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Digest of the Thesis 

The thesis is what its name implies., It is the first 

s·tep in evolving a program of training in Jewish back ... 

ground f'or parents and teachers of ·the Reform religious 

school. In ten chapters there is given the basis for a 

series of pamphlets on 1Tewish subject;s which can be given 

to parents and teachers. The purpose is to develop their 

Jewish knowledge so that they contribute more ef'fectively 

to the program of Jewish education. 

In the ·introductory chapter the thesis ·states the 

problem.. The problem is examined in light of' the views of 

general education, Christian education, Jewish educa:tion and 

Re:t'orm Jewish eduoa:tion. These views justify the need fo1 .. 

the wo1 .. k as does the insufficiency of prior attempts at 

confronting the problem. 11.he problem. is to provide 

materials which can make the parent and teacher more effeo­

tbre. The solution is to create materials which can enhance 

their Jewish knowledga. 

The second chapter seeks to ascertain the areas on 

Which the parent and teacher ought to have knowledge. 

Through a.11 exrunina.tion of the cin:',P:i.eula. used today, major 

ca~egories are found and they a re made the basis for the 

ensuing chapters. The analysis of the curricula used today 

Provides an index for measuring the fields of interest 



which the proposed work must deal with. Seven areas 

emerge as the major fields. 

The following chapters take the areas and deal with 

them individually. For ea.ch area there is an introductory 

section and an outline for the proposed text. The intro­

ductory statements delve more thoroughly into the curricula 

and examine the present works in the particular field. On 

that basis there is given an outline .fol" the proposed text. 

This methodology is followed for the areas of Bible, post­

Biblical literature, Jewish history, Reform Judaism, 

observances, beliefs and ethics and comparative religion. 

In the concluding statements the writer emphasizes the 

need to transfol'."111 the outlines into workable materials. 

It is also st:1.ggested that the basic work might serve other 

purposes. While only a foundation for a more extensive 

kind of activity, the thesis attempts to state the need, 

justify it and provide the basis for dealing with i·t in an 

effective ,anq meaningful manner. 
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CHAPTER I 

INTRODUCTION 



INTRODUCTION 

A. The Problem 

The present work is based on the realization of the 

current situatlon in the p:rog:rlam of rellgious education of 

Reform synagogues. It does not require an extraordlnary 

degree of insight or ·too deep of an inveatlga. ti on to see that 

the field of Reform Jewi.sh education is in dire need of' a. 

considerable body of material to make its work more effectiive. 

The1•e are new fields whicb. cons to.ntly suggest the development 

of new materials on dif:f erent levels and of' dif'fel"€mt types. 

Perhaps the most glaring urgency is one which has been igno1•ed 

for the most part.. There appears to be a. definite need today 

to train pa1•ents to be effective a.nd adequa. te partners in the 

program of cTewish religious educa.-tion., There appears also the 

ta.f:ik of training teachers to be able workers in the program of 

Jewish religious educati.on., 

Parents, as we shall have occasion to point out further 

on, can be effective partners with the religious school only 

when they a.re equipped to serve as teachers at home., When 

parents possess the ability to disct.i.ss material which the 

child has been taught in the religioLts school and to discuss 

that mater:i.al with a relative deg:t"'ee of knowledge, then the 
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child is helped and the entj.re system of' religious education 

becomes a more ef'fec·tive one. Pa.rents, then, must be given 

the proper tools by which they might become such partne.t"s with 

the synagogue school. 

In .most cases teachers are not trained to teach ef'fective-

ly. Only in the larger cities where Bureaus of Jewish Educa­

t:t.on. or Colleges o:r Jewish Studies exist1 and standards can be 

regulated is there some indication of teacher prof'iciency., 

The f'act axis.ts that teachers can well utilize ef'f'ective and 

std.table supplementary materials to improve their teaching., 

Where courses a.re unavailable, or where those courses do not 

f'ill the specific need o.f' Reform educators, :material must; be 

available which can be given to a teacher to help teach a. 

subject more clearly. 

Consideri.ng the practical situa tj.on of' Reform Jewish 

education as it exists, pulling a.way the vej.ls of publicity., 

we find that pa.ren:ts- and teachers of the' Reform religious 

school can well bane.fit from concise presentations dealing 

with the major areas covered by the CUl"riou.la used in the 

religious schools. Not only can they use such materials -

they often demand them. As of yet such matel"'ia.ls are not 

available. 

The sit;uat.ion 'becomes clearer, we feel, with the use of' 

an example. Jewish history is one of the basic subjects 

taught in the Reform relig1ous school. Certainly very few 

parents or teachers are historians or eve11 well-versed in the 

field o:f Jewish history,. For the pa.1•ent who seeks to help his 

--------------------------~~--~ 



child achieve an understanding of Jewish history, or for the 

teacher who desires to teach his class more effectively, 

additional information beyond the child's textbook can be 

3 

received fron1'other sources. The teacher or parent may want 

clarification or elucidation on a particular point. For such 

clarification he may go to the ~~S!?r.z !?.£. ~ ~.!V'~ by Heinrich 

Graetze2 There one will find a virtual ocean of information, 

yet one will find few islands to stand on and a choppy surf 

which makes even an approach practically imposs:i.ble. The 

Graetz work remains in the domain of the scholar and the need 

of the parent is still left unfilled. For a more concise 

approach the parent or teacher might turn to one of the single 

volume Jewish history books, such as the works by Abram 

Sachar,3 Max•x and Margolis~· or Solomon Grayzel.5 Experlence 

ha.s shown that even these rather popularly 01•iented works do 

not elicit much of a. positive response. The teacher or pa.rent 

is not willing to delve that deeply into the subjects, or is 

unable to devote the time required to read such a work in its 

entirety. The outcome is that original desire to be an 

effective partner i.s thwarted and the rel:lgious school pl"Ogram 

has not progressed. What we believe parents and teachers need 

is material which will be short enough to stimulate thei:r 

interest, thorough enough to give them information and readable 

enough to let the materi.al be absorbed. The optimum objective 

should be to have a teacher or parent able to go to a Graetz 

volume or to a Marx and Mar•golis work and deal with it 

intelligibly., But this objective is one which is out o:t"' 

____________ .....__ ______ ----- ···--- . -
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question for the time being. In its place we must realistically 

appraise our goals and provide materials which can fit into 

~uoh realistic goals. 

Therefore it is our belief that one of the greatest 

needs in the Reform religious educational system today is a 

series of pamphlets for the use of parents and teachers in the 

various areas of Judaism taught in the religious school. 

These pamphlets should basically be brief, readable and 

motivating. 

What should such a material include? Again we sha.11 

revert to our example of the area of Jewish history. Out of 

necessity such a work can not include the entire field. To 

present the entix•e subjec·t of Jewish history one wotild have 

to deal with a period such as the Rabbinic period in as 

thorough a manner as did George Foot Moore in his volumes on 

Judaism in that era. 6 In dealing with the Pharisees, one 

would have to approximate the magnitude of the work by Louis 

Finkelstein on the subject.7 This kind of treatment becomes 

impossible and it negates the basic idea of the present work. 

A work such as we have in mind must restrict itself to 

presenting the key facts and the basic insights. Such a work 

must make a dis·hinction between that which is major or 

primary and that which is secondary. It must ultimately 

make a decision of what is greater importance and what is of 

lesser import. Thus, while a, detailed account of the 

struggle between the Pharisees and the Sadducees might be of 

importance, the primary elements of that struggle can be 

sifted out of the mass of material and be presented briefly 
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and intelligibly. The same holds t:r•ue vri th other eras of 

Jewish his'l:;ory. If the short presentation has the proper 

motivation and content, the more ·thorough works might 

conceivably be consulted by the parent or teacher. 

The capsule surmnaries are 1 then, what their name 

implies: brief presentations of the key ideas or facts 

which can make the teacher more effective and which can make 

the parent more effecyive as they both take ·their places in 

the realm of Jewish religious education., What is needed, 

according to our study_. is a small dosage of material which 

can explain a given area. Such a work can hopefttlly moti­

vate some desire for a further investigation of ·that area. 

We are concerned with ·the role of both parent and 

teacher. We have so far directed our remarks mainly to the 

role of the pa.rent. Teachers,, likewise, would benefit .from 

a work such as is proposed. There is forttlnately an increas­

ing awareness today of the need to provide religioL1s school 

teachers with effective methodology for teaching and with 

sufi'icient backgrotmd in a subject a.rea. While the many 

texts used in conjunction with the programs of education in 

the Reform religious school direct the teacher to supple­

mentary materials,, most; of those mate1~ia.ls presuppose a good 

background on the part of the teacher. This background is 

Virtually non-existent• '!'he teacher cannot read a work such 

as Graetz's because he or she has no idea of the over-all 

content of Jewish history. The teacher needlessly gets lost 

in the supplementary :materials a.nd .emerges none the richer. 

-----------------'-~----~·~· ~-·-· 



The teacher should have available a type of material 

which can give him a perspective of the entire field. When 

a teacher is assigned to teach Jewish history in the sixth 

grade he is expected to deal with a ce:rt;ain period. The 

present situation shows that the teacher has little idea of 

the total structure of Jewish history. 

The teacher must know something about the whole field if 

he is to make sense of the particular teaching assignment with 

which he is charged. While some communities ha·ve teacher 

training schools, these are confined mainly to larger cities 

with extensive Jewish populations and resources.a The small 

city which seeks desperately to have a working program of 

religious education is in need of materials to supplement the 

teachers background, materials which do not presuppose any 

extensive knowledge on the part of the teacher. 

Examining the practical situation one finds that most 

teachers are genuinely desirous of having further info!"rrl.a­

tion. Yet they are just not prepared to sift through the 

pages of scholarly texts. These texts are not only too deep 

for them, but in many cases are unavailable. Thus a. teacher 

who wishes to adequately teach the subject of Post-Biblical 

Jewish Literature can either confine himself to the materials 

which the pupils' text contains and gain no additional 

competence, or he must go to a. work such as Meyer Waxman' s 

H1~~~£l ~ ~i~~ Literat~.9 This is both cunibersome and 

imprac·bical. It also posits a desire on the pa1 .. t of the 

teacher that simply does not exist. For such a teacher, 
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and the average teacher is of this sort, it becomes necessary 

I 

to have a short presentation of the field o:f Pos·t-Biblical 

Jewish Literature if that teache1• is going to make religious 

education a meaningful matter for the children.. If the 

·teacher is content with being a chapter ahead of the class, 

or if the director of the school :ts satis:t'ied with that; kind 

of an approach, then our work has no purpose. If, on the 

Other hand, 'bhe program Of J:' eligious education i.s. seen as a 

vital need which demands accuracy, thoroughness and interest 

then the availability of a work such as we propose becomes a 

If' religious education aimed merely to bring the child 

up to the level of education which is present in the home, 

it would be valueless. Education rathe:r seeks to provide a. 

greater experience f'o:r the child, an experience which 

reaches beyond the attainment of the parent. An appraisal 

of the level of Jewish lmowledge on the part of the parents 

of children who attend the religious schools of the Reform 

temples reveals an extremely low level., The goals of 

religious education, on the other hand, display~: a rather 

high degree of expectation. 

Religious education can only ful.fill its goals if 

there is some kind o.f distinction made b.etween the objectives 

set for the child and the real competence of the parent., 

There must be a conscious effort to increase the parental 

level of knowledge in Jewish areas. The only other alterna­

tive is to lower the goals for the children and this~ 



needless to -say, is absurd. The only conceivable answer to 

the problem is to take those necessary steps which can 

increase the competence in the home. As we have tried to 

show thus far in these in·troductory statements, tha.t need 

can best be fulfilled by providing the home.with the proper 

tools which will aid in raising their level of competence. 

8 

There is a need which can be felt strongly for short 

presentations o.f the major areas covered in the :religious 

school curricula. These presentations should be designed to 

give the parent a deeper familiarity with the subjec·b matter 

being studied by the childrene They must always assume tha·t 

the parent approaches ·tha·t material with little or no back­

ground at all. They must begin with the assumption that the 

pa.rent is virtually ignorant in the area. While this 

assumption does not speak well of the efforts in Jewish 

religious education for the past fifty years, it is an 

a.ssumption which eliminates a naive approach to the real 

situation& 

We come, then, to the plan of this work. Our first 

concern shall be to document the need for such a work. Next 

we shall strive 'l:;o ascertain the major areas covered in the 

major curricula currently used in the Reform religious 

schools. Upon such a basis we shall present a categorization 

of the major subject areas with which these c11rricu.la. deal,, 

and establish broad areas which include the subjects 

covered in the program of Reform religiou.s education. F1or 

each of the subject areas which are contained in the 
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curricula. we will undertake a more detailed study in terms 

of the implementation in the various curricula and in terms 

of the texts and other materials are available for use by the 

teacher and by the pa.rent. By an analysis of the texts being 

used we shall be able to establish the major areas covered 

in those texts, areas which should be further illuminated by 

a text for the use of pa.rents and teachers. On this basis we 

shall offer our suggestion towards a text in the particular 

area@ We would hope that on the basis of our investigat.ion 

and the findings which we arrive at, that we can establish 

the criteria for a practical text which can fill a vital 

need in the field of religious education for the Reform 

movement .. 

At this point it is necessary to state one of the 

overriding suppositions on which this work rests. All 

through Jewish history we find example after example of 

attempts to reckon with needs which the times suggest. 

While the end result might; not change,, the means of reaching 

those ends have constantly demanded new interpretations and 

new techniques. This is particularly true of the Reform 

movement of which we are a pa.rt. Reform Juda.ism has nevei~ 

been satisfied with traditional means when newer approaches 

have held out the promise of greater effectiveness. In 

recent years Reform Judaism has taken many encouraging and 

often daring steps toward the fulfillment of an end objective 

to provide a better Jewish education for adults and children. 

The means utiliz.ed to achieve the ends have varied. New 



techniques and new methods have been combined with the t.ime­

tried and most often have met with great success., Our work 

is designed to de.al with a. traditional goa.1,, namely,, a 

better basic Jewish knowledge for parents and teacherse We 

.feel that means must be used today which we have thus f'a:r. 

only sketched but which we shall now deal with in more depth., 

This work shall make a most concerted effort to reckon 

with a. need which pa1·"ticularly exists in Reform Judaism. 

While that movement has come to gr-ips with many areas which 

reflect change in modern Jewry, 1t has expressed little 

tangible concern for the problem we a.re dealing with, Aside 

from pronouncements and preachments, the relation of school 

and home has increased very little. We hope to clarify the 

problem and deal with it in an effective mannerit 

Reform. Judaism represents a movement which takes 

cognizance of'changing conditions. Like those reform 

movements of Judaism which came before it, it has made an 

effort to deal with Judaism in terms of new conditions., It 

sees in Ju.de.ism a changing way of life which demands new 

ideas and new materials to deal with new needs and new 

desires; or, to deal with old needs recast into new terms. 

When confronted, for example, with a ritual or ce:r•emonial 

which tradit;ional J'udaism practiced, Reform Judaism tried to 

examine that ritual on the basis of current needs~ current 

desirables and current situations$ In that process of 

exa.mina.tion Reform Juda:tsm may have decided to abandon a 

certain ritual,, basing that abandorunent on what; it fel·t was 



an enlightened approach to the origin and practice of that 

rite. Thus, for example, _:r5.sh:_~. ~ is not part of the 

r:ttual calendslr of the Reform Jew. It was found to be 

11 

meaningles~ for the modern Jew and abandoned. In place o:t' 

abandonment, Refo1"'m Judaism may deal in a process of modifi ... 

cation. Here again, ritual presents a clear example. The 

tr~ditional practice of §_~ha~ !<:?.P3:.h: or fille,!11!,:t]d ~~ was 

kept in basis" but it was modified to express the needs of 

e. more modern Jewish practice., Thus the traditional §_~£1~ 

!C?J'ah of the Sukkos festival is now s_ynthesized wii~h Shemin:i. 

Ats_er.~ and is mainly a day for the consecration of new 

entrants in ·the religious school. Along wit;h complete 

abandonment or modification,, Reform Judaism has expressed 

itself through entirely cr<~at:l.ve work. Again we tu1"n to the 

realm of ritual and we find that whiJ .. e ·there was no tradition-

al basis for it, a ritual for Isaac M. Wise Sabbath was in­

sti.tuted for the purpose of honoring the organizational 

founder of the Reform movement., 

The same process can be traced in ·the areas of social 

ethics,, the inter~retation of legal literature and in the 

realm of theology and religious though't;. Reform Judai.sm at 

times abandons,, at times i.t motivates,, at times it creates. 

Perhaps this is the essential genius of the liberal approach 

to Judaism. A s im:tlar process ciu•1~les over into the field 

Of religious education. But the ca1"'ry-over is far from 

complete in this f:teldo The processes of abandonment, 

modification and primarily the process of creativi·ty leaves 
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much to be desired in Reform religious education. Since ou:t• 

concern here is with religious education, we see the present 

attemp·c as an exaw.:ple of the creative process.. Providing 

materials for the parent and teacher to better equip the 

child with Jewish knowledge is the matter which occupies our 

attention and demands creativity. 

The i'eeling that there is a need for a program such as 

we have in mind is not based o.n. a cursory examination of the 

situation. It is based on a rather thorough investigation. 

There is sufficient evidence avail.able wh:i.ch points to the 

need of bringing the background of the parent, into con ... 

sonance with the subject matter which the child is studying. 

In addition, there is ample evidence which points to the 

need for a program which will assist teachers in attaining 

:the necessary background to help their teaching. 

The evidence of which we speak takes a numbe1"' of 

different forms. It runs from the general. to the particular 

field., We sh.all of'fer up this evidence here. We hope ·to 

justify, through the evidence, our feel.ing of the need for 

the project we propose. We shall first briefly examine the 

statements which come from the field of general secula.1~ 

education which :r•ela.te to our work. Becoming a bit more 

particular we will concern ourselves with the statements 

pertinent to the field by non-Jev'J'ish reli.gious educators 

who have recognized the need of which we a.re speaJcing. They 

have not been silent in their recognition tha·t a. sound 

~elationship must be established between the home and the 
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school and in recognizing the need for better trained teaching 

personnel. As we come closer to our specific field we will 

draw heavily on statements by those engaged in the field of 

Jewish religiou.s education. Many people in that field have 

stated views which heavily support our contention of the 

need which exists. Finally we will reach the particular 

object of our concern as we examine the problem as seen by 

the leaders of' Reform Jewish religious education. As we 

move from one field to another we will culminate in what 

appe~rs to be strong justificat:t.on of our thesis regarding 

the need and nature of' this work.-

B. The Point of View of General Education. 

General education has not been without a great deal of 

concern for the relati.onship between the home and school. 

On numerous occasions leaders in '!:;he field have referred to 

the need .for such a relationship if the educational system 

is to be a. t all e.ffective. We sh'all confine ou:r• observations 

only to the interaction between school and home since the 

schools are not faced with the problem of teacher training 

and developing teacher background. Such a problem is 

peculiar to the realm of religious education,. Through 

legislation and other means o.f enforcing teaching standards 

the prob.lem of teacher training is virtually non-existent 

in the public school system. The problem concerning the 

relationship between home and school does .t however, confront 

the public school. 



As ea.1 .. ly a.s 1897 there was founded the National Congress 

of Parents and Teachers whose aim. it was to make the parent 

an effective partner in the task of child education. 10 

Since that time the public schools have ma.¢1.e many strides 

in this field.; As the level of general education has 

gradually increased, the relation between home and school 

has developed positively. The parent:; of today's school 

child has generally gone thr•ough a. high-school curriculum 

himself. But we must recognize that the techniques of 

teaching and the areas taught have both changed. To cope 

with the situation the public schools have through a number 

of devices such as parent and teacher associations, open 

houses, publlc observances of a special week devoted to the 

public schools and other means sought to build a fir.mer 

relationship between home and school. In addition, and this 

is perhaps the most important, the public schools have 

coopera:t.ed most satisfactorily with the movement of adult 

education in order ·to reach and teach the parents. '!'hough 

not an extraordinary success, it is an attempt in the proper 

direction. 

While adult education programs under the auspices of 

general secular education have not always been successful nor 

effective, they have in some way been able to relate to the 

classroom education of the child in a positive manner. There 

is a recognition in our day that the introduction of new 

subject areas in the public schools demand not only a 

receptiveness on the part of the child but a competence on 



the part of' the parent. Steps are constantly being taken 

to develop such a competence. 

15 

In a study of adult education by a corn.mission of 

professors of the Adult Education Association of the United 

States of America in 1961,, the problems facing adu],t educa-

tion were set forth in these terms: 

flTo its great disadvantage, the curriculum of 
adult education has no plan. It is largely 
an a la carte menu comprised of miscellaneous 
items:- It is not organized in a way that 
provides continuity and integr•ation of 
learning. It is need ... meet;irig but; not goal­
.fulfilling,. Finally, 1'1:; is not connected 
with youth educatlon by any concept of 
continuing development throughout the life 
span. n.L.L 

The problem facing the public schools is great and 

there :ls only a begiim.lng towards solving the problem. 

Much work remains to be done. An ongqing program of adult 

education seems to be one of the possible solutions. General 

educators are a.ware,, as stated above, ·!;hat there must be a 

continuing development during the ent:i.re life span.,, Some 

of the conclttsions reached by the same group will h.elp to 

clar·i:t'y the a:lms wb:l'ch ai•e shared by all those who are 

interested in education, be it of a secular or of a religious 

natLtre. The professol"S drafted a set of conditions which 

should be met in confronting the modern imperative o:f.' adul·t 

education. Among these conditions were: 

"A coherent curriculum of adu.l t education must be d.eveloped-·t·hat· provides for the sequential 
.development of the lmowledge, understanding, 
skills, attitudes, and values required to 
maintain one's effectiveness in a changing 
social order.nlla 
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Far greater than the problem which faces the public 

school is that facing the religious school~ We are initially 

concerned with the. non-Jewish religious schools. Religio11s 

schools, except for those which are all-day schools, have in 

common the problem of teacher train:l.ng. 'rhere is little 

licensing procedure. The problem in the religious s~hool 

i~ most de.finitely a two-fold one. There is a need for the 

. proper training of tea.chel"S and there is a need for the prope:r• 

training o:r pal"ents. 

c. The Point of View of Christian Education 

In numerous stu.dies made by Christian l"eligious 

educators one finds the repeated consciousness of the need 

to extend the e.ducational p:Pogram of the church into the 

home and to make teachers more knowledgeable. Paren'bs, the 

Christian educators have stressed,, have expectations of the 
" 

church school. Parents must, therefore, be equipped to help 

the church attain these expectations. 

We turn now to some of the statements by Christian 

educators. They point very directly to a. program such as 

that proposed here though they direct themselves to the ax•ea 

of Chr:i.stial'.1 education while t;he present concern is wi'bh 

Jewish education. The parallels which can be drawn for 

Jewish educat:ton seem to be rather obviou.s. 

In one of the many fine publications of the National 

Council of the Churches of' Chr:i.st in the U.S.A .. , Eleanox• 

Shelton Morrison states very succinctly: 

' . 
' : 



"'The church school which no longer simply 
enrolls the child but enlists the whole 
famil·y is the one in which I wa.nt to teach .. ' 
This statement by a teache:t~ indicates one of' 
the new frontiers in religious education .. 
Too often the church school is assumed by 
both families and the church to be t;he 
place where children and youth receive 
their religious nurture. Many churches now 
recognize that they cannot fully help the 
child or youth grow without the cooperation 
of the family wherein his feeling, ideas 
and attitudes are molded .. 

"What we need is a two way relationship. 
'.I1he family and the church must be partners 
in Christian education. 

~'Pa.rents find !'Ii helpful to have a clear 
understanding of the curriculum, what is 
expected of the chiJ.dren, what methods of· 
teaching are used and why.·• 

"Blessed is the church where families and 
teachers join hands in a common venture, 
for it shall see its children fit~wing into 
an ever more meaningful fai'l:;h.. ~ 

l? 

Would the words Chl"istian and church be changed to 

Jewish· and synagogue our point cou.ld not be stated more 

clearly. The Reform relj,gi'ous school can not act separate 

from the home.,, The Jewish child can11ot receive his religious 

nurture in the religious school if '!;here is no accompaniment 

at home$ Reform religious education, as well as Christian 

education, needs desperately the developn1ent of a two-way 

rela. tionship where the f a.mily and the synagogue a.re pa:rtne:r•s 

in Jewish education. 

Christian educators go even further in making the point 

clear. Discussing the relationship which should exist 

between the home and the church school, one educator posed 

the quest:i.on to parents of what expectations parents have 



of the church school$ In striving to answer the questions 

parents were asked for their frank opinionse Some of those 

opinions lend credence to our projected work. The question 

was asked 11 In what ways would you like to have the church 

~ssist parents in their :i:•esponsibilities for Christian 

educ~tion? 1113 The replies included: 

11 1.. Providing the formal background of the 
church and Biblical content; the home should 
provide the actual Christian atmosphel"e .. 

11 2. I appreciate suggestions of material 
to be read aloud to children. 

11 j. (a) Make parents aware of the ways in 
which they can set good examples,. It is 
useless to teach children to love their 
neighbo1"s if parents later show that some 
neighbors are ha tad, etc. It is useless 
to teach children honesty if parents talk 
a.bout cheating on taxes., etc.. (b) Helping 
develop good attitudes and character 
patterns along with Biblical training$ 

"4~ Give parents a brief statement or 
outline of what is being taught in ea.ch 
grade. 

115~ Sincere discussions betw.een parents 
and teachers regarding the child's 
problems and ways to rectify these problems. 

11 6. I do not believe parents have any 
1 responsib ili·!;y of Christian education' 
beyond familiarizing children with the .. 
Bible as literature.. Parents are re­
sponsible for giving ethical training, 
but this is not necessa111ily Christian. 

11 7 .. I suggest; (assuming budget and other 
practicalities) a sel"ies of booklets which 
could be available to parents as guides to 
help explain and teach their children the 
multitude of questions that a.rise th:i:•ough­
out the child's development. Thus,, one 
book would answer the question Where did 
baby b:rother come from?; another,, Who is 
God?; and so on. 
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us .. (a.) By helping us clarify our own 
thinking in the basic religious tenets. 
(b) By discussing the best methods of 
communicating these views to our children .. 

11 9 .. The church should reinforce and expand 
upon the education of the home in so far a.s 
:tt is Christian, and help the individuals 
to continue to grow in the understanding 
and practice of Christian living. This can 
be done in classes, discussion groups, 
worship services, and by provision of 
reading materials. With the llbra.ry, books 
should be more available to parents, but 
I feel much mo:i:•e could be done in the way 
of introducing books to parents and also 
in sponsoring subscriptions to various 
Christian periodicals which would thus 
'Pring Christian reading material into t;he 
home .. nl4 
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The sensitivity to the need for parental help ln the 

task of religious educati.on is not only apparent; .from the 

point of view of the educator.. Such sensit.ivity is apparent 

in the thought; of the parente Let :i.t be kept i.n mind that 

among the responses given above there is included a statement 

to the effec·t that a series of booklet;s should be ma.de avail-

able to parents as guides to tea.ch their children matters 

pertaining to Christianity.15 While no such survey has been 

ma.de in connection with Jewish parents, one could e:xpec·t that 

their responses mlght be quite similar. It is on this 

assumption that we a.re, in part, structu:rlng ou1• work .. 

To further look at the field of Christian education as 

it applies to the present program, we find that considerable 

attention is being placed on the home-school relationship. 

In discussing questions which should be kept in mind :ln 

appraising ·the principles and approaches .fol., a chm:>ch school, 
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one Christian educator writes: 

- 11 '11he expression of' the l"'elation of the church 
school to paren-b s and .families varies widely,, 
but it is recognized by most Christian -
educators a.s of increasing importance. This 
is an area in which imaginative creat~gity 
should· be watched for and encouraged.' 

The same author lists a number of those principles 

among whlch the following are lncluded: 

nJ_I·• Is any teaching to be done at home? 
Is there any assigned work? 

"5. Are there classes for parents? V'fua.t 
is their content? Are these related to 
t_he s tu.dies of the children'? 

11 8. Are materials made available to parents 
th.at deal with the philosophy of Christian 
education, or that interpret the cu:r•riculum, 
or that help in understanding Christian 
family life, or that provide resources for 
family devotions'? 11 17 

Similar questions m:tght well be asked when dealing 

with the religious school of the Heform synagogue. The 

prog1"am of religious education from a. Ch:r:i.at:lan or from a 

20 

Jewish point of view, basically differs in terms of content11 

9~he approaches, the objectives and the appraisals are quite 

sirnila.r. We feel that the Ref'o:r.m religious school must ask 

itself such questions as whether or not any teaching is done 

at home. If there is teaching to be done at home,,, and later 

it will be shown that this is an assunrpt;ion of the Reform 

program of religious education, 18 then what are the tools 

which. can make such teaching effective'? One might; also ask 

whether in the Reform :rel:lgious education program there are 

classes for pa1.,ents, and if' there are such classes whether or 

-------~--------
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not there a.re available 111ater•ials which deal with the content 

and philosophy of the religious education progr•am of Re.fo:r..m. 

Judaism? The f:i.ndings will show that the1•e is teaching 

done a.t home but it is too often misguided and il":r•elevant 

because of: the extreme lack of knowledge on the pa.:r.ents.l 

level. Studies also support the conclusion that where the1"e 

is an adult education program in the Reform synagogue it 

is usually not :Pela.tea. to the material being s·tudied by the 

child,. Finally, there are no :real materials available which 

deal with the content and philosophy of Reform l"elig:tous 

education, or at least there a.re none which a.re motivati.ng 

enough to engender sufficient inter·est on the part of tr1e 

parent. 1J.1he challenge which the Chr;is ti.an educator senses, 

must e,qually be sensed by the Jewish educator,. 

In a leaflet widely d1str:i.bu.ted to pa:r•ents of Christian 

schools, the point was well made that the parent is a teacher 

of religion for the child. 

" ... ,. the majOJ:'i ty of parents are neither greatly 
in favor of religious nurture or greatly 
opposed to it111 They simply do little about it .. 

11And yet they ARE TEACHING their children 
relig:J.on,. The ~ue.stion, "Shall I teach my 
child religion?' is not really debatable,. 
Whethel" or not parents consc:J.ously teach 
ideas, at'titudes and habits which ar•e called 
religious, the:tr children are inevitably 
developing a fundamental attitude toward 
life, towards the universe in which they 
live, toward their fellow men.. And such 
attitudes ar~· in their very nature, 
religious. 11 ~ 

The pamphlet continues to challenge the pax•ent towards 

recognizing his proper role: 
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11The real question which parents face is not, 
therefore, whether their children will be 
taught religion but whether they themselves 
wlll take an active pa.rt in guiding the 
teaching which their children are receiving* 11 20 

To provide the pa.rent with the equipment which would 

enable him to take an act;ive pa.rt in teaching religion to 

22 

his child, there is a need for materials which the afOl"emention­

ed Christian educators have described. Materials must be made 

available which can stimulate parental interest a.nd enable 

the parents to assume their instructive roles effectively. 

In addition~ such materials should be true to the original 

subject matter. 

The pamphlet ref'erred to above summarizes the job which 

lies ahead for the pa.rent of the religious school pupil when 

it states: 

"It seems strange that parents who are so 
earnest about the physical and mental growth 
of their children should so often appear to 
be indifferent about their religious faith • 
The matter cannot be put off until some later 
date, like the stt1dy of algebra. It cannot 
be left to the child's own cho:i.ce after he 
grows older, like the field of his major 
study in high school. It is something that 
is DEVELOPING day by day, a.nd is being woven 
into his creative experiences. Parents cannot 
stop it. But they ca.n have a. large influence 
in directing its grow~h. · 

11 Do you, as a. pa.rent, want to make a con­
structiv'e contribution toward the develop-

21 ment of the religious faith of your child? 11 

It is apparent that Christian educators sense a need 

similar to the need which we sense in Jewish education. 

The parent has an important role in the educational process 

and must, therefore, be equipped to carry out that role 
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with the g:r•eatest effectiveness •• Though parents might 

attempt to escape the challenge, the mere fact of parent­

hood imposes the challenge on them11 How parents confront 

this challenge is the concern of religious educators .. 

23 

Thus far,, however, in our study of the writings of 

Christian educators we have found support for our appraisal 

of the parental role and the resultant need f'or materials 

for parents. However,, :we,: .. ,a.re. al:so concerned with the train-

ing of teache~~ as well as parents. In this area Christian 

educators fu:r•nish us with quite a bit of valuable insight. 

We l"efer to the:tr findings as a partial justification for 

our thesis. ':Che major justj.fication will come from our own 

movement. While there is a great amount of mslterial reflect­

ing the Christian point of view, we .feel it sufficient to 

quote the following as a random index of the feeling which 

prevails in the area o.f Christian education: 

0 The competence and consecration of the 
teaching staff are crucial to a good church 
school. The personality and ability of the 
teacher are channels of the direct contact 
between the whole pur·pose of the church 
school and the life of each student."~2 

Competence and consecration are the key qualifications 

for the teacher from the point of view of that Christian 

educator. The latter cannot be taught; it must become part 

of a pe1"sods Weltansc:haun,s.. Competence, on the other hand,, 

can be taught providing the proper materials are available. 

In the statements cited above we find an even more 

direct stipulation as to what the means are by which teacher 
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competence can be attained. Two quest;ions are asked, rather 

rhetorically, in order to make the point: 

"4. What resource materials are provided 
for use in preparation and in teaching? 

"5. Wh.at training opportunities are provided 
for the teaching staff? How many ~ake 
advantage of these oppoi•tuni ties ?11 ..) 

We can conclude, though we have offered only a scant 

bit of .the evidence, that Christian educe.tors feel strongly 

about the role of the parent in the program of relig5.ous 

education. They also sense the need for a more concerted 

and. effective· program of ·teacher training. The Christi.an 

educators feel that such teacher training can be achieved 

through the exis·tence of proper resource materials and 

proper training opportunities for members of the teaching 

staff. We concur with them. Furthermore we feel that the 

resource which 'needs immediate dev·elopment consists of a. 

series of brief expositions of the major curricular subjects. 

Perhaps one of the clearest statements dealing with 

the subject has been refe:i:•red to by a well respected secular 

educator. When quoting the code of the National Education 

Association in~ Mo~ Famil::[ Guide to Education, Benjamin 

Fine states that: 

0 'J.1he National Education Association code, 
adopted to govern the 700,000 teachers in the 
association has these basic principles: 
• .. • • .. 
11 (2) Members of the teaching profession. share 
with the parents the task of shaping each 
student's purpose~) and acts toward socially 
acceptable ends. tr ~-
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Thus far we have dealt with two areas in the field of 

education. Both of them have supported our thesis of the 

need for a specific program of parent and teacher education. 

We turned initially to the f:leld of general education and 

found an increasing emphasis being placed on the parents 

role in child education. Because of the rigid standards, 

enforced by law in the field of teacher tra:tn:i.ng, we found 

little concern by secular educators with teacher training. 

From. the f'ieJ.d of secular education we turned to the field 

of religious education where we examined the opinions of 

Christj_an r•eligious educators. We found a def'ini te expression 

of concern with pa.1·ent and teacher train:tng as necessary 

means towards the creation of an adequate religious educa-

tion program in the church. 

p.. The Point of View of Jewish Education 

We now turn to a far mo:r•e specific area.. We are pri­

marily concerned with Reform Jewish educationei We find 1t 

best to deal first with a more general area then dealing with 

the more specific., Therefore we shall examine some of the 

opinions in the general area of Jewish education before turn­

ing to the opin:i.ons among Refo:r.>m Jewish educators .. 

J'ewish education has a long and involved history. It 

is involved because the Jew has consistently been noted for 

his dedication to learning. The emphasis placed 'by Judaism 

on adequate instruction is well known and requires no fu.1-.the:r 

elucidation he:rie., As J'udaism concentrated on learning,, it 
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was never satisfied until that learning was truly effective 

and meaningful. 

Changing conditions in. Jewish life in. recent years, 

particularly in the United States, have made Jewish educators 

aware of new needs. The particular need which this work 

a:btempts to reckon with has been clearly recognized by Jewish 

educe:l;ors of all movements. 

We shall deal first;, and only briefly, with the problem 
' 

of teacher ·training as seen by Jewish ,educators"' Commenting 

on the methods of educating teachers for Jewish schools,, 

Leo L. Honor has asked: 

11 Has American Jewry created the machinery 
indigenous ·t;o America for educe.ting American 
Jewish teachers who will be qualified to 
carry on Jewish education based on a broad 
and :J.ntimate lmowledge of the classics of 
Juda.ism in their original language and formrr1t2.5 

While ag1"ee:tng with Dr. Hono1• that it would be of great 

value to have a teacher versed in the Jewish classics in 

their original language, we feel that there ai-•e other items 

that deseJ:>ve more ilmnedia.te attention.,, A basic knowledge 

of Jewish history, of the origin and meaning of Jewish 

ceremonials and such matters must be a'l:;tained.. We find that 

American Jewry has not created the machinery.indigenous to 

America fo:t:• educating American Jewish teachers who are even 

qualified to carry on a basic program of Jewish education., 

Regardless of the effectiveness of the College of Jewish 

Studies26 or the Hebrew Union College School of Education, 27 

they affect only a few who l:tve near• such facilities. The 

lllajoi~ity of ·teachers remain untrained. For those des:lri.ng to 
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train teachers, the resources are simply unavailable,. 

