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DIGEST 

Tbi■ ■tudy atte■pt• to examine in an objeot1ve 

manner tbe pre■ent day ■1 tuation a■ regard■ Hebrew ln'--· 

■truotlon 1n Retora rel1g1ou■ ■oboola. The ■ix obaptera 

or th1a t.bea1■ deal w1th the p■yobolog1oal taotor• 1n

volved in learning a toreign language,witb the metbod■ 

ot Hebrew inatruotion utilised by non-a.tol'II agenoie■, 

with the method■ ut111sed by Retol'lll congregation• tor 

tbe inatruotlon ot Hebrew and conclude• with an evaluation~ 

ot Hebrew inatruotlon in a.tora religiou• aoboola. In 

addition nveral reooaaendat1on• are ottered tor the 

improvement ot Hebrew in■truotion ,in Retora -congregationa. 

A queat1onna1re wa• aent to •50 ·a.tora congregation■ 

in order to deteraine the true ot reterenoe and other 

tactora involved in the teaching ot Hebrew. To teat the 

efteotiveneaa ot Hebrew instruction 1n Reto:na oongre• 

gation• an exuination wa■ devi■ed and diatr1buted to 

tboae congregations wbicb abowed an lntereat in tb1a atudt 

by returning the above mentioned questionnaire • . 

In the chapter dealing with the paycbologioal 

taotor• involved in the learning ot a torelgn language it 

wa■ seen that better reault• are obtained 1t the atudy 

ot a toreign language 1a begun at a latter age. Studies 

have abow")). that it la muoh wiaer to have a cbil4 begin 

the study ot a toreign language only atter be baa a reason

able ■aatery ot the vernacular tongue. 
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Inve■t1gat1on va• made ot the following 

metboda wbloh are ut111u4 by non-Retora agenole■ 1n 

tbe 1n■truotion of Hebrews 1) Ivr1t-b-Ivr1t, 

2) Natural an4 Reading Metboda, ,> Speoifio Praotioe, 

and 4) Goal Method. 

With regar4 to tbe Retora religlou■ aobool tb~ 

tollow1ng method• ot Hebrew in■truot.1on were exaaineds 

1) G1lenu Method, 2) Rot• :tr.ethod, ,> Prayerbook Method, 

ua1ng the Un1op Pra11r Book, 4) Prayerbook Study, 

5) Re■h1tb Daatb and related metboda,and 6) One .Bond 

Method. 

Thi• ■tudy reveal■ that Hebrew 1• primarily taught 

1n Retora rel1g1ou■ ■ohool• tor 11turgloal purpoae■ •. 

It reveal■ , . 1n addition, that tbe a1•• and objective■ 

or Hebrew 1n■truct1on 1n Retol'II rel1glou• aobool■, by 

and large, are not being tulf1lled. 

Tbe author auggeat■ that perbap• the need tor a 

delay ot Hebrew 1nstruot1on 1• neoe■■ary 1n order to 

achieve more poa1 t1ve reault■ or perbap■ the methodology 

presently employed need■ to be reviaed • . 

In the tinal analysia th1■ ■tudy 1nd1oate■ that 

relig1ou■ educator■ 1n tbe Retor11 field need to do ■uch 

work betore a sat1ataotory measure ot achleve■ent in 

Hebrew 1n■truct1on can be obtained • . 
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"The World Rests on the Breeth of the 
Children in the Study Room." Shabboth 119B. 



Chapt er I 

INTRODUCTION 

A. Reasons for Study. 

Two major facto r s are r esponsible for t hi s pertic 

uler s tudy : 1) In t he instruc(lon of t he Iiebrew Lan~ue £e 

t here ere numer ous differ ent me t hocs bein~ effiployed . Al l of 

these metr:ods are underlined by various psychologica l factors . 

Eecause of t hi s it was f elt thet e compendi um as well es en 

investigati on of t hese met hod s enl factors woul d be of some 

e s sistence t o Hebrew educator s . It appear ed thet t h e time 

wps now ri pe for e n evalua tion of t he ~eneral The thods end 

p rocedures es epplied t o the zenerel f i ~l t of Hebre~ i nstruct

ion . 2) On the ba s i s of e study of t hese me t hods , f actor s , 

end psy cholog ical explana tion s as a pplied to vari ous con~r eg

ations , it we e fel t tbe t i t would be hel pful t o know which 

~et hod s end f actor s were most effective as they r•lated to 

t he Refor m Reli gi ous School . Various educators in the Ref or m 

fi eld heve indica t ed an interest i n t his study . It is the 

i nt enti on of t r. i s evalue t i on but t o su~gest plausi ble met hoo.s 

for Ref orm Schools v·hich come as e <ilrect out~ro\·~t h o f cereful 

exa mina t ion end evalue ti cn of methods , f r e!ile- of r eference factors 

end psychol o~icFl explenetions surrounding t h e study of a fore ign 

len5ue ~e end in pE rticuler the study of Hebr ew. 

B. Proced~r e Followed 

In or e er to e scerte ir. the be.s ic effectiveness end underly ing 

soundne ss of P.ebrew t ee ch in2= , e study \·,as n::ede of t he psycho

lo5icel pr i nciple s which lie behi nd lengue '!e l earning , which 

princ i pl es ere t he results of studi es me 6e in the gen eral field 

of teaching ~ fo reign l engue .3e . Aleo taken in consideration 
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were the met hods employed by e~encies concentreting more 

extensively on t h e i nstruction of Hebre,-~ . 'I-h e most noteble 

exempl e of t hi s kind of e~ency V!es the Telmud Tore.h. This 

investigetion of course led into e study of t he methods for 

t eechi ng Hebr e v: wt ich ere et ;;res ent bein..., employed by t h e 

Reform r elig i ous s chool in t er ms of its fre me of r eference . 

A questionneire in the fo r m of e pastel cerd wes 

s ent out to Reform con~r cgetions in orcer to escertein the 

me t hods end verious rectors i nvolved i n the t eech i n~ of Hebr ew. 

On the besi s of 2 02 r esponses, date wes co~piled in t he verious 

~rees of t he t eeching of Hebrew i n Peform r ali 7i ous schoo ls . 

All of t ·te s e f ects ,-ioul6 hE>ve furnish ed litt l e valuable in

f orme t i on unl e ss e means could be devised t o t e st t he eff ect

ivene ss of t he veri ~us methods employee e nc factors invol ved 

~n t he in s t ruction of Hebrew by Ref or m con~regat i on s ; t teref ore 

enother qu e stionne i r e in t he f o r ~ of e si~; l e Eebr e w exami netion 

\·'es s snt ou t t o t r.ose who expr ess-=6 en int e r est in t t.. is s t udy 

by r e t urnin3 their pos tal card . As a r e sult of the answers 

r Eceived e r el e tion s hi p ~es s s t a blis~ed in so fer as possi ble , 

between various 1,e t r.ods Pnc fectors of t eecnin.5 He:br ew in Reform 

r eli 3ious s chools . Tt i s was on e ~ey i n ~h ich to escerte. i n 

eff ec ti v en -sss . 

The stud • went on to draw concl usi ons based on these 

findin; s ent other de t e involved i n the psyct olo! icel principles 

e.na i n t h e Ya rious methods e:r,f:loyed bv r"n- ~e:form congr ege tions . 

C. A Sum:.:a r L£[_ the fies~1 ts 

As E r esult of thi s study it was q.i scove r ed. t ha t t her e 

was t he fol lo~in~ ~ejor psycholo3ical principl e involved in the 
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teaching of e foreign lenguege: it is much wiser to heve e 

ch i ld begin t he study of e forei gn l engue i:r e only efter he has 

e reesoneble mestery of t he v ernacular t ongue . Studies have 

shown thet the lete r on e starts acquiring e foreign len3ue '.!e 

t he quicker v:111 be l eern it, for h e he s heo suffi cient me turi ty 

end. lan5ue3e ex perience to equip him for such a task. 

With regerc t o non-h.efor ;r, ac:::encie s wnich teach Hebrew, 

t he following met hods e r e employed: 1 ) Ivrit- b ' Ivr it, 2 ) Natural 

end Reedi ng Xethods, 3) Speci f ic Practice and 4) Goel Method. 

I n so far es the Reform r eli3i ous schools ars con

c erned the fol lowing ere the met hods currently being used: 

1) 3-ilenu N.ethoc., 2) Rote Methoc. , 3 ) Freyer Book Method , u s i ng 

the t;nion Preyer Book , 4) Pr ayer book Stuc.y e s teu~ht by Ere vermen , 

5 ) Reshith Dea th end r el a ted met hods • enc 6) One 3ond i-,et hoc . 

This s tudy hes revealed the t t he overwhelming me j ori ty 

of Refor m schools teach Hebrew for litur~ical purpcses, end em

ploy special Hebrew t eacher s . In addition to this it was learned 

tha t most of the congreg a t ions meke nebr ew study compulsory and 

avere 3e 48 mi nutes e week in this s tudy of Hebrew. Hebrew i s 

teught predominantl y i n gre.c.es 4 through 8 with l i ttle Hebr ew 

t augh t in other grades . 

While the res ponse to the spec i a l Hebrew exeminati on 

wes smell , the r esul t s obt eined reveal ed that Hebre\o: we.s not 

be i n~ teu~h t very effectively . They supported the mejor princ

i ples i nvol ved i n the _psycholottice.l aspects of l ee.rning e. fore i gn 

langue 5e. !lie; elso i nuicated that the met hods end means employed 

today e r e not achieving sati sfact ory r esults . Perhaps t he need 

for a deley of Hebrew i nstruct ion is here inC:.i ce te6 or per haps 

the methodology which i s being presentl y em~loyed, needs to be 
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revised . At any ev ent this study reveels thet much wor k needs t o 

be done before we shal l heve attained a satisfactory measure of 

echieve~ent in this eree . 

I t is hoped that the following study will pr ove to 

be of some value to those who ere concerned ~~th the teaching 

of Hebrew, ln the Reform Religious School. This work , then , i s 

merely the be.;inn1ng - much ye t r eme.ins undone end requires the 

attention of Hebrew educators who ere concern ed with this probl em. 



Chapt er II 

THE GENERAL fSYeHOL03-Y OF 

LEARNING A FOREIGN LANGU~GE 

A. cuildin5 for Reedin~ Reedines§__ 

5 

cteeding readi~ess is helpful i n the reecin5 of a 

fo reign lengue5e. Msny e6.ucetors h,:ndle t :11 s i .n;:ortsnt fector 

by hevin~ the child observe symbols end concepts for a number 

of ye~rs prior t o the attemp t et ectue l r ee ding. This would 

i llply that the child should be familiar with Hebrew symbols 

eerly i n hie religi ous schoo l t raining . 

'I'here is one school of philosophy re5erding e6.ucation 

,1hich c l e 1:ns the t knO\dedge i:; not tne t which one can di splay . 

Some peopl e, it ~elnteins , cen r e cite without knowing whet they 

ere reciti:15 end some cenno t r&cite en~ still ~now p ~reat deel , 

~ve::i perha ps the ~rester pert of whet :ie is expected t o r eci te . 

This does not display r ePl lmowl ed~e or leek of reel knowledge . 

"Just es the e :::l l i ty t>o d ispley whet looks like kno11aedge is a 

very unsefe t est of reel knowleci3e , so is the inability a very 
1 

unse f s t est of i gnorance ." This school holds thet e person 

develope t he co~cepts of whet signs mean long before he leerns 

tte ectuel s1~ns . "Hevin ~ mests r ed e set of concepts in one 

le~sue5e , t tey heve elreedy done meet of the work of ~est9ring 
2 

t:-iese conc epts in a ny other lengua3e." It would seem then thet 

on this basis it would be wiser t o hPve the child mester his own 

vsrneculsr f irst pnc t hen Laster t he co~pr ehension of forei 3n sy~

bols before stertin~ t hs ectuEl r eadi~: ? r e cess . 

Rs adinJ i s conc ei ved of es e co~plex of ptyei olo·icel 

end psycholos icel processes whose motor proc e~ses ere visual, 
3 

vocal , end €xtre~eous . Eeceuee of t his it is seid thet 
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"reeding should be delayed W1til children ' s backgr ound of ex 

perience end ~entel g rowth eneble them t o find meeni n~ in the 

te sks pr esented t c t he:!! , end untlJ t!·.i s !=rocess of me turetion 

hes en3eneer ed P coneition i n v~i ch r eversels erE f ew end 
4 

perception of ,.,or es f?nd ctr. e r •neeni ns ful unite is poss1 'tle." 

I n o t her words p child 1s repdy for the r eeding proce ss only 

efter he hes metur <?d enou:h s o es to contr ol r.1s motor proce sses 

enc. i s cepe t l e of s eeln~ t h e r e l evence of fore i ~n len~ue ~e s tuc..;y . 

? r oE: r es s in r :edin~ 1 s mede r e t idly ·.-:hen t he stuc..en t is me tur~ 

end c e r e t l e of steedy conc entre t ion . 'Ihe !llo t or proce s ses when 

oeveloped eid 1mmeesure bly i n r eecin: r eedin e s s . 

A person only hes trou blP l ee rnins e lenfueg e when 

"he ls bomterdE"C \-:1th e lot of strenge concepts or \•:i t h con-
5 

c ept s thet or 3enize t he e l emen ts of expe ri enc e i n en unu su&l wey ." 

I n the t ~echi ng of Hebr e~ the bi 5 ' ob i s to "h elp t te chil d t o 

bec o~e conce~tuell~ r e edy for lt , not to teech e new collection 
6 

of EOUnds or vi sua l symbols ." To ~ut it differen t l y the te sk 

for t:?£ ::ebr·ew t ee ct e r 1 ~ t o he v e the child surrouc.ded by signs 

~rid_es t o other itE~E . If it i s l Folets d fro~ ot~er items it 

r ee lly does not meen r er l lmowl sd5e . 

B. Postpon i ~~ Teec~i ~z of 3eedi n~ Until 3rester 
r,.e ~~ri ty 

'Ihe questi ·?·. o!' when t o start. the stu a.y of e for eign 

len~uege hee be-n t ~e bon§ of contention e~on3 ~a ny educetors ; 

ho,:e 1 P. r 1 t Fee 11s the 1~ ter U- c study of fo r e i .,.n l en-3ua5e begi ns 

t b e be tter er- the r e sult s b8ceus- of the follo~i ni two r easons : 

1) 1~~ chll~ ~rs mesterPd t hs vernecule r e nd cen apply t te 
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f rincipl es of l eernin3 t o the study of e foreign lengue 3 e , end 

2) he hes s ecured for himself e. 3r owth in mente.l an6 emot ional 

experiences. 

'Iwo e .S.uca '..ors ln the f i ~l c of foreign l F=n~ue3e , Eady 

an~ Henmon , heve found thpt forei gn lsng uege stuty begins et every 

e::e end school 3rec.e from t he 'unlor hi~h school t h r ou~h the 

U!":i ver si t y enc thP t the s1 tue t ion , ~e pecielly et the ~uni or 
7 

h i3h school leve l i s cheo tic. Severel studies indi cEte t~et 

t he po pule r Pssum9tlon that Pn ee r l y be3i ~nin ! is uni verse lly 

edve~ t.t>3eous i s ~11 wro~s . " Eusv•~ll offers e11i dence t o t r.e 

-s-ff cc t thet jun i o r h i 5h s cr.ool end elementa r y school ~upil s 
8 

pr o~r e ss ed ~ucb more slowly t~en ol der ~u;ils i n reeding a bil i ty ." 

Thorncil.es ' e tuciy o:' l en_ue~= - l eern i n~ a bi l ity indicates t r•e 

SE::ne t hir.: . 11Al t hou~r. t :ese PUt:-.ors conceded thet much of t re 

s ucc ~ss of t ~~ edul t s vee ~rotebly du e t o e 3ree~er ~ower of 

conce~~r~tlon End se~se of responsi bil ity , t he evi~ence ~oints 

t o t:_i:- possi bl e coaclus1 on t h P t len~ues e etudy, uerticularly if 

limited in time , may edven taseouely , be be~un et e leter school 
9 

s t a~e ." Keepi n: t -:i!:' 1'1 min6 one mey quite pr operly wonder as 

one de :1 - e -\'1eek r ~li3iouE scr.ool i n the study of Hebrev- re-adin:?; . 

I t 1,oul d £ee:r: t het on t he ::esis of the~e studies much :nor e le to 

be ?eln~d i f Hcbre~ reeoin3 ie be ~un ate lpter period in the 

On e mey no~ le!iti~etely esk t he QUFs tion es r e~er6.s 

ore.I tre l nin3 . Wher e \•·e e i:n to t each r eed.ins shoulc. orel trai ning 

be l~nored? I t 1 s ~enerelly b€ld the t written symbols do not 

sur vi ve unless t hey ere e ssoc ie t ed v1i t h aurel end 'k Lnest hetic 

i mpr e s sion s enc t h;, t one r emembers ,.,-or ds and phras es better i f 
10 

he conn ~cte the:n with ~ocal pn6 mot or experi ences ." 
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This beers out the claim t:iet the abi l ity t o pronounce written 

~or ds corr ectl y end uniformly ie e way to r epid comprehension 

of written material s . If then t he child cen see Hebrew pri nted 

s il!ns end. l earn to pronounce by rote the wor ds of the si3ns , 

i ndications ere t ~et when h e i s reedy for reeding , h i s com

~rehensi on ability will i mprove with orel recitations. 

"Hence , i f the e i m 1s r eading abi l i ty , t he procedure mu s t 

pr o,ide e~ple trpining in reeding .Although other espects of 

lengue : e l se r nin5 er~ not i 3nored, t hey ere relegat~d t o the 

strtuE of eids t o the cevelopment of the desired reedin~ abil ity 

enc of bpck~round for ective skills ~hi ch ere to b e develop~d 
11 

syste?TIP t ically in e some,,hPt :nor e eoy enced stete ." Th i e 

i mplies t~st suff lci~nt trei~i ns i s suppli ed in the r ecoznition 

of s i gns end symbols . 

C. Teechi n, of Ree ding e s a Besis of Leter 
Compr·ehension 

Treditionplly , the best wey of atteiol ng reading 

abi l i ty hes consi sted in th~ mein , "of orel reedi ng , of 

trensletion f r om th e fore i gn l enguage into t h~ v ernacular , 

and of intensive ~remma r enelysis of limi ted e~ounts of 
12 

ree ding ~eteri el ." How~v~r t he question 1s raised es to 

whet t er t ::-,i s i s the r1ost ef f ective wey of teecbin~ a foreign 

len~ua~~ in vi e w o f the s ~eci a l 6iff icult1es of 

t ea ching e forsign lengue ~e as comperec to t eech ing the ver

na cular .•••. difficultie s of compr ehension end point of reference. 

