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DJ.GEST 

B,iefo:rrn Juda·ism i :s dedicated to the· freedom, dighi:ty 

and wo•rth o;f e:ach· individua:l hu:~ra.n being. Thes.e eonce~_ns, 

in the br.oages.t ,se;n;s~, are identical with the, conc'e ,rns· .0 ,f 

Huni:anisti.c.: .Ed:ucati'on. .Ifu:manis:tic 'Edu9~~tion, .a methodologi:c.al 

apprQaQ;h, a_i -ms to fac.il1 tate· the g·rowth and deVce.loprttent of 

each indi y-idual, to encourag,e ,s-elf-ac.tuali•z~tion, to ·b'Uild 

self:...esteern, and .to e.ria.ourag,e •each .human bein.g to becqme 

"fully human . i, 

It is pos.Silile t0 ide.nti·fy huma,nistie met:ho{io.Lo<gie.s and 

treno.s w·i.thin the ;eJ:J;uc·~ti:.onal literature 0£ the Re.f ·o.r.m· .¾ove­

lli.ent. Th~ .new bt;frriolil:um rec·~nt,ly P,Uplish.ed by the C.en:tr-~J., 

.Conf.erenoe .of :Ameridan Rabbis ... and the Union o:f- 1.\Jnericart 

Hel;,rew- Congregationi:; ,,J.<;>int tommi·s:sion, ·gn J~:wisn ;Educa,tion 

:te:f le.cts the prolninehce .of t.heae tr·ends ~ The .. next task, it 

see.ms, i ·s tq <ielV~lop a me't:h,odology f'Qr trai:ni.ng teac;::hers who· 

can b:uma.niz:e· Re_fo:nt'). Jewish E(h:lc:::-ation ih the f =o.11,e·st seits~. 

Part One df this, tb;e,si.s e~plore~ the deflnitions of th~ 

terms., _phitosophies, ·and methedol-og'i.es which .are :promin_ent 

in th,.e .literature. of Humanistiq Education. en.apter on.e 

e*plores the various· ·d,ef.init.ions·· ~nd l;lses of the words' humanieJn; 

p'Urir~nistib., ~na the lik:e . Chap.:t.er Two explores the roo:t::s 10£ 

Humanistic Eduoat:io.n .! tt foc\ls~s on the early pione~z-i.ng of 

John Dewey in Prog:b~ssiv~ Edu~atidn·, anq the l.ater- develo~me11t.s 



of· Humg:rµ..stic P.syc'ho•1qgy. rh.e war.ks ,of .Abr~ham Maslow, 

Frede.r:i,.c-k P~r'is, and Oarl Rog~(l'.'s a~e ci.ted as mo.st. in-fl·u­

ential in. the emer.g.e_nc.e 0£ t.he fi.~ld of lhurtanistic_. Edu.ca:ti.on. 

c·hapt~r Three summari·zes ;t;he v~.$t literature of s·ecular 

Rumah.ist:.ic Eoucation. There a workin~ ·taefin:i;:ti_P11_ whielt 

·c~n. se,rve to gul<ie the development of Re-form Jewish Human­

isti'C Relig.i.ous Edu.c.ation is· propo•?·ed . 

F'art:· ·Two de~el9ps t.he idea that Jewish Education !C,~n 

ano at v·arioi:l:s titnes has oeen _li:whanis•tio, in its ,me·tqod_olp_gy 

and philo-sopby. The goal of this section of the re•se~rc_h 

ts t,o demons·trate th~,~ bun:i•a:ni.stie JewisJi E<:'.luG;atio.n is 

pos-sible.. Chapter Faur expl0r,es the- manner in which .si.~ 

Jewish philosophers or edu.ca,tor's ha;'?'e d~:\T<e",lo.peo. i:•Q:t'ms of 

aumanistic Jewish Eduoa.tion.. These- thinkers inclu¢le 

Ji1orde:ca,i Kapia:n, -~e.rtin ~upe:r,. Willi~ cutter, Alvin 'Reines, 

hl1~ majoj: propoi:ie:nts ot Humanistic Juda.ism, -and Ge,:r-ald. ·Teller. 

Chiapt:er Five is a su,rvet .of .s.om.e: of the tnaj or tretids in 

Reforil1 Jewish Education ·&S revealed in the education.al 

literature of the Cent:ral Conf,erentre d.f American Rabbis during 

the y·ear$. 18.86 to 1975 . +t 1s. spown that the i .nrluenc,e of 

Em~nuel Gamprap.,. a, Progt'.ess,ive Educator and d.iscip>l e o •f 

llew.,ey' s '., s·hape:d the h\nn:cfIJ._.:i.stiq tepd~.nci:ep in the ~~·f pr.m 

curricula, during. these year-~, 'Ch~pter:r S'i~ demo.nstr.at~s that 

tl\e new curric.ul'um published. by the UAHC--CCAR J ,oint C.o~;i..ssien 

on J~:wis,t1 ,Eq:ucation is the nex·t step .i'ri dev:elopl,hg a qurr.ic,ulurn. 

for Re,form Jewish Huntani,stic- Reli'giou.s Education.. 



Part Three serves as a, summary and conclusion of this 

wor~. Chapter Seven synthesizes the ideas and problems 

discovered by the earlier research. Primarily, this chapter 

aims to answer the questions: Can a.nd Should Reform Jewish 

Re ligious Education pe Bum~nistic? As a result of the 

affirmative answer suggested, a phil.osqphy for Re.form 

Jew is.}) Humanistic Religious Ed·uca.tion is propos.ed. F'inaJ.ly , 

Cb:apter Eight develops a model for a numanistic p:trogram in 

training teachers to work in such a humanistic Religious 

School . The issue of Teacher Training is shown to be a 

cruci~l area of concern . 
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INT·RODUCTI'ON 



J:n 1793, Solo_mon Mai::mort.,, ,the brilliant. P,oli~l:1. pl)..1.l<1>s.oph~er 

made the :followin'9' ob$·erva,tions in his Autohiog;raphy: 

I rtnis·t • • ~ say s c;tn.et:hing o,f ~e ·co.ndi tion o.f Je.w,ish 
s·choe].s in gehe·ral . . TJ:ie. school i .s ,co..m.monly a s:mal.l, 
s,rnoky. hut, and the .qhil:.c;lr~n- a:ire ,sca.t.tered.,,. some on 
J:Jiepches, sorjle e:rn the bare earth. Th$ master, in Q. 

di:r;-ty h1o.use, ;Sits ,on· the- table an-d h0lds betwe.en . . his 
knees ai i:>o.wl in ·wni_<;:h he gFinds- ·tobi3ic.6o i'nto, s-nu:ff. 
with fl lioge .pe,st.le like· t.h.e cLub, of Her.cules·, w:hll~ 
at the sqm~ time he wields -his -autn:or·:Ltv. The ushers 
g:i. V<;!- lessons,. ea-ch in his own· €Orner, a.net ru,le thb1s-e 
under. their ch~rge q\lite as despot.Tcally a .s · the- mastet 
himse·l.f. Of ·the b:reakfa.$.t, lunch,- and other food .is-ent 
to the s.chooi .for the e_hildren;- these g~qtlemen- Jtee~ _ 
the large.st share, f~rr themselves • • .• , .• He:r::-e the child­
r .en a.pe iritprisone_q., from mq.Jt-ning t-o n.ig:ht. and ha.v.e b;ot 
an 1):ou'.r to- ,thems,eIVes, .. exc.ep.t only a.n aft~tn_oon on 
Fri.days and ,at the New Moon. ( 1) 

This p~s:sage:, written almost. -200 years ago, des.c-r:ibes a school 

quite diff,erent than the ~od:1?rti _ReJorm Jewi.$h Religious s.cbool, 

both in · purpese, a,p.d i .n cha:·ra,:cter ~ 'Stil '.l., an.:yone conne.cted. 

•with ·R~fo·rm Jewish Educ,atioh ha_s c -ertainly- met 9i-t .i~a.-s.t -pn.e 

student wJi,o. wou·ld c::b..aracte.r ·iz1: his or her reli·g;fous sdhool 

-e~peri-ence .in much the, same pejorative, though hyperpolic., 

£ ,ashioh. . It is no new _r·eai.iz.ation that ··students 0f many Reform 

1J~wish Re,lig.1ous Sc~pols ~r~ hardly enamored of- the e~;,p:g·ri.ence. 

In 'f -act ,, I have ·often -encountered studen-ts in my; <C>wn ·Or otli~r 

religiou,s s9hool cLasse:s. who claim t:bey •r,tt~te Sunday S'Ch:t>o.l /' 

"Religio.u;; 5,cho.o,l ma·ke.s them feel . stupid, II o:r tti~y 11ha t-e 

W;,asting their. time study.in~ s;uc·b i1trelevant m{lterial. i, The 

f.rus·tration relt ·by teae-hers in sl:ieh a settin-g is· the. result 

of many fa.c·to-rs ~ I am conv].nced that at :l.eas.t ·qn,e maj:o~ issue 

at _l\and is the ''huma_n .$id·e-u o ·f . ·:R-eli.gio1.:i"s School Education. In 

many- w-ay-s, it is p'0s·si.l);le· t _h-a.t modei;-n relLg.ious sphool.s·., ~i th 

multi--mill.i-on dolla.r buildings·, 11 high-tech'1 educational tools, 
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and. p-ro·f ·es$i0nal educ:ator-s have failed t:e progr.ess· much. 'be­

yGnti the age of J ,ew,ish B~uc~tien t:tescribe'd .al:)ov:e by Ma_irnon .• 

In terms .of the level of' ·llhumiit.n.iting ed:uc_at:ion" wh.,ich g·oes 

on in Reform J'ew:ish R~•ligi:eus scho.ols -, we }lav·e ·a. lon_g way. 

tog~. 

It is ·curioµs that ,J:ewi-s.h Rel.i9ious Education_ has .ever 

had the· prob-1.em. of -d~num~ni~atior:1,. The· £0,ll:owing well-known 

HaS'idic legend, s·Etems to ,s)lm up the .. Tewi-s.h concern for the. 

ind'iv'idual human heiag~ 

Befa-t~ he 1d.ied, Rabb:i zusya of H?-nip-ol_i .s<:J.i.d-: 
·i, Ih the world to cotne they will not ask me . ., 
·• Why wer-e you nqt 9,'.ose'S'( ·1 

"th-er 'Will ask me ., 'Why ,·were y:o:u no't Z:Usya?' 11 (2)., 

If th_is leg-·end .express:e,s. no:rmative Jewish ph..i.l.gsqphy, the 

in.di vidual should iiit a .ll times be encourage,d to grow,. di.ev•elop., 

and be9ome all lie is capable of .being. It would. s .e.ero .tha-t 

Jewish :.edu.catibn o.ught not to i'nd:ot::.trinate. and s ,tifle .stµdents, 

m~i_rrg t .ll.em hate tl:le procE;ss a:rid -e,en:ten.t ;i .rq'thel;',. iJeWi'$:h 

stude:nts should want to grow', ·develep and b~ .all they are 

capable-• of hei.I)g a -s -Jews. H·o:w muc-h the rno·reso_, then,. shou.ld 

Reform Jewish Education enc.oura9,e student:.s to le·ar~ 'and g_r9w 

ii) an a.tmosph,~re· of f:ree in.quiry., joy., e;.1:ithusia:sm and b:uman­

•ne-s.s. 

wieth this in mind',. tnls tbe-sj._s- a;btempts :a $ynthe.sis of 

Refor.:m Jewish E~o.ucat:ioh and HUJna;t1istic Edu¢-ati-on. It is· an 

attem9t "tow.aras•i,,, thi-s 9-'oal J:recaqse I l:;relieve th9-t weJ and 

our w:o-rld _arce consta:ntly becoming., ~nd we ci;in c;mly develop 

precesses .and con.tent which wili be ·effective for our present. 

We mu.st always ·be pr-epared t ·o grow and ehang~. 



l'ihile Reform Jewis,ti 'Educat:ion: is not identical to ·Hum~-, 

istic 

·c .on'tent 0£ each catr ·be adhiE?VErd. Renoe,i a synthesis o'f· the 

two i,s ·p,Q.ss.ihle. :During :the pa:st twenty ,years prq~titi•oners 

i.n J>ewish. Educat.ion, a!).d p.articularl_y R.e·form Jewish Education,, 

h:ave o£ten. turned to· such t ,e_chniques as values .clari.fie.a,tio=n,., 

self-esteem educatiop, and stud'ent.-e:e·,n:tered 1..ear•pih~ adtiy-

i ties. All of ·these techbigues come •directly '.irom th~ l;>r'oad 

f ielq of llu,mqn-istic .. Education. 

·In f'ac;,t., with the puplica tlon of :the Jl~W Union of 

·Ant~r,ipp;,n Hebr~w Co.ngr,egatio•ns, Cu.rricu.lum,. "To See the world 

Through Jewish Eyes, 11 o))e• ca:n. identify ,the. strong imprint 

0£ I{umanistic Education-.- How:e~.teit, th.e Reform Movemerrt. nas 

av¢:ided makip.g a .specif.le c:0rnmi tment towards de,fir,,.in~- th'e 

curricul.ar .. g·oals ,and .philosophy o:r this clocw:nent fl~ · -UUJll.anistic. 

TQ_e qUE?$tion remains: Ts it .po:s:sible to pro-au.ce. a . ~efe>rm 

Je.w.ish cur:ri eultirn f .ol: reli~idu.s education tha.t i.s hwrranisti.¢ 

lIJ., it.s philosophy,,, goals·., lea.rn.ing aoti vi ties an,d methodologies? 

'There. is, ·InUGh confusion rega.xd1.rng t.he terms '1hum~_ni~sm", 

''humanist", 11 h1.1:mani-stici••, and. the like. Qftep. th_e-s ·e who 

espouse the rnet,hodologies of Itumani$tic Education. ate qond~ed 

f .ar being i•a·theist'ic.•• Humanist:s. ,In ·faot, there is ~ vast 

diffels'e,n..ce:· betwe,eq the vario~s philosophies of Humani~, in 

~1.1 their ma·ni.fes,tations•, and the methodologies .an:d ph'ilosqphies 

·of Fiuman.ist_ic P•sycholo<gy •?tn.q H,untgnisitic Edu~ation. One 0£ t;µe 

primary ,goal·s 0£' th'is thesi:S is to pro,perly ·d.e:f :Lne terms so as 

to eli~i;.n~:te thls c .0nfus•i.on. I,n the p.roces,s, ,a cohesive 

de.f •ini tion of Humah.istic 'Educ-at.ion will be f.o:rrnula:ted , b,ased 
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upon setactetl rea;ditigs from ·th.e lite-ratu.re, .. 

There -are many· Jewish .Edue,ftors. who i.dertti.fy themselves 

as Pr,ogr:es.sive., Human.isti·c ·, ,or studeht-o.enter~d. I:t is •po,s­

si}:J.le to, :demonstrate that Huma.n1•stic meft(odolt>gi:es of 

Er.du.cation are prominent in the educatio.nal p.bilosephies· o·f 

such Jew.i·sh. edu~atars ·ang in,novative· p.i.onee;rs as Morde,Ga:i. 

~aplan,. Martz.in. Buber, Wi1.l:tam. Cutter .~ Alvin Reines ., Gerald 

Teller., and the Society .for ijqrn:anis·ti.c Jt;t~ai•sm. B..as·ed on 

tne.se works_, one ca:n demonstrate that Htmtanat.s.tiq EdUc•a·t .±o.n 

is c·ompa tib.le with , an.a a;ppropr ia be fo.r , Re:£ o'Xm Jewish 

Re lig·ious Edp,c.a tion .. 

One o•f the major presqppo$i:•ti.o.n$· un~e..rlying' thi,s res-earc'h 

Wc!•S, tlle .fuelief th.at Re-form J.ewi.sll Educiition. ,•.ean an_d :Should be 

m,1~anist'i-c i n me·thodology. A majqr part.iotl' •Of this ,thas:i ,s is 

dedicated to e:xp'loring the· validity of tp.is assumpt.ipn . 

. Humanistic :t;.rend.s · ~l:re,ady e..x.tst and we are .well on .our w~y to 

ae-ce;pt,ing their validity. 
, .. 

pub.iished, by the u)uIC-CC.7\R Joint Comrni.ss-ion on Jewish ·Eguc,atio_n 

i ·s ~e .heir of a tradi tioh o_f humanistic--o.rien.ted reli'gious 

education. Qne· .. major ste~ neede·d i.s to, train t.eaahers· to 

hµmanize, t.o educate· f.or per.sonhooq ,, in .s .hort .t01 be buma,nistic 

in the classroom. 

Th.e p.o'tenticJ.l today for e.ffec.ti v.,e Jie£o,rm Jewish ,ieligi:ol,rs 

Eduba,tio.n is gr~at. We ,stand ·on, the threshold .of what mignt 

be a new: f?ra in •i;:he field.. Acros·s the country ., Reform Jewish 

Religious Seh0el.s are g.r·owin9.., enthusiasm is. building., .and 

~eac'h.ers .and parent$• are peg.inning . to j o1~ as pa;;rt..ners in 



the J;>rocess.. If w-e want our schools to humani.ze, we must 

affirm their ability t.o· do so. I ·f we want our te_achers to 

educate for r?--ers.onhood., they must be trained as· huma.hi-stic 

teachers~ The fear. of labeling ourselves as "hum-anis,tic" 

wust dissip.ate. .In its place we must ge.ne1:ate the enthus--­

iasm require_d for an educ.at.ional sys.tern which affirms the 

dignity, value and importance of e-ach hum.an being . We must 

begin to " see the world through the Jewish Student's eye$ .. " 
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PART ONE 



... 
CHAPTER ONE .: 

ij E-F T~I TI oms : $UMf-O\T-::( 811 and HUMA~JI.S TI c 

In the proci:~ss .o.f ·cla . .ti_fy'ing t.iie rnec1.nitig ·of Humanist!¢, 

Educ~tion ~ Q.ne· ro1,1s,t clee.J::ly .define' terrris t A tl\Jn:tP~r of J<e,y 

W'tH:ds .ot phr,ase·s appear iil ~h!= li te-r~t,ure ,of Humanistic 

Edq.e:a:ti:on .and .Philose.'f)hy.1 rrrany 0.f · the,:s.e can be de:t:ined. i!l 

sev:e.t>al qu.i te dif-ferent i'l'i;l:Y'S. -Particular.1·:f ,. the· words 

1'hum_q..n,ism" and 11htmta0n-isti .. c" c;1.re prOblem~tic., for th:ey a.r·e 

often used to des.cribe- a numl?·e ·r of :di£ferent idea$. This 

'"humanism. ,u 

HQ14ANISM 

Thei w:orcil "h1Jma:nismt1 can be used a:ccurat.e-~y in ma,ny 

Humanists have. ·been debati ng. for ~ea-rs the 
p,;oper defi1;1i ti0n:,, o.f h.tPn?.nt$rn. It is clear that. 
hl!l,manism is not. a dogma o·r creed., anGI that. ther.e 
are man.u· varieties afi{:t me~nin:gs £or huinanlsm. ( l) 

"Humani.$m'' .c;leriv.e9 -:i:rom fihllm~n-," the English fo:rrn ·of the 

Latin 1.tb.umus, i, mea:n.in9 '11 ea,rth,. 0 ·A~d,ing the roo-t "-ismi• 

im~'l.ie.s the .doctt_:r:Ln~ 1 tli~o ry·., .or; p.ri-neil,le'. of bei ng b1.Unq:;n •. 

In. ot:ner -wo.r,ds , hum·a11is.m i.s si:mpJ.y t,he pri.n,ci,p:le 0£ b:eµrg ,.an 

.ecart-hl~rig. Tltis, urifo.rtunat:elY: , is hot a hel:-pful de£ini tion 
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for a term which has accumulated value- laden implications 

throughout history . 

!n a broad sense, Humanism 11 ••• has historically been 

concerned with human worth, with individuality , with 

humanity, and with individual right to determine personal 

actions . "(2) Human beings are con~ddered worthwhile simply 

by virtue of existence . The potential of each individual is 

regarded as the highest value. Humani~rn emphasizes human 

potential and worth far more tha,n material goods and 

achievements. 

Carl Weinberg, in his intro.duetion to Humanistic 

Foundations of Education, e.xplains pumanism in this manner~ 

Because humanism :is an experi.ence or 
perspective on life or education, it must define 
itself without a standard definition. 

This ••• is the case for humanism: it can be 
anything that htURan beings_ c an be . There is only 
one thing it cannot .be , •.• -~i t c c;\nnot be 
non- human . (3) 

At the very least, Humanism is simply being human . 

Unfortunately , Weinberg ' s d~finition is ncit part i cul arly 

hel pful in the quest for a m0re precise definition . In the 

same paragraph, Weinberg concludes that 11 Humanism, 

••• consists . of bringing the person and the material he 

describe'$ into some sort of meaningful relationship. 11 (4) By 

this , Wei nberg suggests that Humani sm i s a phenomenology . In 

thi s respect, another theorist of Humanism suggests that 

" ••• phenomenology ••• denotes Goncern with the world as it is 

pe~ceived by an individual rather than as it may actually 

be ." (5} Humanism, then, is a way of looking at the world 
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wbich relies upon human capability and potential. 

I n hi0s editorial , Paul Kurtz Sl:lggests four 

·characteristics which many moderh human:i,sts emphasize. These 

include: 

(1) Confidence in human beingsr human expe~ience 
andi hum:a:n needs., as the only basis for 
:ip.orality. 

(2) Opposition to super- naturalistic and authori­
tarian religion . 

(3) Belief that critical reason and scientific 
intelligence can a:ssist in reconstructing 
our mora.l value.s .. 

( 4) Humanitarian conce'rn w.i.th the good life ari.ct 
social equality, freedom and pea~e . (6) 

Kurtz e.stablishes , however, that one may be a humanist and 

accept any or all of t11e above criteria . As he notes , "What 

characterizes an increa~ing number of people is dedication to 

humanitarianism and a commitment to a moral point of view in 

which mankind is viewed as a whole . ·• •• The:r.e is no humanist 

party· line."{7) The common thre•ad, according to Kurtz·, is a 

concern for humat1 beings , and a commitment to hum.an 

potential . Ip addition , humanism emphasizes the need for 

constant reexamination of our moral ideals . 

In his doctoral. dissertation,. Rabbi Gerald Tell,er 

concludes that " "It is irnpossibl~e to def ine contemporary 

humanism pre9 isely,. One ca.fl only ·present the various 

humanist positions .•• • " ( 8.} Tell.er identifies fi v:,e varieties 

of hu1nanisin. These· are: 

(1) Philosophic ffumanism 
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(2 )· B.ehavior.tst. Surnarl'ism 

·(.3) "Thir~ Force" li,um:an.ism 

·( 4 )' E't,.hic-al or Secular Humanism 
. . : • 

Cs) Religious H'.\Jplqnism(.9 )' 

Similarly;, in Th~ Humani t.ies an· d H•~-•· ,..,_ · t · Ed · · . \4.llJan1S ·cl:C' u.ca:tion, 

Jam.es, L .. . Ja:t·rett ~ttempts to re:de:fihe human:ism and :1n:any o.f 

,its variou,s uses. He sugge$ts t]'1ese c~tego.rie.s a,s th~ m0s.t'. 

im:portan-t for·ms, of htJm.a.n.i..$m': 

( 1) Ri.eligt.ous· h1:aµrtani.sm 

(2 )· Rellaissan:c:e humanism 

( 3) Humanitar.ia~i~~ 

( 4) .Hui:na-nistic Psychology 

(5) Huntaniti~s, Humanist, Humani§t,ic Ed..1,;rcat-io.n(lO) 

In or,der to und~rs:tahd the full meaning ef htlfn?11ism, ,one 

.must •eXplore• eac,b of the m~anings in.~'i.c,at.e.d by Tel.lier and 

J:arr·ett. ·The followi:ng is. a brief' survey and a ,na.lysi~ of 

eq.¢h of .tb:e$e var-ie:ties o~ .'.humanism: J?,'l;lilosop}?.ic Hu;nra-nism, 

Religious Hµma11ism, Se-eul.ar ar Ethical. Humttriism; ·Re,nais,sance 

. . . t . . .,.,,. . t. or Cla$s1:eal Huma.nism, Hµm~n1. q.r1an,.a . .:sm,, .r;;iumanis 1c 

P:sycriolpgy, :i,.ilcluclihg Bebavio rist 'Humanism and Third-Fo:tae 

N~ani.sm, afid. the va,rious m.e:~:o...ieygs· of Hwnaniti,es, Hutnani:st:, 

Huma.nist1e, a:,nd H).nnane. 

Ph.'ilos'o.phic . Humanism 

Teller d.efi:nes :F>hilo,~o:phic Humanism -by q:iJ.otittg the 

fo.llow:ing passage f :rom The N:ew Enoyclepedia of Philos·oph.y,; 

a "'ph.iloso.phy which re·cogni-z.es the V.cJ.lue or 
dignity of m:an and ma~es h~m :the: ~e:a·su~·e o .f. ~·~l 
thin,g:s or sofueh'.ow takes hum.an ~atur·e, 1 t-s .limJ,..ts, 
o •r l t,s interes•t$ as its t.hettre ~ 11 

( 11) 
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Thi:s .bro.ad definition makes Humanism an ext.remely 

P~-¥$'o~-c~ntered philos~ophy. Human.ism; in thcis. philos:.o·phical 

u-sagei i$ what; huma,l?l beings are a,n,d. .can: be·. 

Teller als:o .<;lescribe-'° the .c:ap·a· 1-,1··_1·i.····t- l' es· of ,._ '- • 
..,. _u -'-'.i:l-mt~~n la(l.eing·s , 

ac-c9rdipg· to Phil:osophit~ Humanism. He stata:s.: 

Man h~s the ca,paci tf-- to di·soover truth through 
th_e · use of :o.is. a--ritt.oal i _ntellig~nee .ap.d' ap;l;>lylng 
the .r~.s-ults. t-o· the i:,.$rpl~iti-es ·o,f human 1eiris·tence-. 
Th~- htin,iahi-st ph!lQSQP-b:ic ·po.sit.ion b.egin.s :wft._h a 
f~ith 1:n man, hi·s rea-s.o.n ,and his· abi).ity ,to grappl,,e 
w:i 1;,h the ]'roblems of li Ying in -a cl.;l~otic 
un1.·ver.,se • ( 12 ) 

Ruman beings be:come. net only the focus, o.f all th~ught ., but 

the potenti~.l soltition t9 all ,l'rQblems as w:.e11. Each 

inoivi,d.Ual is aon-Sidered to be fre,e - and c;r~at-ive,.. 

Rel_igio.~.s Hwn·anism 

The term Religious 'Hwna-ni-sm is use4 in .a variety of 

manne.rs; two qf the·s.e ,app:ear q-q.it~ .contradictory. J-arre'tt 

defines Rel'igii:>us Hturiani,sm c1s a te.r•m -which ,,; • • .~am~s 

?}Qnthe-ist'ic re:ligious ,gr,ou•P,$ -and. bei.i'efS'." (.13) In t>ther 

wo:rd~, R~1Jg_ipus Hurqanism is the r :erigiou.s phi.los9phy o·r 

the&e' who. are -cenvinc:ed tpftt. the ·supernatu:r?tl tbei~tic 

elements of most -orthodox religions are 'uhao.ce:p:t-able to. the 

modern inte-llect. Instead-, &eiigd.ou~ .Hu,man;i.sm " • • .• put.s 

ell}'phasis- upoIJ t .he ethical parts of relig'i6us .p,ra-crtices and 

maintains that no divine sat).cti.G>.n -is needed or justifi.ed. f ·or 
- . .- - -

the- go.dd 1i.fe. " ( 14). 

Tel_ler of:fers a rather d.1.ff'e.ren,t: ·perspe:ctive on this 

Va ..,.1.· · 4', • f H' a · ~sm H:e st.ates:, · .., -e, .. :y o . um .n..... . • 

Reti:glo\ls- hwnani:sm posits t:h~t ma.rt live~· in an 
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Tfi contra~t . to. Jarrett .,1 Teller im.pl'ie? that a ,;Rel·igious. 

humanist. ca.rt, and. in fact must,. .pe1.ieve in God. Both 

p·osi.tions oan be argued e :ff,ectiv:elr,. Th_e c:;:9nt..radicti0n 

emphasizes the 1.aQk of clarity of the term hwnani·sm., 

T~ller i.qent'iries the: root's of Religious hµntan..ism.. He• 

notes t.ha't li:ke religious existen,t_iali$m., 

'•'I'h,e reilgious. human.i..st. tnov.emerits·. •also evolved 
out .of ·the :1:el-i'gious co.inri1µtiity' s · r:e$pOnse to :th,e. 
con.temporary world. · •• ( E:eligio1J.s b,tm1a'ni.s-ro). ,$ee~.s to 
make rnQ.n free a,nd ye·a,tns to rescue .him f ·c.orn the 
q·ehQ.ma.n.izing f-0,rces ,of the modern. ·worl,,,a. ( 16). 

Moreover, ·Jewil?h humani.sm is Jud~i.sm. which i :s concern.eq with 

".. • .,cre,atin~ fre~ human :bei•n'gsi who wO:uld l.ive their l.:i;.ves 

accqrdj.ng t .o the v·a1ues ·of the Jewish. tracl.j,, tion. ·" .( 17) Teil~r 

des.cribe,s · .a .pe.rs.on-centered Judaism, bu.t .:n,Gt neces.s-:arily a, 

Jew±sh .human.ism,. which, mi.:ght es-ch~w-·any God-:conce,pt.~ 

Proponents of Huma:ni.stic Judaism suen ,q\$ Ba.b'.bi. She,rwin Wine-, 

whose thought is dis:cussecl bi d'e,tail in. chapt$r FQu.r of this 

thesis, ,sug§fe-S:ts that 'Human.is.tic ·Ju~aism ,r .e:j.e;cts, ar,iy ,tbeolo,gy 

wh±,c.h su:bjug:a,tes hum?tn .b1pin.g~s to God. Inst:~·ao ·, it is -a 

religion wp:ich d'e,Lebra:l;!es h.um.a:n ·potcen.tf,a,r.i tf'., God is 

possibl-.e Qn,ly within thi.s con_te:Xt. Humanistic Ju,d.ais~ ·can. 

thus be ~9mp~t$ble both with ~ Re-l.J,g:i;;qus J:i,umani's ,m which 

af f ·i.rms God 1 s e~$t:,en,ce and with one which denies it.. 

S:ec~lar o.r Ethical Humanism. 

Paul :Kurt.z, in A ;S~cular 'Huroanist Decl.aratioh, states· 

th?tt secular 'J:lufup.n,i'sm 11 • • • is opposed to ~11 v.arieties ·•of· 
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bel.i~f· t.ha.t. :se~.k; supE!~natu.ta-.J. sanctton :for tbeir valm.es or 

.espquse rtile b!}f ,iictat·orshJ.-m .• •• r.1.8) This .e:wttr~:me pos.,iti-op 

clearly estahii$nes se.c,1,11a.r Humanis:m ,a,s a cJc;>~trine whi.,ch 

.a.ff irms .hJ;J:man being'$, while g·~1:1ying th.e supe:t'hatt!ral. 

An0tl)e,r :tl;l-eortst ,. ·:aoy F'aiif ielq_, .$upp:o,rts: :this 

des·criptiort. He states tl,.a't-

. • • • h~manists es:chew Th~i.sti.c 'e::x;planat.i0ns ., • 
c0sro3,.ea:11.y deter.mi:i:ie:ct values: syst~ms; fartat.i·c 
ari'ti-ili'.\t:·e.11ectua 1, ioeoiogie:al, .or socia,1 f orc.es 
whic_4 see~ to d~s.t ,r ·oy ttren or dehumanize- -them. 
$:tq;ted ~0>sit.ive1y , the pr9per co:n.~e_rn of ma.n i$ 
man . ·(1~'} 

P-a.ir.field. points ou'.t that humanism i :.s negative·,. lo~cati.s~ ·it 

rejects orthodox Theism. At. the s·ame- tim.~, it, ls _positive 

beca,U-s-e it ,affi:rms 'that huma:ri: v:a.1·ues. 11 
••• ,gr,ow na,turall.y out 

of Murnan, experience." (20)· 

This S·ecular HQll'lanism :0:f whic,h Kurtz. and. P-airfie-lQ- s-pea.k 

ca,:n a.lso };)e def j...heq as Ethica.l Humanis,m. 

Ee,lix .:Adl.e.r .r fcund~.r b..f the soc·iety f ·or Ethical. &iltur.e,, 

ah Eth.teal Huma?Ji~t grdup; used this term .for th_e• fir$t time ... 

H. J. B:lackhatn., a prominent m~ttr:Per of the· New Y'Grk Societ,y 

fo~ Et hical Culture., g·ave. a lenjture tn 196a 8J).titied "(;pals 

o·f Ethica 1 Ht.ttnanistn. " He not es that 1.1.~(;lJ. e.r ' •S Ethica.l Humanist 

position 

. l'f f h " • .. • is a.n acceptance· o.f a i ,e or , unran;tty 
within numa.:n anil, ha tura i b.dtinds , .with b.r without a 
t ra~sc.ende·n.tal. perspective,. but .a 1ife withdut 
r1e1·iance. o:r1 Go¢!.' o,t- on nope •of a ftiture world. ( 21) 

Propop.e,r:i,ts of. E'thioal Humahism are ·c0.nvin:ced that. human 

b.ein• · ~r·e· · fully• ca~q.pl,e of mean'in_gful existence· wi thGu_t a .. ".. . g ;S ""' r.--. 

b . ii f. • · G ~ "T·he ·,reasoh.· fo,r ·t:ne ,term "etb,ical" -b'eing use_d ~ i ~ - J.n Ot.a. 



is best. expressed b.y a .guot:e Blackham attributes tf.c;> an 

illiterate. English farm 1.ab0.rer.: 

T f you don't ~now t _he dif'f•ere-nce betweeh right 
aJ1~ W-.r:ong,, the par-:son .Cia.ri

1

' t , te.11 you •. ( 22} 

Th ' b 1 ' f '' tu · is e _1.e J.n · J,1~ autoholtly of humal;l ~e:i.ngs: to Gi'evelt>.p. their 

·own ·eth'.Lcs is t.h.e );:>~_sis 0~ .Ethic.al o.r Se~lar Huma.hism. 

_Teller notes an.other i~port·ant aspect of ·tbi,:s vit?wpo.~nt .. 

He. cla·ims that: 

The empha.s •is of the ,ethical or secu.la.r 
humanist is · that man. t.ht"qugl) the· use: of · h.Ls rea$on 
c:a,h ooitrprehend the worlg. The ethic.al. humanist 
posi~ion is ·~o~. S'-f-mplt, d.esG-rl~t..iven it i ,~ in 
rea.-11.ty pres.cript1.ve,. ( 23). 

$:el-f-rel.iance. 'In ·a s·ens.e·t ht:¢ta:q be,in~s beco}Xte :t:heir •own 

go<;is.. A,ll po-t;;enti-a_l. and ability is ·attr::Lb.uted to humat1,• 

bei.n9s 4 

K\lrtz :summarizes· th~ -.essen:ce of Seoqlar flumao1.is:m in the 

following .list of p.rinci_ples. of democ:r.at.ic se-c41:-a_r ij_uinan~.srtu. 

(i,) 
(2} 
(J) 
(4) 
(5) 
1( 6 )' 
'( 7) 
(8) 

.(9) 
(' 1 O)' 

:r re€ Inquiry , 
sep.aration· ·of Church and ·state 
The Ideal -.of FJreedom 
Et.hies ];)ased on Ciitica.l Lnte1:lig~nc;e 
Moral Educatien - in pU:blic schools 
Religio~s ·;sk~pticism 
Reas.on - logfc, in.9uiry, :evidenc.e 
science and Technoiogy - the best ··way to 
~omp~rehen~ the, WO:t" ld 
Ev'ol·u:ti-on . . 
Educ.a.tion - the essentia1 met.hod o·f bui1dj..n~ 
p,)..Unap~,, fr.~.e, democratie ·societies. ~24) 

Ba.ch Qf t)iese J?:rfnciples d~mo·nst.rates< the Etb.ical q:r Se~t\lar 

Hum~ni~t c.onvicti•on that );l.urnan beings ·can bring about .a 

better world on t .h'eir own, 'This is the fou:p.dation of th-is 

va.riety o.f Huma.pism. 



Renaissance or Clas.sic,al Humanism 

Acoording to Jarrett , "Renaissance humanism names the 

kind of study and currc"icul um which puts g,reat emphasis upaM 

the rhetorical- arts and upon classical authors . " ( 25.) This 

form of· humanism arose with tpe E.enclissance . It entai l ed a, 

revival of interest in the classical literature and values of 

Greece and Rome . 

As a result, the name Classical Humanism applies as 

well . 'Teller 0bserve,s that modern humanism dif£ers greatly 

from classical- hu.rttanism. He notes that classical hum,3.nis1n 

,11 
• • .was a revolt aga.:l..nst the oppressive institutions and 

the ·enslaving ideas of an authoritarian society. Cl.a'Ssical 

humanism. • • reaffirmed human dignity- by ·empha.sizfng the 

supreme woi;th of the individup.l. " (26) 

The classical humanist position. stand.~ £or the creative 

genius of human being$ . Cl&ssical Humanism seeks a return to 

the great classics of literature , art. and mu:eic in modern 

society ano education . From this philosophy has arisen the 

original meaning of "humanistic education 11 (Note : This will 

be discussed in chapter Three). For the classical humanist , 

h\.Unanistic• education is education in the· humanities . (27) 

Humanitarianism 

Jarrett defines Humanitarianism as follows : 

• • . a kd.nd of s·ocial and politi cal reformism-. 
The Humanitarian is he who is typically committed to 
reduce the am:oun.t: and degree of hunger, sick-
ness , enslavement, ignorance , pover~y, J.ack of 
opportunity,. and fee-ling of oppre.s.s.10.n. among peopl e 
for a certain group of people , and to increase the 
general access to the go,ods. of life . He is , in .. 
short , eager to ameliorate man ' s depl orable lot . (28) 
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This. ·defini t:ion j.,$ similar to t1le ~ommon un·,lerstahd-ing of tne 

ad.je,~t;i ve htmtanita,rian... this form, of humanism r~·lt~s ,o.n a 

.similar Qommitment. to1. people. However., it is a: .much l ,e .ss 

cflev.elop.ed phi10e(op¥ly~ Jn essence 0, .Hl..fma:nit:arianis.m. is. ·g. 

behavior w.'h,i·eh fo.cuses oh maxing t.he :w:orl.q ~etter for human 

e~ s:t e.r:tc:e. 

1:Iuittai~istic Psyr.ch:mlogx: 

-There are, at l ·e.ast. two fQ.rms. of eohte:rrrpor·ary 

'RSycho:1pgica·1 theor:r .which cl.aim t):1e .n,q.me. }ruman,is;m,.. These. 

'i l .. d n:n h . '· . · · nc:;: . u · e · -.,de·. ~v1.or1.st 0.r EJeh:an.o.ll'al Humanism·'' and 11Thircl-Force 

Hum~anism •. " 

A. Bel).avioris.t }(Iuma:nism 

Behaviorist Humanism is l .a~gely, the prpquct ryf the· 

re,se:a.rch pf th~· ps.ycho..1,o_gist B~ 'p. Skinner .. The ·fundamental 

pr.incip.les o.f ·:aeha:v'io.rist .Hu.mani;sm incl.uqet 

• • • a d.eter.mini.s\ posit.iQ1'1 anq. • • • ( the. 
supp-o.s.:,i tion) that. .a.11 behavior· is- e.nvirorutten.t.al;ly 
dete:..tmined anEi man oann0.t e-sc~.pe the reward ., 
mechanism 6.f the extei:,nat worlg. 

skinner reconstruct& the trad.iti.¢nal humanist 
ooncept.s of fre,e . .dom, di~ni ty' .arid· ,au.tohe.my. • • Tb,e 
autonomous· ma,n is a , myth. Human h~haviior i .s 
,dlet;ermi.:IJ:~,d. by the ~niyi,ronIJten.t a:nd mp,n never .iris.es 

' T. b . b ' ·• t -:ab.oV.e his. env:1:ronr.rtertt . ., ~ · , e 'P.O$.s';l. : l.il-i, y ,of 
shaping man in :ant aire.cti.on. is. al.mosrt endles,s. 
The hum~n ~eing. i.-s thought of -as complete,ly 
p l.;;t$. ti.9. • ,( 2 9,) -

Thi-s vt.ew of Huma•n-ism -a:·ssurnes: th.at b:U;J:rlian' beings can change 

o:t:h~:i;·.rru.ma.n :Oein·gs. 'J;he impllc'ati-ons o·f a Behavi,orist 

Humanist pni10sophy. are the los's , 0£ huma:n fre·edom a:nd 

dignity, and tn.,e rr,iechanization of num°'n. behavior. Ski:nner's 
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stiinulus--re-sponse P$YChology leads directly to this 

philos-oph:ical co:nclus'i.on. That it has been called Humanism 

is a curious semantic result. 

Another theorist has described the Behavioral Humanism 

of c. Buhler. For Buhler, 

• •. • humanistic psycnology must use s,eienbif ic 
methods. to discover ways of helping the person 
"experience his existence as real." The humanistic 
psycl,.ologist is seen as inore action- oriented than 
the traditional literary humanist who is seen as 
one engaged in philosophical d.ispute.s and 
antireligious quarrels. ( 30) 

Thi~ variety of Humanism assumes that humanistic concerns can 

be expressed in terms of human responses and behaviors. By 

translating huinan'i.sm into specific desired b~haviors, 

Behaviorist. Humap,ism limits human potent-ial. In many .ways, 

this contradicts the essence or Humanism, the freedom and 

potential of each individual. For this reason, many 

Humanists ha\re argued -that Behavioral Humanism is not a 

genuine form of Humanism. 

B. "Third-Force" Humanism 

"Third-Force" psychology, or: Humanistic Psychology, has 

developed in this cent.ury as a response to Freudiap, and 

Behaviorist Psychology. The thought of Abraham Maslow, one 

of the foremost Humanistic psychologists, will be discussed 

later in this thesis. 

Teller notes that: 

The humanism of!" •• psychological.ly oriented 
humani$ts begins with the_asser;io1; that ma~ is a 
dynamic and growin~ organis~ ••• ' Th1.,rd Force 
humanism believes in the uniqueness and . 
individuality of ~ach ma~. • . man h~s. the 1.11na,te 
capacity to choose and thereby determine the very 

-12-



cou.rse ·of hi:s :Qwn exis•ten.ce. ( J.1 j 

I'n. cont.ra ... =t ~o· 'B · h ·• · , . ~· "" e · av1.,or~1 HU:mani-sm,; "Thir.d-,Force II Humanism 

.affirms t..:he f"'eed:om · · a· · .::i ·• ·a· · 
L . "

1 an · l:n',:,tLV.1. :.uaii ty o•f each pe•r ,son. t.n 

''Thi.rd Farc.e" hµmanis:rn is :a .p.to.te·st q''gainst 
the· patterns pf c@nt.emp.o,r:ary J.i.fe~ !t refuses to 
ai;ow :pe:otrle· t.o be ma.de .into t'ru,ng~ . The mo'ttio ef 
tl}ls ty~e of· hum~ni.sm i$1 . 11 r · am a h'Wnan being:., do 
n.9t. mut1.l .ate, ~pih.dle or tea...r. "'. • . ,It is an 
awarertes-s of -t;.he ilJ{p,o'rtancre of the human 
p~rsqn .• {32 ): · · 

Behaviorist HUn.tani·sm is 
. ·'· -. ' .. 

dete.rinihistic, meaning that h,4rnan beings· are rnahiJ5i:.tlatie.~ liy 

the:ir envirotmi.ent. Tn :contra.st,• "Tllird-.~orce'H' HUI(\anis~ .b9i:qs 

t.hat human beings have cont.rol over., and can ch,ahgei their 

~nv-iron:ment. Concerning huin:a·n freedom, Behaviorist Ffumanism . - ' . . .. 

ma.int.ains Qnly that pel;>ple cqn b:e free f:.rcm some external 

cont--r.0·1s. 'The individual ±s not free- to make .tneapingfu1 

choj:.ces. Society determ.i:.nes hUitla.t_r choiQ~. " ~~rdr-Force" 

Humanism: nolds th.at h.umart f :reedo·m is the esst:!li.de of .being 

huma.n. 'Th.e gQa;l , of eoc.istence. ls absolute fr-~ed.om~ P~ople 

ar•e in control o'f the , pr.e.sertt. 

I'll ,sum:mairy,, Tel.ler epcp·1a:ins- 'the f ·un~.ciltl~ntal principle C)f 

11 Thi rd-force" Htiin~nism·: 

Most humanists destre. hurn~.n . ~eii)g:;; ,who ~re ,, 
unafraid' to b.e huma'n and c3..r•e w1.ll1ng to sh~r~ the1.,r 
liv,e·s wit:h other$. Freedom ,.artq not co.nt.r.0 .. 1 1s the 
means for .prod;upi.ng young- p.e~,?le __ who are· -able to: 
cope. w.i th a.no r<esp:orrd eff~cti vely. to •an 
ecVer- ¢'.hanging: rieait:ty. ( 34) 

The goal. of '''rhird'-For.ce" Humanism is. to .he.l~ people. t .o . be: 

f -11 · h This: p· sychoJ.Qgy can lo•~ d~soribed as a U ·. y uma'.n. 



liberating vi-ew ef human beings. 

* * * 

From this brief overview o,f the variou.s "hum,q.nisms, ,, it 

should be apparent that there is a wide range of humanist 

positions . Teller pas ind;L~at·ea that "The c0mmQn thre ad that 

runs through each movemen~ is a faith in man and his ability 

to better the world . 11 
( 35) Move.over, the variety of humanisms 

incl udes many aspects of the COlQJnOn usage of "humane •. " 

Humane generally connotes "a compassionate , sympathetic , 

ca . .I"ing, c.oncern.ed beirtg . " ( 3.6) In short , Humanis.m deal s with 

those qua•li ties of human ~xistence which are considered good . 

However , given the wide range o·f implications of this general 

philosophy., it is impassil:lle to a-rri v-e at a single me-aning.fhl 

definition of Humanism. 

The next se9tion of this s ·tudy will fecus more precisely 

on the adjective "humanistic, " and the methodolo-gies which it 

can describe • .Specifically, the wide range of uses of the 

phrase humani-sti<:: education will be irttroduc.ed •. 

HUMANISTIC vs • .ffi.JMANISM 

The word 11 humanisticu is used in many varying contexts . 

Huina:r-iisti.c Educatibn is one of the most common of .these. 

Given the wide variety of meanings for "humanism," there 

shou.ld be a similar ambiguity to the meaning of Humanistic 
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Education., A s11rv~¥ of Itwnapi'si;ic :Edttcat.;i.9n li,terature -do:es 

;inqffed demonstrate• the va.rn:uene.s.s ~_,,,,, th · t 
:i:,· v.'1. ).s erm., 

Jarrett . - , fe•t" .eikaimJPle, asse:;rs;es the ·wrft:i.J:igs of :s:uch 

educate.rs· .-a-nd p-sycho,J.Q.gi.sts as Abi-aha.m Maslo.:w., ca:.r1 Roge·rs, 

Rollo M?ty, .Arthtrr Combs, Vik'tor fr.ankl t E'r'ieh Frorriin,. 

FrB.derick Perls, qarl ,J:ung, ahd others-.. H~ co:p.cl~de.-s that·: 

.. , . .. there is a discernik!ie spreatt tn the uses 
of t.be terrn "h!lmijnist_ic" am.ong those ea:ticat.ors. ,a.no. 
·psycholog.i.s1t :s· j1:1s:t. m~ntioned, . ran_.gil'.lg a.long a 
conti.nu:um from indd.vidualist.ia p_syc:tiglog:Y' and~ 
et.bias,, where the e~pl:l~S'is, is. pu_t upon help-ing- one 
person at. a time &Qhiave· .a ,sane, positive, .~eif­
artd othe.t- '.lovin:g :bein~h, .• ; t.o t:he more: so~iotog.:i,cai 
•~n,d po;1it.ie'ai way o·f thinking ct,bout i:ind reforming 
i ;nsti tutions'ce •• , commu:ni t.ie-s ., and whole :nati-on-s ahd 
societie-s • .(31) · · - - · · 

This o);>servat±o.n .s;upp0r~s the ll-y.pothe:sis t _hat there :Ls no 

single agre-ed upon mea:ning f.o.r Jiumqtnisti.e Ed.-uca.tioh . 

Inst.ea<l, it Se.ems. t:hat one .can ,a,}?ply a ilhuma.ni-stic" 

irlet.nod'ology to any p,hiiosophy, pa-rtio1Jlar ly: dfie :w:hich. •claims 

to 15,e· a form of "·Hum.an.ism." 

Whereas 11Humanism11 1 aan .be sp.ovm,:·· to des-cribe a wide 

s-p~ct.rum o.f philosophies o:f ' r .elig-ibnt: e-thies, ps·y,oh:ol .o·gy.,. 

ec;'h,1catio~, and the li}ce, a prec.ise o,e·fi.nit..ipn o,f ·11aurn.a:aislic_.11 

helps to c la·rify th:e i -ssue. The .emphasis of' such a 

definition. mµs;t pe oa zn~t.hodology as 9p:posep to ph.iio§ophy-. 

"Humanism'' is a philosophy,;., and henc:e one must. .a,ccept certa.in 

_pr,esup:pos_it'iQD-$ o-f the• HUJ;tianisrp: cine c;hooses. i•f!um~:i'!istic" is 

a methddoJ;o.gy; thi.s · imi;.lie:~. an aJ~:proach tp a s .pecif-i'c 

•<ti.sci.Pl-i.ne. It ,will he shown in ch-apter Thre.e :that there are 

e '.,em·e·n·t-s -'"'f Hum.·anist_:ie Education in all its many aomrnon .Jo '"' 

manife,st~.tionc9. At the s:a-ine. t.ime, dne can claim to profess a 
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hurrtani'stic methodo'iogJy. .of e 'dticatio_p :witnout accepting a 

•speci~.ic P4ilo.$o:phy Qf Rwnanism. 'P.his is ,an i~mpo:r;t,ant 

·characterist.i.c of the def in'i tion 0 ·f "Human'is•t.ic II t9 be 

proposed~ Th.is definit·:i.,@:p. can ap})ly to a r~dical Se·qulpr 

Human.i,Eit P'lli10sopl1:y of educa ti.on., af:> well ·as a t.:radi tio11a1 f 

Theis,t.ic. re.1..igio4s phi1of:>o:t:)1'ly ·bf. educatio!'J,.. What. makes, 

sorneth:ing humani·sti:c is the methodology-; it l,tlU,s:t. a.im 'to•, help. 

peo;p.le be-c·ome: mei.e fUlly human.. In othe-r wo.rd.s ., "HUir1anistio11 

de-sqripes a ·way o·f facilitating the e.me.i::gen~.e of the human 

po_tent:ia.l in ;peop.:t.e. 

is the following: 

Hu.ma,nistic: an aq j.e,c'ti ve descri'bi.ng a int?thodology 
ot ap.pr1D,-a t:h to either etl~c-ation, p.bilosophy ,, .o:r 
religion the· .a.im of which is to ~id. pe:o,g.ie in 
liv;in:g more numq.p.ely. 

B~fo.:re, pr◊posh1,g a definition of Humani~tic Equoat'ipn,., 

and ~'u.rveying :t;:he- lit~rature of c9nteinporary Humanistic 

Ed,ucat.ion, it is hel'.PftJ,l to .10.ok: at the .educat'.iortal 

iniplicatlons of' t:he variou·~ ,hU.inani~:HI\S" di1:>cu:s~ed e.a:rlier ♦ 

Viewing _humanistic as a metJi.P.:dol,o.g:y m:a~E:?s .it comp'atible ;with 

almost. any phi1osn:phy~ 

·Roy Fairfield·, in Jlumanistic -Frontiers i .n . .lµn,eri,cat1 

. BcltJcat.i.on ,, .mq-kes thJ.s obser:vatioh .about t.he backgroµhd o,f 

hwnanist:ic edlaca-tion: 

ther,e have been sev.eral human.i-stic· ·waves 
G:f ed.~c~t..i.on~.1. e.nde9v~:r since th~: pr.~-.soarat~c 
philosophers f J,.rst re_J7ct.ed mythologio~l o,r . 
$Up$rst.i tiou:s e;xplana/t,il;).n:s a.r:i.p -sougp.t t9 acce~.nt 
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for nature in terms of natural causes and events. 

. . • • • (N~at~alistic Greek and humanistic G . .reek 
and. Rot~u~n ph1. l<:>Sophers were• not limited by sterile 
the-:-stic doc~rines they had to incorporate into 
t beir educational theories. Education had a 
humanistic goal.(38 ) 

Humanistic goals and trends in education are ?J.pparent 

throughout history~ Regardless of the philosophy of the 

educational institution, there have always been a few truly 

humanistic teachers, who ai-m to help their .students become 

fully human. 

Phj.lo.sophic Humani,sm produces an equ,ca.td.onal institution 

which is ·person-centered. Students are encouraged to think 

freely. As Teller notes,, "Man and his conce . .rns ar,e 

considered the very center of the curriculum for the 

philo.sophic humanist. • • The purpose of schooling is the 

growth and development of the free and creative 

individual."(39) In such a sch0ol, a methodology must be 

used which will _help students to want to learn, and to view 

:their learning a-s relevant. such a methodology can be called 

humanistic. 

Similarly, Religious Hwnanism i .s compatible with a 

humanistic methodology. Religious Humanism posits the 

,existence of a religious dimension as well as human 

potential. Teller explains that"• •• an educational system 

developed according to religious humanism .would strive to 

develop aware human beings who £eel comfortable with their 

own religious· beliefs and are Milling to engage the 

world. " (4O) Religious H~anist education must help students 
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to understand that h~an• ,beihgs can change the world for the 

better. At the same time , the institution must inculcate a 

rel.igious sense , an understanding that God can help bring 

meaning to hum:an existence. 

The methodology -0f Religious Humanist education includes 

exposing students to 11 
•• • po·etic and mythic thinkJng . 'Life is, 

viewed as a mystery to be lived and not a problem to be 

solved . 'The student is encoura.ged to participate in the 

rel igious l ife of the school comrnuni ty . 11 ( 41) Ma.ny examples 

of Religious Humanise education appear later in this ~hesis; 

for exampl e , Matt'in Buber is a Je:wish Humanist educator. 

The educational institutions of a Secular Humanist 

phi l osophy would obviously attempt to help students to know 

the power of human potential . Hum~n being$, according to• 

Secular Humanism, can change the world . S~cular Humanist 

education ,, • • • has the doubl e task of giving students a 

phil osophy of l ife as well as a burning desire to change the 

world." (42) Tell.er summarizes the educational implications 

of Secular· Huma.nism. ( 43) 'r.hese inclu;de an emphasis 011 

int elligence and reason, a rejection of mythic thinking and 

reiigion, an opennes.s to all s ,tudents , ,the goal of ethical 

behavior, social concerns , and t he belief in the uni~e 

abi l ities of each indi vidual . Aside ·from the rejection of 

r .eligion and mythic thinking , these quali ties a r ,e very 

compatibl e with humanistic goals. 

'Cl assicai, Renaissance. Ht..unat.dsm 'i.s the ·most particular 

of all the vari eties , i n terms of content . This Humani sm is 
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committed to teaching the·, humani tie's. Classical Humanists 

believe that "The [lwn~.nities approach leads the student to 

think about va.lues." ( 44) This means that teacl:ling 

humanities, :i.ncl udi .ng the classics of literature., art, 

history, and the like, le-ads to students becoming more humah. 

As Jarrett suggests, 

••• t.eaching-/learning in the humanities ought 
properly to assist the deve.lopment of ·o.ur full 
humaneness ••• And it ought to teach us to find live 
connectio:ns between t.l).in.gs that;. both common. sense 
and logical analysis reql;lire us to disting~ish.(45) 

In adqi tion to teach'ing the beauty and pleasure of 'the 

classics, ftumanities Education (as it cari be called) also 

·attempts to bring forth the fullest human potential from the 

.student. The methodology involves feelings, o-r affective 

concerns, as well as cognitive learning. Jarrett provip.es a 

list of ten pO$sible stud~n,:t. approach.es which can motivate 

this type @f ! .earning. These incl ude : 

( l) 
(f) 
(3) 
(4) 

(5) 

(6) 
(7') 

(8) 
(9) 

(10) 

to learn more aboutr 
to experience more broadly, 
to repeat experiences , 
to internalize an expression 6f a feeling or 
an insight, to apply it to oneself, 
to hav(;i! an experie:pce s.o as to savor the 
feeling, 
to intehsify one ' s s:ensations,, 
to compare one work -with other works, 
one experience with otber exper~ences ••• , to sense relevance' to one Is own life ••• , 
to deepen one 's sense 0£ human poten1:lality 
through a deeper reali'zation of human 
actuality, 
to cre~te, on one ' ·s own. ( 46) 

All of thes•e concerns can be :teal.ized by teaching the 

hu.rnanities, in· the view of Classical huma.:nisl\1.• The 

methodology employed in this educational approach is not 
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i;nd0ctri.nation1 inste,a.d, it ; s '.N • .., ~ialogtte, in the manner that 

Bube~ describes.(47) 

·Jarr.ett sumrna:rizes some objectives of a humanistic 

(hum.ani tieS,) education.. T.h · . ese 1.nclude: 

( 1 ) 
(2) 
(3 ), 
(4) 
(5) 
(6) 
(7) 

(8) 
(9) 

(10) 

Personal Knowledge 
Feeling 
Sensibility 
Expre.s s i v~nes s 
A Fu.lle r .Responsiveness to Symbols 
I~provement o f the Imagination 
The Cultivation of Playfulness and 
Sensuousness 
The Gain of a Mythopoetic sense 
Sense of Form 
The Consutrunatory . (48) 

It is apparent that such an educational sy·stem employ:s a 

methodology committed to hUJllan deveiopment. Each of these 

objectives reflects a ma nner in which a st~dent can grow. 

Of all th~ varieties of HumanisTTt, :Lt is most dif·ficult 

to describe Behaviorist Humanism as humanistic in its 

educational approach. Te11er points· out that "Skinner •.s 

learning model is one of rewarding correct .stimulus response 

behaviors . The key processes in his learning theory are 

imitation, mod,eling and the positive reinforcement of 

appropriate behaviors ." (49} The role of tha teacher is to 

choose what sort of a stimulus, or environment, the student 

should respond to. 

Although Behaviorist Hurnani·sm is founded on a commitment 

to the individual hUltlan being, it i ,s difficult to 

characterize stimulus - response class.room techniques as 

huma.riistic. one theorist has actually gen:erated a list of 

"humanistic" responses which can be measured in certain 
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classroom situations.(50) For example, students are 

encouraged, to"• • .record. ••• positive self-thoughts by 

tallying each occurrence on a card or using a wrist 

counter."(51) At the same time as this hast.he student's 

int-e·rest in mind, it appears to be a slightly nonhurnanistic 

methodology. People cannot be made. into stimulus-response 

automatons , and still function in a humanistic environment . 

Granted, the concern of Behaviorist Humanist education is the 

well-oe.ing of the i.nclividual . still, some prob1·ems mu.st be 

resolved to call this philQsophy and methodol ogy ~ruly 

humanistic, even by the proposed definition. 

Third-Eorce Humanism, as outlined by Abraham Mas1ow, is 

discussed below in detail. It will suffice to sa~ here that 

tnis Humanism is the paraqigm for Humanistic Education. Much 

of con.temporary Humanistic Education owes a great debt to 

Maslow's ground-breaking wo.rk. Third-Force Humanism is one 

of the two major ideologies which have joined to p·roduce the 

massive literature of Humanistic Edµcation. 

In summary, the words. of ~abbi M>raham Joshua .Hescrhel 

serve to support the proposed definition of liumanisti9. 

Heschel expresses the concern of modern Humanism, vhich is 

"not how to worship in the catacombs but rather how to remain 

hurpan in ,the skyscrapers . n ( 52) Heschel' s·. concern is with 

methodology . Humanistic is the "how to" of his p0etic 

chal l enge. It is a .metho~ology for remaining human. 

It would be useful to find a new terminology to describe 

what Humanistic Education attempts to achieve . T};ie next 
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section of this thesis eXplores the roots of Humanistic 

Educatia,n , as we.11 as, the major· trends and ideologies it 

represents. A working definition will be offered . 

Unfortunately , there is no single term which can replace the 

adjective 10 humanisti'c." Many ~iternatives have been 

suggested, such as 11 psychologi.cal education, 11 "affective, •• 

"humanist," "personological," "eupsychian," "synoetic, " and 

others . '(53) There is an increasing need to find a language 

which can accµra.tely convey the essence of thj.s methodology·. 

There is much confusion of Humanistic Education with . ,· 

Secular or Religious Humanism. The first is a methodology, 

w;hile the others are- philosophies.. Common concerns for human 

growth, learning, and creativity exist . Humanistic Educa.tion 

is not, however, a philosophy of Humanism. One must not be 

an atheist, or even a Religious Humanist, to espouse a 

humanistic me.thodol.ogy. The ,na.me '''Humanizing Education" can 

be offered as an unambiguous alternative. Similarly 

"Personhood Educatio~" conveys an accurate sense of this 

ap:proach. Presently the lit·erature lar,gely uses the term 

"Hwnani~tic., 11 however. Therefore, for this practical .reason 

only, this term will be used throughout the f~llowing summary 

of the packfj'r-ounq and theory of contemporary Humanistic 

E:du.ca tion. 
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CHAPTER TWO: 

THE ~Q'OTS OP Ht:rMA:NlSTrC E.OUCAT'I·ON - - -

The robt.,s of HUillanis:tio· Education: 12.an .be tci:·aced. to two 

ihdepe.ndent ph1"10sophies. One 6_f these i~ -~.r iogress_iv:e 

Ed:V1-cation, ihtrotjtiicetl p.rirna.ri.1.·y by the phi.li::)js0p-h'ica1 ~na 

educational t:'ia~o:ries o.f John. De.wey •. Dewey ' ··S the,o.ry· of 

Prosrr~ssive· Bducatio.q qhanged the f~qe of _public and 1)riv:a-t~­

education in the ~J)th :c~ntur_y. More 1;.b.an a:ny Qt.her the:o~ist., 

Dewey art.±culated tor t.h~ first· ti.me •the fundamental ·conc:e·rns• 

-w;hich :woul.d la,t:e.r d.eve10:p, int~ Huma•hlstio .Edqcatio:n ~ 

Equally itnp0.rta:n:t is tbe iatet deveipprnent o.~ the broad. 

sf:jhool o.f 't;bo~gb.t known o,·s Human.is tic Psycholos1,t. F.irst 

a,r:ticuJ.ate:d by Abra:hafn Maslow., Hutnani~t.io (Third-force) 

Psychology left its imprint. on ·the :w:orld pf 'f>SYohology, and 

beci;l:me the imrt1edi.at.e pre.dece.ss,o:r of Hum~nistiic ~du.caU,on •. 

Suen HiunanJs-tic Psycho.tpgi.sts as Mas·low# -C~_r ,l ~:ogers, 

:Fr~~eri.ak P~rl$, and at.hers inct;jrp:Q-.rated tntic'.h of Thir-a-F6rct; 

p~ychotog:r i:p.t.o a p_ni.ios9pliy and met:hodo1ogy of Hi.una:n!sti-c 

Edu.cation. 

The j6.inihg of- Progr~s$ive Educ·ation a,nd P.Iiun~nistiq 

Psycnol.ogy p rt>d'\Jced a revol utio.n in: t::he ,w:orld of ,education. 

T.he product qf this ble-ndirtg is Hwnani:sti.c Eduq'a tion. Thi.f? .. 

ch<;l'.[!>t: .. er will e~p1ore the esse-nt:ia1 •el,emen .. ts• of Progre·ssive· 

Education ~.hd Humanistic Psychdlogy ,. as the •ba,ckground- to an. 



unde::rs:tanding ·of Humanistic Education . It will £ocus on the 

thought of John Dewey ,, Abraham Maslow , Freq.e-ric}t Perls, and 

Carl Rogers,. 
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PROGRESSIVE EDUCATION: 

JORN DEWEY (1859-1952) 

Paul Kurtz, th,e well-known, Secular Humanist Pnilo•sop.he.r, 

has noted that "The roots of the humanist revolution m~y be 

traced back; to the revolutiona.ry impact that John Dewey had 

upon educatiqn. " { l) It is- olear th.at D~w~y hgd a strong 

influence oh contemporary humanistic thought . As a result,.. 

it is useful to explore the elements of Dewey's 11Progressive 

Education" which have served as the :foundation of Humanistic 

Education. Dewey <level.oped his rnaj-or theories during the 

years that he served on the faculty of Teachers College, 

'Columbia 'University . 

The most striking element of Dewey' .s ed~cational thought 

is the manner iri which he views the child . Although many 

"dhild- c~ntered" educational. theories may be traced to Dewey, 

he .did not •view the, child as the center o.f ~d1Jcati·on;. 

instead, Dewey c laims that the child is one crucial part of 

education. RonaJ.d Kronish, in his doctoral dissertation, 

-John Dewey and Jewish Educati·on, paraphrases a·na quote.s Dewey 

concerning this issue: 

P.or Dewey, the child was important but he was not 
the starting point, the cente:r and. the end, ••• 

Instead, the child ••• is to be considered as one 
of · the · two funda:r:nent_al f ,actors· in the e:ducc;1.t.io:t.1al 
process, the other one being ••cert,ain s·0cia1 aims , 
rne.anings , values incarnate in the mature~ 
experience -of the adult ," and. tI;e ,educa7ive proces.s 
is to be construed as "th~ due 1.nter-act1.on of the.i;,e 
forces ." (2) 
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These thought.s 1 fr©rtt D'ewey ' s The Child and the curricu1-UJU, 

(3) demo-nstrate the new perspective he brings to education. 

Prior to Dev,re,::y , the s•ubject matter was , generally considered 

the ~ost im,portant factor .i n education. Dewey"s most 

important contri};)ution to modern educ.atiQn u. • .. :was in 

rescuing the child from oblivion •• • " (4) He did this 

" ' • •• by calling attention to the kind of animal the chil d 

real ly is qnd by showing l:tow silly it is to ignore his 

r ,eactions to the manner and content of teaching . • " ( 5) By 

refocusing· the attention of modern education on the needs and 

·abilities of students , Dewey aw-akened educators to a more 

person- oriented process of teaching. subject matter became 

seconda.ry to the child and his experiences. 

A se.conq ·element of Dewey ' s thought which influenced the 

development of humanistic tendencies in educ.ation is his view 

of knowl ed~e. Dewey was a philosopher, as well as an 

educator . His conception of knowledge was revolutionary . In 

Democracy and Education, published in 1916, he states: 

Knowledge is humanif'3tic in quality not bec.ause 
it is about human products in the pa.St , but becaus:e 
of what it does in liberating human intelli gence 
and p_uman, sympathy. ( 6) 

Knowledge is not important on its own merit ; rather,. the 

e f fect of knowledge , as a liberating force , makes i"t 

important . In a sense , for Dewey, process is more important, 

than content. One might interpret this to mean that the 

facts and s_pecific-s of knowledge , the cognitive element~, are 
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las$ important tha_n tp.e. pro,cess, .and ·ernetion.s:, l'la;m~ly,, the· 

af'f 'ect.i-ve reg;.lm •. 

Pe_.ts11:a ,ps most int·er~s-tirng q.bo.µt this c:oncept~on of 

kn.0-wledge .is the methp.dol.og:y it im:plie&. De~ey .desc,rik>:es the 

prqcess Q.f thinkir)-g as ~; •• ,,. t..b.e method of an educative 

Th;~ pr o:.c-e.s:s: bf th:inJd,ng a'ibout '.l{-n.ow1eQ.'gre is 

the manner in -which educ~ tion take·s p l ace. Dewe¥ goe:s on to 

:e x plain tha-:t, the esse:r)-tials of .ed:ucation:a.1 :met.hod. rnusii. be 

i :<ientJcal_ to the es.sential ele~ehts of thought -,. ref.i-ection., 

or .cont.e-mpl·ation. He ae.sci.;i ):,e~ the.s .e as the 'fol.lowi:pg: 

( The rJtethod r .eq_ui.te_.s · •• • } 

( 1 ) • • • the pupil ( t;.,o )'. have a· ga.a uine si tua t.i.on of 
exp.~:rieQc·e - that th1:a:r.e be· a_ eontinu-ou.s activit y in 
·wh:ich. he i.s i nterestr-ed for :its· own sa)ce; 

.( 2) ~ ~ •. tI:iat a genuine p.rob.l,.em c;;leve1qp- w.-it.hi.n ·this 
~i t ·uati.0n a.? a stimulus t .o t:'.bou.ight;; 

( 3.). .. .that he. possess ·th.e i.nf·e;,_rinatiop: and m-q.ke· 
the 0ipse.rva ti on•s' ne.eded to de.a); 'Wt th it; 

{4).. • • tha.t sugg:est~d s·oiut-.i:ons occur b.o• hirri which 
he s'hal 1 be respohsi·ble £or de:velopi11g in a-n 
o.tidet.!y way,; · 

C5') • .•• that he have opport1Jni.ty and occasion to t.es.t 
hi·s 'i.d.eas, by a,pplica'.tiort, t"o make thed:r meaniJ!g 
clear and to di,s:cover f ·ctr h.imse1f.· their 
validity. (' $) 

Rach of these· .principles ent:a'.i.l-s student inv.o.l vement, 

tninking,. s~lf.- d 'irectionf a.nd experience! In §hbrt, Dewey•-~ 

met.hod req.u.ires· the $.-b~de,nt to be ful.iy ~ part Oct edUc•ation •. 

T-h · • huma' n1.· sti' c F""om Dewey I s meth od devele-peq t.h~ enti_. re . l.S .,l.p3 . · .. ·. • ,. 

· · · · e e·ducatio"' It is no't within the e,cope f1~ld of p,rogr.~ssiv . . ' · . >;~ • 

o{ th,ts, the-si,s -to explore rnanifesta.tions of th'i,s method, s-uc.h 
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as ,Ki1.;pat-,.rtc;k•··s · "Project Method,. " but: ther,e . is a. co.n·sensu~ 

that: DeMe:y• .s metho.g·91ogy initiated ~ p,ro.gres-stve re.vo,lu,tion 

in: ed~cati:on. 

The third ~iement of Dew:ej' s theory which is r ,el,evant to 

this di-scusJ:3,i9n is e.th:lc.ation as experie:nc-e. Clos·e1y re'lated· 

,to the v-ie-w. o.f kno-wl·ed0ge· c;iisc.uss.ed above, Dewey's• conce_ptiop, 

oj:· th_~ role of ·e,xp-erience in ,edua.ation is µ-is mo~t l.a.st,i:ng 

c ,ontribution.. Ohe $.{}.Qcq.tor has. cha.ract.eri-zed this 0onception 

a.s Dewey's f-orm of Humanism. Namely,. 

·Humanlsm to Pewey c-an: be· ta)cep as his Vi.sion 
of the poten-ciali·ties 0:f e.xpe'rienae and. his . 
pr~,fer~Q~e fo~ a critical evalua:t:i ,on o.f human 
e~p.erience,. Dewey• s primary conqei11i seems to be 
with "the compJ.et,e o~jaqt of thq-qght •. '' f 9} 

I ,n ot;her wo·rq~ hu.nrq.n e¥pe:r.ience, is ,a potentia0lly rich 

~ducati ve too.l. Dewey wat1ts· to inco_rp6~~te e~pe.rie,ice into 

egucati.on, becau.se· ~x~erienc'; is qli there- :Ls for huina·n 

beings .. to 1.e·arn f'lrom. People cannot learn -aQst.ract, 

.me.ani-ngle~s oonct;?:pts. This is the- rpot of De·w~y·•·s view of 

e~e:rience:. 

Exp~rience and Education,- Dewey 's famou.s book; ·pubii.shed 

in 193'8, s.wrimarize·s hl.s. theory that ~~pe..td .. ence and edttc·ation. 

are ene an,d. th~ ,saine. This ij001< repr.esent-s the. cul.min-a tion 

pf Dew.ey' s: progx:e,$s1ve vie1v' Q_f ~duo~t.i_on,. F·Q'ren:t.ost a~ong the. 

pcinciple,s P.~d.er1y:ihg· thi.s ·work is" the view that -$ociet.1 i ,s 

undergoing co'l.l'St:ant ehange... Dew,e:y q~i t~ci.z,es tr,~di tional 

etltiq-~tion fo,~ c1-ssuming ·that " •••. the ,f-qtcqre would be mueh like 

the past,, I!. •• " · when i.n -fc!,Ct , II ••• change is'. the ru1e, not tn.e 

exce::i;>t'i on 11 .; in mod e•r .tt ,s o.clet y .• ( 1 O ) 



This principle of con.stant change is f undamental in .an,y 

humanistic approach to education. Giyen that society and 

the inaividual are in ~. constant state ·of flux, education 

cannot teach about what might have been, could have. been., or 

was. Not discounting the value of history, Dewey nonethele$S 

affirms the need for relevant, meaningful content in 

education. As he states, ".~.the fundamental unity oft.he 

newer philosophy is found in the idea that there is an 

intimate and necessary relation between the proces•ses of 

actual experience and education.~(ll) Education must not 

only be relevant to experi~nce; it must be experience. 

Dewey qualifies this idea of education as experience. 

He cautiously argues that: 

The belief that all genuine education comes 
about th.rough experience does not mean that all 
experiences are genuinely or equally .edu€a ti ve. 
Exp.erience and ed'1~ca'tion cannot be directly equa·ted 
to each other. For some experiences are 
rnis·-educative.. Any experience is mis-,educative 
that has the effect of arre$tin.g or distorting the 
gr0wth o f .further exper:i;e:nce . ( 1·2) 

In. other words , Dewey expects education to provide a certain 

type of· experience. He ciarifi'es 'the specifics of this 

experience later in his book; experience is 11 The Means and 

Goal of Education."(13) 

Dewey argues that there are two a·spects of concern 

regarding the guali ty of the experience o·'f education. These 

are 11 • • • an immedi~te aspect of agreea:b1eness or 

disagreeableness, and ••• its influence upon later 

experiences. 11 ( 14) The first aspect is ea$y for the teacher 

to judge. The ·second issue,, the ef·fect of experience, becomes 
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" • •• the central problem of an edu~ation based upon 

experiehc.e •••. H(l5) Dewey copcl.udes that this challenge 

"· •• is to select the kind of present experiences that live 

fruitfully ahd creatively in subsequent experiences . "(16) 

This concern for " continuity of experience" (l7} becomes 

Dewey ' s primary concern in his book . A teacher must devcelop 

a thorough plan for education which conceives of education in 

these terms. Curriculum in tne verbal form is only va.lu:able 

if it provides for ongoing experiences. This need for 

innova·tion and II learning experiences•• is taken for granted in 

modern education. Dewey 1-ntroduced the idea that teacl).ers 

must p~an out specific activities, in addition to ideas ,and 

content. He cautions , at the same time, that "Just because 

traditional education was a matter of routine in which the 

plans and programs were hAnded dqwn from the past , it does 

not fo llow that progressive education is a matter of planl-ess 

improvisation." (18) Instead, teachers i;nust plan out in 

detail both the content and experiences they will use . This 

demands that teachers care ab.out and un,¢ierstand students and 

their educational experien·ces, in addition to the subje~t 

matter . 

wnat sort of e~perience does Dewey seek in education? 

Clearly, he :wants education to emphasize "· • .the importance 

of the participatiQn of the lBarner i~ the formation of the 

· h di' re-ct h. 1.· s activities in the learning purposes wh1.c 

process ," (19) Education mu$t be purpose.fol activity, 

d · the help of the student as a partn~r in the eveloped with -
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pro.c~Ss • This element of ·student involvement. in choosing 

purposeful activity is ,a foundation of m·odet'n Humanistic 

Education. 

Dewey formU:lates three criteria whj.ch help in the 

formation .of such "purposeful activities"= 

(1) observation of su\?'.'rou.nding conditions; 

( 2) im,ow:ied$e of what has h~ppe_ne.d in. simil.ar 
s1·tuatfons in the past ,. • • 

(3) judgement which puts together what is observed 
and what is reca.lled t ·o see wha.t 'they 
signify. (20) 

Teachers must know their students and their environment. 

They must be knowl·edgeable about history and past experi~nce. 

Finally, they must be capable o.f helping students synthesize 

these two eleJllents and understand the results. 

Another necessary element for this progressive ap~roach 

to educijtion i-s what Dewey calls 11 c ·ontinuity of 

experienc.e. " ( 21) This entails creating a learning 

environment where 

••• The beginni.ng of instruction shall be made 
wi·th the experience learne'rS already have·; (and) 
that this ,experience an~ 'the capacit..ies that have 
peen qevei.olied d'µring its course provide the 
starting point fo.r all further learning.(22) 

Sucb education becomes relevant to where students have been 

and whe·re they are going r This is in keeping with Dewey's 

pri:r:iciple that"• •• tbe educative process can be identiffied 

with growth ••• in terms of the active participle, 

growihg."(23') Dewey believes that edu~ation must provide 

opportunities for growth,, a.s well as universal application of 

what is. learned. Continuity of experience guarantees that 
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this will take place. 

Dewey connects his t4eory of educational experience wi~h 

his be-lief .; "". const.an· t cha.nge • .. u The issue for education 

becomes: "How shall the young become acquainted with the 

past in such c;t way that the acquai,ntance· i -s a •potent ag.ent in 

appreciation of the living present?"(24) Living in the 

present and preparing for the future are the goal of 

education. This process, linking education arid experience 

links the present with the future as well.. Not dwelling on 

history itself, but applying it to present and future 

eXl)erience, the educator. makes content relevant t .o real 

experience. 

Fre.edom is a central princip-le of Progressive Education. 

Dewey notes that the most important form of freedom 11 ••• is 

freedom of intellig~nce, that is to say, freedom of 

observation and of judgement exereised in behalf of purposes 

that are intrinsically worthwhile.'' ( 2·5) Tn.e adv.antag,e-s of 

encouraging this sort of in.dividual freedom include: 

(2) 

the teacher can gain kno~.ledge of stude:Qt's 
through fr•ee expre·ssion of themselves,. 

the nature of the learning process is less 
rigid, more relaxed, open ,and 
expe-riential . (26) 

At the same time , Dewey urges using caution in 

advocating freedom . He notes that. educational freedom can 

b~come as dogmatic a.s traditional education. The onl y way to 

prevent this is to subject freedom to critical 

examination.(27) In this respect; Dewey advocates the 

scientific method. He is a: rational thlnker , -who believes in 
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the power Of the human mind. 

Dewey provides the theoretical basis for progressively­

organized education, me-aning courses which follow one another 

seq_uentially.. Moreover, he expects teachers to be in touch 

with $tudent needs and ~bilities. Tpis expect~tion of 

teacher qualification summarize,s the hmnanistic bent of 

frogressive Education. Dewey states that it is necessary 

•.• first, for the teac~er to be 
int?elligently aware of the capacities, needs, and 
past .exp:eriences of those under inst-ruction, and 
secondly to allow the suggestion made to develop 
into a plan and project by means of the further 
suggestions contributed and 9,rganiz,ed into a whole 
by the members of the group.(28) 

The icleal teacher for Pewey is humanistic. This teacher 

_focyuses\ on student individuality as well as on classroom 

cooperation. This is the finest form of ~reparation for 

society as, Dewey sees it . 

Dewey closes his study with~ restatement of his 

fundamental principle. It bears repeating as evidence that 

Dewey is one forerunner o.f H~~nistic Education. 

In what I hav.e said I have taJ<:e·n for granted the 
.soundness of the principle that education in .order 
to accomplish its ends both for the individual 
iearner and for society must be based upo-n 
experience--w:hich is alw~ys , tl;e actual , 
life-experience of some individual.(29) 

The individual human being, in society! guides Dewey's 

educati.onal id.ea:l. 
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~LSTI.C f>SY'CftOLOGY: 

-A.BRAH~ MASLOW ( l ·9'(}'8.-1 97.0.) 

Abraham Maslow. cl:eserve,s .to be called. the f oundet- o:f 

Ht:una;nistic Psy.cb.olog;y . ·lA1tho~gh Xasl:(;)w first: :id~ntified with 

B~J~avioris-t -P'$Ycholo.gis'ts, he· later developed. a unique 

ap:prb?lcb t.o t?SY.chology~ His c;lassi,c work, Toward ·a 

Psycb:olG~lX .of Being, ('3.0) is c:ons.ide·re.a the most impprtc1nt. 

boo.k i:r;i e?trly. H':u;rnanistic Psychology. Fr•0ln 1951 to: n:Ls d:eatn 

in 1970, Maslow se.rved as. chq,1.t..rnan o:f t;n:e ·Dep:artrrient· •o'ft 

B~cp,019,gy ·at &~ndeis lJniver~-i ty.. D\1ring th:e:s·e years he was 

'promirren t as. a psyche1ogis,t;, ed,u~ator,. :and hlJJ'ilan•i st. ( 31) 

!'{?slow d~velo.p.eq a new· conc.ept:i.:on of hµntan n~tµre; anq_ a 

new approach to. deV'el.o:ping tiuifia,n, p_otantial. H.is 

co.ntribut,ipp,s to the f.i..el~ls , 0f psye'ho.J:..09:y and education 

r :epr.esent majer 'b'reakth.tougbs i n nilinani .. stdc thou,ght.. It i.s 

pos.sib.le her~in only tp pre.s:e~t ~ summary q.f some of MaS?lO•W' s 

ma jo.r ps'y.€ho1l ·ogica1, tbedties.., and his eo.ntr.i,butiops to the 

·form.3.tion .of t.h:e fielc;l .kn'Own as Hum.clnisti(;;: :E;dµ,catio.n .• 

Maslew r .e 'cegni zes the need f ,ol' a change, in: ~sy€ho1o.gy, 

edhc9tion.,· religion, a.nd scienc.e. Re s•t'ate;,s that HW~ a~e 

w.i.tnessing .a _g:rl:!at re~®.1utiOli'!.• .in tho\,lght, in the Z,eitg-e.i.st 

i tse 1.f. :, t.ne crea t:Jon :of ·i:; new image of man and s9~_iet r. and 

of religion and sei.enc~.•1 (32) Be~au_~~ of ·t :his re,cqg;niti'on, 

Masi.ow qifferentiates betwe.en the tw~ dmninan,t. psychological 

·.( 1 )' F reudi.a .. n tbeo·r.tes of· human pature_. ·';r,he~e q.re: 

ps¥cl;lology; with. all its permutaitio.ns·. ,q,,n,d derJ vat,iv.e 

i. ~ · (·2) Beh- a.viori,'-st ns'.y._ ·cholo0g}',; in the tradition approa:t::b,es.,. anu · ·· • 1::' 



of B. F. Skinner and others. (.33) .Al.though Mas.iow notes • the 

difference between these two approaches, he also critcizes 

both and offers an alternative: 

. w~t i~ developing today is a third , more 
inclusiv~, image of man, which is now Glready. 
genera ting g.rea t changes. • • . ( 34) • • 

He calls this new approach 11 Third Force ·psychol.ogy, 11 because 

~t d ' .... respon s to the first two views of hu,,ma·n , n~t\jr,e. 

Moreover, he cha~acterizes it as" ••• a reaction to the 

gross inadequacies of bebaviorist~c and Freuqian p ,sycho'logies 

in their treatment of the !Ugher nature of man." (35) Closely 

related to existent:i,qlist phil oso.phy, Maslow• s Third-Force 

psychology is committed to the conviction that human nature 

has greater potential tha11 formerly all owed £o'r by 

psychology. Maslow claims that human b~ings have higher 

needs, capabilities and motivations than form:e·rly thdught. 

He rejects the scientific , value- free approach of the first 

two psychological a,;pproacnes. Third Force psych.ol.ogy is 

comrnitte.d to the goal of helping ''. • .mankind to discover 

its ultimate ends and val.ues . '' ( 3·6) Masi.ow a£firms the valu~ 

of human existence, claiming that the only limitations on 

human •existence are thos·e that people create. Out of this 

liberating conception of human nature emerges M~sl owf s 

philosophy of II self.-actu:ali·zation. " 

The phrase "self-actualization" has become the watchword 

of Humanistic Psychology. In Toward A ~sycholoqy of Being, 

Maslow defines self-actualization as: 

• • ..• ongoing actqalization. of po~entia~s,. 
capacities and talents ~ as fulf.i,11:r:nent of m1ss1.on 

- 35-



(or c~ll, fate, desti.ny, or vocation), as a fulle:r-
1f-D-0.w~ed~e of, and acceptance of, the person's own 
~n~r1:ns7c n_atur~, as an unceasing trend toward 
unity, integration or synergy within the 
per·son. ( 37) 

Self-actualization is the highe.st 1evei on, Masl.ow' s hierarchy 

of human needs. .He recognizes that pe.ople not only require 

basics ·su~h as food, air, and shelter, but h~ve a 

hierarchical. structure of highe.i;- needs ~swell.. These 

includ,e companionship, and self-actualization. For this 

reason Mas.low, as a psychologist, expresses a desire not only 

to aid the mentally ill, but to help all hun:ian beings fulfill 

their human needs •. 

Maslow lists a number of clinically observed 

characteristics of "healthy," self-actualized , people: 

( l) 
( 2) 

(3) 
(4) 
(§) 
(6) 

(7) 

(8) 

( 9.) 

( 10,) 

(li) 
( 12·) 
(13) 

Superior perceptio.n of reality. 
Increased acceptance of self, of others, and 
of nature. 
Increased spontaneity . 
Increase in problem-centering. 
Inc.re.ased detachment and desire for privacy. 
Increased au,tonomy, and resist,ance t .o 
enculturation. 
G:re.ater f-reshne:Ss of appreci.atiori.1 and 
richness of emotional rea.cti_on. 
Higher frequency of peak experiences. (See 
below) 
Increas·ed identification ·with the human 
species. 
Changed (The clinician would say,. improved) 
i~terpersonal relations. 
More democratic character structure. 
Greatly i ncreased cre,a-.tiveness. 
certai~ changes in the v.a.lue systern.(38) 

These cha:racte.rist;i.cs sugg.est a person wl').ose basic needs are 

and Who Str.1··ves to find meah'ing a:hd value in 1ife, 
fulfilled, 

and who is considered psychologically healthy. Maslow 

t o t. ry an(! integrate all the elements 
expects such a person 
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of rea'li ty w-i:t.h :i,ntrir-1sica1.1_y :worthwh.iae princi,p.les. 

ln a iti0.r .e po-et.1~ manner, Masltiw qe.~fcri.bes the 

-sel..f-at':b,.ralizi,n,g pe.rs\:>n .as f 6110,yps: 

,Ari .episo'de or -~ §.pu:r.t in .which t:ne power:s . of· 
the. P.7rsoi} q9rn~ t ;0.g·et.1ter· in a :p~·rt;i.c;u.lg.rl.y ·· . 
eff~ci.ent al;J,d intenstn.y et'!joya,lD'l'e· w:a.y 1: •qJl_-4 in ·which 
h.e. 1's ·,.n:lore integrate~ a:nd Jes,s split. .,, mo.re op.en fer 
"~x_peri,.en'Ce, more idi_osy~~ri;\l,tic, m~re perfe'(z.:t.:1y·· 
.e.xplf.essiv~ or spon;J::.~.]le()us, or fully fun.ct;ioni.ng, 
·more creative,. mor~ hu:mero'd.s.,. mo.re.--- · 
ego-txan~~ eti.diag,. -inore indep.e,:nde:nt of .bis l9we-r 
needs, ••• He be.comes in the;se epi~i>:<',Rtes. more tru.ly 
·nims.e.l ':f, more perf~ctly ,actµg;1i.zirtg ld-s 
pot,~n'ti_alJties; -c1trs~:t to .the core of his 
·~eing~ ( '39) · 

Th:.e root o.'f self-ac,tua:1.iz~tion, is t.h:at th.e £nq:.tl.wi.dual 1i:ve-s 

out hi~ hum-an potenti,i;tl., beit.rg a11 he can he. 

:Mas:l d.w hypothesizes. that. t;.nere• ~ie .. f ·~W f11lly se.if­

aetl!aliz.ing peqpl.~. This is. l.a-rg~,1y b~ca.:u'se. o,f a 

•
11

• • • utriq,ueiy inner core: which i.,s . ftindam~fitaily b~sed upo;n 

hei;edity and the expe-ri,enc_~,s of the first fe.w years 0.f 

l :L;E,e .. " ·(40) This core; e.1.emertt O,f the .i.nd-iv..idual .'i,s ·wea,k , ?i:nd 

it. take·s a gre,qt. deal to ·iibe.r·at..e i,t so \:}}at it ci:;in express 

its~.lf f\llly. The res,uJ. t o.f :tne ·eme,rgen,c.e o·f this core. i's 

the sel;f-,ad'e,Ualizin~ process. 

Has·1ow· .s.pe·aKS.' • of "11l~'g.k-e~pe-rien,c:·e$Y as qn~ <;;>-:f 1:::.ue 

charadteri?1::ics of .a ·se-1-f. -act.uaJ.izJ.-ng p.erson.. These ca'n ·be 

d;e,scribed a~ 11 • • • th'-= my,s.tJ'._eal and µ~ak--:eKperienees,. tb;e 

ul ti{nate, esthetic:, t?o·etic e~~~:ri.enees. • , ecsta---

" 1, ( 41 ). :Ma.. slow c_ho.o_;_ ses the. term "_peak-expe-ri.e,nce:s·•• S-l.es" • •. .. · .. . • _ 

in ordeJi: to secu1a1ri.ze an e':X~eriepoe. f .o:rmerl.y relegate:~ to: 

the realm -of religion.. fie is cenv-inced that it is po,s.si-ble 

to· --mea-s-ure and . .1tese-:arch these momenns. 



In fact, Maslow claims that "Al.most everybody seems to 

have peak expe.riences or ecstasies." ( 42) Sex and musical 

entertainment often produc,e such experience·;:;. 

suggests a number of possible catalysts., " •• 

Maslo~ 

• like rnu~ic, 

like love, 1-ike insight, like a beautiful meadow, like a cute 

ba-hy, or whateve.r, • • • Thsre are many paths to heaven, and 

sex is one of them, a_nd :music is one of them. 11 ( 43) Pe_ak 

experiences can be natural or mystical in nature. What is 

crucial i •s the effect of such an experience. As Ha slow 

states,, such an occasion causes; the "cognition of being•.;'(44) 

Peak-experiences, in short, let people know they are alive. 

In the process of growth towards becoming more 

self-a~tual,i.zing, peak-ex,periences provide glimpses o,f what. 

ideal existence, or 111:)eing" is like. 

This emphasis upon "being" generates another key element 

of Maslow's ,psychological approach. He speak§! of what. he 

caJ.J.s "Being Values," or "B-values'' for short. These include 

such absolutes as love, beauty, justice, truth, usefulness 

and other values ·which lend meaning to one's exis·tence. As 

Maslow n:0tes, 

If B-Values are as neces sary as vitamins and 
lqve, a..nd if their absenc~ oan make y·ou s.icx, theh 
what people have talked about fo7 thousan~s of . . 
years as the religious. or platonic or ra!ional .,life 
seems to be a very basic part of human nature.(45) 

This quotation, originally from The Farther Reaches of Human 

Nature,(46) demopstrates a fundamental belief Maslow holds. 

Pe'ople need to experience growth in their values. 

Peak-experiences, self-actualization., and B-Values ar.e all 
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ways Maslow has of exp.ressing "religious needs." He strips 

away much of tl..•e. trapp·1· ngs of t d · · i ·· u: ra l. t anal religion_, and 

disc.overs B-Value.s. .Maslow firmly holds that living by 

B-Values, as a seif-actualizing individual, leads to the 

hign.est poss.ible form of human existence. He states: 

I.f w:e were to. accept .as a maj.or edu0a tional 
go~l the awakening and fulfillment of the B-Values, 
which is s~ply another aspect of 
self-actualization, we wo'u.1.d have c';l great flowering 
of a new kind of civilizati on ••• The movement toward 
psychological heaJth is also. the movement toward 
spiritual peace and social harmony.-(47') 

Apparentl_y, Maslow sees self-actualization as the sa.lvation 

of the individual, and hen~e, the world. 

The educatienal implications of Maslow's Humanistic 

Psychology are impl.icit throughout his wor~. He p-roposes an 

alternative to the traditional, more cognitive oriented 

pedagogy, where teachers instruct students in certain f~cts. 

Instead, Maslow notes, one ca~ envision"· ... human±stieal.ly 

oriented educators who have. as their goal the creation of 

better human beings, or in psychological terms, self­

act:uali.zatioh and self-transcendence." ( 48) 

Self-actualization is the r>urpose of humanistic education .• 

rn other words, Maslow suggests that "The first and 

overarching Big Problem is to make tihe Good Person."(49) The 

task of education and -psy.chology i ,s to. he,l.p the individual 

discover the best potential within himsel'f, a·nd to aid ·the 

emergence of this potential self. This is in sharp contrast 

to Behaviori·st condi ti0nin_g. or reinf0rcement. 

Ar).ot}:ler way of looking at education through Maslow's 
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eyes is to un<iierstand th.~t there •a~e. intr'i,:tisi:cally• ifuport;~nt 

thin~s al.i humi::\n heing.s can lea,rn, a·s well. as ·specifi·(;? 

m 0 w;I.edge ,one can di:sqover about onese.lf. M~s,,low· .stat.es this 

elearly: 

.·I. ·_f .ohe . thiJ. nks- in terms of the dev.elopi_·n .g o'f 
the ~1'nds. of wis<;lo.m., underst~nding , an4, lif,e skill.a 
that ~EI would want, theQ h:~ m~s-t think of what I 
Call intrinsic educati.on--in;t..r~nsic lea·rnitig; tha,t 
i •si, learning "to J:>e a human :Pei'tig iri gene~ral, an~ · 
s,e:~ond,. ie:•~.1:n.ing t;:o· b.e t.his part;:icul.ar human · 
la~)cng •. (so} 

In a; s.ense·, there are bot:h. univepsal. and parti.cular ele$ehbs 

to such a hlim~.ni.stia· system. •. 

