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The ;~e.1di..n ~ :·;i sc·ie Inventory ( ;;~·IT) is a rr.can s to eva1 u .1te 

.:in indi \'i. t! •..1.:il • s .,,·r: al~ncsscs nnd sr. ren ;', t:~1s i~1 tl:c r c.:.:dint, procoss. 

Fro., tile i~c .. ·td i :: ·~ :"!i s cue Inv."'!n tor y , a t0.Jcr.cr i.s a hlc to d c\'i..! l op 

stratct'.Y l essons to l1eli> the student ir.iprovc in areas th.:i t 

s/he is v.·0nk . It is suer.estcd that the ~eadin3 :·:iscuc Invcn -

tory "·ould be usefu l witltin Je\·:ish dny sc! 100l s ~o:::- i kurcw r<'~d -

i. r.5 U~st ruction of En c,li sh speakin !~ stul!cnt. s . It is fur the!.· 

sur,!:,estccl r.h.:tt rl:c l~eacti:l6 ~:iscuc 1 m ·e111.ory \Wt.1 u p!·o-.·i cJe cch.:-

c.::lto:-s ·.;i ::h infor~1.:itio11 n bouL s;:udcnt: s l e:a&.-r.i 11 .~. to r<: t.t<l , i 0 ~~?.-e "'' 

and Ent;lisli. Takinr; into account t he !)ackr,round of t he scu-

dents, the interrcl at ions hip of Hebrc· ... • and En 1:,lis h a nd the 

students: i11 teract ion with Hebrew as an oral and written l a~ -

guage , educa tors wi ll be able to improve their reading inscruc-

tion . 

t • •I • 
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C!IAPT£H I 

I N r~w: H:.: rrox 

G,...ncro 1 ·~:ic :: • r-01. ::11! I n f 9 r r-;i1 i OlJ 

Jewi sh cdt!c.n::io n i n the Gnic c d S<..:.i.tes her..;-• n wi. t h t:hr 

carl ir.st: sctt l c rs - - thc Spanish a n d the l'ortur:u<" !>C , ar1rt fi r s t 

c onsisted unl y o f tutorial tc.:lchinc . S l owl y sc.:houls were cstab-

1 i s h ed . In the fir st. hal f o f t l1c ninetccn::h cen:ut"'y , there \\Crc 

day schoo ls a n d Sund a y s c hool s , wi th most t r aining based around 

a Har-~litzvah educat i on . In t h e 1880 ' s , wi th a l ar.r.,e numhc-r 

o f Je~s im~i graLine t o the ~nited s::ates who w~n Lcd t o mnln tain 

their cul cure , liebre-.,• school.& and secu l .:i r s c tloo l s were estab­

l ished . ,,·orl d '.var !I , l arce numte rs or in:r.1i g ii1:1l!> , and tl ?c 

e stabl ishment. of Israel a ll had a pos i t i ve i n fl u~ncc on J c·., i sh 

education i n the Uni ted State:s. 9y Fe~ruary , 1974 , e i iftt/ - t'.,'O 

t housand chi l dren ware cnr o l l =d i n Jewish day schools . In 19 74 , 

t here we r e two - hundre d and fort.y - t,,·o e l emenr;iry schools a n d one­

h undred and forty high school s . ( Hodes) 

Toda y , t he number of children enrol l ed i n Jewi sh day 

s chools i s Jn ~he rise due to a c ombinat ion of facto r s. ~or 

mo sc of these chil dre n within day school sctcinBs , Hebrnw is 

a second l anguage or r ather a fore i r,n l angu~Be for they wi l l 

speak , r ead , wr i te and hear llcbr ew only du rine schoo l hours 

and spec ific synaeo guc ac t i v ities. Thi s paper wil l deal wich 

t.hese chi l d rcn who on comine co rlcbrcw day s c hools ar~ conf r:on tNl 

with hal f of tl1ei r day , for t he mo:;t: p:irc , b,... ine c o nd11r t r:d 
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ir. 11 .:?hn~w. Spc·ci fi.cal l y , t hi s r·a:Jcr wL 11 delve into one part 

of l earninc a fore i t:;n lane,uaBe : chi l dren's acquisition ·of the 

aoi:it y t u rc.'.lti ilebn'! \-J . \·.'itLi11 this broad cate r,ory , o n e sy5tcrn 

of <:?n::ily~in :>, chi ldrc n • s rf'?aciinr, '.·li 11 be expl ni1w d •,,·i th its 

possible u :> ~s in i1cb r 0 w, spcci fic::il l y with chi ldrcn l c<trninr, 

Hebr.?w a:> a h"Jrc i cn lanr,ua,.:;c witlli.n t!ie llebrew d:ty school. 

Learninc to read a forci~n l .:ln1~uacc is different than 

learninc to read in a native lan~uace , yet, one is not in 1.:hc 

situation of l earning to read al l over a uain. How an individual 

gains mcanini; from print in his/her natlve lans u::ice i s simi-

l ar to the strategies s/hc us e s in reading a 5ccond or forci ;~n 

l aneuai;e . Catherine Buck writes , 1'There is considerabl e e\'idence 

to demonstate that people l earn to read only once , whatever the 

lancuac,e of that f irst li teracy may be." (p. 91) One must a l so 

cmside r that e very language docs have i ts SIJCCific readinB stra­

teci es, but the basic process of cai ning meaninr. from the eraµhic 

stimuli is the same i n all l anguaGes . 

Noam Choms:'-Y divi des l ant::,ua3e into t wo catetories: ( 1) 

the physical aspect , which is deri ved f rom the surface struc­

t:ure and which includes sound waves and written m.:irks , and (2) 

meanine . which is c:he dee p struc ture and is th~ infonnacion 

gained from the surface structure . The l ink between the sur­

face and the deep structure of language is syntax . The key , 

as stated by i\oam Chomsky is , "I nterna li zed l exicon and the 

graplli c symbols , not Brapl1erne- ph0:1en:c corrc spo!1dcnc:es . " ( i\.o l crs , 

p. 1 3) 
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:vr.: \·:i1.l ~::ar-t ~:i::h the pre:nise that rending i$ not a de­

codine proccsG , but i s i s rathe r only "incidentally vist..tal" , 

a nd a cO!r: r. l ctz "lantiu:1ge process in\'Ol\·in~ iln interaction !:ic: ­

tween l .:in . ~1iat·,e .:incl thou:'J1 t." (nul.Jois , p . 11) The process cA ocs 

not involve auto:n.:i.t ic decoding but is continuall y tcst ine hy ­

potl1est:s . ~E:c..dlnB ca:1 be seen as· a process of sa1npl inB, pre­

dict 1. t1f~ . t es '.:inG, con Cir:ning and revisinr, , usin0 the l east 

a:-uonnt of info:Lmation possibl e . Usinc one view of r eading , 

deve loped by Kenneth S. Goodman , this paper will suer.est that 

much cun be gained by looking at chi l dren's st rategics in the 

r ea<linc proc0ss. The four s t: ratec:;ies are ( 1) the samplin3 of 

graphic , syntactic and seman t i c cues , (2) the prcdict inr, of 

structure and meaning based on tl1e sampl i n13 cuP.s , ( 3) tc:;t.inc 

the pr-c<liction, and (4) confirr:tinu and corrccti n0 , if nccc.!:lsary , 

the prediction. Kennet:h Goodman further divides t:hcsc four 

basic stratceies to enable tho t eacher to focus on the reader's 

system of gaining meaning from the text . The nine strat:ebies 

ares ( 1) scanning each line from ri ght to left and 1.iovinc; dm,·n 

the pase , (2) fixing and focusinc on a line of priOLt (3) sel ect: ­

ing the key cues that wi ll be most: producr i ve in the informa­

tion proccss i.n6 , (4) predictinc on the bas is of grammar and 

developing a sense of meaninu . (5) forminc by selection and 

prediction of perceptual irna8es , (6) senrchinG in one ' s memory 

for phonological , syntactic and semantic related cues , (7) ten­

tative choosing or guessin5 on the minimal cues , (8) testing 

tentative s emantic , synt:actic an<l erapho-phoncme cues , and (9) 

regr essing to correct errors as rC'coentzccl . ( K. Goodman , 1970.1.) 
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rhc m<ljor nbj•; cr.i v~ in r.0adi~~ i!; comprehens ion. !lodes 

staccs , "Lanr:11a r:c is what rcadin~ is ell about . Readin .::; is 

t he rec·~pt i. v~ p·:o.:t~ ss and it s ~<>'11 i.3 cor::prel1ensi o:1." (p. t17) 

ln Lhc won~s o f ;;.~·nr.cth Gool::.i.'l;i , "1\ll else i s eith-:r a skil l 

to be used in achi cving compre l-.c·nsi.on , a subc?.te r>ory of c oripre -

hensi o n or a use to !Je r:iade or ca:-i pre~ension_." ( 1970.:i , p. 28) 

To acll i r..!vc cor:1 pn~!10ns ic:!, t.he r e a<l t;r uses thre~ c ue systc-!:1s --

r,rap!~o-pho:'li.c, synti.!ct:ic ar.d s 2m~m .: ic i.nfor:naL io:1. Crap!10-

phonic is infoi::r.at ion ga i ned from t:he craphic :ind phonolo, ~i cal 

syst~m of oral l anguae c . as well as the inr.el.·rc l ationsllip ue-

tween these syscems. Sym:act i c i's the infornacion c~incd from 

t h e gram:naL i cal structure wllich a reader has v:hcn s/he is fami 1 -

iar with the lanr,1;<'.! :~c. Sem"nt i c is the inforrnati on gained thrOL: ,·:-: 

t he context . it has been su3gest:ed t:har the i mportance of 

gra~1ic cues may be reduced when u s i n 3 all three systems. I f 

t he reader docs no t: have the necessary know l edr,e for readinc . 

a speci f i c piece of work , 5/trc \,• i 11 not be able to grasp i.:he 

me aning. 

The reader is t r ans l atinc prin t: tllrour,h his/ her o wn ex -

peri ences and coBniti\'e undcrstandine. Therefore , the readine 

process i s v i ewed as a psychol i.n6ui stic process, a view ref l ect -

ing the intcrrc lat.ionship or l angua&e and thou1~ht . c'.l louche 

wr i t es , "The psycholinguistic view emphasizes the reader's 

l ane,uage knowl ed 0e and wor l dly experi ence mo r e than precision 

i n identify inc ''Ti'Cten s ymbols." ( p. 3) Readi.nc is \'ie\,·cd by 

the psycholinr,u isL as wr i ctc n l ttn i>u<cw \,hicil co11n1unicatcs mcan inr> 
~ ~ ~ 
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to ti1e reade r . The psycr1olingui st:ic t!1cory of reading further 

incl:..ides the fo l lowinr, three major points: (1) the prin~ed pace 

as only a :;raal l pai:t of the infor.radtion tha.: a rf::acler needs 

to read , c:n co;:rpr.er.cnsion as p?:ecedin.; i dent; fication of i n -

di.vi dual words , and ( J) reading as not decodinc spoken l anp,ua&e 

but rut iier test in t~ b y po chcses . Jn K. r.ood:11a:i' s words . "Tl1e 

reader acLi,cl y participnLes in the reconsc ruction of meaninc." 

