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TIii AISMBL'f Al B lliSiKOMif D RBLIG I(J(JS lmtJCATIOS 

QflaMJC!'IC. 

!Ille etady of •!b• Aaeably u an llletl'llllltnt in Rellsloae 

Wuoatlon• hu po,m oat of eeTeral year• of perplezlty. The 

writer feel• oertaln that bla doaltte u to the eftlo.i•oy of 

uae■bliea ae they b&Te been conducted ln our rellgloue ecboola 

for ••Y yeare are shared by 111111y whose dlttlcalt taa1c lt 1• to 

create .Tewiah loyaltiee and co•lc ad.fuetlleate in the bearte 

•4 a1Dda of ~..o:r children. 

Aa a pupil in a large rellgioa• acbool tor 1111111' J'•an the 

writer often was conatrained to aak blmeelt and bl• tNohiln Ja•t 

what waa being accompllabed by ■eana ot uaellbly actlu ty1 bat 

neither aauroe of lnt11iry brought a aatlafactory replJ'. Ae a 

teacher he witneaaed ueembliea in aeTeral acboola, ae■•-llea 

of Tarying degree• ot quality tTom an eclucational point ot Tlew. 

Often be waa tapted to conclude that greater beneflta wa11ld 

accrue it tbe usably were aboliebed and the tille conaaaed put 

to ■ore useful purpoaea in the claaaro•• Indeed, one co-ent 

receiTed traa a rabbi aeeaed to coafil"II the a4T1aab111ty of 

euch a etep. Re wrote, • ••• 1 don't tblllk •ob of tbe •--b'I 

- ecbool le too ... 11 for group uaeabllea--and I find little 

n.lue in -teriala whlcb met be adapted for elz u •ell u tor 

thirteen year old children. I haTe ■lnialsed therefore tile 
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e4ucat1oaal upect of [tlle] ua..-1Y1 only ••-1•&1 e4aoatloaal 

proai--• •••"'7 allortenlDS [Ule] u■•bly perlo4 [I] llaTe 

lengthened [tbe] ol••-ro• lnetraotlon perto4~
1 

~o■ uotller 

rabbi till• ccaaent ·- eTOke4a -- I raark that .., OWII opinion 

upoa your nbJeot ta iaat \ae uaellltly ln • at 1D■taao•• t■ •r• 

ot a aui■•o• th• a help to a 111114&1' School Pl'OP'-•• 

lloweTer, the writer wu not willing to paee Jud.pent upo■ 

tht■ pba•• ot rellgloue eduoatlon on the 'b•i • of eo ■arrow a 

range of experience. Perbap■ countl••• other acllool■ put to aon 

trulttu.1 uee the aee•'bly period. Perbapa they preeented Pl'OP'­

aad act1T1tle■ that were not ■tereotn,ed, that snw dlreotly oat 

of the lite-experience• ot the c1alld, that really flllecl acae 

cap lett bJ olu■roo■ in■truotion. Perhape the Tut aaJorlt7 

of our religtoue ecboole had aach ■ore than a ■o-oalled wonblp 

eerTice tor children unprepared to worebip• a tn adlllatatrattTe 

aanounoeaent■, 'birthday ble■■lnp, and a aoralislng lecture troa 

the rabbi. In abort, thie atudy to deteralne the Talue of ta 

a■a•'bl7 a■ an educational coacept ••• aotlTated 'by the deelr• 

to eee what ta actually 'being done in the ueem'blies of our 

reltgloua achoole. 

llethode of the Study 

ObTiously it wae lmpoeei'ble to attain tble o'bJect1Te in 

the 'beet way--actual o'beenation and inTeetigatlon. Therefore 

the next 'beet way wae choeen--tbe questionnaire. Of coar■e it 

1■ hopeleae to expect a queatlonnalre to giTe perfect reeult■, 

but a que■ttonnatre that le -4• ae almple, ae ■hort, and u 
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ezpllclt u poaalble, with opport1111ltlea to oheck 111 •at pl ... • 

rather than to write ln annera, •111 cl•• renlta that are u 

eatlataotoey u poaalbl• 11114er tble •tbod. SeTeral ot tboae 

uawerlng tbe queatlonaalre indicated that it 414 ci•• aatlataotoey 

reeulta. oae Rabbi wbo 1• a Ph.D. la Bducatlon (Teacben College, 

Coluabla) wrote1 •Tour queatloaalre ta really mcb aboTe tbe 

&Terage in getting at tbe taota. Tbe ■.tbo4 hu li■itatloD■ Do 

one can co11pletel7 OTercai ••• queatlon■airea are 11■1te4 lnatn­

■enta. Bl&t, uder the circuaatance■, J'OU baTe uaed tbe •tho4 

Tery well.• 

Aa to tbe queationnalre ltaelt, wblcb la reproduced '91• 

(pp. ,~-,s), it waa -11ed to eTery congregation attlllated wltb 

the U.lon of Aaerlcu Hebrew Congregation■, aa liated ID lta 

tttty-nlath annual report publiabed ln October 193J. !bl• wu 

a total ot 283 consreaationa. Acooap&IIJ'iDC the queatlonnaire 

went tbe following letter, 

•probablJ' you are bothered Teey often with requeeta to till 

out queatloDalrea, an4 it la with trepidation tbat I u ncloalnc 

one tor your conaideration. HoweTer, thla la ■y aenior year at 

the Hebrew Union College, and tble questionnaire la tbe baala tor 

rq tbeei■, which 1• required tor graduation. Thie tbeala le due 

Teey aoon. 

•1 • writing on •Tbe Aaee■bly a■ an Inatruaent in Rellgloua 

Uucatlon• under the guidance ot Profeaaor Abrah• 11'. J'ranzblau. 

In order to prepare a really ueeful work in the field of religloua 

education I auat baTe a well-t abulated body ot tact■ u a baala on 



•blob to proo••• I tl'llat that ym •111 be wllll■g to co-operate 

with•• 1D tbl• -tter bF fllllag out tbe encloNd queettonalre, 

which 1• Yery abort, •d retlll"DiDg it to •• at tbe abne adctreae 

u apeedlly u peNible. Jlay I acaln call your attention to the 

tact that .,. ti■e for wark • • theela la Yery abort, and. that 

I aaat hue an early replJ'! 

•Tbanklng yoa tor your kind conalderatlon and help, I •• · 

•very ■tncere]y youra,• 

'ftle reapoase to tbl■ letter totaled approxllriately 110 

queetlODDalree and in order to lncreaH thl• figure tbe following 

follow-up letter, with another copy of the queetlomlre, wu 

■ailed to all tho• who did not reepolld to the tint letters 

•About fGUr weeke ago I eent yoa a queetlo-lre in conaeetloa 

with llf tbeeie, which le required for graduation fr• the llebrew 

trnlon College, and I haft receirid no reply fro■ you. 

•1 ftllly appreciate ho,:, exacting and ti■e-con■u■ina are the 

lnnuaerable taeka which de■md your attention and. en•l'8J'• Bllt 

won't 7011 pleue do ■e the Yery great faTor of filling out 1fF 

questionnaire? I oamot co■plete the work on .,. thee la, wbl cb 

la due aoon, unle■e I haTe a 1111fficlently large n1111ber of return• 

to giTe T&lldity to ■y ttgurea and facts. 

• In the eTent tbl t you ■ay haTe ■telald .,. queetloanalre I 

• encloeing another copy. Pleue return it to ■- with the deelre4 

information u eoon u poeslble. 

•wttb grateful thanks tor your kind co-operation, I•• 

•very sincerely youn,• 
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!Ill■ lllereued Uae total aaalNtr of re■po••• to 1N, or 

Ga.n of all tho• to whoa tbe queatl01111aln wu ■eat, tbl• wlll 

be reoasa1se4 aa an amaaally blab reapo•• to a que■tloaaalre of 

.thl• ■la• and nature. 

nae Qa••tlomaatr• 

Tb• que■tlonnalre bu tour ■'1or cla•lfloatlon•• TIie r.- •t 

deale with the earolllllat and orsaalsatlon of the ■chool. Tbe 

eeooad 1• concerned with act1Tlt1ee carried on 1D the acbool 
I 
uaelll>ly or ue•bllea. Tile tblrd la deTotecl to taollltlee tor 

ue•bly actlTlty at the c .. aad of the acbool. Tile te11rtb deal■ 

•1th ■etbod■ of pl•alag all! ooaductlaa the uee■bllee aDll ■ater­

lal• ued la the preparation of proar••• 

A word regarding the editing of tbe queetloanatre l• aece■■&r7• 

Tbe questionnaire ltellt le the re■ult of a aerie■ of n•l•loa■, 

each one correctl~g tlawa la and ccmpr•••lDs the else of lt■ 

predece■■or. Thia wu done with the purpoae in ■lad of obtalDiDC 

clear an■wen to clear queetlon■ with a ■lni-■ UIOWlt of trouble 

to the reeponder and thereby to eli■lnate •blgulty and reduce to 

lllDllllll the poa■lb111ty of error. Therefore la eTery cue where 
! lt was poaalble the queatlone were ■o traaed ae to be anawerable 

with a check or in one word. At the ••• tl■t the ■ake-•p of tile 

questionnaire wu arranged ao ae to welco• co-ate h'oa the re•pon­

ller, and aany were the coamente ■ade. The■e h&Te been lDcorporated 

In the body of the tbe■l• in all lnatancea wbare they were 

applicable. 
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TalNlatton Prooe4tarea 

The prooeare of tablalattas tbe que•tlomaal_n wu •mple, 

ln or4er to aYo14 erron or lnaocuraolee. ftr•t• tbe 111 qae•tlon­

talre• were dlYlded lato •lcht oateaorl•, •l■ce lt la olwioa• that 

1on41ttone lD •-.1.1 achool• 4lt'fer YUtly h'• tho• la lazs• 

,choola. Juat what th••• 4l•i•lon• are wlll ~ 4lacaaae4 hlow. 

'l'be ••oond atep wu to talNlat• each 41T1aloa ••parately. 

~l• waa aooarately ezecate4 l,y •- of cheok--.rk• on talMlatlon 

lheeta for each anner to eYery qaeatlon. 'fbe ta_. tlon of eaab 

1f the • Sgbt categorl•• waa entered •po• a copy of the qaeetlon•ln, 

rhich preaente4 a picture ot the ue .. bly coDclltloa• 1D all the 

cboole ot tbe group. 

The third 1tep wae to coablae tbeae • igbt· aroap-ta'balatioaa 

nto one -.eter-tabulation, which glYes a composite ane ... r ln 

able-ton to each ite■ in the queetionnaire, ae well u the 

ercentage figures tor each category and tor the totale. Thi• 

aeter-tabulatlon is appendix A ot this thesis, and it ie DU11bered 

nd lettered to correspond with the questionnaire. 

No"· we must turn to the general res ults of the t abulation. 

he cheek-up of the ans~ers proved t hat , in the main, thP pur poses 

t thP qu .. ~t!onnaire v.ere actually ac~ieved. Despite the great care 

aken, howeTer, a fe• items showed eo■e -biguity, in the types of 

eplies received. The questions that elicited vague or unsatie­

act ory r esponses were t he following: 

(1) Group-i nstruc t ion in Hi s tory . 

( 2 ) Gr o~p. instr u ct ion in Bible. 
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(3) What kin d of music employed i n as sembly wors hi p s ervices? 

( 4 ) At which ue•bly, if you haTe •r• tban one, do you follow 

the procedure or turning it over to a different claee each we.ic, 

(5) The table on Sec.lY X of the questionnaire. 

These flTe factors of intomatlon represented only flTe out of 

121 ( 4.1%) factor.■ of intomatlon coaprlee4 in tbe queetlonnaire. 

The nature of the 41tt1cult te■ in each cue wlll be dl■cueed 

in the T&rioua chapters of the theei■• It ■ar be ■aid here that 

each anewer to these queetlone wu treated ln the way that wo1114 
• 

beet incorporate the intent of the reapon4e.r, wheneTer the writer 

could deter■ine what the intent wae. Where it was not detenlinable 

what was ■eant, the answer was thrown into the •t1nepecltled• 

categar,'. Glle■nork wae aea14uouely aToided. Tbe writer belleTe■ 

that hi• reaulta are ae accurate a■ could be obtalmcl wlthla the 

limitatione ot the questionnaire ■etbocl. · 

Reliability of the ~ueetionnalre 

Tbe reliability of tbe q~eetlonnalre wa■ detel'llined bJ' 

requeeting per■on■ who had alreactT filled out one queatlonnalre, 

to till out the -e queetiaanaire again. Since the queatlonnalre 

contain• ao ••Y 1 te■e, it waa necea■ary to baTe only a tn pereona 

do thia. TwelTe·-naaea, repre■entlng per■one who were well enoup 

mown to tbe writer to warrant aaking thle requeat of the■, 

were selected. Your or these twelve co■plled •~th the requeat. 

The original queationnairea were then in each cue aatobe4 

with the duplicates and all dltterencea between the two were 

tabulated and counted. The que■tlonnaire contained a total of 

121 lte■a. The dtaagreeaente between reaponaea on the orialaal 
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•cl OD tbe dupltoate were ae tollcnraa 

.&ar1e•1t 

Reapoader A 111 lt- (ts.,_, & lt- (,.1., 

• • 119 lt- (98.~•> 2 it- (1.,.) 

• C 100 • (82.6,C) 21 • (1,.4,C) 

• D 10'7 - • (88.4,C) 14 - • (11.,., 

Total 442 • (91.1•> 42 • (8.9,C) 

Ueing the foraala-Reliab111 ty • c.01(1r11.) (where~ 1• the 

percentage of anllte reeponae11 and C.O$ u4 'ff" are the unal 

trigono•tric tunctione)--the rellablltty of eTen the reeponee 

wblch showed the high.eat dieagree■ent (Reeponcler C) was .8&6. 

Taking all tour pairs of re11pon1e11 together and using the -

to191la, the reliability can be ehown to be .961. Thia pro••• 
that the reliability ot the questionnaire 1• Tery high. 

e-n Ueing the tol"IIUla--Reliability.:r , where ra. ta the 

percentage of agree■ents and r ie the standard error of the 

proportion(.-•~ t• percentage of dieagreeaent■J N 111 the 

total nwnber of ite■a}. the reliability tor the tour pairs tabtn 

ae a whole is 31.6 times it11 standard error. EYen the pair 

showing the poorest correspondence showed a reliability 9.6 

times its standard error. (Wote: the teat can be regarded 

aa reliable if the respective figure ia 4 or higher). Thia 

confirms the conclusion that the test is highly r eliable. 

Schools Included in the Study 

We next turn our attention t o the 166 schools ~hlcb 

responded to thP questionnaire. Th~y are school s of a ll sizes 
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r anging from tho se with a dozen pupils i~ congregations without 

rabbis to those with nine hundred pup i ls and conducted by 

trained principals and Directors of Religious Education. As stated 

above, these schools were categorized into eight groups. In 

the first group are the schools of congregations that have no 

rabbi; theae number 19. Schools of less than 50 pupils, in 

congregations with rabbis, comprise the B group (32 ecbools). 

The 29 schools ot group C have trom 50 to 100 children, and the 15 

in group Dare thoae of 100-150 children. Groupe E (150-250 

pupils) and Y (250-350) contain 28 and 24 schools, respectively. 

Twelve schools each with 350-450 children, comprise group G, 

and the 9 schools w)lich have more than 450 children in each have 

been placed in Group H. That these divisions are not purely 

arbitrary will be made clear by the diacueelone in Chapter II. 

Suttice it to say at this point that these categariea seem to 

r1, the data. 

These 166 schools are trom widely separated areas and 

therefore do not merely mirror the conditions ot any parti­

cular locale, but •ve a broad cross section of the country 

as a whole. The queationnairea are trom schools in 141 cltiea 

and towns, located in 36 states, the Dletrlct ot ColWllbia and 

Canada; and these schools have a total enrollment of over 

2~,000 (aiz thousand ■ore than those forming the buia tor 

Dr. Emanuel Gamoran•a •survey of 125 Rellgloue Schools•.) 

Therefore, these 166 schools represent a fair croee-Notlon 

of the Retonn religious schools of the United States. 
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A glance at t~ que■tlonaalre will show that the flrat 

■ection thereof really has nothing to do with a■■eabll••• 

Bllt tbe■e que■tlon■ ftN a■ke4 in order to g1Te a clear 

pictuh of the ■choole whoae aa■ellalie■ we are atu4y1ng. 

Therefore it 1• aore f lttlng that th••• queatloaa ahould be 

diacuaae4 at thl■ point, while•• are concerned with the 

achoole th•••lTe■, apart fro■ the queetloa of a■ae■bll••• 

Let a■ flret exaatne the aradatlon■ la th••• achoola. 

ot the 166 ■choola, there are 2'1 (11.d) that h&Te no aore 
1 

than tour grad••• lflnety (54.l,C) h&Te_ no aore than eight 

grade■• SeTenty-1ix acbools (45.8,C) h&Te ourrloula proTldlng 

tor 9 to 12 grades, and twenty-two (13.~) haTe a tall 

curriculua ot twelTe or ■ore gractee. 

ID anewer to the question •Do you h&Te a High School 

Depart■ent?• 105 school■ (83.3,C) uawere4 attlnatlTelYI 

5'1 (34.3,C) annered in the aegatlTe1 and four (2.4,C) 414 not 

anewer. Checking the■• figures acatn■t · tho• pertalatnc to 

the n1aber of P'ad•• in the ■chool, it ie eTldent that the 

exietenoe of a high echool departaeat doe■ not neceaaarlly 

■ean that the acbool also baa a full eight-grade Prl11&17 ancl 

Inter•dlate curricul11111 only 45.8% h&Ye fro■ nine to twelTe 

gractee, yet oTer 53,C ban high school depart•nta. In fact, 

■any 11chool11 baTe only tiTe or eix grad••• one or aore of 

which are High School. 

1 See Appendix A, Table 2. 
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l'ol'IIII of the Tbe■l■ 

Thi■ ■tudy le pre■ented in the following chapter•• 

I The General Situation la Rellgloue Sollool Aae•bll••• 

II Trend■ in .u■e■blJ' AotlTitie■of School■ of Different Slae•• 

III Interpretation an4 :trY&luation•• 

lV A Con■truotiTe Pragram of Aaee■bly ActiTltie• 

Appen4lx A. Statl•ttcal Table• Ba8e4 on the QUe■tlonaair•• 

Appendix B• Bt:1,llograplly on M■e■bly Procr-

Tbe parpo■e of Chapter I le to preaent a new ot tbe 

general altuatlaa regarding the aeee■bllee ot allot the 

166 ■choole, ln order that the importmt tren4e an4 tenclen­

ciee in ue•bllee aa th• are at preeent conetitate4 ■ay 

be reTeale4. •o attempt ta ■ade herein to eTaluate tbe 

practices in Tope, and no eubJectiTe cm.ente are 11114ei 

that i1 reaened for Chapter III. Thie chapter •rely 

att•pte to anner the questions •What are our religiou• 

echoole doing wlth their aeeembly periods?• 

Statiatical tables are presented at the cloae ot the 

the1le ln a epeci&l eupplaent and are referred to aa needed. 

In the diecue1ione in Chapter■ I, II, and III, at the end 

of ·e,ach paragraph there la a reter■nce to tbe etatietlcal 

table on which the intor■atlon therein la baaed. 
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lH■lalle ot tJl• Q.g••tlopatre 

The tollowlac la the queatlonalre on whloh thla theala 1• 

bueds 

qtJBBTICDAIRE JOR A S'Okf.il o-. 
HILIGIOUS SCHOOi, ASS&DLY ACTIYITn& 

I What 1• the earollaent la yogr rellgtoae echool.,t _____ _ 
A Row aaDT grldea ln your ■cbool? 
B Do you haTe a R.lgh School Departa•-ea-t.-i, .. _:,-_:,:_ ___ _ 

II MtlTltlef• Check tho■e ot the tollowtna carried on la 
A Inatruot oa yoar u■•bll••• 
1. Holiday Celebration■• Check tboae ob■ene41 

a.Roeh Baaboaab. ____ _ 
b.TOII Jrippar __ _ 
a.Sukkot 
4 .Sbe■ta-1-1-1-.-.-re-th 
e.Slmohu Torah --­
t.Chambb 
g.Purt■ ---­
h.Peaach 
1.Lac B' 'oiie_r_ 
J .Challl■ho o--•-or-11-lehTat 
k.ShoTUoth ----
1.ColWDbu■ Day 
■ .Al'llli■tice nq---­
n.TballkegiYing Sy .----OiLinooln' a blrthdq __ _ 
p.Wubington•e birthday 
q.Any other• (epectty) ---

2. Group in■tructlon tn,--------------
•• Rt■tory ____ • BJ whoa, ______ _ 
b. Blble---i,......--• By whorl 
c. Cere■onlaia. ------

(1) Actual performance of ceremnlale, like Seder, Sabbath 
llght1, etc. (Specify) 

I 2l Teaching of hol lday eo-ng-.-------
3 Stories with ceremonial ccmtent. 
4 Any other •thod ( ■tate) ----

d. Current EYente and bappenlng-.-1~n~t~h .... e---1i~e,,~l • ..,b~w~o~r--1 .... a-.----
- whOII? e. llletc __ -:::;:::::-. _tli_o_p.,lay■?_,_ _____ _ 

Ill Jllletc tor worehip eer.lcee? 
2 J'olk male? 
3 Other forme-(e_p_e_c~!li_)_ 

3.Enter ainaent, Dramatics, et~a-.~(~o~s~.~c1~1~.---------
•• Formal presentation of play■ 

Row frequently? ---
With co etu■ing? 
Are parent 8 or -ou-t ... e"""lil""'l!d_e_re----ilr-n-Y ... i ted? 
By who■ are the playe giYen!(Chec_.k,..J ____ _ 



A 4ea1gnate4 cla■■T 
Draaatio Club? ------
Children eelected 'bi tryout■! 
Ollteldera? ----

State who coache • the play■ 
b. Telling of etorlee. ____ -w•o~w--r~r~e-q~u-ently? 

Jtrwholl? ------
c. Sillple draiatlsatlons of etorlee from class-work. 
d. KoYing picture■ • ______ .How often do you ehow-...... tb-e■--

ln the use■bly? 
Check the type■ o_f_p..,l-c"'"tu_r_e_s __ tb_a .. t_y_ou shows 

Biblical Comedies ____ _ 
Ani~ated cartoons (Silly Symphonies, etc.) 
Ne~sreels containing events of Jewish inte_r_e_s~t--
.Full-length features Any oth e r kind (Stat_e_) _____ _ 

e . Ster eopticon or lantern s lides 
f . Any other illustrati .,., a ids (P_l_e_a_s_e_ s..,..t -a"'"t_e __ )_ ---- ---4 .Worship activities carried on in assembly? 
a . 1mle r e are the s ervice s held? -------
b. Do you em1loy music in t hem? ____ t:hat k ind?(Specif'y) 

c. Are ser.lces a regular feature of your assemblies? 
d. If so, ----

Do you use the Union !iymna.l Children's SerTiees? -----If not, s tate , .. hat service used a nd "·here f'ounc!t ---- --
Il it Is your o ·n se rvi cP , please send copy or copies. 
Do you v ~r y the services f or differ en t age- gr oups? 

I f ~o, s'3nd copi es , or describe the vari ations: -----
Do you us e the same SPrvi ce 0 v ery ~eek? • If not, eta-----ho,·· you va r y theU?: - ----------------- ---

e . If a service i s :,ot part of t!le as!';embly, do you have a 
chil~r~n• s se rvice independent of the schoo l session? ~---: . Ic a "ser~onette" a f ""? .... 1r 0 o: t he as s embly? ------Ho,· oft.en? 

I s it give_n_b_y_:_,.,th~. -e- r~ab=--b~i?_..-r-=---A teacher? ____ _ 
An older pupi l? 

g . Are "birthday bless ings• by rabbi o_r_su_p_er-Tln_,..t-e-ndent a feature 
of your assembly? 

5.Do you employ the aa_s_e_m~bTl-y--.f~o-r---r-t~he exhibition of classroom 
handwork or projects? 

6 .Do you have people no~t--.-lmm--e~d~i-a~t-e~l-y-conneetea ~ 1th the school 
addres s the as~embly? 
a . If eo, does this o_c_c_u_r_p_e_r-1-o~d~i-c-a7lTl-y~?: _____ • Do you h&Te 

a schedule of outside speakers? 
b. If only on special occaeiona, s~t-a~t_e_w_h_a-t._.t_b_e_s_e occasion■ are: ___________________________ • 
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B. Admini1trative Mnouncemeni•• 
1. In your aaeeably do you &Te adllliniatratiTe announcement• 

made (attendance reports, charltf reports, presentation of 
awarde, etate■ent of rules, etc. J ? ____ • Speclfya __ _ 

c. student or anlzailon 
1. lo you uae your aaaembl:r tor ■tudent organization meetlnge, 

nch ae Student Council, dramatic club, etc.? 
Specify a -----
How often? 

D. Jf1ecellaneou-.-x-c'Pt'PlT--1T'tP"'IP"'e-■-s------------------

l. Specity any aasembly actlTlty not stated aboTea ___ _ 

III "9111t1 ea tor Aasmblleaa 

A. Do you haTe an aud1tor1WI? 
1. If not, where are your iu_s_e_m"'""/6 .. i"'""l_e_e held? 

B. How ■any aaeembly rooaa do you b&Te aTallab-le-,-----­
c. Ia your assembly apace ale10 uaed tor claaaroo■ apace+ ----D. Do you haTe a etage? ____ _ 

l.It eo, deecrlbe lt ae to 11lse and equipJ1ent for dr•atlcaa 

B. dheci the '.tlnd of ■eats ln your uee■bly roo■a 
J'1:ze4s_______ JloT1able_, _______ _ 
If aore than on~ aeseably :rooa, apeclty type of aeate in eaoha 

F. State any other feature• r11gardlng tacliltlea (Stereoptlcon, 
moTing picture machine, origan, phonograph, etc.) -----

IS.Kethode and J(aterial11 

A. How far in adTance le your prograa of aeeembliea planned, 
Checks ' 
l. At the beginning of the years ____ _ 
2. One month aheada 
3. Prom week to weer-Jc-,--, 
4. Other arrangemente7"§piicl?y)1 

B. Do you plan your aaaemblie:11 aroun..,d_an_y_ce_n_t .. r-a~l~l ... d ... e_a_o_r __ 
them~? 
l. Do-y-ou_e_v_e_r __ h_a_:v_e_a eeriee of aeeembliea around the •­

theme? Specitya ---·----------------
c. Do you uee any references, books, or printed or ■i■eograJiaed 

materials in the planning 1and preparation of your aaaably 
progr•a? 
If eo, pl_e_a_s_e-iirl.-e..,tr--w .. h_a..,t---.'Eiriale you u1e1 

D. Do you follow the procedur1i, of tumlng the aaeelibly owr to a 
different claee each week?, ______ • At which u, .. bly, 
it you have more than one?:, ________ _ 
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l.When doe• tbe clue prepare ite progr-, 
In ala ea ti• a 
Out ot cla••s -----

2.Who 91,1perrieee their preparation? __________ • 
w.Organiaations 

1. Doe• your •chool baTe aore than one ueeably per Sanday? ___ • 
2. Doe■ each u■e■bly •et weeklyf ____ • Bow often? ____ • 
3. ~111 in the following tables 

bae■bllee ConduotH radea 110. of ngth ot Place in Yorehtp 
Bab 4 r de t 11 re ue•bl 

7. Pereonnel 
1. Whose Job is it to prepare and conduct ••••bly act1T1ty, 

IJB• DCLOSE COPIES OF YOUR ?.m8HIP SERVICES OR ASSEXBLY PROGRAIIS 
YOU HAVE TJmVJ.. 

Please sign your name and till in the other desired infomattons 
l'fAD _______________ _ 

TmlPLR _____________ _ 

HOJIE ADDRKSS __________ _ 

CITY AND STATE _________ _ 

THANK YOU FOR YOUR CO-O~TION' D! ENABLING Jm TO COUPL~ 

VY TJP.l!SIS. 
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CHAP~ 1 

THE GENERAL S ITU AT I O!T IN 'qELIG I OUS SC}l)()L ASSEJ!BL IES 

In t hi s opening chapter a composite picture i s presentec . 

It s ets for th the combine~ stat ement of the 156· achools in 

r egard to their assembly activities, their facilit :ies for 

conducting t hese activitie s , and the methods and materials 

used in the preparation of their assembly programs.. It la a 

iblrd' s-eye v i ew of the schools, and the tacts and 1~1guree 

pertain t o all 166 schools . We shal 1 find subsequeintly that 

certa in groups of schools show d iattnctly different: and varying 

trends and tendencies. But for the present our pic:ture la of 

the whole, in disregard of any of the claaaiticationa that 

appear in the statistica l tables . 

1 
II ACTIVITIES 

A. Instruction 
2 

l. Holiday celebrations. 

The holidays listed in the questionnaire for c 'hecklng were 

iven i n a chronological o r der, first t he Jewish holidays and 

~hen the secular. It ls in this sequence that they will be 

~iscussed. 

Nine ty three of t h e schools (56%) celebrate Ro1sh Haabonah 

~d 109 (65.7%) celebrate Yom Kippar. It la poaaibJLe that many 

rho answered •yea• bad in mind cbildrea' a worship at,nlcee in 

The information contained in I wae incorporated htto the 
Introduction. 
See Appendix I, Table 4 



the Teaple on the■e dqe, --•o•thing which le quite different 

trca in1tructiTe ae■embly actlritles. HoweYer, it le unreuonabl• 

to U8UIN that this la a t'act ln regard to ■oat ot tboee who 

indicate by tllelr uner1 that these are aese■bl7 actlritle■• 

SUkkot 11 obaened in the aae•blle1 It 148 aohool■ (89.2%). 

and Simchae Torah in ?6 (45.-). The holl4~• that are celebrated 

in the use■blles of' the largest mu1ber ot ■chools are Chamakah, 

Puri■, and Pesach, which are ob1ened in the aaaembllea ot 161 

(97.0%), 182 (97.8%), and 151 (91.0%) ■choola reepect1Te17. 

0Table 4] 

The 3ewieh holidays which the u■e■bl7 largely ipores are 

She■lni Atsereth, Lag B'Oller, ud Ch•leho O■or Bl■hYat. Tbeee 

are obaened ln 45 (2?.1%), 28 (16.9%) and 28 (16.9%) echoole, 

re1pectiTel7. Thus the emphasis ls undoubtedly upon thoee 

holidays which retain the greatest signiticance ln the ,judgment 

ot Retom 3udais~, and little attention ls giYen the other■• 

[Table 4). 

ID regard to the obeenance of secular holiday• in the 

assembly, there are two that ■eri t special mention becmse 

ot the importance wbldl our religiou1 schools are attachlnc 

to the■• 117 echools (?0.5%) obsene Arlllistice Da¥ and 106 

(63.9%) haTe Tbankag1Ying celebrations in the aes•bly. Tbe 

achools celebrate Washington's and Lincoln's birthday■ to 

about an eTen degree, 85 (51.2%) obserTe Lincoln's blrthdq 

and 84 (50.6%) coBl!emorate Washington. Columbus Day play■ a 

role ln the uee■blles of only 29 school• (l?.5%). [Tablet] 
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The queatlonaire proTided apace tor the liatlng of uy 

other holiday■ that the aeee■bly obeenea • . There wu a total 

of 51 nch ll■tlnge, co?T1prl■ing 21 dltterant occaelona. Of 

these Jlotbere' Day is obeened in the aeee■bllee of nineteen 
3 

schools (11.4%). Suftioe it to eay that the range of hol14qa 

celebrated le rather wide, indicating the great potentialltle• 

of thla phaae of uaeably actiTlty. 

2. Group Inetructlon 

a) Hiato17 

[Table 4] 

SeTenty eight •choole (4?.Q%) atate that they haTe group­

inatruction in hlato?7 in the u•nbly. Of th••• ?8, ten (12.8%) 

tall to epeclty by who■ tble lnetruction 1• g!Ten. Of tho• 

who do epeclty, 24 (35.3%) •ewer that the rabbi g1Tea the 

instruction, and 36 (52.9%) aay that it le g!Ten 'by •the teacher•. 

[Table■ 5 8114 6] 

Thia la one of the lte• lleted abon in the introduction 

(p.6) a■ ublguoua. The reuon tor this la the poeelblllty 

that eo• ■leunderetood the ter11 •group-lnatructlon• and the 

fact that ■o 1111117 anawered. •the teacher•. HoweTer, it la 

equally poealble that they ■ean that nch tnatractton 1■ 

glTen in the uee■bliea by the T&rloue claaeroOIII teachere, 

eTen ae thoee who annered •rabbi• left•• doubt u to their 

b) Bible. 

?l acboole (42.8%) anawer that Bible lnetructton le giTe■ 

3)For other daye obaerTed, Tide Appendix A, Table 4 lte■ q 
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la tu aa■•bl7. &9 ot tbe■e ■ohoola apecif7 l,J wlaoa 

tbla 1Datnotloa la glTen. Ill?:'/ oaa•• C•&.d) tbe raltbl 

la reapomlble for till• taatnotlon1 and ill 2& (42.4%) 

anawer tbat tbi• 1• daae l,J the teacher•• Tbi• indlcatea 

tbat tbl• and the preceding queation, on ••oond elgbt, wen 

not u -blpoua to tbe •nerer u ■lgbt be thought. 

[Tabln ., •d a]. 

c. Cereaoaiala 

Tbe annera to tbe queetloae reprdlag P'OUP-laatnotlon 

la Cereaoalala leaTe no rooa for doubt aa to their rellablllt7. 

BJ their ••IT nature the queatl~• could not baTe been 

■iacaaatrued. Thia la conflraed by the fact that ... ,. who 

anawered the queatlone aegatlTel7 aapllfled tbelr anewer 

with tbe re■ark •Done la tbe claaaroo■•• 

~ Practically all tbe acboole include cer•oaial content 

ln one to 1111 or another ln thel r uae■bl7 lnatructlon. 0Dl7 

eeTen (4.2%) diareg_.d lt cOllll)letel7. Jlore aaeembliee parti­

cipate la thia fora of actiTlt7 than ln any other. [Table 9). 

Of the 159 echoole that haTe thia t7pe of ln■tructlon, 

135 (84.9%) b&Te actual pertoraanoe of oerUIODiale. such 

inetitutiona ae the Seder, the Xlddueh, and. the Chanuoh• 

llghte are enacted before the aeee■bly, eeninc the two-fold 

purpose of ebowlng how they are conducted and epurring the 

children to urge their obaenance in the ho■e. [Table 10] 

It la lntereetlng to note wblch of the cere■onlala of 

.Tudala■ are actually portrqed by and tor our children la 
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' the rellaloa• •ohool•• ad et tho" who apectty what 

cere11011lal• they pertor11 ll•t the Paa•OTer ■eder, 40.4• 

lndloate the Sabbath light■, and 39.D. ■peclty the llghtlna 

ot the Ch•ukab llghte. On the other bancl, Tery tew ueea­

bll•• pertom nob oere■onle• •• Xl44u■h (10.1•) and llalldlag 

ot tbe Baktab ( 16.8•) (Table 11] 

ot the ■cboole that haTe cere■onlale ln the ae■eably 

(109), 141 (aa.,., teach holl4q ■ODI■ and 18 do not. ID 94 

ecboole (&9.1•) ■torte■ with oere11G11lal content are told. 

Other •thode ueed in conelderably le■eer degree tor the 

teaching of cere110niale are play■, ezhiblt■, ■tereoptlcon 

elidee, and reporte on bo■e pertomance. (Table1 12-14] 

d. Current ~ente and bappealage la the Zewiab world. 

11? echool■ (70.5•) ■tate that Current ~ent■ play a 

part in ueably in■truotlon. •tne ot the 11? ■chool■ do 

not specify 1'ho glTee tble iDetructlon. ot ~he re-lain1 

108, the rabbi or the principal inatructe the uee■bly in 

current eTent■ in 54 caee1 (50.0%) and la 33 ecbool■ (30.1•) 

tble le dame by the teacher. (Table• l& and 18] 

e. Jl&laio 

Jfueic play• an integral part in the u■e■bliea of the 

166 echool111 in only 11 acboole 1• there no ln■truotion la 

11111eic (6.6%). (Table 17] 

4) See Appendix A lable 10 
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AD latere•tlnc picture 1• preeente4 when we exalne oar 

que■tionalrea to 41•coTer who pl&J'• the ••io tor the u■ea­

bli••• or the 141 apeo1tie4 ca■e•• ta 24 ot th• (1,.d) 

the papll• tb-eln• prOT14e the acco11pani•nt. ID ,o 
■choola (49.e,C) thl■ tuk l• perrome4 by one ot the teachen. 

16 achool■ (11.3,C) 4elepte tbl■ phaae of the aa■•bly to the 

temple organl•t or choir director. In 8 tn■tancea (D.,,C) 

the plqlag la dane 'bJ' Toluntetn' oatal4er•• ■ucb aa parent■ 

or eiaterhoocl -ber■• 23 acbool■ (16.3,C) e11ploy apeclal 

pl.ni■t1 who1e primary tuk it la to plq during the uee■bly 

progru. [Table 18] 

Then la a ■trong contrut between the extent ot uae 

aade ot aaaic tor worship eerTicea in tbe ae•embly and tollc 

meic. 144 acboola (92.9%) uae wor1hip eerTlce aaalo, while 

only 45 1choqls (29.0%) ■ake use ot the Tait treaeury of 

3ewieh folk ausic in the aeaa1bly. [Table• 19 and 20] 

lfLlaic le t1111gbt in school aeeembliee in ■any other 
5 

tonsa • of which it will auffice to aentlon only a few. Soae 

echoole haTe a choir or a glee club, others play record• ln 

the aeeembly, and in others the pupils play inetl'Wlental 

sic before the assntbly. [Table 21] 

z. Entertainment, Dramatics, etc. 

a. Fomal presentation of plays. 

5) See Appendix A Table 21 
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a. l'ol'ID&l preeentat ton of playa. 

The practice of preeentinc plays la the aae•bly 1• 

Tery w14e■preadi 151 echoola (91$) ban play■ aa one fol'II 

of ae■e■bly act1T1ty. [Table 22] 

There 1■ great Tarlety tn tbe frequency of their 

pre■entatlon in the different achoole. Por the eake of 

a11Dpl1t1cattoa let u• throw the■ into a few general cate. 
s 

gori••• Thirty acbool■, or 20.s i of tho■e 11bo ■peel~ the 

frequency, preaent at lea■t tour playa ln the a■eably during 

tbe achool year. 63 echoola {43.8%) haTe play■ onoe to three 

tillea anmaally, 25 acboola {l?.4%) atate that they uae play■ ., 
only in connection wltb holiday■, an4 eleTen echoole (?.5%) 

preaent only one play annually in the ••••bly. [Table 23] 

ID only 15 achoola {9.9%) are play• pre■ented without 

any coetualng, 1'111le oTer three-tourtha of the aohool■ (114) 

coatuae the 1r play■ on all occaatone. [Table 24] 

In only tour echoola(ot the 151 which baTe play■) doe■ 

the aaeably reaatn ezclualTely a children'■ aaae■bl.Ts ia 

147 (9?.4%) echoole, parent■ and other outaider■ are lnTlted 

to the pla,a that are giTen ln the aeee■bly. [Table 2&]. 

ID anewerlag the question •By whoa are the play■ glTen?• 

any checked ee•eral of the anewere, indtcatlnc that ln a 

large number of casee ■ore than one •thod le used tn eelecttnc 

6 See App. A Table 23 
? While they do not epecttically eay ■o, lt le mo■t probable 

that the 53 ■choole wbo haTe play■ 1-3 ttmee annually refer 
to tbe holldaye, making a total of 61.2% who giTe play■ only 
on holldqe. 



(23) 

tbe children for parte la the plqas thle acooanta for the 

dupllcatlon la the following fiprea. Of thoae who apeclflecl 

(144) 88 acbool■ (e1.1•) ae■tp the play to a cle■l&aatecl clua, 

T.')iich preaent■ it before the u■e■bly. ID 28 echoole (18.1•) 

tbl plq 1• eo•tblea preaentecl bf the acbool'• dr•atlc club. 

By tar the largest aaber of echoole (110, or '78.4%) eelect 

their oaete tor plays by tryout■• In only 4 achool■ (2.a•> 
are playa ocoaelonaily preeentecl bf outeiclera. ID 74 achoola 

(52.8%) only one ■in1le method ot tbeee le uaed, while in the 

other 70 echoole the procedures for preeenttna playe Tary tr• 

■ethocl to aetboct. [Table 25) 

In re1arc1 to coaching and preparing the play tor preaea­

tation, 33 of thoee 1'/ho specify state that they baTe a special 

druatice teacher 1'ho does this work (23.0%). 97 aoboola 

(61.4•) delegate thla taek to one of the cla■■ro• teaobera. 

In 24 acboole (u;.,.) the CD aching le done by the prtaolpal 

I or the rabbi, and in ten ecboola (6.9%) - wluteerta1 

outeiclera. Once again tbe duplloatlaa in tiguree la aocoated 

tor by the fact that in aany scboole tble actlTlty le tabn care 

of by ■ore than one per1on, and these anawers fell into seTeral 

clueiflcat lone. [Table 2'7]. 

b. Telling ot atoriea. 

story-telling, one ot the old, traditional. aaeaibly feature■, 

occurs in the aeeembllee ot 119 ecboole ('71'7.). Of theae, 104 

echoole epeclt, how often stories are told. In 52 ecboola, or 
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ezactl7 5~, tbe7 are told at leut eTer7 other Suncl&7. Thir­

teen achoola (11.5%) eaploy atory-telling 11011tbl7, and tbe 

re■aiader eTen leaa.8 [Tablea 28 and 29]. 

llan7 of tbe acboola do not adhere to 1:he principle of 

h&Tinl cml7 tbe teacher or the rabbi tel 1 the eto17s there ta 

a coneiderable desree of elaettcit,. in tb1■ reapeot. AIIODI 

the 105 echoola reporting, 5? (54.3%) ■tate that the teacher■ 

tell the etortea in the ae■•bllea. ,. ecboola (,0.5%) 

report that the principal or the rabbi tell• the■ and 23 

(21.9%) pemit tbetr pupil• to tell atorlee in a■a•bl7. ID 

a caaalderable nuaber of achool■, either teachera and rabble or 

teacher• and. pupila, or all three tell etorlea, which accoUDt■ 

for the dupllcat ion in the abon ftcurea. [Table 30] 

c. Si■ple clramatisattone of atorlee fr• clu►work. 

Thia feature ot aaeeably actlTlty ia participated in by 

105 acboole (63.2%). J'oure 110re (2.4%) atate that upon rare 

occaalone dramatization• are pre■ente• and o, (34.3%) an•er 

tht.t they do no dramatization■ in the assembly. [T.-Ie 31] 

d. XoTing pictures. 

ComparatiTely large nuabere ot rellgiou■ ■choola e11pl07 

the moTilJg picture machine in the aaeembly. J'lfty achoola 

(30.1%) claim to make use of tbia ■e1me of education or 

entertainment. (Table 32J 

8) 19 1111awer •occaalonall7•; 11 anewer •eeldoa•--annera which 
are difficult to claeait,. 
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ID ten ■cbool■ (21.'7%) ot the 46 who ■peclfy how ott• 

IIIOT1Dg plcturea are ■hcnm, onoe a •nth or oftener. ID lS 

■chool■ (28.3%) they are ebon tram two to flft ttaea charing 

the year. lUgbt echool■ (1?.4%) ■bow the■ •occaelonally•, and 

the re-lning 15 echool• (32.6%) h&Te the■ only rarely. 

[Table 33]. 

A eurTeJ' ot tbe typee ot picture• wblch are lbown 111 the 

aa■■blle■ la intomat1Te aa well u 1Dtere■ting. 3'7 ('74.()%) 

of the fifty eohool■ ahowillg plctuh• e.xhlblt Jllblloal 

■oTie■1 23 (46.()%) ■how caaedle■1 in 9 ■choole (18.0%) 

anl-ted cartoon■ are pre■ented1 8 (18%) ■how traTelopea1 

? (14%) exhibit •new■reel■ containing eTmt■ of Jewlah Interest•, 

and 6 112.0%) present regular t'ull-length features. other 

type■, wbich are aholrn by one or two ■ohool■, ares picture■ 

about Wa■bington and Lincoln, anti-war pictures, 1Ddu■tr1al 

plcturea, and tbo• portraying ceremonial■• The range le a 
9 

rather wide one. [Ta-le 44) 

•• Stereopticon or lantern elides. 

5? achoola (34.3%) algnir, that they ■nlce uae ot etereop. 

ticon or lantem alidee in the aaeembly. [Table 45] 

f. ADY other illuatratiTe aide. 

Such aide as charts, ahadowgraphe, -P•• poatere and 

art exhibits are listed by a few achoola.10 [Table 46] 

9) See Appendlz A, Tabl~ 44. These are grcuped under the hea41~a 
••tacellaneoue•. 

lO)See Appendix A, table 46. 
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4. Worahip eerri.cea. 

ODe of the ■oat i111portut u■•bly act1Titl••• f rom the 

et•dpolat of the 111111'ber of echoole la which it 1• found, 

le worahtp. Only 24 eohoole (14.~~) do not conduct wonhtp 

eenice■ 1n the a■•••bly.[Table 4,] 

a. When are the eentcea held, 

Of the 133 ■ohoole that aa•~•r thi• queeticm, 85 (48.9%) 

hold their wor■blp eenicee in the achool u■e■bly rooa or 

ball. In 43 ecboola (32.3%) the eenlcea are conducted in 

the Taple proper, and 12 achool• (9.0%) UN both tbe Tnple 
11 

and the uaembly ball, a■ occa■ion d--d•• [Table 48] 

b. Do you e111ploy a1■1c in th•! 

Only ten of the 142 echoole that participate in •••bly 

worship aenicea (?.1%) do not baTe aaeic in co1111ection with 

the aenice. [Table 49) 

110 ot the 132 that do haTe auaic for worship ■tate 1'hat 

kind ot male the, b&Te. Probably ctae to contueion u to bow 

to interpret the question, the 110 who anawered gaTe replle■ 

that were ao different aa to make claeeification Tery difti-
12 cult. So• replied •hy■ne and reepon■ea• or •union Hymnal• 

while other■ answered •organ• or •piano•. 4? (42.?%) of the 

110 schools specify that they use the meic of the Union 

Hymnal, but thle cannot be taken ae complete since acme ot 

t hose who gaTe other annera (i.e. epecif'ying the lnatnment) 

11) See Appendix A, Table 48 
12) See Appendix A, Table 50 
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aaJ' be uetng the ••e bylllnal. hca tbe annera to lte■ 4 below 

in which we aee that 107 echool• uee the Union Hymnal Seniaee, 

it ie eate to aaeu■e that at leaet that nu■ber use the Union 

HJmnal aa1ic, which wae the real intent of thle it-. 

c. Are 1enlce1 a regular feature of your u1emblle1, 

It le 1ntereat1ng to note the role which worehlp eenicea 

play in aeee■blJ' progr-. Ye t iDd that 112 of the 142 achoo le 

(?8.9•) haTe a eenice at each aeee■blJ'• Bight ■cboole (5.8%) 

deTote only one aaee■blJ' a month to worehlp, and 22 ecboole 

(15.5%) ■tate that the, bold worehip eenlce■ ln the uee■blJ' 

only irrecuiarly. [Table 51] 

d. Do you uee the Union HJIIID&l Children'• Senicee? 

In 10? echoole (75.4%) the Union Hyanal ■enicee are u■e4 

in the a■eembliee. [Table 52] 

It not, etate what eeni ce ueed and where found. 

Of the 35 echoole that hold worship eenice■ but do not 

uee the Union Hymnal, eleTen (35.5%) of the 3111'bo specify 

intonn ua that they employ the eerTicee in the Union Pra,er 

Book. Six echoole {19.4%) uee the eenicee of the Jloeea 

Hymnal, and only eeYen (22.6%) haTe their own original 

children's serYices. (Table 53) 
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Do you T&ry the eenicee tor 41tferent age groupe, 

Only 30 ot the 142 ecbools with aeee■bly warehip anewer 

thie question in the affil'lllatiTe (21.1%). The othere aee the 

sa■e aerTice tor children of all ages. [Table 54] 

RleTen ot the 30 echoola that do TaJ'7 the eenioee 

deecribe tbe nature of the Tariatiom. In practically eTery 

cue the Tark tlons d ttter in each echool, ranging fro■ the 

mere insertion of ., eclal prqers to co■pletely d itterent 
13 

•enloee tor children ot Tarying agee. [Table 55] 

28 echools, (19.8%) intor■ ue that they uee the ••e 

eenlce in the assembly eTery week, and 97 echoola (68.3) 

etate that they do not. Of the 71 school■ that tell ue ho~ they 

Tary the aerTices, 47 (66.2%) rotate the Tarioue eerTicea in 

the Union H,-nal. The other 24 echoole uae 11any other method•• 

too nuaeioue to c~ent upon in detail. Soat uae different parts 

ot the Union Prayer Book each week,othere rotate t he •o••• 

Byaaal eerTicee, and other■ ■erely T&ry the J111aic or the 

reeponei ft reading. It i • • 181 it leant to note that only one 

echool •~tee that the eerTice 1• arranged to har■onlse with 

the the• ot the aeee■bly program. [Tables 56 and 57] 

•• tt_a eerrice le!!!! part ot the aese■bly, do you baTe a 

· ohildren•• eerTice independent ot the achool aeeeion? 

