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eHAPTER I: THE WHY. WHEREFORE AND HOW 
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'#by spend eight or nine months o~ . intenaiY.e work study

ing C.onf'1rmat1on manuals! 'lhy read and compare fourteen volumes, most 

of' them du11. and at least five or ai.X. of which will not., by any 

stret.c.h or even the wilde et 1magina t ion 1 be used aga1n'l In short• why 

make a study of' t.his sort t.o fullill a requirement, wh1ch might. more 

easily and more quickly be met.'l 

The answer 1s to be tound 1n the present st.ate or our 

Jewish religious lite~ I~ is almo•t axiomatic by now to st.ate that we 
. . 
live in an age of religious disease. The words mos~ characteristic ot 

our religious lite are perhaps ignorance, indifference and disintegra

tion. Citadels of religious strength wh1oh have stood tor centuries 

now seem to be cru:nbling: Walls builded by the hands ot many genera

tions are now breaking~ And the most. discouraging par't of the whoa 

picture ie that no other walls and no other strength seem to be substi.;, 

tuted ~ We could. att.er all, charge some amount. or change t.o the accom:it 

of progress it we saw that men were replacing 'the worn-out old with tha 
,, 

worth-while new. But. what. we see so widely now ia not only a break-
-

down in religious lite, but with 1t an appalling lack ot concern on the 
,, 

par'\ or those who shou1d c.are. Nor is this atat.e of af'ta1ra restrie:le4 
, 

t.o our own Retorm group. Although it may be more obvious there, e"Ven 

a passing glance will show that our Conservatiw and Orthodox brethren 

auff'•r f'rom the same disease ~1 

i 

:Man ha~ attributed this aa4 at.ate to all sorts ot ea.uses. 

Inetteotiw leadership, a cynical age, a sp1ri1& o:t iconoclamn,- the•• 
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and many others haYe been blamed, and not without reason. But has not 

at least one significant cause sometimes been oTerlooked? It we autter 

trom •religious rickets,M ls it not logical to suppose that our diet is 

at least partly to blame? It was with this thought in mind that the 

present study was undertaken. These Confirmation manuals represent in 

large measure the diet on which seYeral generations ot Jews haYe been 

raised as tar as religion is concerned. What sort ot diet has it been? 

Has it been the kind that builds strong bones or flabby flesh? Has 1t 

been one leading to health or to religious malnutrition? And finally, 

to what extent may we blame our existing state of religious chaos and 

inditterence on these courses ot training? These are some ot the 

questions which we shall try to answer. 

WHAT MANUALS WERE INCLUDED? 

The Hebrew Union College Library alone houses more than 

eighty Yolumes which are either Confirmation manuals or textbooks on 

religion tor children. Obviously, then, it would be utterly impossible 

to coyer all of them. We haTe therefore chosen fourteen ot them to torm 

the basi• ot this study. They include the following: 

l. I.M. Wise: The Essence ot Judaism (1861) 

2. s. Adler: Guide to Instruction in the Israelltish 

3. 

4. 

5. 

6. 

K. 

H-. 

•• 
Be 

Kohler: 

Enelow: 

Harris: 

Cohon: 

Religion (1864) 

Guide tor Instruction in Judaism (1898) 

The Faith ot Israel (1917) 

Judaism and the Jew (1925) 

Introduction to Judaism (1929) 

7. Feuer and Glazer: The Jew and His Religion (1931) 
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a. J. Greenstone: The Religion ot Israel (1902) 

9. H. Homberg :"1W ~i~~ (l.816) ---

10. M. Friedlander: Textbook ot the Jewish Religion (1890) 

ll.. De Solla: Con!irmation Manual (1890) 

12. z. Jabez: nrs7~ 7u .. um (1891) 

13. s. Hurwitz: ·- r:,~.,~f.)tJl17 11i!J JrJtJkJ (1919) 

14. s. Bogaisky: 'n;: i~ ... ' ni .. , (i92a)' .. . . .. . . 
No• on what basis were these fourteen chosen, and how do 

we know that they are in any way representatiTe ot the others? They 

were chosen to illustrate Tarious types. Though it appears on the sur

face that we are examining here only fourteen Tolumes 1 actually we are 

doing more than that. The eighty-odd books in the Hebrew Union College 

Library can easily be placed in some tour or tiTe classes, and within 

each class Tery little ditterence will be tound.(l) So that it these 

chosen tew are truly representatiTe ot the Tarious types, we are, at 

least to some extent, examining them all. It remains to show, then, 

how the list given above actually does coTer a number ot different 

groups. 

The tirat seTen listed are written trom the Reform point 

ot T1ew 1 and they in turn may be diTided into two subdiTisions. The 

first three, which are representatiTe ot nineteenth century Reform, we 

shall, tor the sake ot brevity, call •old Reform;• the ot.hers, written 

atter the turn ot the century, we shall refer to as •Ne• Reform.• Both 

the diTision and the terminology are ot course arbitrary, but we accept 

them as practical measures to show the differences between the two 

Reform groups. Greenstone•a Tolwne is the only representat1Te ot the 

ConserTat1Te group. All the others uphold an Orthodox point ot Tiew, 

yet they really illustrate tiTe somewhat ditterent approaches. 
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Hamberg•• is a rationalistic Orthodoxy; Friedlander represents English 

orthodoxy; De Solla illustrates Portuguese Orthodoxy; Jabez writes 

trom a Mizrachi Orthodox approach; and the last two, Hurwitz and Bo

gaisky, may be called representatiYes of modern Orthodoxy, aince t.heir 

books are used even now in Orthodox schools. So we see that there are 

three major groups and eight distinct types covered by these fourteen 

manuals. 

It may appear trom the foregoing that the writer is satia

tied that eYerything ot possible importance has been included. Despite 

possible appearances, however, such is not the case. We wish that 

other manuals might have been included. We wish, tor example, that a 

number of the German Yolumes were not excluded by limitations of lan

guage and time. Their inclusion certainly would haye added to, the 

completeness ot the atudy, yet we do not teel that without them our 

conclusions will be invalid. The older Reform manuals in English fol

low the German closely, in some cases so closely that yery little dif

ference would be noted. And so we teal that while our material might 

certainly have been more complete, we have none the less touched upon 

a wide enough selection so that our conclusions will haYe at least a 

measure of Yalidity. 

PROCEDURES FOLLOWED 

To begin with, all the manuals were carefully read and 

outlined. These outlines were made according to the following scheme: 

i. Organization, Method and Aim 

2. Outline of Content 

3. IA.nguage and Concepts 
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4. Doubtful Doctrines 

5. Remarks 

The next step was to re-examine the manuals, together 

with the outlines mentioned above, and make a chart indicating the 

proportions of space devoted to various subjects by the several 

authors. Although this chart will be analyzed in detail in our second 

chapter, we give here the subject-divisions into which the content ot 

the volumes was divided: 

I. Ceremonial and Ritual 

III. History 

V. Bible 

II. Ethics 

IV. creed 

vr. Post-Biblical Literature 

VIX. Material on Confirmation 

After this chart had been analyzed and the conclusions 

ot Chapter II reached, the manuals e.nd notes were examined a third 

time 1 as a result ot which the subsequent chapters were written. At'ter 

all, a mere comparison on the basis ot apace devoted to the various 

subjects, important though it be 1 is not the only necessary procedure. 

It is at least as important to examine the manner in which the subjects 

are treated aa it is to see how much treatment they receive. To 

accomplish this end, then, the various divisions ot the Space Propor

tion Chart were taken individually and re-examined. 

Following all this will be tound a necessary chapter on 

the psychological approach ot the volumes studied, and then additional 

miscellaneous remarks about the individual books. I~ was felt that 

through this type ot procedure, the essential elements ot the manuals 

both as individual books and &'8 representatives ot types could be 

adequately covered. 
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DIFFICULTIES AND CAUTIONS 

A tew words ot caution should be spoken before we turn 

to the actual study itself. The first should be almost obvious. In

asmuch as the number ot manuals studied had to be limited and the 

writer•s approach to them is necessarily subjective, despite all ef

forts to preserve a scientific view, whatever results we reach mus' 

be looked upon as probable trends rather than positive conclusions~ 

A major difficulty in criticizing these manuals is tha' 

we have no way ot knowing what instruction in ceremonies, ethics, 

creed, etc. 1 has preceded the use ot these materials. It may very 

•ell be that some deticiency we note in the manuals may have been pro

vided tor in an earlier year ot the school curriculum. In many1 it 

not most cases, however, it is probably sate to assume that there has 

been little or no effective instruction before the Confirmation year. 

Especially with the older manuals 8 and to some extent even with the 

newer ones, we cannot escape the suspicion that this is the rabbi'• 

last chance to •get• the children and that he certainly intends doing 

so with a vengeance. All past failures. both his and theirs, are to 

be atoned tor in this one year. And the Contirmation course is to be 

a last desperate stab 1 a hodgepodge ot all the information he thinks 

the children should have before they escape his clutches. We shall 

therefore criticize these books of instruction tor what they in them

selves are 1 without assuming that any ot their detects have been recti

fied in other parts ot the curriculum. 

At least one more word ot warning should be uttered. 

It should be remembered, in all fairness. that we are criticizing in 

1936 volumes which were written as early as 1816. Certainly in the 
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case ot the older manuals at least, there 1s an element ot unfairness 

in this, but it is an element which cannot be avoided. 

The observant reader may already have concluded that 

our critici~ms promise to be harsh. It they are, we would at least 

have the reason understood. It we consistently condemn the way in 

which some rabbis have attempted to transmit the Jewish heritage trom 

generation to generation, it is because we are firmly and completely 

convinced that there is something ot genuine meaning and worth in that 

heritage tor children, and furthermore, that this meaning and worth 

can be transmitted in a way which will be at once pleasurable and pro

fitable to children. It it were otherwise, our failure would be less 

tragic. It the great body of Jewish tradition were something neces

sarily foreign to modern children1 then our failure would be less 

miserable. It is only because we are confident that this 1s not so 1 

only because we are sure that a good job can be done, that we are im

patient in the face ot a poor one. 

PURPOSES AND AIMS 

It is obvious that our judgment wit.h regard to the work 

ot these authors will depend at least partly on what their purposes 

and aims were in the first place. The following is a complete list of 

aims, as expressed in the various volumes. The figure following each 

indicates the number ot times it was given: 

1. To provide knowledge concerning the fundamentals ot the Jewish 

religion. (5) 

2. To arouse love and loyalty tor the Jewish people and the Jewish 

religion. (5) 
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3. To awaken religious conTiction and terTor. (2) 

4. To stimulate the pupil to turther study. (1) 

5. To prepare tor intelligent participation in Jewish lite. (1) 

6. To stimulate thought. (1) 

7. To secure a proper knowledge ot the Bible. (1) 

It would be wise to keep these aims in mind throughout t.he study. 

While two of the authors indicate no aims at all, tiTe 

mention more than one aim. As eXpreaaed in their manuals, these aims 

are extremely Tague and tar from concrete, making it difficult to see 

the exact purpose or purposes of each. Thia being the case, it is not 

surprising to note that there seems to be no difference in aims between 

the Reform and Orthodox groups. In the expression ot Tague, general 

objectiTea all can agree. It is only when we come to more concrete 

goals and specific techniques that a difference will be manifest. 

It is not our purpose in a study of this kind to pass 

judgment on these aims. Some we would accept as legitimate goals ot 

the Confirmation course, and others we would reject. But our only 

proper function here is to list them, as we haye done, and then to see, 

as we go on, whether the prof eased aims are followed. 
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CHAPTER II: WHAT DO THE MANUALS INCLUDE? 

What are the essentials of a Confirmation manual, Judg

ing by the actual content of those studied? What subjects appear in 

all or most of them, and how much space is devoted to these subjects? 

We have already indicated the subject-divisions used in 

charting the contents of the manuals, and with that as a basis, we are 

ready to answer some of the questions heading this chapter. 

There are only two major subjects which appear in all 

fourteen volumes. They are ceremonial and ritual, and ethics~ The 

first was divided into three subdivisions: liturgy, the calendar, and 

holidays; only the first ot these was included in all the manuals. 

But not even on these two major subjects included by all is there any 

real agreement. For the percentage of apace devoted to t.he general 

subject of ceremonial and ritual varies from 3~ to 52~. Table 1 ahowa 

the number of volumea in which the other subjects are included, and 

the amount of disagreement on the space given them. Besides the 

subject divisions already given, the Ten Commandments are alao included 

tor consideration here. 

SUBJECT 
Creed: 
Calendar 
Bible 
Post-Biblical Literature 
Liturgy 
Ten Commandments 
History 
Confirmation 

FREPCY 

10 
10 

9 
9 
8 
5 

' 

PERCENTAGE RANGE 
3.50 - 45 

.50 - 5 

.'75 - 20 
i.oo - 12 
l.00 - 10 
l.00 - '5 
s.oo - 35 

ll.00 - 64 

Table l. -- FREQUENCY OF CONTENT 
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The conclusions to be drawn from such a table are fairly obvious. 

There is a wide variety ot subject-matter included in the manuals 

examined, yet we note at least some agreement on what the more import

ant elements are. The differences seem to be not so much on wha~· 

these important elements are 1 as on how importan·t · they are~ Thus, 

even with regard to those subjects which are included in ten or more ot 

the books, the percentages ot apace devoted to them vary widely. We 

would probably be safe in concluding that the most important subjects 

are ceremonials, ethics and creed, with many other subjects ot lesser 

importance, and with very little agreement on the proportion ot space 

due each. 

More interesting than this, however, is the question ot 

whether the various groups show any difference trom each other with 

regard to the content included and the amount ot space devoted to 

each subject. A tew words ot explanation may be necessary in order 

that the reader may understand the tables to tollo•1 which attempt to 

answer this question. These tables present the average percentage ot 

the total space devoted to particular subjects. We have already indi

cated what we mean by NOld Reform~ and •New Retorm 1 • but there may be 

some contusion &boat the two Orthodox groups listed. The duplication 

1s caused by the tact that De Solla •·s manual is in many ways ditterent 

from the others. Whereas all the others are intended as textbooks 

tor the preparation ot the class, this one is more a manual guiding 

the actual ceremony ot Confirmation itself. To be sure, the catechism• 

it includes would probably be used tor preparation as well as tor the 

•show• itself, yet the great amount ot apace devoted to the Confirmation. 

ceremony means a distortion of emphasis uncommon to the other Orthodox 
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manuals. we have therefore listed the average ot the entire Orthodox 

group and also that ot the "Limited Orthodox• section, which means 

the whole group minus De Solla. This is done onl.y where the inclusion 

ot the De Solla data would change the group average enough to make it 

misleading. 

CEREMONIAL AND RITU~ 

With t.his in mind, then, we are ready to consider Table 

2 1 which summarizes our information on the subJect ot ceremonial and 

ritual. It will be noticed that besides the total tor the group, the 

averages tor each subdivision are given too. 
• , • • • • • • • • • • • ~ • ' • ' 1 • .. ' •• ... • 

CEREMONIAL 
GROUP TOTAL SPACE HOLIDAYS LITURGY CALENDAR. 

Old Retorm 25.00 16.00 .97 1.33 
New Reform 20.60 11.37 2.62 1.94 
Total Reform 22.64 13.35 1.91 1.68 
Conservative 31.00 20.00 4..50 l.oo 
Total Orthodox 43.67 35.67 4..16 1.71 
Limited Orthodox 51.80 42.20 s.oo 2.05 

-- PERCENTAGE OF SPACE GIVEN TO CEREMONIAL AND RI 

At least one explanatory remark should be made before we draw any con

clusions trom the evidence here presented. In. the •New Reform• group, 

Beryl Cohon devotes more than twice as much space as his closest 

associate to the subject at hand. It we should exclude his manual 

from consideration tor a moment, the total average tor the •New Reform• 

group would then be 13.5~1 while that ot the •Total Reform• group 

would be reduced to 19.4~. It will be seen later that t.his would make 

even more marked a tendency apparent from this evidence. In the table 
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above9 howe-ver." we have not excluded the Cohon manual ~rom coneia•ra• 

T.ion, lest. we be accused. ox- undul.y pre jud.icing tha conclusion.• 

E.ven without. re jeci;1.ng any manual• howe"Ver. we rind a 

very derini"ge u.rend toward "t;.ha use oir more ceremonial con't•nt. aa we 

move rrom. aerorm i&o Orthodox~ So much so Uha"t. tile total Ort.hod.ox 

average is at& leasli. t&wice t.hat. or th• &el'.'orme'(2) •• need · not dwell 

longer on this conclusion,· since it is merel.y a ~er1r1ca~ion or some

thing we might well haYe eXpec1&ed to :Cinde~ 

W• should not.e berore proceeding.- howeYer, that 10b.e usual 
.. 

danger or accept.ing averages ls perhaps e~•n grea'S.er here.1 Despi~e 

-
the Tery clear-cut tendency 'toward more cceremonial mat.erial 1n the 

Orthodox manuals and less in the Rerorm.1 'l.here are grea'S. indiv1.dual 

dirrerencea wit.h1n ••ch group., ·Jlbe averages or t.he individual Rel'.'orm 

manual.s TS.rJ" :rrom 7~5% to 42!(, wh11e those of' the Orthodox group range . . 

rrom 23% to 8~; This amol.mt of discrepancy within groups will be 

evident in same of the tables ta follow as well• and must be kept 1n 

mind~ 

Not much comment ls needed with regard to the subdivi-
.r 

sions of the general subject summarized in Table 2e' It will be noted 

that the subject of' holidays f'ollows the trend indicated above rather 

cloaely. ~ha~ liturgy f'ollows it somewhat too, though with less cer

tainty, and that our conclusions do not hold at all with regard to 

the subject of the calendar~· 

ETHICS. 

W• are ready now for Table 31 which summarizes similar 

information on the subject of ethics~ Por the sake of' convenience, we 
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bave 1nc1uded the Te:c Commandments here too~' 

GROUP 

Old Reform 
New Reform 
Total Reform 
Coneervat 1.ve 
'f otal Orthodox. 
L1m1t.ed Orthodox. 

- -

ETHICS 

2o~~o 
6;37 

i2:36 
ig:oo 
14:·83 
i1:·20 

TEN C Cl~MANDMENTS -

26 ~67 
1~75. 

l.2~43 

3~25 

It. 1mmediat.el.y becomes apparent that we sha.11 find no auch obvious 
- . 

group differences here as we fotmd in the case of Table 2;• £s a mat.ier 
. . 

of f~ct.. there seems to be no di'.tference large enough to be s1gn1f i• 

c~nt. except, perhaps, the tact that. the "New Reform" group devotes 
~ •,) 

much less space to a discueeion or eth1c8 th.an do any of the other 
.. 

groups• 

£ slight dif ferenee bet.ween the Reform and Orthodo% 

groups will become apparent if we omit one ot the: Orthodox manuals 

from consideration: Herz Homberg 1 s volume, in devoting 52% of it.a 
' 

total content. t.o ethics, more than triples the percentage of i~s near

e:at rival in the Orthodox group ; If' we eliminate it, t.he average ot 

the "Limited Orthodox" group ie reduced to 7~·4%, which wou1d. t.end to 
( \ ' 

Bhow less space de-voted to ethics in this group than in the Reform ~-
... . 

There is ~ g.uestion, however, ae to whether we have the right to ex

clude a manual from consideration mere~ because 1t '.tails to show the 
.J 

t.ype~pat.tern of ite group• ~urthermore, even if we did, th.er~ would 

still be difficulty in explaining the position or the one Coneerva- . 
. . 
t.i-ve manual; and the difference between the Orthodox and the Reform, 

.. 
while it would be worthy of note, would not be conclusiire.1 
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It. seems, then9 that we cannot posit any :rar-reaching 

differences as between group11 when it comes to the subject of ethica; 

What ditferences there are seem to be individual.; Thus within th.a 

Old Reform section the percentage of space devoted to ethics Taries 

from 5%_ to _29%, while among the Orthodo~, it ranges from 3% to Hom~ 

berg's 52%~ Onl.y among the Ne~. Reform writers, where the percentage11 

are within the range o~ 5 to e;5, is there any consistent agreement: 

Just. a word now about the Ten Commandments, included 

here because of their close relationship t.o the subject of. ethics;. 

It is interesting to note that the one C.onservat1ve manual at hand 

does not mention or discuss the Ten o~mmandmen~s a~ all, and the on]Jr 

group to make great use of the Decalogue is the Old Reform group; 

Otherwise, tht!re seems to be little difference on this score betwe•n 

the groups studied; This use of the Decalogue, incidental.ly, is one o~ 

the greatest differences to be noted between the two Reform groups ~ 

HISTORY 

We turn now to the subject of history, which is included 

here even tJ:wugh it appear~ in only ~iYe of the manua.111 exam1n.a.: 

Fortunately_- of thee• fiTe, three are Reform and two Orthodox, 110 that 

we have at least a narrow basis ~or comparison, even though no definite 

conclusiona or tendencies can be noted: 

A.ll that can be safely cc:>ncluded from Table 4 111 that. 

what. little evidene:. we have ~ends to show less use o-r history mater

ials by the Orthodox group, but t.he cases are so limited and the 

difference so sl.ight t~t we cannot state even that as a conclusion 

of any certainty at ai1:1 It is worthy of note, howeTer, that a 
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majority of the rabbis invo1ved seem to be a.greed on the placing of 

GROUP 

01d Ref'orm 
New Reform 
Tota 1 Reform 
Coneerirat1Ye 
Total Orthodox 
Limited Orthodo1 

Tabl.e 

HISTORY T.orAL 

12!'50 
7;·14 
.... 

ON HISTOR 

history somewhere e1se than in the Conf'irmation co~se;· 

CREED 

We a.re ready now to consider the subject of' creed, 

which was included, in one ~orm. or another, in all but one of our 

"' manuals. 

GROUP 

Old Reform 
New Reform 
T.otal Reform 
Conservatiire 
T.ot.al Orthodox 

CREED T OXAL 

.\0~'67 
15;:so 
26.30 
23~00 a;:a2 

Table 5 -- CENTAGE OF SPA E GIVEN TO CREED . 

e·eyeral points of interest shou1d be noted here before we state an;r 

conclusions~ First of all, the m~nual by Feuer- and Glazer incl~es 

several chapters on the general subje~t of religion which we haYe 

not inc1udecl in the totals given here: If' the content of these chap

ters be considered as material on creed, though not on spec1f1ca1ly . . 

Jewish creed at. all, then the total :tor New Reform will be raised to 
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17%, while that of the combined Re:f'orm ~oupa will be 2a;'J.%; The 
.. 

differences are not tremendous, but should be noted~ Another factor 

to be considered is that even part ot the low percentage listed tor 

the Orthodox group is doubtful;· ~here were some pages the placement 

of which was in doubt.., and these are incl.uied in the count on creed;· 

The obvious and definite conclusion ot Table S repre

sents & phenomenon probably impossible 1n the orthodox branch_ ~~ any 

other faith; Almost by definition, it would seem, those who l!tt.yle 

tbemselve• "orthodox" 
~. .. hold :taet to the old creed more than do the . . . 

liberal or progressive forces within a taithi In Judaism the oppo

site is true, and while this conclusion may seem strange, if not im

possible, to a non-Jewish observer,· still to the Jew who knows hi• 

people, th~s too is merely a verification of what he already suepec~

ed or knew; Thie does not mean that the Orthodox Jew has no . creedj 

11havd11!1 It simply means that he takes it more fo~ gr~nted : He 

assumes God behind all the ritual and law of his daily lit'e, and :reel.a 

no need to argue the proa and cons of God~; ~he early Reformers, per

haps following the l.ead of non-Jewish religious thinkers, devoted 

more of their attention to the formal discussion ot creed; And so it 

is not at all surprizing to find bare a definite indication that the 

Conservative and especially the Orthodox manual• contain considerably 

lees on creed than do the Reform.· A significant trend, however, i• 

contained in the tact that.. the New Reform, in contradistinction to 

t~1r predecessor•. have come clo .. r to the Orthodox proportion on 
~ 

creed.' 

It should be mentioned in connection with creed that 

only tour of our authors make use ot the 'rhlrteen Article• ot Faith 
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1n presenting their discussions. and only two af these devote any 

sign1~1c.ant proportion of space to them. These two are both repre

sentatives of the Orthodox group~(3) 

BIBIE 

Our next consideration is the use of the Bible. It 

should be understood from the start that in this entire section we are 

not referring to the use of Bible quotations. which are fo\md quite 

generally throughout the manuals:' What we mean here 1• a separate 

section devoted to a discussion of the Bible. ef its 1mpor~anc•• de

velopment. individual book•• etc~ For the sake of brevity, we include 
-

the percentages tor post-Biblical literature on the same 'tabie;·. 

Table 

GROUP 

Old Re t orm. 
New Reform 
Total Reform 
Conservative 
Tota 1 Ort..hodox 

BIBIE P.B,L~ 

. ~-57 
5!~7 
3~t35 
s;:sa 
l.OO 

TURJE 

The only conclusion we can draw here is that. our Conservat1Te manual 

devotes much more space to the Bible than do eithllr the Orthodox or 
. 

Reform~ But even this must be 11tated cautiously. tor it must be r•-
.. 

membered that we have only one specimen of the Conservative group.· 

It would probably be safer and more correct to say 'that the differences 

here t.end to be more on an individual be.ai•,· and disclose little or 

nothing of group differences~; It is interesting, though, to see t.hat 

the New Reform group seems to b9 closer to tlw Conservative proport1on:1 



~· have no~ incluied the subject of Confirmation itselr 

in these tab1ea because only four manua1s devot:e any space to it at: 

all~ For the same reason.- 1.t will not be 1ncl.uded. 1n the succeeding 
-

chapters. wherein most of these subjects are discussed in deta11;-

CONCLUSIONS 

Before proceeding to the question of' dating, it would 

be well to pause f'or a moment and summarize brief~ the findings ot: 

Table11 2 through 6~· They have shown us that the Reform writers de~ 

finitely devote much less apace to ceremonial and much more to creed~ 

They al.!lo give more attention to history, though the evidence here . . . . . 

~ 

is not so conclusive.- By inference 9
1 tlwn9' the Orthodox rabbis seem 

-
t:o give less attention to history and creed,· and much more to cere-

monial; Where there are definite group dttf'erences apparent, the 

Conservative position usually seems to be e.xaGt't.ly where we .would ex~ 

pect it to be 1-..; somewhere between the Orthodox and Reform: And 
. - -

finally. on the subject:s o:r ethics, Bibl.9, and post:~Bibl1ca1 11.tera~ 

ture 9 _w~ ar~ ab1~ to . dr~w no def1n1.te conclusions :trom the evidence 

at: hai:td~ . othar than to aay that there are noticeable individual dif'-

EVIDENCE 'OF PROGRESS 

Row 1et: us forget: the differences we have noted between 
.I 

groups, and make a different kind of comparison• The manua1s at han<i 

cover a period ranging from 1815 t.o 19'31, more than a century; Now 

then,· has there been any noticeable change 1n that time 1 or do the 

..-
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manua1s of today follow pretty we11 in the path set by the earlier 

writers o~ each group? 

In order 't.o invest1gat_e these questions, we have divid

•d our material into nineteenth and ~wentieth century manlla1e, and 

now _seek ~he averages for each group. ~he division is unquestionably 

arbitrary, but seems to be the on1y available method of procedure . . 
J -

and ahou1d indicate whatever trends there are~ ~ort1:1D8tely.: our_ dit-
- ~ 

ferent groups are well distributed 1n both centuries~ Thus in the - . 

nineteenth oentury we f inct three Orthodox and ~ee Reform manuals, 

While in the _present century we have fol.ll" Reform, one Conservative and 

two Ort.hodox; We have taken the liberty of excluding De ltolla from 

this ana1ysis, since the very nature or his work makes it impossible 

to make a fair comparison;· We are al.so leaving out of consideration 

the subjects of h1atory, post.~Bibl1cal literature, and Confirmation, 
. 

none of which was treated 1n enough manuals to make its inclusion ot 

worth; What. then, do we find with regard to any changes wrought by 

time! 

