttl!Q9!1 OR 99Cl!A ottec\· yoy. K'"'1. 
S: ICH3 I sUINbit i.n:lersta'ld wlty, ii we 
.. talkfno eboul ~l ~ would dQ •• (Cllll 
hear the ""1'" but !he is llllk1ng ebOllt wtr, 
fl '«Olllci'l't convfft if 9he l\"IIIT'itd 
so,necne not Jewlsn f1 :ll nit LszDEbcr 
nstw Md Jootss orn ot tnt 0wctla 
lh9 qt-to t11fS:.j 
T: CT~Pf'Ob.H a little bit men) 
$: ·(Student ~ids) 
S: (Another student~) 
(1'4' I- Dot1·ttmt ma1cu1 dlfJ:m:oci!? Jk 
W11M1d moist o diUtcm:r;t to bOr ygy r,n 
(19 S· t8t,pgn;c:> CI0;11• tbe'kid stttioo 
AB lhft \.IQle r::tllQ90ds io 1tfIO!I or fdd 
whQ·ac•r Clyj1ti111 m tpul;bM on \ht IRI ot 
IQfgdjc;t\ 
(II)} lf)j◄6 )VJ)ot:oUhclctlD:IMPZ 
Kno7 $1tst«ri•l 
Si (S~t talki_nc;i about hcnr pll'l!Jltl'.-Y 
don't WOfT'Y llbOlit nl19ion ll'lltl you r,fifl 
141,) 

(A Clnq)·of kids NII t.lR(ql tilt 111111 liu 1 
'-°dole~) 

~4• l'altll ..,. «> ¥OM W rbe• !!Jll? s • .{reSl)Ond) 

~7) I;-Vou Ml4 fJWt rtll91M iP>l 
lmpgrtmt i,rt;r,you IIP• w· e,t ,wld p 
m,ny '9IDt90e m mo·t Jewl$hl 
S:.Jr:r::mm,- dsw,n't• itt jt: 03 A fl['PO!IIN 
(~ 1>1 10:10 SoaJtOQI! brooq)t this 
llltll¢i@ m bc{otc Lel':, ,oy you g1nm:i 
it. wt Vou boYt ,u u,, acme r,eunqa a 

!:!sing. They fee.I comr ortabte with her and 
· make fun ~f h~r and jhe tak~s it with good 

humor. Her pomt is made neuertheless. 

{l ~) In this internction $he brings in reality ttnd 
tnes to pu~ the students· parents in a pbsi.tiue 
light. She teaches respect for parents ns well 
'8S -s1rategies for dealing with all people of all 
ag·es. :She agrees that they should' fiaoe 
inde.pendenc.e, but points out, in a way thot 
they cnn occe.pt, thnt parents h.aue an 
import.ant role in their liues and they should not 
igrrore this. 

( 13) Th.e teacher is awore of what is going on 
the room euen while students ore tat.king:. She 
is attentrue, but seems to employ an eHtra 
sense to k·eep track of other students whn 
want, to ·talk. She wants to intlude euetyone. 

( 14) Here she presses for more information ond 
deeper th.ought to help the students clarify 

their beliefs. 

(15) In th.is 1ostooce tfle tettcher chooses not to 
take this point of discos.sion further. 

0 6) She keeps the class mouing, interested, 

and inuolued. 

(17) The tencher giues a,n e11nmpl~ from her 
perience to bring inf ormat1on to the 

ow.n eH d .to shore something of her •own 'life. 
class an 

t d
·ents nre comfor:table sh~ring their 

(18) The· s u 
opinions ond do so hon-esUy .. 
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TNCIIW "H"~I0:l0-1 l ; t5:-6i. lintll 
Xllft'11 cni,e lbe cbilch:n ia both cciiaiom l 
IIIIID S~blolt tiA•o't,bava WQI 9rabJ1011 
wll rt,. 1 rave o tctcod ot mine wne went to 
~moni: :,cb0°1 OYda0.inc week 0£!d:«tot'tQ 
8$Crl!f sc@I on Sunday It lust @Xt't. 
makc II tot ot ,me IbAt's what bee 
pacrriu mW n~y UJot ioot that trJ$t 
p wou\4 Jepm gut bQtb ntllgj9£111 ttet 
s:t. Ariel 
CI•• $• You wont btlltYt eltJmt AOt 
~Aootbec tl)oooht· dtpend! 90ho:I :tlll 
It.ts ®ml 
SJhilt's 1t111\d aod confu,ing 
~..I wont my kj¢ft0 know Qboo\ botb 
et}!gioa:,. 1 wou)dn't mt to cntrkt them, 
JI ytorjc,ed (QC mt 
o •► I" How ooc::s yqr:,i,1cc tccJ 
T: (Asks a questloo to this ,t..ud,tnt.) 
S: (Student re,pond,) (0th« kids luj,) 
T: Yl!lh. ~ often Um not we ~!lit tfli,. 
like S!ephMie. 
TA It S(Ulds,rM9Qneble, but ll's more 
difffcult than It seems. Kidl it school 
,celetnte 01istm11S-
(21• r· IW:i aetligjon t.hot doc:io't 
-ctte«>nate oov hQlidO:A DleY doQ't t'ttO 
cctmte 
S· Dtr11)dgy1 
l;.1ab, they'rt not tYSO •!Jond tA 
cttmb 1:>JrtbOlr)ls. 
S- i/ebs>Yab's )'itnw 
l;.8i"1l 
S: (Another point} 
~ t/f(fflrty, lt'si~t ~t you 
said. 0 'n tty PIIJ!Ob u olnv,'te)Ung rot 
lt,s IDJ>QCtoot lo tblrt- QbQqt ceJIQlon It's 
somethj09 to th'jnk pboul Eytn w!Jco YPY'm 
Ism ctotina, btGMt therJ'a oinxs Llwt 
clm:t tbot IL gw1get WAID; 

oo · OK rm gomo lm2 oura Pits\ of Ql9tr 
DI PDt oenci!s l,od wt'a: ggma do A 
lillJe, it's.,goooo;bc ct'PJ f\Cb u A bcJQI 
cm, _M PWr JsidS cbD\\erwftb eocb 
Athet> Wb4t: I want you to do.(kjdd4Jki0Ql 
t wpnt xoo to <they oeL w1eu m If vg1 
know bow to li:rttaod if ygu gw1't <bw 
!bw:lo WWJi:! lfkf 
~ 
t: 'feb Y9Y a, 11¥ JIJ<t PM oc h!AOcl er 
rl»l:ev11t 
S; 0 wo~ 
I· Drown blic ot bh,c t)'tt , w!Jlltffl Y9M 
an M bJue 1m 't(hat I rllJ\ you to dQ 1' 
to ¢n vw Ideal mote Lifit wtw.'1 did.. 
S: C Some not. or lu;ter and ti&>lt 
P0ta'ldlng) 
TA '#heteboutYtM"idteldlM. 
I:.. Put down·wt)Qteur YO!/ ntL I\ 911 ht 
~ you knQ,r Of not tr :,w donl blYt 
Aoort1cuJcr:boic gcpartkµIQC C)'t cglgr, it 
dQcsn1 m;ttec tust oot gown 
Qll'Jk;tefi;stjc:,, Jtol ® il fast c ·c, oolY 
®OOD 'IPtOSt P Tu ro1M03 dQlro Wt IL 
Jb:vJl mottec ir you wQQt lo put 
~Jlty-90 \bt ffldt list tbt . 
Q}lngtenstks thpt ate /moortoot lQ • 
U Yo!i Wrt IL'D am ioMX toot to l>I 

(19) The teacher r ·t leuel as e ac1 _s ~esponses on a feeling 
.ser:ue he~:~u~he eHh1b1ts cariny behauior 1hat 

~20) In t~is interthilllge ,she brings in outside 
•~f or_m~tion to enhance and broaden the 
~ISCUSSIOA. The students contribute to the 
mf ~rmaUon and th~ teacher praises them for 
their r:e,sponses. 

(21) She changes direction and giues 
ins1ruc11ons for an attiuity. In her instructions 
sh-e allows for uarying abilities., She wants the 
itudents to eoncretize the discussion and to 
haue a. point of departure f o,r more personal 
interchanges. 

(22) The students are inuolued with their task. 

(25) This i-s the o.nly time my presence seemed 
to have_ on effect. This teacher is personable. 
and friendly and chose to make this 
introduction only when the students were 
otherwi~e engaged. 

(24) This task is supposeJI to be fun ns well as 
educational. The teacher and the aid set a tone 
of lightheartedne.ss that does not put the 
students off because oftl"le tone of trust 
already established. The .students ore . . 
eventuall.y inc.lude~ in the joke and oll enJoy ,t. 
This is.1lone at the eHpense of the teacher 0011 
the atd, not the students. 

(25) She giues directions and the rei,son for her 
. . She does not wont s_tudents who haue 

dec1sron. . k · t 
not fi~ished to fe.et that their wor as no 
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THCW 0 H•-1·0:JO-H:IS-'6tUnk 
ll!MIY noe:mctic: Yfbmvcc jmt, put Um 
TA L11<e(namt11the~)1 

liz) !atWJenta ·'t'.QO< 0o tlffl1c 01ctos 
Aabbi .comes in to remind t~ llbout 
Hel)l'eW· lesson he Wl)I con<flltt With two of 
t,ef'~i.identJJ 

i:JA,l!,11 ;mcJlingSMst;jon) 
l:JShe helps with soemng> ,2s, t.h 
gr:a over 1° mtrodocc bfr:xlt to mt. 
IlllB IM -obQutwMt tbty D ·®ID0-11tt 
eycJe J"odAY is dotlngl 
~22) ,LJstuoonts talking amono 
tbermc:J~s n wocki00 on tbclc oicw:c:,) 
C24J I:Jieocneuoa oia n Jeootng over,, 
tab/e owing wrotrong and JutJmgl (H) 
~gi.l.yU hove QbQUt thftt ·or twiJJom 
m!wa tbto wrJJ ttm o tirnis a vtn.t 
mi oN(Ol)b: todQ~ 

(2z, 10;s2 tstuderota atm mioo nt • 
diwrmoo thcic oicSant:wi\b ew:b 9tbltl 

(2tl $· ttow do Y®Bl! IJJPYW!ChiZ 12&1 
.IQ\heC s\MdtQta bolP· with the qmng Y>I• 
mi 
, (The kid aitttno 90 ti. tilt>!• oeta ~ to. 
Urow son,ethfng tlWrf) 

(2Jl J· CJI'. t!:bslrt oot mon: aill4c to riDi!lb 
,students coot;ooe ritb tncir wQd< pild tflk 
WDC1$thcamlm) 

1050 J· JQmmt,IIJidt'mSPDMi 
co)ling on oeQOle 
(21l {St.ydcnh MY SNC#J ll)d olfwa kfjp 
m:iwo.l 
U4U 059 (Icldm: ri pjd fim st:IIJJ 
Qlctiun 01 cQch other's !dcAJ rootetdQte 
i t+ Teocbt:; ff)[ 'A WO[J)I[( {o[ llJt m;Je pfd: 
the Oi:d cttw P IIllXJ (or th§ teo<ber At this 
tin,e.lbfty !how th§jr pictuctJS to tbc GIIP 
JbrHr:t J&YiJjng lllCI t.ne erw1a10, 1n.l 

:!\ee:;~~:::,r::::r= 
&Dtancume 

C211IJl;OI Swdeotallhntbtlcplt;bffl 
Ind - ti¥)' !)aye written dawn. t\d) 
cm1tmoo Mo:ltly cor,s;cmjng Pb)':llcol 
a:actcmmtg moot teeth 00 bnlm 
m color bole color no c,mnas 00 totooa, 
09 smklng DO QlQ\ not tot •9QOittnatb 
zssa olce •· Jbc.tcoeber mpke,,no 
~ 0aly,call:s on ki!t3 \0 lc:t tl)cm-
h::t:MO lQIQI lg ttm Tmter whffl 00 II 
3AIDc: >,u <:ontat>utt eventuoUY ti.di 
SIIQtJ IJmr <Ujng thtt cmcnuil!m n. 
\Whtrtftl gp u,, tdl\t vtm Wil 

RI) I Ul1 I· Y® 'll)'S I( ygu m to kriA 
ihne keep them Hke r«: UYt ~etll"!I IXl4 
DWI U;r,n(M·ri Mt ... tbeVr,;;. Ukt to 
¥aibn, 

\°"'rnc.-e ltudri Ql)tt, ...,,_ rw~ 

ualu~ble, yet she wa.nts lo keep the clitu 
moumg as there is little time. This is how she 
deals with this dilemm8• 

{26). Tbe s1.udents help, ea.ch other. 

(27) The students police themselues without 
prompting from the teac.t)er. Thts shows th.eir 
respect for her. 

(28) Eueryone f e.els comf o.rt.abJe enough to 
share without being cajoled. Th.e humorllelps 
lighten any embarrassment. 

(29) The teacher wonts them to apply tbe days 
lesson to the future and encouraget th·em to 
ta~e home what they learned. Many throw 
their picture away, but the ·teacher conuegs her 
message· here .• 

(30) Here she makes sure that eueryo~ ge.ts a 

turn. 

(3'l) Tbe teacher summarizes wbot. they just 
did, but does not make any con,clus10ns or 
onalysis. 