Tille queation, bee••• of the i11plicattm a it cmtaine . 
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is of vita l importance . We have seen that in 24 school s 

there i ~ no ~orship service in connection with the assembly 

(vide supra, P • 15) . Of these 24, eleven (45. S%) have 

children ' s services indtpendent of the school ses sion and 

thirteen (54 . 2%) do not . In other words 13 of the 166 

religious schools in our survey (7.8%) have no regular 

children' s worship services whatsoever , while only 11 of the 

same 166 schools (6 . 6%) conduct special children's services 

outside of religious school time . These may be regardijd as 

the extremee of 'practice with regard to worship services , 

the vast majority of the schools falling in bet ween . 

[ Table 58] 

f . Is a sermonette a feature of the aseembly1 

The r,e rmonette seems to ?lay a major role in the 

assemblies of our reli5ious schools. 10·• schoolle (62. 7%) 

have eermonettes given in the assemblies, [Table 59] 

Yoreover , of the 92 schools who specify ho"' often a 

sermonette is preached in the assembly, 38 (41 . i%) indicate 

that this occurs v·eeklY • In 15 schools ( 16 . 3%) they are 

given tViO or three times pr r month , and in 13 schools 

(14 .1%) they are a mon t hly feature.
14 

[Table 60] 

As in the cas e of story- telling , many of the schools 

allov1 more than on e person to deliver the sermonet te. In 

14) For the r emainir.g school s see Appendix A, ~able 60 
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.... 7 caaea thi• tunctlon le pertor•d 3otntly by rabbi, 

teacher, and the older pupile. 103 of the 104 echoole atate 

by whoa the aeraonette 1■ clTen. (Because ot the duplicatlom 

in their answers th• totala exceed 103, or 100.~). In 90 

schools (8?.4%) it is g1Ten by the rabbi or principal. The 

teacher pertorma this function in 33 echoola (32.c,%). ~pile 

act as •preacher•• in the asseabliea of 32 acbDol■ (31.1%) 

[Table 61) 

g. Are •birthday blnsinga• by rabbi or nperintendent a 

feature of your assembly! 

In ?2 (43.4%) of the 166 echools the blee■ tng of children 

at the t iae ot their birthdays is a regular assembly actl~;ty. 

[ Table 62 J 

5. Exhibition or classroom handwork or projects. 

Pitty seven schools (34.3%) state that they deTote 

p a.rt or their aseeDlbly tiJlle to the exhibition or handwork or 

projects undertaken by the children in the classroo■s. Wine 

more sllloole (5.4%) ans•er that this is done occasionally. 

In exactly 100 schools (60.2%) handwork and projects ot the 

classroom play no role in the asaembly. · [Table 63] 

6. Outsider to address the aeee■bly. 

Eighty ■chools (48.~) neTer haTe people not co•ected 

with the school address the assembly. Of the 86 echool■ 
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that do aalal thia a feature ot the uaea'bl7, 19 (22.1•) ■tate 

that they 1n1i te out■idere periodically, but only 9 ■ohotla 

( 10.5%) have an ar ranged acbedule ot ou ta ide IP eakera. 

[Table■ 64-65] 

Sizty one edloole apecit, the occulona tar which they 

haft out■14e epeaJcera. These are too nuaeroue to ••ntion ln 

detail, and to only a te,,, ot the aca t e 1gnlficant onee will 

attention be called.15 Seventeen acbool■ h&Ye ■peakere 
repre■entlnc different eacial eerTice welfare inetitutiona 

or pleading the c••• of •• cbari ty ca11p&1gn. Six ercag• 
outeidera to ■peak at the opening and cloe ing uaembliea of 

of the school year, and aeTen achoola giTe time on their 

holiday program• to outeide apeabra. (Table 67 ] 

B AdminietratiTe Announceaenta 

In 129 acboole (??.?%) a portion of the assembly tiJN 

is taken up with routine announcements related to 

various phase■ or the school'• administration. 

92 ot tbeee echools specified what types of amouncemente 

are made. In the aeeembliee of 6~ (72.8%) attendance reports 

are read to the chll dren. ?O echoola (?6.1%) give their 

clarity repor•• in the assembly. Presentation of award1 

occur■ in 55 aaaembliea {59.8%) and 45 echoola (48.9•) 

make asae■bly announcement a regarding rule e and regulation• 

of t he school. Other mlecellaneoue announcements are ■a4e 

15) See Append ix A, Table 67 
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in the ae■eabl1e■ of 33 re11g1oue ecboole (37.8%). [Table• 

68 and 69]. 

C. Stude pt Ogan iaat lOD 
• 

1. Do you u■e your ••••bly tor ■tudent organisation ■Ntinge? 

In only 41 of the 166 echool• (24.7%) 1■ the ae■•bly 

eTen de~ted to ■tudent orgl!llllzation ••tinge. ot the• 

41, :53 school■ epecity 1\'bat student organization■ talEI! charge 

of as■embly actiTity. In 18 echoole (54.5%) the a■■•bly 1• 

otten turned oTer to tbe atudent council, am in 4 (12.1%) 

the Dr&Jatic■ Club ha■ charge. In t■olated ca••• the aaee■bly 
, 

ie deToted to euch pupil organization■ as Youag Judea, •xeren 
11 

Israel• (Xeren Alli •ant?), City ot Justice, Choir, etc. 

[Tables ?O and ?l] 

3? of the 41 schools specify the frequency with which 

these •rgan1sat1ona take over the assembly. In 8 school• 

this .occurs no leee than bi-weekly (21.~%). 15 school■ 

(40.5%) deTote one assembly per -,nth to tbie type of actiTlty. 

In eight schools (21.6%) this procedure is followed no -,re 

than 4 times per year. [Table '72] 

n. Xiecellaneoue Act1Tit1ee 

1. Specify a.,1y assembly actiT lty not 11 eted aboTe. 

28 Tarious aet1Tit1es not listed in the queetiomaire 

16) See Appendix A Table 71 
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are being pertor•d in the aa■embliea of the•• reltgiou■ . 1,, 
school■• In a,et caaea each ta mentioned by only one acbool 

but atx achools state that they bold debate■ in the aaantbly, 

5 include maical DUllbera by pupil inatruaentalists, and 2 

intonn us that their assemblies participate in oratorical 

and essay a, nteets, Jreren Ami conferences, and • rionette 

plays. (Table ?3] 

III J'ACILIT ms ]'OR ASSEJ!l3LIES 

A. Do you haTe an auditoriWII? 

118 of the 166 schools {?l.1%) ane~er atttTa&tiTely; only 

48 schools leek this primary facili ty . [Table ?4] 

1. I! not, ~here are yo11r assemblies held'? 

Of t he~~ schools ans~ering, 29 ( 69 .()J) conduct their 

assembli es in t he TeMpl e p~oper. In 6 schools (14. 3%) 

the vestry- room i s used for the a~i:;emblv, and 4 schools (9.5%) 

use regu lar classrooms. (Table ?5] 

B- How many assembly rooms do you have aTailable? 

Of the 121 schools th at gave an answer to this quest ion, 

63 (52 .1%) replied t ~at t hey h ave only one room for as sembly 

pur poses . 47 schools ( 3~. 8~) h ~ve t wo assembly rooms ; 9 

17 ) For t hese s ee A~~ - A, ~~bl e 73 
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s ch ools (7 . 4%) have tbree, an~ 2 s chools (1.0%) have more 

t 1an three . The aver age number of a£s ntbly rooms for this 

6ro~p of schools, according to t hese f igures, i s 1.57. 

[Table 76 ] 

• 
C. Is your a ssembly space aleo used for cl as~room 

• 
space? 

The assembly ro om is used for cl~esroom purposes in 64 

schools (38 . 6%). The majority of s chools appar ently do not 

find this to b~ necessary. ~Table 77] 

D. Do you have a s t age? 

127 schools (76 . 5%) r eport that t hey la Te stages in 

their assembly rooms. Of course, t here are s tages and 

st ages; some may be no more than a makeshift platform, and 

therefore the next question. [Table 78) 

• 

1. If. so, desc~ibe it as to size and equipment tor dramatics. 

112 or the 127 schools with stage s describe what kind ot 

stages they have. FoT purposes of classification they have 

been pla ced into nine categories, fir s t acco rding t o size and 

then according to equ ipment. The divi sion between •large• and 

•sms 11• i s somewha t arbitrary, anything measuring lees than 
18 

20 feet by 15 feet being classed as small. 

18) See Appendix A, Table 79. 
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Thirty-eight ■choola (33.9%) baTe small stages, 19 ot 

which are poorly equipped, nfne haTe fair equip•nt and tour 

are well equipped. Siz do not speclty the equipaent. . 
Sennty school■ (62.5%) baTe large stages ln their 

assembly balls. Six of them are poorly equipped, -20 baTe fair 

equipment and 34 are well equipped. Ten of those wtth large 

stages do not epeclfJ what kind of equip■ent they haTe. Your 

achoole (3.6%) haTe portable etagee. [Table '79] 

E. Check the kind of aeate in your uee■bly roo■• 

Of the 156 echoola who answered, 28 (16.9%) haTe tized 

seats, 122 ('13.5%) haTe moTable, and 6 (~.6%) etate that 

th f!Y baTe both. [Table 80] 

It more than one aaee■bly room, apecU'y type of eeata in each. 

Although we d iecOYered that at least 58 aobool■ baTe ac,re 

than one aeaembly room (Tide supra, p. 22), only 42 ■peolty 

the type of eeate in each. ot theae 18 (42.9%) baTe IIOTable 

aeate in both u■e■bly rooms, and 20 (4'7.6%) haTe fized ■eat■ 

in one and mon.ble in the other. In only one ■chool do they 

haTe fixed eeate in both aeae■bly room,. [Table 81] 

p. Any other features regarding tacilitiea. 

111 schools listed various facilities that they po■•••• 

and employ in their ae■embli••• Only the ■ore important of 

the■ will be diecuaeed at thia point.19 45 echoole (40.5~) 

19) 1or tull liet ■ee Appendiz A, Table 82 
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po••••• ■tereopttcon aacblne■ and 41 (36.41) haTe their on 

110Tlng picture aaohiD••• AD organ 1• part ot the equipaent 

of 41 ■chool■ aleo (38.4%). Phonograph■ are u■ed in 45 a■■ea­

blie■ (40.5%). 50 echoole (45.~) ■tate that they po■•••• 

Pi&!Joe, but auat be unaed that piano■ are po■ee■eect by....,. . 
more who neglected to llet it. In 12 ■chool■ (10.8%) radio■ 

are ueed. [Table 82) 

IY • DTRODS A1ID JIATBRULS 

A. How tar in adTance 1■ y011r progna of u■•blie■ 

planned? 

153 of the ■choole replied to the question. In(•.a•) 
or thaa the ae■embly program ie planned at the beginning ot 

the ecbool year. 30.4% of the ■choole plan their proer­

trom ac>nth to month, and 38.1% plan the■ only a week in 

adTaDce. The re-laing 5.9. •ploy other ■iecellaneoue 

methoda.20 [Table 83] . 

B. Do you plan your ueembliee around any central idea 

or theme'? 

104 echoole (62.?%) do not plan their aeee■bliee in thie 

■anner. 56 ecboole (33.?%) etate that they do, and ■ix (3.6%) 

an ner that they eaploy this method •occa■lonally• • [Table s,] 

20) For exact distribution See Appendix A, Table 83. 



1. Do you eTer haTe a ■eri• of a•••bli•• aro11Dcl the•­

theae? 

In only 15 ■chool■ (9.~) are regular ■erie■ of u■ell,11•• 

pre■ented aroad a • incl• th••• 'l'be■e 15 ■choole aped ty 

15 different the•• aromcl which euch ■erl•• are ba■ecl. 
21 

Serlee on cer•onlal• or holiclq• are pre■entecl ln, achool■ 

and on peace in three achoole. Among thoae ■eri•• that occur 

in one acbool each are •.rew■ ln Jlany Land••• •011r ea ualty■, 

•Leaderllhlp and Citiaen■hlp•, and local .Tewleh organisation■ 

and cbarit lea. [Table■ 85 and M] 

c. References uaecl 1n the plunlng and preparation of 

a■■e■bly prograae. 

,2 school■ (43.4%) anawer that the, use Tarloue reference■, 

books, and printed or ■iaeographed •tertala ln pluming and 

preparing their pr~-•• Of tbla nuaber, 54 apeci ty what 

-terlal■ tbey uee. 42 different reference■ are cited, ancl 

it ie obYioualy unpoaalble to coaent upon all of tb• here.22 

Only thca e that are u■ed by a caaparatiTely large percentage 

ot the achoole are •ntioned. 

•:1ntertaining Prograa tor the Aaaembly• bJ A. E. LeTinger 

is uaed 110re exten■ lTely than any other •ter1al•• 29 (53.'1%) 

ot the school■ -Jae uee of it. Her Toluae •J'ewl■h het1Tale 

in the Religious School• le used tor prograa-plannlng in l? 

21) For all of them, aee Appendix A Table 8& 
22) The full liet appear■ in Appendix A, Table 88 
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■chool■ (31.5~). l'or thl■ parpo■e the •terlal• ot the 

Departant of the Spagogue aa4 School Exten■ ton of the Union 

of Allertcan Helrew Coap-egatloa■ are lieted l,y 12 echoole 

( ( 22.d) • Blat lDa-ch u the two LeTinger book• are publ lebecl 

by thi• orcmtzatlon it le •r• than likely that th••• 12 referr 

to one or both ot theee Yoliae•• •tne u■e-1,llee (16.'7%) t11.1'D 

for aid to the -teriale of the Chicago Board of J'ewlsh 

Education, and aeTen (13.0%) a■e the ■aterlale of the A■■ociatecl 

Tal1114 Torah■ of Philadelphia. The J'ewi ab 'Welfare Board 

holiday bulletins and the magazine •Young Israel• are each 

ueed by fiTe school■ (9.3%) in the planning of ass•bliee. 

Four ecboole (~.4%) ■tate that they rely upon their own -ter-

iala. [Tables 87 and 88] 

D. The procedure of turning the uee■bly oTer to a 

different clue each week. 

Fifty seTen schools (34.3%) follow this eyat• regularly, 

and an additional 15 (9.0%) do eo oocutonally. 94 echoola 

(56.6%) do not aploy this method at all. [Table 89] 

1. When doe■ the clue prepare its progr•? 

68 of the '72 ecboole that turn the uee■bly oTer to 

the clu••• anewer thie question. Of thie mmber, ln only 

28 school• (41.2%) do the claeses prepare their proar•• 
entirely outside of claes-tlme. ID 28 other schools the 

clusee u■e both claes ti• and outside tiae to prepare their 



•••e■bly work. ID 12 •obool• (1'7.&,C) till• tau l• dcme entlrel,-

wbil• tbt clu• l• in ••••lon. [Taltle 91] 

2. fto •upeffl•e• tbetr prepantlo9' 

89 of the ,2 ■choole un4er cODa14eratlon ■peclt,-. Ill 

a, of the •chool• (92.-) thl■ nperTlaloD la done - tile 

teachers, either alone o~ lD oollaboratlon wltb prlnolpal, 

rab1JJ. or •aae other per•on.23 . In 13 ■cbool• (18.8,C) tht■ 

i a the tulc of the principal or rabbi. J'iTe •cbool■ ('7 .2") 
haTe a dreaatlc c oacb or a proer• director to take aharp 

ot tbe preparation. ID two •c-•1• (2.8%) thl• preparation 

le aupenieed by a coaatttee OD •••bll••• [Table 92] 

11. Ol'1utsation 

1. Do•• your echool baTe mre than one u■atbly per 811114ayt 

Sixty •choole (36.1,C) anewer atfinaatlnly, while 

106 do not departmentalize their ••■e■bly actiTlty. [Tal»le 93] 

2. 1>0e• each u■e■bly •et weekly? 

only 18 ■chool• (10.8,C) reply that their aeaembllee are 

not weelcly occurrences. Al though 59 do not anewer the 

question lt le rea■onably certain that thie •ea11• •yea•, 

because in each or theae caees th• do not anawer the nen 

que~tion, •&ow often•. Hence it le reasonably certain that 

23) See Appendix A, Table 92 



in 89.2% of the ■abool■ the u■•bli•• are held weekly. 

[Table 9,] 

Of tbe etchteen who -do aot bold weeJcl.y u■•blle■, o 4o 

not apeclt)- how often u■e■blie■ are oaaducte4. ot the r-ln­

ine thirteen, alz (46.-) haw the■ bi-wekly 11114 2 (1G.4j) 

only aonthly. Three school• (23.lj) follow the procedure of 

haTiDS departmental a■e•bllee ■oae 11eeke and a Joint u-bly 

OD tbe other SUDdqe. [Table 95] 

2, 
JJllll)er ot M•P)lie■ Copducte4 WeeklJ 

Of the 166 achool■, 101 giTe ■peclflc intor■ation 

regarding departaentalization of their u■•bli••• ot the 

101 achoola, 46 (45.5%) haTe only one uee■bly for the ■cbool. 

In 3., ■cboole (36.6•) there are two us•bliea. 16 ■chool■ 

(15.s•) ehow further depart■entallzation with three a■■•blle■, 

and in 2 ■choola (2.~) there are fogr a■e•bll••• Tlm■ the 

101 achoole haTe 176 ue•bllee, or 1., a■ee■bliee per aehool. 

[Table 96] 

Length of Al••bly 

Theae 176 aaaembliee ahaw a wide di■parity in their 

duration, ranging fro~ ten ■inutee at one eztre• to an hour 

and a half at the other. But moat ot the■ fall well in the 

24) Thie and tbe following dlecu■■tone are b .. ed on the 
ooaputatione of the table cm page 3 of the que■tionnaire. 
See Appendix A, Tablee 96-99. 
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between th••• eztr-.■ ot practice. SeTen ua•bll•• 

( 4.0%) are an bour or longer ln claratlon. 25 u■•bl le■ 

(14.2%) lut tro■ tblrty to tart,..tlft ■tnut••• The ■aJcr lty 

ot u■e■blie■, 91 (51.,%),con■-- a balt-bour each, an4 49 

(27.8%) tab only tro■ 15 to~ ■inut••• [Table 9,) 

Plye o t the ,\ltablJ 1p tbe Scheclule 

Tbe aoet taTore4 time during wblch to oon4uct tbe uee• 

according to the annere rece1Ted, •e•• to be after the 

cluero011 work bu been campletecl1 58 ue•bllea (33.0%) ••t 
d the end or the achool ■e■alon. 44 uanbliea (25.0%) are 

held between clae•••• and 43 (24.41) ••t before the cl•••• 

coDTene. Yor the re-ining 31 aaa .. b11•• (11.61) no an ... r 

le glTeD. [Table 98] 

or intereat 1• the tact that thie pbaee of u■•bly-plan­

ing ie influenced not only by policy, but aleo by expe4leney. 

In echoole that haTe ee~eral aesembly-rooae the uaabllee aay 

be held eiaaltaneoualy, either at the beginning~ the ■cbool 

between claeeee or after claeaee; while the echoole with only 

one roo■ aYailable tor aeeembliee must either gift up the idea 

of departmental ueembliee or elee haTe each aeaembly at a 

different time cbring the morning. 

25 Worship Se"icee in the Aeeeablf 
I 

Thie question wae included tor two reaeon■ 1 ~lr■t, it 

25) See Appendix A, table 99 
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■ene• u an internal check againat the queation repr4ing 

worship ■er..-ioes on page 2 of the queationnalre, aD4 aecon41J', 

it brings out the d ltference between school■ that conduct 

worship actiTltles in us•bly and the actual nuaber of 

a■p•blles ln which thie actiTlty occur■• A capari■on of 

the two tables, and the two eets of figures reTeale that while 

nearly all of the echool1 baTe worship aenices ( 85 .5%), 

only 67.1% of the fffpblie■ participate in warship. ID other 

word■, a large naber of acboola that haTe worship in same 

aa■embliea omit it in others. 

In 92 (52.3%) of the 167 asaemblle■ wor■hlp is carried 

on regularly and in 26 aore (14.Sf) it 1■ held oocui·onally. 

In 37 aaaembllea (21.0%) there are no worship eer..-icea, and 

for the remaining 21 asae■bliea (11.9%) there la no answer. 

(Table 99] 
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TRDOO DI ASSBDLY ACTIVITIES 01' SCBOOr.B OJ' Dil'J'.IRnT SIDS 

Tbe 166 echoola haTe been cliTlclecl into eight categoriea 

tor the purpose or re-eD111ining the aeae■bliee, th1e time to 

eee what the actiTitiee, facilities, and ■ethode are in 

school• ot dltferent ■ ise■ • In Chapter One the total pic-

ture wu preaented; now we aball examine the coaponent parta, 

in our effort to deter■ine what trend■ exiat an4 to••• whether 

these trends Tary troa aaall ecboole to large echoola. hr 

purpoeee of CClltparieon and. contrast the groups hue been 

thrown together, in ■oat caeee a■ tollowaa A; B an4 c, D,B, 

and 1'1 ancl G and H. Thie di 'rieion wu choaen becauae th••• 

grouping• are ot echoole that reflect ■i■ilar canditiona, 

BIid by thie method the trende stand out met clearly. Other 

groupings are uaed only ~hen theae purpoaes are better 

achieTed thereby. A grouping that le too fine ~ould ob■cure 

~be trend■; therefore the co■binatione are made ae ■tatecl 

aboTe. 

In Group A haTe been placed thoae schools whoee congre­

gation■ haTe no rabble. These are &11 eall ecboole, none 

or them exceeding an enrollment ot forty. SeTenteen acbool■ 

are in thie group. 

Group B (32 schools) ccmeiats of schools with enroll•nta 

of leae than 50, and group C (29 schools) coaprtaea those 
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echoole with enrollaente of 50 to 100. 

Groupe D, E, ud 'P co11priee our third -.1or grouping. '!'he 

15 echoole of group D haTe enroll•nte ranging fraa 100 to 150. 

The 26 in E each contain 150-250 pupils. The 24 echoole in 'P 

enrolbtente of 250-350. 

The two group■ ot largeet ecboole are G and H. G contain■ 

12 schools with enrollment■ of 350 to 450. H canaiate of 9 

s chools, each of which baTe oTer 450 children. 

Therefore in moet of the chapter's discuaeions we will be 

dealing with the follo~ing larger groups: (1) schools ot 

congregations wi t hout rabbis (which in nearly eTery case present 

a unique piet ure)r (2) scbools with enrollments of leae thm, 

100; ( 3 ) schools with enrollments of 100 to 350; (4) schools 

~ith enrollments of over 350 . As s tated above, t here ~ 111 be 

re- groupings in t h ose fe~ instances rhere a clearer vie~ of the 

t.rPnds ,arrant '1.tch a procedure . 

o summarize t he gr ouping~ t'he f ol l ot"Ting t!b lP is 

pres~n ted for r endy reference: 

Gr oup A Schools without rabbis 19 school■ 

Group 13 " belov, 50 32 " 

Gr oup C " of 50-100 29 " 
~ro11p D " of 100-150 15 " 

Gr oup ~ " of 150- 250 26 " 

'1rou p F " of 250- 350 24 " 
G:roup ,.. 

IJ " of 3 50- 450 12 II 

G!'oup H II of over 450 9 

19 school■ 

61 schools 

65 schools 

21 schools 

Total All schoole 166 " 166 schools 
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I GDEP.AI. INFOimATION 

A. How many grades in your school? 

I t i s l argel y on the baeia of the ans~ers to t his i t em 

that the above groupings were made, because the number of 

gr ades in a s chool determines to a large degree not only 

whether or not the assembly 1 e departmentalized, but also 

how many activities are conducted in the assemblies. 

In group A the median number of grades is 3, and all bat 

one school have five grades or less. Band C combined (61 

schools ) have a median of 6 grades, 26 ot the schools in thla 

group (42.6%) bave fewer than six grades, 31 (50.8%) haYe 

6 to 8 grade curricula, 4 (6.6%) of these 61 school■ have 

more than eight grades. 

An even more striking contrast 1 s di8 cernible in the 65 

schools of groups D, 3 and F. Onl7 14, or leas than one-fourth, 

of these schools have fewer than nine grades, while ten 

( 15 .4%) have a full currlculu..,.., of 12 grades or more. In thl e 

group of schools, in which the merl isn number of grades is 10, 

there are 16 schools (24.6~) of ten grades and 15 (23.1%) 

of eleven grades each. 

Groupe G and..H, the 21 largest schools show eYen more 

progression. Wot one of the schools has leae than nine grade■, 

am only 3 (14.3%) have less than eleven. Seven ecboola (33.3~) 

have eleven grades, am eleven schools (52.4~) have curricula 

of twelve or more grades. The median tor this group le 12. 

[Table 2) 
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B. Do you haTe a High School Depart ... t ~ 

Very detinlte trenc:la, indicating that there is a high 

correlation between alze or school and the existence ot a 

High School department, are eTidtmt in the anewera to thia item. 

Only 6 (26.3%) of the 11111&11 achoola in group A (haTing ti-re 

gradea or leu) baTe High School Depart■ent a. The achoola of 

Band c, with a aix grade •dian, baTe High School■ in~ 

(41.0%) of the 61 acboola. An enn greater dttterence la aeen 

in the 65 achoola with enroll■ents ot 100 to 3501 55 of th• 

(90.1%) haTe High Schoola. Among the larger achoola (0 &114 H) 

only one baa no High School Department, while the other 20 • 

(95.2%) h&Te. (Table 3] 

II ACTIVITIES 

A. Instruction 

1. Holiday Celebrationa. 

In the celebration or Roah Haahonab the achoole exhibit 

no marked trend■ or ditterencea in the nu■bera that obaene it 

in each group. There are some d ttterencea to 1te obaened, 

howeTer, in the degree to which To■ Xippar plll1'• a role in 

the aeee■bliea. In group A only 4?.4% of th• ,choola obeene 

and in Band Conly 50.8%mot the ecboole obaene Yo■ XipJJUJ' 

2?) For figure■ on each group See Appendix A, Table 3 



in the aaa•bllee I but in group■ D, E, and 7 and group■ 

G and H, 70.5%· ... '76.~, reapectlTely, of the aaeellbllee 

obeene Yo■ Xlppur. [Table 4] 

At thi■ point 1 t ia well to atate that ln practically 

eTery case there ie a ■arted d itterence in the degree of 

attirmat lTe anners between Group A ( the schotl• of congre­

gations without rabble, and the school• ln the other group■• 

EYen in case■ where no other trencla of d itference are eTident, 

they are definitely present 1n the compari■aa of group A wt th 

the other groupa. This ls true of the degree ot obeenance 

or SUktot, only 63.2% of the group A achool■ deTote aaeembly 

activity to it, llbile ln all the other groups OTer 9()% 

celebrate it. [Table 4] 

tro ae■embllea in group A celebrate She■in1 AtaerethJ 

but 21.2% of the aaen1bliee of groups A ancl B do so. ID 

groups D, *E, am Y, and grm pa G and H _these figure■ 

increase to 30.8% and 42.9%, respectiTely. We shall aee 

that in the case of the other ■inor holidays also, there le 

a steady increase in their obsenances, fro■ the smaller 

schools to the larger. 

Slmchu Torah occupies a place b l nly 10.5% of the 

assemblies of group A. Bit in groups Band C 3'7.'7% of the 

assemblies allebrate this occasion. A co■blnation of the 

fiTe remaining groups (the 86 largest schools) indicates that 

lb 59.3% ot their aase111bllea Simcb&a Torah plays a part. 
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Aa ehown ta Chapter 1, praotically all of the acbool 

uae■blle• celebrate Chaauchah and Purla, and there are no 

trend• •~thy of •at loa la coanectlaa w1 th th•• daya. 

Al tbougb PauoTer alao pl aye a role ln nearly all the 

school ••••bllea, it la noteworthy only 48.4% of the uaea-

bliee in Group A obeerTe it. (Table 4] 

There are Tery tntereat ·ng trenda ln regard to Lag 
-

B'Omer. •one ot the group A uaabliea celebrate■ it, an4 

only 9.5% of the aaee■l>liea o't G and H obeern it, 'blat lt ia 

a feature ot 20.6% of the ue•blle• of group■ B, c, D, B, and 

~. [Table 4) 

Chaaieho Oaor BlehT&t le not celebrated by uy aae•blie• 

in group A. In the other groups there l■ only a alight 

progreeaiona Band C atate that 16.4% of their uae■bliea 

obsene this. holiday, in 20.()% D, E, And J"a ua•bliea lt la 

celebratedi and G and. H report that 23.8% ot their uae■bllea 

take notice ot lt. 

The trend ehown ln the ueembly obaenance ot Sbowoth 

le noteworthy. rr we except group A ( in which 4?.4% of the 

aeaeabllea celebrate Showoth), the trend le progreaelTely 

domward. In Band C the figure le 90.2%, in D, E, and Flt 

drops to 76.9% and in G and H to 71.4%. [Table 4) 

Let ue turn to a cone 1derat1on of the eecalar holidays. 

With the exception of group A, ln which no aaae■blie■ celebrate 

it, Coluablla Da.y la celebrated to an eTen legree (about 20%) 

ln the aaae■bllee ot th.e other groups. The same le generally 
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true of the celebratloa in the uee■bly of Amiatice Day, 

Tbankeg1Y1DC, Line ln' a blrthda1', and Yuhington• e btrihd&rt 

in each ,of theee, group A abcnra little participation, and the 

aaeembliee of the other groupa participate to a mch grellt er 

degree, althoufll there are ■arkecl difference■ in the percen­

tages of tho• in each croup celebrating theee daya bJ ■ean• 

of aaee■bly actiYity.28 

Twenty.one other apecial day■ that are celebrated in 

the aeaembllea of acae achoola are reported (Tide eupra, P• 

16)~9 Only 10.5% of the aaaabllea in group A obeerTe any 

of theee daya, and only 23.1% of the 21 laraeat echool■ 

(group■ G ancl H) celebrate auch day■ in their aaa•bllee. Bat 

the ■iclclle group■ of school■ abow a ao■ewhat stronger trend 

in thie regardi 31.1% of the achoola of group■ B ancl c, and 

38.5% of thoee of D, E, and. Y liet epecial clay■ which are 

occasions tar special aaaembly celebration■• [Table 4] 

2. Group-Instruction. 

a) History 

Again the pri■ary contra■t ie between group A and the 

others. Only 26.3% of the group A echoola deTote aee•bly ti• 

to group-inatruction in hiatary. ot the 14? achoole that 

comprise groupe B to H, 49.8% do ban such instruction in the 

aasembliea. It should also be noted that the 61 schools of 

group■ B and c present a considerably higher figure of hleto17 

28) 

29) 

Por details and exact percentages tor each holiday and 
each group, see Appendix A, Table II A 1 •• n, o. 
Aleo eee App. A, Table 4 part q. 



inetnotton in tbe uae■blT (&,.3:C) tbu 4o 96 achoole with 
30 

larger enollllnta. There la one btportmt tren« 41 aoernlble 

in re1ard 1.0 who glTee tlala lllatraotloa ln the Yarloua eohoole. 

There ia a et~ proare■alon fro■ aaaller to lar1er ■ohoola la 

the matter of bietary lnetructlon being g1 Ten b,- dramatic■ group■ 

or claa1e1. In group A no acboola preaent hietory lnatructioa 

in the uae■bly in thla fashion. In the acbools of groups Band 

c, 2.9% of the uee■bliea that haTe history inatruction do preaent 

it bf meane of iraaatlc group■ or cla••••• In gr011pa D, B and P 

thie le true ot 1.1:C of tbe uae■blleeJ and 20.0:C of tbeae 

aaae■blle■ of group• G and H that haTe ht1to17 1natruct1on e■ploy 

this method. Tbue 1 t ta eTident that u •• appreaoh the lars•r 

echoole there 1• a ateady riee in pupil-partlclpation in hi1to17 

instruction. [Table• 5 and 6] 

b) Bible 

What waa eaid aboTe regarding aeee■bly inatructlon in hiato17 

ia found to be generally true aleo in the case of Bible instruc­

tion. ODly 31.6% of the aaae■bllee in group A haTe each inatruc­

tion, while 44.2% of the 14? achoola la group■ B to H teach 

Bible in the asse■blies. The most important trend 01111 be •••n 
in regard to who gina this instruction. In the amaller echoole 

the rabbi giTes the Bible instruction in the aeeabllea to a 

considerable tegree, and in tbe larger eoboola be doe• so to a 

much lea■er degree. In the achoola of groupe B and C the rabbi 

30)See App. A. Table 5 
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teachee Bible In 56.?j of the uaatblle■ that haYe Bible 

in■truction. Yor the ■chool■ of aroupa D,E and :r, thl1 

figure le 34.6j1 UHi tor the aohool■ of group■ CJ amt H 1t 

i1 33.3%. [Table■ ? and 8] 

c) Cereaonl&le. 

We haTe ■een that practically all the achoola baYe 

aeaably act1Titiea la one tol"II or another in which cereaon-

1ale are taught. E'Yery one of the 86 laraer achool1 (group■ 

D-H) ban cere•n1al 1netru.ct1on, while la the SiOmechoola of 

groups A, Band C 91.2% haTe 1netructione in cerelllOlllala in 

their aeaembliea. B.lt the percentages in all caaee are ao 

high that thi1 trend le unimportant. [Table 9] 

In the actual performance of cere1110niala in the ae1embly 

the groups all participate to an eTen degree. ~ .t Tery definite 

trend.a and progreeeione are eTident when we eX1111ine the unera 

of the groups of achoole to the reque■t to epeci.fy juet what 

ceremonial• are performed. Let ue tiret cone lde1r the Seder. 
31 

69.2% ot the croup A ecboole ■tate that they enact the 

Seder. In group■ B and C 80.5% baTe an u1emblJr Seder, and 

thle figure riaee to 9?.5% in the aaeembliea of groupa D,B 

and F. All 15 (100.0%) ot the echoole in group11 G and H 

c cm duct a Seder. 

31) 

Only 3 ( 23.1%) of the 13 schools in group J~ that perform 

All these percentages are computed on tbe 1:,aeie of those 
who slecifi which ceremonials they perform,. See App. 
A, Ta le I • 
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ceremonials 1n -the a■ee■bly perform the lighting ot the Sabbath 

lighte. Of the other 106 echoole that epeclty, 41.'7% light the 

Sabbath ligbte ae oae pbaee ot cereaonial in■truction in the 

ase•bly. lllch the same le true in respect to the Chambh 

candl ee. 30.8 of the group A echoola that pertom cere110nlale 

in the aa1e1nbly pertom the lighting ot the Chanukah candles, 

while in the 1choole of groups B-B thla figure rieee to 40.6%. 

In tbe actual pertomance ot Sukkot cere■oniale in the -
aeeembly, euch as building a tnikkah or partaking ot a meal 1n 

one, there is a elmilar rise. In group A, 7.7% of the uae■-

blies that pertonn ceremonials enact the cere■onials of Sukkot, 

while 14.6% of the aaeembliee of groups Band C do eo. Bat 

in the ccabined groupe D-H, 2~ of the aeeembliee perfcr■ing 

ceremonial.a obsen-e the Sukkot ceremoalile. In all scboola, 

however, the percentages are nottc•ably low. 

lfone of the echoola in group A perform the Xidclueh eentce. 

In the schools of groups B-~, 8 .6% of the asee■bliea performing 

ceremonials do present Kiddueh services. Thie upward trend 

increaeet in groupe G and H, in which 26.'7~ of these ueeabliee 

•make Xidduah•. [Table 11) 

The only contrut to be • de regr ding the teaching of 

holiday songs ta between group A and the other ecbool■• Obly 

53.3% of the group A ech~ols that teach ceremonial• in the 

assembly teach holiday eonga . In the aaaemblies of the other 

schools (groupe B-H), holiday aonge are taught 1n 92.4,C of 

those that baTe eere■onial instruction. [Table 12] 
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In the telling of stories with ceremonial content the 

trend• and contrute are more regular. The ecboole of group 

A report that in 46.7% of the aesarbliee in which cere■oniale 

are taught, etori• with ceremonial contents are told. Exactly 

50.0% ot euch aeeembliee in the echoole of groups Band c 
employ thi • method. In the caae of the sell ools of group• D, 

E, andl' the ri ■e is more marked, the percentaae le 64.6. Anet 

the largest schools (groups G and H) report that in 76.2% of 

their aae•blies with ceraonlal content such stories are told. 

[Table 13] 

d. current EYenta and happenings in the ~e,r,iah world. 

In this item, as in ao many others, only the A group of 

schools shows a marked difference. Only? (36.9%) of theee 19 

small echoole teach current eTenta in the aeeembly, while 110 

(?4.8%) of the remaining 14? schools do include this subject 

in their assembly activities. 

In the teaching of current events in the aaaembl lea the 

teachers play an increasingly iJ!l»Ortant and the rabble or 

principals a decreasingly important role ae we go from the 

smaller to the larger schools. In 21.5% of the aeeembliee 

of groups A, B, and C in which current events a~ taught it ia 

done by the teacher. In the schools of groups D, E, and I', 

~l.9% of these aasembliea learn this subject from the teacher; 

and the figure for the schools in groups G and H la 40.c,%. 

The rabbi teaches the subject in the assemblies of 50.0% of 
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the school• in groupe E and C that include this subject among 

assembly act1T1tiee. In the echoole ot groups D-H the rabbi 

perton1a this task in only 32.3% of such uee■bliee. [Table■ 

15 and 16] 

2 . lllleic 

Practically all thoae echoole that do not eaploy the 

assembly for group-inetruction in aaelc are in group A. Only 

57.9% of these schools teach music in the aeaeably. Of the 

remaining 147 schools, 98.0% use the assembly tor this type of 

instruction. (Table 17) 

Some interesting intomatlon is deducible from the figures 

cc:mcerning the "Various people who play the mus le tor tble 
32 , 

actiYity. Of the group A schools whose assemblies ban 

instruction in msic, 42.1% ot those who specify infom us 

that a pupil plays the music. In all the other groups ot 

schools only 14.9% delegate this task to a pupil. There is 

a descending trend also in regard to outside Yolunteers who 

play the music for assembly inst ruction. In the group A 

schools, 42 . 9% of tho se who answer designate Yolunteers as 

their ae~embly pianists; in the schools of groups Band C 

thi s is t rue of only 9 .3% of those v-ho spec ifyr a nd in the 

l a rge r s chools (groups D-R) ,this figure shrinks to ?.5%. 

32) See App. A Table 18 . Percentages a r e computed a fter the 
"Unspecified" number in Col. 1 i s subtr acted. 
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Conversely, there is a very decided upward trend frO?!! the 

s~aller to the larger schools when we inquire ho,v man:, in 

each category have tor their assembly instruction in mslc 

a special pianist, organi■t, or music teacher. lJone of the 

as semblies or the group A schools employ such a ~ reon, and 

only 9.3% of those in groups Band C have a special pianist 

or music teacher. But 42.5% of the schools in groups D-H 

infom us that the plqing is dcme by scaeone employed for 

this purpose. ,Table 18) 

Nearly all of the schools that have music in the assembly 

have music for worship services (92.9%). Wo significant trends 

~ere sho~~ by t he schools of different sizes. (Table 19) 

An entirely different picture, however, is presented when 

~e examine the answe rs t o the question as to whether folk 

mus ic is taught in the assembly. Here there is a definite 

progression frorn the sma ller to the ls- ger schools. Only 9.~% 

or the schools in group A whose assemblies teach music have 

any folk male. In the schools of groups Band C the figure 

JUIIIP• to 22.9%. In the larger sebools--thoee or groups D to H-­

folk male is taught in 36.5% or the assemblies in which music 

is used. (Table 20] 

A brief comparison ~Y group■ between the use or worship 

music and folk music ie interesting . In the assemblies of 

group A schools tbe ratio of thos e who use worship music to 

those who use folk music is eleven tone. In the aesembly or 

the schools of groups Band Cit is nearly four to one. The 

ratio is lee■ than three to one in the school• ot groups D-H. 



3. 3ntertaim11tnt, Dr811atica, etc. 

a. Formal pre■entat lon ot plq■• 

The only T&riatlon here le in the achoola ot group A. 

Only 63.2% ot th• preaent plays in the aaeembly. 94.6,C of 

the remaining 14? acbool■ deTete aesnbllee to the pre■entatlon 

ot plays. [Table 22] 

In diacuaeing the frequency with which the playa are 

presented, it was aggeated in Chapter I that tboae who answered 

•1-3 times a year• and •Holidays• or •l'estiTals• meant one 

and the ea• thing. Certainly thoee who gaTe the latter 

designation i■plled that they glTe plays ■ore often than 

annually. Thereto re we are e e.f e in coainlng the two c ol11a1a 
33 

of answers tor the purpose of determining generally how often 

the Tarious group~ of schools present plays in the aaee■bly. 

For those schools that present plqs in the ass•bly one 

to three ti■es annually, or in connection with holidays, the 

trend is downward from the a■aller to the lerger ·scboola. ot 

those who epecify bow frequently the playa are presented, ?4.2% 

of the ecboole in groups A, B andC present them one to three 

times amuallYJ 53.2% of the schools in groups D, Band Y giTe 

plays in the aeeembly to this same degree of frequency1 and 

only 45.% of the schools in groups G and H pre■ent the■••• 

to thrice per year. 

33) See APP• A table 23 



Blt when•• eX111lne tbe tlguree tor tboee who present 

pl&J• ■ore trequentJ.T •• llehold a ditterent picture. Only 1 

(1.6i) ot the adloole ln groups a, B, ancl C giTee playa ln 

the aaee■bly taar to eix ti1riee anmaallF, whereu tble fre­

quency le apeclfled by 2'7.,% ot tbe ecboole in groups D, B 

and F, and by 25.0% of tbe echoole in group• G and H. 

The trend le lil<ewiee upward in tho• tn cues where 

playe are given eTen aore frequently. Only 1.6. of the echoole 

in groupe A, B, and Chan aeeellbly playe aonthly or •re 

otten. Bllt in groups D, R, and F, 6.&. ot the school• etate 

that they present plays in the assembly at intenale of •re 

than a ■onth, and 10.0% ot the echoole in group a and H reply 

similarly. PrOII! this diecueeion lt ie eTident that there 1• 

a high correlation between the size ot the school &Del the 

frequency 1d. th which lt preeente plays in the aas•bly. !Table 23]. 

In 16.~ of the echoole of groups A, Band c, that gin 

plays these plays are preeented without coetUJting. lJJ the 

schools of groups D, E and F only 1.6% ot the■ do not coet11111e 

their plqes and ot the 20 echoole of groups fl and H preeenting 

plays not one lacka coatlllling tor them. [Table 24] 

In regard to whether parents or outsiders are invited to 

the plays in the assemblies, there are no trends or contraate 

bet•een t~e achoole of different sizes. The lowest affirmative 

figure for any group• a anner to this ita le 88.9,C. [Table 2&] 

There is a definite upward progression from the s•ller 

to the larger echoole regarding those who allow the play to 
34 

be presented by a dee igc ated cl ass. Only 33. :5% ot the 

34t The percentages pertaining to this item total more than 100,C 
tor each group because of a Tery large number or duplicatlones 
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achoole in group A who anewer the queetlon declare that they 

witness playa produced by a dea1gnated claaa. ~t ln the 

schools ot groups Band c, 46.2% of those who apectty atate 

that they use this aethod. In the ass•blies of group■ D,B 

and p · thts tiaure lncreaaea to 69.8%, and in groups G and H 

to 65.()%. 

Very marked trends are eTldent also in respect to thoae 

schools which haYe dramatic clubs that present playa in the 

assembly. lfo echools in group A haYe dramatic clube that 
I 

do this. 9.6% of the echoole in group• Band C do haYe playa 

in the assembly presented by dramatic club■• Of the achoola 

in groups D, E and P, 22.2% hoe druatic club■ that act 

before the aeeembly. Yor the schools of groups G and H the 

figure rises to 35.0%. [Table 26] 

It is Yery interesting to obeerYe tbat while in the 

schools of groups A, B, and C tbe percentage of those who 

select the caste tor their plays by tryout• ie nearly double 

the percentage of those who haYe their plays presented by 

designated claeaee, in tbe larger school• (groups D-H) these 

two methods are used to an al.lllost exactly eYen degree.II 

In all groups the teachers coach the plays to an ena 
36 degree, and no trends are eYid,nt. Jllt mch lees coachia1 

34) con't.) many of the schools employ 2 or 3 methods. See App.A, 
35 See App. A, Table 26 Table II& ~a 
36 There is mch duplication in the figures or thia ite■ alao. 

See App. A, Table 2? 



by the rabbi or principal is done in the larger ecbool• than 

in the aaller. In groups A, B and. c, 31.,% ot those who 

spectfy lntonn us that the rabbi or principal acte a■ coac'11 

but this task 1~ performed by the rabbi or principal in only 

4.8% ot the echools of groupe D-H. 

The role pl~ed by dramatice teachers in the coaching ot 

plays tor the assemblies becomes lncreuingly important as 

the schools increase in size. No echoola in group A employ 

dramatics coaches tor their playe. ID th~ eeboola of group■ 

B and c, 9.4% of those epecifyi12g infom ue that tbe play■ 

are coached by special teachers of dramatics. Bat tor the 

larger echoole (group■ D-!f) this figure rl••• to 33.'7~1 oTer 

one-third of theechoole in these fiTe group■ ban special 

teacher• for dramatics who prepare the plays for pre■entation 

in the aa■embly. (Table 2'7) 

b. Telling of stories. 

It le in the larger schools that the telling of storiee 

plays a major role. Only 52.6% or 19 schools in group A haTe 

s t or ies told in their assemblies. Jllt 90 ('7le4i) of the 12'7 

schools in groups B to F emplo~ t his actfTity. And of the 21 

largest schools (groups G and H), 19 (90.~%) make the telling 

of stories a part of their assemblies. [Table 28] 

Regarding the frequency with which they are told, no 

•marked trends can be detect ed. As stated in Chapter I, 50% 
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ot the a•s•bliee that bne etoey-telling bear th• weekly or 

bi-weekly. The only trend concealed in thie fact 1• that ln 

group A ecbool• 81.5% ot the aes•bliee bear etorlee told that 

frequently, while in the other groupe the figures clueter about 

the 50.0% mark. [Table 29] 

The etoriee are told by the teacbere in each group to about 

an eYen degree, and there are no contraete. The e•e 1e 

generally true regarding the telling of atories by the rabbi or 

principal. But in the case of pupil-participation in etory­

telling there are same minor trende. It le the middle group 

of schools that allow the pupils to tell storiea in the aaeea­

bliee much more than the mnalleateand the larceet ecbools. In 

group A echoole, only 16.7% of tboee that haYe etoriee in their 

assemblies permit a pupil to tell them, and in the schools ot 

groups G and H only 12.5i permit this phase of pupil-participa­

tion. But in the emal 1 schools of groupe B and C and the 

moderate sized schools of groups D-F the assemblies that permit 

or pupil-participation in the telling of stories le number 

20 .5% and 27.3% reapectiYely. [Table 30) 

c. Simple dr&111atization of stories from class-work. 

Only 5.3% of the achoole of grmp A include this act1Ylty 

in their programs of assembly work. llat in 62.3% of the echoola 

of groups A and · :B, dramatizations from class-work are preaented 

before the assembly. 75.4% of the achoola in groups•• B,and 

F witness such dramatizatlone in their assemblies, and of the 
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21 echools in groupe G and H, 81.0% haTe thl■ aot!Tity. Thu• 

there is a definite progrualTe trend in thla respect from the 

small to the large schools. (Table 31] 

d. Voving pictures. 

Even more distinct c01Jtrasta are reTealed in the matter of 

the exhibition of motion pictures in the assemblies. l'Jone of 

the schools of group A employ this method of assembly enter­

tainment, and only 13.1% or the other small schools (group■ 

Band C) show 1110tion pictures. ~t with reg&rd to the larger 

schools another picture presents itself. 48.8% of the echoole 

comprising groups D to H make use of motion pictures in the 

assembly. (Table 32] 

There are only alight trends regarding the frequency 

with which motion pi cturea are sham, in schools of Tarying 

sizes. In groups~ and C the nU11ber of schools that uee 

them two to five times annually is dCl.lble the number that 

sho~ them weekly to monthly ( 28.6~ and 14.3%, respectively, 

of the total number in the group). In the schools cCIDprising 

groups D, E and F 28.1% of those that haTe JDOTing pictures 

show them t":o to five times a year and only 18.8% exhibit 

them weekly to monthly. But in the largest schools (groups 

G to H) 42.9% of ~nose that use motion pictures me.Jee them a 

,·,eekly t o monthly assembly feature, and 28 .1% sho1'' them two 
37 

t o five timew during the school year. 