The people who meintein t hpt e student will learn t o 

reed e f o rei~n lcn~ua-3e by first ett Piui ng orel-eurel mastery 

forget the fee t " t hE<t t h ere i~ e ffinda mentel psychological 

difference be tween the two type s of reeding , the reeding of 
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t he vernacular , which i s best atta.ined by oral - aural 

technique, end t he foreig n lengue3e ; i ~ the vernacular t h e 

spoken symbol serve s the begi nner a s t he ooint of r eference 
in 

for understanding t he written s ymbol but / the forei gn l enguege 

l ~ e the v erneculer meaning reth er t hen t he spoken forei gn ~ord 

which ffiUs t s erve the begi nner as t he point of r ef er ence for 

comprehension . Hence it i s i mpos s i ble to meke t he pu pil think 

i n the fore i gn hnguege , especlel ly i n the early ste~es , when 
13 

f' certain emount of mentel trensletlon i s e s sentiel. 11 Wh.Et 

i~ br-~n~ Pri d in other words, i s thet on ly one t e sk et e time 

s hould be e tte~pt ed . Thus, for i nstanc e, whi l e ~e.moran a ttempts 

to ecco~plisc rr.e ny tasks simultaneously in ~ilenu , utilizing 

illetbods of En3lish ins truct ion es edvoceted by Ge t e s' study, it 

is cleer thet t h i s i s e di ff i cult t h ins to do because of t~e 

meny fectors i nvolved . You CEnno t use the seme m~t hocs in teach

ing e for ei gn language as e r E used in l eeching the verna cular 

because of t h e el ement of comprehension. 

D. Aoolicetion of These Princiul es to the 

T€echin~ of Hebr ew in the Reli ~i ous School. 

I t would seem ther efo r e frorr: t he ~enerel psychological 

studi ~s of tbs pri nc i pl es of l eern i n~ f or e i ~n l fn~ueges t het the 

l P~rnin! of ieorew in r eli~ i oue schools should employ tbe fol low

ing principles : 

l) Hebr P.w ec.uce tors shoul d bull d for Hebrew reeciing 

r eedin ess in t he eerly ~r-edas . Thi s could be a.one by having 

v-erious end numerous poEters eround the room wi t h t he bl essing s 

over ce !ldles , 1.dne , bread f, r-in t ed on them . I n ot~1=r el ementary 

grades selectel p rey ers from t he Union Frayer Book should be 
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printed on posters . The rote-song method should be employed 
of 

i n the teeching/tr.ese prayers . 

2) I-iebre\': educetore should postpone the teechins 

of ectual r eeding until t he child is well edvenced in general 

vernaculer r eading . 

3) Hebrew r eading should be mp stered before 

compr ehension i s a llowed . Th i s will serv e es a basis for more 

rapid compr e~ension later on . 



Chepter III 

GENERAL METHODS OF TEACHING HEEREW 

1N NON~REFORM CON1REGATIONS 

A. General Fhi l oso,Ehy_of_TeechiQ3_Hebr ew 

1 . Fre me of Reference 

11 

In this cha pt er ettention is bei ng focused primarily 

on those schools which t ee ch Hebre,-: for s ever el hours e Week 

end over e period of two or three y ee rs . Ad6ed to t ~i s freme of 

r r fer ence elso is the fe e t t het E'";)eciel Hebrew t eechers ere e n

geged who eern their livlihood le:r~ely through 6eily i nstr uction 

of I-iebre\'i . Meny of t he pupils who study t h is i ntensive ki Dd of 

Hebr ew usuell y come from t he kind of environment where Hebrew 

u s eg e 1 ~ pert of r e~cler eomeetl c routin e ; for exemple they 

hEer· sna r ec i te the ":r:otz1 :• t h e \,·itne ss the grece ceremony Efter 

mee l s , en~ t h ey pp r ticipete in the kiddush c e r emony . In othe r 

~ores meny of t hes e pupils Er e,from en environruentel po int of 

vi e:,-: , fevo ra bly conditioned t ov,ero the study of Hebrew. 

The educetors in t t i s fi eld c ~ek prirrerily , although not ex

clusively to i nstruct its pup~ls in such e wey a s to en &bl e 

them to etudy "chums s t " in the ori.c.- i nel ; tc have en e ppr ecie t i on 

o~ thF Bi ble enf to be ce ~ebl~ of r eed i n5 sim~le eel ection s fro~ 

:rooern Hebrew literature . I n thF tl'ec itionel con::regetionf l schools 

~J e over-- 811 f &nere l eims ere es follows : 1) 1110 9re pere t h e 

ch ild to tEke pe rt in the reli ~ious customs of t he home e nd 

synogoc;ue, all of vr.ich in .rolv1: the use of Hebre..,1. 2) To cr-ee te 

i n the child e 6"-0S€ of bein~ e ~ert of the Hebre1c culture of 

our peo9le, for I-iel,r e \·, is the lPn~ue ~e bend. wh i ch unites tte c:tild 

t o h i s peop l e tr.roughout t h e \<-'Orlo es wel l es to l s re el of the pest . 
11 
II 
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It 1s clee rly seen fro~ t he se-cona of t r.e ebove elms the t t he 

mett er of self- i cen tifice tion i s s e condary end emphasis is 

pleced on modes of worsh i p (eltho~h in this worship and custom 

observence t he child i s ectively i dentifying h i mself with his 

peopl e .) 'l'he study of t he Bi b l e i n t he ori~inel r e t her· t l:en 

in t r ensletion form i s enother goel . A chil d does not r ec eive 

the eppr ecieti on of the Bible which h e should i f he stu~ies only 

the Je,,•i sh Publ i cetion Society ' s English trenslE t ion . "Tl:rough 

tr·.e ecc,u e intence in th e ori ~i nel with the 1-iebr ew l enguege ena 

l iterE ture , we cen per petuete wi thin Americen J e ,-:1s:1 life tt.e 
15 

ege- long Hebreic treGition of our ~eople. " Th e elms of non-

r ~form egencies , teechin:3 Hebre\'J sre t hen of t he 11 turz ic and 

corn~ r eh ension t ype , i n ed~ition to tre.nsl etion of Bi e l e . All 

of tLese eims ere fcu!1cied ui:on pr oper ettitude enc ei::preciPtion . 

B. ~enerel ~et hods 

There Dov f ollo~s sn investigetion of the mejor methods 

u t i l i zec in th e week- de.y Hebrew schools end of' the moti ve tion 

behina this instruction. As noticed ebove there is litt l e 

menti on mede of any of the studies on Hebrew instruction es 

to the study of 1-iebre,-· for sel f - i o~ntifica tion purposes ; t ha t 

i s for the purpose of ec tuelly knowing the len~uege of the child ' s 

forefcther s as it i ~ founc in en ~i ent litere~ure. Thi~ type of 

motive tion pl eye e s econdery role i n Hebre" i nstructicn . The 

eillpQesis seems to be placed on Hebrew es e living l engue ~e end elso 

e !'! e meen s of preye~- etudy . Of course the philosophy of self

identification 1s explicit i n ~11 t het follows , however, it is Do t 

t he comi ne.nt philos ophy behin6 t he various modes in inetruc tion . 
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l . I vrit- b ' -Ivrit 

As one peruses the veri ous methods of t eaching Hebrew 

employed during the lest twenty years he discovers thet ~redom

inpnce hes been g i ven to the ' Ivrit-bLivrit ' method . Thi 0 1 s the 

method whereb~ ebrew educetors hope to susteln Hebrew e s e living 

lengue3e s ince ell the cless instructi on tekes the form of Hebrew 

discussi on . The student r eeds the originel Hebrew end then tren

sletes what he hes reed thr ough the mee:.ium of Hebre\'t synonyms. 

Willie m Chomsky, a leed in5 educetor in the fielo of 

Eetrew educetion makes it cleerly under stood t ~e t " 'the I vrit

b-Ivri t ' JJ1e t hod he s contributed much to\'.erd v i telizin<! Hebrew 
16 

inst ruction in our schools ." Fro111 t h is it i s cleerly i nf erred 

t~Pt s degree of success hes been bed from th e ins truction which 

i E ~iven by t l::e ''Ivrit- b '-Ivrit' method . The elm of t h1 e pe rtic

ule r :ne t hod 1s t c cree te ~1tuet1ons which \'!OUld. beget the eesy use 

of Hebre,-: . i'ihile tl:e pro pounder s of t his method mean \'!ell , they 

heve , t~us fer,feil ed in t ~eir ultimete ~oel- ---thet of teeching 

the Hecrew l e n~ue~e es e living , v ital tongue - --- because they 

hFve for~otte·n t het "wr.er e Hebrev· only i s used conversetion is 

limi t ee. t o t he ne rro\·:est of c hannels. I nstruction is ler~ely be sed 

on t h r ee pillers : qiemory, forced concentre.t ed ettenti on, enc. 
17 

constant r eview. 11 In other words the educe tore of Hebrew , through 

t heir employment o f the ' Ivrit- b' - Ivrit ' method have fo r 3otten 

t o provi 6e t he one essential requir ement so necessery to th e study 

of lan~uege - -- - - tr.e t i s t Ley heve n Egl ected to esteblish a 

i1iOCUS VI V~DI - --- t hey heve not creeted eny r eletive purpose 

fo r the stucy of P.ebrew end es e r esult inter est hes l pg5ed end 

instructi on hes ~ecome ~eeningl ess . They heve pe i d little heed 
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t o whe t sh ould b e considered. e mexi m of e duceti on ---- ne:11ely 

t !"iet "memory , f orced conc en treted a ttention e nd constent revi e1:.' 
le 

ere en emi e s of r eel , livin~ child- i n t erest. " For t ~ i s very 

r eeson in meny of t h e mor e t reditione l schools t he 1 Ivrit- c '-Ivrit 1 

met ho~ has t e e n e limi neted . "I n the teechin3 of Hebre w we cannot 

r e et seti sfi e<i ev e n ,..,1th fol lo\•·i ng the l e eC: of bes t prec t i ces in 

t h e g enere l fi el a of l e ngue5 e instruc ti on , but mu st striv~ to b e 
19 

t hs veng uerd of profi t e b le innove t i on end i mpr ove!Ilent . 11 

2 . The Ne t urel enc tbe Reedin~ Method 

Ther e ere two di s tinct types of tr.inkin.g or epprceches t.o l s ng -

UE'-3e l r:.ern i n~ , nEmel y , t he c.irect method , 1::hi ch i s e pr oc ec ure 

t t ~t i mpose s upon th f uditory en~ orel facul t i e s of t h e student t he 

r 2sponsibil it:, for be th heerino- en6. pronouncin~ compl e t 1:ly forei g n 

sounds , enc t he r Er c.in:E me thod . 11 'l'h e neturel :ne t ho d ( synonomous 

Yi t h direct :net ~oc.) r e~re sents t he r e e c t1c n o f len3 ue3e t eechers 
20 

~o tt e e r ti f ic iel ity of t he tren s l eti on method ." Al though 

t tere e r e t hose vt o mein t ein t het t he ne tur el method i e the 

i:r oc e ss ty \•:r. i c:i t...11 e mother ton~ue is ecquire ci , there ere those t·:ho 

h ev e raised strenuc us ob jecti.:,ns to t : i e met hoc. . 'I'hey heve c l e i ::ied 

tha t t hi s method pl!>ce s t oo lFr~e e str ein on the e-udi tor y enc. ore l 

c e pe c ities cf tb E student . Such e fer son is '.,·1111am ChomEky who 

clpims t h e t " t he n t turel mett od i n volv e s e l e e1·ning proc e ss t·:r.ich 
21 

i s t oo dif'ficul t . ' ' Chomsky mein tains t het wh en e child 1s to 

meete r a Hebr e v· s entenc e by t r is methoc b..e must be abl e "to 

r ecog nize 1 ts mean ins ·whe n i t e.ppeers i n print end in script ; to 

use i t i n oral e nd in written compo s ition end t o r e cog n i ze its 
22 

meaning when i t comes to r.i s e ua.itor y s ~nse s ." Clearly then , 

even f ore brigh t stuc~nt o f t he ~ r ea e school l eve l t h i s is an 

extre:tel y c ifficul t l i= E l'!"l in - Pi tut tion . As 1 ts bee t 1., meny school s 
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the instructi c n. o ~ Hetrew i s pl anne d so t h et only th~ limited 

ren~e of superior etud e~ts wi l l succe $d i o its study . 

Another potent cr1t1c i s:n of t h i s met hod ls t hat " i t 

i s not possi b l e wh en the natur a l me thod i s used t o p l en effectivel y 
23 

for inc.ividuel 6. i ffer en c e s or for i ndivi o.uel nesds . " Mo6.e rn 

pec.egogy d emands t h e t p r o \r1 eion be rnede for t he indi viduel , wl-: e ther 

h e be e quiclc i::tudent or e slov.' student . Certainly then in vi ew 

o f the s e crit i cisms enc. in vi e w of t h e f eet t he t t he pr i me a 

edmi t t e6 o b j e c tive in 1-iebr e •,i instructio n i s t r.at of Hebr ew reeding 

t:1e r e i £ no justi f i cetlo'1 for th~ utilizati:m of' the neturel met hod. 

It e ppeers t hen , eccordi n? t o one He bre~ Gduca t or t h e t 

" for the b ies t re sults , .. •a s houl c. pre c tice dire c t l y t he skill v:h i ch 
24 

is our o b j ective." Thi s mF-ans t het th e F..ead.ing iV:eth od should 

be e~~l oye d el~os t exclusively . Althou3h this t ho u~ht s eems to be 

q_u:..te lo:::icel es well as i;re.cti ca l i t is known, for i nstanc e , t ha t 

.,.,.her e the e c.mittsc. elm is t :-.,_e t of Hebr e1:: r e Pc.ins t ::1e.re ere me~y 

consideretions to be t hought of befor e e ven e min i ~um of su cc e ss 

c en be ettelned . Inte l l i sence , innete lPngue! e eb i l ity , end t roper 

moti ve tio:-: e r e th'? f e ctor s ,..,h1ch '.-·111 ulti :netely l ead to the ec

~ui s ition o~ t~~ r eedi~- sliill . 

Morris Arzt xeinteins t he t t he principles of the ~eeding 

!-iethoa es ~roround Ad by :-:i cl:? el Wef' t cen e chi ~V' e the best l ea rning 
25 

We st c le i ~s ttet since t he etility to reed i s the m& trix, 

l esdln~ to the acqui s it ion of other len€ue3e sk i l ls it l e quit~ 

pos s ible to l earn hov to r ea d inde~enGently o f t he o ther s kills . 

11·(fuen the l eern e r hes e su f f i c i ent kno•.-·l edQ'e in rel?din;.,- t hen t he 
26- -

l eernin: of ot:1e r s:till s i s uncerteken . '' Fur t hermore We s t 3o e s 

on r ecord es seyin£ t het t he ski l l of l earning to reed i s the least 
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d i ff i c ult beceuee o f t he follo~~n~ r eesons : 1) the ski l l of 
a 

lee rnin~ to r eed " is be sea. on r e co n l tion w}~ l ch i s,_inu ch s i mpler 

p roc e ss then r ecel l f 2 ) EeceuEe practic e in t l': l s po~er needs 

no sociel milieu i t l s pos s i ble to erren':e for a bundent end 
27 

in tensiv e prectice ex peri ence in e com~eretlvely s t art t i me." 

Weet Gompletely r e pud i e t e e thP. i deP t he t t he beet reed to r eeding 

i s t hrou~h the medl e o~ s pee kin~ end writing . 

Mo r r i s Arzt , v·ho wes mentioned above , c l elms that " the 

ep011cetion of thP pri nc i ples of the :teeoin~ Me t r.oci to the p roblem 

of tF.i?Chin:: !iebr P'.- i n the- J s't:ish schocls ls £im1,.le enough . If 

tr..t=:~i:- rri nc i plEs pre sound, the Sunciey School t ee cher •.-•i l l 

·.:e e tle t o pey ettentirn to enc. c.rill c.irectl y lo th-= only po·,:er 

h~ ,...1 shes h i s pu pi ls to ac~ulre - r eadin.z - without snenc.inP: un-
- - - c8 

n iscessery pr ec i o u s moments i n ectl vl t i ss ,-1hi ch m& y trensf""r ." 

3 . §.E~c i f l c Practice 

\·lithout going i nto e lebore te detei3i , t he write rs of 

Eetrev: met r.ocol o~y c lei:n , " i t sboul ci ---- be o bvious to e ll 

those ,-;ho t r:ink thP J1et ter t l:.rou;?l': objective ly t he t the eeteb li sh

-;: en~ of c c o re voce tulPry i s e ' sine que non ' i n the metr.ooolofy 

of le n~ue: e whet her i n th <=? cese of lie'tre .· or of any other leng -
29 

u~e. '' . Cae systr;::i .i. n sue~ P. -ne t r.odolo:y i s thet of " Sc1=-c ific 

Frectice . 11 'Ihis 1J2'ticule r 2ystem su:3~ests t bet "e pupil t r ein0C: t o 

r eE>µonc to \•·ords ef' e .i.o sEi c o: syl leblee , l etters, enc vowels 

:ennot r eadily be re~trrin~l to r espond to ~orde es symb~ls of 
-o 

m1;:eninss enci i c..i:,es ." Chil c..r en ,,1ho e. r e traine d by meaning ful 

r eedin~ m~thots hev e th€ e c ~e on ~u9ile trei~eci by methods of 

phoni c end orel ne ture. nowev e r nowhere i s t ' e re g i ven eny ex-

1 t l i t b II i f 1 . • t • . ti p ene i on es to ,-·1et s mean y :t r::an n3 u r eec:..1.n g me noc.s . 

Ihis "Specifi c :Frecti ce" system SU! - ests tr.e t 1 -=erni ~~ e.nd practice 

should be conouct ec in the mPnn <?r in \•:r.i ch the acquired lee r-ning 



product 1s t o be used by the pu 9il in actuel life s ituetions. 
31 

Frectice , it contends , must be directed to tr.i s end . Thi s 

system e l so hol ds that t he more often e. word i s s een in a 

r eadin5 context, t he more effect ively it i s l earned end t he 
3 2 

more permenently it is r e tained for r eeding purposes . 

4. Goe.l Method 

One met hod. wh i ch we.s pr eve.lent in the mor e_ "tredition

el school s wes thet which was kno,..-n by t h e ne:ne "Goel M~t hod ." 

1I'he pr opounders of t h is met h od cleimed f or it the tremendous 

css ~t of "definit eness ." The child knew when h<:: hed mede 

progre ss . Certe.in objecti v e s were estebli shed for the pupil 

end h e proceeded towa rd t hese g oal s et his o~~ rete of speed. 

