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CliAPTER I 

INTRODUC'l'ION 

The Statement of the Problem. - The problem 

of the present study is to trace the evolution and 

growth of Jewish education in the United States during 

the period 1840-1860, with particular reference to its 

relationship with the origin and developII!ent of the 

secular public school syste~ during that same period. 

The Value of the Study. - This study has been 

undertaken to furnish an illustration of the growth 

and work of a religious school system patterned after 

a new way of life in a new land; to describe an area of 

educational endeavor which may be of interest to educa

tors generally, both Jewish and non-Jewish; and to make 

a contribution to the history of the Jewish religious 

school movement. 

The Method Used in the Study. - This study was 

approached through the method of historical inquiry, 

adherin~ to the facts related to the development and 

expansion of Jewish religious education in the United 

States and their interpretations during period 1840 to 

1860. 
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The Sources of Data. - The content of this 

investigation was secured through examining and an

alyzing available materials which have a bearing 

directly or indirectly upon the study undertaken. Tbe 

data for this study were obtained from all available 

sources including the American Jewish Archives of the 

Hebrew Union College which is devoted to the preserva

tion of A.Irerican Jewish historical records and the 

Hebrew Union College-Jewish Institute of Religion 

Library. 

The A~erican Jewish Historical Society has 

cone excellent work in the preservation of early Jewish 

Arrerican records. The Publications of the American 

Jewish Historical Society (2), especially volumes 

twenty-one and twenty-seven containing the Minute Books 

of Con~regation Shearith Israel have been used extensive

ly in the fourth chapter of this study. 

Issues of The Asmonean (51), a newspaper 

published during the years 1851 to 1858 have been used 

in this study as well as congreEational histories and 

records made available by the Hebrew Union ColleEe-Jewish 

Institute of Religion Library. 

All of the issues of The Israelite (SS), 

edited by Isaac Mayer Wise, which pertain to the period 

under investigation have been examined. This paper, a 
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weekly periodical devoted to the religion, history and 

literature of the Israelites, was not published until 

1854. 

A valuable source of information was The 

Occident and American Jewish Advocat~ (48), a monthly 

periodical devoted to the diffusion of knowledge of 

Jewish literature and religion, edited by Isaac Leeser. 

This periodical was extant during the years 1843-1869. 

The Related Studies. - In the past, most of 

the scientific literature on Jewish education has dealt 

with the structural composition of the religious school. 

Alexander Dushkin reflects this type of research. In 

addition, a number of community school surveys have been 

~ade under the aus~ices of the National Council for Jewish 

Educa.tion. 

The following works form a background for and 

contain findings closely related to those of this study: 

1. Israel Friedlander's study~ The Problem of 

Jewish Education in Arr:erica and tbe Bureau of Education 

of the Jewish Community of New York City (29), is 

limited largely to the effects upon Jewish education of 

successive waves of Jewish immigration into America. 

2. Emanuel _C--amoran's work, Changing Concentions 

in Jewish Education (30), sets forth his viewpoint con-
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cerning the Jewish curriculum for religious schools in 

America. His thesis is built upon the principle of 

"socializing the child into his ethnic group," with 

particular emphasis being placed upon the adjustment. 

process of the Jewish school and curriculum to the 

American environment. 

3 . Alexander Dushkin's book, Jewish Ecucation 

in New York City ( 22), publish€d in 1918, is one of the 

earliest scientific studies of Jewish education in one 

American city, anj contains valuable information about 

the character, types and problems of Jewish education 

in A~erica. 

The present study is not intended to duplicate 

the previous studies but merely to delve into the 

problems that existed and to present specific illustra

tions on similar materials concerning the phases of 

Jewish education during the period 1840-1860. 

The Plan of Work. - The second chapter discusses 

the general background of the country during our period. 

The development of education curing this period is 

viewed against the background of economic and social 

change, of sectional rivalries, of competing ideologies, 

and of the clash of economic interests. 

The third chapter presents the second important 
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aspect of this period of formation. The immigration 

and eettlement of large numbers of Jewish families, 

primarily of German extraction in the United States, 

brought with it certain consequences. What the Jew 

did when he migrated to America was determined not 

only by historical experience and personal equation, 

but what he found in America when he set foot on its 

shore. 

The fourth chapter develops, in chronological 

fashion, the establishment of the various Jewish school 

systems in the United States during the period 1840-1860. 

A discussion of the major trends which resulted 

from educational deveJopments during our period comprises 

the fifth chapter of this investigation. The previous 

chanter traced the line of development from the all-day 

congreEationally supported parochial school to the 

establishment and implementation of the afternoon 

synagogue and communal school. This chapter considers 

the forces that led to such a development. 

The last chapter contains a summary of the 

study together with the conclusions. 

5 



CHAPTER II 

ThE GEKERAL BACKGROUND OF 
TriE UNITED STAT~S, 1840-1860 

We should know something of the general 

cackground of the period of 1840-1860 in order to 

understand properly the role of education at that 

time. 

