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Digest

For many years there has been a need for a practical, readable work
to orient the new teacher to the Reform Religious Schooi. Good students,
as good teaqhers , are not accidents. Teaching is a learning process,
and to teach, one must learn. This 'thesis recognizes this need and
endeavors to fulfill a segment of the demand for qualifying instruectors.

It is written in a manner that is relaxed and flexible, just as
teaching should be. A child-centered atmosphere has been created so that
the emphasis is on the whole child, his needs and his development. An
- awareness of th_e individuality of each child is stressed with hopes that
the teacher'!s program and course of 'study will be adapted to this philos-
ophy.

While the child is the object of instruction, the teacher is the
transmitting subject of instruction. It has long been recognized that
too many teachers regard themselves as infallible authoritarians and
fail to see the child's human qualities, as well as their own. It is
hoped that the new teacher will have positive attitudes and a wholesome
respect for the children's ideas and needs. It is also hoped that the
teacher will keep an open mind as to his, or her, own shortcomings and
refrain from projecting them upon the students.

The thesis has been written in two parts: the first being the
general concepts of education. The teaching and learning process is
more than an accumulation of fact, whether it takes place in a secular
or religious educational environment. The new teacher should be aware
of the fact that learning is a multiple experience and that a child grows
emotionally, intellectually and socially in every academic encounter.

With a better understanding of the child!s areas of development the
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teacher is equipped to deal with individuals and to help build a founda-
tion for learning and character building. This thesis attempts to help
the instructor guide the child to meaningful educational experiences
that will be related to the child's life.

The second section has been devoted to techniques and practices to
aid the teacher. Here again, there is a definite correlation between
secular education and religious education. The techniques and methods
are the same, only the subject matter differs, Guides have been provided
for lesson planning in this segment of the work, with attention toward
diversified devices and the tise of supplementary material.

Pupil assignments and their importance to the classroom work has
been considered, along with the importance of making every learning
experience a related one. The significance of teaching independent
thinking has been discussed as well.

The last chapter of the thesis is devoted to evaluating the student
and the teaching. Through evaluation, the teacher can measure the effec-
tiveness of the teaching. A measurement of the teacher is as important
as the measurement of the students, and the results should be utilized in
discovering ways to improve methods. .

Finally, this thesis is designed for use as a text in a course of
study or as a reference for independent study. It is the hope of the
author that his teaching has been flexible and effective and the learn-

ing meaningful and motivating.
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PREFACE

As in the field of secular education, Jewish religious schools find
themselves in the predicament of obtaining qualified teachers. These
religious school instructors must have a genuine interest for and in
religious school education, and even more important, they must have ade-
quate preparation and training.

In very general terms Judaism has based its propagation on the
knowledge of the religion as well as an involvement in the practices.
Since this is the case, it is naturally agsumed that those in the posi-
tion of religious school teachers be founded in this philosophy them-
selves and have the necessai-y methods and techniques at their disposal.
Tt is for this expressed purpose that this thesis has been written, ever
realizing ;that education, in whatever discipline, contains no bounds and
has no limits.

Acknowledgement is due to Dr. Sylvan D, Schwartzman, Professor of
Jewish Religious Education at the Hebrew Union College-Jewish Institute
of Reiigion, for his patient and praétical assistance. Also, my deepest

appreciation to my wife, Sheila B, Davis, whose aid and knowledge of

education helped bring this thesis into fruition.
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Director:

David:

Harriet:

Chapter I

THE DEMANDS IN JEWISH EDUCATION
Who Me = A Teacher?

You have all been asked here because at one time or
another you have expressed an interest in our Temple
Sunday School. To the best of my knowledge, néne of

you has ever taught in our Sunday School. I know that

- some of you have had secular teaching experience, a few

of you have attended our Sunday School, but the major-
ity of you have had no particular teaching experience
but have an interest in our Temple and its Surday
School, The reason I know of this interest is because
of the personal contact I've had with you, or you have
spoken with the Rabbi and the teachers in the Sunday
School and they have given me your names.

