INSTRUCTIONS TO LIBRARY

Statement The Senior Thesis of Hillel Cohn
by Referee

Entitled: WToward a Program of Training in Jewish Background for

Parents and Teachers of the Reform Religious Bechool"

1) May (with revisions) be considered for publication ( ) ( V//;
o

yes n
2) May be circulated ( ) ( ) ( ) (- )
to faculty to students To alumni 1o restriction
3) May be consulted in Library only ( ) ( )
by faculty by students
() (v )

by, alumni ng restriction

Gl s a6 A

- / N .
_"“ff/uug/d Ao cTorm

(date) pignature of refere)
Statement I hereby give permission to the Library to circulate my thesis
by Author () () -

yes no

The Library may sell positive microfilm copies of my thesis

(7 ()

yes no
Feb 91963 ety Gt )
(date) (sighature of author)
EEEEQEX ~ The above—naméd thesis was microfilmed on
Record v (date)

For the Library
' (signature of staff member)

Meke microfilm when this is requested

for cireviation outelde of Library.,




TOWARD A PROGRAM OF TRAINING IN JEWISH BACKGROUND

FOR PARENTS AND TEACHERS OF THE |
REFORM RELIGIOUS SCHOOL,

Hillel Cohn

Thesis submitted in partial fulfillment
of t he requirements for the Degree of

Master of Arts in Hebrew Letters and
Ordination :

Hebrew Union College=Jewish Institute of Religion

1963

" -

Referee, Prof, Sylvgn D. Schwartzman




Digest of the Thesis

The thesis is what 1ts name implies, It ig the first
step in evolving a program of training in Jewish back-

_ ground for parents and teachers of the Reform religious
school., In ten chapters there is given the basis for a
series of pamphlets on Jewish subjects which ecan be given
to parents and beachers, The burpose ls to develop their
Jewlsh knowledge so that they contribute more offectively
tO'bhﬁ program of Jewish education,

In the~introductory chapter t he thesis'staﬁes the
problem. The problem is examined in light of the views of
general education, Christian education, Jewlsh education and
Reform Jewlsh education, These views Justify the need for
the work a8 does the insufficiency of prior attempts at
confronting the problem, The problem.is to provide
materials which can mak@_the parent and teacher more effec-
tive, The solution is t0 create materials which can enhance
their Jewish knowledge.

The second chapter seeks to ascertain the areas on
which the pafant and teacher ought to have knowledge,
Through an examination of the cuvriecula used today, major
categories are found and they a re made the basis for the

ensuing chapterso The analysis of the curricula used today

pProvides an index for measuring the fields of intervest
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which the bproposed work must deal with. Seven areas
emerge as the major fields.

The following chapters take the areas and deal with
them individually. For each area there is an introductory

section and an outline for the proposed text, The intro-

‘ ductory statements delve more thoroughly into the curricula

and examine the present works in the particular field, On
that basis there ig given an outline for the proposed text
This methodology is followed fop the areas of Bible, post-
Blbllcdl literature, Jewish history, Reform Judaism,‘
observances, beliefs and ethics and comparative religion,
In the concluding statements the writer emphasizes the
need to transform the outlines into workeble materials,
It is also suggested that the baslc work might serve other
purposes. While only a foundetion for a more extensive
kind of activity, the thesis attempts to state the need,
Justify 1t and provide the basis for dealing with it in an

- effective and meaningful manner,
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CHAPTER I

INTRODUCTION

A, The Problem

The presept work is based on the realization of thé
current gituation in the program of religious education of
Reform ﬁyhagogues. It does not require an extraordinary
degree of Iinsight or;too deep of an investigation to see that
the field of Reform Jewish educétion is in dife need of a
considerable body of material to make its work more effective.
There are new flelds which constantly suggest the development
of new‘materials on differgnt levels and of different types.
Perhaps the most glaring urgency is one which has been ignored
for the most part. There appears to be a definite need today
to train parents to be effective and adequate partners in the
program of Jewlsh religlous education., There appears also the
task of training teachers to be able workers in the program of
Jewlgh religious education.

Parents; 28 we shall have occaslon to point out further
on, can be effective partners with the religious school only
whgn they are equipped to serve as teachers at home. When
pParents possess the abllity to discuss material which the
child has been taught in the religious school and to discuss

that material with a relative degree of knowledge, then the




chlld is helped and the entire system of religious education
becomés a more effective one. Parents, then, must be given
the proper tools by which they might become such partners with
the synagogue school,

In most cases teachers are not trained to teach effective-
1lye Only in the larger cities wherse Bureaus of Jewish Educa=
tion or Colleges of Jewish Studies existl and standards can be
fegulated 1s there some indication of teacher proficiency,

The fact exists that teachers can well utilize effective and
sultable supplementary materials to improve their teaching,
Where courses are unavalleble, or where those courses do not
fill the specific need of Reform educators, material must be
available which can be given to a teacher to help teach a
subject more clearly,

Considering the practical situation of Reform Jewish
\ education ag it exists, pulling away the veils of publicity,
we find that parents and teachers of thé Reform rgligious
school can well benefit from conclse presentations dealing
with the major areas covered by the curricula used in the
religlous schools. Not only can they use such materials -
they often demand them. As of yet such materials are not
available,

The situation becomes clearer, we feel, with the use of
an exaﬂplea Jewlsh history is one of the basic sub jects
taught in the Reform religious schools Certailnly very few
Parents or teachers are histérians or even well=versed in the

Tield of Jewish history. For the parent who seeks to help his




child achieve an understanding of Jewish history, or for the
teacher who desires to teach his class more effectively,
additional information beyond the child!s textbook can be
feeeived from other sources. The teacher or parent may want
clarification or elucidation on a particular point. For such

clarification he may go to the History of the Jewg by Helnrich

Grgetzog There one will find a virtual ocean of information,
yeﬁ one will find few islands to stand on and a choppy surf
which makes evén an approach practically lmpossibles The
Graetz work remains in the domain of the scholar and the need
of the parent is still left unfilleds For a more concise
approach the parent or teacher might turn to one of the single
volume Jewish history books, such as the works by Abram
Sachar,3 Marx and Margolisu or Solomon GrayzelOS Experience
has shown bthat even these rather popularly oriented works do
not elicit much of a positive fesponse. The teacher or parent
1s not willing to delve that deeply into the subjects, or is
unable to devote the time required to read such a work in its
entirety. The outcome 1s that original desire to be an
effective partner is thwarted and the religious school program
has not progressed. What we bellieve parents and teachers need
1s material which will be short enough to stimulate their
interest, thorough enough to give them information and readable
enough to let the material be absorbed. The optimum objective
should be to have a teacher or parent able to go to a Graetz
volume or to a Marx and Margolis work and deal with it

intelligibly. But this objective is one which is out of
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questidn for the time belng. In its place we must realistically
appraise our goals and provide materials which can fit into

such realistic goals,

‘Therefore it is our bellef that one of the greatest
needs 1in the Reform religlous educationsl system today is a
series of pamphlets for the use of parents and teachers in the

 various areas of Judaism taught in the religilous school,

'These pamphlets should bagically be brief, readable and
motivatinge.

What should such a material include? Again we shall
fevert b0 our example of the area of.Jéwish history. Out of
necessity such a work ecan not includé the entire field. To
present the entire subject of Jewish history one would have
; to deal with a period such as the Rabbinic period in as

thorough a manner as did George Foot Moore in his volumes on
é Judaism in\that eraoé In dealing with the Pharisees, one
¢ would have to épproximate the magnitude of the work by Louils
] Finkelstein on the subjecto7 This kind of treatment becomes
2 impossible and it negates the baslc idea of the present work.
% A work such as we have in mind must restrict itself to
§ bresenting the key facts and the basic insights. .Such'a work
% must make a distinction between that which is me jor or

primary and that which is secondary. It must ultimately

!

% - make a decision of what 1s greater importance and what is of

'  lesser import. Thus,‘while a detailed account of the
struggle between the Pharisees and the Sadducees might be of
Importance, the primary elements of that struggle cen be

sifted out of the mass of material and be presented briefly
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and intelligibly. The same holds true with other eras of
Jewish history, If the short presentatlion has the proper
motivation and content, the more thorough works might .
conceivably be consulted by the parent or teacher,

The capsule summaries are, then, what their name
implies: brief presentations of the key ideas or facts
which can make the teacher more effective and which can make
the parent more effective as they both take their places in
the realm of Jewlsh religious education. What is needed,

according to our study, 1s a small dosage of material which

can explain a glven area, Such a work can hopefully moti-

vate some desire for a further investigation of that area.

We are concerned with the role of both pawrent and
teacher, We have so far directed our remarks'mainly to the
role of the parent, Teachers, likewlse, would benefit from
& work such as 1is probosed. There is fortunateiy an increas-
ing awareness today of the need to provide religious school
teachers with effective methodology for teaching and with
sufficient background in a subject area. While the many

texts used in conjunction with the programs of edueabion in

- the Reform religious school direct the teacher to supple=

mentary materials, most of those materials presuppose a good
background on the part of the teacher, This background is
virtually non-existent, The teacher cannot read a work such
&8s Graetz's because he or she has no idea of the over-all
content of Jewish history. The teacher needlessly gots lost

in the supplementary materials and emerges none the richer,




The teacher should have available a type of material

which can give him a perspective of the entire field, When
a teacher is assigned to teach Jewish history in the sixth
grade‘he is expected to deal with a certain period. The
present situation shows that the teacher has little idea of
the total structure of Jewish history.

The teacher must know something about the whole field if

/he is to make sense of the particular teaching assignment with

which he is charged. While some communities have teacher
training schoois, these are confined maihly bo larger cities
with extensiﬁe Jewlish bopulations and resources.d The small
city which seeks desperately to have a working program of
religlous education is 1n need of materials to supplement the
teachers background, materials which do not presuppose any
extensive knowledge on the part of the teacher.

Examining the practical situation one finds that most
teachers are genuinely desirous of having further informa-
tion. Yet they are just not prepared to sift through the
pages of scholarly texts. These texts are not only too deep
for them, but in many cases are unavallable, Thus a teacher
who wishes to adequately teach the sub ject of Post-Biblical
Jewlsh Literature can either confine himself to the materials
which the pupils' text contains and gain no additional
competence, or hé must go to a work such as Meyer Waxman's

History of Jewish Literature.® This is both cumbersome and

impractical; Tt also posits a desire on the part of the

teacher that simply does not exist. IFor such a teacher,




and the average teacher is of this sort, it becomes necessary
to have a short presentation orf the field of Post-Biblical
Jewish Literature if that teacher is golng to make religious
éduaation a meaningful matter for the children, If the
'teacher is content with being a chapter ahead of the class,
or 1f the director of the school is setisfied with that kind

of an approach, then our work has no burpose. If, on the

other hand, the program of religious education is seen as a

vital need which demands accuracy, thoroughness and interest
then the avallability of a work such as we propose becomes a
muste

If religious educablon aimed merely to bring the child
up to the leval‘éf education which is present in the home,
1t would be valueless., Education rather seeks to provide a
greater experience for the child, an experience which
reachesg beyond.the attainment of the parent. An appraisal
of the level of Jewish kmowledge on the part of the parents
of children who attend the religious schools of the Reform
temples reveals an extremely low level. The goals of
religious education, on the other hand, display: a pather
high degree of expectation,

Religious education can only fulfill its goals if
there is some kind of distinetion made between the objectives
set for thé child and the real competence of the parent,
There must be a consclous effort to increase the parental
level or knowledge in Jewish areas. The only other alternae

tive is to lower the goals for the children and this,




needless to say, 1s absurd, The only conceivable answer to
the problem is to take those necessary steps which can
increase the competence in the home, As we have tried to
show'thus far in these Inbtroductory statements, that need
vcan best be fulfilled by providing the home with the proper
tools which will aid in railsing their level of competence.

There 1s a need which can be felt strongly for short
- presentations of the major areas covered in the religious
gchool curricula., These presenbations should be designed to
gilve the parent a deeper familiarity with the subject matter
being studied by the children, They must always assume that
the parent approaches that material with little or no back-
ground at all, They must begin with the assumption that the
parent is virtually ignorant in the area, While this
assumption does not speak well of the efforts in Jewlsh
religious education for the past fifty years, it is an
assumption which eliminates a naive approach to the real
gituation,

We come, then, to the pian'of this worke. Our first
concern shali be to document the need for such a work, Next
we shall strive to ascertain the major areas covered in the
major curricula currently used in the Reform religlous
-8chools, Upon such a basis we shall present a cabtegorization
of the major subject areas with which these curricula deal,
and esgtablish broad areas which include the subjects |
covered in the program of Reform religlous edueation, For

each of the subject areas which are contalned in the




curricula we will undertake a more detailed study in terms

of the Implementation in the various curricula and in terms
of the texts and other materials are available for use by the
teacher and by the parent, By an analysis of the texts being
used we shall be able to establish the major areas covered
in those texts, areas which should be further illuminated by
va text for the use of parents and teachers, On this basis we
shall offer our Suggestion'towards a text in the parbticular
area. We would hope that on the basis of our investigation
and the findings which we arrive at, that we can estéblish
the crlteria for a practical text whieh can £1ill a vital
need in the fileld of religlous education for the Reform
movement,

| At this point it 1s necessary to state one of the
overriding suppositions on which this work rests. All
through Jeﬁish history we fihd example after example of
attemptsrto reckon with needs which the times suggest.

While the end result milght not change, the means of reaching
those ends have constantly demanded new interpretations and
new techniques. This is particularly true of the Reform
movement of which we are a part. Reform Judaism has never
been satisfled with traditional means when newer approaches
have held out the promise of greater effectiveness, In
recent jears Reform Judalsm has taken many encouraging and
6ften daring steps toward the fulfillment of an end objective
%o provide a better Jewlsh education for adults and children.

The means utilized td achieve the onds have varied, 'New
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techniques and new methodé have been combined with the time-
tried and most often have met with great success. Our work
‘1s designed to deal with a traditional goal, namely, a
better basié Jowlish knowledge for parents and beachers. We
feel that means must be used today which we have thus far
only sketched but which we shall now deal with in more depth.

This work shall meke a most concerted effort to reckon
with & need which particulérly exlsts in Reform Judaisms
While that movément has come to grips with many'éreas which
feflect change in modern Jewry, it has expressed little
tangible conecern for the problem we are dealing with. Aside
from pronouncements and preachments, the relation of school
and home has increased very little., We hope to clarify the
problem and deal with it in an effective manner.

Reform Judaism represents a movement which takes
cognizance of changing conditions. ILike those reform
movements of Judaisﬁ which came before it, it has made an
effort to deal with Judaism in terms of new conditions, It
sees in Judalsm a changing way of life whilch demands new
ldeas and new materials to deal with new needs and new
desires; or, to deal with old needs recast into new terms,
When confronted, for example, with a ritual or ceremonisal
which traditional Judaism practiced, Reform Judaism tried %o
examine that ritual on the basis of current needs, current
dQSirables and current situations., In that process of
éxamination Reform Judailsm may have decided to abandon a

certain ritual, basing that abandonment on what it felt was




an enlightened approach to the origin and practice of that

rites Thus, for example, Tisha B'Av is not part of the

pitual calendar of the Reform Jew, It was found to be
meanihgless for the modern Jew and sbandoned. In place of
abandonment, Reform Judaism may deal in a process of modlfi-

catlion. Here again,Aritual presents a clear example. The

traditional pracﬁice of Simchas Torah or Sheminl Atseres was
képt in basis, but it was modified to express the needs of

s more modern Jewish practice. Thus the traditional Simchas
Toreh of the Sukkos festival is now syntbesized with Shemini
Atseres and ls mainly a day for the consecration of new
entrants in the religlous school., Along with complete

abandonment or modification, Reform Judalsm has expressed

itself through entirely creative work. Again we turn to the
realm of ritual and we find that while there was no tradition-
al basis for it, a ritual for Isaac M. Wise Sabbath was in-
stituted for the purpose of honoring the organizationsl
founder of the Reform movement.,

The same process can be traced in the'areas of social
ethics, the interpretation of legal literature and in the
realm of theology and religious thought. Reform Judalsm at
times abandons, at btimes it motivates, at times it creates,
Perhaps this is the essential genius of the liberal approach
to Judaism. A similar process carries over into the field
of feligious education., But the carry-over is far from

complete in this fleld, The processes of abandonment,

modification and primarily the process of creativity leaves
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much to be desired in Reform religious education. Since our
concern here is with religious education, we see the present
attempt as an exemple of the creative process. Providing
meterials for the parent and teacher to better equip the
~child with Jewish knowledge is the matter which occupiles our
attention and demands creativity,

The feeling that there is a need for a program such as
ﬁe have 1in mind is not based on a cursory examination of the
situation. It is based on a rather thorough investigation.
Thergris sufficient evidence available which poiﬁts t0 the
need of bringing the background of the parent., into con-
sonance with the subject matter which the child is studying.
In addition, there is ample evidence which points to the
need for a program which will assist bteachers in attalning
.the necessary background to help‘their teaching,

The‘evid@nce of which we speak takes a numberlof
different forms. It runs from the general to the particular
fleld. We shall offer up this evidence here. We hope %o
Justify, through the evidence, our feeling of the need for
the project we propose. We shall First briefly examine the
statements which come from the field of general secular
education which relabte to our works. Becoming a bit more
barticular we will concern ourselves with the statements
pertinent to the field by non-Jewish religious educators
who have recognized therneed of which we are speaking. They
have not been silent in their recognition that a sound

relationship must be established between the home and the




13

séhool and in recognizing the need for betbter trailned teaching
personnel; As we come closer to our specific fleld we will
draw heavily on statements by those engaged in the fleld of
Jewish religlous education., Many people in that field have
gtated views whilch heavlily support our contention of the

need which exists. PFinally we will reach the particular

. object of our concern as we examine the problem as seen by

'the leaders of Reform Jewish_religious education. As we
move from one field'to‘another we will culminste in what
appears to bé~strong juestification of our thesls regarding

the need and nature of thls works
Bs The Point of View of General Educablion

General education has not been without a great déal of
concern for the relationship between the home and school.
On numerous occasions leaders in Ehe field have referred to
the need for such a relationship i1f the educational system
is to be at all effective, We shall confine our observations
only to the interaction between school and home since the
schools are not faced with the prOblém of teacher training
and developing bteacher background, Such a problem is
peculiar to the realm of religilous education, Through
legislation and othér means of enforcing teaching standards
the probiem of teacher training is virtually non-existent
in the public school system. The problem concerning the

relationship between home and school does, however, confront

the public school.
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As early as 1897 there was founded theANational Congress
of Parents and Teachers whose aim it was to make the parent
an effective partner in the task of child education,?

Since that time the public schools have made many strides
'in this flelds As the level of general education has -
gradually increased, the relation between home and school
has developed positively. The parent: of todays school
éhild has generally gone thfough a highnschoolvcurriculum
himselfs But we must recognize that the techniques of
teaching and.the areas taught have both changed. To cope
with the situatilon the public schools have through a number
of deviceg such as parent and teacher asscciations,'open
houses, public observances of a special week devoted to the
public schools and other means sought to build a firmer
relationship between home and school. In addition, and this
1s perhaps the most important, the public schools have
cooperated most satisfactorily with the movement of adult
education in order to reach and teach the parents. Though
not an extraordinary success, it is an attempt In the proper
direction.

While adult education programs under the ausplces of
general secular educatlon have not always been successful nor
effective, they have in some way been able to relate to the
classroom education of the child in a positive manner, There
ls a recognition in our day that the introduction of new
Subject areas in the public schools demand not only a

receptiveness on the part of the child but a competence on
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the part of the parent. Steps are constantly being taken

to develop such a competence.,

Iﬁ a study of adult education by a commission of v
professors of the Adult Education.Association of the United
States of America in 1961, the problems facing adult‘educan

tlon were set Torth in these terms:

"To its great disadvantage, the curriculum of
adult education has no plan. It is largely
an & la carte menu comprised of miscellansous
ltems, It Is not organized in a way that
provides continuity and integratlon of
learning. It 1s need-meeting but not goale
fulfilling, Finally, it is not connected

- with youth education by any concept of
contin&ing development throughout the life

span," |
The problem facing the public schools isg great and
there 1s only a beginning towards solving the problems

Much work remains to be done., An ongoing program of adult

education seems to be one of the possible solutions., General

educators are aware, as stated above, that there must be a

continuing development during the entire life span., Some

of thé conclusions reached by the same group will help to
clarify the aims which are shared by all those who are
interested in education, be it of a secular or of a religious
hature, The professors drafted a set of conditions which
should be met in confronting the modern imperative of adult
oducation. Among these conditions were:

"A coherent curriculum of adult education must

be developed that provides for the sequential
development of the knowledge, understanding,
skills, attitudes, and values required to

maintain one's_effectiveness in a changing
soclal order,'"lla




Far greabter than the problem which faees the public
school is that facing the religlous school. We are initilally
concerned with the non-Jewish religlous schools. Religlous
schools, except for those which are all-day schools, have in
conmmon the ?roblem of teacher training. There is little
licensing procedure., The problem in the religious school
is most definitely a two-fold one, There is a need for the
-pfoper training of teachers and there 1s a need for the proper

training of parents.
C. The Point of View of Christian Bducation

In numerous studles made by Christian religious
educators one finds the repeated consciousness of the need
to exbend the educational program of the church into the
home and to make teachers more knowledgeable, Parents, the
Christian educators have stressed, have expectations of the
church school, Parents must, therefore, be equipped to help
the church attain these expectations,.

We turn now to some of the statements by Christian
educators, They,point very directly to a program such as
that proposed here though they direct themselves to the area
of Christian education while the present concern is with
Jewlsh education. The parallels which can be drawn for
Jewish educatlon seem to be rather obvious,.

In one of the many fine publicatlons of the National
Council of the Churches of Christ in the U.S.A., Eleanor

Shelton Morrison states very succinetly:




"i1The church school which no longer simply
enrolls the child bhut enlists the whole

. family is the one in which I want to teach.!
This statement by a teacher indicates one of
the new frontilers in religious education.
Too often the church school is assumed by
both families and the church to be the
place where children and youth receive
thelr religious nurture. Many churches now
recognize that they cannot fully help the
¢hild or youth grow without the cooperation
of the family wherein his feellng, ideas
and attitudes are molded,

"What we need is a two way relationship.
The family and the church must be partners
in Christian education.

"Parents find it helpful to have a clear
understanding of the curriculum, what 1s
expected of the children, what methods of
teaching are used and why.

"Blessed is the church where families and
teachers join hands in a common venture,
for 1t shall see its children %nging into
an ever more meaningful faith.

Would the words Christian and church be changed to
Jewish and synagogue our point could not be stated more
clearly. The Reform religious school can not act separatbe
from the home, The Jewish child cannot receive his religlous
nurture in the religious achool if there ls no accompaniment
at home, Reform relliglous education, as well as Christian
education, needs desperately the development of a btwo-way
relationship where the family and ﬁhe synagogue are partners
In Jewish education.

| Christian educators go even further in making the point
clear, Discussing the relationship which should exist

between the home and the church school, one educator posed

the question to parents of what expectatlons parents have




18

of the.church gchool. In striving to answer the questions
parents were asked for their frank opinions., Some of those
opinions lend credence to our projected work, The question
was asked "In what ways would you like to have the church
gssiSt parents in their responsibilities for Christian
educx;.tion?"l3 The replies included:

"], Providing the formal background of the
church and Biblical content; the home should
provide the actual Christlan atmosphere.

"2, I appreciate suggestions of materilal
t0 be read aloud to children.

"3, (a) Make parents aware of the ways in
which they can set good examples, It is
useless to teach children to love their
neighbors if parents later show that some
neighbors are hated, etc. Ib 1s useleas
to teach children honesty if parents talk
sbout cheating on taxes, etc. (b) Helping
develop good attitudes and character
patterns along with Biblical training.

1, Give parents a brief statement or
outline of what is being taught in each
gr"ade 'y

"5, Sincere discusgsions between parents
and teachers regarding the chlldts
problems and ways to rectify these problems.

"6, I do not believe parents have any
'responsibility of Christian educationt
beyond famlliarizing children with the.
Bible as literature, Parents are re=-
sponsible for gilving ethical tralning,
but this 1s not necessarily Christilan.

"7. I suggest (assuming budget and other
practicalities) a series of booklets which
could be available to parents as guldes to
help explaln and teach their children the
maltitude of questlons that arise through-
out the child’s development, Thus, one .
book would answer the question Where dild
baby brother come from?; another, Who is
God?; and s0 on. :




"8, (a) By helping us clarify our own
thinking in the basic rellgious btenets.
(b) By discussing the best methods of
communicating these views to our children.

"9, The church should reinforce and expand
upon- the education of the home in so far as
1t is Christian, and help the individuals
to continue to grow in the understanding
and practice of Christian living. This can
be done in classesg, dlscussion groups,
worship services, and by provision of :
reading materials, With the library, books
should be more avallable to parents, but

I feel much more could be done in the way
of introducing books to parents and also

in sponsoring subscriptions to various
Christian periodicals which would thus
bring %E?istian reading material into the
home."

The sensitivity to the need for parental help ln the
task of religious education‘is not only apparent from the
point of view of the educator. Such sensitivity 1s apparent
in the thought of the parent. Let it be kept in mind that
among the responses given above there 1s Included a statement
to the effect that a series of booklets should be made avail=-
able to parents as guides to teach thelr children mabters
pertaining to Christianity,l5 While no such survey has been
made in connection with Jewish parents, one could expect that
their responses might berquite similare It is on this
assumption that we are, in part, structuring our works

To further look at the field of Christian education as
it applies to the present program, we f£ind that considerable
attention is being placed on the home-school relationship.

In discussing questions which should be kept in mind in

8ppraising the principles and approaches for a church school,




one Christlean educabor writes:

- "The expression of the relation of the church
school to parents and familles varies widely,
but it ls recognized by most Christian
educators as of increasing importance. This
is an area in which imaginative creat&gity
should be watched for and encouraged.

The seme aubthor lists a number of those principles
among which the following are included:

.. Is any teaching to be done at home?
Is there any assigned work?

"5, Are there classes for parents? Whatb

is their content? Are these related Lo

the studies of the children?

"8, Are materisls made available to parents

that deal with the philogophy of Christian

education, or that inbterpret the curriculum,

or that help 1ln understanding Christian

family life, or that provide resources for

family devobtiong?"

Similar questions mighﬁ well be asked when dealing

with the religlous school of the Reform synagogue. The
program of religious education from a Christian or from a
Jewish point of view, basically differs in bterms of content.,
The approaches, the objectives and the appraisals are quite
similar, We feel that the Reform religlous school must ask
ltgsellf such questions as whether or not any teaching is done
at home, If there is teaching o be done at home, and later
It will be shown that this is an assumption of the Reform

18 then what are the tools

program of religious education,
which can make such teaching effective? One might also ask
whether in the Reform religious educatlon program there are

classes for parents, and if there are such classes whether or
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not there are avallable materials which deal with the content
and philosophy of the religious education program of Reform
Judalsm? The findings will show that there is teaching

done at home but it is too often misguided and irrelevant
because of the extreme lack of knowledge on the parental
levels Studiles also support the conclusion that where there

is an adult education program in the Reform synagogue 1%

~ 1s usually not related to the material belng studled by the

childe. Finally, there are no real materials available which

desl with the content and philosophy of Reform religious

education, or at least there are none which are motivating

enough to engender sufficient interest on the part of the
parénto The challenge which the Christian educator senses,
must equally be sensed by the Jewlsh educator.

In a leaflat widely distributed to parents of Christian
schools, the'point was well made that the parent 1s a teacher
of religion for the child,

"..s the majority of parents are neither greatly
in favor of religlous nurture or greatly
opposed to it. They simply do little about it.

"And yet they ARE TEACHING thelr children
religione. The %uastion, "Shall I teach my
child religion?" is not really debatable.
Whether or not parents consclously teach
ldeas, attitudes and habits which are called
religious, thelr children are Inevitably
developing a fundamental attibude toward
Life, towards the universe in which they
live, toward thelr fellow men., And such
attitudes afag in their very nature,
religious,"

The pamphlet continues to challenge the parent towards

Pecognizing his proper role:
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"The real question which parents face 1s not,
therefore, whether their children will be
taught religion but whebther they themselves
will take an active part in guiding the
teaching which their children are receiving,"?0
To provide the parent with the equipment which would
enable him to take an active part in teaching religlon to
his -child, there is a need for materials which the aforemention=-
ed Christian educators have described., Materials must be made
~avallable which can stimulate parental interest and enable
the parents to assume their instructive roles effectively.
In addition, such materials should be true to the original
subject matter.
The pamphlet referred to above summarizes the job which o
lies ahead for the parent of the religicus school pupil when L:E

it states:

"It seems strange that parents who are so
earnest about the physlcal and mental growth N
of their children should so often appear to IR
be indifferent about theilr religious faith. oy
The matter cannot be put off until some later beotos
date, like the study of algebra. It cannot
be left to the child's own choice after he
grows older, like the field of his major Rt
study in high school, It is something that P
i1s DEVELOPING day by day, and 1s being woven I
Into his creative experiences. Parents cannot
stop 1t. Bub they can have a large influence
in directing its growth.