Ra.tber than e:ngag,a -in a more detaileg. re .. s:tatement o.f · 

Maslow:• s eduqational philos·ophy, it sh0uld ·suff,ice at t.bi-s 

point to gl ve .crf=di t -where it :Ls du;e . All sub:s~quent 

theories. O·f }fuinanistic Education owe at leaS.t a partial debt 

to Ma.slow•·s ldeas. ·The .d'iscus·s.i.on of s ,ecular Huma11istic 

E~ucati0h below will. c1eariy refl.e-ct Maslow' ts il:>:fl'.uen;ce; Both 

his ·ter.m:i,:n.:oiogy .and .phi1.o.sophy appear t.hroUf[hout the vast 

wri.tin9s which nave ap·pei;ired since he fi.r_st e~r•e§Iseo l:J.is 

theo,.ries. It is a tribute to M:aslow 'that hlll'Itanis-tic 

educational theorfsts, almost -without exc.eption, credit bi~ 

as a sour-ce .; in.spira:ti.on, or philp,sophic me.r;rtor for their •om.:t 

I-t i .s fitting to close thi,s disc-u~rs.ion .of Ma.·slow•.,s 

theo.ri-es wi.th an oft_;qu0t~d pa,,ssage whiob: summariz·~s. a·nd t'ies 

toge,ther ql.l his ,work: 

we must. lea.rrJ. . t ·e treasurf; the· ri jags"'. @f the·. 
chlld in sehd'ol ,, hi:s f4..sc.i;.n~t-10:n., . ab,s?rpt1.~m.:s,, his 
periste.nt wid'e-ey'e~. W<;>nderiit~s:, _h:1s ~1.<;>n:rs1,.an 
ent.husi,a$JJI_S. , • • J. t .1.s poss.J:ble t.o., think:. •Of the 



pe,ak. experience , the e.xpex-ience of awe, mystery, 
wonder, or of perfect completion, as· the go~l ~nd 
reward of learning as ~.ell, its end as well ,as its 
beginning.(51) 

As Ma.slo.w so c;learly state-s, "To the· extent that it 

(educ~tion) fosters growtll towards. self- act:ualizatien., it is 

'go·oa ' education. 11 ('52') 
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HUMANISTIC PSYCHOLOGY AND GESTALT THERAPY: 

FREDERICKS. PERLS (1894-1970) 

A much less prominent form of Humanistic Psychology is 

the Gestalt Therapy of F.r,ederi,ck s . P.erls. The G~stalt 

approach to Humani,stic Psychology develops methods of puttin.g 

much of Maslow•s theory into practice in a therapeutic 

manner. It is clear that Perls, who origj.nated and developed 

Gestalt Therapy while at the Esalen Institute in Big Sur, 

California, was an innovat9r ln the field of Humanistic 

Psychology. Much has been wr-i tten by :Per l s and others about 

Gestalt Therapy. However, Pe·rls' contribution to Humanistic 

Psychology _and Education ca.n be gleaned f_t-orn a f .ew· key 

passage$. 

The be.-st summary ·of G_estal t Therapy is the familiar 

Gestalt Prayer, which Perls wrote as an earnest expression of 

his thought-: 

I do my thing, and you do your thing. 
I am not in this. world to live up to your 
expectations 
And you are not in this world '.to l..ive up to mine. 
You are you and I am I, 
Md if by chance we fi nd each •other·, it's 
beautiful . 
If n0t, it can't be he.1p~d"(53) 

This passage, often us~d by Peri.s tp summarize his -work, can 

be found in his introduction to ~estalt Therapy Verbatim.(54) 

Tb.e existentialist overtones of this: prayer are confirmed 

in this book, as in all of Perls' writing. 

Perls states the goal of Gestalt Therapy clearly • It is 

II • • 
• to become re.al, to lear-n to t,ake a stand, to develop 

on.e's center, to· understand the ba.si.s of existentialism: a 



ro.se is a rose is a rose. I am what I am, and at this moment 

I cannot possibly be different from what. I am." (55) While 

this. reflects ·many of Maslow ' s concerns, Perl·s is much more 

concerned with helping the individual be who he is at ,t ,he 

present . Only then can seJ.f.-.actualization take place . 

Gestalt Therapy espouses a firm commitment to the 

present, or the "here ar,:id now." The fundamental belief of 

Gestalt Therapy , or -as Per1s calls i t , ''the great thing to 

understand ," is : " that awar.eness per .se-- by and of 

itself-- can pe curative."( 56) The goal of I?erls ' system is 

to hel p t,he individual become more aware of the present. The 

important question fQr G.esta.lt Therapy is: What do I feel 

right now? 

Perls clarifi~s the i mportance of awareness of self and 

the present tense: 

EVerythihg is g~ounded in awareness. 
,Awareness is the only basis of knowledge , 
commu.nic~tion., Zind so .on. In communication , you 
have to understand that you want to make the other 
person avare of some.thing ••• we have to make sure 
that we are senders . • • ; and al.so to, make- s-ure 
that we are receivers •• ~ ,(57) 

Awareness is not only a pers.onal growth necessity ; b'eing 

aware is a prereqqisite for effective human communication . 

!}estalt Therapy aims. to help buitd awareness through a 

variety of techniques . These exercises provide awareness , 

and guide the individual to greater self- perception. 

As Perls clearly states; 

In Gestalt Therapy, ••• we are- here ~o promote the growth 
process and develop the human potential~ •• • (58) 
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Yet, within the context of the "Hu.man Potential 

Movement" popula_rized during the 1960 1 s, Perls' techniques 

became quite fad,dish. He cautions against this .i,n his 

i•Introduction" to Gestalt Therapy Verbatim. Therein he 

cla-irns: "0.ne of :the objecti:ves I ·nave against anyone cal.ling 

him.self a Gestalt Therapist is that he uses technique. A 

technique is a gimmick." (59) Insteag, of the .gimmick 

approach, Perls advoqate_s focusing on aw.arertess-. 'The 

techniqueS' of Ge-stalt Therapy are simply tools. They are not 

the end of the pro~ess; rather they are a means.. This 

particular issue a_ppears again in the context of Humanistic 

Educatio.n. Perl.s' caution against gimmickry will continue to 

s·pec:1k to Humanistic Educators who elevate the tools to the 

place of being an end in themselves.. Techniques 9onunon to 

Humanistic Psycholeg.y and Education can only be useful it: 

seen as a means to an end . This goal is self- actualization, 

growth, awareness , and the like. 

]?erls often differentiates between different levels of 

mental health. He postulates that "The craZ:y person says, 'I 

am Abraham Lincoln, ' ana the neurotic says, 'I wish I were 

Abran.am L.incoln,' pnd the healthy persons say, '·I am I, and 

you are you.' 11 ( 6'0} For Per ls, mental beal th is 

se~f-acceptance as well as acceptance of others. If 

educators and therapi,sts can encourage such a process -of 

growth and awareness, Perls envisions, the world will be a 

more open, communicative environment. 

Altl:)ough there are many oQvious classroom applications 
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of specific Gestalt tecnni,ques , as will be seen below,, Per ls 

d,oei; not explicitly present an educational phiLosophy. One 

educator , Haro l d Lyon , discusse$. the -implications for 

education of the "here-and-now11 elllpha-sis of Ge.Sta.it Therapy. 

In his view, tea:chers are not tbe.:rapists, but can achieve 

much success by focusing on student feelings . (61) Such 

affective, humanistic concerns Qf edqcation can be traced to 

Perl s ' an4 Masl.ow•s theories . As the next chapter will point 

out, Perls ' Gestalt Therapy is one of the obvious innovators 

of humanistic classroom techniques . 
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HUMANISTIC PSYCl{OLOGY AND HUMANISTIC EDUCATION: 

CARL R. ROGERS 

Mo.re than any other psychologist, Carl R. Rogers has 

:;,ynthesized the principles. of HUIJ1anistic Psychology and 

Progressive Education. Ih many ways, Carl Rogers has built 

the modern study of Humanistic Education.. Frorg his ea,1rly 

years studying philosophy of eduC'a,tion with William H. 

Kilpatrick, the Progressive educator, at Teacher 's College ,, 

Columbia University., to his current worle in La Jolla 
I 

Cali£orrlia at the Center for Studies of the Person, Rogers is 

a model for Humanistic Educators and Psychol.ogists. 

It is not possible to provide a bri.~.f summary of Rogers 1 

work in Humanistic P-sychology. Words and phras·es such as 

empathy, persen-centered an.d client-centered owe their 

present meaning largely to Rogers. He introduced the 

conception of " Client-centered The.r;:tpy," in which the 

therap-ist attempts to listen to the client and help him to 

discov~r his rea.l self. 11Rogerian 11 couns-eling has come to 

mean a style -0f counseling which utilizes the tools of active 

listening, ref_lection, I-statement~ and empathy-. No do1.1bt, 

Rogers has integrated much of Maslow's theory, Gestalt 

Therapy and otber Humanistic Psychologies into his own 

approach • 

.Perhaps. the best summary of the myriad of ideas Rogers 

has presented through his many articles, lectures and books 

is a short talk he gave in 1956 to the senior class at 
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Brandeis Univers;ity. Asked to s.pei:\k about himself rat.her 

than about his ideas of psychotherapy, Rogers wrote a speech 

which he combines with a 1961 speech at the University of 

Wisconsip., to form the first chapter of On BeGoming a Person, 

his most popular book. The chapter, entitled "This is Me," 

contains an a:utobiographical statement and personal history, 

and a brief outline of r,hat Rogers calls ''Some S:i.gnifie:ant 

Learnings. " These thoughts suntrnari·ze and reveal the essence 

of the phiiosophy and psychology of Carl Rogers: 

(a) 

(b) 

(c) 

(d) 

(e) 

(f) 

(g) 

(h) 

(i) 

( j) 

(k) 

( 1) 

(m) 

In my relationships with persons I have found 
that it does not help, in the long run, to act as 
though I were somethi.rig that I am not. 

I find I am more effective when I can listen 
acceptantlY to m¥self, and cah be mys·elf. 

I have round it of enormous value when I can 
per1t;1i t myself to unde·rs·t.and -another pe.rson . 

I have f o.und it enr.iching to open channels 
wh~ .. reby others can communicate t heir feelings, 
their private perceptual worlds, to me. 

I h,ave f ounq i ~ higniy r ,ewarding whe n I can 
accept another person. 

The more. I am open to the realities ~n me and 
in the other person, t h e less do I find myself 
wishing to ru,sh in to ''fix things." 

I can trust my experience. 

Evaluation by othe~s is not a guide for me. 

Experience is, for ·me, the highest authority. 

I enjoy the di.sqovering of order in 
experience,. 

The facts are £riendly. 

What is most personal is most general. 

It has bee.n my e~perience,that persons have a 
basically positive direction. 
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.SQ' mu:ch ean be said of actgers' .nerso. n-a·1· ~ _ S;tat:ement. 

the tnC>.st. crucial principle i.s .(.1.) "wnat is• most .pe~$o:nai Js 

most genEtral." It. is '.R;o~ers·• f lrm cqnvicti-on that theti:le 

per,son-al 1¢arn,ings are 1.arge_ly applical,)le to al.l htin1afi 

~eings.. He is a:n optimist r a ~eli'e:ver in the pounqless 

·pote'ntial of 'humqfl: beingI3,, and a . se_lf-:.a·ctu~l'.izing ±n:.ai-v.idua:1. 

Rgge-rs' f.orm ·o.f psychol,qg~ '1tili.ze$ active listening, 

e.mpath.y, 9nd. many ot,1,~r t~.ols t0 g'ive the cl.i~nt a po.s•itive 

s~·lf-ircia.ge a.nd the st.t:engt.h of wfll. t0 W.q.l';).t to1 oevelo·p as 

ful1f as po·s.sil:)le. 

R0..gereian the.ta:py· 'i's neri..-d'i:rec:ti v~. The. therqp,i..st 

1.istens, t he does not g_i ve direction a:nq gu;i,~ance. As Rogers 

I .n·stead .,. each individual hl._llilari being 1s, urged t.o have 

aop.fidenc:E!c ii,. the :d;ignity, pp,,tentiai, and wo•rth .of hurfl<Ul 

·exist:enceoe As a HUrnan±st.ic Ps-yt:ho :togy, Ca.Ji.I :Rqgers' a~pr9ach 

is the. natur~l _syn.tq~sls q.f a11 t::tia~ 9~e befqre. 

For this .thesis~ the edu~at.ion:al impli-cations of Rog.ers·' 

theory a.re JnQst. import.ant. Regers bel-ieyes in: Humani~tic.; 

Pro-g·res:si v.e Epucation~ His. psycp0).og;j.::c-a1 thought prov-ides a 

f.t:arnewor1c fo~ a most humanist:'ic -ap}p.'.t:o:ac,a tQ e-ducation. As 

Ro·gers p~i;n-ts out il') his l•Fo.r~word'; t:o Learning t ,p F-eeL,· by 

Harola c.. Lyon, .. 

• • I" we can:; if we nave the .desire,, t:.tans.for,m 
.our h .ackw.arg edue,ation.~1 $YSte-m. ir_,rto ~~ exqiting 
v.oya·g-e o.f dis,cQv.ery. tor w:q:rm, ll v:ing .pe.rsons -~ We· 
can };)ring lfee,lings 1.nto th.e proces-s of lea,rn,,1,.ng, 



~ .a.·. lea.rni.n·g·· ; '...,_t·.o· th · · 
.... q · • e . wrocess of· Joeing a feeling 

hlJraan bE;ifng·. ;{ 63). 

Ro~ers .recQgnj,,ze.s that ed;uo.~-t;.i.on c.a:n on,1y cha.ng~ if. ect'U.dabors 

d. ·esi re· s .u. ,c: h. a.· c·h··a._ng·,e. T. ·h , 1 f h h · · e ,~oa ei,_ ,sue. a c ·a:rig~ woul<;i' ll>e \o 

hel:in n,eon.le le;--~_-,n·· ~o· feel, ;:i 
.t' ~ !:!- ...,.,,_. "' a.n4 t~ feel. more fu.1.1y hUIJ1a:~ .. 

Fre:.e.q'ofi:t t.o Learn;,. ( p4'J pU:blis,h$d i.n 1869, is not only 

·Rogers ' most clear statement of }}is ap-1):roa,c ·m: to m.mia~i.s ,tic 

Edu.cation;. th-i.s be91t, ts a classic in t11e lit;er.ab::u::,e of 

educa-tional. theQ~¥ a-nd practice. tt is n .0 e.xa._gg:~r.ati;oh to 

st.ate that Freedom t.o Learn, is t11e si.ng1e- mo.st import?tnt b.eoit 

about: Humanistic E.ch:1.C,a:ti·0.n. 

Rogers ' intr<D.dtic,es the 1'97~ edition of fre~dom b;,. Learn 

with the 'roL:Lowing ·summa:ry, ot· :t.hg: a.ims· 0£ t.he book: 

It ai.m.s· towar~ a climate of trust iri the 
classroom in whi.eh· curio,_s_i ty and t,h~ · nat~u_rai des.ire 
bo learn can b~ noµr.ished a,nd enhq'nce<l . 

It aims: t .owa:rd a :p'artic:i,patory in0<!:ie. of 
decis,ictn- ma:kihg in all a,s.pectsr ,of .learning in w-hic}l 
students·, teacher$ and. admirli,strat9rs each have a 
part •. 

It. alms to1'ta..rd he.J]pi:,ng. ·s-.tutlent:s t.0 prize 
themseives,· tb 15iii.ld confid.en.ce and seJ:f-.e:~beem . 

It aims toward unpove~ing the ex.citem,ent -1.n. 
i nt;;ellectµ,ai a:P~ em~ti.,0.1+al 'di.s·co,~e:ry, :which le:ads 
students to be-cjome, li'fe-long lea:r:n.ers . 

'.Ev:e.l'l. mor.-e d:eeply it .aims ii-ow-a.rd an a:warene~rs 
tna.t th:e goal of li! -e is· :within7 . not somethi.;n_g . . 
whic.h i,s d-epettd'etit 01?: outside S-Otp;·c.es·. ,( 6-.5) 

Roger,s I co.ncerns include trust, the ·natura-1 curiosity of 

demo""-""' .. ,·a.+1' c. proC."'ss in educatie_n, ... · .p~sitive st:ucten.tts ,, tt$ ~.., .I;. .,,., 

lf t Cogn4•t ·1· v,e, and. affective learn..ittgr througho-at -se -conc.ep , _._ 

· · ·, 1 se.· n:se of n:uman pot..entiali.ty w.hic.b cqn. life, and i ,n g:enera' ,. a 

·he ful'filled. The imprint ,o.f Prgg:r:essi v.;e .Educ°'tlon: .i,~· ~1ear# 



wi.tn its f'dcu_s on 1eJq)erientia1 .eBu·oat1.J•.o· ..,_. L. • ·k .. , .,. _ .1 , ew:l·s~.,. R.oge,r:s 

8-~ro.s to• :e:2tp:re.s,s ·many o:f tte, ~lOI1pe.r.t1s, o-,f Maslow,· P.erls and 

other H1¥ttan.istit: n.sycho_ logic-ts . Th. e· 1.· - · "'·· 1· a··, 1 · h 
£;"· ~ . . • · R""'iv.. u-a_: per~:mn, · um~il 

po~enti-al,. ,g_rowtb an'ld el:i.ahge• all are f~c:tors in this 

educ.at..iona:l proc:es·s ~ 

Rogets lnt,.rotjuc~s the. term "s'igni:ficartt t~rnJng•, 11 ,which 

is largely the- same a·s , exper.±entia:l lea,rnj:.ng_. H~ iteflne.s 

th.Ls genuine learning )i.n t1:te lf.011.owing manner: 

II It has a qU~·lity d'f personal i nvcl'l'Vement--·t :ne 
i.Th¢1e person ±h both hi•s f~e.ling a:n.q cqgniti:v~ 
·2'Sl?~C.t$, being in the le:a::rnip.g eve,nt. It is 
seli-ini tiit.e:d,-.. - ., • • Jt is perv·as,iv,e . • • It 
Ls evaluated b y the, lea,rn~r. • .Its es~s:ence is ·-. -· 
~rnea,r,ring . 0 (69) 

'R·o·ge:r§ ' concera ·11:er-e is wi-t'.h l~arn,t;n,g whic;:l:l. is genUii:ne:.'.J.y 

rne.aningful •. W'it:n bi:s existential, humanist w:orld-v:iew, 

.~'og,~r.s cannot apce·pt th~ rigid cuiricul.~, t ·eacn~ng ~tyl.e.~ , 

assi.gnmen,t-s , . eval:uative .m~thio;ds an~ d'iscd,p.tl.i,r,re <;1.f trac:ij;tfonal 

p~dagogy. H:e be-1:i;ev.es that these met.-hods., ·used as: they have 

b · ,. · - · t h ·01- s· 11 een in mos . sc. ·0. .. · · ·, • • • pan almost gu.arahte.~ ~bat 

·m~g..nlI'l'grui i earning wi.11 'be -at an g;b$o i qte mi.:n.im\Wl ... "' ( 6·7 ) 

Inst,ead., Roge:.ts' ' .ad:voca_t~s a methodology .of ·eaue2ati.on which 

stands for stl).~$nt freedom, ,O:iv-e_rsi ty, se"lf-evaluatiq:g,_, and 

the like'' •. 

~og~.r:s o1,1tl.ines five .pn;tc:tical guidelines for teachers 

lea.rn-ing. 

These include: 

:(l). 
,( 2') 
( 3 .) 

( 4) 

~ c0i:rricu:lum ••• t;h';';t is 1_arge1Y, ,s .elf-ch6sen; 
each:· stl;lden:t- sets b:1.s o~ ass-ig:nT(lep.t, i 
1:ectu:re·s (are the,) •• ,. .m9'$t · infregt1~t mQd.e of 
instruct.io.n:1 
st,an.d ardized te.sti:;. • •. are un:importan t; 
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(5) grages ctr:e either se·U-det,.ermin.ed 
Gr~ • •. r:e1a:ti vely uf).:in(po.rt.ant. · · ~ • {6·8) 

Tha-t. s.ev.era:l of tbeS:e p:ri-nc:i~les are. ,ph.ta_se~ in the neg;qtiiv,e 

r:e£1ects :the s·t..ruit<1:_g·· 1e of ~l\nna· ,;..._,_,· ·s·, ... 1·· ,c t.'d t. ' 
!:j n~ •·~ . ..,, -,;,·· .uca a,oli to do- away. w1. th. 

·'pioer ,educational 1ttet,nedolqg:i-es .• 

:en fqct, ,, Rog-re.rs l::>eliev-es tb·at · du t ·· d ~ · qa · 1.on :c-an 9.n _ . ma.st 

change.; and ffnis-t ~re:pare st:u,q.et:J:t.s• f :o;r cba.nge· -a·s well. Re 

i .s that h~ ·1 i·· ·v·· ·""s· 1.·• n ""_·n·. · • h ·· h- ... ·· · = "" env·1.r9pmelnt ·w i.~, _ 1.s ··eon'tinual.ly 

cha~ging,. .(p-9..) Becat~,s·e ~t his eonceptio-rt: bf 1.if:e as an e'\re.r 

changing experience, Rog,e.rs .conct.lwd~ t-eh~t 

•.. the go.~l of eGl\!,oi;l.t_i~n, if we a.re to ;s,:1.1:t"V'iv,e, 
. th f . - ·~ t' h d ' l,.S e ac-1.,l.J.,,__a io;n: O-f C • qnge an · le:arru-n'Q'. 'I'he 
.only ma:r1: ·woo· .is edua.atre.d i:s the man who ha~s· 1.earhed 
how to le·?..th; ±::he, m~:n ·who has lea.rne4 h,ow to adapt 
,anq c hange~ the 1p..an wh9 cyq:s re.aliz,ed that no: · 
K.PPWieti,ge' is s,~c~ur,e, th'<lt. 0r1-1y th.a proces§ (')f 
·se.e·Kingr kf'l.owledge· g,.i,ves .a basi-s for s-ecurity." (70)· 

e¥-er-ehangi:ng life r ·eq.:µii,es that -t.he te-a·cher f-a.cilitate the 

d,eve_lopmen_t o•f ' this app:.toa·ch to- life w±tnin t 'he ~las:sro:ern. 

Process beco,mes _:f.-ar more important. than content. Learning 

how to .learn tnust dlct.at.e cla$s,ro~m experiep~e. rn thh~ 

t'E::!SJ?,ect, Rogers.• oonoepti .on of education reflects De.we-y' s 

idea of e.qucation _as •~¼perience. 

Rogers .clarifies the r.easons for his· emphq;s_is on p _:rqce·s 's 

ilather tnan . .c-ognitive ·co.ntent. ·He ·strongly sug:gest.s, that 

'~'Ch:angingn,ess, a re-lian.ce· .bn p..l!oQ.ess ta•ther than \ip6n :::;tatic 

~~--- 1 - d · · · t_k .. ··e· ,,,.~ll-'- thing· that -m~J<es any .s-en~-e· as a goal :r.::i.1.ow. e ge, is ~·~ ...... '" w -

t · · the· mo·A,e.,,.n "·"or· ld O (~l) '"-."".' u>s, t -he a·_._;m• 0 <1; 'fO.r e~u.,ea _) ,.o-n :i.n ·· · . ,4' ..,,_ ·" · · - • ' ' .1c-n '+ "':.i.: 

,2 • · ,.,__ :11., •• the faei.litation of le·9-rning ••• t:tre e0.uca•t iJ.6.n .r;Jecomes · 
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way in which we can lea-:r:n to live ,as i-ndividuals in 

Proce.ss. 11 (72) Ro h ld th · gers -o s at the process of living and 

learning holds some of the ever-changing answers ta 1if e • s . 

most perpl~xing problems. 

Another char~cteristic of this proc.ess o.t learning is. 

that it is individually determined. Rogers notes ehis by 

stating that 11 
•• ,. self-initiated , si~ifiear1t , experiential, 

•gut-level' learning by the whole person • •• mean(a) a real 

revolution in oaj:' approach to ectucation."(73) Teachers wiil 

need to develop a sensitivity to the needs of individual 

students . Closely relat_ed to Maslow' s theory of varied human 

needs, this conception of Rogers' indicate s another important 

humanistic element . Ed~cation must .r~spond to. the individual 

as a unique human being. 

It is useful to rev-iew the follaw"ing list of princip.le:s 

of learning which Rogers offers in Freedom to Learn: 

( 1) 

( 2 ) 

(3) 

(4) 

(5) 

(6) 

Hum.an beings have a natur,al potentiality for 
learning. 

significant learning takes place when the 
subject matte:r is perceived. by the student 
as hav:ing a relevance for his own: purposes. 

Learning which involves a change in self­
organization~in perq"eption of oi;eself-is 
threatening and tends t0 he resisted . 

Those learnings which are threatening to 
self are more easily pe rceived. a~d 
assimilated when external threats are at 
a minimum. 

When threat to the &elf is low, experience 
can be perceived in dif fererttiat.e'd fashi-on 
and learning can proceed. 

Much 6 .ignificant l earning is acquired through 
doing. 
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(7). L~ar'.f>;1ng is fac.ilitat,ed wh~n the student 
pa::tli'bipates. resp0n1:,.;ibly in the 1.ear.h±ng 
process. · 

( 8:). S·elf-:tn.i tl.ated lear;ning which in vol ve,s 
t ~e 'W'h®l :e J?e:rs0n of ·,t;:0he le~,ne,r~feeii-ngs as 
L.nte-llecto-,.1,,s the mos.t la:;;:ting and t;:ie,rvasive. 

( 9 1) tn,ch':l~'f'nd.e1;1.c-e, 1c,r.e.a t .i-vi ty, and self-reliance 
ct:;re a:11 faciltta,ted when s'elf-criticism .and 
&el:f-e~J.·uation are. basi~ and· -ev.al\lqtion .,by 
others 1.·s o.f secQnda~y \'i;.rnpo.rt.arrce ._ 

{ l'Cj') 'I:'he mp &t so:cially use:ful 1earn.ing in th~ 
tt\9<ler-n W:(brld. i-s t.he lea.r riin,9" o:f the pr-ocess 
o.f learn~g-, a contin,ui.ng o.pennes·s to, 
experienc~ 'q,{ld 4,.nco~por~t;i.on ~tq. one-s.eif 
•o•f t:h:e prpc.ess Qf cb.a.ng-e., ( 74} 

These princif)les •Speak for themseives. They indorpot:ate 

elements of P,r-og_ressive· Educati9n, Mas-1·ow's. Rumani,f3tic 

PsychcH.o gy, a,nd the. princip le.s 0.t Roger-ian p.s·ychology. The 

-i-na_in thrust of Ro:ger·s • 1:heory o·f ei;l~ca.tion is ~bntab:ied. i.n 

this lis-t. 

Aaeot:qing :to ijoger•s ,.. the o_ptiil'lcU .. ·pe·r'sort isc the product 

of thesJ~• ,ed\1cati,0na1. principles. This .p~rsen would 

,experience life tfs it truly. was, and y1oui~ ii ve i:n c;!n 

en-{Stentia..l m.~nner. Rogers emphasiz·es that th:e indi'.-;vidua-1 

would trust ,exp;erl~nce, ~nq human c;~_pal~ili'ties. In RogJe.is • 

wo:rd~,, th~ ed ~~a ted . person is " ••• a fully ,functioning, 

person." {75) 

P~ople are eonsta'b:tly mov-ing toward_§; tni:~ goal of be-ing 

"fully funct i ,oning••· indivi:duals. This is a . ,pro_ee.ss of 

''l3e~omi.ng. ,, Roger s,,• mod(:!l,. of tb.e fully.-ruficti.onihg pers,on·, 

the product _of the best. e f Tr:i:e.rapy or edu_cation is: 

... • • a ,pe-rs.on functi..oninr free.1r ~n .~i~. .the 
fullnes,s e f ni.s o]fg~n,;i,~mic p.otent-.iall. tres·;, a person 



'rhe prim~ry _g:()al of educ.atiQn. i-s .that ea;ch p;e,l,:~;ron Jjeco:me 

". • .• a pe,rson ,;·MhQ is ev.:er--chang.±ng, e:vei; dev:elo'pc:i,n_g ,, alw,'ays 

clis,c:o.v.·e0r:i,J1g himself a:nea the neIDie:s:s i.n. •'himself in ea,.ch 

suc;c::ee~ing; fooment of tim_e. "•(77} R'.e.gers ·reGQ:g,niz.es that tnis 

i-s a go_ai wbitc.h t:an, on:ly ·be approached, thoµgh never reached . 

This is the meaning of ''Becpmi-ng a Pe.rsqn • .,, 

In acl-dit.;ion. tq, pr:o:viding sewe.ral moving a'coount.s ~f 

te:achex:s who na;v-e succee-sfully· irttegra bed Rogers.' ed':1,19:a:tiona_l 

_ide@lo·9:yc i nto •tl1ei~ cla,s,s..t.QQJJ1S , Ro.g~r~ of.f·ers the. fqliq,wing 

ins:Lgnt into the nature 0f Humanis•tic -Education: 

• .• • the .f:aci.l'.i tat-i,on of s'igtiifi~~ht l~arnihg r~sts· 
~P?.on: c:~r.tain a.tt,,i tudinal qualities ,whi<;::h. exis·t in.. 
th:e pe·r :so1'1al relati,o:nsnip :l:J.etween t.he f _a~iJ,i t?.tor 
aria -the- 1earne:r i ( 7:8) 

The re1.ation·s:hi.p· h~t.wee'.n tea~he;r i;ilid sbuden:t de.t-erniin:es the. 

nat14re or tne 1.e ,arhing· p!ltQ'eess,. S'il;):ee the cst.u,4,e.n,ts are 

,e,ep.eetelJ; t:o gro.w dv.ring ·edu.catioh,. the 11 burden 11 of this 

Ye·1at ionship lies wit.ti. th,e, .t_ea;dner. R•eoognizJng that 

te~eh,e·r~. are al.so only hi..urfa•n, ·Rog~rs affi.~ms their humanity 

b¥ insiat:ing u-p-otl ce'rtain ·t~•acher cha:tac:teristics wh'.ich ¢ain 

b d .... •· · .. ea· ='-•e"..,.·s 'r·hese in. cl ud.e : e . eve ,l.'0 pe-1.i .1.n c.. · "'"'' .Ii ·..... • • 

.( 1 ) Re.a lne ss 

( 2) Prizing., -Acc~ce,ptapoe, Trust 

.( 3) Empa't.hic Under-st.anding ( 79:) 

T"t- 1 '• · t _h_, at teacher t;r~ining, must facfli tat·e 
.J...fl fq.ct, R9g~rs c aim:s .. 

f .$h e· r:r_ua:._·1; t1.· es_ in teachers.. Only then can .the emergence o ._ es, '1, _ ~ 



teao'l'~ers become ir'-le fa.cili bitot:s- of lea,r.n.ing • 

. R.o.ge·rs cites numeroq_s , .r.esea.tch st:udies whic~ tncU,~ate 

11:h~dt. teache_rs exi,.i'ihitin~r these a-ttitudi-n~.i qualities a-re, mo~-t 

e·ffe:c.tive in facilitatipg signif:icant l ear-<Qi:ng. For e~ample, 

one ·st,udy ge-monsttratea that 11 • · • • teaQher.s who are interes·ted, 

in proc.ess a·nd fac~irita:t'i:ve in the:Lr inter:actions·.;, produc.e 

sel.'f-i_I)i tia,t,ed c:tnd c;i;;-ea,;ti-v:e resp~nses in the±.t st,ugf?nt.s·. '' f 80} 

Another p-roduct of this method of te~c}d,.ng, "Thfs. 

a1;'.ti tu~~ of stan4ing in th.,e o.th,~.ir ' -s shoe$,. (l)f viewing the 

w.o~lq th.rougla, the stud.e,nt ' s eyes • •• . , 11 
( ffl) i& that ~.hi? t~aclle.r 

benefits as ~el.1 . tn the ·p~oce-s:$ :o'f facil,i.tatin.g ,signific.ant 

l .eaxning througl:l rceainess, ac,ceptan-ee -and empath:r, the 

teacher " • .•• is1 .a,ble inc~ea.sir,igl:y, to l:;>.ec@rne a pa_.tticipant 

• _· • ,, - " (· .. _· ) te~rn.er ••• ., a-.s •• • one ,1.ndi vidual onJ.y~ . 82 

learns himsel.f, share.s in the ·proces·s, and Giemons'.t.ra·tes tha't 

he , tpq,,. ~s ~ hUII:1a:n bei.:_n_g . 

Rogers outli'.ne.s a. ;process of edlJ,.cat'i0n which i.s t;..ru,1:y 

It is clear that .all subsequent :appro,a:ches t.o 

f!'Utn'a:nist:i.c- Educ,a:ti,ori .sha._p~ •many 9.f Rogers• views and 

exp:r~s:stqns. .Without a do;ubt,. ~oge:rs i's the for'?mos't 

k · · fo.r ·H· um._ · a..n, Ist.ic :Educati-cn. f:!1;i>.O . e,s_person _ _ 
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CHA.PT.ER THREE: 

TOWARllS A DE'E.INITlON O.F }{(JHANJ'8:T.IC EDUCATION 

A-s. d;emc:n:rstra:ted i:n eha.J.?ter T:wo, 0ne c-aq, surnmari-zf;? 

-Abr:aham Ma•s 'low' 's defib.it_ie>l'.l, of .Hurnani.,st.3;.c Eduea.tit5n i.n. the 

'follo.wing, ma:11.ne·r: E;duc.at:io;n ·mus-t striiife to faqil.ita:te the 

s .elf-actualiz.ati·on o,f each ihdivid~al. siwiJ.arly, earl 

Rogei;-s de:rine-f;>. Humanistic Edu.cation a :s the f?cilitatio:n of 

growth and change in -e.ach perison, s ·o that he or .sh,e may 

become• a f •Ul.ly functioning· ~u,m~p. li>eil4:g. 

$el,f-actua.1iza·t •i<Jf1- and. fu:llY ·runctiorri~~ a,1:e identica.1 t .e.rms 

ts n6t cle,ar ia ho.waver, it is ohvi.0us thgt uhese two 

verPali.zati:ons of· si.:milar g.eals infl µen~e ali ·sup.:peqµen,t 

Hurnani.sttc .E<lh,icatio-n litet.ature •. 

Hum.a·ni~tic E<iuca,t..i.on i,s an Uinhrella t .erin ·:for °' v~st. apd 

vqriea g~oup of educ:a·tion&-1 appX<Dq..c_h~s, :phi,iC>-~op'hies, ·&nd 

me"thodplogies., Urif-oftunabely·,. there .is. no. ·sin:91e 

SJ'.>J:f>.keSJ;ie·rs,on for t,b:1.$ mqve1T1,~.nt t.opay • I:h$tead, there is an 

extremely .a.ive.r~e c,0.rtglomerat.e Q',f inn:ov~ti ve eduG:a.tors and 

phi1o·s.opl-ie:r.s who ca.1.1. the,msel v.es hama:n:i.sti.¢.. They espouse 

?-PProaches to educa:ti.on whi.c..h ha,ve in, common a eommi tntent to 

t:..he hum.an b..eing; · no :single. common 'delinitiol) can: be 

;i.d~ntifj;ed .• 

Chapteir one. ,ai;roed ta, prot,·o$e a definition o·f 

"Runian:is-tic 11
: 
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Him'tan~_is;=:ic_,: art ~d.jectiv~ describing ·a m,et.hod.o:logy. 
0 r: a;P.p:r.:oach to ei t.h;er: education phi.losophy,i or 
r .e_ 1i •. gj:on_" th:e a:i:rn o :f -whic.·- h. i .•s

0

_ t .0~ · ..:i i' n _ . ai~ p.eclp.l .e . 
11.v:i.ng mo,re· human~7. 

TtJ,:is ·d'efi.n,{tion is -so proaig ·tnat it enqp,mpa.~s·es. :all. ,of t,he 

·wide ran·ge of fo.r-ms of Rwn~nistclc ;_tdqca:tio'n.. This chapter 

•will se·r:v:e to surv.~y a .s~.mp.t:e of th'.e many' definitions of 

I{um-ant,sti¢ Etjit.Jca,t,:ion. In addition., ~ qefi,ni t.i.q;n wiii be­

p,ropQ.s :~d: which can ftlhction l.ike:wise as .a ·definit£.on. o.£ 

-:R,e:Eo_rm Je.wish Htuni;inistic Religious E:duc-ation •. 

Hwnaaist.ic E·ducation has b'¢en desc.r.ibed, ~Y' 1J1a:ny ti tLes ~· 

These inc1uae '9tich terms as c!!;?ni\l;uent ,e.ttu.catdon~ af•rective 

ed:ga1atiqn, psycholo~'ical ·educati.oh, s ·e~sitivity -ecl"4,cat!ion, 

·self-ass:ience, p.er~onh~qd e4\lca't,ion, g,pq the; 1iJte. -1-t i,s 

pos~ihle t;o id,~nt'ify :m:a_p;y t .rends .in thets,e v.arious a-p);n:oaches 

which are. common to· more traditional educa-tian ;;s w:i?;1:]-. F•or 

eJ<:ample, it ·.o_ften appec!:r,ey that edlucato:r.:& A-re ess·en.tiaiiy 

in.te.:test,ed in the, welfare o·f -students,. the right.,s of 

inclividuals, and human Val liep . At t,he ·saftle, timer s9met:hing 
4 • • ' •• • • ~ • • ,,,,.,. . 

binds all forms o.f HumanJ,st;Lc 1$duoa-tion t0;g·et::her int·<:> a .Lo:ose 

~on,f.ed~ratio.n . Many theor±sts admit that some "good" 

teache<rs might li>:e iel!ent;tfied qs "hutr:ta':nistic", 'bY virt~e of 

their c:oJnini't.meh€ to t.ea:chi:rctgJ ·students. An a 'tt:i tqq'e ·o·f 

c;op:_cer.:n fQ:r indi vid'IJ?tl'S. and a belief i.n human ·potential ·set=s 

the self-identified Hl,litla:niEd;ic t~acher~ apa.rt .• 

M9-:t1y cc;im.mon themes are em:phasi:.z_e;_d by .mo.st forms of 

HUntaiiist:ic Erluca:ti.on. Thes~ incl.ud.e: 

Values - Humanistla teac~hers recognize 
and ·facili t ·a'te th.e g,;rowt{b et stud~n:t 
.prio,~i ties and ·v.a1ue'th 



(3) 

( 4) 

(5) 

(6) 

(7) 

(8) 

(91 

Affect and Cognit.ion - t,>.o.t-'"· . .i,.-i,. · ·.f 1·· ·•. · d . . · .. . . . 1,1 1..u.e .•e .e , i ng 
a_n,' .the l{no~i_n_g ,, domain$. ~r~· t'eb©g-l'liz;ed , 
and .rleq..l _t wikb, i~n the Cla:ssroom., 

Pevel<:>Ptn7nt :of self ahd htimap po,tential 
!'fUUlc}riitS~l.C? :E~uq~ ~i.0.h i,s CQmtlll. t t.eq to,, 
:and fac111 ta t _es: th~• ente·;r-ge:nce ·oL, the 
ful.l hUlf\c:t:n p0tential ◊f e~a·ch ihdivi.dual. 

Au~the:rtt•~t:i~y - R.ea:.l fee1Jngsr hone;sty,. .~nd 
-a.ut.hentic· 1.ptera¢t,i.o,nf;:i are, e:nC:QUE~,ge.cl,. 

'Stuqeri~ Needs - -the ·n~ed,s of s'tuden1rs are 
re;c:pgn..iz~d and de.alt with; .ah.d teachei"S 
take them -i.nte ac::eount when planning -~:nd 
.c -~,tr,ying out ~ess.on~. · · 

E_x-perien.ce. - lea,.rn:ing. is doi,n:g; . I?,u:i:rpp;s~ful 
a-etiv-ity .and a: rte.c0gni:ti0n of th.e 
.etlUc:ative nature o:f· ·1if~ ',s- •e:x,piiiri.ehces 
•gtiic}~ the teac4e't. 

Chang-e - .ll'l;l.ma.nJ st:i,.c J,Educa ti Qn re·~og.:nizes· 
lif,e •·s changing·:ness :an~- pre-pa.~es 
~tuden,ts to deal with cn.ange. 

Rele:v.an.ce -- cl.as.srodm activ.itie·s ;are :alway,s r.eLe'\tant to ·,stu<3~nt n~e~s a.nd 
purposes. 

St1Jd~n,;t. partic~:p-a,ti'On - stud·ents a:re full 
pa-rt:t1:e..:irs in ijumanistic ,Educat_iorif ,a:nd 
the participqt.ion of all :student:;, · is 
eIJ,coi.u;age.d. 

'these e.en th~m,e.s <;t~e on:J.,y- ·a sa•mpLe of hundreds of eonc~r:ns 

which cari b$ identifieq, in t,he v.as~t literature~ 

Above all.,· FJUihanistlc Eduq·ation em.!').~:s .izess proces.s ove·r 

content. I.rt is ·mo.r.e im,port;-aht t.o. ask th~ qqe~tion, "'How do 

students 1:e-arn? ,·,, than "·What d,o t _hey. i.earn?" Hurnan.isti9 

Ed.ucation ae.sc-rlpes a. rnetnddoiagy. Althqu;9h fuany varying 

definitions can be pr.opo:s~d, al.l inslst upon a metb.,od pf. 
. ' -



,T 

teaching and lea.1:-n,;i.t).g whi.c.h huma.·•,:,A._z.:_= ... s the , .• ..._ · . .,._ ·eduea tien~l 
process., 

.Arthur Cqmbs .. i , a leading :§9-!lOl ,ar in t.ne field 0f 

1tµmapi.stic E~Uaat.ion,~ F•e0ognizes that stl)dent~ must find 

pe-rsona.l m~anJng in wh~t they. a.re t o l ·e-arn. 

more· tradi t.iQn:a·l .edu.ca,tion; 

We Gleci:de wha:~ p.~op,l .e· need to know ~nd then •we 
teach it t'o the,m whether they n._e~q_ it or not.~ As ,a, 
:r.~.su_l t s,ome stu-d~nt.•s di$~Qve·r that school is a 
place Wh~rer you study .\h1;.~gs tb;<:tt ·d.on·; t .. matt.er and 
;s .o they drop, out-. It's a,l;'l:t.,el,ligent to drop out. ( l) 

Combs ' hones·ty co:n:cerni.ng the. fa-±·1ure o.f E;!ciµcat-ion to· be 

·relevant to student.s appli~s t:·o a ltnos.t :al'l fa~et$ ~;,,f 

edueati9n, J:1eligious an<i s~e--yiar. 

Combs sugg.est--s the foll9wing: goai 6-f eq.ucat.i,otH 

• • • produce humane i:nqi:vidu,als, " .., • w:ho ca.-n tie. 
:relied up~n to: pull ·,their own we:ig'l:1:t in oar 
s-oc·± ety, • • • t .o behave respons-i.bly and 
cooperativel.y. We :heed 1gdbd ci tizenS,t fr,ee of 
p:reJt~dice , cencerned about t:-hei.,i" ,f e_l_l ow cit i _zens ~ 
loving,, ca:-r.irig .. ., • wb.o'Se :va,iue:s and puJ'.·poses a.re 
positive,, feeling pe·r-son.s w.itb.. W:?l:µts and' d~&'ires 
likely· to rtlotivate them towa1:o. p0s:itive 
i .n,te.ractions:. ( z) 

·For combs··, if .a $.t'l!ldent ,cliscov.er's , pe;i:,s6,nal 'itt~aiiing in 

edu,cat.ion, •~uch a pe.tso"n will .<il_eve1op• to the fu.1.1-~,st }turnan 

potential. He y1ill be a good( caring person., J7n s-bort, he 

will be selt:-a:etua.lizing... Comps, emphas-izes· ·tha,t HJJ,iqa-ni,s~j.E:! 

Edu,c.at·io:n aiway:s keeps in· :mind th!:! ,du.al concern:<, ,,, • • • the 

pe-rsob ~d •tJie. wo.ri:d, the· iea.rner a:n:d the ·subject." (3) 

A S Neiii ,,·• ·the foun¢te.r qf Sunuµe.rhill ,,, a, famous ... ', . 
Humap.istic Schooi ·in England,, ex:pr·esse~ the br9ad aim tb~t 

" •• !edµcation ~st pri-tnar.ily deal. with the erttQt.i.ons•,,. 11 ,(4). 
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M9re'Over,, Neii.t Pa:~~ii hi,s s,ch,ool upon, tn~· .c,oncewt ·bf freedom·.: 

n.o st.ude.nt shtn~ld e_~e.r be f. O·""~e· ·· Ji! 't 1 · .1:.h· · 
~'"" I;.\ , .o ea.rn ~tl,y-~. 1.ng. 

S.t.ude.rtts will 1e'9,,rn b..~st -whet.t tlrey r.r·ee,l .y cb,e9se to iearn. 

In. Ne'ili's own w@.td~, "· •• the aLm ·of· a:11 education nnfst be. 

to produc~ ha_ppy, 'balance·d , ~ro-life children. • • ••ts) 

1.\i t1:toi:J,gh barsh criti•cism has rre~n ieveled. at s ·om~. ,of" N~ill 's 

qnorthQdox practices, he was an. i'mpoirtant e.a:,rly pion·ee-r .tn 

Hl.Urt~-n:i.stic: Education. 

Postman ·ah-a Wein:ga-rt.ner-,. in. t:h~i:r t"evolutl.on.~.i;,y 'bo.ok 

Teaching· as a Subversive Acti:vi,ty, identify simil.ar themes. of 

pe.rsona.l m.eanil"lg an~ f ·re,edom ill $iimani§>tic Edtica.tion. The 

core of their philos'.opl.ly ii:; that'= 

• • • bo 'educate ' stt1:d.e:rrts. · • -•. means that we want 
to elicit from students the meanln.gs, thqt t.hey h~ve 
,;1.irea,dy :stored up ~o tnat. they 'may s:il'oject tho~e 
meanin~fs to q. t .esting and verifyi,p:g1 reort.d_e_ring and 
reclassifying, ~modi:f-y·i.ng and extern·di.ng :PrQC~$S . (,6) 

r11 tllis proces9 , stu.d~nts freely .deV:Slop pe·.rs,onal meanings. 

Post·man and Weinga:rrtn:e:r define Rumanl$ti¢ Ecl\l<::atiori .a·$ a 

sys-tew Which ~9:w:~' a student to )l)e"CQ.rt\e ,, .••• a~ a.qtiy~ 

produ·cer 0 ·f kn~wi,ed.g~. 1'l7) 

Ai1other teqm of hu.m~ni;,stic ·eduqat;o:t$,, Weinstein and 

Ean.tini, focuses' u.pon t,he .personal Jnea.nipg of eq,ucat..ion in an 

ip.te;rpe:r.sonal s.:ett.-in9. In the.ir vi.ew,. education .rri:ust focus 

,._ · · t at4..e·.., The;u-._. sU:_r:rg: es't :four .e.di:lc,a.tional on people, not SUµ J,ec m ·· '-' .. :..•• ;l .;;, 

objectives·: 

( i) 8 .. ial ,reality al].d •the ,schoG.l' s curriculum. 
n::~e to · be irit.ri-nsic~ll,y c¢tinee:bed •. 

p.ower , id~ntity and connectedI_less of student;-s 
mµ,st be, -a bµ,s~s :ff<>i: curri,cuJ..urn. 



(3) Cur:riculum must aliow for and encourage 
diversity , both cultural and individ~al . 

(4) ?he scho01 and the Cl;>mmunity must be 
integrated , sharing responsibility and 
authority . (8) 

Weinstein and Fantini def1.ne Humanistic Education as any 

system wb.ich achie-ves at least the~e fou.r objective·s •. They 

emphasize the connection of school , real experience, and the 

indi vicluali ty of ··e·ach student . Comp'l .. ete integration, within 

the students ' psyches and in the social reality, is the goal .• 

Another humanistic approach, with similar concerns of 

integrating students and society, su_ggest~ nonetheless that 

"The purpose of the humanistic schooi is to teach children 

bow to tne·et their own needs arid find rewards and pleasures 

from life without a dependence on external so-urce.s ." (9) 

While students must learn to function in society, 

self-actualization is tne P,rimary goal of the humanistic 

school . As a result, Self-actualized students can be 

,expected to be good citizens. 

Th.ere are many educational methodologies vhich bear some 

resemblance to Humanistic Educ~tion! While many common 

techniques can be identifiedd, each. of these methodologies 

focuses largely on one particular aspect of Humanistic 

E<iucati'on in the broadest se.r1se... Two of these approaches a~e 

Psychological Education and Sensitivity Education. While not 

identical witll mainstream Humanistic Education, these 

approaches merit sorn~ discussion. 

The term 1•psychological Education" is commonly 

S'4,l;)sti t .uted for ••Humanistic Education." Psychological 



Education assumes that 11 • • • the. ultimate teaching 

goal . • . :i,s to develop effective strategies and human 

techno.logy f o.r educating inner strengths as pr:ofound as • • • 

rare life-changing events. 11 (10) Psychological Education 

recognizes that life is .punctuated by events such a-s 

marriage , childbirth , trauma·s , and t:he like, which teach 

human beings through psychological transformation. 

Education, acc0r,ding to. thi,s view·, can capitalize on this 

char:acteristi~ of life by creat.ing l?imil ar . learnings tbrou_gh 

simulations . Four goals ,of Psy~holQgi,ca l Educa,tion can be 

identified : 

(1) to develop constructive di-alogue with.. one ' s 
fantasy life; 

( 2} to utiliz·e non- verbal exercises , theater , 
dance, meditation, and ga~es to recreate and 
experiene~ ps\y-ehological lea.tn ingf3 f 

( 3) to develop ~r.not-io:0,al responses to. the wo.rld ; 
and 

(4) to live fully and intensely in t:he "here and 
now . 11 

( 11) 

The techniques of Psychol og:i,.cal. Education resembl.e many 

Gestalt Therapy Techniques . In fact, Gestalt Therapy is a 

form of p~ychological Education . Roth focus on the present 

tense , feelings, emotions , expe·riences•, values., and thougn,ts . 

The goal of this a:pp1roach is to help the· student ,gain a new 

understanding of these •e1:ements , .and internalize this 

,understandin~· as a chai;ige in behavior • 

~ t .Psychological E.duc:ation is 
~1.oseJ.y' rel ate~ 0 

Sensi tivity Education . This approach aims to improve and 

l tl.·onshi.·p· s A product of the many 
further Jnterpe·rsonal. re a • 
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sensi tiv.i'ty training ·techfiir.,rnes which ~a·v·:,.., · .. , ... · . • ').;: 
· · ~-· ,_ .. ii •.· ca a.risen 1.n.. :t/ie j?·ast 

t.wenty· Year.s s:··ens1· t1'=i' ~;v E·d ·· ·· ·t. · · .. · - · .z, •· ' · v• -1.-~ , l;Jca,, .a..on "' ..... helps p~ap.J.e become 

mor.e aw.·a.te <ff,. mo.re sens;i.tiv~ to.; 'W!hqt happen~ ••• " ( 12) in 

in.t ·e,rpe.r,so.na·1 rel a.ti 011.s. 

Huma:ni·sti_c Educ:a..tiop, in the broadest: sense, is •" , •• • the 

:i.nt'.e,grat~on O.f co.g.nitiv.e lealin,ing with Fi'ffectiv~ 

1ea·rnih~i• " (13) 'I'n:is r~a~~io:n qgainst :p,ehav.·io . .tist e.duc.atioh 

sterns f1:ro . .m Tp.i.rd-Fo.r:ce Psycibal.e::g:y . 'Only if t-e·~dhe.r·s c;a~e 

abo,u:t .stud:e:nts 1 a:ff,eot:iv;e conc·erns can they ,a ;f,fect the 

cognitive domain.,!' This, ~pp,roaeh reco,gnize.s , theft students &re 

c0mw.-1eb~ ,. rrrul ti-f·aceted., numan beings. 

Altho-ug11 some :apprpaches to Huma..nis:!::t.o Eduqa.tJ.on turn 

affec;tiv.~ .1.e:a:1:ning :i,xrt:o ?J,,, sU:b.Ject mat1ter -i ts,!2lf b;y te.achirtg 

sttldE\?tit.s a ·:Oout the·i r feelings:, ,( 14) mo;s:t Rllinan:i.stic Education 

rec:o:g,n:,i,zes the need for a ·eorol:iina ti op of a.f f ·ecti ve an.-d 

cog,n-it±ve conG:er:n,. T.his ,cone;ept ha;s .b,e-ert, .m.ost t.ho't'oughl.y 

cdevel;oped -a0s ocon,£'1\ien.t. Edµc.:a;1:J,..0n" by Ge,org,e Isa.a.'c ·.Browp. • 

.Bro'Wn,. in his bo~k Human Te•~_ching for HWnan L:e-ar,n,im:g, 

·defines confluent Edtieat.ioh as " .... th~ t;·er:m. fq,r t11:e· 
+ +• ... •♦ + 

irr·teg:ration ex. flowing: toget.het of the _a-ffe.ctive and 

~ogrti't.iv.e elemeht:s in indiyi:d..ua;I qn:q §f.roup l~_a.r4.:tn.g •.•• i, ( 15) 

Afl}'.ect.ive rerers to :Eeel.ing a:nd ·e.rt1ot;ton,. w.nereas cog:n:itlve 

r ,e.f -er'$ t.o the acti'Vd,t:y o.f the mi,nd., in inte.i.:1ectua1 

f 
. . 

'\inc't:i.oning. Brown's: r.e:se.arch ·d~mon~trg-tes that the edu.c-ated 



Cogni:t.ive 

( Sµb jec.t bo.n:ter:tt) 

'Straight 

Cognfti~e 

Abst:ra:ct 

¢ogni-ti v:e. 

(Emotional content) 

Abstract 

A:ffec~ive 

The· teach~r must cons-tant:1y be, awa:i-e •of now affective i:s·sue-s 

impin_ge on cogn,i t.j.;v:e l~ar.nihg,. at'l;d Viqe vers?a. 

One Pf the mo$t realis,tio ·e1:emet:1ts of eonflue.nt 

'Edu.ca tton is th?i,t it crllows te·a:che:rs· to use hwna:n.is:tic 

me't.hogs to t-ea,c;h tra~it;iona:l. sub jeqt matte;r •as· well. as 

a.f :fecti.:ve s-ub ject matter. B:Ot.h. ·af£e.ct:..i,;ve and. cognitive 

domai.ns are ·effect.ive;ly inv.01veq in e.duca:tlott. Chap.tel!' .F.our 

of th:Ls t1'1es±.s ·.e~,t,10re··s , ,the wqrk in Co:n.f·luent J.ew.ish 

·~9-u_cation. of DX. Wi11-ia:m Cutt.el:' and qt.hers., Op.e opviot1s 

result of the ·r:es-ear~h: in .sec4iar and .religi.ou.s educa·t±on .has 

be·en ah empna$is on Hum.anis.tic- teacll~.r tt·aining·~ Brown 

.recognized •ea . .rlY on t:liat. confl:uent Educa,tior,), rnu:st. tra:i~ 

teaqhers in order to be eff~ct.ive., The f.d.na,1 ch.apt.er· of this 

t _h,e,s.'i.s will return to .. the cr:uc-ial issue Qf teacher -t-:r:ai.ning,, 

an:d ~plora the i;:amifioatt.ons. fqr Re.form Jewi$h. Educat_ion. 

one. l)..umahistic ·,edi.lciitor ha:;i stated :that "Hutnan.i.stic 

E<;f;u.ea.t.ion, a·t its best.;, is. an .a ,tte~pt te encourage the growth 



aha learn;i:.11;"' .of all th·ose· i' nv·o· · ii ..... ed ·t A .· · t 1 
" l3 · · .l.v · --- ·S : Utien · S 'r f ·acu 'ty, at).(;{ 

_,:i• ',&. ..... 

aum.::1;,n1s\.raµo-.t.s-. 0
" (1'7) Such a · h' 1 h . ·- . · P · 1: osop y focul;ii:es· qn the 

ihdividual people .. and.· t.1.a.e· re' l 0 ,· t' . ..: .. 0 .,_n.s,.._,,,i'p·.·s· •· d · 11 
.... ~ J.[l in:v.ol ve· in the 

P._•:r-oce·s·s· o·'£ ed:ucation. A.·1· 1 p·""r··.1,, ,: - • · "" •· • ' · . .... ~ci,pan·.:.~ J..b f{1;1man1.st1·c 

Edu.catidp. must be fully hurna·n. 

Te:r;,-ry Ee.rt.on; in 'his book Reach, Touch:, and Teach, 

idehti-fies Hwn~.nistie EdQ.~a•ti-on ,a.s a +fie,thodology w:hie?h 

attem.p'ts 

• • . ~ to rea.ch. stµ~_ents at l;,a.s.-i:e p.ers.onality levels, 
touc'fl, •ttie-1t1- ~s :infaii viduq,l hlJlfha;n oein~ts., and yeb 
tea·ch tl:;lem in a.n o..rga·n-ize.d fashion. ( 18 ;) · 

'Eor,ton acce~.t.s t.he p:remi$es q:>f, Con:fiuent Edu¢-at:L0n: su.bj:ect 

ni.att~,r. c;::a.n only ·pe ta~gllt ·!£ en:io-t±ort is part .. o.f ·the proeess. 

A .s,tude_n't. •·s self-imag,·e,, s .. elf-:"e,steem,, a,nd emo-t·io~ 

sign_ificant1y at·fect. behavior, an~. le,arning. Bor,ton $Ugg:ests 

that 

The goal o,f the teache-r shou1a be. to. he,lp eaen 
student ·const.qotl:y inc:t.ea,$e })is uµde:rstan<µng, of 
his f~eli'ng i _s, ~,ncl ~xpand t,nat s .el.f--aiwarenes-s by 
utilizing the vast inte-il;~otual r _esoux,r;:=e_s availab.1-e 
to man. ( 19) 

Students be.come mor~ i-n~epe,ndent and free. i -f they le:atrt. to 

trust. their own fee·i1,.n,gs, an,<fi' o:pi.niqns. At the S9-R.)~ 'tr.i~e., 

they learn to integrate the wisdom O·f ejeper.ience ati.d the 

wo·r:1d into their o-w:n understanai,ng. The re.su.lt is rea·1 

ectu9ation. 

fi:urganistiq Equcation teaches .s;tu.den.ts: to; 1,ne-0.rporate 

l}hat t,liey exp.e:ti'en~.e :into wll:al they :feel.· 'They learn to 

seali'ch, ,and to· 1:>ecome whole, integra·ted human b~in.9$. 

Opinions,· t:tadl tion,s and ·v:a1ue-s .ar.e se1e:c:te.<i , ,r,eject;ed or 



Students ·value emotion., 

irrat.i'onal experienc.e,. and "so,ul" ·as· h t"'-• · niuc . as iie re.a11 t.y of 

ph:ysicq~ 9 *P.er-L~nce-. Pq.s·t and future come to. bea.:r on present. 

,expe.t±ence. so tllat th .. e ·,h.·er·e an·:.d - · · - . . now be.coll(es,, m:P.s -t .real. 

Freegdm and a.utorrQmy are .g:ranteg. UAcon:qi-:tJanall.y to each. .. 

irid-ivi'dua.1, in a m~_nner which. pr0m0:tei;s heal t-l:(f inte;ra.ct,ton 

w.ith qtbers, a;.~ W~Ll as a healthy self- co~c~'F't• A!?, E-lizabeth 

si:mps.on; conc.l'ude·s 'in frutnahist.io :elducation-:. An· 

I'htetp.1:eta tJon ,, 

Humanistic education. att.et1ds to bon!§, blood, an<;i 
f'liash, as ·well as th~ spirit. It h-a:s- to :qo · w.ith. 
people----thedr mund.a:ne lives -and less-er· v-aiue'S-·a ,s 
vreil as wi;th ~re-ams·,. beau·ty , as.pirations,. .arrd . 
f deals. ( 20) · 

Hwna-.rdst..ic Education aims 't:.o f .ao1·1itate tlle emergence o.f 

w};lol.e hUUtau: being~;:; . Many dif'fer.ent techniques. can '.b-e·· 

humani.s.tic. The :Key :L's tl'iat the ove·rall app·ro·a·ch and 

method0>logy· ,mus't l}.umai:'d.,ze th~ egucationq.1. p:roce,s.s. 

Perha'ps the b.est d,e.f'initj.on of U'urnanistic ,Ed~cation .i-s· 

tb.e fo.l;l¢wi,ng." f ormu1a:tea. by' :Mortel J. Cl-qte, ,of th~ 

Association for -S~p.er:yision a.nd C~rriculilin D.ev.:el.op.rnent:. 

Humani.s'tic Education is g,. ~on.urri tment to eq-q,cati on 
~n<:i· p-~acti_ce in which a·ll fac~t:$ Q;~ the· •t.eq;ching 
learning P-~ocess give· major empbas . .ts- to ,tll~ 
free:dohl, .value, ·worth; dignityi .ahd i.ntegrit.f' ·Of 
:pers-.on:s·. ( 21} 

Thi:s de:fin.i,tio:p. emphasizes the chief ,aspect: df the hµmanis-t:ic 

,methoelol.ogy f. n.ame.~y., ·t:he uniq:_ue in'dividual a'$ a ~hole p.e·rsori .• 

,Mum' an•·'1.•' .stl',c E-'·d•·•.ca.t.ion which Clute· de·r.ives from The goc;l~ of n ""' 

· =1.·•·t ·h .. =11 the vat:ie_d fo~s. 6£ this defi'.niti.on :are ~ompa·t1b11.~ ,.. .... -.~ .. , 

Hurnanisti~ Educat:i.◊I'.l disc1,,1ssed earlie.~. Clute i<lt~ntj,.t'ies 
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theset, 

Goals 6f Pi:t,una.n t st-1.·· c. Ed . .... · ucatiori 

Hmnanis'tic '.Edu¢ation: 

( ]), . Fos't,er~s acqu:isi tioli of basic s ·ki.lls 
•nec~ssary. f ,o·r libri:ng in. a xnu1ti-·cu1ture·d 
~oc1·ety, ~nci.udin.g ,ac_ad~mic, pe1;-,$..ona1, · 
1nterp~:r:~9n;a~, cpmmunioc;l.ti ve ,. a.nd 
·eo.0n.omJ.O pro:fi¢ienc,y.. 

(4) Per"son.a1·izes ~duoationai decisions 
a:nd practic·~·~ . To this end it. inv.olves· 
.:st:t:td~-n~s in -the prece·s~es Qf their own 
e~u.caticm, vi.a d.emocr?l.'t;i;'c i,:nvo l ~.ement in 
a .11 1..evel:s of .implement·~ft.ion . 

(5) R~cogp;i.ze.s t'he priwacy of human 
fee:ting_s and .utili_ze$ persona-1 values ~p.d 
percept.iP-n$ a.'Si i ,1;1..teg.:i::al t:act,0rs 1:n. 
eduea'tional }:;>roce.sses •. 

( 6), :pev:el .op~ a le-a:rnlng cLirrtate which 
nurturers· ,grQwth ·t.hrpug'h lea::r-ning 
.ertv'i1f(ll).It\,e,r.rt:s peJ,'Ce.Jvep P:Y ail invo1 VE~'Q a.s 
chal•Lengi:·ng., undel;$t-an.Eii.~g ,. ~u.pportiv:e, 
e.xcit:itj'§f, ·and fre:e , fro.m :thr.~a,,t! 

(7) Deye·1ops in learners genuine concern 
and respect .for the worth .o:f others and 
.$~i 11 in :cort.f l,.ict r~so_l ut:i9n •. ( Z2 ) 

'I'h!=- es·sentia.l eiements of these ·oojeC.tive-s reflect al,1, the 

ma j.or concerns of hurnanistiG education.. Thes,e include hutna:n. 

neeq.s and pot~n_t5;:al, s .e-lf-act~\l,ali;zati.9n·, basic; sld.ll:s, 

d.emocbatic· .and. p:er:sop.~.1 de¢isions a;nq acti_ons, feelings and 

en:ioti'On:s , . 1~arning e:n.'V"iJ?0nmf;!.nt, and hwnan wo:rth. ·Given th.e 

many di:¥elrs..e '1.n.te·rpretati-ons of l:Iwuanistic Edu.cat.i.0.n., Clute•· s 



Elef irti tiah 1ai:\'d goats. accu.ta·tel¥ convey the rrteani·ng of 

Jiwn<;lniJ3·t i.c Ed,ueat ion • 

These g.oals, ·ba. s·· ·e·.a: o· n ··th· ;.:i f · ·· t. • · • .. · l.S ue .: in.l. l,•O.P, ., . serve a.,S 

obje~tive criteri-a to ev~lu~te the. h\l.I'i1ani.s•tdc oharacte:t o.f 

any· ~ducat.ional s'ts·t.,em. Clut.e demens•trates the m.a.nner i.n: 

which s.peci:fic objeotives· .can be ·cter-iv:e.c;t f .ro:m. ~s "°'oals of 

H . ..• . ,I.. ' · E'd' • t. ' .. '' '( .., 3.. ) uma-n1.s 1>-l.C . · uca 10n. ~· . 

The re.maind~r of 'thJ.s th.es.is rei:ie,s upon this :definition 

~nd these go.a.ls in orde.t' to det~rmi.ne ?l d.ir,ection f .or R~fo;pn 

EdUc~-tion" .,. •ih:wnan'i.st.ie tend'enc1e.s11 ., a.na· the li.ki.e, :whic~ 

appe,a.r throughout this t:h,e:sis· ¢an -~~ j_.nter'pr~t0ed fl'). terms: of 

Cl~te• .. s : clElfinltion.· and, gQals. The final .ch~p,,te,r o:f this;. 

thesis w.i 11 r:etu.rn: t .o these, .geal-s and a:pJ?lY them direetly no· 

a: m.od.el for R~fo.nn Jewish J:I~ani,sti_c Religl.cnJs. _E-d.u-catiop.. 
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:CHAPTER FOUR 

HUMA:NlSTIC' JEWISH E-DlJOATTON 

•The que,$tcio.n, •.cl'ri.s•e.s ·: t~n relj,giou~ eg:uca·t.ion be 

humanistic.? Stat,ed differ~·u:tiy ,. is it 'f!dssible to qey.ise a 

system ·for XE;?1.i.gious ecluoat:Lon ·whicl) n~maiJ;ls- true to the 

P,rinciple.s of Humaiti.s-t:4c Education? Gi v.~n tlile )tid.e va.tiety 

,of v"?ttid ·(lefini ti'en$ qf .E.wn.anis'tic E'd-uca1:d.o.n., ei,the.r an 

a•.ffi . .rmative- or a negative r ,esponse is. po.ssible:.. Orie l?Ossible 

sceria,rio assQ'.mes that Humani~tic .Ectucation inval.vie~, lqyalty 

to a. ph.:i.l·Qs.o-p'11..f Qf Seci.l..La.r :vJ.:r sci~nt.ifi,c Hwn:an1i .sm. In this 

c.~se, H'.Uinanisidc .E<i~cation obviously ¢annot tea,cb tn,e 

fundame.nt•a:ls, of ap.y r :eligi,ous:, t .heo.logica_l:ly 'based ~y:;:;tem.. 

:O.n the other hand., it is. p,0s·:sib1e ,t;o env.:Lsien a sc.enario 

bas~d upq)l. the de:fini ti.on of Humahis·ti.c: E&Iudat-ion pEoposed 

earlier in th-is study. :Givep: th~ met'.ho~@1og.i:.ca1 orien.tat:i;on 

, : •• ..;;i t '' 
o:f ·t.n.i:s def.ir,:iti.qn, ~l'aine.l_y, that Human1st,1.(:· E<;.lu_ca . 1.0~ 

u.tilize.s a humanis'.tio approach to teaching, humanistic 

relig.io~s ep'uc~tion is possi):)l·e. 

I . f. t um'l,.,.er :""f re.1-ig• i:GJ .. u. s ·ednc~·tor.s . h~ve at temp• ted · n .' a:'c .. , .a ·n J;;/_ ....., 

to fortnu1~te· 1tumarris,t.ic .reli,gious ph-.il.oso:phie•s Qf ed:u,oat'fon. 

'!!his section. ·of th~· t:he·sl.s Yllll ~pl9re the thoUgnt 0£ 

Via1d_ .. ou.s Jewish educato,rs i11 thi's c·at.egory. 

'I!l)ere a.re. -:many edu9 ation.al theoJ.i:sts, ·within the broad 

f iel.d o·f Humal/listic Equcation • ThS:re is a .much small.e.r group 
·-. - ' 

Who ha .. ·v· r1. . -=-•p -.:n, __ 1· 'i .ed. ·11wn-ar.dstic p'}:lilos,ophy ,;md of' e.duca tor.s c ... •f:'i • 



pr9-ctice to Jewish education. Humanistic 1J1ethodologies .are 

Qommonp1ace in Jewish educationa l prac;:tice., particularly 

witni.n the Reform es.tablishmen:t. However, only a few major 

Jewish thinkers have foi::mulated huma:nif?tically oriented 

philosophies of Je:wis-h re,ligious education. This chapter 

ai.ms to summarize· bri~fly the educational. theories of a 

numbe,r •Of these J ,e:wish thinkers. The focus is on the 

humanistic .elements witnin the educational philosophy of the 

follqwing individuals or ,g.t'oups: Mordecai M. Kaplan, Martin 

Buber, Willi,am cutter (.Conf3:uent Jewish Education) , Alvin 

Reines (Polydox Je'fish Education), The Society for H_urnanis:tic· 

Judaism,. and Gerald Teller. 
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!1\1', 
.M;. MORDE.C~;I: M • KAPL~ ( 1ee1-1983 ) 

Rabbi Mcn:·d:e.caii F1. Kap,laJ1. is mo.st well,-kn,own £or fd,s 1;01'e 

as founder ·o_f tne Recqnstru.ctionist. movemetit in Juda.ism.. His 

book. Judais.rn .as a Civilization is. a major ideologic·a1 

contribution t _· e mod·e·r J; · a · . , . n ;u ·. a1..sm •. Wi:th0ut a <ioubt, Ka,pl,a_n.' ~ 

thol.lght \ra,s gxea,tly af1=ected t-he f ,a:ce, of th~ mo,qern Jewi.sb: 

worl'd ~ J :eff.rey· Scn~in not.e:;. tb.a:e :, 

Reco t t' 't ' . . . 1;1.s n;ic 1,.o.n7s • -s some.t.1.1nes cred.i t Kaplan's 
JuEla.1,ism as a Civi.1i-zaticJ:i1 as the· sotirce of t..he 
t:h:anges in Re'fo.tm id.edlog:y, e!{lboai·e·~ .. in th.e Columbt;ts 
,pJ.:at:f .onn .. The ·a,r·gµment i.s not tota1Ly. conv.1-nctng-, 
ooris.i,deri.n,g· all the ~th.er i-nteil'ectual and · 
soci;o~eono~i,c f :act,o',rs ';i,.n :t h:e e:nv.:ironinent ,o'f 
~er'ie:~n Jewish: life·. ia th~ 193Q's. .A st~onger ca,se 
can be made f ,or Ka:pl.an 's .direct .e..f'f:ec.t on aeform 
Je'w'ish educa ti.on. A1JitO$'t everyone ackno;wieqge~. the 
c:yu<;:ial rol.e in the re$h~,ping 0£ '.1th~ !<~!form 
currlcuium of. o:qe- fa;rdiv:i;.dua1: E..m'?J.:riue·l G'antoran-.• 
'Gamoran. was· .a brilliaat s:tus'ient: o.f P_r:og.:r,ess·.r..v.e 
ed.ucatidh· at -Colum'b.i:a Univ.ersity and a pupil of 
•~ap1an ·1 s, at the Semina,ry ' $ Teaehers I Institute. 
The in,flu~n.ce~ of ·Kap1~n and n:ew~y ::ih_ape?d Ga:moran • s 
philo.s~pb:y 0f ¢ducation and q.e in t~rn ·used them tl.p 
b.ts pri,mary tools in re·shaping the Ret:o.:i;m 
c:l!r:ric.q,),um,. ( 1) 

T~~ infLuenc.e .of Kapl~ ' ·s edfrcationa-1 theory is c:lea.r in 

Gamora,p. • $ work.. What: is pa.rt:i,:eiuia:_rly inti=-resti.ng a'loout thi·s 

inf:t\lenc~ is the st.t0ng humartis.tlc and pro~rei::;s:i:ve e.lelitent 

_present in Kapl'an, s thou.ght. In many ·ways, .one oa.n id.entif:y 

M6rdecai K~plan's Jew.lsh educ-atiqnaJ program as h.µmanistic . 

Kaplan ident.if i.es ·the purp0s'e' f9r ,.Je.wis.h e<::h,1.c·cit.ion ip., a 

stu_d.ent-cent,ered manner· In Judat:stn as a· C1vilizat.ion he 

ql~iui.s. t.hat ••iTbe ~.nly raison d ietre fo~ J :ewi-sh education is 

the i;tssurti-ptiort that wit}:lout it the Je-w: ca.flnot, possibly kµow 

.:.I J 'e ... r II ( 2.)· T.his s. tat.·.e.m . . ,ent .. what to :rxt'?l~e o_:f. l)J:s st-.a..tus as a .. • · ' . 
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impl.i~s ·that Je:w-is;n ed.Jic.ati.:on, 5· p···""· 1·ma.ry. - ·· ... fun~tion is ta aid in 

the .Je~isn self-d.i,:scc,.very qf e~.ch .inti vidual. :KaplaJJ. ,gQes 

to c1.~rlfy this: •ii:l-J>Parentl¥ hi.tmanistic phi.los.o,:ph,y:. tn. 

K '' l · ' II - ' _ap an s r~co1+st-r-l.lot.e:d Jewish educati,q~'' the proce:ss of 

. .rewis}i.. ·~.4µ,ca,td:.on .shouJ.d ·help to :b;ring· ;a.bout "se1f­

fulf'i1.1ment11 for e,ach i:ndividuaJ.. Jew. "T'o be tra.:i.ned as ct. 

,.Jew: should me0~n t ,0 •, be given ha.bits that wou1,g.. }%elp on.~· 

function erea,tive1y in all qf 1i~e·•·s S.it.~ati,on,s. 11 (3) Jewish 

eqUqation,. then, aims to help the Jewi$h ~~an bein_g fµnct~o:n: 

better a :s strc:h. This is the f6'1:ID.dati_qn or a .s't.r.on,g 

htmtanistic philo:sop'1J.Y of education. 

,O.ne of the major ·elements un.d.erJ;ying Kapl·ah • S'· 

e¢:'l,lc~'t..ior:tal t~eory ;Ls h'is criticism ,of ~oth the 11·Neo·-­

,,Qi:'thod:ox" and the· "Eef,or.mist'' educat:l.o.naL ii;ae:0J;;ogi.e:s pr.es:ent 

.i~ -t:lle Jewish w0,t'lq 0f ·n.is d.a.y. He· is: particu1ar-1y· cri t:ioal 

of the Reform e.duca:t:J.op:al ,~ystem which focused primarily on. 

the moral. q,p.d . .spiritual elernen:6s o.£. cl:asl;:d.c~.l Reform. Juctaism .. 

I.ns,tead Kap).an a~lvocates an education whi.c:h "'reconstructs" 

the en.t.:ire- ''social heritage•" •G:f the Jewish p~o}>I~. •• (4) 

"I'h@ugh ~ueh! /mo1re f ecus.ed on pet>pl ,ehood . th~:t;t· 0n personhoad, 

t i.· ··t t d .J· ·ew~_-· sn education· is ~s.sent.iall:y !'i.l.S reco.ns. • rue .. e· • .... 

. atude:qt-cent.ered.. 'rhts :i.~ clear in the goa.ls of Ka pl.an,' s · 

.$Y,stem. 

Kap1an tdefines. th~ alnt d,f J.ew±sh :e(l.u.c~tion as .. : 

... . d , l ·op· 1• n·, the -rising gepera tio.n a ;de-sire a·nd .. a 
•I->.~ . . eve _ 
ca:,pa.t:i'ty, 

( 1 )· j:.o pa.rticip.ate ih Je1tish i:i,.;te, 

unders_t .and .anq •q.ppre.ciate the F:Ieb:r.ew (2), t,q 
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lan9J:l;age ,a~q li,t '.erat\.lt'e, 

(3) to _ put tnto. ~ract,ice J .ewish patterns of 
,~onduct -both •ethic.::s"' a .... ~. re·i·· 1• g. · -

· - . .,...J. · ·~""' , _ ,_, l.OUS , . 

( 4 '.) to ~pp,t:7ciat.e and aaopi;: Jewls_h sa_n·ctions and 
asp+rat;i,.0,:t1s., and · ·· 

CS) t.°. .stim1:1iate ar.ti$tic :creati'vity in th~ 
exp·ression Qf Jewish -va·lues.'''(5) 

Thffi!se five goals synthesize. both eo,g_ni tive· a.n.g a:f(eotiv~ 

con.ce·rns • Know-le<;lge and 9onduct w-i (hi.n a Je-wish f 'ramewoi;k 

are .important. At the s.ame time, the goals, ,empnasi.z:e the· 

ap:preciation,, expre:s-sion and de_sJ.re -on the part. -o.f the J~w.:i:;sh. 

child. The l~ngug:ge. 0f KaplaAi •·s · •goats is· sy:mpat,heti•c to 

hw.nanistic e·d\lcat i.onal conc-em-s. 

Kaplan reinforces t:he hwnanistic 9rie,ntaUon o.f his 

pr9posed sys,t~m, with the following s;t.?1:teroent : 

The. pu·rpqse of Jewish educat:.i0n in Arnerfca should 
.l:;>e to qual,ify tne c~niltj to meet witli an ethical aµd 
affi.r-mative attitude all <:if life·' s situa'ti61'l:s and 
relat..ionsbi}?)s--economic, 1;:1e~_uci1, c~:v±c, buman:i a,nd 
oosmic . ~ • - •• It. -shoul,q be the .aim qf Je:wish C'U,l ture 
to enaBl,e the human ne-in-g to 1iv,s it.L all of the'Se 
rel~tionsh.i;ps •so as to· e.iic!it 'the Jt>'e:st in himself 
an.d in 't.11Qsg qb0ut him. { •.6.) 

Educa,ti.qfl he,re ,i-s clear,ly re1ated to real life.. Kaplan aims 

to he1p e~ch ,person cepe with tire r:eal-i tie~ Qf ,1.ife.. He does 

n:ot. dein~nd that st.ndents acce.p'e any pre-conceived dogma. 

Rat.her, this e<;iU¢i;it:iona1, pb._ilQSOP~;r ~ncc;,~age~ th~ rull 

J:ieve,lopment. ~ ·f eac:h i,:iqi vlffual , . to be tl':le ~est- pe.rson 

possible. -Kaplan,, in this ·statement:, utilize's lan_guage 

g.lmo.sl identi.c:q:l to the 11 self -actualization" spoken of by 

f · t•u .. ~rv. lat"er. K~p-,lan_. is 'CO.nee_ r.·n in Ma~1ow: a quarter ,0 a cen · i ' , ·, . 

J 
• • i· s · 1··...,,. ,, • •. -•. fre:eirig t:he cuit:u:ral, contE?nt ewish ,e(luca:'.t1on n 
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from its a,dventlt.io.us or ahtigu~ted ·elemeht.'S; and f_rom the 

at encouraging inq,i:vidu,ali'ty, so th.at pe0,p1-e can -be 

sei-:f·- .go:verning, "·· •· .without 'the aid of outwa_rd. •a-uthority 

arid the sancticil).s O.f re~ard. anq p"Jhi.snm~nt. n (7) K_apl-a'n, s 

phil:osophy is a:t :work ·here. He sees· ·r.e-iigJon prl,marily as a . 

vehicle to enlia.nce th,e· ;clutc;,-n.o.my" (:Yf· the indbtiqual. This is a 

most hum9nis-tic conce•.tn., 

Throughout hi·? writings,, Rap.J..an. arg;U¢s tha.t Jewish 

e_duca:ti.§>n. sh.0u1.a dea,1 directly :w-ith· t:he task:. o.:f re11lgion. 

Specifi-<2ally, this: ta:sk is to res.pond to '' ••• man" s striv:i.ng· 

·t:o ~~tic,~l~te the p;i,:gp. ;w,opth Q,f the i n,~i vicl:ual h;'llltla_n P.&U]lg,., 

of the sociai1 g•rou~. and .of the W:Qrld as a whole, .and to: 

renqer t}:lat wqtt;h manifest: in conduct.••'( 8) Thi$· -sbal:ement: 

·clearly de_fi:n-es the it);otlll"idlJ·9-l per.s .on as i;~e focus ·of 

re~ligious education:. He-1.ping an, i:nd:l.:vidual to, function :fUll_y 

with h\:1ms~i:f, in n_j.s· soci~ty .q;nd his world ±.s- es.sentia·1..1y 

num~~i st.ic. 

The g:-rowth ap:~ -well-being of ·e:ach il'.ldi v'idua,l ,st_µ_qent is 

a:t least as. i:mpo1:tan:t. for Ka,.pJ.an as. is the ,survi va1 O'f the 

Jewi1:1h peo.ple and c;ulture. Tn fact, _irt (Judaism as a 

"'· • 1 • t. · -rza~.- ,tan a.ct.ua.11y· · rest.at-ea: hi~ go~ls ,o:f Jewish \.\.,1 v-1 · l. a .a . ·· i.on , L\: I:" 

e_duoation; frqm the st&ndpo.int o.f the indi,v:i.<fua,t. child. This 

m:.inor technica,i po.int ref1.ect:s bis g·re~ t .concern wi·th 

d . t · ·· Thes_'.e obJ'ect!.ives utiliz·e such sttident.-ce:trter:e.d e· u.ca 1.qn. 

pl:ira:·ses •((s the f ·o11owin_g aims 6£ Jewish e~~cation,:, 

·· ,_··,.n:s ·1.··,--.':"•ht into the m~ani.ng :of s·p_iri tual. a. -To _gl.ve... ~ 

va.1ue,E,. ... • • 
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C • T<;> train :aprp:reci:a'tion · · ' creat'.:lvity . . . o-e. 1.nd1.viduaa. and gr.o-qp. 
' ' + ' • • • • ,. 1 

e .j, T.o c'.On::ai tioh habits of reflectiye thinking;. 
purpo•si ve. e~pert~f.l.ciI'lg. .. • • 

f • • To il!,l)?;art knowledge of t.he· He:b:i;~:w- ia,ngua9:e ~ 
Je;wish hi,s .toty,;,. • •. • ( 9'.) 

These ar:e on,ly. a ,f;ew of the key phrases Ra pl.an uses. His 

,.empbasis on t.he affective dimension is. -~l e·ar. ·rt is no 

acc'ide.fr~ that ~e enly ru.11..y cog{l,it.i-ve o:pj ect.i,v.~ is tbe last 

one . This aw.~t..e.n{:;$S of the primacy· o :f' a:f:ffectaive educatiofi 

over cognitive. learning .is a key. P,l,l1!1anistid _prin.cip.l:.e. 

R? P-1'.~n su,p.,p.ort s this· ,app:r9a~h. Mo.reove:r, his lang:uage ·~nd. 

concerns demal'l.s'tra\te his int.e.r;es.t in p:rogr.e·ss:ri ve ~.e-da·gogy . 

Nowhe·re ,doe~ hi:,S eq.ucat.iona,l sy,£item re·f lect a tradi tic'n1,aL, 

.au.tnori tarian a:pprct.ac~ to te:pc.h,ing. 

Ronald Rrqr1.1'sh note:s in a :recent .art:,i;,ql.-e t..hat 

• Mord,e:ctai ·Ka,pla,p., has pnl..y rec.eritly rern.indeG:I us that the 

fun~t.ion of the t:ea.eher, iJewi~h and gen~.:t:al, i~ to be?tc.h 

chiuireh, n.o·t. sub.j_ect matt.er, t.hank,s· t@ l)ew:ey, (via, Jta,pilan' s . 

,interpret?J..tion) • 11 ( lD) 'i.his paitic.1:11ar 1J,htase'0lqgy,. although 

~r0ni.sh • s ·, is indica.tiV.e o,f .tapia-n ' ·s . humani,st..ic. ldea:s ·. 4t 

:the same time·, Kr.Ql'l.i-sb _points out that I{a,piap. d.oes n0t accept 

the :10;1:Jacipl~ that .edu.ca:ti0natJ goal-s shoU1d. :Pe totally 

.qefihe.d by th'e nee<d:s · of the. individual.. Xa~lan i.n:Sists that 

l!. .. :o.. h · H .. e io.sists t,hat "J..~ f th~re. is a role f e,.r i:.,lle ~eac er• 
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oh:1.,ld-relt are to le·a:rn what t-.-.;.e·v ·are t • 1,.,·t 
. .. · -1 ~ '.{. _ , a 1,1g,o. . thef · mus·t pe 

.conciith)neg to :b'e inber.este,.:i -in w'II,,· t .a..1,.. ··•.· b· • . 
"f.. ..., .:. -aa . vuey a.r'? el:~ 

t-a.·ur-:T;ht_ .•. " { 11 ), Th' ::,, _.1.\s conce,rn for the t.$a.cner .siettlng .:the iitni ts 

of -ed\lca.t,i9n, is. Kaplan' ' s .poi'pt of d~par'tu:t~ f::rom pure 

Humani.·stic. Eld.·· u_,,at-:·,,.,,n.. T·he·~e 1.··s n"" ~· ··bt -u- · • ·h · t 
,._ .LV , . ~ - _o uOU , ,a:S :~.r9rt'is po·l,n. ,s ;· 

out , th.at i~plap. :i.s: tu1.1y cr.i tica..t of an over-empl;l:asts upon 

c1).J°l;d- cerrtered education. (l~n 

Ohe of the .mJ)jor ,g.r.~as in which .Kaplan ,stands out as a. 

p;r,og.re~s.i:vel.! Olf'ie~t.ed :ed'U·e:at·e ·r is his coi;}:q$rn tnat. p;ract:.ice 

.hot lag behind '-th';10ry.{l:l) ·Thj.:$ is· ,a. eonc~,r-n ot 1{a:pi:9't1•s· t:or 

Jewish ed:uq:a,ti<P:n .qt a, time when: Jehn P.e·wet •criticize,s secul.ar 

.eduoation for the same ·fault. Fo·r J .ewi$h educati-on iii 

par~icula.:r r. .R.p.p-l·a,:p, p,0tes that while educq:t~rs rus,h to ·cJgree 

with Dewey,' s ·prog,ressive :pbilo.sqph_y,. :~dueat.i:onal ])ractic.e 

d¢es not fo.llow. K~plran insis~s that education must be, 

-activity ,. designed te· i~rov.Lde for: eontin_u:ous grbwt.h. 

Equcation, for ,Ka.plan··,, ·should ~ml:>rape i:\11 Qt l.ifE;r a .q~ 

·e.xp·erience. ( 14) In,. this s·ense., he arg,l:les that the relig'ious 

school is· only .a s.ma:il ,elE;!men.t of ·tn~ proces-s o:f J ·ewish 

e<;l:u,Ga tion . The parents sht>ul'd P~ full. p.artic.ipants in the 

pr@ce.ss,., wh:Lch .Like<Wi.s~ mus't •encomp'a;s,s the entire 1-ife of the 

-student.., As. K"qpla,n s-tates: 

B.eing part qf the .Jewish c:ommuni ty , and ··se:o.:s'ti!g this 

e$·s ,ential s.el,f-worth;, is a , ,cru¢ia-l el.:e-ment of ,Kaplan.' s 
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.~quc.ati.ona:1 sJtste.m. c ·1 · · e~ri.i J the ·con.c_e:q:i J:Jzere i .s :with 

•stuaents' a.ff~ctiv~· relations_·m·. ' .p·. to th ... e1.· ...... J . . . . -" • ewish .life. 

J<,fiplan em,pha,sizes 11J:ewish soai'ology·· .ri ra-- ti;:.er t"h,a J ·· h' 
· ·' · . · · . H _· · •~ ll · ·9W'.l..S · . 

rel-ig..ion.. Th~t~ are· PO•s.;Ltive ana 11egative asp.ect:s to t.his 

ap_proa,ch to theolog.y •. 

.Kapia .. n. c.r_:lt_ :,1.·· c~.z· es "-h . ..., "'" ~-· o.se who te·ach what t 'qeiy do 11,ot 

them.serve,s believe to 1:;>e trl~e. .Sif;>e.c.i;f icail,y, b..e .foet:tses on 

the pri2gmatic· m~:tter 0.f : t~:achi-t1,g Jewish t::'H'e:01ogy.. Kaplan 

cannot toler-a:te te.ache:r:s, who do no:t; :perso't'i.all,Y ·beli~ve .a;. 

t.r.a.ditj,.,ohal; theistic God~conc~pt,, yet. i.nsist upon teach.ing 

such. ~- vi.'=!1,r.. rn~-te;ad_,, ~apian a:f;iY~cates· te~~h.in.g .,, !I • • the 

child ••• to develop his cc(pacity td d·isoer:n. n.is:,h wdrth in 

the i.ntj,ividua,1 num~n pefng, ••• t•(l'.6') Th.is· .is a 

than a, God--c;.ent:er-e.4 ori~. At the s.ame tilfie.,, Kaplan reJZomtnend& 

t.hat students b'e ~,no(!)\fra•ged' tp. d,e;v,efl◊P a sense, of 

t.hank:t:ultiess in ielatitins-hi:t:> ho Qosj. Tbe sy$te.m he outlip~s· 

pre·s-e-nt.s :o.oct in a fo1~lor.e mal'.µ\er to youn_ger chiLtitr;en. 

La t~r,, the .s.cho,ol. ca:n teach, 1:h,e v·aricn~s relig·,ious wa:ys. of 

J.,.Qokirtg· at God., This obvious rec.ognition Gf •devel·Qpment.-al 

stag~s indica.tes an:9-tb,er hµtnani.stic ten'cte~oy.. Wi.1;:.}J.c;:rµt 

Jµd'ging , Kaplan·' s spec:dfict t.h~o.1:qgy,,. ope ean nonetheless· 

eonc1ude that his conc~rn and a.pp~o.acl,J. -are co*pati.nle :wi.th. 

ri\Ullc;l.t;dstio: Eq\1c:ation. 

Ano·t.her .fa;st ~in~.ting ea.ement o_f Kaplan' S· s,Yst"~tn is his 

· H:e recogn· .. izes th· at few cQn.cern w'i th teac.&.er qqalif i.cat1.orrs • 



·teachers ca:n me.et lti..s exp.ectat.iQl'.lS. in te:rms· of s~l.f­

aw-1::\r-enes-s.., a\tita:teness .. o:.·f t a 
'f;l .U. · .ent.:s., atcd un.q,~r,sta,nqi'ng of' a.11 

aspects of ,Jewi:sh Ji.fe., Tl'.fereto:rei li?.Pli:in ·qrQU.e,s tha:t 

t .e.aohe.r·&' sho.uid be sT,\e.c. i -a.·11.· z··e.-:J. T.h h !:" 1-l •• ey i:!f ou11a lta:ve 

" • • • i.nten,s-ive training in t'he. s:cience and bfre •pedaqG>gy of 

-religion,. since $uch· trah,:±.h1 must cg.coompa,ny a s~~se o.f 

•c:Oncret..e 1:eali.ty-,, a poeti~ sea.s·~ c\nd. a his.lilly etJ:'ii.ca:1 

di-sP,os.i tiqn, it i & no -easy matter to·, JJe, a t:e.adher 1of 

. . . ( ). r:eltg . .1.on: •. 11 l 7 

of hi$ educ~tion-a·1 s.y.ste.w. Hj.s, :r~gµireme:n•t~ for t..eache:rs·. a:re 

-ex,treJ'(l.e .J..y .d~mand;-in,cg-1 .a·n ·eoctens,ive wea,che.r tr:a-ini-ng ,pr0iram. i.1s 

n.ece;srsary.. Thi •s, in fact, i,s a major cr.iticism o.f' ,a:i.m~&t. ail 

h1Jma_n._ist.ic; appr@~Ghe~ t .o ed:uc:~tion . 

There -is no d:oi'l!lbt thajt -Mordecai. Kaplan's edue,ationa.1 ,and 

p.:hi10.sophicc1,l th0ug.bt has ·had a, great intpact on .Reform ;rewisih 

ed:1:.:ulation ano. philosophy. J.effre.y .S~he,in .note-s this 

·repeq:tediy in his ireqent: study of t .he ¢bartge:s' in ~ef-orm 

,. .. T,. ·•· h ·a. · ·.at'' ('18) -.S.·c,_,_,,e.1·•·n· po· ;;; :nb<" out nha·t Btnahuel @am-oran \;lewis , e:, uc • -ion. . u _ ""' "" 

a,tt~pt~,¢. ·~ ,, "' •• synthe:s.-is of older Eeform' ideolc;>gy and 
. ,, 1 ; .. .. • in his, "Curr1.c,;i . urn...:m;;kJ..n.g 

ef'forts. ,, ( 1·9,) In fact ., the element (:jf -K~pla;.n' s . --sy-s.terd -which 

is mO·f:it pre-sent in Garnoran I s ourricul:a is the emphasis upon 

the sooiology of Je'wi.s.h 1:i,fe rather than upon ethical ancd. 

re-iig:io~s i,.pstruc:tion., (20) lµthough thi$ P-eQplelclo~d~centeFed 

cGncrern re:f le:t:t..s some hum.anis.t.ii.c tendencies, there are 

· · h . • .s.. • e· ·ieme:nts ih Kap:La:n ! s i .~f l uerice as we 11. n-9n- ~urn~:n.1. s .,1:c - - · .· . . . 

-t:o be· more eoncerl'led ·with the S~et~ifically ,. Kap.-1.an- ,s.eJ;~ms 
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Jewish people than witn humanity as: a whole. Garnoran adopts 

thi's emphasis. and incorporates it into his own curricula. As 

Schein points out , many classically-oriented Reform rabbis 

were concerned about this tendency.(21) Thus, while 

Kaplan's ed~cational system i s implicitly humanistic, it is 

not in itself a paradi_gm .for Retorm J .ewish Humanistic 

feligi0us Education. 
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B. MARTIN BUBER (1878'-1965) 

Th~_re is. no mode.rn Je.w,s··h· tn.1·· ·n}.t.·-e·. r w.·h·o i .s-.., ·i:no·~e weil-Jqtow.n. 

f .or his Jewi'Sh hllin$':nism tha.n. i.s Ma,rt-.·n .. :eu,,.__·.e.r • 
.., J;.;} V.Ql:un,ie.s have 

bee_µ w:ri ttell on the· humanistic e1·emen,ts,· of his .~ene:ra:1 

i:th':tl.ctsophy, J ,ew:ish P'l1ilosophy , a·nd -his educat.i:ona·1 ~hought • 

. tn faot., he chose to ·t-.i.ti~ 1-one of. his· final,. 'i?-Utol;>iograpll,ica·l 

'p~o-Jects. A: Believing: Humani.stt\, ( 22•:) That he GbOJite to: 

•su.nunarize hi.~ own life =a.nd thought. this way is a ale•ar· 

.indlc-4tion Q.f his. Self--percep.tion .a.s a .Je:w:isf:l reli:-g1.6'ns 

humanist~ ·:Because of the ~nerm_o-u~- l itex-.at.ure by Bu~er and: 

coneerriing his tb;ought:., thfa;.· -se·cti:on c·an onl.y prov'icl·e .a 

sumn'iary :of the major humanistic· tendencies in his educational 

p)):iJ..osophy ~ 

Bul::teO:· lived a.:nd wra.te at a: t.im:e wben q };).µmanistic valu,~ 

syst$rn was deemr~a awp.rol?r:ia.t:e and n.ER::-ess.a·r_y-, Because .a,f 

s0>cieta:.1 c.ondi tl.ons. Jo.s.hµa We·inste.in:1 who na-s ;i3•t:u:~ied 

Bubef•.s· humanistic educ-at,iortal ptd.lnsophy -in. de_p.thf st~te~: 

In tne era that Bub.:e~· l.i:ved, t sbe, ~ear'e1'.1 _for . . . 
sol ution-s t;o societa:l wea_}{_ne's:se:S, tra_n~c~nded ~11 
barrier~ ij!).d provided 1th~ p~r,po~es :r:n.d the p~t~erns 
f'br new a,pproae;hes' to -sel~-1:ie'allzat70tl. and .soc;i.etal 
ha-rmony th.tott_g:h a ~ynthe.s;1zed humanJ.s:t1.-c val.u,e 
s.y.st.e.m.~ {'23) 

·~ ... ·w,.-_r ·icl. w;_,a_. s re_ady_· f©r a philos'dTihy J;n · othe·r wo11q.13, Bu.11:ler s "" .. 