Each year at this time we find ourselves in need of
a few new teachers. I've called you together to ex-
plore the possibility of obtaining volunteers for next
year's Sunday School session.

I'd 1like to help out, but what I know about Judaism
you could put in a thimble.

I'm very interested in studying about Judaism, but I
don't think that I could put it over to the students.
I'm sure it's not like my class at public school; at

least I've been trained for that job.
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I feel the same as Harriet, as far as studying about
Jewish subjects. It's very interesting and I like to
help my own children with their Sunday School studies,
but I've never been trained to teach any type of school.

It seems to me that you waht someone who has a deep
belief in Judaism., It's trué that I have an interest
in the Sunday School, but I'm not sure that I could

teach without being biased.

If you're worried about not knowing anything about
Judaism, first, you'd probably be surprised at what you
do know, and secondly, I‘ feel that most teachers should
learn along with their pupils.

You're right, Morrie, I have found that not only do
I learn when I help my own children, but when I show
interest they learn more and So do I,

Betty has a good point there. I have found the same
thing when I help my younger brother and sister. .You

know, I've never thought of it that way until just now.

 But the thing that still concerns me is that in a class

room there must be certain techniques. Teachers usually

do not deal with their own children or brothers and

sisters.,

If I were interested, as some of you seem to be, in

teaching, where would I get the experience and knowledge

that one needs to be a teacher? I think one would need

a great deal of both of these in working with children.

ape ,': - :
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~ Karen: The way I see it, correct me if I'm wrong, if you can
read faster than the children and keep ahead of them in

the lessons, you'll fare out all right,

As you can easily see from the discussion, many of these people are
interested in teaching religious school and all have questions in one or
more areas. All of the reasons mentioned in the discussion, as well as
many more, are logical and eminent. The Sunday School Director, being a
professionally trained person, is aware of these feelings of insecurity

in his prospective teachers and will do his best to abate them through

explanations and examples in his training program.

Concepts gfﬁamhg

The popular concept of learning seems to mean the accumulating of
facts, words and information. The means of accumulating these facts is
secondary and any techniques are acceptable as long as there is good
recitation in class and tle pupils are arderly. Exercises, memorization,
drills, testing, and "teacher-ladling" are all acceptable.

The child in this school enviromment becomes a victim of subject

matter. His needs are overlooked and the only consideration is the fact

that he learns for the coming test or recitation.

Betty: Well, the second grade finally learned the Ten Com-
mandments., Last Sunday I offered a prize for the stu-
dent who learned them the fastest and the most perfect. .

This Sunday some of them knew them.
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Fine, but will they still know them when they get to
my sixth grade?

Good question - how effective is this artificial
stimulation?

I don't believe you have really taught the class the
Commandments, Betty. They may be able to vocalize them
but they have no meaning for the children. Iy teaching
this way you are not helping the .child gain in experi-
ence or build his ideas and actions. Your second
graders can't use what they have learned because it has
no true meaning in their everyday life and therefore
there is no real motivation for them to remember.

Perhaps that's why only some of them learned the Com-
mandments. I guess memorizing isn't a very. significant
and meaningful experience.

There seems to be a relation between how much the
child retains and his emotional involvement in the sub-
ject, In other words, I have found that my sixth
graders seem to learn' and remember when they are able
to relate the subject to what is happening to them out-
side of Sunday School.,

Yes, David, here you have hit upon an important
factor in learning. You see, when we think that we are
teaching one aspect - let's say historical facts -

actually we may and often do cross many other lines.

-5 -

Ted: I know just what you mean. Iast Sunday when I was.
teaching early life in Palestine, I found that the
students learned more than just the subject, per se.

For instance, we found that those people had similar

social problems and economic corcerns as we have today.