"Do you, as a parent, want to make a con-
structive contribution toward the develop-
ment of the religious faith of your child?v2l

It is apparent that Christian educators sense & need
similar to the need which we sense in Jewish education.,

The parent has an important role in the educational process

&nd must, therefore, be equipped to carry out that role
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with the greatest effectiveness.. Though parents might
attempt to escape the challenge, the mere fach of parent-
hoodlimposes the challenge on them. How parents confront
this challenge 1s the concern of religlous eduéators.

Thus far, however, in our study of the writings of
Christlan educators we have found support for our appraisal

of the parental role and the resultant need for materials

for parents. However, we:are.also concerned with the train-

ing of teachers as well as parents. In thls area Christian
educators furnish us with quite a bit of valuable insight.
We refer to thelr findings as a‘partial justification for
our thesis, The major justification will come from our own
movement. While there 1s a great amount of materilal reflect=-
ing the Christian point of view, we feel it sufficient %o
quote the following as a random indexz of the feeling which
prevails in the area of Christian education:

"The competence and consecration of the

teaching staff are crucial to a good church

school, The personality and abillity of the

teacher are channels of the direct contact

between the whole purpose of the churﬁg

school and the life of each student."=<

Competence and consecration are the key qﬁalifications

for the teacher from the point of view of that Christian

educator, The latter cannot be taught; it must become part

of a persons Weltanschaung. Competence, on the other hand,

can be taught providing the proper materials are available.
In the statements cited above we find an even more

direct stipulation as to what the means are by which teacher
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competence can be attained. Two questlons are asked, rather
rhetorically, in order to make the point:

", What resource materials are provided
for use in preparation and in beaching?

"5, What tralning opportunities are provided
gggaggggzeg;hiﬁgs2t§g£§rtgg¥t?zggﬁ5%ke
We can conclude, though we have offered only a scant
bit of the evidence, that Christian educators feel strongly
ébout tha role of the parent in the program of religious
education, They also sense the need for a more concerted
Vand effectivé'program,of teacher training. The ChristianA
educators feel that such teacher training can be achieved
through the existence of proper resource materlals and
proper training opportunities fof members of the teaching
staff, We concur with them. Furthermore we feel that the
resource which‘needé immediate development conslsts of a
series of brief expositions of the major curricular subjects.
Perhaps one of the clearest statements dealiﬁg with
the subject has been referred to by a well.reépected secular

educator, When quoting the code of the National BEducation

Association in The Modern Family Guide to Hducation, Benjamin

Fine stateg that:

"he National Education Association code,
adopted to govern the 700,000 teachers in the
assoclation has these basic principles:

* e & L] * L L] a 8 ® @

"(2) Members of the teachling profession share
with the parents the task of shaping each
student's purposesland acts toward socially
acceptable ends,"<4
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Thus far we have dealbt with two areas in the field of
oducatione Both of them have supported our thesis of the
need'for a specific program of parent and bteacher education.
We turned initially tb the fleld of general education and
found an increasing emphasis being placed on the parenté
role In chilld education, Because of the rigid standards,
enforced by law in the fleld of teacher btralining, we found
little concern by secular educators with teacher training.
From the figld of secular education we turned to the field
of religlous education where we examined the opinlong of
Christian religious educators. We found a definite expression
of concern with parent and teacher training as necessary
means towards the creatlon of an adequate religious educa-

tion program in the church.
Ds The Point of View of Jewlsh Education

We now turn to a far more specific area. We are pri-
marlly concerned with Reform Jewish educatlone We find it
beat to deal first with a more general area then dealing with
the more specific, Therefore we shall examine some of tThe
opinions in the general area of Jewlsh education before turn-
ing to the opinions among Reform Jewish educabors.

Jewlsh education has a long and involved history, It
1s involved because the Jew has consistently been noted for
his dedication to learning. The emphasis placed by Judalsm
on adequate instruction is well known and requires no further

elucidation here, As Judaism concentrated on learning, it
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was never satlsfled until that learning was truly effective
and meaningful, |

Changing conditions in Jewish life in recent years,
particularly in the United Sﬁates, have made Jewish educators
aware of new needs. The particular need which this work
attempts to reckon with has been clearly recognized by Jewlsh
educators of all movements,

- We shal} deal firast, and only briefly, with the problem
of teacher training as seen by Jewish educators. Commenting
on the methods of educating teachers for Jewish schools,

Leo L. Honor has asked:

"Has American Jewry created the machinery

indlgenous to America for educating American

Jewilsh teachers who will be qualified to

carry on Jewish education based on a broad

and intimate knowledge of the classics of

Judaism in thelr oriéinal language and form?"zs_

While agreeing with Dr. Honor that 1t would be of great

value to have a teacher versed in the Jewish classles in
their original language, we feel that there are other ltems
that deserve more immediate attention. A basic knowledge
of Jewlsh history, of the origin and meaning of Jewish
ceremonials and such matters must bé attained. We find that
American Jewry has not created the machinery indigenous to
America for educating American Jewish teachers who are even
qualified to carry on a baslec program of Jewish education,
Regardless of the effectiveness of the College of Jewish
Studies?0 or the Hebrew Unilon College School of Education,27

they affect only a few who live near such faclilities., The

Majority of teachers remain untrained. For those desiring to




27

traln teachers, the resources are simply unavaillable,
We agree with Dr. Honor when he points out that:

"One of the anomalies of Jewish life has
been the contrast between the intensity
with which Jews in all lands of their
dispersion have concentrated upon the task
of instructing the young to live in accor-
dance with the precepts of Torah and thelr
comparative lack of concern with the quall-
fications of the personnel enbrusted with
the responsibility of perggrming the duties
which this task entails,"

American Jews of the mid-twentleth century have sought
to educate thelir children, but in that search they have
generally ignored the problem of insuring the qualifications
of the teacher whose task it is to teach the younge One

reason for declining teacher gqualifications has been, as has

been pointed out repeatedly, that the proper tools have not
been present which could serve to enhance the competence of
the teacher,

We would concur with Dr. Honor when he sees Jewlsh
education in these bterms, épeaking of the past: |

"The intensification of Jewish educatilon
helped to point uvp the need for adequately
trained Jewish teachers. The avallability

of gualified teachers in a particular
community was largely a matter of chance.
Occasionally the immigrant groups did include
men of inspiring personality who possesszed
Jewish gcholarship and who had been specially
trained for teaching as a profession.
Fortunate were the communities where such
men were availlable and forbtunate were their
pupils, Not so fortunate were the communl-
ties which utilized the men to be found
amongst the immigrants who possessed rich
Jewish knowledge but 1little interest in and
sympathetic understanding of children., And
still less fortunate were communities where men
were engaged as teachers in Jewlsh schools or
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as private teachers in Jewlsh homes who

had nelther adequate Jewish knowledge nor

the necessary ability to impart what

knowledge they had. Consequently, about the

mid-century, there were vigorous expressions

Which Jndalem wac being srenimiited S h

0f course Dr. Honor 1s referring to the nineteenth
century but he could just as well be writing of the mlddle of
the twentieth century, He would only have to place more
femphasis,on the teachers who possess "little if any Jewish

Knowledge™ to aptly describe the dissatisfaction which is
curient with the progress of Jewlsh educatlon,

The need for the adequate training of teaching per-
sonnel in Jewish education is recognized by many. Foremost
among those who realize this need are the Reform educators
with whom we shall deal in due.course. It is sufficient to
state here that the need is felt deeply by all of the
branches of Judaism. Ihe proper sbteps must be taken,
immedisately, fo meet that glaring need. It 1s upon the |
satisfaction of this need that the future of Jewish educaw
tlon rests in large measure. |

The need for adequate teacher training in Jewish educa=
tlon is accompanied by the need for adequate parent education,
In the report of the Commission for the Study of Jewish
Education in the United States, conducted in 1959 by the
American Association for Jewish Education, the need was
stated in these teorms: |

"In modern education it has been almost axio-

matic that the home and the school must
cooperate in the education of the child. To
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this should be added the anclent Hebrew
insight which made the sacred obligation

of "Thou shalt teach thy children," a per-
sonal obligation so that a parent 1s not
released by delegating the task to others,
but must continue to carry the sense of
primary responsibility. If the parental
Interest and cooperation are important in
public education - despite the great power
and the impersonal anonymlty of the state -
1t must evidently be much more lmportant in
Jewish schooling which is voluntarlstic and
essentially Based on personal relations and
attitudes, 3

Parent education ls a necessity from the standpoint of
traditional Jewish 1deologye. It 1s necessary from the
- standpoint of modern educational methodology.
| Dr. Samuel Blumenfeld, writing over twenty years ago,
sensed the problem in these berms:
"We have come to realize that the child-
centered program which we have borrowed
from the progressive system of American @
education is not sufficlent to serve our
purpose; first, because the child 1s not
long enough in our system to enable us to
make him the center of our activity, and
secondly, because we have found that the
little he achleves in the Jewish school is
neutralized by the home envliromment which
has nelther the Jewlsh intelligence nor
traditlon to.ma%Ttain and further the work
of the school,"

There are many similar expressions of feeling in the
realm of Jewish educabtion. The parent is central in the
educational process. The Jewish home lacks the intelligence
enabling it to further the work of the school. Two reactions
can be taken to such feelings which are based on a realistic
appraisal of the situations One reaction can be to concern
One'.gelf with the problem of making the school better without

the cooperation of the homee. Thils reaction dismisses the home
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from responsibility. It essentiélly betrays the tradi-
tional Jewish splrit of the centrallty of the home which

gees the home as a likdash Mlat, a small sanctuary in which

learning has an éessential roie@ The other reaction ls to
take the necessary steps which would 1eéd to a greater
intelligence on the part of the Jewish home. We approve of
the latter as being rational and meaningful. Such a reaction
is‘thoroughly consistent with Jewish thought and with the
chéllenges‘of modern life. Our feellng is shared by many

Reform Jewish educators.
B. The Point of View of Reform Jewish BEducatilon

The reallization that the home must share in the process
of Jewish educabion has been felt deeply by Reform Jewlsh
eduéatorsa Approaching the problems of Jewlsh education
realistically and sensibly, Reform Jewlsh educators have
stated this realization in many different ways. In a com-
bprehensive study of Reform Jewish education made in 1953,32
Rabbi Richard Hertz found that the current emphasis on adult
education, the current trend towards increasing the aduldb
education program, are oubtgrowths of a sensitivity to the
heed for parental compebence in areas which children are
studying in the Reform‘religious school, Rabbi Hertz's
work includes a statement which calls for a development of
alds for the home and the taking of proper stepé towards
the erasure of the handicap of Jewlsh illiteracy which

baralyzes the Roform Jewish home. Referring to a stabement




by Dr. Abraham N. Franzblau, Hertz states:

"There is a new development in Jewlsh
educatlion, Consilderable emphasis has been

. placed in recent years upon adult educa=-
tion, parent education, Adults are finding
that they are much more intelligent aboutb
oooperating in the educational processes
when they have some background in what their
.chlldren are being taught. The movement for
adult Jewlsh education hasa grown so enthu-
siastically in the last few years that Dr.
Abraham N, Franzblau has affirmed: 'Adult
education must become the primary objJective
of our educational influence.' He believes
that there are many compelling reasons for
this:

'"First, because the low gbtatus of Judalsm in

our homes demands an immediate remedy lest there
be little left of it by the time the chil-

dren on whom we now place our hope grow upe

'Second, because everything which we may
attempt to do with our children 1in the
religious school requires the background
of a good Jewish home and the assilstance
of parents who are really Jews, for its
accomplishment, :

'Third, because the pre-school years, and
also the years preceding the beginning of
adolescence have potentlallties for Jewish
education which the rellglous school cannot
posslbly achleve, but for which the home is
admirably suited,

"With adult education at 1ts present state,

we are not only forced to reckon entirely

without the asmslstance of the home, but all

too often 1t represents a definite handilcap

which we must overcome.
That parents have a great role in the religilous
education of thelr children is made most explicit by the
above comment, Dr. Franzblau,Bu a recognized authority on
Jowish education in the Reform movement, cites three poinbs.

Jhdaism.occupies a minor position'in the homes of the children




who attend the Reform religlous school. While this is

and take steps toward increasing the level of Jewlsh

 ﬂ} correct, one must be prepared to cope with the sltuation
ynowledge in the home. The second point is that adult
oducation reflects an attempt to activate the parent. While

} this is true, the effective means of actlvating the parent
ape‘still lacking. A serles of informative pamphlets, such

a8 this work proposes, could activate the parent vig-a~-vig

the reiigious education programs

‘Finelly the point is made that the time alloted to the
‘ religious school is minimal and must be reinforced and
.-i; appended by the home. This leads bne to the conclusion that

materials must be available which would enable the home to

actually become an appendage to the time-limited religious

school. While others outside of Dr., Franzblau and Rabbil
Hertz have expressed the need, 1t should be clear at this
point that the work whilch we propose has a definlte need
according to educators of the Reform Jewlsh community.

In a book dealing with actlvities for the Jewlish
religious school, Brilliant and Braverman35 stress the point
that the home must function along with the school for an
effectivé Jewish education, While for these educators the
Parent-Teacher Assoclation seems to be the most effective
means of reaching the goal, the assumptions on which they
base their contention affect the present work. Brilliant
and Braverman point out that: |

"In the adventure of Jewish educablon, the
home and the school march side by side. The
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education of the child 1s a responsibility
the parent and the teacher share in common.

136

]
They go on to say:

"mpat the Jewish religious school cannot
function effectively without the home 1s
axiomatic, The home can and should play bthe
major part in the Jewish education of the
child, for the %%me ig rich in educational
opportunities."

Spelling out the rolationship in more direct berms
- Brilliant and Braverman point out:

"of primary importance 1ls the need to
familiarize the parents with the work of

the school and to give them every assis-
tence for making Jewish 1life function in

the home. The school that boasts the best
in physical equipment, employs an experienced
ataff of teachers, brings its currlculum to
perfection, and utilizes the latest develop-
ments in methodology, will still make very
little headway if the home remains unrespon-
sive to the needs of Jewish life, It is
much more reasonable to expect that Jewlsh
1ife can function in the home without the
aid of the school than that Jewish life
should function in_ the school without the
aid of the home,"30

The latter statement'is of crucial importance. Simply
stated it is a thorough support of the present work!s cone
tention, The home must be a partner of the school., All of
the work which goes on in the synagogue classroom is of
1little or no avail 1f the home is not in a posltion to
reinforce and supplement that effort. Supplenenting the
offort takes more than just consecration. It requlres a
definite competence which can be gained eilther through
adult education classes or thrbugh a series of booklets

which are informative and motivatinge. Since the former has




‘been tried on different levels and has not met with ex-
coptlonal success, the latter is seen as an alternative
which must be pursued, Though we would agree wilth Brilliant
and Braverman that the Parent-Teacher Associatlion 1s one of
the more promising means, we do not feel that it is entirely
satisfactory, Experlence has shown that these assoclations
are often beset with organizational problems which dlg-
coﬁrage those who are not Interested in the structure of the
associlation, nor fond ‘of the primary goal of the assoclation
which is generally fund raising.
We strongly agree with Brilliant and Braverman when

they make the following observabtion:

"Since the home has delegated to the school

some of 1ts functions In the education of

the child, it follows logically that the

parent must know what his agent is doing and

the agent must acquire an understanding of the

home whose functions he is supplementing.' 13

- The task of each school is to carry on .a full program

of public relations for the parents. But this public
‘relations must go beyond glib statements of vague curricular
objectives, It should furnish the home with detailed
accounts on an adult level of what the school is teaching
In regard to a given subject area, Brilliant and Braverman
go further, fortunately, when they state:
"After the parents have familiarized them-
selves with the aims, the plans, the pro=
cedure, and the subjects taught, they ought
to become acquainted with the subject
matter itself, Smaller and more intimate
groups may be organized where there is a-
demand or where the demand can be creabed for

the study of Jewish customs and ceremonies,
Bible, Hebrew, history, current events, and




any other subjects in the school currlculum.

This will enable parents to know at least as

mich as the children and thus directly in-

fluencﬁ the rapport established with the

home . *4-0
The attempt beihg made here 1s to achleve the labtter stated
goal: to enable parents to know at least as much as the
children and thus directly influence the rapport established
with the home,

Probably the clearest and most forthright exponent of
an éffective program of parent education for the Reform
religious school in recent years has been Rabbi Sylvan D,
Schwartzman, In his curriculum, published by the Hebrew
Union College~Jewish Institute of Religion,ul Rabbi Schwartzman
examines the basic curriculum of the Reform religlous school
and then introduces his own concept of a curriculum. In
connection with the importance and method of parent educa-
tion Rabbi Schwartzman comments on the basic curriculum of
the Reform religious school by saying:

"Because we make no provision for effective
parent education as an integral part of our
program, there 1ls a wide gap between what the
children are taught in the religious school
and the Jewish practice of the parents.
OQur course of study ignores this problem
and in no way relates parent educatio
to the work of the religious school."Wt2
To bear out this contention one need only look at the
Programs being offered in the field of adult Jewish educa-
tion in the Reform movement.

One finds in such a study that while there are many

Courses being offered in the Reform synagogues, very few of

them deal directly with the material being studied by
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children., Rather large forum series on contemporary prob-

lems, discussions on other areas in the field of Judaism

and extensive studles of a single volume occupy the bulk of
adult education programming. Little attentlon is pald to
the relation of the material being studied by the parent/
adult to that being studied by the pupil/child. In a recent
compilation of representative courses one finds that adult
education courses are grouped into fifteen categoriles, Very
few Of these courses directly coinclde with those subjectbs
which the religious school is teaching.H3

In proposing-his curriculum Rabbi Schwartzman encourages
parent education in these terms:

"Finally, the curriculum provides for a
systematic program of parent educabion
coordinated with the course of study of
the religlious school, Beginning logically
with educating parents in the maintenance
of a religious home, theée program offers
Instruction in Reform worship, Jewish
responsibllities to the community, com-
parative religion, key Jewlsh personali-
ties, Jewish life-cycle observances,
prayer, ethics, the development of Refo&g
Judaism, the Bible and Jewish history, "

It should be noted here thalt while most of the curricula
beingrused today are centered around existing materials, the
Schwartzman curriculum is an over-all plan which points out
heeded materials as well, Thus the curriculum referred to

rJ
8 course on the Bible before a text was ready for it¢h9 The
same applies to the matter of parent education. We should
boint out that the major direction for the present work rests

With conversations with Rabbi Schwartzman who has expressed

the desire to have available texts for the enactment of his
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curriculume. While the curriculum calls for parent educa-
tion 1n clear terms, the texts which could make that educa-

tion possible are not in existence. We view this work as a

major step towards the eventual production of such materials,

Some inroads have been made in the field of parent
education and they should be marked, In his remarks de=-
livered before the Central Conference of Américan Rabbis,
Rabbi Schwartzman stated that some beginnlngs have been
made in-coordinating the educatlon of children and parents
in the Reform religioué schooles Rabbil Schwartzman was
careful to note that only beginnings have taken place. His
remarks included the following:

"Todays's program of religious education...is
gradually being extended to practically every
age=-range. More and more congregations are
reallzing the need for a multifaceted approach
to curriculum; that is, a coordinated program
at all levels of the congregation, from
nursery school to adult educatlion. This has
involved an extension of the religious

school program itself, the addition of a
functioning high school department, and

the Introduction of & more all=inclusive
program of adult education of both a

sub ject=centered as well as a life-oriented
character.s In respect to adult program,

one already notes the beginnings of a
systematic parent education coordinated

to some exﬁgnt with the learning of the
children."

The beglinnings refefred to by Rabbl Schwartzmen seem to be

those cited in his curriculum which will be discussed
further on,h?

In the Curriculum for the Jewish Religious School of

the Commission on Jewlsh Education of the Union of American

Hobrow Gongregations and the Contral Conference of American




EEHEQEAB there'is also found a reckoning with parent
education. While the curriculum sees the primary role of
the parent as a parficipant in the activitlies of the school,
it also streéses parental education. Yet it is far from
clear in 1ts description of what 1s meant by parent educa-
tion, The statements of the Union of American Hebrew Con-
gregations and Central Conference of American Rabbls
commission on Jewish Education are penetrating. At the same
time they leave room for speculation,

The UAHC and CCAR Commission curriculum stabtes:

"The parents of children at the early ages of
thelr education are generally amenable to
guidance on the part of the school, Since
the curriculum of these grades deals largely
with the holidays, it 1s essentlal for the
effectiveness of the program that home
celebration be encouraged as much as possi-
ble., When the home cooperates, the work

of the religious school takes on a reallty
and vitality that tend to give 1t lasting
value in the life of the child., But the
school 1s interested in this task not just

as pedagoglc re-enforcement but because it
knows what Jewlsh observance can msan to

the famlily itself and to the continuation

of a living Judaism, its larger goal.

Often indeed 1t 1s the parents who are more
in need of Jewish self-accepbtance than

the children.' Thilsg is a unique opportunity
to reach them and help them to a more sen-
sltive and meaningful understanding and
practice of Judaism, Thelr continuing
positive Jewilishness will be the declslve )
factor in the Jewilish education of their Pariile
child and will provide the setting in R TAI
whlch the school can most effectively Dt
function. | 4

"These grades particularly should be accom- AR
panied by as intensive a program of parent P
participatlion as possible, ol




"Great care should then be taken to find
many truly valuable activities for the
parent, Holiday institutes and workshops
are basic. Asking parents occasionslly

50 read relevant Jewish materials to their
young children -~ they are probably read-
ing to them other things ~- is a valuable
emotional ag walé.as Intellectual experi-
ence for both, "™

A number of points are made here which require comment

as they relate to this work, IEmphagis 1s placed on the
parent of the younger child, Educational research has

shown that the em@hasis cannot be limited to this level,.

It must continue through all the grades. The parenﬂ% role

as a partner\in education 1s not limited to the primary or
elementary level. Therefore, when dealing with materials

to aid the Jewlsh parent in making the Reform religious
education program more effective one must deal with the
entire program, not a fragment, It is ouw feeling that
effectivensss includes much more thanm ritual celebration,
While it has‘always been the Jewish tradition to perform
riﬁés and ceremonies in the home, such rituals were inagurated
primarily as teaching devices which could communicate ideas
and thoughts, While the UAHCﬁCGAR Commission statement calls
for effective home colebration, the task of parent coopera-
tlon transcends the mastery of rites and.ceremonies. It

Tequires a lnowledge of the background of the ceremonies and

8 knowledge of Jewish history and ideology. Finally we must '{;¢f u
polnt out in connectlon with the UAHC-CCAR Commission
curriculum statement, that there can be varying approaches PR

%o parental cooperations One of the approaches, c¢ibted by : ﬁﬁ ”




the UAHC=CCAR Commission 1s to provide mabterials which the
perent can read at home to the young childe Excellent be-
ginnings have been made in such a type of program with books
1ike Now We Begig50 and the Kripke series@51 But Jjust as

the parent must have materials to read he must have materials
enabling him to talk intelligently. He must be able to give
~ the child more than a story. He must be able %o answer
questions, able to feel that he knows what the child is
learning. For such a reason we feel a great need for
material which can increase the Jewish knowledge of the
parent so that he can do more than read storlies to the child.
- In this connection let it be polnted out that reading to the
YOung child might be effective and meaningful. It lacks
effectiveness with the older child. On this level the parent
must definitely have material at hand whlch will enable him
to speak to the child inbelligently.

The UAHC-CCAR Commission Currlculum makes an additional
statement;, on the subject which is encouraging. The Commission
states:

"Finally, it 1s also quite clear that the
education of children cannot be consldered
apart from who thelr parents are, what they
know and how they live. In today's syna-
gogue this too often means that the parents
of our students are barely better informed
than our students and often have lesg _
wholeasome attitudes toward thelr Jewlshness.
Parent education is therefore an absolute
necesgity if this curriculum ls to have &
reasonable chance of success with chlldren.
In part parent education is carried on by
overy spiritually successful Sisterhood or

Men's Club meeting, by services, by the
Temple's program of Adult Education and
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the like. But, particularly in large con-
gregations, there is a special place in the
life of the congregation for activities
seeking to reach adults specifically be-
cause they are the parents of the children
in the religlous school. Some notice is taken
of this in the sectlion of the Curriculum
dealing with the Primary Department where
holiday institutes and having parents read
to their children are mentioned, The ex=
perience of one school in this direction
has been summarized in the Kurzband volume
Parent%ﬁAre Partners in Religious Educa-
tlon, "~ =«

One can do 1itt1e more than reemphasize the statement
of the Commission which coincides with our contention and is
the basis of our present effort. "Parent education 1is there-
fore an absolutbe necessity 1f this curriculum is to have a
reasonable chance of success with children," While the
curriculum goes on to state that every'part'of the synagogue
helps to teach the parents, we feel that most of the program~
ming of the conbtemporary Reform synagogue leaves much to be
desired from this point of view. The annual varilety shows,
the bazaasrs, the raffles, the dinner=dances, the special
services honoring a Tewple organization, the massive lecture
on subjects remotely Jewlsh - all of these are nlce Temple
programs but not directed to the primary need of parent
education. Other steps must be taken to provide parent
oducation which will be effective. It is felt that the
Present work is a steép in the right direction.,

As alluded to in the statement of the UAHC-CCAR
Commission curriculum, steps have been taken in the fleld.

There has been a steady concern with effective relationship
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between the home and the school. One of the most forthe
right advocates of this has been Toby K. Kurzband. In a
small booklet referred to above Kurzband assesses the role

of parents in the religious education programg53 While the

‘thesis is that the parent organizaltion 1s the most effectlve

means whereby one can develop a sound home-school relatione-
ship, the foundation of the argument is of great 1lmport.
He writes:

"Among the many ways in which we have been

trying to improve our religious schoOls, one

of the most important is the effort to in-

volve parents in the Jewish educatilon of their
. own children,

"No matter how much we improve our curriculum,
publish better textbooks or traln better teach-
ors, the actual time during which our children
attend our relligious schools is very hbriefs.
Bven with the increasing number of schools

that have added mid-week classes, the total
bime is still a minute part of the childls
week.

"Tf, however, we believe that Jewish religious
education is properly a joint function of

home and school, the problem takes on a differ-
ent significance, The amount of time which
the child spends in the company of his parents,
especlally during his younger years, is far
greater than the time he spends in public
school or in any other educational activity.
Moreover, the opportunities for carrying

out the goals of Jewish religious education
are always present in these home relation-
ships of parents and children. Our problem

is to help make parents aware of these oppor-
tunities and to provide them with a knowledge
of the Jewlsh heritage and the skills to
transmit this knowledge and attitude.

"This point of view is a return to earlier
traditions that go far back into the
beginnings of Jewlsh history. In the
patriarchal society of our earliest
ancestors, all education was transmitted




by parent to child. We are reminded of the
importance of the father as teacher in the
Biblical verses that follow the Ten
Commandments:

tAnd these words whilch I command thee
this day shall be upon thy heart and
thou shalt teach them diligently unto
thy  children...! (Deut 6:5

"Proverbs tell us (13:1) "A wise son is in-

gtructed of his father" and in 1:8 "Hear my

son the insbtruction of thy father and for-
sake not the teaching of thy mother,"

"In a laber age, when the early Rabbis urged
the importance of schools for all children,
much of what we conslder Jewlsh education

was 8till carried on in the home, A chlld
learned about the observance of the festivals
from actual experience in the home long be-
fore he was enrolled in a school. FEach
festival had its own characteristic activities,
which were ingeniously devised To encourage
children's partlcipation and to arouse a love
for its observance., The most enjoyable ex-
perience we can offer in our schools today =
the Sabbath Eve ceremony and meal, the
decoration of the sukko, the lighting of

the candles on Hanukah, the Purim masquerade
and the Seder ceremonies, are based on these
home observances of the festivals.

"Blessings reclted in the home were learned

by example and by constant repetition In the
actual situations for which they were Intended.
The lullabies sung by a mother or the stories
told by a father added to the Jewish cons
sclousness of the young child.

