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INTRODUCY TOW

There was a obhild went forth every
ey 4 .

And the first objest he look'd upon,
thet obleet he baoamne,

Angd that obJect became part of him
for the day or & certain part

Cop for many yesvs oy stretching
gyeles of yRarS.s.. X
«Walt Waltoan

In the firet chapier of thie thesls T ghall veview
Litersturs concerning gosls and methods of reneral nur-
gury sducation. In soume cases I ghall cite pursonal inter«
views or workehops perscoselly sttended., Chepter IT will
deal with goals snd methods of Jewish nursery achool,
‘again, through the lltereture and personal interviews. In
Chapter IIT I sball llst my observations of a sspling of
Jewleh murgery sehools im\%h@‘m@ﬁﬁﬁﬁﬁiiﬁﬁm srea, The
pampling will inelude different types of Jewlsh mursery
sducation, Chapler IV will deal with some problems and
possible solutdons vegerding Jewish educabtion.

I became interssted in this tople as the result of
belng a teacher for three yesrs in & Jewish nuregry school
snd for three years in a genersl nursery echool. I wae
aleo o teacher three summers in a Jewish nursery dey camp

and was a divector of & Jewleh nursery day cemp,



CHARFLHEE

tdvaation

@@mﬁﬁm& Hursery

When the volees of children sre
huard on the §W%%m
gfﬁkl@M$%%m§ & begrd va the

My hesed im at rest within wy
Traant,
hind %v@wy thing else is stille
«~H51llmn Blake

sphlolew

The guantity @ﬁ‘@%ﬁ%ﬁ@ papiodiosls snd
wrdtton about ohildren in the lash ten yesrs slone, s
guite oveyrwhelming. With fputudk
pard ﬁfA%@mw ﬁ%ﬁﬁ%@ﬁ%;@ﬁﬂ@%&@?%'%@ gpead vp the aow
%%ﬁﬁ%%ﬁ%% of knowledge ~ booklesrning » and to begln
Bl g %% an sge thet woas never thought poesible before.
ﬁWﬁﬁﬁﬁ*% theory %%ﬁ% suythdng sould be teught %ﬁ'%ﬁyﬁﬁw ad
sy %ﬁ% WHE ﬁ%&ﬁﬁgﬁ%&@@ by some o e %&wﬁ f&wugi

BN urgency on bhe

edunetlion

wogt %ﬁ@&% peveral, y@gm% ﬁﬁéﬁw to flret grade end thet thinge
Amw&mﬁikx baght o g flret grade clese sught to be tavght in
& ﬂﬁ%@%ﬁy #ohool ot %hi%s of voures disregards %wwm@w¢$ QN
%@%@i@ﬁ thet lemrning muet be geared to the developmental
leval of the ebild,®
one hae Just to look at the sdvertisements in & Sunday
IHES Hook Review for svidence: HOF 10 THACH YOU BAEY 10

- xﬁmﬁw Gy Brunes,
Booka ﬁ%@%‘¥ﬁﬁﬁx
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RiAD, by Dolmen; BKYROUKET YOUR GHILD'S GRADES IN SCHOUL
by SobwaPtny GIVE YOUR CHILD A SUPEKICK WIND, by Siegfried
and Sngelmensy or an ad thab resdsr “Ingtent Leerndnga..
mw%@_ that tura your csepette tspe recurder inie eo

%@&mﬁﬁm lespraing mecbinel” szids Peow %'few @ﬁm% 910

@#@r&lﬁaﬁéﬁm one wonders sbout the effect this pressure hes on
parendey  Pavents way feel terydbly insdeqguate and rae-

%‘*W& not koowlng whet snd whes aod how mush %o beash
thelr ehild, Huesery suboole srs beluy pressured by parents
te use work booke, have the vbildren ei% st epty tebles
wille @ tescher 48 "wp frohd® instroeting, or insisting bhat
the sehool %esch resding snd writing, Unfortunetelyy 0o
many auresry scheole have Fallen lnbe $his tvep,
of ﬁm‘@’m"&ﬁ& pregsure are nob persltting ebildren o be
ehildren,

This eould be mwwm by a recent ineident dn my
#ehool. Hre. J. come o elaas with little Jobm, sge U.5.
wﬂmﬁ; Robertn, Jobn Ere gendve » he koows the alpbabeh,

and beteuse

frow Besame Hlreet. Gn sheady John, recite for Hoberba.”
iy By Oy Deves® 620 J0 bosmed » 88 48 Jokn had Just ene
nunolpbed the Theowy of Relativity, Jobn babbled on ae 1¥
ne ware veelting megle words o formulas. He bad no vesl
congeption of velationship betwesn the slpbdbet and Post-
g nery ekille

he above Lllustrates the clesvage that exists tedey

in eavdy childbood educetions One group of eduetors
favor "educetional prectices beeed on concepts of the



]

ebild dn releblon % bis vhole wwotivnale-gopndtive AoVaLopEant, « "
snd vhbers "who fevor precticss simed ouly et dewvelopiog
certeln messureble ekille defined s 'intelligevce'n,® I
wugt state thet I belong to the Loymer mobool of thevught,
Wy ww&7ﬁwwﬁw$@m@@»mmﬁ>%mmWﬂ that young chlldren o oot be
taught Lo & veeuum. To gooept the old theery thet chlldesnte
minde mre "blenk sletes” to be lusordied by thelr slders ig
podioulons, Childeen wre Idwings thioking belogs with wilis
of thelr own. They are realdy wnd esger %o lesrny Wt lesrs
what is wpproprdete Tor thelr &%ww%'mﬁ development, Teschers
mﬁ&%‘ﬁémwm that ehildren ere mot "litile sdulte,” but Ludie
Vi@w@&§ %%ﬁh thadr %ﬁ@-ﬂ&@%ﬁ% poyehology wnd wordd view.
& primeey foree 4o eduestionel thinklog tedey are the

%&wﬁwﬁﬁ% of the Swiss “"genetle epdatomeloglet’; Joon Plaget.

In %ﬁﬁﬁw%ﬁm view, "menbel development ls ﬁ,@%%%im%@m$ ﬁﬁ&w

strvetion eonpmrabls to the eroctlon of & vewt bullding that
becomes more molid with esch afditions...It way be likened

%@‘%ﬁ@ snsewhly of ﬁf@m%%&m m@&%mm%$m that goes Urough

pradusl phaven of wﬂ&%ﬂﬁm@ﬁ& in whieh indlviduel pleten Dew :
grerngy mwwm supple and wmmﬁlm a8 the aquliibriuwn of the
m@mmwmﬁmm Bs @ whwzﬁ‘%%ﬁwmww«mmww stabila, s

vﬁﬁﬂﬁﬁ% in concerned with the developwent of the totel

self 6 the chdld. He enumeratus four primery foflusnces

ﬁm,im%%&l@w%mm% ﬁ@%@&@@&%ﬁ% and Lesyodngy

ﬁwm&%@m Fu By Domn, "Beely @ﬁﬁ&fﬁﬂﬂﬁ pdueation: For
Whank ﬁﬁ@&ﬁ?“ ﬁmﬂi ity MLy des fﬁ@mﬁ@%@w%@bﬁﬂ%ﬁ@, ?@@%}; P fy

Afasn Ploget, %&%W&x,i.;ﬁﬂrﬁw%wﬁ,
Andbe "’"‘s&m:tm%‘&?‘ (ow Yori:  Wanden Housey

diags trens. by
L8y ABGT)y pe 4




&
{1} The ohild's physicel strueture, that s,
the body and Lte funetionsy
() Dwperdenve, dun the Towm of eetivity; low
volving ioteraction of the ehild with
| wﬁm_&mwﬁwmﬁm@mﬁg
(%) Seedal ewperievses invelviag the lesrne
iog of Beheavior relsted Yo a speeifie
peeiovultural envlirosmenty and
(4) The self-yeguletory WW%hwﬁﬁﬁm, ' ol i
prdimy ' whileh produses o Delenco bibwesn
the speiniletion of new experdentes mnd
asvepmmodation of tham vo what le slresdy
known ot say plven developmental level,v
The eohild lesras through senaoryenotor and operublonal
sobdvitisn, ALL of his senses - hegrdng, Teeling, seeing,
mmeliing and tosting « are dnvolved. Freguently, with
nurasry sobwel sge ehiloren thie lesvalog tekes plece throvgh

whe wedium of play. To bDevowe gverly teske-oriented snd abw

Bempt 40 teach the ehlle eoly conerete m@%@%&%&g aamber y
nahes oF objeehks,; @ta., Uirough drill and yote wb this atege
ignoren ¥he diffevences in the ohily st veriows stuges of
duvelepoent. It depelven bim of ble obdldbood, off the opw
portunlty to %my&%waﬁ‘&%w@w%ﬁﬁﬁ%m@ o grow dun b netursl

- mgmers Plegoet did ok dhreetly relate bie theordes to the
fleld of eduewti ony however, meny in the fleld of sduestlon
mgw@%‘@&%h this epproseh. A kuown merber of this group 1w
J@me@fﬁw Brpoer s Beuaer 16 wonserued with weteblog Gesoh-
ing wetkods bo the ebild's stege of development, Heuner's
atatoment thet sny subjeet ocan be taught Yo sny ohild ot agy

phage of devalopment,

 Bpawrente By ﬁﬁhiwmmﬁwﬁ@ "pleget's Theories aod Harly
&%&%ﬁ%m&ﬁ Bdueation,® ghildven, XVIT, &, (May-June, I870),
p‘m LA T
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has often been dwberpreted %o wean that
Beuner 4o o essential ddssgreenent with
Ploget regarding the nodsssity of mgwm

wound (o8 opposed Lo geguente-Dovnd]

wheges of development. On the ¢onlrsryseaq
Whalaberpretabions of Wruner arise frow
Pallors to vovogoloe thet wy eab)esh ean
e bemght to sy obild prdy when the method
of lnetruotion Is in sucord with the ohild's
developmentel lovelesee Altbough a obild
may net undereband oy be resdy Y legra a
ooncapt at the operetionsl or leglenl level,
he may be ready Por basde ‘underetending' of
ity dn the form of ﬁ%ﬂ%ﬂ%ﬁwmﬁ$§W‘mﬁﬂ%ﬁﬁ“ﬁw
Hhon or peroeptunl experlanue.

Huraery “orael progesae” have come dnte belog Tor the "gule
turaldly 44 asdvonteged” Yo bring those children wp Yo middles
phaps stenderds ~ whotover thet mpy ve. However,

Plagetts seguential theory of intelligenos

pugraste that such prograne mey be dooned

bo fallure beomups they mey not be develop.

ing the kinde of skdlls thet will belld |

upon one snother fn the sequence of senporys

pobor, pereeptued, end operationsl levele.

They ettenmpt o rush iove a pertlonlar sulee

Juot wmatter wlth syebolie methods thpt mey

not be tressferreble to other @roew.

In s srtdele dn the Yew York Qlmess Fred Hechingor mge
popts on Plaget's resent speech ob the graduste Cenbur of
the Clby Undwereity, Pleget resfflrmed bis ddsegrenment
with trying ertificdally 4o spoed vp o obilldts lewrnlug proe
gesss  He warned that no mabber how fast the pass, sll o

abdbdren wmoaut pass thyreugh the sove phaoes of woederetanding

snd shipplng or peversing those pheess le Lioble to pose o
vigk to the «hild's development, Pieget is eoncerned with

e Jabhy  Sow aleo, Milton J. B, Heony "Ewdy Childe
hood Hdusstlons  For @het Goada? ppoe 8y B
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preating men whe e cupable of Jdodng new things. “This
ie attelned by & wixnture of ddsoovery sod subitly ¢op-
wrolled R U FLR A YT &%%ﬁﬁmﬁ thirouph the nebured suocasslon
of phases, | |

dppreviation of the sensory-moter sepetts of lesralog
in sevly ohildbood sduoptien ie %ﬁ%‘ﬂﬁﬁm Havrle Houbsssord
rogorded sxpardentdel leavrning of the upmost fuperbeneg.
Wrdtiog over $I0%y yesrs sgo vhe stetes: "The sengory
funetions Phrough whieh, recedviog sensations fros bis
evwvivrommenty be {(the ohild) leys the foundations off his
inbelligenee by & continosl exevelise of oboervebion, G0k
parleen and Judgments In $hie way be groduelly comes %o
L aﬁ%ﬁﬁﬁm%@@ with hie enviroument snd Yo develoy his
Lnbeliigunes, P |

While T de pot fould Uhat the Honbeassord fichool is
whe ldesl ovesery svkool, I db Pesl thet hey prenise w

sduestion throwgh wotor-gunaory saterials - le sssentlelly
valid, Monteseord was overly soncerned witi oleanliness,®
neatnessdd, porfection.? Delng tesk oriented and ex-
tromely &%&ww%mr&ﬁy she Left 1ittle woom, if any, For

Fiped W, ﬁ@w%&a %w “Eaoets Lo Mot The Way,"
e TN Oabober LB lﬂfﬁg Gote %y po Ba

Byarie Moubessord, Lts. Jankasoord
York:  Sohogken Books fﬂ&ug B
Llehed 184,

ool (Mo
L5 %% gﬁm}ﬁm

L8Thids, pre My 64, 158,
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%ma@ﬁﬁﬁmiwm plegte  The "dldectie mpoarabostebe developed
whit wepnificent ~ only she wanbed the children te wie thaen
m,%wﬁﬁﬁfﬁw Wy s  For sxemple, b wooden oubes wmight oudy
be uvsed for the ﬁm&%&ﬁim purpose of bulldlog & tower in
graduetiog ovder: largest blook on bobbtom te tiniest on
%@ﬁ%&ﬁf,ﬁwW%@ﬁwg in the play-oclented swesery sehool we
loowe ﬁh@‘ﬁwimﬁﬁm% mﬁ'%h& towar 4o the deaplnetlion of the
ahild wﬁm i wullding 1t. I8 he albors the soquence of
the %@@%&%g thet da bie privilege » 1% dn his tower and be
gon bedld 4% se he Llkes. We respuet bis individuality
and ovestividy, |