We are beginning to see the growth of a teacher. Because these are
thoughtful people they are interested in knowing more about children and
the learning process. They have succeeded in discovering that in order |
for a child to learn, the subject must be meaningful, understandable and
related to the child's experiences. They have also learned that the sub-
ject matter must be baéed on the urderstanding of the child's capabili-
ties, interests and background. ILearning is a multiple experience; in
one given lesson a child may grow emotionally, socially and intellectu-
ally. It is also important that the teacher equip the student with the

facility to carry what he has learned in one grade to succeeding grades

and then to life itself.

What Teachers Should Know About Learning

As the first few weeks of Sunday School pass, our new teachers
become aware that there are many facets to teaching and learning., It is
not enough to know just the subject matter. Because the whole child is
involved in the learning process, the instructor must also be aware of
the child's many areas of development.

The realization that there are individual differences in maturation
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comes soon to the aware teacher, and due to these differences one often
must use various types of motivation for one subject. If the class con-
sists of twenty pupils, there will be twenty different attitudes and

interests to be reckoned with and organized, This is why a teacher must

be flexible and willing to learn something about each individual pupil

and group psychology.

Morrie: One of the high points in my teaching the eighth
grade has been the ethics course. Until this morning
this was the one aspect of the curriculum in which 1
thought there was real meaning and communication.

Sally: | What happened?

Morrie: This morning when I tried to involve the children in
a discussion of threats to Jewish family life today -
specifically, early dating - some of the boys and a

couple of girls began o giggle and make wisecracks.

Personally, I thought that the information was very inter-

esting and they could learn something from the discus=-
sion. Well, when those few began to cut ﬁp I- stood up
and told them that it seemed to me that they should be
able to control themselves and pay at.tentioh like the

rest of the class.

Carol: - Is this the first time that something like this has

happened - didn't you ever notice any giggling before?

Morrie: Sure, there's been tittering and moving around during

other discussions but never an outburst like this. If 1

-7 -

have to continually cope with outbursts such as the one
this morning, how can we cover the material?
gunday Morrie, what do you mean that these children should
Dglgg:’tor: be able to control themselves and pay attention like
the rest of the class? Do you think that this is en=-

tirely a discipline problem?

Evelyn: Morrie, how old are the students in your class?

Morrie: It's the eighth grade class, some thirteen or four-
teen.,

Evelyné It seems to me that if you have a difference in

chronological age there might even be a greater differ-
ence in their mental or social age.

Morrie: Look, what difference should that make in terms of
respect for not only the teacher but the subject matter
itself? I'm presenting facts.,

The foregoing discussion was followed by an interesting exploration
into the development and readiness of the individual child. It is of
acute importance to know that all classroom rwcla'rk, whether mechanical or
céndeptual, must be presénted and adjusted to individual dii‘ferences.
This is of particular importance in a Sunday School class since there is
heterogeneous grouping. In planning a lesson, consideration must be
given to each child according to his interests, capabilities and back-
ground. In light of this, the judging of the child's performance must

be viewed in the same vein.
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I have found by using certain child-study techniques
in planning units, selecting and presenting materials
and organizing work groups, I am able to present my
material according to the child's individual needs.

That's a very good suggestion, Harriet., Morrie, if
you could facilitate this in your classroom I'm posi-
tive that many of the problems that are concerned with
emotional and social readiness will be solved,

Understanding that children develop differently
according to their needs, can you give me an example of
the child-study techniques and how to use them?

There is no one technique that is necessarily used
over another; the ideal is to be able to utilize a
variety of approaches. For instance, here are some
that you might consider in order to understard your
children better:

1., Personal interviews with chi ldren and former
teachers, and if necessary, parents,

2. Personal observation in your classroom of the indi-
vidual child.,

3. Give quizzes that require subjective answers and
interpret.

i, Keep files of samples of work and look for growth.

