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Introduction
Through my experience these past few months as a Hillel professional and during my

three and a half years on the student board at my university’s Hillel, | have noticed that the
tachlis, the actual processes of running a student board and creating Jewish programming for a
Hillel organization are skills students feel they are expected to "learn on the job.” Hillel
International provides many opportunities for students to learn how to build relationships and
develop engagement skills (Hillel International, 2015b). They also offer many professional
development opportunities for full time staff (Hillel International, 2015d). But leadership and
organizational management training for students on competencies like communication,
transitions, and teamwork is not currently part of Hillel International’s public offerings.

In light of this finding, | started asking Hillel campus staff what their leadership training
looks like. I was curious how many campuses recreated similar programs and was interested in
the content they felt was important for student leaders. Some Hillel professionals asked for
clarification about what I meant by “leadership training.” While conducting research, I tried to
keep my definition of this term as broad and vague as possible so as not to eliminate any
potential results. But for the purposes of this curriculum guide, leadership training is formalized,
curricularized, staff-led education for student leaders on topics related to running Jewish student
organizations.

My nonprofit management thesis analyzed the leadership training programs offered by
16 different campuses (Dafilou, 2016). No two was exactly the same. Some used a fellowship
model while others had a monthly roundtable with all Jewish student leaders. Some classes were

led by Hillel staff and others brought in community leaders or university professionals. The



content varied from communications, marketing and branding to “am I Jewish enough to be a
Jewish student leader”. Many schools said they were in the process of evaluating and redesigning
their leadership offerings to better suit the needs of the campus. And while leadership training
initiatives can be as varied as the schools in which they are offered, there are core leadership and
organizational management topics that | think are necessary for all Jewish student leaders.

The following is a curriculum guide on leadership and organizational management for
Jewish student leaders on college campuses. It is designed to be a year-long course that meets
once a month. Jewish student leaders from a variety of organizations and backgrounds are
welcome and encouraged to participate; this is not just for Hillel student leaders. The sessions
will infuse team building exercises with leadership and organizational management content all
examined through a Jewish lens. Topics include defining leadership, understanding an
organization’s mission, communication, team work, delegation, understanding multiple

perspectives, and transitioning.



Rationale
As stated above, this is a curriculum guide on leadership and organizational management

for Jewish student leaders on college campuses. Participants will explore leadership and
organizational management topics from a Jewish perspective. Because of the response to my
nonprofit thesis survey, as well as the emphasis of Hillel International on engagement and
professional development for staff, this curriculum guide will help fill in some of the missing
gaps for students related to the tachlis, the process of organizational management. It will address
issues like defining leadership, understanding an organization’s mission, communication, team
work, understanding multiple perspectives, and transitioning into and out of leadership positions.
Hillel International prides itself on the extensive training resources and opportunities it
provides to students and staff to learn how to engage others in Jewish life. Hillel focuses on
“relationships and not on participation” as it is necessary to “build authentic relationships before
creating new “Jewish experiences, expanding communities and impart[ing] sophisticated and
relevant Jewish content” (Hillel International, 2015c). Without peer-to-peer relationships, the
Hillel experience becomes transactional, as Ron Wolfson explains in Relational Judaism. Hillel
student leaders could create programs to get students to attend. As a student, you attend, and
maybe you enjoyed the program. But that’s not the goal, or it shouldn’t be. Hillel International
feels that goal should be to have engaging experiences that connect the learner to new
experiences, more questions, and next steps. This creates opportunities for follow up, allowing
the student to deepen the connection to the new friendship and the three components of
Rosenak’s Jewish content: Judaism (the ideas and philosophies of Jewish content), Jewishness

(the practices and artifacts of Jewish content) and Jewry (the interactions and perceptions of



Jewish content) (Rosenak, 1978, p. 122). The first step to developing those engaging experiences
is by getting to know your audience and building meaningful relationships.

Because of the foundational role relationships play in the methodology of Hillel
engagement, their core leadership training initiatives currently focus less on the tachlis of
program planning and more on engagement strategies (Hillel International Interview). The
Schusterman International Center, Hillel’s headquarters in DC, used to make available a program
planning guide that helped students think through the intentionality of their programming
(Interview with Hillel International). But when Hillel shifted their focus from programming to
engagement, this document was replaced with the current St. Louis Engagement Institute, a
weekly summer conference dedicated to engagement training where Hillel International works
with student leaders, Peer Network, and Campus-wide Entrepreneurship Interns to help them
develop their engagement skills. Engagement is an important first step, but learning how to build
relationships does not give student leaders all the needed skills to effectively create and execute
initiatives or work with their peers in a governing board setting.

Highlighted on Hillel International’s website are the professional development
opportunities for staff and paid interns (Hillel International, 2015d). These opportunities include
the Global Assembly (a week long annual conference for staff and paid interns), Jewish learning,
networking, new professional and new executive directors’ institutes for acclimating new
professionals the field, specific topics like supervision and measurement practices, as well as
webinars, coaching and individual support from Hillel international (Interview with Hillel
International). Just by looking at this list, it is evident that Hillel International provides a

standard of professional development for staff but not for students.



When Avrielle Branitsky conducted a survey of Hillel alumni to learn the factors relevant
in their becoming Jewish professionals for her Master’s Thesis, she commented that any
leadership training Hillel student leaders may have received was not memorable (Branitsky,
2014a, p. 33). This is problematic because being a student leader in an organization like Hillel
can lead to outcomes like using Jewish values to guide decision making, strong Jewish social
networks, appreciating the centrality of Judaism to the lives of students, and general knowledge
and connection to Jewish life (Rosov Consulting, 2015, p. 4). Without solid preparation in more
than engagement, the effectiveness of the participation in a leadership role leading to some of the
outcomes outlined above is questionable.

Local Hillel chapters have a range of content in the leadership training they provide their
student leaders beyond engagement. Yes, some focus on engagement and use the engagement
intensive in St. Louis as a major component of their leadership training. However, most schools
supplement the St. Louis week or do their own training. Basic Google searches revealed two
campus Hillels that have developed leadership training for students. Hillels of New England
launched a weekend retreat for the campuses it serves this year (Hillel Council of New England,
2015). University of Delaware Hillel is beginning its second year of year-long leadership
development, LEAD (UD Hillel, 2015).1 Other schools that responded to my survey explained
that their leadership learning emphasizes topics like communication and listening, visioning,
professionalism, board dynamics, marketing, logistics, and Jewish learning, topics beyond the

scope of the engagement intensive in St. Louis (Dafilou, 2016).

1LEAD is an alternative leadership training program for Hillel students instead of the engagement institute
provided by Hillel International each summer in St. Louis. LEAD was developed two years ago by the Hillel staff at
University of Delaware for its 150+ student leaders. It was created in part to engage more student leaders in some
sort of training rather than the 10 interns that could be sent to St. Louis. (UD Hillel, 2015).



Content
The content of this curriculum is organizational management and leadership through a

Jewish lens. Some of the topics selected like communication and transitions are areas | have
identified in which student leaders need space to practice, mentorship, and time for reflection to
further develop these skills. Other topics will build on prior research. Branitsky (2014b)
highlighted several relationships that are necessary for leadership development in her curriculum
guide: community building, self reflection, self care, cultivating relationships, giving and
receiving feedback, mentorship, and teamwork (p. 16-7). While relationships are crucial to many
components of leadership, there are other skills like articulating a shared vision and succession
planning that leaders need to be able to do in order to be successful (Schwartz, 2011).

Both the organizational management and leadership development skills will be presented
through a Jewish lens. For example, one lesson uses the Ten Commandments and the Holiness
Code to discuss mission and the building of the mishkan is used in a different lesson as a model
for teamwork. Becka Ross (2014) and Jonathan Woocher (1999) argue that it is not enough just
to know how to manage a team or express a shared vision, Jewish knowledge and shared
language is an important element of Jewish leadership.

Abigail Sterne explains that there’s a mindset shift that occurs when the language of
leadership development is changed from training to learning (2015). Training, she argues, is
professional development language—an opportunity to be taught the necessary skills to complete
the task. Learning however, is an immersive experience, one that can change your whole being.
“As countless leadership training programs are developed and skills workshops are created, we

must remember our end goals. At Hillel, we seek to shape leaders and develop who they are as



individuals. To do this, we must create space and opportunities for deep, all-encompassing
learning that seeps into every part of our being” (Sterne, 2015). So, these learning opportunities
need to not only teach the skills and tools for organizational management but must also help
develop these students as individuals in college discovering and shaping their Jewish identities.

Education for this population of student leaders is crucial as they begin to determine the
values that will guide their adult lives, build self-awareness and confidence, and decide on career
paths (Student Development and Enrollment Services, n.d.). In addition to other resources on
college campuses like Career Services and academic advisors, this leadership and organizational
management through a Jewish lens offered through Hillel can help college students at this
developmental stage. Jonathan Woocher (1999) argues that "leadership development must take
place in the context of doing™ (p135). This complements Dewey’s notion (1897) that education
must teach for life right now, not just skills for the future. The content of what is being taught
and learned must have relevance for students right now so that they can reflect on their
understandings in the context of real life situations. This program will provide exposure to
Jewish values from which students can decide what’s relevant and meaningful to guide their lives
in college and post graduation. The structure of the classes will provide reflection opportunities
to increase self-awareness and situations to build confidence by applying their knowledge to
support their peers.

Additionally, the student leaders who participate in this course may not all be leading
specifically Jewish organizations. However, by learning and practicing these leadership and
organizational management concepts through a Jewish lens, all students will be able to connect

deeper with their Jewish identity and find commonalities between their (not necessarily Jewish)
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organizations and the Jewish themes discussed. Furthermore, the different connections to Jewish
identity that each student has will help all learners see the applicability of these concepts in a
variety of settings.

As Rabbi Sharon Brous (2012) explains, “many young Jews are searching for a sense of
purpose, restless with the desire for an authentic connection with one another and with some
spiritual or religious framework.” Her observation is supported in the literature about faith
development in young adults aged 18-22. Dallas Long (2012) summarizes Parks' theory of faith
development as “the process of discovering and creating connections between experiences and
events” (p. 49). He highlights also how faith development is dependent on community and can
be expressed through a variety of media (p. 49-50). These three factors of faith development: as a
process of building connections, its dependence on community, and its various possible
expressions continue to validate how a Jewish lens can enable participants to enrich their Jewish
background while also strengthening their skills as student leaders.

Structure
The structure of the sessions will build connections between events and experiences. The

approach to learning organizational management and leadership skills through a Jewish lens will
allow students to explicitly connect the beginning activities of each lesson with the related
Jewish focus. The course will not rely on previous Jewish knowledge. Rather, it will create links
between the leadership topic and the Jewish lens through which it is explored.

This cohort will form its own community, separate from the dorm or Greek life and
distinct from the communities found in the organizations these participants run. As faith

development is dependent on community, this guide’s cohort model will create a new community
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supporting the participants’ faith development. By creating a cohort of Jewish leaders from
across campus, all student participants will have an increased opportunity to network and build
relationships with other student groups. Co-sponsorships and collaboration with other student
organizations—reaching students beyond “the regulars”— is a huge component of building new
networks and is always a goal on college campuses. This whole-campus cohort model will
provide students with a starting point to build the relationships necessary to start co-sponsorships
and collaboration.

“Participation in ongoing experiences that consist of multiple interactions across time
relates to higher outcomes compared to participation in one time, condensed
experiences” (Rosov Consulting, 2015, p. 6, emphasis added). The more long-term, high impact
experiences student have, the more they express these outcomes:

* building strong Jewish social networks

appreciating the centrality of Judaism to the lives of students

using Jewish values to guide decision making

Israel engagement

general knowledge and connection to Jewish life

The enduring understanding for this curriculum is “Jewish values, examples, and
principles can offer new ways of understanding leadership, even in traditionally non-
Jewish settings or situations.” Based on this enduring understanding, a goal of this curriculum
guide is for Jewish student leaders to apply this Jewish content to their leadership practice. A
secondary goal is to form networks with other Jewish students on campus, building community

beyond just this cohort. These two goals encompass four of the above five outcomes (all but
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Israel engagement). This correlation of long term, high impact engagement with the outcomes
measured in the above study supports the proposed structure for this curriculum as a year-long
course with monthly meetings as well as the faith development pillar of community
development.

Creating a niche program for Jewish students engaged in a variety of university
sponsored organizations brings a new perspective to leadership and management development
(Dugan and Komives, 2007). Greek life leadership training might look very different than
student government or the LGBTQIA training. In most of these clubs, a Jewish identity would be
something that might distinguish the leader from others in the organization. In this program,
being Jewish is the similarity all participants share; the skill for everyone to learn is how to apply
the lessons from this curriculum guide into a myriad of organizations.

One of the core questions from University of Delaware's LEAD program that will be
discussed within this curriculum guide will be, "do we feel that we are Jewish leaders or leaders
who are Jewish?" (Zissman, 2014). As Beth Cousens explains in her 2007 monograph on the
future of Hillel, "Their [Jewish college students'] Jewishness is important to students, but not so
important that they want to minimize their other identity windows" (p. 14). This guide's model,
where Jewishness is the common denominator, allows participants to highlight their "other
identities" while learning and doing leadership through a Jewish lens.

Teachers and Learners
In order to engage students in this experience and make them feel that this course is an

"opportunity, not just a responsibility” (Woocher, 1999, p. 135), learners will be co-constructors

in their learning. Following constructivist learning theory, learners should be held accountable to
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help co-create their learning experiences. As Firestone and Gildiner (2011) explain, "students are
partners, not consumers" (p. 88). By allowing students to be co-constructors of their learning,
they can help direct the conversations towards topics that are relevant for their own experiences
when applying the concepts that guide each session.

From the teacher’s perspective, care has been paid to the types of learning methodologies
used. A variety of learning activities like text studies, community building games, self-reflection,
public presentations and group work are a few of the different learning activities that will
hopefully engage a variety of learners whether they be visual, auditory, or kinesthetic learners.
Varying the learning methods will reinforce the concepts of the lessons while providing multiple
touch points for students to connect to the lesson objectives.