37) For other data see App. A, Table 33 
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As we learned in Chapter I of our study, most of the 

schools that employ the use of the motion picture for assembly 

pur poses show Eiblical pictures. This is lnereaalngly true 

of the larger schools. While only 62.5% ot the schools in group• 

:Band C that show movies use Eiblical pictures, ?5.8% ot those 

in groups D, E and F and 77.8% of those in groups G and H do 

so. 

Blt there is also an increue of similar nature in respect 

to the showing of comedies on the screen. 3?.5% ot those who 

show movies in the assemblies of groups :Band C exhibit 

cmedies, while 47.6% of those in groups D to H exhibit thi■ 

type of picture. No other noteworthy trend■ are preeent. 

[ Table 44] 

e. Stereopticon or lantern slides. 

None or the schools in group A show elide• in their 

assemblies. or th e 61 schools of groups :B and C 24.6% 

make the showing or slides an assembly actiT!ty. For the 

schools of groups D, E, and F this figure rises to 47.7%1 

and 52.4~ of the schools in groups G and H show slides in 

their assemblies. The contrasts between the first three ot 

these categories is very sharp, while within the larger 

schools which comprise groups D to H the differences are 

slight. [Table 45J 



4. Wor1bip aerTice1. 

The achoola ot group A preeent a c011traat to 1~he other 

schools in regard to the number that conduct worabJlp ■enicea 

in the assembly. 73. 7% ot the acbool1 in thi1 ca1~egory 

devote a portion ot the aaaembly to worship, while 90.2% 

of the schools of groups B and C and 83.7% ot tbosn in group■ 

D to B conduct worship senice1 in the usembly. [Table 47] 

a. Where are the services held? 

There is a very marked downward trend from 1m1!1ller to 

larger schools in the number who bold these worshi1p 1ervlcee 

in the temple proper. Deducting those scboola who tail to 

specify, we discover that in group A 78.6% or the 11cboola 

that hold worship se"ices in the assembly conduct them in 

the temple auditorium. In the schools or groups Band C thla 

figure !alls oft sharply to 37. 7%. Only 18.2% of ·the school■ 

in groups D to H hold their worship service in the temple 

proper. (Table 48) 

Corresponding to this downward trend, there is an upward 

trend from the analler to larger schools in regard to the 

number that hold their services in an assembly roo:m or hall. 

Thie, ae well as the downward trend, ie explained by the fact 

that a considerable number of the smaller schools have no 

assembly halls, a■ we shall soon see. In group A, only 14.3% 

ot the schools that include worship in the aaeembly conduct 
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~eir aerTicea in an uae■bly ball. Thie ttgare ri••• to 41.5% 

ln the achoola of groupa Band Ci while in the ecboole of 

groups D to R 57.6% •et tor worahip in the uee11bly hal.1.38 

b. Do you e■ploy me le in theld 

In group A only ao.0% of the echoola that ha•e uee■bly 

•orehlp eenicee employ auelc in connection with th•• while 

In groups B-c. ».B,J', and o-• o•er 94% ot the achoola 111·th 

1uch eerTicee haTe ■11eic 1n them. (Table 49] 

42.7% of the acboole that do ha•e mate with their worahlp 

aenicee (excepting thoee who do not epecit,) ■tate that thq 

uee the muelc of the Union Hymnal. When we ex•ine thta ),y 

group• of echoole we diacoftr that 1 t ta the -neat and 

largest school• that use the Union Hyanal tbe leaat. Only 

22.2% ot thoae in group A that epecit, what kind or mete they 

use gift the Union Hymnal ae their anner, and tor the acboola 

of groups G and H the figure ta still lower--15.4%. CID the 

other hand, 51.2% ot the echoole in groups Band C and 46.7% 

of those in groups D,E, and Fusing warebip-aaelc aing the 

music or the Union }lymnal. (Table 50] 

c. Are eerTices a regular feature of your aaeemblle■! 

In this tnstmce we find a alight dcnmward progreaeton 

trom the emaller to the larger school■; the Tast aaJorlty ot 

38) These tiguree are coJDputed atter deducting those who do not 
apeclfy where their aaee■bly ,orehip serTicea are held. 
See App. A, Table 48. 
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1chool• hoe •en1cea in their uee■bllea bat the laraer the 

achoole, the fewer ot the■ aab aen1oee a regular feature. 

In group A, 93.3~ ot the achool1 that hold worship aen1oea 

atate that they canetitute a regular feature of the usably. 

But in the ecboola of groupa Band C 85.~ ot thoee who haYe 

serYicea claim that they hold the■ regularly. Finally, in 
' 

the acboola or groups D to H only 72.2j an1wer the question 

atfirmatiYely. [Table 51] 

d. Do you use the Union Hylmal Children's Sen1cee? 

These services are used much ■ore ezten■ iYely in tbe 

small schools than in the large schools. or the scboole in 

groups A, Band C, 86.8% ot those that conduct aenicee in the 

aasembly_use the children's aenices in the Union Hymnal. In 

the schools ot groups D,E, and F 75.9% of those that haTe 

assembly worship use these aenices. Of the schools in group1 

G and H that hold assembly services, only 50.% use those found 

in the Union Hymnal. [Table 52) 

As would be expected, the smaller schools do not T&ry the 

service for different age-groups, ~bile the largest school• do 

to quite a degree. Wo schools in group A haYe separate aerYicee 

for children or disparate ages. In groups Band Conly 7.3% 

of the schools vary the aerT1ces tor different age-groups. Bit 

or those schools in groups D,E and F that hold worship aenices, 



24.1 eaploy T&riation■ to ■Ht the age-leTels of the children. 

rn the largest acboole (group• G and H} the figure le Tery 

significant, ?2.~ ot 1heee echoole with uee■bly wor■bip 

yary their aerTioea tor children ot different age■ • [Table 54] 

There la a ■i■ilar upward procree■lon in the ■atter ot 

using different eerTioe■ trom week to week. In group A only 

33.3% of the ■dloola answer that they use ■eTeral ■erTioes 

for the eake of Tariat ion. In groups B and c 60.~ of the 

acboole Tary their eenicea from week to week. ?or the school■ 

of groupe D, E, and~ this figure rises to 81.5!(. And 83.3% 

of the schools in groups G and H &Told ueing the ■ae ■erTice 

every week. [Table 56) 

Kost or the■e T&riatione consi■t of rotating tbe children•• 

services of the Union Hymnal or of the Koeee Hymnal. '!'he only 

contrast is preeented by the schools of the A group. Only 

33.3% or the schools in this group that vary their ~orship 

services use thi s method, r hereas 77.9fo of the other echools 

that vary their services do so b y follo~ing tbis procedure.39 

[Tabl e 57] 

e . If a service i s not part of t he assembly, ci o you have a 

chi l dren' s service independent or the school seseion? 

The answers of the different groups of school■ to thie 

question r eveal that the smaller the schools, the lese lireli-

39} For further variations see APP• A, Table 57 . 
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hood there la that they haTe warship aerYicea tor children 

independently ot the school aea■ion. The trends are clearly 

defined. Ot the tour acboola in group A that haTe no wor■hip 

services in the aaseably, not one lit.a a apecial children•• 

service. Only 2 (33.3%) ot the 6 echoole in groups Band C 

that avoid worship ln the aa■e■bly have separate children•• 

services. Thia tome a sharp contraat with group■ D,B,and 7, 

in which a (54.5,C) ot the 11 echoola without assembly worlll ip 

do provide other regular occaaiona tor children's aerTlcea. 

In groups G and H there are only three achoola to who■ thia 

question appliea1 but all three (100.0%} etate that they h&Te 

children's worship aerYicea independent ot the school aeaeion. 

[Table 58] 

r. Ia a •aermonette• a feature of the aaaembly? 

Although allot the acboola use the aermonette quite 

extensively, there are substantial differences between the 

groups, the larger schools uaing them to a auch greater •egree. 

45.0% or the schools in groups A and B state that they use the 

sermonette in their assemblies. In groups C and D 66.0% of 

the schools have the aermonette aa an aaeembly feature. For 

the schools of groups E an4 F the figure rises to ?O.~. But 

it reaches 81.0% tar the achoola or groupa G and H. [Table 59] 

Regarding the nu■ber of achoola in who~e aasembliea the 

sermonette le a weekly occurrence there is a ellght 

progressive trend. In group A, only 33.3% ot the echoola that 
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haTe 1ermonette1 ln the aeaembly haTe the■ weekly. In group■ 

B to F, 39.2% of these schools hear weekly ■eraonettea in their 

aesembliea. 0Ter halt of the acboola in groups G and H (53.3%) 

that h aTe sermonettea in the a■eembly baTe them eTery week. 

The progression is more marked in the oaee of those school• 

in whose aeaembliea the ee11D0nette le a monthly occurrence. 

No schools in group A haTe sermonettea in the aeeeably at 

monthly interTala. In groups l3 and C only 2.9% of the schools 

that haTe aermonettee haTe them once a ac>nth. 20.oj ot the 

schools in groups D, E, and P that h&Te eermnettea in th• 

assembly make them a monthly occurrence. In groups G and H 

26.7% of the schools with aermonettes bear them once a month. 

( Table 60] 

There ie only one alight trend to be noted regarding 

t he people who giTe the eermonettee in the aasemblles. In 

group A the teachers give the sermonette in 66.?% of the 

schools that specify who giTes the sermonette; in all the 

other schools the teacher plays a comparatiTely minor role 

in this respect, giTi ng the sermonette in only 31.0% of the 

schools that &n9'Wer. 

It should be remembered that Group A contains those school■ 

which have no rabbi; the teacher must therefore take oTer 

t his aspect of the work. (Table 61) 

g. Are birthday blessings by rabbi or superintendent a feature 

ot your assembly? 
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15.~ of tbe echoole in group A anewer attiraatiTely. 

There 11 a decided increaae ln the echoola of groupe B to~ 

in which 45.2% ■tate that birthday bleeelnp are giTen. The echoola 

ot groups G and H anewer that 57.lj of thea Include thle ae 

a feature of their aesembliea. [Table 62] 

5. Exhibition of clu■room handwork or pro.feet■• 

None of the schools carry on thie actlTity in the a■s•bly 

to any great degree. In group A only 15.8% ot the school■ 

use their aeee■bliea for this purpose. 01' interest i• the 

tact that this asse■bly act1Tity plays a greater role in the 

schools or groups Band C (44.3%) than in the larger school■ 

comprising groups D,E,and Y (29.2%) and groupe Gant H (38.1%). 

[Table 63] 

6. Outsider• to addrea■ the aaaembly. 

The progreeaive trend from the amaller to the larger 

schools le markedly eTident in this phase of asse■bly programs. 

Only 26.3% ot the schools in group A haTe people not connected 

with the school addree■ the aaeembly. In groups E and C, 42.6% 

of the schools devote assembly time to thie activity. 55.9% 

or the schools of groups D, E, and F bear outsiders in their 

aeeembliest and in groups G and H 85.7% of the eeboole giTe 

their pupils opportunities to hear outsiders in the ae■embly. 

[Table 64) 
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B. Adlltnl■trattTe Amlouncemente 

The only trend that l■ ot tmport•o• ln re■pect to 

admini1tratiTe announcements t• t~ef tact that ln group A only 

31.6% ot the schools malce the■ a part of the a■a•bly, while 

83.?% ot the other echool■ include ■uch announcmnente tn their 

aeeeabl1ea. [Tables 68 and 69] 

C. Student Organ 1 sat loa 

1. Do you use your usembly tor student organization meetings? 

Here, too, the sole contrast lies between the achoole ot 

group A and those of the other groups, in which the distribu­

tion of affirmative replies is about•••• In group A, only 

10.5% use the assembly far meetings of student organizations; 

but 26 .5% of the other schools devote assemblies to this 

purpose. (Table 70] 

Ot the "Various stud"nt organizations that take over the 

assemblies only the Student Council is numerically significant 
41 

and shows def·ini te trends. t!n group A, no schools deTOte 

assemblies to the Student Council . lbt in groups B to F 

the student Council aoea conduct assemblies in 55.2% of the 

schools that allow organizations to take OTer some of the 

assemblies. In the schools of groups G and H this figure rises 

to 66.7%. (Table 71] 

40)Wo important trends are evid•nt in the specifications of 
these announcements. ~or exact figures on th~m, see App.A,Table 68. 
41)For ot~er organizations see App. A Table 11. 
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D. Wiscellaneoue Act1Titiee 

1. Specify any aese■bly aotiTity not etated aboTe. 

These activltiee are too nuaeroue to merit specific ■ention, 

and in most cases each is mentioned by only one school, and 
42 

there are no trends. There is a contrast bo~ever in the total 

number of miscellaneous actiTities that each of the groups of 

schools liata. Only 1 (5.3%) of the 19 schools in group A lists 

such activities. Of the 61 schools in groups Band c, 10 

(16.4%) have assemblies devoted to various special activities. 

20 (30.8%) of the 65 schools in groups D, E, and P, mention 

various activities not listed in the questionnaire. And or 
the 21 schools in groups G and H, 9 (42.9%) give instan••• ot 

miscellaneous aaaembly activities. [Table 13] 

III FACILITIES FOR ASS:ElmLIES 

A. Do you have an auditoriUJC? 

The affirmative answers to this question show a very definrte 

trend of upward progression from small to large schools. In 

group A none of the schools haTe a school auditoriWI! for their 

assemblies. But in groups Band Can auditorium is aTailable 

in 63.9% of the schools. For the schools or groups D, E, and 

F t he fi&Ure rises to 89.2%, and in groups G and H every one 

(100.oS) of the 21 schools baa a school auditorium. [Table 14] 

42) For the complete list see App. A, Table 13 
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1. I! not, whe~e are your usemblles held? 

In most of these ca■es the aaeeJ11blies are held in the 
' 

temple proper, and in several schools the vestry room 1• u■ed 

for this purpose. But there are no noteworthy trends between 

the schools or Tarying size■ • [Table 75] 

B. How many aa■embly rooms do you haTe aTailable? 

Very marked contraets are eTident in the number ot ■chool■ 

in the various groups, w 1th ref erem e to those that haTe one 

room and those that haT"e two rooms available tor assablies. 

Thea is a descending progression from enaller to larger 

schools in the case of those with one room available, and 

an ascending progression from smaller to larger schools in the 
43 

case of those with tv:o assembly rooms. 69 .a% or the school■ 

in groups A, B, and C have one assembly room, and only 24.5% 

have t,,o. 46.2% o~ the schools in groups D, E and F have one 

as sembly room, and m arly as many ( 42.3%) have tYJo. And in 

th e case of the echoole in groups G and H, only 6.3% are 

liJ. ited to one assembly room, 17hile 75.0% haTe t~o rooms for 

assemblies. In respect to the eleven schools that have 

three or more rooms available for assembly activity there are 

no significant trends. [Table 76] 

c. Is your assembly space also used for classroom apace? 

The schools show a definite downward progression from the 

43) The percentages in this paragraph were computed after 
deducting those schools that railed to specify the number ot 
assembly rooms they h8ve. See App. A, Table 76. 



smaller to the larger school• in regard to the number that 

use the tr aeeembly roo■e al., ae clu•roOJIB. In groups A, B, 

and c, 52.5% ot the echoole follow this procedure. l!Ut tor 

the school• of groupe D, E and 7 thie figure drops to 32.3%. 

Only 1 (4.8%) ot the 21 echoola in groupa G and Huse aaeembly 

apawe tor classroom purpoees. (Table '77] 

D. Do you haYe a etage? 

The answers to this item reveal aignifica,t trends ot 

differences. Only 10.5% ot the achoole in group A haTe a 

stage.. In groups B ud c, '72.1% ot the achoole state that th-,. 

haTe a stage. There is a sharp rise in groups D, E, and 7; the 

figure for the schools in these groupa is 92.3%. EYery school 

(100.0%) in groups G and H signifies that it baa a stage. 

[Table 78) 

1. If so, describe it as to size and equipant tor draatics. 

The many and greatly varying answers to this item were 

placed into nine categories, only a few of which reveal 

important trends between the schools ot different sizes. In 

groups Band c, 30.% ot tbe schools that describe their dramatic 

facilities haTe stages that are small a')d poorly equipped. 7or 

the schools of groupe D, E, and P this figure drops to 11.1%1 

and only 1 (6.3%) ot the schools in groups G and H that baYe 

stages ha.a a small, poorly equipped stage. 

There is an important upward trend of progression fro■ 
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smaller to larger achools in respect to tboae that haTe large 
44 

stages with.euitable equipnent tor dr•atlcs. There are no 

schools in group A that haTe such a atage. 1'1.lt in groups B 

and c, 25.()% of the school u•embly halls are so equipped. 

For the schools of groups D, E, and F the figure rlaee sharply 

to 57.4%; &Del in groups G and H, 81.3% of the schools who 

specify inform •s that their stage• are large and adequately 

equipped tor dramatic presentations. Regarding the other 

categories ot etagee there are no trends. [table 19] 

B. Check the kind of eeate in your usably room. 

The only contrast in this respect le between group A and 

the others. Whereas 78.2% ot the schools in groups B to H 

state that the,y have movable seats, only 36.8% in group A ban 

this type of eeats. [Table 80] 

F. State any other features regarding facilities. 

Only with those facilities that show definite trends in 

the schools of different sizes shall we concern ourselTes. In 

regard to the organ, phonograph, a.nd piano there are no trends. 

But the• are contrasts between the groups of schools 

regarding the stereoptlcon machine. No schools in group A possess 

a stereopticon. But in groups Band c, 25.0% ot the school• 

specifying answer that they do u~e stereopticcm machines. In 

the schools of groups D, E, and F this figure rises to 42.9%, 

44) For these figures t he columns in Table ?9 headed •Large, 
well equipped• and •Large, fair equipment• haTe been combined. 
The percents, of ~ourse, were computed atter subtracting the 
"Unspecified•. 
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and in those of groups G and H to 55.6%. [Table 82] 

The trends of progression are eTen 111C>re marked in regard 

to the ■oTing picture machine. Wo schools in group A haTe 

this facility. In groups B and c. 11.1% of the schools that 

specify infom us that tlay haTe ■OTlng picture machines. 7or 

the schools of groups D to H this figure rises to 55.2%. 

m There le also a progressive trend in re~pect to thoee 

who have radios. But it la too slight to merit ccanent. 

0Table 82) 

lV METHODS .L'ID JIADRIALS 

A. How far in adTance is your program of assemblies planned? 

Trends of extreme significance are reTealed by the anewere 

to this item. '!'here is a definite upward progression fro■ 

smaller to larger schools among those who state that th-, 

plan their assembly prograns at the beginning of the year; and 

t here is a corresponding do1':llward trend from smal l to large 

schools amon g those who answer that their programs are planned 

from week to week. In group A, only 9.1% or the schools that 

~pecify plan their assemblies a t the beginning of the year. and 

63 . 6% of tbem p l an from week t o week . In groups Band C, 17 . 2% 

of those answering make their assembly plans by the year, and 

53 . 4r of them operate on a, "1eek-to-week plan. In tbe schools 

of groups D, E, and F the t ~o figures are nearly even; 32.3% 

of the s chools pl an at the start of the year, while 33. 8% plan 
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fro~ week to ~eek. :But in groups G and~, 57.9% of the 

schools answering testify that tbeir assemblies are planned 

a t. the beg inning of the year, while only 31.6 proceed on plane 
45 

made from week to week. (Table 83] 

B. Do you plan your assemblies around any central idea or theme? 

There is a rather definite trend in tbe replies to thia 

item. In group A, 89.5% of the s chools do not plan their 

as s emblies around central themes. :But in groups B to F t he 

fi gure i s l ower; in these s chools, 60.3% do not plan their 

assemblies in this manner. In groups G and H, 52.4% neglect 
46 

t o centralize each assembly around ecmte idea or theme. 

[Table 84] 

c. Do you use any references, books, printed or ■iaeographed 

materials in the planning and preparation of your assembly 

programs? 

A progressively upward trend is discernible in the Tariou■ 

groups of schools with regard to this item. In groups A, B, 

and c, 37.5% of the schools answer affirmatively . In groups 

D, E, and F, 46.2% of the schools state that they use materials 

for this purpose. For the schools of groups G and H the 

figure rises to 57.1%. (Table 87) 

1. If so, please list what materials you use. 

45) See the table for other details. 
46) An examination of Table 84 reveals why the negative aspect 
or the item is dieeueeed, the positive answer has t~o eolwms 
with different headings. '!'heref'ore the negative is more accurate. 
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In answer to this question there are eo many materials 

that are l isted only a few times each that it ie obviously 

impossible-to find in them any significant trends. HoweTer, 

in a fev: i n stances contrasts can be detected to some degree. 

"Enterta ining Programs for the Aseemoly" by A.~. Levinger 

i s t he reference most frequentl y used in the acnools. None 

of the schools in group A use it. But in groups B to? 53.5% 

of the schools that refer to materials on ass emblies make use 

of t hi s volume in pl anning t heir assemolies . And in grou~s G 

and H 85 . 7% of the schools refer t o this book. [Table 88) 

The ext ent to '"·hic'li t.he schools use l' ~ . - Lev inger' s other 

book, " Je,i sh Festiva l s in the P.f'lig foue Scl'lool", also shows 

decided con tras t s between thP g roups. No schoo l Q in group A 

~ake us~ of it . ;mt i n ; roups ~to~, 30 . 2% of t he schools 

: hat use ref er en ce na t e ri a l s u se thi s vol ume for a s sembly­

_-i l "'..rm in i; . In gr oups G and ~ , 5 ... . 1% o:' the s chools r ef e r t o 

t:-- i. ~ hr- l pful volume . ~Table 88) 

Of in t erest is the i nformation that none of t he smallest 

or the l s.rge st school s (groups A, G, and H) use the materials 

of the Chicag o Bure au of Je~ish Educat ion. But these materials 

are nsPcl by some o f the middle-■ized schools . I:1 groups B and 

C, 1~0% of the school s t ha t s pe cify state that t~ Y use 

these materi als; and for the schools in groups D, ~, and F 

thi s fi~~a is 26.1%. ~t these t ren ds a re no t of great 

s i gnificq,n ce . [ Table 88 ) 

In regard t o t he holiday bulletins of the Jewi s h Welfare 



('79) 

Board the same fact is true; with the exception of groop A, only 

the smaller and the middle-sized schools malce use of them. All 

who use them are in groups J3 to E; 13.5% of the schools in these 

groups use this material. [Table 88) 

The same ie generally true of the assembly materiala 

published by the Asaociated Talmud Torahs of Philadelphia. 

Of the seven schools that use them, six are in groupa C to E. 

[ Tabl e 88) 

Generally it may be said that the large_r schools do not 

use these important materials in the planning of their 

assemblies. 

E. Organization 
47 

1. Does your school have more than one assembly per Sunday? 

There is a very marked upward progression from small to 

large schools in the answers to this item, indicating that the 

degree of departmentalization of assemblies is in direct 

proport ion to the size of the schools. No schools in group 

A have more than one assembly, and only 9.3% of those in groupa 

Band C departmentalize the assembly . ~tin groups D, E, and 

F, 58.5% of the schools haTe two or more assemblies per SUndayi 

and in gronpa G and H '76.2% ot the schools have more than one 

assembly. (Table 93) 

47) There are no trends discernible in IV D, therefore it la 
omitted in this chapter. 
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2. Doe• each aas•l>ly ••t weekly? 

There are Tery few achoole 1n 1'hlch tbe asee■blles are 

not weekly occurrence~. Bit •ong these ffltr there is a alight 

trend worthy or ■ention. Ko echoole in group A report that thetr 

aasemblie ■ do not·••' weekl.T, and in groupe B and C only 6.6% . 

answer the item negatlTely. In groups D to H 16.3% of the 

schools state that their assemblies do not •et weekly. 

0Table 94] 

3. Length or Assemblies. 

our Sl'lawera to this question are on the baala of the 
48 

numbe r of assemblies rather than the nuaber of achoole. 

l!ost assemblies (51.7%) meet for a half-hour session. In 

groups A, B, and c, 35.c,% or the assemblie s are or this 

duration; for t he assemblies of groups D, E, and F, thia 

figure rises 52.2%. And in groups G and H the aese■blies 

last a halt hour in ?0.7% of the cases. 

With reference t o assemblies of 30 to 45 minutes in 

durat ion there is a contrast be t ween group A and the others. 

Group A has no assembli es of this duration. ait in group• 

B to H 18 .3% of the assemblies l ast f r om a half hour to 

f ort y five mi nutes. 

A marked downward trend from small to large scboole le 

evident in regard to assemblies that last less than a half 

hour. In groups A, B, and C 47.5% of the assemblies are in 

48) See Table 97 for clarification. 
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thia category. In groupe D, E, and P, 27.~ ot the uaeaibllea 

are lesa than a half hour in duration. Only 11.6% ot the 

aasembliee ln gr011ps G and H are lee• than a halt hour in 

length. [Table 9?] 

Worship Servi cea in the Aasemblf 

There are no progressive trends in this item. It le 

interest ing to note, however, that while no schools in group 

A answer this item aegativel-y and only• 14.6~ of the uenabliea 

in groups G and H state that tm y have no worship services, 

24. 2% of the assemblies in the middle groups or schools 

(groups B to F) do not have worship services. [Table 99] 

From this chapter on trends we turn our attention to 

an attempt to interpret and evaluate the practices and 

procedures in our religious school assemblies, aa brought 

t o light by the questionnaire . 



CJtAPTDIII 

DfBRPRITATimS AllD ffAUJATIOD 
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Claapter III 

li'flsRPRITATICSS A1ID ffALtJATIOD 

!he tint part ot our tael: 1• ooapleted. In Cbaptera 

oae and two • ban •nered tn co•14erable detail tbe 

question "What 1• beb11 clcme 1n the aaeeliblte■ ot oar reltctoaa 

school■?• There reaatna the aeooD4 tuk, a taak whloh ta en11 

aore Important &114 which mat be clcme on the b•1• ot wbat •• 

ha-re learned tr• tbe queatloaaalna. In thla olapter the 

writer ahall atteapt to anmr the qae■tlon •Wllereln 4o our 

1choola tall to exploit to their talleat eztent the poaalbllltlea 

of the •••eably, aD4 how can they create ot the u■•bly • trae 

in1traaent ot edacatloa?• 

The proble■ that 1-4 lately artae• ta I What are the 

full poa■1b111tlea ot the aeae■blJ"! It would be wnrl••• holr­

eYer, tlret to ■et ap a concept ot the perfect uae■blJ' ud 

then ae• what procedure■ are neceaaary in order to attain that 

Utopian goal. The dttterence■ ot opportatty between -■all 

1chool1 and large ■cbool■, with their widely dlaparate tactlttl•• 

and their -rarytag degree■ ot quality la teaching at.tr■, read•• 

auch a methocl not only !■practical bat uaJu■t. ObTlouely, what 

11 a splendid program of uee■bllee tor the ■mall town ■chool 

with fifty pupils ta not a epleaclid progra■ tor the large city 

school with an enrollatnt ot ee-reral hundred. Therefore we ehall 

employ an 1nl!uct1Te •tbod procedure, working tr• the taot■, 

and the eTaluatloaa of th•, to a eynthe■ie of a progra■ • It 

11 in the nezt and concluding chapter that the wrl ter will 
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atteapt to foraalate a phllo■op- of ua_.11' aetl•ltJ'. At 

preeent let 11• turn ov attention to the faota tbat ban been 

cU■coTered. 

B. Do you ••• a Hip 8chool Departllent? 

It la 1-ntable tlat leaa than two tb11'4• (&3.3i) of 

our ecmol• ha•• Blgb Scbool Departllenta. 'l'bere le no nuon 

why a full ten or twel•• year carric111- cmaot be in■tltuted 

in eTery acbool. A ••rr •all enrollllent la ao •xou•i 

surely there are ■o• cblldren in the coaamlty of high achool 

agel 'lbat unally happen• la that after contiraation (11nally. 

at the age of thirteen in th••• ••11 achool■) the cbildreD 

drift awq t'l'OII the school. Tile taal t f tr thla liea witb tbe 

school, which bu tailed to proTlde a full curricul- which 

would retain both the child'• 1ntereat •4 the child hlalelt. 

The writer le ot the tins opinion that truitf'Ul 

experlencee in the achool ueftlbly, where a healthy 'balance 

between the l•ming factor and the entertaim11nt faotor la 

achieTed and in which the principle of pupil-tarticipatioa 

11 enlarged, 110uld do aacb to help atl11111late intereet oa tlle 

part ot the pre-continatlon children ntticieat to lapel thftl 

to re•in in the religioua ecbool throughout their high eohool 

year■• The aaee■bly la no panacea tor the chaotic condition■ 

exietias in ao -n:, ot our religious echoole; bat the writer 
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doe■ belien that good u■ealtly aotlTlty wlllcb prnente 

opportunitiee tor the child to expreaa hbleelf la parpoelTe 

act1T1ttee within the ■ie~ocoa of bl• own gregp o• 1111q11eet­

ionablF rai■e the gmeral tone 11114 ■orale of the Refor■ 

religiom school. 

II AotiTi tiea 

A. Ipatructlop 

Thi■ word •tnatru.ctlon• wu ueed tn the queetloanaire 

with eometblng definite in ■ind. O'bY1oaely. the prlauy 

purpo■e which oar religloua acboole recognise la inatraotlon, 

but it 11 teared tbat ••Y of th• forget to apply thl• tact 

to the ••••■bli••• and it beca■ee either a bore■Olla wute of 

time, being retained only beo••• • t t hu alway• been done•, 

or an entertaimNmt ln the -e eenae that the ■oTiDS picture 

houae proT14e■ entertalraent. 

Let it be eaphatically un4eratoo4 at thia polat that 

mythlag tbat hu no e4ucatiTe nlue■, that fall• to turtber 

■cae pbaN of tbe child'• rellglou •4uoation, baa a doubtful 

place u a feature of the ae■•bly. 

ftl• clo• aot •1111 tbat the progra■ met be baN of 

entataln■1nt or --•eaent. 'l'heae and in■tl'llotion are tar 

fr• -.tag aatually exclu■i••• G1Ten the proper •thod• of 

Pl-1 .. •4 con411ot1ng tbt ue•bly, l t can be aade an 
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lmtltutloa aot o■ly tor--••'• lat alao tor laatraotloa 
41 

and •••• lneplratioa. ftat th•• •tlao4a •• aodea ot 

procedure are will 'becoae apparent •• we dlao••• what oar 

school• are 401111 la repl'd to the Tarloaa MtiTitlee ot tlle 

u1e11bly. 

1. Holiday celebration■• 

How applicable tbe altne atat-nt le to tbe cele'bratloa 

ot holiday■ 1 ■ ade clear by thi■ quotatlo111 

•,re are aatntainlnc that e4uoatio■al Yalu•• 
mat pred•laate 1■ oar obeerYaaoe ot apeolal 
da7•--tor tho• 11ho are the aclieaoe u well u 
tor thoee who participate la the prosr•• Ye 
•an by thla that the epeoial day ••t brlag th• 
■oaethlnc by way ot enrtclment tor their reltglne 
ll•e•-••oae new lnets'bte eaae deelrable eaotlo■al 
etirrlng, eoae ■ubllme --•t of ln■plratton or 
woreblp. Thle:•■•H not ll8ke the epeclal clay 
prograa le•• entertaining. The greater the 
pleuure, the aon etfeotlTe the eclucatlonal 
nlue will 'be, other thlnp being equal. Bllt 
the pleaaure .aet coae troa aatietaction of the 
higher 1mpul••• rather than tro■ a •re plea■ant 
puelng away ot ti■e. Oar e■phaeie in the 
obeerYance of epecial daye le on eclucatlonal 
ftlue■ tint, with juet •• •ch of lntereet and 50 entertain■ent u le coneiatent with tble Ideal.• 

ODly ellchtly aore than halt ot tile eolloole obeene 

Ro■h Haallnah in their ue•bll••• Although thie le ezplalnecl 

by the taot that .._ ■cboole do not open until after the 

Roly Daye, tble doe• not .juttr,. the lo•• incurred by the 

failure to l■part to the children certain dietiact eocial 

nluee iaplloit la the nature of the dq, •al.uee which otter 

49( Le•l111er. :s. :s. -.tertalnlng '§fGIM tor fh~•,,lY (Union 
of A■lrtoan Hebrew CSiigrigatlone, nclnaati, o , P• 

Cllb'berley, B. P. Tlle1§1nctpal and Rle Scbool(Roughton 
Uttltn Co., ••w Tort. 19 JP• !28. 
50) Vieth, P.H. IJ!roYinf lour 8pDdaf School (Weat■tnater Pr•••• 
Plallldelplala, 193 , PP• 4 r. 
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wlcle opporhlll t 1•• t'or ••..,,11' obaenanoe. ul4e f'ra tlle 

poealble .alae of a allll4rn' ■ woreldp aeffloe.51 

Ill napeot to Toa Dppar tile a1taatlon la not •oh lietter, 

onr one thlr4 of' tile ■alaoole dlerepr4 1 t coapletel,- la their 

uaembll••• Tbe •llller ■cbool• are the •n ptl t,- ill till• 
52 

respect. ff •11' t'or the -1ce of Boeh Bulaonall M4 T-

~lppar, let •• op• tlle reltsl•• aclaoel earlier 111 tile ,-ear, 

10 that tbeN HOlJ' -■ will ta ao■t ,-eare c .. while U.. 

1cbool 1• ta ••■1011. Inaaaacb u the pabllo ■cliool• an l,J 

thla time ta ••■-loa ( Ro■h Huhoaab almat 1nn.rlab1J' la later 

than tabor Da.J'I, it l■ a ■taple -tter t'or tile nllgl•• aollool 

to open Ter, early tn Sept•'ber. Wbat a aaplt'loeat pair of 

u■•bly progl'- coalcl be concluotecl oa tbe two ccm■ecnatlTe 

SWldqa olo■e■t to Roeb Haahoaall and Toa Dpparl llow etteoti'ff 

a cltnax ooulcl be worbd 1■to the eecoad a• ... lY, after tlle 

ten yoaill noro• 1■• A progr• re-enaotill8 either of th••• holJ' 

day■ u ob■ened la the ancient Tmple ooalcl be rich la qolor, 

warath and. ..otioaal appeal, an4 1'0ul4 ■erTe aa a fiae ■end oft 

to a year ot enricbecl a■■ellbly aa:tiT1tiee. Tbe opport1111lty 

le too P'••t to be ■ieaed. The writer canaider■ nob -•blte■ 

to be ■ore l■portant on the Sanday1 neareat tbeH daya than t.be 

children•• eenicea actually concluoted on Roah lluhonah and 

Yo■ Dppur. 

51) See diecu■■ion under Ill belOI'!, resarding worablp aenloea 
ln relation to the aaaellbly. S•• tbe 1\!letla on the Olpferypo• 
51t the Hip Bolz P!D• 1ew1tb Welfare ard, l.f. 

52) Vlde aupra, P• 4?. 



In Chapter II, (p.47) lt waa calle4 to tile rea4er•• 

attention tlat in eo nr,. ...,. It.a. the aaall achoole of 

congregation• wltlloat rabltla bad a ••rJ" •oh lower perceatap 

of atf1mat1Te ••were. TIile le tne 1D the oaae of 81kbth 

obeerYuce in the •••'blJ'• (ff the c011111eate of the writer 

in this 1ectlon deal caaa14erablJ' with thla type of aobool, 

it le beo1111N la •at ln■tanoe■lt 1• tlleee acllDola that allow 
. 

the greateat DNd for ptd.uoe in the plumlag and cODduct 

of uee■bllea.) It la gratifying that thla lOTelY fall 

te1tlTal 1■ o'baened in nearly all the aaae■'bllea of the other 

aoboola. Indeed, the featl'ftl, with the opportunity lt praante 

tar the actual bu1141ng of a Sukkah and the 11' lagillg of frulta, 

can be a treaeure-tro•e of acttTltlee. Tbe flret-h'ult■ idea 

can be llm:ed with our Allerlcan Tbankeg1Y1Dg teat1Tal, and 

to 'both cu be taparted, 'by lapllcation, a high ethical. 

aignlfioance by tramait1., the ftait-otterinc the• illto 

philanthropic endea••r• lD 1'b1ch ·••IT child OaD participate. 

And the whole Keren al proJect can be aoti•ated by thia 

teat1Tal.5S 

Pageantr,., a aach neglected tom of entertainaent ali4 

instruction, can be aployed to adTantage in a Sllcooth progr•• 

Such a ■ethod etiaulatee the eaotlone of the child in the 

pageant or in the audience, and it lend■ to tble holiday an 

importance which in the school le ueually reaene4 only tor 

53) hr other ldeu tor Sllccoth actl•itiee •••1 Ledaser, E.-s. 
tl•al• in th {Dept. of S,...agogue 
Extene on, 1 l92S) pp.lS-50, 283-303 
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Chanutab 11114 Jlllrbl---holtclaya ftON aJP9&l I• lntrlDeleally 

no richer thu that or Slacooth. The tact of the •tter 1• that 

one rabbi reported that ht• aattoth paceut, wrl tten by one ot 

hi• teacben, hu been •l•ntly neoeNful. It need not be 

elaborate or ccaplez. On the coatrary, all of the ue•bly 

progr••• eTen tboN tor hollclaye, abo1114 0014 taking on the 

upect ot a •pertoraance•, tr tlle y are to be • tval expnaelon 
&4 

of childhood •d yield the beet edaoatlon&l ad._..t .. ea. 

Slightly oTer one-toarth ot tbe echoela obeene Sll•tni 

Atsereth in tbe UH■bly, while nearly halt of tb• ( 45.&j) 

celebrate Siacbu Torah. Tile wteeat procedure eee• to be 

to coabine the ho into one prograa. Acaln we f 1114 that the 

aall 1claool8 without rabbl1 neglect th.la holiday. Tbla le 

underatmdable, becau9e the efgnlticance ot the ocouion doe• 

not ■t•d out in u clear relief ae in the cue of the •Jor 

holldaya. Bllt there are 80 appallingly few occaeion9 when our 

aaeubliee are deToted to the idea ot Torah, and 90 f!fJ ot our 

people etill bold thl■, their heritage, in nneratlon, that 

tble holiday ie too mportant to be diaregarded in the ■■all 

1cboole. 

It met be eiipbaeised that lack or ■aterlal8 ie no emee. 

The 'balletine and porttolioe of the lnieh Welfare Board and the 

Chicago Board or J'ewt ah Education are in.-xpene iTe and ea■ ily 

obtainable and they giTe both material■ and ■ethocte. lU11& 

54) ~r other aide in planning Sakkoth prog!' .. , 1ee Section VI 
or the Bibliography in Appendiz B 
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Drlioh Le•iag•r•• eplea414 90;1. .... •Bntertallllna Pnp-- tor• 

tbe .u••bly• omtal•• a wealth ot 4naatlaatl• -t•rlal on 

Bible, wbiob uy te.-ober with tbe ,allahte■t ■park of lnpmtt,. 

can adapt tor Slacbu Torah. 

Cereaoniall• will appeal atroacly to tbe yoancer cblldren, 

who reapond ■o reacllly to Ti■aal atlalll. A pngr• in w1llob 

the lut chapter of Deuteron..., l■ read an4 a Ruofotb oen•.,., 

with appropriate Tocal •■lo, c-, be participated in by the 

entire ueellibly. Thereafter tbe c!allcl will experience a reaction 

of pleuure when be b•n of Slacha• Torah. ADd we lean het 

that which we ea~o, learnlnst 

ID the blp acbool ••--lY -, tnten■tlac &114 lnetrac·tln 
55 

features could be lac orporatecl 111 a Sl•hu Torah p~Gp'UI. i&. 

1tmeat oOIIJ.4 re,ert to •• ••ably • a Tiet t to a loeal 

1,nagoeue on BreT Shnchae Torah and 4e■crlbe what oocurnd. 

Another could etudy and preeeat a report OD the cycle of 

read mg the Torah in the qnacoeue. 

It le hip ti• that we bee•• aware of the tact tbat foir 

year■ we ba•• been cwerdolng Cbanukah and Purl■• Ween of 

1trenuoue effort■, of tiring rehearaala, of frayed nenee, UNS 

of interference with clu■rooa work are de•oted to the prep&r11tloa 

of theae ahowa, 10 that tbe pupils alght •act• ln aDll wit••• a 

play on the eame old tbeae, bear cld.ldren recite the ■- ,.,.., 

55) See J'ewieb Welfare :Board'• llalletln on the Obeenanoe of 
Simchu Torah 



(90) 

and 111ten to the •- teaclaere extol the ••e Tirtuea ot the 

, ... holiday cbaraoten. Ye haTe g;ITen up, 1n aoat aclaool1, 

the olcl cuntcul-, or laak ot •rrloul-, in which tbe oldl4 

wondered it then waa aDJ'tblag wroaa with the eeooad halt ot 

the boot, 'beoauae tor eeTeral J'•&r• he bacl bac1 the tint Jaalt. 

WbJ tben, ••t we aake our ollllclren ao cme-etclecl 1■ the -tter 

of Jewleh holldaya that ae far aa the •••bly la ooncernecl they 

hear of Cbamkah and Purl■ alao■t to tbe ooaplete ezeluaion 

of tbe other■? 

Tbe writer urgently rec Gllllltll4a that the ao cal led ■illor 

holiclqe be glwn place■ ot blportuce tn the -•blJ' procraa. 
If play■ are preeentecl only once or twice a ,ear, which 1• the 

case in the a■-11 ecboole, it ta wieeat to glTe the playa • 

different bolidaya eacb year. Tbe chtlclre■ in all llbllhoo4 

will participate ■ore seetfully 111 a St■chu Torah or Lag 

B' Oller play, than in a Cbanukah or Purl• Play, bee••• the 

fonner will be new to tb•i anc1 the ele•nt of the unezpeotecl, 

of freebnee• and newMee le o'f para■oa■t i■portuce 1■ the 

planning of any uae■bly actiTlty.56 

It le banly neceaeary to enter into a cliecu■eion 

reaarding the celebration of Peeacbi eince oTer 90.~ ot the 

ecbool aee•bllee obaerTe it, •ch of what wu ealcl regarding 

Chanutab and Pllrlm applies to tble holiday alao. Tbe n-e■actllent 

56) Cubberley, op.cit., P• 329 
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ot the Se4er 1• a splendid aot1-.1t,., llat nea a apl•dl4 

actin ty ■haa14 al•• Wll1' ooouloaalt,. to •-- other tom of 

bolidaJ celebration. If the u■e■bl,. Ila• ■&de quite an att•tr 

of Pu■oTer in pre-.toae ,.eare, tt would 1te tar wleer tor a 

year or two to gift 1 t le•• attention ant d.e•ote the tllle 

and energy to •anlngtal, parpoelTe proar•• for Cllalll■11o 
a, 

o,or Bl■bYat or tag B'O..r. 

The tact that onl,. about one-■lzth of the ■cbool■ olt■ene 

CbaJdeho O■or BiahY&t ln the u■ni,ly la no Index to tlle 

po11tbtlttle■ tbat the hollda,. holda for ■eantngftal utlTlt,.. 

It the ecbool • • poll CJ' la pro-Ztonl■tlo the prograa can ._ 

Tery rich indeed. In fact, the writer le lncllned to bellne 

that the traditional •tl-Zio■l■t atlDd that toraer11' charaotertae4 

our Retora teaple■ 1• ■till carried cwer in thta re■pect--the 

neglect of thla holiday. 

In the ■cllool■ where the equip.at le &ftllable there 1• 

no better way ot celebrattns Paleatinian Arbor Day than an 

exhibition of lantern elide• which illustrate the new 

acricultural lite in Palestine, with explanation■, if poa■ible, 
58 

by ■o•one who hu •1eite4 the land recently. I• it hoping 

57) At tbla point it should be atated that Le•lnger•e book on 
•Jewish ?.:etiTala• ha■ tine ■aterlal tor Cbanab.h, Ptlrl■ UNI 
Pa110Ter, but it fails to deal with the minor holidays. Since 
tbia book ia reported to be used by aany school■ (■ee chapter■ I 
and II), it ia possible that it baa greatly influenced the 
character of holiday celebrations and the choice of holiday■ 
to be celebrated. See Bibliograph7, Section II or Appendlz B, 
tor further ■aterials on theee holidays. 

58) LeTinger,Aese■blf Progr ... , P• 113, footnote. 
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too 111ch to ezpect •- or the papll• to oatcb a epark of 

1n1plration or eat!mal- tor thla holi4- throagh aaoh • 

actiTltJ? 

ID aaall acboola witho11t equlpaent nch a prop-• ■q be 

iapo11lble. Jira. LeYlapr la her Tol11111 OD •••bly Pl'OP'­

preaenta an lntere■ting Chudaho <>■or Bl■hTat progr•, to be 

prennted by grade I, comiatiag of a eto17 of tbe holiday, 
59 

aoag dialop and a playlet. Such progruae can be ccmetraoted 

tor other gradea. 

The parpo N of the 411¥ can be beautifully fulfilled by 

mean, of an imprea■iTe tree-planting OD the Te11ple gro1111de. It 

this 1• not teaaible, a contribution by the achool to the 

Jewieh Bational ~ tor the planting of a tree in Paleetine, 

accompanied by an appropriate prop-•, can be •aniagful to 

the children who participate in au.ch an aea•bly. 

Lag B'Oller, which alao 1a celebrated la only one-aixth 

ot the achool11, doe• contain potentla11 tie• f'or a good progr-. 

The day 11 ueociated hietortcally wttb the ■artyrcloa of' Rabbi 

Akiba during the reTolt acainat Rome. A thrilling dra&tisation 

could be preeented, dealing with the ■iraculou■ ■tqing of the 

plague U10ng Alciba' • pupils, which cauae4 the teatift.l. to .be 

n•ed the Scholar' • Bol 14ay. Saye Jira • LeTiagera •!here abould 

59) See the Ch-iabo Oeor BtabTat booklet of the •Little 
Boote or Jewish songa• of the Board ot J'ni Ill Uucatlcm, Ch1CIIIO• 
In Appendix B, ■ection III of bibliography g1Te1 ■any other 
aide tor tbie holiday. · 
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&110 'be 1pec1al •atl• aa4e ~ tbe celelllr'atiaa of tlli• llo114q 

in the Buropean Cbe4ar1a1 in tht1 coanectlon tbe tranalate4 

yer1loa of Sbol• Alelci..•a lnl■ Clllldrep will prne ••t 
60 

helpful.• Upon the uaellbly, eapeclally la the •all 

ecbool■, tall• the re1poaalltlllty of n•ti.i1•1as th•• ■1Nr 

holldaya, if th.,- are to attain a poaitl• ot •Y alplflcance 

ln aerie• .Tnleb lite. 

Aa etate4 in Cba•ter 1f.1 altboap ner three-fov.rtbe of 

the 1choole ~•e Showoth proar•• ln their ua•ltll••• it 1• 

celebrated to a aach greater clear•• in the .-11 echoole wl th 

enrollaente of 100 or le••• 

lnaa■ach u thla holiday generally co1ac14ee with tbe 

olo11ng of tbe acbool for the -■-tr, lt le a4Tiealtle Dat lt 

be •de eignitic•tly illpn••l••• Tbenfore aore fozwallty 

in the program ie perbape dee irable. ~or tbla ooeu loa a 

joint uee■bly of the acbool _,. be planned, and then aboalt 

be a aufticient Tarlety of appeal to bold the intereet of 

primary pupils ae well ae tboee of the Intemediate and High 

School depart•nte. Pageantry in which the truaiealon ot 

Torah idea precloainatee could be ao arranged and conducted that 

1 t would be a thing of beauty to all of the cbllclren, &Del the 

occuion ooulcl ■ark a titting cliaax to a year of f1De uaably 

actiTity, juet aa the Roah Bubonah or To■ Xippur ue•bly 

60) l'or a progrUI, aee ·I,eyinger, 9tertaini;f P£9firo• PP• llO-la-1, 
and the ■imeographecl •teriala lie .a In Lolon ~f App ••• 

&l) Viele eupra, P• 48. 
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initiated tbe aaeablJ' actlritJ' for tbe Tear. The paceut eoalcl 
52 

be an out-of-doora af'falr. 

AD al teraate procedure for larger echoola la to preaeat a 

joint a11e■blJ' OD the clo■ IDc 4-,. of ecbool la wblcb tbe J'e&r'• 

outetanding prograa of each departmntal a■aablJ' 1■ pn■entecl 

tar the entire etudeat bcNIJ'• •ot 01111' doe■ thl• ■em aa a 

titting au.atlaa of the group effort■ of the oll114re11, but the 

toretnowleclge of aacb a progna will epur each cllllcl 011 to alee 

the a11•blle■ ln 11'blch be actlTelJ' partlclpatee the be■t 

one,. 

A few echoole euggeeted other ■peclal day■ of a Jewlah 

nature that could be celebrated 111 the a■■ablJ'• Such a daJ' 

aa Hebrew UniTeradtJ' Day preeente an opportunity for aetlrii:J' 

ballt around a etudy of Jewlah educatlaaal lnetltutlona.81 Oiie 

echool report■ that it aet■ ulde an uae■blJ' amnaally for the 

obaerTance of the birthday of Ieaac •• Ylee. Buch an aotlTlt,. 

baa great lnetructtoaal Talue, and can JuetlJ' be coneldere4 
64 

group lnetruction ln bietory'. 