5. When recessary, secure assistance from the Sunday

School Direqtor.
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6. Keep an anecdotal record of pertinent information on
each child,
T. Review cumulative records of the children.
By using a combination of these techniques, the struc-
ture of your lesson will not be beyond the grasp of the
ability of your students; thus, you will reduce frustra-
tions and discontent with Sundgy School and thereby
stimulate interest.
Evelyn: This is all well and good, but I think that we have
overlooked the simple possibility that some children
due to slowness in motor development, depending upon
their age, Jjust can't sit still for a long period of
time, and thereby lose the content of the lesson.
Harriet: Exactly, and the same is true of intellectual develop-
ment, Some children are not intellectually ready to
grasp certain concepts. They also may be deficient in
certain skills, such as reading, and therefore be

hindered in their learning.

The teacher must continually be cognizant of the fact that the class
as a whole is made up of individuals and as such with individual differ-
ences and needs. The effectiveness of group learning is only as strong

as the effectiveness of individual learning.
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Situation Problems

When the Temple Sunday School needed teachers a number of people
were invited to an evening meeting with the director of the school.
For fear of not getting anyone on his staff or in the. teacher train-
ing program, the director tried to abate the prospective teachers!
apathy in conﬁnitting themselves by saying: "You have nothing to
worry about if you keep a chapter ahead of the kids," What are the

implications involved here - is this true?

Helen has found that her sixth grade class does not retain facts

| from one lesson to another, She is about to plan a lesson on times

in Jerusalem just prior to the destruction of the First and Second

Temples. Helen believes that it is important to remember dates and

‘specific facts concerning these two periods. What suggestions could

we give her to make these times seem real to her students?

Ida, who is six years old, never seems to get excited over the
fun activities in class. When called upon to tell a story she talks
low and under her breath or not at all. The teacher has noticed
that no one in the class wants to sit near her and she apparently
has no friends. Ida's teacher tried to talk to her after class one

day. Ida's only reply was, "I don't like Sunday School." Now what?

1,

2o
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Chapter II

WHAT IS A GOOD TEACHER?
| Characteristics Of A Good Teacher

A teacher's function is to create the most favorable conditions and
atmosphere for the learning process. The ultimate goal for the teacher
is helping the studgnt become a mature, informed, cooperative and crea-
tive individual who will be able to adjust to, learn and develop from
problems and situations in life.

The foregoing may be called the teacher's attitude and responsibil-
ity toward the class. At the same time the teacher has responsibilities
tdwai'd the self. There are basic attitudes and characteristics that one
must have in order to teach effectively. There must be a desire and a
capacity for self-growth and self-criticism along with a friendly and

proper attitude towards children, as well as a respect for professional

obligations and ethics. Teaching, being a science, involves certain pro-

cedures, but more important teaching is an art and an involvement in
human relationships. Because teaching is involved with people and all
of their differences and emotions, it cannot be viewed as a mechanical
experience, The necessé,ry factors for efficient teaching and learning
are flexibility, experiméntation and progressiveness - the solvents for
hard mechanical theories.

Sunday Is there someone in the class who would like to pro-

School
Director: pose a reason for being here today?
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I want to learn what it is to be a good teacher,

Actually, I thought I'd take this course to see if
‘what you say agrees with what I'm doing in the class
room (laughter).

That's a pretty good reason - are there any others?

Are we going to have tests in this course?

I know that's important to you, but I really haven't
thought about it - maybe we should consider it together‘
at a later meeting, Don't you think we'd better find
out what we are going to do before we talk about examin-
ations? (laughter) Are there any other suggestions?

I thought you were going to explain how to become
good teachers.

I don't think that this is something that can be
told as such. I believe we could arrive at the so-
called answers if we discussed it amongst ourselves.,

Don't tell me this is going to be a free-for-all
where everyone gives their true confessions.

Karen, I know what you rﬁean. We could go around the
mulberry bush getting nowhere fast - arriving at very
little., But since we are all interested in finding the
answer we have an obligation to oﬁrselves to stick to
the subject and make our discussion meaningful.