"fhen the children attended the synagogue
gervices with their parents and recited the
prayers with the congregation, learning how
to worship became a natural process. DBecause
all of these areas of Jewlsh educatlon went
on in the home or in the community under the
gulidance of parents, the school could con-
centrate on the study of Jewish texts - the
Bible, the Talmud, Midrash, the Commentaries
and the Codes. '

"After children were enrolled in the school,
the parent's responsibility increased. Many
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customs developed through which parents showed
an Interest in their chlld's achievement in
gschool. On Sabbath afternoon, it was cus-
tomary for the student to demonstrate to his
father what he had learned during the week.
It was both a review and an informal quiz

in one. Parents were hopeful that their sons
would show an apbitude for their studies and
continue on perhaps to become rabbis, In

the Jewish communities of a few centuries
ago, there was no greater honor for a parent
than to have his son become & rabbi or to
have his daughter marry a rabbl., Parents
prized learning above all else and often
made many sacrifices to enable theilr sons

to continue their schooling. When parents
were unable to pay for the schooling of a
bright son, there were many ways In which

the community sbood ready to helpe.

"Among the parents who send thelr children to
our religlous schools, many of these tradi-
tions regarding Jewlsh education are no

longer widely prevalent. The inftense devo-
tion to Jewish learning has been trans-

ferred in most cages to a desire to see
children succeed in college and ln pro-
fessional schools. It also expresses itselfl

in an interest in the arts, in current affalrsg
and in widespread adult education in secular
fields, The mother's role in child=-rearing which
has become so much more significant Iin recent
years has been focused largely on physlcal
factors in the childls growth, on the develop-
ment of the chlld!s talents through lessons,

in music, dancing, art, etc., and on hils social
adjustment.

"But it is also true that there are an in-
creaging number of parents who have becomne
aware of the importance of rellgious educa-
tion for their children. The phenomenal
growth of our synagogue schools in recent
years 1s undoubtedly due to the recognition
by this generation that success in general
education or training in specilal talents 1is
not enough, They have begun to understand
that the education of a Jewish child must be
supplemented by the rich tradition of Judaism
in providing guides for ethical living, as
well as meaningful worship and ceremonial
experiences. They sense that only in this
way will their children acquire the sense of
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security that comes from a feeling of
belonging to a group that has both a past
and a future. Perhaps most important of
all is the psychological 1ift that comes
with the awareness of sharing and even
molding the course of his future.

"Tt has been our experience bthat most of
these parents who wish to give thelr children
.a Jewish education are aware of the fact that
they have a role in this process. There are
some parents, it Lls btrue, who have resisted
any suggestion that they have an obligation
to participate in thelr child's religious
educations, They feol that they have fulfilled
thelr entire responsibility when they enroll
“their child and make the necessary arrange=
ments for transportation. In a few cases,
there has even been some resentment expressed
when a parent felt bthat the school was try-
ing to tell him how to run his home,

"But for the most part, parents acceplt and
even welcome the idea that they have a share
in achieving the goals of Jewish religious
education. This is especially true 1f they
become aware. of the fact that this 1s an
essential part of the policy of the religlous
school and if they see that there is an
effective program to gulde them,"»

To state the problem in terms other than Kurzband has
would be repetitious. We concur with hls findings and
especially find relevance in his account of the Jewish
parents function in the Jewlsh past, We work on the assump-
tion that Kurzband is correct when he points out that
parents welcome the opportunlty of helping in the program of
religious education. While he goes 0n55 to dévelop the idesn
of a parent organization, the basis is firmly set. DParents
are interested and require only the avallable materials

through which they may convert thelr interest into realistic

terms,
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We have devoted the preceding pages to the problem of
parent education. Attention now shilfts to the second aspect
of the present work, We are concerned with a more beneficial
and meaningful tralning for those who teach the children who
abttend the Reform religlous school. In this respect we find
& differeﬁt situation. It has already been pointed out that
in>1arger communities where there are sufficient numbers of
ﬁews,the general Jewlsh community or the Reform movement has
Lestablished schools of higher Jewish learning for the primary
purpose of training teachersggé Thus we have the Colleges
of Jowish Studies and the School of Education of the Hebrew
Union College-Jewish Institute of Religion. They are under
the sasuspices of the Reform movement. In some communities
the general Jewlsh communlty sponsors teacher-tralining
schools through the Bureaus of Jewlsh Educatlon or through
other means. Thus, for example, Baltimore has a Hebrew
Teachers College and Philadelphia has Graetz College. While
such schoolg have resources and opporbtunitles for the train-
ing of teachers for the religious school, they affect only
& small segment of the total teacher community of the Reform
movement, Emphasis 1s always placed on the large metropoli-
tan areas where Jewish population is at its greatest. The
smaller cities and small towns have no such facilitles at ﬁ;;éf.
a11', The smaller city, of the size of Denver, San Francisco,
Seattlé, Cincinnati, Columbus or Atlanta has to train its
own teachefs. The even smaller Jewish communitles such as

MariOn, Ohio or'Dubuque, Iowa with a Jewlsh community of




li7

fifty famllies or less senses the problem even more deeply.57
Such communities have to train teachers from within the
ranks of the congregatlon 1f they are to have any program
of religious education. It is towards helping them train
teachers on thelir own and towards supplementing large-scale
training programs, that the current work is ailmed. The
teachers in the smaller communities need the required Jewlsh
background and they have no means by which to attain 1t,
Local experts might help teachers on developing technique
and methodology, but the basic core of the teachlng program
is 8till not made absolutely clear. We might add to this
observation that even the larger metropolitan areas require alds
as proposed, Not every administrator feels that the local
College of Jewish Studies trains teachers in the way he might
want them trained. For a religious school administrator
who desires to train teachers from his point of view,
materials which convey Jewish background concisely and
meaningfully serve an Ilmportant purpose.
The need for hetter teacher training was sensed by

Rabbl Richard Hertz in his study of Jewlsh education in the
Reform movement. . Rabbi Hertz observes that:

"Although the trend indicates that teachers

are better prepared today than they used to

be, particularly in the area of thelr gen-

eral education, it 1s also clear that a

serious problem confronts schools of all

slzes which try to procure teachers with an

adequate Jewish background. In fact, it

is possible to state that the basic success

or faillure of the Reform religlous school

rests upon the quality of teachers attracted
to religilous school faculties,
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"Phis survey also indicates that schools are
“consclous of the ever present problem of
teacher training. Some schools are for-
tunate enough to be located near institu-
tiong of higher Jewish learning and can
rely upon them to supplement whatever is ’
necessary in the way of Jewish background.
But the plight of the very small and small
congregations has been overlooked; and if
not entirely overlggked it has certainly
been neglectede.."”

If that neglect were perpetﬁated one would guickly find the
ﬁotal destruction of the program of Reform rellglous educa~-

tions We feel convinced that a program such as offered

here can be a first step in turning that neglect into
genuine concern, We feel that our concern can affect
teachers of the religious schools positively. We feel that
the effect on the studenﬁ‘s of the religlous school will be

a heightened and intelligent program of education.

F. Attempts abt Dealing with the Problem

Thus fdr{attention has been directed to a shoWing of

the need for a program such as ours. We have not shown that
there have been previous attempts to £ill the need. This
becomes our present task. There follows an examination of
the programs of parent education and teacher btraining related
to our project currently being carried on in the Reform
Jewish movement. ' ;ﬁf;

An examination of the program of one religlous school ;v_

in the area of parent educatlion and cooperation gives some
evidence of what is being done, This activity 1s not a model

fctivity, It is merely a sampling of what is currently
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~ being done,

The Jewish Community Center of White Plains, New York
has a'religious education program headed by Toby K. Rurszband.
He tells of the program being conducted in White Plaing.>?
Parents, Rurzband states, are urged to read thelr
childrén's téxtbooks as the first step in their learning
élong wiﬁh the children., Parents are given a course oubline
at the beginning of the religlous school year which tells
them the parts of the class text the children will be

studying.éo We find some fault wilith this method since 1t

‘asks the parent to read the textbook of the child, a task

which an intelligent parenﬁ will generally find boring.
Furthermore it glves the chiid the feeling that the pareunt
1s in no way more educated than he, It enables the child to
think to himself that he need achieve no further education
if he is golng to emulate the parent.

Another means of achieving a parent~school relationﬁhip
for Kurzband, is Ho enlist the ald of the parents in hbme-
work, Emulating the current general educatilonal method of
involving the parent in homework, activities are assigned
for homework which involVe both ohild and parent. Parents
are asked to read storles to smaller‘children or to help on
home arteraft projects.0l This method is good and helps in ;@ﬁ}
achieving a good home and school relatlionship. Iﬁ does not, ;i -
however, presuppose any Jewilsh background on the-part of the e
Parent, We desire hoﬁe cooperation which demands more Jewish

kmowledge, TFor the parent reading-a story to the child or
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helping on an artcraft project, would be more effective if a
program of parent educatlion in the subject matter were part
of the program.

A third method which Kurzband cites 1s that of involv=-
ing parents In festival projects. Parents are asked to

cooperate in making projects at home, such as Rosh Haghonah

cérds. Each holiday celebration ls seen as an opportunity
for projects in which parents may participate,62 This type
of involvement 1s advantageous. It could be more advantageous
if‘thére were knowledge on the part of the parent of the
background of the holiday and its respective ceremonies and
practices.

Another method which Kurzband uses is under the head=-
ing of "Textbook for Parents." It is worbthwhile to see
exactly what Kurzband has in mind:

"It may be safely assumed that parents would
be more effective as co-teachers 1f they
had & better background in the material
covered by thelr child's course. In the
announcement of Jewlsh Book Month there
are lists of books which parents of puplls
in various grades are urged to reads. Such
lists by themselves are not likely to
stimulate parents to do the suggested
reading. Techniques must be developed
which will give parents a speciflc respon-
sibility and a worthwhile program.

"At the Jewish Community Center In Whlte
Plains, parents pay a Fixed sum for thelr
children's textbooks each year. As part

of this textbook fee, the parents of puplls
in grade seven also received a "textbook
for parents." Since the course was on
biblical history and literature, the cholce
for the parent's textbook was Frechof's
"Preface to Scripture." Along with this
textbook was a sheet explaining the project
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and a detalled list of reading to parallel
the lesson which the child had each week."03

Kurzband notes that this proposal came from a barents
workshop and was approved as an experiment. He points out
that if the idea is successful, other books such as Adjustin

the Jewish Child to His World,Ol Jewish Festivals,®® The

Lifetime of a Jew,00 Judalsm,67 American Judaism®8 and

. Ancient Isra6169 mighﬁ be added. Parents are expected to be

sufficiehtly motivated to begin the study of a book which in
gome way ls correlated with the material which his child is
learning. There are a number of problems with such an
approécho First, most of the books cited by Kurzband,
though intended for popular consumption, are not really'
suited for popular consumption, They are unmotivating and
t0o lengthy. A second problem is that the average parent
has more than one child in the religious school at a given
period, This would eventually require the reading of one,
two or three full volumes in additlon to participation in
holiday projects and other programs, To suppose that a parent
would make this much time avallable 1ls a supposition that is
highly unrealistic. It would seem to be far more advantage=
ous if the school were to make available short, concise
Presentations of the major subject areas. The parent could
quickly read such materials and become familiar with the key
ldeas and facts.

Kurzband notes other methods, He lists holiday work-

shops for parents, adult educatlon courses, t rips, parent




52

attendance at the child's classes and others., All of these
are valid and should be used. Their use would be more
effective if the proper materials were availlable for the
transmission to the parent of background in the subject
area studied by the child,

Aside from programs such as Kurzband suggests, there
is the field of adult education which must be reckoned with
in seeking to establish a working school-home relationship.
Adult education programs arve of varied types. They range
from the large-scale lecture which presents a series'of
speakers on any number of subjects to the small discussion
group which deals with a given toplc. In some cases these
programs, whatever their format, direct themselves to needs
which the parent senses. While they can be seen as btypes of
parent éducation, they are not types of educatlon which
paréllel'the area which the child is studying in the
religlous school, One would hobe that congregational adult
education programs would be able to augment the religlous
school program., Instead one finds that the success of most
Programs depends on their ability to draw large groups and
to become a financial resourée for the sponsoring groups

Among other materials which must be dealt wlth are the
numerous books available to parents and teachers of the Reform
rellgious school. In recent years there has been renewed
interest in the publishing of books of Jewish interest. With
the new low-cost production techniques, paper-back books

have been marketed which enable the average home to have a
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fairly representative collection of Jewish writings. These
books have, however, certain shortcomings, For the most
part they assume a prlor knowledge of the subject on the

part of the reader. For example we have the recent publice=

tion of A Jewish Reader (9 but the reader must have some
knowleage of Rabbiniec literature, medeival 1itefature and
bther areas to receive any value from the books Though books
are now available they do not necessarily correlate with the
~materlal the chlld is learning. Some of the books are so
vpoor in style and format, or so chlildish and simple, that
they completely fall to motivate interest. They are not

resources which could enrich the rellgious education tasks

As an example, let us consider that a child is studying

Bible in one of the grades of the Reform religlous school.

The parent can turn to Preface to Scrigture71 but finds

there a lengbthy introduction to the Bible which merits a

full course of study and often necessitates interpretation,

This is a good example of an available material being either
too technical or too lengthye The same would be true of the
more complicated Blble works introductions such as Introduc-

tlon to the Old Testament. 2 For parents and teachers such

R e

& work simply does not supply the desired background in the

Subject area, ' ‘ ihéﬁ
Avgilable materials can also be so different from the ﬁiQ
material that the child 1s learning that they become unfit :
for the presently proposed use, If a child is studying

Jewish history in the religlous school he is not expected



~to master all of Jewish history., None of the curricula
which are used envisage such a mastery. Curricula atbtempt,
rather, to instill an attitude or feeling towards Jewish
history which is positive and meaningful. Most of the
historical studies for adulbs assume that the reader is
seeking a‘complete mastery of the subject. There are works
by Abram Sachar’3 and Solomon Grayzel7h which gilve complete
’treatments of Jewish history, While these works might be
good from a semi-scholarly point of view, they do not
parallel the material which the child is learning.

It has been stated that some of the available material
may be so simple or so poor in format as to discourage
interest on the part of parent or teacher. There is ample
examplavbf thisg type of material available. In studying
post=Biblical literature an excellent treatment of the
Talmud ig found in the introduction by Hermann Stracka75
Scholarly and informative as the sechtion may be, it has a
format which 1s dismal, discouraging and dull, In studying
the same material one could turn to the work on the Talmud
by Ernest Trattnere76 Inspection reveals that Trattner's
Introduction is far too simpie for the average intelligénce
and does not meet the needs of honest scholarships

Very féw, if any, of the exlsting materials can be ﬁygffu

adapted for the use of parents and teachers in attempting *ﬁiﬁQ"

to give them an adequate Jewish background, Kach has certain
faults, There are other meterials available which make some

attempt in the direction towards which this work is pointing.

. ST
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For many years the Reform movement has distributed a
series of pamphlets on Jewlsh subjects designed for laymen.

In the Popular Studles in Judalsm!7 there are at least

thirty-flve pamphlets written by various men., The subjechs
included in the'Popular Series tracts are Jewlsh bellefs,
contemporary Judaism, Jewish literature, Jewish history,
Reform Judaism and. others, Written by outstanding scholars,
" this series has a place in the movement but does not fit the
purposé which we have 1in mind., They are scholarly presenta=
tioﬁs,vpresupposing kmowledge on the part of'the reader,
In addition, they are often written in sermonlic style
reminiscent of preaching in the 1920%'s. They are definitely
unsulted for parent education though they might prove to be
somewhat valuable for teachers.

The United Synagogue of America Commisslion on Jewlsh
Educétion, the religlous education agency of Conservatlive
Judaism, has iséued a gseries of pamphlets under the title

Your Child and'You.78 lost of the series is of a super-

flcial nature dealing primarily with practice and not giving
background.,. Some of the subjects dealt with are preparation
for Bar Mitzvah and the psychologlcal values of Jewlsh
education, These are unsulted for our purpose for a number
of reasons., First, they approach Judalsm from a point of
vlew which Reform Judaism does not shares Second, thelr
methodology and content are unappealing., Third, they do not
deal with the basic problem of tralning parents and teachers

In Jewish knowledge.
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Recently, with the cooperation of & number of scholars
throughout the country, the Binai B!'rith Youth Organizatlon
hag 1lssued a serles of pamphlets dealing with various
subjact3679 On the whole, these are the first real steps
in the right directlon. They are well written and atbrac-
tively produced. They are almed at the level of the teecn~
age member of the organizatlion. ﬁach pamphlet ends wiﬁh a
series of questions and problemg whlch the participating group
can easily use as a basis for a program. One fault which we
find in this series, however, is that it 1s necessarily
aimed at belng acceptable to the various movements in cone
temporary American Judaism, Such an approach is valid for
the intended purpose bubt unacceptable for the current task,
There is a Reform Jewilsh approach to the many areas of
Judaism. Since the chlldren in our religious schools are
beiﬁg taught the Reform approach, their teachers and thelr
parents should\find_materials which express this basic
approach. We find in the pamphlet series descrlbed above
& number of gulde«lineg which will prove useful for our
‘task, The pamphlets seeck to instill ideas and attitudes
along with subject matter. For example, in the pamphlet

Judaism and Christianity8o the author succeeds in conveying

the key information and succeeds in building a positive
ldea towards Christianity on the part of the Jew. The basis
1s given for establishing a firm recognition of the problems
Of Jewish and Christian relationships., This kind of a

Presentation is effective and should‘serVe in part as a




model for the projected works

- We find that in most areas there ls some materlal
available but that it is unsulted for our purposes. They
have faults which must be recognized. Those that come
closest to our concepbion of the need have their fallings
as well,

In being critical of existing materials we have in part
stated our projected plan and purpose., We find that what l1s
needed for an effective program of parent and bteacher
training is a serles of pamphlets which examine the basic
subject areas covered in the Reform religious school. These
pamphlets must be in good, readable form., They must high-
light key events and ildeas, They must be good aids for the
parent and teacher. They must not be too simple nor too
technicals They must not attempt to sablsfy all branches of
curfent Jewish thought, They cannot be Just another in a
serles of pubiications which are cast aside., They must be-
come effective means of increasing the results of a program
of religlous education which 1ls designed to create mofe
knowledgeable and more active Jows,

We shall initlally examine the various currlcula used
In the Reform, K religious school, Our purpose in such an
examination will be to Qscertain the major areas which they
cover, Upon such a study we shall ascertain the major areas
which materials for parents and teachers whould cover. From
that point we shall be able to begln a more concerted treat-

ment- of the particular areas; We shall state the general
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aims and examine in further detalil the matérials available
in the respective subject areas. Only after providing such
an examination shall we feel prepared to propose the basis
of an actual presentation of the area which we feel would
suitvthe purposes we have outlined in this chapter.

At this point in our introduction we feel compelled to
make two statements., Firstly, there will be a necessary
'overlapping in our presenbtationse The development of one
ares might include matters covered in another area, Avoid-
- ing this kind of dupllcabion is impossible, Duplication will
be kept to a bare minimum. Secondly, the over-all title of
this work is "Towards a Program of Training in Jewlsh Back-
ground for Parents and Teachers of the Eeform Religilous
School." We emphasize that this 1s merely a step toward
such s @rogram. Therefore we have decided to merely supply
outlines for the actual texts., We feel that much more
work must be dbne in order to transform the outlines into
aetual, usable texts. Such work transcends the scope of

this work,




CHAPTER IT

AN ANALYSIS OF EXISTING REFORM
RELIGIOUS SCHOOL CURRICULA




CHAPTER II

AN ANALYSIS OF EXISTING REFORM RELIGIOUS SCHOOL CURRICULA

In this chapter we shall be discussing the curricula
used In the Reform religious schools, This will lead to
" a specificabtion of the major subject areas covered in the
curricula and to é determination of the areas which a parent
and a teacher ald should encompass. To set the stage for
such an analysis we shall first concern ourselves with the
history upon which contemporary Reform rellgious educatlon

is 'bu.j.ltO

A. A Short History of Jewish Education

One can conveniently divide Jewish history inko eight
periods for the purposes of describing the role and history
of Jewish education. In sach of these periods which. are
merely handy points of distinction, one must view the place
of religious education from a number of different perspec-
tives. We must establish what system of education was in
Vogue ét a glven btime, whalt concept of the learner was at :
the basis of the educational system, the conception of what ;};5"
Constltuted the learning process, the main objective of the :
Sducational system and the environmental factors which in-
fluenced the program of religious education., With these

goneral categoriles as a foundation we will be able to
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give a description of where Reform Jewlsh education stands
today in relation to the past. We will also be able %o
supply fufther justification for the current work.

In'the Biblical period educatlon consisted largely of
the telling of stories, the giving of what appeared to be
necessary warnings and the relating of a kind of history-
legend., In the period under consideration there developed

the two traditions of the Torah Sh'Bichtav and the Torah

shi'Baal Peh, the Written and the Oral Traditions. Tn this

pefiod the learner was merely concéived of as one who was
able to learn and absorb information., Bibllcal soclety was
predicated on the bellef that wan was capable of improvement
and thus 1t deduced that man could improve himself by means
of'léarning; In Biblieal times the learning process entailed
participation inveeremoniesc The father and the mother were
agents of educatbion and carried out thelr educatlonal
functions fhrough rigid discipline. It would appear that
the chief emphasis of relligious educatlon in Biblical times
was to provide those kinds of experiences which would help
to bulld up a people. Unity of a people was consldered
important and the educational process was a means, an lmpor-

tant means at that, by which unity could be developed. All

o 2

of this depended largely on environmental factors which were
bPresent. At the ﬁime, paganism posed a deep threat to the
Jewish religilous community. The need to counteract‘paganism
was in part met by the education given in the home. This

was also a period of the Jewish hisborical experience which
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met the growlng tendency towards rank immorality by bullding
up a vigorous system of education@ In modern terms such
educatioh would be called "informal" but it was, neverthe-
less, effective in servingAto stem ﬁhe tide of immorality.
In the Bilblical period education was a chief factor 1ln the
building of the people which was to endure for generations
to come, Rducation served to build the people and to make
that building a good one. The first stage of Jewlsh
religlous education was effective., Its effectiveness
depended largely on the ability of fthe parent to communi-
cate ldeas and %0 teach the young in a meaningful manner.

In the post=Biblical period rellgious education was
st11l synonymous with secular education. Jewish communi-
ties offered such education for free. The learner was
looked upon with a greater degree of perception. There was
thé recognition that the younger a chlild was the more
impressionéble he was. Regarding the youth of a child as
advantageous, educatlion began very eafly. Teaching during
this period was b ased on the desire that thé children be
bearers of the tradition. Tradition was conceived of as a
cont inuous entity, reinforced congbantly by systematlc
educational methods., The concept of the learning process |
In this period grew out of the belilef that all were capable “-;',,',;,'_",.,.'.f.
of being educated. There was the realization that learning g
must always be accompanled by practical reinforcement.
Doing became an important a spect of learning. The con-

Ception of the learning procéss in the post-Bilblical perlod
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acknowledged the futility of using force on the student,

We find, thersefore, a trend toward gulding the student
towards knowledge rather than coercing him. The maln
emphasis of religious education centered around such sub jects
as Torah and customs. As the role of the prophet diminished
at the outset of this perlod, as the prlests were concerned
with matters of the Temple and 1its rituals, the scribes be-
came the foremost agents of Jewlsh religious education.

While the Gaonle period is somewhat obscure we find
that parents were, for the most part, responsible for
education@v The concept of the learner and the learning
process chaﬁged, but we cannot be certalin as to what the
changes were. The teaching placed its emphasis on the Bible,
the Mishna and the Codes.

In the Middle Ages there was a recognition that there
are innate differences in the ablilitles of students. This
difference‘was recognlized in the educational system, in the
teaching methods and in the curricula, Group education was
8upplemented by individual education. During this period
there was a trend towards more practical and professional
- training on the part of Jewlsh educatlon. Where Torah for
1ts own sake was the dominant theme of earlier times, Torah
Lishma was almost entirely rejected during this period.
Learning héd_to be accompanied by participation. The sub=-
Jects emphasized were Pentateuch with its translations or

Targummim, as well ag the Talmud. The role of the teacher

Was not only to convey the subject matter but to educate e
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through his personality. The role of the teacher was to
motivate and to inculcate an attitude of respect towards the
various traditions. This was a period in which Jewish educa-
tion progressed because of the progressive condltions of the
environment. In the period there was a great cultural
revival In many areas of the world, primarily in Spain. This
cultural revival had a great and lasting effect on Jewish
relligious education. |

We turn now to the nineteenth century where public
- educatlion was featured as a new system. More abtentlion was
éiven to the education of the bright student, encouraging him
to excell and to dévelop a greater mastery of the subject
matter, Learningwss thought to be best accomplished by rote
exercises and memory, In Jewlsh education this concept was
carried through to the study of Bible, Talmud and Commen-
farieso These sub jects formed the nucleus of the educational
objectives,

The nineteenth century gave way to the Enlighbtenment
or Haskallah mOVemeht. In the secular field advanced publiec
education was made available. The need for education was
Hore clearly articulated in this period than in any other
Previous one, The concept of the learning process under=
went little changes Memory and rote learnihg were still
Considered to be highly effectives, The objectives and
emphases of Jewlsh education were expanded to include
Subjects such as literature, philosophy, languages and other

Products of the Enlightenment, These were combined with the
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Al

‘$raditionally studled subjects of Bible, Talmud and Codes.
This was an age of Iincreasing intellectual endeavor and the
age was well reflected in the fileld of Jewish religious
education; Intellectual endeavor and meaningful thought
became dominant motifs of the Jewlsh educational system.

In the United States we are primarily concerned with
religious education of the Reform Jewlsh movement. In the
éarlier days the religilous school Was considered to be an
adjunct of the publlc secular gchoole As such, it repre-
sented a minlmal type of seducation. A minimum amount of time
was made avallable for instruction., The baslc objectives
became the teaching of a smattering of ceremonies, history
and ethics. To say the least, this was a perlod in which
the previously dynamic Jewlsh education was transformed into
‘4 shallow, minimal type of education.l |

At thé present time, especlally in reference to Reform
Jewlsh education of the last twenty years, we find great
development, In the survey of Jewish education we come to
the present stage. An era which often prides itself on
sophistication in other fields has sogght to bring sophisti=
cation into its educational system. In general eduéation
humerous theories of learning are being tested and used with
varying degrees of success. They influence the religious
education system as well.

One of the best indéces of the current situation of
Reform religious education is to examine the major curricula

being used. In the curricula one finds the optimum
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expectations of the system in content and in technlique. Our
purpose in examining the curricula shall be to ascertain the
ma jor areas on which parents and teachers should have an ald
for the enrichment of thelr Jewlsh background, It will also
be to determine further the role which parent education and
toacher training can play in relatlonshlp ©o the objectives

of the major currlculas
B, The UAHC~CCAR Commisslon Curriculum

The major curriculum used in Reform religious schools
is publishéd and endorsed by the Commissilon on Jewlsh BEduca-
tion of the Union of American Hebrew Congregatlions and the |
Central Conference of American Rabblse. The ecurriculum,
originated by the commission under the leadership of the
late Dr. Emanuel Gemoran, has often been revised in recent
years. In order to understand 1t, one must view the general
aims of the curriculum which it supplements by providing
more specific implementatlon. The general alms of the
curriculum are stated at the outset of the curriculums:

"ihe sims listed below are assumed as valid
not merely in any one aspect of the school

but as applying throughout life. Some may
well be achieved in the elementary re-

ligious schools; others cannot be achleved
until the high school grade; and still SR
others should constitute a part of adult an B
education and should continue as aims through- e ¥
out the life of the Jew,.

"7t ig understood that the aims listed
nerewlth cannot possibly be fulfilled in
a one-day-a-week school, As requirements
inerease, they will necessitate the pur-
sult of educational studies and activities
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in more intensive schools -- in two- and
three~-day-a=-week schools to say the least.

"l. To inspire our children with positive
and abiding faith in the Jewish religion
according to the Liberal Reform tradition.

"2, To stimulate their sense of community
with and responsibility toward fellow-Jews
in all parts of the world, with deep con-
cern for the State of Israel and its people.

"3. To guide them in self-identification
with the Jewish people of the prast, emula-
ting its herces, aspiring to its ideals,
and devoted to its continuance.

"y, To provide them with happy, Interesting
and inspiring experiences in the practice
of Judaism in the home, the school, the
synagogue, and the community, and in the
appreciation of Jewlsh art, music and
literature.