11;.. • d on·. h -.•_ ... ·= · ·"" ._n be. -ings and how they can t?ri:ng about a Wiliqh f oouse • U,.l~ 

l:>etter w~rl.d. 

B:uber .no:te:s that ". • .• in moments tha:t come· pe.rha:ps only 

a ·f· eeli' ·ng ,df bi~ssed achiev~m~nt links ( tne eduoater) s~ldQnt 



to the ,sxpLor'er!, the inven.tor .,, e·:1... · ·n:e qrt1.-st ., • ! • Only· en this 

high~st plane p,f b:is activity·· can .. ;he · f ,tx his; real ,goa,l.t the 

teal .cortc:.ept •of' character •ev·. ·e- th. h · · . .. , • •·, . . . .... · · • O\lg,' he migh.t. not 

ert,.en. reae:h it. i• ( 46) B:uher sees hlJl!lan cha~ac't,e.r.., the gQaJ_ of 

education, .. a.s somet hing i1l~sory, .rea .. ched only in truly 

:special rnomeht~ of ~duoati:on..:, 

Buber g:.l ,$.'.Q l1e,q.Ot::.s ta. the e~-µc.a't:iona,l thought o,f ~eorg 

mers:cth~ns·teiner (l$~l9-1.9.3',2). K:el:7~.ahenst·e:tner •was an 

e~tre.me1y impo,r.tq.n.t $erma,n E:!,cl-ue:at0r aroUhtl the turn .of the 

·century. .Iiiis theories we.r •e highiy p.rogie~_sive,. 

stu.de.p:t-centered,. ap4. fi;-ee_dom-ori,epte·cl.. (27} lJe 'detined 

character .a,s a system of ·maxJ.:ms.,. win'i.cb cJ::Hl.ae an atti t.Jade 

pref.erri.n;g :a)Dsolu,te v:a.lue~. Bube,r complain,s, thait the.ire. ca:n 

be no ab..solut~ hi.gne,;i;;: than human va'lu~s. l'ie recortnizes tha-t 

tbe modern world no Longer ·unanimo\l:sly pe.i.i:eves .i,n c;t t.rqth 

sup.erio-r t .o mc.tP.• Thus,, Bubei: is compelled to :r·ejeet a .sy•stetn 

of rcrt;1:xi:m.s ha:s·ed on ahsoJµte ,. uni vers~_i vq.'l.lies. In fact.,· he 

f~ars that a g.rou,p which ._adopts .such va,;L~es ev~ntuaily (.in 

Weinstein.' s w-ord.s.) ". • • translates its o:wn ,ne.e .gs. in:to ,the 

lang.u~•g,e of o:f)jeq:t.i:ve cl,aim.l? unt;.il the. group itsel·f :Ls -r.aised 

a . ..,.d, f 0 ... .:e· .q: _u. en .. t ·1.:y 1,· n'to the ohl,y to an absoltrt::.e v-a.iue.; .. , :i. . 

valu,e. ,., ( 2~·) rn otner wo.rcl.:~·,. ~ group s•uch a,$• ''The J.ewish 

People•" may actual LY b.eae.m.e the su_pretne value. Hu,ber wants 

to detine charact.er in such a manner as t0 el.evate tihe 

±nd.tviaµ~l to lhi:s hi_ghes<t level. I,i-i.s e.r)td,,re. edqcatJona1 

• £. - ·t · :::11t,temp~ to ex_pLa.in that 0£ wnf.c~ 
philo~dphy is,. 1111· ·~c;: , an .... . 

. . S.~· OU.l ·d id:eallY consist •. ebat;acter educa,tl.Q:P 



Th1r:oug: hout i..; . · ·d · t' •· · · . - • ·• . · · •~+s e . •uca, :i.onal wr1.t,.1.·ngs nu1..·er· · al . · , · . .,;i 
. , , 1iJ • .I:.! . ,, SQ reSf>Oll""'S 

to Jewish i1,[l!tii"'ra.tio,n. to I · · 1 . ~ . ·sr•ae • 

Hol.oc:aust and the e ris.is- o_.·f f.a1.'t.i..· 
,.u engent:Iered .by ·it., Bµb~r is 

~o.ricer-ne.d ~·oou-t Jewi·sh partt.~ularism. In res-'p·onse, be 

be€qmes• more and m<:>re, oamrtl'i tt~d t .o a;n e·ducation aimed at 

f0sberi~g e.te~n,?;il-u.niv-ersal Values... r·n this. sense, w~:i,hstein 

no-te{3 th~.t: 

The t:eac h &n.g o'f value~ does not ne_gat.e: no·r dimi:nis,b 
th,e, teaching of sub,ject _m.atte,:t:-, but th~ teathing' of 
subject ,rna·:tter, .a,,ceordi.n:e to Buber-,; be.cb:nie·s- a: 
veb.icle tow.~ro. th-e at;t_airunen:t ,of an .educa'h.i.op.al 
go·a1. ('29} 

Buber's ·ernph~sis on af,fect:iye rathe_c th~n qognttive lea•rn.ing, 

which is discu..s'sed below in de_tGd.1., s:t.em.s ft::ot.n hi~- p,r:a:.g:matic· 

concern fo'r •a hurna;:rli~tdc value system. He op.po.se:s co'gnitive, 

nat:lo.naii.stia erl:u.c~tion., like tba:.t in. the early st~f.e qf 

Israel. His til.timat,e go.al is to u.ti.lize Jewish ~u'i:;, j,ect 

matter_;;-prophetic va1Ue_$--.to bring at>:out a universal 

huniani,sm. ( 3-.0 ). 

then. , ... .-,a· ..-tin Bube.r. ' ·s edµc&-tiopa1 humanism is a: Clea.rly, v,x "" 

p,r0d.uct of his ti1I1,e,. a.p· se,e'ti through his eyes. ~ 

ex~inati6n of Jlis' pb£,10s0.ph7e o.f ·educatien i •s ona.y meaningful. 



fo.i:: t.he, attainm.ent of thi..s· unity • .( 31 ) 

The foous, of ,all o,f humaJl exist:.ence,,- · for Buber.,_ ,i.s tne 

poss"ibility of this: 'Jnity. Di<a,logue· i,s the tnost eff·eetive, 

m~t.l:iod for attaining, uhi:t:Y_· -~ ·,.,,,,b ..1 f • · · 
J. o'<\ . er .\;Xe-• J;:nes d.1;alogue f:i;t i;i. 

manne-r part.i~U:1.a·rly r .eievan.·t to· e· a ti . · uca, • on, • -Weinst.ein. 

.sworga,riz:es t.h,t<-ee forms ;of dial'.ogioa.i e:?<;pe;rtences which ,Bube.r 

identifies as a part o.f human rei:'ati(lnships : . 

. ( 1) Di.a.J.og'Ue· ·of Awa . .ten.ess. ~· .simpl.e a·waieness o'f ,an 
O~h.er _pe·r$on-l;iuti' partial and ihoomplete • . This 
da.alogue taKes place only on a conscious 

• + ' + • + + + • + .,, ' -{ 

l.nt.ellectuai Ieve.l. 

(2). . Piai094e :o;f Ipclusi~n - the. essence 9f the 
t.ea.eher-w,up'il relatl.onship. Ohe pe.rson ( t.eacli:e.r) 
sees his eff eet on an -othe·r ( pup.i1 ) ,. and al,ijo sees 
thing·s· tlir.6u,gh th~ p:qpi;l' s .ey:e.s .~ . 

{ ~) D.:i.ai:09:ue ·O.f F•rie,n~ship - 9.-· mutua:r 
rei.a,tio,n:ship; t.ru~ ed:ttc.ati,on· ca:nn0t take p,if!~e 
l:!ere.(32) 

Ther~ is: .a ,specifi.c, ,Stu~ent'""q~ntereq form 6:f · -dialo9ue. for 

.ed\tcation.. Buber defines a c1.~ar role f ,Qr $tude.nt. tand: 

teacher. 'The J>.rog~s.s .of education puts the student into a 

relationship. ·w,ith the teaehe_r so that unity ca:n come ·about. 

l'h_e s •pec.i,fiC' qh~racte.r'isti,cs 0f this reiati.onsh.ip will b.e 

d,isc:us:sed be1.QW• 

One o.f the mos't: hw:;ni;t,ni,~6i0 ererrtents .in B:u:p~r' s 

ecdll.cat-io1J-al ,pbi.lo~ot;>hY is n.:is view o,f the child. lie. 

.emphasizes tw.o <;iSpeq_ts of· t.he nat;u;r-e of tl)e oh.ild . .Adir 

.do.hen , i.~ h.i.s book The Educc;itional Ph:il?~Qphy: of Mar.tin 

Bul',,e::t, , explain& t.bese t-wo. asgects: 

·• • .fi-rst, t .hat e~cli ,ch±l.d. is b?:t~n ,,_ witt'hh- thh:e . .aa-

1:mpre.ss o·f histo.ry s~tl-amp~d upop. 1 
J;J~ : ~. er:-1.-age 

. ·, . ·~ ; .. ,,,.ns·· se:co· nd, that l;!ach ch1.1-<i 1.s ~h~ of· roast ·gene.rat.;+"" ' ( . . .. ' '. . ' . ., . . . . 
· -~ :. • , • 1... . • "-ter ·o'·ft unl:>o-rn gene:r:~t1.ons, ha,s · an po:t::ent1.pl -"'eg.e,i:. ·.. · .·. 



iod i:~pµ;aple P._0 ,r-td,Qn 1n the a,c't 'Of 'Creation its·~l.f., 
anq is a l?ltent s .btctrce- of ~ene,w.al. (33) · -

In thi&. ois·cussion of :P:1fe4at~rmin.ed ~pd potential 

charact'eristic$ ,, B:µber strik;es. a compromise. Al though. he 

admit,s the ,effect ·Of ms .. to"'.w, ·an··d' ·the· w· or· 1;.::i ... · h. h' 1· d t ~-.z, . · • . . . ..., upon e-~c ·. _c . 1.. ·_ ·a 

birth, ;Buber a .ff irms ,th.e, uni.-que potent:L.a":t Qf' .the ind'.:i:-vidu~l 

as vte11. The e1e1nent .of tmdev.e_ioped pot.entia,t i,s numanistic. 

Buber niaJ{;e,s it the +'es.pol)sd.'.:bili t-y Qf the te:ache.r to deterin'ine 

the natur.e ·0f tbe :o:hild ' s· ,encount-er with his ¢itver-se·. The 

teacher a~sures th.at tne cni·ld I S :p,0t)entia.! is. dev~lpped ~ 

Buber s~e-:s· th.is .pQ'teni:.ial of t.n~ chi,ld· .as .a creative 

element, he does, hot deviate f ·rom the r .abbi-hic notioti. that 

man is t _he, par't.p~r ·of G6g in the -pr-ocess of on-goi,p_g 

c:r·eatlon. weinste,:i.n nQtes· .tha:t. J;J~b?'r unclers-tands the chi1d. 

wn,o,, 1.1,gy virtu·e of his humanness... • .,aee,s not accept the 

woi;lti passively, btj-t 'iatbcer ·a,¢:tively participate.s in its 

trans:f,o:r.mation. 11 ( 3'5) This'· ;belief .in t;be unpoundeii poter,.tiai 

of t-he ,child is a:. huh\anist,ic characteri.s.t.;i.9 q·f Buper-.• s 

ideali-stic view .o-f t:.J:re dii,l,d. At the same time.,, Bube•r is 

cGnceEnecd' ~pout the rea'l :Pia.s~~r -of youth. He re~ogn.iz~s 

that., without exp.e~ience, young p.e.opl:e develop pr~judices; 

a,nd avoid varied exper.iencas. Weinstein note,s ef ~ube.r that: 

. •· .·h· t th t.h· a~ .an· "'·p.·en mind was t?hei:r most He taug ., you:,·. · · ·1- · '"" . • .• . . .. 

· .· . · ·· · · ,. : hum· a.,,.; :m·oss·e:ssi·on. • ;•f\e h~1d that youth precious ,. _ ~•f 'I:' · · . . bl t · · t - d 
must take a· .f.ir.m po.s-itcio.n, yet be ~ .. ~, · o s , ~n 
tree •an.d 'uhbia-sed to f -ace the rea1.1:ties· O'f 

li f ·e. {3-6.)' 

t · 0. _-m_.-en- m'inded1:1ess p.erv:attes ,his· work,. 
Bub.e.t ' s c;omnl'i tme:a:t _o t' 

• f. Y""µ"""h·· , ,concern. ed n:i:m most. These 
Three ,spe,cif'ic }tl,1ase$ ~ - "' "" 

are: 

.... . 85-



(1} 
(2) 
{3) 

hi:stqry. 
th~ ~pirit. 
t+uth:. { 3.7} 

Of this las·t CO•'n_· .. . ""~-rn· 
~,i-.., Of BUbet' S v, Wei:ns·te.in states.: 

Bt1~et· • • . _. _rE:?.jeqte~ the tdea 'Of one gener.a.1 
abs©lute truth He · · " ··- ti · · · · 
. . , · · •• - ••• ·'!' . ; • • ,.re-.1..en ~ssly e.xp:ounded. 'his 

1!:umanfst_ie a~d ·e~ist~n-t.i~l belief t}tat. •·eao'.@. pe:rson 
is endowed :w1th- .the inalienable freed◊m to think · 
to k~~w.~ ~rtd t .a. expres~ :himsei.f fr:e.ei.y .on the .ba;is 
of h:1:,s . own pa,rt.;1c'l.!1ar b~irrg~ • .He· taught that 
Y?uth '~u,1st try t:Q tran$-late· its re-ta.tions·b.ip t:© 
truth .into the .1;:eality of its awn life, and stand 
z-eady to answer :f'J)·r it.-(38) · · · ·. 

In addition to Weins:bei:ri 's u~e· of tl).e vo.ro. h:unranist.i-c,,, this 

passa§l~ -e:x,pr,e$a·es· a, g,r~-a-t .hu.man.i:st-ic·. "v'a.liie. Buber af:firms 

the, freedom-.of t.he in:a.ividua1 tq thirik .ifrid fe.~l as be .m~y ., 

Bu.9e:r is cqinmitted to reality:, e~ch individual must worK; 9.tit 

a ~ruth whi,ch f:its his own t:f!ali-t-y. T..n:i.,s freed,:9.r,n is 

-~t.u:deht-certtered an,q .libe:rating £0-r the .child. I.t is. clearly 

a b.wnanistic orient.ati,on;. 

Of •t ,h~ nature o"f the child in ~.ube,r • s t,hou,ght., We.i,nste;i:n 

s-ays o.Q.e l aiit .thing: 

Bub.er I s huma;~istia vie~s a:h:.e par•~i¢';11~:r;r _ . 
evideht in hi>s· d.ifs-eus,$:i,gn on l'os.s qf il'.ldiv.1.du;ali t.y 
~d· ·pe:r-s.o:n.ali ty, .of yout.eh. BU'?ecr .compl~ine.d tl;at an 
im;pel;°:SOJ1:a.J:i ty hc;i,s be.eh °:ce~~~1:ng _ -~ri~ ~-pace ~e:twe,en 
tnQ'.h and man ~n4 .. th.a~ a se11se o~ -d,i.st.rust and_ _ _ 
,dis·tance is .. dom.inir:t-l.Ilg hUJ!1an 1 ·1ves. ·• •• ,X-:o'Ut.h. .mu.st 
learn tQ open. u.p , spont-aneoV,S.lY trb one an·o·the:, 

. 1·'. ·a ""·n the me:ranin.l'f- o.f personal 1ov:e ancl make re -e -~·· ·.. "" · · · ' ·· t · f ·ma_'n ma_ .. y·· subject _pf it ,so tha't the '.lnpelirmos . 9 

live-. (.39). 

Buber rea.cts to his obs,:~rv.atfon of the ,w-Qri,d. ~mper-st,:nq,lity 

· hi.s -obse,i;vatiqn of the g:ene:ra.1 t ::rend cpncerns him, ~s ·<iio~s 

· · d " t1.' onsh1.' ns · Ne -seems to. be .... _, :...,...,a· n t .r ll. ,s_ 'b an .re·.:.c:a · "· : • .s::, · '· awc1,y f .rom w.,.. ... 

t."" ·t th v. must lea:r:n to u,se. thing~, and ~imin·g tp t :each people .1cia .: · . e ·::i: · -. · · · 

· · le an<it loving thi_:p,gs. It 
1 · · : -· .1 - r· a· ther tha·n J1$J;ng, 'l'?0OP· · · . ove pee,p e, ._. . 



is this conmdtment to _wopl.e whl,..,;'i,.. ma.·k ·es·. n.,'--.r• s· 
\.,;U . au.ue educational 

pbilo·sophy humanistic. 

A,s much as Buber di.scus&es the Q~tu.re of the child,, he 

is far more· concerned vit:h the, tea ....... . --. r 1·n the , ... ;,u~ pr~s of 

eauca·tiQn. In an arti~1e entit1ed •cnip.uoh ~vugariJn• 

( •Ad.ult- Education•), ·he stat·~s "that : 

n i~. ~e $.'ood. te:ac11e;r .. wh<: ed_ucates Yi. th hls vords 
and wi L;h his silence; aur1.ng t h e teachlncr hours and 
d:iring· rec~ss,; Lri a casual conv.e:ts.ati·oh; - bv. his 
;nere be-ing--as Long as hls prese11ce is reaiiy . 
the~e. sie •e<lucates t}uougn con,tact, a contact 
betveen the teacher and Ms pupils.(40) 

This is a vecy bwnanist.ie app.:ro.ach to teaching. '!'he teacher 

teaches more by who he is ·ehan by: .-hat he says. Buber 

rerstate.s this t)Jol!gbt: in A Believing .Humanism, whe;r~ he goes 

on to explain- .wha:t. he mean.s· by 11 con.taet•: 

Contact is the .primary word. o.f educ'atiori. It m.eans 
that. the· teacher shqll face his, pupils. • .as .being 
before beings,, as ;mature beit:tg before .. devel,:o~ihg 
beings. He must rea.11.y face thE!I:,L1 •• •• 1.:n .ge.n,\n.ne 
L"'lteraction in exch ange· 0:'ff ~'A)eriences •••• For 
wh~ t is . n.eed~d i ,s g.enuine dialo~e • ( 41 ) 

The, difference between teacher a.nd 1?ttident is ctea-r.. Genuine 

ijiaiogu,e aii-0 ws. a more mowledge.abl.e, ~?C,Perienced te~cher to 

comttnnii Qa,te,, to ma~e "con.tact. n· wi t·h students.. What is the 

nature of '"Ge-:r;iuine, dialogU,,0·11 ? Buper no.tE!S that 

The t-ea.cher, to be s'ur•e, con4uct~ and g:ove.rns this 
. . . b t.· en 80 he ~ust al So enter -it with dialogue , u ev .. ~ · T·h .. . . a·· ectiy ,and caudiuly. · _is 

h1s ,o:wi pe'rson, ,,_ ,l.t" . · •~to .silent being w;it1i one 
d · 1 . ·e shall ·contil.;.nue in · · · . • · . 

. 1 ~ ogu. -. · : · : .· . a . :btedl:Y only here will ~.t ·f;i.,rst 
a:nether, inqeed un ou - : ; th· · h; "'h I call the " :.. - • 't 1.5' · l.S· ,W ~,.. · ... 
-pro:nerly cuJ,:rq1.n~}0 • J:.. · • · · . ·. •. . · ·(42) 

• •L'f . • . • .. " le in educat;i.,on. · • , d1.alogl..cal pr1.-nc:i.p . ·· · 

For Buber, equcatioh i's ·uit,im~telY a rel?ttionship between 

te.ac-h,er and student. b, 1· t,he I-'Thou. rel'pttionshi_p he It res.ent es 



speaks' o.f elsewhere in h · 
·: ls writihgs. The 'key· di'f"f~renc~ is 

that the teacher gove·:r-;::n;s . the, dir-eoti.O,"'. ·. o.f the .,. educational 
,qiaI.ogue. 

Even. m0.r·e import.ant tha·n the, g;uidan,eJ~ giv E!n. by· tne 

te9,.ahe'r is th.e e:MSafn.l'.S'l.e , he se.· t.s. A.·· w · ·· · · 
°t"' · s . ea.n-stEfin p.6l'

0
nt:s ou.t: 

. Buher ~-s phi.1o~oph:y i$ that gehui.ne education 
l.S n9t achieved. -~11ro:u_gh ~resc:rip'tiQ~ hut .by , 
examp.l,e . Whc,1,'.t O:Q.'.Unts in. edttcc1:tion m.or~ than 
co.nten~ ano eduoa t-ional •~.trateg,y ls. ·t.t,re quali t.y 
integr1. tf, sin,ce.ri t.y anq _co);(lnd,...tment of the t.ea.cier, 
his- iil'eh~it:y; w,i, t1' hi~: pU.pils a-rtd his abili t;y to se~ 
1;.he w~rld •frorn th~· pup.i-1 1,s p.Gint of view.(4J) 

The. ro;le of the t~a.e.her is t9 s~·~ the- exarr.t:ple f .o:,:- ~-~u:.dent~. 

1.f ttte 1;:e~cber, ca_p. rn.odel the· qualities t lesire,d' "for st.:utlents, 

the e.dt:u~atlonal p'rocess will t .ake. pla.ae. To be •a.bl,¢ to look 

at tbe w6r1~ thr:cnigh th~ ~y$,~ ·of a stu.dents is ~ruc.i,a.1 -t:o 

Humanistic -E~uc,ation..; Bupe~ :q~roi:l.n_d$· t hat .tb,e 'te_a,c):).er do: so., 

while· at the same time keepin.g what he dee-ms· to 13e tru_e as. a 

gcri:ll •. In Bube.r. ' •s w,9r-d.s ,: 

We call that ma:.h a :te.ache-r of .all ·peopl.e 'l(b.o . 
recognize$ ?Ot.h .eternal trut:h and. P:re·sent r~;~lit:.yi 
that ~.an ·w:b,q m~a.sur_es one through the ·ot.h.¢r. (44) 

Ke.epi-ng the. perspe.(itiv~ pf eJ::ernai brut.h is :as important. as 

seeir:ig the reaii ty o.f the, student• s pres~nt ! Together., the§i•e· 

t · · t · · g·u· •a•. -v:a.nt·. ee,_ .· a. trathful, bumapi,stic app1:o:?lch to · wo p¢r'S}?eQ i::ves ... 

education· - . . ,. 

t . ·tai·n•lv ''a humanist and· a p.toponent of Bube:r is mes. ce·?? ·. .· J ' · • · · · ··· 

· '(45. ) u 0· _, ,_.,._. a 'lues ·the: knowledg,e of the h'liiqani.stic ,ed'Ucat.ion.," ... : n . .. , 

4, h T.T"""ll.. a•s 'hi.s teaching sk'ill·s • i;.e;a.c e:r a.s ,..,. 

f or the .attitude anti values' .bf the. demo:n~tr~t.es his· .concern . - · · ·· 

. t _;: .,;, n· o· te·s a .numbe,r o:f ·13uber' s spe.cific te~che:r. Weins e....... · · · -

- .8,8-

: 
I 

I 



i:rne ,a£fec:tiv.e doina_J;,_n 
'J',h _e spiritual g~aliti~s of tlle 'l;eacner 
P.er,sonali,t,y t char-a~~,e-·r· · 1 . f- \..· . . _ 
teacher . ' .. ' . ' -.,.1.,, , l.. e ,OwJec.tLves •of tfhe 

d. Tea.cb,er·• s scholarship arrd commf tm' .. t 
•El.aucation · - ·· •· · · en to 
Empat.1;1 1-rit:h ~he $ttt¢lert.ts 
Ide_ntUica tio:n with .stud~nt need-~. ;( 46) 

u ,;i, • •· . ' 

orr.'.Ly i _f ·soroe9ne :g ra $'.P's·· '( tne· ·pu);ti 1 1 s) ha.nd not as a 
1 cr~a,t.o,r' hut ;g.s·, .9 ·fe.110w C:t•eature .. 1¢s,t in the -

WO':t;la ,, ~ ,(D. ~e his ·abfurade of' f ,riend or iover }tey,o.nd 
the. ar~s ,. does· .he h~ve a_n a.warenes~ a.nd .a, sh,a.:rre e.f 
mutu?3.l.1:ty. ".( 47·') -

The. educatic;>n.al p~(>.~ess is· on_e .of reciprocity. The· teabhe'l,, 

:with a more matu.r.e mind, d.~'ltel0,ps a, reci:p.ro¢al .tela:ti_onsl'i'i,p, 

of give a,nd tak'e' with, the, stud~n::t. 

Buber is part:i.cJila·rly ,concerned that teachers not. b,e 

authoritar-i :an in the· cl.assrdom.. ,He insists ·that the teacher 

only answer concrete questior,i.s, with cl:ear answ~-rs_,. A 

te·acher ~P.Y te'll what he. or she thinks is right i_n a speic-ific 

s1 tua,t :i.on, based arr convi.cti•ons and eonscience. The student 

$hou.l.d .be free to t~ach his Qr her @~ q:011c<l;Usi0ns , .and. to 

,3 ( "' 0 , r.n t~is_ roanne·r stude1,1,ts are f :u11 par.tners 1:11¢it"el.op. fulTy. ~ '.fiJJ 

in the. proces-s of education .• 

BUber ad.a~antly rejects p.ro:pogang,i.stic teaching.·. He. 

d •. t · · •· "' - nl""·"'•rl."17! b- _e-bwee:n P, ropog~nda ahd genuine .. l.S· 1.nguis1ire§ .__. ~ :r; 

edueation. 

Ed _ t. ·' .. 'mean.:!' t •eaching pe.:o·p· J.,e .. to·, see. th.e • uca , 1.0n ~- - · d • f 
. ;· _ : · · .. -- . d• th~~ and td .un~er:sta~ · i"t -Q'r . .. 

real.J. t¥ aroun · · · .--~ · -· . . tI·v th'e oppos,te· . - p · ·'it( nda 1s exae ,i · · · • .,_ ·• 
them$.elv-es. · r~-po,..,,a ,iy will think 1i·ke · this, as· 
It tel.ls th:e· people, ou , -

~nt. yo.u to think! " we.'"" 
. .. l ·."· tbs the peqp1.e .UP• ):t opens t.i)eir Education ,... 
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he.arts and gevelc;,ps thetr minds s 0 th ·t th . . 
dis:G'Crtrer the tru:th -and make: it ·t'h : . . ·: <;I· ; ey can 
P c. · d . . . . e1.r .own • 

.1. opo.g.an a, o:n· the. other ha·nct. c-1~-s·e· s t,h. ei h,-.; " ,.,_ d • · · •. ,. · ·"' · · · .:r:;- -.· -=ac 1,;,S 
c3;n .. '. . s-t:u~:~js their mi.nd§i.~ It comne1s them· ·t.o ,· ... . t 
domm""s 'WI.th· . ,i.. "lr. ' .r:- ~- . . . . ' accep . . •.,:::, · ""'· _ • 0u~ a::ifl'-1.n,g thetttaelvesi r,r· s t,._ ~ ·. t .. • . · not? " ( 49 ) . .u.A..s rue er 

Th.is di.sti,nction i-s at the. r •oot ot B'tib.er 1 8 h\lffla:nistic 

educational 'f.;>hilo~ophy" Pro,o~and,a h1;t•s n~ hwmv:i(stic 

·conae:r•n.. EG!.l:l;cati..011, f◊·r Buber,, is eIJ,ti.reiy, cotru:rtitted to. the 

tiumani ty) the full hym_a_nne~s., ~f t:he i.ndividu-al. The t.:rue 

eauaator.; in Buber• s vi~w, must hel:p t.he .atudent t0· deve,lop 

his full •·potent'ial. This he~i-ef in .t,h~ potential o.;f h~an. 

be_i _ngs is ·sy:Qonymous o:f the 1se.J,.f.-actua-lizatie:r:t s:poken of by 

secular hurnani.s.tic educators and· p.sycholo.gi.sts ! Bu.her 

believe.:S that the te<:}.cpe,r, 1;>¥ his mere ·pr-e{Seno~ and 

~xistiance, can f-acili ta,'te th~ actuaI;izat.,,£9n of ti\e ,potent.iai ~ 

T.he me,thod req-gir~d is d:i.a10gtie· .• ( 50) 

Nowhex,e in hi.s writi.ngs does :B~be·r ,spe-e·ify the ia:_e~.1., 

1nodet te·acher . However r- he utili.ze,s, th:~ m,octel 9f the great 

Cha.sidle m.as·;t.:~r- ,. the .M-aggic;i, Rabbi Dov Baer, as a..n ~xampl:e .• 

w·ei,µstein de,scri be.s a 'numl::>er" o_f qualit.i~s 0-f the i.dea.1. 

Buberian teacher inn~li.ed in Bubet'S. ~escrJpt-'ion °f th$ M?lg.gid. 

The-se include : 

c. 

d., 

g. 

h. 

ded.i:cati1::n,1 to his P,:Of'essioti, 
d·. · .. •t • n to hi·S nup,1.1s 
'. -e:'f'-0: 1.0. · . · · · "': .. · .: :•h - disciple a.cc.ording to ......... 1.cr·ue ""t:\,...,r,,..ach to eac: . . . . . d . . . !• • •·"•.u · ":t . ....i:,,,r- · v · · ;:i • · · est:1.ny 
hls particular 9ba.ractier ~11--~ in.n~r . _ .· d • 
. . · ~ ... ·- ""'h .. f'1"::1e·edom of e-:,tp~ession ~n upholq;ing "' . e ~ ., - . . -.. . 
. · · . · .. • . . :f each student. . 
int•er~retat:7on o - d· .• rectiv.e., ppen-ended an .eJQ.$tential# non .1, 

a.'pp.~o.ach. ,_ . .. ,, the truth inherent in cro:mmitment tO aWaNenIRg . 

all . peopl·~·• . c· h . as a ci:ttalyst, to ihsp.ire 
view 0 .f t:ne teac · er -
students• .. a_nd st.rength into 
wil_l to •ppur all energy 

:I 
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teaching. 
bei ,·· th· · • . .ng . .:·: e car~ J,, er of teachin . d 
instrument- of i:es:t ·•1 • g ,an the .. i . . . .. n1:ng. 
w 111.ngn:es· .., t .... ·• .. . :. ·.•. ·. "" . . o assist students wit'h' o · th' 
1.ntell:e=tu· 1 .. · d ·· ·· · · 0 . -· . ·. ',,-. _a. ne,e - s a;ud ord:Lnar·y• daiI . 
-e=-:3s ·g .. r ·"'e· ~s· d . . Y cares, ~x c~ . , .. · ..,, J. - ~ ·es-pa:i,. . .r-s etc.(511 . 

j. 

Bach .of thes.e, ~ar.q"c'\:::eri.stics 1.:ef.l:ect&. a huma.nis:tiG? 

ceneern. 'I'.he last one is parti~u.tad:'lY interesting. 

Thro.u~hout Buhe~'s writing is :an intuit:iv.~ µnq~xst.a.nding, ·of 

the hi~rarchiqgl ne·ed.s-structure late:t d:efin:ed by -Maslp:w. 

Buber recognizes that the daily needs of· th~ .student mu.st 

;E.i.rs,t be fillep.;. '' '. • • i.f these· acre, not dealt wlth., how 

shall thos~e lort:Ler ·ooneerns be app.:r::oa·ched? • 1.1 (5~} 

Th~ mg,st imp9rtant go~! ot the :t.each-e-r' s ::t;oie L.$ ':t.a 

teach the s '..t:ude,nt t.o· trust the wQ.rld. Buber :aims to 

establish a sense of unity and peace within the stl;itle;nt. 

This requires an e.xce:p-t':lqn-a,l . tea.¢be~, with uniqu,e. skills and 

a rcire. pe.rsonali'ty. •. (53) As. Wednst.eln points-.qu't, "'110 gain 

th.e student's -trust 1$ ~ot ~n eas•1 task, yet t /his, is the. t.a-sJt 

of tl:te ·ge-nuihe tea.cher. " ·( 54) 

Euber i ,s , ~r:itings Oin education ~C~l7>.tai.n many passage·s . 

relevant to hum'anistic .esl)c;at.ton in general. Weins:tein·•·s · 

tho:1:ougn. analysis of Bu:be.t • s hUir!anistio phil.osophy is ·nas.ed 

.largely on two of B~)jeJ:' '·s . essay,s ·which ·appear in hi-s 'boolc 

· 1 55) 'The. s_e e$-sa.ys, ·entitl~d "Edµcatio~, 11 
Between Man ,and Man. \ . · 

.c3.hd "Education e .f cn.a.r~cte:r.," ( 5&) contain .a we.a'l th Qf 

·• t · ornmitment to education. It ev_idence· ·of ~til?er' s huma:ru.s 1.c c · · ·· · · · 

• e of ~""-is st_uqi~ to r~p·. 0_· rt ih 
l.. ·• · 1 · ·no· ~ •-~·1·· •th1.n· the se,op·. · · 1-u .z. · S S ;l :mp. . y '"'- ·n . 

· humani,stic. edu-c-a ti.ona_l. 
detai.l on eae,h of Buber's many . · 
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Mueh of Bti:J:>e:r • s. w,rf tirgj is a.trected. towards gene,ral, 

J»t ·tbe s.arne t ·1.··• me l.., d d.• 
· ,. u '.e · oes• . -emons:tra te, an 

•equal .co:mmit:rrient to Jewish · · 1· i '• re· gl.ou.s ea.u:cation. He tonveN,'s 

·tne e:s$enoe ·of .his ap·, p·: .... oach t- ·r ·""'lJ:"g·-i·...,, , ~ · t·· · ·h· - · . ... .. . ...., .·= . , _:..a"-' .... s ,e""-uca ~1:on in · · ~·s 

T.ales of the HasidiTI;(. :Bu,J::>er :hotesi the fa.mous aasid:Lo st.ory 

.of Rabbi Z-us;y:a; 

Weinstein clari:fie .. s Buber•·~ use of this st:q.i;y .a·n;d its ·roean,ing 

.f 0-r Je'W·ish. edu·ea;tion~ 

The task of .edu~a ti0n is· to .make the stu/!ile~t. ~'ware 
t'h,a, t he mus·t oecome uniquely himse.lf a:t'ld_ by so 
doing- he • ·1wi.ll be ·movi_:q,g in the d1.recbion. of Gq.q and 
b.i s: ya l'Q!:!;$ .. f 5 8 ') 

The dua,1 commitment to. God and to ·self- actualization ::r:efle.dts· 

Buber's o.rf-l;!~tat.ton. ·For Bubex, self-actq~l.i,zation. ~d 

self- a,wareness· l ,ead t:o· .<;;9<;3. Thi,s Ls the unity ,of which h~· 

brings about .a unit;¥ with, G0d. 

Buber• s cpritmi trne-rtt to rel,lgiou!3· e€juca:ti0n: is .. cle·air 

,thrpughout h:i,s writ:j..I}.g~ . rn A Be:1iev:ing Humanism he ,Jha~es 

this obs;ervat,d:on: 

Only' 1\e c~n educ?3-te who stantts, in the 7tern~L 
pr.es6!.nce; J:;i,e educates by lea.ciitng· them ~nto_ ~t. _ 
. . ... • ·· . " d_ .. . ation as •a part.,ia.l. s;ph~re must become 

R~-l1.g1.,ouds __ e,, ~c_;,-;ro,b.Iernatic; b':Lit education is' only a 
mor-~· a.n more t:' · · · · ; • · ·• - . . whole ('59) 
whoJ:·e when it is r ,eli,g,io:u-s as ·a · • · · 

Two concerns are pr-eaen:t her.e: 
a re.l!ig-io~s· edU!;::ator must be 

sb~eoiae w,ho al.ready ii stands, in . G04 • s pre.sence' " and all 

a re1.J,..gious• dimension. The 
·e·ctucation must: u,ltimately h.a:~e 

:, I 
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m:ea:ni.n~ of th.is second. issue .is not enti.rely :ele,ar, but. one 

must assume th9-t in Buber• s most :!-~e~l.:iisti.c ~is.ion, al.I b.f 

.mahldnp wi:+1 be educ:ated in a ... · i i,,(1,1~an1.s:t c retigiou.s man,ner .. 

,Ad.it'' C..ohen SU!nfng.rizes a. n . .- ~ ,mporta·n· ·t d. . ·t . t ' b ... ~ ... · · · · ;u~ i:qc. .l..on . e.tween 

t :rad'.i tiqna1 ~<i~qati0n ano. 'Buber '-s a;pproqc:b, to. religiou:s 

education· ~· . ' - . . 
Bub~": 1~sat.ibed; .~ 4\·tne p.:t:irtcipal •aim of 
t.ri~d.1. t3:0ll9:l r~L,1.g.1;ou,s ·.educa.t'ion,. • <\ ( ~s·.): tq·, 
p~rsu9-:~le , :tou.r.xg people to oti.tfuni t · t.h~ms'elves to a 
fi~e.ct nl'.ln'rber -bf precept-s that;. they. a:~e .for~~d t ,o 
l.~arn a!td eXtiec.t~a. to obey -~·nd enaet. tto-w:ever,. the 
g9a1 :sift l:,y Bµb~r Jox tt,,e· relig1ou,S: educat:or was 
t'l)e :a.w;ake:rti.ng ~f t.be young 't o th.e exper:.ien:ce ·of 
e~CQ~·t .er I th:eir sp:irit.uct-J: p·rewaration f.o.r a 
pe.hso.nal conf'.r.ontat.ion with the Abs©lube. ( 6Q). 

This reflects. Buber's concerIJ.. with genuine ,e'd'lJ,c-ation a·$ 

,opposed to prcipoga·rtda. Relig.:ious, ed\l;catioh shoulp. aim t .o 

faci.li tate the gro-wth Qf a .re1igi.0us cons·c,iousnes·s in the 

.s'tu¢ien:t:.. Each .cnj.ld wilI come to recogni.ee th~t God i ·s 

present and in unity with the ·w.orld. '.l"..o this end, ~'!beer 

ip.~ist;.s that wo.rship b~· -t;.aug'1'1t ?t,s: a· method f€>r .-atta:i,rt.i.ng 

union with God, rathe:r tb:a.n as a presc:ribef;'l ritual. (61) 

One o.rf the major P\l.J(poses .fer Jewish educat.ion, 

acc(irding to, B'(l.l:>~:r, is •§a.in;i.ng the ·motivatictn to turn 

l~ar~ing in.to a.ct.i·.on-. 'In 19.34 ,. Bube:r deliv:e:red an ad.dress at 

· th · Main Ehti tl.ed 11 'l'eachi.ng the t .ehr ha us in .E:ran~_f1,1rt 'Oil · e · ·• 

and Deed,·" this· brie;E l~cture convey$ th~' esse_nce of BUbe.Jr' S · 

•m1anne.t in which ;rewish educati(;:>n is· the encounter ·between one 
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to transmit a separable somethin T.n-.. that t · d • g. ,,uat matters is 
't · l.1:'-e an _again an t>lder generation , staking 
1. .s .ent1.r7 existence. on that act1 comes t o a 
roun_ger Wl. th the desire t9 ,teach, waken, and' shape 
~ti then the holy spark leaps across the gap , (63) 

The process .of Jewish education is one which _entails all of 

Jewish life. This is consistent. with the· philosophy of 

Humanistic Education. "The total living, .. Jewish human bei.ng· 

is the transmitting agent-; total living_, Je-wt.sh. hµn:iani ty is 

transmitted . 0 ( 64) The content of .:Jewish ··eau·cation, for 

Buber , is the whole of what Jews can be or become .. 

Another principle of Buber ' s humanistic Jewish religious· 

education is that" • •• teadhing i s inseparably bound up vith 

doing; ••• it is impossible to teach or to learn with~ut 

living."(65) This is reminiscent of Dewey ' s view that 

education is life.- More important, for Buber, teaching must 

focus on deed. •Life is a co-nstantly. changing potentiality.. 

Education must lead to doing things in this life . Bqber 

clearly emphasizes the affective dimension more than the 

cognitive. Knowledge- is l ess important than the l.ife 

facilitated by 1earn~~g. 

In this respect, Buber acknowledges a unique aspect of 

Jewish education . He states: 

Among all the p~o.pJ.es ~n thr wor~d , Isra~l i~ . 
· b 

01 
the only one. in which wisdom that does not 

i~~dadi~ectlY to the unity of knowledge and deed is 

rneaningless.(66) 
Buber supports this ,claim that the Jewish emphasis i s up.on 

He compares the biblical 
action rather than knowledge . 

d 11 sophia . 11 Both berms 
concept of "Hokmah" to tne Greek -wor ·· 

" but Buber p,o1,.nts out the 
are tra·nslated as· 11 -wi sdorn, · 
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.dif£e(l;'en-9~ with bhe £o11owing de,fird ... tions. 

nsophia 11 - a c1 · ,, ,.:i · - · · <?·S~l.ll req.lm of t.hottglit, k:Q_qW,i.~age 
for .;i. ts. own •s,a.ke. 

11

F.foloriah 
11 

- the 1J.ni ty of teachfn:g a.ri.q lff:e- , -fo·r 
only ~i:irollgh thi,s unity can w.e 

. r.e~'egn:1-ze a:n_d .avow the· a11-em:Oracing 
l:1Ill.t,Y, Q.~ Gg,d. ( 6 7) . . 

The mes:sf:lge i~ ev.lci'e;ncei •of Buber:' s eKplicrit hum~nistic 

app•rocych. Rn.owl-e-dge is e.flly rel:evant in that it. aid'.s in the 

attairtrnen.t of 4ni1;:.y. By th£s,. ·BUbex J.fieat1s "•!".the 

willin~es·s :to ,,do -as much a-s we 'i;>ossiJoly can at .eve·ry. single 

in$tarit . ··n (.68) This is ~I.early Se1_f .... ·actua,li.za:ti9n, . 

Bu},,)er -s~pports h:i,,s pl)ilos·l;)'PhY w:.f:t.h matty ~~amp.I.es· f ·.tom 

trad.i:-t.io-naJ.. s ,out.ce.s. For example r he quotes the Pa.lestin.ian 

Ta.lmud, tractate 'Shabbat 3b: 

He w.he studie.s wi.t-.h ,a::tJ. irt~ent qt.her than to 'get, it 
·w01:1ld have be.en .tnor,e · fit-ting f .or- ,bim. ,nev-er t .o nave 
be!;!J"?. .qreat(!!a. ('6,9) 

Addi t .i .onaJ.. quotations ~rom the E'tliies of the Fathers· ahd• 

va·,rious Cha;siai.c texts .. de.m:cms.t~ate that Bube:r i .s ao.n--e::ognitive 

educa·tiona),. approach i,s fu..11.y Jewish .• 

At the: ·same t.:tm~.,. Buber <i_r-gues against a $eCularist 

C0. ·• ~ · t t · ur· e a,...ti· ""n· ( 1,·o ).. H·: ""' balan. · c .es the two extremes . ' lT!lnl,·1.-'.men. · ·O p · i;;,;. ·"" • • . • = 

when he states·: 

The teachings ca.nndt .be sev~red from i;:be deed, but 
neither ean the deed ~e sev~red from_ the teachings! 
· our tra·d.i ~tqn assign~d . quite -a~ m~~ impertance 

to the one danger a~ to, the ot,her • { ) 

• · 'the .r;:.,hiJ:·o~o.phy of !!Confluent B.ube.r seems to ant:1.c'l;.pa:~e ,:, 

· · '" and af.f ectiv:e domai.n_,s. E:du_c.at:i.on" whi.~~ joins- the oogp:J;•t 1 ve · . · 

'Th· ;-_
8 

- -· . ""' 1.· 6 'e=pl- 0• r ·ed in detail b.elow • • approacu · .. = . 
f B. be· r • s ~ducational philos.oph.y ·Ev .· 1...ri·' ef ""'ketch o . u ·.· .. . • en a J.J . . :~ . 

II 

I 



J.. • t. rea 4-z,a: l.:Oh :that few, 
qi,ticism to be maqe, Foxemos:t is, the 

~f ,an;y, 1ndiv-id~~is 'can qualify to 'be 

effective teqchers in the B:uberian m.od:el •. It seems tlii,p..t .a 

co111pletely. .self-acit.ttalized ..tewi-s.h aault is• nec1;§1s·ar:y., but 

c;:ert.a±111y hard t0 fi.n;d . I · · h t. n .s · 0.r · , a:s idir Ooh~n st.at.es : 

A .. peQa:gotical mbde.1 ., de.s~g.neq tQ b:e imitated . 
e~not ~e . base? on. Buber .'. s- phil◊sophyi. ' 
Ne~ert1,tei:es,~, .Buber I s phil-0.sophy .cofif;,ront.:S !tlqd.:er.n 
educ~~1.:on ., Wl. th a, cn~.11:enge. ,and rn;~nes:. a gen:uine 
cont:r:i:.hl.;\tiQn. • • • ( 72 ). · 

While there c~n be no "Buheria.n ~oi:iel,,11· because. it .demands a 

speeific kind of te~che,r. an9. a: .. certain ·re.1.atio.nship., Buber • s 

1,fui.lo.soph:y is vai:uabie tb Jewish educatio~. 

There s .e~ms to be a natural irelat:!,Qn~hi::p :bet:we:e;n. -BU:be,r'' ~ 

philos0.ph.y and Reform j ·ewi-sh fIUJ:\'.La.i:iis,tic R-el.igiou·s · Eduo.ation. 

Alinos·t all of Buber •,s as,stnnptlofis are: censist:e.nt, with Reform 

Jewish ide.ology. In fact,, m~ny .Ref'Q.rin eduoato.ts ·n,a;ve. 

irioo.rpo:r·ated Buhler 1 ,s thought in:to thei.r own _s.yst:ems. Fo.r 

ecan.iple,, 1{1;1l1>bi Edwa.ro D·. I(iner uti1iz.es. ~uber•'·$ edm~atJorta·l 

thought i'rt hls i96,.S) artlcie, 1-'M~9rtin :Buber ' s Conc.ept of· 

•~ivl..ll,g Truth' and .Je-wish Educ~tion. " '('7.J:) Kine~ uses Bube'r-s 

c1.pp:r:-o·ach in a ce>ni:Pi,ete reaJi>~ra.:Lsal of the ". • • IiJni..tati:en.s 

• o-c r,e .. 1-J.' g ·i' nus· schob1 educa t1,.on. ;i ('74:.) an:d pqs.st'bi1i.ties •.1. _ v 

tn addition, Buber •·s · in:tp,1i(::i't; hfun<:lliism seems to be 

·d.O'h~ . .ist~·nt with. the Reform. Jewish e_niphasis on p$op1e-¢e1yt.e:fed 

r.eiigion~ :se.fe:,rnt Jucl.aism bas· .aiways em:phasize·d the human 

Rela.tinrr to p.eopl.Ea. le~-Q·s ,t.o kn.(i)v_ledge 
q;s,pect bf Jewish li:fe.. ?:I. 

ef :God. Th,is. ts the: empha.sis of Bt1;be.r' s hwnanist.ia form. of 

J"ewish education .• 
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C • W.ILLIA._1':1 CUWTER 

CON.FLUENT :J"EW:tSH ~D.UCArn-roN: BACftQROtJND 

In 1973 Ra~¾:L Wlllisam CU.t:eet, Pro;t'ess(:rr ef .E-ct:u~ation and 

J:{ehr ,ew Langua·g 'e a.ncl Literature g,t the· Rh.ea H.4,r.sc:b.. Scho.ol ··of 

Jewish Education JJf HUC-JIR· 1.\n Los •./Jl-ge· ·1 ct'· 1 ··· d. · . ·. nu~ .. ~s., .e .:i:v.e·re · a ~aper 

entltl~d, '''nhe, P.r~$;etit. Stat1.;.Vs_ .of ~e:wish :Educ-a·ti(;}n" to the CCAR 

te:ti.vent.ion. ,Cutte'r' s v(o.tqs donta:in: a s1eberin.g message 

coheetning tbe role o.t Re,fo,:rtn J:ewish HU1nahist,ie Ed~eation: 

.• • .";we• do have t.o fac.e some realities: 
Hurnani.za:,t,ion has already bec;o!I)e ·g, fu;nct;fqn of our· 
sei:ula.r schools; .S'9 t:;hat OlJr . re·1:i,g;L9.us 'Seh~Ols 
C~lUl:Ot presi:une ·to b..~ve t.his num~n:l-zil!'l'g, function .as 
tb_eir ex;c1~$Jve :4pm~.in~ This is. ne>t te say" hnat 
01;1r f,un;ct-i~Qn, i.s n~·t t .o humanize·.; it sirnp.1y· means 
t.bat ~e mus,t not ':t-ake '.t-n.Ls futretion for granted. 
Nor is 'it t:o say that tbe s:chool~ are. g.crod. 
hurna:nizex·s .,.( 75) 

cutter calis the attention of the ¢CAR me;lI\Jber$. t o · .the rea1i.ty 
+ ~ • .. - • 

that .Re.form Juda.ii;;m is no .1.onger the ·only insti:tut-.lCJn with. 

humanistic ~d.ucatj..qnai concerns~ Clbvious.ly -secuJ.,ar s9'ho0.J._s 

hav.e somewhat s±mf 1·cfr' aims. ,J ·evish. e5,i'l,lcati'cin rnyst do 

somethtng addi -l;d.onal. 

Tn this_: f r;a:mewo rk, cutter prop0ses a n.ew dir·e,c t i.on f.or 

" a· · t' - · 1\.s· a p.ro.f.esso•r :and pra,.c.ti, tioher of Reform J~wt:sn E uca• Jaon: . ~ 

' ' l 
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In short, autt.er accura'tel._y si.UtJntarizes,, on~ of' th~ tensions 

between tradition-al Jewish concerns qlJQ ;t~OSJ! qf Hwrta1J,.ist;l.c 

Eo:q,c.a,t.lon.. On the, one hand , Jew'ish val:.4es, ,a;,r;e ge·ne:tal.ly 

c1-ear cut. an.4 .specific. Qbe :w¢ulld ass.U.me that one goal of 

.Jewish. ~duc-a-tipn is t,o transmit these v.aTues·. At the. same 

time, Humanistic Education aims tci ~id in the• ,pe-rsQJ:i,al 

dis·cov~ry c;,.f tb.e int:lividua.l . Tak~n to its· e~t.reme, t .h'i$' 

f>0:-$'1 t -:kon a:ll•ows for the J?OS:si.'bili ty that tlte .e-stabllshed 

content ,of· J'udaislt\ is not important . It seems that there 

c~n.n©t be a s,y.ntnesi$ 9f the tw:o. 

Cutt.er •is a Re.form i::abhi,, h:Qwev-er. ite advocates ~ 

position vj.s-·~-vi,s t:his prob.l.em which: :relies ·.on at leas·t two 

unique ideolog.i~al ;•c Q:nt.rJ...buti.on,·.s of R~f oim .. Judaism:. ~n th.is 

respect -b?- p.Q't,es :: 

We owe two st~t.~ments 'to our p:~opl,e t one 
relating to, ou·r liber~.1 at;titud: tow:ar~.s. . . . . 
ide.ologi.aal matt~rs, apd t;he other r.elati_ni .. ~°. o:ur 
· b ·"l't , t·. 0 a: .. 8 .. 81'.m:ilate broader ranges. of Jewish 
a · i + . 'Y' • · · · · • ·• · · · ·n·· · h h ,pra:c.t±~cl:i expe.ri:en~e ;, eyer; in acti.v;~ t_r w: l.?' as, 
not no-rmai,iy been :uienti fied as Re.:foi:m. ( 77) 

o.f :w.eari,ng a Rii.pp·ah or keeping ~utt:~r mentioh:s· the e:}@.m.p1es, 

Rqsbe-t:' as t .ra:dittona:l Jewf$h p:i,.a.ctices not ne.cess_a,ri.ly· 

d. • · • ue• does em_tiha-size that. 11 doi.ng 
opposed t.o Re.f ·or.~ Ju a1.stn. n. •,; 

t.houg· ht t.h!:ffil •t.hr0ug,h ·rr0m a th~s~• :th,.ingS: without h,av,ing 
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Reform po,.itt:t or v.iew' m:ay•rt ( 78) b : i . . . . . . . 
·•· · · d 9. npo.ngruent with ·:oeing .a 

It is clear th~t ~u:t;.t:e:r 'desires ·a cl""'·a ·,:. . = -t:i~fi,nition. ,of 

Re.form J'µdai:sm. He all:ucl · · t · · · · ·.··· es o the id..e.a. ·tha't Ref.or:m· mea,ns 

fre-;edom t~mp.e·r -ed l:Sy ati .cipligation tQ respond. to on.e's 

t.rad;ition. 

J _ewish educa. 'tf_.on· . -..rhi' ch· l.. . b · ""h h 1· , . . . ..... . :·•.s .01.. · urnan, stic ?ln.d gen:~in,eil.y 

I:p.· ?.J.n ·a.l;'ticle e.nt:i tled 11•:Af•·f e ·ct and. 'Cogn:i; t,iqn in ~ew,4.~h 

Educa:tion-:Som-e Comments on tb.e Promi.s~ o.f a 1?~oj~ct,;, 11 ( 79) 

dutte·r e'Sf.a,pl.ishel:? tlte a..bove t.ensi!3n i:n another manner. H.-e 

st.ate~$: 

Jewis'l) teaching- i s , lf not.bing els-er doncern,ed 
with spec.i'fie ma·teria . .is which a ,student .is t@ 
l •e:arn ~ • • ... •1 (.!3'0) · ·- · · · 

Cutter identifies thes·e, mat~frial,s a:s text.~:;:, :written by 

.exb:~rrµ.I reHigi.o'µ'.s autho·rities,, and t:1:re s@cial e:icperienci:!'s of 

ex-te . .1tria 1 soci a 1 autp:pri ties . He: ~tig:ges:ts t:ha t the. rel.a tive 

l~cik of time avatlable fer J"~"W1;$h eQ,uc:at-ion inat:eases the 

importa.nce of t.his; -cog11it;i,v,e content. How~veJ:"., n.e goe§! on to 

state.: 

Yet the im:poi:tahce of '§motionai .gr?wtM: . ~~d our 
conc:e.rn witl').. cotn12Q-tt±ng at.ti'tµde t~ a.dt.l.OP, -ha.s . 
c·a.used us to arguE;? that pu.tel.y. "c0;r:it:ent-cel,ltere'd

11 
.• 

app.i,:'oaches .are inaqeq\la·te ~o 6!:i~. h:1:,gI:'l~it' ta~~~, cU?;d 
t.o insis•t that the. development of._ g:rou,.p s~ll•s is; a, 
worthy activity which .ea:n 'bec.orne- part. o.f tb.~ 
cohtent. "'e stµdy .• ·( S'l ). 

In other words; a::f;fec:ti ve concer,J!ls., are a.nwortartt:. In fact,. 

C · .L a· f 'fe""'ti··~i:e d.im_ e_ri'sion. as a: content itself • . . U;c., ter se·~::i. the ... v· 

cutter's vi,e;w of the JE?wish i).ature or a ·ffective concerns· 



is even mo re fJlnpv,a t±v:e. 

Cqtt.er Q'P1lltend$ th.at the ,Jew,'Lsh tradl' t • 1.· 5 ·• 1 · · . · _·, J,.on l.mp .1G:.I.tly 

humanistic ori.entea·-! Still,; he -r:ealizes that the ''modes o_f 

transm_itt.i.rrg the l)um~nisti.c values in 'tliat literatur~ b.:a,.ve 

to.o ct.ft.:en ig.nored the tneans· by whie:h, valqes come to p:e 

emorac-ed arid acted ~pon, -. ~ • ·'' ( 8'.3) ,Jewis1:1 tr-adi tional. 

ii-t.e;rature ohv,iousiy. ijo.e ·s n:o .. t refl.e.ct. art unders±:aTldin~ ,.of the· 

theo·ries of rooaern nlnfianisti-c: . .ps.y,cbplqgy and ,eclucjiti,on. 

cutter cl.c-curc'! tel.y n.o't:eS' that studE;p.t. p.~~ds; and,. 

te.ache.r-..stud.ent interactions, ar,e. actua.11:Y" rece.:nt int.er~s-ts 

'i'.n .1ew±,s:q .educ:r~tion. Above al_l, Cutter is cGnvinced tha't 

111Qe.a,tis. an:d -ends be'ctQme- d;i:st'inct .fro14 ~aqp. o.the.r i ·f tec~i~es 

ret,,la.ce ;na,ter.ial but they ean be united op ,a hig:tier. 

level, • • • " (B4) The l:lrtit,y o.f· means and ends is :J:be u:nity 

of tecpnique and cont~nt.. The jo~iniii:g o.f c"ogni t:iv.:e and 

~ffect,i:v-~ conce·rns _tµ_ak~s up the' r.~~lm of Cbnf J.uen-t e:ducat.i.on,. 

eu;tter ,as,serts that 111ainstre:.am, Jewish ~;ro4ps haye utili-,z.ed 

htmtarii·~"td,c t-echi;Iiques devel.oped by the Esalen Ins-tit,ut::e, 

Na ti on.al Tr.ainfa1.g +abs, ·and 0th.er ·g·roups ·• ( 85-) More,over, .he 

cziaims th~t these ;af:f'@-ctivj ta·ecbhig:ues can be brought tao ne:ar 

· · · The p_ rodu.ct of ~his blending of · upon JeW:.;i.sl?, conte:nt. a.re.as• 

• ,,:rn _ _ · ·d an_p""oaC:ne_ s_ is ·.C.qhflU.ent 0°ewi.sh, ~a:rious rnethOd'Ql.ogie~ ...... r." ... 

Education. 
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CONFLUENT JEWISH., EDUCZ\T:J'.QN 

C~.nf.lue:-nt J.ew.i,sh .Educa-t-ion. g-_· -..:-e_w· a· A ...,. aru ~ev.e1ope.d primarily 

at tche., Rhea Eirs_ch $oho.bl :of .$aupc;\tion• 0 f ffiJC-J!R, Los 

A,n,geie~ • The HUC in.volvemen,t w'i th Con•f .lli:et;i.t. 'Ed-uoa.t,lon began 

in the 1-atter 1'960 1·s ., in conjUh<ttion wl~h t.b:e. s·ecular 

C9-t}fl\Je:11t :f!i~lJpatl.on r ·ese.arch of :Geoi::ge rs,aac· Bt:'own. o'n the 

E-salen Institute-. Earf-y. reseai;-ch l~d to the dev.e';l.opme.nt. o-f a 

:Conf):uen·t Je,wish Educ-cft:ion Laboratory ··a,t mre during the: e~r:ly 

I97Qis. As .Cutter nQtes,, the- work o-f the Co_nf.iuent Edt~cat'ion 

Labo·ratory '' • .• • h>rough,t into the c:;;,pe-n. mu.ch of the theory 

which. -was im,plicit in the original a·ttitude and hope of s<i.;i.ch 

t.he-r:.a-pis-ts ana soci-a·-1 theori.sts as 'Rogers,. Lewin, :Er:iksop .;,\nd 

Perls,. Gr-egory, Bateson'., Jame_s- G. M.c'.Burns. ·an:(l,, O,f c<;>ur.s·~, Jqhn 

Dewey. u ( Sf6) Under Cut'bei:t '$ d.i~e.ction an:4 gu,i,danc:e the 

Lanora:~o.ry, ~lored :the imJ;>iications of the werk .of these nr~n 

on. ,,Jewish e~~c-at:Lon. ( 87) 

Cutt.er identif·ies .f i'v:e 1'as;ic Pt"~i1:?.es for the· early 

dev.elq;pm.ent of c-onfluept, Ref:orm. Je,wish E'd.:o,cat.ien. T,,h~S.e are 

_stil.l q\i'rute apt,Iicab.le: 

( a,) Jewish Educa.t.i.0n is lik:ely bo -continue to be a 
mar:ginai fo.r~e wi:tJlin th!e ·1.ife· of ~he American -Jew; 

:(b) The, "affe~~iy,e :pot!;!-ntia1," in '._J~wi~P _ l~e h;a,s • 
. . . . _ l - ,_ . io·· s··t ""--rr.on th= gr-e.at ma1qr1. ty. 0:f Jews, large y ;.:.oeen ·· _ .ll· ,,,.~. ·"' . • 

h h have net 1os:t the a::ffect,i ve ( c_ )· For . t~a._e e,r·s _ w o_ ·· ·- - _-. ·. _;·_. _- · ~-. ... • 
S iding ~• affeetive sensitivity,, the. va;ues. re . ·• '-

ext,e.rienc-e-s ?U.e J:n J?opardY' 

. . .· - .• 8 ... _ curring in pU~lic educati9n- 'have 
(.d) ~~voluti_?nt ·aoc a~d possibly m-i -sused, .in_ be~n .. misunde_rs ·00 · ., - .,,.l. · · · · ·- · 
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r.eligioqs education, 

(e) Most religious school teachers and grou 
worker~ ~re conflicted about their qwn relatlonshi 
t.o Jewish values and Jewish identif-ima,tion. ( 88 ) .P 

.It is c 'lear that these probl.ems stil.l exist in the American 

Eeform Jewish community. C'u.tter believes t})at ·Confluent 

Jewish Education can help to alleviate them. 

The 1972 proposal far ~ Confluent Education Labor,~tory 

at HUC-JIR in Los Angeles begins with the following statement 

of "Goqls and Pqrposes": 

We are concerned with difficulties in combining the 
emotional presence of the teacher and student with 
the ~ore academic artd cognitive .goal-s of education. 
C~rriculum planne~s o·ften either focus on specific 
behavioral objectives which over-dete_rmine what a 
child receives or are too concerned with presenting 
factual material and not with wbet.J;:ier the child 
learns. In add,it.ion, education today finds itself 
on the thresho_ld of a great technological 
revolution through which mechanical equipment will 
alter radically ou~ teaching techniques. 

While not opposect to teaching with behavioral 
objectives in mind, and certainly not to 
technologr, it is our helief that 

(1) a teac.her cannot t~ach va11;1-es nor 
indeed cognitive data without h~mself 
undergoing basic cna.ng~s as a teacher; 

(2) :values and data corm.;! best thr<;>ugh 
the emotional experience of the child; 

( 3) values are best learned wne1; the.re 
is a climate of support present int~: 
class; val. ues cannot be c-0nveye~ a:> 7 . a 

. h d a homogeneous composition1 classroom a · · · 

(4) students will deriv!rf;~;:r:~~ the 
valu~s from the t3~E; ei to deal with 
teacher must be equ1.ppe · 
that rtiultipJ.ic-it:y of va.1ues1 

. onl-Y be the ( 5) technology can . d · ot the 
handi:naiden of hUJ.ttan beings an n 
reverse; 

(6) l esson for a Jewish tbe greatest 
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?:ache:"' ~ J!'.eligio~-s i~a~er ,. or -an_y 
·. 2.lc.her- f o1; that; Inatter l.s· bo tak'e 
pe~-s~na1 _r1.sk~ :a•n<.l the responsibiiity ft>r 
those ri. s~s ! (:8'9} · ·· · · · · · 

'.l:, hiS: lengtny pa.ssag· .. e, a.ib•e.i "f. 
U,; s.1,ightly :grandiose .. ~o,r the, 

purposes of .fuhdraistng, c::<:tnve?"s an. ,ef·recti ve s~ary ot the 

.cencerns. of' ·conf·t. ue•nt J ~wis·h educa:...1.:· .0· n. c· · fl ,...i· ► · . \. on · .. µent. E'.l,',luca t..1.Qn 

aims to cqmbine the a if.'fective and cognitive !iomains in 'f.he 

-cla-ssrdom. se·tting. Tl)e. piem.i.s.~ i;s that this a'}?pro~ch wi~l 

le.ad to the .l;t\GH3't; ·effective le-a:rr:iing ih bottt domains.,. ·This is 

:equaJ.lJ' tr-ue fa•r the .teacher and the .student., :tn -addition, 

'Cutter recognizes that ••·. • • good J :ew:l1;1h t,eac:t:rer·$ })§.Ve .pften 

been 'confluent• , b!9Ga-use· the J.ewish tradi t -ion. • .. ,is litden 

with emeti-onal po.tentia.l ! ii.( 90) In, -fact, as n.o-ted ea:r1iei, 

this- i.s ·ol)e Q.f C't1t_ter '·:s main. postulqt,e.$•·· He claims, m.,e:rely to 

be formalizing an impl:ici tl:Y ·J·e.wis,11 moq.e of .tea.c.n.in.g., .an:d 

finding theoretic~!,. rese·arch~bas.ed. -support for this 

app·r◊ac.h. 

rt;.. is beyond the. s 1eop-:e q·f ,this the;si:s to pfe_sent -:an 

in-depth: ani;l.iys-is o'f the theore·t.ic:a:l unde,:tplnnd,.ng:s of 

' t' . Conflu-.ent Jew-1.sh educ;:a i!Qn. 

a few o.f the- Key coheepts frQm; ·secular .e.duea-t.io:na:1 r..esear'en 

whlch hav:e i.tifi:uenced cutter •.s w.o.r .k. Thes!3, ~0n~epts in¢lude 

th~ following: Loadings; Roi.ism, ·and ~omeos:tasis. 

LOADINC¾S 

cutter acknowledges. tbat .the conce:e.t of "loaaing,s"' .comes 

from th;e rese;arqh Of John Shitle.tt. ( 9l) 
"Lo.?1,dingsi• .refers to 
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wh..,tch takes :Plaoe. C92): These p.ffective ·1. ...:i • • • · th · · . · • · ·. ea~1..ngs· .ificrea-si~ .· e 

:r-e.;lefvanc~ O:::f c<:rgnitiv~ m~te . .t--ial ·for· the 1~arner. There, are 

a ·l-sb co.gni t:ive loadin.gs• connected witl:1 axt·ect:ive e:x:per'ie.nce. 

C~tter Su:rtlJt\'a:rizes Shi:rletp •:'.s w.oik~ 

Shiflett su_Qge~ts. • •. that t:he c}li'l:<1-, .els he. 
ente~:s "th~ . l.ea:n:i~g situation., ll~s a d~e;p "fie.~d of 
9,.ra-t"l.f.l.C.a,t .J..O:.IJ. 1.r,t t;}:1e areas of s .~(:?U.r.;i, t.y ,. S:el

0
f. - wPrt;;'h,, 

posri tive affi1iatior1; -a.nd power~ Sine:~ this ne,ed 
,•o:f g.ratif'ica.tion is. irsualJy denie.d a:ct..u.a:1iz.ation,, 
the .child lYecornes a:f:ir,a,i,g of .1,garn'ing because of his 
de~.p fear of faLL.ur~. Thi·.s ·rear aaits-es •. • • 
• b:lockey.:_ge ·, to i,ectrning.. • • The ir(:terplay bet.w~en 
cognitive. a·n:d af'f'eatfve loading;i::,, .• ·• .. 
ere.at.es. . • the potential cli~at,e for j:re-lpi.I\g th~ 
chil,d deal with ••• his conce01s. , .... ,(9,3) 

This is a :g_o.w~rful de:scr,ip.t.i<s>tl o,t. one· ;b.as•ts for Hum:anisttc 

Education•. Stude,nts' blockages to cog'hi t:i-ve learning .ea.n be 

overcome, it wou1d seem, by Jni1j.ially .fo~1isi.ng. on. t:eh.e 

ff. t • d · {,on This i. s - P· reoiselv the th~ol?y, und'e\~,t¥ing· ~-' ec· a. ve· · .1.men.s.., , · • . 'J. 

Conf:I.uent Jewish ~ducation . 

c:u;tter. .and J~.ck. Da,ti:pef•r o~e of his· colle-cfgues., use the 

fo.1lowi~$J ·f1.<iw cha.rt to, gese:::-ri.be the p·roeess qf wliat is known 

as "confluence" ~hert¢e. the name ·"~)o:n:r.lue~t :Ed,uc.ation" l: {94) 
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This chart demon-strat""•s ·all th .. . ·• . • · · · = ~ · · e possible Qo,~_£iue:n.c.e:~ 

o£ .Go~gnit.i v;~ .axrd a.ffeotive lea,rntirrg's·:, from ~0th g,ene:t:a1 and 

Tne e_nd re•.S;ult is that the 

.peten·tial learning ,<:\V:ailable .in .a Confluent J ·e:wish s:dht>'ol 

i$ a.c.tu,ally far g,rea.t~z; than .,ip either a secul¥tr 0 .1; .Jewish 

$Chool Which. doe:; n9t u t.ili:ie conrluent l.oadi.ng:s. Th.:e flex:-

.ibilj.. ty ot such a. sy. stem is clear •· t h ;... , · e·ac ~.rs can, JJ._eg.il-n .with 

~hy o·f the vari_oqs l~vels, with .. dii£er.ent ·students,, attd­

cen_f lde:n:tly e.MpeC.t to achiev:e the same co~itive ·an!'.! affec::~ 

tive goals. 

Cutte·:r: re.cogp.izes; that teaohe·rs .£~:pd i:t much eas.ie:t?. t q 

fecus· on· the affective loadings. stag.e . (-951 Af-fe:ctive,... 

~r_iente~ ex¢rci.ses are ea.:s.y to create, and 1att:ractive to both 

stuc:i,entS a:nd teacoe.l?:S. It is- ai-,so· q_uite te;mpti::p.g' to stop 

af'ter haviilg achieved some .cog·niti\r:e· goa_l. This ;exp.;I.ai n:s the 

p_reao_i;nil}ance of y~iues cl~rif'i,cation 1e:xoercis,es a:s ,se~ ir.td.uc­

tio'I:1 in many -Re.form, J'~w.isn c.J.as•sroofu~. Ho:w:ev.er, Full Conf··iuence 

mean$ tha:t the flow 1(ltist be in: 'J:;>'Qth dir.ect;Lons: from a:ffeqtiv:e !-

to e.ogni ti:v.e, and. th~ rever~e ,a·s weli . ·f,9 p') 

In ,short,, as· a re,sult ,pf the use of full aonflu·e:nc:e; 

three re:alm:s of lea:t:p.ing •exist_.., These are~ Intra--pe,:f:senal 

(a£Ieativ.'?J 
I 

Inb§r-p,~rsopal ·(gr•oup) ,. ;an:a :E:xtra- personal 

( • • } (·.n 7) The Interl')~rsopal ,and. In:trg,pexs·onal J?ea1m§> cognitive,,. . :1 · · t" 

feGlis · ,on the stud·ent as a sub.je-a:t mc1tter of S'Q;rts. Students,. 

d t .•h:ei:r relations"hips'~ However, as' learn ab·qu t thems•el v.e.,,s, a_n · 

Cutt·er .p0.ints o_ut ;, " . . . if ,the· stu-dents ar:e tb'e only 

a
·.·re· ,;,0 t t;:i_ J,king, of 'O.onflaent Education." ( 98) 

subj.eat mat~er·, ·:we. ~~ "fl' 
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This is the. c.rucial dif ferertce between Conflu0ent .Education 

and purely affe9tive education. 



Holisn:i 

The· concept of' Holism g~ri ves f ,r .pin th~ Oestal t 

psye'h.Ology of ;Frederi_ck P-eri.,,-... r-t· · 
_ "" · ent.a,1 ls the a.ssumptie11 

that peqp'J .. e ar~· qn:ified or9a·nis:ms and part of aommun;iti,es;·., 

A.s a :i;-esU.l t, Con:f -luent E9uc-ation tries 11. .. .• to 'brit.ig 

to§tethe.r the follo:wing e1emen.ts·:: c.egt:i.it..ion and -af£·e-c•tivi ty; 

per-son.al n;eeds; a'.nd. ,g·rout_:> impera~iv.es:1 reality- and desi:te.s; 

secul.ar Kno.w,ledge- ang J~wi:sll Know1e~g.eJ ·se.cular '1alues an¢! 

Jewi.s'11: values-.; a-nd v~iue.s· and emotional neeqs. ,11 r99) During 

_this proce.s.s o .f 'uni:fibation, C.uttez:- .not,.es, s-tuP:_ents and 

teacher$ rn-ay fQa:-us o·n, certain: per$.0J:J,a,1 concerns a,nd. bias.es. 

Th.e r~-~ui t:ing r ·eje(?;t.!on :of tradi t.-i.on,· or overemphas,i:s on 

affeot.ive t1once-rns,. as, wel.1 a~ t.-he t~ft!p◊.ra:ry irrabilit¥ or 

u:nwi.lli.ngnes-s to ac9ept intelleGtu_a.1 ·11facts11
• are a _pa~t ·o:f 

th,~ ",qialectic of ie·ar:ning. i,·c10.o) The" teac}le,r must ;be 

patfe~t if t.he -desired .unity ts ul't:.i:mately to, come .ab_out. 

The.r~ is o:t.>v:-i ·ously a tr,emenAqus similarity to Buber's 

phile·sb:phy 6-f ed:1..:1.ca.tion implicit _in t -hj;.s holi.s ,tic ap;pr9a·ch. 

Home:0,s-t.a s.i .s: 

A -seC(jJ;'ld ~oncep't f.rP.lll $esta.lt Ps'¥c11o'l.oQ:Y which a .ffeC'ts 

C. t d :.r - - • "Homeost·~.$i-s,11 • This, .i.s ". • • the ··ol?f)..uen_· e ;_uoa,ti.on 1-s 

·:process of 'ma±nt~ini.l_lg equilibrium as env.~ronme,nta.1 _sµpport:s 

) Thi.·· · s requ~res s .eJ.f-kl')._oyledge; knowiedge ·chang~ . , • • • ( 101 · 

of, one··• s g·ro,'IJ.p, ~·nd the ability t:o supp.ort. oneself. If 

t :eachers and stu.den.ts achieve hol'!leost-at-1.c skLl.ls,,. they wil.1 

. . • . ""'~a· ch.; ~r.r and lea:rnln~ be. abl~ t-o ~djust to· varying ... ""- · · ..,__,,~1:> 

t.bey :will be morEf fle~ible, as Jews, .si tua•tions.. More;over,, 



TS'E HJJC-JIR ·90NF:(iU~ij':R ED.UC"ATION LM?,ORATQRY 

C'dtte,r ,and Da,uber p.rovide a le,ngt~y de·sc:ription ·of tb.e 

J>:.ilot prqg.ram of the Laboratory, in. Confluent Jewish 

.Education., ( 102,') Thi-1:1 five-:m,0.nt:11· project conGiuded, on; Ap_rt.l 

4,, 1.~71. It iniVa.lve_c;i. $·ens.~rY-awar_ehe~s experi,.enoe~, and 

Ge.$,ta.1 t ·tet~Mic.rues, as well as th~ :Lrtdi,vj.,a-u:a1. teaching 

concerns· Of 'ea;co p~r-i;'.icipal).1:. -Essentially, the early 

:exe~cis.e.s wer.i:? ~dapt,,a·t l'ons .of tho.se, found in Rum.an Tea·c'hing 

.for Hl::lmah .Learning, by George- r.s.a~ac li3x~wn. (1.03) b.r. ''.Brown 

·helped faGdlitate the pilot p;,rogt"am .• 

S-ul:!.sequent ye1a.rs have. ,allb.:wed t;he )?r:o-g.J:a'm t .o d.evelop and 

gain s 'ophi~"tdcation. Th~ f .011ow.ing -is a . partial +ist. .of 

,exe·rc,:Lses in confluent t~.uca_tion:.,. as p.r~sent~d by e~tt~r im -a 

t . Fishpow,l; inn~r a.trdLe out.e:t circle. 

2.. c.re,a-·td,._en. 0t p~ttnerships; .cross fertilizat.ion 
of partnersl"ltps~ 

3. 

4.-

5. 

7. 

9. 

10. 

1 emory s_:h.a. r'ing· of i?e.rsona). -fantasy-;, pe,tson:~ . . m -~~'·· . . • _ 
that; me,mocy t.hroiagh :spe·~.i-f i .c focu~ • 

Text read:i;n9J ~round a 1specific ·pr.(?l:i>lem or 
"tut.or 11 ·1dea. 

. a s- t ·u·_den:t·.1· becoxne ·tnat student,. Ta:lk to 

· ( in Deve.1.op a .g~me arou~d :sha.1;ed :l.SS1~es,, :as 
n·oting your st.reng:tlis and wea~ess~s .as 
teacher~. 

Group de:veloprnent. of a def-inLe:ion .• 

, .. · • · utistie .child.; strength Polari t:t ex:erci:se.s •. .a -_.-,.·. ,. . 
a:nd weakne·ss-; ·teacher/stude.nt. 

Mirrqr·in~ ,, s·cul.pting .• 

n ickt1ame/parep:eal me,ssage • Memoty of 
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lL, 

12. I:o;vlt:.e a g,uest/i,nvi_ t.e tw· o , gtrests. 

Gett'' ' . . . , , .:i..:ng i.:n,. :~:o~,cb: w:.i th ne·ed to ·~0ntro1 ! 

Gon;~~ntrate on what is in ~-,""""'""'d· .• , __ 
en .. ,rl.r"o' .... , , t J,,uum:::: '.!.,ate 
.. · · v · nmen • · 

15. De:V~lop_~_ng ,di.stinctions between ohjecti,ve 
sul:;> JectJ, ve •.ohsl~rvatiori. · · · · g.):id 

16. Le,arning tied eo ~ c, on_ cep, .... ! . i I 
•~ L, m.ess -a:n1,sm·. 

1 7. Sec.tets .• , 

l $·.. Gi,ft g !bring. 

19... Building from ~:ffe:ctiye lo~4i'r1.g. 

20 •· Ide,l'Jt~f~~n,g sel:-<pom.posi :ti.on through, 
a f f ,1, 1 :,iat 1.,q_n./amh1 t.i;,o.n/. .achi e'!ti~ment pie,. 

21. Cornparing, percept.ions/ aamd.nat•ion of art 
t}J•emes· t-hr.ottgh f ot~/ e~amit1i.ng .'ait cht.ough 
c0ncep.t.u.~11y };>ased •itut9r qu~sti-9~~-11• (as · in 
#4 ·ab.ov:e) , · · 

22. t:dentifying a fe:a·tur-e of a , groU:p q:n..g, ?-eir,,g 
conscious @f it t who is l ·Efacler ; :WtlG l.'S 
getting. in 'Wcl}' 0£ thing·s .; wb:O.m -woul(i ·you 
like to "cO'.l';l:~Ct-'i to •ma'kie things, better, etc· •. 

It is o.bv.i~us from thi-s list that all of tnE;? c9ncerns of 

Confluent Jewi.s l.l Education are fu.ll.Y h umani,s•tic. 

Teachers an~ Teaehe . .t" Training 

I-n any .humanistic edU:cati9p,al .tiamework, t.ea.chers and 

tea.e:her tr:-airtin~r a,x-e the crucial elem~nt.~ F'or this re,aison,, 

al.mp'st q,ll pf cutt,e:r• s: effjQrt.s are direc'ted at- t _raining 

t .e ,a,izhers f .or o.en::1-f 1.ueht Jewish Education.. A~ Cutte~ a,p.d 

,_ n.has·1:•· . ..,e-..::i . that confluent Edu.cation It i,s to K:Je em,J:" ·• ·. ,.:, ~• • ·• · · 
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hwnan ,cotnmunic·ations s'J~ills. Metre fmportan.tly, -tbey must 

lg.lgw 'when and when not ,t,o ut..iliz.e them.---( .·1_ 06) _ In, a;ddition,. 

the per~onal g,.t-:ewth of te.acher.s ~s- · .., a ha;gh p;t"i~.r:ity. 

Cutt.er. su:gge~it.s tbe .foi19:wi1;1g as possi:ble. gGa.Ls: for 

ConflUe'q.t Jewish Eduoa,t±on t_,ea'"'~ ...... r t ·· .,. · · · · ~1._ r a.-1.ning: 

,, 1 ·)· ;JI.:,..' •• 
\ .n.i~ 1..mprovea: :sensitivitt -to JewJ.sh conc~-n.s • 

. ~ 2,°) A £freater cqmm,J tment to- u:nGlert.ake f.or:mal or 
1.nfo•r):J\a l study of Je~i$h ;i.-sl~Ues q,I),d s~bJe~ts !' . 

C3) ,-G.re.ater comfort -in relation eq. adm'.:ini.s.t.tators 
a,hd supervi:sots! 

( 4) ;Improv.eci. aoili ty ·to relate £Up.¢.tiona.ll.y, to 
student ne~ds" 

(5'). An im_prov.ed s.elf-,awaren.es:s as a ·t:e,acher., Jew., 
-and hµma:n t>eing • 

.( 6}. rnc-1te·as_~d -ability t.o ~e'!iz-e. c:rucia.1 mom~-nts in 
the ts.aching s.ebting, where cog,nit.bte mat.e:riali:f 
need ·affective a.p:pli.q-a;tio,is and' vice ve1;sa. 

( 7) Improved. .aJ>.ility 'to unc:te-rst,.and t;:he differenqe 
b:et-we.e:n -:a ge.n:u-tne aomnvitrrteht: an~ a.- pQ_sition which 
is b:as·ed. on e:motionai n,eeds·., 

( 8) An ability. to de;v;eJ.0p- c~rricu1-ar eesigrrs w}J:ich. 
reiate technique. .tb eurr1qql.wtl~ A:f,fecti~e 
app_.roach!:!:s ~helild 'pe fabre t1:ta:n gaiqes. or gimmick-, 
f 'or moti-vation. 

( 9) Improved a,b.:i"1i ty. to re~'.3-te w:ha,~ .is _g,o~g on in 
the. world to any ,sttbject be-ing studl.?¢.{10?.) 

~ach @f the"se aiI11s i _s consiste_:ot with the ·concerns of 

Humanistic, 'Etiucat.ic:;m.. In ·many' w.ays ,, c0nfl1J;ent J:ewi'sh 
' . - . 

Ed\tca,tion· ·exp.and!? pure a{fecti ve conc~rn.i;;: to include the 
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Cri tici·sm.so and. s:01utions:. 
' . 

•,con£ 1:uent J .ewish Educ,a:tion; 

The:r~ are many .c,ri tioisms of Con.flu.·en· · t Je·.w1.· ,sh E. d. · . uca t .1:0n • 

,Cu:t.t.er ~e·spo:nd.s to ma~y Qf ·t.'i1.e:~:e ,criticisms i,n 'bis 

articles. { 108) There is n.0 · ·need t .0 dlscus•s , th;es.e- ,argume-:nts 

in d€t,a..i:l. It will suffice to mentie.n a; few briefly. :E'irst , 

as with any· c.tirrie.u:l.tim or mi=thod9.l,.'.ogy ,, c0nf1u.ent Edu.catic>n is 

not 1•t~acher proof." Thel:e is no guara·htee. that each ·te·ache.1; 

·will be: ab.1·e to i .noerporate c9nfH1en:t techniq;u.es .. i'p.to t:Jl:.e 

•q.J.as.sro.orn. Likewii;;e,, n0t every· ·t~g:c~er <.:~.:P l:>ec.~me 

$elf-actuali2ie:d,. a·s the a:ppr-oaoh· .requ,.ires:. TQ this 

.c:ti tic ism·, <;utter replies i 

We pre'! er.. • • to respect the right of .~ny 
indivio:t1al not ·:to undel!ta~e· a prqce.ss whJ.,ch .i.s •S'O 

laden •Vi th emot.ional. p,otenti:al 1 but I wGuld ippi'.n:j::. 
out t.ha:t: go,od Cbnfluen.t trainlng ,pe_,r-m;Lts, .an. 
i ndiv±:dual to move a.t that pace· which :i.,s ,. nftj".St 
l},atu.:rral. lQ him. (.l09.) 

Th~·re, i-s no ,rea:so'n why every teacher cannot everttual.ly gain 

from. th;iss p:rografu, given the p:r·op.er training__. 

Anothe.r criti.9i ·~m: is that t.her.e is +ittl.e ~ritte.n 

e\!lrricular inateri-al available-. C-'Q:ftet ' s ,.explan~tio:p. for this 
; ~ - -

• · · Fi· r· st·, h· e . 0· n_.poses the, co.neept ,of "Cdokbook 11 

lis th:i;:-·ee;f oJ.d" r _ 

sha,rin.g of teelinique:s., :Se~ond, t }l,e· traininQ" p~oces-s, i -s 

-rn., a· u·._e,,_ .. at.1.•.-. o.n .... ~. an<i. thus little writ.ten c,rucial to donflueht £i .., . . • 

FiriallY·,· .there?· ±.s no c;:lear, de.i:i:.ni tl '(e 

As cutber ~~ates: 



The 

A t:hird ctitic.ism IeV:e'led ·a· t. "" :...."' · :..;..ou .... 1uent Jewi,sh. etlucat.ioJ1 

is tna,t. it .is heur;i.,sti.c. 

-a.no· encour-a:g-es t .he student to 'l~a.:rn, ln an independent 

fashion.. Cut.t.e·r recog.J:!izes that this valid philo$ophic:al 

c,ritt.ci'sm may reflect .a .conflict b~:t.ween Re:f·or.m a:rn:j 

t:r:adiei®hal Je~ish educ·~ti9ti. :He $tat~lH. 

_Fer:tniss_ion tQ fee.l ar(Q th:'itik freel:'y as. an 
:ec;J.ucqt.l.'on;al st~a,t:~,y ·ma-i tran-s.a.ate· .into ah attitud(: 
which reje"G!ts authority,,i. :.Cehceir,i with 
self-defini'tion as a way of Yi~l.pd.:n.g th¢ lea.r:n:.er 
oonheot w:i th mater.i,al ,can pLqce . -1;:he irse'.l,..fu, i~ the 
foreground p~yo:nd ,t{le n9.rm~l .permi~·~.ion~ Of Jewish 
ti:-'adi t,;i.on.. • • • I d<l? .. b,eiieve that a, ii:b.f!:!,raii;y · 
applied sens.e tff tha t:r:aciit.i'Pn· -is ind'.eeq. comP.ati:l)le 
with the values :of ~onf luent Edu:c.ati;,ott. The 
t~nl:?·ion which -d9es exist is in .large 'm~asure a ·me.re 
lucid• ar:tie:ulation 0f all 'th_e philo.s·ophica.l 
ten$io.ns faae.d l>y: tl;Ye iiberal yiho al~◊ trtes to be 
religiously c'ommi:tt.ed .• (111) 

It shali be seen th~t this. is t,he r-·oot of t .he tension .l:>etweep. 

RefEorm .J :u11.ai.sm anP a.11. crf H\lfflanistic. £:duoation_. cutter 

oonel'u'd~·s that: eonf-1uent ~duction can bridge the g.g:p b_etween 

indivi~'ual aut9n0.my e,nd the, autho.r.ity qf Je.wish t.:t!'adition. 

l'rih- · c·an Re·""orm Je_:wish ~dtication Qe· truiy . 
.1.c ·e questi ,en rema1.n$: - .,_. 

cu~ter, s ' soi.utie:m m.aY, help to cl.arif'.y th_e 

qlies•t.i,c>'n,. 

· t ·ha·t ,r.c•onr,:,·e· r-n_ s have be~n ex,l).r.es'sed over the 
H~ notes "'" 

• ... r.i th self-,re,alizat.iQn as Ol)posed to 
pr.es:un:i.e~ pr:e...:oc9upa.t1on .. . 

l . 
l 
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the, ·comm~r.ra;l c-oncerns which oha:racteriz.e J ·ewi'.sh textt:t,al 

m. ·-aterials.," ·( 112.' Th-. 1.· s • ·,. 
1 J._s a c..:.ear s,t:at-~m,ent of the pr:6ble:m. 

The .beginnip.g ~f his res.non_ ._se i.,._ · t .. ,· a·t .•. "W · 
1:' "' ''l e a:.r~ ·cle~rly more 

within .a plura'.li-stie than a rnon;istic tradi ti-on., a'.n:4 ene i,n 

which authority is at lea.st tempo.:rar.liy .aband~ned ..• 11·( 1,13 f 

This- is Re·form Judai:sm, .as Cutte.r g.ef in:e,s: it. To this he 

aGtqs that "MO$'t advocates of , .. .,huma:.nistic .edui;;:!at'ion 

appr,oaches, i;ejec·t a be'lief that h:wna.~ pq,rpose,s· ani;l g9a1,s. are 

de.tiermined from exter'hal authoriti.e,s., ··or at 1·ea-~·t thq,t 

ex:t:.er.n:al .a.'l.!thq~iti.e-s provide the e~cl,usive wa.rrant:.·s for 

peop.le • s behav;i..'pr. 11 .( 114') By :m~ans of -a red-efinition of 

Ref·orm Juda.ism, c.ut.ter has e1.imi-hated tlie- cdnflict. Gi:v.en 

his ~e;finiti.on., t;.here· is no tep.sion .at al,1. 

cutter al-so att.empts to -s.01ve the J;?.,r0b1em of ,9-.u:tono.my by 

ci ti.ng the wor*-" of Zvi L?J.lil.m' s bd'dlt ,, Conflicting Th¢o•r.les· _0£ 

!:nstruoition. c.utt~r quotes. r.,amm,, who assert..s 'tha.t .there .are 

thiee "lo;gic~s 11• to ins.tructi-on,,: 

( 1) Monistic lo½Jic· o:f imitation. -- T~~ 
f ,or y .Qu to t;eac,J-:i q. pEµ"son sQmeth1n,g 1 s 
t .o that pexson. . • • 

-sh~rtest -wqy 
to tel1 it, 

(2) l{onistic logic· Q:f . .molding :­
i:nto ·acco:unt 'for' t'he pu;rposes, -of 
t:frfli:ng · ifili tati on? 

Take•s ther learne,r 
the teacher b·et.t.e ·r 

• · 1 •. · · · :tal pluralism - There, 
( 3). The .logic of -de¥e epmen h · sh- the iearne,r 
.. . . ·.. . deal "persom=" :tow:ards w. J..G,. 
is 1;-P 1 ~·- · . . · . . . . tenciis to l:>'e· l:~ss .stxiv:-es, and the pr.o~.!;:!SS .. . . 
manip.ulat.ive •. ( 115) 

t•1ized b_y Cop.fi.Uel(l,t It is this third 1.ogic which is u 1 • ·. • · . 

.lu . ..:;ies ''Helping _a .. perstin realize 
d • A. ·s cutter cone . u · ' .· -e. • l\Oa t1.on • . 

. ,.__ ,. . ·•e> ·r is a ,s im .. ortant. in he1· in · the 
what is uhi ue· in <.1:i1 · 

d ·r'd of humanrt.ess • I?e:r .s,on achi..eve one s,tan a: · · 
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Erlu'cation 'is congruent with Lamm' s logic q.f .devel.opmental. 

2
1uralism. "(116) (My Underlining) 

The concept of developmental plu~alism serves not ofllY 

to sup.port Confluent Jewish Education·i it is a rationale for 

Reform JeWi$h Humanistic Re·ligious Education. For this 

reason., .Cohflueht Education serves as a usef~l ·paradigm for 

this type of Re.form education. 
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b • .ZU,VJI:N J. Rl1?'IN'ES :: 

l:?0.LYDGX RR4:J:G:t6us, EDOCATtO}l 

Dr• Alvin Reines, Prt>fessor of' Jewi~h Pbil.0.s.dJ?hY a·t 

HUC-JIR i . ·Cinci.~na'ti, 'is the f.ouri,der Qt a phil0:se1?hX of 

liher,aJ. . Juda'ism called. P'oly.dp~y. {117) 'The F'olyq9x: pb,ilosophy 

o.f religious educ'g.tion which is rooted in the, r!:;!•lig.ious· 

phil:Ps~.P,hY ·o'f Polydox:y :Ls hum~nist.iq in. many r.e.spe:ct ·s .•. 

Reines has deV'.bt'ed man.y vo'l.:umes t.o an analysis o.f his Polydo,x 

reiigious .. ph.i,.10s'QptJ.y ,. b\1.t. ~nly as recently a.s 198·2 has he 

.exp.li.citlY' stated a phil0sopny .of education. ¼1iat 'f :0 1.io111;s is 

a . br_ief overview of the f;Lrst :puh.lisl'le(i ,eie111ent of thi.s 

pn:iJ.Josophy:, "A. P.oly4ox P.nilo.sfs\>phy. o.f Reiigi.ous Ed.;uc~ti.o.n, 

( P · . . . )' ft ( 118 ) c;trt one .• • .. 

End0:ctrinin,g 

1~·e_ines begins by criticizh::ig wn.at he ca.11s the 

•i:~1:1,d'p~trf:n.ing." goals o.f 9lass:ieal "nat:a,l oblig·a-ti'on re:ligip1-1~ 

communities." ( 119') Tn;e, na.t:a,l ~bli•gati.on p}l.1.l:osopby .:is 

C:Ot).trary to 

educational 

P.el y,do~ ;: It 1.s es~entiall:Y a religtous 
. ' 

ap;pro~ch whi<;:lh has the· prim~ry ~oa•l o.f training 

,, . ·· . f . - •~nf-ancv on in: s ·UCh ,a w~y •tl:t<l;t thr6'4-g;hout • • •. •perso~l:> rom """. • : .,~. ::i • 

~·h . · 1 •.. . th y ,. . .-1· •U fol.low; tbe· belie£s and .prq.ctices. "'" . ~.1.r . i ·ve~ '..,e. ... · ,. -

commanded by· • • , ;;, one , s birth clogma ~ ( 1 :tQ) 13il:'.th D_o.gmra 

. . .. svstern ·which po,s ,tµ.lates that 
J:'~.:f~rs· to a r~,1i:g1.ous . .i. 

• . ·t. a ,...,,.,mm· ·a·n· dment stt-µctu.1"e. w:hic;h they in.di vi duals are bor;n in · .o .:..,-,, · ·· 

have no cb.0i<::1e but to •accept. 
R,eines· ~$sw;n.e$ t.pat this 

l.
·.~ ,f_. ol.lowed PiY ". • • Orthoq·ox Judaism, 

-appro:a,ch :t .o edqcation 
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&Gm.an Catho.lici:sm, Prot.estaat p, • .,~a·m=·"":a.al ·, · · d s ., · · l 
•'•. • ' "4•~'.1-{ ··. "-~J.I:; is.m, an .uni . s]a'm; 

all of wnioh are natal obli;g:ation reli,gicm.$. ".( 121 )' 

The ro~th:od of "e.ndoc.trining•1 if? Re-i.rre's • te·rm for the 

g-eheral ap:prO'a-.c.b.: of these. r~1Jgio.l)s·., He, st·ate~;:; 

E:ndoctrining ls. def~ned g-:S a meth9d e-f edueati'on 
th:a t s;:erv.es t.o. dep:rl ye st.udenb§ .,, Wh~ther mi.nor -or 
<;1'.d~l t ,, .~f th~ a.bflity to detecrmin,e .. in a · fU:lly 
1.n,;fotrne~ ,- o'bJ~ctiv~, and indepe_nd.ef;l.,t. ntiilnner the 
t;r¥\.1\t •O'f :.t:J:i,c!.t which ts t:a_ught;,',, wh'ile a:ttempting, at 
the·· sa.me· ti.me ., to .fo~ce stµ.qerit~ tp. acce,pt . .wpat i '$ · 

taugat. by exerting \t};)o,n t:n~m p$y.chological or othe.r 
p.-re-ssare:S a,hd i x1f.lµenoe;:; theft ha've no relat:lon ·to 
the tru\:.J} 0f the teachinfr. (H¼'2:). · .. · · 

ef inquiry 0f students. ·They· ~.re no.t pe-J;mj:.tt:eq t!D de.aide the 

truth_ o•f" a, bel.ii;?f on ,its .. ·own Jll!:!ti ts,. ba:.sed on -a:ecur-a te 

e--viqence and investigation as· w.ell as the stud.en.ts' own 

personal q:apa9ity ~·or deter.mining trut~. 