(52) In this interaction ber abilit~ to ~elate to 
heJ students on a personal 1:euel is eutdent. 
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S· (Jeff re~ hi5 dei!'Criplioo) (Mbt'e 
l~ltrat hisc~r,ption). 

(51H' 61dQl,ifi1-ajarijl of'Wbod ibtf!IDI 
• -0! 5fMcitiliatiAA:f · (i;illJ't b'cr:::::t 
:,\lriQh.t, you <Jl;!}lSl)aV~ ,rl)reii14 (s«riciof 
~ aunpliilg, somekf~l\rl out' most 
.:cio A9.~ ,~~•,s,&ecoJ or thit ki<1:1•2tG1( bd 
am1' fp!k..yijth tbdcmc mt genenif 
~1~ ¥ :odilJltes some!bJoa Uw one or 
.tttc m~J$ 19·w«t1Jng Thi: ~rl ct11¥D3 o __ moeoU · 
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(1) At~tivf: YOl-l19 ~nian wl.th ralhet
stero estmeenoc-Hasen advllOCed ~ In 
edu(litlort Drell$ed CD!!U&ll)', bot. nice. When 
1 entered the class they hod JI.!$~ ret~ 
rron, ~the( areii, bul I don't know llhere. 
Clll8S enters room noisily. Tekts.ebout 
une mil'illes tOf" order to be e-stablished 
~11 sit on noortntront of lht.boardln a 
,emi-drcle vrith the t.eedler at. Uie front 
raclf'IO \~ CIDSS. Tht bo~ Wit,1lrla 
~te uiemsetve, from ea<;h ot:her, on 
tMfrown accord. 5orne ot the kids hid 
prepere<t:a ~ l~t week and will 
~ i t to the clam. Those-whD were not 
present lDSt week wm l~t listen. 

1Gm-089S rebrns 
T: ~ n Brien Ind t1lctietl1 
S:. They we.nt down to the .betJnc:ffl 
S! They went to the libnlry 
C2) r Q( Craig DI N1Cb:W AD tbt OAOC 111· 
bcrt lo \ht clre1t 
a· I Me OIJlmo> Jk 19CM¥1> Mt ¥no lilt I 

c,n-$h WI , 3b. Atot ot l(Pll art ftbWl 
'f:H wnts DO wtrot we d!d4s 90Q'10lhingq 
did brfMr a,Jot ot :you ttee nb¥o1 bat 
Drk Sp whpt we djd ja tbOl lhcR of UI 
mi wm bcrt went mto \he UbnJY GQd 
Wt redia it some ot YOtC cJwrootn 
LQQk mic Qf ttm tJDOIQ meo tq,m the 
Goldeo_Mtft of 'Soofb md Y1t¥Ct go;nato 
talls·A htllc bjt d>9gt. ttgjr )iyt, llJd whit 
.they wt9lt 'IKI Yd)ot mQde lttern JQP(lf'taoL 
44} So wtriJt U 'CJ waitjng,for MicfWI ood 
'100 rb9 I don't know wtw er wTl90 tDIY 
not to UMr JibrJQ · 
S:.Ibty Wtnt to U)e )tbn!ry tg qpt lQffll boobrw ot,hcc yoicc, Ql)'l _, 
l; <¥ 1 thlrfs (att, ne«1 
S: Whit 
.i : P.ut ~a OVtf'M my tlbi.. -,, ll.Jla 
Cm,,r,ul> ii\ Plew 
S: (<M!Uon,c'tll\hetr) 
(I) I· Np bc91ne:yoy rmy IPL eta I 
111,altJtll YOO lflttt,ht dlcU>Ji lty♦J In tlJI ~-3 n lot Jcmr: 
~ bt'I not btct 
~YAYnbobrtis $il ik1s#. 
l-stt <lilt! 
0) :r:__ Who anu 't:b ·. 
·. w_ Cti1tW oe:rt,m CYtG 

l0rntbo?1ir 'Mf!9 'DIKJ't hert foat Mtls, wn~ 
~ • m 11g1 in SQiio qlltd Us t.gldlQ 

( 1) Th_is teacher has specialized training in 
t,ea.chmg and ndministroting. She displa s 
aduanced claisroom ski'lls in teaching Y 
que:stioni.ng, clarlf ying, but she does ~ot seem 
1o ltke t~e stuotmts. She does not eHhibit 
werm,h,_ care or concern, though she is able to 
.commumcate the mf ormation wen arrd 
motiuate students to do the work. The entira 
closi sits together on lhe fh;.or, includ.ing the 
teather, $howing a sense of mutual respect 
and an ottemp\ to creotl! group cohesion. 

(2) The students ere dire,cted to jnin the rest 
of the class on the floor rather than on choirs. 
Their response is not positiue. The teacher 
follows through with hailing all sit toget'ber. 

(3) In th·e p'totess· of reuieWing what 
happenetl last week and whot will occur this 
week., there is· 11 sense of rebuke toward those 
who were not there the preuious week. The• 
teacher shows that she can compens11.te for 
low ottendonc.e ond eng,nges th.e st.ude.nts in 
independent learn.ing situations .. This ats.o . 
giues s.ome students 8 ct1once to_ shine and get 
.s.peciol attention because they dad come to 

claSS1 

(4) She does not seem to feel s.he hos 
complite class control. She does not know 
where her students ore or why they left. They 
did not ask pennission ond by her re_peateo 
inquiries this seems to be going agomst her 

sense of procedure. 

(51 once the u,eywerd students arriue, they 
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are wel~omed ""nd· . 
t
,. · u moluded · ac ruftie:s. · · · · in the chi-ts 

.(6) She rebukes a stuti· ·. . . . . 
f~r t}er b_y mcl'king· an u ent for cousmg trouble 
stu(l:ent add . . . . nreasonable requet.t R 
. . : . s to the rebuke us1n h. 
interpretation bu· ·t th t . _ · 9 . 1s own · · ' e. entherd·oe . -t 
acknowle_dge· thi _ . . s, .n0, 
d 
.. •; t .. . s resp.ons.e. The .rebuke is 

. •rec ed at behaoro -.. ,.. . · · 
.the. $tud·. ..•.. . r.,, ~o . the personality of 

. . . ~nt. It clearly S.tfttes· fha.t the .. 
un?cceptable .b-e,haoiofis .tfint of to . 
n.01s..e from the studen(. . o much 

(7) She goes on to· reu·,·e·u, ··th t .. . - . .·· . ,WI · . . h.e 018·$,S w.hot 
has_ be~n cnuered sb fat before .go·,n.g on to 
·n-ew material. · · 

(B) R s:tuden1 maJces: ·a c(mnetti~r.i btnwee:n 
setular' schnol a.n_d -religtous -school. Ttt'e · 
teoeher ·ack:nou.iledges thts ·by calling· on him 
·and c,arifgin.g th.e-question. 

(9~ 'The· te.athers limi1s for nois.e are b'igh ond 
she does not fo~os·on this kind of disturbance. 

( ro) The s:tuilent knowi th.e tJ'nswer. 

(11) Here lbe .. te~chertpends: some time 
reuiewJng, e,tdting· student re;5ptmse :i>nd 
~n:c.oura·ging t~e stUde.nts to think clearly ·and 
deeply .abo.u.t· the. topic ,unf,ler discussion. The 
studen'ts· res.pond ·attiveiy and c.otrecuy. 

(12) The teacherproises here •. She d.oes n.ot 

do SP otten. 
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(l3J ~he c.larifJe,s, 'terms and t'heir implications. 

O 4) Thfs beh&Oio.t di1tracts the :te·acher·an~ 
she cans attention to the, student with some 
i'll)patle.nc.e.. Thi's 7UJD'.S- a dit(i'bt1iun ~o he.r, 
whe,re·as• low '1-alk:i'ng was not. 

(15) At t'hts poiqt. th-e teacher mokes, a 
conne.ction to fhe review and what wu1 tQmQ 
i'n order to clarify tbe·P.tltpose or the reuiew 
and to help make the upcqmi_ng ·pre,rentations 
o releuan:t p~rt o'f the. c.lau seS's:ion. 

(16J lhis stude:nt·eHJ:}ib.its so.m-e ide.ntifjeafion 
with' the person he- stu . .di•ed fbt fr.is report. Ha 
is o.bte to·giu.e a. correct respons·e due to ·the 
pro Jett he worked ·on. Th.is· is a .synthesis 
response~ 

(17) The.teacher ptai~es bis a:chreoeme.nt; 

(10J H~re. the teilc·her ,keeps the elass . _ . 
organiied an·d ottenfiue. The,y know when ,t 
will' ·be their turn ta taJk ,and wh.en t~ey h~ar 
:their name$ th_ey know the teQcber ,s paymg 
atten;fion to J'hem. 

(l 9). Thi$ iS· 8 ~'JlfJLUle49e qUestJon. Th~: 
,student$ kn.ow the answer, but not 
completely. 

• 1 th·· ·r r· esponse so . . ·eat'het torrec t e1 . . !:!:! :::.yth~»e ac.curat:e i'nformotmn. 

. knowledges lhe ons.wer ,and 
f2"1) Here she ac . . 
g~es on·tn, garner more .. respon.ses. 
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.,....,.-,·-1..eo-11:00-tta.,_ 
m,tbffl)Olit:1 -Hd>r:tli Yn 
S.-· Cbinre 
(21) I· OK :,0 now mt wm 99flll do ill 
U!C ttir \J'OYPS tnot PCtPOCM O ew>rt WC'CI 
gQlJ]P talk OQOUt ttme Ibe otw lbfng · 
~l'foot utmoKe cJeot to tblQ oti'it:ofuit 
[99(D 1>ecJ1M you'tc .sitting :iac:otcly. f:, 
1bo& oU of tbn( Pt9Ple booiltn to bf mm 
Wh)' j3 that? 
tfflYCCY 0t yglc;al 
r, Gjrjs djd nilt OKt3¥dl:ynzccivc II] 

dG1190 Ibot dQm't an:, t.r,ot ttm 
mttt'l women who wm ilJllOdmt 
t,owe1er wt t:Qd other rotes, so t.hp\'11 :«ll)l 
.th¢,e ace oli roen Howie· ttoiJJd yoo like to 
go ·ucst 10; 17 you ®S (KJds lo &be bods: 
yt,p ace mtioo oatiai:ibino III lhtic 
ms,nl bA¥e rxoct1y lint m;oot,n 
i,mu,c I a:o:Jly mt you tq Us\eo to 
cx.monc el ses rr;ooct CJtocbcc oet.s w to 
get woe Kid$ wt,o o b1D9 down to sit !fl> 
t MY re:po,:t ia on BOSbl <Itiit wt ot the 
report tojto:a It 1:, fr:9ro 'thr-""11Sh¥CM 
I\ itbd•I ntt«iDt• > 

(24> I O; J O tinctJoc QQN to t.bl bOcik lQ 
talk to the two ~x.:i whQ oad m or, 
nYIMIY ) WllUJd you two Matt a AtV 
att.colion tie gJjc\ , 
(25) m:,en ,rie oon aod bem tbc kid 
;Mag I.he: ccooct mo ti,: S¥b to o wml tw 
. cm)'t.PCQ[)OtCU l (21) (Klds !XOIAIIIY gt 
sktoo lbt RCmQt;tloal 
10: 19 (Teacner walktef'OI~ lo t.llk to i 
kid while-the~ contirues) 
t0:19;30 (Teacher.,~ doWJl ~ Ult_ 
~) Q.,, 1 ~ C Ie«btc djr'fltts 9Wd1Qt to 
aw , dl11911D on the boCi:d ma 21,Hteo& 
mJalm BDllii to bi, own wO[ds.l 
l i fouJdyou eta a Qldooo the bgrd 9t 
the B!b)c you look at :«no\ jl looked ljki, 
'fhm the ttxt m and wnec:r Bab• was 
Di try to exoJma at tt w ttwt B.U did 
in mr own woqt, 
~JSUldfflt doe, II dfRd.td Yl!Y t!Wf¥ 
.llilrod:¥1)') 
IC>.20 
(211 I· 0m IIIYllJC flrvc lilY rw,ti~l 
S; How l'!ICllY· liQfMltOtodU wn the[.t7 
I: How aw,y SiPOJDCnt«in wcrr tbM1 
t:!& 
I: Np ·nit Mw&> • OPP4 MIi'• ~rm 
J· ,Anhm;nu 
S· Jbe amtt«IJOU1 It BOdJl'.9 MM• 
awxt,na, 11:n'IHlk con:rnantaia, b4 
:&octtt not as wen knoWI) 
(D) T: They're pretty ••II l</IIMI (Je, 
Uhm WGbct:roc:,ct, <Q9tron to mt,.l 
ftl) I don't kri;,w off IMl)(I runben but 
_U;lere ffltP Jot h;om DU ctfitetco\ D9II- a( 
· So Why don'.t'~ hivt th1s ~ 90,ntxt 
(so .s; eon we go ooxt ott,c wroz 
CSlt y. YcQr Q9Qd Mgwj,: <Bed<'T(lllld 
VOiott 81 Olher-c,-oop 9tts 14)) 
_s, 01< ~~reedy (Gives~ with 
teoct..,,9 help f <X" l)l'OOO(llCfaU on) 
~ I· )'.outd YCN MY t.twt be m • tweY 

(~2) Ttlese resp-onses sb.e ignores, o.r does not 
hear. 