A physics teacher found that students were more likely to learn the content from peers
who understood the concept than from the teacher who was trying to explain the ideas and not
getting the message through (Hanford, 2011). Peer-to-peer tutoring enables the “teacher” to
explain use common language and the “learner” to hear the concepts from a new voice. This
helps both students understand the concept as the “teacher” will solidify their understanding and
the “learner” will hear the concept in a way that might make more sense. With this in mind, a
peer review mentoring model will be used to help students teach each other. They will have the
chance to present their problems and have their peers propose solutions, helping all parties

solidify their understanding and practice applying the concepts to real world examples.
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Facilitator Notes

To prepare for this course, ideally the instructor should have:

1. Anproven track record as a leader.

2. Participated in courses like the CORO Fellowship (Coro, n.d.) or a shorter similar
seminar on leadership development to become more familiar with the language associated
with leadership development.

3. Completed background reading from the books on leadership development like True
North, HBR’s 10 Must Reads, Good to Great, and Introduction to Leadership: Concepts and
Practice as well as Ron Wolfson’s Relational Judaism to learn the theories and concepts on
which the lessons in this course are based. (See Annotated Bibliography)

4. Familiarity working with college students to have the advantage of knowing college
students' general developmental stage and priorities.

5. Used relationships with the university and college students to find and recruit Jewish
leaders to participate in this course.

6. Deep understanding of the Jewish texts and team building activities outlined for the

lessons below.
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Evidence of Learning

EVIDENCE OF LEARNING:
1. Application of concepts discussed in course to personal leadership practice of

participants, as evidenced through their work each session with the mentoring model
described below.

PROCESS FOR DETERMINING EVIDENCE:
1. Personal goal statements from participants about what learners want to learn and

identification of specific areas of their leadership practice they wish to improve.

2. Group “I notice/l wonder” posters created at the beginning of the course to reflect what
participants know and want to know about topics related to leadership and organizational
management.

SUGGESTED TOOLS TO COLLECT EVIDENCE:
1. Periodic check-ins on personal goal statements to determine progress and next steps

2. Mid-way and end-of-year check ins on group I notice/l wonder posters to see how far
they’ve come and to make any changes to ensure the topics reflect the learners’ desires

3. Journaling answers to thought questions between sessions to review concepts and think
about ways to apply the learning to their own personal practice. These answers can be
shared as learners feel comfortable

4. "What would you do if..." questions for the learns to collaboratively determine possible
answers incorporating concepts we've discussed

5. A mentoring model protocol to reflect on a leadership issue, get clarification of the issue

from their peers, and hear possible solutions based on concepts discussed in class
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Desired Results

The mission of Hillel International that many Hillel campus groups have adopted is “to enrich
the lives of Jewish students so that they may enrich the Jewish people and the world” (Hillel
International, 2015a) This applies to all Jewish students and thus justifies offering this course to

Hillel student leaders as well as Jewish students who are leaders in other organizations.

PRIORITY GOAL.:
By exploring leadership and organizational management through the lens of a shared tradition,

learners can reapply their Jewish framework in both Jewish and traditionally non-Jewish settings.
These Jewish leaders on campus will identify and shape their leadership styles according to the

Jewish values and principles discovered through this curriculum.

ENDURING UNDERSTANDING:
Jewish values and leadership examples offer new ways of understanding leadership, even in

traditionally non-Jewish settings or situations.

ESSENTIAL QUESTIONS:
1. What do Jewish sources say about leadership and organizational management?
2. What Jewish values and examples/teachings guide my leadership style and life?
3. How can | express my Jewishness outside of traditionally Jewish situations?

4. Why is being Jewish relevant and important to me?
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LEARNER OUTCOMES:
1. Learners will know and internalize the Jewish values and principles of 521 ,van ;7>

717 71 0°27w YR and the examples upon which these leadership and organizational
management topics are based like yw 1 qwnY , 00787 NRVYY ,1DWA P12, 10K Awn 222 T,

2. Learners will (do) practice, reflect on, and modify their organizational management
skills like communication, planning and delegating among others.

3. Learners will believe that this Jewish content and leadership practice is relevant in all
settings.

4. Learners will belong to a new community of Jewish leaders that broadens student

networks and enriches campus life.



18
Overview of Learning Activities

Each session will start with an opening ritual. In the first lesson, the opening ritual will be
an overview of the curriculum and introductions. For subsequent lessons, it will be a protocol,
where participants reflect on a leadership issue, get clarification of the issue from their peers, and
hear possible solutions from peers based on concepts discussed in class (see Lesson 2 for
detailed explanation). Learners will work in small groups for 15 minutes.

Following the set induction, the cohort will work together on a learning activity related to
the leadership or management topic of the day. Select examples from different lesson plans
include the 5 trick card game, classify this, and leadership compass, to name just a few. See the
outline below for more details and explanations on these activities and more.

The next component of the lesson will be a Jewish text study or discussion related to the
topic. Examples include, Leviticus Rabbah 10, Tower of Babel, Moses and Aaron leading
together, Building of the Mishkan, the Exodus from the splitting of the sea to the reception of
manna, 12 Spies, and the appointing of Joshua as a leader. Topics for these lessons that will
connect the activity and the text include definitions of leadership, mission vision and values,
effective communication, delegation, collaboration, multiple perspectives, trust, and transitions.

Finally, participants will have an opportunity to reflect on the topic for the month and be
presented with a reflection question to write on during the upcoming month between classes. See
the outline below to understand the repetitive format and explanations of the different texts and

games used for each lesson.
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Outline of All Lessons
1. ARE WE THE LEADERS WE THINK WE ARE?

a. Core Concept: Though there are many different definitions of leadership,
studying the qualities of leaders like Abraham, Isaiah, and Aaron can show that
there are core characteristics all leaders share.

b. Topic: Definition of leadership
Activity: In small groups, participants will silently draw (no words allowed) the
qualities of effective leadership. Without talking, whispering or miming, one
person from the small groups will present the poster to the larger group.

d. Text: Leviticus Rabbah 10: 1-3

2. WHO ARE YOU?

a. Core Concept: In order to achieve our goals, we need to have an idea of where
we’re headed, the i (vision), and the core values that will define how we work,
our n> (intention).

b. Topic: Mission, vision, and values
Activity: As a group, arrange the words of the mission statement of an
organization/the university into their correct order. Prior to the activity, the words
need to have been written out on index cards/post it notes and scrambled out of
order. (Adapted from an activity done with AJWS in Los Angeles).

d. Text: what’s the mission of the Torah? Use four big texts of the Torah to play four
corners and get participants to define the mission of the Torah: Deuteronomy 6:4,
Exodus 20:2-17, Deuteronomy 5:6-21, Leviticus 19:18, Genesis 5:1,

i. See Kasher, D. in Resources

3. DON’T TALK TO ME LIKE THAT!

a. Core Concept: Effective communication relies on common language and
consensus on our mission; the Tower of Babel gives us both the example and its
opposite.

b. Topic: Effective communication

. Activity: Play Barnga the 5 trick card game (MacGregor, 2003) (in Resources)

d. Text: Tower of Babel: Genesis 11:1-9

4. SHARING IS CARING
a. Core Concept: When we utilize each other’s strengths and work together, like
Aaron and Moses leading the Israelites together, we can achieve a greater goal
than each one alone.



b.
C.

d.
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Topic: Division of labor

Activity: Participants are divided into teams of three. The goal is for the team of
three to exactly recreate an arrangement of objects. Only one person can see what
the original arrangement looks like, but this person cannot talk verbally or touch
any of the objects. One person can verbally talk, but cannot see the original
arrangement or touch any of the materials. One person can touch the objects but
cannot see the original arrangement or talk. By utilizing each other’s strengths,
the team can collectively achieve the goal.

Text: Moses and Aaron: Exodus 4:10-16

5. LEAN ON ME

a.

d.

Core Concept: Just like the builders of the Mishkan, we must work together to
achieve our objective.

Topic: Teamwork/Collaboration, finding ways to work with other groups
Activity: Classify This: Collect a variety of ~20 objects and put them in the center
of a table. The broader the variety, the better (e.g. office supplies, dinnerware,
jewelry, toys, game pieces, etc.). The goal is to collect items that, at first glance,
have no apparent connection. Break the team into groups, giving each group a
sheet of paper and pen. Make sure they have a clear view of all the objects.
Instruct them to classify the objects into four groups, writing down the groupings
on their sheet of paper. They should not let the team groups hear what they are
doing. When the time is up, have a spokesperson for each group reveal how they
classified the objects, and why. Reasons might vary, from the function of the
object to how it looks, or the material it is made of. Purpose: This exercise
promotes teamwork and creative thinking, but it also encourages your team to
rethink how they view everyday objects. They are forced to look for
commonalities in otherwise unconnected objects. This leads to a discussion on
how to work with other organizations that may seem wholly unrelated. (Wormley)
Text: Building the Mishkan: Exodus 35:21-35

6. WHERE ARE YOU COMING FROM?

a.

Core Concept: The story of the Exodus can be understood from at least four
perspectives, and all are valid and ok.

Topic: Understanding other perspectives

Activity: Complete a leadership compass (see Resources). Individuals fill out a
worksheet. They then count up the characteristics in each category and rank their
directions from 1-4. Instruct participants to go to their top direction. Ask, are you
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surprised by this break down? Why or why not? Repeat three more times, so that
you can see lower directions for each person. What are the strengths and
weaknesses of each direction? (Be the Change Consulting)

Text: Exodus from the Red Sea to manna: Exodus 13:17-16:35

7. 1 DEPEND ON YOU!

a.

d.

Core Concept: 717 71 2227w 28w 92: We are all responsible for one another and
must be able to depend on and be depended on by our community.

Topic: Trusting your team

Activity: Do a Top Chef relay. Small teams have a few minutes to plan what they
will make from the same set of ingredients. Then, only one person at a time will
able to work on the dish, the other team members will not be able to see or hear
what is going on. After a few minutes, switch who is in the “kitchen.” At the end
of time, the teams come together to present their dish and debrief the experience.
Text: Scouts: Numbers 13

8. TRANSITIONS! TRANSITION

a.

d.

Core Concept: There is an art to transitioning leadership, as seen in the change
from Moses to Joshua.

Topic: Transitioning into and out of leadership positions

Activity: Pass the clay: as a whole cohort, they must sculpt a piece of clay into a
specific shape. Each person gets 30 seconds to work on the piece before they must
pass it on. There is no talking. Once everyone has had a turn, debrief—what
worked well? What was challenging? What can we do to make it easier to reach
the goal? On the second round, with a new sculpture goal, implement one idea
(i.e. giving tips to the next person) and see how the process changes. (Wormley)
Text: Moses to Joshua (Deuteronomy 31:7-8, 34:9-12; Joshua 1); Pirkei Avot 1:1

9. SIYYUM: BRINGING ITALL TOGETHER

a.

Core Concept: We must regularly look forward and back to apply what we’ve
learned.

Topic: Reflection and conclusions

Activity: What did | learn? So, what does it mean for me?, What does it mean to
me in the context of other learning done in this class or other classes?, Now, what
am | going to do about (or with) what I have learned or experienced? Writing our
own Torah of Leadership

Text: Personal goals written at the beginning of the year, Deuteronomy 31:19
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Lesson Plan 1: Are We the Leaders We Think We Are?
Enduring Understanding: Jewish values and leadership examples can offer new ways of
understanding leadership, even in traditionally non-Jewish settings or situations.

Core Concept: Though there are many different definitions of leadership, studying the qualities
of leaders like Abraham, Isaiah, and Aaron can show that there are core characteristics all leaders
share.

Essential Questions:
1. What do Jewish sources say about leadership?
2. What Jewish values and examples/teachings guide my leadership style and life?

KDBB:
1. Learners will know the context, content and intent of the three leaders portrayed in this
story.
2. Learners will define leadership for themselves.
3. Learners will believe that the definition of leadership can change but that there are core
qualities necessary in every leader like vision.
4. Learners will belong to a new community of Jewish learners.

Materials:

markers

paper (post-it notes)

poster sheets

handouts
Leadership of Abraham
Leadership of Isaiah
Leadership of Aaron

Set Induction: (17 mins)

1. Names, years, majors, organizations

2. Introduction to course—Welcome to From Talmid to Manhig (TM): Becoming Jewish
Student Leaders. We’re excited that you have decided to explore leadership and
organizational management from a Jewish perspective. Once a month, we will gather to
do a team building activity, study some text, reflect on and help solve some problems you
are dealing with and set aside time to reflect on what you’ve learned and what you want
to learn next time. Questions? [answer questions] Great, let’s jump in!
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3. To set up our year together, | want us to take five minutes and establish our goals as a
group and individually. First, we’re going to generate | notice/ | wonder posters. One the
I Notice one, write what you think this course is going to teach you, help you understand,
or explore. On the | wonder poster, write areas you’d like to explore and any questions
you might have. We’ll hold onto these throughout the course and refer back to them to
see how we’re meeting our goals. When you’ve finished contributing to both posters,
check the board for more instructions. While students are working, write on the board:
“write a personal goal statement—identify specific areas of your leadership practice that
you want to improve. This will just be between you and me and can include topics listed
on the | wonder poster or something you don’t want to share with the group.” Once
we’ve finished, hand your statements to me and we’ll move on to our first activity.

