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INTRODUCTION




THE ASSEMBLY AS AY INSTRUNENT IN RELIGIOUS EDUCATION

INTRODUCT ION

Motivation of the Study

This study of "The Assembly as an Instrument in Religious
Education® has grown out of several years of perplexity. The
writer feels certain that his doudbts as to the efficiency of
assemblies as they have been conducted in our religious schools
for many years are shared by many whose difficult task it is to
create Jewish loyalties and cosmic adjustments in the hearts
and minds of xour children.

As a pupil in a large religious school for many years the
writer often was constrained to ask hirself and his teachers Just
what was being accomplished by means of assembly activity; but
neither source of inquiry brought a satisfactory reply. As a
teacher he witnessed assemblies in several schools, assemblies
of varying degrees of quality from an educational point of view.
Often he was tempted to conclude that greater benefits would
accrue if the assembly were abolished and the time consumed put
to more useful purposes in the classroom. Indeed, one comment
received fru- a rabbi seemed to confirm the advisability of
such a step. He wrote: "...I don't think much of the assembly!
My school is too small for group assemblies--and I find little
value in materials which must be adapted for six as we’l as for

thirteen year old children. I have minimized therefore the
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educational aspect of [the] assembly; only occasional educational
Programs; ...by shortening [the] assembly period [I] have
lengthened [the] class-room instruction period. From another
rabbi this comment was evoked: "Nay I remark that my own opinion
upon your subject is that tne assembly in most instances is more
of a nuisance than a help to a Sunday School program.”

However, the writer was not willing to pass judgment upon
this phase of religious education on the basis of so marrow a
range of experience. Perhaps countless other schools put to more
fruitful use the assembly period. Perhaps they presented programs
and activities that were not stereotyped, that grew directly out
of the life-experiences of the child, that really filled some
gap left by classroom instruction. Perhaps the vast majority
of our religious schools had much more than a so-called worship
service for children unprepared to worship, a few administrative
announcements, birthday blessings, and a moralizing lecture from
the rabbi. In short, this study to determine the value of the
assembly as an educational concept was motivated by the desire
to see what is actually being done in the assemblies of our

religious schools.

Methods of the Study
Obviously it was impossible to attain this objective in
the best way--actual observation and investigation. Therefore
the next best way was chosen--the questionnaire. Of course it
is hopeless to expect a questionnaire to give perfect results;
but a questionnaire that is made as simple, as short, and as
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explicit as possible, with opportunities to check in most places
rather than to write in answers, vill give results that are as
satisfactory as possible under this method. Several of those
answering the questionnaire indicated that it did give satisfactory
results. One Rabbi who is a Ph.D. in Education (Teachers College,
Columbia) wrote: "Your questionnaire is really much above the
average in getting at the facts. The method has limitations no
~ One can completely overcamé...questionnaires are limited instru-
ments. But, under the circumstances, you have used the method
very well."

As to the questionnaire itself, which is reproduced below
(pp. 12-15 ), it was mailed to every congregation affiliated with
the Union of American Hebrew Congregations, as listed in its
fifty-ninth annual report published in October 1933. This was
a total of 283 congregations. Accompanying the gquestionnaire
went the following letter:

"Probably you are bothered very often with requests to fill
out questionaires, and it is with trepidation that I am enclosing
one for your consideration. However, this is my senior year at
the Hebrew Union College, and this questionnaire is the basis for
my thesis, which is required for graduation. This thesis is due
very soon.

"I am writing on "The Assembly as an Instrument in Religious
Bducation® under the guidance of Professor Abraham N. Franzblau.
In order to prepare a really useful work in the field of religious
education I must have a well-tabulated body of facts as a basis on
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which to proceed. I trust that you will be willing to co-operate
with me in this matter by filling out the enclosed questionmaire,
vhich is very short, snd returning it to me at the above address
as speedily as possible. May I again call your attention to the
fact that my time for work onm mjy thesis is very short, and that

I must have an early reply?

*Thanking you for your kind consideration and help, I am,

‘ *"Very sincerely yours,"

The response to this letter totaled approximately 110
questionnaires and in order to increase this figure the following
follow-up letter, with another copy of the questionmmaire, was
mailed to all those who did not respond to the first letter:

"About four weeks ago I sent you a questiommaire in conmection
with my thesis, which is required for graduation from the Hebrew
Union College, and I have receivéd no reply from you.

"I fully appreciate hov exacting and time-consuming are the
innumerable tasks which demand your attention and energy. But
won't you please do me the very great favor of filling out my
questionnaire? I camot complete the work on my thesis, which
is due soon, unless I have a sufficiently large number of returnms
to give validity to my figures and facts.

"In the event tlrt you may have mislaid my questiomnaire I
am enclosing another copy. Please return it to me with the desired
information as soon as possible.

"With grateful thanks for your kind co-operation, I am,

"Very sincerely yours,"
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This increased the total number of responses to 166, or
58.7% of all those to whom the questionnaire was senty this will

be recognised as an unusually high respomse to a questionnaire of
this sise and nature.

The Questionnaire

The questionnaire has four major classifications. The fir st
deals with the enrollment and organization of the school. The
second is concerned with activities carried on in the school
assembly or assemblies. The third is devoted to facilities for
assembly activity at the command of the school. The fourth deals
with methods of planning and conducting the assemblies and mater-
fjals used in the preparation of progrmms.

A word regarding the editing of the questionnaire is necessary.
The questionnaire itsdlf is the result of a series of revisions,
each one correcting flaws in and compressing the size of its
predecessor. This was done with the purpose in mind of obtaining
clear answers to clear questions with a minimum amount of trouble
to the responder and thereby to eliminate ambiguity and reduce to
R minimum the possibility of error. Therefore in every case where
it was possible the questions were so framed as to be answerable
with a check or in one word. At the same tim¢ the make-up of the
gquestionnaire was arranged so as to welcome comments from the respon-
der, and many were the comments made. These have been incorporated

in the body of the thesis in all instances where they were
applicable.
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Tabulation Procedures

The procedure of tabulating the questionnaire was simple,

n order to avoid errors or imaccuracies. Pirst, the 166 question-
aires were divided into eight categories, since it is obvious that
wonditions in small schools differ vastly from those 4im large
ichools. Just what these divisions are will be discussed bdelow.

The second step was to tabulaté each division separately.

'his was accurately executed by means of check-marks on tabulation
lheets for each answer to every question. The tabuk tion of each

f the eight categories was entered upon a copy of the questiommaire,
hich presented a picture of the assembly conditions in all the
chools of the group.

The third step was to combine these eight group-tabulations
nto one master-tabulation, which gives a composite answer in
able-form to each item in the questiomnaire, as well as the
ercentage figures for each category and for the tot;ls. This
aster-tabulation is appendix A of this thesis, and it is numbered
nd lettered to correspond with the guestionnaire.

Nov we must turn to the general results of the tabulation.
he check-up of the ansvwers proved that, in the main, the purposes
f the ouestionnaire were actually achieved. Despite the great care
aken, however, a few items showed some ambiguity, in the types of
eplies received. The questions that elicited vague or unsatis-
actory responses were the following:

(1) Group-instruction in History.

(2) Groupeinstruction in Rible.
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(3) what kind of music employed in assembly worship services?
_ (4) At which assembly, if you have more than ome, do you roliow
the procedure of turning it over to a different class each webk?
(5) The table on Sec.lV E of the questionnaire.
These five factors of information represented only five out of
121 (4.1%) factors of information comprised in the questionnaire.
The nature of the difficulties in each case will be discussed
in the various chapters of the thesis. It may be said here that
each answor.to these questions was treated in the way that would
best incorporate the intent of the responder, whenever the writer
could determine what the intent was. Where it was not determinable
what was meant, the answer was thrown into the "Unspecified®
category. Guesswork was assiduously avoided. The writer believes
that his results are as accurate as could be obtained within the
limitations of the questionnaire method.

Reliability of the Questionnaire

The reliability of the questionnaire was determined by
requesting persons who had already filled out one questionnaire,
to f£ill out the same questionnaire again. Since the questionnaire
contains so many 1tens; it was necessary to have only a few persons
do this. Twelve names, representing persons who were well enough
known to the writer to warrant making this request of them,
were selected. Four of these twelve complied with the request.

The original questionnaires were them in each case matched
with the duplicates and all differences between the two were
tabulated and counted. The questionnaire contained a total of

121 items. The disagreements between responses on the original
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and on the duplicate were as follows:

Agreement Disagreement

Responder A 116 items (95.9%) 5 items (4.1%)
" B 119 items (98.3%) 2 items (1.7%)
" ¢ 100 * (82.6%) 21 * (17.4%)
" D 107 * (88.4%) 14 " (11.6%)
Total 442 * (91.1%) 422 * (8.9%)

Using the formula-Reliability = eos(®w) (wherew is the
percentage of unlike responses and ¢S and T are the usual
trigonometric functions)--the reliability of even the response
which showed the highest disagreement (Responder C) was .856.
Taking all four pairs of responses together and using the same
formula, the reliability can be shown to be .961. This proves
that the reliability of the questionnaire is very high.

Using the formula--Reliability: £5* , where p is the
percentage of agreements and ¢ is the standard error of the
proportion(f *\t?-; §= percentage of disagreements; N 1is the
total number of itelél the reliability for the four pairs taken
as a vhole is 31.6 times its standard error. ZEven the pair
showing the poorest correspondence showed a reliability 9.6
times its standard error. (Note: the test can be regarded
as reliable if the respective figure is 4 or higher). This

confirms the conclusion that the test is highlv reliable.
Schools Included in the Study

We next turn our attention to the 166 schools vhich

responded to the guestionnaire. Thry are schools of all sizes
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ranging from those with a dozen pupils in congregations without
rabbis to those with nine hundred pupils and conducted by

trained principals and Directors of Religious Rducation. As stated
above, these schools were categorized into eight groups. In

the first group are the schools of congregations that have no
rabbi; these number 19. Schools of less than 50 pupils, in
congregations with rabbis, comprise the B group (32 schools).

The 29 schools of group C have from 50 to 100 children, and the 15
in group D are those of 100-150 childrem. Groups E (150-250
pupils) and F (250-350) contain 26 and 24 schools, respectively.
Twelve schools each with 350-450 children, comprise group G,

and the 9 schools which have more than 450 children in each have
been placed in Group H. That these divieions are not purely
arbitrary will be made clear by the discussions in Chapter II.
Suffice it to say at this point that these categories seem to

fid the data.

These 166 schools are from widely separated areas and
therefore do not merely mirror the conditions of any parti-
cular locale, but @ ve a broad cross section of the country
as a whole. The questionna{ros are from schools in 141 cities
and towns, located in 36 states, the District of Columbia and
Canada; and these schools have a total enrollment of over
27,000 (esix thousand more than those forming the basis for
Dr. Emanuel Gamoran's "Survey of 125 Religious Schools®.)
Therefore, these 166 schools represent a fair cross-section

of the Reform religious schools of the United States.
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A glance at the questionnaire will show that the first
section thereof really has nothing to do with assemblies.
But these questions were asked in order to give a clear
pictute of the schools whose assemblies we are studying.
Therefore it is more fitting that these questions should be
discussed at this point, while we are concerned with the
schools themselves, apart from the question of assemblies.

Let us first examine the gradations in these schools.
Of the 166 schools, there are 27 (16.8%) that have no more
than four graden.l Ninety (54.1%) have no more than eight
grades. Seventy-six schools (45.8%) have curricula providing
for 9 to 12 grades, and twenty-two (13.2%) have a full

curriculum of twelve or more grades.

In answer to the question "Do you have a High School
Department?" 105 schools (63.3%) answered affirmatively;
57 (34.3%) answered in the negative; and four (2.4%) did not
answer. Checking these figures against those pertaining to
the number of grades in the school, 1t is evident that the
existence of a high school department does not necessarily
mean that the school also has a full eight-grade Primary and
Intermediate curriculum; only 45.8% have from nine to twelve
grades, yet over 63% have high school departments. In fact,

many schools have only five or six grades, onme or more of
which are High School.

1 See Appendix A, Table 2.
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Form of the Thesis

This study is presented in the following chapters:
I The General Situation im Religious School Assemblies.
II Trends in Assembly Activitiesof Schools of Different Sises.
III Interpretations and Evaluations.
1V A Constructive Program of Assembly Activities
Appendix A. Statistical Tables Based on the Questionmaires
Appendix B. Bibliography on Assembly Programs

The purpose of Chapter I is to present a view of the
general situation regarding the assemblies of all of the
166 schools, in order that the important trends and tenden-
cies in assemblies as they are at present constituted may
be revealed. No attempt is made herein to evaluate the
practices in vogue, and no subjective comments are made;
that is reserved for Chapter III. This chapter merely
attempts to answer the question: "What are our religious
schools doing wi th their assembly periods?®

Statistical tables are presented at the close of the
thesis in a special supplement and are referred to as needed.
In the discussions in Chapters I, II, and III, at the end
of each paragraph there is a refersnce to the statistical
table on which the information therein is based.
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Pagsimile of the Questiommaire
The following is the questiommaire on which this thesis is
based:

QUESTIONNAIRE FOR A SURVEY OF
RELIGIOUS SCHOOL ASSENBLY ACTIVITI"S

I WYhat is the enrollment in your religious school?
A How many grades in your school?
B Do you have a High School Departmen

11 ‘itp;tpr Check those of the following carried on in
. A Instruction your assemblies:
l. Holiday Celebrations. Check those observed:
a.Rosh Hashonah
b.Yom Kippur
c.Sukkot
d.Sheminl Atszereth
e .Simchas Torah
f .Chamukah
g.Purim
h.PealcE
iom B.Er
j.Chamisho Osor Bishvat
k.Shovuoth
1.Columbus Day
m.Armistice Day
n.Thanksgiving Day
OsLlincoln's birthday
p.Vashington's birthday
q.Any others (specify)
2. Group instruction in:
a. History « By whom?
b. Bible « By whom?
c. Ceremonials.
(1) Actual performance of ceremonials, like Seder, Sabbath
lights, etc. (Specify)
‘2; Teaching of holiday songs
3
4

Stories with ceremonial cotent.
Any other method (state)

d. Current Events and happenings In the Jewish world.
By whom?

e. Music = . Who plays?_

ili Music for worship services?

g Folk music? o
Other forms (speci
3.Entertainment, Dram(utgcs. eg. (Check):
a. Formal presentation of plays
How frequently?
With costuming?
Are parents or outsiders invited?
By whom are the plays given?(Check)
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A designated class?

Dramatic Club?

Children selected by tryouts?
Outsiders?

State vho coaches the plays

b. Telling of stories. How frequently?

By whom?
¢. Simple dramatizations of stories from class-work.
d. Moving pictures. .How often do you show them

in the assembly?
Check the types of plctures that you show:
Biblical
Comedies
Animated cartoons (Silly Symphonies, etc.)
Yevsreels containing events of Jewish interest
Full-length features
Any other kind (State)
e.3tercsopticon or lantern slides
f.Any other illustrative aids (Please state)
4.Worship activities carried on in assembly?
a« There are the services held?
b. Do you em-loy music in them? That kind?(Specify)

C. ATe services a regular feature of your essemblies?
d. If so,

Do you use the Tnion Hymmal Children's Services?
If not, state rhat service used and vhere found:

If it Is your ovn service, please send copy or coples.
Do you vary the services for different age-groups?
If =0, send copies, or describe the variations:

Do yvou use The same eervice sverv week? . If not, sta®
how you vary them:

e. IT a cervice is not part of the assembly, do you have a
children's service independent of the school session?
« Is a "sermonette" a faa*ure of the assembly?
Hov often?
Is it given by : the rabhi? A teacher?
An older pupil?
£« Are "birthday blessings® by rabbl or superintendent a feature
of yvour assembly? sl
5.Do you employ the assembly for the exhibition of classroom
handwork or projects?
6.Do you have people not immediately connected with the school
address the as~-embly?
a. If so, does this occur periodically” « Do you have
a schedule of outside speakers?

b. If only on special occasions, state what these occasions
are:
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B. Administrative %¥nouncemegﬁ§:
l. In your assembly do you ve administrative announcements

made (attendance reports, charity reports, presentation of
awards, statement of rules, etc.) ? « Specify:

C. gtuaggf Organization
l. you use your assembly for student organization meetings,

such as Student Council, dramatic cludb, etc.?

Specify:

How often?
D. ¥Miscellaneous Activities:

l.Specify any assembly activity not stated above:

III iliti es for Assemblies:

A. Do you have an auditorium?

l. If not, where are your assemblies held?
B. How many assembly rooms do you have available?
C. Is your assembly space also used for classroom space?
D. Do you have a stage?

1.If so, describe it as to size and equipment for dramaties:

E. Check the Xind of seats In your assembly Troom:
Fixed: Movablegs
If more than one assembly room, specify type of seats in eachs

F. State any other Teatures regarding facilities (Stereopticon,
moving picture machine, organ, phonograph, etc.)

INE.Methods and Materials:

A. How far in advance is your program of assemblies planned?
Check: '

l. At the beginning of the year:
2. One month ahead: ey
3. From week to week:
4. Other arrangements (Specify):
B. Do you plan your assemblies around any central 1dea or
theme?

l. Do you ever have a series of assemblies around the same
theme? Specify:

C. Do you use any references, books, or printed or mimeographed
materials in the planning and preparation of your assembly
programs?

If so0, please 1ist what materials you use:

D. Do you follow the procedure of turning the assembly over to a
different class each week? « At which assembly,
if you have more than one?
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l.When does the class prepare its program?
In class time:
Out of class:
2.Who supervises thelr preparation?
E.Organization:
l. Does your school have more than one assembly per Sunday?
2. Does each assembly meet weekly? « How often?
3. ¥ill in the following table:

mblies Conductéd No., of ngth of |Place in |Worship [Read by
h_Sur g ildrer] assembly|gchedule [Service

Asse

ds

F. Personnel
l. Whose job is it to prepare and conduct assembly activity?

N.B. ENCLOSE COPIRS OF YOUR WORSHIP SERVICES OR ASSEMBLY PROGRAMS
HAVE THEM.
Please sign your name and fill in the other desired information:
NAME
TEMPLE

HOME ADDRESS

CITY AND STATE

THANK YOU FOR YOUR CO-OPERATION IN ENABLING ME TO COMPLRETE
NY THESIS.



CHAPTER I

THE GENERAL SITUATION
IN
RELIGIOUS SCHOOL ASSEMBLIES
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CHAPTER 1

THE GENERAL SITUATION IN RELIGIOUS SCHOOL ASSEMBLIES

In this opening chapter a compésite picture is presentec.
It sets forth the combined statement of the 188 schools in
regard to their assembly activities, their facilities for
conducting these activities, and the methods and materials
lused in the preparation of their assembly programs. It is a
&ird's-eye view of the schools, and the facts and f'igures
pertain to all 166 schools. Ve shall find subsequently that
certain groups of schools show distinctly different and varying
trends and tendencies. But for the present our picture is of
the whole, in disregard of any of the classifications that
appear in the statistical tables.

II ACTIVITIES <
A. Instruction
L. Holiday celebrationa?

The holidays listed in the questiomnaire for checking were
given in a chronological order, first the Jewish holidays and
then the secular. It is in this sequence that they will be
liscussed.

Ninety three of the schools (56%) celebrate Rosh Hashonah
md 109 (65.7%) celebrate Yom Kippur. It is possible that many

tho answered "yes" had in mind children's worship services in

. The information contained in I was incorporated into the
Introduction.

| See Appendix I, Table 4
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the Temple on these days, --something which is quite different
from instructive assembly activities. However, it is unreasonable
to assume that this is a fact in regard to most of those who
indicate by their answers that these are assembly activities.

Sukkot is observed in the assemblies 3f 148 schools (89.2%),
and Simchas Torah in 76 (45.8%). The holidays that are celebrated
in the assemblies of the largest number of schools are Chanukah,
Purim, and Pesach, which are observed in the assemblies of 161
(97.0%), 162 (97.6%), and 151 (91.0%) schools respectively.
(Table 4]

The Jewish holidays which the assembly largely ignores are
Shemini Atzereth, Lag B'Omer, and Chamisho Osor Bishvat. These
are observed in 45 (27.1%), 28 (16.9%) and 28 (16.9%) schools,
respectively. Thus the emphasis is undoubtedly upon those
holidays which retain the greatest significance in the judgment
of Refomm Judaisr, and little attention is given the others.
[Table 4].

In regard to the observance of secular holidays in the
assembly, there are two that merit special mention because
of the importance which our religious schools are attaching
to them. 117 schools (70.5%) observe Armistice Day and 106
(63.9%4) have Thanksgiving celebrations in the assembly. The
schools celebrate Washington's and Lincoln's birthdays to
about an even degree; 85 (51.2%) observe -Lincoln'a birthday
and 84 (50.6%) commemorate Washington. Columbus Day plays a
role in the uae;;liu of only 29 schools (17.5%). [Table 4]
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The questionnaire provided space for the listing of any
other holidays that the assembly observes.  There was a total
of 51 such listings, comprising 21 differsnt occasions. Of
these Mothers' Day is observed in the assemblies of nineteen
schools (11.&5).3 Suffice it to say that the range of holidays
celebrated is rather wide, indicating the great potentialities
of this phase of assembly activity. [Table 4)

2. Group Instruction

a) History

Seventy eight schools (47.0%) state that they have group-
instruction in history in the assembly. Of these 78, ten (12.8%)
fail to specify by vhom this instruction is given. Of those
who do specify, 24 (35.3%) answer that the rabbi gives the
instruction, and 36 (52.9%) say that it is given by "the teacher".
[Tables 5 and 6]

This is one of the items listed above in the introduction
(p.6) as ambiguous. The reason for this is the poseibility
that some misunderstood the term "group-instruction® and the
fact that so many answered, "the teacher®. However, it il'
equally possible that they mean that such instruction is
given in the assemblies by the various classroom teachers,
even as those who answered "rabbi® left mo doubt as to their

meaning.

b) Bible.
71 schools (42.,8%) answer that Bible instruction is given

3)For other days observed, vide Appendix A, Table 4 item q
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in the assembly. 59 of these schools specify by whom

this instruction is given. 1In 27 cases (45.8%) the raddi
is responsible for this instruction; and &= 25 (42.4%)
answer that this is done by the teachers. This indicates
that this and the preceding question, on second sight, were
not as ambiguous to the answerer as might be thought.
[Tables 7 and 8].

ce. Ceremonials

The answers to the questions regarding group-instruction
in Ceremonials leave no room for doubt as to their reliability.
By their very nature the questions could not have been
misconstrued. This is confirmed by the fact that many who
answered the questions negatively amplified their answer
with the remark "Done in the classroom".

n  Practically all the schools include ceremonial content
in one fom or another in their assemdly instruction. Only
seven (4.2%) disregard it completely. More assemblies parti-
cipate in this form of activity than in any other. [Table 9].

Of the 159 schools that have this type of instruction,
135 (84.9%) have actual performance of ceremonials. Such
institutions as the Seder, the XKiddush, and the Chanuchak
lights are enacted before the assembly, serving the two-fold
purpose of showing how they are conducted and spurring the
children to urge their observance in the home. [Table 10]

It is interesting to note which of the ceremonials of

Judaism are actually portrayed by and for our children in
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the religious uchools.‘ 88% of those who specify what
ceremonials they perform list the Passover seder, 40.4%
indicate the Sabbath lights, and 39.5% specify the lighting
of the Chanukah lights. On the other hand, very few assem-
blies perform such ceremonies as Kiddush (10.1%) and duilding
of the Sukkah (16.8%) [Table 11]

Of the schools that have ceremonials in the assembly
(159), 141 (88.7%) teach holiday songs and 18 do not. In 94
schools (59.1%) stories with ceremomial content are told.
Other methods used in considerably lesser degree for the
teaching of ceremonials are plays, exhibits, stereopticon
slides, and reports on home performance. [Tables 12-14]

d. Current Events and happenings in the Jewish world.

117 schools (70.5%) state that Current Events play a
part in assembly instruction. Nine of the 117 schools do
not specify vho gives this instruction. Of the remaining
108, the rabdbi or the principal instructs the assembly in
current events in 54 cases (50.0%) and in 33 schools (30.1%)
this is dome by the teacher. [Tables 15 and 16]

e. Music
Music playe an integral part in the assemblies of the
166 schools; in only 11 schools is there no instruction in

music (6.6%). [Table 17]

4) See Appendix A Table 10
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An interesting picture is presented vhen we examine our
questionnaires to discover who plays the music for the assem-
blies. Of the 141 specified cases, in 24 of them (17.0%)
the pupils themselves provide the accompaniment. 1In 70
schools (49.6%) this task is perfommed by ome of the teachers.
16 schools (11.3%) delegate this phase of the assembly to the
temple organist or choir director. In 8 instances (5.7%)
the playing is dome by voluntesr outsiders, such as parents
or sisterhood members. 23 schools (16.3%) employ special
planists whose primary task it is to play during the assembly
program. [Table 18]

There is a strong contrast between the extent of use
made of music for worship services in the assembly and folk
music. 144 schools (92.9%) use worship service music, while
only 45 schools (29.0%) make use of the vast treasury of
Jewish folk music in the assembly. [Tables 19 and 20)

Mugic is taught in school assemblies in many other
fornas. of which it will suffice to mention only a few. Some
schools have a choir or a glee club, others play records in
the assembly, and in others the pupils play instrumental
music before the assembly. [Table 21]

3. Entertainmment, Dramatics, etc.

&. Formal presentation of plays.

5) See Appendix A Table 21
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a. Formal presentation of plays.

The practice of presenting plays in the assembly is
very widespread; 151 schools (91%) have plays as one form
of assembly activity. [Table 22]

There is great variety in the frequency of their
presentation in the different schools. For the sake of
simplification let us throw them into a few general catee.
goriel? Thirty schools, or 20.8 % of those who specify the
frequency, present at least four plays in the assembly during
the school year. 63 schools (43.8%7) have plays once to three
times annually, 25 schools (17.4%) state that they use plays
only in conmection with holldayc? and eleven schools (7.6%)
present only one play annually in the assembly. [Table 23]

In only 15 schools (9.9%) are plays presented without
any costuming, while over three-fourths of the schools (114)
costume their plays on all occasions. [Table 24]

In only four schools(of the 151 which have plays) does
the assembly remain exclusively a children's assembly; in
147 (97.4%) schools, parents and other outsiders are invited
to the plays that are given in the assembly. [Table 25].

In answering the question "By whom are the plays given?"
many checked several of the answers, indicating that in a
large number of cases more than one method is used in selecting
6 See App. A Table 23
7 While they do not specifically say so, it is most probable

that the 63 schools who have plays 1-3 times annually refer

to the holidays, making a total of 61.2% who give plays only
on holidays.
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the children for parts in the plays; this accounts for the
duplication in the following figures. Of those who specified
(144) 88 schools (61.1%) assign the play to a designated class,
vhich presents it before the assembly. In 26 schools (18.1%)
the play is sometimes presented by the school's dramatic club.
By far the largest number of schools (110, or 76.4%) select
their casts for plays by tryouts. In only 4 schools (2.8%)
are plays occasionally presented by outsiders. In 74 schools
(52.8%) only one single method of these is used, while in the
other 70 schools the procedures for presenting plays vary from
method to method. [Table 26)

In regard to coaching and preparing the play for presen-
‘tationm, 33 of those vho specify state that they have a special
dramatics teacher who does this work (23.0%). 97 schools
(67.4%) delegate this task to one of the classroom teachers.

In 24 schools (16,7%) the o aching is done by the primcipal

or the rabbi, and in ten schools (6.9%) Wy volunteering
outsiders. Once again the duplication in figures is accoumted
for by the fact that in ;nny schools this activity is taken care
of by more than one person, and these answers fell into several

classifications. [Table 27].

be Telling of stories.

Story-telling, one of the old, traditional assembly features,
occurs in the assemblies of 119 schools (717%). Of these, 104
schools specify how often stories are told. 1In 52 schools, or
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exactly 50%, they are told at least every other Sunday. Thir-
teen schools (11.5%) employ story-telling momthly, and the
remainder even less.® [Tables 28 and 29].

Many of the schools do not adhere to the primciple of
having only the teacher or the rabbi tell the story; there is
& considerable degree of elasticity in this respect. Among
the 105 schools reporting, 57 (54.3%) state that the teachers
tell the stories in the assemblies. 74 schools (70.5%)
report that the principal or the rabbi tells them and 23
(21.9%Z) permit their pupils to tell stories in assembly. In
& considerable number of schools, either teachers and rabbis or
teachers and pupils, or all three tell stories, which accounts
for the duplicat ion in the above figures. [Table 30)

ce. Simple dramatizations of stories from class-work.

This feature of assembly activity is participated in by
105 schools (63.2%7). Foure more (2.4%) state that upon rare
occasions dramatizations are presented and 57 (34.3%) answer

that they do no dramatizations in the assembly. [Table 31]

d. Moving pictures.

Comparatively lsarge numbers of religious schools employ
the moving picture machine in the assembly. Fifty schools
(30.1%) claim to make use of this means of education or
entertainment. [Table 32]

8) 19 answer "occasionally®"; 11 answer "seldom®--answers which
are difficult to classify.
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In ten schools (21.7%) of the 46 who specify how often
moving pictures are shown, once a month or oftemer. In 13
schools (28.3%) they are shown fram two to five times during
the year. Right schools (17.4%) show them "occasionally®, and
the remaining 15 schoods (32.6%) have them only rarely.

[Table 33].

A survey of the types of pictures which are shown in the
assmblies iz informative as well as interesting. 37 (74.0%)
of the fifty schools showing pictubes exhibit Biblical
movies; 23 (46.0%) show comedies; in 9 schools (18.0%)
animated cartoons are presented; 8 (16%) show travelogues;

7 (14%) exhibit "newsreels containing events of Jewish interest";
and 6 |12.07) present regular full-length features. Other

types, which are shown by one or two schools, are: pictures

about Ih'hington and Lincoln, anti-war pictures, industrial
pictures, and those portraying ceremonials. The range is a
rather wide one.9 [Table 44)

e. Stereopticon or lantern slides.
57 schools (34.3%) signify that they make use of stereop-
ticon or lantern slides in the assembly. [Table 45]

f. Any other illustrative aids.
Such aids as charts, shadowgraphs, maps, posters and
art exhibits are listed by a few schools.’® [Table 46]

9) See Appendix A, Table 44. These are grouped under the heading
"Miscellaneous”.

10)See Appendix A, table 46.
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4. Worship services.

One of the most important assembly activities, from the
standpoint of the number of schools in which it is found,
is worship. Only 24 schools (14.5%) do not conduct worship
services in the assembly.[Table 47)

a. Where are the services held?

Of the 133 schools that ansver this question, 65 (48,.9%)
hold their worship services in the school assembly room or
hall. In 43 schools (32.3%) the services are conducted in
the Temple proper, and 12 schools (9.0%) use both the Temple

11
and the assemrbly hall, as occasion demands. [Table 48]

b. Do you employ music in them?

Only ten of the 142 schools that participate in assembdbly
worship services (7.0%) do not have music in commection with
the service. [Table 49]

110 of the 132 that do have music for worship state what
kind of music they have. Probably due to confusion as to how
to interpret the question, the 110 who answered gave replies
that were so different as to make classification very diffi-
cult.12 Some replied "hymmns and responses® or "Union Hymmal®
while others ansvwered "organ" or "piano®". 47 (42.7%) of the
110 schools specify that they use the music of the Union
Hymnal, but this cannot be taken as complete since some of
those who gave other answers (i.e. specifying the instrument)

11 See Appendix A, Table 48
12) See Appendix A, Table 50
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may be using the same hymnal. From the answers to item d below
in which we see that 107 schools use the Union Hymnal Services,
it is safe to assume that at least that number use the Union
Hymnal music, which was the real intent of this item.

€. Are services a regular feature of your assemblies?

It is interesting to note the role which worship services
play in assembly programs. We find that 112 of the 142 schools
(78.9%) have a service at each assembly. Eight schools (5.6%)

devote only one assembly a month to worship, and 22 schools
(15.5%) state that they hold worship services in the assembly
only irregularly. [Table 51]

d. Do you use the Union Hymnal Children's Services?

In 107 schools (75.4%) the Union Hymnal services are used
in the assemblies. [Table 52]

If not, state what service used and where found.

Of the 35 schools that hold worship services but do not
use the Union Hymnal, eleven (35.5%) of the 31 who specify
inform us that they employ the services in the Union Prayer
Book. Six schools (19.4%) use the services of the Moses
Hymnal, and only seven (22.6%) have their own original
children's services. [Table 53]
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Do you vary the services for different age groups?

Only 30 of the 142 schools with assembly worship answer
this question in the affirmative (21.1%). The others use the
same service for children of all ages. [Table 54)

Eleven of the 30 schools that do vary the services
describe the nature of the variationms. In practically every
case the varh tions differ in each school, ranging from the
mere insertion of g ecial prayers to completely different
services for children of varying agea.n [Table 55]

28 schools, (19.8%) inform us that they use the same
service in the assembly every week, and 97 schools (68.3)
state that they do not. Of the 71 schools that tell us how they
vary the services, 47 (66.2%) rotate the various services in
the Union Hymnal. The other 24 schools use many other methods,
too numerous to comment upon in detail. Some use different parts
of the Union Prayer Book each week,others rotate the Moses
Hymnal services, and others merely vary the music or the
responsive reading. It is sign if icant fo note that only one
school states that the service is arranged to harmonize with
the theme of the assembly program. [Tables 56 and 57]

e. If_a service is nmot part of the assembly, do you have a

children's service independent of the school session?

This question, because of the implicatims it contains.

13) See Appendix A,Table 55
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is of vital importance. We have seen that in 24 schools

there iz no worship service in connection with the assembly

(vide supra, Pp- 15). Of these 24, eleven (45.8%) have

children's services independent of the school session and
thirteen (54.2%) do not . In other words 13 of the 166
religious schools in our survey (7.8%Z) have no regular
children's worship services whatsoeverT, while only 11 of the
same 166 schools (6.6%) conduct special children's services
outside of religious school time. These may be regardéd as
the extremes of practice with regard to worship services,
the vast majority of the schools falling in between.

[Table 58]

f. 1Is a sermonette a feature of the assembly?

The germonette seems to play a major role in the
assemblies of our religious schools. 10+ schoods (62.7%)
have sermonettes given in the assemblies. [Table 59]

Yoreover, of the g2 schools who spec ify hov often &
sermonette is preached in the assembly, 38 (41.3%) indicate
that this occurs veekly. 1In 15 schools (16.3%) they are
given two OT three times peT month, and in 13 schools
(14.,1%) they are a monthly reature.ld [Table 601

As in the case of story-telling, many of the schools

allow more than one person to deliver the sermonette. In

14) TFor the remaining schools see Appendix A, Table 60
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many cases this function is performed jointly by rabdi,
teacher, and the older pupils. 103 of the 104 schools state

by whom the sermonette is given. (Because of the duplications
in their answers thé totals exceed 103, or 100.0%). In 90

schools (87.4%) it is given by the rabbi or principal. The
teacher performs this function in 33 schools (32.0%). Pupils
act as "preachers® in the assemblies of 32 schools (31.1%)
[Table 61]

g. Are "birthday blessings™ by rabbi or superintendent a
feature of your assembly?