R~ip:es enumerates eight o:f the ~ajo.r 'tec.bn.iqlle& of 

endoctrihing. The,se. include ,the. f<:1llowi.ng: 

( 1) 
{'.2.) 
(3) 
(,4} 
(5) 
{6 ) 
(7) 
(,B) 

· 1 ·th·y des·cti·pti'oh Reine,s ~ -. • h ,.. ,a summ· a .. r·v of th~ . e-ng , .i;,ven w.1.,t .Q•lJ~ .. .i 

· · t'· h · 't ' . t,.. . . te,.,'1;,,."""''iques thei.r an • 1:.- . uman1s -J..c g·rov:ide·s . for each <;>.f ' .,1,1.~s-e .,__-au · · 

. . .•. utlliiz-es t:_his aspect o.f the character is ~·1.ear •. Re,,i,n~s 

. . : . . d its r-el.ig'ieus q.)',ld ph.ilo:;;oplli'cal endoctrln.ing _proc~.ss an ·. • · 

h ~ . ndoctrining .:;is con;t::.,r~dlctory: "n· d .. ·',-..·' • t"' -nrove t a ... e . · -"" , .,e ,rl:";i.nn1Ln,gs ~ rr 
to 

h . . , • . • • •u., educat'iona,l a.µnsf. 
l.:s P<;:>lyqox ·re 1 i9.1Q · .., . · 
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Eeine.s -a·s s:ert,s t:ha:t t:ne eA t. 
· · "-1\l'Ca _io.n.al ins1:dtU;tion·s· of 

Ref ~bn Ju.Glg.ism (2:grrent.1y en.ga.~:e in eiid@qtrtning., 

Pa:rt.lcul;3.,rly I he crl-ai~s t.h~·t the-tr " . 
.:t. • • • fQ):Oe' up0n t:heir 

1€.t.u'dents a 'rnei.stic view of deity loo.s:ely .:J;mitatin~ t.nat .of 

' tPh "" a:nc).,en · .·• ·. -arisai.c Judaism, -4 view f qr wh!Lch t ·he.r;e is 

absolutely 11;0 fo.ungatjon or ,evidence in, the· scho·la.r;:s,h.1.p of 

;JR~fQrtq. Judgi.srn. "ci 24) In fa.Glt ·, in a footno.1':ie tp thJs 

statemen't, ne olaim:3 that .t;he 1,975 ''G.oa'l,s· o·t Reform, .Jewish 

Eq'JCa.tii;>:n U ' o .f the. tJAHc-¢.cAR Joint CQmtnissioo on J.,ewi.sh 

Edu.cation a.t re "· •• a li.st bf endoctrinating .goals.•i(l-25) 

'These goqls ,~re analy-.zed el{S:e,w.:her~ in th.ts thesis·, ~na shown 

t'O be • c:o:ns ;isten't w:i th ~ huma:n.;istip app:ro-ac_h tio Reform J'.ewi~b. 

:rellis.ious education. Ih· contrast, Rein.es·•· message is tbat 

Reform Juoais·rn is: e·nd~otrinating-, tl:iat it does s·o in. a 

humanisti.c manner does not sati,:sfy. the goals. /of Pory.doey. 

A. P:oiydo~ _:ehilo~opth.y of Religi-c:rns Bduc:atiein 

PGly'<:lG:x r.elig,i.'Qtls eduq(}.tit;>h aims to ,a.pp.If a fplydox 

phi1.o~.'Oph.y to r~l.J gious e:ducationai a•q:t:t:,vi ties.. Rei.ties 

provides ,a bri.~.f summary of the n.at1.:1_1r-e of Fo,lydo~ a.s 

.,; , . f ·p · iy·do:xy· can be dest;:ri:bed .in the. fonn ·of · ,. .• .t.h'e natu~~ o o .· '. · · . . · · · · -

thre.e principles; 

'C.ov-en,a :nt ~ ,, C 12·6) 

Fallibility 

['.he prinpipl,e . Q
·,·f fa_ llibility i,~ the fc;n:m&iation. q£ 

·,, that. rte.i ther P.olydoxy •·t · s th·• e claim In :;;hqrt, 1 1.. - · 



nor .any other sy$tem po·s.se.ss.e.s a'J:;i,sol1.:1te kndwledge witli 

c~edible· evidence. In 'Reines•' wo:rds.:' 

• • • t rrE?·t:e ~xists no inQunitctble ~r irre.f :u.tattl..e 
~:now.~ecl.,ge t:nat pro;7ide:s , ~1:1,$; evid,en,ce n,e,ce,ssary to 
JUpt.1.fy mo_r•al.ly· the ·_e~e:i:-cis·e of rel .i;;giQ\l:S auth'.ority 
};;)y- a :p7rs:on or CO!fllllut:iity ,ov.e.r other p.~tSohs 0r 
otherw,:1..se. 'tG depr:;iye othi:,r: pers·~ns o;f tl1ei-r freetl'om 
~o det~.t'!1U._ne f-0;r t.¾em:s~Hves their religious b~liefs 
and 12raptia:es. (J.27} 

.That no re1·fgd.en or cofunui.1nity ca:n. P,Osse~ sq~'h Jcnpwl.J~dge• is 

the basis for a ~blydox educ·at.ional 1ibl;t.os0ph-y ., ~:s .R~.ines· 

point~ out, Oilly i;:f a CreatQ;r (;Qd' has iti:f.a1..:1,i)Qiy gra;nt.ecJ 

c¢rtain rights· t .o ·a g.r.oup• or persons may they 1enforc·e a 

;spef;11fic do.c'l;:rine,. ~e.cat ts~ tn:i,s ha.~ 11ot ·yet .oacnr:rr.ed,, there 

i.s. 0.nJy f a,.llip.le nwnqn ,opiniqn,, and. r~ligious ~qucatj.oh 

cannot claim higher aut.ho.r'.ity. The i:qipl.i9ati,Gns for a 

b.um,~:nistic appr9ach ·a.re clear. 

Natal. Freed.o.ro 

In t 'e?t9titm t .O· Reine;s' c~i~Jq_-i, sJ!1 of t.radi ti en.al 

religious. "bi·rth: d<;jg:ina" .. or 1'n.c;tta1 ohligation,"(1~8') he 

postulate-a a Poiydox principl.e of nata.1 f ·~ff~'oi;:n. Thi.s 

, .• .tb:.··at all pe.r:so.ns· ._a're l;;>c~nr-n relig:iously pr_il).~i.ple ~tsserts• ' .. 

·h u·1-u ·" mate "'ig1-it. to det.errnin·e for free., p.o;.s.se,ssing t ._. e .., f .._ 

:thems.e ·l v.es from the mqm~rit af :o.f r:th .a:(ld tlµ'oughaut their 

U·,_v·· ·es · ·'- 1' f · ,;i p-ac""~ces·· •t""ev "'"i.11 .f:oilow. ·,, ( 12'9) . . t,he ~e. 1.e ·s anµ ·· "" . · '-...,. · · n .J,, "' 

Based. o.n t.h:e principle .o,f taiiHtilitf, the conce,pt 0f natal, 

tha.t.. _.,,,.·~· nee there is· no .ab'so'Lut:'e. ,a-uthority, 
fre~om assumes = 
,i ar·e, p• r_e~um~d to pe, bqtn religiously free, 
••• ~ l.1 pe:r.sons 

h · lives of. reli~ious with tha r±gti.t t.nro'ugh0.ut t .. ~ir 

-1·19-

II 



•se.lf~determ:ination •. ,,.( 130) Th-- · ·· · e _p'.rJ...ticiple• of •·mft.al c;ioJ:.igati61l 

ha·s crr·eat meaning fA·r PoJ.::v ~ . . . . . ;. 
-- ~ . . . .. '-" - V . . :z,-uOX rel.rg:i..ou.s edtica'tion. 

Tberefa.re, E'ei.nes. ·-suggests that it is. act•~lly, ''tihe· natal 

·the natal freeao.m of the individua..1,: educ:a.tlon ca'.n only 

:s·ug-q_est trlJ.t:.hs o'f a rel.igiou:~ n·atu.i:;:e .• 

The Freedom_ -Co_ve:;:..a,.,.·t· 1.·· -s·• th th' J:I • .. n · · e• · · l:-r~ p:i:1.li:lr of J?olycioxy. 

It ass.erts that since pe.qp·l .e -are. bo:rn religiously f 'r,,~e an~. 

,r::ero,a.in SQ th_rpugb,out li.fe, the p:rop·e~ r ,el.~tionsh.ip among' such 

'!Pfeople sbould b·e d'e·firte·d h)y a ·co-:vena,nt o·f Freed-Om. 

The ·Frei?dori:\· ,Covenant state'.S that e-ve.r)r perso.n in 
th~ reLf:g,ious .c9nµnllnity pledg~~ to a,f f.ri.:r;.m the 
11,eJigfous f:r:e.edom or ~li ot.lJ;,~r memh~:rs i .n r~•turn 
fo-r th~i,t ~l~dg:e to :affirm her- o.i;- b:i-s, own. The 
ooi;-011.ary of· the Fr·eedcnn c.ovsna.nt ls t~b.p;t. ev-ery 
p~<r~orl • s· freed0rn ertd.s where tlte Qth~r p:.er.son.1 s 
freedom b~g,in~.(132) 

This f:t:.ee'.d:.orn insu-res the· ip.-tellea,tua:1. hone:stt, and freedom ·.of 

a :PoJ..ydox. philosophy bf re-1.iglous. education. No _perison rriay 

be d~priyed of l:ds right. ·t.0 reI.igtous s'el.f-det.ei;minatiori~ 

Moreover, it gu_arantee:s· a means of ~ealizi~g in one,. s ·1ife, 

this r~ght- of sel.f-d.eterminat.i .0~,. 1¼eines I Po.iy,dox phiio~oph.y 

of +~ligiQus educp..tion fin:ds it.JS ropts in t.he:s-e pr.inpip-l.es o·f 

fa-11 i bi, 1 i ty., na,t :i:\1 :f-re~dom., and t}le Freedom c.ov:ena:n t . 

'Me·tbo.dol.Qgy and ~Techn.igue·s o~ Polydox R~l.i91i.ous Education 

d e·quire a part:;iaq:iar met.ho_ d The principl·e-s 0.f P'oly;:oxY. 1:1 · · · ··. · 

wh~r.~by reli9"ious in,format'iGh .aAd ideas can be conununi.~ated 

·it- · · • · f·o..-roul·ates·. such a 1t1ethod, called 
·'-=o -situdents !! Reines- -· · . · 



Tl:ii.s is a person,:-cente:i;ea phiJ.,oS0}?h.,y. of .ed'Uba:•t:iotu The 

$Choo·1 an:q th~ c:rommu.nitt_r-_ sh-- o:·,u1.d- ""'.e· '."';;"'e the· ·" d ·· · d ;J; "'' ,... ., .1.n . 1. vi ual.. 

Affirming pe.r-sonhood is t-,}1e hi,ghes.t goal~-

The p1;.irnary te:chn_iqu~:S R~i.nes :recq:mmend_:;; .£9r carrying 

ou:t emp,os·se.ssion. a . .re the ·!'ol.J..pwing; 

(. 1 ) Concretizi,ng Student .F.reedotcr - this cQ.nsisbs 
of . rem_i:nding .st:4,9-ent-s of ·thei.~ r'i~htS: to. religious .. 
s~if-cle,terrqina't.i,6n, a:nd. enqoui!1aging :students to use 
thei!" freg~Gr,m. student. 9p1,niq_ns are uph.:e·t,di,;. and 
disag"reem~nt is valu~d a·s high.Li as co'nsenSU:s.. · 

'(2) ·truth - a1·1 inf:orrnatioh -p~esented must be 
tru.e. Alt s.f:des of an is:sue must b'e pre:sen:t.ed. 
Mo_reover I the-·ai'l::>le .shcrqld be. tang.ht P:S it trui:y i$ 
w:ritt:eti., a·nct .rtPt w_i th ffist.0tt.ion:s,. 

( 3) Optioriali.zing R~ligieus; Cc:fnce·pt.s - p'resent.ing 
students ~'j:it'h a11 optidil.$ reg:_arding li\.ajG.r ·religious 
sul;)jects, .( eg. - theo1og,y, rev:elaidon., ,_ the after 
lif,e),. Students a,re fre.e ta. ·chops·e _from alt major 
opt.ions. Reine$ i;ecoqimends the te't-cl:~g o~f -v:atious 
typ-0'1.ogies-; or· .categor_ies, :and s:01;1:CJ.. U .n:s: student 
qp;i.nion~ . "This build,s upoq student .freedom., 

(4) Mu.ltiv:al~nt R'i_t:1~·1s, ai;d :serv:ic·e,S. -~ .u~;J?.9 
s ·ervic:es: and ce..r~on1°es ·-wh:i,~h .are. 1m:~ogmq,t1c, ruJ:q 
hav:e· ianguage ~nich J;ias ma.nY ·mea,n.~1;~11:s ,. ~ .~ue.s, and 
us.es. Tb.is alJ'. .. ©WS for the the•?lo~l.~'?al and 
ideo:l'.ogieal inte.rp:retati~n o:f . .1,.nd1.v1drrals, for 
their -QWll per~onal c$eat.1:ve ne?d.5 • 

{ s) ob jec<tive self~e:lfpianation ·- :P.oly~oxy. _ l ~:sel~ 
sho1;1lo. b_e tau-~l'rt in an i ,Jhp:arti-al and ois.pa_ssionate 

l 
I' 

I 

, I 



manner Th;,s ·a.llo · · t ..... · ·· .. ,· · .. • . .. .., .. ws s -u~ents to f""·-· ·1 --: ··. · .· , 
re:1ect it.. a"'·d •t • ... .. , ... ee Y aaGe.pt o.r 

· .· .. · :• J .· •·•~ ::° 11\aJ.nta-in. ·1oya1 ty to the:ir own 
ao.t.hent1.cl.t;.y ang me~ning-fuJ,.ne1;>:s;·(l3.4) . 

~~ch of :these •t.edhniq:·ues· des.,...,...1• b 'd b · · ·· · · , '--,.... · • e · a · · oye E:!$a-nce,-s ·th~ 

humanistic, character of Polydo~ re:ligious eq1:1Ga·ti:qn. Reines 

i.s d,edica.te¢i to the tre.:ect;om of the individ\1ai
1
; tbis is a 

p:er.son-oen~ered, huntanizin.•g oonc~r:Il.. ''Th~ Po.iydox emphasis on. 

tru.th and a'ccuract or teac.hing is J,ilt~:wi·se a humanistic 

con.cel"'U. '$tud~I:Its .sh.ol:lld not J:>..e t:aug.ht ,lies. PQlyd·ox 

educa;:ti'Qn p,rpvi.des .o:ptions, and the ~t-ud~n.t i '.s encou.r.-a_g;~d :to 

choo:se.. f re.el¥ or cr,ea fie .. f:1.EfW <;>pti ons. ::En f?hqrt, Pe.ly,do~ 

reJ.:ig.iotts ed~ca'tton ai~.s t ·o: f.r.e 'e t,he i,nalvlq:u.?tJ. st.uct:en:t . .f 0.:r 

the purposes o,f d.isc.overi.ng his o•r her o.wn meaning,. w:i t:h the 

gui¢tan~e of a h.uinaiii~in.g teacl'ier. Because Po.l:yd0Xif is 

c,pp'o:s.e,t t0 dogmi;l, a ,~tuqept can fr•e~l_y reject. th:e i~ystem if 

· t' t · d Th1.'s· a.11.owanc .. e ·fo.r ·11 optir-1g. outi• is another s.o mG. •J.Va e . . . 

hwnanist-i.c elem~nt. of th±.s educational. philosophy!' Th.~ 

metb.o<!l ,ef e:mpc.sseJ>si,.qn c;3.f:t'ixms $t~dent f reed·o.m, •. 

Reine~ u~es the rema-.inqe.r; o:f ·part One of ,r.A Polydox 

Philosophy Qf Reli,gious .E'duca::t.1Q'l\l.,.'' ' to discuss tbe free will 

.Qf students to E!:riter ?l.' Polyd.o~ edilcAtion inst.,it1;1t.iqn . 

"'·•1:~·th·. freedi.-.om,. R~in~.s, 'f:q.nt.s to Becaus:e of his ¢once·rn .. , 

S,
,a... uden"·. ts r:-,a_·nnot 'be fQ?rced .to· lea.rn., even iJ"l a e-stablish tha-t •I;. "' • 

, rt .1.·•. 5 . not necess:aey. ta dwel.:r ·on his PcH. ydox iiisti t .ut.J;..prt,!" 

an.q.1.y,~i,s: at. this· point .. (135)' 

It has .be·en ;:s}1ow-n that tne Poly:do~ rel;igiQils educ§i.ti.gnat 

· t · Re-i:i1~$ . }las constr~cted 
philosophy ts ext..r.ernely numan:1.s ic .. 

- . . . . £ the .,.,urp.ose-s, , bf P'ol.ydox 
·s ·ev .. 1 t 1 ,:--u· rr.1.eula · or ];;' era ac ua. \a. 

'J : 
I 

I 
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r .e1-ig,iou$ e.dueati.on. The IJ.lan,n~r in -wh.icn h.~· ◊utli:nes 

teae,hing· Bible is b.ighly- h1:tmani.:ftlo, a$· can .be se:en in 

Joseph: Th.e Hebrews 'Conte, _t:;6 .EgyRt. ('13'.6} In- th~se lesson 

pTans, the ,00.tie~·rn i .s wi1;h .rendce:ri:':n~ o f b1i9a1 11~r.:i;-a:tJves i _n a,. 

fa/.:rt:ual :manrie_r. IJ:>. ,addi ti:011:r the f t~edqm of studerrt:.s' 

viS:-a~vi~:;. th~ t~X:t is affirmed. 

P.olydox :re-1igi.ous egucation is, a paradl~ fo . .r Reform 

J:ewis11 Huinan;j:.:stic .Religj,q.us. Ed~ca,tican.. 'Without accepting t:.h_e 

~nt'ire philose,-phy, of Polyd.oxy, Reform edu~af:.(?ts c:g.n ce:rtainly 

utilize; t.he h:'tunan.istdo inethodolog•ie-s of· P0lydQ* edqc:a :tJ .. on. A 

de_ht;1te curr-ently exist& as ,to vhether P.oiyd9:i:cy is .a,:¢tua11y 

.Reform Judai·sm, or w:litether it is .Ju.dalsro at. al-1.. It i .s . not 

qu;r pur:po-se t<:> se:ttle this debate. However:, Reform Jewish 

e<;iu.cation oa.n f·in¢l in, Reine~• edt1cafi•qnal ph:ilt.:t?opl\y.,,, 

. • h currently be,ing expahde'd, a mod'~l for a htµ;rtan1:st1..c app.roa.c _· 

tq r.eii,gipus edl;lC9ti9n.. 
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A faj .. }fly re~en:t ·adtlition t 
'O the ma~y option~ :a:vai1ab1e. 

tG modern .Jew,s is t:he society for H .· .. .. · · · , · uman.istic ,J:µq~.ism. ·rn. the 

.ea,_r ly l 960 ·, ~ Ra};)bi Sherwin Wine be_,gan t:l:Lia' niov.ement in oide.r 

to P.rovige rrrod:ern Jewish ··humanists w,ith .a aonununity· of •Jews 

with which to· identif;v_ . ·w · 
- J . :1..n~ .s.~a,rt:zes the ·fe:Ul9liing 

es·sentii?-l i~~~:s , of R\:Utlan,i:s,t,i.,ef ,Judaism in his 'book, Humanisti.c 

Judaism: 

.( 1) Self-respect 
(2.> H~Jn~iism· · 
( 3:) A 1Jtonoro:y 
·( 4) ·c.o.nmt:uni..ty 
(5) Ratie:na·l .ity 
( 6'} Relig:i,.op 
( 7·) Jud~4;sm {'i 37 ):· 

E.ach o--f these c.ohC:e'pts qon.yey:s on.e p_rJ:pci_pl.e of H:'µIJ1'9nis,tic 

Judaism. r:n additi.on.1 each exp.r~s:ses a . speclf.,i.c e,j.eme,tJ,t of. 

this p't,l._Li:.·osophy wnich can be tr:.anslated into :a.n ed:\lpational 

•concern. Alit:ho.ugn -very- lit~le has .be:~'il -wr:itt.ert abdut the· 

·for.ma_l. educ:ation~l ,p·hi.l6.S:07t!bY 9f ij\,unatd.stl·c, EdUc'a:t·ion., tll,ere 

i.~ an !imp:Iicit cq~sist-encf. ObviP.usly, :the e.ducat;i.9.hal 

·phi1osophf efuploye.d by t:llis moveme,ht s:hoU.ld pe both 

·hw.na:o,istic and Je:w'i$b. An e-~p.iorati.on of ~r-ipus d'o·crune.nt:s 

r~veals that. this ;is th~ case. 

In large part, H~anlstic Ju~ai'~P'I is Ji;?wlsli humanism,~. a 

phi:iG:,$oph:y, rather ·t:han ~ •hUIJ\'~istic mf:!th0~~.10:gy.. Thi.s is· 

,revea-led in win~ , 8 e?(plartat.'i'Q:n o_f the sev~n terms n,_ot;ed 

' ' 



,sei;E-Respect 

· 'rhe humanist de:qj.:e~ the need f ·or God , ,5 apP,_:r,oya..1-~,. R~ fi~ds. his. g-oa-1 .of ii_fe {n. th~ 
e~erJ:.enGe 0f s .~If-worth and self-este~m Life i.s 
:w0,rthwhil ¢ when eg,ch' rna·n se$s · h'imseii" ~-s • 
wo_rthw:hiI7;. • . _. sJ.gnificaht and "4ltim~.t..el:r impo.ttant .• 
Th~ h~a,n1:st a .ffirtrts thg.t :se',tf-r,~spect .is distih:ct. · 
fro:tn bptn _ pleasu_.r~ a:bd :iiappiness •• · • • R~ppin-_ess "is 
:nGt,, trre._ .g~a~ _ of ~1.:t·e b:t-1t r :athe1: t.he-. c.onsequenoe of 
havi.n:~- att<a.1.ne~. it, .... •Re:o.ple 0w.ho c;on.sci;ously s~ek 
seJ.f~r.e.~pect ~nd.'_ aqqu.ire it , enjoy t'.he io.ng:...run 
happiness we call fulfillment •. ( 13:a} · 

Hutn.anist;i.c Judaism affirms- fli~ sel,t- re-s:pect of the j,11divlG1:ua-1 

.affi,rm.s tb;is self..:.-esteen:i.. '.stuq.ents. a.re ent·ouraged to .feel 

worthwhile... .Ra'bbl. ·D'aniel ·Fr.i-ednial)., leader· of a 1iU:1narfisbis 

Jer1ish Congre:9·a.tiq:n, ¢9ngregat.iqn Beith Or in _Deerfield, 

11,1.ino:is., e4pr~sses t:.hfs; concer.n of teachers- a.nd pare~:ts 

,alike vis-a-vis ahi.ld:.re,n and s-tu:dent.-s; 

If we wish -~.o help ol,U; e.hil~ren he,com:e _ 
ind:epenae.nt hmna·n b,~ing.s PO·$Se.ss~ng -seif~e,s:t_eem 
rather than s,eif-- ·doubt,. • • !,we; eann.ot treat them a.$ 
our ~apti,ves'. • .•• 

We: must treat thero. a~:- w.e -woUc~d wan;t to l:)e 
treated if w.e were in theti·r s-hoe·s -: • • • ( l39) 

- , .. ·· t1ine ex-a:~p·1es o.f what he me~n:s . B:i.s · F"rcj..e.dman g.o~s on to ou . . ... - .. 

d , . -th __ .;s c--_on_cern for sel!-re$pect·, and be.ar •wer. -s surnma:t'1.z•e ... 

repeating : 

·1 p·ped: o.r beaten ~t: be s,p~n~ed, s ~--. . . 
I would not wg.rtt · 0 bv-· someone b-1gge~ .an.d 
PY ijpyone, especially ~ 
stronge_r than r . 

r say 
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ridic~led ·or shamed 

·r . -W:01;lld not wa.nt .to be made t-0 
·st;.up1.d, o.:r f.e.:ar.eu1.. f.e:el guilty,: o·r 

I w;oUld -want. to feel worthwhile . . ... . . 
compet.e·rit, respected . . .· . .. . . ' , re.SF>_Onsib~e,"' 
~ro· · ·-:;, D - . ·' valued,. and loved w,r,.•'-'ld· ,, 
~·- u. oesn';t eve\t:Y,◊ne'.?: ·,(i.40')' _..;..;;;;.;;.• ..,..,. n · t 

~rie.dman de_mo:n:strat.es th · . e concern$. a _htmt?t.n..is:ti.~ pa~ent OT 

teacher should have·... Th · · · ere 1.s n,othing in his .st·at.ement ·-which 

contt:aqi('.:ts: the pri' · ' I · " nci:p es ·of Ht;im~nistic· Ed:'Ucatic>'n .• 

Humanism 

Ii\fmanis•'t;ic .Jud~ism is 'fir,st a:nd fo;r;emQs.t q Hµm.~p:ism. wi:ne. 

~xp1-ain.s :· 

iA'. hu,mp.r,:i.istic ;J:"el.ig.i~n,. • .aff"i.tms· the, power ·o if 
rtran. It -finds JilQ _virtue in 1.!lturgies of hlimart 
1:,e1p:1essnes·s and dep-e11d.enpe. • • ~Th:e.0logiaaL ·f-aith 
in the .~a.:viti.g pewet- of OQ~:, .• • prij;ven:ts ma-ii from 
develop·:i,.ng h i,s own strength a11d eipe~i~ncing his 
own QO-ITip_et~pc~. · · · 

Humanism gl:Qr.ifies tne oeauty .and voss:i,b~li t.y of 
the: hum.a-n be'tly· ·-an_d roir1d. A rna:n ca,pable •0f tJ:ie 
setf-•~iscip1.ine that yields seif-t'espe~·t- is th~ 
\;ll t;ima.te ·worR of .art. . • .. · 

F-rG>.tn tne human.ist.i,c point 'CJJf v:i.e~•j a ·go,o:d .re.li.gi.ot1 
doe$: no;t de-gra·ei:e man. by, erop,ha_siziI!£i what he cannot 
do-. . It .declares wb.,at _mi,ift ~ d:o and el~--va'tes his 
self-•est.eem~ {141) 

1:iJ.Uttanistic .Judaistn, as a H:um~n.ism., reje:c't·s any th~ql·9gy whic~ 

1
su- b · · ,:.. .,.._ · to God· It_- is .a re1igi9n w. '1,1,,i_c_- h · Jugates i;:,iuman .1:a1e1,rtgs · · · • u 

eiev~t~s b:mnan potent.'iaJity·, and celebra:t.es· numan being$ <tS 

s-uah. 'rl1.e educat.;Lon ~ystem impil.ie~ m.1:1st not teach a:l:;i'Ol.t:-t God.; 
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:i;-ather it wiii focus ,on huma ... . . , . 
· . n ei;tpa b11 J:. t-1. -e.s • T'i.. · • , :;uis:, aga11.n; 1s 

·p:ur~ h:un:\-anistj;.c etl.\icational -~ • 1 . . .. . 
· • ·• • ,t" · 

1 osoph;y an-q me:th6do1.ogf. one, 
o:f the criticisms 1e:ve1-e..:i a;a.. T.r.• ·· · , 

. . ' . , '4,· ' •'I:- a·ine 's .. 5v:_ .. .. 9.t ,em i -s· . 
,z ·that 1,t. dl:!.nies 

.all thee.logy impiici t. in Jud · · a.LSm. -Rega•rdless 0f this 

.criti~e., which will not be evaluate.-:3 1:-e· _.,,,,_9. h,. •. 
AA J'1 ,. . • 1..u, the me,tl).odology 

c~.n be appl.i~.d to any llurnanlsti.c cu.tri~ttlum .• 

Au-t.-.onomy 

The · ·third id:e-a -Wine descri.bes Ls cl·os~e,1.y related t.o tile- first: 

t.wq. Re states: 

Se_lf'.-.r_.e-spept i 9· ~mpossibl:e w.it:b:ou.t ·the 
~~peri~nce ot ~UtQno,-ay. 'The auton,omo:µs per~on 
fe:e:1s tnat n.e· is respons.ib.i-~ fo·r the :ba1sic 
di,rect1on of hil-s life and that n0 Qne. · el.s.e ha.s the 
rigl:+t to us~rp that. r .e:spo,nsi:011:i:tf". ( 142) 

Clea:rly, autonomy is t&e te~ult Qr a denial of divine 

i:1ut.ho.rit.y, -and a nece&sit:y ,£·or the ty:p~ of s~l.f-resp.eot 

advoc~ ½ed ll>y Wihe .• , Ther.e i-s n0 $Ug'gestioa ot the 

seif.-1::esp.e 'ct o'f a tr-qe believer in 0rtb.od9xy·.. Ppr· W:ine ; 

there is qnll)' one possi);;,J..e ·.st~nee fo.t tlie H:t1mani:.§.·ti.c- Jew: 

to½.ally ~u:tonQ1ttPus·. .If.e ext)lains: 

F'or the numa.nist.i.q J'ew there is no• a\:lthd'rity., 
' ·h ~ be bli-n.dly /Obeyed. Even if i~olJJ:d;ing c;od·, w o m~~f~ 

G.'Qd . e~l st:s ., an<{ even i.f. his conunands Q~n '.be cl.early 
d~tertrti:t:1ed, mqn has t.he m.?r~l_ .tigltt to ,_:d~allenge . 
:God.' s aecree$. Whatever ;i.s not con!'.i~o.1.:1'.~ to 'Au.ntan 
·. 1 ·f · . . . .. t .; n""t' WO v -t17,ir ·of human, 0-bed,.1.te.nce, • • • s~r : -re.spec ~s• .., ··, . ... i~~ · · · 

Th &istence of God i ,s i:tre.1:,evant -w~en . _· 
.. . • •. • t e.f ,eG~ ~ is morall;Y object-i:onable... . .. • ,(-143) 

the, conce:p o v~ 

T~~i . , . ·t . ce T.? ... 'fch: 9 .. ,.,,maii,zes Wine's 
·. -i,,1; s fi,_n:a.l se.n .en... wJ,u .. · · '"¥•"!•• .. _ -

G. .. . 1.·· rr·el•,e -.v· a.· n_t bee· aus.e traditional. , od :. Goci is · 
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people to do morally objeeti bl . 
ona e th1ngs. Wine considers 

human worship and p·raise of God b . . . 0 Jectionable . Humanistic 

Judaism aims to heJ.p stutjents come to realize that 

this 11
• • • humiliating and degrading. • • • " ( 144) activity 

is t no a necessq..ry part of Jewish -existence. 

Although rather ext~eme, and questionable in its 

reiigious dirnens-ion, this is a 'Studen.t- cen-te·red philosophy of 

education .. The next concept Wine discusse-s attempts to find. 

a rationale fo:r calling his system "Jewish." 

Community 

In re~ard to the concept .of comr.nunity, ,Wine sta:tes : 

A humanistic view of life arfirms the fact 
that man is a social animal, that every individual 
relies· o~ the work: ·~nd support of others, and that 
this dependence is expressed in the universal 
ability to love and to empathize ••.• 

Self-respect is possH:>le only within the 
context Qf the human community •••• (145) 

By this affirmation,, Wine establishes· the bWmin need for 

community, but not for a purely Jewish one . Rather , this 

claim asserts that "Humanists ••• serve each other because 

their own dignfty de.pends on this action. 11 
( 146) Humanistic 

Jews are humanists first. Because of this, they are 

cohcerned with, human welf,are .• , This is. a great concern of all 

Humanistic Education . certainly this makes Humanistic 

Judaism a model of Humanistic Education, but the question 

remains:. Is it Je'l(ish? wine attempts to answer this 

question a few pages later. First he explains the concepts 

f ~ and R.eli' g.1.·.on for the Humanistic JE!w. 
0 Rationality 
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~ationa.·1ity 

A co~it.,ment to. ra'tio]:l.al thourfrht an· d 
'=' S.cience i's a 

rtet:~ s ·s.a ry .. quality f o.r th.~· hu.ma,nist1,· c Je:r.r. . 
• i• Wine states,· that 

'.'A :human:t~tic· Je:w prefers sci.en©e t •0 , faith in the 

•.Biple-.• "' •(i4"7l In this respEact., i0 ggn;ftiv.e Kngwle.dge is 

imperta.nt, and a Hti:rnanistic Je:wish Scho•Al 'm ·"" . . . . . , ." - - . ·. . · · '"' . us ½ convey 

accurat~· iinp;o:rmation :in this rea.µn ,. _ra:theJ: th~n the m.yt}ls of 

E,ihi.e' as transl.ated hy Sewi~h tr.a,~itie1;1. 

A,t the s~rne time,. Wlp:e expres·ses thg ne.ea f o,r .a:n 

.afte.cti ve d.i,mgpsi·on l;lS' wel-1.. He ,makes the foll<iwing 

st;ate-m$'nt. regard'.i:·n'.g the af fet::t.iVe w.o·r'J.d o~ tn:~ humantstic 

Jew: 

Th~ rat.i0n~l ·m~,11, is ·ver,y, emotional. Be knows 
that 1.oy;e. anq empathy are es,trentiai t :o. flc/._ppiness.. 
He mows that :opehne-s:s anti 1a:ugh.t.er a.re Ei.ss-,en:ti.al 
to s-a.rti'ty.. I:f he• cultitvat:es seU..f-.r.espect::, he kfi:ow:s 
that. sel._f-res,peet j.s not an -id.ea; it is .a, feeling,. 
a stro.p~ fee l_i.ng •. ( 14$,) . . . 

This a.f•f -irm.a·tion. of" the n~ed ·to.:r ffe~:lin.g an einoti0n intends, 

to. c-0unteir.a~t th.e, strong ra.ti.qIJ.~l ~once_rn for truth.. ·The 

eciucation~l system of Jtµmanieti.c J.4.d~:i:sro cep,tainly aims to 

enhance the aft'-e .ctive cJ'imension of self-1::'es,pec'.t , H~wever, it 

seems to igp.o-re the n.eed for wyth, fantast an~ the like. 

Nonetheies}$,, t,q~re _is. a strong human:i,stic 'Irte.thod'o1.o.g'y 1·mplied 

by this ccmnecti·on of ;se1f-re.spe·ct with £ee1'i,ng.. studeri'-ts 

are to be eI\c9uraged to, feel goo.a abqgt t:b.'emse1 ves. 

· t • J_u,i:ia_ ±sm "Qp0.n tb~ fQ'ut.td-a.:t.ion of -a. 
Wine bu.:ild.S numanis :i:c- ,;:.i 

· • • , cont'rar-y to the: '.Pradi t.i.ona:l view 
nev• ·defin;l tiqn 9~ r ,e11.g1:on. 
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that r.eltgion is equl 1 •. . va .. ent t:o a s:p~~i.f io tne:ology,, he 

E;el.igi.on, as a practdcal . ti .. indepen.d.~nt ,of ' · - ·: · - · ,ac ·· ·-:v.:it.y is usua1,ly 
Theologi,c.al be,lief .. c14.g.) 

In fac:t,. Wine assert_s_ that· ·r 1· •· · · .,. __ ... ,._'.d J ~ • • . er 1 .. g1c;n_,. ..,_.,~ . -u,1.1a_i_sn.i 1n 

particul.ar, is 1a·r .gsly the result o!: ·a •s,hat:eq a-t::tract.ion tP. 

va~iaus ri tu.a ls and ce.remonie$. 'JJh · . , e-~~ rituals· ar:e o,f'ten 

.rel_at~~ to t:he l:i,fe,.-·cyale <;>r s-eqsQnal ,ca.1e-nd-ar. wine notes: 

tb.a t the.s:e .calJ.~nda,1;'$ _potentially 'nave bot:tl a ,supern-atura1 

~nd/'o.r na:t ura:l. me.anihg. '( 150) 

Wine focuses ·pri~aril;y on the :natq,-:a.l 'huini:ln p,r:ocess of 

.life out df .whi.ch rituals :ha•v:~ .g·r-o.wn. As be' $tat:es:.• 

A ·numani.stic. Je-w ·finds me~u1ing irr th~ 
eeieb,rij.ti.on of life.- • • ,He, sees nims.e-l'f as the 
supreme· f ul.;t_iilm~n_t of the ~v:o:lutio.n.aJ:--y -pro- · 
cess. • . w.;L th -~a:n: t _h~ evolu:t-iort~ry p·ioces,s ends and. 
the : crea:ti ve· p.r,oe'.e13s :beg:ins. • • . .• ( 1511 

:For ~he H,;miarlistic Jew, religi.0)1 "(H1:UJ1ani~~ic Judi;i.~) li.s the 

exop;r:"~,s$-ion c;>;-:f this q:reative prdc~ss·. aeifg,io-us e~ttcat.icm, 

-then, should fO.cus on bringihg this. c-rea-t:ivit:Y forth from 

indiv.iauals. c ·reating me1a:ning.fui_ ritual -is: a ·par.t. !.o:f tb:'is. 

-:Ra,t.her than -a~_c::!e·pting the- aogmatic, ritual of :prior Jews, ·each 

JeM is u eduoa ted" to -e~tn:e-fS.s a .uni,rue proc_es·s of life. 

J~dah3m 

Yt is in ,the· a.r;-ea; of "J:e:wi~hness" t,hat wtne_·' s phil.ospphy. 

h 
· · -~ · d He cl_:aim$ that Hurti_at:4stic -;tu~~l;sm . as been most. ·crl. t,a.c1ze · • 

• · o .. n th. ·e·· f -o: .llQ-w. .. 1·· "."·g- g· rou:nQ's: is J -ewish . "" 
. h - i t ;·1.··c·- J ··ew ls an indi,.vi:dual.i o'f either The 'Q.1l'lan s . . .. b .. . ' . . . . . -·. 'h 

. i . . .. _.·• ... ·-Jewish ·-desc-ent, who .. :ii.eves •in t _ e 
Jew1,sh or non . ·. _ _ · ect ,and .in t-he. 
ultimate v.a-iue q _f self-,resp . , . _ -· . ·. · · · -'' ·· aorronun-1.ty, au,t.onomy, ,:;lnd 
prinGipies of humana.-sm-, . · · · · . ., • . · · . th 

·:t·. - 1 · t. •'lire a:1 s.o- f i.n'd.s mean.1.-ng i_n - e ra- 10.t:ia l-- , Y ~- n. · 
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A hwn:a.nis~i:7 Jew, bec.ause 0.f' ,a BOinmon history 
and sl'l:a:r.~<;i ;t"e.l J:•g .1.0.us, t,:,:tactices., f'e·els a :strong bond 
to ,,Je:ws. :th.,rf:>'ugh,out the wo:rl,.d.. He a.iso f.eets an 
~.lfip-?r~ant tie, with all men . :who seek to pre.m0,te 
ind1v1:duale self.-.e~t?em~ ()52') 

rt. is not t}:];1= i Q.tention. 0 :1; t.l);is st.ud;y, b:~. :eyq:·l'..lJate ·the .Jewish 

c:haracte·r · ,O'f Hu,manistic .J.uda'i.sm. 01..ea.r-ly·, Wine has much iri 

cornrilon with the hurnan,ist.ic· orient.eQ, .rews . discllSf?ed ,above. 

methodology. -At the ·same tiuie, 'th:er·e htl,S been consider.able . . . 

heated rea!:t:i.6n to his e::laims tmtt Humc)J1i,.?ti.c Jud.a:i.-sm i,e; ~ 

vi:a'l;>.1.e Jewish. option, in the modern wo.rld. Mapy ma:1,nstrea,ln 

.Jews f :eel t:hat Wine 'fa.lls outsiqe the b0u:n:aa.ries. of nt('.lf~e . .r:n 

y\J.ga i Sf(!. 

This deb,a'te is,. i .l::-'re.lev.an:t, '!t),f cours~•,. t6 the .:present 

•dis·cussion .of uumani,s .1t,ic: .J-udaism as ·a hu:m,an':i.st.ic Jewish 

phiLos-oplJ.y ·of ed1,1_cati0.n,. The ex:am)¥>le Q£ p~e .Humanist:ic 

.,;tewish cong:regation. art9- ies. ,~duca~ion~1. philosophy: ·s~rves to 

.clarify this po,int. 
' . ·. ' 

The fo.J .. low:ing is rrorn the educa,t•i'ona-1 

the Cincinnati (·Ohio) Congr·ega·tioh· 
Ph.ilos.qphy of Be,t'n Adam, 

for H\utlani-stic· Jµdai .sm: 

. . . . . i tted tG> a ~eligious .P~t10s0phy tbat 
We. • ... are comm., , .. d .. t. t and,· the .r1.gkt to 
a:f .firntf? our Je-WJ::~h 1 · en. 1. ,Y ·· •e of our lives.. tt 
det.ermi-ne the };),U·XZPP.S!; ,.e,1_1d 1~~u~h

5
at --we·· .a.re · dedic,a. ted - hilosopn.z· l:; · · · •· -

is beca\ise· 0_3/ our ~c~ss th,rougp . which . (:)n.e ~ea:tns· 
t.o the. 1earn.1.n_g pro · . •-. a1vidual, as a . ,meJnbe~ 0f 
more ?!bout ·~p.ese~.f a.s .aftf:ai.iy tbe, Jew.i:.sh community. ·(153) 
the wo.rl.d· and If\.ore spe9 · · 

t 
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'I'hi·s equciatJonai. phil0so_ ph•u_· .z c .an be, s' umm· · . -· - a__:tr i -Z;ed by the. 

e 

·Beth Atlam' s ph1.losophy is tliat one roµst be.9ih at the cent:e-r 

.of these three circles., .a-po,. educate tti~ i.,ndi1daua._1 out.'.f•ard,s. 

Th:e ult •· - ' res · . . 1..s a cons.ruent, e.duc..at:ed JeWi:Sh llµman beiog. 

The f.oU,:r: bro·ad .goal.s of ll.e-th Aaam' S" :,educa.tiqnal 

J>hilb:sopb:y •clarify this process.. ·Th~¥ a.re.: 

{1): T:he per~onal gr0wtih of .eac.)l t;tudent... The.­
student -is an un_ig.µe ind·iy.i.:9-ual ,~ntJtled td be 
edue•.atecl in. an a-tmo,s.ph:ere ·wh~re .self.-r.:espect is 
enh!a11.cea. In th.is envirorun.en-:t , the. :st'.udent will 
have tJie: sup.port •nl3.eded to he~ome an ~uto-nQil\'OUS· 

i,i;ic(iyidu,al. 

( 2) To n,e lp the st.utl:en:t deve;I.o);>.· an accu.r:a te ~nd 
w.holes0me J~\11'isb iden,ti ty ! -we hope to e.naQ.':l'rag.e 
ou~ stu:deti.t:-s ,to. u.nderstaitd. their• rela:t.ion:s.hip t .o .,, 
a_ng' c0.xitinuihg J:"ple _in; the Jewish ·ex,r,er.ience. ' 

( J) To help tili:e :·stuefient de:v-e-lop a personal _ 
te,li.giou,S' phi16sQfhY, b?sed . on _t~~ h.um~ll expe:"ie°n-ce 
il;l g~neral a:nd the Jew,1s.h, ~xpe;rie?9e --i~ PiU'ilic,uLar .• 
T_h':is .philosophy . and sys.tern o_~ . ethics. will pr~par~ 
the S.,tuci~n:t. E:0, J.ive in. an ~ver- ch~4;I)<g;tng world. 



(:4) To foster within o·u·r· ...,, . a·• 
· •, · .· .· .·· Seu ~nts· .a fe,e.ling·.: .of· 

r:i;:fSJ>.@nsl.bi li,t.y to the human :commun, t: . . .. 
p .a:rticc1.il.:a,rTy a str,';>ng c.btnm;i'.tme.,.,t· ·toJ. . yth' ·e·a~d . h 
P?eo';ri)l.e . ( i:54) · • ..... . • . "'ew1.s _ 

Jewish edu:cati©n aims to a:eaom-p'li-sh. In tact,, one · w-01;1.1.d 

encounter dif:.f'ic:ulty :i;,n trying_. t,:-, a,.s·-s_e.s··s -.~.nu.·., • ..., .z contr-a:d.:1.cti-on·s· 

between tne~n~ g.oal:s and the "ctoai& of Ref,orm Jew<ish 

E<tuc-a ti.ori,. ••( i ~5 ) 

1-.fost appar.en,.t is· ·th~: ab,,s-e.nce of -any t ,}leoi.ogi9a_l 

st.a,.t.ement in these goa,l 's of H~an:i.stic: i'.J•ewis_h ed~.cation. At 

t):).e sa:m§i ti.me ., it hRs hE?.~.P. noted eJ_sewher-e .i1;1. tllis the&is 

that. R·eform j .ewish e-du~atipn, tqda,y has 1.ar.ge.·ly eli.minated- a 

:formal. The&logy. ( 156._) R-a.ther•, _:Ref:o.tm Jewtsn: :ed;(;lcation 

focu,se{3 priwa:ril:y on ·hum~n poten.ti~l .and self-actual:.i•zation. 

If the' pxo:Pl~m of Theologf can :be soilv~d, t:tiis 

phLLos:ephy of education, f<:t~~l;;rted by a cong,.te.gatio.n tor 

H'umanisti9 Jud~is!ll•, cap. be a paJl';adi<;µq to~ Reform ,Jew.i·$h 

HumaRi-sti,c Ed'lilCat-ion, With the ,additton of ~oa~s ref'erring 

to Reform ideo.L<:J§JY and a religtous t;.heo.J.ogy:-f theae ~our ,goa.is. 

_;: ht 11 •a·s · a· f '"'·""'·'".et·_·,, ,:-..r· __ ,,. for suc:h a T.)hilosoph~ .a-nd. ~~-4 -g .,, ,serye we "'Q'J.,.. ..... ~ J:::< •:1 

rnethodol·o_gf. ni ·tnis. setis'e, Hu:rrianist.ic;: Judaism has. p.rodueed 

a )1,se£.uj. .moael,. despite t,h;eol.ogi-.cal di.;fficui ti~s. The gp~ls 

oJ· a · mo:del ·for. ~e·form ·Jew:bsb.• tt,uma:nistic ~etigi.ou;s Bd:i;1~ation 

This thesis' retu.1:n,s to 



F. 

~STI.C EDUCATION: 

_A cia.ri£ieation of Its Mean'ing 

Par Jewish ~dueatfon. 

I.n 1976, Rabb'i Gerald A Tell - · - - · ·, - -. · • • . · • · · -er eo~pl,eted :hi ,s : d0~t:ora.l-

al.sserta ticm , ert-ti tled -Human-ist•ic Edu..cation: -~ · ci.a·r-ifi.cation 

of its :M~a,ninq for J ·e.wish Ed.uep.t'i:on. ( 157) In· addition t0 

ana:1yzing rm:~c:h o'f ·the .lit!:!rature o.f ·secular HUina:nls·t:iC' 

Education,, Teller '·-s work provides a. model for Jewi~h 

l{uma_ni.stic E_duccltiqn. H~ presents the a~.sign for ·a Je~ish 

hum.'. anistic afte·r_· "'.·::0·. ·~.n .. s. ·c·. '\..""r-:,..3,.,·. t.o_• b_e· utl 11· ze·d -: .,,,, a c· t · . n \;,# - ~"' " "' ' ,:... ' ' • ' ~•' • . ·., o.ns_er~ .1. ve 

synago.g·ae, ·cortgre:g:ation Shaar.ey- Z'e:dek i'n ,$outntieid .MiGhi'ga_n,. 

T~l1·er •-s model is· ,i.u'J::iq\le because, to the, a:tithor·' & knowl.e.dg~, 

it i$ the (>'n,iy ay;aila:-l:>ie •01,itllne whiqh eonseio-usl:t des:crlbe.s 

its~,1.f as ~ s,ys,tem for Jewish Hu,mfini:~ti~ Education~ 1AJ.:t.hough 

Telle~ aims at a conser\tative Jew1,,sh con-g.1?egat'io11 sdf>.001, hi·$. 

model prov::Lae:s muc11 us-e.ful material fox ~.dapt_atio:p, in a 

. ' ' t' Tell.el?, beg1ns -by" ft>:rmu1ati-ng a Jew;i.slil hrunan-J.st .p~s'i -~·Pn.. 

that incorporat~s 11 ~ -. .. . th,e uniqµe in:sight.s of tlte Bi.bl.ica-1! 

~la>binic an_d My-stb'.:~ t:t~di tions as well as the. '11l6de·rn 

'I.. -:: - • p.,""_·. 81··ti'.oiils· ·_0- f·· p.·eo·.,p.le sucl'l as .Franz R;esenz-wei,g_, 
P.ui.L l:os'Ophi1,cal "" 

u - t · · ·'\... Abr:ah·am 7'.oshua Hesche:1. an4 Jo·s~p11 B • ~•.1.ar . in BUJ;:Jer; u · 

>Sotove:i tchik • u { 158 )· 'relI:e.r -in:ten.cis te devise• a J :ewish 

hwnanism whieb iS· unques.ti.on~blY. wf_:th~n the v-a:at Je:W:;i.sh 

, J ···· -,;.· ·humanism i .s f1:1nda-ment-a-1 .. 1y, 
t · - --,;;i • · • He··. _,.,_ ·ote.s tha.t "· ew.isu · · · · · · .. ra"-1.a. t.iQh., n 

1 peli_evih.g numanism'." ( lS-9} 
in 1'1a_rt.itJ. ,Buber •·s ,.tertn, a 

' I 

1. 



:?ss:ential:1.Y t:hi<s rnea,n,s that J ., . · ' · · ·· .ew11.s.b htunanism· m. ·u,s... . • 
. i;; . ineo~po.vq. te 

a . be l i.sf in Gog .,a:s. c · · t , re:a 101>1 m.an N$~0nds to the fac'\:, that G·oa 

car:e.s: ab·oµt: p,eople and .the, woxld. Tea..ie.r beiieve$ that the 
Jewish t.r.a~ditioh 

He notes that u • • •. Je!:wlsh 

humanis.m ls an· at ten\p_ t to · ctzy_aiyz~- ma.n from the uniqpe 

pe:r.specti ve of the Jew.i;;s~ t ad· t · r · . l.. ,l.:.on • " ( 16:0 ) In sho'r-t, Tel le r 

e.on.s·o .i. . .:i,:d•qte,s hi.s. fino.ihgs 1nt..o the fol.lowing 4-part 

ae.f\Lriiti.on. O'f . Jewlsh frutn~,nism.: 

( 1 ) A Believ-ing Hum?J,nism. 

( i ·) An atternp't to-. develop ·insigh.t.s i-nto man, .hls 
natu·:te, .l if·e, and rE!'l:ations-.nps t0 God a'na 
others. 

( 3) An attemJ::;>1;. to cl.ev.e·lop .-s·e.ci~l poliey out ·of tile 
.va.J..µe§ -o''f Jewish tJ:'qGli,.tion. 

(4} A response to 'God. an.cl. the :Je:wisb: 
her'i t~ge. ,( 161) 

'Deller ,&umm9-ri_z~s- muc;:.h @f t:h'e lit~rature ·of Jewish 

Humanism, .He iden:td:.fies t,w,o aspects• of •Jev;ish· :eid.s;tence w:Lt:11 

'Which Jeyisb Hl.Uriani·sm must eP.me t-o gr.ips: Judaism -as a life 

Qf Eesp.ons.e, ?fild i:;rudaisnl' as a syst.em, of M'.i:.t.zvot 

:( :Coinfrra.hdmen~s). ·( 1:.61,) ·These two· elements· a·.t:e d~epl:y 

intfo;!rtw:tn~d. T~ller stat_g,s.: '1Jewish h~anism .. -see:~ ma_n ln a 
commanded relatj.opship wi..th' God .• ••··(163:) God QO.Imnand:s-~ htµna,n 

'beip.gs •are q:bli,gated. to r~.spon-d • 

• m.·.a-1'.n_tain" .8 that ... G'ed needs human being's , ,as jewi.sh Uurnaiiisrn , •• ,.., . 

we11 •. O:f thi.:s interdepend:e11.GY·, ·T·e;i.1.err notes: 

G
. ·· d · ~o ~e·w· ish t:rad,i t:i9Jl,, is 1n ·need of 

·od acoor · .:Lng . .., . u ' ·· - ··· d'· , · ·t ··• ·-
. ' • . •, .. a· t· eornnlet,e the( work _ pf. .re · emp -ion. 

1:llci:rt i.~ o.r e~ .Q · I:'. . • • n· eed of God for a 
M · th other hand,, is in ·· · .. an, .on. . e ; .. ·. · ··· ~- ""ing. F-er 'th'.e Jew, l ,i,.fe is 
s·ense o'f U,ltimate .bel.on~ · .. 

I 

, I 

I I 

I I 

I I 
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The ba,lance· Qetweeh God's d_em;;.nd .. ,s . ~.·f ·h"urn· _an - ~ "'· beings, and tM.Ir 
ne.ed for ·t;ed i-s the s:G>i t · · ·' µ , 1.on. tQ the tensi0n of Jewish. 

Teller; a o·pnsarvati.ve J=x_ .• ,. 1,'.:s """ pa.1rt,icul-arly 

co:Iieerne:P with tl!te Mi tzv:ot., ◊,r the detnands Gbd. makes of· hu:m~n 

peings.. As Tel.le.t p9i:nts out :. 

. ~Pl.f Jewish humanism;. the ce:rit.rtal prqbl.em of 
.i~t.e ,-is what a pe:tson do:e's with. hi_s 1 tfe~ •• .• The· 
·system Of commandments (.i{Ji t.zv,et) i _s . Jud.a.ism, s · 
.,answer to· tne prdlii1e!l) of 1i v::l_ng ~ ( 165) · · · 

Wh-il·e Humi;inistic J~daism goes ~w~y vitl;l. G,~Gl: ,~m.=t:i;.re1y, 

for .all ~•ra.ctica:1 ·p;qrpos:e.s., Telle.r's Je,1¢i1sh humanism s~.ex:.s to, 

f0:rmu,late a Jewish response fer t:he: beli.ev.ing humanist. .By; 

l}ls ov,n -admis·sio.n, 'Ilel.Ie_r de&ls wit}l ·what .Solovieit:cltl;~ ca;t.,].s 

the. "Lonely Man <;Yf Faith.",( 16.6) This· fs· th~ Jew who want~ 

tof i.i;10.eed .. must; .beli.e:ve In. the Gp_d ·of jewish tradition, 

while. at ·the same · time 'believing i:n hutna:n .he",ii:igs .. •Thi.s• i.s 

the mode.m Jew, who $'e.e).(s t.o .r-¢¢on(jile his ties ,to ·t.r.~di,t1.o~ 

w.i th. mod.~·r~, hwnan~stic .s ·ensib,1.li"t:ies • 

The J ·ewish. h:ipn?n\st Teller describes ac~e_pts the 

.fi.:ndin,g,s Qf mod.ern Htm\'aJ:1.:i.sti~• F-s,ycho1logy and 'Soc'i0'logy. 

· a:f.fir_ .ming that "'l'h:e_· re is 
+el1.el;" $wntnaJ-i,.zes· these f'i'.ndj,.p.gs as 

i ; •·to be • Ma.n does n'1>,-t, w.:t'thin mah a ce,,~,seiess s·t:t V\J .. tt.g · . ·• 

1. """'rld He ,Qr,eat::es b:i-$ •9'Wn 
}?aS,~i ve·ly ~cc,ept th~ elft:er.na. - wv · ·· - -· 

_. ·· . ·- ( ) T~· - del· T·e1, ="" produces -aims to f ;acil ·itat.e 
reqlJ. ty • n . 1:67, · u:e m0 · · .,,..:.r. · 

th
•· . .. f the vtorld .by the Jewish st.udeh,t. I't: · is aicti ve er,eat1.on o .. . 

. gap 1o:-·etween Jewfsb traditi0n and 
Pt"oposes 'to· bridge the _ "'! 

h J - i sh st-u.d.ent .• 
fueqern ,exist~uc·e f ~or t e . ew · ·· 



edueation in America. E'irst_,,, · he acKnowied_ges t.~h~ p.ractical 

prp:Olem 9:f mot,iva,ting st-udents who ~;re: phy;_sical-ly a:nd 

psyc~oJ .. ogic,a11y exha-usted ~ft.er s.peti<;ling their day in pub.l'i.¢ 

·school.. ( l:'68) The aft-~~oo~ rel.;i,gicrus· -school must ta'.}{:~ such 

-fa.cto',r"s i_nto acpo\u~t, part.icular11 if it ai7t!s• to be 

studen..t-cente·red. 

Teller -acknowle_dg~•s ~hree 0the:r pr;ol?:l.:e.m:s' whi_~h a:~.~ .mo.re 

-id.~o-logic..ali.-y oriep:_t::e<;i:. Tn.ese rel-:ate ·to th..e ot:LtJJ~ok, 

'.percteptci0n o.f re.ali t:y,, and life sty.le of· 'It.he studeht0:s. The 

r .e1ig-ious in a $ec'J.1ar ~Qci,ety?· 

'l'el;ter poses the f:i:rst p,robi:·~m ·as f@l_lows-: 

• • ,.how .d9 '\tie influenee tlte . .tive:~ of o.ur 
students -so t;.b:-a-t they :will aece.p:t ,the wo.rld~oi+tl:00~ 
bf t,he r.eTi.gtous m~-tl _ a:fte.lf ha-vi:ng s·_pertt the majbr 
part 9f t.hei.t · 1i-v,;es. ;in inst_i tut:i0ns w.hi:eh a,r,e 
s~cular in nature? ( 16•9 ), 

stu¢ient.s. are .cQnfront.ed dailf. wi.:t;.b,. a secul·ar out-l00k on life:. 

'"-he f ~ ·rs,t. - ,-b'·" ,. fo· .... J _e"•T'l.. sh r;ro,wia:nist.ic E(lucation -is .I. .,_ pre . :i..elll ... -·"" . ' .... ' - - a,-,. . ' - - . ' - -

·mqthrcit_.i.ng a re"l_igious ou;tl,ook. T-hia is one teasori for the 

studen,ts can live ·each_ day. in ~ ri·se of Jewish day .schobls., _ 

Jewisl) ~nv.irohment. 
- . · ht c·am· ,ns Ii~s: in tbe t'otal immersiou 

su.ccess of Jewisn .overnig · -ll:"' --
- · ' -• - ••• + 

I 
1 II 
I , 



A.npther way. of s;a,y;i.ng this 

i§ ''To s~ee the world t· -h· .r -ough J_" ewi sh e_v,' e:-s_. ·,:r. Tl..-~-. I • f ./L n _,,.:.S il.S-r. 0 

cotJrse., t~~-- title Qf the new qu':r~-i'c'U-lt;i.m ·ptodu:eed 'by the: 

UAHC-CCAR ,Joint ~C0.1tl1t.l-i-sston .on Jewish Educ.at:ion. 

The thi·r .d pr0b.l.ern f a<;iirtg Jewish l-truna:n:L$'tic .Edu ca -tr.ion 

i:nv-0ive·i;s life sty;l~: 

• .. • how ,cl~ we in:f lue-nce ou,r students: to li-v.e 
accGitdifig to the lif·e :s.tyl.i o.f tl):e :ti:-a.d.it.ional. 
J'ew.ish rel'i-gious c.rnntnun:i tyi TO be ,Jewish in the 
·t,.rad,:3- tionp.-1 s~ns·e me:aris t -o :acit . J'e'wishly·, that is ·to 
per£orm th~ deed-:s ~nq .mi f:.zvo.t ( c~n1manded.--a:ct:s) of 
t11e Jewls.h ·re'ligious traaition.-( 171) 

This is _on.e issue which ';reiler faces which does no.t 

n-eces,saJl i .ly apply to ~ef arm Je~ish. Eluman.i1;?bic· .:Reii·g::io:ils 

E:dueat..ion. T.eller i,nt:en~-& to. incdrp'o·.r~.t :e the 9_onc:$pt ©'f 

cd.rmnandmel'lt:.• into his: :system,. Reform J.ew.Lsb- ~duca:tion -doe·s 

not :rt~t~ss_-a;.ri l_y d~tifand a sy.:st-em .e~ commandments.. TheJJefore, 

Te1l:er •.s model c:armot .be dit:ectiy tranetla-t-ed i nto a Ref•oxm 

f raiqewo:r~. 

Te·11er a.i.so rea.ogrri·z.~:s the higlfL,Y. -cognit-ive .nat\lre ef 

tra-d.i tional J ·ewis~ edtrcat::l.on!'. ·Th$ prol.J.lems u'_pon wliich he 

f. o· . d' ·.a- b.aS-:f>, f' O· r mis· 'b.wnan'istic approach to be 
· cuses, p:rovi. , e • -

b 
· · t · · o·r·· 1.· e ·nte·d. 'l'.'-e conc:er"'.· w1.· -t;:,,_: th•·e· 

0th $: • n· -d. cogni i v.:e..- · · · . · - -•~ ,.,.. u . · a;!. fecti.ve-- ,a - , , . 

d t is an a:f ·fective concern 
Pel:qe_p:t.ioh o -f r.eaii t.y of :the· .s-~u en · - • · · · · • 

I , 

I 

I I 
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The interest in traditional 
Jewish commandments i' -s cognitive. 

As Teller points out.: 

. I~ J~w-~s.h .edu..ca,tion is to b . . . . . 
rnu~t, sJ.gn1.fJ.cant1y affec.t th . e meai:ungful , it 
child so that the child . e tot~l life of the 
hi.s perce_pti.ohs- of reali~; r~?ept1.ve t'? chang_~ng 
value-structures and h' . b, 1

~ cognit1.011s, his 
is ehaviors .(1 72) 

This c=onc~rn with cognition and affect,. coupled with Telleria 

interest in the school being accepting and trusting, produces 

a humanistic program. Tell · · er is intere-sted in affecting the 

total child ., his ~,. i" n·ne.... 1· · f h · • • ... i e,, ·· is dreams, values and 

aspirations."(173) This7 too, is a rationale for Jewish 

Rurnanisti~ Education. 

One final rationale underlies- Telle.,: '' s work:1 in fact, it 

summarizes· all of his concerns. In Teller• s words: 

A school model is needed which will promote both 
learn_ing ·c!.;nd s .. ensitivity .• •• which will be 
Jewish-humanistica.lly based, that is interested ih 
producing living, s_ensitive, self-actualizing human 
be:i,n.gs· who will pe·rcei V'.1;? the world through the 
perceptuai screen b.f Jew.ish loyalty and 
cornmj.trnent.(174) 

All. aspects of this description guarantee that Teller's model 

is bo'th humanistic .and Jew,.:j..sb in its phil.osophy. Moreover; 

he is convinced that "This is , ••• the first attempt at 

developing a humanistica1ly based model for Jewish 

educa t.ion. " ( 1 75} Al though TeJ ler • s: claim mi9ht be. argued by 

WilUa;m cutter; regarding Con£luent Education, or even by the 

authors of the new JJAHC-CCAR curriculum, he is correct in a 

sense. Teller is the first Jewish educator to consciously 

choose to define his own work as a Jewish humanistic 

approach. 

-139-



•humani.sti-c educ.a tlon: 

Telier develops the 

hackg·r:ouhd o.f his sys.t.em aa b~th humanis't.io ·a.nd Jew.is~.. 'rhe 

i.ll-dividqal as a tiniq'ue eritit;y, is reGOQ'ni•z·ed, but th~• ~y{,rtem 

also .. aff·irrns the h.umal1 na tur~ of all human beings. 'l't;:r11.!2r 

expre-~&<irs a. oonc.ern f'o.r c_ogn.iUve and q,ffect.iv:e Learning,. and 

a: .foc.u~ 1,1p0n pe-rs0na1 re:levane~ an~ .meaning.. He aims t.o 

cr·eat.e. a p.ositive 1..~~rning emtir-0ntnept, where a student can 

tti;ls•t olher.s- t 9 he:lp him dev~<lop new .~.exc~p,ti_an.s: -wft::hi:n the 

fra:mew:or.k of . .Jewish tratlit;._i,,;;m. 'rhi!S d.s. a tr,uly numanist.ic 

~.-n · •Telle.· •r is mt>·de·l inV;ol'Ves t:tan.'sJ.ating 
·Th~ ne:>.Gct step ... 

t.hls def.h1,itlon;. into .e1eveti •$pe,Cific .pi;-in9iples w:hi·cli guide 

· Telle,r enumerates these as 
J ew.i sh humani s •t i C eti~ca:t.l: on·. 

foiiows: 

(1') 

{2) 

Freedom 

-1-40-. 
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(31 

(4) 

(5} 

(6) 

( 7 )' 

( a·>. 

(9) 

(10) 

(li} 

Cha,.,.,,,.1.· n·g n · ··h · · · •~l':l, · · :.ijf: ~Vl.Or 

1:e'V;.ls. of f{nQw.{ng-; b. . 
interpers<;ln,aL O J~c:r1;ive , •subjective, 

A Climate of Tru·s··t a,µd -coop·e:rat.ic;m 

Tn~ T h -eac er RelatioJ!I-shi.p wi-th the chi1c1:r_en 

The Power, to L:ear:n (.as a g.oal) 

The sense of -Tragedy· ien • · · • . - ,.rr_ ovid_.1.n,g o· ·ur own··. meani .... : ·) · · · · --- ug 

Affective E'd:µoa-tipn 

QUalitati · 'T"- '' ' • · . . · ... v;.e 4,.1.nkl:hg-~Ssnsitiyi ty t:o s·ymbois 

l'~'.ttho:poe.~i.c" seits,e ~:tlct ?ens1~fvity to 
Wonder, M¥•&tery, a~¢! ,,!)'le ! ( l 77''} 

·The·se ,el.even prµi.cip_l e:s, fo(I:m 't;.]'.le .fquµ-¢:ati,,o_n of te:Lle"'l:" • s 

m-o~~tl. Ea~n of th~m e~pre~se·s· a col'icE!rn: .wh.lch is congruent 

with l'\Liin~nis-tic education. A c1.o.se.r exafui.natio.h of eac.h 

pri.,ncipl.~ :reve'i;l:J;;s th;e na,tur-e • of tb~, 1:\tifuariJ,stic concern. 

F.r:eedom 

T·eller :.i.n.sists upon edu:catii0n in au. 'a:tmospher~ of 

-fre.edotn. Sp,e:cifi.e,~lly,. -this mefans that:. "thee child mu.st ~e 

encouraged to apt •rest,'ansibly ip. his etluc.ations:il 

9hoices .. ·11 ( 178) M0re,0"/er ( this individual re.s_pons:ibility 

a·ffirfus the right of the ~tudent. to learn ~t his t>-wn p.a€e. 

Mutual .re~pee-t for tl:le freedom .0£ ot.:t1e.rs· is a ~oro1·.l~tY 

prin.seipl~. .In this- £.-espect, Tel.ler' s s1ts.tem r~s~};)l.es,-

'"' 1 a:0 we·J. ,l a.s , general Humarti$tic ~d-ucq•tio,n. 
r,<j }td:ox edu:oation, J-' . -

Educati©ha:1 Experiences 

tho·_,rout:t_·h· krtow.l.~dge of and res.pe'ct f ,O•r 
Teller ·expx:~·sses a. ::, 

• +- ~ 1 e-duc.a,tion. This invo!-ve.s 
Pewe.y • & empna:s'is on •eX.pei::.J.en ........ a. . ·· · · · · -



Tel1er give$ &ev.exal ~xamples of· .ho~'" t .. _h· i·_s· .. . .ca:n be actua.l.ized 

In fa~t ,. 'he t1r .. -cr"-i ~.··;,,;s .a . . .,_,,, 
,;-,• .' V U-1,;- sample uumanist.i.c 

cna.ng;i.ng Behavi€)r 

'Thi& ,ts one' huma11,i.stic p_rincip-·1· e.· whi· • ... c.h ·' ·· i.s, potent1,a.lly 

non-humat11.st.i¢:. If ch · · · · b Ch • • · .. ang :1 ng· · e~~~Vl,. <Q.r •il s li9'ne in a, (;;li ve,r-gen t 

fuan:n.~.t, allowih.g for diver's:e persona:1 res!?ons:es,, it is­

•hutna:nii.stfc ~ However,, Teiler :aims to .chan:~e beha;'IJ'io-t by 

encouraging c<0n11e;:t:.g'ent thQugh:t and action. He states:, 

E.a\l'Ccfti·qn i .nv61:ves "the •,cih~nge of behavior ana· not 
oniy the col!)Illunic0at.i·on of idea&:~ • • . 'rhe· school 
rnu:st.,. ~ .m0fiva~~- the. stiider'it.: t,o :1.;ive accor2(i.ng. to 
the behavi,orai :patterns -of the trad.±:ti,o.nal Jewi:,sJ1 
oommu&,, i t:y .• (18 l ), 

No matt.er how h1-3lnanist.ic :he i,ntewds t9. be, 'Te1i:er·'s 'focu,,.s 

Uli)o:n tradi·tional ,Jewi.:s:h .beha::vi'or i.s nort-pU!ilanistic.,. H~· 

desi:re·s . a schoo.:L wni;ch will chang.e stug;ept ·perce);;,t.ions and' 

:b:eh?tvior, to en<;~frrage qq-rif o,rmity. De.spit~· his other:w-ise 

~wnani-sti~ rnetltQd.S' anq philo•sophy, this p-;:-;i.naip1.~ is 

·Unaccept:a.bl.e .to Re,fOi!:iI!l Jewish ]i~apist,i-c :ReJ.lgio~s Education-. 

Tel:i;er feels' that ''the. rit:u~.i.s ·oif ,Judai·sm mqst b~Gi!om.e, not 

onl.J( ;1_:p.tell·ectual ooncepl::s bu:; 1.ived patterns .. "{1.$7) Mis use 

this ~rinciple f ,or Re'fo·:ir,m 
of t .he werd 11must II inva1icl.a tes v 

·.J e_:w:i_...,.h· d t .. c:> e · uca i:on. 
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·p:r;d.ncipie tn:at ". • . ,th .. · e 1 
goa of ed\lcation is nob simply 

Lea:rhihg .0f .obj.ecti ve facts b•:•·t' a1· ,8 ,.,_ a ·•f.~
1
• • · .. 

1:1. • · • ."f.. '....:'-' ng th¢ .~er-

$0p • .•• ·'to sel,f-.a.¢:tua,lize . • " 1 1 ... 8'3. )· Tl..' i. , uus, ,·1e posits tltat. 

th¢.re ar:~ g,ct.ually three· levels of Itnowing•t \,,. . . 
9,1;,1Jec;;:t.ivef 

s'µb ject..i ve, and interpetsonal. Tne$e cat,e;g9r_ie$· re·sembl..e 

.simila,r 9:nes fa,md.1-iar to c0nf.1.uent. ~du;cati·Qn (.see. :nG>te 

above) ,. For Teller ,. Jew:is.h. H\J,mani:st.ic, E.<\lucation shoul.d, :a"im 

t•o. te-~c.h facts, g,i Vie tl:le:m, TI).e.:ala!ng,, and h:eJ:p tihe chi1·d 

t ·r.g.-ns:l~:t,e thi.;-s pe:.rsonal .ti\E!a.'.nihg :int.a· :ti:fe :and reJatiop.sllip~·'!· 

TEille.r d.emonstr~t¢s that. both Q.o,g.nitive and a:f,fective 

l'e~r~ing (ir.e neeessary,, l.ea~fi:tig to inte-rpe,rsona.J. iga:·rn;i.,ng. 

In. his• terro:in.o1ogy,. ohJe:ctive .(•co,:r:dtiv~) lei'~rnJng ·takes 

place fft''~t, followed' py subjective (af"fe.cti:ve.), anti f1:·na-lly 

_inter;perso.nal knowi'11g c.an ~xist. {1.84) Confl'uent Educat-i,m 

a:r.gues that the,re must };le a ·c9.n~1ue:qqe o.f thes•e leveis. 

However, Te:rler • s concercn is hlnn~nisticall¥ ort_ented, •. 

A Climate of Trust .and Cooperation 

'Trust a:nd qoo.wer.ation in the ~1a,ssroo:q1: ~re st~ndq1•rd 

Teller a .'ff:irms th~rt they 

· ·· · · ,_ . . • th. . J .... ~'sl.-. h·umanistlo school a.s . xe:11,. In ntU$·t 'be p.res·ent i.n . e e,'?""· ~1 ··· · • • ·• 

, . . ,,'Th .. ,ass· r· t>orrt ·ciima·te mus,t be warm, Shot<t., h~ states that ,_ e G.i. .. · · · · ., · · 

T·hi• s .methodoi.0gy ts o<;insi$.tent 
open, a:nd tr1.1sti11-g ~ ·'·' ( 185} 

with Te1i~r ·• •s .sy.st.eJ.(l g.'S. a =who.l? ~ 

I I 



The impxint. .of the phj,l.osaphy or ~rtin !3:Uber upQ°n 

Teller ' :s wQrk i~ c.lea,r :tbr~ugnout. tn··. e _ d,i.sse.r.tat.ion. Most 
• ~ A ~h ' . 

p~ig])an.~ is ~ ·.1s. principle. w.hi<?h ins:is:.ts that the t~aqher 

deve.1'op, a ,re.1ati.on:ship .. with the stu·_•.:;ie-·n•·"".·.s· .. · •. 
Q "' Te~l,e:x: ~ses 

Btt:be·r±an, imagery: 

L . ~ . 
~~vin:g 1 ~ . a ~'lGJ:~l:d· _o~ _:t_.it;, we ~ave f~rgottel,'1 

hb.w to en<;ounte.r: the, other:. E~ucati.on, ,hq.s .. a1:80. 

be.com.e I-it. Thi,s inlls·t. chang~. :i..f we qesire tq 
af·f :ect ou.r students. 

.. . . ~he teacher mu,s:t. ·seek- to l::n::ealc through: the 
ri:9!1..dity of ,the. fi~e-d. relationships vhich dominate 
the t:las,st.oorn. He must t.1<:anseend the relentless 
besu.0,ling of material .on the ch±ld ,and seek to 
<frevel9~p ~ clirn~te wh~re human ·~ein.gs ·¢ah share as 
per'f:?.OJlS. ( 18~) - , 

As Teller· descri:l;:>e·.s it, the· ideal Jewish. :n,wnani:stic schoQ'l i :s 

a place 'where- real, human relat,ionshi,p;s wi'll -ta~e: place .• 

T.'be Power ,to Lec;1.ro 

Al? ~~pertant ,as coqnitive lea:rni:ng ifrs te Hutnaru.s,tic: 

Educat;i..on, te-arni,rig . p,ow to 1=ea.rn. is. e·~llf e:ruci:it1. 'I'eJ.ler 

ca,Ils. thi-s "The·. Power tGi Le:ara. 11 He: 'notes that true learitlng 

differ,s from i'nst.ruot.i:..on, or ._sdhf:io14.ng, for "Learning is the 
• ' . ~ 

pr~ees's df .seeking· know1edg:e ~nd ad~r,Jt.ing to-·eha,nge. •• .( 181) 

Te1ler admits his.· indebt~~hi.eSs to earl Rog~r:s • educatlopp..l 

.. ·· .he. c .. 1·. a:rf.:f ies his ~n<ierstanding at' :the role v.t~ws •. Jnoreover, .. 

of t he Pove . .t tp te~in in ii Jewish :5.etti_ng ' hatne-l.y, tne ~.tuqy 

·Of Bible and commen:.t:cl-ries :. 
, . _ . d that. the· inte;rpre:t.a.tioh. of 

S•t.u,_Gl~nts ~ust under$tan t· eula:r social, ec1:?11omic 
a, t.ext ~-r1.s~,s ·eut 0-! paf ; ·h. · , cu.rrent in. cl.RY . . • . 1 the0.t1es, wh:1..c . are . . . . . 
a 'nd ·po.11. t;i.ca · · - h t their inte.?1pret,;1t_1,0.n is 
era. They app~ehend. t P.-

I ' 
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also only tentative and . b 
discovery of new facts 

0
can e changed by the 

· · · r new methods. ( 188) 

Clearly, this attitude towards text af·f' . . . 
inns the 1nd1y1dual . 

In this .re.spect, it is an app_rohr1· ,....,. .e 
r;, "'1:.. bext-approach f :or 

Reform Jewish education as wel l. 

The Sense 0f 'I'ragedy 

Exist~ntial philosophy play~ an important role ih 

Tellei;: ' s th. ought . Th · • e p·r1.nc1ple of providing students with a 

sense of the tragie in ·1ife reflects this existential. 

tendency . Teller ' s existential Jewish philosophy leads him 

to the conclusion that: 

·The educational proce$s must seek t,.q give the 
child the ability to transcend the absurdity and 
find some meaning in human existence. A child is 
prov:lded with the values and the tools t .o 
sensit•ively search for 1his. -way in the world ♦, ( 18'.9) 

In an attempt to provide a .methodology for attaining this 

goal, Teller off.ers the following spec;ific pl.an : 

Children must be allowed to confront and openly 
talk about the tragedies o.f human existen:ce in the 
cla-ssroom. 'They mu:9t be encouraged t ,o share their. 
lives and values , their hopes and dreams; their 
sufferings and pains with other human beings. 
Children should not be isolated from realityi they 
must learn to confront life in a.1.1 its tra,gic; and 
beautiful aspects~(190) 

The human response tot~~ tragiG element of existence is one 

· d c t ·' on Again, since m' u··-.. -i-. · goal of this hum~istic Jewish e ,u a 1. • 1-4• 

of Reform Jewish philosophy coincides with this general 

approach, Teller's system can serve as a useftil model for 

~eform Jewish education. 
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.Af:fect..ive Education 

As ·a humahi~tic• ph.il:at.S-oil"\:""'y 0 .~ a· . ~... ,.... e _uc,at-i0fi;, Teller! .~ $Yst,,etn 

.assert:.s th~ i .mpoir.ta~ae ,of affective ie~rn· ;ng.. In. f. J,. 
.... .ac . · . a·c .i:. , 

Tel.le:r n;Qtes the cognitive ~nd af.· .fe,...t-1.'f .~.e·· ·· ""f \.,:1·.· ,-s· 
"' •V'. .conce,rns v ~·~ 

m9d'el ·sche9l:. . He sta te.s: 

As, ~he hum.a:.:i1: :being i:s\ b0.'th. rational c1:nd irr•at;Lonal,. 
logical ~nd my.st.ica.1, so irllli$t ,equca:t.io·n :$e.eJt •to· 
effect his :mihdi and .~ffect ~is, 1tt:e~(l~l) 

~qreqver .. , Teller quq,tes at i.ength fr.om George . .Isaac Br0:wn • s 

Hwnan Te.q.eh.ing f0r. Human L.ea.rning,, affi.t:min~ his agreement 

with the principles of c.en-f1uent .;Educa,tion.~ 11'.e: ·even off_e,is a 

sa:mpl e · conf .'.lue.nt. less◊n p_lan abqub the. ho.J.iday of '.i?uril!}. ( 1:-9''2) 

Te-lier :i-s ·con.ce.rn.~d w.:i·th th~ eog~·~.tive kl).owle·4.ge, ski lJ.s , and 

fee.lings of Je:w..i:.s.h students. This·, too, .is .a p.Wl'tan;i.st:Lc 

Qualitative Thinking 

· t · :i ,·s. .J .. ""'~.r; .,s _.'7- ., he aims to conv,ey See2tu:5·~ T~ller • s sy.s: :~I\\ .., "'" .. _ N 

what .h.e .c.a;l'ls Jewish .•1-qua1it.atd. ve'' th:ipy;;ing.·. E'or Te1leI'., 

there- are quallt'ies o,f b.~.an beings, J.ewish qµ.a,iitt~s or 
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']el1.e ·r cdn'tends tha:t ,J'ewish -educ'a··t ·· ·· ·. • · •· , · · ,ion can use J'ewish· .symbols 

ari(i Jewi·$h views of rel•~ti'o. ns. h ·~p· 5· . t _.. . 'O· c0nvey this humanistic 

.Wonder, Mystel;"y1 and .. J>,.we 

Thi s prinaipl ~ o•f Tel i,er ' s J.ew:i•sh' lilullan,is-tic ec;hication.al 

sy-st;em· is i ,ts mo.st in11ovative element. T,eI.ier Silc!-tes ''t;h~t 

·•1Tbe Jewish humanistic -schocn. shQ~id provide ~he ~hli:d:ren. 

wi-lt.1:). ,a 'my:tho·}rloe:tic ' ,s -.ense and a ·sensJtiv.ity to the. gua'i.J.ti~$ 

of wonder, rtryst-.ery., a:n'd a:w-~. 11 
( i 94) )\ft.e-r a ler¥gthy.: ·proof o.f 

the, i~pgrtar.iae of a mtt.-hic sense ·f :or Jews,. Te11er ctlncl:udes 

:tn,a.t m;yth s-hQlJ.l'd' 'be ~'4)1Qred in Jewish .. educ.at.ion .• 

LiJ-cewi.se, ·Tel 1 er asserts that. •i wonder is a. primary 

m.ann:~r, Tel-1~-r dis.cus-s~s the meaning pf .a :s·~(lse of !11:Y's:tery, 

and awe fa,t 11.fe i s sa,c~:ed nature.. He .cirlaims, t{lat all. of 

t'qe~~ ,persp.eqtiv:es :enr"ich the li,;re Of the; Je-w,. "'L'.htis, 'J:'e l l~r 

bp;1.l,q_s an :edl.!oational methodolQgy upon these el~mE:!n,.ts., -tgrkr;,m. 

1.a:rge-1y f rorii the pbilos.o,pny of Al:iral'lam Joshua Hesd:tel. ( 196) 

Iri sho+t ,.. 'nty.stery ,. wonder._, ~nd aw-e al;'\e c,ti!lcial J ,e:wish 

el@rnents of t.b.is humanist.le ·:edudationi:11 sc}:lellte • 

Th
. e· • : · ' --'-an· c-e of Te11e:r • s ~ode:1 for Re-form Jewi,sh 

iro;p,@JL .... . . . 

De;s:pi te the 

·transla:ted. f -rom rre.iler' s structur:e ~ 
Since be i~ a 

II 



Jewish conaerns. 

a:ppii.oab'l.e t-o the Ifo·f ,o.ran 8- ..,..h.; . . . , · . -- "- 001. 

m -summ,Gl,:ry' 'D~lle'r fo.-rmu_.la_ ,tes· -t.en :spec-ific g:bais and 

objec•tiv:es fo.r the Jew.ish Hum,anistic' A. '.f 't --er~no· o· n · Re·11.gious 

The· School is eommitted :to: 

(1 ~ })ro:v-,ia.ing stu:11tent·s, with a comptiehe.n:sive 
·knowledge, .of the Jewi.sh ttaditien,; 

( 2,) .pr<;nridi:ng s·tuden.t,a wi, th a a~sire to 1i ve 
their live.s g.C.eqr:ding to thef-aith coinmitme:cit of 
J~d~is.tn, . uti.lizJn,g -va.ri.ou,s sc:hola·rly ap~~oaches to 
.r,·ewi,sh l;;i.:f.\'e, and th.j,,nking wit°Q, ·t.he qlJ.al _itie·s o.f 
wonder, mystery a~ct awe,. · 

( 3) e11.~6uraging .st.:ucdents t .(') 1/::!arn art.d. tiv:e tb.e' 
,i,J~wish herit_a;ge., .•• .• wit1:1-in. t-he frame.~p,rJt of th~ 
halac-hah, • • • . the ' yqk~ of the cofnrrtandnien:ts ' ; -

( 4) pro:v.ide· th~· cnild with a knowledge of an~ a 
feel.irig for .Jewish. v~lues,. ••• learning of­
c.la;:ssi·cal J;ewish t.e:x't.s ••• as sources df Jewish valu~s an.d s~lutiohs f '.0% hurnar, ,p~obLeirisl 

( 5} mai:rtt.aJnj,.n.g g 1)uma.ne e.nvl.roruneat, 
• • . ·.freedom t.o. make ch0ices.. • ".Human_ dignity is 
fost.~red • ♦ ;, 'Each .m.~mbe~ o.f ,the 1co1Jmlµni tr is __ 
trea t :ed as a uniqJ,le .in,d_ivi,d~al al'_l,d crare is taken to 
h~lp the s;tl_ldent.s ·bee.0.m:e authent~c pe:rsons-;. 

f6.) encctttt"a.ging· ·students to bee':'me _ e!fe:ctive 
hwnan beings. ,.meaning·: J?EWson~l -11..d.ent1.t_y, 
sel:f-c9:nGe.pt, 'a.uthentic·~tyt .trust, n._~nesty, 
op·en,.-m.j.;n:dedness,,, self-d1rec~ed 1.ea-rn:ngr, . . • 
self'•-,e:v-al'up.tion,. c.onc.e-rn, zest fer llfe..-, meani,ngful 

re1.at1.on:sb,i,ps); 

.( 7') 

(8) 

(9) 

'( 10) 

. d • v'·a··'."'_ 40u:s· 1. earning methods.;, 
,ptov:-1., · .1:ng "' "'" 

· of contemporary society,1 
ch~n.~i:ng the _natu,re 

forma:i ~n.d :j..11.f'oimal edu9a.t..±.0-RJ 

'• tha··t· tne s,chool and the home 9-:t"e -
the v1-ew · . •. 
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partners in the total deyelopment oft.he 
child . (197) 
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:CHAP'l'E~ FIVE: 

REFORM: JE~ISH EDUCATION', 18-86. 197,5 

HI:JMANIST;IC TR:ENtiS 

The .9oa·1 ef this §itudy i ·~ to- es·tq.,tllish. the p;ir~sence of 

h1JJnani s -t.i:~ i :PfQgE·essi. ve tr~.t1ds ,w.ithip ·the· ;e.d:uc,at.iGna.1 

• t I t t • Am ' l I ins J. u · io.r.ts 0>-f . errc-gn Re•fo·rm J:e:wl.Sh eongr.egations since 

the l<)lte 19th qentury... I-t appear:s to be, the· ca:s.e that one 

c?J,n observe hutnp.f,li_stie. content and m~thedo::togy t.p;.i:;ouffh ·the 

ne"a.r'ly 100 y:ea·r oevelqpme!),t of Re;fol'.'m Jewi_sh: e4uoat.iori in 

·America. :If so., a s'trortg case c9,n th;en b~ made for bhe 

sti;l.t~m$nt t.l)a-t gefoiro l]~:wi.s:h. Human-istic Eduggti@n i& both 

.p0,ssib.•1'e. an:d cQn~ds·tent in this educati.on~l estab-l.ts-hm:enj:... li_ 

Chrep.elogi.c:a,l examinatio:n. of major tr.ends. -within the :Ref£'>'rm 

Q"ew-ish, mov~we.:nt ~s- refl.ecte~ tn i.'ts f?du:mationa.1 1it.~rature 

anQ im~drt.~nt personal~ties is the most efifect-i'V'e ove'nr:iew. 
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a Je",'ish ?Y of 1i~e integra11 bo . 
growing l1.beral-or1.ented Amer1.· Ya u

8
nd . 'Up with a 

· c n ociety. ( 1 ) 

Bennett• s perspective reflects the d · f • 1 f1.culty one encounters 

in att:~mpt:,ing to c}:lar.acter-ize "Reform Jewish Education'' from 

the ea_rly days in America. Altho-ugh th . ere were individual 

reli .gi'.ous schools in, the United ·st· .. :::::.tes, "• · 1 ~ • • n9t until 886 

did a National Organizati9n come into being to coordinate the 

w.yri'ad ,of a~ti vi ties inp.erent to an educational program-•. " ( 2 )' 

This early organization was founded as the "Hebrew Sabbath 

scheol, union" in 1886. Its constitution, 'published that 

year, states its purposes as the unification of work of the 

Sunday Schools in their tasks of : 

a. 

b. 

d. 

Article VII 

Instruction in the principles,. doctrine!;;' and 
precepts of Jud~ism. 

Instruction in readin.g of the Bible in the 
ve,rnae ula.t.. 

Instruction in the Hebrew language, 
· ers and • .• • under.s.tanding the Hebrew pray ' 

appitopria.t:e port:i,o~s of the Bible. 

Instruc tion in Jewish history ~overing the 
biblical a.nd post-biblical periods . 

'e· Ins-~ruct1.· on in music witn,· a view ·t o. prepare 
. . '-- . . t in the service• children to part1cipa e 

-
1 

eflect the pi;:edorninance 
':rhes-e nighly cognitive, ,goa 9 r · · 

Religious schools of the 
formal instruction in the R~form _ 

11 To train purpose above a : 
,;i i h d o,ne ~ay. The instruct on a ~· 

t' ing Reform Jewiph 

of 

Jewish children to be good, prac ic 
' th hat was most • .i. consistent W'l. · w · 

congregants. certainl y t~~s s · · 
"!I namely, teaching children 

important in traditional pedagog -' 
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o,f Job:?). Dewey. 

Noneth.eles·s _; t-he.r:e is, a hint 0f a hiµna'L}ist:,;Lc intuitive 

sens-e - in Sc~e;h ~ru;iy tn:ou:gh:ts a:s the :follpwin.g· s-tat-etneht, made 

by' the 'Pr:es.ident of the E;~cecutiv~ .a~_ar,d o-f ' the union -of 
. . . 

Ame~ican Hebrew Congreg~ti~n.s· (UAHC), -in a ;s:p.e·~.ch to the fi..rst 

sa.,bbatb-Sch.oQl Convention in l8'86: 

Many a ch~ld is gitted witn ,t:pe; -e~,ver-.b.lo.9n:,,4,ng _ 
genius of '.Mos~s bµt it requiEes :th:~, p,;rc<t:;ect,in;g l;lanct, 
.of Kindne,ss 7-Qnd ~ower to de.:veJ:op, .its great t~i~ntJa, 
aiild the.re ar,e no ·· schools .so .nece·ssa .. ty· as· 
weJ.l-appointed ~aol5at:~SchooJ,:s:;r- ·wn:ete the s :01i.d 
f 9unaa_tion of mo•rality is lgid~ ~4Y 

~is. sta temeht I al t.hQtigh Q;~_ly ~ .~U)i)t:1,e indtcatio~ 0£ 

someth'i~g c:er~-ainl.y no.t;.. pre,....dominart:t, sugges:i;J, tb,~t this 

s~ k . ~ . h h. d e· · e that children. hq;v~ eea er, Mr" M·.. L'ot . , a a s .r:i~ 

t>otentiali tles ·f ,or moral b~avio1
~ _and a .g•r:ea:tneas whJcb, Qnl.y 

· • • f- rth T,:.·e sug: g,e-s:t -i-on that ~- f.1..rm y~t ki-n.d t~acl'ler c.ap br1.n.g . o. ·. • u 

r .e,·1. • • , ... _el-P. th~-s P· ot.ential .become act.ual.i.zei'd 1.g1qus -education. can u ... . ~· 

i • f of a. hlJln.a:ni:s,tic s an intuitive ilrg\ime-nt i.n· . :avor 

rnethodology •. 
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p·rovl~ing texts-, ma:.teria __ ._1_ .-8- .,_ etc. 

( 2,). 

(.3) 

(4) trnitin9- Re·rorm Je1w-isl1. Eduq3:ti:pn (5.) , 

The obvious empha:~is up9n cognition., for the: p~rpose O.ti 

enhaJ1c:ing t)i.e_ irrst·~~ction ~~Qc~ss, de.monst-r-ate_s tli~'t. the 

students a.re, les-s important th~n IIRe'f·otfu Jl:.Jd~_ism" a.s a who:ie. 

The r~s-iJ1-ts of q ~1U"rvey cbnd-µct-e-d by. :the Hebrew 

satib~th..;.S:e'hool Ufi-idn i~ Hl8·9 ,f?.hOW thijt- .i;h- tne 114. rtieinb~r 

schools, th~ ~u)? Jects t .~ug,p:t ,mos-t. frequent·1_y ,w~~e Hebrew,,. 

Bil:>l_e H'ist..q:ry, Prayer,s ·;- Sth'ics··, Hy,mns:, R:elig.ion, ~techi.srn.,, 

Bib.Let Post.-:Biplic,al Ilistory,_,. anq t~e like. (,-6). ,From these 

~ubjec-t,s ~ it ap_p:ears that th.~ Re.f :ortn SaJ:;>b.ath S.t!ho.ols dif'f .ered 

littl.e: from th.e mo-re -tra,~,itional Jewish educat'iehal 

in.stitµti0n1? ,, as.i .d~· ·tr<;>m t.n.e lncl1,1sion o_f certain i::i<\ibjec:ts. 

re;:( i~ct.ihg an. enlightened,, Uni tei;:r S:t:,~:tes ac-adem:lc 

• ·Th,_ e · .. , • · 1· .. pe:fJ·ag· ogt.c -ap··p):·0<1:esh ~-till. ~l:.e:,q -en.v~ran::men.t. t-:r,adi ti qna i..t 

the cl·a-ss.room •. 

The eat:lies·-r, mez;it.iop of --RefQ;tt>m- J~w±sh educ.a-tion i ·n the 

£,ehtral. Confe.rence o:r Amer,:i.~an Rabl:,is Year~o.Qk .(ee:AR) a_ppear.s 

l• n·, 1.0,_n_··s -.-. • t" d . up1an of· I.n:i:;truotion in the 
0 ':!I In a report ent·1. -.i.e · ·" · 

_ - . . hilos·oph:y. is p.r.eseiit: Jewish Sabbath-School,« a ve--ry clear. P - ·· . - , .. ,. .. . . 

_ _ _ _ . . _ . _ , _ _ . : d duty incumbent upon. 
We regat'd 1t to be ~ s~cire _ .. - ._ ize .and' s-u-_ppo.rt a 
e. · · - • h , -,,,.· ... un· --.tl(r to organ. . __ _ .. f . very Jew-1~ . _€0JIUll ' _ ..... . i: · .. • _. · •. us instruct¾·Otl: 0 
Sabhath-.S.c:hoo.1 for the rel:;-1~1;o 
their 1~hildren, ( 7) 



a. Bib14,o~l. ami :eost-Bi'blieal H.. .. , 1.s-tory. 