SUBJECT 

Ceremonial and Ritual 
Ethics: 
Creed 
Bible 

I~ should be remarked that the ethics figure for the nine~eenth een~ 

t.~y _includ.es Homberg 1 s 52}.( already referred t.o(4), whil.e the tw•n~ 
-

t.ieth cent'lll'y figure on creed does not include the information on 
- . 

religion 1n general given by Feuer and Glazer;'(S) 
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The implications of Table 7 are such t.hat only a :tew 

words of comme~t should be necessa~y ~ With the passing of time• the 

tendency seems to be toward a greater use of the Bibl.e, more spaa.e. 
. 

d~voted to ceremonia~ and ritual, le•a emphasis on ethics, and less 

space giiren to creed~ W.hether the same tendencies would be apparent 
- -

U a larger number of' manuals cou1d be examined is, of course, purely 

a matter f'or speculation;• And whether the changes noted here are 
. -

considered progress or regression is a matter of personal opinion 

and, as such, outside the scope of this study;• 

CONCLUSION 

W.e have seen,· then,! what the essential elements are,· 

how frequently they appear, what dif'ferenees there are be~ween the 

several gro~s _ studied,- and what changes of emphasis and content haTe 

come with time; 

Now we must leave the subject of space allotments and 

deal in great.er detail with each of the subjects t.reated in a ma jorit;r 

o:r our manuals:· 
J 

We proceed to that. task now.1 
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CHAPI'ER III: CEREMONIAL AND RITUAL 
·. . . .. -

In an age which deals mostly in quantities and percent~ 

ages, our treatment thua rar may be considered by some aa complete~ 

To other• who wish to be more thorough_- howev~r. 1.t. wi11 immediately 

be ob~ious that we have only started our t.s.sk~1 We do not wish to 

1mp1y, of' course, that our comparison ot emphases and proportions ot 

space given to various subjects is not import.ant;· It. !!. important.~~ 

But we do not f'eel that by itse1f' it is enough;: \f'ha.t do our writers 

do in the space they devote to each subject! How do they treat various 

topics, and what prejudices or biases do they disclose? It ia pas~ 

sible • after all1 to treat a subject inadeqmtel.J' 1n a dozen pages i 

yet do it greater justice in a single paragraph~ It is, then, t.o a 

more detai1ed analysis of the treatment gi~en the various subject• 

that we must turn now;! 

Perhaps a word ot explanation is needed here with regard 

to the number of quotations the reaCl.er will find in the pagea to ro1 ... 

low ~ Yany ot them are used as necessary short~euta ; Surely it ia 

wiser by tar to illustrate by means of actual aa~ple• t.ban to indulge 

in much longer but less accurate aircumloeut1on• ;• And so we have 

not hesitated, tor the sake of accuracy. t.o inclu:ie many quotations 

which we might have omitted f'or the sake ot interest~ &t the •ame 

time, we .have tried not t.o weary the reader with a supep...abundance ot 

evidence ~ Wherever possible, one or . two quotations will be consider~ 

ed sufficient t.o indicate a tendency~· 

We have already seen that. the three subject• to which 
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all or practically all of our .manuals d~ot.e considerable space are: 

ceremonial and rit.ua.1. ethics,~ and creed: (6) lat. us. then,i turn to 

t.he se. f 1rat ~· 

Are there any differences, other than those of space ~ 

in the t.reat.ment or . ceremonial and ritual by t.he Or~hodox and Reform 

manus.ls?(7) The. aoundest method of answering thi• question will be 

t.o observe the characterist.ic.a of each group ~ s treatment.~· 

REFORM 

Evident among the Reform writers is a natural tendency 

to regard the spirit as more important than the l.ett.er when it eomes 

t.o ceremonial observance ; ~he mot.ions we go through and the words: 

we speak are regarded as· secondary to the moral or religious ideas 

behind the forms of our ceremonial li:te ;, Thus we f'ind that Isaac :u:; 
Wise himself insist.a that the let.tar of Israel.1 s statute• and laws 

must. sometimes be changed in accordance with their spirit., that where 

the two are 1n confl.ict, an adjustment. must. be made of the letter t.o 

the ep1r1t:·(8) 

We who identi:ty ourselve:s with the Reform of our own 

day tind no diff icul.ty a'\ all 1n actlepting such a view; But wa are - . 

t.aken aomewha.1& a baei:k when ,.. realize the extreme t:o which Wise lat.er 
J 

carries this attitude toward ceremonial form•. Instead of merely 

~old.ing~·· as be does above,: that the letter must express the spirit• 

he almost aeems t.o do away with the letter completely~' 11,8ymboli~ 
. . 

actions,~1 he says, . : .~~ required to convey ideas or sentiment.a to 

gross or weak minds; ;;·;· words: and aongs are aur:r1cient to instruct 

and edif;r the int.ell1gent and express ever:r sentiment or thought ;~. (9) 



This extreme ~iew can hard1y be called typical ot Reform. ;1 But th• 

emphasis on spirit rather than form is expressiYe of Reform's deep~ 

root.ed convict.ion that the forms of our religious life not only ca.q 

ba but. ~ be c.hanged from time t.o time 1f the spirit is to 11Ye ; 

What about. the language of prayer'l Wise g1.Yes bold and 

direct expression t.o a sentiment which is just as cl.ear, e~en 1!: only 

by 1m.plicat1.on and assumption, in the other Reform ma.nuais.- when he 

writes a •.Instruction, Psalms, lcymns, and Prayers should be cited in - . . 
th8 language we understand best;" ( 10) S·o much tor that ;~ We turn now 

:i _.. -·-- --

to the holidays themselves, because it 1& our intention to examine 

all phases of the Reform attitude toward ceremonial and ritual before 

making any comparisons with the Orthodox treatment ~ 

There are a certain ~ew specific holidays in our calen

dar which almost. seem to invite a difference of opinion bet.ween 

Orthodoxy and Reform; i'oremost among these is Tisha B'Ab. a day ac-
-

cept.ed a• important by _ ~oth wings,· yet interpreted different'.4' by 

each: T·o the Reformers, especially those or the earli~r days, the 

ninth day o~ Ab is .no occasion for removing on•! s shoe& or be.ring 

one's heartatrings~ Adler makes t~is cl.ea~, eTen though h• st.ate& 1t 

with a certain amount of · restraint ;1 ".The ninth of .&b, •: hi! writes, 
~ 1 · 

"the day of the Dest.ruction of Jerusalem and tba Second 'lemp~, on .. -
which Israel ceased, tor all times, to exist. as a nation.- and, amidst 

unspeakable s~ferings, ent~red upon his priestly mission amongst. the 

~~tions i constit~tes the most 1mpor~~??t turning point,= bo~h in hi11 . 

I .1 ~ " "( ) 1 h ~1st.or~ _and his life s des~ination ..... :.:' 11 With Koh er. owe"Jer, 

there is no such restraint. ; We almost. ~eel that he look• upon the 

Destruction with ev.ident glee aa we read his remark!! on Tisha B'Abz 



~ .. In numerous congregations of' the present time• however. the Ninth . . 
of' Ab is eel.ebrat.ed as a day of eo1emn thanksgiving and praise~ The 

loas of the Temple, and the dispersion of' Israel among the nations or 
the earth, _are ~o longe~ looked upon as woeful ca.lamit.ies 1 but. rather 

~ J .I .. ) aa beneficial dispensations of a benign Providence ••• .(12 
C · 

The second day of' holiday observance is another subject 

on which t.he attitude of Reform is of 1nteree~;- Suffice it to say 

here t.hat where the subj~ct is treated _at. all, it is given f'rom an 

historical point of view~ Tbat is to aay1 the reasons are given ~or 

the observance of' a second d.ay by our ancestors, but there is no 

doubt. left in the mind of the child that. it:s observance today ia only 
J 

a vestigial remain.- hardly of more than academic· interest to us. 

Mention is made of this here. because we shall be interested 1n com

paring this to the Orthodox Tiew: 

There are several other remarks about the Reform att.i~ 

tu:ie to be made. however, before we attempt any comparison~; I~ will 

be noticed that• with the possible exception of Wiae 1s •Xtreme view 

on symbols, there is nothing in the examples given ao f'ar wh1ah might 

be suspected as a conscious effort ~o discredit: Orthodoxy ~ Of course, 

there is definite disagreement, and to the extent that disagreement. 

is necessarily .offensive to any orthodoxy, there 1s al.Jlo offense; 

Eut on the whole we may agree that the writers representing Reform 

have sought t.o give positive _ and appealing express~on to their own 

view without doing Yiolence to Orthodox conviction~ 

Unfortunately• however, there is at. least one exception 

to this ruMi ; And S\n"Prisingly enough• it does not come from the 

ranks of the older Reformers, :rrom whom we might think it more naturali 
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I~ comes from one or the more recent exponents or Reform, Maurice 

Harris ~1 T:hroughou't his t.reatment or such subjects aa rationalism,· 

~he messiah and national restoration, woman, and ceremonialism, 

there is every effort made t.o elev.a~• the position of Reform t.o the 

~isadvan~age of Orthodoxy ; (l.3) Nor ia there evident a real attempt 
-

~o understand either Orthodoxy or th• conditions out of which it 

grew or . the meaning and worth it still baa t'or great. masses of Jewa~· 

Although this tendency is noticeable throughout the whole section, 

it is particularly clear in th• sentences which !ollowa "A variant. 
e. 

term ~or Orthodoxy is Conservatism: It is explanatory or 1ta spirit, 

i~e ; , reluctance for sentimental reasons to change existing custom& 

even when the causes that gave rise to them no longer appl.y~·", (14) 
:lo 

s ·urely this ia not the last word on Orthodoxy~ 

We need not look ~ery tar to ••e that 1t is possible 

to defend Reform with vigor and at the aame time dignity, ~o defend 

and Ullh01d 1t without. at the same t.1m• implying that Orthodo~ ia . . 

something interior; Beryl Cohen uses th1.s leas extreme and more de~ 
. 

sira.ble form of Reform polemic& in his exposition or the Reform point 

of view toward a atr1ct: observance of the Sabbath: •.But; we ba'Ve found,~~ 
I\ 

he say•, ~. that we cannot lay down one se~ of rigid rule• tor tm 

-conduc~ of different people: Everybody must be honeat with himaelt 

and decide tor him.sell to honoi- the day a• beat m can;",{15) ~he ., 

difference between the two method& of promoting the Reform view ia 

too obvioua for any further comment to be needed:' 

one more remark shoul.d be made parentb8tic~ll.y before 

.... 

we turn our gaze trom the Reform to t!w Orthodox manuals ;. Almost. 

without exception the authors of th••• little books indicate tlwil' lack 
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J 

cf time and space.' A11 of' them complain that both the subjects they 

cover and their method of' treatment necessari1y ·~~er ~rom th.1.a in

adequa~y ~ And yet. we f'ind so recent a manua1 eil'en as th.at by i'euer 
-and Glazer devoting apaae to _aubjects which are of' doubt~u1 value in 

a Reform Confirmation course; Thus. f'or exampl.e. these rabbis de

yote two pages to a discussion of' the historica1 development ot the 

prayerbook, starting with the first and proceeding by degree& to eur 

own Union Prayerbook; One wou1d be b11..nd to maintain that the sub• 
- -

ject is not one of' importance. but _how important or vita1 is it to 

members of' Otn" Confirmation classes? Is it something they need, or 

something they are apt to remember? •ou1d it not suf'~ic• mere1y ~o 

give them a recognition of' the :tae.~ that our present prayerbook 

evolved gradually and naturally out o~ earlier ones,· rather than to 

bore them with names and dates they will never remember? There 1• a - . . ~ 

similar defect 1n \he same manual,· in the course of' its discussion 

about the holidays. At:ter t .elling the children that Reform Jew• no 

longer keep the five minor ~as~ days because the original reaeona tor 

them no longer hold true. the author• then make the following request - . - . 

at the end of' the cbapter1 ~Name the five Jewish f'aat daya ~• Why? - - . . :. ~' · -It these days are no longer observed by Reform, why inaiat that Reform 

children memorize date• which they wil1 promptly t:orget? It ahould 

be ·~o~ merely to have th~m know why auch tasta have existed and 

are at111 kept by many Jews : 

This. however. is a matter of minor concern. and we are 

ready now to see how the Orthodox treatment of' ceremonial and ritual 

differs t:rom that which we have just coneidered;1 
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ORTHODOX. 

We ba"Ve already •een t.ha,. tbll!I R.e~ormera haT• a C1.erin1q 
-

at.~1.tuae toward the observance or ~1aha ~'Ab• and we •hould. be grea~-
. -. 

1y surprised ~o ~ind that. our _Orthodox writers do n~t definitely dis-

agree; OUr expectations are more than met. however, when we find a 

brief and clear-cut statement like the following from Greenstone. 

exp~essing what is beyond a11 doubt the stand of the Orthodox writers 

too~ W.ith reference t.o the ninth day of Ab, G.reenstone says z ".On 
• • 6 ... 

the annual recurrence of' that day we are reminded of our former condi~ 

t~on _ a~d pray to God to restore us to our ancient glory, and to re

establish our national centre in Jerusalem. where al.1 Israel may again 

be united 1n the worship of one God:~ (16) To the Orth~dox achool. 

then. t.his day remains one of' deepest sorrow and blackest. mourning, 

far from a day of ~.beneficial dispensations ;~11 

This is just what we would expect, because the whole 

outlook of Orthodoxy upon the Destruction and Dispersi~n differs 
- J 

diametrical1~ fJ'.O~ t~t . of' earl.y _Ref'ormers like Kohler• W• see this 

throughout our atudy1 but perhaps clearest of all in Herz Homberg'a 

detailed and lengthy discussion of t.be ancient ~empl.e and its liturgy 
. . 

and service: In the thirty~ocld pages he dev.ot.es to the subje?t 1 ~· 

see a con~tant pining after t~ Templ~ and its sacrificial system:(17) 

The events commemorated on Tisha B~~b1 t:t;ien• coul~ not _ be. ~as _ than 
. - . 

a major tragedy 1n tha eyes of' these men. Perhaps nowhere is the 

difference between t.be Orthodox and Reform treatments of this subjec~ 

"' more vivi.d than her• . i 

J 

But. there are other evident differences. The second day 
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o:t ho11.day observance, tor exampl.e• may be l.ooked upon aa an h1ator1-

cs.l. relic by the writers of Reform, but the representativea ot 

Orthodoxy treat. it with something al.most akin t.o taboo; Eir:en Green-

et.one, who 1n aome respects is much l.ess sever• than the writers o~ 

strictly Orthodox conviction, writes this concerning the aecond. day& 

"It is an . institution that was sanctioned by the tree wil.l. of the .. 
whole nation, and is therefore binding on us, until the whola z:iation, 

or a representative body of the nation,· see• fit t.o abolish it~". (18) 
. C' • 

In hie discussion ot Rosh Hashonah and the Hebrew calendar, Fried

lander expresses almost the same thought in these word.a a "~ru;, 1nst1-. . . . ., 
tut1on 1 totmded on piety, will1n~ly accepted by al.l the congr~gations, 

and preserved intact throughout periods ot trouble and misery. cannot 

be abol.iehed except by the wil.l of the whol.e nation,· and with the 

sanction ot a Sanhedrin, recognised by al.l Jew• as the chier authority 

in re 11.gious matters ;~ ( 19) 

A~ l.east Greenstone and Friedlander seem to anticipate 

a remote possibility that some day this custom which they now :ter

ventl.y defend ma:y be changed; But Hurwitz excludes even th111 remote 
- . 

possibility when he insists that we must continue to observe ti:i-

second day merely in order not to abolish a traditional. custom; (20) 
. -

That is a reason which not eTen a visionary tuture Sanhedrin could 

" change.• 

W.e bave already noted that the orthodox manuals 1n 

general. devote much more space t? the subject . of ceremonial and ritual 

than do those ot the Reform w1ng:·c21) It might almost be assumed 

from this observation that one reason tor the greater amount ot space 

is that t.he Conservative or Orthodox liturgy is being described 1n 
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greater or lesser deta11: Eut we need not merely assume this ; We 

are able to note. tor example, that Greenstone devotee thre• p&ges 

to a discussion of the prayer servie.e and another three t.o a consi

deration ot K.ashruth. both aubjecte which ~ecupy at the most a para

graph or two 1n most of the Reform manuals~· ~he mezuzah and other 

r~tualietic objects which are either neglected in the Reform volumes 

or treated with a. aerta.1n amount of curiosity or even disdain, are 

presented by these writers as objects stil.1 very much worth our consi-

' deration and use. 

We were not surprised to find that among the Reform 

writers there was a tendency to regard both the language a.nd content 

of' prayers a.s !Omething changeable ;· Nor shall we be surprised now 

to find that among our representatives ot Orthodoxy the opposite 1e 

true : Thus Hamberg declares that it is Otn" definite duty a.nd obli

gation to recite our prayers in the exact form given them by the Men 

ot the Great Syna.gogue ~ (22) Nor 1e this limited only to the public 

liturgy alone ; A;_ll of' the blessings which ornament the daily lite 

of the observant Jew, both those which be says in private and thos• 

he recites in .publie,-- all o~ these too were 1nstitut•d .by Ezra and 

his followers ~ Hence, according to Hamberg, we are permitted neither 

to change them, nor to add to them, nor to detrae:t f'rom their present 

substance and torm : (23) 

Furthermore, to sa.y with Isaac W.ise that pr~yer should 
-

be in the language we understand best would hardly meet the require-

ments of' these Orthodox rabbis, whose point or view is ably an~ typical- I 
ly expressed by Eoga1sky~' Our congregational prayers, he ea.ye, have 

always been recited in Hebrew; throughout all the generation& sine• the 
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Dispersion the language of our prayers bas been Hebrew, and the uni

fying effect of this on a scattered Israel must not now be disregard

ed. ( 24) Here, then, is another significant difference between the 

Orthodox and Reform treatment of ceremonial and ritual. 

There are many other examples of such differences. Thus, 

for example, the Reform manuals without exception paint to Sbavuotb 

as the day of Confirmation, while the Orthodox texts give no recogni

tion at all ta the whole ceremony or its place on Sbavuoth. But we 

need not concern ouraelves further with other minor clues of similar 

nature. They are, after all, things which all of us would expect to 

find, and we have already seen enough to assure us tha~ there are 

very definite differences between the two ways of treating the same 

subject. 

Perhaps th~ Reform reader has already concluded that 

an outstanding deficiency in the Orthodox treatment is its apparent 

lack of contact with modern life and its clinging to the customs and 

ways of an age forever passed. In a certain sense, of course, the 

criticism is not fair. For the Orthodox Jew will never admit that 
~ . 

modern life must necessarily put an end to Orthodox Jewish life, or 

that his customs belong to the 1rretriev.able past. He is preparing 

his child to live a very definite . type of life, and these customs 
,, 

are a necessary part of th.at life.· If bis instruction includes cere-

monies and ~ymbols which we have discarded, that is becau~e he is 

not training his children to live our kind of Jewish life. 

And yet occasionally there is something in the Orthodox 

discussions of ceremonial and ritual which seems to be out of toucb 

even wit.h modern Orthodox life~ We refer especially to Hurwitz, who 

• 



giiree detailed expl.anat.ions· of such eustoms as the setting aside of 

a priest.ly portion from each loaf of bread. or the setting of limits 

beyond which one dare not walk on Shabbos. Even the masses of the 

Orthodox are being forced to change or discard some of theae habita 

and customs. To discuss them at great length and cloae the eyea to 

the fact that they will never be observed by the very children to 

whom th.sy are being taugh~, is certainly a blindness to the inevitable 

conditions of modern life~ 

It would not be tair to point this out aa a defect 

without at the ea.me time making note of another attitude which is 

amazingly modern and liberal for an Orthodox writer: Herz Hamberg, 

in his discussions on prayer in general, makes the remark several 

times that the value of prayer is first of all to the individual who 

prays and secondly. to those who hear him.(25) Even though Hamberg 

is a rationalist aa well as an Orthodox Jew, atill we are surprised 

to find this early "preview~. of later theories on the psychology or 
4 

prayer. 

A CO!!MON DEFECT 

Far more important than any of the criticisms made thus 

far is one which must be bl.a.med on both Orthodox and Reform writ.era:· 

I~ ~he . main. _ thei~ presentationa _ot the holid.aya _are aa academic and 

dull aa a scholarly eneyclopedia ~ The paragraphs devc;>te~ to the 

stories and observances of ottt' te11tiva1a.· tor example. read lik• the 

monotonoue lines o"t a reference work~ Surely that does not fit the 

purpose. of our Qonf'1rmat1on manuals:· If it is necessary to discus• 

the holidays a~ all in the Confirmation course, it the rabbi and 
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school. have been so negligent that children are parmit.t.ed to reach 

their fif~eenth yea~ without knowing why we observe our holiday• and ...___, 

how we observe them, then surely a very dull discussion is not the 

thing t .o atone for previous neglec;t~· 

Let us take Purim as an example; Surely there i11 no 
-

day 1n our whole calendar which is more inherently attractiTe to 

youth; We may i:ave difficulty in accustoming our children and _young 

people to a proper observance of other days in the Jewish year. But 

if there is a single one which t:it.s the natiY.e interestlil of youth and 

can be a'ttractively preaented to young people, it 111 Purim. Now let 

us see how Adler. for instance, makes use of this genuine opportunity: 

~~his Feast is celebrated on the fourteenth, and in 11ome pl.aces ot 

the Orient on the fifteenth day of the twelfth month, (Adar) in a 

leap year. on the same days of the thirteenth month, (Ada~ the Second) 

1n commemoration of the divine help and deliverance Youch11ated to 

t.he Jews 1n the Ancient Persian Empire, through the medium of Mordecai 

and Esther, against. Hama.n'a plans of destruction~". (26) Picture any 
' 

normal child ever wanting to hear of Purim again after being subjected 

to that l 
We would not create the false 1mpre•sion that it is 

onl.y certain of the Reform writ.ere who are guil.ty of this negl.ect. : ' 

Among the Orthodox representatives, Jabe~, whose brevity and elimina

tion of detail ie otherwise a genuine virtue, somehow •trip~ the 

~im story naked, and leaves only a bare, academic: outline ; And 

though these two are extreme examples, to be sure. not a single on• 

of the fourteen manuals studied treat• all tha holiday& in a manner 

which could po11sibly be appealing to children : W• begin to wonder if 

Ii 
'1 I 



we have not found one of the chief cauaea ~or tba~ neglect of cere

monial observance which is plaguing Jewish 1ife and stripping it of 

warmth and beauty t.o this very day~· 

One reason for this lack of appeal in the presentation 

of our holiday• is the rather obvious fact t.hat none of the writ.er• 

really bas room for the subject~ They seem to aense, perhaps only 

subconsciously, that this is one of the many things which ahculd 

have been adequately covered before the Confirmation year, yet they 

are reluctant to let the children •lip out of their grasp without. 

making at least one more attempt ~ The resu1t is that. De Solla's 
. . 

questions and answers on the s·abbath, Passover, Pentecost. and the 

Feaat of Tabernacles are all squeezed into one small page~(27) And 

Enelow treats the entire ~ubject ~f !.!! our holidays and special 

occasions in less than f'our pages!·(2B) With instruction like this 
~ 

in ceremonial and ritual, the wonder is that. our whole holiday life 

did not become even more diluted than it is : 

INC !DENTAL NOTES 

There are other incidental remarks on the subject of' 

ceremonial and ritual which should be made here, even though th9y 

are mostly of minor importance ; 

The first. ia with reference to Cohen's treatment of' the 

subject.. As a matter of personal reaction, the writ.er is somewhat 

disposed to doubt the wisdom of asking children to memorize certain 
- -
prayers. Although this is a procedure common to most of the writers 

' being considered. we mention it in this place because it seems all 

tha more questionable by the side of Cohen's excellent suggestion 

I 
I 
I i 

! ; 
i 
I! 
I' 



- 37 -

that the children write their own prayers ~ (ag) OUr. purpo•e. arter 
. . . 

a11. is to create an understanding and appreciation ror prayer. to 

educate a generation which wil1 1ook upon prayer a• a vital part or 

its 1ire ~ r~ would •eem that the way to aceomp1ish this purpo•• 1• 

not to demand memoriza'tiion. Which usual1y 1eada to boredom and dis-

1ike of the thing being memorized, but rather to induce a prayerful 

attitude on the par~ or the children themselves, and• arter acquaint

ing them Wi'tih cerT.tain examp1es or prayer. 'tiO encourage T.the1r own 

er:rort. s a long T.the same line. .l!:ven though the reeul'ti may at times be 

a cer'tiain crudity or eXpreesion. we shal1 have started along the path 

which 1eads to an appreciaT.tion or prayer~ 

And as a final remark 1t mighT.t be pointed ou,; tha,; we 

have, in 1rr1edl.ander 1 s treatment of ceremonia1. an example or how an 
-

attempt at rationalization or reinterpretation may •ome,;imes 1ead to 

twists a• curious as T.the rollowing paragraph on the cua,;om or 

'
1tashlich. • Friedlander write• z 11 In some congregation• ,;here i• a 
~ ~~ . -
custom t• walk 1n th• arternoon or Hew-Year along the banks or a river 

or the shore of the •ea. in order to rer1ect on the purifying errec~ 

Which water has on the body. and 'tiO be reminded of the nec•••ity or 

aeeking the mean• of purifying our sou1 ;~~ H Thi• may be good mid~ 

rash, but it is certainly doubt:tu1 ceremonia1s ~-

uO NCLUSION 

To pro1ong our di•cussion ~urther or even to indulge 

now in a 1engthy conc1usion 1a tmnecessary~: •• bave •e•n enough to 

~ know that the dirferences we observed in the &mot.mt or •p&oe given by 

Orthodox and Re~orm wr1tera respectively to th• subject or ceremonial 

' . 
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are carried 1.n'to the1.l' manner o:r trea'tmen't too. i:here &NI def'in1.te 

d1:rrerenaes 1.n the att.1.'tudes they take, bu't they are, ror the moat.. 

parT&, d1rferencea wh1.ah we might well expect..;• 

More important than 'this is the rac~ 'that the wr1't•r• 

or both group• are guilty or gross neglect. 1n their brief' and un

in'teres'ting d1scuss1ona or a subjec~ which ahould be a major rron't 

in our campaign to build loyalt.y 1n our youth~ ~bat they have not 

•ucceeded 1.a evident both rrom the n&'ture ot their d1acuasiona 

and rrom the nature or our preaen't Jewish world~ 
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<a:HAP.rER IV: E"I'.HICS 
~; . .: ~ . : • : : ..: : ·..: ~ £ ,. : ~ ·_:: .: " : ; 

We need not be at. all •lll'prised that ethic• i• the 

other or the two sub~ect• treated in all the manuai. tmder con•idera

tion. crertainly th• good lire and the godly 11.re bav• never been 

rar removed on• rrom the other, ao that ~raining in ethics 1• a thor

oughly 1.egitimate part or any course in religion;- sua we can •carce

ly be sati•ried merely to know that every one of OUI' manual• devotes 

more or less attention to this subject; nor i• it enough to know what 

the dirferences are in the amotmts or •pace given it by the varioua 

writ•rs~ Here, as in the previous chapter,· we mu•t inquire also into 

the methods or treatment used, and especially into their derici•nci••~ 

Bu~ we discovered in ~hapter II that there are no signi

ficant difference• between groups 1.n the teaching or ethica ; ~here 

are dirrerences, to be sure,· but ror the mos~ part they distinguish 

individual writers, rega.rdle•s or th• groups they represen~;~ l" i•,· 

thererore,· with individual• rather than group• that we shall be deal~ 

1ng in this chapter~ 

It should. perhaps be stated at the star~ that we ahall 

have but little to •ay with regard tg the content or the ethical 

••ct ions ;· There can be,- a:rt..er all, but lit~le doubt. as to wh9ther 

the tim•~te~ted ethical princip1-• or Iarael are valid,- and it ia, 

for the mo•t part, these very principles which are taught in our 

manual•~- There 1.a practically no room ror doubt., tlwn, as to~ 

'!' •hould be taught in ethic•; there 1• tremendous room for d1rrerence, 

however, on the subject or how it should be taught~ •• mus't nece•sarily 



concern ourselves, then, much more with method than with aoni;ent .-

HOY A.HE WJ£ ·!:EA UH ING? 
.. .. :: . .; - -· . :- .- -~ .:- -·- :- -- ...... .. ' .: .. 