In 72 (43.4%) of the 166 schools the blessing of children
at the time of their birthdays is a regular assembly activity.
[ Table 62 ]

5. Exhibition of classroom handwork or projects.

Pifty seven schools (34.3%) state that they devote
part of their assembly time to the exhibition of handwork or
projects undertaken by the children in the classroois. Nine
more sehools (5.4%) answer that this is done occasionally.
In exactly 100 schools (60.2%) handwork and projects of the

classroom play no role in the assembly. [Table 63]

6. Outsider to address the assembly.
Eighty schools (48.2%) never have people not commected
with the school address the assembly. Of the 86 schools
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that do make this a feature of the assembly, 19 (22.1%) state
that they ind te outsiders periodically; bdut only 9 schodls
(10.5%) have an arranged schedule of outside m eakers.
[Tables 64-65)

Sixty one schools specify the occasions for which they
have outside speakers, These are too numerous to mention in
detail, and to only a fev of the mm t significant ones will
attention be czanet‘.l.15 Seventeen schools have speakers
representing different soc ial service welfare institutions
or pleading the cause of mmme charity campaign. Six engage
outsiders to speak at the opening and closing assemblies of
of the school year; and seven schools give time on their

holiday programs to outside speakers. [Table 67]

B _Administrative Announcements

In 129 schools (77.7%) a portion of the assembly time
is taken up with routine announcements related to
various phases of the school's administration.

92 of these schools specified what tyvpes of amouncements
are made., In the assemblies of 67 (72.8%) attendance reports
are read to the children. 70 schools (76.1%) give their
charity reporss in the assembly. Presentation of awards
occurs in 55 assemblies (59.8%) and 45 schools (48.9%)
make assembly announcements regarding rules and regulations

of the school. Other miscellaneous announcements are made

15) See Appendix A, Table 67
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in the assemblies of 33 religious schools (37.8%7). [Tables
68 and 69].

C. Student Organization

l. Do you use your assembly for student organization meetings?
In only 41 of the 166 schools (24.7%) is the assembly
even devoted to student organization meetings. Of thess
41, 33 schools specify vhat student organizations take charge
of assembly activity. In 18 schools (54.5%) the assembly is
often turned over to the student council, and in 4 (12.1%)
the Dramftics Club has charge. In isolated cases the assembly
is devoted to such pupil organiz‘iionu as Young Judea, "Keren
Israel” (Keren Ami meant?), City of Justice, Choir, etc.le
[Tables 70 and 71]
37 of the 41 schools specify the frequency with which
these drganizations take over the assembly. In 8 schools
this .occurs no less than bi-weekly (21.6%Z). 15 schools
(40.5%) devote one assembly per month to this type of activity.
In eight schools (21.6%) this procedure is followed no more
than 4 times per year. [Table 72]

D. Miscellaneous Activities

1. Specify say assembly activity not listed above.

28 various activities not listed in the questiomaire

16) See Appendix A Table 71
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are being performed in the assemblies of these religious.
schools. In most cases each is mentioned by only one nchoollq;
but six schools state that they hold debates in the assembdbly,

5 include musical numbers by pupil instrumentalists, and 2
infom us that their assemblies participate in oratorical

and essay ® ntests, Keren Ami conferences, and merionette

plays. [Table 73]

III FACILITIES FOR ASSEMBLIES

A. Do you have an auditorium?
118 of the 166 schools (71.1%) ensver affirmatively; only
48 schools leck this primary facility. [Table 74]

1. If not, where are your assemblies held?
Of the 42 echools ansvering, 29 (69.08) conduct their

o
assemblies in the Temple prover. In 6 schools (14.3

"

the vestrveroom is used for the assemblv, and 4 schools (9.5%)

use regular classrooms. [Table 75]

B. How many assembly rooms do you have available?
Of the 121 schools that gave an answer to this question,
63 (52.17) replied that they have only one room for assembly

rurposes. 47 schools (33.87) have two assembly roomss o

17) Tor these see Apn. A, T°ble 73
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schools (7.4%) have three, a2nd 2 schools (1.5%) have more
than three. The average number of 2csembly rooms for this
group of schools, according to these figures, is 1.57.

Table 76)

C. 1Is your assembly space also used for claSﬁrébm

The assembly room is used for classroom purposes in 64
schools (38.6%). The majority of schools apparently do not
find this to be necessary. MTable 771

D. Do you have a stage?

127 schools (76.5%) report that they W ve stages in
their assembly rooms. Of course, there are stages and
stages; some may be no more than a makeshift platform, and

therefore the next question. [Table 78]

l. If so, describe it as to size and equipment for dramatics.
112 or the 127 schools with stages desceribe what kind of
stages they have. For purposes of classification they have
been placed into nine categories, first according to size and
then according to equipment. The division between "large" and
"smell" is somewhat arbitrary, anything measuring less than

18
20 feet by 15 feet being classed as small.

18) See Appendix A, Table 79.
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Thirty-eight schools (33,9%) have small stages, 19 of
wvhich are poorly equipped, nine have fair equipment and four
are well equipped. Six do not specify the equipment.

Seventy schools (62.5%) have large stages in their
agsembly halls, Six of them are poorly equipped, 20 have fair
equipment and 34 are well equipped. Ten of those with large
stages do not specify what kind of equipment they have. Four

schools (3.6%) have portable stages. [Table 79]

E. Check the kind of seats in your assembly room.

Of the 156 schools who answered, 28 (16,9%) have fixed
seats, 122 (73.5%) have movable, and 6 (3.6%) state that
they have both. [Table 80]

If more than one assembly room, specify type of seats in each.

Although we discovered that at least 58 schools have more
than one assembly room (vide supra, p. 22), only 42 speecify
the type of seats in each. Of these 18 (42.9%) have movable
seats in both assembly rooms, and 20 (47.6%) have fixed seats
in one and movable in the other. In only one school do they
have fixed seats in both assembly rooms. [Table 81]

F. Any other features regarding facilities.
111 schools listed various facilities that they possess
and employ in their assemblies. Only the more important of

19

them will be discussed at this point. 45 schools (40,5%)

19) For full list see Appendix A, Table 82
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possess stereopticon machines and 41 (36.4%) have their own
moving picture machines. An organ is part of the equipment
of 41 schools also (36.4%). Phonographs are used in 45 assem-
blies (40.5%). 50 schools (45.0%) state that they possess
pianos, but must be assumed that pianos are possessed by many

more who neglected to 1ist it. In 12 schools (10.8%) radios
are used. [Table 82]

IV. METHODS AND MATERIALS

A. How far in advance is your program of assemblies
planned?

153 of the schools replied to the question. In(25.6%)
of them the assembly program is planned at the begimning of
the school year. 30.4% of the schools plan their programs
from month to month, and 38.17 plan them only a week in
advance. The remaining 5.9% employ other miscellaneous

methods .20 [Table 83)

B. Do you plan your assemblies around any central idea
or theme?

104 schools (62.7%) do not plan their assemblies in this
manner. 56 schools (33.7%) state that they do, and six (3.6%)

answer that they employ this method "occasionally®". [Table 84]

20) For exact distribution See Appendix A, Table 83.
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l. Do you ever have a series of assemblies around the same
theme?

In only 15 schools (9.0%) are regular series of assemblies
presented around a single theme. These 15 schools specify
15 different themes aroumnd which such series are based. =
Series on ceremonials or holidays are presented in 7 schools
and on peace in three schools. Among those series that occur
in one school each are "Jews in Many Lands®, ®"Our Community”,
"Leadership and Citizenship®, and local Jewish organizations

and charities. [Tables 85 and 86)

C. References used in the planning and preparation of
assembly programs.

72 schools (43.4%7) answer that they use various references,
books, ar;d printed or mimeographed mterials in pl.u;aing and
preparing their progeams. Of this number, 54 sped fy what
materials they use. 42 different references are cited, and
it is obviously impossible to comment upon all of them horo.zz
Only thoase that are used by a comparatively large percentage
of the schools are mentioned.

"Entertaining Programs for the Assembly® by A. E. Levinger
is used more extensively than any other materials; 29 (53.7%)
of the schools make use of it. Her volume "Jewish Festivals
in the Religious School® is used for program-planning in 17

21) For all of them, see Appendix A Table 85
22) The full list appears in Appendix A, Table 88
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schools (31.5%). ¥or this purpose the materials of the
Department of the Synmagogue and School Extension of the Union
of American Helrew Congregations are listed by 12 schools
((22.2%). But inasmuch as the two Levinger books are published
by this organization it is more than likely that these 12 refep-
to one or both of these volumes. Nine assemblies (16.7%) turn
for aid to the materials of the Chicago Board of Jewish

Education, and seven (13.0%) use the materials of the Associated
Talmud Torahs of Philadelphia. The Jewish Welfare Board
holiday bulletins and the magazine "Young Israel® are each

used by five schools (9.3%) in the planning of assemblies.

Four schools (7.4%) state that they rely upon their own mater-
ials. [Tables 87 and 88]

D. The procedure of turning the assembly over to a
different class each week. '

Fifty seven schools (34.3%) follow this system regularly,
and an additional 15 (9.0%) do so occasionally. 94 schools
(56.6%) do mot employ this method at all. [Table 89]

1. When does the class prepare its program?

68 of the 72 schools that turn the assembly over to
the classes answer this question. Of this number, in only
28 schools (41.2%) do the classes prepare their programs
entirely outside of class-time. In 28 other schools the

classes use both class time and outside time to prepare their
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assexdly work. In 12 schools (17.6%) this task is done entirely
while the class is in session. [Table 91]

2. Who supervises their preparation?

69 of the 72 schools under comsideration specify. In
64 of the schools (92.8%) this supervision is done by the
teachers, either alone or in collaboration with principal,
rabhi or some other per-on.z"‘ In 13 schools (18.8%) this
is the task of the primcipal or rabbi. Five schools (7.2%)
have a dramatic coach or a program director to take charge
of the preparation. In two schools (2.8%) this preparation
ie supervised by a committee on asssmblies. [Table 92]

E. Organization

l. Does your school have more than one assembly per Sunday?
S8ixty schools (36.1%) answer affirmatively, while
106 do not departmentalize their assembly activity. [Table 93)

2. Does each assembly meet weekly?
Only 18 schools (10.8%) reply that their assemblies are
not weekly occurrences. Although 59 do not answer the

question it is reasonably certain that this means “"yes*,

because in each of these cases they do not answer the next

queation, "How often®. Hence it is reasonably certain that

23) See Appendix A, Table 92
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in 89.2% of the schools the assemblies are held weekly.
[Table 94]

Of the eighteen who do not hold weekly assemblies, 5 do
not specify how often assemblies are conducted. Of the remain-
ing thirteen, six (46.2%) have them bi-weekly and 2 (15.4%)
only monthly. Three schools (23.,1%) follow the procedure of
having departmental assemblies some weeks and a joint asesembly
on the other Sundays. [Table 95]

r of blies C cted Week o

Of the 166 schools, 101 give specific information
regarding departmentalization of their assemblies. Of the
101 schools, 46 (45.5%) have only one assembly for the school.
In 37 schools (36.6%) there are two assemblies. 16 schools
(15.8%) show further departmentalization with three assemdlies,
and in 2 schools (2.0%) there are four assemblies. Thus the
101 schooles have 176 assemblies, or 1.7 assemblies per school.
[Table 96]

ngth emb.

These 176 assemblies show a wide disparity in their
duration, ranging from ten minutes at one extreme to an hour
and a half at the other. But most of them fall well in the
24) This and the following discussions are based on the

computations of the table on page 3 of the questiomnaire.
See Appendix A, Tables 96-99.
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middle between these extremes of practice. Seven assemblies
(4.0%) are an hour or longer in duration. 25 assemblies
(14.2%) last from thirty to forty-five minutes. The maja ity
of assemblies, 91 (51.7%),consume a half-hour each, and 49
(27.8%) take only from 15 to 30 minutes. [Table 97]

Place of the Assembl the Schedule

The most favored time during which to conduct the assem.
bly, according to the answers received, seems to be after the
classroom work has been campleted; 58 assemblies (33.0%) meet
af the end of the school session. 44 assemblies (25.0%) are
held between classes, and 43 (24.4%) meet before the classes
convene. For the remaining 31 assemblies (17.6%) mo answer
is given. [Table 98]

Of interest is the fact that this phase of assembly-plan-
ing is influenced not only by policy, but also by expedieney.
In schools that have severazl assembly-rooms the assemblies may
be held simultaneously, either at the beginning o the school
between classes or after classes; vwhile the schools with only
one room available for assemblies must either give up the idea
of departmental assemblies or else have each assembly at a

dif ferent time diring tkhe morning.

Worship Services in the Agggib;125

This question was included for two reasons: First, it

25) See Appendix A, table 99
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serves as an internmal check against the question regarding
worship services on page 2 of the questionnaire, and secondly,
it brings out the difference between schools that conduct
worship activities in assembly and the actual number of
asgsemblies in which this activity occurs. A comparison of
the two tables, and the two sets of figures reveals that while
nearly all of the schools have worship services (85.5%),
only 67.1% of the assemblies participate in worship. In other
words, a large number of schools that have worship in some
assemblies omit it in others.

In 92 (52.3%) of the 167 assemblies worship is carried
on regularly and in 26 more (14.8%) it is held occasionally.
In 37 assemblies (21.0%) there are no worship services, and
for the remaining 21 assemblies (11.9%) there is no answer.

[Table 99]
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CHAPTER II

TRENDS IN ASSEMBLY ACTIVITIRS OF SCHOOES OF DIFFERENT SIZES

The 166 schools have been divided into eight categories
for the purpose of re-examining the assemblies, this time to
see what the activities, facilities, and methods are in
schools of different sizes. In Chapter One the total pic-
ture was presented; now we shall examine the component parts,
in our effort to determine what trends exist and to see whether
these trends vary from small schools to large schools. For
purposes of camparison and contrast the groups have been
thrown together, in most cases as follows: A; B and C; D,E,
and F; and G and H. This division was chosen because these
groupings are of schools that reflect similar conditions,
and by this method the trends stand out most clearly. Other
groupings are used only vhen these purposes are better
achieved thereby. A grouping that is too fine vould obscure
the trends; therefore the combinations are made as stated
above.

In Group A have been placed those schools whose congre-
gations have no rabbis. These are all small schools, none
of them exceeding an enrollment of forty. Seventeen schools
are in this group.

Group B (32 schools) consists of schools with enrollments
of less than 50, and group C (29 schools) comprises those
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schools with enrollments of 50 to 100.

Groups D, E, and F comprise our third major grouping. The
15 schools of group D have enrollments ranging from 100 to 150.
The 26 in E each contain 150-250 pupils. The 24 schools in P
have enrollments of 250-350.

The two groups of largest schools are G and H. G contains

12 schools with enrollments of 350 to 450. H comsists of 9
schools, each of which have over 450 children.

Therefore in most of the chapter's diacussiqps ve will be
dealing with the folloving larger groups: (1) schools of
congregations without rabtbis (which in nearly every case present
a unique picture): (2) schools with enrollments of less than
100: (3) schools with enrollments of 100 to 350; (4) schools
with enrollments of over 350. As stated above, there will be
re-groupings in those few instances vhere a clearer view of the
trends varrant ®uch a nrocedure.

To summarize the groupings the following td le is

presented for reandv reference:

Group A Schools without rabbis 19 schools 19 schools
Group B . belov 50 32 .

61 schools
Group C . of 50-100 29 »
Group D " of 100-150 15 "
Group = » of 150-250 26 . 65 schools
Group F v of 250=350 24 "
Group G " of 250450 12 "

21 schools
Group H = of over 450 9

Total All schools 166 o 166 schools
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I GENZERAL INFORMATION

A. How many grades in your school?

t is largely on the basis of the ansvers to this item
that the above groupings were made, because the number of
grades in a school determines to a large degree not only
whether or not the assembly is departmentalized, but also
how maﬁy activities are conducted in the assemblies.

In group A the median number of grades is 3, and all but
one school have five grades or less. B and C combined (61
schools) have a median of 6 grades, 26 of the schools in this
group (42.6%) have fewer than six grades; 31 (50.8%) have
6 to 8 grade curricula; 4 (6.67%) of these 61 schools have
more than e ight grades.

An even more striking contrast is discernible in the 65
schools of groups D, ¥ and F. Only 14, or less than one-fourth,
of these schools have fever than nine grades, while ten
(15.4%) have a full curriculum of 12 grades or more. In this
group of schools, in which the median number of grades is 10,
there are 16 schools (24.6%) of ten grades and 15 (23.1%)
of eleven grades each.

Groups G and H, the 21 largest schools show even more
progression. Not one of the schools has less than nine grades,

and only 3 (14.3%) have less than eleven. Seven schools (33.3%)

have eleven grades, and eleven schools (52.4%) have curricula
of twelve or more grades. The median for this group is 12.

[Table 2]
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B. Do you have a High School Department

Very definite trends, indicating that there is a high
correlation between sl ze of school and the existence of a
High School department, are evident in the answers to this item.
Only 5 (26.3%) of the small schools in group A (having five
grades or less) have High School Departments. The schools of
B and C, with a six grade median, have High Schools in 25
(41.0%) of the 61 schools. An even greater difference is seen
in the 65 schools with enrollments of 100 to 3503 55 of them
(90.1%) have High Schools. Among the larger schools (G and H)
only one has no High School Department, while the other 20 -
(95.2%) have. [Table 3]

II ACTIVITIES
A. Instruction
l. Holiday Celebrations.

In the celebration of Rosh Hashonah the schools exhibit
no marked trends or differences in the numbers that observe it
in each group. There are some differences to be observed,
however, in the degree to which Yom Kippur plays a role in
the assemblies. In group A only 47.4% of thé schools observe
and in B and C only 50.8%mof the schools observe Yom Kippur

27) For figures on each group See Appendix A, Table 3
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in the assemblies; but in groups D, E, and F and groups
G and H, 70.5% and 76.2%, respectively, of the assemblies
observe Yom Kippur. [Table 4]

Kt this point it is well to state that in practically
every case there is a marked difference in the degree of
affirmative answers between Group A (the scho®ls of congre-
gations without rabbis) and the schools in the other groups.
Even in cases where no other trends of difference are evident,
they are definitely present in the comparison of group A with
the other groups. This is true of the degree of observance
of Sukkot; only 63.2% of the group A schools devote assembly
activity to it, while in all the other groups over 90%
celetrate it. [Table 4]

No assemblies in group A celetrate Shemini Atzereth;
but 21.2% of the assemblies of groups A and B do so. Inm
groupe D, *E, and F, and graaps G and H these figures
increase to 30.87 and 42.,9%, respectively. We shall see
that in the case of the other minor holidays also, there is
a steady increase in their obaérvances, from the smaller
schools to the larger. |

Simchas Torah occupies a place imlonly 10.5% of the
assemblies of group A. But in groups B and C 37.7% of the
assemblies calebrate this occasion. A combination of the
five remaining groups (the 86 largest schools) indicates that
in 59.3% of their assemblies Simchas Torah plays a part.
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As shown in Chapter 1, practically all of the school
assemblies celebrate Chanuchah and Purim, and there a.ro- no
trends worthy of mention in conmection with these days.

Although Passover also plays a role in nearly all the
school assemblies, it is noteworthy only 68.4% of the assem-
blies in Group A observe it. [Table 4]

There are very interest ng trends in regard to lag
B'Omer. Nome of the group A assemblies celebrates it, and
only 9.5% of the assemblies of G and H observe it; but it is
a feature of 20.,6% of the assemblies of groups B, C, D, B, and
[Table 4]

Chamisho Osor Bishvat is not celebrated by any assemblies
in group A. In the other groups there is only a slight
progression: B and C state that 16.4% of their assemblies
observe this holiday; in 20,0% D, E, And F's assemblies it is
celebrated; and G and H report that 23.8% of their assemblies
take notice of it.

The trend shown in the assembly observance of Shovuoth
is noteworthy. If we except group A ( in which 47.4% of the
assemblies celebrate Shovuoth), the trend is progressively
downvard. In B and C the figure is 90.2%, in D, E, and F it
drops to 76.9% and in G and H to 71.4%. [Table 4]

Let us turn to a consideration of the secular holidays.
With the .oxce ption of group A, in which no assemblies celebrate
it, Columbus Day is celebrated to an even degree (about 20%)

in the assemblies of the other groups. The same is generally
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true of the celebration in the assembly of Armistice Day,
Thanksgiving, Line® 1ln's birthday, and Washington's birihday;
in each of these, group A shows little participation, and the
assemblies of the other groups participate to a much greater
degree, although there are marked differences in the percen-

tages of those in each group celebrating these days by means

of assembly actlvity.za

Twenty.one other special days that are celebrated in
the assemblies of some schools are reported (vide supra, p.
16)2° Only 10.5% of the assemblies in group A observe any
of these days, and only 23.8% of the 21 largest schools
(groups G and H) celebrate such days in their assemblies. But
the middle groups of schools show a somewhat stronger trend
in this regards 31.1% of the schools of groups B and C, and
33.5% of those of D, B, and F list special days which are

occasions far special assembly celebrations. [Table 4)

2. Group-Instruction.
a) History

Again the primary contrast is between group A and the
others. Only 26.3% of the group A schools devote assembly time
to group-instruction in histery. Of the 147 schools that
comprise groups B to H, 49.8% do have such instruction in the
assemblies. It should also be noted that the 61 schools of
groups B and C present a considerably higher figure of history

28) For details and exact percentages for each holiday and
each group, see Appendix A, Table II A1l m, n, O.
29) Also see App. A, Table 4 part q.
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instruction in the assembly (57.3%) than do 86 schools with
larger eutolllunts.so There is one important trend discernidle
in regard o who gives this imstruction in the wvarious schools.
There is a steady progression from smaller to larger schools in
the matter of history instruction being given by dramatics groups
or classes. In group A no schools present history instruction

in the assembly in this fashion. In the schools of groups B and
Cy, 2.9% of the assemblies that have history instruction do present
it by means of dramatic groups or classes. In groups D, E and ¥
this is true of 7.1% of the assemblies; and 20.0% of these
assemblies of groups G and H that have history instruction employ
this method. Thus it is evident that as we appreach the larger
schools there is a steady rise in pupil-participation in history
instruction. [Tables 5 and 6]

b) Bible

What was said above regarding assembly instruction in history
is found to be generally true also in the case of Bible instruc-
tion. Only 31.6% of the assemblies in group A have such instruc-
tion, while 44.,2% of the 147 schools in groups B to H teach
Bible in the assemblies. The most important trend can be seen
in regard to who gives this instruction. In the smaller schools
the rebbi gives the Bible instruction in the assemblies to a
considerable degree; and in the larger schools he does s0 to a

mich lesser degree. In the schools of groups B and C the rabbi

30)See App. A. Table 5
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teaches Bible in 56.7% of the assemblies that have Bible
instruction. For the schools of groups D,E and F, this

figure is 34.6%; and for the schools of groups G and H it
is 33.3%. [Tables 7 and 8)

¢) Ceremonials.

We have seen that practically all the schools have
assembly activities im onme form or another in which ceremon-
ials are taught. Zvery onme of the 86 larger schools (groups
D-H) have ceremonial instruction, while in the 80rschools of
groupe A, B and C 91.2% have instructions in ceremomials in
their assemblies. But the percentages in all cases are so
high that this trend is unimportant. [Table 9]

In the actual performance of ceremonials in the assembly
the groups all participate to an even degree. But very definite
trends and progressions are evident when we examine the answers
of the groups of schools to the reguest to specify just what
ceremonials are performed. Let us first consider the Seder.

69 .2% i of the group A schools state that they enact the
Seder. In groups B and C 80.5% have an assembly Seder, and
this figure rises to 97.5% in the assemblies of groups D,E
and F. All 15 (100.,0%) of the schools in groups G and H
conduct a Seder.

Only 3 (23.1%) of the 13 schools in group A that perform
31) All these percentages are computed on the Dasis of those

who specify which ceremonials they perform. See App.
A, Ta%!o I;.
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ceremonials in the assembly perform the lighting of the Sabbath
lights. Of the other 106 schools that specify, 41.7% light the
Sabbath lights as one phase of ceremonial instruction in the
assembly. Much the same is true in respect to the Chamuksh
candles. 30.8 of the group A schools that perfomm ceremonials
in the assembly perfomm the lighting of the Chanuksh candles,
vhilke in the schools of groups B-H this figure rises to 40.6%.

In the ac‘tual performance of Sukkot ceremonials in the
assembly, such as building a sukkah or partaking of a meal in
one, there is a similar rise. 1In group A, 7.7% of the assem-
blies that perform ceremonials enact the ceremonials of Sukkot,
vhile 14.6% of the assemblies of groups B and C do so. But
in the combined groups D-H, 20% of the assemblies perfarming
ceremonials observe the Sukkot ceremomidls. In all schools,
however, the percentages are nmoticéably low.

None of the schools in group A perform the Kiddush service.
In the schools of groups B-F, 8.6% of the assemblies performing
ceremonials do present Kiddush services. This upward trend
increased in groups G and H, in which 26.,7% of these assemblies
"make Kiddush®. [Table 11)

The only contrast to be mde regar ding the teaching of
holiday songs is between group A and the other schools. Only
53.3% of the group A schools that teach ceremonials in tke
assembly teach holiday songs. In the assemblies of the other
schools (groups B-H), holiday songs are taught in 92.4% of
those that have ceremonial instruction. [Table 12]
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In the telling of stories with ceremonial content the

trends and contrasts are more regular. The schools of group

A report that in 46,77 of the assemblies in which ceremonials
are taught, stories with ceremonial contents are told. Exactly
50,0% of such assemblies in the schools of groups B and C
employ this method. 1In the case of the schools of groups D,

E, andF the rise is more marked; the percentage is 64.6. And
the largest schools (groups G and H) report that in 76.2% of

their assemblies with ceremonial content such stories are told.
[Table 13]

d. Current Events and happenings in the Jewish world.

In this item, as in so many others, only the A group of
schools shows a marked difference. Only 7 (36.9%) of these 19
small schools teach current events in the assembly, while 110
(74.8%) of the remaining 147 schools do include this subject
in their assembly activities.

In the teaching of current events in the assemblies the
teachere play an increasingly irportant and the rabbis or
principals a decreasingly important role as we go from the
smaller to the larger schools. In 21.5% of the assemblies
of groups A, B, and C in which current events are taught it is
done by the teacher. In the schools of groups D, E, and P,
31.,9% of these assemblies learn this subject from the teacher;
and the figure for the schools in groups G and H is 40.0%.

The rabbi teaches the subject in the assemblies of 50.0% of
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the schools in groups B and C that include this subject among
assembly activities. 1In the schools of groups D-H the rabbi

performs this task in only 32.3% of such assemblies. [Tables
15 and 16]

2. Mueic

Practically all those schools that do not employ the
assembly for group-instruction in music are in group A. Only
57.9% of these schools teach music in the assembly. Of the
remaining 147 schools, 98.0% use the assembly for this type of
instruction. [Table 17]

Some interesting information is deducible from the figures
concerning the wvarious people who play the music for this
activity.32 Of'the group A schools vwhose assemblies have
instruction in music, 42.9%Z of those who specify inform us
that a pupil plays the music. In all the other groups of
schools only 14,9% delegate this task to a pupil. There is
a descending trend 2l1so in regard to outside volunteers vho
play the music for assembly instruction. In the group A
schools, 42.9% of those who answer designate volunteers as
their assembly pianistes in the schools of groups B and C
thie is true of only 9.3% of those vho specifys and in the
larger schools (groups D-H),this figure shrinks to 2,57

32) See App. A Table 18. Percentages are computed after the
"Ungpecified" number in Col. 1 is subtracted.
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Conversely, there is a very decid@d upvard trend from the
smaller to the larger schools when we inquire how many in
each category have for their assembly instruction in musiec
a special pianist, organist, or music teacher. ¥None of the
assemblies of the group A schools employ such a person, and
only 9.3% of those in groups B and C have a special pianist
or muisic teacher. But 42.5%7 of the schools in groups D-H
informm us that the playing is done by someone employed for
this purpose. [Table 18)

Fearly all of the schools that have music in the assembly
have music for worship services (922.9%). ¥No significant trends
vere shorn by the schools of different sizes. [Table 19]

An entirely different picture, however, is presented vhen
we examine the answers to the question as to whether folk
music is taught in the assembly. Here there is a definite
progression from the smaller to the la ger schools. Only 9,1%
of the schools in group A vhose assemblies teach music have
any folk music. In the schools of groups B and C the figure
jumps to 22.,8%. In the larger schools--those of groups D to H-=-
folk music is taught in 36.5% of the assemblies in which music
is used. [Table 20]

A brief comparison hy groups between the use of worship
music and folk music ie interesting. In the assemblies of
group A schools the ratic of those who use worship music to
those who use folk music is eleven to ome. In the assembly of
the schools of groups B and C it is nearly four to one. The
ratio is less than three to one in the schools of groups D-H.
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3. Entertainment, Dramatics, etc.

a. Formal presentation of plays.

The only variation here is in the schools of group A.

Only 63.2% of them present plays in the assembly. 94.6% of
the remaining 147 schools devote assemblies to the presentation
of plays. [Table 22]

In discussing the frequency with which the plays are
presented, it was mggested in Chapter I that those who answered
"1-3 times a year" and "Holidays" or "Festivals® meant one
and the same thing. Certainly those vho gave the latter
desigmtion implied that they give plays more often than
annually. Therefore we are safe in combining the two columns
of answornaafor the purpose of determining generally how often
the various groups of schools present plays in the assembly.

For those schools that present plays in the assembly one
to three times ammually, or in connection with holidays, the
trend is downvard from the smaller to the lar ger schools. Of
those who specify how frequently the plays are presented, 74.2%
of the schools in groups A, B andC present them one to three
times amually; 53.2%Z of the schools in groups D, E and F give
plays in the a-aanbi'y to this same degree of frequency; and
only 45.% of the schools in groups G and H present them omece
to thrice per year.

33) See App. A table 23
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But when we examine the figures for those who present
plays more frequently we behold a different picture. Only 1
(1.6%) of the schools in groups &, B, and C gives plays in
the assembly four to six tires annually, whereas this fre-
quency is specified by 27.4% of the schools in groups D, B
and F, and by 25.0% of the schools in groups G and H.

The trend is likewise upward in those few cases where
plays are given even more frequently. Only 1.6% of the schools
in groups A, B, and C have assembly plays monthly or more
often. But in groups D, E, and F, 6.5% of the schools state
that they present plays in the assembly at intervals of more
than a month, and 10.0% of the schools in group G and H reply
similarly. From this discussion it is evident that there is
a high correlation between the size of the school and the
frequency wi th which it presents plays in the assembly. [Tadble 23].

In 16.2% of the schooles of groups A, B and C, that give
plays these plays are presented without costuming. In the
schools of groups D, E and F only l1.6% of them do not costume
their plays; and of the 20 schools of groups @ and H presenting
plays not one lacks costuming for them. [Table 24]

In regard to whether parents or outsiders are invited to
the plays in the assemblies, there are no trends or contrasts
between the schools of different sizes. The lowest affirmative
figure for any group's answer to this item is 88.,9%. [Table 25]

There is a definite upward progression from the smaller
to the larger schools regarding those who allow the play to
be presented by a desigrated claas.34 Only 33.3% of the

34) The percentages pertaining to this item total more than 100%
for each group because of a very large number of duplications;
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schools in group A who answer the question declare that they
witness plays produced by a designated class., But in the
schools of groups B and C, 46,27 of those who specify state
that they use this method. In the assemblies of groups D,E
and F this figure increases to 69.8%, and in groups G and H
to 85.0%«

Very marked trends are evident also in respect to those
schools which have dramatic clubs that present plays in the
assembly. No schools in group A have dramatic clubs that
do this. 9.6% of the schools in groups B and C do have pla&a
in the assembly presented by dramatic clubs. Of the schools
in groups D, E and F, 22.2% have dramatic clubs that act
before the assembly. For the schools of groups G and H the
figure rises to 35.0%. [Table 26]

It is very interesting to observe that while in the
schools of groups A, B, and C the percentage of those who
select the casts for their plays by tryouts is nearly double
the percentage of those who have their plays presented by
designated classes, in the larger schools (groups D-H) these
two methods are used to an almost exactly even degroo.'5

In all groups the teachers coach the plays to an even
degree, and no trends are evidcnte6 But much less coaching
34) con't.) many of the schools employ 2 or 3 methods. See App-.A,
35 See App. A, Table 26 Table IIA 3a

36 There is much duplication in the figures of this item also.
See App. A, Table 27
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by the rabbi or principal is done in the larger schools than
in the smaller. In groups A, B and C, 31.7% of those who
specify inform us that the rabdi or principal acts as coach;
but this task ies performed by the rabbi or principal in only
4,87 of the schools of groups D-H.

The role played by dramatics teachers in the coaching of
plays for the assemblies becomes increasingly important as
the schools inc;eane in size. ¥o schools in group A employ
dramatics coaches for their plays. In the schools of groups
B and C, 9.4% of those specifying inform us that the plays
are coached by special teachers of dramatics. But for the
larger schools (groups D-H) this figure rises to 33.7%; over
one-third of theschools in these five groups have special
teachers for dramatics who prepare the plays for presentation

in the assembly. [Table 27]

b. Telling of stories.

It is in the larger schools that the telling of stories
plays a major role. Only 52.&% of 19 schools in group A have
stories told in their assemblies. But 90 (71.4%) of the 127
echools in groups B to F employ this activity. And of the 21
largest schools (groups G and H), 19 (90.5%) make the telling
of stories a part of their assemblies. [Table 28]

Regarding the frequency with which they are told, no
‘marked trends can be detected. As stated in Chapter I, 50%
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of the assemblies that have story-telling hear them weekly or
bi-weekly. The only trend concealed in this fact is that in
group A schools 87.57 of the assemblies hear stories told that
frequently, while in the other groups the figures cluster about
the 50.0% mark. [Table 29]

The stories are told by the teachers in each group to about
an even degree, and there are no contrasts. The same is
generally true regarding the telling of stories by the rabbi or
principal. But in the case of pupil-participation in story-
telling there are some minor trends. It is the middle group
of schools that allow the pupils to tell stories in the assem-
blies much more than the smallest-and the largest schools. 1In
group A schools, only 16.7% of those that have stories in their
essemblies permit a pupil to tell them, and in the schools of
groups G and H only 12,5 permit this phase of pupil-participa-
tion. But in the small schools of groups B and C and the
moderate sized schools of groups D-F the assemblies that permit
of pupil-participation in the telling of stories is number
20.5% and 27.3% respectively. [Table 30]

c. Simple dramatization of stories from class-work.