(23) Rt this point the diJcussion has gotten 
off track ·so the teacher changes the diredlon 
to spend time on the new material. She 
Jtrak,es the ttansUlon· and a~ds o piece of 
information thot will hell) the g1rls identify 
with the people who will be studied that day. 
She shows concern that they con identify and 
atso wnnts to teach them how to look at 
his.tory analytically. She also .sets soroe limits 
for behauior in order fo .show the- class she 
ttlkes this prQject seriously nnd eHpects them 
.to do· the same • 

(24) Now sbe bac.k.s up her preuious request 
to show th-e students thift she means what 
she says as welHts to maintain o group 
enuironm.en.t on.d _engender respec1 for other 
class members' work. 

c2s) She supports a stmlent who is houing . 
trouble so he will not feel silty in front of his 

peers. 

(26") The students shoID tb1'ir support for each 
Qtiier and respond 10 the teacher's request for 

attention. 

(27) The tench.et' re.quires, the s_tude~~ to go 
· . tJ hl's topic to show his ab1l1ty to 

~eepe:t:: the information. She also eHhibits 
intern_ ! . ss to use uisual oids to enhonc~ 
her wt1h~gnel thjs etuimple she is encouraging 
the lesson. n 
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l'..._ ....... 0:00.--U:OO:-&tll _,_ 

l1lllZ 
~ 
(]',_\ I· tfow cotm1 
~· weu ·tiecovse--i,u tnc ®ffil311t·ittot · . 

· t,w,;,,,.n -·1 
:m:e §bou __,,.;,r. t'mng:s 
l 'Wfiot n ,tne~ 
s•,_Aboyt tttl,m-hQw lil<t,(bl,a.,. 
mllYUd 
1 · Whlt pm bl w,. tuo'Jitc i:s an ·• • 
ll!floogjnq for7 
S· '.tbcwiol:i 
I- PK ttie MM9iab. Why? WbY la be-I~ 
fRC:tb!:tlmid>1C~l Wbridottlw 
ootto:go? ~ --
1' N<S bt'i fn-Sppjn; Wbitf:;,mos bi nil ·&a· 
I»' s, .!ill \l(irita l;o lldt 
T; ·!ad go·wfimJ 
s: Pods Erne· 
ii'- ·ije wanti to~ bnds· fQ 1ml fliott:s 
~t. be':i xeoroinq roe tit's veiiDina toe D · 
tm~whto:All IJitJcr, ¢1'1oobe:t1ildbPilr 
dldti§dlt?· 
tJJm· 
I' I& YQSJ,cenwmtrt Ymuaiit me tbOU&Jl 
'last wm· 
·S; tje WA .l'.Mi rMoei, 
$·· ·er, rdl .IIJ)mm <RMI) 
1 09 YPM tftntntNH::2 . 
fil.® 
l lt's~tCPOic; pntbt'(moll~-
1.uo Jer:ua1c:rtrmto tfle-wou ttc wntca, 
wan co::, 11tat boooeoea7 
$: ,Ht got kOlm:t . 
l Jbot's Cl<# Jlt•got kfDmf po t1e·t1O0H~ 
QAl tq rbctrt De Wdtd to go, He. we I 
¥tCY ki!)dgfo SOd wson; Ht lonoed'(q:1. 
ll'l 0Oife at o firoe wt1to jt n:m't om,tt 
IQ$'rJI<5r::t i'iDCI bfO:P9trD@ !WU o Pfltlt 
Jgngjngfoco·J<4 ot'.Vljffl&7 Cl gm Ytr.Y" - .. • .. 

. ~ 5) ' (lk:irxiJbc-\Mtli~ a,d'DRDl[S 

.two ~:'D'c:atJm bl twg qfdili:t 
hJctit» Dial' 

IO{& ~xt:~.-~iw-~tansln 
-~•rneporte toteodw, Next Vol4>:~ 
'-" Wld thn is ~gwic!•.~lking in.the 
_trs,1s)~lbit -~ or<J!S!lzirw;i'l.llemttlvn. 
t1ose, ~m.i:>njcles.,s the ~Jed-
('6) .. ~, l§W6@tlts ¢Ying reoo,:ftm 5Qffll 

l,cpi:i,l,: -,itb fll'909ll!datfon f@,1-IDMOO RI 
,.teos;btr btlps out G'jrJS ,n idJisgtjrjoo Qf 
~_, 0wt0 g¢t.:o-gid to;atop, 
loltstng. ffit dofl SQ by tgjng bet 90:tbt' 
~ Jbi3 get:; the lolking a0QPCd aoa ttc -tier cm»ft8.hef p1oc,·) CAnotiJF-cJm 
~ ~oltiaa ot the dqgt to a jn for;IJWic, 
It@er oJlowa tbt n,oort to ·eonftrw tor o 
w, Dl90lfflib IIJd lhffl Wm !o iiakrlA It\ 
t.llo·pl,hcf OOi& com, jo) . 

C:O) lD;l} Ibt o,m!s· tflSliltgjmg la 
~ Ald 99"3-to tbldpor 
¼ !Nys_go §}t @Inst tbt wan 
ho 0tbtc bal('!I now Moo dowQ 
JA31 Ibc otptr cia;ss ,m,tit ·t..c«beC 
stQQHbr C1'beth coffi:ctUbc Cll'l'CDmd 

inde · 0 · . . ~-. pen. ence from the nudent . R th .. . 
draw the dianra . . . : · · a er t_ban 
. d '. . . . . .. · ~ m herse!~, she ho.s th.e · student 
. o. so. The student$. te.ach .each otller. 

'(2:e1 Aga,_~ she ghie.$. the students the 
opport_umt~ ~o te.a~h ea~h othe.r. And sll:e. 
sq_ppor::ts tfie1r e.fforts. 

(.29) lfere.my presence is .felt. 

(3Q) :She lt not afraid ,to rn,g she do~s n.ot 
.k..nun1., but she gives no· fpdjcatto·n of fl.er 
intenUo.o •,fo 'find out. · · · 

(31). lttide,nts eHpre,s.s th.eir •eag·e.rne.$'s to 
pre-sent t.fleir reportt. · 

(33) She, unmts .mo.re, than f atts obo.u.t the 
people in the repo,rts,. she· also wa.rits 
emotions. She want) the students tn see 
these pehple from the past os human. This• 
further ~UoJ,i.Js tlf~m t.o h:lentif.y wHh their 
past 

(34) ,wnat follows is a-series of questioo-s 
aimed at ge·tting the dass to ·think. d~,pet' 
about the.topic end ·to reinforce. the ne.w 
knou,lec;lge. The stud·enb respond and 
genera·ny know the ans.w.er-$.. Rt the· end she. 
praises their work. 

(3S) At thil ,potnt not .atl the, students are 
atte,:J'ti.ve. interest ls woning. 
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'l'NCW,"i"•IOiOiH'f:00,,.6ta. f!:w 

t11tk, with ,acne khtl 
.lQ· 35· .Bqys 9AUlerit@imndqw; Wsi!': 
sxbec hliil® qut, 5909 books -
JQMieOc:JeQV!l:~ 
QWt§tb 9rwt teaai;cind ,id'n Wkino 
w;the'koffi 
t"fi ie®tis:t iiHrgjtt !tadim """' 
1~:59· Ieacber cettms ooctJtdMI AA:!WI 
itUbt'bm;k ofthf room 
11,Mo · Other teocfiec 991t· to t,itk t,Q. 
.lfacbtc NC OOffiYQt'jon 
tii:lit:teoclier·tititctim@ l'!fiif D900 _. 
fo)Jgf ·-ot~ wiib 'tM wQCd3 ib 39qg ~ 
J!Mt Mt!$.ic 1ewstlJrooioowecwon11 
Ieacbtc :ttm ot th¢ b§ds of (bum 
,LQ;~i lf~biqg t.he'.ritxt m sit tbt • 
wilb'ffPtds W ttumthl: :,oog, 
.1w1s itie two twlJffl tolflotm:btd 
t.0$ Au;ic le,m:itifl 9$!ittQ90 IQOdJea 
waJk_s tg tilt' 0lbei7·$1\1e ot tt,e C®ro·tM sly 
·'10 tl:i: .wios~u,:,ifll •with tfir-~ : 
I O;SO; Kid$ sill9to.U1SIQ9 t.hftY k[lpW 
'tJn:od)t- It«ictiorp·riismirifo tbi 
~ 
J0:5:};twlc; ln,gn 9YCC kid;i putting tmcu 
my ot dittc:t1on ot ,r1usii<4achtc I•ocbtr 
-stm silting tty the window, 
(5tJ , 0::S:i Id,oo m,ks tier tm ti> AAD 
flock ·io DOsl ':ilt oown t;aJJ, QlJl rim:, 91· 
D~t,Uhenob - . 

l l>Q),n -on tne ew •"• .kt<nwt m 
bO to thr r;:axrl;, tm·, o·@IC!lc:ot · 
WU I w111t to trtk gn tke bop. 
·S: {Can't· ~ar) .. 
T;· I t<now ,~w.di>, JUllt o mllllW, 
S; ~ · ~wn, Pl&W ~ea \ . ' 
(,... I' wtio't is l;his-.g Aki• 
S· Ibo Pnk•rlnb 
L ~!tin: lhl:itMUl90 of ::lJ>o"'II iht NJll>k · 
fQmr<>tlleo". Irn,;i:i ·onotbtuAtll wtttGb 
90f® ot ~-ott:: ·::omc,,o:wi• 'Wtioti tn 
·fi:IOhQrn@pJ 
Sf:lk~ . 
Uu 
-~ 
·,:2 9ir:l:i' ¢mt:w,& Jo to 'u,,:rpgmf 
u1onowec2J.~ Mcjhanaj;( wflot 
~.did be bixl. idciil':i d wrtt:d tm 
tkihj!jJwf-re1foim ·••i f_L •Mol'mrrni1m 11,not o term :a sot 0 
~ Wt ¢0111t~ P®Plc· m ro)low UJe . 
:~bdjoo l;dpm whidJ llPtPDDd :itm:tld, 
l).cs]!® At Mosl,roe ~ -,,mmfyou.t,w'ttw 
•·1H1t)lip!l@1rin •~e'te gomi ha'Je Craig 
finl9b ~ tl,len ... ,, • . ~ ·~ . ~-. 
IOS6'kids c:om'l111nrith th&irn,po,:t 
S: Should I mrt' at, the be,CJ!mt11t1 Of".,_. I 
ltfi off . · . ' 1"' • 

'r: ~./io wt;n.you I.rt off pleeet 
S: ( kid C'Cfltiraies with his 'repc)ft!) 

. ~..,, irHC!w m to backdHPCND P 11lt IILldJOir . 
Ihln9Q:11to ...,.,,.tweiw, w&m 
ll)d then CSXJlC:! back,· to \be dlajc} 
(Te~ htlp, Wltll ,..;,,;...;"""lotl""-. '~) ....... -... . ...... . 

'f:36} So the tea h · 
b · :. . ,. · c_ er reestablishes the limits • of 
.. ehausor m a quiet way s:o· as n.ot ·to. disturb 
the sp_.e.aker •.. She w'a_nts the S·tudt!"nts to 
respect e:~th other as wen 1u liste·n to the 
fat-ts. But Ur.en aootheJ annnyance halts Uie 
.lesson for a p.erir,d c,f Hme, · 

(~5?) .Outing the mos:i.t se.ssion the teat.her
illterach: wlth the st'udenh, help.$ keep order 
dJscipline•~, sing.s along to se,t an eHample and' 
th~n let~ her 11ni-ce fade oul. B,ot the mus.it 
t4ocher is c.ompet'ent a·nu'not D)uth more · 
nee:ds. to. be done. 

(18) lJJi'th 1he m.usJc lesson, ouer, the tflracher . .. 

must on<:~ a,g·afo re.-e:Sablish qrd.er lo c.ontinue. 
the .fess.on. 

(39) ~·h·e li$e-s (he Dootd hJ?rse.lfto clarity 
lerms. 

(40) ,Sh~ makes. cnnnett'ions· for the Uui1eots 
in thi's case. R stcrdent shows she undetsta·n1:1s. 
bg cQ11trib11tin.g ttte torrect answer. 

(41) ·site gil.ies th-e class some new ·knowleC,ge 
from .another religjous. f r.adition. 

('42,: 'flt this point n1.e teache~ no l~nge~ joins 
the. clas.J on ·tne floor. S.he st,_11 mamt.o!ns· _. 

d' but n·ow she does so trom o chotri w.hrJe :;e e~Jt or th~ dass retna.rns seated on the 

no.or. 

(4·31 ln :this •series of questions ·the, te.ocher 
aUows forwhot. the s,tu(fents do no.t 
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rern.e.mbe:r in otder fo let them show wh'af 
~hey do. kn~w. S~~ ·shnw:s Sh~ is ,flQ't'.Just . 
mteres~e.t1 m torre:tt aosw~rs, but how much 
the SlUdents l~aroed, The fttct s are· pQ_rt .of u, 
but l~atning· ne,w ~·ontepts -i~ fhe 'Ulllmate g,n,1. · · -

(44} She ·uumts' the stu_den.ts to. dig deeper 
into their memoti.e1, She probes ~nd c.·orrec'U. 
i•n th'it inl~rchange.. R student is, afile ·to _admit . . 