The r1.rst. thing to be noticed and emphatically eondemned 

is thai; there is much preaching but almo•'t& no teaching on th.8 •ubject. 

at band. There 1s a great deal or prat'tl1ng a bout "Vague ethical 

principle•, but almosi; no concrete teaching or ethical action•~ A 

number or quotations should make this clear~ Picture, ror our initial 

example, what efrect the rollowing paragraph rrom Kobler would bave 

1n shaping tlw ethical liY.ee or adolescent boys and girls: •The ac-
-quired habit or acting and living 1n accordance with the dictates or 

the conscience is virtue; the habit o:r acting wickedly is vice~ 'fS:1 

constant exercise of virtue we acquire a good charact.er, a lire built 

upon :firm principle• or righteoua conduct.~" (30) ".What does thi• ,, 

mean?• we can almos'ta: hear young voice• asking in despair~ ",It. talk• , ... 
er conscience, virtue and vice, but wbat does it mean?" And indeed, 

;I 

we too must wonder what it means and how it could in any way aid us 

1n our effort to teach young boy1 and girl1 how to live what we think 

is a good life: 

But. 1t would be un~air to 1uppo•e for a moment 6hat 
-

Kohler stand1 alone 1n this respec~~ H• bas at least the d oubtful 

consolation or much distinguished comp any~ ~hue. for e.xamp~le , we 

note with sorrow bordering on pain a paragraph l ike t he ~allowing 

:rrom Enelow; I~ refers to man's duties and oblig,ation• aa the master 

of all creation: uH• is eXJ)ected to live a l ire more b9autiful. noble, 

and pure t han any other being on earth~ H• 1• expected to li"n in 

accordance with the light of hia mind , hi• apirit, bia •oul. He i• 
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:
1

1
expected t.o take care of' his soul, which is the mol!lt precious part . 

of him~" (31) Now these are high-sounding and eloquent words, and 
-th8 intention behind them is noble, but wbat earthly good are they 

in the teaching of' et.hies? What is the lif'e that il!I ~.beauti!u1, . 
noble, and pure?'~. Does it have anything to do with my cheating on 

. 
an examination paper or my :rather• s re:fusal to pay his employee a 

well~ And what am I supposed to do in order to take care of' this 

soul, which you say is the most precious part of' me? •• Th.se are 

some of the questions which an intelligent, questioning youth might 

well have addressed to Dr~ Enelow: 
. 

The same criticisms directed agains~ E.nelow's way of' 

teaching the good life are true also of' his remarks about the good 

Jewish life~ In the paragraph which follows, he ii! urging the class 
. . 

members to fulf'ill their obligations and responsibilitiel!I as members 

of' the Chosen Race; He tells them: uTo be a true child of' Israel 

means not only to be born of Jewish parents, but also to try to live 

--.. in aceord with the noble history and the great task of' the Jew • . 
4 -Now to us, who have had enough experience and picked up at least a 

smattering of' knowledge, words like these carry a certain amount of 

meaning~ But. what value have they for our boys and girls? They 

lack the concrete experience ~- real or vicarious -~ to !ill in the 

skeleton of vague generalities with caner•~• meaning~ What po•aible 

meaning can there be for them in a phrase like "to live 1n accord 

with the noble history and the great task of the Jew? 11 Nor doeil 

Enelow give them many hints to help them; All that he say• 1n order 

.., to show them how one live• such a Jewiah life is contained in the 

following fragment a: ·~. 
t . • •• prove that he knows the meaning of' the 
... 
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1tcboic• Of Iera•l, ~ and " 
.J .. 

live lif'• •• a so pur•, and honest and 
- . 
t.rue as one has a right to •xpect. of one belonging to a holy P•Opl•."· 

d 

:ui~ there IM no misund•retanding~ w. bav• no quarrel 

at all to find with Enelow or with any of the other writer• W• quot• 

with regard to ideas like th•s• which they s•ek to t•ach. W• acc•pt 

them wholeheart•dly: W• too believe that m•n must liv• a lii"• mor• 

beautiful than any 0th.fir form of lif• we know,: and W• too ar• con~ 

Y1nced that Jews can prove themselves a <ilhosen People only by living 

as a Holy Peop l• ~ But. we d•f'initely do .!!.21 believe that m•re preach

ing of' 1'a.gu•, general principles 1s the proper way of teach1.ng th•se 

trutha. Paragraphs like those we have juat quot•d Sur•ly hav• m•an~ 

1ng for us, but not for th• children whom we teach; 

Yueh the sam• aort of' thing ia evid•nt 1.n n. Solla~ a 
;;. . -

manual too;· 'J:h•r• the whole moral lit'• ia aummar1zed in two prin·~ 

cipl•s, namely, 11 ·~hou shalt. love the Lord 'lhy God,", and "·'l'hou aha lt 
~· ~ -

love thy neighbour aa .... ) thysell.·_. (33 Now we hav• no qua.rre 1 with -. . 
those principles. In :tact, if we must teach ethic• in this way, they 

. 
are undoubt•dly bett•r than any oth•r two principles we might 1"1nd 

anywhere~ But our obj•ction is on• directed against the whola method, 

not against any sp•cif1c principle&. Two sentenc•s, even if they 

contain the lo1"t1est trutha ~~ the univ•rae, are not d•!init• enough, 

concret• enough, specific •nough, to give children an id•a or the 

right thing to do; 

·r.'har• 111 one more example at band which ahould make 

our contention even clearer: It consiata or a question: which ia in.:· 

eluded in one or De Solla'• catechism• t'or use 1.n tm IC-onf'1rmation 

. 
ceremony. And of . co\irse there is the inevitable answer, to be 



properly memorized and dutirul.l.y reci~ed by tha children; 

Q;· ".How 11hould we :reel and act toward• persons who have injured .. . 
or of"fended us? 11 

A~ ~'We •hould f~rgive others,· as well as we wi•h our •in11 and 
- .. ·-
of~enses to be forgiven ~· It is very sinrul to be unforgiving and 

revengeful., tor it says in the Scriptures, ~·.thou •halt not bate 

thy brother in thy heart,• and f urther, ~~hou shalt not avenge 

nor bear any grudge aga in;t. the children . ~f thy people ;u (34) 
-:. 

-
Where is the point of contact between these words and th• acttal 

11ves behind the lips which recite them? Where is the meaning -• vital 

meaning -- of this passage to children! Her e, a~ter all, 1s an ethi

cal point where we are i'ortunate enough to be dealing w1 th 11ometh1ng 

real to the children~ Young people hurt each otl:lAlr and quarrel and 

~eel resentment; they have need tor an attitude of forgivenes• in 

tmir own present liv•• : '.llhe~ why not deal with actual •ituations, 

such as they really face? Why no~ try to show thllm that forgivenes11 

i• a necessary virtu. right now to them? But in•tead, we have thtlm 

memorize •om• vague word• which make the whole matter •••m more re~ 

mote than real ~' 

Again we must guard again•1& possible misunderatanding;· 

Our remarks so rar 1n this chapter have been bar•h, not because o~ 

any maliciou. intent or scorn, but because we are tempted to cry 

aloud unto heaven when we see golden opportuniti•• for the teaching 

of right living go astray ; But it •hould be said at thi11 point that 

we do not re1egate all ethical principle• to a position of uj:el.e•• ~ 

ness in the teaching of ethic• ~ Far from 1t1' W.• ~eel very de~init•-
. 

ly that there must be principle• to guide : We are t.,_tn1ng children 



' , 
to live in a changing world, and not even the geniua among u• could 

possibly foresee all the ethical problem• and aituation• which will 

face our charges 1n the days and years to come;· ~harefore we must 

1.eave them with certain signs, po1n~1ng the general direction or the 

good life~· And these direction sign~ are nothing more nor lea• than 

et.hical princip lee;; 

'.l?.h•n why have we inveighed so against the ethical 

principl•• found in these manuals? Because they are som•thing mean-
-

1ngle•• and useles• if they are merely handed to t~ children aa 

gifta~ The way to teach ethics is not to tell about ethic•, but to 

give children an opportunity to so1v• derinit• ethical problems of 

th9ir own. And only wh•n principles ar• arrived at out o:r a great 

mass of r•al and vicarious situations which th• children have dill~ 

CW!lsed, only wh•n principles ar• structure• built with the brick• of 

r•al or imagin•d situations, on1y then are those principl•• apt to 

be permanent signpo•t•, pointing the prop•r way along life's trail~ 

It is for this reason that we have oppos•d th• sort of vague ethical 

teaching :round 1n these C!lonfirmation manual.a;: 

We oppo11e also the basis o:r appea1 which i• i"r•quently 

used~ Most of our writ•rs are quite correct in ••nsing that •om• 

motivation is n•eded: e:hildr•n of' cronfirmation age are pron• to ••k 

qu•stiona, and the moa't popular of thair question• i• ~.why;~, 11~y . 
should •• live what you call an ethical li:fe?'' is the qu•stion which 

almost all or our writer• seem to aasume.- But the answer• •om• o:r 

them give are far from satisractory. ~hue, both Kohler &Del Hamberg 

are con11picuou• 1n appealing to :rear as the basis for right conduct;: 

Kobler writ••: "Fear of God will prevent Ull rrom haughty pride~ 
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~Dread of His displeasure wil1 k••P us :rrom doing wrong;~(35) ~o 
. 

begin with. we must wonder whether this fear and dread will really 

aurr1ce to keep our present world from doing wrong, and then we are 

tempted to suspect that even ir it were enough, we wou1d prerer •••-

1ng humanity ba.se its conduc't on a more manly be.•1• than that or 

fear ~ 

~h• same sort of thing is done in the following para

graph, which i• a transla"tion from J:i.omberg: ".Understand 'this, my 
" . . -

children! 'l'.ba't tha tto1y One searches out the inward part• and heart 
. . . .. 

or each or you; He ••e• al1 the hidden chamber• er tlw apirit, whetmr 

they are filled with truths or ralsehoods; and it will do you no 

good to deal ralsely with your rellowa, for H• knilrs whether you are 

truth.t'ul or not :~_1 (36) Ita •••ms to the writer that this i• almo•t 
. 

tantamount to •aying: 11 I't wou1d. be all right to be deceittu1 if there 

were any chance or getting away with it. but God is aure to find out; 
· n It: is bett.er to be good than to be caught. . Needl.e•11 to say, thi• i• • 

hardly the basis for an ethical appeal~ 

A.nether l:a•i• or appeal, used by H.omberg and ~reenstone, 

is equally unsatisfactory eTen 1r less v1scious : I~ is an m:1reason~ 

1ng eppea1 to the binding characuer or the ~orah, and seems especially 

11trang• coming rrom the rationalist. HOmberg~ Speaking or the ~orah. 

he wri~es: ~~here are 1n it many commandments and prohibition• which 

man ~ s inteli~c~ cannot justiry and for which his .knowledge is unable 

to rind reasons;• Notwithstanding all th1•, it ill our duty to k••P 

and to do them. ~ {37) 
-Very 111.milar in ton• and intent. is the rollowing i::rom 

ureenston• with regard to 'th• Torah's moral laws: ~~hererore, although 
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41 as may on;en happen, we are no't able to see and :reel 'the truth and 

righ'teousness or these laws, we mus't observe 'them, no't merely because 

we tmders'tand 'them to be righ~.- bu't ror this all-•urr'icing reason. 

tha~ U:od so commanded us ;•• (38) &Ven 1r l't were stil1 poseibl.e in -· -our preeen't-da.y world ~o appeal suceeasfully on the be.Sil or sheer 

authority - and we d.oub't ii; - we should si;ill. belieY• 'tha't lihere 

is a more wholesome and. more errec'tiYe way or appealing ror our e'thi

cal ~eachings than 'that;· 

±here is ye~ ano'ther basi• or appeal which we mue't 

thoroughly disapproye. It is 'tba"li or ~r1edlane1er, who invokes 'the 

vision of' a ~uture Life t .o teach ethics 1n 'thia one~ Writing o:r li:re 

1n the herearter, he ofrers the rollowing ror consumption by children: 

"There the righteous receive the 'true reward, and the wicked 'the true 

punishment: and what a terrible punishment it must 'be to be excluded 

rrom the presence of the Divine glory even tor a moment~ Such a 
-

moment or agony. is not compensated for by all the pl.easures or the 

earth!"(39) There are only two brier comment& necessary with regard ,. 
to a passage like this. l.!'irst, mo1~ modern children or Confirma'tion 

age would laugh a~ i't ir they tmderstood it~· Secondly, 1r they did 

tmderstand it and did no't laugh at it• it would •ti11 be a miserable 

b:lais on which to ask them ror right conduct~ No• we cannot tell 

our children to 11v• good 11-Yes because or either ~ear or authority 

or future punishment and reward: surely there are good and sane grounda 

right here 1n our own earthly life~: 

WHAT ARE WE 'l'EA CHING? 
. ...· ... ... · . .. : . . ... -· .. . ... . -

We have already •tated that our chier quarrel 11 with 
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'the methods used to teach ethics rather than with the content itsel.r~ 

And ye~ there are a rew caae• where the very ideas themselves which 

are being t.aught w111 bear careful scrutiny; It should be remember-

ed, however, th.at these are exceptional cases, and that in the main. 

'the ideas themselves are sat.isractory;1 

b.'irst o:r all, there is at leaat one case or a derinite

ly puri1ianical. approach which is neither inherently Jewish nor er-· 

f'ec1iive in our day and age~· It can be understood, however, since it 
. 

comes rrom a 1i1me when puritanical morala were somewhat more 1n vogue 

than they are now:· We re1·er to the :rollowing paragraph rrom Kohler, 

which unrortunately expresses a true and worthy sentiment in language 

which recalls some et.ern moralist: ~God baa implanted the sens• or 

shame in our soul.~ We blush at tmbecoming eight.Si words, acta and 

1ihoughts~ We should do nothing, say nothing, read nothing that would 

make us ashamed or ourselves~ We must shut eyes and ears to anything 

degrading and vulgar, shun bad comp any that carrupt.s our sense of.' 

modesty and decency, and seek only associations that ennoble and 

elevate our character, nay, ahow modesty and decorum also in our dress 

and appearance~~. (40) Perhaps it is just the wording used which gives -. 
us the unsavory rlavor or P uritanism, but the rlavor ia there none 

the less~ 

~he second 1iype or idea to be criticized represents, 

rrankly, a more or less subjective reaction with which not all observ

ers will. agree. ~he writer is an extreme pacirist, and woul.d bav• 

prererred f'inding that these Conrirmation manuala were teaching a more 

thoroughgoing at1iitude on the subject of war and peace.- ~o be sure, 

all of' them stress Israel's historic stand ror peace, but they alao 
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leaye the usual. ~patriot.ic 1_1 l.oophol.ea ror war. Thus. with regard to 
. 

loye or cotmtry. Kohler writes: " ~:· we mus~ l.ive and strive ror her 

Welrare and glory. and. whenever called upon, be ready to derend 

with our very life her honor and l.iberty ;~.(41) Needl.ess to •ay. 9 
~honor and l.iberty11

• are rather tenuous thi~gs • 1'.or which to sacri!ice • · 

one•s l.1re. especially in a world which makes investmen~s and l.oans 

st.and ror '.'honor and l.ibert.y;~, 

-Elsewhere, with regard to the sixth commandment. Kohler 

states the following: uwar, which is bloodshed on a large scale, i• 

a crime when undertaken for conquest or material gain. but in defense 

or country or in order to exterminate crime and oppression. 1t may 

become an imperative necessity;~{42) ~he writer holds that war is 

always a crime and never ~an 1.m~~rativ~ necessity;~•. Therefore he 
! '-

must reject teachings like these;• 

Ir Kohler was cho sen for a firat example. it ii neither 
. -

because he is the only one to express such doctrines nor because we 

hold any case against him~ He ia merely typical of many others; 

'fhus Greenstone. 1n writing of the state.•s claims upon the individual, 

says: "When it wishes to puri~ its own institutions, to establish 

justice or purer morality. or when it is compelled ~o resist an at

tac.k o:r a malicious enemy,· it ill th• duty ot' every citizen to •up
port it, even at the sacrifice of property and 11f'e:~(4.3) Now even -. 
those who. are not so extreme in their pacifism must admit that ~o 

~purify its own institutions~ is a somewhat vague and elastic excuse 

for war. and that we can be fooled into thinking that any war ill 

- 11 b 1 "to establish justice or purer morality • . ~ Somehow these eautifu 

phrases remind o ne of 1917: 

-
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Leat it be thought :ror a moment that the Orthodox group 
-

of manuals furnished no target for this same criticism, we hasten to 

translate a passage from Hamberg, as follows 1 ~'.Therefore it is the 

duty of every citizen of the state to gird a sword and fight against 

the enemy's forces and stand in the thick of battle, even though it 

is very likely that he will tall by the enemy's sword.~~(44) We have 

already said enough to indicate beyond doubt our reaction to such a 

pas sage. 

But tha ~i&ce de resistance is to be found in another 
. . 

paragraph from Hamberg~ It speaks for itself 1 "Therefore it is neees-

sary to have stalwarts of the army in every state,· :r1rm men, learned 

in war, who can rise up against the enemy to fight him ••• and who 

will atrengthen themselve• to 8mite him and puraue him and capture 

booty from him ••• And it is essential that there shall be weapons or 
war, chariota 1 horse• and horsemen, equipped and ready at all time&~ 

for the enemy may come suddenly and will. not wait :for ua to prepare;· 

All this is necessary for war;~(45) If Vickers or Winchester or 

Krupp ever establish branches in Eretz Yisroel, God forbid, they need 

hardly do more than touch up thtl original of that paragraph with 

the names of a few modern weapons, and they will at once have their 
,, 

catalogue ready. One need not be extreme at all to frown upon •tuft 

11.ke this being taught to children~ And yet we realize that our views 
,, 

even on a passage like this will not be universally shared.· 

It would be grossly W'lfair to· treat at acme length the 

foregoing passage• and not at tlw same time make mention of one which 

does show a more consistent attitude on the subject~ We refer now 

to the following sentence1 from Harri•: "~• should be prepared to 
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II t I b ; ,acc.ep war l!I a rogation a• an tmwritten doctrine 01' our religion, 

and be ready to !ace· th• conaequenc•e of thia stand •ven though our 

motives be impugned~ W• must have the courag• 01' our convictione~~'. (46) 

W• wish that Harri• had been more epeci1'ic and bad interpreted thi• 

sentiment in terms more concrete and meaningful to yoimg people, 

but there is no gainaaying the fact that thia i• the mo•t acceptable 

passage, to Ul!I at leaet., of all thoee examined ~ s·o much 1'or our dia

cuss1on 01' the actual idea• being taught as a part 01' the instruction 

in et hi ca. 

FAVORABLE NarES 

B:r now we can almost h•ar the reader exclaiming: 11 Do•• ... 
nothing m•r1t approval? I• there nothing at all •atiafactory in the 

•thical instruction of thee• rabbi•?~ And ind•ed the harah nature 
l 

~~ - o:ir criticisms, _especially 1n _thi• chapt•r, giv•• a measure or 

Juatification to such a reaction~ Therefore W• would not clos• th1• 

discussion without pointing to a few additional . passages which indi

cat• at leaat a healthy tendency or inclination ~ 

On• of our chief criticil!lmS has be•n that th•re 1• not 

~nough _ or sp~cific, concr~~e application to the child'• own lit• 

1n th••e eth1ca 1 teaching•~ But there are a number or wr1 ter• who 

do show a leaning toward such application, who indicate the direction 

we should take ~ Thua Kohler, who~ we have crit1ciz•d ••v•re:Ly, i• 

one 01' the tew who tr1e• to int•rpret th• Ten Commandm•nt• 1n a light 

more visible to hi• students; With regard to that part 01' the ••cond. 

commandment which ii sometime• so hard for children to under•tand, 

I 
I 

I 
l 

I 
! 
I 

I 
I 



- 51 :.· 

he writes: "Children of wicked paren~s 1nh8rit their bad name and 

evil inclinations and are easily influenced by their bad example; 

So an evil-doer brings punishment upon hie children and children'• 

children; But all the greater ie the merit of those children who 

overcome all these ba.d tendencies and influences.- and become good 

and vi~tuous men ~~. (47) This is 11till vagua and too general, but at 

least it is a commendable e~tort to re-interpret. to make the thing 

more meaningful to children ~ And the same tendency is evident in 

his ~reatment of the fifth commandment, and to a considerable ex~ 

t•nt, for that matter, throughout h1a treatment of the Decalogue. 

Even more commend.a.bl• is a similar example from Green

etone ~ It occurs in hie discussion of those Jewish laws pertaining 

to the giving of alma;(48) Not satisfied with the mere statement 

that our tradition b1d11 us give freely to the stranger within our 

gates, Greenstone makes specific application of that general prin-

oiple by atating that we have a real opportunity to apply this law 

in our own day by aiding those immigrants who come 1n such great 

number11 to our shores~ Now at that time the problem of immigration 

to America waa a vital one ~ Further, it wa11 a problem in Which chil~ 
-

~~n or Confirmation age might reasonab~ be expected to be intere•t-

ed; Many of them had relatives or their own newly arrived in thi11 

land ~ All of them had •een such new arrivals and were interested one 
. . 

wa~ or another ; And so; capitalizing on a problem of immediate inter

••t to his clas•, Greenstone gives them specific application of a 

general ethical principl• in terms compatible with their own lives ~ 

Th9 tact that th• problem he chose is no longer as vital a11 it wa• 

then, is or no gr•at importance~ Today we would have to choo11e other 

.j 
I 
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problems and example•. but the application and concretene•e we need 

is precisely the same~ 

Perhaps th• finest example of thi• is to b• found in 

the manual by Feuer and Glazer; They have gone !arth•r than any of 
- . 

the other• 1n giving th• concrete implication• of Israel'• ethical 

teachings; Our time-honored belier in the brotherhood or man. for 

•xample, mean• thi• to themz ~1.The •incere Jew •hould therefore be 

opposed ~o a~l . types of social. political and economic oppreaeion 

and unfairn•••~ H• ahould labor through precept and example tor 

the •11.mination of poverty, crime and war~~ . For example. he should 

uphold the hands or those who are •••king to eliminate child labor 

in industry. to provide pensions for the aged who are no longer able 

to work, to protect the workingman against compulaory unemploym•nt. "1(49) . .. 
Thia is the sort of thing we want in our teaching of •thic•; What 

we need now is to extend thi• procedure more widely, and wherever we 

can to give the children themeelve• an opportunity to make concrete 

applications to modern life before we add to their efforts~ 

In justice to Hamberg. another frequent target of cri

ticism, •everal favorable r•marka should be made with regard to hia 

treatment of ethic•~ Although we found fault more than once with 

the basis on which he appeal• ~or righteous conduct, in at least one 

part of his book he relies on a valid and re!reahing approach. E•

pecia lly in C.hapter• X and XII of Book II, h• takes pains to •how 
- . 

that the moral injunctions of the Bible would be necessary even if 

they had not be•n •tated in Holy Writ, that indeed, without th••• 

moral •upport• •ociety would fall and the individual be sorely hurt ~· 

Here, then, i• a natural and healthy way e! urging proper conduct and 
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obedience of moral law on the part of our children, by ahow1ng them 

that these very law• we ask th.em to observe have been found nece•

aary in man'• exper1enc~, and are the only means of assuring a rich 

life on the part of all~ Surely such an attitude will increaae, 
. 

rather than decrea•• the amount of respect children will have for 

the Bible~ 

And finally, •• must note that Hamberg preaents an un

uaually fime and modern view of motive• in connection with ethic• ~ 

This occurs during hia d1scuasion of God. 1
• perfect justice compared 

•1th man'• necessarily imperfect ad.ministration of it; We note that 

he takes pain• to point out that even the best human judge is bound 

to err because he cannot alway• determine the motive• which prompted 

a criminal ac~ ; Th• wiseat human judge ia frequently unable t• dis

tingui•h between the man who &teals because of want, in order to 

aat1sfy his hunger and thirst, and the m~n who steals because of 
~ 

greed, to satisfy his craving for rich••· Therefore we humans often 

pimish the one aa the other. Not ao with God; because H_ia juatice 

is perfect, He ia able to consider the motive as we11 as the overt 

act. The important tlllng here is a recognition of the fact that 

there are degree• of right and wrong, and that there are certain cir

cumstances which sometimes make it hard for ua to know where right 

end• and wrong begins : 

CONCLUSION 

Thia concludes, then, our diacussion of tho•• chapters 

which deal with the aubject of ethic•~ We have seen once more that 

there are no aignificant group differences here, that our be.a!• for 
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, 
comparison must be an individual one. 

Unfortunately we have found a preponderance of vague 

ethical preaching and a paucity of genuinely concrete teaching on a 

level auitable for adolescent boys and girls: We have also diacover

ed that too often an ineffective or even a viscious appeal is made 

tor the good life, that there is a slight tendency in at least one 

man~l toward puritanical language, and that the point of view ex

pressed with regard to militarism and war is not as far-reaching and 

consistent aa some of us would like to have it be;: 

And yet, with all these faults, and with all the harsh

ne•a of our criticisms, it is significant that we have been able to 

find a number of passage& within the manuals themselves to illustrate 

the direction which should be taken. Sometimes, strangely enough, 

the passages which please us most are in the aame volumes as those 

which offend most. This would indicate that with all their short-

comings as teachers, at least aome of otn" author• foresaw a part of 

their own ~ailing and made ~ome effort to correct it~ Need1eas to 

•ay, this ia a hopeful sign~ It will remain for the rabbis of the 

future to carry on the wholesome tendencies, a apark of which ia 

visible in the manuals ot the past. 
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CHAPTER V: CREED 

A study of this sort in the field of Christian theolo

gy or religious education would probably start with a discussion ot 

cre•d, and then devot• the major part of its total content to that 

subject. This is because in so many Christian sects, religion is 

creed. Or perhaps W• should state the truth in its opposite form: 

creed is religion, in fact, the whol• of religion. With Judaism, 

this is not ao. We have already •een(50) that there i• even lees 

cf creed in our Orthodox than in our Reform manuals, and that there 

are even one or two of these volumes which give no spac• at all to 
-----------

") 1 ... 1 
, ,1 ... . 

Fi:U: 
t~~ eubject.(51) And so it need not surprise us to see now that this --
aection occupies only one section, and not the entir• study ~ 

What is surprising, however, is that there need b• init- ~ 

1al words of apology even for a chapter of th1• length; The ward I 
"cr•ed" has of late come into dire disrepute among Jews. In a leg1-.. 
timate effort to emphasize certain religious differences between 

others and ourselves, to show how much more Judaism is concerned with 

~arthly life and how much less it stressea the minutiae of ~lief,-

in such an effort the pendulum was bound to awing too far, ao that 

!_1! creed was discredited ; Eut the fact remains that even with ua 

there is such a thing as creed or belief~ Certainly the writers of 

cur Confirmation manuals aseum• ao, for ind~ed all but one of them 

devot•e at least aome amount of space to it ~· And having examined 

already the two subjects on which there 1• universal agreem•nt, we 

ttn'n now to the third in our triumvirate of the most important •ubjects 

I I 
I I 
j 
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treated in these books of instruction:· 

Th• first thing we wish to dispose of is a group of 

what we have called, perhaps for want of a bet~er name, "doubt~ul -.. 
doctrines." 