I doubt that we can do it, but I hope you're right.
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Sunday I hope I'm right, too (laughter); let's take a

School

Director: chance,

' The teacher should realize that in the classroom there will be a
great deal of distance between the teacher and the students, as well as
between ﬁhs students themselves - a fear, as it were. The students will
take the natural course of depending upon the teacher to tell them what
to do and what not to do., Being aware of this, the teacher - his job
being to direct rather than dictate - attempts to redefine the atmos-
phere of the classroom., Therefore, as in the foregoing discussion he
tries to elicit the reason for taking the class - or in another situa-
tidn, why a class would study a particular subject or facet of a subject.
At first, as one would suspect, there will be a hesitancy to answer.
Generally, people in a case such as this are fearful they will give the
wrong answer and thus merit disapproval. Some answers that are given
| will be a test to see to what limits the members can go and what the re=-
sults will be - they will be, so to speak, to try out the teacher.

In the previous discussion Karen began, "Actually ..." almost apolo-
getically, being aware that a student does not usually tell the teacher
that the reason for taking a course is to see if his ideas and practices
agree with the ones she uses. Realizing this, there was laughter from
the group, in which the Sunday School Director joined, adding that it
seemed to be a valid reason.

The teacher mist be understanding of the student's feelings. This
is evident in the case of the Sunday School Director when he reacts posi=-

tively to Karen's statement that the discussion will be a "free-for-all,"

- 15 -

The Sunday School Director does not feel challenged as a person but aé a
teacher amd thus tries to create an atmsphere of free expression where
participation and differences of opinion are in order.

In a subsequent discussion the Sunday School Director, seeing that
his group of teachers were invélved in a great deal of talk about theory of
teaching with little discussion of their own personal involvements, A

asked this question, "What makes a good teacher?"

John: It's true we have done a lot of talking about the
teacher, bﬁt. there is still a problem of drawing it all
together so that it will be meaningful to each of us
personally. The problem is, we've been talking about
the abstract teacher and not ourselves.-

Robert: The trouble is that we are afraid of each -other and
still don't know how far we can trust one another. We
won't be able to see the daylight until someone actually
says: "I've got a problem and this is it, I'need some
help, It's not completely the fault of my class, part
of it must be mine, I need help if I'm going to be a

good teacher."

Carol: Bob, we're all so afraid that we'll say something
stupid.

Surday We are finally getting down to brass tacks. One of

School

Director: the big problems in life, as well as in teaching, both

of which are important to us, is that most adults are
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not secure in their personal lives and thereby carry it Professional Ethics

into the classroom. Even I feel insecure at times, not

Teaching, as with other professions, has inherent in it a set of
only with the children but with you,

standards or professional ethies, Sincerity is an important rule.

The Teacher encourages participation by creating a climate which Unless a teacher imparts to her students her own convictions in that she
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tude without a threat to his personal security or moral judgment. When being deprived of the basic educational value. That is to say, the
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the atmosphere is relatively free from the anxiety of threat, then the teacher has to find and be intent on the material transmitted - con-
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student is less likely to feel defensive and will more readily develop vinced of the value of religious education.
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into a free participating individual in the classroom,
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Diane: Every time I give a test I'm disappointed in the

e

One can hardly rely upon any one given set of rules to create such

results, My class is so disappointing sometimes that
a positive atmosphere since the various number of situations are beyond ,

I'd quit right now if I didn't need the money.
counting. But it will suffice to say that each situation demands a

Sunday Diane, do you mean that you are disappointed because
School - | -
Director: the children are not learming the material, or is it

different adjustment. The least a teacher can do is to be aware of his
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own needs, tensions and insecurities as much as possible, keeping them

that they are not scoring well on the exams?
out of the classroom to the best of his ability; thereby not adding to

| Diane: I don't know. I just don't seé results. I think
the existing school pressures a detrimental attitude of tension and |

that in some way they could reward me by making a good
threat in teacher-pupil relations.

| show.
Above all we are striving for an acquisition of knowledge through

Sam Sometimes I find that it's necessary to stop for a
independence of thought unhindered by fear and chastisement from the

moment - stand back from the class and gain a fresh
teacher. The teacher's obligation is to lead and direct, never to dic- ‘

- perspective of the needs of the pupils.
tatey to stimulate the search for knowledge, never to stifle it. |

Diane: New perspective on the needs of pupils? Look, I

come to class, read a lesson with the kids s glve them

~ s R

the facts = that's what I'm getting paid for. They just

don't appreciate me. They fool around and then flunk
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David

Sunday
School
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the tes.tf How does that make me look?