We agree with Dr .. Honor when he points out that: 

11 0ne of the anomalies of Jewish life has 
been the contra.st between the intensi·by 
with which Jews in all lands of their 
dispersion have concentrated upon the task 
of instr•ucting the young to live in accor­
dance with the precepts of Torah and their 
comparative lack of concern with the quali­
fications of the personnel entrusted with 
the responsibility of perf§l'ming the duties 
which this task entails .. 11 

American J"ews of the mid ... twentieth century have sought 

to educate their children, but in that sea1~ch ·they have 

generally ignored the problem of insu1 .. ing the quali:n.cations 

of the teacher whose task it is to teach the young. One 

reason for declining teacher qualifications has been, as has 

been pointed out repeatedly, that the proper tools have not 

been present which could serve to enhance the competence of 

the teacher,. 

We would concur with Dr .. Honor when he sees Jewish 

education in these terms, speaking of the pa.st: 

0 The intensification of Jewish education 
helped to point up the need for adequately 
trained Jewish teachers<'!> The availability 
of qualified teachers in a particular 
community was largely a matter of chance .. 
Occasionally the immigrant groups did include 
men.of insp:i.ring personality who possessed 
J"ewish scholarship and who had been specially 
trained for teaching as a profession8 
Fortunate were the communities where such 
men were available and fortunate were thei:r 
pupils. Not so fortunate were the communi­
ties which utilized the men to be found 
amongst the immigrants who possessed rich 
Jewish knowledge but little inteJ:•est in and 
syYapathetic understanding of children. And 
still less fortunate were communities where men 
were engaged as teachers in Jewish schools 01• 
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as private teachers in Jewish homes who 
had neither adequate Jewish knowledge nor 
the necessary ability to impart what 
knowledge they had.. Consequently, ·about the 
mid-century, there were vigorous expx•essions 
of dissatisfaction with the poor manner in 
which Judaism was being transmitt;ed .. tt2?' 

Of course Dr. Honor is referring to the ni.neteenth 
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century but he could just as well be writing of the middle of 

the twentieth century. He would only have to place more 

emphasis on ·l;he teachers who possess "little if any Jewish 

lmowledgett to aptly describe the dissatisfaction which is 

current with the progress of Jewish education .. 

The need for the adequate training of teaching per-

sonnel in Jevdsp education is recognized by manyo Foremost 

among those who realize this need are the Reform educatoI's 

with whom we sh.all deal in due. course. It is sufficient to 

state here that the need is felt deeply by all of the 

branches of ~udaism. The proper steps must be taken, 

immediately., to meet that glar:lng need. It ls upon the 

satisf'ac·tion of this need that the f'uture of Jewish educa-

tion rests in large measure. 

The need for adequate teacher training in Jewish educa­

tion is accompanied by the need for adequate parent education.,. 

In the report of the Commission for the Study of Jewish 

Educ~1tion in the United States, conducted :I.n 1959 by the 

American Association for Jewish Education, the need was 

stated in these terms: 

ttrn modern education it has been almost axio­
matic that the home and the school must 
cooperate in the education of the child. To 
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this should be added the ancient Hebrew 
ins:l.ght which made the sacred· obl:tgation 
of "Thou shalt tea.ch thy childl"'en,," a per­
sonal obligation so that a parent is not 
released by delegating the task to others, 
but must con~inue to carry the sense of 
primary responsibility.. If the pa1 ... ental 
interest; and cooper•ation are important in 
public education - despite the great power 
and the impersonal anonymity of the state -
it must evidently be much more impor•tant in 
Jewish schooling which is voluntar:l.stic and 
essentially

3
based on personal relations and 

attitudes. Ti 0 

Parent education is a necessit;y from the standpoint of 

traditional Jewish ideology. It is necessary from the 

standpoint of modern educational methodology. 

Dr. Samuel Blumenfeld, writing over• twenty years ago, 

sensed the problem in these terms: 

"We have come to realize that the child­
centered program which we have borrowed 
from the progressive system of American 
education is not sufficient to serve our 
purpose; first, because the child is not 
long enough in our system to enable us to 
make him the center of our activity~ and 
secondly, because we have found that the 
little he achieves in the Jewish school is 
neutralized by the home env Li:1onment which 
has nej.ther the Jewish intelligence nor 
t1 .. adi tion to ma.1.rttain and furt;her the work 
of the schoo1. 11 .J.L 
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There are many similar expressions of :feeling in the 

realm of Jewish education. The pa:t•ent is central in the 

educational processe The Jewish home lacks the intelligence 

enabling it to further the work of the school., Two reactions 

can be taken to such :feelings which a1"'e based on a J:•ealist:t.c 

appraisal of the si.tuation., One reaction can be to concern 

one self with the problem of making the school better without 

the coopex•ation of the home. ~:l.1his reaction dismisses the home 
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from responsibility. It essentially betrays the tradi­

tional .Jewish spirit of ·t.;he centrality of the home which 

sees tl:..e home a.s a M:Lkdash JV~.~at,, a small sanctuar•y in wh1ch 

learning has a.n essential role.. 1:I.1he other reaction is to 

take the neceirnary steps which would lead to a greater 

intelligence on the part of the Jewlsh home.. We app1"'ove of 

the latter as being rational and meaningful. Such a react:J.on 

is· thoroughly consistent with Jewish thought and with the 

challenges-of modern life.. Our feel:i.ng is shared by many 

Reform Jew·ish educators. 

E.. The Point of Vi.ew of Reform Jewi.sh Education 

'11he realization that the home must; sha1"e in the p1"'ocess 

of Jewish education has been felt deeply by Reform J"ewish 

educatoi"s.. Approach:Lng the problems ot: Jewish education 

realistically a.nd sensibly,, Ref'orm Jewish educatc.n:•s have 

stated this realization :tn many different ways. In a com­

prehensive study of Heform Jewi.sh education made in 1953, 32 

Rabbi Richard Hertz found that the cur:i:•ent emphasis on acl.u.J. t; 

education,, the current trend towards increasing the adult 

edu.ca.tion. program,, a:Pe outg1 ... owths of a sensi t:tvity to the 

need for paront;al competence in areas which childr•en a.re 

studying in t;he Reform religious school. Habbi. Hertz's 

work includes a statement which calls for• a deV€;)lopment o:r 

aids for the home and the ta.king of pi"ope:r steps tovm:r·ds 

the erasure of the handicap of' Jewish illiteracy which 

P9.l"alyzes the Ref'Ol"m Jewish home$ Referring to a statement 

" 
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by Dr0 Abr·aham N. Pranzblau,, Hertz sta·tes: 

11 '11here is a new development in Jewish 
educat:l.on. Consldera.ble emphasis has been 
placed in recent years upon adult educa­
tion, par~ education. Adults are finding 
that they are much more intelligent about 
cooperating in the educational pJ:>ocesses 
when they have.some background in what thelr 

. children are be:i.ng taught. The movement for 
adult Jewish education has grown so enthu­
siastically in the last few years that Dr~ 
Abraham N. Pranzblau has affirmed: 'Adult 
education must· become the primary objective 
of our educational influence.' He believes 
that the1 .. e are many compelling reasons fol? 
this: 

1J?irst, because the low status of Judaism in 
our homes demands an :tmmed:tate remedy lest there 
be little lef1; of lt by the time the chil-
d!"en on whom we now place our hope grow up. 

'Second,, because everything wh:i.ch we may 
attempt to do with our children in the 
religious school requires Uie backgr.•ound 
of a good Jewish home and the as sis t;ance 
of parents who are really Jews, for :1.ts 
accomplishment., 

'Third, because the pre-school years, and 
also the years preceding the beginning of 
adolescence have potentialities for Jewish 
education which the religious school cannot 
possj.bly achieve,, but for which the home is 
admirably suited. 

'With adult education at its present state, 
we ar·e not only forced to reckon entirely 
without the assistance of the home, but all 
too often it :t"epresents a definite handicap 
which we must overcome,.1 11 33 

That parents have a great :r•ole in the religious 

education of the:i.r chilch"en is made most explicit by the 

31 

above conunent. Dr. Franzblau,,3~- a recognized authoi .. ity on 

Jewish education in the Reform movement,, cites three points. 

~Tudaism. occupies a minor position in the homes of the children 
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who attend the Reform religious school. While this is 

correct, one must be prepared to cope with the situation 

and take ~tep~l tovva1'"'d increasing the level of Jewish 

knowledge in the home. The second point is that adult 

32 

education reflects an attempt to activate the parent. While 

this is true, the effective means of activating the par•ent 

are still lack:tng. A series of informative pamphlets, such 

as this work proposes, could activate the parent vi1.:1-n-vis 

the relig:t.ous education program. 

Finally the point is made that the time alloted to the 

religious school is minimal and must be reinforced and 

appended by the home. This leads one to the conclusion that 

materie.ls must be available wh:i.ch would enable the home to 

actually become an appendage to the time-limited religious 

school. While others outside of Dr .. Pranzblau and. Rabbi 

He1•tz have expressed the need, it should be clear at thls 

point that the work wh:tcb. we p1•opose has a defi.ni te need 

according to educ a tors of the Reform Jewish co11m1uni ty. 

In a book dealing with actlvities for the Jewish 

religioL1s school, Bx•:i.lliant and Braverman35 stress the poi.nt 

that the home must function alone; with the school. f 01· an 

effect:i.ve Jewish education. While for these educators the 

Parent-Teacher Association seems to be the most effective 

means of reaching the goal, the assumptions on which. they 

base thBir contention affect the present work. Brilliant 

and Braverman point out that: 

"In the adventure of Jewish education, the 
home and the school march s:i.de by side. The 
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education of the child is a responsibility 36 the pa1"ent and the teacher share in common. u 

They go on to say: 

"That the Jewish religious school cannot 
function effectively without the home is 
axiomati.c. The home can and should play :the 
major part in the Jewish education of the 
child,, for the hQme is rich in educational 
opportunities."31 

Spelling out the relat~.onship in more direct terms 

Brilliant and Braverman point out: 

"Of primal"y importance is the need to 
familiarize the parents with the work of 
the school and to give them every assis­
tance for making Jewish life function in 
the home. The school that boasts the best 
in physical equipment, em.ploys an experienced 
staff of teachers, brings its curriculum to 
perfection,, and utiliz.es the la.test develop­
ments in methodology, will still make very 
little headway if the home remains u.nrespon~ 
sive to the needs of Jewish life. It is 
much mo:i:•e reasonable to expect that Jew:i.sh 
life can function in the home without the 
aid of the school than that Jewish life 
should function in

8
the school without the 

aid of tho home~"3 

33 

The latter statement is of crucial importance., Simply 

stated it is a thorough support of the present work's con­

tention. The home must be a partner• of the school. All of 

the work which goes on in tho synagogue classr•oom is of 

little or no avail if the home :i.s not in a. position to 

reinforce and supplement that effort. Supplernent:lng the 

effort takes more than just consecrat:ton. It requires a 

definite competence which can be gained either thr•ough 

adult education classes or thr~ugh a series of booklets 

Which a.re informa t:i.ve and motivat:lng. Since the former has 
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been tried on different levels and has not met with ex-

ceptional success, the latter is seen as an alternative 

which must be pursued. Though we would agree with Brilliant 

e.nd Braverman that the Parent-Teacher Associati.on is one of 

the more promising means, we do not feel that i·t is entirely 

satisfactory. Experi.ence has shown ·that these associations 

are often beset with organiz.ational problems which d:J.s= 

courage 1;hose who are not interested in the structure of the 

association, nor fond ·of the prima:r•y goal of the association 

which is. generally fund ra:i.sing. 

We strongly agree with Brilliant and Braverman when 

they make ·the following observation: 

"Since the home has delegated to the school 
some of its functions in the education of 
the child, it follows logically that the 
parent must know what his agent ls doing and 
the agent mu8t acquire an understanding of the 
home whose functions he is supplementing .. 11 39 

The task of each school is to cal"!'Y on .a full program 

of public relations for the parents. But this publ:tc 

rela.t.lons must go beyond glib statements of vague curricular 

objectives. It should furnish the home with detailed 

accounts on an adult level of what the school is teaching 

in regard to a given subject area. Br:tlliant and Braverman 

go further, fortunately, when they state: 

nAftel" the parents have f amlliarized them­
selves with the aims, the plans, the pro­
cedu.re, and the subjects taught, they ought 
to become acquainted with the subject 
matter itself. Smaller and mor•o intimate 
groups may be organized where there is a · 
demand or where the demand can be created fo:r' 
.the study of Jewish customs and ceremonies, 
Bible, Hebrew, history,, curr·ent events, and 
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any other subjects in the school curriculum. 
This will enable parents to know at least as 
much as the children and thus directly in~ 
f.luencp the rapport established with the 
home • "LJ-0 

35 

The attempt being made here is to achieve the latter stated 

goal: to enable parents to know at least as much as the 

children and thus directly influence the rapport established 

with the home. 

Probably the clearest and most forthright exponent of 

an effective program of parent educatj.on for the Reform 

religious school in recent years has been Rabbi Sylvan D~ 

Schwartzman. In his curriculum, published by the Hebrew 

Union College-Jewish Institute of Religion,1+1 Rabbi Schwartzman 

examines the basic curricullun of the Reform religious school 

and then introduces his own concept of a curriculum. In 

connection with the importance and method of parent educa­

tion Rabbi Schwartzman conunents on the basic curriculum of 

the Reform religious school by saying: 

"Because we make no provision for effective 
parent education as an integral part of our 
program, there is a. wide gap between what the 
children are taught in the religious school 
and the Jewish practice of the parents. 
Our course of study ignores this problem 
and j_n no way rela·tes parent educatiop 
to the work of the :t?eligious schoo1. 11LJ.2 

To bear out this contention one need only look at the 

Programs being offered in the field of adult Jewish educa­

tion in the Reform movement. 

One finds in such a study that while ·there are many 

courses being offered in the Reform synagogues, very few of 

them deal directly with the material being studied by 
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children. Ra.the1~ large forum se1"'ies on contemporary prob­

lems, discussions on othex• areas in the field of Judaism 

and extensive studies of a s :tngle volume occupy the bulk of 

adult education programm:tng. L:i.ttle attention ls paid to 

the l"ela ti on of the material being studied by the parent/ 

adult to that being studied by the pupil/child. In a recent 

cornpila ti on of rep re sen tat;ive courses one i'inds that adult 

education courses are grouped into fifteen categories. Very 

few of these courses directly coincide wiiih those sub ject;s 

which the x•el:tgious school is teaching)~3 

In proposing his curriculum Rabbi Schwartzman encourages 

parent education in these terms: 

11F1inally, the curriculum provides for a. 
systematic program of pa1"'ent edu.cation 
coordinated with the course of study of 
the religious school. Beginning logically 
with educating parents :i.n the maintenance 
of a religious home, the program offe:r•s 
instruction in Reform worship, tTewish 
responsib:llities to the comnrun:i.ty, com­
parative religion, key Jewish personali­
ties, Jewish life-cycle observances, 
pray~r, ethics, the develo~ment. o:f Ref~fLJ11 
Judaism, the Bible and Jewish his t;ory., IJ.l. 

It should be noted here that while most of the currlcu.la 

being used today a. re centered a round existing materials., the 

Schwartzman curriculum is an over-all plan ·wh:i.ch points out 

needed materials as well. Thus the curriculum l"eferred to 

a. course on the Bible before a text was ready for i·t; .. 45 The 

sa.me applie8 to the matter of parent education. We should 

Point out that the major direction for the present; work rests 

with conversations with Rabbi Schwartzman who has expressed. 

the desire to have ava:tlable texts for the enactment of his 
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cur1"iculura.@ While the curriculum calls f Ol" parent educ a,-

tion in clea.:r terms, the texts wh:i.ch could make that educa­

tion possible are not in e:x:istence.. We view this work as a 

major step towards the eventual production of such materials. 

Some inroads have been made in the field of paren·b 

education and they should be marked. In h:i.s remarks de­

livered before the Central Conference of American Rabbis, 

Rabbi Schwartzman stated that some beginnings have been 

made in coordinating the education of children and parents 

in the Refo1"m religious school. Rabbi Scb.wartzma.n was 

careful to note that only beginnings have ta.ken place. His 

remarks included the following: 

ttTodays's program of religious education ••• is 
gradually being extended to practically every 
age-range. More and more congregations are 
realizing the need for a mult:lf'aceted approach 
to curriculum; that is, a coordinated program 
at all levels of the congregation, from 
nursery school to adult education. This has 
involved an extension of the religious 
school program itself, the addition of a 
ft.tnctioning high school department, and 
the introduction of a more all-inclusive 
program of adult education of both a 
subject-cent;ered as well as a life-oriented 
character. In respect to adult program, 
one already notes the beginnings of a 
systematic parent education coordinated 
to some extent with the learning of the 
children."40 

The beginnings referr•ed to by Rabbi Schwartzman seem to be 

those cited in his curr•iculum which will be discussed 

further on )-1-7 

In the ~icq,~ for ~ .![ew~~ Religiou~ School .2f. 

ili.~ ,9011nnission on Jewish Educat:i.on of the Un:lon of American - - - - --~-- - _.,._. __ 

''.' ~ ·, 

ll 
I 

I.' 
',! 
:l 
,,! . ,, 
" 

. ".· .. J 
f. j. 

... ! 



RabbiE!_48 there 'is also found a l"'eckoning with parent 

education. While the curriculum sees the primary J:•ole of 

the parer.it; as a participant in the activities of the school, 

it also stresses parental education. Yet it is far from 

clear in its description of what is meant by parent ed.uca-

tion. 2~he statements of the Unlon of American Heb1"'eW Con-

gregations and Central Conference of Arnerican Rabbis 

Commission on Jewish Education are penetrating. At the same 

time they leave room fo:r speculation .. 

1J.1he UAHC and COAR Conun:tssion cm:.•r•iculum states: 

11 The parents of children at the ea:r.•ly ages of' 
their education are generally amenable to 
guidance on the part of the school. Since 
the curriculum of these grades deals largely 
with the holidays, it is essential for the 
effectiveness of the program that home 
celebration be encouraged as much as possi­
ble.. When ·the home cooperates, the work 
of the religious school takes on a reality 
and vitality that tend to give it lasting 
value in the life of the childe But the 
school is interested in this task not just 
as pedagogic re-enforcement but because it 
knows what Jewish observance can mean to 
the family itself and to the continuation 
of a living Judaism, its larger goal. 
Often indeed it is the parents who are more 
in need of Jewish self-acceptance than 
the children.' This is a unique oppor•tuni ty 
to reach them and help them to a. more sen­
sitive and mean:tng.ful understanding and 
practice of Juda.ism. Theil" continuing 
positive Jewishness will be the decisive 
factor in the Jevir:i.sh education of their 
child and will provide the setting in 
which the school can most effectively 
function. 

"These grades particularly should be accom­
panied by as intensive a program of parent 
participation as possible. 
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11 Grea·b care should then be taken to find 
many truly valuable activities fol"' the 
parent. Holiday lnstitutes and workshops 
are basic. Asking parents occasionally 
to read relevant Jewish materials to their 
young children -~· they are probably read­
ing to them other things -- is a valuable 
emot:i.onal as well,l as :i.ntellectue.1 ex.pe:r•i­
ence for b~th. 11~Y 

39 

A nmnber of points are made here which require comment 

as they relate to this work. Emphasis is placed on the 

parent of the younger childo Educational research has 

shown that the emphasis cannot be limited to this level. 

It must continue through all the grades. The parent1s role 

as a partner in education is not limited to the primary or 

elementar•y level. The ref ore 11 when dealing with materials 

to aid. the Jewish parent in making the Reform rel:i.gi.ous 

education program more effective one mus·t deal with the 

entire pr•og:ram, not a fragment. It is ou:r." feeling the. t 

effectj.von.ess includes much more than ritual celeb:i:•ation8 

While it has always been the Jewish trad:l.tion to pe1•form. 

rites and cer·emonies in the home., such rituals were :i.nagurated 

primarily as teaching devices which could corlll11un1cate ideas 

and thoughts. While the UAHC .. COAR Commission statement call~i 

for effect:tve home celebre.t:l.on., the task of parent coopera­

tion t:i:•anscends the maste:r·y of rlt;es and cer·emonies. It 

:requ.il:•es a knowledge of the backe;round of the ceremonies and 

a knowledge of J"ewish histOl"'Y and ideology. Finally we must 

Point out in connect:J.on with the UAHC-CCAR Com.mission 

cu1~1"'1.cultun stB.tement, that there can be v ax1y·:J.ng approaches 

to parental cooperatlon. One of t;he app1:>oaches, cited by 
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the UAHC-CCAR Commission is to provide materlals wh:tch the 

parent can read at home to the young ch:tld., Excellent be­

girmines have beon made in such a type of program with books 

lilce Ii£~ !~ f?_eg_~5o and the Kripke series .51 But just as 

the parent must have materials to read he must have mater:tals 

enabling him to talk intelligently. He must; be able to give 

the child more than a story. He must; be able to answer 

questions~ able to feel that he lmows what the child is 

learning. Por such a reason we feel a great need fol" 

material which can inc1"ease the Jewish knowledge of the 

parent so that he can do more than read stories to the child. 

In this connection let it be po:i.nted out that r·eading to the 

young child migh·t be effective and mean:i.ngful. It lacks 

effectiveness with the older child. On this level the parent 

must def:i.nitely have material at hand which will enable hlm 

to speak to the child intelligently. 

The UAHC-CCAR Commission Curriculum makes an additional 

statement on the subject; which is encouraging. The Commission 

states: 

''Fiina.lly, it is also quite clear that the 
education of children cannot be considered 
apart from who t;he:i.r parents are, what they 
lmow and how they live. In today's syna= 
gogue this too o:f'ten means that the parents 
of our students are barely better informed 
than our students and often have less 
wholesome attltudes toward their Jewishness. 
Parent education is therefore an absolute 
necesslty if this curriculum :ls to have a 
reasonable chance of success with children. 
In part parent education is carried on by 
every spir:i.tually successful Sisterhood or 
lVIen•s Club meeting., by services, by the 
Temple's program of Adult; Education and 
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the like. But, particularly in large con­
g:t•egations, there is a special place in the 
life of the congregation for activities 
seeking to reach adults specifically be­
cause they are the parents of the children 
in the religious school. Some notice is taken 
of this in the section of the Curriculum 
dealing with the Primary Department where 
holiday institutes and having parents read 
to their children are mentioned. The ex­
perience of one school in this direction 
has been summarized in the Kurzband volume 
P~~~n1~2~ Partners J:E ~-~ligiOEJ! Edu~-
~. 1 

One can do little more than reemphasize the statement 

of the Com.mission which coincides with ou:r1 contention and is 

the ba.si.s of ou.r present effort. "Parent education is there­

fore an a.bsolut;e necessity if this curriculwn is to have a 

reasonable chance of success with child:t•en. n While the 

cm"riculum goes on to state that every part of the synagogue 

helps to tfJach the parents, we feel that most of the program­

ming of the contemporary Reform synagogue leaves much to be 

desired front this point of view. The annual variety shows, 

the bazaars" the raffles, the dinner:..dances, ·t;he special 

services honoring a Temple organization, the massive lecture 

on subjects remotely Jewish - all of these are nice Temple 

programs but not directed to the primary need of parent 

education. Other steps must be taken to provide parent 

education which will be effective. It is felt that the 

Present work is a step in the right direction. 

As alluded to in the statement of the UAHC~CCAR 

Conunission curriculum, steps have been taken in the field. 

There has been a steady concern with effective relationship 
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between the home and the school. One of the most fol'.•th­

rlght advocates of this has been Toby K., Kurzband. In a 

small booklet referred ·t;o above, Kurzband assesses the role 

of parents in ·the rellgious education program,.53 While the 

thesis is that the parent organiza1.~ion is the most effective 

means whereby one can develop a sound home-school relation­

ship,, the foundation of the argument is of g:r.•ea.t import. 

He writes: 

"Among the many ways in whlch we havt; been 
trying to improve our religious schools,, one 
of the most important is the effort to :i.n-. 
volve parents in the Jewish educat:i.on of their 
own children. 

11 No ma.tter how much we impl"'Ove our cu:r•riculum, 
publish better textbooks or train better teach­
ers, the actual time during which ou:r• children 
attend our religious schools is very briefe 
Elven with the :tncreasing numbe1• of schools 
that have added mid-week classes, the total 
time is still a. minu.te part of the child's 
week .. 

11 If, however•, we believe that Jew:tsh r•eligious 
educat:i.on is properly a joint funct:i.on of 
home and school, the problem takes on a differ­
ent significance. The amount of time which. 
the child spends in the company of his parents,, 
especially during his younger years, is far 
greater than the time he spends in public 
school or in any other educatioru:.\l activit;y. 
Moreover,, the opportunities fo:r• carrying 
out the goals of Jewish religious educati.on 
az•e always present in these home relation­
ships of parents and children. Our problem 
is to help make parents aware of these oppor­
tunities and to provide them with a knowledge 
of the Jewish heritage and the sk:t.lls to 
transmit this knowledge and attitude. 

11 This point of view :ts a return to earlier• 
traditions that go far back into the 
beginnings of Jewish history.. In the 
patriarchal society of our earliest 
ancestors, all education was transmitted 
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by parent to childe We are reminded of the 
impor·tance of the f athe:r• as teacher in the 
Biblical verses that follow the Ten 
Commandments: 

'And 
this 
thou 
thy 

these words which I command 
day shall be upon thy heart 
shalt teach them dili~ently 
children ..... ' (Deut 6 :4) 

thee 
and 
unto 

"Proverbs tell us (13:1) "A wise son is in­
st:ructed of his fa.thern and in 1 :8 n:rrear my 
son the instruction of thy father and for­
sake not the teaching of thy mother .. " 

"In a later age,' when the early Rabbis urged 
the importance of schools f'o:r all children, 
much of what we consider Jewlsh educat:i.on 
was still ca1"'ried on in the homee A child 
lea!!n.ed a.bout the obser•vance of the festivals 
from actual experience in the home long be­
fore he was enrolled in a schoole Each 
festival had its own characterlstic activities, 
which were ingeniously devised to encourage 
children's participation and to arouse a love 
for its observance. The most enjoyable ex­
perience we can offer in our schools today -
the Sabbath Eve ceremony and meal, the 
decoration of the sukko, the lighting of 
the candles on Hanukah, the Purim masquerade 
and the Seder ceremonies, are based on these 
home obser·vances of the i'estivals .. 

"Bless:l.ngs recited in tho home weJ:'e leal:>ned 
by example and by constant l"'epeti t:i. on in the 
actual situations for which they wex•e intended. 
The lullabies sung by a mother or the stories 
told by a father added to the Jewish con..., 
sciousness of tbs young child. 

"vVhen the children a'i:;tended the synagogue 
services wlth their pa:t•ents and recited the 
prayers with the congregation, learning how 
to worship became a natural process. Because 
a.11 of these areas of Jewish education went 
on in the home or in the communlty under the 
guidance of parents, the school could con­
centrate on the study of Jewish texts - the 
Bible, the Talmud, Mid:r•ash, the Connnenta1"ie s 
and the Codes .. 

uAfter children were enrolled in the school, 
the parent's responsibility :i.nc:r•eased.. Many 
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cu.stoms developed through which parents showed 
an interest in their child's achievement in 
school.. On Sabbath a.ftern:oon,, it was cus­
tomary for the studen·t to demonstrate to his 
.father what he had learned during the week. 
It was both a review and an informal quiz 
in one. Parents were hnpeful that their sons 
would show an aptitude for their studies and 
continue on perhaps to become rabbis. In 
the Jewish cormnunities of a few centuries 
ago, tbs:re was no greater honor for a parent 
than to have his son become a rabbi or to 
have his daughter marry a rabbi. Parents 
prized learning above all else and often 
made many sacn-•ifices to enable their sons 
to continue their schoollng. When parents 
were· unable to pay for ·the schooling of a 
bright son, thel"e were many ways in which 
the community stood ready to help .. 

"Among the parents who send their ch:tld:.ren to 
our religious schools, many of these trad::i.= 
t:tons regarding Jewish educs.tion are no 
longer w5.dely prevalent.. The intense devo-
tion to Jewish learning has been t1~ans-
fer1"ed in most cases to a desire to see 
children succeed in college and in pro-
fessional schools.. It also ex.p1"esses its elf 
in an interest in the a1"ts, in cUr•rent affa.il"s 
and in widespread adult education in secular 
fields.. The mother• 1 s role in child-rearing which 
has become so much more significant in recent 
years has been focused largely on physical 
fact;ors in the child ts growth,, on the develop­
ment of. the child's talents through lessons, 
in music, danc:tng, art, etc., and on his social 
adjustment. 

11Bu.t it is also true that there are an in­
creasing number of pa1"ents who have become 
avmre of the impo:r•tance of religious educa­
tion for their children. The ph.enomenal 
g1"owth of om:> synagogue schools :ln recent 
years is undoubtedly due to the recognit:i.on 
by this generation that success in general 
education or training in special talents is 
not enougho They have begun to understand 
that the education of a J"ewish child must be 
supplemented by the rich tradition of Judaism 
in providing guides for ethical living~ as 
well as meaningful worship and ceremonial 
experiences. They sense that only ln this 
way will their• children acquire the sense of 
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security that comes fl"Om a feeline; of 
belonging to a group that has both a past 
and a fu.tu.1'"'Eh Perhaps most important of 
all is the psychological lift that comes 
w:ttr1 the awareness of sharing and even 
molding the course of his fu·tu.re .. 

"I·t; has been our expel"'ience that most of 
these parents who wish to glve their childr•en 

. a Jewish education are aware of the fact tb.a t 
they have a role in this process. There are 
some parents, it is true, who have i .. esisted 
any suggestion that they have an obligation 
to participate in their child's religious 
education. They feel that they have fulfilled 
their entire responsibil:tty when they enroll 
their ch:tld and make the necessa1 .. y arrange­
ments for transportation® In a few cases$ 
there has even been some :resentment expressed 
when a parent felt ·that the school was try­
ing to tell him how to run his home. 

11But for the most pe.i"t, parents accep·t and 
even welcome the idea that they ha.ve a share 
in achieving the goals of Jewish religious 
education. This is especially tr•ue if they 
become aware of the fact that this is an 
essential part of the policy of the religious 
school and if they see that thereJ;ts an 
effective progri::.m to guide them,. 11 54 

To state the problem tn terms other than Ku:r.zband has 

wou.ld be repetitious. We concur wi;th his findings and 

especially find relevance in his account of the Jewish 

pa.rents f'unct:ton in the Jewish past. We work on the assump­

tion that Kurzband is correct when he po:tnts out that 

parents welcome the opportunlty of helping in the program of 
r.:~ . 

religious educat:ton. While he goos on.?/ to develop the idea 

Of a parent organization, the basis is f'irmly set. Parents 

are interested and require only the available materials 

through which they may convert their interest into realistic 

terms. 
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We have devoted the preceding pages to the problem of 

parent educatione Attention now shifts to the second aspect 

of the present work. We arf:i concerned wi·bh a mo1~e beneficial 

and meaningful training for those who teach the children who 

attend the Reform l"eligious school. In this :t:>espect we find 

a different situat;iono It has already been pointed out that 

in lax•ger communities where there a.re sufficient numbers of 

Jews, the general Jewish community ox• the Reform movement has 

established schools of highe:t." Jewish learning for the prfraa.ry 

purpose of training teachers.56 Thus we have the Colleges 

of Jevlish Studies and the Sch~ol of Education of the Hebrew 

Union College-Jewish Institute of Religion. They are un.der 

the auspices of the Reform movemen:t. In some commu.nlties 

the gener•al Jewish community sponsors tea.che1~-t:r.aining 

schools thi•ough the Bureaus of' Jewish Educat:ton or through 

other means. Thtts,,, f'or e.xample,, Baltimore has a Hebrew 

Teachers College and Philadelphia has G1 ... aetz College. While 

such schools have resources and oppO:t"l:;un:tties fo:r. the train­

ing of teachers for the religious school, they affect only 

a small segment of the total teacher community of the He.t'orm 

movement. Ell).phasis :ts always placed on the large metropoli­

tan areas whe:t•e Jewish population is at its greatest. The 

smaller cities and small towns have no such fac:Uities a.t 

a.11. The smaller city, of the size of Denver, San P1-.ancisco,, 

Seattle, Cincinnati, Columbus Ol" Atlanta has to trai.n its 

own teachers. 1rhe even smaller Jewish communities such as 

Marion, Ohio or Dubuque, Iowa with a Jewish conun.m1.ity of 
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fifty families o:r• less senses the problem even more deeply.57 

Such communities have to train teachers f'rom withln the 

ranks of the cone.;regaticm if they are to have any program 

of l"el:i.gious educationo It is towards helping them ti"ain 

teachers on their own and towards supplementing large-scale 

training progr•ams, that the cu:i:•ren.t work is aimede ~Che 

teachers in the smaller communities need the required Jew::t.sh 

baokgr•ound and they have no means by which to atta:tn it. 

Local experts might help teacher::~ on developing technique 

and methodology, but the basic core of the teaching program 

is still not made absolutely clear. We might add to this 

observation that even the larger met;ropolitan areas require aids 

as proposed. Not every administrator feels that tb.e local 

College of Jewish Studies trains teachers :tn the way he mlght 

want them trained., Ii'or a rel:i.gious school admin:tstrator 

who desires to tr•ain teacher1:1 from his po:tnt of view, 

materials which convey Jewish background concisely and 

meaningfully serve an :important purpose. 

The need fo:t• be·bter teacher• training was sensed by 

Rabbi Richard Hertz in his study of Jewish education in the 

Reform movement. , Rabbi Hertz observes that: 

"Although the trend lndicates that teachers 
are. better prepared today than they used to 
be, particularly in the area of their gen­
eral education,, it :ts also clear that a. 
serious problem confronts schools of all 
s:lzes which try to procure teachers with an 
adequate Jewish background. In fact, it 
is possible to state that the basic success 
or f a.ilure of the Hef'orm religious school 
~ests upon the quality of teachers attracted 
to religious school faculties. 
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"This survey also indicates that schools are 
conscious of the ever present problem of 
teacher training. Some schools are for­
tunate enough to be located near institu­
tions of higher tTewish learning and can 
rely upon them to supplement whatever.• is 
necessary in the way of Jewish background. 
But the plight of the very small and small 
congregations has been overlooked; and if 
not entirely overli?.§ked it has certainly 
been neglected ••• "~ 

If that neglect were perpetuated one would quickly find the 

total destruction of ·the pl:>ogram of Refo:r•m relig:l.ous educa-

tion.. We :f.'eel convinced that a program such as offered 

here can be a flrst step in turning that neglect into 

genuine concern. We feel that our concern can affect 

teachers of the religious schools posit:lvely. We feel that 

the effect on the student's of the religious school will be 

a. heightened and lntelligent program of education. 

111. Attempts at Dealing wi.th t;he Problem 

Thus far attention has been directed to a showing of' 

the need for a pl"Ogram such as ours. We have not shown that 

there have been previous attempts to fill the need. '11his 

becomes our present task.. Therc;i follows a.n examination of 

the prog:r1amf:l of. parent education and teacher train:tng related 

to our project curJ'.•ently being carried on in the Reform 

Jewish movement .. 

An examination of the program of one religious school 

in the a~~ea ... of parent education and cooperation gives some 

evidence of what is belng done• Thls activity is no'!; a model 

activ:ttyo It is merely a sampling of what is currently 
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being done. 

The Jewish Community Center of Whito .Plain::;, New Yor•k 

has a religious educat:i.on pr•ogram headed by 1roby K,. Ku:r.•z.band,. 

He tells of the program being conducted in White Plains .. 59 
Parent8,, Eu1"zband states, are urged to read their 

children's te:x.tbooks as the flrst step in their• lear:nine; 

along with the children. Parents are given a course outline 

at the beginnine; of the religious school year whic~h tells 

them the p~rts of the class text the children will be 

studying .. 60 We find some fault with this method slnce it 

asks the parent t0 read the textbo~k of the child, a task 

which an lntelligent parent w111 generally find boring. 

Furthermore :tt gives the child the feel:i.ng that the parent 

is in no way more educat<:'ld than he. It enables the ch:tld to 

think to himself that he need n.chieve no fu.rth.er education 

if he is going to ernula.te the parent .. 

Another means of achieving a par•ent-school relationsh:Lp 

for Kurzbana.,, is to enlist the a:tcl of the pa1"ents in home­

work. Emulating the cu.1"r•ent general educational method of 

involving the parerrt ·in homework,, actlvities are assic;ned 

for homework wh;t.ch invoJ,ve both child and pa1•ent. Parents 

are asked to read stories to smaller chiJ.dren or to help on 

home artcraft p:roject;s.,61 '11his method ls good and helps in 

achieving a good home and school relationship. It does not, 

however, p!r'esuppose any Jewish background on the part of the 

Parent,. We deslre home cooperation whieh demands more Jewi.sh 

knowledge. Por the ps.1•ent reading· a story to the child or 
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helping on an artcraft project, would be more effective if a 

program of parent education in the subject mattel'"' were part 

of the progr•am. 

