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Preface

The material provided herein has been gathered under
the experimental title, Jowards a Primary Text on Life.
What is presented is a teacher's manual for a complete
course of instruction. This manual is designed primare-
ily to present to the child a concept of life. The aim
of this course is to convey to the child an appreciation
for the phenomenon of life, and an understanding of the
process of death which will allow him to live with deeper
sensitivity and maturity., It is hoped that a child ex-
posed to this program of study will upon its completion
be able to come to a value concept of l1life and a way of
establishing a (healthy) relation to death as a process

of a (complete, total) life cycle.

The classroom material approximates the level of an
average third grade. It 1s hoped that any school using
this material will exerclse due consideration in not as-
signing this course arbitrarily to each and every third
~rade. It may be necessary to adjust this text to cor-
respond to the readiness level of the individual child-
ren concerned. In this way, no class will be either
cverburdened or for that matter underestimated and thus
unchallenged, This is a primary zourse with its lang-

uage patterns seared for the medium of a third grade.



However, 1t can be used in any primary grade.

1t may be questioned why the author felt & need to
prazert o text dedicated to this kind of a subject to
be used in connection with young children. The question
could be raisged: Is it not premature to broach such a
gubject before the chilld exhiblits the need for the same?
The prevalling thought in educational cirecles In recent
years has been to aveoid introducing materials too early
to the child. Dr, Robert Havighurst, Chairman of the
Committes of Human Development of the University of Chieago,
points out that people are confronted by certain develop-
mental tasks that they need to achleve and are expected
to achleve. "Thece tasks are created by the individual 's
maturing physcieal and mental capactiez, the cultural forces
around him, and his own personal values, motives, and
uspirations.”l The implication of this developmental
task concept theory for educatorsz 1 tc be aware that
the child must meet thece tacks at the right educational
moment. Dr. Havighurst divides the life span Into six
periods and defines the taskes of each perlod in sequernce,
Thaszse tnzks bulld one upon the other. Thuse, it may be
premature to confront the child with a concept of 1life

before he iz ready.

-

In dues conslderatlion to Dr., Havighurst and his

“William C, Morse and G. Max Wingo, Psycholo ﬁg 221
Teaching (Chicago: Scott, Foresman and Co., 1955) p .




theory of the developmental task implying the education=-
al moment, it 1s admitted that this course attempts to
Junp in ahead of the moment whan a child rfirst becomes
aware of something called life. A child will usually
not come to question life until a moment of tragedy.
This text attempts to prepare the child in some way to
cope with life's harsh realities. In a situation of
death whether it be the loss of a valued pet or a par-
ent, a grandparent or a trusted friend, the child in

a noment of trauma will then come to the educational
monent. He will at this juncture demonstrate a need to
look at 1ife and its mysteries. However, the emotional
experience for an unprepared child will be so upsetting
that at best he will not come to grips with the question
let alone with the solution. Furthermore, who will be
there to instruct him? 1If he seeks counsel from a con=-
cerned adult, he will receive, depending on the amount
of grief felt by that individual, an orientation to

1ife which might be harmful to his growth and development.

A meaningful parent will usually confuse a child's
view of death with his own, He will relate in story
fashion an explanation designed to relieve the anxlety
7Y the chlld, He will say that Mother has either gone
or a trip, is asleep, 15 now in heaven with God, died
tecause she was sicl or taken by God because he loves

and wants the good in heaven. These stories at best serve
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only vo upset the child. Initially, to tell a child that
Mommy has gone on a long trip might suffice. But a trip
is voluntary. When Mother chooses not to return, the
child begins to reason that Mother does not care about
him or she would return. To say that death is sleep
carries with it the possibility of a child being afraid
to go to sleep, lest he might die. To place the dead

in heaven contradicts what the child will see if he attends
the funeral or burial service. Likewlse, sickness cannot
be equated with death, for then all sickness no matter
how minor, will be frought with anxiety and the fear of
net recovering. Also to explain the loss of a loved

one by placing her in heaven where the good people go
makes the chlld come to the conclusion that either he

i1s not fFood and doesn't have to be good or fearful of

being good.

One must guard against confusing our adult meanings
and wayc of viewing the world in which we live with those
of the child, Instead of protecting the child from the
harshness of a reality, there is a value to sharing feel-
ings at the child's level of understanding. It is better
to protect him in advance than allow him to rely upon
that which he receives as a result of the emotional
breakdown among adults. He can understand gadness better
than deception. He can build his approach to the future

on trust but not on a lie. "Dr. Jerome Eruner. Director



of the Harvard Center for Cognitive Studlies, begins

with the hypothesis that any subject can be explained
effectively in some intellectually honest form toc any
child at any stage of development. Understandably,

the knowledge may be in symbolic imagery. or comprehended

intuitively, or 1ntellectua11y."2

This course does not attempt to tell the child what
death is. A child must understand what death 1s not, and
what 1ife 1s. 3So that he can at least live without the
psychological fears which fanciful stories often produce.
It 1s not the intention of this text to help a child
throush the trauma of loss. That feeling 1s inescapable.
The intent i1s to help a child only to understand without
fear what death is. It is the absence of life. This

is a positive approach to a negative problem.

Rather than approach this subject by citing scrip-
tural quotations and homilies to answer the question of
1ife, it was felt that a somewhat different approach
would be preferable. The traditional textual sources
are apart from the realm of today's modern Jewish child.
To quote from thelr pages as a basis for motivating the
child to consider a problem is from the standpoint of
practlicality a pedagopical impossibility. The best

starting place for a consideration of a 1life concept

zFrom. Earl A. Grollman, ;EEO Pain, Through Pain.
Past Pain a manual, (L9€5), p. 3.



is in the experiential realm of the child. He 1s aware
of a sun, the food that he likes to eat, and the sec-
urity of his family. This text seeks to make use of
that which the child is aware of already. The first
unit traces the external oneness present in the physical
world. Unit two discusses the unity found within man-
kind. Unit three asks the "why" of thlis unity and
comes up with the answer that world order and mankind's
cohesiveness seems to exist for one purpose, to support
life. If all of this exists just to support life, then
the child is led to the conclusion, "Hey, life must be
important." He is asked to question what is life?
Where is it to be found? Who has 1t? When does it
begin and end? Finally, what are we to do with 1t?

Unit four, in conclusion, builds an ethic of 1life.

Each unit consists of four lesson plans. Each
lesson plan consists of teacher and student aims, the
motivation for the lesson plan, the content materilal,
and a cection entitled, pivotal questions. These are
intended to be used by the teacher as they are or adapted
to develop the lecson plan. They represent the focal
points upon which a class secssion maybe built. They are
only the bteginnings to a successful presentation and
are by no means all inclusive, It is hoped that the teacherwill
add to them in accordance with her own methodology.

¥ach lesson plan also includes suggested class activi-



ties, and bibliographlies as needed.

As a sequal to this text, it is suggested that
religious schools turn to the more traditional areas
of study to show how the historical continuum of Judalism
complemented these value concepts. It should be easy
once a child realizesc the need for a value concept of
1ife to trace historically the Jewish contribution.
This text 15 not intended to supplant courses already
in existence, but tc provide a more realistic foundation

uror which they can be buillt.

The author must make menticon of those whose
accistance was invaluable to the preparation of this
text. To the teachers who taught him, and to the students

from whom he learned, he is indebted.




Qverall Course Alms:

«Ba

Teacher:

Student:

To convey to the
child an appreci-
ation for the phen-
omenon of life, and
an understanding

of the process of
death which will
allow him tc live
with deeper sensi-
tivity and matu=~
rity.

To come to a value
concept of 1life and
a way of establish-
ing a (healthy)
relation to death
ac a process of

a (complete, total)
life cycle.
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The material provided has been gathered under the
experimental title, Jowards a Primary Jext on Life.
What i1s presented is a teacher's manual for a complete
course of Instruction. This manual is designed primar-
1ly tec present to the child a concept of life. The aim
of this course i1s to convey to the child an appreciation
for the phenomenon of life, and an understanding of the
process of death which will allow him to live with deegper
sencitivity and maturity. It is hoped that a chilld will
be able to come to a value concept of life and a way of
establichins a (healthy) relation to death as a process

of a (corrlete, total) 1life cycle,

The classroom material approximates the level of
an average third grade. This course does not attempt
to tell tre child what death is. A child must under-
stand what death is not, and what life 1s. There are
four urits!n this courcse each one consisting of four
lecsor plarc. FEach lesson plan consists of teacher and
studert alms, the motivation for the lesson plan, the
cnttart naterial and pivotal questions. Each lesson plan
il c lncludes suggested class activities and biblio-
renhies, Unit one is entitled, "The External Oneness
the Physical World." Unit two,"The Unity of Mankind."
"nit three,"What 1is 1life?" Unit four, "The Ethics of Life."



Part One

Existent world order as seen in its supportive role
to life.




Unit One

IThe External Oneness in the Physical MWorld.
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UMIT OhE

The Externasl Oneness In The Physicsl World.

Unit Alms:

Teachers At this initel point, to instill
within the child an insight into
the externsl oneness in the phys=-
ical world which surrounds him,

Student: To provide an inasight into why this
is imvortart to the 1life of each
child,

Lesson Flangl. "ihy I need the sun,”

ﬁk’n! H

Teacher: To instill within the child an insight
into the reletionship between the dis-
tont sun and his everyday life,

Student: To instill withirn himself the insight
that, "Yes= ' € sun is necensary to
human life, "

Yotivation:

Say to the class: "One night after dinner
when 1t was still warm outside, do you re-
member when you and your friends vere playing
and you heard your mother call for you to
come in% Did you want to go into the housef?

Why nott"
Content Cutline 1 Fivotal Questions
I. The sun and the =tars, la "When you were out-

A, The funct:on of the side was the sun
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Unit One
Ihe External Oneness In Ihe Fhysical World.
A. Continued, 1, Continued.
suni shining?"
1. Provides light,
2. Provides warmth, £. "Do you like sunshire?"
% Its gravitational "Whyt"
force keeps the
universe together. 3. "Oh, 1t gives us
4. Allows life to light] Do we need
exist, lightt Oh, you
(a.) Fhotosynthe=- like it because you
sis, get sunburned? 1s
E. Value to peonle to=- the sun good for
day. yout Did your fa-
l, Provides oxygen. ther ever take you
2« Provides food. to the beachtY Why

did you go theref?
What else did you
do besides swim?®™

4. "Is the sun the big-
gest thing in the
sky? Does it move?
Where does it go?

Do we movet® Do

the people in Chins
have the sunt" (Use
the aporoach of dig-
ging for vhine on
the other side of

| the earth,)

] 5« "Czn s plant live
without sunlighte®
(S2ee notes Lo ex~
periment numter two,
at Lthe end of thie
unit,)

e "Here 1 huve two
plents, Let's put
one in the closet.
lext week let's see
whet happens to this
plant, The other
plant we will leave
out here on the win-
dow sill.™
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Unit One
Ihe External Cpeness In The Physical horld.

1l.

1I1.

Iv.

The moon.
A. Its functioni
1, Effect on tides.

Relation betwecn the
aun and the moon.

The unity of the universe.

A., The sun 1s & long
way from us yet it
is close enough to

e

De

Se

10.

11,

12,

13,
14,

"Rememter that plant
we put in the closet%®
Look at 1t} Vwhat
happenedy Let's
compare it with the
one we left out in
the sun,*

"How meny of you
heve fish tanks at
home? uhat 12 in
your tank besides
fisht Why did you
put s plant in 1t®*

"How many of you have
gone for a ride in
the countryt Did
you ever drive by

& farm? What did
you see growing in
its field? Can a
fermer grow food in
the winter? Why
nott"

"Bow many of you have
been to campt Good}
What haprens to the
water in the lake

in the night-time?"