'J.'.here are certain things being taught to the pro•pect

ive confirmanda which we believe •hould not be taught, things to 

which we openly take exception~ Most of these matters are treated 

by our authors in their discussions of creed~' We have eliminated 

many possible items from this list, because it is obvious that it 

would be too easy to include beliefs or statemen~a objectionable to 

this person or that !rom a purely subjective point of view. It ha• 

been our intention to suggest here only th.ca• things which many or 

us might agree on aa constituting matters we derinitely ought not 

to teach children~ 

~iret, there are one or two examples of teaching an 
-

acceptance of miracles. !At us take, for instance,· this sentence 
-

from the vol\.Dll• by Greenstone.· Speaking of the omnipotence or God, 

ha saya z "At. Hi• will nature may change its regular course and mir

acle a or occurence• that are not in harmony with our experience may 

happen :~ (52) Do we really want to teach that to our children,-- any -- - . 
of us? We doubt. it. We doubt, first of &11, whether we still could 

teach it even if we wanted to, and secondly, whether it would be 

wiae to do so. After all, teaching• like this will merely weaken 
. 

our own position when the child comes under the influence of cour••• 

in science~ We 1eek to help the child interpret reality, not be

cloud 1t : 

Isaac K: Wi••• while he does not s t ate the possibility 

•• 

I 
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of m1rac1es quite ao baldly as Greenstone, •t111 impliea almo•t the 

same thing 1n a paragraph like the following: ~Sacred Scriptur. also 

informs WJ that our obedience to God's laws influences the physical 
. 

forces in our favor, and our disobedience to God 1 a laws •ubjecta u• 

to the violence of the physical forces; for they are the executor• 

or God'• wil1~ ". ( 53) Thie too sounds to us more 11ke an outworn 

relic than like an honest attempt to reinterpret religion in terms 

vital to modern life~ 

A second group of "doubt.ful doctrinea'~ are certain .. :. 

-
onea associated with the belief in immortality. We have already 

objected to Friedlander'• use of the hereafter to motivate proper 

conduct in the here ; O~ a similar objectionable nature i• Green

•tone 1 a assertion that thia world of our• i• nothing more nor leas 

than a place of preparation for another world ~· H• writ••: "Thi• 

world is merely a place where we are to prepare ourselv•• for the 

next~"(54) We are aware that there i• good precedent for a state-
. 

ment of thi• kind in Jewish tradition, that, indeed, Greenaton•'• 

expression is al.moat a paraphrase of Pirke Abot, and yet we venture 

to doubt whether it ia the most wholesome doctrine to be taught 

children, or, for that matter, adult•. I• it not bet~er to teach 

that this world ia a place where we are to live the fullest, richest, 

mo•t godlike life we can, and that, if there be another world wait

ing for u•, proper living here is our 1>9at kind of preparation1 

S'm'ely we do not wish o~ children or ourselv•• te live thi• life 

always with one eye on the next~ It is enough it we live this one 

a• beet we can, knowing full well that the kind of God Judaism teach-
~ 

•• could ask of us nothing more. 
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Thie i• Why we object not only to the statement from 

Greenatone, but a1•o to this s1.milar one from Koh1er1 "The thought 
~ 

of the immortal nature of our soul mu•t prompt ua to uae th1• earthly 

11.!e and all it orrer• u• only a• a preparation for t~ hig!wr life 

of godliness and righteou•ne•1, which last• forever •• ; 11 
( 55) I1& ia , . 

•ignif icant that these are the only two eXpressions o~ thi• k1nA 

noted 1.n the fourteen volume &1 studied:; 

It is worth noting, incidentally, that Greenstone, 

whoae view• were taken to taak a moment ago, givea WI an example 

of the most con•ervative view we have on t~ subject of immortality. 

Indeed, on more than one occaaion Greenstone •••m• to be a more con-

•1stent •poke•man of Orthodoxy than •ome of the Orthodox writer• 

themselve•. Here, for example, he plead• for an acceptance of the 

belier in immortality, but he is not sati•fied with an immortality 

of the soul, •uch a• pleases all th• .Reform writer•~ In connection 

with the eternal life of the •oul, h• mention• al•o the aa••rtion 

that at some future time there will be a re•urrection of the body 

and that body and •oul will be relm1ted in life everlasting. ..It 

was an old belier 1n Israel.~. 119 continue•, ~.and fotmd expr•••ion 

in many pa•sages of the Bible, and we ahould not be ha•ty 1n reject-
. 

ing it.~. (56) Surely thi• go•• the limit in conaervati•m. The type 
.. -

of reasoning it propoae• would make all progress 1n the evolution 

of creed moat difficult, 1r not 1mpos•ibl• ~ 

Tben there 11 a third and final group or the•• "doubt~ 
a 

fu1 doctrine•,~' a group for which we have found •ome difficulty 1n 

choosing a nam; ;· Perhap• we should call them ~Panglo•a1an precept•, ~ 

or some other auch. name indicating that th9y are the •ugar-coated 



1ort of belief' which constitute• essentially an "all' •-w•ll-with

t.he-world.._ philosophy~ ':Chey represent the sort or thing all of' u• 
-

would like to believe; whether th•y correspond a~ all with reality 

ia another matter~ 

~here i•, f'or •X&mple, Adler.~ a notion that there i• 

no real evil in the world. H• write• · as :follows: ~.The world i• ., 
wiaely and well arranged~ Nothing evil can proceed rrom the hand 

or the Perfect One. ~here is no evil in natur•. All defects and 

•vil in . nature only appear a1 11uch to 1hort11ighted. man;· ~ ;~. (57) Now 
. 

W• are not altogether tll'laware that there ar• •choola 01· philosophy 

which •et out to prove doctrines similar to thi• about the non

•xist•nce or evil~ And we would not presume to argue with tba philo-
. 

11ophera. ~ut w• queation whether it ia wise to teach a doctrine 

or contentment like thi11 to our children. Att•r all,· there JL evil 

1n nature and there an wrong• in the world~· Why not teach thi• 

frankly, and encourage the men and women or tomorrow to oTercome 

•uch evil• rather than deny their exi1tence? 

A much le•s objectionable form or thi• aam• doctrine 

is round in Kohler, who writea: ~Aa God, th• ~reator and Ruler of 
. -. 

the world,· is both G.oodn••• and Wi•dom, ao doe• all that occur• in 

the world aerve a good and wise purpo•• ~ Every evil 1n life, wheth•r 

phy•1cal or moral, muat, ther•fore, lead to aome good 1n the •nd~·(58J • 
Obviously, thi• d1ffer1 conaiderably from the foregoing. It doe• 

not deny tb.9 existence of evil; it merely a~f irma that the ev11 Which 

•Xiat• n•ceasarily leads to good:• But does not thi• imply an auto

matic proce•s, a mechanical tran•ition from evil to good, withou~ 

any role for man 1n the proc•••? How mucn be~~er it would be to 

.. 
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a:rr1rm that one or man'• most sacred taaka on earth i• ao ~o live 
-

t.hat evil necessarily becomes good by hie own actiona~· In other 

worda, that in Otn" world the change rrom evil to gooa i• po't.ential; 

man muau 1 oy his l1.:te • make it. aci;ua 1. lthia changes a si;aiaemento or 

doub"&rul t..rU&h into a challenge, and remove• a doci;rin• which con

tain& much or worth rrom the category or the objectiona ole ~1 

.t:Sut there i11 another type or '1 doubtru1 aoctr1ne". within 
~ o; 

'th111 third and i·1nal group. It. 1• the type which teaches a11 a cer

tainty that the good will always oe rewarded and the wicked corre•

pondingly punished. liow ao long a11 this is held out as a promise 

to be full.illed arter death, it ia a tradi'tional tenet or otn" raith 

Wi'th Which one cannot argue. One may accept or reject it, perhapa, 

bU't 1t doe• noi; rall wii;hin the rea1m oi' 11 douOui'.ul11 in 'the aenae - -
tha:t it runs counter to What we know a bout reality. But aa aoon aa 

there ia even an implication that the reward or the good and the 

punishment or the tad is a phenomenon certain to occur in thi• earthly 

lire, then the teaching cecomea one of doub1ii'.u1 T&ll.18. And there 

certainly are auch implication• in the material at hand. There ia, 

ror example, the paragraph in Iaaac y;• W1.•e 1 • manual which read& aa 

:rollowa: ~'fhe aat isract1on and peace or the 11oul depend on the con-
... . 

ac1ouaneas or having obeyed the laws or God~ ~he r1ghteoua are 

happy, however humble and poor they may appear to WI, :t'or 1ih91r• i• 

the peace or the soul; ana the wicked are l.mhappy, however pro11per

OWI they may seem, ror 'There i• no peace to the wicked aai~h my 
-. 

God~ 111 ( 59) Now auch a thought is comrori;ing, ••pecially to tboae -. 
-. -

or ua who will probably never be aated with worldly good•, and we 

would no~ ror a moment deny '&hat there .!! a "peace or th• •oul: which 

I 
I 
I 
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I 
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cannat be boughi;; Yet we humbly doubt. the wisdom o:r arrirm1ng a• 

:h.c't that 11 the righteous are happy, 1_1• no matter what the circum•i;ance 
. -

aeema to be, and "&hat ~'the wicked are unhappy.·.• It would be d.1.rr1-

cult to explain the many exception& 110 thia rule which rall within 

the scope or even a single individual' a experienae;! There are cer-
-

tainly some righteous who are derini'tely no"& happy. juat aa there 
. 

are some wicked who are happy. We cannot aubsti'tute our atandarda 

or bappineaa ror their own ;1 And what are we to do wh9n we have 

taught a doctrine like thia. and later aome child racea the problem 

or the righteous who aut::rer While the wicked prosper? Are we not 

preparing the ground for a break with religion? 

I.At it be clearly understood that we have no quarrel 

at all with those who t'ind comrort in the conviction "&ha'& 'the in-

ju.tices or this world will be adjusted 1n the next~ That single 

belier hae probably rescued more aoula tram the slough or despair 

than any other ~ But to deny the existence o:r earthl.y injustice• 

altogether ia another story. and, we think, an objectionable one at 

Is thia instance rrom Wiae an exceptional one? Not 
. 

at a11; M.uch the same sort ot thing is round in this selection rrom 

Kohler' a manual: "Sin leada to misery.- ruin and death ot body and .. 
aoul~ Righteoua conduct leada to peace, happinea• and lire 1mmort.al~". (CD 

And later in the same volume we rind thia: "Bu't we do know that 

e~ern&l bappineas is the reward or doing good, and that every ba.d 

action brings everlasting misery ;~, {61) Are we not violating a prime -. 
principle or pedagogy here by teaching things which lat.er must be 

derinitely tmlearned? Why teach children now what thay must later 



diLeover ror themselves is not true, and thereby run the danger 

t.ha.t they will assume all our teachings to be ralse, and throw them 

all overboard~ Insorar ae ' life on this earth i• concerned, we cer

tainly canno't arrirm beyond doubt 'tba't the righteous are bappy and 

succeseru1 while the wicked invariably aurrer. Yet thia is tbs impli

cation or passages like those we have just quoted. It is alao the 

implication or a single but posi'tiYe sentence rrom Ene1ow, who wri~es: 

" • • • the re11ard or a re 11gious lire 1• health and happ6.neaa ;·.~ ( 62) 

~o summarize, then, we object to eta'temen'ta or this 

kind #rom 'two points ot view; To begin wi'th, ir they refer to our 

earthly lire, our experience tends ~o show that they are not entirely 

true, and ~hat which is not true should not be taught tc children~ 

And secondly, if tr~y refer to some type of after-1ire, that ahould 

be made definitely clear, and then there ahould be no attempt to 

influence conduct using such a belief aa motivation;·(63) 
-

One more word is nacessary be!ore we leave the subject 

of ~doubtful doctrines~" The observant raader may already have notic-- . 
ed that all but one of the writers criticized in this section are 

representatives or the Heform group ~ The easiest and quickest con

clusion ~o accept, then, is that the Reform rabbia are much more 

guilty in the matter of questionable teachinga. But a closer examina

tiOn wil1 show that this easy conclusion is not entirely rair. 

For we must ramambar that the Reform group greatly surpasses the 

Orthodox in the total amount of space devoted to the subject of creed; 

li'h.ile there ie one Orthodox manual which excludes the subject entire- ~-
-
ly, and two others which devote 1ess than 4~ or their total space 

to it, every representative of the Reform group devotee somewhere 
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between 7~ and 45% of' its total space to the subject. The average 

amount of space given to creed by the total Orthodox group amounts 

to 8.82~; that given by the Reform writers is 26;~~;· ~his changes 
-

the complexion of' our conclusion above:· F'or if' the Ref'orm group 
at 

devotes fully three times as much space to ereed, it is notAall sur-

prising to find that most of' the "doubtf'ul doctrinelil" come rrom the 
. .. . 

writers of' that group. 

A_nother point worth a moment 1 1 attention is the dat_. 

ing of the manual• to which we have objected here. The newest of' 

them is Enelow's, written in 1917, and th9 only other Qne dating 
. 

tram the present century in its original form is Greenstone's, f'irst 

published in 1902. The others were all written in some part of' the 

last century. This we propose as a hopeful 1ign~ In the three 

manuals written aince Enelow'• e.ll of' th9m in the Reform group 

and hence devoting lilome space to creed -- there ha~ not been a single 

doctrine disclosed as doubtful or objectionable~ It we have aucceed

ed in getting a ~air and representative sampling at the start, this 

would tend to show that most or all of' what we have called objection

&ble in the presentation of' creed ii a thing of' th9 paat ;·(64) 

TEACHING THE ABST..KACT 
• • • • • • ~ .... • i- . .. • • • ..... 

Suppolile we note, f'or a moment, the eubjecta in which 

most of' the doctrines mentioned above occur• They are all. related 

to the p~oblems or 1mm.ortal1ty, death, evil, pa1.n and lilufrering; 

Now is there not something truly 11gn1ficant 1n tlw fact that these 

are the subject• which have apparently given our writer• mo•~ or 
their trouble? They are the subjects which give us -- all cf' u1 --

• a 

-
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mos~ or the trouble w• experience too, are they not? For they are 
-

by nature abstract, and even adult1 have difricu1ty 1n understanding 

the abatract~ Most of ua, if we are really honest with our•e1ves, 

will probably admit that we too aometime• wonder just where we stand 

on fundamental issues like these ~ Our perception and understanding 

of these '.'great imponderables" is like the view we get of some distant 

mountain : There are clear days when every detail can be •een and 

we are conscious of no doubt•. But there are other day•, when, through 
. 

the fog and mist, we are barely able to envisage the crude outlinea 

of that which yesterday we eaw so boadl.y. And there are still other 

times when the clouds are low, and we see nothing at a11; and we 

know that the mountain ie there only because yesterday we thought we 

saw it, and we have raith that it is still there and we shall be 

able to see it yet again~· ~hese t hings are hard for ua to tmderstand 

ourBWlves; how much harder must they be, then, tG> explain for child.:. 

~or this reason the criticisms we have made thus far 

in the chapter must be taken with the proper understanding:· Because 

we •o blithely bombard a half dozen or so writers for what we think 

are mistake•, 1t should not be a1sumed that we are not conscious at 

all of their difficulties ~ We ar•. It i1 comparatively easy to 

teach where the answers are definite and clear. But. when the mat~er 

being taught is abstract and intangible, when the teacher too 1• not 
. 

always sure, then our diff'icultie• in teaching •eem to overwhelm us.-

And so we might have expected from the very beginning to find that 

the greatest difficulty would be experienced 1n just these intangible 

subject•;-

-

j 
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W• would not leav• thi• par~ of our diacu••ion, how

•ver, without pointing to what we conlilid•r to be the be•t presenta

tion we have on thelile difficult aubject•~ We do not •ay that it 1• 

the ~st possible, ~ut of all tho•e examined, we propolile that Cohan'• 

treat.ment of the abstract element& of cr•ed ilil the moat acceptabl•. 

Since we cannot poesibly include all hilil material on 

creed, let us look into his presentation of thr•e •ubjecta, the aoul, 

•t•rnity, and the problem of auffering and pain. Uaing tbeae tbr•e 

as examples, why have we auggested that his treatment i• better tban 

the others? 

In his presentation of the aoul, Oohon observe& one af 

the prime rulea of good teaching, a principle lilo abused throughout 

these manual.a that it is a delight to find it obaerved at leaat once. 

We refer to the indisputable fact that the teacher must alwaya liltart 

with the known, with that which ilil already a part of the learner'a 

experience, and proceed thence to the unknown, tq that which ia being 

taught. But ilil it polilsible to follow auch a rule in the teaching of 

an abatraot concept like that of the aoul, where 1t would aeem that 

there ilil no "known~, with which to atart? The anawar to that doubt 

ilil to be found in the fact that here we have a writer who actually 

~ follow the ruia:· Therefor• we need no longer concern ourselvea 

over whether it £!..!!.be done; 1t !:!!.!.. been done. Cohon begitHI hia 

diacuesion of the liloul by asking bis atudent• to answer tbilil queliltion: 

" What am I?". In the courae of attempting an anlilwer, the individual 
·.' 

boy or girl necelilsarily comea to the conclusion that he ilil a conglomer

ate of bonea, blood, flelilh and a dozen other aubliltancelil, but that h• 

is something else too, that there is some elem•nt ar ~ plulil~ which 
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~ accounts for his mental and emotional life and which diatingu1shea 

him from the animal and from other humana~(65) It is only after 

leading the class inductively from certain known or observable facts 

about themselves to thi• logical conclusion that he introduces the 

term 11 soul'~ to explain -all this in a single word~ Thia 1a one of 

the very few examples we shall find of a real attempt to reason with 

the students, to lead them from the known to the unknown without mak

ing them cross bridges of thought which are ours, not their own~ 

Another concept difficult to teach children is that 

of eternity. This too Cohon does well~(66) He tries to explain the 

whole concept of eternal time in connection with hie discussion of 

Roah Hashonah and its meaning~ But instead of speaking in philoso

phical terms, in language far beyond the comprehension of any adoles~ 

cent, he speaks to them in imagery common to their powers of percep

tion. He asks them to thSnk of an enormous mountain, from thAI top 

of which some bird is carrying sand away, one grain at a time. Then 

they are urged to think for a moment of a human _ being, born at the 

very moment when the bird first starts its task. How long would it 

take the bird to complete ita task? And how much smaller would the 

mountain be by the time that the child had grown and lived its whole 

life? ••• The reader must forgive us for •Xplaining _in such great 

length and detail the procedure which Cohon follows~ W• do so only 

because his ability to explain these abstract conc•pta in concrete 

terms 1& unusual, and indicate& something of th• dir•ction which 

must be taken with increaaing frequency in our religious education. 

W• quote just one mo _re such example~ W• have already 

seen in this chapter that many of our author• fail miserably 1n 
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their efforts to discuss the problem or auffering and pain. Not •o 

with Cabon~ He doea not deny the existence of evil and a*ffering; 

neither doe8 he inaiat that the righteous are always the one• to be 

happy. But h• does attempt to ahow that thia pain and auffering, 

which doea exi•t. and which we aometimes are unable to explain, doea 

at leaat lead to certain valuea, to a broadened •ympath.y. to mercy, 

to love, and that therefore perhapa pain too •erve• a legitimate 

purpoae in life.(67) In other word•, what he doea ia to preaent a 

realistic point of view, without at the same time giving up all hope~ 

And above all, he expresses his point of view in language which ia 

concrete enough to be meaningful; 

And •o we •ee that despite th• difficultie• and deapite 

the many mistake• we have noted, here we have at least one manual 

which point• the way~ We do not think that the task has been com

pleted or that we need nc further work in this field of endeavor, 

but rather that the sort of thing we need has been hinted: 

The reader may already have wondered w~y, in a chapter 

on creed, we have not yet tre~ted the subject of God~ The omiaaion 

thus far has been intentional~ We wanted to •how, firat. how ex-

tremely difficult it ia to teach any of the ab•tract concept• and 

doctrines of creed~ It then becomes clear by implication t~t the 

difficulti•• are magnified many time• in the teaching of God. For 

here we are dealing not only with a concept bard to pr•••nt to child

ren, but with one that is the very easence or center of religion. 

Which mean• that as the difficulty increa•ea, the neces•ity alao 
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becomes greater. And of course that complicate• our taak very much: 

Let ua not minimize the difficulty of teaching God to children by 

thinking in terms of compariaona clear to ua as adulta. What we need 

for children are comparisons and terms clear and ~eaningful to them, 

yet teaching them the truths we believe about God. The task ia 

challenging. Even men who have epent years studying religion and 

theology are often taken aback by a child'• •imple question: ~What 

ia God?" And ao, in making the following critical comment• about 
-, 

the way in which our authors teach the subject, we are at all time• 

conacioua of our own 11mitation1 were we to attempt the same taak~ 

We should like, first of all, to call attention to 

the vaguene•• of the teachings we find on the aubject of God: Now 

we know full well that God cannot be taught with the preciaion and 

certainty of a geometric calculation, but neither ahould He be taught 

in a way •o vague that the learner 1• left with nothing• Although 

thia vagueness ia a fault quite generally true of all the manual• 

examined, it 1• particularly apparent in the discusaion by Feu.r 

and Glazer. Following a few very general and very brief remark• 

about God, thi• sentence appear•: ~. If we had the time we might •tudy 

•ome of the very interesting ideaa of God which religion& have held 

in the past and hold at the present time. 11,(68) How many sine are 
.. . ' . 

- - " n excused by that phr~_ae,-- . if we had the time. _ But here 1• a ca•• 

where we ~ the time, where we ~ have the time if we are to 

•ucceed. Surely thi• 1• at leaat a• important as many other thing• 

included in thi• particular manual. And thi• thing which wa1 omitted 

because of 1nauff1cient time 11 th• very thing we need ao badly. 

Th9 trouble with u• baa been that after we are all through preaching 
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and teachi.ng, our children still have no clear idea of what the term 
11 God11 
~ meana. Perhap• thi• is becau••, like Feuer and Glazer, we 

. 
•peak to them only in vague, general term• about God, and then, When 

we are ready for the more difficult task of •hewing them what "God" 
' &" 

meana to different group• ef people, both paat and present, then we 

fall down for one reason or another and leave them with nothing. In 

the teaching of an abstract idea, we must at laaat be a• •pecific a• 

it i• within our power to be; 
If the mistake of theae twe rabbi• wa• that they •top

ped ju•t at the crucial point, the error made by Harri• ia that h• 

tried to cover everything in a single sentence. The following •tate

ment i• all he has to •ay about the nature of God: "God 1• one, per-·.· 

feet, apiritual, eternal; the omnipresent Creat•r or all that i•; 

the omniscient Ruler of the Univerae; the wi•• and loving Fatlii~~! 

mankind.'~ ( 69) It would be interesting to •ubmi t that •entence to a 

group of av•rage adol••cent• and aak them to write out in their own 

word• what it m•an•. T he anawers would probably be aa many a• the 

an•werer•. And the reason i• evident. Becau•• 1t attempt• to aay 

everything, that ••ntence come• per1lou•ly clo•• to aaying nothing. 

Yet these two passages just exhibited ar• merely example• of the 

wide•pr•ad •ort of diet on which we have tried te rai•e a generation 
I 

of religious Jew•. 

The baaic trouble, it ••em• te the writer, 1• that all 

of our author• have di•cusaed God and Hi• attribute• merely a• in

tellectual abstraction• and logical exerci•••· And even if they 

ar• accepted by the children, they •till mean little in actual life. 

Perhap• there i• no way to overcome thi• difficulty. Perhap• until 
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children have them1elves experienced more of the depth• and h9ight• 

of life we cannot in any way teach them of Gad a• a living idea, 

having much tg do with life itaelf: But at lea•t the effort •hould 

be made, and if we mu1t necea1arily fail• let it be on the ba1i1 of 

a •incere 1truggle to accompli•h all that we can. I.at u• at lea1t 

try our be1t to make the idea of God a meaningful, functional concept 

in the lives of our confirmanda; 

There i1 one note of favorable comment tQ be made be-

fore we leave the teaching of God, and again it i• given u1 by Cohen~ 

We empecially like the liberali•m ef hi• attitude toward the subject 

of God. Perhapa it impreaae1 u1 all the more in contra•t to the 

•pirit of inten1e dogmatism which characterize• moat of the ether 

treatment•. Out1ide of Cohon, not a one gf gur writer• •eem• tQ 

experience any doubt but what the final and ultimate truth about God 

hae been known 1ince Bible time• and will be the 1ame throughout all 

ages to come. But we admire the progres1iv• 1pirit of a religioD

iat like CohoD who can write: "Perhap1 1ometim• 1n the future we will 

come ta a clearer under1tanding of Him than we have new. and th.en eur 

pre1ent view• af Him will be 1upplanted by mere accurate anei."(70) 
~ 

Something mere of thi• 1pirit, plu• an effort teward muoh greater 

concretene11, 1eem1 to be aur greatest need in the teaching ot Ged. 

YI8SION OF ISRAEL 

The •ubjec~ : to be treated now might al1Q be con11dered 

in eur •ectien en hi•tory.- 1n the 1ense that one'& view of the m111ion 

at I•rael depend& very largely en hi& interpretation af the Dieper1ion, 
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Which is a major event 1n the hi.11terical lite et our people~ And 

yet we have chosen to place our brief' remark• on the •~bject here, 

because those whe ~old that I•rael indeed baa a mission to perform 

uaually 11peak of it as the duty of teaching God to all mankind. 

Such a belief, where it is held, i11 thu11 really part of our creed, 

and should be considered here~ 

We 11hall not deal here with thoae who either reject or 

ignere the idea of a mission for Iarael~ There are two types of 

what we may call "mission idea", expre•sed in the manuall!I we are con-. . . 

1idering. One is the traditional attitude of Reform, exprel!l•ed by 

Kaufman Kohler in the following way z "_In order to accomplish thi• 
\ 

I• 

Ii 

fl 

great end of human history, Israel has been entruated with the mi1111ion ,I 

of leading all nations to know God and to wor11hip Him in truth and 

in justice. For this reason he wa~ l!leparated from the rest of the 
-

nation• as a priestly nation and scattered among all the people on 

earth, in order that b8, as God's cho11en one, may at th• end of all 

t1me11 unite them all in the glorification of God and the love of 

man~~. ( 71) 

There i• a somewhat •horter expre11sion of the 11ame 

thought in Harria~· He writesi ~,The Reformer treats the disper•ion 

not aa a temporary exile, but as a part of the divine plan, whereby 

Israel, God's witnes11, might carry Hie measage to the people of the 

earth~~(72) These two we recognize at once a11 typical eXpres11ion• or 

official Reform sentiment: -
But what is more interesting by far is to •e• how 

Greenstone, a Conaervative and a nationali•t, take• thi• Reform and 

anti-nationalist point of view, and after giving it a peculiar twist 
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which changes the who1e implication, accept• 1t tully; After de•

cribing the misaion idea we have just presented, Greenatone proceed& 

as follow•: "Much can be done toward the fulfilment of thi• mission, 

even while Israel is dispersed among the nations. But we can expect 

ta realize all our hopes only when, through the help of Gad, we shall 

a~in be established in our old hem• -- Zion -- whence life and light 

•hall go forth to the whole world -- a nation governed by the prin

ciple• of purity and righteousness, according to the ideal• of the 

Bible.~(73) He then refers formally to tha Zionist movement aa •ne 

which ~may . do very much toward hastening thia glorious period~~. Thi• 

is especially interesting as an example of how groupa differing widely 

in their philosophie• of Jewish life can accept the 1elfsame doctrine, 

each with its own interpretation : 

SOURCES 
• 

There is one more subject which muat occupy •ur atten

tion before we turn to a discussion of the methods uaed 1n teaching 

creed : We must try to discover the source& on which our writer• 

depend for the religious ideas they express and teach: Perhaps a 

word of e.xpls.nation or apology is needed here. We realize that thi• 

particular subject 1a as important as it ia interesting, and wi1h 

that more time could be given 1t. Our studieA •f the sources involved 

are not complete:' We know this, and yet there is little to be done; 

our analysis of sources ia one of the most difficult taska of the 

present study. For anyone who, like the writer, is only a novice in 

theological studies, there are only two possible ways of knowing 

the sources upon which any given writer has depended. One way is to 

r 
~ 
" ' I 
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read in the manual an open statement by the writer that he ha.a fol

lowed the views of a certain thinker or has depended on auch and 

such books in the formulation of his own system of thought. But few, 

if any, writers make such open declarations. The other possibility 

is to recognize the presentation or organization of the material as 

resembling that of some previoUQ Jewish scholar with whoaa work we 

happen to be familiar. Now then, since the firat of these possibili

ties is ~o narrowly limited, we muat depend largely upon the second; 

But the second is valuable only in direct proportion to tha number 

of past Jewish thinkers the observer knows well. Which means, in 

effect, that one with a decidedly limited kn~wledge of the~e thing• 

can do only a partial job of tracing . sources. But there are a few 

things we have been able to discover~ What are they? 

