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DIGEST

This study attempts to examine in an objective
manner the present day situation as regards Hebrew in®-
struction in Reform religious schools. The six chapters
of this thesis deal with the psychological factors in-
volved in learning a forelgn language,with the methods
of Hebrew instruction utilized by non-Reform agencies,
with the methods utilized by Reform congregations for
the instruction of Hebrew and concludes with an evaluation:
of Hebrew instruction in Reform religious schools. In
addition several recommendations are offered for the
improvement of Hebrew instruction 'in Reform congregations.

A questionnaire was sent to 450 Reform congregations
in order to determine the frame of reference and other
factors involved in the teaching of Hebrew. To test the
effectiveness of Hebrew instruction in Reform congre-
gations an examination was devised and distributed to
those congregations which showed an interest in this study
by returning the above mentioned gquestionnaire..

In the chapter dealing with the psychological
factors involved in the learning of a foreign language it
was seen that better results are obtained if the study
of a foreign language 18 begun at a latter age. Studies
have show? that it is much wiser to have a child begin
the study of a foreign language only after he has a reason-

able mastery of the vernacular tongue.



Investigation was made of the following
methods which are utilized by non-Reform agencies in
the instruction of Hebrew: 1) Ivrit-b-Ivrit,

2) Natural and Reading Methods, 3) Specific Practice,
and 4) Goal Method.

With regard to the Reform religious school the
following methods of Hebrew instruction were examined:
1) Gilenu Method, 2) Rote Method, 3) Prayerbook Method,
using the Union Prayer Book, 4#) Prayerbook Study,

5) Reshith Daath and related methods,and 6) One GSond
Method.

This study reveals that Hebrew is primarily taught
in Reform religious schools for liturgical purposes..
It reveals, in addition, that the aims and objectives
of Hebrew instruction in Reform religlous schools, by
and large, are not being fulfilled.

The author suggests that perhaps the need for a
delay of Hebrew instruction is necessary in order to
achleve more positive results or perhaps the methodology
presently employed needs to be revised..

In the final analysis this study indicates that
religious educators in the Reform fleld need to do much
work before a satisfactory measure of achievement in

Hebrew instruction can be obtained.
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"The World Rests on the Breeth of the
Children in the Study Room."™ Shebboth 119B.




Chepter I
INTRCDUCTION

A. Reesons for Study

Two me jor Tectors ere responsible for thls pertic-
uler study: 1) In the instrucfion of the Hebrew Lensuere
there ere numerous different methocs bLeinz employed. All of
these metrods are underlined by verious psycholoslcel fectors.
Geceuse of thie 1t wee felt thet & compendium &s well es &n
investigeticn of theee methode en¢ fectors would be of some
eegsietence tc Hebrew educstors. It eppeered thet the time
wes now ripe for en evelustion of the generel methods end
croceduree s epplied to the zeneregl ficlé of Hebrew instruct-
ion. 2) On the besie of e study of these methods, fesctors,
end peycholozicel explenstions es evrlied to verious consrez-
eticns, it wes felt thet 1t would be helpful to know which
methods end fectors were most effective ss they réleted to
the Reform Relizlious School. Verious educetors in the Reform
field heve indiceted en interest in this study. It is the
intention of thie eveluetion but to suggest plsusible methods
for Reform Schoele vhnich come s £ direct outzrowth of careful
exemineticn encd evelusticn of methode, freme of reference fectors
end psycholozicel explenetions surroundinz the estudy of & foreign
lenzuere end in perticuler the study of Hebrew.

B. Frocedure Followed

In order to escertein the besic effectiveness &nd underlying
soundnese of Hebrew teschinz, e study wes mede of the psycho-
lozicel principles vhich 1lie behind lenguere leerninz,which
principles gre the results of studles mecée in the zenerel fileld

of teechinz # foreien lsngueze. Also teken in considerestion




were the methods employed by ezencies concentrstinz more
extenslively on the instruction of Hebrew. The most noteble
exemple of this kind of zzency wee the Telmud Toreh. Thie
investlizetion of course led intc e study of the methods for
teeching Hebrew which esre et present beinz employed by the
neform relisious schoel in terme of its freme of reference.

A guestionnelre in the form of 2 rostel cerd wes
sent out to Reform €onzrezetions in order to escertein the
methods end verious fectors involved in the teasching of Hebrew.
On the beels of Z20Z responses,date wees compiled in the verious
erees of the teeschinz of Hebrew in Reform rzlizlous schools.
A1ll of thess fects would heve furnisheé little velueble in-
formetion unless & megns could be devised to test the effect-

enc fectors invelved

(ol

lveness of the verlous methods =mploy e
in the instruction cf Hebrew by Reform consregzetions; therefore

iebrew exeminetion

vyt

gnother guestionneirs in the form of g simrle
ves s2nt out to those who expressed en lintereet in thlis study
by returninz their prostezl cerd. As g result of the snswers

received g reletionship wes

n

steblish=d in so fer es possible,
between verlious methods snc fectors of teechinz Hebrew in Reform
relizious schools. This wes one wey in which to egscertein
effectiveness.

he etudvy went on to cérew conclusione besed on these

3

findinzs egnc other detez involved in the peycheclozicel princirples

end in the verlious methodes employed by non-Reform conzregzetions.
C. A Summery of the Kesulls

Ae £ result of thie study 1t wee dlscovered thet there

wes the followin~ me Jor pesycholozicel principle involved in the




teechinz of ¢ foreign leznzueze: 1t is much wiser to heve g
child bezin the study of & forelzn lenguece only efter he hes

e recsoneble mestery of the vernscular tongue. Studles heve
shown thet the leter one sterte ecquliring & foreizn lanzueze

he quicker will bhe leern it, for he hes hed sufficlent meturity
end lesnguece experience tc equip him for such & tesk.

With rezerc to non-hefora ecencies wnich teach Hebrew,
the followinz methods ere emrloyed: 1) Iwrit-b'Ivrit, 2) Nsturel
ené Reeding Methods, 3) Specific Prectice &nd 4) Gosl Method.

In so fer es the Reform relli=zious schools ere con-
cerned the followinz ere the methods currently beinz used:

1) 3ilenu Methoé, £) Rote Methoé, 3) Freyer Book Method, using
the Union Preyer Eook, 4) Preyerbook Stucdy es teught bty Ereverman,
£) Reshith Deeth gnd releted methodsy £né €) One Fond lethod.

Thie study hes reveeled thet the overwhelming me jority
of Reform schools teesch Hebrew for litursicsl purposes, gnd em=-
ploy speciel Hebrew teachers. In eddition to this it was lesrnec
thet most of the congrezetione meke Hebrew study compulsory end
evereze 4B minutes e week in this study of Hebrew. Hebrew 1is
teuzht predominently in gresdees 4 throuzsh € with little Hebrew
teurht in other zredes.

While the response to the sreciel Hebrew exemlinetion
wes smell, the results obtelined revesled thet Hebrew wes not
beinz teurht very effectively. They supported the me jor princ-
ivles involved in the psychologicel zspects of leerninz £ foreizn
lenzuesze. 71hey egleo incdiceted that the methods end mesns employed
todey esre not echisving setisfectory results. Perheps the need
for 2 deley of Hebrew instruction is here inciceted or perheps

the methodolozy which is belng presently employed, needs to be



revised. At eny event this study reveals thet much work needs to
be done before we shell heve ettsined e satisfectory meesure of
echievement in this eres.

It is hoped thet the following study will rrove to
be of some velue to those who ere concerned with the teeching
of Hebrew, 1n the Reform Religious School. This work, then, is
merely the bezinninz = much yet remeins undone ené recuires the

ettention of Hebrew educstors who gre concerned with this problem.




Chepter II
THE GENERAL FSYCHOLO3Y OF
LEARNING A FOREIGN LANGUAGE

A. Etuilding for Regdin:s Reediness

Reedlnz reediness is helpful in the reeding of e
forelgn lsnzueze. Meny educetors hendéle this imgortent fector
by hevinz the chilé observe symbols £nd concepts for & number
of yesrs prior to the attempt at ectuel reeding. This would
inply that the child should be femilier with Hebrew symbols
eerly in hle religious school trsining.

There 1s one school of philosophy rezerding educetion
which cleims thet knowledze is not thet which one cen diespley.
Some people, 1t meinteine, cen recite without knowinz whet they
ere reciting gnd some cennot recite ené still know e zreet deel,
€ven perhnepe ihe erseter pert of whet he 1s expected to recite.
This does not displey reesl knowledze or leck of reel knowledze.
"Just es the ecility bo dlepley whet looks like knowledse 1g e
very unsefe test of reel knowledze, eo 1s the inebility e very
unsefs test of ignorance."l This school holds thet & rerson
develope the concepts of whet signe meen long before he leerns

"Hevinz mestered e set of concepts in one

the sctuel sicne.
lencuezs, they heve slreedy done most gf the work of mestering
these concepts in eny other lengusze." It would seem then thet
on this besis 1t would be wicser to heve the child mester his own
verneculer firet ené then msstsr the comprehension of foreizn sym-
bols before stertins the sctusl reedins process.

Reedinz 1e ooncelived of gs 2 complex of physiolozicel
ené psychnolozicel processes whose motor procecsges egre vieuel,

5

vocel, zné exirsnecus. Eecevse of thie it is seld thet



€

"reeding should be deleyed until children's beckground of ex-
perience ené mentel growth eneble them to find meeninz 1n the
tesks presented to them,end until tris rrocess of meturetion
hes esnzendered e condition in which reversels sre few end "
perception of worde end other meenincful uvnite 1s possitle."
In cther words e child 18 reedy for the reedinz process only
efter he hes metured enocuch so es to contrel kis motor orocesses
ené 1s cepetle of seeins the relevence c¢f forelan lenzueze stucy.
rrogress in rsedling is mede repidly when the stucent is meture
end cepeble of steedy concentretion. The motor processes when
ceveloped eid lmmeesurebly in reecdinz reedineess.

A rerson only hes trouble leerninz g lenzueze when
"me 1s bomberdeé with e lot of strenze concepts or with con-
cepts thet orzenize the elemente of experiz=nce in en unusuel wey."
In the t=echinz of Hebrew the biz Jjob is to "help the child to
become conceptuelly reedy for it, noct to tesck e new collection
of sounée or visuel symhols." To put it differently the tesk
for the Hebrew tescher 1e to heve the child surrounded by sizns
with Helrew symbole,to uee these egisns ené to femlllerize the
child wit:k them. Thie will rive us reel knowledze. An item
becomee more "knowlesfzerkle” provicéinz thet 1t extends numerous
bridgzes to other itemes. 1If 1t is lsolsted frowm other iteme 1t
rselly doee not meen reel knowledgse.

B. Postponing Tepchine of Reedinz Until Grester
Feturity

The guestion of when to stert the study of e foreign
lenzusze hes bee=n the bone of contention gmonz meny ecducetors;
hovwever 1t seens the later the study of forelzn lenguese bezins
the better ere the results becsus=s of the followinz two ressons:

1) The child hes mestered the verneculer gnd cen epply the
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orinciples of leerninz to the study of e foreign lengzueze, snd
2) he hes secured for himself e srowth in mentel end emotlonel
experiences.

Two educetors In the fi=l¢ of foreizn lenzueze, EGdy

end Henmon, heve found thet foreizn lsnguese study begine et every

eze egnd school zrecde from the junior hish schocl throuzh the
univereity end thet the situetion, =epecieslly gt the junior

hizh scheool level is chgotic.7 Severel studies indicete thet
the populer szssumption thst en eerly bezinninez is universelly

edve

1tezeous 1g 211 wrons. "Pusvell offers evidence to tre

2ff=sctl thet Jjunlor hizh school end elementzry school pupils

prozressed much more slowly then older rupile in reeding ebility."

Thornéikee ' study of lenzuesz= - leerninz ebility indicates the
seme thinz. "Althougk thess puthors conceded thet much of tre
succegs of the edults wee probebly due to g zreeter power of

- =

concentretion enc sense of resronsibility, the evidence points

imited in time, mey edventeseouely, be bezun et e leter school

steze." Keepins trie In miné one mey cuite properly wonder es
to the edventezes of sterting g eeconé or third =rede pupil of e
one dey-g-veek rellxlioue school in the study of Hebrew resdinz.
It would eeem thet on the tesle of theee studies much more ie to
be zelned 1f Hebrew reedinz ie bezun st 2 lster period in the
scheel eurriculum then if 1t ie bezun et en eerlier period.

Cne mey now levltimetely psk the curstion es recerds

orel trelininz. Vhere ve eim to teech reedinz shoulé orel treining

be ignored? It is zenerelly held thet written symbole éo not
survive unlese thev sre gscociested with sgurel end‘klnesthetic
impresslons enéd thst one remembere words esnd phreses better if

10
he connecte them with vocel #né motor experienceg."

g



This beers out the cleim thet the gbility to pronounce written
vorde correctly 2nd uniformly is 2 wey to repid comprehension
of written meteriels. If then the child cen esee Hebrew printed
signs end leern to pronounce by rote the words of the sizns,
indicetions ere thet when he 1ls reedy for reeding, his com-
rrehension gbility will improve with orel recitetions.
"Hence, if the eilm ie reading ebility, the procedure must
provide emple treining in reedinz.Althouzh other espects of
lengueze leerninzg ere not iznored, they ere relegetaed to the
stetus of elds to the cdevelopment of the deslired resding ebility
ené of beckzround for getive skills which ere to be developed
syetemeticelly in e somewhst more sdvenced atete."ll Thie
imprlies thet sufficient treining 1s supplied 1in the recosnition
of slzns end symbols.