Many of Hontessordts seberdiels ore seli-gurraotiog »
god thet de good, The hes o sase of ben eylinders saeh the
paes hedght bet whose dlemebore avre Jiftovents The ohild
bakes them out sod sdwes them wp (without latting them fald

B wi bhout mokdng too mveh nodeedd) mud bee the tesk of
@@%@img.%h@m,%%ww Lo the holes Inte which they £it. He
does this by Wrdel snd sievoy » the way Mtble ¢hlldren
&%ﬁwm,m&my thilngs. Jo one has % tell bin he Is pdght ope
he ig wwmmgw flo weer thips be feely thiss He hae learosd
B do At himeelf. This weberdel serven bto educels the eye
to distioguish differenca in dlwenglon, ¥ ALL her meteriels
BeFVe purposes sush as this oune. She payes ﬂﬁhm’ﬁﬁmwm$Mw%
process s beped on thiler that the gouirel of the error

}““*%,@‘;ME » P THs
Yihides v o6
LoThtd, s 1e PO,




1es 1n the maberisl {teelf, aod the oklld has conepete evis
denge of 14,400

I would 3ike to shate here thet Moshossord baped hey
s¢ucationsl theories on her work ae o physieten to revarded
whildren and seven yesrs of study In mtbropology end pay-
chology? phe wes influenced by Aon Sulliven and Helen
feller and devised o methed of sducetion whiech bullde on the
aanpes,*  Copteinly she was s vevolutionmry of her time.

in sgreesent with the shove thesrdes, the Htete Hdusaw
tion Dopmetment of New York veslises the lmpertmce of pley
on the pre-school level. Wnat learndngs cen eome feom blegk
ﬁ&ﬁ@%v~xm budldding with blooks, s resull of the sbivity Lo
the Pfosling of secomplighment ep the ohild or children when
bowk b0 sdwlve Yhe eonpleted struetvrs. The serly ohildbeod
makerdales sre dovlgeed to duvelop posdtive pelf coneepbe,
hplde from the good feellng the ¢bild has se & vesuly of his
sohlovement, be has ovireose the problene of balenco, PG
portlon and deplgn in order to erect bis bulldings Sebe,
mpendous sotiings, equipment thet ¢an be used independently,
i sfenuate supervision which sllowe dodepeudence but age
wuren seleby wre the ﬁﬂ%ﬁi%ﬁ%ﬁ% provided to fostey.

mﬁmfmwﬁiiﬂmﬂ@*%@

xim%a %mﬁwwwﬁﬁ%v_ﬁ@ *m N

aﬁ&m&ﬁﬁﬁ&@mﬁﬁnga% ‘ _
L h&mﬂ 2 He oo ¢ Tedk SEE LW Ly il
Fm&aﬁ Ivelopment wm& Emw@m% hﬁmmm&imny iwm&), Phiw &&, mmg
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materiels especially designed to offer firset hand experiences
and to stimulete lesrning tbhrough ohservation, manipulstion,
experinantation and @xyiﬂwwm&mm.‘ Books are read Lo the
children. Conbast with people of veried interests end vecue
patlons help children geln en understanding sboup the ser-
vices they perdorm. Trips ilote the neigbborhood are planned
#0 that obildren can leern through cbservation, eesk out
&mﬁwawﬁ to questions, wnd stimulate ney intereste. Opporw
%uaﬂtiéﬁ‘%m verbelize these experiences ere provided through-
out the dey through discussion. "Play permite children to
oot ﬁﬁ% the knowledge they have geined sbout the resl worlid,
| r&l@méiit o informetion scquired sarlier, conselldate 1%,
and inﬁaw@awamw it into an meeningful structure,v&d

wm@m Comop Clty vhildrwm'a Center opened in Jenuary 1870
I W&% %%&lﬂﬂ upon to spesk to the parent body on "readineass”, .
None aﬁiﬁha teachers in the school believe our task 1s to
pr%@ﬁﬁé‘@hi&ﬁwaﬁ for firet grade. Whether a child lﬁ@wm@ to
read ﬁ%'ﬁg@ & or spe % is immeteriesl. Whether he wwiﬁﬁ@ at
sge 6 @r ege 9 la m@ﬁim dmmaterisl. We like rather %énb@m
xiava W@ are helping the child prepwre himeelf for life.
The &@ﬁ&@my mmpwriam&a& a child gete Trom using a variety of
Brd m%ﬁﬁﬁi&&%; ginging and danelng to all kinds of music,
ﬂ@&mmﬁf@ play, all ﬁ@ntribut@ to the child's sesthetde %w&wth‘ﬁl

@ﬁua the curriculum of block bullding, waterpley snd

&&mﬁ@&ayg ﬁrmma&iﬁ pi@yg lengusge srte, art experlences,; musle,
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all perve to sscoumpligh the goals of the esrly vhildbood
PLOLT am . 26 | |

Of gourse, the child does get "resulnesg” shkille in
the nursery. WYhen the ehild picks up o book and beglus
leafing it from left to right (in reverse for Hebrew), and
doms not tear the peges, and does not soribble on the peages,
we consider this o reading resdiness gkill. When be notices
nis neme on the wpper left-hand sorner (uppey mgmwmzﬁ
gorner for Hebrew) of all bilp srt work, we consider this a
resfilng veadiness skill. Wwhen be sits attentdvely through a
gtory, this is » resding resdiness skill. VWheu he asks what
any of the meny printed signs im the oleseroom say, this too
is » vesding resdiness skill. Vhen Ira tellp you you made
the tail oa the "s" 1o bie neme Yoo long = it looks like a

fg¥ » you know be hae gained s reading resdiness skill,

Befors a ehild ls ready to plek up o peneil to write,
he must have thowsands of experiences wenipuleting & verlety
of materials with hig 1ittle Lingsre. Did you ever notice
the size of nurgery essel bruehes? A good size ie sbout 109 «
an :@W., The ehild gresps 1t not Like & peneild, but with all
his fingers. Sometimes he even holds the brush with both
hande, A avkward ss 1t geems, this s a writing readiness
ghedll. : When he m%m‘ﬁ mendpuletive toys such as wooden
puzsles, Play Tiles, Puild-j-Shape, all kinds of pegs which
fit inte holes, and shepes which £1% ilate similer speges; when

‘ ”m@m, %m%m oF iﬁ‘h:iiﬁ rﬁm@lﬁ@mgaﬁﬁ and P @gwmﬁ ﬁm:ﬁ@ ﬁ’i}i em,
J%‘?)@ ppe L7481,
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he fiﬁ@mw palots or vhen he styrings besds or when he messes
with pagte - he is learning writing readinege.
Regurding older children, I, Hﬂmﬁm&&@&i statesy

One wmight eay that a1l thelr pm@vimmm adue g
tion de a preperation for the fﬁmwt,w%gww%
of essentisl eulture - wrilting, readiog, and
mundber, eand thet knowledge ecomes se an @@&J;
spontensous, and logleol vonsequence of the
preperatlion « that it i1 in faet 1% natural
enned 3nwsss  Our ghildren have long been
prepering the band for writing. Throughout
all the sensory emercises the band, whi 18t
eooperating with the mind in ite &km&immwmﬁ&
and dn 1te work of formation, was preparing
ite own Tuture., When the hend learned %o
hold iteelf lightly suspended over s horiw
gontal surfaee in ovder to toueh rough and
gmooth, when It teek the gylinders of the
solid im%@tm gnd placed thenm in their spere
tures, when with twe fingers it touchaed the
eutlines of the geometrical forme, 1t was
soordinating movements, ond the ﬁhiié is now
resdy - slmost lmpatient to wee then in the
faseinating !pyuthegis' of writing.sd

For wmathematice resdiness, children play with Carolyn

Pratt or kindergarten blocks. A standard bloek is equivas
lent to twe halfesize Blocks, or four querter slze bloeks.
Two whanderd size blovks egual one doubl.e #lge blogk, In
other words, they ere proportionste. The ehildren soon
legrn this through bullding their bloek structures. When
the &hé&f of standard blocks is exhaueted they have to twrmn
o &m@ﬁha@ plze end eventually come to reaslize such mathew
m&ﬁiaai coneepts 89 "two halves equal a whele". There are
many shaped blocks uwged to make gtrueturss more interest-
ings &m@@&, eylinders, ?wi&m&g etes ALl are @mil&ﬂ Ey
their correst names, so thet later on these mathensticsl

2Byontessord, pp. 188, 139,
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%wwm&{%%@ not aliems

Eﬁ@m the cookie ﬁ@ﬁ@ ie pesped eround and the menitor
asks f&% enother ﬁwm@i@ bevauss there ave only five tookles
and aim ehildren = he is learning pringiples of addition
and ﬁm”*'mﬁﬁiﬁﬂ; O &f ench child takes e cookle and ﬁh@ﬁ@
is only one left for @WQ ¢hildy
medning eookie, they &r@ lesrning the principles of division,®%

Yriting for the Assouiation for Childhood Education

eny and they share the re-

Im%@rmwii@mﬁm,.ﬁﬁmmﬁ'ﬁymﬁﬁ asgka:  “What is the purpose of
mmrw@ry school?® He then enpwers: "To help three- and four-
yesr olds learn snd to do this im such a wey thet the young-
ﬁ%@&ﬁfiiV@ %hair’%hirﬁva&ﬂ fourth yeare of life in the riche
est, wost eatisfyling, mopt constructive wey possible,n88

Aleo weiting for the Assosiabion for Childhood Tducation
International 1s Bevy Woftitt. She goye thet one of the
goals "ghould be to develop a competent ereative person who _ é
will be sble to function effestively &ﬁiﬁfhum&m belige s o
The &%iiﬁ,mﬁat be consldered sp a 'whole person,;' with egual |
&%@@ﬁﬁimm'§m$§ to his phyeleal, &@ﬁiﬁi, emotionel as well o8
his intellectual ﬂﬁ%@i#@%%ﬁﬁﬁﬁ Her method? Play: “YHursery
sehool currieulum should be based Ffundementally mn-y&my Bk
tivities, beceuse it 1s through self-selected play that
@hii&v&n ean develop physieally, seeially, emotionally snd
’ A Frences Toeh, “Speeific mﬁiﬁﬁ@@ and Mathematles Actl-

vitieg" (Telk presented at m&i&ﬁ@ﬁ @?k%hﬁ@ at Cowop Clty
Childrents Center, Bronx, N. Y.y @@nmb@w RO, 187BY. ﬁ@ﬂaré@@,

For a fuller description of mﬁxhﬁm&mi@ﬁ readiness ganes,
s&@ ?@w%ﬁll ﬁ@@&%ﬁm@ﬁﬁ"ﬁ Hupen )@%@iwﬁM@mt and Panlly Studies,
..“"a 14 ." ; -- LYL G o Y Lane TR {I:thﬁgﬁy X Vﬁ}' :
@ﬁﬁﬁm@% T ﬁﬁm&&, Jr., “Whyﬁ &ﬂﬂ Wherefores of Nurpery
Sehool ¥ Hurgery Sehool Portdfolls, (Washington, D. Cor  Assosd
ation for Childheod lnternstional, 1969), &@mﬁiﬁ% Hos Ly Pe &
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intellestually in ways consletent with thedr individual
needs, 126 |
Helen Beek conewrs:

Through. e wplay activities, a ehdld leawrns to
cope with the world within snd the werld oute
gide himself, Playlng, be veereates tha
plessures of enjoyeble experdences and abe
tempte to galn maptery over umplessanl og-
currencss as he sctively redrentoes what he
had gt firet passlvely endursd. In this way
g ohild tries out more slffective solutions
for unsatliefastorily resolved experiences.2?