Only 5.3% of the schools of group A include this activity
in their programs of assembly work. But in 62.3% of the schools
of groups A and B, dramatizations from class-work are presented
before the assembly. 75.4% of the schools in groups B, E,and

F witness such dramatizations in their assemblies:; and of the
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21 schools in groups G and H, 81.0% have this activity. Thus
there is a definite progressive trend in this respect from the
small to the large schools. [Table 31)

d. Moving pictures.

Tven more distinct contrasts are revealed in the matter of
the exhibition of motion pictures in the assemblies. None of
the schools of group A employ this method of assembly enter-
tainment, and only 13.1% of the other small schools (groups
B and C) shov motion pictures. But with regard to the larger
schools another picture presents itself. 48.,8% of the schools
comprising groups D to H make use of motion pictures in the
assembly. [Table 32]

There are only slight trends regarding the frequency
with which motion pictures are shown in schools of varying
sizes. In groups B and C the number of schools that use
them two to five times anmnually is double the number that
shov them weekly to monthly (23.67 and 14.3%, respectively,
of the total number in the group). In the schools camprising
groups D, E and F 28,.1% of those that have moving pictures
show them two to five times a year and only 18.87 exhibit
them weekly to monthly. But in the largest schools (groups
G to H) 42.9% of those that use motion pictures make them a
veekly to monthly assembly feature, and 28.1% show them two

a7
to five timew during the school year.

37) For other data see App. A, Tadble 33
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As we learned in Chapter I of our study, most of the
schools that employ the use of the motion picture for assembly
purposes show Biblical pictures. This is increasingly true
of the larger schools. While only 62.5% of the schools in groups
B and C that show movies use Biblical pictures, 75.8% of those
in groups D, E and F and 77.8% of those in groups G and H do
80.

But there is also an increase of similar nature in respect
to the showing of comedies on the screen. 37.5% of those who
show movies in the assemblies of groups B and C exhibit
comedies, while 47.6% of those in groupe D to H exhibit this
type of picture. Yo other noteworthy trends are present.

[Table 44]

e. Stereopticon or lantern slides.

None of the schools in group A show slides in their
assemblies. Of the 61 schools of groups B and C 24.6%
make the showing of slides an assembdy activity. For the
schools of groups D, E, and F this figure rises to 47.7%;
and 52.4% of the schools in groups ¢ and H show slides in
their assemblies. The contrasts between the first three of
these categories is very sharp, while within the larger
schools which comprise groups D to H the differences are
slight. [Table 45]
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4. VWorship services.
The schools of group A present a contrast to the other
schools in regard to the number that conduct woxuhip services
in the assembly. 73.7% of the schools in this category
devote a portion of the assembly to worship, while 90.2%
of the schools of groups B and C and 83.7% of those in groups
D to H conduct worship services in the assembly. [Table 47]

a. Where are the services held?

There is a very marked downward trend from smaller to
larger schools in the number who hold these worship services
in the temple proper. Deducting those schools who fail to
specify, we discover that in group A 78.6% of the schools
that hold worship services in the assembly conduct them in
the temple auditorium. In the schools of groups B and C this
figure falls off sharply to 37.7%. Only 18.2% of the schools
in groups D to H hold their worship service in the temple
proper. [Table 48]

Corresponding to this downward trend, there is an upward
trend from the smaller to larger schools in regard to the
number that hold their services in an assembly room or hall.
This, as well as the downward trend, is explained by the fact
that a considerable number of the smaller schools have no
assembly halls, as we shall soon see. In group A, only 14,3%

of the schools that include worship in the assembly conduct
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their services in an assembly hall. This figure rises to 41.5%
in the schools of groups B and C; while in the schools of
groups D to H 57.6% meet for worship in the assembly ha.].l...z'B

b. Do you employ music in them?

In group A only 80,07 of the schools that have assembly
vorship services employ music in commection with them, while
in groups B-C, D,E,F, and G-N over 94% of the schools w th
such services have music in them. [Table 49]

42.,7% of the schools that do have music with their worship
services (excepting those who do not specify) state that they
use the music of the Union Hymnal. When we examine this by
groups of schools we discover that it is the smallest and
largest schools that use the Union Hymnal the least. Only
22.2% of those in group A that specify what kind of music they
use give the Union Hymnal as their answer, and for the schools
of groups G and H the figure is still lower--15.4%. On the
other hand, 51.2% of the schools in groups B and C and 46.7%
of those in groups D,E, and F using worship-music sing the
music of the Union Hymnal. [Table 50]

c. Are services a regular feature of your assemblies?

In this instance wve find a slight downward progression
from the smaller to the larger schools; the vast majority of
38) These figures are computed after deducting those who do not

specify where their assembly vorship services are held.
See App. A, Table 48.
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schools have services in their assemblies bdut the larger the
schools, the fewer of them make services a regular feature.
In group A, 93.3% of the schools that hold worship services
state that they constitute a regular feature of the assembly.
But in the schools of groups B and C 85.2% of those who have
services clair that they hold them regularly. Pinally, in
the schools of groups D to H only 72.2% answer the question
affirmatively. [Table 51]

d. Do you use the Union Hymmal Children's Services?

These services are used much more extensively in the
small schools than in the large schools. Of the schools in
groups A, B and C, 86.8% of those that conduct services in the
assembly use the children's services in the Union Hymnal. In
the schools of groups D,E, and P 75.9% of those that have
assembly worship use these services. Of the schools in groups
G and H that hold assembly services, only 50.% use those found
in the Union Hymnal. [Table 52]

As would be expected, the smaller schools do not vary the
service for different age-groups, vhile the largest schools do
to quite a degree. ¥No schools in group A have separate services
for children of disparate ages. In groups B and C only 7.3%
of the schools vary the services for different age-groups. But

of those schools in groups D,% and F that hold worship services,
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24,1 employ variations to meet the age-levels of the children.
In the largest schools (groups G and H) the figure is very
significant; 72.2% of these schools with assembly worship
vary their services for children of different ages. [Table 54)
There is a similar upward progression in the matter of
using different services from week to week. In group A only
33.3% of the schools answer that they use several services
for the sake of variation. in groups B and C 60,07 of the
schools vary their services from week to week. For the schools
of groups D, E, and P this figure rises to 81.5%. And 83.3%
of the schools in groups G and H avoid using the same service
every week. [Table 56]
¥ost of these variations consist of rotating the childfen'l
gervices of the Union Hymnal or of the Moses Hymnal. The only
contrast is presented by the schools of the A group. Only
33.2% of the schools in this group that vary their vorship
services use this metﬁdd, vhereas 77.9% of the other schools
that vary their services do so by folloring this 1:u1:'ocetlure.:59

[Table 57]

e. If a service is not part of the assembly, do you have a
children's service independent of the school session?
The answers of the different groups of schools to this

quest ion reveal that the smaller the schools, the less liYeli-

39) For further variations see Appe. A, Table 57
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hood there is that they have worship services for children
independently of the school session. The trends are clearly
defined. Of the four schools im group A that have no worship
gservices in the assembly, not one has a special children's
gervice. Only 2 (33.3%) of the 6 schools in groups B and C
that avoid worship in the assembly have separate children's
services. This forms a sharp contrast with groups D,E,and F,
in which 6 (54.5%) of the 11 schools without assembly wors ip
do provide other regular occasions for children's services.
In groups G and H there are only three schools to whom this
question applies; but all three (100,0%) state that they have
children's worship services independent of the school session.

[Table 58]

f. Is a "sermonette” a feature of the assembly?

Although all of the schools use the sermonette quite
extens ively, there are substantial differences between the
groups, the larger schools using them to a much greater degree.
45.0% of the schools in groups A and B state that they use the
sermonette in their assemblies. In groups C and D 66.0% of
the schools have the sermonette as an assembly feature. For
the schools of groups E and F the figure rises to 70.0%. But
it reaches 81.0% for the schools of groups G and H. [Table 59]

Regarding the number of schools in whose assemblies the
sermonette is a weekly occurrence there is a slight

progressive trend. In group A, only 33.3% of the schools that
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have sermonettes in the assembly have them weekly. In groups
B to F, 39.2% of these schools hear weekly sermonettes in their
assemblies. Over half of the schools in groups G and H (53.3%)
that have sermonettés in the assembly have them every week.
The progression is more marked in the case of those schools
in whose assemblies the sermonette is a monthly occurrence.
Yo schools in group A have sermonettes in the aseembly at
monthly intervals. In groups B and C only 2.9% of the schools
that have sermonettés have them once a month. 20.0% of the
schools in groups D, E, and F that have sermonettes in thé
assembly make them a monthly occurrence. In groups G and H
26.7% of the schools with sermonettes hear them once a month.
[Table 60]
There is only one slight trend to be noted regarding
the people who give the sermonettes in the assemblies. 1In
group A the teachers give the sermonette in 66.,7% of the
schools that specify vho gives the sermonette; in all the
other schools the teacher plays a comparatively minor role
in this respect, giving the sermonette in only 31.0%Z of the
schools that answer.
It should be remembered that Group A contains those schools
vhich have no rabbi; the teacher must therefore take over

this aspect of the work. [Table 61]

€. Are birthday blessings by rabbi or superintendent a feature

of your assembly?
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15.8% of the schools in group A answer affirmatively.
There is a decided increase in the schools of groups B to F
in which 45,27 state that birthday blessings are given. The schools
of groups G and H answer that 57.1% of them include this as
a feature of their assemblies. [Table 62]

5. Exhibition of classroom handwork or projects.

None of the schools carry on this activity in the assembly
to any great degree. In group A only 15.,8% of the schools
use their assemblies for this purpose. Of interest is the
fact that this assembly activity plays a greater role in the
schools of groups B and C (44.3%) than in the larger schools
comprising groups D,E,and F (29.2%) and groups G and H (38.1%).
[Table 63]

6. Outsiders to address the assembly.

The progressive trend from the smaller to the larger
schools is markedly evident in this phase of assembly programs.
Only 26.3% of the schools in group A have people not connected
with the school address the assembly. In groups B and C, 42.6%
of the schools devote assembly time to this activity. 56.9%
of the schools of groups D, E, and F hear outsiders in their
assembliesy and in groups G and H 85.,7% of the schools give
their pupils opportunities to hear outsiders in the assembly.
[Table 64]
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40
B. Administrative Annmouncements

The only trend that is of importance in respect to
administrative announcements is theifact that in group A only
31.,6% of the schools make them a part of the assembly, while
83,7% of the other schools include such announcements in theté
assemblies. [Tables 68 and 69]

c. Student Organizat ion

1. Do you use your assembly for student organization meetings?

Here, too, the sole contrast lies between the schools of
group A and those of the other groups, in which the distribu-
tion of affirmative replies is about evem. In group A, only
10,57 use the assembly for meetings of student organizations;
but 26.5% of the other schools devote assemblies to this
purpose. _ [Table 70]

Of the various student organizations that take over the
assemblies only the Stud-nt Council is numerically significant
and shows def-inite trends. 42 #n group A, no schools devote
assemblies to the Student Council. But in groups B to F
the Student Council Hoes conduct assemblies in 55.2% of the
schools that allow organizations to take over some of the
assemblies. In the schools of groups G and H this figure rises
to 66.7%. [Table 71)
40)¥o important trends are evident in the specifications of

these announcements. TYor exact figures on them, see App.A,Table 68.
41)For other organizations see App. A Table 71.
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D. ¥Miscellaneous Activities

1. Specify any assembly activity not stated above.

These activities are too numerous to merit specific mention,
and in most cases each is mentioned by only one school, and
there are no trenda.42 There is a contrast hovever in the total
number of miscellaneous activities that each of the groups of
schools lists. Only 1 (5.3%) of the 19 schools in group A lists
such activities. Of the 61 schools in groups B and C, 10
(16.4%) have assemblies devoted to wvarious special activities.
20 (30.8%) of the 65 schools in groups D, E, and F, mention
various activities not listed in the questionnaire. And of
the 21 schools in groups G and H, 9 (42.9%) give instances of
miscellaneous assembly activities. [Table 73]

III FACILITIES FOR ASSENBLIES

A. Do you have an auditorium?

The affirmative answers to this question show a very definite
trend of upward progression from small to large schools. In
group A none of the schools have a school auditoriur for their
assemblies. But in groups B and C an auditorium is available
in 63.9% of the schools. TFor the schools of groups D, E, and
F the figure rises to 89.2%, and in groups G and H every one
(100.0§) of the 21 schools has a school auditorium. [Table 74]

42) TFor the complete list see App. A, Table 73
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1. If not, where are your assemblies held?

In most of these cases the aasempliea are held in the
temple proper, and in several schools the vestry room is used
for this purpose. But there are no noteworthy trends between

the schools of varying sizes. [Table 75]

B. How many assembly rooms do you have available?

Very marked contrasts are evident in the number of schools
in the various groups, vith referem e to those that have one
room and those that have two rooms available for assemblies.
There is a descending progression from smaller to larger
schools in the case of those with one room available, and
an ascending progression from smaller to larger schools in the
case of those with tvo assembly roonu.43 69.8% of the schools
in groups A, B, and C have one assembly room, and only 24.5%
have two. 46.2% of the schools in groups D, E and F have one
assembly room, and re arly as many (42.3%) have two. And in
the case of the schools in groups G and H, only 6.3% are
lirited to one assembly room, while 75.0% have two rooms for
assemblies. In respect to the eleven schools that have
three or more rooms available for assembly activity there are

no significant trends. [Table 76]

C. Is your assembly space also used for classroom space?
The schools show a definite downward progression from the
43) The percentages in this paragraph were computed after

deducting those schools that failed to specify the number of
assembly rooms they hsve. See App. A, Table 76.
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smaller to the larger schools in regard to the number that

use their assembly rooms also as classrooms. In groups A, B,
and C, 52,5% of the schools follow this procedure. But for

the schools of groups D, E and F this figure drops to 32,.3%.
Only 1 (4.8%) of the 21 schools in groups G and H use assembly

spage for classroom purposes. [Table 77]

D. Do you have a stage?

The answers to this item reveal significant trends of
differences. Only 10.5% of the schools in group A have a
stage. In groups B and C, 72.1% of the schools state that they
have a stage. There is a sharp rise in groups D, E, and F; the
figure for the schools in these groups is 92.3%. Every school
(100.6%) in groups G and H signifies that it has a stage.
[Table 78]

l. If so, describe it as to size and equipment for dramatics.

The many and greatly varying answers to this item were
placed into nine categories, only a few of which reveal
important trends between the schools of different sizes. 1In
groups B and C, 30.% of the schools that describe their dramatic
facillties have stages that are small and poorly equipped. For
the schools of groups D, E, and F this figure drops to 11.1%;
and only 1 (6.3%) of the schools in groups G and H that have
stages has a small, poorly equipped stage.

There is an important upward trend of progression from
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smaller to larger schools in respect to those that have large
stages with,suitable equipment for druatica.“ There are no
schools in group A that have such a stage. But in groups B
and C, 25.0% of the school assembly halls are so equipped.

For the schools of groups D, E, and F the figure rises sharply
to 57.4%; and in groupe G and H, 81.3% of the schools who
specify inform us that their stages are large and adequately
equipped for dramatic presentations. Regarding the other

categories of stages there are no trends. [fable 79]

E. Check the kind of seats in your assembly room.
The only contrast in this respect is between group A and
the others. Whereas 78.2% of the schools in groups B to H
state that they have movable seats, only 36.8% in group A have
this type of seats. [Table 80]

F. State any other features regarding facilities.

Only with those facilities that show definite trends in
the schools of different sizes shall we concern ourselves. In
regard to the organ, phonograph, and piano there are no trends.

But theme are contrasts between the groups of schools
regarding the stereopticon machine. No schools in group A possess
a stereopticon. But in groups B and C, 25.0%7 of the schools
specifying answer that they do ude stereopticon machines. 1In
the schools of groups D, B, and F this figure rises to 42.9%,
44) TFor these figures the columns in Table 79 headed "large,
vell equipped® and "Large, fair equipment® have been combined.

The percents, of course, were computed after subfracting the
"Unspecified".
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and in those of groups G and H to 55.6%. [Table 82]

The trends of progression are even more marked in regard
to the moving picture machine. No schools in group A have
this facility. In groups B and C, 11.1% of the schools that
specify inform us that tlke y have moving picture machines. For
the schools of groups D to H this figure rises to 55.27%.

u There is also & progressive trend in respect to those
who have radios. But it is too slight to merit comment.
(Table 82] -

1V  METHODS AND MATERIALS

A. How far in advance is your program of assemblies planned?
Trends of extreme significance are revealed by the answers
to this item. There is a definite upward progression from
smaller to larger schools among those who state that they
plan their assembly programs at the beginning of the year; and
there is a corresponding dovnward trend from small to large
schools among those who answer that their programs are planned
from week to week. In group A, only 9.1% of the schools that
cpecify plan their assemblies at the beginning of the year, and
62.6% of them plan from week to week. In groups B and C, 17.2%
of those answering make their assembly plans by the year, and
53.45. of them operate on = week-to-week plan. In the schools
of gcroups D, %, and F the tvo figures are nearly evens; 32.3%

of the schools plan at the start of the year, vhile 23.87 plan
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from week to week. But in groups G and 4, 57.,9% of the
schools answering testify that their =assemblies are pl=anned

at the beginmning of the year, while only 3l.6 proceed on plans
45
made from week to week. [Table 83]

B. Do you plan your assemblies around any central idea or theme?
There is a rather definite trend in the replies to this
item. In group A, 89.57 of the schools do not plan their
assemblies around central themes. Bui in groups B to F the
figure is lower; in these schools, 50.37% do not plan their
sssemblies in this manner. 1In groups G and H, 52.4% neglect
46

to centralize each assembly around some idea or theme.

[Table 84]

C. Do you use any references, books, printed or mimeographed
materials in the planning and preparation of your assembly
programs?

A progressively upward trend is discernible in the various
groups of schools with regard to this item. In groups A, B,
and C, 37.5% of the schools answer affirmatively. 1In groups
D, %, and F, 46.2% of the schools state that they use materials
for this purpose. For the schools of groups G and H the
figure rises to 57.1%. [Table 87]

l. If so, please list what materials you use.

45) See the table for other details.

46) An examination of Table 84 reveals why the negative aspect

of the item is discussed, the positive answer has two columms

with different headings. Therefore the negative is more accurate.
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In answer to this question there are so many materials
that are listed only a few times each that it is obviously
impossible-to find in them any significant trends. FHowever,
in a few instances contrasts can be detected to some degree.

"Entertaining Programs for the Assembly” by A.%. Levinger
is the reference most frequently used in the s® ools. Yone
of the schools in group A use it. But in groups B to ¥ 53.5%
of the schoois that refer to materials on assemblies make use
of this volume in planning their assemblies, And in groups G
zand H 85,77 of the schools refer to this book. [Table 88)

The extent to vhich the schools use ¥re. lLevinger's other
book, "Jevish Festivals in the Neligious School“, also chows
decided contrasts between the groups. Yo schools in group A
mzke use of it. Rut in zroups B %o F, 30.2% of the schools
that use reference meterials use this volume for assembly-
Slanning. In groups 3 and ¥, 57,17 of the schools refer to
tris helpful volume, MTable 887

Of interest is the information that none of the smallest
or the larzest schools (groups A, G, and H) use the materials
of the Chieago Bureau of Jewish Rducation. But these materials
are nsed by some of the middle-sized schools. In groups B and
2, 150% of the schools that specify state that they use
these materialss and for the schools in groups D, %, and F
this fifurs is 26.1%¢ But these trends are not of great
significance. [Table 88]

In regard to the holiday bulletins of the Jewish Welfare
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Board the same fact is true; with the exception of group A, only
the smaller and the middle-sized schools make use of them. All
who use thém are in groups B to E; 12.5% of the schools in these
szroups use this material. [Table 88]

The same is generally true of the assembly materials
published by the Associated Talmud Torahs of Philadelphia.
0f the seven schools that use them, six are in groups C to E.
[Table 88]

Generally it may be said that the larger schools do not

use these important materials in the planning of their

assemblies.

47
E. Organization

l. Does your school have more than one assembly per Sunday?
There is a very marked upward progression from small to
large schools in the answers to this item, indicating that the
degree of departmentalization of assemblies is in direct
proportion to the size of the schools. No schools in group
A have more than one assembly, and only 9.3% of those in groups
B and C departmentalize the assembly. 3But in groups D, E, and
F, 58.5% of the schools have two or more assemblies per Sunday;
and in groups G and H 76.2% of the schools have more than one
assembly. [Table 93]

47) There are no trends discernible in 1V D, therefore it is
omitted in this chapter.
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o, Does each assembly meet weekly?

There are very few schools in which the assemblies are
not weekly occurrences. But among these few there is a slight
trend worthy of mention. ¥No schools in group A report that their
assemblies do not meet weekly, and in groups B and C only 6.6%
answer the item negatively. 1In groups D to H 16,3% of the .

schools state that their assemblies do not meet weekly.
[Table 94]

3. Length of Assemblies.

Our answers to this question are on the basis of the
number of assemblies rather than the number of schools.
Most assemblies (51.7%) meet for a2 half-hour session. In
groups A, B, and C, 35.,0% of the assemblies are of this
durationy for the assemblies of groups D, E, and F, this
figure rises 52.2%. And in groups G and H the assemblies
last a half hour in 70.,7% of the cases.

With reference to assemblies of 30 to 45 minutes in
duration there is a contrast between group A and the others.
Group A has no assemblies of this duration. But in groups
B to H 18.3% of the assemblies last from a half hour to
forty five minutes.

A marked downward trend from small to large schools is
evident in regard to assemblies that last less than a half
hour. In groups A, B, and C 47.5% of the assemblies are in

48) See Table 97 for clarification.
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this category. In groups D, E, and F, 27.2% of the assemblies
are less than a half hour in duration. Only 14.6% of the

assemblies in groups G and H are less than a half hour in
length. [Table 97]

Worship Services im the Assembly

There are no progressive trends in this item. It is
interesting to note, however, that while no schools in group
A answer this item megatively and only'14.6% of the assemblies
in groups G and H state that they have no worship services,
24,2% of the assemblies in the middle groups of schools
(groups B to F ) do not have worship services. [ Table 99]

From this chapter on trends we turn our attention to
an attempt to interpret and evaluate the practices and
procedures in our religious school assemblies, as brought

to light by the questionnaire.



CHAPTER III

INTERPRETATIONS AND EVALUATIONS

.
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Chapter IIX
INTERPRETATIONS AND EVALUATIONS

The first part of our task is completed. 1In Chapters
one and two we have answered in considerabdble detail the
question "What is being dme in the assemblies of our religious
schools?® There remains the second task, a task which is even
more important and which must de done on the basis of what we
have learned from the questionmaires. In this chapter the
writer shall attempt to answer the qhution "Wherein do our
schools fail to exploit to their fullest extent the possibilities
of the assembly, and how can they create of the assembly a true
instrument of education?*

The problem that immed iately arises is : What are the
full possibilities of the assembly? It would be unwise, how-
ever, first to set up a concept of the perfect assembly and
then see what procedures are necessary in order to attain that
Utopian goal. The differences of opportunity between small
schools and large schools, with their widely disparate facilities
and their varying degrees of quality in teaching staffs, rendem
such a method not only impractical but unjust. Obviously, what
is a splendid program of assemblies for the small town school
with fifty pupils is not a splendid program for the large city
school with an enrollment of several hundred. Therefore we shall
employ an inductive method procedure, working from the facts,
and the evaluations of them, to a synthesis of a program. It
is in the next and concluding chapter that the writer will
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attempt to formulate a philosophy of assembly activity. At
present let us turn our attention to the facts that have been

discovered.

I. GENERAL INFORMAT ION

B. Do you have a High School Department?

It is lamentable that less than two thirds (63.3%) of
our schools have High School Departments. There is no reason
vhy a full ten or twelve year curriculum cannot be instituted
in every school. A very small enrollment is mo excuse;
surely there are some children in the commnity of high school
agel What usually happens is that after confirmation (usually
at the age of tﬁirtoen in these small schools) the children
drift away from the school. The fault for this lies with the
school, which has failed to provide a full curriculum which
would retain both the child's interest and the child himself.

The writer is of the fimm opinion that fruitful
experiences in the school assembly, where a healthy balance
between the learning factor and the entertainment factor is
achieved and in which the principle of pupil-participation
is enlarged, would do much to help stimulate interest on the
part of the pre-confirmation children sufficient to impel them
to remain in the religious school throughout their high school
years. The assembly is no panacea for the chaotic conditions
existing in so many of our religious schools; but the writer
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does believe that good assembly activity which presents
opportunities for the child to express himself in purposive
activities within the microcosm of his own group can unquest-

ionably raise the general tone and morale of the Reform
religious school.

II Activities

A. E.tﬂct 102

This word "instruction® was used in the questiomnaire
with something definite in mind. Obviously, the primary
purpose which our religious schools recognisze is instructiong
but it is feared that mamy of them forget to apply this fact
to the assemblies, and it becomes either a boresome waste of
time, being retained only because '1} has always been done",
or an entertaimment in the same sense that the moving picture
house provides entertaimment. |

Let it be emphatically understood at this point that
anything that has no educative values, that fails to further
some phase of the child's religious ¢ducation, has a doubtful
place as a feature of the assembly.

This does not mean that the program must be bare of
entertainment or amusement. These and instruction are far
from being mutually exclusive. Given the proper methods of
Planning and conducting the assembly, it can be made an
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institution mot only for amusement, but also for imstruction
and even inspiration.“ What these methods and modes of
procedure are will become apparent as we discuss what our

schools are doing inm regard to the various activities of the
agsembly.

1. Holiday celebrations.
How applicable the above statement is to the celebration
of holidays is made clear by this quotation:

"We are maintaining that educational values
mst predominate in our observance of special
days--for those who are the andience as well as
for those who participate in the program. Ve
mean by this that the special day must dring them
something by way of enrichment for their religious
lives--some new insight, some desirable emotional
stirring, some sublire moment of imspiration or
worship. This need not make the special day
program less entertaining. The greater the
pleasure, the more effective the educational
value will be, other things being equal. But
the pleasure must come from satisfaction of the
higher impulses rather than from a mere pleasant
passing away of time. Our emphasis in the
observance of special days is on educational
values first, with just as much of interest and 50
entertainment as is consistent with this ideal."

m;ly slightly more than half of the schools observe
Rosh Hashomah in their assemblies. Although this is explained
by the fact that many schools do mot open until after the
Holy Days, this does not justify the loss incurred by the
failure to impart to the children certain distinct social
values implicit in the nature of the day, values which offer
49( Levinger, E. E. Entertaini (Union

of American Hebrew gations, Cincinmati, s De
Cubberley, E. P. The Principal and His School(Houghton

Mifflin Co., New York, Pe .

50) Vieth, P.H. roving Your School (Westminster Press,

ﬁildilphil. 193 » PP-
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wide opportunities for assembly observance.aside from the
possible value of a children's worship urv!eo.n
In respect to Yom Kippur the situation is not much better;
over one third of the schools disregard it completely in their
asserblies. The smaller schools are the more guilty im this
reapec‘l’..""2 If only for the sake of Rosh Hashonah and Yom
Kippur, let us open the religious school earlier in the year,
80 that these Holy Days will in most years come while the
school is in session. Inasmuch as the public schools are by
this time in session (Rosh Hashonah almost invariably is later
than Labor Day), it is a simple matter for the religious school
to open very early in September. VWhat a magnificent pair of
assembly programs could be conducted on the two consecutive
Sundays closest to Rosh Hashonah and Yom Kippur! How effective
a climax could be worked imto the second assembly, after the
ten yomim noro'im. A program re-enacting either of these holy
days as observed in the ancient Temple could be rich im g¢olor,
vareth and emotional appeal, and would serve as a fine send off
to a year of enriched assembly activities., The oprortunity
is too great to be missed. The writer considers such assemblies
to be more important onm the Sundays nearest these days than the
children's services actually conducted on Rosh Hashonah and
Yom Kippur.

51) See discussion under IIA belov, regarding worship services
in relation to the assembly. See the %ﬁet;n on the Observance
of the High Holy Days, Jewish Welfare » KoY.

52) vVide supra, p. 47.
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In Chapter II, (p.47) it was called to the reader's
attention that in so very mamy items the small schools of
congregations without rabbis had a very much lower percentage
of affirmative answers. This is true in the case of Sukkoth
observance in the assembly. (If the comments of the writer
in this section deal considerabdly with this type of school,
it is because in most instancesit is these schools that show ‘
the greatest need for guidance in the plamming and conduct
of assemblies.) It is gratifying that this lovely fall
festival is observed in nearly all the assemblies of the other
schools. Indeed, the festiwval, with the opportunity it presents
far the actual building of a Sukkah and the Ir inging of fruits,
can be a treasure-trove of activities. The first-fruits idea
can be linked with our American Thanksgiving festival, and
to both can be imparted, by implication, a high ethical
signif icance by transmating the fiuit-offering theme imto
philanthropic endeavors in which every child can participate.
And the whole Kerem Ami project can be motivated by this
festival.53

Pageantiry, a much neglected form of entertainment and
instruction, can be employed to advantage in a Succoth program.
Such a method stimulates the emotions of the child in the
pageant or in the audience, and it lends to this holiday an
importance which in the school is usually reserved only for

53) Por other ideas for Succoth activities see: Levimger, E.E.

Jewish Pestivals in the Religious Schools (Dept. of Synagogue
and School Extension, B.A.h.s.. Cincinnati 1923) pp.16-50, 263-303
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Chanukah and Purim--holidays whose appeal is intrinsically

no richer than that of Succoth. The fact of the matter is that
one rabbi reported that his Sukkoth pageant, written by one of
his teachers, has been emimently successful. It need not dbe
elaborate or camplex. On the coantrary, all of the assembly
programs, even those for holidays, should avoid taking on the
aspect of a "performance®, if they are to be m tural expressions

54
of childhood and yield the best educational advantages.

Slightly over one-fourth of the schools observe Shemini
Atzereth in the assembly, vhile nearly half of them (45.8%)
celebrate Simchas Torah. The wisest procedure seems to de
to combine the two into one program. Again we find that the
small schools without rabbis neglect this holiday. This is
understandable, because the significance of the occasion does
not stand out in as clear relief as in the case of the major
holidays. But there are so appallingly few occasions when our
asgemblies are devoted to the idea of Torah, and so few of our
people still hold this, their heritage, in veneration, that
this holiday is too important to be disregarded in the small
schools.

It must be emphasized that lack of materials is no excuse.
The bulletins and portfolios of the Jewish Welfare Board and the
Chicago Board of Jewish Rducation are inexpensive and easily
obtainable and they give both materials and methods. Elma

54) For other aids in planning Sukkoth programs, see Section VI
of the Bibliography in Appendix B
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ghrlich Levinger's splendid volume "Entertaining Programs for
the Assembly” contains a wealth of dramatiszation material on
Bible, which any teacher with the slightest spark of ingemity
can adapt for Simchas Torah. _

Ceremonialism will appeal strongly to the younger children,
who respond so readily to visual stimuli. A program in which
the last chapter of Deuteronomy is read and a Hakofoth ceremony,
with appropriate vocal music, can be participated in by the
entire assembly. Thereafter the child will experience a reaction
of pleasure when he hears of Simchas Torah. And we learn best
that which we enmjoy learning!

In the high school assesbly many interesting and instructive
features could be incorporated im a Simchas Torah progn-.” A
student could repert to the assembly on a visit to a local
synagogue on Erev Simchas Torah and describe what occurred.
Another could study and present a report on the cycle of
reading the Torah in the synagogue.

It is high time that we became aware of the fact that for
years we have been overdoing Chanukah and Purim. Weeks of
strenuous efforts, of tiring rehearsals, of frayed nerves, and
of interference with classroom work are devoted to the preparation
of these shows, 0 that the pupils might "act® in and witness a

play on the same old theme, hear children recite the same poenms,

55) See Jewish Welfare Board's Bulletin on the Observance of
Simchas Torah
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and listen to the same teachers extol the same virtues of the
same holiday characters. V¥e have given up, in most schools,

the old curriculum, or lack of curriculum, in which the child
wondered if there was anything wrong with the second half of

the book, because for several years he had had the first half.
Vhy then, must we make our children so one-sided in the matter
of Jewish holidays that as far as the assembly is concerned they
hear of Chamukah and Purim almost to the complete exclusion

of the others?

The writer urgently recammends that the so called minor
holidays be given places of importance in the assembly program.
If plays are presented only once or twice a year, which is the
case in the small schools, it is wisest to give the plays on
different holidays each year. The childrem in all likelihood
will participate more gestfully in a Simchas Torah or Lag
B'Omer play, than in a Chanukah or Purim Play, because the
former will be mew to them; and the element of the unexpected,
of freshness and newness is of paramount importance im the

planning of any assembly activ it‘.y.56

It is hardly necessary to enmter into a discussion
regarding the celebration of Pesach; since over 90.0% of the
school assemblies observe it, much of what was said regarding

Chanukah and Purim applies to this holiday also. The re-enactment

56) Cubberley, op.cit., p. 329
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of the Seder is a splendid activity; dut even a splemdid
activity should give way occasionally to some other form of
holiday celebration. If the assembly has made quite an afféir
of Passover in previous years, it would bde far wiser for a
year or two to give it less attention and devote the time

and energy to meaningful, purposive programs for Chamisho

Osor Bishvat or lLag B'mer.”

The fact that only about one-sixth of the schools observe
Chamisho Osor Bishvat in the assembly is no index to the
possibilities that the holiday holds for meaningful activity.

If the school's policy is pro-Zionistic the program can be

very rich indeed. In fact, the writer is inclined to delieve

that the traditional anti-Zionist stand that formerly characteriszed
our Reform temples is still carried over in this respect--the
neglect of this holiday.

In the schools where the equipment is available there is
no better way of celebrating Palestinian Arbor Day than an
exhibition of lantern slides which illustrate the new
agricultural life in Palestine, with explanations, if possible,

58
by someone who has visited the land recently. Is it hoping
57) At this point it should be stated that Levinger's book on
"Jewish Festivals® has fine material for Chamukah, Purim and
Passover, but it fails to deal with the minor holidays. Since
this book is reported to be used by many schools (see chapters I
and II), it is possible that it has greatly influenced the
character of holiday celebrations and the choice of holidays

to be celebrated. See Bibliography, Section II of Appendix B,
for further materials on these holidays.

58) Levinger,Assembly Programs, p. 113, footnote.