To begin with, there are two sources more widely used 

than any other&: (a) Albo and (b) the Thirteen Articles of Faith 

arranged by Maimonides. It is not always easy to discover which of 

these two has served a particular writer. For Alba, in· dividing 

Judaism into beliefs about God, about revelation, and about reward 

and punishment, ha.s in reality followed a form of organization similar 

to that which Maimonides gives in greater detail. True, in Albo 

there is not that emphasis upon the Messiah and Messianic belief 

which we find in the Thirteen Artiales. But Alba's tP.ree divisions 

aeem none the less to be something like a summary of the earlier 

articles formulated by Maimonides; that is to say, they follow a simi

lar order or pattern of thought. When we are confronted by the two 

, .... 1 together, there is of course no difficulty at all in distinguishing 
I 

one from the other. But when we are trying to trace their indirect 

I 
t 

II 
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influence on any writer. and must depend in part en what we are able 

to infer, it is sometimes difficult to tell which of the two is settv-

ing as a source~ 

Of the fourtee~ manual• examined for this study, one 

contain1 nothing a~ all on the subject of creed. and another baa so 

small a section devoted to it that for present purposes we must in

clude it in the same claes.(74) Thie leaves U8 twelve~ or these, 
. . 

three give evidence of having used Albo, three seem quite definitely 

to have relied on the Thirteen Article•, two mention only the Ten 

Commandments as the source of their discussion of religion, one usea 

a form of organization initiated by the Beaht, and three others offer 

us no clue at all~ Suppose we look into the matter further; 

The three who seem to have relied on th• Thirteen 

< Articles are Homberg. Friedl&nd"and Wise, the latter somewhat doubt-

fully. The reason we inc~ude Wise at all 1s that the order of pre-

eentation and general organization of his material on creed remind 

one of the formulation by Maimonide1~ But we are not willing to 

atate thi• connection as a definite fact becau1e. aa a theory, 1t 

breaks down when examined more minutely. Thus Wi•e changes many of 

the Maimunian doctrines which would be incompatible with hi• own 

views on Judaism. He omits the declaration that the Torah has not 

1:111dergone change and leaves out the beliefs 1n the Me1siah and Re

surrection, though there is some mention of a future Messianic era. 

And ao perhapa the best we can say with regard to Wiae 1• that we 

do not know, but that there are some reasons to suspect that he might 

have fellowed a type of organization similar to that of Ma1.monid••~ 

With Romberg and Friedlander, however, there 1• no such 
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doubt. Both are obviou•ly patterned after the Thirteen Article•, 

both present them as such, with proper explanation•, and indeed, 

both devote a •ignifica.nt part of their total •pace to them. With 

Hornberg the proportion i• ten percent, while with Friedlander it 

reaches •eventeen percent. Our task would be considerably easier as 

well &! more accurate if the other manual.II were as clear a• the•• 

two regarding their •ource•~ 

The three writers who seem to be following Albo, at 

least in his three-fold division of Judaiam, are Enelow, De Solla, and 

perha.p• Greenetone~ While there i• no evidence wha.t•oever that En•

low had Maimonides in mind, we are able to follow the three •teps of 

Alba. With Greenstone, we may aay with a reaaonable degree of cer

tainty that he is following either Maimonide• or Albo, , but thi• i• a 

•pecific case where it i• difficult to determine which. At one 

glance, it seem& as if he bad followed the three-fold divi•ion of 

Albo, and then added section• on the Soul and the Messiah. In the 

next glance, it appear• that he was following the Thirteen Articles, 

although they are not specifically stated as auch, and although it i• 

difficult to trace the individual doctrines throughout hi& d1acuae1on. 

So this i• another case where we cannot be •ur•~ 

With De Solla it can be definitely ahown that b9 ia 

following Alba, although hill manner of presentation does not make 

thi1 conclusion obvioulil~ It bas been pointed out before that De 

Sella's manual ia really a volume to be used for the Cenf1rmation 

1ervice 1taelt. Included in it are two catechiams for teating know

ledge in religion and hiatory respectively. An examination of the 

tallowing question• (certain intervening one• omitted) will ahow 
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the t~ndency toward Albo. 

1;1 How do we know that there 1• a God? 

2: Which are the chief attribuue• gf God that exhibit tbemaelve• 

to WI? 

3. What doe& the Jewieh religion teach particularly in regard to 

the ex1etence of' God? 

4~ What rea•on have we for believing that there can be but One 

God? 

s: What does the Jew1•h rel1g1on teach 1n regard to revelation? 

6. What reason have we to believe that God made known Hi• will 

by special revelation•? 

7. What doctrine do we hold in regard te future reward and 

punishment? 

Now it can be seen at a glance that the fir•t four queationa fall 

clearly under Albo's first division, namely,· God, while question• 

five and aix are concerned with revel.ation, and the final question 

deal• with reward and puni•hment: Thus the influence of Albo 1a 

unmistakable. 

Another three-fold division is that follewed by Cohon, 

who divides Judai•m into God, Iarael and Torah. Although thi• d1v1~ 

a1on ie by now quite common and well~known, it is one of the mo•t . . 

d1:f'ficu1t to trace hick~ Cohon adapted it from Prof'easor Samu.l S :• 

Cohan of the Hebrew Union CGllege, who, in turn, ha• aucceeded 1n 

tracing it hick as far aa Israel Baal Sh9m ToY, the founder of 

ChaeB1d1•m:' 

Unfortunately, thil repre•ent• about all the knowledge 

gf source• we are able te garner. The two manual• referred to a 
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moment ago a• giving only the Ten Commandment• by way of •ource are 

Adler' a and Kohler's ~ or course the Decalogue can hardly be con•id-
- . . 

ered a source in the sense in which we have here u•ed that term~ 

For practically all the manuals acknowledge the Ten Command.men~• a• 
-
the prime source of all religionm 1 nat just aur own; But we have 

uaeA the word 11 •ource11 in a peat-El blical rather than a Biblical . . ·. 

•ense. In that sense, then, we know little more about the1e two 

than we do about Harris, Jabez, and Feuer and Glazer, who give u• ne 

•ource clue• at a11; 

METHOD OF TEACHING RELIGION 

It is not always easy to differentiate method from the 

matter being taught; e•pecially do~• thi• aeem t• be true in the caae 

of religious and moral in•truction : And yet there are certain peda-

gogic principle• which hold true in all type• of education, and we 

are concerned here with their application te the teaching •f creed. 

How far .£!!! they be applied to thi• particular type of teaching, and 

how far have they been applied? 

The fir1t thing we are moved to •tate a• a P••itiv• 

principle i• that in the teaching of religion te youth we definitely 

need more rea•oning and le•• indoctrination ~ Now we are aware that 

a1 soon as the word "1ndoctrinati•n". ii uaed 1 the f'lo1>d-gate• of , . . . 
aontrcver!y have automatically been opened~ Unfort\lllately, the 1aund 

principle which we here uphold ha• been •o abuaed in the recent pa1t 

that even a reasonable interpretation of it may result in rai•ed 

•Y•brew•. Theref•re it beh~eve• ua ta explain what we mean by •ur 
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term•, and Why we •tate the two alternat1Ye• a• mutually exclua1Ye 

oppo•ite•. F1r•t, what is meant here by indoctrination? We mean by 

that term th~ attitude that religion• in particular our •wn religien, 

baa stood for such and such belief•. and that A and B and c, if they 

wish to be considered tit members ef the religious group, mu•t em~ 

b~ce precisely these belief• just becaW1e •omeone 1n authority •ay• 

•o• That is the u•ual t11rm. "Their• net te reason wh.:f,~. i• the 1mpli-
-cati•n. This thing must be believed ju•t because it mu•t, just becau1e 

it has been in the pa•t: thi• we call indoctrinati11n;· 

What, then, i1 rea8•ning? It i• a method founded en 

th.9 c•nviction that these things we are asking young people te be~ 

lieve are reasonable thinga, that our fathera believed them becau1e 

they were led by a process ef experience and theught to accept them. 

and that the only 80l.D1d way to inaure their adoption by the youth et 

teday is to provide for 1ome experience and thought similar te that 

which fir1t produced these belief• : Perhapa eur meaning will become 

increasingly clear as we proceed, and deal with specific i••ue• ;· 

But first et all 1t 1hould be known that at least en• 

of •ur manuals is directly conscious et this need tor reasening 1n 

eur teaching of the more formal aspects of religion~' Indeed, all that 

ba1 just been said is 1ummad up very briefly and adequately 1n a 

single sentence, found in the Introduction to the volume by Feuer 

and Glazer ; It reads ae follo~s: ~We begin with the a•sumption that 

the bays and girls can and de think for themselvea, and that they 

ought to be reasoned with rather than indoctrinated."(75) 

Obviously there could be ne better way •f di•covering 

whether eur manual• meet thil requirement or reasoning than t• examine 

-· 
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tb.e _ ~ne which, above a11 ~thers, clearly recognizes and states the 

need ~ Ir the men who gave 1uch ccnci1e statement te the phi1o1ophy 

w1 uphold do not themselves follow it in practice, then surely there 

is little to hope far from the others ~ On the other hand, it Feuer 

and Glazer follow their own principle throughout the pages they write, 

then we may hope:f'ul1y turn to some a:f' the other writer• to •ee it 

they too have imbibed of the 1ame spirit ; 

Here, alas, we are doomed te di1mal d11appc1ntment ; ' 

Fer despite the commendable intent given above, even Feuer and Glazer 

are gu~lty of' attempted indoctrinatien, often without re1ort to 

reason : Perhaps the guilt is an Wlconacioua one which the author• 

would ru•h to deny, but the impartial eye finds it none the lei• ; 

Nowhere is this mere evident than in the type of' questions which are 

a1ked at the end a:f' each chapter, and which are intended a• a l::asi• 

fer class discussion ; It should go without 1aying here that two 

types of questions may be asked, questions of' fact and thought que•-

tion•, and that of the two, the aeccnd kind is much mere fruitful in 

the 1t1mulation of' reasoning and thinking~ It f'• llow1,· then, that .. 

if our authors are primarily interested 1n the>ught, their question• 

teo muat be largely the kind that lead• . . to thought. But the oppo-

•1te is true : In a la.ter chapter we shall ha.Ye eccaaion to di•

cusa theae twa types of' queationa at greater length; Suffice it 

her• to remark that there is a woeful laok of' thouglilt queation• even 

in Feuer and Glazer; Only rarely, and then, it seem•, almo•t by 

acci~ent, doe• a ~uestion . 1t1mulating any thought at all •omehew 

' cre•p in unawares : Al.most all the que•ticn• asked are the type which 

merely require• that some authoritative statement made by the author• 
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be remembered and banded back; The question which •timulatea rea•on

ing or thought en the part of the children themselTe& ia an exception;• 

Of course the proper type of thought question i& not at all eaay to 

formulate, ao that there may be good reason& for thia lack, but it 

abviously exi11ts none the lees~· 

We might give a different kind of example from the aame 

book to show how there i11 sometimes a spirit of preaching to the 

children rather than reasoning with them : In the course of a diecua

sion about the Sabbath the fo1lowing aentence appear&: ·~ .Child.ran who 

are attending religious schoo1 and who have the opportunity of parti

cipating in the Sa bba.th Service should do so wil1ingly. ".C 76) What - . 
possible good can come from preaching of that type? I~ isn't that 

we disagree on the subject of participation in the Sabbath Service : 

But it seems rather obvious that if we have not succeeded, befere the 

Confirmation year, in building up a favorable attitude toward the 

Sabbath and its observance, then mere words and preaching are futile. 

On the other hand, if we have aucceeded, then they are unnecessary. 

In either case a precess or long-time training, of reasoning with the 

older children and of pleasant eXperiences with the younger ones, 

will do us much more good than an attempt like thi• to indoctrinate 

an attitude, to preach to them a loyalty which has no basi• in their 

ewn experience and thought : 

It goea without saying tba~ Feuer and Glazer are far 

from the wore~ offender& in this respect ~ What i• evident 1n the 

others 1a more obvioua with them, perhaps just because they •eem to 
../ 

be conscious of the need for something different. And the inescapable 

result of all this 11 that there is no effort at all t• stimulate 
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sincere religious thought on the part of the cl.aaa. We cannot em

phasize this enough. There is no effort at all to stimulate thought;. 

A further example. thi~ time from Kohler, will show how the child ia 

assumed to be merely a passive recept..acle, into which we pour at will 

our great Wisdom~ The following is all that K~hler has to say on 

the subject 01" God's justice: "God is all Just~ He treats individuals 

and nations, according to their doing&; He punishes evil and rewards 

the good." (77) Why should this mere statement of the fact be enough 

for a thinking child? And indeed, it seldom is enough, even though 

we may fool ourselves into thinking that it ia; The writer is think~ 

1ng in particular 01" an intelligent adolescent who asked him 1n the 

course of the past summer 1f he would mind discussing God~· When as-

sured that anything he V1anted to ask or say would be most welcome, he 

promptly asked: "What I have wanted to know for a long time is this: 

hew do I know there is a God? I have never seen Him~ They say there 

i• a God, but how do I know?" That boy bs.d received a religious edu-

cation on the whole considerably better than that of the average 

Reform Jewish child~ But app}ently no one ha~ tried to make him a 

partner in an adventure of religious thinking~ No one had made an 

effort to reason with him, to help him move toward certain conclusion• 

him•elf rather than have them force• upon him; In short, indoctrina-
. 

tion took the place of reason. 

The same thing is true of Jabez and others of the 

Orthodox group. too;· All of them give us the impression tl_lat they are 

either not able or not willing to help the children think~ But child-

') ren of adolescent age are going to think whether we like it or not;. 

I The only question ia whether we shall make a sincere effort to guide 

I 
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thair thought: We have been inei•t ing that they walk on crutcMs, 

10 to ~peak, without realizing that it we do not train them to walk 

freely, they will fall as &oon as the crutche1 are removed~ True,· 
I 

we must ever guide their ateps, and that is .not easy. But it ie the 

only way to correct the evil• we have noted:· 

It would be bad enough if the ideas we expected these 

children to accept merely on our authority were sufficient to meet 

their emotional and religious needs: But they are not,· and that 

makes the situation even worse ;. Look, for example, at the following 

een~ence from Harrie: "Pain, struggle, and sorrow are divine educat

ors, developing the noblest capacities of the soul.".(78) That ia all., 

but other examples of a similar nature could be given too ~ Now what 

can a •ingle, dogmatic sentence like this mean to a developing adole1-

cent who is just becoming aware or the "great mysteries, 11 who baa . "' 

perhaps just lost a parent or friend to death, or wh~ seel aomeon• 

he admirea auf fering untold suffering and pain? How dare we answer 

hi1 doubt with but a 1ingle, smug statement? Yet that ia what moat 

cf our writers have tried te do. They have given neat little answer& 

Which \ll'lqueetionably aatiafy them, instead of 1eeking t9 lead the 

child, through hie own thinking, to an answer which w1l.l. satiety him: 

Perhaps thia is the p1ace to sugge•t quite humbly what 

aeems to be a defect underlying a geod part or the trouble we have 

found in the methods our writers employ tor the teaching or religion 

and especially of creed~ We do not believe that any of them has gone 

far enough on the road ot making belief a functioning element in th• 

lives of adolescent children. In all fairne11u to J:nelow 1t must be 
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admitted that at leaat he recognized this a• a definite need~ Fer 

he writes: "No religion is worth anything that does not •how it•elt .. . 

in one way or another in actua 1 life ~n ( 79) Unfortunately thi• i• .. 

another· instance where the best of intentiona waa net ful.f'i~led, fer 

after stating thia profound truth, he does nothing about it ; Thi• we 

believe to be the crux ef the whole problem~ We have not •ought to 

make religion a vital, tunctioning factor in actual everyday life ~ 

And until we find some way to do that, our efforts will be doomed to 

the same sort of failure as that we have consistently noted throughout 

th11 chapter~ 

MISCELIANEOUS 

There remain ju•t one Gr two m1scellaneoua remarit. 

before we leave the subject of creed, which we have considered at such 

great length~ The manual ot Herz Hamberg is especially interesting 

because it comes from the pen of a man who wa• attempting to reconcile 

what we today would call Orthodox Judai•m with a rationalist point 

of view. The rationalistic view ot Homberg might, at least 1n part. 

be treated 1n thi• chapter on creed, but in order that 1t may be di•

cussed as a whole rather than be broken into ~it•, we shall delAy 

our consideration of it until a later chapter;• Suffice it te •ay 

here that in his presentation of creed, Romberg naturally betray• 

hi• rationalist leaning• ~ 

It is ai.o worthy or brief note, though hardly meriting 

a lengthy discussion, that her• and there we find a trace Gt polemic• 

even in theae beok• intended tor adolescent children : It i• notice-
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able in at l•aat two respect1, 1n an empha•i• upon th• unity of God, 

with hinted allu11ons to the notion of Trinity, and in a def•n•e ef 

the Old Testament a1 again1t th• N••· By way of brief •xample•, i\ 

lhould be noticed that Homberg discredits the New Te•tament, saying 

that there is nothing new befare God, and that there would therefere 

be no reason for him to reject the Bible he had •nee g1v•n man 1n 

favor of another or 1uperier ene~(80) And Friedlander, beside• em~ 

pha11z1ng our doctrine of Unity a,,ppo•ed to the Christian TriDity, 

takee pain1 to remark that the M1s1iah will be 11 a descendant •f the 

houae of David, a ~uman being, and not any more of Divin• desc•nt 

than any other man?.(81) But thi• polemical not• is no more than W• 

would ~roperly expect, and 10 we need Qoncern ourselves with it ne 

longer~ 

We proc•ed,· then, ta a very brief' con1id,ration of the 

Bible and Jewi1h history a• they appear in our manuals;: 
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CHAPTER VI: BIBIE AND HIST ORY 

We include the&• two subject• in a •ing1• chapter be

cau1•, as rar as our manuals are concerned, they may be considered 

minor subjects, especially in comparisgn to those which have occupied 

0Ul' attenti~n in the last three chapters. We shall th•refore devote 

but a :r.w page• to the two of them~ I" •hould b9 r•m•mbered, r1ra't. 

of all, that our analysis in Chapter II •bowed u• why these two are 

1ubjects 01· minor importance in this study;' Bible ia treated, in 

one way or another, by ten of' the fourteen manuai.., while hist•ry is 

includ•d by only five or our writers~· With but a rew exceptions, n• 

1ignificant amount or space i• devoted t• either ~ (82) 

BIBIE 

We would naturally expect te see •em• dirf'erence in 

the attitude taken by the various writer• toward the Bible, especial

ly 1ince their manuals cover a span or •om• hundred and rirteen years 

and include representatives Gf many dirferent opinion• ;: ~ut. ti. 

line ef' demarcation here dirf'ers •omewhat from that which we have 

found 1n regard to other subject• ; iior her• we find .Reform, Uonserva• 

tive and Orthe>dox writer• in cloae agreement ;· Out•1de er an indivi

dual exception 11.ke Kohler, the ene greup which may be •&id te d1:ff'er 

a1 a group from the other• 1• what we have called the New Ref'e>rm 

greup. It i• th• enly ene which consistently take• a modern •r 

scientific attitude toward the Bible ; But thia 1s anether o:f the many 
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conclu•ion• which de not •urpri•• u• at all~ 

An example f'ram each gr•up •heuld •ufrice to illustrate 

the con1ervative attitude which a majority er O\ll" writer11 take ta

ward the Bible ; We turn tir•t to ~riedlander, who•• poinli er view 1• 

precil!lely what we would expec~ t"rom a repre11entative er orthodoxy;• 

With regard t• the ~•ntateuch he ba• this t• aay: ~~he Terah ba• net 

undergone any change~ •• ~v•n 1n peri•d• er corruption and id~latry, 

there were men who remained taithrul t• the I.aw, knew it thoroughly. 

and wou.Ld have eal!lily detected any allierat1on,· if' any per1on had 

dared to tamper with tha Holy Treasure.".(83) j1.he ext.remely close _, 
. . - . 

agreemen,; oei;ween thi• and th• Con•ervativ• point er view i• l!lhown 

by the rol~owlng quo,;a,;1an rrom Greenstone.1 whe net only hola• the 

•&me view, but even employs 'the 11ame reasoning: ~.~ee many peopa 

knew it, there were toe many cep1es te allow any mi11taken ver11ion t• 

ex1•t long; It 11!1 therergre our r1rm belier that the ~•r&hl a• it i• 

now round in our scrol1s, i• the same a• written by Ko•••;~ And even 

more conservaT.i'f'e, if po•siblei ill t.he i"ollowing, t.aken rrom th8 
I' 
1 same page: "The ~orah is a divine werk. directly cQmmunicated by ~•d 

I 
I 

r 

t• Mose•, and 1•, thererere, permanent and binding upon al1 genera

tion•• We cannot 11ay that a certain law 11hould be aboli11hed becau•• 

the reason rGr its existence bas ceased~· ~h• Divine mind might have 

bad many clirrerenli reason11 iror that law, which we cannot a't al1 con-· 

jeature; ·.!the J.awe or lihe :i.:orah mu11t •,;and rorever;~•. c 84} Here i• a 

point er view which is unequivoca1~1 :!!here can be no doubt. about 1t• 

meaning or inlienli ~· 

A •1mil.arl.y conservative inrerence may be drawn rrom 

'the manual er Isaac M.~1 W1••, thgugh it i• ment.1oned enly 1nc1aentally 
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1n une course or a discussion on prayer, ana 1• cert.ainly not couched 

1n uhe extreme language er· Green•'t•ne ~· In •eeking t.o prove t.ba't 

prayer can be directly answered by O-od, Wise writ.ea &1!1 rollewa: 11 Th• 

same Bible which teaches Ull, ~•d is immutable and governs the tm1-

verse by rixed lawl!I, &ll!lo inrorma ua t.bat. t.h• bel!lt. and wisest. men 

prayed in hours or a1·r11ct.ion and G-od heard and grant.ad t.h•ir peti

tion, and there can be no contradiction 1n Sacred 8cript.ure.~{85) 
-Se we l!lee that. whether by inference or direct. st.at.ement., whet.her in 

terms moderate or extreme, the three group• are in ea•ent1a1 agree

ment With regard ta their conservative view er the Terah. 

~ut W• are abl• alJla te catch a raint glimpse er a n•wer 

attitude, te see what we may call t.he early beginning• er a mere 

modern or 1!1Cient1r1c view.· ~rue, t.her• seems to be nothing a~ al1 ·~ 

thi• in the Orthodox group, but we ahould hardly expect t• rind it 

there~ Indeed, it ia surprising to !ind even a •ligb.t hint or it in 

Greenatone, whose conservat.1v• att.itude we noticed but a moment ago~· 

It wmuld be gr••• misrepresent..ation to l!lay that ~reenstone yield.a in 

any way to ~iblical cr1t.ic1sm;; But it is s1gniricant t• no~• that 

hi• extreme con•ervat.1sm regarding th• ~or&hi which h9 ext.end• 1n 

•everal p laces te the P rophet• teo, apparently d••• net held geod 

when it comes t• the Hag1Qgrapba~' At 1ea•t we have derinite evidence 

to show that it does not. apply to the Psalms, when we netice what 

Green it.one has to aay a bout their authorshj.p s ~Only a pert1en •! th8 

P•alms was really compoaed by King David,~: he write•, ~although they 

a::re usually known a• the ,~Psal~ er · David:,t•_•(s6) 

But wi'th Kauiman Kohler we rind what we may definitely 
. . . 

call the gene1is at least ef a acientifia attitude teward tlw entire 
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Bible ;: 'J:he rol.lowing three quotation• t:rom hil!I mantal. will d111c1o•e 

hi1 attitude tow~rd al.1 •! Scripture~· ~irmt, with regard to ene of 

the prephetic books: "I•aiah,· containi~g the addresses e! I•aiah, 
• . n -

With several late prophecies ~erwoven. 'J.:he la•~ twentY-•1X chapter• 

were writ~en by unknown prophet• or and after the Ex1la.~(87) With 

regard te the P roverbs of Solomon, part a.r the Hagiographa, b8 write• 

as rollows: 11 'l'he 1'1rst ten chapters a:bd the la at one were added at. 
~ 

a later time. 11 (88) And 1'inally, With regard to the canoniza"&ion er 
-

the entire Bible he show• quite clear1y tbat he bas broken with old, 

traditional view•. He writes: "Buli lihe wark of composition and 

arrangement, the collection and admission or the book• as the standard 

scriptures or the synagogue, wa• a werk or gradual growth and develop

ment." ( 89) We need hardly add any rurth.er comment to indicate that 
-th.ere is a signiricant dirrerence between this and tb8 opinions of 

Greenstona, l!'riedlander and Wise. In his point 01' view regarding 

the .l::lible Kohler almost •eams to ·oelong to the New Reform group~1 

For these later representatiTes of the Reform •chool 

are all quite naturally agreed 1n presenting a lihoroughly •cienliiric 

stand: Although none or them ggea into the detaila er .l::liblical 

criticism, all discuss the Bible a• a slewl.y~developed collection o~ 

bcoks, written at different times by different men, and finally 

gathered into one •acred whole;• It is interesting to see that none 

er the Orthodox manuals, not even the most recent, takes any notice 

at all of this modern view~ 

One further matter ef intere•t befere we leave our dis

cue s ion of the -Bible i• the u•e to which Scripture is put by the 
as 

various authors:· Although, ~we baTe said, only ten of our fourteen 
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~olumea devote any amount of space to the Bibl.e aa such, there is 

not a single one which does not include at least certain quotations 

from the Bible~ In this sense. then, it is a subject of major impor

tance, and we wish to know in what different waya the Bible is used~ 

First of a11. it is worthy of note that. con1id.ering the 

amount of space he could devote to the subject. Greenstone give• an 

adequate description of the entire Bible and its contents. He avoids 

the mistake of other writers with limited space. namely. a mere cata

logue of books which bears no meaning for the cl.a.as~ In connection 

with each cf the Bible's books, Greenstone gives a brief. aimple. 

and satisfactory description of what that book centa1ns~ 

But there are other uses made of the Bible beside• a 

mere description of its nature and content: With one of theae tu1e• 

we must now take issue• fully aware of the fact that our stand 1e 
• , 

not one in full favor with everyone. The wiadom of demanding that 

certain passages and parts of the Bible be memorized is a point on 

which there has been and will continue to be much disagreement~ 

In this the writer takes the same stand as he has already done 1n 

regard te the memorization of prayers:· In other words. he oppo•ee 1t: 

Memorization, hewever, is quite generally expected in 

our authors• treatment of the Bib1e~ ~hue Enelow asks hie students 

-
to memorize not only the names of th• books in proper order, but 

also various passages specified by h1m : (90) And ~ohon instructs hi• 

readers to memorize two prophetic passages and quote them f'rom memory.(91. 