R-eligious and ntQ'rai ·doctrine.,:,_ 
,... Q.f Juqaism. 

c., Bible reading in Efigli~h. 

d. .H:eb.rew re-adln.g and tra,ns:1ation •. 

e.. Instructiqn in re,ligious singing·, • i • (8 )" 

the: remai..:nder O.f .this report:, -whi.e·l) wa·s submi'tt~4. by Dr! M .• 

Mteiz.i.nerr1 Dr. Da,.vi:i;i Ph,t:L:ips:on, anct Rabbi -Char1· e,c:, E .• r,,._ • ,-, .1./cV'l; 1, 

c0htait,1s sp,ec::l..;f i Cl: in~fQrm-a.-tiGn -s'iUch <\S the .age l;t•eak":-d:own of 

c1asse·s -,,. the length of time- whi.ch ed\i'<;atlqnal programs shou1a 

-laS:.t·, .an,9 s1;;i~c~flc guideline$ 'for the :Scho:01. Instruction is 

de-scrribed. ,i!ts 1..ec:t ... ure.-ori:ente.d., or te~t-orie:ritea, and 

'!ftemoriza-tion is listed g:·s q. r~quiremep.t i.n aI•most, every 

<Yrietrtati-On i •s p~re.ly cognit.ivie, and purely tr~atHtion,al 

peda,.gogy is d'e.s~rib'e0d. There is· ·opvio.us:J.:y ho· numani<stic 

element .of :a-n:y sort. ~re.sent in t:he ·ma:i,t)s~xeam phl:10.sophy .and 

P'r-act4"ce of edu~atio.fl a .t this time. 

Yet, in 18.96 , the ne:l,Ct yea·r, :a . dis.cussJon Ql'.). the· ''• P la,n 

of Inst~1:,tCtion••• r-evea.1.s a .coiit:mP.n ,con\piatnt, . voice~: by. a Rabbi 

Ih~ •. ·we.rthe:i.me-r., who ::;;takes- that ". • • v:ery few J.ewish 

ch1.1tl.r:en afte~r conf'irrtration are· .willing. to ~q to religiou..s 

'Sct.._h,0- ·,,. _5 .• ·,.i ( ·e,.· )·. ,• - -·. h -· cn~n. mernber·s •e~p.res:s 
0the:ir 

Hv .L . Several ot er ' ,.;,~ '• ' 
.• ·a bv-_,_.-. , . ._ . t:1.on'' ·u1t-imately approve :i. eon.c~:1;nr. and the1 "Plan of Inst.rue · '· - · · 

. n :r nt ••Tg::ui:ng ,pca;:ra,gr~ph in 
l:,he ·1 s ·9 c. · - · ·· · ;i; • · c 'o· n°-ta 1.ns a ,,+.~ • "' -·. · · ~ <;JGA;R Con,ven1..1on: 

t. ·h · "' Year"· · -, e, section descrih:i,ng ••The Firs"' · 
. . , . to develop )14?.art -and 

The ol:>ject of th.ts cla:$ 5 1
.
5

. _ . . .. in them m¢ral and 
·mind of tb.e ·child'ren, to a~~xe.nt. ·b,.V cdnv~,rsa.ti,on, . . . d ent.J.men . ,. J. . , • 
r~ii,gfa,:1us thought a.n. : s : , .. , -'

0
n ··s .; and by te~ching 

s1.1np•le _prayers, hymns and. .s g 



them in chitdtike iangua,ge a •ch- ·' . . ·". . 
na.it:tatives from the B;ible. ( 10 l oJ,ce seleetion of 

This sta ~eme~t ie1Veal.s. a . r.ecog·n_i t.1_· on.-. 
©f the dev~-1·opmental. 

n:eed-s o.f· y01,1ng chiil~ren,, as w,eli as ah .int.u.i tive: ctinc.erri £or 

the a.f .fective 4.imena.-ion of. educat.io_n. The -in::terest in "heart 

an_ .. d mind" -! meaning .affective .. a:nd cogni td ""e p,·roce ·· _ . . -v , • . s .ses 1,s 

r ,eip:for<;!;;?d by ·a st~~ed d'esi_re· t .b~t the tea,cn.er apply· the 

mer.al ~es son-$ of' .It[bl-e O • • • to t:h.e dit:.fer~nt. .relatiP?lS o:f 

l ife witbin the. sphere of tl)e chi.Id'~ comp-F:~hen$ . .l.'.o.n, . 1' (ll) 

Th,ere is, then, PY' ·t,he turn of the ee-nt-ttry., a faitl,:t 

traditional pedag.ogy prEfS:ent ih mainstream Reform Jsewish 

edu~<,1.ti.011 , and y:et, at the _sam~ t -ime,, an i~plic;i. t 1:!tace of 

u:o,der$.t.and,ing of the a;f'·f 'ectJve ap.d _cqgnitive. need.a of ·tJie 

child.. As ~ducational t.ne·o.ty develop,s tn .:the ·early g'.Oth 

Ce11tu,-ry, thi$, unde~stc1:rid.i:p_g bec::romes mo.re an<il ·.more. e,.ltp,lici t:;Vy; 

exp.:t'e.ssed., ·a-s . shal l be .. :.shown. 

1900-- 19'2] 

The t>eri·od frbn\. t.he tl,llm· of° the century to tl'.re eariy 

192-0 • s is mar:J<;;ed by; two znajor trends• F.i:.r:5 t, ll.!n't.il th_~ yea-r 

· · · me-th'.odoJogy in 19·14-191.5, th.e.re is v-ery J:.:i,t:-tLe numanlst1c 

•• • ,,.,ri_- .:i ·onJ.."'. a s1:ig}it tendency- t.owa:rds, 17ef orm J'e:wi sh ed.i,ica. ti0h ,· ~,.u " 

d The.S~ Yt:tars: h,._ ·- . . . . . ,;,. . . ""' ' J.,;:,•sophv -0.lCpr:es-se : • ,~ua,n.is-tJ,,,~ ,COtl.C'Sl'nS· 1.J;l tu.e p.u.J. ·i:-< . ~ . 

. 1_. Reform J°e\.1'ish Education 
ter1~~t the .cp.ara:cte.t of ear Y · · ·. 

~ ·s1i.gh~1y mttre huma-~~stic 
the y_ear.~ 19'l4-1-9:22 appro~cb, 'a,~ ... 

progr-e:ssi v.e edtrcati.on~l 
re.f1_e:ct a grovii:ng 

T_}').e COAR 
awareness: o·f th~ 

thought. of John ])'ewey a~-q 9:chers·. 
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y~ar'Qo.o~ d.:uring these years :ts a use,fttl 
-':"..:~~- - ·atr.1;n;3. in whieh .t-o 

obs·e:rve tbes~ trends a"~ they develop,,, 

Tn '19:0i., R~,blt,i Har:ry·. 8:. ,.."ay·e-~ f -· 
l'.'l _ - "" , Q, Itansas n ~ -" · M. • • 

v'-L. '-Y, , l.S$OJ;t':t"l 1 

·p·r:esented a paper entitled "Tne· - ;,-e, w' d'sh nei· ., ... . 
.. .•. . • · · ~ - !.L •. -~ • 1.g:1oue s:cho.0111 tQ 

t:J:ie CC-~ Co.nv-e.nti.on. (12·) In thi,s, a..rtic:le ,Ma¥er argues that 

Refotht Jewish' educ~ti:on shot:t:ld 11 
• • • • c:o,n:ve:y infe..tma-

tion. • • .• The- eth~cai anti rel.i~iQUS g.1ow will t .ake care (,')f 

its:elf if faci't.s a,re irnpre.s;s~d ·UP9!). :the rnemort that have pe-en 

ch.o$en c~;re:fully i.n v.:ie·w. of t;hei-r :potentia1~t-y t.-o hec·(.mre 

~ercminal after they· have beefl. .sc.att;er;ed upon t.he· sqi.i ·.o.f the 

qtin4. '' ( 13) .Esserrti.ally, ,Mayer st:m,1s up the- ·our.r :ent. sta.te of 

th~- •i::l~t o-f Re.fo'rm Jew-i,.sh e<iue.atlt5.n: ·To. :te.acn in,fonrta.titm . 

He sets: out a s·ystem of ir1st·-ruct.i-on v.:ia four rill.es 'which 

s-ugge~t on,ly a ~ry subtl.e inherent cen·cg~n for 

s-t-'l:lcle.nt-centered is·s':iie.s. These rul-es :a.re .de.s·fgne;p to rn_ake 

religi,ous s-choe·l -more· U;SefU.1 and att.r;acti v:~·; 

(, l ,) 
(.2}' 
(3) 

(4) 

No .ho.me-work 
Few o-r n.o t:ext:bcro:ltS- . .. . ·i ,· 11: .: f 
Teach ''Huida,·n _passion$ apo. human_ hero sms o 
the B'i'bl.e, NOT Bibl.ical 'Ar~hae~:lOg).f • . . , " . 
Tea.cber ~:d students shou;ld.. h~ve a 11·s:E?1,r,1.'t:. ?f 

.. · ·· · · · · .. ch' · hould thus be a Reverenc'ta 11 --ani;:i the tea ·. er s ·. · · '. · 
r-01:e~med.el-. ( 14) 

• • .. "' r1y·. (strqng hwn~nisti.c;:: Alt.houg)l th~se a.re not part1.Cu..1.~ ·· , 

h t ·h. ev._ ._d."'••. ,,,.. __ ,e·_ 41e·. _;:.t,. ·t-he.· ea.rJ:,_y pre.s~noe 0f a: 0 • a.r~cteri:st.ics., ~ "" .... , J. "" 

c·on,ce.rn for student at.titl,l,de~ and .int·e:re.St5·• 
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concern with tea:o'her.-,.e:ffe,c-tiv:~n.e&s- is P.resen:t. Likewi.~e 

,1•· ssu.e.s of th~ cruoi,.al i,mport·a·nc·e o·. f - S'"Pl;\. ort -~ •t· ·n·-- .h . . • - • . • • - · · · -... · Ife · , ~n · . e . ome, 

the 

pare'nta:1 :invo·1 vemen't .l.r1 educa.ti:on,, q.il:)~ the .J,ike are al.ready 

present -a.t this ,,point. F,inally , . at the, end of the gi$CUSS,fon 

oh Ma_yer·•·s. prel?;e-r:itat..ion, ,a Rabbi Henry :Co.l::I,~n s-qgge:s:ts ih 

12ass.j.ng that usd.'h$J' pictture$. on the w~l;Ls, as a visual 

stimulus, <:g._n j:,e, -"g. ~ery '•e.fif:ectlve· ·way, to g~t cnil:dren • s 

att'ehtion in the Cl ctssroorn-.. ( 16) This early sen:~itJvlty tb 

,st~de,nt_s i$: not;, .ho:wevr~'r, ·repr-esentati:ve @f tbe cc.AA er 

Ref-~r.m Education in ge:nel:\a~l at th:is tirne~ Ra-th~r, i;t. i _s; o~e 

6f .a few su'Qtle treri4s that a·r.e· preJrent in these early years. 

The· ina0nsis:t::ent n ·q'turce q_f fn,is. early trend 'toward a 

hlllila.nis,t.ic a:ppro·ach exp-:1 .. a::ins a:n editor.ial .art±-c;i.e 'by: Rabbi 

Alfred T. God,sliaw _i_n 1906, entit.Le:d ; .. !' • .Rea.chi.pg '.the 

Ad'el~.scen:t::. •• Therein., Godsliaw r~(~o,gniz~$- th.e need to ·study 

the nat.U;re ahd needs wl'fi-ch ar~ unique. to a:d.Q'-lesc;::e"Q.ts, • ( 17) 

Though not at a_ll hUJ'.tlanisti,c in its· s,ugg,e~ted me-tfl,Qdel .o.gy' 

G.ocishaw' s a:rt'iale sugg~i:;,ts t :hat th.e teacher app.rt>acb: t.he 

.... ,.i.o-1 .... ~-•· ·s·_ 1·· _ .... _.-g·_: i' ro'· ·ag· -;.• __ ""., ,.,,,,_ t_ i_ on and. feeling. n iu . e ~uol:·etscent, 1.4 U ..., ...... 

Go.dshaw.' .s 

his time. · · 1 and :fai.ri:¥ 
H... -- . ls '::l "'e· :tra,i'i it.l:0:tta __ J,S' ,goa, · "":.. ' .. ~ 

1 t some -intuitive 
non-~umanist:i,c,, i;,ut his conc:e!l::p.S ref .eG : 

'b.:u.man..tzing int:er.e:sts. 
to es:taoi:i-sh .for the fd'..-rs.t .time a 

In 1906 'the eCAR- vo-t~4 



committee on Religious Schools . 
This ne:w commi· tte.e made its 

first: re.port to the CCAR e◊nven:t' 
. . ion of 1907; its findings 

reflect the state Qf Reform JewiEh d . 
e ucat1ona1 theory at that 

tirn~: 

( 1 ) 

(2) 

(3) 

(4) 

(5) 

Jewish Religious education in_ 19.07 
to. general educa:tiqn. ,i is "adjunct 

"Formerly Jewish life and t , . · • • • • raining 
involved the whole of life and n 
all of i't ." ~ennea;ted 

Teachers must know their students . 

"The ultimate purpos,e of teaching is .- t 
1 . . t • · • • no 011. Y o give .t'n.formation, but a.lso to 

sharpen the senses so ••• the child 
may· use these intelligently fQr .right 
ends. • • (T)he m0dern aim of education 
is the f~rmation of cha:racter, • • • ,; 

"The right teacher evokes int.erest not by 
his frown or his smil.e, .but by the character 
of instruction. The subject must engage the 
soui , . • • ,~ 

( 6) "The principle is th.at edQcation assi·sts in 
growth of person•c:d.ity a_nd the subjects· 
taught are helps toward that growth.'' ( 18) 

There is. much implicJ t in these statements which, supports the 

idea that these rabbis were beginning to realize the 

necess.i ty of certain humanistic c,oncerns.. They realized that 

Jewish education waLs no longer the primary element .in a 

Jewish child's lif~ . Thus, they qallect for cooperation 

between secular and rel igious education. The statements 

concerning the teachers' knowledge of their students and 

teaching style indicate ari early tendency tow-ar <ls-

ch1.' 1a Most str1.'k.1.'ng is the explicit statement · ~,centere.dness . 

that there is more to teaching than giving cognitive 

k: · .,nmanded upon., it is 
110:w-ledge-. Al thougl). the theory i .s -~~ 
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af:feqtive know.ledge?. 

Y:et , i,n the fina:t pro.~.esal .of t _hi·•,,i;l_. committee, 

tradi t'ional p,edagO'gical t:heo.ry rule$': 

,,iTh_- e fo.1_1ow,1ng·- ,a.,h-es'""·S a ·r_·e Y' = s:i:rbmit::ted,; 

Th~ f1:lrpo-a;e of the 1.Tewisl1. Sa};,bath school is to 
s .ei±ure the c.ontinuity 0,f b,be Jewi:,sh i;{ie,,. . 

,( 1 ) To . tra;i11 the yeung into,, th~ Jew·ish 
mod~ o_f l t ving 

,( 2·) Tti. give b1f,0tmation as- :to Jews, a:p.d 
Judaism. 11 (19) 

the .Il\aj.or con;c_ern Qf tbi$ •¢:oJomi,t1;:ee is t.o join tJ1e e .f'.fortS.• .o.f 

secular and rel-igious education so as· ·to brlng uIJ,J. ty to tb,g 

;l.ifE;! of tp,e cp:,,ild. ''The d'istinct tive: -function of the Sa:bb~th 

sciho<l l ls t'@, a.ff'ord .a ~,pec'ific;al:ly Jew.i,sh influence: • .'' ~ 2Q}, 

Jewish ed'tict;1Ji,on ~h<;:>uld thus. aid i,,n the t9'taJ;. chara.eter 

fo~mat'ion PY· p.rov-i~ing J ·e:wish cogn:Ltive Jtnp~iedg.e, ,Which will 

hei.p •sha'.pe per.soha.lity. Th,e pl'Ll,.l~-sophical, approach,, then, 

ha:s a sm~ll (ij·~gree of lrrherent n,'l;)J(!:~ni:stia c-Qncer,p.. Stii1, 

th.e m_ethodo,l.og'x reflect:e·d by the :,oonun,i-tte-e is_ .enti:re.ly 

·n ~ t. , · t · ,, ·· ,,antj cons'istent w.i th, 
i::,eu_an ie-, n9n-l)timani.st:1.c, ~ogni. : 1.ve, 

~~cula.r educ.ation. of the day• 

'!,'he· years· 1908-i 9i4,.r: ~i,s refie'c:ted bY the ·ceAR 'Yead:Jook 

~d the ~eports ·of the C,ommi tt.e·e op teiigi0u:s ··mtµca:tiohL, we~~ 

. a . l -i· ""'.:t o-f :s,peeific conqerns and. 
t?r:unaid,ly sp.ent qevelqpih'g 0 

'L'h
·_,·ese- i"", ,_,.,_. ,u_de·_d >?i.ew_· te'.Ktbo·oKs, religi.on Pro:n·ose·, ..3 , 1 ·t ,, ' n-.a.1.- H , t--, · • ---~ so 1,;t 1:ons,. 

t d. •. ts· to religious 
l• ,.,, ·-..,1•·--n•t'f mo· re s u ·en , 

....: 'the pul:>li,,p ,schoo1..s, attr~c,1.- 1!!] ' • · · -
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s :chools, and ~n.ifyi:ng- 'the- ef.fOrts g,,n, d 
res1:rur~e.8 o'f Reform 

Je:W:i$J.l e<lUeati0n. rt is. not u.nti1 191 ;I ·_ 
• · - "'t that "'"' •. ,. i.;..ue.re 

ldeo1'0,gi:.ca.1. c0nc~'.tn within the ·ca.11:--m ,,.,, • ... 
~-· ~' · l'U\- \.liOlllml.. • t-t_•· ""e' • 

c: on ij~J,J,gio.us 
·e,duoati'oh 'ho. aclju,st 

~ducati0nq.;( thef(Jry. 

J~e·f ornre·d ·t· • · : .: ·· · • -· ,uca 'I.on to re· _fJ... e· •c·t th:~ latest 

In a sympo~'ium. held at the i ~l'.4 

c.·.oaveniti.on , D'.r. Henry F·. co· T'<e' of ""-h ,,, , • , 
. •I;'.. , •· 1:.. - e ~e1.igro'". s · E'd i ..... . ._ uca t .o,!'). 

Association, a~ .int~rfai't,h orgari.izat_.10. >\' .. , · s.n .. ·o·., .... 8 . A• .v. ~ to the CCA:R :of 
~ ' -.~ 

'the Late,st t.rend'.S in :religiqus ·e:.cl.uca.-·,t,;_,• .. on· •. ~- He spea~s of two 

(a:.) A New· I:nterpl:"etat:ioh or ·Education--We 
a,re ,alJa . .rtdoning rig;htty tl:le: info:rrna.ti:.onal 
~deq~ o~ e..~~·cc{.tion, a_:ri<a r?l~OP't.l.ni · the · · 
:i.oeal 0 ·:f 11;{~·, :ch~:ractE;?r and: p¢rS'on..al 
re.s·ul. ts·,. 

( b) A N~w. I •nte;r:pretation o.f Relf.g:i¢n-e:--. .., ·, a 
r·e1ig.ious in.a.n ( i,-s}~ • • he who ntanifests­
a ce~tatn type ,,;;;{ ch~:radt,er q.b.d. make~ a, 
c~rtai:n t.:ype of c:onta:Jb.ution to 
society .f 2i) 

Cope raises. t.)1e two ciµcial issue.s .. facing ';ir~-itgi ou~ 

educ.ati·on , even. ·tppl;ly. .Fi~st,. what is meant J:>y .eq.uaat!.ori?· 

Cope su~ge.sts· that the i .atest theory, of his, ,day . .i:nd.i-oat:~s 

th:a-t: ~du~atian is n,ior~ than mere i.nst~uction in a cdgni tiv.e 

ate.p • It inc!udes ntor.al, pe'rs:ona·l .ity, ~:nd characiter 

educa tidn as we 11 • s·econd, h;e lfa).,~es· the· i~·s:i;te of the need 

t• .. o·· ·.·d.e- f".··_."".-· e • • ·• · · 1~·g· ~ous- ed··u· c"at:i'.otr s;vstem, .,_~,,. r.eii,giop J;n .a:ny re·· _,,; ' .... · · . · · ·· J 
He 

answ:ers t.ha:t relig:i.an is far more tb.,~11 p'.i,ety' _prac1;:.ice .a£ 

'kn.o.w-1~dge_~ aeligiPn·, £or cope, ·and for the .m:o:a.ern tl/leo.ri·sts 

f.. •· charaeter ef a pe:rsS":Jn , . 
. o-:t: whom he .speakis, is 'the entir-~· , · · · 

, .e· d" · J;.t · · ent· of •society. 
Ji a .;J.hg to •apti•o.h f.0r t.h~ pe.u. e:rm ·· ·· · · 

th~ respons.e of cc.AR 
Mp~t int.er,estin,g, fie.wever, i's 
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I 

', 
I, 

a ,-a.rtiaI ag:r--:e~ment ·wi'.th Cope, s th • 

Rab.bi. J L u ·. • • ~•lagne.s e~presses 

. ·. es'is:, 

,sigiiif ia.artce o·f Jew;j,:s''.h equca;tion: 

.r{agnes re.cogpizes the multi-f'ace.t.e.d need fo·r Jewish 

,educati.on;. J ,ewi~h ed.ucation, .. :Bo.r liim:1 is zyepe~sary. fpr its 

own sake, for the. inalxrl.qual 1 .for the ·s .a~e oi Judaism, the 

Jewis··n . Comrnuni ty.,. .and the .w:Q·rl..d. This .e:s:s~nti.a11y 

~n:oo..rp,orat~s a stu:dent...:..C'E!'ntere.a a·pp):oach, .b.:ut. apprepria.tea 

the5 student for a gre?rt:er .p~rpose! This .is echoed by· Rabbi 

Loui$ G;rossman,;. o'{ ·T.ti,e· Tea.che·r"''· s ~ns~itute of 'HUC,. who st.ate.s 

tha·t '"Jewis:h edueation. 'aims to recruit youth i:nto· cousciou.s 

member'shi.P i.n the catnnitrhi.ty ·cir Israe:1 .• " ( iJ) Gross:ma,n. 

sugg,~.St$. bhal: a.s a result pf ,J'cewish edliHiat•ion, st:u,dent:~·· ca,n 

· ~ h "' · · 1 · Fro.· .. · • .,.e.v. e ... r ., eoI1•Sc::tous:1y c11:o.o·s,e to. be· part 0.f ·the Jew.i:.$· u.eo!) .e.. ,. 

the methodoiogy· .he propo.~._1§s ~:enters on teachets ·, teaching,, 

arid t.he "s:cientif-ic tr·eatment of ReLigio.us E,d;u,c::q'.tion. " {2'4 ·) 

.One •m'u:st assume tha.t pe:-i.ther ,qro.ssin'an nol" }.f9,gnes f ul.:l,...y 

a,acept-s or unde-t",st.a.n.ds the full .impli.s~a~ions 9f cope' s 

pres~ntati.on,. 
er was as· fully 

Neither G.-ro~smari rto.r •Magnes, howev · ' 

i .nV:'olved with mairts.~~eaJn Ref orr.n 
Je:wi.sh Education. a.s R,aj:,bi 

G t .h. e rjAHC JJ_epa,r-t;inent 
:eQrge Zepin, then di-rec;t;:.qr of 

of $.ynagog. 
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of£ic-iaL position of the UAHC. com:::,e·--· . .. , .. 
- · rning iefo·rnr ,:rewish; 

~citt.ea't;ion:, h,is s:b·~tements ln ·tbe" L~'l4 :Sytttposium ··are. 

l)Q~ticu:larlY .:unportqnt. 

R/(=l±gioµs e:a.uaation has· beson.r~• .t,::he· p.ro:cess• o.f 
aaJusti.ng a man to his e~vi.~.onment so tb~t: _he· c.arr 
l;>.a~.ome ,0'£ the greate:$'t se.r'1i.t:e. to so_ciet;y; (25) ···· 

He;r-e Zepin m~.re'l~_y' ecf:roe:s the words, a.l.rea.,c4.y ,spo;k;en by Qop:e.. He 

realiz,es that there. i~ mqre, to e<Jucat;ion titan tb:e simple 

t.ran.s~issio.p ·o;f cog;nitiv-e ~no-w;Le-dge. This is, the first sb,~·p 

in an:y htlm.al'.iist'ic. appro.ach, but it is his n·ext w.or<,is :wJiich 

·spe.ak. f ,ar more qiear!y to the ;s·sue: 

From 't .h.e !P-Pin.t 0£ ylew of ooµtent,, theire'fore;- the 
religi·0us ·eclu-a·ati'<r:>'n whic-h we errdeav9r, tt:?- ·g,i ve a . 

,•chi ia hirs now· oeco.me an: attempt to, .a·e.q,u:aint. a chi.id 
wi tli its own sou.1--in ,other w.6:r:ds, to1 help Jbe 
cntid re.c\1iz~.' hlmseJ.r. (26) 

T:he ±mp:a:ct of this, 1.a'.St, pn.:,;:q.1:;fe !s mu,d)1. -{:'l'~ron,ger today, 

• ·• , t1' m·e 'r· o·. th_-.· e . modern certainly, tb~n it was 1n Zep,i.n s ·, · · .· • 

edu~at.or, "to, n:elp -~ CQ..,i1d fea.t-ize hi.ms~'lf 1
i is a_lmost a 

-·•... ' '.\. " ''t """'sonate·s w.ith .c_lich,e ,· cl.ear1y: a humanis·t:,i,c a_ppro-acn·-: 1 :i..c · · · •· ' · • 

· cr " ti v::,_ .. ,8.10= , 8 1 , ""io•n· . ., a· n· d. = u .of' rn0der-n ~~1.Uttanis .·c 
J'.l.._. ,.. ·•~se1£--act~'~ _1.z:a1.,.· : -· .,.. -

tl>d "- ·• · , ·s .,.,,.T,1'"'1re.r I in a:t 'tr:lb1.~ting .. ,,, ,),""a>';;~ .o·n· . o t be .c-.au_,1..-1.ou ,. · J\lµ,•Tl•"" ·.V, · 
'"'"' 1,,_,,, .'• .• ne mus . . 

'Inore· to Zepin1 s ·words. than he origi.aailY inte.ndetl. H~. 

Cla:rifies hi$i own t ;hougl:fts:. 

. . , ... , has re:v-ampe'CJ qur . . 
• • • the .sbudy of ppycho.lo~tY , n. w~ nave departed 
d .. . .. s •s · of educatio . ~ -· z::­. :1.storted .,p~oees _ e ', '. . . h: ,t knowle<ftge, cQnSlS·,;.S 0.i: 
f'r,o~ th_e t{me-~vr.orn .. ideal :-eiveQ ~nd f ,.orrnql:9-ted by 
a b0d_ 'v o:f i:nforma t.1;0I1 con~ .h- ~·i· .-1 'by a' proces·s 

• ,;i , · • . , . • . : t.o the e ,... u · . . · 
adu_l_ t,s .~nc:i .a ttaolle:d · . ~ -•. ·ar.t:ed 'f ro:m , 

· · We nave o:t.lep. · hild is 
lhae~l.ed ewd-' :~~'ni3.g~a.!~~ee'pt. th.~'t . th~ m.i,nd, o:t a c·, ., . 

• , • .• ,.!.I. \J,,I .• • - ' 
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li~e-.~'.?l ~hj.,;t;.~ un;wrttc~n p~gi: '. 
from pure w:hi te_. • • ( 2'7) ~ • the pag,~ is, ;far 

.m•or Z-ep· in" t-radi tion and h .. 1' s:L.o~ "" r· •e·. ,. .. . . . 

.r · · · · · · · .... -.1.,· ... in the- c· '\..-11•".'I . 
- . u,i. ""·• This 

the·orY. is. alme.st Platoni.¢ in it · · · · · · s a.pproacb. to lea:rn~p.g: 1 

·n"" .. m.-· eiy, tfte chi._·_ .Hi ·al~ea_d_y· 'n·a· s ';;;.•·th··· • 
... '.fl ": , · ... i · :l..n h.im. all 1;.'noT.T1.· ..:J' d 

I\, . '· "' • euge, ,, art. 

realization •. 

-zepin. be.J;ieves iR. tbe et.ii.la,, the potentj,ai }a.1r.eady witliiin 

each pe1rs.an . Yet it is intr.;i;gµing that his ~hilosopliy 

remq._ins pure:ly theoret.i.cal; there is no·, eii:'idence that it. i's 

inc:!a~po.r .a ·:i::eq in:ta.· the adtual -~-.r,a.ct-i'ce of Re:form, Jewts!f 

educatiQti 'in the mai~. m fctcrt-., tb:e CCAR Cqmmi'tte~ gp 

Jtei.igio-u:s Ed.:i:;1cation,., after, heartng, Zepin' s pr:~se-nt.at.i•<J.n., 

continues to focus· .on mat.eria.1s.,· texts,. qua:n.t.±t.y of s·tttclentis, 

and: ,ctqgnitive gq,als. One m\lst. assufue that the:y do·, not .agre.e 

with ze:pin eno'ug) to put h.is theo,r:y into pr,abtice .• 

The ye.ars 1915-.1922 were· •a pe:ried .of som~ d~gr_ee of' 

c-naos for the c.eAR in. every: respect,, .and. tb:e.: e~u~a:tlonal 

lite:rature in the .Year .. book fqr .t .his pe:riod re,f ·le(Ct$. this· 

World Wat "1'.a.s raging overrseas·, an.a education w.as .nPt tne 

· • · · • ... e. ·1±g· t ous 'l:.eaders i.n. the .Pri·mary. cbncern 0f po1i:t1c:al 0 ~ r · · · · ...... · · · 

.p_rilfi:i:ti'Y epncer.n. cif re.ligi.dus 

eA • . w~ 1:.;hin Ref'.ot:-m Jew:ish ..,.;¥tea, 'to'r'$ , part ic-µ,l .arl y tno,s·e r . 

• . . ·i"'g· ,,.,,resence o-f rel.ig·ious ea~g..r;e·gations-, w.as the J,,.ncr?.~8 ,.,.,, · :~ . · • · 

instruction wi~hin the pub.iic sdlic:iols • 
With th~ 1:~~ge 
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'' 

An occas.:t.9rta.l st:atemen.t, how.ever•, does supppr:t the 

:thesis' th.at h'\..m\g.:nlstic tendencies 
we-re pr-e.,sent... ltor exa.:~P.le.,: 

in.. 1915 a ·symposium on "Cha,;in1cter B4fL<Un.g" "Was 

the. aQ.p.vention p.r9"grg,m .. Rabb.i .Ji,ilil!,\S Rap.p.a•per:t 

re:J,.~Y?Ult • 

inel ud~d. in 

~~ung ~:Ln.d~., ho:weve~·,,. ~r.~ not s9 m.ucl.!· to. ~e ,fi .1-led 
w7t1'.1 . kn~w.ledge -as to :Oe ,1.nspJ:.red. t .e e.f .f~tt, 
d1sc3--r,;>~1.ned. f.·'?.r;· ac~s «?·f lovE?· a-nd Jsindrtzeers and 
•saar+~i~e-. . E~ue;::at-1.op m:as.t ~e• .dee.p.er and br0ade.~., 
r:each:l..I).'_g 'the inner ma.n ,. must .. reach and touch· -and 
de-.Jelo,p :the_ whoH~ man, the head, hand· ·and 
·hea i;.t • (.;U~ ,) 

T):\is La,st sen~enee sounds very b,umants~ic, ~n i:ts· cop;.,cetn fqr 

the who•le ·p.e':rs-on, cognit.iV:e a·& we.Ii a,.s , affe_ctive.. Sti.1·1,. 

Rappa.port t _s argu:i,ing for 'the beachifig Clff histqt,y, :anq ft ~•s, 

i::n tqis con:t.~xt tha.t he mus.t be unde-:irstood •. His· ph'.i:'lo:sophy 

·may incJ;·uae. a br.oad, open.,-rni-nded app:t<-oaqh, }out he st.ill s:eems 

i.n;t~n:t on co:nv:ergent tl)inking. Likewi.,!::ie., P~ofes~Qr Moses. 

:But.tenw;eiser speaks in the s,ympo-Sitim ·dn ••,character BU'.t,l.ding 

~-P.d Efhi.cs. •~· He a~i ks " .. • • hoy to a~ak~n. iti th~ minsl o.f the 

. , · · · · · i · d · · 1oned et.nic.s o'f. y:ou.qg• AA und~rs;t,aJ,np,1.~g of t.he- h :,ghl{Y · e'V(e. · .l.'- ·• · · • 

t e. a. siiy. be do.ne by 1a Prophetic r~ligion. T}iis, • ~ ~may mo,s · 
, • • Ii (·29} 
·fre,e and int.e;J..ligent use .. of the Bible,. • 

But·"-· . . i .... . .. d .. ,,.ith· Proph,e.tic "Et:hi0$,, .and pure 
· 1.-e-t:1:we ser 1 .s con,o~rne ....... . , 

B · b. . . . •t · ·.vested in .t;,he• chj,ld as· a 
l.. : ie·., He i ll! ce,rtainly in:o~ 1:n: ei , · · 

'hUXn:an pei1J.g. 

t.he ap.r.,arent 

t. "'t ln whieh much of . . 1 . 1· s the con· e""' . This, i;:l.ea.r Y,, ·. · 

. ;• . .h . t · may be ,seep:: hwnan1.st1c t ·. eo Y · , 
It. is effe.ctive 

eantel!'h-ori~r1ted rnethodalogy. 



I.n 1916, another CC.AR Symposium was held . 

this time was nThe Personal Side of Religion." 

Th:e topi.c 

Rabbi Henry 

Berik. owi tz introduced the session · 
Wl.th a rev:91ut.i:onary 

statement: 

©ur Religious Schools, have made no.+·ab1·e · r · 
Wh · · h · d :i: • . ·1,.; P ogress. . ere we . a .Lal.led mo.st is in our over-e·mp·h · 

h · t 11 t • . as.is on t e 7n e- ec ual si~e of religion. To know about • 
G?d is not ne~essa711y t o know God. To know the 
Bi1?le a:nd Jew.Ls~ H1~tory shot1lq be ,synonym0u5. with 
being an enthus-iastic and loyal J ew. To secure 
this result, we may utilize all the apparatus of 
modern psychology anQ pedagogy and yet fail unl~ss 
we put ou:r hea,,rts int.o our teaching • .(30). 

Berkowitz's very. pe-rcepti ve analysis rev~a·1s one ele:tne'ht of 

the problem. One reason for the apparent lack of congruence 

between the· sp·oken _philos.ophy and actual practi.ce may oe 

this: Reform Jewish educators of Berkowitz's day may very 

,well have expressed' certain humanisti,c or .progr,essive ideas 

regarding teaching, but in the classroom, they .did not "put 

i · ' " In a-ct•co-::. 1 p._. r a"'-tice, the·v. their ·hearts into the r teaching. ....-+ .... ~ . 

fell ~ack on traditional attitudes and approaches. 

Berkowitz offers a s .otlution to· the ba-rde9 t. problem of 

religi ous educatton--the issue of bringing religion to ·a 

ll.. f 'e of the chi id.. He, sta:bes 
per,songl l evel , as part of the 

that ' f 1.'t brings" •• • our personal-
r€ligion is personal 1 

:lty·. to· the divine Personality." ( 31) 
"L , •• into direct relati on 

this Euberian sort of 
The solution he offers, to bring about 

t be meaningful ~orship 
.relati onship with God , is fQ.r there 0 

· . h life and education within 
and ritual , and an effective Jens 

to make Jewish education 
The idea is simplY. 

The icteas of John 
o , h Jewish life. nee again synonymous wit 

before his thought is n · rtt ev:en e"1ey can be seen to be· prese 
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.1• ,..,_.ccirpor,g,teq into Reifo.ftn Je-w:•i""h 0 . .,;.iu,,, t .' . , 
..,. · 

0 ~ · ""a .-. iona ... l th· •·· eory. 
The other- sp.~akers,· in f.'he 191 . · .. · . .. . 

· · 6. sy:m_posi um l1~~rwis:e 
rel"fl·e.c't t:.b.i!3 em.t:1ha>sis u~on edue t' 

. . .. a ion ·throJitgh Jew-i·sh living. 

~~b~i Abiram S;. Isaacs rec.Qnttnends th3lt the. l'l~me! 'q:an .se-rv.e as. a 

"s'\1gge$•t;ion'' f ·or ·the ohi.ld in at least four way-s: Cl.) 

Exam:p.l e 1 .( 2 .. ) 'Tr:a.d i :t-i,iD.n., ( 3 ') Symbol , ·a,qd ( 4) :Atme·sphere • ('3 3.) 

I$q;<!C •·s . theory reve.als a beh.aiv.iorl.st leaQ.:i;nfh inso,ra.r as h~ 

s;e;e.nts to• t1:lf.:spk that t-he more a e_.hi." t~. .; · · a· · ·· • · "" 4s · ,expo:se • to Jew,i:,s.b 

,t.if e, the. more h.e vi.11 appr,9p:d,at:e it f.or himse:Jf, 

Apha H;ilieI Si'l.ver, in his ta-llt ·on "How the ComtnUl'.l?3.1. and 

·social Li.fe May be Ma_qe to H~i.p 11 nqtes '-th..at 'the en:t;ir.e 

t.he suprem:ac:y ef 

J ·erlsh li.f .e a-s: a pedagogic. ag~hc1' iri the dev:e.1.opment. off 

reli.g.ious chg:rctct~r. , •• -~' (34) Thi.s ·is an. a~cu.r~t~· 

observati on . Reform Js?wi,·sh e~qucati-on, '.however,, ce-~,l.u· .p.e;ve:r 

f.unet,.io.n ih this -rnai:i-ner, for J.ewi.sh life f9r .man.cy Reform Jews' 

has ai.~ys been a pa~t t -im:f;! act!ivi-ty.~ This i .s a ·p,-robie~ 

:which h~$ long faced the R¢fo~ edu·cationa.l e,stablis1.1tnent-: 

n th c· 0'"'° in. 1916 dYieoses to,, J:\:a.tne:r .than face th.is- pro.blem, .. '~ .. ·~ 

·a,ecept the, more t.radition~l. ineth@dology vihi.le at.tempting to 

b , d' t · · n This .ma.y best be -ring about a mo·re humanist:ie e: · cue.a- 1 ·0 ·• · · 

s11m- • . . . h . :.::I'. of ·t~e final 115yrttpes-i-um0
'
1 speakeir; 

':"'l'-11ar1.z_ed by t . e wor.c;,i-s -*1· . •-

Be . . · d t'i.t of the B,roo~l.y--n, New YG!·.fk · .riJa.min, Veit,.. then su..per:i,nten · e · · · 

Pu_blie Schools·: 

. _ . . d.s .for i ts· te.a.che:r·s is, 
Wpa:.t th.~· rel.1.-gJ.o~.s ~ehool- n~~esentatlon, . ·more ways 
ropre concrete ma,½<e:°1.aJ; .. for P, ,t r.e·t. te~.cner.s. be 
qn,d means of crea,ti_ng i~ter;~!r~ is a ~lftetence 
d..l.recte~ to rememb.e~ thaJ t · ·nd r.el:i'.gio4.s. 
);)et-ween religious e·du:pa t:1aon ~· .t.itm:--:-a deve:lopment 
}q),Owled-ge ·• We ar.e a'f ter educ.a 
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o•f the processes :w.b.i_qb.. cr.ea"t: h · · e c .. aracter • .( ~~-.) 

The goal.s §G\11:i<l more bl..l.ma.nistic, · 
rn.o.,ee st'IJ.Qe.pt- ,centeredl, t .hctn 

the· metn~'do1:ogy. The de,s-ite, ·foi:r -- -· · conc_re:t,e ma;t.er1'a.l; 

~e. cJmi;que-s ,. -~tc-. , i'.e.fleets· l 
I,; , .•• , ... a . ack pf ~ooabulary in these 

early ye.a rs. Humanistic and e_ ven_ p,r;ogres:rive m. e·tho·,:j'"'l·o ---· · .. 
. • -~"¥. • SfY was 

~ot y;et availabl.e , to. -frh:e·~e• ~·d-u.c:ators. 

The g_r9wing aqncea;n: ftfr a mere ef,£\~cti-ve and more 

111~.aningful Jewish educa_t.ion ~a.a be seen- :1·;;. Rab:t;··1.· L · • · .. · .u - . ,, - OUl.S 

Git"os s.ma.n_' s ·0 Me_ ss·~1.g_e• ·of the. .p_- · res. :~·,de·.n·· _t•" to .. ..., the CC.AR Cohvero.tion 

in 1919.'. Dis.turhed by the v.ar raging in Europ.e:r Gr()s·snia_n 

criticize& the Ref.o.rm Sunda:y Stt~ools tor the i•u.n:r~li~yahJ.-e 

-flaw-"· tna-t .. i -s the; 

. . • impliaation that tel-igion and its F)iet.ie.s are 
d.eta.cll.eg a-n.Cl i'so1·ated facts.. • .Here is a ·reta·rm, 
an. .e:cftu.ca.ticyna.l reform-, w}:l_lqh it ts t:he- 6bligation 
of 1;his Cpnf~r,enc~ t.0 _gui:qi: and achiev,e.. Juaai~ 
i.s in the textur-e ef .a.1-1 •cr.f ii.fe·l • -. • (Ju.dai-sm) -is. 
an a ll-p~rvasi~-e,. motal;l.z..:Lng,, .ap,ct, • .d.-ntel­
l.-ect::u~li2ing, ,of the whb'l:e ~t ·:the so.ulr and the 
prQblem '£9:r -µs is t,o. r.es•t:ore Juda+srcy to the c~atJZe 
{:;)f the educational i.i£e of the child- .and' 
,efUd~tiorial int~r~s,t in·to tl:J.e cent.re .'Of th~ Jew:iS-h 
conilntini ty ~ {,36,) 

G ·- t ·-""· ..... ·q.:c. AR.· _, s~t--s the s_ tag·,e. for t._he _. rossman, as Presic:len~ o.f n-= . 

c6min:g yea-rs. His e./iuca~:i;o_na,l chplle.nge is a g·ran(;i on?. le 

P'....,_lll\_l"los· es.· • t·· · · t · • · · f the child• ,s e_ duq~t.io.nal lif,_e, .in "'"'.t" . an in .. ~g-r·a: :1.on o . · 
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of today." ( 37') He pll'.'opo.ses that t'he ,CO~-'t""\ = ab©µid e.stab1 isb a 
nevi' .cQlillt)i ttee. to inveij.tirl'::>_ • te ·the· 

l=i'"' · , · current ·sta't• u· .. · f t""' , •. - · - . s, o .ue $t:incta¥ 

Scho~ ol. His g· .. o.aJ.s. are qu_.;:t .e ""-"" · r · ·· 
,. ·. · · ... !i-' ... ,.,g ess1.ve, q;nd action ts :t?L;k'.en 

as a. res-ult. A ~cn.mni:ttee on: Re,ligioq,s Educat1._' 
0

_, n . 1:s tor·me:d,,. 

and a prom.i;~·e· i$ :m~-d.e to brip.g a report to•. ~he ne~t 

cgnv~ntidn. 

The 19-20 ·Re_port o·f the Com:rtU._'tte __ "" - ..,; · · -.. P~l 4,el1.g1:ous Edudition 

tq• the, CCAR O'onven-tidh reflects ·th~ gr-0.wi:rrg cone.ern for 

act:otttplishe-s a number of objectives. Itl :s'i.:mu:narJzE;!.s ~11 the · 

educ.a,tio.i;1al acti-vitie:ii of the CCAR since its inception. It 

e:'alls &tt'enti.on to t.h~ fa.ct ·thg.Jt the l8.~:S-iff96 ·11 P.,ian of 

Instr'uctiont' " • • • i~ the. only aatua.1 a.utr:i.culum a'l'>:d p<.tan 



Tnis very cl.ear stateine:nt S'Uffimari'. . . , 
. .• ze.s the g.~a ... l o·!/: ·n:·· f · .._ 4e· orm 

Jewish educat.ion as. ~ nttin~cogni.tive 
. . - . , all--ijn:compas:{3i'ng 

,en,t.eipri-se. de,signed to fuse tif d · · · · · ·· e an f~;-ith. A ·con~~r;n for 

uJ,e,wisb selt"-censc.:i..o.usness,11 is · · 
ce,+tarnl:1{ a .S't1;tde~:t-.cent.eited 

,approach. One~ again, ,even in tit~st~ e•a.tly yeaxs, t.h.e' 

phi.ios.ophic·~l approacb to edUG:ati·on .te.fTe.ct.e· . .. d. \)... ,_ . . JJ11Y t:ue CCAR,. is 

towar·cts the huuna:n:.is:t.ic end of the educational spe:dtrwn. 

the ¢gr ric uli;;µn a,nd .JT1eth9P:o'l.:ogy Ueti1.;Lz~d by 'Re.form edu~at0r.s 

of the G,i=lY g:e,ne_r~a1iy d<:> not. refl:e€t this,. 

The final objective of the 19'.2() C9nunitt,e.e' repqrt fs to 

ch~llenge tl).e Re.form movew,ent to 1Jnify 4nd 9rga11ize a.11 of 

its· e.dU:ca tienal. ef£or,ts . The 'many pra:ot.:ical, s.ugg~s·:ticms. ma:cle 

±r:i. this rep0r-t in~luq? 'the 'forrnati.on of ·both a N.ati·ona•l 

ted.e;r:a:t,ion ,of. Jewish Religio1.1s. •S_ch0@',1.s a.n,d. a High S.cho..ol 

~e'Warement,, :the p:r.epar.ati'on at. ,a special Pr:ayer Boo.k and a:. 

Jewish. bi]aliog.raph;y :£.or ad0Lescent.s·, the r~1;1e.a,,rch. Pf a cen1;>ue 

of Jewd.sh students, cr,ea·:tJon of a- oatal ·o~ of m.ate.Jdals· :and ~ 

'lROnthly m~ga zine, ahd ma1iY :0th~:r mclt:e.riaJ;s . ( 41 } the ll'\OSt 

p·ro~uotiv~ _res~l.t ,o·f the, r ·epo.rt -is. th~·· .sugg:es.ti.¢.rt :that ,tbe· 

r,,11 y.,• · th·e · a1.; d... ""'.· .. ·f Yo\ ..... "' . • fe·s·.s,ion, al. edlic'.ators ,a;p;~ 6 '.c:mC and •OCAR enlist. "' t-'"""' 



'I'o stud,y ah~. to. 
the l aw.s 9 f tlle' 
prima:ry ?1ims 'ef 

£',.0.·.c;:,te.· r's aims ar:e cl.ear.l,J: .. . '"'."". g·n··_ ,.._··· ti·•·:ve-~. 
1:, . "' . .i '-"" .,_ , He has · a ce.ttaih body 

of material h~ .. be.li,eve,s is e .. s$entia1 :far youn.g ·~ews· to •know, 
and the aim o .f educat ion .. r for hi.m., 1;···s t"'' · h · 

.o .conve¥' t a.t 

·ma,.teri~l. Qonve,,rg~nt th:i.nki·h{{ i .s the Q~n:t~·al nhem,e of thJs . 

. a~_pro.ach t,,o ·Jewish etiucatton. 

It ls clear t.hg.t: 1:'.ih~•J;·~ i~ n;o co:r:rsistent single app.roadh 

wi t.hi.p. the '.bJ:·oad $J,ectrum of Ref0.lfm Jewish educati,Qn, by the 

e.a·r1y 1'9'20.'' s. Th.is :Ls· .bort1.~ out t,n ,q; di·scussipn whi~h t .,ii:k.es 

plac~ gt th.e 1'9'21 CCAF{· 'Copventtoa~ EViiluc:1.t..i ng the :needs 

p9int.e:d to by the 19.:20 Pomtn-i.ttee Rep.ort tiisc\a:s·sed earlier., 

the Rel.,i.giou.s E~u¢ati,,.;>n Committee f'or: uses on f .ive areas: 

( 1) Stqndard.i.zat£qn •Of R~foqn Je.wish ·~aucation. 

{ 2) Formation of ah u.mbr-ei.1a ors-~iz,~ti(.:)n. 

( 3) T~e need £·or. i.mme.diate action•· 

( 4) EVal'uatien· ·of t~t,b©Oks • 

( 5.) Phi.:l <:;>s9ph;y oo:· EdUca,t±son." f 4.T) 



e~r.es·s t,r.a,q,i tiona.1, cogni;~:i,.ye con . . . . ,. 
· c~r.ns.. W1th.0u.t a:-;n · 1 • · t .... exp _1,c1 . 

phil,o.s<iphy t¢· guide tf).em, 1:he Reform J . , . , . 
. . . . . ew1s~ ec:luea~o.:rs. ,stUI(l'hle 

arid ~rra,S'ti>' at Whg.beyer trend seel'.{t' · . . .• 
· · · ·· · · · 8 .tno5t ~9-~i..ly aa.-aptabl.e, o:r 

r-e.1¥· 9n the .most firnil.y esta'bl:isbed tradition .• . r-~ the 

d'i.S.C\lS•S,J..On. Which is tecorded in t.h.s· cc7\n v. . , · , """' . . , = . .i; eatbook, num:et-'Ous 

statements· ca:ri he se.en "Whicq s;upp-ort tni~ ··:Gl::>se~vatj,:on. c45.} 

The a-elution mos-\; ofteu o.ff.e1:ed is a a~g,nit.ive one.. By 1922, 

howeverr the CCAR ls fullt coi1viJ1ceg of the need to hire ·a 

fu11-t,i.111e e;q>ert on rel.igious ed14-catio,n. F'lirthe<t'm0re,. tne 

p'o:sslb.ility of fo . .n.ning a jo.int ·uAHc~ecn ce®nittee" _9n 

p!dUcation is rai.sed. (-46) The conJ:etn 9f ma~ of. 1;he CCAR; 

tnembe~ is ·pu.re.l.y P.J::actJ:.oa.J.- -Will the cc~ m.,a,int~,i-n th,e final 

,cont:rol over ·education:al is.sues :w-1 t'hi'n i.nd.i;vid.ua:-1 

i;:ongregatio'Ils?(47)' The ooncerp is· :not with ~llii-Ios.o;P>hY ~t 

t..his, potnt, btit with; p:soii.ti~s! 

Abraham J. Fe-ldma·n concl-udes: t .h.e l~J22 CCAR s'e.ss'ioh on 

•educa tio:n, -wi t.h a I:?aJ>'(§r, if'Visu:a 1 Ai,ds to ~e:J;igi~us :Sc'hOol 

Inistrut:tion. " '(4BJ His arli.~le piepa•re.s . th.e g:rounti .f◊r th~ 

c-hang.e .;3 in ~efo·im. e.gucabion wJ:ricl); wi_J:.'!- •take p•l~~e. a:e 

ti. These inc,l ude: di.scusses·. the a,i<:ros of Jey.j,s'h educa ·. 9.n • 

. ( 1) development :Qf cha:i;:a:dter •· 

:( 2) 

( :3) 

(4) 

. . • ... , t"·al pna1s.es, ,af '.l.tfe • el!lpha,:si s qn SJ?:1 ri . "'I • · · •• · 

imparting Jewi~h knaw.tedge • 

lt . . ti' ng: o:nt.husiasti. c cu . iva "" . . 
±cl.~?l;S and ideals, of Jews 

dev~tto-ri: to the . . 
am~ c.onuttU)l.i t ;y. ( 49) 

For F l,.;i-.•e. · U-11t;:;Vn:.,, ·· ·· · ... ~,.ve 1·· ea·,r: ninc.r cog:ni·~ · · ·. . . . ·.:, 
t · to ~ohi.e~e is the· bes wa:y, 

· -a;s · th,e best 
these aims. Je/wish h:i."qtory anQ 

knowl·eo.g~ serve 

Yet Feldman's arti.cle 



Thougn tai:r:J.;y 

primiti.v-e-, Fe.ldrnan's words re;fiect an early -~e-- :·t· . •·t ·· . . . .. .. . ""' ,ns.1. 1y1.. y t-e 

the m~ed :for a jp.hlin,g 0~ :qqgni'tive an~i. a(feetive 1·earning. 

11 (The) Jew 1·s iq,aa1 has etter b:e-ep.. .a . un.i0n:, o_f etl~cat1cin and 

know·ledge.. .• • • '·' (5'0) Tog~'bh_er with nisi n1g·hly prq~:t.essive 

~fbl io,gr~,pQ¥ F·e1dmq.n'' s ·cone~.r-ns pr;epar.e the COAR for the 

tevolutiort w:hi.ch· the year 19'23 brtngs to :~ef·o.rn\ Jewisn 

Educ~t.ion. 192'3 is the year in, --w-h.:i:dh J)r .. ~anue1 G-~mor.an, a 

disoipJ.e of' J.olan Dewey, ,comes,, on tl).e· s.c~ta!?• 

The Impa¢t of .Game.ran:- l 92'.3-195 .. 6· 

In 1 922, the UAA.d Depa:rtment ·of ·synagog anii Seho:ol 

J!!:x:tensi.:un hire()l Dr. Emanuel •G.~mo.ra.·n ~s 9 .~on:sultant and 

dir.~ctQr o£ Re'f:Qr,m Jewi~h RduciatiPrt for ·th.e Reform, movement. 

Th.e impa.ct. ®·f' thi'S single rn,an $d n:iJs p:n,.ilosopby upon the 

Eniam.uel 

,,.. . . .. .. .. . . . ... ..... Ref or.m Jewish E.4:Uc.atiqn to the ~arnoran suace:e·d.i=d, ip. pringing . . ~· ... 

" .Am · ·•. a ~h~ c\J,:rr::i,~µ'1.~ 19?:ef r ·ortt of education ~o:ng .Jews +l'\ · ~ eric. • 

.·.,..h·· reA ·edit.ad, or gui4ed tQ 
h~ ·produced., the te~tbooks he :~u...- o •. ~' · . 

he s:t1pervised 
frui t,ion., and, the ma te.rta:ls -wht(?se pto'.ductiqn 

. . .. t.h·i·· 
8 

,.,.0untry over: the las:t 60 
tnonopo11.zea Jewish E.dncation in ·. ' .,.. · · 

. . . . ,1 .rly i:rt th.~ Re-form movem¢nt, 
Ye:at,s. N~ Jewis.h child,, pa•~.1cu .a.· · · 

· ~ 1 ast feeling 
. 

i;;.__ ·: 1 ·wi tho'ilt a,.,. e . . 
has S·Pent a:n,y time in Suntlay $Cn0° . ' 

. . , . brought to ,Jew-i.s):i 
th~, =ff .... f t,._ ch·a ... ·n· g. _es ·Gamoran . · ""' .eau:s ·0 .. .ne . 



! 

It is to.t these reaso:ns 
tl'\a:t. t:he, yea~s 19:22-1923 

tnark a :tu:rnd,;ng po.int i.n the history. o-"' R f . 
· .1., .e ·0 rm Jewish 

Rabb.i Paviti. Phili~~on,- i.q his · · 1· "-pre ~ 11i .n.ary remaxks to the 

cciA.R Qonviention of I 9'..2,3.,· ackn· owl .::i: · · ·· -' · euges: thq;,t he. :~a;s now: head Q;f 

the newly repamea. 1"...T.oint Corfun;ikssion. o.n. J:en.,.i.sn Eduqatic;:,n -c;;f 

the· UM.IC '.and the CC.AR. 11 
{ -51 Y ··Tb.i.s si~tnific;,ati_t n;:une. c'trange 

sJ,.gn.ities the O:filcia,1. ·000per:at.-ion, of these tw,o bod.ies 

·regia:r.ding .Jewish. Rel'i~ious Edttc~•ti.on~ In, a.44it-1;Qn, Phi.l.ipson 

1note•s the zj,ppoj.nt,men.:t:. of• D,;r .• EmsnA'~l. Gctm0ra.:n 1rs Dfrector. of 

Re-lig-:i.:ous .E.du9~ti.◊n .of the U.Afl?C, and the. cre·ati.an of -a new 

curriculum by D'.i. ·G,amorap. and iilr. -Slor(i..msky. As ·a doot.orq.l 

graquate :of Tea.eher 's Co•l!eg,e of ColtUnbia Un:i,:ve~s,i-t.y, Gqrrt9l;'i3-n. 

br.oll:gh.t ltis knowle,dge of gen.er.al- e'dueati'onal theory to bear 

:o·n ,a11 hi::s -w.oile in Je1lLsh e:dtteati:on. 

R911a . .td Ki;on!sn., iµ , h:ls r-ece-nt n:octb.ral Disse;rtat,,i.on,. The 

.Influenc.e of John Dewey ~n ,Jewisn ?'duea:tiort in Americ~:, 

therbug_hly q.Cknowl:edg~i§! the imp.or,t?t.nce 9f Dewey, Wm. H. 

Kilpatri.c~, and others ·<:;>n Samoi;a:n's th.ougllt-. ~ronish notes 

that "ThrougFlol;lt nis caree~ in J1~wish E.ducat·:i:.on~. [$amor·a:n] 

r ""'f ' L ~ th. e. ·v· ,.;:e~ .. r s •CDf. n.ewey art~ Ki.ipat.tiok, and "" erred f reque)loly; ... o _._ " 
. • ;a;.,~ b. ~s. own.,. •int.erpretatio!l, in at.te~tea: to implanrent the~ •:Wl.w.1 

.... 

-r ·Th. e ..... ··e, ..1..·" s ·no 'd.o.· u. bt that . G~mo,ra:.n br9ught "'ew:Lsh •~tE;!t tip.g,s • it,( 'fr2) ,,._ 

. . .. ·t . . and psych.olo-gy to the 
p·rogress-i v.e atti tud~~, in edu.ca ._1.9n · 

cf:t'tentio.n o,f the .Jew:J.sh e_d:uca.tio.p.al wo.rld. 

l.."' th-a,t the hl;lm~i:zin~ ....," ,Gam.oran ". • • felt. 

,'As Kr@.nish put~· 

i_a£ i uence .ef 



for numa. nit_y."(53) Thi's 1.· s a key point: 
Garno.ran, from the 

start, sa:w Jewish education as part of th J . 
e ewish obligation 

of "'r;i.kkun Olam. 11 'Through a hum • . 
aniz1.ng Jewish education, 

Jews· would likewise hun:iMize the world. 
Obviously, this 

indicates a major statement 

in Ref.orm Jewish educa ti·on. 
regqrding the humanistic elements 

Gamoran brought the implicit 

humanistic ideology into the mainstrea~ of Reform Jewish 

educ'ation . 

;tn his report to the 1923 CC-AR c · · . onvention, entitl~ 

"Rec·ent Tendencies in Education and Their Appli~ation to the 

Jewish School, 11 Gamoran indicates what he sees as the aim of 

religious ed.ucation. He begins by di's.cussing general 

education: 

The history of education in gen~raJ. reveals two 
prevalent educational aims; the development of the 
individual and the preservation o~ the social 
heri tcag.e of the group and the group life which 
foster$ it. and develops it. The ultimat·e· aim is 
the individua.1-- the child . It is h.is origi.rial 
nature ·that is to be developed, to be modified or 
to l:>e directed . We o.ften swnmarize thi.s aim by 
saying that -w.e want to dev~.1.op as fully as possible 
the character of the individual. (54} 

Based upon this •essential,· child-centered orient ation , 

Gamoran concludes that ". . . characte,r development i-s Qne of 

the fundarr;iental aims of the religious school , • • ·" ( 55·) 

Garnoran reflects trie current ideoiogy by arguing against the 

t " ·knowledge wil.1 lead to radi ti.anal. assumption that • .. • 

action." (56) As Gamoran so clearly states: 

. . h d could pessibly be 
No great.er mistake in met ~ dge insures conduct is 
made. To assume that know e erson can deVielop 
~s naive as to ass~e thatdasiories of the lives of 
into a genius by being tol iity cannot be taught 
g:eni uses. Religion and mo~a . ( 57) 
•; - · , t ch.1.ldren . d1:rect1.y, esp.eciall~ · 0 · 
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c·oming £ram t _he: Na~ipnal Dir~ctor of Je .... Jsh 
. ""' EdU.catiofl.., t.his. 

cobstitu:t:es a major id:eol.ggi,Qa1 sta~•ement Th .R. 
· · · · ... _ • . : · * e · e·fp·:tm 

Mpvetne.:at,, until. th.is' point, had ne:v-er· .., . ~ .. . . · . . . . . . ~~a"' ,an 9ff:i,,.ci~1 

poaiti.Pn thi,15 ciea,r.ly pr0,g;1;,es~iv:e,~ UtiliziJ:?,g the :cu.r:tent 

psycn0iogiea1 prindfp1El$ of Nor.worthy an~ Whi:tie.y• s 

·.Psychpl~gy .q:f Chii<ih..oed,, G~moran not~s th:at "C.t>nduets is 

.es•:Seht·ia.llJ1; a n:rs,uit 0.t t:he development of d:e.sira.ble 

r .es,po.n.ses to ~i tuatio.qs ,cenfrpn.ting an i.ndiv.tdua,1. 11 ( 56 . .) The 

behavj..o~;ist .orie:~ta.t.i!on of this appro.ach ~? c').;e·ar. 6p;e af 

the• cnar,aicteris.tics· :of tne early; progre~sive' t.h~o,r.y was tnat 

t ,t utiliz,ed much of early, .p.ehaviorj,s.t.. t:P,.e.9ry,. G9mcJ'ra..n 

c0nc.1 udes that "Chara.ct..e:i:: deve'J..opme,nt r 'ests, the:re.fQre.., ,on 

the f .orinatiop. of habi,ts of correcrt :te.isp0nse."(59) This 

the9'ry relie:s . heaviJ,.,y on the ·psy:clrologii.caJ. t;heor:y of William 

Ja.me·s :· .rLe.pet:Lti0n of ac:t.i·ens, ,at;?cordJn·g. t9 J .ames, causes 

motor effects. whi.ph tran,smi t n:gw Leat':nln,gs t .o t}le brai.n ..• 

The:refpr.~, teachi·mg ~ho)Jid Gonsisl, of doing :tne ·so.xt~ of 

• hi1·;;:i h •('.!am.or. a:n.• aeti vi 't,ie,s. one wahts t.o ref:f'ect in ~ ~ ure • "' 

§Ul1Unarize$, then that : 

§tti.d..ent-centered. ccmae:rn with 

a ·hutnan.~s:t'.ic antl 

behaviorist methoq.01ogy. 

. - . · lace·t?. nigh 
rtewey,• s tp..ought.,: Ga,moran 's. theory p 

priority on 
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pm::.pos~s· of Ei}Qi.J.cat.ion,. 

Ga.mora,:rt f\l.se·s pr:egresslve th 
· eory. with hi-s own ide~s. Fie· 

inco.rrporates the two el·e.m.ents·, '"t}:l.e valtJ,e of activity a!1,d' the 

va11:1,e of purpos.e," into hi$ 0wn apn•r_:0·.·.a .... -h.· . ,u 
i:- ,._, ue, accepts the 

"Project ·Method" des·c.rib~a .by w. H. Kil""at~1·• ;,..k-.. ·• 1r G 
~ ... ... .MIS. . am,o.r ,an 

descrill>es ±t., t.lii.s ._me.tho.ca is 11 
• •• . • that type of eduoa.tio,n 

wh.i.eh ·is ba•s;ed (:)n a·n a,p.pr,eciati:6n of t:n:e va.iue of purpo:sefui 

a.cti vi ty ~s a mean.s ,of aevelopl.ng t:he individual-. 11 ( 61) 'rhe 

ecfucati.onal method0l·o_g,y which ae5mes 0ut a,f the P'iwject Met}'.iqd 

which is df..s.cus·sed furthe:r late.r in thi•s · chq.pter, is one 

utilizing me.anipgful stu.den,t .activities. Q:amoran .sugg~st~ 

that. Jewlish cust.ams .ariq c~re,ti\e:o.i~,~ cp.n g\:l.ide ~tud~nts tow;;i.rds 

me·anin({f.U1 leaf11;i11,g.. The acti'V'i:t.,:tes iof' various. rituci:.ls 

pro:vide the per-feet co.rdbip,ati.on df activity .and ·puri},os·e • 

The:I;ef~ore Gam:o·r,a-n Tecortun,e.nds -~n enti,l:'.eiy new al)Jl?·r :oaqn,. to 

J~wi,sn. edu:c_atiob.; u.~ing "pu.rpose·:tul ac.ts 11 in a -Jewish s-ol,tool 

$'etting b~eqme's . the fou1;1da.tion of the ~~w UAHC ciu.tricul'um 

w.ri tt· .·· ( 6--;)· ,e.n by Gamoran. . · ,A · 

b -~ 1, n., 00. ·rpor_,ates ne--w: sµbjects into ,,i.,:e·'.L. o.-rm ideo,l..ogy. t.. Gamoran 

rn a T·T.:nlike ·tb.El Hede.t, which fQbused 
C '. ern Jew!Lsh education. u , 

on 

+- d , . w Ganioran • s i'deal Refo~m ...-,eaching text; •tra,di t±.on, an .La " · · · · 

J-e. . ' - h . . . teach: history_·, Jewis'b.. castoms and 
W.l,S . $Ob,ool will 

Cur.rent EV:ehts., Je.wish Life,. 
Cer~mqnie·s ·, Jewi:s .h Music, J 'ew:l;;;h 

( 63} ·The selection 
a:....;a t. '1,-,,,.de•s and v-a:pies. . . ... ~"" Jewi.&.l_l Icleals., At J;i;....., . · 



Jew.,ish beritag.e in1Jst ,reflect two fundarqe:r:itaj, f ·acts:, 

m.res~.rV:atio.n of Je-wislt Lif·e ,. a:n,a. ( 2) h 
r: : · · t _e P,res.erv:a:tion. :of ·1;.he 

jew irh tne· modern wor1d and enviro"'.'""·en"" -. .. 1-..:, :i... , 
1 . - · · ~..... ,"-' , ... ~w:.cu l.s· ar,_gely 

nori-Je:\9't~h<i, (&4 )' This is p:erhap? tb,e nto:st. rev:olut,Jom:iry 

~,spe'Crt:. .of G:~rmoran·' s appro~cn.. For the ·flr.-st t-lrne·, .a :Reform 

Jewi,~h e<duoa:tor was .:willing le>·. admi.t tb:at Ref.oir,m J :ewlsh 

educ~tion must a::cknowl.eage botp y'e'v[is4- t.r<\'dition .ai:\d the. 

modern -wo.rld, with all :i..ts nar.s.h re,al.iti;es. 

damo:r:an suqceeded i.n .aare,fu.11:y de·finib:g: an entire.1y new 

·s.et o.f 1crit:.e:ria for ths purp0se,s of curriculum const~uct;on. 

His. book, ChangJn§J C.oheeptfdns in. JeW:.i;s.h Educa.tJ .. on,, published 

in 1925, d~sc.rlpes, in t;;let~:(i. t})e-- b_a ·gkgr9un4 fo.r hi.s eptl.r:e 

eduea.t.ional ihil.osop'hf, a:s we.ll as hi.s p.1r,Q•PO';sa.l. f .o:r a· new 

curriculum f0.r J'ew.·.i.sh edut::~tioff in A:tne:rica.,(65} An o~tline . . . . ,. . 

I .• 

II.. 

G.rQlJ.P Pre'.s~r.vati~n V:a11,;1es (F;rottJ tpe point o'f 
v:iev o;f ,t ,b:e et'):miLC _gro.up.). 

A. Humani:stii:c V4lues• (not ·111:ece.ssa.r ·il..y. for. 
grou,p •stirvi y9-J) 

' 1· v.·a· 1.ues ( incl..uding ·ceJ:emo;nJal. :e.. .s,:µ,rvi va .· . ·. . .. .. 
va.1ue·s) 

1. 
2. 

3 .• 

. d . .. . .., s:in .{ fr't>m t~e p'Ointi of 
A. d ••···, •.a.m•ont· to Mo •· ernl.. · . . . .. •. ·t )· 

JUS·i.; ~ · · - · . 't el.S · -. .. f ·tne ·present z.el. g v .1:ew o _ 

A'.. universa·lizatiop 
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Ill. 

The 

conc:l.·usi.ons he dr·avs .tega_:r;,iji11g: ~ cqmp.arlson· of values . 

dli.s.ousses the qrttfi.cJa.tity of classifyi:ri~ ya1ues, ang 

st~te:s ~ 

A J-e.wish value tb~t. is- des:qribe,9 as e-ssentiaily 
h\u1rani~t,ia 'need· not b'~ .supj-e~te,d to any fu.rthe0r 
te~,t . '•Tllat very f ij:ct ·sig,nif,ie:s that: tn~ value 
P';)s;s~~s.es t.11e. :int:rins-ic wo·rth and is i ,n harrnohy 
w1th all the crit ei'ia previously rnentionea •.. 

The cl,a.s is'ifica·tio:r:1 of· ·survival values into 
huma·nist.,i.c; $~:t.ltU:Z--al-aestheti<i? a.nu 'deeply -rooted, 
also se·rv:i::!!S to a,:e,t~·r .\td~e c<,;>mpa_,r,ativ:e v;alues.. It i,$ 
self-- ·evi•dent that a. yaJ,u~. which has fi,.m¢tiop.ed 
gr(tatly .in the p.i:\eS:e~ti9n _ qf the g,,rpup~ and i s 
also gehera,lly hqma::rlistie, i .s pf g_:rel:lter 
itqppJrtance, ot.her tpings- l:ieing eq1Ja:i, thp:n one 
~hich is ot me';l'.':~_ly S\J. .. I"ViV'al vaJJ1e. :Cn Ute same 
way, ,there tnay be ~o,m~ v,q._l ues, that. ar~ . ~trongly 
survival., strongly :h.t.l.IllanJ.stic., . hawe cul:t:ur:~l 
aesthetic a-spe,cis and a.re deeJ?lY' rooted._ _ Th.e.S:e 
woufq pe ao:r:i:sid~.teii:l •th~; ~Qs·t l.Il\PO~tant,_ w:he~e:a.s · a 
V~J:u·e to wbri'cp. only one o·f t:ho·S? cha~?t,eri.st.ics 
ap,pii.es, w.oul<a :P.e of' :1ess itnport.1;noe ·l.n the 
ourrictiltim. (•61) 

He 

'r.hi.s· quota;ti
0

n .re:vea,ls a :ce:n.tr~al them~ of Gaitioran•,s. thought.,. 

't'herie· ::,,..,.._,e a· . . ,.._ ·of c· r~·te..,.ia by -whiCl)· Jew:ish educational 
<4-L'. n:uzri,,,.,~r · . . .... . .. .. -· 

In decid:i,p,g what to 

t · comp1e:men:t:;al:!y mariner • 
. : ea-ch.,. these cril,.enria fupct,ion 1.n a 



The- more c·r.£,teria a V-alu:e can sat ; . . 
. . . , . J;sfy , the mote .io:t.po;ttcJ!nt the 

v:atu~. 'One .t:~n a,s5.u.me that the same, may• 
be inferre~ 

;r.~ga-rdi:trg metJa.od.o1og¥. If t-tre human! . t, . . . . . 
· ·· IS 1.c v~l.ue of· a sun je.ct 

ma.tti.e-r en:ha;:noes its teac:hab4I, 1'·ty and· a ~ .. 
· · · · · · ·· · ·""' · · es'il.rab:i;. l.:i,.t.y with.in t.he 

J eW!ish- schO_()J. ,, SQ t.oo, the··• ~ •. ,... • , 
n,:.,.m<;!.UlSt ic· metl'.i.odologr o'f t~~cb:ing 

s 0bou1d be an impoitant v _aJ;J,J.e ,. Ga=o· .i.. · 
• '" ! rap. a .d:;em~ts t-q jG.in the 

:partic.tJJ.raristi.o el:eme:nt..s . of ,Jewish eq1.Ida .. •t.io•n t -o the mo~ern.,, 

peal.ist.ic urtbte.t{sal cortc$.rns of ma11:t American a:·ews. 

repeate:qly affi.,rm_s t.he p:rln~ciple in·troduc. e·a.·. :by Jo_\;.-,, D ' 
. s1-.u·1 .. f:!,wey, 

that 1.:i,£~· ia-·chan.g,e., and t:ha·t ed'l:l.c~tion =shoul:d ~ssiat the 

irtdiv idual to re,spond. i;Q the· ~hange·., · Refo.rm ,Jeiiish 

ec;h~,~atien., certain.ry 1 .should stand £or iq; mer~e·r o.f Jewish. 

particularism .a:hd modern t1til:if.e.rsatis:m, This is what 'Garrioran 

trieans wflen he, juxt.a;pose·~, survival Vqlues .and Rumahi.stLo 

values. .He.• c.i-a:rifie,s in nis b.ook that •"'~~e word h~ani$£,,ic 

wri11 ih t:his studf' be under,s :to'Od to roe.?l,P 'o.f v:a:iµe • to 

hurnani ty as · a whole I or of humane tend.enc,Y and, not i-n the 

'!3ens.e of humanities. 11 (,68,) By :making_ this p'O·int .cl,1:!a'.rt 

Garnora,il places hi!f!Se,lf :fi.r.nflY within :t;:he bolindaries o:f the 

S . h "··•hi, · _ch ar.i. · ... p·r•·0 ·v·· e ·s .o .. f· hum.a. ·n .. ''i_.i;,tic educati~nal .. G ·. eo,l Of thP1.J.ght .. t'-' 

t~ttden.oie~·. r.ong be£0re tb'e d~velo;ptttent. of a qiear 

defini.tion of huma.nis,tic -edu~at.j.,on, G'am.oran' s 
+ • + • + ,. , - • • ·~ · ·, + 

I, 

:' + 

I 

I 



I 

I 

Gr.oup preservati.o.n is accgmpiished 
'i;:hre;;>ugh bdth ~4rv-iva.l 

conc·e.rns w1. t .h. .urti;ve<rrsa1,, hufuani_s-.ti:c cqnc.~rns. 

~ruly huma_n,i.stJ.c J~iori.JSh pqilo~opb.y! 

Thi-s ' is a 

Ga.morari 's ea:rly wo:rd·S to. the, GCAR lefft a· J.a,sti.ng 

i.mpression. 'rhis i ,s i11, part bE;!ca-t1se he pr:esent~d ~ qh_all~ng:e 

tlrat cut a.e,r.o.s~ aj.,l t:b,~ v;arious neeQs G.f .Reform Jewish 
• - : + - ' + 

,education. The c1.os.£ng wo·rds o:f his re;p.o:rt- t;q t.he .19.23 

0Gnvention summariz-.e this: 

if we -wou:ra: d'ev:~Jop 9 cur,ripu1um. 'for oui:- -sii:hoQ:ls 
re·la·ted to the n€feq.s . qf .J~wJ,sh. l ifei if w.e. would 
otga.ni:~e it as: ·far as pos·s{p-le,. i:nl:9 wurp6se,fU1 
activities i n -which. the .chiJdJrceI?, i.n 01,1r ·s-choo.ls 'Can 
e~9,a,ge 1 i,f we would carry -en ,th~' pr:ocep,S _ @f .• 
,educ,ati~n a,s e£fe.ctiwely :as w;e_ e:an-.,. not on1L_r_ till 
c:~nifirmation, l:!qt. ~-l:~o through0ut 1;i:;e:, w~ -wo1:1·ld. 
then be de:v.:eld_pin;g J:~,wish life,, -an<d in. ·cio:1eng so, 
odntlfil:>Qting, ·to the ,enricfhmeiit of Amerie~. ( 70,) 

Gamoran cl.ea_rl.y st_atf?s three vitai c oncern$. w~iol;i 1:>ecame 'the 

.cen,t-r.-a1 i -ssues i ·:n. curi;;i ·9ulwn _pla:t,ln,i'F).g for Jewish ,education 

since hi$ t _ime.. ·These· .. can be res.:tated as t-nr·ee k:ey 

~estion:s: 

( I ) 
, .1 .-. re..ele,,..t the need-s 

Does t.he cu:rr1.cu um · :i · "" · · -

~f Je1-1i~h-iif·e? 
-st.ud_ ent$ in -purposeful 

Do,e.s it engage 
actiyityi?, 

Does it entai_l li.fe.-long 1,ea-tni:ng and 

educatiop.7 

-180-
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These thr.e.e questi.ens, a.ns-~a-e·,...e··"-'· • . . . . . . ., :..;,, u. Lll t ,1):e affirmative, a~sqre a 
currieu1um th~t i~ t..r:\lly Jewish, trul"~ 

J.• ~t_µc':ient-.center•ed: and, 
. I ... 

truly htUtlani·s.t1c. Gamer.an see:s this 
as tlte· fli1fi,,l1ment of 

T.he first :cur.r:ic-ulum c,f.fi.cially en.dorse.d 'by t.h'e 

ccA.R-UAHC Joint Gomnd.Sfs.ioµ on J.ew.is:h Educat.io-n appea1;1s in the 

l 9,2J ¢CM Yearbook. 

sionim.sey'·, contains a . cle,ar statement G! tn~ goals· of J.ew'i.-sh 

Eom::iltion hel..d ~¥ :L~s alJthors. 

:r. The Aim 

The aim of' .Jewt-sh Educati.011 "is t.o .enabl.e. the 
young tio ~a.rti¢it')ate f1,1l.ly iii,nd· 16:tall.y in Jewish 
life by pringd,n_g hom~ to -them th~, feei1i~g, of tfie· 
presence of :God. in thei}l' ii:v:es, in :n~turl=:., and in 
his.t.ory.. It is 'to rxiak~ them 1JA<lerstan9' th~t &od 
demand-s as His. s .erv.:i-~e, the sartQti.f.ica_tion of ii:Ee. 
rt. i.s to imbue them with the id.e.qi. of 1':io.J4.n~ss ( the 
l:)ih1ic·al w©ra fo:r wnat :we, today ca1,.;1. moral 
p~r-1f~qtion) .;. in short,. t0. tea.ch them the i.ife which 
Q"ud,aistn inculq~t~-s~ . It ls to 'Ill<lke: the ydq.ng £ :eel 
tha':t ,God .and holitre:$,s .,i o.r the: td'eal of mor.~l "~If4 
.sp:iri t:ua,:. life, have, :oe:en ·best made khc:>Wh. th,ro:µgh 
r:s,·ra~l,. as q. gl;-'eat h.tst~z;ic ~omm1Jnity •. '( 71) 

The 1,ang•uage of this :sta-tetnent of 1:dms for. J'ewish 

S<lucatian ,.e,xpr.esses· a da,ffert:$nt o.r:i.en.tation t-llan Gamor,an•s 

he·,_ · • "'· .h. e· • .. h··i'. g,..,.,. es ... + p:•rior .. i_ .. t. y_ in. this ofricial tt ..,,s0nal p'l1,·11·.o.sophy. ,.._ l'1 ·"-

In 

'W'o.ri· ~. ,_• s· • • , • t.· h , . le·. of Je'Wi;> in embodying the "ideal 
q ~- .1;mpl1..c1t itr - e ro-. 

.-.:ron.e· tbeless, this is certainly· 
Of rn,o.ra1 ,atrd styi.ritq;gl ltfe. "· ., 

Gamoran, -s ·critei~a in ni-s own 
qonce.rn •. no't the- primary 

Phi:J;.osopby .se_e~ 
•• 1,,,:

5
,,,med ~y the .everwhelmin,g· 

to liave· Qe~n .s.us,., · · ~ --- · · 
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impJ.i;ci•t: humartiLs·m, ·tha~ cl,ea:ri:y is- a maj· __.... . .• .. 
· · · or chq.ng~ frprn ·the 

hig'ftlY .cogni1;iye concerns of ~a.r-l:ier €i.lrr..icul;.a withih. the 

~~farm- ·movement. '; 

I I • The •~urrtc,µllJ.tn 

The l:lse of the words 1'awakep :an9. £0.s~erit , as -well .as t:t,te idea 

6.f' a .t.$.Ligi o:us consciousness.;. i ,.s l.ll'.liqµe~ Rather than h'ei-n9' 

aimE,:?~ at t.?on:v-eiing a bo,qy o-f imowl!9'49:e , this: Gi'ur:.ticu1tm1 its .a 

great deal mo~e .. student-centered. The f ·oeus: on brirrging 

fortl:i, or iietirnu).atip.gf' ! a consci:ou~n~ss a;:S htrinanistic in its 

a:p,pr,9ach. Although t.he,re· se·ems to be ·a c9nv~c'tion tha,t there-­

is .a ,H'c0,rrect:.'tt way ,df ri-fe;. v±s-;a,- vis. J~wi~h l ,:i:fe 

in~t.i:t.µ:t::±qn:s, there is rionetne'.'.l.,ess a sense of the '<iignity 6 ·f 

tbe student. However , :t;.he acti vi ti-es: and s,u}:)je:.cts of the 

.. · · · · · · · · ,. .. • -- ·.•· t t'"-i-nking qes""'i'te curricuhn:n se~ t:;6 encourage conv~rgen u · --· ' · · r-

t.heir progressive: natu~e. These s:u)::>Ject.s inc1.ti§le;. 

1. Preyer and Wot.:shlp 

~. ·':ooct;t"ines o·f Judaism· 

~ • soci.al: Se.l:'vice 

4,. Th$ Bible ($hgli __ sh)' 

5 . P..o.st-Bibliqal L.± t ·~ratµ,re 

6 . "' , · / ·h Tradition :anc;l ftiS't,o.t'Y ueWl.S . . . . . 

II 

II 



f 

educ&tional Sa.~gon.,, th~,S=~· subJects. app~qr highly oogniti v.e 

and parti.cµla,ristic·.. I ,h £,act~ fh$y are.. .No.nethele.ss; the 

concern for cur.tei1t eve_n..ts , home.,. ~y,nage.gue"' .cortmri:uti ty., ?rto 

prayer: a:i:;id ;singing dem~ms,trates an ea.r-iy hUmani-stic tendency. 

Je.wfsh ei l1;;1.cation already ±s something mo•re· th~n. interae:ti-0,n 

wt th the- Jew:is.h si;.q<:i'en.t in a, s:peciti~ envi~onme;qt, name],.y, 

America. ·Gamo"rah hci's :succes,sfullY .li>lfought D,ev.~y an,q 

. • "'- d•·~ . t ' , " n;1,.l.' _ ·S l.
0 

S ?l.·. ·'h_ ,':R ,'a.it'..' o_· n...t Progr~ssi ve educa.ti:on into Je-w1.si1 e ' u.ca: 1.cm. .,H~ :1,'11':" "'" 

in ·the: .,nr~t.h:c,d:olQgy· o,f t;he ne~ 1.9_23 curr:icul·wn:' 

IV. T~e Method 

.A,,. 

B. 

'Dhis. dual emphasis· upqn :interest a nd 

th,e· Int>stt: :o:l:>vi-ou.~ proo·f of' the i1!}pa.c:t 
o.f Dewey, K:il..pat, . .tjck, 

. ... ti' . unon Gamor-an and the Re£or,in 
-an(l ·gener.al progres1:dve educa 9n /:'' · 

tiva ti.on a:nd stud~_n:t 
Movement. eoncE!rn, :Eo.,r stuaerit mo · · · · 

so. clearly a ,pa:rt of the 
act:tvi ty n-a·s. n,eye.r before '.\:J~en 



~ch,o·o,l communi.ty assemblies for wol;'sl'i:fp ~nd• busip.ess
1 

s'tud_ent 

coqpc-i,I,. ;and ~?\ 9rganiz·e.d curriculum. Th ,.,. • . oug~• ~9•t ent-i.r.ely 
. t' h liuman·.1.s i:c, t _.·e ·se, e.1eme:nts have the et.feet pf hurtta:nfzirtg the 

curriculum, and the- t.repc;t tow~_:irds humanl,s:tJc education. in 

R~:rform . Jew.t,s,h s'¢hools i .s .,r:einf·orcec:L,. 

'The· int.r~tduction c.,_f ,the. 1923. e'l:ir.1:icu1.urn mai::ks th.e 

.h>egJ.n11ing -bf ~ per;i..od. of· adjustment Q'Y Reform educators and 

ra.:'obis to t.hg n,_ew p.rogre·ssive influepeE;?. 'the re!tlainder (?:f 

th~ decaae of the 19·20' s · i,s· oharacte-rtzed, in t _h~ CCAR 

Y.earoook,. hy det?ijte ~PO\lt ~he "Project Met:hod" qf, t~a(7~ing-. 

'this a,~ti, vi-ty ~r e~_pe·~ience-based approach t ·o ~:d~ca-tJ:on ha:d 

be,e-n int:t-.odtiaed by JJewe'y a.,s early as,. t&95•, b.ut ;:only .:wit.h 

,Gamor.~n' s assista,pc~ is it inco:rpo_ra;te:4 in-to .Ref:·otrn J.ewis:b 

schoots, in the. i 92d • s. Defending what he: _calls• •tsimtl.It:anetous 

- 1- t··_,..,,_._·_e· 19:2_c. __ c_· CM Yearbook, 'Gamor.an l.eq;rl'lii.ng,s II ±n ~n a -rt.ic·le n. l il u ~ 

'r-hE?: a~swet' ,i for. Gamo:r~.n, 

fo'I". · • · s 
-o; a.1 -l of the. 1earn1n,g 

ap-E)to~ch t_enq-? to appear 



current: b:umaq;t,st;i.c eti:ttcation. It is imp·: o.,..;t· _a'""·· ,t , . ...,h -. . f - - - t 
.,. _ .. ., Ii;, -ere- or:e,, o 

6_ ..... r_:e,ss the a·reas in w_ hi.ch t½e n_:e·•fo··r·-..., 
,,_ - p . .r.,: ' " Curricttl'U.Ifi is 

.,,,.;um_ anls:bic ,. ;while. at the sa.me ~-1· ··· ·k· ·· 1-,, ·• t • 
u ,.__ me eep;.i.ng such 1,m1. at.1:~ns 

in mind. .Most ntl'ti:c·eabl-e ih Garno.re}!_:,;' s earl y years- wit;h tbe· 

~eforin mo:veme•nt i .s 11is c_riti.cism i;;)·f the old- .f,ashfo~ed 

0 lecture- ·m}.=':t_hQd" Of ·-t;,.·ea.ching . He rep.eate(il_y .epq.o,rse{3 the 

'Project method in,s :baad_. In his v.i$w r: .a,s f9r D.ew.~.~ anq 

'r<i.lp.atrick, chi_ldren rn~st do thipg,s t)c;1,t q,J:e ,meap:Ln..g-•f1;1.1, :Pr 

pU;r,p;:>se·f 'u l ,. 'if they a.re to l ~arn.. In fa:"ot , q:a:moran ins-is·t,s 

that Je-wis~ es.ucatioil rrrtist be Jewis:h ••.Doing". In. the 19"26 

artiqle- Jirentlqne·~ ab.ov.e·r Ga;m.o·r •an g-Jves examp1,es. of 50 or 60 

sp~cific Jewish p•rojects •Jewish stt1den.t-s ·can do· in order -te 

.learn ahoµt Jewish GUstoms and cer,em:onies. ('.76) Oth'er l\ahbis 

c'°_ficur, •ang it s$ems that act,i-~it.y-o.ri~~ted educattoh finqs 

it,~ placES! '$:·e~ure, i'.n ~efoz:m J'.ewish ep;:1,1.t?.qtion • 

. ,:·.m.· __ -n,._Q_r ·t<>_nt_ el'ement of thi:s exp.eri.ent;ial ~amot;an not.e,s -a'.li "" r ~ - .... 

ed'U-c'ati.o~ which ma}ces his h:umanisticr t'e:nd'.~n.'.C¥ ai.I the 

Clearer. He $tat.ea that : 

- 1:85-



X:n one sho-rt .p.ar·ag.rapht .Gamot·an maices ; ·t· . 
._ clear tli.~rt. 'he 

end'o~rses $t·ud'ent·-,c~n<terea, .se!._f..;d:;j. • -. t·. 
· · · · · rec;: e~ e*~.er±ential 

e.du9at1.on. Eae,h o•f ' ~he-se criterf •·. . . . . . 
· · a J.~ centra,;i. .in a hwna.nis,t .ic 

system of eci_uca ti;em:. Thare is a cl 1 ·ear :d •rsect;ion, ·tG G'amoran ' ·$ 

tp.ougnt; yet the C-CAA and Ref~rnt J .. e,""'1.·'.·s·h d · " -~~ ucatiQti rema-in 
arri'bi;v,alept, 'The cQnce'l; l');~ ·o.f ,the· Re:form ed,t1.cational 

est.a'blishrnent- :i,.n th:e -late 19.20 • s· are st.a.t~d clearly ±ti i92·9: 

A .. Jewishly 1pdtica.t,eci i~tty 'is .o)H:: •keen desire 
aJtd our gre~test need ~ (78') 

In. officia1 statem~nts ·.a .t le . .ast, co.gnitive l~arning j:,s the 

key . Reform .Jewish edu.eatioh iri tl:r~~~ ~ormative ¥,eax:s 

qont4'.n-qes to cii.ng to tradit.ignal.,, -cog,-liti ve gogl~. de·spit:.e 

t.he 'i.:nnova'ti ve· a·:ncl p:re~re.ss-ive p.hil.Qso_p~y of n.r. Ew~.:ouel. 

Garn0ran. It is t.ci <;;arnor~n' s credit tha,t he ~o.ntin:.tJe,S• tb 

eff~ct. potb. ,mi.p.p,r ail~ m~jo.r ·c}1ap.ges in the- :specifics ·O.f the. 

ije.f ·.C\lr:m curri,eul'lim:J. it i .s, to. h.:1.s· diser~dJ:.t, ,p&rha:ps· -that he 

d.oes not d~a..nd a more rad'i.cd:•1 tr@sition ·and .a quick 

accepta.nce· ••of his ioea~ . At the same t:i~e·, ·the i'l_ekt ten 

years repr.e-s·e~t a pe,r:1o.d- q~ tre;ITtendous- inf:.t:O'spect.i.on and 

S:e.lf- ·evaluatior;i py, R~;form .edµoators ·. Reform ,J;udp._ism as a 

whq1~ b.e'g:in.s in the 19,30 , 8 . ts £-ace· the reinte.r--preta.tion 

d~mand'ed by ·a ·¢hanging WOl'.'ld. 

The yea,r 192.9, marks tb:e :Peglntd.:,ng. Q.f this· :period.. o:f 

. . . .. ;,,.. _
0
. k ·f ·"'·r this y.e'.ar c.pntains- a 

seif-~va1uation
1
.. The :ccAR -Yeari..,o · · "! · · · 

. .. . ··b ifl P~llack• :en:titleci "Fctr.:t_y 
Sem:tn.a-1 artic:le by RaJ>bl. ~aco. ·, .D• "" ' .. .~ 

·Y:~a:r ,s O;f E:~·fO:rnt 

:Po1iaQ~, s, stlli'.ty 

" .. '' The· essen.t±aJ: pu:rpas.~ of 
.Jewish .EdUG~t,:i:on. 

. h educatio~ in Reform 
is t:0 corn1::iar~' Jewis; 

ITewt,sh efcho.o·!.s in 1929 ho bha,t fi:r5t ,, curricu.:i um" , preduce.d . 
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Th.is harsh ac:cusation, .t1one,the:1es's · clari'· fi' th·· . . , . - · • • · . . .. ~s : •· e t'h·sJunct10n 

betw?.E;n ;tba .sta.t;_~,~t3 phiio,s·o.fih1 of, Ref'orm Je:wi-sh 'edu·cator=s· ·such 

'.~s ·G.amoran: crnd the actua·1 p.r~ct;ic:es. in Ref orin, rel,igioµs 

s,cjhool~. Pol.lac.k c~ll's ,f.or a tru.ly .student-e~n:t:e.r,ed 

approa.cn.. H~ re:c·o.ga,izes the ne:ed to be conce·.):',neq :wit-11. the 

needs of modern J'ewislt 'l.i 'f~,., as :w,ell as the ne'e:d tio. b~ 

t:'-elevant ~pd conn~ct.e<i t<o, stugent=s. His po.ilo,SoplW sug~e·st·s 

tha-t kno-w.l'edge ·wMch is :w<.;ttt.:hwh.ile b0th J'ewishly and 

pe·rsona:J.lY to a $-bud'ent will b.e, ·the mos·t :Lmpbttalit and most. 

ea.isJiy 1eq,rne<J_. PolJ_a.ck focuses on the· 11eeci for Reform 

J~wi•sh sch@ols to follow the tr~nd in s·ecula,r eduo-at.ioh .of 

adap.t,;ing to th~ n~e~.s - of i .nti'.btidual ;stud,~n,t,s.. This i s­

ql.eiiXl.iY seen as hmn~•i,.:.isti,c i,n a sta::bernent -suc:ll a.s tb,e' 

d C. :.onverg-ent. think;in:g ·Grante -.·; t .o e~Er~·g.e il'.l the l~te 1960 • s • 
. . cern tor "Je~ish :Li:vf:qg''. 

·may he c ·ent1tal tb Pollack's oon · · · · 

St.'.i,.l.:J.., the clear implioat:i;ons of J)±-s s.tatements a.re tqa't. 
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Lat:er., he: c0rtclUdes tl}at 

• • • l;{eti'orm Jew:i.s.h ed'U.cc3,t.i.on mu.st be affe.c:ted by· 
t:he· Fun<a-ament~l ~Jtincit>Ie en: Reform which is 
1?:ro-g;ressiv.e •chan.ge. • • .• Wh.a. t virtue i.s there if 
for the orthodoxy of the Sh1.Uchan A:rucll: w~ · 
:~ub.sti tuts a new .-9rt.h<;>do1ey: i_'QO . ~'ears . oid?{S.:2): 

These last t::wo st,a:t·ements· (:!et,1$.titu.t ·e bd.tl} ,an i ,n.i;::::riminatlon of 

.and a cha.1le)1g,e to Refdirm Jaaa.istri as· a 1ihole. If ,G~ora.tt i,~· 

correct in ~laim,ing progre.ssive •cha_nge a;s. a haJ.l.ma.rk -of 

Reform Jud.aistn, the~. Re.fo,rm Jewish ~<-;].u~ti:ort sholild enc:o:uz;a9"f:!•. 

creat:ivit:y anp. pl?epa:re, Jews1 feir- -ch~n:g.~. A system .bound u,p ±n 

col'_l.ver-g~nt thinking and tra-di':t.i0na.1., ·cogniti,v~ qoale eann0t 

do t ·h·-.:· ·· · '. . . 1:.$ •. 

<;::hai.1enge, the au:triaulum renw:·ins e.~;;sen:ti'a.liy the saII\e as the 

oti.gina.J. l 92-3 ·culfri:cui:wn .vreparep by Gam6rart . 