4. To start us off, I want us to define leadership. But rather than you call out answers or you
write your own definition, we’re going to try something different [don’t give out all
instructions at once, finish each step before moving onto the next]. (1) Without talking,
using words, miming, or using symbols, draw your top five characteristics of leadership
onto five separate post-it notes (3 min). (3) Then, in small groups, still without talking or
explaining your post its with words, prioritize your characteristics—what’s the most
important part of leadership? (3 min). (4) Then, one brave soul, without conferencing
with group members will share out the group’s list (2 min). These lists will comprise our
collective list of leadership characteristics. Debrief (2 min)

1. We all have our own understanding. If a different person had presented, we might
have gotten a different collection, or a different interpretation of our terms
2. What did it feel like to represent ideas you weren’t sure of?
1. nervous | would misrepresent someone’s ideas
2. gave me freedom to make it up
3. What did it feel like to be represented by someone you didn’t necessarily know
very well?
1. nervous that they would misrepresent me
2. annoyed if they just made it up as they went along
3. frustrated if they didn’t get what | drew or why we sorted the way we did
4. taught me something | might not have thought of (reinterpreted my
drawing in a new way)
4, This activity helps prepare us for the text study we’re about to do in two ways.
1. One, it gives us a baseline delineation of the components of leadership
2. Two, the presenters had the opportunity to interpret what their group
members drew. It might not always have been accurate, but their
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explanation was based on something in the drawing and not completely
made up.
i. The process of midrash is the same way
1. We get to add in our own interpretations, but usually based on
something else in the text or from prior knowledge
2. Just like the presenters didn’t (or shouldn’t) have had the chance
to confer with their teammates to get an exact explanation of
their drawings, neither did the rabbis have an opportunity to
confer with the biblical author to explain gaps in reasoning or
confusing parts of the biblical text
3. We’ll have the opportunity to explore how the rabbis used the
framework of midrash to apply leadership qualities to three
biblical figures in an attempt to understand one line of Torah.
4. The purpose of the text study is to gain an understanding of
respected qualities in leaders from a rabbinic passage as well as
to add in our own interpretations and explanations for why the
leaders we’ll explore were considered leaders.

Text Study: (30 mins)

Text study is an important part of our lesson, because as you will see, Jewish texts have a
great deal to offer when developing skills relevant for today and our modern society. This text
study in particular shows how the rabbinic process of interpreting text to make meaning relevant
to their day and age can still be used today but we can add on our own layer to build on what the
rabbis taught.

1. Short background on Leviticus Rabbah (3 mins)

1. A Midrash text from the 3rd-5th centuries in Eretz Yisrael. These midrashim are
sermons that were written according to the triennial cycle, a practice of reading
the entire Torah, which took about 3.5 years to complete. The literary style we’re
exploring is called a Petichta. It builds off of a verse in from the book of Leviticus
(8:2) that talks about Aaron’s and his sons’ role as high priests for the Israelites as
part of a description about the priestly duties. Then it adds a quotation from far
away with a hint of relevance. Here, that quote is from Psalms 45:8. Then there’s
the weaving and unpacking of the Psalms text that will eventually connect back to
the parsha text. In this example, there are three different paths through which the
Psalms quote is connected to the Leviticus quote. | have three separate text sheets
for the three separate paths. You will work in small groups to answer the questions
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on the handouts and we’ll come back together to summarize our learning. You all
have the same first section so we’ll do that together as an example before you
move on to study the rest of your sheet.
2. See attached handouts (1, 2, and 3) for text and questions for conversation (20 mins)
3. Summary of all three leaders and their characteristics (7 mins)
1. Abraham
a. quick facts about Abraham: father of monotheism, known for being tested by
God (binding of Isaac as most famous one), argues with God in tale of Sodom
and Gomorra)
i. argues logically
ii. checks and balances
iii. speaks truth to power
iv. human relations--cares about other people
v. friend-like
2. lsaiah
a. quick facts about Isaiah: has the most haftarot read during the year, all seven
comforting haftarot read leading up to Rosh Hashanah come from Isaiah—his
words of comfort are respected.
i. flexible--switches between responsibility and comfort
ii. knows which model to use when
iii. parent-ish
3. Aaron
a. quick facts about Aaron: brother of Moses, co-leader of Israelites, first high
priest even after building Golden Calf
i. spokesperson of the group
ii. bares the brunt of the burden as leader
4. How do these qualities compare with our initial list?
5. What are the similarities between all three lists?
I. there were unique qualities that set them apart
il. stuck to their guns--did their role well, didn’t try to do a little bit of
everything
iii. wouldn’t have worked in all situations--they were the right people for the
right job
a. have a conversation about situational leadership and how the same
leader might not work in all situation, need to follow the right people
at the right time.
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Application to us today: (10 mins)

1.
2.
3.

Which leader do you see most like yourself?
Which leadership characteristics do you want to emulate?
These are three leaders out of many that the rabbis could have chosen to focus on. Why
do you think they chose these three guys? Any women?
1. pretty famous people—why not Moses?
2. connected to the petichta verses
3. had qualities that were relevant at the time it was written (post exile, looking for
people to step up and defend them (like Abraham), people to be both comforting
and steadfast when necessary (Isaiah), and forgiven even after making mistakes
(Aaron)
Are there any leaders or characteristics (maybe from our list) that you think should have
been highlighted in this passage? Why?

Reflection for next month: (3 mins)

1.

Over the next month, think about how you can embody the leadership styles of these
three leaders in different ways. When are you like Aaron? Abraham? Isaiah? Yourself?
What works? What doesn’t?

Be ready to have a problem to talk about with your peers as well. Try to keep it relatively
simple as you’ll only have a minute to present. I’ll explain more next time, but have an
issue you want to discuss ready to talk about.

Also, I’d love to get your feedback on the session. Be on the lookout for an email with a
few quick questions to answer about how this session went and what you would like to do
differently next time.
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Source Sheet by Sarah Dafilou

Vayikra Rabbah 10

Take Aaron and his sons with him and the
garments, and the anointing oil and the cow
for a sin offering and the two rams and basket
of matzah (Lev 8:2). This is an interpretation
of the verse, You have loved righteousness
and hated wickedness; therefore God your
God has anointed you with an oil of gladness
above/from your peers (Ps 45:8).
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1. What's the connection between Leviticus and Psalms?

2. What does 772r» mean in this context?

Vayikra Rabbah 10

R. Yudan referred the verse to Abraham our
father. When he was pleading for mercy for
the Sodomites, he said, "Master of the
Universe! You have sworn that You will not
bring a flood upon the world, as it is written
"For this is as the waters of Noah unto me for
I have sworn that the waters of Noah shall no
more go over the earth" (Isaiah 54:9). Is it just
a flood of water that You won't bring, but a
deluge of fire you will? Why are You subtlety
evading the oath? This is the verse: "May it
be far from You to do this manner" (Genesis
18:25).
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1. What is the context of this scene--what event is happening?
2. What logic does Abraham use in his argument?
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Vayikra Rabbah 10

"May it be far from you, shall the judge of all
the earth not do so justly" (Genesis 18:25)? If
you would have absolute justice, there can be
no world. If you have a world, there can be no
absolute justice. You would hold a rope by
both ends: You would have a world and you
would have true justice. But if you will not be
a little indulgent, Your world will not be able
to endure.

72N RPN

WY K2 PRI 20 v 7 72770 (1109 R
OR ,021 XD PR Wpan 70X LDWH X ,0Own
WIDN SY2 DR ,VOWN NI TR WPaN 0K 22
X197 DoY) RAYY N°Va oW 102 R9An
T N°D 020K 0NN DX PR OR ,ROWIPT
OORP 90

1. What are the two extremes that Abraham talks about?

2. Why can't they exist at the same time?

3. How does the metaphor of the rope impact your understanding of this logic?
4. Do you agree with Abraham? With God? Why?

Vayikra Rabbah 10
God said to Abraham: You have loved
righteousness and hated wickedness. You
have loved to secure judgement for My
creatures and have hated to find them guilty.
Therefore God your God has anointed you
with oil of gladness above thy fellows. What
is the meaning of above thy fellows? By your
life, God said to him, as for the ten
generations from Noah to yourself, I have
spoken to none of them, but I speak with you.
As it is said, "And God said to Abraham Go
go out of you country and...I will bless you
(Genesis 12:1-2).

1. Why did God anoint Abraham?

2. What was God's promise?
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3. What leadership qualities did Abraham exhibit? Make a short list.
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#2 The Leadership of Isaiah in Vayikra Rabbah

Source Sheet by Sarah Dafilou

Vayikra Rabbah 10

Take Aaron and his sons with him and the
garments, and the anointing oil and the cow for a
sin offering and the two rams and basket of matzah
(Lev 8:2). This is an interpretation of the verse,
You have loved righteousness and hated
wickedness; therefore God your God has anointed
you with an oil of gladness above/from your peers
(Ps 45:8).
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1. What's the connection between Leviticus and Psalms?

2. What does 7721 mean in this context?

Vayikra Rabbah 10

R. Azariah referred this verse to Isaiah. Isaiah said:
I was at leisure in my house of study when I heard
the voice of God saying: "Whom shall I send, and
who will go for me" (Isaiah 6:8)? I send Micah and
they struck him on the cheek. As it says, "with a
stick they struck his cheek" (Micah 4:14). I sent
Amos and they called him a stammerer. R. Pinhas
asked, why did they call him Amos? Because he
was heavy of tongue. Now, "whom shall I send and
who will go or us? Here I am, send me" (Isaiah
6:14).

1. Who has God sent before?
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This text doesn't provide a reason for why or where these prophets are going, but let's
assume that a prophet is being sent to speak the word of God to the people of Israel

because they need to be talked to.

2. What happened to the two previous prophets?

There's some word play that helps explain why these things happen to these prophets.
The word in Hebrew for "strike" is mdy, which is very similar to the Hebrew for the
prophet Micah 775°». Amos means loaded as well as being the name of a prophet. Word
play is a literary device that rabbis love to use in their literature, but knowing the
meaning of the Hebrew helps make these examples relevant.

3. Knowing what's happened before, why do you think Isaiah volunteers?

Vayikra Rabbah 10
God said to him, "Isaiah, My children are
troublesome. They are stubborn. If you take it upon

yourself to be degraded and beaten by My children,
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you are fit to go on this mission. Isaiah said, I am NN (2 aw) 139 NI By AR MR omimhwa
willing to go on these conditions: I gave my back to BYX MMPHWI 979 XTI PR DMWY P Do
the smiters and my cheeks to those that pluck hairs.

(Isaiah 50:6). Am I not then fit to go on a mission T

for Your children?

1. What made Isaiah fit to be sent according to God?

2. What conditions did Isaiah give for going?

3. How do the qualities compare between God and Isaiah--which set better prepares
Isaiah for what he might encounter?

Vayikra Rabbah 10:2 72179 7727 RO

God said to Isaiah: You love righteousness, you 213 DX PTY9 MAAR PTX DR VWS :1"pn 2R

have made my children righteous, and you hate
. . D°79R WA 19 5V 120090 NRIWY YW RIwm
wickedness, you have hated condemning them as

wicked. Therefore God your God has anointed you 77ann AR
with the oil of gladness above your fellows. What is

the meaning of above thy fellows?

God said to Isaiah: As you live, all the prophets
received the gift of prophecy one from another, as it T2 K21 NINIAI 123p OOR°237 20,7 DR

is said, And the spirit of Elijah rests on the spirit of DN DR DR L, VWIOR DY DR M0 7301 19RN R0
Elisha (2 Kings 2:15). But you have received the
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gift of prophecy from the mouth of God, as it is

said, The spirit of God is upon me because God has A en

appointed me (Isaiah 61:1).

As you live, while all other prophets prophesy NRY MWD MXI2I DRI D°K°237 90w,

simple words of comfort, you double the words of
cheer, for example: Awake awake, waken yourself, S INWNA VAT Y MY :(NJ al) M2 N
waken yourself, rejoice I will rejoice, comfort PNY 1NN (n av) WOUR U

comfort my people.

1. Why did God anoint Isaiah?
2. What was God's promise? What did God give Isaiah?
3. What leadership qualities did Isaiah exhibit in this whole section? Make a short list.
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#3 The Leadership of Aaron in Vayikra Rabbah

Source Sheet by Sarah Dafilou

Vayikra Rabbah 10 79 5727 NP

Take Aaron and his sons with him and the AW NXY ,0°7327 IR DX 1732 DRI IR DR 7P (K)
garments, and the anointing oil and the cow for a bo XY 079K "3 IR DRI 9 NN ARSI
sin offering and the two rams and basket of matzah
(Lev 8:2). This is an interpretation of the verse, 1(2 ©°27N) 2037 MKW 7 (2 7 XP) i
You have loved righteousness and hated ,TAPR DOA9R TIWR 12-7¥ YW XIwM PTE 12X
wickedness; therefore God your God has anointed MaAnn--Pww
you with an oil of gladness above your peers
(Ps 45:8).

1. What's the connection between Leviticus and Psalms?

2. What does 7721 mean in this context?

Vayikra Rabbah 10 9 5129 RPN

R. Berekiah applied this verse to Aaron. At the time SR WYY oYW JONR2 ROP N0 002027 ()
that Israel was about to do that (build the Golden

Calf), they first went to Hor and said, "Rise up and
make us a god" (Ex 32:1). As he did not hearken to YOV 1TV T2 YRW K7W 113 DT9R 10 AwY O (R

them, they rose up and killed him. As it is written, 7°5102 03 :(72 2 °17) 2°N3T RIT KT IMAM

"In your gatherings also the blood of innocent souls QW) .M W T TN DPAPAR AIWDI OT WY
was found" (Jer 2:34). And this is the blood of Hor.
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1. What is the context of this scene--what event is happening?

2. What happened to Hor? Why?

The quotation at the bottom is part of the petichta style and rabbinic texts in general. Quotations are
used to prove their argument. There's no explicit mention of Hor in this verse, but there is blood. So
in order to make their point, the rabbis attribute the blood in this verse (near by the part where it
says, "rvise up and make us a god" in the Torah) to Hor.

Vayikra Rabbah 10 /9 5720 NP

And afterwards, they went to Aaron and they said o WY 0P 19 MR TR DX 19977 179 TR

to him, "Rise and make us a god." As soon as KT RTT XTI T 13 TR YRUY TP 0ToR
Aaron heard of it, he became frightened, as it is S P 1o

written "And Aaron saw it and built an altar before N7N1 199 121 1271 TR R :(3’7 nmnw) 2°n37

it" (Exodus 32:5). This means he was afraid when 0195 mami
he understood the slaughter before him.

1. This section starts with "o7nX1" "afterwards". After what?

2. Why was Aaron scared?

To understand the second quotation, you should also understand that the rabbis love wordplay. Here,
they are playing on three words in the verse: 1131 12 87°. Because of the way the Hebrew is written
without vowels, the rabbis are reading other interpretations into these words. 871 could mean "and

he saw," but they are reading it "and he was scared." 121 could mean "and he built," but they read it

http://www sefaria.org/sheets/21509 172
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as "he understood." (from an implied repetition in the text) Finally, 7272 could mean "altar," but they

interpret it to mean "slaughtered one."