"when you were pley=-
ing and your mother
called you, why
didn't you want to
g0 home? It was
still 1ight outside
wasn'c 1te"

"Have you ever seen
the moon out when
it was still 1light
outsidet"

"where 1s the suni"

"It's way up in the
sky? Do you suppose
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Unit One
The Externsl Oneness In The Physical Vorld,

A. Continued, l4, Continued,
have an effect on Af we vere tall
our lives, enough we could

reach 1ty"*

15, "How many of you
have taken an alr=-
plane ridet" (Have
the echildren who
have shared thin
experience relute
to thie rect of Lhe
clase how hi i a=-
bove the earth Lhey
were, Then ask
these childr«n,
"Even bLeiny so hi.n
up, were you able

| to touch the aunt"

lﬁ. 'Y..' th‘ sun 13 [
long way suy, but
it ecun effect ocur
, duily lives,"

17, "It's kind of funny
thet Lie sun is
importent Lo us
in so mnnt weyss,
isn't 41t®

lie, "we nued Lue suli,
Cen ve live wiilh=

out 4t?" (Ldscues)
"shy nott"

Ve Zless Activi-ies:

le Eeve hal! of tre chlidren drasw piclures showing
5 i - . -

mportant Lo us,

2 in 8 cup end welch
L
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Unit One

Continued,

if we vere tall
enough we could
reach 1t1*

"How many of you
have taken an alr=-
plane ride?®™ (Have
the children who
have shared this
experience relate
to the rest of the
class how high a=-
bove the earth they
were, Then ask
these children,
"Even being so high
up, were you able
to touch the sunt"

"Yes, the sun is a
long way asay, but

it can effect our

daily lives,"

"It's kind of funny
thet tie sun is
important to us

in so nanﬁ ways,
isn't 1ttt

The Externsl Oneness In The Physicsl World,
A. %ntin“.d. 1‘.
have an effect on
our lives.
15,
|
16,
p ly 29
18,

Ve Class Activities:

le

2e

"we need the sun,
Can ve live with~-
out 1t®" (Discuss)
"why nott"

Have half of the children draw pictures showing

how the sun is importent to us,

Another group can plant beans in a cup end watch

the sun make the plants grow,
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Unit One
IThe External Onenes: In Ihe Fhysicsl world.

V. Class Act t $ Continued,

Se

4.

Se

Finsal activity, let the children make a bulletin
board showing the pletures they have drawn and
the second group can report on the progress made
by their bean plants,

Construct a mobtile, Using wire, string, and three
paper-maché globes of varying sizes relative to
the sun, moon, and earth assemble the mobile to
rerrenent the reletionshir between the sun, moon,
and earth,

Have the children on the subtject, "What would
hapren 1f the sun stopped shiningt™ write =
story.

Vi. Class er tss

(To be used in the above pivotal cuestion sequence.)

l.

2.

(See sbove pivotsl question, number &) four,)

If tre children heve trouble accepting the point
of the lesson developed in pivotal cuerstion number
four, asbove, use this exneriment, This experi-
ment con te introduced Ly sasying, "Let's see if

we can find a way in which we can better under-
stand whet we are talking about,"

Cbtain an inexpensive flash=light, one package

of modeling clsy, end a2 globte. In a darken room
have one child hold the flush-li_ht in a position
80 us to mllow it to shine only on helf of the
globe, Then t-king s rlece of clay affix it to
Zzlobe to mark where you are, Then asanother
child slowly roiates the globe tne class should
be able ‘o understend the effect of the sun on
the earth, 7This experiment 1s intended to teach
such concepts es iiie dally rotatlon of the earth,
and that a2 one side of tne earth is ir day-light
the other side has ni.ht,

(See above pivotal gquestiorn number five.,) Obtain
two (?) inexrnensive common lusehold plants which
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Unit One

The External Oneness In The Physical World,

VIi. Class Experiments: Continued,

2o Cont inued.

for the purposes of this experiment apnesr to be
nesrly alike as possible, Keepini constsnt the

factors of water nourishment and temperature, (i.e.

with both plants) plece one plant on a shelf in a
dark closet, away from all sunlight for « period

of at leest seven to ten days. The second plant

is to.receive as much sunlight as posrcible, The

second plant should be placed on or neur a window
sill., Select a clas- committee to report on the

comparative res:ltes of this experiment,

Supplementary Source Material:

Student's Hesources:

Baker, A.0., and others, und the Corner. New York:
Rand FchNally and Co., 1955.

o e iy . Far and Wide. New York: HRand
Mchally and Co., 1955.

Barnard, J. and FEdwards,L., The New Basic Science.
New York: The kackMillan Co., 1951.

—

Basic Sclence Educational Series, low Sun Helps Us.
kew York: Harper and Hoew Inc., 194S.

Bough, Glenn, How the Sun Helps Us. New York: Row-
Peterson, 1?53.

Eranley, Franklyn, The Sun: OQur Nearest Star. New York:
Crowell, 1Y9cl.

bErandwein, Paul F., Concepts in Science. New York:
Harcourt, Erace and World, Inc., 1966.

Freeman, 1., The Sun, the loon and the Stars. New York:
Random House, Inc., 1959.

Jacobson, Willard, and Lauby, C., A.E.C. Science Series
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Unit One
Ihe External Oneness In Ihe Physical World.

Student's Besources: Continued.

New York: The American Book Co., 1961.

Ruchlis, Hyman, You Kr. Sun. Irvington-on-the-Hudson:
Harvey House, 1957.

Schnelder, Herman and Nina, Follow the Sunset. New
York: Doubled&y and Co., Inc., 1952.

» . m u M? New York:
William H. Scoott Co., 1950.

An Our World. Eoston:

D.C. Heath and Co., 1950.
in Your Life. Boston:

—D.C. Heath and Go.. 1959.

Thurber, Walter A., k%gn* ﬁ;gngg. (Three) Boston:
Allyn and Bacon, C.. 1966,

leacher's Hesources:

glough, G.0., EZlementary School Science and How to Teach
it. New York: Holt, Rinehart and Winston Inc.,

1964, 3rd ed.

Haking and Using Classroom Sclence m.u:m.g.
~ inp the Ehnnm School. New York: Dryden Press, 1954.

Ile T

APt for Letter Elementary Sclence.
Washington: lational Education Association, 1956.

Burnett, hk.W., Igaching Sclence in Elcmentary School.
New York: Rinehart and Co., 1954.

dall, Mary Yates, Slmple Sclence FELM Dansville:
F.A. Owen Publishing Co., 1962.

Hone. Jeaching Elementary Science: A Sourcebook
Eégm. New York: Harcourt, Brace and World, Inc.,
1962.

kembly, Zeaching Elementary School Science Hethods snd
Hesources. New York: Honald Ress Co., 19__.
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Unit one
The External Oneness In The Physical World.

Ieacher's Hesources: Continued.

Kohls, Hobert, Iﬂgﬁ e« Dansville: F.A.
Owen Publis 1'13%-. 96 .

kavarro, and Zafforoni,

doday For Ihe
Ieacher. Evanston: HRow, Peterson and Co..
1960,

Hoy, Probe: A Handbook for of Elementary Sclence.
Education Service Inc., 1962.

Salem, Sclence for New Elementary iﬂhfﬂl
Jeachers. Teacher's Practical Press, Inc., 19

Tannenbaum and Stillman, MA?MM for Elementay
§§9%21 Ieachers. EBoston: lyn and Bacon Inc.,
1960.

Vessel, gclence Bulletin Eoards. Fearon Publishers.

(**%#For additlions to the Student's Hesource list see:

Arbuthrot, kay Hill, Children Books. Chlcago:
Scott Foresman and Co., 1957, Revited Edition,)

##%For additions to this list see:

Challand, Helen L., Bagic ﬁg;gngg Hgnghﬁgh f-}. Chicago:
Scott, Foresman and Co., 1961, pp. =51.

This book also lists in the above mentioned pages:
1. Sources for:
Cataloges of free and inexpensive materials.
Sclentific supply houses.
Zrochures, plictures postere, and charts.
Films and filmstrips.
Hecordings.

Magazines.
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Unlt One
Ihe External Oneness In The Physical World.
Ieacher's fesources: Continued.

2. Also this book can be of general value to the teacher

ac an introduction into the art of the teaching of
science.

Larrick, lancy. A Parent'g Guide to Children's Reading.
New York: Pocket Books, Inc., 1959.

Elims and Filpstrips:

1. Ele Sup snd Qur Earth. Cornet, 1957.
Tleven minutes, =ound, tlack and white or
color.
A boy learns about the effects of the sun
on the things around us and or us.

2. [How Sunshine . Cornet, 1961. Eleven
minutes, sound, ack and white or color.
How sunshine gives warmth and light, helps
to make rain, and provides energy for plants
to grew.

Ellmstrips:

l., Our Sizzli Sun, (Wonders of the Sky

riec). ye Gate, 1956, 29 frames,
color.

Cover: detalls related to the sun's
gize, movement, and effects on living
things.

It is rugpected that the above lists be consulted in
connection with the following lesson plans of this unit.
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Unit One
The Extermal Oneness In Ihe Physicel World.

Lesson Plan #2. "Weather Changes. "

Alms:

Teacher: To examine the workings of weather
changes; namely, the causes of such
occurrences as rain, snow, wind, and
the effects that these changes have
ggon the physical world in which we

ve,

Student: To provide the child with an insight
to the fact that weather changes are
but another example of the workingsof
a total physical universe., (With the
emphasis on the totality of the work-
ings of nature,)

Say to the class: "How many of you can
remember belng outside when all of a sudden
you felt one drop of rain and then another
and another? It started to rain, You ran
and Just made 1t inside before it really
started to pour," Then as the class an=-
swers and various students share thelr ex-
periences with the rest of the class, the
teacher will be able to guilde the dis-
cussion to what really causes the weather
to change and what causes the rain, wind,
and snow,

n t 1 t 8
. e role of the sun in 1, t did we say
producing weather changes. (last week) the
A, Sun plays the blggest sun does for man=-
role in weather kind other than
changes, (l.¢. 2f all providing light?"
the variables connect-
ed,’ 2. "Oh, you and I can
l, Effect of the sun become tan if we
in ultimately pro- stay out in the
ducing rain, etc. sun, Good! But
(a,) Water evapo- Af you were lying
ration, out in the sun,
(b.) Production of how would you feel?
water vapor, Cola?™
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|- Unit One
Y The External Oneness In The Physical World.

* (1.) As warm 3 "Right, the sun
moist air gives off heat,
rises it Do you remember
collects getting into your
to form father's car on a
clouds. day when the sun

was shining? If

the windows were
closes, what was
it like inside the
car?®

4, "Yes even in the
winter the sun feels
good, It feels
warm, What? The
doesn't shine in
the winter? Wait
a minute, Let's
see if that 1is

’ really so."

S5« "Why do you think
the sun doesn't
shine in the wine

ter?”

(It is expected
that the class
will probably proe
vide the follow=-

' ing answers:

| a, Because it is

| cold outside.

b. And s
it is bold;

kind of dark

in the winter,
If this happens
then ask, "What
does the sky look
l like on a winter
day? Don't you
think that the
sun could still
be shining through
the clouds but
only not so bright-
1y?"
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Unit One
The External Oneness In The Physical World.

5 Continued,

Then use experi-
ment number one,
below, to reinforce
this discussion. )

6. "If the sun can
warm a car, and
it makes you and
I feel warm, can
we say that the
sun warms almost
everything that
it shines on?"
(Here at this point
pause a moment and
let the class
puzzle over this

for a bit, .
Z. Cloud formation: 7« "Then when we say
(ue) Collection everything, does
of minute it mean when the
drops of sun shines on the
water, water in a lake

that it heats it too?
What happens to this
water when the sun
heats 1t?"

8. (Suspecting that
the children will
say, "Nothing happens
to this water,"
and twg "It's cold
wher I jump into
it," use the ex~
periment listed
below, (number
two) showing that
water can be effect=-
ed by the heat of
the sun and evapo-
rate as a result
of this process,)

9. "So can we now say
that the sun does
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3.