A third method which Kurzband cites is that of :tnvolv-

ing parents in festival projects$ Parents are asked to 

cooperate in making projects at home, such as ~ ~J?honah 

ce.rds. Each holiday celebration is seen as an opportunity 

for :projects in which parents may partlcipate.62 This type 

of :I.nvolvement is advantageous. It could be moJ:>e advantageous 

if there were knowledge on the part; of the parent of the 

background of the holiday and :1 ts respectlve ceremonies and 

pract:i.ces'" · 

Another method which Kurzb~.i.nd uses is under the head-

ing of "Tex1~book for Parents .. " It is wor•thwhile to see 

exactly what; ICui•zband has in m:tnd: 

11 It may be safely assumed ·t;h.at parents would 
be more effective as co-teachers if they 
had a better background ln the material 
covered by their child's course.. In the 
announcement of Jew:I.sh Book Month there 
are lists of books which pal"ents of pupils 
in various grades are urged to read. Such 
11sts by them.selves are not; likely to 
stfotula te parents to do the suggested 
reading. Techniques must be developed 
which will g:tve pa.rents a specific respon­
sibility and a worthwhile program.,. 

"At the Jewish Community Center in White 
Plains, parents pay a flxed sum f o:r.• their 
children's textbooks each year. As part 
of th:i,s textbook fee, the parf)nts of pupils 
in grade seven also rece:lved a "textbook 
f~ E_ar_ents." Since t;he course V.Tas" on­
'biblical history and li tera tur•e, the choice 
for the parent's textbook was Freehof's 
"Preface to Scripture." Along with this 
textbook was a sheet expla1nine; the project 
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and a detailed list of reading to parallel 
the lesson which the child had each week.n63 

Kurzband notes that this proposal came from a parents 

workshop and was approved as an experiment. He points out 

51 

that if the idea is successful, other books such as Adjusting 

the Jewish Child to His World,6}+ Jewish It1estivals,6.5 The --- --- ____.... . .... --...-- - -
Li.f~~i1~ £f ~ Jew,66 Judaism,67 American Jtt.~~s}.!!68 and 

Ancient Israe169 might be added. Parents are expected to be 
_... ......... -
sufficiently motivated to begin the study of a book which in 

s.ome way is correlated with the material which his ch:i.ld is 

learning.. There are a number of problems with such an 

approach. First.ll most of the books c:l.1;ed by Kurzha.nd, 

though intended for popular consumption,, are not really 

suited for popular consumption,. They are umno·civating and 

too lengthy. A second problem is that the average parent 

has more than one child in the religious sohool at a given 

period. This would eventually require the reading o:f' one,, 

two or three full volumes in addition to participation in 

holiday projects and other programs. To suppose that a parent 

would make this much time available is a suppos:i.tion that is 

highly unrealistic. It would seem to be far more advantage­

ous if the school' were to make available short, concise 

Presentations of the major subject areas. The parent could 

quickly read such mat;erials and become familiar with the key 

ideas and facts. 

Kurzband no·ces other methods. He list;s holiday work­

shops for pa.rents,, aduJ.·b educat;ion courses,,, trips, parent 
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attendance a·b the child 1 s classes and others• All of these 

are valid and should be used.. 1l1heir use would be more 

effective if the propel" mater:i.als were a.vailable for• the 

transmission to the parent of background in the subject 

area studied by the child. 

Aslde from programs such as Kurzband suggests, there 

is the field of adult education which must be reckoned with 

in seeking to establish a working school ... home relationship. 

Adult education programs are of varied types. They range 

from the large-scale lecture which presents a se1~:i.es of 

speakers on any number of subjects to the sm.all discussion 

group which deals with a given topico In some cases these 

programs, whatever their format, direct themselves to needs 

which the parent senses. While they can be seen .as ·types of 

parent education,, they are not types of education which 

parallel the area. which the child is studying in the 

religious school. One would hope that congregational adult 

education pl"Ograms would be able to augment the :religious 

school programo Instead one finds tha 1; ·the success of most 

programs depends on thelr ab:i.lity to draw large groups and 

to become a fina~cial resou:r~ce for the sponso1":i.ng group. 

Among other mater:lals which mu.st be dealt w:tth a.re the 

numerous books ava:i.lable to parents and tea.cher•s of the Reform 

religious school. In ::recent years there has been renewed 

interest in the publishing of books of Jewish interest. With 

the new low-cost product:t.on techniques, paper-back books 

have been marketed which enable the average home to have a 

,• .. 

': =" 
1,· •. • 

.. ~ .. : ; 

. : .. : .. ...... 
.i~ .l' :~ ., • • •. 

. ·.: ."' ~ ~ .... . . . 
··' 

•I ..... 
,1 •• 
t 'fl 

'· ·:· . . . 

:· ,• 

' . 
•'. 

. 



53 

fairly representa.tlve collection of Jewish writings. These} 

books have, however, cer•tain shortcom:t.ngs. For the most 

part they assume a pri.01• knowledge of the subject on. the 

part of the reader. For example we have the :recent publ:lca ... 

tion of !J:. Jew~l?,.. Reade1:70 but the reader• must have some 

knowledge of Rabbinic literature, m.ede:tval literature and 

other areas to :r•ecei.ve any value from the book. Though books 

are now available they do not necessarily correlate wi·th the 

material the child is learning. Some of the books are so 

poor in style and format, or so childish and simple, that 

they completely fail to motivate interest.. They a re not 

resources which could enrich the religious educat:i.on ·task. 

As an example, let us consider that a child is studying 

Bible in one of the grades of the Reform religious school. 

The parent can turn to ~ce !,£ ~riE..tl.-!.'.f.9~71 but finds 

there a lengthy introduction to the Bible wh:tch merits a 

full course of study and often necessi·tates interpretation. 

This is a good example of an available material being either 

too technical or too lengthye The same would be true of the 

more complicated Bible works introductions such as Introduc­

.:t_io!:1 to the Old Testament. 72 Ii1or parents and teachers such - --.. -..:. ____ .... ~ 

a work simply does not supply the des:i.red background in the 

subject area,. 

Avfl.ila.ble ma·terials can also be so differen·t f :r•om the 

material tha.t the child is learning that they become unfit 

for the presently proposed use. If a ch:tld is s tudyj_ng 

Jewish hi.stol"y in the religious school he is not expected 
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to master all of Jewish history. None of the curricula 

which are used envisage such a mastery. Curricula ati;empt, 

rather, to instill an attitude or feeling towards Jewish 

history wh1.eh is positlve a,nd meaningful,. Most of the 

historical studies for adult;s assume that the :re::\der is 

seeking a 'co~plete mastery of the subject. There are works 

by Abram Sa.char 73 and Solomon G:r•ayze174 which give complete 

treatments oi' Jewlsh hJ.sto:ry. While these works mi.ght be 

good from a s~mi-scholarly point of view, thsy do not 

parallel the mater:tal which the child is learning. 

It has been stated that some of the available material 

may be so simple or so poor in for.mat as to discourage 

interest on the part of parent or teachers There is ample 

example of this typc1 of material ava:t.lable. In studying 

post-Biblical lit;erature an excellent treatment of the 

Talmud is found fay ·t:;he introduct;ion by Hermann Strack .. 75 

Scholarly and informative as the sectj.on may be, it has a 

format which is dismal_, discouraging and dull. In studylng 

the same m.a:te:r•ial one could tur·n to the work on the Talmud 

by Ernest T:r•attner. 76 Inspection reveals that Trattner' s 

introducti.on is fax• too simple for the average intelligence 

and does not meet the needs of honest scholarship. 

Very few, if any., of the ex:i.sting materials can be 

adapted for the use of parents and teachers in attemptlng 

to give them an e.dequa.te J'ewish backe;round. Each has ce:r.tain 

faultso Tr1ere are other materials available which make some 

attempt in the direct:ton towa:r•ds which this work :ts pointing. 
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For many years the Reform movement has distributed a 

series of pamphlets on Jewish subjE~ctf:l des:lgned for laymen. 

In the ~ Stt::~.:l~§}_ in Judaisn.!77 there ar·e at least 

thirty-five pamphlets written by various men.., The subjects 

included in the Popular Ser•ies tracts are Jewish beliefs, 

contempo:tlary Judaism, Jewish lii;erature,, Jewish history, 

Reform tTudaism and.ot;herr:i. Written by outstanding scholaI•s, 

this se:r:tes has a place :i.n the movemerrt but does not fit the 

purpose which we have in mind., They are scholarly presenta-

t~ons, presupposing knowledge on the part of' the reade1",. 

In addition, they ar·e often written in sermonic style 

reminiscent of preaching in the 1920's. They are definitely 

unsuited for parent educat:Lon though they might prove to be 

somewhat valuable for teachers .. 

The United Synagogue of Amer:Lca Commission on Jewish 

Education, the religious educat:i.on. agency of Conservative 

Judaism, has issued a se:r•ies of pamphlets under the title 

Your Child and You. 78 Mos·t of the series is of a supe1·--- --- -- --· 
ficial nature dealing p1"imarily with prac·tice and not givlng 

background., Some of the subjects dealt 'livith al"e preparation 

for Bar Mitzvah and the psychological values of Jewish 

education. 11hese are unsuited for our pu.rp<.")se for a number 

Of reasons., First, they approach Judaism from a point of 

view wh:Lch Reform Judaism does not share. Second, the :tr 

methodology and content are unappealing. Third,, they do not 

deal with the basic problem of tr•ainlng parents and teachers 

in Jewish lmowledge. 
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Hecently,, with the cooperation of a number of scholars 

th1•oughout the country, the B'nai B1 rith Youth Organization 

has issued a sex•ies of pamphlets dfP.aline with various 

subjects .. '79 On the whole, these are the first real steps 

in the right direction.. They are well written and attrac­

tively produced.. They are aimed at the level of the teen-

56 

age member of the organization. Each pamphlet ends with a 

series of questions and problems wh:lch the pa:t•t:i.cipating g:r•oup 

can easily use as a ba.s:ts for a program.. One fault which we 

find in this series, however,, is that it is necessarily 

aimed a:t being acceptable ·to the various movements in con­

temporary American Judaism. Such an approach is valid for 

the i.ntended pu.rpose but unacceptable fox• the cur1"'ent task. 

The1"e is a Hef o:r•m Jew:tsh approach to the many areas of 

Judaism., Since the chlldren in our religious schools are 

being taught the Reform app:r"oach,, their teachers and their 

parents should find materials which express ·this basic 

approa.che- We find in the pamphle·t series described above 

a number of guide-lincH:1 which will prove useful fol"' our 

·task. The pamphlets seek to instill ideas and a ttlt;udes 

along with subject matter., r11or example,, ln the pamphlet 

iD:t_da.:!:_sl}! ~4. .9hJ:i_~~~-'!!zBO the author succeeds :tn conveying 

the key information and succeeds in building a positive 

idea. towards Chrlstianit-y on t;he part of the J"ew.. The basis 

is given for establishing a. firm recognition of the problems 

Of Jewish and Christian relationships., 1rhis kind of a 

Presentation is effective and should serve in part as a 
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model for the projected work. 

We find that in most areas there is some material 

available but that it is unsuited fo:t• our purpose. They 

have i'aults which must be recognized. Those that come 

closest to our conception of the need have their failings 

as wel.lu' 

In being critlcal of ex:i.stlng materials we have in part 

stated our projected plan and purpose. We find that; what is 

needed for an effective program of parent and teacher 

training is a series of pamphlets which examine the baslc 

subject areas cove:t"ed in the Reform religious school. These 

pamphlets must be in good, readable form. They must high­

light key events and ideas. They must be good aids for the 

parent and teachex•. They must not be too s im.ple nor too 

technical. They must not attempt to sa:t:tsfy all branches of 

current Jewish thought. 1rhey cannot be just anothel"' ln a 

seri~s of publications which are cast asiclee 11hey must be­

come effect:tve means of increasing the results of a program 

Of religious education which is designed to create more 

knowledgeable and more active Jews. 

We shall inltially examine the va.:t>:tous curr•icula used 

in the Refor.m.religious school. Our purpose in such an 

examination will be to ascertain the majo::r. areas which. they 

cover. Upon such a study we shall ascertain the major areas 

Which mai;er·ials for pa1•ents and teachers rshould cover. From 

that point we shall be able to begin a more concerted treat­

ment· of' the pa:t"l:iicular areal!).. We shall state the general 
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aims and examine in fu1 .. ther detail the materials available 

1n the respective subject areas. Only af'l:;er prov:iding such 

an examination shall we feel prepared to propose tho basis 

of an actual presentation of the area which we feel would 

suit ~he purposes we have outlined :i.n this chapter. 

At thi_spoint in our introduction we feel compelled to 

make two statemeni;s. F:i.rstly, there w:tll be a necessa1~y 

overlapping in our presentations. The development of one 

area might; include matters covered in another a:i:•ea.eo Avoid-

ing this kind of dupl:lcation is lmpossible. Duplication wlll 

be kept to a bare minimum. Secondly, ·the ove:r•-all title of 

this work is "Towards a Program of ~l1raining in Jewish Back­

g1"ound fo:t:> Parents and Teache1•s of the Reform Relig:tous 

School. 11 We emphasize that 1;his is mer•ely a step .12.".1!.~~ 

such a program. 1I1J::i.ere.fore we have decided t;o merely supply 

outlines fol"' the a<)tual texts• We feel tha:b much more 

wo:r•k must be done in order to transform the outlines into 

actual, usable texts~ Such work transcends the scope of 

this work® 
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CHAPTER II 

AN ANALYSIS OF EXISTING REIPORM HELIGIOUS SCHOOL CURRICUiiA 

In ·th.is chapter we shall be discussing the cur1"icula 

used in the Reform religious schools. This will lead to 

a specifica:tion of the major subject· areas cover•ed in the 

cur1~icula a.nd to a determination of the areas which a paren·b 

and a teach.er aid should encompa~rn.. To set the s·tage for 

such an analysis we shall first concern ourselves with the 

history upon which contemporary Reform religious education 

is built. 

A .. A Short History of Jewish Education 

One can conveniently divide Jewish history into eight 

periods for 'the pu:r.•poses of describing the role and history 

of Jewish education .. In each of these periods which are 

merely handy points of distinction, one must view the place 

of religious education from a number of different perspec­

tives. We must establish what system of education was in 

vogue at a given t :ime, what concept of the learner was a:t 

the basis of the educational system, the conception of what 

constituted the learning process, the main objective of the 

educational system and the environmental factors which in­

fluenced the program of :religious education. With these 

general categories as a foundation we will be able to 
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give a descript;ion of where Reform Jewish education stands 

today in relation to the past. We will also be able to 

supply further justification for the· current work. 

In the Biblical period education consisted largely of 

the ·telling of stories, the giving of wha.t appeared to be 

necessary warnings and the relating of a kind of history­

legend. In the period under consideration there developed 

the two traditions of the Torah Sh 1Bichtav and the Torah -
Sh 1 Baal Peh, the Written and the Oral ':J:lrad:i.tions. In this --·--
period the learner was merely conceived of as one who was 

able to learn and absorb information. Biblical society was 

predicated on the belief that man was capable of improvement 

and.thus it deduced that man could improve himself by means 

of .learning. In Biblical times the learning process entailed 

participation in eeremonies. The father and the mother were 

agents of education and carried out their educational 

functions through rigid discipl;ine. It would appear that 

the chief emphasis of religious education in Biblical times 

was to provide those kinds of experiences which would help 

to build up a people. Unity of a people was considered 

important and the educational process was a means, an impor­

tant means at that, by which unity could be developed. All 

Of this depended largely on environmental fac·tor•s which were 

Present. At the time, paganism posed a deep threat to the 

Jewish religious community. The need to counteract paganism 

was in part met by the education given in the home. This 

was also a period of the Jewish his·t;orical experience which 
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met the growing tendency towards rank i:mmorality by building 

up a vigorous system of education. In modern terms such 

education would be called 11 informal 11 but 1 t was, neverthe­

less, effective in serving ·t:;o stem the tide of immorality. 

In the Biblical period education was a chief factor in the 

building of the people which was to endure for generations 

to come. Education sei-•ved to build the people and to ma.ke 

that building a good one. ~'he first stage of Jewish 

religious education was effective. Its effectiveness 

depended largely on the ability of the parent to co:rnrnuni-

cate ideas and to teach the young in a meaningful manner. 

In the post-Biblical period religious education was 

stiJ,.l synonymous with secular education. Jewish communi­

ties offered such education for free. The learner was 

looked upon with a greater degree of perception. There was 

the recognition that the younger a child was the more 

impressionable he was. Regarding the youth of a child as 

advantageous, edt1cation began very early. Teaching during 

this period was based on the desire that the children be 

bearers of the tradition. Tradition was conceived of as a 

continuous entity, reinforced constantly by systematic 

edllcationa.l methods. The concept of the learning process 

in this period grew out of the belief that all were capable 

of being educated. There was the realization that; learning 

must always be accompan:Led by practical reinforcement. 

Doing became an important a spect of learning. The con,­

Qeption of the learning process in the post-Biblical period 
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acknowledged the futility of using force on the student. 

We find, therefore, a trend toward guiding the student 

towards knowledge rather than coercing him. The main 

emphasis of religious education centered around such subjects 

as Torah and customs. As the role of the prophet diminished 

at the outset of this period, as t;he priests were concerned 

with matters of the Temple and its rituals, the scribes be-

came the foremost agents of Jewish religious education .. 

While the Gaonic period is somewhat obscure we find 

that parents were, for the most part, responsible for 

education. The concept of the learner and the learning 

process changed, but we cannot be certain as to what the 

changes were. The teaching placed i·t;s emphasis on the Bible, 

the Mishna' and the Codes. 

In the Middle Ages there was a recognition that there 

are inna;te differences in the abilities of students. This 

difference was recognized in the educational system, in the 

teaching methods and in the curricula. Group education was 

supplemented by individual education. During this period 

there was a trend towards more practical and professional 

training on the part of Jewish education. Where Torah for 

its own sake was the dominant theme of earlier times, Torah 

Lishma was almost entirely rejected during this period. 

Learning had to be accompanied by participation. The sub­

jects emphasized were Pentateuch with its translations or 

Ta.J:>gummim, as well as the Talmud. 'l1he role of the teacher 

Was not only to convey the subject matter but to educate 
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through his personality. The role of the teacher was to 

motivate and to inculcate an attitude of respect towards the 

va1•ious traditions. This was a period in which Jewish educe. ... 

tion progressed because of the progressive conditions of the 

environment. In the period there was a great cultural 

revival in many areas of the world, primarily in Spain. This 

cultural revival had a great and lasting effect on Jewish 

religious education. 

We turn now to the nineteenth century where public 

education was featured as a new system. More attention was 

given to the education of the bright student, encouraging him 

to excell and to develop a greater mastery of the subject 

matter. Learning was ·bhought to be best a.cco111plished by rote 

exercises and memory. In Jewish education this concept was 

carried through to the study Of Bible, Talmud and Commen­

taries. These subjects formed the nucleus of the educational 

objectives., 

The nineteenth century gave way to the Enlightenment 

or .!f_as~all~ movement. In the secular field advanced public 

education was made available. The need for education was 

more clearly articulated in this period than in any other 

Previous one. The concept of the learning process under-

went little change. Memory a.nd rote learning were still 

considered to be highly effective. The objectives and 

emphases of Jewish education were expanded to include 

subjects such as literature, philosophy$ languages and other 

Pl"Oducts of the Enlightenment;. These were combined with the 
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traditionally studled subjects of Bible,, Talmud and Codes .. 

This was an age of increa.s ing intellectual endeavor and the 

age was well reflected in the field of Jewish religious 

education. Intellectual endeavor and meaningful thought 

became dominant moti.f s of the Jewish educational system. 

In the United States we are primarily concerned with 

religious educati.on of the Hefox•m Jewish movement. In the 

earlier days the religious school was considered to be an 

adjunct of the public secular school. As such, it repre­

sented a minimal type of education. A minimum amount of tfane 

was made available for instruct:i.on. The basic objectives 

became tb.e teaching of a smattering of ceremonies, hist:;ory 

and ethics. To say the least, this was a. period in which 

th~ previously dynamic Jewish education was transformed into 

a shallow, minimal type of educa.tion .. 
1 

At the present time, especially in reference to Reform 

Jewish education of' the last twenty yea.rs, we find great 

development. In the survey of Jewish education we come to 

the present stage. An er.•a which often prides itself on 

sophistication in other fields has sought to bring sophisti-

cation into its educational system. In gene1 ... a.l education 

numerous theories of learning are being tested and used with 

varying degrees of success. They influence the religious 

education system as well. 

One of the best indeces of the current situation of 

Reform religious education is to examine the major curricula 

being used. In the curricula one finds the optimunt 
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expectations of the system in content and in techn:l.que. Our 

purpose in examining the curricula shall be to ascertain the 

major areas on which parents and teachers should have an aid 

for the enrichment of their Jewish background., It will also 

be to determine further the role which parent education and 

teacher training can play in relationship to the objectives 

of the major curricula~ 

B. The UAHC-CCAR Commission Curriculum 

The major cur1~iculum used in Reform religious schools 

is published and endorsed by the Commission on Jewish Educa­

ti.on of the Union of American Hebrew Congregations and the 

Central Conference of American Rabbis. The curriculum, 

originated by the commission under the leadership of the 

late Dr. Emanuel Gamoran, has often been revised in recent 

years. In order ~o understand it, one must view the general 

aims of the cu~riculum which it supplements by providing 

more specific implementatipn. The general aims of the 

curriculum a.re stated a:t the outset of the curriculum: 

tt 1rhe aims listed below are assumed as valid 
not merely in any one aspect of the school 
but as applying throughout life. Some may 
well be achieved in the elementary re-
ligious schools; others cannot be achieved 
until the high school grade; and still 
others should constitute a pa.rt of adult 
education and should continue as aims through~ 
out the life of the Jew. 

ttrt is understood that the aims listed 
herewith cannot possibly be fulfilled in 
a one-day-a-week school. As requirements 
incre~se, they will necessitate the pur­
suit of educational studies and activities 
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in more intensive schools -- :Ln two- and 
three-day-a-week schools to say the least. 
111. To inspire our ch1ldren with positive 
and abiding faith in the Jewish religion 
according to the Liberal Reform t:r>Hdi ti on. 
0 2. To stimulate their sense of community 
with and responsibility toward fellow-Jews 
in all parts of the world, with deep con­
cern for the State of Israel and its people. 
0 3. To guide them in self-identification 
with the J'ewish people of the past, emula­
ting its heroes, aspiring to its ideals, 
and devoted to its continuance~ 

"~-· IJ.
1
0 provide them with happy, int;eresting 

and inspiring experiences in the practice 
of Judaism in the home, the school, the 
synagogue, and the community, and in the 
apprecie.tion of Jewish ar·t, music and 
literature. 

"5. To prepare them to uti.lize the re­
ligious fa:i.th, ethical standards, and 
traditional insights of Judaism in meeting 
their personal problems. 
11 6. To inculcate in them the universal 
ideal of Israel's prophets and sages, 
leading toward their dynam:l,c involvement 
in service for freedom, brotherhood and 
peace'., 

"7• The curriculum, whichj attempts to achieve 
these aims, must begin with the ac·tua.l ex­
periences of our children, but must add 
many important elements of the Jewish .heri­
tage which are no1; presen:b in ·the experience 
of the average Jewish child in Americae The 
study of Hebrew is an 5.ndispensable element 
in the achievement of this purpose and must 
play an import~nt part in our course of 
study. Above all, our purpose must be to 
stimulate a process of continuous learning 
which extends beyond the prescribed program 
of the religious school and lasts as long 
as life itself .. 11 2 

These general aims of the religious education pro­

g:t>a.m of the Reform movement as adopted by the Commission 

67 

. . ~ ' 

·': ·, · .. · ' 

: ·~ .. ., 
. : .. :. ·-
o' I '. 

• 
· .. , . 

• •• t'f :: ;: . 

. , . 



68 

point to the necessity of a strong home and school rapport. 

If children are going to be inspired with a positive and 

abiding fa.1th in ·bhe Jewish religion., that inspiration must 

come from a relationship which exists between home and school 

and which is strong enough to affect the child. If the child 

is to gain a. sense of unity with Jews around the world 9 that 

unity must be felt at home and it must be sensed by the 

·!;eacher. If the child is going to identify himself with the 

Jewish pa.st, present and future, this must also rise from a 

good home and a good education in the temple. If the child 

is going to experience Judaism in a joyful manner, there 

must be a. continuous relationship between home and school. 

In short, the home has an important part to play in ful­

filling the general objectives of this curriculum. The home 

must have a background in Judaism. The same applies to the 

religious school. If the general aims of the curriculum 

are to find realization, the teacher must be so equipped as 

to instill an inspiration~ a means of identification and a 

feeling for unity within the child attending the relig:tous 

school. 

The general must, however, give way to the more 

specific. In listing the specific objectives of Jewish 

religious education, the curriculum lists eight areas of 

teaching. In ea.ch of these areas there are specific 

objectives as far as knowledge is concerned. There are 

specific objectives as far as attitudes, habits and appre­

ciations are concerned. The eight areas are worship, the 
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Jewish people, Hebrew, cere·monies, Bible, ethics and per-

sonal adjustment and theology. Such knowledge is for the 

most part transmitted in the religious school classroom but 

requires interest and reenforcement on the part of the home. 

I · ,, For example, in studying Bible the child is expected to be 

familiar with the general structu:r•e and framework of the 

Bible and the classic elements of Biblical literature& The 

child is expected to have some knowledge of Biblical 

a.r•eheology, Biblical scholarship, and to develop the habit 

of. regular Bible reading • .3 These goals cannot a.ll be 

achieved in the classroom and therefore must be partly 

achieved at home. The home can only help in reaching the 

objective if it; is able to discuss the particular subject 

with some degree of competence. Even more important is the 

realization of the second part of' each subject area. objec­

tive. Attitudes, habits and appreciations grow out of 

knowledge but require a constant reenforcement. '11he home 

cannot reenforce attitudes if it does not possess knowledge. 

We are led to conclude, logically, that the home is in dire 

need of materials which will enable it to pursue its task 

effectively. 

Every educator realizes that general and specific aims 

of a curriculum are not valid by themselves. They might 

appear as being very lofty when printed. Only if they are 

implemented in a realistic fashion in the various classes 

do they become at all meaningful. This implementation must 

be sensible according to the total structure of the program. 
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, 

The UAHC-CCAR Comrnission Curriculum is implemented in the 

following manner:4 

,t;:_~ Departmerrc 

·-----..... ... ------~--
Kindergar·cen Grade l Grade 2 Grade 3 

-----· ·----..... ·------....... --·----""""---· .. --......... _ ---· "---·---
Orientation 
to.school and 
synagogue .. 
Ho lid~ 
preparation. 
and celebra­
tion. 

Early Bible .. 
Heroes., 
Holida.z 
preparation 
and celebra­
tion. 

I1ater Bible 
heroes. 
Hol:i.d.2:Z back­
ground and 
l"ituals. 

Early E.2..f!!J..-
Bib l i cal 
iler0es:-g2..~ 
background and 
rituals .. 

!11. Grades Worship - Assemblies - Music - Tz'doko Fund 

Intermediate per>,l!J'tment 

-----------4 ----·---------
Grade ~- Grade 5 Grade 6 

--------~----~~--· -------····-·-·-------
Later 12.0.s.t.-B.iblical 
heroes., 
Jewish ethical 
living. 
~ ... --·--------.. _ ......... _________ ....... --------~--· ... ----
All Grades Hebrew - Current events - Worship - Assemblies --- Music - '.I'z' doko Fund - Some co-curi"icular 

activities. 

----------------··------· 
Alternate 
courses: 

Holiday review. American Jewish 
Bible. (fommuriitff--

IocaI., B ble. 

American Jewish 
community: local 
and national. 
Bible. 
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Grade 7 Grade 8 Grade 9 
--------·-----~--·-----

!~.diev.aJ .. Hi~to;t:I. 

Personal Ethical 
~ins;. 

Jl!Iod~ .His__:!?orY:• 

B~:·~;ehet.s. 

Social ethical 
livi~.- .. ~ 

'. --o>(I---·----·----..... --·--· 

Reform Judaism .. ---
Bible: !Yr~· 

.QE~arat~. 
r.el:i..~i,0,31 .. 

All Grades Hebrew Co-curricular activities Current -- events - Worship - Assemblies - Music - '1.1z' doko 
Fund 

Alternate American The State of Israel. Jew!_~ Wox•sh;iE.• 
Cou1"ses: jewisn:·- Jewish way of life 

~omrn!:'.!:!lity:in recent years* 
Nationa • 

----·-.. -----.... --··-----~--·- ... -...-.-~·-----·----...... -----

--------------··--·---------------
Grade 10 Confirmation Grade 11 Grade 12 

----~-·e-----•• ••• - ~ ' • ----·-·-~-------·-----...,.......--
American Jewish ~ori. 

Ear1:z £~St-Bibli2.~ 
literature 

Modern Jewish 
PrOblems 

Later J20~~­
B.f6ITcal 
literature. 

Jewish belief, 
01·ig1n. ~ 
content. 

Jewish lii'e, with 
~.m;ehas.~ron et'hICs. 

!J.l Grades NFTY activities - School assistance Hebrew -
Current Events - Worship Assemblies - Music -
Tz'doko Fund. 

.Q..2_11f.irmatioQ Prepa~~tio~ 

~wish religious ideas. 
_ eW[SE: !frshi;e, - --

Alternates - --
Bi1l~.~. sury:~..Y:· 
Histo:ry su:r•vez. 
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It is the concern here to ar1"ange the curriculum just 

presented in such a manner that will enable ascertaining the 

major subject a:reas being taught. We are also concerned 

with the grades in which a particular subject is being taught. 

This will lead to a conclusion of the areas in which supple­

mentary materials for parents and teachers are needed. 

In an analysis of the UAHC-CCAR Commission curriculum we 

find that there are ten major areas of instruction which can 

be broken down as follows: 

golid~: 

Kindergarten - Holiday preparation and celebration 

Grade l Holiday preparation and celebration 

Grade 2 - Holiday background and rituals 

Grade 3 - Holiday background and rituals 

Grade 6 - Holiday practice, history, meaning 

Life-CJ[cle.: 

Grade 5 - Study of lifetime observances 

Bible: . . ...,..... 

Grade 1 - Early Bible heroes 

Grade 2 

Grade 6 

Grade 8 

Later Bible heroes 

Biblical history 

Bible: Prophets 

Grade 9 - Bible: Writings 

Grades 4, 5, 6 

Conf ir-.mation 

Histor;z:: 

Bible (alternate course) 

Bible survey (alternate course) 

Grade 3 - Early post-Biblical heroes 
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Gr a.de 4 - Later post-Biblical heroes 

Grade 5 - American Jewish heroes 

Grade 6 - Biblical history 

Gr a.de 7 - Medieval history 

Grade 8 Modern history 

Grade 10 - American Jewish history 

Confirmation - History survey (alternate course) 

Po~~.""..'.!?A~j.cal Literat~: 

Grade 10 

Grade 11 

Early post-Biblical literature 

Later post-Biblical literature 

Reform Judaism: -----
Grade 9 

~om~-~r~~~~~ Relig~C2!!: 

Grade 9 

~: 

Grade 4 - Jewish ethical living 

Grade 7 ':"' Personal ethical living 

Grade 8 - Social ethical living 

Grade 12 - Jewish life with emphasis on et;hics 

Beliefs: 

Grade 9 ... Jewish worship (alternate course) 

Grade 11 Modern Jewish problems 

Grade 12 Jewish belief, origin, content 

Confirmation = Jewish religious ideas 

D~1!!£sra:phz: 

Grade 5 - American Jewish Community,, local 

(alternate course) 
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Grade 6 - American J~wish Co1mnunity, local 

and national (alternate co~rse) 

Grade 7 - American Jewish Conununity, 

national (alternate course) 
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In this breakdown we have not listed the grades ln 

which Hebrew is taught. There is some Hebrew taught in 

every grade. While Hebrew is definitely a major subject 

area, it cannot be treated in a project such as the current 

one. 

C. The Schwartzman Curriculum 

No curriculum can attempt to satisfy the wish.es of 

everyone in a field nor the objectives of everyone. Any 

curriculum which is proposed in the belief tha.t it will i'ind 

genuine acceptance by all is bound to fail at the outset;. 

Thus, those interested in Reform religious education have 

sensed many inadequacies in the UAHC-CCAR Commission 

Curriculum. They have stated that the curriculum possesses 

def'ini te shortcomings. Its, obj actives., they say., a:re not 

:realistic and the implementation of the program is not 

a.ltoget;her sound. Feeling the shortcomings of the UAHC-CCAR 

Commission curriculum, some have attemp·ced to formulate thei1" 

own programs subsequently accepted by some. IJ.1ogether with 

the UAHC-CCAR Commission Curriculum they form the nucleus of 

the Be.form educational program.. J.i,oremost among those who 

have designed a new program is Rabbi Sylvan D. Schwartzman, 
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professor of Jewish Religious Ed11cation at the Hebrew Union 

College-Jewish Institu·be of Religion. He published a 

curriculum in 1955.5 
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A number of principles form the basis of the Schwartzman 
I 

curriculum. The basic goal is to develop a. confirmand who 

is deeply comm:ttted to Reform Juda.ism as his way of life and 

who possesses the necesse.ry religious skills, feelings and 

understandings which would enable him to appreciate the 

worthwhileness of his Judaism and enable him to implement 

it in day to day living.6 

The essential elements of the Schwartzman curriculum 

a.re s:bated in these terms: 

n1. By utilizing the broader unit approach, 
it consciously aims at convey1ng fundamental 
insights and understandings rather than 
isole:lied fact, and simultaneously provides 
more time for extensive c1"eat:1.ve activity .. 

11 2. The curriculum seeks to expose the child 
fl"Om h:i.s earliest years in the religious 
school to the realities of living as an 
American Jew. As his experience with his 
own form of Judaism and his own Jewish 
community grows,, he comes to learn that 
there are othe1• expressions of Judaism and 
Jewish life within the household of Israel. 

11 3. It consciously postpones the teaching 
of various subjects such as Hebrew reading, 
systematic Jewish history and Bible,. untll 
the child has developed sufficient 
ma.tu.rity to profit from these studies. 

n4. To achieve its objectives, the ctll''l"iculwn 
offers two main areas of learning, Jewish 
Social Stud:tes and Jewish Religious Iiiving, 
corresponding to the broad fields curriculum 
of the modern elementary school in social 
studies and language arts. 

11$ .. The content in the field of Jewish Social 
Studies offers the child a gradual progression 
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from the known to the unlmown, from ·bhe 
more immediate to the more r·emote. Thus, 
participating in an ever-widening circle 
of experience with Jewish life, he moves 
from an understanding of his home, religious 
school and temple to a.n ul'l:;imate grasp of' 
the importan:t sociological aspects of 
world Jewry. Three distinct cycles of 
learning are provided. In the early grades 
there is a maximum of guided personal ex­
perience with contemporary Jewish life. 
The second cycle aims at helping him under­
stand how the· various major facets of 
modern Jewish life, such as the synagogue, 
the Jewish community and the like, developed. 
Finally, and only when the pupil's maturity 
enables him to profit from it, is systematic 
Jewish history introduced. 

"6. '11he area of Jewish Religious Living 
attempts to expose the child to a variety 
of experiences with the religious side of 
Jewish life as it pertains to him. Thus, 
beginning with an exposure to the existence 
of God, the curriculum moves on in care­
fully graded sequence to provide experience 
with the holiday and lifetime observances .. 
The second eycle deals with conveying to 
t;he child the relevance of prayer, ethics 
and personal guidance as found in Judaism. 
Reviewing what has already been learned and 
providing more mature perspective about 
Jude.is·m, the third cycle concerns its elf 
with comparative religion and the day-to­
day practice of one 1 s Judaism. 

tt7,. The development of the necessary skills 
for ef.t'ecti.ve Reform Jew:i.sh Living is also 
carefully planned for. By the time the pupil 
is confirmed,, he w:i.ll have mastered the 
Hebrew of the Union Prayer Book, the essential. 
blessings and key Jewish term:B; and a wide 
variety of hymns and songs.. In addition, he 
will have had considerable experience with 
the Bible as well as the practice of group 
worship and spontaneous prayer. 

0 8s It1inally, the cu1•riculum provides for a 
systematic program of parent education 
coordinated with the course of study of 
the religious school. Beginning logically 
with educating the parents in the mainte­
nance of a religious home, the program offers 

·. 

j'.. : ~ •• 

"' 

·'II :· .: 

-------~---~ .. ~. ·. -·-· 



instruction in Reform worship, Jewish 
responsibilities to the community, com­
parative religion, key Jewish personali­
ties, JewJsh life-cycle observances, 
prayer, ethics, the development of' Refotm 
.Tuda.ism, the Bible and Jewish history. wr 
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Nat;urally the general statement is followed by a state­

ment of the more specific means of' iraplementa.tion. The 

Schwartzman cux•riculum is implemented by proposing four 

major areas of concern in ea.ch grade of' the rellgious school .. 

These four major areas are religious living, social studies,, 

edification and skills. To these the curriculum adds a 

fifth, echoing the concern of our work, namely, parent 

education. An outline of the cur!'iculum as it affects ea.ch 

grade reveals the following pioture: 8 

AN OU1rLINE OF 'I'BE CUHRICUT.JUM 

Primary Department 

KINDERGARTEN 

3eligious IJivill,5: How we come ·t;o kn.ow God and the ways 

we worship Himo 

Social Studies: Getting to know our Reform Jewish 

sur:r•otmdings. 

~E~fication: Stories of animal heroes of Jewish life, 

songs .. 