"5, To prepare them to utilize the re-
ligious faith, ethical standards, and
traditional insights of Judaism in meeting
thelr personal problems., :

"6. To inculcate in them the universal
ldeal of Israel's prophets and sages,
leading btoward thelr dynamic involvement
in service for freedom, brotherhood and
peace,

"7. The curriculum, which' attempts to achieve
these alms, must begin with the actual ex-
perlences of our children, but must add

many important elements ol the Jewish heri-
tage which are nobt present in the exXperience
of the average Jewish child in America. The
study of Hebrew is an indispensable element SR
in the achievement of this purpose and must R
play an Important part in our course of e
study. Above all, our purpose must be to :
stimulate a process of continuous learning BT
which extends beyond the prescribed program e
of the religious: school and lasts as long

as life itself."2

These general aims of the religious education pro-

gram of the Reform-movement as adopted by the Commission
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point to the necessity of a strong home and school rapport.
If children are goling to be insplred with a positive and
pbiding faith in the Jewish religion, that inspiration must
come fiom a relationship which exisgts between home and school
and which is strong enough to affect the child. If the child
is to gain a sense of unity with Jews around the world, that
unity must be felt at home and it must be sensed by the |
’,téacher. If the child is going to ildentify himself with the
Jewish past, present and fubure, thilis must alsgo rise from a
good home and a good education in the temple. If the child
is going to experience Judaism in a joyful manner, there

must be a conbtinuous relationship between home and school,

In short, the home has an important part to play in ful-
filling the general objectives of this curriculum. The home
must have a background in Judaism. The same applies to the
religious school., If the general aims of the curriculum

are to find reallzatlon, the teacher must be s0 equlpped as
To Insetill an inspiration, a means of identification and a
feeling for unlty within the child abtending the religlous
school,

The general must, however, give way to the more
Specific, In listing the specific objectives of Jewish
religious'education, the curriculum lists eight areas of ;};’H
teaching. In sach of these areas there are specific :
objectives as far as knowledge is concefned. There are
Specific objeetives as far as attitudes, habits and appre-

clations are concerned. The eight areas are worship, the
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Jewlsh people, ﬁebrew, ceremonies, Bible, ethics and éer~
sonal adjustment and theology. Such knowledge is for the
most part transmitted in the religilous school clasgroom but
requireé interest and reenforcement on the part of the home,
For example, in studyihg Bible the child is expected to be
familiar with the general structure and framework of the
Bible and the classic elements of Biblical literature. The
' ohild_is expected to have some knowledge of Biblical
archeology, Biblical scholarship, and to develop the habit
of regular Bible reading93 These goals cannot all be
achieved in the classroom and therefore must be partly
achieved at homes, The home can only help in reaching the
cbjective 1f 1t 1s able to discuss the particular subject
w;th some degree of competence. FEven more Important is the
realization of the second part of each subject ares objec-
tlve. Attibtudes, habits and appreciations grow out of
knowledge butbt require a constant reenforcement. The home
cannot reenforce attltudes 1f it does not possess knowledgeo
We are ied to conclude, logically, that the home is in dire
need of materials which will enable 1t to pursue its task
effectively.

| Every educator realizes that general and specific aims
of a curriculum are not valid by themselves. They might
8ppear as being very lofty when printed. Only 1f they are
Implemented in a realistic fashion in the various classes
do they become at all meaningful. This implementation must

be sensible according to the total structure of the programe
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The UAHC-CCAR Commission Curriculum is implemented in the

following mannelr':)'L

Primary Department

Kindergarten  Grade 1 Grade 2 Grade 3

Orientatlon Early Bible. ILater Blble Barly post-

. %o -school and Heroes. heroes. Biblical
Synagogue. Holiday Holiday back~ heroes. Holiday
Holliday preparation ground and background and
preparation. and celebra- rituals. rituals.
and celebra- tion,
tion,

Groundwork for Hebrew readiness Hebrew

All Grades Worship - Assemblies - Music - Tz'doko Fund

Intermedlate Department

Grade l. Grade 5 Grade 6
Later post-Biblical. Amerlcan Jewish Biblical History.
heroes., heroes. Holiday practice,
Jewish ethical Life-~cycle obser-  history, meaning.
living., vances.

.

All Grades Hebrew - Current events - Worship - Assemblies -
Music -~ Tztdoko Pund - Some co-curricular
activitles,

[—

Alternate Holiday review. American Jowish American Jewish *ﬂfTL“

Courses: Bible. Communi%%: _ communlity: local
local, le. and national.
Bible.
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Junior High Department

Grade 7 Grade 8 Grade 9
Medleval History. MNodern History. Reform Judalsm.
Personal Ethical Bible: Prophets. Bible: Writings.
living.
Social ethical Comparative
living. , rellgion.

All Grades Hebrew - Co-curricular activities ~ Current
events - Worshlp ~ Assemblies - Mugic - Tz'doko
Fund

Alternate American The State of Israel. Jewlish Worship.

Courses: Jewish Jewish way of life ‘
community: in recent years.
Na 1onaT.

High School Department

Grade 10 Confirmation  Grade 11 Grade 12
American Jewish history. Modern Jewish Jewlsh belief,
, Problems origin. and
Larly post-Biblical - content.
Literature Later post-
Biblical Jewlish 1life, with
literature. emphasls on ethics.

Ail Grades NFTY activitles -~ School assistance - Hebrew =
Current Events - Worship - Assemblles -~ Music =«
Tz'doko Fund.

L.

Confirmation Preparation m = o= o= AlEOTNALES = = = = =
Jewish religlous ideas. Bible survey.

gewlsh Worship History survey.
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It is the concern here to arrange the curriculum just
presented 1ln such a manner that will enable ascertaining the
major subject areas being taught. We are also concerned

with the grades in which a particular subject ig being taught.
This will lead to a conclusion of the areas inwhich supple-
mentary materials for parents and teachers are needed.

In an anglysis of the UAHC-CCAR Commission curriculum we
find that there are ten major areas of instruction which can
be broken down as follows:

Holidays:

Kindergarten - Holiday preparation and celebration

‘»27 : Grade 1 - Hollday preparation and celebration
i Grade 2 - Holiday background and rituals
Grade 3 = Holiday background and rituals
Grade 6 - Holiday practice, history, meaning
Life=Cycle:
Grade 5 - Study of lifetime observances
Bible:

Grade -~ Barly Bible heroes

Grade - Later Bible heroes

Grade

1
2

Grade 6 - Biblical history L ,
8 - Bible: Prophets -?;1ﬂﬁ}b
) .

Grade

§

Bible: Writings
Grades L, 5, 6 - Bible (alternate course)
Confirmation - Bible survey (alternate course)

History:
Grade 3 - Early post-Biblical heroes
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Grade l. ~ Later post-Biblical heroes
Grade 5 - Amerlcan Jewish heroes
Grade 6 - Biblical history

Grade 7 « Mediéval history

Grade 8 - Modern history

Grade 10 - Amaricén Jewlsh history

Confirmation - History survey (alternate course)

Post-Biblical Literature:

Grade 10 - Early post-Biblical literature
Grade 11 - Later post=-Biblical literature

Reform Judaism:

Grade 8]

Comparative Religion:

Grade 9
Bthicg:

Grade . - Jewish ethical living

Grade 7 = Personal ethical living

Grade 8 - Social ethical living

Grade 12 - Jewish life with emphasis on ethics
Beliefs:

Grade 9 - Jewish worship (alternate course)

Grade 11 - Modern Jewish problems

Grade 12 - Jewish belief, origin, content ;;;Li

Confirmation - Jewilsh religlous ideas:

Demography :
. Grade 5 - American Jewish Community, local

(alternate course)
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Grade 6 - American Jewlsh Community, local
and national (alternate course)
Grade 7 - American Jewish Community,

national (alternate course)

In this breakdown we have not listed the grades in
which Hebrew is taught. There is some Hebrew taught in
every grade. While Hebrew is definitely a major subject
area, 1t cannot be treated in a project such as the current

0NE s
C. The Schwartzman Curriculum

No curriculum can attempt to sabtisfy the wishes of
'everybne in a field nor the objectives of everyone. Any
éupriculum which is propésed in the belief that it will find
genuine acceptance by all is bound to fail at the oubset.
Thus, those interested in Reform religlous educatlon have
sensed many Ilnadequaciles in'the UAHC-CCAR Commission
Curriculum. They have stated that the curriculum possegses
definite shortcomingé. Its objectives, they say, are not
realistic and the implementation of the program is not
altogether sound, Feeling the shortcomings of the UAHC-~CCAR
Commission curriculum, some have abtempted to formulate thelr
own programs subsequently accepted by some. Together with
the UAHC-CCAR Commission Curriculum they form the nucleus of
the Reform educational programﬁ Foremost among those who

have designed a new program is Rabbi Sylvan D. Schwartzman,
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professor of Jewish Religious Education at the Hebrew Union
College-Jowish Institute of Religion, He published a
curriculum in 1955.5

A number of principles form the basls of the Schwartzman
curriculum, The basic goal is to develop a confirmand who
is deeply committed to Reform Judaism as his way of life and
who possesses the necessary religious skills, feelings and
understandings which would enable him to appreciate the
worthwhileness of hils Judaism and enable him to lmplement
it in day %o day livinga6 _

The essential elements of the Schwartzman curriculum
are gbabted in these terms:

"1, By utilizing the broader unit approach,
it consclously aims at conveylng fundamental
insights and understandings rather than
isolated fact, and simultaneously provides
more time for extensive creative activity.

"2, The curriculum seeks to expose the child
from his earliest years in the religious
school to the realitles of living as an
American Jew, As hls experience with hils
own form of Judaism and his own Jewish
community grows, he comes to learn thatb
there are other expressions of Judaism and
Jewish 1life within the household of Israel.

"3, It consciously postpones the teaching
of various subjJects such as Hebrew reading,
systematic Jewish history and Bible, until
the child has developed sufficlent
maturity to profit from these studles.

"). To achieve its objectives, the curriculum
offers two maln areas of learning, Jewlsh
Social Studles and Jewish Religilous Living,
corresponding to the broad fields curriculum
of the modern elementary school in soclal
studies and language arts.

"5, The content inthe field of Jewish Social
Studies offers the child a gradual progresslon

’
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from the known to the unknown, from the

more immediate to the more remote. Thus,
participating in an ever-wildening circle

of experience with Jewish life, he moves
from an understanding of his home, religilous
school and temple to an ultimate grasp of
the important sociological aspects of

world Jewry. Three distinct cycles of
learning are provided. In the sarly grades
there is a maximum of guilded personal ex-
perience with contemporary Jewish life.

The second cycle aims at helping him under-
stand how the various major facets of
modern Jewlsh life, such as the synagogue,
the Jewish community and the like, developed.
Finally, and only when the pupil's maturity
enables him to profit from it, is systematic
Jewlsh history introduced,

"6. The area of Jewish Religious Living
attempts to expose the child to a variety
of experisences with the religious side of
Jewish 1life as it pertains to him. Thus,
beginning with an exposure to the existence
of God, the curriculum moves on in care-
fully graded sequence to provide experience
with the holiday and lifetime observances.
The second eycle deals with conveylng %o
the child the relevance of prayer, sethilcs
and personal guldance as found In Judaism.
Reviewing what has already been learned and
providing more mabture perspective about
Judaism, the third cycle concerns ltselfl
with comparative religion and the day-to-
day practlice of one's Judalism.

"7, The development of the necessary skills
for effective Reform Jewish Living 1s also
carefully planned for. By the time tThe pupll
is confirmed, he will have mastered the

Hebrew of the Union Praver Book, the essentlal
blessings and key Jewlsh terms, and a wide
variety of hymns and songs. In addition, he
will have had considerable experience with

the Bible ag well as the practlce of group
worshlp and spontaneous prayer.

"g, Finally, the curriculum provides for a
gsysbematic program of parent education
coordinated with the course of study of

the religious school. Beginning logically
with educating the parents in the mainte-
nance of a religious home, the program offers
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instruction in Reform worship, Jewish
responsgibilities to the community, com=
parative religion, key Jewlsh personali-
ties, Jewlsh life-cycle observances,
prayer, ethics, the development of Refogm
Judaism, the Bible and Jewish history."

Naturally the general statement is followed‘by a state~
ment of the more specific means of implementation. The
Schwartzman curriculum is implemented by proposing four
ma jor areas of concern In each grade of the religious school.
These four major areas are religilous living, social studies,

,édificétion and skills, ‘To these the curriculum adds a
fifth,'echoing the concern of our work, namely, parent
educations An outline of the curriculum as it affects each

grad@ reveals the following picture:s

AN OUTLINE OF THE CURRICULUM

Primary Department

KINDERGARTEN

Rellgious Living: How we come to know God and the ways

we worship Him,

Social Studies: Gebting to know our Reform Jewish

surroundings.

Ediflcatilon: Stories of animal heroes of Jewish life,

songs.

Skills: Worship, hymns, songs, prayers, terminology. ‘ }*:;j

FIRST GRADE

‘Religious Living: How we worship God through happy

Jewish holidays.
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Social Studles: Getbting to know our Jewlsh religlous

cormmunitye

Ediffcation: Storles of heroines in Jewish life, songs.

Skills: Worship, hymns, songs, prayers, terminologye.

SECOND GRADE

Religious Living: How we worshlp God through our more

solemn holidays.

Social Studies: Getting to know our Jewish communitye

Faification: Stories of great Blble heroos, SONZS.

Skillas: Worship, hymns, songs, prayers, terminology.

THIRD GRADE
Rellgious Living: How we worship God through our

American-Jewlish holidayse.
Soclal Studiesi Getting to know the general religious

communitye.

Edification: Stories of post-Bibllcal and Medieval

Jewish heroes, songs, reading of Jewlsh fiction,

Skills:
Worship, hymns, songs, prayers, terminologys

Intermediate Department

FOURTH GRADE
Religlous Living: How we worship God through the year

in synagogue and home.

Social Studies: Getting to know the American Jewlsh

communitys
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Edification: Storles of great Amerlcan Jewish heroes,

misic, reading of Jewish fietlon.
Skills: Worship, hymns; prayers, terminology, projects

in ceremonies.

FIFTH GRADE

Religious Living: How we worship God throughout our

lifetime.

Soclal Studies: Gebtting to know the world Jewish

community .

Edification: 8torles of great Jews of modern times,

music, reading of Jewish fiction,

Skills: Hebrew reading, prayers, bterminology.

SIXTH GRADE

Religious Living: The worship of God through prayer.

Social Studies: Understanding our Amerlcan Jewish life.

Edification: Musilc, reading of Jewish fiction, con-

crete projects of Jewish philanthropye
§gills: Hebrew translaﬁion, prayers, termlinology,

blessingse.
Junior High Department

SEVENTH GRADE

Religious Living: The worship of God through ethical

living.
Socisl Studies: Understanding world Jewish Llife,

Edification: Appreciation of Jewish religious art and
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srchitecture, reading of Jewish flction, con=-

crete projects of Jewish philanthropy, music,

visit to a large Jewish community during recess,.
Skills: Hebrew translation, prayers, terminology,

blessings.

EIGHTH GRADE

Religious Living: Juddlsm in personal living.

Soclal Studies: Understanding our Reform Judalsm.

Edification: Appreciation of classical selechions

of Jewish religilous literature, reading of Jewish
fiction, concrete projects of Jewish philéhthroPy,
musle, participation in Confirmation department
conclave,

Skills: Hebrew translation, prayers, worship.
Confirmatlion Department

NINTH GRADE

Religious Living: Comparative religlon.
Soclal Studles: The story of the Jewish past.

Edification: The story of our Blble, I; reading of

Jewish fiction, concrete projects of Jewlsh social
service, music, conclave.

Skills: Bible, Hebrew translation, prayers, worships

TENTH GRADE

Religious Living: Living our Judalsm,

Social Studies: The story of the Jewish present,
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Edification: The story of our Bible, II; reading of

Jewish fiction, conecrete projects of Jewish soclal
service, music, conclave.
Skills: Bible, Hebrew translation, prayers, worship,

blessings.

Iike the curriculum of the UAHC-CCAR Commisslon, the
schwarbzman curriculum deals with ten basic areas if Hebrew
is omitted. While there is a definite difference in the
menner of presenting these areas, there 1s a great similiarity
in the subject areas, skills and ideas to be taught. Here
follows o compilation of the subject areas covered by the
Schwarbzman curriculum and the grades in which thesé gube

jects are baught:

Holidays:
Kindergarten - celebration of holidays; orlentation

Grade 1 - How we worship God through happy Jewish
‘ holidays
Grade 2 - How we worship CGod through the solemn
holidays
Gpade 3 - American-Jewish holidays
Grade li - The synagogue year, home observances.

Life=Cycles

Grade 5 - How we worship God through our lifetime

Bible:

Kindergarten - Stories of animal heroes

‘Grade 1 - storles of Jewish herolnes

Grade 2 -~ stories of great Bilble heroes
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Grade 9 - Story of our Bible, Part I

Grade 10 =« Story of our Bible, Part II

History:

Kindergarten - stories of animal heroes

Grade
Grade

_ Grade

Grade

1

W N

Grade 5

Grade

Grade

stories of herolnes

storles of heroes

stories of post~Biblical and medieval
Jewlsh heroes

stories of great American Jewlsh heroes
stories of great modern non=American Jews
Judaism in the middle ages and the advent
of Reform

story of the Jewish past (Biblical

medieval)

Grade 10 - story of the Jewish present (Emancipation-

present)

Post Biblical Literature:

Grade 3 - stories of post-Biblical and meddeval

heroes

Reform Judailsm?:

Kindergarten - orlentation to Jewish surroundings

Grade 1 - Jewish religlous community

Grade 8 - understanding our Reform Judaism

Grade 10 = Living our Judalsm

Comparative Rellgion:

Grade 3 - Getbting to know the general religious

community
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Grade 9 - Comparative religion

Ethics:

Grade T =~ The worship of God through ethical living
Grade 8 - Judalsm in personal living
Grade 10 —'Living our dJudalsm
Bellefs:
Kindérgarten - about knowing God, worship
Grade 6 - Prayer
Grade 10 - Living our Judaism

Demography:

Kindergerten -~ Reform Jewish surroundings

. Grade 1 -~ Jewlsh relligious community
Grade 2 = Jewish_community
Grade l. - American Jowish community
Grade 5 - World Jewish}communiby
Grade 6 - Undersﬁanding American Jewish life
Grade 7 - Understanding world Joewish life

D. The Zerin Curriculum

A third curriculum being used in the Reform religious
school today is the one proposed by Rabbi Edward Zerin.”

'USing the over-all title of Living Judaism as a theme, the

curriculum endeavors to provide an eleven year course of
study fdr the Reform religious school, While Rébbi Zerin
states that many variations of the basic curriculum are
Possible and that it allows for an approach marked by
flexibility,lo it appears that little new emphasls 1s to be
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found in the curriculum, It abttempts to integrate subject
area from one class to another. Yet the titles of the
courses are not completely accurate as descriptions of the
subject matter which is taught. They :seem, rather, to be
fancy hooks oﬁ which one can hang’a maltiplicity of garments.

If one seeks to ascertalin the over-all objJectives of
the curricglum, oné finds that Rabbl Zerin states the
'objective very briefly. He says that it "tries to fulrfill
the need of 'achievement of effective human relation-
Upon this broad objechbive, the curriculum is
implemented in each grade as follows:

Kindergarten Living With Yourself

- Introductlon to the Temple, holidays, no emphasis
on historical origins

First Grade . TLiving With Our Friends

Emphasis on selected aspects of the holiday cycle

second Grade Living With Our Friends

Opportunity for child to relate hils personal and
family relationships to school, non~Jewilsh
nelghbors, through an emphasis on selected
aspects of the holiday cycles

Third Grade Living In Our Temple

Concentrates on Temple

Fourth Grade Living In Our Community

Community service participation

Fifth Grade Living In Our Nation

American Jewish Immigration, etc.

Sixth Grade | Living In Our World

Emphasis on contemporary events affecting Jewish




people throughout the world

Seventh Grade Living With Our Neighbors

Intergroup situations, s elf and group understanding

Eighth Grade Living With Our People

Emphasis on selected personélities and develop=
ments in Jewish history

Ninth Grade Living as a Reform Jew

Bellefs concerning contemporary trends in
Jewish and general religious 1life through an
emphasils on selected aspects of Reform Judalsm.

Livinm as a Teenager

Emphasis on selected bexts in Bible and Jewish
literature

Tenth Grade TLiving Judaism

Bagic attitudezs of Judaism towards‘life

One of the problems which this curriculum poses is
what actually 1is meant by the titles and sub~titles assigned
for each grade, From a cursory Iinvestigation it would seem
that the entire curriculum is bound up into a rather neat
backage. Deeper investigation shows much overlapping.
It shows that nothing unique is proposed in the curriculum

beyond the titles and the overwall theme.

By subject areas the Zerin curriculum of Living Judaism
allows for the following breakdown:
Holidays: |
Kindergarten - Introduction to the holldays
Grade 1 - Selected aspects of the holiday cycle

Grade 2 - Holidays as a means of teaching personal
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relations
Grade 3 - Holidays as obgerved in the Temple
Grade 9 - Holildays as an index to the uniqueness of

Reform

Life=-Cycle Observances:

Kindergarten = Introductlion to Temple, holidays

Grade 1 - Emphasls on observancés as they affect
family living

Bible:

Grade li ~ Bible as a basis of commﬁnity service
participation

GradelS -~ Bible as a means of teaching selected
developments and personalities in Jewlsh
history |

Grade 9 - Emphasis on selected texts in Bible

Grade 10 - Basic attiltudes of Judaism towards life

History:

Grade 5 ~ American Jewish hlstory

Grade 6 -~ Contemporary events in Judaism with

| historical backgrounds.

Grade 8 - Emphasis on selected developments in
Jewish history

Grade 9 -~ Trends in Jewish and general religious
life with an emphasis on Reform Judalsm

Post-Biblical Literature :

Grade 9 - Hmphasis on selected texts 1in Jewish

literature
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Reform Judalams

Grade 9 - Emphasis on selected aspects of Reform
Judalsm
Grade 10 - Basic attitudes of Judalsm towards life

Comparative Religion:

Grade 2 - Relationships with non-Jewish neighbbrs
Grade li - Living within the community
Grade 7 - Interwgrbup situations, self and group
understanding
Ethica:
Since sach grade has a title involving an aspect
of 1iving, it would seem thab ethical teaching need
noﬁ be spelled out except for the following:
Grade 10 - Basic attitudes of Judaism towards life
Beliefs:
Grade 9 - Beliefs concerning Judaisnm
Gpade 10 - Basic attitudes of Judalsm towards life

Demography:

Grade |} -~ Gommunity living
Grade 5 - American Judalsm
Grade 6 - Contemporary events affecting world

Judalsm

This 1s the third curriculum with which we mist reckon
in our abttempt to establish the major areas of study which
occupy the Reform religious school. While we have had to

enter into some process of deduction to find out what Rabbl
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Zerin actually has in mind with each title, we have come to

the basic areas which the Living Judaism curriculum presents.
®., The Kurzband Curriculum

The fourth and last of the curricula which interest us
was developed by Toby K. Kurzband for the Jewish Community
Center of White Piains, New York,12 The basic approach of
'bthé curriculum is to integrate subject areas. It allows for
more relationship’ to contemporary living. While the
Objectivés which Kurgzband works with are basically the same
as the UAHC-CCAR Commission curriculum, Xurzband implements
the objectives in somewhat different form.

The curriculum breakdown by grades reveals the follow-
ing kind of a plan:l3

Grade 1 Jewish Festivals and Bible Stories

Each holiday is treated as a unib concluding with an
appropriate traditional celebration. Selected Bible
stories related to Festivals.

Grade 2 Jewish Festivals and American Holideys

Observance of Jewish holidays with emphasis on American
experience (Sukkoth-Thanksgiving; Hanukeh - Religious
Freedom; Sabbath - Recreatlon, etc.). American holi-
days will also be celebrated with reference to Jewish
experienbe (Columbué Day - Jews who helped Columbus;
Lincoln and Washington Birthdays - Brotherhood, etcs).
Selected‘Bible stories related to Jewish festivals and

American holidays.
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Grade 3 Jowlsh Home and Femily Life - Today and In

Bible Times

Homes and Family Life of Pupils related to traditional
Jewlish attitudes -~ Fifth Commandment, etc. Bible
storles of our earliest ancestors as Nomadilc shepherds,
as farmers in Cansan and in the days of the First
Temple - emphasizing famlly life; parent-child and

8ibling relationships, etcs

Grade li Our Synagogue - Its Origins and Development

Ceremonial Objects in our Synagogue. Construct objects,
How o0ld "is our Synagogue? First Synagogues in U. S.
Origins of Synagogue in Biblical period. The earliest
Rabbis and thelr schools, Famous Synagogues through-
out the world, Weekly "portions" in Golden Bible.

Grade 5 Jewish Ways of Life

Jewish Ways of Life in our Community =- Calendar,
Festivals, God and Nature, God and Men (Brotherhood),
Jewish Ways of Life in Other Lands =- Spaln, Holland,

Turkey, Poland, Germeny, England, France, Israel, etc.

Grade 6 The American Jewish Community - Our'Jewish

Communlity
Participation of Jews in the dlscovery and develop-

ment of Americe (Thanksgiving). Peber Stuyvesant and
first application of Tzedakah in an American Jewish
Community. Tzedakah in Biblical and Talmudic times,.
Fighting for humen rights in colonlal American History.

Influence of Bible on democratic ldeals. Jewish
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immigration to U, S. Jewish organlzations. American

Jowilsh Hall of Fame.

, - Grade 7 History I -~ Biblical Period to 586 B.C.E.=-
Integrating the study of the Bible text wilth modern
historical and archaeological research., Relate social
and religious life of esarly Hebrew to American Hiétory

and pupll experiences. BRellgion - Judaism Today =

Initiation Ceremonies, Bar Mitzvah. Torah portions

and Haftorah., Origin and meaning of Confirmation,

Ten Commandments. Reform Judaism. Visits to Orthodox
and Conservative Synagogues, National Jewish Religious
Organizations,

Grade 8  History II - Exile and Second Temple

(585 B.C:E, = 70 C.E.) Babylonian Exile. Prophets
and Universal ideals in Judaism. Rebuilding of
Temple. Héllenism, Macéabees, Josus and origin of
Christianity. Problems of Second Jewlsh State and

Israel today, Religion - Religion Today - Directory

of Réligious Ingtitutions in Community. One God,
Visits to Catholic and Protestant Churches. Origins

of Religion. World Religions and theilr founders.

Religion and Ethics. Ethics of the Fathers in Union

Prayer Book.

Grade 9 History III - 70 G.E. to Present Day -

Relate each period to current problem (Romen Empire -
UN; Golden Age in Spain - Israel-Arab cooperation

today; Ghetto-Segregation today, etc.). Religion =
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Confirmation -~ BEthical Monothelsm as Integration of

Jewlish values. Values in Shemone Esre. Jewlsh con-

cepts of God, Worshlp, Symbols & Ceremonles, etc. Iow

our Synagogue functlons. Confirmation Service.

The classification of the Kurzband currlculum by subject

 areas reveals an emphasis on major subject areas simllar to

the curricula already discussed. The breskdown by subject

takes the following form:

Holidays :
 Grade 1
Grade 2
Grade li

Grade 5

Grade 7

J

Gréde 9
Life~(Cycle

i

Jewlsh festivals treated as units
Jewish festlvals and American holidays
Synagogue observances

The calendar, festivals as Jewlsh ways

of life

Relation of early Judalsm to pupils
religlous iife

Study of symbols and ceremonies

Cbservances:

Grade T
Grade 9
Bible:

Grade 1
Grade 2

Grade 3

Ceremonies of initiation in Jewish life

Confirmation ceremony

Selected Bible stories as related to
festivals

Selected Bible stories as related to
festivals and American holidays
Bible stories of early ancestors as

nomadic shepherds,. as farmers in Canaan,




Grade

Grade

Grade

Grade

History:
Grede
Gréde
Grade
Grade
Grade

 Grade

Grade

Ly

@ ~ O\

9

o
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in days of First Temple

Origins of the synagogue in biblical
period; weekly Biblilcal portions

Influence of Bible on democratic ldeals
History of the Biblical period to 586 BCE
study of Biblical research, Torah portions
History of Bilblical period ~ exlle to

second Temple

Jewiah famlly life =~ its evolution
History of the synagogue

Jewlsh life in other lands

History of American Judéism
Systematlic history, part I
Systematie history, part II
Systematic history, part III

Post~Bib1ica1 Literature:

Grade

Grade

Grade

Grade

Ly

6

8

9

Barliest rabbis and thelir schools

Concept of Jewish community in Talmudle
times |

Literature of post-biblical perlod as pard
of study of systematic history; study of

Mishna collectionsg.