(19730, p. 22) The read·~r brinr,s to this process , his/her 

linGuistic , experiential, and conceptual dc~clopment . The 

students' r~adinc skills can uc improved t11rouch lli s /hPr "Con-

trol over l ·•ncuac,e structure , broadene d experi ences ancl i.ncrc~sed 

conceptual d evelopment." (K. Goodman , 1967, p. 130) 

The question to be addressed i s how does a child r eadinn 

his/her native lancu.:i c,e, res<:m blc or differ from a cli i.ld li:-arn -

inc to read a second or forcic.n l ancuage? Uo the same features 

of the readint; process and cue systeras apply to llebrew as to 

other languages'! Granted al 1 readers use the four strategies 

of the read inc process, yet t here are added variabl cs when a '· 

child is reading a languar,~ based on another culture. Catherine 

Buck writes , 

The rcaucr's conce;itual devel opment, as well as his 
personal preferences \•:i t hin the cul turc plays an i m­
portant role in this model of rcadin~ , greatly in­
fluencir. r, his (her] abi l ity to sample, pre dict , and 
t.e st • ( p . 91 ) 

Therefore, ~n Encli sh spe«kin;; c hild learning to read Hebrew 

wi ll be using the same cues but. perhaps will have different 

we aknesses becau se of the distinctivess in backBroun<l anrt cul ­

ture of the r eader nnd the author . l 'crhaps , too, read i nc, llcl>rcw 
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as a foreign J. 1:1<;ua gc wil 1 b~ differe nt than rcadinr~ oLhcr for-

eir,n l <m 0ua 0es . Thi s paper hopes to shed li ght: on thc so q wu s -

tio:1s ;11:il t:o i~i.ve the teacher of ilcbrcw a I.Jet te r undcr·st<tr.J inr. 

the i.rkntical cle:i'!cncs , t!1c di ffcrcnccs , and the naL i vc L :.:\ ~.l:<l • ·.u 

int:e~fer~nccs in the proces5 . 

Dominant lanc.;t1 <.! 1~0 : mo t her ton3uc or native ron guc of thr.: l a n -

Guacc user ; the first. l anc •Jae <> ncquirC'd hy an lnd i vi rltia l 

Second l anc;uace : l ancua.c.c a cquired at the same time <ls one 's 

mother ton;;;uc or a t a l a~er peri od i n the cul ture of t!'F1L 

l <ln cuagc l earne d in an unn•1tural c1wiron-

ment in which there is no rei nforcemenL f ro:n the: cul u 1r:11 

mi l cu 

Bilin cual: ability t o speak and understand two la:1guaccs 
j 

Lingui~tic pcrfo:-::.a!'1ce : w:"leaL one doe:s wi th cr.e l an rwa,Je 

Lineuistic co~pecer.ce: a s peaker's undcrlyi:1~ erasp of l a n-

cuar,e rules ;.·[;ich en<?ble h i:::/ r.cr to [:<.•r,c:rai:c S~lllt:ncc:s 

tha: s/r.'? !:as never =:eard b~for~ 

Literate : abilir.:.- co :-cad ar.d ··•ri _e r::r.e l anc'.Ja Le i n q<.lC:stion 

Psyc:-:01: :11:;.; i s:ics: ccscri p:~o:i o: la:'l ;t.:a::-: !:asc.:d on j'l£.:,•cho-

sys te::: of rules det:cr;;.i:--.tr:g pror:· .nci~tion of p:--ira tr..!•l 

Se::.<?:-.;: i cs : cc-: ?~ :-.-:r:: of 1 - -..... 
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Synrax: S0. t of rul e :> that de:tcr:11inc the relation~ hi. p ben:~en 

sounc~ an<l print 

Mi s:..: ue 1 ob~ecvcd r .).s;mr.ise: d .. .a-in . .; ora l r c,;c:din r. tllat does 11ot 

corr <:l spond w j tll ~. Ile ~xpectec! r esponse 

Observed r esponse : .::tctual r esponse of the reade r as s/he orillly 

procr?ssc.s :'1aterial whi c!i ei thcr ma1.chcs. or does not mhtch 

expec t~d responses 

C: xpectc1<l response: a:itici p.1 tud pro<luct.ion of i t erns as tl-:cy 

exactly appe .:?r in print 

Retel l ing task : unnide d rctellin& and answering ope n e ndQ<I 

questions concernin3 the si:ory 

PurQo sc 

The purpose of this r.esearch is to delve in to one app r oach 

t:o analyzinc the reading of s~udcnts and to apply the exten­

sive research done in the field of reading miscue analysis to 

native Enelish spea~crs learnin~ Hebre~ as a forci~n l angua cc 

within a religious day school setting. There are a variety of 

techniques , some bet t e r than others , to help children increase 

their reaclinc abi l ity bot:h in a native l anguaee and in a ror­

eir;n l ancuar,E. . ~tiscue anal ysis is t he technique used for this 

study because it:s purpose is to help teachers i.mµr.ove thei r 

ability to observe a chi l d ' s i nteraction--strenc Lhs and \,·c c:tk­

nesses- - with the prin ted l anr,uage while keeping in mind Lhe 

chil d's cultural and experiential backcround. Tile. firia l out­

come could be improved teachin~ strategies of llebrew read ine 

in:;truct:ion . 

This p3pcr wi ll also anal yze the d i f f erences in En~l i sh 
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and lle!:>rcw wi :..h the coa l in mind of being cor,nizanL of E:1r., l i.sh 

lancu.:i~e interference when a child is readine ilebrew . F_or ex­

ample , <ln ol>Yic1us c; i: ft!rence is di :r-c.:t lon.:?l i -:.y of tl~ e two l Jn­

guc r,e s - · l.lie left co ri~ht Enr,lish span and ll~brc:w's rici~t tu 

l eft span. L>0 problcn1s flri :;;e in the oral readir.1~ of the chi ld 

as a ::-esult of co:ifusioa of the scannint; directi.o:l? 

Tile majo•- ;·,oal is LO i1elp the reader Gain n•cani nc fro;n the 

text , using c'.11 l t.lte cur:s i'l\":ti lab le r::o hi ir./i1er with the l c-c.st. 

amount of effort. The major coal in most cases of teoc!1i n ~ 

readine is meaning and comprehension . This, t11o•JGh , is n::>t 

the case in many Ile brew afte...-1100:1 schools "·1te1~e ~:cacii. nr, ll1~brew 

is actually merely producing sounds based on graphic cur:!s . 

Then.fore , an~.lrzine tr.c possibilitil?s of 1:i lsc11c ar.<..l.ysis c;in 

only be <lone in a d:ly school sett.inc \,•here u~c cnd i :1G r.0021 of 

the llebrcw laneua;;e reading proBra:n i s corr:pr chcns io;i. Rorr.irow­

sky states , "Our major eoal in the teachine of Hebrew in our 

schools in this country is r eadint;." (p. 5) If this is the 

case. a greater emphasis must. be placed on the chi l dren ' s ac ­

quisition of reading ski ll s that will enable them to attain 

a meaning base for llcbrcw readini;. 

The major question chat is beints asked is how docs a 

child's miscues affect his/her readine abi l ity and how can th~ 

llebrew teacher ~uild a pro~ram for the child using the Rcac.Ji11e 

Miscue Inventory. By analyzing tile child' s miscues the teach~r 

wil l have insi~ht.s into the general oral reading process . the 

child's rcadine stratee ies while processinc t he written material, 

a nd how the reade r hano l cs unfamili.:ir rexc:ual material . 
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The coa~ of t h i s pa pe r- i s 5c:c:-n a~ 1.'..~ first $t~p in r he 

proces s of dC$Cribin g possi ble oral rca cline miscue s of En r.,lish 

spcc.~in~ chi lJrcn readi.n~ il..!brrw , to dc te r :-:ii nc tl !e r c laLi 0!1 -

s h ip of t!l~ s~ 111i s c 1.1cs t o re;:idin:.; co:nprch\Z!·1s i.on , a n <.! t.o i.de;.t i f~ ' 

r er!d i :i :; r.: i sci..:u; :h;:it re fl ect. En;:li.sh l c:?ncua;w intcrfcrenc~ . 

It i s l\o p..;d ciFt t L!1c val ues o f t he R0•1d i. n g :-'.i. scue lnvcntory 

in ~nnly~in~ c!1 i ldrc n ' s readir.r~ in Ene,lisli and a s u s ed in or_tic r 

lancu.:!~c s ::udics wi l l be s e en as an as s e t t o Hcb:-ew day sc:!1ools 

for u se as a diac,nostic and pre script ive i ns t rurr.cn t . 



possi. b lc LO Lake \·:h~L we know or nat i ve l.1n ;~uag0 lcaen i. n~ and 

t:hat speci f ie differrmces emcrr,c in "l ~tn~u.:ice co:npctuncc , memo-

ry span and nnt ivc l an r.uar.e inf1ucncc." (Yorio, p. 107) Sarah 

Lopez shm·:cc.I , 

These f.:icr. ors n::ly affect the r e atie r' s abi li cy t o 
sample , predict and confirm his [l ier] llypothc:;c s in 
re:i<li.11 ~ , but do no:: necessa rily c:1usc h i m Lhcr] to 
aban<lon such sLr~c ccies . (p. 736) 

The s a::ie re.:idinc strate 0 ics used by a native reader m.:iy 

cause difficulties for a non-native r eader. For example , the 

reader may bave troub l e knowin3 what to srunplc from the print.. 

S/hc may not be abl e to predict the structure and/or meaninr, 

of the new laneuar,e . Test.inc , in the ~ense of knowi OB ,,·hat 

makes sense or sou:v"ls l ike the l a nr,ua?,e bei ne read, may cat.~se 

added difficulties . Confirminc the correctne ss of the languag~ 

may be a problcr:i bcc::iuse the r eader makes wronc confirm.:it:ions 

or is unabl e to mal<c confi rmations as the l a ncuage i s still 

t.oo new . Finally, the reader may not know s /he made a mi scue 

or how to correct this miscue. 

A major proble111 for second l angua0c r ea<.!crs is concrol 

ove r the e rammar sys tem. There fore , mo::.t cducaLor.s acrec that 

) 0 
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the fir-st st:E~ f> tu rca•!ine a foreien lanr,uar,e i s fami liari cy 

with the ot·al l evel- -1 i steninc and spcakinA- - of the tangu<lr,e. 

The r c ilcl<'r mu~t ha\'C th!.! s y11tactic o.r.tl tile: se:.i '-ln:..ic eteitte.':! tS 

on the ora l l evel in order to r,n in the 3bi li ty to comprC'!hr:)d 

written l .:1 nc,11<:1 ;i.c rather th.:i:1 to merely call ouc lctte1·s, sounds , 

D-nd worci:o:; . 

Cat1':0rine :.iurl< su:~ •.:C'! ~ ts that lenrni.ng to react for. t:!;c 

forei t n l .:in3u:i3e l c.:irnc r i s ::iore tho.n new sound s , ne·.1 ernp!1ic 

shapes and their r e lations hip. Rather , reading and acco11:p~myin1~ 

problems are also the r esult of what the indivic!ual i s brine­

ine to the fureien lancuace process , unfruniliari ty and inter­

ferences o f the individual • s native lan~u:icc ,,1i t h the fon:i P.,n 

l angua!;c and the reader's interaction with t:he p~yc!~ol i1 1~~·1 i:;::ic 

process. 

The problems in l earnin5 to read a second l anr,uace or- a 

foreign lan~uace arc numerous. Lancuar,es have "'a rie d sys tems 

of writing . For exampl e , Chinese h <:is an ideor,raphic writine 

system and must be read from top to bottom ; Hebrew has a system 

i n which \'owe l s are normall y no: represented and is read from 

r i ght co left 1 and Ent;l ish incl udes VO\,·els and consonants , and 

is read fro:n left to right. 