Th i s method , educator s c leimed , "give s t o h i m (the pupil) e. 
33 

s ense of r esponsibility fo r h i s own work . " Under- the gu idenc e 

of en intelligent t eache r t he pupil " t hus b ecomes i ndepend en t 

enc resourceful and develops traits t he t ere f r om all po s s i ble 
34 

points of view d esira ble ." 'I'h i s individual met hod of t eeching 

Hebrew cons tituted a very defi nite type of work for both t he 

pu~il end t he teacher . I t len t itself reedily to definite 

scientifi c studi es on t ~e basi s of whi ch t he meteri els of in-
35 

struction were c onstructed . The mater ia l s mede a dequate 

provision for differ enc e s in pupil abilities and inter ests . 

Nudelman steted that t h is me t hod of setting ~oels was u sed by 

teachers of compe retively mediocre a bility wi t h marked success. 

The on e compr ehs nsive end valueble criticism of t he 

indivi duel or 2:oe.l method is that which was g i ven by :s. A. 

Nudelman . "GoF 1 work tnekes of len3uege s tudy en e 1 to~et her too 

consc i ous proc ~se . It tends to l ay empha s i s on words end 

36 
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l en~uage structure rstber t he.non th€ direct exprAesi on of 

i dees and meanings . I t stresse s undul y the matter of trensletion . 

Its me t eriels of leerning are toe large extent unsatisfectory . 

I ts pr oceaur e is somewhat lacking in veriety, end the work, 
37 

t h erefore , tends i n time to become monotonous . Moreover 

nowher e in the descrip tion of t r,e 1Gos.l Met hod' is t he r e a 

stetement deeling wi t h t he mechenics of reedi ng . It is mer ely 

pssumed, e - t:,rior i , that t he pupil e.lr eedy cen r esd t h e Hebrew 

vowels enc consonants . This met hod i s e i med primarily not et 

acquisition of the reeding ability, but rether at t he improv e

ment end t he s peed o f r eeding . 

c. Criticisms 

Whil e f ew if eny of the educa t ors present a ciet eiled 

met :-,oci fo r t he instruction of Hebrew, ell of the:n ere quite 

clcer e s t o t he aims enc the ob jectives of Hebr ew i nstruction . 

Perhe ps t he l eek of detailed :nethods i s ciue to t he validity 

of Chomsky ' s statement : ¥Let us r emember t het t he r e is no such 

t h in~ e s e ~ood me t hod , e sort of penecea or cure ell . There 

is , however, such e tning es 3 00d method i n t eachin5 . ibis 

i mplies the followin~ elements : a ) a cleer per specti ve of t h e 

goel , b) en uncer stendi ng of t h~ child ' s natural intere s ts , end 

c) an e.t te:npt to br ing our pr oc edur e end :practice into har mony 

with those i r.teres ts , in pursuit of the ciesl r ea. 5 oe l i n t he most 
38 

direct end mo s t ~conomic me thoc. . " Al so ne would enable the 

child to acQuire e vocabulary by havi n~ the child meet the 

vocabulary in multi ple r eeding situat i ons anc settin~s- Further ,~ 
he would edept and cr€ete r i:>s c ing materiel£ for eech g r aci.e . 
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Howev er here ege1n no directive i s g iven end the statement i s 

merely mede thet "good method" is not attai nebl e . Certainly 

th e Hebrew teacher i n t he Reform r e l i g ious s~'hool ce.n obtain 

11 ttl e e s siste.nc e f r om Cho:n sky - nor can the teacher of Hebr ew 

in eny cong reg etionel school receive e.ny V8l ueble eids for 

i n structi on . 

Willia m Cho:nsky cleerly poin ts out the feet that the 

time s pent by non - Reform ag encies in Hebrew i nstruc tion is 

neither velue.bl e nor productive. "However, the fa.c t of the 

mett e r i s that we do not g enerelly succeed in preparing our 

pu pils a dequately , 1n the course of two or even t h r ee y ears, 

for 3 n appr ecie tive study of the Bi ble end for t he reeding of 
4 0 

s i mpl e s elections f rom Modern Hebr ew literature ." The r eesons 

\•:h i ch ere given f or t hi s failure ere: confusion es t o t he ma jor 

elm in s tudying Hebr ew ---- poor wor d lists ---- leek of ~ood 

t extbooks end fin e lly t h e fe e t that learning i s . not cumuleti v"e . 

I n e~Qition "tr e i ~ins mu s t be provided i n independent r eeding , 

wh i ch is t he ulti :nete goel of nebrew instruction in our schools . 

Unl e s s our pupils er e trein~d systema t i celly in t h is a bility by 

means of meteriel s wri tten wlth a controlled vocabulary , t h ey 

,\•i l l nev er ech i e va t h is 3oe.l. Th e mora often a pupil come s i n 

contact with c er tein \·:ord s i n e r eed i ng cont ext, the more effec t

i vely he wil l l eern t h e s e wor·ds e.na. the more equi pped be will be 
41 

f or further prog r ess end g :i:-owtb in reeding power ." Thi s is 

cleerly the philosopy of t h e "Spec i f i c .frectic e " mat bod ; however 

no sp ecifi c de t e il e s t o how i nstruction i e to t eke plac e is g i ven . 

The educetors 1n t Li s fi el d prove to be i ncon s i stent, 



for while t h ey insist t h t?t "methods mlst be edop tec." t hey else 

strone;ly maintein the fol l o Ki ng : "W'nat e tremendous weste hes 

been 3 oin5 on in the t ee ch i n 3 of ~ebrew i n feilin ! to r ecognice 

thE't t he p r otl e:n 1s not or.ly how_to t eec:1 E.ec r e~-: tut v:hg _ t o 

tryin5 to do well thet ~hi c h we s hould not heve t e en doin~ et 
42 

ell. " I t e ppeers t het much " double telk 11 is being usec in es 

rr.uch es t h ese educe t ors know f u ll well v:be t t hey went to t ee ch . 

The "whet to t eech" le cleerly defi ned : "Our eim in the teeching 

of r.ebr e ~ s~ould be t o cevalop t he ettituae enc the desi re to 

r eed Eebre¾ end to cultivple e bidin€ inter e sts in t h& r eedin8 

e nc study o f U-.e Hebr e':, leng ueo:e e no lit.ereture ; in b rie f to 
43 

r Pise our pu pils to b e ')c)O -'"1'11'. 'I'he method ,-:h i ch they 

e dvoce t.e enc. the method sti 11 ve r : much in vog u e in our 'I·e l mud 

'Ioreh i s th e ' I vrit-b- Ivri t ' method . 'Ihe seal men tion ed a bove , 

he£ , p s yet , not te~n e t teine d nor does its ful fi~lment s eem 

v e ry likely . 'Ihe i mportent mett~r to c onei&er i s t bet a1~0--t~/J 

i s no t e 'Ie l mua Chochem or a Lerno.en but re ther on e who he s 
44 

e 11 f f'-€ ling of rev erenc e enc. aff ection f or e book or e. sefer." 

The i mJ:orte n t t h i n~ i s tr.et ell ·wr o stud.y Hebrew acqi;ire for 

t hemselves e positi ve e.nc fevoretl e attitude towe rd our lengue~e 
45 

enc i ts literetur ~ . With t h i s v i ew every sincer e educator 

e.5 r ees f o r he knows t he t \•!her e e pupil is not ~l eesently cis

pos sea t c ,..,e r·d !',is sub ject !:!Q met hod cen i mpert the sub ject metter 

itself . 

D. SumtnE.!'Y 

An 1r.vestigeti on of t h e ~e nerel met hoc.s u sec for th e t eac!';i ng 

of Hebr ew t y non - Reform egenc l e s hes sb o,-:n t h.et conslderetion 

mus t fir~t o~ ell b11!iven to tr,e pe rti cu ler fre me of r efer ence 

under discussion . I•.enti on hes been mea.e of t he intensive study 



of Rebr s w, severel times a week , of the professlone l Hebrew 

t eechers end also of the fe vorPble environment in ~h1ch t he 

child f1r.ds h i mself . 

The aims of non-Re form e~encies who t ea ch H~br ew 

21 

s ee:-m to be , l ) e b111ty to trensla te "Cbumecsb" encl s ome moder n 

ri ebre,..; Litere t ure , 2) ecility to util ize the pr ayer book with 

eorr.e compr eh ension , 3 ) t he ~enerel r:: 'ci l ity t o r eed Hebre'.v. The 

over- ell e l ms of e r eedln~ r r o~ram, es descrlbea by Wm. Chomsky, 

ere : 1) " 'Io develop in our pupils the hebi t , the a'bi l i t y , end 

th e t;esire to r eed Hebrew wl t h uno.erstenciing en6 e ;.pr eclation, 

2) to stlmulete enc cultivate in them tastes for and interests 

in the l l t erery expr ess i on of the J gwi sh ~eopl e , both in enclent 

ant in modern times , 3) to i mpert t o theme sympatheti c insight 

into Jewi sh experi ences , i d eals, end attitudes , es r efl e:-c t ed in 

Jewish 11 t.ereture t h r ou~hout th e e~es , 4 ) to provic.e e be els for 

1nter 1ec t1nq en6 corr Eletln~ t he verlous phrases of sub ject metter 
~ ~ 46 

in he Jewish Surri culum ." 

Th r: methoos u tilized by non- Ref o r m E~enci es i n the 

i nstruction of Eebr ew ere l )Ivori t - b ' -Ivrit , 2) 1he natural end 

t hi:; Reecin~ :-:e t bod . 3 ) Sp~cl f i c Fractl ce enc. 4 ) 3-oe l ~liet hod . 

In precticelly pl l of the mi::thods ~numer eteo. t h e essumption l s 

mpde t het t he _E;Upil elree 6.y hes E r eeding foun dation , t hat the 

t eacher n eed only i mprove tr.i s r-eedin~ eblli ty . 

~l ven a metho6 of instruct ion for bes lnner s . 

1 owhere is t r.er e 

As for met hod its elf i t c rm 1:e ee i c ths t i n the final 

enelys i s the t erm "g ood. met hod" i mplie s the crea tion of learning 

s ituation s in terms of the ceteciti es enc the interests of the 
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pupils. This "good met r.od " must re,semble , in so fe r es possi ble , 

cesireebl e situations in actual life . 

In the followi ng ohep t er t he met hod s , the eims end 

ob)ective s of Reform Rel i g i ous Schools , ES r egards nebr ew 

1nst1•uctlon , \•,111 he con sidered . 



Chepter IV 

GENERAL !(ETHODS OF TEACHI NG HEBREW 

IN REFORM RELIGI OUS SCHOOLS 

A. Freme of Reference 

In order to ~et er rnine the perticular fre me of 

ref er ence for tte t each l ns of Hebre~ i n Reform r elig ious 

sc~ools t~e fo l lowing poetel cerd queetionneire we s sen t out 

to ell rn~mber cornrre5ations of t he Union of Amer icen Congreg -

e t ions totelin3 450 : _____ _ _ 
,-------------------------------------------------------
, Fleese underline t he enswers conc ernin3 t~e present 

~ebr ew Prc~re m of your school. 

1 . Hebr e':: is - obllgetory - volunte ry - not teu.:i:ht in 
our school . (Do you heve Bebrew clubs? Check - ) . 

2 . Bebrew l e teu1Zht in '!re de!:: l - 2 - 3 - 4 - 5 - 6 - 7 
8 - 9 - 10- - 11- 12. 

I 
I 

' 3 . Tr.e totel ,..:eekly t i me !:: pent on Hebre't: l s - l e ss t hen 30 ' 
' mi n . - 35 ~in . - 45 ~in . - rbout en hour - mor e t hen hour. 
I 

' "4 . P.ebret·' iE teugh t by - c le ssroom t eecher - sp8cie l teach . ' 

I 15, 
I 

I 

We t sect Hebrew prime r ily for - conver sation - l itur~i - ' 
eel r ee61ng - ~enerel reedin~ ,-:1th comr,r ehension . 

~BEI 
Cl TY Ai..;:C STATE 

------------------ ------------------------ --------------------
The objective of thii: auestionne1re v1es to deter mine · 

th e followlns dete : 

1 . I s t he study of Hebrev.• oblige tory , vo luntery , or not taught 

et ell? 

2 . I n ~·hat g r edes i s hebr ew t eught 'l 

3 . How much cle ss time is s pent on the Study of Hebrew? 

A. Is Hebrev· t eu'!ht by s pecial or r egule r tee chers? 

5 , For whet princir,el purpose or purposes i s Hebrew taught? 
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The followi ng f i ndings ere the r esults of the 202 

respon ses t o t he paste l cerd questi cnneire es well ~s s su r vey 

of the literetur~ which hes been " ritten r ege r ding t he study of 

P.ebr e~ in the Ref or m r e l i g i ous school . 

1 . Ti me 

As eny educator , who is ecti vely pe r ticipe ting i n 

the o i:,ereti on of a Reform re113 ious school , wel l knows the 

s mount of t i me set esice for the study of Hebr ew i s mea5er 

indeed . Other in ves tigeti ons he v e shown th~t beceuse of extre 

curricule ecti vities (cho i r , ore me tic e , ~our nsli s m, e tc .) pS 

wel l e s t he inclusion o~ meny mor o sub~€Cts in the curriculum, 

the t i me devoted to Hebrew study 1 s of n ee es ai t y , l L 1i t ed . 

?r~~uent PSS~~bly ~rog rems , Hol i ley observences end vece tionQ 

like.,,:ise ll zni t t'r.. 0 a :nount of evei leble time . 

I n r es~onse t o the po s t el card questi cnnsire it wes 

s een t t~ t wi th r e~erd to time allott ed to lieore~ the following 

\-:es t:--.e cese : e congre~etions spent l ess t hen 30 n:in ute s a 

,..·eek on t he stuciy of liebrew ; 52 con~regeti ons spen t 30 mi nutes 

e ,-ieek ; 4 6 con:;regetions spent e per iod of 45 minutes per week; 

ana 87 con~r egEtions 1ndic&ted thet t hey s pent 60 minut es or 

:nore e v:eek on th e s tuciy of Hebrew . In eddi t i on to tr.i s i n for m

etion meny con?regetions notoc that they conducted edditionel 

Hebrew clesses during t he week . 

1he avere~e time s ~ent on Hebrew instruc t ion i s : 

non- week day schools , 47 mi nutes; schools with week day sess

ions , 49 minut es ; all sc hools 4e minu tes per week. 

Emenuel Gemoren :3o e s on r ecord es eey i n~ t het i n E1ny 



two hour session of instr uction 3/4 of en hour should be g i ven 

to th e study of Hebrew . 

2 . Obl i gator y or Volunte r y 

Ther e wer e 108 congregeti ons in whose relig ious 

school s t he inst ruction of Hebr ew wee obli gatory end 87 

consregetione who r eported thet Hebre" wes teught one 

voluntery bp sis . Sev en congregetions eteted thet Hebrew 

wes not teu~ht et ell i n their r eligi ous schools . 

3 - Gre de.,e in whi ch He~re" i s Taught 

Most of t he Hebrew instruction tekes plec e between 

t he 4t h end 8t h g r edes . 1he other g r ades have little or no 

Hetrew instruction . 

For 178 congr egeti cns r e~or ting on thi s subject , 

the evere3e number of yeers spent in the study of Hebre\'· i s 

5.7 years . When on e consi ders thet t he amount of time r epart

ee , i e the maxi~um spent i n t eeeh i ng Hebr ew, i t cen reedily 

be observed. t het much l ess time i s ectue lly g i ven t o Hebrew 

instruction . Tr.is i e true beceuse of the inroed~ which 

eseembli es , r.olidey observances end ex t re curriculer ac tivit

ies frequen t ly make.on tbA r egular t ime se t eside for Hebr ew 

instruction . The aut hor ' s per sone l experi ence with a promin

ent Refor!II t em~l e of over 1200 members end with e religious 

school of over 900 children substanti ates this contention . 

Over the five year s in which h e he s been t eeching Hebrew no 

one cless hed over en averege of 30 mi nutes in struction , in 

spite of the feet thet the curriculum celled for 40 minutes 

or rr.ore . 



4 . Teechers 

Of course the wey i n whi ch the student l ee rne 

Eebrew is cue in no s:tell meesure to the ebi lit y of t he 

teecher h e has . 

The enswers ~i ven t o t he poste l cerd questlonnei~e 

showed thet 172 con_re~eti ons hed speciel Hebr ew teechers ; 

t het they hed enge3ec. t eachers who wen t f rom cl ass to class 

in order t o t eech t he pupils Hebrew. 

Meny woulo cont end tnet t ~is i s note sound 

peda 3ogicel procedure beceuse it i n t err upts r egular clessroom 

work . The regular t eecher , for exa mpl e , may not heve completed 

the history or customs and cer emonies lesson befor e the speciel 

Hebre~ t eF. cher errives . Thus the lesson must be in terrupt ed 

et , perhaps , t he most edvante5eou s moment of instruction. 

Secondly, t his system pr events inte~retion of Hebrew 

with the curri culum . For exemple , pr eyers end blesslngs could 

be used enc. taught in conjunction with t he teeching of ~erious 

bolideys end custo□s . 

Thirdly , this methoc. of instruction does not ena ble 

t he Hebrew t eecher to estebl1sh e ra pport whi ch could CRrry 

over from \~eek to week . I n fact he sce rc el y 3ets to know his 

:pupils end e£ch week pupil e nd teecber must r eeste blieh e net· 

re pport whi ch lests for only t wenty to f orty minutes et J1o st. 

I t woulc. be much :nore des1reeble to heve t he seme teecher who 

teaches Je\•'ish Histor y end customs end ceremoni e s else instruct 

the se~e pupils in the r eeding of Hebr ew . This would meke 

possi b l e much more i nte~r etlon , better repport end probabl y 

'tetter l earning . 



However the problem immedietely arises in meny 

oon3rsgetions thet the teeching steff ie not et ell femilier 

with Hebrew end consequently unetle to instruct the childr en . 

~e problem mey be overcome , perheps , by holding Hebrew class 

~·mrk-shops two or three weeks prior to the opening of the 

r eli3i ous school . 1he r ebbi or supervisor ~1gr-t then instruct 

th e teachers in the fundemente le of Hebrew so the t t hey i n t urn 

would be eble to instruct their children . After ell, if es we 

shell see , the pri~ery e lm of the Reform religious school is 

the teeching of prpyerbook P.ebr e,,· , it should not be t oo d i ff i c 

ult to t r a in r e uler teechers to ec complisb t h is. 

5 . Texts Used 

From the ansi:·ers supplied by t he questi onneire it 

wee discovered t het the followi ng meteriel in the order of 

fr equency of use is bein~ currently used i n Re form r eli~ious 

sctools : The Union Preyer Book; Frayerbook St6dy ; 31lenu; 

He-Sheer; Our Preyer- Book; He-Sefer; Let's Reed Hebrew; 

Reshis Dee th. I t 1 s evident t het t her e exists no s ingl e 

universelly edoptea series of Hebrew meteriel in Refor m r elig

ious schools. Hence no un i form Hebrew curriculum is in operet

ion within the movement . 

The primary goel, from the evi dence suppli ed by the 

ne~es of the t exts e lon e , seems to be the teeching of Hebr ew 

reeding for thP purpose of treyer study . 