:sh~ does not know torsure. T~1' leocher does· 
not make·@_ brg de:~i out Of thi:s•., '~he alrows· -
others to re.spond. But :s.he se:ems ,to be 
ge,ttin_g itnpati:eot in lhe wag she respon'ds to 
t~:e. tntnrreci antwe.r and lh~o, dis.ciplfne·s the 
·stu,den:ts. S.he-tJJtfn points- ,out to them a lack 
in the·ir memories. 

(:45) .Sh.e . it •willing to review, t,f;e: otd. 
information so that all undeJslfa.nd. s.o·me of 
her information.ls. nut torrett. 

( 47) s·tod.ents are: $ignoling: the!fhau~ ha.d 
e.no.ug_fL. The ·teacher' d:O~s not deal .wt.th them 
a$' in ,he. eattrer port o·f t-he,itlais:. 

(48) The te~che~ brings into !:he:i:1isciJ:s:sio:n. 
,infotmotion that the stude:~ts wou(d no~- . . .. 
· ~s· . .,.r·ii·y come ooros$. The te.o.c~er d1splo_ys nece.,. .u . . 

1 
... 

her ·d~ptt,t of lmowledg~ ··@bou,tllth_e odp1tco, teach 
beyo~d wh.at she.woul~ octua .Y nee . . 
'tbe.,tlO$S, 

. . . . -students .. s.hourthat they know t~e 
( 
49

) T~e and d~al with i·t in a thoro~gh ~~d 
m.ate,~t?I r·h·- t'each·er nets, as··a fac1_llto-tor 
Cre,atuJe way. e · · · . •. . 177 



to: k~ep· ·t~.J!: -class r,roving a1oq:g., 

nm) Th_e ·t~atche.t' PT8,i}~$ ttfe glr.1$'' ·Wor~ and 
then rrio'Oe;-, . o.n to' the odm1nistroti11-e de:talls 
for th~ ·d.ay an. or.deritQ tonue.y the infonnataon 
to tbe students be.fore the .end of .clas:i, ilnd tQ_ ' " ·. - , . . . 

fulfill he:t' t,esponsibilflie,,,as ·a member of the 
faculty. 
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r_..·;r-~ ~~.-.... -,.._.,..._ 

(liJ•TliiH~actierfs-11 ~of !bis 
~ti~.&~ hes;~ chit~ 11'.1 t~ lj]i:giQUI 
,eJjobl. .$he l~ 11)5911 full tin.it IJ"IKluate 
.~t. so:stie hos·a: levtl ot education 
,..,...;,i,·oot,;Ju<fait ·st1e't1es 1>e = .< , · • w..,,..,,.1 . , , . • , ., .. . :e.rl 8 teacher, 
et tma.scnoo1 ·forse\lfflrl)•elil:s and'i~ 
hiqil_y wl~ ~ of l\er el:iillty:·to 
·tellehollfe.r stuijen1si She~.-,;-.•• 
IICJ?Se _blowe, no,~e'-14).and-she l'ook, 
im · · 

~ -CDTI, I ·,:,w,•1 ..... 1."""l ... 1 

I I-.uI •I nu I 

(21 9® · 99tl to doaf·liid arp btfJa tu 
•atucH:nt m,)kjng ID 
·"WiDOJ rm I wt· tatiar,t •tma to ·1~xc>,:oor. 
Sbpmt' ftJl_i bilrN !n WI ¢1w: 

l1l. t31 tasn otttoeierr;, 

k) iJ$·( kmo !IDi'CQJlfflN twllr 
·Ob',c,,; ldd:, di'»m:Okm @ · . • y ·ttmi 
tllYt ~ln tbffll·!lld b9!'·£CNCb=wjn oivt, 
<,1 ThJ:, t@dltc'ihti:ndttb·rottb ttmcJm 
abog(wlJil I n t'IJri l . 
T: dfdyot1 see~ el'9.7 J.ll<elllvi4 
--1 . 
.,. bet aic t,11 yg, wliD(ft?OCf D1¥D dQ 
lCtdGlc w,.rm ttnt ttif .. 
Sail-~ na 
Article lh Ar9olPl♦'IMMco)ilo 
~ignfo Nr"OCID 
llrtr»s Io 99Jl> wtroqn,CQl.tv•of u.. 
s:hn,k_t,i bmm:: <lo\ramtmii 
lf.timi mu ® o wor:1sm1 =,:::_,nkom wtwt ii-aci!w 

«mt•, 5•r::arif•e ti 

(l) T.h•., t 
. .. · ts · ea.cher has. a ve·sted: interes,t in thfs 
school becau$e.11.s a: membarr of th . 
~Qn.gregatiQ~ sh.e shows Iler ntre:g;:nce:. Sh·e· is 
the .only upper grade teather ob.s.~n,e,d ond for 
tflat reas~n sh·e ,~ uery t1aluab1e. to this. stu~y. 
Her eHp"Bnence u,.,th teaching is nmited. tQ thls 
scho.ol :and mainl.y to.:t.his :ag,e. 

(2.) She· u,efcom-es ttudents .at th·e;door and 
.seeks ,to include-in ·tbe clos.s. · 

,(l) 'Here she eHhibiU her re.$p_ontibility in 
fulf.illing the iequireme:nts o.f the sth.0..oi .and 
makes the-Jtudents o,cc·ountob.le for t,heir 
pre,senc.e •. 

( 4) Tb~re. i'r ·a .set protedure that all know to 
fonow. Ano·ther :ettomple of future giu,ers in t:he 
.making. This -01·so teaches the obligaUon to,he•lp 
'others, o lesio:n that tan. be· learne.d eoeo in the 
up_pet grade·s. 

(5) My p.rei·ence ,infrqdes .on tms tla$:t. 

(6) Now the te.achedntrpdute·s wh'at w.m 
h:appea, :for .the dJlY so that ·tbe students .It now 
wha't t'Q ettpett ThJs jndi:ca·tes: \~e tea.cher has. 
done some preparot,an. af)elid of ,time and 
want.s· to im;lud:e the stu_d_ents·in the da,ys 
progtesJion. 

{?) N.ow she reviews the ·sessio~ _t,rom !he . 
· . . .. us week, She seeks to elit~t f eelmgs 
prev1.o . . . open 
ab·out toe ·sp·e.ak·et and eoco.urage~ 
response·s·. 
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,r...= ·.r-.ta.1n11e-.a:so ..... -1t:20 1.11. 

T:'Mo,w did:you.feel about fhet? 
S.f don't k~-lt, was ~1~ of.~ ,,1, r0o,f~·rullt'flllk PP:Ant 
SYllK!lboR 
-~ ' 
t I., 1 boYrft been D tefoo9nrfilt:a 
mit(ls_i®·xaice-:S in bocR!J'Pllis:i ot-tms 
time . ItOSibtcOO\•bottm,g) -~ 
cl#2 'Nl!ot di~ yqy Uriws:DIN4 ,ti ·,, i) 
poo't t>g,)ooibJtt4-PQ ¥00: kQoW m,ot· 
iWJjbitedJ37 'Whal js lmjbitffiZ 
S;Afcotd·rn•¥ 
T:OJ<. (1Z.Wfhayea,fM3l bu\,tiedoqi1 
tntt u's rust 9Qfioa ht ;m;na·tbcttooo 
gbseryjng CDQfMC 1«43 my ttl!Chli)g !!( 
rnarsaol@:ro I r:eoJLYYiMUP:oet !otg
~ OJl.~t-lie·m ·-vm:y•inttteti15 
I boil o-.i.t Pf-tnl«. J:$QW tQ'teJL~ 

9:12 o• .(JQat>ctngaw.oPQ!ot,mii 
kt\l· M MWCO 'kiif;Jp Uw 
next IX1de lfbowoomtly r:olSC:411 
ust(on ming br Gomoo':, toJlsl 
t· Br:t-tt- . . Cl'f¥1:Ctllad rot I lhouabl, 

' liUW'iYCQ( matw: . He',: go:r;m !IJ or pt 
otoe1r1ost·yw Ht mllxba uime.cn_, 
l1cnthin99-.. 

•(nts: Htwl!'d 2A1DCl.tring 
I-!l,l( Yi!Y l~ffd wr,etJjbjg-•111$'1d 
-Wcm.etx'.2 %1 '«bot did you !em 
)(e've. bod ~ ·- ·fJl®mlons• Comt.oru 
c»t * m oot r »:« bm;; * m not 
alttpfng What dJO,YQ!llblQk ,aboot, bUDZ 
WbD\nt>gyt QKSJfget;wms:muJgn 
ARI® Whlj;t< n§oot P!HtotlsUcs'-that oOlt ID 
tea eftUstm,n'.$!uUl{ ebid wjjat end 
:»iu Wifts. ot 'Yloll 
,s,~nybad 
~,.) I: Wtw: IOl4Jn Mwt,.tpom · 'ibmJ >iN 
fqokm:v,g D C9QIYI like thpt oOt ih \co apd 
.tbent were- ot ltoaJ rcrty Qt'.Obol>Jr tQII' 
f?CM1t tm N do Y.AIA'WrtsZ Qoyqu 
WD!S··ttmt i:i true or noftn)ez · 
S:. 'tQU fl mis·ot ...,,...,,,, ;ltDW1JH 1111 
~ or tvtcY· ten J>t<il>le You tm• 
I: 81!#. But Ujffifl, D pmlbiJty·(t add 
... Y9Y'rt rjgtlt jt :®M)d be omdl@ 
, ~!I io,,mt '!@I Wbn't "9 ml'rnir,n~ 

- ~ 

. f !(cu•-"'· m;w an 
'Ofl!10ttt00 ~™ '(cari't ucau 
,1.Gcl,ifito•,fiptt; .. ljti!c bjt amt jn detajl 
Si ·~ ~ IIRe.'IJlaf'S. not·tn,;, . 
!: ~ lft~5ay aelCUllly.,._ ~ 111.Ut, ttlrl~t • C .. , • 

;$:_ {_St~,te.Hs-of., t,epirience thl'yknn 
lbot!O ., 
O;J; 9::12 WtsioghiQds OR· tut.still 
.~ OBbft«t1mi1

) QK. Imf'sD 
iaifuwt,,t abpqt .fotbt trmly? Jbot.kjnd 
ct ¥'5uril CW!" Let roe \tJI. youppoyt., 
tmf:timct "fMKI DI fDIIYbC lliat will gd 
---AADYotat;on oojnq 'k!AAIWl wheo t 
~ YPltPQC I ltd i, my ultc,:td Jjtc, ll'1 
-~ lsoQw:wt I iDem b.Y toot? 
(k.,lbe11:l 
UeU th1®& oJwax, went lust tis,it roe 
me-ttY·{,mly iitc-wo;ju,t M* f !Biol · 

(8) The, te:acfier shu.res· he.r own f eeUng& in 
orde:r to open the d1stussion. Sbe s-eems 
~omf~rtabte. d.oihg ·fhil an·d the cl.as~,atteph 
her respoose$. She still il.t_ailts to hear what the 
stud~nts_ h_aa,e to. say affd -does-.not try to 
mon-opoh.ze the discussion with her idea~, 

(.9) This te-ather is eomfort:ob.te movlng ~rmmd 
the room a.nd does no1 sta:y hidih:!n1behind her 
de_sk.. this glue·s the tJa.s.s a more inform1Jf tone,, 
·altfloogh ·t~e -studeotJ· sU i!nd the t,eacher
·ttands ke.eping the lines at a,utho.rity clear .. 

( 1 o) She wa_ri't$ to make a conoe:cfi,,n ,be,1w11en 
t~e topic ()f di-$"tu_n .ion and th_e·s.tudents' U.1:res. 
S,he em~its an opiniQll about their world to gain 
m().re in:sight ifi-to· t~e to:p·it • . Stfe shares· h.er 
p_er$onat re·flectfons, but still strek,s to,• include 
t'he stu.dtmts. 

( 11) He'te she clarifies a word s:o tha_t all 
o.ndets:tand h-er meaning. 

.(1 l) Here my presence.-se.ems .to put a d_omper 
oo the disto-stion • 

(Ill. Sfie in·forms, ,the stu~ents ·that she _thought 
th.e spe.eker was i•nt.e,res·tmg and wa~ts .to sh_are 
. . e of· her thoughts ,wHh them .• Tbtt .g,ves an 

:;:re;$ion that she ttii~ks 1h-ey -ore, motor~ 
·t1· to hear some things from her. She.1.s 

enoug d'· · . · going· ats.o stm try-ing t~ get a ,sc.us.saon , . . 

(14) S.h.e supports an~ther stu.dent 'about whom, 
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o·:b:r$ do not r.,e, posm.uety,. She holds: this 
i u ent up as a r:o·1e mod et of o d :b . . ·-.. . " 
re.co:gnizes ·· · tf • . · . _ 9 .o ehau,or anti 
.· .. ·.- . · 111 . •m ,h.e poteotu1J Jot c'hange. 
Shll, , she ·entHlUt'Qges,-discussio.n. 

U S)_ She ,praise• a ,tode.rd response, but is 
haumg t-rou_ble ,ge~·Unq the dlscus-sion _going ot 
she would. '*e. Sh sh.e thange.s her t-at'tit and 
b~ings i:n·new informatio.n to promote 
.d1srmssi:on •. 