The 1 g·3o .cc~ cornnrit.t.!3$ on :Rel;i:gi,ous E'ducatioTi expre;;se$ 

The 

Conuni tt.ee Repo_rt, siug·gE:l~ts that the ·Rarorm movement $hoµld 

~ i.~_e · light of t.he ·chal le:11ge of. 
rei.n.t:er_pret Jewish the'o:logy in , ... _n 

. . . . . .. t .R ·Brickner t .espor,,;d,s tp 
the hew HUI'.Qa,n£sm .• ( 83) E?lb.bi J3arne ·• · ··· · 

. . . . ···d- Idea in -t.be t,ight .Of Mo'dern 
thLs naect in his artic'Le "T~~ Go 
,.,, . . . ·t, ons ,, B'ric}{;P,er e'Xpr,ess·es, 
,.t.¾o,4ght and its . Pedagogic I.mp:p.ca 1 

· • 

. d ·· and t 0 apply thi:s 
the · • ...... 9. A•ern G.od-1 ea.-, · · · . need te 1:~nit1.1.11e a, "' ..... 
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The i..d'e.~ t~at ~efQi;;ro. Jqd,ai.sm eail be both 'h-1.ijnanist.ic and 

rel-igiou:s ls f:lO·t o.:ir'iginal t.6 Brickner. Tp:is ts a conce~pt 

:which is mQr~ and mere· common !Ij_ the 19'3'0 ' s, bas.ed upon the 

tho~ght o.f Hermann coher-t,. Ma:rtf'n :Btiher, Mo~decat ~aplan:, and 

ot.n:~r't$. Brickper, h.owe:v1er~ i~ the :f'i~-st. CCAA member to ad~pt., 

't;J::1:i.s p.h~lo:&ophy.- to r~'li:,gfou~ ed.w~atJ,.o:ri . 11'h~ a,p,prqach .he 

o~tiJ.n,es ,serves a,s a supe-rb jqsti.fic~t,S,~n f o:r hum~nistia 

Re£'opm Jew:i$h ~du.cat.ion. He presents f·our ~:actor~ to; 

~o;qsid~r wn.en teaching• a.bov..t 'G~d. Thes.e in'clu:de; 

{ 1) 
~2) 

( 3 ,) 

(4) 

Start with th,e ~bil~ ~imself 
Revis,e Biblieal tea<!bip:gs to, reflect mode-rn 
Biblical sci.ence.. . . .• 
Re~ise, the. Pr,ayet-book to .r~flec;t Libera•l 
Re1J.egi.o-qS,J ThotJght. , . i .. 
Perm±t Fr~e.d(.:).IJ\ of tnougl;t. ~n~ -.~iKP'r es$ ,on 
reg~,rding cso:d a.nd t;he Bihle • ( 8'.5-) 

These 



( l ) 

( 2) 

the'o1ogical positic;m in '-Refor.m uuda;;ism. He, ett.fbr;a:ces ,a :t.na·1;1n.er 

of teaching by e~fflp'le ~hi-ch :rese.ml:>le(S the model de$.ari,:Qed py 

.Martin Buber, dis·o'l;'lss:ed e1s·ewh~re :i°n tl:rls s:t:g4y. .Most 

imt:>.ort~filt t ·s · B.rickfie.r I s , '1;:.hi.rd _point, however•.. ~ - app.roa~n,. t .o 

ed.uc.ation 'W:hich a·ffirms th~ w~r.sonhocid o.f st.udents, whJch. 

e_quat.e-s teaching w.ith r :e,sp_ect ~nd "J.:ov-~.,. apd which cl.aims as· 

its. S-Oa.l aiding st.ude~ts in fating l:ff.e ... _.thi.s is a t.ruiy. 

huma:-nist_ic ph.ilosephy ·of educa:ti.on.. Tp,a.t Eriekner. 

establ:i-she.s sue-h ·a ,ph.11-'i::>•:sophy wt thin a valid Reform Jewish 

-syste.in df thoug;tit is -~ll the ,mo,re ,,re,leva:n't. Th~t t'l;te Reform 

.mov~me-nt in a.11 its oi vetsi ty dbes not adopt: a•;ric1tne.i' 8 

°"' , 
11

1;'\~ •. sur..,,.;;i:-i_si_-ng';,· change :is difficul:t:, 
'~YS:u-em, 0 . .r pa,_rts a:f it .LS w!I- r:r 

-an._,.,_· ·. ~-' ,
0 

. . • .• i . . •· tmen;.t reco·niiriended by ~rickher """ ... rna,]l;.e the ·ae.f1.n1 t. ve commi · · · · • " · 

.-i,, . k ~ ·th·e ccAR . . ·.· -~ at least- as 
:t-,:rove:s t.o be :beyo;nd th~ ·scu:p~ Q.1. · · · 

r.e-o·qrd.ed in o-ffici.al publications. 
~n. the R~form· mov.em?nt, 

·Rabb. i:;; A kn . . ·1.·· s· :"'. o.·.·.~. aJ;one' ... · _ .· 1. D _!i'l.C ... er . •·• .,,, 

h0_·,._,., ""'.v·· er v_ ar:xo-~.r,Jitz p~e~ent's an even rnctr.e """ . • Rabbi .Samu~l 1:L ,., 

I , 



H~s P.tes·entatio:n,. "A.h 

1\'pp;F.oacip tG a Curriculum o:B Re1··• · ·· . 
~ - · ' - ""gious, E·!:lucati.on to·r a, Re.form 

Jewish. Qoi;mnup..;i..t:y in the Mi.dd:Le We:st 11 · ma · · . .. ,. nages t .o respond to 

:t.h.e· speci.fic needs of one JE;!.wi.s.h c.0 ....... u._n·_-_ 1.·· .,i.._•y {·'"'··. 
J\Ull '"' ~U t ,e.rtns 6:t •an 

.extremely 1rtog·ressive ~ducationa•l ph1.··_1~so .. ph'·--v, . 
v ·;l> Ma·rkowi tz ~ s 

words reflect. the strong 1-'inplhft of Morgeea::i &a·plan.•·8 

educatiopal philos0.19>hy.. '.However, Mcu':kQwi.tz is ,clei(tl,y a 

Refe.:rm ra:bbi.. ln p.i:~ :words, 

• • .• education. .. is the process by which _hwnq;ri, 
e~p.er'ienc.e i$ in'terpreted,. enriched and redirected. 
~el,igi,6-q.s education }?f:gin~ W-ith ·•pe,rsor,.s ,a~ i?Eirs.prrs 
b'ot.h in their i.ndiv:.idu_al "qnd' :group life,,,' anq \$eek's 
to ta i s.·e th:e.ir "exp·erien:c!::l to· ;reli:g:i:o].ls levels. ( 'fl1) 

non-Jewish wo.rld must l~aip. t ·o ad.Just., 

I t is t.h:e. ta.S-k of reli_gi:0.us -~d:uca.it.iofi to. i:ntert,ret. 
and ce>ntrol the ad just,we,nt pr:oc~-~~ in the, 1ignt. 0f 
the highe.~t id.e:als:. 

Aceorclin,g to Markowitz., educatio:n sli.0~1.d . ~E?lP peo.pl:e live 

th · , · .. f. 11 n_•-. e .·1i'.·gi' 0 1·~s eduG?atiO:tl should .do ·Sti i.1'1 · ~.1._.r:1 .i.1.v..e.s mos.'"" ,t:t . · Y• ~ "" 

"" ~,.•T._h· .~_- c:i.._. •?l- re· pr•· ,e·_·s ·,.,_11" ab .. 1Y. 0 ·~ a highe·r i.:.~ms o'f i:~1igl.ous. i.de.als., ...... u_ - .,..,.. a,. 

t i Mar1r __ ,,.. ... wi' -tz cont.inue.s ·, ~-nd an~eJ?S ·na ·ure ·tn~n secula,J:" l .f ·e . ~"' 

the; quest.ion, ''WhY Jewish Bducation-?
0 

• • • • _ . p· which i ·s .being' deal't 
,~7:nce 1;t 1.s a .. J 7w+sP. g,:ou _ . ·t: tion., and . 
Wl. th the def·1.n1.t10n, J:n.:terpr.e ... ?1- . ' . , · •·. the 

. ··, , . . . • - , . . . •: - ·c:e mu.st t,?l·Jte p:llaE?.t2 .i..n . 
ry:dire:ct.J..?·P:. Q.f • ~:Pel.;1.e~ • _. h . ideal$, a·nd pi1rpost:¥$ • . 
1,igh;:t:. e .f the "highest Jew:1;1 . f t,,,,.;S'. corug.regation 

· · th ··embers o • ~ ..... · - · 
It is a.s Jews. t~at ", e ·m., -½ . t1'1E!i.t •world. Tb.e . , 
seek to adjus:t thf:lmse;ve.s "'cl i n:t•egr:q:te<;i per:sona,11,.t,y 
-achif:!ve:rnent: 0 'f who{e.sol!'e _ p,l!lf religious · 
i-s' the .u.l timat:.e o'.b)eeti.v.e 0 - . 

e ducati.on. ( 88) 



The a:nswe,r of·fe:i:ed .. by ·:t{ar.kcJwitz is . 
. . . . ,a; tru.ly humanist_:i,e; Jewis-h 

·op~. Je.w.s wno ·$.eek.,. .a:s ,Jews .. , to L . . . . 
e_a;r.n 9 bout t-hei.r 'W.O:tTd and 

how t.61 1.ive in it d·e§e.rve to lea_rn-a_b.:t_.>,"t 
>-J wha-t Juda i ,sm has: to 

say. T0 pr.odl,l:ce· "'whc:ne·st>m.e a:nd i.nt'eg·rate-d p.er· s,on· a·.11· ,i..---·n . ·• . .. . . '-Y , J.n a 

voluntary ,Jewish eduqa:ti0-n. ·s~"ste.· ~.· :_, .•18·. the 2 •·• g_o~l G>f sti-cb a 

,syS'tem. I' 

"'".a_ r ·ko_wi.t .. z '·s. stu·a;., fo · · · · 
.1-~lc .• ·· · :z·· · quse:~ gn -~ ~pec:if'i<D .aoriimu:n;tty . Hi~ 

spee;;:ific ;findings ate not ·particutarly relevant to-the 

p.r:e-s.esnt disc~13sion,, ,q;lthough t.he:y- are fasc~na:tihg:.. a~ do~s 

demon.str_at..e that his meth0d6-l0gy cat1 re ~ppl,ied to a spe.~ific 

re.a.l J:e:wish coin.mimity[ eveQ one w~ch is tnarginq.'L i .n t,e.rms of 

Jew.ish, ipv.:9-l~eme;p.t. T,he ..mq:;it importa.n-t ete:m_el;lt in .hi.s .s'.~udy 

is his .fo.c.us upon the needs and vital .c:ons:erns of ind::i.viduaJ. 

Jews q.-nd communi tl.,es in 9r<a.et to. generate a: •curr.ieu1-UJtt :fo1r 

ReI.i.gi'ous ,erl-u,:c:a t.i-◊n:. Th~ ro.ie· 0:f Jtigaism oeco,mes, f0r­

Mc:trkowi tz 
1 

-he1piihg Je;ws b.o f\;lp:CtiGJ:r,i in t:tieit no.n-.Jew[sh· 

emt:ironment . Af:te~ an9'.1y.zing .the is,sues and' essential ne~d-s 

of. lil.:is'. test CetflmU:aity ,. Na.rl{owitz :bui-1.dS a curricl..lltilil that 

wi1,.1. interiu:-eit i?.n<d e1-evate these_ is'site's tm:ou.gµ religious 

-ra· 1 ··· h · cu-:r,.r 1·_-cµ_:1.um.. aims t~ help J~~.ople enlarge. -~ .ea · s. Moreover, t _e 

t\;;• ·· • ,,. ___ et·· ·""e-r -..+-hi le' ,adj1:1sting to ;t,h~ii:: ·u .eir vision.,. and cp~~ w '- .. , · 

. t . 1 ""he .. cCAR refsp~ns~ all.d envti,onment. 03'9) Uhf o-:tb.tn;~ e ¥, "' 
. . .. . . . . . . . ; .. , _ .. ·· sen:tation is v;ery 'bd,,.ef • 

d:1.seu.ss10n fpllOW.J..,ng: Markow.1. tz s pre -
a -ir,p_ ear particular·;i.y re•oepti ve 

All:hough the dis.:Cu.$sani::s do -not I!' 

"- ·th ... e·_-u,. r .e.• f t -a:in from erlticizing. the 'uo Markowit~ i,s, conciUsions , ')I: 

This ,is: e-nt-irely 

a,. h_umanist.ic metho4o:19gy 
.c(l).ns.i ._s;tent -w:i th tbe trend to:war-d s 



describ~d. Th~.s is ·al.;$Q •entireJ,v, 
0 

. • . . . . 
, · 4 · .<;>ns 1.. s.t."'n· t · · · h 

s:: :W.il.t · · the tren.d 
t;,owax-ds a hum~nisti.c .Philos<;>p-h.y o:f ed:u~at:lon 

"- wh..iah ,seems to 

r~mai1;1. only un~f:ficiaiI.z with!n the Ref·ottrr est:abli~h!nent.-. 

How.ever:., an article by Harry·, L c • . , 
· • :0.m1 n$ 1.n the sam.~ CC;AR 

Y,eaibook· ( 1'9'3JJ does ,empn,as.tze the Tna:n.ne'..,. ·•.. ..h .' • . · · · .. , .. , :. ~· 1.n w 1.ah tpe. n,~:w 

t :~t.boo~s, m4te:i;-ial·s, ~nd curricu1=- of ~h·· e·" ·Rf . . _. 
. . .... . · J.- . • e .. o.nn m.ovemeJJt 

reflect the progre;ssive; stugent.-·activity a,ppr,oach ◊'f ,the 

:O~~ey/Ki!pat.ri¢k sq)100J. of th0ught. (90} He eve.n i:!:~$ert,s ,t>hi3,t 

al th:ao;.gh. :m:,a.:ny non-.prog:tes.si.:ve teX:t•s •ar.e .~ls.,G ~.eJng f!>i:'odttced, 

they can be eai3iJ.y .aqaip,t-ed . Yet his optln,1isni :is .nG-t 

.of E~form Jewish. education la.gs: hehin:d the :phlla·sopny 

p,~of•e·~·sed PY su¢h 1,ead,ers as descr-ihed .a:aove. .conee·rhs: of 

tpe COAR 'Comma. ttee on ~~ligj_9us, ~4U;o~tiori thro-t~ghcmb thts: 

period r~ma·tn suc:n non-bum?l.'n'i:.st.ic' i -s~ue:s .. as ti~x't.$·, money· and· 

unifica·th~:n 9f efforts:. 

'Th h t th. 1n30· 1 ,i;,h·. e_· '"',,._'ntra.st between i:r:i:d.ivi_dtial .t"O,l,lg ., OU; , . ~ _ ::;. . s,., ·t. '--""' 

b ,,_, · • · - .. OAHG Jo-int caJt®issi,on on Je.wish ra .. kiXs and the· of fic'i-al :CCAR'.""' · . · · -

Ed.udation p9 s;itton is .ap:pa,t :e .. n<t. i.n the YearbooJ<. F.p.r: ··~x~p.r_e; 

in 1-r:l,3-4 · ·B-e.rma.n .. , ref 1ect:s mueh acce.~ta·nc.~ of 
-z, , Ra:bb.:l Mo.rt.on _ 

M9.rdeca.-i Kaplan ' s cbncep't,io.n ot Judaism as :a. eivil,iz·~tion . 

. i .h-. a· a· t ·1•, .... n sh0uid incl:.ud·e .,Jewish ijer-ma:n assert~ th.at Jew -s · •e. uc ~ -
~~Pe.:ri~n:ces s •o;, that the 

.. ··-~.re p' artic_i-nants 
.i:.,· . d .. "t •s c.,,,n be ae1,,i •v, - r' , s,"'-u · en ...... · -· · 

• .;i..n the J ·ewish c-±vilizat:i;oµ. B- .· an .5-: t '•ate·c- that thi:s erm .. - , -- .. \el • 



i,ife ..• ( 9.-i) 

B.ertnan, 

p.rop,oses that th.e S-tuaeQt. §'.}:).op.Id be· aJ,i_·o_· wed ·to 1o-_·e·. 
• _l:J who .he );)est 

can be, and have his Iearnin~ become t.l;le .ia.rge ~art of his 

entiit:e ii£e. :tong bef·ote Fritz, P~r1$, ~;b.r:aliam M~slow, or any 

other ntiman±stic ps:;ycho:log:i-st, 'B~rman has · made soni.s? sta.rt;Ling· 

o,b1;,e.rvation.s abo-q,:t the r.i.e·ed for.· a huma~ist1~ Jew;ish 

,edudati,on. 

S.imu 1. t:-aneous l:Yr ·t:his· pro.gress'i ve ~en4ency i,'s ju.x-t-ap_o~ed, 

in star--k. ·cqnt:r~st I with the 19_3-5 Repo3;t ·of the ,::f,'oi_nJ. 

c:orornis·s.'.ion on :Jew-is:h:· 'EduoatiQn·. ·R.aJib:i. D.a:vta Pb;i,1ipson, tn:e 

€ha±rma·n of the Cd~i,ssion make·s. clear t.he. continued position 

6£ the comrnissiap: 

• • • a histo.ric ·r-e11gi9n •~~-n :tna.k~ n©· ~t:ogre:.ss _ . 
Uil.le:s$ j;t impa·r:e.'.s to its, ,,:e:011owers a krto~led.g~ of 
its past. Tl)is past. is the ~est g.~arant.e~ ·f?X ;a· 
va:1-u·ab.l'•e :future·. We ca:l.l th:i...s p~oceg'l:lr.e Jew1:sh 
e~PQ~t-:ion. ( ,9'2) 

'I'h · t-o it'Tl"lore all tq.~ flUITl~nisti:o is, rnainstrea.m posit.ion .seems ~ .. 

I t is as if- tb.e of:fie.ial Reform te.nd.en.cie,s •r <ecord~d ab'ov.e. 

. al.l ·1.'-_,n 45 years, .al'i;.ho\lgh 1'riany po.s.i,ti.on J;t,a,s not.. changed ,at ;L 

·-1 h t'!,,,•o cogni' t.-i ve ,. c<;>n:vergent ino-iv-1dUals may di.s,a·$"~~e W .t' ' :n-.; . · 

· • 0, ·..;.e. ·p-os.~i bJ.e re·a 96n i's 
nat' · · r:. ,l..'\1,.1' s· pos_it±on,. n , ·. · ure 9f t.1:;le goa,J.:s. oi. .... u . 

.(.most1_Y -rab:Oi_s_) simply ,do not yet 
th.at t,,h,e'sf!. Re.fo1rm ,educ~t.ors 

ta1·k about 
have the methodology anq'. ·1-angt,,a_g~ .to· even 

it. 
,a,_ffe~.ti.ve edueation, much ies:s t:..eaqh 

. . - . th the ,of.fidial ,adoption of 
~ll'Otb.~l;" ;qiajor dif.ficultY WJ. . . 



in a:chu;t. edu.cabion wherein the 

ad•:uits of •~ c.qngpeg'9t.i.on would st.uav: a.n· d . 
,1, ·d;i.scuss 11 . ._·the 

+ • .. • • 

j;"Uncttion Qf Judaism i-n modern 11.· f·e· . "t i: · .. ,~ - · · " wi I\ t J1e pu:rpese of 

"<Jlet~'rmining: ,cooperative.ly the· o'bJ'ecti:v f. · · · · ·· -· - ' · · · · · - es. o ·. ,th:e Re:llgi.ous, 

Sc. h .. o .. o_ l_ . • " ·(·· 93.)·· B~ thi' ·s m ·th· ,,, h ,._ ·· :.r' _; • e 0"-1 •1 t , e o"J'ect ~·v·'"'"' a · -··.• ~ -· . • "'I'> spea1, ... 1:c. 

school wou.:ld he 11 ow:n:e.d 11 and a·ccewte~. 1,y tb.e .entire 

'GO!ig're,ga ti on!' 

This trew emph.-a's:i,s (>)n . involv'ing, the. adt:!,11:s in the· P.r<;>eess 

Of J ewish Educ.a ti0n take1; a p6s'j. tion. o;f nigh--visibitiby in 

t.,be 9CAR Yearbook, b.egi,n,nip.g· in i.9371
• Th~ Cqnuni-ttige ~m 

Jewisl:l ,e .. d,~cat--ion stat.es: 

W.e are beginning: to reori'ent our= pb:;Ltosop..ny of 
Jewish edueati.on f 'rom the dh±ld..:c~nt:.ereet ·curricl\tiurn 
to the par~nt-~entel}:,M p t.ogr-am, ~nbw'.ing th.§t -w:e ca.]:). 
reach ·the- s¢lJ.i. of the al:'liltl mo.st ef·f .ective1y 
thr<:jugh a Je'W'ish-lY QQJ}.diti0ne0i ,home •. (9'4)'. 

N!:>' doubt thi s m~rlfs the b·eg-innin.g of ·g new emph;;:rsis on ~dult 

educa.t.;i.on . At, the ·same· tifue.1, tbis· p.ew.: pb:ilss.oph:f ma.ke,s no 

str-png~r an appe,a·rance: in the praetical 8urric\11a of t'he 

.R.efor·m·. t ·n ,,,.. the·, humanis•tic s.tat~ents .dis:e::usse•q. - movem~nt • an J;.l.o . · •. · . · · -

,ghove·. For g.ll t _:P,e t.~lk o.£ "C.na.ng:e1
• as the balimark of 

0 f' • h - , · ... a,-:e·-s p. 1.ace between. 1923 and . .t,e: or,m Judaism, 1.1t:tle c pn~e '- N. · ' 

~·940" 'NonEftheiess,, the CCJ\R pats li:P service to tb,~ crises 

., .. ·• ·h world in the l:at:e 19.3(Ps. 
al\:d cbangers f .q.c:l,p.g the .. J;ewJ..s• - · 

t\\e,.;. . d ·' · · i,r 'th·•·e ·ne.e·d for ·r;e.ligi<;>n to' 
~ ve-ra1 :s.ta,tement.S> r~gar in-=:, -- · ,. · 

" . . .. h t11-. practi'.cal problems that . 
. ., • • cohcer.·n . i tse.lf wit · ue 

·a of ~hange"(.95) 
coiv=ro·. -t ~--.- eop.1· .e .::,,,, t.h. 1,s wqrl ··, . 'I- . n. . you.ng f;' ....... 
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•crraract~rj..z·e the 

The formation •of 

·edµ:c.ationa1 c:on,,..e,;..n· s · ,.:i . • ,· 

· · · """ ~ · · ,~ur.i:ng these yea1rs. 

the! Na,ti_onaJ. '.Pe<i.ie·r.at ·• .. 
· ' ' · lion Gf Telt\Ple Youth. ip. 

19,3'9 i _s the rno~t ·praqtdcaJ. , 
resu:l t of the. e..,.:iucat~_· ,;;.nal - .. 

- u ""'"' effp..r::t:s 

Qf the UAHC or cc.~ .d\\lring tl:le.se tro.ilbil,.eq: yj:;a:rs. 

Throughout .t.h;e y.ear _s1; Jt apl'\'\ear··s . . ·t".a~.-
1:' . q ,"' the; .major 

educa:t,iona1. concerJ:?, Q'f the •Refov:m ·rn:o~>)em·e""'t 
.... V " nas 'l:lu~.en :with 

textbooks. Tbe 1940 Jo~n:t Co.mmis:siqn· .pn Jewish Bducati0 n 

~ssert:s tha,t tt,$tibject matte~ ~rrd meth@d are,. to a v · 1 · · .. e;i::-y 51rge 

elttent., d.epe:nd'ent u:p>on the textbook cte:i;J.t;ed·.. A. go:o:q te~tb:oo}C: 

is one which make·s the p:b:;>pe.r, ~eleoti'on of .suf>ject. m~tt.er, 

pr~s~n.:ts it i.ntere,st,i.n:gly ;, :and' g;tv.e$ en.oµgh d,iree:tion to 

i .nsure' tb.a.t the right methq.ct. w:il.l be :ptu7-s1.,1$:d. 11· ( 96.) This 

emphasis'. oh ·textboo.ks may· :wel.l be· the ·res.ul t ·of the faet that 

te~iboeks ar,e ea~ier te cb.ange than are teachers,. 'I'nus·, 

ra,:ther :than :foe.us on· •rrtaki.ng te.~:ehers b~t;ter , ohe sini'ply 

,.emphasizes the te:,ct.book a-nd its ii:n:ip_orka,nc~·. 'L'his may explain 

' .1... he 1 A4_0. -.41 UAf.· '!C' the emphasis l,lpon tlt~ te,itt.book ·seen l.Jl 'Q ':I 

C'µr·rtculum: ·written by Emafl\,le1 Garodra.n. In fact, Qc;imoran 

h edie:i.cin of his, ·curriculum., u.ot,e.s: at. the con91t,1$.iofi' eif eac. 

tee.\cber.s t, use the wo.rJcbookS ~.no. t,extoooks de~igned. •1;:,o ~us .. 

accompan:t the currie.~1~. 
. . .1 n"ed ·}jv the authors of t.lt«= oa;rry out thE;! prqgr:am as P. an., · · · · .:r. -

t . .get g.ood teaching r~sults ... "(97.) 
ext.books, .and yon will 



Pe .taught; time 

a1lo.· .tt.ed _, texts for studen"".·.·.s .,.. d t ~ ...:n ea:che"'s ·,.j · · · · · .., ., an!,,l accgmpany,fng 

ni;Jt:es. I .n ef'fe.ct., the· ·eurri:culum I'S th t · · e . extbooks. ,The· 

conte:nt, fl;'0.nt Jc'ind:erga.rten thr~ugh· 12th .gta.de o~n.13:ts:ts· 

p:1.d .. :ina,rt.1y.· of cog:r:1itive rrtate~ia:1 1 $'\:lch ast 

cu.~t.oms ,a!l,d ~~.re,monie's.; Holidays, !3i_b).EH sm~gs a.n.:q 
~ames; Hebrew.: . P.ta:yer, ete:. ,; ·Post Bihi:i:c.a1 
Literature; ;ij3'fhlic.a :1 History<1 c1::1.r·rent Ev.erits• 
H~s~br,~;. J:E!~i~h: O?~lriuriity1 ,Lite·ratur_e; . .P~oje~'t$ in 
R..e)..l.gL<on; Mode:n:i, ft:1.st.ory; American .Jewish: 
Histor¥.( 98), · ,, · · 

The ·t.ext:P:q'oks i ,.:Ls.ted inclt.icl~ ttt0:st .of the'. pu:P1ieations o:f t.:he 

UAHC-C,(1:.1\R since 1925. Mos.t of these .t.e.f'J.:eet the influence of 

G.~.rttoran' s p.r.ogress:i,.v:isrn, bu·t a1s-9 f.0:c\l,s ':Qn content, in the· 

q0,gniti:v-e sen,se. Other tba.n the· rµodJfioa-t,ions .n,ece~ary to 

accommodate tp.ese new text•s an<i mat~ri.als, t'.b~.re is 1ittl'le 

l?h~stan,tia,l ·Qhange i,n the 'tJAHC' cut.r.i;.c~.t:um. :rf:r;-o.m 192'31 to 1940. 

This emphasis ·0;ni ,textb'oo~s continue$ throu,ghmit the 

194.0 ' s. In 11944 .e-amoran st:ate1:, that. the .cc.i\R-u~c Joint 

r- · • •· • .: ,.,.,.. ='-.··_·e·. re· ,"'.·ted l.'·.n pro. vi.dinig t.e~tbo0~,s• .. and '"'0mm1.ss::1.on, .l,S, y,ery J..>.¥~ 0 . 

teache~r '·s ~manuals.. Jle m~es it ciear th~t 

Ti 
.. b ,i; 

1 
... . ... ::.n gi·· .... e to S1J.nd:ay S'cho~:1 . n.e e:st '"'e p y0u '-"" v · • · b 

tea=he,,.,.s T.~-i-. •• ·o are begiitn~rs is t9 :give them .t •._ e 
'-' .a. nu. . . •, ·,,'fi C courses t:hey ,a:rie te-acher·•·s manual fo:t ·the speC;-, . \, . . . . . . 

t.ectchi'ng/~. ( 99 ); 
.. , · ·d 'th• the e~eit.i.ng · • """'t'.:'.""n . . c_ .. o. mpare · wi ··· · · · · · This. is :mo.st ~isturb:i.ng n 'l:lv 

.pespite the 
Pro~r.e-$.sJ..vism. of Gameran'•s ear.Ly yea17

'
9

• 

· · ,. . us hwnanistic eption,s 
contin',loµ.$ recurrence ·af tll'e var1..o · ·· · 

. .. , o·f the Joirtt cornmission 
~ ·· director · - · · -
1-11.scussed abo'Ve .. , Ga.moraP, a:s . 

.1.. • n:cou:rage a ,st~bile ,, 
o,n ·J.'ewi:sh Educ.atio.n,,. continues ~c, e · 



A.· 11:;n0ugn this: ca:.n .pe -seen. a .t, · · t · -
>'I a:. s. ?l.BJ,liz:i,ng infl~.tence, it c:a:n 

.ais0, .DE! s~~n to ·.t:efJ..e,ct a:. lack •of convicti.on. .Gf:v.e:n tbe 

numerous· o:ppo,rt.uniti.es· tor radtc~l ch..angB., the l~ck 9 1 -~v.en 

l!linor hutna;nisf.;:.ic $f.£eets du~:hng these ·Ji;ears i-s- •~ata::Pi.e. o.nc~ 

~ga~., aJ. tl:lol;lg}l m.any :R:ef'b;r-tn• J .ewis:n educa,torcs may be 

phil,o.sophic:alL:f <i'~trtfertabl:e w-i:th a hµip~J!istlc e.dJ.t.Qa,t;.ion.a.1 

a·p_p~.oa,ch, tJ:i~ :Pr:aetical cuqri~lll\Jn\ .xe~a1..n::, tr.a.di, t .i'Qna.1. 

A few ·mi.npr cha,p.ges:, &$ well ·a:s ct major struct-ura.l 

opti<Dh, chacracte.ri.ze the: 1950-51 edition O'f the now.~·cl.a.ss.ic 

.Ga)1'oran cur1;fc;:ulmn. Tb.is 1,g.-5·0._·5-1 ,cu-r:ric-tilum., entitled 'the .. 

"Co9vert.ib'ie (:µr.riqul:µ.:m fo.r the qne--D~,y-a-Week' Religious. 

$ch.001; 11 presents two diff e'.ire·nt coµ:r-se~s, of ·stqc;l:y,. ~i:itted. at 

di.ff ere_nt ·s',tuctent needs. @·a'mora:-n stat.es. thj3.:t one course of 

·s~'J.d:y .i.ntend·s " ,. • • to _me-et the c-ri t.icis.m. that Jewi&h history 

'"' W:,,_ ··J.· ,..,1-. are·. di:f_.':f-icult tPX childr.en .below i,,res,e.nts rn:~nr prohlem,s H, ._.,1.i., 

· ( 1· 0"1) In ebnt:rast, 'lie claims 1:.he Junior R:l,gh sd,hoQ.J.· 1.e;vel. " . • · 

· 11 • a i:m•s t-o. -m~~t 1;.he· tha.t tb:e :second oour.~:e ,of study • • 

c;-it.icism that. Jewish hj.:st.o:r-y is tb.o~ght. re.p.et-it.i:ous hy the 

Pl!P:ils ~'po ta:ke it 

P're·V-ioqs:,1-y ha.d. it. 

. h . . i' o-r· '\.c,.;g · ·h so:hool . grades .. , if they in t' · e Jl.A'.l · - lJ..I.' . · · 

(l·o-,·) :1:_111 ad'd:i..· -'' u.·•on; 
• • ·" in ·e~r1J.el' .gr~d.es • · z- ' ·~ 



qom.mittee of the Cp:mmis:s ,ion 01l .E-duca-tion_. 
repsa.tedly t.1ote th~t 

;1e·he_v_, f~~l- s.trongiy that J .e;:,-.,.1· ·sh E·,;3u · t· '"° :J,, ' " ·· "-''· c~ ,J.011 is•·. mo::;-t ef·fect.,li:v.e-
w.h~n th;e hours .of 'i.ns,truct.~ on a·"'e· •· . .. . · · ·""' ,. increased·· be · yo.n~. the .Sunday: 
School format. Th.-e emphasis is o·n • .. . • · • · · · · ·qua11t-:1;-,ty pf ho.urs of 

1 . ...,,i:,t,ruction , r.ath:e·:r than' ·,, 1 · t 
........, · q..,.a ··1 Y • Th:e _fa:ct t .ha t . th:e 

cµr_~.fcul.um rec6gi\iz:es d:1,f t ·~r.ent stl:ide~-; 1'e!3·d-s rega:r-dihg the 

learning of hi.sto.ry is 'interesting. 'This: 'is slightly 

s-tudetit-e.ent-e.red 'in its imp,ac.t, btit there ts· little else to 

encour~age a f.eeling, of stu;d;ent-,c·ent;eredness·. 

:Asi.de· from, ,the noted. •change:s, the T.JMC ·eur:ricu1unr of 

1950• repres-.ent:.s an up,dated v.er1:d.,on a£ tbe qri;g:i~.ai 

curriculum1, .and ·o.f. the 1940 edi t,ipn,. A :f·e,w: mp.re alf:~rnati ves 

en.:ter int.~ tb~ pictu . .r:e, but the· t::Ql',it,e;nt rema,iri~ .essentia'l,Jy 

the same. The· .cogh.itive. emphasiEt can he sg.e.n in., g stat~:m~nt. 

by Gamo.ra,rt; SPEtald.ng 9f chi.ldteh at:ten.ding r .el±,gitiUs st;hboi 

two .or three da,yis a we~k,: tf'l'he" Je:w.fsh krtow1ed~j'e that they 

would ac.g'Qi,re ·shol.l.1d by us ·be c:~nsidered: tne minimum r¢g:uired 

t.o _ma:i,nt.a;i.ri. J~wisb lif.e in ;rune:iiaa. 11·(1.o:B) T[lis emP,hasi.:$ on 

kn;0w1ed'ge Ls certainly not hurt.1anistie . The £.aot that ~Jhe 

}?.U:.'i':'J?.os.e .f9r the knowl.edge: is t .o insure· Je.:w:ilsl) surviv.al .is 

c:ru·1.' t · • h . t. • ne .. snite the f •r,equ,~nt stat.E$lents 
~ .. . · .. e an,t.1.-- , \;llna.P,,l.S ·. 1C • .µ r 

pro~ress:ive y¢-wish education 

Pfficial curri:clJ).um ·maintain 

had b'ecome.,,, Gamoran _a1'.].G!i•· the. 

a tt·a·~itioria·l a,pproa.ch. 



ge ha4 .sta.ted in 19~·3 that "T4e 1.,qii.mat.e aim is tine 

individual. • • ·• " ( 104') Pe·rhaps t.he e.vent f .. 
· . · s o. the ~oloc~~s:t.. 

and destruct:ioo o,f Etl.ro-;-n,ean ,J 0 W.""'Y ,._.ad a"" e· '.ffec·t· . r-'i 
· • .i:- "' "- ·. 

1
·~ · · ~·· • on Gam:qt.g,n:. 

Mis·. iqea.ll~m ~nd progre:s,si:ve nature m~y have slif£er~'d .ai3· ~ 

res-ult. This study i.s hot inten.ci~d ·qs.a .. biography. of G;ambra_n: 

,ra thei ; it s .erves to e:b·~e.,1'Ve. ·the v:ari ous t:ren<\ts qb:se•rv&-b,le in 

R.efo,t.:-m ,Jewi<Sfl: Edu.~ation.! By' 195.0,t th~ formal. e¢fa;rca::tionaI 

•.eff0,rts · o:.f the Reform m~v.emeht appear to l:.'>-e· d~·eply grounded 

in -the. Ga-rnotan QU.rric-qlum--pr,qg,ressive ~Y 19.23 st::at:tda.Ji'G:ls. 

Jl:u-manis,tie trenq~ ~re preS'eJrt., but not ,as strong, i:is one ·might 

expect in i-950:., 

In hi:s 1:g-55 dQct.0ral. d:i:ssertatian,( 105) ,, R-abb'i Paul Gorin 

quotes ,a .pa,f?Sg,ge from a 1950. artic_l~ by @am0ran; 

· , ·1 the ,._ 1•·v, ~.t, es a,s · · . · · "t. ac,._ ,.,, ,. • · . h ' me 
"U.nique a.mong tec.f;m , t .. ,:i;ao-e whl.B.~ the .. o . 

r. · '' t • .. o··f the J.mp.ortan p - ·e· ducation plans .•. ecogn,i ion ·. . . •· . ··,cu ·Y: in o.u.r · · 
occJrpie:s or should oe p 

-200-



h .. 
sue- •. ~e.c.0:gnl. t-1.:ori J.e4- to tbe d . . .. . . 
ma,y c •all the• Jbegihn.i:ng Of a ·1E:we:lopment ot what w~ 
pra..;.st~ho.ol e-hi,.:t.d in the .. · , ic.ei;.ature :1;·?r the 
.-· • t. . x · - f . . . "home and t-he be . . • . . 
,11 i~ra: u~~ ' o·r. pa_r~nts . Conscie>us O'f .. ,thi~l~n'.sn~ngd~f a 
we . ~s · · -~ negd, fer l>rovicl:i- . ~. , · .. · . . 11ee 918' 
tx-'.a_ :i,n1.ng 1~te:rat.ute fo"" 0 ,.,~ .f©:r·;,.,.1~~~t only a teach~r 

• · ' . .1. ....... ....,ui;;,J.-S but · 1· · ne~q· 0 -~ - giving guidance t . .t ·· , ' - _ . a so . Of: the 
.. . . . .. . . . • •. . . · • .Q po. ent1ai te--=>-c~er· s ~ small eommti.n.it1.es {whet·e . . •· · ·. ·· . : · "'' u . · , ..;n 

• •., . h· - - . ... . . . ·· · par-ent-s 0fte.n have to. be 
t-he- t.eac ers of giro,up;s) we· h=n-= 1,.. . . . • · 

. • . : • ' . ' ' •. -· ~ .~v-.:::: .µE2;g.un to 
e-,.rne_. rime.nt w1. th· tl:'-e ;;;ie.,.'"""-1•,opment 0· ·f • · _ • .=.t-' · · · -fR .... \./.. v ,:: u.. . · • a- ser1e f 
12or.i::espon.denoe· cour.·s12'S\ "(l66.) ·· · · ·· · .s • '0 -

Cl.early , Gamoran hi!n.$el.f' notes that t'h_.$ acc.ompl,isl'lmettts 

of t,ha. Commis$ion dqri.ng t:hl:! ti:ts:t fifteen years of his 

d.i; r-ec~ors'hi.p f .oaus on text de:v:e,1.o.pttren:t and. ~ognl-t.ive 

concerns. This ·may well be -b,eGau"se t .here wa~, such a, c:lire 

need fo.r §li,oh wo:r:k to be done . .However , it oann9t be d~nied 

·that t.be· h,µ.manist-ic thedrY; pr.o.fe.s,s~d by -Ganroran as ear1y· a•s 

192'3 dbe-s not e:V:id.e:n:c.e it.self in the actual curricula he 

In 

1.:95,3
1
-._ ·--,·e .... ,i · ... , 0· •r·· 1• entat'1' o· ni•• fo_r :f'-eiin.:bol,ls edttcati.on. p p,resen\;.S a ne .. . • . . , .· '::I 

7 ~ rn· thts· article b.~- co1np1ains -to the Ct::4\R €anvention. ( 10 · , 

that he _h~d offered the exact .$:i:).me p:topo.sal f9,r educationa,t 

T'Sfo~.m 17 y~;;,.·r.s earlier, in. 1936 •. 

still n1argely ·:unfulfiJlecl:• ''{108} 

- 2,01-

:tn his 0:wn words; it ls 

Fr·a·rizhl.au ;c.ompla,ins : 



~·o lead 'l.h~ child :to he ·a ""bod . , 
Jewish. atti;tudes·,· ke·· u"•e·fs· :::i. · J.e~•., 'Wlth_.• po:sitiv:e 
· · · · • IJ · · · :Pnlcti · · · 
and w:Ltb.· :Sa:tisfy.i,n.g Je~is·h ·a-s/· .. C:'e' an,d' lOYc(lt:ies.,. 
anct af;filiatioz:is., ( l 'og) . . -ooiati.on.s ., -activities 

w.j_thout ~ d9u~t, F·ran.zbiau s\intn\:ar.iz:e-s· a . 
· . t.:1:rl:l:ly huma·ntstic 

Jewish p:b.:i l J.1,SOphy O:f ech.ic_~ tion.. L · k 
i .e i:l"i~khe,r ~nd oth,~rs 

·b·_-_· efore. him, ·Fr:at)_zh.lau shows.· ·t:h·a·t s_u~_h a h. · 1 -i:.. 
· · '"' . · p: J:. · 0$Cip¥i¥. 9f 

ed\,lca t:i-on is p.os:sibie within the· bo~.n'ds of Refo•t'I!J (rew..i,sh, 

eduoa'ti,o-n. Wha·t makes Fra:nzl!>'l.q'IJ·'s p_l:: .. o.po·sa.i reli.gfo~s is tha,t 

H;: is "God-c~rit~ped"··, wn..f.ie:c at· the sa:me time chiLq-dent;e-r.ea. 

In essence, Fr~•nz:Plau recommends. 'that a knowleq_g~ o•f $od and 

Judaism can aid. a child in t.!:fE? h •. •• ~motiopaJ,, es,tli;eticr and 

spiritual enrichment of tpe i~~ivi:aiial," .( 110.) 'Dhis system of 

e,d.po-a tion is., ·nrunanistic i:n its ul ti-mate goal, t>:ut 

~.dd-:c~nter.ed, and thet,•eb~ re-ligi.011s,,, in l'ts me:t.ho.doJ.tGgy and 

approach. this •works o.n the assumption that a c0mtt1-itmeht to 

Qod ca::n a.id h:uman :bel.ngs: in .tbeii;: lives., -wl'iethe·r good 01r bad,,· 

pJ.,~asant dr pai.nful. 

· p...-anzbla1·• · re·-pres. •el"I._ . -ts· :t_he current tr.en.ds It ;,s, clear that ~ "' . 0 

of retigiops -an~ e:dµ.car~ional psycho'.logy,:-

. . . . . . . . d .. aroie psycnia-try- '.hi;t,S; m~de a In re.cent yea.rs :Y:n. •- · . . d · standin\lf of 
©.onsi~era'ble aont-ribu:tion ta, our: u~ : er1• id~-as ;;nci 
. h . . , 1: , th· a l and theol:0g.1ca1 · .·v•• · . . · 

t @ gene~.l,~ 0-.1., e · . 1.e: . . · f.:. .-dentt£·iaat.ion o.f the 
the sel.f-- :aceept~nc.~ and. se.i- ~ . 
i .n_dividual. ( !l,l) 

· th ,.,,, o·gical a1$peot. rnh · . - t .an·,..e off ·this . e'"!'.1. . '- .. e r .e.aliz-ation Of th~ ;rmpor ' ,._._ 

. . . ""'l·au to concl'U.:de that "1;:.be, 
of the. modern psyche leads FranzJ.J. -

. . ..,, , . d rel· ,ateclnes.s t~e.n becom~s· the. :root -a-cce,ptano.e ~f .rea11. ... y. an · · · 

God, .ethit& and 



relig'i-,on, namely, Juda:isn:i -. "'us·t 1 - · - ' f•.• · · P a.y· .a rdaJ·•·o-r - t~l.e in-
ch;i.J.d-4e:v.elopment. _Mest impo:rtan:t h .. _ 

.. -, . ow~ve:r , i •s· the hOIJIE:?,. 
11 The clu.ld -who is reared by loving . _ . ,. 

• pa.r~nt:.s wlio ae-cept 

-thertts.el ves a,s personali t.ie,s . . 
. . , •Cah acc:e:pt hitnself ... (11.3) 'fbe 

t.-~-,,._n ani_-_stic i-mp··.ort. •o··ff_-- ~-h·. ; .,s 1.· s 1. · 
n ...... ,. \;;C .... c ear even in the jargon: of 

•lattcep:ta,np:e"' ~-nd nro:d.e:J..ing whidh Fra-nz·blau e..lllphasizes,. 

Franz·b1·au;· a.o ... cl: .u· de:s th t t .l:l - ""' ,. -.a. -·-_.·_ ehom'•:e1.'s- t h t • -· - ' · · _ · ~ Gert _raJ Je,ti-sb 

.espe-c-i -a11y i,n ea.-r-1:y. year~. 

'( 1) 

( 2) 

An e~fecli:ve r'e.I-i ,gi.0~s -scllo.<itl e~lucat-ion 
~-~~uires. a st:t<P'ng Je'.Wi.·sb ttome a.no t:hu~ 
k-no:w:1edg.eab.le1c s~lf-ac·me..ptihg Jewish ~arelil:t:s. 

'l'h~ ho~e mu$t p.rdviile tlle .ini tia-1 contact 
wi tp. Jewi!Sh · s,-e,lf- a.cce..ptanoe., -p.articu1:ar1.y 
i n the p~e·-s:cJ10·01 -a~4 ·· elem~nfa:ry -scho'ol 
.yaars.. 

Moreover, the· c;11;tjunc!t results of an effecti v.e adult educati.ori 

prog,raw w,i:t..l ~e th.at adults -wi-11 be ·rnQr.e functi_q1;1,a·1 a~d 

se;Lf--a.cce.pt.ihg- as j:ew'is;tl i _ncl'iv.idu.a,Ls • 

Fira~zblau p!l'.."Ol>.os.es -a truly htlinanis--ti.c Eefo.tm Jewish 

educat-.ton. He. re,cogn.ize.s bot._h the c9ritribUti'o:ns of .modern 

1 ,.,,t d''t' ., 
~sych:o.log.ica,l r.e.s~a,roh_,. ,and the value 0.f Jew Sr,~ ·ra · ;,.: 1.on In-

a .{d • • . ·1.·. n. _ t.·::he·i· r 1,To. r:_. ld • The : .com'bina t_ion ,of 
· 4- ·_ 1.ng Y:e-ws ~-0i funat.1..on· .. 

th . i's th•.,,.: .f·o,. .... .., __ .. ,,;·t ·1· o·-· n· ·. o _f aumanis't.i,c ~eligiqus 
· ·. · ese· two -ele'me-nt:s c .....,,.ua 

Edu_o~•t.ion,. 
t t' fo_r 

F,_.,,._ ._.an_""·• ·1?,·-a-u ,. s pr-esen a -.ion • 
.Much discussf on £'01·10.ws "': ,,... .i, -

·· rees with Fr.anzbl·a,u, 
·exam · · ~a_: ..... _s.hish not on:J.,:t ag · - · · · · · · · -

· l)l.•e , · Jla'bhi Allan :1,, "" _ -

• ti',;.. ed-u_c __ a. ti·on.al h ev.en- mol?_f:!: huma·n~s, _- _';-' 
' \lt. Qoe.s rDn to outi.ine an 

Ph:i.,b:J>sophy. He notes ttia-:t: 

{ I 



Anothe·r aspect of the acq1;pt.ance o.f' franzb-1.au • s :li.ae.a.s is 

seen in tn,E?· re.search repor;t;~d orr ·by ~cibJ!>i '.Edw'ar'd zerin. 

z~r-in' s coucius.ions. -are .summarize:d. ±n fi:ve reeomm.endat'ion·s in 

the fa.rm of .go.a.ls· f .-or modern, Reform. J 'ewis:h eduaa:t'.iori:· 

,( 1 ), 

(2) 

The guidance of Jewish ,yo~th in the 
atta.inme.rit et a m0r1e $:13,,tLsfying 
~l1eo.lctg'icg,i. J:;,;e.lie-f. . 

The enabling of thos.·.e J.~wlsh y,outh wh~ 
have rejec'.t.-ed ,si1pernat.uralism, to ·real-3;ze 
thA:t. J~w;i,p"h edµeatien can be ~oth_ . 
11 w,ertnwbii,e ,, g.nd "importan.t"· .in, the.u- 1.f;ves • 

The wideni.n§l of tl;re scope 0£ Jce'fi~h edpca-
·t . ' · ..... "" th-a·t · 1.';.t· ma~" make the oeL:i.e-f,s o.f .· 1. on, .-·:::tv · ·, .,. ;1. · · • . . . •. •• , t l 
J ~ewic;h youth an i:n'\::eg·ra1. pa-rt of· their -to -_a. 
_p ·ers0-na;i,i t:.y de:v.eno,pme:n~ • 

~- run t as we.ll .a§. trr~ 
The q\a~·l:itati.ve e:nr:.1;? _ en ·. e· ex:i~till'e 
quah.ti tat.iv~ ·,e•n'l~.rg:emen~ 0 !. th 

st:ructu.r:e of .~ewi;sh edueat~1.on,. 
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Pod:nt t _o stuc:ie:nt-ce1Jt..ered . a:·f ·"'·e ·· t . . 
,. · J.• c . 1,v.e-an:d · 

~o.gnitive-ot:ie_nteq 
educati◊n. Howeve,r, the. tiAHc ·c·,.,.11,n- ,,, . 

• • • , - 11.;~ "'':01:nt c· ·onun • - · · ·. isston ·on J'ewish 
'G':ducatj.on choeses once a·g·a· in• to f·· 11 . . · · 
J,;. · · • · · · · • : : 0 ew: the: ·pa th of Least 

pesis.t.ance-1 ·the tt-adi tiopa.1, nd,ld.iy··· lit . ,_uma1J,1stic .curri.cul \lilt 
rejn~ns f:ull't, operg;t.ive. 

Titre- !Il.i.4-195·0 • s :a~.e marted PY a- few· sina.ll .hum.anlst.:hc 

inre-acts:. int.o. Refo~.ttt Ju·ctaism... ca,ri ,RQ:g_er:s • bheory of 

n0n-dire.ctive counseling is recognized by GGAR mel.'llbe:t;s· ,as 

,sqniethi.ng, tC?• be exa:mined'. (ll-6) A new focus on A~!i{io:...vis:ual 

materi.ais takes ov..er· the· 'IJl.1::'·,..··'t>· ·"'~d- t ·he u·11.-n·c 't:-.,,.1"11"' .. ·t •·· · f """-= <'4·• . n.f:li. ! , i:;.n: .I:" . •v.:r:a .. ;,,. Ol'l o: . 

the·se hew. medi:a be.comeJ3 a m.aj(f)r conoern in 'the- 195D I s. Th.±s 

suggests ,a g,rowi,ng. co~cern fo~ -m~thod 'of cl~s.s.-roo:m 'beaching. 

In 1954 .,, Rab-bi S.dlontoh :R• Ji;r,.een:off', chair.man d'.f the 

Joint Cemmis-sion on Jewish Etlucati.o-n., ev:al.Uates, "Anfer.ic:an 

J$wish E.dµ.cat'ion. in ·t:ne .Futu.r-e. ii•( 117) He notes that Re.f '.or:m 

Jewi$th· edU;cation ·has b.een child-ce~te.red an(j: progressive in 

Several. ·way.-s. Child-dev.eloproe•.nt s·etem,s· to ha_ve. been· .a majo.r 

conce.r:ri, i.n,dicatect ,by· the graded ~ex:tl:>.oo~s produced by, the­

movem.e,nt... Moreover, in,t.ere~t iii Je:w-is'.h. educat.i,@n by children 

J..; ..,.._ h.;·g·h, .-: ;i • f ' 1"" g· .-..:iu·""at1·• on 1·""' ""e''""b.min;:r -a ptJori ty. '-' ... arr~ l.J. e- . un es,1: .;.., . , ·0 v. ,_ .• ·· :::1 . • 

.:r.ew:i __ sn.· educators, :t:o reco.gnize One .of the· m?J,jot Reform 1:1 , 

h'· um·: • a.B_.i-sti~ appro.ach in ,Jewish 
th~ nee~ f©r r-e1e:-va:r.ice ·q.nd. a 

education i~. Sfl?va.rt scihwar-tzfuan.. .i~ 1'984 Sc.hw-artzm?tn, 

at- HVC..,JLR i.n t:in.cirmq ti , 
P.rt5.fess·o.:r eif ~e:ligious Education 

•. . -., • . d .. The BreaJ,cdown in ~ef-C!;lrm. 
,t;>Uh.J..,i..shed an ar.ti.c1e entitl~ 

. _. . ... , 't .it?(ll8) His. analysis 
'Eduoa'tion: Why and. Wh:a t to do A).)ott 



wi:thQut i ;nvolv-ing th.e .P ... e,tson in.- .. \.', 
J..-J.•ie- 1-earn.inst. fie propose$ .a 

p;.ew set oif ,dh>Ject.ives which .a.re 
hto re humal'lli sti c. The s.e 

Qbje~ttve.s enta,:.il hq.:Sic t .ra::in.tn,g-, fn Jewtsh -s·ki.lls, ~asi:i:;: 

in£o:rmat.io:n conoe:lfning J.e:wish lif-e, .:and .an att:ective 

dimen:sion .c0ncerned ;w:ith a_ ••·~. w.,,,.· -.,,. • -•~ ..• . "".rui innen r~s.p0nse tq the 

vhoJ.e .o,f Juqaism, '1 
( 119) .:tn this last sense., ~~h_watt:zmart • s 

cu1rric:µ,lum .d'i.ffers g:tea:t.1¥, £roin t'hat of G_µ,znpr.an..., to·r it 

outward:!~ acknow.ledQJe-s ·tne .~:f f~e,ti v~ a,spect of ,'Jewi'sh 

learning. $chwart-zm~n clearly unde:r .s.t:~nds the elements ·e.£ 

rn_od-errt· Jewish life a:n.-d ~.du:c:a.:ti•ort which ne.oe:ssita:t-e a 

'Jiumanist.ic conc,etn. He -s ·tat.es thci:t the ac:qui:sd.tion b.f Jewish 

knowledge eannot p,e an end in itself, but must. enhance the 

·~~ve'lopment. o.f t ·he Jewish e,ti:ild'. Hls pniJ.osophy, t .a.kes into•, 

account the non·-Jew.i~h :e:n'V':iro.nm~nt, t~e mode:cn educational 

theory whic.b ·understanei,s tfu.a:t ,co:gn.itlon is not ,nea,.essar'ilt 

P···e --- t ·· ·h d 1 ·· ta1 n· = ... ~d.,_ o.f.· children.. Mo.-st 
•. '!,.. ae.:p · l.,on, and. t e • eve opmen _· ,._ ~ 

i.mport:ant, S<;hwart:zman no,t.~s that Reform Juqp,i$!g $ttesse:s , 

,q,ifferent: elements thah d0e.s t,r,aditionai Ju~:a'isrn. 

· If R~form R:e-f~r~ e<ii.lca ti.on ~str.ou;J.,Q 4"if,fer as, ·well'!· 

.h .1 . 1. c·"", ..,..e ·eds, of ,i.pdi vidual.s in 
e0nsc:i:ou;Sl.Y a·gm:its the psyc . o og · q,..i►• ·"'· · · · • • 

,i.h ·""·he ... ·.R·_,e;f.o: rm •ettu,.cati0~ . system ltlUSt .., · e Lear1.1,ing .P.roce.ss, ,__ ~ .. 

r-efl=ct th. . ·.hum· an.is tic curricu1lUn t.aR' -d,o thi.s most 
"" · l.S • '.O:hl 'f .a 

.. .. . . a cu,rrL.tiU.lnm revis-.f on 
et.:t:eet.:i:yely. Schwartzman' s propos? · 

· ... ..,. ,,.,s: -s•tud.ents,; a .bal~nqe· Q'f 
enmha.siz~s petr~onal i:nv:01v-e.roeri"" "',ll · · 



c""g· n.i.tive• 1earhi11g with a.ffec"'l ·. 
w - · · · · 1..~ve cancer · · 

Jls' and g. teaching of 
basic llv,ing Juda.i .smi incorpora:ti• . , .. . 

·· ng fa:cts ,a·n.ct emotion .• · ( 12:0) 

In 19 S·'J Schwartzrna.n pub1: ·· · h • · ·1s .ed ii A M<:H::; n • · , · .e ~e,a;t.1..s.tie Approach 
te_ curt1..cu.l,.um."·(. l21) r · t~ ' .n . ,ue, three y~at':s si.nc.e his earl.ier 

attic le, h~ aq:a,pts, hi-s a1>t,roach to c:a.11 ror fout importan·t 

c;iialiges in the curri;qti.1-q.m q:f Re.form Ju· ~a. 1· sm .• "" .. .'.lllie.s:e · inc1uqe · .a 

mul.tipl!'.i.qi 1:-Y o·f ourricuia f~r diff~r~qt type$ of .• s .<::!hools. in 

the Ref O'l'.'ID Movement. M0re0vet ,. 'S'thw~rt;zrnan chal lehges t.n:$ 

~ef orm movement tq. p~t ai.l o.{ .its. en.e•rgy,· i -nto the· 

one-<,la.a'-a-'w:e.ek Sc}lopl, wo,r~i.ng under tJie as·s.umption. that Jt 

:£!!.l he 'effective.. . Third,. .Seh:wartzman calls f 'o.r <,\ z,eal. 

argue'$, in, favo:r a£ ongoing ourJ;i'Cular res~a:~ch. He is .m6~•t 

d:isturb"~d. by, the. w:i111n:gne::;_s G.f ·the ketorm movement to be 

content w:i,.th tl\(a status ,qu6,, and h¢ J,eyeis., a ·~J:Jt.'icis1t1 of 

inactioq a:t ·Ga.:1t1o:ran -an~ •t..he ·o.oi:iltri'i.s.sion,. S.ud.g,li.ng., f .rorn the 

l:-§,rqe ·n'unibe·r. t>'f h'Uman'istic ideas pa-ssetl PY <if~ril'.lg .tne years, 

S,e!hwartz.man I s :ob$ervatio.n seems ·accurate .. 

· · 1955 ·· ritiq\ies the ~ef'orm ~?ih'bi .Paul Goerin,, .1:ri • · · ·, , . ·c · : 

C·. . .. . • . . t c rnm•i •ss· ion curricu1,um by Gan.tor-an)• ·ur,:-i.cttl.um (·1. e. - Th12 JQ1:n 0 · 
• 11 too' ing,rowi:i, t00 

He acc~ses th~ Refo~rii move.Jt1ent of pe·coming:. 

• _ ., . . . ·s·e·s·. i, .. ( 122) More.over, ne 
inbred ih· its ·epucati<;>na·l pcroces •· " · 

. . . . , . 'to currd.cul~r pro.gress. p:,?1.s 
·suggests tbat a majar ;h,i.ndrance · · · · ·· · 

ll
. A,.·e. f{ ...... ~ t.1. ve phii(l)?Ophy. of ~·e:fo.rm 

·:l:)e'l:!n, t.ne l igc){ of an overa 1 ~ ·+.• .. ... 

. _ 
1 

tn !&.":-e ,observation aire~dy .,, . · • id exp a ..... , 1.-.H - -v·e1tt1.sp.. ed'llcation. Tn,1.ss: wou ·~ 
· - · · · · . .. . , .. d i'ts edµcators: seem 

noted t:h "- th n •e£,Ot'l:n, movement an · · . . .• a .1-. e = . d 
. dini . .. trati ve, 'textual an/ 

co11tinuaI1y ov:er .... occu·pi.ed by a ni.s · 

( ' 



stJ.'h.e:rviso•r:y, in_a:tte..rs.. Gorin su . . . , 
•r- · ' .gg'ests- t"-·at "'h • . 

· - • ,i,J. · .... · is may i:ndica.te a 
i.a,c)'- o:f dJ.r-ec,t_ion in t'he mQ.re 'theoretic 1· . . .. 

· · · · a · area-&•· The resui t , 
&,or· Gori.ii I: is- ch~otie· and i' 'n""f'f' ··e t . I • 

» · · · ·· "" · . c u.ar edu,. ca_:t~· .. o.n. . "' Gorin's 

a:rgument c~n:t.¢rs Qn,. h'ils, ©bservqti'on that Reform Jewish 

egµpatio.n in 19'55: la~.ged t:ar behind h t _. e .P..rog.t:essive:, 

s,tudent-~e.nte,red, ~-re:atiy,g eurric~la .o.f ·both set:utar and 

Pro.t ·~st~nt. edu·~a:tlon of the d~y. H~ :t>.~ts t.he que:sti.,on in 

this form·: 

S'ha:il the equca,t.,i.p:o.1~i pra,g::rarti of Re'f0:rni Juda.ism be 
h~rn_es-s,?:d to the -tra:di ti-Ghal sub ject-cent'ered . 
a,pw.ro:a.ch at a , time when it ·nas '•been. re j e~t.e<l by 
mos'.t progressive .educate.rs, ,a.J:lj.l· when it is. ;b-e.ing 
grgdU~ll;y elitnin:at.ed by Cl';lurch Schoo1,s with, .an .eye 
to th.e• pr.:i.nc;~pLes of progressive etj~qati'q,n9 Sha.11 
:tbe -e~•\;lca~i,Qna:l,: pr.ogrg:J!l ·o;f E.efor.ro .:r,~<.;l'a.i'.sm be 
ine.~tric~hi.y ~orru:n.j. tted t.'◊ an oy$r..;emr;il)~s-i$ ·on 
hi.story .... .. s1.mp:ly be:c:a,use we· la.c~ the: ln.i.tl.a.tiv.:e 9.r 
the .. eh.e.i;-gy 'or the .tesourcefuln~ss t~ rf:!~ch 0t,1t f.pr 
more, vi t~i materdal,s·. • • ?( 123:) 

GQr~ •·s po .. fa1t d;s c,l~ar: ·W)r;y shc:Ju.ld Refor:m Jua.aism n@t take 

a,~vantag.e o.f ' all the adv.:ances in .psycholo.gy a-nd e.d.u.12:a.tic;m., 

.te.stil:ting in ~ rrio·re hwrtai1.izifig ,. more e-:ffect:.ive curricU:lum? 

G. ' t -h·e.• dev• "e' .1~o·p.""'.· 0 .·n· t o.f a ourric'l:tlar orin ,pro:p,os.e,s . , . '""' 

.\fte·rat'li:re which re:s'.pJ:>nqs to the .criticisms he levels at 

R~:for:rn Jewish education. 
• 1· cv.iticizes the He ,p_a,rt'icu.1.:ar Y ... 

·a· c_.,,"'. owledg·_. es the Al th:oug:Ii he ~• · 



q .. -E:a't.ha.:r th.: -an fo:cttsing on, histor· Y· , . . . h 
G 

. ,. .. . .. . . , as in t e 
. .am.or.an e.urr-'lLc'ti'l"m·, P ·""ri'.·n ,5 ,.,. ·· t ·. , .· ....... i.:r,;.,. · · · ·..:..gges• s · a p· re;· · · · ... day ·emphasis with .. . . ;, . ·.· sen1..-. , . . ... · .' . · . ; ;a mor.,e w:e.11-1.nteg,r :a,t,;gQ 
bl.ending Qt . .aug,:n,:,,.ti v.e and itffective 
conc~i-ns·. ( :t24) · ·· 

The uJ. tima t ·e 'r.:Y(!fta.1 of Gorin· ·1 s · res,,,; ·h· ·· t ::, .~:a,r c: .· rs o ·endorse the, 

new:J,:y-proposed s :chw,~it':zman cur:ri9ulum; e·lements of t.nis 

·~urriQul;um appr0a.o'p, a,r~ o.i:s ,oussed a.b.eve. It ean ,:ne .seen that 

the:re i '.s nn:rch ma:instreamfl scholarly dissatisfaction 'in the 

19'5'0' s ·v[;i. th the hig'ttly c6gnit'iv$r, traditional _peda.geg:t of the 

Gatnor-an c.urricQlum., What Gpr.iP: ''s research sug_ge:s·ts .is that 

although Garno.ran' s .w$t>r'k a:ppear~d p;i:-qgr·e·ssb:r~ in: 192:3,, it 

f ;a::iied t~ k:aep -qp witjl. bhe adva,nc~s ,i.p; -educational theory and 

l)Sychoi.og.y •over t.}1~ tl?:irt.y-five. years .Q.f Gamo·r:an•s 

i •n:vol vement ih t:h'e· UMIC. 

J ,,.., . h. 'f_i1..·e. ·:f .··_,:,:,11' .. ~•.,.,·1· ng report · ·=w:J.s, -eQ'ucation~. u .., ..,,., 
. . 

5 1956 ernbodi-es the new: 
Cutlfic1:11um conunit.:ttee from Ju:rie 2 ' ' · · ·· 

I I 



l?rinci.ples· a~d ob jec·t.{ves o.f R - . ... , 
- eform: J~W:l . .$h :Sducat.i,:on: 

In.tr@duet:~on to Report 

The .ob ject'i vies, listed. be.lo .. _ 
not- ·!Jl~r-ely in any, on.e aspe:ta~: as:s;u.med -a~ val:i,q 
app~yi.11g 1:nr:9ugh9u.t: lite • . -Sb ~ the ·sc}tool :}:nit as 
aq}:uey~d 1:n. the ~lementa . ..·· ~~- ~~:r 11e11 pe 
cannQt .J::>e acltie.:'ieq. unti£~h.t1e11\~~~ous sqho:01;'. others 

· d ·t' 11 .· h·· •· -. e .;J...gu school m:Jra·~ ··· an s ·1. .. ot ers sho.l!l.Id. c©n.st .. t t . . . . " . zi: : _ISl.e:s; 
edu(;a tion, ahd sho111·d ' co· ... t· ~ . •. J... u, · e. a part 0£ adu·1 t . , . . ··"" . .,. . -4.nue -a.s a"ms th . h life ·of the Jew. - · · · .... . '.. reqg the 

01:»,Jetcti v.e.s 

. 1.:, . _, To in~l::>i_r 7 ot.1.r .<;hi ldr-e:n 'W'i th a pcs i ti v.e 
and, ~b.id~.l}g fa,1.t:h l,.n the- .Je-w...i..:sb. .r~_ligien .ac:cor.ding 
to tl;le .L;i.°'epal R~.f~J:;m tradi tfdn . 

2 •. To s.t..f:mulate tlie.ir se'nse -of ·communtty with 
and re.sp©nscinlLiby. tdward their f'ellow Jews in- all 
pqrt.-~ ef 'the world, with a deep cohc:e,.:t-n for the 
St.ate of I 0srae1 ~nd its ·people·. 

3.. T¢> gµid'e tl:lem, in ~-~L£--identifioation w:i;th 
the J evti:sh )P'eopl~ o,:t: t:"b.e .pa~:t ,, emu la ting its 
heroes, -as,fD'iriliiiJg to· -its ideals, anp. aevoted· t6 its 
contin:u·a:nce . 

+ ~ + ' ~ • - .. ~ 



11 t~ae b,, " '' ~onv--ey., " a11,d 11 
• a · 1.n · O.Qtr1.i,.c\te••,. The ~hrase$ 

"s· t imula. t. e , 11 
·11 gu1.· & 11 ,, · · . .e., se,1-f-identifica:tdon' .,, ,, · 

a . . : • . , . e~·~r.1.ences ,, It 

~~ \:he= U.1c.e -sugg,e,$1:;. a pr.o,g~~s.sriv·e ind1;vidual-~f..flrtnin,g 

a-pprp&-ch to -J.~.wish l,e:arni.n~. These. 0ipj.ectives imply an.0 

~pha'sis. ·u-pon t.ota·l lea.rnip.g, rat11er t;1'~n eeg.afti:".{e l{howl_edge ~ 

Th~· l;nunanist:i,.c ei_emepts_ o ,f the. objeotives .b~Sitt ·w'i,,t}j;_ its 

experiential n..'4ture., ~n,d c,::.ontinue iinx:gugbou.t: . It represents· 

a strahgl.y humanistic· educa.tiona.1 st,_atertttsm.tr... 

Tl:;le, 1956- Repo.tt. o:f the .Jo'int G'omrni,s:sio:n ,Qn Jew:ls.h 

Eo'll~~ti:-on. qssures the CC.AR that the,se new pri'ncipl~s and 

objecti ve.s ". • .• will. be erob0died mo.re and more -in our 

currieu.la. "' ( 1'26), 1lewever, tb;e report goes .. on to de.s.ctil:;>'~ :t:he• 

mann,e;r j:n: whi.dh th.is w.:i:11 'be• done•,, usin.g mo.re a:.ud'io- vi·sual 

techniques,, and an e~p~r;td.ec;! emphas:is, on,, p\ibliaati0nSt in a 

rnucn :br0.ade.i stibject ar~:a-. The inte·n:t;i,.Qns, .of couts-.e,. are 

·g~9d, .put it. .appe_ar:s • that ·il::.he Conuni·ssi,0,n is -~_nwi-;1.ling .'.t<il 

. l . lled 'f.•or b:Y 
~dopt the necessa_rily -prbg:ressive J.!tethodG>, .ogy •ca · -· 

t ..... b .• ·n· ow· f. ami .. 1iar pro;bietn of' 
· .1:ie .new st~teme.nt. The· Y. 

d . ~-·.·n:•d, p··r.a··.c""·ice is pres~nt once '1.screp·a__:ncy. between t.heo:rY •V 

a:gain ... 



ace:pt;ed., 

ap·p.ear in 

Mor-e and mo:tce teferen:c.e.s t.o 

the literature- of t,h_e R 
Jewi,sh ~eif-acce.ptance 

· ef.orm edueation~l 
est~blish'n'.lent. 

S-peaks of ed'4:cati,on ~s 1.1 a 
- ~-·· • • • P~ooess of g:rowth an(i 

dev.el't)pment with. tlie tea· h. ·· · • . . - ' ·c . er,· ,ser-v-iag· as· the Key t .o this 

p:roc:ess,, • • .-to facilitate iearnd.ng on the· part er- the 

child. Ed~cati:cn is. • .the integrat_ion of tll,¢ personality 

of the chi,l-p. tn.il'i'(!).1.lgh- Jewish exp~ri~nces. • • • -n '( 127') 

stei:nber·g- ·• s. words, sound a gr.~at deal i.ite- th~se •,of c.a-rl 

-~~ge.-rs, and otheJ-- huma,nistic edu,cato:x;:$. who sp:e~k of 

facilltG1.::t ip.g 1~g,-,rn_ing 011. the p.art ef the child. ;Other :Reform 

rabbis and educatC>rs a,s well .speak similar ;words during these 

yec;trs. 

Th.~- yea_,r 1:95J-- 1'958· was Dr.. Erna.nu.el 6~or.an' s final year 

a::s . director of 'the Joi.nt :commission on ,Je·wish E'du.tatd.en. 

Fol1arwii.tg 'Game.ran' s re.tir.eme.:nt,. t>.r. El:l_ge:r;te Bp~o:wit-z took ov.er 

l. ··th· · t. I ·"'.'. l'A57 G-amb. ran p~_b.Ii-s~ed an artic:Le >ihich n · . J.s cap~ca. Y', n 7J 

s~rve.s a.s a s1J,Itimary 9.£ th~ pn,f lo.so pity underJ,:y±n,g tl'le-

Commis.sion curric\ilwn. i:re speaks of fo.ur pr±ncipres. 

include: 

3·. 

A ph-ilo,s.ophY; of educa:ti.on must un:derl,,y ap,y 
curri cul 1Jn1:-

..::i. t ab.iliti~:s. and 
A , · , ·•. · 1,,,,n =u·s -t take s ;tu~,en • .curra.cu. • ..,.rn JlL . · 

capacities -into ~~cqunt. 

These 



:r-n sho· ... rt·· .. , .. g·:_·a-.mo_,."" .. a·n· •··s. ... cur.ricu'.l.a did 

a. ~treat ~e·a,i :in s~tt,ing Reform Jewish ~duc'at:ion on tlie path 

tQ nu:manis:ti.c· meth0dology; but a lgr-e~·t d.eal retna:ins to ne 

done °'f ter hi,,s retirement. •. 

-1n 19511
' T•obY· K. KU:rt.zba:n-d des.ct.ibe.s a:.n. attempt at a new 

cu.~.riculu.tn that truly reflects the. progltessive., experiential., 

student-oen,tere:d p:hilo-~pphy qi' Dewey artd KilB.>a:t:ricJc ah.d 

othe.rs~ The Wh'i.te Pia,,i.p;~,, New· York· ~rewi:sh Community Ceµte·r 

Eeligious- School (turricui'Um d.escrJbed by Kurtz.band 

demoh.str.at.e:s tl:ia,t sucfi an appr0acn is £ea-sib.1·e~ ('129') 

Likew.is·e·, in 19:f>l, J~a:b~i HatrY Bs·s,rig -mak,e'$ clea::r the need 

:foJ; an e.f-'f-ective philosophy qf R-e:fo.tm J ,ew.i,sh Ed:u,cation. 

E.s'Sri.g: is ¢ohcerned wi t:h- tb.,e .need :for. an un,d~rs~anaing of :the 

i'ndi "l.tJduaI c;hild •a,pd his. 0re1igi,m.1s ,~e-?}re.h £-0r m€la;n:i'.n,g • 

1-dore~ver, ·Essri.g not.es the 1:aclt ;0 f a de.firiiti v.e philosophy of 
• - d' 

Ref·onn Juda:i.sm., its re·1at.iori:shi:P ,to .rs:rael and Ame.r.1ica; an , 

• · • · · · ··. the ,eguca·tionai to- a Chr~stian world. ·E.rss.,r1.,g cr1.ti.ciz~s · · · 

., . ,. . . . . .. ·f 'o fa-ili:ttg at .its task~ ~ 13.2) 
establ.:ish.?Rent: pf Refo-rm ~~~a1.-si:n r · · 

1. :To ha:ve 01.-ir 
2,. 'T9 .haye our 

I I 



rn..ine. 

He ernph.a·s'ize.s three i ,s .su._ ·e..,. t l'- ,~ , . = · . o ~:e ,:,:,e,pt -.acn 

1. Few, pe,opJ..~ .. act _q1: .i-n;fQrmat,iop. ,on.lz. '.l'h~y 

b
act .,on t.n.e-J...r att:i;tu·~es.· .a:n:d :behave on the 
as/1'.;s of their feelings. · 

2. A~mi_tii:strators must: 1.ea:rn t .he art. of· 1-is-ten­
i.:n,g. • -~ • 

·3.. . Pr'1f.es·st0..nai educator:s, ml:is±: evalua_;te· Jewi,sh 
rel-i~;tioti.s e .ctU'Cq:tt;on in term~ pf it'!s om 
tntrinscie needs··• • • • (132,) · 

By tbe end of th.e 1;'950 • s, there i.s a great d.eaJ. a-f s'U·pfOJ:t 

f o.r a m;o,ite- ht$a,nl.stic c.ur:tidulum and :iqe-t;l)odolo.gy in Reform 

6utsp.o~e?).. c ·r.i t _ics: 6f .~rog.ressi.ve-, htu:ilan.i:s.t.!c :Re·f0rm J 'ewi.sh. 

edu.a-q.t.,i..0.l'il. :( l~'.3) The s-t.-age ts 'set £.or majo·r ¢.ha.nges to taJ¢:e 

Place in the 1,9 60, s-, the ,decade Qf ~nange ·a:n4 u~l'teava.1 in 

·th:Ls .count:i:y • 

. rn 1'9p
3

', ,Rap:bi Al~xande,r Sch:1nd'ler served as -:p;ead- of· t.he 

UAftc D-epart:rne:nt of Eduea.t:i.on. In the: p:re'fac~ to th,e 

19!J3--1964 BA.KC CU~J:'iCulum he ~:t;ates: 

1
• ·S ne"•rer· J··ust a being·1 it- is a'l~aysh'a 

Li,fe v -. . • • .. on . Tha.t +s w y, a 
.becond.ng.~ a relentle-ss f ·l.Qifl.~~ . fixed for ai.1 time 

· ·. - ,.. · ·ve·r be ·$-tat.1.c , · • curr,icul.um mus . ..:. ne . , . . • . equire. c.hanging 
to eGnte. Cha.ng'in-g s1.t:uatl.ons r . · 
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sµch a s :tatement seems to port~nd 
a_ t:r;-ernendous1·· y, { ........ t · . ,-4(.._µ,._,QVa; -l.V:e 

cg,r,riQu.lmn. Alth9•~gh the 1963-64 curr.1:· - ,. 1 · ,'. • .. au um doe:s r ·eflect. a 

grea,t ¢-eal of ,progressive thou~b.t,, st.emm:i~g; fr.~Ii\' ;the 1956 

s't,atement: of J?rinc:2.iples and O:bJ',e,ctive.s •. l.. t _·1· s. , st,.ill ,a gr.eat 

ct~-al :like t~e ea.rl,,i_ex Comm.l$s.:i-on· curricula. 

The l 96;3-.64 C.urricu.'lutn heg'· ,l:h_s w:i_th th· .. _·e. "CC''lln "' 1 · · b . . --~ ""Q Uln· US . 

Pl'atforrn o,f L93-7. 11 Ih an attempt to foun,.d •a ,curriculum on a 

definitive statement. of Refo-r:m ,g;v:ctal'sn.t, ,tni:s s~t of 

p~iuci.ple~ serves ,a,s tlle · pp.iy. such do~ument. F'ollowing thi.s, 

D:r. Solo.mon :B. Fre:ehof ,desoribe_s what he st~-es as the ·•~_Guiding, 

Pt:l,.n-c:i,.pLes •o,f -the •Cotmtj.,:lsstbn oJt Jewish ·Education· .•. '' As 't.he­

l;{ot1'(}rqry: Chair:i:nan of the Joi.i;i.t, Commission, Freeho:f •attempbs 

to, place the ,cu:rri.culurn W.:i:tbi:n; an ideo~~gi.cal frafrtew:o:tk. 

This frarne1qor'k re:v:tials· an inbe:rettt. re1igi9u.s- n~a°J:1.i :stic, 

tendency. 

fo.:r .Freeh.Of~ •the pa.17-qmQunt atm _af Jew-isf'l. educ;=ation 

• • -to establish ,a firm e9nv.'lc-bi.o-:n o:r G_od' s 
pf.e:s -~nee,;: His ,Beneficetit gov~rna·~ce: o._f t:r:ie· .· . 
. . • .. - . , Hi . ... finity yet .HlS nearness to .eve:ry. 
\lr1Jye,~7e,, h s ~n ·This 'is t:he· ultima:t.e aim of aJ.;t 
S'!=arc ing, . e:ar-__ • .:.i • t:.

1
, . -t.J-..a-:.i,. of- its ·· · · · · 

ol:lr educra t1.on an~ 1e .-.;;; ,.,.r..- -· 

effectiveness•,.< 135') 
By this pri:ef statement, F·.r:eehor el,.~atl? esta~1.ishe!3 tne 

.ts: 

, • • · · ·s· e-a· u' c·ati-on. ourric\.l.ll.;I.In ~s- an ~'ffe.,rt a:t Rel1g.1°u · · · ·- · 
God· s ·ta.nds 

,, ru:m Cl~atlY, .this 
f-i':rrttiy ,a'S th~ ce_Jit,ra.l fo~us. o'f the curri.cu. ···. • 

, . . . . h'' ·of education• 1 s ~ G·od-:c.ent-er.ed. philosop · .1. •i • - · · · -

· , ,., baJ,@nced by a 
. . . • G d., ..,..e· n· .a-•er.edness,: is H-o:wev.:er, th1s · 10 . :-,;.. . \,,I • - · • ,. • 

' . 1 Fat 1:h l .eads to action., 
h_r: . . t. f.-:-r·. th. ·e indivi..dua ,. 
~ :

0~,e ical conc~rn "' 



-worship and. ·prater:, ran.ct righte:""u . 
· ·· · · · v . sni.es,s. 'l'hetef ore., .in a: 
pr·actical .sense,, Fre.ehof nQtes tha.-t 

"Rel.i,gi,Q)as edhoation must ,, . . , 
•i · f ·· · ·· ,., ti d · ""ead ,not only to .n _or1ua'· .on a.n k.now,:ied!},e but also . : •... - . . . . 
growth ang per.sonal'ity dev 1 . : - to _c.narca:ot~r 

· · · · · e P.,Pl'rtent •. (13:6 ) 

n~anistic tend.e}'.lc;y -at. tn,~ least .. 

The b.a.Ianc.e is de.t.erm'ined :i:;,·~ -- t ·_ he_ 1 · .... .. K':i., l..S1;; p:f S:ub.Jec'ts 

de·scribed 'b:y Fre.ehof ·. He ~t -'t th t • · s a _e:s , · :i:l:t ·ne lhb.le. ShQuld be the. 

p~i:rna.ry t:.ext. Hlstqry, i:s ~m.p9.r:tant, as 1s the pra:y.erc.bo·ok. 

St1.J.4fi!nt..s :shouJ.d, l ,ea.~n and kn.ow ,a:ppropr±a.te· customs. and . 

. cere'Inoni es ·.. Fina•11y., c.-lassical Hebrew, as a vehfe2·1e of 

Jewish_ se),.,f--e~pr~s•~.iQ·n :, shoriJ.d be ~de.rstt>oa . Fli:eehef pti'ts· 

all thi.s i;I'.)..to pers:pe·c;:tirve wh~n 'h~ conc1,udes: 

Ul t -irnately rto s:u-bject -lb'.e'1<7,11.g13. in. ·0ur .cur.ricul~' 
w'f1:ich i ,s n;et .a step· ne.~fr:e:r ;tGJ '1:the :pr.es,en<;:e· ?,f · the 
Eter·nal God, nor i ,s any •su'l):j@:¢-c p:r:0pe,r-ly planned 
which· f.s, not ,a _s tep to~ards a· ;).,j..fe-lq11g ,d~votion to 
"Ertm. c t37) 

'l;h:is c:J.ea:r statem~nt: reinforce~ the Go.d--cen.t~red nature. of 

tp.e currtcu:1/uin,, but at t he .s.a~~ time it -te:mp,:_e.rs, the 

· ·, :fT.n·owle.dcr.e, i ,s ' .o,nlY, l:mport•iitnce of co9nftd «e lea,rri,1.ng • n ::1 

. . t d -' . t·. the 6_ 6ul towaJtds the Divine. import-ant 1,ns-0:fa:z:- a-s ;t ·. 1..rec · s 1 · · • - • • 

_ . . . . , . _ . . . . 't ieast, and ca_n be seen 
Th,'i:s, is a progressive c0:ricept1,on, a , 

rl . , i"'I ' 1-: ."'1· o··s Ettuca:~i;0n. · t·h ·' ... h ..:.· f H~·•""a,p.,_·· stic '.!Xe. ~-::i, · _,,.. · • • · · . · in t · .. e bouni:.ls· ct • .,..... + 

'The ;aims ·of ·t;fle: 1'96J-6;4· cur,:-ieµlµm ~.te id·en.tical to the 

d o .. b;' ecti v.es ,of R,ef.()rin Jewi.sh 
19B&. i•st-at.~ment of 1:>rim:::i:p.1e:s q,:p. · 

i · } Thet ,humapistic 
:Edueat.ion"' discussea at. 1engtl1 above,. ( .3B 

. . . 1 . be· ,d·etermined., al}.d tine 
ten:deriqy in the,se ge·a .. l .$ can eas..1 Y · · · .. · 
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rf?peci.f ic ob jec:t.i"\7.es of· t.he 1·9:63-64 c .. . . 
. . . ur.q.culum b'.ear tni.s. out. . 

i-nhe cur:r'il:u.ltmt is .divid;-=-d. i"'"to e :ig,,,,.t . t . · · 
Ji. · · • ·· '"' u · · '"" H · con ; ~nt. se<;:ti'9.n-s. Tll.es:e 

are-_:: I•· Wors·hip,, I.I• The jewish People, II!• Heb.re"'', 
.., .IV. 

ceremoni~s,. v. BH:51e , Vt,. p t · · 
os ·~Bib.1i§:al Jewi.sb Litei!'ature 

a,,nd; •Otiit:ure,. VII.; Et hics· and Persona·J. .Adjus-tments v:tti . 
+ • ~ + .~ - - + 

Th log'W, Ea,,.._h ·of· th·e· * · · : eo . • :i •• "-- . se sec"'l,QI):s, 1s ,S·tlbdivid~a. in:to two 

types 'i:);f ·ohject:ives,., "Knowledge, 11 ~nd. ·''At.'titudes, nab:i,ts, and 

appr.e¢i-at:ions .• ii ( l'J:9:) Both the wide v:ar--iety of th~ GOntent 

a:nd tbis ~ogni ti;v.e/J;1;'ffec'.l:.i ve breakdown rep~e:s~,n t a hun:tard:atic 

d.i•mensi.on. The.re is he:re ·a al·ear unqe,r$tamiin.g t.h~t lear,n.in:g 

is much more '\:~an c.f>g:rl,i.tive l!late1:i•a.1 a'.bsor.ped by a p,~$s,;lye 

student. The ''Ja.J..owl:edg,e"· obje~tives are pri:mai[',iJ.y cqgJrl:itive 

ip,:fqrmat.i.'.pn from Jerl.sh tr:a;ditit>li~• HQ.we-v.er; t .h~re, is a 

strong Re.form ,:presen:ce in the o.hv:ious ~once.t:n :far krt9wLedge 

of crea~i ve •vors-bip and Refo.rm ideo:logy. The. s~ct.i.on;s 

c ~n~rned ·wi tli n·Ethips and Pe:rsona·1 ·Adjustment" ani;l 

"Th 1 -n .c1 · ·t t"-· st .. "". ·_,;.ng-es. t humqnistic conc·eriis ·. 'l',be . e'O· · ogy r,e:;i;. · ec :ue •"" 

"Att:i,t:udes,. h ~bi ts'I. and :app:r·ec:i;ations'" .c;;:alled ror ln ·tn~se 

c-a t.e.goz-ies a,re-:-

ill. the living q,f daily .1.i.fe .• 
the ""Ur·ricUlum More.over:, .;.· · · · · · 
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teq.cp.e.r-. Rathe·r., there_. ls an U"''dar ,.. -a.~.,.,. ha - . . · , . •'J. · ,,;,; s ... a~ · i:ug, t . t e.acb te.a.ehe.r 

t.he ·st.ud.ent.s, cir.euinstances a'.""·d o~he· ~ ·, ·b·· 1 _ .J,! ,.,_ _ va,r1:a · .es. The ~u.thors 

of the c:t:trr.i.culum st,ate ~xpllcitly that syl,..la\.bi, ;t:~x-t.s, 

res.a~·ces -~nd t~ctpher 'train'.in.g are aii ~s-s~~t,ial to the, 

implementation· ,(l)f the cur,ricu:JJli'n.. Repea:teclly., the ct:t:trricu:ium. 

de.cries the bt.$.v.:kty of orre-day-a-'w:e·e-k -re1.tgieus sel'.l.ool ~s aa 

in~ffe~Uve £ormat. The inot:&inate .emphasis Ql'i textb:op'ks 

that characterizes the Com:ml~s,ion cµ;i;-ri.cula is stili pre,sent. 

All thes-e factOl:l,S taken in:tQ· ~ccount,, it remains clear th.at 

tl1e· atm of ~he ~efoj:m Jewish ReJ:d.giq~~ ,School is to lt:e.l.p• 

st:u~en'ts ". • . ,ac:hteve ••• Jewish. -setf·-ac-eeptance .an~ 
,,.e"a·tl' · .. h' • -1'-h G' ·d· . "t: 141) Th. is ,incorpoitates· b.otl:>.. 
,._ .l,, ons . l.p w1..,..., . • .o, .• • • • \; · 

the, humanistic and re.ligious efiu.cational :eonce3::nS' ·spoken 'Of 

b . ··· ·t h ,,t·e...,'if ,ze the ove.raJ.1 nature eJr a ove-, ThEfs:e ·e1emen _.s c axa.., ....... · · · 
• .. · ·· · f t '·h · ,description , • !"i'· th.e.' r~a1nder o · e · · · · · · ·tlli,s 1963-64 cu1rri;c1,1.i,um. .,. 

devel,o,pJnental ne·eds of chii4ren. 

i 
. d '' . ~ du··a1 .. self ;_directed 1,devel.opment 

st·rq~g CO.hce.tn fO); the, ' n ' 1,,Vll. ' . : ' , , .. 

Qf, a g.en_era-iJ.y cognitive 
o.f'. • w·1• th· ~. n· ... the conte~:t:. -~hr-i dre-n • :1. 
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af:fectiv~ly orte.nted. 

Ih 1963; .a Sympo.si,um ·entitl.ed "The · ~ Goals·• ,of Jewish 
R.el-i ,gious E<iucation" appeair,s in th . .. . . . . 

~ pages of t11,e cc~ 
Journa1. Ra~l:>i Herman Scha-ai.tna:g. , the'. - ..i. . . -·~ · ··· ·' e~iter 9-:f th~ .sympos1iUlrt 

rna)ces a critical dis,t:inctien betwee · t. -- .. · -· · · · n · wo £"9nd9,fn,e~,tal 

_pos.i t;ions i :n Re,form Juda.:ls.rn and thei.r eauc .. ).t.ien~l by 

prbducts. These two, ·ma J"or "'0s.ft-:,0_.ns a.,..e d • b A • I:' ... . ,.,. , .. escr1.. ~~ as 

One is m@r~ o;r ~es-s• :fra,nkl.Y huma..n:ist with God 
a ,1J~.ef~l cgnee,pt .or· :i;inpex:sonal t~roe em.bed-sied in 
the. urt1. ver-s.¢ SJtppo.rti:J;.ng ,a Y9i.lU,e .sys,te.m whi,ch is 
hum.an in or.igin1 · with. 1ot-ah ·~nderstood primarily as 
~ h-i-s-to.r.i.c recoir-d. of the Jewts.h peQple I s stri vin.g· 
after self:...ktiowledgei with the Prophets as nothinsf 
more t.ha,n _chq.mpion.s ot sociaJ. action,· ,.ahd· with 
corrcepts. s.uch a,;s reve.lat.ion, }iessi;;th, imm.0-rtal.it.y, 
.e.t a.l., U'SUally· t,:reated as mec;1.-ningiess except for. 
their role, as hist.0cricai echoes or curiosi:'ties. 

The other rrta,jbi" gro\lP is mo.r-e sJ'llipatheti-lz to 
the t _radi tional .cta·s-si.0 teachings. To them God is 
t.l;l~ cr~a:to·r, Reveaier a·nd. Reqeem~r, T9r.ah the 
p:rc:duct of ,the Jews·' encounter vi:1;:h Goa which 
inc11:1des. 'the et.hica-1 .al.so .;. the Pt0phebs p,i'lma-rily 
·;~poke'sme-n of a itvi,ng -G~od ~ho• pl:~~ds ~or ·his ,. _ ... 
waywa1r-d chil'dr.en '.s t 1 ,shuva_;· }fess,ia:h.,, J,.lPIJIOl:7~a.11ty, 
e-t ~ a:1. _, :h'2cessoary and ]..ogi_ea,:11:t c~nsa.steµt. , . . 
extep.$i0ns1 -Qf . 't}le ai:al;Q~e of God anp. man_. (142) 

S~ha· , - h • ·k a ""r· :.1:t~ -.ca .. " distinction. He, expres:ses 
· "'' q..u1.1a;a . · e:r·.e.1,._n . ma -es \;;. .1;; • :lo 

'the theological &ifter·ences wh.ith very 1-1.kely q,nder,~r 
th

e 

es,scentia:1:1r <titf-.Jf'eren·t educational p}41osophi'es ;w~ich a:pp~a-r 

th 
· The three ar.tieles whicb. 

rough.out ~eropn Jewi,sh ,ed'q:cat1on, . 
~ • , ..... d ' •:·· three different .way·s :t!o 
,:,,.OtnprJ;,:se the sy.tnposium res,pon · in · · · 

· :b' ·e·· s· een •a. s S h tl', .. , •• s· • rit• howev:el' , · can. : · 
c .aa1rna.n' s •dist.inction. r,u, pol" ' ·· 

• . s· ~•uman~i,s·tle and 
~ deci.$ive expl~nation. of tlie .va_r.1.•0U .u: - · · ., · · 

.. . 1 systems wl)ioh •ha\1'€:! 
~on-huma'.n.i$tic Reform· i.lewii;h e:ducat.,1.ona - ' . 
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beep ·obse:lrved. 

-f'o.~ Be.rnara Mart.in, aut:hor ·of the ·fir.st. sy.mposi1Jm 

a,rtic-:1.e ,, th,e goal ·of Jewi·s:h Religious e_. .. t. _ . 
4 1.1ca ·10n is. the, "moral 

and spf,r 'i.tual .growth•,•· o .f each i-nd~'v.1.· d"' .1 .. 
.. • • • - · · '-I; · ·.. -~a;.· as. a human b~ing, and 

a.s. a j(;!;vf. M~~tin .~x_piica:tes t.hl:s over.all 1t·o·"'l p··· t ~, · .· · .· . ' -::,. ""' ,. -ir,Ei . , ·,i:.e 

~a.nts t .o p.roquc:e p.eopl:e 'W'h0 will know both ,God and t~eip 

f1?llow human b.ein_gs... 1':his kt1.owte.dge· is ··for l'ta·ttin a 

;Jcnowle-dge crf the .full·est .~P.rt. Secondt :kcp;tin aims to 

encQur:a·ge loy,aJ. cy to and khowledg~ of t,n,~ Jewish peo:p·la, 

hi story and ti ter.ature. 'J,'hi.rd,; Ma:rti,n aill),S to aid pe~pie i .w 

beoom,i;n,~ ethic?l,l)' :we.11-Adju·s-t~d, 'igoqdJl .p_eople. F,inal.lY ,. ne 

inten;qs to give ,stuqen:ts knQwJ;,ed,ge of t..b~rr.rs;e.1 v~s an~ 

others • .(143) .Martin' .s fa.irl'f. ·tr:aditi.o.n.al theg1qgy is, c·loser 

to Schaa·lIJ!.an' s · s .e.c{>nd catego-ry than the. fiis,t. Wb.e fot:,:rs of 

his educa.tio.~.l sy$tem,, i _s: 'l'i)c.fiwi:se a md.re GQ,(i ... oenter~d. c;me·. 

Nonetheless; there is a great deal o:f humanistic. ,eon.ce.i::n ·as; 

well. 

· · ~ · · th s~m·.•-n:_o"'~'um... is ''Tnes;is for -~ 'Tb.,e heJ<t a:irti.cle 111: e J, ,:,; ........ 

'wor1d.:;ng Philo.Efoph:y" ];>y t{~_rr-y Es-s.rig. :SS-$r'l:.9' 5· :rnessqge 

9Pntairt•s one ef the -most. sc:a1ding cr•i:tictsms <i>f Re.f-or.m a-ewish 

. . . . . h . ... R·e:f o~ ... m Judaism 'be 1no.r .e. hotte·st Edi.idat_i.on. t1_e demands :t a1>< .' •'"" ··· · ·· -
· H.e ·ma:kes the f<:111:owi.n.:g, 

than i :~ has bE;~n ~cd.:ucationa11Y • 

JS9i,nts.: 
P.hilo_sqphy of ,Judaism. 

we havia' .no•· R?fQr:m 

. ., . . . f ' ce the nec¢SS¥3.~Y we· ·are afra1;.d to a · 
que$~i ons ·for ( l ): • 

·;i.· .,,,;. n·ot. a hig,h prioritf to 
Edu ca t;ion "" 
Jews .• 

- .2'20-
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(4) 

( 5) 

(6) 

(7) 

(8) 

(9) 

(10) 

Many children know 
about Jewish life i~o~~ than their parents 

e modern wo~ld . 
We do not understand i 
realities. m ddle- class Jewish 

The educational goals f 
more indoctrination tho R~form Judaism are 

. an liberal education. 

We expect more, Jewishly of our kids 
we do of ourselves. ' than 

We are secular, in many respects i 
theology, but our educational sy~te~s 

0
~~e 

theologically pretentious. 

We teach i rrelevant subject matter. 

We are afraid of the risks of liber­
alism. ( 144) 

Essrig is of the theolQgical position described in 

Schaalman' s first category. For all practical purposes , his 

"liberal II demands· are examples of the most extreme humanistic 

educational philosophy. He claims that Reform Jewish 

education should once and for all free itself from the 

illusions of traditional theology. There is no resolution to 

the issu.e raised by these theol0gical distinctions . Rather, 

it is simply more apparent why humanistic characteristics are 

more or less present in variou~ educational proposals . 

The 1960 ' s are a period of little humanistic progress in 

Reform Jewish education, as seen in the CC.AR Yearbook. 