6 . Goels 

There ere three mein aims for the teeching of Hebr ew 

in the Refer~ religious school : 1 ) liturgi cel , 2) generel 

r eeding with comprehen s ion end 3) conversation . Of these 



the primary emphesis of most Refor m congregations is placed 

on the l i turg i cel purpose . 

In r esponse t o t he poael cerd questionneire 118 

cong regetions i ndiceted thet t hey teach Hebr ew primarily for 

liturgical purposes; 33 congregations teech prima rily for 

general reedi~g end comprehension purposes. Other congreg

etions stete thet t heir a i ms include e combinetion of con 

verse t ion , liturgical , end generel r eeding with compr ehension . 

In the curriculu~ of t he one- dey-week school the 

edmi tted eim , es we have observed ,of most Reform congrega 

tions i s to eneble t he student to r eed Hebrew in order t o 

understend the pr eyers of the Un ion Prayerbook . 'I'hus one 

Reform t emple r ecognizing t het fo r th e g reet majority of its 

pupils this must be the total goe l of Hebrew instruction, 

states : "Our ulti mete eim - - - is two fol d , to develop e l erge 

gr oup w·hich in epi t-=: of their leek of en intlmete knowledge 

of th~ lengueg e will be deeply sympathetic end emotiona l ly 

r esponsive to it --- s econdly, to develo p e smeller group 

ce refu.lly sel ected , ·which wi 11 study the Hebrew l enguege end 

litereture more intensively. All we can possi b l y do insofer 

es the greeter numbers of the stud~nt body ere concer ned, is 

to fe milieri ze them with Hebrew sufficiently to enable them 
4'1' 

to follo ,, t he prayer s intell i gently ." This eppeers to be 

r emerkebly similar to the steted elms end objectives of the 

~ore traditional schools. The ebility to read the pr eyer book 

\'!i th some degree of fluency end underetending is t he be sic eim 

of a ll Hebrew educators . 



To thie elm Dr. Gemoren would edd two more . He 

meinteins thet e love for Eebrew must be developed ln the 

child - e fevor eble a t titude towerd Hebrew must be achieved . 

Thi s positive ettitude will Blso make for the ecquisltlon 

of g r eeter Hebrew knowledge end skill. Here all prominent 

Jewish educators e re in full ag r eement . Another elm , Gemoren 

contends, is to enebl e our children t o r eed end to trenslete 

et l eest e f ew choi ce pesse3es from t he nerretive s of the 
4$ 

Sibl e end f rom subsequent Eebrew litereture . 

7 . At titude 

Certainly of prime importanc e is t he etti tude ~hich 

the student ecquires during h is study of Hebr ew. As eny 

educator will verify , the mor e positive attitude the pupil 

exhibits t he more of eny ~iven subject he will leer n. This 

must be taken into consi deretion in the t ea ching of Hebrew. 

Thus one educetor writes: "The nege tive student respon s e 

(to Hebrew) wee foster ed es e r esult of our ina bi l ity to 

e ppr eciete the f eet the t t h e interest of t he children es t hey 

enter the higher g rade s u suelly under5oes e merked tre.ns form

etion, thet t reir enjoyment o f na i ve enc child-like t exts 

d i mi nishes end. t heir ee;:erness to accumulat e words end j i ngles 

i n e leng uege besi cel ly for e i g n t o them is so;9wbet dempened 

under t he pressure of more worthwhile t a sks ." 

In t he author ' s experi ence it wa s found t he t e neg

ative attitude exists pr ec i s ely because t he meteri e l s end text 

books us ec.. are not gee.red to the verious ege lev,ela . Whet is 

taught in the fifth g ra de end the menner i n whi ch 1t 1s teught 

i s repeat ed, . for exempl e , in the s i xth gre de . No new incentive 
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ie edded end the pupil quite neturally assumes e negetive 

ettitude . A student's sense of pr ogr ess end achievement 

is completely lacking in t h i s t ype of i n struction. 

In addition,the emount of time alloted and the 

stetus which Hebrew is given in the curriculum cen e lso l ee d 

t o negative a ttitudes . The child who feel s thet Hebrew 

i nstruction has e secondery if not tertiary positi on in the 

curriculum end congregetionel environment wi l l not posit 

anyt h i n5 but e negeti ve attitude . Thirdly end per haps most 

importent , ~ ne~etive ettitude i s acquired from one 's sociel 

:nil1eu. "In contrest t o the immig rent ," en educa t or wri t ee , 

" the p r e sent ~enere tion mPnifests e lukewerm or epe.t hetic 

attitude towerd r eligious education . Pri:nerily es a resul t 

of the general weekening of Jewi s h life in America, the Je\dsh 

perent of todey 4isperages t he r eli gious velues thet wer e 

cherished by h is f e t h ers, t her eby beco~ing i ndifferent toward 
50 

the r eligious instruction of his child r en ." Consequently 

t his i n turn hee contributed to the leek of interest in or use 

of Hebr ew in both congregetionel end community life . 

B. Findings 

Summi ng up, then, the contents of the 202 postal 

card r esponses, the followin g i s a pi cture o f the freme o f 

r ef er ence for t he t eeching of Hebrew wit h in Reform r eligious 

schools: 

1. Fifty-six per cent of t he congregetions meke 

the i nstruct ion of Hebr ew obligetory end 44% of the congres 

e t i ons place Hebr ew on a voluntary be s is. Seven congregations 
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indicete t het they teech no Hebrew whetsoever. Fifty con

g r egetions indicete thet in a ddition to teechin~ Hebrew in 

their Sundey Religi ous Sct.ool t hey else devote extre time 

during the week for Hebrew instruc tion , es indiceted on t he 

chert. (See Appendix) 

2. Hebre," is being te.usht from t he first grade 

t hrou~h the tenth grede . The statistics i ndicFte t r.et ~est 

Eebrew instruction occurs during t he 4th t hrough the 8t h 

g r edes . Little or no Hebrew is teught in other gre.des . 

3 . With r egsrd t o time devoted to the study of 

Hebrew our findings indicate t hP t -zr% of t he cong r egations 

s p_ent 30 minutes e week on Hebrew instruction; 25% of the 

congregetions spent 45 mi nutes a week e nd 44%. of the congreg 

etions devote 60 or more minutes e week t o the instruction of 

Hebr ew. Included in t hi s letter g roup ere t Lose con5regetlons 

who he ve addi tionel Hebrew cle sees during t he 111eek. Eight 

con5r egetions indica t ed the t t hey s pent less t hen 30 minutes 

e week on Hebre't: i nstruction. The eve re5e err.cunt of time 

s pent in 195 Reform Religious Schools is ebout 48 minutes a 

week . 

4 . Eighty-eight percent of the congreget1ons employ 

s pecial t eachers to t eech Hebrew in the r elig ious school, l eeving 

but 22 % of the cong r egetlons who se reguler cless r oom teechere 

el so instruct their children in Hebre~ r eeding . 

5. In answer to the question dee lin3 with the 

purposes for whi ch Hebrew i s being teught, 61% of the con

gr egetions stated they teech Hebr ew primarily for litur~i cel 



purposes ; 17% of the congreget1ons steted Hebrew 1 s taught 

primarily for g eneral ree6.1ng w1 t h co'1lpr ehension : in 14% 

of the congr egations t he pr1mery purpose for Hebrew instruction 

i s e comb1net1on of liturgica l and general r eadi ng with com

pr ehension . Six cong r egetions seid t het their prime r y purpose 

in teechi ng Hebr ew include ell three obj ectives---- nemely, 

conversetion. litur ~icpl enc ~snerel ree ding with comprehension . 

Si x con::r ege t i ons sale. tr.e t they t eech Hebr ev· pr i raerily for 

conversa tion end liturgi cal purposes . Two cong r egations 

t eu~ht Eebre~ pr1mer1ly for conver sati on end g ener al r eeding 

t,•ith comprehension. Two congregati ons did not se.y ,-1hy t hey 

t eech Hebrew. 

In 91% of the congregetions t h e evere.ge number of 

y ears a evoted to Hebrew study was 5.7 y eers . 

c. Met hods of Refor m Rel~ious Schools 

There ere two aspects rege r ding met hod : 1 ) the 

most econom1cel met hod wb1ch cen be us ed to instruct pupils , 

end 2 ) whe t kind of methoa would best stimulate interest of 

pupil? 

Jecob -Polleck stetee our i:,robl em very succinctly : 

"During t he lest decade we heve ,.,1 tnessed e r eme.rkeble 

cheng e in our conception s of method . Psychology hes given 

u s e ~r eet deel of knowled6e with regard to children and the 

l earning proc ess , end we beve acquir ed e greet deal of i nform

a tion with r egerd to t he most economi cal ways of teeching 

verious subjec ts based on cereful studi es end investi gations. 

At the present time t here ere two pr evelent notions with r egard 

to met hod . On the one h enu, met hod i s regerded es the most 



economical menner of teeching the mater iels of the curriculum, 

on theother bend , method i s primerily e questi on of how to 

sti~ul ete enc guide the child so thet he she ll best call 
_ 51 

for end exercise his pose1 bili ties . 11
::. 

We shell be inter est ed, e s we l ook et eech met hod 

now empl oyed, in the economic e s well e s i n the stimulus 

rect or of t eaching Hebre,,· i n the Refo r m rel i g ious school . 

l. Gilenu l{,et hod 

Ac cording to Emenuel Gemoren, educa t ors should no 

lon~er t eech the nemes of t h e l etters of t he slphebet but 

rather should t each whole sentenc e s end phrases "beceuse 

the t i e how the norme_l hume.n eye sees - ---- that i s how 
52 

r eecin~ ie teught in our public schools t odey . 11 

An experiment by Fr·ofessor Getes of Columbie Univer

sity demonstreted t hat phonetic tea ching cree.ted me.ny difficult 

ies - --- especielly in thet it t ended to c oncentrete instr uct

i on un~uly on mi nor elements . On t he other hend , teeching 

for compr ehensi on raised t he diffi cult y t het e distinction of 

specific elements in new wo r ds \>:e,s not mede . 111'be most 

successful s r oup ·wes t he on e t het comb1nea. t he compr ehension 
5~ 

me terie l with phonetic drill. " Hence Dr. Gemor en a dopted 

these findin; s end for muleted them into his method of Hebr ew 

instruction which i s knovm es the Gilenu epproech . In 1t he 

pr esen t s non- li t urg i cel Hebr ew wor ds both es e whole end 

broken down into letters. He eleo t eaches t h e child the 

compr ehension of the pe rticule r words . 

Conc erning ~1lenu t he following criticism hes been 
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offered: "The 3-ilenu epproech to the teeching of Hebrew, 

to quote Dr . Gemoran, s eeks to follow the experiments mede 

in t he teaching of the ree.c ing of English by Professor ~etes 

o f Columbie University, i n which t he child i s teught to 

reed a whole pbrese ore whole s entence - the meeni ng of 

whi ch he understands - th·en follow this with phonetic drill. 

'Io fol low thi s theory in the t eecting of Hebrew would be 

feas ible only in Pal estine or in teeccin~ tbose who hed 

perha ps att ended e ,\';, .h'?, e Hebre\'1 nursery school. We 

~ust r emember t ~et before a child is teu~ht to reed Englieh 

h e he s been speaking the leng uege for ebout three yeers ; 

he is then teught to reed phrase s end sentence s for epprox

imetely l½ or 2 yeers before the phonetic breekdown is mecie. 

According t o the Gilenu e~proach, vocebulery i s teug ht one 

week , tb e reeding of t he \.,,Ord or phrase es e compl e t e unit 

the next week end its phonetic components t he fol l owir.g week . 

I n t he one dey e week school, teeching e chil6 to s peek end 

reed e foreign l e nguege e t the seme t i me i s el~ost impossi ble. 

Moreover the Gilenu method e1me to tee ch the meening of prayers 

a s en ou t growth of len'3ue5e study , \-1hich is i deel i n e Te l mud 

Toreh or any i ntensive Hebr ew school sJstem - not in our one 
54 

tey a - week system. " 

'I'he cri t i c i sm of t he 3-ilenu i-1e tho6 i s based on 3 

facto r~: 1) It is founded on experiments tesi~ned to teech 

English r ea di ng end not Hebrew r eeding ; 2) it fei l s to teke 

i nto account the difficulties of leerning multiple Hebrew 

skills , i.e. ree d ing , comprehension , meaning , end in e one 

day e week school; end 3 ) it does not meet the goel of most 
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Refor m r e ligious schools , namely to reed t he Hebrew prayers . 

2 . Rote Method 

Another wey in which educators cen stert on the 

t eaching of Hebrew with little children, Ge moren cleims , 
56 

is throush the rote method. "Here the teeching of little 

chilciren begins with concrete t hings , lively things, some

thing the.twill arouse their inter ests. While the t eeching 

of the Hebrew Fr eyer Book must necesserily be postponed to 

t he higher g redes , it is well to stimulete the feeling on the 

pert o f the chi lc.ren thet Hebrew will function in their ·live s 

by introducin~ them to some of the simplest end most important 

of t he Hebr ew responses i mmedietely. Thst is like the Sheme, 

t he En Keloh enu , t he Sabbat h end Henukeh blessings , end one 
5'6 

or two others which cen be t6ught lergely through song ~• 

While Gemoren aoes not ectue.lly stete t het the 

met hod \~bich h e is edvoce ting for young children is the rote 

method t h is is cleerly implied from th e above quotetion, 
is 

end this method/being employed by meny schools in some form . 

Certainl y t r.is met hod is economical ; however it 

coes not achi eve t~e prime ry goel of Hebrew i nstruction in 

Refor m templ es nemely, thet of reeding Hebrew preyers . In 

addition to t his , t he stimilus i s week , for in meny instencee 

no~sense eyll Pbles ere u sed e nd student interest, consequently 

dwind l es. 

3. Freyer Book Method 

Max Reichl e r agrees with Ge.morexi e.nd cle.ime t het 

the pri mer-y eim of Hebre'vi instruction must be to t eech for 

Frayer- Book understending . There must elso bee connection 
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between whet i s leerned end whet one experiences in deily life. 

"We do not, ho~iever , went our congregetions to r epeet, or 

sin~ words thf't convey no living messeg e . Hence our e.im 

in t eeching the rudiments of Hebrew should be to eneble our 

children , efter e few yeers of study, to reed Hebrew fluently, 

to know feirly well the gremmer end construction of s entences 

end to become fe.milier with the vocebulery of the most i ~port-
51 

ent parts of the Union Preyer Eook." 

Obviously, Reichler expects t oo much when he speaks 

of 115 r emme r end construction ," for t he time alloted in t he 

Refor m religious school does not per mit t his kin d of i nstruct

ion . 

However t he f irEt steges of h is methoa ie f easible . 

I t beg ins with t he vocebulery of the Union Preyer Book, , ha s the 

chilo essimi lete the words ena phreeee by a g ra6uel pr ocess 

enc. by c ontinuous r epetition . "The prey er book voce bule ry 

must continue to be the beckgrown of ever y l e sson. Home 

study must be i nsi s t ed on and t he des~ised mechenical r eeding 
5S 

i s absolutely essentiel." Reichler peys no heed to whe t 

he s e lreedy been mentioned in Chepter Two --- t he t is thet 

constant r epetition is t h e enemy of r ee l child interest end 

t he t t her e is en i nher en t disinter est in t his mateD1el. 

4. Combination of Rote end Freyer Study_ 

1he :2\.lcl id Av enue Templ e of Clevelend, Ohio, 

discover ed thet es i t introduced congregational r eeding end 

singing by the children, the inter est in Hebrew grew pro- 

portlonetely . Tl::i s perticul er templ e elso believ es thet 
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through e study of Hebrew t heir children come to i cientify 

themselves more fully with Jews ell over the world . This 
.. 

letter t hought is in line w~t h the f eeling of t hose educetors, 

both treditionel end Refor m, who hol d thet the study of 

Hebr ew definitely serves e s e culturel link enci bond•· Among 
i t 

Je•::s,. suggeste also thet t hrough the introduction of 

congregetionel r eeding end sing ing t her e is e kernel of 

truth i n the eta te::nent: "In every pha se of educe tion, pupil 

perticipeti on is t he most essent iel elemen t. Progr essive 

schools r ecogni ze more end more t het childr en l eern best 
59 

through experi encing ." 

Now let us look at the Hebrew curri cul um of t hi s 

Refor m templ e end observe their method of i nterest . For 

quite some t i me t hey hed utilized Reshith De.eth but to no 

eveil. The l et ters were teught but were not l eerned. The 

edmi nistretors of the school t her efore compl e t ely e l imineted 

the ~eshith Deeth ena.,,.evel oped a t echnique of t eeching Hebr ew 

which enabl ed t hem to build up en entirely new curriculum 

end e methodology besed upon the experi ence enl the needs 

of the children of the Templ e School. They used devises and 

3emes celculeted to meke the teeching of mechenicel reeding 

e pl ea sent activity for both teacher end pupils. 'The 

children first l ea rned the l et ters, follot1ed by vowels end 

t h en t hey were teue;ht e combinetion of bot h . "By the t ime 

our children reech t he confirmation gre.cie, " decleree the 

school ecministrator, "they are eble t o r ee d Hebrew fluently 
6D 

end their attitude to·werd Hebrew 1 s e. very heel thy one." 



38 

The children who ettendea t~1s school ~or nine 

yeers heve hea Hebrew instruction of about 150 hours ---
6.1 

the equivelent of about e year's work in the Telmud Tore.h. 

Coming one dey a week for Hebrew instruction the teeching of 

Hebrew with its gremmeticel constructions, esp s poken tongue, 

1s an i mposs i bility . "In our temple (Euclid Avenue Temple, ,, 
Cleveland, Ohio, ) 11 the ed."1'.linistretor continues , "where we 

have only 30 minutes in the primary department , end but 

50 or 60 minutes per week in the intermediate or junior 

high elesses for the study of Hebrew, we ce.n do l i ttle more 

t hen prepere the putil for ective end inte lligent pertic

epetion in the synegogue life ; t het is, g ive t o t he pupil 

the tool which will ene bl e him to reed end unders tend the 

significe nt Hebr e,·: prayers which e r e found in the Union 

Pre~r Book, es well es those blessings end prayers ~hich 

r ~l ete t o our f e stive.ls end ttose worde ~hich ere eseocieted 

with the symbols, customs , end ceremoni es of our Je,·,ish 
c.2 

r eligious life ." This mee.n s of course , that Hebrew preyers 

end not the Hebrew lenguage is teught . 

Tb@ Hebr ev: curriculum of t t is Reform Temf:le is es 

f ollows : In t he first g rede the children leern by rote the 

oXt end t he phrese,>e,N /J) ;)13 ,>')J)\; they er e e.l so teu~bt 

the bl essingspver th~ cendles , wine , end breed . I n eddition 

to t t i s they, of cours e , l eer n the trensletion of ell the 

pre.yers which t hey ere teul3ht. In the second 5rede they 

review t h e pr evious yeers I s work end leern 5) J.h eJ l)J(. 