The writine sy stem can ~e divided i nto three divisions- ­

t he reader ' s :inpuc- , the author's input and t.he rcadine process 

itself. The reader's input includes his/her control of the syn­

tax and t he vocabulary . Also involved are the reader ' s per­

sonal experiences wi ::.ilin hi!i/bcr own cul cure as "·ell as the 

student ' s conceptual ubility. If for exci1ri p1c the reader is 
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unfamiliar with t:lle p,raphophonic cues of a languace , tl1erc can 

be confusion as in the case of an Enclish speaker lcarnin~ 

lk:brew wl.c;: i1 s/;tc is n01: f.:::li li ar wi.t.1 the letter~ and the Jirec­

tionali t y . Tl1 i'.?r~ al5o my be riiff' cL!lLics with tile synt.octi c 

cues su::h as \·!ord orde r and inflections. Interpreting t i;c 

seniu:1tic cues causes C1n0Lhcr pr-o~lem. It i.s possible Lhat a 

rca<1cr r..ny ur:.l!urJta:1d .i.11 of tl1e l c:.:ienl i teiils but may not be 

ab l e to put all of the components to r_ct.:her. For exampl e , r.he 

r eader may find thac certain words have various meani ngs de­

pendent on its place in the scnccnce nnd i~s cont0xt . T:1~ sa~e 

word or ~Jrase may have contrasting connotations ~ien tr-n~slatcd 

into another l ant:;uace . as well; for example , the humor bc::in g 

diffcr~nt fro·n languacc to l ."ln,:-,u~cc. Ar.other ?Ossil>i li ty is 

tha t the r eader me>y be abl e to make sense of the literal rr:c~n­

ing of a passage but not understand the author's poi nt or view . 

Kenne th Goodman states , "The essential characteristics of 

the reading process arc universal." (1 970b, p. 100) Therefore, 

when anal yzing foreign l anguage readers, the same psychol in­

guist i c theories can be used. The foreiBn laneuacc reader 

s&nples the eraphic , syntactic , nnd semantic aspecLs but does 

not a lw.-iys kno\'' where the greatest aioounl of information is 

to be found. ~ative l aneuace readers use cues iuterdependently 

and may use the syntactic and semantic cues so extensivel y that 

the craphic cues are used only minimally . 

Frank Smith in a 1971 study (Allouchc , p. 15) shows that 

a s l ow or cautious r~nuer, either readinc his/her native lan­

guanc or a forei c,n lanc.;uace , who cxclusivc:-ly pnys attention 
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to the e r <:/11!.c info?:"r.iati.on may los e inform~tion ~nd sho·., a loss 

of CO!:ip!'."elwnsi.o~ because of an inability to intcr,ratc the maLc -

rial at i\ f u ·.>t cnOllt~li speed so tllut it i~ not.: lost: from sl1ort 

tcn;i n:en-0-:y. Sine·~ i. c cakes a fo11rch of a ->econd to procc-ss 

inf or~.-.<: io:-1 ir: to sensory storat:.e , short term r:ie!TIO?:"Y c a n hold 

only four o.c fi \ 'C separate i tL•1ns . Tl1crefore . l ilrg0 uni.ts of 

info:, :1:'!.t.i on , rat he r t hnn l !.!t t c: t· ~ , 1~1:.Jst be proccssc>u so that t!1c 

s em,tnti c and syn t acr.l c lnforrr. aLi.0:1 l~ not lost 1: 0 ct1c rc.~dcr . 

Prediction is an import.:int aspect of this "chunkinc " process . 

A fluent reader p<1ys mi.ni m"1 l attentio:a to the graphics of print 

because of pllysic~l 1 i r.! i tntionfi . 

A reader predict s , but mny not be able to r,ucss the struc -

turc or t!~e :1.c.::l:iin;:; , or ~iay resort t.o :1is/l1c r- nwn na-i \'e l~n .. 

r,uai.;e. The reader therefore needs famili <l:: ity \d.th the t.;r~:n -

matical pat terns so s/he can indeed prc<.lict what may appc~1r on 

t:l~e printed page . 

Students \\°110 are asked too early in their l earning 
of £nGl isll h'i 11 be unable to predict at a ll, or wil 1 
wrongly predi.ct due t o native lanr,uace interference , 
or wil l l earn t.o cha.nc orally words they get no sense 
from . (K. Good1:ian , l 973b , p. 95) 

Readers also test wl1at they read , but foreicn l aneuacc readers 

may not recog11ize \\hether t:heir reading sounds l ike the lanr,unee 

beinB read or the written code makes sense . To confirm ~iat 

i s being read , the reader must focus on comprehending Lile writ -

t en words . Unl ess a reader is strenethencd in his/her compre­

hension ability , s/hc may incorrectly confirm out of u~f~niliari­

ty and/or as a resu l t of nati.ve l anr,uar,e interference. Tile 

new reader of a foreir,n l .'.l:iguagc may incorrectl y work ou t a 
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prnblc::i wi ell tlte text or not ~.now hO\o! to eo about correct ins 

this problem. 

·111e impoL-c<.:ncc of the ~emdnt ic proces~ of rcauing was 

shown in n study by t\.olcrs in l 96t) wllcn bi lincual s ubj<?cts wC? rc> 

askecJ to r c.:id p~ss31~cs in Fn:mch and En~li sh. :\t the conclusion 

of t:hr:? 1.~e;::iJin '· • th{; r e.'.ldcrs 1-·ere able to tell \·:hat they had 

read I.Kl!.. :iot • .. :~ctl~er ~n.~lU:;!1 or i:r c nch was used to t.:cll a spe­

cific f.'.lct . Ti1ercfore , t!lP. conclusi on was rn3dc that rendinr, 

is more of a sc:'llnnti.c th.::in a graphic process . 

Ile brew Lanru:1:·.c P.endi n 'i 

Listcnins and reading, and their interrelationship is rc ­

cor,ni;;wd by most cducaLors. Eliezer i.:hrtn.'.!nn ~tales in rela­

tionslli p to !lebrew readinr, for En0lish speakers , "Reading is 

a frustratinr, exercise unl~ss considerabl e oral ability h~s 

been previousl y acquired ... (p. 37) Leah Romirowsky agrees with 

the majori ty of educators that a substantial oral Hebrew ba5c 

must come b~forc reading or children will be "dccipherinc" 

rather than readin~ . Before a beginning student reads a stor y , 

s/he must have related associations and/or personal experi­

ences to relate to this print. Tl1e vocabulary must first be 

known in an oral context. 

Accordinc to Ros<?n and ~udelman , children need to under-­

stand and spe.:ik llcbrew before attempting_ to r ead Hebrew. They 

thereby propose the aural-oral approach. They believe that 

one year of intensive oral instn1ctlon is a prerequisite to 

read!nc . U!ann, p. l 7) They further de Cine Lhe need for a 
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li stening voca bul a ry to be uct\;r ·('n 600 -1 000 \..'or<1 5 Mld :t t; I r· h•. 

and 1:1caninc \·ocabu l a ry t o be at a ininirnurn of 7 5-1 00 •.11ord !l i 11 

)e~pi l<' r!£: fl n i r. ••. 

a mini rr.•J:n s: r,iH: · . .-ore! \'Oi •bu l ;.lry , i<oscn a:.d . u• lc> l 11 •m I c r~ l LI :11 

chi ld?:"e:& nre be: in 1~ o \·r.1: l y t r'.:li r.c:d in plwn i cs and :.I 1•,i 1r rr.?co,.,:il -

c ion. ~he:; s !li::: ·.111! r .:.i·_hc• r b0 t r :ii 1•c cJ in 11 !; i :&~ con 1 r.:: · ua l c l , .. .. , 

dicti o;;.:;.ry s~i lls. and •.'~c ~r.rucL•;ra l :irr-:t1i·:;i s o f '!'•rtl-;. 

a::d the l i nc of circct ion . The Si ;.,ni fi r.<1r, l C•.! ' 'S l ,,,- 1!r•u r (.;'1: .irn 

on che botto:?l o: a l ine of p rinL whi l e: for i::ir:li-.L Lh<:y ... rr· 011 

r.:ay \ery well r esul t ~=-c- <! lef t pr-i~<:cy . 

Lct:e :- - s.o_:_~C c:~:::: : a;_,;":ars t(; :..,<: G. '· v:..i-: ;.,- ~ .. ,_5c .. <.;!"' 

o: 1 c.: c~ :-12-.:.::_ - : ~- : ':~~ :. \· · :· .. :.- : : ,...., :-- .... =-- -:.. .r; ... «; · 
~as~e :-t : :~c ~~p~~ -e~~a~ i c~ ~~ ~-~:~a~.~~· · ~~~s~ ; 
:-: '=>- -~ • ':. ~ ' • - • - : .·.. ! - - . - .. : ·: : ~ ..... .# · ' , • r- ;... ,._ r- -

Cic:: \·: 
(p . 9 ) 

- ~ 
t -
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and re~ir. G- ';l.J5;..:.i::~: a:-e support~d by previous studies that he 

conducted i n Enp .. lish and Finni sh. These studies show th<:?. t t he 

corn:: l <).t i.ons :i re 1:101:~r.J te .:inJ Lha c: o i.:11...?r ·1a.ri.ab l cs mus t be 

account(•d ·-or in cli.. f fr:- r cnt rcadi n~: .:.ihi li t i.cs . \ '<.: nc•zsky al s o 

conclude :; i. !l his i1cbr 0• .. .i s tudy t hat I s r aeli chi l d r C'n concc:i­

c: r .:itc d mon~ on the• cont~ xt: a :-:d word shape wh~n rv•11..lin~ u nvo ­

c.:ili zed li0:>n.:w u •xts in c onL t-itSt t o vocal iz<:?d t exts . 

Amir-Coffin in a 19 73 s t:u Jy wri Les that si nee llcbrcw is :i 

consonat=il a l pha bet , chc context. in additio:i to control of t !1e 

vocabulary and g r as:.matical kno,,·l cdr,c bec o:nes of p ::imary i n•­

portance . She a l so f oi..:nd t hat cul le(;e stuc.lenc:. s t udyine ; tebr ew 

could gain fu ll use of the cont.ext by scanning the materi.:il. 

Thi. s hecarr,e an aid to the l ar1.cr struct1:r c and to comprehen­

sion . Coffin and Sc hramin in ;i 1971 stucly conclude th.:it a 

variety of exerci ses in grarr.mar are necessary for the de\·clop­

ment of readinc cues. 

Catherine Buck empl1asiz~s that the teacher has the respon­

sibility to be cognizant of the students' cultural backgrounds 

when teachin& a forci 0n l a nguage . Te achers must al\,·ays be nw.:ire 

that reading incl udes the craµhic , syntact ic and scmant:i c aoi l i­

ties , and o&.e cannot assume that a p robl em is due to only one 

of these systems . Cat:hcrine Buck writes posi tive l y of stude nts' 

problems learnin~ t o read a forei c n l a1'!t,uage . She states , "A 

students ' s readinc difficulties are evidence t.hat he [she ] i s 

an effective user of another l ancua0e. " (p . 96) While beine 

sensitive to a child ' s knowled~e of a nat ive writinc . cram:nar , 

and semantic syscc~ . a teacher muse also be aware of differe nces 

i n the new l an r,u ar.;c:> beinr, l c.:ir;1c d . 



" • • • • • 
" • .. 
• 
• • 

: s:: - : 

-.. .. - - -. 

::: s 

: c ::-

: .. =~ ... : :.. .~ .. : · : -.. ~ : :-.. --: .. ~· · .• :~ ....... . 

"<\ ' .. : .. . . . ' ... ..... ... . 

. ' ' . 

... .... J ..... " . 

s .r- .... ~~: :..· -: : ~ --- : ... - . :· -..> ·1.,:, : :::::: ..= : . ~r : ..._' · ·3 ~ .. • : • ! :· ~ .. 1cr. . 
a- e -c· .. ··c· -:.,. .. - ·~n :. ... "·- •· - '""l ' .. r · -.. -,.,- ..,.· · .. ~'.l' :· ,-. ·., •.,-~· - "-- 'a..I : - · -- -· ··-'. ··- ..... .. • 1 •• ,.h... . .... .. .. 
i n h i s : ~:c t" ] e:::-c:=::: t» t" ~d t . - ' :L' \,·:·i ~ 1:. ... ':~ ;" .H •' ; ·i ., t. 
( ~ . l: c oc ::-.J•. a:::: .:u:ri"c , t 9i~ . i" 5 ' 

l an::,uar:c . 

certain r:;iscues . nnd hoh' a nd "·hat st r atcci L'S LO pro vt dl' i n 

order to increase the student 's p r oficiency wirh l ~ iC ,,Ti lll'll 

code. The teacher gains s pcci fie inform«t ion from 1 lw st 11d~·n L ' s 

readine profile to provide a perso:ial i:r.c<I 1·C'adlnr. peo1~r:1· :1 . 