(16) The teacher reminds tbe. students -of 
:s-ome.thing that t~·e· sJ!ea'ker nnmtiofled and 
en-ens their·opiJlion. She i-s··se~kirig@ d.eeper 
response. than has be~n g·iu~n previousf y. 

fl 7) She, sh'1u:es a lengthy pe.rsonal eHperi·ence 
in connection to a ·dtfficuJt ·topic. She;wants ·t·o 
help the student:s und:erstand 1be. imp.licatJons 
of child abuse. nnd encourages ··1hem lo apply 
th.is to their liues. She .gfiJe$ an trn.ample .of 
$0O)eone who helped· ,omeone in trnub.le. -as a 
.w;ay tQ t,each a correlar~ fe-ss~n. She also 
disp·tays her comfnrt lh comma_nic~tiny with the 
class. tb·out .a di'ffic.ult sunJect. 

(18) Tl:)e stude.nts .are in,ere~ted' in the story 
-~nd listen atteotiuel,y. R student shnws her 
'i~te:res.t. by responding. 

'Cl 9') Jhe teacher encourages· .a respQns_e from 
others. sne wants to ,nake ,sure. that eueryone 

wh.o wants to c.i.n s~e-ak. 

(20
) Site ast-s,,Q ques-Uon to gef"the discussi:on 
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~ii:ng ~gain. ~hen lhe ·as.ks oague ques:tioni~ 
... er~ ~s. ~o resp~?-'~·~ but Wh.eo sfte iu~s tor · 
sp.e.c.,f,c mf otmatJon the. students r:_eJp.ond. 

(~l J An ··applit.atio.n. to their Uoes. 

f:22) She displays' ber $1mie· of humor and. 
c,omfort, with Ute t.u.pk, · · · 

(2.3) Sll·e atk$ a q11es.fion os o_ wa~ to incJud.e 
s,tudents in the distussion. Jhe teacher ·s·eems 
less interested in ·\he:l)lqper 'im$u,er tt1an in 
,r,artidpation! 

('25) The teacher take$ a student response and 
tban;g~s the tnret·tion· of 'the. 'distus•sion. 

(26) S.he shoms her c·onne.t·t:edne-s:s·to the 
outs me world, She ts comfortable bringing i_n 
this ~Htra. pie~e ofinformauo.n in orde.r to 
furthe.r enlighten the S'tudents. 

(27.) She. proJ>es the st:ud~nts t.o cta;tify- ~hat' 
t,hey me.an. She wants- t.o. upd_erstand t~~•r 
in't:en'.t before she ma Ices a comment. She ,als_u 
. enc_ourages ··par.titip.ation. 

(28) She·-os.es 8 studenfname o~d irrdicates '.s.h& 
lwo·ws: .fhis person. SJ)e olso pn:uses. ;and 
sUJJp·orts, 8 s1u:dent response. 

,('29} ;The studeTitS are inuol v~d· w!U1 the 
discussi.on on:d res.p.ood to th,s· pomt. 
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t....,., • .,..:.:,aa "-➔:H Ui.-,o-~..., 
'fOAJ U/irl(. it just~ ·tfle 6 yecr old? rs 
~ 11 re11son1,' 
" ... · t ,. .. · I ' · · · ·S:St.~ ~,~~ k1ds.!1!lk1ng 

~~sstng <>1>lnlO!ls on ·the ~sWm. · 
'(itl t:f9 I- . Ibar~: o @d pq\rlfb,icis 'tbca 
)me::Wi\h tfiot Mo:ib>f tbm:txict3 ._ 
.11w rnctn tef 990d t'qucrnng cixl tiwBii11ctilno 
~ 
s·;~~· 
"T: 1Well,do,y-ou think 'i(9G:ftl it 1•.t1h1heeln0 , 
e_prct4n ()!'l lHnilk certon like tlief? Do ,yoci 
ctli!~ • dlil~ mfOhttlitnk, Oh, this m1~t, 
~ to me.111d. mi,1# e~ l:,t. ll[nid to 
.Wllll(td'sdiool. •n• S<)fell l dgn'Hinig.3POJAAOC , • . 
YWl9 woold ,.,,-oocfwtjnl lllepfctyu 
fa::. 
TUC How yptnqi 
~ . . . 

J'.·O?ltm 
i Illty Wlctll !IJ1mtWl4 ttgy ctMil 
.r::~llY s11y t!)At 'bAAou3t ft you tou·tbt 
PidJl;ei:rott W 'kj4, who DCC tg at 
be'found, ,11, uet·s oo hnds: to wt:co)•ou ,m: 
,maybt.tivt or 3iis: It tni~t::tit'!Slndot biaj 
' to tlriti; back that fr, ,f.lit~~ Y,OlJ 
~.oaog. 

f~D.). The hnrcher tmmeaiah!·lg indudes a 
student wh·o is late,, without tebult,e. .. 

(J,l) She, ,prat~es hi.$ eonlribution· tmd mate$ hJm 
feel spectial. This i$ another time when the 
le.s$.On :oif _gluing ot(curs~ · 

(3-2) An e'Hampte of tla1sro.om man.agement .and 
·.a rule. of procedure. b.etng r.~!nf orc.ed. Thi$ is one 
.of the few time:s t~is b:ehaoJor occur.s. 

('.3-3) . She s.h1res s·ome remembtance~ frbm h.er 
ow.n ·y.outh. Students· are UUe01q.g a.nd te-$pttod 
,to thts inf ormit1ion~ 

(34) She introdutes a new ta,pic• for discus.sion 
and geti a student response.. She ·eli'Clh 
opinjQns and tri:es ·to c~arify .what the .-speaker· 
S'aid. 

t35,) She: revtew$ whot th:e speQlc-~r stt:id .to 
make·a pofnt .• :Jfle. ·students r:ac·aU lhat thls 
happened. 

(36) She le.oves the dllcus·sron o:f ,the. speaker 
eird goai on to-the n.eHt it.em tor the d~~- TMs 
a·ctilHtg·ma·kes U$BO~ lot~I r~:so~n:_e.$ and ~Is~ 
pro1.1ides a ue.hfcl_e. for reu,ewmg old mat.enal. 

(31'} She ;s no,t botfi'eted by her mistake ·and is 

abl~ to u1u9h at her-s-elf. 

. She reuiews information .from pat! 
(381 . s: tudents do not recall everything clas$eS•, • 

. 1 S:3 
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ac·c-~rn.tel~, but th.ey s:~e,n tlrhaue an idea of 
~hat __ s~e ,s_ t~fki~g ab-oot. During the re:uiew., 
oew mformatton .ts giuen at the S:ame time. 

(3.9) Here S:he tlar.ifies .a terrn by enciting -a 
s.tudent res:Pl>nSBi The stud·ent rememb.ers and 
1, p.raised. 

('40) R ·t1udent Jndicates he '.is attentive and 
i'nt-e-re·s'led ~Y hls· comment . 

. (4 U She is· ctnnf.ortQble using the tioaril and 
sees: u.alue Jn illuUraUng the discussion. 

(42) She does not ultimartely carer if th·e 
:st.udents remember del ans· like nam-es. She i$ 
more interested in conc.epts th·an in facts. 

( 43) Student i's: intere:1ted in the toJjic ·-Qod 
comments to show, this. The·. t.ea.cher us,.es the 
op'f>ortu.nlty ·10 review and 11u11i;e corme-C:u».ns 
.Detween old materaaJ and the new. 

(44) nga(n. ·she makes tormectioni to a past . 
t.lass in .order to reinforce wh.y she has. brought 
i'n. thi$ new material. The studenb se·e.m 
int,erested. 

(4§) She' dne.s not trust them to go _to the: 
b-~tflrboni thems.e1oei. Cl~-s~ co~e~1ueTiess . 
: . . . dem:e ouer bmldmg m.dependence., tak,es -prece . . . . . . . d , . 
or -sh.e f:eel.$ they 11s,sett eno.ugh mde.pen encs 

d ·he needs t.o houe:· control. an s · · 

(•4"·\. ·Sh·e reuiews her eHpec1atitms for their 
w 1tl4' 
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,......,. • .,.. ....... ....... .JO 1.11.-10'.20 .... 

.i.11tral4! ornrm u:t mw they !lf)dioa n1 
t1mt'uboytjt Do_JOO!O•WIUJ. tMt? Oo.yQII 
.tblats tt\m owb fo br; rooc:2Qo you 1tiid!. 
lbtO' oe¢ds to be more ia hl!i1 sohooJ fD9R 
go Pc SQJ GordoQ':tpoiot of view folking 
sgut Joye·ood those sorts of tfltpg9 imttti 
A1,just tp\King abQut how to do it? 
~{Students 1"§90000 but !ftYCCPI IJ\ oo, 
tiallt fkwd tg ®kl 
T:( R4'8P()lld8 to Students, but le not In 
19'"rnt.nl with their positiQn) n.t•s 
,nt'~stlnQ 

·.$:(P.e~) 
T: So.you don't Urt~ ll would"ll'Oft. 
$,{Response l 
t Whet-~ I)". Sol Gordon talklno in• 
~ School, do Y0!1 thi"- he would !WM lad 
the sm-oe ettefltlon? 
S: (Do not think !6', ~veral talking at once) 
"Alol ot ~ le would IOUljl.. 
T:J.nd they're probably the onet who IINd It 
·Ule most Don't-you tlilnk7 
·s: Yllh 
431) I· Pml• wfJo try to gt eool n 
IOIB'IIY the QQtS who don't know yr;ty DMD 
lo Igel dlctf[ he M}(t,llot, JgL mfs? 
~ . 

t- Ht a10: something Jlkt t,Dot, g,;: wen . 
$· flt ;e;~·uie 90n7whp doQ'l-tbtsl dp it 
cio lt tmmo:,L 
C,1) 952 I· M- c« I t•xe wuc u,;,m·Uwt, I 
cyt out ot the Qoyl.on Jtwldh QronfcJOUI 
It ooc, along with whpt we bM been 
lo)klng abgyt. 't'tYo bfeO ta)ktng ci!®t 
Mrrwa n 8milffl"t)s!c wt m ,tht mom 
oC 11Mm:kf' When WM ft excoyptcsj7 
Aeyboqy {'ffl1Cfflbeg Z About, wtprt yar7 
S; IIP .CQCC tn»,mel 63 CODPUW 
r:nxm,l 
l#)OU{ N (12' c.u lbl1P91nt 1tt1tD11 
lR¥tJCt to ttc !II iat.ru:don btsrt': lhC 
lfDche:r !<ootfeternoo 0tmt1ona to mt l 
Thb pl~ is ailled Girnla and it seys no ant 
even knew where Ga!nla ~II 1969 90 
llftets l 068 it wa, ~aMted. kid IICCO!dino 
~ this lt't Ner Ule see of Gelilee end-we 
don't~ e bl9 mep of t,rwL (I Z),£& 
·f:'11 Y9M boJP·YI YWYt bffl) to IOJ Cm 
l{al 9ive ia " nm12m:1m Wr: know i!d:cm 
tmrua t1DMdo ia b,y Ult Qnd $ti :nw 
.SCo 01 GolUcr; ;, that la V>t mtbcrmw;t2 
Qto It Is lo tbt aottbl f!l'1) ai..m 
CQrmJctrly M'90Q Ahjgit the Qcw1 SCI is 
IDID tomr:st, tbt mjdcfht.ct(j]t7 !No. the 
l>cOd $tM; ia the mtbl CQQJJJeleJy ·Eflll 
Oda:, lllOl) g(H A]d#, Let.mt 00 
~ this .tic.le, Arctaeoligists, this 
P!llllt unmer _,.. dt991no at Gamla, rs tl1lt 
how you say it? m, me) Iner, second 
"-c1a it ta Ill<• tho rortress at Mo,odl. 
Ue• NM!9!tf CIIPCAPl1 ld;e bult• t1nadl 
.Qtlglrml}ll 
.S:.Xtb Ki~ttm,ct 
l · CJ It 'Iht «:tfc)el INl)'tl Gorn)R WM DIOAt 
ltrQ,,gtn)g P(Lbs: .Jtwjsh o:hch p ing the 
&xno,, Eomin, In tict the ltodee Al lilt 
ZUJot; GS ~,cmmw 
~DPIDtl 
.S;: lfII lfll llJJ Dckel#ll2 

'behauior so th8t all understand the procedure 
for the ewcursion. 
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~....,-.r-ttai ......... .Jt ..... , ........ 