Balfour Deel aration Day ■erlte eo■e ue•blJ' actlTl t,- •ong 

the older children, who ebould be copiunt of the trencl■ ln 

110dern Jewish lite and the place of Zloni• ln the life ud 

thought of the Jew. Young Judea baa deTl■ed •-- worthy •terlal■ 

tor the ce 1 ebrat ion of tbte day and 1 t can be adapted to ••t 

62)Yor Shabuoth entertairaent and progra■e, ••• LeTiDcer, lens 
r.•tiYale, pp. 209-260, 505-549. The p•eant •r..t There Be . t• 
• an emple of how a year•• work can be enwnartsed 111 ~ttraotln 

fora. 
63) See Appendlz B, Sec.II•Progru Jfatertal for Hebrew l1D1Ter■lt,. 
Celebration. 
64) LeTtnger•e•Bntertaining Progrm•pp.13,-140 giTee eugeatloa■ 
for euch a prograa. 
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the aee4■ u4 policy of a,. •chool. 

It 1• Rrpri■tnc that la ao few ■dlool■ 1■ there iaparte4 

any Jmowled.C• resar41ag the congresatioa lteelf. There abould 

be an aeaelll,ly deToted to ti. ■to17 of the foudtas •d den lop­

•nt of the local c•sreptloa al the part it lau playe4 111 01..-10 

Ute. Drllllatisatlon •4 pase11111try are the be■t wq■ of l11■tnotlns 

the cb114ren ln tbe ciTlc laportmce of their ln■tltutlo■ of 

worebip. Such •thod■ will e11co11r .. e the older oh114ren to traoe 

the hi■to17 of tbe coasreaatloa by•••• of •1• noord■, ■ewa­

papere, and lnterriew■ wlth old ... ber■, tllll■ teachlag th• tbe 

rucUmenta ot research. 

we aiat giTe ■erlou• caaelderatlon to tlllpro-1• of 

secular holiday ob■enance ln the uanl»ly ,beo•• Nr:::...-.q 

reTealed that ■o IIUY aohoole do celebrate th• 1lr thi• •••-­

notably, Al'lliatice Day, Thank■clnns, and 1he blrth&la79 of 
65 

Wubington and Lincoln. 

The general rule to apply to the aaeellbly obeenanoe of 

1ecular holidays le tbla1 Ob■ene only tho• to which you c• 

add eo■e definl te reli gious Taluel Let not the celebration of 

the holiday be a •re repetition of what bu been done (ancl 

probably dane better) by and tor the children in their pabllc 
66 

ecboola. ff thle rule were followed, INIIY of the a•••bly 

6~) Vide au;~a, PP• l?t, and 48t. 
66) Saye Vietti, op.ott.p. 1451•Unle■• rellgloraa eduoatl• can a44 
a diatinct1Te Talue to any day, •e had better not take the time 
tor obaerYlng it.• 
See 1'adelaan, E. A. The J'ewiah Smlday School M••■blJ, art. 111 
•The Jewish Teacher• (Dept. ot Spagogue and School btenelon) 
Vol.II, •o. -1, p.5 



proll'•• conducted ID our nllglaae acboole tor theae dqa 

would be abandoned, aD4 rightfully ao. 0Dl7 1Daotar u th••• 

holidqe CIIII be 11~ ap --•■tabbly with J'ewl■h n.lae■ do 

the, merit celebratloD 1D oar ae■•bllea. 

There la Juetltloatlon for tile l■ol••i•a or :Ani■tlce Dq 

and Peace Day it the •tlaocla and ■aterlala e■ploye4 la tllelr 

celebration re■ult ln a depletion of the traclltleaal ~ewlala 

attitude toward peace. A progr• baaed on the League of 

Jatlone le ■plendid for this ocoa■ioD in the u_...ly of the 

public achoo1, bat how 1mch aore fndtfal fr• the polat of 

Tiew ot jewisb education le a progr-.for ezaaple, baaed OD 

the Pirke Abotb etate■ent about being of the dlsalples of Hillel, 

loTing peace and pursuing 1 t, or a druatlaatlon of the etor,-

ot the meeting of Alexander the Great and tbe High Prleat 

Simon, or Alciba' 11 parable of the foz and the flab! J'ewl■h 

tradition and hietory ie replete with eplaodee refleotlna the 

lew•e attitude to•ard peace. (J-or ptosr• ■aterlale, ■ee ~ 

lewieh Peace Book by Abrah• cronbach.) 

Thanlcagi Ting le obaerTed by nearly two tblrde of our 

ecboole, but should be made the occasion tor aetiTtty ln all 

ot them, by the procese a• indicated aboTe, of combining it 

with SUkkoth, showing the !.r 1ntrin■ic ai■ilarl ty, and 1r tnctna 

out by further analogiee the impulse experlenc•d bJ all ■anklad 

to ezpreea its gratitude for Wature•e bounty by giTlac of thl■ 

bounty to those leea fortunate. lllchwCNld be gained la the echool 

• 



if 1uch a SakJcoth-Tlaank■1iY1 DI propua ••re •1-tl tute4 

occuionallJ tor the hacbqed Chm akah eelebration. Strlklnc 

po11ibllitiea are eTldeat la a clraaatlsatloa or tableau 4epiot1D1 

A11erica ae tint a ha••• tor op,-.aaH Pllsrlaa and, centarlea s, 
later, a ■helter ot rehp tor harrie4 Wlaropean Z•••• TIie 

tremendoue potentialltie■ ot ■uob &11 u■ellbly can •IT be 

hint eel at I the good teacher or prlnc ipal can ea■ U.J actualise 

tha. 

The birthdaJ• of Yuhlnston and Lincoln plaJ a part in the 

u1e■blie■ of the public ■cllool■, eepeotallJ ln the prlllU'J 
68 

grade■• Bat tbeJ al■o h•e a place in the nllglou■ ■cbool 

u■eli>lie■, ae there are •er,- detmlte hl■torical c•neotton■ 

between thee• 111n and the J'ew■ ot their reapeoti•• tlm••• Bee••• 
of the close proxialty of theae holiday■, it aa,: 1,e •la• ln 

1oae cases to ob■ene the blrthdaye of oalJ one, and cele1'rate 

the birthday of the other ln the tollowing Jear. Jlr■• Lennger 

presents suitable prograae ot a J'ewisb nature tor theae ocoaalona, 
69 conai1ting of songs, eaaan, dr-tization■, ud declaaations. 

A rather new play entitled •zewa Who Stood by 'tfuhlngton• by 

lditb L. Caliech will aene as the nucleus for a eplendid 

program tor the High School departaent. 

6?) Yor a magnificent playle.t of this nature, see LeYlnger, 
Entertaining Programs, p. 51-&S 
68) Wieee, E. aid Clarke, x. Aase■bliee aa a Part ot Kle•ntarz 
School Work (Uni•ersltJ School Liafleta, college of Ruoatloa, 
Uni•eralti of Iowa, 110. 171 PebruarJ 1929) p.~ 
69) Le•inger Jntertalninf Proffx!I' PP• 12,-12,. other -t•rlala 
are listed in Sec. II of ppen x • 
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Colaba■ ~ le obeene4 br n17 few ■cbool■• It le not 

ot eztreae lllportance froa the Znlab polllt of Tlew. But aa 

intereatlns progru ■ight be bel4 in tbl Hip Sobool depart■ent. 

bued on the oft recnarrlng ocmtentlom that Col-baa wu of 

1ewiah de■cent. Or a ■to17 ot the 3ewe who acooapan1e4 Coluabaa 

(particularly Loal• de Torrea; 1f'bcllw,■aa,' ea,., wu the firat in 

the part,. to ■et feot on Aaerloan aoll) ■lpt be told. :Beoaue 

ot the tact that tbe ezpal• ion of tbe 3na fro■ Spa 1D •4 

Colt111bua' trip occurred alllo■t almaltaeouely, ....,. belleft 

that money confl~ated fro■ the 3e••• ant not I■abella' • 

jewels, ti_nanced the Tenture. Therefore a prop-a oa the 3-

ot Spain at the t 1- of the e,rpul■ ion woald be pertinent, and 

could grow directly oat of claa■roo■ actiTlt,. of the gra41 

studying thie period in hleto17. A blopiaphJ' of Abrahall Zanto. 

the cartographer wboae ■ape Colu■bu■ ueed, wculd al■o be 

appropriate. AIJY one of tbeee actiTltiee would bring to light 

a different facet of Colu■bue Day and juetif)- ita preaence 

in a High School Aae•bly. 

Jlother'e Day, which, according to our findings, 1• 

obeened in only 11.4% of the acbool~ can incorporate certain 

Jewish Taluee and becaae the eubJect of an lntere■ting ueellbly 

program. Since the day always occur■ on Sunday, there le the 

adTantage of exact dating. The child hae loTlngly ginn hie 

110ther a preeent wberewith to ezprea• hie love. and tbla aplrlt 

1hould be captured and ueed by the aclaool. A delightful prop-• 
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on f11111tu• Znl• •there eoald 1te arr•pcl, oan■latlas ot plqlet■ 

and readlnp. 1.eTlnpr•• plqlet, •oar lnlah Jrothera• Jlall of 
'10 

raae• and Henrietta 8sol4'• trl'llate to tbe lewlah Jrother'1 

are exaaple1 of 'tibat oan 1Nt eaploT•4 in a Jlother•1 Day u1e■blT 

in a lewieh ecllool. 

It 11 needl••• t.o point out tbe apeclflc 1ew1■1l T&lu•• 

that can be giTen to other aecular occulona that ahould be 

the baale tor actlntle1 ln ■cbool ue•blle~. Tbe intelligent 

inatructor, with the al4 of the blbllograpby appn4e4 to thl■ 

1tud1, can eaail1 dtaconr the■ and create proer- of lniah 

actlYlty that will be meaningful to the cblld. Buch ooculon■ 

are l'ederation Day, ColllDlnlty Cheat Teek, Cblld tabor Day, 

Boye• Week, Girl•' Week, and any nu■ber of loo al occa■lon■ and 

celebratlona that aipt baTe connection■ with lewleh T&luee 

and which could enrich the •xperlence of the child in the 

ue•bly of the rellgloa• acbool. 

2. Group-Inetructlon. 

By thte tem we do not mean the •• telling of facta or 

g1Ting of data to a group of children eeated in the aa■•blT• . 
Thie •thod of teaching le out■oded ln the clae■roo■, and eTeD 

more eo in the uee■bly, where the pupil-pupil relatlonehip 

?O) LeYi?Wer, P.terta1n1nf Proffaaa 
'11) Hertz, 1. ~ A look o Yeweb nought, (Bloch), P• 12 
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11 ea,hu1ae4 onr tile papll-teaoher relatittDahlp to •••• a 

greater 4esr•• tbaa lt l• ln tlle clae■rooa. 

A'AY ■etho4 •Id.ob gin■ lnfomatlon, 4e,relops aklll, for■-

attl tude1, or f oater■ appreol at loa■ •cl lo,-all t1ea and help■ 

to integrate J'ewiebl,- the pereonali tlea of 1the olllldren ef 

the u1e■bl7 la group-lnatnotlon. In ■GIN oue■ th••• 

re■pectiTe ends an attained beat b7 •an• c,f tbe ■tor,, e■■&J', 

or talk1 in othere, through the ■e411111 of play■, tabl•••• 

reel tatloaa, g-• or ••le, and ln atlll o1tbera, thl'ough Tlaaal 

aida, auch u lantem elidea or aotlon plottaree. Thia la the 

concept ot group inetruotlon to wbioh referu,nce le ■acle ln 

regard to the aeanbly. 

a & b. History and l!lble. 

Leas than half of the ■choola reporte4 that thq h•• 
history inatruction in the a■se■blJ'I ancl ln the eobool_• of 

congregatlone without rabble, only ■li&htly oTer one-fourtla 
'72 

haTe auch inetruction. In regard to l!ible instruction in 

the uae■bly, the situation i1 eTen ■ore di11couragina, ODlJ' 

42.8% of the echool1 h&Te it. One llll■t alk how a wide Tariet7 

or asee■bly proSl"•• can be conducted wi tho111t recour•• to 

these i■portant aubJecta, it there le to be any con1iatent 

Titali ty in them. It the a1a•bl7 baa ente:rtain■ent ae 1 t• 

aole purpose (aade tro■ worship), then it 111 eu7 to utlerat•4 

the abeence of history and l!lble. But einc,e the writer 

•lntaine the position that the aaaembly aaet be tint and 

'72) Vlde 1111pra, PP• 18 and 49. 
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tor•o•t an e4ucat1Te faotor, tt 1• lnoonoel•able that 

instruction in Bible and blator,- be oattted fro11 the aotlTltjlea 

of the group. CUbberle,- liata tbe hlatorlcal e■■eably eaona 
'13 

the Tarloua tne• of u■•bllee that he 41aoaaea, ua4 Jira. 

J,eTinger deTotee aenral uaelll,1,- progr- to Bible illatruct:lon, 
74 

eaplo,-ing Tarloua tecbniquea and •thode of lnetructton. 

Since bletor,- le the ••t 1111l•ereall,- taupt aub.1ect in 

the clu■rooa of our religiolla echoola, aa■•'bly work tn 

this 1111bJect can be a great iapetu to better ola■■l'Oo■ efto:rt. 

The knowledge that a certain btetory leaaon ta to be d.raati:se4 

in the aee•bl,- 0111 ■en• aa a great atilmlua to the ch114 t ii, 

aster the aubJect at hands an4 the children of other cluae1a 

witneaaillg the hiator,- uae■bly progr• not onl,- learn 1Dfcm-­

tlon thereby, but ■ay be atbnllate4 to better eftorta in their 
71 

hiatol"J work. The aae le true ln regard to Bible tnatructUan. 

ID those achool■ that clo include •l■tor,- encl Bible inat'ruo­

tion in their ua•bllea, tbla lnatructton la glTen alaoat 
,a 

entirely bJ the rabbi or one of the teacbera, ancl Tel')' little 

instruction 11 gl•en by the pupila thaaelTea. In the two s:roupa 

of largeet acboole only 2~ of the■ haTe pupil-particlpatton1 tn 

'7~)Cubberley, op.cit.p.326. 
'74)LeTinger, x. E. Entertaining Aa•e■bllea, PP• 35-4'1. Jlan,• of 
the other prosr•• In the Tol1111e are tine emplee of Hlato17 
instruction, e.g., •stories of the Babble of Ierael•, •aoae 3ewt• 
Poet1•, •The Kings of Ierael•, etc. 
'75)Wudelman, E. The .Tewleb !,. School Mseablf (art. la 
•The J'ewieb Teacher■, Dept. o agope an Scbool WXt•aala•a, 
Vol.II, •0.1). On pp.~f be llluatratee thia principle bf 
dei,ictinc a clue preparing tor a Bible progl'• for the ue11■bly. 
76) Vlde SUpra, PP• 18t. and 50. 
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hi1tor, and Bible latraetton ta tbe a•••-17, an4 for all the 

other •~oola the ft111re l• 1••• than ten per cent. 

The beet anawer to the quewtlon -who 8boulcl slTe thl• 

1n1truction,• ~• that then oan be no s•eral rule. It clepen4a 

entirely an olre1111at•c••• the ■aterlal to -• pn■eBtecl, the 

tacllitie■ aTatlable, &DC the •thocl of pre■entatlon to 'be u■ecl. 

Thi■ inattuotion 8b•lcl be Slftll by the rabbi, by the teachen, 

and bJ the pupil■, u beet befit• the altuatton. Blat certatnly 

pupil•p&l'tlctpatton lllaolllcl pl• a moll laqer role tbaD it cloea, 

u re•ealecl bf our queatloualrel Allcl lt le Juat •• certain that 

the ••••bllea of oftr eighty percent of the •• ool■ which •lTe 

thil instruction in the uantbly clo not d.o ao in order that 

tbe rabbi or teacbere ■lgbt haft opportulttea to perfo1111 The 

1chool whoee aetbecl■ of pn■enttng these aubJecta are ■o poor 

that they allow for no acttTe participation in th• bJ tbe papll• 

would do better to drop theee subjects in fuor of other feature■• 

The rabbi should present the instruction in ht■tory ancl Bible 

'When hie background and knowleclge enable hi■ to aclcl ■o■ethln• 

of intere1t tbat could not be pre■entecl bJ the teacher■ or papll•. 

The teacher ahould participate tn the in■tructton in the■e 

1ubjecte llainly in an adTlaory capacl ty, atcttn1 the children 

in planning and preparing progr••• She ■ay al■o be called 

upon occaetonally to conduct the prosr•, to tell a eto17 in 

connection with the aese■bly-leeeon (for in each caae tt le a 

le11oa), or pe,ror■ any one of aeTeral other function■• Tbe 
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pupil• 1hould be the 11011t actlTe partlolJ1Mta ln tlil pn■eatatlon 

or the prograa wbereftr feutble,--aal tlll■ •-- la ••t 

tn.tancee. Their partiolpatl• need not lie ell•l■ate4 lf tbe 

•thod e11plo7ecl le not clftllatl•tton, ta tile 4eMrlJtton of a 

cluerooa project, tn the pNNilt&tlon of a elide leotare, ln 

the einging of ••lo pertinent to tbe lee■on, tn the telling of 

1toriee, 1D the nadlng of ea■ay■--ln abort, in IIUIJ' of tbe 

act1•1tie■ uaua11J' re■enecl tor teacher •4 rabbi tbe obll4ren 

can act1Tely part le ipate, and tbere'by lncreue the paptl-to. 

pupil relation■hlp in tbe aeeabl7. 
,, 

Thie doee not •ean tbat the teaaber will be UIJ' le•• 

acti•e in the preparation and planning ot tbe ••••bl,-. Ben 

11 the ta■k of gu141ag the choice of the children ta the 

eu'bJect1 to be pre■ented and tbe 11etbocl■ of preeentatton to be 

used. 

c. Ceremonials. 

•o other nbjeot of inetructton le st••• ae aaoh coa■ider­

ation in the a■ee■bly •• cere■onlale, in one tom or another, 

and this le rlcbtfullJ' ao. Only tour per oent ot the ■clloola 

dieregard it. Group-inetruction in cereaonlale la a wiee 

procedure, because although the curricula of -.ny reli1.iou■ 

edloole are fairly adequate in hlatory, ~1b1e, etc., cere•nlal■ 

aa a clueroom nbJect bu been neglected la tbe Reton SuDclq 

ecbool. 

?'7) A scanning ot LeTinger' e Eatertalniaa j••l>llJ• reTeal■ 
that 1DTariably tbeee function• are pertone 1i t pupila. 
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Jllrtheraon, the latrln•lo conoret••••• of the nbJeot 

render■ l t perhape •r• nl table tban ~ other •abJeot for 

ue•bly work. It 1• mch euler to d.raaatlse a D44aah 

,erTice or a Se4er than the poetry of nm Gablrol. 

Con•equentl,:, 1 t la not atr~• to 41 acowr that la& 

ot the 165 school• preeeat actual pertoraacee of oere•■lala 

in the aas•bly. Tbte le especially nlaable ln the u■ellltl 1•• 
ot the lower ar•••• becaue of the ■illplialty, ooaent ... ••• 

and beauty of th••• oere■oni••• Th••• are ■trong Tieual 

atlmull that r-ln with the chll4. 

Ot great illportance le the tact that the pertor■anoe 

of tbeae cere■onlee will ■ate ■11111 children uk theuel•••• 

and then their parent•, why they are not pertome4 at laoae. 

It 11 the writer•• ezpertence that the oarr7-o••r of 

cereaoniee fro■ the ••••bly into tile hoae 1• not at all 

uncomaon. In hie echool a progra entitled •A Day 1D the 

Jewish Home• wu preeented by third grade children. Inola4e4 

in the presentation were the mesusah, ■tsraob, tallth, teflllln, 

mor.ning prayer, grace before and after meal a, Sabbath candle a, 
'18 

cballah, kiddueh, •pla•· box, &Dl night prayer. A ohlok-ap 

eoae weeks later by the claaa teacher reTealed that ln the 

homes of so■• ot the children the grace betore and after ■eals, 

the prayers, the caDll es and the Eld~eb had been in■tl tated. 

The aee•bly therefore, by ■eana of Tital, reallatlc, preaenta­

t.ione ot cer•oni&l■ can not only teach the subject bat alao 

aerTe the concomitant purpo■e ot etimlatlng ho■e ob■enance. 

78) The principal prefaced the presentation bJ' ■tatlng that 
although soae of these are aot generally found in Reform huee, 
we ~ould know about all of them and continue to •plo, &Del 
••Jq certala of th•• 
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flail l• only oae upeot of tbe tl•••P 1-twetm laolle u4 adlool 

ettect'4 through the ••••lll»lJ't othera will l~ 4lao••••• 

pre■ent lJ" • 

our auney reTeale4 that the PaaaoTer 11e4er la by far 

the 1101t popular oeraonlal ln our uaablltt•• Other• that 

are enacted to a 1 •■er degree are the 1 ip1; l■g of the Sabbath 

Ugbtl and the lighting of the ma&mkah c&D4lll••• Slloh perfomano•• 

u ndduah and the blllldl■g of a Slalcbb oooiilr 1• only a few 

1cboole. 

The writer reoo•en4a that the ••••■bltl•• enact to a 

greater degree tho■e cere■onlal• ocmaected 1ri th the Sabbath an4 

dailJ bo•-llte, lnu■ach u theae oan pl&J' a aaoh •n oonatant 

role in the cen■onial lite of the J'ewleh c1~14. Tbe joy which 

children ahow 112 thee• ••••bly-partlo lpatl••• ln oereaonle • 

warrants o:ir inc ludlng •re of them ln our 1a.a■elllbl7 aotlTltl••• 

It 11 the beat mode of group-ln■tructlon in cere110nlala. 

Wearly all of the achoole teach holldair ■onge in the 

aeee■bly; but aoet of those who do not are ·the -11 school■ 
79 . 

without rabble. It ie not neceeaary at t ll'lla point to enter 

int o diecuaaion upon the T&lue of aaeic in ·the aeeeabl7; that 

will be done in the section on aaetc. Bllt ·tbia it•, which 

intora1 ue that only alightly oTer half of the•• U!&ll echoola 

uee holiday aonge in the uee■bly, illuatra.tee the absolute 

?9) Vid~ supra, PP• 20 and 52. 
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wnna••• ot ao aan7 of tbe■e -11-■ohool uee■bl7 aot1T1tlee, 

or lack of act1T1t1e•~ Aaa1n the writer oa•ot refrain tro■ 

eaphUizinl the 1nelq)en■1Tene•• of mcb ■aterlal, the wealth of 

it that exiate, and the eue with which it can be obtained. It 

u with thie purpoee ln ■ind that tbe ■ect1on on aes•bl7 aaelo 

in Appendix B waa drawn up. The definite cere■on1al Talue of 

1ic regarding the holidqa and their oereaoniale cmmot be 

i1puted1 they teach, the7 are tuneful, and the children d.erl•• 

roa them an enJoyaent that oatlaet• the bo114a7e. The7 can be 

dramatizatlom, tableaux, and other 

The telling of etoriee in which cere■onie■ plq a part 

11 an eftecti•e mde ot cere•nlal instruoticm in the ••••bly. 
t leas than sixty per cent of the ecboole use thte Mthod. It 

an aerYe as a retreehing change when druatiaation• haTe 

occurred frequently, and, if told b7 a chi14, it proTld•• an 

opportunity tor indlTldual ezpreeeion, which the druatisatlon 

doe■ to a 1111ch lee■er degree. Stories ot the type of Weileretein' • 

•1bat Danny Did• can be ueefully employed to teach cereaoniale 

in the aaae■bly of the lower gr&dee. Book• of the type and 

calibre of •Hear Ye Sona• ~ Inl~g Yin- can be ueed to 

teach cere■oniee by the story method in the aee•bliee of old.er 
80 

·so) Jor other booke of atoriee, in which web -terial can be 
found, ••• aectl on II of Appendix ~. 



A ••rJ ••11 mmber of acboola epeolfy other •tho4• of 

group inatruction in oereaoniala. ot tbeae, the aoat Yalaable 

11 the exhibition of cereaonlal obJeote. Tbla can take two 

foma1 (1) tM ezbibition of bona fide obJect■ uaed in the 

pertomanoe ot cereaoalala UICI lllu■tratlon■ of their uae, ud 

(2) e:lhibition of ceraoalal baa4wort and handcraft proJecta 

executed in the claa■ro•• 

The tint of these •thocte la eztr ... ly Taluable, bat 

require• careful plu,ning if it 1• to acblen the deaired reaulta. 

The children participating in ■uoh an emtblt -■t collect 

ceremonial objects it the Temple does not po••••• tbe11, and they 

lhould be taught how to uae the■ and how to explain and illue­

trate the uee of the■ to the ae■e11bly. Thie ahwlct lnolucle 

aa 11a11y obJecte a■ it ie paeaible to obtaint it ie rather 

deplorable that eo ■any children brought up in the Reform 

enTironaent baTe neTer eTen seen web obJecte ae the 11ensab, 

the tallith, and the tefillin. Buch an uee■bly can be aoat 

fruitful in acquaintias the child with upecte or Jniah life 

that otherwise he ■igbt neTer know enat. 

The eecond method, the exhibition of cer•onial handwork 

and handcraft proJecta, ie eTen more baeically rooted in 

child-actiTity. The chilcl naiurally desire• to receiTe the 

approTal of other children tor what he doe e. Theretore, it 

the Venorah which he ctrawe or ■olde forms part of an emiblt, 

not only will the aeee■bly gain thereby, but the child who 
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•• the obJect aain an lDcentlTe tor farther ola■■n• 

1ffort1. It 1■ the ■aa ato17--p1U'p0alw utlTlt7 in the 

uaembly, eapeclally that wldcb wl• the appnTal et tbe sr••• 
rill act aa a atlmlu to the work ot all the olaaaea tbat 

dta••• the act1T1t7. 

A 1imple ■etbod ot cereao~ lntruotlon, Yer,. 11aetul 

in the .lower ,rade■, ta to laan ch114ren report on the perto1W11Dce 

of cere■onial• that tla7 la.aft wltaee■e4 la hoan or ■111 .. oeuee. 

ror older pupils, ■ucb report■ can tab the toni of abort e■a&J'8 

on ceraonlal■ of .Ten of other land■ (Walubu, Y ... nttea, 

Saaaritane, etc.) 

A echool, by alternating the a'boTe aetho4■ ln the p-01a,­

in1truction of cere■onlale, can pre■ent aeaabllea that are 

rich in material ■, ~olor, ai,d e110tional appeal to the child 

ud fulfill eatiatactorlly a function that ie not carried on 

with great efficiency in tbe claeeroom. 

d. Current Ennta and happenings ta the .Tnleh world. 

Although approxi■ately aeTenty percent of the reltgiOQa 

schools do teach current BTenta in the uee■bly, only SS.9~ 

of the enall echool■ witbou~ rabbi• giTe aueb in■truetlon. 

The reaeon tor tble le not bard to find. In theae n,aU, 

uaual ly poorly orgaaised ■cboola the teaching atatf eoaprtae■ 

Tolunteere who in all likelihood baTe no aoceee to perio41eala 
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that deal prlarily with 1ewl ah newa. Consequently th• an not 

,atticiently well lntorae4 to realtM the illportaaoe of zntah 

current eYent• •• a factor la .Tewllll eduoaticm. Bllt wbere there 

11 a rabbi, lt 1• reuonably certain that there will be aoae 

current EYente 1natructlon both tn thilt olu■rooaa 11114 in the 

aeeembliee. 

The laportance of Cllrnnt BYente 1111at not 1-e 1111Clereatlaatect. 

If the child•e peraonallty l• to be integrated into bl• Zewlah 

and hie non-ze..,leh emironmenta--and we atated e&rlf in the 

chapter th~t. aucb integration la an eaaential alll in inatructlon-­

he met ha~e eme knowledge of the current life and etatua ot 

the group of which he la a part. It le not enough that he be 

cognizant of local .Tewlab lites the ■cope ot auch inatruction 

aaet be national and. then international. Current RYente, 

therefore, baa ae rightful a place in tbe aaaemltly u doe■ 

history, insatar as it can bring desirable Yalues, create 

certain emotional attachments and attitudes, and at1malate 

claaeroom actiT tty. 

Those schools that haTe current lh'enta in the aeee■bly 

report that in ■oat caaea the instruction in thie aubJect 

1a given by the rabbi or the teacher. The co1111ents made 

concerning instruction in hist.r y and Bible apply generally 

to the teaching of Current BYents, and need not be repeated 

bere. The methods, too, will be 11111ch the aame, giTinS 

opportunity tor rabbi, teachers and pupil• to participate in 
81 

any way,. With eo many poaaible topics anilable tor aeeeably 

81) Vide supra, PP• 101-103. 
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prOiraaa in each eubJect. there probably will be • •n Uum 

three or tour CUrreat bent• proar- in the u-1-ly 4ur1na 

the year. It ls ri•e• therefore. tbat al)out tw1ce a •nth the 

rabbi or teacher giTe a ahort reTia• of important eTata (or 

111 the youqer ••••■blles. of out■tlUICliag an) in the .Tffiah 

news ot the week. 

Jlra. LeTiager pre■eate a ■odel progl"- eanaietlng of 

three abort talke by pupil• on current eTenta in Aaerlcan .Jewry, 

laropean .Jewry. and Paleetin1an .Tewr,. and a tableau entitled 

•Pilgri• to Palestine•, wbich. it carefllllJ' prepared. ooul4 

be rendered ~xtnaelJ' ettectin in awakenlag the child'• in'-re•t 
82 

in present-clay lite in Paleetine. 

The writer eaploJ'ed a noTel •thod pre■entiDS a Cllrnnt 

!'rents progr .. l?J hie ■chool u■•bly. a ■ethod which• 'because 

or its newne••• awakened enthu■laa on the part of the clalldren 

who participated u well aa on the part of tho■• who ltatened. 

The program waa called •The J'ewiah Iarch of Thie•. 1fallf ...a 
betcr • the program waa giTen. the idea waa explained to the 

High School claaa which waa to present it, and they enthu■iutl. 

c&llf took up the auggeations. By llsteniag to eneral conae­

cutive broadcaate ot the •Jlarcb ot Time• radio progr• the 

pupil1 gained an idea ot the technizue to be eaplOJ'ed, and they 

diligently set to work preparing their •radio progru• of 

1ewiah current eTents in the tom of a seriea of abort, awiftlJ'­

•OYing dramatizations, with appropriate phonograph aaeic betwHn 

82) LeTinger, Entertaining Prosr- ~ PP• 72-'78. 
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each one. A week before the progr• wu pr1,eented, the pupil• 

of the entire a■H■bly were urged to li■tea to the •11arch of 

r1ae• broadcut that week. OD the followln1t Swlday ■orning 

tbe pupile, upon enteriag the aaellllbly rooa, •• nothing on 

the etage but a radio eet. Af'\er prelllllnu7 ueellblJ' routine 

had been diapeneed with, one ot the papll• 1.n the cla■• preeenttns 

the prograia turned on the radio, wt th the ca,-nt that l t waa 

ti• to hear the latest news in the world of' J'ewieh lite. 

Imagine the pleuant reaction ot the etade~t;e when a Tolce 

co■ing ffoa the radio annouaced •1'bte le th,, J'ewleb Jrarch of 

TiJle•I Tile entire progr•, luting aboat t11,ent7 ■lnutee wu 

characterized by a carefully reheareecl -1;hD••• and a youthtul 

aeet that trana■itted ltaelf to the entire •m4lence. Sino• 

that time Current bent■ hae been one of tbt, ■oat popular 

eubJect■ in the currlculwa1 and tlie only 4U~flclllt,- wu that 

nearly every claa■ began to cl•or tor the c•pportualt-,. to 

present a •radio program•. It 1• a elmple ••tter to broadcut 

through an ordinary radi o, and require• onlir a few ■inor 

adJuetmente and a ■icrophone, which can be 1,orrowed or bought 

for no more than two or three dollars. Thl11 la only one 

illustration of the poeelbllitiee of Tarle tlr 1n the effort to teach 

ettectualq in the aese■bly. BTen the amal.Jle■t ot ecbool■ 

can use this • thod. Suttle lent ■ate rial fc,r any progr• on 

current E'renta can be obtained tro■ the .Jewleh Daily Blllletin 

and the weekly paper tor religioue wchool cl11ldren, entitlecl 

•Jewi 1h Current Wewe .• 
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•• JDa■lc. 

There le barclly a rellgtoaa aohool u•ellblJ la whlob 

•e ic doe■ not play • part, ■early 9&" ~ t.be •chool■ la 

this nrT9T eaploy ••le ln the u••bly. Tble le aoet 

gratifying, for there are few feature■ of tbe a■s•bly aore 

attractlTe, tbaa the••• alnglng of well-cboeen aona•• 

The following de■criptlon brlnge out clearly the Talue of 

•eic in tbe aaa•blya 

SUcb leader■blp llbould be g1 Ten that the 
pupil• not only ■ 1111 bat are proud of how well 
the, can ■lag. Yel 1 ■elected atandard •oat• 
and bJa• abould be c-ltted to •1110ry • 
aung ID well that the whole ••••1 look• 
forward e••rly not onlJ to tile •p•olal u■•b~ 
••ins•• but to tbie part of eTer, uae■bly 

. progru. In the ainclng, eYery -lier of tbe _ 
■chool oan participate. The aill of tbe male 1• 
to turnleh eaJoyaeat, oal tlyate 1111■loal tute, 
wake up, unity, allll in■pire tbe whole group. 
The eoag leader can bring tbe group l■to the 
right ■ood to appreciate the other part• of 
the ae■ell'bly progru and to begin or contimae 
their day'e work. The orcheetra, original 
cOIDpO■itiona, ■oloe by pupil• or outald• artl■t■, 
aay aid in eleTatlng taate and exploring nt!W 
beauties in tone or interpretation or entln 
new fielda of ••le, but the great aorale 
builder ie the elnglng of the wbole group. 
The Tictrola, den u■ed skillfully and intell­
igently, ■ay aid greatly la deTelopina a 
keener appreciation of ••le, but it la the 
sing ins school that aakee for tbe happy ■cbool •• • •• 
Singing ebould be the oae eTent that le part of 
eTery usably.• 83 

83) Fretwell, E. K. •Philadelphia SUryey•, Boot IV, P• 139. 
~uoted in Terry, P. w. su~enlely btra-Cgrricular ActlTitle■ 
(McGraw-Hill, 1930), P• 1 4 f. 
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J,itUe ■ore need be Mid regarding the Talue of •-a ln the 

u1eably. The bibliogra)ily in Sectlo11 III of Appeacllx B atwa 

a rather full ltat of the mate that le 'beat adted to flt 

the needs ot the relig1oue echool uaably. 

It le hoped that, witb tbe wealth ot pod aona aatertal 

that exi■t■, our achoole do not ccmtln• th-el•e• •rely to 

bylma tr• the Union Jlylmal ( ao aaa, of wldch an utterl7 
. . 

roreisn to the experience■ o• ahlldboo4 •cl qulte ·unlntelltclltl• 

to the pupil■). There can be no excuae offered for lack of 

Tariety, which le the prl■ar,- caW1e for dull and lietleee 

tinging in ueabl1••• 

With ■o mcb material to ohooae fro■, the mate ahould 

in all poaaible cuee 'be picked to harmonise with the th-. 

of tbe aeamblJ program. Another word ot warning le neoe■aary 

in thi1 respect. Don't uee m■io •rely ae a tiller-in to 

till tbiel There ta no eurer wq of atlfltns any latent 

meical apprectatloaa that the child aq ha••• and turther­

•re, 1 t only Jara wbatenr laarlDony ot th... that the ua•bly 

progru ■ay ba••• Thia •tiller-in• method la r•lniecent of 

the co1mtry cbllroh aerTice, during which the preacher announced, 

•1n order to glTe Deacon J'onee tl.ae to till the atoYe, the 

0C111gregation wlll e1Dg1 •wearer -, God to Thee'.• So man, 

SIIDdq School uaabliee haTe opened with the ubiqultoue •we 
••t Again in Ollldn••• that the writer ventures the opinion 

tbat tile clllldren are aa,'thing but gladdened by their eternal 
84 

1-oallsl111 of tlala ••1~ preT&rlcation. 

84) See LeYlnger, B. B. Bntertainlnf Progrm, in which each 
prograa ie acooapanied bj approprla e eoage. 
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Our etudy rneale4 that la the lll&ller ■obool■ the 

piano aooompuiMDt for •--■ la the u■eaoly l■ pl&J'e4 1a 

••t cases by Tolaateer aatalder• or by pupil•, an4 la the 

larger school■ nearly equally by tlae cla■aroo■ teacher■ and 

1peeial piani■t■ for a■ee•bly e,urpoaes. While the epecial. . 
pimiet is desirable in that it increue■ the iaportmce of 

the use■bly in the eyes of the pupils aid probably yield■ 

the most efficient plqlng, the purpoee 1■ ■ened it one of 

the teacbera plqe ■utticiently well to aeet the aesdlbly' • 

needs. While pupil-participation le deelrable in all phuee 

ot uaembly work, the playing of the piano 'b7 the pupil• to 

acc0111pany the ein,ing ehould be dlecouraged except la tho■• 

rare cases in which the pupil le older and fully protic1mt 

or where there le no otblr alternatiTe in the •all ecbool. 

To aene its purpose tully, the male lll8t yield all lte 

beauty, and not be ■arred by faulty acco11pa111ment. There are 

other phases of aaeical actlTity (whicb will be diecueeed 

presently) in which the young piani■t can find opportunity 

tor aelf expreeaion. 

The general rule to apply 1• that the mete ■ball be plaJ'ed 

by the person beet equipped to play it, whether that pereon be 

teacher, pupil, or Tolunteer outelder. 

Aa stated in Chapter• I and II nearly all of the echool■ baTe 

meic for Yorship ■enlcee. The diecu■elon of tbie a■pect of 

••ical actiTity 1■ reeened for the eTaluatlon of the worehlp 
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iert'icee carried on ill the ••••bly. 

It la u extremely uataTarable ccaant&r'J' upon the ueeabli•• 

of the ecboola that 111 only twenty-nine per cat of the■ .Tewieb 

folk maic ie 81111£ or beard. Yor the 811&ller ■chool• the t'Jgure 
8& 

11 eTen lower. What a gold• treuury le lying undlacoTered 

by aost of our echool■ I Htnr reTl taltsinc to the bJ■n-wearJ 

youngetera eome rollicking, Joyf'ul But -.ropean and Paleatinlan 

tolt-aonge would eoun41 The writer baa included ill Section III 

ot Appendix B a nu■ber of excellent book■ on .Tewleh tolk-■ona• 

in Rnglieh, Ylddi■b, and Hebrew in the hope that ■1111' achool■, 

when the existence of eucb rich material le brought ho• to thn, 

t"ill aTail tbe•elTee of thi• opportunity to enrich their 
86 

assembly 1111e ic. 

The Talue of tbie tolk-aieic ie great. AD entire progl'• 

of singing, hearing and diecuaalng euoh aaaio can be ■lllle 

extremely intereetlng. Or the tolk-eong■ can be incorporated 

into ■any different uae■bliee, etnce they ccwer a wide range 

of the■ee. Where Hebrew and Y14d1eh are ccapletely tareisn 

to the children the Englleh eonge and the ei■pler Hebrew melodiee 

can be learned and ueed. 

Hebrew tolk--.iaic can ■ene ae a ■otiTation tor i11pr0Ted 

instruction and learning of Hebrew in the claeeroo■• Recurrent 

85) Vide supra, PP• 21 and 55. 
86) The •tittle lk>oke of .1ew1eh Song■• (See Section III of Append.ix 
B) are excellent tor introducing tolk-■ueic to the ■cbool, and 
they coet only a fe-r. cents each. 



(118) 

,1111ing ot the eoap will 4eTelop in the paplla a •41CWI of 

•sprachgettal•, inoreaae their Tocabalarie■, an4 perhap■ le■4 

pleaeant u■oci at lone to tbe ■tu4J of the language. Tbe T&lue1s 

of 1uch a aap can only be hinted at here. Jlllt it one eD111inea 

1 e111e of the aaterial• 1111d listen■ to bow ditferentlT fro■ the 

bplla tbeee melodiee are nag by the ohll4ren, he will urge th4t 

1n1t1 tutiaa into the uae■blJ of .Tewilh tolk-aaaic on a mch 

broader ecale than 1 ■ now preTalent. 

AIIOng other tone of group.1n■tructlon in male that are 

uaed in our religlou■ achool■ are the playing of phonogra)lh 

recorcle, inatnment al eoloa bJ pupils, aoaga bJ a atudent-choiir 

or glee club, &f:ld the ainging of traditional m■io by the 

teaple'a cantor. Regarding tbeee T&riaue •tho4e one writer a1a,a1 

•.uee■bllee ■lght be deTote4 to melcal 
appreciation lee■ona tbrouah uee of tbe 
Tictrola or tbraush a recital of .Te~i•h male 
by the male teacher of the ecbool, or the 
cantor, or by ■GIie inatruaental artiat. In 
thie way pupils can be brought into contact 
with ex•plee of .Tewleb ■11■1c with wblcb 
the, ■igbt otherwise b&Te no contact wbat­
aoeTer.•8'7 

The leaaon in appreci atlon, lna■■11cb u the fonatlon of 

faYorable attltwlee la one of the able of inatructlon, bu a 

def1n1 te place in the nae teal prograaa of the aaae■bly. 

With regard to aoloa by pupil• in the school, they ■11st 

not be merely for purpoaee of entertainment. Thie la in 

8'7) Wilde lman , op • c 1 t. p • '7 • 
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.. cordanc• nth. oar 4ef1■1~1o■ of l■atractlo■ at the oateet of 

oar taak of eYalaatlo■• When tbe aolo cu be et auoh nature 

tll&t 1 t 1..-rt• M•thl .. of Zewlah Yalae 1 t •• a ,1aoe 111 

the asee■bl7, allll an ooca•l•al Yiolln, pluo or Yocal aolo 

in 11wilh ••lo abould be e■oouaged. Thi• allould be trae al•• 

of progr•1 arranged b7 a atudent-oboir or a cl•• cl••· 

The ua• of phonograph reovd■ 1• r•oo-ade41t7 ••••ral 
88 writer,. ID111111erable are the Hebrew aD4 Ze•l•h noon■ that 

would haTt Talue in the •-bly. TIie reoor4• ot the Ze•i• 

Hoa Inatitute are delightful tor papll• in the priaa.17 sr•••• 
Thu n aee how Taried are the aotiTi tie■ that can be ••II 

to proTide euitable group-1natruct1on in Zewieh ••lo. ·Tile•• 
•thoda are educatiqnal, entertaining ud la ■Gll9 oue■ capabl,e 

of aotinttag cla■eroo■ work. One rabbi enolo■ed with hie 

queationnaire an outline of a 7ear•• uee■bl7 aot1Y1ty in bi■ 

1chool1 it contain■ alx progra■a de.»ted ezclua1Tely to aa■lc. 

~. IDtertaln■ent, Dr-tics, etc. 

a. formal preaentation of playa. 

There ia no Mthod •f inatruction and entertain■ent ■ore 

popular in the uae■bl iee or oar echool■ than the preaentatlo■ 
89 

of plays. The word •fonuJ.• waa included to 41 atingui■h thea1e 

fro■ d~tizatioa■• OYer aiaety per cent of our ■choola preaent 
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pl&J• •• an u■•blY aotlTlty. WIien ,re take Into o••14eratloa 

the fact that IIUY of lb• eaall acboola h&Te ■o atage ud ao• 

doa' t eTen haTe an adequate aaae■bly noa, we oan. appreciate 

ho" high a figure thia l•• 

The plaJ le a Taluable t■■traaent of ••••~17 lnatraotloa, 

if uee4 Judlciou■J.y. Bepeclal.17 uaetul 1■ it in connection with 

bolidaJe and epecial oooulona, when at tl■ea a ■lightly •re 
toraal character 11114 lllpre■■lTe ataoaphere ■-. be tiairabl.e. 

The opinion of one •thority -on echool dr--.tl,oa 1• of 

autficient interest to warrant quotation of her Tina regarding 

the i r nlue1 

• ••••• ~iret • .the 'bl.tildlng of better stan4&1'4e 
of theatrical appreciation and underetan4inc 
of the real aeaning of the dr- u an inter­
pretation of life. Thi• ■hould lmpre•• both 
the echool audience and the •■ber■ of the out. 
If both etuaent body and aetore ■ay be brought 
to aee the a4Tantage of •••• plays, pointtns a 
definite life leeeon, ner the doubtful thins 
frequently ehown in TaudeTille and cheap 
theatres, then a great eocial Talue baa been 
attained. 

•Where, ae in aoat of our better ecboole 
now, the production of the play le ■ade a ooop­
eratiye enterprise iDYOlTing the Tarioue acbool· 
departmente ••• in preparation~ coetu■ee, 
scenery, and other appurtenance•, the reeult 
ia en eeprit de corpe attainable in but few 
other way■ , and a pooling of resources which 
permeates the entire achool tor good. The play 
may thua be made contributory to the building of 
a fine school spirit. 
• ••••• Add to this the eaelly recognized improTe­
ment in poise, selt-poeeeeion, Toice, and bearin1, 
growing out of dramatic work and there la no doubt 
ot tnere be lng real yaluee tor the actore which 
may well becoae permanent usete.• 90 

90) Jordan, R.H. op.cit.,pp. 38f. 
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Thi■ eTaluatioa ot dnatlo• 1• pnerally applicable to the 

religious school. Of course. lnaaaach •• lt la a pllue of 

1n■truction, pla,-a, too, aaat be preaente4 that will appeal to 

the age-leTll of the partlciputa and ot the m41ence that Tlew■ 

1t. It a school le departaentallse4 lato three us•blle■, each 

will require 1 ta osn pla7a. 

Thia brings ue to the nut lllportant lt• la oonneotlon with 

the presentation ot druatlca, and that 1• the frequenq wi tb 

which they should be giTen. A.a hinted abo••• it depend■ largel7 

upon thi else and departmentalisation ot the school and it■ 

u■eabllea. ObTiou■ly, the caretul preparatlom whlob the 

preparation ot a pla7 entalla liait the DIUlber ot ti•• per 

year that it le teaalble to preeent th•• In the acllools with 

only one assembly it le poeeible to pre■ent plq■ three or four 

tlaea a year. '.alt where there are ■eTeral aeecmblle•• ■o 

aanr presentation■ in each aeee■bly 1'0uld entail too ••••re a 
tax upon the li■lted pbyeleal facllltlee, upon tho■e who coach 

the playe, and upon thoee who pripare co■t\lllee and scenery. 

It is, therefore, perhaps the beat procedure in euch ca■e■ to 

li■it the number of for■al playe annually to two for each 

uae■bly. JloreoTer, to eue the strain on the aboTe-•ntloned 

agencies it 1 e adTieable to haYe the different aeeeablle■ glTe 

their pl aye at different aeuone or at leaet at lnterYal■ of 

aenral weeks. If the PriJnary aaaeably 1• haYing a pla7 for 

Suttoth and Tbankagtnnc , the Inter■ediatee should haTe their■ 

tor Chanukah. In the follow lng year each aeaelibly can pr•••nt 
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plll'• on eooaaloa• tor wblob other uae■bll•• preeentecl plqa 

during tbe prece41DC year. Bot cml7 would tbla plu tend to 

eliminate tbe OYere■phaale whlob ••7 of our aoboola are 

threatening to plaoe on dn■atlca allloat to the ezclualoa of 

other equally or IIOl'e ftluable fora of aa••bl7 aot1Tlt7, bat 

u would preaeat when •iewlng the acbool u a whole, a richer 

1Dd more n.rled progra■ of druatlca. While no larser a mber, 

and probably eTen a •aller mmber, of play• would be pnaente4, 

they •ould coyer a ■uob 110re lnclu•l•• ruge of occuiona, ucl 

no greater an expenditure of energy and effort would be inTOlTed. 

ID the light ot thla rather elaatlc plan let ua aee how 

fr1quentl7 our acboola of n.rioua alaee do bue pla7a la the 

ueembly, according to the information from our eune7. Tbree­

tourthe ot the achoola with enrollaente of lea• than a mandre4 

ud about half or the larger echoola pre■ent plqa one to three 

th!e■ annually, which le in general accordance with the principle■ 

outlined aboTe. Bat when we consider the echoola in which 

draaatics are preaented ■onthl7 or oftener the picture la not 

,rhat it should be. The percentage of a■all echoola that baTe 

euch frequent preaentatlona 1• lower than that of the larger ecboola, 

in which the playa ahould be giTen with l••• frequency it the 

uae■blies are to be well•balanced.91 

Anothe~ aspect of dramatic presentation■ la coataing. Le•• 
tb&n ten per cent of the echool1 preaent their play• without 

91} Vide supra, PP• 22 and 56 f. 
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o•t•illl, and in the larcer eohoole all of the pla79 are oeetuled. 