Skills: Worship, hymns, songs, pI•ayers, terminology. 

FIRST GRADE 

11,~ligiou~ Livin~: How we worship God through happy 

Jewish holidays. 
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Soc_i~.:J:.. Studies: Getting to know our Jewish religious 

cor.arnuni ty. 

Edification: Stories of heroines in Jewish life, songs. 

Skill~: Worship, hymns, songs, prayers, terminology. 

SECOND GRADE 

Reh,igio~~- Livin~: How we worship God through our more 

solemn holidays. 

Sod.al Studies: Gel'!; ting to know our Jewish community .. 

Edification: Stories of great Bible heroes$ songs. 

Skills: Worship, hymns, songs, prayers, terminology, 

THIRD GRADE 

Rel:t.sio~ .f=ivine;: How we worship God through our 

A1nerican-Jewish holidays. 

Social Stud.ie,s: Getting to know the general religious 

community. 

Ediftcation: Stories of post-Biblical and Medieval .,... .. _ _...._. 

Jewish heroes, songs, reading of Jewish fiction. 

Skills: 
- rr• 

Worship, hymns, songs, prayers, terminology. 

Inter.mediate Department 

FOURTH GRADE 

Religiou,s Livin5: How we worship God through the year 

in synagogue and home. 

.§.221:..tl Studi~: Getting to know the American Jewish 

community. 
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Edification: Stories of great American Jewish heroes, 

music, res.ding of Jewish fiction. 

Skills: Worship, hymns, prayers, terminology, projects 

in ceremonies. 

FIFTH GRADE 

Reli~i,O.UP,. Li,vin.rs.: How we worship God throughout our 

lifetime .. 

Social ~~udi~.§_: Getting to know the world Jewish 

community. 

Edification: Stories of great Jews of modern times, 

music, reading of Jewish fiction. 

§kills: Hebrew reading, prayers, term5.nology. 

SIXTH GRADE 

EeJ.is;i.Ot?-§. .~iv:tns: The worship of God through prayer .. 

~ocial Stud.ies: Understanding our American Jewish life .. 

§d~f~~ation: Music, reading of Jewish fiction, con-

crete projects ot Jewish philanthropy. 

§ls.ill~: Hebrew translation, prayers, terminology, 

blessings. 

Junior High Department 

SEVENTH GRADE 

Reli.s..,~ L5.vins: The worship of God through ethical 

living. 

Social Stud1.es: Understanding world Jewish life. 

!,d:L.f~catio11;: Apprec:i.ation of Jewish rellgious art and 
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architecto.re, reading o:f Jewish fiction, con­

crete projects of Jewish philanthropy, music, 

visit to a large Jewish community during recess. 

Skills: Hebrew translation, prayers, terminology, 

blessings. 

EIGHTH GRADE 

fi.e.li~i_c;ms ,Livin.s;,: Judaism in personal living. 

Social Studies: Understa.nd:i.ng our Reform Judaism .. .,,._,. ""' . - ___......_ .. __ 
,ma.g~cation: Appreciation of classical selections 

of Jewish religious literature, reading of Jewish 

fiction, concrete projects of Jewish philanthropy, 

music, pa.rtic:i.pation in Confirmation department 

conclave .. 

Skills: Hebrew translation, prayers, worship. 

Confirmation Depa.rt;ment 

NINTH GB.ADE 

~is;ioq§_ Liyine;: Comparative religion. 

~.,& Stu.dies: The story of the Jewish past .. 

Edification: The story of our Bible, I; reading of 

. Jewish fict;ion, concrete projec'l:is of Jewish social 

se:r.vice, music, conclave. 

Skills: Bible, Hebrew translation, prayers, worship. 
__.... '"' 

TENTH GRADE 

~1~,5iot;t;.~. Li~~B,S: Living our Judaism. 

Social Studies: The story of the Jewish present. 
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~fication: The story of our Bible, II; reading of 

Jewish fiction, concrete projects of Jewish social 

service, music, conclave • 

. ~k1~:1:£.: Bible, Hebrew translation, prayers,, wo1"ship, 

blessings .. 

Like the curriculum of the UAHC-CCAR Commission, the 

Schwartzman curriculum deals with ten basic ar~ea.s if Hebrew 

is omitted. While there is a definite difference in the 

manner of presenting these areas, there is a great shniliarity 

in the subject areas, skills and id.eas to be taught. Here 

follows a compilation of the subject areas covered by the 

Schwartzman curriculum and the grades in which these sub-

jects are taught: 

]!o1_:f:.days.: 

Kindergarten - celebration of holidays; orientation 

Grade l - How we worship God ·through happy Jewish 

holidays 

Grade 2 - How we worship God through the solemn 

holidays 

G:i:•ade 3 - Ame:i:•iean-Jewlsh holidays 

Grade 4 
fif.~-cicle: 

The SJ7na.gogue year, home observances,. 

G:i:•ade 5 - How we worship God through our lifetime 

Bible: 

Kindergarten - Stories of animal heroes 

Grade 1 - stories of Jewish heroines 

Grade 2 stories of great Bible heroes 
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Grade 9 - Story of our Bible, Part I 

Grade 10 - Story of our Bible 1 Part II 

Hi,st,or1: 

Kindergarten - stories of animal heroes 

Grade l - stories of heroines 

Grade 2 - stories of heroes 

Grade 3 - stories of post-Biblical and medd.ava.1 

Jewish heroes 

Grade 1~ ... stories of great Am.erican Jewish heroes 

Grade 5 - stories of great modern non-American Jews 

Grade 8 - Judaism in the middle ages and the advent 

of Reform 

Grade 9 - story of the Jewish past (Biblical 

med1:L~val) 

Grade 10 story of' the J.ewish present (Ema.ncipation­

present) 

Post filEJ:J.cal ~1.~.e_;--atarJ?_: 

Grade 3 - stories of post-Biblical and med~~val 

heroes 

Kindergarten - orientation to Jewish surroundings 

Grade l Jewish religious community 

Grade 8 - understanding our Reform Juda.ism 

Grade 10 - Living our Judaism 

Q2El_J?.ara t ~ v~. Be_lJ~gi,q,a: 

Gra.de-.3 - Getting to know the general religious 

community 
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Grade 9 - Comparative religion 

Ethics: 

Grade 7 - The worship of God through ethical living 

Grade 8 - Judaism in personal living 

Grade 10 - Living our Judaism 

Beliefs: _,__ 
Kindergarten - about knowing God, worship 

Gr•ade 6 - Prayer 

Grade 10 - Living our Judaism 

Demo~r.aE,hI: 

Kindergar'ben - Reform Jewish sur•1 ... oundings 

I 
Grade l Jewish religious community 

Grade 2 Jewish community 

Grade 4 - American Jewish community 

Gr a.de 5 World Jewish community 

Grade 6 Understanding American Jewish life 

Grade 7 - Understanding world Jewish life 

D. The Zarin Curriculum 

A third curriculum being used in the Reform religious 

school today is the one proposed by Rabbi Edward Zerin.9 

. Using the over ... all title. of Living ~~ as a theme, the 

cu1•rieulum endeavors to provide an eleven year coL1:rse of 

stildy for the Reform religious school. While Rabbi Zarin 

states that <n1any variations of the basic curriculum a:re 

Possible and that it allows for an approach marked by 

flexibility, 10 it appears that little new emphasis is to be 
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found in the curriculum. It attemp·hs to integrate subject 

area from one class to another. Yet the t:t tles of the 

courses are not completely accurate as descriptions of the 

subject matter which is taught. They:seem, rather, to be 

fancy hooks on which one can hang a multiplicity of garments. 

If one seeks to ascertain the over-all objectives o.f 

the curriculum, one finds that Rabbi Zerin states the 

, objective very brie.fly., He says that it "tries to fulfill 

the need of w achievement of ei'fect :i.ve human rela.tion­

sh:tps 1. nll Upon this broad objective, the curriculum is 

implemented in each grade as follows: 

Living With Yourself 

Introduction to the 'l1emple, holidays, no emphasis 
on historical origins 

Fir•st Grade Living With Our Friends 

Emphasis on selected aspects of the holiday cycle 

Second Grade Living With Our Friends 

Opportunity for child to relate his pe:x•sonal and 
family relationships to school, non-Jewish 
ne:tghbors, through an emphasis on selected 
aspects of the holiday cycle. 

Third Grade Living In Our Temple 

Concentrates on Temple 

Fourth Grade Living In Our Community 

Community service participation 

Fifth Grade --- ..... .., ---- Living In Our Nation 

AmericFt.n Jewish Immigration, etc. 

Sixth Grade Living In Our World 

Emphasis on contemporary events affecting Jewish 
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people throughout the world 

Seventh Grade ------ Living With Our Neighbors 

Intergroup situations, self and group understanding 

Living With Our People 

Emphas,is on selected personalities and develop­
ments in Jewish history 

Ninth Grade Living as a Reform Jew 

Beliefs concerning contemporary trends in 
Jewish and general religious life through a.n 
emphasis on selected aspects of Reform Judaism. 

Living as a Teenager 

Emphasis on selected texts in Bible and Jewish 
literature 

Tenth Grade -- Living Judaism 

Basic attitudes of Judaism towards life 

One of the problems which this curriculum poses is 

what actually is meant by the titles and sub-titles assigned 

for each grade. From a cursory investigation it would seem 

that the entire curriculum is bound up into a rather neat 

package. Deeper investigation shows much overlapping. 

It shows that nothing unique is proposed in the curriculum 

beyond the titles and the over-all theme. 

By subject a!'eas the Zerin curr·iculum of Liv~ Ju,d,a.!_s!!! 

allows for the following breakdown: 

Holid~: 

Ktndergarten - Introduction to the holidays 

Grade l - Selected a~pects of the holiday cycle 

Grade 2 Holidays as a means of teaching personal 
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relations 

Grade 3 - Holidays as observed in the Temple 

Grade 9 Holidays as an index to the uniqueness of 

Reform 

Life-Cy?le Observa~: 

Kindergarten - Introduction to Temple, holidays 

Grade 1 - Emphasis on observances as they affect 

family living 

Grade 4 - Bible as a basis of community service 

participation 

Grade 8 - Bible as a means of teaching selected 

developments and personalities in Jewish 

hlstory 

Grade 9 - Emphasis on selected texts in Bible 

Grade 10 - Basic attitudes of Jhdaism towards life 

Hi.st o. r;z:: 

Grade 5 - American Jewish history 

Grade 6 Contemporary events in Judaism with 

historical backgrotinds. 

Grade 8 - Emphasis on selected developments j_n 

Jewish histo1"y 

Grade 9 - Trends in Jewish and general religious 

life wi·th an emphasis on Heform Juda.ism 

Post-Biblical Literature: -- .. _.. -
Grade 9 - Emphasis on selected texts in Jewish 

literature 
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Ref orrn Judaism: 4 ,_ .......... .., 

Grade 9 - Emphas~s on selected aspects of Reform 

Judaism 

G:r.ade 10 - Basic attitudes of Judaism towards life 

£.omparative .f!.!3l~ion: 

Grade 2 - Relationships with non-Jewish neighbors 

Grade 4 IJiving within the commun:i.ty 

Grade 7 ~ Inter-group situations, self and group 

understanding 

Ethics: 
-- -:P; 

Since each grade has a title involving an aspect 

87 

of living, it would seem that ethical teaching need 

not be spelled out except for the following: 

Grade 10 - Basic attitudes of .Judaism towards life 

Beliefs: ._._..... 

Grade 9 - Beliefs concerning Juda:tsm 

Grade 10 - Basic attitudes of Judaism towards life 

~m2~ra12hX: 

G:t:•ade 4 - Community living 

Grade 5 

G1"a.de 6 

American Judaism 

Contemporary events affecting world 

Judaism 

This is the third cur:t•iculum with which we must reckon 

in our attempt to establish the major areas of study which 

occupy the Reform religious school.. While we have had to 

enter into'some process of deduction to find out what Rabbi 
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Zerin actually has :l.n mind with each title,, we have come to 

the basic areas which the ~ivinEl .Juq._~113m cu1"riculum presents .. 

E. The Kurzband Curriculum 

The fourth and last of the curricula which interest us 

was developed by Toby K. Kurzband for the Jewish Community 

Center of White Plains,, New York. 12 The basic app1•oach of 

the cu1 .. riculum is to integrate subject a:r•eas. It allows for 

more relationship' to contemporary living. While the 

objectives which Ku.rz.band works with are basic~lly the same 

as the UAHC-CCAH Commission curriculum, Ifurzband implements 

the objectives in somewhat different form. 

The cur1 .. iculum breakdown by grades reveals the follow ... 

ing kind of a plan:13 

Grade l Jewish Fe~i~.~.ls and Bible Stories 

Each holiday is treated as a unit concluding with an 

appropriate traditional celebration. 

stories related to Festivals .. 

Selected Bible 

Grade 2 - ......... ~ ~sh Festivals and American ?ol:l:,d.a~ 

Observe.nee of Jewish holidays with emphasis on A:meri.can 

experience (Su.kkoth-Thanksgivin.g; Hanukah .. Religious 

Freedom; Sabbath - Recreation, etc .. ). American holi­

days will also be celebrated with reference to Jewish 

experience (Columbus Day - Jews who helped coiumbus; 

Lincoln and Washington Birthdays - Brotherhood, etc .. ) .. 

Selecte~ Bible stories related to Jewish festivals and 

American holidays. 
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Grade 3. Jewish Hc~E!?-L~!l.d Famili[' Life - Tod~~n<!_ In 

Bible Times -- -~- . ~ . ---
Homes and Family Life of Pupils :related to ·bradi t ional 

Jewish attitudes ... Fifth Commandment, etc. Bible 

stories of our earliest ancestors as Nomadic shepherds, 

as farmers in Canaan and in the days of' the First 

Temple - emphasizing family life; parent-child and 

sibling relationships,, etc. 

£u..:r. ~ynagogue~. - .I.t.s Origi,ns and D!3.V~).opme~,!!. 

Ceremonial Objects in our Synagogue.. Construc}t objects. 

How old 'is our Synagogue? First Synagogues in u. s. 
Origins of Synagogue in Biblical period.· The earliest 

Rabbis and their schools. Famous Synagogues through­

out the world. Weekly 11 portions 0 in Gold~ f)ib~. 

Grade 5 
•la!li ,... , ~ "" 

Jewish Ways of Life in our Conuuuni ty - Calendar, 

]
1estlvals, God and Nature, God and Man (Brotherhood),, 

Jewish Ways of Life in Other Lands - Spain, Holland, 

Turkey, Poland, Germany, England, France, Israel, etc. 

Grade 6 
-. , ol: ..... 

!.~£.~~can Jewish OOllllJ.!!:!~!.ti ~ Our Jewish 

Communitz 

Participation oi' Jews in the discovery and develop·-

ment of America (Thanksgiving). Peter Stuyvesant and 

first application of Tz~aka_h in an Ame:r•ican Jewish 

Conununi ty. Tzedakah :t.n Biblical and Talmudic times,.. 

F:tghtiJ:?.g for human :rights in colonial American History .. 

Influence of Bible on democratic ideals. Jewish 
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il1'11l1igra.tion to u. s. Jewish organizations. American 

Jewish Hall of Fame. 

Grade 7 !i._:i:_s.t,ory I - Bibli~riod to 586 B. C .. E. -

Integrating the study of the Bible text; with modern 

historical and archaeological research., Relate social 

and religious life of early Hebrew to American History 

and pupil experiences. Re~i5ion - Judaism Toc1§x -

Initiation Ceremonies. Bar Mitzvah.. Torah portions 

and Ha.ftorah. Origin and meaning of' Confirmation. 

Ten Commandments. Reform Judaism. Visits to Orthodox 

90 

and Conservative Synagogues. National Jewish Religious 

Organizations. 

Grade 8 

(586 B.C,E. - 70 C.,E.) Babylonian Exile. Prophets 

and Universal ideals in Judaism. Re'bu.ilding of 

Temple.. Hellenism. Maccabees. Jesus and origin of 

Christianity. Problems of Second Jewish State and 

Israel today. g~ligion - Re~~g~on ~~dax - Directory 

of Religious Institutions :J.n Community. One Go_!-!. 

Visits to Catholic and Protestan·t Churches.,, Origins 

of Religion. World Religions and their founders. 

Religion and Ethics.,, Ethics 2£. ~ F1athers J:!! Union 

Praye_P., ~ .. 

.9:.pa.de 9 - HistorY. III - 70 C.E .. to .. ~~en'I:; D~ -

Relate each period to current problem (Roman Empire 

UN; Golde~ Age in Spain - Israel-Arab cooperation 

today; Ghetto-Segregation today, etc.) .. ~eligi~ 
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Conf irmat:!:.2!! - Ethical Monotheism as integration of 

Jewish values. Values in Shemone Esra. Jewish con-

cepts of God, Worshlp, Symbols & Ceremonies, etc. How 

our Synagogue functions. Confirmation Service. 

The class5.fication of the Ku:rzband curriculum by subject 

a:r'eas reveals an emphasis on major subject areas similar to 

the curricula. already discussed. The breakdown by subject 

takes the following form: 

Holid~: 

Grade 1 - Jewish festivals treated as units 

Grade 2 - Jewish festivals and American holidays 

Grade 4 - Synagogue observances 

Grade 5 - 1I1he calendar,, festivals as Jewish ways 

of life 

Grade 7 - Relation of early Judaism to pupils 

religious life 

Grade 9 - Study of symbols and ceremonies 

Life-0.I_cl..2_ 9.e~er~~: 

Grade 7 - Ceremonies of initiation in Jewish life 

Grade 9 - Confirmation ceremony 

Bible: 

Grade 1 - Selected Bible stories as related to 

festivals 

Grade 2 - Selected Bible stories as related to 

festivals and American holidays 

Gi.,ad.e 3 - Bible stories of early a.11cest;o1•s as 

nomadic shepherds, .. as farmers in Canaan, 
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in days of F1irst •remple 

Gr•ade 4- - Origins of the synagogue. in biblical 

period; weekly Biblical por•tions 

Grade 6 - Influence of Bible on dernocr•atic ideals 

Grade 7 - History of the Biblical period to 586 BCE 

92 

study of Biblical research, Torah portions 

Grade 8 - History of Biblical period - exile to 

second Temple 

!Iistor][.: 

Grade 3 - Jewish fan1ily life - its evolution 

Grade L~ History of the synagogue 

Grade 5 Jewish life in other lands 

Grade 6 Histm•y of American Judaism 

Grade 7 - Systematic history, part I 

Grade 8 Systematic history, part II 

Grade 9 Systematic history, part III 

Post-B~b~~ ~e~ature: 

Grade 4 Earliest rabbis and their schools 

Grade 6 - Concept of Jewish community ·1n 1ra1mudic 

times 

Grade 8 - Literature of post-biblical period as part 

of study of systematic history; study of 

Mishna collections .. 

Grade 9 - Literature of post-Biblical period as 

part of systematic history study 

Hef'orm Juda.ism: ·-
Grade ~- ... The synagogue 
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Grade 7 - Reform Judaism as part of' s tu.dy of modern 

Judaism 

Grade 8 - Ref.or.m. Judaism as part of study of modern 

religion 

Grade 9 - Study of Jewish concepts 

~a.ra.~~~ ~jJs_ion: 

Grade 8 - Study of world religions, study of 

religious institution~) in community 

Ethics: -
Grade 3 - Ethics of family life 

Grade 5 God and man relationship, brothel"hood 

Grade 6 Study of concept of Tzedakah., fight for 

human rights, democratic ideals 

G1 ... ade 7 - Study of social and religious li:t'e of 

early Hebrew 

Grade 8 - Study of Ethics of the Pat.hers 
~--- -

G1•ade 9 - Ethical monotheism as an integration of 

Jewish values 

Belie.fa: ---
Grade 3 Home and family life 

Grade 5 God and nature, God and man 

Grade 7 Ten Commandments, ea:r•ly Jewish beliefs 

Grade 8 God idea., un:tve:r:~sal ideals in Judaism 

Grade 9 Ethical monotheism; Jewish concepts of 

God, worship, symbols and ceremonies 

£emo ~r.aEhI 

Grade 4 - Famous synagogues throughout the world 
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Grade 5 - Jewish life in the community, in other 

lands 

Grade 6 - Jewish organizations 

Grade 7 - Judaism today 

Grade 9 Function of the synagogue; Israel today; 

ghetto and segregation today 

In the categorization of the Kurzband curriculum by 

subject areas we find the same ten major areas covered in 

the curriculll.m but in varying ways. 'J.1he breakdown of ·the 

Kurzhand curriculum has necessitated our drawing conclusions 

of what is taught under a. particular heading,. 

P'" Conclusions 

From_ a study Of~ the curricula primarily used in the 

Reform religious school we a:re now able to draw some con­

clusions~ We could concern ourselves wi·th the adequacy or 

inadequacies of a given curr.iculum.. We could deal with the 

realistic approach which the curriculum might or might not 

have. This is,, however, beyond the scope of the present 

concern. Our concern has been to present, as objectively as 

possible, the various curricula with a. view towards ascer­

taining the majo1" areas of study contained in each of them. 

Ou1 .. further concern. is to take these existing approaches 

to the problem .of Reforn1 religious education and to supple­

ment them with suitable materials for the edification of 

Parents and teachers. 
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To provide adequate supplemen'l:;s we must deter.mine, on 

the basis of t;he material which has been presented, what 

major subject areas are found to be universally covered in 

the Reform religious school. We find that there are eleven 

suoh areas. They a.re history, Bible, post-Biblical Jewish 

literature, holiday observances, life-cycle observances,, 

ethics, beliefs, comparative religion, Reform Judaism, 

demography and Hebrew .. 

We feel that there can be some combination of these 

areas for the purposes o:r prepa.r•ing supplementt-:try material 

for parents and teachers. Hebrew cannot be treated, as we 

have already had occasion to point out, as other areas can 

be treated. 14 Hebrew requires oral lessons with the aid of 

a teacher or other means. It is too comprehensive and in-

tricate a subject to be treated in ·bhe form which we suggest 

is us.able for the teaching of the other areas. We also find 

that in the field of demography there is a need for furthel"' 

definition of the limits of the field. Many of the items 

which could potentially be covered in such a work will be 

found in others. We also feel that there is no need to 

have a separate material for calendar observances and 

life-cycle observances. We propose, therefore, to bring them 

both together into one area which we would simply call 

observances. We also feel that ethics and beliefs have 

much in cominon and there is much duplication among the two. 

We propose, therefore, that the two areas be treated as one 

Under the general heading of ethics and beliefs. 
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We now have seven areas which should be dealt with in 

preparing ma·terials for the edification of parents and 

teachers of the Reform religious school. Those areas shall 

become our concern in the ensuing chapters as we treat each 

one separately. The areas are: 

1. The Bible 

2. Post-Biblical Jewish Literature 

3. Jewish History 

L~.. Reform Judaism 

5. Jewish Observances 

6. Beliefs and Ethics oi' Juda.ism 

7., Oompava.tiive Religion 

Treating each oi' these areas in the following chapters, 

we shall. first introduce each subject with a. statement of 

the general aims in preparing a presentation. We shall then 

go into a more detailed breakdown of the role which that 

area plays in the scheme of Reform religious education.. An 

examination will be made of the materials now available with 

a discussion of their strong and weak points. 

After such a pr•eliminary study we shall feel qualified 

and justified in presenting our suggestion for a text in 

the particular area. It should be pointed ou·t; here that we 

shall not offer a completely worked out series of textual 

materials. This work consists of working toward a program 

Of training in Jewish background for the paren·ts and teachers 

of the Reform religious school. IPor this :reason we shall 
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limit our presentation to outline form. 15 These outlines 

shall furnish a. be.sis of what should be contained in each 

section. The actual writing of the materials must be re­

served for some future pvoject.. This wovk shall serve as 

guidance for such future work. By presenting the justifica­

tion and the general approach it is felt that a good 

beginning is established. 
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CHAPTER III 
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CHAPTER III 

TOWAHD A TEXT FOH PARENTS AND TEACHERS 

OF' THE REJ?ORM REIJIGIOUS SCHOOL ON BIBLE 

A. Introduction to the Text 

The stu.dy of the Bible forms a basic part of ·bhe curric­

ula of the Reform religious school as shown in the study of 

the various curricula. The Bible is dealt with as subject 

matter on a number of different levels. At times it is 

taught f'rom an approach of relating the stori.es of heroes 

that fill the pages of the Bible. At other times it is 

taught as an inde::ic of the life of the early Hebrewso At 

still otb.er-times it is taught as a complete book with the 

study of the Bible taking the form of a systematic treat­

ment of the subject matter found within the pages of 

Scripture. The Bible is taught at times in terms of the 

fundamental religious ideas which it has attempted to con­

veys It is also taught from the point of view of the more 

scholarly approaches to the book. Finally, it is taught 

a.t times through a book approach. Each Biblical book is 

studied in order, with the goal of ascertaining the basic 

contents and messages of that·book. 

Whatever the form of teaching employed, one thing is 

oe~ta.in: the study of the Bible is of crucial importance 

to the progr•am of religious edt1cation in the contemporary 
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RefoJ:>m synagogue. With its importance established, we find 

it necessary to make the teaching of the subject more 

meaningful and functional. This can be done through the 

preparation of a concise treatment on the subject which can 

be of benefit to parent and teacher and simultaneously 

benefit the student. 

The scientific studies Of the Bible which one can tU•rl1 

to today are helpful and praiseworthy. 1rhey pl"'esent the 

Bible in highly intelligible teJ:>ms. They seek to resolve 

c.onflicts and strive to subject t;he Bible to a logical 

approach. Great as these types of approaches to the Bible 

might be, they do not suffice in our view for the work 

which is at hand. It should not be our aim, nor will it be, 

to present a scientific study of the Bible. Such an 

approach, valuable and critical as it may be, demands that 

the student of' the approach have a working knowledge of the 

Biblical language and idiom. To presume such a knowledge on 

the part of the parents and teachel"S t;oward whom our work is 

aimed is unrealis·tic and unwarrant;ed. Rather, our approach 

is directed at achieving positive results. In achieving 

such results we might make use of the scientific approach 

but merely as an aid do we use it. We leave to those 

interested in pursuing the subject of the Bible further, 

the whole body of deeper Biblical study and criticism.. What 

we shall not endeavor to provide, then, is a scientific 

study of the Bible. 

Nor shall we strive to present another text . on the 
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Bible by the religious school student. There are a number. 

of texts available aimed at the religious school student. 

The focus of our attention is the parent or the teacher who 

needs something above and beyond the normal text which the 

student uses in studying the Bible. 

In treating the Bible, one of the major areas of study 

in the Reform religious school, what are the cr:i.teria for 

such a treatment? We should strive to convey in readable 

and interesting form the key facts and ideas which we feel 

one should know about the Bible. Working in this direction, 

wa will have to summarize Biblical stories, attempting to 

draw from those summaries the pr:i.mary teaching which the 

story conveys. We must discuss historical incidents told 

of in the Bible when those events have an idea to conve.y. 

Our inte:r•est, then, will revolve primarily around key facts 

and ideas. The choice of these facts and ideas must remain 

pu1•ely subjective. There is no scientific lbasis for 

d.eciding which 1dea.s and facts a.re fundamental to an under­

standing of th.e Bible. We feel that this muEJt be left open 

to judgement. We submit our judgement as a basis foi• a 

Pl'oposed text. In line with our estimation of the audj.ence 

for whom the text is suggested will we choose or not choose 

to include .something in the study of the Bible. The parents 

and teachers of the Reform religious school are an integral 

Part of our criteria.. 

The methodology which shall be utilized in presenting 

the subject of the Bible will t a.ke v a.rious forms. Initi.ally 
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the area should be dealt with from the point of view of a 

contemporary problem. By means of such a presentation, we 

seek to attain the proper kind of motivation which shall 

make the remaining material appear to be important and use­

ful. Following the motivational material,, there should be 

presented a brief description of the origins and general 

influence of the Bible. Each book of the Bible should then 

be discussed, po:lnting out the main ideas,, events and 

thoughts characteristic of the respective book. 

The second form which the presentation should take 

comes in terms of topics. A text; should discuss the 

various types of Biblical literatu:r•e in terms of over-all 

topics. Thus,, we propose a dealing with the area of legal 

literature of the Bible followed by an attempt to draw 

conclusions as to ·!;he meaning of the legal literature and 

the key idea.s presented in it. The same process should 

pertain the inspirational, historical, ethical and theolog:l­

cal literature of the Bible. 

Fi-nally, the suggest;ed methodology leads to a presenta­

tion of the relation of the Bible to present times. This 

can be done by determining ·the influence of the Bible on 

the Jew _and on the non-Jew. In fairly objective terms,, one 

must st1"ive to deal with the problems of Biblical meaning 

and in·terpretation as. they affect parents and teachers of 

the contemporary Reform religious school. 

This, then, is the methodology which can be followed 

in a presentation of the Bible. An outline form, based on 
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that methodology wlll prove helpful ili completing a text in 

the area for parents and teachers. 1 

I t d i t d . 1 d t 2 n he eta led s u y of the curricu a use oday, 

we have had occasion to point out the role of Bible in the 

religious school. The conclusions revealed that in each 

of the.curricula, the area of Bible was covered. It also 

revealed that the area of Bible was covered rather thor-

oughly on a number of diff'erent levels. 

In the UAHC-CCAR Commission curr:tculum, Bible is 

ta.ugh'!; beginning with the first grade., There, early Bible 

heroes are covered. In the second grade the later Bible 

heroes a1"e treated. In the sixth grade a more thorough 

teaching of Biblical history is involved. In the eighth and 

ninth grades the curriculum calls for tbs teaching of the 

actual Biblical text itself. The prophetic portion of the 

Bible is taught in the former grade and the Hagiographa is 

taught _in the latter. In the confirmation grade the curricu­

lum ca1ls for a survey of the Bible as an alternate course. 

Teaching of the Bible also becomes an alternate course in 

grades four and five. Out of thirteen grades, the Bible is 

covered as a major subject area in five or seven of those 

grades,, depending on whether or not we count the instances 

where it is an alternate course. 

In the Schwartzman cur:t'icmlum, Bible is t aught 

initi~lly in the kindergarten where stories of animal heroes 

a.re correlated with Bible s·budy,. Iror the first grade the 

CL1rriculuni calls f'or stories of Jewish heroines of the Bible. 
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For• the second grade the emphasis is placed upon great 

Jewish heroes of the Bible. In the ninth and ·tenth grades, 

the story of the Bible finds a two year emphasis in the 

curr:i.culum, using mainly a topical approach to Biblical 

study. In this curriculum we find that the study of the 

Bible is called for in five grades as a major area of study .. 

In. the !Jivi~ Judaism approach of Rabbi Edward Zerin, 

it is a little more difficult to stipulate the grades where­

in Bible is taught. Since the Zarin approach is an attempt 

to be integrative, the teaching of the Bible can fall in·t.o 

almost any of the categories which Zerin establishes. 

While in the ninth grade the curriculum calls for an 

emphasis on selected Biblical texts, one can easily assume 

that the Bible plays a great pa.rt j.n other grades as well. 

One can assume, for example, that the Bible plays a major 

part in the third grade course which deals with the Temple 

and in the fourth grade course wh:i.ch deals with inter­

group situations and in the eighth grade which emphasizes 

selected personalities and developments in Jewish history. 

The Zerin program also calls for a tenth grade course deal-

ing with the basic atti·l;udes of Judaism towards life. One 

could suppose that this has a highly developed Biblical 

orientation. Thus one finds that the Zerin curriculum has 

only one_ g1"ade where Bible is listed as a specif le part of 

the su"bjects taught. Obviously,, B:Lble teaching bears 

heavily on the teaching in other grades. 

1rhe Kurz band curriculum introduces Bible study in the 
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first grade with the telling of Bible stories which are 

related to the festivals. Thus, for example, the study of 

Passover would entail the telling of the Biblical stories 

of Moses and the exodus from Egypt. This approach is con­

tinued in the second grade where Bible stories are related 

to other Jewish festivals and to the American holidays. In 

the third grade, the Kurzband curriculum deals with home and 

family life from the po:l.nt of view of contemporary life and 

from the point of view of Biblical times. The Bible stories 

which particularly emphasize f a.mily life are utilized here. 

In the fourth grade the Bible is part of the st.i.bject area 

stressing the synagogue and its origins. In addition,, the 

Kurzband curriculum introduces a study of the weekly Torah 

portions from the g_o,1.£.~1:! Bible.31 in this grade. The American 

Jewish Cornmun:tty is the subject ma.inly dealt with in the 

sixth grade and emphasis is placed on the theme of Tz~~akah 

as it applied to Biblical times. The systematic history 

study runs through from the seventh to the ninth grades. 

The seventh grade s·budies the Biblical period, integrating 

the study of the Biblical text with insights into the modern 

approach to the Bible and the research done in Biblical 

archeology. The eighth grade study deals with the Babylonian 

exile, the prophets and the universal idea.ls of Judaism. 

Here again the Bible forms the substance of the subject 

matter. One finds that in the Kurzband curriculum the Bible 

is covered in seven of the nine grades for which the 

curriculum is planned. At times it is used in the presentation 
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of a more particular theme. At other times the Bible is 

studied as the primary text. 

The implementation of the curricula which have been 
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discussed above takes the form of using many kinds of texts 

for the student. The concern here ought to be to make a 

treatment of the Bible for parents and teachers coincide, 

functionally, with the existing texts which are recommended 

and used. 

F1irst, however, we turn our attention to the question 

of whether there are any suitable materials which might 

eliminate the necessity of our attempt. If there has been 

any material published dealing with the Bible for pa.rents 

or teachers, does it utilize a form which is short enough 

to be motivating and clear enough to do a genuine service? 

One must judge whatever is available against some kind of a 

criteria. What we a.re looking for, or what we feel is 

needed, .are supplementary materials for parents and teachers 

which are brief, easily readable and oriented to the tastes 

and intelligence of an adult. This becomes the criteria by 

which we must judge. the existing materials available for 

parents and teachers. 

One of the better works in the field of Bible study is 

fr~f a~~ !.£ Scrip~ur~ by Solomon Freehof'.4 We fj.nd in this 

book an all too lengthy pref ace to Scripture. It diSCllSSeS 

many facts which we feel are non~essential about manu­

scripts, Mas~~' modern criticism and other related 

subjects. This is followed by giving many selected passages 
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from the respective books of the Bible. The objection to 

the F1:reehof volume is that it is too lengthy and that it 

too often presupposes information and acquaintance with the 

subject on the part of the reader. The latter do not exist. 

In addition to these shortcomings, the book lacks any good 

motivational material. As a concise, readable text this book 

fails. 

Another introduction which should be considered is 

Abraham. Feldman's 9o:mpanion _!£the Bible • .5 This volume 

contains a good introduction to the Bible and it contains 

a fairly adequate summary of the material which each 

Biblical book contains. What it lacks is a. topical analys:J.s 

of themes covered in the Bible. It falls short oft wo 

criteria which we have set up. It is not oriented, sub-

stantially, to the adult and it is not concise enough to 

suit the expressed purposes. It does, however, have much 

good information which one ought to consider in preparing a 

material to suit the currently propose purposes. 

Of course, one can always turn to the more com.pre-

hensive Biblical introductions such as Introduction !£ the 

Old Testament,6 An Introduction to the Literature of the 
--- --.. u * ··-"*-- ---
~ ~.stamen·t; 7 or An Introduction ~ ~ I2_ook~ .2f. the O~ 

Testament~ These are oriented towards the scholar, to one .__... ........ 

versed and interested in the vast field of the critical 

a.pproach .. -and the apparatus which goes along with it. 

These kinds of introductions, of which those mentioned are 

only a sampling, are wholly inadequate for our purposes. 
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The faults of these works should be self-evident. 

Naturally, we have not exhausted the list of materials 

which a!"e potentially available for parents and teache1"s in 

the field of' Bible. There are other works from a Jewish 

point of view and m.any works from a Christian point of view. 

We have found none, though we admit to the limitations of 

our investigation,, which fulf'ill the goals and obJectives 

here proposed. 

We turn now to the material which is available for the 

use of the students in the Reform religious school. If one 

is to present a usable study of t~e Bible, it must coincide 

with the texts used in the religious school. In the primary 

grades, no texts are generally used. The Bible comes into 

the curriculwn through ·the. telling and the dramatization of 

isolated stories. In some cases the student reads stories 

from such texts as Lenore Cohen's Bible Tales9 or Betty 
-~----

Hollender•s Bible books. 10 Other materials used are the 
11 Q.2].den Bible, .f.lannelgraph materials on Biblical heroes 

and heroines and audio-visual materials such as f'ilms, 

slides and filmstrips. 

Where a more concerted study of the Bible takes place, 

a number of texts are used, dependent on the choice of the 

administrator or on the reco:mmendat.tons of the speci.fic 

curriculum. Mortimer J. Cohen's ,ta..thway~ Thro..9:&1! ~ 

!lib.~~12 selects Biblical texts and introduces these texts 

with brief' summaries. It is a book by book analysis and 

gives no background of the origins of the Bible or of the 
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themes which the Bible presents. One only finds such a 

treatment in the workbooks to ·the volume. Even in these 

the material is presented according to the general structure 

of the main volume. 

Some schools utilize texts that have already been 

mentioned as being available.for parents and teachers for 

the studell't, such as .r£e.face. !£ ~~ture,, Compa.niq_n .i2_ the 

!?,!E.le and others. 