Children,nseddte have a plase where they mre spprecisted for
what they are, not for whet they heve lesrned, She sgrees

with ?ﬁﬁg@% gnd Bruner thet burryisg a child through his

sope with strees.®8 She further dencunsss rote learning on

the bawls that it ﬁ@@@ not avcouse suwrlosity, nor does it lead

 ¥¢a LaShan writes,

Bduontors have known ebout thene velues in
wlay fer ag long se there have besn re~
gesrchers in peychlatyry and peyehology, and
the encouregenent and @%&i@kmamﬁHﬁﬁﬁﬁimy
have been of centrgl congern to the lerge
wajority o»f eduestors throughout the past
fithy yesrs, I do not believe thet most of
the gpecliallete whe work in the flelé of
nurgery education have leost thelr eomnitment,
thelr suthuslasn, for a chilld'e vight to his

| %%wﬁﬁy ﬁhfﬁiﬁig Hhat In The Nursery School Currleulum?,Y

lﬁ@@ﬁlﬁ’% Ny "&@ B &53 b

’@%ﬁm Back, "Preseure in the Rﬁ%w&ry@ﬂ
@ﬁ%%ﬂ'ﬁ&f“”&%%@?ﬁﬁr i@’?gﬁ3 ¥ B POy

Pl ﬁﬂ; 21«
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play anymore then I havey but they seen o
heve become less voesl sbout 1t in the paat
few years. J think thet sll of us have

been too essily intimldated by a small bug
very voeal minerity of a@ma@mﬁww,aﬁﬁﬁgﬂwmhalaw
glete vho offer today's parents the altsrna-
tives that &0 many ﬁﬁw&m&& want mogt - that
geem Lo allevigte thely snwiety sbowt a
ebild'es seadenlc schlievement. Todsy's per
rents, caught in the general hysterlia about
the need for a dollege eduopltion are open to
any voiee thet provises a wegle formula for
making ohildren legen quieckly. The rest of
usy too ressonghle snd too open~minded, I wm
afredd, heve become pasweive gpectators while |
our children are fod 4o the teechnicimn-lions. 0

:Eﬁr the past three yesrs, ineluding one summer, I bave
taught at Co-op City Children's Center, In & brochure put
out by our Center, we utabe that our progrem is geared to
meat ﬁﬁé soglal, smotionsl and intellectual neede of the pre-
sehool ehild snd that our progrem respends to, end builds
upon the strengths &nﬁ aw&aﬁi@ity oech child brings when he
@@m@&‘%ﬁ ug, "We resognize that a child's pley is his work,
hie ﬁm#@ snd bis iﬁ%ﬁi&ﬂ%%m%& sxperience.” This is sccome

plighed through wlock play, pelnting, domestic play, and
maysy &ﬁhm@ setivities: We recognize each ¢hild as o uvnigue
indlvidual with unique qualities snd value his growth, Ve
allow &}@hﬁlﬁ hie w&ﬁﬁﬁ.ﬁﬁ B ol
%@i%ﬁﬁﬁ@uﬁ fumbling

hildhood and see his gometimes

and rich fantasy play as importent
stages 4o his growth,®d ,
In & survey teken Guring the Spring of 1978, 1t was the

30Rda Leshen, Hew Do Your child drowd, (Hew York:
Q&Viﬁ ?ﬁﬂﬁ@ﬁf Compeny 4 m vy S by De B :

Hogeop Clty Children's Ceater, “Our Own Fursery Schoel,"
(Bromxy No Y. 1972), Muweographed,
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parents' desire that the Cowop Clty Children's Center in-
eluds more selence astivitles in ite curriculum. To this

snd we sondupted s sclenve workshop on Ootober B0, 187E.

ot only did our entire etaff perticipate, but we alse i~

wilted %h@ four other nureery schools housed in Cowop Cliys

Three @f our teachers (Inoluding myeelf) demonstrated spe-

cifie concept gemes for the teaching of taste, color, as=

tronomy and weather to our three~ gnd Tour-year old children.

A.ﬁ@ay{h demongtretion on nathenaticos wae conduoted by ire.
Frenves Loeb, Barly Childhood Consultent. The gomes of

activities were teken from the manuel fchosl Belors fisg

poreech doveloped by the nursery gtalf of Cornell

University. We algo devised our own gemes end activitles,
Below I shall illustrate one geme or sstivity from each

eatagory to show how the three and four-yeer old child

lesrng from play, |

Sagtdng Cams ﬁﬁaﬁs Hanpory miﬁﬁ@imimaﬂimm. At Juice
%im@,‘giv@ enel obhild o different kind of juice in o pleptic
oup wﬁﬁh & top that ham 8 plece Lor %>a$r&w@ in augh &‘Wﬂy
that %%@ type of juice cannot be determined fyom the outelde.
Have th@ children identify thelr type of guﬁa%; Use gﬁ%@ﬁg

ﬁypleg orange, grapsfrult, pinespple. ﬁiﬁ&r children ean

have gﬁmﬁiﬁﬂmiﬂm'émi@&ﬁvlik@ ﬁr%ﬁgﬂm@i@ﬁmgg%@ or pinespple-
g@@@&fﬁﬁit. Al ahiiﬁ not only to guess his type of julce,
bk &@ ﬁmﬁmwiﬁe ikﬁﬁﬁ

coment end FPemily
rogeh, (Ithaca,

ﬁﬁcﬁwnail @@;ﬁw%m@nﬁ
ﬁﬁu@i@ﬁ%g Bohool Before &1

@f
W, V.), §ets Tuls

Humen Deval
St BERRENEE. ARE
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2 fubeg, Uses: Cgneept » Color

Miximg%: Cover one end of cerdboard tube with eolored cello~
phama;jVW%@ mall@ph&m& can be sbttached to the end with rubber
bamd&¢; Use 2 vawi@ty of interesting evlors. Thege could be
fun to use 6o W%al@&vmp&%ﬂ or eould be left in the doll
gorner Lo enCoRrage ﬂwam&%i& plays Children may like to exw
periment with two tubes of the same or different colors of
cellophane. By veing o Clashlight at the end of the tube,
eollired spote cean be thrown on the wall or ceiling, snd with
two flaghlighte znd twe tubss 1t ls poselble to move two
eolored spots towerd euch other end merge them to produes s
mix&ﬁﬂﬁﬁiwwﬂ The teecher will need to demonstrate the first
time end discuss the meaning of the experiment,ds

gl ' Vesgs Conocept « %&mﬁh@w,

m@ﬂ@yaphgg Visusl ﬁiﬁawiﬁim@miamg Ehepas, Children end
tescher Lie onm their backe in the pley sres {outdoers) &mﬁ
Lok ﬂﬁ;ﬁhﬁ in%&r%ﬁﬁiﬁg shapes the cloude form in the sky,
If it is an espeaially good day for clouds, draw thelr at-
tention to the diffevent verieties of elouds., Note 1f the
wind i@ blowing end ite effect on the clouds., Many children

wiil §m$wy findlng *things" (anlwele, monsters, story
cheracters, ete.). Help them share thelr findinge with
other children, Bueourage them to find other things in the
oky hasi@aﬁ the olouds (planes, birds, insects, moon, blow

ing l&%ﬁ@ﬁ} a4
' m*a.

f%fﬁmg See. Bebe

s

1fsy Beo, 0«18,



 Usewsy Mathemsticosl Concepts. With

o meagure of yern or vilbbon bave the children f£ind who haw
the longest index Clinger, e. gy in the class; who hias the
biggest walgt, who ls taller then whome, Who 18 tallest,
who is shortest. How many lengthe of vibbon ig the room
long? How meny lengths of ribbon is the room wide? How
many Tootgteps long is the room? Uplng epoovls, have the
«ammmn build a tower, ssy four gpoods high., Using ol ther
.‘ngww smoller epools, build a tower next to the Tirst.
Bven m ugh you used %M ssme nunber of epools, the towers
are ﬁifi‘w&m h@wm@w@ |
hﬂmwg% thia workehop we ﬁawmmwm o show thet nmuwrsery
ammm i&a not owly exeiting fun, bub educ ﬁ‘ﬁa lonally etimules

ting aa& w&am*

zgﬁ%@ el



CHAPTER IX
Jewleh Nurgery School Bdunatlon
Train up a ohild in the way he
ghould go,
b oy ghen fectg, iy ve i
wFroverbs X116
ﬁﬂ?%@Ty.ﬁﬁh@@l:ﬁmm play an Jmportent pert in the educae
tion of the Jewlsh ¢hild, The question is: amre the princi~
pler outlined In the firet chepter for general nursery school
vallid for the Jewlsh nursery school? |
 Before this ig discussed, however, it is perhaps
necessary to analyse the term “play." Children spontansously
learn through observation, experimentation, manipulation and
sxploration st every level of development. A very young
¢hild will plek up an object; he will touch, emell, taste and
vigually explore. In thisg manner he i@_l&aﬁmﬁn@_@mﬁuim@mwa
nalizing information eﬁmmarwmmg'ﬁia envirenment. Through
this @?ﬁ&%%@ he is alse 1%@@%&%@ to differentiate between
"gelf® and "other." Ae the child matures this random play
ey h@@@m@ more a@wm@%&rﬁﬁ and orgenized by the obild bimself.
The ritualized ptreet play of the older child nay even be sald
to tranemit & childhood strest oulture. Children do not leern
thege gemesg and wi%ﬁaiﬁ Lrom &ﬁultag but £y
Thug, play ab every l@v&l of childhood is a vehiels for learn.

om other chilldren,

ing, Tor geinlng new expeviences, Loy ewploring the enviromment

and learning from this exploration.

19
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'ley, a8 an gpproach to awreery echool edusation, tukes
on - eomewhat different meanlng, The ¢hild's instinet to play
ad leasrn through ﬁ%ﬂﬁﬁﬂy'p%Wﬂ%ﬁ%iﬁﬁ ig wsed ae o foundation
for this spproach., The teacher becowes sn snshler and cebalyst
in the lesraning Process. He helps set wd prepars the et
virenment (the @1@%%@@$m} from which the e¢hild will lesrn.
Thie ﬁ@@@@%ﬂh 1s certainly e¢bild centered but not te the ex-
¢luglon of an aetive vole for the teacher. The teacher i@ sn
aﬁﬁi@ﬁ ﬁ&W%ﬁﬁ$y&m$ m%ﬁ% the ¢bild in sn exelting lesraing pro-
ﬁ@ﬁﬁ‘@éﬁwﬁﬁ to the developmentel level of the ehidlds Thus,
the spontanecus play of ¢hildhood becomes s vresl end Glpede
ﬁlﬁ%ﬁﬁ’%ﬁﬁﬁﬁmiﬁﬂﬁl sppropch, %ﬁki%&riﬁﬁﬁ seoount thet children
are not “litile séults" but individusls with thelr own unigue
paychology and world view. - | |

The primevy gosl of both the play and inetructions
Fety there

oriented spprosches are to help the ehild lewna,
is o vaprt difference in baple philosophy and concept. To
ﬁ@ﬁ@ﬁwgﬁﬁtﬁ Wilten Senn, "One group of educaters (play) favor

'edueational practices based on concepts of the child in rew
latinn to hig
ethers 'who f&ﬁ@%’ﬁ%@@%ﬁﬂ&% pimed only &b developing oerbein

whole @%@%&ﬁﬁ&&w@@ﬁﬁiﬁi@@ dovelopmenta, .’ snd

messarsble skills defined ss 'intelligemcetn 56

ﬁﬁ:W$m1ﬁ geem to me that the instruetionmoriented sp-
@“@mﬁh £$ primarily tescher and data centered. Theve is
fweqﬁ@ﬁ%&y an emphasis on rote learning of material, The
teacher r&&h@w'%h&n.@mgﬁgimg the ehild in & lesrning process

B0genny p. 8.
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sppropriste to his level of development will tend to pra-
sent material thet emphasises dobe and hebit, with little
concern for attitudes end feelings. An attempt ig mede to
Impose im&%@&@%&am.ﬁmﬁﬁ the child, rather than helping him
wﬁ&aw@w; experiment and learn from his envivomnemt. |
Nelther of these appreaches sxiegt in pure form, In
both ﬁh@ teachor plays an setive and lmportent role.  The
key difference hecomes the awareness of the developmental
ghoge &f the ohild, respect for the child as 8 unique ine
dlvidual vho ie ﬁ@%ﬁ?&%@;%ﬁWﬁ?ﬁ‘ﬁﬁifﬁﬁﬁﬁ$ﬁﬁﬁﬂﬁ>ﬁmﬁ-ﬁ ganse
of idenhity, In the “pley epproach” the child, tescher and
%mﬁﬁ%ﬁﬁm%ﬁ% showld fﬂﬁﬁ%&@m:%ﬁﬁﬁﬁhﬁw and foteract with eavh
other in s lewrning ﬁﬂ@ﬁﬁﬁﬁ* The other epproach unay atbenpt
b ﬁ%ﬁ#& mekord al wywm"%h& ghild Wi%hmiiﬁﬁkw~W$§ﬁ%ﬁ or
Wﬁﬁ?@ﬁﬁiﬁwr his uniguensss. The pley spprosch, of couree,
dong mmt preelude aﬁm@ﬁwm for condent ﬁwg ab timesy the

teachor “loptrveting.” The attempi iw @&W&y& made o try
1o immfaﬁuc@ the material through the 1@%?@&&@ @W@ﬁ%&&@ and
at t&@ nstueal @@Vﬁlﬁ@m@n%ml level of the ehild.

Ejﬁ@iﬁ@vw that the play spprosch ig velid for the
Fewl h aurgery school, Tt ie vitelly lmportent for the
whild %ﬁ develop %k@'pxﬁﬁﬁr %ﬁﬁi%ﬁﬁﬁﬂv&ﬁﬁ fealing towerds
%wimg{%,gawﬁ Ohher %h&m the bhome, the nursery gchool. pro-
vides ﬁh@ best environment for this process. Judalem hog B
m%wﬁﬁg @@mﬁ@ of higbory and hae many ceremonies. The ritusl
and cbeervences are an integral part of Judalem. Attitude,
fesling, senge of history end ritusl observence are inti-
ma%@ly‘imzar%wim@ﬁ in Judslem. One cenvot exlst without




R - gontinue Lo %@mm ﬁw mwzy gwmh 1ities :&m

g8

the other., Yo attempt to provide proper attitudes and feel-
ing, without ritusl snd history or the roeverse is an exere
elge in futility. Therefore, the pley epprosch in the
Jewlsh nargery sohool may regelre the tescher to use more
direvtion and inetruction then in the general nursery
sehooly & very difficult, but attainsble task.
Bhirley Steinberg, in dlscuesing goals of Jewlgh nure

seTy &ﬁﬂ@am%wmg wﬁmﬁesé

We mre coneerned with the overall develops

ment of the obild rether than with the ate

- guleition of informetion. There wwet be

oppertunity to explore, %o creats, to live

with emotdons ss well a8 body and miad.

Good gureery school teschers help ohildren

Bearn theough ﬁi@wavﬁwy &mﬁ whrough u@iliw
gwtdon of the five gensens ve RECHES

Jawisgh W’gwmnﬁ ng whieh &ggp@m te thesae
@@ﬁﬁ@ﬁw :

Tals mmrma%: ig mpwﬁ&ﬁ by iﬁwmm Bubleg gueting ﬁa:imm
%&*wx&wﬁg who mm@m |

The mmﬁmm’&% goal of Jewlgh education
has from time {amenorisl been that of
tredning the yovng so thet they would
identify themsslves ap Jows and with the
&ﬁwim& g@ﬁy%w {n) positively = wﬁmh&r %h@ﬁ
maraly pecident of bilthy, {p) heppi %%f
.mﬁm@ then reluctantlyy @mé (e) migalfi
canbly v rutber than peripherally .