(92)

too such to expect some of the pupils to catch a spark of
inspiration or enthusiasm for this holiday through such an
activity?

In small schools without equipment such a program may dbe
impossible. Mrs. Levinger in her volume on assembly programs
presents an interesting Chamisho Osor Bishvat program, to be
presented by grade I, consisting of a story of the holiday,
song c!is.logslr’g and a playlet. Such programs can be constructed
for other grades.

The purpose of the day can be beautifully fulfilled by
means of an impressive tree-planting on the Temple grounds. If
this is not feasible, a contribution by the school to the
Jewish National Fund for the planting of a tree in Palestine,
accompanied by an appropriate program, can be meaningful to

the children who participate in such an assembly.

Lag B'Omer, which also is celebrated in only one-sixth
of the schools, does contain potentialities for a good progranm.
The day is associated historically with the martyrdom of Rabbi
Akiba during the revolt against Rome. A thrilling dramatization
could be presented, dealing with the miraculous staying of the
plague among Akiba's pupils, which caused the festival to be
named the Scholar's Holiday. Says Mrs. Levinger: "There should
59) See the Chamisho Osor Bishvat booklet of the *Little
Books of Jewish Songs® of the Board of Jewish Education, Chicago.

In Appendix B, section III of bibliography gives many other
aids for this holiday.
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also be special mention made of the celebration of this holiday
in the EBuropean Chedarim; in this comnection the translated

version of Sholom Aleichem's Jewish Children will prove most
60

helpful.* Upon the assembly, especially in the small

schools, falls the responsibility of revitaliking these minmer

holidays, if they are to attain a position of any significance
in American Jewish 1life.

As stated in Chapter IIS' although over three-fourths of
the schools have Shovuoth programs in their assemblies, it is
celebrated to a much greater degree in the small schools with
enrollments of 100 or less.

Inasmuch as this holiday generally coincides with the
closing of the school for the summer, it is advisable fhat it
be made significantly impressive. Therefore more formality
in the program is perhaps desirable. For this occasion a
Joint assembly of the school may be planned, and there should
be a sufficient variety of appeal to hold the interest of
prirvary pupils as well as those of the Intemediate and High
School departments. Pageantry in which the transmission of
Torah idea predominates could be so arranged and conducted that
it would be a thing of beauty to all of the children, and the
occasion could mark a fitting climax to a year of fine assembly

activity, just as the Rosh Hashonah or Yom Kippur assembly

60) For a program, see Levinger, W pPp. 160-167,
and the mimeographed materials listed in Section of App. B.

61) Vide supra, p. 48.
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initiated the assembly activity for the year. The pageant could
be an out-of-doors affuir.sz

An alternate procedure for larger schools is to present a
Joint assembly on the closing day of school im which the year's
outstanding program of each departmental assembly is presented
for the entire student body. Not only does this serve as a
fitting summation of the group efforts of the children, but the
foreknowledge of such a program will spur each child on to make
the assemblies in vhich he actively participates the best

A few schools suggested other special days of a Jewish
nature that could be celebrated in the assembly. Such a day
as Hebrew University Day presents an opportunity for activity
built around a study of Jewish educatiomal i.lut.i.‘tui;i.tuu.63 One
school reports that it sets aside an assembly annually for the
observance of the birthday of Issac M. Wise. Such an activity
has great instructional value, and can justly be considered
group instruction in history.

Balfour Ded aration Day merits some assembly activity among
the older children, who should be cognizant of the trends in
modern Jewish 1life and the place of Zionism in the life and
thought of the Jew. Young Judea has devised some worthy materials
for the celebration of this day and it can be adapted to meet
62)For Shabuoth entertaimment and programs, see Levinger, Jewish

Pestivals, pp. 209-260, 505-549. The pageant "Let There Be te
8 an exampke of how a year's work can be summarized in attractive

form.
63) See Appendix B, Sec.II"Program Material for Hebrew University
Celebration.

64) Levinger's"Entertaining Programs"pp.137-140 gives suggestions
for such a program.
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the needs and policy of any school.

It is surprising that in so few schools is there imparted
any knowledge regarding the congregation itself. There should
be an assembly devoted to the story of the founding and develop-
ment of the local congregation and the part it has played in ecivie
1ife. Dramatization and pageantry are the best ways of instructing
the children in the civic importmce of their institution of
worship. Such methods will encourage the older childrem to trace
the history of the congregation by méans of 41d records, news-
papers, and interviews with old members, thus teaching them the

rudiments of research.

We must give serious consideration to theproblem of
secular holiday observance in the assembly becmise our: survey
revealed that so many schools do celebrate them by this means--
notably, Armistice Day, Thanksgiving, and the birthdays of
VWashington and Lincoln.os

The general rule to apply to the assembly observance of
secular holidays is this: Observe only those to which you can
add some definite religious value! Let mot the celebration of
the holiday be a mere repetition of what has been done (and
pro‘bablysgme better) by and for the children in their public
schools. If this rule were followed, many of the assembly
65) Vide supra, pp. 17f, and 48f.

66) Says Vietti, cit.p. 145:"Unless religious education can add

a distinctive value to any day, we had better not take the time
for observing it."

?ee Fudelman, ®, A, The Jewish Sunday School Assembly, art. in
The Jewish Teacher" (Dept. of Synagogue and School Extension)

v°1|II' IO. '1' p.5
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programs conducted im our religious schools for these days
would be abandoned, and rightfully so. Only insofar as these
holidays can be linked up unméstakably with Jewish ulu-e- do
they merit celebration in our assemblies.

There is justification for the inclusion of Armistice Day
and Peace Day if the methods and materials employed in their
celebration result in a depiction of the traditional Jewish
attitude toward peace. A program based on the League of
Fations is splendid for this occasion in the assembly of the
public school; but how much more fruitful from the point of
view of Jewish education is a program,for example, based on
the Pirke Aboth statement about being of the disciples of Hillel,
loving peace and pursuing it, or a dramatization of the story
of the meeting of Alexander the Great and the High Priest
Simon, or Akiba's parable of the fox and the fish! Jewish
tradition and history is replete with episodes reflecting the
Jew's attitude toward peace. (For program materials, see The

Jewish Peace Book by Abraham Cronbach.)

Thanksgiving is observed by nearly two thirds of our
schools, but should be made the occasion for activity in all
of them, by the process as indicated above, of combining it
with Sukkoth, showing their intrinsic similarity, and Winging
out by further analogies the impulse experiencéd by all mankind
to express its gratitude for Nature's bounty by giving of this
bounty to those less fortunate. Much would be gained in the school

]
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if such a Sukkoth-Thanksgiving program were substituted
occasionally for the hackneyed Chmnukah celebration. Striking
possibilities are evident in a dramatiszation or tablesu depicting
America as first a haven for oppsessed Pilgrims and, centuries
later, a shelter of refuge for harried European J’o'a.“ The
tremendous potentialities of such an assembly can only be

hinted at; the good teacher or principal can easily actualise

them.

The birthdays of Washington and Lincoln play a part in the
assemblies of the public schools, especially in the primary
gradel.ea But they also have a place in the religious school
assemblies , as there are very defimite historical connections
between these men and the Jews of their respective times. Because
of the close proximity of these holidays, it may be wise in
some cases to observe the birthdays of only omne, and celebrate
the birthday of the other in the following year. Mrs. levinger
presents suitable programe of a Jewish nature for these occasions,
consisting of songs, essays, dramatizations, and declmtionn.ﬁg
A rather new play entitled "Jews Who Stood by Washington® by
Edith L. Calisch will serve as the nucleus for a splendid
program for the High School department.

67) For a magnificent playlet of this nature, see Levinger,
Entertaining Programs, p. 51-55

68) Wiese, ®., amd Clarke, K. Assemblies as a Part of ?guntan
%c_lilgcl_’il‘pg (University Schoo ets, College © ucation,

niversity of Iowa, No. 17, Pebruary 1929) p.3

69) Levinger Etoruinini m&ln_.i’ pr. 125-127. Other materials
are listed in Sec, [ ppendix B.
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Columbus Day is observed by very few schools. It is not
of extreme importance from the Jewish point of view. But an
interesting program might be held in the High School department,
based on the oft recurring contentions that Columbus was of
Jewish descent. Or a story of the Jews who accompanied Columbus
(particularly Louis de Torres, whow many say, was the first in
the party to set foot on American soil) might be told. Because
of the fact that the expulsion of the Jews from Spain and
Columbus' trip occurred almost simultameously, many believe
that money confiscated from the Jews, and not Isabella's
jewels, financed the venture. Therefore a program on the Jews
of Spain at the timwe of the expulsion would be pertiment, and
could grow directly out of classroom activity of the grads
studying this period in history. A biography of Abraham Zacuto,
the cartographer whose maps Columbus used, would also be
appropriate. Any ome of these activities would bring to light
a different facet of Columbus Day and justify its presence
in a High School Assembly.

Mother's Day, which, according to our findings, is
observed in only 11.4% of the schools can incorporate certain
Jewish values and become the subject of an interesting assembly
program. Since the day always occurs on Sunday, there is the
advantage of exact dating. The child has lovingly given his
mother a present wherewith to express his love, and this spirit
should be captured and used by the school. A delightful program
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on famous Jewish mothers could be arranged, consisting of playlets
and re;dings. Levinger's playlet, ®*Our Jewish Mothers®' Hall of

7
Fame® and Henrie®ta Szold's tribute to the Jewish lothcr“

are examples of what can be employed in a Mother's Day assembly
in a Jewish school.

It is needless to point out the specific Jewish values
that can be given to other secular occasions that should be
the basis for activities in school assemblies. The intelligent
instructor, with the aid of the bidliography appended to this
study, can easily discover them and create programs of Jewish
activity that will be meaningful to the child. Such occasions
are Federation Day, Community Chest Week, Child Labor Day,
Boys' Week, Girls' Week, and any number of local occasions and
celebrations that might have connections with Jewish values
and which could enrich the sxperience of the child in the
assembly of the religious school.

By this term we do not mean the mer telling of facts or

2. Group-Instruction.

giving of data to a group of children seated in the assembly.
This method of teaching is outmoded in the classroom, ‘and even
more 80 in the assembly, where the pupil-pupil relationship

70) Levinger, tertaining Programs
71) Hertz, J. 5. A _Book 05 _3ewig§ Thoughts (Bloch), p. 12
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is emphasized over the pupil-teacher relationship to even a
greater degree than it is in the classroom. .
Any method which gives information, develops skill, forms
attitudes, or fosters appreciations and loynlties and helps
to integrate Jewish_].y the personalities of ithe children of
the assembly is group-instruction. In same cases these
respective ends are attained best by means of the story, essay,
or talk; inm others, through the medium of plays, tableaus,
recitations, games or music; and in still others, through visual
aids, such as lantern slides or motion pictures. This is the
concept of group instruction to which refercnce is made in

regard to the assembly.

a &b. History and Bible.

Less than half of the schools reported that they have
history instruction in the assembly; and in the schools of
congregationu.without rabbis, only slightly over one-fourth
have such 1nstruction.72 In regard to Bible instruction in
the assembly, the situation is even more discouraging; only
42.8% of the schools have it. One must ask how a wide variety
of assembly programs can be conducted without recourse to
these important subjects, if there is to be any consistent
vitality in them. If the assembly has entertainment as its
sole purpose (asde from worship), then it is easy to understand
the absence of history and Bible. But since the writer
maintains the position that the assembly must be first and

72) Vide supra, pp. 18 and 49.
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foremost an educative factor, it is inconceivable that
instruction in Bible and history be omitted from the activities
of the group. Cubberley lists the historical assembly among
the various types of assemblies that he diunnu.? and ¥Mrs.
Levinger devotes several assembly programs to Bible instruction,
employing various techniques and methods of instruction .'“

Since history is the most universally taught subject in
the classrooms of our religious schools, assembly work in
this subject can be a great impetus to better classroom effort.
The knowledge that a certain history lesson is to be dramatised
in the assembly can serve as a great stimulus to the child to
master the subject at hand; and the children of other classes
vitnessing the history assembly program not only learn informa-
tion thereby, but may be stimulated to better efforts in their

g 75
history work. The same is true in regard to Bible imstruction.

In those schools that do include kistory and Bible instruc-
tion in their assemblies, this instruction is given almost
entirely by the rabbi or ome of the teacharl,“ and very little
instruction is given by the pupils themselves. In the two groups
of largest schools only 20% of them have pupil-participation in

73 )Cubberle op.cit.p.326.

7431.0711:301'{.3.1)3. Entertaining Assemblies, pp. 35-47. Nany of
the other programs in the volume are fine examples of History
instruction, e.g., "Stories of the Rabbis of Israel®, "Some Jewish
Poets", "The Kings of Israel", etc.

75)Nudelman, E. The Jewish Sun School bly (art. in

"The Jewish Teacher®, Dept. O agogue and School Exténsiom,
Vol.II, No,1). On pp.3f he illustrates this principle by
depicting a class preparing for a Bible program for the assembly.
76? Vide Sl.lprl. PP- 18f. &Ild 50-
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history and Bible imstruction in the assembly, and for all the
other schools the figure is less than ten per cent.

'nuI: best answer to the question "Who should give this
instruction?" is that there can be no general rule. It depends
entirely on circumstances, the material to be presented, the
facilities available, and the method of presentation to be used.
This instbuction should be given by the rabdbi, by the teachers,
and by the pupils, as best befits the situation. But certainly
pupil-participation should play a much larger role than it does,
as revealed by our questionnaire! And it is just as certain that
the assemblies of over eighty percent of the sda ools which give
this instruction in the assembly do not do so in order that
the rabbi or teachers might have opportunities to performl The
school whose methods of presenting these subjects are so poor
that they allow for no active participation in them by the pupils
would do better to drop these subjects in favor of other features.
The rabbi should present the instruction in history and Bible
vhen his background and knowledge enable him to add something
of interest that could not be presented by the teachers or pupils.
The teacher should participate in the instruction in these
subjects mainly in an advisory capacity, aiding the children
in planning and preparing programs. She may also be called
upon occasionally to conduct the program, to tell a story in
connection with the assembly-lesson (for in each case it is a

lesson) , or perform any one of several other functions. The
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pupils should be the most active participants in the presentation
of the program wherever feasible,--and this means in most
instances. Their participation need not be eliminated if the
pethod employed is not dramatization; in the deseription of a
classroom project, in the presentation of a slide lecture, in
the einging of music pertinent to the lesson, in the telling of
stories, in the reading of essays--in short, in many of the
activities usually reserved for teacher and rabbi the children
can actively participate, and thereby increase the pupil-to.
pupil relationship in the uaubly."

This does not mean that the teacher will bde any less
active in the preparation and planning of the assembly. Hers
is the task of guiding the choice of the children in the
subjects to be presented and the methods of presentation to be

used.

¢. Ceremonials.

Fo other subject of instruction is given as much consider-
ation in the assembly as ceremonials, in one form or another,
and this is rightfully so. Only four per cent of the schools
disregard it. Group-inmstruction in ceremonials is a wise
procedure, because although the curricula of many religious
schools are fairly adequate in history, Bible, etc., ceremonials
as a classroom subject has been neglected in the Reform Sunday
school.

77) A scanning of Levinger's Entertaining Assemblies reveals
that invariably these functions are perfomi by 555 pupils.
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Furthermore, the intrinsic concretenmess of the sudject
renders it perhaps more suitable than anmy other subject for
assembly work. It is much easier to dramatize a Kiddush
gservice or a Seder than the poetry of Ibn Gabirol.
Consequently, it is not strange to discover that 135
of the 166 schools present actual performances of ceremonials
in the assembly. This is especially valuable in the assembl ies
of the lover grades, because of the simplicity, comereteness,
and beauty of these ceremonies. These are strong visual
stimuli that remain with the child.
Of great importance is the fact that the performance
of these ceremonies will make many children ask themselves,
and then their parents, why they are not performed at home.
It is the writer's experience that the carry-over of
ceremonies from the assembly into the home is not at all
uncommon. In his school a program entitled "A Day in the
Jewish Home" was presented by third grade children. Included
in the presentation were the mezuzah, mizrach, talith, tefillin,
morning prayer, grace before and after meals, Sabbath candles,
challsh, kiddush, spice box, and night pmer.n A check-up
gsome weeks later by the class teacher revealed that in the
homes of some of the children the grace before and after meals,
the prayers, the camiles and the Kiddush had been instituted.
The agsembly therefore, by means of vital, realistic, presenta-
tions of ceremonials can not only teach the subject btut also
serve the concomitant purpose of stimulating home observance.
78) The principal prefaced the presentation by stating that

although some of these are not generally found in Reform homes,
ve should know about all of them and continue to employ and

enjoy certain of them.
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This is only one aspect of the tie-up between home and school
effectéd through the assembly; others will be discussed
presently.

Our survey revealed that the Passover seder is dy far
the most popular ceremonial in our assemblies. Others that
are enacted to a lesser degree are the lighting of the Sabbath
lights and the lighting of the Chamukah candlles. Such performances
as Kiddush and the building of a Sukkah occur in only a few
schools.

The writer recommends that the assemblies enact to a
greater degree those ceremonials connected with the Sabbath and
daily home-life, inasmuch as these can play a much more constant
role in the ceremonial life of the Jewish child. The joy which
children show in these assembly-participations in ceremonies
varrants our including more of them in our assembly activities.

It is the best mode of group-instruction in ceremonials.

Nearly all of the schools teach holiday songs in the
assembly; but most of those who do not are the small schools
without rabbia.'?g ‘ It is not necessary at this point to enter
into discussion upon the value of music in the assembly; that
will be donme in the section on music. But this item, which
informs us that only slightly over half of these srmall schools

use holiday songe in the assembly, illustrates the absolute

79) Vide supra, pp. 20 and 52.
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parrenness of so many of these small-school assembly activities,
or lack of activities. Again the writer camot refrain from
emphasizing the inexpensiveness of such material, the wealth of
it that exists, and the ease with which it can be obtained. It
ag with this purpose in mind that the section on assembly music
in Appendix B was drawn up. The definite ceremonial value of
sic regarding the holidays and their ceremonials cannot be
jsputed; they teach, they are tuneful, and the children derive
rom them an enjoyment that outlasts the holidays. They can be
jncorporated into dramatizations, tableaux, and other
resentations.

The telling of stories in which ceremonies play a part
{s an effective mode of ceremonial instruction in the assembly.
t less than sixty per cent of the schools use this method. It
an serve as a refreshing change vhen dramatizations have
curred frequently, and, if told by a child, it provides an
pportunity for individual expression, which the dramatization
does to a much lesser degree. Stories of the type of Weilerstein's
*What Danny Did* can be usefully employed to teach ceremonials
in the assembly of the lower grades. Books of the type and
calibre of "Hear Ye Sons" by Irving Fineman can be used to
teach ceremonies by the story method in the assemblies of older
pupils.

80) For other books of stories, in which such material can be
found, see section II of Appendix B.
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A very small number of schooles specify other methods of
group instruction in .corcloniuh. Of these, the most valuable
is the exhibition of ceremonial objects. This can take two
forms: (1) the exhibition of bona fide objects used in the
performance of ceremonials and illustrations of their use, and
(2) exhibition of ceremonial handwork and handcraft projects
executed in the classroom.

The first of these methods is extremely valuable, but
requires careful planning if it is to achieve the desired results.
The children participating in such an exhibit must collect
ceremonial objects if the Temple does not possess them, and they
should be taught how to use them and how to explain and illus-
trate the use of them to the assembly. This should include
as many objects as it is possible to obtain; it is rather
deplorable that so many children bdrought up in the Reform
environment have never even seen such objects as the mezuzah,
the tallith, and the tefillin. Such an assembly can be most
fruitful in acquainting the child with aspects of Jewish life
that otherwise he might never know exist.

The second method, the exhibition of ceremonial handwork
and handcraft projects, is even more basically rooted in
child-activity. The child naturally desires to receive the
approval of other children for what he does. Therefore, if
the Menorah which he draws or molds forms part of an exhibit,
not only will the assembly gain thereby, but the child who
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sakes the object gains an incentive for further classroom
efforts. It is the same story--purposive activity in the
assembly, especially that which wins the approval of the group,
vill act as a stisulus to the work of all the classes that
vitness the activity.

A simple method of ceremompfll instruction, very useful
in the lower grades, is to have children report on the performance
of ceremonials that they have witnessed in homes or synagogues.

Jor older pupils, such reports can take the form of short essays
on ceremonials of Jews of other lands (Falashas, Yemenites,
Samari tans, etec.)

A school, by alternating the above methods in the group-
instruction of ceremonials, can present assemblies that are
rich in materials, color, and emotional appeal to the child
and fulfill satisfactorily a function that is not carried on

with great efficiency in the classroom.

d. Current Events and happenings in the Jewish world.
Although approximately seventy percent of the religious

schools do teach Current Events in the assembly, only 36.9%

of the small schools without rabbis give such instructiom.

The reason for this is not hard to find. In these small,

usually poorly organized schools the teaching staff comprises

volunteers who in all likelihood have no access to periodicals
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that deal primarily with Jewish news. Consequently they are not
gufficiently well informed to realise the importance of Jewish
current events as a factor inm Jewish education. But where there
{s a rabbi, it is reasonadbly certain that there will be some
current Events instruction both in the classrooms and in the
agsemblies.

The importance of Current Events must not be underestimated.

If the child's personality is to be integrated into his Jewish

and his non-Jewish environments--and we stated early in the

chapter that such integration is an essential aiw in instruction--
‘he must have some knowledge of the current life and status of

the group of which he is a part. It is not enough that he be
cognizant of local Jewish life; the scope of such instruction

must be national and then international. Current Events,
therefore, has as rightful a place in the assembly as does
history, insofar as it can bring desirable values, create

certain emotional attachments and attitudes, and stimlate
classroom activity.

Those schools that have Current Events in the assembly

report that in most cases the instruction im this subject

is given by the rabbi or the teacher. The comments made
concerning instruction in histe y and Bible apply generally

to the teaching of Current Events, and need not be repeated

here. The methods, too, will be much the same, giving
opportunity for rabbi, teachers and pupils to participate in

many ways ..81
81) Vide supra, pp. 101-103.

With so many possible topics available for assembly
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programs in each subject, there probably will be mo more than
three or four Current Events programs in the assembly during

the year. It is wise, therefore, that about twice a month the
rabbi or teacher give a short review of important events (or

in the younger assemblies, of outstanding men) in the Jewish
pews of the week.

Mrs. Levinger presents a model program consisting of

three short talks by pupils on current events in American Jewry,
Buropean Jewry, and Palestinian Jewry, and a tableau entitled
"Pilgrims to Palestine®, which, if carefully prepared, could

be rendered extrsmely effective in awakening the child's interest
in present-day life in Paleatine.sz

The writer employed a novel method presenting a Current
Events program in his school assembly, 2 method which, because
of its newness, awakened enthusiasm on the part of the children
who participated as well as on the part of those who listened.
The program was called "The Jevish March of Time". MNany weeks
befare the program was given, the idea was explained to the

High School class which was to present it, and they enthusiastie
cally took up the suggestions. By listening to several conse-
cutive broadcasts of the "March of Time" radio program the
pupils gained an idea of the technizue to be employed, and they
diligently set to work preparing their "radio program®™ of

Jewish current events in the form of a series of short, swiftly-

moving dramatizations, with appropriate phonograph music between

82) Levinger, Entertaining Programs. pp. 72-78.
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each one. A week before the program was presented, the pupils
of the entire assembly were urged to listen to the "March of
Time® broadcast that week. On the following Sunday morning

the pupils, upon entering the assembly room, saw nothing on

the stage but a radio set. After preliminary assembly routine
had been dispensed with, one of the pupils in the class presenting
the program turned on the radio, with the comment that it was
time to hear the latest news in the world of Jewish life.

Imagine the pleasant reaction of the students when a voice
coming ffom the radio announced "This is the Jewish March of
Time"} The entire program, lasting about twenty minutes was
characterized by a carefully rehearsed smoethness and a youthful
zest that transmitted itself to the entire audience. Since

that time Current Events has been one of the most popular
gubjects in the curriculum; and the only dif'ficulty was that
nearly every class began to clamor for the opportunity to
present a "radio program". It is a simple matter to droadcast
through an ordinary radio, and requires only a few minor
adjustments and a microphone, which can be horrowed or bought
for no more than two or three dollars. This is only one
illustration of the possibilities of variety in the effort to teach
effectually in the assembly. Even the smallest of schools

can use this method. Sufficient material for any program on
Current Events can be obtained from the Jewish Daily Bulletin
and the weekly paper for religious wchool children, entitled

"Jewish Current News."
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e. Music.
There is hardly a religious school assembly in which

msic does not play a parts mearly 95% of the schools in
this survey employ music in the assembly. This is most
gratifying, for there are few features of the assembly more
attractive, than the mass singing of well-chosen songs.

The following description brings out clearly the value of
music in the assembly: -

Such leadership should be given that the
pupiles not only sing but are proud of how well
they can sing. Well selected standard songs
and hymns should be committed to memory an
sung s0 well that the whole school looks
forward eagerly not only to’the special assembly
"sings® but to this part of every assembly
program. In the singing, every member of the
school can participate. The aim of the music is
to furnish enjoyment, cultivate musical taste,
wake up, unify, and inspire the whole group.

The song leader can bring the group imto the
right mood to appreciate the other parts of

the assembly program and to begin or contirue
their day's work. The orchestra, original
compositions, solos by pupils or outside artists,
may aid in elevating taste and exploring new
beauties in tone or interpretation or entire

new fields of music, but the great morale
builder is the singing of the whole group.

The victrola, wien used skillfully and intell-
igently, may aid greatly in developing a

keener appreciation of music, but it is the

sing ing school that makes for the happy schoOl.....
Singing should be the one event that is part of
every assembly.® 83

83) Pretwell, ®. K. "Philadelphia Survey", Book IV, p. 139.

?uoted in Terry, P. W. Supervising Extra-Curricular Activities
ncGra'-Hillg 1930). pc -
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Little more need be said regarding the value of songs in the
assembly. The bibliography in Section III of Appendix B gives
a rather full list of the music that is best suited to fit

the needs of the religious school assembly.

It is hoped that, with the wealth of good song material
that exists, our schools do not canfine themselves merely to
hymns from the Union Hymmal (so mamy of which are utterly
foreign to the experiences of childhood and quite unintelligible
to the pupils). There can be no excuse offered for lack of
variety, which is the primary cause for dull and listless
ginging in assemblies.

With so much material to choose from, the music should
in all possible cases be picked to harmonize with the theme
of the assembly program. Another word of warning is necessary
in this respect. Don't use music merely as a filler-in to
kill tive! There is no surer way of stifling any latent
musical appreciations that the child may have, and further-
mwre, it only jars whatever harmony of theme that the assembly
program may have. This "filler-in®" method is reminiscent of
the country church service, during which the preacher announced,
*In order to give Deacon Jones time to fill the stove, the
congregation will sing: "Nearer my God to Thee'." So many
Sunday School assemblies have opened with the ubiquitous “"We
Neet Again in Gladness" that the writer ventures the opinion
that the children are amything but gladdened by their eternal

84
Vocalizing of this musical prevarication.

84) See Levinger, E. E. Entertaining Programs, in which each
I pProgram is accompanied by approprla%e SBONES .
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our study revealed that in the smaller schools the

pisno accompaniment for songs in the assembviy is played in
post cases by volunteer ocutsiders or by pupils, and in the
larger schools nearly equally by the classroom teachers and
gpecial pianists for assembly purposes. While the special
pianist is desirable in that it increases the importance of
the assembly in the eyes of the pupils and probably yields
the most efficient playing, the purpose is served if one of
the teachers plays sufficiently well to meet the assembly's
peeds. While pupil-participation is desirable in all phases
of assembly work, the playing of the piano by the pupils to
accompany the singing should be discouraged except in those
rare caseg in which the pupil is older and fully proficiemt
or vhere there is no other alternative in the small school.
To serve its purpose fully, the music must yield all its
beauty, and not be marred by faulty accompaniment. There are
other phases of musical activity (which will be discussed
presently) in which the young pianist can find opportunity
for self expression.

The general rule to apply is that the music shall be played
by the person best equipped to play it, whether that person be

teacher, pupil, or volunteer outsider.

As stated in Chapters T and II nearly all of the schools have
msic for worship services. The discussion of this aspect of

mis ical activity is reserved for the evaluation of the worship
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gervices carried on in the assembly.

It is an extremely unfavorable camentary upon the assemblies
of the schools that im only twenty-nine per cent of them Jewish
folk music is sung or heard. For the smaller schools the figure
ie even lower.ss Vhat a goldsm treasury is lying undiscovered

by most of our schools! How revitalizing to the hymn-weary
youngsters some rollicking, joyful East European and Palestinian

folk-songs would sound! The writer has included in Section IIIX
of Appendix B a number of excellent books on Jewish folk-songs

in English, Yiddish, and Hebrew in the hope that mamy schools,
vhen the existence of such rich material is brought home to them,
vill avail themselves of this opportunity to emrich their
assembly nn.uniu:.86

The value of this folk-music is great. An entire program

of singing, hearing and discussing such music can be made
extremely interesting. Or the folk-songs can be incorporated
into many different assemblies, since they cover a wide range

of themes. Where Hebrew and Yiddish are campletely foreign

to the children the English songs and the simpler Hebrev melodies
can be learned and used.

Hebrew folk-music can serve as a motivation for improved

instruction and learning of Hebrew in the classroom. Recurrent

85) Vide supra, pp. 21 and 55.

86) The "Little Books of Jewish Songs® (See Section III of Appendix
B) are excellent for introducing folk-music to the school, and

they cost only a fev cents each.




(116)

ginging of the songs will develop in the pupils a lodim. of
sgprachgeftihl®, increase their vocabularies, and perhaps lend
pleasant associations to the study of the language. The values
of such songs can only be hinted at here. But if one examines
some of the materials and listens to how differently from the
hymns these melodies are sung by the children, he will urge the
institution into the assembly of Jewish folk-music on a much

troader scale than is now prevalent.

Among other forms of group-instruction in music that are

used in our religious schools are the playing of phonograph

records, instrumental solos by pupils, songs by a student-choir

or glee club, and the singing of traditiomal music by the

temple's cantor. Regarding these various methods one writer says:
"Assemblies might be devoted to musical

afpreciation lessons throu{h use of the

vietrola or through a recital of Jewvigh music

by the music teacher of the school, or the

cantor, or by some instrumental artist. 1In

this way pupils can be brought into contact

with examples of Jewish music with which

they might otherwise have no contact what-

soever. 87

The lesson in appreciation, inasmuch as the formation of

~ favorable attitudes is one of the aimws of instruction, has a

definite place in the musical programs of the assembly.

Witk regard to solos by pupils in the school, they must

not be merely for purposes of entertainment. This is in

87) Nudelman, op. cit. p. 7.
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ascordance with our defimitiom of imstructionm at the outset of
our task of evaluation. When the solo can be of such nature
that it imparts something of Jewish value it has a place in

the assembly, and an occasiomal violin, piano or vocal solo

in Jewish music should be encouraged. This should be true alse
of programs arranged by a student-choir or a glee club.

The use of phonograph records is recommended by several
'rltors.sa Innumerable are the Hebrew and Jewish records that
would have value in the assembly. The records of the Jewish
Home Institute are delightful for pupils in the primary grades.

Thus we see how varied are the activities that can be used
to provide suitable group-instruction inm Jewish music. These
methods are educational, intortsining and in some cases capable
of motivating classroom work. One rabbi enclosed with his
questionnaire an outline of a year's assembly activity in his

schooly it contains six programs dew ted exclusively to music.

3+ Entertainment, Dramatics, etc.
a. Formal presentation of plays.

There is no method éf instruction and entertainment more
popular in the assemblies of our schools than the presentation
of plays. The word "formal®" was included to distinguish these

from dramatizations. Over ninety per cent of our schools present

y of Iowa, Wumber 16, No. 1928), p. 2.

89) Jordan, R, H. Extra-Cl
. - sroom Activities in Elementa and
Secondary Schools, larouﬁ' Co., New *orf. 1928) po. SUT;.
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plays as an assembly activity. When we take into comsideration
the fact that many of the small schools have no stage and some
don't even have an adequate assembly room, we can appreciate

how high a figure this is. |

The play is a valuable instrument of assembly inetruction,
if used judiciously. BEspecially useful is it in connection with
holidays and special occasions, when at times a slightly more

formal character and impressive atmosphere may be désirabdle.
The opinion of onme authority on school dramatics is of
sufficient interest to warrant quotation of her views regirding
their value:

".esssFirst, the building of better standards
of theatrical appreciation and understanding
of the real meaning of the drama &s an inter-
pretation of life. This should impress both
the school audience and the members of the cast.
If both stucent body and actors may be brought
to see the advantage of ....plays, pointing a
definite life lesson, over the doudbtful thing
frequently shown in vaudeville and cheap
theatres, then a great social value has been
attained.

"Where, as in most of our better schools
now, the production of the play is made a coop-
erative enterprise involving the various school
departments...in preparation of costumes,
scenery, and other appurtenances, the result
is an esprit de corps attainable in but few
other ways, and a pooling of resources which
permeates the entire school for good. The play
may thus be made contributory to the building of
a fine school spirit.

"eeessAdd to this the easily recognized improve-
ment in poise, self-posession, voice, and bearing,
growing out of dramatic work and there is no doubt
of there being real values for the actors which
may well become permanent assets." 90

90) Jordan, R. H. op.cit.,pp. 38f.
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This evaluation of dramatics is generally applicable to the
religious school. Of course, inasmuch as it is a phase of
instruction, plays, too, must be presented that will appeal to
the age-levél of the participants and of the audience that views
it. If a school is departmentalized into three assemblies, each
vill require its own plays.

This brings us to the next important item in connection with

the presentation of dramatics, and that is the frequency with
vhich they should be given. As hinted above, it depends largely
upon thé size and departmentalization of the school and its
assemblies. Obviously, the careful preparations which the
preparation of a pbay entails limit the number of times per

— T —— -
* -

year that it is feasidble to present them. In the schools with
only one assembly it is possible to present plays three or four
times a year. But where there are several assemblies, so

many presentations in each assembly would entail too severe a
tax upon the limited physical facilities, upon those who coach
the plays, and upon those who prépare costumes and scenery.