The R~ll i s base<l on the a ssumpti o n that tit<: n •a<li ni~ pro ,-.r. 1m • s 

goal is to cn.:>b l e s tuc:!e:nLs to under st and 1•11 .'l t Lill')' n• .::i tl, c•n · 

joy r ead inc. and t o want t o read inrte p0n c!P1H l )'. 

Miscue a n a l ysis enabl0s Lile teacllc r LO ll ll·• li L:t \ l \·c· l y 

analyze a nd to assess the r eader's use or L11c: c.:u it'lr, .:;y :; tr·rn r, . 

The number of miscues that a reade r makes i !l tin t mpo1·t :i111. , u 11t 

rather the essence of mi scue analysis is hnw thr r t•<t<1<»· II '><':. 

the graphic , syntactic and semantic cur' s , :1mJ l1 mo1 •; /It<..· :.;1·J I -
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corrects . 1lhe ther rcadin~ correct l y or T!!akin !;; miscues, re<Jders 

use the same processe s and cues. 

Added to the readc:r's lineui stic backr,rou~1d , mi f; cue c-.ualy ­

si s t a:<.es account of t he student• s conceptual l e\·e l and p:.~e ­

vious cxper ii:?nces . The three cuin~ systems should a lways be 

at wock , but rhe goa l is to have a skillful read-:? r who is abl e 

to reduce t !ie vi~ua l i!1for.nat ion ye t st:i Il r,ain wertnln~ fro:n 

tile text . Al l r eaders , even ·profici'enc r ea<lers , make mis­

cues when reading ora lly . As a reader calns confidence , s / hc 

will guess more , make stronccr predictions , and be able to 

proces s more contextual clues. 

The four t>asic assu:nptions of the R~il ares 1) all readers 

brinn an o r.nl lnngua~e system t:o the rcadinr, process , 2) a ll 

r eaders bd nc a sum total of past experi e nces to t:he read inc 

process, 3) the written material represents the author's pas t: 

experie nces and l an cuage patterns , and 4) reading is the ac­

tive language process involving the constant interaction be­

tween reader and t ext. (Y. Goodman and Burke , 1972, p. 10) 

Miscue analysis is based on a psycholineuistic view of reading 

which sees lancuage as an active process. 

Miscue anal ysis was used as a research tool in the early 

1960~s. Studies have ana l yzed miscues in relation to styl e, 

di.ffi.culty of print , age , proficiency and ethnic backe rounct 

of the reader. Case studies and longitudinal research have 

been conducted. Studies using the Goodman Taxonomy of Read ­

ing Miscues in Enr,li s h have also include d analysis of the fol­

lowi ns relationships: the number of miscues to comprehension 
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anc.J to r<.:c'1ll, misc:Jes in the beginninc and the conclusion of 

a story, prioc conce ptual kno~,· led5e of oral miscues co silent. 

reading , fJucposcful tcacling to t!Je qual i t.y of mi sc11cs , c:.n<l low 

proficie:-'r:y to h!.ci1 proficiency rcadc:::-s process in~ languar.c . 

I\ nurnl>cr of s tudies !lave compa::-cd chi ldren with different dia­

lects read i11 ~ s t andard EnGlish ~nd non-standard Enelish texts. 

R~~carchcrs li<lvc a l so cl>s crvcd c!ii l c!rc:1 \:~o L?::"C p~rccptu.:?11.y 

handicapped . 

Mi ~cue Anal vsi s Usin~ Secr>nd nnd Forei :-n La nr.uarc Rc:trters 

The Reading ~tiscue Inventory (R~II) is flexible enough to 

work with non-native Enclish speakers and laneuaees other th~:1 

Entilish . The number of scudi es in other lanGl!agcs i s incr~as­

ing and comparisons are being <lone . There is ample proof that: 

first-languacc rcad~rs r~adin~ a secon<l language begin to cucss 

more, make stronecr predictions , and c.ain more contextual clues 

as they gain confidence . Romaco"ski also reconfirmed a concLusion 

reached t...ith E[13lish speakers reading · tmir native laneuace • the 

number of miscues produced by bi lingual chi ldrcn has no direct 

relationship to co~prehension. Rather , cues to the child~en•s 

comprehension ability could be observed by examining the qual ity 

of the miscues and their retellinc . 

As rnentione<l previously , all rea<lcrs produce miscues 

based upon the same criteria . Sccond-lancuar,c and forei cn­

l anguaee readers. will produce additional miscues because of 

the differences in what. the reader brlnr,s to the process, be­

cause of his/her unfamiliarity with the cues or interferences 

with the native laneuacc , and finally bcc~u~c the interaction 
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a bout. 
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Mos1: of the r esearch d~alinc with scco11d lanGua~e lea r :-,C'rs 

and f oreien l ane;uace l earners was based on :net:hodol op,ical and 

linguistic concerns rather than th0 process as a whole. There 

has been very little research in this area on a theoret.ical 

or applied l eve l . The studies t.hat have been done us ing the 

psyci1olincui sL ic phcno1.1cnon as a base seem to support nati \"e 

laneuagc r esearch. 

A number of studies conclude that native l angua3c readin1; 

instruction should come prior to second langua~e ins truction. 

Phylli s Hodes, though, states , "Si c;nificant conclusions cannot 

be r ci'ched frn;n t hese observations . Moreover, they may balance 

out with time." (p. 52) More research needs to be <.lone in 

this area. 

There are numerous studies in miscue analysis in ~he area 

of bilincual and forei gn languace r eading . A number of the 

relevant studies will be ment ioned. Edward Allen in a 19i6 

study researched French as a f oreip,n l anguaee using third year 

hicll school students. lie concludes tha t foreign lan0uaee read­

ins usinc the rais ::uc inventory confirms that. the same r eading 

strat.cGies are at. work as in· first ·language reading. Allen 

makes the follmdnc implicat.ions for inst.ruction. The coal 

in reading inst.ruction is meaninG• . There fore, students should 

be asked to predict and anticipate what will follow and to find 

cont.ext.ual clues for unknown words. Students should be pro­

vide d with predictable, semantic patt.erns. Fi nally, askin& 
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stuciencs t o read orc'"ll ly -..·hat they ha ve rroi: prepared i s count er­

productive bccnuse ~r.ey ~"i 11 pay a t ten:: ion to t he s ound/sym­

bo l re l ;.~io~,:1ir rach_.~ t~a:i to the :-;-canin~ . Bicmill c r in a 

1970 stL!a:.; usin~ be~inr:ing :ore i .'.:,n l nn;;u«sc r eaders a l so r~~:'lc 

si rni l;?.c ~hnscs in re:id t nB dcve l o ;x:ic nt . These stutler.t s usccl 

co:"lt:c:·:t a~d more z;rap:tic i r~fornat ion .:han ski 1 l ed r eade rs . 

C;icr.crinc !.•Jck stu•lied noa- nnc i ve spcr..',c r s of En~l i. s!l 

lcani~~ to ::.·c::i:! En:3 l i s1 «s a sccOI' d l ar•: ... u.'.li~~ . She 1 ound tllaL 

the a cqui s i t ion of this ne w lan~ua0e invol ved more than ne w 

graph ic shapes a nd/or directionality. Again, s llc f ound t.llc 

reade r's inj>ut , t he author's input a n d the r c adinc pro cess to 

be i n vo l ved with l a n guac;e control. Cultural e xpectations we r e 

found to affec o; fore i 1~ lancua~e reacJin ~ .:md the 111i sc11cs pro­

duced . She conc lude s t:ho.t s~rnplinc , predictin~ , tcsring , con­

firmin g and corre cting are all different whe n a r e actcr i s un­

familiar with the languace and the cultur~. 

Oiane Dubois conducted a t wo-year lone itudina l study of 

Navajo s e cond language learne rs reading English. She used 

miscue analy sis !ind persona l l"nt:er:\.'t e.ws in conducting her re­

search. The differe nces in the cultural a s pe cts are of extreme 

import ance in this s tudy for the s t ude nts had not: c ho s e n t o 

assimilate but \\ere rather forced to s tudy in boardinc school s . 

The c hildren produce d s e cond lanc,uac,e -invol vcd mi scucs t hrouf~h­

out the study . lvhen the stories bclng r e ad r e lat ed to the 

children's backeround, t hey produced more s e cond lane,u:iec­

invol\'e d mi s cues . Diane Dubois s u er,ests tha t t he sreatcr num­

ber of s e cond l anguage influence d mi sc11cs i n t he cul t u rally 
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relevant materinl may be due to feelir.e freer with the lan1;ua5e 

when reading material that is meanin~Cul to their lives.. She 

sum;ests that rnor~ rcsearc:-t i.s nce de J in thi s a r e a. Dubois 

found c::h a t t:r.e c h i l ci !"e n un<lerstood cul ::ural ly t"elcvant s t ories 

uette r tha n b.:isal reade rs as evidencetl by miscues per hur:1cJ red 

words . by 1r.r:><in co:npr e he r.5ion score s, a!'ld by .ret<.?l linc rates. 

She conc l ud0s tr~ at the children must Knoh· that renctinE needs 

to m.:i!~e sense and t h is ::1u s t. l>e the goal of the pro!~ram . She 

writes, 

If the only concept that Navajo children hm·e r~­
gardini::; the readin ~ process is that the purpose of 
readin~ is t o p :..·oducc acce ptable i~nglish wo::<.is, then 
this rese arche r be? licves t hat the acquisition of 
EnBli s h literacy has no value to t hese people. 
(p. 262) 

Goodrn.:in and Goodman st:udictl four- second-languar.e e,roups 

learning to read i-:nc li.sh. All the &r.oups were within the United 

States and each used En~lish differently within their culture. 

The groups included Texas-Spanish, 1\rilbie, ~av~jo , and IIawaU.an-

Samoan. All the children learn.ed some control of Enslish:.and 

some ability to read. Bet~een the different cultural groups, 

there were sharp distinctions in the way the childrP.n read a 

second l an3uagc. Within all of the cultural croups , there was 

evidence in the students• readinB of first l anguace and tran­

sitional forms of Ene lish. The researchers state, "As with 

our dialect groups we must say that the single process by which 

meaning is constructed comes through clearly in these second 

languace readers.·• (p. 6-2) Individual variations reflected 

the children's lir.gulstic ~nd cult ui.·a l bilck3round, but these 

differences are "constraine d by the re•1lities of the proce ss, 
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the psycholin[pi stic stratc~lcs and cue systems of rcadln~ ." 

(Goor.!-:?an and Coorl!::an, p. 6-2) 

All of the ~.econ<' anti forei e n lanr.,1 1ai~c studies, despl r e 

cheir cori f irmati ons or nat ive lanr.ua~e , mi s cue analysts rl1 ~·cri rch , 

show evi dence of the nec <t for further i.1westl c;at ion to u nclt:r.­

st.ind ~-or~' i Cn la:-1p,ua;.:e and second languac,c t·c•:u :inr, dcvel op1:iP.nl . 

~ii SC'!'.' .\ n;1 l vsi!; i.n.._Yldcl _:_::r~ <': id !le>brr w 

The r esear.ch in miscue analy s i s in Yiddish a nd llebr0w is 

very limite d, an<1 therefore the t\10 l ar.e,u., GP.S are bci nc pre ­

sented in t he same section . Phyllis llodc!> di.cl a study of 

Yldd i.sh- !~nclish bi Un0ual chl ldre n in 1976, The chi lrl ren in­

volvcd in t he study came f ro:n H<:i. ss i.dic backgrounds . llodc s 

found a questi.oninc influe nce of one l etn p;u •u -.c cm the oth~r 

lanc;uage. She f ound that the chi l clrcn' s ot·al rcadi n,; did not 

always e i ve a true picture of how much childr~n unders t ood. 