C. UTeechinz of Reedinz ps & BEpsie of Lester
Comprehension

Trecitionelly, the best wsy of stteining reeding
ebility hee consisted in the mein, "of orel reedinz, of
trensletion from the forelzn lensusse into the verneculer,
end of intensive ;{imm.r enelyele of limited emounts of

'

reedinz meteriel.”

However the question 1e reised gs to

whether thle 1le the most effective wey of teechins & foreign

lenzuazs in view of the sceeiel cifficulties of

teechinz e forelzn lensueze ss compered to teechinz the ver-

ngculer..... difficulties of comprehension end roint of reference.
The people who meintein thet 2 student will lsern to

reed e forelzn lenzuege by firet etieining orel-surel mestery

forzet the fect "thet there is ¢ flndementel psycholozicel

difference between the two types of resdinz, the reeding of



the verneculer, which 1s best gtteined by orel - surel
technigue, end the foreign lenzueze; in the verneculer the
spoken symbol serves the bezinner ss the volnt of reference
for understending the written symbol but}ghe foreign lenzusge
1tbs the verneculer meening rether then the spoken foreign word
which must serve the bezinner ges the point of reference for
comorehension. Hence it is imposeible to meke the pupil think
in the forelign lenzuece, especielly in the esrly stezes, when
e certein emount of mentel trensletion is essentiel." Whet

1z belnz erid in other words, 1e thet only one tesk et £ time
should be gttempted. Thus, for instence, while 3Jemoren sttempts
Lo eccomplish meny tesks simulteneously in Gilenu, utilizing
methods of Enzlish instruction es sdvoceted by Getes' study, it
i1s cleer thet this is 2 difficult thinz to do beceuse of the
meny fectore involved. You cennot use the seme methods in teech-
ing e foreizn lengueze 2s srec used in teechins the vernscular

teceuse of the element of comprehension.

D. Applicstion of These Principles to the

Teeching of Hebrew in the Relizioue School.

It would seem therefore from the zenerel psychologicel
studlee of thes principles of leerninz foreign lenzueszes thet the
learnine of Febrew in religious schools should employ the follow-
inz principles:

1) Hebrew ecucetors should bulld for Hebrew reeding
reediness 1n the eerly sredss. Thils could be done by heving

verious end numerous postere ground the room with the tlessinge

over cendles, wine, bread printed on them. In other elementary

Zredes select=sc preyers from the Union Freyer Book should be
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printed on posters. The rote-song method should be employed
of

in the teechinz/these preyers.

2) Hebrew educetors should postpone the teeching
of ectusl reedins until the child is well edvenced in generel
vernsculer resding.

3) Hebrew resdinz should be mestered before
comprehensgion is egllowed. This will serve es & beels for more

repid comprehension leter on.
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Chepter I1III
GENERAL METHODS OF TEACHING HEEREW
IN NON+REFORM CON3REGATIONS

A. Generegl Fhilosophy_ of Teechinz Hebrew

l. Freme of Reference

In thie chepter ettention 1s being focused primsrily
on those schools which teech Hebrew for seversl hours g week
end over £ period of two or three yesrs. Adced to this freme of

reference elso is the fect thet sveciel Hebrew teechers ere en-

]

ezed vhe eern thelr 1livlihood lercely through éeily instruction
of Hebrew. Meny of the pupils who study this intensive kind of
Hebrew usuelly come from the kind of environment where Hebrew
useze itc pert of resuler comestlic routine; for exemple they
heer #nd recite the "motzi) the witness the grece ceremony efter
meels, end they perticipete in the klddush ceremony. In other
worce meny of these pupils ere,from en environmentel point of
view, fevorebly conditioned towerd the study of Hebrewv.
2. Alms

The educetors in this fleld s=ek primerily, eslthouzh not ex-
clusively to instruct ite puvils in such 2 wey &= to eneble
them to etudy "chumesh" in the orisinel; tc heve en epprecietion
of the Bible enc¢ to bte ceceble of resdins simple selections from
modern Hebrew litersture. 1In the trec¢iticnel conzregzetlionel schools

the over-ell senerel eime sre ee follows: 1) "To oprepere the
child to teke pert in the relizlcus customs of the home end
synozogue, 2ll of wkich 1nvolve the use of Hebrew. 2) To creste
in the child & s<nse of beinz e pert of the Hebreic culture of
our people, for hebrev is the lenzuece tend wnich unites the chila

1.
to hie people throughout the world gs well es to Isreel of the past.”
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It 1s cleerly seen from the second of the gbove gims thet the
mettsr of self-icdentificetion ie seccondery end emphesis 1is
oleced on modee of worship (elthough in this worehip end custom
observence the child is ectively identifyinz himself with his
people.) The study of the Eible in the orizinsl rether tren

in trensletion form is enother zoel. A child does not receive
the eppreclstion of the Bible which he should if he studies only
the Jewish Publicetion Society's English trensletion. "Through
the ecqueintence in the orizinel with the Hebrew lenzusce end
literesture, we cen perretuste within Americen Jewigh 1life the
ere-long Hebreic trecéition of our people.“15 The zims of non-
reform egencles, teechinz Hebrew ere then of the liturzic end
comrrehension type, in eddition to trenslstion of Bitle. All
of thiese eime ere founded uron proper sttitude ena erprecistion.

B. senerel Methods

There pov¥ follove en investigetion of the mejor methods
utilizeé in the week-dey Hebrew schools end of the motivetion
behind this instruction. As noticed sbove there is little
mention mede of eny of the studies on Hebrew instruction es
to the study of Hebrew for self-identificestion purposes; thet

is for the purpose of ectuelly knowinz the lesnzueze of the child's
forefethers £s it 1e founé in enclent litereture. This type of
motivetion pleye e secondery role in Hebrew instructicn. The
emrhésls seeme to be pleced on Hebrew es g living lenzuese end elso
es g megns of preyer-gtudy. Of course the rhilosoghy of sélf-
identificetion i1s explicit in ell thet follows, however, it is not

the dominent philosophy behiné the verious modee in inetruction.
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l.Ivrit-b'-Ivrit

As one peruses the verious methods of teeching Hebrew
employeé during the lest twenty yeesrs he discovers thet rredom-
inence hes been given to the 'Ivrit-blIvrit' method. Thie is the
method wherebﬂvebrew educetors hove to susteln Hebrew ge 2 livinz
lenzueze since gll the cless instructlion tekes the form of Hebrew
@lscussion. The student reede the originel Hebrew end then tren-
gletes whet he has resd through the medium of Hebrew synonyms.

Williem Chomsky, & leeding educetor in the fleld of
Hebrew educetion mekes 1t cleerly understood thet "'the Ivrit-
b-Ivrit' method hes contributed much towerd vitelizing Hebrew
instruction in our schools."16 From this 1t is cleerly inferred
taet & degree of succeegs hes been hed from the instruction which
ie ¢iven by the “"Ivrit-b'-Ivrit' method. The eim of thie pertic-
uler method 1s to creeste situstions which would beget the eesy use

of Hebrew. While the propounders of this method meen well, they
heve, thus fer,feiled in their ultimete zoel----thet of tzeching
the Hebtrew lenzusce ec 2 livinz, vitel tongue ---- beceuse they
heve forzotten thet "wrere Hebrew only is used conversstion is
limited to the nerrowest of chennels. Instruction is lerzely besed
on three villers: memory, forced concentreted ettéention, anc
constent revlew."17 In other words the educetors of Hebrew, through
tneir employment of the 'Ivrit-b'-Ivrit' method heve forzotten

to provide the one essentiel requirement so necessery to the study
of lenguege ----- thet 1e they heve neglected to estebllsh e

MOLUS VIVENDI ---- they heve not cresested eny reletive purpose

for the stucy of Hebrew end es g result interest hes lezzed end

instruction hes tecome meeningless. They have peid 1little heed
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to vhet should be consldered e mexim of educetion ---- nemely

thet "memory, forced concentreted sttentldén enéd constent review
ere enemices of reesl, living child—interest."lE For this very
receson in meny of the more treditionel schools the 'Ivrit-t'-Ivrit'
method has teen elimineted. "In the teechinz of Hebrew we cannot
rect setiefied even with followins the leed of best prsctices in
the generegl field of lenzueze instruction, but must strive to be

19
th= venguerd of profiteble innovetion end improvement."

2. The Neturel enc the Reedinz Method

There ere two distinct typese of tkinkine or epprceches to leng-
veze legrninz, nemely, the direct method, which is & procecure

tret impoees upon the#uditory enc orel feculties Of the student the
responslblility for beth heerins end pronouncinz completzly foreizn
sounde, en¢ the resdinz method. "The neturel method (synonomous
with direct method) represents the reection of legguege teechers

to tke ertificielity of the trensletion method." = Althougzh
there ere those vho meintein thet the netursl methoé ie the

rrocees by which the mother tonzue ie seccuired, there ere thoese who
heve reised strenucus objections to tlie methoé. They heve cleimed
thet this method pleces tco lerze e strein on the suditory enc orel
cepecitles of the student. Such e person is Williem Chomsky who
cleims thet "“the neturel method involves e leerninz process which
is too difficult."21 Chomsky meintegine thet when & child is to

mester g Hebrev sentence by tris metho¢ be must be gble "to
recognize lte meening vhen it eppeers in print end inseript; to
use 1t in orel enc in written comrosition end Eo recoznize its
mesning when 1t comes to hies guditory sqnsea."dg Cleerly then,

even for e brizht stucdent of the srede school level this is &n

extremely Gifficult leerninz situstion. As its beet in meny schools
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the instruction.of Hebrew is plenned so thet only thé limited
renze of superior students will succeed in its study.
Another potent criticism of thie method is thet "it
ie not posesible when the neturel method is used to p}sn effectively
for incéividuel differences or for indlviduel needs.“CJ Moéern

edagozy demends thet provision be mede for the indivicduel, whether

‘O

he be & quick student or e slow student. Certelnly then 1n vlew
of thessz criticisms ené in view of the fect thet the primery
edhitteéd objective in Hebrew instruction is thet of Hebrew reeding
therz is no justificetlon for the utilizetion of the neturel method.
It eppsere then, sccordinz to one Hebrew csCducetor thet
“"for the best resuéte was should prectice directly the skill which
le our objective." t This meens thet the Reedinz Method should
be emgloyed slmost exclusively. Althouzh this thouzht seems to be
cuite lozicel egs well as precticel it is known, for instence, thet
where the sdmitted eim 1e thet of Hebrew rerding there gre meny
coneideretions to be thousht of before even 2 minimum of success
cen bte stteined. Intellicence, innete lenzueze ebility, ené proper
motivetion ere the fectors which will ultimetely leedé to the ec-
culsition of the reedin- =%ill.

Morris Arzt meinteins thet the principles of the Reeding

{1]

crorounded by Micheel West cen schieve the best learning
orocacs. Weet cleims thet since the gbility to reed is the mstrix,
lsgding to the scoulsiticn of other lenzueze skills it 1e culte
poseible to leern hov to rsed inderendently of the other skills.
"When the leerner hes e sufficient ¥nowledsze in resdins then the
lesrninz of other skille is unéerteken."‘6 Furthermore West zoes

on record es seyins thet the skill of leerninz to reed ie the lesst
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difficult becguse of the following reegsons: 1) Lheaskill of
leerning to reed "is besed on recoznition wkich is,much eimpler
process then recell, 2) EZeceuse prectice in thie pover neede

no sociel milieu 1t 1= possible to errance for ebundent end
intensive prectice experience in s comperetively short time."27
Weet completely repudietee the ides thet the best roed to resding
is throuzh the medie of speekinz enéd writing.

Morris Arzt, vho wee mentioned sbove, clelime thet "the
eppliecetion of the principles of the Resdinz Method to the problem
of teechinz hebrew in the Jewlish schocls ie simple enough. If
theee princliplee ere sound, the Bundey School teecher ---- will
te etle to pey sttenticon to end crill déirectly in the only power

.

he vishee hie pupils to scculre - reedinz - without gpending ug-
2

necessery precicus moments in gctivities which mey trensfer.”

b

3. Specific Prectice

Wlthout zolnz into elelorete detell, the writers of
Eebrew methodolozy cleim, "it shoulé ---- be obvious to 211
those who think the metter throush objlectively thet the esteblish-
nent of £ core vocebulery iec e 'eine cue non' in the methodolozy
of lpngusge whether in the cese of Hebrewv or of gny other leng-
uege.“cg. One system in such e methodolozy is thet of "Scecific
Frectice." Thie peticuler eystem suzzests thet "e pupil treined to
reeponé to words er g moseic of syllebles, letters, ené vowels
cennot reedily be reftrtined to respond to worde es symbbls of
meeninge end idses."JO Children who ere trained by meeninzful
reedinz methocs heve the edze on pupils treined by methods of
phonic end orel neture. However nowhere 1ls trere zlven eny ex-
plenetion ee to vhet 1ec meent by "meeninzful reeding methods."