It is, therefore, perhaps the best procedure in such cases to
limit the number of formal plays annually to two for each
assembly. Moreover, to ease the strain on the above-mentioned
agencies it is advisable to have the different assemblies give
their plays at different seasons or at least at intervals of
several weeks. If the Primary assembly is having a play for
Sukkoth and Thanksgivins, the Intermediates should have theirs
for Chanukah. In the following year each assembly can present
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plays on occasions for which other assemblies presented plays
during the preceding year. Not only would this plan tend to
eliminate the overemphasis which mamy of our schools are
threatening to place on dramatics almost to the exclusion of

other equally or more valuable forms of assembly activity, but

it would present when viewing the school as a whole, a richer

and more varied program of dramatics. While no larger a number,
and probably even a smaller number, of plays would be presented,
they would cover a much more inclusive range of occasions, and

no greater an expenditure of energy and effort would be involved.
In the light of this rather elastic plan let us see how
frequently our schools of various sizes do have plays in the
assembly, according to the information from our survey. Three-
fourths of the schools with enrollments of less than a hundred

and about half of the larger schools present plays one to three
tires annually, which is in general accordance with the principles
outlined above. But when we consider the schools in which
dramatics are presented monthly or oftener the picture is not

what it should be. The percentage of small schools that have

such frequent presentations is lower than that of the larger schools,

in which the plays should be given with less frequency if the

assemblies are to be wall-balanced.gl

Another aspect of dramatic presentations is costuming. ILess

than ten per cent of the schools present their plays without

91) vVide supra, po. 22 and 56 f.
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costuming, and in the larger schoobs all of the plays are costumed.
It is highly advisable that when plays be given, they be presented
in the best possible mammer, if they are to fulfill their purposes
of instruction and entertaimment. If plays are given only two

or three times a year it ip really a simple matter to costume

them. :

Very few plays suitable for religious school use are so

elaborate that they require rented coltuie-; such plays should

be svoided, except in the largest schools with ample budgets.

But the item of expense is not the important factor. The

renting of costumery eliminates concomitant factors that are of
equal importance with the play itself. Costumery offers a

fine opportunity for handwork in the school; the making of
costumes, which need not be elsborate, gives many more children.
than only the actors the chance to participate. If the costumes
required are too difficult in design for the children to make,
the task can be taken over by mothers of the ghildrem and members
of the Sisterhood. Thus can be created by means of assembly
activity another very definite bond between the home and the
st:lwol.92

Another word regarding the planning of costumes is pertinent.
Bach student participating in the play shéuld be required to
discover by reading references which the teacher will supply,

the types of clothes worn by the various classes of people of the
period with which the play deals, and thereby assist in the

93) Levinger, E. E. Jewish Festivals, p.12. For illustrative
Plates of costumes, see po. -570.
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;,mming of his own costume. This should be ome of the educational
functions of dramatics.

In practically all of the schools the parents of the children
are invited to witness the plays. While it is generally agreed
that therelahould be one or two special entertainments during
the school year .at which the parents are present, there is some
din&teenent as to whether parents should de invited to the
regular weekly assemblies in the event that a play is presented.

fhe writer is of the opinion that the assembly, no matter
what the nature of the program, should remain a children's
activity not only by but also for the children. Since instruction,
and not entertainment, is its primary funmction, its purposes
can best be accomplished without extraneous distractions. Our
better regulated schools invite parents to visit the classroom
sessions only on "open school" days. Why should this procedure
not apply ‘o the assembly, which is also an important instrument
of instruction? The special entertainments and an occasional
"open school" Sunday make a sufficient number of occasions for
vhich to invite parents. One of the rabbis, commenting upon
this item in the questionnaire, states that his pupils r esent
their holiday plays for the benefit of the adults after a Friday
evening service, and then onpi,':llowing Sunday it is presented
to the school. This modification of the procedure serves both
purposes--entertainment and instruction.

On this point, however, authorities disagree. Nudelman
maintains that parents should be urged to attend assemblies in
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yhich their children participate, in order to build up a stronger
jnterest in the school on the part of the home.?3 Jordan, on the
other hand, agrees with the writer's point of view in stating

that the parenis' attendance should be limited to s ecial school

entertainments.

There are several alternatives as to who shall present the
plays. They can be given by designated classes, by a dramatic
club, by children selected by try-outs, or by outside groups.

In Chapters I and II we learned that many schools employ several
of these methods. The most popular method seems to be to select
the cast by means of try-outs for parts, but in nearly two.thirds
of the schools designated classes also present plays; and in
nearly a fifth of them, plays are presented by dramatic clubs.

As would be expected, the smaller schools employ the tryout
method to the greatest extent because practically none of them
have dramstic clubs, and the class-upnit is too small to a_l].ow
much choice in casting a play.gs

All of these methods have certain features to recommend
their use, and no one of them shomid be used to the exclusion of
the others. In the larger schools, the dramatic club will probably
serve the purpose best. It is organized specifically for this

purpose and should be given the opportunity to express itself;

93) Nudelman, R, op. cit. p. 9.
94’ Jordan, R. H. op. cit. pp. 31f.

For other figures on methods used, vide supra, pp. 23 and 57f.
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rthermore, this method eliminates the inevitable avalanche
! would-be Thespians that always descend uponm the coach when
eneral tryouts for the whole department or school are he1d,%6
In the case of holiday plays this is especially true.
If the play to be given concerns a2 phase of Jewish life,
literature or history with which some particular class is
dealing, the greatest values will be derived from it if it }s
presented by that class. In the larger schools which do not
have dramatic clubs, this procedure is also advisable.
Categorically speaking, the try-out method should be
limited to the small school, where the other two methods are
not practical. It may, however, be used in the middle-sized
school if the tryouts are conducted on a departmental basis t
and the departmental unit is not so large that there will be
too many children from whom to select.
Outside talent should be, and is, used in very few instances.
Only when some outside group has samething of great interest
that is concerned with Jewish values, and that something cannot

be transmitted effectively by those connected with the school--
only under such circumstances should outsiders present plays
before the assembly. Should a Jewish actor of high talent be in
town and he can be prevailed upon to present something of dramatic
value to the children, he should be engaged to do so at the
assembly. But to bring im outsiders to perform plays merely to

9) Jordan, op. cit. p. 41. Levinger, Jewish Festivals, p. 8.
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ve the children more polished dramatic presentatioms is to
»feat every worth-while purpose which the plays in the assemdly
liﬂt have.

From our survey we discovered that the plays are coached
painly by classroom teachers, a dramatics teacher, and the
rabdi or principal. Ome third of the larger schools report
that they have special teachers of dramatics .”

Again, the circumstances must determine who shall coach
the plays. In each school that has its staff a special teacher
dor dramatics or an assembly instructor there is no problem.
But the ma jority of our schools cammot afford this luxury. Where
the plays are produced by the dramatic club, the teacher who
serves as the club's adviser is in all likelihood the one
best fitted to do the coaching. If it is the practice of a
school to have the play presented by a designated ¢lass; theo
teacher of that class, with the aid of any other teacher who is
especially efficient at this activity, can prepare the play.

If the try-out system is used, the person who is best fitted

for the work should make the selections ahd do the coaching. The
rabbi or principal should not consider coaching to be either his
duty or his prerogative unless he happens to be the one best

fitted for this work. Fitness must in all cases be the determining
factor. Although it is generally inadvisable to have the coaching

done by volunteer outsiders, if there is in the community a persom

I"?} Other figures on pp. 23 and 58f.
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1as outstanding ability in coaching and is willing to do the
faithfully, such ability should be put to use. Under no
cumstances should a professional dramatic coach be called in
: this work; the assembly is not to de turned into a training
ound for professional actors, and the professional attitudes
hich such a coach would stress must be avoided. It is far better
;0 have a less polished play coached by someone who is part of
the school than a production that is professional in perfectionm
because it was professional in its pnplratlon.” In any fair-
gsized school there can be found a teacher, principal, or rabbi
who is able to handle the coaching activity in an intelligent
fashion. In the smaller schools the services of a volunteer

can be used, subject to the qualifications stated above.

b. Telling of stories.

Although nearly three-fourths of our schools have story-
telling listed as one of their assembly activities, the telling
of stories is a sadly neglected art. Usually a story is told
when nothing else can be thought of to fill in the assembly time.
Consequently, they are poorly.prepared, shabbily told, anmé
rarely enjoyed. Paradoxically enough, if story-telling were
fully appreciated as a method of group inmstruction and entertain-

ment, fewer of them would be told. Teachers must learn the true

98) These and other objections to professional coaching are
voiced in Jordan, op. cit. pp. 44f.




(127)

ss of effective story-telling and master the art of making
story literally breathe with life. Unless the story carries
child into new realms of imagination and thought, it has
.len short of its potential powers as a vehicle of instruction.
It is not only the method of story-telling that we must
riticize, but also the type of stories told. The writer has often
eard stories told in the assembly that have no conmection
shatsoever with things Jewish. Such stories are valueless from
the viewpoint of Jewish educat ion, and unless they are linked
up with some Jewish value that the teller is trying to convey,
they have no place in the uael‘bly.mo The purpose of the story
mst be essentially the same as that of other assembly activities,

napely, instruction.

Fifty per cent of our schools employ story-telling in their
assemblies weekly or bi-weekly. This is one of the activities
that has been badly overemphasised in the assemblies of our
schools. Perhaps the frequency with which this activity occurs
is due to the fact that it requires less expenditure of effort
than other forms of assembly work. The writer sees no reason
vhatever wh' the story should play so much greater a role in our
assemblies than many other modes of procedure, especially since
80 very few feople know how to tell a story in a way that makes

99) The writer recommends that all teachers read Bryant, 8. 8.,
How To Tell Stories to Children (Houghton, Mifflin, 1915)

IUU] The question of Jevish value in stories must not be confused

*ith moralizing, which is at all times to be avoided in th
telling of stories. g
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it makes it meaningful and fruitful to the child.

Stories should be told whenever thsy best serve the purpose
jat any particular program seeks to achieve,--no more, no less.
onsequently, they must be directly related to the theme of the
assembly. It would, perhaps, be wise to suspend for a period

of time the telling of stories in the assembly, until at least

a few teachers learn how to tell them effectively and become o
acquainted with the best available Jewish stories for children.

In the smaller schools, at least, the children will be vastly
relieved by the let-up in this most passive form of assembly

activity.

A few lines will suffice as to who should tell the stories
in the assembly. They should be told only by those who can
tell them effectively, those vho have developed the ability to
elicit from the children pleasurable emotidnal reactions to the
story. Because story tellins is an art, it must not be told
by the child unless he has a distinct aptitude for it. This
is probably the only assembly activity regarding which the

rriter recommends a minimum of pupil-participation.

ce Sirple dramatization of stories from class-work.

So much has been said above regarding dramatizations that

101) For story materials, see Section II of Appendix B
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it requires little argument here to justify the wide use of
drapatization in the assembly. There is no other method so
effective in providing a definite linking up of the assembly
activity with the work of the classroom. It was with regret
that the writer discovered that less than two-thirds of our
schools employ the dramatization procedure. In the smaller
gchools only 52.6% have dramatizations; it is especially in
these small schools, where lack of facilities makes so many
other activities impossible, that the dramatization should play
a role of great importance.

Cubberley summarizes the value of dramatization in the
asgembly in these words:

"Dramatization of historical events,scecee
myths....legends, and simple stories furnish
excellent material....In such work each child
has a part to perform, and in the effort to
carry it through in such a way as will be
acceptable to the audience and fit in with the
work of his classm tes certain desirable results
are certain to be achieved. The ability to
cooperate is stimulated in a way that mere classroom

instruction will not do, and self-confidence and 102
the acceptance of responsibility naturally result.”

d. Moving pictures.

Thirty per cent of the schools, a rather high figure, show
moving pictures in their assemblies. As would be expected, it
vas discovered that only a very small number of the schools

102) Cubberley, op. cit. pp. 328 f. For procedurd and planning
see Levinger, ét?%ﬁ&fng Programs, pp. 80f. ’
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yith less than a hundred children show moving pictures; it is an
expensive activity which most of these schools cannot afford.
This is an assembly activity that can be of much educational
value when properly u-od:ms but it ecan also have an extremely
deleterious influence upon the pupils' attitudes toward the
agsembly. Shall we show movies to the children to entertain them?
Zven if this were a worthy purpose we would fail to achieve it,
for ve cannot successfully compete with the talking pictures of
the motion picture house. The writer often has wondered if the
entertainment value has not been overrated. The child sees
movies once a week or more often in the theater. If we can
add nothing to what the theater gives, let us discontinue the
shoving of movies. Indeed, one rabbi commented that he had
given up showing motion pictures since the advent of the talking

)
3

14
!

pictures.

But moving pictures do have a valid place in our assemblies
if ve constantly bear in mind that their primary purpose must
be instruction; they should be entertaining movies, and not
movies for entertainment.

With this brief introduction to the problem in mind, let us

et s il e St Y

see wvhat kind of movies are being shown in our assemblies, and

vhich of these, from the point of view of Jewish educational

104
values, justly belong therein.

103) Cubberley, op. cit. pp. 327 f.
104) Vide supra, pp. 25 and 63.
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Biblical pictures are easily the most popular, with nearly
pree-fourths of the schools employing the use of movies
showing this type. The Bible movie can serve a very worthwhile
purpose in the younger assemblies. The strong visual stimulus
vhich the movie presents will impress the story upon his memory.
These films, which can be linked up with the child's Bible
instruction in the classroom, will help to develop pleasurable
reactiongs to the whole subject of Bible. Let it be said here,
however ( and this is true of all types of movies shown in the
assembly), the pictures will serve a better purpose if they are
not made the only feature of the program. When they constitute
perely one part of a related program their instructional aspect
and function is emphasized. The writer urges that movies be
shown only when pertiment to the sudbject of a program. Of
course, the program may be built around the film as well as vice
verga; the important fact is that the picture be only one of
several features of the program, even though it be the most
important one. Since it is to be part of a program, and
agsembly time is limited, it is usually inadvisable to show more
than two reels.

Comedies and animated cartoons are shown in at least half
of the schools that have motion pictures. Such features are of
no value to any phase of Jewish education and should be entirely
confined to their proper sphere--the motion picture theater. The

same is true of full-length feature pictures, which are shown in
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; assemblies of six of our larger u:lnw.n.s.m5

Travelogues, if pertinent to the theme of the assembly,
‘e a most useful visual aid. Pictures of Palestine, of Egypt,
nd of other Oriental countries can be used to great advantage
;0 illustrate a lesson. Eight schools exhibit them in the assembly.
Occasionally & newsreel will contain some event of Jewish interest
that would supplement a Current Events program; such a picture
vill make the event a living reality for the child, and increase
his appreciation of occurrences in Jewish life.

A few schools show pictures dealing with sociolegical
concepts and ideals, such as anti-war and industrial films. These,
too, have a rightful place in the assembly if the program links
them up with Jewish values.

It is not difficult to show pictures of the right type in
the agsembly. If a school can afford to go to the considerable
expense of renting moving picture films, that school should be
certain that the educational returns justify the expenditure.
The Associated Talmud Torahs of Philadelphia have prepared a
bulletin on motion pictures suitable for religious school use
and how they can be procured; this literature can serve as a
guide to the proper type of pictures to show in the school.l
105) In the High School assembly it is permissible on rare
occasione to show a feature-picture which has some distinectly
Jevish theme, such as "Disraeli” or "The FHouse of Rothschild®.
But such pictures are rare, and too expensive for more than very

infrequent showings.
106) See Appendix B, Section II.
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e. Stereopticon or lantern llld.l..

Only slightly more than one-third of the schools show
glides in the assembly, and the fraction is even lower for
the schools with enrollments of 100 or lou.’mm to the
problem of expensive equipment beyomd the means of most small
schools.

The use of slides should be governed by the same principles
as those that apply to the showing of motion pictures. When
a slide lecture can supplement some aarricular subdbject upon
which the assembly is based, it has a place in the program.
Slides on Palestine, of the Oppenheim pictures of Jewish home-
life, etc. can add consideradbly to the child's enjoyment of
the assembly and make more vivid his comprehension of the
subje-:.i'..ma One of the larger schools reports their use in
these words: ®"In the Junior Assembly; we have had considerable
success in the presentation of Jewish biblical history through
the medium of slides. These slides were taken out of our
Library archives and arranged in a series of graphic stories
80 that the continuity and drama of our history might be vividly
portrayed. Young people are visual minded and they enjoy the
slides because of their suggestiveness and imaginative appeal.
Of course, the Director explains the significance of the pictures

as they are thrown on the screen.”

107) Vide supra, pp. 25 and 63.
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. Worship services in the assembly.

It is the writer's contention that children's worship
gervices fail to serve a wvalid function or purpose in the
assembly and therefore should not be a feature of assembly
activity. It is with this point of view uppermost in mind that
the various items in the questionmaire which deal with worship
vill be discussed and evaluated. This point, if it is to be found
valid, must be not merely the writer's opinion, but it must be
proved by interpreting the actual practice in the worship services.
conducted in our religious school assemblies.

FNearly eighty-five per cent of the schools in our survey
conduct worship services in their assemblies. One-third of
the schools hold these worship services in the Temple proper.
This in itself speakes against worship in the assemdbly. The
rigid formal atmosphere of the surroundings, while in all
likelihood conducive to worship by adults, can hardly have the
same effect on children. "rhe element of spontaneity, of whole-
hearted participation is undoubtedly impaired by the absence
of facilities fitted to the needs of the child. Hard as it is
to create in the child that elusive thing called "a worshipful
attitude under the most ideal of phyeical conditions, it is
impossible to accomplish this end in the Temple auditorium,
vhere facilities are too inelastic and impossible to adjust
for the use of the children, especially in executing other
phases of assembly activity. We do not ask adult worshippers
to sit in Kindergarten chairs and plays in the sand-box; why
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‘orce the children to sit in Temple pews facing a pulpit?

b. Do you employ music in them?
A glimpse at the music which the children sing week after
week is enough to warrant the elimination of that di sturbing
factor to the unity of the assembly--the so called w rship service.
Considerably over half of the schools use the music of the Union
Hymnal--not only the hymns, but also the ruponuel.lo’ A close
study of these hymns makes one pause and seriously doudt whether
the compilers of the volume could find it in their hearts to
condone the use of at least ninety-five per cent of the hymns
in the worship service for children! The writer has often
heard children of the Primary Department's assembly sing these
hymns, of which the folloving is a typical sample:
"How lovely are thy dwellings fair, O Lord of Hosts,
how dear, hov dear
The pleasant tabernacles are, where Thou dost dwell,
80 near, SO near.
My soul doth long, yea, even faint, Thy courts,
0 Lord, O Lord, to see;
¥y heart and flesh are crying out, 0 living God,

for Thee."

Such hymns are worse than meaningless to théd childy they lead

109) vide supra, pp. 26f, and Appendix A, Table 50.
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to nothing but misleading conceptions in his mind. He pictures

g deity dwelling in tabernmacles and courts--queerly mixed
associations of a harvest festival and the time Father had to

go to court for parking tooc:long in a restricted sone. Does this
sound absurd? How often we are prone to forget that the child's
associations with words are very lirited and that his imagery is
very concrete.

The writer also doubts seriously the value of singing the
Hebrew responses. To the argument that they are valuable because
they prepare the children for participation in adult worship
services later on, ve may answer that years of incorrect reading
and careless repetition of meaningless responses in the assembly
cannot serve as preparation for anything, but merely to serve to
perpetuate thé bad habits of inattentive, unintelligent 1lip-
service. If the children are to learn the Hebrew responses, the
place for such learning is in the classroom and assembly lessons
in music. Although the writer's experiences as teacher and
principle have extended over nearly a decade, he has yet to hear
an assembly sing hymns or psalms in a worship service withoome
tenth of the enthusiasm that is put into "Foolish Lot" or
"Hovoh Nogiloh®™. Unless and until suitable music for and
singable by children is placed into the worship service, the

msic is worse than valueless.

In answer to the next item, we discovered that approximately

four-fifths of the schools that have worship services in the
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sembly make them a regular feature, and the others hold them

yre or less imsnhrly-no As stated in Chapter II, it is among
he larger nohooln._hln which educational practices are better, that
‘ewer assemblies include worship as a regular feature. If the
jurpose of these worship services is to prepare children for
fature participation in adult services, why not have them every
veek, just as they are held for adults? This apparent inconsistency
on the part of those vho do not hold services regularly in the
assembly seems to indicate that there is some doudt among religious
school directors as to the efficacy of the assembly worship service
as a mode of preparation for something to come later. Indeed,
John Dewey has repeated time and again that education must not be
preparation for future life activities, but must mirror the life
of the child and be limited in its mode of presentation to

experiences within the range of childhood. If, on the other hand,
the purpose of these services in the assembky is to instruct by
means of interesting and entertaining methods, we have already
given sufficient indications that the children's services as

constituted at present are neither interesting or entertaining.

d. Union Hymnal Children's Services.
¥hat we have said above was in anticipation of this question.

Three-fourths of “the schools that hold worship services in the
assembly use the services in the Union Hymnal. As hinted above,

110) vide supra, pp. 27 and 65f.
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s study of these services impresses ome with the futility of
trying to teach children to worship in the assembly, or anywhere
else, if this is the sort of material from which they mgst learn.
Rach service is nothing more than an emasculated adult service.
For years we have been laboring under the delusion that we are
dealing with little men and women; it is time to realize that

ve are trying to educate children. Seen from this point of view
ve can perceive that these services lack even a single point of
contact with the life of the child, and fail to create a worship-
situation. We do not doubt that, im the broader meaning of the
term, children do experience the impulse to worship; but it is

in every respect the imrpulse of a child, and only as such ame
impulse can it bde u;titﬁ.od.ln The solemn, moralizing tome in
vhich these services are cast is not only comtrary to the spirit
of childhood, but is also in violation of the spirit which should

112
characterize the activities of the assembly.

The writer hoped that there would be a different picture in
the agssemblies of those schools whose services were not those
of the Union Hymnal. But this did not prove to be the case. Over
a third of these use the Union Prayer Book--a procedure that

requires no comment! Many others use the services of the Moses

111) Dorothy Zeligs, in her article The ay School Assembd
(*The Jewish Teacher", Vol. I, No. 4) p. 18, points ou 1)
dangerous theological misconceptions in the mind of the child
that these services camse.

112) The writer urges that the reader glance at the children's
services in the Union Hymmal, that he might see for himself how
Just these criticisms are.
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gymal, and these suffer from the same defect as those of the
Union Hymmal: they are for "little men and women®. A few schools
uee their own services; some of these were sent to the writer,
and although one or two are characterized by a simplification

in terminology, they are still umsuitable for children because
they are patterned after the form of the adult service and have
no points of contact with the 1ife and experiences of the child.

Only about one-fifth of the schools vary the worship services
for children of different m-grmpsiu'l!ure can be no more potent
condemnation of children's worship services than this fact. There
is grave doubt in the writer's mind whether even the older children
can understand or enjoy the services that are being used; how
mich the greater that doubt is with regard to youngsters eight
and ten years of age! We do mot require children in the Inter-
mediate department to read Graetz #n their history lessons; why
inflict a type of worship on these youngsters that is equally
incomprehensible? In the small school especially, where the
enrollment is too small for departmental assemblies, a meaningful
vorship service is more than impractical; it is impossible.

The answer to the question: "Do you use the same service
every veek? seems very favorable, at first glance. Nearly
seventy per cent of the schools state that they vary their

assembly services from week to week. But a closer examination

113) vide supra, p. 28.
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reveals that the only variation that most of them employ is to
rotate the various services in the Umion Hymnal or to use
different portions of the Union Prayer Book. Some merely change
the music and responsive readings. Only one school uses

real variation--the arrangement of services that harmonize with
the theme of the assembly program. All other variations used

by the schools are at best superficial, and the net result is
that there are several services to bore and mislead the child,

4.
instead of ouo.u

e. If a service is not part of the assembly, do you have a
children's service independent of the school session?
This is really the most important question in this whole

section on worship, becamuse it points a way out of the dilemma

of children's worship services. By removing worship from the
assembly and so reinterpreting and changing it as to make it
teautiful, meaningful, and educative to the child, we can steer
a safe, sane course between the Scylla of the traditional worship
service in the assemdbly and the Charybdis of no worship at all
for children below the age of adolescence.lm

Only eleven of the twenty-four schools that have no worship
services in the assembly have children's services independent

114’ Vide supra, p. 28.
%!5 See Kurzband, T. Education for Worship in the Jewish School

"The Jewish Teacher,® Vol.1, No. 4, Pp. . e author points
out that certain assemblies about worship are desirable. But
these would really be in the nature of a history lesson. Nrs.

Levinger J%Qmil_‘_qﬁ, pp. 65ff.) presents an interesting
program s type on ayers of Israel".
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of the school session. In the other thirteen schools the children
participate in no regular worship services whatsoever.

It is here that ocur Temples lose ome of their great oppor-
tunities to educate their young. Although the purpose of children's
vorship services must not be to prepare children for participation
in Temple worship, if the religious impulses of the child are
satisfied by worship services that find many points of contact
vith his needs and experiences, that child will be a Temple-gewsr-
as an adult, because he will have participated in worship that
vas designed to meet his youthful requirements.

We have said enough above to indicate that the assembly is
hardly the place for this worship activity, because it fosters
values of a different nature and has as its chief end instruction
in a sense too limited to include worship. To put it in another
vay, the assembly time is too limited to include both regular
worship services and any of the other activities which this
chapter discusses. When, then, shall children's worship services
be held? Since most of our schools meet on Sunday morning, no
better time can be found for children's worship services than
Saturday morning. The Saturday morning services conducted in
our congregations serve little purpose; the men are at their
businesses and most of the younger women are busy elsewhere. The
result is that the service is attended by a handful of old women
and a few old men. How much more fruitful this hour would be,
if spent with the children in worship services designed to meet
their requirements and mental statures! These can be departmentalized
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according to the number of departments in the school. For
example, & large school with four departments could hold two
wrship services each Saturday, each department participating
in a bi-weekly service.

It is not among the purposes of this thesis to present a
philosophy and program of worship fer childrem. Suffice it to
say that the traditional service must not be used. New services
must be created, using any and all devices that will be conducive
to the ends to be achieved. Dramatization, pageantry, music,
ceremonials,~--all these can be used in the execution of the theme
of the service--and each of the servicesshouldhave a definite
theme. The education classes of the Hebrew Union College have

prepared a series of such worship services for children. Thése

will soon be published in mimeographed form, and with these as
models, othdr children's services can be created--services that
will effectively evoke and satisfy intelligently and intelligidbly
the religious impulses of children.

f. Is a sermomette a feature of the assembly?

Fearly two-thirds of the schools have sermonettes in their
assemblies. It is in the assemblies of the larger schools that
the sermonette is used to the highest degrec.u6

Vhether the sermonette is an effective educational method
depends largely on what we understand by the term. If it is

only a shortened sermon in vhich the attempt is made to inculeate

116) vVidé supra, pp. 29 and 68.
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porels in the children, the sermonette is a useless instrument
and should be eliminated from the assembly. REven if we assume
that children could grasp abstract moral principles dissociated
from any concrete incident or experience, it is a long step from
inowledge of right and wrong to right action. Therefore the
sermonette is a futile vehicle for the teaching of ethics or
morals. In his book Moral Pri g;plea in Education, John Dewey
says, "There is nothing in tha ua&ure of ideas about morality,
of information about honesty or purity or kindness which auto-

matically transmutes such ideas into good character or good con-
duct.”
If, however, we think of the sermonette as a talk to the

assembly by rabbi, teacher, or pupil, dealing with a subject of

common interest, the sermonette does have a place in the assembly.
The talk, hovever, must have direct'bearing upon the theme of the
program, and, like other features, it must grow out of the
classroom experiences and studies.

Upon rare occasions the rabbi or principal may use such a
talk to bring about a closer and warmer contact between himself
and his school. Children grow and learn by the effect that
personalities exercise upon them. If the rabbi or principal has
something worth-while and interesting to say, something that
will be of value in the Jewish development and integration of the

ild, and if his personmality is such that he exerts a
stinctly beneficial influence upon the children, an occasianal

7
informal talk before the assembly does serve a valid purpoaa.l1

117) Terry, P. W. op. cit. pp.152f., and Jordan, R. He Op. cit.pp.57f.
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With this concept of the sermonette in mind, we cannot
approve of the frequency with which most of the schools have ser-
monettes in the assembly. (In fact, being certain that in nearly
all cases the sermonettes are of the undesirable, moralizing type,
we cannot approve at all of the current practice of sermonettes in
the assembly!) FNearly half of the schools employing the sermonette
have them told weekly and many more have them tvo or three times
a month. Over half of the larger schools have sermonettes weekly
in the a.no-blies.na As stated above, the sermonette must
not partake of the nature of the sermon, and should be given in

the assembly as the need arises, which will be very seldom.

The schools answér that sermonettes are given by rabbi or
principal, and, to a much lesser degree, by teachers and pupiln.n9
In this phase of assembly activity, as well as in the others,
there must be a greater emphasis upon pupil-participation, in the
older assemblies, it is wise for the rabbi or principal to remain
in the background and encourage the pupils to address the assembly.
Of course, this will be quite impossible if the old-style
sermonette persists. But it has no wvalid justification for
persisting and therefore it should be eliminated.

118) Vide supra, pp. 29 and 68f.
119) Vide supra, pp. 29f. and 69.
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g« Are "birthday blessings® by rabbi or superintendent a

' feature of your assembly?

| Forty-three per cent of the schools include thie in their
asgsembly activity. We have scen that it is much more prevalent

in the larger schools than in those with enrollments of less

than a hnndred.lzo Although Levinger approves of this activity,121
the writer feels that it is out of place in the assembly, especially
in the case of the large school. If the blessing is giveq to

each child individually--in a large assembly there may be a .
dozen or more each week--it consumes too much valuable tirme,

If one blessing is given for all the children who have had

, birthdays during the week, it becames too impersonal to be
meaningful to the child. This is one activity that should be

conf ined to the more intimate atmos phere of the classroom.

5. Exhibition of classroor handwork or projects.

Nearly two-thirds of all the schools fail to include
this important activity in their assemblies; how greatly they
would profit in interest manife-ted by the children if thisp
type of activity were to replace the worship servicel

So much has already been said, in connection with subjects
discussed above, about the value of showing to the assembly
" the handwork and projects executed in the classrooms, that’

little need be added here to demonstrate how potent an education

120) Vide supra, pp. 30 and 70
121) Levinger, E. E. Entertaining Programs, p. 10
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. factor this can bo.l.‘

Such exhibitions and demonstrations

are factors of primary importance in the motivation of classroom
work. The assembly must serve as the school's clearing-house

not only for ideas but also for concrete materials croatad; When
the fifth grade views the Bedouin village built by the children
of grade four, they will enthusiastically work on a project
growing out of their class-work, in oxder to prove that they, too,
~can cast into concrete attractive forms what they have been
studying. The school that neglects the use of this assembly
activity loses a valuable opportunity to heighten interest in

the assembly and to improve the quality of classroom work.

6. Outsiders to address the assembly.

Slightly more than half of the schools occasionally have
people not connected with the school address the assembly (although
for the larger schocls this figure is considerably hlgher).l23
Slightly over one-fifth of these schools have such speakers at
periodic intervals. Only ten per cent of them plan a regular
schedule of outside speakers.

The practice of allowing outsiders to speak to the assembly
is a good one if properly carried out. What has been said
before applies here also--the speaker and his subject should
harmonize with the theme of the assembly. If the theme of the
program deals with ceremonials, a speaker should be invited to
122) Wises and Clarke, op. cit. p.7 refer to the use of classroom

.ILI____

Proiects dnd materials in class programs.
123) Vide supra, pp. 30f. and 70.
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describe a local social agency. And of course it goes without
gaying that the speaker and his subject must always be of interest
to the children and commensurate with their age and uuuatmding!'z‘
The main criterbn is that the speaker have a worthwhile message
for the children; outside speakers, too, must maintain the
instructional character of the usu‘bly.ms

There is no necessity for such speakers to be invited &t
regular intervals; too close adherence to a time-schedule may
result in many uninteresting speakers. There should, however, be
some elastic schedule of outside speakers. We shall discover
later that the best assembly activity is that which is planned,

at least in outline, at the beginning of the school year. This

being the case, some more or less definite provision must be made
for outside speakers. Wherever possible, such arrangements should
be made in conmnection with specific assemblies. If a certain
program in December is to be devoted to philanthropy and a
speaker is desired, provision should be made for this at the
start of the school year.

This rule, however, like all good rules, has its exception.
If an outstanding personality comes to town, a person who has
something of definite value to impart to the children, and that
person is available only at the moment, it is excusable ani even
profitable under such circumstances to violate previous arrange-
ments and homogeneity of theme. But such instances will be rare.
124) Wiese and Clarke, op. cit. pp. 3f., give examples of "outside

o see Ba

tzlent assemblies."™ Also see Cubberley, onﬁ cit. p. 327, for
various. outsiders of interest to the assembly.

125) Jordan, Re He 0D cit. pp. 63ff.

e
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We must not, however, indiscriminately allow any and .all visitors,
be they rabbis or not, to intrude and interfere with the plamed
-aasembly merely "to say hello to the dear kiddies”.

Many and varied are the occasions which the schuols report,
on which outsiders address the assemblies. It is not necessary
to dscuss all of them here. It 1s sufffcient to sy that the
general rules stated above plus common sense, will serve for all

of these cases.

One of the most valuable ends to be achieved by this type
of assembly activity is that of developing contacts with the
interests of the Jevish community. Assemblies devoted to social
service, philanthropy and importent fund-raising campaigns are

fertile fielde for interesting outside speakers. On this point

cne vriter has this to say:

w It is possible in the assembly to utilize
occasions of special Jevish drives in the community
or of Jewish current events of outstanding interest
to bring home to the children their connection with
the larger Jewish vorld with which they have very
little direct contact. Occasionally speakers may
even be brought in ffom the outside to address the
children and describe to them the work of the Jewish
organizations that they represent provided, of
course, that they have a real child message to
CONvVeYeeeeesa" 127

B. Administrative Announcements.
Over three-fourths of the schools devote a portion of their
assembly time to routine ammouncements. Announcements are, for

126) Vide supra, p. 31, and Appendix A, Table 67.
127) Fudelman, E. op. cit. p. 6
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the most part, necessary evils, and should be used in the
assembly as little as possible. The classroom bulletin board
should be used for this purpose wherever feasible. Those
announcements that are made in the assembly should be made vith
as much dispatch as ponsible.lzs A good method to employ in
order to prevent a dead routine in the matter of announcements
is to allow the pupils to give them. They are part of the
programs (although intrinsically an uninteresting part), and

as such they present an opportunity to widen the range of pupil
participation.l29 The child who is not participating in one

of the more important features of the program can find a medium

of self-expression by making announcements.

Such matters as attendance reports, charity reports and
allocatioﬁs, statements regarding school rules, ete. ean do

much to foster school spirit, especially if these are announced

by the children.

C. Student Organization
l. Do you use your assembly for student orgsnizat’on meetings?
In less than one-fourth of the schools are some assemblies
turned over to student organization meetings. This indicates
schools
either that our religious'have very few student organizations

or that these organizations are not playing as large a part as

128) Cubberley, op. cit. p. 32°2.
129 Jordan, op. cit. pp. 33 and 65.
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they should in the conduct of the schooly govermment and
activity.