She concluded that the re \·:as a r c luc ionship l.Jetwcen the t ype 

of miscue and c omprehension but that the quantity of miscues 

was not r e lated to the amount of !~~ r.l i sh instruction or to the 

compr-ehension scores. These r esult s are in a gr eement wi th 

previous nati ve and second laneua;.;e studies . 

Since Yiddish has a higher sound t o symbol r e l ationshl. p 

t:han £nelis!1 , i!odcs found that Yiddish mi scues wer e c los e :-- t o 

t:he expected r-csponse . These results , thouch , show that the 

overuse of Br aphophonic strategies was not productive in te r r.is 

of conpr ehension . She write s , "They fe l t no gr eat need for 

their oral rc.idinc to sound l ike :1Atura l l~n ;ua~ ·.e . " (p. 215) 

Rus s i.di e t:ralni-n·~ <:fch i l dren g i vcs a l ow priori t)' t o rc~dinr. 
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for rneanin6 • 

The study a l so showed, ":'\o signi f i cant influence on r e ad -

inc effi c i ency bcc<:!u:;c of an a lrJh.:ibe tic or directional s·.,·it c!1. " 

(llodes, p. 207) Once a child hegan reading , there ... .-as no t a 

dir.c c t ional pro l>l nm in· e ither Zngli. sh or Yid<llsh. This i s in 

a~rec;ncnt wi. L !1 Kc:nneth Coodn:an ' s rescar.c:-t i.n 1·:hich he stat.cs , 

1\fhe thc r t!~e 6r<l;>!-: i.c s equence is frc1:1 l e ft to ri t,ht , 
ri ch:: -:o 1 11.:~ , or t op t o bo t:tor.i \rnu l d be o f l i tt le 
consc1q:...ence to t ile b.:i.=; ic t·ca:H ng prcccs~ ••• :lca <lc rs 
can ::olcr:.ite a 1:,r ea t dea l of irre s.,ulari ty, am bi ;::,i..:i ty 
and va.ri.a ui li ty in ort:ho·:r;iplly without the rending 
process sufferin ~ . (1970b, p . 103) 

The abse nce of vowel s in Yiddish had no s i bnlfi cant carry- ove r 

to English r eadl n 3 . Kenneth Goodman wri tcs conccrninr, uni \ fC r-

sals of the rcadine process: .. Readers l ei!rn to r e ly raore 

heavi l y on consonancs • •• they u s<.: vowel l etter s onty ~~hen othe r 

inf or ma t ion is inaC:equatc ." ( 19700 , p. 109) 

Most of the r esearch in reading with l anguai;es of di f­

ferent a lphabe ts ha\.'C tended t o deal wi. t h graphic syr.ibol s 

rathe r than processes l cadine to comprehension and higher cog­

nitive processe s which a r e beinB r esearched in native lant,ua;;e 

reading. Edi th Allouche r esearched miscue anal ysis in rela ­

tion to the oral reading of vocali zed and unvolcalized Hebrew 

t exts to co~pare full and r educed gr aphic sy stems. She examined 

the graphic role in faci li tating comprehension . Her compara­

tive r esearch was base d on the reality that most of Hebr ew 

adult reading , with the exception of the classical texts , is 

written without vo~vels. 

For her study , ~he used second a nd fourth year students 

attendine afternoon llcbrew school . Her h\•pothesis was that 
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by rer1ut:in~ th~ ;~raphlc display , the v~calization, students 

would bave to r ely mot·e on syntactic and semantic cues. The 

cul ture '1:1d the students ' l ack of inLeraction wii:h Hebr ew out­

side o f tll is supplc~.cnc:ary . eight -hour per week school are o f 

prim<iry considerat ion in suclt a study. 

Edith ,\llo...iche found that the children's ability to cor­

rect mi sc:;es was influer.c~d by thei r rorct'cn 1 anguace vocabu­

lary and thctr co~fic!ence i.n learr. in& Hebrew. She suscests that 

the chi ldrcn ' s compre hension and grammatical strength ,.-ere 

facilitated by vowels as a result of the children's attempts 

to correct themselve s. She deduces that the nbi li ty to correct 

miscues l eads to more effective reading strateeies. Surpris ­

inely, the second year students paid more a t t ention to rnean ­

inc . and ~ave more r eal word suh£titut:Loas, sn:nantic acc0pta­

bility. and "no meaning'' chan~es than the f ourth year students . 

Allouche believes this phenome non is due to a Breater empha­

sis on fourth year student s .to produce clear, fluen t r eading 

in pre paration for t heir Bar or .Bat Mitzvah. Goodman and Durke 

ref er to readers that: read purely by graphontc cues as "word­

bound" r eaders and clarify that this ls especially common when 

read inc in -two lancua~es . ( 1972 , p. 11) 

The study conclu~es that reducing the eraphic display does 

not cause studenLs to be more e ffici ent in th~ use of t he other 

cuing systems. Chi l dren reading vocalized t exts did produce 

differences in the areas of correction, grammatical strength 

and comprehension. "'he n re<tdlng unvocalized texts. children 

produced a Breater numher of miscues pe r one hundred words and 
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a greater c;rnpilopho!'lic simi l arity. The st:udy results, thouf,h , 

do not i rnply t:hat the vocalized texts enable the students to 

be more effecti ve readers but r ather that the students are 

simply protll\cin ~ l ess miscues per hundred words. 

The limi tatio~s in this research are numerous . The after­

noon ile:brew school only meets eisht hours per week , and of chis 

time only sixt y-five percent is spent on llcbrew instruction . 

Further, the sample si~~ is small and the t ext material to.•as 

not chosen randomly, and therefore, may not be applicnble to 

other written material. finally, the novel ty of readin~ un­

vocalized llcbrew for t:llc first time is limi ting because the 

students did not have a chance t:o develop new stratecies of 

readint:; the unvocalized material before the evaluation . 



CllAl'TER 1 II 

"fhe ~eadin~ Miscue Inve nt ory (RMI) is an a id in he l ping 

the teacher exa:11 i11e why a reader ~roduccs speci fie miscues. 

It i s an individualize;d cxaminar. ion of a child 's or<!l reac~ ir.r, 

miscues, focusin~ a ttention on the quality of a chi ld' s mi-scues 

rather t!1an on the quantity of miscues that a child produces. 

Since the aim of the reading process is meaninr, , all of a 

reader's miscues are seen in the light of whether his/her mis­

cues int:e r f ere or do not interf crc with comprehension of the 

materia l. For example , a child who reads •.hh for \'1a"> is pro­

ducing a qua l itativel y different miscue than a child who reads 

'J~~ for ~\tw~ . 
The R~ll i s appropria te for readers of all aces and can 

be used for specific children within a class or the entire 

group. The RNI takes appro~imately thirty minutes to adminis­

ter and one hour to prepare the r eader profile, with less time 

necessary as the teacher becomes more famillar with the tech­

niGuc. The teacher, therefore, must determine its best usage, 

considering hls/he r time in relation to al l of the children. 

An alternative method of administering t he RMI is to train an 

aide, a para-professional or a parent: to cive t:he RMI. The 

teacher can then interprete the reader profile and develop 

stratc;;y less ons. 

The selection that the child reads is usua lly from fifteen 
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co twency min:Jtes in l enBth and should be a cor:?plcte story. 

Fifteen ~inutes may be too l one for a besinninB reader Qf a 
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f orei r,n l.:m~uace : cen minutes may b~ a sufflci.ent leng~h. The: 

rcadin:_:. rr.ac:erial mus.: be a story or articl e that the s tudc-1 1t 

has not previous l y seen . The material should -have a theme and 

n plot ar.d should b~ of inte::-est to t he reader. The reilc1 i n1~ 

material chosen must be cJiffi cuit cnou~h that the student pro-

duces 2t. l e11st t:wenLy-five miscues but. not. so di fflcul t that 

the readin~ is f rustrat ing . The t eacher should have a series 

of stories available so that s /hc may gi vc a reader <mo ther 

sel ection , either of more or l ess di fficulty, i f the r eading 

is too cha llenging or not sufficiencly difficult fo r the student. 

Durinr, the session , ~he child reads from the text whi l e 

. the teacher r eads f rom a "worksheet copy" in ''ltlcll the pnGc 

number and the line number are indicated on the worksheP.c. 

For example , 0 313 refers to the third par,e , thirteenth line. 

The original format of the t~xt is used f or the workshee t . 

The last line of a pace in the text. is separated from the next 

pase on the worksheet by a horizontal line. The re should be 

enough space batwcen the lines to write in all miscues. The 

worksheet becoir.cs the record of the chi ld' s miscue s. 

The student is told exactly what to expect befor e the 

session is t o begin. The child is to read the entire story 

aloud. If a student has trouble with any words, s /he should 

do the best s /he can in fi euring it out. If the student is 

una ble to r ead a word, s/he may skip over the word and con-

tinue . 
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Vurinc t he ent ire session a tape recorder is used ~o that 

after the session the _teacher can refer back to the tape if 

s/he wa:> unable to catch all of the miscL?es. The Lape recocdir.g 

ls an inv<:i. luaol e tO•)l to r e l i. st e n to any or parts of the r-hi ld' s 

readinr, and retcllin8· 

\vhen a sr.udcnc has compl eted the reading , s/he ls asked to 

rotel l the story in i1is/he r own words. The student should be 

informed of the rctcl linn before s /lle ·begins rcadin~. The 

teache r may ask who, what, ,,·hen, and why ques tions to bring 

out as much information from the student. as possible. !\gain, 

no clues or hints should be given . The wordi r.B of the questions 

should be asked so that no clues are suggested but rather the 

studencs' words should be used. The purpose of the retelling 

is to Cilin insicht int o 

The reader' s ability to interrelate, intcrprete, and draw 
conclusio:"ls [ro1a the content. So:netimes, too , the r etell · 
ing score reveals aspects of the silent readinr, pro· 

ccss that \,·ere not clearly cvi<l~nt in the oral reading. 
(Y. Goodman and uurke, 1972, p. 23) 

An outline of the material must be prepared by the teach­

er in udvance . The readin!3 material can be divided int o two 

types-·story material and instructional material. (See Appen­

dix III) Each hnvc a sliehtly different format. The story 

material includes character analysis, events, plot, and theme, 

whereas t _he fnformational material ls divided into specifies, 

seneralizations and major concepts. A child can receive a 

maximum score of one hundred points which should be divi<le d 

equally within the cate~ories, i.e. specifics, generalizations 

and major concept s. ifhc·~ i:cachcr • S'.outline should be used· as 
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a c?1ccklist: ·.:lii l e the child is r etell ing t he story in his/!1er 

own ~ords. (Sec Appendix I V) The teacl1er should no t lnter­

r uµc the r c t..C?lli nr; ; questions sl1ou l c tc as~ed nfter the child 

has ci ven lli s/h~c vc1·sion of t i1e material. The qt..:et=t ions. 

basc·l on the teacher • s out l i :le , should be aimed at e,:tthcrinB 

inf onaation tiia::. the chi l et has not a lrt>ady e:-:prcssed or i nf or­

ma t ion that ne e ds furt he r cxpl .:ina t ion. fhc quest ions s !1oul d 

b~ acner nl i n content , should no t &ive speci fic info=matio~ 

that has not already bee n expresscci by t he reader, and should 

retain any mi spronunciations and altered nnmes that tlte reader 

uses. ~ues;,:fans prepared ahead of ti rr.e a re also hel pful, but 

aga in, s hould nnly be used if needed for clarification or ln­

fon::<lt ion catht: rir.~ . The teacher ~U~t ~e n<:ut-rul in l; i s / hcr 

r esponse: . The t e ach<:r should not a cknowle dr.c the correctness 

or incorrectness of a chil<l ' s statement, but rather shoul d 

cons i s t ent ly show interest ln what the child has to sa}'. 