‘Literature of post-~Biblical period as

part of systematic history study

Reform Judaism:

Grade li -~ The synagogue




Grade 7

Grade 8

Grade 9

m

£
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Reform Judalsm as part of study of modern
Judaism
Reform Judaism as part of study of modern
religlon

Study of Jewish concepts

- Comparatlve Religion:

Grade 8
Ethics:
Grade 3
Grade 5
Grade 6

Grade 7

Grade 8
Grade 9

Beliefs:

Grade 3
Grade 5
Grade 7
Grade 8
Grade 9
Demography
 Grade It

Study of world religions, study of

religlous institutions in community

Ethiecs of family life

God and man relationship, brotherhood
Studﬁ of concept of Tzedakah, fight for
human rights, democratic ideals

Study of social and religlous life of
early Hebrew

Study of Ethles of the Fatbhers

Ethical monotheism as an integration of

Jewish values

Homs and fa&ily life

God and’nature, God and man

Ten Commandments, esarly Jewlsh beliefs
God idea, universal 1ldeals in Judalsm
Ethical monothelsm; Jewish conéepts of

God, worship, symbols and ceremonles

FPamous synagogues throughout the world
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Jewlsh life 1n the community, in other

Grade 5 =
lands
Grade 6 - Jewish organizations
Grade 7 = Judailsm today
Grade 9 - Function of the synagogue; Israel today;

ghetto and segregabtlon today

In the categorization of the Kurzband curriculum by
Subject areas we Tind Ehe same ten major areas covered in
the curriculum but in varying ways., The breakdown of the
thzhand curriculum has necessitated our drawing conclusionsg

of what 1is taught under a particular heading.,
¥, Conclusions

From a study of the curricula primariiy used in the
Reform religlous school we are now able to draw some con-
clusionss We could concern ourselves with the adequacy or
Inadequacies of a given curriculum. We could deal with the
'realisbic appfoach which the curriculum might or might not
have, This is, however, beyond the scope of the present
concern; Our concern has been to present, as objectively as
Possible, the various curricula with a view towards ascer=-
taining the major areas of study contained in each of them,
Our further concern is to take these exlsting approaches

to the proplem.of Reform religious education and to supple-
Mment them with suitable materials for the edification of

Parents and teachersa,
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To provide adequate supplements we must determine, on
the basls of the materlal which has besn presented, what
major subject areas are found to be universally covered in
the Reform rellgious school. We find that there are eleven
such areas. They are history, Bible, post-Biblical Jewlsh
literature, hollday observances, life-cycle observances,
othics, beliefs, comparative religion, Reform Judaism,
'dembgraphy and Hebrew.

We feel that there can be some combination of these
:areas for the purposes of preparing.supplementary material
for parents and teachers. Hebrew cannot be treated, as we
have already had occaslon to point out, as other areas can
be treatedalu Hebrew requires oral lessons with the ald of
8 teacher-or other means. It 1ls too comprehensive and in-
tricate a subject to be treated in the form which we suggest
lg usable for the teaching of the other areas. We also find
that in the field of demography there 1s a need for further
definition of the limits of the field., Many of the items
which coﬁld potentially be covered in such a work will be
found in others. We also feel that there is no need to
have a separate material for calendar observances and
life-cycle observances, We propose, therefore, o bring them
both together into one area which we would éimply call
c.>b-‘3<~3r'vanc:esq. Wo also feel that ethics and beliefs have
Mch in common and there is much duplicatlon among the twoe
We Propose, therefore, that the two areas be treated as one

~Under the general heading of ethics and belilefs,
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Wle now have seven areas which should be dealt with in

preparing materials for the edification of parents and
teéchers of the Reform religious school. Those areas shall
become our concern in the ensuing chapters'as we treat each
one separately., The areas are:

1. The Bible

2. Post-Biblical Jewish Literature

3¢ Jewlsh History

ly. Reform Judaism

5. Jewish Observances

6. Bellefs and EBthics of Judaism

7. Comparative Religion

Treating each of these areas in the following chapters,
we'shall_first introduce each subject with a statement of
the general aims in preparing a presentation. We shall then
go into a more detalled breakdown of the role which that
area plays in the scheme of Reform religious education. An
examination will be made of the materials now available with
a discussion of thelr strong and weak polnts.

After such a preliminary study we shall feel qualified
and justified in presenting our suggestion for a text in

the particular area. It should be pointed out here that we
shall not offer a completely worked out serles of textual
materialsog This work conslsts of worklng btoward a program
of training in Jewish background for the parents and lteachers

of the Reform religious school, For this reason we shall




1imit our presentation to outline form.l5 These outlines
ghall furnish a basis of what should be contalned in each
gection. The actual writing of the materials must be re-

gerved for some fubture project. This work shall serve as

tion and the general approach 1t 1s fe%t that a good

beginning 1is established,

27

guidance for such future work. By presenting the Justifilca-
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CHAPTER III : ’

TOWARD A TEXT FOR PARENTS AND TEACHERS
OF THE REFORM RELIGIOUS SCHOOL ON BIBLE

A, Introduction to the Texb

The study of the Bible forms a basiec part of the curric-
- ula of the Reform religlous schdol as shown in the study of
the various curricula, The Bible is dealt with as subject
matter on a number of different levels., At times it is
taught'from an approach of relating the stories of heroes
that £ill the pages of the Bible. At other times it is
taught as an index of therlife of the early Hebrews. Ab
still other times 1t 1is taught as a complete book with the
study of the Bible ﬁaking the form of a systematic treat-
ment of the subject matter found within the pages of
Scripture. The Bible is taught at times in termé of the
fundamental religious ldeas which 1t has attempted to con-
vey., It is also taught from the point of view of the more
scholarly approaches to the book. Finally, 1t 1s taught
at times ﬁhrough a book approach. Each Biblical book is
Studied in order, with the goal of ascertéining the basic
Contents and messages of that book.

Whatever the form of teaching employed, one thing is
Cortain: the study of the Bible is of crucial importance

to the program of religious education in the contemporary
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Reform synagogue., With its importance established, we find
it necessary to make the teaching of the subject more
meaningful and functional. This can be done through the
preparation of a concise treatment on the subject which can
be of benefit to parent and teacher and simultaneously
benefit ﬁhe student.

The scientific studies of the Bible which one can turn
" to today are helpful and praiseworthy. They present the
Bible in highly intelligible terms. They seek to resolve
eonflicts and strive to subject the Bible to a loglcal
approach. Great as these types of approaches to the Bible
might be, they do not suffice in our view for the work
which is at hand. It should not be our aim, nor will 1t be,
to presént a sclentiflc study of the Bible, Such an
apprbach; valuable and critical as it may be, demands that
the studeht of the approach have a working knowledge of the
Biblical language and idiom. To presume such & knowledge on
the part of the parents and teachers toward whom our work is
aimed 1ls unrealistic and unwarranted. Rather, our approach
is directed at achleving positive results., In achleving
such results we might make use of the sclentific approach
but merely as an 4id do we use it. We leave to those
Interegsted in pursulng the subject of the Bible further,
the whole body of deeber Biblical study and criticlsm. WhatA
We shall not endeavor to provide, then, is a sclentific
study of the Bible.

Nor shall we strive %o present another text .on the
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'Bible by the religious school student. There are & number
of texts available almed at the religious schpol student.
The focusg of our attention is the parent or the teacher who
needs something above and beyond the normal text which the
gstudent uses 1n studying the Bible,

In treating the Bible, one of the major areas of study
iﬁ the Reform religious school, what are the criteria for
such a treatment? We should strive to convey in readable
and interesting fbrm the key facts and ldeas which we feel
one should know about the Bible. Working in this direction,
ﬁe,will have to summarlze Biblical stories, attémpting to
draw from those summaries the primary teaching which the
sbory conveys. We must discuss historical incidents told
of in the Bible when those events have an idea to convey.
Our interest, then, will revolve primarily around key facts
and ideas., The cholce of these facts and ideas must remain
pureiy subjective. There 1s no sclentific ibasis for
deciding'which ideas and facts are fundaméntal to an under-
standing of the Bible. We feel that this must be left open
to judgement., We submit our judgement as a basis for a
proposed texts In line with our estimation of the audience
for whom the text is suggested will we choose or not choose
to include something in the study of the Bible. The parents
and teachers of the Reform religilous school are an Integral
part oonur'criteria.

The methodology which shall be utilized in presenting
the subject of the Bible will t ake various forms. Initially
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the ares should be dealt with from the point of view of a
contemporary problem., By means of such a presentation, we
seek to attain the proper kind of motivation which shall
make the remaining material appear to be important and use-
ful, Following the motivational material, there should be
presented a brief description of the origins and general
influence of the Blble. Rach book of the Blble should then
" be dilscussed, pointing out the main ideas, events and
thoughts characteristic of the respective book.

The second form which the presentation should take
comes in terms of topics. A text should discuss the
various types of Biblical literature in terms of over-all
topics. Thus, we propose a dealing with the area of legal
literature of the Bible followed by an attempt to draw
conclusiqns as to the meaning of the legal literature and
the key ldeas presented in it. The same process should
pertain the inspirational, historical, ethical and theologl-
cal literature of the Bible.

Flnally, the suggested methodology leads to a presenta-
tion of the relation of the Bible %o present times. This
éan be done by determining the influence of the Bible on
the Jew;and on the non~Jew, In fairly objective terms, one
mist strive to deal with the problems of Biblilecal meaning
and interpretation as they affect parents and teachers of
the contemporary Reform religlous school,

. This, then, ls the methodology which can be followed

ln a presentation of the Bible. An outline form, based on
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that methodology wlll prove helpful in completing a text in
the area for parents and teachers.l

In the detalled study of the curricula used today,2
Wé have had occasion to polnt out the role of Blble in the
religious school, The conclusions revealed that in each
of the curricula, the area of Bible was covered. It also
revealed that the area of Bible was covered rather thor-
oughly on a number of different levels.

In the UAHC~CCAR Commission curriculum, Bible is
Ataughﬁ beginning with the first grade. There, early Bible
heroes are covered, In the sécond grade'the later Bible
heroes are treated. In the sixth grade a more thorough
teaching of Biblical history is lnvolved. In the eighth and
ninth'grades'the curriculum calls for the teaching of the
actual Biblical text i1tself. The prophetic portion of the
Bible is taught in the former grade and the Haglographa is
taught in the latter. In the confirmation grade the curricu-
lum calls for a survey of the Bible as an alternate course.
Teaching of the Bilble also becomes an alternate course in

grades four and five. Out of thirteen grades, the Bible ig

covered as a major subject area in five or seven of those
grades; depending on whether or not we count the iﬁstances
where it is an alternate course.

In the Schwartzman curriculum, Bible is t aught
initigily in the kindergarten where storles of aniﬁal heroes
are correlated with Bible study. For the first grade the

curriculum calls for stories of Jewlsh heroines of the Bible.
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For the second grade the emphasis is placed upon great
Jowish heroes of the Bible. In the ninth and tenth grades,
the story of the Bible finds a two year emphagis in the
curriculum, using mainly a topical apprdach to Biblical
study. -In this curriculum we find that the study of the
Bible is called for in five grades as a major area of study.

Tn the Living Judaism approach of Rabbl Edward Zerlin,

1t 1is & little more difficult to stipulabe the grades where-
in Bible is taught, Since the Zerin approach is an attempt
to be integrative, the teaching of the Bible can fall into
almost any of the cabegories which Zerin egstablishes.

While in the ninth grade the curriculum callg for an
emphasis on selected Biblical texts, one can eésily assume
that the Bible plays a great part in other grades as welle.

. One can assume, for example, that the Bible plays a ma jor
part in the third grade course which deals with the Temple
and in the fourth grade course which deals with inter-
group situations and in the eighth grade which emphasizes
selected personalities and developments in Jewilish hlstory.
The Zerin program also calls for a tenth gréde course deal-
ing with the baslc attitudes of Judaism towards'life. One
could suppose that this has a highly developed Biblical
Orientation. Thus one finds‘that the Zerin curriculum has
only one grade where Bible is listed as a specific part of
the subjects taught. Obvlously, Bible teaching bears
heavily on the teaching in other grades.

The Kurzband curriculum introduces Bible study in the
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first grade with the telling of Bible'stories which are
related to the festivals, Thus, for example, the study of
Passover would entall the telling of the Biblical gstorles

of Moses and the exodus from Egypt. This approach is con=
tinued in the second grade where Bible stories are related
to other Jewish festivals and to the American holidays. In
the third grade, the Rurzband curriculﬁm deals with home and
family 1life from the point of view of contemporary life and
frOmvthe point of view of Biblical times. The Bible stories
- which particularly emphasize family life are utilized here.
In the fourth grade the Bible is part of the subject area
stressing the synagogue and its origins. In addition, the

- Kurzband cufriculum Introduces a study of the weekly Torah

portions from the Golden Bible3 in this grade. The American

Jewish Community is the subject mainly dealt with in the
sixth grade and emphasis 1s placed on the theme of Tzedakah
as it applied to Biblical times. The systematic history
study runs through from the seventh to the ninth grades.

The seventh grade studies the Biblical period, integrating
the study of the Biblical text with insights into the modern
approach to the Bible and the research done in Bilblical
archeology. The eighth grade study deals with the Babylonian
6xlle, the prophets and the universal ideals of Judaism,
Here again the Bible forms the substance of the subject
matteye One finds that in the Kurzband curriculum the Bible

1s covered in seven of the nine grades for which the

Curriculum is planned. AL times it is used in the presentation



106

of a more particular theme., At other times the Bible is
studled as the primary text.

The implementation of the curricula which have been
discuésed above takes the form of using many kinds of texts
for the student. The concern here ought to be to make a
treatment of the Bible for parents and teachers colncilde,
funetionally, with the existling texts which are recommended
" and used.

First, however, we turn our attention to the gquestlion
of whether there are any suitable materials which might
eliminate the necessity of our attempt. If there has been
‘any material published dealing with the Bible for parents
or teachers, does it utilize a form which 1s short enough
to be motivating and clear enough tb do a genulne service?
One must judge whatever 1s available agalnst some kind of é
eriteria. What we are looking for, or what we feel is
needed, are supplementary materials for parents and teachers
which are brief, easily readable and oriented to the tastes
and intelligence of an adult. This becomes the criteria by
which we must judge the existing materials available for
parents and teachers.

One of the better works in the field of Bible study 1s

Preface to Scripture by Solomon Freehof,u We find in this

book an all too lengthy preface to Sceripture. It discusses
Many facts which we feel are non~esgential about manu-
scripts, Massorah, modern eriticism and other related

subjects. This is followed by giving meny selected passages
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from the respective books of the Bible. The objection to
the Freehof volume 1s that 1t i1s too lengthy and that it
too0 ofteh presupposes Information and acqualntance with the
suﬁject on the part of the reader. The latter do not exlst.
In addition to these shortcomings, the book lacks any good
métivational material, As a concilse, readable text this book
fails.

 Another introduction which should be consldered is

Abrsham Feldman's Compenion to the Bible,5 This volume

contains a good introduction to the Bible and 1t contains
a falrly adequate summary of the material which each
Biblical book contains. What it lacks 1s a toplcal analysis
of themes covered in the Bibles It falls short of t wo
criterlia which we have set up., It 1s not orlented, sub-
stahtially, to the adult and 1t 1s not conclse enough to
sult the expressed purposes., It does, however, havé much
good information which one ought to consider 1n preparing a
material to sult the currently propose purposes.

Of course, one can always turn to the more compre-

hensive Biblical introductions such as Introduction to the

0ld Testament,é-ég Introduction to the Literature of the

L R e i e R S e

Testamentp These are orlented towards the scholar, to one
versed and interested in the vast fleld of the critical
&pproaah§and the apparatus which goes along with it.

These kinds of introductlions, of which those mentioned are

only a sampling, are wholly inadequate for our purposes.




108

The faults of these works should be self-evident.

Naturally, we have not exhausted the list of materials
which are potentially available for parents and teachers in
the field of Bible. There are other works from a Jewish
point of view and many works from a Christian point of view.
We have.foﬁnd none, though we admit to the limitations of
our investigation, which fulfill the goals and objectives
here proposed. '

‘We turn now té the material which is available for the
use of the students in the Reform religious school, If one
is to present a usable étudy of fhe Bible, it must coincide
with the texts used in the religious school, In the primary
grades, no texts are generally used. The Bible comes into
the curriculum through the telling and the dramatization of

isolated storiése In some cases the student reads storles

from such texts as Lenore Cohen's Bible Tales9 or Bebtty -
Hollender's Bible books.lo Othér materials used are the

Golden Bible,ll‘flannelgraph materials on Biblical heroes

and heroines and audio-visual materlals such as films,
glides and filmstrips.

Wheré a more concerted study of the Bible t akes place,
a number of texls are used, dependent on the cholce of the
administrétor or on the recommendations of the specific

curriculum, Mortimer J. Cohen's Pathways Through the

12
Bible™™ selects Biblical texts and introduces these texts
with brief summaries. It is a book by book analysis and
gives no background of the origins of the Bible or of fhe
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themes Which the Bible presents. One only finds such a
treatment in the workbooks to the volume. Even in these
the material is presented according to the general structure
of the main volume.

Some échools utllize texts that have already been
mentioﬁed as being available for parents and teachers for

the student, such as Preface to Scripture, Companion to the

Bible and others.
. The best work to date for the teaching of Bible in the

higher grades is The Living Bible by Spiro and Schwartzman,L3
This is on an upper-grade level and gives a good plan for a
work on an adult levels, It useg an approach which is mainly
toplcal and gives the required information for an under-
standing of the Bible from a Jewish point of view.

Needless to say, some classes use the Biblical text
ltself as the means of studying the Bible. One should cite
some of the other texts used for Bible study, though they
generally do have their shortcomings. The basis for a btext
for adu;ts dealing with Bible ought to,'in some measure,
coincide with the following as well as those cited above,

Other texts include the Bible reader seriles by Bildersee

and Sé@warz,lu Bible Tales for Very Young Peop;2,15 The .fl:a
Jewish Prophetsl® and The Story Bible.l7

It is in approaching the Bible for adulﬁs that we must
be aware of the texbs used for chlldren. Some attempt

should be made to cover the material with which the latter
dsal,
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One last word should be said before suggesting a course
for the presentation of a materiallin the field of Bible.
There must be some ldeflogical basis for such a presentation.
The Jew can be said to have two distinct positions in regard
to the Bible. From the traditional point of view the Bible
ié the result of a process of Divine revelation in which the

Written‘Law was handed down to Moses and then to the children
of Israel as a unit. This view was held by the early
rabbinie teachers. In the Mishnah they wrote:

| - "Moses recelved the Torah at Sinai. He con-
veyed it to Joshua: Joshua to the elders;
the elders to the prophets; and the prophets
transmitted it to the men of the Great
Assembly."

If such a view were to be used here, one would have
t0 forego any references to the critical study of the Bible
and ignore the posslibility of inner conflicts between 1ideas
in the Bible. Qne would be hard pressed to bring all of
Biblical thinking into a coherent unit. If the traditional
view is the basls of the approach, then it follows bthat the
Bible is beyond question and doubt. |

Liberal Judalsm sees the Bible, instead, as a product
of Divine inspiiation. The difference lies between the
terms 'inspiration‘ and 'revelation'!. Because the Torah ;l:k7

ls not Min Hashomoyim, it can be subject, from a liberal

- point 6f-view, to analytical study and criticism.
In presenting the Bible to the parent and teacher of

the student in the Reform religious school of today, we

necessarily t ake the view of liberal Judaism, In many
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insftances one will have to subject the Bible to criticism
of form and ldea. The approach of liberal Judaism must be

the basis of the presentation for which an outline followse.
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B. Outline of the Proposed Text

I. Motivation

A. A modern problem

II. The origin of the Bible

s 3 A, Texts and versions of the Bible
B. Canonization and 1ts problems

Co Influence of the Bible on Jewish and general life

and literature

ITI. The fileld of Biblical criticism
A, What is Biblical criticism and what is its effect
on the Bible?
B. The leading exponents of Biblical criticism and
 their theories

C. The difference between higher and lower criticism

IV. The Division of the Hebrew Bible
A, What is the division?
. B. How does it differ from the division of the Old

Testament of the Christian Bible?

V. Book by book approach to the Bible
A, Thé Pentateuch - general sbtatement of the content
of the Pentateuch and the periods which it covers;
the views on the authorship of the Pentateuch and
the religious influence of the Pentateuch writings.
1. Summary of the contents, key thoughts and

events of Genesis
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B.

D,
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2, Summary of Exodus
3. Summary of Leviticus
lis Summary of Numbers

5. Summary of Deuteronomy

B. The Prophets - general statement of the role which

prophetic literature plays and the role of prophecy
in Biblical thoughﬁ; the rqliability of historical
writings in the Bible; contrast between the
actlvities and messages of the earlier and later
probhets.

1. Summary of each book of the prophets in terms
of the basic content, key events and ideas
expressed in the prophetic writings

The Wrltings - general statement on the role of
Inspirational, historical and theological litera-
ture of the Bible in later Je\n;ish thought; con-
trast between the authors and subjects covered

in the Wriltings,

l. Surmary of each book of the Wrltings in
terms of the basic content, key events and

ldeas expressed 1n each book of the Writings.

VI. Topical analysis

The legal literature of the Bible ~ its develop=

ment and its place.

The Inspirational literature of the Bible
The ethical literature of the Bible
The hisgtorical literature of the Bible
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B. The theologlcal literature of the Bible

VII. The role of the Bible today for the Jew and the non=
~ Jew and the place of the Bible in Reform Judalsm

1;% VIII. The problem of Bilble reading and inbterpretation today

E ~ for the parent and teacher of the Reform religilous

school student.

A. Howt o read the Bible

B. Sources avallable for further study.
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CHAPTER IV

TOWARD A TEXT FOR PARENTS AND TEACHERS
OF THE REFORM RELIGIOUS SCHOOL ON
POST~BIBLICAL LITERATURE

A. Introduction to the Text

There ié a whole corpus of literature which fdllows
the Biblical perlod occupying a place of prominence in
Jewlsh life and experience. This literature reflected the
ever-new attempts to define Jewish belief and practice for a
given generation. The em@hasis on making this literature a
ma jor concern of Jewish religlous education has always been
present. vIn our own day post-Blblical literature has a
définite place in the religlous school as & primary area of
study, While Reform Judaism does not view this literature
as binding insofar as the legalism of the literature is
conceﬁﬁéd, it is lnterested In 1t for 1its ethlcal teachings
and its historical information. Though study of this 1itera-
ture may have had greater emphasls in the days of the Heder
where the Talmud and related lilterature formed the nucleus
of the subject mattef covered, it still occuples an impor=
tant place in the program today. No study of Judaism can
be considered complete without a degree of lmowledge of the
literature which has come forth from the days of the Bilble

through our present day. Literature gives a meaningful
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indication of the‘matters which were considered important.
It reflects the thinking and activities of the era from
which 1t comes,

In presenting post~Biblical literabture, what shall the
general objectlve be? Generally, one should make an attempt
to pick out the major areas of such literature. That attempt
should take the form of sifting through the mass of material
and deslgnating primary areas. One must categorize them,
éomewhat arbltrarily, 1into some sort of workable structure.
lThe major emphasls here, will be t0o make post-Biblical
literature known to the parent and ﬁeacher of the Reform
religious school, This writer feels that one must depict
 the particular substance of a body of literature and relate
it to Jewish life today, where at all possible. Thus, at
times, the majdr goal will lead to conclusions whieh bear
heavily on contemporary Jewish 1life; at other times it will
bring, merely, a gfeater'understanding of the literature of
the Jew since the time of the Bilble., Attitudes and ideas
are Ehe proposed major 6oncerns0

vin preparing a text which can supplement the study of
posthiblical literature one must make a selection of those
facts which should be presenbed and those which should be
left out. There are considerations which enter into this
choice. If we are concerned with brevity and if we are
concerned with preparing something which is motivating enough
t0 be read, then we must draw the line bebween the essential

and the non-essential areas of Information. This poses a
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)problem gince a good case can be made for the feeling thatb
no idea and no fact in the post-Biblical literature field is
non-esgentlal. While the case may be good, practicality
forces one to take an opposite view., We approach this work
from the point of view that while it might be meritorious for
a parent and teacher to know the substance of every book
involved Iin the field of post=Biblical literature, such is
an entirely inconceivable goal; To expect such a mastery

is highly unrealistic. Therefore, one should choose what
‘1s felt to be the key facts and insights. Operating heve is
no other criteria of selection other than our own subjective
feelings. We have selected the areas which should be
covered on a purely subjective level., ThHere 1ls an attempt,
in some measure, to make the cholice on the basis of those
aspects of the field which have a more direct bearing on the
contemporary liberal practice of Judalsm for which the text
is proposed.

The methodology of this work takes the form of dealing
with six historical eras., Within each of those time

periéds one should strive to pleck out the elements which

can giﬁe an insight into the manner of the literature of

the period and the type of Judalsm which is reflected. For
example, in dealing with the period of Hellenism one might
concentrate on four chief literary products, namely, the
Septuagint, the Alexandrian~Jewish writings, Philo and
Josephus. In some areas the'methodolOgy wlll lead to a

‘concern with individual writings. In other areas one should
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concentrate on fields of literary endeavor and achievement.
In a treatment of Jewish literature 1n the period of Islam
and lohammedan influence, which runs from the sixth through
tha twelfth centuries, one can deal with broad literary
areas such ag gfammar and lexlcography, Biblical exegésis,
rebbinics, poetry, mysticism and others. Agaln, let 1t be
stated that no claim is made to comprehensiveness. This 1is
not the chief aim. The general aim here is similar to the

aim involved in treating other areas., It 1s to provide a

means towards attaining a general underétanding of the
sub ject area which can then make the communication of the
area more meaningful to the child who attends the religious

gschool.

Post=Biblical lilterature is an item which is included

in the major curricula currently used in the Reform religilous
schools. In the curriculum of the UAHC-CCAR Commission,

the study of post~Biblical literature forms the nucleus of

a two year course which is taught in the tenth and eleventh
grades. While this is the only particular mention which the
curficulwm makes of teaching the area, one can surmise that
it is included in the study of Jewlsh history in other
grades. In the objectives of that curriculum one finds that
among the aims in the teaching of Jewlsh history is the
understanding of post-Biblical literature.’
In the curriculum proposed by Rabbl Sylvan D.

Schwaftzman, particular attention is givent o post-Biblical

and medieéval heroes in the third grade., One cannot study
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the heroes of this period without an understanding of the
1iterature which either describes them or reflects their
lives. Needless to say, the area of post-Blblical litera-
ture 1s included in the studies of Jewish history in other
’gradesg a8 well as in other areas which the curriculum

includes.

The Living Judalsm curriculum of Rebbl Edward Zerin

vonly épecifies that attention be given to post-Biblical
iit@rature in the ninth grade where emphasis is placed on
~living as a teenager. While this is the only specific
mention of the teaching of the area, one can posit the
belief that it enters into other areas of Rabbi Zerin's
over-all program. Since the use of themes to which thils
curriculum is committed does not always make clear the
exact content of a course, one can feel fairly confident
that the emphasis on teaching post-Bibllcal 1iteraburs is
spread out over many of the other grades.

In the cuprriculum of Toby K. Kurzband, one finds a
number of specific references to the teaching of post-
Bibiiéal literature. In the fourth grade the primary course
is oné which deals with the earliest rabbls and their
schoolse This directly involves post-Biblical literature.
In thé sixth grade the main area of concern ls to under-
stand the concept of the Jewish community in Talmudic times
as a means of developing ﬁhe idea of Tzedakah., In the
elghth grade, the literature of the post-Biblical period is
part of the first section of the systematlc study of Jewish
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higtory. This 1s carried over into the ninth grade where
the second section of the systematic Jewish history study
Lakes place., Mention should also be made that in selections
from the Mishna are part of the curriculum for the eighth

| grade. Hthics of the Fathers is an eighth grade text.

Post=Biblical literature, then, can be seen as an

integral part of the major curricula used in the Reform
religilous Schooln While not always a major subject of study,
it is nevertheless a part of the curriculum. None of the
curricula which have been deallt with 1s complete wilithout a
gtudy of post-Biblical literature. At times, such study
comes into the curricunlum in areas such as history, customs,
ceremoﬁies and oontempérary religious life,

In the area of post=Biblical literature, one 1ls in-
terested in ascertaining what materials are available for the
parent and the teacher of a supplementary nabure, This work
has egtablished the need for the parent to be an effective
partner in the cause of religlous education. It is necessary
for the parent to have at hand a basie knowledge of any area
whiéh'occupies a part of the curriculum which governs the
child;s education. There has been esteblished the need for
the teacher to be well-versed in the over-all subject area. 7,ﬁ

It becomes necessary for the teacher to have available a

means of attalning a working knowledge of the subject.
What materials are currently avallable which can sabisfy
the needs which have been expressed?