The t eecbers of Hebrew teke into eccount the forg etting f-ector 



of t he summer vacation end provide ampl e r evi ew before 

ett empting enyt h ing new. In t he third ~re.de they l eern 

some o f t he short response s such e s,i'") 1' )I;) n )l/c IJ1?1 

7~/ f)\f"6\ f"')7'",) 11 rf)~ end ·('\'JI,'' ; in addition 

they a.r e teugh t t he hymn tJ'i.>\fc:> J'/c ; ell of tr.is i s l earned 

by r o t e e.nd .,,.,1 thou t t h e eid of e. Hebr ew t i;xtbook . 

When the children r eech t he f our th grede they 

er e firs t g iven e He brew textbook . Th ere t hey b eg ~n to 

l eern J) ri>ICI end complete i~R1U~ edcH tionel r esponses 

i n t he fifth g rede . 

Eech y eer eft er edequa t e review · somet h i ng new 

is edcec. . ' "In t he s i xth g rede ," the edm1nstre tor tells us, 

" t hey l eern r es ponses end t he Sebbeth hymn , r.:::>'\"r Pl~~----

in t h e seven t h grede t he Q,J',Jl of Yorn Tov end She bbos ls 

l eerned end i n the e i g hth gre.de the o) 1 '1'T i s teu3bt end 

lee r ned , in eddition to the bl essings f or t he Tor e.h r eadi ng . 

By t he nint h g r ede the chi ldr€n ere equ i pped t o read from 
/\ ,,6 3 

riebr ew scripture end they e lso l earn J 1'~ ;,H ena-,.,.:> Ut,Jlcl• 

Th e studen t begin s to acquire the rudiments of 

r eeding Hebrew print i n t he f ourth grade. From the fourth 

through the nin t h ~r ede s , t her e ere six menuels , prepered 

by the steff, which t h e s tudents use in their work . In 

each menuel e r e founc en explenetion of the Hebrew prayer, 

t hen t he prayer i s fo llowed by e Hebrew end English voc

ebul e r y liet . Fi nelly , pr ovi s ion i s mede fore s eri e s of 

drills . While t he s tudent doe s not l earn how to write Hebrew, 

h e does l ee rn how to stick print. it . 



"Whenever e pupil i s required t o fill in a missing 

Hebrew word," th e a drr:i ni s tretor of the school exp l ains , 

"he u ses stick printing . Occesi onelly exercises r equire 

the t mi ssing l etters be f i l l ed in . 'Ihis is not f or the 

purpose of str e ssi ng spalling i n the study of e l anguag e 

but en added d evice to h e l p recall significent words end 

to hel p the pupil r ecognize the r oot derivati on of many 

word.s which r eappear in the 11 turgy 
64 

~1'i) J)~y',) t'l.1pN." 

} } Th
1

e t ext! whi ch ere used 

such e s (27 p wi th f orms 

in t his school are : 

He Shear end the Hebrew Preyer Study which was prepa r ed 

by t heir staff . ~ilenu end ~e s ith Dea t h ere not used. 

I t i s unfortunate that the Euclid Avenue Templ e 

di d not r e spond t o the exemi netion questionna i re s ent to 

t heir pupils so tha t en objective eve luetion of the met hod 

could be mede . On the surface t h is met hod s eems to hav e 

t he advant ag e of meeting th E> goals of teech i n~ ::ebr ew in 

e Refo r m r eligi ous school i n en econo~1c wey . 

5. Res1th De e t h end Similar Met hods 

Numerous t emples with the one ciey e -\o1eek schools 

use the Resit h Deeth or similar met hods based upon Res1th 

Leeth , He - Sefer end others . Thie l e t!-.e method \o:h1ch attempts 

t o t each Hebrev: r eedin3 by t he indiviciuel l etter end vowel 

epproe ch and employs no compr ehension or meaning or words. 

'I'here a r e r eel di fficulties with the use of Resith 

Deeth ; first end foremost the work i E presented in e dry end 

t edious menn er . Th e En~lish ee;uivelent to e letter or vowel 



appears only onc e end unl ess t he child learns it perfectly 

the ve ry first time , b e n:ust s ea rch for t ile pl acei wher e t he 

pert1culer letter or vowel f irst eppeered. In HeL Sefer no 

English equive l ent i s ~i ven for th e vo,, els end i f' t he child 

does not r epeat often enough, the l ea r ning proce~1s is 

immeesureebly hindr eci . In further criticism it mu s t be 

stated thet in t h i s method there i s not enough r Hge.rd g iven 

to r epe t i tion, difficulty of l etters end vowels , over- l eerning , 

ena f orgetfulness . 'I'he i ndi vi duel ebili t y of chjLldr en i s 

pessed over end the group is t her efore t he prime conc ern . 

The v ery vitel element o f child motivation i s eleo compl etely 

lecking i n tnese t exts. The ''Let' s Ree d. Hebr ew' by Lil lien 

Koch i s somewhat better e met hod for children in ~rede s two 

through four . It provides e dequete motive t ion f or the chi ld

r en end e t the seme t i me gives ampl e drill work. It cen be 

successful when used over p two yee r period end 1!:!ugrnented 

by home study end r evi ew . · The children heve t he opportunity 

to color end cut out Hebr ew l etters t hu s providi ir:ig f or 

pl ee sureble motor ac tivity . 

I n "He - Shee r " whi ch us es t he device of j~emes for 

drill work , e sim i ler degr ee o f success cen be ec hieved 

frovided the teacher end the ti~e are a dequate . 

6 . One Bond ~ethod 

Abrehem N. Frenzbleu o.eveloped whe t he cells t he 

"6oe-B:md ¥.iet hod" because es he put it,the follo •ing criterie 

fore sound method of t ee ch ing Hebr ew did not ex~st : 

"First end foremost, whil e the child is l earning 
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t h em, he shoul d never be in doubt es t o the correct sound 

of the l etter s or vowels he is trying to learn . This cri t 

erion must epply whether or not the t eecher is present. 

"The second cruciel criterion is that ea.ch indi vi d~ 

uel child be g i ven exectly the amount of dr i ll necessary 

f or him to stemp in or to overlearn eech element ta ught . 

The met hod must ad just bot h t o the learnins rete of each 

child end t o the inherent diff icul ty of each element . 

"The t hird c riteri on is tha t the met h od provide 

fo r not ~us t e f E\•; combinetions o f letters end vowels , but 

for ell pos sible combi nations whi ch may be encounter ed by 

t he child. It mu s t also per mi t enough r e peti tion s t o in sure 

l earning . 

"Fourthly, e setisfe.c tory m,;thod should be self

correcti ng . Errors , whether meoe in cless or e t home , 

should be i mmediately a pparent end promptly correctable . 

"----- t he met hod should be ett rective to child

r ent and shoul d heve es much of the esp ect of ple y in it 

e s ~ossible . Eowever, t he pley should be intrinsic to the 

lea rning , not eo extraneous suger-coetin3 wl: ich contribute s 
65 

noth i ng pede~og ice lly. " 

In essence t he On e- Bond Met hod consists of 

" pr es enting t he 1-iebrew symbol end i ts En$lish meening e.lone . 

Tte sound of the wor d 1s not p r esented . The child is not 

ebl e to pronounce it because he does not know whe t t he word 

sounds like . He i s not esked to r eed it or to wri t e it in 

script. He merely l ea rns to recognize t he word for what 



it meens , nothing else . However, heving only t his one 1 bond 

to leern insteed of five or six , or even three , t he child 
66 

moves eheed ra pidly ecc;uiring more end mor e words ." 

This On e Bond Method i s so constructed so es to be 

in complete harmony with the psychological princi ple estab

lished earlier , ne~ely tbet a child will leern end comprehend 

more eesily when presented with one si~pl e teak t hen when 

presented withe complex of more tben one tesk . However 

t h i s method conflicts witt t he pri mary r elig i ous school 

obj ec tive, thet o~ preyer r ee ding . 

I n addition to t h i s difficulty there is also the 

metter of ectuel reeding . Nowhere in this method i s there 

e techni que for actua lly l earning how to r eed . As a metter 

of feet there ie es y et no evidence ps to the effectiveness 

of t t i s met hod or th~ ecbievement of the pur poses for which 

Frenzblau des i gned it . 

D. Summery 

I t hes been sesn thet the Reform Religious Schools ' 

:·reme of reference for Hebrew Leeching includes special 

teachers, who ere engaged because the reguler i nstructor s 

ere defici ent in kno'.-1l edge of Hebrew; the t the everege 

weekly amount of time i s 48 minutes end t het most of the 

EPbre~ t eechin5 is done between g r ades four end eight . 

The eims ere primarily concerned with teaching 

Hebrew so thet the student cen per-ticipete in the r elig ious 

worship services . I n addition to t his some Reform congreg

ations heve ~pressed e desire to establish more positive 

ettitudss toward Hebrew and gree t er de~r ee of Hebrew com-



pr ehen s i on . 

In t his chepter on "Generel Met hods of Teech lng 

Hebrew in Reform Relig ious Schools" 1t hes been observed 

thet the methods utilized very considerably . A~ong t hese 

used ere the rote-method,the G1lenu Method, Rote end Preyer 

Study 1,1et hod , Resi t h Death e..nd similer met hods, One- Bond 

i,;ethod, l'nd Preyer Eook Method. 



Cha pter V 

AN £vALUATI ON OF HEBREW I NSTRUCTION 

I N THE REFORll. RELI$I OCS SCHOOL 

A. Procedure 
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Hevin~ oetermined the fects connected with the 

t ee ch in~ of 1-iebr e\•· in the Reform r eli31ous schools es ,-:ell 

P S t he va r i ous t exts end methods employ ed we turn now to 

en e ve l uetion of t h~ effec tivenese of t h i s Eebre~ instruct

i on . To de t er ~ine t his en exeminet1on wee pr epered end 

f 1s tr1buted t o the 195 con5regetions who pertici peted 1n 

the preliminery postel cerd a uestionne1re enc in61ceted 

t h~ir willin~ne ss t o cooperete in the tes tin~ of t t eir 

pupils 1 Hebre~ echieveme~t . 

The methods ,-•hi ch wer e e:nploy ed ~o determine t he 

pupils ' de~r ee of echieve~ent in Hebre~ ~ere : 

1) exe:nint> tion 

: es t o be 5i ven t o tt~ 1, st 3 rede i n which Hebr5w wes t eu5tt, 

i n ore.er t o obtein the meesure of meximum P.chiev e:n~nt . 

2) t 'he exe::i

ineticn consisted o f two !llt> j or perts , desii:-ned to test. the 

abili t y o f children t o ree d end /or trenslrte l i turgicel 

Eebr e~ End t o test t he Ebili ty of children to reed end /or 

t ~enEle te !enerel Hebrew. 

3 ) to judge 

reec.ins ebility , it ,..:es deemec.. ecivlssble to per;n1 t the child 

to trensl1 t en te i n to English. ( It we s understood t r.e: t i n 

s corin~ ~~e ~le.est let i tude ~culd be ~1ven 1n the trens-

1!. terr 1 j en suppli r->6 by t he pupil . ) 



The fo l lowing letter end questi onnaire we.s 

distribu ted: 

HEBREW UNION COLLEGE 

Clifton Avenue 
Cincinneti 20, Ohi o 

October 29 , 1952 

Deer Re.bbl : 
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I want you to know bow much I e pprecieted your 
r eply on the questionneire on th e teec?:ing of Hebr ew ,..rh1ch 
I sent you lest Spring . 

Age in I em celling upon your helpfulness in esking 
t he teacher of t he confirmeti on cless of your r eli gioue school, 
if it recei ves Hebrew instruction, or the teecher of the n ext 
hi'3hest ~rsde before confi rinption which r ecei ves Hebrew 
instruction , to edmi n i eter e brief t est . This test is divided 
i n t o the fo l lowing 

A) Hebrew Prayerbook Reeding 
B) Pr egerbook Tre nsle tion 
C) General Hebrew Reeding 
D) 1enere.l Hebr ew Tren sletion 

Will you pleese s el ect es the test for your children 
t hose secti ons which cover t he type of Hebr ew instruction the 
pupils he ve been receiving . For exempl e , if the children heve 
been r ecei '11ns Hebre ~•: instruction i n Preyerbook Hebrew plee se 
sel ect perts A e nd/or B. I f they heve been r eceiving i nstruct
i on in ~enerel Hebr ew pl eese select perts C end/ or D. 

I do hope thet I mey count upon your kind cooperetion, 
since t he informetion from t h i s test is needed to supply 
i ~portant dete.11s for my rebbinice. l thesis , A Criticel Eve.luetion 
of Cur~ent Methods of Teec~in5 Hebre~ Reedin~ i n the Refor m 
Religious School. 

Mey I esk your prompt cooperation end I shell be 
5reteful to you if you \,;oul d r eturn the complet ed test to 
me in t he encl osed sel f - eddr essed envelope . 

I r emain 
With sincer est s retitute end kindest wishes, 

Cord ially yours, 

Phil more Ber ger 
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Instructions to the Teecher 

Here is e test of ability ,-·hich you ere kindly 
esked to e.d~inister . I t should be 5 iven to the pupils in 
the conf irmation cless, if they r ecei ve Hebre\o1 instruction; 
i f they do not, i t should be 5iven to the highest g r ede below 
the c6n f irmetion yeer in which the pupile receive instruction 
in He bre\-:. 

Plee se follow these g en eral directions : 

1 ) The pupil is tot.eke only those pa rts of the 
test which cover t he type of Hebrew i nstruction he hes 
r ec ei ved in the r eligious school: e) i f he hes been teu~bt 
only to r ee d f r om the prayer book he i s to teke t he A part 
of t he test ; b) i f he hes been te.ught t o r eed end translate 
the prayerbook he is to teke t he A enc B sections of the 
test ; c) i f he hes stud i ed general Hebr ew r eeding he is to 
te ke the C pert ; end if be bes s tudied genere.l Hebrew r eeding 
with trensletion he i s to take t he C end D perts. 

section . 
allowed . 

2 ) Do not ellow the class more t hen 20 minutes per 
If t wo sections ar e g i ven t hen 4 0 mi nutes should be 

3) Do not score these t est s; lnsteed please return 
th~m ln t he sel f - addressed envelope to Mr. Fhllmor e Ber ~er 
c/o Hebr ew Union Col le3e , CincinnPti 20 , Ohio . 

4) Pleese fill out end ettech t he followin3 with 
t h e r eturned t e s t s : 

School 

SactiooE of test a d.m i nistered 

Teecher ' s NEme 

City 

Grede ---- -
Pleese check the nemes of th e followi ng books used in connection 
with Hebr ew study in the relig ious school : 

l. He Sheer 
--2. ne Sefer 
--3 . Let ' s Reed Hebrew 

4 . Reshis Dass 
__ 5. Gilenu 

6. Pray erbook Study 
7. Union Preyer bo~k 

List eny others: 



A Messege to the Students Takin~ Thi s Test 

This i s e t est of your a bility to read or translate 

Hebr e,,, e.nd it is bein~ g iven to Reform Religious School pupils 

ell over the country. It is pert of e study which is being 

mede of the various met hods of t eeching Hebrew. 

In no way will the r esults of this t est. effect 

your 1ndiv1duel school work or g rade, so you do not have to 

s i gn your neme on the peper . 

Your cooperetion i s greetly e.pprecietea. 

Sincerely yours, 

Fh1lmor e Berger 
Hebrew Union College-Jewish 
In stitute of Relig ion 
Cincinnet1, Ohio 
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SECTION A 

Hebre~ Pfa7e~book Reading 

Instruction to the ,reil: Below ie a Hebrew prayer taken from th~ 
Union Prayerbook. eaae write out in English in the epacee 
provided below each Hebrew word the way the Hebrew sounds . Do not 
worry about spelling. 

;-. - ··-----------------· ---- . ·- .. 
Example: ~,~o;; 'T~ ~ .f J'13 

,. • - • I ~ 
In English it aounda like: ffrµ 1 ~ {j41;,.,;_ iAI /!,WtftL, 

I. .. .. . . . ... ◄.- ----------- - - --· -

r' '~i . . 
'1::>n 1:l\ f 1 ,, : - . . . 

' 

lcrl r29~ 

~~ ., .~t1\.Htl 1\31n 
T -• •-• 

~·::,n nJl.i 1 .C'JIC .. ' . 
• 

.c:n' JJ 
I• l I : 

' 
'JJ~ riSKl 

•' ♦ • T\! . 

SECTION B 

Prazerbook Translation 

,,,1~ ,. ~Kil 
• • -r 

:.'ion 
''f -; 

~Ohl ,, 

t\'XH .. ' .nl~ -r 

.ro~:1 ~-·-' • • 
. . -

Instruction to the pupil: Thia is to eee how well you can translate 
Hebrew prayers. Pieaae translate into English the following Hebrew 
prayers. Do it word by word 1n the apacea provided beneath the 
Hebrew words . · 

I inK '' -4 Jil~U '' ~Kitr ~ 

L 
-r. ....... ..., : . . ···~ . w ~ ~Q'M, ~,~ i),,l1 kri -tA-*t rul - -

• C' ~t~:a rr.i):r'D (I ~,·~:a ,·:nu la)) '0 
,, 

1 '' . T ,- I 
& ,. : ' "T 1"' T • .. - . . . 

oK'ID rtv nSnn KilJ 
t I t•• ' . T . I 

,1,1 ,. ---- ---- -------



SECTION C 
General Hebrew Read1ng 

50 

Instruction to the Pff11: Th1a 1a to see how well you can read 
Hebrew . Read the to owing sentences and write out in Bngliah 
in the apaoe1_,p1'0'tided b•low the Hebrew words, the way the 
Hebrew sounds. 

?_;i '" . . . . . 

.. 

... lbrailj)li: -- -- · ·- - · · · · · -· · · 

t ~J i;:110 
ii& •4Q/I\L i.,,4i,."L,;v 

... ·- - -- - -- -· -·--·- .. -· ·-

I~ Jlun ,;(;~· :It? mtlh~ 
-: : . T,- ' .. : 

' - -- -4. J - ... _. .t - ·-----..!.-. ... -. . ,,, sioh~ .iND J1i0 '?~ .. . . • .. . ·: ' • 

-·-- -- --- . ---·- . --· ---------.. 

- . ---- · 

n'~ :ioh, ~~n (a ··- ,, T~ 

--·--· - ----- - -- --
,~,.n :rroht lQ\R ... ,, .. ' .. ' T'T . . 
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SECTION D 

General Hebrew 'Translat1on 

Instruction to the pupil: franslate into English the 
following three sets ot sentences: 

Exa~11• 1:il11l N:.N - -- - ] 
'~• .... . T -

s;,eak1 DI 1 n.._the ge.rde"l. ___ .... ___ Patber .. ia 

t J :1, bn :;t't~i ~t; rnoh~ n,~, n 
•: ... : ~• .. • TT •:•: T :-...,. 