Causes of rain:

(2.) If air be=
comes colder
these drops
of water tend
to get larger.
Soon too large
to float in
the air, hence
rain.

9.

Continued,

cause water to

go into the air?
Could this be how
we get water in the
sky to cause rain?
Let's see. Maybe
we can find out

if this is so."
(See the third
experiment listed
belcw.)

"Just as the water
in the teapot be-
comes warm and
turns to steam
and disappears
into the air or
rather evaporates
into the air so
the water in the
ocean is heated
and it evapo-
rates into the
air, Just as we
saw the water

hit the cold pan
and drip like
rain, the ocean
water hits a cold
wind and presto
rain." (Be sure
to explain that
as water vapor
forms into drops
in a cold atmos=
phere these drops
become heavier
and heavier and
drop accordingly.)

“So we have learn-
where rain comes
from. The sun
many, many miles
away hits the
water in the
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11, Continued.

ocean and we have

rain,"

B. Value of this fea~ 12. "Do you think
ture of weather to rain is good or
mankind, bad? Why?"

1, Nourishes plant
1life, 135. "Do you water
2. Feeds animals, the bushes in
3« Feeds and clothes front of your
man, house? Why?"

14, "Do you remem-
ber that big field
you saw last time

ou went for a
ide in the coun-
try? Well, how
would you like

| to water 1t?

Pretty hard, 1isn't

1t? Well that's

where rain comes
in.,"”

I1. Class Experiments:

(To be used in the above suggested pivotal question
sequence., )

1, Obtain a sheet of heavy wexed paper, and one
flash=light, Cut out & cloud from the waxed
paper, Hold the flash-light pehind the cloud
in a darkened room to show that the light may
be obstructed but nevertheless it 1s still shin-
lnE.

2. Obtain two alorless glasses of equal size and
a dark colored maegic marker or some similar
cbject., Place @ual amounts of water in both
glasses, Mark the level of the water on the
outside of each glass, Then place one glass
in a cool spot and the second glass, on a
window sill., lLeter compare water levels in
the two glasses,
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1I1. Class Experiments: Continued.

2. Continued,

A. Note: Since the effects of this experi-
ment usually take at least two hours
to materialize, the teacher should pre=-
pare this experiment before the class
is started. Then say to the class:
"You know I thought about what we were
going to discuss today but because it
would take to long, I started an ex=-
periment I wanted you to csee."

3« Take a teapot. Heat the water in it so that
it bolls, Then hold a metal pot full of ice=
cubes over the steam produced, As the water
rises, it will fo.m as vapor on the bottom of
the pan. As this vapor collects it drop off,
rain.

**SWARNING***

For the puposes of this experiment be sure to
use a long handle type pot so as not to

yourself by coming in contact with the hot steam
produced!-

4

surrlementary Source Katerial:

-
-
-

Student s iesources:

See Unit one, Lesson number one.

Teacher's Sou gt

See Unit one, lesson number one.
Fllms and Filmstrips:
Pllmstrips:

1. Fipding out about Land, Air and Water.
Chicago: Socliety for Visual Education, Inc.
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Ellps and Fllmstrips: Continued.
Fllmpstrips: Continued.

%ﬁk&hli’iﬁstrip house.

3. The Muddy Beindrops. Chicago: Soclety
for Visual Education, Inc.

Ellms:

See Unit one, lesson number one.
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P Lesson Plan #3.
Alms:
Teacher:
Student:
Motivation:

Content Area:

The External Oneness In The Physicsl World.

"The Animal Kingdom."

To reinforce the insight that the uni-
verse does contain an external oneness
apart from mankind's role. (By the
introduction of new material,)

That even the animal kingdom shows the
existence of a planned order. It 1is
hoped that this insight will be added
to the previous aims purposed in order
to bring the child to the overall in-
sight of:

Questioning the make-up of
the world in which he lives,

In order to provide a varied classroom
exposure for the students involved, this
lesson plan will depart radically from the
formula heretofore ascribed, It is

thought that the aims for this lesson plan
can be readily achieved through an approach
based on the use of audio-visual aids,
Consequently, the main mode of communication
used in this lesson plan will a movie.

Since an interesting lesson plan may be
developed by drawing the student's attention
to the so=-called "soclal insects" the main
area of concern will be that of the ant-
colony. (See the development of this lesson
listed below,.)

Visual and Auditory Alds:

A, Movie films:

l. "The Spider and the Ant." Eilght minutes, black
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A.

Movie films: Continued.

1.

2.

3e

Lo

Continued.
and white -

@, Uses animation to depict the everyday ade
ventures of an ant,

be Usually found in the film libraries of a
local public library.

"Ant City." Eleven minutes, black and white.
(#595.796)

a, Shows how ants are social insects.

be. Alominica Films Inc., 516 Fifth Ave ., New
York 18, New York.

"Nature's Half Acre." Thirtythree minutes, color.

a. Shows the plant, animal, and insect likely
to be found in any garden, fleld, and wood-
land

b. Has magnified closeups of the insects.

ce Usually found in the film libraries of a
local public library.

Note: This movie, while it is excellent
from the standpoint of a scilentific
inspection of the insect world, should
only be used if none of the other films
are avallable,

"Ants." Ten minutes, black and white.

a, ©Shows the four types of ants and the life
cycle of ants., It also shows that ants are
social insects.

b. Encyclopedia Britannica Films, Wilmette,
Illinois.
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E.
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D.
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Bulletin boards, Pictures, and Charts,

l. A portadble bulletin board to be used in the
classroom in connection with group recitation,

a., Plctures of:

(1.) Inside the ant colony.

(2.) The "caste" system of the ants.

(E.) How ants work and gather food.

(4.) Area where ants are found near the school
and the children's homes.

2e Visual wall charts.

3¢ An ant colony in the classroom will enable the
children to see how the ants live and work, See
the plans for the construction of an ant colony
listed below,

Congepts to be learmed:

Ants are "soclal insects". They live in complicated
communities all over the world,

Ants have the most highly specialized communities
of all insects.

The anatomy of an ant helps it to sundve.
Human beings are social animals and cooperate in
group living as do ants,
The development of the lesson itself.
Motivation:
(To be used as a gulde for the discussion
conducted prior to and after the show=
ing of the purposed movie.)
Say to the class: "We have seen how

the sun, which we all have agreed 1s
many miles from the earth, 1is very
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Motivation: Continued.

important to all of us. It aids us

by giving us light, warmth, the air

we breath, and even rain, Remember
when we discussed these things that

wWe were very much surprised to see
that something so far could be so im-
portant to us, Doesn't it seem that
the sun was made for this very purpose,
and that it just isn't a ball of fire
hanging in the sky by chance?"

(Pause for a moment and allow the class
to respond to this idea, It is at this
point that the teacher should be able
to lead the discussion to the follow-
ing conclusion by saying:

"Do you remember last week when you
and your mother went shopping and she
bought a plece of meat which she was
going to take home and cook for you?
Did you ever wonder how that plece of
red, raw meat ¢ould be the same plece
of meat that you find on your table?
It doesn't look the same does 1t?
What happened to it before it reached
your table?" Pause for student re-
sponse.)

"Can we say that we can take something
and make it into what we want? Can

we put something together and make

it do what we want? Could the sun

be put in the sky to help us?"

*It's possible 1sn't 1t?"

"You know that even in the animal
world certain animals live and work
together. In fact it even looks as

if some groups of animals were made
Just to do what they are doing. Let's
take a look at one such group, the
ants."

(Show the movie at this point,
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Motivation: Continued.

After the movie is shown then con-
duct a discussion noting the follow=-
ing points:

l. What the inside of an ant coclony
looks like.

2. The division of labor.

3. How ants work and gather food.

4, How ants protect themselves.

(Ants remind us of human socleties
and communities,

l., Harvester ants: These are agri-
cultural ants which grow crops
Just like farmers.

2. Dairy ants: Keep other insects
and men keep cows,

3. Engineer ants: Cross water, bridge
chasms, {

4, Warrior ants: Pend off invaders.)

I11. Clagsroom activities and Experiments:

' A. Classroom activities:

1., Build an ant colony for classroom observation,
There are several kinds of ant homes that
may be made for observation/study.

a., A simple kind consists of a glass jar
(quart size or larger)., Dig into an act=-
ive ant hill fora queen ant (larger than
the others), some workers, and some eggs.
Put the soil with the insects in it into
the glass jar. Leave two inches of space
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A. Classroom activities: Continued.

b.

Ce

Continued.

At the top of the jar for feeding. Wran
the outside of the jar with black paper,
which can be removed when you want to obe
serve the ants., Keep the s0ill relatively
molst, and don't set it in direct sunlight,

Another ant house, somewhat more elaborate
but still easy to make is this., It is made
of two pleces of glass and modeling clay

or plasticene, Any avallable size of wine
dow glass will do f'or this ant house. The
two pleces should e the same size. The
plasticene walls built on the glass are
approximately three fourths of an inch high
and one inch wide. The various compartments
are so that the antis can be observed at their
work. The walls, and especially the outside
wall, should be bulilt carefully without open-
ings. When the walls are finished, the second
plece of glass is placed on the walls and
pressed down., The glass house is laid flat
on a plece of board, Supports (rubber stops
or nails) are driven into the bottom of the
board, and the entire plece is set in a shallow
pan fllled with water, Ants escaping through
imperfections in the walls cannot escape
across the water, A plece of black paper
should be laid over the top of the glass,

Another type of ant house is one that stands
ups This type 1s highly recommended.

Equipment needed:

(1 ) Two pleces of glass (12%"x10")

2.) Black cloth and adhesive tape.
(3.) Pour sticks @"x3") and two wood blocks,
(4,) Eye dropper, sponge, food for the ants,

Assemble the frame by taking the bottom and

side sticks and taping them together. Then

tape the glass to the frame making sure that
all the seams are tightly covered,

The fourth piece of wood forms the top.
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A, Classroom activities: Continued.
ce Continued,

Holes are bored in the top to admit the end
of a medicine dropper for adding water,

The top strip is easily removed to permit
feeding, Groves are cut in the blocks just

2, Ha

be

large enough to hold the frame.

Food: Dead spiders or insects, bread crumbs,
small food scraps, cracked rice sugar
and water, honey, nuts and molasses.
Place in the top of the soll where
ants live, or in a small dish. (See
below. )

Put the earth and ants in the glass colony

and cover it to keep it dark with the black

cloth, Check periodically to see the active
ities of the ants.

ve the children make individual ant colonles.

Equipment needed:

(1,) Quart jars and caps punched with tiny
holes.

(2.) Barth and black paper.

Have the children cover thelr jars and rill
them with earth and the ants they have co=-
llected. Then have them cover the Jjars
with black paper and observe the results
periodically.

Source: Glen 0. Blough and M.H. Campbell,

PPe 51=53.

3. Set up a library corner on ants and other in-
sects in the classroom,

4, Have the children write and illustrate a story
about their observations while watching their
ants in the classroom and/or what they saw
while watching their own ant colonies.
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IV. Concluding Activities:
Guide the children to see how in many ways human
life resembles that of the ant. Have the children
recall who their community workers are such as the
mailman, policeman, and milkman, Have them discuss
what it 1s that these peopledo snd how they contribute
to the welfare of the whole community,

V. Supplementary Source paterial:

student's Hesources:

Basic Sclence Lducational Series, The Insect PFarade.
New York: Harper and How Publishers, Inc., 1943,

Cooper, Elizabeth K., Sclence In Your Own ﬁgggxagg.
195¢t,

New York: Harcourt, Erace and Co.,

Crompton, John. Eﬁg Ways of the Ant. boston: Houghton
Mufflin, 1954,

Fabre, Henri, J.. lnsect ﬂgvfngurgs. New York:
Dodd. lead and Co., 1956.

Fenton, Carroll L., and Pellos, Dorothy, Insects

and Their World, New York: John Day Co.,.
1959.

Harpster, Hilda T., 19; Insect World. kew York:
Viking Press, 1947

Hutchins, Ross E., lnsect Builders and Craftsman.,
New York: Rand McKally and Co.., 1959.