The best work to date tor the teaching of Bible in the 

higher grades is Th~ Living Bible by Spiro and Schwartzman.13 

This is on an upper-grade level and gives a good plan for a 

work on an adult level. It uses an approach which is mainly 

topical and gives the required information for an under­

standing of the Bible from a Jewish point of view. 

Needless to say, some classes use the Biblical text 

itself as the means of studying the Bible. One should cite 

some of the other texts used for Bible study,· tho11gh they 

generally do have their shortcomings. The basis for a text 

for adults dealing with Bible ought to, in some measure, 

coincide with the following as well as those cited above. 

Other texts include the Bible reader series by Bildersee 

and Sc~warz,14 Bible !a~ for ~~t:Y: Yq_µng People,15 The 

Jewisl; ~-;-ophets .. 16 and The S.~orz Bible.,17 

It is in approaching the Bible for adults that we must 

be aware of the texts used for children. Some attempt 

should be made to cover the material with which the latter 

deal. 
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One last word should be said before suggest:l.ng a course 

for the presentation of a material in the field of Bible. 

There must be some ide:clogical basis for such a pI•esente.tion. 

The Jew can be said to have two distinct positions :1.n rega1 .. d 

to the Bible. From the traditional point of view the Bible 

is the result of' a process of Divine revelation in which the 

Written Law was handed down to Moses and then to the childi-•en 

of Israel as a tlni t.. This vi.ew was held by the early · 

rabbinic teachers. In the Mishnah they wrote: 

"Moses received the Torah at Sinai. He con­
veyed it to Joshua; Joshua to the elders; 
the elders to the prophets; and the prophets 
transmitted it to the men of' the Great 
Assembly." 

If such a view were to be used here, one would have 

to forego any references to the critical study of the Bible 

and ignore the possibility of inner conflicts between ideas 

in the Bible. One would be hard pressed to bring all of 

Biblical thinking into a cohe1"ent unit. If the t1,,adi tional 

view is the basis of the approach, then it follows that the 

Bible is beyond questlon and doubt .. 

Liberal Judaism sees the Bible, instead, as a product 

of Divine inspiration. The difference lies between the 

terms 'inspiration' and 'revelation'. Because the Torah 

is not ·.}!in ~omox1!£,, it can be subject, from a liberal 
~~ . 

point of view, to analytical study and criticism. 

In presenti.ng the Bible to the parent and teacher of 

the student in the Reform religious school of today, we 

necessarily t a.ke the view of liberal Judaism. In many 
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instances one will have to subject the Bible to criticism 

of form and idea.. The approach of liberal Judaism must be 

the basis of the presentation for which an outline follows. 

________ ___: _______________ ~··-----------------·-' 

··. 

'",":I '. 



B. Outline of the Proposed Text 

I. Motivati.on 

A. A modern problem 

II. The origin of the Bible 

A. ':L1exts and versions o:f the Bible 

B. Canonization and its problems 

C. Influence of the Bible on Jewish and general life 

and literature 

III. The field of Biblical criticism 

A. What is Biblical criticism and what is its effect 

on the Bible'? 

B. The leading exponents of Biblical criticism and 

their theories 

C. The difference between higher and lower cri.ti.cism 

IV. The Division of ·the Hebrew Bible 

A. Wha·t is the division'? 

B .. How does it differ from the division of' the Old 

Testament of the Christian Bible'? 

V. Book by book approach to the Bible 

A. The Pentateuch - general statement; of the content 

of the Pentateuch and the periods which it·covers; 

the views on the authorship of the Pentateuch and 

the religious influence of the Pentateuch w1•itings. 

1. Summary of the contents, key thoughts and 

events of Genesis 

. '· .. 
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B. 

2. Summary of Exodus 

3. Summary of Leviticus 

4. Summary of Numbers 

!5. Summary of Deuteronomy 

The Prophets - general s·t;atement of the role which 

prophetic literature plays and the role Of Pl"Ophecy 

in Biblical thought; the re~iability of hi~torical 

writings in the Bible; contrast between ;the 

activities and messages of the earlier and J.a'l:;er 

prophets. 

1. Summary of each book of the prophe·t;s in terms 

of the basic content, key events and ideas 

expressed in the prophetic writ:i.ngs 

c. The Writings - general statement on the role of 

inspirational, historical and theological litera­

ture of the Bible in later Jewish thought; con-

trast between the authors and subjects covered 

in the Writings. 

1. Summary of each book of the Writings in 

terms of the basic content, key events and 

ideas expressed in each book of the Writings. 

VI. Topical analysis 

A. The legal literature of the Bible - its develop­

ment and its place. 

B. Th~ Inspirational literature of the Bible 

C. The ethical literature of the Bible 

D. The historical literature of the Bible 

' .. 
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E. The theological literature of the Bible 

VII. 1rhe role of the Bible today for the Jew and the non­

Jew and the place of the Bible in Refol"m Judaism 

VIII. The problem of Bible reading and interpretation today 

for the parent and teacher of the Refor.rn religious 

school student. 

A .. How to read the Bible 

B. Sources available for further study. 

•', 
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CHAPTER IV 

TOWARD A TEXT FOR PARENTS AND TEACBERS 

OF1 THE REFORM RELIGIOUS SCHOOL ON 

P OST-B IBI,ICAL LITERA':l1URE 

A.. Introduction to the Tex.t 

There is a whole corpus of literature which follows 

the Biblical period occupying a place of prominence in 

Jewish life and experience. This li teratur·e reflected the 

ever-new attempts to define Jewish belief an~ practice for a 

given generation. The emphasis on making this li.terature a 

major concern of Jewish religious education has always been 

present. In our own day post-Biblical literature has a 

definite place in the religious school as a primary area of 

study. While Reform Judaism does not; view this literature 

as binding insofar as the legalism of the literature is 

concel?ned,,, it is interest;ed in it for its ethical te~rnhings 

and its.historical information. Though study of this litera­

ture may have had greater emphasis in the days of the Heder -
Where the Talmud a.nd relat;ed 11 terature formed the nucleus 

Of the subject matter covered, it still occupies an impor­

tant place in the program today. No study of Judaism can 

be cons1dered complete without a degree of knowledge of the 

literature which has come for·bh from the days of the Bible 

through our present day. Li teratu1"e gives a mean:i.n.gful 
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ind:tcation of the matters which were considered important. 

It reflects ·t;he thinking ancl. activities of the era from 

which it comes. 

In presenting post-Biblical literature, what shall the 

general objective be? Generally, one should make an attempt 

to pick out the major areas of such literature. That attempt 

should take the form of sifting through the mass o~ material 

and designating primary areas. One must categorize them, 

somewhat a.rbit;rarily, into some sort of workable structure .. 

The major emphasis here,, will be to make post-Biblical 

literature known to the parent and teache:r• of the Reform 

religious school. This writ;er feels that one must depict 

the particular substance of a body of literature and. relate 

it to Jewish life today, where at all possible. Thus, at 

times, the major goal will lead to conclusions which bear 

heavily on contemporary Jewish life; at other times it will 

bring, merely, a greater'understanding of the literature of 

the Jew since ·bhe time of the Bible. Att i tu.des and ideas 

are the proposed major concerns. 

In preparing a text which can supplement the study of 

post ... Biblical literature one must make a selec·t;ion of those 

facts which should be presented and those which should be 

left out. There are considerations which enter into this 

choice. If we are concerned with brevity and if we are 

concerned with preparing something which is motivating enough 

to be read, then we must draw the line between the essential 

a.nd the non-essential areas of information. This poses a 
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problem since a. good case can be made for the feeling that 

no idea and no fact in the post-Biblical literature field is 

non-essential. While the case may be good, practicality 

forces one to take an opposite view. We approach this work 

from the· point of view that while it might be n.1eritorious for 

a pa.rent and teacher to know the substance of every book 

involved in the field of post-Biblical literature, such is 

an entirely inconceivable goal. To expect such a mastery 

is highly unrealistic. Therefore, one should choose what 

is felt to be the key facts and insights.. Operating here is 

no other criteria of selection other than our own subjective 

feelings... We have selected the areas which should be 

covered on a purely subjec·tive level,., There is an attempt, 

in some measure, to make the choice on the basis of those 

aspects of ·the field which have a more direct bearing on the 

contemp.ora.ry liberal practice of Judaism for which the tex·b 

is proposed. 

The methodology of this work takes the form of dealing 

with six historical eras.- Within each of those time 
/! 

periods one should strive to pick out the elements which 

can give a.n insight into the manner of the li tere;t;ure of 

the period and the type of Judaism which is reflec·ted. For. 

example, in dealing with the period of Hellenism one might 

concentrate on four chief literary produc·ts, namely, the 

Septuagint, the Alexandrian-Jewish writings, Philo and 

Josephus. In some a1~eas the methodology w:lll lead to a 

concern with individual wr:ltings. In other areas one should 
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concent;rate on fields of literary endeavor and achievement. 

In a treatment of Jewish literature in the period of Islam 

and Mohammedan influence, which runs from the s beth through 

the twelfth centuries, one can deal with broad literary 

areas such as grammar and lexicographyj Biblical exegesis, 

rabbinics, poetry, mysticism and others. Again, let it be 

stated that no claim is made to comprehensiveness. This is 

not the chief aim. The general aim here is similar to the 

aim involved in t:t•eating other areas. It is to provide a 

means towards attaining a general understanding of the 

subject area which can then make the communication of the 

area more meaningful to the child who attends the religious 

school. 

Post-Biblical literature is an item which is :l.ncluded 

in the major curricula currently used in the Reform :t•elig1ous 

schools. In the curriculum of tht7 UAHC-CCAR Commission, 

the _study of post-Biblical literature forms the nucleus of 

a. two year course which is taught in the ·tenth and eleventh 

grade.s. While this is the only particular mention which the 

curri'culLUn makes of teaching the area., one can surmise that 

it is included in the study of Jew:tsh history in other 

grades. In the objectives of that curriculum one finds that 

among ·t;he aims in the teaching of Jewish history is the 

underst;anding of post-Biblical l:J.terature •1 

In the curriculum proposed by Rabbi Sylvan De 

Schwartzman,, particular attention is given to' post-Biblical 

a.nd medilaval heroes in the third grade. One cannot study 

• ~ I 

··:. 



the heroes of this period without an understanding of the 

literature which either describes them or reflects their 

lives. Needless to say, the area of post-Biblical litera­

ture is included in the studies of Jewish history in other 

g:r•a.des, as well as in other areas which the curriculum 

includes. 

The Li_y_:l;,n__g, Judaism curriculum of Rabbi Edward Zarin 

only specifies that attention be given to post-Biblical 

literature in the ninth grade where emphasis is placed on 

living as a teenager. While this is the only specific 

mention of the teaching of the area, one can posit the 

belief that it ent;ers into other areas of Rabbi Zerin' s 

over-all program. Since the use of themes to which ·this 

curriculum is commi·tted does not always make clear the 

exact content of a course, one can feel fairly confident 

that the emphasis on teaching post-Biblical litei"atu.re :ls 

spread out over many of the other grades. 

In the curriculum of Toby K. Kurzband, one finds a 

numb$r of specific references to the teaching of post-,,. 

Biblical literature. In the .fourth g1 .. ade the primary course 

is one which deals with the earliest rabbis and their 

schools. This directly involves post-Biblical literature. 

In the sixth grade ·the main area of concern is to under­

stand the concept of the Jewish community in Talmudic times 

as a. means of developing the idea of' Tzedakah. In the 

eighth grade, the literature of the post-Biblical period is 

part of the first section of the systematic study of Jewish 
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history. This is carried over into the ninth grade where 

the second section· of the systematic Jewish history study 

takes place. Mention should also be made that in selections 

from the Mishna are part of the curriculum for the eighth 

g1•ade., Ethics of' the Fathers is an eighth grade text. 
.......... ---..........---

P6st-Biblical literature, then, can be seen as an 

integral part of the major curricula used in the Reform 

religious school. While not always a major subject of' study, 

it is nevertheless a. part of the curriculum. None of the 

curricula which have been dealt with is complete without a 

study of' post-Biblical li terati;Lre. At times, such study 

comes into the curriculum in a1..,eas such as hist;ory, cu.st oms, 

ceremonies and contempora.r•y religious life., 

In the area of post-Biblical liters.tul"e, one is in-

terested in asce1"te.ining what materials are available for the 

pai-•ent and t;he teacher of a supplement;ary nature. This work 

has established the need for the parent to be an effective 

partner in the cause of religious education. It is necessary 

for .the pal"ent to have at hand a basic lmowledge of any area 

which occupies a pa:r.t of the curriculum which governs the 

child's educEltion. 'rhere has been established the need for 

the te~cher to be well-versed in the over-all subject area. 

It becomes necessa1'"'y for the teacher to have available a 

means of attaining a working knowledge of the subject. 

What mate:r>ials are c1..1rrently available which can satisfy 

the needs which have been expressed? 

The most thorough work in the field to date is the 
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~i.s.i_9r_1 of' Je..,!f~ IJit~ratu~. 2 This four volume work con­

tains a comprehensive study of the field of post-Biblical 

literature. Yet it does not suit the purpose which we have 

in mind. Because of its complexity,, its comprehensiveness 

and its length, it becomes unsuitable. In addition ·t;o this 

work:, one might cite the TreB.S£l!l £f. ~E£·3 This volume 

is written from an orthodox point of view in terms of the 

material which it selects to lnclude.. It is basically an 

anthology rather than a.n introduction.. The short intro­

ductory passages fall short of meeting the proposed objectives. 

Since tthe information given is shallow and since·t;he basic 

point of view is in conflict with the a.pproach of Reform 

Judaism,, this work is wholly unacceptable. 

One can also turn to Post-Bi]21~~.~ ~ebr~~ Lite~~~,4 
a two volume work. This book lacks good motivationo It is 

prim.al"ily an anthology and its form is unacceptable for the 

purposes which have been outlined previously. 

There are, of course, a number of volumes available 

which qeal with individuals or spec:J.fic periods in the 
·~ 

history of post-Biblical Hebrew literature.. As examples one 

can cite. The f~~E..2. £!. Phil~ !g Judaism,5 ~ ~mudic 

!nt_~_Q., 6 ~ ~binic Anth,'?'J..Og}z7 among others,. Praise­

worthy as these might be for a scholar, they do not suit 

this purpose. They lack brevity, they assume a prior 

kriowledge on the part of the reader and they do not coin­

cide with the material which the student is learning in the 

religious school. They a re, also, not readily available due 
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' to the lack of good religious school libraries and due to 

cos·b. For non-schols.rly tr·eatments one can turn to such 

books as ![._~~andin__g, !_~ ~a.lpiu,2:,8 or ~ Wisdom of the 

Talmud .. 9 Since these types of books deal only with one 
d ........ - ... 

pa.rt of a. vast ar•ea they a:t'e not acceptable. 

One can conclude, then, that of the material which is 

cur:t'ently available for parents ~nd teachers, none fits the 

specifications. The need~ for the proposed work is further 

ests.blished. 

Having di.scussed available mater:tals for parf)n.ts and 

·beachers, we now turn to the material which is available 

for· the religious school student in the field of post­

Biblical literature. If we can find the major areas 
1 ·; • covered in these materials, then the proposed work can 

"'·~ .. 

coincide with them in some measure. 

There is a set of books edited by AZl"iel Eisenberg 

which present post-~iblical literature on a number of 

d:tfferent levels. In his Modern J"ewish Literature, lO Bar 
--~ .. ,. ~ -- - ... . - --

!i'fitz_y.,E:h ~~E.sui~;z:,, 11 .£2E.f_irma·bion Reader12 and others, one 

has excellent sources of information on the subject from 

the students point of view. These books cover the rabbinic, 

medd.:eva.+ and mode,rn wr:ttings in good style. A weaknc~ss 

which should be mentioned is that most of these books have· 

inadequate introductions, thus necessita.ting supplementary 

material to be conveyed by the parent and the tea.chero In 

the same area. we find that Jewish L:i.tera.ture Since the 
_..,. " r-.-... ------ -- -

J2.ib~e.1 .3 is used by some schools, while :i:r~~~g,,:rz of Judaism1L~ 
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is used by othe:r•s. In the area here being considered, 

menti.on should be made also of the Bible Legend ~l.5 

which deals mainly with the li teratu:r•e of the Rabbinic 

period. Finally the available materials in this field 

include El ~ House of the ~16 which is a good treat­

ment of one aspect of the field, the Jewish prayerbook and 

the synagogue .. 

We have shown that post-Biblical literature occupies an 

important place in the program of modern Reform religious 

education. It occupies this place for good reason. As the 

t.ext whose basis we propose should stx•ive to polnt out, 

Judaism cannot be fully understood without an understanding 

of this particnlar field. Just as the Jewish people has 

been called the "People of' the Book" because of its attach­

ment to the Bible, so does the body of post-Biblical 

literature be<?ome a part of the total book to w.hich the 

J~wish people have traditionally been loyal. Going beyond 

Scriptur•e 1 the Jew gave a.n equally important place to the 

literature of the Rabbis and later thinkers, often des:i.gned 

to explicate the Biblical texts. To determine his course 

of thought and action, the Jew has turned beyond the Bible 

to the writings of the sages, the medieval philosophers or 

contemporary Je:wish thinkers. Side by side with the Bible,, 

post-Biblical literature always stood as a meaningful and 

ini.portant source of Jewish wisdom. 

It is to make thls literature mean:i.ngful that we 

suggest the basis for a text to aid the understanding of 
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parents and teachers of the Reform religious school. Since 

we see this area as an integral part of Judaism and as a 

major part of the curricula, we propose a comprehensive, 

motivating text which might serve to establish a firm 

knowledge of post-Biblical lite:r•ature • 



B. Outline of the Proposed Text 

I. Motivation 

A. Description of Hebrew Union College library in 

Cincinnati 

B. The Jewish people as the ttPeople of' the Book" 

126 

c. A knowledge of post-Biblical literature is 

indispensable for the Jew of the 1960's who takes 

his Judaism seriously. 

II. Post-Biblical literature in the earliest period (200 

BoC• to 100 A.D.) 

A. The Apocrypha and the Pseudepigrapha 

1. The terms and their meanings 

2. A description of the period 

3 .. Influence of this literature on writ;ing, art, 

music 

4. ~ubject matter 

a. historical, legendary and moral fiction, 

prophetic and poetic, moral teaching 

and didactic writings 

5. Summary of key ideas and contents of 

Apocryphal books 

6. Topical approach to Apocrypha 

a. Idea of the Messiah 

h. Idea of the Law of God 

c. Idea of Individual Reward 

7. Pseudepigrapha 

''· . -
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III. Hellenistic Literature 

A .. The period 

B. Septuagint 

c .. Alexandrian-Jewish writings 

D. Philo 

E. Joseph.us 

IV. Mishna and Talmud 

A. Great Assembly 

B. The Sofrim 

C .. ~rhe Tannaim 

D. The Mishna 

1. The term, the period, the process 

2 .. Division of the Mishna and the content of 

each division 

E. The Babylonian Talmud 

F. The Jerusalem Talmud 

G .. Comparison of the two Talmuds .. " 

H. The spir:lt of the Talmud 

1. Representation of human life 

2. The subject matter · .. 

3. The force of the Talmud today i'Ol" liberal .,, 

Judaism 

I. The fil1;g__~dah 

J. The Midrash 

K. The importance of the Rabbinic literature in 

Jewish past and Jewish present 



v. Post-Biblical literature from 6th to 12th centuries 

A. History of the period, influence of Mohammedan 

and Islam cultures 

B.. Grammar• and Lexicography 

C. Biblical exegesis and commentary 

D. Poetic writings 

E. Rabbinic investigation 

1 .. Tosefta, Talmud exegesis 

2 .. Codes 

3. Response 

F. Philosophy 

1. The problem of the philosopher 

2.. The approach of the philosophel"' 

G. Mys tic:i.sm 

H. Miscellaneous writings of the period 

VI. Literature from the IJ.1welfth Century through the 

Development and Growth of Et1ropean Jewish IJife 

A. Grammar and Lexicography 

B .. Biblical exegesis 

C. Poetic works 

D. Rabb.inic literature 

E. Philosophy and Theology 

F. Scientific research 

G. Mysticism and Kabbalah ---
H. The Enlightenment period 

... • 
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VIr. The Modern Period - Its Literature 

A. A..merican Jewish literatu1"e 

1. Biblical research and investigation 

2. Poetry 

3. History 

}+. Rabbinics 

5,. Philosophy and theology 

6. Reform Judaism 

B .. Non-American Jewish I,,:ttera:ture 

1,. Yiddish Literature of the Modern period 

2 .. Israeli modern Hebr•ew literature 

3. Developments in other count1"ies 

VIII. The area of post-Biblical literature - a surnma.ry 

A. What are the main realms of thought represented 

by the literature? 
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B .. What is the importance of such literature for the 

modern American Reform Jew'? . 

c. Where can one go for further information or for the 

texts of the literature mentioned? 



CHAPTER V 

TOWARD A TEXrr POH PARBNTS AND TEACHERS 

OF THE REFORM REI,IGIOUS SCHOOL ON 
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CHAPTER V 

1rOWAHD A TEXT FOH PAHEN1rs AND TEACHERS 

OJ.~ THE fil~FORM RELIGIOUS SCHOOL ON 

JEWISH HISTORY 

A. Introduction to the Text 

The treatment of Jewish history for the parent; and 

teacher of the Reform religious school presents a unique 

problem.. In the treatment of other areas for the same 

audience there can be a selection of key ins:tghts" In the 

treatment of history the task of selection becomes :much more 

difficult. One can approach the task from two points.. One 

can work from the premise that history will be treated com­

prehensively. Or, one can work from the prem:tse that it 

will be unavoidable to skip certain things with the re­

sultant work making no claim of being a complete treatment 

of the field. 1rhe latter approach is the one with which 

this work shall proceed. 

The necessity for an abbreviated treatment of Jewish 

history for the parent and ·cea.cher is evident from many 

vantage points. History, first of all, occupies a :major 

position in the system of Reform religious education. As 

will be pointed out l~ter, there is a tremendous emphasis 

in the religious school on the study of Jewish history. 

Secondly, history is an area where facts a.re involved which 
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].eave little :room for individual development. One might 

argue for a point of view concerning a Jewish belief or 

concerning a Biblical text, but there is little difference 

of opinj.on regarding an historical fact;. Thirdly, the 

'· necessity for an abbreviated treatment of Jewish history is 

evident as one views the available materials for pa.rents and 

teachers. A further discussion of the need will be taken 

cf'''. 

up later on. 

What ought to be the general objectives of a presenta ... 

tion on Jewish history for the level which we are dealing 

with? Perhaps this qt1estion can best be answered in 

negative terms, in terms of what such a presentation ought 

not to be., It should not be so full of facts that it merely 

becomes a collection or an almanac of statistics. Such a 

format is highly unmotivating and will not attract reading. 

It also fails in leading the reader to the development of an 

a·ttit;ude,. Just as it should not attempt to cover everything, 

it should not be so shallow as to say nothing. There are 

many available materials which do this already. A text in 

Jew1sh history must have something to say and must say it 

well. The kind of text which this writer has in mind should 

not avoid taking a view of history. Such a view must be 

positive and meaningful. In stating wh.a.t such a text should 

not be, we have concluded that it should have a format 

which will attract and maintain interest, it should say 

something about Jewish history by picking the major facts 

and :i.deas and it should have a perspective of history which 
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is positively oriented towards modern Jewish life. 

If ·bhe above are the general objectives which should 

govern such a work, what should the methodology consist of 

which can bring these objectives into reality? We feel that 

such a work should begin by presenting a general picture of 

theor.ies on Jew:tsh history. Following such a presentation 

the proposed text should go through Jewish history and pick 

out the major events and figures. It; should a.scert;ain the 

influence of respective periods on modern Juda.ism. F1or this 

purpo.se, our methodology leads us to feel that a. semi­

chronological approach is advantage.ous. Because one should 

be concerned with instilling a knowledge of Jewish history 

in a sho1~t time, it becomes important to enable the reader 

to see a historical pattern or a historical development. 

One age must follow on another age. Such an approach seems 

to be more e1~fective than only dealing with topics and 

tracing them through the ages. 

For the purposes which e.re here in mind, one would 

find it convenient to divide the Jewish historical ex-

perience into general periods. In doing .this we suggest 

following the scheme used by other sources. 1 Thus,, one 

would begin by taking the earliest period of Jewish. h:tstory 

which had to do with the building of a nation. In discussing 

that period one should pick out a few major events and a few 

major figures as represen'l:1ative of the historical experience 

Of the Jew during that period. 'I'he same would be done with 

the succeeding periods such as the period of the kingdom, 

,,. 
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the ra.bblnic period, the Spanish period and the modern 

period. Nineteen such per:i.ods seern to cover the field 

adequately. 

134. 

Following the description of Jewish history in this 

manner, we suggest an attempt to draw cer'l;ain conclusions 

from that study in a topical .t'orm. One might for tha.t·pur­

pose, take a few. major ideological areas which run through 

Jewish history in attempt to concretize the factual infor­

mation a.nd relate it to modern J"ewish life. F1or example, 

we can take the topic of the Jewish people as a. "sel"vant of 

the Lord 11 and see how it affects the historical experience 

of the.Jew, how Jewish history reflects such a concept. 

In order to justify the proposed work, it is necessary 

to ascertain the extent to which J"ewi.sh histo1 .. y is taught 

in the Ref.orm r•eligious school. By knowing the enwhasis 

it receive~, we can establish the need for a work such as 

will be proposed for the use of par•ents and teachers.. We 

turn, ther~to an examination of the four major curridula 

which represent the mainstream of Ref'or'l11. tTewish education 

today. The task is to find the extent of teaching the 

subject of Jewish history. 

In the curriculum of the UAHC-CCAR Corn.mission on 

Jewish Education one finds that the teaching of history in 

any regular fashion begins in the third grade. Thel"e the 

emphasis is placed upon the teaching of early post-Biblical 

heroes. Th.is :i.s continued :i.n the fourth grade where the 

interest shifts to the subject of the later poet-Biblical 

.. 
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heroes• In the fifth grade the curriculum calls fo:r. the 

teaching of Alnerican Jewish heroes. While these studies are 

mainly centered around .the teaching of he1"'oes, one can only 

understand the role of a hero when one understands the ·time 

in which the hero lived and the importance of that time 

for the total life of the Jew. History is intricately 

involved in the hero-centered learning on those three levels. 

The study of Jewish history i.;akes on a more advanced form in 

the sixth grade where there is a systematic study of Bibli­

cal history. This ls followed by a. seventh grade study of 

medit~val history, an ei.ghth grade study of more modern 

history and a tenth grade study of American Jew:lsh history. 

These form major parts of the work for the year on the 

given level.. In the confirmation grade the curricu.lu.rn 

suggests a sLu•vey of Jewish history a.s an alternate course. 

Surelt from an examination of the cur:t•:tculurn one can see a 

genuine emphasis on the teaching of Jewish history. The 

need for ability and knowledge on the part of the parent 

and teacher is of an absolute~ necessity if one desires to 

make the curricular emphases come to life" 

The curriculum developed by Habbi Sylvan D. Schwartzman 

devotes an equally impresslve portlon of the religious 

school program to the teaching of Jewish history. Beginning 

on the kindergarten level thei"e is a study of Biblical 

animal heroes. This study involves an understanding by the 

parent or the teacher of the historical period in question. 

In the first grade the cu.r1"iculum calls fo1• s to:r.ie s of 
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Biblical heroines and in the second grade there is a study 

of stories of Bibl:i.cal heroes. These are, for the most part,, 

Biblical heroes though the post-Bibl:i.ce.l period might creep 

in at t:t.mes. For an understanding by the teacher or the 

parent of the time refer1.•ed to, ~ functional understanding 

of early Jewish history, specifically Biblical hist;ory, is 

crucialG In the third grade there is a study of the post-

Biblical and medtteval heroes. Their periods are often con-

sidered as obscure but if they are properly inte:rp1•eted and 

briefly presented, one can. give the teacher or parent a vast 

reservoir of important material to share with the student. 

The fourth grade continues to concentrate on hero stories 

as it deals with great American Jewish heroes. The fifth 

g1:>ade stu.dies great modern non-American Jews. The study oi' 

history is continued in the eighth grade where, linked with 

the study of Reform Juda.ism, the history study deals with 

Juda.ism in the middle ages and the advent of Reform Judaism. 

The ninth grade, according to the curriculum,. deals with 

the Biblical and medeival periods in a. more systematic 

fashion. '11he tenth grade deals with the period from the 

emancipation through the present. The Schwartzman curricu­

lum clearly places a great emphasis on the teaching of 

Jewish history. This gives all the more reason for propos­

ing a material whi.ch can make the parent and teacher more 

effective in their roles as direct and indirect agents of 

Jewish religious education. 

The curriculum proposed by Rabbi Edward Ze:r>in does not 
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seem to deal with the teaching of Jewish hist;ory in as 

direct a means as do the preceeding two curricula which have 

been discussed. The actual teaching of Jewish history seems 

to begin in the fifth grade where American Jewish history is 

considered. In the si.xth grade the:r:•e is a study of con­

temporary events in Jewish life with historical backgrounds. 

We have been unable to ascertain the exact realm of Jewi.sh 

history which enters into this study, but surmise that it 

would include aspects from almost any age of Jewish history. 

The cur1'icu.lum fu1?ther calls for the teaching in the elghth 

grade of selected developments in Jewish. history. This in­

cludes a. study of the entire scope of Jewish history which 

is subjected to a process of selecting the key points. 

The ninth grade, according to the curriculum, studies the 

history of Reform Judaism and trends in modern Jewish life 

which ·involves the area of cTewish history. While the 

emphasis in this curriculum on the teaching of Jewish 

history is not as complete as it is in others, some emphasis 

is p,:resent. The curriculun1 could greatly benefit f:r•om 

material which could be made available to parents and 

teachers. 

Iri the curi-•icu.lum developed by Toby K. Kurzband there 

is a continuous study of Jewish history from the third 

through the ninth grades. In the third grade there is a 

study of history from the point of view of the evolution of 

Jewish family life. In the fourth grade there is a study of 

the history of the synagogue which includes Jewish history 
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from the founding of the synagogue through modern times. In 

the fifth grade the study is centered around Jewish life in 

other lands than America which involves the study of Jewish 

history. The sixth grade course of stu.dy deals directly 

with the history of Amer~.can Judaism. From the seventh 

through the ninth grade there is a systematic study of 

· history divided into three parts. '11he emphasis on the 

teaching of Jewish history in this curriculwn is heavy. 

We find, then, that in the curricula which have been 

examined there is a vast emphasis on the teaching of Jewish 

history. If we a.re correct in assuming that the religious 

school must be supplemented by parental interest and 

knowledge, then the need for the proposed work is wholly 

justified. If we are correct in assuming that the average 

teacher needs guidance and a ready aid to the field, then 

the noeed for this wo:r•k is further justified. It is partially 

on the correctness of these assumptions that we pos1t the 

definite need for the work which we p:r•opose. 

The need for this work would not be pl"esent if there 

would be materials available cu:r•rently for the use of parents 

and teachers wh.ich cover the field of Jewish history in 

suitable form. We have to examine the existing materials to 

see whether such ai.ds do exist. Upon such an examination 

we find that there are a number of available sou:r•ces in the 

field. They consist la:t•gely of one-volume histories of the 

Jewish people., Among them are A History .2£. the .i!.ews_, ~3 

!!..~_tor.I .2f. ~ Jew_±.~ .!:eoE_l~4 and others. 'l1hese are rather 
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lengthy treatments of the field and often involve too much 

of a description of Jewish history than we feel is warranted. 

They lack the proper motivation as well. On a simple, 

abbreviated, level which s elects key events and ideological 

aspects there is nothing available which has come to this 

writers attention. While there are some concise treatments, 

they generally deal with only selected eras such as Anc ien·t 

J)r.!!,~1,5 dealing with the Biblical pe:r•iod or other comparable 

works. Since there is nothing suitable currently available, 

the need for our wo:r•k seems to be further justified. 

There is an over-abundance or material available foi .. 

the student who is studying Jewish history. Most of. these 

treatments take the form of two or three volume systematic 

hi.story stud:tes. Among them are the series by Mordecai 

Soloff, 6 the Ne111£ ,.;i,:e1:"Q.s_h ~istor;r series, 7 the Jewis.E: £Ier.i:t_age 

ser•ies8 and Th~ !,'!:,._vy~s_!! ,!'seo;el~ series.9 Each of these, with 

the exception of the ~~h Hert~a..5~ series, treats Jewish 

history on a thoroughly chronological basis. The Jewish 

.[~~it~ge series is more topically oriented. In order to 

provide a supplement for paren·bs and teachers which will in 

some measure coincide with the existing texts available for 

students, we find it best to work with the methodology which 

has been suggested. That methodology treats key events and 

aspects of Jewish history on a chronological basis, tying 

the eras together with a topical analysis. 

The extent to which Jewish history is taught in the 

Reform religious school and the non-ava.ila.b:i.li ty Ol" non• 

• 'II. 
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suitability of materials for parents and teachers leads us 

to suggest a format for an adult text in the field. We have 

outlined our methodology and we have, in part, examined the 

field. The need for a work such as is proposed seems 

~ompletely evident. It is towards the fulfillment of that 

need that the following outline is directed. 

110 • 
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B. Outline o:r the Proposed Text 

I .. Motivation and presentation of theories on Jewish 

history 

II. The building of a nation (1500-1000 BCE) 

A. Key events, personalities, ideas 

III. 1rhe period of the kingdom ( 1000-586 BOE) 

A .. Key events, personalities, ideas 

IV. The Babylonian Exile (.586-539 BCE) 

A. Key events, pe:r•sonalities, ideas 

v .. Persian period (539-331 BCE) 

A. Key events, pei-•sonalities, ideas 

VI. Greek period (331-165 BCE) 

A. Key events, personalities, ideas 

VII .. Hasmonea.n Period (16.5-37 BCE) 

A. Key events, personalities, ideas 

VIII. Loss of Independence (37 BCE-70 CE) 

A,. .Key events, personalities, ideas 
.,,., 

IX. Mishnaic-Talmudic period (70-500) 

A. Key events, personalities, ideas 

X. Babylonian center (400-1000) •· 

A. Key events, per~10nalit;ies, ideas 



XI. Arabic period (628-1200) 

A. Key events, personalities, idea.s 

XII. Spanish Golden Age (9;)0-1350) 

A. Key events, personalitles, ideas 

XIII. Pe1•secutions and expulsions (1096-1429) 

Ao Key even.ts, personalities, ideas 

XIV. Polish Center (12.50-1772) 

t· A .. Key events, personalities, ideas ,1•' 

I xv • Messianic movements (16.50-1750) 
. A. Key events, personalities, ideas . 

~ ~!"' 

·i XVI. Revolts against tradition ( i 1l+o ) 

I 
-

;. 
t•' 

A, Key events, personalities, ideas 

XVII. Emancipation ( 1 T16-191 7) 

A .. Key events,, personalities, ideas 

1 
XVIII. Zionism (1880 - 19L~8) 

;!{. 
(-'i~ 

I~ A. Key events, personalit:tes, ideas 

1}1 
;j XIX .. American Center (1880 - ) 
!':~ 

~}~ A. Key events, personalities, ideas 
.,, 

:;~ 
··y 

.-.-m 

·~ •,j 
--,j xx. Modern World Jewry :£~1 
·!1 

·:-·~ A. Key events, personalities, ideas " 

. ·~ 
.•. 

'•j 

·:_: 0 
;;-';. XXI. Topical Approach 
"·'' ·' ~~~ .. 'E 

A. Jews as 11 servant of God11 



··~ 

I 

B. Effect of suffering and persecution on the Jew 

Ce The role whlch Jewish religion has played in 

determining Jewish survival 

D. The relationship between secular and Jewish 

history 

E. Key insights which may be culled from Jewish 

hlstory study. 

XXII. Sources available for further study 

... 
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CHAPTER VI 

TOWARD A TEX~r :B' OR 1'ARENTS AND TEACI-m:ns 

OP THE REFORM REI,IGIOUS SCHOOT..i ON 

REFORM JUDAISM 
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A 0011001".n wwlth Rofo1m1 Jnduialn -'b.4 ~u~i1Hi't"'.Rl when conril:'.l.da:r.~­

~ .. n,g t;hf.; lt'."eligl.ou:~ edueati(Jn :i;n::~ae;:t~~wa 01~ Bef~:>~m .Jaw'f;l ~ Vlfe £11.l"O 

hai~io pr;tna1plo$ O:t:l wJ:r.:ti;;ih th@ Eef{n''!!'.fl. movema.nt e.:."!'..5~.llvtu.:i,,, '110 

deiSlil '115 .. th tho ta:t1ea {:l'f Be.fo:vm .• fndi,d!i:nti. mw nJiu:i.'l':;. 1.n:i.ti$.lly S.'1'.1'b 

pr"esentrd;ion of a ~ub,1ets't wh!.i;~hsr howevo!r'~ does it1ot l:tm:l;t thia 

ar.tQp(!l 'by ton mru.~hit on.e ~houl.d. ~il:n 1H) da a numhel> o:e thir1gs II! 