(1 

.~k~ ~1D .. ~~ 1~~ :i~\~ J~~ 
• 

1) English translat1cn: 

.,t\~ nl~ t 3~ n,~:: il :'"1Dh, ~·, t~it (2 ,- : -- --r : -- .. I T 
' 

• mo~~ 
. 

11.{0 iH~ N': n t ,~ n··,, r n o .l I t ~ ' 
2) • • T ' .. , ' 91" 'T English transl'at1on: · .. 

1,;~ i1 :wit' n•~ : io,~~ :l~n (a .... - . ' •'r .. TT 

,~aq n' J::i "iv'\' ' l~·• n :mo,~ t~~n 
3) English -"' t1'arta1 t1on :" ~ '' .• •: •••• ,. ~,. . . ' 
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Of t he 195 s ets of t ests s ent, only 21 r eligious 

school s completed end r eturned t heir sets, totelin3 193 

indi vidue l tests . In e.ddi tion t hirty congreg e.tions sent 

l etters i nd1cet 1ng t het t h ey wer e unable to edminieter t he 

exem1ne t1on beceuee es one eCIDinistre.tor put i t " I hav e 

t o honestly con f ess t het I don ' t t hink t het any of t he 

young sters in our school cen even get t o first. be.se with 

any of t he c;ues tione ." 

The following i s but on e of t he meny l e tters 

r eceived from r Eligi ous school a dministra t ors i ndicating 

ine c111ty t o t eke the exe~inetion: 

Dear ~-ir. Berger: 

I em sorry, but I E' ID not goin3 to be 
e bl e t o cooperete with you on your latest 
questionneire on the teeching of Hebr ew. 

Unfortunately, Hebrew i s one of the 
::ne j or curre:1 t weaknesses of our r el1;~1ous 
school . We e r e t r yi ~g to work out a s e. t is
f ectory curriculum beceus& ~e have f cunl 
none e l s e\-:hPr e . 

Our pr&sent confir rreti on clese te kes 
no ~ebr ev:. 

Hebrew, e.t present , enc. for t he f irst 
ti~e, i s bein~ taught onl y i n our gr edes 
VI, VII, enc vIII. 

My cordial g reetings to you. 

Sincerely, 
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In scoring the exemination the fol l owing key 

was establis~ad : 

Section A consi sts of Hebrew prayer . Pupil i s to 

trens literete into English i~ t he spac es ~roviced benee th 

eech '\':o re. . 

prey er 

Errors 

Errors 

Errors 

Section B 

1 5 

6 - 1 2 = F ( Fair) 

13 - cl= P (Poor) 

consi sts of trensleting 

into Eng lish. 

Errors 1 - 6 - G 

Errore 7 - 12 = F 

Errors 13 - 20 = p 

Hebr ew 

Section C consists of g eneral Hebr e\'1 . Pupil 

is to trensliterate into Engli sh . 

Errors 

Errors 

Errors 

1 - 10 - G 

11 - 24 = F 

25 - 36 = P 

Section D contains 3 set s of Hebrew sentences to 

t renslete into English . 

1 set wrong . G 

2 sets wrong: F 

3 sets wrong = P 

I t i s evioent from t his key t het wherever possi ble 

consi cerabl e l eni ency in scoring wes shown . Moreover in 

questions of trensli teretion , the student was al~eys 



given the benefit of the doubt . 

The f inding s of the examination ere to be seen 

from the following cherts : 
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~ - Sum~erv of Results - ----

Of the 21 con:r e;P i cns ~ho pe r t i ci r r tec. in t t is 

sur·:-2y e "l i but t"·o t ook the A }:E rt o:' t he e xe: .. i nFtlon , 

cor.fi r min5 tr. e fEct tr.pt i1ecr e \, is pr eco.ri ns n tly tEu5ht 

ir. Reform r eli! i ous sc~ools ~or t he litur~ic pl r urpose s . 

It e:n>ears tr.et , proport1onEt 0 ly , net too raeny 

cons rege tions t eech the tre nsletion of Prayers . Seven 

to s iscover t h e ~u pil ' s ecil i t y i n tren s le tlon o f p rey e r 

took Eebr ew. Only 24% of these pu pils , ho,..ever, w0 r e 

ebl-=- to e1:tpin e "3- '' stetu~ i :-i tr.iE r ea: prd. . 

~ourteen of the totfl 1 nutrue1· o f con3rege t l ons 

thet r e spon6e6 e~ploy s pecial teacher s ~ 10 ~o f ro~ clEss 

to cle s s , i n structin~ the ct ilt ren i n Hebre~ . Fro~ thP 

finE: r esul s es indice sd o:-i t he chert ( ~p ) it eppeers 

t h F t t:1ese c on:r r e~E tion s sno,,· s o.Le €"&ins ove r thos '= us e 

r e:-uler c le ssroow teechers for Hebr P.w i nst.ru e t ion . 

Thus t:1e 14 con5 r egeti ons employing s pecial 

Ee:.re·.-1 teecr.er s sho,-;ed an aver e.~e of 3E~ "3" students , 

\•:1-' 11 e the r s s t s :1owed en eve re:-= of 25% 111 " studen ts i n 

~c. A pe1· of the exe:ni nl:'tion (c.es1~n €d to t est. fo r 

litur~ice l r ee61 n£ ebility ) . 

'I'hi s resul t , ho~•·ever , sh ould be qual l f i ed by 

th 0 f~ct t ~et 18 of t~e 30 co~:;r r :etions ":ho r i=plied t het 

t h~ir child r en wer e not pr 0 pe r ed to tEk~ eny portion of 

------------------



58 

Of these l E con!regeti ons 15 even heve edditionel ~eek

dey Hebrew sessions. 

There does not seem to be eny constent r eletion

ship be tween the size of t he con3re3etion end. the eff ect

iven ess of 1 te Hebre\•· instruction . Trms in some instances 

it er'peers t~ct the lerger the con3regetion the ~corer 

thP. r esults enc vice versa. But on the whole the s:neller 

con~regetions show e better proportion of r esults . Thus 

takin~ the A section of th e exeminetion is 2e% while the 

everpse of 11,., II 
.J stuc~nts for t te oth0 r con:rP!Ptions is 

Perha ps the most pleueible reeson for t h is i s 

thet in lP!' _e con~rege ti0ns with correspondin~ly ler:e 

rcl i :ious sc~ools t he chi ld. ~ill of necessity r eceive 

littl~ or no incividuPl attention . 

i~er e does not eppeer to be eny eppr~cieble 

d1~ference in r esults bet·.;een t ~ose s~:'!.c~ls •:1~i ch be::in 

~etreY inFtructi on prior to :rr6e 4 end t ~ose thP stert 

Pebrew with his : rrd~ . T~0 p0 rc enteges of 34~ e pree r 

fo r bot h zroups . Thus 1 t \•:oul6 e1 pe:er ttet tr.er e is no 

edvente~e to be c:eined by be?: i nnin~ t he study of Hebret, 

0 e rly, t~erees t here ~1:ht conceivebl y b 0 some maturity 

edve ntege i f Hebr@\·.1 i s ; ostponed until later . 

Nor i s t ter e much difference in the results of 

ell schools heving ~ore t hen 5 y~ers of Hebre~ instruction 
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es compered with t ho se he vin3 4 or 5 y eErs of i nstruc tion . 

Actuelly the letter ~ roup shows e somewbet h i gh t er perc entag e 

of 40% eF compered to 32% fo r the forreer . 

In con5 r ~getione •.-1h€r e Hebrsv• is voluntery th e 

children s eem to do coneiderebly better t t en in t hose 

which heve !iebre"' on e co::ipulsory besi s . Th"' !'i3ures show 

t he t the e vere '3:e of "J " stuc.ents , tekin the A s ection , 

i n voluntary schools i s SE% while in schools wher e nebre,·: 

is comtulPory t he evere~e is 28%. Thi s en i nc.ice tion, 

it s eem s , of th 0 feet t het w~er e ther e is s e l ecti vity 

be set on some dei r ee of ~r eater abili t y t he f inel r esults 

t~nd t o be hi5h er . 

A s one peruse s the chert it is eesily seen t het 

t he elms of n°br ew i nstruc tion by end lerge ere not b e i ng 

fulfilled . Thus fo r exE> mpl e , of the 19 con :- re::etions who 

t ook t he A per of t he exe-:ri nrtion, the everPg e of "J " 

students is 36%. Thi F feet , co~bin ed with the 30 lPt ers 

v~ich irdiceted the inebili ty of t he pupils to teka the 

exe~in?tio~ , presents a picture of fer l ese echievernen t in 

f ebre~ i nstruction i n Refer~ r ~li! ious schools t~en t te 

f 0 rcente.ze e bov e \•'ould indicete . 

From t he r e sults obtained it 1s i nteresti ng to note 

ttet t hose congregeticns whi ch c onduct edditionel week dey 

clE fle es in Hebre•.-: instruction show en 'iven lower percentege 

of 113 11 students t han t he generel ever e ~e (11 ~ercent) . 

Summerizing th js we d iscover the followi n3 on t he 

positive s i de : 1) t het wher e s~Pl l congr e~etions with 
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epperently smeller clesses exist and wher e conceivably , 

i neivi due lized instruction c e n be 3 iven , the resul ts tene 

to b e ~ett e r; 2) that ,,·here sp9ciel Heb re\•: t etch eirs ere 

employed , Hebrew i s teu5ht mor e e ffectively ; 3) that 

,-·l'ler e t he stuoy of Eebre·: i ~ volunte ry the r esults t end 

to be bette r t ten td:er e it 1 s compu 1 Qory . 

On t h e n ege tiv e s ide we see thet 1 ) there 1 s no 

corr e l e tion of e f f i:;cti veness in r esults ei ther w:L th the 

e:s et ,-:h i ch Hebre\·' in s truction 1° b ~3un or with the 

!1umber of y ~ers aurin~ wh i ch it i s teu~ht ; c) th e.t there 1 s 

no corr elation between extre Hebrew clesEe s e nd ech i evcment; 

3) ~Et t ~e sc..-:-.itted ei:ns of H€br e \· instruction in Refo r m 

rel i sious schocls Pre bein~ e tteineo only to Ev e ry li~ited 

de! r ee . Actuelly l e ss t ~en e quarter of t ~e pupil s ere 

1 c p r-nin:: simply t o r eeC: 11 turgicel Hebre w. 
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Chapter V'I 

SUMVJARY A~"P. G_ENERAL OE_SERYAT_l9N_S 

We Rre now in e position to summarize t he f ind

i nt"S of the t ee chin5 of 1-iebrew especiel ly es it conc~rns 

th@ Refo r m r eli g ious school . This study he~ considered 

the followin! eress : 1) t hP g eneral ~sycholo~ icel fectors 

of t hP l eerning of e foreign len~ues e ; 2) the s enerp,l methods 

of eechin H.,.br ew in non-Rs f or m e~enci e s ; 3) the ! enerel 

~ethoc r f teect i!'l: HFbr e•:· in :{"!form con::- r€5etions Enc. 

4) t he ~resent- cey situation enc echieve~ent of ~e for m 

!":e br et·· instruction es r €veeled by qu <?stionneire eno. 

exe :11 i ne tion . 

From tte eree of t he 3ene r@l pey cholo~y of 

l ;:ern j nc- of e f orei !!n len~ue ::;e we observe thet provi eion 

f or r eee i n ~ reedin ess i s e veluebl e eia t o t he ectuel 

repain~ o f e foreiun len~ue s e . In orth er ~ords e chi ld 

s~oulc. b~ conce; tuelly pr e~ered fo r th 0 ~Ped i ns process . 

~e obs er ve al so t~at , because of compl ex f~ysiolo~i ctl 

enc ~sychol o: icel proc Pss ee , r eedin ~ should be c eleyed 

unt i l t h~ child is suff' i ci 0 ntly me ture enou~h to at temr•t 

i s the conclusion t hat e child should f i r st master t h e 

vernecule r bef or e ette~r ti!'l~ the stu~y of e for ci :n 

Fro n th e erse of the ~enere l ~c thoae of t@eching 
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Hebr ev: in non- Reform e.!3 enci e s we note t he t th e fre me 

of refer ence of these non- Reform E:.~encies is considerebly 

c i ~ferent f rom t~et of Reforffi cons rege tions . xrofessionel 

Epbrev: t eecter s instruct pupils in t.he Hebrew lengue~e for 

eeverel hours e wee~ En~ over e period of t~o or three yeers . 

The methods i nvestigea were 1) l vrit-b ' -Ivri t; 

2) Ne. ture 1 end Re:E-cin: I-·ethod; 3) Speci f ic Pre.ctice and 

4) Joel Method . Judging by t he co:n~ents of ec.ucetors 

in the fi el d end espec ielly t hose of Wi ll iam Cho~sky we 

ca n conclude t ha t the amount of 0 uccess e ch ieved by eny 

of thes e methoc.s is rather :nee3er. 

In the eree deelin~ with t he 3 enerel methocis of 

tc.ec:1in~ Hebrew in Reform rel i g i ou s schools we note thet 

t.he freme o~ r ~fe r ence includes : g r eeter limi t etion of 

Li~e ; ~ener elly one dey evereze of l ~ss t he n en hour; 

s pcciel ~~tr ev t e r cher s end e pe thetlc ettitude towe rd ~ebrev 

inst ruction . 



63 

B. Observations 

On the bpsis of t ~e investi etion of t he ectuel 

: reser. t cey t ~e c~i ng of Hebrew in th-=- rteform r elig ious 

sctool ~e no t ed the follo,·:ing: 

1 . Aims 

• 

We heve seen thet t he eim of Refor m congregetions 

is essenti ~lly t he t o f t he non - Reform e ~encie s , nemely , 

t he teechin7 of hebrev ~or litur~icel pur ~os e s . However 

~e ~ust recognize thEt non- Refor m a~encies frequently i nclude 

s fee kin~ , vriting , end co~pr ehension . Our f i nd1n~s heve 

sr.o,··n tr_et wi t h i n the Refor a: move:nent t ;- e r e hes l:-een l itt le 

e~fort t o exrend the eims beyond t he t of liturs icsl pur poses . 

2 . Atteinment of Results 

t e hpve discovered t t e t despi t e t he sterp 11~1t

e ti ,...n of e i m, Heorew instruction wi t hi!1 t he Ref or m school 

~ ?S n~ t succeded i n e ccomplishlns its prime r y pur pos e . 

Ther e e ~~eprs t o be l itt l e r ele tionsh l ~ bet v·een 

r e sults e no the t exts usec. or the en1oun t of ti:ne devo t.@d 

t c t~e stu6y of Hebre~ . Somewhe t ~ore sl5nificent f ~c t ors 

i ri the tracr.in:: of P.ecre·. i s tl:~ re tin:: of pu~il s t o teecher 

enc tt e e~;: loyment o f t eFcter s for ::ebr-=-:·· i nstruction . 

Llke,•ise it is seen tr et cr_i l dr en ,-:ho stuc.y P.ebre,,• on e 

volu~tery tesi s do tetter t t en chil6r en who s tudy Hecrew 

t ee use i t l s co~pul s ory . 

3 . Y.ettod 

Ther: i s nc ind1ce tion the t any s pec ific met hod 

produces better r esults . We he ve seen th,t t here 1s e 
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need for new ~ethods enc. ne~ t echniques . These methods 

should Ello~ for 3reeter i ndividuel instruction end t e ke 

i nto consideret. i on the i nht=rent di s interest v:hi ch childr en 

o~ten s ho~ towerd preyer- book Hebr e~ . 

4. De~ree t o ~hlch He~r ev_i ~~eins 
'l'eu~r-_t 

The overv:hel.:-:i ng majority of con.z r e~e tions 1 s tee cb

ins ~ebrev on e co~pulscry beeis for en ever ege of 4$ ~inutes 

f". e r v:eek . A rr inori t y c f con~r ege tlons co.1ducts e ;: tr~ 

-- l el_ . 

5 . Text s 

ce-ree r~count for our f e llurc ln t t i e f i ~lc since such 

t ex t s/hold no sustpiriin~ inter est foe chllc.ren . Ct:1er 

tex":.s bt·.:. 1 t on :1 ur~ice 1 r eer: i~.: enc. trenslF t i on .ney 

like,-·1s~ not ts suf:'iclently s:.l r.ulet l n:- to chilf.re!l since 

lit'Jr~icel ::.e t eriEl by its very neture l s not inheren t ly 

-3XC i tin;: ■ 

Appprently t here ere rectors et work i n the ~et t e r 

of t eec:1in<l P.ebr e .,: i n the: ~e e, r m r cli :rlous sc~ool \\: icr. 

ti:e End teFchers; nFxel y , th~ 3enerel t ons o~ the reli ?ious 

school ene r eleted e ~encles (ste:16erds ! r eoue ntly ere not 

.r,ein teinec ,,lth l n t h e scho: l e:16 conse u en tl:• c 1 lldreo 

ere i nclined not to t , ke t he work seriously ; t he homP 

s n~iron~ent 1 s o!ten not cc oduci Je t o r eli:ious study ; 
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then too , leek of c ongr egeti onal use of Hebr ew mak es t he 

leernin; end r etention of Hebrsw ell the more d i fficult ) . 

It woul d be u seful i ndeed to i ~u~sti ~ete the eff ~ct of 

these rec t ors upon the i nstr uction of Heorew i n t he Refer ~ 

r 0 li31ous school. 

c . ~eco~detJ:ons 

On t he basi s of thi s s t udy i t woul d e ppeer thet 

the most eff 0 ctive wey of t eec~in~ ~ebr ev i n Refor m r eli ~ious 

sc~:>f'l 0 '.'')Uld inc l ude t h~ follc, \-;i n3 : 

1 ) I mplementetion of 

t~e f indi n~s of ~sychol o5y i n c onnection with the l eer~i n3 

o~ e forei gn l pngue ~e ; ne mely , thet r eeQi n5 r cedin Ess be 

~ro ~ided ~or in t he eerlier gredes end ttet ectue l r esdi n5 

instruction ~e postponed until e leter ~rete w~en t~e child 

!-.es elree ciy .11P e t e r e6. t he mecheni cs o! tne reeding of t !'le 

verneculP r- . 

2) A c~tter utillzetlon 

of : hE e1filacl~ time fo r Eebr ew instruc t ion , L e . , e consist 

"'nt ;O or 40 mi'1ut es e week. \·!l t h out interruption . 

3 ) f r ovision ~or Eebre~ 

lnstruc ion in smPller :roups , wher e the tepcher hes the 

otportunity lo ~ivc more 1~6.iv i dueliz~ci 1~struct1on . 

4 ) rrovi slon for more 

ee 0 ruete r eE61ng r~edlness instruc ti on , t o be ec- u i rFd 

t hrou~h t ~e ~e6ie of ~ate ~n6 ~on~ 1°Prn1n~. 