It 1, highly a4Tieabl• that when playa be giTen, they be pneente4 

1a the beat poeaible -••r, if they are to fulfill their purpo••• 

of 1n1truction &Del entertainaent. If P1-• are CiTeD only two 

or three tl■ee a year it i• really a eiaple -tt·er to coet-

thl•• 

Very few plqa 111dtable tor reli1tau1 aabool u■e are ■o 

elaborate that they require rente4 co8t1111e■, ■uoh plqa ahoald 

be o•t4e4, except in tbe lar1eat ecbool■ with aaple buclaet•• 

:a&t the ite■ of u:pen■• la not the taportant factor. Tile 

renting of coetuaery elildaatea coac•itut faotore that are of 

equal Importance with the plq 1 teelf. Co•t11111ry ofter• a 

fine opportunity tor handwork in the achoolt the aaktng of 

co1tuae1, which need not be elaborate, g1Te• au1y •n clalldnll . 

than only the actor■ the chance to participate. If the co•t-• 

required are too difficult in deaip tor tbe chilclre n to ~• 

the tut can be taken oTer by •then ot the ellllclna and ... hr• 

of the Sisterhood. Time can be create4 by ••• of ua•bly 

acth'ity another Tery definite bond between the hoae ucl tbe 
92 

achool. 

Another word regarding the planning of co■tWNa le pertinent. 

Jach student participating in the play ebtald be required to 

di1c0Ter by reading reference• which the teacher will aupply, 

the tnea of clothes worn by the Yarioue cla•••• of people of tbe 

period with which tbe play deals, and thereby ualat in the 

91) LeYinger, E. E. 1ewieb Pe■t1Tale1 p.12. J'or illuatratlTe 
platee ot coatumee, aee PP• 554-!?0. 
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plannlag of hie on ooataae. !111• ehoald be •e of the edaeatlonal 

ruction• of 4r-t1oe. 

ID practicall,. all ot tbe •ohool• the pa.r•t• of the children 

are invited to witne■e the plqe. ·Whtle tt 1• 1••rall,. acre•• 
that there moulci be one or two epeotal entertai11111nte durinc 

the .school ,..ar .at whtoh the parente are prnmt, there l• •­

diaagree•nt •• to whether parente ■1aoa14 be inTited to the 

"gular• weeJc1,.· aeeabll•• ln the nent that a play 11 pnaented. 

The writer le of the opinion tbat the u ,11811bly, no -tter 

wbat the nature of the program, ■hould r•aln a children•• 

acti•ity not anly 1,yt llat aleo for the children. Stace ln■tructioa, 

and not entertalnaent, le tte primary function, lt■ parpoeo■ 

can beet be aeooapllehed without e~rane01111 dlatractiona. Ollr 

better regulated echoola lnTlte parent• to Tl■ lt the claeero• 

eeeaione only on •open school• de.ye. Why ahould this prooedare 

not applJ_ ;,o the aeaeabl,., which le aleo an lllport111t inatrutent 

of in1tructlon? The epecial entertalmNDts and an ocoaelonal 

•open echool• Sunday aake a nttlclent nuaber of occa■lone tor 

1'bich to invite parents. One of the rabble, coamentlng upon 

tbie item in the questionnaire, states that hie paplle -, eeent 

their holiday plays tor the benefit of the adul ta after a h'lday 
the 

eTening service, and then on•tollowlng SUDday lt le pre■ented 

to the school. Thie mod.ltlcation ot the procedure eenes both 

purpoeea--entertaimnent and lnetl'Uctlon. 

On thla point, howeTer, authorities dieagree. lfudel■an 

•tntaina that parents should be urged to attend uee■bllee in 
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wbich their children participate, in order to baild up a etronger 

interest in the ecbool on the part of the hoae. 93 J'ol'dan, oa the 

other hand, agrees with the writer•• point of Ttew ta etattag 

ibat the parent•• attendance ebould be 1111lte4 to • ectal school 
94 

entertainment■• 

There are eeTeral alternatin■ •• to wbo mall preeent the 

plays. They can be giTen by cleeignated cl••••• by a 41'•atic 

club, by children selected by tJT-oute, or by outeide group■• 

In Chapters I and II we learned that ■any school■ eaploy eeTeral 

or these method.a. The moet popular •thod ••••• to be to eelect 

the cast by •an• of try-out■ for parts, but in nearly two.third• 

of the school■ designated cl•••• aleo present plans and in 

nearly a fifth ot them, plays are presented by dramatic clubs. 

A8 would be expected, the smaller ■chool■ employ the tryout 

ll!thod to the greatest extent becauee practically none of th• 

b&Te druatic cluba, and the clue-11Dit i■ too alllall to allow 
95 

aich choice in ca■ting a play. 

All of theee •thoda haTe certain feature• to reco11111end 

their uee, and no one of the■ ahoald be ueecl to the excluaion of 

the others. In the larger schools, the dramatic club will probably 

sene the purpose beat . It is organized specifically tor thie 

purpose and should be giTen the opportunity to express itself; 

93l Nudelman, F,., op . cit. p . 9. 
94 .rordan, R. H. op. cit. PP• 3lf. 
95 1or other figures on methods used• vide supra, PP• 23 and 57f. 
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rther11ore, thie •thod elilllnatea the ineTl table aTalanche 

r would• be Theeplana tbat always deaoeD4 upo■ the coach •hen 

~neral tryouts for the •hole department or school are held.98 
' 
In th! ease ot holiday plays tbls le eapeolally true. 

If the play to be g1Ten concerns a phase of J'ewlah life, 

literature or hietor,- with •hlch •- partl..iar cl•• la 

dealing, the greatest Taluea will 'be deriTed fro■ it it it ie 

presented by that elaas. In the larger acboola which do not 

have dramatic clubs, this proeedare is also adTlsable. 

Categorical l.y speaking, the try-out ■ethod abould be 

lillited to the small school, where the other two ■ethode are 

not practical. It ■ay, hcnreTer, be uaed in the ■i441e-else4 

school it the tryouts are conducted on a departmental be.ate 

and the departmental unit is not ao large that there will be 

too many children tro■ who■ to select. 

Outside talent should be, and ia, ueed in Tery few inetacea. 

Only when acme outelde group has acaethlqr of great lntereet 

that ie concerned with J'e•ieh Taluea, and that e011ethlng cannot 

be trans■itted effectively by those connected with the ecbool-­

only under eucb cirou.tancee should outsiders preeent playe 

before the assembly. Should a Jewish actor of high talent be in 

ton and he can be preTailed upor, to preaent ao■ething of draaatlc 

Tahle to the children, he ahould be engaged to do ao at the 

uaeably. llat to bring in oute14era to pertora plays aerely to 

98) lordan, op. cit. p. ,1. LeTinger, fewieb Peatlnle, P• 8. 
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.1't the children aore poll•becl clr-.tlc prNentatl•• ta to 

,teat e•ery worth-while pupoae wblcb the pla1■ in tbe ue•blJ' 

1igbt baTt• 

1ro■ our eurTeJ' ft cliecoTerecl that the plqa are coacbecl 

utnlJ bJ clusrocm teacher■, a clnaattc■ teacher, ancl the 

rabbi or princ lpal. OD• tblrcl of the larger echoola report ,, 
that they haTe special teachere of clraaatlca. 

Again, the circuaetances aaet cletel'lllne who ■hall coach 

the playa. In each ■cbool that bu it■ etaft a apeclal teacher 

dor dra■atics or an ueellblJ' tnetruotor there 1• no problUI. 

Bat the •Jortty ot our achoole cannot aftol'd thle lumry. Where 

the play, are produced by the drallatlc club, the teacher who 

1e"e1 aa the club' ■ a4Tiaer ia in all likellhoocl the one 

beat titted to do the coaching. It 1 t la the practice of a 

echool to ha Te the play preaented by a deaip ated •1••• - Uaeo 

ttaclaer of. tla at cl••• with the aid of urr other teacher who la 

e■pecially efficient at thia actlTlty, cam prepare the plq. 

It the try-out system is uaecl, the person wbo la beet titted 

tor the work should make the ■election■ alld do the coaching. 'l'be 

rabbi or principal should not conaider coaching to be either h1■ 

duty or hie prerogatiTe unless he happens to be the one beat 

fitted tor thie work. Pitneaa 111et in all cues be the deternininc 

factor. Al though it ia generally inadTlsable to ban the coacbtnc 

done by Tolunteer outeidere, it there la in the co1111111nlty a pencm 

9'7) Other figures on PP• 23 and 58f. 
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1u out1tan41ng ability in ooaohtna an4 11 willing to 4o tile 

faithfully, each a1tlllty abould 1ae pat to 11••• Ull4er no 

CU111tancea ebolllcl a profe■■ional 4ruatic ooaeb be oalle4 lJI 

: tbia works the aa■ellbly le not to :a.a turned lllto a trai■ins 

•ound tor protee1ional aotor1, ancl the profeNlonal atti t114•• 

bich 1Uch a coach wOllld ■tree• -•t be aToidecl. It 11 far better 

,o ha•• a l •• pollahe4 pl~ coached by acaeone who 1• ~t of 

the ecbool than a procluctlon that 1• profeNlonal in perfectlail 
98 

because it wu proteaaional in lta preparation. Ill an:, fair-

ailed ecbool there can be foUllcl a teacher, principal• or rabbi 

who 11 able to handle the coaohlnc acti T lty in an lntelllpnt 

fubion. In the •aller echoola the eenicea of a Tolunteer 

can be used, eubject to tbe qualiticatloaa atatecl aboTe. 

b. Telling of etoriee. 

Although nearly tbree-fourtha of our echoole haw atory­

telling listed aa one of their uaembly actlTltlea, the tellinc 

of stories is a eadly neglected art. Usually a eto17 ie told 

when nothing el ee can be thought of to ti 11 in tbe ue•bly tl•• 

Coneequently, they are poorly .prepared, shabbily told, aN 

rarely enjoyed. Paradoxically enough, if atory-telling were 

fully appreciated ae a ■etbod of group inetruction and entertaln­

■ent, fewer ot them 1'0uld be told. Teachers must learn the true 

98) These and other objections to profee1lonal coaching are 
'f01ced in Jordan, op. cit. PP• 44f. 
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,. or etfectiTe atory-telllllg anct ■•ter the art of llakiq 

stOl'f literally breatlle wit.la lite. l7111••• tbe atory carrlea 

child into new real• of lacinatton and. thoaght, it baa 

'' .ltn abort of ite potential powers u a ••hlcle of ta■tnaotton. 

It 1■ not only the •thod of atory-telltag that we ••t 

t'lticise, but aleo the t'J'P9 of ■torte■ told. The writer bu often 

iearcl ,toriea told iD the ue-bly that haft DO connection 

,bat■oeTer wi th thlage Zewteh. SUob atoriee are Talueleae fNII 

the Yiewpoint of Zewleh educat lon, and uleaa they are lillb4 

up with eaae J'nl lb Talue that the teller le trying to coDTey, 
100 

thq haft no place in the uee■bly. Tbe parpoee of the etory 

-.,t be •••■ntial.17 the saae u that of other uee■bly aotiT1t1ee, 

naaely, instl'llction. 

Pift7 per cent of our ■cboole e■plo7 etory-telllng la their 

ueemblies weekly or bl-weekl7. Thie 1• one of the actiTitiee 

that has been badly 0Tere11pbaelsed in the u■e■bli•• of our 

1chools. Perhape the frequency with which thle aetlrl ty oocura 

11 due to the fact that it requires lese expentiture of effort 

thm other forms of uae■bly work. The writer effa no reason 

•bateYer wh~• the etory ehould play eo much greater a role ln our 

use11blies than ■any othf!T ■odes of procedure, eepecially elnce 

so Yery tn feople know how to tell a story in a way that ■--e 

99) The writer rec-■enda that all teachers read Bryant, •• ••• 
How to Tell Stories to Children (Houghton , 111ffl1n, 1915) 
Ibo) The question or Jewleb Talue in atoriee met not be conf118e4 
with 11oralizing, "hich ta at all tiaes to be &Toicled in the 
telling ot etoriea. • 
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,t aatee it ■eaningful •d t'ruittul to tbe child. 

Storie■ ■hould be told wbeneTer tllly beet ■ene the purpo■e 

1at any particular prograa ■eeka to achleTe,--no aore, DO leas. 

oa•e~uently, they aa■t be directly related to the the■e of the 

u■eablJ• It would, perbape, be wlae to euepend tor a perlo4 

of ti■e the telling of etoriee in the aaee■bly, until at least 

a few teacher• learn how to tel 1 the■ et't'eot iTely and becoae 
101 

acquainted with the beet an11altl• Zewieh etorln tor children. 

ID the 8111&1.ler echoole, at leaat, the chllc!ren rill be T&11tl1 

relieTed by the let-up in th.le ■oet pa■e1Te fora of uee■blJ 

actiTitJ • 

A few linee will eutttce ae to who should tell the ■torte■ 

in the aeae■bly. t'hey should be told only by thoee no can 

tell the■ effectiTely, thoee who haTe deTeloped the ability to 

el~~it from the children pleasurable emotihal reaction■ to tbe 

atory. Because etory telline ts an art, it 111st not be tole! 

by the child unlese he baa a distinct aptitude for it. Thi■ 

is probably. the only aaaembly activity regarding which the 

writer recommends a mini■u11 or pupil-participation. 

c. Simple dramatization of atoriea from claee-wort. 

So much has been said above regarding dramatizations that 

101) For story materials, eee Section II of Appendix B 
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it require• little arp11ant lien to Juatlty the ride uae of 

draatizatlon ln the a••-bly. There 1• no other aetho4 eo 

etfect1Te in proTiding a definite linking up of the ua•blJ' 

act1Tit1 with the work of the al•arooa. It wae wl th rep-et 

that the writer 41acoTerecl that l••• than two-tbir4a of our 

1cboola employ the clr--.ttzatlon proaedura. In the •aller 

ecboole only 52.6% haTe dr•atisation'■ J it la eapeciallJ' ln 

these amall schools. where lack of taollltle■ ll&kes ao _,. 

other actiTi tie• lmpoaaible, that the clruatlzatlon ahould play 

a role or great laportance. 

Cubberley auamarlae■ the Tal.ue of draaatlsatlon in the 

UH■bly 1n theae worda I 

•Dr•atlzation ot hiatorlcal eTent■,••••• 
.,.tbe •••• legenda, and simple atorlea turnlah 
excellent •terlal. •••• In such work each child 
has a part to perform, and in the effort to 
carry it through in such a way u will be 
acceptable to the audience and flt in with the 
wom ot hie elaaaatea certain desirable realllta 
are certain to be aebleTed. The ability to 
cooperate la atuulated in a way that mere clueroca 
instruction will not do, and self-confidence and 
the acceptance ot reaponaibillty naturally reault.•102 

d. lloTing picture■• 

Thirty per cent of the acboola, a rather high tlpre, allow 

mc>Ting picture• in their uae■bliea. A8 would be expeat .. , lt 

wae 4iaooTered that only a Tery ••11 DU11ber ot the ecbool■ 

102) Cubberley, op. cit. PP• 328 t. J'or procedurl and plannlna, 
He LeTinger, Bntertalnlng Programa, PP• sot. 
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,1th le•• tban a bluldred children ■bow ■o•lng picture■, it 1■ u 

,xpeneiTe actiTity which ••t of the■e ■chool■ cannot afford. 

Thie 1• an u■e■bly act1T it7 that cu be of •ch edacatloaal 
103 

Talue when properly uae4, lat it · eu alao haft u extreael7 

deleterious influence upon the pupil■' attitwle■ toward the 

uaemblf. Shall we ahow ••lee to the ohlldren to entertain the■, 

EYen it this were a worthy parpoee we would fall to achleTe it, 

tor we cannot euccee■tully coapete with the talking picture■ of 

the motion picture houae. The writer often haa wcmclered if the 

entertainant nlue hae not been o•errated. The child•••• 

110Tiee once a week or more often in the theater. It we cu 

add nothing to what the theater giTea, let ue di■continue the 

1howing ot mo•i••• Indeed, one rabbi co-ented that he had 

giTen up showing mtion pictures e ince the ad•ent of the talklag 

pictures. 

~t moTing pictures do haTe a Talid place in our ae■•blie■ 

it we constantly bear in mind that their primary purpose aast 

be instruction; they should be entertaining IIOTiee, and not 

aoYies tor entertainment. 

With this brief introduction to the proble■ in ■ind, let u■ 

see what kind or mo•iee are being shown in our us•bliee, and 

which ot these, from the point of •iew ot Zewieh educational 
104 

n.lues, Justly belong therein. 

103) Cubberl ey, op. cit. PP• 321 f. 
104) Vlde supra, PP• 25 an4 63. 



Biblical picturea are eaallT the ••t popular, wtth De&rlT 

nree-fourth11 of the aohoola eaplCJTing the uae of aorie■ 

,boring thie type. Tbe Bible a,yte oa aen-e a Tery worthwhile 

purpose in the To11111er ue•bltea. The atrong Tiaual atiallu■ 

which the mTie preaenta rill lapre■• the ■tory upon ble ... ory. 

TbeH filaa, wblch can be llabd .IIP with the child'■ Bible 

1n1truction in the claa■rooa, wtll help to deTelop pleaaarable 

nactione to the whole au'bJeet of ~i'ble. Let it 'be aald here, 

bcnreTer ( and thie ia true ~ all type■ of aoTiee abcnm in the 

aeeemblJ), the plcture11 will ee"• a better purpoee it th•T are 

not ■acte the only feature ~ the program. When they conatl tute 

•rely one part of a related progr1111 their inatructlonal upeot 

and tun ct ion is empbaaiaed. The wrl ter urgea that IIOTiea be 

ahown only when perti■ent to the 81l'bJect of a prograa. ot 

couree, the progr• may be built around the fllll u wll u Tice 

Yerea; the important fact ia that the picture be onlT one of 

HTeral features of the program, eTen though it be the aoat 

important one. Since 1 t te to be part of a program, and 

ae1e■bly time is 11111 ted, 1 t le ueuallT inadTieable to ■bow a,re 

than two reels. 

Co■ediee and anlllated cartoons are ebo1'11 in at leut half 

or the schools that haft aotion pictures. SUch feature a are of 

no ftlue to any phase or J'ewiab education and should 'be entlrelT 

confined to their proper epmre--the aotlon picture theater. Tbe 

eaae is true of full-length feature pictures, which are abown ia 
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10& 
1 a11e■blie1 ot ■iz ot our laraer ■choole. 

TraTeloguee, it pertinent to the th- ot the a■eea1.»1,., 

:e a ■oet ueetul Tl1111al aid. Picture■ ot Pale■tlne, ot Bgypt, 

ad ot other Ori ntal countrlee can be u■e4 to sreat a4T&Dtace 

;o illuatrate a l•■on. lUght achoola exhibit th• in the a■■ellbl,.. 

occaeicmally a newareel will contain ■cae ennt ot J'ewiab intere■t 

that would euppleant a CUrrent bent■ progr-1 eucb a picture 

will mate the eTent a 11Ting reality tor the chll4, and increaee 

bb appreciation ot occurrence• in lewilh lite. 

A few ecboole ahow picturee dealing with ■oclolecloal 

concepts and ideals, euch a11 anti-war ud lndll ■trlal tllma. TIie••• 
too, haTe a rightful place in the a■ae■bly lt the progr- linJca 

the■ up with J'ewieb T&lues. 

It le not ditflault to show picture• ot the right type ln 

the aaaembly. It a achool cu afford to go to the considerable 

ezpenae of renting ■oT1ng picture tilmg, that echool should be 

certain that the educational return■ Justify the ezpendlture. 

The Aasoeiated Talald Toraha of Philadelphia baTe prepared a 

bulletin on 1110tion pictures suitable for religious school uee 

and bcnr they can be procure41 thle 11 terature can serTe ae a 
106 

guide to the proper type of pl cturea to ehow in the school. 

105) In the High School a1se■bly it le per11ie11lble on rare 
occasione to ehow a feature-picture which baa eome dletinctly 
lewiab theme, eucb ae •nteraelt• or •The Rouse of Rothschild•. 
•t euch pictures are rare, and too expena iTe tor more than Tery 
infrequent ehowi nge. 

106) See Appendix B, Section II. 
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•• stereoptloon er laten ■114••• 

ODlJ allptly •n than o■e-thlr4 ef the echoole allew 

alldea in the aae•ltly, &114 tbe fraetl• le •••n l••r fer 

the 1cbool1 with •nllailte flt 100 or leN, 
10' 4lae to ti. 

problea ot ezpena in equtiaent 'beJ'Olld the ..... , of aoet -11 

1choole. 

The uae of alldea abould be Sfferaed lty the •• prlnelple1 

u thoee that apply to the ehowlllc of aotlon picturea. 1'beD 

a 11141 lecture can eupplement acme •rrlaalar mb.)eot apo■ 

which the aee•bly la baeed, It baa a place in the progna. 

s1tu1 on Pale at ine, of the Oppeahe 11111 pieture • of J'ewleh baaiit­

Ufe, etc. can add coneiderably to the child'• enJo,-t of 

the u1eabl7 ancl ll&b aore TiTid hie coaprehenelon et tile 
108 

aubJect. Olle of the larger school• report• their uae ln 

thete word• 1 • In the J'unlor uanbly; we ha•• ba4 conetderaltle 

1ucceae in the pre1entatlon of J'ewteb bibllc~ hl■tory tbroagh 

the •4111111 of slidee. Tbeee elide• were taken oat of our 

Library archl••• and arrm,ged ln a 1erle1 of graphic ■torte■ 

10 that the continuity and draaa of our hlatory ■ipt be Tlridly 

portra:,ecl. Young people are Yiaual ■intecl and they enJoy the 

1lidee because ot their suggesttyeneea and 1-.glnatlTe appeal. 

ot couree, the Director explains tbe atplflcance of tbe picture■ 

as they are thrown on the screen.• 

107) Vide eupra, PP• 25 and 63. 
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,. worlhip aerri cea 1D tbe ••••bly. 

It 1• the writer'• caatentlon that children•• worehlp 

ae"ices tall to eene a ftlid function or purpoae in the 

us•bly and thereto n eboald not be a feature of uaeably 

actirl ty. It le wl th thle point of Tiew uppemoat in ■ind that 

the T&rioua ite11s in the queat101111atre which deal with worahip 

will be diacuaaed and eftluated. Tbla pout, it it le to be fcnm4 

n114, mat be not •rely the writer'• oplnloe, but it mat be 

proTed by interpretina the actual praetlc• ln the worabip aenlces. 

conducted in our religious school ue•bllee. 

!'early e1ghty-t1Te per cent of the adloola in our auney 

conduct worship eenicea in their aeee■blles. One-third of 

the schools hold theae worship eenicea in the Temple proper. 

Thh in iteelt apeake against worship in the aae•bly. The 

rigid formal at■oaphere of the 1111rroundlngs, while 1n all 

likelihood conducive to worship by adulta, can hardly haTe the 

same ef fect on children. The e le11ent of apontanei ty, of whole­

hearted participation 1• undoubtedly !■paired by the abeence 

of tacilltiea fitted to the neede of the child. Hard•• it la 

to create in the child that elueiTe thing called •a worsblptul 

attitude under the mat ideal of phye ical a, ndi tione, 1 t la 

impo1ai ble to accompliah thia end in the Tell)le auditorlua, 

where facilities are too inelastic and impossible to a4Jut 

for the uee · of the children, eapecially in executing other 

pbaaee ot uaembly act1T1ty. Ye do not ulc adult wor■hlppera 

to 1it in Kindergarten chair■ and plays ln the aand-bozs why 
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rorce the children to alt in Teaple pn■ factag a palplt? 

b. DO you eaploy ••le tn th•! 

A glillpae at the ••le •hlcb the children eln1 weet after 

net le enough to warrat the elllltnatton of that ell ■turbtn1 

factor to the unl V of tbe aeeelibly--Ule ■o called ., rehtp eentce. 

Considerably oTer halt of the echoole u■e the male of the trnton 

HJmlal--not only the hJml■, bat aleo the re■poneea.109 A oloN 

1tudy of these byana aakes one pmee ad aertoaaly doubt whether 

the coapller■ of the Tol~ could f lnd 1 t ln the 1r heart■ to 

condone the uee of at leaet n1nety-f1Te per cent of the h,-na 

in the worship aentce tor cbildrenl Tbe writer hu often 

heard children ot tbe Priaary Department•• ue•bly atng th••• 

bpn1, ot which the following le a typical eaaple1 

•How loTely are thy dwelllnge fair, 0 Lord of Boat■, 

how dear, ho,, dear 

The pleasant tabernacles are, where Thou doet dwell, 

10 near, eo near. 

Jfy soul doth long, yea, eTen taint, Thy court■, 

o Lord, o Lord, to eeec 

J1J heart and tleeb are c17ing out, O llTlng Goel, 

tor Thee.• 

Su.ch hYlffle are worse than • antngleee to tb• cbllclt they lea4 

109) Vide aupra, pp. 26f, and Appendix A, Table 50. 



to aothilll but ■1elea41nc canceptlone ln bl• ■ind. He piotvee 

a deity dwell inc in ta'benaclee and coarta--q11eerly ■incl 

u1ociationa ot a harTe■t teat1Tal ancl the ttae htber bad to 

go to caurt for parking too ·loas in a re■trlctecl sone. Doe• tbl• 

1oUD4 abaurd? Bow often •• are praae to forget tbat the cbllcl • • 

u1ociationa w 1th word■ are Tery limited amt that bte blagery le 

TtrY ce11crete. 

Tbe writer alao dcubte ■eriouely tbe Talue of ainging the 

Hebrew responses. To the argu■ent that they are nluable beouae 

the, prepare the children for particlpatlon in adult wonblp 

■enicea later on, ~e •• an■wer that year• ~ incorrect reading 

and carelea■ repetition of ■ea11lngle111 re■ponae■ in the uaelibl.J" 

cannot aerYe as preparation tor anything, but •rely to aerTe to 

perpetuate thl bad habits of inattentiTe, unintelligent lip. 

aerdce. If the children are to learn the Hebrew reaponeea, the 

place for such learning ta in the claa ■roo■ and aa■•bly lea■ona 

in 1Ueic. Al though the wrl ter• a experiences as teacher and 

principle haTe extended onr nearly a decade, he baa yet to hear 

111 ueembly sing hyana or peal.Ila in a wor■hip ■erYice wltllo•• 

tenth of the enthu■iae■ that 11 put into •J'oolleb Lot• or 

•BoYoh Bogilob•. Unle■a and until euitable •■le tor &114 

1lngable by children 111 placed into the worahlp aerTice, the 

aisle le worse than T&lueleaa. 

In answer to the next 1 t•, •• diecoTered that aPJ)rozl■ately 

tour.fifths of the ■cboole that haTe worehlp eenlcee tn the 
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ra•lJ -.b th• a replar featare, aDd the otben hold tbl■ 
110 

,re or lea a irregalarly. Aa ■tated in Cbapter II, 1 t t■ .... 

b.e larger achoole, tn wilt.ch edaoatlonal praottoea are l>etter, tbat 

·ewer ue•blies lDclude wor•hip u a regalar feature. U the 

,arpoee or the■e woralllp aenlo•• I• to prepan ollllclren tor 

tuture participation in adult aenlcee, wby not h&Te the■ eTer7 

week, Just ae they are held for adult•? Thi• appareat inconel•tenoy 

OD the part of thoee .,,bo do not hold eenloes replarly ta the 

u1•bl1' eee■e to indicate that there l• so• doubt •oag rellgioa• 

school director• aa to the efficacy of the ua•bly worahlp aenice 

u a 110de of preparation for • QIINtthing to c me later. ladeed, 

John Dney h• repeated ti■e anct acatn tbat education ■aat aot be 

preparation tor future life actlTitte■, llut ■aat ■irror thi life 

of the child am be limited in Its 110cle of pre■eatatlon to 

ezperiencee ,, ithin the range ot childhoocl. If, on the other lumd, 

the purpose of these eerTicee in the aaeably le to lnatruot by 

ae1111 ot interesting and entertaining •thoda, we han alreadr 

ginn ■utticient indication• that the children'• eerTlcea u 

constituted at preeent are neither lntereetlng or entertaining. 

d. Union Byanal Children'• Senlces. 

What we have eaicl above was in anticipation ot thie question. 

'l'bree-tourthe ot~tbe school• that hold wor■hip ■enioe■ 1D the 

uaeabl1' uee the aervlcee in tbe Union lfJ■Dal. As hiated aboTe, 

110) Vide eupra, PP• 2'7 and 65t. 
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1 ,tadJ of the■• aenlcee lffl'reaaee •• wt th the futility of 

trying to teach children to worahip in the uaably, or aa,where 

ellt, if this ie the ■ort ~ ■aterlal tr• wblcb they -,at lean. 

Jach ee"tce le nothtac •re than an -culated adult aerrice. 

,or years n h&Te been lalN»rtnc ucler the delulon that we are 

dealing wttb little •n ancl wo■enJ it ta tt■e to realise that 

we an trying to educate children. Seen tr• thla point ot Tiff 

we cu perceiTe that theae eerTlcea lack eTen a •lncl• point ot 

contact 1d. th the lite ot the child, and tail to create a wor1hip-

1ituatton. We do not doubt tbat, ta the broader ■•ntng ot the 

ten, children do experience the 1-pal• to wonbipJ bat it t• 

in H 'tl'J respect the lmpulee ot a child, and only u euch • e 
111 

illpUl■e can it be eatiatted. Tbe eol••• ■orallstng tone la 

which the■e eenlcee are oaat ta not only contrary to tbe aplrlt 

of childhood, but ie alao ln Tiolatlon of the aplrit which ■houl4 
112 

characterize the actiTi t tee of the a■eftlbly. 

The writer hoped that there would be a dltterent picture in 

the aasembllee of those school• whose ■enlcee were not thoee 

or the Union Hy■nal. Blat thte did not proTe to 'be the case. OYer 

a third of these uee the Union Prayer lk>ok--a procedure that 

require, no coJ11Dent ! Xaa, otbere uee the eer-rlcee ot the lloee■ 

111) Dorothy Zeltge, in her article Tbe Sunday School Aae•blz 
(•The lewish Teacher•, Vol. I, Jfo. 4) P• 18, point■ out he 
dangerous theological mteconceptione in the ■ind of the cbllct 
that these ee"lcee came. 
112) The 'Writer urges tbat the reader glance at tbe chllclren•• 
aenicea in the Union n,.nal, that he ■lgbt eee for hiJneelt how 
Juat theee crltlcl■•• are. 
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.,...i, and the1e mtter fr• the 11- d.et..t a11 thoee ot tbe 

tJDlon Hyaal I the7 are tor •11ttle •n ad. woaen•. A tn school• 

uee their own eerrlcee, acae ot tbeae were amt to the writer, 

and al though one or two are character1ae4 by a etmpllfloatton 

in ter■inology, the7 are attll 1111aultable tor children beoaaee 

they are patterned. after the ton ot the adult aerrlce and baTe 

no points of ccmtact wttb the life and ezperlencee of the child. 

Only about ane-tlftb of the achoole Tary the worahlp aerTloea 
113 

!or children or ditterent age-group•• There can be no aore potent 

coade1111ation or children' 11 •orshlp 11erTicee than tbia tact. There 

le graTe doubt ln the writer• 11 ■ind whether enn the older childr• 

can understand or enJ07 the aerTicee that are being uee4i how 
. 

•ch the greater th at doubt i a with recard to yoancaten eight 

and ten years or ager Ye do not require children in tbe Inter­

aedia te department to read Graetz 1"D their hiato17 leaeoaa, why 

inflict a type or worship on these 7oungetere that le equally 

incomprehensible? In the •all school eepeciall7, where the 

enrollment ie too ..all tor departaental aes•bllea, a Maninctul 

worship eerTice le ■ore than impractical; it la impoaaible. 

the answer to the quest ion 1 •Do you use tbe eaae serrice 

eTery 1'ieek? eee■a Tery taTOrable, at first gla11ce. llearl7 

eennty per cent of the schools state tbat they Tary tbelr 

usellbly sen-ices rro■ week to week. Bllt a cloeer exa111Datlon 

113) Vide supra, p. 28. 
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reTtal1 that the only Tariatlon that ao1t of th• eaploy t■ to 

rotate the Yarioue aen-i cee in the tlllon Hranal or to uae 

dif ferent portions of the Union Prqer Book. So• •rely chap 

the 1111a ic and reeponein relldinge. Only one school u■ee 

real yariation--tbe arrangement of aen1cee that harllontse wltb 

the theme of the aae•bly progr•• ill other Tariatloaa u■ed 

by the achoole are at beet euperttctal, md the net re■ult la 

that there are eeTeral aenlcea to bon and ■lelead. the chl14, 
114. 

instead of one. 

e. If a aerTice le not part ot the aaee■bly, do you haTe a 

children•• eenice independent of the school eeeelon? 

Thia la really the met lmpo~ant question i n thla whole 

section on worship, because it potnt1 a way out ot the 411•-• 

ot children'• worship ■en-ice a. :a;, r•oT1Dg worehip trca the 

aeae■bly and ao reinterpreting and changing it ae to make it 

beautiful, meaningful, and educatiTe to the child, we can steer 

a sate, aane courae between the Scylla or the tradl tional worehip 

aenlce la the ue•bly and the CharybcUe of no worehip at all 
115 

for children below the age of adolescence. 

ODlJ eleTen of the twenty-tour acboole that baTe no worship 

1enice1 in the aeae■bly haTe children's ■en-ices independent 

114) Yide ■11pra, P• 28. 
111) See marsb1111d, T. Bducatlon for Yorehif in the .Jewish School 
(•nae Zewleb Teacbtr,• foi.f, lo. 4, PP• 28 .) The author polnte 
Ollt tllat certain aee■bllee about worehlp are deelrable • ~t 
tbeae WOlllcl really be la the nature of a hietory leason. Sre. 
LtYiager (BDt1rtaln1ng Prl;'5• PP• 65ft.) present■ an interesting 
Pl"Olraa ot di • type on I e ayers ot I1rae1•. 
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of the achool •••ion. ID the other thlrte• achool• the child.re■ 

participate in no rcular worehlp ••nice• whateoner. 

It le here that •r Teapl•• lo•• oae ~ thalr areat oppor­

tuitiee to educate their young. Although the purpoee of ch114ren'• 

worship eerYicee aaet not 1>e to prepare children tor participation 

in Teaple worahip, if the rellCiOlla hlpala•• of the oll114 an 

1atilf1ecl by worahlp aenio•• that find aay polate of ocmtact 

,rlth hie need• 1111d ezperlencee, that oh114 will be a Te11Pl•--•r 

u an adult, becauee he •111 ban participated in YOreblp that 

wu designed to ••t hla yoathtul requlr•enta. 

Ye haYe eaid enouch above to 1n41oate that the aaaeably 1• 

hardly the place for thie worahlp activity, beoauae it foetera 

?alute of a different nature and hae u ita chief end lnetruotioa 

in a eenae too llai ted to include worehlp. To put it in -■other 

.-q, tbe aaaeably time la too limite4 to 1Dclu4e both replar 

worship eervioee and any of the other actlvltlee 1'hich thle 

chapter diacuaeea. When, then, eball children'• worehlp eenlcee 

be held? Since moat of our achoole 111eet on SUnday aominc, no 

better time 01112 be found for children' a worabip 11enice11 than 

Saturday morning. The Saturday a,rning aenlcee conducte4 ln 

our congregatiODe eerve little purpose; the aen are at their 

buaine11ea and ■oat of the younger women are busy eleewhere. The 

reaul t is that the eerYice le attended by a handful of old WOiien 

112d a fn old men. Bow aach a,re truittul tbie hour would be, 

if spent with the children in worship eerYicee dee1pe4 to ■Ht 

their requireanta and aental statures! Theee can be 4epartaentallae4 
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according to the nuaber of departments ill tbe achool. Yor 

esaple, a large school with four departllente could hold two 

~ship ■enlcee each Saturday, each 4epartaent participating 

in a bi-weekly eenlce. 

It le not IUIODg tblt parposee of thie theele to presmt a 

philosophy and progra11 of worship fer children. Saftlce it to 

say that the tradl tlonal aenlce aaat not 1Ht uee4. lfew eenlcee 

met be created, using any and all deTlcee that wl.11 be aon4uc1Te 

to the ellle to be achleTed. Dr-tizatlon, pageant17, 1111eic, 

ceremonials,--all these can be ueed in the execution of tbe tbeae 

of the eenice--and each of the eerYiceseMuldhaTe a def int te 

theme. The education classes of the Hebrew Union College haTe 

prepared a eeriee of such worship eenices for children. Thi•• 

will soon be published in mimeographed form, an4 with th••• u 

models, oth,r children's eenices can be created--senicee that 

will effectiYely eToke and satiety intelligently ud intelligibly 

the religious impulse■ or children. 

r. Is a senaonette a feature of the aa■•bly, 

Wearly two-thirds of the schools haTe seraonettee in their 

assemblies. It is in the assemblies of the larger schools that 
116 

the eermonette ie t1eed to the highest degree. 

Whether the eermonette is an effectiTe e•ucatlanal method 

depends largely on what we understand by the term. If it ls 

only a shortened sermon in vJbich the attempt ie made to inculcate 

116) Vid• supra, PP• 29 and 66. 
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110ral1 in the cbildNn, the eeraonette ie a ueeleee inatruaent 

and should be eliminated troa the aee•bly. ben it we ae81.IIN 

that children could grup abstract moral principles diaaoclated 

t rom any concrete incident or experience, it le a long atep tro■ 

knowledge ot right and wrong to right action. Thereton the 

seraonette la a futile vehicle tor the te•ching of ethics or 

morale. In his book Jloral Prine iples in Education, Zohn Dewey .. ,,-
says, •There la nothing in the nature of ideas about morality, 

ot information about honesty or purl tr or kindness whicb auto­

matically trane■utes euch ideaa into good character or good con­

duct.• 

If, howeYer, we think of the eermonette u a talk to the 

assembly by rabbi, teacher, or pupil, dealing with a eubJect ot 

conmon interest, the aermonette does have a place in the aeseably. 

The talk, hOT1ever, aaet ban dlrect:.bearing upon the tbeae of the 

program, and, 1 ike other features, it met grow out of the 

classroom experiencea and studies. 

Upon rare occasions the rabbi or principal may uae such a 

talk to bring abo'lit a cloeer and warmer contact between himself 

and his school. Children grcnr and 1 earn by the etteet that 

personalities exercise upon them. It the rab~i or principal baa 

something worth-while and interesting to say, something that 

will be of value in the Jewish development and integration of the 

ild, and if hie personality is such that he exerte a 

etinctly beneficial influence upon the children, an occae 1cm al 
11, info111a1 talk before the assembly doea serve a Talid purpose. 

117) Terry, P. w. op. cit. pp.152t., and Jordan, R.H. op. clt.pp.1,t. 
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With thia oonoept of the ■el'IIOnette in ■ind, we cannot 

approTe of the frequency with which ■oat ot the •choola haft eer­

monettee in the aeee■bly. (In fact, being certain that in nearly 

all caeee the aer111onettee are of the undeeirable, aoralislnc type, 

we cannot approTe at all ot the current practice of: aemonettee in 

the aaae■blyl) 5early halt of the echoola eaplopng the eeraonette 

haTe the■ told wekly and ■any aore b&Te the■ two or three tblea 

a ■onth. O,,er half ot the larger acboola haft ■el'IIIODettee weekly 
118 

in the aeae■blie s. A8 etated aboTe, the •el'IIO•tte mat 

not partake of the nature ot the eer111on, and 1hould be giTen in 

the assembly ae tbe need ariaes, which will be Tery aeldo■• 

The 1choole anewlr that aermonettee are g1Ten b,- rabbi or 

principal, and, to a 11111cb leeeer degree, by teacbere and papile.119 

In this phase of aeaeably actiTity, as well•• in the otbere, 

there mat be a greater emphaaie upon pupil-participation, in the 

older aeae■bllee, it le w1•• for the rabbi or principal to re■a1■ 

in the background and encourage the pupil• to addr••• the aeee■bly. 

Ot course, this wt 11 be quite i■poaeible it the olcl-atyle 

semonette persiata. Bllt it bu no Ta.lid Juetification for 

persisting and therefore it should be eliminated. 

118) Vlde supra, PP• 29 and 6St. 

119) Vide eupra, pp. 29t. and 69. 
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g. Are •birthday bl•••i•g•• by rabbi or auperlntendent a 

feature of TOllr ••••blT? 

J'orty-three per cent of the acboola include tbia la their 

aseeably actiYltT• We haYe aeen that it 1■ auch IION preT&lent 

I in the larger achoola than in those with enrollmente ot le•• 
120 121 

than a hundred. Although LeYinger approTe■ ot thia actiYltT, 

the writer feela that it 1■ out of place in the aaee■bly, eapeciallT 

.in the cue of the large school. It the bleaaing 1a given to , 
each child individually--in a large aaee■blT there •Y be a 

dozen or more each weet--it conamtea too aach Yaluable tine. 

It one blessing is given tor all the children wbo haTe ba4 

, birthQ.aU during the week, 1 t becomes too i■peraaaal to be 

meaningful to the child. This is one actiTity that ahould be 

confined to the more intimate atmoa~pbere of the claearoo■• 

5. Exhibition of classroom handwork or projects. 

Nearly two-thirds of all the schools fail to include 

this important actiTity in their aas•bllea; how greatly th-, 

~ould profit in interest manlfeFted by the children it thif 

type ot actiTity were to replace the worship ■enicel 

So much has already been said, in connection with aubjecte 

discussed above, about the T&lue ot showing to the assembly 

the handwork and proJects executed in the claearoo•s, that 

little need be added here to demonstrate how potent an education 

120) Vlde supra, PP• 30 and 70 
121) LeTinger, E. E. Entertaining Progrw, P• 10 



. ractor thie can 'be.111 Such ezbi'bitlone •4 duonetratiou 

are facton of prlaary illportance in the aotlTatlon ot cluerooa 

work. The aeee■'bly aaet eene ae the achool' • clearlng-hoaae 

not only tor ideas but also for cGDcrete ■aterlale created. When 

the t if'th grade vi ewe the Bedouin village bail t 'by the cll ildren 

ot grade four, they will enthuslaetlcally work on a proJect 

growing out of their class-wort, in order to l)rOTe that they, too. 

can cut into concrete attract iTe foJ'llle what they have been 

studying. The echool that neglects the use ot thie asentbly 

activity loses a Taluable opportunity to heighten interest in 

the aas•bly and to improve the quality ot claseroo■ work. 

6. OUteidere to address the assembly. 

Slightly mre than half of llle echoole occaelonally i.•• 
people not connected with the school address the ••••bly {although 

for the larger schools this figure is coneiderably higher).123 

Slightly over one-fifth of these schools haTe euch epeakers at 

periodic interTals. Only ten per cent ot them plan a regular 

schedule of outside speakers. 

The practice of allowing outsiders to speak to the aseably 

is a good one if properly carried out. What bu been said • 
before applies here aJ.eo--the speaker and hie subject should 

harmonize with the theme of the assembly. If the theme of the 

program deals with ceremonials, a speaker should be invited to 

122) Wises and Clarke, op. cit. p.7 refer to the use of claseroo■ 
projects ad materials in class progra.me. 
123) Vide supra, PP• 30f. and 70. 



de1cribe a local eocial agenoy. And of couree it goee without 

saying that the epeabr and hie aubJect met always be of intereet 
124 

to the children 8114 co.aenmrate with their age _and u ... eretanding. 

The main critemn ta that the apeater hae a worthwhile ••-• 

tor the children, outelde epe&Jcere, too, 111st ■aintain the 

instructional character of the aae•bly.12& 

There le no neceaa1 ty tor noh apeakera to be inn ted •t 

regular interTala1 too close adherence to a time-achedale aq 

result in many uninteresting apeakera. There ahould, howeTer, be 

some elastic schedule of outside speakers. We ehall di:acoTer 

later that the beat aaeembly act1T1ty la that which la planned, 

at least in outline, at the beginning of the achool year. Tbla 

being the case, some more or less definite proTialon mat be 1184• 

for outside speakers. l'hereTer possible, such arrangements should 

be made in connection with specific aase■bli••• It a certain 

program in December la to be deToted to philanthropy and a 

speaker is desired, pronaion should be ■ade for this at the 

start or the school year. 

Thia rule, howeTer, like all good rules, baa its exception. 

rt an outstanding peraonali ty cODJea to town, a person who haa 

something or definite value to impart to the children, and that 

per!on is aTailable only at the moment, it ia excusable ann even 

profitable under auch circumstances to Tiolate preTioua arrange­

ments and homogeneity ot theme. But such inatancee will be rare. 

124) Wiese and Clarke, op. cit. pp. 3f., gtTe examples or •oute14e 
~alent a.s semblie~.• Also aee CUbberley, op£ cit. p. 32?, for 
TU'Joua, ou~aiders of interest to the asae■ ly. 
125) ~ordan, R.H. oo. cit. PP• 63ft. 
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we mat not, howenr, lndiscrlmlnately allow any and .all Tisltore, 

be they rabble or not, to intrude and interfere with tbe planned 

assembly merely •to aay hello to the clear kiddie••. 

llany and varied are the ocoaelons whlcb the achuole report, 

on which outsiders ad4z'ees the a•••blles. It 11 not neoeeeary 
12«5 

to di scuas all of them here. It ls suf'ticient to say that the 

general rules etated UOTe plus common ■ense, will ■ene tor all 

of these cues. 

One ot the moat Taluable end■ to be achieved by this tn,e 

of assembly activity is that of developing contacts with the 

interests of the jewish comnmnlty . Aas•bl1es deToted to social 

service, philanthropy and important fund-raising campaigns are 

fertile fielde for interesting outside speakers. On this point 

one wr iter has t his to say: 

• It is possible in the assembly to utilize 
occas ions of special jewisb driTea in the co1111111nity 
or of jewieh current events of outetanding intereat 
to bring home to the children their connection with 
the larger Jewish ~orld with which they have Tery 
11 ttle direct contact. Occasionally speakers may 
even be brought in ffom the outside to addreas the 
children and describe to them the work of the Zewish 
organizations that they represent proTided, of 
couree, that they have a real child message to 
convey •••••• • 12'7 

B. Administrative Announcements. 

• 

Over three-fourths of the schools devote a portion ot their 

assembly time to routine amouncementa. Announcement■ are, tor 

126) Vide supra, P• ~1, and Appendix A, Table G'7 • 
12?) l'ludelman, E. op. cit. p. 6 
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the moat part, neceaeary' eTlla, and should 1,e ueed ln the 

a1sembl7 aa little ae poeaible. The claaeroo■ bulletin board 

should be ueed tor this purpose whereTer ~eaeible. 'l'boae 

announcements that are made in the aeeembly should be made with 
128 

as much diepatcb as poeelble. A good method t 10 employ in 

order to preTent a dead routine in the natter of announcemente 

is to allow the pupils to g1 Te them. They are par't or the 

progran111 (although intrinsically an uninteresting ;part), and 

as such they present an opportunity to widen the r 1ange of pupil 
129 

participation. The child who le not particlpati1ng in one 

of the more important teaturee of the program can :rind a medlWD 

of self-expression by ma.king announcements. 

SUch matters as attendance reports, cha?"i ty r 1eporte and 

allocations , stat emen t s regarding eehool rules, etic. can do 

much to foster sehoo 1 sp lri t , e specially it thes e a :re announced 

by the child r en . 

c. Student Organization 

1. Do you use your as sembly f or s tudent organizat ' on meetings? 

In les s than one-fourth of the schools are same assemblies 

t urned over to student organization meetings. Thi:s indicates 
achoola 

either that our religious'have very few student or1ganlzations 

or that the se organizations are not playi ng as lar1ge a part as 

128 ) Cubberley, op. cit. p . 32~ . 
129 ) Jordan, op. cit. pp. 33 and 65. 
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they ahoulcl in the conduct of tbe •choon. gonl'mleat uct 

actiTity. 

Before •• atteapt to en.luate what little u■•blF, aot1T1 ~ 

there le on the part of etudent organlzatlona, let u• flrat 

determine why these oigantzatlon■ (Student council. dl'aatics 

club, young .Judea, etc.) are Tal:aable a■ organla■• through 1b1ch 

to conduct some ot tbe work in the older ••••■bll••• 

We haTe been dra•lng our conclusion• on the u9W1Ption 

that most of the ass•bly actiTity •111 be done on the baela 

of clue-groups. The reason tor this le tbat in building up 

an instructiTe and entertaining program it is euler to work 

with established, hoaogeneous groups than 111 th indiTiduala. 