The writer definitely di~rera from those authors whg make sucb re

quirements. perhaps because the necessity of Bib1e memorization 1• 

I 
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l!ltill fresh in his own mind; Our a 1m, it wil1 be agreed, i• to 

build in our children ravorable attitudes and attachments t• the 

Bible~· We want our Sacred Writ to mean •omething more than a dull 

volume bound in black covers. Now to the average ch11d memorization 

i• a task of sheer perseveranc•, nothing more. It is doubtful 

whether anything has contributed so much to the genera1 di•li.ke for 

good literature of all kindl!I as has the dull m•morization r•quired 

1n our •chool•~ Furthermore, if it be the !irm conviction or any 

teacher or rabbi that memorization is an absolute nece•sity, then 

perhapa it would be better to giv• th• individual child some amount 

of choice regarding the passage to be learn•d~· By presenting a number 

of the more appealing sections, and then allowing the individual to 

cheese that which he wish•s to m•morize, we are at least coupling 

with a dull task •ome training in literary appreciation and discrimina

tion; In any event, there is at least some room for doubt a• to 

whether the procedure so commonly f•llowed with regard te Bible 

memorization is the wisest possible~ 

An •frectiv• and altog•ther proper use o~ the Bibl• 

is made by Enelow, who som•t 1me• send• thil members of his clas• te 

the Bible for •mall pieces of re•earc.h. They are aak•d to find some

thing in the Bibl•, are teld in general where t~ look tor it, and 

are given a a~t of guide questions to aid them in their •earch:~ A• 

a means 0f acquainting them with th• Bible, and a• a way of building 

up an appreciation and lov• for the Bibl•, thi• 1mpres1•• WI a1 

being ever •o much wiser than the method• criticized above. ~D•low, 

as far a• w• are able to ascertain, i• the only one of our writer• 

to ma.k• conspicucu• us• or the Bibl• in thi• way~ 
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In a aemewhat d1fferent d1rection Greenaton• too make• 

intelligent use of the Bible; Al.moat without exception our Orthodox 

and even older Reform wr1tera use Biblical passage• aa cenclus1v• 

proof for whatever idea they are present1ng;· Scripture i• quite 

naturally their piece de reeiatance, in the aenae that it is a final 

proCDf for anything and everything~' Juat as it •erved eur :rather• 

When they wrote the Talmud and Midraah and other rabbinic literature, 

so for these nineteenth and twentieth century writer• toe only a 

B1bl1cal pa.aaage or phraae is needed to prove an epinion beyond 

doubt. Whether consciously er not, Greenstone aeems ts depart aome

Wha't from that precedure; Not that he :rail• to quote the Bi bl.a~ 

But the whole spirit of his quotation• ••em• to dif'fer. Wherever 

there ia a quotation which 1s efrectiv• ror illustrative purpo•••• 

he uae1 it~ In other w•rda, hi• use of tba Bible ia more like that 

of the modern aermon than the ancient one; Th• Bibl.e,· aa the recerd 

of •ur people'• past, becemea a d••P well •f illuetrationa rather 

than an 1nf'all1ble oracle~ Thia, we ~••l, ia a definite atep ferward~ 

'.thia brings us to Gur final thaught about the Bible;, 

We have already stated that this uae cf tm Bible as the ultimate 

bit or proof is very widespread 1n the material we have examined• 

and that all er our manual• quote th• Bible more or leea frequently. 

But net a aingl• ene er them ha• attempted te teach the Bible aa 
. 
literature~ After au.: we wh• nc longer look upon Scripture a• a 

. 
1acresanct whele delivered by Ged to Mose• and preaerved in perfect 

farm, have come te think af it rather aa the world~• greateat piece 

•f literary writing, aa a record •f pregr••• asveri.Dg centuri•• •f 

time,· aa a mirr•r reflecting th• whale gamut ef human emetion• and 
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th0Ught1, from the lowe•t te the high••t~ It 1• a1 •uch.- then, 

that we must teach the Bible and build an appreciation fer it~ '.r• 

the extent that eur writers try in ••m• 1mal1 mea•~ t• d• th11,' 

th9y have succeeded in their presentation •f Bible: 

HIS'l'ORY 

And nmw for the •econd of' the two subjects t• be con-

11dered in thi• chapter~ There are only two •f cur auther1 •h• deem

•d history of' 1ur:ricient importance 1n a ~onf1rmation ceur•• te give 

it a whole section, totaling more than a tenth ef' their tetal 1pace~ 

They are Harri•, who give• it 35'°, and De Sella, w1th •em• 17% given 
. . 

te h11tory. Although there are two ~ther• who give c1o1e te a 

tenth of their space te the subject, .-till they treat it more a1 an 

incidental feature than a1 ene worthy ef cemplete 1eparate treat

ment~ ( 92) Hew, then, de Harpis and De Solla pre1ent the aubject •f 
-

history? 

Perhaps the whole •tory with regard t• Harri• may be 

told in the revealing statement that he encompa11e1 the whQle of 

Jewish history in forty-f'our 1mall page•:· It goe1 without saying 

that he ha• attempted an impossible ta1k, and ia deomed t• f'ailur• ; • 

Hi• treatment G! history, te put the matter briefly and bluntly, 

1a dull, inadequate, futile, conf'u1ing and uninteresting~ A brier 

glance at his material will 1upp~rt even se sweeping a condemnati•n 

as thi1. One cannot escape teel1ng that ir any sert or history at 

all bas been taught beror• the <e;onf'irmatien year, these remarka 

by Harris would be totally unnece1sar1: And if', en the other band, '· 
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n• history has been taught before, aa we might ••ll auapect ~r•m 

the manual itself, then •urely th1a 1a much to• late to aton•, in a 

few p ages, ~or ao gr1•vau• an om1•s1on~ ~he material h•re 1a in

adequate •ven aa an outline~ 

It. must be admit'ted, however, that the language 1• 

well choaen and simple~ But th9 inevitable errect er auch a ka1eido•

copic presentation ia beredom ~ Especially in tho•e ••ctiona which 

••ek to trace the story of ~piritual and religicue growth in Isra•l, 

there i• an alarming confusi•n~ S:o much so, indeed, that it is al

most impossible to place one's finger •n th.9 out•tanding notion •r 

thought of any paragraph or section~: ~hi• 1• part1cul&r1y notice~ 

able in the closing part• of .Harri•• s f'irat chapt•r;; 

An in•vitable result of crowding so much into •• •mall 

a apace is to eliminate those very detailm whiah are of' greate•t 

interest ta young p•opl•~ ~hu•, f'•r example, the atory of J•hanan 

ben l..akka1' • rue• f'or the purpose of' preserving his schoe1, a tale 

which is as eigniricant as it 1s ini;eres'ting, 1• nowher• •v•n men

'tioned. And even when •imilar atoriea d• rind their way 1nte the 

text, they are boiled down so that everything interesting escapea 

in steam. ~hua the rollowing •eni;ence is all that appear• concerning 

'the rascinai;ing ai;ory er the Qbazarti and 'their acceptana• ef' Judaism: 

~.The •tory or 'tho \l'hazar• adopting Juda.1•m 1'.rom among the ctn'rent .. 
creed.a was chosen by 11alovi a1 an opportun1'ty 'to compare adv.anug•ou.-

1.y the princip lea or J"udaiam wi'th 'those er 'the Ohurch, 'the .M.Qlilquo 

and 'the philosophic scheola." (93) Enough, 'then, to •how that it 

were better not te have ati;empted any diacue•ion e1· hiatory at.. all 

than te hav• cond•nsed. it beyond all intores't and l.1.fo .~ 
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De Solla, in covering t.he 11pan or Jew111h lire 1.n a 

twent.y-page c::a.t.ee:hiem, :ral.ls prey 'to t.he 11ame d.ange:N. All t.h9 event.1 

trom Samuel. ~ough Solomon are described in 11even 11nee ~ And eYery

~h1ng . 1mport.ant. in the period or the Second ~emple, 1ncl~d1ng t.he 

event 11 connee:t.ed with .1:::1.ama.n, Ezra, t.he M.aec:a bee a, Ta.he l4.1ahnah and 

Talmud, ~he rise of C'hriat.1anity, and t.he deat.ructio n ·~ 70 a.&. 

are ~reated in nta more t.ban twent.y lines! Not only ill there 'thilil 
-

1mpose1bl.e brevity, but. we note al.so an amazing and almo8:t unbel.1eT-

able )ac.k of proportion.' One example 11hould 11urrice tto make our 

meaning clear: Although only twenty lines were given t.o the whole 

era or the Second Temple, and the ent.1re period o~ American Jewiah 

history rrom 1654 to t.he date or writing i11 cont.ained in t.wenty-riv• 

lines, t.here are no lees than thirt.een lines dev~ted 'to the Mortara 

case alone ~ Now we would not for a moment deny eit.her the 1mpor't&nce 

or the interest. or this nineteenth century 8t.ory, but to give it 

almost as much space a8 whtale movement.a and period& is, 'to 11ay t.he 

least, 1ym.ptomat..ic or an unbalanced perspectiTe ~ · 

Along with th1e lack or proportion there is al.Be a Yery 

poor sense G! organization:' ~he eecti0n on history i8 a conrus1ng, 

awkward collec"tion 01' historical d&t.a gathered in 11pot.a • rathei! than 

organized periods~· We mu11t conclude,· then, that neither er tha 

t.wo manuals which chose to treatc hist"ry at length bas don• a good 

job: 'l:he f'ault is nGt entirely T.he au-thora.', except in8ofar a11 they 

at~empted an impossible task; f'or it is deubtful whether anyone else 

could have done a really good job in 80 11m1t.ed an amount of' apace : 1 

Although Jabez also devotes con111derable apace 1i.o re

marks on history, we can eca~cely speak •r him a8 we do or the twe 
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men discussed aboYe, because his remarks on history are simply drag

ged in here and there,· presumably to break ~he monotony of whatever 

he has been discussing: While he succeed.a admirably 1n breaking hia 

material into bits small enough to prevent hi• atudenta rrom being 

bored, he does· this too we11; ·.rhe result i• a scatter-brain ~ype ef'. 

organization which makes or his material on history little more than 

an isolated paragraph here and there: 

Aa 1·or the others, where they treat history at all• 

it is merely in an incidental way.· ~wo 1n particular succeed 1n doing 

this well. Among the fteform writers, ~ohon makes frequent and good 

use or events rrom the Jewish past to illustrate some point he baa 

made or wishes to make: And among the Orthodox representatives, 

Bogaisky presents historical material very effectively in connection 

with the holidays: In his treatment o~ lag B'Omer, fQr ex.ample, he 

tells the story of Bar C.ochba vividly and we11: S1mil.ar1y when he 

treats the holidays of Chanukah and Purim, the historical background 

is presented in an unusually fine r ·ashion;: It seems, then, that 

these men have followed a wise* course than have those who would 

attempt a full and separate treatment ot' history in the Conrirmation 

course. No~ that either they or we minimize the importance of atudies 

in Jewish history: But. the proper place for them would aeem to be 

elaewhere 1n the religious school curricu1um.;1 

There is one further item which we shall consider here, 

frankly,· because there seems to be no other p lace where it belongs. 

w. have already noted, in our discussion of Israel's mission, that 

,., there are different ways of viewing the Destruction and l.)1spersion: 1 """') 

In a certain sense, this has a pl.ace in our discussion of history, 
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although we included it as belonging more prop erly to the subject 

of creed. 

We pause now, however, to note, along similar lines, 

that there is also a tremendous difference, obvious in at least two 

cases, in our authors• opinions concerning Palestine as 1t is connect

ed With the Jewish past and future. One extreme 1s that of Isaac· U~ 

Wise, who expresses almost a contemptible view of Palestine 1n the 

following statement: 11 But it 1s now defiled by barbarism and impiety, 

it is the holy land no more. ~he habitable earth must become one 

holy land; this is the object of the Iaw~~(94) 

Exactly the opposite extreme is upheld by Jabez. who,· 

as a Mizrachist, naturally looks upon Palestine with different eyes. 

Written in the same century but thirty years later than Wise's, his 

manual speaks of Palestine with affection and devotion~ His remarks 

on that land may be translated as follows: "~he number of Jews in 

the world today is about ten million, scattered to all corners o~ 

the earth. But every one of them ~erventl.y hopes that the day will 

come when God will return His people to the good land which He promis

ed to our fathers • ~. ~ ( 95) rater he writes as follows: "Every 

people which has been exiled from its land has, ·after two or three 

generations, forgotten it and became estranged rrom i~. Not so with 

the Jews; they remain true to the great vow which their fathers 

swore by the rivers of Babylon ~~~ ~· And again, on the same pagez 

ttAnd not only in 11p service have the Jews kept f'aith with the land 

of their fathers. For they h.ava sacrificed their lives to go up to 
I 

that sacred land, and they have paid no at~ent1on to the misfortunes 
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"which met them on the way or to the deficiencies which met them in 

the midst of the land ••• "(96) I~ is obvious that we have, in these 
- . 

two opinions, the two uttermost extremes, between which all the 

other opinions must ra11 ; 

So much, then, for our discussion o~ Bible and history ~ 

I: ""l 
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CHAPTER V.II: PSYCHOLOOICAL APPROACH 
; ; .. .. : • ; : • ; # "': -: .. ; : • : : : • .. - -: - ; .. _ • • • • 

I~ was inevitable that in the course of our discus

sions thus far we should have been concerned at times with the methods 

employed ror the teaching of various ideas : Thia is because method 

and content are never so neatly separated 1.n~o private compartments 

that it ls possible to sever the one from the other : And so, even 

though our prime concern thus f'ar has been with the ideas af religion, 

W• could not help but notice, at times, the way in which those ideas 

were taught. 

By now 1 however, the time bas come when we must devote 

an entire chapter to that which we considered only 1n an incidental 

manner before. Its importance is such that ws cannot possibly be 

thorough while neglecting 1t; For the effectiveness of all the ideas 
. 

we have studied is direc~ly dependent upon the efrectivenese of the 

means used to teach them ; This should be obvious enough to make 

further explanation unnecessary ; 

One fact central to any modern philosophy of education 

must be briefly stated here;· That is the notion,· developed out of 

the pioneering work of Dewey, that the child himself must be consid

ered the center of every educative experience~ Most people at one 

time considered the subject matter as the center, and whatever centent 

th•y wanted to teach was divided into more or lees digestible bits 

and fed to the child in doses ~ Stated somewhat differently, th• 

child had to be adapted to the subject matter~ We ne longer think 

in such terms ~· Now we like to think rather that the child 1e our 
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starting point, that his native capacities and interests must ever 

be in our minds, and that the subject matter must be adapted ta him, 

rather than vice versa. 

i'he reader mus1i forgive this short digression into the 

paths of pedagogy, but 1t is absolutely essential for our further 

discussion. Defore we can judge the psychological approach of our 

writers, we must be agreed on the standard we shall use. And for 

cur present purposes, we make that standard the child himself'~ What 

we seek to know in this chapter is the extent to which our author• 

have kept the Confirmation child in mind while writing their manualil. 

In this connection a remark made at th• very out•et of our study 

Will bear repetition. We are here judging many men by criteria. which 

did not even exiat, or at least were not known, during their life

time•. We admit that rrom one point or view that 1• hardly ~air~ 

But we are concerned with something more important than fairnesa to 

individual writers; we are concerned with the causes of religion'• 

weakness today. And from that point of" view we must be critical 

according to the standard• we now have~ 

Turning, then, to these standards, we first pau•e to 

disagree with a statement made by two of our authora~· In their Intro

duction, Feuer and Glazer are overly considerate of their predece•&Qr• 

Wh8n they wri~• as follows: HTh• alder manuals were adeqpte in .. 
their day, but at the present time they are two or three years below 

the mental age of most Confirmation •tudent•: It ha• been eur exper

ience that th• boys and girls aoon become di•satisfied with th9 •v•r-

d -
11mplif icat1on and thfl dogmatic manner of approach which characterize . 

the Qlder manuals~~(97) Now we are m~re than willing to agree on 
. -
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the "dogmatic manner of approach,•.• te which we have already devoted ...... _"' 

considerable space. But we have failed utterly in our aearch to find 

anything even remotely resembling 11 over-a1mplif'ication ; 11 Indeed, it 
1 

is our definit• impression that th; opposite i• cloaer to th.9 truth, 

that the psychological nature and need• o~ beth thirteen and fifteen 

year olds have be•n neglected 1n the approach characteristic of the 

manuals as a whole. 

We believe that this is true even if we judge rrem 

the standard of a fif.'t.een year old cl.as a. How much truer, then,· 

When W• remember that most of these manuals were prepared with a 

Confirmation age of thirteen in mind. 

THREE QUESTIONS 

There are at least thr•• 1mportan~ que1tions to be 

anawered in any analysia or paychological approach. ~hey are: (1) Hew 

many or our manua.11 indicate the method or m•thods mr teaching to be 

used? (2) How many or them have apparently cenaidered the child in 

their arrangement and order of material? And 1·inall.y, (3) do eur 

author• ask guiding que1tiona for purpoaes of diacuasi~n and compr•

henaion in reading? A conaideration •f these three querie• will 

cover a large part or t.he paychologica 1 appreach to eur aubject •· 

..lf'irat. with regard to an indication cf the teaching 

method1. It might not appear at first that this is essential. "I~ 

a :rabbi succeeds in arranging and publishing good material,~ it may 

be asked, •.•why need he bather to give the teacher blue-print inatruc-

- d 

• 

t1ona tor the use of that material? I• the teacher not te be truste . ) 

at all? 11
• Unfortunately the answer in meat ca1ea must be a negative 
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one. E~en today, with teachers as a who1e much better trained than 

they were rirty years ago, even today the beat or ma~•ria1s mus~ be 

given to the teacher with specific instructions for their use~ T eo 

much depends on the ability and inclination of the individual teacher 

t.o overlook that factor.- :rhe best or material& can be ruined, and 

the poorest taught passably well~ And the writer• or textbooks mus~ 
. 

try to reduce the element of chance by indicating the proper way to 

use their materials~ 

How many or our authors de this? Almosta none. As a 

matter or fact, not a single one actually gives th111 information as 

such~ And ~nly Jabez and tlomberg give anything which cou1d be eon-

1idered in this light at all. Jabez, to begin with, give& aeveral 

commendable pedagogical principles in his Introduction~ :rran11lated, 

one of them reads as follow•: "Little childr•D accordiDg to their 

a bili i;y; yoilllg people according· ~o theirs.~: ( 98) I.Bter he 1nrarms u11 
. - -

more concrete1y what he mean•, by applying the general principle to 

certain specific ca11es. ~It is no longer considered necessary to . 
make a child, whose memory is undeveloped, remember names and dates; 

it ie enough if' he perceives just the general ton• of each period. 11 (99) ., 
What i• our aim, according to Jabez, in the teaching 

of very young children? ~T• rejoice th• heart •f' the little child 

with sterie11, and to make the heritage af his fathers dear to him 

When his heart is still tender and pure~ 11 (100) Now of' ceur•• a 

suggestion like this last one is nGt of immediate interest to ua, 

becauae it deals with children much below the Confirmation age. 

Jabez's VGlum• is not, •trictly speaking, a Conf'irmatian manual, any 

more than the other Orthodox velum•• are er could be~ It is a text-

·. 
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book on religien 1 and a• auch · ie intended fer children younger than 

adole1cent age. 

But the fellowing suggeation, perhapa the wiaeat he 

makea, ia important more directly for ua. It aupports aome of the 

cancluaiona we have already reached, and in a aen•• 1• a fererunner 

•f educational advances made a quarter ef a century or mor~ after 

Jabez lived. Thia writer thoroUghly eppoae• forced memorization, 

and gives his reason as follow•: 11:Memerization tires the child and 

he grewa impatient with it •• ~ For a man dcea not really learn any

thing unle1u he uses it in aome -werk. 11 (101) Thie is one •f t!l. meat . .. 
interesting paasagea we have met ; It surpriaea ua greatly to find 

that even in the field of medern education we had Jewiah thinkers 

who foreaaw much that 1• auppoeed to be the latest thing. We be-

lieve that an acceptance •f Jabez'• advice would eliminate many •f the 

deficiencies we have been noting in our cone1derati•n • f th••• manual•. 

But we must judge each auth•r net alone by what he aays, 

but ala• by how he follow• his own advice ~ We have found more than 

ene case where the two did not neceaearily coincide. With Jabez 

there ia much to be praised and some to be damned. In the beginning 

•f hie manual there is a decided attempt to practice what he preach•• ~ 

The language is simple, a story type of presentation is frequently 

emplayed1 and the material is arranged t• eliminate monotony and pre

vide the variety and 1ntereat •Q necessary but SQ aeldom found in 

study material for children ~ Later we shall aee that this intr~ductiGn 

ef variety also has one distinct disadvantage, but from our present 

point of view it is a commendable effort. Unfortunately, however, as~ 

the manual proceed&, there aeema te be leaa and less ef the approach -
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just described. One gains the impression that a• Jabez became more 

and more 1mmerged in his material, he thought less and less abcut the 

beat manner in which to present it~ And although something of the 

Spirit with which he began is followed through, there i• a notice

able let-down as far as his psychological approach is cencerned. 

We turn now to the •econd ef the two manual• giving 

some measure of useful pedagogical information, namely, Herz Homberg'e. 

Here we find suggestions very aimilar to those of Jabez, expressed, 

perhaps, in more definite form. We may translate one passage from the 

book as follows: "It is not desirable to fill their heads with mere 

words and names, or with sayings that have no use, for out of all this 

they will not acquire understanding ••• Nor is it proper for the 

teacher to scold his pupils too much, and he should never anger ••• 

And he should not weary of answering their questions, even if they 

ask him about one thing a hundred times, fer things will become much 

clearer to them through questions and answer•.~ (102) It aeems almost 

unbelievable to find such advanced inatructiena in a valtnn• published 

in 1816. 

But HQmberg's manual contains other sound advice too, 

again similar to that expressed by Jabez~ Pleading f~r a public •b

servance of ceremenial duties, Homberg gives the following by way of 

reason: "Because the most precious learning• •oon fly away from the 

hearts ef the weak-minded, and are not engraven in their memories ex

cept through actual use, through which ene remembers what he learns, 

therefore the duties of the God-fearing wise person should be per-

formed in public, in the synagogue."(103) Here again is the suggest-Jn 

L_ 
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that by seeing and doing concrete things children tend to learn moat. 

Unfortunately Hornberg carries his own preaching into 

practice less than Jabez does ~ Still in the use of concrete illustra

tions and simple language he clearly surpasses many 01' the later 

manuals. One fact worthy of note ls that at the start of each new 

cr~pter or -section there is a good review of the preceding lesson~ 

This is the only manual which provides directly for such review, 

Without leaving lt to the teacher's discretion. 

We must notice two further facts before going on to the 

second of ourfthree questions. First of all, none or the foregoing ad

vice deals specifically with the use of a particular manual. Even 

those excellent bits of advice we have been able to find ln this chap

ter deal with g eneral principles of teaching, and not even Homberg 

and Jabez give specific instructions for the use af their own parti

cular books. But where there is •o pitifully little, we must be grate

ful for wh~t we do find. 

'l'he second fact is an interesting commentary on the 

aoove ~ Only two out of fourteen manuals have been found praiseworthy 

in the matter of hints to teachers. It is interesting to see that 

both are from the Orthodox group and both were written in the nine

teenth century. Indeed, one of them is the oldest manual of all, 

having been written in 1816. Here, just where we would least expect 

to find valuable pedagogic hints to the teacher, we find them most. 

None of the later Reform manuals can equal these two in this respect. 

In other ways, of course, the newer ones surpass these two, but with 

regard to this one point we are surprised to find two nineteenth 

century Orthodox manuals leading the rest~ So much, then, for our 

J 

' I 
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first question ~ 

'!'he second query to be answered ilil: ~'How many of' the 

books have apparently considered the child in their arrangements and 

order of materia1? 11 In other wordlil, how many present their discus-
- . 

e1ons in a psychological rather than a logical order? Now f'ir11t we 

l 

must determine what the best psychological order is. It will probab

ly be agreed by all that where we have both concrete and abstract 

material to of't:er children, 1t is best that the concrete be given 

first : Applying this as a general rule, the implication for us is 

that the lessons on ceremonials should precede those on ethics and 

creed. Or we might even stretch a point and admit that the subject 

Qf Confirmation 1tsel!', although not necelilsari1y concrete, is close 

enough and vital enough ta the children's interests to serve as 

effective motivation : But even if we do this, we find that only 

five out of' all these manuals commence with either Aeremonies or 

Confirmation as their first lesson:1 Greenstone, Hurwitz and Bogaisky, 

a Conservative and two Orthodox writers, are the only ones to start 

With ceremonies, while Confirmation itself is the starting point !or 

both De Solla and Enelow~ Perhaps it would be worth-while to quote 

Greenstone's own reason f'er his order, to show that what he had in 

mind was something similar to the reasons given abop ~· ·.rhis is what 

he says: ~I began with the ceremonies, not because I considered 

this phase or our religion the most important, but because I thought 

that the children would be able to understand first the more concrete, 

and,· as they grew older, would by degrees grasp the abstract principles 

~ of ethics and religion : •_• ( 104) Of cour11• where we are using a manual 

for a single year's instruction the differentiation by ages is not 

l 
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10 binding, yet even Within that one year it is sotmd to begin with 

the concrete. Hurwitz and Bogaisky do that without any comment; 

Outside or the five mentioned above, however, the 

others all start with abstract material. F'ive •r a1X begin with tha 

mast abstract material of" all, namely, ereed~· They are Wise, Adler, 

Kahler, Hamberg, and Jabez., while E'euer and Glazer begin with a dis

cussion or religion in general, also abstracti; The remaining thr•• 

commence their presentations with material not nearly so abstract 

as creed, yet more so than ceremonies. These three, Eriedlander, 

Harris and Cohen are somewhere between the two extreme•; 

Now for the third of our question•: ~Do our author• 

ask guiding questions for purposes of diliilcuasion and reading help'Z~1 

Here the answer is more or less obvious, and we need apend but little 

time in stating it. Only four manuals ask such questions consistent

ly at the end of each · chapter or section, while a !"ifth includes 

them only at certain times. Th• four are Ene~ow.- Cohon,· Feuer and 

Glazer, and Hurwitz, while Jabez is the one who ask• auch queationa 

occasionally. Here we not.• th• opposite or a previoua conclusion, 

for here it is the more recent volumes which excel. S•m• question• 

are also aaked by De Solila, but enly in th.Cl two chapter• he devote• 

to catechisms, ta be ueed &Iii part of the Confirmation ceremony 1tseir~· 

Tb~s leads us quite naturally to a consideration of 

the type or question asked~ Earlier in thi• atudy we found oceaaion 

to point out. the difrerenca between fact question• and thought ques

tions. Now we must devote more at-&ention te that difference, with 

apecial reference to the guide question• our authors ask~ We can 

dispose or Hurwitz with one sentence. ~he question& he aaka are 
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entirely and without exception tact questions, calling for ne judg

ment Gr evaluation or thought at. al1 en the part. •r the childr•n~ 

From what has already been said, it will easily be seen that th9 

writer would diaapprove such questions. 