I n edd it1on , es we r.pve seen f r om t he generel 

opinion in the field , the tep chin~ of Hebr ev is done ~ost 
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e) f p vor eble environwentel surroundings . 
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b) positive ettitudes on th 0 pert of bo t h teecher 

end pupil. 

c) p ro 9er environment for the leerning of 

i-:ebre,-. esteblishec by both the reli~ious school end t h e 

con-regetion; nemely , by ~einteining stPnderde eY.pected 

o ~ s udent s end by ectuelly hP ✓ing more c on~r e!etionel 

pp rticlpetion in the use of l-iebrev·. 

d) the r P-ulrr clessroc~ teecher t o i nstruc t 

~upil s in nebrew in order to orin! a ~out intEg~ation 

o!' Hcbr e•,· ,-.•1th t he rest of tl~'9 curriculum . 

'9) texts t o teech ne'or-e,, reec.in5 \\"hi ch hFve been 

deeiTn ed to sti~ule t e more pu~il interest . 

In conclusion \o:e ere fec ea. ,-·1th four possibl e 

elternetives in the metter of t eectin~ Sebre¼ in the 

~efor~ r elizious school : 

First , we ehould ettempt to dev elop on en experim

e~ tpl b"sle n e~ met tods end meteriels whi ch show p roportion

etFly bette~ r~sults then ere now bein ~ obteined . This 

~culc i n,ol ve e cereful pr o!ra~ of experlmentetlon end 

t estin- t c jeter. lne tt~ test poss i ble texts enc met hoc.s . 

1~e second el ernPtl v~ is to uti:ize the rote 

T~thot o ~ ~etre~ i n~truction entirely . This is in frenk 

reco:nit i on of t ~e ~ect thpt the reby we could achieve e 

::reeter econo-::y ir. t:.ne end effectiveness in results . 

i rue , n iP ~oul~ mePn tha di scontinuetlon o f the terc~ing 
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of H~br ew es s uch . 

The t h ird possi bi l ity is to ebolish com~l e t e ly 

ell instruction ln Hebr e,,• . I n vi ew of the present dey 

pims of r eligi0us schools tris he r dly s c€me in keepin~ 

~1th t he teslre s of tlc school s t he~sel vee . Yet, object

i vel y , the preeent dey s ituetion ~F r dl y : ustifie s t hP time 

end ef ~ort e~ployed in H~brew instruction . 

A fourth possi bility i s t o continue teecr.inr 

~ebr ~v P S it i s currently bei n~ teusht en6 t o expect thet 

only e r eletivel y s me ll perc ent e ~e of children ~il l be 

e bl e to ettein t he 5oe l . Certeinly one would hope tbet 

tr e ?.efor m :nov .,.ment es such , l"CC'3 !,.' tin~ t hP ve lue of !-iebre,·· , 

,-·ould ,-·ent t o r eise the l evel of Pccorrpl isrt'llent i n the 

r clivious sctool . 

Of th 0 f our eltcrnetives , t h€ "'rit€r inclines 

toverd E conbi netion of t h 0 f i rst two - - - - - t he uss of 

t 1 roe ~~t hod ~ore i nt ensively in th'3 eerlier :rPdee end 

t~ 0 e fo~tion of bet ter met hods en~ t ex ts ~E de possl tle 

bye x.or€ concerted e f ~ort t o reiee t ~e l ev el of e chi eve

.r:ent in E-=':..re ... r·eec.1!1'1: i"l th e Risforn r eli~i ou s school. 

,I 
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APPENDIX 

Key t o Chert 

Size 

l - 150 congregetions = S 
151 - 450 " : M 
451 - u p " = L 

Hebrew Vol untary or Compulsory 

Voluntery = V 
Co!llpulsory = C 

Puroo ses for Which Teu~ht 

Liturgical = L 
J eners l r ee t ing ~1t h compr eh en s i on = 3C 
'J on vPrspt,j 011 = C 

One hour :: 1 
Two hours c - 2 
Three hours • 3 
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\0 
t-

. 

CONGREGATIONS 

- -
Emenu-El 
Birm. Al e . 

Emen-El 
Dothan , Ale 

Bet h Israel 
Gpdsden , .A lE1 

Sheerei Shorueyim 
Mobile, Al e 

-
Beth I sre el 
Phoen i x , Arizona 

-
Bnei I sra el 
Littl e Rock , Ark. -
TeG)pl e I srael 
Hollywood , Cali f . 

I srael 
Lon~ Bee.ch , Ca l i f . -
Leo Beeck 'l'emple 
Loe Ang eles , Calif . 

Wilshir e BlVd Temple 
Loe Angeles , Cali f 

I 

. !VOLUNTARY SI?P. OR ~ 
COMPUIBOre • - ~· 

L C 4 . 
I 
' 

s V I 
I 

··-' ! 

s C I 10 . 
- --

s C 5 
- -· -· - - --- -

M V 

M V 

L 
c- -~ ~ 

M V 6 

s V 5 

L V 5 

I EXTRA WEEKLY 
GRADES SPECIAL IPURPOSES TIME 

CLASSES I TEACHERS , SPENT 

I ' 
i I 

30 min 4 - 7 * L 
I - · ---
! 

* ! L 2 45 mi n . - ... -
I 

l - l~ * L :60 mi n - - ·- ·-- ·- · - -
5 - 9 * L 30 min 

- ·'--... -
... GC 2 60 mi n 

I i 
L t 30 

min 
.. 

l - 12 • L, GC I 30 mi n . 

4 - 9 * L 45 mi n ·--
4 - 8 * GC 

60 mi n I 

L 45 min 3 - 7 * L 
-· -- __ I __ ·- - ___ _J 



t-
t--

i 
CONGREGATIONS 

' 

-- - -
Templ e Bet h Hillel 

Nort h Hollywood, Celi f . 
Si nei 
0ekland, Calif . 

B' Ne1 , Israel 
Secremento, Calif . 

Beth IBre.el 
San Diego , Calif. 
- -
Sher1th I s ra el 
Sen Frenc isco , Celi f . -Temple .Ema nuel 
Sen Frencisco, Celif . 
-

Se n Meteo , C~lif . 
-
I ere el 
Stockton , Celif . -
B' l'ie i I srael 
Bridgeport , Conn . 

United Jewi sh Center 
Denbur y ,_Conn . 

'.VOLUNTARY SI ?E HUMBER 
OR OP 

COMPULSOre YF.A.RS 

M V 3 . 
I 
I 

M C I 7 I 

··-' ! 
I 

M C ' 7 - --
N V 8 

. ---- --- - - ---
L C 4 

L C 4 

M 
\/ ~ -- -

M C 7 

M V 9 

s V ,n 

I • WEEKLY 
SPECIAL !PURPOSES EXTRA GRADES CLASSES 

TIME 
: TEACHERS , 

• SPENT 
' I 

I 

! I 

7-9 * L . 30 min 
I . ·--! 

1-7 * ! L 45 min 
- .. 

I 3-9 * L,C 30 min 
- -- ·- •·-- ·- - -· -

3- 10 ... L 60 ::nin 
I 

4-7 . L 45 mir. 

j 

4-7 * L 30 mill 
. 

1- 10 L 2 I 60 mill 
. 

4- 10 T 2 30 mir. -
1- g * T 45 m111 

j , _,/"\ * C, L, GC ~ - - - . •- -=-- 4:~ _f!i_i_g --- -



OJ 
t-

CONGREGATIONS 

-c-
Beth Isreel , 
Hertford, Conn . 

. 
Ml shka.n I srael, 
New Heven, Conn . 

I sreel , 
Norwalk , Conn . 

I sreel, 
Waterbury, Conn . -

Beth Erneth 
J l1lm1ni:zton . Qelewere 

Ahhveth Chesed 
J ecksonv1 11e, Florida .. 
Israel 

Mlemi , Florida 
-· 

Bet h She.lorn 
- ~ll,Pm1 Beech, Fla . 

Beth El 
Pens1colp , Fla . 

!Dsreel 
T'"ellehe seee, Fl e. 

I 
SI "P. . 

L 

L 

s 

s 

1~ 

M 

L 

5 

s 

s 

iVOLUNTARY NUMBER 
OR OF 

COM PULS OR' • YEARS 

C. 9 . 
I 
I 

I/ I 6 
I 

' ··-
! 

C I . 8 
....,_ __ .. 

C 4 

. -~--· -·- --·- --
C 6 

C 6 

C -t -
C 7 

V. 3 

I/ 

.I 
I SPECIAL IPURPOSES EXTRA WEEJCLY 

GRADES CLASSES TIME 
I TEACHERS I SPENT I . • 

--, 

I 
. 

! I 

1 - 9 * L 30 min I ·- -I -
60 mi n 

5 - 10 * ! GC - •· . ·-
I 45 min 3 - 10 * I.GC 

-- ·- ·-- --- - -
5 - 6 * L 

. 
I 

60 min - ,.. __ 

4 - 9 * L,GC , C 60 min 

I i 

5 - 10 * L t 30 min 

3 - 10 * L ' 30 min 
-

3 - 9 L,GC, C 

t 
60 min 

a -
6 - 8 .... L I 

30 min 

- ! 
I I 

* GO l. 30 min 
-· -- _ ___ _ ..:,_ ·- ___ _J 



0\ 
t-

CONGREOATIC~S 

- ---
Schee.re.i Zedek 
Tempe , Fle. 

. 
Al beny Hebr ew 
Albeny; Ge~ 

Isreel 
Columbus , Ge 

Beth- El 
Ch1cego , Ill 

- South Shore 
Chi c ego , Ill. 

-Bet h Am 
Chi cago , Ill. 

- Emenuel 
Chi ceg o , Ill. 

-
Wpshi ngton Blvd 
Chi cego , Ill . -
Temple I-i1zpe.h 
Chi cego , Ill. 

Menoreh 
Chicago , Ill. 

I 
SI"E 

' 

s 

s 

s 

I-1 

L 

M 

L 

L 

L 

M 

iVOLUNTARY NUl4mR 
OR OP 

COMPULSOR: YF.ARS 

C 7 
• 
I 
I 

C I 1 
I .. 
! 

V I 

- ---
V 4 

. - ···- -· - ------
C 8 

V 

v ~ -- ,,___, 

V 

C 5 

V 4 

1 SPECIAL IPURPOSES EXTRA WEEKLY 
GRADES CLASSES TIME 

I TEACHERS I SPEIIT I 

' I 
I 

! I 

3 - 9 * L 45 min 

I 
I 

~Om~ 

I 
I 

10 * L ! 
'= ~- -· 

~ 

I 
* L 30 min -- .. _. ___ ·--· -
* L 60 mi n 

---·-
3- 10 * L 30 !Jlin 

-
I i 

* L 60 min 
-

' 
2- 7 * GO 2 I 45 min 

-

t <i; L 2 60 min ·--
30 min 

4-8 * I I 
I - I 60 min , _a ,Al. ... (! f'. l. -·- - - --- ..!.- ____ _ _J 



0 
Cl.) 

CONGRl:.G,-.TIONS 

- - -
K.A .M . Temple 
Chicago, Ill. . 
Temple B' Nei Abrehem 
Deca tur, Ill . 

Beth Emeth 
Evanston, Ill. 

AnPh Pi Emeth 
.Peorie , Ill . 

Bet h- El 
Rockford , Ill. 

·-
Bri th She lorn 
Spr1n5fi eld, Ill. .. 
Washington Avenue 
Evenevi ) le, Ind . 

Achduth Veshelom 

- Ft. Wevne-1:nd . 

Beth - El 
Mlln~1 "' · Tnn. 
Beth-El 
Sou th Bend, Ind . 

-

I 
SI?E 

• 

L 

s 

s 

M 

s 

M 

M 

M 

A. 

M 

!VOLUNTARY NmaER 
OR OP 

COM PULS OR: YF..ARS 

V . 5 
I 
' I V I 

··-
! 
I 

C .JL_ __ 

C 7 
• -••--• N'"••-

.....,_ _____ , 

V 3 

C 6 

V -+-
(! A 

V i:; 

C 10 

I SPECIAL IPURPOSES EXTRA WEEKLY 
GRADES TIME 

TEACHERS , CLASSES ' SPENT I 

I ' 
! I 

4-8 GC I !50 m¥--, 
T 

' 
* ! GC . 2 45 min ·- .. 

I 30 min 
3- 10 -- ·- ·· - GC ·- · -

I 45 mi n 
3 - 9 * L ~--. 

60 min 
4- 6 * L 

I i 45 min 
5-lJ * GC t .. 

' 
30 min 

5- 8 * L . 

t 
45 min 

".) _r, * L ---
-

30 min 
'2- 4 7 - 8 T 

I 

1- 10 * L j 30 min 
.. - -·---' -·- ·- - ····· ·-



r-1 
co CONGREGATI ONS 

-·-

. 
United 
T AT'T'e u .. 11+ .... y,,... ,:i 

Mt. Sinai 
Sioux Ci ty , I owa 

Judah 
Ceder Se pi ds, Iowe .. 
B' Nei Jeshuron 
Dee Moines , !owe 

·--
Temple Emanuel 
1r'iichi te., Kanses -
B' Ne.i Jeshurun 
Leavenworth , Ken . -
Beth Shalom 
Topeke , Ken . 

-
B' Rith Sholom 

- Loui svil le . Kv . 

Adeth l sreel 
Louisville . Kv. 

Isreal 
Peduceh, Ky . 

I 
S!'7E 

• 

M 

s 

s 

M 

s 

I 
s 

s 

M. 

L 

s 

!VOLUNTARY HtnlmR 
OR OP 

COMPULSOR' ~ YE.A.RS 

C 
I 5 
I 
' 

V I 
I 6 ··-. 
! 
I 

C . _:J_ __ 

C 3 
. - ·--· -·· - ~-----

C 7 

V 6 

V -~-
(1 a 

C 5 

C 10 

I 
I WEEKLY I EXTRA GRADES SPECIAL f PURPOSES TIME 

I TEACHERS 
1 

CLASSES SPENT I 

I 
. 

! I 

6 - 10 * I T 2 30 mi n ·--I 
4- 9 * ! T 6C min - .. 

I -
_ 2-=..e_ L. G-C 60 min 

·- ··- ·--- -
5-7 * L 30 mi n ._ __ 

3- 9 L 30 min 

j I I 
I 5-10 L I 30 min .. 

' 5- 10 * GC 
I 45 min 

-

t r, . l r, L 4S mJ n.,_ 
-

4- 8 * L I 4c:; m1.n 
I 
I 

1- 10 i< L, GC . l. . _ -- - . __ .}O . ID1n_J ·- -·· 



C\J 
Q) 

CONGREGATIONS 

---
B' Ne.1 Isreal 
Beton-Rouge , Le. . 
L1berel Synag ogue 
Beton Rou~e, Le. 

B' Ne.1 Zion 
Shrevepor t , La. . . 
B'Ne1 Abr~he.m 
Hegerstown, MD. -
B'Er Chey1m 
Cumberlend, MD. -
Chevy Chese , MD. .. 
Har-S1ne1 Temi:le 
Beltlmore , Md . . 
Oheb Shelom Temple 

- Balti more. Md. 
Temple Center 
Belmont , Mass. 

Emanuel 
Lewrence, ~e ss. 

i 
SI?F, 

I 

M 

s 

¥ 

s 

s 

s 

L 

L 

s 

M 

iVOLUHTARY NtneER 
OR OP 

COMPUISOR' YEARS 

C I l 
I 
' 
! 

'f I 2 ··-' ! 
I 

C . 6 - --
C 4 

·- ~·• --- -···-
.,._ _____ 

'f 8 

'f 6 

C -P-- -
C 7 

C 4 

C 1 

I 
I WEEKLY 

SPECIAL ;PURPOSES EXTRA GRADES TIME CLASSES ' TEACHERS , SPENT I 

I 
. 

i I 

9 * L 60 min 
i ·- ·-·-
l 

1-2 * ! C,GC 60 min - . . ·-
4-9 «- I 

L 30 min -- •"- ·-- . -
4-7 * GC 60 mi n 

·- --
3-10 * 2 60 min 

j 

5-10 .. GO t 60 min 

4- 10 ~ L 2 ' 45 min 

t ~ - Q * 1, , QO 1 4 5 min ·--
4-7 .. GC I 45 min 

l 
3 * C,L,GC . 1. . - -- - . ·- ..:._ . - ___ _J 



"' co 

. 

·-

-
. 

-

I 
CONGREGATIONS 

' 
-·-

0h e.bei Shal om 
Br ookline , Me s s 

Iereel 
Brocton. M,:iss . 

S1n e1 
Bos ton 1 ~ Iii~~-• 
Templ e Shelom 
Newton , Mees . 

Bet h El 
Lynn, Me.es . 

Ti per et h I s r ael 
M,:i lde n . Mase 

Templ e Anehe Amonim 
Pi t tsf i eld . Mess 
B' Ne i Br i t h 
Sommerv i lle , Me ss . 

Ema nuel 
Worcester, Mass 

Beth-El 
Flint, Mich . -

!VOLUNTARY NtnlmR SI?R OR OP 
COMPULSOI'r YEARS 

L V . 8 
T 
' j 

s C I 6 
T ·· -
! 
I 

M r. _L_ __ 

8 V 4 ·- -· -·--· -·· ·- ~----
s C 8 

s C 6 

s v _ _ ~ 

6 C 5 

L C 8 

M C 7 

I WEEKLY 
: GRADES SPECIAL IPURPOSBS EXTRA TIME -

CLASSES I TEACHERS I SPENT I . 
' I 

I 

i I 

3 - 10 * ; L, GC 2 60 

l ---
5- 10 * ! L, GC 60 - .. . -I I 

5- 8 * L J 60 
-=- ·- ··- ·- ,-· -

4-7 * L , GO _,_ __ 

3-10 GO 2 60 

i I 
1-6 GO t 

30 

3-9 L 
I 60 

-
3-7 L, GC 

t 
~ 60 

---
2- 9 * L, GC 60 

I 

3- 9 * L L , o 
. .. - · - ·- -· - ___ _J 



.;t 
CX) 

. 

CONGREGATIONS 

Beth El 
Det roit , Mich. 

Israel 
Det roi t, Mich. 

B' Nei I ereel 
Muskegon, Mich 

Emenuel 
Duluth, Minn. -
Israel 

---

Minneapolis, Minn. ,_ 
Beth Israel 
Jackson , Mi e s . . 
Beth Isreel 
Clerksdele , Mies -
B'Nei Jehudeh 
Kensas Ci ty , Missouri -
Adeth Joseph 
St . Jo s eoh . Mo . 

She.are Emeth 
St. Loui e , Mo . 

i 
S!'7E . 