Hylander, Clarence J., lnsects on Parade. New York:
The Mackillan Co., 1957,

Lobsenz, Norman M., The Insect World. New York:
Golden Press, 1959,

Parker, Dertha lorris, Ingects and Their MWays.
New York: How, Peterson and Co., 195%.

Peattle, Donald C., The HRainbow Book of Nature.
New York: The World Publishing Co., 1Q57.

d




Student's Hesources: Continued.

Plate, Ruther and Walt Disney Studios. of
Wonder. New York: Simon and Schuster, 1957.

Schoenknecht, Ants. Chicago: Follett Publishing
Co., 1961,

“TollersuThat Live Underfoot.", Life. December 6,
1954,

Wheat, Collins S., The World of Ants. New York:
Golden Press, 195&.

"Work and War in the World of Ants.", National
Geographics., Washington: August, 1934,

leacher's Hegources:

Blough, G.0.., Clementary School Science and gsm Lo
legach It. llew York: Holt, Rinehart and Winston
Inc., 1964, rd ed.

— . _-_-. loking apd Using Classroom Sclence
Faterials in the EIEEENtBEE §£ng_l New York:
The Dryden “Fress, 5

frown, Vinsor, How 3}; (¢ & liome lature Museum.
Soston: Little, Erown and Co., 1954,

Eurnett, H.W.,lecaching Sclgncc in the EL:M.L&E.!
School. lNew York: A8inehart and Co., 1954.

Challand, Helen L., Easic Science Handbook K=3.
Chicago: GScott, Foresman and Company, 1961.

Cralg, G.S5., Sclence for the Elementary ﬁﬁhﬂil
Teacher. PFoston: Ginn and Co., 1947,

Shuttlesworth, D.E., Exploring Nature with Your
Child. !llew York: Greyton Prees, 1952,

]
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Lesson Plan g4. "A Review Lesson.”

Alms:

Teacher: To Provide a follow=-up activity and
review to the material previously
studied,

Student: To gain from a mechanized skill
reinforcement for the previous insights
learned,

Materials needed:

le Three rolls of white shelving
paper,

2. Ample crayons.
Je Three shoe boxes or sweater boxes,

4, Six sticks to be used as rollers.

Instructions given:

Divide the class up into three groups.
Then have each group work on draw-
ing or rather making a filmstrip

of one of the previous lessons
studied,

Each group is to compose a picture
story of one of the lessons studied
on the roll of paper provided.,

(See Peolow.)

Place the finished filmstrip on the
rollers.

Also as each filmstrip 1s presented,
each group is to prepare and deliver
a written scripte.




Rollere=eea=d

eeee-=-foller

Front view
of the CUT ouT
shoe box,







Unit Alms:

UNIT TWO

Ihe Unity of Mankind.

Teacher: To instill within the child the

insight that not only is there an
external oneness existent in the
world outside of his physical being,
but that there 1s an overall one=
ness operative throughout the whole
of mankind as well,

Student: To gain an insight into his "Own-

Lesson Plan #1.

Alms:

Teacher:

Student:

Motivation:

Say
and
you
was

self" as being a part of the total
functioning of mankind,

"The Family Group."

To instill within the child an insight
into what it means to be a part of a
soclal=-group, and to show that group
living is but an example of the inter-
dependency among mankind,

To allow the child to gain an insight
into his own being as a part of a
functional group: namely, the family
unit.

to the class: Hemember our ant colonies,
all the fun we had watching them? Well,
know that what we were really watching
a picture of ourselves., Yes, it 1is

true, Only I do not mean that we look like
ants, Far from it! But remember you did

see

the ants working together, helping each

other and almost talking with each other.

[
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(At this point, pause and allow the class a
moment or two to reflect on what has been

It is expected that the class

will react violently because of the compar-
ison made between themselves amla group of

Consequently, out of the ensulng

discussion the teacher should be able to
guide the class to the following conclusion:

"Yes, mankind does live and work together,

Pivotal Questions

Motivation: Continued.
Didn't you?"
sald so far.
ants.
helping one another.")
—Content Outline
1. Socliety: A group of i
peonle who share a
conmor culture and
a serze of common

idertity.
A. r‘»l'.:'---'l]
1s: Soe
mon

Io -l
ct

ol

.nt

socletles:
fetal patterns
r.ot only com=-
to man.,

man Group:

tal inter-

jon and

ial re-

fon.

A social re=-
lation exists
when two are
mutually aware
of each other.
Wvhen a person
responds to an-
sther, this is
termed soclal
interaction.

"How do you and

I live? Do we

work together,
helping each other?"

"Last week I was
visiting some friends
of mine. As 1

was sitting in the
living room 1 heard
Mr. . who 1is
the father of the
young man I was
visiting, call to
his wife, 'Dear,
where 1s that new
shirt 1 bought

two weeks ago?

1 only wore it
once and now 1 can
not seem to find

it anywheres.'

What happened?
Mrs.______ had
washed it and put
it in her husband's

 y—
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2.

Continued,

drawer., Of course,
she knew where it
was and she quick=-
ly found it. Every=-
body was happy.

But I began to
wonder. Why was

it that WMrs,

knew where the shirt
was? How come

she was the only
one who could find
1t?" ("Has this
ever happened at
your house?")

(At this point the
children should
give the following
answers:

l. She washed
it.

2« She arranged
the drawers,
so she knows
where she put
it.

3¢ The father was
not home dur-
ing the day
when the wash
is done, so
he did not
know what
happened to
the shirt.

ll-. Mrs.
is the one
who takes
care of the
house,

"Yes, the father

has to trust mother,
He cannot stay at
home during the
day., Why do you
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I11. The nature of soclal
groups:

A

E.

Who belongs?

l. Some common
groups:

a, The family
unit.

b. The school
Eroup.

cs An after
school gang.

d. Neilghborhood
ball teans.

e« Cub Scouts,
Erownlies.

Formation and integr-

ation of soclal

ETOUpS.

I. For protection.

2. For security.

3. However, people
really do not
decide to form a
a group. It Jjust
happens.

4, Automatically
people in groups
begin to 1interact.
Tasks are assiged.
Tasks are assumed,
A division of
labor occurs,

3.

b

Se

6.

7e

Continued.

think this is
so?"

"Yes, the father
works. But did

you ever ask your=-
selves why the father
works?"

"What about the
children?" Do
they have any
special Jjobs in
the home?"™

(Now using the
blackboard com-
pose the following
chart from the
material given

to you by the
class in answer

to the last

three questions,

Divide the black-
board intoc three
sections labeling
the first, the
father; the second,
the mother; the
third, the child-
ren. Then have

the class list

all of the Jjobs

that each member

of the family does
for the sake of

the family. With
every answer make the
class try and answer
the question of

why that jot belongs to
that family member,)

"Well it does
look like the
family 1is a
Eroup; a strong
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111.

Class Activities:

7

8.

9.

Continued.

group, doesn't?
it? They live
together, but

most important of
all they work

together. What
other groups
can you think
of 7"

(As the class be-
gins to list in-
dividual grougs
see class activity
# 1) number one,
below. )

“"Now we have been
talking about our
part in the fam=-
ily, we have seen
how being a part
of this kind of

a group can be
important. Let's
list why it 1is
important for you
and me to be a
part of a family."

(See class activity

rumber two, below.)

1. As udditional groups are listed assign one
or two children in the classroom to invest-
igate the "menitlioned group", and to report
back how that group functions. (i.e. works
tcgether) See pivotal question number eight,

above.

e Have the remamnder of the class make charts
and/or plctorial 1llustrations of:

"Why it is important for you and me to be

i

—
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III. Class Activities: Continued.

2 « Continued.
part of a family."

The following list suggests some of the
possible answers to this project:

l. Provides shelter.

2. Provides food.

3. Provides protection.
4. PFrovides clothes.

See plivotal question number nine, above.

IV. gSupplementary Source jaterial:
Studentt Hesou S:

Buckley, Willjam, Andy. and fBamon. New York:

Holt, Rinehart and Winston, Inc., 19__.

, Five Friends at Schoocl, New York: Holt,
Ainehart ané Winstorn, Inc., 1966,

Durell, Basjic Social Studies, (Two and Three)
Wew York: BHarper and Row, Publishers, Inc.,

A | p S"L-.

Wanrn, Learning About OQur familigé. Boston: Allyn
and PBacon, Inc., 1965,

. Learning About Qur Nelghbors. Bostion:
Allyn and Bacon, Inc., 1935.

v Learning About Qur Country., EBoston: Allyn
and EBacon, Inc., 196€5.

——
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Iv.

supplementary Source Material: Continued.
Ieacher's Hesources:
Flesanz, John and Mavis, Soclety. Englewood

Cliffs: Prentice-Hall, Inc., 1959.

Freedman, Honald, and others, of Soclology.
New York: Henry Holt and Co., 195§

Quinn, James A., and Repke, Arthur, v

in the
Social World. Chicago: J.B. Lippincott Co.,
195¢6.

N—
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Lesson Plan g2. "The Community Group."

Alms:

Teacher: To provide the child with an insight
into his dependency on a working and
functioning division of labor which is
inherent in the society in which he

ives.

Student: Using the major concept learned in the
first lesson of this unit, namely, that
mankind lives in units called "groups"™,
it 1s the function of this lesson to
provide the child with an insight into
his reliance on the workings of many
sbdclal groups to provide him with food,
shelter, and clothing,

Motivation:

Mimeograph and distribute the following
tc each student,

Tomorrow during the hours of (1) one Ofclock
through six (€) O'clock in the evening, the
city electric company has notified all schools
to announce that all electricity will be
shut down for the purposes of general equip-
Pleagse®*®s8sssmont repair. The whole city will be with-
note this out electricity for this period of time.
message 1s Please take this note home to your parents.
for teaching
purposes onlyl

It is intended that a discussion will follow based on

the message of this note. Let the children puzzle over
this note for a moment before starting the discussion.

EE SURE TO COLLECT THE NOTES BEFORE THE END OF THE HOUR!

Content Outline | Pivotal Questions
1. Basic needs of mankind: 1. "What does this
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1.

1I.

Continued,

A. Shelter. r°°d. and
clothing.
l. Why man seeks
these needs:

a, Protection
from the
elements of
nature, and
the animal
kiu&dom.

b. To satisfy
blological
demand.

(1.) Hunger.
(2.) Physical
fitness.
ce. To maintain
bodily heat in
cold climates,
and in general
to aid in his
physial adjust-
ment to nature,
?. How does man achleve
these needs?

a, By striving for
their attainment
by associating
with others.

b. Living together
in social groups.

The results of mankind's
struggle for these need's.,
A, Structured soclety.
l. Divisiona labor.
a, The assumption
of specialized
tasks by each
member of the
ETroup.
E, Social interaction.
C. individual peace and
security as a result
of group living.

1.

2e

Je

5.

Continued.

note mean? So
what if we don't
electricity? Many
Years ago people
were able to live
without it."

"Tell me, 15 elect-
ricity that import-
ant? Oh, it is!
How is that?"

"Oh, we need it

to keep our ice
boxes running; to
keep our homes
heated; to allow
your mother to run
her washing mach-
ine."

"1 wonder is it
that important?

Do we need clothes,
a warm house to
live in, and

food to eat?"
(Discuss)

Yes, I agree with
you. For a couple
of hours we can
get along without
these things.
After all, the
electricity will
bte turned on after
six O'olock. But
let's take a look
at what this really
means,

First of all this
means that the
supermarkets will
have to close.
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Se

Continued,

Cars won't be

able to run.

After all we won't
have any street
lights, This means
that trucks won't
be able to bring
clothes or for that
matter anything

to the stores,

Secondly, this
means that our
heaters that keep
us warm (or fans
that keep us cool)
will be shut off,
Yes, they also run
on electricity.,"

(At this point if
the teacher finds
that her class
does not belleve
that electricity
rung the furance,
arrange a visit
with the school
engineer to the
boiler-room, and
ask him to show
the class the big
switches which
turn on an off the
furnaces.