3. Who's the slaughtered one Aaron's scared of?

Vayikra Rabbah 10

Another thing: Aaron saw. What did he see? Aaron
says: If they build it then the stench (of sin) will
stick to them. It will be better if the stench sticks to
me and not to Israel. R. Abba gave a parable of a

king's son who became overbearing and took a
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what your intention was, you thought it was better 2122 K91 72 P07 707w 20

for the stench to stick to you than to my son.

1. What sin did Aaron want to stick to him and not to Israel? (Go back to the second
paragraph).

2. Why would it be better if it stuck to Aaron and not the rest of Israel?

The parable of the king is a literary feature of the book of Vayikra Rabbah. The rabbis use this
parable to compare the story we're talking about to a king's life, highlighting similarities.

3. In Aaron's story, who are the king's son, the tutor and the king?

Vayikra Rabbah 10

God said to Aaron: You have loved righteousness

™ a0 RPN

NAIR PTX NN JIR? RIT N2 WITPA Y NN

you have loved to keep my children righteous and
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hated letting them be condemned as guilty. Because :

of this God your God anointed you. God said to M2 KD 17 9w W Y50W TR 07 MR AN
him, by your life, from the whole tribe of Levi, NRY TR DR 7P (7 8IP™Y) AR RO, 79000
none but you has been chosen for the priesthood.

Take Aaron and his sons with him (Lev 8:2).
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1. Why did God anoint Aaron?
2. What was God's promise?
3. What leadership qualities did Aaron exhibit? Make a short list.
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Lesson Plan 2: Who Are You?

Enduring Understanding: Jewish values and leadership examples can offer new ways of
understanding leadership, even in traditionally non-Jewish settings or situations.

Core Concept: In order to achieve our goals, we need to have an idea of where we’re headed,
the i (vision), and the core values that will define how we work, our 73 (intention); using
the Torah as a source can help us find a Jewish vision in the work we do as leaders.

Essential Questions:
1. How do my personal beliefs align with the mission of the university?
2. What do I think is the mission of the Torah?
3. What’s the mission of my Torah?

KDBB:
1. Learners will know the university (and if applicable, organization) mission statement.
2. Learners will determine the mission of Torah for themselves.
3. Learners will believe that a clear vision is necessary to achieve their goals.
4. Learners will belong to a community of Jewish leaders.

Materials:
two sets of index cards with words of mission statement written out, one word per card (write
short phrases if the mission statement is too long)
handouts
Adobe Mentoring
Mission of the Torah: Sh’ma
Mission of the Torah: Love Your Neighbor
Mission of the Torah: B’tzelem Elohim
Mission of the Torah: Ten Commandments
Mission of the Torah: Blueprint

Set Induction: (12 mins) Adobe Mentoring Model
1. Welcome back! Last month, we ended class with you all having two assignments. One
was to think about which leader you were most like. Anyone want to share their
experiences or thoughts? [Short discussion (3 mins) to follow up from last month’s class].
2. The other thing you were asked to do was to bring a relatively simple problem that you
wanted help solving. We’re going to break into teams of four to show you a model that
can be used to problem solve. Break into groups of four. We’ll start each class going
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through this protocol. Each group will go through the protocol once (7 mins). Over the
course of four sessions, everyone will have an opportunity to present a situation, but for
the sake of time, only one person from each group will present today. You have a handout
in front of you, but the basic model is:
1. The person presenting will have 1 minute to explain the problem while the rest of
the group actively listens.
2. The group then has 2 minutes to just ask clarifying questions to which the
presenter responds.
3. Then, group members offer possible solutions for 3 minutes while the presenter
actively listens.
4. Then, the presenter has 1 minute to respond to the suggestions while the group
actively listens.
3. Debrief mentoring model (2 mins)
1. What worked well in this model?
1. Everyone had the chance to talk
2. Got to hear solutions from people outside the situation
2. What are you taking away from this model?
1. New suggestions of possible solutions
2. Aqgroup of advisors to help me think through this problem
3. So that’s how we’re going to start each session from here on out, discussion of
your journaling questions and the Adobe Mentoring Model protocol. After that,
we’ll move into our activities and discussion for the day’s topic.

Mission Activity (5 mins):

1. Today, we’re exploring mission statements. (1 min). Mission statements describe the
overarching purpose of the organization and highlight what makes this organization
uniquely qualified to work towards the vision. A mission statement is more specific than
a vision statement, which describes the big, unattainable goal or depicts a picture of the
future that an organization strives to help create. Values are belief in action and are the
basis for the mission statement.

1. What happens when an organization doesn't have a mission statement, vision or
values?
1. Unclear about how to go about its business
2. Takes steps that are contradictory to the values or vision some in the
organization might have.
2. How many of you think you know the University/organization’s mission
statement?
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1. Prediction: few if any

3. What about your professors and school administrators, how well do you think
they know the mission of the university?

1. Professors might be slightly better than us, but wouldn’t be surprised if they
didn’t do well.

2. Administrators should know the mission well, but wouldn’t be surprised if
they didn’t do well

4. What does it say about an organization if its members don’t know the mission
statement?

1. How can we work towards achieving the mission if we don’t know what it is?

2. Need to know where we’re supposed to be going to be successful—otherwise
we could do anything and call it success even if we’re working towards
something that goes against our mission statement

3. How much do they value the mission if it’s something that no one knows?

5. If time permits, have students work in small groups to rearrange index cards into
the order of their university/organization’s mission statement to see how well they
know it.

6. Read the mission of the university/organization. Based on the mission statement,
what would you say is the vision this school/organization is trying to achieve?
What are the values that this mission is based on?

Text Study (25 mins):

What we’re going to do now is try to determine the mission of the Torah. Based on an
unofficial survey of a few Jewish professionals and a Talmudic source, | have selected 4 sets of
verses that some have said are the “most important lines of the Torah.” These are the lines that if
you were to some up the Torah in one selection, these are four possible options that Rabbis have
used before.

1. Walk around the room, read the four texts (2 mins) and stand by the source sheet that you
think is the most important line of the Torah. Just read the Hebrew, don’t worry about the
commentary yet.

2. Inyour groups, discuss (10 mins) why you chose this as your “most important line.” In
addition to the Torah verses, there are commentaries explaining why this verse might be
the “most important verse.” Most of the selections are from a D’var Torah by David
Kasher, the Senior Rabbinic educator at Kevah, a California-based organization that
works to promote Jewish learning in small communities. Because a few people
mentioned that the Ten Commandments were the most important lines in the Torah, and
David Kasher didn’t mention them in his article (they aren’t included in the Talmud
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quotation), Israeli Jewish educator Dinka Kumer wrote an explanation about the
significance of the Ten Commandments that | included on that source sheet so that all
sources would have a commentary.
1. What about this source stands out to you?
2. What values is this “mission statement” trying to convey?
1. Sh’ma: oneness and centrality of God
2. Love Your Neighbor: respect for other human beings
3. Ten Commandments: rules teach us how to interact with God and humans
4. B’tzelem Elohim: humans are reflections of God and partners with God
3. What vision do you think it is working towards?
1. They could all be working towards creating a more harmonious humanity that
work together with love and respect for each other (and a greater God).
4. Do you agree with the rationale that Kasher provides?
3. Reconvene as a big group to share out some of the conversations the group had and some
of the values and vision their mission statement is trying to convey. (3 mins)
4. Read Kasher’s concluding paragraphs from Mission of the Torah: Blueprint (7 mins)

1. Discuss: What do you think about Kasher’s conclusions?
2. Why might this be the most important line?
1. It sets out a pattern that encompasses all other lines
2. The idea is that it it lays out a pattern of understanding, a systematic way to
see the role of all the texts as important because of the structure they provide.
3. What values is it based on?
1. the whole is greater than the sum of its parts,
4. What vision does it prepare us for?
1. working towards creating that which the blueprint describes and trying to
understand what the blueprint means
5. Are there any texts that are missing from this conversation? What would you have added
if someone asked you to define the mission of the Torah?

Finding your core values (15 mins)

From Loehr 2014: Values are like a compass that points us to our "true north." Let's
review a great exercise to help you clearly identify your core values. Can you recall a moment
where your life couldn't get any better? When everything felt aligned? It may have even felt like
the best day of your life. Take some time to remember this peak moment and follow these steps:

1. Describe this peak moment in detail. If you are working on this exercise alone, write the

description. If you are doing this exercise with someone, talk about this moment for 1

minute each while the other person takes notes.

1. Here is an excerpt from one of my peak moments, when | was taking leaders on

Safaris for the Soul, African safaris that | co-created with Brian Emerson. | loved
watching the leaders grow and develop during the two-week program. | remember
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clearly the blue sky and green savannah, hearing the wildlife sounds, and smelling
fresh nature.

Think about and discuss what values are recognizable in this particular peak moment.

1. From the peak moment described above, you could say | value:

1. Being outdoors,
2. Working with people to develop their potential.
3. Being adventurous

Pick the value or values that you've identified as most important to you. (Remember that

your values apply to both your personal and professional worlds.)

1. From the three potential values | identified above, | pick ‘adventurous' as the one that
IS most important to me in both my career and personal life.

Define what the chosen value or values mean to YOU.

1. To me, 'adventurous' means choosing an unconventional path, trying lots of new
things, going to new places (literally and figuratively), exploring options and
tinkering with ideas to find solutions.

Continue the process until you define approximately 3 core values.

Reflection for next month: (2 mins)

1.

Over the next month, find out the mission of your organization. Journal the answers to
the following questions:

1. How many people you work with know the mission?

2. Is the work you’re doing aligned with your mission?

3. What values is the mission based on?

4. What vision does it promote?

Using your core values, write out a draft or two of your personal mission statement to
share next time we meet.

Also, be ready to have a problem to talk about with your peers as well so that we can do
the mentoring model with new presenters.

Questions?



Adobe Mentoring Model Protocol

This goal of this exercise is simply to receive the gift of wisdom from the group by gathering
ideas, feedback, and strategies from each person in the group in a very short period of time.

Think about a challenge your are currently facing in your organization

1. The person presenting will have 1 minute to explain their problem while

the rest of the group actively listens.

2. The group then has 2 minutes to ask clarifying question only to which

the presenter responds.

3. Then, each group member presents possible solutions, ideas or
thoughts about the issue for a total of 3 minutes while the presenter

actively listens.

4. Then then presenter has 1 minute to respond, ask questions and make
comments about the suggestions without defending, rebutting, or

criticizing the suggestions.
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Mission of the Torah: Sh'ma

Source Sheet by Sarah Dafilou

Deuteronomy 6:4 7Y 29927

(4) Hear O Israel, Adonai is our God, IR | DR T 9N YR (7)
Adonai is one. AL MRS YRR

Kasher's Commentary:1

Ben Zoma says: We have found the greatest verse, and it is, “Hear O Israel, the Lord
is our God, the Lord is One.” ...Someone thinks the greatest verse should be “The
Lord is Our God, the Lord is One.” Well, that’s a good one!! Pretty famous. Jews say
it twice a day; it’s like the central creed of our faith. Maybe the most important
principle is about God, and not about people at all. What’s more important: God or
Man? A classic religious debate.

[e]

What about this source stands out to you?

What values is this "mission statement" trying to convey?

What vision do you think this mission statement is working towards?
What arguments in the commentary stand out for you? What's missing?

[e]

[e]

[o]

1. Kasher, D. (2014, April 23). Parshanut: The Most Important Thing--Parshat Kedoshim. Retrieved December 14,
2015, from http://kevah.org/faqs/kevah-torah/parshanut-the-most-important-thing-parshat-kedoshim/

Made with the Sefaria Source Sheet Builder
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Mission of the Torah: Love Your Neighbor

Source Sheet by Sarah Dafilou

Leviticus 19:18 17119:07 RPN
(18) Don't take vengeance, nor bear any grudge :my 127N \_mn-xb1 DPﬂ'Nb (n’)

against the clTildren of your people, but you shalt I IR ﬁﬁ?ﬁﬁ 3[57'1’7 NNy
love your neighbor as yourself: [ am the LORD. TR e e me e

Kasher's Commentary:
Kasher, D. (2014, April 23). Parshanut: The Most Important Thing--Parshat Kedoshim. Retrieved December 14, 2015, from

http://kevah.org/faqs/kevah-torah/parshanut-the-most-important-thing-parshat-kedoshim/

I am about to tell you the most important line in the whole Torah. OK, here goes:

"Love your neighbor as yourself." (Leviticus 19:18)

That’s it. Five little words (just three in Hebrew). This simple mandate is the number one, most important
idea in all of Judaism. How do I know? Well, Rashi says so, of course. He boldly declares this to be “the
most important principle in the Torah.”

Well, well! The MOST?! I mean, sure - loving people - that seems pretty important. But the most important
thing in the whole Torah? What about not worshiping idols, or not killing people, or observing the Sabbath,
maybe? Nope! Sorry! Not as important. Love your neighbor - that’s it, that’s the absolute, supreme
commandment, numero uno, towering high above all the others. Hmm. Why did Rashi pick this one? And
what gives him the right to decide, anyway?

Well, actually, it wasn’t Rashi, originally. As is often true in the masterful synthesis that is his commentary,
Rashi is just quoting someone else. And in this case, he tells us exactly who: Love your neighbor as yourself
- Rabbi Akiva said: this is the most important principle in the Torah. Oh! So Rabbi Akiva says so! Akiva’s
probably the most celebrated rabbi in the Talmud. So I guess he knows.

And it’s not just Rabbi Akiva. In one of the all-time classic Talmudic tales, a non-Jew comes before Hillel
and says he’ll convert if he teaches him “the whole torah, while standing on one foot.” Hillel famously
replies: “What is hateful to you, do not to your neighbor. That is the whole Torah. The rest is commentary;
now go and learn.” (Shabbat 31a) Well, there you have it! Hillel agrees with Akiva! Love your neighbor is
the most important thing of all - the whole Torah!