I think I see a few things here that we shbuld ex-
plore together, that concern us all as professional
people. The first thing we have to ask ourselves is,
are we meeting our obligations to the students. You
know that it is far-fetched to expect the child to per-
form if the teacher has not prepared the work in the
right frame of mind. |

If you mean that in the classroom itself we don't
always function at our best, I know what you're talking
about. There have been mornings that I'm all out of
sorts because of something that has happened at home or
I haven't adequately prepared the lesson the night be-
fore, Then come class t.:une I just muddle through, not
thinking of what I'm going to do or say beforehand. And
you know what, come to think of it, when this happens I
look to the children t0 bolster my feelings, and when
they don't I blame them, not myself, for not being on
the ball,

That's right to the point. Everyone needs successes
and rewards, but these are not obtained by miracles.
They have to be earned, both by teachers and pupils.
Even a loser in a game can feel rewarded if he knows
that he has done his very best. When we blame others,

actually we are censoring our own unpreparedness,
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I don't want to sound like a do-gooder, but the way
I feel is that first and foremost. I'm here to impart to
the children a good Jewish education which is most
important to them in becoming mature people. Sure, I
need the salary and the other intangible rewards, but
their education comes first and‘ they can't learn unless
I'm willing to give of myself - this is my real reward

when they respond to my willingness.

Diane must re-evaluate her attitudes towards teaching in the Sunday
School. As a professional person the teacher has certain loyalties to
the Sunday School and to its pupils. It is not fair to exploit a class
for personal gratification, whether it be through projects or examina-
tions. Performance on either one of these is not the only measuring
stick for learning, Furthermore, the classroom is a poor place to re-
lease personal frustrations - be they concerned with the school or the
teacher's home. The teacher must maintain a certain degree of dignity
as well as to enhance the dignity of the pupils as human beings. This
can only be achieved through respect for the educational process and a

respect for the students.

One of the unfortunate pitfalls that a teacher must contend with is
prejudging the pupils insofar as his own expectations of what the indi-
vidual or class should be or do. We have a tendency to want people to
be what we expect them to be rather than accepting them as they are. |

when this is the case and the person does not live up to our expecta-
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tions our next reaction is usually that of rejection or censure.

Sunday
School

Director:

Robert:

David:

Robert:

Sunday
School
Director:

Robert:

Bob, what do you mean, the material was so easy to
understand?

I must have gone over that lesson a half dozen times
in class and on top of that they were supposed to rea&
it at home, yet when I begaﬁ to sum up the material you
should have heard all of the | stupid questions I got.

Stupid questions?

Look, these kids have done all right in the past -
éll right, for instance, Pam B.....

No names - that's not ethical. (Laughter)

All right; this certain girl - now I don't expect too
much from her, but I figure after I've gone over a
lesson as many times as this one and she still asks
irrelevant questions and doesn't pay attention when I
try to explain - I'm convinced that she's dumb and the

rest of the class is about a foot behind her.

The Sunday School Director has questioned the validity of Robert's

gtatement. Bob said that the material was easy, but still he found it

nec'essary to go over it a number of times. The teacher may find some-

thing easy to grasp, but his experiences far surpass those of the

students. Merely going over the lesson might not be sufficient - a vari-

ety of approaches perhaps are in order. It is not necessarily so that

-2 -

either the class or the young girl are-slow to grasp the material.
Robert is manifé_sting an attitude of prejudgment. He has failed to take
into account the 'factoz"s of his approach or even the readiness of the
pupil, Sometimes we must be satisfied with partial understanding -

exercising an understanding of the pupils, accepting them as they are.