Bubls %h@n Say oy “”"M@ iz not only the %uammm af i’axm&
«feswifal? ’aﬁmmmm T mw bean snd nupt mmmw o he *iﬁm
, ﬁ; _e;se:ﬁ’ sarly %ﬁMl&mmﬁ wﬁt&mﬂw& an W@M.w@ 2%% ﬁfﬁ% '

‘ zg%xmmy ﬁwm‘%wgg, *w‘wiﬁ»h mwmmﬁm in ﬂm Frew
ﬁﬁ’(&@ﬂl;{mw%gﬁﬁmg " t SRS Nl i d £ REERN.4 iy Féﬁllg
ﬁ,’@’?ig gu Ba ' : .
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on to &ﬁy, "The m@u@&ﬁiv@ process in pre-schoold saptures
the ehild ot the peslk of bis formative years in both value
bullding end identity Permation. The two cannot be
gepavated. 90 He saym

Cogndtive lesrning is fmportant but the
reobis undersbood dhat whet le undersiood
best wust be practiced and whatever ig
practiced must be understood, [The need
for Kevangh - ilntentlon - ig upheld, and
lesrning by rote ig frowned wpon, Isaiab
29118 and Yeb. 108h:) Parents who send
vg thelr children do so volunterily. They
are of our sehools even 1f they are not in
them. «»« They are exposed through thelr
ehildren to o waique eduembional lnebliuw
tdon. The pre-school provides a living
leboratory where knowledge ssquired, whate
ever iis souree, can be spplied. aAbsitract
values, such as justice, Truth, equlty,
find day to day sppllesbllity in the Ins
Lormal wﬁﬁ%ﬁfg& wnd procesgen present dn
the subool.%d :

Gloria Cherney, s mursery echool éivector in Canada,

If the pre-school ehild is %o ashieve any
puscess elong the rosd to lotellectusl
aghievement he must firet 'koow hinself,’
Tog often adults see learning as yﬁmgiﬁg
infermation, orether then undergtendlog
the 'from within' process, the imitation,
the reprodueing, and the grubelie provess
- vhieh sre nabural steps towamrde Turther
0 lesendng in early ehildhoodses«It 1s dLfw
cb fdeult to like other people when you don't
' like yourselfl It 12 nol necsgsery %o
teach tolerance, @@ﬁ?ﬁﬂ% for differences
smong peoples 1f ohildren @%ﬂv%?ﬁw up with
a respect for bhempelves,d? |
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%ﬁirl@y gteinberg ineiste on knowing the philosephy of
the ageney or the institutden’s function. Then the tescher
can express that phileosophy througb the pley method, BShe
asksy "Ae we teke a walk and feel the wind ouw our fece or

admire the besutiful lesves or blue sky, do we ackuowledge
the things that God bag mede and gre we listening to the
¢hild's pevception of God?"$® @he concludes the article by
her nope

) ] @@?ﬁﬂ&i%& the importance of Jewlish pro-
vomning Thowlng within the genergl program
ther then as e cowpartmentellsed uwnlt
wucked into & sorner of our day and that it
mugt be based on our present dey knowledge
of how young children grow. If esphesie
were put on experiences rather then on
lepsong and i€ ervestivity and disecovery
were encouraged through the willizgtion @f
the flve panges, pevrheps we might ﬁiﬁﬁ
g slxth senge » a penge of Jew ﬁhﬁ@@&%

This, of vourse, does nov heppen without help from the

teacher, He must prepaee the envivommeny to arousse the ouris
aﬁi%y‘wf the obildren so thet they will discuss and ask Quesw
tiongs  Por exemple, in preparation ﬁﬁw Tu Bighvat the tesche:
mEy Bet out plates of peeds or plants, The children peelng
thess m&ﬁ%@i@la wonld ask, "How come seeds durlng the winbery®
The %@@gh@r/wamlﬁ then belp the ghildren ‘@V%lﬁy the die-
@wﬁﬁiﬁﬁﬁ brioging in other materiales slong the way., This is
gertainly dlfferent frem the tessher Just telllog the ¢hll-
ﬁwamvﬁﬁau% Tu Blshvat rather then ingpiring snd “dedng® with

them on & multl-gensory level.

éaﬁ%@iﬂhwrg; Pa Do
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At the Hebrew Dducationsl Soelely Wurgery Scheol doing
comes Tiret. "It is,..this sctive involvement with Jewlsh
gymbole on a sengory level...that mekes Jewiph gymbols s0
mesningful to the ehildren,*®8 Jewlsh sywbole, such ss
» gh sover and other ritusl obe

sandlestioke, menorabs, ghal

Jects lend themeelves Yo play. They ﬂﬁm be held, Lalt,
chadeh), hesed

mandpulated, smelled (b'somim) I |
Erpger) and po bevome part of thaim p&ay materiale. Again,

the Jewish nursery school tescher must logtruct the children
ln what these chjects sre. The director wemts the ¢hild to
havese e

o Joyful memories associsted with the fact of
- ~ big belng Jewish.s.to bave enjoyed positive
- and plesasureble experdences to act ag &
solid foundgtion wpou which the more Formal

intellectual gtudy of lwter yesrs cen be

ulifeee«IF ong views the child ag » total

pereonality, provision...has %o be made for

ﬁﬁﬁﬁimﬁ 1%@ in touch with hie culturel -
erdtoage .

Tm o sutline ywiﬂmaﬁ for the E&W¢ﬂﬁ @@wmwﬂiﬁy Canter
of a@mﬁﬁn.&@uﬂmy, %ﬁ%bm%h obeervanee should ﬁ&mﬁyﬁ be a besu~

tiful ﬁﬁﬁ%@i@ﬁw

The ohild 1%&%&% through hie experlenteSeevs
Prineiples of learning through pertleipation
is empbasized. The religlovs snd higtovie
meenings of holidaye wre net lmportant teo
hims  He fa lvterested in what he sand b g
p@myla around bim do during the. h@iﬁﬁa@;

"% Fi%wamﬁ% ﬁ&iﬁ%ﬁ%ﬁ%ﬁ, "4 Mesningful Jewlsh ?r@gram in
the Cenber Nurgery Bohool,* Jewish Community Cepter Progran
Aigss Fall 1871, pi m,, s Sl ,

'_;%ﬁvg P 13&

%?£$Wi$ﬁ Community Cuter of Camden County, " sery
Schooly”® Mimeographed, Undated:, p. li




Here, agaln, the swphapie is on doing ~ senpory-moter activities,
A% the Nursgery School of Tsmple Isrsel in White Plalne
there sre wany enpeviencea of Jewleh living which lay the
foundation for future sbetract lesrning:--Tewish ethical values
pee Implieit. _
gl « Weleoming the strangsr.

mpyim ~ Peed the gerbil perhape
even befors he slte down
o sat.

Lym ~ Btop wmomenbarily end wender the
nether bird fesds her young. ﬁﬁ

&ﬁ&ﬁﬁ‘ﬁhﬁ director ﬁ@ﬁ@ the moter-sengory or play spproach in
eoarryicg through these siwme. |
In & p%ﬁﬁ@&&l im%mwviaw %ﬁmﬁ ﬁ&ﬁﬂ%@h Rosenberg, Divector
of Baorly th&ﬁmgﬁﬁ ﬁ@?@@%&%mtg Board of Jewlgh Bduegtion, New
York, she emphasized %hﬁﬁ,wa;mu@t:@lw&yﬁ hesr im,mﬁmﬁ the
&himﬁ*ﬁ &@V%laym@mﬁﬁ&‘lavﬁlg &ﬂ@:%@iﬁ“mﬁ the followlng story:
he waﬁ'vi@iﬁing a Bohool a wesk or o before Chanukeh. Clay
wae on the table, mwﬁﬁi&y & teachor does nob im@a&fﬁr& with
the wﬁﬁfim which the ¢hild uses the mediws, but today the
¢lay w@a to be veed for the specifle purpose of m@kiﬁg a8
ma&@wahﬁ' @m@.&iﬁ%&%'&@y'kaﬁ an sversicn to the clay snd re-
ﬁmﬁaé'%@ toueh 1t. ﬁﬁw@vw?, Wre. Hopenberg notliced thet the
¢hild was very interested in the large dry cell batteries.
She demonstrated how they work snd the boy was delighted.
Later she suggested bo the teavher that since the Ty wﬂuxﬁ
not u@é the clay, perheps he gould meke an elecipie m@m@?ﬁh,

| @%w@ﬁﬁlin@ Preiss, "Creating a Living Enviroument,” The
Pedagopie Feporter, Vol. XXIV Ho. 1, Fall 1878, pe« B
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@imﬂ%ihﬁ ghowed Interest in the Labteries, The teather had
never done thie before, but secursd a "How-To" hook from
the Librery snd within o few duys the ohild, with the
teacherts guldance, had mede a dandy battery opersted elece
trdo mﬁmawmh*@@ Here the tescher ls engeging iu e directed
play prweﬁﬁﬁ wlth the child,

Also supporting thie view is Bea Chenkln, @lrector of
K@hﬂil&ﬁh Israel, Poul r. Gelles Mursery fSchool in
ﬂ&&if@wn&&z ‘

The Jewlsgh Hursery Boebool @ff@wﬁ an wnparelleled
oppurtundty for extablishing & foundation of

sulbural identity and positive pelf-image.

When one d& three, four and five yesrs old,

gww grang and &ﬁ%iﬁi%i%% whigh ﬂ%ﬁm&&y lewving
dentdfication are these W?%ﬁ bring & senge

of Joy snd apcomplishment, o

“The humen being who 18 & Jew csn have no cowplete 1ife

um&mﬁ$ @ﬁ tekes cognimance of hir Jewlsh relationghips, ece
aapﬁﬁ'ﬁia Jowlshness readily, and knows how to @irect his

Jewleh lif@ toward the gompletenese of his 1ife se o hunen
%ﬁiﬁg ﬁﬁl Aleoxander iaﬁﬁyxn weote these words a8 o general
adm @f awwi@h @ﬁmea%i@m « A% ﬁp@axfi@@lmy nurgery. But 1f

Wwe go @m the premise that nursery edusation prepares one for

Life, then we have to socept thie as valld for nursery, teo.

49ppenath Rosenberg, Interview, December 12, 1972,

50nga Chankin, from "Ides Forums Jewleh Frogyamning in
%h@_ﬁrﬁ“wﬂhaﬁ&“* pr%parﬁﬁ hy ?W@ﬁl@ %wﬁiﬁ@mf@i@hf ,wwg___¢,

Alexar
ﬁiaﬁ@awag” apyieh T -%. @@X« l@ jﬂ; l (%m&l lﬁ%?),
pe Gy wlted by G | B %ﬂ%ﬁ@, “T@ﬁ&y'& F@l@ of the ﬁﬁwiﬁh
ﬁtmmmmiﬁ‘ Cater dn Jewlsh %ﬁu@@%ﬁ@ﬁ,“ Jo SO 8L B Qo
ishe ) > SLAM ST XL}ZV, Ls (Eﬁ)ﬁ%’"&'ﬁ, 1eFEY Pa 4e - '
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e wﬁﬁ@@miﬁm beging from the moment a person 1s born, so
mast the Jewlsh child's Jewieh eduesilon begin the mement
he ie born. Therefore, the Jewlgh nursery school serves
a vital function of providing Jewleh education in a menner
& three- and four«yesr old can sheorb lli--nsmely, through
play haped on ssnsory-motor setivities. o

My own belief is that the primery purpose of the Jewleh
nursery school le to help the ¢hild lesrn thet he s a Jew
and to give him some idea of what 1t means snd feels like to
live as & Jew, This should be the premise on whieh to build
in the future grades. As a strong supporter of the day
schooly I do not think his Jewish educetion ghowld stop at
the mursery level, but advance throughout 1life. If children
mww%ﬂv&@ the same guality and quantity of g@%@ﬁm&,&ﬁ&ﬁ&%&gm

that the averuge perent giver his child of Jewlsh eduvatdon,

it W@ﬁiﬁ be & sorry world, for we would be breeding ig~
ﬂﬂ?%ﬁ%@@ﬁ and viwﬁmax iiliteratesn, -

In the nupsery echool the ¢hild constanily should be
r@mimﬁéﬁ of bis Jewishness. We muet teke into considers-
tilon hi&'ﬁ@Vﬁlﬁﬁmﬁmmﬁi level » latellectusl, physical,
soelaly, emotionel. Children of three do not think in abe
stract terme. We must giw&'him,mﬁﬂﬂwwﬁﬁ'mhéﬁaﬁm to see,
feol, teste, emell and hesr, We wast conslder Whd atten-
tion ﬁgam. He cennot alt through long stories and explanes
tions. Hip world is the bere and now. We must alweys con-

ﬁiﬁ@ﬁ-ﬁiﬁ age ~ Just yesterday he wos im ﬁi§w@w$ but he has

a world of tomerrows sheed of him.
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How do we help the ¢hild lesrn that he ls Jewlsh? How
do w&_h&lw him learn whet it mesns and feele like to live as
8 Jow? Flrat of all, we muet have committed teschers who
are knowledgeable enough to lmpert Jewleh konowledge at the
nursery level:--through play. The houveekesping corner lg
dle gtickse, cendles,

the simplest place to begin: A set of ecan

an spron with Shebbeb &

G?th@ﬁwx wurgery food boxes with U-0 on them, perhaps &
glithO% and skull cepe, lzedelsh box.

t Shalom exbroidered on 4%, if 11 18 an

The geme corner: Lotte cards depleting Jewlsh ceremonies

and Jewlsh holideys. If the teacher cannot buy them, he can

pike them bimgelf. I the school hes Israsll lotto carday so
wueh the better. The children cun compere similer scenes,.
They ﬁi&& leern thaet Tersel has special Jewlsh slgnificance
when ﬁﬁ@‘%@a&hww produses the box @f-xﬂfawii Totto oards,
They ﬁé\mw% ﬁm@%*ﬁh@w@ Terael ie, but by the tescher's attis
about Tereel, the ebildren will sense ite

tude in spesilng
impa@ﬁmﬂ&@; This i&,ﬁ mﬁ$y on which further leerning will
bulld throughout their schooling. |

The librery coyners Why not have Hebrew books there,
too? The children esmmot read them any more than the Englieh
books, but I mm gure they can tell them spart. In faet, an
interesting geme is Yo have meny books of each langusge and

have the children sort them sccording to lengusge. Talk

ab@ﬁt‘b@mk& in general, Did bhooks alweys look ilke these?