The same argument ■ay be adTanced in taTor ot group-participation 

by clubs and student organizattona, which are characterized 
130 

by same hmiogenei ty of aim and purpose. In auch uee■blles 

a presiding ottlcer ls in charge, and under bis leadership 

the progr• ts pnaented. ho■ 111cb procedure the pupils learn 

Taluable l••••• in cooperation, reeponeibility, and eelf­

oontldence. J'rom such mfft ings may arlee 111111y question• ot 

aocial ideals and conduct and of scholastic and disciplinary 

standard■ that can be dealt with effectively by the student 

organization in charge. The assembly meetings motiTate not 

only effort in preparing suitable programs, bu.t also certain 

school standards of actiTtty and conduet.
111 

l~O) Cubberley, op. cit. P• 325. 
131) Ylleon, H.B. and Yileon o. •• Tbe Xotivation of School Work 
Houghton, Jlifflin, 1921) P• 229. 
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The aaa•bly senee u the beet poe■lble tocal point tor 

student go..-em•nt •• 1'ell ae etudent actln ty. Some tonn ot 

such student SOTernaent will be d iecuaaed below. On tbie eubJect 

one authority wrlte■ s 

•The aaaeJlbly le cloNlY related, often an orsanio 
part of atudent gnemment. It la the torua ot 
the o ff'lcere of the atudent body and, wben 1 t la 
turned into a •town ■•ting• • lt becoaee a powerful 
■ean• or 110lding public opinion. The achieTe■ent 
of a • lrit of social solidarity in the acbool la 
one of the chief obJectiTee ot student goTern•nt. 
No aotlvlty contributes mre to thle end tban the 
aaae■bly. • 132 

Among those few ecbool e wherein eoae of the ue•bll•• 

are turned OTer to student organizations, tbe Student Council 

ranks first numerically. Thia organization can sene a useful 

purpose in the assnbl1 . Since it repreaenta the children, 

it should have charge of those uae■blies or parts ot aeaem­

bliea that are deToted to adllinlstratlTe ■atten in which tbe 

children are concerned. SUcb items as the al.location ot the 

school'• charity fund, the problem or tardlne••• the care ot 

t he building, and the obeerTance ot school redlatione ■lght 

well be handled in the aese■bly by the Student Council. A 

modification of this procedure is the •city of Juetice • idea. 

A student tribunal elected by the children tries, in the older 

asee■bly, cases of student diacipline and dlecuaaed ecbool 

problems. •ot only does tble tn,e of actl..-lty develop 

beneficent social attitudes, but it teaches the children bow 

133) Terry, P. w. op. cit. P• 150 
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to handle the problem ot eelt-goTernaent. Jurthel'IIOre, euch 

an asse■bly aotiTity le interesting aa well•• inetructiTe. 

The dramatic■ club (only twelTe per cent of the schools ban 

them) 1• another instltuttaa that the ••s•bly ehaald take 

adTantage of. The formal preaentation of plays in thl ue•bly 

ia a great tau tor the lncliTldual class, amd the try-out method 

baa its dieadTantages, as brought out aboTe in the dlscueeton of 

dramatics. Therefore, it the achool baa a dramatic■ club, it 

la wieest to let this group take charge of d.rUl&tic presentatio• 

in the assemblies. 

There are amy other worthwhile student organization■ 1D 

the schools that abould be allowed to take an actlTe part ill 

the asa•bly. Such groups as the Boy Sooute, the Girl Scoate, 

and Young J'udea can pre■ent actlTitiea which, it carefully 

supenised and planned, can haTe a high degree of lnatructional 

Yalue. 

Ho rule can be stated regarding the f r equency with which 

such groups should h&Te charge ot aaae■blles. It depends 

ent irely on the number or such organlzatione that the school baa, 

the general plan of assembly progra111a tor the year, the functioning 

ability of the organizations, the existence of m■e real need 

for participation by any such group, and ■any other factors. It 

11 in co111111enauratlon with all these factors that we say thlt 

such group-participation in aesembly actiTity should occur when-

eTer there is a need for it and when the purpose of any particular 

assembly can be achieTed moat satiefactorily by •an• of thia •tbod. 
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D. Eecellaneoua Aot1Tit1ea. 

1. Specify any aae•bly actiTlty not •tatecl aboTe. 

It le obnoualy lmpoaelble to enter into dlecueelon 

regarding each of the 28 mlecellaneoue actiTitiea that the school■ 

include in their uee■bly prograie. Some ot the■ haft already 

been pointed out in other sections of the chapter. Therefore 

some of these will merely be mentioned, and tbe more important 

ones will be diecueaed briefly. 

AIIOug the •re important of these ares the Purl■ carniYal1 

debates and 4eclaaation conteete, marionette player school 

orchestra; and musical eoloe by children. 

The Puri■ carniTal la indeed a welcome change trom the 

usual Puri~ program, and is enjoyed by children of all ages. 

The writer has held them in hie school tor aeTeral years, and 

they ha.Te inTariably met with success. )(any of the Purim 

materials listed in Section ItI ·ot the Bibliography contain 

materials and directions tor conducting a succesetul Purim 

carnival. HoweTer, it requires an unusually great deal of time 

in prepar ation, if it le to be succee■ful. 

Debates have a useful place in the High School aeeembly. 

The y ofter the older child a splendid means of eelt-expreeeion, 

and they can provoke thought, on the part of all who bear them, 

on important ~ewish problem~. ~cause of the great amount of 

preparation entailed, bo~ever, they should not be held often. 

In the small school that bas no departmental aeee■bliee it ie 
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inad•isable to baTe debate,, tor they can hold no interest tor 

the younger children. 

Karionette plays are an eTerlaeting delight to children; 

and thia can be a moat truittul means ot teaching Bible and 

history in the aase■bly. If the school baa a class in arta and 

crafta, thia clue can lllake the building ot marionettes a 

seme■ter•s project, ancl then preaent a play baaed on 1'ible or 

Jewiah history. Thia ia a true a■se■bly project; the writer 

has seen such marionette work that bas iDYolTed purposing, 

planning, prep~~ing, executing, and judging. 

111 conclusion, the writer wities to deaon■trate a well­

rounded program of assembly-actiYity by quoting, ln part, a 

report from the director of religiouseducation in a large school 

to his school conaitte~. He writea1 

•A reasonably Yaried program has been presented 
to the students at the asse■blies. Ordinarily, 
the Junior and High School Depart•nt1 meet 
separately, but frequently, they are broupt 
together to witness a play or performance ot 
general interest. 

•Miriam Soloveft and Iaaac Stern played 
before general aaaembliea during the Spring and 
~all terms. A complete and receptiYe silence 
marked each perfo!'IIIILnce. One of the child pro­
digies toldme arter the recital that it was •great 
fun• to play tor fellow students. 

•vr. Ralph Cheese's marionettes gave a 
delightful performance of •saul and DaYid• a 
play in seYen scenes especially writ ten for the 
use of religious schools. Brief assembly play■ 
are given on the average of once each month. 

• •••••• Home-made playe, hO'fleYer lacking 
in dramatic form, usually exhibit some native 
Titality. In the Religious School plays, at1 
attempt has been made to treat modern aul,Jeet 
matter (as the contemporary German scene) or to 
present historical and Biblical naterial with a 
modern application. For example, the next play, 
"Abraham and the Idols~, depicts in its first part 
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the traditional story of the idol-breaking 
incident, in the second part, an American 
business man shares in the destruction of the 
false materiat gods of the past decade." 133. 

III. J'ACILITms JOR ASSDBLDS 

A. Do you ban an 111141 tori1111? 

We baTe d1eoonred that nearly thirty per cent of the 

schools in our BUrTey lack the primary facility--an aesembly 

room, and in the smaller schools the figure is considerably 

h . h 134 1g .er. 

The school that must conduct assembly activities wt tbout 

a room suitable for this purpose is under a severe handicap; 

it is most unfortunat e, for the assembly instruction must 

suffer to some degree thereby. The importance of the ~seembly 

room is expressed by this statement by one authority: 

•A prominent high school principal once remarked 
that the morale of hie school, he thought, had 
fallen orr 50 per cent since his school auditorium 
had been closed for a year during some necessary 
buildl n g operat i ons ••••• 135 

In schools that lack this facility, the beet available 

subs titute mus t be employed. As a general rule, let it be 

said that it is better to use a l arge classroom than the 

Temple proper. The latter is too stiff and formal to allow 

for whole-hearted participation by the younger children; the 

133) For other comments and ideas on these and other activitiee, 
see Wiese and Clarke, .2:i2.• cit. P• 1; Jordan, £a• cit. P• 34; 
Cubberley, 2£• ill• PP• :32U.; Terry, ~ ·• cit., p;-!54. 
134) Vide supra, PP• 33 and 72. 
135) Jordan, R.H.,~• Eh, P• 57. 
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fo1111er bas the atmoephere of lnatructlon which can eaall7 

be transferred to the aeee■bly, and lt places the child in 

surroundlnge more natural and familiar to him than the Temple 
136 

aud itorium. 

Although ~e are fully cognizant of all the eevere handicap• 

that such a makeshift entails, let it be emphatically stated 

that the principal or teacher is not justified in using thie 

as an excuse to shirk the duty of planning and exe cuting a 

program ot assemblies rich in activity and meaning. With the 

exception of such items as motion pictures, slides, and drama­

tics, the assembly activities discuseed above can be conducted 

in the large classroom on a makeshift platform. 

1. If not, where are your assemblies held? 

Over two-thirds of the schools without au41toriuae 

conduct their assemblies in the Temple proper. Enough has 

been said above to demonstrate the inadvisability of this 

method, especially •1th younger children. The other schools 

use either classrooms, as reco1'1"1Dended above, or the veetry roo■• 

Cubberley suggests that a large ·lower hallway or a larse 
137. 

basement room may be used for aesembly purpoees. Theee ■a_r 

be used if healthful conditions prevail and the pupils are 

not exposed to draughts or dampness. 

136) Wiese and Clarke,~• cit. P• 2, also advise the use ot 
classroo■a in ecbools that have no auditorium. 

137) Cubberley, li• ill• P• 320 
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B. How JIIIUIJ' •••e■bl7 ro•e to you haTe aTallable, 

OTer half of the echools haTe only one roo■ in whlcb to 

conduct asse■blies. OTer a third haYe two use■bly roo•, and 

less than ten per cent b&Te ■ore than two. Waturally, it le 
138 

the le.rger schools that haTe more aaee■bly rooms :aTallable, 

and therefore we eball find a hlgber degree of deJpart•ntalization 

in their assemblies. 

Kost or the ataller echoole fa 11 to apprecia·te the fact 

that departmentalization of the aeeembly actiYity need not be 

dependent upon the number of rooms aTai lable. 1'y eo arrangina 

the schedule of classes that each age-group of eh!lldren will 

use the assembly room at a different tine, depaft1nental aeaembliee 

can be held without haTing the ad•antage or depar1tmental asse■bly 

rooma.139 

C. Is your ueembly apace al eo used for classroom space? 

over one third of the schools find it necessary to use their 

assembly space for classroom purposes also. Thia is unfortunate, 

because it means either that there can be only onet assembly 

for ... the school, or the class meeting in the aesembly ~o• 

muat move into a classroom while other aeee■bliee are in 

progress. Neither procedure is highly desirable, and other 

138) Vide supra, PP• 331:&nd '73. 
139) For the planning or departmental aese■bly rc,oma, see 
Tralle, H.E., and 11erill, G.E. Planning Church ~dldtng 
(Judson Preas, 1921) diagra.me in Chapter• II and JtII. page 
28 ari indicated the adTantagea or the assembly rctom OYer the 
auditorium. 
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arr&l'Jgementa ahould be made, it poaaible, to haTe no classes 

meet in the aaaably room. Classroom work ia undoubtedly han­

dicapped it ccmducted in a room not designed primarily tor. 

classroom use. It, howeTer, tbe tacilitiea ot the school plant are 

so poor that there are inadequate tacilitlea to allow a clue­

room tor each claaa, departmentalization ot the assembly will 

enable those claaaea that must meet in the aaaembly roo■ to 

move to the claaaro• during the aa■embliea in which they do not 

participate. This la at least better than haTing the clase 

hold i ta entire session under adTer■e working condi tiona. 

D. Do you haTe a ■tage? 

OTer three.fourths or the schools haTe stages in their 

assembly rooms. It ia only in the larger acboola that moat 
140 

of the stages are well-equipped for dramatic purposes. 

Dramatics, however, constitute only a comparatiTely minor phase 

of assembly actiTity, and it la only in this one aspect that the 

lack or a well-equipped stage causes dirticultiea. Although 

a stage or some sort is necessary to ■oat of the work ot the 

assembly, it need not be well-equipped tor dramatic■ to aene 

ite major purposes. For the inti■acy that should characterize 

the assembly program, elaborate lighting and scenic effects 
141 

are not necessary, on the con,rary, OTeremphasis on 

scenery and staging will weaken the educational aspect of the 

assemblies and tun, them into •perforaances•. 

140) 
141) 

Vide supra, PP• 14f. 
LeTinger, R. R. Entertaining Programs, P• 8. 



(159) 

B. Check the kind ot aeata in your aaae■bly roo■• 

It le indeed fortunate tbat nearly tbree-fourtlla of the 

assembly roOlle in our ecboole are 7equtpped with moT&ble aeate. 

It ta only with thie type ot eeate that the 4eaire4 4egrff of 

tle:dbility in progr•e can be attained. In thoae aae•bly 

roo■a that are equipped wltb theater type or pew type eeate, the 

element ot pupil-participation tends to be ■ln1■ise4. Yor 

certain types of actlTlty, BUch ae guee, exhibits, etc., it 

is desirable to haft the floor-apace cleared, an4 thie le p0aa lbl• 

only when the eeata are moTable. At tbtee lt ■ay eee11 desirable. 

to haTe other than a row-'by-..row seating arrange•nt, bat lf 

the seats are fixed, no such adjuetmente and changes are 

possible. 

In order to ell■inate undue noise fro■ tbe mTlng of aeate, 

the beet type tor assembly purpoeee are those that are attached 

in sections ot three. These are heaTY enough to ■ini■ize the 

noise of scuffling, and light enough to be pushed to the aide• 

or rear of the room men more floor-space la desired. 

7. Other features regarding facilities. 

»any and varied are the facilities employed in the aeeembllee 

of our schools. We shall eonnent only upon a fn of the moat 
. 142 

significant ones. 

142) Vide PP• 35f, ?5f. and Appendix A, Table 82. 
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The ■tniaul equi}llent tor the a■■e■bly roo■ conat■t■ of a 

piano. Bat we can harclly 'be eatletiecl with ■lnlmmt faoilittea, 

if we wt■h our aaaelft)ly prograaa to be lntere■ttngly Tarted in 

their modes ot presentation. One 1111thori ty lista the following 

ite■e as necesaities in the asseabl7 ro•, rug, chairs or seats, 

piano, blackboard, table or desk tor superintendent (this la 

really not necesaary), cabinet for supplies, suitable teaching­

picturea on the walls, ■ape, song-books, reference library, 
143 

bulletin board, and atereographa. 

The Talue or such facilities a■ the phonograph, atereopticon, 

and moving picture ■achlne has been dlseu■sed earlier in thl■ 

chapter. The rabbi or principal who aalcea plaa■ in hie budget 

to purchase such facilities for hie assembly progrua does wisely. 

Although a lack or facilities is no .fustltication tor a lack ofs 

interesting and instructive a ssembly actiTlty, the addition of 

such equipment will make good assemblies better. 

IV. JIETHODS AND KATERIALS. 

A. Row far in advance is your program or use■bliea planned? 

There is no more importrmt item in the entire questionnaire 

than this question. The quality or any school'• asse■blies can 

be determined largely by the way that school anewera this question. 

If the writer quotes at rather great length in this section, it le 

143) Tralle and Xerriel, !m• ill• PP• 26 and 28. 
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because he wiahea to eQhaeiae how Ti tally illportant le the 

planning of ua•bllea at tbe outaet of the school year. Ye do 

not uee a aakeahift, faulty • tho4 in planning our claearooa 

curricula1 whhy should not the aas•bly ourricul11111, which 11 

also an important 11edi1111 of lnatructlon merit the s•e caren&l 

consideration snd planning? 

OUr surTey reTealed that only one-fourth of our achoole 

make any plane for their a■sembllee at the beginning of tbe 

school year, and the great majority of the schools plan their 

assemblies from month to month or eTen from week to week. .AIIOllg 

the smaller schools, canditiona are especially bad; considerably 

oYer half of the school■ whose enrollment■ do not exceed a 

hundred plan their aeee■bliea no more than a week ln adTuce.1" 

These figure■ deriTed from our study reTetll, in the•elTea how 

mch is lacking iD the preparation and execution of the 

assembly programs in our schools. 

In this connection Ye quote from one whose· taek it aa. 
been for many years to auperTiee assembly actiTltie■ in public 

high schools . What she says is extremely pertinent to the 

situation in our religiaua schools aa wells 

•The asa•bly in moat schools is the •etepchild• 
of the curriculwn committee--any last minute 
thing will dot If, as moat authorities agree, 
our attitudes are determined ltot by our 
intellects, but by our emotion■, then 116at 
schools are ■isaing the control led maaa 
emotional appeal of the ass•ltly ~mgru. 
As will be seen in this p81fPhlet, the 
obJectiTes for the whole year were carefully 

144) Vide supra, PP• 16 and ~6f. 
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"rked out, ae well aa thoee of each JDODtll 
and of each period. '!'be teacher-1n-cbarse took 
to the Toluateer group of etudenta only the 
obJectiT•a--the •thocte of attaining the■ were 

deTlaed by the students the■aelTea. GlTeD the 
reeearch books, they wrote or deTeloped through 
action the original eketchea.• 145 

Specitioi ally in resard to the religious aobool ue•bly, •e 

are told thats 

• ••••• It ta iq,ortant to e■phaaize that ln 
preparing an aas•bly the execution of the progra 
la ot ■ajor importance. All too frequently an · 
aaa•bly fail■ not becmae the content ot the 
progra11 wae interior but because the Tarioue 
elaente ot the proP'• were poorly rendered. 
A ■ajor conslderaticm in all aeeeably work le 
to allow sufficient ti• for planning and 
rehearalng the program. A good procedure to 
follow le to plan out all ueelll,llee at the 
wry beginning of the year and to indicate at 
that time tll the nrioue teachers, claeeee and 
specialized groups lnTolved exactly what 
contrlbutiona are to be expected ot them. It 
ia only in this way that adequate eafeguarde 
can be set up againat the poorly executed 
prograns that are all too frequent a phenomenon 
at our SUnday School aeaemblies.• 146 

From these statements it is clear that a wealth of tine material, 

a etaff of ingenious teachers, a school or willing and working 

lhlldren, superbly equipped aeP-e■bly roo■s and balle--all of 

these together are of little avail in the execution ot good 

assembly activity unless planning is done at the beginning 

of the year. Of course this plan can be elutle· •d in outlines 

but the general theme of each week's actiTity and what cla~s or 

145) Davis-Dllbois, Rachel Pioneers or the Wew World (Series III 
of Assembly Programs of Woodbury, New :tersey, High School. American 
Friends' Service Comnittee, 1930J p.3. 
146) Nudelman, E. il• ill• P• 8 
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group la to preeent it ehould be arranged and clearly underetood 

by all when the school year begins. It la indeed l•ent~le 

that so tew ot our achoola adhe·re to auch a policy. 

B. Do you plan your •••bliea around any central 
idea of theme, 

The annere to no other question in the questionnaire were 

as surprising to the writer aa were the replies to thia item. 

He was willing to asll\llle that in practically all aes•blie• 

there was some unity or theae or underlying idea. It wu 

somewhat ot a shock to discover that over sixty per cent of 

the schools do not base each assembly upon aoae central theme. 

Bearing 1n mind our contention that the ase•bly has primarily 

an instructional function, we are constrained to ask bow soch 

a function can be carried out when the assembly le not a thematic 

unit. We suspect that the following •typical program• of one 

or the schools la typical of all those who anewer that their 

assemblies clo not represent thematic units ot inetruction1 

•1. Opening hyan--•With Grateful Hearts• etc. 
2. Social Service--Pupil from each clas1 brings 

box with contributione to front. Prayer· 
is said by Rabbi or older pupil. 

3. Religious SerTice--our own, prepared by 
Rabbi . 

(b talk by Rabbi, 
4 . Prepared program--(&! short play, 

(c talk by outsider, etc. 
5. Announcements . 
6 . Cloeing--•En kelohenu• 
?. ~enediction by Rabbi. 
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such a •typical program• contains too maUT 41aparate el•ente 

to haft any unity of theae. Social eeni ce, worship, talks 

by outaider11--it is difficult, if not illlpossible, to create 

a unified asseably out ot such widely Tarying elements. 

11rs. LeTinger, in her TOl- of aeeembly programs, takes 

it for granted that the assembly will expresa a unified theme. 
14'1 

Another writer apeaka ot the assembly progr•• ae •units•. 

Indeed, if we wish to make of the ue•bly a truly wartlnrhile 

instrument in religious education, it 11111st be characterized, 

first of all, by unity of idea. 

1. Do you eTer haTe a aeries of assemblies around the aame 

theme? 
, 

Only fifteen schools, or leas than ten per cent of those 

comprising our survey, S1Jawer tli• question affirmatiTely. Among 

such series presented are ceremonials and holidays, peace, 

•Je~s in Many Lands•, •Our Comnunity•, •Leadership and 

Citizenship• and local .Tewish organizations and charities. 

This system of assembly procedure, while not imperatiTe, 

i s a useful one. There are subjects ~hieh would be of interest 

to the children and about whioh they can derive Taluable 

information, yet they are much too large in scope to be handled 

in one assembly-lesson. In such cases it is advisable to present 

the subject in a series of programs, each program dealing ~ith 

147) Wiese and Clarke, 2,£• ill• P• 1. 
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a d i!'f'erent aspect ar the general t'here . It .. a.uld be a . 
~J?el••• taak, f ar exaaple, to attempt to ponr•~ 1n one 

;. series o! ten, ft'tee,11 or ~enty SJ>len<iid uamiblies might 

~e con~uet&d. Thie system is es~ecially practicable in the 

:::i g-h S~hool ass-embly-, .ti! re the children rlll be satiafied 

'!:7 va.rie t r of ~thod ar, d will not need such ,ride· ...-s.riet, er 

subjects . Indeed, the writer has lll. hie poeaession co-,,iee cf 

s-.ic~ ee::-ie-s each of which required a. wbole y~ar to present i.!! 

t::e asseJE'tlies o~ p:iblic high schools. ~0 illustrat~ the 

;ossibili t :es of such a ?roeednre, the tollcwi.n@: outline~ 

such a series i~ presented. The genera1 subject is • 'ftl.e 

Con t ribu.ti0?1 of Sdues.tian to World Unity•. The progr• 
148 

for the yeor's series is as foll~ : 

October •••••••••••••••• • •••••••••• Iaa..ngo.a.gtt 
~ov~04!!'r •••••••••••••••••••••••••• Se i~ne~ alld !nTention 
:le, cemb~r •••••••••••••••••••••••••• ::tenet! ,gz1d ~ame~ 
J~ • •• ••••• •• ••• ••••• ••••••••• Li tera ttt:-e 
7ie b~~=:; •••••••••••••••••••••••••• "S'i s to ~ 
1Ca.r-eh •••••••••••••••••••••••••••• -'E.3. th1!.~31: i es 
A~:--i ! . .......... .... . . . ............. ~t and !Ill!! ie, 
Ua:!r • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • G-o Te r!!lC!@~ n t 

Ho:1se-hold L-ts 
blnal and 

Alen€ si=il:.r lines our ~igh 3c~ool d e partmenta.JL a.ss~-i:i=blies 

cJ·.i!-i p resent a. splendic , unified eeri es o,n ".fe1;tef 9h Can tr ibutiona 

: .;:. : Je,:s-- :ru 3o: s, ?.a.ehE 1, ~i:t..ea. tion in "i'orlci-Jfindedness. A 
3~ :-:. '=E a~ Ass embl 7 Pro gr~s g i'~~ by Stude :it!! ot -Yoo~ fury, 1f . ~ . 
:-:i g::. 5c1:.:ol ( !:!!-? :=-:.car; ?r iende Se:-vi~e Coeti•t~e 1, 1~25) A reading 
c :- ::::s bookle-:. l!ill a.ea-..:aint the :-eader with th~ :a!et~od o~ plamting 
:.::-: ~:-::d-.: ctir:~ soch.;. seri!:S of p:-ogr ~s . 
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c. Do you u■e any references, boo••• printed 
or aimeograpbed materials in the planning 
and preparation ot your aaaeably prograa? 

An indication ot ·how impoTerlsbed the assemblies of our • 

schools must be, is £1Ten by the tact that only slightly more 

than forty per cent ot tbe schoole use such materials in the 

preparation of their assemblies. With the wealth of materials 

that is available, there le no excuse for~ school to waste 

valuable ti~e by conducting assemblies that are bare or thread­

bare in content. It is not necessary to d i scuss what materials 

are used in the seventy-odd achools that do make use of such 

referencea; this was done in Chapters I and II. '!'he materlala 

and the extent to which they are used is discussed there.149 

At this point it is sufficient to state that it is in the hope 

that all of t he schools will use these references that Appendix 

B, the Bibliography, was incorporated into this theala. In each 

case it is stated mere the materials may be procured. • 

In conclusion, let it be emphasized that although the 

ingenuity of the teacher and the ability of the group p~esentlng 

the program are factors of primary in?portance in the planning and 

preparing of assembly activity, tr..ese factors ebould be supplemented 

by well-prepared reter6nee materials, euch as are listed in 

Section II of Appendix B. 

149) Vide supra, pp. 37f. and 7?-79. 
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D. The procedure of turning the aase11bl1· oTer to 
a different clue each week. 

Te dlacowred that oTer one-third of the ae:hoole follow 

tl:ie procedure replarly ud an llllditlcmal fifte•en schools do 

so oc caaionally, while · fifty-st% per cent of the• achoole do 

not employ this ■ethod. Pro■ preTioae diacuaalo1na it 1■ elear 
u;;o 

t :iat this ia the aethod faTored by the writer. It -■t, 

howeTer, be subJeeted to a Tery isportant Qual H'ication. It 

has been the experience of the .-riter that in t1:ne Tery ... u 
schools the claaaee are too small and too fp h r nt.aber to 

make tbie a practical plan or procedure. While a well-organlze4 

smal l ecbool with an nroll.Jllent of 50 aay ban ~L t1reln-gra4e 

curriculum, it will, in all likelihood, have no aore than 

three or !our classes suff iciently large to pre1,are and execute 

pr ogrc111s. '!'o call on a class for a monthly pronraa ia too great 

a burden, and t he work of tbe cl.&eeroo■ will ewrter. Therefore 

in the smJ._ school i t is wiser for pupil-partic:ipation to be 

done b y individuals rather t~an by classes. 

However, in the la~ger schools .,ith t en or twelTe claeaea 

of normal si ze There the class is called upoa h rtreq_uently, there 

is no reuo n why this plan s h ould not yield exct! l lent reeulta, 

i f properl y plant:ed aid conacientiousl ';"" eonduet ◄!d. When 1re 

~e~~cee r t~t one of the greatest valuee ot the asse■bl7 1■ 

the n>t iYation ot' clas•-~rk, we cannot bat v.rgil! this aetbod of 

150 ) As indicated aboTe in the discussion of Sta~ent Orgmizationa, 
a n-mber of as~er:blies should be set ~ i de ro~ 1program by 
~be T&rioo.■ clubs and grou~ in the school-
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• When doe■ the clue prepare 1 ta progr•! 
. 1D 

Our aun-ey inform•-=-•• that'el11htly ner torty per cent 

t the schools wherein the claeee■ produce the aeeeably procr-•, 

he preparation ot the prograa ie done outs lde ot clua-tlme. 

In seventeen per cent or the schools the preparation 1■ done 

during the claee-timet and in the other achool1, both clae■-time 

and outside time is used tor the preparation ot the progr•. 

Which or these three procedures is most deelrlable! 

llrs. Levinger ■aye on this eubject1 •1n the younger grade■ it 

may be necessary t o deTot e aeTeral les■on periods to the reheareala 

in order t o giTe the beginners the confidence necessary to a 

public appearance ••• With intermediates it is otten bat to allow 
152 

th em to dramatize their material out ot clue ••••• 

InaS11Uch as the assembly actiTtty should grow directly out 

of claaeroom work, it is nece■eary that the preliminary planning 

be done in the class. Aaeuming that the assembly schedule baa been 

prepared at the beginning ot the year, the teacher ot each claaa 

knows the exact dates when her group is to present the program. 

She will inform the class ot this date many weeks in a4Tance, 

with ins tructions to watch tor any particular phase or the tr work 

which they think would form the basil tor a good progr•• When 

the c la.ea deteraines the subject and chooses the method ot 

151) Cubberley, 2.2• cit. PP• 328f. 
152) LeTinger, EnteriiTntng Programs, PP• 6f. 
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presentation to be u■ect. they am the teacher will draw UJ» a 

definite progr- and aa■ign the Tarlou■ part■ of the proSJ'u. 

It' druatlca or draaatlsation ta cho■en u the IIOd.e ot pre■en­

tat ion, additional clas■ ttae a11■t 'be al.lowect tor tt■ prepara-

tion. •t thl■ can be ■et off on a good ■tart in le•• than one 

clue period, and the re■t of the preparation ■hould be done 

outside or claea tillle. It any of the other type■ ot preeentatlon 

are chosen (eeaaya, elide lecture, exhibit, etc.) lee■ cla•• 

time ia needed because ind iTidual• can be •t with ou t alde ot 

class more conentently than can a group of children. 

The general rule to obeene in the preparation of the ueembly 

is t o use ae little ot clase-ttme as poaeible tor it. Ye ban at 

our disposal about two houn a week in the one-day echoolJ we 

cannot afford t o wa■te it. We must ecmclude that both clue-tlae 

an <! out-ot'-claae t ime should be ueed in the pl&m1i ag and 

preparing of aesembly actiTi t y. What the proportions ■hall . be 

depends upon the type or program to be presented , the age of 

the children, and other factors. Coamon aenae u,d econo.,. of 

t ime mus t be t he determinar,te in this respect. 

2. Who s uperTieea their preparation? 

OTer ninet y per cent or t hoee who anawered this item 

replied t hat this au ~enieion ie do~ by t h e t e acher, in some 

cases alone, i n ot ~ers with the atd of principal or ralibl. In 

other schools t h is task of su~enision or the children'• prepar­

ation ie performed by tbe rabbi; the principal or the dr•atic 
153 

coach or program director. 

153 ) Vide supra . p. 39 
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r:e cannot approve of t •.1rning this s upervis i on over t o 

anyone i n the school •,ii thout 1h e aid of the te'lCher of the 

cla-s - It i s t he c lassroom te<1.c~cr v-ho either mo t ivated the 

c~oice of t h~ class in their choice of a pro~ran. or knows the 

:-eaeons ~hy the class ~as sel~-~otivated in i t s choice and 

pl"l.nn ing o f its assembl:, 3.ctivities . It i ~ she who un derstands 

best not on l y the v1ork of he r pupils bu t also the pup ils 

t :-iern selves • 
Or. the ot.her han d , the classroom tea~her alone should not 

b'! entrusted ,.. ith th e s up<=rvision of as sembl:,- pl anning , After 

a ll , hf'r schoo l contacts :\n limited to tl~e class whic-.. she 

teaches . :'here should bP some p 0 r son--either r a~bi or pr i nc ipal, 

o:-, i n tli"' l yger school!'I, an a s se!"'bl y instructor or p ro .vain 

:! i:-ecto:r--·::hose tas k it is to or ganize coordin at r , and unify 

the p:-osrarn :n co~l , b or at ion with t~e te ,~her of re cl ass . It 

i2 t :uo ug1-: t:ie coope r ,.t io'1 of ~rere t v-o '\gene iP s-- t 'ne class r oom 

te· che r a.'1d the person i n charge of 3.ssem~lies---that prope r 

supervision can be g iv Pn t, ~ the prepar~tion of t he assembly 

µrog ram . 

E , Or g 'Ulization . 

1 . )CPS vour 3chool ~ave mo:-e t~an one as s embly per Sunday'? 

:'he c;uertion of departmen tal i::ation of as embly activit ies 

h:1.s b 0 en r-i.i ae•1 l"la ny time~ previousl y in t'!'li s chapte r , -:re hav e 

:-epeatedly i::npl i ed t·--.-. t i f '" he :is:>em'hlv is to serve 11n • valid 
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purpose as an educational instnaent it mst be graded, eYen 

as classroom inatruction is graded. Both the aubJect aatter 

and the methods or presentation 1111st neceaaarily differ tor 

children ot widely Y&rying ages, and this can be achieYed only 
154 

by departmentalization. 

our eurYey reYe&ls that only slightly mre than a third 

of the schoola haYe seYeral aseeabliee each Sunday, while 

nearly two-thirds ot the schoole haft a general assembly tor 

all t11• children; rrom all that hae been said in this chapter 

it should be appareut to the reader that these achoola ■ight 

just as well abolish their weekly aeeembly periods certainly 

they can accomplish Yery little educationally. 

We are not 111 rprised to diacowr that only 7.5% or the 

schools with enrollments ot leee. than a hundred have depart­

mental aasemblies. lllt we mat l Jok with miagiffng1 upon the 

schools with enrollments or 100 to 350; lees than sixty per 

cent of these schools have more than one assembly each week. 

It is hoped that tbi s study will point out to the rabbis and 

principal.a or one-a~sembly schools the futility ot massing all 

or the children together tor assembly actiTity, and imprea■ 

upon tbeffl the tact that the assembly cannot be an ettective 

inst1"1JJ11ent or inetruction unlesa it is departmentalized. 

154) Prehm and Anderson, of• cit. PP• 2-4, list ten types or 
aaa•bliea tor each ot theirst six grades; these show clearly 
how widely both content and method can and should vary for 
ditterent age-groups. 



(1'12) 

2. Do•• each uee■bly ••t weekl,., 

In all but ten per cent of the schools the aseembly le a 

weekly occurrence. lloet of tho• that do not la Te •eekl.7 

assemblies hold them bi-weekly. 

The writer belleTee that aese■bliee should be held as often 

as they haYe something worth1'hile to present, se111etblng that 

will make a genuine contribution to the Jewish education of the 

child. In the efficiently conducted school a weekly aa■embly 

should not be too great a tax upon the lqgemity of teachers or 

classes. It le mcb better, howeTer, to present interesting, 

instructive, Tarled assembly actiTitie■ -I-weekly than to wute 

valuable time in poorly planned, inefficiently conducted nelcly 

assemblies that are bare of meaningful actiTity. One writer 

states s 

•In the first place, I should like to emphasize 
that an assembly should take place no more 
frequently than can be done effectively and •1th 
truly educational benefit to both participant■ 
and audience c011cerned. How frequently this 
should be it is difficult to say since local 
conditions and circumstances must in the last 
analysis be the determining factor.• 155 

It would be unwise in a school that is attempting to reorganizl 

its old, traditional assembly along the lines suggested in 

this study to institute a weekly assembly. The work will be 

done more efficiently and meaningfully if for the flrat year 

or two the assemblie s meet bi-weekly. 

155) llu.delman, E. op. cit. p. 7 
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156 
.An Additional lfote on Depart•ntalization 

•• are giTen the specific infol"lllatlon that forty-fiTe per 

cent of the schools who speci~y do not haTe any departmentaliza­

tion at all in the •tter of asseablies. OYer a third of the . -
schools haTe two assemblies, and only fifteen per cent of the 

schools app~oach the proper degree of departmentalization with 

three assemblies. 

Enough has been said above to show the necessity of depart­

mentalization. Now we must determine how great a degree of 

departmentalization is necessary. Ideally, there should be 

a separate assembly for each department in the school; tbie 

T-ould mean at least three and in many cases tour. · Local 

conditions in regs-d to facilities may render this difficult. 

:But this can be surmounted by having each assembly use the 

same apace at di fferent thries in the schedule. The important 

f'act to remember is that the assembly~ if it is to be truly 
! 

educative in character and function, 1111st be departmentalized. 

Lengt h of Assembly 

over fifty per cent of our assemblies are a half-hour in 

duration. But only 15 to 30 minutes are devoted to more than 

one-fourth of the as semblies. On the other hand, fifteen per 

156) The remainder of this chapter is based on the questlo.ns 
in the table on page 3 or the questionnaire. For figu~s 
beyond those cited, vide supra, PP• 40-42 and 80f. 
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cent ot the aeee■bliee require from 30 to 45 minutes. 

The a1110unt ot tiJle that we consider suttlcient tor the 

assembly depend• largely on our concept ot what the aesembl~ 

should accomplish, 81Jd aleo on our experiences with assemblies. 

The writer hu witneeeed eome alleged aeee■blies of fifteen 

minutes duration tbat might just ae well have been cut to 

five miDUtee, and he baa witnessed others 45 minutes in length 

that merited every minute of time given to tbem. When 

exploited to its fullest poeeibilitiee and ueed to ite beet 

adTantagee, it will be ae deeerYing ?t-.p. considerable portion 
15, . 

of time as any classroom subject. 

In orde r to construct a class program, however, it le 

necessary to aeeie,i to t he assembly a definite length. 7or 

all practical purposes a half.hour ia most advisable. It 

the v.orship service is eliminated, ae ~estated it should be, 

thirty minutes will be ample time tor the preeentatian of a 

program rich in learning-situations, interest, and entertain-
158 ment. 

Place of the Aa•embly in the Schedule 

The assemblie s in our schools take place, to about an 

even degr ee, a t the begi nning of the mrning session, at the 

15? ) Cubberley, op. cit . p. 321 
158) Wle•• and Clarke, op. cit. PP• 1 and 21, advocate assembllee 
or half-hour duration. 
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close of tbe sess i on, and between classes . 'J'here ie no 

e r·n1 e tire in the schedul e that le t o be pr ef erred oTe r 

y o t her t 1:--e. The aA eemblie a should talce pl a ce, 1n each 

in s a.nee , a the 110et canTenlen time e. "'he re are , howt-Te r, 

cert a i n • don•ta• o be obae"e4. 

~any of our echoola haTe t hP as sembly a t t he nry beginning 

of he mor nin5 s o that the problem of tard iness r ill no t int er­

f er e 1 h the r ork of the c l aeae R. Thi s i a a bad procedu~e 

for r o reasone. r.o • onl oea i t fa ll to eol•e he problem 

of tardlneea-- th~ ch lldrr.n ~111 rai l i nto ueembly d rill 

t hP en ire period--but 1 also r orks on t h e ae■WBpt ion t hat 

he &s s embl y i s otal l y un t rpo r ant . If an ass embl y occu rs a t 

h~ ., r y beg inn ing or the aeeelonA the re mus t be same Talld 

r ea on f o !" l a c ing 1 rere . 

rr the school ~ lahee to meet t he pro er r equ i r ement• for 

cepartmen a liz.ation and ?1a onl,, one a ~ee . l y hRll aTai l able, 

it Ti l l be nece sa.r to hol d a eeec lies a t the eginn i n . in 

o t. o r e r v'!'d i ~~t he a s~ "1!bl y fo r each gr oup sho~ld be 

.:-l ·· c d a t t t. ~t ; oint i n he i;chPc ule v- ere i ill be ost 
159 

a1~:-n• 'J.c.:~o•Js to he gro•l.- :oncern-"~ . Sue t arrangements 

·s·. ,, ,.i:e"r" ril :: vr r , t o l!.r e t t r e co '1 1 i ons an~ c ircumstances 

c1· . p . r 1 , a~~oc a ~e placinrs ~e as s embl y 
h ~ '1 .,F -=--- ~.,_,:,. nr "' , o~ c our s e , to thP publ i c 



(176 ) 

? . Per■onnel 

1. ~bo~e job i e It t o prepare and conduct ass embly act1Y1ty? 

•ost or the school s lnf'onn UA that th ie tasJ,- i s pe rfonned 

b" t he principal or ht" rabbi. Certa in! the ne r l pl an 

to br m'ide n ~ P be 1n in of he y 0 ~r "'1.let b e ork~d out 

r d ly y ,.. ,. p non tht" bead or t h~ s chool. R may call 

rrti;,on ... i ili ··fort}- ,- r-l naitroom c urriculum 1, hi • 

~•i'hor1tt O in ihi, rtel~ of a embl act1Tlt1t" ■ ane"er 

hle queet lon ln J11.1ch the aau:>e ,n.y . One e tatcs th t he 

r 1r orctr.o rily p l 1 ed i nt'· ~ h "' de 

c~ l1 C ' . i •teo o "' ru , 1 le R "\1 t e ::..C' t er a "hi cl: tr-- r:up0 nri ecd by 
1.:0 .. ::·:. . c ;c.l . Another mA1 n• 'l int:1 he he T "' pon 1h111 y 

~ 

#' r., ... ... ... :-o~-:·r-_m l . e • \' i t h he pr inc 1 pa 1, bu' h (' "J l'tel ega t e 

~ ~ - ,.:.• 'ori• 'j • C ~ . r - ; t · en r o:n• (' ,.;ffl l t t t: 0 pu 1 le • • • .,,J ... . 

• .- A ..... ... t " ..c' re. ehou l e. det t: ine I ( l in adv" r.ce t. p ep.,.c·r1c 

r· t. Jre · 11 eo~t.,,n 

yrar h:ie beeu l .,, id do•··n hy ' r . ... princi pal or r&. b i , 

~e ronr i i l lty f or t hP pr~ p1rfl ";.i o n ar.e the cond ct of the 

t.r, • .,.,.~, pr op- rrur, fo r \•h i ch t.hat clas s ie r eepon s i l'-le. To fulfil 

l ~O ) 'fe rry , op . cit., PP • 151 f . 
1~1) orda n , o p . ci t. pp . 59 an d 61 f . A s imi l ar p rocedure la 
prµ,5en 'ed by Wil son a.nli -;'ilson , o o. c i t . , p . 2 24 . 
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all the purpos es or t h e worth'1hil e assembl y , t h i s r eepon e1· ility 

rust be sh ared by teacher and pup ile alike . 
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CHAPT!:l IV 

A C01JSTRUCTIVE PROO OP 
ASSEDLT ACTIVJTIXS 

In th chapter Juet conc l uded ~e haTe ried to fulfil the 

t ask r.hi ~h re se t f or oureelTee--to in t erpret an eTaluate the 

practi ~ or our relir ious school as sembli es , to eee wherein 

hPj' a r ""ar. ing , and t o a t temp o po in t the ~ay to ep,?cific 

i=prove~cnt, to? arde t he c r eation of aseemblf ee rich in 

cduc R icnal Ta l uPe anrt lnte rea t ing t o childre n of a l l n.ge . 

~hPr f ore , 1 wou l ~ be •al.ue l P. se and tut11e to attempt 

•.o dr a, •sp Rpr c1fic pros r !2.me for t he u11e or f\ Beemblie e in a 

s ~1,; t1;,r o f h ia k ~nd . Thnt i ~ the t ask or t h ~ te· h f"r e , for the 

nee~ b l y act lv i • ·• sru. a e a n1 ce a tion of t he acti v it or 
~h" c lassroom . 'e f eel ha ' r e ha• ,. po int d te Tay f or e ch ere 

t.c f e ll w. I shal l be h e purpotte or hie chapter o pr e1ent, 

o r.e ~eie of Chap t • r III, a ge ner a l ph1loeo phy of as eembly 

ac ivi y . ~e sha l l c oncer n our ee ve e pri~vl ly ~1 h he va lue 

~n~ ~ur poee of he aesPmt ly an d ho~ as sem ly progr ame should 

e 1eve l ope" . 

F.roa: r. e mm y cr1t1c1sl"'B a lreai1 y r ais ed 1 i s eTi ent t l.a t 

:r.~ VA 11l'" - f H: e aseembl , i n unify i ng t he 11: ork of t he school a"d 

ir ..:1\"'tng tone , ept rtt, a nti ent u siaerr o a ll t ha t l e done in he 

clae r e ie nc f ully a ppr ~c ia ed in ou r r e l ig i ous s chools . 
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All too trequ~ntly assemblies are carried on because they 

are preacr! bed by careless cuato~, ~h1le the teachers look upon 

1~ as a 'f'Ute of teaching t itre. lhl if our etudy ba a nught 

ue anything, lt is t~at the aa eembly, if rightly used , can be 

one of he ~oe 11:iportan f t1 a.t ure in the r ork of' th '!? rel 1giou ■ 

school. 

An ansY er to t h• qu reti on, "Yhy Aaaembliee?• i s ably 

given !n regard o the publi c schoo l in ~l':ie rays 

• •••• On or t '1t1 funtfament a l purpos es or h e 
school iP 4wO r al hP pu 'li l 8 for eoc i al 
~,.' ici•ncy i n "' p r lculq.r eit1tationa i n 
- h i ch · hey f in~ t~,, oelves in _1r 0 • In 
order to a.c co~plish h ?UT~ose the 
cti l d C"Ug e ~iv. an op~or uni y to 
nesUJD• re apon r 1tl l1~ e, and o c ar ry them 
th rou gh o h l1! 0"1 e. 1 ef"ic ion flnd t o he 
sa. 111!"0.ct lon or the r o p . In addi tion o 
this , t ~"' 8 h ool arr or d an op- or uni y 
o r . ,.._, ,, .,, ... op!"'en o"' !>e l ~- onfl ' P.n ce , 

~oi ee, r o 1r "PY d abill 1/ to tbiik on 
on~ • ! •~· . "'h• o •ninr •Ter clee [1.e ., 
1 aer~l y 1 1 ~ pr rlod ~rich l end3 1 self 
c tl-- Aev"' O""I!'"' • o' t~ese a 11 1 !e .• 1 2 

' .,."... ~ . ... ,. .. . .. . - ' . 
" , r::r r.e c f in~ - i r atton ine ruct io • Jtre . Le.,lnger 

:t .~,c · o~ t l-e Aes~r: l y , 1n our op ini on , 1P o aaai ■t in the 
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deTelopaent or a ta•orable attitude to the Jewish Rel igious 

school and to the ideal• llhlch the Jewish School reflects.• 

One ot the moet inportm,t aille or the uaembly should be 

o mot iTate and atiir.ul ate clase,.,ork; thle aill etonda out clearly 

in t he diacuaeione in Chapter I .II. The writer bel i eTee that 

hi s aim alone l e aufrt~ien to exert greater efforsta t oward• 

t he l1tprove11en t or our aeaembly progr••• Wo other n.gency 

i n th ~ ech ool cM do ao P.JUch o cultlYate a gr e a ter appreci tion 

or the work or thr claaaroOft', t o promote b tter echola rahlp, 

and to en courago explora ion ln neT" r iel de or JewUah interest, 

rucb aa art, 111Uaic a m liter ature. 
16S The motiTa tlon-•alue 

or the uee11bly le forcefully expreeaed in t he following excerpts 

•since the progra111a tor the morning exercl1e1 
are u a&&Uy the mate Cine of clueroom wort 
in th~ Ta rioue s chool aubjecte ••• the motlTea 
attorded for h ~ rtagular work or the school 
&r'! both ma nifo ld and potPnt. The child r e n 
of t he school r eal iz'! the ch aracter or .-ork -rhlch 
■IQ' be prPeented and the egree or exelllenee 
it should eTid~nce to be- c- edl t able. They li rewiee 
r ealize th 1 le a dist i nct recognition to be 
allowed to proTide the program ••• EYery group 
i e , therefore, cone ~ntl ratehful or ite 
da.1 ly work to diacoYer mme product adapted tor 
use 1n th, ftChool ae embl y ••• The important 
thin atreeae here i e t hat thene programe 

hould grow out of the r 0 gular "'ark of the 
eebool ~nd afford ] Rr ge ~otivee for &tt a tnm~nt 
in t ho Pe e~r~cisee and eubJ Pets of th~ school 
~h ich contribute o theee • •• • prog rmne.•164 

The f'Xpreaei o nal value of the ass embl y to the child 

cannot b e over eet i mate~ . The ecopP of eelf- expreeeton open 

to hie l n the cl a e~roorn l n 11 mi ted, ueual 1 y be lng confined. 

16~) Terry , op. cit . p . 151. ~ileon and Wileon, op. cl. p .92. 
164) ~1leon and Tilson, op. ci • pp. 225 and ? ~? . 
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to recitation and perhaps a little handwork. It is in t he 

RJJeembly th at he learns how to race an audience, h01' to present 

so11e th1ns for eY&.luation by his fellows . and how to share the 
165 

fruits of his study and labor ,:ith othe r s . 

There are certain eeeential princ iples that haYe been 

emphasiaed in the above discussions . 'Mleae are or such 

Tital importance that 1'l'e would do well to revieT: the t ,10 

mo st es sential or them. 

? ire t of all, our assemblies must be- characterized by more 

pupi l-participation if they are to be rich i n educational 

T~luee to the chi l d . Wher ever it i a possible , the principal 

an~ the t ~achPre shoul d r emain i n the background in the 

presentat i on of the proe r am . L~t us remember that we desire 

aaeembly acti vity and not assembly pass iTity on the part of 

t~e children. 

Secoodl Yt t he programs in t he a s recbly wi 11 serTe thei r 

rope r parpose more fu~ly and efficiently if t~ey contain 

t~e cl em~nt of the unexpected, t ~e eleme nt of variety. If 

he c hildr 0 n kno,·: that each week th ey a r e to v·itnese a 

dr:un ::i.t lzation thei r inte r est i n t h e ass embly ,.,-111 epJedily 

~ane . I t has been am~ly demon stra ed in Chapter III that the 

possib ilit ies fo r va riety ! n the a ss ;:.mbl7; ;,rograms are r ithou t 

165) At this po in t it it well to r ef er to Prehm and Anderson , 
o, . c it. pp. 5- 8 : he r e i s presented a splendid out line on 
ho ·,.. ~o develop assembly programs. 