This "Specific frectice" system suzcests thet l=erninz end vrectice

should be conducted in the menner in which the scouired leerning
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product is to be used by the pupil in ectusl life situetlones.
- &
Frectice, it contends, muet be directed to tkie end. This

system elso holds thet the more often e word 1s seen in e
reeding context, the more effectively 1t is lesrned egé the

c
more permenently it is reteined for reeding purposes.

4, Goel Method

One method wrich wes prevelsnt in the more trecdition-

g1 schools wes thet which wes known by the nezes "Goel Method."
The propounders of this method cleimed for it the tremendous

css=t of "definiteness." The child knew when he hed mede
prozress. Certein objectives wers estebliched for the pupil
2nd he proceeded towerd these goels et his own rete of speed.
This method, educetors cleimed, "gzives to him (the puril) e
cense of responsibility for his own work." Under the zuidence
of en intelligent teecher the pupil “thus becomes independent
sné resourceful end develops treits thet ere from ell possible
points of view desir‘eble."34 This individuel method of teeching
Hebrew constituted 2 very definite type of work for both the
puplil end the teecher. It lent iteelf reedily to definite
sclentific studies ©On the beeis of which the meteriels of in-
gtruction were conatructed.35 The meterisls mede esdequete
crovision for differences in pupil ebllities snd interests.
Nudelmen steted thet thie method of settinz coels wes used by
tescheres of comperetively mediocre sbility with merked succesa.36

The one compreheneive end velueble criticism of the
individuel or zoel method ie thet which wes given by E. A.

Nudelmen. "Goel work mekes of lenzueze study sn eltozether too

conscious procese. 1t tends to ley emphesis on words end
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lenzuege structure rether then on the dlrect expreegsion of

jdees eand meenings. It stresses unduly the metter of trensletion.
Ite meteriels of leerning ere to e lerse extent unsatisfectory.
Ite procedure is somewhet leckinz in veriety, end the work,
therefore, tends in time to become monotonoue.37 Moreover
novhere in the description of ths'Goel Mesthod'is there e
stetement deelinz with the mechenics of reeding. It 1s merely
rssumed, eg-priori, thet the pupil elresdy cen reed the Hebrew
vowels snc consonents. This method 1s eimed primerily not et
gcgulisition of the reeding eblility, but rether et the improve-

ment end the speed of reeding.

C. Criticisms

While few if eny of the educetors present & deteiled
metrod for the instruction of Hebrew, e2ll of them ere qguite
cleer g8 to the eime end the objectives of Hebrew instruction.
Perhepe the leck of detelled methods 1s Cue to the velicdity
of Chomsky's stetement: YLet us remember thet there is ﬁo such

thins ee g _sood method, & sort of penecea or cure #ll. There

is, however, such 2 thing es z00é msthod in teechinz. This
implies the followinz elements: e) 2 cleer perspvective of the
zoel, b) en understendinz of the child's neturel interests, end
c) en ettempt to bring our procedure egnd prectice inte hermony
with those interests, in pursuit ofxthe agesired zoel in the most
direct end most =conomic method." =8 Also he would eneble the
child to scquire e vocgbulery by hsvinz the child meet the
vocebulery in multiple reeding eitustions ancé settinzs. Further

39

he would edept ené creete reecing meterisles for esch zrsade.
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However here egzein no directive is ziven snd the stetement is
merely mece thet "zood method" is not etteinstle. Certsinly
the Hebrew teecher in the Reform rslizious sthool cen obtein
little essistence from Chomsky - nor cen the teacher of Hebrew
in eny congrezetlonel school receive eny valueble egics for
instruction.

Williem Chomeky cleerly proints out the fect thet the
time spent by non-Reform esgencies in Hebrew instruction is
neither velusble nor productive. "However, the feect of the
metter is thet we do not zenerelly euccesd in prepering our
pupils edeqguetely, in the course of two or even three yesrs,
for en gpprecietive study of the Bible egnd for thi reeding of
simple selections from Modern Hebrew litereture.” : The reegsons
wvhich ere ziven for this feilure ere: confusion es to the me jor
eim in studying Hebrew ---- poor word lists ---- lesck of zood
textbooks end finelly the fsct thet lesrning i1s . not cumuletive.
In eééition "treinins must be provided in indepsndent reeding,
vhich 1s the ultimete zoel of Hebrzw instruction in our schools.
Unless our pupils ere treined systematicelly in this ebility by
meens of meteriels written with e controlled vocebulery, they
will never gchieve this zoel. The more often 8 pupil comes in
contect with certein words in e reeding context, the more effect-
ively he will leern these words end the more equipgid he will be
for further prozress end growth in reedinz power." This is
cleerly the philosopy of the "Spscific Frectice" method; however

no specific deteil es to how instruction is to teke place 1le glven.

The educetors in this field prove to be inconsistent,
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for while they insist thet "methods must be edopted" they elso
stronzly meintein the following: "Whet £ tremendous weste hes
been zoinz on in the teechinz of Hebrew in feilinz to recognice
thet the problem is not only how to teech Hebrew tut whet to
teech. In over-empresizinz the "how" we heve been guilty of
trying :o do well thet wkich we should not heve Leen doing et
pll." Ju‘i{t eppeers thet much "double telk" 1s being useé in es
much ee these efucetors know full well vhet they went to teech.
The "whet to tesch" ie cleerly defined: "Cur gim in the teeching
of Febrevw should be to cevelop the gttitude ené the deelre to
reed Eebrew ené to cultivete ebléing interests 1n the reeding
end study of the Hebrew lenzueze end litersture; in brief to
reice our puplls to be)xO -'¥72/. The method which they
edvocetle end the method still very much in veogue in our Telmud
Toreh 1s the "Ivrit-b-Ivrit'method. The zcosl mentioned ebove,
nec, £e yet, not teen etteined nor does its fulfiilment seem
very likely. The lmportent metter to consider 1s thet egjo-v9/’
is not & Telmud Chochem or & Lemden but rether one who hes i
g "fecling of reverence end sffection for & book or & sefer."
The importent thinz is tlet e£l1l wio study Hebrew ecculre for
themeselves & positive end feversble ettitude towerd our lenzueze
ené 1ts litereture. . With this vliew every sincers 2ducetor
gzrees for he knowe thet where 2 pupll is not pleesently dis-
possed teowerd his subject no method cen impert the subject metter

itself.

D. Summery

An investizetion of the zenerel methocde used for the teechlng
of Hebrew Ly non-Reform ecencies hee shown thet consideretion
must first of ell h%giv#n to the perticuler freme of reference

under diecusesion. lention hee teen mede of the intensive study
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of Hebrew, severel times e week, of the professionel Hebrew
teechere end eleo of the fevoreble environment in whlch the
child finds himself.

The eime of non-Reform erencies who teach Hebrew
seem to be,l) e2bility to trenslete "Chumesh" end some modern
Hebrew Litereture, £) etility to utilize the preyer took with
scme comprehension, 3) the zenerel ebility to reed Hebrew. The
over-ell egime of & reedins prosrem, es described by Wm. Chomsky,
ere: 1) "o develor in our pupils the hebit, the ebility, end
the Cesire to reed Hebrew with understendinz end egprecistion,
2) to stimulete ené¢ cultivete in them testee for end interests
in the literery expression of the Jewleh peorle, both in enclent
ené in modéern times, 3) to impert to them & sympethetic insizht
into Jewish exveriences, ideels, enéd sttitudee, es reflected in
Jewleh litersture throuzhout the ezes, 4) to provide £ beeis for
interjectine end correlstiﬁé the verlous phreses of subject mettier
in the Jewieh Surriculum."

The methods utilized by non-Reform esencies 1in the
inetruction of Eebrew ere 1)Ivorit-b'-Ivrit, 2) The neturel ené
the Resdins lethod. 3) Speecific Irsctice enc 4) Goel Method.

In precticelly £1l1 of the methods enumereted the essumpticon ie
mede thet the pupil elreedy hee £ reeding foundetlon, that the
tescher need only improve trkis reedinz ebllity. Nowhere is there
ziven a method of instruction for becinners.

As for method itself it cen Tte ssid thst in the finel
enelysis the term "zooé method" implies the creestion of leerning

eitustions in terms of the cepecities egné the interests of the
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pupils. This "2ood method"™ must recemble, in so fer se poseible,

ceeireeble situetions in gctuel life.
In the followinz chepter the methode, the gims end
oblectives of Reform Relizious Schoole, es regerde Hebrew

instruction, will be coneidered.

g ——




Chepter IV
GENERAL METHODS OF TEACHING HEBREW
IN REFORM RELIGIOUS SCHOCLS

A. Freme of Reference

In order to éetermine the pesrticuler freme of
reference for the teechinzg of Hebrew 1ln Reform rellzlous
schoole tre following poetel cerd cuestionneire wes sent out
to £1l1 member consrezstions of the Union of Americen Congreg-

eticns totelinz 450:

Flegse underline the enswers concerninz the gresent
Eebrew Prozrem of your school.

1. Hebrew is - obligetory - voluntery - not teught in
our school. (Do you heve Hebrew clubs? Check )e

¢. Hebrew is teuzht in 2redes 1 - 2 -3 -4 -5 -6 -7 -
€ -9 - 10-- 11- 12.

3. Trhe totel weekly time srent on Hebrew is - less then 30
min. - %5 min. - 45 min. - sbout en hour - more then hour.

. Eebrew ic teught by - cleecsroom teecher - speciel tesch.

;4
'S. We tesgch Hebrew primerily for - conversetion - liturzi-
cel reeding - zenerel reedinz with comprehension.

RABEI
CITY ARL STATE

The oblective of thie cuestionneire ves to determine’

the following deste:

1. Is the study of Hebrew obligzstory, voluntery, or not tesuzht
et ell?

€. In vhet zredes is Hebrew teucht?

3. How much c¢lese tims is spent on the Study of Hebrew?

4. 1Ie Hebrev teusht by speciesl or rezuler teechers?

5. For wvhet principel purpose or purposes ls Hebrew teught?
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The following findinzs ere the results of the 202
responses to the postel cerd questicnneire es well gs £ survey
of the litersture which hes been written regerdinz the study of
Eebrew in the Reform relicious school.

1. Time

As eny educetor, who is gctively pertlicipetinz in
the oreretion of e Reform relizious schoeol, well knows the
emount of time set eside for the study of Hebresw 1s meeser
indeed. Other investizetions heve shown thet beceuse of extre-
curricules sctivities (choir, dremetice, Journelism, etc.) »s
well es the inclusion of meny more subfecte in the curriculum,
the time devoteé to Hebrew study 1s of necessity, limited.
Fr=quent ossembly progreme, Holidey observences end vacetlons
likewise 1imit the emount of eveileble time.

- In response to the postel cerd questicnneire 1t wes
seen thet with recerd to time gllotted to Hebrew the following
ves tre cese: 8 conzregetions spent less then 30 minutes e

veek on the study of Hebrew; 52 congrezetlons spent 30 minutes
e week; 4E conzregzetione spent e period of 45 minutes per week;
end 87 consregetions indicst=d thet they spent €0 minutes or
more 2 week on the study of Hebrew. In egddition te this inform-
etion meny conzregetions notec¢ thet they conductsd edditionel
Eebrew clesses durinz the week.

The sverese time sgent on Hebrew instruction 1s:
non-week dey schools, 47 minutes; schools with week day sess-
ione, 4% minutes; £1l schocls 48 minutes per week.

Emenuel Gemoren zoees on recordé es eeyinz thet in eny
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two hour session of instruction 3/4 of en hour sghould be given
to the study of Hebrew.

2. Oblizetory or Voluntery

There were 108 congsregetions 1n whose religious
schoole the instruction of Hebrew wes obligetory end &7
congrezetions who reported thet Hebrew wes tsugzht on e
voluntery besis. Seven congrezetions steted thet Hebrew
wee not teuzht et ell in their religious schools.

3. Gredeege in which Hebrew 1s Teuzht

Most of the Hebrew instruction tekes plece between
the 4th end 8th gredes. The other gredes heve little or no
Hekrew instruction.

For 1T7€ congregeticne reporting on this subject,
the evereze number of yeers epent in the study of Hebrewvw 1is
5.7 yeers. When one considers thet the emount of time report-
eé, ie the mexipum spent in teechinz Hebrew, it cen reedily
be observed thet much less time 1e sctuelly given to Hebrew
instruction. Thie 1es true beceguse of the inroeds which
sceemblies, holidey observences end extre curriculer ectivit-
les freguently meke.on the rezuler time set geide for Hebrew
inetruction. The eguthor'e personel =xperience with & promin-
ent Reform temrle of over 1200 members end with e religious
echool of over 900 children substentistee this contention.
Over the five years in which he hee been teeseching Hebrew no
one cless hed over en averege of 30 minutes instruction, 1in
spite of the fect thet the curriculum cellsd for 40 minutes

or more.