Show Yhem Torsh sorolls and megilloet. Make & seroll.

BBgteinberg, s O
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Wature and soience: Meke youyr own candles Dor Shabbat
or Chenuksh. Plant seeds, Talk sbout the weather hore and
in Iﬁr@&i. We n@mmﬂﬁ plent tres here on Tu Bishvat. The
oarth ig too bard or snow covered. How then are trese
planted in Ierael on Tu Bishvat?

%ﬁﬁi@ times Play Yiddish mweie, Hebrew songs « both
1&%&?@&&&& and Ffolk, .

Tﬁipﬁ% Vialt %@ﬁp&aﬁ and eynapgogwes. Dring them into

“hen you walk down the avenue, polnt out the elgn

»

thab %&y&, Basar Kosber ~ tell them they are Hebrew l%@t@fﬁg

viglt @h@ vegetable store end buy buksor, figs, pouegranates,

ang 3&@@@ oranges. vhen you return, eat them at snack time.
ﬁ@mﬁmﬁéwg of couyrse, to tell thewm these sre Trults which
prew im Ioraal.

??ﬁ@%iﬂ&llﬁ everything in the nursery levds iﬁ&@&f to
heing J@wiah, Even when the children wash for pnack, Yhey
do so bevsuee it is the Jewish thing to do. They do nob

think of God the seme way an adult does, but that-will come — — ——

in time, Just amkme1%ﬁgimg that there ls a God by esying
Haghet. s+ " is sufficient st this shege. And in

ﬁh@ %1@@& gornery I remember one bescher svoiding a %&ﬁi&
arm@kimﬁ by rﬁmiﬁﬁ&ﬁg a ii%%la ones "Jews don't go sppnud
bﬁppiﬁg people over the headl® We aleo must not forged
&w@king timer If the ﬁ@ﬁﬁﬂi belleves in @b%wrvim%:gﬁggmg§&s
the ﬁhi&%ﬁ%m ought %o %@ t0ld that Jews can est certaln Foode '
and ﬁw% LREre .« %haw—%h@m the @ifferent dishes and ellverware.

Teach tham o Look f@w the hecheher before bringing foods to




eless, (Of eourse, if this i not the philosephy of the
school it would neot matter.) Bske ¢halle '

Shere these with otbers. (Tzedekah and mlghl

Arts and crafte: Meke Tlowers for the 8
Vases, :ﬁzammmmka end candles meke ex¢ellent arte and
mmﬁmf@m@j} gete. In fact all the holidays Jend themselves
well to srts end erefts, fThe tescher muet be sure that lhe
proj @ﬁ:@rw are simple encugh for the ohild to do hm%w Bna
thet "””:ﬁﬂ ehild will gg‘aam 8 feeling of svecess and pride ia
hig mmmmmm . Wo project ghould be so alifieuly A
50 fm@mﬁ& the ehild or thet the tescher has to do most
of the work. | |

Very important is the teacher's attitude when talking
gbout things Jewish. He must not only be plesesnt snd pa-
tient, but exude pride and enthusiasw. When I had my "Sune
day ﬁzm:y“ elass I wore my best olothes, used my most aros
matic @%&i«fxsm, and made sure every halr wee in place, When
ny hmﬁmm complimented me I sald, "Thenk yow. I like to
Jook m;&r hest when I'm —%ﬁ&*t»h. you. You are wmy very speclal
children. This is my Jewish cless. I ool good thet I'm
Jewlsh and T went you te know it.® |

ﬁ%m the childraa p:i,aazy at belng Jewlieh with the help of
the Wﬁﬁa’hwm They ;ﬁ.g@f out Bhabbat, they play they e
building a temple, they play they sre plauting trees im
Igrael, vhen they sort Hebrew letters from Boglish, they
are playimgg when they wear the Lal

ith in the dresg-vp
corner, they sre playing preying. And eurely the world of
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the ahiiﬁ is hig plmy; Let ue nmot deny him thet privillege: -
an&y‘%ﬁi&ﬂ on it. In the Jewlsh nursery we not only provide ~
thr@ugh play - math readinese, sclence resdinepe and resding
readiness, but ales Jewish resdiness,

A@iﬁﬁ&m&ﬁ @ﬂmkiﬁﬁ in thie chapter, the play spprosch
aﬁﬁliﬁé@ in Chapter Y lg valid for the Jewlsh nurspery school,
With,ﬁﬁwﬂ modification. Bevause of the importance of ritual
and h&ﬁ%ﬂ@g in Judeism the tescher muel provide seme Instruee
tion ﬁéiiﬁﬁrﬁﬁﬂﬁﬁ-%hﬁﬁﬁ slements lnto the child's unlverse.
H#W@V@#; the expectation is not that the ehild will lesrn
%%iﬁ’bijm%@,-hut thet ritusl and s genge of Jewlghnege will
%m@@Mﬁ $&w% of hiﬁ’h@iﬂﬁ¢ s pert of his ptore of sensory in~
formation, The tescher is setive with the chila ag part of
an ongolng process; he does not impose upon the ehild.

Theoretically, this view hee gained some ssceptance in
J@wﬁﬁh ﬁww$$wy school education. As I will attempt e show
in ﬁh%fﬁwxﬁ ehapter, this is merely lip service snd dig revely
put ﬁﬂ%@-@mﬁmtia$* The smphasis remaine on rote lesrning of
mmﬁawi@ivywaﬁﬁmﬁaﬁ in a dry, usimaginetive way or excellent
@i@@&@@i@&%@ﬁ nureaery schoole under Jewleh susplees, devold

of any Jewlsh content,




CHAPTER IIX
cheervetions
If one learns se & child,
whet 1 14 like¥
Like ink written on clean paper.
If one learns s8 an old man,
what ie 1t likey ’
Like Ink weitten on hi@tt@mvyﬁ@aw.
~Tthics of the Pathers, I
myfaampiing-mf schools congleted of sixteen amwﬁawiaﬁ
in Wenhabten, Bronx and (ueens vnder Jewish suspices, With
ﬁh@v@xgﬁpti@ﬁ of @ngvﬁhﬁy were Llocated in wppev-middle to
upper ﬁlﬁ$@ neighborhoods, The remeinder were in niddle
elags naighﬁmrhﬁﬂﬂﬁa |
Four of the slxteen were not affiliated with 8Oy Pa=
’ligiaug fnetitutdon. %ha remaining twelve were @3?&&1@%@& witn
& be
anged ém@mg Reform, Consérvative sud Orthodox ausplces,

ﬁ@i@g ] @ymﬁgagu% or & day school, end were ggually bale

The purpose of vielting the schools was to see to what
@ﬁﬁ%ﬁﬁ"@hﬁ theories aﬁﬁlin@& in the first two ﬁh%@%@ﬂ%’%ﬂw%
b@iﬁg weed in actual yw¢¢%ic@¢ &m@@%@m X @mylawwﬁ in some Gew
tadl %ﬁ@ play myywma&h Yisg @,x%@ other @ﬁﬁﬁ%ﬁi#ﬁ&l m&%ﬁaﬂa Bod
%@%ﬁ'@ﬁ% in seme detell the theoretiecsl and practice base of
the pié& spproach, ﬁh@@%@r IT explores how Jewlehness can be
wv%@%n&@ﬁ in e play setting - ot least theoretlecally, These
ari%%wi@\war@ mw%& ps & gulde in obgerving the schools wvislted:

&J, Wap 1% a.g@mﬁ nurgery school of the kind desoribed
in Chapter I% |
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ﬁ@i How wae Jewlighness handled?

3) How was the play smpprossh evident? Were any con-
fliﬁt$ appmwam$ botween play and Jewlshness and 1€ so, how
were they handledy A

~0n the whole the schools meapured up very well ta'my'
@mpa@%ﬁxianm pet forth in Chapter I, general nursery school
awiﬁ&rgaa I saw very happy ¢hiléren in Llerges bright supre
waumﬁiﬁgﬁ conduedive to promoting physical, intellectusl,
wm@ﬁiﬁﬁﬁi s &@ﬁiﬁlrgﬁﬁW%hw I noted the fﬁll%Wimg‘ﬁﬁﬁﬂﬁﬁiﬁmﬁ

%@k@ml AN iw @ﬁ@% of o Orthodes Yeshlva. Iis program
ie ﬁ@@f@a&@ﬁ on child development ss evidenced by the cbaers
vation below. Thie wae the first nursery I wes in where the
@h&iﬁﬁﬁh ddd not gppser to be happy. There wers wmilleless
fﬂﬁ&ﬁ éh@ regtlens b&ﬁy"mﬁvwmamﬁﬁa I attribute this to poor
esrly ﬁ%ﬁlﬁh@a& methods |

The teacher cutlined for me the gosls: revognition of
mﬁwﬁ@ in Hebrew and Bnglieh, b
ﬁh&@%ﬁ, things that %wwwg

sebol, Lefillot, colers,

E%&ﬁ@%ﬁ;ﬁf the usual hour te hour and & halt &ﬁ@@ e
serice 1@%@@ for a free play perioed, here it Was mmwh 1$$ﬁ¢
Gome ahil&W&m greived eariler by school b »uﬁ, hwﬁ the class
mﬁfiﬂiﬁily starte ot %a@ﬁ o'elock, Some children o act ar-
rive mﬁmii @3E0. At 91185 the tescher cellsd a halt to free
PLEYS Tﬁig means that for some, there is mot evBBasyRhort
play ﬁﬁﬁiﬁﬁa The nurgery is poorly equipped. There was one
%a&elgxﬁm% nmvyaim%aﬁ"x saw no evidence of blotks - a‘bmaﬁw
necessity for all emrly childhood classes. The librery was
peant,  Most of the f@w-bﬁamﬁ were borrowed wam'th@
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Publie Librery,

Afver elean-up time came gmvening. The first grade
teacher called me in at thet time, o I did not witness the
b&ﬁﬁﬁﬁiﬁﬁa When I came back all the chilldren held up ﬁhﬁﬂr

rlght band and then covered thelr eyes o suy Bhua. They

knew the first sentencs very well but nol everyone kuew the

@ﬂ%iﬁ® LQﬁﬁ$ﬁ5J5; One ohild reminded the tescher they bad

£,

forgotten to say Ma I
it. Then the tescher handed a Torsh to the lesder of the

Y4y B0 they sald 1t then. Mewh knew

day &ﬂﬁiﬁh@ %r@mgh% it around to sach ¢hild to kiss. 4

tedaks box was shaken in vhythm o a song with English

words ~ something to the effect of “Give & peony like &

good Jew." Some indeed d1d remember to bring in isdedse.
wghow ' Tell® came next. "Show N Tell® is consldered

& pﬂﬁvﬁaﬁtiviﬁy beosuge the ﬁ&ilir%m @f@ forved to @i%'mmﬁ |
Misten. 4o thinge that mey not be lmportent to those other
%&%m.t%@ one who is showing and telling. If one child brings
in ﬁ@mﬁﬂhimg really niee, it might weke ﬁﬁw‘j@miw@ay or dne
f&w&&wi&y on the pert of other children, In fact, on that
iaui&w duy one boy seld he brought in bis shoes for

part
h@w tﬁ'?aﬁlﬂ and the tesvher glggled s 1ittle.
ﬁ eiw&l@ @&mﬁ QB next in which sl children had to
@yﬁiaiyﬁk& «~ the "Hokey Pokey" u&iﬁg Hebrew nouns: "You
put y@nr left yed iﬁﬂg ete, Then a second clrele game, "“How
Doy Y@ﬂ?ﬂm Hy Pariner,?