L 

L 

s 

M 

L 

s 

s 

L 

s 

L 

\VOLUNTARY NuteER 
OR OF 

COMPULSOW YF.A.RS 

C . 1 
I 
' 

C ! 8 I . 
' ··-
I 

I 6 C ' - --
C 5 . -•·--• ....... _ ..-.- --- -
C 5 

V 

c - -~-
C 4 

V 

V 

I SPECIAL IPURPOSES EXTRA WEEKLY 
TIME GRADES CLASSES I TEACHERS , SPEH'? I . 

T 

I i I 

4_,:; * t 
L 30 -- -

I 

2- 9 * ! GO 2 30 - ... I 
1-6 L 2 60 -- ·- ·-- - - - - -. 

I 

5- 9 * L 60 _._ __ 

3-7 L 

I i 

* L t 
30 

4-10 * L, GC ' 30 

t 
30 4-7 * L ---
60 * GO I 

I 
I ,t; L j 45 J - . -·-·- - __ ...:._ · - -·-



l[\ 
co 

. 

CONGREGATION!j 

Temple I ereel 
st . Lou1s1Mo 

B' Ne1 Isreel 
Butte . Mont . 

B1Ne 1 Jeshuron 
Lincoln , Neb 
Beth Elohim 
Brookl yn , N. Y. --

i 

' 
- -

Flushing Free Synegoe 
Flushing , N.Y. 

·-
Emanuel 
Ut1ce, N.Y. -
Sinai of t he Bronx 
Bronx , N.Y. 

. 

Temple Sine.i 
-~eiehore , L. I . N.Y. 

S1ne.1 : 
Mt . Vernon, N.Y. 

Beth- El 
Spring Valley , N.Y . 

S!'7E 

L 

s 

s 

L 

ue 
M 

s 

s 

M 

s 

'.VOLUNTARY NfflllER 
OR OF 

COMPITT.SOR' YEARR 

V I 5 
I 
' I 

V ' 8 ··-
! 

V 
I 

7 ' - --
C 10 - - · -·--· -·· - -·----
C 6 

C 4 

c ~ -- -
V c:; 

C 6 

C 4 

I SPECIAL t PURPOSES 
WEEKLY EXTRA GRADES CLASSES 
TIME 

' TEACHERS I SPENT I . 
I 

I i I 

60 4-8 * I L ·--I 
45 1- 8 * I GC - •·. 

4-10 * GC 2 60 -- ·- ·-
___ , - -

1-10 60 
..__ 

1-6 L ' 3 45 
-

I i 

2-5 * L 30 

t • .. 

2-7; 9 -lC L ' 60 

t· 5-9 * L 60 -
' 

1- 6 * L, GC I 45 
! 

4-7 * C, L,GC j --- ·- --·•--2~ . - ___ J -· 



\0 
co CONGREGATIONS 

i 
S!'7F.: . 

- ·-
Rodeph Shelom 
New York, N,Y . 8 . 
Centrel of Nessau Co unty 
Rockville.Center , N. '{ . L 

Society of Concord 
Syrecuse , N.Y. L 

Ft . WR ehington Syn . 
New York, N.Y. s 

'l'emple Bet h Je cob 
Newburgh, N·.y . M -
Emenuel 
Kingston, N.Y. s -
B' R1 th Kodeeh 
Rochester , N. Y. L 

Neeseu Community Tern ::ile 
_ ,WeJ!t Hempe teed . N .Y. s 

Ros . Jew . Com . Center 
R"' c, 1 tr n l-f ,:d ,,. ht . ., . N • Y • M 

New York , N.Y. 

\VOLUNTARY NUJlmR 
OR OP 

COMPULSon~ ' YF.J\RS 

C 6 
I 
t 

C I 
I 8 . ··-. 
I 

I 
V ' 6 - --
C 8 - -·· -·-- -·· - ~----- -
V 7 

V 6 

v ~ - ·· -----
C 7 

V 6 

C 6 

I SPECIAL I PURPOSES EXTRA WEEKLY 
TIME GRADES CLASSES t TEACHERS 1 SPENT I 

I i ' 
3-8 

I 
L 1 45 - ··--

I 

3-10 * ! L 45 - .. --
I 1 tiiO 

5- 10 C, L . -- ---- ---- - -
J 

I 

3-10 * L 30 ._ __ 

2- 8 * L 60 

i I 
3-8 * GC t 

60 

3- 8 * L,GC ' 60 
. 

~ 
45 4- 10 L ·--

60 5- 10 * L , GC I 2 

I 
3 - 8 * L . l . 4~ ___ J - ~-- --..- - ··- ·-



lo I '.VOLUNTARY NtneER I WEEKLY 
CONGREGATIONS SI7E OR OP : GRADES SPECIAL IPURPOS&, EXTRA TIME . CLASSF.S 

COM PULS om YEARS : TEACHERS I SPENT --- ' 
Larchmont .Temple I i I 

Marchmont , N .Y. s C 10 1-10 * C, GC 1 60 . I . ·--I I Aheueth Sholom . I 

Brooklvn, N.Y . M V I 3 6- 8 * I L 30 
I 

I ··- - ... -
East End Temple 

! I I 60 Br ooklyn, N.Y . C . 3 6- 8 * L, GC - -- --- --•·•- --- -
Pro>lr essive t 

I 60 Br ooklyn, N.Y . M V 4 1- 4 L 
. ---- ·····-· ------ - - -"-'--

Free Syn . of Flushing 
Flushing , N.Y. M V ~ L 60 

·-
Templ e Beth Zion i 

Buffalo, N .Y. L C ~ 3-6 L,GC 1 60 .. I 

' BingheJJ1ton, N.Y . 
C -+ _5- 3 -7 L I 30 

- . 
Emenuel 

t 
_ ;on! Bee.ch 2 N .Y. 5 V 8 2- 9 L 30 - ----

West End Synag ogue 
New York,N .Y. C «· L l 45 

T 
Beth El 
Niegre Fells, N.Y. s V 2 2-3 * L, GC L ,,. _ 

-- - •- ·•- -·- - ___ _J 



co 
co 

I 

' 

. 

. ' 

-

·-
. 

--

-

I 
CONGREGATI ONS . 

--
Jew. Com . Center 
Whi te Plai ns , N.Y. 

Cant re l Synegogue 
New York, N.Y . 

I sree l 
New Rochelle , N.Y. 

Beth Emet h 
Erooklyn , N.Y. 

Aheveth Sholom of F 
Br ooklyn, N. Y. 

Union 
Brooklyn , N.Y. 

Beth- El 
Gr eet Neck , N.Y. 

Bet h Emeth 
A1heny, N.Y, 
Getes of Heaven 
Schenectedy , ~ .Y. 

Temple of the Coven, 
New York, N.Y . 

!VOLUNTARY Nm&ffl SI?E OR OP 
COMPULSOR' • yF.AR~ 

M V . 7 
I . 
I L V • 3 ··-. . 
I 

L C _L __ 

J.'1 C 8 
. - -· .. - -•~- - -- ------· 

et bush 
M V 5 

L C 9 

L V -+-
L C 5 

s V 4 

nt 
M C 10 

I WEEJCLY 
SPECIAL IPURPOS!m EXTRA TIME GRADES CLASSES ' TEACHERS , SPENT I : 

I ' 
i I 

3- 9 * L 60 
I -- ---! 

4- 6 * i L 60 - •· . 

3-7 * L, 2 45 ~- ·- ·-- - -· - -' 

3- 10 * L, GC 
- '-·-

4- 8 * L, GC 60 

i 

2- 10 .. C, L 
t 

60 

5-9 * GC 2 ' 60 
. 

4- 8 t * L 2 4..L_ __ _ 

5- 8 * GC I 60 
I 

I 
l - 10 GC l. -·-·- -· ·- §_Q · - ___ _J ~. 



CX) 

I )VOLUNTARY HUSER I WEEKLY 
CONGREGATIONS SI?F, OR OP ; GRADES SPECIAL iPURPOSES EXTRA TIME . CLASSES COMPUt.SOR' YF.A.RS : TEACHERS . SPENT --- ; 

i ' 
She.ari Zedek i 
Nel-1 YQrk 1 ~ -:Xa L C . 10 1-10 

t 
C,L 3 . 

I •·- - ·--People ' s Templ e t I 

Brooklyn , N.Y. M C I 9 1- 9 * I L 1 60 t 

··- - . . I 

Mt . Nebo Cong . 
! I I 

60 New Yor k , N.Y. M C ' 10 1-10 * __ LLGC . . - -- --- ·- -- --- - -
B'ne1 Israel j 

El mont , N.Y. C 5 6-10 * L l 60 
-- . -·-- ..,,, . ,_ ----- __ ,_, __ 

Cor ene, N.Y. V 3 1-3 * GC 60 
·-

Free Syilagogue I 
j 

Mt. Vernon , N. Y. L C 3 3- S * C. L. GC 2 

t 
30 - --

B'ne.1 I s reel 
El mira. , N. Y. s c __ +-4_ 3- 6 * 

t 45 
. L . 

B'rith Sholom r - T,-ov. , N. Y l • s V * L 60 ---
Tremont Templ e 
New Yor k . N.Y. M C q 2 - 1 n L I 30 

Her S1ne1 - I 

Tr em t on N. J . M C 2 4-5 * l 2 45 
L, GC - ____ J -·· - - ·· -- ·- - ··~ . -



0 

°' 

. 

c· ~OREGATIONS 

- -
Sherey T1p1lo 
Eeet Orange, N.J . 

B' ne.i Jeshurun 
Newark, N.J. 

Anshe Emeth 
New Brunswick , N.Y. 

Beth Miriam 
Long Br anch , N.J . 

Albert 
Albuqueque, N. Mex . -
Emanuel 
Gest ovie , N. C. -
Emanuel 
Greensboro , N. C. 

-
Bet h He - 'l.'ephile 

_A.ehv ill?. . N. C. 

Bet h- El-Center 
Ferge , N. Dekote 

Iereel 
Columbus, Ohio 

i 
SI,.,E 

' 

M. 

L 

s 

s 

s 

M 

M 

s 

L 

!VOLUNTARY NmeER 
OR OP 

COMPUIS Ort: ► YF~ 

C 
' 

9 
I 
' 

V I 2 I . ··-; 
I 

V ' 7 ---------

V 
. -··- - -··- ~-----

V 5 

I/ 4 

C I 6 ·+ --
i/ 1 

V 7 

V 6 

! SPECIAL IPURPOSES EXTRA WEEKLY 
GRADES TIME 

CLASSES I TEACHERS , SPENT l 

I 
I 

i ' 
1- 9 * L 2 45 

i . ·--
I 

6 -7 * I GC 60 - •· . 

3- 9 * -...k 60 --- ·- ···- ---· -
i 

* L ·-
3 -7 * L 60 

I i 

5- 8 * I 
t 

60 .. 

5- 10 L 
I 

45 

t 10 * l ,GC 60 -
4 - 10 i; T fi~ I 60 

I 
; 
I 

A.-0 * GC . 1. 60 _ ___ J -- · - - -- ---



·-. ... 

i !VOLUNTARY NtJ?t9ER I WEEKLY ' 
rl 

SPECIAL IPURPOS~ EXTRA 0\ CONGREGATIONS SI?R OR OP GRADES TIME . 
COM PULS OR' Y F.ARS : TEACHERS ! . CLASS~ SPENT --

Oheb Zedukeh I 
,, 

i I 

Spring fi eld, Ohio s V * i L, GC . . 
I ·- ·--

Eiclid Ave . Temple ' I 

Clevelend, Ohio L C I 7 3-9 * I L 2 45 
.,_ - .. --. I Th e Temple I 

Clevelend, Ohio L C ' 9 2- 10 * _!,..z.QC 45 - -- .____ 
... --- ·---· -. 

Rockdale Ave . Temple I 

Cinc1nneti, Ohio L C 4 4-7 L 
,.. 60 ,= - - _._ __ ~--- ~---- _,___ 

I seac Meyer Wise Tern• le 
C1ncinnet1 , Ohio L C 8 3-10 * L l 30 -
Rodef Shelom I 

i t 

Youngstown , Ohio M C 7 4 -10 * L 

t 
45 -

I ere.el 
Deyton , Ohio L 

C + 6 1-6 * L I 30 
• · - - -------

Beth Israel 

t _fortlend. oregcm... L V 10 1- 10 * L l 60 -Oheb Sholom 
Reec1n~ , Penn . s C 7 4- 10 ·U GC 

I 45 
Ken eseth I srael I 

; 

Philedelphie, Penn . L C l 5 L l. 2 30 
- - __ _ _J - -·· - ·- ---·- · -



(\j 
0\ 

. 

CONOREOATIO~ 

--
B' nei Isreel 
McKeesport, Penn . 

0hev Sholom 
Harrisburg , Penn . 

The Temple 
Erie, Penn. 

e ' ne1 B' r1tl: 
W1lkes- Berre, Penn . --
Beth-Israel 
Sheron, Penn. ·-
Keneseth I sreel 
Allentown , Penn . -
Beth Ha- Sholom 
W1111emsport, Penn . 

-
Shee rei Shomey1m 
T .o n l"t:l!'lt ~ l" . Penn . 

~ere.el ewcastl e , Penn. 

Cong . Roceph Shalom 
Philedelphi!!.!_ Penn . 

I 
St ?R . 

s 

s 

!I. 

s 

M 

s 

M 

s 

L 

!VOLUNTARY NUieER 
OR o, 

COMPUtsore YEARS 

C 7 
I 
' 

C I 4 
I 

' ··-. 
V 

I 6 
- --

C 5 
. -·- ·· -·· ·- -----

V 6 

V 

v ~ -- -
C 7 

V 5 

C 4 

1 WEEKLY 
: GRADES SPECIAL ' PURPOSES EXTRA TIME CLASSES I TEACHERS I SPENT I . 
I ! I 

3-9 * GC 
I 60 -- ·- -I 
l 

4-7 * L I 45 - . . I -I 5- 10 * L 60 -- ·- ·- ·---- - -
4- 8 ~ GC 2 45 

- - li---

3-8 * L 60 
i 

' ~ GC 60 
t ~ 

1-7 ,ti. GC I 60 

t 3- 9 * L 45 ·-
4 - 8 i i- GC I 60 

I I 

i 
I 

4-7 * L J. 45 J -·· ~·-- ··- - • ... ..;:._ ·- -·--



"' °' c- i ,., ivoLUNTARY NtnlmR I i WEEKLY 
CONGREGATION~ . SI R · OR OP · GRADES SPECIAL I PURPOSES EXTRA TIME 

___________ -+----- COMPULSOR' YEARS : TEACHERS ! CLASSES SPENT 

Ju dee I i ' , 
Ph1ledelph1e, Penn . L V 6 3 - 8 * · L,GC 60 • • -·--+-----~l-----+----~ 
Beth Elohim ! I · - -
Charleston , S,C. M V ! 8 3-10 * ; L, GC 60 
__________ _. ____ ,..... ____ .. i ---·----4~---- . ----+·-----+-----+-----
leth Isreel ; I 
~orence s. Cer·olina S V , 6 3- 6 * C,L 60 

- -- --------1-·- · .. - ..-----+-·--·- ..... ---- -
:1zpeh 
hettanoog e , Tenn. M. C 3 8-10 * L 60 
- . ---· -·~- --·---__.,..----+-----+------1~--------'----
ine St. 'lemple 

N asbville, Tenn. L C 10 1-ib * L 1 30 
------------ii------"- -----11-----·-t-----+-----+-------.... ----t-----~ 
srael · , i I 

~ -
~ 

emph1s, Tenn . L V 4 ' 4-7 * L 45 ·----t---+-~--__._---1---~-~-t .. 
1t. S1nei , 
~l Paso, Texas M ':_, _ _J_____~_ 7-9 * L , 60 

e t h Israel -----r--
4 
B 
F 

}:!Btin. Texe s M V 4 4 - 7 L t 1 30 __ _ 
e th El 
ort Worth , Texas M C 5 5-9 * L I 30 

B 
s 
~~n ! I I 

_en Anton1o,_!!xe.s L V 1 3 * __ L , 3-C 1. 3 
1 . - - -'·- . - ··- -~- ' 



-.t 
0\ 

~-

CONGREGATIONS 

--
Bet h Isreel Cong . 
Houston Texas . 
B' ne1 I srael 
Gelveston, Taxes 

Emanuel 
Houston, Texes 

Beth El 
Corpus Christi, Texes 
--
Emanuel 
Roanoke, Ve . -
Beth Ahebah 
Richmond, Va. -
Ohef Sholom 
Norfolk , VP. 

. 

Beth- El 
~eckley , w.va 

Cong .Tree of Life 
Mn r-ct s,n t .n1,m. ':I . I/ a . 

Aheveth She l om 
Bluefield , W. Ve . 

I 
SI17E . 

L 

M 

L 

M 

s 

L 

1,: 

s 

s 

s 

!VOLUNTARY NtneER 
OR OP 

COMPUI..Soni YEARS 

C 7 
I 

I 
' 

C I 7 I 

: ·· -
I 

C ' 1 
- --·-

I 
V I 3 - ,._._.. -··-- .. ~--- ~ ---- H 

C 5 

V 2 

V + l -- ·--
V 6 

C 3 

V 7 

I SPECIAL 'PURPOSES EXTRA WEEKLY 
GRADES TIME 

_CLASSES I TEACHERS , SPENT I 
' 
I ' 

i I 

4-10 * L 
I I 30 - I 

. . ----1 
I 

2-e * I L 2 30 I - ~-. -
I L 3 ~ 1 60 --- -- ·-- -- ·- --· -· -

5-7 * L 60 
-t-•--

4-8 * L 30 

I i 

8- 9 * L 1 60 t 
1 : 45 3 * L I 

-

f 
60 5-10 ., L - --
45 3-5 * C,L I 

I 
i 

4-10 * L 1. 30 
- - . 

·- - - ... --!.- - ----



II\ CONGREGATION~ SI7 F. 'VOLUNTARY I Nur,mER I 
GRADES I SPECIAL iPURPOSES I EXTRA I WEEKLY 

0\ I OR t OF TIME 
t TEACHERS CLASSES SPENT ,coMPULSOn YEARS I ·- - -

De Hirsch 
Seattl e , i'lesh . L ~ l 4 

1 

4-9 l i. L l I 45 .; 

I ~~--:-- ; I --- - - - -1 

E:nenuel 
Spoken'? , WFsh . s C I L l I l, 5 ' I 

--+ I 

9~ th Hillel I 
Kenosh"' , \·as . s I 0 --- t-?-:~ -- -~~ l-~- -l ----~ : '- I €0 --
Er.~nual 9 ' npl JEshur 

I 

ml l weuke1:: , Wis . L t -:-· --;-r-s-t ,. I L 

I 
-!-- 30_~ 

·,:e s~ in - ton 1-: .;, br e ,,: I ':. e s r i !1 ~ ton , D . C . L ; , L l 30 

-- I t +--1 j I I . 1 
I I I [ u 

-i 

- ----------' I . t . .. l. __ .J 
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