4. Teechers

Of course the wey in which the student leerns
Hebrevw 1s due in no emell messure to the gbility of the
teecher he hes.

The enswere =iven to the postel cerd guestlonnelre
ehowed thet 172 conzrecetions hed specliel Hebrew teechers;
thet they hed engezeéd teechere who went from clese to cless
in order to teach the puplils Hebrew.

Meny would contend thet this 1s not e sound
pedezoglicel procedure becguse it interrupts rezuler clessroom
work. The reguler tescher, for exemple, mey not heve completed
the history or custome eand ceremonies lesson before the speclel
Hebrew tescher errives. Thus the lesson must bte interrupted
et, perheps, the most edventezeous moment of instruction.

Secondly, this system prevents intezretion of Hebresw
with the curriculum. For exemple, preyers end blessings could
be us=2d ené teuzht in conjunctlon with the teechiné of verious
holideyes end customs.

Thirdly, thlie method of instruction does not ensble
the Hebrew teecher to esteblish £ repport which could cerry
over from week to week. 1In fect he scercely zets to know his
rupils end esch week pupil end teegcher must reestegblieh g new
repport which leets for only twenty to forty minutes st most.
It would be much more desireeble to heve the seme teecher who
teeches Jevish History end customs end ceremonies elso instruct
the seme pupils in the reeding of Hebrew. This would meke
bogeible much more intecretlon, better repport end probebly

better leerning.




However the problem immedietely arises in meny
conzregetions thet the teeching steff is not et ell femiller
with Hebrew end consequently unetle to instruct the children.
The problem mey be overcome, perheps, by holdinz Hebrew cless
work-shope two or three weekes prior to the openinz of the
relizious school. The rebbl or supervisor might then instruct
the teschers in the fundementels of Hebrew so thet they 1n turn
would be sble to instruet their children. After gll, if es we
chell see, the primery eim of the Reform relligious school 1is
the teechinz of preyerbock Hebrew, 1t should not be too diffie-
ult to trein reculer teechers to eccomplish this.

5. Texts Used

From the answers supplied by the cuestionnsire it

wes discovered thet the following meteriel in the order of

frequency of use 1s belnz currently used in Reform relizious

schools: The Union Preyer Book; Freyerbook Sttidy; Gilenu;

He-Sheer; Our Fregyer-Book; He-Sefer; Let's Reed Hebrew;

Recghis Pesth. It is evident thet there existe no single

universelly edopted series of Hebrew meteriel in Reform religz-
loue schools. Hence no uniform Hebrew curriculum is 1n opsret-
ion within the movement.

The primery zoel, from the evidence supplied by the
nemes of the texts eslone, seems to be the teeching of Hebrew
reedinz for the purpose of preyer study.

6. Goels

There ere three mein sime for the teechinz of Hebrew

in the Reform religious school: 1) liturzicel, 2) generel

reeding with comprehension end 3) conversetion. Of these
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the primery emphesis of most Reform congregetions 1s pleced
on the liturzicel purpose.

In response to the posel cerd gquestionneire 11E
conzregetions indiceted thet they teech Hebrew primerily for
liturzicel purposee; 33 congregetions teech primerily for
generel reedinz end comprehension purposes. Other congreg-
etione stete thet their eims include £ combinetion of con-
versetion, liturzicel, end generel reeding with comprehenslon.

In the curriculum of the one-dey-week school the
sdmitted eim, es we heve obeserved,of most Reform conzreze-
tione 1s to enesble the student to reed Hebrew in order to
understend the preyers of the Union Preyerbook. Thus one
Reform temple recognizing thet for the zreet me jority of 1ite

pupils this must be the totel goel of Hebrew instruction,

m

tetes: "Our ultimete #im --- is two fold, to develop e lerge
zroup which in epite of thelr leck of en intimete knowledge
of the lenzueze will be deeply sympethetic end emotlionelly
responsive to it --- seconély, to develop & smeller group
cerefully selected, which will study the Hebrew lenzusze end
litersture more intensively. All we cen possibly do insofer
8 the zrester numbers of the student body ere concerned, 1s
to femilierize them with Hebrew sufficiently to ensble them

44
to foliow the preyers intelligzently." This eppeers tc be

remerkebly similer to the steted eims end objectives of the
more treditionel schools. The ebility to resd the preyer book
with some dezree of fluency end understending le the besle 2im -

o

of £l1 Hebrew educstors.
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To thie gim Dr. Gemoren would eéd two more. He
meinteins thet & love for Eebrew must be develored in the
child - e fevoreble ettitude towerd Hebrew must be echieved.
Thie positive sttitude will elso meke for the ecguisitlion
of greeter Hebrew knowledze sna skill. Here ell prominent
Jevisgh educstors zre in full ezreement. Another eim, Gemoren
contends, is to eneble our children to reed end to trenclete
ot lepst & few choice pessezes from the nerriéivee of the
Sible snd from subseguent Febrew lltereture.

T. Attitude

Certeinly of prime importence 1s the gttitude vhich
the student scguires during hie study of Hebrew. As eny
educetor will verify, the more positive egttitude the pupil
exhibits the more of eny ziven subject he will leern. This
must be teken into consideretion in the teeching of Hebrew.
Thus one educetor writes: "The negetive student response
(to Eebrew) wes fostered es & result of our inebility to
eppreciete the fect thet the interest of the children es they
enter the higher grades usuelly underzoee & merked trensform-
etion, thet their enjoyment of neive enc¢ child-like texts
éiminishes end their eezerness to sccumulete worde end Jlinzles
in e lenzueze besicelly foreizn to them 1s somgwhet dempened
under the pressure of more worthwhile tesks."

In the suthor's experience it wes found thet & nez-

stive sttitude exlste precisely becesuse the meteriels end text-

books useé are not zeered to the verious ege levels. Whst is
teught in the fifth zrece end the menner in which 1t is tesuzht

ig repeeted,. for exemple, in the sixth grede. No new 1ncentive
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ie edded ené the pupll cuite neturelly sssumee e nezetlve
ettitude. A student's sense of progress end schievement
is completely lecking in this type of instruction.

In gddition, the emount of time slloted end the
stetus which Hebrew is given in the curriculum cen eglso lesd
to negetive ettitudes. The child who feels that Hebrew
instruction hee e secondery if not tertiary position in the
curriculum end congregetionel environment will not posit
gnythinz but 2 negetive ettitude. Thirdly end perheps most
importent, e nezetive sttitude 1s ecgulred from one's sociel
milieu. "In contrest to the immigrent," en educetor writes,
"the present zenerstion menifests e lukewerm or spsthetic
ettitude towerd religzious educetion. Primerily es e result
of the zenerel weskening of Jewish 1life in Americe, the Jdewish
perent of todey élspereges the religious velues thet were
cherished by his fethers, thereby becoming indifferent towerd
the religioue instruction of his children."50 Consecuently
this in turn hee contributed to the lack of interest in or use
of Hebrew in both congregetionel end community life.

B. Findings

Summing up, then, the contente of the 202 postel
cerd responses, the followinz is & picture of the freme of
reference for the teechinz of Hebrew within Reform relizious
schools:

1. Fifty-six percent of the conzrezetions meke
the instruction of Hebrew oblizetory end 44% of the congrez-

etions plece Hebrew on e voluntery basis. Seven congrezetions
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indicete thet they teech no Hebrew whetsoever. Fifty con-
cregetione indicete thet in eddition to teechinz Hebrew in
their Sundey Religious School they esleso devote extre time
during the week for Hebrew instruction, es indlceted on the
chert. (See Appendix)

2. Hebrew 1s being teuzht from the first grede

throuzh the tenth zresde. The stetistlics incdicete thet most

Hebrew instruction occurs during the 4th throuzh the 8th
zredes. Little or no Hebrew is teught in other gredes.

3. With rezerd to time devoted to the study of
Hebrew our findinze indicete thet 27% of the congregstions
spent 30 minutes e week on Hebrew instruction; 25% of the
conzrezetions spent 45 minutes e week end 44% of the congrez-
etions devote 60 or more minutes &2 week to the instruction of
Hebrew. Included in this letter group ere those conzrezetions
who heve gdditionel Hebrew clesses durinz the wveek. Eight
conzregetions indiceted thet they epent less then 30 minutes
¢ week on Hebrew instruction. The svereze gmount of time
spent in 195 Reform Relizious Schools is ebout 48 minutes e
week.

4. Eighty-eight percent of the conzregetions employ
speciel teechers to teech Hebrew in the religzious school, leeving
but 22 % of the congrezetlions whose reguler clsss room teschers
£lso instruct their children in Hebrevw reeding.

5. In enswer to the question desglinz with the
purposes for which Hebrew is being teught, 61% of the con-

gregetions steted they tesch Hebrew primerily for litursicel
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purposes; 17% of the congregetions steted Hebrew 1ls teuzht
orimerily for zeneregl reeding with comprehension; 1n 14%
of the congregestions the primery purpose for Hebrew instructlon
ie ¢ combinetion of liturgicel ené genergl reeding with com-
prehension. Six congregetions seld thet thelr primery purpose
in teechinz Hebrew include £ll three ot jsctives ---- nemely,
conversetion. litursicel 2né cenerel reeding with comprehension.
8ix conzregetions ealé thet they teech Hebrev primerily for
conversetion snd liturzicel purposes. Two congregeticns
teuzht Hebrew primerily for conversesticn end generel reeding
with comxprehension. Two congrezetlons did not sey why they
teech Hebrew.

In 91% of the congregetions the zvereze number of
yeers devoted to Hebrew study wee 5.7 yeers.

C. Methode of Reform Religious Schools

There gre twc sspects rezerding methoé: 1) the
most economicsl method which cen be used to instruct vupils,
end 2) whet kiné of method woculd best stimulate interest of
pupil?

Jecob Polleck steteg our problem very succinctly:
"Luring the lsst decede we heve witnessed e remerketle
chenge in our concepticne of method. FPsychology hes given
us g =reet deel of knowledze with regerd to children snd the
leerning process, end we heve acquired e greet desl of inform-
etion with regerd to the most economicel weys of teechinz
verious subjects besed on cereful studles end investigetions.
Lt the present time there zre two prevelent notions with regerd

to method. On the one hend, method is regerded ege the most



33

economicel menner of teeching the materiels of the curriculum,
on theother hend, method is primerily e guestion of how to
stimulete enéd guide the child so thst he shell best cell
for end exercise his poeeibilities."?l

We shell be interested, ee we look gt esch method
now emvloyed, in the economic es well es in the stimulus

fector of tesching Hebrew in the Reform religzious school.

l. Gllenu lMethed

According to Emenuel Gemoren, educetors should no
lonzer tesch the nemes of the letters of the eglrhebet but
rether should tesch whole sentences end phreses "beceuse
thet 1g how the normel humen eye sees ----- thet 1= how
reedinz ie teuzht in our public schools todey." 7

An experiment by Frofessor Getee of Columbie Univer-
eity demonstreted thet rhonetic teesching creeted meny difficult-
ieg ---- especielly in thet 1t tended to concentrete 1n§truct-
icn uncduly on minor elements. On the other hend, teeching
for comprehension reised the difficulty thet e distinction of
specific elemente in new worde wes not mede. "The most
succeseful zroup wee the one thet combined the comprehension
meteriel with phonetic drill."s3 Hence Dr. Gemoren edopted
these findinzs enéd formuleted them into hlis methed of Hebrew
ingtruction vwhich is known ee the Gilenu epproech. In it he
cresente non-liturzicel Hebrew worde toth g8 e whole gnd
broken down into letters. He elso teeches the chilé the
comprehiension of the perticulsr wordés.

Concerning Gilenu the following criticism hes been
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offered: "The 3ilenu epproech to the teeching of Hebrew,
to cuote Ir. Gemorsn, seeks to follow the experiments mede
in the tesching of the reecinz of English by Frofesesor Getes
of Columbie University, in which the child 1s teuzht to
reed & whole phrese or & whole sentence - the meening of
wvhich he understends - then follow this with phonetic érill.
To follow this theory in the teechinz of Hebrew wculc be
feesible only in Pelestine or in teechlinz those who hed
perheps ettended 539;) P, & Hebrevw nursery school. Ve
must remember thet before & child is teuszht to reeé Engllish
he hes been speskinzg the lengzuege for esbout three yeers;
he is then teuzht to resd phreses end esentences for epprox-
imetely 14 or 2 yeers before the phonetic breekdown is mece.
Accordinz to the Gilenu arproech, vocebulery is teught one
week, the reeding of the word or phrase gs & complete unit
the next week enc¢ ite phonetic components the followinz week.
In the one dey & week school, teechinz e child to speek end
reed & forelgn lenzuege et the seme time 1s slmost impossible.
Moreover the Gllenu method eime to teech the meening of preyers
ge en outgrowth of lenzueze study, which 1s ideel in e Telmud
Toreh or eny intensive Hebrew school system - not in our one
dey e - week system." oy

The criticism of tke Gilenu Method 1s besed on 3
fectors: 1) It is founded on experiments cesizned to teech
English reedinz end not Hebrew reeding; 2) it feils to teke
into esccount the difficulties of leerning multiple Hebrew
gkille, i.e. reeding, comprehension, meeninz, end in e one

dey e veek school; end 3) it does not meet the zoel of most
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Reform relizious schoole, nemely to reed the Hebrew prayers.