All of this is

is done not with
the purpose in
mind of teaching
a lesson on elect-
ricity but rather
to instill within
the children an
appreciation for
?oga. cIoEﬁIng.

and shelter.)
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6., (Now at this point
thc teacher should

say to the classi)

"Luckily, this
notice of the elect-
ric company was only
something that

could happen, (Col-
Tect the notes,)

But it still teaches
us something which
is very important

to all of us,
Clothing, food,

and shelter are
important to all

of us! Have you
ever asked your-
selfl where we get
these thing?"

j 7. (As the class dis-

| cusses this latter
question, the teacher
should be able to
guide the students

to cover the following
points:)

a, "How many kinds
of services
are needed to
bring any given
item to you?"
b. "How do we re-
ly on many diff-
erent groups
to serve us?"
c. "What are some
of these groups?"
d. "Does working
together help
or harm mang"

8. "Would you agree
if I said that we
rely very greatly
on many groups
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€. to help us to live
as we would like
to live?"

9. "Yes, just as we
saw in nature when
we studied the sun
and when we said
that we need it,
we also need all of
our neighbors to
live as we like,
too."

111. Class Activ :

l. Have the chlldren construct a classroom news-
paper reporting on the effects of an electric
power fallure in your city.

By dividing the class up into the following
groups a two page paper can be written.

a. "lMan - on = the - street" who relates his
story to:

b. Heporters, who then turn the story over
to a:

¢. EBoard of editors who write the story.

d. Copywriters who copy the stories on two
shirt carboards.

2. Then merely post the finished paper, that 1is,
the two cardboards on the bulletin board.

3. Hawever, if there is a mimeograph machine avail-
able, a secretary could easily copy the card-
boards and have the coplies distributed to the
claBB.
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Lesson Plan f#3. "Food, Shelter, and Clothing."

Alms:

Teacher: To allow the child to galn an insight
(by example) into how it is that soclety
functions to glive him the necessitlies
and luxuries which he enjoys. b

(This lesson i1s intended to act as rein- |
forcement for the goal purposed in lesson
plan number two of this unit:

"To provide the child with an insight J
into his dependency on a working and .
functioning division of labor which 1s

in herent in the soclety in which he

lives."

To show him how we get the things we
need.

Student: To aid the child in forming an insight
into the concept that there is an overall
oneness throughout the whole of mankind, '
just as there 1s an external oneness
existent in the world outside of his
physical belng. !

rotivatlion:

Say to the class: "We have talked about the
things that all people need. Do you remem=-
ber what three of these things are?"

(A\s they try and answer this question, list
their answers on the blackboard in the follow-
ing manner:

Livide the blackboard into three divisions.
Then as the children give answers, separate
them into the categories of food, shelter,

and clothing. Then as the children are supply=-
ing answers, label each column accordingly.
From this point it will be easy to introduce
these major sociological terms into the child=-
ren's vocabulary.

.
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Motivation:

Continued.

Now divide the class into three groups.
Assign one category per group and ask the
children to take pencil and paper, and as
a group, answer the following questions:

(Distribute copies of these gquestions to

each group rewording the question to approx-
imate the children's vocabulary where the
reading level necessitates such.)

1« "TO

b.

2. To

t'-

the group assigned the topic, shelter.

How many people can you think of
who have something to do with the
building of a house?

(le) List these people and their
Jobs.

What kind of things are houses made
out of?

(1.) Where do these things comes
from?

(2,) For instance, the wood in
your home, where did 1t come
from?

Who are some of the people who help
to keep your houce (home), and the
items in it in good working order,
and clean?

the group assigned the toplc, food.

Where does the food that we buy in
the supermarket come from?

(1.) Who helps to put it on the
shelf?

Taking milk, trace how we get it
from the cow to our table. Do the
same thing for bread, oranges, and
meat.

Py
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Fotivation: Continued.

3. To the group assigned the tople,
clothing.

a., Find out from what kind of mater=- i
ial (s) clothing is made.

b. A great many people work to make the ‘
materials for our clothing. )

(1.) Who are these people?
(2.) What do they do? t

c. Who are some of the other people
who help us to buy our clothes? v 8

d. Our clothes look better and last i
longer if we take good care of them. i
Who are some of the people that help
us to take good care of them?

In order to aid the child in finding the answers to tnese

juzstlicns 1t is of prime importance that the teacher

rrovide elther a classrcom library, or make some arrange-

ment with the school llbrary to get the proper books i
for this assignment. l

teallzing that no religious school library would be
equipped for this task, it is suggested that the rel-
tzlous school early in the school year make some arrange-
ment with a public library. Either a local library,
and/or a county, and/or a state library shaild be able and
wil:in§ to help. (See below for a list of suggested
bnoks.

The final activity in this project should take the form .
of each group reporting to the clacs crally the findings
©f thelr research.

If the class still has difficulty in seeing how mankind
tbrctlons together in a unified fashion, one of the follow-
ing fllms can be used.
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1. Supplementary Source Material:

Student's Resources:

Allee, Veva, Frozen fFoods Plant. New York:
Helmont.‘*b%ﬂ?

Banks, How Egg%g are Preserved. Chicago: Eenefic |

Press,

. How We Get Qur Foods. Chicago:
Benefic Press, 1963.

Barr, J., liiss lerry at the &;%;g;x. New York:
Charles E. Tuttle Co., 1962.

—— ¢ kr. Zip and the U.S. « New York:
Charles E. Tuttle Co.. 1964.

Eell, 's Alr Mail gfgpgz. Chicago: Follett
Publishing Co., 1964,

Bendick, Jeanne. The First Book of §ggg§Eg;§g£§.
New York: Franklin Watts, Inc., 1954,

Buchhelmer, Naoml, t's Go to the Library. New
York: E.l. Hale Co.. 1957.

; . Let's Go to the Post Office.
New York: E.M. Hale Co,.,, 1957.

‘ . Let's Go to the Bakery, New
York: E.M. Hale Co.. 1956.

: . Let's Go to the Fire House. New
York: E.M. Hale Co., 1956.

Chapin, iryman Don. Chicago: Albert Whitman and
CO-. 19 -

Dean, L.D. and Schroeder, G.W., At the Dry Cleaners.
New York: Melmont, 195€.

. ki v —e+_++ At the Laundry.
New York: Felmont, 1956.

Goodspeed, J.M.. Let's Go to a Dalry. New York:
G.P. Putnam's Sons, 1957.
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sStudent's HResources: Continued.
L ] a u -

— v %y Let's Teke a Lo Watch a
ing Go Up. New York: G.P. Putnam"s Sons, 1956.

] W L h{_l' Go a Supermarket. New
York: E.h. Hale Co..£%958.

Greene, Carla, ] Want to be a h%gg;. Chicago:
Childrens Press, Inc.. 1956.

: . 1 Want to be a Carpenter. Chicago:
Childrens Press, Inc., 1959.

' » 1 Want to be a Dalry Farmer. Chicago:
Childrens Press, Inc., 1957.

: . I Want to be a Farmer. Chicago:
Childrens Press, Inc., 1959,

: . 1 Want to be a Fireman. Chicago:
Childrens Press, Inc., 1959.

I Ment to be @ jomemaker. Chicago:

Cﬁildrené Press, Inec.,

’ » 1 Want to be a t;bra;;an. Chicago:
Childrens Press, Ilnc., 1960

. » 1 Want to be
Childrens Press, Inc..

-

o '

0

olic n. Chicago:
95&.

ostman. Chicago:
958,
w- Chicago:
956,

. 1 Want to be a Teacher. Chicago:

.
- - —

7 '*ldrens Press, Inc.., 1957.

o L

=
F
cr
o
4
)

1
Childrens ?ress. Inc.,

. . 1 Want to be
Chilérens Preses, Inc..

o

Gruenverg, Benjamin C., Your Breakfast and the People
Who Made It. New York: Doubleday and Co., Inc.,
TO%4L,

P -




-56=

Unit Jwo
Ine Unity of Mankind.

sStudent’s Hesources: Continued.

Hanna, Paul R. and others, ln » Town, and County.
Chicago: Scott, Foresman Co., 1959,

Hastings, Evelyn Belmont. At the Department Store.
New York: Melmont, 1956,

New York:
Hollos, Clara. Story of Your Coat. International,
1946,

Hurd, Edith T., Benny. The Bulldozer. New York:
5 lothrop, Lee and Shepard Co., 1947.

Leavitt, Jerome, The Jrue Eook of Iools for EFullding.
Chicago: Childrens Press, Inc., 1955.

Liffring, Jim and Alan on & Farm. Chicago:
Follett Publishing Co., 1959.

Little Wonder Eooks, Eareggg. Columbus: Charles E.
Ferrill Books, 19

. on a ;gfg. Columbus:
Charles E. Merrill Books, 19%4c,
Look~Head-learn Serlies, Family . Chicago:

Childrens Press, Inc.., 19954,

- - + Ngre Friendly gg;Egzg.
Chicago: Childrens Press, Inc., 1954.

leCall, How We Get Clotning. Chicago: Eenefic

Press, Inc., 19Gl.

Felntire. Alta, Working Together. Chicago: Follett
Publishing Co., 1959.

Newman, About the People Who 3%5 Your City. Chicago:
1963.

Childrens Press, Inc..

Partch, D.E., baglc Social Studies (3) Evanston:
Harper and Row, Publishers, 1963.

Frovus, #gb_gL18%E Shelter. Chicago: Benefic

Press,
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Student's Hesources: Continued.

Sanders, Ruby Wilson. pehind the Scenes in a Super-
market. New York: Melmont, 1957.

Witty, I%g Food Store. Boston: D.C. Heath and Co..
1950.

leacher's Hesources:

See Unit Two, lesson number one.

pilps and Fllostripss
Eilms:

l. Clothing, color.

a, Tells the complete story of clothing,
t. Avallable from:
Encyclopaedia Eritannica
Films, Inc.
LL20 Oakton Ave.
Skokie, I11l.

2e Ggorge's New Sult, color.

a, Where clothing comes from,

be Avallable from:
Coronet Fillm:
€5 E.S. Water St.
Chicago 1, 111,

« ¥here Does OQur Food Come From?black and white

or cclor,
a, Avallable from Coronet Films, (see 2=b above,)

o

4. Eread, black and white,
Eggs. black and white,
Ice Cream, black and white,

a, Avallable from Encyclopaedia Films, Inc,
(see 1l=b above,)

5. Qur Community Helpers Series, color.

e
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Films: Continued.
(The grocer, the baker, the milkman,)

a, Avallable from the:
Society for Visual Education
Inc. -
1345 Diversey Parkway
Chicago 14, I11,

fe Bullding a House,black and white,

a, Avallable from Encyclopaedia Fimes, Inc,
(see 1=b above,.)

7. Qur Fapily Works Jogether, color. +
| a. Avallable from Cornet Films., (see 2-b above,)
B. Shelter, btlack and white or color,

t a, Available from Encyclopaedia Films, Inec. .
(see 1l=b above,)

O
.

Ihe lew House: Where it comes from, black and

vhite or color.

-

n. Avallable from Cornet Films., (see 2-b above.)

Seg¢ your Public Library for additions to this list,

Ellpstrips:
l. How We Get Our Clothing, color. (four filmstrips)

a, Avallable from:
Soclety for Visual Education
Inc.
1345 Diversey Parkway.
Chicago 14, 111,

2« How We Cet OQur Foods, cclor., (five filmstrips)

a, Avallable from the Socciety for Visual
Education Inc., (see 1l=b above.)

Je Our Neighborhood Helpers, coclor. (six filmstrips)
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Fllmstrips: Continued.