Situation Problems

1, Steve, it seems, is a compulsive talker, He not only disturbs
the teacher, but at times the class as well. The teacher, in dis-
cussing this with his director states: "I can't possibly teach my
class with Steve in itj he's not learning and he prevents the
others from learning also., Even when he answers a question he goes

on and on. He always has to dominate the conversation. One of us

has to go."

2. "Argue, argue, argue, that's all she does," says the teacher.
"I have a lesson to teach and the students have to pass their
tests - and I'm going to teach and that's all there is to it. There
is no reason why the class, or I, have to put up with that girl and

a few of the others arguing about the material,"

3. "What a day. I came to class all prepared to teach that history

lesson, withall kinds of gimmicks, and then I was going to give

" them a test. No sooner did I start the lesson than the whole class
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picked it up, took over the discussion - coverihg‘just about every
point. You would have t hought they were the teachers."

"Just abmit every point! 1I'd never let something like that
happen in my class. I've got to teach and I want to see concrete
results on tests, You can't measure results just on conversation.

What kind of teacher doesn't give tests?"

Suggested References
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Chapter III

A PHILOSOPHY FOR TEACHING IN THE REFORM RELIGIOUS SCHOOL

Teaching Objectives In The Reform Religious School

The principal aim of education is to. enable our young men and women
of today to think., This may seem to be an over-simplification, since
one might say we all think, but it is the total implication: of what the
word "think" implies that we are most concerned with in Jewish education.
Our society has become so complex, so specialized, that the basis of
education no longer concerns itself with broad general categories. On
the contrary, we tend to train our students in particular disciplineé.

In stating that the principal aim of education is to teach our
students to think we hope to instill in them two necessary qualities:
the ability to make choices intelligently, fairly and judiciéusly, and
the capacity to regard each of their fellow men as an important, neces-
sary human being in society.

How can religious education play a role in this scheme? Don't our
public schools and universities fulfill this function? Because of the
specialized nature of our emeréing world the task of secular institu-
tions is difficult, :]ust" attempting to convey the immense amount of
material required in any particular field of endeavor. In all instances
it is the aim of secular education to prepare man to equip himself with
the tools by which he can turn his learned talents into the necessary
commodit-ies for living. But this is not enough, for man has a need for

the spiritual aspects of life as well. For the welfare of himself and
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others man needs lessons on love, respect, sympathy and friendship, the Harpiet: Certainly the basis of Judaism is the idea of One

spiritual qualities which receive little or no attention in the secular God. This has many overtones and could be used as a

institution. springboard for teaching social action, ethics, and
This, therefore, is the core of Jewish education: to concern itself
| brotherhood.
with man and his spiritual values, helping him to build a wholesome life John: That certainly sounds like a good beginning of a

for hinself, with others. fine character. Does the Torah have any meaning in

John: Then it is my duty to build Jewish character in my t this framework?

students - right? « Joan: Yes, if we contemporize the permanent spiritual

Harriet: This is truly the aim of education. But how do you ideals, the historical precedents, and the moral law

teach someone to have character? for modern living, the Torgh is of great value. |

Sunday Perhaps this is the time to consult the Union of ‘z Robert: Of course, then we must not forget that man is at
B |

School - | B .

| co-worker with

Director: American Hebrew Congregations' curriculum the Union has i the center of these ideals and he, as a

' 1 these ideals.
made available and see what they believe the guiding God, has moral freedom to make real tres

principles of Reform Judaism are } | Sunday The things you have discussed are excellent, and
. - School

f
John: Do you think, then, that these principles are the f, Director:

i iscussing. hink that
building blocks of the character we are speaking about? b character we have been discussing. Do you thin a

they are a fine place to begin building this Jewish

ethics have a role in this discussion?
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Robert: Certainly, principles are the basis of all behavior
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patterns and help for dispositions and attitudes. Joan: Ethics and Judaism, I would say, are Synonomous.

Certainly Reform Judaism has justice as one of its com-
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Sunday While the principles of Reform Judaism are to be
School |
Director: wused as a guide, they should in no way be considered as
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