The most thorough work in the fleld to date is the
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History of dJewlsh Iiterature.® This four volume work con-

tains a comprehensive g tudy of the field of post-Biblical
~literature. Yet it does not suilt the purpose which we have
in mind. Because of its complexity, lts comprehensiveness
and its length, it becomes unsuitable. In addition to this

work, one might cite the Treasury of Judeism.> This volume

is written from an orthodox point of view in terms of the
meterial which it selects to include. It 1s basically an

anthology rather than an introduction. The short intro-

ductory passages fall short of meeting the proposed objectlves.

Since the information-given ig shallow and since the basilc
point of view is in conflict with the approach of Reform
Judaism, this work is wholly unacceptable. |

One can also turn to Post-Bibllcal Hebrew 1':.11:c:*'ratu.r-e,}“L

‘& two volume work. This book lacks good motivation, It is
primarily an anthology and its form is unacceptable for the
purposes which have been outlined previously.

There are, of course, a number of volumes available
which deal with individuals or gpecific periods in the
history of post-Biblical Hebrew literature. As examples one

can cite The Place of Philo in Judaism,S The Talmudilc

énthology,é The Rabbilnic Anthologyyamong others, Praise-
worthy as these might be for a scholaf, they do not suilt
this purposes, They lack brevity, they assume a prior
knowledge on the part of the reader and they do not coin-
cide with the material which the student is learning in the

religious school., They are, also, not readily available due
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to %he lack of good religilous school libraries and due to
cost. For non-scholarly treatments one can turn to such

books as Understanding the Talmudaor The Wisdom of the

Talmud.9 Since these types of books deal only with one
part of a vast area they are not acceptable. |

One can conclude, then, that of the material which is
currently available for parents and teachérs, none fits the
- specificetions, The need, for the proposed work ls further
established.

Having discussed avallable materials for parents and
teachers, we now turn to the material which is available
for the religlous school student in the fleld of poste=
Biblical literature. If we can find the major areas
covered in these materials, then the proposed WOrk can
coincide with them in some measure.

There is a set of books edlted by Azriel Elsenberg
which present post~Biblical literature on a'number of

different levels. In his Modern Jewish Literaturaylo Bar
12

Mitzvah Treasury,ll Confirmation Reader and others, one

has excellent sources of informatlion on the subject from
the students point of view, These books cover the rabbinic,
meddbvél and modern writings in good style. A weaknoess
which should be mentioned is that most of these books have
Inadequate introductions, thus necessitatihg supplementary
material to be conveyed by the parent and the teacher. In

the same area we find that Jewish Literature Slnce the

1y

Bible'? 1s used by some schools, while Treasury of Judalsm
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is used by others. In the area here being considered,

mentlon should be made also of the Bible Legend Book15 ‘ -

which deals mainly with the literature of the Rabbinic
period. Finally the available materials in this field
include In the House of the Lord® which is a good treat-

ment of one aspect of the field, the Jewish prayerbook and
the synagogue.

We have shown that post-Biblical literature occuples an
iﬁportanb place in the program of modern Reform religilous
education, It occuples this place for good reason. As the
text whose bésis we propose should strive to point out,
Judaism cannot be fully understood without an uhderstanding
of this particular field, Just as the Jewish people has
been called the "People of the Book" because.of i1ts attache-
ment to the Bible, so does the body‘of post~-Biblical
literature become a part of the total book to which the
Jewlsh people have traditionally been loyal. Going beyond
Seripture, the Jew gave an equally important place to the.
literature of the Rabbls and later thinkers, often designed
to explicate the Biblical texts. To determine his course
of thbught and action, the Jew has turned beyond the Bible
to the writings of the sages, the mediéval philosophers or ",fg?
contemporary Jewish thinkers. Side by side with the Bible,
postQBiblical literature always stood as a meaningful and
Important source of Jewish wisdom.

It is to make this literature meaningful that we

Suggest the basls for a text to ald the understanding of
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parents and teachers of the Reform religious school. Since
wo seo this area as an inbegral part of Judaism and as &
major part of the curricula, we propose é comprehensive,
motivating text which might serve o establish a flrm |
knowledge of post-Biblical literature.
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B. Outline of the Proposed Text

I, Motivation
A. Description of Hebrew Union College libréry in
Cincinnati
B. The Jewish people as the "People of the Book"
Ce A knowledge of posthibliéal literature is
indispensable for the Jew of the 1960's who takes

his Judaism seriously.

IT, Post-Biblical literature in the earliest period (200
- B,C. to 100 A.D,)
A. The Apocrypha and the Pseudepigrapha
l. The terms and thelr meanings
2. A degeription of the period
3. Influence of this literature on writing, art,
music
lt. Subject matter
8, historical, legendary and moral fiction,
- prophetic and poetic, moral teaching
and didactic writings
5. Summary of key ideas and contents of
Apoecryphal books
6. Topical approach to Apocrypha
 a. Idea of the Messiah
.b. Idea of the Law of God
c. Idea of Individual Reward

7. Pseudepigrapha



A,
Be
Ce
D.
Ee

A,
B.
C,
D.

[

e
Goe
H.

I.
7.
X
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III. Hellenlstic Literature

The period

Septuagint
Alexandrian~-Jdewish writings
Philo

Jogephus

IV. Mishna and Talmud

.Great Assembly
The Sofrim
The Tannaim
The Mlshna
1, The term, the period, the process
o, Division of the Mishna and the content of
each division
The Babylonian Talmud
The Jerusalem Talmud
Comparison of the two Talmuds
The spirit of the Talmud
1. Representation of human life
2, The subject matter
3, The force of the Talmud today for liberal
Judaism |
The Aggadah
The Midrash
The importance of the Rabbinic 1iﬁerature in

Jewish past and Jewish present
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V. Poat-Biblical literature from 6th to 12th centuries

History of the period, influence of Mohammedan

and Islam culbures
Gremmar and Lexilcography
Biblical exegesis and commentary
Poetiec writings
Rabbinic investigation
1. Tosefta, Palmud exegesis
2, Codes
3, Responsa
Philosophy
1. The problem of the philosopher
2, The approach of the philosopher
Mysticlsm

Miscellaneous writings of the perilod

VI. Literature from the Twelfth Century through the

Development and Growth of European Jewlsh Life

Grammar and Lexlcography
Biblical exegesis

Poetic works

Rabbiniec literature
Philosophy and Theology
Scientific research
Mysticism and Kabbalah

The Enlightenment perlod
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VII. The Modern Period - Its Literature
A, American Jewish literature
1. Biblical research and lnvestigation

26 Poetry

3. History
li. Rabbinics
5. Philoséphy and theology
6. Reform Judaism
B, Non-American Jewlsh Literature
1, Yiddish Literature of the Modern period
2, Israell modern Hebrew literature

3. Developments in other countries

VIII. The area of post-Biblical llterature - a summary
A, What are the main realms of thought represented
by the literature?
B, What is the Imporbance of such lliterabture for the
modern American Reform Jew?.
C. Where can one go for furthef information or for the

texts of the literature mentloned?
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CHAPTER V

TOWARD A TEXT FOR PARENTS AND THACHERS
OF THE REFORM RELIGIOUS SCHOOL ON
JEWISH HISTORY

A. Introduction to the‘Text

The treatﬁent of Jewish history for the parent and
teacher of the Reform religlous school presents a unique
problem. In the treatment of other areas for the same
audience there can be a selection of key lnsights. In the
treatment of history the task of selection becomes much more
difficult, One can approach the task from two points. One
can ﬁork from the premise that history will be treated com-
prehensively. Or, one can work from the premise that 1t
will be unavoidable to skip éertain things with the re-
sultant'work making no claim of being a complete treatment
of the fieldo' The latter approach is the one with which
this work shall'proceade

The necessity for an abbrevlated treatment of Jewish
history for the parent and teacher ls evident from many
vantage points, History, first of all, occupies a major
position in the system of Reform religious education. As
will be pointed out later, there is a btremendous emphasis

in the religious school on the study of Jewlsh history.

Secondly, history 1s an area where facts are involved which
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leave little room for individual development. One might
argue for a point of view concerning a Jewish bellef or.
concerning a Biblical text, but there 1s 1little difference
of opinion regarding an historical fact. Thirdly, the
necesslty for an abbreviated treatment of Jewish history is
evident as one views the avallable materials for parents and
teachers., A further discussion of the need will be taken

up later on. :

What ought to be the general objectives of a presenta-

tionlon Jewish history for the level which we are dealing

with? Perhaps this question can best be answered in
negative bterms, in terms of what such a presentation ought
not to be, It should not be so full of facts that it merely
becomes a collection or an almanac of statistics. Such a
format is highly unmotivating and will not attract reading.
It also fails in leading the reader to the development of an
attitude., Just as it should not attempt to cover everythlng,
_?it should not be so shallow as to say nothing., There are
many avallable materials which do this already. A text in
Jewish hilstory must have something to say and must say it
well, The kind of text which this writer has in mind should
not avoild taking a view of history. Such a view must be
positive and meaningful, In stating what such a text should
not'be, we have concluded that it should have a format

which will attract and maintain inbterest, it should say
something about Jewish history by picking the major factis

and ideas and it should have a perspective of history which -
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is positively oriented towards modern Jewish life.

If the above are the general objectives which should
govern such a work, what should the methodology conslst of
which can bring these objectives into reallty? We feel that
such & work should begin by presenting a general pilcture of
theories on Jewlish history. Foilowing such a presentatlon
the Proposed text should go through Jewlish history and pick
out the major events and figures., It should ascertaln the
influence of respective periods on modern Judailsm. For this
purpése, our methodology leads us to feel that a semi-
chronological approach 1s advantageous. DBecause one should
be concerned with instilling a knowledge of Jewish history
in a short'time, 1t becomes important to enable the reader
to see a historical pattern or a historical develépment.

One age must follow on anobther age. Such an approach seems
- to be more effective than only dealing with toples and
tracing them through tﬂé agess

For the purposes which are here in mind, one would

find 1t convenient to divide the Jewlsh historical ex~
perience into general periods, lIh dolng this we suggesb
following the scheme used by other sources.l Thus, one
would begin by taking the earliest period of Jéwish history
Which had to do with the building of & nation. In discussing
that period one should pick out a few major evenlts and a few
major flgures as representative of the historical experience
Of the Jew during that period. The same would be done with

the succeeding periods such as the period of the kingdom,
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the rabbinic period, the Spanish period and the modern
period. Nineteen such periods seem to cover the field
adequately.

Following the description of Jewish history in this
manner, we suggest an attempt to draw certain conclusions
from that study in a topleal form. One might for that pur-
" pose, take a few‘major ideological areas which run through
Jewlsh history in attempt to concretize the factual infor-
mation and relate 1t to modern Jewlsh life. For example,
we can take the topic of the Jewish people as a "servant of
the Lofd" and see how it affects the historical éxperience
of the'Jéw, how Jewish history reflects such a éoncept*

In order to justify the proposed work, it ls necessary
to ascertain the exbtent to which Jewlsh history is taught
in the Reform religious school. By knowing the emphasils
it recelves, we can establish the need for a work such as
wlill bé proposed for the use of parents and teachers. We
turn, then, t0 an examination of the four major curricula
which represent the mainstream of Reform Jewish education
today, ‘The task is to find the extent of teaching the
subject of Jewlsh history.

In the curriculum of the UAHC~CCAR Commission on
Jowish Education one finds that the teaching of history in
any regular fashion begins in the third grade. There the
emphasis 1s placed upon the teaching of early post;Biblical
heroes, This is continued in the fourth grade where the

Interest shifts to the subject of the later post-Bibliecal
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heroes. In the fifth grade Ehe curriculum calls for the
teaching of American Jewlsh heroes. While these studles are
mainly centered around .the teaching of heroes, one can only
understand the role of a hero when one understands the time
in which the hero lived and the importance of that time

for the total life of the Jew, History 1s intricately
involved in the hero~-centered learning on those three levels.
The study of Jewlsh hilstory takes on a more advanced form in
the sixth grade where there 1s & systematic study of Bibli-
cal history. This is followed by a geventh grade study of
mediéval hiétory, an elghth grade study of more modern
history and a tenth grade study of American Jewilsh history.
These form major parts of the work for the year on the

given level. In the confirmation grade the curriculum
suggests a surﬁey of Jewlsh history as an alternate course.
Surely from an examlnation of the curriculum one can see &
genuine emphasis on the teaching of Jewish history. The
heed for ability and knowledge on the part of the parent
and toeacher is of an absolute necessity if one desires %o
meke the curricular emphases come to life.

The currieulum developed by Rabbl Sylvan D. Schwartzman
devotes an equally impreésiVe portion of the religlous
school program to the teaching of Jewish history. Beginning
on the kindergarten level there is a study of Biblilcal
animal heroces. This study involves an understanding by the
parent or the teacher of the historical period in question.

In the first grade the curriculum calls for storles of
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Biblical heroines and in the second grade there is a study
of stories of Biblical herces, These are, for the most part,
Biblical heroes though the post-Biblical period might creep
in at times. For an understanding by the teacher or the
parent of the time referred to, & functlional understanding
of early Jewish history, specifically Bibllcal history, is
crucial, jIn the third grade there 1ls a study of the post-
Biblical and meddéval heroes. Thelr periods are often con-
gidered as obscure but 1f they are properly interpreted and
briefly presented, one can gilve the teacher or parent a vast
reservoir of lmportant material to share with the student.
The fourth grade continues to concentrate on hero storles

as 1t deals with great Amerlcan Jewish heroes. The fifth
grade sﬁudies great modern non-American Jews, The 8 tudy of
history is continued in the eighth grade where,>1inked with
the study of Reform Judalsm, the history study deals with
Judalsm in the middle ages and the advenlt of Reform Judalsme.
The ninth grade, according to the curriculum, deals with

ﬁhe Biblical and medelival periods In a more systematic
fashion.  The tenth grade deals with the period from the
emancipation through the present. The Schwartzman curricu-
lum clearly placee a great emphasis on the teaching of

Jewish history. This gives all the more reason for propos-

ing a material which can make the parent and teacher more

effective in thelr roles as direct and indirect agents of

Jewlsh religious education.

The curriculum proposed by Rabbil Edward Zerin does notb
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seem t0 deal with the teaching of Jewish history in as
direct a means as do the preceeding two curricula which have
been discussed. The actual teaching of Jewlsh history seems
to begin in the fifth grade where American Jewish history is
considereds In the sixth grade there is a study of con-
temporary events ln Jewish life with historical backgroundse.
We have been unable to ascertain the exact realm of Jewish
history which enters into this study, but surmise that it
would include aspects from almost any age of Jewish history,
The curriculum further calls for the teaching in the eighth
gfadé of selected developments in Jewlsh history. This in-
cludes a study of the entire gcope of Jewish history which
ls subjected to a process of selecting the key polnts.

- The ninth grade; according to the curriculum, studles the
history of Reform Judalsm and trends in modern Jewlsh life
which involves the area of Jewish history. While the
emphasis in this curriculum on the teaching of Jewish
history is not a8 complete ag it 1s in others, some emphasis
ls presents The curriculum could greatly benefit from
materiél.which could be made available to parents and
teachers, _

. In the édrriculum developed by Toby K. Kurzband there
1s a continuous study of Jewlsh history from the third
through the ninth grades. In the third grade there is a
study of history from the poilnt of view of the evolution of
Joewlsh family life. In the fourth grade there 1s a study of

the history of the synagogue which includes Jewish history
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from the founding of the synagogue through modern times. In
the fifth grade the study is centered around Jewish life in
other lands than Awmericea which involves the study of Jewlsh
history. The slxth grade course of study deals directly
with the hisﬁory of American Judealsm. From the seventh

through the ninth grade there 1s a systematic study of

"history divided into three parts, The emphasis on the

teaching of Jewlsh history In this curriculum is heavy.

We find, then, that in the curricula which have been
examined fthere 1s a vast emphasis on the teaching of Jewlsh
history. If we are correct in assuming that the religlous
school must be supplemented by parental interest and
knowledge, then the need for the proposed work is wholly
justified. If we are correct in assuming that the average
teacher needs guldance and a ready aid to the fileld, then
the nsed for this work lg further justifled. It is partially
on the correctness of these assumptlons that we posit the
definite need for the work which we propose.

The need for this work would not be present 1f there
would be materials available currently for the use of parents
and teachers which cover the field of Jewish history in
sultable form. We havé to examine the‘existing materials to
see whether such aids do exist. Upon such an examination
Wwe find that there are a number of available sources in the
field. They consist largely of one-volume histories of the

Jewish péopleg Among them are A Hlstory of the Jews,%B

E;stogx of the Jewlsh Peol:»lca)‘L and others., These are rather
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lengthy treatments of the field and often involve too much
of a description of Jewish history than we feel is warranted.
They lack the proper motivation as well., On a simplse,
abbreviated, level which s elects key events and ideological
agpects there is nothing available which has come to this
writers attention. While there are some conclse treatments,
they generally deal with only selecte@ eras such as Ancient
Israels dealing with the Blblical period or other comparable
works. Since there is nothing suitable currently available,
the need for our work seems to be further justified,

There is an over-abundance of material available for
the student who is studylng Jewish historye. Most of these
treatments take the form of two or three volume sysbematic
history studies, Among them are the series by Mordecal

Soloff,é the New Jewish History series,! the Jewish Heritage

seriesd® and The Jewish People Serieseg Bach of these, with

the exception of the Jewish Heritage serles, treabs Jewish

history on a thoroughly chronologilcal basis, The Jewish
Heritage serles 1ls more btoplcally oriented. In order to
provide a supplement for parents and teachers which will in
some measure coincide with the exlsting texbts available for
students, we find it best to work with the methodology which
has been suggested. That methodology treats key events and
aspects of Jewlsh history on a chronological basis, btying
the eras together with a topical analysis,

The extent to whieh Jewish hisbtory is taught in the

Reform religious school and the non=availlability or non-
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sultabllity of materials for parents and teachers leads us
to sugpgest a format for an adult text in the field., We have

outlined our methodology and we have, in part, examined the

field, The need for a work such as is proposed seems
completely ovident. It 1s towards the fulfillment of that

need that the following oubtline is directed,




IT.
IIT.

v,

YI.
VII.
VIIT.

IX.

11
B., Outline of the Propogsed Text

Motivation and presentation of theories on Jewish

history

The building of a nation (1500-1000 BCE)

A. Key events, personalities, ldeas

The period of the kingdom (1000~586 BCE)

A, Koy events, personallties, ldeas

The Babylonian Exile (586-539 BCE)

A.'Key events, personalitles, ldeas

Persian period (539-331 BCE)

A, Key events, personallities, ldeas

Greek period (331-165 BCE)

A, Key eovents, personalitles, ldeas

Hasmonean Period (165-37 BCE)

A. Key events, personalities, ideas

Loss of Independence (37 BCE-70 CE)

A, Koy events, personalltles, ideas

Mishnsic-Talmudie period (70-500)

A. Key events, personalitiles, ideas

Babylonian center (l00-1000)

A. Key events, personalities, ideas




XIL.

XII.

XITX.

X1V,

XV.

XVIe

XVII.

XVITI.

XIX.

XX

XXTI.

Arabic period (628-1200)

A. Koy events, personalities, ideas

Spanish Golden Age (950~1350)

A. Key events, personalitles, ideas

Persecutlions and expulsions (1096=1429)

A, Key events, personalities, ideas

Polish Center (1250-1772)

A. Key events, personalitles, ldeas

Messianic movements (1650«1750)

A. Koy events, personalities, ideas

Revolts against tradition (1740 - )

A, Key events, personalitles, ideas

Emancipation (1776-1917)

A, Key events, personalitiles, ideas

zionism (1880 - 1948)

A. Key events, personalltles, ldeas

American Center (1880 - )

A, Key events, personalitbles, ideas

Modern World Jewry

A, Key events, personalities, ildeas

[

Topical Approach

A. Jows as "servant of God"

12
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B. Effect of suffering and persecution on the Jew

G, The role which Jewish religion has played in
determining Jewish survival

D, The relationship between secular and Jewilsh
history .

h Eo Key insights which may be culled from Jewish

history study.

YXTIT, Sources avallable for further study




CHAPTER VI

POWARD A TEXT FOR PARENTS AND TEACHERS
OF THE REFORM RELIGIOUS SCHOOL O
REFORM JUDAISM
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" beliefs on the movement. One should also deal with the
practlces of the Reform Jewlsh movement, specifying the
areas of difference with other forms of Judaism as well as
the areas of similarlty. One must, finally, deal with the
institutions which make up Reform Judaism In America and
thr;gi:}ghout the world. |

While the above material generally gives the basis for
a descriptlion of the Reform movement should contain, it 1s
not sufficient. We cannot be conteht until we have
emphatically been able to show the relevance of Reform
Judaism ag an integral part of Judalsm and as a fully
‘meaningful approach to religion for the Jew of the 1960%s.
These, then, are the alms which we must keep in mind

in presenting materlal on Reform Judaism for parents and
teachers of the Reform religious school. Were one to

phrase these objectives into an abbreviated form, this might
be proposed: To present a text on Reform Judaism which will
‘briefly tell of the history, bellefs, practbices and impor-

tance of Reform Judaism,

As in the déaling with previous chapters of the present
work, we feel obligated to establish justification for our
wofk. One of the basic justifications lies in the degree of
emphasis which the teaching of Reform Judaism finds in the
various curricula used in the Reform religious school., We
are.interested in the degree of curricular emphasis and we
are interested in ascertaining the extent of materials which

are currently available for parents and teachers and what
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materials are avallable for studentse The degree of
curricular emphasis on the teaching of Reform Judalsm is
our first concern,
Four curricula which are being used as a basis for
the present investigation of the programs of religlous educa=-
tion practiced in the Reform synagogue. We can come %o a
conélusion with respect to the place of Reform Judailsm
within a giveh program from an examination of the currlcula.
The curriculum of the UAHC-CCAR Commission on Jewish
Education specifically mentions a course on Reform Judaism
for the ninth grade., One could easily surmise, howéver,
that the teaching of Reform Judaism 1s an ongoing process
on lower levels, It comes into thevsystam from the earliest
grade to the latest grade. As a class stqdies history,
demography, observances, the Bible or any other part of the
curriculum, Reform Judaism 1s studieds The very nature of
the institution in which the child is learning is an in-
struction in Reform Judaism. Yet a course devobed solely
to Reform Judalsm is only found in the ninth grade according
$0 the UAHC-CCAR Commission curriculum.

’The curriculum proposed by Rabbi Sylvan D. Schwartzman
cltes four places where Reform Judaism is specifically
taught, One must point out that this refers, again, only to
varticular statements in the curriculum. One can speculate
that the subject ls taught in other grades in connection with
other major areas of study. In this currlculum the course

of study for the kindergarten calls for an orientation to
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- Reform Jewish surroundings. The first grade course of study
deals with the Jewish religious community and in connection
with this concerns itself with Reform Judailsm, The study
for the eighth grade deals speoificall& with an understand=-
ing of Reform Judalsm. Finally; the tenth grade course of
"living one's Judaism" involves the study of Reform Judaism,
TheJGurricuium developed by Rabbl Schwartzman specifies
four grades as having a direct sbtudy of Reform Judaism
included in thelr work. Other grades study Reform Judaism
incldentallye

The Living Judaism curriculum developed by Rabbi

Edward Zerin deals wlth Reform Judaism in a variety of
grades and on a varliety of l@VGlSQ In the kindergarten
there 1s an introduction Lo the Temple which necessitates

a discussion of Reform Judalsm,. In the third grade there
is an emphasis on living within the temple which includes a
study of aspects of Reform Judeisme. The full portrayal of
Reform Judalsm comes in the ninth grada where the topic of
Miving as a Reform Jew" is a major concern., Iinally, the
Zorin curriculum desls with Reform Judaism in the tenth

| grade. In this grade the basic theme of ULiving Judaism"
deals with the basic attitudes toward Jewish life and the
Jewish attitude toward life, taught from the point of view
Oof Reform Jewish thought and practice. One finds that the
Zorin curriculum deals with Reform Judailsm in at least four
grades. Needless to say, 1t must'nécessarily deal with the

Subject in other grades as well,
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The lasgt curriculum which is being used as a basis for
-this work is the one written by Toby K. Kurzband. One would
expect that the subject of Reform Judalsm would be studied
in the fourth grade where the curriculum calls for a sbtudy
of the synagogue, its origins and development, Since this
deals with the individual temple, and the individual temple
is part of the Reform movement, Reform Judaism must be
studied in this connections Specifilic mention of the
teaching of Reform Judalsm comes in connection with the
gseventh and ninth grades of the religilous school. In the
seventh grade, modern Judaism is dealt with and Reform
Judaism 1s the subject of interest in particular. In the
ninth grade there 1s a study of the Jewish cbncepts of
worship, God, symbols, etc. This demands a study of Reform
Judaisme. In the eighth grade there 1s a general study of
religion in modern btimes which again would involve a study
of Reform Judaism. One finds that the Kurzband curriculum
has a specific study of Reform dJudalsm in at least four
grades. It_most likely plays an important part in most of
the other grades as well, though not specifiled,

We are led to conclude that Reform Judalsm as an area
of study, has an important place iIn the curricula used
today in the Reform synagogue. If 1t forms an important
element of study for the child, then 1t should be a natural
expectation that pareﬁts and teachers be properly equilpped
to help éha child, This can be brought about, 1t is

Suggested, by making avallable a presentation of Reform
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Judaiém to the parent and teacher which shall enable them to
be effective partners with the child in the learning process,
Thus the need for thils work seems to be highly justified.

While the field of Reform Judaism is a vast and ime-

pressive one, it is still an area for which there is only a
gmall amount of material avallable, Little has been written
which can interpret and presént the subject to parents and

teachers who seek enlightenment and concise information.

In discussing the materials currently avallable for the use
of the parent and teacher, we find that the best work in
the field 1s Reform Judaism in the Makingol That text

Eombines excellent motivational btechnigue and an honest
presentation of'the material in an easlily readable form.
This wrk would suffice for the pregent needs from the

point of view of motivation and content. The only valid
objection we can ralse in connection wlith the proposed work
is that the volume is too lengthy %o be expected to be read
by the average parént or teacher. To be able to take the
basic approach which this book uses and convert it into a
}shorter.format ought to be our aim.

In addition to the above noted volume, there 1is very
little else available which comes close t0 meeting our
objectives. There are a number of works on various aspects
of Reform Judaism but they only deal with a portion of the
total body of material. There are such works as Reform

2

Jdewish Practice” which deals with the practices of Reform

Judaism on a rather scholarly level. There i1g the work by




151

the Alumni of the Hebrew Union College, Reform J'udaism3

which in many respects 1s unsulted for our work. The -
pamphlets which form the Union Tract Seriles are wholly

fLmaLcleqULa‘se.,L|r None of the avallable materials meet the

eatablished purpose. They are either confined to one area

or “they are poor in form, motivation and content. The need

~for;fhe proposed work remains in existence.

One might also mention the articles which appear in

the various reference works such as the Universal Jewish

5 6

‘‘‘‘‘‘

Eneyclopedia” or the Jewish Encyclopedia. Such articles

are relatively inacceésible, they are dated and they are not
necéssarily representative of a positively oriented view. ‘
In addition, they are primarily historical treatments of w
Ehe subjects without attempting to 1nstill a commitment

to Reform Judaism.

To be sure, on an adult level there is a scarciby of
fundtional materials. It is our intentlon to propose the
basis for an abtempt to £1ill this void in the area of teach-
ing Reform Judaism. We shall attempt to provide a concise
picturé of' Reform Jewish balief,'instituﬁions and practices
ag well as the relevance of Reform Judaism for the modern
Jew,
| Just as there ls a scarcity of adequate material for
parents and teachers in the field of Reform Judailsm, so 1lg
there a scaroity in the availlability of adequate materials
for sbudents. One finds, upon investigation, that the

Subject is covered in a nuwber of classes, yet only one age -
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level has a text which can sultably fulfill the curricular
desires. The Story of Reform Judaism' is the only worth=

while text in the fleld. There is mention of Reform Judalsm

in other texts such as the Jewlish Heritage series, and other

Jewish history texts, but these treatments are minimal,

i Since there 1ls such a scarcity of material for the
studénts,.it becomes even more important that teachers and
parents have avallable a pamphlet such as the one the basis
for which we shall propose. This will enable them to
supplement the materials they already have and make the
teaching of Reform Judalsm a more meaningful part of the

religious school program. Adding to the knowledge of the

teacher and parent through a good description of the origins

of Reform Judsism, will enable the religilous school student
to understand the origins of the movement. A concise
picture of the present institutlonalization and present

practices of the movement could affect the chlld deeply.