Before we attempt to evaluate what little assembly activity
there is on the part of student organizations, let us first
determine why these organizations (Student council, dramatics
club, young Judea, etc.) are valuable as organisms through vhich
to conduct some of the work in the older assemblies.

We have been drawing our conclusions on the assumption
that most of the assemdly activity will be done on the basis
of class-groups. The reason for this is that in building up
an instructive and entertaining program it is easier to work

with established, homogeneous groups than W th individuals.

The same argument may be advanced in favor of group-participation
by clubs and student organizations, which are characterized
by some homogeneity of aim and purpose.lao In such assemblies
a presiding officer is in charge, and under his leadership
the program is presented. From such procedure the pupils learn
valuable lessons in cooperation, responsibility, and self- ‘
. confidence. PFrom such meetings may arise many questions of
| social ideals and conduct and of scholastic and disciplinary
standards that can be dealt with effectively by the student
organization in charge. The assembly meetings motivate not
only effort in preparing suitable programs, but also certain

131
school standards of activity and conduct. 3

130 cnbhrley. 0D« cit. P 325.
131) wilson, H.B. and Wilson G. M. The Motivation of School Work
Houghtoﬂ. nfflil’l. 1921) Pe 229.
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The assembly serves as the best possidble focal point for
student government as well as student activity. Some forms of

such student government will be discussed below. On this subject

one authority writes:

"The assembly is closely related, often an organic
part of student government. It is the forum of

the officers of the student body and, when it is
turned into a "town meeting®, it becomes a powerful
means of molding public opinion. The achievement
of a pirit of social solidarity in the school is
one of the chief objectives of student government.
No activity contributes more to this end than the
assembly.” 132

Among those few schools wherein some of the assemblies
are turned over to student organizations, the Student Council

ranks first numerically. This organization can serve a useful

purpose in the assembly. Since it represents the children,

it should have charge of those assemblies or parts of assem-
blies that are devoted to administrative matters in which the
children are concerned. Such items as the allocation of the
school's charity fund, the problem of tardiness, the care of
the building, and the observance of school regilations might
well be handled in the assembly by the Student Council. A
modi fication of this procedure is the "City of Justice " idea.
A student tribunal elected by the children tries, in the older
assembly, cases of student discipline and discussed school
problems. Not only does this type of activity develop
beneficent social attitudes, but it teaches the children how

133) Terry, P. W. op. cit. p. 150
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to handle the problem of self-government. Furthermore, such
an assembly activity is interesting as well as instructive.

The dramatics club (only twelve per cent of the schools have
them) is another institution that the assembly should take
advantage of. The formal presentation of plays in thé assembly
is a great task for the individual class, and the tryhouthnethod
has its disadvantages, as brought out above in the discussion of
dramatics. Therefore, if the school has a dramatics club, it
is wisest to let this group take charge of dramatic presentations
tn the assemblies. '

There are many other worthwhile student organizations in

the schools that should be allowed to take an active part in

the assembly. Such groups as the Boy Scouts, the Girl Scouts,
and Young Judea can present activities which, if carefully
supervised and planned, can have a high degree of instructional
value.

Fo rule can be stated regarding the frequency with which
such groups should have charge of assemblies. It depends
entirely on the number of such organizations that the school has,
the general plan of assembly programs for the year, the functioning
ability of the organizations, the existence of some real need
for participation by any such group, and many other factors. It
is in commensuration with all these factors that we say that
such group-partic ipation in assembly activity should occur when-
ever there is a need for it and when the purpose of any particular
assembly can be achieved most satisfactorily by means of this method.
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D. Niscellaneous Activities.

1. Specify any assembly activity not stated above.

It is obviously impossidle to enter into discussion
regarding each of the 28 miscellaneous activities that the schools
include in their assembly programs. Some of them have already
been pointed out in other sections of the chapter. Therefore
some of these will merely be mentioned, and the more important
ones will be discussed briefly.

Among the sore important of these are: the Purim carnivalj
debates and declamation contests, marionette plays; school
orchestras and musical solos by children.

The Purim carnival is indeed a welcome change from the

usual Purim program, and is enjoyed by children of all ages.
The writer has held them in his school for several years, and
they have invariably met with success. Many of the Purim
materials listed in Section III of the Bibliography contain
materiale and directions for conducting a successful Purim
carnival. Hovever, it requires an unusually great deal of time
in preparation, if it is to be successful.

Debates have a useful place in the High School assembly.
They offer the older child a splendid means of self-expression,
and they can provoke thought, on the part of all who hear them,
on irportant Jewish problems. Because of the great amount of
preparation entailed, however, they should not be held often.
In the small school that has no departmental assemblies it is
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inadvisable to have debates, for they can hold no interest for
the younger children.

Marionette plays are an everlasting delight to children;
and this can be a most fruitful means of teaching Bible and
history in the assembly. If the school has a class in arts and
crafts, this class can make the building of marionettes a
semester's project, and then present a play based on Bible or
Jewish history. This is a true assembly project; the writer
has seen such marionette work that has involved purposing,
planning, preparing, executing, and Judging.

In conclusion, the writer wih es to demonstrate a well-
rounded program of assembly-activity by quoting, in part, a

report from the director of religiouseducation in a large school

to his school committec. He writes:

"A reasonably varied program has been presented
to the students at the assemblies. Ordinarily,
the Junior and High School Departments meet
separately, but frequently, they are dbrought
together to witness a play or performance of
general interest.

*Eiriam Soloveff and Isaac Stern played
before general assemblies during the Spring and
Fall terms. A complete and receptive silence
marked each performance. One of the child pro-
digies toldme after the recital that it was "great
fun" to play for fellow students.

"Mr. Ralph Chesse's marionettes gave a
del ightful performance of "Saul and David" a
play in seven scenes especially writtern for the
use of religious schools. Brief assembly plays
are given on the aversge of once each month.

"eeess.Home-made plays, hovever lacking
in dramatiec form, usually exhibit some native
vitality. In the Religious School plays, an
attempt has been made to treat moderrn subject
matter (as the contemporary German scene) or to
present historical and Biblical material with a
modern application. For example, the next play,
"Abraham and the Idols", depicts in its first part
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the traditional story of the idol-breaking
incident; in the second part, an American
business man shares in the destruction of the
false materiat gods of the past decade." 133.

ITII. PACILITIES FOR ASSEMBLIES

A. Do you have an auditorium?
We have discovered that nmearly thirty per cent of the
schools in our survey lack the primary facility--an assembly

room, and in the smaller schools the figure is considerably

hig}:er.l34

The schocl that must conduct assembly activities without
a room suitable for this purpose is under a severe handicap;

it is most unfortunate, for the assembly instruction must

suffer to some degree thereby. The importance of the assembly

room is expressed by this statement by one authority:

"A prominent high school principal once remarked
that the morale of his school, he thought, had
fallen off 50 per cent since his school auditorium
had been closed for a year during some necessary
buildi ng operations.....135

In schools that lack this facility, the best available

substitute must be employed. As a general rule, let it be

said that it is better to use a large classroom than the

Temple proper. The latter is too stiff and formal to allow

for whole-hearted participation by the younger children; the

133) TFor other comments and ideas on these and other activities,
see Wiese and Clarke, op. cit. p. 13 Jordan, op. cit. p. 34;
Cubberley, op. cit. pp. 324T.;: Terry, op. cit., pe. 154.

134) Vide supra, pp. 33 and 72.
135 Jorda!'l, ROHO’ 22. cit. Pe 57.
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former has the atmosphere of instruction which can easily
be transferred to the assembly, and it places the child in

surroundings more natural and familiar to him than the Temple
136
aud itorium,.

Although ve are fully cognizant of all the severe handicaps
that such a makeshift entails, let it be emphatically stated
that the principal or teacher is not justified in using this
as an excuse to shirk the duty of planning and executing a

program of assemblies rich in activity and meaning. With the

. exception of such items as motion pictures, slides, and drama-
tics, the assembly activities discussed above can be conducted
in the large classroom on a makeshift platform.

l. If not, vhere are your assemblies held?

Over two-thirds of the schools without auditoriums

conduct their assemblies in the Temple proper. Enough has

been said above to demonstrate the inadvicability of this
method, especially with younger children. The other schools

use either classrooms, as recommended above, or the vestry room.
Cubberley suggests that a large lower hallway or a large
basement room may be used for assembly purpoaes.137.Theso may
be used if healthful conditions prevail and the pupils are

not exposed to draughts or dampness.

136) Wiese and Clarke, gg. cit. p. 2, also advise the use of

classrooms in schools that have no auditorium.

137) Cubberley, op. cit. p. 320
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B. Howv many assembly rooms to you have available?

Over half of the schools have 01;13’ one room im which to
conduct assemblies. Over a third have two assembly rooms, and
less than ten per cent have more than two. Naturally, it is
the larger schools that have more assembly rooms :l'&lll'bleglu
and therefore we shall find a higher degree of departmentalization
in their assemblies.

Most of the smaller schools fail to appreciate the fact
that departmentalization of the assembly activity need not be
dependent upon the number of rooms available. By so arranging
the schedule of classes that each age-group of children will
use the assembly room at a different time, depaftimental assemblies

can be held without having the advantege of deparimental assembly

rooms. 139

C. 1Is your assembly space also used for classroom space?

Over one third of the schools find it necessary to use their
assembly space for classroom purposes also. This is unfortunate,

because it means either that there can be only one assembly

for-the school, or the class meeting in the assembly room
must move into a classroom while other ascemblies are in

progress. Neither procedure is highly desirable, and other

138) Vide supra, pp. 33%and 73.

139) For the planning of departmental assembly rooms, see
Tralle, H.E., and Merill, G.E. Planning Church Buildin
(Judson Press, 1921) diagrams in Chapters II and I[11. page

28 are indicated the advantages of the assembly room over the
auditorium.




(158)

arrangements should be made, if possible, to have no classes

meet in the assembly room. Classroom work is undoubtedlv han-
dicapped if conducted in a room not designed primarily for
classroom use. If, however, the facilities of the school plant are
so poor that there are inadequate facilities to allow a class-

room for each class, departmentalization of the assembly will
enable those classes that must meet in the assembly room to

move to the classroom during the assemblies in which they do not
participate. This is at least better than having the class

hold its entire session under adverse working conditions.

D. Do you have a stage?

Over threee<fourths of the schools have stages in their
ﬁsaembly rooms. It is only in the larger schools that most
of the stages are well-equipped for dramatic purposes.14°
Dramatics, hovwever, constitute only a comparatively minor phase
of assembly activity, and it is only in this one aspect that the
lack of a well-equipped stage causes difficulties. Although
a stage of some sort is necessary to most of the work of the
assembly, it need not be well-equipped for dramatics to serve
its major purposes. For the intimacy that should characterize
the assembly program, elaborate lighting and scenic effects
are not necenaary3141 on the congrary, overemphasis on
scenery and staging will weaken the educational aspect of the
assemblies and turn them into "performances".

140) Vide supra, pp. 74f.
141) Levinger, E. ©. Entertaining Programs, p. 8.
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E. Check the kind of seats in your assembly Toom.

It is indeed fortunate that nearly three-fourths of the
assembly rooms in our schools are ~equipped with movable seats.
It is only with this type of seats that the desired degree of
flexibility in programs can be attained. In those assembly
rooms that are equipped with theater type or pew type seats, the
element of pupil-participation tends to be minimized. TFor
certain types of activity, such as games, exhibits, etc., it
is desirable to have the floor-space cleared, and this is possible
only when the seats are movable. At tires it may seem desirable.
to have other than a row-by-row seating arrangement:; but if
the seate are fixed, nmo such adjustments and changes are
possible.

In order to eliminate undue noise from the moving of seats,
the best type for assembly purposes are those that are attached
in sections of three. These are heavy enough to minimize the
noise of scuffling, and light enough to be pushed to the sides

or rear of the room vhen more floor-space is desired.

F. Other features regarding facilities.

Many and varied are the facilities employed in the assemblies
of our schools. We shall comment only upon a few of the most

142
significant ones.

142) Vide pp. 35f, 75f. and Appendix A, Table 82.
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The minimum equipment for the assembly room consists of a
piano. But we can hardly be satisfied with minivum facilities,
if we wish our assembly programs to be interestingly varied in
their modes of presentation. One authority lists the following
items as necessities in the assembly room; rug, chairs or seats,
piano, blackboard, table or desk for superintendent (this is
really not necessary), cabinet for supplies, suitable teaching-
pictures on the walls, maps, song-books, reference library,
bulletin board, and atereographs.l45

The value of such facilities as the phonograph, stereopticon,
and moving picture machine has been discussed earlier in this
chapter. The rabbi or principal who makes plans in his budget
to purchase such facilities for his assembly programs does wisely.
Although a lack of facilities is no justification for a lack of
interesting and instructive assembly activity, the addition of
such equipment will make good assemblies better.

IV. METHODS AND MATERIALS.
A. How far in advance is your program of assemblies planned?

There is no more important item in the entire questionnaire
than this question. The quality of any school's assemblies can
be determined largely by the way that school answers this question.

If the writer quotes at rather great length in this section, it is

143) Tralle and Merriel, op. cit. pp. 26 and 28.
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because he wishes to emphasize how vitally important is the
planning of assemblies at the outset of the school year. We do
not use a makeshift, faulty me thod in planning our classroom
curricula; whhy should not the assemdly curriculum, which is
also an important medium of instruction merit the same careful
consideration and planning?

Our survey revealed that only one-fourth of our schools
make any plans for their assemblies at the beginning of the
school year, and the great majority of the schools plan their
agssemblies from month to month or even from week to week. Among
the smaller schools, conditions are especially bad: considerably
over half of the schools whose enrollments do not exceed a
hundred plan their assemblies no more than a week in admco.l'“
These figures derived from our study revegl in themselves how
much is lacking in the preparation and executiom of the
assembly programs in our schools.

In this connection we quote from one whose task it Ras
been for many years to supervise assembly activities in public
high schools. What she says is extremely pertinent to the
situation in our religious schools as wells

"The assembly in most schools is the "stepchild®
of the curriculum committee--any last minute
thing will do! If, as most authorities agree,
our attitudes are determined bot by our
intellects, but by our emotions, then mést
schools are missing the controlled mass
emotional appeal of the assembly program.

As will be seen in this pamphlet, the
objectives for the whole year were carefully

144) Vide supra, pp. 36 and 76f.
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worked out, as well as those of each month

and of each period. The teacher-in-charge took °
to the volunteer group of students only the
objectives--the methods of attaining them were
devised by the students themselves. Given the
research books, they wrote or developed through
action the original sketches." 145

Specificially in regard to the religious school ascembly, we
are told that:

",.00sIt is irportant to emphasize that in
preparing an assembly the execution of the program
is of major importance. All too frequently an
assembly fails not because the content of the
program was inferior but because the various
elements of the program were poorly rendered.

A major consideration in all assembly work is
to allow sufficient time for planning and
rehearsing the program. A good procedure to
follow is to plan out all assemblies at the
very beginning of the year and to indicate at
that time th the various teachers, classes and
specialized groups involved exactly what
contributions are to be expected of them. It
is only in this way that adequate safeguards
can be set up against the poorly executed
programs that are all too frequent a phenomenon .
at our Sunday School assemblies.® 146

-

From these statements it is clear that a wealth of fine material,

a staff of ingenious teachers, a school of willing and working
shildren, superbly equipped as-embly rooms and halls--all of

these together are of little avail in the execution of good
assembly activity unless planning is done at the beginning

ofﬁthe year. Of course this plan can be elastiec and in outlinej
but the general theme of each week's activity and what class or

of Ansomly Progrems ot WeoTboesoNey Yorsey: MIGh Scbiosl- Americes

Ty
Friends' Service Committee, 1930) p.3.
146) FNudelman, E. op. cit. p. 8
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group is to present it should be arranged and clearly understood
by all when the school year begins. It is indeed lamentable
that so few of our schools adhere to such a policy.

B. Do you plan your assemblies around any central
idea of theme?

The answers to no other question in the questionnaire were

i
i
|8
1
1
il |
3t

as surprising to the writer as were the replies to this item.
He was willing to assume that in practically all assemblies
there was some unity of theme or underlying idea. It was
somewhat of a shock to discover that over sixty per cent of
the schools do not base each assembly upon some central theme.
Bearing Iin mind our contention that the assembly has prfiarily
an instructional function, we are constrained to ask how such
a function can be carried out when the assembly is not a thematic
unit. We suspect that the following "typical program® of one
of the schools is typical of all those who answer that their
assemblies do not represent thematic units of instruction:

®1. Opening hymn--"With Grateful Hearts" etc.
2. Social Service--Pupil from each class brings
box with contributions to front. Prayer
is said by Rabbi or older pupil.
3, Religious Service--our own, prepared by
Rabbi.
4. Prepared program--(a) short play,
b) talk by Rabbi,
(¢) talk by outsider, etc.
5. Announcements.
6. Closing--"En kelohenu®”
7. Benediction by Rabbi.
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Such a "typical program" contains too many disparate elements
to have any unity of theme. Social service, worship, talks
by outsiders--it is difficult, if not impossible, to create

a unified assembly out of such widely varying elements.

Mrs. Levinger, in her volume of assembly programs, takes
it for granted that the assembly will express a unified theme.
Another writer speaks of the assembly programs as "units" .1“
Indeed, if we wish to make of the assembly a truly worthwhile

instrument in religious education, it must be characterized,

first of all, by unity of idea.

1. Do you ever have a series of assemblies around the same
theme?

Only fifteen schools, or less than ten per cent of tho se
comprising our survey, answer t¥is question affirmatively. Among
such series presented are ceremonials and holidays, pe.ace.

"Jers in Many Lands", "Our Community®, "Leadership and
Citizenship® and local Jewish organizations and charities.

This system of assembly procedure, while not imperative,
is a useful one. There are subjects vhich would be of interest
to the children and about which they can derive valuable
informations yet they are much too large in scope to be handled
in one assembly-lesson. In such cases it is advisable to present

the subject in a series of progrems, each program dealirg with

147) Wiese and Clarke, op. cit. p. 1.
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a different aspect of the general theme. It would be a
nopeless task, for example, tc; attempt to portray in one

zssexbly "The Litersture of the Jew®™. But upcn suck 3 theme

m

series of ten, ffteen or tventy splendid assemblies might
ve coniucted. This system is especizally practicable in the
Zigh Schocol assembly, vhe re the children will be satisfied
ty variety of method and wili rot need such wide variety of
subjects. Indeed, the writer has ir his possession copies of
such serisz each of which recuired = wvhole year to present in
the assemtlies of public high schools. To illustrate the
possibilities of such a procedure, the following outline of

suchh & series is presented. The generzl subject is "The

Contribution of Zducaticon to World Unity®". The program

148
for the year's series is as follors:

Torld Tmity Through

CCtObEI’.-...-.-.---.-........--.-.Lﬂ.nguag!}

(a2 ¢ -2 b USRI ———. 3 T . 1. and Invention
}"‘ﬂn’or".-.---..-.......--...-...-D?.nt:' gﬂu :me!
?9&1‘351’?-...-....-.....--..-..-..-Efstcrj" - |
Ia‘ch--.........-.....-..--......-Eathﬁﬁat:ica E)BBEhﬂld &l‘tﬂ |
:;::'11.--.--..--.--..c-o.--ao---...A.t _:'d nIEiC, !&Dm !Bd
}[ay...............................cover-me-nt

Alonz sirilar lines our Tigh 3chool departmentzl assexrblies

c3uli gresent = splendid, unified series on "Jerish Contiributions

- -~ -

>ivilization® or om z2my of countless other themes.

i) Dzvig--Du Bois, 3zchel, Idueztion in World-Mindedmess. A

g  Assembly Programs ;:‘re:: ¥y Students off VoCABUry, SeJd.
srcol (Americzr Priends Service Committee, 1823) A reading

s booklet will aeguaint the reader with the method of plamming
nducting such 2 series of programs.
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C. Do you use any references, books, printed
or mimeographed materials in the planning
and preparation of your assembly programs?

An indication of 'how impoverished the assemblies of our

—

schools must be, is given by the fact that only slightly more

. o~y

than forty per cent of the schools use such materials in the

preparation of their assemblies. With the wealth of materials

L _.:‘_'__.

e

..._'.
rﬂ,""—n =

-

that is available, there is no excuse for any school to waste

|
i
|
[:]
;!

veluable time by conducting assemblies that are bare or thread-
bare in content. It is not necessary to discuss what materials
are used in the seventy-o dd schools that do make use of such
references; this was done in Chapters I and 1I. The materials
and the extent to which they are used is discussed thare.l‘g
At this point it is sufficient to state that it is in the hope
that all of the schools will use these references that Appendix
B, the Bibliography, was incorporated into this thesis. In each
case it is stated where the materials may be procured. -

In conclusion, let it be emphasized that although the
ingenuity of the teacher and the ability of the group presenting

the program are factors of primary importance in the planning and

preparing of assembly activity, these factors should be supplemented
by well-prepared-reference materials, such as are listed in

Section II of Appendix B.

149) vVide supra, pp. 37f. and 77-79.
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D. The grocedurt of turning the assembly over to
a different class each week.

We discovered that over one-third of the schools follow
tris procedure regularly and an additional fifteen schools do
so occasionally, vwhile fifty-six per cent of the schools do
not employ this method. PFrom previous discussions it is elear
that this is the method favored by the u'i‘ter‘.]j’o It must,
however, be subjected to a very important gual if'ication. It
has been the experience of the rvrriter that in the very small
schools the classes are too small and too fer in number to
make this a practical plan of procedure., Vhile a well-organized
small school with an snrollment of 50 may have 21 twelve-zrade
curriculum, it wvill, in 211 likelihood, have no more than
three or four classes sufficiently large tc prepare and execute
programs. To call on a class for a monthly program is too great
2z burden, and the work of the classroom will suiffer. Therefore
ir the small school it is wiser for pupil-participation to be
done by individuals rather than by classes.

However, ir the larger schools with ten or twelve classes

of normal =ize vhere the class is called upon infrecuently, there

is no reasor why this plan should not yield excellent results,

[
h

properly planred and conscientiouslv conducted. When we

remepber thzt one of the greatest values of the assembly is

the motivation of class-work, we cannot but urge this method of

150) As indieated above in the discussion of Student Organizationms,

2 number of =2ssemblies should be set zside for programs by
the various elubs and groups in the school.
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F operation. piis

|. When does the plasn proparelits program?

Our survey informs-us that'slightly éver forty per cent

f the schools wherein the classes produce the assembly programs,
Fhe preparation of the program is done_ontuide of class-time.

In seventeen per cent of the schools the preparation is done

‘during the class-time; and in the other schools, both class-time
‘and outside time is used for the preparation of the program.
Vhich of these three procedures is most desirhble?
lMrs. Levinger says on this subject: "In the younger grades it
may be necessary tc devote several lesson periods to the rehearsals
in order to give the beginners the confidence necessary to a
public appearance...With intermediates it is often but to allow
them to dramatize the ir material out of claas.....lsa
Inasmuch as the assembly activity qhould grow directly out
of classroom work, it is necessary that the preliminary plamning
be done in the class, Assuming that the assembly schedule has been
prepared at the beginning of the year, the teacher of each class
knows the exact dates when her group is to present the program.
She will inform the class of this date many weeks in advance,
with instructions to watch for any particular phase of their work
wvhich they think would form the basis for a good program. When
the class determines the subject and chooses the method of

151) Cubberley, op. cit. pp. 328f.
152 Levinger.'EigbrgaIning Programs, pp. 6f.
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presentation to be used, they and the teacher will draw up a
definite program and assign the various parts of the program.

If dramatics or dramatization is chosen as the mode of presen-
tation, additional class time must be allowed for its prepara-
tion, But this can be set off on a good start in less than one
class period, and the rest of the preparation should be done
outside of class time. If any of the other types of presentation
are chosen (essays, slide lecture, exhibit, etc.) less class

time is needed because individuals can be met with outside of
class more conveniently than can a group of children.

The general rule to observe in the preparation of the assembly
is to use as little of class-time as possible for it. We have at
our disposal about two hours a week in the one-day school; we
cannot afford to waste it. We must conclude that both class-time
and out-of-class time should be used in the plamning and
preparing of aesembly activity. What the proportions shall be
depends upon the type of program to be presented, the age of
the children, and other factors. Common sense and economy of

time must be the determinants in this respect.

2, %ho supervises their preparation?

Over ninety per cent of those who answered this item
replied that this sucervision is done by the teacher, in some
czses alcne, in others with the aid of principal or rabhi. In
other schools this task of suvervision of the children's prepar-
ation is performed by the rabbi; the principal or the dramatic

153
cdach or program director.

153) Vide supra, p. 39
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we cannot approve of turning this supervision over to
the school without the aid of the teacher of
vho either motivated the
rogram or knows the

asons vhy the class w -gotivated in its choice and

planning of its assembly activities. It is she who unde rstands

only the work of her pupils but also the pupi

themeselves.

Or the other hand, the classroom teacher alone should not

pe entrusted vith the supervision of assem ly-planning. After
211, her school contacts are limited to the class which she
teaches. There should be some person--e ither rabbi or principal,

the larger schools, &n asserbly instructor or program

to organize coordinate, and unify

in charge of = mblies---that proper
the preparztion of the assembly

yrogram.

achool have more tha

ion of iepartmen?ﬁlifatiat of
2] many times previously in thi

~at iT *h sacomhly is to serve anv "'alld
i 13 1e A8Zennl is T0 8& ~ n
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purpose as an educational instrument it must be graded, even
as classroom instruction is graded. Both the subject matter
and the methods of presentation must necessarily differ for
children of widely varying ages, and this can be achieved only
by dspartmentalizntion.m4

Our survey reveals that only slightly more than a third
of the schools have several assemblies each Sunday, while
nearly two-thirds of the schools have a general assembly for
all the children; from all that has been said in this chapter
it should be apparept to the reader that these schools might
Jjust as well abolish their weekly assembly period; certainly
they can accomplish very little educationally.

We are not sirprised to discover that only 7.5% of the
schools with enrollments of less than a hundred have depart-
mental assemblies. But we must 1.0k with misgivi ngs upon the
schools with enrollments of 100 to 350; less than sixty per
cent of these schools have more than one assembly each week.
It is hoped that this study will.point out to the rabbis and
principal 8 of one-acsembly schools the futility of massing all
of the children together for assembly activity, and impress
upon them the fact that the assembly cannot be an effective
instryment of inmstruction uniesa it is departmentalized.

154) Prehm and Anderson, op. cit. pp. 2-4, list ten types of
asssmblies for each of the_¥1?5¥-siz grades; these show clearly

hov widely both content and method can and should vary for
different age-groups.
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2. Does each assembly meet weekly?

In all but ten per cent of the schools the assembly is a
weekly occurrence. Most of those that do not lmve weekly
assemblies hold them bi-weekly.

The writer believes that assemblies should be held as often
as they have something worthwhile to present, something that
will make a genuine contribution to the Jewish education of the
child. In the efficiently conducted school a weekly assembly
should not be too great a tax upon the ingemity of teachers or
classes. It is much better, however, to present interesting,
jnstructive, varied assembly activities bi-weekly than to waste
valuable time in poorly planned, inefficiently conducted weekly
assemblies that are bare of meaningful activity. One writer
statess

"In the first place, I should like to emphasize
that an assembly should take place no more
frequently than can be done effectively and with
truly educational benefit to both participants
and audience concerned. How frequently this
should be it is difficult to say since local
conditions and circumstances must in the last
analysis be the determining factor." 155
It would be unwise in a school that is attempting to reorganiz®
its old, traditional assembly along the lines sugcested in
this study to institute a weekly assembly. The work will Dbe
done more efficiently and meaningfully if for the first year

or two the assemblies meet bi-weekly.

155) Nudelman, E. op. cit. p. 7
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156
An jAdditional Note on Departmentalization

Ne are given the specific information that forty-five ber
cent of the schools who specify do not have any departmentaliza-
tion at all in the matter of assemblies. Over a third of the
schools have two assenblie;; and only fifteen per cent of the
schools approach the proper degree of departmentalization with
three assemblies.

Enough has been said above to show the necessity of depart-
mentalization. YNow we must determine how great a degree of
departmentalization is necessary. Ideally, there should be
a separate assembly for each department in the school; this
would mean at least three and in many cases four. Local
conditions in rega-d to facilities may render this difficult.
But this can be surmouﬁted by having each assembly use the

same ppace at different times in the schedule. The important
fact to remember is that the assembly, if it is to be truly

educative in character and function, must be departmentalized.

Length of Assembl

Over fifty per cent of our assemblies are a half-hour in
duration. But only 15 to 30 minutes are devoted to more than
one-=fourth of the assemblies. On the other hand, fifteen per
156) The remainder of this chapter is based on the questions

in the table on page 3 or the questionnaire. For figures
beyond those cited, vide supra, pp. 40-42 and 80f.
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cent of the assemblies require from 30 to 45 minutes.

The amount of time that we consider sufficient for the
assembly depends largely on our concept of what the assembly
should accomplish, and also on our experiences with assemblies.
The writer has witnessed some alleged assembl ies of fifteen
minutes duration that might just as well have been cut to
five minutes, and he has witnessed others 45 minutes in length
that merited every minute of time given to them. When
exploited to ite fullest possibilities and used to ites best
advantages, it will be as deserving of .2 considerable portion
of time as any classroom snbject.ls'

In order to construct a class program, however, it is
necessary to assign to the assembly a definite length. For
all practical purposes a half.hour is most advisable. If
the worship service is eliminated, as we stated it should be,
thirty minutes will be ample time for the presentation of a
program rich in learning-situations, interest, and entertain-

ment.158

Place of the Assembly in the Schedule

The assemblies in our schools take place, to about an
even degree, at the beginning of the morning session, at the

157) Cubberley, op, cit. p. 321
158) Wiese and'ciarfe. ope cit. pp. 1 and 21, advocate assemblies

of half-hour duration.
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close of the session, and between classes, There is no
definite tire in the schedule that ie to be preferred over

any other tire. The assemblies should take place, in each

inetance, at the most convenient timees., There are, however,
certain "don'ts" toc be observed.

Many of our schools have the assembly at the very beginning
of the morning so that the problem of tardiness vill not inter-
fere vith the wvork of the classes, This {s a bad procedure 1
for tvo reasons. Yo! only Aoes {t fail to golve the problem
of tardiness--the children vill trail into assembtly 4 ring
the entire period--but it also worke on the assumption that
the assembly is totally unirportant, If an assembly occurs at
the very beginning of the sessions there muct be some valid
regson for placing it there.

If the school vishes to meet the proper requirements for

departmentalization and hae only one assembly hall available,

{4 w11l be necessary to hold assemblieg a*t the beginning, in
tve middle, and the end of *he clacse sessions. The rain point
to be obeerved is that the aarembly for each group should bde ) ‘
rluced at that point in the achedule vhere it vill be most |
advnntagcous to the grour ,onc,rn.a_lsg Such arrangements l

muiet necesrarily vary to meet the conditions and ¢ ircumstances

ir suck wchool.

159 Jordan, ore ci‘. p. £1, advocates placing the zgsembly
hetweer clasges. OShe hae reference, of course, to the pubtlie
s~hool.
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¥. Personnel

1. T7hose job is it to prepare and conduct assembly activity?
Yost of the schoole inform us that this task is performed

bv the principal or the rabbi. Certainly the general plan

to be made at the beginning of the y=~r must be worked out

rainly by the person at the head of the school. He may cnll

in teachers for advice or consultations dBut the responsibility

far the general outline of activities ir his, even ag the

responnidilitv for the clasesroom curriculum ie his.

Authorities in the field of assembly activities ansver

this question in much the same vay. One states that the i
"iirection® of the aseembly {r ordirarily placed in the hands {
1
¢f o committee of pupils and teackers vhieh ie rupervised by
1C0

th2 principel. Another maintaine that the responsibility
for the yprogram lies with the prinecipal, bu®’ he may delegate
iz authori*y 4c c*lereg tven & Joint camittee of pupl ls
¢ wetore shoulc determine well in advance the spec’'fle
nature and content of each ncegemdly prograr.iﬁl

e may nonelude, therefore, that once the general plan
or the year has been laid down hy the principal or rabdbbi,
‘et clusaroom tencher an? her clase (with the afd of the

geemlly instruector, if sueh there he, for Adtzile) have the

reponaitility for the preparation and the conduct of the

te-erhly program for vhich that class is responsitle. To fulfil

160) Terry, op. cit., pp. 151 f.
1¢1) Jordan, op. cit. ppe 52 and 61 f. A similar procedure is
presen‘ed by Wilson and Wilson, op, cit., p. 224,
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all the purposes of the worthwhile assembly, this responsi’ility

must be shared by teacher and pupile alike.