Eo

a, Avallable from:
The Jam Handy Organization
2821 E. Grand Blvd,
Detroit 11, Mich,

Bullding a Hougee color. (one filmstrip)

a, Available from:

Encyclopaedia Films, Inc,
MZO Oakton Ave,
Skokie, Il1,

Family Shopping, color. (six filstrips)

a, Avallable from the Soclety for Visual
Education Inc, (see l=-a above.)

Living and Working Together, color. (six film~
strips)

a. Avallable from The Jam Handy Orgenization.
(see 3=a above,)

R ——

e —
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Lesson Plan gh.

Alms:

Teacher:

Student:

T
§s

s}

tivation:

"Putting the Puzzle of Life Together."

To provide an exerclise which will rein-
force the aims of thi- unit. Namely,

to reinforce the child's concepts of

the society of mankind as a unified
group working together.

To enable the child to formulate on his
own that Jjust as there 1s a oneness 1n
the universe sc there is in mankind.

Frovide the following materials:

1
- .

- .
Je

i,

s
-

Twe shirt cardboards pasted together for
each child. (Either the children can
bring in their own or a trip to the
local cleaners may be neccessary.)
Crayons.,

Scissors.,

Popsicle sticks.

A copy of the cut-out overlay provided
below for each child.

Instructions:

l'

Ze

Have the student: draw a complete picture
of any of the subjects studled in eitner
units one or iwo.

Place the cverlay on the drawing and
cut out.

Then have the children pass these around
so that other students may have a chance
at Putting the Puzzles of Life Together.
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Motivation: Continued.
4, (This is optional.) A frame maybe con- -

structed for each puzzle by using
popsicle sticks glued to a heavy card-

board bottom.

S ———







Part Iwo

Building a concept of life.
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UNIT THREE
What Is Life®

inic ms3:

Tescher: To initiate ( an swerness of, for)
a definitior of ife",

Student: 7o tegin (&n attempt) as a result
of 6 ee¢lf determined value to de-
fine “1i1e",

~cas0or rlan sl. (An introductory lesson) "A De-
finition of the term 'life'."

.encher: %o help the chilé to drew an inference
from tre existent world order ir {ts
sur-ortive ro.e to "life", to the in-
nortance of "lire" iteelf.

Stutent: 7o recoyrize ite 1te~ cf "14fe" as &
valued ros-em2inn,

otivetions

Say to the cluse: " hirs morn‘ng ve sure
all going "o teke part in ar exreriment,
wxrnepiment, who cer tell me what this word
meansi® (Fausc, sl.ow for classeur sver,
"Yer, an exrviriment i{= 5 test for something
usually unknowr.” (Explsin in detsil.) "As
you know, for iLhe past seversl weeks we
heve teer studying the vorld in which we
live. e huve seen thal everything seems
to be working together for one purpose,
Can anyone tell us what this purpore might
te? why doees the world snd the reorle
1iving ir 1t =eem to te working togeither:®
(Fause, sllow children to discuss this
quention,)

Content Cutline l_ Pivotal questions
I. FHarmon, snd theme present 1. "™what does neture

e

-
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-

Continued,

in nature end in mankind's

gocinl structure.

Furnoses

1, Self-regenerstion as
onnosed to self=-de-
struction,

2, To suprort "1ire",

Conclusions:

1, If world order exists ©
suprort "1ife" then
"11fe™ must be im-
portant,

“e Need to urderstand
what "M1fe" L8,

He

He

"life", 1te definitions

Le Dictionery.

" eeto have 1life
ia to be alive,"
‘e "nlilve,.,.to have
1ife."
Obtservetion.
l. Flants, over
340,000 s=recles,
e inimele, over
1,000,000 erecler,

l.

B,

1.

e

Se

4.

O

U

Continued.
do to help you!"

"Yen, it gives you
food, clothing, and
shelter, \hy are
these thimgs so im=
portant to yout "

"They keep you alivet®

"who ean now fill in
the ensver to the
cguestion I rire~t asked?
Why does=s the world and
the people livin; in it
seem L0 be vorking
togethert™

"Come to Lie blucke
Ltoard with me nrc let's

see 1f ve can write o

g simple story as sn
ansver to our ouection,®
(Have the ch ldren as &
class write & story, s
paragraph, or “why the
World end RKverything
in 1t Seems to VWork
Tosether, i

"Good, we have aaid

thet the purpose of the
vorld vorkin. togsether

is to continue "life"*,

If "lire" 483 so important
that & whole world seems
seems to be working for
thies one puroose, thern
maybe be ou-ht Lo try and
define just what the vord
"life™ means,"

"where can we (o to get

pn ansver to this guestion?
vhere c+n we look up this
wordt® (List ansvers on
the btleckboard. as the
enover 1= given that

the dictionury might

te the plsce to begin,
sllow & volunteer to
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3¢ Man, multi-reces. 7. Continued.
C. Conclusion:
1. Definitlon 1= not look up trne word "life",
easily arrived st. The ususl definition
“s Need for comparative give:r in o vrimary
rtudy. dicticvnary such as:

Thorndike, barnhurt,
Beginning Jictionary,
Scott roresman Compeny,
19¢64, is "Life, being

alive; allive, having
1ife.™)

Bs "Did we el & Letier
under~iunding o the
word "1ife"t"®

g, "Huml Whsat can we do
novdY %Wwait a minute,
our exveriment. Let's
conduct Lhet teat we
talked sbout. Wwe can
use on experiment. Aagsin,
an experimenl 1is used

| to find out smomething

about thust vhich we are

no. to sure. In order

for me to carry out this

experiment, al. of yocu

will heve Lo help.”

(See below, Class

Activities numter one.)

il. 2le-- Aeiivitieg:

1., (3ee mtove, Fivotal & estion numter nine.) Explain
to ihe clazs tret ir order for en experiment to
work everytody hes to lisien carefully. OUn a
plece of manila 4reving paper have the clase wri.e
these words, "Life is..." “hen using crayons allow
the clanmr to derict graphiczl.y an initial ensver
to this quention out of their ovwn experience. He-
membrr to caut.cn ugalnst telking srd belrng sure
to work by oneself; or the experiment mi,ht not
work]l sllow tre children 20 (trenty) minutes to
vork sithout getting out of thelr seats. 7Then after
the allot+2 +ime collect the papers. Explain that
next . eek after you: heve had a chance Lo examine
thelr work to te sure thuat the inatructions were
followed you will hand them bucke. Go on to another
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III. Continned,
lesson defraying all further guestions to nex. week.

“&re sure thet tne students only put tleir names on
the reverse side of thelr pilctures.

In the interim mount the chlildren's picturer on a
bulletin board, Cover the bosrd with blank shelving
rerer, Thies 1= done so that the children will not
see the board prior to tie teginning of Lesson Flan
#2 sug:ested for this unit,

v, w Source Material: See unit three,
esson two,
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Lesson Flan £2. (Continuation of .rescor Flun #l.)

Alms:
Teachert To define the term "life" sclentificully,.

Studert: To incorrmorate¢ life-observations into the
basis for his definition of the term "1life",

Motivationt

At the be imnin, of thir clars session walk

over ta Yne covere: bulletin board. (See

Claar Activities, Unit Three, Lesson Flan #l.)
Remove the cover nnd turrin, to the class ask

if ‘hey rememter these pictures, Lner one Ly

one without idertify'n the gsuthor, (the ehildren
vill do thi=, anyways,) discuses eacn picture

in ter—s of 4its irdivid:el ansver to the cuestion
of "what Life 1e#,.." Hopefuliy the children

will provide these three basic catesories,

®. +.Peonle, animals, ana Flentes have lile..c",

asz tein tie pictoriesl evidence for the def-
inition of the term "1life%, List these Lhree
¢cute,orics on © e bleckborrd,

Content Outline Fivotal quentions
Cintinued, see ''nit Three, 1. "we g8ll secm Lo have
.eenon Flan #1. been thinkin: in sim-

flar vays. Look what
I. Chsracteristics of we have done, Lvery-
"life", body's ancevwer fells
A. Novement, self-in- into one of three
tuted, cateogries,.”
e Irritablility, aware

of oitride stimull. “e "Where did we get Lhnese

l. Flents, reuction ansvers for our drawings?®

to sun's ruys

“e Anirmsls, nerve 3. "Yes, we looked around,

stinull. e let our eyes tell us
e Feeding. what we thought "life"

1, Fl-rnt, majen and wes, Did all our eyes

uses food, tell us the same thingst®"

Ze ﬂnim&l. feeds,.

D, Nutrition. é, "well, only in part. Do
E. Grovth, by making all plents look slikef?

new rarts, Do all animalst In fact

do al! people?t (Discuss
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4. Contin.ed.

the different visible
characteristics.)

5. "It looks like we
still did not get ar
answer to our guestion,"

€. "I wonder did our ex-
periment fall% No,
I think 4t 4id help.
But now we are going to
have to re-examine the
pictures we drew and
see 1f they can glve
us sonme informastion
ve overlooked, "

7. "Do you see any sim-
ilarities beiween any
of trhe things “na! animals,
plente, and even human
beings dot (See Class
hActivities, n nter one,
below, for procedural
me' hod/class discussione

II. Clas=s Activitics:

l.

Se.

Obtsin the materials for & goldfinsh acuarium.

Two or three goldfis!h, rocks, prlants, and snails,
(Fiue fish=-food.) This aquarium aectting vill
provide you with exsmrler of tvwo living thirge,
(or three if the snalln nre ineluded) and ore that
doe= not live, The fish an? treé rlunts are aliive,
“hat common furctiona do the fisl, shure wit tLre
plasntes? (as orrosed to Lre rocks) ihir afsnluy
car be we2ed ge the tasis for class discus-ion.

See mbove, Flvotsl Quention n ~ber seven.

NAvide the clas~ intoc committeer, MNpke large
check lis=t cherties srowing ty 1llusiration tie
the com=on char«c-eriastice of "life" ge seen from
an exeninati~on -f ne¢onle, animals, and plante,

Avpoint a committec Lo obes@ve Lhe common life
charscteristics of the fish ard plants in Clarcse
Activity, number one, and to ke -r s loy and rerort
periodically to the cless.

' S SR ——
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4, See belox for su.
vwhich can Le used

o
n

£ T
mi=m 0

Construction psper.

cellonhane,
Brarches an<

Faste a1

Supplementary Source Materi

plcks.

Te-s

sur' lies,
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sStudert's Resources: Continued.

Bongliorno, H%n Fipnd Qut? Chicago: Childrens
Press, Inc., 156

Carona, m
5:2 Made of. Chicago* Chlfdrens Preas. Inc.,
Darby, Gene, Findgs Apnts. Chicago: Beneflc

Press, 19

ls a Bird? Chicago: Benefic

| e |
Precz, 1960,

’ v What is s Eﬁ&&g;{]x? Chicago:
Beneflc Press, 1958,

a Chicken? Chlcago: DBanaflc

et et . IR
Press, 1957.

» o ¥hat 15 a Cow? Chicago: Benefic
Press, 1957.

. E?QL is a Plant? Chicago: Benefic
P (3§ ‘. 19 0.

a Tree? Chicago: Beneflc

» What 1o
Press. 195?.

Wgat 15 a Turtlie? Chicago: Benefilc
Prnss. 19 0.

Poster, W.K., Seeds are d ul., Chicago:
Childrens Press, Inc., 1960,

deavilin, The Beginning Knowledge Eook of Hocksg
and Gems. New York: The MacMillan Co., 1964,

+ The Eceinning Knowledge Book of and
dasps. New York: The MacMillan Co., 1904,

Jordan, How a Seed Grows. 1960.

» Seeds by Wind and Water. 1962.
Neurath, Growing. Sterling Publishing Co., 1963,
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Unit Three
¥nat 1s Life?

sStudent's Besources: Continued.
I | Elants Grow. Sterling Publishing
cotl HQEBJ

Podendorf, Illa, Jrue Book g{ Animal Babies. Chicago:
9

Child“ens Press. Ihc-. 55.