' If the subject is understood by the parent and the teacher,

the subject can be made more appealing and interesting to
the ehild., If this comes about there will be a more com-
blete fulfillment of the objectives inherent in the major
curricula used in the Reform religious schools,

Having stated our general alms and our approach, we
feel prepared to suggest the basis for a sultable text. We
have demonstrated that there is a need for a text in this
area of the type which we have in mind. By analysing the

emphasis on the teaching of Reform Judaism in the various
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curricula we feel that we have established sufficlent basis
for the introduction of a text in the field. By showing the
scarclty of avallable works dealing wlth the subject, we have
provided justification. The basis Ffor such a work, in out-

line form follows.
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B, Outline of the Proposed Text

I, Motivation

IT. The History of Reform Judaism
A. Movements of a reform nature have always been
present in Judalsm
Be Development'of Reform Judaism in Burope and in
America
1. The general situatlion which encouraged a new
movement
2. The Jewlish situation which encouraged a new

movement

ITIY. The Organization of Reform Judaism
L, The esarly organization of Reform Judalsm
B. The Institubtiong of Reform Judalsm today
l. Synagogue
2, Educatlonal
3. Rabbinical

IV, The Beliefs of Reform Judaism _
A. The theologles represented by Reform Judailsm
1. God |
2. lan
3. Messlah
B. The attitude towards authority of Reform Judaism

l. Scripture
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2. Levelation
C. The attitude towards the Jewish people of Reform

Judaism

1, K'1Ilal Yisrael

2. Ilarael

V. The practices of Reform Judaism
A. Calendar and lifetime observances as practiced by
Reform Judaism
‘";;: B. The synagogue service as expressed by Reform

Judaisam

VI. The Role of Reform Judaism today
. A, Comparison between modern orthodoxy and con-

servatism

C, The future of Reform dJudaism

v?}i B. The commitments of a modern American Reform Jew
i
[
f
| VII. Sources for additional study

’ .
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CHAPTER VII

TOWARD A TEXT FOR PARENTS AND TEACHERS
OF THE REFORM RELIGIOUS SCHOOL ON
OBSERVANCES -

A. Introduction to the Text

We will deal in this section with the ritual obser-
vances of Jewish life, It shall be our endeavor to lead
up bo a.tGXB which will be suitable for use by parents and
teachers of the Reform religlous school in the area of
Jewlsh holidays, the Jewish calendar and the observahces
which occur in a Jewish lifetime. Our aim is to be able to
furnish the means'fowards presenting a btext which ecan be
gilven to parents and teachers which will point out, in their
prbper perspectlve, the Jewlsh calendar and life-cycle
observances.

In order to be comprehensive, yet remain within the
confines of the over-all criteria of thils work, one should
first present a brief summation of the background of the
Jewlish calendar, An attempt should be made to convey the
backgfound of the Jewlish calendar in intelliglble terms,.
From that introduction, one can proceed through the obser-
Vances 1n the calendar. In dealing with the observances,

one should dwell on thelr background, their development and




the current message and meaning which they possess.

In dealing with the subject of observances which occur
duriné‘the lifetime of the Jew, we propose a discussion of
the major events associahéd with the lifemcycle, dealing
with them from the perspeclbive of their origins, develop-
ments;zobservances and message for contemporary Judalsm.

This is.the over-all methodology whieh will govern 6ur
treatment of this area,

In dealing with the subject matter of this area, we
ccannot be entirely comprehensive, nor do we wish to preseﬁt
a superficilal treatment of Jewish observances. Enough has
been written on a superflcial level. Many congregations have
published short introductions to hollidays and observances
whiech are content to déscribe modern practice, or go a bit
beyond that to give a bit of historical or legendary material
which relates to the observance. These treatments are some=-
what helpful, bubt baslcally are shallow. We must rather seok
to supplement such efforts by approaching the subject from
the point of an analytical historical approach, emphasizing
the varlous theories which scholars have offered concerning
& certain observance., Yet, we recognize that theories on
origins of an obgervance are not enough. We must, then, also
8trive to present in objective terms the mode of observance
of a given ritual both in traditional and in Reform Judaism,
This desirve shali guide usg: to make the given observance
more meaniﬁgful0 To Instill an appreclation of the meaning-

fulness of an observance, an understanding of 1ts background
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and development is necessary, Finally, our presentation
should endeavor to draw out a message which the observance
offers which can have relation to the teacher, the parent
and the child of the Reform religlous school.

Briefly, then, our methodology consists of a treatment
of each observance in terms of its origin, a treatment of
the reasons which have caused the observance to be perpetuated
as a ritual of Judalsm, the link which the observance might
have with non-Jewish cultures and the common message which
mey be drawn from the given event, To succeed in presenting
this material in an interesting, motivating and concise
fashion is indeed a challenge.

A word should be sald here in connection with the
methodology. To present an approach which treats the
calendar only through a holiday by holiday approach and
treats the life~cycle through a systematic study of the
events from birth to death, 1s not sufficients This becomes
only a presentation of facts, If that were the sole outcome
of the prbposed work, it would have no purpose. The method-
ology, based on the need discussed in the opening chapters,
demands that one do much more than treat the calendar or
the lifetime observances on a holiday by holiday or bilrth to
death level. One must consciously attempt to unify the

material by the use of a different approach. We suggest

that this can best be done by means of a topical approach.
Thus, after describing the calendar and its special days,

We suggest dwelling on a btopilcal summary of the observances.
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We propose, for example, dealing with those aspects of specilal
days which can be Interpreted as being visual aids for the
development of deeper ideas. Or, for example one could
attempt to unify the material presented by taking all those
aspects which can be categorized as historical reminilscence
and discussing them together. It is this writer's feeling
- that such a topically-centered abttempt to bring fhe material
together can make it meeningful, It can serve as a wholesome
and beneficial summation of the material.,

 The same holds true with respect to the suggested
Yreatment of the lifetime cyele. Here again we would
discuss the various aspectis of the life-~cycle and attempt to
uni%e them into some meaningful order through the use of a
topical approachs. In this respect the findings of modern
psychology can prove extremely helpfulf One might, for
example, take those lifebtime observances which express the
Judaic conception of the role of the chilild and discuss them
as one might take those observances which convey the Jewish
concept of treating the body as a natural and wholesome
thing, in one section. This kind of a topical approach
seems to be the most effecacious means of arriving at the
goal of being of value to the parent and teacher.

Ag in the inbtroductions to previous chapters of this
work we feel compelled here to enter into a discussion of
the existing materials in the fileld and the areas of
curriculums which bear on the flelds According to our

findings, the area of observances, or as they are sometimes
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called, customs and ceremonies, occuples what might be seen
as the most time-consuming portion of the Reform religlous
school curriculum. This is due, we feel, to the desire on
the part of educators to at least develop an observance
within the Jewish family of today as a tangible expression
6fﬂJewish identity, Whatever the reasons may be for the
prominence of the teaching of 6bservances in our religlous
education program, we mﬁst recognize 1ts prominence and work
from that point,.

In the curriculum of the UAHC~CCAR Commission on Jewish
Education, the area of observances is initially taught in
the Kindergarten. There the emphasis centers around holilday
preparation and celebration, In the first grade the curricu-
lum calls for a continuatlon of holidsy preparation and
celebration, For the second grade there is a llittle more
development of the background of the observances and the
rituals which go along with them. The curriculum seeks a
study in the fourth grade of the practice of holidays as it
does in connection with the sixth grade. The curriculum
calls for the teaching of the life-~cycle in the fifth grade.
Needless to say, as each year progresses, regardless of the
specifics outlined in the curriculum, classes of all levels
are usually asked to devote a portion of their regular study
to the area of holidays. Each year as a child advances,
when a gpecific holiday occurs the child is given a more ~
involved and more informative explanation of the observance.

Formally, or specifically, the UAHC~CCAR Commission curriculum
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has observances as a definite part of the course of study
in six grades but includes the study of holidays in every
grade.

The curriculum developed by Rabbi Sylvan D. Schwartzman
begins the‘teaching of observances in the first grade, Here
the'gourse revolves around a basic theme of religious living
and specifically deals with the happy Jewish holldays. In
the second grade the course of study éalls for a continuation,
but the emphasis is on the more solemn holidays of Judalsm.
In the third grade the emphasis is on the American=-Jewlsh
holidays, Moving from the primary level %o the elementary
level, one finds that‘in grade four there 1s a course called
fof which deals with the manner of worshipping God in the
synagogue and the home which necessarily involves obser-
vanceé0 In the fifth grade the study deals with the obser~
vances of the lifetime cycle. Here again, let us mention
that while the curriculum doesn’t go beyond this level in
specifying the teaching of obsefvancesg one can expect defl=- |
nite references to observances taking place in virtually
every grade of the réligious schoole Formally, or gpecifi-
cally, the Schwartzman curriculum calls only for the teaching
of observances in six grades of the religlous school,

Turning now to the Living Judaism curriculum developed

by'Rabbi Edward Zerin, we f£ind that the curriculum calls
for the kindergarten dealing with the holldayse. It specifies
that this study is not to concern itself with historiecal

origins at all., This continues into the first grade where
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selected aspects of the holiday cycle are emphasized. Again
in the second grade the holiday cycle forms the major part
of the unit dealing with "living with one's friends." The
curriculum calls for the ﬁhird grade studylng the Teﬁplea
This cannot be done without direct references to the obser-
vances of Judaism. For the ninth grade this curriculum
calis for the teaching of bthe holidays as a means of under-
standing the uniqueness of Reform Judaism. In regard to
lifetime observances, the only reference ls that 1n the
kindergarten there is an introduction to the Temple and the
holidays which could concelvably involve the 1ifetlme
observances as well, The other veference is Iln the first
gfﬁde where observances are emphasized Insofar as they affect
family living. As we have had occasion to point out in
connéction with the other curricula, the study of observances
most probably plaw a major part In classes where 1% is not
80 specifically spelled oute.

We turn finally to the place of observances in terms
of the Kurzband curriculum. In that curriculum we find that
the first grade is to deal with Jewish festivals from the
vantage point of actual participétiona While the curriculum
specifies actual participation, the otherrcurricula= seem
to have the same thing in mind. In the second grade the
Kurzband program calls for the study of the Jewish festivals
énd the American holidays. In the fourth grade the synagogue-
observences ave dealt with, The fifth grade studies the

calendar and the Jewish festivals, For the seventh grade the
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curriculum secks a teaching of the lifetime cycle ceremonios.
In the ninth grade there is a study of symbols and ceremonies.
Six grades deal directly with the subject of observances,
Oﬁher.grades Include such study as part of thelr other units
of study.

. -Currently there 1s wery little readable material avail-
able.in the area of Jewlsh observances for parents and
teachers. Aslde from the mimeographed publlications of some
congregations which we have already mentioned, there isg
nothing whiceh comes close to suiting our purposes. There
are, poWevers a number of works which hear mention in a
survey of already available materials.

First in the field are the two works by Hayylm Schauss,

The Festivals of the Jew' and The Lifetime of a Jow.>

These are excellent works, comprehensive and clear. Were
the Schauss volumes able to convey a portion of the material
in a briefer form which one could expect a parent or teacher

to read, then the proposed work might not be justified,

Schauss has a great deal of material which iIs interest-

motivating In its content. The only area whére we find the
maferial from these volumes to be weak is in the relation
of Jewlsh observances to customs of other cultures. The
conclusions that we reach in regard to the Schauss works
are that they'may £ill some of the reqﬁirements we have sget
down, but they are not brief enough nor are they readily
available., The teacher or parent who has an Interest in

the field which goes beyond the limits here proposed, has
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in these volumes an excellent resource for additional com-
prehensive information. DBecause we feel that the Schauss
4works are of such great value, the writing of a text should
be guided by them. The burdensome job comes in distilling
and abbreviating the mass of material which Schauss has
ccliected, The product could prove to be of immense value.
" In the field there are also available the books by
Theédore Gaster which deal with Jewlsh observances from a

more scholarly point of view., In Festivals of the Jewish

Year3 and The Holy and the Prn';n‘.‘ane,)+ Gaster deals with the

holidays and with the 1ifetime observances respectively.
Both of these are fine works, especially insofar as fthey
deal with the area of comparing the customs of Judaism with
the customs of other cultures. A distillation of the more
significant passages and conclusions of these works can prove
highly helpful in the proposed work. These aspects in part
£ill our requirements.

Also available for parents and teachers are a number of

other works., Available is The Small Sanctuary5 by Solomon

Freshof. This work deals with the synagogue services for
speclal days, and is, therefore, limited in its scope.

There are other materials currently available, primarily
in connechion with the calendar year. Among them are the |
Jowlsh Publication Soclety series on Sabbath® Purim,’
Passover8 and Hanukkah.9 In dealing with the liturgies for
special observances, no work excells the work by I. Idelsohn,

Jewish Liturgy and 1its Develepmentalo This is far too advanced
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for the unschooled reader and thus is not suitable for the
average parent or teacher.

While we have not exhausted the list of avallable
maﬁerials, we have given enough evidence %0 show that the
material which is currently available is unsuitable for the
purpose we have in mind. Thus, there stlll rests the neces-
g8iby of preparing a material which can fulfill the purposes
which we have set up. The absence of anybthing suiltable
demands that we take steps towards producing a suitable text
for parents and teachers of the Reform religious school in
the area of observancesg

. There 1ls definitely an abundance of material In the area
of observances for the student. This 1s probably due to the
fact that this area occuples such a great place in the
curricula of the Reform religious schools, especially in
their primary grades. There are a number of small primary
materials available for the holldays. To glve a complete
list would be impossible, especially since new materilals
appear regularly. We can cite, however, the Bearman seriesll
as an example of the types of materials avallable on the
primary level, On e higher level we have such works in the

field of holiday observance as Hillel's Happy Holidays,12

Hillel'ts Calendar,lB G'deeglu Down Holiday Lan915 and Days

and Wazg.lé In dealing with the life cycle there 1s but one

standard work being used today, Once Upon a Lifetimeal7

This is an excellent presentation of the materlial involved : A

in lifetime observances.
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In order to ascertain what the suggested work shbuld
include if it is to adequately supplement and coincide with
‘the existing texts, we have examined closely nearly all of
the texts in the field which are currently being used.

We have found that in the realm of holidays, very little
background information is given. The matter of origins 1is
almost entirely neglected. Rather, the books deal with
legends and stories and games. Of course, some of the
stories make an attempt to convey some sort of higstorical
data. On the higher level, not much more 1s done in the
field than transposing storles to a higher level of language.
v Dealing with the life-cycle, only the one book i1s
generally being used. While this book excells in many
respects for purposes which are obvious, the book does not
deal with basic historical facts to any great length, This
would be irrelevant for the student. For the parent or
teacher, however, such an explanation 1s not only valld, 1%
is necessary. History, analysls of comparative customs and
development of the meaning for modern Jewry are topics which
-material for parent or teacher must necessarlily contain.

We have shown from the examination of the existing
materialg what 18 needed., We have ample support of the need
for a work such as the one we shall propose. Based on the
realistic facts of the religious education program of the
Reform movement today, the need for such work is present and

pressing. The basis for such work is herewith suggested.,
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Outline of the Proposed Text

I. Motivation

II. General presentation of the role of ritual in Judaism

and its role for Reform Judailsm in parbicular

ITII. The Calendar Observances of Judalsm

A.
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The Jewlsh calendar

Theories on 1lts origin and usage

A description of the Jewlsh calendar
Hashonoh

The name of the festival and 1ts meaning
The origin of it as seen traditionally and
from a scholarly approach

The observance of the holiday by traditional
Judaism

The observance of the holiday by Reform
Judaism

The liturgy particular to the holiday

The message of the hollday for the modern

Jew

Yom Kippuw

Ten Days of Penitence

Sukkos

Sh'mini Atseres and Simchas Toroh
Hanukkoh

fu Btshvat
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Purim

Pesach
Shavuos
Lag DBaomer
Tisha Blav

Other sﬁecial days

The observances
The observances
Involvement.
The observances
reminiscence
The obsgervances

beliefs
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‘A Topical aspproach to calendar observances

as visual aids

as occasions for famlly

a8 occasions of historical

89 réflections of Jewish

IV. The Lifetlme observances of Judalsm

A. Birth

1.

2,

Naming a child

a. Origins of the custom of naming

b, How naming a child is observed

c. The message implicit in the naming of

a child

Biris

a, Theories on its origin

b, The ceremony

¢. The application to modern Judaism

3, Pidyon Haben
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Iy, Gonsecration
5. Bar Mitzveh and Bas Mitzvah
6., Confirmation
7. Engagement
8. Marriage
9. Consecration of a Home
10. Death
a, Funeral
b. Mourning period and its customs
c. Unvelling

d. Yahrzelt and Yizkop
V. Topical approach to Jewish observances

VI. Resources for further study and information
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CHAPTER VIIL

TOWARD A TEXT FOR PARENTS AND TEACHERS
OF THE REFORM RELIGIOUS SCHOOL ON
BELIEFS AND ETHICS

A. Introduction to a Text on Beliefsl

The beliefs of Judalsm can be said to constibube the
chief distincbtiveness and contribution of the Jewlsh people.
From the earliest of times when.the Jow professed a gpecial
set of beliefs about God and the universe, he was asserting
. the accepbance of a certain way of thought and a certain
way of 1life, In the Bibliecal periocd, attempbs were made to
concretize Jewish beliefs. In the mediéval period, the
great philosopher Malmonides attempted to group the religlous
beliefs of the Jew togebher into thirteen artleles of falth.
In modern times the Reform movement,'through its various
sebs of principi@s3 has sought to do much the same. The
teaching of Jewish beliefs, along with the teaching of
Jewish ethics, must be on the basls of the Reform religlous
school program of education. Yet one must take into account
that the beliefs of Judaism are many. They are often
susceptible to misinberpretation énd to the statement of
basically incorrect ideas, It is felt here that parents
and téachers who are involved with the student of the Reform

relilgious school do not need a set of creeds or bellefs.
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They need, rather, a conclse presentation of the major beliefs

of Judalsm. This presenbation must discuss bellefs in terms
of their development and in terms of the affect which those

beliefs have on the modern Jew. It is with this goal in

" mind that 1t is felt that parents and teachers of the Reform

religious school can deeply benefit from a work such as will
be suggesbed shortly.

What shall the general objectives be which shall govern
the proposal of a text in Jewish beliefs? Initlally the
task must be pursued of tracing the dominant belilefs of
Judaism from theilr inception to the present day. In such a
process, skebtchy as it must inevitably be, there may be indi-
cations of major change in a Jewish belief or there may be
indicatlons oflvery little change. Thetask of the proposed
presentation should be to trace any development, not merely
for the purpose of describing the development, but for the
purpose of making the belief more meaningful for the modern
Reform Jewlsh parent or bteacher.

| The second general objective should be to relate the
beliefs of Judaism to the particular viewpoint which is ex=-
pressed by Reform Judaism., An attempt should be made to
ascertain the approach of Reform Judaism towards a certain
area of belief. In some instances such a search might meet
with 1ittle or no success. In those instances the attempt
should be to show the various aﬁtitudes which Reform Jews
have concerning a gilven area of bellef, While such material

ought to be presented as objectively as posslble, no attempt
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dah be made to guarantee objectlivity. A subject such as
bellefs can hardly be presented with any effectiveness from
an objective point of view. Rather the approach suggested
will havé to’move from the discussion of beliefs to the

suggestion of beliefs which are possible todays. The discusw .

‘sion should prescribe the steps which might make the re-

affirmation of Jewlsh beliefs possible,

. In general these are the goals which govern the proposed
text on Jewlsh beliefs. The more specific methodology will
take the followlng format. There will first be a presenta=
tion of the general agssumptlons on which the basic Jewish
beliefs are founded, Upon such a basls the major areas of
Jewish belief will be taken and their development traced.

For example, in dlscussing the subject of God as one of ﬁhe
primary beliefs of Judaism, the attributes of God as reflect~
od by thinkers of various eras will be presented. The name
of God In its Biblical, rabbinic, medieval and contemporary
thinking will be presented., The various concepts of God
which are in vogue btoday will be presented as they relate to
Judaism. Such a methodology should make the area of the
belief in God intelligible for the parent or teacher.

From the presentation of the Jewish idea of God, the
attention of the work turns to the subject of man and his
nature, This includes the subjects of the soul, the body,
the matter of free will or debterminism, the meaning of sin
and repentance and the matter of evil. These subjects would

be treated both in theilr historiec perspective and in terms




of the more modern approaches to the problems, It must
always be kept in mind that the general assumptions which
Reform Judalsm makes on these sub jects must influence
greatly the emphasis which will be given to any one view,
The next major area following God and men would deal
with the colleetivity, or humanity. Tn dealing with this

gsubject, the matters of universalism and particularism

. should be discussed as woll as the role of the individual

in relation to his socleby. While some of thils area would
be dlscussed in the portion dealing with ethles, it seems
that it does enter somewhab into the section on Jewish
beliels.

A pumber of other subjects are proposed foxr digcussion
under the heading of Jewish beliefs. Among them is the
relationship of man end God. In this area there should be
a probing of such items as good and evil, human suffering,
mants fear oflthe Divine, the power of faith and the matter
of salvation and redempbion.

Another ares Ho be covered in this discussion is the
concept of the Jewlsh peoples Tnvolved in this is the
matter of the mission of Israel, the idea of the Chosen
People, the unity of Tarael and the whole ldea of the
covenantal relationship which has had an affect on Judaism
ﬁhroughout the ages.

The final two areas to be dealt with are those of
revelation and Messlanism. Under the first there should be

an examination of where suthority rests according to
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traditional Jewish thought and according to the liberal
approach to Judaism, This Includes, also, the role of
Scripture for the Jew. Under the heading of Messlanism
there would be an investigation of bthe problem of the need
for the bellef in a Messiah, the opposing views concerning
the Messiah in Judalsm and Christianity, the development of
the ildea of a Messlah thréugh the ages and the development
from a personal Messianic concept to the concept of a
Megsinanic age.

These, then, are Lhe general objectives and the specific
methodology which shall be the basis for the treatment of
the beliefs of Judaism., It must always be considered for
whom such a text 1s to be writteh, Therefore the methodology
points to the idea of making the presentation of Jewish
beliefs clear and concise enough to serve the purpose for
which it is intended.

The present concern is to ascertain the extent of the
teaching of beliefs in the Reform religious school. An
examination of the more prominent curricula will show us
the extent to which this area is treated. One can preface
this examination by saying that while beliefs are taught
on every level, it 1s in the upper grades of the rejlgious
school that the actual teaching of beliers as a unlt of
study takes place for most of the curricula with which we
are concerned.

The UAHC~CCAR Commission curriculum has a ninth grade

course on Jewish worship as an alternate course. The
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curriculum calls for a study in the twelfth grade of the
beliefs of Judaism. This includes a study of the origin and
content of Jewish beliefs. For the confirmation grade there
is a course on Jewish religlous ideas. In the eleventh
grade one could suppose that the teaching of Modern Jewish
problems would involve, to a considerable degree, the teach-
ing of Jewish belliefs. Of course Jewish belieﬁs are taught
on other levels as well, Beginning with the kindergarten
the area is taught, though not on a systematic level. It is
taught in conjunction with other subjects.

The Schwartzman curriculum beging the study of Jewish
beliefs in a systematic fashion on the kindergarten Level,
There is a study in the kindergarten of the ideas of God and
worship. This is the only one of the four curricula which
deal with beliefs specifically on a primary level. In the
éixth grade, according to this program, there is a course
on prayer which involves a treatment of beliefs. In the
tenth grade there is a course on "lilving one's Judaism"
which deals primarily with beliefs on an advanced level,

The Zerin curriculum treats beliefs mainly in the
ninth and tenth grades. In the ninth grade there is a study
of the beliefs concerning contemporary trends in Jewish and
general religious 1life with specific‘relation to Reform
Judaism, In the tenth grade the curriculum calls for an
oxamination of the basic atbtibtudes which Judalsm has towards
life. Agein in this instance we find that the ﬁeaehing of

beliefs should be seen as restricted to these levels. It
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occurs on all levels of the religious school program,

though the curriculum does not spell out the emphasis as
clearly for these levels as it does for the upper grades.
The Kurzband curriculum deals with beliefs'on various
levels, In the third grade there is a study of home and
family life in which the student is expected to study the

traditional and modern abtitudes of Judaism towards home and

family living, This is an essential part of Jewish belief.

Tn the f1fth grade the curriculum has an emphasis on God and
nature and God and wman. It would seem that, for Kurzband,
beliefs have a very valid role as a central unit of teaching
in the elementary grades. As the student goes on, he 1is
expected to learn aboub Jewish beliefs in the seventh grade
where thepe is a stress on the Ten Commandments, Reform
Judaism and early Jewlsh bellefs. In the eighth grade bthere
is a course on the God idea and the universal ideals of
Judaism, clearly an exposition of Jewish beliefs. The most
emphatic place which the teaching of Jewiéh beliefs 1s given
occurs in the ninth grade where thé curriculum specifies

the teaching of athical monotheism, concepts of God, worship
and ritualse.

We must repeat that, as in any other subject, the teach=-

ing of beliefs cannot be viewed as being limited to the

specific places where mention is made in the curricula. The
teaching of Jewish beliefs, for & good. religlous school,
occurs each minute that the child 1s in attendance at the

religlous school, In order to make’that process of teaching
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Jewish beliefs meaningful, we propose the preparabtion of an
aid for parents and teachers. That ald should spell out the
vasic beliefs of Judaism and the problems connected with them
as well as their relevance for the modern Jew.

We turn now to an examination of the materials available
at.present for parents and teachers in the fileld of Jewish

beliefs. The extent of these materials ls vast, Théy range

from brief introductions of Jewlsh ideas to extensive studies

of these beliefs. As in the examination of other areas, we
f£ind that the avallable material ranges from encyclopedle
works to inbroductions for laymen, from scholarly approaches
to vague generalizablons.

Rather than take the whole fileld of belilefs for the
purpose of our analysis, we feel justiflied in discussing the
available materials concerned wifh one dominant belief of
Judalsm as an exemple of the availabllity of materials
dealing with other beliefs.

The idea of & Messiash, regardless of the interpretation,
is a great ldea in Judalsm and certainly an essential part
of the body of Jewish belief, For the parent or teacher
who seeks or needs bto know about this ldea there are a

number of sources available., One can go to The Messianilc

Idea in Israelz'which containg an extensive approach to the

subject from a thoroughly scholarly point of view. Thils is
wnsuited for the use of the parent or bteacher who does not
even have a beginning acqualntance with the sources which

the book refers to. Or, one can turn to A History of
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Messlanic Speculatlion in IsraelB but finds there another

“highly detailed study. Unsatisfiled with the highly intrlcate

scholarly approaéh, the parent or teacher can turn to the
various encyclopedias of Judaism for a btreatment. Here one
can gain only an historical approach to a problem and must
go to the sources mentioned for a further elucidation on

the topic., Up to this point, the quest for knowledge on

~ the part of the parent or teacher 1ls still unsatiated. One

turns, then, to a simpler level and finds that the general
introduetions to Judaism mention the idea of a Messiah. Butb

in these instanceé the discussion of the topic is rather

'shallow¢ Thus one finds that such works as What is a Jew?yu

6

What the Jews Believes and Basic Judalsm™ are unsatisfactory.

Tn addition to a degree of shallowness, they do not necessar-
ily represenb the point of view which Reform Judaism takes to
the idea of a Messish. A further problem is that it is
unrealistic to expect the parent or teacher to go to a number
of worké in search of the approach to a certain bellef.

Our conclusion 1ls that there 1s no book or pamphlet
which is currently available which takes the dominant
beliefs of Judaism and treats them briefly and which con=- A
tains an adequate type of mobtilvation. This is a vold which
needs filling and thus our proposal takes on greater lmpor-
tance., So, from the point of a need existing for a work such
as we propose for parent and teachers, we find adequate
justification.

The materials available for students in the area of
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 Jewish beliefs lie mainly within the teaching of other areas

gueh as Bible, ceremonies and others. It is only in the
higher grades of the religious school where the beliefs of
Judaism are taughte In this connectlon there are a number
of available textbts which attempt to £ill the needs which the
curricula posit. |

The student can use Paths to Jewilsh Bellef,7 though

this book fails misgserably in teaching Jowish beliefs to high

school age students, It succeeds only in confdsing the
student and must be supplemented, 1f used, by knowledge on
the part of parent or bteacher, An effective approach to the
teaching of Jewlsh beliefs can be found in such works as

Little Lower than the Angels8 or Commitments of Confirmation.

Both of these texts are straight-forward in their approach
and open up new vistas of thinkings In practical usage

they are highly éuccessfuls They take the various beliefs
of Judalsm and examine them in light of thelr development
and application to modern Judalsme To utilize the approaches
which these texts use, to dlstill the information which they
conﬁain and to relate it to the level of parents and teach-
ers in spbreviated form, would make & most efxective and
necessary work, guch becomes the basils of cur attempt.

The teaching of Jewlish beliefs must be accompanied by an
ability on the part of parent and teacher to supplement the

work of the religious school effectively.