CHAPTER IV

A CONSTRUCTIVE PROGRAM
OF ASSEMBLY ACTIVITITS

|

-
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CHAPTER IV

A CONSTRUCTIVE PROGRAY OF l:
ASSENBLY ACTIVITIRS

In the chapter just concluded ~e have tried to fulfil the
task vhich ve set for ourselves--to interpret and evaluate the
practices of our religious school assemblies, {o see vherein

they are vanting, and to attempt to point the way to specific

improvemente tovards the creation of assemblies rich in

educaticnal valuece and interesting to children of all agee,
Therefore, it would be valuelese and futile to attempt

to draw up spreific programs for the uere of ascemblies in a

study of this ¥'nd. That {2 the task of the terchere, for the

assembly activi‘y must be a manifestation of the activity of
the classroom. ¥Ye feel tha'! ve have pointed the vay for temchers

te follow. It shall be the purpose of this chapter to present,

on the basie of Chapter 1II, a general philosophy of assembly

activity, Ve shall concern ourgelves primarily w»ith the value '

snt purpoee of the agsemtly and how assembly programe should

te develope“, '

From the many criticisme already raised it is evident that

the value of the assemblv in unifying the work of the schcol and

ir ziving tone, epirit, and enthusiasr ‘o all that is done in the

classroom ie not fully appreciated in our religious schools.
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All too freguently assemdblies are carried on because they
are prescribed by careless custor, vhile the teachers lock upon
it as a vaste of teaching tire. But if our study has *aught
ue snything, it is that the assemdbly, if rightly used, can be
one of the moet important features in the vork of the religious
Bchocl .
An ansver to the gqurstion, "Why Assemblies?" {= ably

given in regard to the public school in this ways

" oeseOne of the fundamental purposes of the

echool is to train the punils for social

efficiency in the particular situations in

vhich they find themgelves in 1ife, 1In

order to accomplish that purpose the

child must de ﬁivan an opportunity to

assums responeitilit er and to carry them

through to his ovn satisfaction and to the

gatisfaction of the group. In addition to

this, tre school ruest afford an op-ortunity

for t+e Aevelopment of relf.confi’ence,

poiee, courtery and ability to thisk on

one's fest, "™he opening exercise [i.e.,

asserbly? fs a period rhich lends itself
tc the Zevelopmen® of trese abilitier," 162

Tme religious echonl asrembly has for its ®ask the performance
of thrse functions, plur *he specinlized function of Jewish
integration. loyalties to the group, favorabdble emotional
nttisudeg to-arde the Jevigh vay of life--thesze are the

thingce *hat the religious schcol asesexhly must strive to

Yuild 4p ¥ meane of inspiration instruction. Mre. Levinger
expregger the eame philosophy in different terme: "The main

;biject of tre Aseerdly, in our opinion, is tc assist in the

1€2] DPrehr an? Andereson, 0-. cit., D. 1.

y o gy g
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development of a favorable attitude to the Jewish Religious

sehool and to the i{deals which the Jewish School reflects,®
One of the most important aims of the assembly should be

1o motivate and stirulate elasswork; this aim stands out clearly !

in the discussions in Chapter III. The writer believes that

thiz aim alone is sufficient to exert greater efforxts towards

the improvement of our assembly programs. ¥No other agency

in the school can do so much to cultivate a grester appreciation

of the work of the classroom, to promote better scholarship,

and to encourage exploration in new fielde of Jewibh interest,

euch as art, music and literature. 199 The motivation-value b

of the assembly is forcefully expressed in the foilowing excerpt:

e -

"Since the programs for the morning exercises

are usually the outcame of classroom work

in the various school subjects...the motives
afforded for the regular work of the school

are both manifold and potent. The children

of the school realize the character of vork vhich
may be presented and the degree of excdllence

it should evidence to be c-editable. They likewise
realige that it {s a distinct recognition to be
allowed to provide the program...Tvery group

is, therefore, constantly watchful of ite

dajly work to discover mme product adapted for
use in the eschool as=embly...The important

thing stressed here is that these programs

should grow out of the reogular work of the

echool and afford large motives for attainment

in thore exercises and subjects of the school
vhich contribute to these....programs."164

The expressional value of the assembly to the child

cannot be overestimated, The scope of self-expression open

to him in the claseroom i= limited, usually being confined

163 Terry ., cit. p. 151, Wilson and Wilson, op. cit. p.92,
164 Tillo; and ®ilson, op. cit. pp. 225 and “35.
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to recitation ané perhaps a littio handvork., It is in the

aesembly that he learns how to face an audience, how to present

something for evaluation by his fellows, and how to share the

165 |
fruits of his study and labor with others, '

There are certain essential principles that have been

emphssised in the above discussions. These are of such ?

vital importance that we would do well to review the two 1
rost essential of them.

Firet of all, our ascemblies must be characterized by more
pupil-participation if they are to be rich in educational
v:lues to the child, Therever it is possible, the principal
and the teachers should remain in the background in the

presentation of the program. Let ue remember that we desire

assembly activity and not assembly pagsivity on the part of
the children.

Secondly, the programs in the asrembly will serve their
proper purpose more fully and efficiently if they contain
the element of the unexpected, the element of variety. If
the children know that each weeck they are to vitness a
dramatization their interest in the assembly vill sppedily
wane. It has been am-ly demonstrated in Chapter III that the

possibilities for variety in the ass-mbly programs are without

165) At this point it iz well to refer to Prehm and Anderson,

00+ cit. pp. 5=8; here is presented a2 splendid outline on
ho* to develop assembly programs.




(182)

limit. By exploiting fully all the methods suggested therein
the veekly assembly will be looked forward to by the children

vi1th keen anticipation.

EHAEFEFEEREE

Te have completed our task. By presenting a picture
of current practices in the nscemblies of our schools, eval-
uating them, and suggesting methods for their improvement, we
hzave arrived at a bdbroad, all-inclusive program of fruitful,
meaningful assembly instruction and we have presented
throughout the discussion a definite philosophy of activity.
This philosophy has its basis in the spirit of the project
method, and we may sum it up by stating that our assemblies
mist always be unite of instruction characterized bv whole-
hesrted, purpoeeful activity on the part of the children, who
are cuided by their teachers In their purposing, plamming,
preparing, executing and judzing of programs that grow
directly out of classroom activity.

The vriter has tried to keep uppermost in mind the small
schools in vhich the assembly activities are limited and

irperfect. If this study proves of aid to them, if they

attain through the program presented herein a road to meaningful

assembly activity rich in instructional values to the child, then

the assembly will truly prove to be a valuable instrument in

religious education, and the writer will be satisfied.
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APPENDIX A

STATISTICAL TABLES
BASED ON THE QUESTIONNAIRE




Group A
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APPENDIX A

SUMMARY OF TABULATIONS

Schools without rabbdis
' below 50
. of 50-100
» of 100-150
-~ of 150-250
. of 250350
. of 350-450

» of over 450

19 schools
32 "
29 .
15 °
26 .
24 .
12 .

o




Teable

/

I VYhat is the enrollment in your religious school?

Group

A

B
c
D
E

(=]

Median

14
35
64
115
182
294
419
500

Average

18 plus
32.5

67 plus
117

184

294 plus
413 plus
609 plus

Total enrollment

342 plus
1040
1943 plus
1755
4784
7056 plus
4956 plus
5481 plus
27,357 plue




Table 2

I A. How many grades in your school?
Jedian Unspec. Two Three Four Pive Six Seven Eight Nine Ten Eleven Twelvelo

3 1 4 6 3 4 1

5 2 10 8 8 3 1

" 1 5 8 6 6 1 1 1

0 1 6 2 4 2

10 2 3 10 6 4 1013 '
10.5 1 4 5 g W 5

11.5 1 5 4 2(138
12 2 2 4 1(24)

1 B 8 14 17 18 10 18 12 19 23 18 4




Teable 3

I B Do you have & High School Department?

Group Yes = o < N¥o answer T

A § 26.3 11 57.9 3 15.8
B 11 34.4 20 62.5 1 3.1
C 14 48.3 15 51.7

D 10 66,7 8 33.3

E 26 100.0 o 0.0

F 19 79,.? 8 70.8

G 11 91.7 1 Bed

H 9 100,0 0 0.0

Total 106 531.75 87 34,33 B .42




Teable & J
11 Activities Check those of the following carried on in your assemblies !

A. Instruction

1.Holiday Celebrations. Check those observed.

¢roup Rosh Hashonah Yom Kippur Sukkot
Yes 7 Wo % Yes % Wo 7~ Yes % Wo % .
A 9 47.4 10 52.6 9 47.4 10 52.6 12 62,2 7 36.8
B 16 50.0 16 50.0 20 2.5 12 37.8 28 87,5 4 12,5
¢ 21 72.4 B 27.6 21 7%.4 8 27.6 28 96,6 1 3.4
D 6 40.0 9 60.0 9 60,0 6 40,0 13 86,7 2 13,3
3 13 50,0 13 50.0 18 57.7 11 42,3 28 96,5 1 3.5
7 18 62.5 9 37.5 19 79.2 5 20,8 22 90,8 8 9.2
¢ 8 66,7 4 33.3 10 83.3 2 16.7 12 100,0 O 0.0
“ 8 55.6 4 44.4 6 66,7 3 33.3 8 38,9 1 1.1
Total 93_56.0 73 44.0 109 65.66 57 34,34 148 189,15 18 10,85
Group Shemini Atzereth Simchas Torah Chanukah
Yee £ Wo % Yee X ¥Wo < Yes T Wo %

A @ 0.0 19 120,0 2 10,5 17 9.5 17 %95 2 10.5
B 10 31,2 22 63,7 14 47,8 18 56,2 32 100.0 o 0.0
¢ 6 20,7 28 79.3 9 31.0 20 69,0 28 96.6 1 Je4
D 2 13.3 13 86,7 8 53.2 7 46.7 15 100.0 0 0.0
H 10 38,5 16 61,5 17 65,4 9 34,6 24 92,3 2 77
4 8 33.316 66,7 14 58,3 10 41.7 24 100,0 O 0e0
G 6 50.0 6 50,0 8 66,7 4 33.3 12 100,0 O 0.0
i 3 33.3 6 66,7 4 44,4 8 55.6 9 100,0 O 1.0
Total 45 27.1 121 72,9 76 45.78 90 54.22 161 96.98 5 3.02




Teble ¥ (continued)

A gehel.
4roup Purim Pesach Lag B'Owmer

Yeo © No X Yes % ' NWo % Yes % ®o 7 |
\ 19 839.5 2 10,5 13 68.4 6 31,6 00,0 19 100.0
3 32 100,0 0 0,0 29 90,6 3 9.7 6 18,8 26 91.2
‘ 28 96.6 1 3.4 20100,0 0 0.0 8 17,2 24 82,8 1
’ 16 100,0 0 0,0 13 86,7 2 13,3 8 20,0 12 80.0
i 28 96.5 1 3,5 24 92,3 2 7.7 5 15.2 21 30.8
f 24 100,0 0 0,0 23 95,8 1 a2 7 29.3 17 70.7
: 12 100,0 0 000 11 91,7 1 8,3 1 8,3 11 9.7
‘ 9 100,0 0 0,0 91000 0 0,0 1 11,1 8 88,9
Jotal 162 97.59 4 2,41 151 90,96 15 ©9.04 28 16.836 138 83,14

A J.kel.

group Chamisho Osor Bishvat Shovuoth Columbus Day

Yese 7 No ° Yes © NWo [ Yee 7 ¥Wo £
| 0 N.0 19 100,09 4%7.4 10 5°.56 0 0.0 19 100,0
} 3 8.7 2 0,6 30 97,8 2 £,2 7 21,9 28 78,1
{ Y 24,1 22 75.9 20 R6,7 4 13.8 5 17.2 24 82.8
) 2 13.3 13 36.7 11 T3.3 4 26,7 4 26.7 11 73."
! 6 “2.1 20 TF.9 21 R0,8 8§ 19,2 8 1%.2 21 80 .8
! S "0.,8 19 79,2 18 75.0 6 25,0 4 16,7 20 03,2
¢ 325,0 9 .08 66,7 4 33,3 8 25,0 9 75,0
F Q22 ¥ TBY T8 2297 1 11 8 AR
Total 28 16,86 138 82.14 129 37 22,79 29 17.47 137 82,53

e




1
' ‘ me N 0.

Table 4 (continued)

roup Armistice Day Thanksgiving Day Lincoln's birthday
Yes 7 %o X Yes % NWo ¥ Yes ¥ Wo *% 1
8 42,1 11 57.9 8 26.3 14 73.7 3 15.8 16 84,2
283 "1.9 9 28,1 19 59,4 13 40.6 14 43.8 18 56,2
21 T7Z2.4 B8 27,6 2069,0 9 21,0 16 55.7 13 44,8
15 100.,0 0 0.0 13 86,7 2 13,3 9 40,0 6 40,0
20 7647 é 23.1 17 65,4 9 4.6 18 57.7 11 42,2
15 629 9 37.5 17 70,7 7 29.3 17 70.7 7 29,3
3 ' o7 4 33.3 8 6G.7 4 23,2 8 66,7 4 33.3
7 77.8 2 22,2 ? 77.8 2 22,2 § 33.3 6 66,7

otal 117 70.54 49 29.46 106 63.85 60 16,15 86 51.2 81 48.7
roup Vashington's birthday

Yes Fo 7

& 2ls1 18 73,9

13 40,6 19 59.4

16 D2 13 44.8
[ 10 66,7 8 33.3

18 57,7 11 42,3

4 15 2.5 9 37.5

i A 56,7 4 333
I 3 _,.;..‘, 6 ""-Go"'
‘otal 34 “0.6 B2 49.4




Teble ¥ (continued)
| Aq. Any others (epecify)

poup Mother's Day Memorial Day Hebrew Univ.Day lee's birthday Closing Exerci

2 [
2 3 1 1 1
4 1
2 1
4
3 1
1
ptal I%(n.c%) ] 3 g § i
I.M.Wise's Birthday Sundays Pathers Good Will Days in Peace Day

Birthday for children and Soms Day Honmor of
local persoms

or events
1

| 1 1 2 1

) 1
| 1
J

} 1

I 1

fotal 1 1 1 2 3 2

——




Table ¢ (continued)

1 Aq. (continued)

Father's Day Boys' Week Girls' Week Balfour Pederation Flag Day

L 1 1 1

'

i

I

fotal 1 1 1

iroup Child Labor Birthday of Moses
Day (March)

\

}

)

! 1 1
1

b

I

‘otal 2 1

Day Day

1 1 1
2

3 1 1

Birthdays of Congregational
Spinoza and Anniversary
Mendelssohn




Table 5§
{1 A 2a) GOroup imstruction in History

aroup Yee b4 No %
A ] 26,3 14 737 |
22 68.8 10 31.2
- 13 44.3 16 55.2
2 8 53.8 " 46,7
1 11 47,5 18 5745
? 2 37.5 18 62,5
. 7 58,3 5 41,7
¥ 3 333 6 £6 .7
Total 78 46,97 88 57,02
By vhom? Table &
group Teacher Principal Rabdi Teacher & Dramatic Groups Yo answer
Rabbi or Classes

A 1 1

10 1 4 1 3
¢ 7 3 1
2 3 3 ?
2 8 ? 1
7 ? 1 3 1 2
G 3 1 ? 1
H ? 1
Total 36 4 18 5 | 10




—

JTable 7
(1A% Group Imstruction im Bidle.

Group Yoo 4 Yo 4
A [ 31.6 13 6844
» 19 59.4 13 40,6
c 11 37.9 18 62.1
- 7 46.7 3 53.3
: 10 38.5 16 61.5
¥ 9 375 15 62.5
G 5 41.7 7 58,3
H 44 .4 ] 55.6
Total 71 42.77 95 57433
By whom? Table ¥

Group Teacher Principal Rabdi Teacher Dramatic groups ¥No answer
& Rabdbbdi or clasees

1 1 4
B 6 1 9 1 2
c 2 6 1 2
D 2 2 2 1
4 7 2 1
4 3 1 2 1 2
3 3 2
H 1 1 1 1

Total 25 3 22 5 4 12




rapie 7
(I A% Group Instruction in Bibdble.

Group Yes 4 Yo <
A 6 31.6 13 68.4
3 19 59.4 13 40,6 '
c n 37.9 18 62.1
D 7 46.7 ) 53+3 ]
- 10 38.5 16 61.5
v S 373 15 62.5
] 5 41.7 7 58,3
H 4 44.4 ] 55.6
Total 71 42,77 95 57433
By whom? Table ¥

group Teacher Principal Rabbl Teacher Dramatic groups No answer
& Rabbdi or classes

1 1 4
B 6 | ) 1 2
c 2 6 1 2
D 2 2 2 1
E 7 2 1
¥ 3 1 2 1 2
s 3 2
H 1 1 1 1
Total 25 3 22 5 & 12



Table 9

11 A 2 ¢ Group-Instruction in Ceremonials

Sroup Yes T Yo E4
A 15 "8.9 4 2l.l
B 3 S€,.% 1 3.1
¢ 27 72.1 2 6.9
D 15 100.0 0 0.0
) 26 10040 0 000
¥ L | 100.0 0 0.0
] 12 100.0 0 0.0
R 9 10,0 0 0ot
Total 159 5.78 ? 4.22
Table 10

ITA2e¢ (1) Actual performance of ceremonials [Totals equal
column 1 of above

Group Yes 4 ¥o 4

A 13 8647 ? 133
3 24 T ek g 22.€
c 25 02.€ 2 Ted
D 12 . 3 20,0
E 22 B4,.6 4 15.4
¥ 20 83 .3 E 16,7
G 10 B83.3 2 16,7
H 9 100.0 0 o0
Total 13% B4e923 24 15.27



i 11 A2¢ (1) Actual ;::;;;:IDOO of ceremonials [%s are minus
*Unspecified®)

group Unspeec. % Seder ;4 Sabbath lights 4

A ® 040 9 69.2 3 23.1
B 3 12.5 15 71.4 " 33,3
c 5 2040 18 90,0 [ 45,0
D 1 B3 10  20.9 6 54,5
E 8 36.4 14 100,0 G 64.9
7 5 25,0 18  100.0 & 40,0
G 2 20.0 8 100,0 3 375
H 2 22.2 - | 100,0 1 14,3
Total 26 19.2 96 88,0 44 40,0

Group Chanukah Lights® Sukkot % Kiddush [ |[MNiscellaneous ¥
(-]

A £ 30,8 3 Yy 0.0 1 7.7
B 10 47 .6 3 14,3 2 9.5 1 4.8
C 6 3040 3 15.0 2 10,0 1 5.0
D 6 54.5 2 18,2 0.0 2 18,2
E 6 42,9 3 21.4 0.0 3 21.4
F 6 40,0 4 26.7 3 2040 2 13.3
G 3 375 0.0 1 12.5 2 25.0
H 2 28,6 2 28.6 3 42,9

Total 43 39.5 18 16.8 11 10.1 12 11.0



Table 2
11A2c¢ (2) }'nchlu]or hobiday songs. [Totals based on "Yes® in
c

I A2
Group Yes < ¥o <

8 53.3 7 46,7
B 28 90,3 3 2.7
- 24 89,1 3 10.9
D 13 86,7 2 133
2 25 6.2 1 2.8
7 24 100.0 0 5.0
G 11 81.7 1 8.8
. { 8 53,9 1 11.1
Total 141 58 .67 18 11,32

T able 3

I A2 ¢ (3) Stories with ceremonial content [Totals based on "Yes"

in IT A 2 ¢]
Group Yes < Xo 4
A y 4 46,7 8 53¢3
B 14 45.2 17 54.9
c 15 5546 12 d4.4
D 10 677 5 333
E 16 61,9 10 3845
¥ 16 66,7 8 3Ta3
G 9 7540 3 25.0
H 7 77.8 2 "2e?
Total o4 59.11 65 40,89



Teble /4

1A 2c (4) Any other method
sroup Plays Exhibit objects Reports Combined Exhidits Slides Talk:
and and pictures on perfor- with of hand-
Dramatiz- mance of local eraft
ation ceremonials Southern projects
at home customs

A 1
B 1 1 1
[+ 3 1
D 3
4 2 1
4 2 1
] 1 1 2
H 2 4
Total 11 S 1 1 3 3 1




Table 15

11 A? d. Current Events and happenings in the Jewish world.

Group Yes % ¥o <

¥ 36.9 12 63.1
B 26 813 s 18.7
¢ 22 7549 7 24.1
D 11 73. 4 26 .7
E 19 73.1 7 26,9
F 17 70.8 7 29,2
¢ 8 66,7 4 33.3
H 7 77 .8 2 22,2
Total 117 70.5 49 22.5
By whom? Table 16
Group Teachers Prin. Pupil Pupils Rabbi A class Unspec.

or and teacher
Rabbi Teachers or pupil

A 2 4
B 3 15 2 3 2 1
c 7 9 3 ? 1
D 3 7 1
E 8 3 3 3 1 1
F 4 5 1 1 4 1 1
G 4 4
H 2 1 1 2 1
Total 33 44 10 7 10 4 9

|
=



Table 17
I1 A2 e Group Instruction inm Musie

Group Yes £ o <

A 11 57,9 8 42.1

B 32 100.0 0 0.0

c 27 93.1 2 .9

D 15 100,0 0 0.0 \
2 26 100,0 0 0.0

P 24 1700 0 0.0

3 11 2147 1 8.3

| 9 100, 0 0.0

Total 155 22.4 11 6.6

‘1% 3mo plays? [ %s are on basis of 155 minus *"Unspecified)

Group Unspec. § Pupil % Teacher 7 Outside ©Special pianist
Voluntesrs organist or music

4 3 3 1 teacher 0
B 3 4 21 0 4
C 2 5 14 5 1
D 1 1 9 1 3
4 2 6 9 1 8
) 4 2 ? 6 0 14
g 0 1 4 0 L]
1 0 2 4 0 3
Total 14 7 o0 °4 17,0 70 49.6 8 5I.7 39 27.6




Table ;9

2 e (1) Music for worship services? [Totals on basis of figures
ks (2) in col.l ("Yes®) of II A 2 e, p. 18]

group Yes % ¥o b 4
A 11 100,0 0 0.0
B 28 87,5 4 12.5
¢ 23 8542 4 14.8
D 13 86.7 2 13.3
® 25 96,2 1 3e8
) 4 24 100.° 0 0.0
G 11 100,C 0 ‘.
H 9 100.C 0 o0
Total 144 9.9 11 7.l
Table 20

II A2 e (2) Polk music? [Totals on dasis of figures in col.l ("Yes")
of II 2 e, p.l15)

Group Yes % Fo <
A 1 9.] 10 80,9
B 8 .0 o4 75 0
¢ 5 12,8 22 21.5
D 5 ST, 10 66 .7
E 8 3C o4 18 £%.2
? 12 5T« 12 57.0
G 4 S S £3.6
R 2 o’ 7 77 .8
Total 45 ®.C3 110 70.87



Teble 24

I1A2e (3) Other forms (specify)

ity Wil rararanl S, Madte.
A

B 1 1 ‘
c | 1 1

D 1 1

3 2 1

’ 3

3 2 B

i

Total 1 3 2 4 -




Table 23

gov frequently? [Totals based on "Yes" columm of II A 3; %s are minus

"unspecified®)
sroup Tnspecified £ TVWeekly to £ 4to6per £ 1 to 3 per ¥
monthly year year

A ? 16.7 5 50,0
= 3 10,3 15 57.7
c | 3.7 | 3.8 1 3.8 18 577
D 1 6.7 1 7.l 3 2l.4 6 42.9
. 3 12,0 6 24.0 9 36,0
¥ 8 4.2 5 21,7
3 2 12,2 3 273 4 3F .4

2 222 4 44.4
Total 7 b ef s 4.9 23 19,0 63 138
jroup Yearly t Folidayse < Occasion- © Seldom

or ally
festivals

A 2 2040 2 7.0 1 1060
B 5 15.4 6 ‘el 1 Se8
C 5 19,2 3 11.5 1
D 4 8,6
.4 3 12,0 3 12,0 1 4.0
¥y 6 78.1 3 17.4
G 2 1.2
R 1 11.1 2 22,2

Total 11 7.6 25 17.4 13 0 2 1.4



Table 24
IIAS3a.
with costuming? [Totals equal "Yes® column on p. 19--basis of 151).

Yes © o X Sometimes ¥ Seldom ¥ Little £ Unspecified ¥ v
9 75,0 1 8.3 2 16,7
18 517 1 3.4 5 17.2 1 3.4 3 10,3 4 13.8
21 ' o8 1 37 5 18,5
12 o0 1 6.7 2 13.3
19 .0 3 12,0 2 8.0 1 4.0
18 o3 a 17.4 1 4.3
11 100,
9 120.0
114 75.9 3 2.0 15 2.9 1 0.7 6 4.0 12 79
Table 25

! a Are parents or outsiders invited? [Totals equal "Yes" columm on
p. 19--basis of 151)

) Yes % Fo 4 Occasionally 4
12 100,0 0 0.0 0 0.0

27 3.2 1 Je4 1 Zeb

26 96,3 0 040 1 3.7

15 100.0 0 0.0 0 D40

23 9240 1 4.0 1 4.0

22 85.7 1l 4.2 0 0.0

10 0.9 0 0,0 1 9.1

8 33.9 1 11.1 0 0.0

; 143 94.83 4 2.6 < 2¢6




Table 246
A3 a By vhom are the plays given? [Basis of 151, minus “Unspecified®)

Unspec. ~ Desigmted ¥ Dramatic X Picked by £ Outsiders ¥

class elud try-outs
3 25.0 3 33,3 7 77.8

| 4 138 12 48,0 3 12,0 21 84,0
12 4.4 2 o2
11 3 0 '
15 7 17 2
18 4 18 1
10 4 10
7 3 6 1

tal 7 4.5 38 51,1 26 19,1 110 76 .4 4 P8

Table 27

AL3a S3tate who coaches the plays [Basis of 151, minus "Unspecified®)

wp Unspec. § Teachers  Principal © Dramatics ¥ Outside 7 Wiscell, |

or rahbi tearher Volunteers
3 28,0 % 7.8 I € 300 1 11,1
2 9 17 520 13 47,7 3 1.1 5 1.5
1 7 19 73,1 g8 20.% 2 77 2 Te7 1 1.8
12 89.( 1 &7 8 33.3 1 "7 N
12 43.0 5 - 37,0 13 52.0 1 4,0
18 78,2 6 26.1 1 L 1 4,2
7 of § 27.2 1 .1 1 8.1
1 lel 5 o3 1 17.5 2 25,0
otal 7 $.6 Q% 2.4 54 11,7 33 "°7.9 10 he.Q 6 4.1



Table 29
A3 Db Telling of stories.

P Yes y 4 Yo b 4
10 5%.,6 ) 47 .4

23 71.9 “ 28,1

| 20 69.0 el 31.0
) 11 723 4 26 .7
| 17 6504 9 3446
! 19 7P.? 5 20,8
| 11 ?1.7 1 8.3
I 8 18,9 1 11.1
otal 119 71.7 47 28.3

Teble 29

1A D Hor often? [Total--119; T are minus "Unspecified®)

roup nepec. = Weekly to 7 Monthly T Tvo to 7 Ocecasion- 7 Seldom %
biereekly six per ally
year

| 2 ¢0 a0 : 7 el 1 12.5
| 2 o7 10 8767 b, 14,2 1 4.8 1 4.7 6 28,6

1 . 9 s o4 ? 10,8 1 0.3 S 26,3 2 10,5
I C 5 . 1 .l 4 LS
' 3 . 6 o 3 4 2 14.2 3 21.4
' ’ 5 6 3 B %€ B 2 4 2385 2 .7
F ? o2 8 0 1 11.1 1 1l.1 1 11.1
! - . D) 0" 1 0 1 22,0 1 20,0
otal 15 £ 82 .t 13 17,5 8 T.7T 19 18,3 12 11.8



Table 30
'A3b By wvhom? [Total-119; % are minus "Unspecified"]
pup Unspec. T Temcher £ Rabbi or &  Pupil ¥ NWiscellaneous ¥

prineipal
4 40,0 4 6647 ? 33.3 1 16,7
2 8.7 1B 57.1 18 35.7 5 3.8
? 1060 9 50,0 17 94.4 3 16,7 1 5.6
1 ‘el 6 6060 6 4040 1 10,0
2 1. 8 53,3 8 53,3 d 26,7
0.0 B8 42,1 11 57.9 7 3C.8 1 5.2
1 3.1 7 740 g 20.0 1 17,0
2 25 . 3 50,0 3 50,0 1 1.7 1 16,7
tal 14 ile8 87 54.3 74 70.5 23 21.9 3 2.9



Table 39

II A3 c. Simple dramatizations of stories from elass-vork

jroup Yes -4 Rarely
\ 1 5.3
) 15 4€.9
' o3 79,3
| 11 73.3 2 13.83
18 69,2 1 Je8
| 20 1 4.2
9 75.0
8 12,9
otal 105 63.2 4 T )
Teble 32
I A2 4. M¥oving picturrs
roip Yes %
0 v’
2 o
8 o7
7 a7
12 1.2
14 5943
M 33.3
5 546
1tal 50 0.1

Yo
19
20

23

14

10

11€

No
18
17

Lo A B 7 B B TR

57

25.0
11.1

4.2




Table 33
1A 3 4. How often do you shov them in the asserbly”

fTotal-50: 7 nre minue ""nepecifies™” '
roup Tnepece - Weekly to £ 2 to S ¥ Occasion- Seldom %
monthly per year ally f
1 57,0 1 100.0
1 16,7 2 13,3 2 12,2 1 16,710
1 14 2 33 .3 1 16,7 3 80,0
2 1.7 8 o7 1 9.3 H 33.3
2 14 .5 4 7.4 3 21 44 5 35.7
1 2.0 2 7 1 333
1 o 1 Y ¢ 1 25 .0 1 25.° 1 25 .0
Al 4 360 10 1% 13 2R3 [ 17 .4 15 22.6
Table 44

Al d. Tyree of pietures shovn [Zs on basis of "Yes® in II A 34, p. 78.
Duplications account for over 100%)

roup Biblieal  Comediecs 7 Animeted 7 Wevsreels” Full length 7 Niscedl. “a
Cartoons of Jerish features

interest
2 120,
b " of 3 50,0 1
5 7 - A AP 1 14.3 2 23 .7 2
10 1343 7 99,3 3 25,0 2 16.7 3 25 .0 3
10 7i¢6 W 50,0 & 28,7 2 143 @ 14.3 3 21.4
3 75 . 2 50,0 1 25.0 1 25 .0 1 25,
4 q 2 40,0 1 nC .0 2 40,0
otal 27 4.0 23 46.0 9 13.0 7 14.0 8 12,0 12 24.0 |

Includes: Pictures about Washington ¢ Iincoln, Chicago World's Palr,
Fueational” filrs, Anti-var pictures, pictures portraving ceremonials,
nduetrial films, Juvenile featuree, Tictures of School activities,



Tadle 44 continued

Sroup Travelogues 4

A

B

D

2 2 16.7
4 S 35.7
3 1 2s.
. {

Total 8 16.0




Table 45 '

|
Al a 3tereopticon or lantern slides

poup Yes No
0 0.0 19 | 10040
6 17,8 26 21,2
9 1.0 20 60.0
“ 2C % 11 723
14 97 .8 12 46,2
13 84,7 11 45,8
7 53,3 5 41.7
4 1444 5 55.6

tal 57 TAed 109 65.7




Table 4b
. 8 ¢ Any other {llustrative aids.

p Plctures % Charts y4 Shadovgraphs ¥ ¥aps ¥
) - 1 |
2 €.9 2 €.9 1 Ze4 1 T4
2 13,3 i
1 38
tgl 5 ‘-:.A 2 :o‘- 1 Ao" ? l.q

oup 3Songe flashed T Balopticon 7© Posters T Art exhibdit
on sereen

1 4 1 2.4 1 Ted
1
1 ‘Ooﬂ
1 5 1
tal ? 1.9 1 0.8 2 2 1.2



Table 47

A 4. Vorship activities carried on in assembly?

pup Yes p 4 ¥o y 4 Twice yearly 4
14 737 4 21.1 1 5.5
28 87.9 3 9.4 1 3.1
26 89.7 3 10,3
12 80.0 3 2040 !
22 34.6 4 15.4
20 B83.3 4 16 .7
10 833 2 16.7
8 88.9 1 11.1

tal 140 84.3 24 14.5 2 1.2

Table 47

A4 a Yhere are the serviges held? [Totals on basis of 14”(above): 7 are
minue "Unspecified®’

sun Tnepec. ©  Temple % Assembly room? Vestry Roor¥ Assembly” Miscell, g

or hall hall and
Temple
1 11 78.6 2 14.3 1 7.l
? 9 12 44.4 10 27.0 2 7ol 3 11.1
3 3065 12 40 o2 ? 7.7 3 11.5 1 3.8
1 8.3 o 5e0 ?
1 ‘0l 2 . 10 47 .6 2 o5 o 19.0 3
2 5 27.8 11 filel 2 11,1
? o 3 37 9 3 37«9 2 ?25.0
1 .25 1 14.3 5 71.4 1 14,3
el 9 oo 42 323 62 46 46 6 4.5 12 0 10

Includes: "Sunday 3chool Room", ®Annex®, "Auditorium®, *Chapel®, "Temple
tenter®, "Temple and vestry®, a.nd "3pocial hall®.




Teble 49 ;

A4 Db Do you employ music in them? [Totals based on "Yes" in II A 4)

toup Yes e No 4
12 80.0 3 20,0
28 96 .6 1 24
24 923 ? 7.7
12 100,0 0 Je0
22 100.0 0 0.0
17 85 .0 3 15.0
9 00,0 1 10.0
8 100.0 0 0.0
tal 132 93.0 10 7.0




p Unspec. £ Union Hymmal ¥ Rymns and ¥ Other hymmale®* ¥ Miscell. £

| 3
) 6
' 3
) 1
| 3
| 2
} 2
| 2
otal 22

iy He Lavy's Hymnal: Voees

jroup
i
]

[otnl

-
~

"
[

10

25,0

2l.4

11.8
22.2
?:‘-0

16,7

organ %

%

2
12
10

5
10

6

1

1
47

Piano

142

22.2
54.5
47 .6
45.5
52.6
40,0
14,23
18.7

4’ .’

HAymnnal: Reth Ahabah Fymnal
p

-

~.g

Teble 50
A4 Db What kind [Total-132; ¥ are minus "Unspecified”)

responses
1 11,1

8 22.7

3 14,3

4 3I6.4

4 2.1

o ':..’

2 28,6

4 66,7

23 20,9

Pisno and

Orpgan

3

2

1 11.1
4.5
"..8

? 13.3

.“ 3 "v
Yiseellaneous ~
|

1 5.5
» >3 ,6




Teble 51

1A+ ¢ Are services a regular feature of your assemhlies?
fTotale on basis of *Yee® in II A 4- 142]

seoup  Yes Once a2~ Yo % Yo anever .

month

A 14 G343 1 €7

i 4 B8 § 17.°

. 2 S84. 4 1%, )

D 3 o7 3 De 1 8,7

3 15 . 2 al 5 %

7 15 0 3 15.0 2 17

. 7 . ? . )/ 10,0
7 1 1765

Total 112 . 8 . 21 14.7 1 0.7




L8 Teble 51

"0 vou ure *he 'nion Fymmal Children's Services
[Totale-142--"Yes" of II A 4]

oup Yes % ¥o % Partly £ Sometimes b4
12 80,0 3 20,0
25 86,2 4 13.8
20 76.9 6 23.1
10 33.3 1 3.3 1 8.3
17 772 5 22.7
14 70.0 3 15.0 3 15.0
6 6040 2 20,0 2 20,0
3§ 37.8 5 6249
tal 107 75 .4 29 204 5 3.5 1 0.7
Teble 53

‘A4 d If not, state vhat service used and vhere found [Totala- 353
% are minus "Unepecified")

wp nepec., % Union Prayer © Other T Ovn service T Wiscell,
Rook gerviee
Yooks#
1 " . 2 .”
- 1 5 .‘ 1
" T » ol 1
1 oD 1 180,
~ 4 3 't al
” 2 33:3
‘1 3 :"' - ."‘ 1 :4:.?‘
: .'- 2 4’.0 1 ﬁn.o
pte] d o4 1 S 9 22,0 7 2046 4 12.9
"Booklet of children's services"--1 ".A.H.C. service leaflet--1
Srossman's Children's Services--1 Yoses Yymnal--5
."__ - e - "T'ﬂ'ﬂ.""--l "‘I':' :'.P:—" "ﬂ'EJ"" “"‘r"‘r'-"'—_l .--T-‘ “Sr':'.'n-":ﬁ'(' P"'}"ﬂra'--l




labie 5%

ma 4 de D0 you vary the services for different aze groups?

roup Yes £ Yo £
| 0 0.0 15 100,0
\ 0 .0 29 100,
; 4 15 .4 oo 4.6
\ 2 7 10 3.3
! 5 . 1* 7743
' 2 20.° 14 730
; . .0 4 47,

7 R”™ .58 1 15.5
tatal 30 o) 11° 78.9

Table 55

I1A¢ 4. If e0, describe the variations.

jroup Unspec. T Variations of £ Different ~ ¥iscell. =
U.P.B. & Union services

Hymnal for each
dept.