2. Rote Method

Another wezy in which educstors cen stert on the
teeching of Hebrew with 1ittle childéren, Gemoren cleims,
is throuzh the rote method.55 "Here the teeching of little
children begins with concrete thinzs, lively things, some-
thing thet will erouse their interests. While the teaching
of the Hebrew Freyer Book must necesserily be postponed to
the higher zredes, it is well to stimulete the feellnz on the
pert of the chiléren thet Hebrew will function in their lives
by introducing them to some of the simplest end most importent
of the Hebrew responses immedietely. Thet is like the Sheme,
the %n Kelohenu, the Sebbeth end Henukeh bleselingss, endP%ne
or two others which cen be teught lerzely throusgh song'.'3

While Gemoran does not ectuelly stete thet the
method which he is sdvocsting for young children is the rote
method this is cleerly implied from the gbove guotetlon,
end this method/ézing employed by meny schools in some form.

Certeinly thie method is economicel; however 1t
Goes not echieve the primery zoel of Hebrew instruction in
Reform temples nemely, thet of reedinz Hebrew preyers. 1In
edditicn to this, the stimilue is week, for ir meny instences
norigense syllebles ere used end student interest, conseguently

dwindles.

3. FEreyer Eook Method

Mex Reichler egzrees with Gemcoren enc cleims thet
the primery eim of Hebrew instruction muet be to teech for

Prayer-Eook understending. There must eleso be &€ connection
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between whet is leerned and whet one experiences in delly life.
"We do not, however, went our congregetions to repeet, or
gine words thet convey no livinz messege. Hence our eim
in tegching the rudiments of Hebrew should be to enesble our
children, efter e few yeers of study, to reed Hebrew fluently,
to know feirly well the gremmer end construction of sentences
end to become femilier with the vocebulery of the most irport-
ent perts of the Union Freyer Eook."57

Obviocusly, Reichler expects too much when he spceks
of "zremmer ené construction," for the time elloted in the
Reform religious school does not permit this kind of instruct-
icn.

However the firset stezes of his methoa is fessible.

It begins with the vocebulery of the Union Freyer Book, hess the

child essimilete the words end phreses by & grecuel process
enc by continuous repetition. "The preyer book vocebuléry
muet continue to be the beckerown of every lesson. Home
gtudy must be insisted on end the desriesed mechenicel reeding
is ebsolutely easentiel."S_ Reichlier peys no heed to whet
hee elreedy been mentioned in Chepter Two --- thet 1g thet
constent repetition is the enemy of reel child interest end
thet there ieg en inherent disinterest in this metepriel.

4. Combingtion of Rote end Ereyer Study

The ZTuclid Avenue Temple of Clevelend, Ohio,
discovered thet s it introduced conzregetionel resding end
singinz by the children, the intereet in Hebrew grew pro--

portionetely. Trkie perticuler temple eglso believes thet
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through e study of Hebrew thelr children come to identify
themselves more fully with Jeéwe ell over the world. Thls
letter thought is in 1line with the feeling of those educetors,
both treditionel end Reform, who hold thet the study of
Hebrew definitely servee ge e culturel 1link end bond « Anong
Jewgzshggeste elsc thet through the introduction of
conzregetionel reeding end singinz there is & kernel of
truth in the stetement: "In every phese of educetion, pupil
perticipetion is the most essentiel element. Frozressive
echools recoznize more gnd more thet children leern best
through exper‘iencing."s9

Now let us look et the Hebrew curriculum of this

Reform temple gnd observe theilr method of interest. For

quite some time they hed utilized Reehith Deeth but to no

eveil. The letters were teught but were not leerned. The
edministretors of the school therefore completely elimineted

the Reshith Deeth endpeveloped e technigue of tesching Hebrew

vhich enebled them to build up en entirely new curriculum
ené e methodology besed upon the experience snd the needs

of the children of the Temple School. They used devises end
zemes celculeted to meke the teeching of.mechanical reeding
e vleesent ectivity for both teecher end puplls. The
chiléren first leerned the letters, followed by vowele end
then they were teught e combinetion of both. "By the time
our children reech the confirmetion grede," declesres the
school sdministretor, "they ere sble to reed Hebrew fluently

end their sttitude towerd Hebrew is e very heeslthy one."
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The children vho sttended this school for nine
yeers heve haé Hebrew instruction of gbout 150 hours --- 5
the equivelent of sbout & yeer's work in the Telmud Torah.'l
Cominz one cey e week for Hebrew instruction the teechinz of
Hebrew with its zremmeticel constructions, se& ¢ spoken tongue,
ls en impossibility. "In our tewmple (Euclid Avenue Temrcle,
Clevelend, Ohlo,)" the edministretor continues, "where we
heve only 30 minutes in the primery depertment, end but
50 or €0 minutes per week in the intermediete or junior
hizh eleeses for the study of Hebrew, we cen do little more
then prepere the puril for ective e£nd intelligent pertic-
epetion in the synegozue life; thet is, gzive to the pupil
the tcol which will eneble him to reed end underetend the
eiznificent Hebrew preyers which ere found in the Union

Preyer Eook, ee well ess those blessings end preyers vhich

relete to our festivels ené those wordes vhich ere essocieted
with the symbols, customs, end ceremonies of our Jewlsh
relizious life."tg This meens of course, thet Hebrew preyers
enc not the Hebrew lenzuszze 1s teusht.

The Hebrew curriculum of tkis Reform Temple is es
fcllows: In the first grede the children leern by rote the
YNQend the threes)@ N [_)g\ 9]3 M) they =re elso teuzht
the blessinge’wer the cendles, wine, end breed. In eddition
to thie they, of course, leern the trensletion of ell thé
preyers which they ere teuzht. In the second grade they
review the previoue yeers's work end leern 3 JHEC) AN.

The teegchers of Hebrew teke into eccount the forgetting fector
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of the summer vecetion ené provide esmple revisw before
gttempting enything new. In the third grede they leern
some of the short responees such es 29pN3) » h/cC j.'.)'?p,
¥/ Pqﬁq T')'i‘)l:’») P rn? end f‘ N) # . in gédition
they ere teuzht the hymn |_}'a§,¢;3 "lc ; 21l of tris 1s leerned
by rote end without the eid of e Hebrew textbook.

When the children reech the fourth grede they
ere first ziven e Hebrew textbook. There they begin to
learn J')p;)lcl end complete it,pltfs edéitionel responses
in the fifth zrede.

Eech yeer efter edequete review something new
ig edded. "In the sixth grede," the edminstretor tells us,
"they leern responses end the Sebbeth hymn, Pg{:‘ HYQ“"
in the seventh grede the Ql?‘P of Yom Tov snd Shebbos 1s
leerned end in the eighth zrede the 9 P'N¥ is teuzht end
lesrned, in eddition to the blessinzs for the Toreh reeding.
By the ninth grede the children ere eguipped to resd from
Hebrew scripture end they elso leern lﬁc IN endpyrd u“,d:,éB

The student begins to scguire the rudimente of
reeding Hebrew print in the fourth grede. From the fourth
through the ninth gredes, there ere six menuele, prepered
by the steff, which the students use in thelr work. 1In
cech menuel ere founé en explenetion of the Hebrew preyer,
then the preyer is followed by & Hebrew end English voc-
ebulery liet. Finelly, crovision is mede for g series of
érills. While the student does not leern how to write Hebrew,

he does leern hov to stick print. it.
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"Whenever 2 pupil is recuired to fill in e mlssing
Yebrew word," the edministrstor of the school explsins,
"he uses stick printing. Occesionslly exercises requilre
thet missinz letters be filled in. 1This 1s not for the
purpose of stressing spelling in the study of £ lesnzusze
but en edded device to help recell siznificent words end
to help the pupil recognize the root derivetion of meny
words which reeppeer in the liturgy such es Q?‘Pwit.h forme

?Q?’P PRI QIPN.T
The texts which ere used in this school gare:

He Shesr end the Hebrew Preyer Study which wes prepered

by their steff. Gllenu end Resith Deeth ere not used.

It is unfortunste thet the Euclid Avenue Temple
did not respond to the exeminstion cuestlonnsire sent to
their pupils so thet en objective eveluetion of the method
could be mede. On the surfece this method seems to heve
the sdventeze of meecting the goels of tegchinz Hebrew in
» Reform relizious school in en economic wey.

5. Regith Desth end Similar lMethods

Numeroue temples with the one dey s-week schools
use the Resith Deeth or similer methods besed upon Resith

Deeth, He-Sefer end others. Thie is the methodé which sttempts

to tesch Hebrew reedinz by the individuel letter end vowel

epproech end employes no comprehension or meaning or words.
There ere reel difficulties with the use of Reelth

Decth; first end foremost the work 1le presented in e dry end

tedious menner. The Enclish ecuivelent to e letter or vowel
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gppears only once gnd unless the child leerns it perfectly
the very first time, he must seerch for tne place where the
perticuler letter or vowel first sppeered. In He Sefer no
Enzlish eguivelent is given for the vowels end 1f the child
doee not repeet often enough, the leerninz process 1is
immessuresbly hindred. In further criticiem it must be
steted thet in thzé method there 1s not.enough regerd gilven
to repetition, difficulty of letters end vowels, over-leerning,
ené forzetfulness. The individuel ebllity of children 1e
pegsed over end the zroup 1s therefore the prime concern.

The very vitel element of child motivetion 1is elso completely

lecking in these texts. The 'Let's Reed Hebrew by Lillien

n

Koch is somewhet better 2 method for children in grsdes two
through four. It provides adequste motivetion for the chila-
ren end et the seme time gives emrle Arill work. It cen be
succegeful when used over 2 two yeer period end gugmented
by home study end review.: The children heve the opportunity
to color end cut out Hebrew letters thus providing for
plesgureble motor ectivity.

In"He-Sheer" which uses the device of jzemes for
drill work, e similer cezree of success cen be echleved
rrovided the tescher end the time sres adequste.

6. One Bond Method

Abrghem N. Frenzbleu developed whet he cells the
"Oae-Bond Method" becsuse gs he put it,the following criterie
for e sound method of teeching Hebrew did not exist:

"riret end foremoet, while the child ie leerning
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them, he should never be in doubt e#s8 to the correct sound
of the letters or voweles he 1es trying to lesern. This crit-
erion must epply whether or not the tescher 1s present.

"The second cruciel criterion i1s that esch individ-
uel chilld be given exectly the smount of drill necessery
for him to stemp in or to overlesrn sech element teuzht.
The method must edjust both to the lesrning rete of each
child end to the inherent difficulty of eech element.

"The third criterion is thst the method provide
for not lust ¢ fezw combinetions of letters end vowels, but
for ell prossible combinstions which mey be encountered by
the child. It must slso permit enouzh repetitions to insure
leerning. '

"Fourthly, # setisfectory method should be self-
correcting. Errore, whether mede 1n clese or et home,
should bte immedietely epperent end promptly correcteble.

M the method should be ettrective to child-
rent endéd should heve gs much cof the gsprect of pley in it
ec roeeible. FHowever, the pley should be intrinsic to the
leerning, not en extreneous sugzer-cogtinz wkich contributes
nothing pedegogicelly."65

In eessence the One-Bond Method consists of

"oresenting the Hebrew symbol end ite Englieh meening elone.
Tte sound of the word is not presented. The child is not
etle to pronounce it beceuse he does not know whet the word
sounds like. He 1es not esked to reed it or to write it in

script. He merely lesrns to recognize the word for whet
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it meens, nothing else. However, heving only this one’bond

to leern insteed of five or six, or even three, the chlld
€é

moves sheed repidly eccuiring more end more words."

This One Bond Method ies so constructed so es to be

in complete hermony with the psychologicel principle esteb-
1ished eerlier, nemely tnet 2 child will leern end comprehend
more eesily when presented with one simple tesk then when
presented with g complex of more then one tesgk. However

thie method conflicts witk the primery religious school
objective, thet of preyer reeding.

In edéition to this difficulty there 1ls slso the
metter of sctuel reeding. Nowhere in this method 1s there
e technigue for ectuslly lesrning how to reed. As & metter
of fect there ies gs yet no evidence g5 to the effectliveness
of tris method or thes echievement of the purposes for wvhich
Frenzbleu designed 1it.

D. Summery

I+ hes been seen thet the Reform Relisious Schools'
“reme of reference for Hebrew tesechinz includes speciel
teschiere, who ere enzeced becguse the reguler instructors
ere deficient in knowledze of Hebrew; thet the sveregze
weekly emount of time i1s 48 minutes end thet most of the
Hebrew teechinz is done between gredes four end eight.