But wait. He doesn’t say, “love your neighbor” exactly, does he? He re-formulates in the negative. This isn’t
the Golden Rule -do unto others - this is the anti-Golden Rule! “Don’t do unto others what you wouldn’t
have them do unto you.” Why does Hillel turn “be a good guy” into just “don’t be jerk”?

Well, maybe because he thought loving was just too hard. It turns out there’s a whole school of people who
think that loving your neighbor as yourself is a nice idea, but impossible to do. From the middle ages
(Ramban, Chizkuni) on down into modern times (Biur, HaEmek Davar), there are a chorus of voices who
pretty much all say: this is impossible! No way you can love someone else the way you love yourself.

[e]

What about this source stands out to you?

What values is this "mission statement” trying to convey?

What vision do you think this mission statement is working towards?
Do you agree with the rational provided in Kasher's commentary?

o

[o]

[e]

http://www sefaria.org/sheets/25148 172
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Mission of the Torah: B'Tzelem Elohim

Source Sheet by Sarah Dafilou

Genesis 1:26-27 TO-170R NN
(26) And God said: ‘Let us make man in 1AYRD TR YY1 2R MR (1)
our image, after our likeness; and let D?@WU Ay DéU nhj‘w.m AT

them have dominion over the fish of the R ) C N
sea, and over the fowl of the air, and over URN W ]7?31 (@b ]?;31 qlanEmg

the cattle, and over all the earth, and over \nga'ﬂ{; | D’ﬂ‘?N Nell’l (12) ?W&U'bl_]
every creeping thing that creeps upon the 12711 777 NN X2 E’EIEN ﬂ’?}t: 17:53:

earth.” (27) And God created man in
God's own image, in the image of God,
God created him; male and female, God
created them.

faly gk

Kasher's Commentary:1

“Love your neighbor as yourself.” Rabbi Akiva said: This is the most important principle of the
Torah. Ben Azzai said: “This is the book of the generations of Man.” There is no greater
principle than that. (Sifrei 19:45)

So it’s not so obvious, this crowning of “love your neighbor” as the king of all verses! Ben
Azzai thinks he’s got a better one!

Although, I have to say, his alternative doesn’t look so great. “This is the book of the
generations of Man”? Hmm. That sounds kind of weighty, I guess, but what does it even mean?

Genesis 5:1 N7 NORWNR"2

(1) This is the book of the generations of ‘Ds,-"’px X92 m%a ol n'71?m 190 7. (X)
Adam. In the day that God created man, in e i . by qnerey e
the likeness of God, God made him; ANR gy a ;j’?N RT3 X

Well, it helps to see how the verse ends: This is the book of the generations of Man; on the day
that God created Man, He made him in the Image of God. (Genesis 5:1)

Oh! Okay, so Ben Azzai’s saying that the most important idea in the Torah is that people were
created in God’s image. Maybe he’s actually agreeing with Rabbi Akiva, in principle, but trying
to make the case that unless we see our neighbor as a divine creation, sacred and inviolable,
we’ll never be able to actualize the kind of love and respect that the Torah commands. So before

we get to “Love” we have to start with “God »1

[o]

What about this source stands out to you?

What values is this "mission statement" trying to convey?

What vision do you think this mission statement is working towards?
Do you agree with the rational provided in Kasher's commentary?

[o]

[o]

o

1. Kasher, D. (2014, April 23). Parshanut: The Most Important Thing--Parshat Kedoshim. Retrieved December 14,
2015, from http://kevah.org/faqs/kevah-torah/parshanut-the-most-important-thing-parshat-kedoshim/

http://www sefaria.org/sheets/25149
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Mission of the Torah: Ten Commandments

Source Sheet by Sarah Dafilou

Ten Commandments: Exodus

Exodus 20:2-14

(2) I am the LORD your God, who brought you out
of the land of Egypt, out of the house of

bondage. (3) You shall have no other gods before
Me.

(4) You shall not make yourself a graven image, nor
any manner of likeness, of any thing that is in
heaven above, or that is in the earth beneath, or that
is in the water under the earth; (5) you shall not bow
down unto them, nor serve them; for I the LORD
your God am a jealous God, visiting the iniquity of
the fathers upon the children unto the third and
fourth generation of them that hate Me; (6) and
showing mercy unto the thousandth generation of
them that love Me and keep My commandments.
(7) You shall not take the name of the LORD your
God in vain; for the LORD will not hold him
guiltless that take God's name in vain.

(8) Remember the sabbath day, to keep it holy. (9)
Six days shall you labor, and do all your work; (10)
but the seventh day is a sabbath unto the LORD
your God, in it you shall not do any manner of
work, you, nor your son, nor your daughter, nor
your man-servant, nor you maid-servant, nor your
cattle, nor the stranger that is within you gates; (11)
for in six days the LORD made heaven and earth,
the sea, and all that in them is, and rested on the
seventh day; wherefore the LORD blessed the
sabbath day, and hallowed it.

(12) Honor your father and your mother, that your
days may be long upon the land which the LORD
your God gave you.

(13) You shall not murder.

You shall not commit adultery.

You shall not steal.

You shall not bear false witness against

your neighbor.

(14) You shall not covet your neighbor’s house;
you shall not covet your neighbor’s wife, nor his
man-servant, nor his maid-servant, nor his ox, nor

his ass, nor any thing that is your neighbor's.

http://www sefaria.org/sheets/25150
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Ten Commandments: Deuteronomy

Deuteronomy 5:6-18

(6) I am the LORD your God, who brought you out
of the land of Egypt, out of the house of bondage.
(7) You shall have no other gods before Me.

(8) You shall not make yourself a graven image,
even any manner of likeness, of any thing that is in
heaven above, or that is in the earth beneath, or that
is in the water under the earth. (9) You shall not
bow down unto them, nor serve them; for I the
LORD your God am a jealous God, visiting the
iniquity of the fathers upon the children, and upon
the third and upon the fourth generation of them
that hate Me, (10) and showing mercy unto the
thousandth generation of them that love Me and
keep My commandments.

(11) You shall not take the name of the LORD your
God in vain; for the LORD will not hold him
guiltless that takes God's name in vain.

(12) Observe the sabbath day, to keep it holy, as the
LORD your God commanded you. (13) Six days
shall you labor, and do all your work; (14) but the
seventh day is a sabbath unto the LORD your God,
in it you shall not do any manner of work, you, nor
your son, nor your daughter, nor your man-servant,
nor your maid-servant, nor your ox, nor your ass,
nor any of your cattle, nor the stranger that is within
your gates; that your man-servant and your maid-
servant may rest as well as you. (15) And you shall
remember that you were a servant in the land of
Egypt, and the LORD your God brought you out
from there with a mighty hand and by an
outstretched arm; therefore the LORD your God
commanded you to keep the sabbath day.

(16) Honor your father and your mother, as the
LORD your God commanded you; that your days
may be long, and that it may go well with you,
upon the land which the LORD your God gave you.
(17) You shall not murder.

Neither shall you commit adultery.

Neither shall you steal.

Neither shall you bear false witness against your
neighbor.

(18) Neither shall you covet your neighbor’s wife;
neither shall you desire your neighbor’s house, his
field, or his man-servant, or his maid-servant, his

0X, or his ass, or any thing that is your neighbor’s.
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"What's the Most Important Commandment?"!
There are a total of 613 commandments in the Torah (including the most famous Ten), and ALL enable us

to serve G-d. Judaism is emphatic to point out that a “small” Mitzvah is no less important than a “big”
mitzvah. Though believing in G-d’s Omnipotence and Providence may seem loftier than turning off a
refrigerator light before Shabbat, both of these mitzvahs are required components in fulfilling G-d’s word.
G-d wants us to perform all the commandments, and each one constitutes God's eternal wishes of us. In
summary: these specific Ten Commandments are not more important than the rest of the
commandments.

So what’s all the hullabaloo about the Big Ten? After all, G-d did choose to deliver these ten — and only
these ten — amidst a big show at Mt. Sinai in front of all the Jewish people!

The Ten Commandments are general and inclusive commandments which have the other
603 commandments incorporated within them. In these Ten one can find the root of all the other
commandments.

o

What about this source stands out to you?

What values is this "mission statement" trying to convey?

What vision do you think this mission statement is working towards?
Do you agree with the rational provided in Kumer's commentary?

o

o

[e]

1. Kumer, D. (n.d.). Are the Ten Commandments more important than the rest of the commandments? Retrieved February 2, 2016, from

http://www.askmoses.com/en/article/610,2134522/Are-the-Ten-Commandments-more-important-than-the-rest-of-the-commandments.html
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Mission of the Torah: Blueprint

Source Sheet by Sarah Dafilou

Exodus 29:39 WIrHIYrs NN
(39) The one lamb you will offer in the ‘nm TR22 Ayyn TONT w2378 (09)
morning; and the other lamb you will offer

AWT TR YR i Wil
at dusk_ D J o= e

Kasher's Commentary:1

We have found an even greater verse and it is, “The first lamb you shall sacrifice in the morning and the
second lamb you shall sacrifice in the evening.” (Exodus 29:39).
Huh? The first lamb what?! I do what in the morning and the evening?

Are you kidding me, Shimon Ben Pazzi?! Ok, maybe you think sacrifices are important. Maybe they’re
even a going to serve as a template for our daily prayers. But you’re gonna tell me that this is the greatest
verse in the whole Torah?!? No way, buddy...

Well, here’s where things get really weird. Because after these opinions the story ends with a strange

verdict:
Exodus 25:9 s MW
(9) According to all that I show you, the n°12n DX :mn.{ phala \333 WK 933 (0)

pattern of the tabernacle, and the pattern of YR 191 Y9279 N°1aR XY U
all the furniture thereof, even so shall you PUET mE ewmoow ST

make it. (O)

Kasher's Commentary (cont'd):

Rabbi Anonymous stood up and said: We rule like Ben Pazzi, as it is written, “As all that I
display to you, the design of the Tabernacle” (Exodus 25:9).

So after “The Lord is One,” and “Love thy Neighbor,” it turns out that the “first lamb verse”
wins?! And who decides? Rabbi Anonymous! (They actually use the word Ploni ( *1199), which
is kind of like Hebrew version of ‘John Doe’). And, weirdest of all, what is his proof? Some
other random verse where they talk about the design of the Tabernacle.

Well, it could be that the key word in all of this is “design.” That word, in Hebrew, is tavnit
(n71an), which could also be translated as “pattern,” or even “blueprint.” There’s a rabbinic
legend that when God went to create the world, God first looked in the Torah and then made
what God saw. In other words, if God was The Architect, the Torah was God’s blueprint.

And the Tabernacle, a construction project for which God actually does give a blueprint, is the
perfect metaphor for this. The sketch of its design contains everything that will actually come to
be built in real life. From that pattern, now displayed in just two dimensions, will spring forth an
entire universe.

And the universe is bigger than just Love. It is bigger than Faith. It contains everything from the
presence of God to all of human society to the first little lamb on the altar. And the whole can

http://www sefaria.org/sheets/25151
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only be understood through all of its parts.

There is no one principle that trumps all others. The Torah cannot be boiled down into one
ethical or religious maxim. We can search for the “most important” line, but ultimately, we
must admit that’s a false project. The only real merit of singling out any of these verses is the
way each one implicates all of the others.

That’s why Ben Azzai’s verse starts with “This is the book..." The whole book. That’s why
Hillel says, "The rest is commentary; now go and learn..." Learn the rest. And that’s why Rabbi
Anonymous finally decides that the answer is not in any one verse, but in the pattern embedded
in them all.

And that’s also why final voice of authority has to be anonymous. It can’t be the popular,
charismatic Rabbi Akiva. Or the wise and beloved Hillel. It’s dangerous to rely on any one
person’s summary of the essence of the Torah.

Choosing just one verse would mean losing every other. This book can’t be reduced to one idea,
no matter how noble. It’s about everything. So just pick one. You can’t go wrong. Every line in
the Torah is the most important line in the Torah.

1. Kasher, D. (2014, April 23). Parshanut: The Most Important Thing--Parshat Kedoshim. Retrieved December 14,
2015, from http://kevah.org/fags/kevah-torah/parshanut-the-most-important-thing-parshat-kedoshim/

Made with the Sefaria Source Sheet Builder
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Lesson Plan 7: | Depend on You

Enduring Understanding: Jewish values and leadership examples can always be relevant and
offer new ways of understanding leadership, even in traditionally non-Jewish settings or
situations.

Core Concept: a2 a1 0°27y 9xw° 92: Being responsible for one another means that we both
depend on and actively care for our community.

Essential Questions:
1. What does trust mean to me?
2. How are our relationships impacted by trust?
3. What happens when trust is broken?

KDBB:
1. Learners will know the biblical story of the scouts.
2. Learners will practice trusting teammates.
3. Learners will believe that trust is crucial to all relationships.
4. Learners will belong to a trusting community they can depend on.

Materials:
Food for relay: pretzels, potato chips, marshmallows, graham crackers, icing, chocolate chips,
whipped cream, sprinkles, berries, bananas, twizzlers, etc
bowls, table cloths, plastic knives, plates
handouts
Shelach Lecha script
Annotated Shelach Lecha script
Babylonian Talmud Shevuot 39a

Learning Activities:
Adobe Mentoring Model (see lesson 2 above and handouts) (10 mins)

1. Welcome back! Last month, we ended class with you all having two assignments. One
was to think about your leadership compass profiles. Anyone want to share their
experiences or thoughts from board meetings this month, having this new lens to look
through? [Short discussion (3 mins) to follow up from last month’s class].

2. Great. Let’s shift into our Adobe Mentoring groups to do this month’s mentoring protocol
(7 mins). You have a handout in front of you, but a refresher of the model is:
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1. The person presenting will have 1 minute to explain their problem while the rest of the
group actively listens.

2. The group then has 2 minutes to just ask clarifying question to which the presenter
responds.

3. Then, the group presents possible solutions for 3 minutes while the presenter actively
listens.

4. Then then presenter has 1 minute to respond to the suggestions while the group
actively listens.

Debrief and transition to next activity.

Top Chef Relay (15 mins)

1.
2.