%ﬁﬁ tescher wanted to resd & gtopy shout the Babbath.
She wanted pll the children to sit together and be absolutely

m&%@n&iv@. Bhe ealled all the éhi@év@m‘ﬁmg@%%ar, snd - at
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firet, all bub one sal ian front of her, "Moighe, gt down."
"No," he sald, "I want to play st the sink." "Nol now,
K*m-ﬁmﬁm@ to read a Sebbath gtory and you must listen,®
Modghey "I'm lisbening.® The tescher begen resding the
story but interrupted 1t after every two ovr thres sentences
to quist "recaleitrant® children whe had other plene in
mind, It wae ¢ifficult for me to follow the sequence of the
story because of the constent interruptions end I doubted
ite vm&ﬁa to the whiiﬁw@m* Then the children sang a song or
two &@@ﬁ% Bhebbat selected by the teacher,

One wewld think the Shabvbat party would 1@@&@@&3y Lol
low next, or st least setting the tebles Yor it, but this
was not the case. Inptead the tescher produced a bag of
ﬁl&ﬁ%ﬁ%ﬁﬁﬁﬁiﬁ, apled %@@i@ nomes (Englleh nemes) and Leught
the braghs for frult., It wes not too difficult to learn, .
B8 th@5%hilﬁwwn‘km@w %ﬁ%ﬁ fruit grow oo trees and they knew
gte Wﬁﬁ a wree from %h@ir Tu Rlshvat ﬁ%ﬁﬁiﬁ%% The @;nf

word ﬁhﬁy 618 not know wee pree which they ﬁwaﬁﬁ@d ﬁ&ﬁimyﬂ

I waﬁ_éﬁw@ thet there would be st lesst one fresh frult ot
esch table for the children to exemine and et after learne
 brachs, but instead, the tescher dlstributed a
et and plotures of a

fow fméi%@m The children were lnstructed, "Let's sey iﬁ We
cen be very careful end ptey in the lime." ,

Afver the ooloring within the lines - ﬁﬁﬁ sonmenting
on epeh - the %a&ah%ﬁ #ﬁw&a@&ﬁ o guarter of the elase to
get thelr notebooks. (Thet 1s, a growp of Lour.) They sab

at one table with the mgral while the rest of the ¢lass had
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to 8it sl tebles working weooden pussgles. They were reptricted
te the tables end could only walk sround to change puzzles,
The swmell group reviewed the Hebrew vowele, which they @id
admost Tlewlesaly. They aleo reviewed the letier jleph

the vowels, The pages were splrited from Meslef vlad Taf, '
Ay Lengsew, After this review of resdlng Hebrew the teacher

wighed to review poltze sud rotze. Firet she sald, "I went a

Whet I 3@%% daseribed took two h@wrﬁc I lef% then with
the lupresslon that indeed the teapher was cepteinly golng to
secomplish ber goals but that ber methode for three 4o four
and w h&$f year olds were poor. ALl the setivitles were ,
%&ﬁﬁh&%iﬁiw&&%@ﬁ@ They did net follow ln %.l@gi@@&\ﬁ&%&&maﬁ*
They #id not sllow for pley experiences. The children were
restless and seemed not %o be having the fun I think they are
entitl
and four, when sre they?

ed to, If they are not allowed their play at sge three

%ﬁﬁ goals of the teacher was to tesoh recognition, names
gehet and te-
fillet, ecolore, shepee, things @ﬁ%ﬁ»%@@ﬁa Kn,gwm%wm$,7@&@

of y and resding Hebrew snd English letters; Ip

gouls of the school may have been appropriate bul the method
wa iaayprmgriaﬁﬁg There seemed to be a lack of unﬁ@r%ﬁmﬁéw
ing of the needs of three to four and s half yesr old uﬁixﬁw@ng
The tescher peemed interested in only having the chilaren
learn ép@@iﬁia materisl by rote. She used very little in the
way of sengory-motor setivities. There was unde emphasls on

gltting and listening, Por exsmple, instead of the children
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1@@%&&@@ about the properties of geowetric shapes by pluying
with blocks in a nglurel way thet young children play with
themy she hed varloug two~ddmansional shepeg planed to an
oasel with thelr names tegged along side of them. Thare was
no bloek pley. In her tearhing the brache "herey prag heebz"
the ehildren learned the worde of thelimehbp but I doubt
whether they understood or felt the comneetion betwesn the

wards ﬁm@ the Lruld. Here was an epportunity for the chile
drgn ﬁ@ aotuslly t@uﬁm, smell, see, and taste a@mathim@ rael,
%m%-%@i& teacher veed plastic frudt and right awey put them
baclk ig her cloget, A pley-oriented Seacher would have had
real fruit on the teblee For the children to handle, ebe.

and would have sald, "Wew children, we se Jews have something

o &ayfﬁﬁfwv&fwa pat the frult." Thet wey the brs

ghig would
%m@@,@ﬁ-ra%l<m@@miﬁ%'&mﬁ waﬁiﬁ have followed an mptual ex-
ﬁﬁwi@ﬁé%k Leter, s play=eriented tescher way have wsed
ww@ﬁfﬁéiﬁl fruit in the household corner for the norwel play
&ﬁﬁivi%y of the children.

Thﬁ% gehool f&il@ﬁ 0 mm&t the eriteria for &,gﬂﬁﬁ %mrw

gary achool. From myjp@im& of wiew the J@Wiah ﬁﬁﬁﬁ@ﬁﬁ of the

| were poorly nﬁﬁ‘lad; The emphaslis wes ﬁ&é¥@®® §@@Tﬂw

0o @w&f@mﬁﬁé?éf the developmental &wvamlﬁxjmaéﬁm of
The ﬁpamﬁééimg egeney of the school iﬁrﬁawgh'

x iuﬁawvié%é@ Iws Alfred Schuell of %ham BEENCY ¢

who told me one of %h@ pump@a@% of the ﬁﬁﬁ@arv is to givwv
the youngeter some kaﬁim Hebrew voeabulery.53 Torah Unesorsh

BHaifrea sichnell, interview, November 21, 1972.
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&i@ﬁ%@ﬁﬂ%@ pete Torth goals that eould be spproprishte to the
pley spproach, e. g, Jewleh celebrations,® However, in
practlice emphesls wee on rote lesrolng end primerily tescher
img@ﬁ&ﬁ eard very much restrieted. |

In contrast 40 this school ig nupsery "B" under %b@
spongorghip of an Oribodox congregetlen. I{ is a model
%ﬂh@@l7whimh;amy bogrd of sducsblon can be proud of, It

utilizes the ‘open olaperoom &

pprosch, The child@ren are free
te choose whivhever room they want, W%@ﬁ.%h@y wants 1o
eluding the aﬁj@imimg-@uﬁﬁm&w_plﬁy area. One huge roow is a
"moiey" aree for bleck bullding, weedwork, musical inetru-
m@mﬁaﬁf an sdjoining room is for quieter setivities, like
table gammﬁg and hovgekeeping. Even at snack tdme the
children have a free cholce as to which roow they want o
heve thelr sopek. Twe tebles in eseh room are designated
for %hiﬁ PUTPOBE . @ﬁﬁﬁr ansek the children mey c¢hooss o
remain in either the noisy room or the quiet reom for the
wwmaﬁmimg Forty winutes of thelr sohool day. They wmay ity

hewever, return outdoors, The children renge from three

end o helf to flve years, as the director feels they can
learn from esch other. It lp truly a living laborstory
for ku%@'ahiz@ren and beged on the ohild!s @@@i%%g @y
%immﬁl, ohyedeal and intellectuel development,

The Jewlsh program 1s eguelly impressive., It lg dnoe.

tegrated in ﬁh@‘gmﬁ@vﬁﬁ_mﬂrrﬁﬁulﬁm of the sehool, I wigh

here to relate a conversation I heard a few sesslone before

5@?ﬁﬁaﬁw_ﬁ%lmykxn@_;;@gﬁgi for The KJ

[

Unasted; pe S
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Tu Hiﬁﬁvmm» The selence corner haed a& the table a bag of

ﬁ@&l‘&ﬁﬂ poveral different types of geads in petrd dishes.

Two children entered, ruddy from the gold outdoors,

Oney ﬁﬁyg let's nee what'e hers.

Twor  Something's golng on.

Ones What s 1%%

?wmﬁ»:i~ﬁammmy L@@k*&'lﬁkﬁ Baads. B

ﬁn@%’»ﬁ@@ dopey. It'e ¢old out. Could we plant them 1o
f%h% BUOW? |

Twos

'Qﬁ'u‘w% the %ﬁl&y ong. We %@ﬁit‘piﬁmﬁfﬁham,im the enow,
They'd freewe to Gesths | | N,
mm&a_l(Wﬂm had been w@x&iag the seeds in hip hamﬁﬁ adl %&i&
tdme and now t&&ﬁ@@ them:) Pooey. Let them freese.
{Th&y Lante mwﬁml$ S
ﬁWﬁﬁ7 &@ﬁk at thewma ﬁa many different kﬁn@&; Wondey wﬂaﬁ?
}%@@y ara, 5

oner  geedsl S :
Twor ?h@‘wﬁ& ask the wwmr |

,‘ms*} 7y beesher, w}m‘t are thesey

{ﬁn&% ﬁmﬁah@w and am@%h@w ehild,)

%@&@h@@% What da yag~@hi&k %hﬁy are, Mlgheel?
Vichesl: Seeds? : |

Robert, wm@@ you think?

Teachers

mﬁwﬁ% I thisk they're seeds, oo,

Girl: But it's cold outs My father sgys we can't plant on
f%h@ terrece ttil the last frost is avers It'se hoo
~ﬁ¢lﬁ for them to be seeds. xrﬁhi%& they're different
kinds of gerbil food. Here, I'm going to feed
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~ the gerbils. ‘
Teacher: Rllen, yow deddy i vight, It is toe cold %o
plant outdoors. But 1t den't cold everyvhere.
Remember we gpoke about Tsrael? In Erets
Yigreel the wepther ig just right for plantlog.
o In fact, %h@y*wa\EWﬂimg a holiday soon,
. wiﬁmaﬁis A pregpent hollday?
Teachers Noy, not really. It's a planting holidsy; d4t's
- twee planting time.
Roberts VWhet's it called?
Temchers In Hebwrew 1%'s cslled Tu Bighvat,
Roberts  Tu Bilgh -~ what?y - .
Teacher: Tu Blghvat. We can’t plant outdeors here; bul we
 cen sterd plants Indoors « in pole. |
(Teacher opens cabinet snd produces seversl pote and elay
ahamﬂ%Q} More ¢hildren enter snd gether around the solence
%ahlﬁ@' They ave wide~eyved with exeitenent.)
Tescher: While you've planting, I'll tell you more about
 the holiday and later we ven read a ghory ﬁ%ém%

48 dlscussed in Chapber IT, the tescher prepures the
enyivorment in order to ﬁ%ﬁmmi@m@ the interest of ths
¢hildren, and developed the lesson from this natural in-
terest, The ghildren were sugoursged to use all thelr
ﬁ@ﬂ&%%rim a lesrning #%@@ri@m@% with the teacher. Of
éﬂmw%m; the teasher did "instruct® in snawerlng the ¢hile
drents guestions end in preparing the appropriate materisls

but the attenpt was ot made B0 lmpose lesrning by rote or
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to impose meterisl on then ingppropriate to thely interest
or gtege of development. In thie sohool the pley epproach
ﬁw@maﬁ.t@ be the natural one for tesching Jewish combent.
Murgery "CY ie a unigue wmohool., It is & pley group
whioh meete for an bowr aud three gusriers a weeks It hap
one very definite goals to expose a small group of ¢hildren
| to the Hebwew ler

gusge in o pley grovp setllng, 1 observed
no less than Fifteen gemes followlng one right efter the
other ﬁmrimg the sesslon, Por exmuple, to expose the chile
dren to numbers the tescher used two toy telepbones. Bhe
uged one and the other was passed eround from ehild to ehild,
fhe illusptrated the dialing end sald some Hebrew numbers,
followed by a Bebrew conversation, like, "Helle, how are
youy i‘hﬁm@ s coughs wy belly hurde,®

Thers were many songs to go with sach setivily, ad I
do m@%'kmmw if she plamned it this way, but eaech setivity,
or geme seemed to Llow naturally; or was relevent o the
next, For example, to teach Sleep end Awske, s child lay en

¢hild wae mwske - the teacher played 1t was time to ﬁ%@&tﬁb

and exercipe and ms she and the children did thie, she named
the @&ﬁ%& of the body they were touching. When thelr hands
were stretehed up over thelr heads, she brought then down
gxa@éfﬁlly andd slowly, "like raindrops" and then began a |
swoather" geme. The teacher's chert deploted different weather
@amﬁiﬁiﬁnﬁi A gong ssoompanted the game snd the children seted

out ralndrope, suoshine, throwing enow, ete. Beceause it wae
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cold outy she produced s pigture of a bowl of hot ceresl,
and then followed a "breskfsst" game showing many different
foods peeple eat Tor breskfast. Por snack she brought
slong Julee end & dry cereal. She instructed the ehildren
While they

not 4o eat until they seid the hrachs sghehakol.
were eatlng she told them a story in Hebrew translation from

a fanlilisr English langu
dente were femiliar with the book (in Buglish). The story

sge Golden book. Meny of the siu-

Wﬂ&r@h@m% verdoup ferw animale waltding o be fed. after the
£armer fed them they each made a sound to syubolise thay
were saying "Thank you." By the time the sty was over,
ﬁh%'@hiiﬂwam wore findehed with thelr snsack snd sach one re~

KJ@&% T “i;»ZV 1

A series of setivities, songe and gemes follevwed, cul~
mineting in an erts and crafts project, relevent to farm
andmele. A% this pelnt the tescher exposed the ¢hildren Lo
ywimﬁﬁéiﬁﬁh@&w by privting thelr names on the projects snd
by printing the nemes of the animals Grewn, |

The ehildren were happy, They wers eager (0 GOme. The
%@ﬁﬁhﬁﬁvﬂﬁﬁﬂ good nursery school methode and certainly fule
fili%ﬁfﬁha alm of gxpoeing the ehildven to the Hebrew lanw
gﬂ@@@*irfhﬁ teasher pleyed an svtive part ln prepering the
m@hﬁimgﬁ Lesrning took plage throvgh the medis of childrenis
play. Ideally, & teacher ought not to be so directive, but
s %ﬁ the limited g@ﬁl, i% wae nm&amﬁwﬁy for the tescher to

pley %h@ setive role ghe did.
ﬁmﬂng the remainlng thifteen schools there was a wide
variety of levels of Jewishnegs. Those with low Jewligh