An ~dt;ilt text ahou,ld "b~ oonee.med w:U1h ·telli.n.g tht1~ his 1tol1'y 

of :Retox:xu J'u.da:tmu,. l">:rJ~h as ·a ltn.~1mt.il. · au:(1oeaf.IO:t" o:t" (·HI\r:0lie~ 

S?eio1-rm movenwnts ,,n. #ew1sh h~.stnrJ.t Eu1d a.e ~l p.tP.rtlt:1r.1lru:ly 

sign$.f~3Hln1';, li1ovexaant:; :ror th(;;i. exr:t"1ol:uue.l:st o.t• con'te:mp(>J:'ar>y 

"'tewish 11f'a"" Along \<tith $ ta:•f;Hittm\'i'.nt of the b,:laf;o:r-y o.f 

Re.t"o~n Ju.dri!.1sm one ahou.ld 11::m.te:r :h1to a <U.scuas:f.ox~. of the 

'bal:i.e:fa wl11ch a.:r.~ b~ulic to Ret'o:mu '"J'tida1~1m111 In e. p:r.et:li:~ntu~ 

fi:ton of' 'beli@fa ~ne i:.thould. dw~J1l. 0:1.1 the r.)!J:"igi:n~ of lH·~l:tef.t=JrJ 

tha di.ft'a'1•e11~e 1H~1:twe0n '.{;he bll'Jl;t.ets of t~h.e Hef'orn1 titnd oth.()f~ 



beliefs on the movement. One should also deal with the 

prac't;ices of the Reform Jewish movement, specifying the 

areas of difference with other forms of Judaism as well as 

the a1"eas of similarity. One must, fin.ally, deal with the 

institutions which make up Reform Judaism in America and 

thrd
1

~ghout the world. 

While the above material generally gives the basis for 

a description of the Reform movement should contain, it is 

not sufficient. We cannot be content until we have 

emphatically been able to show the relevance of RefOl"lTI. 

.Tudaism as an integral part of Judaism and as a fully 

meaningful approach to religion for the Jew of the 1960 1 s. 

These, then, are the aims which we must keep in mind 

in presenting material on Reform Judaism for parents and 

teachers of the Reform religious school. Were one to 

phrase these objectives into an abbreviated form, this might 

be proposed: To present a text on Reform Judaism which will 

br:i.e:f.'ly tell of the history, beliefs, practices and :i.mpor­

tance of Reform Judaism. 

As in the de a.ling with previous chapters of the present 

work, we feel obligated to establish justification for our 

work. One of the basic justifications lies in the degree of 

emphasis which the teaching of Refor.m Judaism finds in the 

various curricula used in the Reform religious school. We 

are interested in the degree of curricular emphasis and we 

are interested in ascertaining the extent of materials which 

a.re currently available for pa.rents and teachers a.nd what 

.... 
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materials are available for students. The degree of 

curricular emphasis on the teaching of Reform Judaism is 

our first concern. 

Four curricula which are being used as a basis for 

the pr•esent investigation of the programs of :religious educa ... 

tion practiced in the Reform synagogue. We can come to a 

conclusion with respect to the place of Reform Judaism 

within a given program from an examination of the curricula. 

The curriculum of the UAHC-CCAR Commission on Jewish 

Education specifically mentions a course on Reform Judaism 

for the nint;h grade., One could easily surmise, however, 

that the teaching of Reform Judaism is an ongoing process 

on lower levels. It comes into the system from the earliest 

grade to the latest grade. As a class studies history, 

demography, observances, the Blble or any other part of the 

curriculu111, Reform Judaism is studied., The very nature of 

the institution in which the child is learning is an in­

struction in Reform Judaism. Yet a course devoted solely 

to Reform Judaism is only found in the ninth grade according 

to the UAHC-CCAR Commission curriculum. 

The curriculum proposed by Rabbi Sylvan D. Schwartzman 

cites four places where Reform Judaism is specif ica.11.y 

taught. One must point out that this refers,, again, only to 

particular statements in the curriculum. One can speculate 

that the subject is taught in other grades in connection with 

other major areas of study. In this curriculum the course 

of study for the kindergarten calls for an orientation to 

.. 
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Reform Jewish surroundings. The first grade course of study 

deals with the Jewish religious community and in connection 

with this concerns itself with Reform ,Judaism. The study 

for the eighth grade deals specifically with an understand-

ing of Reform Judaism. Finally, the tenth grade course of 

11 fiving one's Judaismn involves the study of Ref'orm Judaism. 

The·. cur1-.j.oulur11 developed by Rabbi Schwartzman specifies 

four grades as having a direct stu.dy of Reform Judaism 

included in the :tr work. Other grades study Heforr.n Judaism 

inc.:i.dentally. 

The ~i.Y:.~P..B. !!E.9-..:~~ curriculum developed by Rabbi 

Edward Zeri.n deals with HefOl"'IrL J'udaism in a va.rietJ.1' of 

grades and on a variety of levels. In the kindergarten 

there is an introduction to the Temple which necessitates 

a. discussion of Reform Judaism.. In the third grade there 

is an emphasis on living within the .temple which includes a. 

study of aspects of' Reform Judaism. The full portrayal of 

Reform Judaism comes in the ninth grade where the topic of 

"'3.iving as a Reform Jewu is a :major concern. Finally, the 

Zerin curr.•icuJ.um dee.ls with Reform Judaism in the ten th 
'• 

grade. In this grade the basic ·t;heme of "Living Judaismn 

deals with the basic attitudes toward Jewish life and the 

Jewish attitude toward life, taught from the point of view 

of Refo:r.m. Jewish thought and practice. One finds that the 

Zerin curriculum deals with Reform Judaism in a.t least four 

grades. Needless to say, it must necessarily deal with the 

subject in other grades as well. 

,. •I'' 
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The last cu1•ricu.lum which ls being used as a basis for 

·this woJ:>k is the one written by '11oby K., Kurzband. One would 

expect that the subject of Reform Judaism would be studied 

in the fourth grade whe11e the curr:tculum calls for a study 

of' the syn.agogue, its origins and development. S:i.nce this 

df)fl.ls with the individual temple, and the individual t;emple 

is par·b of the Reform movement, Ref'orm J'u.daism mu.st be 

studied in this connection. Specific mention of the 

teaching of Reform Judaism comes in connection with the 

seventh and ninth grades of the religious school. In the 

seventh grade, modern Judaism is dealt with and Reform· 

J'udaism is the subject of interest in particular. In t;he 

ninth grade there is a study of the Jewish concepts of 

wo.rship, God, symbols, etc.. 1rhis demands a study of Reform 

Judaism. In the eighth grade ther<~ is a general study of 

religion :Ln. modern times which again would involve a study 

of Reform Judaism. One finds that the Ellrzband cuJ:>1•iculura 

has a specific study of Reform Judaism in at least fom:­

g1~a.des. It most likely plays an important par•t in most of 

the other grades as well, though not; specif'ied,. 

We are led to conclude that Reform Judaism as an area 

of study, has a.n i'mpo:t"tant place int he curricula used 

today in the Reform synagogue. If it .forms an important 

element of study for the child, then it should be a natura.1 

expectation that parents and teachers be properly equipped 

to help the child. This can be brought about, it is 

suggested, by making available a pJ:>esentation of Re.form 

' ·,, ,, .. 
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Judaism to the parent and teacher which shall enable them to 

b~ effective partners with the child in the learning process. 

Thus the need for this work seems to be highly justified. 

While the field of Reform Juda.ism is a vast and. im-

pressive one, it is still an area for which there is only a 

s,mall amount of materi.al available. Little has been written 

which can interpret and present the subject to parents and 

teachers who seek enlightenment and concise information. 

In discussing the materials currently available for the use 

of the parent and teacher, we find that the best work in 
1 the field is ~eform Judaism in ~ Mak!p~. That text 

combines excellent m.otivational technique and an honest 

presentation of the material in a.n easily readable form" 

This 'IJ\Ork would suffice for the present needs from the 

point of view of motivation and content. The only valid 

objection we can raise in connection with the proposed work 

is that the volume is too lengthy to be expected to be read 

by the average parent or teacher. To be able to take the 

basic approach wh:l.ch this book uses and convert it into a 

shorter format ought to be our aim. 

In addition to the above noted volume, there is very 

little else available which comes close to meeting our 

objectives. There a.re a number of works on various aspects 

Of Reform Judaism but they only deal with a portion of the 

total body of material. There are such works as llilf.£rm 

Iewisl~ Practice2 which deals with the practices of Reform 

Judaism on a rather scholarly level. TheI•e is the work by 

' . 
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the Alumni of the Hebrew Union College, Reform Judaism3 
. -

which in many respects is unsuited for our work. The 

pamphlets which form the Union Tract Series are wholly 

inadequate.4 None of the available rnaterlals meet the 

151 

established purpose. '.11hey are either coni'ined to one area 

01 .. '+:'l;hey are poor• in form, motivatlon and content.. IJ.1he need 

fo:r the proposed work remains in existence., 

One might also mention the articles wh:tch appear in 

the various reference works such as the Universal Jewish ----
~clO£edia5 or the~~ ~~czcloE~d~-~. 6 Such articles 

are relatively inaccessible, they are dated and they a.re not 

necessarily representative of a positively oriented view., 

In addition, they are primarily historical treatments of 

the subjects without attempting to instill a commitment 

to Reform Judaism. 

To be sure, on an adult level there is a scarcity of 

functional materials. It is our intention to propose the 

basis for an attempt to fill this void in the area of teach­

ing Reform Judaism.. We shall attempt i:;o provide a concise 

picture of Reform Jewish belief, institutions and practices 

a.s well as the relevance of H.eform Judaism for the modern 

Jew., 

Just as there is a scarcity of adequate mater•ial for 

parents and teachers in the field of Reform Judaism, so is 

there a scarcity in the availability of adequate materials 

for students. One finds, upon investigation, that the 

subject is covered in a number of' classes, yet only one age · 

... 
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level has a text which can suitably f'ulfill the curricular 

desires.. ~ §.t_orx. .2£. Reform Judaism 7 is the only worth ... 

while text in the field. There is mention of Reform Judaism 

in other texts such as the Jewish Heritage series, and other 

Jewish history texts, but these treatments iu•e minimal • 

. , Since there is such a scarcity of material for the 

students,. it becomes even more important that teachers and 

parents have available a pamphlet such as the one the basis 

for which we shall propose.. This will enable them to 

supplement the materials they already have and make the 

·beaching of Reform Judaism a more meaningful part of the 

religious school program. Adding to the knowledge of the 

teacher and parent thr•ough a good description of the origins 

of Reform Judaism, will enable the religious school student 

to understand the origins of the movement. A concise 

picture of the present institutionalization and present 

practices of the movement could affect the child deeply. 

If the subject is understood by the parent and the teacher, 

the su.bject can be made more appealing and interesting to 

the child.. If this comes about there will be a more com-

plete fulf:t.llment of the objectives inhe1"ant in the major 

curricula used in the Ref'orm religious schools. 

Having stated our general aims and our approach, we 

feel prepared to suggest the basis for a suitable text. We 

have· demonst:i:•ated that there is a need for a text in this 

area. of the type which we have in m:l.nd. By analysing the 

emphasis on the teaching of Reform Juda.ism in the various 

• 't .. ,,.· 
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curricula we feel that we have established sufficient basis 

for the introduction of a text in the field. By showing the 

scarci.ty of available works dealing with the subject, we have 

provided justification. The basis fo1• su..ch a wo1~k, in out-

line form follows. 

. ;. •. ,,··. 
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B. Outline of the Proposed Text 

I. Motivation 

II. The His·t;ory of Reform Judaism 

A. Movements of a reform nature have always been 

pJ:>esent in Judaism 

B. Development of Reform Judaism in Europe and in 

America 

1 .. The general situation which encouraged anew 

movement 

2. The Jewish situation which encouraged a new 

movement 

III. The Organization of Reform Judaism 

A .. The early organization of Reform Judaism 

B .. The i.nst;itutions of Reform Judaism today 

1. Synagogue 

2 .. Educational 

3 .. Rabbinical 

IV. The Beliefs of Reform Judaism 

A. The theologies represented by Reform. Jud~l.ism 

1. God 

2. Man 

3. Messiah 

B@ The attitude towards authority of Reform Judaism 

1.. Scripture 

.. 

,,~ " 
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2. I.evelation 

C. The at;titude towards the Jewish people of Reform 

Judaism 

1. K'Ilal Yisrael --....-....---
2 .. Isr•ael 

V. r.rhe practices of Reform Judaism 

A .. Calendar and lifetime observances as px•acticed by 

Hei'orm Judaism 

B. The synagogue servlce as expressed by Re:form 

Judaism 

VI .. The Role of Reform Juda.ism today 

A. Comparison between modern orthodoxy and con ... 

serva.tism 

B .. The commitments of a modern American Reform Jew 

C .. The future of Refor:m Judaism 

VII. Sou.1"ces for additional study 

·~II ~ 
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CHAPTER VII 

TOWARD A TEXT FOR PARENTS AND 'lEACHERS 

011' THE REPORM RELIGIOUS .SCHOOL ON 

OBSERVANCES 
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CHAPTEH VII 

TOWARD A TE:XT FOR PARENTS AND TEACHERS 

OF TBE REFORM RELIGIOUS SCHOOL ON 

OBSEHVANCES · 

A. Introduction to the Text 

We will deal :Ln this section with the ri·tual obser­

vances of Jewish li.fe • It shall be our endeavor to lead 

up to a text which will be suitable for use by parents and 

teachers of the Reform religious school in the area of 

Jewish holidays, the Jewish calendar and the observances 

which occur in a Jewish lifetime. Oui .. aim j_s ·to be able to 

furnish the means towards presenting a text which. can be 

given to parents and teachers which will point out, in their 

proper per>spective, the Jewish calendar and life-cycle 

observances. 

In order to be compJ'.•ehensive, yet remain within the 

confines of the over-all criter>ia of this work, one should 

first present a brief summation of the background of the 

Jewish calendar>. An attempt should be made to convey the 

background of the Jewish ca.len.da.1~ :tn intelli.gible terms. 

From t.hn:t int1'oduction, one can pr>oceed through the obser­

vances in the calendar. In dealing with the observances, 

one should dwell on tl1eil"' background, their developmerrli and 
'. 
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the current message and meaning which they possess. 

In dealing with the subject of observances which occur 

durlng the J.ifetj.me of the Jew, we propose a discussion of 

the major events associated wi·bh the life-cycle, dealing 

with them from the perspective of their origins,, develop-

ments,.observa.nces and message for contemporary Judaism. 

This is the over-all methodology which will govern our 

treatment of this area., 

In dealing with the subject matter of this area, we 

cannot be entirely comp1"'ehensiv·e, n.or do we wish to present; 

a superficial treatment of Jewish observances.. Enough has 

been wpitten on a superficial level. Many congregations have 

published short introductlons to holidays and observances 

which are content to describe modern practice, or go a bit 

beyond that to give a bi't; of historical or legendary material 

which rela.tes to the observance. These treatments ax•e some-

what helpful,, but basically are shallow. We must rather seek 

to supplement such efforts by approaching the subject from 

the point of an analytical historical approach, emphasizing 

the various i;heories which scholars have of'.f'ered concerning 

a. carte.in observance. Yet, we recognize that theories on 

origins of an observance are not; enough. We must, then, also 

st:r•ive to present in objective terms the mode of observance 

Of a given ritual both in traditional and in Reforn1 Judaism .. 

This desire shall guide us: to make the given observance 

more meaningful. To instill an appreciation of the meaning­

fulness of an observance, an understanding of its background 

"' 
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and development is necessary. Finally, our presentation 

should endeavor to draw out a message which the observance 

offers which can have relation to the teacher, the paJ:>E:)nt 

and the child of' t{he Reform religious school, 

159 

. Briefly, then, our methodology consis't,;s of a treatment 

of ea.ch observance. in terms of its origin, a. ·t:i:•eatment of 

the reasons wh:J.ch have caused the observB.nce to be perpe·tuated 

as a ritual of Judaism, the link which the observance might 

have with non-Jewish cultures and the common message wh:tch 

may be. drawn from the given event. To succeed in presenting 

this material in a.n in·teres·bing, motivating and concise 

fashion is indeed a challenge. 

A word. should be said he:i:•e in connection with the 

methodology. To present an approach which treats the 

calenda1" only through a holiday by holiday approach and 

treats 'the l:tfe-cycle through a systematic study of the 

events from birth to death, is not sufficient. This becomes 

only a presentation of' facts• If that· were the sole outcome 

of the proposed work, it would have no purpose. '.11he method­

ology, based on the need discussed in the opening chapters, 

demands that one do much more than treat the calendar or 

the lifetlme observances on a hol:lday by holiday or birth to 

death level. One must consciously attempt to unify the 

material by the use of a d:i.ffex•ent approach. We suggest 

that this can best be done by means of a topical approach. 

Thus, after describing the calendar and its special days, 

we suggest dwelling on a topical summary of the observances. 

·. '.. 
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We propose, for example, dealing with those aspects o:f special 

days which can be interp:t~eted as being visual aids for ·the 

development of deeper ideas. Or, for exanwle one could 

attempt to unify the material presented by taking all those 

aspects which can be categorized as historical reminiscence 

and discussing them together. It is this writer's feeling 

that such a topica.lly-centered attempt to bring the material 

together can malce it mee.ningful. It can serve as a wholesome 

and beneficial swnma.tion of the material. 

The same holds true with respect to the suggested 

treatment of the lifetime cycle. Here·again we would. 

discuss the various aspects of the life-cycle and attempt to 

unite them into some meaningful order through the use of a 

topical approach. In this r•espect the findings of modern 

psychology can prove extremely helpful. One might, for 

example, take those lifetime observances which express the 

Ju.daic conception of the role of the child and discuss them 

as one might take those observances which convey the Jewish 

concept of treating the body as a natural and wholesome 

thing, in one section. This kind of a topical approach 

seems to be the most effecacj.ous means of arriving at the 

goa.l of being of value to the pa:t?ent and teacher. 

As in the int;roductions to previous chapters of this 

work we feel compelled here to enter into a discuss:i.on of 

the existing materials in the field and the areas of 

curriculums which bear on the field. According to our 

findings~ the area of observances, or as they are sometimes 

,.:· .. ....... , 
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called, customs a.nd ceremonies, occupies what might he seen 

a.s the most time ... consuming portion of the Reform. religious 

school curriculum. This is due,, we feel, to the desire on 

the part of educators to at least develop an observance 

within the Jewish family of today as a tangible expression 

of·. Jewish identity. Whatever the reasons may be for the 

prominence of the teachlng of observances in our religiou.s 

education program, we must recognize i·ts prominence and· work 

from that point. 

In the cul'•riculum of the UAHC-CCAR Conunission on Jewish 

Education, the area of observances is initially taught in 

the K:i.ndergarten. There the emphasis centers arotind holiday 

preparation and celebration. In the first grade the curl'iou­

lu111 calls for a continuation of holiday preparation and 

celebration@ For the second grade there is a little more 

development of the background of the observances and the 

rituals which go al.orig with them. The curriculum seeks a 

study in the fourth grade of the practice of holidays as it 

does in connect1on with the sixth grade. The curricnlum 

calls for the teaching of the life-cycle in the fifth grade. 

Needless to say, as each ye al" progresses, rega.rdles s of the 

specifics outlined in the curr1culum, classes of a.11 lev·els 

a.re usually asked to devote a portion of the1r regular study 

to the area of holidays. Each year as a child advances, 

when a sped.fie holiday occurs the child is given a. more 

involved and more in.form.ative explanation of the observance. 

Formally,, or specifically,, the UAHC ... CCAR Conm1ission curriculum 

,, 
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~ -. . has observances as a definite part of the course of study 

in six grades but includes the study of holidays in every 

grade. 

The curriculum developed by Rabbi Sylvan D. Schwartzman 

begins t;he teaching of observances in the first grade. Here 

the,course revolves around a basic theme of religious living 

and specifically deals with the happy Jewish holidays. In 

the second grade the course of study calls f'or a continuation,, 

but the emphasis is on the more solemn holidays of J'udaism. 

In the third grade the emphasis is on the American-Jewish 

holidays., Movi.ng from the primary level to the elementary 

level, one finds that in grade four there is a course called 

for which deals with the manner of woi"shipping God in the 

synagogue and the home which necessarily involves obser­

vances~ In the fifth grade the study deals with the obser­

vances of the lifetime cycle& Here again, let us mention 

that while the cu1"ri.culum doesn't go beyond this level in 

specifying the teaching of observances, one can expect defi­

nite references to observances taking place in virtually 

every grade of the religious school. J:i,ormally, or specifi­

cally, the Schwartzman curriculum calls only for the teaching 

of observances in six grades of the religious school& 

Turning now to the !A.ving Judaism curriculum developed 

by Rabbi Edward Zerin, we find that the curriculum calls 

for the kindergarten dealing with the holidays. It specifies 

that this study is not to concern itself with historical 

Origins at all. This continues into the first grade where 
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selected aspects of the holiday cycle are emphasized. Again 

in the second grade the holiday cycle forms the major part 

·of the unit dealing witb. 11 living with one's friends,. 11 The 

curriculum calls for the third grade studying the Temple* 

This cannot be done with.out direct references to the obser-

va.nces of Judaism. For.the ninth grade this curriculum 

calls for the teaching of the holidays as a means of under­

standing the uniqueness of Refor'l11 Judaism. In regard to 

lifetime observances, the only refe:t•ence is that in ·t;he 

klndergax•t;en there is an introduction to the Temple and the 

holidays which could conceivably involve the lif'etlme 

observances as well. The other reference :i.s in the first 
. 

grade where observances are emphasized insofar as they affect 

family living. As we have had occasion to point out in 

connection with the other cur1"icula,, the study of' observances 

most probably plaJe a. :major part in classes where it is not 

so specifically spelled out. 

We tu1•n finally to the place of observances ln terms 

of the Kurzband cu1"1•iculwu.., In that cur:ricultun we find that 

the first grade is to deal with Jewish festivals from the 

vantage point of actual participation. While the curriculum 

specifies actual participation, the other curricula seem 

to have the same thing in mind. In the second grade the 

Kurzba.nd program calls for the study of the Jewish festivals 

and the American holidays. In the i'ourt:h grade the synagogue· 

observances are dea.lt with. The fifth gra.de studies the 

ca.lendar and the Jewish festi·vals. J:i,()I' the seventh grade the 

' ···· .. 
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curri.culum se'eks a teaching of the lifetime cycle ceremon:i.es. 

In the ninth grade there is a study of symbols a:1TO.d ceremonies. 

Six gra,des deal directly wj. i:;h the subject of observances. 

Other grades include such study as part of their other units 

of study. 

Currently there is wery little readable material avail­

able in the area of Jewish observances for parents and 

teachers. Aside from the mimeographed publications of some 

congregations which we ha"IJ'e already mentioned, there is 

nothing which comes close to suiting our purposes. There 

are, however, a. number of works which hear mention in a 

survey of already available materials. 

First in the field are the two works. by Hayyim Schauss, 
1 2 The Festi·vals of the Jew and The Lifetime of a Jew ... __ ....,,____ -----~_,.._--

These are excellent works, comprehensive and clear. Were 

the Schauss volumes able to convey a portion of ·the material 

in a brief er form which one could expect a parent or teacher 

to read, then the proposed work might not be jus·tified. 

Schauss has a great deal of material which is interest­

motivating in its content. The only area where we find the 

material from these volumes to be weak is in the relation 

of Jewish observances to customs of other cultures. The 

conclusions that we reach in regard to the Schauss works 

a.re that they may fill some of the requirements we have set 

down, but they are not brief enough nor are they readily 

available. The teacher or parent who has an interest in 

the field which goes beyond ·the limits here proposed, has 
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in these volt:i.mes an ·excellent resource for additional com-

prehensive information. Because we feel that the Schauss 

works are of such great value, the wr:i.ting of a text should 

be guided by them. The burdensome job comes in distilling 

c, and abbreviating the mass of material which Schauss has 

collected. The product could prove to be of immense value. 

In the field there are also available the books by 

Theodore Gaster which deal with Jewish observances i'rom a 

more scholarly point of viewi11 In Festivals of the Jewish 
--- - ~ -"""""·""' ==-

~3 and The Hoy~~ Profane, 4 Gaster deals with the 

« ·.. hol~days and with the lifetime observances respectively .. 

r Both of these are fine works, especially in.so.far as they 

deal with the area of comparing the customs of Judaism with 

the customs of other cultures. A distillation of the more 

significan·t passages and conclusions of these works can prove 

highly helpful in the proposed work. These aspects in part 

fill our requirements. 

Also available for parents and teachers are a ntunber of 

other works. Available is ~ 81~ §_a~~tuary5 by Solomon 

F:reeho.f. This work deals with the synagogue services for 

special days, and is, therefore, limited in its scope. 

There are other mater•ials currently available, primarily 

in connection with the calendar year. Among them are the 
(: 'l 

Jewish Publication Society series on Sabbath? Purim, 

Passovers and Hanukkah .. 9 In dealing with the liturgies for 

special observances, no work excells the work by I. Idelsohn, 

~;Lit~ ~119; ~ ~J.:.£pm~ .. lO This is far too advanced 
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for the unschooled reader and thus is not suitable for the 

average parent or teacher. 

While we have not exhausted the list of available 

materials$ we have given enough evidence to show that the 

material which is currently available is unsuitable for the 

purpose we have in mind. Thus, there still rests the neces­

sit;y of Pl"eparing a ma·tel"ial which can fulfill the purpose~3 

which we have set up. ~'he absence of anything suitable 

demands that we take steps towards producing a suitable text 

for parents and teachers of the Reform religious school in 

the area of observances. 

, There is definitely an abundance of' material in the area. 

o.f observances for the student. This is probably due to ·the 

fact that this area occupies such a great place in the 

curricula of the Reform religious schools, especially in 

their primary gl"ades. There are a number of small primary 

materials available for the holidays. To give a complete 

list would be impossible~ especially since new materials 

appear regularly. We can cite, however, the Bearman series11 

as an example of the types of materials available on the 

pri.mary level. On a higher level we have such works in the 

field of holiday observance as !!._~~~~ ~1?..~ H~~~~days, 12 

!!!.htel~~ ~~' 13 Q.!_~~' 14 ~ :a_:oliqaz Lane1-' and P-ayJ! 
16 

~ ~aYJl• In dealing with the life cycle there is but one 

standard work being used today, Once Upon a Lifetime.17 
--=i::oa---~-~ 

This is an excellent presentation of the material involved 

in lifetime observances. 
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In order to ascer·tain what the suggested work should 

include if it is to adequately supplement and coincide with 

the existing texts.11 we have examined closely nearly all of 

the texts in the field which are currently being used. 

We have found that in the realm of holidays, very little 

background information is given. The matter of origins is 

aln1ost entirely neglected. Rather, the books deal with 

legends and stories and games. Of course, some of the 

stories make an attempt to convey some sort of historical 

data.. On the higher level, not much more is done in the 

field than transposing s·tor:tes to a higher level of language .. 

Dealing with the life-cycle, only the one book is 

generally being used. While this book excells in many 

respec·ts for purposes which are obvious, the book does not 

deal with basic historical facts to any great length. This 

would be irrelevant for the student. For the parent or 

teacher.11 however, such an explanation is not only valid, it 

is necessary. History, analysis of comparative customs and 

development of the meaning f 01 ... modern Jewry are topics wh:i.ch 

material for parent or teacher must necessa:r.•ily contain. 

We have shown from the examination of the existing 

materials what is needed. We have ample support of the need 

for a work such a:s the one we shall propose. Based on the 

realistic facts of the religious education program of the 

Reform movement .today, the need fo:r such work is present and 

pressing. The basis for such wo1"k is herewith suggested. 

·. 

•• k •• 

,,·· 

•' 

, .. 

,, ' 
... 



l·c•.'. ·;:) 

·' 

168 

B.. Outline of the Proposed Text 

I .. Motivation 

II .. General presentation of the role of ritu.a.l in Judaism 

and its role for Reform Judaism in particular 

III.. The Calendar Observances of Judaism 

A. The Jewish calendar 

l. Theories on its origin and usage 

2. A description of the Jewish calendar 

B. Rosh Hashonoh 

1 .. The name of the .festival and its meaning 

2., The origin of it as seen traditionally and 

from a scholarly approach 

3. The observance of the holiday by traditional 

Judaism 

4. The observance of the holiday by Reform 

Judaism 

5 .. The liturgy particular to the holiday 

6.. The message of ·the holiday for the modern 

Jew 

c.. Yorn Kippur 

D. Ten Days of Penitence 

E. Sukkos 

F. Sh'mini Atseres and Simchas Toroh 

G. Hanukkah 

H. Tt1 B'shvat 

····. 

,,, 



IV .. 

I .. Purim 

J,. Pesa.ch 

K .. Shavuos 

L. Lag Ba.omer 

M.. Tisha B w e;v 

N .. Other special days 

o .. A Topical approach to calendar observances 

1 .. The observances as visual aids 

2 .. The observances as occasions for family 

involvement 

3 .. The observances as occasions of historical 

reminiscence 

4. The observances a.s reflections of Jewish 

beliefs 

The Lif'etime observances of Judaism 

A .. Birth 

1 .. Nruning a child 

a. Origins of the custom of naming 

b .. How nruning a child is. observed 

c .. The message implicit in the naming Of 

a child 

2 .. B'ris 

a .. Theories on its origin 

b .. The ceremony 

c~ The application to modern Judaism 

3. Pidyon Haben 

'''I 
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4$ C<:msecration 

5. Bar Mitzva.h and Bas Mitzvah 

6. Confirmation 

7. Engagement 

8 .. Mar1"ia.ge 

9 .. Consecration of a Home 

10 .. Death 

a. Funeral 

b., Mourning period and its customs 

c .. Unveiling 

d., Yahrze:I.t and Yizkor 

Ve Topical approach to Jewish observances 

VI.. Resou,rces for f'urther study a.nd info:nnation 

~ ,,, 
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CHAPTER VIII 

TOWAHD A TEXT FOR PARENTS A.ND TEACHERS 

OP THE REJ:t,ORM EELIGI OUS SCHOOT.1 ON 

BELIEFS AND ETHICS 
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CHAPTER VIII 

TOWARD A TEXT FOR PARENTS AND TEACfil~RS 

OF THE REF'OHM RELIGIOUS SCHOOL ON 

BELIEFS AND ETHICS 

A. Introduction ·to a Text on Beliefs
1 

The bellefs of Judaism can be said to constitute the 

chie.f distinC'l;iveness and contribution of the Jewish people .. 

From the earliest of timea when the Jew professed a special 

set of beliefs about God and the universe, he was asserting 

the acceptance of a certain way of thought and a certain 

way of life" In the Biblical per:i.od, a.t·tempts were made to 

conoretize Jewish beliefs.. In the medieval period, the 

great philosopher Maimonides attempted tog roup the religious 

belief's of the Jew together into thirteen articles of' faith. 

In modern times the Re:.f'or:m movement, th1 .. ough its various 

sets of principles, has sought to do much the same. The 

teaching of Jewish beliefs, along with the teach:i.ng of 

Jewish ethics, must be on the basis of the Reform religious 

school program of education. Yet one must take into accoun·t 

that the beliefs of Judaism are rnanys They are often 

susceptible to misinterpretation and to the statement of 

basically incorrect ldeas. It is felt here that parent;s 

and teachers who a.re involved with t;he student of the Reform 

~eligious school do not need a set of creeds or beliefs$ 

,. 
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·They need,, ra:ther, a concise presentation of ·the major beliefs 

of Judaism.. This presentation must discuss beliefs in terms 

of their development and in terms of the affect which those 

beliefs have on the modern Jewi. It is with this goal in 

mind that it is fel·t that par•ents and teachers of the Refo:rm 

religious school can deeply benefit from a work such as will 

be suggested shortly. 

What sha.11 the general objectives be which shall govern 

the proposal of a text in Jewish beliefs? Init:tally the 

task must be pursued of tracing the dominant beliefs of 

Judaism from their inception to the present day. In such a 

process, sketchy as it must inevitably be.11 there may be indi­

cations of majo1 .. change in a Jewish belief or there may be 

' indications of ver·y little change. The task of' the proposed 

presentation should be to trace any development,, not merely 

for the purpose of describing the development, but for the 

purpose of making the belief more meaningful for the modern 

Reform Jewish parent; or teacher. 

The second general objective should be to relate the 

beliefs of Judaism to the particular viewpoint which is ex­

pressed by Reform Judaism. An atteiµpt should be made to 

ascertain the approach of Reform Judaism towards a certain 

area of belief. In some instances such a search might meet 

with little or no success.. In those in.stances the attempt 

shou.ld be to show the various at'l;it;udes which Reform Jews 

have concerning a given area of belief .. ,. While such mate:Piai 

ought to be presented as objectively as possible., no attempt 
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can be made to guarantee objectivity. A subject such as 

beliefs can hardly be presented with any effectiveness from 

an objective point of view. Rather the approach suggested 

will have to move from the discussion of beliefs to the 

suggestion of beliefs which are possible today. The discus~ 

sion should prescribe the steps wh:T.ch might make the re­

affirmation of Jewish beliefs possible. 

In gene.ra.l these are the goals which govern the proposed 

text: on Jewish beliefs"' The more specific methodology will 

take the follow:tng for.mat. There will first be a presenta-

tion of the general assumptions on which the basic Jewish 

beliefs are founded. Upon such a basis the major areas of 

Jewish belief will be taken and their development tracede 

For example, in discussing the subject of God as one of the 

primary beliefs of' Judaism, the attribu·tes of God as :reflect­

ed by thinkers of various eras will be presented. i'he name 

of God in its Biblical, rabbinic, med~eval and contemporary 

thinking will be presented. The various concepts of God 

which are in vogue 'boday will be presented as they relate to 

Judaism. Such a methodology should make the area of the 

belief in God intelligible f'or the pa.rent or teacher. 

From the presentation of the Jewish idea of God, the 

attention of the work tt.1rns to the subject of man and his 

nature. This includes the subjects of the soul, t;he body, 

the matter of free will or determinism, the meaning of sin 

and repentance and the matter of evil. These subjects would 

be treated both in their historic perspective and in terms 
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of the more modern approaches to the problems.,, It must 

always be kept :i.n mind that the general assumptions which 

Ref'orm Judaism makes on these subjects must influence 

greatly the emphasis which will be given to any one view .. 

The next major area following God and man would deal 

with the collectivity, or hwnanity. I:n dealing with this 

subject, the matters of universalism and particu.la.rism 

. should be discussed as well as the role of the individual 
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in rela. ti on to his society. While some of this a.1"ea would 

be discussed in the portion dealing with ethics, it seams 

that it does enter somewhat; into the section on Jewish 

beliefs. 
A number of other subjects are proposed for discu.ssion 

under the heading of Jewish beliefs. Among them is the 

relationship of man and God. In this area there should be 

a probing of such items as good and evil, human suffering, 

man's fear of the Divine, the power of faith and the ma:tter 

of salvation and redemption. 

Another area to be covered in this discussion is the 

concept of the Jewish people. In.volved in this is the 

matter of the mission of Israel, the idea of the Chosen 

People,, the unity of Israel and the whole idea of the 

covenan1:;al r•elationship which has had an affect on Judaism 

throughout the ages. 

The final two areas to be dealt with e.r•e those of 

revelation and Messianism. Under the first there should be 

an examination of where authority rests according to 

., ' 
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traditional Jewish thought and according to the liberal 

approach to Judaism. This includes, also, the role of 

Scripture for the Jew. Under the heading of Messianism 

there wot1ld be an investigation of the problem of the need 

for the belief in a Messiah, the opposing views concerning 

the Messiah in Judaism and Christianity., the development of 

the idea of a Mess5.a.h through the ages and the development 

~ro:m a personal Messian1.c concept to the concept of' a 

Messinanic age.,, 

These, then, a.re the general objectives and the specific 

methodology which shall be the basis for the treatment of 

the beliefs of Judaism.. It must always be considered for 

whom such a text is to be written.. Therefo1"e the methodology 

points to the idea of rnak:lng the presentation of Jewish 

beliefs clear and concise enough to serve the purpose for 

which it is intended .. 

The present concern is to ascertain the extent of the 

teaching of beliefs in the Reform religious schoole An 

examination of the more prominent cur1 .. icula will show us 

the extent to which this e.rt1a is treated. One can preface 

this examination by saying that while beliefs are taught 

on every level, it is in the upper grades of the religious 

school that the actual teaching of beliefs as a. unit of 

study takes plac:e for most of the curricula with which we 

are concerned. 

The U'AHC-CCAR. Commission curr•iculu.m has a ninth grade 

course on Jewir3h worship as an alternate course. The 

.. 
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curriculum calls for a study in the twelfth grade of the 

beliefs of Judaism$ This includes a study of the origin and 

r conten·t of Jewish beliefs. For the confirmation grade there 

is a course on Jewish religious 1.deas. In the eleventh 

g:r•ade one could suppose that the teaching of Modern Jewish 

problems would involve, to a considerable degree, the teach­

ing of Jewish beliefs. Of course Jewish beliefs are taught 

on other levels as well. Beginning with the kindergarten 

the area is taught, though not on a systematic level. It is 

taught in conjunction with other subjects. 

The Schwartzman curriculum begins the study of Jewish 

beliefs in a systematic fashion on the kindergarten level$ 

There is a study in ·the kindergarten of the ideas of' God and 

worship. This is the only one of the four curricula which 

deal with beliefs specifically on a primary level. In the 

sixth g1 .. ade, according to this program, there is a course 

on prayer which involves a treatment of belief's. In the 

tenth grade there is a course on "living one's Judaism" 

which deals primarily with beliefs on a.n a.dva.nced level. 