.I.:.NnJWJlb a IOYliJI EJlom:l:cl Ymt 
bD"IJW him \he Jmecot Ylt zeoJot,a 
Aa/Yfrt bia Jamil:, ca from GnmJo 
»Icfmt M)'body cemerrw \ht yem: v. 
ctYPI\ ot M§adO 1'odc"7 
S· t(nl>{ no/ 59· . 
~ no Wbco w Ult $ts:Qnd Tmt· 
gatrgyed? 
~ -
~ CJ;'. 99 the strgp)o)cl 1\ l1mde !bl 
Borooo:i cmitm Mam io t/Je year 13 <M!:7 
bidont ltl'3 :m Catmf® the text tw 
\bcJm:xt point ot iotmt> Wbeo they 
,xeovoted \boy f9Y)d P ~ uw,. 
,Joobd e;<o,tl)( Ul<C tbc PDt ttmy tAYJCI at 
1:11ma Utt they foyld I n)ikx,b, JOO) 
What':J D mikvdJZ 
S· l>,dtunlbotb 
I" AA ' very good, hldgbl f•) &:Id 
lll<!nno45 or mw be@ wn nmn 
,that.we tic,:d h;om the cptDQYlts. 
$· Sqtnd! Ukt lblY UB Pi IQltld f;r • .. 
I· JbtY net or nrtn31 
$·-They w.ea: 
HI'. \he:oroa 441 )L•t roe ptjt tms m • 
\iroe !me'* oon to lbe bQocd fo draw o 
time )Joel 'fbln m lbl ltUOUIIJl!it 
dntmycstl 
S; 7b Do PW¥ lsoA'I lit: JMPQlt"' vu , 
IDl:L 
I· Ym l'JD9Qffll gat ;ntc> ttw\ lo just• 
lllill4&. W~ ~wlhl!.t in'fflll ~irS':13 , 
T: 73. And wtlllt 1'111pp11011d In 73? 
$:(R~; not exectly,wt then~ ,.t' 
tt) 

T: ac RORWIS-- - Nmdlls.CUld 
T__,l• (TolkiJw1 es 8ht Ylrit...) . 
~ The 9eCO(ld t~l1t. lO:O.I ()i the 

tt.meltne hllN_ (4l, Ib1 B9DJIII Gtonl
Ml>'90C CCIIC!tiber bil ,_,.7' 
s:<D1011tmi 
I· CJtachm: om wilb 20lfldiDA cw& find, 
Qllt 01 Yn:mtloo's twDtl 
s~ lstud,:m rodlo, Ill ptlmpl) 
r-·_ YM ·9w c]ose pr¢ogj, r:11't'lfflN 
YHPrlim OK, Vc:zmjllQ. First of all M 
·went to Gem111; ()( Then lie ftftt to 
..ler:usalem 1W1C1 destroyed Ult ,econd 
~It end fl"9IIY the Ntiiott. So, «t • 
tlrnell~tl'lllt~-howit ~- (~-
¥0sc q,JHtloo Blffl. 
S:.-so m• m Um - PtGPM ■ tVlioda, 
t.. ~u DP fill sticnl smu,1t vddc 
lilu · 1,1 rot rug to you what 11- • • 
<$ ~ p11L&W as ,tie look., for tne p,lecel 
(~eocte}, The ..left hald off tlle'Roman 
~ tor a wtwile with a hail of ,tones and 
trrows;' but thin 11 '7"t wtncbtoml blew IC>
• ~)~I CIJJ a:adi~ from •t!UMi'lrl 
lAlked to you "4 1! bbtodPO- I <t02 
MIY90C~1illcs b!3r:«ae7 !olePMZ 
Rememtwz 
~ & I C#¥MMt- qrd'IOIY 
hlll bis benrt «iwnl 
I: he 0139 wrn\e d1md Gale md )dJlt, 
boootned ttiw so this la lriiin bl@ h)fll«)', 
.S: tie m Um:t, dt#Z 
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,._... ·r-tta .,..._...JO ~·•t\Jt a& 

I- ! dool LMms be :m UW I llrink ttat, bl 
gtobnb!l! hetlf(I Qbout It,, Ho llveg <kl09, 
iM1 tjme (Student ~ng et ~tune 
a; t.elldler and beth ore In ~neot). 
Ri#, that's ri"1t. "h ~ws beld.offthe 
R011l811 O<tvanct f~ o ·While with heiL ... Tht 
~ were st:rvd< full in the face by• (Jlil 
tllet amed the Roman etrow1 but-checked 
and~ eioe their own._· ( Talks about 
,Jo,caUon, aks me aboUl lt<lfld I ehill'e Whit 'I 
know) 
I Q;04 ( pes,es 8l"Ollld o.plctn with .t;ht 
~icl~) li,).kM pf like.what :c • N 
WfW the·roovin Qbcljt'tJwdo, QI( So, 1t 
sey, htre, at ~ sight lllso foim frescos on 
ttie W11lt .•. (end Other dl,cus,IOII of locetlon 
and 1:M. walk,µ, Ga!nla) 
S: (Some stud.int rftlP<JnM In ccmeetlon to 
thepitt1n) 
T; It doeS not.,ay whO l;:dlt l1elodo. (Oll<s 
me., I .do not know) ( linwi 11llowed without 
talk lor a few NCOllds to look Ill the 
-pictln. Then the time comH lo go 
~lrs to the ~ati llou\l~ __, 
,~ ~ bo\lroom stop. (4'J) AU wfll oo 
to¢«etbec ®wAt.ola to t.11e botrox,m 
becoW IJIC imtmc, ont i, not io :,Pdtim 
1)1'.W cm the temc dQe.9 not DJt to lost 
kisn;;, ttic mwrssotooing w·ttct ,n wm 
go lit \he- Ume (4') ~ 
peocttd, to Jd U,cm know :«bci te tiPIG\ 
@tit tn, Cfloi:Msob BoutllMl 
Wbeo WC ·QD down Lbm: lhfla: wjJI rrt,ehb' 
bt oJot of ml cblJ<t!O \bn (Student 
mt, to tcoow it lie cm t>cot ttcm Lil" Ibl 
temc l!IJOci!UbiscoameoP Y00@ MM 
the mt:roooi;, lJld then wne io m rnov 
!ID V:ct you m roe ot on t1rota wm 
Only~ stay io Um:rdnrt 6Ytrrn'1411 
(J( 1.i·. 90: 
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Ben-Onr 
c.onc1us1no 

1·n· th·i$ .chapter, I wn1 -syntoesi-ze the pre,vi·ous..chapters (R.e,b·.Mnic :s·ource:s, 

Contemp.or:ary, JewiS.f1 Source~, Contertrp·or.ety· s8-.,.,.1Ar c :· . · ·) hi · 
. . . . c1,,_..,_ u ;:Jouree,s., w . ch 

pre:sent,. in theO:rattt,al terms:, e.rtterie- for th~:g·o0.d :te.achert With what 1 
observed ·1n· class..ro.om$. Then, :01s·ea .. upon wh11t I have .• learned ltlrol!gh rn~ 

readtt19· and o.J;l..serv;~li-ons ,. t wi J l ootHne \he qu,a 1'1't, e;s I fee J ·are m'ost 

imp·or.tent fO.r a ReJ.orm .. rel1gious·sctioot te:ec:f'ler to PO$$e.ss, 

The ·deterroinetion o<t- who is a good leet.her tnvolves e .certei'n •amo:unl,o·f 

s1.1.b j ectt vttij.. OA.e .. ,of the ptob I ems tr1 this ex,p J oraUQ'n ts. t-ha:t w-e. who· h~ve 

·had.,so m1my1 t.eec-hers;- cons-tl,ier ourselves e~i:rerts•in teacher e.v.alualfJl·n. This 

is one of the ·b-iases by whic~ l :am batdene:d as we:ll. several tettoh'e-r-s in my 

e.duc.a\iona'l care:er. nev.e s·erve'd t;ts,role· rnode·Js wi.th w.hom 611,ather t.eechers 

ere c'Orrrpare(:[ In. one .way I. mus.t not c·ompJe.f·e.lij;Te:tv on these, mo.del$ ,to 

judge an oth.ers,, bul on. the at.her h~nd it is tmpo:ssJtHe 'to c.0mplet~·1y 

s-e·p~tate m.any years •of influence with a f,ew, month,s, qf research. In this 

light. 1 must a'dd that I. did not fe·eJ all the teacher~ observeq ·were excellent. 

T~ey 811 had strengH~s. which t.tie,y use-cl to rais.e the Je·v.el Qf ,th~ir ch~_s·s, but 

most t.atke·d the e·rement that dtstingu:ishes an ed·~quate'. teaoher fr.om an 

exc:ellent ot1e:. some of (his is :basea· .on first i.r(fpre,ssto:ns of the .c'lessr.oom 

... .. tH· ,·.· ••r"-~-of· the 1esson b.lJt AOt elWays. s1 tuet ton. Of fer, thi.s ch.ange-0· m ' · ·e. co ... ·"~· · ' · 
. . . , f :·ns wet:e rai.s,ed·than answered. 

In the proac,ess Qf thts ·study rnore,ques .IO · , 
. . . . . . . . . . . , . rface of determin.ing what makes 

Th1s stud.y. repre·s.ents a scratch on the su 



Ben-Ora 
Conclusion 

one a good teacher in 8 Reform 1. re lglous school Som 
arise that deserve more -study follow· · 

8 
of the Questions that 

1. Why an~ teacher~ h1red? 
2· Who is the best teache~? 
3. Why were all the teachers rec 
4. Why were 

6
11 th ommended women? 

s. 

6. 

7. 

8. 

9. 

e'.ementary oge ~~~~~:~~s (except one) teaching 
What kind of perso·n ch 
school teacher? ooses to become 6 religious 

Is it valf_d to say that criteria from previous centuries 
from a different culture are applicable today? , 
~o~ ~an evaluation be conducted effectively i.n a 
I elJQlOUS school? 
What connection, If any, is there between the rate of 
salary ond good teaching? 
What relationship is there between school environment 
and the f acuity employed? 

l 0. What role should the students' pBrents hBve in the 
school? 

Classical Jewish sources and contemporory educBtlonal sources 

ennumerate meny QUalHie:s desireable for good teachers. In observing 

teechers tn .. actton in the cl,assroom many of these qutilHies emerg~, Blthoug_h 

some with more frequenc_y than others. Almost i,11 the teachers observed 

(except for teachers F and 1) display an obvious care and like for the children 

they teach. They know their students names, know something Bbout them not 

connected to the classroom, make an effort to help the students feel 

comfortable fn the class, to feel comfortable wlth them as the tef!cher end to 

get along with the other members of the class. The majority of the teachers 

appear to enjoy their work and ere h0PPY to be at the school. However, only a 

few (teachers A, c, H) Indicate 8 deeper understanding or "the soul or the 

169 



.Be.n--Ora 
Cun c I u.s,f on 

ch'i ld" tht~ough theft word_s· and ecttons., 

Most .o'.f th'e, le~chers are tiTemlie:r-s of u· e . . . . . . . 
. _ . , , __ .. · · · 

1 congre:ijl:ltrons in •which the~ 
teach, so they htrve ·an investt,r~nt in the tnstit r . .. . . . 
.. . . . ,, . . ... · · · tuon. They, can, poteo:tial.ly, 
mfuse the1r, ·students Wittt .a c·o·n,:,·er·n· and 1·011a)t11 i ,, .. t·" . 

~,... "'~· · .\:I l'Qr . ne congregalto'(l ih 
·'add'i'Uon ter. transmitting the g.oals.outline!l 1''.n 'th·e curr· 1 · T • • . · - · . · " 1,cu um. ·riere nsed .not: 
be ·a re.qu-trement -for teachers .to be members in the c,ongregatlon,. mJr.does it 

ins1w.e that a t-ea-t~e:r is go·oQ. 'b.u't lt do-e.s ad.d an important ot,m;ension to·· a 

teacher's tontri'bufion t'o =O child's Je.wfsh e"d1Jtat.i'on. 

The a·wereness Of a .need 'to re.peat material t:hatls not cle.ar atid.to 
rijview· old materi·til before cot:tUnuJn.g was :oosery,eo 1n rno:s.t ortbeteachers. 

Teachers wfllingly t-e·R.e.' the time. to·expla•l:n, as·many times.as needeo, 

tostructions for tasks, inform'tltion from previous clas:ses,, and C:la.s.sroo.rrr 

procedure-, Staden ts in each· of the c 1 ass:es show ·an interest in lhe. c) ass 

prsc-eedirlgs· througJ;i: their quest:lonS:, though man_y .of the.QUe$'t.i'ons are,'low 

leve,l, inlo:rma.tion g.oth~ring qyeslions, But lf te,acher ·suc,ces'S ~.t(n be· 

mettsured b~sed o'f, .$t~d-~nt ihfere.sl, exhibited ,jn P.art \hrough tlie,lr questions, 

.aJl the. teachers:hav.e s.o:me d.e.gree elf success t:a int.er:.ettlng WHh· students :and 

sparli·ng th.eir i r:ite.rest. 
ihe ,env+ro,r;ment i,f tile cla'$Sro.om-with en of its dY,namtc,s ptollicfes 

. . . . 1.. 'rom W:h:ich lessons can spr1·ng .. For many, opportun·, ti et f ~r human :1 n terac 1 on ,. · , , · · · · · · · · ·· · · 
· · .- .. •. f . . w student joHHng me class to 

example, one, teather us:es the o.c.caswn D 6 ne · · 
. . •. ~. · t · table wHh ·a new 

tea~h th.a lesson o.f ·ttelpfng o:thars to feel com or -- . 
. . . · . · . , .· . , , t . h ·s thi,s lessor to fhe :,students 

. .e.nv1 ronm.ent Thts Is the second t1rne she eoc e- . :• . 
, . . . . . . .. ' •. -s a C'lassroom .sH~ation offer$. But 

anti dt~p:1ays her :c.omf or::t .w1ttl the v.ariet,e. · 
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Beri-'Qr-a 
Conclus•lon 

few of the t0:~cln~rs t-eke.. on1hlar,i cla _- . _ 
. . . . . . ,::, . . ssroom oceurances arrct.turn t11•e"m• ln~o 

te;ecnabl e; rr:t()rne.nts. · ~ 

The collection:.of tzedukuk.provide:s· ... d·· . . . ._ . 
· · · 8 rea y--made. less·on. so . 

te.ac.tters use; the opportunity to talk ,about the . - ·r· . . . · · me 
· · · · - -· , s1.gm 1cance of c'.oll·ecting 

money •for peof)l:e wh0 do not ·ha•te. enough,, thus -str.e,ss'ing the ldea o.f g1viri9 

·.help ,t.o tithers. anti ln.volv1·n·g t·.he· st•·•den·ts··1:·n·· A · rmnc·r·e.-t· -t 
· · · u · · · u ~"'" ·' : e way wi •h the· les,son. 