With regard to Feuer and Glaz•r th• answer 1s similar.

but our explanation and discussion et· it wiJ.l take a bit longer: 

Here too there is an over-abundance Gf fact question& and a deplor

able dearth or thought questions. No~ only is there this lack or 

questions stimulating thought, but there ia at leaat ene vivid case 

Where a question with •Xcellent possibilitiea has been deliberately 

ruined~ Perhaps pausing to describe it will at the same time clarity 

What we mean by this distinction between the t.wo type& 111r questions~· 

In the second chapt.er Gt' their boek 11·euer and Glazer discuss the 

es1entials of religion, naming rive of them in a11: At the concluaion 

or that chapter the following question is asked: "What 1• the moat. 

important caf the .l;!;ssentials of Religion?" (105) Now that 1n itself' 

is an excellent queation. 'J.'.o answer it, the children must :first& o:r 

all know and understand the . five essentials er religion, and then 

must think about them,· exercise a certain crit1eal faculty, and give 

reasons for their choice~ 'Jrhere could be few better examples of a 

good thought question~ ~here is only one thing wr~ng with thi• parti

cular specimen: I~ has already been answered for the children~ In

stead of describing the !iv• essentials and then asking tbat th9 

children think a bout their importance f'or themselvea, the most. 

important in the authors• minds was pointed out 1n the text before 

the question was even asked: ao it becomes not a thought question, 

but a question or fact, net a question seeking the child's own opinion, 

z ----·--- - ---- --
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but one asking that "the teacher's cp1n1on be remembered;· .LAt. there 

be no m1&1understand1.ng~ We would not for a moment be so extreme as 

to say that the teacher has no right in a case like this to eXprees 

an opinion, les"t t.he cl.ass be 'lmduly influenced. arter a11. une 

t.eachers and au"thors ere cer'ta1nly bet'ter qual1r1ea by 1:ar to answer 

the quea'tion 'than 'the children can be• Eut by banding out the answer 

on a silver plat.t.er they are doing noT.hing t.o help a.evelop t.he t.hink

ing power or t.he children. Let the children rat.her be given an 

opport.un1ty r1rst. t.o a.a t.heir own t.h1nk1ng, mist.akee and all. and 

then let. the t.eacher point. out where t.he mistakes were made and why 

some or t.he t.hinking a.one was wrong. In the course or time a procedure 

like t.his will result. in fewer and rewer mist.akes and bet~er t.hink1ng 

by rar. 

before we leave t.he manual by ~euer and G-l.azer, t.here 

is ano'ther mistake in t.he asking or quest.ions, round rat.her w1aely 1n 

the manuals but. illust.rated unmist.akably here~ It is t.he error or 

asking a quest.ion calling ror cert.ain racts which are not. given in 

the text 1 ana. not. ina.ica 'ting where or how t.ne inrormat ic;m may be round. 

'fhus, artar aiscussing some or t.he problems G>r peace, the au'thors 

ask t.hie ques"t ion: "What agencies have been organizea working t. oward 

the est.aolishment. or World Peace and how doelil each or them carry on 

its work?1
_
1 (106) Now a quest.ion like that. could well form the basis 
. -

!or a valuable piece or research oy t.he children it they were given 

airect.iona ~elling where the inrormat.ion could be round, and were 

then asked tQ bring back repori;e to t.he class. ~ut as it appear& in 

this rorm, it is useless~ 

With Enelow we see ror the rirst time a not.1ceable 

l ---
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el:fort toward the asking 01" thought questions ~ '.i.'here is one example 

at the end or "the chapter called 11 '!'.h• St.ory or Uonrirmat1on~" '1'.he 
. . 

children are asked to consul"t the Jewish Encyclopedia ror the lire 

or Israel Jacobson and then to indicate what connection they think 
. . 

it ha.s with Uonl"irmation ~ Here is a case Where the children are not 

only told where to find certain facts !'or themselves. but must do 

something to evaluate those facts too~ An example rrom the chapter 

on God is even clearer. A:rter the author' bas brierly traced the 

-
development or the God idea through several er its stages. he then 

asks: "What made some people serve idols?" ( 107) Nowhere in the text 
. 

is the answer specifically s"tated. But enough int'ormation is given 

ao that, with a reasonable amount or thought. the children should be 

able to answer. ~his is the sort o~ question which is valuabi... 

It must be admitted, though, that examples like these are rew and rar 

between in Enelow, so that we have little more than just th• begin

ning or a good thing. We shall find more 01· it in another manual, 

but rirst must no"tice several incidental features or Enelow's 

quest ions~ 

Some 01· his questions are "leading 11 in the sense that . -
-

there can be only one answer. ~his is true or the following question, 

asked about the sources or our religion: ~Is the Bible the only 

source of Jewish knowledge? If not. why n~~?~{l08) Now while it is 

true that. the second part of that question asks for inrormaticn net 

covered in the 1'irat& part. it also answers the rirst question beyond 

doubt. Any child or average intelligence could tell at a glance that 

-
only a negative answer could be given to the question rirst asked. 

In popular parlance. then, it is a ·~give-a.way~" 
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And rinally, we find the same sort or thing here as in 
-

the previous manual, namely, a question asking for inrormation but 

not indicating spec11·ically where it can be 1·ound~· 'l:he children are 

told: "Find some :famous prayers of' the Bible."(109) How in the 

world could children who know little or nothing about the Bible search 

its many books ror 11 ramous prayers'C 11 

The only other author who includes guide questions for 

discussion is Qohon. With him we shall rind the type or thought 

question we have favored used more extensively than by any or the 

others. Our chier criticism or Cohan in this respect would be that 

he does not ask enough thought questions, but most of those he asks 

are excellent, and there is no doub~ that he asks many more than do 

the writers already considered= O~ course 1n criticizing the propor

tion of questions which stimulate thought we cannot, in all fairness, 

forget that it is no easy task to compose good thought questions~ 

It is much easier to ask questions of fact, and it may well be that 

even the severest critic could not. increase the proportion or thought 

questions himself~ 

A few examples from his Introduction will suffice to 

show the kind of thought question which Cohan aska= After pointing 

out that an essential difference between Judaism and some other re-

ligions is that some faiths were promulgated chiefly by one mind, 

while ours grew from many, he asks: "Which is better, for a religion 

t b b ? Why., •. ~ o e promulgated by one person or y many persons ' _ Here is 

an excellent example of a question which asks the children to take 

certain information given them and to go beyond it, to reason and 

think about it. ~hen, in the event that this question is not specific 
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;;) enough or fails to elicit response, there are the following more 

detailed queries just after it: ~Ir a religion is given to the world 
. . 

by one person and later people find that be was mistaken in some of 

his teachings, what is likely to happen to that religion? Ir a reli

gion is the creation of many teachers and later people find that one 

or the other of these teachers were wrong in their teachings, what is 

likely to happen to that religion? 11 {110) And so we might go on to 

give other examples too 1 but this should suffice~ It appears that 

in the latter parts of Cohen's book there are fewer of these excel

lent thought questions than in the earlier pages. Whether this is 

due to the difference in subject matter or to some other factor we 

do not know. But the fact remains that Cohan excels the others both 

with regard to the quantity and quality or thought questions asked 

as guides for reading and discussion : 

There is one more item to be considered in our discus-

sion of psychological approach. The kind of language used, whether 

it is too easy or too bard for children, is certainly a ~actor e~ 

tremendous importance~ It might al.most be considered the most import

ant factor of all, for if the finest sentiment in the world be ob

scured by langua ge which is confusing. it might better have been left 

unwritten. And so we must turn our attention to the language used. 

Here we behold one of the saddest spectacles o~ all. 

Perhaps nowhere else is there more tragic and widespread failure. 

For somehow many of our writers hav• no feeling at all for the needs 

and abilities of children. The writer himself found difficulty on 

. I 
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more than one occasion in £erreting out the meaning or this passage 

or that. At times it appears that these rabbis ware writing for 

learned assemblies of German philosophers rather than for children~ 

Indeed, we might easily fill the pages of a whole chapter with examples 

of atrocious and ridiculous language. Sorely ae we may be tempted to 

do that very thing, we shall limit ourselves to a minimum number of 

examp les which Will prove even to the most doubtful reader that we 

have, 1f anything, understated the 
. 

case. 

Consider, for example, the following masterpiece rrom 

the manual by Isaac M~ Wise: 11 It 1s unsafe to judge the nature of 
. . 

a large object by the mani~estations of one of its minute parts~ •• 

It is unsafe ta judge or God's wisdom by the knowledge we may have 

of one leaf or crystal, although in them as in the tmiverse God's 

wisdom is revealed~ It is safest to observe God's wisdom in the 

grand total of the tmiverse, the simple causes, grand effects. and 

the harmony of its heterogeneous parts; although we know not whether 

:from the stm to the mote, the earth to a particle, or from the ele

phant to the infusoritnn there is one step beyond the center of 

creatures. In like manner it is unsafe to judge of God's Providence 

and justice by the fate of one man or by one category of instances, 

although the justice or Providence is visible in every man's life~ 

It is safest to learn the justice of Providence from the history or 
mankind, although history is but a meag•r record of the ~ate, •Xperienee 

and transact ions of the human tamily. '.' ( 111) Pity the. children sub

jected to such stuff! And pity the religion which hoped to preserve 

itself through such instruction! 

Sometimea the profoundest truths are violated by being 
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•Xpressed in language similar to the abov•~ :i:h• following ill a clear 

example from Adler: HAll other creatur11S1 on earth ar•, by their 
- . . 

whole being, but of a sensual nature; wh•reaa man pose•e&•s a two-

fold nature, a sensual and a supermeneual en•~ Hie aoul is not 

merely vitality, but an independent, spiritual being~ •• Thie two

fold nature 01· man is the source of his twot'old propensity for and 

susceptibility of higher and lower aspirations~ •• ~'. (112) Ev.en if' 

this were not German written 1n English, 1t would still be SQ dull 

and dry as to cast doubt on the normality of any child who happened 

to und•rstand it. 

Merely to avoid the accusation of playing ~avorites, 

suppos• we look at one or two examples from th• Orthodox group too ~ 

Here the questionable honor& go to Friedlander, who 1• guilty of the 

following in his explanation(!) of Ma:1monidea 1 firs~ articl.e o! 

:raith: "It is true that we p~~~eive the actio~ of certain natural 
- . 

forces and laws, and connect them with the phenom•na noticed by us ••• 

Or when we notice things, individuals, or species produced and de~ 

veloped according to the law of evolution, this law 1• dependent on 

the Divine Will ... (113) 

Eut why ep•nd more time multiplying examples like 

these? I~ the result were net a foregone certainty, 1t would be 

amusing to give a half dozen passage& 11..ke these to group• or average 

adolescent children and ask them to write beneath each passage its 

meaning to them~ We would undoubtedly discover that they meant 

nothing at all~ If these were ~nly isolated examples, chosen ta 

amuse the reader, it would not be 110 tragic to !'ind them. Eut they 
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are neither isolated nor amusing. They represent the sort or thing 

one finds in almost. all the older manuals~ Aa ror the newer one a, 

outside of Cohon, Feuer and Glazer, and Greenstone, none of the 

volumes can escape criticism completely on this score. 

It should be said, incidentally, that we t'ound it. al

most impossible te> judge th• language used in the He.brew manual•. 

For one thing, the writer himself does not :feel surriciently expert 

in Hebrew to judge what would be tBo dirricult ror children who had 

1tudied Hebrew &1ince they were old enough to speak. il'er thilil reasen, 

th.Ii Hebrew manuals are omitted from this consideration 01· language~ 

Perhaps this ilil the p lace to remark that often the 

manuals suggest references far the children which are actually :rar 

above their powers of comprehension.· Even Cohon, who is one ~f the 

beet in his entire psychological approach, includes as reference& 

"meant for the student11 Joseph 1 Iii Judaism as c..:reed and Lif'e, parts e:r 
. - ' 

Moore'a Judaism, a part. of Kohler 1 e Jewish ~heology. and Kl&uan•r'• 

Jesus 01' Nazareth. all or which are quit• definitely above the heads 

of adolescent youth between the ages of fifteen and sixteen. True. 

this is not apeci:t:ically a matter er language, but it does come 

properly 1n a discussion of the proper psychological approach~ 

we have already remarked that ~ohon, Feuer and Glazer, 

and ~reenatone ·are superior t~h.e others &Iii :t:ar as language is con

cerned. But. Romberg, Jabez, Goh~n and Hurwitz are better than the 

others 1n a different respec.t, that is, 1n the cancret.eness ot' their 

expression. Where some or :th~ other writers mention th• ':i:almud and 

Micll'ash with nothing more than academic interest, removing them 
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ent.irely rrom the child 1 s sphere or intere8~, ~ohon t.ella several 
. 

lltories rrom raboinic literature by way or illustrat.ing its nature, 

and incidentally, making it attractive to children. Jabez and Hur

witz are likewise rich in rabbinic allusion. But more about t.hia 

lat.er. 

In Hornberg we not.e an especially rine use or concrete 
. . 

comparison. Almost. at every turn, and especially where there ia 

11omet.hing a bst.ra c't t.o be explained, he resorts to comparisons with 

every-day th1.ngs 1.n a successful et·rort to make things clear. i:hus 

the dirference between medicine and wine is pointed out to show how 

our first impression or taste of a thing is no rair criterion or 

Whet.her it is good or bad for us, and other such examples are used 

in great number~{ll4) Hamberg'• rrequent reliance on stories and 
. . . 

comparisons bas its drawbacks, or course,' in making or his book a 

very bulky thing, but it also resul~a in better instruction. Had 

the language been a ·01t more simple, more or the benerit.a to ce ex

pect.ed rrom this concreteness would probably have resulted:· 

~his concludes, then, our consideration or the psyche

logical approach rotmd in these manuals. unrortunately we have dia-

covered an alarming disregard for the child and ror his interests and 

abilities 1n the discussions IZ)f our author&." 
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cmAP!ER WIII: INDIVIDUAL REMARKS 

Wit.h this,· t.he mos'l& essential. part o.t: our study has 

been completed~ W• have surveyed the rield as a whole, s~udied boT.h 

group and individual dir1·erences between manual.II, and Aiscussed each 

ar the subject.a covered in detail. And rinally, we have inquired 

into the psychological basis and approaah which the authors use. 

tiut there remain certain incidental. cir miscellaneoua 

notes to be made with regard t.o some er the individual volumes.; 

~hey are incidental only in the sense that they do not properly rit 

any or the categories already discussed, and not in the sense that 

tti.y are W'limport.ant. Af'ter all•' 1n a si;udy •f this nature there 

were bound to be many izialuable observations which do not belong to 

any 01' the speciric issues we cov:ered;• '1'.hey are byproducts or our 

main study, but may be er equal importance;: 

·.rhe amotmt or space to be given in this chapter Will 

by no means be equal in the case car every manual; With some, a 

sentene:e or two may sur·rice; wit.h others, there will be lengthy dis

cussions covering several pages~ Nor will there be any necessary 

coherence between our remarka about one manual as compared to the 

others ~ '.l'.hat is because we are not covering any one specit'.ic 1ubject 

in this chapt.er, as we have tried to do berore this, nor are we ad

dressing ourselves to any set series of issues or questions~ We are 

merely attempt.ing to add whatever addit.ional observations there may 

f be about each manual, and wherever p ossible, te tie up some of the 

loose ends in order to present more of a unified critieal evaluat.ion~ 

e 
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.: .- .r .. "" 

It hardly needs 'to be said at this late point that 

there is little or -value 1'cr present day religious education 1n this 

manual by the rounder of American Rerorm:; It is one or the wore~ 
. 

we have examined rrom the point. or view or language and concepts, 

and the sample or language given in the preceding chap~er could have 

been multiplied many-told if we had wanted to give the subject more 

space and time ~ The ideas Wise expresses are archaic and obscure, 

While the 1·orm or eXpression is beyond possibility:· The views ex-

pressed are or the essence 01· early, enthusias'tic Reform, which 

means completely and utt.erly anti-nationalistic., · and the approach 

is a stilted, theological one. '.£here is no need, however, of' ma.king 

further comments, because there is not the slightest danger of any 

one who has even seen the book using it ~ 

ADIER 

Just about the same thing may be said of Adler ~ We 

have already seen tp.at in the type of language used he is a fit 

companion of Wise~ There is very little in either volume that the 

average adolescent could even hope to understand~ Here, as in Wise, 

we have a theological ap preach plus a certain smugness in the face 

of suffering and pain, a smugness entirely out of ttme with our age, 

though it may not have been so incongruous when the manuals were 

Written. There is a dryness and lack of vitality which makes it 

difficult even for the adult student to read more than a few pages 

e 
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at a single sitting~· 

KOHI.ER 

With Kohler we have a definite improvement 1.n the type 

of lAnguage used, though it is stil.l. f'ar f'rom being either vivid or 

imaginative or interesting~ But at l.east it is not as impossibly 
-

poor as that of Adler and Wise, and it is a little closer to the 

child 1 s level~ 

Perhaps the poorest part of Kohler~s manual. is the 

chapter on ritual and eeremonies, where our customs are presented so 

briefly that they are bound to appear quite unattract1ve~(ll4} 

Here too we have a definitely theological approach, 

With the same smugness and sel.f-certa1nty found before. In tP~ sec

tions on ~thics there is a touch of Puritanism, a poor basis of· ap

peal, and an utter lack o:f ctoncrete detail~ At the same ti.me there is 

a commendable erfort to reinterpret some of the ethical ideals of the 

Ten Commandments in terms understandable to children:; 

And finally, this,· like the preceding two manuals, is 

distinctly Reform both in its attitude to\'la.rd ceremonies and its 

thorough opposition to anything which smacks of nationalism~ 

ENE LOW 

Beginning with Enelow, our comments will be of' more 
-

practical value, because we are dealing now with those manuals of' the 

f Reform school which are still enjoying some degree or use. 

Enelow is one of the !ew to recogniza the proper limi-

-
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tations o~ a Uonfirmation manual. or course. It is obvious, from the 

information given in Cba.pter II, that many of our rabbis try to in

clude everything they possibly can in their manuals~ W• have noted 

more than a ~ew times that inadequate treatment is given to subjects 

Which could be covered properly only in some other part of the school 

curriculum. Now not only does ~ Enelow show, by his choice of 

subject-matter and scope of material, that he knows there are certain 

limitations, but he specifically states that knowledge as follows' 

II It i ... "' not the object 01' this work to serve as a text-book of the -. 
Jewish religion or of Jewish history~" ( 115) Having recognized and aet 

for himself certain limitations at the start, and having realized 

that he could cover only a very limited field, he proceeds to do a 

better job than some of the others, who try to include everything 

and succeed in teaching nothing~ 

Enelow stands alone in that he is the only one to make 

effective use of the children's main interest for motivation : Here 

is a group of students gathered for a speci~ic, known purpose: to 

prepare themselves for the ceremony of Confirmation. They know it, 

and he knows it. Therefore he begins by discussing <!l.'onfirmation it

self, and attempting to show how the matters to be studied are linked 

up with the ceremony. In this way Enelow succeeds in working from 

the known to the unknown, a perfectly sound principle of teaching~ 

He also uses a number of homely examples taken from 

the child's own experience to make things clear~ All this together 

gives one the. impression that he feels himself considerably closer to 

' his claas than some of the other teachers do. 

W.e would not create the impression that for these 
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reasons Enelow has written a thoroughly satisfactory manua1, beyond 

Which we -need not look for improvement. '.L'hat is not at all true. 

These things we have stopped to mention are simply the respects in 

Which Enelow represents a definite advance over the limitations of 

earlier writers, and it is not to be inferred from them that. his 

manual is usable now. 

One de1'in1te defect, beyond those we have already de

tailed, is that Enelow is not willing or able to follow through his 

own procedure to its logical end; He obviously t.riea to keep the 

child in mind. He begins with a matter known and interesting to the 

child, and 1n proceeding to the unknown seeks to speak in language 

meaningful to the child~· Eut he does not permit the child to think ~· 

Wherever there are problems Enelow•s own answer is immediately given ~ 

His manual would have been considerably improved had he made room 

for some concrete, honest thought on the part of the children, for an 

attempted solution on their part before his Gwn answel!" was given;· 

HARRIS 

Thus rar in this chapter we have followed a progressive 

date line and seen improvement in more or less direct proportion to 

recency : I.est the reader deduce that a set rule may be deduced from 

this, we hasten to offer Harris as an example of the fact that later 
. 

manuals can be poorer than earlier ones. For here ia a book published 
-

some eight years after Enelow' a, but definitely below the standard 

the latter set~ · 

Harris wrote a poor book; thera can be little doubt 
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about that: A~ least with regard to the manual& written more than 

twenty-five years ago we can be charitable and aay that they were not 

ae bad in their day as they seem to us now: But Harris does not even 

deserve this charitable judgment~ Written in 1925, his manual is none 

the less definitely poor. More than that, it is the example ~ 

excellence of an attempt to cover everything within a aingle volume 

and a aingl.e course: In addition to the usual material on religion, 

he includes a section on Jewish h1atory, another on Confirmation, 

including a suggested plan ~or the ceremony, and an entire section of 

readings from the Bible. The result is that not a single one or the 

four major parts is at all adequately covered~ 

~his text does not even have the virtue of clarity, ~or 

the language used is almost as cad as that of the nineteenth century 

manuals we have criticized on that score. Such terms as 11 Idumean, ". . ' 

~abstemious habits," and ~'evanescent'~ are used with no attempt tG> ex-
-plain their meaning: 

'J:he se remarks, added to those 01· earlier chapters• 

should indicate the writer's view of Harri& beyond all doubt~ Outside 
. 

of a more attractive binding and appearance the book makes no aign1-

ficant advance beyond those written in the previous century: 

It should be remarked, incidentally, that were lia.rria'e 

BUggestions for the confirmation service itself followed, the result 

would be the driest, dullest ceremony possible~ 

C:OHON 
.· .. . .:-: 

In pointing out the following def ecta 1n UBhon, we do 

, 
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not mean to imply that he 1s to be classed by any means with Harris. 

To the contrary, our remarks 1n previous chapters have already indicat

ed that in many respects his is the best o:t: the manuals examined. 

But there are certain critical notes yet to be made~· 

One 1s that here and there certain terms or names are 

given Without adequate eXplanation or what they mean. ~·hua, with re

gard to the sources or Judaism in Part I he lists sua:h names as 

Saadia Gaon, Bachya, Soiomon ibn c.tS.birol and Judah Halev.1, with a 

sentence devoted to each and no adequate explanation of their identity~ 

Merely to catalogue them in this way is futile. Either they should 

be entirely omitted or else included with proper explanations~ 

Particularly surpr11ing 1n ~ohon's manual is the absence 

or all Hebrew. Wherever prayers or blessings are given, they appear 

1n English only. Perhaps there was some technical difriculty prevent

ing the use of Hebrew type. but it is odd, even 1n a Reform manual. 

to 1'1nd no Hebrew at a11:· 

Withal, l!l-ohon• s is one of the most usable or our fourteen 

manuals: But its advantages, it seems to the writer, are more poten

tial than actual. '!'here are. within its pages, many of th• tend•nc1es 

we D••d, 1n what may be called embryonic form. There ar• examp le• 

of the sort of thing we want, but thee• examples are rewer than we 

•hould have liked~ Wbat is needed now is still rurther opportunity 

ror pupil part.icipation, discussion and though~. it may very well 

be t.hat ~ohon himselr provides such opportun1li1es 1.n his own teach-

ing; that. we cannot know. iiut in any event, they ought to be in-

corporat.ed into "the manual it•elf·. 
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FEUER AND GIAZER 
.. ... : .... _. .. • : - - :-: - _ .. : - "!' • .. , 

Not much need. be said here. Ir we have quoted but little [t 

from this manual and malre but a brier remark or two here, it is be

cause there is lit-cle to be saia. eit.her for or agains-r. t.he voltnne• 

Of course 1t is much better than t.he average manual, yet there seems 
. 
to oe something lacking, somet.hing we are not always a Ole to ident 1ry. 

fhe language and style or presentation, like vohon•s, are simple 

enough ana. Bhoula. be understood by the children. ~ut there is even 

less opportunity 1·or the st;imulation or thought here than 1n c.1ohen • 

.llerhaps the greatest aavantage or this manual over the others i&1 in 

1ta-

the pages on ethics, where 'the authors have done a gooa job or making 1t 

concrete applica-r.ion to present conditions or the ethical ideal.Iii 

JUdaism teacnes. 

It is also interesting to note that the order here is a 

direct opposi i:;e 01· Enelow' s. '.1'.he lati;er, wa have noted, begins with 

tne iaea or Uonrirma-r.ion itselr, and uses it as motivation ror his 

entire course or st.udy: Feuer and G-lazer have a.one Just. the oppos i'te ;· 

they begin with a study 01' Judaism and arrange all their ma'terial T.c 

buila. up to the idea or t:tonrirmation. 'l'heir logic is that t.h• purpose 

cf all this studying is to preserve Juda.ism, and that in the e:rrort 

~o preserve Judaism we rind our reason ror Uonrirmation. We hesitate 

to judge which or the approaches is better, bu't it would seem that 

psychologically .Ji:nelow nae made use or· the . sounder order. 'J.'.he two 

would have to be compared in act.ual practice, however, ta pass rinal 

judgment; 

~his concludes, then, our miscellaneous remarks on the 

Reform manuals, and we proceed now to the one Conservative and six 

ate 
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Orthodox volmnes: 

- .. ... ... · ,. :: :: -

We should notice at the outset that here, ror the rirst 

time in this chapter, we have a volume which is nowhere rererred to by 

ita author as a a·onrirmat.1on manual~ ·r:he reason is easy to see. 

aonrirmation is a ceremony introduced by Rerorm, and while it bas 

spread by now to many Uonservativa congrega~ions, at t.he turn or the 

century when ~reenstone wrote this text, it was as tmheard or among 

the Conservatives as among the Orthodox. It can easily be inferred, 

then, that none or the books remaining ror consideration are, strictly 

speaking. l.;onrirmation manuals~; though we shall rind one exception to 

this rule. But in the Orthodox group these volumes serve the purpose 

Which Conrirma t ion books do in the tterorm. In other words, they are 

textbooks on the Jewish religion, written ror the instruction or the 

young. As such, they have a proper place in this study. 

Though we shall probably be accused or thinking that 

" h " _t e grass always looks greener on the other side or the •ence, still 

it seems to us that large parts or· Greenstone are more interestingly 

written than are the Rerorm manuals. Thia is certainly true or t.he 

port ions on ri t.ua l and ceremonies, and perhaps or- other sect ions too~ 

Greenstone' s picture or a typical Shabbos observance, ror example, is 

really delight.ful, and is certainly within the child's understanding 

and experience.(116) aomehow there seems to be a certain warmth her• 

with regard to ~ere~onies that is lacking in both the Rerorm and 

Orthodox texts: 
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Greenstone's book is the opposite or Harris' a in the 

sense that one is rairly ~ complete while the other is a skeleton. 