The Zerin curriculum treats beliefs mainly in the 

ninth and tenth g1"ades. In the ninth grade there is a study 

of the beliefs concerning contemporary trends in Jewish and 

general religious life with specific relation to Reform 

Judaism. In the tenth grade the curriculum calls for an 

examination of the basic attit;udes which Juda.ism has towa:r•ds 

life.. Age.in in this instance we find tha:b the teaching of 

beliefs should be seen as restricted to these levels. It 

,, . 
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occurs on all levels of the relig:i.ous school program, 

though the curriculum does not spell out the emphasis as 

clearly for these levels as it does for the upper grades .. 

The Kurzband curriculum deals with beliefs on var:tous 
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levels-. In the third grade there is a study of home and 

family life :tn which the student is expected to stlldy the 

traditional and modern attitudes of Judaism towards home and 

_ family living. This is an essential part of' Jewish belief .. 

In the fifth grade 'the curriculum has an emphasis on God and 

nature and God a.nd :man. I·I; would seem tha.t, for Kurzband, 

beliefs ha·\Te a very valid role as a central unit of teaching 

in the elementary grades.. As the student goes on,, he is 

expected to learn about Jewlsh beliefs in the seventh grade 

where there is a stress on ·the 1ren Commandments, Re.form 

Juda.ism and early Jewish beliefs., In the eighth grade 1;here 

is a course on the God idea and the universal ideals of 

Judaism, clearly an exposition of Jewish beliefs. The most 

emphatic place which the teaching of Jewish beliefs .is g:l.ven 

occurs in the ninth grade where the currlculmn specifies 

the teaching of ethical monotheism, concepts of God, worsh::tp 

and rituals. 

We mllst repeat that, as in any other subject, the teach-. 

ing of beliefs cannot be viewed as being lim:i.ted to the 

specific places whe:i."e mention ,is made in the curricula. The 

teaching of .Jewish belief's, for a good religious school,, 

occurs each minute that the child is in attendance a.t; the 

religious school. In order to make that process of teaching 
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Jewish beliefs meaningful, we propose the preparation of an 

aid for parents and teachers. That aid should spell out the 

basic beliefs of .Judaism and the problems connected. w:tth them 

as well as their relevance for the modern Jew. 

We turn now to an exam:tns.tion of the m.ater:i.als available 

a:t prei~ent for• parents and teachers in the field or Jewish 

beliefs. The extent of these materials is vast. They range 

from. brief :I.ntroductions of Jewish ideas to extensive studies 

o.f these beliefs. As in the examination of other ax•eas,, we 

find that the available material ranges from encyclopedic 

works to :i.ntroductions for laymen, from scholarly approaches 

to vague generalizations* 

Rather than take the whole field of beliefs for the 

purpose of our analysis, we feel justified in discussing the 

available mater•ials concerned with one dominant belief' of 

Judaism as an example of the availability of materials 

dealing with other beliefs. 

The idea of' a Messiah,. regardless of the interpretation, 

is a great idea in Judaism and certainly an essential part 

of the body of Jewish belief. For the parent or teacher 

who seeks or needs to know about this idea there are a 

number of sources available. One can go to The ¥e~si~ic 

Idea ~ Is~ae12 which contains an extensive approach to the 

subject from a thoroughly scholarly point of view., This is 

tmsui ted for the use of the parent or teacher who does not 

even have a. beginning acquaintance with the sources which 

the book refers to. Or, one can turn to A ,!!!storz of 



~i~1:J;ic SE,ecul~tion in Israel3 but finds there another 

highly detailed study.. Unsatisfied with the highly intricate 

scholarly approach, the parent or teacher can tu:rn to the 

various encyclopedias of Juda.ism for a treatment. Here one 

can gain only a.n historical approach to a problem and must 

go to the sources ment:i.oned for a furthe1 .. elucidation on 

the topic.. Up to this point, the quest for knowledge on 

the pa.rt of the parent or• teacher is still unsatiated.. One 

turns, then,, to a s :i,mpler level and finds that the general 

int1 .. oductions to Jt.tda.ism mention the idea of a Messiah. But 

in these ins·t;a.nces the discusston of the topic is rather 

shallow. Thus one finds that such works as What is a Jew?,4 
~---

~~,:the Je~ Bill_~e5 and B~ I_qdaf..sm6 are unsatisfactory .. 

In addition to a degree of' shallowness, they do not necessar­

ily represent the· point of' v:tew which Reform Judaism takes to 

the idea of' a Messiah. A furthe:r• problem is that it is 

unrealistic to expect the parent or teacher to go to a nwnber 

of' works in search of' the approach to a cert;a.in belief .. 

Our conclusion is that there is no book or pamphlet 

which is current;ly available which takes the dominant 

beliefs of Juda.ism and treats them briefly and which con­

tains an a.dequa:l.:ie type of' motivation., This is a void which 

needs filling and thus our proposal takes on greater impor­

tance. So, from the point of a need exis·t;ing for a work such 

a.s we propose for parent and teachers$ we f':i.nd adequate 

just:l.fication$ 

The mater·ia1s available for s·tudents in the area of 
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Jewish beliefs lie mainly within the teaching of other areas 

such as Bible, ceremonies and others. It is only in tbs 

higher grad.es of the religious school where the beliefs of 

Judaism are taught. In this connection there are a number 

of available texts which attempt to :fill the needs which the 

curx•ioula posit. 

The student can use Pe:ths to Jewish Belief, 7 though 
-~ - --""'<.--- ~·...,,,,,~ 

this book fails miserably in ·teaching Jewish beliefs to high 

school age st;udents. It succeeds only in confusing the 

student and must be suppl.emented, if used, by knowledge on 

the pa.rt of parent or teache.r. An effective approach to the 

teaching of Jewish beliefs can be found in such wo:r•ks as 

Little f_owe:r: ~ _!?J1e AngeJ::.§.8 or C~i~'l!~P.ts £!:. Q.Q,£!!,rm.~tio!! .. 9 

Both of these texts are straight-forward in their approach 

and open up new vistas of thinking. In practical usage 

they al"'e highly successful. They take the various beliefs 

of Judaism and examine them in light of their development 

and application to modern J'udaism. To util'ize the approaches 

which these texts use, to distill the information which they 

contain and to :r•ela:te it to the level of parents and teach­

ers in abbreviated form, would make a most effective and 

necessary work. Such becomes the basis of our attempt. 

The teaching of Jewish beliefs must be accompanied by an 

ability on the part of parent and teacher to supplement; the 

work of the religious school effectively. 
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B. Introduction to the Text on Ethics 

It has often been stated that the purpose of the Jewish 

religious school is to build character. This purpose is 

achieved, for the most part, through the direct ·beaching of' 

the ethical concepts which Judaism affirms and the interpre­

tation of these concepts in terms of modern life.. From the 

point of vi.aw of the Reform religious school, the teaching 

of ethics is of greater importance than in other branches of 

Judaism. Because of the importance which Reforin Judaism 

attaches to ethical teaching~ we find that the curricula used 

today reflect that emphasis.. To have a Reform religious 

education program void of the teaching of ethics is to render 

that program wholly ineffective and unnecessary. 

The teaching of ethics can take a number of different 

approaches. It could be taught merely by giving direction 

to choose between right and wrong. Such an approach is 

actually a betrayal of the Jewish thought on the subject .. 

The teaching of eth:tcs must include more than ·the direction 

towards choice. It must include an appraisal of the role 

which ethics have played in Jewish religion and an appraisal 

of' those ethical values which appear to be highly significant 

for Judaism. Thus, the parent and the teacher of the Heform 

religious school must not only be ·guided to "do justice and to 

love mercy". They must be guided toward an understanding of 

what justice means for the Jew today and what it meant in 

the past; he must be guided toward a knowledge of what mercy 

,;,,,·,,, 
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signified in terms of a Jewish ethical approach and what it 

means for the modern Jew. The teaching of ethics to the 

child must·be accompanied by a teaching of ethics to the 

parent and teacher. That teaching must be based on the 

i lines of' the understanding of origins, development and the 

ethical force for contemporary living. 

Our approach leading towards a text for parents and 

teachers in the bases and interpretation of ethics takes a 

number of different roads. The initial problem, according 

to the methodology which we suggest, will be to discuss the 

definition of ethics and through such a discussion, to 

!. present an overview of the various ethical concepts inherent 

in religion in general and in Judaism in particular. The 

fulfillment of this objective can be made to occupy a. number 

of volumes.. We sho1..1ld limit ourselves to some of the ethical 

concepts, not all; we should present summary views of the 

field of ethics, not an exhaustive view. We suggest the 

picking out of those concepts which we feel need greater 

explanation, those which we feel a.re of greater relevgnce 

today.. These choices must be primarily subjective. The 

first concern will be, then, to present the ethical con­

cepts inherent in religion and in Judaism. 

Our methodology leads us to establish what ·the best 

means would be to convey ethical concepts of Judaism for 

the pa.rent and teacher. It is our feeling that they can be 

best presented in light of the literature which suggests and 

supports those concepts and in light of the modern approaches 
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to them. To explain, we shall here consider one such concept 

which will have a place in the actual text which we shall 

propose. If we are dealing with.the ethical concept of 

:eeac~.' ·!;hen we must give the Biblical thought on the con­

cept of peace, examine the concept in light of the rabbinic 

literature, trace the development of the concept through the 

ages and then seek to portray its force and meaning for 

modern times. Thus we.might find that the concept of peace 

wi'll be traced from being an imperative dependent on a 

henotheistic concept of God down to the need to support the 

United Nations as a contemporary agency dealing with the 

problem of peace. The step is great and must necessarily 

1 be abbreviated, but not avoided. 

The suggested approach will include a discussion on 

the souro<:is of Jewish ethics, the character and prac·hice of 

Jewish ethics and the contrast between Jewish and Christian 

ethical teaching. Such an approach is felt to be valid and 

justified. 

The place of ethics in the program of the Reform 

religious school now absorbs our interest. It is only upon 

an examination of the place which the teaching of ethics 

holds in the system that we can adequately determine the 

need for our work. We turn, thus, to an examination of 

the four curricula which we have been using ·to see what 

place the teaching of ethics really has in the Reform 

religious school. 

The curriculum of the UAHC-CCAR Commission specifies 

, I 
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the teaching of ethics on four levels. The first of these 

is the fourth grade where Jewish ethical living is the major 

course of study. For the seventh grade the curriculum 

suggests a course on personal ethical living. The eighth 

grade follows this with a course on social ethical living. 

For the twelfth grade there is a course on Jewish life with 

emphasis on ethics. That ethics :form a part of every 

grades work is self-evident. It is true :not only of the 

UAHC-CCAR Curriculum but of the others which we shall con­

sider. The UAHC=CCAR Curriculum states very firmly what the 

role of ethics a re in relation to the curriculum. These 

principles are contained in the specific objectives10 and 

include the development of a knowledge o:f the ideals of 

Juda.ism and how they can serve the personal character and 

the solution of social problems. Attitudes, habits and 

appreciations are the concerns which this curriculum senses 

as being of primary importance in ·the teaching of ethics. 

As we shall point out later, the assignment of a great 

portion of the teaching period to the teaching of ethics 

has brought about a number of worthwhile student textbooks 

which enhance the e.t'fectiveness of the curriculum. 

The Schwartzman curriculum lists three grades as 

specific centers of ethical teaching. In the seventh grade 

there is a course called for on the worship of God through 

ethical living. In the eighth grade there is a sequel 

which bears the general heading of the "role of Judaism in 

personal living." In the tenth grade there is a course on 

" I 
"' I. 
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living Juda.ism in which the teaching of ethics plays a 

major part. The teaching of ethics has a prominent place 

in every grade tor this curriculum, though specific mention 

comes only for the three grades cited above. 

The Zerin curriculum of Living Judaism seems to place 

a:n emphasis on the teaching of ethics in every grade. This 

is done, not merely by inference, as do the other curricula, 

but by the act1lal titles of the course and the sub,jec·bs of 

· the curriculum. Ethics are most certainly involved when 

one lives with himself, his f'amily, his friends,, his 

community, his nation and his world,, his neighbor's,, his 

fellow~Jews, and lives as a teenager. Lest the titles which 

the Zerin curriculum gives convey a feeling that the 

religious school has become an Ethical Culture Society, we 

must examine the objectives of each unit more directly to 

ascertain the extent of the teaching of ethics. In the 

second grade the curriculum calls for the teaching of the 

child and his relation to the Bchool and to non-Jewish 

neighbors as depicted through the holiday cycle. This 

surely involves the teaching of ethics. In the fourth 

grade there is a. program of community service participation 

which falls within the realm of ethical teaching. In the 

seventh grade the curriculum calls for a course dealing 

with intergroup situations as well as self and group under­

standing. This too,, puts the interest directly in the field 

of ethics. There is a. ninth grade course in which Reform 

Juda.ism is the major subject finding an emphasis on 

"' 
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contemporary living which involves ethics as a.subject of 

teaching. The sunnnary course, offered in the tenth grade, 

is certainly an example of the teaching of ethics in that 

it stresses the basic attitudes of Judaism towards life. 

The Zerin cui•r:i.culum is extensive in its approach to ethics. 

A work such as the one which we propose would greatly enhance 

the effectiveness of that curriculum. 

The Kurzband curriculum deals with the teaching of 

ethics on a number of levels. The specific implementation 

of the teaching of ethics comes initially in the third 

grade where a course on Jewish home and family life is 

called for. This i.ncludes, according to the curriculum, 

an emphasis on family life with specific emphasis on the 

relationships between parent and child and sibling relation­

ships. In the fifth grade there is a study of Jewish ways 

of life which involves the teaching of the God and man 

relationship which is no·t only a.n area of teaching Jewish 

beliefs but also of teaching Jewish ethics since it invol·ves 

such things as brotherhood. In the sixth grade where 

American Judaism is taught,, there is a concentration on 

such ideas as the fight for human rights in the early days 

of Alnerica and the influence of the Bible on democratic 

ideals. In ·the seventh grade there is a study of the social 

and religious life of the early Hebrew as it :relates to 

the e~cperiences of the pupil in the A:merioan envirorunent. 

In the eighth grade.there is a unit on religion and ethics 

with a special emphasis given to the teaching of the Ethics 
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£!. ~ Fathers. In the ninth grade there is a teaching of 

ethical monotheism as an int•egrs.tion of Jewish values. The 

Kurzband c11rrioulum assigns a great pa.rt of its specific 

implementation to the teaching of ethics. 

We find that ethics occupies a central place in the 

cul"ricula. used in the Ref'o:r•m religious schools. It is 

important, however, that the objectives of a curriculum find 

fulfillment in an effective manner. One of the means towards 

reaching fulfillment of such an objective is ·t;o enlist the 

aid of parents as partners in the teaching task. Another way 

is to have the teacher _properly informed on the subject as 

a whole. To equip the parent and the teacher for 'liheir 

respective roles is the challenge to which our proposal for 

texts makes an attempt to responcle 

In order to effectively interpret the area of Jewish 

ethics to the religious school stu.dent$' the teacher and 

parent must have worlcs on the subject available. For a 

study of the development of Jewish ethics there are a number 

of materials. They range from the articles in the encyclo­

pedias to thorough treatments of a given ethical concept 

in one or more volumes. For a study of the pra.cti.ce of 

Jewish ethics there are many writings as well. For the 

effect of Jewish ethical teaching on current problems, 

there are also many wr:J.tings. These three areas, develop­

ment, practice and application are the major concern to 

which our methodology leads us. In examining the available 

materials this methodology must be kept in mind as well as 

,, . 
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the over-all criteria which govern this work. 

The development of Jewish ethics is rather fully 

covered in the encyclopedia articles as well as in Th~ 

Ency2lopedi~ S2f. Religion~~ Ethics. 11 These articles are 

primai-•ily of a scholarly nature. They are w:r:•itten by 

scholars for scholars. As such they are unsuitable for our 

task. The development of Jewish ethics is also trea:ted in 

such works as ~]1~ ~: ~heir Hist~~' Culture and 

!!,eliS,12!!. 12 The various chapters within that collection 
' 

are highly valuable, yet are on too high a level for the 

untrained or for the person seeking a ready source of 

information. The same holds ·true for 'l:ihe pertinent chapters 

of !b:! Jewish feople -- Past and Present. 13 The develop­

ment of Jewish ethics is also treated in most of the 

popular introductions 

our Jewish Heritage1~ 
to Judaism such as Basic Judais:m.,14· ..................... _ 
and~ ~~1=.z Mountain. 16 These 

presentations of the development of Jewish ethics are 

generally satisfactory, but they are part;s o:f' larger treat­

me11ts on Judaism a.nd lack the brevity which we suggest as 

a criteria for this work. 

F'or the s tt1dy of ·the practice of Jewish ethics, the 

second area involved in the field, one can turn to an 

equally great number of sources. The c:ri·ticism which has 

been levelled upon the above mentioned texts would hold 

true in this respect a.s well. The practice of Jewish ethics 

must be presented concisely, effectively and in such a · 

manner that ·the pa.rent or teacher will be able to make the 

,, . 
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transition from the absorption of information to ·t;he 

ability to convey such information and attitude. 
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Concerning the relation of ethics to cu:rarent religious 

living, there has been a considerable development o:t: this 

field in recent years. As the American Jewish community, 

and particularly the Reform J"ewish movement, has ta.lren a 

greater interest in social action,, works have been published 

which coincide with this new interest. Thus there are such 

books available as Justice and Judaism,, 17 A ~ .2£. Ten 

Cities18 and the var~ous pamphlets on current ethical 

problems published by the Union of American Hebrew Con­

gregations .19 

What we have found which comes closest to filling the 

assessed need is the volume Patterns ££.. Ethics _!!! America 

!.,oda:z20 which con ta.ins a chapter on Jewish ethics written 

by Rabbi Max J. Routtenberg. 21 This is a highly infor­

mative article and its only shortcoming appears to be its 

c'. I frequent sermonic approach. This might be an unjust criti-

cism,, but it must be taken into account. We shall keep this 

work in mind as we suggest a proposed text in the field. 

Our findings lead us to conclude that while ·t;here is 

a.n abundance of material available, they generally fail in 

having the adequate readability, motivation and availability 

which an aid for parents and teachers must possess. It 

shall remain the objective of the :following work to fill 

these needs through a concise and informative presentation. 

The abundance of material available for adults,, though 

". 
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unsuitable for our present need, is accompanied by an 

extensive amount of material available for students: The 
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teaching of ethics is made more efficient by the availability 

of a number of texts which represent a number of different 

points of view. Our concern will be with those volumes 

which deal primarily with ethics. We recognize, however, 

that the texts of Jewish history, literature and beliefs 

deal with ethics in varying e.xteQts. 

Among the available texts is The Right Way22 which 

deals most capably with personal ethics on the basis of 

Biblical and rabbinic statements. It is a book which has 

an excellent technique of motivating the student. There is 

also The !_thJ.<?E.. 2f. Israel~ 23 an anthology of ethical writings 

of all periods which prompts discussion on ethical concepts. 

lVIeetins !QE!. I,ife' s Problems24 is an excellent treatment of 

personal et;hics.. ~s=~·ice ~ Judaism2.5 has been used quite 

successfully on a high-school level for the teaching of 

ethics in terms of their current application. 

All of these texts suggest an approach to the prepara­

tion of material for parents and teachers which would 

include a discussion of the sources of Jewish ethical 

teachinga a definition of Jewish ethicsJ the development, 

practice and current application of Jewish ethical teach­

ing. This suggestion is carried out in the methodology 

which we have presented previously. We feel that the 

approach which we have selected coincides with the material 

available for students and satisfies the needs of parents 

.~ <!' "I 



and teachers in trying to make the teaching of Jewish 

ethics more effective in the Reform religious school. 

Upon such a feeling the following outlines are suggested. 
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c. Outline of' the Proposed Text 

I.. Motivation 

II. The Beliefs of Jude.ism 

A. God 

1 .. His nature 

a.. Attributes 

b. The name of God 

c. Conceptions of God which are in vogue 

today 

2. The World and God 

a. Creation 

b. Nature 

o. Miracles 

B. Man 

l,. His nature 

2. The soul 

3. The body 

4. Free will or predestination 

5. Sinning and repentance 
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6 .. The evil inclination - what pa.r·t does it play? 

c. Humanity 

1. Universalism and particularism 

2. Man in relation to hwnanity - his behavior as a 

social animal 

D. God and Man 

1. The problem of good and evil 

.j, '" j~I 



2. The problem of human suffering 

3. Man's fear of God 

q.,. Man's i'ai th in God 

5. Redemption and salvation 

E. The People of Israel 

1. The mission of Israel 

2,. The chosen people idea 

3. The unity of Israel 

4. The covenantal relationship 

F. Revelation 

1. The nature of scripture and authority 

2. Revelation or inspiration? 

Gs Messianism 

1. The idea ot a personal Messiah 

2. The Messianic age idea 

III. The Ethics of Judaism 

A. Definition of Ethics 

1. Workable definition to the problem of ethics 
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a. Historical approach to problem of ethics 

b. Theological-philosophical approach 

c. Psychological-sociological approach 

d. Life-situation approach 

B. The Sources of Jewish Ethics 

1.. Biblical 

2. Rabbinic 

3. Medieval 

.; .. 



4. Modern 

G. The Principles on which Jewish ethics are based 

D. The Character of Jewish Ethics 

1. Man 1 s equality and dignity 

2. Sanctity of human life 

3. Theodicy 

4. Social ethics: law, peace, democracy 
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5 .. Individual ethics: sex, family life, business, 

etc., 

E. The pr•actice of Jewish ethics 

1. Social ethics 

2. Individual ethics 

3. The practice of ethical teachings for the 

modern Jew 

F. Contrast of Jewish Ethics with Christian Ethics 

r.v. Sources for further information 

A. On belief.a 

B .. On ethics 

,j,1" I 
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CHAPTER IX 

TOWARD A TEXT FOR PARENTS AND TEACHERS 

OF THE REFORM RELIGIOUS SCHOOL ON 

COMPARATIVE: REL.IGION 

A. Introduction to the Text 

It is only a recent development in the program of 

religious education of the Reform synagogue which has 

placed an emphasis on the teaching of comparative religionso 

Recognizing the pllll"al ism of American society and the 

different concepts which religions possess, the investi­

gation of' other religions has become an impo:rta.n~ part of' 

the religious school curriculum. The study of non-Jewish 

religions has not been introduced in the same manner in 

which a college course n1ight treat the major religions of 

the world. In such a case they would be studied with a 

greater degree of objectivity and with a bent towards a 

more scientific understanding. In the teaching of com~ 

parative religions in the Reform religious school, the 

non-Jewish religions are taught from the point of view 

of their difference from Judaism. 

The relative newness of this area in the religious 

school is proven by the.study of the curricula.. There is, 

as will be shown, a scarcity of available materials for 
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students as well as for teachers and parents. The fact 

that there is only one text which conveys the information 

adequately makes it all the more necessary to provide a 

presentation for the benefit of parents and teachers. The 

presence of materials will be discussed later on in this 

section. 

The aim of the proposed presentation should be to take 

each of ·the major religions of the world and tot reat them 

as separate entities. There should be an attempt to give 

a brief, yet accurate, description of the part;icular 

religion.. Following such a description an endeavor must 

be made to establish certain comparisons and contrasts 

between that religion and Judaism. The suggested work shall 

confine itself to what have been arbitrarily chosen as the 

major religions of the world. Yet such selection has not 

been wholly arbitrary as will be clear late!'• In order to 

achieve the objectives in mind.11 it will be advantageous to 

discuss the area of Christianity from three separate points 

of view, namely, Catholicism; Protestantism and other 

Christian groups. J?rom the study of Christianity there 

follows a study of Islam., Hinduism., Buddhism and miscellan­

eous groups. In treating each of the major religions the 

concern should primarily rest in presenting the history of 

that religion,, the major beliefs of the group, ·.the obser­

vances which mark it, the organizations and institutions of 

the group and the current status and influence of the group. 

Such an investigation should prove to be comprehensive 



199 

enough to suit the current purpose. As has been pointed 

out above, an attempt will be made to unify the material 

with a comparison of the major poin·ts of the religions 

with similar points in Judaism. Such an ~pproa.ch should 

prove to be the most efficient., comprehensive and suitable 

for the objectives and aims which are in mind • 

. An examination of the place of comparative religion 

in the religious education program of the Reform synagogue 

can best be reached through an.investigation of the curricula 

currently being used. The cu:rriculmn of the UAH'C-CCAR 

Commission on Jewish Education deals with the area of com­

parative religion only in the ninth grade. This might be 

attributed to two facts. First., there is a greater under­

standing of Judaism which can serve as a basis for making 

_appropriate distinctions when a student has reached the 

ninth grade. Second, the only suitable text for the teach­

ing of' compara·tive religion is written for that level. Were 

texts to be available on the par of the ninth grade text, 

it seems highly plausible that a comparative religion study 

wm1ld enter the curriculum on a lower level as well. As it 

currently stands, however, the ninth grade is the only level 

on which comparative religions are taught as part of the 

standard curriculum. 

The Schwartzman curriculum introduces the study of 

other religions into the religious school in two places. 

In the third grade the curriculum calls for a. Wlit on the 

general subject of getting to lmow one's general religious 

,.,·,1, 
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community. This would necessarily entail a study, on an 

elementary level, of o·t;her religions which make up tho 

religious life of a community. Again in the ninth grade, 
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the teaching of comparative religion forms the nucleus of 

that years course of study. It should be pointed out that 

while these are the only specific places where the subject 

is taught, it would enter into any discussion of Jewish 

customs or beliefs which might take place on another levelGI 

Often the studying of Jewish subjects raises the point of 

comparison with other religions. 

The Zarin curriculum seems, on an external level, to 

do more in the field of teaching comparative religion. One 

must wonder, though, what texts Zerin proposes to be used in 

order to fulfill the curricular objectives. In the second 

g1"ade there is a unit on living with one• s i'riends. This 

includes the matter of relationship to one's non-Jewish 

neighbors. In the seventh grade the ct..i.rriculum deals with 

intergroup situations under the heading 11Living With Our 

, Neighb<r>rs.n One would imagine that the area. of comparative 
.t/: 
:~'. 

religions is dealt with also in the fourth grade which deals 

with community living and in the tenth grade which deals 

with the basic Jewish attitudes to lii'e. The skeleton oi' 

the Zerin curriculum seems to devote a bit more attention 

to the study of comparative religion than do ·t;he curricula 

of the UAHC·CCAR Commission or that oi' Rabbi Schwartzman 

as already discussed. 

In the curriculum of Toby K. Kurzband, there is only 
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.. one mention of the teaching of comparative religion. That 

~alls in the eighth grade where it is included under a more 

general heading which· concerns it; self with modern religious 

practice. ~resumably the course suggested by Kurzband 

revolves around the use of One Q.£9: ~ th~ WaJ:J! ~ Wor~pip 
l 

~· It includes a study of the origins of religions, the 

founde1~s of the world religions and other items which would 

generally pertain to a study of other religions. 

One can conclude by saying that the emphasis on the 

teaching of' comparative religion is present, though it is 

limited in its practice. Reasons have been cited for the 

limitation of teaching the area. Orie could expect that a. 

greater place could be achieved for the study of comparative 

religions if parents and teachers were able to communicate 

the subject adequately. li'o1 .. this kind of a communication 

materials must be available. To aseerta:i.n the extent of 

materials which are available, an examination of available 

materials will now take place. 

In the field of compare;bive religion there is quite a 

bit of material if one considers mere availability. Yet 

if the concern is narrowed to those materials which are 

published under Jewish auspices and with a positive regard 

for Judaism, the field i:inmediately becomes highly limited. 

It is necessary, therefore, in this ex.am:tn.a.tion of available 

materials for pa.rents and teachers to deal with two specific 

areas. The first of these areas is that of general 

literature on other religions by non-Jewish organizations 
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or authors which have no specific point of view in terms of 

Judaism. 

There are a number of introductions to major religions 

for laymen. Among them are The Faiths Men~ ~,2 

Religions of ~ World Ma.de Sim_Ele., .3 the series published by 

George Bra.ziller4 and a number of' o·bhers which need not be 

mentioned. Each of these, in slightly different ways, 

attempts to expose a number of world religions on the basis 

of their beliefs, practices and present strength. They 

would p:ro'\7e helpful in the preparation of a text ~mitable 

for the parents and teachers of the Reform religious school. 

The major consideration, however, that must enter here is 

that these are either wholly objective sources or they 

approach other religions from the point of view of 

Christianity.. What seems to be needed is a. text which 

comes from Jewish sources and which makes an adequate and 

fair comparison between other religions and Judaism, always 

stressing the need for Jewish commitment. 

The second ty-pe of material which is currently available 

for parents and teachers is the body of literature published 

or authored by Jews. Among these is ·bhe very able and 

scholarly work by Abba Hillel Silver, !_}?.ere Juda:tsm 

Differed.4 Concentrating primarily on the differences 

between Christianity and Juda.ism, this book is one which 

demands reading and rereading because of the depth of.' the 

scholarly work which the author has undertaken. This work 

represents one of the finest attempts to clarify the 

' ·~· 



203 

relationship between Judaism and Christianity. Yet it 

cannot be considered as a ready source of information for the 

average parent or teacher of the Reform religious schooL, 

Though intended primar:tly for s tt1dent use, which shall be 
6 

commented on short'J.y, Q!g: Rel_igion ~ Our Neighbo:r_s. is 

one of the finest works in the field. It could readily be 

used for parents and teachers but it'lacks brevity. This 

is the only aspect in which it fails to meet the criteria 

established in this work. Other works in the field 11m:tt 

their interest to specific areas of concern such as ~ 

G.eni.~ £! _!'aul 7 and ! -!._ev;:.,is!.! Unde!s.!_~n~ng of th~ !ew 

Testament. 8 
~....,._ .. _ 

The foregoing assessment of materials available to 

parents and teachers has not exhausted the field. It 

shows, however,, that there .is little, if any, material 

available from a ·Jewish point of view which can be con­

sidered for use in the project which has been suggested 

herein. The conclusion remains, then, th.at there is a need 

for a short, motivating and accurate description of other 

religions and a comparison of these religions with Judaism. 

This work must be oriented ·to the non-scholarly ·t;eacher and 

parent of the Reform religious school. 

In examining the materials available for the student 

in the Reform religious school for the study of comparative 

religion, it must again be poin·ted out that the field is 

relatively new., The texts in the field have either not been 

developed or are new themselves.. The primary text being used 
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today is Our Rel.i5io.f! and Our Neighbors.$ This is an 

admirably wo1"'ked out text for high-school students.. It 

combines excellence in motivation and presentation. 

Other available texts a.re .!f2! ~ Great Relig~on~ 

Began,9 One Q..£.2: and others. They are designed for various 

age levels and they attempt to present the different 

religions in terms of their beliefs, practices and present 

strength. They succeed in differing manners in giving some 

indication of the world religions. This is also true of 

the Life Magazine series on the world religions. 10 One can 

level objections to any of these approaches in that they a.re 

not particularly oriented to the· Jewish religious school and 

they are :t.'ar from being objective in their treatment of 

religion. 

The materials available for students have in common 

their approach. They each take a given religion, discuss 

its beliefs and practices, its current position. 

The work which is proposed here makes an attempt to 

broaden the scope of understanding for pa.ren't;s and teachers 

in the field. It hopes to make the subject clearer and more 

meaningful for the student. 

While the methodology which will guide the presentation 

of comparative religion has been set forth in general terms, 

it must be considered more specifically.. The basis of the 

presentation is to take each major religion separately and 

discuss the various aspects of that religion. The major 

religion of the western world, Christianity, is to be dealt 
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with initially. This should be divided into three parts. 

The i'irst part would deal with Catholicism, presenting a 

brier history of the Catholic Church, discussing the beliefs 

of that Church in regard to man, God, scripture and the 

position of the church. From such a point there should 

come a discussion of the observances which are particular 

to Catholic:lsm, dealing finally with the organization of 

the Chll.'r'ch and its current influence in the total world of 

religion. The second pa.rt of the study on Christianity 

deals with the Protestant movement. It begins with a 

his·tory of Protestantism and a discussion of' the belief's 

which grow out of its history. The major beliefs to be 

considered in relation to Protestantism are God, man, the 

mission of the Christian, the view of the world and the 

role which authority plays in Protestant thought. The 

explanation of the Protestant movement should then turn to 

·the rituals which are indigenous to 'Protestantism and the 

major sects which make up the movement, with a view towards 

explaining their organization and current influence. 

Finally, the study of Christianity will take in·to account 

the other for.ms of the movement outside of the major group­

ings of Catholicism and Protestantism. 

The second major area which the methodology leads to 

is that of Islam, wherein the treatment should include a 

description oi' the views of Islam on God, law,, scripture 

and the community. Concern should also be with a 
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{1i.' § description of the observances o:r Islam religion and the 

organization of Islam. The treatment should conclude with 

a description of the current status of Islam in terms of 

world religion. 

The third major area of concern will.be Hinduism. 

Here the same general approach should be used. There can 

be a discussion of the history, beliefs, observances and 

the current status of Hinduism. 

The fourth area deals with Buddhism and the methodology 

to be used there is much the same as the methodology to be 

used in discmssing Christianity, Islam and Hinduism. There 

should be sections on history, major beliefs, observances, 

organization and current status. 

The text which is proposed on comparative religions 

for parents and teachers should conclude with a comparison, 

in as easily readable form as possible~ of the major 

religions and Judaism in terms o:r historiQal key facts~ 

major 'beliefs, pracrtice, o:rganiz~).tion and current status. 

It is felt that this kind of a swnmary which directly 

involves Judaism is one which can be most beneficial and 

intelligible,. That summary should aim to concretize 

Judaism to the reader. Upon the basis given above, there 

follows the basis for a text on comparative religion. 
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B. Outline of the Proposed Text 

I. Motivation 

II. Christianity 

A. Catholicism 

1 .. History 

2. Beliefs 

a.. God 

b. Man 

c. Scripture 

d. The Church 

3. Observances 
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4. Organization and present st;atus in the world of 

religion 

B. Protestantism 

1 .. History 

2 .. Beliefs 

a.. God 

b. Man 

c .. Mission 

d. The world 

e. Authority 

3. Observances 

4. Sects within Protestantism, organization and 

present status 

; 
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III .. Islam 

A. History 

B. Beliefs 

1. God 

2. La.w 

3. Scripture - Koran 

}+. Community 

c .. Observances 

D. Organization and present statu.s 

DJ'. Hinduism 

A .. History 

B., Belief's 

1. God 

2. lVIan 

3. Worship 

L~. Scripture 

5. C onu11uni ty 

c. Observances 

D .. Organization and present status 

VI. Comparison of major religions to Judaism 

A. Comparison of major beliefs 

B. Comparison pf observances 

c. Comparison of' holy literature 

VII. Sources for further information 
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CHAPTER X 

SOME CONCLUDING STATEMENTS 

What has been suggest;ed within the foregoing material 

reflects an attempt to meet a need. The need has been 

discussed and the means for meeting it have been stated. 

This writer feels certain that a program such as has been 

suggested can serve a vital purpose within the program of 

Reform religious education. The adequate training of 

paren·ts in order that they might become functional partners 

in the educational process of the synagogue is necessary. 

The enrichment of knowledge on the part of the teacher is 

of definite value. The means suggested are deeply felt to 

be justified. 

Yet much remains to be done. Only outlines of the 

proposed texts have been given in the preceeding pages. 

They must be worked into complete texts which can be given 

to parents and teachers. Those texts must remain within 

the confines of brevity. Their language must be compre­

hensible. Their format must be appealing. To write such 

texts requires effort and dedication. It is ~elt that upon 

the basis of the outlines which have been given, suitable 

texts might emerge. 

This write1" has initia:ted an attempt to convert the 

outlines :lnto workable textual material., rrhe amount of 

•V". 
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research required is great. The besi of available litera­

ture must be distilled and brought together. Clarity o:r 

language and effective mot;ivational ·t;echniqlies are of great 

import. The process demands much time. The resu.ltant 

px•oduct has overwhelming possibilities. 

It is suggested that in the final prepa1.,ation of such 

material thought be given to including discussion topics 

which would make the material usable fOl" other pu:rposes. A 

set of discussion topics for pa:r•ents could 1•ender the work 

valuable in fOl'IM.l parent education classes. These topics 

must be o:r•iented to the needs of the pa.rent. Another set 

of topics should be oriented to the teacher, aiming to 

concretize the information and suggesting means of conveying 

the .inform.ation to the classes., A further set of discussion 

topics should be oriented to the teen-ager so that the work 

might he used in conjunction with the youth programs of the 

Reform movement. 

The possibilities for the suggested texts taking a major 

place in the body of educational material of the Reform move­

ment are unlimited., Their effectiveness depends on ·bhe 

ability to take what he.a been suggested and work it into a 

functional i'orma·t .. 

The foregoing work opens up many new fields of thought 

and endeavor., With the availability of texts, there might 

be a greater emphasis on parallel classes for parents and 

children. There might be a new development in adult educa­

tion programming. 



Since this writer is convinced of the need for such 

work and since he sees the possibilities it opens up, he 

'looks upon tha·t task as being of immediate concern. Upon 

the basis which has been proposed wi·thin this work, it is 

hoped that final objective will be met readily. 