CllAPTER IV 

/\'.'JALYSIS OF TilS !~2r\J l:'\G MISCU E Ii'\VE:\TOR\' 

In analyzing the P.eadin3 ~Ii scue Inventory ( Rm) , the 

teacher is orr.;1;1i zin~~ Lhe student. ' s miscues --involveaient Kith 

the sen:antic, i:,rmr.;i1ar anti ~ra pili.c/soun<i symbol s cli.\·i dcd in t o 

twenty-eight distinct variabl es. The first twenty-five to · 

fifty miscues produced by the student are numbered on the 

worksheet· and analyzed. The number of the miscue and the cor­

r esponding text item or clause are recorded on a special co.de 

sheet. Each miscue is analy7.ed by nine different <luestions. 

The nine questions involve : 1) clial«:!ct, 2) intonation, J) graph­

ic similarity, l•) sound simil arity , 5) grammatical function, 

6) correction, 7) crammatical acceptability , 9) semantic accepta­

ability, and 9) meaning change. Each word is broken down in-

to three parts--beginnin£; , middle and end. If two of the three 

parts of the miscue are similar, there is a high degree of 

similarity--Y for yesa if one of ti~ three parts of the miscue 

is simila~, there is some degree of similarity--P for partials 

and if none of the parts are similar , there is no degree of 

slmilarity- - N for no. The appropriate box is checked--Y, P or 

:'\ on the worksheet. There are two additional colur:ms which 

•:hen computed i;ivc a comprehension relationship and a ~rammar­

·:<!antnu relationship. (See Appendix V) The coding sheet is 

co~putcd into percentai)cs and placed on a bar graph to gi ve 

;i Pictoral rcpresentar.ion of · thc students' r eading strengths . 
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and \·:cakn~ssc !:1 . ( !;e:: t\ p~endi:< VT) \·.'hen u sed ree,ularly. the 

reading profile clearly shows a student's pror.ress. 

Tile rca<l iu~ profllc pat c:c· r n bccomr:s the ba~i s for pltin -

ni:1g a read \ nc prot:;r •i::1 for a n ind; \·idua l s tuile n ..: . Sr r a t e : y 

l e ssons a re <lcvc l o?c<l wic:h the major 3oa l bcin& tha t a stu~cnt 

must nti!ke s ens'? o f lli s / !1er re.::cline, . 

The r e ..:.<.! i n t; stra~er:;y lc5sons are c!i-. id9d im:o three !'!'::'d.n 

scct lo:is ,,·!1id: to0e t hc r r epresent the r cndin3 proc-e ss• The:oe 

strat:e1~ics o:irc predictin£: , confirtiling , nnd comprehending , .:ind 

are used b>· a ll students with different amounts of succes s b~scd 

on their 1rat:urt ty . Predict in~ refers to the read'.!r' s sclcc-

t:ion of material from the three l a nr,uar,c systems and his/her 

predictions or euesscs f ror.i t he ~atcri al that ~/;1c select :5 . 

Confirmi n a i s the reade r ' s decision to accept or not accc·pL 

his/ her predictions as correct:. The reader is essentially 

askin~ him/he rself if what s /he is reading is l anr,uar.e and if 

it makes sense. 1vhcn the reade r regress es over a word , p:1rase 

or sentence that s/he has read, s / he i s corr cctinc him/herse lf 

which is a cruc ial part in l earninr, to read and in cainin3 

meaning fro:n t he print. .\ study done by Marie Clay ( 1966) of 

one hundred urban ~ew Zealand children during their first year 

of school showed the ir.1portancc of regression in be glnnine 

readers. Ol>servinG these chilurcn, it: is written , 

She felt childre n needed to make error s and correct 
them. She hypothe sized t:hat in the process of cor­
rectinc their own errors, chi l dren s eemed gradually 
to be c ome aware of what t hey we re cJoin1; c:mcl t o be 
able to vertializc it:. (Weintraub, p. 67) 

I f a child is unal>le t:o confinn hi s /her hypothesis, t:he reader 



33 

must lc.:irn to '='ctr.ink the problem, find additional cues with­

in the context, continue r eading to flnd further clues, .or 

s t op rendi&ag be cau!:ic the material doc::s no t of fer suffici~nt 

c l ~cs. T l i.? tliird s cratcr.,y, co1:1prchendinp,, is used oy the 

reader to de\·c l op and integrate the mcaninB of the wrl ttcn 

The s tr<'ltc t;Y lessons developed by the teacher arc built 

on chc r c:idcr ' s scnmgths t.h.-1t s/he t e.!-.es to thr• print~d pa :_;e -­

his/hcr <"lbi.lity to predict, confirm, o.nd comprehend oral, 

wri. tten and pictorial l a nr.uage cues. The teacher must provide 

t:he reacer with a variety of written, ccmtcxtu.:il situations 

in order for the student to make full use of i!ll possibll! cues. 

The reader is a lso :;l vcn sp~ci fie stratc~_y les~ons ~o focus 

on weaker. areas in which the rea<k'r nec<ls to i mr>rovc his/her. 

ability tu predict , confirm or comprehend the written paee. 

These weaknesses may be the result of environment, culture, 

and/or la~!:uage . 

Children l earning a forei gn lancuace wi 11 have speci. fie 

dlfficul tics , and the teacher must compensate for these lacks. 

Students r:n.:st be provided with ample Oj>portunities for expo­

sure to many different situations and cultural ideas before 

they are expect<..d to read the printed page. As soon as possi­

bl e , the reader must have opportunities to read independent ly 

and silently. "Reading is a private, indi vidual and indepen­

dent process, not a team 'sport' . Only two people , the reader 

and the author, can participate ••• " (Y. Goodman, Burke and 

Sherman, 1974 , p. 22 ) Students who nre &iven n gr eat many 



t 

34 

oppor:unities to read , will be c ost likely to read well. All 

children n~ed a variety and repeated verbal experiences.to re­

co01i ze new vocabul ary and concepts as they a re aµproache d in 

rheir r<'ad i ne . ln the case of forei:-,n l a.J1t;ua1;e reac;C'lrs , ~hei r 

need fol"" voca!lu t a ry and concept devel oj>ment as well as verbal 

experi ences will ~c ~rcatcr than students readinc their r.~ti•:e 



Cll.\PI£R \I 

R~Co~·~ 1 :::'.'D .\TIO~:s TO 11Ei3~ :::~·' TE:.\Cil F:RS 

TE:\C: !l.\~ ~.\TI'."!:: C\GL! S!J SPS:\KE~S 

\vhcn a nat ive Eng lish speaKc r confronts He brew, s /hc wl 11 

be c onfronted t-· ith a cl ifl"c!.·l!r.t cult11::-c «.tnd history which \-:ill 

have an effect. on the indi vid•Jal ' s re l ationsh ip to the new 

languacc. The chi lc:!ren in llebr-cw day schools co!':'le from varied 

back3rounds, yet the majority are third or fourth cener<!tion 

in the United Stat~s. For the most part, t.hc chi. l dr<m • s llebrew 

backcrounc.l consist:s of hearing -.prayers in Hebrew at the syn:i­

eor,ue and at home, and perhaps knowing a few Ile brew sones. 

Many children will come to school \~it.hout enm this limi ted 

backcround. 

In the United States, children are confronted with a mono­

lincual culture. This may be chansinc in certain areas, for 

example, with the laq~e influx of people from Mexico into 

Cali fornia. for the most part, children are from a culture 

where English is not only sufficient but superior for all of 

their com:nunic'ltion needs . Children in the United States 

simply do not need .:mot her lanc ua3e . Within Hebre w day schools, 

there are children from Iran, I srael, the Soviet Union, South 

American countries, and Morocco, but these bilingual children 

are t:he minority. The backdrop for teachinc llebrcw ln the 

avcrace llebrew clay school i s a Lo t.:al surroundin& cnviro111;1cnt 

35 



36 

of Enc li sh. 

The Hebrew teach.er must: ti~ aware.of nmjor difference~ in 

lancua 1~e teaci1cr i s cor,nizant of possi. bl e con fl lets in the two 

l an;;uat;es , s/he will better understc:md the problems and be abl e 

to pro\·i.cc p1'i or work in that arc.:i- - '.•llether rel atinr. to p!rn -

nolo1j)' , synta x: , or comprehension. 

Comprehension and understandin-; of t he tt»o cul t urcs 5hould 

not be a problem . Teachers c!o need, thou~h, to be aware of 

both cultures in order to c i ve students an understand inc aad 

awarene ss of the· culture before they npproach t!le written 

material. 

Rcco1r.:ncnda tlons 

Followin& is a short li s t of possibl e confusions that a 

beginning Engli~h speal<inc chi ld of llcl.>rew may fc'lcc . The 

teacher must not only be coenizant of these possible probl ems , 

but al so must be pre pare d to integrate them into tlaily ins t.rue-

tion, with special emphasis when teaching childre n t:o r ead. 

1 . Most obviously is the right to left progression of 

Hebrew in contrast. to the left to ri ght pror,ression of 

2. 

-EQelish and the necessity for the eye to a lso eo up and 

' down in Hebrews for example, i'~t~. -l, 
Added to the thirty-one symbol s in Hebrew, there are 

sixteen vocalization marks -- seven long , five short , 

and four half-vowel s. In modern llebrew, there are 

certnin vot.·el s in some ci!scs that have the same sound . 



37 

3. Two consonanr.s can also have vowel sounds-- "l" and 

... .. as in " '11¥1'9" ancl " ~·a'·" 

4 . CIJL of t\,·enty-two conso:iant:s in i~ebr.ew , five hav~ a 

'1i f f ercmt fina l f om.- -1, P, ~. j an.1 ~ . 
5 . ~1any C'onsonan1_s have a similar shape- -n nnrt ii , J and 

l •, •( , 'T, t ~71d 1, )1 and U , l1 .:\nd o.nar.d!l.l:lnd .1 . 

6 . Thc: r e is no capitaliz.:i::lon in !lc!)rew to give the child 

clu<:s :1s Lo wl1r.n one sentence be3ins or thc'\t. a word 

l s a proper noun. 

7 . A numb~r of Hebrew consonants have the same sound-­

and A , I and (. ,)\.::m<l o an<l •t., while othC?r Hebrew con-

sonants are phonc:nical ly different dcpendi.nr; on where 

they arc place in a word-- ~and ~. D~r:d ;), ar.d C) and 

t>. Finally t.
0 

."!;'ld
0

t nre phonc1:1ically different depend­

inB upon the p l accmeP.t of the dot. 

8 . Certain !tebrew sounds are either not used in English 

or found i n different p l aces: 

9. 

10 . 

"' ">"--French or German uvullar tri ll , or Russian or 

Spanish fron tril 1 , 

" t "--as in "let, dental versus round sound l ike po-

tato , and 

"~" , ":> " , "t\"-- as in Bach. 

As in Enelish , accents can clHlnGC the mcaninB of a 

word. , 
. , ~ 

For example, f.]~ (quietly) and C.,ll (deaf), , . . . , .... , 
.-.~·~ (beer) 

9' • , . 
J\h• t ( thev . -

and .">')•A (capital ) , and -Ah•r (liras) and • • • 
shoot). 

Hebr~w orchor.raphy :il lo\,'S for t\•o written forms: 
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a. .. ., ............... " · v 1 · " • 1 " or .. ~.L . ", and v•• ro ,.,_ USl. n ,1 OWC S as 1. n i' 'A~ -a..-.r: 

b: " l~~,., i't'h:J " usine the l etters " • " and " l" a !? in 

" 't li'' j\ " or "\llc<v " . For a non-native speaker , 

words wi L11out vowel s may cause probl ems as in 

·~.>"- -" t.\.1> c>" (he wrote) , " It.I\~ " ( handwritin0) 
- r T ! 

end "~ J\·) " ( rcpor.ter) • 
" -

11. In llebrcw, unlike· Encllsh, t::het"c arc eender diffc rcn-

ces in nouns and pronouns (such as "this"--,l),J;fc.~ • 

• l~lc. and l~k ) • plural and sincul ar . and gender a s r.ee-

rnent in rel .'.ltion to nouns , vet·bs and adj~ctives. 