&

gontent were characteriged by having only » winimel Shabbat
party o heliday observance. This seemed to be the owlent
of %&&éﬁ:iw Jewlghness. The range of Jewligh sotdvities wae
wider on the high Jewlsh content slde. That ie, in addie
tdon to & very mesulogful Shabbat or holidey observance,
they also sald o delly brachs before eating, or mey have
had & high exposure te¢ Hebrew gongs or in some cases; Hebrew
lenguege, While eseh school was unique I could group them
in two ,m,*;!:«a@;@x*iwz im Jewleh contenty high Jewleh conbent.
' ‘ gaht  Sehools "D and "EY had no fsbbath obe

pervance whetsoever. Both were under Jewlsh sugplees but
not affiliated with a religlous ingtdtution. One school's

flyer ?ﬁ*@ﬂ% "Through & variety of program medie snd through
holidsy cbeervences, the Jewlsh child 1s helped te enjoy and
understand his rieh cultwral hevitege,'56 However, what the ;
broghure does not mention 1s that non«Jewish holidaye - b #: T |
¢luding Chinese New Yesr, Chrigtmpe and Baster sre likewise
vhaerved, The "obgervence” le an srve and crafie projevt.
In the ’%hm:* gohool hwm@g: ne Sabbsth obgervance, there wase
little hmimy pbeervense a8 well,. )

I vigited this school the afterncon of the firgt night

of Chamuka. When the children were dlemigeed I was sux ?&iﬁﬁfﬁ

that the tescher/@ireator did not wish the children or thely
7 wamﬁg & Heppy Chanvke, Laber the teacher/director 'mlﬁ me
ghe @id not like the Chenvka story se it wae £1lled with

:%%&ﬁg@m and Kindergs

Resiee ; wheny pmx&hmt,
r m&*@,@w-@, ﬁﬁ{ﬁ&%{%

3 Ps &

ilfixﬁxzazw &fwm ) ;i{mw
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violenow, Was there sny Jewlsh content? Yes; centering
eround the Yiddigh langusge. In the normal course of the
day the teacher/director would translate an Knglish song

or geme imto Yiddigh. HNowever, the echovl ia non-gecterian
with a higher percentage of non«Jewe one would expect Yo
£ind in 8 Jewlsh school, Therefors, ﬁﬁ&t&léﬁh goONgE were
sung es frequently or perhepe even more often then Yiddish
oness

T visited the school & second time several woeks
lﬁ"%ﬁ’ﬁ*; _  I% is very well equipped, the gponsoring Jewlsh
sgency willing to pay for anything requested. Yet there
wWas mt. & Hebrew or Yiddlsh or Jewlsh subj w& book op Fe-
curd to be seen. T tmm, it weae for my beneflt thalt efter
rest time the *&%@h@w{ﬂm«mﬁm« sat the children In a semi~

@mm and seng, “"Zipg, kiuvderlseh, sing.® The ebildren

knew the gong and msmmte&ﬁ emmmmmmmw, ‘When ehe
Jdalaah, mﬁ* 81l the girls got up and
ance," brought all the Mg@ o

WHS m@ afzil,y Jewish eontent I obperved,
*wm I the teacher of this Yiddishlet sehool I w@%@

;%m*ﬁfs@—h@ﬁ both Yiddish end Bnglish booke on the mw;vm‘é 0
the children cowld play sorting gemee with them, I would
nave put thelr Yiddleh names on the children's art work as
well as thelr R |
%mmmy read Viddigh stories tranelated into Tnglish and
tell the children thet they are Juet that, I would also
have gz oollectlion of Yiddieh records *&hzﬁﬁ the ehdldren

glish names, And at stery tlme I wowid
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ﬁ@ﬂl@'?ﬁﬁy by th@mﬁalv@ﬁ and when thay would agk I would
tell them enthusliastically that it is Yiddish they are
hesring. |

The followlng tﬁm&@‘@@ﬁ@miﬁ it inte the pelagory of
tgebbath and holiday observance only.” ALl three sre under
the augpleer of Beform temples: _

The director of School "F" wants her children to have
e gm@ﬁ fealing sbout being Jewish,® I smiled when she
said that, as that is one of the basic alme I outlined in
the pﬁ@@iw&% chepter, PFriday is 8 speclel dey. Xmm%ﬁ@@'&ﬁ
the w&u@m sneck time, there i& & pariy. The teble i sel
with a eloth and fi@W%?%m The speelsl treat le made by the

ehildren (pudding, cvokies, ete.). A braghs is recited at

@aﬂﬁlﬁwiigmﬁimg time, for grape Juice and gheleh. During

the week no brache or "thenke" is made Tor sneck. There is

no peinting on Fridaey and the children esn therefors dress
up & little more. I obesrved in the school dirsctly efter
Tu Bishyet 8o I cuepiioned the &ivector as to how it was
celebrated in the sohool. phe told me thet Tv Hishval Ls

an Tersell holidey snd therefore is mesninglese Ffor Americen
@hi&ﬁ?@ﬁﬁ She wloo sald that sioce 1% 18 a Beform school,.
Israel has no plage in the curpiculws. I had to remind bep
thaxﬁﬁﬁkwa% Union Coilege has a branch in Isreel.

Monday through Thuredsy this nursery vesembles any
other well run general mureery. There is ﬁ@%ﬁiﬁg'y@%tiﬁwlm%y
Jewieh sbout it. | , ,

K:@m@&@iaa the value of Fridey as a po-palut, dress-up

days Painting is one of the most relexing, therepeutic



activitles of a pfrsery school, I epanot gee why 1t whould
be denied to the ehild.

fGinge the nursery fe part of s Reform Temple, I should

think there ought to be something Jewish heppendng in 1t
@@ﬁﬁg &my~w evens Lf It is Juet a nureery wﬁyw& translated
fron Hebrew lnto Boglish, op 8 Folk story or song, or A
short prayer of thanks at snagk. ,

The director of School "GY told me the emphasie of hew
nursery ls gearsd to promoting the physical, emotional and
soclsl growth of the ehild. Resding resdiness is not piressed
a8 the children come frem upper tlass, cultured hemes where
they have slveady been prepared for resding skills. as for
Jewish content, the children ere starting to lesrn (through

play) sbout the holidaye as they epprosch.
ie held sach Fridey. -

%%@m I entered the ¢laserooms I saw very heppy children
playing with the uswal early ehildhoed equipnent. I loovked
%hw@mghl@h$ book shelves bub could not Pind o wsingle Jewleh
content book. The candlesticke and Kiddish evp were high on
B &h@lﬁvw@yamﬁ the shildrents reavh. 40 sneok time there wase
no %h;ﬁ;@ gald for the milk and cockies. Thue, Jewleh conw
tont would appesr to be peripheral.

mﬁ‘ﬁ%ﬁm& 1o me that in this school particulesrly « boe
ﬂﬁﬁﬁﬁ’%ﬁ@ ghildren ﬁ@@‘ﬁ& well prepsred sesdenically and
ready for cognitive learning - that hesics of Reform Judalen
e h@ ”ﬁ@mgh%“ in other waye than Just at holidey time or
Fridey. I think a prayer of thanks, expressed by the child

in his own words, is somethlng that could be done each day



and le simple enovugh even for the youngest in the group.
And I would certelnly add ploture books, like books on
geremonial objects, Lo the shelves. Just ap there are
solence tebles with different kinds of objects from na~ ;
ture, thers could be s discovery teble of Jewlsh objeots.
I feel thip kind of gtimulstion would add much to the
DEOZI N .

While the equipment was oxcellent, School "HY lacked
sufficient space per ehild, The children seemed to get
in each other's way, which nade for unnesessary conflicts.
Teachars soeresned at the ghildren and talked down at them,
One ehii@ wae punighed by bedng pubt in s corner. There
fore this sthool dld a@ﬁ,m&@ﬁ either thegeodial, emotional,
ﬁh&ﬁi@@l.ﬁw intellectual uneeds of children in a general
nurgery echool. I wae told that Jewlsh content consleted
of @=$éﬁb@®h party snd an “introduction’ to holidays. The
%ammh@w:ﬁiﬁ net seem to want Lo elsborate.

one school on the "low" sosle was in o clage by itself
s 1t wee poor both se @,g@mara& margery end a Jewlgh nure
BELY » ﬁ&hﬂ@& nie ds pert of & Conpervative day school.
ghout thirteen - four year olds,

There were twe teachers fop
o @good proportion. However, the room wae small and leeked
bagle squipment to pwaviﬁﬁ iotellectual stimulations
Thers was ne weod-working eves and a groes lack of selen~
tifde eguipment such es fumnele, measurers, scales and
b&iaﬂﬁ#&. The number of blocks wae far too smell o pro-
vide for adequate block pley ~ a basle nevesslty in e good
nursery. The two {eachere were licengedy but met In early



49

mhilﬁhwéﬂ. Thelr frusiration in getting the children to
ﬂ@@p@wa&m at clesnuwppilime, for example, was svident and
cauped by o lack of underptanding in the peychology of
young children. They were trying ~ in valn - to uge
mﬁ@hﬁﬁﬁvaﬁmwﬁabi@ %@‘g@mﬁan older child, Heuce, the
mﬂﬁlﬁﬁxﬁnﬁaﬁ wp doding sll th& work, while the children
ran mwéumﬁ glwleealy chasing each other. o

The obildren's Shebbat party wes not very impresglve.
There wae & paper teblecloth which did not cover the ane
tire table. Two ueed candles were placed in glmple
holders, one st sach end of the teble. Bliced ghalegh, ©
ferred to as bresdy was in a hasket at the center of the
{sie) snd the
giris @@wa sesvvess The tessher read, from trenalltera-
Mw,%&#', borey pree hagefen, lhadlik ne:
metzl. The children had e faseinstion for the word @ﬁw

stels but neither teacher could explein it o them, nor

did %h@:%@%#%@rﬁ make any effort to find out whet it means.

z‘falﬁ the school wae offering 1itils mere than cuse
todiel care to these children, The teachers are certalnly
@ﬁ@@h&@ of dolng noTe for the ehildren 1f they had better

beble. The boys who wented to, wore Hledmanh

@quﬁpm&nm wnd teacher tr&imimg and even & &awi@ Jewlgh

b%ﬁkﬁﬁ@ﬁﬂﬁ-

There were two types of schools which

Z ﬁ@ﬂ&i@@?&ﬁ‘ﬁ@%? good Jewleh nurserles. One was a group
of sehoole in which there wag beawtiful Habbath and bolldsy
shagrvences, directed by committed, knowledgesble teschers
attuned to the developmental level of youwng chilldreny but
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1ittle or no Hebrew language content. The other group, in
addition to beantiful Sebbeth and bholiday obesrvences, di-
recstad by commitied, knowledgeshble teachers attuned to the
ﬁwvwlépm@mﬁﬁi level Qf yvoung shildren, also had sn enrdched
Hebrew langusge program, -

R@fﬁwm\ﬂaﬂy Conservative "K%, and Orthedex "Lt f$ypdly
the group of nurseries where I sew beantifvl Sebbath obe
servance; where holideys were celebrated In somethling wore
wap soald ab

than an srts and crafte projeet; where a hrachs
enack time esch day snd where the tesachers showed pride in

thelr Jewlshnens. i?ﬁr sxample, the @%ﬁlﬁ_hgﬁ

ohip was nob
Just sald voubinely, bub was telked sbout during enack
time.) ALl three were exeellent gemeral nurrsries of the

type degeribed in Chepter I.

ﬁ@ﬁ% typical @fiﬁ&iﬁ-@w@ﬁy is Sehool "JY. The diregtor
told me the emphasis %ﬁ the school foewsee on soclal and |
wm&%iamﬁl growth of the ochild, ﬁagmiﬁiva‘lﬁﬁwmimg wi&& cons |
in ﬁim@@ The children lesrn through their play. Children
this ﬁgﬁ naed lots ﬁf ?ﬁy$iﬁ&l play, so a gym period ig pro-

yided during @hﬁ'ﬁ@y gnd there is a large outdoor arsa. In
the %@@%-fﬁ%@?@ & father will design a platform @f‘a;gm&ﬁ B
the outdoor sarea might be veed 1n otherwise inelement
weather, |
w&@ school’s flyer liste weliglouws and Judalo ex-
yﬁ?ﬁ@ﬁ%é% 88 pevrt of iﬁa»yragwﬁm» This ineludes & weekly
@“gfkﬁﬁg hwolidey sctivitles, prayers, blessings, Hebrew

phrwﬁaﬁg traditional gelebrations, stories, songs, musle,
grbe and orafte - all on & level thet bas mesning for
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young ehlldren.B® In thie vegard, the director informed me
that blessings &b sveclk time were reclted dadly. Holideye,
both m@ém@ and minor, sre celebrated; very little Hebrew ia
taught, Onee s yeer the Rabbi holde o service with the

ghildren, Model Sederim ere helds

The ehildren were engoged in free play when I entared
the younger of the two clmsses. On the wall I moticed a
mural wade by the children. A blg "Shelom® was primted in
the eenter by the tescher. I noticed the book Gopd Bhabog

on the library shelf. Ales on a shelf were the ghy

gandles and candlesticks,
I entered the older gr@ﬁp as they were ﬁ%mw% 1o have

thedy %q«a’ﬂ‘ A Shebbat mother arrived, and I was fn-

troduced as 8 Sebbath guest, too. In the center of the

%@hl&'ﬁﬁa a lovely oenterplece mede by the ehildren in honeyr

of Uhe Sebbath. Most of Yhe boys wore kippoh. Ae the chile
' . ngx, the Sabbath mother 11t the long
neryow, tapered candles, The room had been dinmed and the
ﬁbii@@@m ate thelr ghaleh and drank thelr grepe Juics by
ﬁ&ﬂ@&éﬁi@hﬁﬁ {The gb ' ﬁ»h&ﬁ not heen @m%rwmﬁii the ;Eﬂ@m

dren reclied Lhadlie

the Sabbathi~ A mmm four-year old hed questioned whers
the wamﬁ ﬁhﬁlwh Lﬁ im “the brachal ?h@y &%&%

some songe in

‘W:;;,pﬁmyhlat@ {Temple mh%@way Tefllas
- unpaged. ,
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Bnglish sbout the Sebbath and eleo "Zuw Gell Gali®., I hed
never hesrd of most of the songe and when I inguired &ﬁam%
them, the tescher told me she had made them up hepself.
The children sang them with zegt. |

When the party was over some ohildren wenit into ane
other room with vne of the teachers. TFor these who re-
malned an sctlon song/geme was plsyed which I @@@ﬂ'ﬂ@@iﬁ@@ﬁ]
was in preparation for a Purim celebration. It was o simple
aloglng snd setlon gome sbout ﬁwkiﬁg_@hﬁﬁﬁﬁﬂg his queen. It
wes kept short end simple. Later I spoke to the direstor
who told me that though it was too early (Pebrusry 16} 4o
$ell the children & holidsy is epprosghing, this avtion song
Cwill h@ & springbosrd for developlag the Purdm stery.