.. 
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limit. By exploiting fu!.ly all the methode eugg~~sted therein 

the , .. eekl y assembly v,111 be looked forw A. rd t o by the ohild.rttn 

d t h keen anticipation • 

.......... 
Te ha.•e completed our task. By present ing 11. pietur~ 

of curren pract ices in t~ assemblies of our aehoole, e•al­

uat ing them, ard suggesting met~oda for their imJ~roTement, we 

h :;.ve arrived a t a broa.d , a l 1-incl:i s1 ve program oir !ru1 tful, 

ro~ningf u l as s embly instruction and we ha ve prescented 

th ro ughou t the diecuesi on a definit e philosophy c:,f aetiTlty. 

This phi losophy has its ba s is in t r.e spirit of the project 

method, and •1e may sum it u p b y stating t hat our assembliee 

mu st a l ways be unit~ of i ns t r uction cha r a cter! Z P1i b whole­

'10qr t~n , pu r pos '! f u l a.cti'Vity on the part or the ,children, who 

are 01ided by t he ir t e~chPrs in thei r purposing, planning, 

pr epa rin£ , e xecuti~g an judginc of prograns that grow 

direc t l y ou t of clas srooffl activity . 

The v·r1te r has t ried to keep uppe rmos t in mind t'he emall 

school s in r.rhich the as sem l y activities are limited and 

irrperfect. If thi s a udy proves o~ aid to them, if they 

a ttain t h rough the prog ram presented he r e i n a ro ad t o meaningful 

assembl y ac tivity rich in ins t ructional values t o the child., then 

the a s semb l y v:111 t ruly prove to be a v a luable instrument in 

r el igiou s education, and the ~riter will be satisfied • 

..... ~ ......... ............. 
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stJIDlARY OJ' TA.1RJLATIOJl8 

Group A Soboole without rabble 19 eobool• 

• I • below 50 32 • 
• C • ot 50-100 29 • 
" D • ot 100-150 15 • 
• I • ot 1&0-250 26 • 
• V • ot 250-350 24 • 
" (J • of 350-450 12 • 
" H • of OTer 450 9 

uJI 
• 
i 



-r-.i,le. I 

I What le the enroll•nt in your rellglou■ school, 

Group lledlan A••rac• Total enrol laent 

A 14 18 plue 342 plue 

• 35 32.!5 1040 

C &4 6'7 plue 1943 plu■ 

D 115 11'7 l '75!5 

! 182 184 4'784 
, 294 ?.94 plue '7058 plue 

G 419 413 plue 49!58 plue 

H 500 609 plue 5481 plu■ -
2'7 , 36'7 plue 



I A.. Bow ..,7 1ra4ea ln your acboo1, 

1tdlan Unepeo • Two Tbree l'our Yl•• Sls Be•en Bl1bt Wine Ten Ble•en hel•ello 

3 1 4 6 3 4 1 

5 2 10 8 8 3 1 

,, 1 5 8 6 6 1 l l 

9 1 6 2 ' 2 

10 2 3 10 6 4 1(13 

10.5 1 4 5 2 , 5 

11.5 1 5 4 ,( 131 I 

12 2 2 4 1{14) 

l 4 8 14 1, 18 10 18 12 19 23 18 4 

-



l ! Do you ba•• a Rl&tl Sohool De,artaent, 

Group Tee % •• i •• uner % 

A. I ?6 . 3 11 5? . 9 3 1~. 8 

! 11 34 . 4 20 62 . 5 1 3.1 

C 14 48 . 3 l& 51 . ? 

D 10 66 . ? 5 33. 3 

E 26 10:> . o • o . o 

, 19 79 . ? & 20 . a 

G 11 91.7 1 8 . 3 

R 9 100 . 0 0 o . o 

Total 10& 6i .,s 5'7 • 4 . i ! ,.,2 



r .. , ,. • 
II l9t1•1t1tf Ch•ok tlloee ot tile followlnc oarrled 011 In your ueelll,llee 

>-· 1n1truotlo11 

1.Bollday Celellratlon■ • Cheek UIHe ' olteene4. 

oroup Roell Jlulloaall T• rtppar 9akbt 

Tea .. % Tee ~ •• % Tee % •o % 

• 9 47 .4 10 52.G 9 4?.4 10 s2.e 12 63 . ~ , 36. 8 

I 1a 50 . 16 50 .0 20 e?. .s 12 37.& 28 f\7 .5 ' l?. 5 

C 21 ?2 . ~ 8 ?7 . 6 ,1 7?.4 8 ?7 . 6 28 96 . 6 1 3 .4 

l) 6 o.o 9 60 . 0 9 '50 . 0 6 40 . 0 13 ~6 . ? 2 13.3 

I 13 50 . 0 13 50. 0 15 7 . 7 11 4 ?. . !, '-& 96. 5 1 3.5 

, 15 6~ . 5 9 3? . 5 19 79 . ? 5 ?0 . 8 22 90 . 8 2 ~ ·" 
G 8 66 . ? 4 3 . 3 10 83 . 3 2 16 . ? 12 100 . 0 0 o.o 

I 5 55 . 6 4 44 . 4 6 6 6 . ? 3 3 • 8 ~8 . 9 1 11.1 

Total 93 56 . 0 '73 44.0 109 65.66 57 4. ~4 1,s f:39 . 15 18 10.85 

Group Sl\e■inl Ataereth 81aoha■ Torah Chanukab 
Tee % •o % Ye1 % •o ~ Tee i •o ~ 

A • o.o 19 100 . 0 2 10 . 5 1? P9 . 5 1? 1\9 . 5 2 10 .5 

B 10 3 1. 3 22 
6 · " 

14 ~: .8 18 5 . 2 32 100 . 0 0 o.o 
C 6 ?0 . " ?3 79 . 9 :n .o 20 69 . 0 28 96 . 6 1 3.4 

D ? 13 . 3 13 136 . 7 8 5!- . ~ , 46 . 7 15 100 .0 0 o.o 

! 10 3~. 5 16 61 . 5 l '1 ( . 9 34 . 6 24 9~ . J 2 7 . ? 

, 8 <TJ . 3 16 66 . 7 14 58 . 3 10 41 . ? ,., 100 . 0 0 o.o 

G 6 50 . 0 6 50 . 0 8 6f . ? 4 33. 3 12 1nn.o 0 n.o 

H 3 33. 3 6 6 6 . 7 4 44 .4 5 5!) . 6 9 100 . 0 0 "I .o 

Total 45 r• . l 121 7? . 9 76 5 . 7~ 90 54 . i ? 161 96 . 98 5 3 . 02 



g.h . 1• 
, ... , .. " <~•11.t," .. 1.4) 

ll A 

lrl'P Plarl■ Peeaoll tac ••~r 
Yea % •o ~ Te■ % I •• % Tea ~ .. % 

l 11 8 9 . 5 2 10.5 13 8 . 4 8 31 . 6 0 o.o 19 100 . 0 

I 32 100 . 0 0 o.o 29 90. 6 3 9 .7 S 18 . 8 28 91.2 

C :>.8 9 6 . 6 1 ••• 29 100. 0 0 o.o 5 1, . , 24 82 . 8 

D 11 100 . 0 0 o.o 13 86. ? 2 11 . 3 s ?O. O 1~ ao .o 

I 21 96 . 5 1 l . 6 24 9?. 3 2 7 . ? 5 19 . 2 21 ao.a 
, 24 100 . 0 0 o.o 23 ~!> .a 1 ~. 2. , ~9 . 3 1, 70 . 7 

; l? 100 . 0 0 o.o 11 9 1 . 7 1 8 . 3 1 8 . 3 11 91.? 

I 9 100 . 0 0 o.o 9 100. 0 0 o.o 1 11 .1 a 88. 9 

r.w 16'- 97 . 59 4 ~ . 41 1&1 90. 96 15 9 . 0 4 28 16 .86 1~ 8 3 . 14 

• J.t.l • 

.mp Cbul■ho Oeor BtahTat Showoth Coluabae Day 

Te■ f •o f Ye■ 
,., •o % T•• '/ 1'0 % 

' 0 l'\ . O 19 100 . 0 9 ,,., 10 ">::? . 6 0 o.o 11 100 . 0 

I 3 9 . ? ?,9 0 o.6 30 9 :' . ? ;: • 2 , '"' l . 9 25 ?8 . 1 

C ., 
• • 22 ? 5 . Q ?~ q6 . ? 4 13 . & l? . 2 24 ? . A 

D 2 l " , . . 13 .l • 11 7., ., 
v • 4 ?6 . 7 4 ?. • 7 11 ? ., , ... . 

! 6 7, • l 20 .. - . 9 21 no. a 5 10 . ? & l ,, . ?. 21 qo . , 
5 r . 19 70 . 2 18 .,., • 0 6 ? . • o 4 1r, . 7 20 0'1. ~ - .... . .. 

' 3 ~ i • 0 9 75 .0 8 Gr . ? 4 3:', . 3 3 ?5 . 0 9 75 . 0 

I 2 r .., . , ? 77 . 'l '1 7" . Q 2 ?2 . ,? l 11 . 1 8 P.8 . 9 

total 28 l( . 6 138 ~ . l ~ 129 37 ??. " 0 29 17 . 4? 13'7 :' . 5~ 
~ . "'l , 



I 
~ A ■• n. O• 

-r .. •I• 11 (~•~t•••u~} 

roup A.r11l1tlo1 - Tbantect•tnc DaT Llnoo1n•1 ,1rth4a, 

Yea ~ .. % Yee 
, ,. •o % Yee % •o % 

8 4? . l 11 57 . 9 5 26.3 1, " 5 . ? s 15 . 8 16 "3 t. . 2 

23 - 1 . 9 9 :>8 . 1 19 5° .4 13 4 . 6 14 4 3 . 8 18 56 . 2 

?l 7• • 8 ? . 6 20 69 . 0 ' :n .o 16 55 . '! 13 ~- , I 

15 10~.o 0 o.o 13 8 6 . 7 2 l . ~ 9 o.o 8 40 . 0 

?0 '16 . ' ?.3 . 1 1'7 6~.4 9 "~. ,; 15 57 .'7 11 42. 3 

15 62 . 5 9 . -~ 1'7 ? 0 . 7 , :><l . 1, O. ? , i9 . 3 

' n . ? 4 33 . 3 9 6G. 7 .. 3~. 8 6( . 7 4 33. 3 

, ? '7 . 2 ? :>. . ;> , ?7. 8 2 ? ?. . ? I ~- a t;( . ? 

otal 117 7 . 54 ' ' 29 .46 106 63 . 85 60 36 . l ~ 8& 51. 2 81 48 . 8 

mp wa1hlngton•1 ,1rth4a, 

Ttl % Wo ~ 

4 ~l .l 1& , a.9 

13 40 . 6 19 59 .4 

16 ~» . 2 13 • 

10 I; .; • 7 5 3~. 3 

15 5" . 7 11 ·~-3 
15 G? .5 9 37 . 5 

8 r: r . ? 4 33. 3 

l :;.., • 3 6 6(; . 7 

iotal 84 :,C . 6 82 49 .4 



r~ ._ , .. .,. c~•"t, .... ~> 
1 q . AJJ'f other• ( apeolfy) 

,.., IOtber' • Day ... rlal 1>aF llelwff tJDl••- Le•' a \ll'Ul4aJ Cloatnc -.rol 

2 

2 3 1 1 1 

4 1 

2 1 

4 

3 1 

1 

' 
1 

, tat ff(ll.4%) .,. 
I.M.Wl1e• ■ Blrtb4ay 81lD4_,■ hther■ Good Will Daye ln Peao• n. 
llrthda, tor obl14ren and 8oae Dq JIOIIOI' of 

loeal per••• 
or ••nt• 

l 

1 1 1 

1 

1 

, 
1 

I l 

rotal l 1 1 2 3 2 



, q. (ooatS-4) 

, father•• Dar .. ", Week Olrl•' Weet Balfour 1'9ilerat1• n .. -
na,, na,, 

• 
C 

D 

I , 
J 

I 

r.tal 

Jroup 

L 

rotal 

1 

1 

Cbtld LaMr 
DaJ' 

1 

1 

2 

1 1 

1 1 

•trtbday of lfo■e• 
(llarch) 

1 

1 

1 

2 

s 

Blrtbda7■ of 
Spino• UNI 
llendel■■olm 

1 

1 

l 1 

1 1 

Coagrecatlonal 
AIID1Yer■uy 

1 

1 



.... ,. 5 

n A 2a) Group l•tnaotlon la Klator7 

croup Yea % Wo ~ 

' 
I 26 .3 1, ?3.? 

I 22 68 . 8 10 :n.2 

C lS 44.8 11 5 5 . 2 

1) 8 53.I , 46 .? 

I 11 4? . 5 11 !>? . 5 

, • 3? . 5 11 e2. & 

G 
, ~ . 3 I 41 . 7 

I 3 3 . 3 I ( • ? 

Total ,a 46 . 9 99 5 7 . 0:? 

BJ' •hca? T~I,/~ ' 
Group Teacher Principal Rabbi Teacher & Draaatlo Oroup• Wo .,, ... ,. 

Rabbi or Cl••••• 

l l 1 3 

I 10 l ., 1 s 

C 7 3 1 2 

D 3 3 ? 

I 8 ? 1 

, ? 1 3 1 2 

0 3 1 2 1 

R ? 1 

Total ~6 lB • 10 



- , ... ,. 7 
11 A 2b Group lllatruotloa ln Bll,le. 

GrollP Yea % •• % 

• • ~H . 6 13 68.4 

I 19 ~9 .4 13 40 . 6 

C 11 ~? . 9 11 62 .1 

D 
, 46 . ? a 53 . 3 

I 10 ~8 . 5 11 61.& 
, 9 37.S 15 62. 5 

0 & ,l . ? , 58 . 3 

R 4 44.4 5 5~ . 6 

Total ,1 42 . ?7 95 57 . 33 

J:r wbOII? -,-.,,. , 
Group Teacher Prlnclpal Rabbi Teacher Dl'•atlc group1 Wo ..... ,r 

8- Rabbi or ol••••• 
A 1 1 4 

I 8 1 9 1 2 

C 2 6 1 2 

D 2 2 2 1 

I 7 ?, 1 

, 3 1 2 1 2 

G 3 2 

R 1 1 1 1 

Total 20 22 ' 12 



I ... ,. -, 
11 A ?b Group In■tructlon in Bll,le. 

Group Ye■ j •• % 

1 I 3 1 . E 13 68 . 4 

I 19 ~9 . 4 13 40 . 6 

C 11 37 . 9 11 62. 1 

D 
, 46 . ? a 53. 3 

I 10 38 . 5 11 &l.5 
, 9 37. 5 15 62.5 

G & 1 . 7 ., 58 . 

B ' 44 . 4 5 65 . 6 

Total ,1 42 . 7? 9& 5? . 33 

BY whom? Ta6/• , 
Group Teacher Principal Rabbi Teacher Dr ... tto group■ Wo uner 

A> Rabbi or cla■e•• 
A l 1 4 

B 6 1 9 1 2 

C 2 6 1 2 

D 2 2 2 1 

I 7 2 1 

1 3 1 2 l 2 

r; 3 2 

H l 1 1 1 

Total 25 2 2 ' 12 



T-.,/e. ' II A ~ c Group-tnatruc t1or, ln Cereaoalal1 

Gr ollp Tea Wo % 

A 15 ... • 9 ' 2 • • 1 

! ~l ~t . ~ 1 ... • 

C 2, 9~ . l 2 6 . 9 

r> 15 C . 0 • 

:! 26 " . i..:,. . ~ 0 .o 
, 2, ~ .o 0 • 

"' ,I 12 ~\.: .o 0 o.o 

H 9 l "' • 0 o. 

Total 159 ... 5 . --e , ,. 22 

rJJc. /(J 

II A 2 C ( 1 ) Aetul r•rtorance of cereaonlal1 [ Total, equal 
coluaa of al,on 

Group Tel 
., 

Wo % ,. 

A 13 E6 . 7 2 ' 'l ... ... 
! 24 ·7 . 4 , 22 . c 

C ~ 9!" . c 2 ,, • 4 

D 12 ~o. ~ 3 
,., 

• 

I 22 6 4 . E 4 15 . 4 

1 ? 0 -. • ' l C. "' ... 
G 10 8 :! . 3 2 l ,- .. - . 
B 9 CO . (\ 0 o.o 

Total 135 ~4 . 9:, 2 4 15 . "' 7 



' .... ,, 
II A 2 o (1) Aotual perlonuoe of oereao■lal1 {~ 

•1111 .... 1~1 .. •] 
are ■l•• 

Group tJDepee. i Seder i Saltbath lt1hte ~ 

A • o.o • 69 .2 a 23.1 

I a 12 .~ l& ?l .4 , 3~. 3 

C a 20 . 0 19 90 . 0 ' 45 . 0 

I) 1 8 . 3 10 90.1 a 54.S 

I a 3 ... 1, 100 . 0 9 64.I 

r a 25 . 0 l& 100 . 0 I 40 .0 

G 2 20 . 0 a 100 . 0 a 3? . 5 

H 2 22. 2 , 100 . 0 1 14 . 3 

Total 21 19 . 2 91 88 . 0 44 40 . 0 

Group Chamatab Llft•j Sukkot % ~144uell 
,.. 

Deoell•eoue ,. 
A 4 30. 8 1 , .7 .o 1 ,.7 
I 10 4? . 6 3 14 . 3 2 9 . 5 1 4.8 

C 6 ~o.o 3 15 . 0 2 10 . 0 l 5 . 0 

D 6 54. 5 2 1e . 2 o.o 2 18 . 2 

I 6 42 . 9 3 21. 4 o.o a ? 1.4 

, 6 40 . 0 4 26 . 7 3 20 . 0 2 13. 3 

0 3 37 . 5 o.o 1 12.5 2 25.0 

B 2 28 . 6 2 2P. . 6 3 42 . 9 

Total 43 .., . 5 18 16 . 11 10 . l 12 11 . 0 .... 



II A 2 C (2) 

aroup 

l 

I 

C 

:0 

I 

, 
G 

H 

Total 

II A 2 c (3) 

Group 

A. 

B 

C 

D 

E 

., 
G 

H 

Tot al 

..,. ... , .. 12. 

Teaohla& of holiday ..... [Total• l>ued OD ·T••· in 
II A 2 o) 

Ye■ 

8 

28 

24 

13 

25 

24 

11 

8 

141 

6 • 

100 . 0 

.. 
, 
3 

3 

2 

1 

0 

1 

1 

18 

46 ., 

10 . 0 

.o 

11 . 1 

11 . J 

Storie• with ceNaoDlal cont ent (Total• ,._••don •T••• 
ln II A 2 c] 

Tea 

7 

14 

1~ 

10 

16 

16 

9 

.., 

94 

55 . 6 

F.. . 

.., . 

Wo 

8 

l? 

12 

, 
10 

8 

3 

2 

65 

"'2 . " 



,.~, .. ,,,. 
U A 2 C ( 4 ) Alt'J other ■etbo4 

Group Pla,a bhl~tt obJect■ Reporte Coablaed b:blblta Sl14e■ ~ J 

an4 and plctur•• on pertor- Yith of hand-
nraaat1z- -.nee of loe&l craft 
at 1oa cereaonlal■ Sout btrn proJect■ 

at ho• cu.at ... 

A 1 

I l 1 l 

IC 1 

D 3 

I 2 1 

' 2 1 

G 1 1 2 

H 2 ~ 

Total 11 s 1 l 



T..l,/e ,, 

U A' 4 . Current STnt• and 'happenlnc• 1D tbe .J••l•h world. 

OfO\IP Ye■ % So " 
A 

,, 36 . 9 12 6 .1 

I 26 Al.:\ & 19 . ? 

C 22 75 . 9 , 24.l 

D 11 .. ~ . 3 4 26 . ? 

I 19 ? 3 .l ,, ? . 9 

' 1"7 ?C. 8 ., :>9 . 2 

G 8 66 .? 4 

H , 7~.a 2 ?? . 2 

Total 11, 70 . 5 49 2° .5 

BJ 1thoa? , ... , .. " 
Group Teacher, Prln. PUpll PUpll1 Rabbl A olu■ Un■peo. 

or and teacher 
Rabbi Teacher■ or pupil 

A 2 1 ' 
B 3 15 2 2 1 

C '7 9 3 ? 1 

D 3 7 1 

R 8 3 3 3 1 1 

p 4 5 1 1 ' 1 1 

0 4 4 

R 2 1 1 2 1 

Total ~~ 44 10 7 10 4 9 



•.. ,. ,, 
II A 2 e Group In■truct lon in lfu■lc 

Group Te■ j •o % 
A 11 5? . 9 a 42 . l 

B 32 100 .0 0 o.o 
C 2'7 93 .l 2 6 . 9 

D 1& 10"" . 0 0 o.o 
'7 

; 26 l • 0 o.o 
p 24 "' 0 • • 
;; 11 ,... ... I q . 3 • 
:{ 9 1 r • - 0 o.o 
:'otal 155 ? ~. 4 11 6 . 6 

L If Who p l a,n? ( %• &r@ on but■ of 15~ ■tau■ • unapeclfied] 

Group Ua1pec. • Pupil ~ Teacher % Olltelde ~Special plulet, 
Yolu.nten■ organl ■t or aaale 

' 4 3 3 1 teacher 0 

I 3 4 21 0 4 

C 2 5 14 5 1 

D l l 9 1 s 
B 2 6 9 1 8 

'1 ? 2 6 0 14 

0 0 1 4 0 6 

H 0 2 4 0 3 

Tot al 14 - ... ,. .,. . o '70 49 . 6 8 5 . 7 39 27 . 6 ~ •' 



, .. ,, .. ,, 
U A 2 e ( 1) Jla■ io tor wonhtp •enice1, [Tot ala OD bull ot ticuna 

ln ool.l (•Tea•) of II A 2 e, P• 11] 

Group 

A 

I 

C 

D 

I 

, 
G 

B 

Total 

T•• 
11 

28 

23 

13 

21 

11 

9 

10 0 . 0 

10 .o 

-r-. I,,. 2.0 

•• 
0 

' 
4 

2 

l 

0 

0 

0 

11 

o.o 

3 . 

c.o 
o.o 
o .• o 
., • 1 

II A 2 e (2) Polk llll■ ic? (Total• on baal■ of ttcur•• in col.1 (•T•••) 
of II 2 e , p .15) 

Gro p 

B 

C 

D 

B 

p 

G 

R 

Total 

Tea 

l 

8 

5 

5 

8 

12 

4 

2 

t5 

9 . l 

5 • 

,, 

1'0 

10 

24 

22 

10 

18 

12 

110 

90 . 9 

75 . 

5 • 

., -



-r ~J, , .. .ti 

II A 2 e (3) Other foma (epeotty) 

Group Record• fro■ Iftetruaental, llarch•• Into l; Clua,Cbotr llieeellan. 
J . R.Inet.1. l,J pupil• out of uan~l7 or Glee Club 

A 

B 1 1 

C 1 1 1 

l) 1 l 

3 2 1 

1 3 

"' ., 2 2 

H 

Total l 3 2 4 , 



T-.,I• .1.1 

ltY frequ mtly, [ To tale 'b&eed on •Yee• coluaa of 
•unepeclfl@d•J 

II A 3, ~- are ■tnue 

Group nepeclfled ~ 'Weekly to ~ • to 6 per ~ 1 to 3 per ~ 
mnthly year year 

A 
, 16 . ? 5 &o.o 

B 3 10 . 3 15 5?.7 

C 1 't l . s 1 2.e 15 5.., .'7 ... . 
D 1 1 "' • l 3 "'l . 4 e 2. 9 

:: 3 l ~. O e ::>. .. . 9 56 . 

7 8 3 ~ . A 5 ? l . ? 

J 
l ;l ., 3 2.., . ~ • 3E. 4 

:. 2 ... 
.-.: • 4 44 . 'a 

:-o al '7 ~ . r, '7 ~. o 23 1 • • o 63 •5 . g 

~re·.;, Tearly Rolidaye Occaeion- Seldo■ 
or ally 

t'e!!tiTale 
A 2 ,a. 2 ,. ,.. • 0 1 10 . 0 

B 4 15 . 4 a .! • 1 1 't • 

C 5 - -, ... 3 l!. . 5 1 

) ' 
,., It . 6 

-;, 
0# 3 l? . O 3 12 . 0 l 4 . 0 

'? e ~6 . 1 4 1 7 . 4 

G 2 19 . 2 

n 1 }_ . 1 , 2? . 2 

ot &l 11 ., • 6 ?.& l" . 4 13 'l . 0 2 1., 



UA.3&• 
With oo■taa1ac, [Total• equal •T••• ooluaa on P• 19--1,aal ■ of l&lJ. 

Tea % 
9 ?5 . 0 

16 51.7 

21 

12 

19 

n 
• 

o.v 

18 .. · • 3 

11 'J . O 

9 oo .o 

1 

Sollettme■ C Seld• ~ Little % Un■peclfle4 ~ 

I 

1 

2 

3 

4 

S 10 . 3 

2 

4 

I 

1 

l U "~ . ~ 3 ? • 0 15 9 • 9 1 0 . '7 8 4 • 0 12 7 . 9 

,..,1, It 1.r 
3 a Are parents or out■idere tnYlted, [Total■ equal •T••• ooluan oa 

p. 19-•ba•l• of 151] 

Te■ 

12 

l& 

23 

22 

10 

e 
143 

100 . 0 

9 -~ 

10?. 0 

0 . 9 

A . 9 

9 4 . 8 

.. 
0 

1 

0 

0 

1 

1 

0 

1 

• 

o.o 

3 . ◄ 

o.o 

o.o 
11 . 1 

2 . 6 

Occutoaall7 

0 

1 

l 

0 

1 

0 

1 

0 

4 

o.o 

o.o 
4.0 

o.o 
9 . 1 

o.o 



T&l,le. .z., 
A ~ • a, lfboa an the plqe 1t•en, [Baal• or 151, ■lmaa •uaepecltle4•) 

p uaepeo. ,. Dee lgna te4 ~ Draatlc % Plcted by % Oute14ere % 
ala•• olult try-out■ 

3 2~ .o 3 33. 3 ., 7 • 

4 1~.a 12 4 ° .o 3 12 . 0 21 e4.o 

12 44 . 4 2 ?2 

11 5 9 

15 ., 17 2 

18 4 18 1 

10 4 10 

7 3 e 1 

t&l • f5 88 6 1 . 1 28 1q . 1 110 7 r. · " 4 " . 8 

,-../c Zf 

l ~ a Sta te who coaches the play■ ( :Baele or 151, ■tma■ • unapecitled•] 

ap Una pee. I Teacher■ Prl nc 1 pal ,r. Dramatic• % Outetde % •teoell. 
or rabbi t es r 'i~r Volunteer■ 

• I e'l ? _q l ' 1 11.11 . 
? • 'l 17 f • • l 11 •1 " . ,... 3 11 . 1 5 . 5 

1 . ., 19 ~ :' • l 13 ",., ... 2 .. . 7 2 ? . ? 1 .e . . 
l ? A~ • 1 a . ... & 'I .., • l ,. " • 

} ? I'\ .. l " •" 13 ~, .o 1 4 .o 
• . .. . 

6 ?f . l l . "l 1 4,! 18 .. ., . -~ 
7 . :'i . r- 3 ,,,, . ,"' l 0 . 1 1 9 .1 

r: l ! _. 1 5 ... 1 1· . r 2 25 .e 

otal 7 .. . ,. Q7 r- -- . -1 'l4 1 r • ... 33 ""' • 9 10 ,. • r. 6 4 .1 



Ta.I.I&. '-' 
Telllac or •tori••• 

p Y•• % .. ~ 

10 5 ? . 6 9 47 . 4 

23 ? l.9 9 .1 

20 59 . 0 9 ! 1.0 

11 :' . l ' ?~ . 7 

l? 5 . 4 9 ~~ . Ii 

19 9 . ? 5 ~-~ 

11 ; ., 1 8 . 3 

8 Q • ._ 1 1 .1 

:ct8: 119 .. ,., , ., 
• w 

r ... ,,,. Lt 
II A , b Ho,- o r ten'? ( To tal --119 f are e lnu• • trr,apec 1 tied• J 
lroup •: ns1>ec . Weekly to J 

Xo hly r,,o ~ Oceaeion- ,, 
0 

t - ,,eekly ats p~r ally 
year 

I ; - .o ., 
• l 12. 5 

2 ... 10 ~ " l ' . l •• ?. . 6 • - -~ 
l C . 9 ? ~,. • 5 1 s;. 'I 5 ,,.~ 2 10 . 5 -... • • • .... . .... 

~ C C 1 C . l 4 
., . . , 

"' .. . ... 

~ . - r 'I , : • 4 2 l . . :! 5 2 ., . . . . oJ 

,. . . 5 5 Zf> • ~ 3 . - , 
2 

. 0 4 23 . 5 2 11., , .. . . - . 
,. ,. 

5 
, - 1 . , l 1: . 1 11 .1 

~ . . .. • .. . 
'I , . 1 r ,. 1 ... : .o 1 ?" . Ci ., I • 

'0 al 15 "' 52 ,,. ,., 1~ .. .. e - ., 19 15 . ! l ~ 1 . 5 . . • . . . 



, .. ,, .. JO 

A ~ b BJ whOIIT [Total-119, ~ ar e ■inue •unepec i t1ed•J 

;ap nspec . " Teacher % Rabbi or 
principal 

% Pupil % E aeell an~ou1 % 

4 40 . 0 4 6 • 7 2 33. 1 lf . 7 

~ 3 .7 12 57 .1 18 ~5 . ? 5 
,, 

• • 

? 10 . 0 9 , o.o 1'7 94 . 1 3 l ~ .? 1 5 . 6 

1 • 1 6 ~o .o 6 
,. 

1 .o • 

., 11 . 0 ~ 5~ . 3 g .. 4 ?6 . 7 <J . 

r • 8 .- • l 11 5 ... Q . . '7 ., r .. . 1 5 . 2 

1 tJ • l 7 ? f" . 0 9 "0. 1 l " . O 

? 5 . 0 3 5() . 0 3 5ri . o 1 l r • 1 l ' . '7 

ital 1~ J. ~ . ~ 57 54 . 3 74 .. ,.. • !, ~3 ""l . a 3 2 . 9 



r.,,. 31 

II A ~ e. Si111ple dr-ttaatlon1 or etortea t'ro■ cluft-'"'Ot'k 

;rouf\ Ye1 Rarely ,: Jfo 

l l .) • 3 18 Q~ .7 

15 r. • 0 1'7 5 ' . 1 

2 9 . 'I 
6 " .., 

11 " 'I 't ?, 1~. 2 ~ . ~ 
.,, . 

1 ~0 .2 1 'I • ., 15 . 9 
~o q ., 

l 4 .~ 3 l " . 5 .. 
9 .. .o 3 25 . (' 

8 q . 9 1 ! 1.1 

~ d 105 ' . 2 4 :- • 4 5, ! 4 . 3 

T._.lc 3.1, 
l ' d . oTi nc pie ur r e .. 

ro tp Yee ,,,. 
0 f 

0 .o 19 1 0 . ') 

2 . , 
:\0 o~ .? .... 

6 ") , 7 "3 79 . 

7 4 .. 
8 s~. .. 

12 i r. . 2 14 C 
W O 

14 'I 10 ~l . ? .... 
4 ~~ - ! g f. • 7 

5 55 . 4 44 .4 

> ~ l 50 10.1 116 fl9 . 0 



l 

l 

l 

l 

~~al 4 

' ,I ., -. 

r..,le. 3.J 
How otten do you eho~ the■ in the a1eel"!blr'! 
(':'otal -50 , t1 re 111lnue •''ne . eetft~ •., 

5 • 

l • • ~ . 

~ . o 
') 

• 

Yeekly to I!' 

mon thly 

l 1 • 

2 
.. , 
' .. . 

2 - ., - . 
2 1, . 

2 C - • ? 

1 ,. '- .r 

10 .. 

2 to S % 
pe r yenr 

2 . , . .. . 

s .. .. . 
4 -,q _4 

1 .. .. • 3 

1 ,.,1: n 
~ . 

13 .. 'I 

, .. ,,f. "" 
: 'I.•. l' o' ~! ctur~s shorn [ %e on basi s 
:>up li ca t 1 one accou nt ~or OT• t' 1 

Oceae1on­
al ly 

2 ! 3 . ~ 

1 , -- • 

1 Q 

, , -... 

1 25 . 0 

q 
~ . 4 

ot "Yee• 1n II A 

Seldom 

1 • n 

1 l"." 
3 

4 " 'I .. . 
5 't., • 

1 .., .. . 
15 1 - . 5 

3d. P• 28 . 

:~-; ~ Bi llcnl Conie 1• ! % Anillla ed ""' Jle'"erl'ele:" ,-.11 length X11oell. ~ 
Car oone of Je.,.1 sh feature• 

tnt~r~et 

2 • r .o 
'.' 5 .o 3 5 r • 1 fl • ., 

5 ... 
• • I ? 

,. 1 14 . ~ 2 21 . 2 '>A . ? 

10 ., .. 'I. ... .... ., 5 ~ • :' 3 :-" • 0 ? l f. . 7 3 :')!', • 3 '>5 . 0 

10 . . , , c; • I'\ • ?A . .. ? 1-i -~ 2 l" . 3 ., 
3 

.. , 2 5 ... . " 1 "5 . 0 l ?5 . 1 ,,5.o .. 
4 

., 
? 4 - 1 r 2 4n . o • 

'o al '.'7 .. . " 23 ~,; • 0 9 ~.o ., 14 J l e l? . 0 12 24 . 

Includes : Pictur ee about aeh i ng ton • Lincoln , Chica.go ""orld'e !'al r , 
':tuc.,• ~ on d " !' i li:rs , An t 1-,.ar p tct u r ,,. P, p i e U l°"'8 por A.Vin~ e~r~11JOrtial1, 
'.nd ust :-1 a l fil :ts , ."'uv pn i l e f P "l •U' "' E , :-1ctur"-r; or School actiTi tief; . 



Tabl• " ccn:tinaed 

~roi.p rra.-elope■ 

A 

~ 

.. ... 
:, 

:! 2 • C ... . -
? 5 

,., --· -
- 1 .... -~ '- . -
s 

:otal • C ~ . ... 



T .. I.le. "s-
A :, ,. 3t ere opt1eon or lan ern sEdee 

oup Yee 
.,, 

lfo cl 
I 

0 l"I ... 
• 19 100 . 0 

6 ' ,., 26 nl . 2 " • 

9 " ?.O 9.0 

4 
,.. ... 11 ? ' • 3 ; . 

14 r • ~ 
;) . 12 4t~ . ~ 

13 i:; "' 11 45 . 8 

., 5~ . 3 5 t l . 7 

4 . . 4 5 ~5 . 6 • 

It al 57 ~ I, • ;t 109 65 . 7 



,~~, .. alt 

1 , f .. '11y other 1 lluetrat 1Ye atde. 

up Pictu tte ~ Charte 

2 2 

tat 5 

oup 5onss f l aehed f Balopticon -; 
on eer '!en 

l " , ... .... 1 

l 

t al 2 1 

Shado,:graphe % 

1 

1 

Poster, If 

l 

1 

2 

•ape 

1 

1 3 . 

1.2 

Art exhibit 

1 

l 

2 1 . 



, .. ,,, & '11 

1 4. Yonbit> actlTl t l•• oarriec! on in uaell\17' 

tlP T•• 
14 

28 

26 

12 

22 

20 

10 

8 

8? ., 

8 9 . ? 

80 . 0 

8 3 . :S 

8 . 9 

•o 
4 

3 

3 

3 

4 

4 

2 

1 

10 .3 

20 . 0 

16 .? 

1 .? 

11. l 

tal 140 8 4 . 3 24 14. ~ 2 1 . 2 
r-.,1« Ill 

A 4 a Where an the eenioee beld' [Tota l1 on baet e of 14'( &boTe )! f a re 
minus "Unepeelfied" 

cu, •·nPp,.e . ~ emplP % AeePmbly roo Vestry Roc,,d' \se mbly"" lU aoe l _ . % 
or h all hall and 

Pmpl e 

11 ?9 .6 14 . 1 
1 

? 12 -4 . ~ 

2 

) 0 

l ? 

2 ... . 4 11 .1 

l 

? 

? 

l 

>tal 9 

. .. . 
,. • 0 

1 

1 14 . 3 

10 

11 

3 

5 

43 32 -3 62 

?. 

6 4 • 

4 

2 

2 

1 

1 

2 

11 . 1 

~.o 10 

lnclud~FJ : " Sunday School Room• , •Annex•, "Audi tor lum•, •Chape l•• •Temple 
Center" , "Templ e and y eet r y•, and •social halt•• 

7.5 



T .. 1,1,. '11 

I A 4 b Do rou e■ploy mue1c ln th•? (Total, baaed. on "Yea• in II A 4) 

roup Te■ % Wo % 
12 'l . O s 20 . 0 

28 96 . 6 1 ~ -4 

2, 9!" . 3 ,. 7 .7 

12 100 . 0 0 o.o 
22 100 . 0 o.o 
1, 5 . 0 3 15 . 0 

9 ~') . 0 l 10 . 0 

B 100 . 0 0 o.o 
Ital 132 93 . 0 10 7 . 0 



T~6/c n, 
1 A 4 b What k lnd [Total-132 s ~ are ■Ina■ •t1napeclfl ed• ] 

p Un■pec. j Unl on RJanal % --•and % Other hyanal .. % lllecell. ~ 
reepon••• 

s 25 . 0 2 2 . 2 1 1. 1 1 11. 1 

6 ? l . 4 12 54 . 5 & 22. 7 1 .. , 
3 12. 5 10 4? . 6 3 14 . 3 1 4 . 

1 8 . 3 & 45 . , 4 ~6 . 4 

3 l . 6 10 5? . 6 4 :>1. 1 1 5 . 3 

2 11 .e a 40 . 0 0 o.o 2 "' . ~ 
2 ~? . 2 1 14 . 2 2a • 

2 2!> . 0 1 18. 4 6C . 7 

lotal 22 16 . 7 4'7 ~" .7 23 20 . 9 3 ,.. • 7 

1,r. H. Lery• F Hymn 1: l'oeee Jrymnq l t 1'eth Ahab111.h ~ywmal 

lroup Or"" r Piano ~ Pi no a.nd - Jfi eee l l aneou1 tfl 
I' 

Or an - .., 3 . ! .. ? "l . ? 

2 (l . 1 2 0 . 1 

7 ., '\ " .. ~ 
) ~ . ?. 

10 . 1 'l l 5 . ... 
- ... 3 n 1 .. ... . • 

2 ... , . ? - • (1 . 
l . 7 

ro 'll 10 ,., 1 •. .,. 3 2.1 ,._? 



11 A C r "ervicPe a r egu l ,n f'e '\ u r• or your eetrhl t e e? 
~Tot 8 on 1 e r • . ., . ln II A 4- 14?] 

i rOlp y ,09 Once a ~ 0 ro M&7'er 
MOn1h 

! 14 'I 1 r . ? ., • w 

B 4 " 5 1 • • 

.. . ,, q . c, ' 
C'. . 

~ .... ... . .. • 
.. 

~ ,.,~ . o 1 - ~ 

;) . ' .. 
.. 1r, 2 ~ 

,r " 
:. ... . . .. • 

? 15 ":> . O 3 l • ? l ,. • 

.. . .o ? 
,, 10 .0 

I 
• 

,, ... • 5 1 1,, . 5 

7) . ) ?. 8 '>l 1~ . !') 1 . .. 



-

ital 

~ •o u~~ th ~ nion ,,,_,.1 Cblldren•a Senlcea 
(Totale-142•-•Y••• of II A 4] 

Tee % •• ~ Partl~ % Solletl1N1 

12 

2& 

20 

10 

1'7 

14 

6 

8 .o 
86 . 2 

7 6 . 9 

70 . 0 

60 . 0 

37 . 5 

75 . 4 

3 

' e 
1 

5 

3 

2 

& 

19 

?.0 . 0 

15 .0 

20 . 0 

a 
2 

Te.6.lc ~, 

15 . 0 

20 . 0 

l 

1 

s . 

o. 

I A 4 d If not, ■tate what een-1ce u1ed and .mere found (Total a- 35; 
~ a r ~ m1nue •unopee itied• J 

1 

l 

• t 

n :or. ~ r ~ye r f Ot h e r 
~oo se rvi e~ 

1 

., ., .. .., 
l l ,. . C 

1 

ooks• 

.. .. 

n 

,.-r • 7 

• 

. . 
2 

7 

1 

1 

1 

l 

' Bookl~ t of ch ildr ~n • e eerTic ea•--1 . A. H.C. eerTice leaflet--1 

~o.o 

12 . 9 

'jr ossm'.in ' a 'h il '1 r ~n • <;•rvi c~s--1 l'os ei:: ~ymn 'l l - -
• •~ .. · . 7 fl' ,. .. __ " ' :, · ~:' i ,.. ., .... ., i o .. lT•'l"'Tla l - -- :-> 11 Se l P ': ~ P!''l"•P r e "--1 



I -.JJIC. ~-,, 
I A 4 j . :>o you V ry the eert'i cee fo r di ~rerent age groups? 

Jro11p Yee lfo 
, 
I 

0 o.o 15 r . ... 
o. ""IJ • 

4 . ~ ..,'\ ,:, ~. ~ 
2 

. 
l"' 3 . :! • . 

5 • 1- ... ? • 'I 

6 30 . 14 " 
,.. 

• 

• 4 4 . 
7 1 ~ 

O! '\- ~ 
,. 11 .. 0 .o . .. 

T~h 11.. S"f 

It A~ A If eo, deecribe the Ya.r iatlon■• .. 
Jroup napec . Var iation• ot ~ :>ifter ent ~i s cell. 

,. 
I' 

O. P.! . & Onion ee"icee 
!fylnnal tor each 

dept. 
l 

a 

l ... ,. l •O 

~ 1 ~ .. , 1 ' . 
't 6 :, l 

,. ,. .. • . 
, 5 , -.., .... 1 . -,. 

- • .J . 

? r • ., 1 
., .. 

~ • . ~ ... 
B "'I l 

. ,. -• . 
:o:al l " 

-"l ., .; 'I • . 5 • r - l 
,. .. . ... .... ~ ., . 



1 &.l,lc.•• 

I A ' d. Do )'OU uee the 68.ffl@ eerTiee eYery .-,eek? 

Yea 
.... Wo t'o aneT'er ('f 

•oup I 

4 26 . 7 5 
, ., 6 4 ·" .. . 

9 :n .o 18 f • • • 

5 19 , 2 15 5" . ~ 2 ., . 1 

C o.o 1 100 . 0 

' '1 ) A, : 7? . ? . l 

4 ,, . n qr . ~ 

1 l '" . O " n.o 

1:; , 5 "'5 . ,, • 5 

,. r Q l () ... , 7 l " • • . 
T J.I& $"1 

: rio · , L a,,. hot you vnrv • PT" • r -o 1-9, -% ar 0 minus .. Jnepe oified .. J 

roup 

otal 

1nepec . 
..,. 

. ,.. .. . 
- . 

4 .., 

• 

4 .c 

4 ,- L 

• 

4 ~!, • .s 

2 - 'f ': 
I ... . t .J 

'Hj t: • '! 

1ott>. t · n1on 
,,, 
F 

Hymna l or J'oeee 
Hy,ana l • Servie~e 

1 :!, . ~ 

l ? -: r , (: 

11 • ""'r . " 

!> ::: C: -. 
10 0 • 

8 rt . ? 

., (' . ,. . 
5 .. - ,., . 

5~ 
, 

·47 rota. te Tn 1 on Hymnal ■enic•• 

~ifferent 
pa r _ or 
., . P . ~. 

1 

1 

., 

.., 

• • 7 

, ' ... . 

,. Different 
,, 

s~rviee e 
for holidays 

2 

,. ... 

l 

..... 
• 

•tecell. 

1 11 . 1 

1 q .3 

4 ~3 . 3 

1 ~o . 
l "1.5 . 0 

10 14.l 



·~••s.,:,. 

••• U a eenlo• la !I! part of tbe ••••ably, do you baTe a 
children'• ee"ice indepen ent of t he ecbool eeeeion? 

Yee ~ Wo "' up I' 

~. o 4 100 . 0 

0 • :!, l C\O . O 

2 65 . 1 ~3 • .., 

l 33 . ? 66 . 7 

2 50. 0 ,, 5 . G 

3 5 . 0 1 ? . .., 
} I"') • - .o 

l l "'" • 6 . 

l t'\l 11 . 5 . 1~ ~,. .,. 
re. ~ --~ n # of ~choo1 e ha" e no Ol'ehip ■el"T1 CP at all) . 



A 4 r. 11 a •aermonette• a f eatur e of t e aeeembly? 

al 

I • (' ... 

'? .. 
., ... 

1 

3 

Yes % 

5 15. a 

20 -2 . 5 

20 69 . 0 

9 6 " . 

13 oo .o 

22 ~1 . 7 

10 ~J . :1 

7 
..,, 

• 

104 ,2.. 7 

Wo 

16 

1? 

13 

? 

., 
r. ~ 

T~l,lc. "o 

3 1 . O 

50 . 

l . ? 

i·o·· o f ,.n~ r; '• r 0 ?Ti in•J r- "·' . r pectf ied" 1 

· ,ee kl 

l .. .. 
l I'; • 9 

,. 

l 
,. t'. r. .. . . 

,; , 

• • ? 5 ~ 1 . ? 

7 1 • 0 
v . 

. " 4 
,. 

~ . 
4 • l 

0 ~ . .. . . . 

' l 'onthly 
;,e r 
mon h 

4 

1 

,., 

1 

5 

,,? . 5 

1~ . r 

.;.: . .; 
,., .. . 

, A r . . 
1" J:; . ' 

., 

1 r:; • Q 

l 1 L1 

3 ';!) • " 

4 1.0 

.., 
• "' .n 
,., - ,. . 

13 

Ooee e1on-; ~e no~ 1 
n.lly 

~ l " • 
.. 1... r. .. -~ 

4 a 3 • 5 1 • 
() 

,; ,. I') n .. . . 
3 • t ,. . 

~ i; .. l 'J .A ... - . . 
l .n 

1 
. .. 
• . . 

15 l a "l ,. 
• 

l 

~ 

.. . • 



-,-.. ,,,~ " 
., t, # 

i. • r• ls fT iTf'n by s ('!'o nl-104 ( e.l>o-re page) : ~ ,. a r e mlnue " nspec lfien" : 

OU~ · · r- p•' ,: . 
,., 

Rabltl % Pr1nc1p 1 % T 'l.Cher 
,.., 

01 e r pupil r' 

' r 

" "' 1 ., ., ., 
• uv e -.1 

~ • ~ ... "" . ., 5 ., ~ 
- • ., .. . . • 

,o r: ~r: F, 
., f\ . " ... • 

7 "'7 . 1 . : • l 3 .. . 
11 I 

. 
4 It 5 3A. 5 •• . • 

~ 1 . ,.1 Q i ri . 4 G ?"' . 

.. ... ,, ,., . r 4 4 " . • -.. l "' . C 14.~ ,, 
~~ . ? ""·' 

ot, l 7 
,. ~ r: ., ., 0 ;:~ • - 2 3 1.l . . . . . 



····~ ... 
I A 4 ~- Are •birthday bleeeinP,e • by rabbi or euper1nt~ndent a 

f eature of your assembly'? 

roup Yee "'-I 110 ti 
;t 

3 15 . 8 16 A • ,, . 
12 J7 . 5 20 (- r • t; 

16 . 2 1 
, . A . 

10 r .? 5 .. ~ .... 
11 "~ .:\ 15 '1 • ? 

8 3.,,, • v 16 ;,• • 7 

G 5 4 . -Y ? ,- .. 
? "'.'I ' .8 :, . ~ ,.. 

B . 
? IJ ., • " 91 r 

'io d . 

r.,1,lc. ") 
: 1 . ...0 ·ou ~r.tplo• t "' as A,.,ml>l y for the exh1b1 t on of clae■roo■ I 

handwork or project■ '? 

Group T91 % so .. ti1re s !fo % 

A 3 1:. • q 1 ::i t . ~ 

B 10 - 'l ? ? r .7 "' . ... 
C 17 !i r, 1~ • . . . . 
:> .. ,. 9 r . (I . 
E 5 1,.. . f 6 

,, 15 .., .. . . . 
? 8 '! 'l " • '"' • '-t 3 13 

,. 

'l ,. I) . " ,. 
.., ' . . 

Ji 5 I 4 

rotal 51 9 C • 4 1~ 



.~. -~.., . 
J •• • Do vou h av ~ peopl • not hrmedia e l connt> cte ~ ,, t t h tr e s ch ool 

j r • " 8 1 h c a s Pmbl y? 

.. !' ~ a r l y lfo rr.~r 

5 
,, 14 ~-:, . ? 

". l ~ . I :,o ?. ,.. .... 
- r '"I 15 ~ 1., • • 

l r. • 6 -i J . 

14 1 4 .: • 2 

14 ~ 10 , 1. 

4 5q . ~ 1 

.. -- n 2 
.... ., . . .. 