Again and again is it clear that by not attempting to crowd more than 

is possible in'to a single small book, and by a willingness to give more 

space Where it is needed, Greenstone has succeeded 1n producing an 

interest. Which is altogether lacking in some ot' the more sketchy pre-

;vere
11 

It 
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sentations. As a contrast to some or the kaleidoscopic presentations ton 

oi' the holidays, ror example, it is rerreshing to see this author 

devote 1'our interesting pages to a discussion of Pesach alone~ 

~here is a remark made by Greenstone which is apt to 

l:e confusing to his classes. ~hef>vriter singles it out because he re

calls a similar sta~ement made in the Confirmation manual he h1maelf' 

used~ This is the statement; "Thia belief that God is one, not 

composed or parts, and that the;~ is no other besides Him, no one to 

compare with ttim, distinguishes Judaism from all other creeds •• "(117) 
1 

We do not think it either necessary or wise to teach children a thing 

like this, which is untrue~ Enough to tell them th:lt ours was the first 

religion to preach the unity of God, that it ha :3 taught it to the 

Whole world, and that it has clung to this belief 1n its purest form 

for many centuries. Why tell them that we are the only group believ-

ing this, when we are not? But this is, in the light of our conclusions 

thus far, a matter of minor concern, and we proceed to a consideration 

of the Orthodox group ot' manuals~ 

liCl!BERG 

There are a number of interesting items to note with 
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i regard to Homberg 1 s manual~ For one thing , in the second part of his 
• ! 
• book, Which is de~oted to dis~ussions of morals and ethics, he covers 

a e;reat many things which we would no longer consider under those 

headin g s, matters of modern economic or sociologic interest. As an 

examp le we may note in particular that in one place he shows an al-

most prophetic insight into the future by warning against too many 

It 

Sta -

Jewish merchants. ( 118) E leewhere he~ive s minute instruct ions with :1 

- . 
regard to diet and sanitation, especially urging his readers to wash 

their faces every day and their bodies once a week if possible, but 

at least once a month! (It should not be forgotten that this was 

written in 1816.) Nor is washing alone enough; one must be careful 

to change clothe~ several times a week too.(119) It is worth pausing st 

another moment to translate one further sentence of this manual, a 

sentence which sounds more like it was taken from a 1936 advertisement 

a.gp.1nst "body-odor" than an excerpt from an 1816 textbook on religion. 

In the b~st spirit · of modern antiseptics, Hornberg writes: 11 The evil 

odor which emanates i'rom him (the man who fails to 't:athe) warns every

one to flee from his company, with the result that he sits desolate 

and alone. 11 (120) Which is the nineteenth century Hebrew way o:f'. 

saying: ~E~en your best friend won't tell you. ~ It has already been 
-

stated that occasionally there is an apologetic or polemic note in 

these manuals, evidence of the fact that sometimes the writers wrote 

with one eye focused on the Gentile world~ 

We note that especially in the case 01· Hornberg, although 

it is not an obvious or direct type of apologetics. An exceptionally 

liberal attitude toward those of other religious faiths is so often 

repeated that we begin to feel as though "the lady doth protest too 
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"much." Although we might quote many examples of this 1 perhaps the . .. 
most obvious is in his insistence that the humane obligations imposed 

by the '.1'en Commandments must be observed toward non-Jews as well as 

Jews~ ( 121) Of course there is nothing wrong in that; it is good, 

liber~l d;ctrine with which all can agree. But the way in which it 

is Presented. and the frequency with which it is repeated, lead to 

some slight suspicion that he is writing for a censor or at least for 

a public wider than his fellow-Jews~ 

~efore we turn to a consideration of Hamberg as a 

re 1 

It 

est.a -

ra. t ion a list • 
:i 

there is one minor matter of more interest than importance~ 

We mention it here not because it has any bearing on our study as 

such. but purely because it is an amusing part of this particular 

manual. One 01· the quaintest, abd perhaps even charmingly egotisti

cal passages encountered in the whole study was the following, in 

Which Hom berg offers himse 11' as a convincing example. As his piece 

de resistance 1n urging a careful choice between good and ev111 he 

writes: "I was once a lad too
1 

and I gained wisdom from al.l my teach-

1rs: I did nothing by myself, without first asking my teacher whether 

it was good or bad; and I never relied on my own understanding~~. 

And after I planted precious learning in my heart. I began to do good 

d · u ( ) an right things 1 which are the fruits of understanding. . 122 Here 

is a testimonial worthy of an evangelist or a high-pressure advert1-

eer. 

But now for the more serious and important business of 
-

considering Hamberg as a rationalist. '!'.hat he is very def·initely a 

rationalist there can be no doubt. But we shall discover some inter

~eting things about the kind and extent of his rationalism~ First of 

Ill I "·------11:11:=------------------------
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all, a few passages which establish beyond any doubt his claim to that 

title. As a means of securing Irnowledge or God, ror example, he 

•JCalts reason above all else in a passage like this: "Bu1'. the existence 

and Unity or God reach us only through the power of reason alone~~ (l23) 

Or another statement of the same idea occurs two pages later. After 
. 
pointing out that we are led to knowledge of corporeal things through 

our senses, he draws the following distinction: ~'Not so with God; 

it is impossible to grasp the idea of His existence except through 

reason. 11
(124) Not only is reason thus viewed as the only proper or 

possible path to God, but indeed it is the raison d'etat of creation 

itselr. .!!'or our author declares without any hesitancy at all: 11 The 
I 

creation ot' the world had no other purpose than the per1'ection of the 

soul of the rational person."(125) 
-

It is not at all surprising, then, to find this author 

seeking to e:xplain away some of the Bible's anthropomorphisms through 

th• application or reason. One example should suffice ~ Apparently 

the thought of God's writing .events in a book and then Wiping the 

sinner's name from His book altogether bothered this exponent of 

reason not a little~ But he resolves it, at least to hie own satis

faction, as follows: 11 '.i'his is just by way o:r comparison to a man 
• . 

Who Writes the names o:r all his friends in a b~ok. and 1r one or them 

becomes an enemy, he wipes him out of the book.~(126) It may be 

said, perhaps with some justice, that Hornberg is too easily satiaf1ed 

With his O'\Vl'l solution, but it cannot be denied that he reaches that 

solution by playing the role of rationalist~ 

Strange as it may at first seem, however, that role 1s 

not always so de1·inite and clear. 'l'here is only one object which 

liomberg hesitates to place beaeath th9 microscope 01· reason. That 
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object is the 'l'orah. Somehow the Orlihodox Jew shows himself even 

beneath the ma~tle of the rationalist~ ~hue the miracles of the Torah 

are Upheld as such, something which eould hardly be the caae if his 

rationalism were complete and consietent.(127) I~ would probably be 

fair to say, therefore, that Homberg'e ration~li~m means the exalt.a-

tion of reason as a way of knowing God, but that it is not to be treas~ 

•d aa an approach to the Torah. It may be hard for us today to re-
. . 

concile the two viewa, but we must remember that for all his departures 

from the beaten path of Je\vish l11'e and thought, Romberg lived at a 

t1me when not even an iconoclast dared to break .!J:! the idol& he 

aaw. Of course it should be understood that we have not baaed ~hie 

conclusion about the limited extent of hia rationalism just on the 

one passage quot.ed. There are other places too where he holds th• 

Torah even above reason.(128) 

So much fa;. Hoti°iberg~' 

~re. 

It 
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fRIEDIAN'DER cate 

. - ... . -

We shall have less to say about Ifriedlander. From a 

superficial first glance it may appear that we have a distinct peda

gogical advance here in the division of material into proper ~atand

ards," Which 11eem to correspond roughly to our American grades. 
-

Friedlander indicates clearly what he conaider• to be the right atand-

ard fer each chapter, and even cover• some material in several di~

ferent ways for the . different standards~ Thus far, then, he seems to 

be 1n agreement with Ctn' best modern practice~' 

But when we look into the matter more fully the compli

ment to Friedlander muat be withdrawn~· ~or he show• no understanding 

• 
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at all or the order or arrangement moat suitable for children: He 

begins With a presentation of the Ten crommandmenta, parta of which 

are certainly too abstract either to intereat or profit children o_r 
kindergarten age: Throughout both th• 110-called infant atandard and 

Standard I this i• all the children are to have : 1 It ia crnly later 

that concrete material about the featival11 is finally introduced along 

With the Commandments; 

DE SOLIA 
.. .. - . -- -· 

The first spec11'ic thing to note here 111 that this 

volume differs from all the ethers;• It is not likJ!I the other11 because,· 

as we have already seen, it is more a 11ervice for Confirmation tha• a 

textbook or book 01· preparatory instruction: Hiatory and ethic• 

and creed are introduced only in the two lengthy catechi1m1 which are 

intended for U9• in a public examination which is part of the 11uggeat~ 

•d Confirmation ceremony; Besides th••• there are alao many 1pec1men 

speeches, for rabbi as well. as children; Were we to pau11e for all 

the nonaense included in these speeches, there would be no end to 

our atudy ; 

Although Otn' concern throughout has been with the prepara

tion for Confirmation rather than with the ceremony itselr, a glance 

at aorne of these apeeche• 111 proper here because they indicate an 

attitude toward Confirmation a1 a whole : Such an attitude Will nece•-

1arily reflect 1tselr in the type of preparation too : With thi• in 

mind, we orfer the following examp lo. It i• from th• rabbi'• ad-

dre111 to hia confirmands: ~.Remember, dear children, yeu are standing 
... 

th11 day before God with all th• charm• and beautie• •f' health and 
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: .:vauth, with a heaven or innocence in your guil•l••s h•arta, your 

life gleaming with joy and hope like the beautiful morning or a spring 

day.-" ( 129) ' Thie leaves us simply breathl.ess; . -
There are so many such exampl•a that W• rind it bard to 

choo1e between them ; But the one just given should b• •nough to 

indicate what is meant~· And since this i11 r•ally but a bypath orr 

aur main interest, that< should eut't'ic.e~' 

'J:.here is one matter, hcwev•r, to which W• must devot• 

more attention~ ~her• is a ~eigned liberalism about D• Soll.a which 

el"e. 

It 

tes'ta-

Jt 

on 
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r- . Ill 
re1ult1 in ~ometh1ng 1uepiciouely akin to 1ntell•ctural di11ho n•ety. 

~ 

that 11 a harsh accusation, but th• facts warrant it. :Uh• i'•ign•d 

liberalism occurs in the opening adareae for the rabbi. In it he 

aaya: "I shall net take advantage of the influence or the prea•nt 

occa.1ion te ask rrom you vows which are apt tc be viel.ated ••• It 

baa been my constant endeavor during 'th• time that you hav• been unutir 

my 1n•tructi•n to enlighten your mind•, not tc chain it down t• any 

creed. I have never said te you, you must believe this er tbat. 11
. ( 130) 

Now we may doubt whe'ther D• Solla really could mean •xactly Wh&t he 

·uat 

.cate 

1aye in this pa11aage. Aft.er all., we YI. intere1ted in th• transmis-' •· 

•ion or certain racta ana belier• or we would net be bothering with 

C.onril•mation instruction in the rirat place. So P•rhap• a part or 

What is 110 glibl.y saiel. acov• is impossible or rul.rilment. .But there 

le &1omething commendable in the de'tanlination not to •xact meaningl.ess 

oathS or the ola. Bar Mitzvah type.' 

±hen where is the aishonesty m•ntionea. a mom•nt ago? 

It lies in th• ract tha't this worthy intention is not fol.1.ow•d. Th• 

only on• to express h1mee11· in this manner, .Ue Solla is also 'the only 
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one Who act.ually emphasizes the oath er pledge to th• extent that 

it irks the reader~ I~ there 1• to b• no at~emp~ at rorcing any 

pl.edge, t.hen why should the ra ·bbi, 1n hi& summary rollowing t.he ca1&e

chism on religion, ask: 11 D• you aincerel.y and homes'tly intend t.• 

follow 'the dictat.elil of' · your religion as it. has been taught to you •• ~· 

And Will you always remem·bar your high vocat.ion and dignity aa 

Israelites; always act in accordance wit.h the truth& and principl•s 

or our holy religion~.· . · "(131) There ia not.hing really wrong with 

this request, except that it does not follow 'the int.ent.ion originally 

declared, so t.hat one er the other should be omitt.ed~ 

Worse even than the foregoing ie t.he rat.her lengt.hy 

Profession or b.'aith which t.he children are to repeat during tm cer•-
-

mony. One \vend.era how it never occured t.o De Solla that. 'tha mere 

idea or a Pro1'eaaion or Fait.h does not. tally wit.h his d•clarat.ion 

tba.t. no vows were to bl made. Would he have conrirmed any child 

who refused. t.o repeat t.he Profession, part 01' which reads: 11 To this 

creed we int.end 'to adhere all the days or our life"?( 132) We doubt 

it~ ~hen where is t.he lavish liberalism or his rormer atatement~ 

Nor can it. be argued that in all this the author was not dllrectly 

conscious er t.he ract that he was actually exac'ting the very oath& 

which he himselr disavowed. For in his rinal blessing or the child

ren he acknowledges all th• pledges t.hey have taken: ~Yau have openly 

and solemnly declared before God and this audience to believe wit.h 

a rirm rait.h 1n the doctrines .~ the Jewish religion and pledged 

yourselves to the observance of it.a du'tie• ••• " ( 133) 

It can easily be seen f"rom all this why we have made . 
the accusat.ion or in'tellectual ~honesty, and why we decry it. We 

decry 1t because or our rirm conviction t.ha.t children will not be 

e 
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;..) 't.aken in by pious but broken in'tent ions, and tha 't even 11· they were, 

it would be morally wrong ror ua t.o take advantage or that :ract :· It 

may be thought that we have made too much ado over a single maniresta

tion or this phenomenon, bu-t we t.hink it 1.mportan't 'to warn against 

anyt.hing or this sort creeping int.a the C:onrirmation idea. 

Bet·ore leaving De Soll.a there is one more observation 

or interest. to be made~ 
. . 

'!'his is the only manual which is an excep-

tion to the rule 'that the Orthodox volumes are no't specirically in

t.ended ror Conrirma'tion use as such~ We know that t.his was writt.en 

from a PortUe;uese Orthodox point of view, and we have seen that it 

is certainly intended for a C:ronfirmation ceremony of some sort: Just 

why there should be this exception to the rule we do not know. 

JABEZ 

There was enough said in the previous chapter to indicate 

that Jabez is above the average of our manuals in his psychological 

approach and understanding of WP~t would appeal to children. Un~or

tunately the compliment must be taken with a grain or salt even here~ 

·rhe beginning of his book, for example, is not ideal. especially 

since he starts right out by speaking of God, without any concrete 

introduction. But the level of his approach 1s, with certain excep

tions like these, worthy of praise~ 

For one thing, he employs, as a framework for much or 

his discussion, a story form in which children play a part and to 

which other children would therefore be att.racted~ In addition, the 

-f language used is usually quite close to the child• s leve 1 of under--
standing. We can state this as true notwithstanding the difficulty 
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we have already mentioned of judging the language or ~he Hebrew 

manuals~ 

And then a further compliment must be paid Jabez for 

his inCJ.USiOil Of' a Section Of Children IS poetry at the end Of his 

manual. Much of it could well be used as illuatratlv.e material. for 

the discussions p receding it~ Unfortuna~ely it seems that a good 

tendency runs away \'11th its author, f"or the last half dozen or so 

of the poems have nothing to do with the text itself. and it is 

di1'f1cult to discover just why they were included~ 

The organization of Jabez ls poor, perhaps as poor as 

any of the others. We have already indicated that this may be because 

of his efforts to avoid monotony by breaking his material into bits 

small enough for the digestive ability of a child's mind. The intent 

is worthy and the result is achieved, but often at the price of hap

hazard organization~ 

One respect in Which the Orthodox books as a group are 
. . 

superior, and in which Jabez ls one of' the best, is 1n the amount 

of rabbinic literature, especially stories and m1drash1m, introduced. 

We frequently mourn the loss of prestige and understanding which 

our Jewish literary past has sufrered at the hands or the Jewish 

masses. Well, here is a type of Jewish literature, rich in both 

matter and form, which can easily be included in our textbooks for 

children, which naturally appeals to them, which illustrates many or 

the points we wish to make clear, and which would help build up an 

attitude of attachment to our past. Yet so rew of our rabbis make 

' ' .... ' use of it. Jabez does,· and this represents a definite superiority 

over most of ~h• others ; Especially does he vitalize his descrip-
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t1ons or our holidays by including rabbinic comment about them and 

mentioning some of the events which tradition ascribes to them~{l34) 

His manual is therefore rich in rabbinic al'1.usions ;· 

One more word and we shall have finished with Jabez~· 

Very few of the writers included in this study have made use or 

catechisms, and those who have, have disclo•ed all the method's weak-

neeses. As a way of' teaching, of course,_ the catechism 1e fortunatel.y 
, 

passe. 
. 

The thing worthy of comment about Jabez's use of the catechism, 

however, is not that he offers another example of its defects, but 

that he uses i~ probably as well as it can be used~ For one thing 

he does not dep end upon it exclusively or even at length~ He uses 

it sparingly, only a little now and then, and his series of questions 

are always brief. Sometimes they are used as introductions to new 

sections, more or less supplementing the discussion questions at 

the end of the sections~ In that way they almost serve the purpose 

of guide questions for help in reading the material. Let it not be 

thought even for a moment that there is hope for the catechism as a 

method, or that we ought to imitate Jabez in this respect. Such 

counsel would be ~ar indeed from our purpose. All that we mean to 

indicate is that Jabez has taken a method which is inherently bad, 

Which should not be and is not used now by people who know better, 

and has used it in a passably fair way, at least a better way than 

1 any or the othere we have seen~ 
' 

HURWITZ 
.. .. 

Our remarks about the remaining two manuals, both of 

Which are recent contributions f'rom members of the Orthodox group, 
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...,?) Will be very brief indeed~~ 

What was said a moment ago about the rabbinic alluaions 

in Jabez is true also of Hurwitz, who bases his entire approach en 

the Shulcban Aruch. In the back 01' his text there are many :fine 
-

Agodoth given, fine especially b8cause they are about mattera pre-
. 
viously discussed in the lessons themselves~ Our only adv•rse com~ 

ment is that more Agodoth, dealing with more ph.as•s or the text, 

should have been included. What there is 01· this material is so 

fine that we cannot help wishing f'or more or 1t ·~ · 

Another compliment must be paid Hurwitz with regard 

to the language he uses. More than once we have referred to the 

difficulty of judging the language in the Hebrew manuals~- Hurwitz, 

however, is the one ease where there is neither dif~iculty nor doubt~ 

The whole thing is obviously written f'or children even younger than 

Bar Mitzvah age and is obviously suited to them in vocabulary. Not 

only are simple words uaed, but there are also detailed eXplanations 

of strange words and phrasea at. the end or each chapter : 

Granting the original premise or bia1 on which this 

volume is cased, 1t 1a a good piece 01· work~ In other words, 1r one 

be an Orthodox Jew, seeking to train his children for lire governed 

by the Shulcban Aruch, and interested more in the details of observ-
. 

ance than 1n belief' or creed, this is prob:lbly as good a text as 

there exists. Aa Reform Jews, of course, our appreciation of' the 

book must be rrom a distance ~ 

BOOAISKY 
.... .. ..... 

The comments just made would apply only to a slightly 
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lesser degree in th• case of Bogaisky~ He too is concrete and intro

duces many interesting and e:t'.~ective legends, especially with regard 

to the holidays : Not only this, but he also begins hie discussions 

With concrete subjects likely to appeal and keep the children'• 

att.ention: 

It is interesting to observe that very little space ia 

given by Bogaisky to the subject of ethics. Aa a matter 01· fact, 
. 

the amount is less than 5~, and all the remaining space is given to 

ceremonies • .t!'Urthermore, what treatment there is of ethics is un-
. 

usual in that it consists almost wholly of various maxims and precept& 

like those taken rrom A both~ 

Both of these las~ two manuals are good ir we grant 

the validity o:i' their premise, but sine• that is not likely in our 

case and since their use by American Jews is apt to decrease steadily, 

we need concern ourselves with them no longer; 
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ClIAP'fER IX: IN CONCLUSION 

And so we coma to the •nd or our l•ngthy study • 
. 
Our work 1• not. a~ al.l complete. J.Jespit• bo'th length 

and det.ail, 'the dlscerning r•ader w111 be ab1• 'to :t:1nd many 1oose 

end&. ~here is much 'that we were no't able t.o cover and much ~hat. we 

could only glimpse 1·or a momem; in passing. And yet,, wi 'thin th• 

necessary limits or t.ime and space available, t.h• writ.er .feels satis

fied that the origin&l purpose or the s'tud.y bas been achieved. It 

Will be r•m•mberea t.ha't W• started wi'th a hypot.hes1s. That hypothesis 

proposed that a substantial part or our presen't religious ~roubles 

might reasonably be att.ributed t.o th• sort. or textbooks on which 

children's minds and souls have bean ~ed. 

In ord•r, 'th•n, to test tha.'t hypot.hesis we chose rour

t11n manuals,, representing every important shade or opinion or thought 

Within the J•wish fold. These we subject.ed 'ta close scrutiny and 

caretul examination. We studied and obs•rved 'them both as individual 

phenom•na and as representatives or various greups: We diaaect•d 

their treat.ment o r every subjeet and inquired not only into the 

nature or their content, but. also into th•ir way or teaching 'that 

content. And we discovered a ntnnber or t.hinga which lead ua to b•-
. 

111ve now that. our original hypothesis was valid• 

W• round,, to begin with, a grea~ var1et.y in th• rields 

af cont.ent covered and in th• degree or emphasis placed upon each. 

s·o much so that. there are only two major riel.ds upon which we can 

place our ringers and say: 11 Here,, these are the essentials~" To 
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~ thia great d1vergenc• and th• errort to crowd •veryt.hing into th9 
~ 

manuals may be atr.ributed some par1& or th• conrusion in our moral 

and religious ins'Cruction ~ · 

Turning from the mere analysis or space allotment to a 

more detailed considera'Cion or the presentations themselves, we round 

a number or major deficiencies, chier among which were the follow

ing:. In the matter or ceremonial and ritual a majority or otn" 

Writers .are guil'Cy or neglect in that t.hfly make or this vital and 

interesting subject a dry, academi~ discussion. In the matter or 

ethical ins'Cruction W• have disagreed with the basis of' appeal rre

quently made, and with the vague, general type of' teaching which is 

all too common. The ine1·rectiveneas or our past et~f'orts along these 

lines may be traced quite largely to thia lack of' concrete instruc

tion. In the matt.er 01· creed we uncovered a number or doc1'rinel!!I 

Which are either doubtful or downright objectionable, but our chief 

criticism has been that no real attempt is made to reason with the 

C!l1ldren, and thus to mal\:e belief a functioning element in their 

lives. In the matter of Bible and history, both minor subjects ir 

we judge by .. the :rrequency or their oc:curence in our manuals, we n oted 

a number or individual difrerences between the various treatmen~s, 

and concluded, at leaat by inference, t.bat both subjects must 'be 

placed in some other part or the .Religious School curric ulum ror full 

and proper instruction. In t he matter of psychological ap preach 

and method, we were griev~d to discover an alarming and a l.mo•t Wli

vereal disregard for the child's nature and makeup, plu• th• fre

quent use of meaningless language . And finally we remarked on a 

number of interesting t hings which, though important, are more in 

the nature of bypaths of:t our main study. 
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It goes almost without saying that, as a result of 

these many deficiencies, the original aims proposed by our authors 

are not accomplished. It Will be remembered from Qbapter I that the 

three aims mentioned most frequently were: 

l~ To provide knowledge concerning the fundamentals of the 

Jewish religion. 

2. To arouse love and loyalty for the Jewish people and the 

Jewish religion~ 

3. •ro awaken religious convict ion and fervor~ 

A mere listing of these aims again in the light of our complete study 

and without any further comment will show at once that they have 

been left by the wayside. 

~here are exceptions to all of these generalized criti

cisms. 'l'he important thing, however, 1s that these except ions are 

well distributed and scattered., so that. all the manuals are guilty 

in some respects. This leads us to what may be one of the most sig

nificant conclusions of our work. There is not a single one of the 

fourteen manuals studied which we can consider thoroughly suitable 

for use today. When we remember that these are choice specimens and 

that they probably represent the best of the various types, the 

seriousness of this charge becomes all the more evident~ Judged 

from our own point of view -- that of Reform -- there 1s no doubt at 

all but what Gahan and Feuer and Glazer are the two manuals much 

superior in most respects to all the others~· But we have seen enough 

to know that not even they are such as to warrant anything even re

sembling complete satisfaction~ They are the best we have now; but 

we need far better: 

... 
I 
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It a study of this kind Will do nothing more than 

point to that great need, and perhaps eventually stimulate the writer 

or someone else to fill it, our efforts will have been of service 

~o the next generation of Jews. 



• 

! 

{ 1) 

- 142 -

NOI'ES 
. ....... ... .... 

Although. as we shall see later, even within 
91.asses there are sometimes wid• differences 1.n 
the proportion of space assigned to various sub
ject.a, st ill the basic approach and id•ology do 
not dlirer greatly within each group~ 

{2) More than twice. 1r we agree to exclude De Solla 
as lmrepresentativ.• and acc-ept only the average 
of the "Limited Orthodox11 group~ 

(3) Hamberg -- 10%; Friedlander -- 17%. 

(4) Se• pag• 16 

( 5) Se• page 18 

(6) See pages 12 and l3 

(7) Frequently in this and sucaeeding chapters we shall 
include Greenstone 1 s manual under the general ~erm 
11 0rt.hodox, 11 This is done not only because it is 
the only example of the Conservative type, but also 
because its treatment of most. subject.a fits well 
with that or the Orthodox manuals. 

(8) I.M.Wis•: The Essence of Judaism. p;49 

(9) Ibid, p;61 

(10) Ibid• p.60 

(11) s. Adler: . Guide to Instruction in the Israel.1t1sh 
Religion. p;64 

(12) K: Kohler: Guide for Instruction 1n Judaism, p;J.26 

(13) M~ Harris: Judaism and the Jew, p:69--72 

{14} Ibid, p;71 

(15} B~ Cabon: Introduction to Judaism, p.101 

(16} Greenstone: The Religion or Israel, p;19 & 20 

( 17} Homberg: i!.W "' --V:m , p~l86--222 
. . 
(18} Greenstone: ibid, p:s 

' . 
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( 19) 

(20) 

(21) 

(22) 

(23) 

(24) 

(25) 

(26) 

(27) 

(28) 

(29) 

(30) 

(31) 

(32) 

M~ Friedlande~: Tex~-Book o~ the Jewish Religion, p ; 1a 

S .• Hurwitz: 0•-rn?n'? 111)/ J rt7~ , p ; 45 

See page 14 . . ' . \ 

Romberg: . ibid, p;215 

Ibid, p;221 

Bogaisky: ~W'ltu~ nit; , p ;·12 

See especially Romberg: ibid, p ;221--23 

Adler: ibid, p; 62 

De Solla: Confirmation Manual, p;23 
. 
Enelow: The Faith of Israel, p~67 ;rr; 
Cohon: ibid, p;95 

K; Kohler: ibid, p;33 & 34 

Enelow: ibid, p;4o 

Ibid, p ~·46 

(33) De Solla.: ibid, p;27 

(34) Ibid, p.3o 

(35) Kohler: ibid, p~52 

C36) Homberg: ibid, p;66 

(37) Ibid, p;99 

(38) 

(39) 

(40) 

(41) 

Greenstone: ibid, p:2a 
Friedlander: ibid, p.51 
-

Kohler: ibid, p : 86 

Ibid, p.77 

(42) Ibid, p~82 

(43) Greenstone: ibid, p ;42 

(44) Homberg: ibid, Book II, p;94 
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(45) 

(46) 

(47) 

(48) 

(49) 

(50) 

(51) 
( 52) 

(53) 

(54) 

Ibid, Book II, p:196 & 197 
. . 
Harris: ibid, p:104 

Kohler: ibid, p~58 

Greensione: ibid, p;37 

Feuer and Glazer: The J•w and His Religion, p;6o & 61 
. 
Se• page 18 

s.e page 18 

Green st one: ibid, p ; 54 

Wise: ibid, p ; 22 

Greenstone: ibid, p;•63 

(55) Kohler: ibid, p~37 

(56) Greenstone: ibid, p ; 64 

( 57) Adler: ibid, p:2a 

(58) Kohler: ibid, p ;29 

(59) Wise: ibid, p~22 

(60) Kohler: ibid, p~34 & 35 

(61) Ibid, p ;37 

(62) Enelow: ibid, p~79 

(63) S•• page 44 

(64) This rerers only to the content or subject-matter, 
and not to the method of presentation, about which 
we shall have more to aay lat•r~ 

(65) Cohon: ibid, p~38 tt• 
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