ﬁﬁ%mwl@'ﬂ%ﬂ% TRy MOR and PR L duto s growp of high
ﬁ@wi&hfﬁﬁm%%mﬁ and kigh Hebrew lusugusge emphesis. However,
it should be underetood thet even in these sehools in whieh

%hﬁ%@*i@ a bigh degres of Hebvew lapgusge, nobe of the

schools has se 1te gosl to teeeh specifiec werds or phreses.

What %h@y are trying to do ig fomiliepdes the ehlldren with

the sound of the Hebrow lenguage through poogs, pemes and

records. They avre ﬁi&@ tyrying to bulld a leove Tor Brat
W;w:@@ = through filme on Israel, steries, posters. All -

auen %7ﬁ@mwr@iigimu@ Fioniet echool « bave beautiful Sebbath
obaervances and an enriched boldday progras. Two of thege
ﬁ@h&ﬂlﬁlﬁWﬁ part of o Conservative congregation, ong Ortho-
Gug ﬁﬁﬁ.ﬁm@ non=religious zionist school. A deseription of
twe of the four schools followss. |

iﬁAmy joterview with the assistant ?&iﬁﬁiﬁﬁl of nob~
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wwiigiﬁﬁa Zionist duy echool "N", I learned that an aim of
the gohool is to expois ite students to two culbures «
American sud Jewleh. It is not o religlous school. A
heavy etress le on Bible end ite comenteries ap llterature
and aﬁ part of Jewleh beritage. It is ﬁ%@@%@my slondgtic.

. The fairly well equipped nursery preetices excellent
early shildhood methods. The ¢hild-tescher ratio is 03 8.
Fuptheymors, the teachers sre bl-lingusl. I would estimsbe
gbout ene-fifth of spoken dislogue is in Hebrew, increanlng
from grade to grade. A etrong piress is plaged on holideys.
ﬂ‘ﬁhﬂﬁ%ﬁﬁ party is held W@aﬁly@ The brachet hslah &
candles sre recited. I alpo noted thet a prayer of thanks

wes sald befors a snsck of milk and crackers, .
.TﬁéW% sre lotto goues Trom Israsl, Hebrew anegiams,
Hebrew lengusge pleture booka, Jewish holidsy booke Teedily
ﬁw@ilgﬁiﬁ in the ﬁl%ﬁ&?ﬁﬁ%y On the day I obperved, the
ehildren were scheduled for s trip to the sehool library
where they sew o filﬁﬁ%@&@ on the Pled piper. The tables
wers sfrayed with a veriety of pleture bocks; both in Bng-

1ieh and in Hebrews A few of the children from the ki nder-

gﬂwﬁﬁﬁfﬁlﬁﬁw knew how o pesd end were envoursged to choose
books Prom & sesond grade shelf. I sew an ferasli child
select two eepond grade Hebrew books.

The Librery was plastered with posters showing Tsraeli
goenes; Zloniet lesders, Hebraw calendsrs, Iorasll calens
dare, "Isrsel Hep & Plase For Your! @logang.

Back in the olassroem I noted ﬁ;vawi@ﬁy of good ghile
drents recorde, both in Pogliph end In Hebrew, which the
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ehildren could select by themsslves, put on the phonograph
by ﬁh@%&&lv&w and listen to by themselves, Finger plays
were done in both English and Hebrew and "Prers Jegcues”
was gung in French and Hebrew. |
I enjoyed my viedt to Wursery "W¥ very mueh. I think

it ia dedng em exeellent Job of fulfilling ite aim to exe
puse 1ie @hilﬁwaﬂ‘tm the duelistic eultures, »

waﬁn,yam welk inte the office of Conservative Yureery
fiehool "PY, you lmmedistely kuow you ere in u school whieh
ls really Jewish and really ¢bild oriented. Ceollagns on
Jewlsh motife plagter the walle, sp well s childrents
paintings which you mizght see in any sursery.

tnee 1o ﬁh@ elaseroom you koow wmiptakenly that this
is & Jewleh school ~ any day of the week - not only on
Fridey or before a boliday., A teble iz set in the corner
with s eloth, a Desket of frvlt, and candlestleks, On
another table is a pile of matehing skullesps. The Library
contalng Hebrew books as well es Emgliwﬁ>%@a&@ﬁ

When I arrived the children were sitting et thelr
gnesk tables doing finger playe - in Hebrew, It wes @
fingey play in which you had to touch gowe part of the
body with snother. The childven knew all of the parte of
the body « in Hebrew, When it wes time fer snack they seld
he

, in Hebrew, The boys &1l wore yarmelkse, whieh

some removed afber sneck was finished.

To end rest pevied, they seted out "Xum Bpohor Atzel"

One ohild wanted to ging snother song sbout boker and then

I discovered they knew at least three or four songs sboub



B “ag*;@’ autivitien were m%gwmﬁ By the ohildren them~
selves » an axeellent esrdy oblldbond practices, I got the
.ﬁaa%&m% e Wenchers were well tredned In Yoarhing ’%%m:wm
phays |

‘"im diveetor i very proud of bhew schioels Bhe oald
%m‘i@ *%?;@% ghlldren cone fron W&»@w«wmmm GLage bomes sud
ugh wt theme for geneval aducebion, ik

v ﬁm.’m Yinak Jawdubidy, mmy B **m&&%w@%y deprived® and

i dm Judslor sud

#he sees bor sehosl @ﬁs 5 st of YHaadaber

b % # ﬁ%@ﬁ:@ﬁ @m@m@%ﬁ ﬁmﬁﬁs oo mar ﬁ%% be L6 aupedfed
Lgdens sobosls While

gh fu %E%ﬁ% gy z«%w*% »al.
sieaily, 1lke sidpplog pevond o
£ &mﬁ%% ’i}%ss@y wre yether «*f%m o goedehed pEo

v Genchers mm %ﬁﬁ:« ha pureery pratustes lumedis

mmy w%, %WM& mmmi% ﬁmmm and thely %wzum%@@wm e o

this m Loyig «  wnd 1 mmm 0o Festoen o doubh 1Y - ﬁwmﬁf’f '

the goale wre mm@: w&&gﬁzﬁ’mﬁ%
| %& beat of the ﬁ%&%&ﬁ%@iﬁk el es %ﬁ%&w Yoacherd who

2@%@% # :a;m% Learn %ﬁmﬁgﬁéﬁ dleecvary - the noler-sonmory

S m&m %% e rf;»?f da e dotegrete Jewish meterlsl duko

the g@%&w% EROET I zazﬁam%im fa wt luposed wpen he
endle but it the seturel cuwrlesity of the child
about blmeeld eod bis eovivenwents IL A an ox

%ﬁwsﬁ%
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experiencieal program based on knowledge of how children grow.
These experdences sve pesitive sud plespursble and "aet 88 a
golld ﬁéwmﬁa%i@m upen wiieh the wore formal intellectusl
ptudy of later yesrs cen be bully,wd7

The mejority of the sebools were sdequate ne genersl
ﬁmwﬁﬁﬁyvﬁﬁhﬂ@lﬁ but from a Jewlsh polot of view were not fule
£11ling thelr aims of prepardng ahﬁlﬁm@m_ﬁmr future Judale
m%uﬂimﬁ‘@r to Jve &ﬁiJ&W@g In wegy coses Jewlsh materdsle
were sheent and teachers were poorly trained in Hebrew or
J@Wiﬁh?%%&ﬁi&@ g @mﬁn ﬁ@@ﬁ%ﬁﬁiﬁ %o Jewleb commitbment. It
is ﬂuﬁ§@gﬁﬁuﬁ that in ourseries adoinl stered by_@Qw@ligiﬁuﬁ
&@h@@lﬁ@w a day ﬁﬁh&@ivth%% tesphers are wotreined in mestlng
the Jéﬁ&ﬁh adpeote @f’%hﬁ~@rmgwﬂmw Bven where thers gre |
%@ﬁimﬁé @mﬁ,ﬁﬁmﬁi%ﬁ@ﬁf%@@ﬁ%@?ﬁLmﬁﬁﬁﬁi@iﬁ ere lecking in wmany
emﬁ@@» Mot motable is the pﬁﬂﬂiﬁy‘ﬁf books on Jewigh sube
g@aﬁﬁ_gaﬁwﬁﬁ Lo the @@V@lm@@@ﬂﬁﬁ& 1@%&1 @f the ehilds In
too $3@.a@%ma1$ gig I fimﬁ tesghers whe took time to make

their ﬁwm guﬁml@a, g%ﬁﬁﬁ and %@@Rﬁ¢ To sbow further &mﬁ
ﬁiff®@%ﬁ@wp in & book éuﬁﬁ»pﬂhiiﬁhﬁﬁ by bwdwwﬁﬁigm'% Lo

mﬁﬁﬁi@n on ﬁﬁﬁﬁﬁﬂgﬂ% ﬁ@l%ﬁiﬁﬁ&p ﬁﬁ&wa

in %ﬁa‘wﬁﬁla ﬁ@eﬁiam am Jewleh %ﬂu&&ﬁi@ng aothing i% mﬁnm
tinmwﬁ fﬁw esrly m%ilﬁh@@ﬂ. |

hﬁ?ﬁi&ﬁ%&@ﬁ@mg pe 13



CHAPTER IV

Conalusion

e educatlon forme
tha 0ﬂmm@n mings

the W*éﬁé' B ‘imlix:x* d;
=Alexander Pope

Fad

There @#ﬁVM@my problemns wviﬁ&mﬁ‘imAJ@wi@h aeducation
todey s | Bume ‘WM

13 Foorly trained teachers.

2) Teschers who lack comsd thment to Judalem,

3) Willingness of parente %o accepd minimal Jewd sh
sdueation for thelr children, This would sesm to indicate
that many Jewish parents sre intercsted in only ths lowest
_ @@mmwm{ﬁwm@minﬁmﬁw in purviving &ﬁ‘ﬁ»J%Wm |

4) Leck of Jewlsh early chilobood materiels, hoth
ﬁu&ﬁﬁiﬁamivwly b @ﬁ&iﬁ%a&i&a&y,

How eould these situgtions be remedled?

i} Sehoals should only hire teachers who have mn
sarly childhood background and vho sre knowledgesble in
gaw&@ﬁ gontent., |

2) Sechools must hire not only teschers whe are oo
mitied to the values of nursery educstion, but who are sleo
ecommitted to Judalem,

$§< Nupgsry schools must provide perents with some
kind @ﬁ adult education. Thers must be newsletbers and

workshons doealing with Jewigh holidays and celebyrations.

&7



&8

Parents can be bm@u@hﬁ»im%ﬁ the classroom to participete in
a simulated Shabbat or other Jewlsh obpervance. The dlrector,
through worksheps, ebte. apte a8 o lalson person between
ﬁ@ﬁ%img*ﬁmﬁ@i@m from the esrly childhood elaseroom inte the
h@mﬁm ." o

' 4& rerhaps & bosrd of Jewlsh education cen offer a sitl-
pend mﬁ a8 port Loy %n@ best, publiszheble @m@ly ehiléhood
m&%@%&&lﬁ.

Alﬁhﬂugh it is %@ymnﬁ the soope of this paper, I em

@mw&i@ th@ﬁ the dresry pioture of Jewish nurgsry school edu-
@a&i@m i% %ypi&a& of Jewish ﬁﬁﬁ@&%ﬁ@ﬂ im;gan@@wia The
Am&?iﬁﬁﬁ Jewigh @mmmmﬂ&%y, the vichest in the history of
Jewry, lecks the will %o provide sdequate educaiion for its :
@hiiﬁw%ﬂ* with the excepilon of a few %ﬁﬂ%ﬁ@ﬁﬁ‘ﬁﬁy_ﬁﬂh@@l | - é
pupils, most Jewlsh ehildren terminate their eSucation &b ‘
Bax witxvam o7 %ﬁ%&i&ra ﬁﬂmy W@ﬁ@iﬁ% nuo J@wﬁﬁh @ﬁm@@%i@nﬁ
In %awm% @ﬁ*@@wﬁ&m @@ﬂﬂ%ﬂi@m&i level fmerican Jewry ig ﬁmnﬁw
%i%ﬁﬁily illiterste. Perheps one of the keys to the solution
0 %hi&_pwwhi@m is misﬁﬁwﬁg commitiment to good Jewlsh nipe
ﬁﬁwy'ﬁéﬁaﬁl education. Perhape in thie way &»fimm_ﬁm@méaﬁigm
&am’%éfiaiﬁ gl the @w@w&&&img'@ﬁweia‘@f‘ﬁawiﬁh i&l&%%&@&y

end lack of commitiment to “Alyy Yievgel" ean be broken and

revergad
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o
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180 Drelser Loop, Bromx, New York
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