A
L
3 2 50.C 1 57 o 1 0.0
) 1 5" .0 1 $7.0

: . 2 100 .6
' 5 83,2 1 100.0
i A v ? 0 1 21l
i 5 547 1 .
Total 1% ] o s 45 o5 2 18.7



I A & d.
0up Yes >
4 ?(-‘.'7
o 3140
5 19.2
C .‘_
“ 1.2
4 N o0
1 10,
] 12,5
'-‘_ s 1-1“

*not, etatle hov you vary them,

roup 'mepec.

otel 76

47 rotate

40 o0 1
o7 12
o7 11
o0 5
C 10
0 8

. 3. b}
'-o:' 5:

"nion Hymnal services

Yo

5
18
18
12

a7

lotate “Tnion
Hymnal or ¥Yoses
Hymnal # Services

Table 36
Do you use the cgame service every week?

T oble 57
F5t21-07-% are minue "'nspecified”)

Yo ansver

6

"
#

e

N O

3

1

A

“ Different
parts of

Different
gservices
for holidays

10

< Wiscell., 7

11.1
f.3

T2

20.0
28.0
14.1




ITaDI'T 79

A4 e If a service is not part of the assembly, do you have a
children's service independent of the school session?
pup Yes ~ Yo %~
0 Nel 4 10060
0 Je0 3 100.C
2 6547 1 383 |
i 1 33 ed 4 6o
2 50,0 2 10 oC
3 75.0 1 .0 |
2 100,0 0 .
1 100,0 0 0.0
jtal 11 5.8 13 542

et =-"."" of schools have no vorship servi~e at all)




" Rgr= <

A 4f. Is a "sermonette” a feature of the assembly?
& Tes % ¥o <

3 15.8 16 84.2
20 1245 1?2 375
20 £9,0 ¢ 31.0

o 60,0 5] 40,0
13 50,0 13 50°
22 1.7 4 8.3
10 R3.2 2 16.7

i oF 2 222

bal 104 51.7 o 373
Table 6o

L, ®. Yov often? T7a ar~ minus ""nepecifieda")

b "nepec.  Weekly ~ ~ to 2 ¥ Yonthly . Occasion-T Seldom 7 Wiseell,
per ally
month
1 33, 2 .
" 15 . g "o, 4 o5 5. 12.6 1
a 150 48 . o 17, 1 o9 4 . 1 50 2 11,
g o X 11.3 2 3
l ." 9 . 1 »-h :l ‘. o .:-
- & 9 3~ " 1%, 4 P1.0 2 5o by 15.8
' 8 A e 1 179 & s ] 17,5
4 ] o : 1 14.3
tel 12 .5 38 41 15 23 13K 15 10 B R, 343



[

Table 6l

T¢ ie siven by: [Totnl-104 (above page): < are minue "Unspecified®”

e 7 Rabd % Prineipal £ Teacher Older pupil ¢

» o~ 1

5S¢0 18 9447 5 2.3 5
10 °%, ? o é

- - 1 o) 2

11 . 4 . 5

1‘: . ? ’.1 2 k. . 6

- 5 " o0 4

2ol . 1 14.3 : 1 2

ay  ~s, 2 249 33 . "2



F InBjc Wk

1A4 3. Are "birthday blessings" by rabbi or superintendent a
feature of your asesembly?

Jroup Yes 7 No
| 3 15.8 16 R1.2
12 37.5 20 £n .8
16 55.2 13 1.8
10 66 .7 5 S
11 2.3 15 7.9
F 8 33.3 16 .7
L 5 1.7 ” 37 ¢
¢ ., A " P
rotal no 47 .4 24
Table b3
§ "o vou amploy the assembly for the exhibition of classroom
handwork or projects?
Group Yes y 4 Sometimes 4 Yo y 4
A 3 15,8 16 447
B 10 " 9 5 P2 BT
0 17 57 12 1.4
) ) d° .0 o
E o ! 6 &l 15 7
4 8 3 3 o0 13
3 2 9 5,0
H 5 . 4
Total g | 3 9 £ .4 100




1 . * Do vou have people not immediately connecte? vith tkre school
addrecs the agsemdly?

Var : Rarely Yo
3 26, 14 T3e7
9 o.1 2 0.2 0 605
s % 6 20.7 15 51,7
8 8, 1 6.7 6 40,0
14 57 .8 12 47 .-

F 14 . 10 41.7

]
-
-

.
‘"
9
F]
—
-

Teable bs

1T+ a If so, doee *his ocour periodically? 'Totals enunl 27, based £
on above)

Jrou Yes Yo <
’ ~ -

A 1 r.' ‘ . |

" . 10 RA.Z

-~ 1 oy !? .

. - 5 B8
- - e .9

- ] r ’h ‘l‘
A b &

3 1 10 o

“! q " - -

=t "rn (ke T
- .



Table 66
k1 4 ¢ & D0 you have s schedule of outside speakers? [Basis of 36,

as above’

Eroup Yes ) 4 Wo y 4

1 20,0 4 an.r
E 1 3.3 11 01,7
C 0 0.0 14 100,0
D 1 11.1 8 2,9
£ 3 21.4 11 72.6
1 3 2l.4 11 8.6
i 0 DeC 11 170,0
" 0 ol 7 100,0
Total a 10.8 ™ RG .S

Table 67

£#%. If only on special occasions, state vhat these occasions are.
f7otal represents 86, minus "Unspecified")

) Unepec. Various Special Patriotic Opening Heads of When FHolidays
Charity Vieitors bdirthdays and Jewigh Oppor-

Drives Closing Institu- tunity
Exercises tions offers

1 1

3 3 1

3 2 2 2 2

2 2 1 2

4 3 1
° > 2
1 2 1 1

‘ 3 1

L 28 9 15 2 6 1 6 ?

-




ly. (continued)
gpeakers Boys' Boy Depen- Welfare Palestine Leading Alumni NothersQues'

:;::nlsa-".t Scoute :::= :: Workers Drive Citisens Day
tionse Dept.
1
2
1 1 2
1
1 1 1 2 1
2
5 1 1 1 2 1 1 1 3 4

Graduation Armistice Day In commection School entertainments

wvith school
problems
) | 1
1 1 1
| 2 1 1

(61 schools state 71 occasions)



» Administrative Announcements Table 63
In your assembly do you have administrative announcements made?

boup Yes 4 ¥o 4
6 Sl.6 13 68.4

23 71.9 ? 28.1

29 100,0 0 0.0

14 03.3 1 6.7

20 76.9 6 23.1

. 18 75.0 6 25.0
11 e1.7 1 8e3

| 8 85.9 1 11.1
otal 129 .9 37 22.3

Table 69

Specify: [Basis of 179; 7 are minus "Unspecified®])

| menec. ©  Attendance ¢ Charity o Dresentation £ Statement 7 Miscell.

Reports Reports of arards of rules Announee-
rents
)| SC.0 1 5040 2 100.0 1 50.0
12 AN 18 78.3 9 $0.1 7 30,4 12 82."
19 90 .9 17 31,0 17 a1.0 18 7.4 # 0.5
" be - 5 T1le4 3 42.9 3 ] A5"
s o7 B8 86 .7 13 23567 9 0.0 6 4. 8 523
§ « 9 69.2 9 67,2 7 53.° 6 o 2 17 .4
. $§ 1C0.0 3 60,0 4 N0 3 0 X 0.0
. , 4 €67 4 £7 7 4 86 " 4 N g el
) g .7 67 72.8 70 4,1 55 0,0 48 17,0 38 %5 o8
#li%ap: Tormar 1011 (4), 3tudent Counecil reporis 'rging Temple

(=)
. ’
pirear (3), Sominz events (2), anmouncements regarding scouts, gym,

e, *sirere’ meetincs and rehearaale {1 each).




|

| 0. 3tulent Organization Table 70

0 use your assembly for student organization meetinge?

prour Yes % o 4
1 2 10,5 b g 80.5
3 6 13.8 26 ?1.2
b 10 34.5 19 £5.5 i
b 5 40.0 9 6040
: a 30.8 18 69,2 ..
y 5 20,8 19 7642 '
: 1 8.3 11 91.7
r 3 533 (] 56.7
fotal a1 4.7 125 75.3
Table 71

I1C1. Specify Basis of 41--"Yes® in IT C: £ are minus "Unspecified")

p Mepec. ©  Dramatics T Student T Committee 7 Boy § 7 WMiscell. T -
Clud Council to alloeate Girl
school funde Scouts

1 o 1 100,0
2 3 1 25.0 3 75.0
2 o0  ; 7.5 1 12.5
1. 18.Y “ 0.0 2 40,0
1 12.8 1 14.3 3 47,9 1 14.3 1 14.2 1 14.3
2 40,0 1 20,0 2 40,0
1 100,0

1 Yo 1 50.0 1 50.0

I8 12.5 4 12.1 18 54.5 2 fel g 4.1 8 2442

form of
ludes activities participated in by one school each: Assembly in

% Cludb in memory of deceased teachers: Young Judea; Xeren Israel project:
I of Justice meetings; Kind Deeds Fund Council; program by Junior

[regations choir.




2 33 2 3.3

1 16.7 1 2C.0
l ;‘.‘.5 1 14.3
\
I
1 333 1 $50.0
< o€ 3 8.1 5 12.5

cludess "Periodically* *“Occasionally®

Table 72

- s N 9 -

15

year
|

*Irregularly®*

17 schools--33 organizations, therefore totals over 100 %

1. How often? [Based on 41, £ are minus "Unspecified®)
Unspec. ¥ Weekly % Bi-weekly £ Nonthly £ 1.3 per £ Wiscell. %

50.0 1 50,0
1 16.7
1 1.1

6C.0

28.6

20,0 3 60,0
1 100.,0

50,0

21.6 7 18.9

"Then necessary®.




Teble 73
giscellancous Activities

specify any astembly activity not stated above.

?‘nilanthrow Current "Radio® DTurim Dedbates ¥Yarion- Yusnic*s Yiserll

anombltn Zvents programs Carni- " orator- ette Agsarmhline xua
\ctlvl- val fen) eon- nlave
tirs tapta
1
%
2 1 ]
1 1 1 1l
1 4 1
1 n -
1 1 - 1
1 -
: v - b | =] e - 13
m——taby &.-,4..1__ n rhAas n, ANECpE - Yt abad At £ 4 a
' "'l-rl,-":' T'_r{f,_- nr ' rf{t tnre * .iw Ant1Ynat ione f:_:- "-r'"'f""'ll"' -‘_O
*mrmarnien elub: school ahnnstrns and rus lenl golus 1 shildren.
Ineludnss old=r o 1,‘ ¥ ri*{nr prayerea: § ~an* {onr Yy ""‘-1001 rr‘nr’rin-
perte: D ‘lfﬂ'xtion of 'mpﬂr- anestion box: trlks b | 1“113' programs by
*-.i‘.-': n from loecal Jevish Community House: pledging ﬂ.ller'i'mr‘r! to Torsh:
=trrviev of Jerish leaders; veekly prayers bv the rabbi: slide lectures:

1-acription of eclassroom projectss: and Yothers' class proframs.



Table %
{ Facilities for Assemblies

A Do you have an auditorium?

oup Yes 4 Yo
0 0.0 19
15 46,9 17 53.1
24 8748 5 17.2
14 3.3 1 6.7
22 84,6 4 15.4
22 01.7 " a.3
12 100.0 0 060
° 100,90 0 O.

tal 118 71.1 48 29.9

Table 7%
11 A 1. If not, where are your assemblies held? [Total-48; £ are minus
*Unspecified")

roup Unspec. ¥ Temple I School room ¥ Vestry £ Wiscellaneous ¥

58 2¢.3 10 71.4 2 14.2 2 14.3
10 53.8 2 11.8 4 23.8 1 5.9
4 80,0 1 20.0
1 100,
1 25.0 2 66.7 1 33.3
2 100.0




Teble 16

} How many assembly rooms do-you have available? » ’
p Unspec. %X Ome = Two ¥ Three Your 1 Seven %

10 52.6 3 33,3 4 444 1 11.1 1 1.1
10 31.3 17 77.3 5 22,7
7 24.1 17 77.3 4 18,2 1 4.5
¢ 26,7 B 45.85 6 54,8
6 23.1 8 40,0 9 '4.5.'0 3 15.0
3 12,9 12 57.1 7 33.3 2 9.5
s 25,0 . 8 BA.9 1 11,1
2 22,2 1143 4 57.1 2 28,6
1 45 27.1 63 52.1 47 -38.8 9 7.4 1 0.8 1 0.8

te--1,57 is the average number of assembly rooms per school.

L



Ts “t. 77

71 C Is your assembly space also used for classroom space?

sroup Yes 4 ¥o < No answer
A 10 52.6 2 10.5 7
20 62.5 10 11.3 -
¢ 12 41.4 16 55.2 1
p] 10 66.7 S S e
3 -] 1.2 21 80.8
7 6 5.0 18 75.0
: 1 3,3 11 91.7
i 0 ol 9 1200

Total 64 358.6 92 55.4 10

36.8
6.2

2.4

6.0




Table 7¢

(11 D Do you have a stage?

;roup Yes 4 Yo <

A 2 10,5 17 89.5
] 17 53.1 18 46,9
5 27 9.1 2 6.9
: 13 3647 2 13.3
; 23 CEN 3 11,8
! T4 100,0 0 0.0
M 12 100.0 0 0,0
L] 9 100,0 0 0.0
Total 127 76.5 39 23.5




Teable M
5 so, describe it as to size and equipment for dramatice
L F‘rotnio ecifi

equal 127; £ are minus "Unspecified®)
'ﬂﬂMCQ’ MMIO’ MI». mr‘ ul’ .q‘l’.’- ’MI" hll. ‘
equipment ment not stated fair well
m:p- equipped
1 50.0 1 000 T
1 5.9 4 25.0 1 6.3 3 18,8 2 12,8
3 11.1 ! 803 . 33.3 ' 8.3
1 77 2 15.4 1 7.7 2 15.4
3 13,0 2 10,0 1 5.0 2 10,0
s 12.5 2 9.9 3 14.3
& 3383
1 1.1 1 12,8 1 12,5
g18 11.8 4 3.6 19 17.0 [ 5.4 9 8.0 4 3.6
tinued
wp Large,poor £ Large,well ¥ Large, equipe 7 Large,fair %
equipment equipped ment not equipment
stated
2 12.5 3 18.8 1 Bed
o7
1 3 3 12.5 4 A5 ” e
2 10.0 8 e il 5 . ol
10 .6 2 9.5 ‘ e
6 78,0 2 2.0
1 12,8
1 12.5 4 50.0
20 17.9

'8 g.q
;.1 6 50‘ 3‘ 3“" 10



p Pixed

5

6

2

0

4

5

3

3
SR

E. If more than one assembly room specify type of seats in each.

5p Number Movable Pized in £ Pixed in ¥ |(Movadble in ¥ Novadle %

%
26.3
15.8

6.9

040
15.4
20.8
28.0
33.3
16.9

Teble 20
g. Check the kind of seats in your assemdly room.

Novable X Both

v 36.8
24 75.0
27 93.1

13 86 .7 2
18 69.2
18 7%.0
9 75.0
6647

122 7:.5 é

Teble @yt

answer- in both
ing

O 9 =9 v -

tal 42

& & & = N = N

18

42.9

4

one, Wov-
able in
other
2 80.0
3 75.0
3 75.0
3 333
3 42,9
2 23,6
s 80.0
20 47 .6

both

1

11.1

4

13.3
11.5
4.2

3.6

Unspecified b 4

7 36.8
2 6.2
1 3.8
10 6.0

2, Tixed in in all
one
1 11.1 |
1 14.3
1 20.0
2 4.8 1 2.4



Table Ja
7. State any other features regarding facilities.[%s are minus "No answer®

o Bo snswer £ Nome % Stereopticon ¥ Moving picture Y Organ £

machine
11 57.9 4 80,0
18 40.6 2 10.5 8 42,1
12 4l1.4 7 41.2 4 23.8 3 17.6
4 267 3 45,8 7 63.6 S 2.3
5 1%.2 2 9,5 12 57.1 10 47.6 2 9.5
7?7 29.2 9 52.9 10 58.8 9 B52.9
2 15.7 4 40,0 % 40,0 7 70.0
1 1l.l é 75.0 6 75.0 8 62,5
al 55 335.1 2 1.8 45 40,5 41 36.4 41 36.4
wp Phonograph X Plane £ Radio < Niscellaneous® ¥
3 37.5 8 62,8 1 12,5
7 36.8 9 47 .4 1 5.3 4 21.1
10 S58.8 10 5&a.8 2 11.8 4 23,
3 27.3 7 62,6 1 f.1 1 9.1
6 28,6 7 333 2 0.8 5 23.8
10 55,8 5 29.4 2 11.8 3 17.6
2 20.0 4 40,0 3 30,0 0 0.0
4 50,0 S 37.% 0 0.0
tal 45 40.5 50 45,0 12 10,8 17 15.3

bcludes: pulpit, ark, menorah, filmslide projects, combination radio-
honograph, panatrope, maps, radiopticon, lantern slides, ceremonial exhibit,
i sound amplifier.



Table 83
Nethods and Materialg
A How far in advance is your prograr of assemblies planned?

Fo answer £ DBeginning One month Prom week to Miscellaneous &

of year ahead week
8 42.1 9.? 9?1 63?6 1%.2
| 2 6.3 16.7 3040 533 Jed
1 3.4 17.9 35.7 5346 Je6
26,7 26,7 45,7 13.3
30.8 38.5 26,9 7.7
37.% 323 3323 8.3
2 16,7 70,0 50,0 10,0
57.1 57.1 71.4
13 78 0.6 0.4 38,1 5.9

Includes: “"No plan®; 2 weeks ahead; 2 months ahead; 6 months ahead;
*tire varies®, and several others.

t Table represents 168 answers from 153 schools.




1v. B.

Group

m e W M Y O W

Total

Table 14

Do you plan your assemblies around any central idea or theme?

Yes

2
10
9
5
11
10
4
5
56

17
22
15
10
15
14

%

B89.5
68.7
51.7
6647
57.7
58,3
58,3
44.4

Occasionally

d

17.2

8.3

3.6




rapje ¥
1v B 1. Do you ever have a series of assemblies around the same

theme? -

Group Yes - % ¥o y 4

A 2 10.5 17 89.5

3 2 6.3 30 93.7

c 2 6.9 27 93.1

D 1 6.7 14 93.3

¥ 2 7.7 24 92.3

7 4 16.7 20 B83.3

G 1 8,3 11 91.7

. 1 11.1 3 88,9

Total 18 9.0 151 91.0

Table 26
IvB 1 Specify [Totals over 100% because of duplication, 15 schools
giving 22 answers])

Group g:;':::yn:lll & % Peace T gmgr:go &% Miscell. & %
A 2 100,0 1 50,0
B 2 100.0 1 50,0
¢ 2 120,0 1 50,0
D 1 10,0 fi 10020
B 1 50,0 1 50,0 1 50,0
¥ 1 28 .0 2 5040 1 25,0
G 1 100.0
.4 1 100.0 1 100,0
Total 7 46.7 3 2040 3 20.0 9 60,0

# Those melniioned only once are included in this category . These are:
current events; Israel's mission; Ethics; Worship; Singings Jews in Many

Lands; The Jew in the Modern World; Leadership and Citizenship; and
assemblies on Torah.



in
group Yes
A 7
i 10
¢ 13
) 8
g 13
Y 9
[ 6
[ 6
Total 72

%
36.8

31.3
44.8
53.3
850.0
37.%
50,0
66.7
43.4

Toble §7
c. Do use any references, books, printed or mimeographed materials '
R -

Tabile o2
1v C. If so, please list vhat materials you use.

ip Unspec. £ Own materials £ Dubin

42.9
20,0

Te7
12,5
23.1
333
50,0

333

P N~ T~ T I R T 7

(A

8 25,0

3

30,0

25.0

7.4

ceremonials Tsrael
of Home and
Synagogue
1 25.01 25.0
2 25,0
1 8,3 1 8,3
1 10,0
1 33,3
3 5.6 B D3

¥o
12
22
16

7
13
18

6

3
924

% Young % Chic

%
63.2

68.7
55.2
46,7
50.0
62,5
50,0
333
56.6

:’:ll

= U N = N

planning and preparation of your assembly programs?

.J.l.ﬁ'!’ﬂllll ‘

25.0

B3
28,6
3040
16.7

16,7

Teacher®
Magaszine

1 12,5
1 8.3

1 10.0

3 DSe6




¢. If 0, please list what materials you use.

(Con't from preceding page)

Rt elitey | miteticis. Temls Ve¥  Tompimiwietes pases™):
Bulletin materiale Phila.
saterial
1 12,5 3 37.5 2 25,0
2 16.7 2 16,7
1 14.3 2 28,6 1 14.3 1 14.3 2 28.6
1 10,0 3 30,0 1 10,0 2 20,0
4 66.7
1 33.3
1 25.0 25.0
a5 9.3 12 22,2 2 39 2 8% 3 8.8 ¢ 13.0
tinued
1ip Levinger % Levinger 7 MNiscell.s--"Consists of those materials

"Entertaining Jevish
programs for Festivals
the Assembdbly" in the

Religious
School
6
4 50,0 4 50,0 2
9 75.0 4 33.3 7
4 57.1 1 14,2 0
4 40,0 2 20,0 3
2 33.3 2 33.3 2
2 6647 2
4 100.0 4 1C0.0 7
a 29 53,7 17 31.56 29 53.7%

A Jewish Book of Days
-=Roth
Jewish Anthology--Fleg

listed only once. These ares

*With Singer and Sage"
*Israel in Canaan*
“Into the Promised Land*
Union Prayer Book

Ceremonies of Judaism--Idelsohn

Hebrew Tribune (Magasine)

Home Institute materials

Jewish Daily Bulletin

Ceremonials--Rosenau

The Youth Leader (magaszine)

Biblogues--Segal

One Hundred Sermons for Chil
G.B.Hallock

Book on Purim--Brownman '

The Jevish Peace Book--Cronbdbach

Materials of Natiomal Coumecil for

the Prevention of War

Bulletin of Bloch Publishing Co.

The Jevish Encyclopaedia

Religious School Conferenceof

New York materials
Playground & Recreation Ass'
materials
Yew York Bureau of Jewish
Rducat ion materials
Franzblau materials
Midrashic Tales

n,

i

Current Events from Jewish papers

Pamphlet material

Anthology of Jevish Poetry--Kohut
The Jewisgh Year--Alice lucas

The Standard Book of Jewish
Verse--Friedlander



P drfere

w Yes %
4 21.1
4 12.5
16 55.2
6 40,0
13 5040
6 25,0
é 50.0
2 22.2

al 57 34.3

D At which assembly, if you have more than one?

uwp Number

Answering

- s D e

Wo
18

26
10

8
10
14

o4

%
78.9

8le3
34.5
53.3
38,5
58.3
50,0
55.6
56.6

Table 11

Once a month %

Teble

2 6.3
1 3.5
3 1.8
[

foblow the procedure of turning t
nt class .Jn week? ng the assembly over to a

Two a month £ Occasionally

1 35 1
1
3
4
2
1 0.6 11

35
6.7
11.5
16,7

22.2
6.6

Intermediate Intermediate Juniors Both Junior Sr. or H. S.

and High
School

&
Seniors

Assembly
1
1
1 1
1 1 2
2
1
3 1 7

I




*Unspeci

he class sm:si: i';.a program? [On dasis of 72 (See 1V ))Jn
e £  Out of class ¥ Both £ Unepecified ¥ '

25.0 2 50.0 1 25,0
1€.7 2 333 3 50,0
27.8 (] 3363 7 38.9 1 5.3
14,3 2 28,6 4 57.1
14,3 8 57.1 4 23,6 2 17,5
20,0 3 30,0 8 50,0
0.0 4 80,0 1 20,0 1 1€.7
0.0 ) | 25,0 3 75.0
17 .6 28 41.2 28 41.2 4 5.6
Table 92

»s their preparation? [Basie of 72; ¥ are minus
' Duplications account for totals over 100%)

sher £ ?rinegllﬁ Pupil £ Dramatic £ Niscell.® ¥

or rabbi teacher

66,7 1 3363

100,0 ) 4 16.7

100,0 3 16,7 1 5.6

100,0 1 14.3

533 1 6.7 2 13,3

20.0 4 470.0

100,0 2 33e3

50,0 1 25,0 2 50,0 3 75,0
02.8 13 18,8 1 1.4 5 T7e2 3 4.3

2) and head of department (1).



Tubfl 93
1V E. Organization

l. Does your school have more than one assembly per Sunday?

Group Yes 4 Yo 4

19
30
25
10
10




—

group Yes

€
18
11
11
15
13
10

L)
Total 89

m e W M O O W -

4
31.6

56.3

37.9
733
877
54.2
833
55.6
§3.6

IVE 2 How often?® [
"Unspecified”

group Unspecified *

A
3 1
c
D
b4 2
7 1
G
H 1
Total . O

$0.0

N O A s NN

18

Table ¥
iIv E 2 Does each assembly meet weekly?

%

63
6.9
6.7
15.4
25.0
8.3
2242
10.2

¥o answer (prodably means yes) ¥

Table 9

Monthly X
1l 100,0
1 50,0
2 15.4

¢#Includes the folloving answers:
3 weeks separately and a joint monthly assembly
Every third week departmental

Every third veek a joint asserbly

Yhen convenient

Varies

13
12
16

suﬂﬂﬂu

68.4
37.5

35.5

on 18, "No® column of 1V % 2; £ are minus

2 per month £ Miscellaneous # ¥

3
1
1
6

100.0

60,0
100,0
100.0

46.2

100,0

50,0
40,0

38.5

[



Table %

wse 3 rlhr of assemblies condugcted weekly in the schools
%£ are minus "Unspecified®

pespecified Ome assemdly Two assemdlies Three Assemblies Four assemblies
8 29.2% 46  45.5% 37 36.6% 16 15.8% 2 2.0%
101 schools have 176 assemblies, or 1.7 assemblies per school.

Table 97

Length of Assembdly
[Based on 176; % 1s based on total number of assesblies inm each group)

p Unspee. % ?:;u:. or 1 zg a::.:u Half-hour % :gmtl:.zo g {g.:’zg' <
' assemblies) 2 28,6 2 28,6 2 28,6 1 14.3
8 assemblies) '3 1647 4 22,2 11 61,1
5°*) 2 13.3 8 58.3 B 33,3
b 2 12,5 10 62,5 4 25,0
"*) 2 3. 7 17,9 - 17 43.6 13 33,3
9% 1 2.5 4 10,0 6 15,0 21 52.5 8 20,0
0°) 1 5,0 2 10,0 13 65,0 4 20,0
1) 3 14.3 16 76.2 2 9.5
e 3 1.7 7 4.0 26 14.2 91 51.7 49 27.6 1 0.6
Table 97
Place of the Assembly in the Schedule

[Based on the 176 assemblies of the 101 schools)
Unspecified Beginning ¥iddle End
3 17.6% 43 24.4% 44 25.0% 88 31,09

I —




Table 19

Worship Services in the Assembly [Basis of 176 assemblies and 101 schools]

group Number of Yes % Occasionally % ¥o % No answer <
assemblies

A 7 6 B85.7 1 14.3 :
5 18 14 77.8 1 5.6 3 16,7 i
c 15 10 66.7 1 6.7 4 26,7 A
D 16 6 37.5 5 31la3 5 31led

E 39 16 41.0 7 17.9 5 12.8 11 28.2

F 40 14 35.0 10 25,0 14 3540 2 5.0

G 20 10 50.0 2 10,0 4 20.0 4 20,0

H 21 16 76.2 2 2.5 3 14.3

Total 176 92 523 26 14.8 37 21.0 21 11,9

"
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Eaterials to be Used in the Preparation of Assembly Activities §

American Friende of the Hebrew University, Inc.

Associated Talmud Torahe of Philadclphia

onte ts for the Teaching of Jevish Current Zvents
e n 0-»

Board of Jevish Tducation, 1800 Selden 3treet, Chiengo. Ill.

F—

Ir -‘\‘ar _ = A 4% ar metpwd fa - -
S ] 1 1

—

! ]

"

BTN

II

;§9§£.,5§E££§1’1T£g§ Hebrer University, Celebration.
. Street, Yew York.

Suitable for Tse

Children's Pagsover Seder Party
Jerish Child Home Library (Rooklets on the holidays)

Lincoln and Vashington Anniversariee Portfolio

One Hundred Subjects for Dedates

Portfolio of Articlee, 3tories and Toeme for The High Holidays
Portfolio for Holy Days and Pes*ivals; Chamieho Osor Bishvat
Portfoliocg for “oly Days and Festivals: Chanukeh

Portfolics for Holy Days and Pestivals: _Shovuoth

Portfoliog for Holy Daye and Festivale: Succoth and Sirchath Toral

Portfolic for the Cbservance of Hebrev University Day

Portfolic for the Observance of lag R'Omer

Fortfclic for the Chservance of Passover

Portfolio for the Obeservance of Teace Day

Portfolio for the Obeervunce of Purim (Several available)

Portfolic for the Observance of Thanksgiving Day

Programs for Jevish Youth “lubs: American Jewish History

Story Fortfolio

{rm mnrltnéad and bound form.

4% r v o mwireapnrrarnhed rrtoarinle, ==is% pan he phtnined

ra’valty % wlbitemme § %~ na . e .:"..“{_". L aw
: . 4 . i - - £l :




B‘l‘lllilﬂt. N. and Br."mn. L.

W.Wf estio
¢ Avenue Temple, Cleveland, Ohio.
gr.ﬁamzm

c Avenue Temple, Cleveland, Ohio.

Bureau of Jewish RBducaticn, Yev York.
Jevish Home Inetitute Foliday booklets. (booklets for
each holiday contain wealth of material for primary

aseemblies)
Cronbach, A.
wi ace k
partment o agogue and School “xtension of the Union

of American Hebrew Congregations

Department of Synagogue and School %xtemsion of the Union of
American Hebrew Congregations, Cincirmati, Ohio.
Catalog of Playes and Games

Young Isrnel Magazine

Edidin' B. V.
ects about the wish Communit
Department of 3ynagogue and 3chool “xtension, U.A.H.C
(Contemporary Problems, Series II, Yo. 3)

Fleg, ®=.
ﬁavisk Anthol ogy
arcourt, Prace
Friedlander, XK.

ok of Jerigh Verse
tram

Gaer, J.
The linconguered
Depnrtnen% of Synagogue and School Txtension, T.A.H.C.

The Burni ash = :
partment o agogue and School Extension, T.A.H.C.

Goldin, H.E.
The Book of Legends 3 volumes
Jordan Publishing Corpany, 1929

Grossman, S. S.

Fifty Jevish Cames

[ﬁﬁi*efin ?0.493 of Associnted Talmud Torahs of Philadelphia)
Hertz' J.P-

ok of Jevish Thoughts
och




¢ Ish-Kishor, S.

E&nvﬁn on_the Sea
oc

Jewish Welfare Board, 71 W. 47th Street, New York City
t n _the ery f istice

t t ishvat
Bulletin on the Obpervance of Chanuksh
t f Constitution

Bulletin on the Observance of Flag Day
tin on th b of the ()

lletin on the ervance of end

' r r eri t « Issued annually.
ti n the Obse n of Lincoln's Birthda

Bulletin on the Observance of ¥emorial Day

Bulletin on the Observance of Motker's Day

Bulletin on the Observance of Passover

Bulletin on the Observance of Purim. Issued annually.
etin on the Observance of Shovuoth.

Bulletin on the Observance of Sukkoth

Bulletin on the Observance of Thanksgiving Day

Bulletin on the Observance of Washington's Birthday
Contests, Tournaments, and Competition Activities. Wov. 1930.

§¥g;inh 21a¥e of Jevigh Interest. Translated f om the Yiddish.
X typewr en pages of annotated bibliography.

%i;t of Playes of Jevish Interest for Juniore and Intermediates
perritien--four pages)

%%gt of Topics for Oratorical Contests
our typevritten sheets)

Selected Bibliography for Jewish Declamations and Recitations

Subjects for Debates and Discussions. 1932,




Fessler, ¥. A.

gaffaggh zgélg
ren's fare Loasnc Lidbrary of Jevish Centre East Side,

128 Stanton Street, ™
t
iﬂ!!!ronis 'Eg;are Ieague Library of Jewish Center of the
Bast Side, 128 Stanton Street, T,V.C.
# ¥ohut, A.
brew tho
oc

¥urzband, T.

nion of Arerican Hebrew

Congregationes
er tys Supplement to the Union Haggadah

Ne! o;OMM ee for School Zxtension, T.A.H.C. 1831,

¢ Levinger, =.E.
Entertaining Programe for the Assembly in the Jevish Religzious

Departnen* of Synagogue and School Txtension, T.A.H.C. 1920.

n Ean d

estivals in the Zeligious School

Paggover Sntertainments
Department of 3ynago-ue and School Txtension, T.AMLC. 1924

“1&'1\'-‘.:”- in Toynt
Tou‘pr ™ 'u-l p".\“iﬁt" "00{”!1}

gleg Ql2 =néd Yew

Throughk the S~hool Year
Raker

Jonder Tal=s of Tible Days




Lurie, R. [l(ra o]

Reinetein, H.

segtione for Dramatizatior of Bitle Stories
- 'Jueﬂrlou' EﬁTb”TO.

*? 4
+ Sampter, .

e

Around the Year {n “heme vith the Jerish Child

"IU C’.'.'
* 3holom Al=ichiem
Jerigh Children

-
-

nopf

#3teinders, J.
reakfast of the RBirds
Jewlsh rublication 3ociety

# Trager, He

Fegtival Stories of Child Life {n a Jevish Colony
on

United Synagocme of America (Young People's League)
grugram s%g*eations
e 1237 reet, Yev York

Veret, Paul

sembly 3yllabus for Jevish 3Schools
Bulletin :E. 16°1: Asnociated Talmud Torahs of Philadelphia

evi sh Stories
%ﬁer{In 36, 1031: Associated Talmud Torahs of Philadelphia.

T“iﬂ!t!‘in, 3. 8.
erican Jewish Heroes
?nrfaiae Hebrew School, Thiladelphia.
Young Judra

Chanukah Program
B'Omer and Shovuoth
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