Break into teams of three
Each team has 30 seconds to pick your cooking order and glance at the ingredients
together.
Then, the first chef has 3 minutes to start putting their team’s dish together. The
remaining chefs will not be able to see or hear what’s going on.
At time, the second chef comes into continue cooking for 3 mins. The remaining cook is
still blindfolded with headphones on. The chef that finished cooking can see what’s
happening, but can’t say anything.
For the final three minutes, the last chef comes in while the other two from each group
can see what’s going on.
At the end of the competition, the teams come to present their cohesive dish to the judge
(the facilitator or a special guest).
Debrief: (5 mins)
1. Tell me about the process
1. Didn’t get a chance to decide on a dish—no shared goal
2. Had to rely on my teammates to leave clues as to what I should do next and hope |
was adding to their dish
3. Watching afterwards was frustrating because | couldn’t tell my teammates what to
do
4. Annoyed if they didn’t get the plan, happy if they did
2. How does this connect to our leadership work?
1. Have to make sure everyone is on the same page with a shared goal
2. If I take on every task, | don’t get the support of my peers and I get overwhelmed
3. I need to trust that my peers will work towards our shared goals
4. 1t’s scary to trust people
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Text Study (30 mins)

1. Today’s topic is shared responsibility and dependability. We’re going to act out the story
of the 12 scouts in the land of Israel to see what responsibility and dependability look like
in action. A little background: the Israelites are getting close to entering the land of Israel,
but before they do, God tells Moses to have one leader from each of the 12 tribes go
ahead of the pack to scout out the land to “see the land, what’s there, who’s there, what
the land’s like, if it’s good, etc” For more of the particulars, let’s get acting.

1. Act out the first Shelach Lecha Handout once, without stopping, to get the feel of the
story. (5 mins)

2. Ask and answer any clarifying questions about the story.

3. Act out the second Shelach Lecha Handout. This time, pause, read, and answer the
red questions before continuing with the story. If you have more participants than
roles in the script, have learners who aren’t actors answer the questions. Try to
understand the characters’ motivations and feelings as this story unfolds. (10 mins)

4. Debrief: stop to ask questions about the characters’ motivations and thoughts. (15

mins)

1. How was shared responsibility and dependability explored in the texts?

1.
2.
3.
4

5.
6.

scouts had a shared goal

Moses and the Israelites depended on the scouts for accurate reports
Israelites had a shared responsibility of keeping the mission “secret”
Scouts depended on each other to tell the truth

1. decreased dependability when they had different reports
Israelites didn’t want to trust Moses anymore

Moses stood up to God to not wipe out the entire Israelites

2. All scouts reported that there were people in the land.

1.

Why did Moses trust Caleb and Joshua’s report more than the other 10 scouts?
1. Caleb and Joshua presented with a positive spin—we can do it together!

2. Why did the Israelite’s connect more with the other scout’s report?

1. there’s truth in numbers

3. What can we take away from this point?

1. communication is key in sharing responsibility—if not everyone knows
the end goal or it hasn’t been communicated to them effectively, it won’t
make sense and they won’t work towards it. It’s not enough to have a
shared goal, it must be communicated well to all involved parties.

3. What messages can we learn about this and how it applies to leadership?

1.
2.

Shared goal is really important
need to tell your truth even if others have different views
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1. Dbut they way you tell your truth can make a huge difference. Caleb and
Joshua and the other ten spies all reported that there were people in the
land, but there were different responses which led to differing opinions of
how to proceed.

3. need to work together, even sacrificing what you might think is best for the
betterment of the goal (not destroying all Israelites, when Moses could have
gotten rid of all the complainers).

4. How does this story relate to the cooking relay?

1. The spies had a goal, we didn’t

2. Both had people depending on our work for their next steps

3. Alot of pressure to do the right thing in both cases

5. How do these lessons connect with the rabbinic phrase: 2715 a1 o227y YW 95 -

All of Israel is responsible for each other? See Talmud Bavli Handout for text.

1. What does shared responsibility look like here?

1. we have to keep each other form doing bad things

2. What meaning of dependability can you derive?

1. I can expect you to keep me on the right path, just like you can expect that
of me.

Reflection for next month: (5 mins)

1.

Over the next month, think about how you can improve sharing responsibility, being
more dependable, and depending on your team more.

Be ready to share reflections about trust and leadership with the group next time we meet.
Also, be ready to have a problem to talk about with your peers as well so that we can do
the mentoring model with new presenters.

Questions?















Babylonian Talmud, Shevuot 39a
(12 XApM) 2'N2M XD OOIYN DIN NMNAY M1y O

DN DOV TON 1NN YA WX 1NN UIN 1OWD)
MMM X5 Mnnd oTa ww DNN LN N D1,

And for all of the transgressions of the Torah is not the whole
world punished? Isn't it written: “And they shall stumble one upon
another?!” (Leviticus 26:37) [That is to say,] one because of the
iniquity of the other. This teaches us that all Israel are sureties
(responsible) for another! There [they are punished], because it
was in their power to prevent [the sin], and they did not prevent it.
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I am about to tell you the most important line in the whole Torah.

This is big. Are you ready??

OK, here goes: "Love your neighbor as yourself." (Leviticus 19:18)

That’s it. Five little words (just three in Hebrew). This simple mandate is the number one, most
important idea in all of Judaism.

How do | know? Well, Rashi says so, of course.

I come across this line in this week’s parsha, and | know it’s a pretty famous one, so |
gotta look down to see if the chief commentator Rashi has something to say. Well, he sure does,
and he ain’t shy about it. He boldly declares this to be “the most important principle in the
Torah.”

Well, well! The MOST?! | mean, sure - loving people - that seems pretty important. But
the most important thing in the whole Torah? What about not worshiping idols, or not killing
people, or observing the Sabbath, maybe? Nope! Sorry! Not as important. Love your neighbor -
that’s it, that’s the absolute, supreme commandment, numero uno, towering high above all the
others. Hmm. Why did Rashi pick this one? And what gives him the right to decide, anyway?

Well, actually, it wasn’t Rashi, originally. As is often true in the masterful synthesis that
is his commentary, Rashi is just quoting someone else. And in this case, he tells us exactly who:
Love your neighbor as yourself - Rabbi Akiva said: this is the most important principle in the
Torah.

Oh! So Rabbi Akiva says so! Akiva’s probably the most celebrated rabbi in the Talmud.
So | guess he knows.

And it’s not just Rabbi Akiva. Another one of the big names of the Talmud seems to
agree with him. In one of the all-time classic Talmudic tales, a non-Jew comes before Hillel and
says he’ll convert if he teaches him “the whole torah, while standing on one foot.” Hillel
famously replies: “What is hateful to you, do not to your neighbor. That is the whole Torah. The
rest is commentary; now go and learn.” (Shabbat 31a)

Well, there you have it! Hillel agrees with Akiva! Love your neighbor is the most
important thing of all - the whole Torah!

But wait. Something’s different here. He doesn’t say, “love your neighbor” exactly, does
he? He re-formulates in the negative. This isn’t the Golden Rule -do unto others - this is the anti-
Golden Rule! “Don’t do unto others what youwouldn’t have them do unto you.”

Ok, fine, this still seems important. But gosh, it sure feels a lot weaker. What ever
happened to love? Active, positive, heartfelt LOVE! That’s what the Torah actually says, after
all! Why does Hillel turn “be a good guy” into just “don’t be jerk”?

Well, maybe because he thought loving was just too hard. It turns out there’s a whole
school of people who think that loving your neighbor as yourself is a nice idea, but pretty much
impossible to do. From the middle ages (Ramban,Chizkuni) on down into modern times (Biur,
HaEmek Davar), there are a chorus of voices who pretty much all say: this is impossible! No



way you can actually love someone else the way you love yourself. Self-preservation is the most
basic instinct of all; you’re never going to be able to feel that urgency for someone else.

The Ramban even quotes our friend Rabbi Akiva, in another place in the Talmud, saying
that if you’re walking through the desert with someone, and you only have enough water to save
one person, “your life takes precedence over that of your companion." (Bava Metzia 62a)

Well now, Rabbi Akiva! Not so loving when the going gets rough, are we? Whatever
happened to the MOST IMPORTANT principle of the Torah???

So | went back to see where Rabbi Akiva first made this bold declaration. And it turns
out, it was hotly debated right from the start. Check it out:

“Love your neighbor as yourself.” Rabbi Akiva said: This is the most important principle
of the Torah. Ben Azzai said: “This is the book of the generations of Man.” This is a greater
principle than that. (Sifrei 19:45)

So it’s no so obvious, this crowning of “love your neighbor” as the king of all verses! Ben
Azzai thinks he’s got a better one!

Although, I have to say, his alternative doesn’t look so great. “This is the book of the
generations of Man”? Hmm. That sounds kind of weighty, | guess, but what does it even mean?

Well, it helps to see how the verse ends: This is the book of the generations of Man; on
the day that God created Man, He made him in the Image of God. (Genesis 5:1)

Oh! Okay, so Ben Azzai’s saying that the most important idea in the Torah is that people
were created in God’s image. Maybe he’s actually agreeing with Rabbi Akiva, in principle, but
trying to make the case that unless we see our neighbor as a divine creation, sacred and
inviolable, we’ll never be able to actualize the kind of love and respect that the Torah commands.
So before we get to “Love” we have to start with an earlier idea: “God.”

Ok, all this is pretty interesting. But | have to tell you about one more debate over “the
most important” line in the Torah. And this one is a bit of mystery. | came across it in a book
called the Ein Yakov, by Jacob ibn Habib, which is a collection of all the stories in the Talmud.
But the thing is, this story, so far as | can tell, never actually appears in the Talmud! And instead
of including it in the book itself, he mentions it in passing in his introduction.

It starts off looking pretty familiar: Ben Zoma says: We have found the greatest verse,
and it is, “Hear O Israel, the Lord is our God, the Lord is One.” Ben Nanas says: We have found
an even greater verse, and it is, “Love your neighbor as yourself”

Ah! So we’ve got someone, once again, advocating for “Love your neighbor.” But
someone else thinks it should be “The Lord is Our God, the Lord is One.” Well, that’s a good one
too!! Pretty famous. Jews say it twice a day; it’s like the central creed of our faith. Sure, I’ll
admit - that gives “love your neighbor” a run for it’s money.

Maybe the most important principle is about God, and not about people at all. What’s
more important: God or Man? A classic religious debate.

But then... there’s a third opinion: Shimon Ben Pazzi says: We have found an even
greater verse and it is, “The first lamb you shall sacrifice in the morning and the second lamb
you shall sacrifice in the evening.” (Exodus 29:39).

Huh? The first lamb what?! | do what in the morning and the evening?



Are you kidding me, Shimon Ben Pazzi?! Ok, maybe you think sacrifices are important.
Maybe they’re even a going to serve as a template for our daily prayers. But you’re gonna tell
me that this is the greatest verse in the whole Torah?!? No way, buddy...

Well, here’s where things get really weird. Because after these three opinions the story
ends with a strange verdict: Rabbi Anonymous stood up and said: We rule like Ben Pazzi, as it is
written, “As all that | display to you, the design of the Tabernacle” (Exodus 25:9).

So after “The Lord is One,” and “Love thy Neighbor,” it turns out that the *“first lamb
verse” wins?! And who decides? Rabbi Anonymous! (They actually use the word Ploni ( °11%5),
which is kind of like Hebrew version of ‘John Doe’). And, weirdest of all, what is his proof?
Some other random verse where they talk about the design of the Tabernacle.

What’s the deal here?!? How do we make sense of this? And, for goodness sake, will
someone tell me, once and for all: what is the most important line in the Torah???

Well, it could be that the key word in all of this is “design.” That word, in Hebrew, is
tavnit (n°12n), which could also be translated as “pattern,” or even “blueprint.” There’s a rabbinic
legend that when God went to create the world, he first looked in the Torah and then made what
he saw. In other words, if God was The Architect, the Torah was his blueprint.

And the Tabernacle, a construction project for which God actually does give a blueprint,
is the perfect metaphor for this. The sketch of its design contains everything that will actually
come to be built in real life. From that pattern, now displayed in just two dimensions, will spring
forth an entire universe.

And the universe is bigger than just Love. It is bigger than Faith. It contains everything
from the presence of God to all of human society to the first little lamb on the altar. And the
whole can only be understood through all of its parts.

There is no one principle that trumps all others. The Torah cannot be boiled down into
one ethical or religious maxim. We can search for the “most important” line, but ultimately, we
must admit that’s a false project. The only real merit of singling out any of these verses is the
way each one implicates all of the others.

That’s why Ben Azzai’s verse starts with “This is the book..." The whole book. That’s
why Hillel says, "The rest is commentary; now go and learn..." Learn the rest. And that’s why
Rabbi Anonymous finally decides that the answer is not in any one verse, but in the pattern
embedded in them all.

And that’s also why final voice of authority has to be anonymous. It can’t be the popular,
charismatic Rabbi Akiva. Or the wise and beloved Hillel. It’s dangerous to rely on any one
person’s summary of the essence of the Torah.

Choosing just one verse would mean losing every other. This book can’t be reduced to
one idea, no matter how noble. It’s about everything. So just pick one. You can’t go wrong.
Every line in the Torah is the most important line in the Torah.