] » Irue Book of More "
: e Chicago: Childrens Press, Inc.,
956,

. . mumm?um-
Chicago: Childrens Press, Inc,, 1960,

fadlauer, About Four Seagons and Five f.cnﬂ.u“ .
Chicago: Childrens Press, Inc., 1954,

Tannenbaum, We Head About Anigals and They
Live. Webster Publishing Co., 1960,

e stér blisnlnguCo.. 968?1 oy g

—+ 38 Bead About Emu.umsmm
Webster Publishing Coes 260,

Unl, About Some Animals That Work for Man. Chicago:
Childrens Press, Inc., 1963.

Watson, My Crows. New York: The Viking ‘
Press, 1962, y

leacher’s Regourceg:
See the teacherts editions to the following texts:

Erandwelin, Paul, Concepts in Sclence. (3) New
Yorx: Harcourt, Brace and World, Inc., 196€.

Creig, Gerald, for You. (3) Boston: Ginn
and CO.. 19 5.

Mallinson, George G., Science 3. Morristown, Silver
Burdett Co., 1965.

Thurber, W., Exploring Scigngg (3) Boston: Allyn

and Bacon, Inc., 19




«?ba
Unit Three
What 1s Life?
Ieacher's Hesources: Continued,

See also the listing in unit one under this same
category,

£llms and Fllpstripg:

llms:
l. Sgeds GCrow into Plants. Coronet Films,
2. MWhat Plants for « Fncyclopaedia

Britannica Films Inc., Wilmette, Il1,

3. Life in @ Garden. New York: McGraw-Hill,

Inc,
L, ég;'g Watch Plants Crow. Coronet Films,
even minutes, black and white or color.
a, Time-lapse photography graphically demon-~
strates the growth of plants,

Se a ng About Seeds. Encyclopaedia Britannnica
Film., (See number two above,)

6. 's Alive? Pilm Asséclates ofCalifornia,
014 Santa Monica Blvd,, Los Angeles, Callf,
Eleven minutes, black and white or color,

a., Actlvities that distingulish living from
ronliving things,

l, How Animals get Foode. Long Fllmside Service,
7505 Failrmont Ave., El Cerrito &, Calif.
Elack and white,

2e W Animals Grow Up., Long Filmsllide Service.
See number one above,) Plack 2nd white.

3. Find out About Seeds, Bulbs, _and Siips., Chicago:
Society for Visual Education, Inc.
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Filmstrips: Continued.

L., What Makes a Seed Sprout? New York: Filmstrip
House,




what Is Life?

Lesron Plen #3 "Eirth to Death inclusive."

Al=s:

Teacher: To instill within the child the concept of
e life-cycle; from birth to death inclusive,

Students To ses "life"™ s= having e te in ing -nd
an end, lsbtelled tirth end destih respect=
1?81}' .

(Note: The subject of desth is intended to be tresied with-
cut eny reservation or tone of solemnity ss & function
of trhe life-cycle and not as something mysterious
and apart fro~ & life tase.)

Frior to cless sec=sion: (btaein five flower
po.s, .hree planis of the seme variety. One,
a seedling Jjust teginring to asprcut} two, s
nealthy medium sized plent: threc, a dried up
rlant shovir,: evidence of yellowed leuves.(i.e,
{n a -ener:l state of dyirg.) Flent each one in
A sin,le pot. In the remaining pots fill them
merely witn dirt, ‘hese potis are to be arrsnged
on & tray ee follovs:

l. dirt filled only.

“« the =zee .‘.11!“.;;.

3, the medium plant.

4. the dy n2 olant,

. dir. filled only. ‘
he purrose af L:lrs exreriment/lencning ald
is to show visitly tnr concept of life nrezent-
ed tr thir lesson pler, .he ildes conveys tne
teginring of the life-cycle und tries to cerry
1t throuysn with deeth being included 'n the
life=-cvcle rrecenn,

Alsoc using colored chalk draw this grsph on e
blacktoard, corre-~pordir to c¢las: ulescussion,




Ne Life.

B '-‘_‘\-b““\._

G

B
:

8

Eirth Growing Death

bt -------—LIFE-----------—--------——-------—

1

No Life.
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Motivation, continued,

Say to clars: In these flover pots (before
you) I have collected the story of a plant ae
it lives, .ov thie may seem strenge to you,
but this 1s the story of the life of a plant,
What you see ard what you do rot see are plants
vhich el. btelon, to the seme kind of & fumily,
They are ull (neme of tne plsnts) (Use some-
thiny tie cnlldren are ept to recognize suci. as
o tomato plnant, etce) Do they look alike¥

what seemes to be difrerent? (Pause, aliow

for & lerng hl: clas= discussion.)

Cortent Outlire Fivotal questions
I. Eirth, the besirnin:. 1. "How does & plant get
A. Flent=, meeds, started?® (Discuss.)
Bs Aninnls, non-mammale,
ex-E, 2.".hat hapnens to a seed
Ce Animels, me~muls, th:t makes 1t zrow into
torn alive. a plentt Yes, it neede
U, ¥anvind, as memmnuls, nourishment, wetepr ,
rorn alive, dirt, snd the sun,"

3."uhat could we call this
bezinring: the beginning
of a plaenti®

4,"F4irvn, 1s that the Le=
HSinningt Tue beginning
of whatt" (life)

£.%1 vond: » how an animasl
is bornt"

v."Heve gny of you ever seen
4 chichken hatch out of
an €.,%" (See below
Cla=- activities, number
one.) “Can you tell the
claess srout 1it%"

7."Han anyone ever se.n
g dog or e cat give
tirth to elther pupp.es
or kitiens%™ (Diecuse
vith the class the 1des
of the difierent kinds
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7. Continued,

of tirth, rome from
seeds, othners Irom
eggs, and lastly some
veing torn alive.)

B. "what did thesre pupries
look like? _hey vere
small, =lert & lot, and
their eyes vere Larely
open, ™

@. "How did you louk when
you were & taby Jjust
f home from the hospltalt®™

10. "Csn anyone remember
his mother coming home
from tre hospital with
2 nev babytY what did
that bsby look liket®"

!11. "You krov it seems as if

| the baby, the pupry, and
even our first plant all

| share somel in; in commont

. whet 412 1tY ‘"Their lives

all nave a e inning;

they are sll torn.” (Fill

in the chart surrounding

the tirth end of the graph.)

~Za Stases of 1life. li. “Life Le,ins witi the
A« Inf ney. plent, aninsl, or taby
k. Adolenmence, teiny very smell. Do
Ce aAdilthood, they mlveys slay smell’
ja A €T shet her ened ioc your
rurryt”

oy 1%, "Whet nes hsr ened to
our rlant:” (See plent
rurber LOree, )

14. "uhy even vn1: were ornce
very smell, Are you
different nowt Yes,

[ well what harpenedi™

15, "Yes, you are growing
up.” (Explain ths. the
child i= dif:crent from
his fether, his older




mit Three

15, Contin ed,

brother, arc his grance-
father, 11l in the
middle period on the
life-cycle chert,)

16, "Now let's look at this
next plant, (See plant
n mber four.) Does it
have lifet™ (Check
against. the criterion
of 1ife in Unit Three,
Les=on Ilar #2.)

17. "but what about these
yellow lesves? 1he plsnt
iz dying. Wwhat does
this vword mean, dying%®
(Explsein thst 'n death
the rlent loses=s the things
coneidered in the lecson m the
eriterior of 1life, I«
fact it ceames to Le.

Eut point out that death
takes plvce s= the plant

in part still lives., Death
is & process of l1life. It
occurs inside tne life
limits on the life-cycle
chart, not simultaneously
tut as one repleces L:ie
other, Fill in the

ri "t end of tre chert.

Note: It 1= recogrized

that Lhere is an inherent
, difficulty in this apocroech.
' The child may be prone

Lo econcieve himself as
Lot living end dyin: simul-
taneously. uying teing

the opposite of living
means thet there is a
replacement of dying for
llfe.]

1€, "Do aniuales diet Yes, they
do., It is ¢ perct of thelr
14fe tool™

16. "Some plantes in a garden
will live longer than others,
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19.

20,

21,

Continued.

We don't know how
long a plant or an
animal or a human
being will live.
Would you say that
life is important
enough so that no
matter how long

it is we must be
careful not to
misuse 1t?" (Discuss)

"When a plant dies
we can get another
and it might lock
exactly the same.
If a goldfish

dles we can also
get another, But
human beings seem
to be different.
They don't always
talk ana act in the
same way," (Discuss)

"When a human

being dies, or
rather when he no
longer is living
the only way to
know of him is

by remembering what
he sald and what he
did.”

(Discuss., When some=-
one asks, "When
somebody dies, do

we just throw

them away like

we do with flowers
that die?" the
teacher should

develop the follow=
ing answer: "Yes,
we do get rid of
people?s bodles

when they no longer
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21,

Continued.

have life. When
they die, that 1is,
after death, the
person 1s put into

a box which is
buried in the

ground. The place
where we bury

people after death
is called a cemetery.

Because the people
who loved them
will miss them

and feel sad, we
fed like doling
something special
when anyone dies
and is buried.
That's what we
mean when we talk
about a funeral,
Everyone who has
known the person
comes to the funeral
as a way of show-
ing their love and
feelings of sadness,
They may go to

the cemetary and
stand by the grave
until the box

is covered with
earth." (See plant
number five,)

If someone asks,

"Do only old people
die?" this answer
may be helpful,

No, both the young
and the old die.
Death is not some-
thing bad., It shows
that 1ife is finished
and what the person
has done (in, with)
his 1life will now

be important,")
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22. "We do not know
why a person cannot
Iive forever, All
we do know 1s what
has life and what
does not. Life
has a beginning,
What do we call
it? Life has an
end, What do we
call it?"

I11. Clags Activities:

l. (See pivotal question number six, above,)
To construd a classroom incubator: Take four
pleces of one by six lumberboard cut into one
foot square sectlons assemble the sides, base,
arnd back of a box with finishing nalls, Wedge
in a pane of window glass alsoc one foot square
to complete the front of the incubator, Cover
with an additlonal plece of one by six board
one foot square., To maintaln an even temperature
of seventy degrees use a ccmmon light socket
extension with a 1light buldb of 40 watts in
the winter (usually best to start with 25 watts)
down to ten watts in the summer.

You can purchase partially incubated eggs (chicken)
according to what ever time schedule necessary

to allow the child to see the eggs hatch.
Contact a local poultry supplier.

V. Supplementary Source Materials:

Student's Resources:
See unit three, lesscn number two,

Ets, Marle Hall, The of a Baby. New York:
The Viking Press, 19€1,.
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Student’s Hegources: Continued,

Gruenberg, Sidonie M., The of How
Jou igzs ® Garden City: hub y and
Coey Inc., 1959.

See cpeclal appendix.

Ieacher's Besources:

See unit three, lesson number two,

Anthony, Sylvia. The gh;lg'g EIEQEEEZI of gﬁggh.
r:e\.c York: Harcourt, ce and Co,, 1 »

Arnstein, Helene S., To If%l Your Child.
Bobbs=Memi Coey INnce,

Indianapolis:
1062,

Zro, Margueritte Harmon, When Children 955.
L‘hica{'o: Hillett. Clark and Go-. 9 0.

Zrown, John Mason, Mornlng flﬁsi- New York:
YeOraw Hill Book COQ. 19 90

Pulton, Robert, Death end Jdentity. New York:
John Wiley and Sons, Inc., 1965,

Harlow, Ralph, A Life After Death., New York:
IbU'bleday and COc. InC¢. lgdlu

Hur:t'.'r. Edith F.p v S _m M.

Boston: Beacon Press, 1961,

e Questioning QD.%.M and Rellglon.
The g%&fr King Press, 1956,

Boston:
Jackson, Edgar N,, Telling a gh%l% about Death.

New York: Channel Press,

Wolf, Anna W.M., Helping Your Child to Understand
Death. New York: Child Study Assoclation of
America In.. 1965.

See cpecial appendix,
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¥hat Is Life?