Experiments in programmed learning are frequent. 
A 

cur~iculum revision is discussed , but not acted upon. 
It is 

not until 1968 that a nev humanistic critique of Reform 

d D. Spiro , the new Director of 
e ucation is made. Rabbi Jack 

th Education, in that year 
e Joint Commission on Jewish 

for its deeply 
c riticizes the Reform educational syS

t
em 
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a:ut:ho.ritar-.ian, 'vecy cognd.ti . . . . - . ve- o-r1,ented,, traa·~t. . . 
. .· • .• · . - - ... 10.nal 

educational f .rcunework He • . . .. . . . .. • . is parth::u:La:Jrly .cri:t ~· . . 
.a • • -.. -

1 
• • :Leal 0£ 

grau•l.n,g ,PO · l..C'lies,, disc'ip-iine .· .. ·. i -· . - - , mean ngle .• . n·· . • . _ . - · · s,s, om~worJ{ and 
memor124at1.on reqUirelt\,e•n:ts-- H.. · · 

-
~ e. points out ·"t;-'b.at stud.e_n· t -s· . haMe 

a, u • • ,. fI(;!n~~a.1 Qista:st.e f-or .Jewish- , . - . . .• _. . . ...earnxng-. " ( 14-5.) 

Sp· fro b.lames po-0· r · ..;iisc-1· . 1 . .. · · "" · l? .1ne 6n the "·pa-st, o,t:i,.ent~d and 

f a.ct- .inf~~t.eg." courses off;'e~ea by- .Jew'is:h reli,g.ious· schools .. 

Mor~oye,r , he• idet,it,if i.es t'liat the ,i . . . . t · · · • • ·.mos · tragic and. costly 

c-onsequence. of autho.rit.~rtart, dis,cip).1na~y :education is 'the 

te-r.mi._nation o·f l ·e_arp.j_:ng. at :the end of fot:mal. 

matrfoul.a,tion.." i1 ( I.46:) 

For Spiro, an e-nti.re re-evaruatlon o·'f Ref·orm Je-w.tsh ·educ.a ti on 

:is nec~sary • 

. For exa,mpl.e , 1-:).e is higbiy critical of. the us,e o'f' 

tecnnol-ogy in Jewish educat.iop:· 

It. is- extrerne1y d-iffiC'Ult,., however, tQ imagine that 
any kinq,' of machine can :be :q·~-v.Jse4 w}).:ich will 
ep.a:b1e. ~t11dent.s to, ¢b:p.e ·with ,j.ssues Qf value .a:nd 
th~ology, .of ~t,hicai option an.d i,~eoio.g:i.cal choice. 
Can rou ~nvis:ion our s·tude'ntis f'ran:tida.tly pre.ssfng 
.but tons on .thei.r cqmput~~s to det?.t~il,l!:l· the -nat.ure 
of Gdd?(147) 

.:S-e.aause cof(lputets are. based upon inemori.zing facts· and 

acquiring• in.torJq~-tiori , ~f>1.ro cJ;aims, that they· hav:e no place 

within .Jewish eduaation. Rel-igi.,ous educatiqn should. be· 

va.l.Ue-qe:b.te.red, ,not m.otj:v-a:ted b.Y the ptofit-mot_ives of the 

computer ind'us.t ·,ry . This· :i,s a stan:qard hum'~Ristip p0.siti.on. 

-s
-p· .;;ro .. • . • ·i _ 1, "'e .,._he ,C,ti,,,.u:1us-- respohse 

.... ,gtie_s on to c::r.L"' c ·"" ._, ,.. t .. 

d
. . t'. rast wi t.h t~e -humq,riistic 

.e _ ~cat-ionai _psychology. In eqn · · 
• s· . . . _ f ~-nds 'behav-ioristie psychol.O$JY 
P"S;Jchol ,ogy he, e~bbaces:, · ·piro · ""'· · 



to be di.~tant 

under·s ,t.andi.11g· 

"-· • .:yal~e-~ep;tere_d" curt:i:cµ.lurn, .. wh;i.'.,.,h 
"' 

0W.i•ll em:~our:~ge 

S tudents to undergo a s ·0 1,¥. d"·1.· t ...., .1.:·- . . ret!·. ed se··,;·f . - ·~ in 
· · . I ' ' c,J,· !'!'.rev,~a-l : _g 1¢a~ning 

p.;roce,ss. iS:piro st:at~s· tb.ztt g· 'enui . 
' ·· : ·: .ne val.1,;1~s ar$ :fo\l.nd :t}J.~q:i;.igh 

11 
.• .•• indiv.ic,htal ·p--e.te.e--ptidn anq (:f,;r:ee). persona_l anofoe."{:J48) 

'I'n:e education~l prog:,ram ,q1'!;t.1ine.d bf ~1~ir0 is a :fU.llY 

hµmani~ti.c one. It :f:qo,µses ob :va·lu~rs,,, anq d.oe:s· not- ~J,low 

facili tarter" E:>-f"· lear:n:in§J. Self ... a.ware~~•121s slli.qul.g. .he the ot1ly 

reward for interest i on le?ttning. The e-Q.r.:idcuium S.I.l9tJ.1:d l,ls~ 

Jew,:i.,q,h .an.q. r,i9n ... J ·e:w-i.sn so.t;t;e;:s:!eS, when th;ey 4p~ly to· the 1~·g;r:n.:i.n.sl 

~::r;;o,cess. Hewev,er, the ci.lrr:ictUwn shouTd b..e or;gl3:l)izeg afotu,td 

"Key, va:1ue-pepneated eonce~ts and gue.stions :r·a-:tfhar th~ 

i t~ms p~ i:-rifqr.rn.ation." ( 149). 

value-.e e,rtte.re~ tri~ teria.1.s,. 

0. · t .i- ;i.' nt.,,._·":l•g:·.u·:1·· .......... r-'f,. a·_·s·pe, .. a.ts of S;pir·o' s a.rti9le: is . · n.e. of h~ m,0s"' ., ,;j.; /..l~-

.. . • ~e· .. ·e"d ""rientati4:in wi t.h: that he: supports hl $ value-.ceu._ r . ·, "' · 

·a:·s. _:,;,~ i;-w.o hum_, ._.an ·bei-rtgs l;0Plt IIJU,:S-t :n'-' ,;. 

•. _Fo·,· .. r •s:~,~. r@_,,· this is, th~ root 
,ali½e,. ~o mo tw.o t:.I;>.in)t al'fR::e ·. ' t'"" 

Of hi.s numanist.ic- eoncern. s .ev~r~l e -t:Jrer .quotations from 

tr. ·aa·· t ·· . . . t e·. hasi' ze Sp· ir0 •.s <2bnvi(;'.'ti.op 'bha':t. ~· 
- , · ·1 -l:on. s·e~ve , o -. ·mp · ·.· · · · 

. . . t;ional philosophy is, truly 
vai.u.e-..oente.red:, hµmanis,t:ic educa · 

.Jewi,sh.. }Ie n(;)t:es. that-: 



outside·r t.G the .CCAR; as D'i.t'ec·to,r 0,f t:he Joint Commission . he .. · ..... , 
i§ i,n_ the m~.in~t.r.ea1n pf Re-f-or,m Jetw-ish edUcatirim. Th~ 

,dis.c~ss·ion follov,ri,ti:g his pre:sentatie:n ,avoi~s a. _deba;t~ on his 

hi;tmani,st.i:c pr©p.osals. Instead', he ahcl. the, Cornm:i.ssipn ~J;'e 

:qllow-ed t0 :p.re~~l?qJ ~d dnly ad.mini_st:rativf? 9:onc_erns· are 

a'dt:l:re.ssed :~y the cc:AR, I.n ma11,y waY:s; J&ck. $p.i,ro h:~s, 

su.dcassf.u.11:y p:te.pat·ed the. Q'rQµr:td; , .i_p i46. .. ff, t,.or t-he n~:w 

UAt{G- .C.¢,AR Curriculum vthi.iib :will b.e fo~rn:p.lat:ed :during th~ 

1§170 i -s. 

'T.·"'e- 19 7· Q · • u11 ..,, 1.· s . e·· s· •s.ocn·: .1:.Ja· 1 ,,_y .. · a.. du:niicati.'' o_ Ii of ·the a - · .. . • ·' G·t;lrl'.''.!-Ci. ,~ 1l c . ·'-'"- .i: ~ 

1963-64 curriculum, with sqme ltli_.n;g.t r .ev±.sion-s, ·and :tlie 

·addi ti.on Qf n:e:w te~t .mat.:er·ia.1$. Primarily-, _tl'l;e 19770 r :evisi011 

·•· • · ·t · · d rew:,,-i.te o_f the orig:i,n.al 196·3,-B4 is. a g:ramm:at'.itta11Y por..r,ec e ;,, 

°'P·.J _'.ti·on. (· 15·1.) ,., . ? . movetne:l.'l't e:nt..e.rs the 1'970 • s, a 
c ..i: As t.J:,1e Re.i. orm 

. •a t.• o., ta_l c'l',lrri.cP:1-tW,t };'~vi.~i.oh 
.~rea,t <}ea.1 qf $ci:tement. i;tbP\Jt 

&a.a•.• 1 0n. o-~ this l!'he next ~- i;.,.,.__ ~ 

·, h educa_ :t:,ipn, sii1.ce . d .. .. "Defbr'ITl Jew.is · 
l.h.d:i.~~ t:es· a h.um~,IJ.7.'St.ic bren 1.-n ... , · · · 

h 
_ .... . 1." n· -='hapt,e:r $even, .. 

·· 1 be $ . own, ""'· 
'th~ late 19th c.en't'IJ.t'Y • ·I.'t- wJ,..l 



that the new curriculum is a natural continuation of this 

d and that an even more humanistic Reform Jewish tren, 

curriculum is possible . 
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_CfIA?TER :S.IX.t­

REP:GRM ·J'EWI_S'.Et :E:iHiCATION, f'.975 - - :PltES:EN'P---

HtlM:ANI S'l1I C 'r.RENDS 

a11, bow:ev,ar, th,e;,i;-~ is tihe .t_ecu.rri:nJi obs~1:-vation. t..)l.at t.:be 

Refo.rtn mev:errtent. fails to fo,r¢1;1,1at.e ~ consi$t!:lnt: philosophy o:f 

equcatidn.. This must -st~m ±.n large. .part :fro:m t.ne lack ·of: a_. 

~ie&rc- cut, dE;?-fini. tiQn -G:( Reform J).l,dai_stn,. .. Wha't;'.e.v-e·r the r,~-asen, 

it_ is -apparent that tne ~.ast eu:rr-.t~J.a ax: the -R:e'form tn.QVeµ\ent 

.are- large;l -y wi tho;µt. con'S.istent p.bi10:snp.blca1 integi.:-~t.iop!. 

O_ne result •df th,j.s absence o·f a _philo.s~ph:'y. ◊f ed~c-at:l.9-z:1 

ha$. bee·n th-e w'ide va,.ri,~ty 0£ goai;s and .methodology. One JP..U'/3t 

-e~e,rcts.e cauti:on when. 'ina.,king- tl;le ·cla.im t:hat t:he:re .i,.s, a s-i~gl-e 

tendency · in R.eform Jewish ,e.duca,tlon. Although it· ls cl:ea_r 

and d~Ir,1orrst,i;-a'ljle that the.re ate num~:rou$ indi.cations· ~Z 

humqnistic g·oals and, roetbodologie$ tb:roi;isjhout the· ,pa;;st lQd 

.., d It. ,;i':s' ;not 
:v-e._ a. -r· ···s ,· th· · · "- the· o·n1-xr o.bs·e:rvable l;,r~n · • \l . · l,. S 11.S .D:0 1s. -. , • :z. 

w.i thl_l) the: s.c.ope of this. st.uely -e-q aon:q:uct ·an in-$P~ll 

al~We resear.ch, i.n, tbe fox-in Rather , tp:e 
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BiCKG.!t0t.Jlll) 

In -th.e 1973 CC.AR 'Yearbook . th.e •c· . . . · · ,. . · · . · .ornma._•. t .... .,,,,.. · ""~ on Religious 
Etluaation Re,:pc;r:tt; notes tha.t 1''fhe oemtnit.i:: . . .. 

·· '· · · ~ee' ft e,ffo:rt t9 

re--ev.aluate the· g:qals ah:d' .J?ri,n,c:iples, of J'ewi-sr-1 educati~n has 

.b· e.en. taiken over 'bf0 :_. the C.0.mmi .. ss.·1.· .0. n· ..r-; · on ilewish Education.. ·T.h· • • ,· e 

,i:>ro jeet is undet 't:t>.e ·ch,a_d.rmcHtship. 6.£ •.• • (Rabb-i) Berna.rd 

· ·• · f.· ld ••·( 1) Kl1g: e .:~ ··• • • • 'I'l\is early action t>n the part• of the 

Commission e:vent:u.a.11:y- restiJ(ts ~n t-he· :formulation of ~ew 99a1s 

for .RefQJr,!'\ Jew~s.li ~d\1c·~t.i.qn . Ii!11 t .h~ same report, the 

PQmrni.tt.e.e note§l ·:th,q.t it has heien, very, interestea in the issue 

of J ,e:wish 'iaen:ti'ty and how it ean effect,ive.1r ·be, taught. One 

,of the qonc1~siqns t:hE;? c0tt1rni~te_e, ,draws· i 's tnat this· ·cai1s for 

,more empna.sis. •'()l'l. people't,toocl, .:rewis,h -~xpe~iences:, and en 

1975'- GOALS OF REFORM JEWT$H iDUCATION 

Ov,e!t' ·two. years ·0f d~:ba te and. ;,s.tucil:y r.-e-~v.1 t:e:q in. the 

~:ta:t..ement ·of "Goal's 0 ~ Re,fopn Jewish• Edu~a't.ion11 issued .by t.he 

·c ·· .:: .. ·· ~-on· ·on. Je.w'is'h- -Edueation in 19:75 . The UAHC-CCAR Jo;i,nt. .· @nun .... ss . ..a ... ... -

. . "'. t o.e: m·a·mrn' o-th prop0rt.ior1s. 'Fo drafting p_roce$s was .. a :pro•Je.""' · ·· .1: • ·• · · 

. • .. ,. . 'f t '·h· e· ·sta,tement ~nd .the: ·t ..:i •· d ft A '!'r.ers.ion.s. •O; · · · · • s µ.;y ·the m..a•n:t •.· ra .. eg v, 

, ., 1, t ha-s under.gone is a 
changes in 1.a~o10.gy a,p:d spec-1f-1cs ·. 

Version of the· s ·tatement 
+ • - • 

. t ,,. g. -rea·t dea1 Qf reflea s ""' 

· . , · · d. ··••a·1ua·t.ion l)y; ~adn: .tnem):::>er 

The fina'l 

.of the 
introspective ·$!tudy ~n e,v : . ,. 

t!omrn±ssion. Tne final text of the 
statement reads a~ 

follows: 



1 • J ·ews vtho, a:f firm· t-hei-r Je:w1sli .identity, and };)ind 
thernsel v:es. ins:epa~rabl.e to. th~ir peQpl.~ -by wo,rd and 
deed .. 

t .. Jew~ wi'.l.o· b~~ar witn~ss- to tpe hrit: (t.pe 
cJ:::rv.ex.rant between God a~q th~ i:rewisb. ·Reople) by 
·~ipb~a;ci:t1~- T_. >t,.~~1:i J :hto:ugh· th~ s1;:;ud;y. am} ?b.fiier va.n~e-.o·'f 
m1 tzv.ot ( ~ol'.l1lnandirne.nt.s) a.s 1n.t·e:15pr.e:ted 1.n the 11.g:ht 
Ja.f histo.ric dev.elb:pment and con·t-~mpora!'y liber~l 
thOU/,fht . 

3 .. Je.ws w.h_o .af_fi.rm their historic ,:t,~q to E.retz. 
Yisr~ei , the- µand o.f IsiaeJ. 

4.. Jews who .~he-r:isJi c!P9- study Hebr:~w, the 
lafig'u~ge of the Je:wi·$:h. ,peopl_e . 

5 . , oews w'tl,o va·1ue· a,nd- p:ractic_e te:fil.a_ (prayer) • 

.6. J~.ws who fu.rt:her t:h'e. 7a:u?.e.s of . Jus-ilce , 
fre.e,dom· Qna pea:ce. 'a:t piI:rsi.u.ng t1aet:.iek .. . hesea 
(r,ighteousnes:s) , · -rnirsb:pat ~ju,9:tic:e), an{l ,C,_ .. · · 

( ·1ovin9 de:eds). 
_ . . .· :a.. Sbablliat and the festiy,:a.1s 7 .. ,Jews who c.el e.b_ ra'-'e -- .. · -. · -.,,;-• -- - . ..,1,.,e - , .. - - ... ; h :r·emdn1.e·s ma-rx..ing '-,1'4 

and dl;:;,serve t11e Je.wls-_, · c;:e - _-. . . 
1

. -s 
sig1:1iti l :cant occas'iohs ip tneir· ,l. ve . 

. . _ . . . pe-rsoh and th!.'!' 
8". J:ews, wh..o esteem .~h~,ir -

0 ~!\tii: ... and, the fa,~ily 
per shh ·of o ·the~S'i _the~r own. :~a an~ th~ e-Qlnii'tUni ty 'Of 
of .othe+'s ; t:herr own, aomrnuP.:i. f · · 
otihers. 

kinsn'ip with K' .l~·l 
the velfate of Jews 

11 

I !'• 

I 



Sifch- J ·e,w:s ~ill ~t~•engtheq ·the rah ". . ·. . . 
life,· ensu·,.,.e t1..·e ·· fntu,· · · · · . · · n ,9 of Jewl!,sh 

.,_ H . "" · .re. of Juda:i ·· . . 
peop.te,. and; ~p,proach the r · 1 . · 

8
~ and the Jewi.l:j:n; 

di vi..ne pot_en.tit1. ( 2 ) · ea ization Q:t the'ir 

Tfils stat.~me.-nt is a ma J.· ¢. r hl ac: ~V!eineht .l:n J.'ewish t •eligious 

education! It is atl 1J.ppre·.c~dented .innov.a:ti!'.m witnin Refo:I1J1 

.:rewis:h: ~ducation. .It is th'e first new s.~at;eme-nt. ,o'.'f ·go-a,ls to 

be i~$Me•d by the U.AHC-CeAR Conimf.s,sio:n st.nee 1956-. The tota:l 

revision o.f the c.urriculu:m whi:c.h w.~s: ,to f~llow -repr,esents the 

fir§t such r$vj,si.0n s:.in~.e ·• 1~27.. ;In ,e.{ils,i:!nce, the 19,75 

st.atem,ent .i·$ the fi~s:t. ma.jar ~tat!?mertt of edua.at.ional 

philo.so·phy PY the Re:f~orm Mo>v),~me:nt s-inoe the Garno.tan 

curriculum of 192'3 . For this reason; the bti!()ortanae of ·the 

,go_a)..s sta~emen:t m~s:t.: -no~ be un.4:e.rst~ted.. A· draft ver-s,ion o.f 

t:he goal~ sta::t.ero.!9nt. wa,s pres~~t-ed by the e0mmtttee on 

'F,el:lgiou.s Educa:tion to the 1975 CC.AR Convent.ion.. A 

·compari.son of this draft t.o the finaJ sta.t.e.Ifient a.dopte~ PY 

re .. _.,··e· ·a1-s s.O·J'!l~.· important asped::s •ox •the U$Rc-ccAR· Co,mmi~.s•;ion .v 

·the: stat;.,eme:nt.,. ,F_qr e:-X':aro,pl e, ohe .eq,rly dpa,ft ver-sion st.ateq: 

I.·m·p.a±,..; t in our statement of tn.~ .. go-~)..s: ,o·df· . .. 
·· ~ ·· · · · , · .. th ·t w·itha.,n Ju aJ.:Sm Jewish ed.uca:tion ;i.s our heli·ef ~ , - ·. f .·, ,·-d· · .. 

·. . _ , . . . . . . .. .. · . to· :the ,mpst pro 0 .uu , 
are conta1.n:ed the an.sw~rs . . "' t the numan .;,.. , ·· · · - • a , __ . ·.,; ·ons that c~n.LC,i!:'Oll. · · . · · 
9-H~l;t.en.ges an · guesi;;..,,._;·· · . . • .. . ,1 ·ghtened J .ew can 
spirit anq t))eJ.t ohl! .t:t.).e:, f11il~Y. e.!l;,? ·(· ..,) 

~~ . . . r t"es•e ans:w:e .... s • . J .S'l,lc<;!e'S,sfu_l.ly ~ .scove J•~ , · · 

As seen above.,. the final sta·t..e~~nt· read$= 

. . . , : . . contains . :answers to 
. . ·" We. :bru-iev~ .th.a_t _..Ju~~~: co.nfro;nt·ing_ the·_:humq.n 
the c;halJ..r:enges .artd gu:est1

§l 1 dgeal')J.e Jew can 
SPirit, and th<;.t o.;n1! a :~~'W a:~sve,ts. 
$~c.~~$Sf\.?.lly d<.1:.scove:r thes . . . 



·the final :sta:temeht·; •Re~0.r::m Jew'!ls·h. a e uqa.t:lon is a J;>ro.cess 

whereby ,J"ews can .gain the knowledge nee·e,s~ary t0. µn:derstand 

cont·rast, the. 'earlier version ~:ssert-,s tliat only the. mo.st 

·••£µ11y •enl·igl'\ten.ed J~w1
' can know th.~s:e. -answe:rs., .and moreove_r, 

these, answer$ are ~1,1-tbQ.r:i.tati ve.--11~ answetr:s•, 1.• ;rn other 

-words·, l:>y ado:pting tl;l.e final rc:trin·,. the commissi-on e$taibl:ishea. 

·only ·that Ju,daism. off·e-:t·s- answers to 1.-if:e I s p:r:.oblems·, a:hd that. 

knowle.dge o'f Judaism is the best. W9,.y -to. le.arn these answers .. 

'.Beca.use1 i ,t avoicii'.s elaimimg ab~o1ut~ tri;jJ:p.., this s.t.atement 

r .efle;cts tr{is. strl':>ng· hu.tn{lnist.ic beli.ef: P~H'.ipl..e eon:E:td.n't 

difficult. chall·en9-esi and guestio.rt.s gt!rin.g tnei:r liv.es, and 

.:Re:form Juda:isr,n, oan help.. This a.11pws for _dif?:sent an~ a wi.Gle 

· · ·• basa.:d up:'o_._ n 'thi.~ l:>ro-ad s.pe'ctr'Uttl of e::ho,ice,~. E4uaatLan 

fou.naatio-n must 'be huma.nip±.ic if' it is ·t,9 be ttue b.o its 

,._ ·t.· T,ia.en :-uie two ye.rs.ions 0 1f 
':Che other rnaj6t dif:fer:en·ce »~ · ""' · ' 

t}le g.oais s-tate.tnent apncern:s theoiog;y • 
Tb:e ~ariy version 

S · ,.., •· t to G0'd.U - p/ea4:s of ~ coi:hm1. t.men. 
·as ·a g·oal,. 50 that p.e.ople may 

t 
.. 
0 

d' ·b···· 1.··t ·(·cov~na.nt.) · wi:th 
1... , - GoS. ;..L....,:.. 
Jdec:ome "i:Jews,. wno 'bear Wl, t.pf;?.ss: 

. . the mittzvoth ·(Commandments) ,. 
the, Jewi,sh pepple b1 'p:bservl.Jl~ · · · 

· · ' ... · 'f ·both . .. . .i--e· ..,;i , "" the 11.ght .o . . 
,}is they ar~ accepted .and int.erp:re:.'- · ,u ~· · · 

· . ,'.ht. 11 {'4) In temp-o·rar-Y thou@' . . . 
histt:lr.1.c· deve.i.opme.nt a:.nd cQn. ' · 

f ••fa,i:th in :God," .~o 
contrast,, the final. •~taternent s~ea:K;s. o 
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:th~t pe.d~l~ mat, beoome ·11.te'Ws wb .. b .. ·, 
o .. ear w_ltn:~ss to the .. bri'.t 

·t tlJ:e cqv.ena.nt between Goa ,and th J . ~ -. 
· ··· e ew,1:•sh: pe_·o. p . .-1· e) b,.v._ · . .., emh'r~.cing 

Tor.ah through the stU'dv and 0 11..., , • 
. . .L. • •, • .u,Serv-ance Q . .f om.i !f:.zvot 

.(.Command;ments) a-.s int.e,rpre:tea. ii\ th_e. ·· , 
· ll:,!:tht o.f historic 

development. apd aontempor,,a.ry· lfbe·ral t.heught. " :(,5 ). The 

fu.nd,ament:al di_f ·f~rence be:tween bh._. es·e twe v-ers~on~. i~ th~ 

,primacy :of God. In the ea_r li,er 13t~tement, "collUt\itraent" 

centers on God. 'Moreo.ver ,. 1 t is, "G.od·' s b.ti t ;- anq' 1;.h~ ,mi tzvot 

,are to .be c;>.b..served be~:µse of this. T;'ne slight var;iatJo~ in. 

the final sta,tement is cr'ucia-1 none~he,t~,ss. 11·Faitb :in <;;odi' 

is a much more h.uma·n-cenbered a.cttiyi ty 'than is c'ottjtnlt,!?l~t .• 

Co.I,OIQitmen:t pre~upposes t;·o4 as a focus. Faitih is .an activity. 

vihi.-ch ·enhances hwnap: l;i.{e.: Likewise, the ;fina.l versio.n 

allows the b.rit to be .se,e.n on i,'t,s. own merit. .tn bbth a 

literal and ~et.:aphoi;'ic s.ensa, Goa is ,so.~ew}:l?•'t more. 

pa_ren,:the'tical in the final version.. ii;lthoagn be:fth st;;i,t.ernents­

ar~ cJ.ear1y roote~ ln .1il: tp.eol:ogiea-1 s·Y,st,e:~.;• the t:inq;l form is 
This amended ·to allow f ·or a JJlUCl:l more huma:nis.tie t.b'e0 lOSJY"•· 

is likewise_ r~:f1ect:ed in the e:µ1.phas:is upon oent.~mporari 

, o·. ·n··. ·e". "". us·t· a,s··.~ um .. e that ·these. changes we're liberal ,thoug:ht. ~~· =-

th: e 11. um .... _ an• --c·en·. te!l:'ed as':pect.s of this made to 're inf orc.f;! 

·Phil:.oso-phy o.f .Reform Jewi~h edu¢ati9:ri:. 

;,,.Goa:l•s o..f Reform .Jew.is;h 
·1.t is c1e~ that. these 

t · , d religious, or 
,Educ~tio:n" are 'both ·human.i.stl.C an: ·. 



fa1diLca tes the inf.1'uence of hi:.ilnanist. ., 
,.· IC t>Si'fCho.10:gy.. ·T.n.e· fac.t 

""hat e<[u9ation :a,ims ::..t h·e1p{n"" :r . ·· · · 
..., • '· . "" ·. . . .... . . l::l uews' real. i~e "' the.i:;rr di vine 
n . .,;,ten·t.iai is- pr'Od.f in .1.•.,._·self 0· ·,4;' h 
J:'u · · · 1.- · : . • .·.a:. a . µmanis·tic rel.igio~s 

o,.rientt:t'tii:on .. 

The· la,ngttage of the .. g: .oal.·s· 1' 8 . . ll:i,un.an'istic.ally o';r.iented in 

other r~spe~ts as we11. Rat.her t.o:attl being co~cer.:t:1ed with 

training, or· ihst.ru¢t,i6I;1-, ~he gPals. -encou.t'I:tg:e '3.e:wi$.b 

.e_ducav.iQ,n pr<;>g_r<nn.s ·,, . • • which will eir~bte c,hil'(i-r~n, y0 \J.tn 

.an<i aoJ.J.lts to be.c0meP Je:ws. with var.i©us qualities.. ""&n~.1-e'' 

is a word :which' .suggests. a. liberating i_nfluence. It is as if 

.;rewi,sh education will ,g:trip awa:Y, ·aJ,1 ba.r•riers t.0 1i'be~o.~:i~g 

Jerwish" i.n the fu.1,.Iest se.ns:~. What j,-~, meant. l:>y b.e.is:r~g Jewish 

is cteacri.bed· in the •,g:o.als,, ttn. s.uc}:J. qtJa-1.It.-i.es- .fls 11-a-f,f.'irmtng 

Jewish identity , "' '·' clre .rishi ngu i;e.opl:ehG>P~, "va. i:tJing ,. '' 

quq,lit.i,es, ,a1f)ng w.ith th~ mor~ t.tadit:i.ona:1 Je:wis'h qu?l,;tfties 

also aal,J:,,ed for py the ~e,al~, ma,,ke up the' i-0E:f'al .;rew, t ~ I:! 

product ~>'f this ~a12;cationa1 fra.,mewqrX; .. 

The rot,st b.,.ig.hly 1'!:tunanistie. eJ,em~nt of th~ goal•s 

sta,t~ment is refl'e·~t,ed in Goal Number Eight. A.S •s.een above,, 

•"J.ews wbl;)• ,e:st;.eem -tpbeir 
this .~oal ¢all.s ·for ·peopl~ to become.: 

. . , ''h ·r . . their 0:wn t-ami1Y: and tlre 
own· per.sa;n and t.h~ pe.:r,so.:n of ot. e s' · - · 

· tv a_nd t.he .co-wraiJni -t;y o,f 
fa.t,ni.1,y Cf o-the~:$; theJr .. own c9~uni ' .i 

... h. ers a·re the . .res_pect for o."' . . . 
se-.1£.-esteetn a.nd 

. • · 't-d ·cation •. fott:n.d'i:l.'ti.on pf }.f1:Ut1-ah1st1.c .~ u • · 
Th~ gqaJ. is tQ he)..p· 
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in e.a.ch 

Wh~t mq.~~s this 
• !.I-. . d ..... 

hUll'tanl. s. \,..,l.<::! e \l.Ca,\..-1,,onal P.hi-J,..o,sopl\y r~:iigious- is• th:!:! be lief 

tbat this p:oten.tial is a divine .potiEmtial., and th~rt divinely, 

i~.: spire-cl meah-s ca11, a.id in :t_hi:s. ·.· n_,_·r ,...~-e-s-s· o··f· · ·t· 1 • · · c-,. v"" ac. 4~ iza:t1:0n. 

What maJtes it J-ewislr is t ·he; oonvi-ct.i0n that J~:wish sources., 

hi.s't.o.ry, v.alUe;s and. w.ays of livirtg eon:ta;-n .a system of 

.answers and s9lut;i.on§l to t:he·· probl,ews e11-c9~te:r.~d in. t.he 

:E>~ooe.ss o•f ~ct.:ua.;l..iza•tipn. Cleq.rJ.y; then, tne 1:g75 ,i1Goa1~ Qf 

Re.fo·rm Jewish' EQ.:Ueati-G:n'' .p,rpvi~e a. fEamewo,r?R: ;for Refonn 

Jewish Humanistic Re,li.gic>us Educat1Qn. 

'the. his.tory of the p.rQee~s of wriU•rtg J:~f:! new .. curriculum 

based u.p.on th¢· rr.ew. 11_p9al·s of Reto'fm· Je~ish Educatlon'i, is 
described ,at the be.ginning of eac'h edi t1on of tbt? c;~r•ric;ulum 

',· ~ 8
· 
8
· lf.. · beg· a· n.· ..a;i..' th a .tnin.k-.tp>n~, i•The W.?1:t'vtick 

.L\,.. T}):;i,;s pr¢ce$s .., 

B,;,_.><:·o•·r1' t·· z ., t.his 
ri · • · 6 ·ch·· i ··e·· d "'_·y_· R'abbi £Ug~tte "'"· ,., ,:.:o.t;tfe.rence.,. '" in 197 ; • , a x:. >d;,1 · . 

~0n:,f;erence ctf t •w-enty ~:ii,st:ingtti'$bed tref.ot'm ~Ciiuo,c1tor:s 

. . t •. t: · r t· ransf· om.iag·· ,the new gdals formu.1~teq a plan .. of ac 1.01} ~ 0 · · , 

· • 1 · 1 nn-:ng · t .sn ta,sk • · this initia p: a ,. "'" · ,, 
into a curri,.c;:Ql'Um. Fo1.l,owing · · · ·· 

The var:\ous documents 
s.yme and tll~P Rap.bi Mow~rd I• Bog.ot •. , 

of this process ar:e al,l 
beir.tg .pub1ished as the £ .in.al proc;Iuca 
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,THE INTERIM OUTLINE: OF ,mH'· .. E· - ,., cumntu'LuM 
for the 

• . .JEWI.SH RELi 1· GIO'U . · , . :S SCHOOL, 

'i"'he· Joint commis~ion on aew.i ·n Ed , . s. ,1,1cat1-on, reeognized ·in 

197'6 that the •p1:'oc. es·s ,.:.,<,: "'-··et· al . . , . , . ,..,;1. i..: ·, ·. curriculum. ... · . l:'_evtsi,Gi:l. :w6,oJ.:d' take 

a number of vears F · · , ~"' . • or tpe itrf:erim., the ~onunissipn_ issued ~-

rev.:Ls-ior,i of i t-s 1·97.0 cu;r:-·ricul.a. r ,,..,,1·:a.e.1· •.n .. es· •. . ., ::i..., . ... ·This d,o,¢um:e.:n:t 

wa,s to provide a sJanse·. of contirrui~y du.ring :tlx~ t .ransl tio.n, 

p~r'iod,. In the J?:re0:fface to 'the 19'77 in:oe-rim· cu:rd,culiun 

out1iJ:le, Rabbi Oap.ie:t B. :stme, Actihg nitector of the 

Oonm.u,-ssj.Qn, $tate~ : 

. Tl;f.s c.arri.c);ll:Uttt i:s sugQ'e,st.irlie rathe:r tnan 
·pr~s?t~pti ve. The· t,re~¢lqrn ihhe,r.ent in:. R-e~Q.rn.t 
'3"atiaism mak:e:s the .. a;utQ!il0l.Tl¥· of ,each sch'bol ij v:aiue 
to be lilghlY, priz·ed. (6.) 

Syro:e echoets· the similar convietiol1S of the: C,ommis.sion 
• '<' • • + • ~ . • 

e:xpre:ssed in eaoh o·f it'S c:urriculum oitl'ipes pUbli.sl:le:d s ·•i.:ro.c:;e-

1923: ·The need for :a eur.ri¢ulwn· an.d ed~·oatiortai p,hiloso.~hy 

for -th~ Reform ~qvement i~, in n@ way mea~t to .l.im:Lt the 

lndivi.du.ai aut,,o:nomy of sehool.s., teach.eri;~ 0.r sbµd'ents~ This 

P
,.,.; ,n• · 1. · · h • · t ·· e·a,.c·h· · ~ ... di_· · vidual ,persen and 
~ .... ci,P e .is 1 t ,se'lf , urrtan1s · 1.c1 ...... . 

-inst:i, t:u-tion i .s ;entitled t;-9 comlliete 'freed<?W and, .autpn_omy.. 

The .l ')TJ r_nt~r.irn turrieulum. o:µtline is, a hylnrid 0f 

sorts·. . .. . ·· " t"-' ·t.he 191-5 11<:;oal.s ,o,f yewi'.sh 
~lthou:gb. j, b ·J0eg1,n,s w:1. li•. • . · 

n. the ,specific objectiv::es· 
"'-e-lig.io·""'s Ef.i'uca(tio.n '' oiscu.ss,ed ab~ve,, ' ' · 

sa{li'e, as those 0,t ~he 197·0 
of th~· -cu,rricu•lum are 1,argelY t:be · 



oilr.ricu..l~. Sov,ev!a:t,,. -the m1.Il,or ohat\g'.~S . 
w.hi.ch can be. ·0:bserv;ed 

in tn~s:e· -sp:e;ci,fic ob jec-ti v;~s; ref'l.ect ., . . . . the str.ong hmnan1:stic 
eduqat±onal phiio.sop'l:i,y irnp:liGit : . . · · · 

l.-n the new. :Q:9ala. 
Th~ major Cl:\'te..,,.eries o·f · "bJ'e,...t' ·· ·· ~ ··· "' .. "- -·:i:.:ves. re,ma{_~ . ..~·· the sa;me a.$ 

those in t.he 1963 and 1_~70 8urriciH,a. '(.'\), ,, .f.!,ow:ever, there is a 

verY irn}?o-r.tant ¢ha,nge i.n the st.r\i. ctu·. ~e-- .of :i..1'. • ... ....t:1.e specifi-c 

·obj~ctfves theni.sel:yee ~- The 1970. curricµl_l.UJ:! ,putline l.i.sbs 

11·Know-le.'d.t-r_eii ob.J',ecth,e.s f1.' .r· st.., f 1· 1 · 
l::I o . owed by "At't:ituaes, habits. 

and applt'ecia:t.ion;s ." The· 1977 'Interim o:q-~J;ine reve:r:ses the 

order,.. a.nd mak.,e~• -an acl'd'it.ior,i.~ The sp~oific objectives in 

1·977, cil-Ee ,categorlz.,eq as "{A) V:al•u~·s, attlt.udes'! habits, and, 

appreciations" and 11 (B) Knowledge,.•i (:a:) Th.e. word "va1-ues•i 

i,epresents a i:iew u.ncl~-~st.anding of the i:mportance or pe:rsoRal 

va.1 ue$ t ,n t;he affecti:v,e ~i~~lls:ion of educ:ati.oh. :r1¢i-reo'l~li, 

'th:t:re· mus:t be, a reason tor t~~ reversal in t.b'.e o.l1'd.e-r · 9.f tp.ese 

categ.oi'i~s. This de:ti.berabe pia,.ce.J;llent of affective 

-objept.iv:es :,fir$-t, ·t -o-llowed .by a~,gpl.t:i:v:e· ·oo.jective:s- su£fgests 

two poss ib.l ·e mo't:,i ves: · (.A...) 'l'he 19 TJ' t;:Qll'!l?IA-s-sidii: Places a. 
:i.. • ~ .: 1 · ·· i:nr.r :":"'·an <tin cogJu .. t.ive 'nl.ghet ,pri0ri ty on affe~•4,4 v.;e earn , '!'} .,,..u 

• -- · t..h.• at a.f,fectiive :i.e:a-rni.ng 1ear:nin.g 1 {;B )' The c@mm:tsi:d.,o.p. bel.1.eves 

• . . . .. , 1, ·t'· e'. for ao~n..itive Leat.n'i-ng • 
as nec_essary as a pr!3,requLs . . . ... -

li~elf'.• The. evi<;l'e.nce 
iither of thes.e opt.ions,, or b'eth, are 

is npt ;simply· 
sugge.sts that this change in 'o·r_der 

eoincidentg.l . 
conscious re-~rio:ri t .i~.ing 

''l\her.e .s.e~ws to be, -~ 



o.rientation is 
eon1$ci,ous c1,:i;~ng:e i:~f112·cts ·a. ht~a.nistic 

evident, in ·""b. ·. e- sp·· e,;,i' f•c ·0· b· · ·t ·· ·· · ""' · · . "" .. '"' • · JE:?c i y~s themselve.s. 

i 91·0 'tJABC-'C~ . . 
CJJ:RRICJJLOM OUTLINE(9 ) 

•iRote ma·stery of·· sig1ii:f i­
·Cc/.n~; bl~·ss~ngs, prayers, 
a.no hymns • '·' f9j 

(N© S.T.A:TEMENT) 

.(NO ST:ATEMENT) 

u ••• Bib.1.e as -?t s61ll;ce a.f 
in.spirat.io.n. '1 tp. l"l} 

"Deve'l _oprn;e:p,t: ·o'.f -a -P,ers:5na.l 
re1..i,gi.ous ori;~nt.~t:.1.0µ cq1d 
corona tment-. 11 :c P • 12-> 

1977 'UAHC-'i'.::tAR 
INTE~IM· Ctll~RICOI,pM_ QUTLINE{ HJ) 

"'l:ltld:e,rst~rid;i'ng- .of the var-'i0.us 
blessings·, p.i::-.a..y:errs·, .artd l\¥fun:s, 
and the ba!Sic cQnc.ept;s :which 
ttiey.· ·nresent ,' II (,p· •• 5,) . . G'". . ·:· • . . • . 

''Jiabit:5 o.f t,zedakah on a: 
regµl~r bq_sis, (p 5} 

11 Appre.,~i?l!tion Qf the . 
valuer-1:q.<;i~n ,nat_u,.te .er; ,t:h:e 
He.br:ew' lcing~age,. 11 

( P • 6) 

• • • . " · . II('·. e) Jewish yalu~~-. , p .• . . 

t f a persona·l 
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than the pra;ye~$ the·re is a ,conc.~.rn for undefstanid,i_n,g • mo,t ·e 

1;:.hems·elve~1
• The !977 objectiv.· e ·e. x ... ·p·.r ··e.ss· .:o..s .. . = a .cence.rh f Qr: 

s:t;.µde.nts ~ders~ndi:ng. the "~a. •Si.c c··o·.·n· cep·t: s" · un'derl,yin.g the 

The -addition •of o'b Jeetives concerning t ,ze.da"Kab., and 

Hf=pr~:w language r,efl.~ct,s ~ major trend in Refotm egl:ipal.ion .• 

RE;?9"ent E.efo~m cu-r)fh2ula have added. the oonaept ·an.d ptactice 
• V 

@f 'I\z£ldaKah as a major o,b~e·etive. The ~pje~t3;v-e, :w-hich 

eX'presses conoer:ri f6.r 11,app.-reci.a,tion. of .t l').e :v~1ue-1~d~n natur e 

of 'Ghe ae~rew 1an,gu~g~'' is a p.articul,,i!,rly rrew interest. This 

approach sugg~s~ts .tha:t •:St\id~nts ca:n ~ -in r,1~w pe.r,s.orial values; 

by· l.e.arning cert:a'in HEi:b,rew teimS. ahd. cQn,ceJf t;::s • The. term 

"tze~akah Ii ,is. an ex.a;trrpl:e ,e,f this. Ther.e i s 119 lnglish 

equ.iv:al:ent whicb conv~y.s the ,eomplete i d'ea of "tzea-a~n. " 
mh · 

1
, ,., t'li.e t,Je'b ... ..,,ew ·w0rd and understandi•ng 

i. ere·:eore, only by ea·rn1n~ ., i •1 ~ - • • · · · " 

a.·1·. 1. · t . a stu:d_:. e-nt make, t b i$ value his own, 
l. : s connetat-1.ons ·can . 

. b .,. ·t a..-e•a w""'ich reflects a maj0tt 
Ritual is the ot:he.:r s,µ Jee · J,. ' '!1 -

. - .. . 

'Ei.tifal. is be¢0niing a much more 

fhe abj~ctives a<i:l'd~fd in 
important ,element ,in Refo.rm Judai·sm. 

. . .. alu~lad~n insti:tutl"'i'.l· 
197,7 aim t'Q show t lt~t r4,.tua1 l.S a· v ·. · 

. , . . . erspecti ve·, i.S- the: 
Most i,1nporta-nt1 from· .a . h¢nan.1.5tic. P · · 
stu· ,;:a• • j . t .. e vthi.cl?.. enCQ.urages. students .t-9 

uent- q~n:t::.ere'd' ob . ec .iv · 



ae:ciae for tbemse1v:~s wh:l,:,,il-;-_ • -..·.I'~ .q.;tua):s ar,~ 

certainJ:y a. libe1r:ating; i,nd:Ji.v{•,.:iu 1..• . 
' • ·· · .... u; ~ 1.stic 

tra<;li 't.ional insti:t,b.tipn .. , 

·'l'he two other §:hanges· ~een itt t ·he 

rne~il}g.ful • Th.is is­

~ pp roach to a very 

~hart ~hove .lfepr-~ent 
the co.mrttis:si.ttn·' s ,strcrt}:ger co,nce1:'n w.i.a:h ··· a·· . ., . . . . . 

· · · '-- l. eA.t1.ty and va.lu~s in 
reeent._· y.e:ar.s. Bible is to '.\.t.e un· ,:i, " ·t· ·· · · · · ,,., · · l;i(ers oo,d. a$ a .. sour~e, .of 

"Jevis.b v.alue~II r~the',r than: 11 inspl.r·ation.1t. 

"personal .Jewish .r .eligious ide.nt..ity•1 replace the· ,ear-l.ieir 

'•
1ori~nt?t~i.on. II Iri ef·fect, t..h,e~.e J91,7, Ql,>Je'Cf::ives emphasize 

the· icl'enti ty an.d valu~.!3 of e,~·c:n i~~i vtc;l.tJ.al. s.t.u.dent. 'There is 

an im~ii.cit c,oncern fox the individu.a-1. ·thn.>Ughout ·the Ref·orm 

ou:rricula i .the. changes ndt-e.d. above d~mons:t:rate a cons:ci."1\1:S: 

a-war-ene.s~ of the prio1:i~ies o,f Humani.sti.c' :Edui;;at;ion.. I •il 

trying t ·o ada·pt -the· 014 197o' ·curriculum to, th~ 'n~w go:a.J.s ,oj 

Reform Jewish •edU.catio.~,,- th~ ~9rom.i.ss.loi1 empna.sJ::-zes: the 

aff'ectivE;'! dimen·sion, a m6re s-t.:u~~.nt.-ce:titered lear.ni,ng 

:p.roee{';:s·; -an:d tb;e values, identity and ·pe":r:-s0nhdoc;i o,f' the 

• d · · · A-I"l- th-is ,s.trengthians the humanistic lr,1 l. Y-i:d'ua1 :g,tqdeF.It, .. 

:natur.e of ~eform J~wish educ;atio.n a.~sir:ii1g the tra·nsi.t.ion: 

u,-.··v.· t1.. ... ''"' t~._•-_m,.e· th-e f'i:r:.-st editions 
P~riod' Qf the. pa.st ·eew years• I,/J',l n"' "' 

. l for.tit.·'· in 19.81,., t;her-e is 
of· the· .n~w cnJ;rJ;icuJ.utn appear i;n f :llna · 

s upp~:n:ts -the above finding.s • 
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Bd'tlGatlon Crotctin•i.tt~~ lf~port,s that '11Th ··a· . , 
· ' !il. r. ea:,l J..~ to• hav:e a 

ctarricuiar cloc~ent. that wi:Ll '· i 
. po nt to te*t rat.her 

t:harh •• c\lrricull,.ml be.in..g geared t , ."'- .- - ,. . . . · - ·-
. 0 Wnl.,chever :te·--.. ·.s· A-"- ._ate 

av;ai1ab1.e. 11 
( 11 ) Tbi.s is . - a maJ·,o.r h11rna·n1.· st··· • - . ...._ .. ··· · · 1.c~lly qx:1.'ented 

a . .. chi' evem_. e_nt. 'I'"'roug:t---o,·•t th · 
• "i , i ,~ . ... . , e te&rs , ~arti,cularly whlle 

G.a:mdran serv.ed <}S D-ire~tor ·o~ t~e ~omrni's·-s·_·i·· ,.,._. ·n, "' tne ~mp.has.is in 

t:he <!futriguium was -9i way~, on: te*tbooJts, ~a:cJi qf the: 

c1,1r:r{ouiuJn ,outJ.ines pro'gue.e<,ii b~ G.amo.f at;i emphasi.zg§ t~e use of 

tex.t.J:>noks as the. ,,.c,9re• of the cu.:rri.cu· 1· um·, .• - ,:, th ,., · • .L"•Or · !3· ,,..''J..·i:°'.St. tJ.fn.e 1, 

in ~9.78 ,; the Cotnrnissi0ri r.ec9gn,i.ze-s t :hat a· ·t .~t:Poo,k ,i$ ·a to:a'l 

wlµcb Ci;rtl aid th~ 1,~a'1rp::i:ng prQ~es·s, 'but n.ot 'dire~t ±t,. 

R;a.,t:h~r ~ha:n ~llgw, t.he· ~va:ilable te:xt:~oks,. t~ dict:ate wh;at;, 

S:"lbject ·mat:ter would b$: taµgh,t at parti~ul-a.-,r ;fgfls, th;e· .ne-w 

cur_r.iculurn aims t:o. cho.ese: the ·rte-¢e.s:sary t~:x:tbo_oks, 'or- cre~t.e. 

new Orte$, which ~~-n support. the speci-fic o~je-ct,iv;es. This 

real-Lzat·±on is itse.l.f a hµr:n9n_1;st.ic· co,ttcrept., i:o_r stµ.qents are 

se.en t.o be •more· imp~irt.a11i:, t:hjl·IJ'. ~~?Ctb0.0ks • 

Qt.h~.r indipatj.ons of the Re.t:6frtt J:e.wish Conµnunity.' s 

• f · h. ·· an' 1.~s~.;;.. c-o_ nc~r,ns noted growi~g,J acc:ep.tal'l.ce, 9 t.hei vario,q,s .. ~ · ,;..~..:;.. · 

a.};>ove aan be oJiserved i~ ~he -0.CM :Yearbook· 

- h'· -. · mo..,ah to·· 'Children,'' a 
M. . • • we·.i··n· e·.,.·s ·'-"T. ea_c 'l:il'lg Jl J • .-,__ • · .. ·' . artin s.. .1. -I~ ~ ' • 

. _ , .. . .. e-. ,.,,,ention;- s.laows g:re-a.t. concern: 
Pre~enta:,t{ol'l to t,he 1978: G.CAR on". · ·- · 
.c - . • .. ;,::f ti' v:e learning. wei.ne.r argues 
"'~-r both :-oogni.ti ve, and -a::-1-. ,,ec ·· · ··- -

· " :g~ claims - . od'·e·ration in, eauca,t1,c:,n. 
th9·t Juda.tsrn emphas.1.z.e .s rn • , - - -

t . a· e""' f ng Tor'ah to o4r 
t}\a-t '·' ·• • ;the ide.al .wet:nod f9J; e . a.i, . ·-

-· - r ·( •· ) and 
. .• . .b th c"'g-'n• atJ.. ve si.c , -

Y'0 ungster~ shpu~~ ut-il1_ze -o . · "' · 
-Alt1lough Wein~r assumes 

Q - • • h ' •• ·(12·) X..Per1en-t1.a_l apprqao e..s • 



Weiner se,e:rn:s :to p.e largely cone.e-rn:ed with tr.a~i tiona.l 

learning-, in the cognitive s:ertse,. At, the• same tim~·, he 

te-a~';l1.y acce_pts that. ·11 peark emotions·, 11 11:9:ood f :eel,ih~s, ·,, a~d 

a;f ;f .eeti ve· learning hi general are eruGial elements in th.a 

educa.tion proc~ss •. 'H.e u;nderstands that students w.ill bes-t 

1.earn that wh.ich is mqst ~e.1~an.t. t:o them.. Final.Ly,. hi-s 

rather strtmg•ly ~exb--~:r:ie:µted, ~pp¥-<;,aeh to· ,l .ea.rning T.d.tah aims· 

to ~-n.li'a.nc.e ·11 • ~ • the sens-@ of satj~:fa,cti0n, of J,gwi~lt 

~elf--wor·bh:,, whicb Y.dung J>:eople qan .:f ee·l t-:hrough this 

.-a.pproacl'>, •. '! (14.) 'No ,doubt, ¢ven the more cognitive. or1enteq 

n , f · · .,_ g · t cae~e· the v,ali.d:1.': ty· of.• the ·~e enn. Je:w-1.sb educa:.to;rs. s.1e ·in ©· -i=l -~ · e · 
I - ' -

hunianis.tic , at::(ect.ive- or,:ten:tec:i- -e.J,emants of Re·f.6-nn ,J ·ewi-sh 

eclucat..i;ort • 

• ,. .. <1._ ·th· e· •. d &: t'"'e 1.g· ~·o·, s Reform Jewish egupa.tion. ,seems o.z.. en 0 -=4· u . • · , . , · • · · · 

tg be firm+y fbuhd$d. up0n a ,co:gni-tiver ,ap.a afr~cti ve 

·· · .,.. ""efle-ets a rathe:r ·humanisti~ 
-educa tio~,~:1:_ a,ppr0ach, ope w.n,1c1:i. • 

I. 1~79., 'Ms. Sal:'a .s . L~e , 
Phi-10;sqphy and metliodol pgy •. n 

le~:tu.r,er 

Angeie.~, 

at the Rl)ea Hi'rJ:1cll .School Qt .E~ueati~n of J~C-Los 

· · · . . . tir on •1 . .Ado-leis<i:te.nt Education; 
p.re·s·~nts, a pract.;:1.own l?ap 



f.nf·o:tmal Structu-res in the Fotm 1 . . . . . 
· .a .. S.etting'' to the CeitR 

c .opve:nt.iop. Heir f indin:g' -s '"' ,,.e, "'O' . •. . · · . ...,., ·"- n.s.tste .. n,.t •"'•J.t .h · ,.,,,. t.lie, numani-st:,ic. 
te.ridenc.iei:; nC;;1·ted a;bove. tee · 

· · 1;:s t.hciroughiy: edgni,zant •qf tl;le 

f'indings ·O,f mo:cte,r:n. cu;rric_ ui. "."" : ..... thee· .·.-'ll"V, _'.· .·· ....... -.(. She states: 

• •. : The.re -~t~ tb.r~~ ,foJmdat.ions· . . . . . . ,. 
curriculum 1.s con,s· .. t.,,..,_,., ... •;.;:i .h - · u:pel:) Whi.ch a,• ·sound 

· · · · · ""' ~c ·i.;..e'-t,--t e re·a··rn· •· · -" ,._ • / · ·. cl · . · d . b' · • ,., .. ·· · . ·· · · . ~r an"' ·1. l'1-S ·. he:r 
nee .s ,an • ?~,P.~ .· il.l.J.,~L~.s--the. -soc;ial mi1i.e1J in 'w.h'ich 
tJ1e educat.1 ve ~1;9c:es~. :takes. pl.ace--:.anct the 
st~µcture 0£ tl:i~ s;th)!Gt matt~r <a:isciplinas li' on 
-wf}.icch ,tr,ie c~r.r-1.oUl.um is, based,. ('1.5} P 

It· is not. .neces·sary te• go into gr~~t d~ta,i,1 ·s'l,Ur\fuar,izia:g Lee's 

paper... She clearly r$E.lect:s :th~ i~~o.10:gy ,of· the .HU<>-Los. 

Angeles Sc-0001. pf Ba\lcatio.n.. The fa-euity .m.ember.& :of this· 

s·choo.1 a.re at. the ;fpref,:iront of t .he ·mpS.t cµr.tent ed\IC~'t.i:ona:l 

r~se..a·r .¢b., in Jewis,h aqµcat.ion. Le·~ •$ pap~r- ~J~:ppo.rts. :tlle 

thesis. th.a·t Reform Jewish. eo.u.:cation 'in\l$'t: be .. fl,1,;µ~ranistic,, wi ~h 

c 'oncei;'n for ·students, process.,, s·1e1bj'eet rna,t,ter an~ t,he like •. 

In sho'rt, she conciud~s her pap.er bY, n·oti,ng- tbat the g_oifi·l ~f 

1'~f.orm J .ew,'i.sh edt\catJi.op., vi_s-a-vi,s, .ado:l.~scent..s, is 

to ••. • .f.ac'ilita.te tb~' emerg~hoe of tne i.~aep,e-nden.t, s~J..f-

.• ' · .• n (.16 )' motivated Jewish young ~d.lllt,. • • 

hum~ni~t,i~ in bo·t.h he:r g.oa1$'. a,J;la ne,r; me-.t.hod.ol..0 9Y • 

·, ,· ·th . r 'e' cent. t,ren_. q :in .Re.f·o.~m J<ew~sh L.1.~~w1,s·e, apO ·. er .. 

edµ._c<;:1.·ti,on -is the "Con.fluet:a.t." g;!i'p~oat:h,. whb..S¢' main p~oponerit 

, · · · "'. " · · g' .~le_ s. Cut:t:er '-s 
is Dr. William outte:r11 ~l:so o.f HQ'c-Los ,r::µ~ 

. ~ h ,e,,;<ucation ls ;_g;iscussed in 
research i,.n .conflll!len:t. Jew.is - u 

~:hapter Four of this t:o.esis .• 
It neeQ.s merely t ,o be ,stated 

he·.r~ t.1'191.;t Co.n,f 1.u~_nt J ,ewi$'h educatJ;on is 
f tpe h~W curr-i.,culwn •. 

ta th~ l:>road h:wnaiiis·t.ic i :deQ'l0_gr, <fJ . 



THE UAHC-CCAR NATIONAL . 
. CPRRICULUM PROJECT: 

"TO SEE TEE WORLl) THROUGH 
JEWISH EYES . " 

The UAHC- CCAR National Curriculum P . 
· '..t'O'J~at is made up of a 

number of essential elements . 
The first of these is the 

stp.tement of ten "Goal s o.f Reform Jew; ·sh E;.:i .... i ...., · · ~uca..: on . •• These 

fundamental goals , dis-cussed -at length above , serve as the 

central focus of the new curr1.·cu11,m • ....,... Th,e goa,,i:s describe 

various aspects of the adult ,Jewish characte·r aimed at by the 

curricul um . The Goal-J:>a$ed cu.rriculum structure is de.scrib:ed 

in an unpu b l ished document , "UAHC National curriculum 

Pr:o j.ect : Basic Components " ( 1 7): 

Each Goal describes an aspect of one's Jewish 
character . A Goal statement reflects an 
am~l gamation or many disorete competenci~s. Each 
Go~l requires continuous· attentiOIH each compete:ncy: 
is. most effective if introduced ih an 
age- appropriate learning division (Pre-$chool, 
2- ·1/2- 5 yea);"s; Primary , K-3 grade level_s ; 
Intermediate , 4--6 g.rade lev:-els; Junior Jlj.gh , 7-9 
g·rade level s ; High S'chool , 10- 12; Adult) . ( 18) 

The goals are considered the .most broad expression 0£ the 

educati ona l objec·tives . The currlcullrri'I is divided into 

approximate age- appropriate divisions. This is designed to 

facilitate a n appreciation of de:veloprnental cp.qract.eri.stics 

of students . In effect , each individual student is valuable 

anct important in the pl,annih'g process. 

The second major element of the curriculum is the set of 

Principal. Objectives d~signed ·for. each .age-a.p.propria:te 

ed in increasing 
d1.'v1.·s 1.'on. ' f ' tasks are sequenc , These spec1 1.c 

c one ag· ·e - di·. v1,· .sion to tne next • ompl~:Xit y , from 
Each ·set of 

~ . thus becomes a prerequisi te tor the 
~rincipal objectives 
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next. This, too, takes int 
. o account the capabili t..ies of 

individua,l students, and insures that a · 
student will learn 

based upon what has already taken 
Pla.~e in early years. This 

is a humanistic innovation in the 
Reform curriculwn, which 

was formerly textbook:-l:>ased, each year 
~eing independent from 

others . 

The Principal Objectives in each age-appropriate 

di vision have been sorted irrto f ·1· ve 1 c · ustera. .. These are 

described as : 

( l) Jewish Functional Skills--concerned with 
identification , differentiation , clarification 
definition and recollection of various Jewish' 
skills or concepts . 

( 2) Perspectives on Self and Others--designed to 
aid the learner in exploring the universal and 
particular aspects of J .ewish identity, and t he · Jew's 
unique relationship to Is.rael ancl sqcred 
partnership with G·od. 

( 3) Gaining Jewish Insights--enables the learner 
to di.scover academia data, values anq re:fe.rence 
skills from classic Jewish texts. 

( 4) Continuity and. Change- -relat.ed to ;he P:ocess 
of bi story, in gener?l.;J,., a_1;1d Refo,rm Juda.g;mi 1.n 
particular. 

( 5} Cre ative Thinking , .e_xperience and . . 
Express1on.,--prov1.ct-es le~rz:i!'?r~. w1.t.n oppo1;tunit1.e•s 
for ·interpretation, assoc1.at1.on and 
experimentation.(19) 

These, clusters :are de.siITT1ed to <;Iemcms.trate the general areas 

h CUrricular bbjectives·. Each 
of competency aimed at byte 

' t le For this 
C.li}ster represe1::>,ts a specific learning s Y • 

· th var1' ety of le:a,rninq · geared to e : reason, the curriculum is 

styles unique to different studenti:i • 

htUnanistically oriented curriculum. 
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com.mission states that "The diff . ._L . 

eren1:. modes of learning 
generated by the Clusters impart . 

a variety in experience 
which •opens ' the learner . The learnor• lf 

,,_ 8 se . -a:warene~s 
be.c0mes e·nrich~d wi tn ·these 

many options . "(20) This 

statement demonstrates the student center d • 
. - . e c:omrn1.tment of the. 

pew curri culum. This concern for the "self .... awarenessi• of 

each student, as well as the variety of learri.ing styles , 

O·ffers a: very humanistic meth·o-·_ dology f i i · o.r reJ. g ous education. 

The final elements of the curriculum ar-e the "Essential 

Lea1:ning Activities. " These are the v.arious. sugges-ted 

activities whi¢h can help students to meet the expectations 

of the Principa.1 Ob jeotives . O'ver the cours.e of any year of 

Reform Jewish eclucation using this curriculum,- a student wil l 

e-xperient:e learning activi'tie.$ which include: 

( 1 ) Lif.e - rol-e competencies (co2ing skil-1s, 
participation irt Jewish ipdivid1:1a1 and gr?up 
activities , decis:ioh- ma~in.g , problem- s01-v-ing) ~ 

(2) Aesth~tic/artistic awareness, appreciation and 
production ventures . 

( 3) Physical and recreationa·1 ±nvol vement • 

. of one ' s curiosity regarding ( 4) Stimula t1.on 
Judaism. ( 21) 

This wide variety of learning activities demonstrates the 

br oad nature Qf this curriculum. 
All aspects of the learning 

b . , . of a student are addre·ssed • ca:pa 1.lities 
cognitive , 

. domains are present in these 
Aff~ctive and Kinesthetic 

chatacteristie of a 
learning activities . Thi:s is anobber 

curriculum clearly 
h Moreover , the ·umanistic cur•riculum_. 

tudents and diffe.rerft teachers 
recognizes that diff e-rent 5 · · 
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cteat-i:v-i 1:ty· and inn.ova ti.on, ar,e e~ne·cted· , . ;.:i. . . · , . · - .,:- - . an~ ~eqw._red. :for ,th:e 

irnpiementa:!;i_Qll Q~ th,i.~ t,ro'QJram. 

The new. U.Al-tc •. :cc~ Cur.ricu,ium ts corri~:let.eJ,y censi$t~nt 

wi-,t't,l.. ~ spE;?clf-ic ·phi).o-:sop}1y oz R~f,(!)'rin Judaism. Th:i,s 

philo:Sc>J?llY is impiici-tz, :in the .. Goa-is ef. r-te·fot.tn Jewish 

Edticat4,on. " The procass ,of curriculum d:eve.1opmerit. 

11 ' . • • re.f lects the .. es:sehce 0£ .that fre:edom -W-lf ich is so ~i ta1 

to Refo~m .Jl,ld~ism.t1 ,'(22 ➔ ThE? input of i ndividual edti-ca:t.o:rs, 

-eaoh w;i th a., i;,p~cif:i,.o concept Q.f J .e~ish: edhc.ation, is th~ 

central core o_f thi.s cw.,ricu.lmn. The final p..tod1:1et 

repitiesepus· a .synthesis. Ev.en within this p:r.inte'd ~;Ul>1t\i·na.-,:ion 

of i ,4eas tJ:iere is room 'f,or .ip.dividuality,.7 i-n f'act:.,. -it i ,s 

Rabbi H'oWcJrd ·Bogot., the d:i;':rsctot: Qf tne Nationa,l 

-CurriculUrn Pro 1jftct, e:q,,r~sses ·a n1.:1ro.her of ba.si'c ~-~s~pt,ions 

which l.U)q-erlie the curric;'lllrurt. ~ :ch o:f. -these ref 1-ects a 

:t.... d' :a·s~.' · _ ".'t. of the, ,gui'd.elin~_s r :ui::i.fua:ni-s:tic., stu.dent-c~t:i.1::er~ z:,,..,..__ 
These 

~ T • h . ·• 1· ..-.an_ a:nd must:.. 'b.e 
a ren~wed center fo.;c-

~ • · he, Jew.is-_ ·f,anu. 'Y ---
Jew.i_sh leq,rni!l..g. 

. in a sy,stam~tic . 
3'. Learners: w..ill f'ind la9ti:r1g ~ -~ue · t.he ctente~ of ·Refor1n 
i.n:tr01::lu.cti0h to Je~ish th00109Y yl:t.bi.n 

J ew,i sh thought. 



Eaeh: Q.S,t;n~mption., :i,s,. humal}i$t,ic in i ts.elf ( in a J'ewish context . 

were ·thes:e a..ss\l.IIlptions ;~o- be gen~;r,'Qiized for: -a. no_n-j~wish 

school, they wouJ::d. b,e· 1arge1,y· ci.·pp;1.ic1;1:ble to 1Jfe ln general,; 

in a secular numahf.St.ic ed~.C~-td,Q:tnaJ -system. The :fact that 

·they ca.n app:ly in .a. parta..c,ul,ar Je:W'i'~h setting., in. an 

·a.utb.ent::Le Jew-is~ cdnte.x-:e , allows fQr a. ,Jewish ·religi.ous· 

hJ.il'ilg,nist'ic· schdol-~ :Els~w:here., 1ao.got ieinf,orces· these 

a-s,s.umptions -with otlre,::· equ~tly humar::i:istic ones. ·'!'hes~' 

include th~ f ,@llowing I ·which have n..ot peen meinifiGmed aJr~9-dyr 

< 1 ). Goals te.J,i1 u.s WHO -WE CAN B.E. not. what w.e can.-
cto. 

d n of the . ,,. and ••Rno:wle · .ge 
( 4), The ·categories "'Valu.es. . · ; · · ned in t.he 
Interim. ·outline, have been f'.e~es:i.g_ ... 

I I 



Na ti.onal Ctlrriculli!n Project , . 
c1:1sters . • • add balance 't • Fi.ve s~quenced 
guidelines . . • • 0 the cu.rricuiar 

( 5) . The. .~pen nature of (The New 
cur riculum) ••• bespeaks confid . - in th:e 
div.ersity. (24) ence unity of 

ln. s.hort , the ma,ny ass.ump. tion_s unde-... 1y1· ng ... ..,, _ the curriculum 

express the concerns of a progressive , student-centered , 

e~periential plii1osop};y . There is no doubt that the Joint 

Commission on ~ewish Education consciously rejects 

tra.di tiqnal, m9re authorital:"ian, te,xt- centered methodologies 

and phil 0sophy . The humanistic emphasis on p·rocess is summed 

up by Bogot , quoting from Jewish tradition; 

Elijah ben Solomon Zalman wrote , "Were an 
angel to ~eveal te me all the mysteries of the 
Torah it would please me little , for study is more 
important than '){J1."9wledge . '' The .ancient sage was 
contrni t ted 'to process , . an'd our new curriG:11lar 
guidelines reflect this perspective . (25) 

The process of the new: curricul um is the key. It all ,ows for 

the student , teacher and administrator to interact so as to 

b r ing a.bout the ;most p osi ti v~ learning e:xperienqes • 

The new curriculum is both hurnahisti-c and Jewish.. This 

has been. implied many times above . 

eJtplicitly : 

The following states it 

. . 1 f this curriculum to pro~i~e 
It is the goa O 

, ense of a-u:thent1.c_1ty 
learner s 0£ every age w.1.th a 5 time 

. hil ·t the same and self- esteem,. w. e a t th• 
6

· feel.ing of mastery 
~c~owledging the fact. thatit ~ membership and 
1.s a produc,::t of group i<len t ~f The Reform Jewish 
participation in a nd sup.par · · 
synagogue cornmuni ty • ( 26 ) 

The clear emphasis is on the 
seif- actualization of the 

. h . nvi· "'onmer.it •. That the 
• t· • • Jew1s e · . JI. ' ' ''· ~, · 1 ndi vi dual , in a suppor 1. ve · 

, h elements of the l ife of the 
curricu.lum stresses th~ Jewis 
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Th,e 

theme .• 

This: new curriculum makes ever,.y e:t.f Qd:: to heJ._p tha 
learne7 de:v~16p .•withln 1?-~ or h~11::~elf, .!i'ercept ual, 
.~ensor7•a) .. ~ ~m.,ot1.-onal. and 1nt..e·~Je·s .t;.ua1. ~nsj:ghts. 
The-s,e :i:ns1:g:hts ma~e. 1.,t p9ss4,pl,~ ~9~ the learner to 
con.fr.ant Qt\ily .1~.fe as .an "e~~rt1' obse,rver and 
P&•rt.icip~I:1t1 one;, wl)p ~q.•lJ. sii,ft 't h!;! im.p,act ·0£ ·· 
everyday E1ccurr~nces thrO.\Mfh a pr9ce$.s· n.ur,tured :by: 
,Jewish x;npwle<:l~e· a,nd .exp:~.£enee. P>..s· tb,i:s 
capaJ:,±lity· matu.res the: J:ib.er~l Je,w be.c0.m~_s a mq_re 
integrated w:erso:ri; on:e th.tP'U9Q: whqm .wisq0l;[I i$ 
expressed lri ca.ting a.l)o;ut the ·quiil .. lit.y of hJJITlar.i 
e~1stence wherever- it is found •. ( 27) 

T.h.is statem~:nt,, wr.ittei\ by Ra¾l:li Begot-, is the. most. 

humanistic philo$pphf of e:duqa'tloh >ever end.9r\~ed by t.he Joint 

Commission.. lt is a_ .nQ.ble cpncerh for ,the inq.j.yidu:al humat1 

• - · · ' e~ ~.,.1' th the integ· ration d:f being. J e.wi·sh educ.a:1:i,on · conGern _ \:L " •• . · • . 

~h · • . m:.• "".""t of t.radit.;i.c;m; but here i:t: 
I;; · e .. J ~w: a,s a who1 ~• per.sen i S; 11',,_, 

the, broades.t sense: 
· -f • Je ... ·•s to , be p·Jr,oud, of 

d. · fo· . .- 'Re· o....m · ·" Fr:~e _ om .. ,.. •· ·· · ... ... · 

Who ~d wha't they .are-, at).d tQ 
t ,,..t·her·s wlt.h the ••f .e$pect tre?l "" · 

To see the· world tltroug11. 
tl1.ey g.ese.r.ye. ~$ h:unfafi ,beings• 

1<tnow:1e.age ,. value·s, .srm:it>ols., •and' 
Jew:i,sn eyes j,.s :to ,turn Jewish 

It is t0 enrich human exi.s•tence 



:t.o.r .fr.eedom. 11 
( 2~) 

T'}:).e ·e,sBent-iai l :ea.rn'i:ng activities ·already. published in 
.· . 

t.he l:X:per.im!t!n.t:a.1 edi t .idns 0£ the currieulJ;liil guide:Jdnes a.re 

c,learlt 1tum.an-ist.i·c. Most oil:rvic:m.s is1 the expe:rriential quari·ty 

of the activ.it.i .es. 'The influence of Johr;l D.e:wey •.s pione~rt•ng 

eff0rts mo~~ than half a century ~a.rlier _is· still clear fn 

-the n~w• cur r icu.1:uz:n. Ob j'ecti:ves· at,:Xd ieat:n:$.&g ac.ti vi.tfes· o·f f~r 

, 0:ni ld.·ren• a , W,-!i,q~ vari~ty oJ· options i~ terml:il of learning. 

s .t.yLe:s. 'l'lte net resurt i •ey t:lla,t.- eve~y- stµ.den:t ca.n iea,rn and 

develoi> .a11d _gr.ow int.a thi= ·best ·R~f 0,:~rn Jevt be or· s.h~ "Can be. 

•Til~ c'!lr . .rictilum .guidelin.e:s prctvide· t~aehet;s with 

d.ire~tion,, yet. cr·~~t:iv:1:ty and in.novati;0n is l.ef't t6 the 

o.ften ·t.han 

in a: s_µcc:ess-r,al manner-. :A..t ttt~ same time, more 

not,, the arfee:t:.ive dime:ns;iQn is .more· :implicit,. than 

· · · · · 1 · ments of the curric\il~ 'I.'b.€i!· Jewi.sh ,.. cognitive e e , , . 
This • .is not surp.ris!i._ng, 

qS the g,o.~•l of 

t'1e.mse1ves ana 

._ . . ,um· ,; 8 :.,. 0 hel~ students. b.o see 
the curr,icu.,. .. · ""' ·"' ·· .I:': · 

. , ... 
1

d _,; .. . J·e.;..: :sh terms. Qui.te- -simP'l.Yt tl)fllr wor · ·. 4-1'1:. · w~ - ·· · 

· · "'"'h · r~e· ·wo., u1:d be_,. • . . : . . .. . . .· h·. ur-r1.cuJ:um,. ... -e· . 
WJ.thou± t.he Jewdi.sl1 eJ;e~~nts of t e c · · 

1.
::t,t ·, ·. ~. . .. f .. a'n abso;).ute human:is'tic:: sense, 

. 4 . ~e content. The. :sel , ia. · · 
, . riou.l·\lI!l' Rat;.la~r, the 

; _·s n.o· ~- ,'._ ., . t m·. :a....,~_,.., .... ·of tlllS cur . . • "-' ~ tQ..f=· S•Q.£1J,eC · "' ~ 
;Qpe must cqnclu~e that 



t .hi.s. is· :tir.rhtl,"t!' so 4!:o ... a ~ :.z· ... "' Re,f ·or·m··· :r-o·ew,ish 't,,.... . . · • , · .... uana.§tic rel-tgious. 
currieuium. 

,. Insights :ffco.r P.arent.s ,ana T.e:a.~hers 

The. Home as S_GhOO·l 

~s _ ,an ·e.tJUal pa,rt~er ~.ith th~· s,,ynag9gv,e· an.4 s.,:!h~ti·1, 
th~ Jewl..sh ·hom~ has· ·the ,poten.t,ifi..l to prcwid,e w;i;i:.q.ue 
~up.ports far Jewish• 1±teraay. a;0d .. tdent;i.J;;:y.. j:t is · 
ther-ef.ore impe.rativ-e t.1:ia;t the •f-9:mfly. a:s 9 tota.:i. 
l:ll?,i t parti.cipa.te in• the ,new U.AHQ Gµrricu:tµm:, not 
only as le·arner$· hut a.s · f-aeil.i ta:t.:ing -teac.hers. (2~} 

Tq,e ~ideLine~: t .h:en oi:fer a series o:f se'q,1Jen;~ed le~n:ing 

activities · :to· co~respond ,to. the Pti~ci;pal Objectives, of bhe 

curriculum guideline.s. ·Th~ goal .is tq· ~pc_oµ.r~g,e £.~rnilie·s to· 

he •f :uil paitne;r-s in th'e education procJ~·ss. The end res-ult, 

it .seems, wi1_1 be the :1neorpo);ati<=m. o.f Jewi1?.h wa,ys· .of l.oold-:r:ig 

at the world ir1,;to ~he entJ,re· 1itiz o'f to.e (:'.!hi1d. 

·irne "Fl;:'i:~ar¥ Years" curriculum guide1.ines, 'f>l.ibl.ish!;!d, in. 

A\lgust , 
1982 

,. a. 'Y?ar after · t _he Pr-e-'SC'h¢Qi document, e~resses­

rrne ti tl~ o.f thJ,s 
the, sa:l!)e· concern for pa~ent·al lnvo1 ve:ment • 

T · · ne.r:s . Too~ ( 30) Tb.e 
8 e-c.tion is changed to Patents· are eac _ ~ 

s 'tr~oture of the, '~'Primary Yea.rs" guidelinJ~s is sli.gl'l.tly 
In, the "P.;ri:ma:ry•i 

•t:fiiff·e:rent fr0:m t.).:le 11 Pr~-scnool" d_ocame,nt •. 

.. ;:,.,....,, .. 1• ·•it.J.·.:·es are' _grouped U:Rde_r 
g:µid,el.ines the learning '-"' v 



Principal Objectives, which are in turn grouped according to 

the five clusters of learning concerns. Tnus., the parent 

activities are also grouped by clusters . 'In any case, the 

result is the full involvement of the child in Jewish life in 

the synagogue religious school and in the home. Of course, 

this is dependent on the willingness of the family to 

participate in this process of ~ducation. 
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THEOLO@:Y Tll.T .T. U'rn· . . . . . . . -4., 1'1(.C NEW U,lVU(,'l_cn,11 T>. ·crTt>fi·•. . . 
:Q,i,Cl~. \>.= ,v=lCULUM 

Wlfii1e tb.e anaJ,.,ysis above, has foc·u· . d . •. 
·· ·· se . on the htirrt~p;is:t.ic. 

telJ.,Q,·e.nc.ie~ if!lplicit in the !1'ew ~efcrnn ~"4rriculurn,, litt:1e. ha:~ 

been '.S.c;1ip a,;IQ,oqt the the.o:t9giG;al aasOJtit:;,t!qns . '/:'· A.1,thou,gh a 

Qurr:i'.eulum ean ha:tt-.e hl:irne.;n,istd.,c ntethodoJ..og·ies an~ 

. .,,,,,hi. J:oso.p"hica 1_ · l'..eanings .. t "'e tn·e"'lo ·· ·h • ,._ • · 
·t' , -,.:, · . "' ' gy w · l.~?1o1 ·U.n~erlies• t})..e 

Rhii<;>sophy .is the final d;etettrd'.:narit of its hu,rnj::inist:.Jc 

quality. In otn.e:r WO.t:d.s ! a tru1:y l'mmani§t:ic phflosephy o:f 

educ.a tien: mus:t Joe corn!(i.1·etely person-c.en.t,erea. 011:.t:.¥ thE}n c~n 

it b.e tdtall'i' humanistic. However, a Ref'orm Jewish. 

hwn~nistic reJ.igi-ou~ curri~lUJTt mus.t ~ave. some t.heo:log}", ,a:i:t,d 

thus ;l!lust he .a:t::. leas-t some.:what God-~e~beiea .• 

Ra .. b.p.i BQg;ot s't~tgs that ":A sy.stema.tic agenda fo.r. 

the:.ol:o~y a·s an eX'..pl:io:Lt classroom c;omponen:t .is introduced, in 

the P'r:~-s·choo,1 G,uidelines." ( :n) 

this by _g.uo1ti_hg at 1e,ngth f:rotn t]iese, g:gidelines. l:U:s: Pfi>i:nt 

,ll\eant 'bo be God-centere<;I, 
· · • b demonstrating . . . . this impre~sion.. .Y 

Outline. ,i a0 got re:1.nfo·rces. • 



that the same commitment to th · eology is present in tb.e new 

guidelines of the curriculum .. The fOllo. wing statement on 

theology appears in h eac ed.i,tion f 0 the new c:u.rriculum 

guidelines: 

To be sure,. the language oft 
as the variety of existin J h7ology is as complex 
God . Nevertheless, the n~w ew1s~ attituges, about 
nurture a unique , com reh ~urriculum strives to 
co~frontation betweenpthee~~tv~ and meaningful · 
re·f lects a,warenes-s of the 

1 
, and God7-one that 

child, the freedom for i d~e~~ning readiness of the 
discovery so important t~ R1.vf1 ual inq~iry and 

l t 
· • , . e orm Judaism and th 

cumu a ive definition of Gd· , e 
in Torah anc;i discussed in ~art~ Jud~ism, as reported 
Jewish thought . ('33) us c assi_cs of 

~ for individuality and In all of this stated conceyn · 

es tne humanistic character developmental characteristics li ~ 

same ime , th s statement contains of the curriculum. At the t · i 

a clear theological concern. This idea is clarifi,ed in the. 

next two paragraphs: 

By using the verb 11assoeiate'' in the w:riti..ng of its 
educational objectives- as related to God--the 
curriculum enables parents, tea~hers and learners 
to interpret statements which dramatize and 
evaluate the nature of God within very personal 
frames of reference. ~ 
In other words, the statements about God in the 
Principal Objectj,ves of the curriculum are single, 
unifying elements, while the personal attitudes 
about God which are associated with the statement 
may have a very broad range.(34) 

The message of these passag'es is crucial to an 
The 

understanding of the theology of the curricuium. 

curriculum takes a specific approach in its use of the word 

God in specific objectives. The idea is to a11ow for 

diversity witl'iirt a theological fratnework vhich the Joint 

Commission believes is true to Reform Jewish principles. 
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This ,ct:lrn:;e~n for unity in diversi; t,y • 
:ts• :•a h. a·11·.m·. ""·r ·k .,., of t.fie 

•t _lcieoJ.o.gy of mode rn Re-fo~m Judai . . . _ 
· stn • The· •sta1;emerit quoted 

above ~lludes to 't:be u:se of the . . . . . 
· · · 'WC>tf.d· "·associate"' ... . t' h . . . .in . e, 

o}:)je.ctl ves· inv.:o,lv,i.ng :G.od. 
For e-~9~le, ·P'rinc.ipa], Qb.ject.ive 

XYiX.V. i,n '!;:he Pre--S~hool Guiaelin~s- states~ 

~ • . ·~s-~:0.ci_atfa ·~od with t:.bQse times of 
a .c.complistfuie.n:t. when pe·op_le ,e:v-netie~·n : ·, ·:· .0 i;.

8
.e·rv·e th: · h • ·1 - ·. , .- - . . - "= - ee or .I:) , • e ex J., ar,ati.on Qf a 11:trea:1ttliroi1gh." ; · 

Unpre.cede:tr-ted .succe§J-s an~/or cUse0 :v.ety •. (35) 

Rath:e:t th~ de.fine .a specific. th,~olog_y wltich each- student 

{rtl;l.st a .cce.Pt., the ,Joint OolJllhission c l earl7. all.dws. for -a 

v;ari..et.y Of t.he.0<1:og:iciii·l P,t>si tl.ons . Wha•t -ls patticul.ariy 

important in this· appr.oaeh is: the ft~e.eddm· it allows. 

M9r~0cv~r , the focus beeomes t.ha individual and his or he,.t 

pers,onar rE;!tiltiqnsh.lp with God·, 'through various a.ssoc:d-a.t .i-0ns • 

.j:f 1:;I,J.~re is, ~.uch a thing, 1:his ls a humanistic ap,'Jjro:~oh tQ 

.t~a,ching th.e''.G'l'Cgy· • 

The "Guideline$' f9r -t;;_he Prlni.21,rY ¥ears·11 t::efl~'d.,t:. a s:hn:i,lar 

tneolo'.gic~l. app.r.o.ach. F-or ~am.pie; ene of t,he Principa:J. 

Object_ives in. the- •rpers_p.e:ctl.ves- 011 ·self a:nd OtberS·" oJ,.';is-t:.e,r 

ai~· 'to he,lp -~tuderi'tls ·to oAs-sociate God. -w:.ith Awe .in 

Ore.ation. " (.3.6) 'JJ}}r;? e.f£ect ©f this objee:tiv~ .is t 'o wresen'l:'. an . 

.... " ·ers1.· '"'.· n . of . ..,he· r.1_,"".--e-school objective discu'ss.e:d ~.ge·-;appro'p~iat.·e' v · "' "' .r:<., 

.. ""he B,.rlniary' c:.:u;rri:clJ.lUJ:tl· ,guidelines 
Ot}}er obj'ec't.l v~s ip. "" 

·•·in·g· r;-,reatibJ.'l ,t;p.rough t.he 
G. d I O ... n .. go- · '-'· · Participat~ in · o · s 

- 2'54--
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Wlteolog-:;y is• a 

actt.ons, and' ,the w0.r1.d. G.tan:t;.eo :tn:e.re i~ ·· , , an impl+ . .cit 

trad-it..1..(v.naLi,.sm in• the ·conce-nt of .u~t ..... h 
-, - ~ . ~'-4-.. zva ,. l:>ut- the. a:ppt-oac'h. :t q, 

~ef:cj,r,rn Jewish Theo·logy. h~.re . t.oo. is ""-,,;;,;. - • •. 
... . . ' - " u .... «a.n1..st.1:c. Even the 

La:n9,\la_,g.e U,s.ed, as 'Eiqgot points ·o:ut abo:v,e, al-lows for. 

f iexii;,.ii,i,t,v and f~eed.om. ml;,-· ""' 11 • • ::i . • . u1e ver.,:, .as:s6ai.ate t, is•. the key 

f -un:ctiion:21,,l requ-ir.e!P,'ent... stu:den~s are asked to m~ke 

assiociations , not t-e learn· cognit·iv.e "facts•. "· ·This 

_guar.antees t:hat the i -nd'iv.1.dua·lity, and cutiosi't.y of each 

$t~qie'.n:t i.~ preserved •. 

:Ln an unpublished do~UJner\t .aistrill)u.ted in April, 1983 to , 

memb.er,s Q:f t he Ce,n;tral Edi.tor:.ial t~omini:ttee an:d Ta$~ fo.rce 

Ch:a.irp:etsons .O:f t.he ~~.tion.al Cu.rricu.li::urt Pr6je.e:·t# Ra~b'i H<;>ward 

Beg;Ot prov.ides ·a' S.0 ·ttmg pf prin¢ip.a1, obj ectives acqortHng t<;> 

it.he ten goal cat.eg'ories·~ unae.r the oat,eio.ry :O·f 'G•oa1 Two; 

reL(;lttng to the e.on€ept of. 11 bri,.'t'' (see ah.ev.e·, "e;;'oa..l.s of 

.~ef or~ Jewish. 'Education,-'" p..,.2'2·8), m0st of the" God-_reiated 

· - · 111:-e·se. incl U./je th? pb.j ect iv.es ·principal ah,Je'Ctives appear. .L..u 

t J..
• n·. ·. +-.· ·'I).., 

1 
. . s -.. ~:i... ,·a.n_ t.er., ac well .&S: a Qwn.bei of, :dthe.rs. n,~ ad already .\,-l,1 u u 1:" ,.. 

Eor example; 

Intermediate 
, res

1
po,nse to the Br~it 

Ass~c i.trte Gbd with oh~ s · 
~i;:;· a par-fui.ershi.P·• 

" - G'¢d. w.i th one' ,s respons,e· to 
As.$,~c 1.a te "' . 

·obl.i.ga:tio;n .• 



Junior Hign 'School 
E:,cplore· co_;rtc¢'p' ts of 0 a· f ., .. 

J . · h 1· · .... ~0 · JtQtn se1e t" · · ewis• ;i,,i..:er~ture ina1:udin~ T .. . · o· ions 1.n 
. . - !:I ana ah -at14 'L'a-l.mud • 

_~;:s~CJ.€~/il.t~ ,G6.ci. with . 'the . T.7mACH a , . 
caµ~e/ef.;feC.t rel.ation~J:i,ip. •. (Ja) -8 

a 

The mo·st o.bv:i.ous, observation is: that ·tt. · ,_ • . , .. · - ue,se OuJeCt :I.. V0,.S t :ef 1.ect 
the age-ap.,I,?"rapriate sequencipg of. t .he new curricuJtUn. With. 

ag"Ef ·an<:% expt;!rience ... 9Qmes tbe· e:xt,eGt.atio:n th~t. ,stude+1ts can 

un~e~st.and R\.Ol:e oomp'iicated :the0l.ogica1 is§H.tf?s·. Howe:v--~r., the 

mo.s't. £Un¢!ament.cl1 p1:.in.ci)ile· o.f f.ti.eedt>m is niaf:nt~i.ned 

throughout. 'No absolutes, .t.egardihg God ab.er ,ta,1,l!ght ... student$ 

are instead enco4raged to •develop personal theological - . . ' . 

.B_og,9t not.es tl)a t the·r 'e are two g;~ner,al areas unde·r whi.ch 

all of t.h~ theo_l E,'lg·i.cal id:ea-s 0f the cur.~iculum fall.. . Tl;(ese 

are-:-. 

( 1 ) t.hdt:lghts w:l~ich, a;s,soc}~t~ God w-i t1:t sometb.iP.;g .. 
(.an en.ti ty) po:ase-s.sJng ~ndep$.ndent exi:atence, and 

.( 2.) th:ogglits· which a:.ssoeiate God ·with a - unique 
;t::~n.~ t_ion.shi.l? or p:roc~&s • .'( 3"9:} 

d ~ dif=er.ertt H'.owev:er, The:se, tsw0• q::tt.i tudes toward Go ;are ver-:i : ·· . .1. • .• · • 

the, s•o:.o_p. e · ef Re-tor~ Jen~h thel" both .f'a,11 :we11 within 

Tueology • Ra:l:h.et thal'\ .require tl).at a stud.e.nt .~ccept ·one or 

• 'i ·· erob'r.ae:::e:s all aspeot-s ef Retort.rt 
the other, the new curr~c:1,1 um · · · 

. . . . . . . . . . the element ,of fcreedom and 
Je:w;i.s•h ']heol.e;>gy. 'rli'is re1.,nf0rce'f3 

.. . .. • . • the humanist.Jc. apptqaeh t;.o 
v.a.ri~t.Y ·wn,ich c):ia·r .acterize~ · · 

.. tion inte a specific 
reJi,g,;i.ous edu~~tJon·. :ln.d:ect~ina, · · ·· 

. . . . . •· stic methodolo~. tn 
t.he:01og-ida.l ,sy'stem. cont.rapicts humap.l- · · 

. . ; . this numan-(::e!ltere~. 
• , 1um ep1:tQ1t1l..ZeS 

cqttt r-a s .t. , the rt.ew cur r l:.CU · · .. · 



Begot summarizes the th . 
eo1ogica1 approach of 

curriculum. rt · the new is important t o note t\..-
m::: emphasis in the 

following statement , f ound in each volume of "Guidelines": 

IMPORTANT! 

Please remember that th· , 
speaking about God that ere LS. no one way of 
authoritative in the J .shuniversally accepted as 
A d. ewis conurtunitv 

ccor 1ngly, we urge pare t " 
labelling any one idea ofnGsdand teachers to avoid 
'd · o as"The"J i:h 
l. etah••: children ,w~ll eventually encounte~w s God 
pan e1.sm , mystic.ism, natural• 
magnificent advocates in the ~:;i;~lt ,otf w~ich have 
exp~rience . · is orical 

We there~ore 'h~pe that your theological 
explanations will be prefqced by phrases such as: 

1. " I believe that •••• " 
2. "Many Jews believe that. • • • 11 

3. 11 0ne way that Jews have thought about God 
is ...... 

This discipline, even in the face of a child's 
ins~stence on "the ans wer," will , we belJeve, 
ultimately prepare the way for a personal choice of 
a Jewish ·theology throughout l ,ife. (40) 

The underlined sentence , emphasized by Bogot, is the critical 

message . By avoiding an authoritative God- concept, Begot and 

the Joint Commission irtsure that the curriculum is 

student- centered . This approach fosters freedom of inquiry, 

and freedom to doubt. students may explore all of the many 

theological options available to the modern Reform Jew. 

Within the context of the Reform Jewish educational system, 

this curriculum aims at a person-centered theology. In this 

realm, then, it maintains a humanistic methodology and 

Philosophy. 
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AN1urx:s:i:-s. OF 'J:ll'I:< M . 
. . ,;i.e. •~EW UA$C,-C~RIC_tll;QM 

AND COkiPARISON 'I'd P~T CU~r:c~ 

· Al tho.ugh ·the U~q,_·ccAR Nation.a __ -l 
eu:rr:,icµlum,_ Project is a 

recent. -underta:k:if!g• ,wll.:i.ch-ls still in .the developmental: 

,ptooess-~ so~.e- initial Ee-search- and' n· 1- • · · · · . · · . . a -a y,s:i.s ha,s aJ..,r ·eady taken 

p,1ace. The fo-ilowing s,ection s~rve:!il ta ~urntnlµ'i,ze th~ be$.t o·f 

th.is vor:1< , as it ap'.@.lies to th,..e is-sue .of humanist.i-c; trend$ in 

-:the Ref,0.tm Ghrricu1um. 

:i:,a t.e in 19.a2 ., •a stqdy 0f the t,est-'si'te. ed;i-tici,n ot the 

I.nt.~rmedi.ate curriculum was cpn~uct.e<i 'by :Ms. Emily Hope 

. . t Fe-1.ge_nse,n, ar,. 1.nt~tn a, the U.AHC Bepa.rt:ment of Educati.en. (41) 

~e r-es141 ts of Feigen'S°on • s wo.rk rcel)res.e:nt :a·n. aria:Iys'is :e.f the 

l.ea:tning a .e:1:'iv.ities 'of th:e Interme'diate e.urriculUm:.. The· 

stu.d:y focuses updn three criteria: Mede of Learning, Sll'cial 

Grou.pinQ,. an~ Type o"f content. The th-:f:rd_. 'Of :the~e :c1d.ite.r;j,.a 

t$ mo~t .r;e·levant to th~ eu,r.rerit -study. This r~s:ea.rch reveqi-s 

t.he ,<;ieg.t"e:e cff co~i ti ve ~:qd/p.r a;.ffecti ve foc:iJS. o-f the cont.ent. 

Pf each leat:n-in:g activity· in the lntetmecd.i"a.te ourri.cui~.-

Feigehson ~Qt~.s that: 

. _ .. _ , .·. . . , _ . . ,k s a cons;i.4er.al:iie effort: 
Th_e · ne.w UAHC cur.ri-cul:u{t",_ ma. _e . ·.. , •• • . ·to incluae 
'to a;dcthr-e'.~s f.p¢ whole ·cbU~;, , it 5:tr~ve:~ Th~ on.arts 
affect..fve a-s. .well a:s ·eQ€f~t1ve. 0 ?-n e:r1, : · -· · ·· 
; 'aa.l;a:te that l:,hile t.he·rf;! ffii;l:Y, ~na4;e_a~ bh:. ee ac .. u,..y;lcu• , , .. ..... 
~ · · · · · · ea s in "' · .. """" "" ..... .. near- i:>aianGie between 'the-$:e· -ar ' · . - · _.th . .;,... · .. th.-·e · · · · ·· · • - .• ·· t present ~iL · ... _ ......... 

'.~.v:~~a~],.,,. the palanoe as 1;~ · 's- to .b:e ,.e~ected, as 
1.nd.1 v1.dual clusters_ • . Tli:i;.s l t to be eirther 
s0me d.lliS.te.r:s are c.learly ·m_.~ant..·"' 0-u--t--·s·e ·t Yet,· thi_ s: ., .. •.•• f om ae· ' . .• 
':'.ff·ecti v7,. or _ ¢(:fgni tive ·. ~~ .t,0 the.· i,i~c~pa:_~ -wb:o is, 
7nfo1;1:Qat:1.~r,i be~o~es -~fuci . •. to omit ~r- en!i:e 
·1:rnpLeraen~1.n~ . :t~e -cur!~~u!: ' a:f-fectiYe/~Qgfl1t1ve 
e luster ~s to 1mbal.~ . - . ('4~.) 
oont.ent of Ue curriculum• · 

. . . __ , . Fe:i:genson •-s w.ork,. I-f 
I!!', ·• ··evident ,f:r-0m · 0 e:ve:t:al co11.c(L us,i .otiS· a:re · · 



C'ar.tieulµJ;n P:roject as a. who:te. 
• ,:L ., t:he follo:w:_-~n:·g- may·.· b·e · .... .., ~ote-a 

with. con.fiden.ce.. '.l'h_'·e "'ew· uxun 
·~ · .nrl\i. C-qr:ricU:I.uin. a~<i(Ces.:ses both 

cogq'i ti v.e and ~.ffeeti-ve needs of th J -. . -· · · · · ·· · · · .· e_ ewish chiid .. , 

concerns a ·re as viti:\-1 a part 0 ,f the - .. - '.• · - . · curric~lurn ,a-E$ a.re 

cogni t .'.:bre· concerns. The·te is a,n ~.xplici t uniersta1,1di,ng that 

af·fect.:i. ve learning must take bl-ace in 0-~,::i·er f ·o..- c . • t • , 
· · • 1t" - • .. .. "" "' _ogn:i. 1. ve 

,ie,arnihg to happen•.. ·Ein~lly, ... a.ffe,ctive leirtnf_ng ls, illlpQ,rta:p.t 

in i t~e·lf, for- cert:aip c-lp.ster-s, of' o·li>je.ctives are meant to pe 

whoJ,.ly a,t-fective .• 

In.t..errnedia-;t'e <l u:rridtilun\ confirms that the .me,tli.0dcft.ogy is. 