MacGregor, A. (2003, March 28). Barnga (5 Trick Card Game). Retrieved December 14, 2015,
from http://www.acadiau.ca/~dreid/games/Game_descriptions/Barngal.htm

Introduction: In Barnga, participants experience the shock of realizing that despite many
similarities, people of differing cultures perceive things differently or play by different rules.
Players learn that they must understand and reconcile these differences if they want to function
effectively in a cross-cultural group.
Overview: Participants play a simple card game in small groups, where conflicts begin to
occur as participants move from group to group. This simulates real cross-cultural encounters,
where people initially believe they share the same understanding of the basic rules. In
discovering that the rules are different, players undergo a mini culture shock similar to actual
experience when entering a different culture. They then must struggle to understand and
reconcile these differences to play the game effectively in their "cross-cultural™ groups.
Difficulties are magnified by the fact that players may not speak to each other but can
communicate only through gestures or pictures. Participants are not forewarned that each is
playing by different rules; in struggling to understand why other players don’t seem to be playing
correctly, they gain insight into the dynamics of cross-cultural encounters
Set-up: Set up (approximately) 6 tables (about 4 people per table), depending on the
number of people participating. On each table there should be a copy of the rules for that table
per player plus a deck of cards (use only A-10, no face cards). To start, let the' participants play a
few rounds with the rules and with talking allowed. Next, EVERYTHING is removed from the
playing tables. Play continues with everyone at his own table. From now, talking is prohibited.
Winners will receive one popsicle stick (see below for how to win).
After allowing a few rounds without talking at the home table, participants must switch
tables—the person who won the most tricks moves clockwise to the next table, the person who
loses the most tricks moves counter-clockwise to the next table. What the players do not know is
that each table has learned a different set of rules (see below).
The rules: Depending on the number of players, rule sheets can be altered or discarded
for the number of tables being used. Some samples of rules are as follows:
1. Table 1: Ace high, no trump

Table 2: Ace low, diamonds trump

Table 3: Ace low, clubs trump

Table 4: Ace high, hearts trump

Table 5: Ace high, spades trump
6. Table 6: Ace low, no trump

In all cases, other cards will be worth face value—10 high, 2 low.

Each table shares the following rules:
1. Players are dealt 5 cards each
2. Whoever wins the most tricks will move clockwise to the next table
3. Whoever loses the most tricks will move counter clockwise to the next table
4. Everyone else stays at the same table

arLDN



5. Ties are resolved by paper rock scissors

6. Each round will be about 5 minutes long (longer if time allows) and each round will
consist any number of games that the time allows.

7. After the initial round, players will not be allowed to see the rules or speak to each other.
Gestures and pictures are allowed, but players are not allowed to use words.

8. The game “winner” will be the person who has won the most tricks in total. (Of course,
once game play starts, winning will likely take a back seat to trying to figure out what
everyone else is doing, as they are playing by different rules.)

9. Players can keep track of scores with popsicle sticks (one stick per trick won).

10. The dealer can be anyone at the table, the person who plays first will be to the right of the
dealer .

11. The first player for each trick may play ANY suit. All other players must follow suit (play
a card of the same suit). For each round, each player plays one card.

12. If a player does not have that suit, a card of any suit must be played. The trick is won by
the person with the HIGHEST card of the ORIGINAL suit (players will begin to become
confused when some players believe their card is trump, and others disagree or contradict
this).

Debriefing: After playing a number of rounds—either use a set time limit, or allow the number of
rotations according to the number of tables in play (6 rounds for 6 tables). Students should be
aware that they were playing by different rules, and the following questions should be discussed.
Students can stay in the last group they were in, or return to their home groups at the teacher’s
discretion.
Questions:

1. If you could describe the game in one word, what would it be?
What did you expect at the beginning of the game?
When did you realize that something was wrong?
How did you deal with it?
How did not being able to speak contribute to what you were feeling?

Sl



TOURNAMENT GUIDESHEET

You will have about 5 minutes to study the rules for and prac-
tice playing "Five Tricks."

Then the rules will be taken away and no verbal communication
will be allowed.

From then on, you may gesture or draw pictures (not words!),
but you may not speak or write or use sign language.

Then the Tournament will begin.

You will have a few more minutes to play at your home table (in
silence).

SCORING begins at the start of the Tournament.

Game Winner: The player taking the most tricks in the
Game (one "hand"). If a game is not complete when the
Round ends,

the player winning the most tricks so far in that game
wins that game.

Round Winner: The player winning the most games in
the Round. (Ordinarily, several games will be played dur-
ing a Round.)

Each Round lasts a few minutes.

PLAYERS MOVE like this at the end of each Round:

e The player who has won the most games during a
Round moves up to the next highest numbered table.
If there are more than four players at a table,

e the two players who have won the most games during
a Round move up to the next highest numbered table.

e The player who has won the fewest games during a
Round moves down to the next lowest numbered ta-
ble. If there are more than four players ata table,

e the two players who have won the fewest games dur-
ing a Round move down to the next lowest numbered
table.

e The other players remain at the table.

e Winning players at the highest table remain at that
table,

e as do losing players at the lowest table.

Ties are resolved by alphabetical order.
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Barnga Instructions. (n.d.). Retrieved from http://www.acphd.org/media/271383/barnga_instructions.pdf
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Only 28 cards are used--Ace, 2, 3, 4, 5, 6, and 7 in each suit. Ace

Cards
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Deal

Start

Winning
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Continuation

Following
Suit

Trumps

End/Win

A Card Game Easy to Learn and Easy to Play

is the lowest card.

Usually 4-6; sometimes varies.

The dealer shuffles the cards and deals them one at a time. Each
player receives 4-7 cards, (or some other amount, depending on

the number of players).

The player to the left of the dealer starts by leading (playing) any

card. Other players take turns playing a card.
The cards played (one from each player) constitute a trick.

For the last trick, there may not be enough cards for everyone to

play.

When each player has played a card, the highest card wins the
trick.

The one who played this card gathers up the trick and puts it face

down in a pile.

The winner of the trick leads the next round which is played as
before. The procedure is repeated until all cards have been
played.

The first player for each round may play any suit.
All other players must follow suit. (This means that you have to

playa card of the same suit as the first card.)
If you do not have a card of the first suit, playa card of any other
suit. The trick is won by the highest card of the original lead suit.

In this game, spades are trumps.

If you do not have a card of the first suit, you may playa spade.
This is called trumping.

You win the trick even if the spade you played is a low card.

However, some other player may also playa trump (because s/he

does not have a card of the first suit). In this case, the highest
trump wins the trick.

Game ends when all cards have been played.
The player who has won the most tricks wins the game.
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A Card Game Easy to Learn and Easy to Play

Only 28 cards are used--Ace, 2, 3,. 4, 5, 6, and 7 in each suit.
Ace is the lowest card.

Usually 4-6; sometimes varies.

The dealer shuffles the cards and deals them one at a time.
Each player receives 4-7 cards, (or some other amount,
depending on the number of players).

The player to the left of the dealer starts by leading (playing)
any card. Other players take turns playing a card.

The cards played (one from each player) constitute a trick.
For the last trick, there may not be enough cards for everyone
to play.

When each player has played a card, the highest card wins the
trick.

The one who played this card gathers up the trick and puts it
face down in a pile.

The winner of the trick leads the next round which is played as
before. The procedure is repeated until all cards have been
played.

The first player for each round may play any suit.

All other players must follow suit. (This means that you have to
play a card of the same suit as the first card.)

If you do not have a card of the first suit, play a card of any
other suit. The trick is won by the highest card of the original
lead suit.

In this game, diamonds are trumps.

If you do not have a card of the first suit, you may play a dia-
mond. This is called trumping.

You win the trick even if the diamond you played is a low card.
However, some other player may also playa trump (because s/
he does not have a card of the first suit). In this case, the high-
est trump wins the trick.

Game ends when all cards have been played.
The player who has won the most tricks wins the game.
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A Card Game Easy to Learn and Easy to Play

Only 28 cards are used--Ace, 2, 3, 4, 5, 6, and 7 in each suit. Ace
is the lowest card.

Usually 4-6; sometimes varies.

The dealer shuffles the cards and deals them one at a time. Each
player receives 4-7 cards, (or some other amount, depending on
the number of players).

The player to the left of the dealer starts by leading (playing) any
card. Other players take turns playing a card.

The cards played (one from each player) constitute a trick.

For the last trick, there may not be enough cards for everyone to

play.

When each player has played a card, the highest card wins the
trick.

The one who played this card gathers up the trick and puts it face
down in a pile.

The winner of the trick leads the next round which is played as
before. The procedure is repeated until all cards have been
played.

The first player for each round may play any suit.

All other players must follow suit. (This means that you have to
playa card of the same suit as the first card.)

If you do not have a card of the first suit, playa card of any other
suit. The trick is won by the highest card of the original lead suit.

Game ends when all cards have been played.
The player who has won the most tricks wins the game.
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A Card Game Easy to Learn and Easy to Play

Only 28 cards are used--Ace, 2, 3, 4, 5, 6, and 7 in each suit. Ace
is the highest card.

Usually 4-6; sometimes varies.

The dealer shuffles the cards and deals them one at a time. Each
player receives 4-7 cards, (or some other amount, depending on
the number of players).

The player to the left of the dealer starts by leading (playing) any
card. Other players take turns playing a card.

The cards played (one from each player) constitute a trick.

For the last trick, there may not be enough cards for everyone to

play.

When each player has played a card, the highest card wins the
trick.

The one who played this card gathers up the trick and puts it face
down in a pile.

The winner of the trick leads the next round which is played as
before.

The procedure is repeated until all cards have been played.

The first player for each round may play any suit.

All other players must follow suit. (This means that you have to
play a card of the same suit as the first card.)

If you do not have a card of the first suit, play a card of any other
suit. The trick is won by the highest card of the original lead suit.

In this game, spades are trumps.

You may play a spade anytime you want too—even if you have a
card of the first suit. This is called trumping.

You win the trick even if the spade you played is a low card. How-
ever, some other player may also play a trump.

In this case, the highest trump wins the trick.

Game ends when all cards have been played.
The player who has won the most tricks wins the game.
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A Card Game Easy to Learn and Easy to Play

Only 28 cards are used--Ace, 2, 3, 4, 5, 6, and 7 in each suit. Ace
is the highest card

Usually 4-6; sometimes varies.

The dealer shuffles the cards and deals them one at a time. Each
player receives 4-7 cards, (or some other amount, depending on
the number of players).

The player to the left of the dealer starts by leading (playing) any
card. Other players take turns playing a card.

The cards played (one from each player) constitute a trick.

For the last trick, there may not be enough cards for everyone to

play.

When each player has played a card, the highest card wins the
trick.

The one who played this card gathers up the trick and puts it face
down in a pile.

The winner of the trick leads the next round which is played as
before. The procedure is repeated until all cards have been played.

The first player for each round may play any suit.
All other players must follow suit. (This means that you have to

play a card of the same suit as the first card.)
If you do not have a card of the first suit, playa card of any other
suit. The trick is won by the highest card of the original lead suit.

Game ends when all cards have been played.
The player who has won the most tricks wins the game.
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A Card Game Easy to Learn and Easy to Play

Only 28 cards are used--Ace, 2, 3, 4, 5, 6, and 7 in each suit. Ace is
the highest card.

Usually 4-6; sometimes varies.

The dealer shuffles the cards and deals them one at a time. Each
player receives 4.7 cards, (or some other amount, depending on
the number of players).

The player to the left of the dealer starts by leading (playing) any
card. Other players take turns playing a card.

The cards played (one from each player) constitute a trick.

For the last trick, there may not be enough cards for everyone to
play.

When each player has played a card, the highest card wins the
trick.

The one who played this card gathers up the trick and puts it face
down in a pile.

When each player has played a card, the highest card wins the
trick.

The one who played this card gathers up the trick and puts it face
down in a pile.

The winner of the trick leads the next round which is played as be-
fore. The procedure is repeated until all cards have been played.

The first player for each round may play any suit.

All other players must follow suit. (This means that you have to
playa card of the same suit as the first card.)

If you do not have a card of the first suit, playa card of any other
suit. The trick is won by the highest card of the original lead suit.

In this game, spades are trumps.

If you do not have a card of the first suit, you may playa spade. This
is called trumping.

You win the trick even if the spade you played is a low card.
However, some other player may also playa trump (because s/he
does not have a card of the first suit). In this case, the highest
trump wins the trick.

Game ends when all cards have been played.
The player who has won the most tricks wins the game.
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A Card Game Easy to Learn and Easy to Play

Only 28 cards are used--Ace, 2, 3, 4, 5, 6, and 7 in each suit. Ace
is the lowest card.

Usually 4-6; sometimes varies.

The dealer shuffles the cards and deals them one at a time. Each
player receives 4-7 cards, (or some other amount, depending on
the number of players).

The player to the left of the dealer starts by leading (playing) any
card. Other players take turns playing a card.

The cards played (one from each player) constitute a trick.

For the last trick, there may not be enough cards for everyone to
play.

When each player has played a card, the highest card wins the
trick.

The one who played this card gathers up the trick and puts it face
down in a pile.

The winner of the trick leads the next round which is played as
before. The procedure is repeated until all cards have been
played.

The first player for each round may play any suit.

All other players must follow suit. (This means that you have to
play a card of the same suit as the first card.)

If you do not have a card of the first suit, play a card of any other
suit. The trick is won by the highest card of the original lead suit.

In this game, spades are trumps.

You may playa spade anytime you want to--even if you have a
card of the first suit. This is called trumping.

You win the trick even if the spade you played is a low card. How-
ever, some other player may also play a trump.

In this case, the highest trump wins the trick.

Game ends when all cards have been played..
The player who has won the most tricks wins the game.
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A Card Game Easy to Learn and Easy to Play

Only 28 cards are used--Ace, 2, 3, 4, 5, 6, and 7 in each suit.
Ace is the lowest card.

Usually 4-6; sometimes varies.

The dealer shuffles the cards and deals them one at a time.
Each player receives 4-7 cards, (or some other amount, de-
pending on the number of players).

The player to the left of the dealer starts by leading (playing)
any card. Other players take turns playing a card.

The cards played (one from each player) constitute a trick.

For the last trick, there may not be enough cards for everyone to

play.

When each player has played a card, the highest card wins the
trick.

The one who played this card gathers up the trick and puts it
face down in a pile.

The winner of the trick leads the next round which is played as
before. The procedure is repeated until all cards have been
played.

The first player for each round may play any suit.

All other players must follow suit. (This means that you have to
playa card of the same suit as the first card.)

If you do not have a card of the first suit, playa card of any other
suit. The trick is won by the highest card of the original lead suit.

In this game, diamonds are trumps.

You may playa diamond any time you want to--

even if you have a card of the first suit. This is called trumping.
You win the trick even if the diamond you played is a low card.
However, some other player may also playa trump.

In this case, the highest trump wins the trick.

Game ends when all cards have been played.
The player who has won the most tricks wins the game.
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A Card Game Easy to Learn and Easy to Play

the highest card.
Usually 4-6; sometimes varies.