12. The article " i\" has a t ter.nati ve pronunciations d0 pcnd­

inc on the l etter, and sometimes the combination of 

l eer.er and VO\,·cl, following ",\" . 

13. Ve r bal forms are fa.r more co:npl ex than in En!~li!;h . 

Eve ry verb has a r oot and in modern ;icbrew the re arc 

seven conjur~ation patterns--t'?.~· \~~J , \!~· \"!~· 
\•,.),\. ~"b a i> and \,C>A.;>. There are f~~r t enses i•n . ~ . -~ ... .. .... ~ . 
Hebrew--perfect , impe rfect, actlve participle and 1.m-

perative- - and re~uletr and irregul ar verbs . 

l'• . Sen tences in the present tense with a noun or an ad-

j ecti.ve used as a pre dicate do not take a "to be " 

verb as i n i:.n r,l ish . For example , ",l\·~~ ~)">'-" i s 1.n 

i::ngli s h "Sarah is 4 c l e r k ," or "t~n .Niai> " i s trans-

lated "The house i s new . ". 

15 . The partic le "~k" is used in a senten ce invol ving "the" 

or " this" Lut no t "a." For example: " H>O lul&\ lcl,r 

(Ile reads .2 book.), ')~cs,~ .Ale kll;> ld~1 (Ile re.&ds the 
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book . ) c'lnd • i\S .,) )~0~ .ftk kl,,) Id.) (:le reads this book). 

16 . 1·ford oruer is diffe rent in :icbrew. For exa:npl c , the 

no1.:n precedes the adje:cLive as in " ~ht A'~" (a !Ji~ 

house) . 

17 . There a r e five forms of the de::ionst rati vc pt"onoun 

whi.C'h can ie used as the subject of a sentence or as 

par t of a phr.-1f.e. For ex<11nj)l e - - 1) d c..') .Alts , >~o..> .>j 

• Jf\\'l-. .. > l.1 • '''.l''·> l~lc. . f ' tJ•l ,')lie. 

18 . Since prepos itions in Hebrew do not c'.ll ways corres -

.pond t o the same £nr,l ish pre position and , therefore , 

arc not t.rc:.ns lat.abl c , prepos itions :.11.1st. be t.auf;ht 

with the vcrl> i n context of t-hc sen~ence structure. 

19. ~egat. l. on. can Le divi ded into t hree cn.:c::.;o:-ics : 

a . "le:~ " necate:> verbs , nounz, ancl a tlje ct i vcs , 

b. " ~le:" negates commands and i nstructions , and 

c. " a·lc·• ner.atcs a :.>'J '" sentence in bibl ical llcbrew 

as in .. tli-11. )~/le. \cl .. ) rlc " and i s found i n "existen­

t i a l statements "in modern Hebrew as in " tcu • ~ \'le ". 

20. Numbe rs are divided i nto ordinal and cardinal, and 

are further dist in~ui.shcd by masculine anct femi nine. 

21 . Lette rs in Hebrew can stand for numbers, as in 

C'A\f' \ \; rr.caning the f ourteenth of Shevat . 

22. Possessl \'es can be attached to the noun as in " ·1~0 = 

·~'- ')~C .) " meaning "my book . " 

23 . Similarl y , the prepos l t:ion " ~t." does not have to be 

used i n the ..Al.>•,,o form when t.here is a posse ssi \ 'C 

r e l ation as "•ll.\ - .A' ill = .,, .. , ~ct. ~·.t·• " mcaninr, "my par-

ents ' house . " 
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24. There a re ma:iy ltebrew expressions that do not ha•:e 

an Engli stl a l ternative ; for exampl e "•\' ')ktj" (I. !1av e 

l eft) , "'J'"IA Jh It.Ji"' " (i i: is plcasin~ t.o 1.1y eyes) , 

or ".v.lc .Ht:> l" ?" ( llo\·: ol~ arc you?). 

25. Q1.1:i.r.ificrs c.:in precced or come after the noun as ln 

" P•~"l t•~\• " anc..I " ''i()lc. , .... Jk ·· , o r " ,.•1.->o~lN.:> " and 

"f'CJ tlG~ Mn.1 ." 

26. The syntax o f con!itruct phrases differ frorn descrip­

tive phrases; for exair.pl c "Jll•h\~J\ .Ath" (an a pple 

cake ) and "o')tt'°'C.,~l1" (a tasty cake. ) 

This list is not 1r.e<int to be exhau s tive but mer e l y a 

shor~ int.roduct ion t.o c..lifferences in Hebrew and 2ni;li s h phonolo-

SY and syntax, <md a major concern f or !Jc hrc· . ., tcach0rs t e achinr, 

En gli sh speak(:rs . 



CHAPTER VI 

CO~CLUSJ O); 

Uscfulness_~nd Li t~itni;loils 

The ~ <.:ilding )-liscue Inventory's (a~n) major value is as a 

tool in prout•cing a clea r profile o( a stuctcmt •.s 5trcngths a r.d 

\\eakncsses which are developed into a procram to enable the 

student to become a more efficient reader. The instructional 

procram is base'1 on linauistically and psycholocically sounrl 

terms. 

The RMI is the tasis for planninc specific activities 

and strategics useful in the classroom. " i~eadin~ !>trater,ies 

arc the naturil l ways by which r e ade rs process informat ion when 

dealing with written languace . " (1fotson, p. 103) The strate~y 

l essons are an organizat ion within the read ing process which 

requires the students to use specific strater,ies that become 

a part .of their l ong term memory. · "Reading stratcr,y l essons 

are planned r eadin& situations in which the availability and 

use of selected read inc strategies are high- li chted." (Y. Good­

man and Burke, 1972 , p . 97) These strategies revolve around 

stren~thcnin0 a student's ability to predict . co"firm , correct 

and intecratc the meaning of the text. 

Strategy l essons can be developed on al l levels for pro­

flclent and l ess profid.ent r eaders . These stratccies can be 

created for any lant;uace and for children reading their native 

l anguar,e , a second lancuacc or a foreign lanr,ua,,,c. Speci fie 

41 
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stratr.ci.es arc use ful for eroups and other stratcr,i es must be 

developed for the individual needs of the student.. Thc .dif-

fl' rcnce bct.:\\·ecn readin(~ st.ratet;ic s and readin~ skills i s dc:-

fined by Y. Goodman and Burke s 

Readin P, instruction whicli makes use of the interre­
la~ed l a:1..,;:..i.:i . .;e S} sLems can be used to focu3 on r eaci­
in:_; s t:~a·.:c{;i. e s . Such insc n1ction c~n l>c o pposc <l to 
t!1a:.: 1·:ltic::1 m<.i!<.0s rc<ld in3 s~ills i.i: s focus . (1971 , 
p. 95) 

Therefore , a ~~ecific Dtrat c cy i s conscio~sly J>lace d within a 

natura l readint; system in whi ch all three languar,c systems 

and available cues arc kept constant. For exampl e , if a chi ld 

was having trouble with funct ion words, the c l o?.e proce<!~re 

would be use d to encourar,e the child to make meanin~ful guesses 

for t he provi ded bl anks . If a child was overusin~ phonics and 

not payir.e attcnt.ion to meaninc , the child could be asked to 

retell stories or read to younger children. If a student. was 

having probl ems with habitual associations such a s t«~ and l~t", '. -~ 
,·~and rt· , or '"' and , .. , t hese words would be placed in con-• .. .. . 
text of strong semantic and syntactic cues within a story. 

The teacher must be the moderator for too much e:nphasis on 

correcting miscues l eads co exact r eadinc- -word by \·:ord. The 

result is chat students see r eading as an exact process r at.her 

chan as a means to r.atn the author's meaning . 

lndircccl y, the miscue inventory al so pro\·idcs inforr.ia-

tion about. che writte n materi al. The educator or researcher 

is able to evaluate the selection of materia ls. For example, 

Che story can be evaluated on what the au::hor .1.ssumes t.h<? 

reader knows as far as conceptual d<H·clopment and co:ic~pt.-
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carryin~ vuc.&bulary. l'erh:!p:; relcva!'l~ non-read in~ experiences 

such as class discussions and drama usin0 the conccpt -carryln~ 

voc;aLul.:iry needs to be provi <lee . :,·hat doe s the wri t t:e n mate­

rial artd to tl.e reader• s kn o~,·l0d .~(i'? Are a few concepts de, ·el­

opcd in a \'ariccy of wars more useful than many concepts super­

fici c:.11 v dcv,! loped? In analy:dng the material, the educa::or 

shoul d seek co iilini :;1izc t he difficulty of di.al eel <Ii ffere:nccs. 

gy suppler.:enti n;~ the rea<linB with other wri ttcn informati on or 

oral presentations of the material , dialect or vocabulary dif­

ficulties can be l essened . For example . students readln~ Bialik 

may have trouble read in~ the llcbrcw unless they arc f~mi. l i:1r 

wi t h Ashkenzi tlebrew. 

Tile r,reates~ proble:i1 with the R~a i.s that it onl)' ana­

lyzes the oral reading of students . Other problcrns relat e to 

the time needed to administer ·the R~ll and to evaluate a stu-

. dent. A teacher can handle t h is type of pror,ram only if s/he 

is able to work in an individualized, peer-teacher , or c enter 

type of classroom. The alternative is an aide or rcadine 

specialist \\·ho is able to administer the R~II . 

Additional lir.iitations of the R~11 conducted in Hebrew are 

not based on intrinsic prohlc:ns but rather on the limited t·e­

search in this :trea . Children's readint:; of Hebrew has been 

analyzed t o a certain extent but not in comparison to their 

£n~lish readinc . A limited number of students have been ana­

l yzed who have read insufficient materials. 

Another pc-oblem revolves around the r etelling and the 

questions asked to the children at the end of their reading . 
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Edith Allouche conducted this part of her study in En~lish. 

Paul ~olcr ~ould support this technique for he writes. ~Al­

thouGh s.::ud<::nts ' comprct::.msion w.::is not affected whct:1er the 

text was uni lin~u.::il. al ernat in~ or mixed , t heir ~bility to r e3d. 

to su::l:narize an<! to talk free ly wa s ." (p. 3J6) lie concludes , 

"Encodinf, and decoding of languai:,c!.> arc not symmetrical opera­

tio~s . " ( p . J76) The r esearcher would thereby be add in~ \"=tria­

bles t o his/he r -.cudy and the cduc.::itor would be addin;, other 

components by expecting children to retell the written material 

in the second or forei r,n langua~e . At the very luast, this 

is so:n{?thlng fo:- cducaton; to be aware of when conduct:inc an 

R~I in a forcl cn lancuase. 

Gcnc-r.'ll Jmnlic:at i.ons and Uses of th ~!· Rr!ndin~~~iscuc Inventorv 

in llcbrct• Da\' School In~:truction 

The goal of Hebrew reading instruction ls to enable stu­

dents to develop the three reading processes--graphic, syntac­

tic and semantlc--necessary to become efficient readers. As 

educators, we must afford students . the most natural and loe,i­

cal manner for grasping ~his forci cn lanc~~r,e. The necessity 

for learning Hebrew is not the question. Hebrew day schools 

are already an option ~o give Jewi sh youth a more consistent. 

practical and in-depth feeling of their rclie ion, culture, 

history, traditions and lane;uage. Since Hebrew r eadint.; instruc­

tion is an established part. of thi s process, teachers must not 

only know the most loc ical and efficient means of tcachin~ 

Hebrew, the developmental level o( his/her students . the cul­

tural contasts of English with He brew, and a variety of means 
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to give students the necessary backeround and skills, but they 

must also know where each student stands in developing the 

readins processes towards tccominB an efficient reader. From 

this knowl r:?tl e,e , a te:1cher muse c1e·:~ l op ~ program of strate~ics 

specially desi~ned for each student or possibl y for a croup 

of stuclcnt::s . 