9
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B. Introduction to the Text on Ethics

Tt has often been stated that the purpose of the Jewlsh

réligious school 1s to build character. Thls purpose 1is

achleved, for‘the most part, through the direct teaching of
the ethical cdncepts which Judaism affirms and the interpre-
tation of these concepts in terms of modern life. From the
point of view of the Reform religious school, the teachlng
of ethics is of greater importance than in other branghes of
Judaism. Because of the importance which Reform Judaism
attaches to ethical teaching, we find that the curricula used
today reflect that emphasis, To have a Reform religious
education program void of the teaching of ethies ig to render
that program wholly ineffective and unnecessarys

Thé teaching of ethi@s can take a number of different
approaohes. Tt could be taught merely by giving direction

to choose between righﬁ and wronge. Such an approach 1s

actually a betrayal of the Jewish thought on the subject,

The teaching of ethilcs must Iinclude more thanvthe directionA
towards cholce. It must include an appraisal of the role
which ethics héve played in Jewlsh reiigion and an appraisal
of those ethical wvalues which appeaf tQ be highly significant
fdr Judalsm. Thus, the parent and the teacher of the Reform
religious school must not only be gulded to "do justice and to
love mercy™. They must be guided toward an understanding of
what justiée means for the Jew today and what it meant in

the past; he must be gulded toward a knowledge of what mercy
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gignified in terms of a Jewish'ethical approach and what it
means for the modern Jew. The teaching of ethics to the
child must  -be accompanied by a teaching of ethics to the
parent and teacher, That teaching must be based on the
lines of the understanding of origins, development and the
ethical force for contemporary living.

- Qur approach 1eading'towards a text for parents and
teachers in the bases and interpretation of ethics takes a
number of different roads., The 1lnitial problem, according
to the methodology which we suggest, will be to dilscuss the
definition of ethics and through such a discussion, to
present an overview of the various ethieal concepts inherent
in religion in general and in Judaism in particular. The
fulfillment of this objective can be mede to occupy a number
of volumes., We should limit ourselves to some of the ethical
concepts, not all; we should present summary views of the
fleld of ethics, not an exhaustlve view. We suggest the
picking out of those concepts which we feel need greater
explanation, those which we feel are of greater relevance
today. These cholces must be primarily subjective. The
first concern will be, then, to present the ethical con-
cepts inherent in religion and in Judaism.

Our methodology leads us to establlish what the best
means would be to convey ethical concepts of Judaism for
the parent and teacher. It is our feeling that they can be
beat presented in light of the literature which suggests and

supports those concepts and in light of the modern approaches
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to them. To explain, we shall heré consider one such concept
which will have a place in the actual text which we shall
propose, If we are dealing with the ethical concept of
peace, then we must give the Biblical thought on the con-
copt of peace, examine the concept in light of the rabbinic
literature, trace the development of‘the concept through the
ages and then seek to portray its force and meaning for
modern times. Thus we might find that the concept of peace
will be traced from being an imperative dependent on a
henbtheistic concept of God down to the need to support the
United Nations as a contémporary agency dealing with the
problem of peace., The sbep is great_and must necessarily
be abbreviated, but not avoided.

The suggested approach will include a discussion on
the sources of Jewish ethics, the character and practlce of
Jewlsh ethlcs and the contrast between Jewish. and Christian
éthical teaching., Such an approach ié felt to be valid and
justified., |

The place of ethica in the program of the Reform
religious school now absorbs our inferest. It is only upon
an examination of the place which the teachihg of ethlecs
holds in the system that we can adequately determine the
need for our work. We turn, thus, to an examination of
the four curricula which we havé been using'to see.what
place the teaching of ethics really has in the Reform
religious school.

The curriculum of the.UAHC-CCAR Commission specifies
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the teaching of ethics on four levels., The first of these
is the fourth grade where Jewish ethical'living is the major
coufse of study. For the seventh grade the curriculum
suggests a course on personal ethical living. The eighth
grade follows this with a course on social ethical living.
For the twelfth grade there ls a course on Jewish life with
emphaals on ethics. That ethics form a part of every
grades work is self-evident. It is true not only of the
UAHC=-CCAR Curriculum but of the others which we shall con-
sidér@ The UAHC-CCAR Curriculum states very firmly what the
role of ethics are in relation to the curriculum. These
principles are contained in the specific objectiveslo and
include the development of a knowledge of the ideals of
Judaism and how they can serve the personal character and
the solution of social problems, Attitudes, habits and
appreciations are the concerns which this curriculum senses
as being of primary Importance in the teaching of ethies,
As we shall point out later, the assignment of a great
portion of the teaching period to the teaching of ethies
has Brought aboﬁt a number of worthwhile student textbooks
which enhance the effectiveness of the curriculum.

The Schwartzmen curriculum lists three grades as
specific cenbters of ethical teaching. In the seventh grade
there ls a course called for on the worshlp of God through
othical 1iving. In the elghth grade there is a sequel
which bears the general heading of the "role of Judaism in

personal living." In the tenth grade there is a course on
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living Judaism in which the teaching of ethics plays a

‘major part. The teaching of ethics has a prominent place

in every grade for this curriculum, though specific mention
comes only for the three grades cited above,

The Zerin curriculum of Living Judaism seems to place

an emphasis on the teaching of ethics in every grade., This
is done, not merely by inference, as do the other curriéula,

but by the actual titles of the ecourse and the subjects of

' the curriculum., Ethlcs are most certainly involved when

one lives with himself, his family, his friends, hls
commanity, his nation and his world, his neighbor's, his
fellow=-Jews, and lives as a teenager. Lest the titles which
the Zerin curriculum gi#es convey a feeling that the
religious school has become an Ethical Culbture Soclety, we
must examine the objectives of each unit more directly to
agscertain the extent of the teaching of ethics. In the
second grade the curriculum calls for the teaching of the
child and his felation to the school and to non-Jewish
neighbors as depicted through the hollday cycle.' This
Surely involves the teaching of ethics. In the fourth

grade there 1ls a program of community serVice participation
which falls within the realm of ethical teaching, In the
seventh grade the curriculum callg for a course deaiing
with intergroup situations as well as self and group under-
standings Thils too, puté the interest directly in the fleld
of ethics. There is a ninth grade course in which Reform

Judaism 1s the major subject finding an emphasis on
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contemporary living which involves ethics as a .subject of
teaching. The summary course, offered in the tenth grade,
is.certainly an example of the teaching of ethics in that

it stresses the baslc attiﬁudes of Judaism towards life.,

The Zerin curriculum is extensive iﬁ its approach to ethles.
A work such as the one which we propose woﬁld greatly enhance
the effectiveness of that curriculum.

The Kurzband curriculum deals with the teaching of

. ethics on a number of levels. The specific implementation

of the bteaching of ethics comes initially in the third

grade where a course on Jewish home and famlly life is

 ealled for. This includes, according to the curriculum,

an emphasis on family life with specific emphasis on the
relationships between parent and child and sibling relation=-
ships. In the fifth grade there is a study of Jewlsh ways
of life which involves the teaching of the God and man
relationship which is not only an area of teaching Jewlsh
beliefs but also of teaching Jewish ethics since 1t involves
such things as brotherhood, In the sixth gréde where
American Judailsm is taught, there is a concentration on
such ideas as the fight for human rights in the early days
of America and the influence of the Bible on demoecratlc
ideals, in the seventh grade there is a study of the social
and religious life of the early Hebrew as 1t relates to

the experiences of the pupil in the Amerlsan environment.

In the eighth grade there is a unit on religion and ethics

with a special emphasis given to the teaching of the Ethics
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of the Fathers. In the ninth grade there is a teaching of

ethical monotheism as an integration of Jewlsh values. The
Karzband curriculum assigns a great partrof 1lts specific‘
implementation to the teaching of ethics.

We f£ind that ethics occuples a central place iIn the
curricula used in the Reform religious schools. It 1s
important, however, that the objectives of a curriculum find

fulfillment in an effective manner. One of the means towards

- reaching fulfillment of such an objective is to enlist the

ald of parents ag partners in the teaching task. Another way
is to have the ﬁeacher‘properly informed on the subject as

a whole, To equip the parent and the teacher for thelr
respective roles is the challenge to which our proposal for
texts makes an attempt to respond.

In order to effectively interpret the area of Jewlsh
ethics to the religious school student, the teacher and
parent must have works on the subject availabie. For a-
study of the development of Jewish ethics there are a number
of materials., They range from the articles in the encyclo-
pedlas to thorough treatments of a given ethical concept

in one or more volumes., For a study of the practice of

Jewish ethilcs there are many writings as well. For the

effect of Jewish ethical teaching on current problems,
there are also many wribtings. These three areas, develop-
ment, practice and application are the major concern to
which our methodology leads us. In examining the available

materials this methodology must be kept in mind as well as
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the over-all criteria which govern this work.
The development of Jewlsh ethics is rather fully
covered in the encyclopedia articles as well as in The

Encyclopedia of Religlion and Ethics.ll These articles are

primarily of a scholarly nature, Théy are written by
scholars for scholars, As such they are unsultable for our
taske The davelopmenﬁ of Jewish ethiecs 1s also treated in

such works as The Jews: Thelr History, Culbture and

fReligionml2

¢

are highly valuable, yet are on too high a level for the

The various chapters within that collection

untrained or for the person seéking a'ready source of
information., The same holds true for the pertinent chaplbers

of The Jewish People -- Past and Present.13 The develop=-

ment of Jewlish ethics 1s also treated in most of the

popular introductions to Judaism such as Basle Judaism,lu

Quy Jewish Heritagel5 and The Holy Mountain.16 These
preséntatiohs of the development of Jewish ethlecs are
generally satisfactory, but they are parts of larger treabt-
ments on Judaism and lack the brevity which we suggest as
a oriteria for this work. |

For the study of the practice of Jewlsh ethics, the
second area involved in the fleld, one can turn to an
equally great number of sources. The criticism which has
been levelled upon the above mentioned texts would hold
true in thils respect as well. The practice of Jewlsh ethiecs
must be presented concisely, effectively and in such a

manner that the parent or teacher will be able to make the
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transition from the absorption of information to the
ability to convey such information and attitude.

Concerning the relation of ethics to current religlous
living, there has been a consliderable development of this
field in recent years. As the American Jewlsh community,
and particulariy the Reform Jéwish.movemént, has taken a
greaﬁer interest in social aétion, works have been published
which coincide with this new interest. Thus there are such
books available as Justlce and Judalsm,™! A Tale of Ten

Citles O

and the'vafious pamphléts-on current ethical
problems published by the Union of American Hebrew Con-
gregations.19

What we have found which comes closest to £illing the
agsessed need is the volume Patterns of Ethics in America

Today?o which contains a chapter on Jewish ethics written

by Rabbi Max J. Routtemberg.>' This is a highly infor-

mative article and its only shortcoming appears to be its
frequent sermonic approach., This might be an unjust critl-
clsm, but 1t must be taken into account. We shall keep this
work in mind as we suggest a proposed text in the field.

Our findings lead us to conclude that while there 1s
an abundance of material available, bthey generally fail in
having the adequate readability, motlvation and availability
which an aild for parents and teachers must possess. It
shall remain the objectlve of the following‘work to £ill
these needs through a concise and Iinformative presentation.

The abundance of material avallable for adults, though
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ﬁnsuifable for our present need, 1ls accompanied by an
extensive amount of material availlable for students., The
teaching of ethics is made more efficient by the availability
of a number of texts which represent a number of different
points of view. Our concern will be with those volumes
which déal primarily with ethics. We recognlze, however,
that the texts of Jewish history, literature and beliefs
deal with ethics in varying extents. |

Among the available texts is The Right Way22 which

deals most capably with personal ethics on the basis of
Biblical and rabbinic statements. It is a book which has
an excellent technique of motivating the student. There is

also The Ethies of Israel,23 an anthology of ethical writings

of all periods which prompts discussion on ethical concepts.,

Meebting Your Life's Problemsgh is an excellent treatment of

personal ebthlcs, 7Justice and Judaism25 has been used quite
sﬁccessfully on a high-school level for the teaching of
ethics In terms of thelr current applicatlon.

All of these texbts suggest an approach to the prepara-
tlon of material for parents and teachers which would
include a discussion of the sources of Jewish ethical
teaching, a definition of Jewish ethics; the development,
practice and current application of Jewlsh ethlcal teach-
Ing. This suggestion is carried out in the methodology
which we have presented previously. We feel that the
approach which we have selected colncides with the material

avallable for students and gsatisfilies the needs of parents




and teachers in trying to make the teaching of Jewish

ethics more effective in the Reform religious school.

Upon such a feeling the following outlines are suggested.
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Cs Outline of the Proposed Text

| I. Motivation

II. The Beliefs of Judaism

A. God
1.

2.

Be Man
1.
2,
3.
L.
5.
6.

His nature
8. Abttribubes
b. The name of God
Cs Conceptions of God which are in vogue
today
The World and God
a., Creation
b. Nature

cs Miracles

His naturé

The soul

The body

Free will or predestination
Sinning and repentance

The evil inclination - what part does 1t play?

Co Humanity

1.
2.

Universalism and particularism
Man in relation to humanity - his behavior as a

social animal

D. God and Man

Lo

The problem of good and evil




The problem of human suffering
3. Mant's fear of God

o Man's faith in God
5. Redemption and salvation
BE. The People of Israel
1. The mission of Israel
2. The chosen people idea
3. The unity of Israel
li. The covenantal relationship
F. Revelation
l. The nature of scripture and authority

2. Revelation or inspiration?

G. Messianism
1, The idea of & personal Messiah

2, The Messianic age ldea

I1I, The Ethies of Judaism
 A. Definition of Ethiecs
1. Workable definition to the problem of ethics
2, Historical approach to problem of ethics
b, Theologicalaphilosophical approach
Ce Psyohological-sociological approach
d. Life~situation approach
B, The Sources of Jewish Ethics
l. Biblieal
2. Rabbinie

3. Medieval
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Modern

C. The Principles on which Jewish ethlcs are based

D, The Character of Jewlsh Ethics

1.
2

1.

2
3

IV. Sources

Mants equaliﬁy and dignlty

Sanctity of human life

Theodicy

Soclal ethics: law, peace, democracy
Individual ethics: sex, family life, business,

ebce

B, The practice of Jewish ethics

Social ethles
Individual ethics
The practice of ethical teachings for the

modern Jew

F. Contrast of jbwish Bthics with Christisn BEthics

for further informatlon

A. On beliefs
B. On ethiecs



CHAPTER IX

TOWARD A TEXT FOR PARENTS AND TEACHERS
OF THE REFORM RELIGIOUS SCHOOL ON
COMPARATIVE RELIGION




CHAPTER IX

TOWARD A TEXT FOR PARENTS AND TEACHERS
OF THE REFORM RELIGIOUS SCHOOL ON
COMPARATIVE RELIGION

A, Introduction to the Text

It is only a recent development in the program of

religious education of the Reform synagogue which has

placed an emphasls on the teaching of comparative religions.

Recognizing the pluralism of American sociebty and the
different concepts which religlons possess, the invesbl=
gation of other religions has become an important part of
the religipus achool curriculum. The study of non=Jewish
religions has not been introduced in the same manner in
which a college course might treat the major relligions of
the world. In such a case they would be studled with a
greater degree of objectivity and with a bent towards a
more sclenbific understandihg. In the teaahing.of com=-
parative religions in the Reform religious school, the
non-Jewish religions are taught from the polnt of view
of their difference from Judaism.

The relative newness of this area in the religlous
aschool is proven by the study of the curricula. There 1is,

ag will be shown, a scarcity of avallable materials for




students as well as for teachers and parents. Thé fact

that there is only one text which conveys the information
adequately makes it all the more necéssary to provide a
presentation for the benefit of parents and teachers. The
presence of materials will be discussed later on in this
section,

The aim of the proposed presentation should be to take
each of the major religions of the world and tot reat them
as separate entities. There should be an attempt to gilve
a brief, yet accurate, description of the particular
religion. Following such a description an endeavor musb
be made to establish certaln comparisons and oonﬁrasts
between that religion and Judaism, The suggested work shall
confine itself to what have been arbitrarily chosen as the
major religions of the worlde Yet such selectlon has not
been wholly arbitrary as will be clear later. In order to
achieve the objectives in mind, 1t will be advantageous %o
discuss the area of Christisnity from three separate polnts
of view, namely, Catholicism, Protestantism and other
Christian groups., From the study of Christianity there
follows a study of Islam, Hindulsm, Buddhism and miscellan=-
esous groups. In treating each of the major religions the
concern should primarily rest in presenting the history of
that religion, the major beliefs of the group, 'the obser-
vances which mark it, the organizations and institutions of
the group and the current status and influence of the group.

Such an investigation should prove %o be comprehensive



-enough to sult the current purpose, As has been pointed

out above, an attempt will be made to unify the.material
with:a'comparison'of the ma jor points of the religions
with similar poihts in Judalsm. Such an approach should
prove to be the most efficient, comprehensive and suitable
for the objectives and aims which are in mind.

An examination of the place of comparative religion
in the religious education program of the Reform synagogue
can best be reached through an'investigation of the curricula
currently being used. The curriculum of the UAHG-CCAR
Commission on Jewish Bducation deals with the area of com-
parative religion only in the ninth grade. This might be
attributed to two facts., Filrst, there is a greater undern

standing of Judalsm which can serve as a basis for making

_appropriate distinctions when a student has reached the

nihth grade. Second, the only sultable text fpr the teach=-
ing of comparative religlion is written for that 1eve1; Were
texts to be avallable on the par of the ninth grade text,

it seems highly plausible that a comparative reiigion gtudy
would enter the curriculum on a lower lével as well, Aé it

currently stands, however, the ninth grade is the only level

~ on which comparative religions are taught as part of the

standard curriculum,

The Schwartzman curriculum inbroduces the study of
other'religions into the religious school in two places.
In the third grade the curriculum callsAfor a unit on the

general subject of gebtting to know onets general religious



community. This would necessarily entail a study, on an

elementary level, of other religions which make up the
religilous life of a community. Again in the ninth grade,
the teaching of comparative religlon forms the nucleus of
that years course of study. It should be pointed out that
while these are the only specific places where the subject
is t aught, it would enter into any discussion of Jewish
customs or beliefs which might take place on another level.
Often the studying of Jewish subjects ralses the point of
comparison with other religilons.

The Zerin curriculum seems, on an external level, %o
do more in the field of teaching comparative religion. One
must wonder, though, what texts Zerin proposes to be used in
order to fulfill the curricular objectives. In the second
grade there ig a unit on living with one's friends. This
‘includes the matter of relationship to oﬁé% non=-Jewish
neighbors. In the seventh grade the curriculum deals with
intergroup situations under the headlng "Living With Our
Nelghbors." One would imagine that the area of comparative
religions is dealt with also in the fourth grade which deals
with community living and in the tenth grade which deals
with the basic Jewlsh attitudes to life., The skeleton of
the Zerin curriculum seems to devote a bit more attention
to the study of comparative religion than do the curricula
of the UAHC-CCAR Commission or that of Rabbi Schwartzman
as already discussed.

In the curriculum of Toby K. Kurzband, there is only




:\one_mentidn of the teaching of comparative religion. That

falls in the elghth grade where it is included under a more
general heading which concerns itself with modern religious
practice. Presumably the course suggested by Kurzband

revolves around the use of One God and the Ways We Worship

E&gal Itvincludes a study of the origins of religions, the
founders of the world religions and other items which would
generally pertain to a study of other religions.

One can conclude by saying that the emphasis on the

teaching of comparative religion is present, though it is

limited in its practice. Reasons have been clted for the

limitation of teaching the area. One could expect that a
greater place could be achieved for the study of comparative
religions if parents and teachers were able to communicate
the subject adequately. For this kind of a communication
materials must be available. To ascertain the extent of
materials which are available,Aan examination of available
materials will now take place,

In the field of comparative religlon there is quite a
bit of material if one considers mere availability. Yet
if the concern 1ls narrowed to those materlals which are
published under Jewish auspices and with a positive regard
for Judaism, the'fieid immedlately becomes highly limited.
It is necessary, therefore, in this examination of avallable
materials for parents and teachers to deal with two specific
areas. The first of these areas is that of general

literature on other religions by non~Jewish organizations
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or authors which have no specifiec point of view in terms of
Judaism,
| There are a number of introductlions to major rellglons

for laymen. Among them are The Faiths Men Live By,2

Religlons of the World Made Simple,3 the serles published by

George Brazille_u'and a number of others which need not be
mentioned. Each of these, in slightly different ways,
attempts to expose a number of world religions on the basls

of their beliefs, practices and present strength. They

“would prove helpful in the preparation of a text suitable

for the parents and teachers of the Reform religious school,
The major consideration, however, that must enter here is
that these are either wholly objective sources or they
approach other religions from the point of view of
Christianity. What seems to be needed ls a text which
comes from Jewish sources and which makes an adequate and
fair comparison between other religions and Judaisn, always
stressing the need for Jewish commitment,

The second type of material which is currently available
for parents and teachers is the body of literature published

or authored by Jews. Among these 1s the very able and

scholarly work by Abba Hillel Silver, Where Judalsm
Qiggggggou Concentrating primarily on thé differences
bebtween Christianity and Judaism, this book is one which
demands reading and rereading because of the depth of the
seholarly work which the author has undertaken. This work

represents one of the finest attempts to clarify the




"relationship between Judaism and Ghristianihy. Yot it

cannot be considered as a ready source of informatlon for the
‘average parent or teacher of the Reform religlous school.
Though intended primarily for student use, which shall be

commented on shortly, Our Religion and Our Neighborsé is

one of the finest works in the field. It could readlly be
used for parents and bteachers but it lacks brevity. This
is the only aspect in which it faills to meet the eriteria
established in this work. Other works in the fleld limit
their inbterest to specific areas of concern such as The

Genius of fau17 and A Jewish Understanding of the New

Testament.”

The foregoing assessment of materials available to
parents and teachers has not exhausted the fleld., Ib
shows, however, that there 1s libttle, if any, material
available from a Jewish point of view which can be con-
gidered for use in the project which has been suggested
herein. The conclusion remains, then, that there is a need
for a short, motivating and accurate description of other
religions and a comparison of these religions with Judaism.
This work must be'orientéd Lo the noﬁnseholarly teacher and
parent of the Reform religious school.

In examining the materials available for the student
in the Reform religious school for the study of comparative
religion, it must again be pointed out that the fleld is
relatively new. The texts in the field have elther not been

developed or are new themselves. The primary text being used



today 1s OQur Religion and Our Neighbors. This is an

admirably worked out text for high-school students. It
comblnes excellence in motivation and presentation.

Other avallable texts are How the Great Religlons

Began,9 One God and others. They are designed for various

age levels and they attempt to present the different
rellgions in terms of their beliefs, practices and present
strength. They succeed in differing manners in glving some
indication of the world religions, This 1s also true of
the Life Magazine serles on the world religions..’ One can
level objections to any of these approaches in that they are
not particularly oriented Lo the Jewish religious school and
they are far from being objective in their treatment of
religion,

The materials available for students have in common
their‘approach. They each take a given religlon, discuss
lts beliefs and practices, its current position.

The work which is proposed here makes an atbtempt to
broaden the ScOpe‘of understanding for parents and teachers
-in-the field. It hopes to make the subject clearer and more
meaningful for the student.

While the methodology whlch willrguide the presentation
of comparative religion has been set forth in general terms,
it must be considered more speciflcally. The basis of the
presentation is to take each major religioh separately and

dlscuss the various aspects of that religion., The ma jor

religion of the western world, Christianity, is t0 be dealt
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- with initially. This should be divided into three parts.
The first part would deal with Catholicism, presenting a
" brief history of the Catholic Church, discussing the beliefs
of that Church in regard to man, CGod, scripture and the
position of the church. From such a point there should
come a discussion of the observances which are partlicular
to Catholicism, dealing finally with the organizatlon of
the Church and its current influence in the total world of
religion. The second part of the study on Christianity
deals with the Protestant movement. It begins with a
histbry of Protestantlism and a discussion of the peliefs
which grow out of its history. The major belliefs to be
considered in relatlon to Protestantism are God, man, the
mission of the Christian, the view of the world and the
role which authority plays in Protestant thought. The
explanation of the Protestant movement should then turn to
the rituals which are indigenous to Protestantism and the
major sechbs which make up the movement, with a view towards
explaining their organization and current influence.
Finelly, the study of Christianity will take into account
the other forms of the movement outside of the major group-
ings of Catholicism and Protestantism,

The second major area which the methodology leads to
1s that of Islam, wherein the treatment should include a
description of the views of Islam on God, law, scripture

and the community. Concern should also be with a
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description of the observances of Islam reiigion and the
orgsnization of Islam. The treatment should conclude with
a description of the current status of Islam in terms of
world religilon, |

The third major area of concern will be Hindulsm,

Here the same general approach should be used, There can
be a discussion of the history, beliefs, observances and
the current status 6f Hinduism.

The fourth area deals with Buddhlism and the methodology
to be used there is much the same as the methodology to be
used in discussing Christianity, Islam and Hindulsm. There
should be sections on history, major beliefs, observances,
organization and current status, |

The bext which 1s pfOposed on comparative religilons
for parents and teachers should conclude with a comparison,
in as easily readable form as possible, of the ma jor
religions and Judaism in terms of historical key facts,
major“beliefs,>praetice, organizatlon and current statuse.
It ié‘felt that this kind of a summary which directly
involves Judalsm is one which can be most beneficial and
intelligible, That summary should aim to concretize
Judaism to the reader. Upon the basis given above; there

follows the basis for a text on comparative religion.




B. Outline of the Proposed Text

I. Motivation

II. Christianity
A, Catholiclsm
1. History
2, Beliefs
a. God
b. Man
c. Scripture
d. The Church
3 Observances
li. Orgenization and present stabtus in the world of
religion
B. Protestantism
1. History
2. Beliefs
a., God
b. Man
¢, Mission
d. The world
O Authority
3. Observances
li. Sects within Protestantism, organization and

present status




ITI.

viI.

VII.

Igslam

A. Higtory
B. Beliefs
1. God
2. Law
3. Scripturé - Koran
i. Community
C. Observances

D. Organization and present status

Hindulsm _
A. History
B, Belilefs
1. God
2. Man
3. Worship
ly. Seripture
5. Community
C. Observances

D, Organization and present stabtus

Comparison of major religions to Judaism
A. Comparison of major bellefs
B. Comparison of observances

C. Comparison of holy literature

Sources for further information
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CHAPTER X

SOME CONCLUDING STATEMENTS

What has been suggested within the foregoing material
reflects an attempt to meet a need. The need has been
discussed and the means for meeting it have been stated.

This writer feels certain that a program such as has been

- suggested can serve a vital purpose within the program of

Reform religious education. The adequate braining of
parents 1in order that they might become functional partners
in the educational process of the synagdgue is necessary,
The enrilchment of knowledge on the part of the teacher is
of definite value., The means suggested are deeply felt to
be justified. | | |

Yet much remalns to be done. lOnly outlines of the
proposed texts have been glven In the preceeding pages.
They must be worked into complete texts which can be given
to parents and teachers. Those texbts must remain within
the confines of brevity. Their language must be compre-
hensiblef Thelr format must be appealing. To write such
texts requires effort and dedication. It is felt that upon
the basis of the outlines which have been given, suitable
bexts might emerge.

This writer has initiated an attempt to convert the

outlines Into workable textual material. The amount of
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research required is great. The best of available litera-
ture must be distilled and brbught together. Clarlty of
language and effectlive motivational techniques are of great
import. The process demands much time. The resultant
product has overwhelming possibilities.

It i1s suggested that in the final preparation of such
material thought be_given to iﬁcluding discusgion topics
which would make the material usable for other purposes. A
get of discussion topics for parenﬁs could render the work
valuable in formal parent educatilion classes. These toples
must be oriented to the needs of the parent. Another set
of toplcs should be oriented to the teacher, alming to
concretize the information and suggesting_means of conveying
the Information to the classes. A further set of discussion
topics should be oriented to the teenéager'so that the work
might be used in conjunction with the youth programs of the
Reform movement.

The possibilities for the suggested texts taking a major
place in the body of educational material of the Reform move-
ment are unlimited, Their effectiveness depends on the
abllity to take what has been suggested and work it into a
funetional format.

The foregolng work opens up many new flelds of thought
and endaavor. With the availabillty of texts, there might
be a greater emphasils on parallel classes for parents and
childrens There might be a new development in adult educa-

tion programming.



Since this writer 1s convinced of the need for such

work and since he sees the possibilities it opens up, he
‘looks upon that task as being of immedlate concerne. Upon
the basis which has been proposed within this work, it is

hoped that final objective will be met readlly.
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