The dealer shuffles the cards and deals them one at a time. Each
player receives 4-7 cards, (or some other amount, depending on
the number of players).

The player to the left of the dealer starts by leading (playing) any
card. Other players take turns playing a card.

The cards played (one from each player) constitute a trick.

For the last trick, there may not be enough cards for everyone to

play.

When each player has played a card, the highest card wins the
trick.

The one who played this card gathers up the trick and puts it face
down in a pile.

The winner of the trick leads the next round which is played as be-
fore.

The procedure is repeated until all cards have been played.

The first player for each round may play any suit.

All other players must follow suit. (This means that you have to
playa card of the same suit as the first card.)

If you do not have a card of the first suit, playa card of any other
suit. The trick is won by the highest card of the original lead suit.

In this game, diamonds are trumps.
You may playa diamond any time you want to--
even if you have a card of the first suit. This is called trumping. You

win the trick even if the diamond you played is a low card. However,

some other player may also play a trump.
In this case, the highest trump wins the trick.

Game ends when all cards have been played.
The player who has won the most tricks wins the game.
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A Card Game Easy to Learn and Easy to Play

Only 28 cards are used--Ace, 2, 3, 4, 5, 6, and 7 in each suit. Ace
is the highest card.

Usually 4-6; sometimes varies.

The dealer shuffles the cards and deals them one at a time. Each
player receives 4.7 cards,
(or some other amount, depending on the nhumber of players).

The player to the left of the dealer starts by leading (playing) any
card. Other players take turns playing a card.

The cards played (one from each player) constitute a trick.

For the last trick, there may not be enough cards for everyone to
play.

When each player has played a card, the highest card wins the
trick.

The one who played this card gathers up the trick and puts it face
down in a pile.

The winner of the trick leads the next round which is played as
before.

The procedure is repeated until all cards have been played.

The first player for each round may play any suit.

All other players must follow suit. (This means that you have to
playa card of the same suit as the first card.)

If you do not have a card of the first suit, playa card of any other
suit. The trick is won by the highest card of the original lead suit.

In this game, diamonds are trumps.

If you do not have a card of the first suit, you may playa diamond.
This is called trumping.

You win the trick even if the diamond you played is a low card.
However, some other player may also playa trump (because s/he
does not have a card of the first suit). In this case, the highest
trump wins the trick.

Game ends when all cards have been played.
The player who has won the most tricks wins the game.
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The Leadership Compass Self-Assessment

“When I dare to be powerful—to use my strength in the service of my
vision, then it becomes less and less important whether I am afraid.”
—AUDRE LORDE

* Give us a vocabulary and a way of thinking about
working with each other in our teams

* Deepen our appreciation of everyone’s different work
styles

* Understand the need for a variety of work styles

* Reflect on our own individual work styles and identify
areas for growth

* Understand the negative and positive impacts of each
style taken to excess

* Learn the qualities we can develop to become better
leaders

* We will categorize ourselves into the work style that fits
us best at work >

* No one is purely one style, rather everyone typically has
portions of all styles

* For this discussion we will pick one that fits us best at
work

« All comments will be directed towards a work style, not
a person with the qualities of that direction

BUILDING INTENTIONAL COMMUNITIES © 2010 BE THE CHANGE CONSULTING

. Read each of the statements on the

following pages.

. Place a check mark in the box next to

the statements that apply to how you
make choices and decisions at work.

. Each of these statements will apply

to all of us some of the time; we are
interested in knowing which of these
statements represent you most of the
time.

. Count the total number of check

marks on each section and place that
number in the star shape to the right
of the section.

. The section with the highest number

in the star shape is your dominant
decision-making style.



THE LEADERSHIP COMPASS SELF-ASSESSMENT, CONTINUED

North—Action

Approaches to Work/Work Style

[ J1am usually assertive, active, and decisive.

[_11 like to determine the course of events and be in control of professional
relationships.

|| am quick to act and express a sense of urgency for others to act.
11 enjoy challenges presented by difficult situations and people.
11 think in terms of the bottom line or results.

[_I1like a quick pace and fast track.

# OF CHECKED
BOXES IN
NORTH

|11 persevere and am not stopped by hearing “No”; | probe and press to get at hidden resistances.

|| likes variety, novelty, and new projects.

|11 am comfortable being in front of a room or crowd.

[ Some of my value-oriented words phrases include “Do it now!,” “I'll do it!,” and “What's the

bottom line?”

East—Vision
Approaches to Work/Work Style

|| am a visionary who sees the big picture.

[ Jlama generative and creative thinker; | am able to think outside the box.

(11 am very idea-oriented and focus on future thought.

|| make decisions by standing in the future.

(11 usually have insight into mission and purpose.

[_IIlook for overarching themes and ideas.

(11 am adept at problem-solving.

[_11 like to experiment and explore new ways of doing things.
|1 appreciate a lot of information.

"o

[ My value-oriented words are “option,” “possibility,” and “imagine.”

# OF CHECKED
BOXES IN
EAST

BUILDING INTENTIONAL COMMUNITIES © 2010 BE THE CHANGE CONSULTING



THE LEADERSHIP COMPASS SELF-ASSESSMENT, CONTINUED

South—Empathy

Approaches to Work/Work Style

|| understand how people need to receive information in order to act # OF CHECKED
_ BOXES IN
upon it. SOUTH

||l integrate others’ input in determining the direction of what's happening.

|| am value-driven regarding aspects of professional life.

|11 use professional relationships to accomplish tasks and interaction is primary to me.
|11 am supportive of colleagues and peers.

|11 have a willingness to take others’ statements at face value.

(11 am feeling-based and trust my own emotions and intuition.

11 believe my intuition and emotions are regarded as truth.

[ J1am receptive to others' ideas; | am a team player; | build on the ideas of others.

11 am generally non-competitive.

|| am able to focus on the present moment.

[ My value-oriented words are “right” and “fair.”

West—Analytical

Approaches to Work/Work Style

# OF CHECKED

[ understand what information is needed to assist in decision-making. B%EE:T'N

|1 am seen as practical, dependable, and thorough in task situations.

[_1I'm helpful to others by providing planning and resources and come through for the team.
|| move carefully and follow procedures and guidelines.

(11 use data analysis and logic to make decisions.

(11 weigh all sides of an issue and am balanced.

(11 am introspective and self-analytical.

11 am careful and thoroughly examine people’s needs in situations.

11 maximize existing resources and get the most out of what has been done in the past.

|| am skilled at finding fatal flaws in an idea or project.

[ My value-oriented word is “objective.”

BUILDING INTENTIONAL COMMUNITIES © 2010 BE THE CHANGE CONSULTING



LEADERSHIP COMPASS

Approaches to Work/Work Style

NORTH—ACTION
= Assertive, active, and decisive
Likes to determine the course of events and be in control of professional relationships
* Quick to act; expresses a sense of urgency for others to act
* Enjoys challenges presented by difficult situations and people
* Thinks in terms of the bottom line
* Likes a quick pace and the fast track
* Perseveres; not stopped by hearing “No”; probes and presses to get at hidden
resistances
* Likes variety, novelty, and new projects
Comfortable being in front of a room or crowd
* Value-oriented phrases include “Do it now!,

[ doit!,” and “What's the bottom

line?”
WEST—ANALYTICAL EAST—VISION
* Understands what information is needed to assist in decision-making + Visionary who sees the big picture
* Seen as practical, dependable, and thorough in task situations « Generative and creative thinker: able to think outside the box
* Helpful to others by providing planning and resources; comes through for the team + Very idea-oriented: focuses on future thought
* Moves carefully and follows procedures and guidelines + Makes decisions by standing in the future
* Uses data analysis and logic to make decisions + Insight into mission and purpose
* Weighs all sides of an issue; balanced « Looks for overarching themes and ideas
* Introspective and self-analytical + Adept at problem-solving
* Careful; thoroughly examines people’s needs in situations + Likes to experiment and explore
* Maximizes existing resources; gets the most out of what has « Appreciates a lot of information
been done in the past .

Value-oriented words are “option,”
“possibility,” and “imagine”

Skilled at finding fatal flaws in an idea or project
* Value-oriented word is “objective”

SOUTH—EMPATHY
* Understands how people need to receive information in order to act upon it
* Integrates others’ input in determining direction of what's happening
* Value-driven regarding aspects of professional life
* Uses professional relationships to accomplish tasks; interaction is primary
* Supportive of colleagues and peers
* Displays a willingness to take others’ statements at face value
* Feeling-based; trusts own emotions and intuition as truth
* Receptive of others’ ideas; team player; builds on ideas of others; non-competitive
* Able to focus on the present moment
* Value-oriented words are “right” and “fair”

BUILDING INTENTIONAL COMMUNITIES © 2010 BE THE CHANGE CONSULTING



LEADERSHIP COMPASS

Styles Taken to Excess

NORTH—ACTION
* May easily overlook process and comprehensive strategic planning when driven by need to act and
decide
* May get defensive quickly, argue, and try to “out expert” you
* May lose patience; pushes for decisions before its time; avoids discussion
* May be autocratic; want things their way; has difficulty being a team member
* Sees things in terms of black and white; little tolerance for ambiguity
* May go beyond limits; gets impulsive; disregards practical issues
* Not heedful of others' feelings; may be perceived as cold
* Has trouble relinquishing control; finds it difficult to delegate responsibilities
* Value-oriented phrase is “If you want something done, do it yourself!”

WEST—ANALYTICAL EAST—VISION

* May be bogged down by information or analysis process at the expense * May put too much emphasis on vision at the expense of action

of moving forward * May lose focus on tasks
* May become stubborn and entrenched in position * Poor follow-through on projects; can develop a reputation for lack of
* May be indecisive, collect unnecessary data, become mired in details, or dependability or attention to detail

suffer from “analysis paralysis” * Not time-bound; may lose track of time
* May appear cold or withdrawn in respect to others’ working styles * Tends to be highly enthusiastic early on, but burns out over the long
* May have a tendency towards watchfulness or observation haul
* May remain withdrawn and distant * Will not work on projects that do not have a comprehensive vision
* May resist emotional pleas and change * Easily frustrated and overwhelmed when outcomes are not in line

with vision

SOUTH—EMPATHY
* May lose focus on goals when they believe relationships and/or needs of people are being
compromised
* Has trouble saying “No" to requests
* Internalizes difficulty and assumes blame
* Prone to disappointment when relationship is seen as secondary to task
* Has difficulty consulting, confronting, and dealing with anger; may be manipulated by anger
* May over-compromise to avoid conflict
* Immersed in the “now”; loses track of time; may not see long-range view
* May become mired in the process at the expense of accomplishing goals

BUILDING INTENTIONAL COMMUNITIES © 2010 BE THE CHANGE CONSULTING



37
Annotated Bibliography

1. Collins, J. C. (2005). Good to Great and the Social Sectors: Why business thinking is not the
answer: a monograph to accompany Good to Great: Why some companies make the
leap--and others don't. Boulder, Colo.: J. Collins.

By outlining the good-to-great framework, Collins distinguishes between the business
and social sectors. There are four stages to success, each with two defining principles:
disciplined people defined by “level five leadership” and “first who...then what” focusing on
finding the right people to get the job done. The second stage is disciplined thought characterized
by the Stockdale Paradox and the Hedgehog Concept, which require leaders to focus on the end
goal despite the difficulties. Next is disciplined action expounded upon with the concepts of the
flywheel and creation of a culture of discipline. The flywheel is an idea where momentum has to
continue to be built until a breakthrough point is reached. A culture of discipline emphasizes
people having “responsibilities” and not “jobs.” The final stage focuses on building lasting
structures—developing processes and not dependence on charismatic leaders, and constantly

innovating to make a lasting vision a reality.

2. George, B., & Sims, P. (2007). True North: Discover your authentic leadership. San

Francisco, Calif: Jossey-Bass/John Wiley & Sons.

A book for leaders to find their values and passions. Interviews, research, and case
studies show that leaders are not perfect and that sometimes mistakes and failures help make the
best leaders. At the end of each chapter, there are exercises and questions to think about the
concepts mentioned in each section to help the reader find their true north and leadership

potential, helping to make a new generations of successful leaders.

3. HBR’s 10 Must Reads on Leadership. (2011). Boston, Mass: Harvard Business Review Press.

A collection of essays and articles from Harvard Business Review on leadership.
Organized into 6 books, these anthologies are on a variety of topics related to leadership. While
geared for the business world, the concepts and ideas presented in these articles are relevant for

leadership in general, including the non-profit world. Topics include: managing yourself,
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managing others, understanding leadership, strategy, change management and an “essential”

collection with articles from the other anthologies.

4. Northouse, P. G. (2012). Introduction to Leadership: Concepts and practice. Thousand Oaks,

CA: Sage Publications.

A textbook on the principles of leadership. Each chapter explains the principle, defines
terms, and gives case studies and suggestions for putting the principle into practice. The
principles are: understanding leadership, recognizing your traits engaging people’s strengths,
understanding styles of leadership, attending to tasks and relationships, developing leadership
skills, creating a vision, establishing a constructive climate, listening to out group members,
handling conflict, addressing ethics in leadership and overcoming obstacles. The case studies and
suggestions move the abstract concepts and theories described into practical tools to make

leaders more effective.

5. Wolfson, R. (2013). Relational Judaism: Using the power of relationships to transform the

Jewish community. Woodstock, VT: Jewish Lights Publishing.

A resource that emphasizes the importance of relationships in successful organizations.
Through a series of case studies, Wolfson makes the argument for relationships as the key to
transforming the Jewish community. He outlines the three levels of community: local, global,
and middle-range (in between local and global) and the nine levels of relationships: with
yourself, with your family, with your friends, with Jewish learning, with your community, with
the Jewish people, with the State of Israel, with the world, and with God. He gives case studies
of relationships in action and explains the twelve steps to building successful and meaningful
relationships: personal encounters, telling stories, learning/doing together, connecting,
experiences, volunteerism, follow-up, transitions, reengagement, relational space, relational
membership models, and relational leadership. The last chapter explains potential challenges.
This is a great explanation of how relationships work and successfully makes the case for the

importance of relationships in the Jewish community.
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