The aim of the Readinr. :'-liscue Inventory ( ~~:I) is to give 

teachers a caccc.orizint; system to pinpoi nt the s trategies a 

specific child is usin3 and not using. After analyzinR the 

child's strcncths and weaknesses, a pror,ram or strater;y les­

sons can be developed. The coal of the RMI and of miscue re­

search i s to help students use their reading strategies most 

efficient ly and to bcco:ne skilled readers. 

The ~;.11 was originally <.!eve loped for chi ldrcn learnin~ 

to read EnBlish. Since chat time, the R:-11 has been used in 

many ocher lan8uar.es with native readers, second lancuae,e 

readers, and foreir,n language readers. 

The R~II is not presently beini:; used in Hebrew instruction 

in the United Stm:es. Mi s,cue analysis \\'Ould not be useful in 

the suppl ementary :-iebrew school where comprehension is not the 

aim. In contrast to afternoon Hebrew schools. on·e of the st.aced 

eoals of l:cbrc.w rcadint; instruction in day schools is compre­

hension. llebrew day schools use a variety of means to help 

students become proficient readers · but the ~ajority of these 

programs and technlques do not have a psycholinr,uistic b.:ise. 

As stated by Goodman ancJ Goodman, "~:oti vat ton for li tcracy 

roust be based on personal and social l<inr.uar,e functions. 
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Literacy need~ to be an extension of l ancuacc developinc func­

tions. " (1973 , p. 8 -9) This is a necessi ty when plannin~ a 

progr~n fer s tuden~s. 

Much can be l~arned from the universals in the rcadine 

procehs , whe t hl'? r n::itive lan~ua~e , s econd lanGuage or forei ::n 

l an;~IJ :\~C inStr'.lC;.: ion, :\ Ct*Cat den} iS known S!)CCt fic<l} l y in 

the are a of for c:: i r;n l ~l!l .'~1Ja3e instruct ion. for exnmple. i t i s 

believed by most educators that i t i s easier to l car.n to read 

a second l<u111uace t\hcn an individual is lite rate in hi s /he r 

native lanc;ua gc. Li ttle, thouch. has been done t.o d.?l vc into 

the area of Hebrew r cadinB inst ruct i on . How miscues affect 

Hebrew comprehension and interferences as a r esul t of nati ve ­

En&lish proficien€y arc areas that rnnst be explored. 

Educators wi 11 become more .:i~·:.:ln! of the impl i cat: ions of 

Hebrew lancua£c inst.ruction thr ough proven research and practi ­

cal means to make Hebrew rea ding experiences valid in the class­

room. We know for exrunpl e that Hebrew, like Yiddish , has a 

higher sound to symbol relat ionship th.:in English, and yet the 

mer e pronunciation of sounds and words says nothing of the 

child' s understanding of the material . 

The followint; r ecouunendations for Hebrew forei gn l aneuar,e 

instruction are a priority for a comprehcnsion,eoal - b<lsed pro­

gram. The quest for g•1inin3 meaning from the text should be 

seen as a psycholincuistic reading proce ss. A student mus t 

first have oral streneth in his/her own native laneuagc . 

Second, the student mus t have comprehension of llebrew print. 

Hebrew texts should be predictabl e syntactically and scmrmti.call ~,. 

I , 



Tl:c rcadir.r. m.:iterial should re l ate to studen ts ' l ife expcrienr.~s. 

tlnd students s!1ould be hichl y mo t ivated t.o r ead the mat:cr.ial. 

The:re s!1ou l li be a d~creascd emp'1asls on gr ;1ph()phonic corn.'s ­

pond<:nce ::i 11d a n i11creased ernpha~i s on co:n~rehensi 0:1. :latt-~r 

than bcin~ encoura1 ~cd to be: exact reade rs , st:1Jde:1ts shoul d be 

.u rged to ;;uess ."?nd take chance s . ..Good " !n i ·s cues shoul d :1oc 

be corre ~r ... -.J(~ .. u c r.:1i.!'> tal-;.es pracLice and u~1tlt~ ::-s~~!1d:.nJ:; of mis-

cue .inal y:;is) . £l!ucntors must h.1\·e a compl ete underst:inclln~ 

of t:ha gramm.ir o f lle!lrcw in comparison with ::::nc lish t o kr.ow 

how the student is processin8 l <>.n r,uar~e a nd why the interferences 

occur . ~liscucs should not be vieh·cd cxclusi \'el y f rc:n a qua:i t i ­

Lati ve aspect , but rather t.he quali t •lt ive aspects of the mi s ­

cues should be of prime i1::portancc. Retcl 1 inr, il:id qucst.ion-

ing techniques c.:in llcl p a tead1cr e,ain a better ur:<!<:rs tar:d i n5 

of mi scues . Finally , educ ators ha ve to understand the cul tural 

influences of the Uni t:ed States , Judai s:u in the Uni te<l Stat.es . 

Engl ish. and other cultura l inf l uences on t he r,rasping of nebrew. 

These r ecommendations are fine , but added to t:hi s knuw­

l e dge and uaderstnndinc, educators must have the practica l 

ability to compl ete a total Hebrew educationa l proc;r a.'11. The 

backcround. the process , and the means to developin;~ a program 

ar e within t he structure of t he miscue inventory . The r est 

is up to the teacher. 

There is a definite need for future r esearch in the area 

of llebrew as a native l anguage , second l ancuage, and a foreign 

l anr,uace in terms of miscue analysi s. These studies need to 

be done in terms of sini~ular mi scue im·cntor.y sessions as wel l 
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as lonr:it:udin~l studies. It is necessary to observe c~i ldren 

lcarnin~ a \•Tittcn lan1;uace with ri;-;ht to left scanninc.din~c­

ti.on ,·:hile their dornin~nt l aueuar,r: h.is a l eft to rii:ht zcar.nini~ 

di rec': i 0:1 . The re is a need to de~cri be oral reading miscues 

of st:.ioents r:endin:~ a variety oC llebrew mntcri:1ls and the re­

l ation!lhip of ::hese miscue~ to r cadinP. comprehension. A study 

ncec! $ to be do:1c cornp.:iri.ni:; chi lt! r::: :~ r~~di ni; 1:c>~:1in;;ful ,·crsus 

non-1;e.'1ninBful i lebrc w matc?rial , Studcnt.s who have been in 

Israel and/or heard llet"lrew frequently should be compared to 

those children unfa:nilinr \\ith IJebrew. ~esea::-ch n<!eds to be 

conductec! \·:hich would analyze English 1.inguar,c i'!1terfcrcnc•:- . 

Finally. a variety of strategy lessons that refl ect sturtents ' 

Hebrc:w reading habits need to be desicr.od for use in the llebrew 

day school. 

A great deal of the information presented in this paper 

is not new, and many educators have been using research and 

practical guidelines to teach foreicn languar,e, specifically 

Ile brew readinG . Unfortunately, tho;.igh , many !lel>rcw educators 

have made learning to read. Hebrew a difficult chore . It is 

the responsibillt:; of Hebrew educators to understand the nature 

of the reading process and the problems involved in forcir.,~ 

languar,c reading so that they are tlexible and resourceful in 

achieving their goal. It is our goal to help students acquire 

the reading strac:egies necessary to make !tebrew an informative, 

challengini; , and enjoyable experience . 
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Th~t's Jus t Pine--by Joan H. ~exau 

0301 Long ago a little ~l~~ 
0302 

030) 

0306 

lived...in ~, J..ittle old house. 
~w l Vi>-r:a-J c-.1 .1"Q.t 

, \.!!l wo,~-~~1.1-.~ .... ©u;1,T11~ 
Sh.a wo~k·~t".-(i1ard '@t thl.s and that 

€~\-
ar.d just got~ 
01\Q . 
enc night on the way h ome 

s h e s aw a bla cyp ot-

© @\\k.~ c. ~e® 
0401 ~at that! .. · 

040Z . said the lit~fe old lady. 
(3).\/-l~~h~J!~) 

0403 "The re is ~ olack pot. 

0 ~~~It must have a hole in it 
A'~~~ ~c ~- . 

040 · if no one wants it. 

0406 ·nu~y' 
~--...i\\ 

0407 

0408 I could.~ ~ 

0409 so sh~ t~~ it up 

0410 t~ it h~e. 
0411®-· ~ sh~ ~~J that 

L ~ i*.\.h .. ':'i-1:'.\ 
-J:. '· h .1 r~ 0412 it wa f ull 0£ go 

0413 "Why, that's 

0414 ::.he . snicl. 

0501. 

0502 

0503 

0504 

"I~ll night I can think about 
-+1'e. \f"\ 

what~' ll/buy wi~'1 thi:o gold.9' 
. ~\.'-~-i~~~.Oalcn-

S hi:!~~ 
~Ni shed 

an a lked along . 
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Jeanine 's Retelling Score for Tha t ' s Jus t F ine 

Characte r ~nalysis~ 

Recall \O~ Development 

little old woma1. old and poor 
wears sha wl 

bonnet 
long s kirt 

wants to b e come a que en 
and a fine lady 

Theme :: 

Plot:· LO 

Events :-

3 

~-y; kincl(~ 
accc p cing 
positiv~ character 

't/l:/ w~lcing in_!~::=~~ 

Tells of an old woman with a positive attitude who 
•akes the bes t of every situation even when she is· 
dissapointed. 'fe,an',~e ~ks wOMbn b<2C..O"rles ~r!i 
~0 "'°~ U>"~1-~ o~ ~~ th"D"SU 

An old :~2man finds a pot--the c o ntents o f which 
cha nqgs as s he ta~es it ho~~ . 
The s t o ry d e als with h e r f e e lings a s she watches the 
the conte nts of the pot change. 

An old lady finds a bl a c?' not while walkincr t'?ir ,. 
t e woo J~ . ~ne · think~ to herse-~ t ha t sha· w~ll use 
i.t"0

for £lowers. (S\\~ sau.s ~he UJi\\ -h\r.c. \-\ hti'-'e.) 
S8'e1ih oow" +c:, r u \ bc;;r...e"'~'!. +he. I),.~ '"'cs ht.>'';\ . 
Looks i n to no t «nd t he cnotv no ~ h Qs t u=ncd to gold­
She - t h inks to h e r 3elf th <:l !: she will use t b e gold to 
live li.k~ a q u .::en, b~~ a hous e , and not wonc. 

As she wa lks, s he looks into the pot and now finds 
it filled wi th s ilver. She says to herself that 
it' s o : k : ·--.md she will use the silver to be a fine 
lady,and b uy fine things to wear and not work so 

hard. ~.~:"e. \.,..ow.s \>o\- ch~u .\-o soM-t~ 
~ e"~ bur oc."/\T ~,..ow wh~-r 

After a short time, she finds the p o t fille d with 
iron. She s ays to herself that now no one will steal 
from her and she can get a little mone y from the 
iron to buy shoes. 

After walking awhile, she finds 
pot. 

only a stone in the 

(. S"e ~ o~i wk" she. cc.~ ov.\ o~) 
l\s she arrives to h"'"e~r=~h;;..) ""~t"" . .,.,...,.,.;..;a...,.._,;;~ ... o .... w.;..-.... j u=-r<_,p_,s ___ o:;;..;u;;;.t.:-_..-o .... f.._..t_h-..e~ 
pot and the ~he_ pot_ ~-is~ppears . T he c ow ;i l .:;o d i :>ap-
pear.:; . 

She Ra ys to herself tha t it' $ fine and shu was lucky 
to have s een a f~iry cow and she will n e ve r forge t 
the experience. 
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