The geime ere primerily concerned with teeching
Hebrew so thet the student cen perticipete in the religious
worship services. In eddition to this some Reform congregz-
ptione heve exprressed » desire to esteblish more positive

ettitudes towerd Hebrew esnd grester dezree of Hebrew com-
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In this chepter on "Generel Methods of Teeching
Hebrew in Reform Relizious Schools™ it hes been observed
thet the methode utilized very coneiderably. Among these

used ere the rote-method,the Gilenu Method, Rote end Freyer

Study lMethod, Resith Deeth end similer methods, One-Bond

lethod, end Preyer Fook Method.
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Chepter V
AN EVALUATION OF HEBREW INSTRUCTION
IN THEE REFORM RELIZIOUS SCHOOL
A. Erocedure
Hevine Getermined the fecte connected with the
teechinz of Hebrew in the Reform relizlious schoocls geg well
re the verious texte end methods employeé we turn now to
en eveluetion of the effectlivenese of this Eebrew instruct-
ion. To determine this en exeminetion wee prepered end
cdistribtuted to the 195 conzrezstions who perticipeted in
the preliminery postel cerd cuestionnelre enc indiceted
their willincness to cooperete in the testines of their
ruplls' Hebrew echievement.
The methode which were employeé to determine the
rupilse' dezree of echievement in Hebrew were:
1) exeminetion
ves to be given to the lest grede in vhich Hebrew wes teusht,
in order to obtein the meesure of meximum echlevement.

2) the exen-
ineticn consisted of two me Jor perte, desisned to test the
eblliity of chiléren to reed snd /or trenslete liturzicel
Eebrew £nd to test the £bility of children to reed end /or
trenclete generel Hebrew.

3) to Jjudze
reeding ebility, it wes deemed edviseble to permit the child
to trenslitercte into English. (It wes understooé thet in
scoring the wicdest letitude would be ziven in the trens-

litersticon suprlied by the pupil.)
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The followinz letter esnd guestionneire wes
distributed:
HEBREW UNION COLLEGE

Clifton Avenue
Cincinneti 20, Ohlo

October 29, 1552
Deer Rebbi:

I went you to know how much I erprecieted your
reply on the questionneire on the teschinz of Hebrew which
I sent you lsst Spring.

Azein I em celline upon your helpfulness in esking
the tescher of the confirmstion cless of your relizious school,
if 1t recelves Hebrew inetruction, or the tescher of the next
highest =rede before confirmesetion which receives Eebrew
inetruction, to sdminiester 2 brief test. This test is divided
into the following

A) Hebrew Preyerbook Resding
B) Prezerbook Trensletion
C) Generel Hebrew Reesdinz
D) Generel Hebrew Trenslestion

Will you pleese select ees the test for your children
those sections which cover the type of Hebrew instruction the
vupils heve been receiving. For exemple, if the children heve
teen recelving Hebrew instruction in Preyerbook Hebrew plegse
select perte A snd/or B. If they heve been receivinz instruct-
ion in 3enerel Hebrew plesse select perts C end / or D.

I do hope thet I mey count upon your kind cooperetion,
eince the informetlon from this test is needed to supply
inportent deteils for my rebbinicel thesis, A Criticel Eveluetion
of Current lMethods of Teechinz Hebrew Reszdinz in the Reform
Relizious School.

Mey I esk your prompt cooperstion end I shell be
zreteful to you if you would return the completed test to
me in the encloeed gelf-gddressed envelore.

With sincerest sretitucde end kindest wishes,
I remein

Cordielly yours,

Fhilmore Eerger
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Instructions to the Teecher

Here is e teet of ebility wvhich you ere kindly
ecked tc gdminister. It should be ziven to the pupils in
the confirmetion clees, if they receive Hebrew instruction;
if they do not, 1t should be zlven to the highest grede below
the confirmetion yeer in which the puplle receive instruction
in Hebrew.

Fleese follow these zenerel directions:

1) The pupil is to tezke only those psrts of the
test vhich cover the type of Hebrew instruction he hes
received in the relisicus echool: &) if he hes been teught
only to reed from the preyerbook he 1s to teke the A pert
of the test; b) if he hes been teuzht to reed end trenslete
the preyerbook he 1s to teke the A end B sectione of the
test; ¢) if he hes studled gzenerel Hebrew reedinz he 1s to
teke the C pert; end if he hes studied zenerel Hebrew reeding
with trensletion he is to take the C end D perts.

2) Do not ellow the clsss more then 20 minutes per
section. If two sectlone ere zlven then 40 minutes should be
ellowed.

3) Do not score these tests; insteed plesse return
them 1In the self-gddressed envelope to Mr. Fhilmore Berger
¢/o Hebtrew Union Colleze, Cincinnesti 20, Ohio.

4) Pleese fill out end sttech the followinz with
the returned tests:

- — T ——— T ——— - ——————— -

School City

Szctione of test edministered

Teecher's Neme Grede

Pleese check the nemes of the followinz books used in connection
with Hebrew stucdy in the religious school:

__1. He Sheer ___6. Preyerbook Study
___2. Ha Sefer ___T. Union Preyerbook
___3. Let's Reed Hebrew

___4. Reshis Daes List eny others:

5. Gilenu
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A Messege to the Students Teking Thls Teet

This 1e » test of your ebility to reed or trenslate
Hebrew end it 1s belnz given to Reform Religious School puplls
ell over the country. It 1s pert of £ study which is beinz

mede of the varlous methods of teeching Hebrew.

In no wey will the results of this test effect
your individuel school work or grede, so you do not heve to
gizn your neme on the peper.

Your cooperetion ie greetly spprecieted.

Sincerely yours,
Fhilmore Berger
Hetrew Union College-Jewish

Institute of Religion
Cinecinneti, Ohio
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SECTION A
Hebrew Prayerbook Reading
Instruction to the i1l: Below is a Hebrew prayer taken from the
Union Prayerbook. Bgease write out in English in the spaces

provided below each Hebrew word the way the Hebrew sounds. Do not
worry about spelling.

: Example: Tqon; 3 MR 4972
|  In English it sounds like: i - ,

l. iy - —— IR

ey W X1 1) 2230 '.’hy_t R

e —

‘ol Wiy Y AR ptale Stom Pbi

WOy er I Mg v R

SECTION B
Prayerbook Translation

Instruction to the 1l: This is to see how well you can translate
Hebrew prayers. ease translate into English the following Hebrew
prayers. Do it word by word in the spaces provided beneath the

Hebrew words.
1 EXampIe: )
| woay g Wy

L 10ne thefrd bt Safod Yuind  Hoon

» v’y s - - 0 ' i ‘0 (1
2o TR R R

1]

R rp'y ﬁ.”! R:‘ J

M AT iy ERLY n?ly? WY (e
e - =
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SECTION C
General Hebrew Reading

Instruction to the il: This is to see how well you can read
ebrew. e e follow

ng sentences and write out in English
in the spaces orovided b®iow the Hebrew words, the way the
Hebrew sounds.

p———— - -

“BEEERIET - —

132 2™ RAMW
Bo'ksorn, Tudabeiv A se e

RSy A o

w2 alon :;1‘;.7 4 mnhxuﬁzb‘g (1

-

- et 2 -he. 4

Jx oty TR, amir awn

v ——
-

SO mop (22 men  amix UsT (2
: Lt i V= ’
BRSO T PR S AP - 1 ) L3
: 7 J J % T v
(STAE - ma mis 30 (3
Jwem  maa b Lt iR NORD

- - - - —— . — — o ——




SECTION D

General Hebrew Translation

Instruction to the pupil: Translate into English the
ollovwing three sets of sentences:

Example
133 Im A
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Of the 195 setes of teste sent, only 21 religious
echools completed end returned their sets, totelinz 193
individuel tests. In eddition thirty congregetions sent
letters indlcetinz thet they were ungvle to sgdminister the
exeminetion beceuee es one sdministretor put it " I heve
to honestly confess thet I don't think thet eny of the
younzsters in our school cen even zet to firet bese with
eny of the questione."

The following 1s but one of the meny letters
received from relizious school edministretors indiceting
inetility to teke the exeminetion:

Deer lMr. Berger:

I em sorry, but I em not zoinz to be
eble to cooperste with you on your lestest
gquestionneire on the teeching of Hebrew.

Unfortunetely, Hebrew 1g one of the

me JOor current wegknescses of our reliszious

school. We gre trylnz to work out a setis-

fectory curriculum becguse we have found

none elsevhere.

Cur present confirmeticon clese tekes
no Hebrew.

Hebrew, 2t present, end for the first
time, is belnz teusht only in our gredes
vI, VII, esn¢ VIII.

My cordiasl creetings to you.

Sincerely,



: In scoring the exeminstion the following key
ves estegblighed:
Section A consists of Hebrew preyer. Pupil ies to
trensliterete into English in the speces provided beneeth

each word.

Errore 1 -5 ¢ (3o04d)
Errore € -12= F

Errors 12 - 21 = P (Poor)

Section B consists of trenslsting Hebrew

preyer into English.

Errors 1 =% = @G
Errore T = 18 .= B
Errors 13 - 20 = p

Section C consists of generel Hebrew. Pupil
is to trensliterete into Engzlish.

Errors 1 - 10 G

Errors 11 - 24 F

Errors 25 - 36 =P

Section D conteins 3 sets of Hebrew sentences to
trenslete into English.

1l set wrong = G

2 sets vrong= F

3 sets wrong= P

It ie evident from this key thet wherever possible
considereble lenlency in scoring wee shown. Moreover in

questions of trenesliterstion, the student wes slweys




given the benefit of the doubt.
The findings of the exeminetion ere

from the following cherte:

to be seen
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B. Summery of Results

Of the 21 conzrezetions vwho perticireted in this

fn

urvey ell but two took the A pert of the exeminetion,
confirminz the fect thet Hebrew 1s predominently teuzht
in Reform reliziocus schools for the liturgicel purposes.
It erpeers thet, proportiongtely, not too meny
conzregetions teech the trensletion of Preyers. Seven

Conzrezetions edministered the = pert which was cesigned

ot

o éiscover the pupil's ebility in trensletion of preyer

o

ock Eebrew. Only 24% of these puplls, however, were
eble to ettein » "3" stetue in thie recerd.

Fourteen of the totsl number of conzregetlons
thet responded employ specisl teechers who zo from cless
to clees, instructinz the chkilédren in KHebrew. From the
finel results ge indiceted on the chert (vp ) it eppeers
thet these conzregetions show some Zeins over those use
resuler clessrocm teschers for Hebrew instruction.

Thus the 14 congregetions employingz specilal

Eebrew teeschers showed en asversse of 38% "@" students,

"3" studente in

vhile the rest showed en sverece of 25%
the A pert of the exeminrtion (Gesizned to test for
liturzicel reeding ebility).

Thie result, however, should be cuelified by
the feet thet 18 of the 30 congrezetions who replied thet

their children were not orepered to teke eny portion of

the exeminetion employeé srecisl Hebrew teechers.
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Of these 1€ conzregetions 15 even heve edditionel veek-
dey Hebrew sesslons.

There does not scem to be eny constent reletion-
ship between the glze of the conzregetion gné the effect-
ivenesgs of 1te Hebrew instruction. Thus in some instences
it eprpeers thet the lergzer the conzrezstion the poorer
the results g#né vice verss. Eut on the whols the smeller
conzrezetions show ¢ better provorticn of results. Thus
the eversze of "3" studente for the 10 lerze consrecetions
tekins the A section of the exeminstion ie 28% while the
everece of "3" students for the other congrezetions is
50%.

Perhgpe the moet plsueible reeson for this is
thet in lerce congregetions with correspondinzly lerce
relizicus schools the chilé will of necessity receive
little or no individuel sttention.

There does not eppeer to be eny epprecietle
édifference 1in resulte between those echonrls which bezin
Yebrev instruction prior to zrzde 4 end those thet stert
Hetrew with thie ~reée. Thre percenteges of 34% eppeer
for both zroups. Thus 1t would erpeer thet there is no
edventece to be csined by becinning the study of Hebrew
eerly, vherepes there micht concelvebly be some maeturity
edventeze 1f Hebrew 1s postponed until lster.

Nor 1s trere much éifference in the results of

£ll schoole heving more then 5 yeers of Hebrew instruction
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pe compered with those hevinz 4 or 5 yeers of instruction.
Actuelly the letter zroup shows & somewhet highter percentege
of 40% es compered to 32% for the former.
In congregetione vhere Hebrew is voluntery the
children seem to do coneiderebly better then in those
which heve Hebrev on ¢ compulsory besis. The fizures cshow

thet the evereze of "3"

stuéents, tekinz the A esection,
in voluntery schoole 1s 58% while in schools where Hebrew
ie compulsory the eversge 1s 28%4. This en indicetion,

it seems, of the fact thet where there les selectivity
beceC on some degree of gsrester gbility the finel results
tend to be hisher.

As one peruses the chert it is eeslly seen thet
the gims of HeDrew instruction by end lerge ere not being
fulfilled. Thue for exemple, of the 19 concrezetions who
took the A vert of the exemination, the everege of "3"
studente is %€%. Thie fect, combined with the 30 letters
vhich indiceted the inebility of the puplils to teke the
exeminetion, presents & plecture of fer lese echievement in
Hebrew instruction in Reform relizious schoole then tke
cercentece gbove would indicste.