Oth.ers. m;erely, f acHHate the -collecuon, givfr,g ·posHil/e re·trrforceme'tlt for 
:g)vtrtg_! but not mak'l'ng a less.on •out of i.t.. TtiJs ,process of ,Qh•tng ·during, 

re.11 _gi0Us, sc:hool tilso has._greater fmpHcaHons' tor Ute continuanc_e, or th_e 

Jewfs:f.1 cornmt~nl t.y by. these. r uture su~porters; 

.A'll the sources agre·e 'tnot the,.PhijSic•a1 environment o,f :the-clas:sroorn 

has ·an important foncliilrr i.n contrfbuti.n.g,to effective learning:, All lhe 

teachers· .(ex:cept· teacher H, who has an unusu~l s.ttuation in tht1t the phys.ieal 

envi'ronrn~nt of t'rer c1es-sroom preserrts1mt1nij challenges due to ·aonst~nt 

nois~,, bu.t compehsales in other ways) .aispiay art ~vii"areness of a need to 

cre:ate a. 1:Heu$a'i'it pt,y-$i c·al' envH·otfment in t-h.e classro.om. From sitting ,tm the 

$~me leyel as. Hie• students., ta ustn-9. student work to data.rate· tne•wans, on 

the wl:inie,; t'h.e classrooms.@re warm an~ inviting_: Teacher G e:xbibits the 

most unif;-ed room de-s•igri in whtth.·everything:connect,s to. the ·GurricuJvm. 

The cla$s stud res 1.srae.1 so the ~oom rs filled with pQster.s, maps, ar,ci· olher 
- 1, 1.1 . ,. ·a·n.:a l'l"fe This .teacher even goes as ere-at i'on.$· that 111 u.strt'! te· lsrae 1 cu ure u. · ·· · ~ · · · -· · 

. J' r ,me This'. corHribUtes· to 
f.:ar· as to ht,ve the cJ oqk· orr the wan set t@ rsra~ ' 1 · · . 

. . . d'· tile they are aware,'Of' th1s.'by 
the· real H~ .of tfl:e study and the students m 1c · - . . _ _ · · 

. . t ·,t ·s set to 1sraelr time'. 
reJerring to the tJ.ock and noting th6 1 - 1 ·· · · 

191 



Ben-Ot·a 
co·ncJusion 

Dn·,rare ·oc.1tt1$ion an ex · -. ce~oonal emotional enviro· n· m· en· .. t ... . 
. .. . . . . _ . · · . 1s created. 

Te~ieher H, worktng 1.md.et the most eilverse ·ph .-" 1 . . . . .. . 
. . . _ . . . . . . · · ysi.ca contI1t1ons,(j'n wh'ic~ tha 

:rQom i.s not ~nt1re1y Glosed off from the haf1,,u ·11 ct··. . , .... , . 
· .,,{!1:1 an I o-ther qtassrooms. and 

t.he're: t·s a :great deal of noise d.ur'ing the entrre "-l~s· Ci· • . ) • 
· 1r.., -.,..~.ess.1on , succeeds in 

e:stab I ls-hi ng t.he w.arrne-st ·e.nviro:nment ·as far as ,st.trd.eht ··-t'eacner ijfl'd · 

student-s'tuderlt •i'nteracUon is ·concerned. "The students reel comfortable 

wfth t'htr teacher ano. e1ictf other ~nd thls allows for .a tJiai::usston .that to.cus:es 

on the persohal ts-sl,e O.f thoosThg the 'id.eel dat.elrrtate. There i~ a Hv.ely 

1nterehange and·rn~,ch laugnt.e.r during• the class pari'od. 

One,. df st in_ct ion lhat ean b.e: m.ade between the cJ.assrcal souraes: studied 

a,nd cont:ern,porary :source.s, both secular and Jewish. cone.ams. a·baste 

as.s•!Jmpt ion .ab_13ut student motivation. ·in the. mind of the rab.b.js, students 

ne-ed ta learn the matert'al, Le. Torah, in ordet to Tfve .. Th:eQ expect SJl;(d_erits 

to i:tes•ire the :kn.o'Wl ed,g~ that their teachers Jransmil to the,n. cp~tetnporary 

source.s begiti Wfth Ute t~S11'tnption thal studants .. do not want to:'be in the 

crassro-o.m.. The .teacher .rn4st- mot.i11-ate .slyaents b,y fir'ld.in.g ertraUve ,.w•aijs to 

make. th~-class .enj..o.y~ble .a.nd ~eep order._ s:eQaJar ·sthools can mot iv,.te 

·stuJte,tts to a.chi eve b:g,mean$ o'f gn1des·'a$. ln&enHves amt t~& e.mbarassment 
,. . . . f · d. -1·t ·e· .. ..-.ate ways to mouv.ate Of expulsi'on. ReHgtou·s s.c:ho.ols must m a -- 1

·
11

"' · · 

stude,nt:s. 
ihe ·rabbi:s talk ·about U1e:need to,r~ward an.d pun·i•sn.ln lhe classro.om 

. . - . , . ., ··ro 08 good beha-vi or and halt .bad 
U1Joa tf Oy th,et t awa_renes.s Of tbs nee a to, rern r · · " , _ . _ 
. _ . . . thf's is.sue wit~ _gre.at attention to 
behav10.r .. T'h:e se.cular sm,rces, elaborate on .. 

. .. . . .. . . . . , . ,. . ra·is.e @M specific langtJa,ge: to· use 
deta1led mi~.thoQs. of ~ow to d:1sc1p1Jne an~ P 
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S-eq-Ora 
Ctmc10s11~0 

SOJ,!.(tes St'lJd1ed. Al'l the· te· h 
. ".. . . .. . ., . .. '· . . ace ers dis.pl.r:(ij their preparation throu.gh the• 

matenals. th.ey bnng for the .class .sessh>n 1t . . , .. 
. . . . , .. , _ . , . . . . . · · · . v ,eachers. D atld Ft n,e. papers. tt:iey 

.ere a t-e 1fl dQ\Nmce ,( teacher A,) a ·•schedute . . .'t . .. . 
. . . . . . , . . . ' · wn ten on the board (le&ehe.r CJ, or 

a ver.ba•l outlrne; at--the begjrir'titig of class (t . h ) , .. _ . · · · .eac .er J , deta:lled :not~ (teacher 
'E) or a com.plate: enviroritnent involvi'r:ig IJrai"' w· :1., h .. . . · .. • · " · or:"•, P .ys1e.a1 movement -an'd 
.cooperation lle:iween t.la.ss.mtite$: !tee.Gher G·) Tw t h '( ) , .. . •· - . . · . · o ~ac ~m.s l) ,F ,. h1Jw·e!v'er, 
Te:ft the :c.}a$s d~rirrg lh'e :sesston to net mo~ m·· .. ·te·•r··1· l tt.. · l 

• •· · • , ., · ~ · · ' ... , .Q. a .s ney neg ecte.ct tu 

bring. ~o tt)e tlass in ~dvanc·e. This.sbows a 1acl<' in tnei'r' p.reparat.ton, .bvt not 

rtegng:elic.e. (Te·imnet n~ cfass $esshm. involved student prepar~t:1on .. so it is 

not p.ossibile to ev.all)tHe-.th~ teachet"s·skHl't 

The se-.c.ular s1luraes put great em~hasl.s on s.pecHic Sk!ills• and 

strate,gies ·t-0r funcltonfng in .a··dassroom. The n.eed .to es,t'abli'sh .st.andaras· 

tor :Cla.8's procedure., rules f.or cl'assroom op.er,a'Hon, ·and cl~.ssroom. 

mana·gem~nt issues, •ap:~ar througho.ut the llter.ature. The. te:achers or 

younger students,{A,1:1.,;c,E) 1-n:diaate ·a c.le:arer aw-areheSs·of lhe neM f.or these 

gulde'l'ines. 1·n contra$t., :the.Jewish source,s, both ·c1a_s:si,cal .and co1-:i-t'empor.ary, 

fO CJ.;1$ m:ore-C)r'J the idea of transmittlng o herita_ge,and: me teacher QS,role .. . . ~ 

model . Throu·gh Ure ob,s.er'!iaH:ons. H ·became .apparent loat te~chers gtve 

strong m·ess.ag.es to m~ir students, b~ rr:real'ls: of hoW they b.ehave -and 'those: 

rhe$:Sige.s infl'.u.en:ce ·{h.e stu·a.ents· t)'f1h€1vior. The wa.u the.g ~elate: to tne 
students .. , how th.ey .. addr,e:s$ them, how :they :res,pond to gu,e,slions, how Urey 

dea·1 wi t'h e.xp-enencea that :(t'fe out ·of Uw-Qrd'insr.y all effect the. tone of' the 
- • . . . , · ·1 · · tlage and non-verb.al. me$..s~ge-s ,{fS 

~lass. The studtmt-s ar-e·.aware·-of body ang.u., · ' · 
. , • . . 

1
. . . . aott1·a knowled@e of •s.peci'fic 

wen as the verbalized rnte.nt of the esson. · 
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B'efl-Ora 
Conciusto-n-

.e_dUC'ill 1 o.rra·l skf 1 M and :/j cons~l ousness o'f h .. . . . . . . . , . 
. , . _ - ·ow .one, proJe.tt_s .to a room f i:Jll of 

stud.ents:are ne.tes-sarv. The sou.tees aHe:st l I,. tt · . · 
. · -·· · 0 uQ 1, •and S·om~·.o.f the· teachers 

snow aonny et practicin·g bottt -

A.notfler s1 gnHioant factor 'that appe·er-s in·· .a.Jl th;,. . .. . ..... 
~ - · , . · !J I:; sources consulted 

concerrrs .the te:achers· will'ih.ghess to and skill w···1·t.,. co·n t· · th · · . " 
. · . , · • JI ne.c. mg e l:ess.9n. to 

t he students· live.s, Stu.de.nts.1.esr.n .. by doing· anq f.hey learn by .6sso.cJaHng new 

irtf.ormati(jn to ~ast experiences. Tt1e 'teactie:rs in. th.i's study· extHblt varying 

.t;le,gr.ee~ of ~l<i 11 i rr •sfrow'ing the relati.onshi_p. For ex·ampJe; -te.ac;h'er .E does ,so 

by means of Quest fon$ t_hat draw :the students into.the. ctiscuss·ion b,y as~fng 

lhe'rn abou.t an experfe:r1ce. l'hey know.. T.eactre.r F structures: a unit to study 

·~bo~t gran.dparents .and actuarty invHes ~randpl:lnmts to come to the. 

e.ongregati on as the cJ.1i mi ria:l i n:g program. An.d teacJier:- H begfn~ with :the· 

students and sp'e;rrds .. e class perfod talkfmg ,anoul a to.Pit .of int,~rest to tJllis 

age group, ciating~ an~ througt.1 tnfs br:ings Je.wi~h co.nte'ilt to the ·class 

s.e$··s·1 on. The i.mp.or-tanc:e Qf making th i's ,connec.tion ·ts. ev1d·ent t:n a crass when 

thi's a·oe.s not o:cc'i.w for a, peri>od .of nme o.ur,ng the l1fsson. Teadi:er E be.~i:Ms 

to lo·se contr:o·1 or her .clt>$S (students pulling. their:tn-ms inslde _thefr $.hirts: ot 

askiri.g t.9 go :to lfle.bathrtiorn itdhe middM oJ the less.on) W'hen she contiri'ues 

for a ro:ng p·eri;od Qf' nme wi thou'f making ,a c9.nnection betwee-ri ttfe BibJ,e 

stories she want.s :to teach· and the• stu.oents :sitfing tn net clerss . 
. ,- . , .. , . , 11 d~line.afe the prop.er at:titud~ il 

The setular sources _do not umlatera .Y: ·· _ .. 
· .. , . . on the one hBnd, t·ea.er,ers need 

teacher should have t.oward .a .Particular Glass. .. _ . _ ... 
. . .. ,· -1- .. that can llrise in th&. c1a.$sroom. 

to be f.l~xi.ble and adaptable···to all s1.tua 10ns · - . . _ .. , . 
. . . . , • _. . . . s anti must be oomf ortable 
A teach·arl's ooncern"ed wl:th human r e$pqnse · 
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Ben-Ot;&i 
.Concl us.1 on 

apjusting hfs/her.beh~vtorto:the challenge ·.. . .. . ·-. 
. . . . . . . . ,. . s 6 .room f,un of .young people Glh 