,,. 
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gregational unions or by local Bureaus of Jewish Educa­
tion. 

2 Heinrich Graetz. History of the Jews. 5 volumes, 
Philadelphia, Jewish Publication Society, 1891-95. 

3 Abram L. Sachar. ! History 2£ !h!. ~· New York, 

4 Max L. Margolis and Alexander Marx. A Histo~-f of the 
Jewish People.. Philadelphia, Jewish 'Pu151icat on -
Society, 19~5. 

5 Sol~mon Grayzel: ~ist9ry of the Je~. Philadelphia, 
Jewish Publication Society, 1952'. 

6 George Foot Moore. Judaism. 3 volumes, Cambridge, 
Harvard University Press, !954. 

7 Louis Finkelstein. The Pharisees. 2 volumes, Phila­
delphia, Jewish PublICation Society, 1938. 

8 see note l dealing with the teacher-training schools 
in various cities. 

9 Meyer Waxman. !:_ Histori .2f. fewish Literature. 4 
volumes, New York$ Bloch$ 1930-3. 

lO Informat;ion received in communication from the National 
Congress of Parents and Teachers, 700 North Rush Street, 
Chicago, Illinois. 

11 Adult Education, A New Imperative for our Times. The 
Commission of 13'h.e-Professors of Adult Education of The 
Adult Education Association of the U.S.A .. , Chicago, 
1961, P• 8. 
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12 Eleanor Shelton Morrison. "Draw Parents In 11 (J2_esig~ 
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nchin.g) New York, NCCCUSA, P• 13. 



13 J. Gordon Chamberlin. Parent;s ~ Rel:i:,gioD;,, ! Preface 
to Christian Education. Philadelphia,, Westminster,, 
1961,, p. 71. 

l4 .!2.!£· p. 71-72. 

l.5 Ibid. see point 7• -
16 ~· P• 105. 

l7 Ibid. PP• 105-106. -
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18 see later statements by UAHC-CCAR Colnlnission and by Toby 
K. Kurzband, pp. 4o-4.5 of present work. . 

19 !2.!;! !£.!:.. ~~hing !2E£ Child ~eligion. (leaflet), New 
York, NCCCUSA. 

20 Ibid. _ .. 
21 Ibid. 

22 Chamberlin. .21?.• ill• p. 106. 
23 Ibid. P• 107. -
24 Benjamin Fine. The Modern FamiJ:z Guide to Education. 

Garden City, Doubleday,, =i962. p. l'.54. - ----
25 Leo L.o Honor. "Educating Teaching Personnel for Jewish 

Schools 18 (,¥.ebrew Union Q.£.!l.ege Ann~ XXIII,, Part II). 
Cincinnati,, 1950-51. 

26 Under the sponsorship of the Union of American Hebrew 
Congregations there is a College of Jewish Studies in 
Los Angeles and in Chicago. 

27 Hebrew Union College School of Education with branches in 
New York and Los Angeles. 

28 Leo L. Honor. .2£.• cit. P• 617. 
29 Ibi_.9:. p. 620. 

30 Jewish Education in the United States. Report of 
'C'Ommiss!on for uhe-Studyof !ew!Sh'""ljfducation in the 
United States,, American Association for Jewish Education,, 
New York, 1959. P• 133· · 
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32 Richard Hertz, The Education of the Jewish Child. New 
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33 .!£!£. pp. 37-38. 
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34 Dr. Abraham Franzblau is currently (1963) Dean Emeritus 
of the.Hebrew Union College School of Education, New 
York and Professor Emeritus of Pastoral Psychiatry at 
Hebrew Union College-Jewish Institute of Religion, New 
York. 

35 Nathan Brilliant and Libbie L. Braverman. Activities in 
the Religious School. New York, Union of Amerfcan 
l1e'Drew Congregations, 1951. 

36 ~· p. 3. 

37 ~- p. 4. 
3B Ibid. -
39 Ibid. P• 6. 

4o Ibid. p. 8. 
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42 Ibid. P• 9. 
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41+ Schwartzman, ~· p. 13. 
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1~6 Sylvan D.. Schwartzman.. 11.Address" (Central Conf'er•ence of 
American Rabbis Yearbook_I,XVIII).. New York;-1958. pp,;~ 
!54-156. 

14.7 see Chapter II of this work which contains an extensive 
study of the curriculum developed by Rabbi Schwartzman. 

48 Curriculu;t!! .f.2£ the Jewis~ Religious §lchool of the 
Commission on Jew!sh Education of the Union of American 
Hebrew Co~regations and the aentralConference Of - ~ -· 
American Rabbis& New'"Tork.'"Union of-American Hebrew 
Congregations, 1961. Hereafter called the UAHC-CCAR 
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Li.9 Ibid. pp. 34 ... 35. 

50 Marion and Efraim Rosenzweig. !2..! ~ ~egi_E.6• Cincinnati, 
Union of American Hebrew Congregations, 193 • 

5l Dorothy K. Kripke. Let's Talk About ~~Wrong. 
New York, Belu:>man House/"1"955. 
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Dorothy K. Kripke. Letts ~About G·~· New York, 
Behrman House, 1953. . 
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Behrman House, 1957.-- - -- -
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Religious Education. New YOFK,. Union of. American~ 
Hebrew Congre'gations,, 19.58. 
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55 Ibid. p. 3 ff. --
56 see notes on Colleges of Jewish Studies, notes 1, 26, 27. 
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served as the administrator/principal of the religious 
schools of these two communities. 

58 Hertz • .2.E.• cit. p. 147• 

59 Kurzb 0 nd. "' 2£. tl.:12.. 

62 .!P.12:.. p.. 60. 
63 Ibid,. 

64 Samuel H .. Markowitz,. fteadin~ f! Jewish ~ ~ the Modern 
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9 Edward Zarin, Liv~r.:g Judaism. (mimeographed). Des 
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lO Ibid. p. 1. 
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14 see p. 71~ for explanation of Hebrew. 

219 

15 The original concept of this work called for the writing 
of the texts. Factors of time made such a job impossible~ 
therefore 011ly outlines are given for such texts. 

CHAPTER III 

1 see ou·tline of.' proposed text on "Bible" at end of.' 
Chapter III$ 
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3 Philip ~irnbaum.. Tr~~ 2f Judaism. New York, 
Hebrew Publishing uo:-;--1957. 

4 B. Halper. Post-Biblica! ~ Lite~~· 2 volumes. 
Philadelphia, Jewish Publication Society, 1921. 

5 Samuel Sandmel. Philo•s Place in Judaism. Cincinnati, 
Hebrew Union College·Press, I9,5'0; 

6 Louis I. Newman, ed .. The Talmudic AntholOS,i!·· New York .. 
Behrman, 1945. ~ --- - -- " 



221 

1 C. G. Montefiore and H. Loewe. A Rabbinic Anthology. 
London,, Macmillan, 1938. 

8 Ernest R. Trattner, .2£,• ~· 

9 Ben Zion Bokser. The Wisdom of the Talmud<!) New York,, 
Philosophical Library,=19"'517 ~ ----~-

10 Azriel Eisenberg. !odern Jewish Life in Literature. 
New Yorkr' United Synagogue Commission on Jewish Educa-
tion, 1948. 

11 Azriel Eisenbe:r•g" ~m ~ Mitzvah. Tr~aSlJ.I'Y• New York,, 
Behrman House,, 1952. 

12 Azriel Eisenberg. The Confirmation Reader. 
Behrman House, 1951.~:-- --

New York, 

13 Leon I,. Feuer. Jewish Litera·bure Since the Bible. 
2 volumes. Cinc.innatr, Union of Am.er!Can He'6re·w-Con-
gregations, 1937, 1941. 

ll.t- Birnbaum. £l2.• ill• 
15 Lillian Freehof. The Bible Le~end Book. 2 volumes. 

New York,, Union of-:1'.rffieri.ca.n lie rew Congregations, 19L~8, 
1952 •. 

16 Solomon B. Freehof. In the House of the Lord. 
Union of American Hebrew-ac>ngrega.tion'S;-1951-; 

New York, 

CHAPTER V 

l Urdversal. Jewish EncI.£._~_o..,.edia. 10 volumes plus Index. 
New York, T'he Universal ewish Encyclopedia., 1939. See 
outline of.history in index volume. 

2 Abram Sachar. .QE.• .£!!• 
3 Paul Goodman. A His·bory !?.£.. ~ ~· New York, Dut·bon 

& Co., 1953. 

4 Max L .. Max•golis and Alexander Marx. .££• ill• 

5 Harry Orlinsky., £E.• ill• 
6 Mordecai Soloff., When the Jewish Peo_.Ele Was Xt93ff• New 

York, Union o:r AmeF:ro-an!re'brewcrongrega'"tions, • 

Mordecai Soloff. How the Jewish People Grew .!!.12.• 
Cincinnati, Union of American lle'br'e'w Congregailons,, 1936. 

I . 

I 

! 



222 

Mordecai Soloff., !!£! the Jewish !_eople Lives !.~day. 
Cincinnati, Union of American Hebrew Congregations, 1940. 

1 Mamie Gamoran. The New Jewish History. 3 volumes. New 
York, Union of American Hebrew 'COngregations,, 1953-1955. 

8 Meyer Levin, Toby lfurzba~d and Dorothy Kripke. ~ 
Jewish Heritage Series. 3 volumes., New York, Behrman 
House, 1962 .. ~ . 

9 Debora? Pessin. ~ Jewish People. 3 volumes., New 
York,, United Synagogue Commission on Jewish Education,, 
1953. 

C I1AP1J.1ER VI 

1 Sylvan D. Schwartzman., Reform Judaism in the Ma.king. 
New York. Union of American Hebrew ~ongregations. 1955., 

2 Solomon B. Freehof. Re.form Jewish Pz•actice. 2 volumes. 
Cincinnati, Hebrew Union College "'Pr'es"s 7" 1944, 1952. 

3 Reform Judaism. Essays by alumni of the Hebrew Union 
UOI"lege., Cincinnati,, Hebrew Union Colleg.e Press, 1949. 

4 Po~ul~r Studies _!£ Judaism. 2l2.• cit. 

5 Universal Jewish EncI_clopedi~. .2.E.• cii;., 

6 Jewis~ En~~lO£ed~~· New York, Funk & Wagnalls. 1901. r2 volumes. 

7 Sylvan D. Schwartzman. The Sto0y of Reform Judaism. New 
York, Union of American Hebre'W ongregations 7 1953" .... 

CHAPTER VII 

1 Hayyim Schauss. The Jewish Festivals. .EE.• cit. 

2 Hayyim Scha.uss. The Lifetime of _!! Jew. .£E.• ill• 
3 Theodore Gaster. Festivals of the Jewisf! Year. New 

York, William Sloane, I952. - -
L~ Theodore Gaster. The Holy and the Profane. New York, 

William Sloane, 195'.S: ~ ~ 

5 Solomon B. Freehof. The Small Sanctuar_x. Cincinnati, 
Union of American Hebrew Congregations, 194.2. 

j .! 
I I 

I 

•. i 

'" 



'J 

223 

6 Abra.ham E. Millgrrun.; ed. Sabbatl!: .~ Day o:r Delight,. 
Philadelphia, Jewish Publication Society, ~ 

7 Philip Goodman, ed. The Purim Anthology. Philadelphia, 
Jewish Publication Society, 1949. 

8 Philip Goodman, ed. A Passover Anthology. Philadelphia, 
Jewish Publication Society, 1961. 

9 Emily Solis-Cohen, Jr., ed. Hanukkah:~ Feast .2f. 
Lights. Philadelphia, Jewish Publication Society, 1940. 

10 A. z. Idelsohn. ~.!!£ Liturgy .fil!2: Its Development. 
New York, Henry Holt and Co., 1932. 

ll Jane Bearman. The Holidaf Series. New York, Union of 
American Hebrew-COngrega.'tTons. 1943, 1946, 1947, 1950. 

12 Mamie Gamoran. ·Hillel's ~Holidays. Cincinnati, 
Union of American Hebrew TIOngregations, 1939. 

l3 Mamie Gamoran. Hillel's Calendar. New York, Union of 
American Hebrew Congregations, 1960. 

14 Helen Fine. G•dee. New York, Union of American Hebrew 
Congregations,.1958. 

15 Rose w. Golub. Down Holiday Lane. Cincinnati, Union of 
American Hebrew Congre=gations-;-1947. 

16 Mamie Gamoran. R™ and VJays. C;tncinnati, Union of 
American Hebrew ongregations, 1941. 

17 Sylvan D. Schwartzman. Once ,!.!eon a Lifetime. New York, 
Union of American Hebrew Congregat!ons, 1958. 

CHAPTER VIII 

1 The areas of beliefs and ethics will be considered 
separately for the purposes of the introductory sections. 

2 Joseph Ia.ausner. The Messianic Idea in Israel. New 
York, Macmillan, l~. ---- -- . 

3 Abba Hillel Silver. ·A History of Messianic Speoula.ti9E; 
in Israel. New York, -1viacmilla:nCo., 1927. - -

4 Morris Kertzer,. What is a Jew? Cleveland, World 
Publishing Co., 1'9'5);' - - - , 

5 Philip Bernstein,. What the Jews Believe. New York, 
Farrar, Straus and Young-;-!9~ 



'; > 

:,'. 

6 Milton Steinberg. Basic Judaism. New York, Harcourt, 
Brace and Co., 194 77 · 

7 Emil Fackenheim. Paths to Jewish Belief. New York, 
Behrman Ho1.1se, 1960. --

8 Roland Gittelsohn. Littl~ ~owe_p T~~ ~ Apgels~ New 
York, Union of American I-Iebrew C1ongregations,, 1955. 

9 Sylvan D. Schwartzman.. Commitments o:r Confirmation. 
Cincinnati, Hebrew Union College-Jewish Institute of.' 
Religion, 1961. 

10 UAHC-CCAR Commission cu:rricttlum, P• ll+ .. 

224 

11 Enctr9lop~ of Religion ~ Ethics. New York, Scribner, 
190 • 13 volumes. 

12 Louis Finkelstein, ed. The Jews-Their History, Culture 
and Relifi!ion. 2 volumeS:- 'P'iiITa.delphia, Jewish Publica­
tion "'Society, 1949. 

13 ~ Jewish Peo_;elJt1 ~ and P:i:•esent. 4 volumes. New 
York, Jewish Encyclopedic Handbooks, 1955. 

14 Milton Steinberg. .2£• ~· 
15 Alfred Wolf and Joseph Gaer. ~ Jewish ,!!_eritage. New 

York, Holt, 1957. 

16 Raphael Levine. !!!! !!91X !_ountai,E;• Portland, Binfords 
& Mort, 1953. 

17 Albert Vorspa.n and Eugene Lipman. Just ice and Judaism. 
New York, Union of American Hebrew Congregations; 19Sb .. 

18 
Eugene Lipman and Alber"t Vorspan. A Tale of Ten Ci·ties. 
New York,, Union of American Hebrew Congregations,-i952:° 

19 Pamphlets on issues of social concern. Union of American 
Hebrew Congregations. These pamphlets deal with religion 
in the schools, the Arab question, capital punishment and 
international relations. 

2° F. Ernest Johnson, ed. Patterns of Ethics in America 
Today_. New York, Collier Books,1902.. - --

21 lVrax J. Routtenberg. "Ethics of Judaism" (~.). 
PP• 17-38. 

22 Lillian Fi:-eehof. The Righ~ Way_. New York,, Union of 
American Hebrew Congregations,, 19.55. 



; f 
. " 
" 

I:; 

I 

225 

23 Israel H. Weisfeld. The Ethics of Israel. New York, - -
Bloch, 1948. 

24 Sylvan D. Schwartzman and David s. Hachen. Mee;ting ~ 
~ Problems. Cincinnati, Rocket Press, 19~9. 

25 Vorspan and Lipman, Justice ~ Judaism. EE,• .£!:!!.• 

CHAPTER IX 

l Florence Fitch. ~ ~-~ Ways ~ WorshiJ2. !!!..m• New 
York, Lothrop, Lee & Shephard Co., 1944• · . 

2 Charles Francis Potter. ~ Faiths ~ ~ J2il• New 
York, Ace Books, 1954. 

3 John Lewis. Reliaions of the World Made Simple. New 
York, Made Simple Boo:ks "In:c;; 1957; - · 

4 Great Religions or Modern Man. 6 volumes. New ¥ork, 
George Braziller;-1961. ---

5 Abba Hillel Silver. Where Judaism Differed. New York, 
Macmillan, 1957. ~---

6 Milton Miller and Sylvan Schwartzman. Our Religion and 
Our Neighbors. New York, Union of American Hebrew con= 
gregations, !959. 

1 Samuel Sandmel. The Genius of Paul. New York, Farrar, 
Straus and Oudahy-;-1958. ~ ----

8 Samuel Sandmel. A Jewish Understanding of the New 
Testament. Cincinnati, Hebrew Union Oolleg6";""'19.5'Q. 

9 Joseph Gaer. .!:!2Y! ~ Gre~ Religi~n~ ~egaE• New York, 
Dodd, Mead & Company, 1953· 

10 The World's Great ~~ions. Chicago, Time, 1955. 



. ' 

BIBLIOORAPHY 



,, 
•' 

' ' 

'• 
'-1 

'"} 

BIBLIOGRAPHY 

(Included in this list are the works consulted 
in direct connection with the thesis. Many other 
works were consulted in planning the writing of 
·the texts. They have not,, generally been included 
in ·t;;his listing because of their length. ) 

Adult Education,, #::_ ~ Ipwer,~...Y.2. ~~-Times. The 
Commission of the lfrofessors of Adult Education of 
the Adult Education Association of the U.S.A., Chicago, 
1961. 

AsE.eets of Pro~ressive Jewish Thought. New York, Farrar, 
- st'raus an You"ng;" 1955. = • .. 

Bamberger, Bernard J. t The ~o:i:z 2£. J'udaism. New York, 
UAHC, 19.57 • 

I 

Basic Courses in Adult Jewish !!,tudies. 6 pamphlets. New 
York, UAHC. 

Bearman1 Jane~ The Holida:y: Series. New York, UAHC, 1943, 
19~6, 1947-;-I95o. ---~ 

Bernstein, Philip. What the Jews Believe. New York, Farrar, 
Straus and Young-;=-!'9'.S!:' ---- . 

Birnbaum, Philip. Treas7ry of Judaism. 
Publishing Co.~· 195 • -

New York, Hebrew 

Blumenf'eld, Samuel M. "Some Aspects of Adult Jewish Educa­
tion" (Jewish Education X,3). New York, 1938. 

Bokser, Ben Zion. The Wisdom of the Talmud. New York, 
Philosophical l'.d"Orary, !95'!.~ 

Brilliant, Nathan and Libby Braverman. Activities in the 
Rel~gious School. New York, UAHO, i95i; ...... ~ ~ 

Brunner, Edmund and William Nicholls., "The Adult Educa.torn 
(Adult --~<!_ershi;,e). January, 1960. 

Calisch, Edith L. Bible Tales for Youn_g, P,eople. 2 volumes. 
New Yor'.k, Behrman Rouse, 19J{J. 

Ca.liver, Ambrose. "Continuous' Learning for a Changing 
World" (Adult Leadership).. September, 1957. 

... 



228 

Central Conference of American Rabbis Yearbook. LXVIII, 
New-YorK~ Central Conf'eren"Ce-o.r-Amerrcan~Rabbis, 1958. 

·Chamberlin,, J. Gordon. Epai")ents and Religion, A Preface to 
Christ·ian Education. Phifadelphia., Wes·tm!nster, 190!. 

Cohen, Leno1"e. Bible Tales for Very__ Youn.s, Children. 2 
volumes. CincinnatI, -UAHC,, 19367 ·· -

Cohen, Mortimer J.. Pat.h}"la.:>;·s. '11hrougl_! ~ Bi~.. Philadelphia,• 
JPS, 1955. 

Cohon, Samuel s. Judaism, ! Way .2f. !fl~· New York, 
Schocken, 1962. 

Comins, Harry L. The Jewish !rophets. Cincinnati, UAHC, 
1936. 

D,esign f..2!: Teac~.~n..s... New York, National Council of the 
Churches o Christ in the U.S.A., no date. 

Drive:r.11 S.R. A Introduction to the Litera.tt1re o:r the Old 
Te_st~ll}e~n..!?.,7 New ".to:rk, Meridian, 195"7. ··-~ - ~ -

E:lsenstein, Ira. What We ~ ~ Re}.i_gi9E.:• New York, 
Reconstruction:rst' Press, 1958. 

Eisenberg, Azriel. The Bar Mitzvah Treasur:y. New York, 
Behrman Hou.se, !9,S"2:--" 

• 'l1l1e Confirmation Reader. New York, Behrman 
--~-....H~o-u_s_e-,-19~ --~ 

_.. .. -·"' Modern Jewish IJife in Liter,atu.P,,~· New York, 
United Synagogue GomiiiTSsion on Jew.ish Efducation, 1948 • 

.!fil!.cyclopedi~ of ~eligion and Ethics. (James Hastings, ed.). 
13 vorumes. New Yor~Scribner, 1908. 

Enelow, H. G. The Faith of Israel. New York,,, UAHC, 1917. - ----
Epste~n, Isidore. Judaism. London, Penguin, 1959. 

Fackenhe'im, Emil. Paths to Jewish Belief• New York, 
Behrman House, I9o6.--

Feldma.n, Abraham. Companion to the Bible. New York, 
Behrman House., 1952.---- -- -

" 



:b,euer, Leon I. 
2 volumes. 

Jewish Literature Since the Bible. 
11ew York, UAHC, 1937, 1941. 

Fine, Benjamin. The Modern Fa.mill Guide to Education. 
Garden City, ""150u'6Ied:ay, !962. -

lt,ine, Helen. G'dee. New York, UAHC, 1958. 

229 ' 

Finkelstein, Louis, ed. 2 volumes. Philadelphia, 
JPS, 1949• 

Finkelstein, Louis. The Pharisees. 2 volumes. Phila­
delphia, JPS, 19'j"l37 

Fitch, Florence. One God, The Wa][§ We Worf1iJft Him. 
York, Loth1"op-;--1:eeand Shephard-Co~ 9 .-

New 

Freehof, Lillian. The Bible Le&end Book. 2 volumes. New 
. York, UAHC, 1948'; 1$>52 :.. --

----· ~ ,!!_i,_sh,!;. Way. New Yol"k, UAHC, 1955 • 
Freehof, Solomon B. 

UAHC, 1951. 
In the House of the Lord. 
~--------

New York, 

-------· Preface !£ Scri;eture. Cincinnati, UAHC, 1950. 

• Reform Jewish Practice. 2 ·volumes. Cin­
-----c~i-nn~a~t ..... I, Hebrew Union1rollege Press, 1944, 1952. 

--~~-----· ~ Small Sanctuar.z. Cincinnati, UAHC, 1942. 

Gaer, Joseph. ~ the Great ~egf_g_~ Bega~. New York, 
Dodd, Mead and-'ITOmpany, 19 3. 

Gamora.n,, Mamie, Dazs ~<! ~.ii!.• Cincinnati,, UAHC, 1941. 

~~~------· Hillel's Calendar. New York, UAHC, 1960. 

~~ .......... _.......,.,.__,..• Hillel's .[,a;epz Holida~. Cincinnati, UAHC, 
1939. 

__ .....,,..,..,..,,.,..,,,_ .......... • New J·ewish His·bor-y:. 3 volumes. New York, 
UAHC, 19.53-1955 • ' -

Gaster, Theodore.. Festivals of the Jewish Year. New York, 
William Sloane, 1952; - - -- -

----·------· ~ Hol.z ~ 2 Profane. New York,, William 
Sloane, 19.:>::>· 

Gebhard, Anna Loura. TheI Asked ~ !2, Teach. New York, 
National Council of the Churches of Christ in the U.S.A., 
no date. 

; 
.i1 

i: 



J'. 

-. •' 

: t ) 
·(-,; 

f{ ,, 
I' 

,1 ;: 
I . 

I ,. 
i ,. ; 
I,'\, 

230 

G.ittelsohn, Roland B •. Little Lower Than the Angels. New 
York,, UAHC, 1955 • · 

--·----· Modern Jewish Problems. New York, UAHG, 1955. .. _ .. -- . 

Glatzer, Nahum N., ed. A Jewish Reade~. New York, 
Schooken, 1961. 

Glazer, Nathan. 'American Judaism. Chicago, University of 
Chicago Press, 1~7. 

Golub, Rose. ~ Holiday: tane. Cincinnati,, UAHO,, 1947• 

Goodman, Paul. A History .2!, the ~· New York,, Dutton 
& co., 1953· ' 

Goodman, Philip. A Passover !~~hologi• Philadelphia, 
JPS, 1961. 

~~.....,,,....,,,....,.,._._• ~ Purim Anthology. Philadelphia, JPS, 
l~. 

Graetz, Heinrich. Histor! of the ~· 
Philadelphia, J'Ps, 1 9I=9:S:- . 

5 volumes. 

Grayzel, Solomon. l]istory .2.f. ~ ~· Philadelphj,a,. 
JPS, 1952. 

Grea~ ~elisio~s .2f Modern ~· 6 volumes. New York, 
George Braziller, 1961. 

Halper, B. Post-Biblical Hebrew Literature. 2 volumes. 
Philadelphia, JPS, !921.. -

Havighurst, Robert J. "Adult Education for Our Time" 
(Adult Leadershi.£).Deoember, 1958. 

Hertz. Richard,. The Educat:t.on of the Jewish Child,. New 
York, UAHC, 19;3,. - --

Hollender, Betty R. Bible Stories :for Little Children. 
3 volumes. New Y'Ork; UAHC, 195'5"; 1958, 1900.-- -

Honor, Leo L. "Educating 11ea.ohing Personnel for Jewish . 
Schools" (Hebrew Union Colles_e Annual XXIII, .Part II). 
Cincinnati"; 1950-n. · · 

Hu~ter, Edith F. The Quest195gn~ Child ~ Religi~n. 
Bostorl:, Beacoil"Press, 1 • 

Idelsohn, A. z. ·Jewish ,Litur~ and ,Its Davelop~ent. 
York, Henry Holt & Co., 3~ . 

New 



231 

i < , Jewish Education in the United States. Report of COltl111ission 
formthe Study of Jewish Education in the United States, 
American Association for Jewish Education, New York, 

'. j 

. ' i 

C"'-->. ___ .._L 

19.59. . . 

Jewish Encyclopedia. 12 volumes. New York, Funk & Wa.gnalls, 
1901. 

The Jewish PeoEf.e, Past and Present. 4 volumes. New York, 
- '""Jewis'h Ency eloped.Tc HandbOOkS-; 1955. 

Johnson, F. Ernest, ed. Patterns of Ethics in America 
Todaz. New York, coI!ier BooE, -1962-.· - --

.. ed. Patterns of Paith in America. Today. New 
---y ..... o-:r..,,.k-,-00111er t3ooffa, 1~2. - ~· 

Juda.is~ Pamphle~ §_!ries, Washington, Binai B'rith Youth 
. 6rganizat:f.on, 1960. 

Kent, Charles F. !;, Histo1"~ of ~ Hebrew Peo;pl;,e,. 
York, Scirbner's, 192 • 

New 

Kertzer, Morris N. What is a Jew? Cleveland, World 
Publishing Co., '"1953:- - - · 

IG.ausner, Joseph. The Messianic Idea in Israel. New 
York,, Macmilla.n;--'19:$,S""; ·• - - ---

Knowles, Malcolm s •. "Adult Education in the United 
States 11 (Adult Education V,2,, Winter 1955). 19551l> 

Kripke, Dorothy. Let 1 s ~About Q£S!. New York, Behrman 
House, 1953. 

• Let's Talk About Judaism. New York, Behrman 
~~-g-o_u_s_e-,-195.,.-:--- ----

• Let's Talk About Ri~h~ and Wrong. New York, 
- Behrman House, 195'5: 

Ku:rzband, Toby K. Administration of a Relis_ious School. 
. White. Plains Jewish Oo'"nilliuriity"'""rrenter; 195:3. 

• Parents are 11 Partne1 .. s 11 In Jewish Religious 
---.E:-a:-u-c_a..,.t ..... ion. New--Yorlt'; UAHC, 1958. - · * 

~ader 1 s Digest !2.• 3. Chicago, Adult Education Association 
of the u.s.A., I956. 

Levin, Meyer, Toby K. Ku.rzband and Dorothy .Kripke. ~ 
Jewish Heri~.age. 3 volumes. New Yo:rk, Behrman· House, 
1962. -



r: 

Levine, Raphael~ ~ Hol;r Mot1ntain. Portland, Binfords 
& Mort, 19/3•. 

Levinger, Lee J. A Historz of the Jews in the United· 
States. Cincinnati,' UAHC, 193~ ~ ~ 

Lewis, John. Religions of the World Made Simple. New 
York, Made Simpie Books-Inc., 19;-r:-

232 

Lipman, Eugene and Albert Vorspan. A Tale of Ten Cities. 
New York, UAHC, 1962. - ... --------

Maller, Julius B. ~est in..s. ~ ~oyv_l.edg,e of Jewish Hi.storl• 
Cincinnati, UAHC, 1932. . 

Margolis, lVlax L. and Alexander lVIarx. History Ef th~ Jewish 
Peopl_~• Philadelphia, JPS, 19~.5 •. 

lVIe.i•kowitz, Samuel H. Adjust;in~ the. Jewish Child 1£ ~ 
. World. New York, UAHC, l · 60. . 

:McKean, Myra. Helping Boil!. ~.Girls .'!!.2, !E£!. Jesus. New 
York, National Council of the Churches of Christ in 
the U.S.A., no date. 

1VI11lgrairr, Abraham E., ed .. Sabb_ath: ~ Day .2£. Delighj?_. 
Philadelphia, JPS, 19411-• . · . . 

Monte:f'iore, c. G. and H. Loewe. ~ Rabbinic Anthology. 
London, lVIacmillan, 1938. 

Moore~ George Foot,. Judaism. 3 volumes. Cambridge, 
Harvard University Preis, 1954. 

Morgenstern, Julian. A Syllabus of Lectures on Biblical 
Histo;ry. Cincinnati, The Teachers InStitUte of the 
Rebrew Union College, 1914. 

Morrison, Eleanor Shelton. "Draw Parents In". (Design for 
Teaching). New York, National Council of the ChurcE.eS 
of Christ in the U.S.A., no date. 

Newman, Lo\1is I. ed. The Talmudic !!,!thp;t.,ogy. New York, 
Behrman House , 1'945' •. 

Oesterley, W.O.E. and Theodore H. Robinson. An Introduc­
tion to the Books of the Old Testament. J.irew Yor~, 
MeridI'an-;-19~8. - - -

Orlinsky, Harry M. 
Press, 1954. 

Ancient Israel .. ------- - -- Cornell University 

Parents: First Teachers .2f. Religion. New York, National 
~ Council of Churches of Christ in the U.S.A., no date. 



Pessin, Deborah. The Jewish PeoEle. 3 volumes. New York, 
United Synagogue CommfSsion on Jewish Education, 1953. 

Pfeiffer, Robert H. Introduction to the Old Testament. 
New York, Harper & Brothers, ~ - ~ 

Popular Studies ,!E: Judaism. New York, UAHC, no date. 

Potter, Charles Francis~ The Faiths Men Live ~· New 
York, Ace Books, i954;- - -- . 

Reform Judaism. Essays by Alumni of the Hebrew Union 
OoTiege ... Cincinnati, Hebrew Union College Press, 1949. 

Respo11sible Pa~enthoo~. New York, National Council of the 
Churches of clirist in the U.S.A., 1961. 

Richman, Julia and Eugene H. Lehman. Methods .2f Teachi~..s, 
Jewish Ethics. Philadelphia, Jewish Chataqua Socie·ty, 

Roberts, Bleddyn J. The Old Testament Text and Versions. 
Cardiff, University of Wa~es Press, i95r;-

Rosenzweig, Marion and Efraim. Now We Begi~. Cincinnati, 
UAHG, 1936. 

Sachar, Abram L. A Historz £!. !h! iews. New York, Knopf, 
19.5.5. 

Sandrnel, Samuel., The Genius of Paul. New York, Farrar, 
Straus and Cu'WiEy, 195E.~ ____... 

• A Jewish Understandin5 of the New T~stament. 
---c-rin ___ c.,,.i-n-na.ti'; Hebrew Union College,"'19:50:' -

• ----=s-e-r .... i_e_s"'l"J'. 
1966. 

"Ju.daif!E.! ~ Christ~anit:t'' (Judaism Pa.mph!~ 
Washington, Bfnai B'rith Youth Organizauion, 

• Philo' s Place in Judaism. Cincinnati, 
__ .. _H_e_l5._r_e_w_u·n1on do!Iege Pre 8s, 1956. 

Sehauss 1 Hayyim. 
1938. 

The Jewish Fes·t;ivals. --- ------ ------~-

------· The Lifetime of a Jew. 
_..._. .......... lolll9 --

Cincinnati, UAHC, 

New York, UAHC, 1960. 

Schwartzman, Sylvan D. Coll'@.itments ot Confirmation., 
Cincinnati, Hebrew Union dof"fege=Jewish Institute of 
Religion, 1961. 

-----• ~![eon A Li{eti~~· New York, UAHC, 19.58. 



·: i 

234 

• . Reform Judaism .!a ~·Making_. New Yo!•k, --u. ..... AM-c-, -1955. -

• Syllabus Religious School Administration. ---a .... 1-n-c .... i-n--riati, Hebrew 'O'nion College, 1956.. · · · · 

• The Storx of Reform Judaism. New York, 
-_..,,u'=""'I""Ha"'.,,,...,-1953:- -- - - -- -

__ .........,,...._.,,._.,,,...,• Toward a New Curriculum for the One-Day-A-·. 
Week Reform RelisToUS-s'Choof'. · Cincinnati, Hebrew -
'linion Col!iga Press ,-1955.. .. 

and David s. Hachen. Meetin5 Your Life 
----=p-r--ob'="""f,...e-m-.. s. Cincinnati, Rocket Press, 19'.5'9:° --

and Milton Miller. Our Reli5ion ~ Our 
NeignbOrs. New York, UAHC, T9'5'9. 

--~_..,.,.........,_.....__. and Jack Spiro. ~ Livin.s, Bible.. New York, 
UAHC, 1962. 

Selected Adult Jewish Education Programs Offered in Ref'o:rm 
· co"n~regations.. New York, Dept. of Adult Jewish -

Education, UAH1c, 1961. 

Shaver, Erwin L. poachin5 Your Teac~. New York, 
National Council of the-GE'.urches of Christ 111 the 
U.S.A., 19.55. 

Silver, Abba Hillel. A History of Messianic S;eeculation 
,!!!: Israel. New YOrk,, N!acmiITan do. ,, 1927. --

--~ ........ .,,..........---• Where Judaism !2.!,{f~.£~· New York, Macmillan, 
1957. 

Solis-Cohen, Emily, Jr • ., ed~ Hanukkah: The ~~Lights. 
Philadelphia, JPS, 1940. 

SolO,ff, Mordecai. When the Jewish People ~s1 Youns;. New 
York, UAHC, 19~ ~ 

• How the Jewish ~eople ~ ~· Cincinnati,; 
--=u~AH~c:;...· ,"""""'="'1936:- -

--~...,,.,,,..,..,,.,..,,,..........,..• How the Jewish feople !!_i™ Tod~. Cincinnati, 
UAHC,, 19l+o;:-" -

Steinberg, Milton. Basic Judaism. New York, Harcourt, 
Brace and Co., 1947:' - , 

Strack, Hermann. Introduction to the Talmud ~ Midrash. 
New York, Meri"dlaii'"Bocik's·, 19597 



' ' 
f -' 

I ~· 

Suggested Courses for Adult Jewish StuqI• New York, United 
· Synagogue ·o:r America, 15"54. -
Trattner, Ernest R. Understandin_g the Talmud. New York, 

T. Nelson, 1955.~-- ---
Universal Jewish Encyclopedia. 10 volumes plus index. 

New York, '"Universal Jewish Encyclopedia, 1939. 

Verne:t•, Coolie. Adult Education ~heori ~ Meth~. 
Chicago, Adult Education Agsocia.t:ton of the u.s.A., 
1962. , 

Vorspan, Albert and Eugene Lipman. Justice ~ Judaism. 
New York, UAI·m; 1956. 

Waxman, Meyer. A H:tstory £:£ Jewish Literat~. Lt. volumes. 
New York, B!och, 1930-3. 

Weisfeld~ Israel. 
194tJ. 

The Ethics of Israel. New York, Bloch, -· -
Wern~r, Elsa. 

Schuster, 
The Golden Bible. 
mt:6. 

New York, Simon and 

Wolf, Alfred and Joseph Gaer. .2!!!:, Jewi1!h Heritage. New 
York, Holt, 1957. 

You Are Teachin6 Your Child Religion. New York, National 
--- Oouncfl of tne-Churches of Christ in the u.s.A., no 

date. 

Your Child and You. New York, Uni't;ed Synagogue of America .. 
- (pamphlet ~ies). 

Zeligs, Dorothy. ~ gto~ Bible. 
Behrman House, 19 1. 

2 volumes. New York, 

Zarin, Edward •. ~ Judaism (mimeographed). 
Moines, 1955· 

Des 


	cnmultifunction_20200109_153207
	cnmultifunction_20200109_153741
	cnmultifunction_20200109_160516