From the results obteined it is interesting to note
thet thoee conzrezetions which conduct sdditionel wveek dey
cleesee 1n Hebrew instruction show en even lower percenteze

0 f “:_'l

students then the gzenerel gversze (11 cercent).
Summerizine thg we discover the followinz on the

poeitive gide: 1) thet where smell congzreszetions with
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erperently smeller clesses exist and where conceivebly,
inéividuellized instruction cen be ziven, the resulte tené
to be zetter; 2) that where speciel Hebrew teechere ere
employed, Hebrew is teught more effectively; 3) thet
where the study of Hebrew is voluntery the results tend
to be better then where it is compulsory.

On thc negetive side we see thet 1) there 1s no
correletion of effectivenese in results either with the
ezs et which Hebrev instruction ie begun or with the
number of yeers durinz which it 1e teucht; Z) thet there 1s
no correletion between extre Hebrew clesees end echlevement;
Z) thet the scmitted elime of Hebrev instruction in Reform
relizious echocls ere belns ettgined only to & very limited
édecree. Actuelly less then 2 guerter of the pupils ere

leerning eimply to reed liturzicsl Hebrew.
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Chepter VI
SUMMARY AND GENERAL OESERVATIONS
A. Sumzery
We are now in g position to summerize the find-

incs of the teechinz of Hebrew especielly es it concerns
the Reform relizious schocl. This study hee considered
the followinz eress: 1) the cenerel rsycholozicel fectors
of the leerninz of g foreign lenzuece; 2) the zenerel methods
of teechinz Hebrew in non-Reform ezencies; 3) the zenerel
:ethodgﬁf teechinz Hebrev in Reform concregetions end
4) the cresent-dey situetlion ené echievement of Reform
Hebrew instruction es reveeled by questionneire end
exeminetion.

From the eres of the zenersl peycholozy of

l=ernins of & foreign lengueze we observe thet provieion

for rsedinz reediness is £ velusble gid tc the sctuel
reeéins of ¢ foreien lsncuese. In orther words & child
ghould be concertuelly crepered for the regdinz process.

We obeerve glso thet, beceuse of complex rhysiologicel

ené rsycholozicel processes, reedinz should be deleyed
until the chilé is suffieclently meture enouzh to ettempt
the reesdinc of ¢ foreizn lenzuese. Certeinly of lmportance
1s the conclusion thet £ child should first master the
verneculer before gttemrtinzg the study of g foreizn
lencusce.

From the srees of the zenerel methode of tesching
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Hebrew 1n non-Reform ezencles we note thet the freme
of reference of these non-Reform egzencies 1g considerebly
é¢ifferent from thet of Reform concsrecations. Irofessionel
Eebrew teechers instruct puplls in the Hebrew lengueze for
geverel hours e week ené over & pericd of two or three yeers.
The methods investized were 1) Ivrit-b'-Ivrit;
2) Neturel end Reeéins Vethod; 3) Specific Prectice end
4) Goel Method. Judgzing by the commente of ecducetors
in the field and especlelly those of Williem Chomsky we
cen conclude thet the emount of success schieved by eny
of these methods is rether meszer.
In the ereg deelinz with the zenerel methods of
tecchine Hebrew in Reform rellgious schools we note thet
the freme of reference includes: grester limitetion of
time; cenerelly one dey evereze of less then en hour;
specliel Hebrew teeschers end espethetic ettitude towerd Eebrew

inetruction.
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B. Observeations P

On the beels of the investigetion of the sctuel
vrecsent dey teechinz of Hebrew in the Reform religious
echool we noted the following:

1. Alms

We heve seen thet the eim of Reform conzrezetions
ie eesenticlly thet of the non-Reform ezencies, nenely,
the teechinz of hebrew for liturzicel purroses. However
we must recognlze thet non-Reform sgencles freguently include
spegking, vwriting, ené comprehension. OCur findings heve
shown thet within the Reform mcovement trere hes been little

effort tc expend the eims bteyond thet of liturzicsl purposes.

2. Attelnment of Results

We heve éiescovered thet desprite the sherp limit-
etion of eim, Heorew instruction within the Reform school
hee not succeded in eccomplishing ite rrimery purpose.

There gopeere to be little relstionship betwesen
resulte #né the texts used or the emount of time devoted
to tke study of Kebrew. Somewhet more significent fectors
in the teechklinz of Hebrew ls the retinz of puplls to teecher

enc tre employment of teecheres for kebrew instruction.
Likeviee it 1s seen thet ckildren who stucy Eebrew on e
voluntery beeis do better then children who study Hebrew
teceuse 1t le compuleory.
3. Method
Ther= is nc indicetion thet any specific method

rrocducesg better recsultse. We heve sesn thet there is e
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need for new methods gné new technicues. Theee methods
chould ellow for zreester incdividuel instruction end teke
irito coneslderetion the inherent disinterest which children
often show toverd preyer-book Hetrew.

4. Dezree toc vhich Hebrew is EBeing
TEL*«._t

The overwheluinz mejority of conzrecetione 1le tesch-
inz Hebrev on g compulscry beeis for en evereze of 48 minutes
cer week. A minority of consrezetions conducts extres

veek dey clesces end very few congregetlons tesch no Hebrew

inz Hesith Deeth end elmller texte. This mey tc some
derree gecount for our felilure in this fi=ld since such
t=xtghold no susteining interest for children. Cther
texts bullt on litursicel reecinz end trensletion mey
likewise not be sufficlently stimuletinz to children since
liturzicel meteriel by ite very neture ls not inherently
exelting.

Lpperently there sre fectors et work in the mstter
of teszchine Hebrew in the Reform rellsiocue school wilch
ere more bteelc to the problem then thet of texts, methods,
tize end teschers; nemely, the zenerel tons of the relizious
school enéd releted e-encles (stenderds frecuently ers not
meinteined within the echool end consecuently clhilcren

ere inclined not to teke the work seriously; the home

envircnment ie often not conducive to relizious study;
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then too, leck of congrezetlionel use of Hebrew megkes the
leerninz end retention of Hebrew ell the more difficult).
It would be useful indeed to investizete the effect of
these fectors upon the instruction of Hebrew in the Reform
rslizious school.

C. Recommendetions

On the besle of this study it would eppesr thet
the moet effective wey of teszchinz Hebrew in Reform relizious
schoole would include the following:

1) Implementetion of
the findings of psycholozy 1n connectlion with the leerning
of e forelzn lenguege; nemely, thet reeding reediness be
vrovidedé for in the eerlier gredes sné thet ectusl resding
instruction be postponed until g leter zresde when the chilad
hee elreedy mestered the mechenlcs of the reesdinz of the
vernaculer.

2) A better utilizstion
of the pvelleble time for Hebrew instruction, i.e., & coneist-
ent 30 or 40 minutes & week without interruption.

2) Provielon for Hebrew
instruction in smeller groups, where the teecher hes the
oprportunity to give more indlviduelizea inetruction.

4) Frovision for more
edecuete rerding reedéiness lnetruction, to be ecoulred
through tre medie of rote end sonz leerning.

In eddition, ee we heve geen from the generel

opinion in the fielé, the teschinz of Hebrew is done most
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effectively when the followins concéitions preveil:

e) fevoreble environmentel esurroundings.

b) positive ettitudes on the peri of voth teecher
end pupil.

¢) proper environment for the leerninz of
Hebrew esteblished by both the reliziocus school end the
conzrecetion; nemely, by meinteining stenderds expected
of students end by ectuelly hevinz more conzrezetionel
perticipetion in the use of Hebrev.

d) the rezuler clessroom tescher to instruct
purils in Hebrew in orcéer to brinz sbout integraticn
of Hebrev with the reet of the curriculum.

e) texts to teech Hebrew reedinz which heve been
cdeeirned to stipuleste more puril interest.

In conclusion we ere feced with four possible

elternstives in the metter of teechinz Hebrew in the

~eformn relizious scheol:

Firet, we should sttempt to develop on sn experim-
entel b.sle new methods end meteriels which show proportion-
etely better results then gre now belnz obteined. Thils

would involve g cereful prozram of experimentetion gnd

testinz tc deteraine the test poseible texts end methods.
The second elternetlivs is to utilize the rote

method of Hebrew instruction entirely. This 18 1n frank

recoznition of the fect thet thereby we could schieve e

regter econotmy in time end effectiveness 1in results.

L

True, thie would meen the discontinustion of the tesching
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of Hsbrew es such.

The third poselibility is to sbollsh completely
ell instruction 1in Hebrew. 1In view of the present dey
eims of relizgious schools thies herdly seeme in keeping
with the ceslires of the schools themselves. Yet, object-
ively, the present dey situetion hrerdly Jlustifies the time
end effort emprloyed in Hebrew instruction.

A fourth possibility ie to continue teeching
Z“ebrew e 1t 1s currently being tsusht end to expect thet
only e reletively smell percenteze of children will be
eble to ettein the zoel. Certelinly one would hope thet
the Reform movement ege such, sccepvtinz the velue of Hebrew,
wvould went to reilee the level of esecomplishment in the
r<lizious school.

Cf the four elternetlves, the writer inclinee
towverd £ conbinetion of the first two ----- the use of
t»e rote method more intensively in the eerlier gredee end
the edoption of better methods ené texts arde possible
by 2 more concerted effort to reiese the level of echleve-

ment in Hebrew reedlinz in the Reform relizious school.
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APPENDIX

Key to Chert

Size

1 - 150 congrezetions = S
151 - 450 - =M
451 - up =L

Hebrew Voluntery or Cumpulsory

Voluntery =V
Compulsory = C

Purposges for Which Teusht

Liturgicel - L
3energl receding with comprehension - GC
Jonversetiion = C

Zxtre Hebrev Clesses

One hour - 1
Two hours =-2
Three hours = 3
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Los Anzeles, Celif L v 5 3 -7 * L 45 min J
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Temple Beth Hillel ' i |

North Hollywood, Celif M Vv 3 7-9 * % L 30 min

| | ?

Sinel !

Oeklend, Celif. M c ! 7 1-7 % L A 45 min
B'Nei,Isrsel ;

Secremento, Celif. M C T %-9 * L,C 30 min
Beth Isreel

San Diego, Celif. N ' 8 3=10 * L 60 mi /
Sherith Isrsel

Sen Frenclsco, Celif. L C & 4-7 L 45 mi

Eémple Emsnuel . !
Sen Frencisco, Celif. L c & | 4-7 W L 30 min
Sen Meteo, Cellf. M v 10 1-10 L 2 ' 60 min

Izsreel

Stockton, Celif. M c 7 4-10 2 e 30 min

B'Nel Ierzel

Eridzeport, Conn. M i 9 1-9 * L 45 min

United Jewlsh Center

Denbury, Conn. S v 10 1-10 e g.i.80 4 3 k. . 45 "¥H
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Beth Isreel, | :

Hertford, Conn. L C. . 9 l -9 * . L 30 min
Mishken Isreel, ' T €0 min
New Heven, Conn. L v ¥ 6 5 - 10 * GC

Isreel, i ! g g 45
Norwalk, Conn. s c - % 1 " 1aC 2 el
Isreel
Weterbury, Conn. S c 4 B =g . B 60 min
Beth Emeth

Wilminzton, Delewere M c € 4 - 9 * L,GC,C f# €0 min 4
Ahhveth Chesed
Jecksonviile, Floride M c € *_ 5= 10 s - 30 min :
Isrgel
Miemi, Florida 7 c 8 3 = 10 * L 30 min
Beth Shelom & L,GC,C 60 min

_Miepi Beech, Fla. 5 ¢ T S ’ - :

Beth El

Pensicole, Fla. S v 3 6 - 8 ¥ L l 30 min
Deresel ;
Tellehessee, Flg, ) v " 50 l 30 min b
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Schearel Zedek | i

Tempe, Fla. S c 7 3-9 * : L 45 min
Albeny Hebrew | }r

Albeny; Ga. S c i ' 10 * L 60 min

e -+ = == —

Isrsel ;

Columbus, G S '} ' * L 30 min
Beth-El

Chicego, Ill M v - # L 60 min

" South Shore Sl

Chicego, Ill. L c g 3-10 * L 30 min
Betn Am :

Chicego, Ill. M 'S :L— 4 . 60 min
Emenuel '