,p_resent. O:n the Qt her ll'tflnd·, .a· teacher must es+ ... 1-.1. h·. .. . . . ., . . . . . 
· • ~W) 1:s sp.ec-111c tlXP,ectatrons of 

beh•a,VtD.t ·, lb ,,w~tch the students ~dhere so th,.,t tb . t· . , . ·· · .,, ·.. . " • e Jme sp·ent in clas.s 
focq$,es tm learnin§ an~. not .on ~i·sctplfnej Students need to feel comfortable 

in order to interact w.i.th thB re:.a_cher, t.he-otne,r stud~nts and .the materi.~l to 

be sludlea, so there ·must bl~ ,a feeling or opBnne:ss.. But this o~nness must 

co-ntrol and ·not allow cha.os·. These two quaill.ties ol flexibilHy .a:nct 'tt.gtdVty 

appe:at if)"Con•tredtc:ti,o'fl. but the etf:eG.tiv.e, teacher·baTance$ bnth. ·reattrer G 

e,stetrl,l'S'hes· an e'ilvirOhroe1:it of tin op.en. clas~room in -whJCh :students move, 

aroun·d the room accornp:Ushing :l:O$kS at the•ir own pace, out she keeps contro.'I 

of t,he movement by c:fieckl:tl'g wnh ttie, stu.dents to .eva11.tate n1e /ate of: their 

'QrogreiS:$ and to ke.ep th,em on task. reacfier F sh9ws he'r confusron about 

s.gnthes-izing these two elements~ Sometirhtts sh~ would tell sluo-ehts to do 

.the ·work "how.ever yoo waot/ :but when s,tuctents check oui: with her to see if 

they reany~ can· do the task .however they wan,t, lhe teacher: 1nhibi,ts the.ir 

actiVH~. The majofity of the te:aehets extiiblt en unuerst:anding oJ the ne.ed to. 

inte:.grate two c..oriltadictory. s,ystems .M ope't:~Ho.n. leather i:11 showed the 

gretrt.~st comtor:t :in ~truct.urlng rree.dom. i.n .her c'las:s. 
. . d •t, the 'bc.sJe a:s•sumpUM of rn·e B.0sed on pr1ncip:a.J recotnmen a 10.n, , · u · · · · 

. . . . . ..... , . . "d The writer re·co.gn'tzes that Jn a:iiy 
.0bservat i'ons is that the t~acHers ar.:e. goo · · 

.. . d"· •. 9. ev-ery tnlm.fte of cia.ss nme., 
t. . .1:assroom sHuaUo:n th~·act1on goes or:i un~ · ·· · · . 

, . .. . . erf this As·an ob:serv"er iii toe 
Tlie· verb.attm transcriptions conveij,8 sense · .,. . .. 

. . . . • ··t· . .t1otl'S. Through rMdmg vanous 
classroom I wi'lnes·s. d1fferent teachrng S'l u.a · · . 

. . . . . , . . d t.eacher:ernerges. T.hrou·gh .a 
ectuea:i10n sources an 1ma.ge of the,gOQ 



Be-n~ora; 
Co.n·c1 u.si on 

tornpari s.on bet weei1 what th~ 1 · t t 
· · 1 e.ra .~r:e. ,sa,ys ~bout wnQ't :s·h"ou·1·d . · ~· ... 

· ·· ,u . . · (')CGUr ,A 8 
cla$sroom ·and WH1~t actually• £10:es,dccur I am·· 'bl 

· --- · ·, , · 8. ·,e to soggest crlten-a r 
co1,1$ider the tftost import.ant terr Reform n!'lig• 'io·us· .;\,,, . 1 t .. ..... · · · · · · · ~¥1!00 .eaizhers,to posse-s..s, 

Ah issu.e that. is ·of importarrc:ermore in the .. sec.u1ar ,e.ducatlona1. world 

th.an i'n the Jewrst1 is th·e issue oT pr,of,esslonaHsrn and itc,covnt.ab'iht.y·. In . 

:se.c.:ular S.Ghools tea.clters ·are. e~·a1~a.ted w.fth the idea iJf ots·eer"fi1ng wnetn.e·ror 
not th-e.Y, wlll be ,~ehirea. Teech~ers cati b.e. hi'fed or ffred based an·what occurs 

1 n the•i r cl tlss, and must at1swe-i-to ah t:1Uthorf ty... Re.1 i.gi ous school teacher:$ are 

·genen~lly, not :a:ven ~e~aluated, r10.sr often the sleff of reh§ious seho:o,ls·•i•s 

made. u.P of pe op 1 e rro~m. tr,~ G.cirn.rrwn t.t,y·~ parents 1md. c.Qhgrega.tl on m,emo.ers· 

wh'O may, 11 ke chfl'dr~tL who rna.y even hav:e te,tfchjng expe'H,~nce, but are ,h'i:'Jt 

s.ubj~ct lo 're,vlew., The get\eral .aHH'Ud.e ls one of ijt!'titud~ that these. peo.pJet 

·are wnling to devote .the'ir t,tme lo the sth'dtrl, so·what the,g do i'n. the 

clas:sroom ts· no_t qµe$tj oriea.. Vet !here· iS also lfn ·afr of trust and ·confide,nce. 

·oetweem the principals·of the.schools: v·isit~t·and-tne t.eQctte:rs. A.)) the 

pnncip,als'. w,ere eager for mg vfstt Also t.he·teache.rs.we.lt.ome:d me into their 

rooms, even· if th~ did·not Rnew.· tn advance of my plans to o'b?erve·.them. T:o 

provide a i:sy~tem of min""",thre:a.t.eriinQ .evaluatio.n for. the<te·Qchers would 

beneti t ttte s:choOl and ·the: teachers: wo.uid·-appr~cl~te the attention. 

Most o.f the t0'ach·ers display ·a l i1<e for U1etr students, 'but more \han this 
. ·· - -. . . . _ . •it ular' teachers~ t1eed spe.cifit' 
1-s. necessary .. . Jew1sh teachers,• Just 11 e sec - .. ... . .. 

. . . ... ·'t · sur-tive in 8 cJas;sroom with JU~t 
.skills :fn order to ,sucteed, It 1.·s possible · o. ·· · . 

· · · .. . . . . . . . . 11 l'ika the te.~cher ~rid may even 
a· gt1od teaching p.ersonaHty. 5ludents w,. . . , '. 
. . · . . _ . . . . But the·students anralso th8re. 

·emerge.from lna expenence· l1k.rng.Jo.da.is.m. 
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Ben-ffr-a 
co-ncrusi on 

to 1·e-arh sromet~·ing concrete ebout tlieir rer- ,,••· .. . . ... , 
. · · · 1Y10n. Judal,sm 1i meant t,o be 

1 i \1ed and one ctmn11t b.e a prattiti ng· Jew if on·... . t . . . 
·· 8 Jus {eeJs ·good abo,ut his/her 

re·lig:iOU$ '$ChOtJl t:eaeher. l'f :a teacher cannot fif'fe· c··1
1
·1; 1- · . .. •· .. . . · · · • .. · • · .. ,.e ij cor:nmumcate the 

knowledge; the crass time ts W:&.s-te .. d· Th°'r·e· 1· <!, •f . .:.r· too·1··tt1· . 1 ·· t·i ···· 
~ - , · ,;; . y .., . · 1 e e f1ss · · .me to 

begin wH,h, s.o ea.ch tn.i nut}Yi-s ,pr~ci ousi..and strqu:Ht be u_se~ rnost effecHve·ll 

Re.Hfii ous school teachers do heeiJ lo-,ba made accott~hiQ.1 e. for •·what occ.ur:sJn 

the.ir·classroom_. The b:es,1c pre·m1i,e of the rabbis~ t.hat To'rah i's e-ss~ntlaJ for 

a .good ·n f e, qan be tek.etl' seri.ou.sJy_ 1n thJs mo.dern ,era,. rt reli~grous·,sch_oo·1s do 

not liil<e the, s.tu.dy pf Juctaism seriously, where, els~. can 'tf happen? 

A t:eHglo.u$. sch.o.trl tea.c.her need nolne .a profes.sfonal school teacher to 

be. e'ffe.ctive. In fact public se·nool methods o:f ectucatten will nct.ehva~s 

tr~nsf er ·to 'th:e re.Hgf'ous s_chooJ se:tflng. The. fnce:ntives ere nQl the sarrre and 

the time. of day {Sunda.~ morning, ~ffer a run week of'.s'etulat:schoor) requlre 

-a di'f f·erent s:e.t ·or .opera Ung prfnoiples ih. orde'r' to mouve-te students, A 

t e.a1D.her 'Wht1se O't'll y qua li fi.ca .tl o.n i,s ,that he:/ sne is a caring person·has the 

ptrtential to 'b'e •a good 't,eacher. Tr&in'in_g irtle'twhiing:sk.ills end ·th.e 

infqrttHttton connected to the s.ubject ca-n oeiacoomplishe~ H tt1e potenllal 
•· , . · . must also Mve an inner sanse of teacher ls wfllin.g t.o learn. But thot person , • · · 

d . ... 1·mnortant for the-·presetrt and will ,a f11i$,s-ion., that wh.at. h~/ she ts o.,ng 1-s l:' . · · · . 

mak,e. a dffferenc.e 1r1 the future. Along ·,with' the teechi.ng p~rs·one•lit9, t'h8 

· · · · . . . . . • •i . - n that gets translated. into 'the 
go.o.o teacher mu.st also b1:1ve ~ teJt1cnrng v,s.10 · 

. . .. ... .. the teacher ·and student. Helslie 
lesson and into the i'nterac't1 ons b.et ween 

. .. . . . . . es the teacher .to. contrnue ieven on 
ne.eos a gut~iJig inne.r vo.1c.e that e.J.lGOIJr'69 

toe rnos t tr'y'HlQ. :days. 
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~ -n-b_ra 
Conclusion 

The ·gogd teacher rie,eds to .h.~v.e.· the abir t _ 1. ·b· _ .... ,. ... . . . 
· · 1 Y ,.o. alem;e contra.d1 ctiOrtS· 

without f e·e1ing torn and eo.nfu,se.d, He/she rn· r, :t k - . . · ·· us., • now how le structure 

fre.eclom. in a w-ay tha:t 1s mutually -s.aUs:f~ij1n;g to:ttte-:tea:ctt~r aod the class; .to 

aaow for the free interchar:ige of questions-a·n/',·wers· . - d •. 1 . - ·- • . • - , ,,_ . . an exp orat10ns 

wHhout sacr=i .f1cing ·a sert'se·o'f ord·er. A·ga..oci te'acl'le.r. must als_o·be·abh~to 

balance .p~;tle.nc:e ·WHh irnpatl.~-itcse. He/sh:e needs· the patienc.e t'o gu_id~ the. 

1e:ernH1.g· process i11 a 'Way, lb.at fs cord.rortable· for the mem_bers,of the clas$ 

and et th~ s-~me U_me ·matnttl'1n a.lone. ·of tmpati.enee·· ta make sure that th"e 

leaY-ning pro.cess do~•$ no~ sta~n.ate aod. become.boring f or·t~e.'teacher and 

student. Th'e go_o~ leach.er mys.t also. b~1-ance new material -wfU1 what th.e 

stL(Q~nts alr.ea-dy know. The :student.s·need tofeel contl~t-te~ ttrwtiet the_y.ar.e 

leat:ni n~: -or they have ·no. re,as.on to. l.e·arn· it 8'y( the: t'e4cner must a ls.o al way:$ 

bring in new ideas; new cone·epts,, new fh'fo.r'matfoh t.o bting the -$lu.de!'hts to 

cte·ep·er leve·ls •of -understanding and:.in.sfght. 

The, crtte.ria f,or .the··good teacn.e·r:are v.arie1J ~rt~ multiple, but the· tru~, 

test '.o.f the crttetia M that this goal of t,h·e g:oo:d te·act:ier must be attainable. 

Th-is cannq_t be s;~meth'ing that is only ,r,ythi:tral ,and -u.nre,~J. The need :ror good 

teachers in ·ute. r.eHgf'()u,s 1;chool 'IS. too rmportent t.o re-le,gete It to paradigms 

. -d t ·her ·1·s· one ·to which all -should Of the. imposstble. Tfle.,model ·of the. goo_ · .eac - · · · · ·· 

as.11.ire ti:nd that some ton @tta'in . 
. , . . . ·. . . . . . . . to be reaohfng t~acners in Jhe areas o'f 
Teacher trammg p,rog~.ams, s-eern . · 

. . _ _.. .. . _ 't , b 1' •sht ng an .~peJiati ve ,cTaS:snlom 
g1v1ng praise, re.wijrd1ng gooO, wor-k, e.s 8 1 · · _ _ , , _ ,. . . 

. . .. .·· -, . the. sti..rdents' expenence, ~rep:anng lP 
.Pr:oee·dure,. connectlng, new-materral to - · _. _ , ._ .. 
. , . .. . . . . d kind to stud~nts, ~ut the. area of 
advance f ot t:he les,son, being fne11dlV an 
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Ben-Ora 
Conclusion 

help1ng teachers develop a vis1on about tneir teaching does not seem to be 

occurring. A greater sense of worth and velue needs to become a part of the 

religious school teacher's outlook. Teacher education programs htsve the 

responstblity of assuring this messtsge gets transmitted along with the 

concrete skills and information. 
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