'h:umanistica11y- e.rien'tied . The ,exist,ence- .e:f wno-lJ;t or 1~:rgely. 

aff.eetiv.e (:1us't:er-s demonstra:te·s, that the over-all J)!hil~s:o~hy 

of' thi_s curricuJ::urn i$ st'udeh't-cen:tiered -anq hence 

hurnani,s-ticaJ;.ly: erie~tecl.. The3;,e i 1s : a need fur a g_--r~t ae~l 

m0re .researeh ~u.ch as Fei9;Emson •-s,, li'o.wever, befo-re ar:tY- .t:iI:1i:1.l. 

qtJ,th<air-i tra1ti've s:t.atement ·caR pe cont,ir.me~. 

In l'':97:7,,. the Nat.:a.'ona,l, A:s-sociatiori -.c:Jf. ·Temple 'Et'lluc;ators 

pub1i_shecl a com_pri;!herfs-ive study 6:f durrer.xt 

- .. - , ., , -.- - · - · · ...... -n . ('~3) Educat,ron, ,py :a,_appi Stuart A. Geruma · · 

• 'h R;_e,i:form Jew1s . 

En,tit1ed.· And You 

- ·- , · "'e·search reveals a 
SnaiJ.. Te·ach Them PiligentlY:_, Ge:!':t~an 5 

.... · · · 

. . Re_.f<i>rrn Jewish· 
nwril:>er .of inter.e&t;ing firidin9s -conoer.ni.ng 

Education. 
. . . . .. . . d of' .a dJ!t~iled .qliestiQU'1aire 

Ger-t.rnan ! S· res.eat.ch, c;ons.i9te . 
. tO'""S th·rou· gh@Ut the 

a.n _a_· educa ... · · · ···· 
sent t,9 :Re;foi7m Je.w:i.sh r..ah'pls 

• n,· the· .;;.u·rri clilUIJl which · · · hang·es a, · · ..., · · · · 
Uni tea :s:t:;~te:s .• Gertroan. n.ot.e:.s• c. · ·· 
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"-,av..e taken p· 1ace since, 1961,. y"h: e·n· A,,, .. B. 
a · ·· · " • • .i:.:...:n enne·tt .last conduct~~ 

~ simi.-1.ar study. ( 4·.4')' Most h0t~bly, G:e.rtmall rep.arts that 

·v.he·r~a_s Jewish ide11ti ty• is. an. ix:nporta'rit. goai of' Retfo.r.rn Jew.i,sh 

.edu .. ·i;:. q tio.n in bo-th the 1961 an.d 1975 S·"'. :rv·e,v. _ . ., ... , - .. .z.= a · ·change has 

indee~ taken pJ..ace • Sy 1!l75, there is, ,a,1:most. ·C'<>.mpJ.e.te 

unanimity cdhdf:!i:ni'nQ :the pri,:ina,ry goal •of R~£0mn .te-w:tsb. 

education. Thi~ goal i .s to ::i,n,crea.se Jewish id.enti~y. Qn t);le 

otpei ha.J?.d, the f961 SArvey,.s ranked th-is af'f:ective· goal ·Qnly­

s l :i;ghtiy p.i,.,gh,.e.:r than :the· ~ognitive goal of teacning Je:wi-sh 

fu.n:dame--nt~l&. EY: 19-7.5 the- educa,to.:rs·• surveyed ranlted ttie 

C(lgn'i ti ve goal 0:f Jewi.s:fi learriing much lower.. The, follo•wing 

cp:art from Gartman •· s stu<i:y. 'helps t'o c1.arif:Y this trend: (45) 
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1. 
2 .• 

1961 G;dals. 
Ral)ked 

First 

Provi.d.e a sense of '.2Q~ 
i.dentifica:tion 
T~aCb ·fund,;Uttentais ·o,f 1_&% 
Judqi,sm . . 
C;rea,t:e J~~s w::itr:i,. 15~ 
.commitmen,.t · · 
De'.17.e•lo,p self'- .\lflde.rs.t..and.ing, 13% 
lo.ve- f·or ,J'IJ.daia.m., ~djust-
meri t a.s Jew,s 
A:ppl·ie:a tion ,of et.hies.,, 4% 
-i..dea1s (Sbci:a:l. .Justice) 

'Ranked 
First 

Jewis;h !den,tity 8.0%, 
Dev-e.1o;pln:g· .a sen~s~ of 4%, 
K'lal Yi'sx-ae:l 
Ohs·e,.tving ,shabba't .i O. 
Fes:t.iV:al-s and life cycle 
events. 
J:ewish -.learhing· ~% 
Awareness. of the unique :a-%, 
_rela t..1.•ortship ·bettwe.efi' the . 
sp'ari tU;a.1 ai:id the physie?!-1 

Ran~ed 1\mqng 
F1rs.t :Four 

57% 

57% 

3':8% 

'Ra:IJ.k~d ~ong 
First Fi;Ve• 

100% 
fi7o/o 

€>1% 

$8% 
3-9% 

i 

' 

~!1~1 I ''! I 
I ' 
;, I 

I, 



rm,,; • s data 'l'-"il':OVi';:i, · -- -
c,1.ul.' . •. _;. .r-' ; .. , \::le.s C·lear, praoti . ·1 ·: . ... . , . . 

·· · · c~ · conf_.J,.r,mat..l◊h of the 
trends· i.ndica,ted by t,he- "ofri •. -11 .. -- . 

· · Cl.al cur-1;:.1,cula of ·t1:-· n f - - .. . . He l\e pr·~ 
Mqvemeht. -As no:te·d.. ~bo:v-e, th 

_. e curricul~ ~aveloped by the 

J,oi.nt C9mm!s~i1:m .QJ1. :J:ewi.sh Ed·u.,,.. ·t · · · 
- · ,;;,,i:\, ,.idn re:rl~ct a gtow.ing 

htJ.Jiip'l'.list:ic· t:e-nd.ency.·, throuan th,_a ve· .a·,...s. -
~ 'J. .. '?.ertm.an ' s :research 

demdb\S.trabes th:at ·eaucaJers tn l 9.75 r-t::?f·1ec.t this t -~~a i:ri 

tn.eir own. g'oals as -well. Ge.rtntan p6.'i:nbs Ollt tl;lat;: 11, . • ,. 

todayi s gda'l:s ~re by an:¢! l .a;rge a'ffeet:i..v',e., i .. e. , the¥ ,a.tt·em_pt 

to 1c)feate good f ,eel .. i"ngs· ·ahout Judaism· rat.her th~n a 

sub~ta.n,t-iai :POQ}r Of .I{n:QJ:Wledge." ('\46 ); This supjort=s the• 

E:!_y:i:del'l:C~ cJ.1t ~e.d .ahove :concerning the 110:fficSa1 ,,. Ref.arm •~0ats 

in• 1~7-5. ·O0,g:nitive· .learning s,eems.• to: be cons,id:e'rably less 

i!fip0rt.~h.t than the ~ore- humanistic· affe.ctive. learninqs Of 

Jewish 1den.:t.i t. y. As 'Gert:man. riote'S ,- !!\from the _po.int _©f y±,ew 

o:f Re,f ·or.m e.ducat<>.rs, the mo.~t impo.rtant go;H ts· •~;l:le• 

affi'l;'tncftion J:i)f .J·ewi,s-h identity which, for t:.he.m, i.s ~o:t 

· '"'··· 0- r·· ...:.e· .,~·-ti'""'-""_ ,.,_ ... ._ __ ,....: .,·· 0·_._ .... • dep· .eridet1t upon, th:~· c.J:"e~ti'on ne.cas:sar.ily "" .1. , .._ v,saa .,...,1..U "-· 

of ·an ed1.,1cate~ 1ai t:Y •·11, ( 47). Ge.tl±:111~ri ar:gues. }jri-e-fly tl:lat 

oogn:lt.iye lea _rnin,g may; be· a p.re•-req:U:isit.:e for -affective 

, . t The pr.e.:sent .st;ucty -a.sswnes., 
le_arn.',i.ng·, i . ·e. , Jewi-sti .1.d.ent'l. .Y• 

, Aft-ecti;v;~ lea·.tnin~ 
of ,eourse.,. that. 'the, qppesite i~, t-r~e. 

fl.
:i ,,.s .... ,· tl\i_i, is. is -tb.e basis· of _a ,h,Ulrianistic ~u;et. -take place L, e. 

lt\etflodo1o~. 
. d·ata con,...erning·, ·the 

n- o· t •eS s·"'_, me' in_be..t"eStil1g .. "' · · Gertman "''" 
_ _ ··i _-1. .,,.d-· 'tlc· at ors themsel v.es ~ ''fh'=c • of _Jew· ;:;;i.1 .., . . ... -Pedagog.:,i.;~ orienta.t10.h 

. lf· pe.,.·c''°P.· tion of the t11e s.e -- . "" "" - -­fGllo¥iJ:'l'g res-'lllt:s ref.lec:t. ~·• 



ea hen:or.; zed as b ·,..oadly llw•., ...... a" . . . ·t I • · ·:::, . "" · ·· .._ · :. · · · ·!J .... m T:11S . i,c;• .-11, 

c ·a;'.t;gg0:ries re£ Leet the ,'ooncenfils of a ,hwnanistlc· o:ti:e.n-ta.tio.n. 

a.s ctJsQ1..rss.e·d e1_sewlteJ;"e· in this, t:hes.is . :An tntel;'es:tiAg 

,ob,s,e rvatiort o,f Gert.man.' s s:heds light· on the •~'Qa-traq,:i,.tipn,al 

se·lf-pe,rception of most· educatQrs. •Gertmc;rn ~tate.s: 

DesJ?•ite th~ small p.erc:ent~ge· i:ff E!duca.'tor·s who 
ii;l'ent.ify. 't11emseiv:es ·~s• lit"~ditJ:onal; and. 4es.pite the 
1..a.t"ge numper wb,o. ~.s.sociq.t~ themseJ;v.:es vtj;th 
.p.on-t.r~diti on.aI approaches,. w~ find ~'hat ~ef0nn 
r :eli,.gj.9.JJ,S: ·sohoql·•s a:i;-ef .by -i?-:O<'l large,., t iadi t..ianal in 
th~ rt\etho:d.s us:ed wi:thin t1\e.m. (49). · 

Ge-rtma.n sug:ge:sts a :nutt:tbet· of ,i:p~l.a~a;td.ons fot t.hl.s 

p-henomehon . Bducat0:ts· m=ay ·,x.:fot .b'e .able ,to; \implement their 

pers.qn~l pllli.os.ephies in th~i~ seboois for bud_get.icng E~i?-~Op:S', 

O.Jf }?eo·a:u.se of t~aah~# or committee r~si-stance. In ad'd! tion•r 

IabeJ.lng on¢setf a:s, tra:<ilit:iG1:nal o{t:en. s·timnat:i:.ze-s. the 

f··r·.og·.·.· .. e:ss·i'·VJe· e_ducrat'ion is c011si4~,red eq~€ator a;s regr.~s.sive . "' 

":in " b;y 1religi.ous educ~t.orS•• Fin.aliY, educator.:s a_re 

encouraged t:.o adopt a J?r·ogressiv.:e phi'loso"P.b:$'c~l 
st

anae 

:because tp..is i :X.tl-P.iies o}?-enne:~s • 
t · th,ft Ref qrm .1·ew'ish. 

summa'JrY., Oertma.n observes cd'rr·e.e ·. l.Y 
roudt rrto.re pro,gress.i v:.e ana 

·educators tend to profess a 

ltu:mcinist±e philo~o,:phy tha,n tll(at , ut inta ~r,actice. 
It is :fo~ 



U. '" ·:VC C'l'.lr.riculum is• ;:,_.·. es1.:· g·_·.n= ... ~ ~ \:l -P~ to achieve·· ... h · 1 ~ l,.S gQa • on1y tiime 
wi,U tell ·whet-her thj.s iL.s realistic. 

In e::ot1clusion., t.he. -new ·cur.r.iculum ·curr~ntly b.eirtg 

dev-elope·o. ·.};)y t.~e trAilC-CQAR Joint bommiss1ol) on -J~,i~h 

Ed·ucatj,.oJJ. i-$ t.t.}e oij.v·ilous .culmination 0£ the prqgre-ss:i. ve 

ttehds pre.sent in Reform .J .ewtsh eduaa1:d!.i5n ¥hroughoµ.t the ,20th 

c:entury. As :prov-eh aJ:iov.'et li.tuna.nistj.£:.• tetip~n:e~~s ~~ :t:>e 

o·bsepved t:hroU:gh<?u:t the: histoj':y ot Reform Jewish e~ud~ti@n .• 

The -impa9t o-f J9hrJ Dewey an;d ~arly p.rogressi vism upon Etna:nuel 

<Samoran. anq. _his, ·contempor~ries is. <;le~r. Ref'O:I"-11t Jewish, 

education has st.ru.ggl.ed.' to ar:ri, ve at a sj.nthesis o,f 

·rn a""'' effort to b~ t irue to ,thl=! philosophy and me:thodelo,gy.. u . 

hu:tnan-oe·nter.ed.t' affective 'li:alu,e:s. o.f Re-form Juda,i.$m,, the Join:t 

_Got;r,tm.ission h.as proq_uced a ,du-;ir.rleq.l,'1ffl for Reform Jew,i_s,h 

1n a re:cent a:r'ticie -in, The. 

• o.b'a_ er;,;r,es that the Jeut.nal of .Refor,m Jud.,aism, Jgffre.y ,Sehein .,, . 

. t ·'· list eoncer-ns prev;ail 
Schein p:oin:ts· ·out that e_x1.sten :ta . 

. . terist..i-c of li\U!l~nistic 
. Thi.-.~• is char.ac ... 1.n the new o.urticu.:1..um. 
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Education·. It seeks to help people find ways to function 

more fully as human beings. Huml:1-nistic Ref0rm Jewish 

Religic;:ius Education aims 'ho help people function more fully 

as Reform Jewish human beings. The early trends towards 

progressivism had similar concerns, albeit much less clearly 

articulated . Reform Jewish education, since the early days 

of Gamoran's progressive innovations, has moved steadily 

towards a more humanistic philosophy and methodology. The 

new .UAHC-CCAR Curriculum is a logical next step. Though far 

from perfect , and not yet complete , it is a firm step in the 

humanistic direction . 
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PART THREE 



CHAP'l'~R · SEY.EN': 

REFbRM JEWIS'H UT,'l)::«,l\ ... ,T .. . . Y. -

. . ' •~ur-u-u;,i I.STIC R'ELIGI:O-Ds EDVCAt:l'I.CUiT: 

:CAN A'NiD · SJIGULD IT EXIBT? 

Ea.i.r'.lie.r ,. i.n. Cha-pterc ·Tm-.. ee·, t11. · · d f ·• ni · u;ts e · 1 tion 9_f Humanistic 

E;'ducati6n was proposed;. 

,H~_an_i.st.i<? Eg1;1,ca~i~n i..s . a: c.o.mmftment to education 
,~n4 ~::aot.ic_e 1ll wh1,ch- al..-1 f'.a.¢~ts Qf t.he 
<te:-achl::qg~le~:i?n°:j.~g prqe:e.s~• giye major ,empha,si's. ·to 
t.he fre'ec:tom,. yp,Lue., worth, dignity,, .alitd integrity 
of pe~s-ot.1S'·• ( 1.) · 

Et:lrl-.L.er s-eetions: of this th~-siif ha"Q:e d~mo.nstr.&ted that .Jewish 

Educa.tio.h can. be humanLs:tic.. si:x: ·niP~,el;s have: }>-een ci.ea..c.rib~d, 

all o,f ~hi~h ~ucces-sru·fiy inte,gr.at.e· humanis.t;ic met,hpd<;;>log.ies 

into .a Jewish e~luc·~ttonal. :sy,:stern. Fina-11.y, it ha,!$ peen shown: 

thq.t l;luman.ist.ic phi1os!Jph;ies. and me,tho.dotegi_es b.a.ve: -l!l~~n: a 
pa·rt of Eefor.m Jewish :Ed~cation in th~ Unit~d St.qt.es at leas,t 

f o•r the past cent0,:ry. 

·· · · t ·~-1·1 b_e ·p· os.ed: Can ana should Refo·m. Qne t;iu•estion mu.st s . 4- . 

• ·• ? sta.teu c;1tff-~-rent-1y, is. 1t 
Je'vlish E<:iuoa·tJ9n .]:):e Hurnan:1.-st1c • 

Possfbre to :i,ptegtate the G,oals -of Reform Jewish E.a.~·cat:ion-

. d ti0·n·? If so,, is th.i'.S· a 
w-i tb the Qpal-a o;f Jiuman'i stJ.c ·;E ,~ca : ' · 

· t · t of 1;:h1s q_l,leSJ:..ion 
des,irt:rble i'l:'l.t~g~r-at.ion? ''The firs · p.ar·-

It ·c~:n be sh0'1il.11 that one set. 
deri:rands an .ob jec·tive response· 

d
. i t t,...e other,. The second que?ti-on, 

of g.0a·1._f;!· i;ioes n,ot cc>n.tril, . e ·· u , · · · · 

Thi.s -w-riter· :p,elieves that 
how.ev~r., ±.s .much .more' subje.ct:ive .•. 
the·. . . . .. thin Re:£0.rrn ·Jeliis'h -:r:':~ucat-ibn 

humanistic ten(ienc1,es wi · • -. ' ., 
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pcdnt t.Qw.ards an a-ff'innat'ive -resporr·· 
. · · ·· · - .. · se • 'J;he, New: Gurr±cuLum of. 

the ,lJAKC~CCAR' Joint Co~~ssion O"'' Je'"l.'. 'h E~--. ···. . ,, 
- · · •~ · " s · .~\l(c.?atJ:-on is, 

p.l.lIT\·anistic • This chapt.er deinon§ltrat:e-s. thi;it no. coh't.radi-ction 
.., . ' --· 

exi.:sts betwe¢n tl}e· goals of' this new, CiJ~riculum. -and t'lie Goal$ 

Q.f Eif-wn~~-isti.~ :E<;luc~(tion.. tn a4di:ticin,,. t.hi,s •ch-a-pter will 

.co:rtci.u,qe wi-th a r .at-ioha1e fqr tr"aining :nwnq.ni-s't,i:c t:eachers .• 

Chapter Eight. suggests -~ _possible moa'e'l for a •SJ.;teC.ific 

cu,r.r-id.ulum fOr Re:form, ·Jewi-sb; ~UU.ianics:tic Religiou~ Eduta't.idn. 

ThJs rnoael. f.ocuses OlJ. one· of. :the: most., important.- ,as-pects o-f 

A:um:a:.nh:1tic Etlu~a:t:i,Qn: The tea,cb:er .trainin~ prop~ss·. 

The G·oals of :Rf2for:m .Jewts'h Educ.a-tion b.eai repe.atlng her~, 

Goa,1s ci>-r Re,t:.a.rm Jewish ·Ed.ueatitin. 

The ,go.a.I o,£ ._Je:w.ish . educati,J;;>t:: '\iiit.hl~---~he_ Refo.rm 
Moverri'e'n:t'. is the, dee:penihg ·.of Jewrsh. e:x:p.er1ence, and 
knowledge for ~.11 1i.b.era1 _ Jlews, _ in tftder _t0 
stren_g'f.J-'i,~n f :ai th. ii: Go~ ( l'?~e , of T?Jr~h, : ~nd . . 
identific-atiq1:1 w1th the. Jew,1.s1'1 pec,ple,_ ~n-ro1;1gh 
·involvement in t;he s~.a~ogu~ and. p~rticip.~:t~•on in. 
J . . · ... · ·;,,.. 1 'f ·.. We believe that .J.ada-1,sm •con 1;-a:.,:1..ns ' 

ewis-u -1 e • -. · . . "--~ -· · ·,..n~·ro"'t..1ng , . - . . . . . . :. li llenges and. que·s~D.ns. ~i;, . ~ - . "~ : . 

-a:nswe1;s ;tQ, tl;le, c. !3- ·. •_. . -~,Xy a khGw.lsdg:en~le Jew 
th:e human s;pl,;rJ t ,. a_np. th.at . .°. · _ -, -. __ · ·· -
·can succ.e.s,s£ullY q.is·co¥er these. answer-s.. 

. __ . , .. ,. . , Je-w:,ish .Educ~tJon;., 't}le .. r~f"ttre, 
. . The c.0nun1~~-10.? . o~ : ue· 'to. provide ~ pf'og.rjill\ ?f 

oal.1.s- upon every sp;agog. ll enabl-e c;:hildr~n,, youth, 
Jewish educ-a-ti:on W1J;..J;·Ch w1. · 
a.nd ad:ul ts t :o- become:· 

" · • ,.'J w.i'sh identity 
1 Jews who affirm th~:1..! :e-.:~r~b1/ to : 

.. . . . . . b • ... d therttsel. ve-s ins.e]?. . . .. _. 
a1'.lq . lP. , . , . d and d!:!ed • thei;r people PY wor . . 

hi-$.tQ.ri-,c boncl• 
aff. 1-·_r- m t .heir 

J. who La."'d _of 3 • • ews · · ··, - 1 the ,,. 
t-o Eret:z Y1.srae , , . 



9. Q"ew.s who e:Xpies-s theit kin• •s'l;s·i•·.,. ··w1.· ...,u 
"• 't . · · · ~ ~ . ,l'l ':J:' 1W.1 

I< li?-:1:. Yisrael by a~-ti,vre.rY seeking, the 
w~1·fare· .qf Jew:s throu9.h0U:t the wdr-ld .• 

10-~ Jews. who- s:t..ipport and particip.at.e· in 
'the l;i.f' e of ~n,e synagogue.. · 

SUe::h Jews will s-t-:r~µgth~n tb.e fabric o.f· J.ew:f.s:t1. 
li"fe:., -ensure-the. fatu.re of · Judaism ana tne Jew.is~ 
·p.e0ple, .aitd appr~ac:h, th~ r:ea1±.zat,ion of• thei:r 
divine p6te-rifial. f2.) 

·The_re a,J;':e .tl:P coi1t:~ad'icti.o:ns ,1:,etwe:en these goals· ~a· th.e 

defi,nitiGn. o.f Murna~}stic) Ed·uoation_ d.iscuss:ed earliE:!r. Each 

0t tb.es~ ,g•o.a:1s c,a-n be· ip:t:ier~~eted in a man.,:r:ie:ir ·which 

emphasiz·es the f:t~ecd'om,. va1u:e, worth-1 dlgtJ,a.t;y, •and integrity 

'Of each pe~rson.. Mo:tepve~, these· g9.a::tis are -co~p_at:ible w.itb' 

't.he fol:lc;>w.i _ng soal-s o! Hurn·an.isttc Edu'.catisn, di-sc.u-ssed in 

,Chapt-~r Th_ree -s 



Go.als· of ·I::h.una·nisl:.ic E.duc;:iation• 

4. P.ersona'J,.iz.e-s ~~~q~t.ion~i dec:l.s:i.o:ns and 
pra.ct-ice.$·. Te this end it i.p:vo'l:¥~s student& in the 
proc.ess~E?: O•r tllei_r 9wn.. e:d'Qcati¢n via ,dem0ci:'.atia· 
involv:·eiQ.~nt in _a·11 levels· of- i_m_pJ.-~m~n..tat:i'.on. 

5. -~~cogn.i:.z~.s -the primacy of bu.man .fe:~alngs. ,a;n<i. 
utili,z-es.· pe.r.s.onal value_s1 a~d pere'.ept.ienB p.;S 

inbe§fr-al fa.ct:o:-rs in :~ducat:Lon.a;l ~:r.o@sse:$:. 

6 . D.eve-l.'e.ps a· l .i:!arning climate which, n.urtures 
g_rowth through J..e-atning env.itl)).n.tnents- .pe:c~i ved by 
a,ll. involved ·as challertgitrg., und~rstap.01.-n.g·,, 
supportive, excil:i:ng, and ·free from thr,e~f., 

7 ·. ·DeveJ:bps in J.~ar~ers genuine c9n,Cef~ ,ar,id 
respect for the 'to~,th of o'the:r:s·· a,nd skill .1.p 
c<>~fli,~t r,esoLution-.• -(3} 

·· • c·. i.:-_· ar . .L ·a··erno· ·nsttat·es_· tlu= ~ost- 9bviotis' The followi:ng •-~ l::. 

paralle~s· ·between :the·se twp s·ets ,of gpals: 

1. 

Goals, of 
Humaniptie E-duc~tion 

p-ot;ential.s 

self ~actua:.1.izaJ:.i.ol'.l. 

G·oals elf B.-e:foFm -~e:wi·sh 
Education whi:eh :ftlil:f i-ll 
Tie Humanist.it:· goal.,. , 

. ,: . cl! pends upen curric.u:lum and-'l'n.:is a . . ,.• . 

teaching t.eihnique.s·. 

_ 1 ,and cl:h cl-o.sing ,sentence 
Go&lS -- · ... . 1 ,.) 
( n'a'i.vi'ne po\';ent.1..a · • 

. ·4 5, 1, 8, 9f ~rid 10. 
Go~1s 2, ' · ' · 



5.. f .ee.l.in~s,, 'v:ail.\l:e_s,, 
perc.eptio.ns 

7 wert}) of ,h.1,Unan, being· .s·. · ·. • Goa ~s ~ , 6, .8, an;d ~-'., qnd 
cJ,as:.srQom- te~hn'.i~es. 

Of c.o~t'Se' , t .h'ere are ·many other -har-a, 1e1s·.. be:'t ·w~ , th···e· - . . . .e . . "" . . . . ee.n .. 

spe.c<l:f,Lc objectives of the :new UAHC-GCAR <2:U.riicul'l:Un ctnd the 

'.tn.n;nanist'i¢ go~l,.s • Most i:Q.t~resting is the' i'rnp.o.rtahoe, -of 

.teachi,ng t;.ec~igue,s. All '.Of tb,e 'OGqaJ.;s, of Huma:r.ristic 

:P_. d __ ;;;c_. ·a.t. i' o··n- '' de--n .. 0 n~.,.' a"t 1·e· 'a·s,t.•. ~ · " ' t · · th' · .i. ,,. :0 ~ . .i;,-"" j.>I, , ,,.;n · :par upon , ··.~ ,i;.eaci~et. 

:tea\.che.t .can gu,arg;nt;~a t:ha.t ie:arn:l..ng acti:v:i.ties. aetual.ly. nl':i 

r .ef le cl: the GQ:als of Humanist.:ic ··Ecll[lcatio.n,.. As disc~ssce.d 

ea,rlier, :Reform Jewish Edu.cat.i<!!n,. A'$ r.epr'es:enbed. in .. the. 

spE;iqific ·e,bjec:tive-~ o.f the new curric~·1pm, .. a'ims tQ c.tea-te 

le~a·r:P,ing a,eti vi ties w,]1.ich .raeet humani.st.ic goal~. 

Mo.rr-el J .•. ClU't.:e , . who f0Yrnu1ated tp,~ aefinlt1on and Goa,la. 

·O.f Hurnan:i.stlc Edu.catlon di~~Xl.$'s'ed ea:riier, ·St\~ge:s.ts ,,sample 

ol5ject.iv:-es which fill.fil_l the .Goal's h'e p,,roE.6Ses·. ( 4 ): Ke 

S
•-c11._;, o .. ,,.1-__ 's, tea-ell.er-$, conditions an<! recogn.f.ze.s tch,?Lt p.eople:, x, "' 

T1,.;_·us,. he rec·_.omm .. end:$ that Ms :o.bJect;.ive§:3· b~ 
settin,gs d.iffer. u . . 

S.cho91s and practiee. 11 (5) 



,:,,ossible ·to generate simi· -1 ~ · · ar sample objectives for "Re·forrn 

Jewish Humanistic Rel' · . . ig1-ous· Ed'ucati~m. Muc~ of the. language 

belongs t o Clute , and many of the sample objectives are 

quoted or parapht'a sed from him. 

Goal one: Reform Jewish Humaftistic Religious Education 

- _ .. devel.ops accepts the learner's rreeds and _purpos~s .and 

- _ :potentials of tne e?9?eriences and programs around ·the uni''gu·· e 

learner. 

sampl'e ·objectives·: 

( 1) st:idents demonstrate 9 willingness t .o att.empt 
new Jewish learning experient;:!es. 

( 2) Student learning styles are take·t1 into accoUnt 
i.n instructiona,l. p)..anning. 

(3) Students chouse curriculwn content 
methodology, and purposes from a range of options, 
and plart how t'he purposes will be achieved . 

(4) Genetic growth patterns are respected and used 

as a pasis for teaching. 

(5) subjects are taught when stud@nts are ready 
rather than a;t a given age or •.grade •. 

(6) students . are given tlme to browse, to paiht, 
, · .._k • le to touch, to read, to 

to muse, to dream, to w11n , 
love--tG feel the quality of ezperience as Ref.orm 

Jews. of 
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facil.i:t-ates self-.actua1.iz.at1.' 0 ·n·. and . . •, · 
· · · · .· strives: t ·o. ~ · · . "'evelop in al.l 

:.e_ersons a s:ens-e of· pe:ir.s0n:a1 ·adegua:c~~ 

Sample Ob jec_t:ives.; 

{ 1) 'rh_e _ teq.-cher co:m.tnUI!icates clea_riy th:at l ea,r.nin·g 
its ·self-l·ea;rning,. 

( i) . . Eg;G:,n studen~ ~~:e;riences -succe~-s in Jewish 
S\lh}eat -~mat t~r,,, _ human re-.i-~ t -ion.shi ps,; · F?,osi tive ·· · 
Je~:a-.,~~ ·e.*~er_~e.nces, 9;,~q -~·fie di.s.oovery :c~f se•lf a~: a 
_per-s.0.n o:e worth ~r,iq. d1g:n1. ty •• 

{ 3} S'tude:n:t;_s_ wi_J;.l qemo~t.i?:at-e a wii-11ingness to a,ct 
upc;>q ~r~e.ty e4osel'): . options. 'for Jewi~b. shu4y, 
experie_nc~s., ·beli~fs•, a-nti act.ions. 

(4) Stu,gents will demorrs.tr-ate ability, to.: 
i.e.le-n:ti:fy p·o,t:si.bte eho:ices in a g;i ve.n situa:tion on 
which Judali..sm· S;peaks f descr.fbe possible 
.aen·s·e.quence·s: o.f · each .aJ.ternatiy.e_r -select .an1 

calternative1, ana Jus:tlf,y their ahoiee in te . .tms of 
:personal: ·vaiues. 

('.'$) 'Students can act f ·r:eely, as· Reform J·e.w,s,• 
kpowi:ng those· aro\111.d a<;eept them as· they a.re. 

( 6.) $t\lJie.n,t .~ p~.r~e:j:ve them~e;ves a_s. ~:~owing _ each 
•d~y,, stead.ily ,i.l)cre~s,i.ng f -eel.1ngs . :>.f per:soJ1,al . . . 
w:drth, d.ig,ni-t.y, an,d aQ-equ.a.cy as J'ewi,sh h"\illtlan be1.ngs. 



Refo..r:m Jewi_...a.. u •· 
· · • <>'u irll:inahi.stic R-eti . · • · · ··· giou_s . Educatio.n 

foste,rs a-c • uisi'!:.idn o.f ~basic skill .. - _ 
. . . - ., - . . .. s n~cessar-. _for livin ' . aft 

Re-fo,rni. .J.·ewsi ll:n. a mu1t1·· ·cu· ltur··e·-..:i_ . •. . . . . . ~ SOCl.et ' · · -
_ . _ . . ·. X including: ac~demic:, 

(4) S.tiJqents .. w.o~k at dev:eloping. ski,11s h.eces-sary 
r-o.r ·pa-rtici,.patien in the dem/J.it:r;atiG pn)dess, in 
s0ci:et.y·, i>n s .ch0·01, in the. swnag,ogue~ in the · 
f •,atni.ly . 

(-5-)' :s-tudents demonstrate an. inte.:t<e.st i-n ,and a 
desire to develop skills, -which will ·enq:J::>:le them t.o 
li v:e environmental ly· comp.atible Jewish lit:.~ style$.• 

Goai F◊,\lr : Ref-o.rro Jewish m.unanist.ic Re1i9lous Educatitl>n 

J,?ersonali.ze·s educational d~cisiohs artd prac.tioe~·· ·To this 

·e:rrd it inclttdes ,st'U.4ents in the P1'.'oc:esse:s· o-f their own J.ew'i-sh 

educ:a:ti_on via d:ern0cratie inv:o1¥~fuen:t in al.L level s of 

impl ementation, ... 

{4) 
methods o'f 

• 5 no arb.itra.a 
The s~}loo.l 1mpose 



·.Go.a ·l Five: Refor· · .T • 
___ . .. · ;..;· ·;;.;;;.::ID::.:....;u:::..::;,ew,:.::J;:;::B::;:h:.2;'H~um!:!:!· ~a~h!li~s~·t~i~cu~:,,,~,·~·~- ~Ll[9.:!~!£!.2!l, 

• • • <;..L1 910us Edueation . 

recogrd.ze·s '-t:he- primacy of h.uma.n· - feelings a:nd u:t.i.lizes 

personal valu·es and . per.cept.idrts' as ihtegral :fac·to.rs. irt 

e-ducea:ti.Qnq.l pro·cess.es-. 

Sc;µpp,ie C>b.jeetiy.EfS·: 
( 1) 'Ile.a.c.:ihers _ 1rovide a ,. c'litiiat:e lfh'ich ericeurag?s 
ful 1 . accept aha: of . fee~•ings· ~-nd emotions, to help 
s-tude.n.ts unde,rs.tand tlie .•ern0t-·.1.,enal gua:lit.ies of 
J.ew:i.-sh living. 

·( 2) students.· are .provided vitn ezj)e·rieh'ces. and 
C(>'gni ti;ve knowledge which conve'jr, the primacy- ,of 
·emotion and £.ee'liqg iia Jewish t raditi6rt. and J•ewi\sh 
·1i,fe-. 

(S) Tea~he.,rs u~¢ ma:t1y open,-:ended .. ~esticn::;.s: t .o 
pr.0vi.d-e; f-o~ e~,E~l.oratd.oh or •di ffer-en:t a1n.s-we.i;-s. 

( 4) Teachers demorrs·trate f;aith in stua,:~n.t: 
ab,ilit,ie·s, and eXJ.l>·r~ss· a . willing'rte:ss to responc;l to 
st:udents:·• ne~ds a~d 'p\!ltposes· hy gi v.-ing them 
prior.tt.y· over subject: matter di-s:c:i~lin~·s. 

( 5) T,eachers att.empt t◊ know. the rea1i ty of ,a .. 
student1 s·, en:vtroP.1!lt?nt., to underst1ln.d. h.gw the ·ch1.l.d 
sees it,. and what;. :his '.o:r ·h.~-t pe:r¢•eP.t:1.cms ~re. 

·( 6_ ·)· st· ·udenhs are -e -nq.qura_g_ ed t __ ·~ ~.-~P_ lore_ and 
~ f mode·rn unci'ers-tand.. the feeUi'ngs and emo.tlons o 

Je:w,ish li.fe. · 

:§:oq.1 Si~; Reform Jewish Humanistic_ Eeliqious Education 

en.· vir.onroents w.hic~ are _ ereei.V-ed 
1earnin. · .strives· te develo 

tmderstandin' • ortiv:e· 

·~c-it.ins:, and. fr.e.e- from threat • 
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Sampl!:e (')bjeeti'ies: 
( l:) :Stu~ents can ·ma:k;e· . . . 
~nd:. µot los·e_ face. ther.e~~or~ .... ·o,r even -&o wrc;:ntg: .:. 
i nd:.i:cq;tor.f? that learnin-y. ~batakes are v-.iewea·· as 

· · ·., g• 16 p.rog.ress'.i.rtg. ·· 

·( '2') ,Sehopls p:tov.i<}e, opp.o:rtunit' .. . . 
ba:ve ,c,ontact wrth •seve'.:ral a·g·e· _1,e,s 0fo;r :chi.ld#ep. t.o 

• · • 5;;y.roupa. .• 

( 3 ) .students: "'X'e• f ·re·e· ..... · - , 
. · , . .. . . ..... · •· · c,.Q • e~ress• what th' .. • .;1; a.nd. seem seeure, ,:i,.n tb.eir '"· . , . :· : . . · . . . ey •· .eel . 

1 · ,,; - . t,_ . . , . · · · n.nowledge tha•t the teacher l::.r..;;es ·. uem as the:y •<;i:rt,e.. · · · · · 

( 4) .Students .miilf :c:U,s:ag-:r~e with other: students 
t~acheJ:s ,, or ~ewio/h t:r:acli ti.on withoµt t '.ear ' 
D1.s~gr~ement i .s V,.J.:1:!;wed a.s, part of '1earnlng.• i:lS iong 
as l. t ~,s ·not "d,isagrceea,~1e1i. · · · · ' 

( s..). Stuqe.l1ts. are challenged to learn and 
·exp7:rielr,l.C~ IJIQ,f:e,.. Cla:ss:es · are not i~petit'ive and 
'Qo-rin,g ·,, l?ut ra:the:r offer. 'Constant challenge and 
stimulation.. · · 

( 6) stude:n'bs :and st:,afr ,aemcinstrate· res_pe<i'.:t fot the 
d.igp:ity; w'o'r-th, and. aB.ilit:t df each individual. 

( 7,) Stud¢:nts .d.emonst::ir-ate an a:wa:r~nes:s, Q'f ,cu1t.u;r::a1 . 
. and ethnic differ el:ic~s ,a:n<l eontri•b~ti.0t1s of va'tto~s 
Jewi~h- a.'n.o; n<;m-J.ewiS.h ·•cui.tu.tes, and ett m.i.c ,grql,l.f>S. 

Goai seven:. Re•forn:i- jewish Humanist . .ic ~eliq;i·o.us E:due:at.i.on. 

.dev;el ops in learners genuine concern for the worth of· of.beret 

and .sKil·l in . cenfliot resolution. 



{6) Stu~-~P.ts dem' ·o~s· ;i.-.,.. t . 
• .a ,.,_~ a ··e th·e· b ., ,, ;var:1:e.:t;~:. of ·c. ·,.,_n. ·f ·1. ·•· - ·. . .. ; a i.i1:ty,. to ·e·: ... 1· .· , 

· . . -~ • ._ v . J.ct r :es.@1:uti . . . . . ·" .• . mp_ oy a 
e~plore the· eon·"'"·-1· ·1· ct • . .op, strateg1e·s ·c1asse·s 

· • -· · · · ·' • · · .1. • • res·01,;tt -. -• ··, · · • ·. .· --
~ .. a·r~oi\l · ,.. " . . -~ · ..... o.n strateg1 · · :" .. • . 
. v, , _"' · s asp.e.cts eif Jewish t' . _· •.. , · • · .e~ used 111 
Ref o.rm ~espons~ . ta:a.1. t1:on, arid, :tn modern . . . 

~s these sample 0bj-ect;:i;.ves. d -· 
emon.s:t:,rate,. it ts .a ~iitJ.ple ·t .a:sk 

to friderp.ora, 'he Re:f o:r:m J 'ewis·h· educ·at1··o•.n· -1· -· · 
- · · • · - · . . •1;l geal~ irrt,o the, ·go-~ls 

o_f m,µnapls-ti,c 'E.;d_·uoa.tio ... n.. A s' ;:·nu.' 1a..- p· ... - · · · · , . • . . " •ro,e:ess- of: adg.ptatj:-oµ can 

iIJ.t~grate .F!urnanl.st.L.a· 'Educatic;,11 in'to tn.~ ,G:o.a'l,s. o.:f' 'Refo•tm 

Judad.-$Jrt. Tn t ·act.,. t .he, s,pedi•fic object.i,ve.s •of the- Nev 

UAH:C:-,CCAR· Curriculum .pro Jeot a:caomp.lislJ, ~his -~0a1. As 

cibapter Six- -shows;, tlie .~tr9.t19. htµn:ani:stl;c c}lal:'c;rcte.t o-f t.h.e 

objeotives arid ieari;1.i.ng a,ctiviti~..s in the· new R.e-io,:rtn. 

eurrict,i) ... 1.!Jll i$' sel.'.f-eyidep:t,.. r:~ e,f'feGt ,.. t -h.e· cuir.riou.l~ "To 

$ee the wo.r ld Thrqtlgh Jewisl1 Eyes'' i,.s a cu1:r-lcu1um 'f.(?r · Refooq_ 

Jew::;i.•~h :a:umanis:tic Rel,tgio_~s E~.ueati0.n. 

A humani·stic, ci:,,,r.ri:cuium to,.r R~fonn J •e'wlsh Educatldn is 

_p.oss,ih>l·e .; the mai:re p;e'1:'pi:t;:!xi.ng que,stiop is: Is- i:t. desira:):Ue? 

Should Refo:rm J •ewish. 'Reli',gi.o~e Rd~c;;rtiori be .hwna:niistic in 

~e· 5 ,; .r· ·a· i....1_. ~ -,· an, a_:. i:t is pos-$ i~le to ,sug_g-est :rt l,-$ ce+talnly ..a "' ,.,,.,_, 

•at·. . - . . -, "'-~ch J'ustify Reform Jewi.sh l~~st t"1el:ve re~sons Wu,.1,,. . . 

. Each. of tnese r-ea~ons is 
Rllroani st-ic Religious Ecluca·t:i:.on, 

. ' h ·--·h th,i :s •writ.'.et j:'cl.enti:fles as· -based upon an asaurnpt.1.qn w-1 .e ... ,, · · 
. ~ .. ···""' ·.,o .. n .. g the ratJon~tes f.or Ref.orm 

ma:instrep.m ·Ref o·rm Jiuda.1 sm • =11 



( 7') Refortn Judai.s-m t .s committed to people .us'ing the1t human 
capacities· "to: their full. potential,. Ru.manistie , Educa.t-ion 
faQilitates s~elf-actualization:. 

('8) R~:for~ ,;:r-udaism is fou11ded up.on a ·aonti:d:ettce that ·in-od.ern 
Jews ean in't~ll.i:gentl:,y choose w:ffat is rel~va·nt, inter;estf:n,g 
and· meani1n;g::f .ul ·out o~ the vas,t Je:wis-h trad.i t.ion. }{umani:sti.9 
Education ail0ws students to make lntell.:lg~n-t choices, and 
b¼ilds educp.·fi,Qna·1 eip~riel;).ces upon ·th'errt. . . 

. (9) Re.to:tm JUdP.:ism .expresses a commit.:mer.rt ~0 -~he,_ 1;1eed !or 
lifelong -Jewis:h J:ea .. rrr,ing. Hfuna,nisti:c E.<;l.~~ation ~ff~nns tne 
i.m~or-tat1ce o.f, and pr.ovi:des a :method~1ogy .for, lifelong 
le.a..thing. 

( 10) Ref ortn Judai'sm is .s,@ekin~f to expl_pr-~ , t:h,e . sp_i r ~ tu.al, 
mtstical, :poetic; emotiotta•J. aSIJ~,cts.,·of Jew~sh e~_er-7~nc1; •. 
Hu:ma,...,' t' - E-d ""· en seel<;S -to incorporate 'f.~e1ing7 emotion., 

• , :i.:1.$ .io -.. uoa '-'-1.d--, ... ·· .. t. ~·e . 'ovnresihon into the learning 
sp..1-:r1.t, po·e:try.; an · crea• l-v """~I:' · · 

p -roc-es.£. 
·(" . ... _ . . _ ': . . the. a.o_mpl.ete :equ-a1i t.f ·of -all 

l~) Re-form J'ttdji) .. srn affi.rm.s - ·1·• ig-·ion . or h - , d··1 , ·, c;:jf race se-x ,. re • . . 1r . 
- um~n beings,, te;ga-r. ~~8 -

0

• • ·, , -. ' • see.ks· to facilitate full 
na,tronal:Lt:y-. Human;i..stic. Educa-t.1.on. , · 
a~cep·tance, .of Sl4Cl1 eq~ali ty· •. 

a con~r~ for_ the . . . ,. 
( 12·) R-eforin Judaism expre~s~_s ~ii-Being_ of ealk{l Refo~ J7-w. 
psy.cho1ogical (li~vel:op,rnent and w educati6.pal fra?'llewor.k -which 
HUinanistic 'Education pro~ides _an 
Cti.r'tiva-tes psychol.egic.al neal'.tll• 



The. challenge -facing :a-erortn 
_. Jewish Edue;;i.tJon is to 

t h . " 
t;:ha -- a:, --~n1.s:t;.J.c ap;J;>-roach .is des':l,rable . 

As Elizc):betl1J. 
Ratrdolpb;/, a human.istic equeato-r no,tes, " 

• • .-for hwn~nistfe 
to o.e-,come a rea1i ty rathEi;:r than a ·t,~e i ,n the s:lcy 

theory,, .it ·must be oleg.J?ly· deftned;j th_e ,goa· -ls.-- ,m·· u-st 
. .. . be stat,e~, 

9-nd· .assessm-ent m~st, be pqssibLe •. "(6) ~.i-s th:esi,s · s'erv:es to 

defin,e and e~-tab1i_sh 'the ft'.a:mework for g~'l,s of Refo_,fu. ,Jew-isb 

S:um._ an.i_-_sti_c, -Relinrio•_,-. s . E;d_uca··ti-'-o-· n··.. .,,,.~ :, - ... c .. _ .... ure re_~earch- .must. 

eiaJ::>.cr.rate on the:$_~ goals,· and d.et-e:t-'ffiU!e methoq_~ , of. 

Ran!;i())lpn falls: to mention Qne final conce:r-n . ' .. ---- . . , 
how~v~r. F'or Humanistic E.dtrcatlon to 'be~onte i'!- .,real.it.yj there 

roust be hurnanLsti.c teachers. -The· issue oi teac4e-z: training 

for h~m~J1isttc teacners is ~r0.1ilinent throughout tne 

lit:er~ture o_f Hum?l'h:i,.sti_o E.ducation.. Bostman and weingartn:e-r; 

:i,_n. __ Tea.,ohin9 asc a su_bver:s'ive· Aetiv1ty, point •out tha,t 11 T-h~re 

can, :be p0. s±gnifican,e i,pn:o~ti-011 in edJ:1dat.ion that does h_ot 

• . • 11'•(-'7) 1.1:vu.sion t0 think atherwise. , : Cl:early, f.'Op educational 

h · teacher.._s_ nn.tst be· ii::iteres'-.t,ed .and c • ange~·- to t~ke pla€.e, 

cap-a;b],.e of :i,nst.l t.uting th'e change• 

A sJm,;i.lar thought is e~pre-s-sed rno.t~ e~pilcit.ly for 

-K:ou.ji Nakata,.. who states that:_ 



Th,e.y a.r~ ne,c1=-sfsary , however, 

o.t what curri,culunt they use. 

human ,b.e:lngs, ;, 

stu<ieht.s. 

Despite the u·s· •· ·t t . . · . . .... e. o · he word ·"men 11 
I, 

pas.sage is ,quit..e re:lev~htr 

_ .. . It i.:S• _1nep. we ~~ed.',· n,ot p:r:og:r:aJtis.. It .is 
p.osaib.le for __ a ·~t';ident to .g,e ,fx.om Kincterg·arteh to, 
§l'ra~uate ~chqol w.1.thoq:t ever epcounte:ring a: mah--a 
man who ifil,gh~ f()J: th~ fi;t;"$''t. tt:me g\;v:e Mm tne on'ly 
;profo1;1U4 m(!)tivation .fer 1.~a~1;1,1..n;g, The h'o,pe Qt 
be:c;oroi:ng a ~et:ter ·~~n. L~a,rnin;g m-atter,s., of 
co.qr-se;, but i:t i-~ the I\te_9J).s·" not the ¢ri,d;,, . a;n,4. tb.e 
,en<;i ImJ.st. always _be e.itll'~r ra;diantl:y visibi~, qr 
~rotpundJ;.y, .hnplied, i~. the m~~ns. it is a.nJy in 
;t)ie teach~~ ,tp,at the en.d 1.-~ .a-p:ps:_r~~t ;, he can. 
hu1na:ni;z~, '.b,,,eeaus.e ne p'Oiss~§l·sel?: t .he hum,a.n s.ki.ll§! 
-whlcb give; him the power to. 1:tuma.rri.z.e '<9th~·rs •. If 
that power i-s ,net . f ·ei t, ,, ,Aothtng o·f an'.¥ educational 
va1ue can ocYc.ur. ( 9,) 

.Atrxow,smith suggests that the qua.iit.y 0.f t ,e~cller de\>.ends up.on 

n.ow Pl.llllq;-nizi·~g l,J.e or ,she can pe. .;,. humants-tic teacher must 

be eap~bl~ ef. representing, the go:al of 0 hluiia1mes;s" w.l.lj.cl'l 

d " · · 1 ·,.; ""' · Te . .ache:_rs educate, :i.n oth~r e . ucat1on, aims t .o fg.C_l. 1 ..::al,i/.e. -· 

:words,. by b.eing h1.linan tb.emselves • 



in Psyehol.ogy fcfr- Teaching r ''More . . . .. _ . . 
· · · COijV.ent'l .. ona.l appr0ache-e· to 

cl~:s.sroom p·raet-ice a"re, i.n thi"'. 
... r.e~:Pect,. much mora I t .eache:r: 

P .. ,..,..,..,.o. f' . •· 11 ( 1 O ) L-ef "'an,.,01·· s .;,,,... 
"''-' • ...:· •'"" · · ~.gue'.s· ··that. 'IJ:u.manis.t.ic 1nethqd'el,ogies 

are· not. n~ces.s~rty, :for- g_et,).ui:.,ne leat"ti_iJ,i_g to take pl-ape. 

rnste~d, he recommends t{h:,at.: 

What. i :s r'ie.c·essar,y is t}_lat: y.@u geh~j.nely care aho~t 
-students a:s p.e"J:::.s_ons,. 'rh~ ~est w;11 f ~fll pw.(1 1) 

Tb,e flaw' in Le-i'Lanc9,i:~.• ~rgµment .is- ·th~t, J;ie - do.es tJ.Qt .re-a:li•ze 

how hum~nistic:,; ~s prqp0'$,e,d qpptoacn 1-$.. By noting that 

hum?in:ist:.io methodolo:gi:es a.ee- not 11 teacf'):er prg9fi1, and then 

a,rgl.;lifi9 for te~che.rs to "genuinel}'i ca:re a;lbout ~\-~dents· as 

·· 0 h= ·1.·,.. ca1.1.1.·''n· g f ·o·: ·r· · h·:um·: · -a-·n3st'ie. teacher tiain __ fng. ·? pe•r:s·ons '! . . --. · Q , • · _ · · "" 

Teachers must be· taught to use n1unaids.tic: approaches in th~ 

cLassrooin. 

Naka t.a .e:xpress,es the fu0st ext'.teme a-r:gtunent f0r .. ·, .. 

. t ;· 
To deisi:gn atiQ. ~rtruc~ure_ a h~nJ,,s 1,c_ . . ·. , 

, . . .· . . . . . . . humanistic s:ch@ol i -s ,t11,e w-ron_g 
c1,;1..rr1.-c1.1l um qr q .. . ,- , h . :· 1-d rocus on tl:le 

· ·· · o" ch Rather,• :we -s ou · · ·· · · · ·.._,• appr. a . • . _•. -· . . h . •a-i:>:e ·mor·e huma,n.1s~1c, 
;.:i- • 1 . "·• . t o·f ·educators w o .,.. -~'" . - - . ,,,.reve .opmen. · · · - · · ·, .- . · ,;J •. , , • .,. t -;;.e:··~ r o.wn .sc;l'too1:s . , .. - .,_,._ . . . turn- to \!&es.1.g-1:~ -~.1 ,.. . ,. " -

al.low::1.ng w .i em 1.n. · ·. ·'. -be·.,.au·s· e· liJ:,,;m:anistiq 
- · 1 ··· • This is ..,. . · · ..,,,,.. · 'd..;.~ and curr'1.c.u a• ·. · · , . -

1
. · ~ufna'rt -p··rocess;1 gu1. ~ . -- t. . . e ·ss·ential y a r~ . . 

educa 1.on Ls . ,_ , . // · ues than b.¥ til)e 
J!lQr.e .b:y tr.·ans.cend.1.ng V~f.l. be-h""v'.iei;ral 

• ' 1,-,...,, ··t of s:rnecil.- -1.C ·"" .. , q.'ccompl_l.._S'Ju,1,en r- · · · 
o;l:>jec:t;i:~r~s-. ( 12) 

s_t!ldents .• In eff:ect, one cJn1 
• . . i_ndi-vid•Uals., A 

ful ly-f:une-t1..0n1ng 
only a.$ .gooQ. :as the 

d'evel.op hti.!'nanis-tic., 
. . y:-,a;pe:r, 1-s . .,. , . wa,rd_s on ·,:,• . 

cu·r.ri,cul.um, $l,:mp.:i::e ' . . t:ra.ining •must help 
· tea.ch~ · . t awn_., ani-stic t:eache,r who use$ 1. · . 
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teachers to learn new tt. ' a 1tudes , as Well a 
conveying these attitud 

8 
new methods for 

es . The teacher must teach 
standpoint of being an from the 

integrated, complete human being. 
What makes a good teacher? This quet' s ion has plagued 

educator s for centuries. V . 
ar1ous humanistic educators have 

proposed possible answers . For example , the well- known 
Humanistic Educator Arthur Combs suggests that 

• • • a good teacher is ch . 
perceptual organizations {~ac~erized by typical 

six general areas : 

A. His knowledge of his subject. 

B. His frame of reference for 
approaching his problems. 

C • His perceptions of others . 

D. His perceptions of self . 

E. His perceptions of the purpose and 
process of learning. 

F. His perceptions of appropriate 
methods . (13) 

These six perceptual concerns provide an effective framework 

for creating a program f or humanistic teacher training. Each 

of these perceptions must be accounted for in the process of 

preparing teachers. Combs provides a detailed description of 

the concerns taken into account in each perceptual area . (14} 

Morton Alpren , an educational theorist, .suggests the 

following goals for affective teachers . such teachers 

should: 

(l} Like and respect children and you
th

• 

( 2 ) 
. or punitive with youngsters. 

Not be coercive 
'd' learners in being 

( 3) Concentrate on ai ing en learn more, in 
better motivated to 1earn - ev 
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d-.eyelop i:n teacJ1e.rs •. 

Robert L. Shannon, anothe · h. · · · : •. r ~a:n).s-t.i~- edua·atoc, proviqes: 

~ desie:ri_ption of what ne teczms: "th·e· .,,.ut· t __ -:i.1 • . - - • - - - • '? . -. s an\:;11ng teache~-!! :. 

],{e; accce_pt:.s h _±ms~f a:s a -worthwhil.~ hu,mar-1 \<;,e,ln·g ' he 
tee 1 s g·ood ab·"' ... him--· -· · - -· ~ - *- • • • ' -_ -- ..., · · · · - - wu,~ • Si:!1.-f_ · • • an A he ne""cei' = · s · ·th· · · . , · ·· ·. ' ·· • • I . \;l. . · c,-: -:,. v.e 0 ' , e-rS 
-a--s ;p,~r:son-s WJ..th Q:j.g-n±ty and -wo.r-t:h. · · · · -

~e ttn<::lerstands how pe~pla learn.. Ji~. consisteJ'.}.-tiy 
.:a,:,rn.p1ements thoise .uno.ers:t::a1ridin:gs of the lea~:p.i:ng _p.r.9c~ss 
i.r.1 .l'.li,.'s• behavior 'W'i'th• learners·. 

He is g·enu:inely w-arm,-. enaotnragirtg·, and non ·authoritarian 
in his interper's.onal relationships~ 

He i_,s, c:ogni.zant. of thos'e~, occasions. wneh he· deviates .ftom 
• •~. these ·p.rincipl-es .• .•• -and he -adjusts his, behavio.-r 
s:igni.fi9antly in -st,libs-equent cdntalt'ts wi't,n the lear.ne:rs· so· 
that h _is ·t-ea.ch±'n_g is mo:st frequently sttUct-uretl according 
to t,q-ese -eisentials. Cl 6-) 

Other h~an;i,.stic educators, -suggest that. the i'deai 

tea_eher -mu;st ~~-: ,a good its-t~ner(1'7) ,. e:ff.e,ctiv:e in 

:relationships( 18}, ii-W:a'.P~ -.0£ li~w to .ef'fg~:tiv.ely. "u.se one'-$ 

self"(19) ,, ~ ••gerfuibe per;~oJ;J.."'(,2:0),, a pe.rs.o.n with hiig~ 

- p'. o· s-_·:i:"':-.:_.,-.r.e s..eu-concep __ t ( 2'.l), <9.ild a p.et,s<::>n ,seLf-este:em and ~ "'~-~ 

wit:h ~~ep-s.ei~J::~d, worthY values~ (22) 

,. . _ t. : a· sc:ribe de·f ·to:i-tive1:y,: what ma~es· tb~ 
-It is 1.1:r1pqs,s.1:b:l~ · O- • e 

J
- ._

1
. sh Humanistic Re-l 'ig'ious 

±a~a.l ·t.eache,r for. -~ef<;>rrn ew · -, 

Edu~ation. 

(l'escribetj above might be inc~u_Gied 

Much JJl,o.re r,(;!sear·ch is re:g~i'red to 
• - , .-1 1 teacher, and 'how t.bis-

:t - . ,· . ~-- ... ~zes the i1:1ea . 
rad,1. tion;all:y characi.;:e,;,'• 

• .1a ~ on in ·su-ch a desror.1p.1..,.. , • 

aet.e~¥rn,lne- ho.w Judaism 



,:ijuma:nis.ti.e Eduo~ti'on. 

Th$ r~hdings Of this th ' · · esJ:s do :h:o,.ye· ~, ,. · · · ' '• . ... ge:r, ~uggest ~ 
·dfre~t,iol;l. f o,r tea,c-her tr · • 

·a1.n1ng for ~eform Je-ris'h Rmnanist,ic 

of e'd:uc;:l,tipn, fP.r suah a t _e_ -_a __ ch_'~r t½a'i',n· 1.'_.n~-.-
. "" ::1 p.rog.ram. One 

pos-si-b.le -ver.siori might re~'d ,a,s to11ows: 

J?hi.los·ophy 0.f E'duca'tion 

Ref Q,F•tn Jif;!wi'sh, l,:umani.stie ~e-ligious Education 
requixe'$ ·te.iircb:ers w}:ro p:.f:e· in the. process of - - -
sel-f-a;ptu~lfzing. Re!¢.irm. Jewish• Edu@at-ton aan only 
take pl.ace in ~n ,-a:tmos:phe'r.e whi-ch facilitates the 
f re:e _s-e.:if'- -a-.ctuali-zati~.n Ji>f e.ach, ,stude-rit. 'l'eachei:s 
be;I:ieve in. thi.S t}r-i -ncipl'e , and ·act t0 make it a. 
-re;,a:lit;y- -

Beirt.g a Reff!:i'r:m Je.w•Lsh Educator requir:e.s . '.an 
ingui..ring ·"mind,. a know.ledge· of Jewish t.eaqition ~n/j 
moderh Jewish ideas and ·exP,.et'ie,nc;es , -ai:'iti tl'il:e· 

· t a·~-· .abil.i;ty to }:lel.p students expl0t..e· these : . .t:a -1._i::J.Qrts , 
ide~_s ., ·?lJ.d expertep.ces .• 

Re-form Jewish Huriia11istJ.c. E~f,±,g:.j.'01Js, ;Ed\lo:a-tion 
is f'i:rmi-y ~qmmitted t.o the, :princ1.pl7 o.f tp.~-va.lue._,, 

-'di,g.n:i:ty· '·a-nd worth qf' eeadh h))ntcm 1"e.1 1?,9,! .Te~ch,E;issi,, 
A~minis tr-a1t_e.rs, a:f;l4 st~-de-.nts a_ct ~n tp,_1,s pr1,.,neip, e, 
an-d ih:S'\-H:•e it:s iasti:IJ,g value• 

me_--del f:ot ·t ,ea€he.r tr..aining' base_g ,o'.n Chapt-.er Eight !p:ropo.s.e$, a. _ 

this ph:i,D'.)sopny. 



It i •s pos•si;ble t€) 
co,nstruct. ntany· di!fe-_re.·.n. t d 'In© •, eJ. s :for 

traifii.ng teacheis f~.r · Ref'.Ontl J_ew,1.·• s·h· 

EducatiQn . Some poss,ib:J.e gqals ·.fo.t . 

H'uinani·st{ ,.. ·R·· 1 •. • . ...... · ·e -1.g1.0us 

such t.1ta.ini.ng •mCI~e.ls 

The Reff o:trn .Jie:wi-sh.· }{11m "' • t, · .- ,~a,,i's J c Re·ligi:ous T~.ache.t will ·be:-

:( ~-) . 1t Re~ig:1ous P?rson.;, wz:-o ii tre~·. ,a J.'e.wish li'fe., 
s~el~s. Jem.-~h ~~p.~·r,1.ences, .a.:s awa..r.~. :0,f the 
reli.g+ou~, _spi:r1 t);l'a,~, trans9ena:e:~'t q'ir(l~h:$ions .of· 
human ·exi::sten~e, .c;1:r,i:d e~p ponv:e.¥ t):li-s to. ,Qtners. 

( 2) A hU;rn~nisti.c :P,erson, who ·believes .:Ln the 
valµe,, qigpit-¥ .9na wontn g,f e:g,ctr h-l;l,m.a:n; b~ing, and 
enooti:r:ag~s stµ'.de·n.ts to. qo th~. §9-me . · 

( 3 J Knowleo,,ge.a)§le· ab@.~t J;u-cta.i:~m a;r.td othe..r­
religi.oi=ls-1- w:ith an 1.U'Idert,;tanding of th~ traditions 
and h:lst.-0r.ical Ei'.1.ements, IDf J udais.m as wel1. ~s the .. 
kno:ttledge requ,ire.,d to be at!;. ~e;t.ive, tnode.r:n Re.form 
,Jew. . 



}h,unanist,ie Religious; E'GiUGati·@n. ~J..scu~sed ~~rli§!I'. Th.,~se .ca;n 

:be ~ceen a$ t:opi.os f ,or prog.ram_s i:l;l Reform .:fewi~ .Humanistic 

R~1.igiou:s Te;aeher T-ra-ini.'·n.g. _;.. 1-ist Q:f. such t:qpio_s i,nq_iudes-:, 

a. The -Role, of C.ha:n:g,e -- . t ;e.~du.Rg <:~qut _ 
'.Re-f ·orrn J\ad.ais:ln ' s ,ct,mmLtme:nt. to :change, 
.and pJteipar,ihg tea;ch~rs ·to h.~1.p ~tudent,s 
to oO:p.e wi-th change. 
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h .. 

i. 

$piri tuai ity, P.oebry, ·cr:eativd:t}(, and 
T.r .ansc:_e.ndenee in Jewish tife - ­
te~che·i-s will o:isco:ver the vast 
&P:irituai , crea:ttV:e, t 'rarisc~n:der,it 
d:±menai0n ~t J~wish 

1

life and ~~pe:rienee. 
Met.bed.o·logie$ wnieh en.1;1outage ,tbe~,e 
exper£·ences a,:o4 'exp;t"essions will be 
de:v.eHope.d ;1nd ~:pl.ot'ed. 

E.gu.al'ity - - ·t .~q~h~r.s will e:,;(:P.1,io:r .e the 
cqmndtment to hl;,"Ul'.i,a:11 ~quality, in .Jewfsh 
sourc.e~. Techniques. -Will be le:p-ned 
wb,.ich convey :e·q1,1~1.ity of · all htmtan 
:Peinqs . Meath0ds '.w.itl be d,evel~p·ed -fot 
avoi~ing seri,sm,. ;rq:ci_sm, -a.nd o:t,]1Elr !6rtns 
of ineq'.\la:'Lity in the c'lass~b:~n'il. and ·1r,i; 

daily; 1ite .• 

The ni~ jor eencer,;n of an:Y st:1.~h tea;c}le.t tra,in.i-ng pr~gram 

'I 



(2), 

. ( 4) 

(,.5) 

(6) 

Limi ~-e.d ·Tr_ai~ing C01,1.r:,~~'S" ( 8·-12 vte'ek1 . 
ses131.ons .qv.e·r a, 2-3 month eeri.o:a.) Y 

~e. e){;-lqng· ,Int'--ens-ive· · TraJ-n· :.i ng. •c,..,,,,,.,., •· { . . . ,..,_ ...... " - -.., ........ -s:e s 
several h~U~S: a - <il.-a_y' '6t: eveninjs) . 

Weekend Re:treats/Semiri.a.t:s 

1~Day-iong Ifi:-Se.rvic~ T:ta:Wng se:ssions.. 

S:i :11gl.e .se·ssions (Elveni)1g,s, -a:f1fetrrePns , 
·we·e_Jfep:ds,) 

-BGr the: _)?urpos'e:s of tbis t.he~,is., a· model :ln:t.:rr.9·d.uc1t0ry 

w.eekf.end re-t.rea:t p_rog1tarn f.or Re-form Jewlsh l'{umanistJ~ 

Relig,iou_s E;dq9 ~t:qps ha;s bee:n. _g;e~.igned. T.l::1~ title· Q.f the 

pror-r:ram i. .. •· 
"",W: . ... . .s. 

Eiye·s. " The purpose of t;h.i,i;; ptQ:grq-m is to· provide teachers 

with an in-trod'l},cti6n to H.umani'stic; EQucatipp. a.s it a·ppl:ie~ to 

:Re,f ·q;i:;m Jewis:h Edµcc1-tciQfi . T.b~· pro.gr~m will t,0cu-s en. 

s 1:::. 1, ,.:1. . i . . . . d. t· ·h"' ec::>rnmtin:i;cat.i ons :sti 1 Is 
· ,~~e.n.t-cente-~ed· 1.ep:trJ1, .PW,. ~rt - ,.., · · 
ne ~ outl ine: of the pt'pgr-aJT1 
· · c~·ss,ary for tlµ .1s aP.-p.reacfi• 

fo1101v.s. 



S:etiting: 

the s.essien:s,. appt::op· •riat.e. ~ • . uor ,1·n:-town use "'t a·' ·e· .,. . . . • · ~-. , .· · ongrega t-ion.f 

w:itih J?artic,11>ants ret.ur:n.in:g t .o tlreit own h:0.m~s at t:he 

cenc1usion of ea. en_:. n1..'g·ht 1 · · · · .. - . · .· s prog.r-a:m. 

All te.a·ohe:rs, ad)Tt:inist.r. ,a.to.rs,. :1".aP.· .. P·.~ 9 ., t' . ,,; . ...... s. aJ:f, 

and student-teachers 0£ a Ref or-m J.e.wisli :aeLig,iaus S..tihoeL 

.. :Ba,sic Prin.cipH_es and i{ey• concepts : 

This p:r,og.ra:m i.s des.i<gne,d to int'roduGe SOIJlj:! ,of t.~e key 

c0n:cept-s·, df Htiman.:Lstic :E'tlueiat:i,Qrt:•· TeacJ'\e·rs in the· Re-fo:tm 

Jewi-$h Reii_g~_o·µs• ,S0h001 will be· S.4<3Wl'.l that a syn.tnes.is 

betwe~r.,; JRe.:t:·Q,r:tr.) ·L1\l.ict:a.J.§m ~nd !]:umahistic Ec;~cati0n is possib1e. 

Re-form .,Ju:d-ai-sm can be s:ee-n as pei;;:son.'..-qfn,.t:ered and Humanistic 

int~gra·b'e a stud,'~p.t .. cente·re:d i;ipptoa.clr faito a teat:hi:ng 

,s_it,4atidn·,, teachers mufi;t he skilled in ·ir.t~fpers'onal 

"' . . . . 
1 

. , ,. ._,..,.e s•kills of empa:tnic ,and 
'-9:trt:mun.;i,c,a ti_ons. Parti-.c:!:l-~-- ,~.,_r ... .y,. ,i..f• - ·· · · 

·a·· - • • • ,..;verbal c0romunicg:tciOI1 
,et 1. ve l:i,steni~g ,. f eed.b'.a.cK, ahd n,on · ··· ····· 

ha.'v-e the e.J!!>.portt,1ni ty to q:e-velOP 

Je:wis}j,,, 

will 



G:o.alst 

As. a r 'esult. of th:i"s 
be able.. to : . J:rogia;m, the J?at:tic1·• """"n·t · · - · - .t:~ · s W.l·ll 

(1 ), -•· Use the: ~i~i11s EYf empath> ·.·· . . . . . . . 
f .ee:d~a.c :1.,. . "'~~ .v.,,...cr,i, • ··b - -· .,. ·· Y, .acth,e, ll:sten1'·n·g· ·- "~ • . ,.., ' """'''><I ••'•"-'•'•·- Ve•F al G . , . .. . . ·. . ' . t 
ef•fe.ctiv.e1y.··. u. Y\·"1·er· t . ,a··· '. 9 nut1i .. m,i .ciat1:on t.0 

. .. - . . . .... i.:.i . s an . •apd comrn - . . . 
students antl ·Gthe·r stafi.~ . . . un:icate with 

(2.) EV'~ltrate the qag, '.ree. t@ ""'~ 
t
. · ·h · · •· w,i.i,eh 'the-i.r ewn 
?:aq ✓-ing re.f'l:ects their pwn 'd · 

.S:t'IJ,dent. p:e·~d·~ • nee ' s as qijpb~_ed to 

{3) Explore: the. ne-eds: .of !ndiv.i.dual Jewish 
stude.nt.s .ana· 1ilnders,tahd a:n 'is,sue froth 
stu:den-t;:.- pers,p:,ec~iv.e.~ 

{.4) Onc;:te:rsl,al'\d th~ ha:;:d:c princip.les .and ba.ck,gtouh'cl 
O·f H'uTTta.ni st:ic · ll¢lU.G~ ~ ion_,, · .inci µding. •stue:ient--cen te:r-ed 
.;te·arni:ng! 

{5) Plan c1a.ssr0.orn 1ea.Jf:11in.g· a©tivit.ies which are 
,studeht- ceh terea. 
CG} Incorpota•te t:hes.e. humanistic• f!eeooiql¥es· i:nt:o· 
the.; . P;cp";tic,ul~r _subject a:rea g_{s@ipl-ines df R;e.fo.rm: 
Jewish Ectuca.tion. 

'{ 7) V:al ue p'exs.on- c.ent~.red. leq:r,.p.~g. and t~ac~in~~­
tek:!'hn,.i;.qu~s. as a tJ,ol .for Ref@.rrn Jewish H'UI'[lp:ni_sti.c 

ije-ligiou~ EG30.o.ation . 
·- · J. ·. :•··s· •h H•1manist.ic 

(8:) PefiJ'l.e tb¢rrtse1ves as Refo,rrn ,.ewi . " ..... ;• ···.. · 

R'eligi.ous E9'UCat.o .. r:s. 
u ··· · · i· sti',,, E:d'1ca.tion in 

( 9 '·)· - ·. _' .. . .. del '01: ,.mnan . "' ""· . . . , . E;Xper ience ·9, U\O · . . · 
q,e-t.i,pn. · 



. b' . t' o ] 1.ec .1. sve s : 

1.-1 --

3. b Re,qogniz,e 
and "bad ii 

3 • l -- ·E:1'.~~~ate t1;te, erfi~cts oJ '".good;, ·an.~ i•bad_-_ 11 

.eatLons· sk'l..11s µpo!'J. ·others·. . e~l!)InunJ:-

3: • 2 · -- De:5cri~e the el~tn~B,ts of ernp9t;:hic and a,9tiwe 
i lsteniti;g. · · 

3- •.. 3 D · · .. ' · · es.er1:be the e,lemerlt.s ,of. proger· E'e.edbacR. 

De~~ribe the elements .of ,,nO'.l'r-verb~.1 boriinniniati;on: .. 

...a-· -~P~~.:Y "gQ0d skiJ.,1s of em:pat..hi c ·,an4- active 1i.stet:ti-ng·, 
:feectba:c,k.~· qn~ nol').-ve~ba.1 c.0,m,ril\W-icati_on in interactien'$ 
.with ot.he,r staff,, t ·ea-c:p.er:s anq. st,ll,.q~1,1t·s.. 

4 !' 0 -- Identify the _p.ri1rta.:ry elemen~s j.n the ideol.Q'gi,c:al };)_ac]:c­
g.r.o~~nq Of: J{tllttani'Stip ·~;g.u,ca.UO,n. 

~. 1 --·- Re:cogmize the H't:nna,n.t stic. chara9.teri ~ti .cs o.f 1rarious 
Jew-i s ,h EJ:imatiistic EcducatJonal theories,. 

4. 2· :-- D~fine "Reform Jewislr H:IJmani'stic 'Religious Edu.cation. , .1 



5 . 2 

hu!J\a.n .needs" as it relates to Jewish education . 

Devise student- <:::enterea learning activities for a 
Reform Jewish religious school cl,assroom setting . 

Ex.pres.s a positive sense of sel,.f- e.steem as· a student-
5 . 3 -- centered teacher . 



sched-t:t.1.e: 

4:-00 

8':00 
8 : 30 
9':is 
,S) ; ·4,5 

1.0:45 
11 :· 31) 

.a, •. :m. 

.a~m .. 
a • .lJ\ . 
a·~;m. 
a.Ju .• 
a • .m. 

F~:id~y 

A..rriva1 . 8 ~ 'elco· t _·ettle .lfi 

Sh 
me ( IF-ttr.odu . . 

aboa
0
t E. v -. . ' c.tLons R 1..,1.. 

Sh b 
· . .eni,ng D · · ' a1.1.uala .... 

·a ba:t ·-r,,. . .• . · a.nfier ..f.'~ • • • L, 

""'~.,.,, - . .ill<\tening 1.1or 1,';j' ~.1.ng1ng 
n4a.;'<;er-£o· ' · .,, ' SuJ.p 
.fid1:.tca-+-j :o-~i~1 Aatq\r.i ty 
. _, .......,, '" l?rogra: 4l-
Snac:Jc/Folk D; ;!n -1t.l , 
Sugg.ested L. 'hnc1ng/Socia1 T.ime 

i_g ts ©ut 

Satu,rGi;ay 

Wa,ke Up 
Brea.Jtfast 
p~iy Mctrning Wor,~l!ip 
;eqµcati:G-ria1. P.tG:gr-am, :ff:5 
E:v:·aiua:t:.ion 
Clean, Dp atid nepar:t,1,!1.r ,e1 

ShaJD.b.at 

po· . . · ·" 8 SJ.ble ~pproa.,9.tJ:~s a·Vailab1~ , it will foc.uf? pr:imar-il·y ·<i>O ·the 

·edu..cationa.1 prog·riuns. Meals , worship s~rv:±oe.s, so.ci.a1 

l?..rog·rams, and .adroihist~ative •a(;:!:t;.a11·s must ·be ws.,tked out 

~eeofd.,ing to the .n~eds , des·ire'$.. and spepi:~.it tequirewent.s. of 

e.ach gr . -· . . oup and setting·. 
mi,:....... , 0_ s th~ fi va .education-a): 
J. 'i~ f olLowin~t ,i.:s: an. outline ,.. 

Se:ssi,ohe <lesigl)~ for thi-• lllQdel. /15· in ait.Y' 11umanis"1t:· 



curriculwn, the program can and should be adapteq according 

to individual preferences_, concerns and needs . All learning 

cti vi ties are outlined in detaJl; however, each of the 
a . 
nece~sarY hq.ndouts , fo·rms, and other specific resources need 

to .be c:hosen and prepared as approptiate for the particul.ar 

group . A qualified and informed facilitator is necessa.ry. 



i. 

IJ. 
1 . 0 I 1. 1.,. 1.2 , 2 Q 2'' 1 

' · ,, ·• ·· (S'ee Above.) 
Cd:ntent/R~-sou'rces.: various , . 
chos,en. topi¢ ; Feedback f~ · . teachil.ng ma:be:rials on. a 
,.,., r ·t .. ,·, . ·""rm, Ha:n..:i,...u•t on "S':t a· r •e -,~pee , l-ve . ' '-lv . \:l _e,nt 

M.od~ of L.e.M:·ntng: 
s .i~n ·, a.ctiv;i ties 

rv~ Strategy/Learning Ex!perienc~: 

A . S~t InchJ!G~icr~ - - ln~9rro p~rtdiGipants that they are 
_l:;\bout, to take pa-rt in three ,se;lected 11\ini-J.es-sons 
Oh a ~h0sei1 'bd_p.i.c. They wiil 15.e' di'vi:ded . i~to 
three gr'C>up§ and will r'Qta,te thr:¢ugh thr e~ · :different 
l ess:ons i n thr:~e· d.{ff;e.:1te:n,t r .ooms .. · · · · 

B. ·S·ta,f..f pre.s,el)tin@' U'ie· le.s~ons shtnlld ·ptepare in 
aqv-~n.ce•. ';i:'he le,!i!$GilS, .sb"~\.'!.Jd ;a,1,1 .f ~Ci.ts on g; pa-r·ti-e-

C . 

ula;r subj'e."<l:t areJi: o.f -re,Levan~e t ·o th~ ·-;e._:1'.i.glou.-s 
school t-.eacliers te .g. - the 'rote. '.~t ~o·d in ·•praW'e.r.; 
the importance ·ef Israel te tb:e mo.decrn. Ameriaan. 
jew.; the ~y-U.)bol s of Shabba:t ,, e~.c:··~~ ,. The :thre-~ 
l~s,sqns wi_11 ~aah present the subJect m~tte:r in. a 
di,ffe;rre;pt wa,nner ,. namely': 

R·0. om- 1 -·· Traditional Cla.ss'room 'Set tip:g ..;. ·~•e:a:ch~r 
· · • · - · ,. . · · ·· · h .. • ,umnia:r;:;·1z.es a,nd l ectur'.es,;. stude:nt:s. listen! ~eac. e~ s • . · 

asks ·very d.ire.cttve q\:)e$t:.l:ons.. 



v .. 

VII . 

:.E· -
. ~ 

F. 

sbi,tlen.t, and eff,eftivene· . . _ _. . . 
wi_Il. als:o ·r~gJ:ioest ~Wl\marss,. ~.~ th~ ~e-~soI!. .!l'he form' 
le·S·S""'"" w·a"'' n_ ""r·,..- · - ,;i.' . Y Phls,e-.rvations of Bo:w e ·a ·ch ..,... · ;:, .ire· ·"'ea:.:1,te~ f "• · - •.. .. ....~ · 

- · -· · .:: ' •:tom the ·st;ud~nt ' ·s ~e~:si?e-e.·t ·iv:e. 
:D.isc;tu.s.·sio::n .in .triads .. shouia 11 · - . . . 
share their- 0·. b. . .. · '. •, . · : . a ow partic,ipa:n,t~ to 

, . . se?N at:1:0n.s an·~. ,...om""a . , t . E h t i . d ··· 11 0 - - , ' .- · - ""'· .,__ ~ Il-e np- e.s·. ,ac-.. 
r a . ~1. :,: • · e ask!a. to f -orm'Ula:te a ,s'll,InJtlary s-tat~ment 

on tbei,r observat_ion.s ·a,na cdnd1usions. · -

_-Lar:1e-:s~rdu~ diS!';:.uirsion on ,the ·SUillJl\~_ry s·batements. 
P9,c1.l-1 ta tor sh.9.1;1.J:a fo~us, ~-n the va.rio.u1:> t .. ea.chihg 
me.thods av-aila:b.le.,. and discu,ss Wl'!en e:_a~h metblll'd6logy 
is avai_ley._bl,Ef~ A hatia.Qut. should be p.repa.r~'d · wh;id.h 
sl,lI{Un~i::?Je,~ the subject of "Student Pets:p.es;tive" f .n 
the •class:r~om, f0cu.sing pqt,ttcularly. 9n the qu~s.tiion 
of- w:h;ich i,Sshes are releyal'lt to the stude;t):ts of thfa 
par-t.icular Re:ligious Spnool. 

summ0a.ry d ,iscussion - l?4r;t,lcipatrts· shohio.. he as:ked_ 
to sp.a:r_e tit1ei-r re~p_Oll$e 't.0 t:he: c£:i1esti0ni . "What have 
1: le~ned this e"leJlin.g a~oue my own teach1ng1? 

Time: th~ i;¢S$.i'.on should l .as,t qp:pr:o.~'imate~f 1 .:~h@u: ahd.· 
4 5 minutes. The folJ.owing schedule J.:s appropriate. 
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I. 

!I. 

I.II. 

IV. 

v-. 

A. 

B. 

Facilit.cttoJ: S:liould p:re,$-ent a shor;t sU.lTII1tary of some 
ef f ·e.eti:ve cc;,mm1Jnication.s tools . Using. handouts 
(p:repa)treq in, a,dv.since) , th:e. 'leader can ·· summarize -an 
eJ-r ·ec.:tiv:e appli99-oh to ?-ct£.v~~ 1i-stehing, empathy, 
re:e:dba.c.l and L_1.9n--ve;rbal ·coMunieati.on. · 

D.. Role P'l.ay/P.ra,ctice in Coitimunicati'o'~. SlU-ll.s -- at 
it:hi~ point., -tjle. participants are d,i:y;id~q ba,c.k in_t,o 
sma.1,1 ,gro:ups.. An appointed groJ:ip. l,~•ade,r re_ad_s fole, 
play, si.tua::tio.:ns (:e_r.e:pa:ied in ·adY:aJ1c~) to the <;froup. 
These s'l.tU:ati'ons desc·ribe varioti,,s -w_a.ys in whicn the 
c·ommunicati:Pns skill.s at:e .effe.Gtive or problematic 
irt t:ne clas·s'.t.'oom. Ve lunteers a,ct out 'hhe role: .play! 
Tbe. · gr,oup 1~ho.~i°d respond; ma~. sug~est.i,oh~, an~ ·' 
f aci'li tat:e ·t.lle improved oomtnuriicatxon~·. skills. of e~ch 
p~rt_i _q1i-p·arrt. As. many role 'pl:~ys -as t.il.;me pem1. ts· 
should pe de.:a.lt wit.h. 

E. Larg~ ... g:iz
0
up £,acili t,ator 'sho.J4.ld brief.1:Y, s\llillilari-ze the 

e~tfre· .session. 

Time-: the ,s.ess-ion s}1:ould. last 01;1~ h<:>ur and 45 minutes. 
The following sche:aul~ is app,t'ot5r1at,e: 

A. 
B. 

Set Jnduc.tion -- 15 minut:e·s 
Disc·Qssi~n - 15 m_in:utes 
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C.. Lecture on Skills - 20 minutes 
D'" Role Plays - 45 mi.nutes 
E·. Summary - 10 minutes 

VI. S•upplies: 
Paper, ·pencils, blackboard, chalk. 
Handouts': "Empathy", 11 Active Listening", "Feedback", 
"Non-verbal Communicati_on'', ('to be prepared); 

R,ole Play Situations (to be prepared). 

VII. 'Room: La,rge 11,.eeting Room with arnp_le· . .n_o.om for several 
small ·groups to m~et simultaneously. 
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·Educ a.· ti· o· n"'l p · ·· , · · • -~ . r0gr.iU11 #·3 

( Saturday f. 2 : 3·0 _ 4 :::a@ p.m . ) 

IV. ~tr~t.egt/LearJ1in.g. E~_peri,encte·: 

.A . Set induc-tion -- Pa:rt;i°e.ipant.:s shou•ld, be di vicled· 
i _nto: smc3,11 groups {trip;ds Q:i: groups •O.f £our:)~ 
F·actlitator will ;distribu,t.e a di.f-f .erent selected 
qu.otation to •.eaeh gJ;:Qup. -Thes.e· Should be seleeted. 

B ·. 

f ;r.on\ t -tle VC:l~ious th.eo:ri~ ~f. Huma·n1.s.tic Bdudrti-on. · 
devised bJI' Mar,;;tti;i BU:p'eJ::; · JJor·i::te.Qg.i Kap>.Lan, William 
Cu~te-r, A.l :vil) ~,eip~s., T~~ S:oc'.:tety .for Eum~nistic 
JuclaisIJ1, ,a.n<'i c}era;Ld .Tel le-r, ·';t'nffe!se· s:e1 ectipn.s "may .be· 
eho~e~ f roltl Chapter fQ:11r o.£ thi·s the.sis, "Toward.s 
a Synt};l:es;l.§: of . RefoI')'(I Jewish Edu'.cat:io,n .~nd Rumami·stic 
Ed.µt:;:at:i.G>ri ! " Tne p~.:rpo$·e o_f e&ch ,q;µot~t.ion should. b .e 
'to cQnvey the ·se~:Se of Hum.anistis, E.ducatiGil, iI'l each 
o:f these, theories . 'J!,lle gt,oups ·,sh~:qld be asked to 
evaluat,e · tne· ·f ·9J.i€iwµ1g eleni!:!nts of tl:iei.I •quqtat.ion. : 

1.. What a:p;pr-d.g.¢p to jewtsh E·ducati'on is adv.oe:ated? 

2 ~ What vtould l:te tb.El t :e&c.b.er1 s .role i~ thi§ form ef 
education? 

~. ·How -would it Eituc;len t respo~d to such a form of 
education?. 

,,...,ft·""';.; ·o ·a ,,..;1;- g· r:· '1-Up has had. time to· fo.mnui.~te responses 
n • ,;;c.&. .• '"' · .... u. ,I:,/ · , • • • • · • • ld ask a repre-
to tl).ese i:s.~rues' tl'l~ ~ac..1.l..1:t?-tc;,r :ho~.b- ·,·ef oral 'sum-
i:rentc}.ti_ve o·f _ea?~ g;-ou.p to_ pr-:sen o.t!d~!;ion sbould 
mat".~ to the ;entire l~rg,e group> · · · 
.f0·1i-oy,,., 

. . . . . . . . -~ ta tor ·01; ·gues"t s·peaker shopld 
At this point,, the __ fa~il1. . . t· ;-,,. r-r~•alit:tr c;::,-f ea-en of , . , , ··· the hwnanis ""~ ,:i-,,.. · ,J 

bri:Le£L~ summari.-z.~ . ,'· . , . otations were ::t,a~e~,. Follow-
the. ·thinkers f1::em .. whom qµ . ...1,,, . ul.d pres.en.t a s}:lort 

. . . ·the speaker ..:,40 , b-
ing tha.s:. $uqunary '. , . .. tic edu<liati:onal ten~~ncJ.E;~ '?. · 
1·eeture- :on t;he h_uman;i.s of Reform Jewish Educat i on 
:ser-v'ed in t:he ~evelGlp~en:'\,ion for this le~ture m~y 
in· this •C'E!ntury . . r,n;fo.r~rve and six of 1thJ.S thesi s. 
· d '·n· fr-om chapt~r 5 be raw -
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v. 

VI. 

VII . 

The.purpose of this lecture is not to cover the 
subJe<?t compreh~nsively _; rather, it should serve 
to po~nt .out maJor trends and indications of 
human1.s,t1.c , tendenc~es. · · 

Disc\,lssions and questions may follow. 

c·. F<:>liowing this discussion, Individuals s-hould be 
9,l. ven self- evaluation torms ( to be prepared) • This 
form s~ould allow ~ach partici?.ant to evaluate the 
effectx-ve,ness, humanistic quality, communications. 
skills, and probleips with. his. or ner own teaching 
style. As individuals work on completing thip form, 
the facilitator and other .administrators of the 
school should move f rom person to pe,rson, allowing 
f0,r individual consultation , when desired. 

D. Participants should be asked to choose a partner 
and ·form a .dy,acl. Each participant should share h.is . 
evaluation of his own teaching style wit.h the partner• 
Disc-ussion between the two should focus dn wnat 
improveme!'.lts might be made, if any, to ma~e the 
teaching more e.ffective. 

Time : The session should last approximately two hours• 
The f ·ollowing schedule is appropriate: 

A. Set Induction -- 30 minutes 
B. Lecture -"" 40 minutes 

Break -- 10 minute~s . . . 
C. Self-evaluation and D-is~ussi~n. 
Supplies·: quot:atio.~s (pr~pared in 
Lecture notes (or gue5t spe~k&)' 
Self-evaluation forms 

- 40 minutes 
advance), 

-Pencils 
. h ample room for individuals 

Room: Larg·e m.eeting. room w1.t 
and small groups to work, 
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I. 

II . 

LII . 

IV . 

Educational Pr ogram #4 
(S!at1:1r'day 8 . 3·0 

" • - 10:00 
Obj e cti.ves: 

p.m.) 

s .-o' 5·. 1 (See Above) 

Content/Resource,s . M . . , 
neeq.s"; . actual roie !slow. s "h~-erarchy of student 
school. P a,.y situations f roi:!l t .he r.eli.!;J.ious 

Mod~ of Lear ning: L 
arge Group acti vities, discussion . 

Strategy/Learning Expe,rien~e; 

A. Set Induction - Pattici . -
CO'nsider the foll - . · pan.ts. ~ho.ulcil ,be asked to 

owing questio!l: 

"~ich is the rriost 'important 
tJ.Qnal process?" factor in the educa-

Foux signs posted in four areas of the 
read: room should 

1. "Pa.r ·ents 11 

2 , "Teachers" 
3·. 11 Students" 
4. "Curriculum" 

Participants should choose the one answer with 
which they m0st agree . Indecisive. participants 
should be encouraged to1 choose one answer; 
how,ever, if there .is a significant group, they 
may form a fifth response . 

B. :Oisciission within each group should focus cm the 
reasons e.ach person chose that particular answer. 

c. Facili tater should guide interaction between groups: 
'Questions and answers supporting each pos::ition should 
b.e encouraged . After a short discussion takes plac·e , 
't_he f -acilitatol;' P..hould allow participants to change 
locations , if de.sired . If some do move, discussion 
may r-esumei. 

E . 

Faoil1tator sbould su.rnrnarize that each of these 
factors is important. He or sh~ should indicate 
that in a humanistic methodology, the student is a 
cruci al factor. · Dis·cussion may take pl.ace . 

Facilitator should direct the group to brainstorw as many "needs of students" as possible. The group 
should' focus "on peeds in and outside the classroom. 
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F • When .. a sizeable list has been generated., i£ time 
perm~ts,. small gr.cups may prioritize t~ese needs. 
If tim~ as sh<;>;r-t, the facilitator should immedfately 
summarize by 1.n~roducing Abraham Maslow ' s "hierarc};ly 
of human ~eeds,. A handout may be prepared in .ad­
vance. Discus.sion may f0llow. 

G. Role play sitµatioThs should be prepared in advance 
by the admini$trator or school principal. These 
should reflect. situations• when student needs are not 
being met in the classroom. Volunteers should rol·e­
pla.y in front o,f the large. group,· with discussi,on, 
suggestions, and summary. 

H.. Si.linmai::y of the content: Student f\eeds and per-spec­
tive. 

v. Time: The session should last apEroximately 1- 1/2 hours. 
The following schedule is appropriate: 

VI. 

VII. 

A. Set Induction/Discussion -- 30 minute~ ,. d 
B. B·rainstorm/Oiseussion on "Student Nee s an 

Maslow - 30 minutes . .. 
c. Role-Plays/Discussion/summary - 30 minutes• 

- i s · for four-corner responses, Butcher -Paper 
Suppl es: . ign:lackb~ard and chalk, Handout on Maslow's 
and mark.er, or . · d :i (to be -prepared), 
"Hierarchy of Human Nee S, 

Jth ample room for four groups 
Room: Large M~eting room w ·1 

to m:eet and interact. 
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II. 

rrt .. 

rv. 

v. 

A ... 

B
·. .. 

c. 

The purrnose ni. th''" ~ . 1 : - i:- ..,...... · is sessi.on i • f · •, -
9enerate actual 1 ... ·. ~- · ·· , . .. s .. <;>.r teacher.~ tQ 
cUass· . : . - . . . . ea~,ni_ng acti~i t;i.,es -for their own 
. . - rooms. T.he.se should ;reflect the t . ·. f .. 

w:eeke.n.d • in oth .. -d ·. · .• · · · .opic 0 ·. the 
·,. 1 ', ~ · , ' . • , ·, . . er :w~:r §>·, t he· a,cti-v:i tfa~,s shouid be · ! a~ed w.it~ .. ~o?lce.r~ . f'o~ stud~nt .perspective, ·· .. 
tud.e:n_t needs:,; and. th~ cornmuJ.1.1c9tion:s ~,kills neces.­

sary to G~eat,e stude:11t-cente~ed le~r·ntng. 

The· . g_t,oup sh:01.ilc:l be di vi:ded .by gpade leve;l:s or 
s1,1b.Ject ~reas .. , w:hi.c1:1ever is· •roor~ ,ap,e:roprlate ·,fox: 
the part1.cular ·curricu1mn. 

~h.e principa,l 0should. previde, copies of school. 
'philo,S.O.phy:'., g6.a1s· and 0bje:ctiW:l-S for t:h·e pa.rticular 
c·urricular areas t® 'be ~larined.. · 

Te.acher·s should :work together and i:ndi~d.:aua,lly·. to 
devi,$e a.c:tual learning ~ct:i:vitie,s whic:h they· will 
use in coming- weeks. · The res.1;1lt wiJ.J. be. that 
"teac:n:et·s will ta•ke ·some't'.hing ph,ysleaJ.. 'bac,k to· the 
f?·chool, and will also_ ·have ap in,cr,eas.ed sense ·9f 
s-e•l ,f-e,stee~ as a re.su1t. 

'Tin:\e': The ·session should, last at least ?ne· hour, ·but c·an. 
cQnt;i.p.ue Q.S iong ~~ ,paYt.ic:Lpar;i,ts· ~ould like. 

:S,uppl.,i .e~ ,; cu,1t~l:Ctllar .. Goals and Opj ec~i ve,s, .aes.our:_cj.~ • . 
materia.I.s on s.ul;>ject area.~ to b~ plannedf .PaP,e-r, pencils . 

wit'h desks or t .alHes a,hq Rm)m:· Large meeting r0ortl,, ~• 
chairs,. 



The weekend should conolud.e w-1.· ·th a written evaluation_ 

so that participants may make c.O"'""erits f f 
, um or uture irnprov.ernent·s. 

One of the primary purp.oses ·of the weekend,. in addition, shall 

be the socialization and cohesion of tn~ religious sehool 

s ta. ff a. s a " team. 11 For thi' s r ·eas.o·. 'h , the meals, singing, 

social time, free time, and wo.rship services all play an impor­

tant role in the education-al process,. Care should be taken 

to plan thes·e programs and activities with tnese concerns in 

mind. In addition, participants shoul.q be fully involved in 

planning and carry.i•ng .out the week.end program, in order to 

model th~ idea of "student-centered le?tr;ning .. " 

The model described above is a brief outline of one 

p,oss.ible tea.cher training program. Many variatiop.,s and 

formats are possible. Resources and ideas may be found in 

many of the .books liStec;l in the •Bibliogr.aphy -of this the-sis . 
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