Chicego, Ill. L v € 2=7 * GC 2 45 min

Weehinzton Blva

Chicezo, Ill. L v * L ',.._, 2 €0_min
Temple lizpeh 30 min
Chicezo, Ill. L C 5 4-8 * L
Menoreh ' 60 min
Chicezo, Ill. M vV 4 1.4 ¥ aa | o e S TR




o
@

CONGREG~TIONS dpp (VOLTME Rﬂ s | s SIESIA Imposgs A, | Tom
o COMPULSORY YEARS | ; ares
K.A.M. Temple | i ‘
Chicego, Ill. L v gy 5 4-E GC 60 m#g
|
Temple B'Nei Abrehenm l : .
Decetur, I1l. s v 1 iy | * GG F 2 45 min
Beth Emeth | 30 min
Evenston, Ill. S c SR + 3-10 & oo . HEiGS 2
Anehel Emeth 45 min
Peoria , I1l1. M c _ 7 3-9 el L X
Eeth-E1l 60 min
Rockford, Ill. s v 3 4-6 * L
Brith Shelom 45 min
__Springfield, I1l. M c 6 | 510 * GC
Weshington Avenue 30 min
Evensville, Ind. M ' 4 5-8 # L
Achduth Veshelom 45 min
_Ft. Weyne,Ind. M g & 2=9 ¥ L +._ s
Beth = El %30 min
Muncle, Ird, 8, v 5 2-4,7-8 £ |
Beth-El ;
South EBend, Ind. M c 10 1-10 * L l 30 min
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i
U ~ ' : P 0 min
. nited . Toa M c i 5 €-10 il % L ?
Mt. Sinei ' :
Sioux City, Iowe 5 Y, me 49 [ L # 60 min
Judeh | '
Ceder Bepids, Iowe 8 c £ Ny o ’_2-& 1, - L.GG 60 min |
B'Nai Jeshuron
Des Moinee, Iowe M c ", S5=T * L 30 min
Temrle Emenuel
Wichite, Kensas S C 7 3-9 L Bast 50 min
B'Nei 5aahurun
Leavenworth, Ken. s ' 6 _Lj-lo L 20 min
Beth Shelom :
Topeke, Ken. s v 6 5-10 * GG 45 min
B'Rith Sholom
_Louisville, Ky. M. ol 9 2210 L +.___._4.5_min_
Adeth Isrsel
Louisville, Ky. L C 5 4-8 # L 45 min |
Isrgel
Paduceh, Ky. S 0 10 1-10 AR [ A A
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B'Nei Isrsel ' i 60 mi
Be ton-Rouze, Le. M c ! 9 * N 4 i
I T

Libergl Synegozue i : €0
Bston Rouge, La. s IR A 1-2 -+ * 1 ¢,60 min
B'Nei Zion i I
Shreveport, Le. ¢ C -y 4-9 % L 30 min |
E'Nei Abrshem r-
Hezerstown, MD. 5 C 4 4-7 * GC €0 min
E'Er Cheyim
Cumberlend, MD. S ' g 3-10 8 2 €0 min
Chevy Chese, lD. s v € L 5-10 4 GC 60 min 3
Her-Sineil Temrle !
Beltimore,Md. L c 7 4-10 * T 2 '"'45 min
Oheb Shelom Temple

_ Bsltimore, Md. L. C 7 3-9 * ¢ 1 45 min
Temple Center
Belmont, Mess. s c 4 4-T " GC 45 min
Emanuel
Lewrence, Mess. M c 1 < * c,L,GC
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Ohebel Shelom l i
Brookline, Mess L v b =10 * ; L, GC 2 ] €0
l i
Isreel i !
Brocton, Mess. s C, L. 6 L5220 . i L L, GG €o |
Sinel l
__Boston, Mass. M g 4 L 5-8 Lo L 60
Temple Shelom
__Newton, Mess. B .5 .0 B 4-7 * L, GC
Beth El
Lynn, Mess. 8 c 8 3-10 GC 2 €0
Tipereth Isresel
.Meglden, Mass 8 c 6 1-6 GC L0 /8
Temple Anshe Amonim
__Pittsfield, Msss 8 v M 3-9 L €0
E'Nel Erith
Sommerville, Mess. 5 C 5 3T L, GO ? 60
Emenuel
Worcester, Mass L C & 2-9 * L, GC €0
Beth-El
Flint, Mich. M c 7 3=9 * L 1 30 :
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Beth El l i
Detroit, Mich. L C de - 58 4-6 o gl .o
! I
Israel ’ !
Detroit, Mich. L gt 8 ) o TINENE GC 2 20 __-§
B'Nei Isreel ; &
Muskezon, Mich 5 c S L S L 2 oD
fmenuel
Duluth, Minn. M (o] 5 5-9 * L 60
Ieresel
Minneepolis, Minn. L c 5 3=7 L
—_ _*__
Beth Isresel
Jackson, Miss. S Vv | #* L 30
Beth Isreel :
-Clarkadale, Miss S c l T 4-10 * L, GC @
B'Nel Jehudeh __‘ 30
_Kensas City, Missourl L c - 4-7 * L :+: -
Adeth Joseph 20
St. Joseprh, Mo. S v * GC |
Sheere Emeth . * i
8t. Louls, Mo. L v L j 45 |
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Temple Iersel l i €0
St. Louis,Mo L v s B 4-8 * fro. MG .
| !
B'Nei Isreel i | s
: .
B Egi Jeshugon s v ! 7 610 S 0 - e
Beth Elohim
Brooklyn, N.Y. L c 10 1-10 €0
Flushing Free Synegogue
Flushing, N.Y. M c 6 1-6 L # 3 45
Emenuel
Sinsl of the Bronx .
Bronx, N.Y. c 8 2-7;9-10 L '+ 60
Temple Sinel
_ Beyshore, L.I.N.Y. ) v 5 5-9 * L ' 60",
Sinel.
Mt. Vernon, N.Y. M c 6 1-6 % L,GC 45
Beth-El
Spring Velley, N.Y. S c 4 4-7 . C,L,GC 60 K
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&

Rodeph Shelom

i
New York, N,Y. 8 C ] 6 3-8 ; L 1
| |
Centrel of Nessau County !
Rockville,Center, Nof. L R 330 1 .8 L !
Soclety of Concord ; 1

Syrecuse, N.Y. L Y A 5-10 2 - c, L

Ft. Wgshington Syn.
New York, N.Y. 8 C 8 3-10 # L

Temple Beth Jecob

Newburgh, N.Y. M 'S T 2-8 # L
Emenuel
Kinzston, N.Y. S v () L3-8 * GC

B'Rith Kodesh

Rochester, N.Y. L v 6 3-8 * L,aC
Nessesu Community Temple

_ West Hempetesd, N.Y. 3 C T 4-10 - 4-
Ros.Jew.Com.Center : M v € 5-10 * L, GC 2

New Yor‘k, N.Y. C 6 3-8 * = L
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Lerchmont.Temple i 1 60
Mgrchmont, N.Y. S C ! 10 1-10 * . c,GC
I i3 a
Ahsueth Sholom ; t 30
Brooklyn, N.Y. M v J 6€-8 R % L
Eest End Temple i
Brooklyn, N.Y. . i 3 {68 4L ECE &9
Prozressive 60
Brooklyn, N.Y. M ' & 1-4 L
Free Syn.of Flushilng ) 60
Flushinz, N.Y. M '/ * L
Temple Beth Zion _ 1 €0
8 Buffelo, N.Y. L C 4 _L_3-6 L,GC 1
30
Binghemton, N.Y. C 5 3=T L
Emenuel
_Long Beach, N.Y. S 14 g 2=9 L. 30-,
Weet End Synegzogue
New York,N.Y. c * L 3 45
Beth El
Niegre Fells, N.Y. S v 2 =3 * v L,Sg €0 J
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Jew. Com. Center i
White Pleins, N.Y. M Vv : T 2=-9 * i L -QE_ .
| I "
Centrel Synezogue : :
New York, N.Y. L - A 4-6 | L s 60 |
Isrsel i
New Rochelle, N.Y. L c - S - e L T 2 45
Beth Emeth

Erooklyn, N.Y. M C e 3-10 * L,GC
Aheveth Sholom of Flestbush
Brooklyn, N.Y. I v 5 4-8 * L,GC €0 .
Union
Erooklyn, N.Y. L c 9 | 2-10 #* c,L €0
Beth-El _‘ )

___Greet Neck, N.Y. L v c 5-9 #* GC - €0
Beth Emeth

—<Albeny, N,Y. L 0 > 4-0 ¥ L o -2 45
Getes of Heeven
Schenectedy, N.Y. S v 4 5-8 % GC 60
Temple of the Covengnt
New York, N.Y. T M c 10 1-10 . 60 4
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Sheerl Zedek | i
People's Temple : . ! " ; o
Brooklyn, N.Y. M C H - 1-9 e .
Mt. Nebo Cong. I €0
New York, N.Y. M C 10 _ |1-10 . o B L,GC ‘.
B'nel Iersel €0
Elmont, N.Y. c 5 €-10 * L 1
Corone, N.Y. v 3 13 * GO L €0 4
Free Synsgogue / 30
Mt. Vernon, N.Y. L c 3 _*}-5 * c,L,GC 2 4
B'nal Isreel 45
__Elmira, N.Y. ) 6 4 3-6 #* L
B'rith Sholom €o
~IrQy, N.Ys - - v * Ih_.__+r._____ 4
Tremont Temple
New York, N.Y. ¥ c 9 2-10 L 30
Her Sinei o 45
Tremton N.J. M C 2 45 P L,GC J

—————
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Sherey Tipilo I i
Esst Orenge, N.J. M. c 4 9 1-9 R 2 45
[ T

B'neil Jeshurun | :
Newar‘k’ N.J. L v | e 6-7 e ) #* GC 60 i
Anshe Emeth ;
New Brunswick, N.Y. V O . = = 60
Beth Miriem
Long Brench, N.J. S v * L
Albert
Albugueque, N. Mex. s v B 3=7 * - €0
Emenuel :
Gestovie, N.C. s v 4 #5-8 * L =50
Emanuel
Greensboro, N.C. i c € 5-10 L 45
Beth He-Tephile .

_Ashville, N.C, M / 1 10 & L.3C 60
Beth-El-Center
Ferzo, N. Dekote S v T 4-10 ¥ 1..G0 o
Isrsel
Columbus, Ohio L v € 4-9 ¥ o PR ML




i ARY | WEEKLY
&  CONGREGATIONS b RYnl S | s SPECIAL | pypposes | EXTRA | TIME
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Oheb Zedukeh i
Sprinaflield, Ohic v ! #* . L,GC
' T
Eiclid Ave.Temple ' .
Clevelend, Ohio ¢} j Tk %=9 * L 2 4. |
The Temple ;
Clevelend, Ohio c A RS W (A L,GC -4 45
Rockdele Ave.Temple !
Cineinneti, Ohio c 4 4-7 L 2 60
Iseec Meyer Wise Temﬁle
Cincinneti, Ohio c 8 3-10 % L L Y 30
Rodef Shelom i
Youngstown, Ohilo c T _L_4-10 * L 45
Isreel
Deyton, Ohio c € 1-€ * L 30
Eeth Isrsel
_ Portlend, Orezon v 10 1-10 # L 2 1 €0
Oheb Sholom e
Reedinz, Penn. c : g 4-10 i GC
45
Keneseth Isreel
Philedelphie, Penn. c 1 5 L 2 30 i

_RE——
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B'nei Isreel i
McKeesport, Penn. s C 4 3=9 # ' GC 6o
1 L
Ohev Sholom ! f
Herrisburg, Fenn. S C ! - 4-7 * L 4
+ = - T
The Temple i
Erle, Penn. M s ‘ € 5-10 ¥ L €0
B'neil E'rith R
Wilkes-RBerre, Fenn. S c g 4-8 * GC ) 45
Beth-Isrgel - ;
Sheron, Penn. 'S € 3-8 * L 60
Kenegeth Isreel
Allentown, Penn. M v % GC
- : L €0
Beth Ha-Sholom
_Willlemsport, Fenn. 8 v 7 1-7 * GC €0
Sheerel Shomeyim
lLepngegter, Penn. M c 2 3-9 * L J_ 45
RE85Et1e, Penn. s v 5 4-8 % GC ll aa
Conz. Rocerh Shalom ;
Philedelphie, Penn. L c 4 4-7 3 L J Le J
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Judee i
Philedelphie, Penn. L v % € 3-8 * ‘LL'GG
|3
Beth Elohim I i
Cherleston, S.C. M ' ' g 3-10 * L,GC
e . -
Beth Isreel |
Florence 8. Ceroline s v N 6 1 3-E * c,L
Mizpeh
Chettenooze, Tenn. M. c <. g-10 * L
Vine St. Temple | L
Nashville, Tenn. L c 10 1-1p % o _#: 3
Isresel
Memphis, Tenn. L v 4 i 4=T7 # L 1
Mt. Sineil T
El Peso, Texes M v 3 T-9 * L
Eeth Isrsel
Austin, Texss M v 4 4T L 1
Beth El
Fort Worth, Texes M c 5 5-9 ¥ L
Beth El i
Sen Antonio, Texee L ' i 3 # L,3C 1 3
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Beth Isrsel Conz. ' i
Houston Texes L c 7 4-10 ¥ L : 30
1 % -
B'nel Isrsel ! i
Gelveston, Texes M o] ! ¢ 2-8 \ L o 30
-+ . - % -

Emgnuel ;
Houston, Texes L c ' 1 3 W L > €0
. o S S e — e (= S - —
Beth El
Corpus Christl, Texss M v 5, 5=-T * L 60
Emenuel -
Roasnoke, Ve. s c 5 4-8 W* L 30
Beth Ahebeh e
Richmond, Ve. L v 2 ;+_8-9 * L 1 £0
Ohef Sholom
Norfolk, Ve. M v 5 4 3 # L x 45
Eeth-El €0
Beckley, W.Ve S v € 5-10 * L l EA
Conz.Tree of Life 45
Morzentown, W. Ve, S C 3 3-5 * ¢,L |
Aheveth Shelom ;
Bluefield, W. Ve. S 'l T 4-10 # L 1 30
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De Hirech
Seettle,

1) ™
NEEL .

Emenuel
Svokene,

We ch.

L
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