Lesson Plan g4. (A review lesson,)

Alnmss:

Teacher: To review the aims of this unit; namely,
to define "life",

Studentt To be able to define "life,"

Mctivations

There rre five questions which can be utile-
{zed as the baais for this revien/ diascussion.
(1.e. "6=0'8") They are as follows:l

1, khsat 1= "1ife™%
Ao Movement,
B, Irritebility,
Ce Feedlng.
Du l:’l'-rif.l Me
E. Growth,
“e luhere is 1t to be found%
he A2 B ~ingle thread traeceable throughout
the unificd (external, thyeicsl) worilid,
(1.) Nstupe to nature, purnose ol suse
teinin. life,
(o) Mun to man, commonly linked soclety,
division of lstor, fostering life,.
B, Life 15 everyvihing,
3. tho has It%
As Pluntia,.
B. Animels,
C. Mnnkind,
4. shen does 1t begin and end,
A, Eirth to death inclusive,
5, hhy 1s It%
he Resronsilbilitics of man to 1ife,

i1se tre followin techmigue to convey this
lessons

l. Obtsin - Yox of Lne varlety and size used
to neck a larce refrigerator.

o, Cut out s sgusre (1 hteen by eighreen) 16%x18%,
(six) ¢" from the ton and decorate as a
Television or & puvret stare, The call
letters of sovr life station are "ilhw
or 9:.:‘17"1:-' " =5*,

3.- Aasign & grour of chilarer to vrite a
pupret shev using sock pupreir or paner




-88-
What Is Lifef?

Motivation: Continued,

bag pupnets, Asslgn a different group of
children to answer euch guestion, that 1s,
to write a show for each "W",

4. Hov to muke sock puprets. 'lake an old sock end
stuffing the foot with tirsue panrer or rags,
tie a stiring at the bruse of the stuffing. Cut
tvo small holer for tumb snd second finger :nd
decorate vith btut ons or cra;onn,lhe face of
the puppet,

5., How to make paner bag purrets, Stuff tie, and
decorate a8 above but ineterd of finger holes
insert s larce stick intc the center of tre bag
ani control accordin. iy.
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Unit Four
The Ethics of Life.

1I1. Continued,

A. Retaliation,
a vrong for a
k3 !‘Ohg-
Ee Rule= for life.
C. Morul coden,

1.

3.

=

Continued.
te shown, etc,)

®*it seems ss i! there
would tLe confusion and
fighting sll tne time,
Things would be tsken
from yo . and you would
take things rfrom other
people, Feonle would
hurt you und you would
hurt other peorle."

®*Huml Moybe rules ure
not so bad after all.

Who makes rules any-
way?" (LiLlst ansvwers on
the blackboard. Dis-
cuss the following
pivotrl questions mccord-
ing to tne order in
which the¢ children rise
them, )

"No, it 18 not the police-
man. iils job 1s to

make sure that you do mot
not break rules, He
watche to se:« tha. you

do not cross L:.e street
ir the =middle of the
block, Jay=valking is |
danzercus, why does il
he do this% what else {

does he do% hyt" (Discuse) |

*Judger, no they only de=
cide whetner or not a per-
sorn is gullty of breaklrg
a law, 1they rlso declde
what punishment should

be ivern to Lnose who are
guilty of breaking laws,
why Qo they do tllre¥
(Discuss)

=S

"Lawmen, like t-e mayor,
the pre~ident,...Yes,
but for whom do they
helr meke lawz? o
they decide to urite

e g
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o,

B

10.

Continued.

a lav for themselvee
or for someone elzet"
(Discuns)

"Your parents., Yes, in
a2 sense they do make
rules, They decide wvhat
time you: should be in
bed, .hey say tna you
must picizy your clotnes,
#hy do they do thist"
(Discuses)

"Your teachers., Ier,
rules like no talkings
no runring in the hslis,
etc, Wwhy do they make
rulee?" (Discuss)

Generally the teacher
should lesd tne dlscussion/
answer in pivotel gquestions,
n mt:r four-ei.ht to Lhe
renlization that rules are
mede to heln the ehild and
not to hinder him.)

®iou krow you hrve mern=-
1tioned everynrr '+t
yourselves,

Do vou meke lawsy (Discusn)
Yes, you do, but wvhrhyi"

"Rule= are mrae for whet
ressor =t" (Frotecti n,
harpiness, fre-edom

from fesr, sne in oraer
to 1livel)

"kuler, vho makes them?
You do." (Review all
of the anlove CPILEQ:OP:.CES.}

"Each one of ou enjoys
1iving. ihie need for
r:ler comes nlorng with
the very fuct that you
do wsnt to cortiinue to
live, Your life 1a
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Lesson Plup ¢2. "Self-made Fules. "

Atnst

Tescher: To reinforce the ides thet esch per=on 1s

Student: To see by exsmple that rules are self-made.

dotivation:

Clasr sctivities:

-91‘-

resvonritle for t e "rules of life",

Y9y to Classs "Today we have been given &
very importent tesk, «e have Leen asked

bty the principal 4f we could help in the
writine of laws, or ri:ther of some “rules

for 1livins", here in school. o you tnink

ve car helpt (Uiscusr) Sincc we have Leen
studyin, the sutject of "1ife snd ite rules”
ve srould te atle %o do it." (Ask tne prin-
cirnl to stop in sni 1o commend tne chlldren
on their undertskin,; suc ar important tesk.)

Jivide tre clu=as into threc groups.
Jive ecch ,roun one aren of respon=-
silitic-:

Ay Clusrroom mles,
pe Luildin, er! ground riu.es.
Ce Azsently riles,

gac:. group i to meét separately rnd
write these ru_ees which vill be collected
arid rreserted 1o Lte princinsl. .he
~ercher e to “ne resource ald for this !
setivity. &ec: r-le is to bte phrared \
s0 u8 L0 ntste the resson !cr tne rule.
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Ihe Ethics of iLife.

L« s:op Flan g3. "Personal Ethics. "

Alas:

Teacher: To inrtill w.t24n the child persaonal velues
whic: underly the lave of 1ife.

Studentt .o see ceritein valuves &s providing the
gnide lines for the rule of life,

Morivetions

Arsuming the! there vill be children in the
clas® who ere memLere of tne Cub Scouls or

the crownies, divide the cla=s into Lhree
grours, Cubs and rrownles, and non-af’ilictes,
Ask “he fire’ iwo Erouns Lo present an Orige=
inal playette/ski. ir uniform or the scout
lev, lellin; wh: itlhese mnre immortant to

a =COut, . & thiprd groun, ine non-afliiliantes,
ean mer’ wi n tie natbl to discuses certain
m.ier s8 fo rd in the ilen Commarndmern e, They
then cut preeent & similar skit, Usin, as

a se*tin for ‘taterce th: bitbtlical period

tr uryore of tie contemporsry relisious hol=-
1dnv erns, Lee resource materinl listed bLe-
lown,

a® 6 follov=ur activity to trerc¢ e=kitr make
polden prule vlagues showing the values which
make 6 perscn a Letter citizen; one w.o dourn
pome hing voritnviiile wit: hie lire, lhesc

li= insm nre ‘o Le taken from tne skits them-
=elves,

Hesource .uteri 1s

A. he Scovt Law (Cubekoy)
A scort 1= trustworiny, {
. loyel, J
helpful, |

frivndly, i

- kiﬁf:. |




-96-

Unit rour
The Ethics of Life,

Resource Materinl: Continued,

oted!ent,
cheerful,
thrifiy,
brave,
clean,
reverent,
B, The Cub 3¢outr Promlses,
Iessespromice to do my Le~. Lo do my
duiy to God end o my vountry and to bLe
siuere ond to obey tre lew of the pack.
2« i+he Cub Scout Law of 'he Fack,
“he Cub Scout follows akela (the Lesder).
"he Cut Scoutl helps the Pack go.
Jhe Fack helps the Jul Scout Zrow.
he Jubt Scout ives good will.

D.7he Lrowrie sirl Sccut Fromise,

I rromise to do my Lest Lo love Jod &nd my
coLT"ry, L0 help other neonle every dsy,
eanpeciall tromse at honme,

FeFour importunt ethical commnndmerte, H

iou shall not kill.

You shell not steel.
Toun 8.1l not tear ful=e wiiLress,

iou: mhall honor your mo.her and fathcr,

-'.d" !—!‘—h__d~ -,
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Unit Four

Ihe Ethics of Life.

Lessor Plan #4. "A Review Lesson."
Alms:

Teacher: To provide an experlence whereby the
child can gain approval for the ethical
concept of life that he has been work-
ing towards.

Student: To recelve reinforcement and approval
for the ethical concept of life that
he has developed throughout this
course of study.

by yat

Arrange with the school office toc present
rlther a choral reading at a Temple Service
or a skit before a sunday school assembly.
In either case a primary class should be
ready at this polnt to conceive, to write,
and to present an ethical reading. The
outlire of this reading misht follow this
ruggezted program;

A. The importance of

1ife.

F. The definition of
1ife,

C. The cc-operative
11fe of mankind.

D. The rules of life.

Set up writling committees for each section,

fulde each, and tie them together. Parental =aild
may be solicited for script writing skills,

and production leadership.

1t !5 hoped that this lesson ma) be the vehicle
for bringing the home to the subj.ct of main-
taining an ethical understanding of life.
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APPENDIX A-.

The following 1s intended for general teacher re=-
ference and resource material, It 1s hoped that the
teacher will familiarize herself with these teaching
ﬂlds.

Arbuthnot, Arbuthnot Anthology of smu.nn_"g Literature.
Chicago: Scott, PForesman and Co., 1961,

Eeauchamp, Bagic Sclence ﬂﬁﬂnﬁ E=3, Chicago: Scott,
Foresman and Co., 1961,

Brown, Read Together Poems: An Anthology of Verse [or
gnmmmmmm Grades.
ew York: Harper and Row, Publishers, 1961,

—+ Bead Together Poems: An Anthology of Yerse
Harper and How, PubElshers. §9Eg.

Puller, Springboards to Sclence. T.S. Denison and Co.,
1959.

Pait, ¥§6%2 as the Animals 4o. T.S. Denison and Co,,

Periodicals for elementary teachers:

The Instructor. Dansville, New York, 14437,

Published monthy except July and August, subscription
rate: $6,00 per year,

The Science Teacher. MNational Sclence Teachers Asscclatlon,
National Education Association, 1201 Sixteenth
Street, N.W., Washington, D.C. 2003€.

Pull ished monthly except January, June, July and

August, subscriptions are entered for elther the

calendar year or the school year. Library sub=-
scriptiorn rate #$10,00,

*Included Sclence and Children published monthly
from September through April cf each year.

Social Education. National Education Assoclatlon, 1201
Sixteenth Street, N.W., Washington, D.C. 20036,




=100~

Published monthly October through May, subscripton
rat;ss $5.00 per year., Single coples, 75 cent
eachn.,

Encyclopedia for elementary grades:

azijgnfi%g £ « Chicago: Encyclopedia Eritannia, Inc.,
es

ition, 15 volumes.

(Recommended for Grades 3-6)

Cogppton's Riﬁiﬂffﬂ Enﬁiﬁlﬂngﬂigo Chicago: F.E. Compton
and Co., test ition, 15 volumes.

(Recommended for Grades j=6€)

ihe ¥orld Eook m. Chicago: Fleld Enterprises
Educational Corp., latest edition, 20 volumes.,

(Recommended for Grades 3=£)

Joung People's Sclence Encyclopedla. Chicago: Children's
Press Inc., latest edition, 20 volumes,

(Recommended for supplementary reference through
grade nine with the reservation that it be puchased
by schools after they are supplied with the recom-
arnded encyclopedias,)

(Chllderaft: The How and Why Library. Chicago: Field
Enterprises Educational Corp., lLatest edition,

15 volumes,

Recommended for Kindergarten-Grade €, Purchased
only after major encyclopedias have been secured,

A demonstration for teachers by a company represent-
ative would contribute to maximum use of the set.)
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