.. . ·9 
~ 

l 1 r, . ,.. 0 

, .... , .. .. , 
~ If 9 0 , rloe •,.. i C 0 "''1 .. p~ r 1o'1 i r'lll·r".' r ~o• 6 r.•t" ctl' S t1>1 ., ' on Q, 0 el 

~. •v:p ' -o A " o 

1 r . r 4 Q .r 

., ,. 10 3 . l 

.. ., 'l . .. 
,. . ... .R 

a - ' r. . ,. . 0 

., .; .... l 
.. . . 

l • ~, 

10 - ~ . . • 

7 l .. ,. 
•: 1 

-, . , "I r 7 n 



,-.~le '" 
I A G a ".>o you b a T~ a e chedulP ot oute14e epeuer@, (kale or ~. 

ae abOYe 

roup Yes Wo 

1 io.o 4 P" . 0 

1 • 11 l. '7 

0 " .o 14 1 1'1 1') . 

1 11 . 1 ' ::I . 9 

3 2: . 4 11 ~ . 15 

: 3 ,. • I, 1 .. ., . ,, 

' 0 11 1 

R 0 7 on.~ 

:,:,• al 9 1"' • 5 7? ~'> . 5 

T-. I, I~ ,,, 
~ b . I f only on special oecasione, s a t e r hat 'le ee occ&eione are. 

[ 7o a l r epr eeente 86 , ■lma1 •unap~clfl ed•] 

1 neoee . Variou, Specia l Patriot ic Openln1 ftea41 of Wb•• llo114&Y• 
Chari ty Vl e i t or, birthday■ ancl Jewteb Oppor-
Dr1Tee Clo■lng tn1tltu- tualty 

Exer ci e•• t t on1 otter, 
1 l 

3 3 1 1 

3 2 2 2 2 2 

? 2 1 2 1 

3 3 1 2 

9 2 2 1 

1 2 1 1 

' 3 1 

l 2S 9 1& 2 1 
, 



~

• (a•tl•e4) 

eaker• Bo7•' -.,,. Depn- Welfare Pale1t lne Lead 1111 41-1 llotber• .. •• 
• •••k 80011t1 41111 011 Worbre Drln Ctttsen1 DIIJ' raltb, 

1rgan1aa- wort of 
Uon• Dept. 

l I 

2 1 

1 

2 

l 1 1 2 

1 1 1 2 

CJrad•tlo• Anll•tloe Day 

1 

1 l 

1 

l 2 1 

1 

1 

1 1 1 

In o•••ottoa Sebool entertalnae11t1 
with ecboel 
•roltl•• 

l 

l 

1 1 

( 61 acbool• atate 71 oocaalone) 



1 AO•!nl•ln\m M11110-at1 T .. 1./c. ,, 
lD your •••••11 4o Jou h••• adlllnl■tratl•• announct1Nnt• aade? 

p Te■ 

' 
23 

" 14 

20 

18 

11 

e 
129 

71 . 9 

?6 .9 

1& .o 

~n., 
88 .9 

7 ., 

Specitya (Ba•le or 1?9 t 
T•lllc. "" 

.. 
13 

' 
0 

1 

' 6 

1 

1 

3'7 

o.o 

25 . 0 

are ■tnue •unep~cttied• 

I ' n r,r C • ,. AttendMC~ ,. 
:teporte 

Chari ty 
!le i,ort:.8 

c1 
I r r ee~nta i on % Stntement 1 ~ iecP • 

of a~~rde of rulee Announc~ 
"'"nte 

,. • r-

t: 

., 

l 

· o 1 . 

13 

9 

5 

4 

67 

69 . 2 

1co .o 
CC . ? 

1 

18 

1'7 

5 

13 

9 

3 

4 

70 

50 . 0 

~- ? n • . 

r.o .o 
(' .· . ,., 

2 

9 

1? 

~ 

9 

? 

4 

4 

55 

100.0 1 

S9. l ? 

": .o 15 

4 

45 

ao . 4 12 

-- .. . 4 I 

-· 
r 

8 

9 

,. 
1 

2 

~: .. ··~ .... -- r ,0 (~) . 1 +,;..:An t ':0110 i ,..r, c - ~s (- ' Hr inc; ... _ ple 
r •·-,. ~~ }. ~o~ n· p y rr,'s c--) . -ir.no·nc Pl"l"TitS r e,;ar d1n s cou t s , , 
ia!"" ' , • ·r "'l"f: ' rr;-e f' ir:""R an~ r 0 hPr-\l":'"llS (1 each) . 

l . ,. 

1"1 ('\ • 

5 . 



T•t.le. 'JO 
r n uae you r u e embl y for s tud.en t organ 1 zat ion meetlnge? 

D 

r , 

~ 8 

2 

6 

10 

6 

" 
5 

l 

~ 

41 

10 . 5 

1 . 
54 . 5 

., .o 
3r . 
2r .~ 

9 . :-

.. ., .,,.,, . 
r, ~ . 

, .. .,,. 
1J C 1 . SpeoU'y [ Bae1 e or 41--•Yee• 

J 

Dr-atlc1 Student ,, p nep•c . ,. 
/# 

Club Council 

l • 1 1 0 0 . 0 

:;_, 'I 'I 'I l 2~ .o ~ . .., 
:, .. .. 7 R .. • -~ 
1 ... .7 4 :30 . 0 

l . 5 1 14 . 3 3 4 "' . 9 

2 40 . 0 1 ?" . 0 

1 100 . 0 

l ~ 1 !)0 . 0 

Ll 8 
,,. 

• ,J ' 12 . 1 113 5 4 . 5 

l'fo 

11 

26 

19 

9 

18 

19 

11 

a 
1?5 

11 

i n It Cc ft.r e 

Coa.tttee 
to allocate 

% 

school tund■ 

1 l . 5 

l 14 . 3 

?. ~ -1 

~ludee act lTi ties tn by one 1ohool eachs 

r 
I" 

43<) • !5 

9 . ::> 

55 •. 

. .., 
• 

,., . 
? 9 . ? 

0 1.7 

6 . ? 

75. 

mtnu■ "Un1pecltied• J ~-Otr l 
% •11cell. % 

Scout■ 

?&.o 

2 40.0 

1 14 . 1 14 . 3 

2 40 . 0 

l 50 . 0 

2 ,; • l 8 2 . 2 

Ae1e■bly In fonD ot part i cipated 
bt Club in memory or deceued te acher■; Young Judea; Keren I1rael ~rojectr 
r of 1uet i ce meet ing■ c 
rrtcatloni choir. 

Klad Deed■ Fund Councilt program by 3un1or 

• 

. 
C 



, .. ,,. 1t 

1. Ho• onn, [Bue4 on 41 , j are ■lnu■ •un■pecttted• J 

, Un1pec . % Weekly j ti-weekly i .. Dthly ~ 1-3 per ~ IU■cell. j • ,. .... 
1 5 .o 1 ao.o 

2 33 . 3 2 3 .1 1 16 . 1 16 . ? 

l 10 . 1 11.1 , ,., . 
• 1 11 .1 

l lf.? 1 2" . 0 2 40 . 0 3 6 • 

1 2 -5 1 14 .3 4 5? . 3 2 29 . 6 

1 o. 1 o.o 3 6 .o 
1 100 . 0 

l '~ ' ......... ·- 1 50 . 1 5C, O 

4 9 . 6 3 . 1 5 1~. l& • .5 8 :?l.6 , 18 .Q 

clude11 •perl odlcally• • oc caetonal l y• •Irr egularly• •Then nece■eary•. 

~7 achool s--3 o rgan i zat ions, t ~er e f o re t otal s o•er 100 % 



1110e l laneoua Aott Tt ttea 

s~etf'J any aee•bly aetlTity not etated aboTe. 

p Phi lanthropt. 
A,.. ,..,. bl 1.-e 

l 

l 

current 
~ente 
Aet1T1-
H "8 

... .. 

"Rad to• Purim 
pro rnirs ~-ir n1-

"" 

l 

1 

.., 

l)••hnte e 
~ ora or­
i r. 1 con­
"""ete 

1 

l 

A 

l ',,rion- l'u. i c,.. J'i Cl t" " 1 
.,. •p Aee ,.,~h t ,. r ... 

l #\.·,,. 

1 
., 

1 

l 

n . 
1 

13 

, . o'i\"'r c l V 1 r,,.. ·r' ·1.-,- .,:--•rr : !") .. "r ' iC"' f l')T' p c-hool ,.r· .. r t" in-
,1bl1c'l.tio n o f p~p.,.r : nn"stion box · t " ►~ · ,lup ile: pr o~r".ltllo by 

~\..n··r ri from l ocal Je•i h .o mtt v ·oupe : pl e,..,:- ing e.lle r; i-!mCP to Torah: 
:-• rvi"'" of . e ,~1 S'l leade r s : T'eekly pr ayer b the r abbi: elide leetureet 
deecr iption of elaeeroom pro jects, and ro here' elaee pro~raDIG. 



Ta.~I• 1f 
I [ac111 t i ee t or 41eemblle1 

you ha• e an aud 1 to rt um? 

Tee ~ 

0 o.o 

l& 46 . 9 

2, . 6 

14 93 . 3 

22 ~~ . ( 

22 0 1 . 7 

12 100 . 0 

9 100 . 0 

118 71 . 1 

.,.. .. .,,. 1, 

lfo 

19 

l'P 

& 

1 

' 
2 

0 

0 

48 

1r.o .o 

5 . 1 

1 .4 

o.o 
o. 

l f not, •here are your aeeembliee held? (Total-481 ~ are ■11111■ 
•unepecU'led• 

nepec. % Te■ple ; School room % Veet ry % •t ■cellaneoue ~ 

10 71 . 4 

10 58 . 

' I., . 

1 100 . u 

1 2 1(.7 

2 100 . 0 

6 l ~ . 5 29 69 . 

2 

, 

' 

u .2 
11 . , 4 ? . 5 

1 ? O. O 

2 

l 



T .. 1,1 .. ,,, 
Bow ■anr aaee■blr rooa■ do· Jou ha-ve anllable, . .. 

p Unepec. % OIi• ~ Two ~ ~ef' " Your % S.Yen % . 

10 52 . 6 a 33 . 3 ' 
,,., l 11.1 1 11.1 . . . 

10 31 . 3 1, ?? . l a 22. , . , 24 . l 1, '?7 . 3 ' l . 2 1 4 . 5 . 

' 26 .? I 46 . S I 54 .& . . 
6 23 . l a , o.o 9 45 . 0 3 15 . 0 

3 l ? .5 12 5? . l , 3l . 3 2 9 . 5 

3 25 . 0 a a.Q 1 11 . 1 

2 22 . 2 1 1, . 3 ' 5 7 .l 2 28 . 6 

l 4& 27-1 61 52 .l ,, 3 • 9 7 . 4 1 o.s 1 0 . 8 

te--1.5? 1• tbe •••race nu■ber or aaae11bl7 rooa• per 1ohool. 



, .. "le. ,,, 
II C I• your aa••-lF apace alao •••4 tor cluarooa apace? 

;roap Te■ •• 1fo ••••r 
1 10 5 . (5 t 10 . 5 ., 36 . 8 

I 20 62 .S 10 3 .. 3 ~ 6 . 2 

e 12 4 1 . 4 1e 55 . 2 1 •• 

' 10 6 . ? I 3! . J 

I 5 19 . 2 21 se. 
, ' ?.5 . 0 18 5 . 0 

; 1 a .3 11 9 1 . 

! 0 .o 9 1: .o 

tot&l 64 3~ . 6 92 55 .4 10 '5 . 



•. ~, .. 71 

III D Do ~OU baYe a ■t-f 

,,.., Ye■ .. • 
l I 10 .~ 1, 89.~ 

I 1, 53.1 11 46 .9 

e 2' 93 .1 2 6.t 

I 13 S6 . ? 2 13.3 

I 2~ 8 -~ a 11.e 

, 2, 100 . 0 0 o.o 

Q 12 100 . 0 0 o.o 

I t 100 . 0 0 o.o 

Tttal 12, ?6 .5 at 23.~ 



Ta,,., ff 
• 1. F, •~ 4eeor ll»e lt • to •l•• and eqa1Jlllnt tor draattoa 

t.t • eqaal 12'1 ~ are ■lnua •1111apecltled•] 

., un,,.c. % P9rtab1e j a..11, poor % 
equtpaent 

a..11, equlpe j a.all,~ lllall, 
••' Ht atate4 fair ••11 

l ao.o l 

1 5. 9 ' 25 . 0 1 

3 u .1 I 8 .3 • 33 .3 

l , . ., t 15 •• 

3 13. 0 2 10 . 0 1 

3 l ? . ~ 2 9.& 3 

' 33 . l 

1 11. 1 1 12.a 

al 11 11 . 3 . 6 11 1? . 0 I 

U•td 

ap 1&r1e,poor % Larf••••ll % Laree, equlp. % 
equipaent equ ppe4 •nt not 

at at ed 

2 12 . 5 18 . 8 1 &. 3 
3 

12.5 • 16 . "7 
l 4 . 3 3 

2 15 . 4 

. o.o 1 5 . 0 
2 10 . 0 8 

10 4? . 6 2 9 . ~ 

6 75.0 

1 12 .5 4 50 . 0 

30 . 4 10 a.q 
;al 6 5.4 34 

•culP- ... , .... 
so.o 

... , 
6 . 3 3 18.8 2 

I 8 .3 

1 , ., ! 

s.o ! 10. 0 

14 . 3 

1 12. 5 

5., • a.o • 

t.arfe,falr % 
equ paent 

4 1 6 . "7 

& 38 .5 

' 11.0 

4 19 . 0 

2 29.0 

1 12 . 

20 17 . 9 

12.1 

15 •• 

3.6 



T•A.la •• 
I• Cbeck th• klad of •••I• ln Joar u••l»l7 ro•• 

' 
rt-4 

& 

a 
2 

0 

4 

& 

3 

3 

o.o 

20 . 

lloTallle ~ , 
2, 
ff 

lS 

11 

11 

• 
e 

96 ., 

69 . 2 

?& .o 

?S .O 

6 . ? 

Both 

I 

J 

l 

thlepecltled , 
2 

1 

• 16 . 9 1!1 ? 3 .S e 3 . ~ 10 6 .0 ,.~, .. ,, 
J. U •n than •• ua.-17 ro• epec lt, tn,e •t •••t• la eaoll. 

.. bllNr lloftl»le % .,ad lD ~ •tacl la ~ lloftl»l• la % lloftllle • 
•n•r- la Mtll •••• ••-
lDC al»le la 

2 2 100. 0 

• 
9 

., 
? 

1 25 . 0 

4 44.4 

4 ,, .1 
4 5?. l 

other 

so.o 

o.o 

Nth 2, flnc! la la all 
••• 

1 

1 

2 

11 . 1 

1 

1 

20.0 



Ta.•1• IA ,. stat• UIJ other feature• recardlnc facllltl•••[-■ are ■tau■ •tro ........ . 
IP IO •■nr % •••• % Btereopttcon % IIDTlnc picture % 

•ohla• 
Orcan j 

11 57 .9 4 ao.o 
13 40 .6 2 10.5 a ,~.1 
11 41.4 , 41 . 2 • 23.8 3 l?.6 

' 26.7 I 45 .S , 63 . 6 3 27.3 

& 19 . 2 I 9 .5 12 5?.1 10 4?.6 2 9 .5 

, 29.2 I ~i . 9 10 &s.e t 52.9 

2 16 . ? • 40 . 0 4 40 . 0 , 70 .0 

1 11.1 • 75 . 0 • ? .o I 62.& 

al &a 33.l 2 1.8 d 40 .5 41 36.4 41 36 .4 

Pbonoerapla ~ Piue % Radio % lllacellaaeou .. % 
~ 37.5 I 6?..~ 1 l ?.. ~ 
, 36 . 8 • 47 .4 1 5. 3 ' 21.1 

10 58 . 8 10 &a.e 2 11 . 8 4 

3 27 . 3 , 6 . 6 1 9.1 1 9.1 

a 28 . 6 , 33. 3 2 9.S I 23.8 

10 5 13. 8 5 29 .4 2 1 1. s 3 l?.e 

2 20 . 0 4 40 . 0 3 30 . 0 0 o.o 

4 50 . 0 3 37 .5 0 o.o 
tal ,a 40 . 5 &O •~.o 12 10 . a 1, 15.3 

1elad111 pulpit, ark, 
lloaograph, panatrope, 
Id IOUDd aapllfler. 

aenorah, tllalll4• proJeot■, aoablnatlon ratio-
11ap■, radloptiooa, lanten ■lid••• aereaonlal exbi-lt, 



Ta.t. la la 

1ethod1 IPA llttrlal■ 
A Bo,, tar la adTUoe l• Jour proer• ot u■•'bll•• plune4, 

lo uner % ... lnnlns 08• 11011tll ..,. •Mk to lltaoellu••• • 
ot ,_. ar alloa4 •••k 

~ % % % 
8 42.l 9 .1 9 .1 63. 6 18 .2 

2 

1 

2 

3 .4 1'7.9 

26 . 7 

30 .8 

16 . 7 70 . 0 

.., .a ... ., . 

38 .5 

50 . 0 

5'L l 

30 .4 

10 . 0 

taclude11 ••o plu• 1 2 •••t• abeads 2 aontbe allea41 6 month• abeads 
•tiJ:e Tarte■•• and ••••ral othere. 

, Table repre■ent■ 168 ••••r• trOIII 153 ■choola. 



-n••~ ,., 
1,. 1. Do 7oa 1tlu 70U' u■•-lte■ around u7 central 14ea or th••' 
Group Te■ ~ •• % Oooutonall7 i 

A a 10.5 1, 89.5 

• 10 1.3 22 68.? 

C • :n .o 11 51.7' 17 .2 

D & 33 . 3 10 66.7 

I 11 42 . 3 15 57 . 7 

, 10 41 . 7 14 58 .3 

G 4 33. 3 , 58 .3 1 8 .3 

I a 5~ . 6 4 44.4 

Total 58 33 . 7 104 62 . 7 3 . 6 



•••r& •• 
lf I 1. Do JCN eYer baYe a aerie■ ot a■■-~11•• arollllcl the ·-th_, ,. 

Group Tea - ·~· •• % 

A 2 10.5 1, 8 9.S 

I 2 6 .3 ao 93., 

C I 6.9 2, 93.l 

D 1 6 .? 1, 93 . 3 

I I ,., 2, 92.3 

, ' 16 . 7 20 83. 3 

(J 1 8 . 3 11 91.? 

I 1 11.1 a 88 . 9 

Total 11 9 . 0 151 9 1.0 

~·'· ,. lY B l Spec U'J ( Total■ OTer 100% becauee ot 4upl1oat1oa, 1& eahoole 
11•1111 22 aan•r•J 

Group Cereaonlale & % Peace % C al lite I: % Uaaell. • % hol14qa philanthropy 

A 2 100 . 0 1 so.o 
I 2 100 . 0 1 so.o 
C 1~0 . 0 1 so.o 

fl 100.e 
D 1 1, 0 . 0 100 .0 

I 1 50 .0 1 ~o.o 1 so.o 
r l ? 5 . 0 2 50. 0 1 25.0 

G 1 100.0 

R l 100 . 0 1 100.0 

Total , 46 . 7 3 20 . 0 s 20 . 0 9 60.0 

• Those 11e1r~loned only once are included in thl• category. 'l"heee are, 
current eTente; Israel'• ■lesion: Btblc■: Yor■htpi Singing, lewe in llaDy 
Lande, Tbe Jew in the llodern Worl4i Leader■hlp and Citizea■btp, and 
use■bliee on Torah. 



, ... ,. '" . 
lf c. Do ca••• •7 r•ferene••• IN»oka, printed er ■l•oaraplled •terlale 

ln be pl•nl■g alld preparatlcm of 7our u••-17 proar••' 

or•P Tee ~ .. • 
' ' 36 . 8 12 63.2 

I 10 31.3 21 68.? 

C 13 44.8 11 55.2 

D a 63.3 , 46.? 

I 13 ao.o 13 &o. o 
, • S?.& 11 62.& 

; e 50. 0 • 50.0 

I • 6S .? 3 33.3 

Tttal ,1 43.4 •• 56 .6 , .. ~,. ,, 
1, c. If ao, pleaee ltet ..taat •terlala 7ou a••• 
., tJaapeo. j On •t•rlala ~ Dllbln % Tomll ~ Clal•:t: B.1.•-~•sewt1b • 

oereaonlal• IarMl llater al• Teubere 
of JIOlle and ... aalae 
SFDacocu• 

3 4?.I 1 25 . 0 1 2-5.0 

2 20 . 0 2 25.o I 26.0 l 12.s 
1 7 . 7 1 8 . 3 l 8 .3 l 8 .3 l 8 .3 

1 12. 5 2 28 . 6 

3 23 .l 30 . 0 l 10 . 0 a 30.0 l 10.0 

3 33 . 3 1 16 .? 

3 ~o.o 1 33. ~ 

2 33. 3 1 ?.f> .o 

al 18 25 . 0 ' 7 . 4 5 . 6 I 9 .3 9 16.? a 5e6 



'c. If ■o, pleaae llet llllat •terlala 7ou •••• (Co■•t troa preoe4l■c ,.,.) . 
IP Jewl■h Welfare j 

Board Rol14a, 
u.1.R.c. i 
•terlala 

llaclld A•••~ 
Teaple 

T~qletd Aaeoo.Tal. 
.Ju4ea Toralaa of ' lllletla -terlal■ Jllllla. 

•terlal 

l 12.~ s 3'7 .& I 25 . 0 

2 16 .? 2 1~., 
1 1• .3 2 28 . 6 1 14.3 1 14.3 2 28.S 

1 10 . 0 a 30 . 0 1 10.0 2 20.0 

4 66 . '7 

1 33. 3 

1 25 .0 1 25.0 

11 0 9 .3 12 22. 2 2 ,., 2 3 .7 a &.a , 13.0 

Une4 

ap te•ina•r ~ Lennser % 
••tet"talal., 3Plala 
prol1'- for •••tlYala 
the Aaee■bl,-• ln the 

' 
9 

' 
' 
2 

2 

11 29 

40 . 0 

100 . 0 

Rell1lou• 
School 

4 

4 

1 

2 

2 

20. 0 

l CO .O 

~l . 5 

U■oe11 •• --~011■t ■t■ of tho■• •t•rlale 
ll■te4 011.ly oaee. Tia••• area 
•wtth Staser aad aap• 
•1erael ln Caaau• 

2 

, 
0 

s 
2 

2 

, 

•111to the Pl'•l•ed t.-4• 
Ual oa Pl'a7e r Book 
C•r•-lea of .Jadal--•ldel eolm 
II•••• Tl"U11ue (..,_.lee) 
lloae lll■tltute •t•rlal• 
1ewtllh DallJ' a&lletta 
Cere■ontal■-•Ro•••• 1 
Tbe Youth Leader (-ulne) 
••10111••--Segal 
One Rwldre4 Seraon■ for Chlldrn 

G.B.Ballock 
Boot OD Plarla--Browa■all , 
The 1ewl■h Peace Boot--Croabaob 
llatet"lal• of •attoral couaoll tor 

the Pre•entlon of War 
llalletla of Bloch Pla•lt■hlDI Co. 
Tbe 1e•l■b Wneyclopaedla 
Reltgtoa1 School Coaterenceot 

Wew Tork •terlal■ 
Pl&JSJ'OUll4 & Reoreatton u1•n. 
-t•rtal■ 

Wew Tort llareau of 1ewl Ill 

A Zewieh Book of Daya 
--Roth 

Uucatton -t•rlal■ 
rranablma •terlal■ 
Xldraeblc Tale■ 1. 
Current bent■ frOII 1ewl■b papel"e 
Pllllphlet -t•rlal 3ewt■h Antholon- -ne1 
Antholoo of 3ewl■h POetr,---bllat 
The lewt■h Tear--Altce taoaa 
Th• Stan4ard Boot of 1ewtab 
Yer■•••h'te4lan4er 



, ... ,c ,, 
D DO J:: toll .. tale proeeclun of tvntn1 tbe 

41t ere■t olua eacla •••kt u1e■,17 ner to a 

.. , .. ~ .. ~ Oac• a -tla ~ ttlro a -tla ~ Oooutoaally 
4 21.1 11 ?8 .9 

' 12.5 H 81.3 2 6 .3 

16 55.2 10 34.& 1 3.5 1 3.& l 3.& 

6 40 .0 a 53.3 1 6., 
13 50. 0 10 3~.s 3 11.IS 

6 25 . 0 1, &8 .3 ' 16., 

6 ~o .o • 50 . 0 

2 22 . 2 I 55 . 6 2 22.2 

al a, 34 .3 •• 56. 6 3 1.e 1 o.& 11 6.6 

.,-.. ~ •• to 
D At wldcb ue.-ly • lt Y• ••• •r• than one, 

IP lullber IDtenaedtate Intenaed t ate .Jualor• Botb Jualor Ir. or 11. s. 
ADawertnc aa4 111111 I: .ua.-17 

Sehool Senion 

1 1 

1 1 

6 2 1 1 1 1 

4 1 1 2 

3 1 2 

1 1 

&l 16 1 l 3 1 ., 



be clu• prep~• It• prop-_, [011 l»ul1 of ,2 (See lY I), 
•t1n•peotrtec!• J 

o.o 
o.o 

Ollt et olu1 • 

2 so.o 

30 . 0 

eo.o 
25 . 0 

Both • Ullepeolfled • 

1 25.0 

s &o.o 
, 38 . 9 

4 28 . 6 

I 50 . o 

1 20. 0 

3 ?5 . o 

1 

I 

l 

l ? . 6 28 41 . 2 18 41 . 2 4 5.6 

T-..•I• tl 
t■ the tr preparattn, [Bula of ,2, • are ■l•• 
1 ][D1aplloatl•• aceout tor total• onr 10d] 

,her ~ Prtnctpal ~ 1'apll ~ Dr•atlc j neeell.• ~ 
or rab~l t eacber 

100 . 0 

100. 0 

100. 0 

90 . 0 

100 . 0 

92 . 

1 

a 
l 

1 

' 
2 

1 

13 

l 16 . 7 

14 . 3 

e. 

1 

I) •4 bead of 4epartaent ( l) • 

1 

1 • 

2 50 . 0 



, .. 1, It. ,3 
lV E , Organizat ion 

1 . Does your school have more than one aeeembly per SUnday? 

Group Yee % lfo % 

A 0 o.o 19 100 . 0 

B 2 6 . 3 30 93. 7 

C 4 13 . 8 25 86 . 2 

D 5 33. 3 10 6 6 . 7 

E 16 61 . 5 10 98. 5 

F 17 70 . 8 7 29 , 2 

G 9 ?5 . 0 3 25 . 0 

H ., ?7 . 8 2 22. 2 

Total 60 36 .1 106 63,9 



T~••• If• 
lf I I DH• ••bu■~ -•t •••klrt 
;roup Y•• • .. • .. U8Wer (probably •an• re■ ) • 

' 
a :n .6 13 68. t 

I 11 56.l 2 6 .3 1! 3?.& 

C 11 37 .9 ! 6 .9 11 5 5 . 2 

J) 11 7~.3 1 6 .'7 s 20 . 0 

I 11 ~? . '7 4 15., , :>.6 .9 

, 1~ 54 . 2 e ~ .o • ,.o . 8 

G 10 8 3.l l 8 .3 1 8 .3 

I I 55 . 6 2 2,. , 2 22.2 

tetal 99 53.6 18 10. 8 " 3! . 5 

-r .... ,. ... 
1, I 2 a.. often, [Bued OD 18, 

•t1n•peolfied•] 
•••• coluam ot lY W 2, j are ■tn1 

Group Unspecified % llonthly % 2 per IIODth % •11cellueoua • • 
A 

I 1 50 . 0 1 100 . 0 

C 2 100.0 

D 1 

I 2 5C. O 1 ~o.o 

r 1 16 . ? 3 

G 1 

B 1 ~o.o 1 

Total & 2? . ? 2 l .4 ~ 

• Include• the tollo~lnc •--•r•• 
3 •••k• eeparately az,d a Joint ■onthly 
ETery third week 4epart&ental 
ETery third •••k a Joint a■■embly 
Yhen con•enient 
Varlea 

100. 0 

60 . 0 

100. 0 

100 . 0 

46 . 2 

a•e•■blJ 

1 

2 

so.o 
40 . 0 



T&,I• •• 
lf I S ._....r of u■•1-llea con411fte4 ••tly In the acboole 

[J are ■l■u• •u.epeelfled•J 

111pecifled OD• •••••11 ,._o u■eabll•• fllr•• uee■bltea ~ur ua•bllea 

a 39 . '-% 46 45 .5% s, Z6 . 6~ 18 15.SJ t 2.0% 

101 1cbool■ ban 1'76 u■e■bll••• or 1., uae■bll•• per aohool. 

,-.... ,, •1 

teastll et Aa••1-1J 

[Jue4 OD 1,a, • 11 -••cl OD total nu■ber of ··••bll•• t■ euh p-o-.pJ 

' 
tJD1pee . ~ 

, u,eabllea) 

a u, .. bl I••) 

.5 • ) .. ) 
i9 • ) 2 5 .1 

lO •) 1 ,.~ 
0 • ) 

!l • } 

1l1 3 • 

tJn1peclfled 

llour or ~ so to ,ai lla1 f • IIOll 1' % 11 to SO• IA•• tllu l•a•r ■lntee ■t■ute■ l& ■l•te• 

2 ,.a.6 2 28.6 I 28 .6 1 14.3 

, 3 16 . 7 ' 22. 2 11 61.1 

2 13 . 3 8 51.3 a 33.3 

2 l ?.. S 10 6?..!5 ' 2.5. 0 

, 1 . 9 . 1, 4~ . 6 13 33. 3 

' 10. 0 a 15 . 0 21 ~,..~ 9 20 . 0 

1 :, .o 2 10. 0 13 6 .o ' 20. 0 

3 14 . 3 11 76.2 I 9 .5 

, 
• 25 14 . 2 91 51 . 7 ,, 27 . 8 1 0.6 

Place of the uee■blJ in the Sche4ule 

(kaed on the 1,6 ••••bll•• of the 101 aeboola) 

Bealnnina 

43 ?4.(j 

Jllddle 

'' 25 . 0% 

~ 



T-.. 1, I e. ,1 
worship Services in the Assembly [:Basis of 176 assemblies and 101 schools] 

Group lfumber or 
assemblies 

Yes % Occasionally % lfo % Wo mswer % 

A 
., 6 85 . 7 1 14.3 

B 18 14 77 .8 1 5 . 6 3 16 . 7 

C 15 10 66 .'1 1 6 . 7 4 26 . '7 

D 16 6 37.5 5 31 . 3 5 31 . 3 

:s 39 16 41.0 ., 17. 9 5 12. 8 11 28 . 2 

p 40 14 35 . 0 10 25 .0 14 35 . 0 2 D.O 

G 20 10 so. a 2 to.a 4 20. 0 4 20. 0 

H 21 16 76. 2 2 ') .5 3 14.3 

Total 176 92 52. ?i 26 14 . 8 37 21 . 0 21 11 . 9 
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APPJJl'PIJ I 

BmtlOORAPHT 0~ ASsmt.Y PROORAIIS 

I 

Book• Diaauaaing Aas emblle1 ln Theory and in Practice~ 

Berkowi t~, H. ?e~ N~• eu,at lon lo ¥-111101• Part II. P• ?l, PP• 9ltr. i ~l1 d u auqua c ety, I 13. 

• Betta, a.R. and Hawthorne, •.o. 
Xethod 1n Teach1nl Religion. 
btncaon Pre••• i 2!. 

Cb. XVlll--Teachlng the Art ot 
orahip. 

Bryant, n.c. 
How to Tells oriel to Children. 
Rou@,ton llfrtln, 1905. 

• Chindahl, G. L. 
Cturch tt!,r~hipe PP• 7~-Bl (bibliography on Wor1hlp) 
Curch ~ • Ing Rouse, 1930 . 

• Cope, H.P. 
1r1,1ency in the SUnda,y School. Cb. XIII a.11c and Worship 

ub eday Doran, 191,. 

The Modern SU.nd~ School ln Principle and Practice. Cb. XI 
tie■lng H. Re•e , too,. Program. 

Cubberley, ~ . P. 
' The Prlncifal and Hts School. 

ffouifiton I rriln eo. i0?3 
Ch. XVII Use or the Aseembly 

p,rtod. 

DaTl1- Du Bois 
!fuca •.1on in orldmlndedneee. A Seriee of Aeae■bly 

Te n by Students or Woodbury H. s ., oodbury, .1. 
Americ n Frl~n~e Se"ice Commit tee , 1928 . 

Program■ 

Pioneers or tbe ~e~ World. Series III of Aese■bly Programe 
GiTen by Student s or oodbury, .J. High School. 
American Fri ends SerYi ce Colllll'li ttee 1930. 

~ Books in t h i e section that are fflarked ~1th an asterisk(*) 
deal ~1th worahip services only. 



De••J• J. 
Deaocracr and Mucatioa. Cb. xv. Play a.nd ":'ork in the 
lac■liian, iOUs. CurriculUII 

te,011 of To■orrg•• on and l!o., 1 l& 
Ch. V. Plq 

Bggle ■ton; •• w. ?.• Upe of t9e Story+" f!ll4ious Education • . n: Doran o., ffe~ or ~-

Encyclopedia. of Sunday School.a and Re ligtoue Educat ion , Vol. III, 
art. on •xr5htp ln the SUpdav School. 
?fel eon an ro ■a, 191!5. 

3'Yana , E. B. 
What t o Do ~1th the Rtgb School Assembly. 
art. ln School fte•l~w, Vol. 31, PP• ?.82-?.86 , April, 1923. 

• Pergusoon, E . 
Church-School tdmin1 etr a ion. p . 11~, ~40-244. 
Fl l'mln H ReT~ 1 Co . 1950. -

Ho~ to Run a ti t t l e Sund~! School. p . ~8- 80 . 
11.emln: H. ~eT~ll Co ., i9 6 

Fret'ffell, ~ . K . 
Extra-curricul ar Act1Yi t1eB in Secondar y Schools . 
artlcl@ in Teache rs College Re¢ord. Vol . ~7 , .fune , 1926 . 

GalT1n, ~ . H., and Walke r, 1 . ~. 
rree■blies tor !unior and Senior Hi!h Schoole. 

rofeeslonal an Technical Pr~e P, l 29 

""1st, A. S. 

Gro sama n , L • 
Tbe Ain o f Teach ing 1n JeYieh Schools. A Handbook tor 
Teachers. pp . 203- 2:57 . 
Teachers' Institute of t he H •• c. 1919. 

• Har ehorne , H. 
The Book or 76reh1p or he Church School . 
Charles s e ~ibner's Sona, 1~15 . 

~am al tor • 
Cha r ee Ser 

Stories and Ho~ to Yollow Them U • 
Carlee Sone, 92 • 



• Hartshorne, H. 
~or1bip in the S\&a4a\ 'hoofi. 
Teacher• College, Co UII la • 1913. 

Hatch , R. 1' . 
Trair,in1 for Cl tJ••;■hip. p. 100, /.· Ch. X, The School .ueembly 
eharie1 scritinef. on,, 1g 6 . 

• Jon ee , J.;. A.• ~PC!' ~1or• to OTlhlp-
0 ee ry ~••• 1929. 

ordan , R. ff. 

l!r~i•;{ 
Ch . V. ""he School A1ae■bly. 
Thoe. Y. Cro~ell Co., 1928 . 

and Second.a Schoole. 

Klapper 
• Pr1nc1 lee o.nd Practice, .• 221. 

Landesman, A. p. 
A Curr1culu~ ror ~unior ~~ligioue School,, PP • 14, ?40, 251ft. 
~nlted Synaaogue of .u,erica, 19?2. 

La..-rance, 1£. 
How to Conduc a Sund.av School. Ch . xrv. Special Occaelone. 
Plemlnc H. ?.eTell, 190~. 

Jtecial P&f in the Sund.a. School . 
e l ng ~ . Re• ell, 1°16. 

Lincoln School , ~each~rs Coll~ge, ; .Y. 
Some Ueee of School Aaee blie~. c~ . XVII' ee or the Assembly 

Pt'riod . 
• 'oore , •. A .• Senior Ve hod in Church School. Ch . XIV. ~rain i ng in Torsh 1p. 

Abingdon Pree~ , 19,9 . 

?a.liter, t . C. 
Church School Cr~ 3!'11zat1on and .\d.Jll inia r ation . en . VII. oreh1p 
in th~ ehu ~h Sc ooi . Ch. VIII. Pageantry, 'T>i-ama ~cs , a.nd 
~e crea ion. , . 178 
~orehou e~ ?ubliehing Co . 19~0-

~ol la.k~ Clo.aerooc Org~1za~1on . lesson XXITI Th~ School Aseembly, 
LesPon xxrv Pl - nnlng for Sper.1al Occaeione . 
~e?ar t~ent o~ Synagogue and School ~xt~ne1on of t he nion of 
American H~brew Con~rega lone, Cincinnati , Ohio . 



• Pratt 
~&,-jH-'~..,~~r=::-'!:~~.+~~~~~~h the Sunday School. n. 

ent1911 or the 
Religious Mucat ion A~aoctation, Bost on, 1905J 

niYere ity 
Pr ehm, R. Md Anderson,•• 

of Iowa. Wo. 18, WoY. 

• Raffety, • B. 
Church-School Leaderahi,. Ch. XVI. 
tiemlng fl. ffeweii co. 926. 

The Directors or worship, 
&r1d or Jlaeic. 

Roberta , A, c., and Draper,~. H. 
r.tra.-cla•• and lptr,-mural ActiYiti~e. Ch. v • . c. Heath t co., t1a. 

s ockton, J. P. 
ProJec ~or k in 7~uc~ ion , PP• ? 2- 86 . 
~oughton itrritn, 1924 . 

Te rry, P . t . 
a-Curr 

PP• 

""r a lle , • ?, . f ' f'r111, , . ~ . 
Pl anning Churc Fuild ine~ · 

C}. . III. Dep r t ment al ~equ1remente, 
pn . 125f. 

e1i pter 111. 
Che. pt er V . 
Ccn• ur y ~o •• 

Fro t e~ of ciass roomn. 
~~r 1'\i l ~ i"~P ~1p . 

19"'", . 

~,- ~ . TIJ-VTJ . 
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I II 

bterial• to be U••d in the Preparation or Aeenibly Act1Tit1ee § 

AJ1eric1,11 J'riende of the Heb re.,, Uni •ersi ty, Inc. nocr'i tterlel for R~bre~ 'niTers it y. Celf'bration. 
w. ? Street, new York. 

A.e eociated Talmd Tora.he or Philadelphia 
1 for he !eachin ish Current 3Tente 

tor ae 

Board or Je~ lah ~due ion, 1800 Selden St reet, Chicago, Ill. 
Children•• Paes o•er Seder Par t y 

Je~ ieh Child o~ Library (~ookle eon the holidaye) 

Lincol n and. ~., inston Ann iTerftar ieP Portfolio 

One Hundred Sub 1Pcte r o~ !>eb& ~a 

Por t o 1,£ f or Holy Daye and Peet lvRlaa Chamisr.o 01or 

Port!'olio for ~·0 1y aye and 7e e i~ l r : r.banu~e.h 

Portfol 0 f or roly ~ ~·s ond "'ea ! hoTUoth 

por folioe f or Ho ly :) ·•~ and ?es 1 v-al e 1 Succoth and 

f2r t {ol lo for t}-1, Cbee nra nce of H,. br,.-r rrn 1 vere i l: Da:£ 

Por f o_io f or the Obeerva n e 

fortfolio r or l'te Cbse rva ce of f aaaoTe r 

Por fol io fo r t}·.e Obeer•aice or Pea ce Da.t 

l31sh• at 

h rchath 

Por tfolio for t he Obeerv "' nc e of Pur i m (Severfl l aYallable ) 

Portfol io f or the Ob1::e rYanc e or 1"hankeg1Ying ~~ 

Programs fo r Je ieh Vou h ~lubs : AJoe r1 can Je_ ie~ Hi a ton 

3torr I'or f olio 

r. '-~-,- •- r rr•r ro :-n nt, ,.. 
:,..,-. p 0 re: •~. j.-,.... - · • . ~ :.. • ", -a 

Toru 



Brilliant, 1'. UMl BraTerman, L. 
Ch~ukah. A ~ ua l or Suggeet lona 
lucid ATenue~mple, CleTet.,a, ahto. 

~tl• Part te1 
clld A•enue Temple, Cle• eland, OhJo. 

l'!reau of Je~ieh !ducation, ~e~ York. 
Je~l•h Home tnetttute P.ollday bookle •· 
each hol i day contain wealth or material 
uee■bliee) 

• Cronbach, A. 

(bookle t , for 
for primary 

~• Je~ i1h Peace J!9ok 
partien{ or Synagogue and School ~t• ne lon or the Union 

or American Hebrew Congresntions 

Department ot Synagogue and School ~xtenslon of the nion or 
American Hebr e Congregation,, Ci nc !nnati, Ohi o. 

Ca t&l og of Pl a ye flnd Mee 

Young Israel "Yazine 

Sd 1 d 1 n , B . Jt . 
ProJect a about the Je i■h Community 
Depertmen of Synagogue and School ;Xteneton , . A. H. C 
(Contempor3r y Problems , Seri es II, no. 3) 

• i'leg, ~ . 
Jevial'- Anthol ogy 
Har cour t , PTace 

• Fr led lander, 1: . 
Book of ,TeT'i at Verse 
Put nam 

• Gaer , 1. 
The nconguere d 
~partment of Synagogue and School ~xtenaion, 1. A. H.C . 

The D.lm ita B.lah 
Depart men of Synagogue and School ~xt~nslon , . • A. ~.C. 

• Gol di n, H. 11! . 
The Book of Legends ~ volt111ee 
Jordan Publ i~hing Co~pany , 19?.9 

Cr oeama.n, s. s. 
Fiftl Je·· ieh ,.ame s 
(Bui ettn no . ~3 of Associ ated Ta l.Dtud Torahs or Philadelphia) 

• Hertz, J . P . 
Book of Je•·ieh 'Thoughts 
Bloch 



• I1h-JU1hor, s. ;•a.Yen on the Sea 
loch 

Jewi1h Welfare Board, ?l I'. 4?th Street, e'f:' York City 
a&ll etin on the Ob1err.,ce or Aral1tlce pg 
Bulletin on the ObttITID9! ot Cb•l1ho O,or Bi ■lffat 

aa11,t1n on the Qb■errance or Chanukah 

Jelllttlp on the Qb1enance or Con1tltutlon Day 

l!i!lletln on the Ob1e[~1:[!Ce ot l:lY J2!1 

Bulletin on the Ob1en,nce or the Hlah Holy Daya 

Bulletin on the Obaenance ot Indep~ndenee pay 

Ly B' Oper. ptogru llatertal yd Sugge1tlon1. Iaaued •►nnually. 

,-,alletin on the Obaenance or tlncoln'1 Birthday 

a&llettn on th~ Obe~rrance of' rell)C)rial Daf 

a&lletin on t he ObaerTanee or fo ther'e D~ 

llllletin on the Obee"ance or fa!•o•er 

Bulletin on the ObeerTRnce or P\lric. le■ued annually . 

Bulletin on the ObeerTance of Showoth. 

•11etin on the Obeenance of Sukkoth 

aJlletin on the ObeerTance or Thankagl•ing pay 

Jl!lletin on the Obeenance of Wa1hington'1 Birthday 

Contests, Tou.rnamcnte , and Competition ActiTi t iee . oT . 1930. 

Kndleh Plays of Jeri eh Inte r est . Translated t -om the 'Yiddish . 
Six typewritten pa.gee of annotated bibliography . 

let of Pl a e of Je~i sh In erest to r Junlore and Interm~d i atee 
ype~r1t ~n-- our pages 

fle t of :wee for Oratori cal Contests 
Pour type~r!ttftn sheets) -

Sel ected Ribliogr aphy for Je 1eh !)eclAma lone anti P.eci!,:itiona 

Subjects fo r ebatee an 



Kee■ler , JC. A. 
Chan.akah 1011, 
c6ll4ren•• We fare Leasue tlbrary of Jewish Centre Bast Side, 
12.8 Stanton Street, •· . v .c. 

@~J!J;~nf:lt!t~!Je League t lbrary or Je,.leh Center of th@ 
Xaet Side, 1?.8 Stanton Stree , .. ; • v .c. 

• Y'ohut , A· t Hebrew Anthology loch 

Yurzband, T. 

Al"erican Hebrew 
Congregations 

Sedf'r Part tr Supplemen o t h• 'nion Mageada..h 
~.Y.eom11lt ee for School~ eneion, r.A.R.C. 19~1 . 

• LeTinger, ~ . :i . 
~tertainin h• Aasembl evieh Rel 1 1oue 

of Synagogue and School ~x eneion, .A.R.C. 1920. 

I n rany Lands 
l och 

Fest i vals in h ,, "":f'l1£iOuF S hool 

JeY 1st r·o1;,;c ·· s• o:-1 es 
Bl och 

- 11,c Cl A ~n~ - ~T 

1 --c~ 

-~ro:i :il-· t l-."' ;r~oo, •·p~r 
B11.: r r 

♦ !,tJ ~-, e , \ l! he 
- .,..,.. T c - t -\., .,, ,. ,,_ 

.:,1 ,, r ~ 



Lu r ie, • • r P. 
ly Program r J~·iah ~choolo 

~ 1netein, H. 
Sugc etiona for tortes 

♦ --,f'\J""9) .._P'J" • .T • ~ • 

~-\r~ O~Urn_d_ t _ _________ ..;...,__,.;_.,.;;;..~~;;_;_-''?_:_t~J!_~ _J_!.!! 
l och 

• Jho o .l• :c ·, 

• 

.~e i oh .' 1 rn: .----0 ... ,...,--. ---
• I- .. 

-> t c.: 1 Tl '" r- , ,T • 

Br eakfnst of t re ~1rda 
e..-·l h Publica ti on oc i e .y 

Stories of ~h 1ld ife ~n a Je~ i sh Co lon 

Uni ted ~ynagof;Qe of Am r1 a (Younc People ' s Leatue) 
Program 3u§ 1 estions 
! 31 ·r; . l?.3rd Str'!f"t, . C' •. York 

Vl!re , Paul 
A9aembly 3Xllabus for . erish Schoo l s 
Bulletin 3~ , 1931: As noc i~ ed Talmud Torahs of r hiladelphia 

Jevi sh St ori es 
~lletin 9 , 1931: ru,eociated Talmud Torahs of Philadelphia. 

Tbi ns Pin, s. s. 
American Jewish Heroee 
Parkside Hebre~ School , Philadel phia. 

Yo1.ln {; ._ u d• a 
Chanukah Prog r am 

&as B' Omer and 3hovuoth 
?eett•a l Program Series 

List of Plays 
114 5 h AvPn , ~e York Ci v 



• Poems tor ~oung ~udae&ne 

ty-t ■ ? r ogrus 
I 'I th ATenue , ~e~ :ork City 



.:.: I 

_inde r , • ~. 
":"he .e• ir ~~"\J' { ♦, 3onc. 
·"" .,chirmrr , fnc •• :'er ~rork. 

no r .j u r J e 1 ~d c 1 ' r , 
ih" Rl le -u,d 1;'rpt • ,.. 

()fl 3,. • ~ T" .. , • 1 C'J.80 t Tl l • . 
J on, .,ook . 

---------'-"~---~" 1 y 3on~ er. 

Lit l t Books o! l ~ i!.__~Q.!!.U4 (on~ ookl ~' or"~ h olidn~) . 

r eo.u of . erieh ~r1uoA ion , r~ Vort,. 
~opu l ar .T~" 1 n) y,-1 h~e. 
JU JC"i, !!I""' --rorlc. 

entr l ,. ~ .-~r~n " or American Ra1' ia. 
T nion ~na.l . 
Thi rd etlo, 19.2. 

Federation or Younc JudeR of Canada . 
ie ish Polk Songs. 
1 ch . r.. y . 

Gideon , c . 
'!1ro11'1 
Arthur 

vid on, H.L. 

d lf" to hr Chu 
hm ldt Co ., ~o 

J7er Je••1 s h ymnal . 
Bl ocb, ':! .'t. 

iol f arb, t . ~nd ~ . ~ . 
Frid a y ~P i c12 . 
BurPau of c~t1o ~, 

r1e J~r ieh Son etnr. 

e . 
on . 

~r 1g 1oue 1 f ~~ r ~rn ~t t o 

5 .~ . ad Gro gs~a, s.3. 

-;o lt1f 1l r b, T . 

1 ,,. St or , i o P • .. . , . . 

~choee of Paln ~~· ~n. 
J~ .. is 3onrr• .. :- :-,- , l1r1ri ♦,, l"! o 

" on1m 3o pt! t .. -
~ l o ,.h •..•• , . 

- V . . . 



qpb ~- 7ublt- in ~ nrot.n 
r.o 1~c~ 1on o 1onrsP of ~1 n, - o . ~ . ;;:,_, .,, ~,. 

lde l Gohn , .\ . z • 
.3f"f f" r !'aoh 1 r hr. 
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