The development of education during this 

period must be viewed against the background of econ-

omic and social change, of sectional rivalries, of 

competing ideologies, of the clash of economic 

interests. Broadly conceived, the moving forces of the 

period were not new, they merely represented a continua-

tion of the old struggle between agrarianism and capital-

ism, between de~ocracy and aristocracy, between common 

men and the possessors of wealth, power and prestige. 

And education was in large measure the product of tbe 

social order in which it developed. 

The various issues which faced the tnpulation 

of America--the tariff, slavery, internal improverrents--

each one of these had protagonists in the tbree sections 

into which the country was split, the North, the West, 

and the South. It was comparable to three countries 
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living under one flag and claiming allegience to the 

same constitution. When one considers how divergent 

were the interests of the North from those of the South 

and the interests of both these sections from those of 

the West, it is not surprising that political separa

tion was often proposed and finally attempted with the 

Civil War. 

We would do great injustice to the historical 

rrethod if we were to plunge immediately into the period 

un~er discussion without sayin~ a few words about the 

area in Eeneral. Not only is this advisable in order 

to give us the necessary perspective, but it is almost 

made imuerative by the very nature of the subject rr.atter 

which is Arr.erican Jewish history. 

It is customary to separate American Jewish 

history into three major epochs, each beginning with 

the influx of a large number of immigrants from foreign 

lands: the Sephardic period, covering the last half of 

the seventeenth and also the eighteenth centuries; the 

German period, commencing about 1840; and the period 

of the Russian and East European immigration, starting 

approximately 1881-1882. 

7 

Of course, these divisions are quite appropriate, 

but they fail to show the corresponding periods in American 
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history. Thus, for example, of what value is it to 

know that the German immigrations cegan about 1840 

and continued until approximately the latter half 

of the ninete€nth century without realizing at the 

same time that this very period coincides with the 

growth and economic maturity of the American nation, 

with the beginnings of the westward expansion and 

sectional rivalries? The customary subdivisions, it 

would appear, tend to obscure and minimize the influence 

of the general background of American history. It is 

important then, to obtain a picture of the national 

background in this instance, because certain correlations 

between Jewish events in the field of education and the 

entire .An:erican scene that could be pointed out might 

otherwise be overlooked or obscured. 

In the middle of the seventeenth century, the 

Jews began to emierate to the colonies which were later 

to form the United States. For over a hundred years, 

the immigrants were chiefly Sephardic (Spanish-Portuguese) 

Jews. All along the coastline of North America, settlers 

were busy carving out an empire for themselves. The 

main interest was in obtaining people to clear the woods, 

till the soil, and harvest the crops. In the southern 
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colonies, the colonists worked at their rice and 

tobacco crops. In the middle colonies, the main 

occupations were to be found in the lumber and grain 

industries and fur trapping, in the New England colonies, 

men and women were needed for work with shoes and furs, 

with rum and fish. The Jews worked with the other 

nationaJitiee that came to these sbores and they fitted 

in admiracly in the economic scheme for they had a 

definite role to play in the society and they played 

this role quite well. But within a hundred years, the 

attitude of England to the colonies became oppressive 

and the colonies broke away from the mother country. 

The energies of the people, almost exhausted by war 

were absorbed in very pressing needs. Material recu

peration seemed most urgent to the average American of 

this ~eriod. The exacting conditions of pioneer and 

frontier life served to lower intellectual and educa

tional standards among the people rather than to raise 

them. There was but little time, opportunity, or means 

for schools, and education was forced into the back

ground. Before the Revolutionary War the colonies bad 

in large part depended upon England for their laws and 

literature, their books and teachers, and tbeir leaders 

in government and the church. After the struggle, the 

people were thrown upon their own resources and were 
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forced to depend on the new nation for leadership and 

ideals. The development of the immense material re

sources of the country was to be begun, and the founda

tion of greater social -progress was to be made. The 

rich lands were to be taken up, roads and otber means 

of transportation and communication were to be built, 

and commerce was to be estaclished. These things pre

ceded the spiritual and educational betterment of the 

people. Meantime self-government, now to be given a 

trial, was also to become educative in character. New 

derr.ands for schools, which came slowly to be Viewed as 

necessary, were to arise out of new problems of public 

welfare. 

So it was, that to this land of opportunity, 

thousands of Jews came to join the Jews who bad settled 

in Arrerica cefore 1840. They came not only because of 

the ettraction of A~erica's economic opportunities, but 

also because they were driven by the severe economic 

restrictions in Europe, primarily in Germany. 

10 

Many thousands of Jews left the German villages 

and towns. In some cases, whole villages were depleted 

anc communities practically wrecked by the wholesale 

de'9arture of the Jews. After they arrived at the 

Eastern seaports of the United States, they scattered 



into the interior; they were engaeed in trade and 

industry in the West and took part in the financial 

growth of America. 

It might be well to have a picture of condi

tions prevailing in the country at the outset of the 

period under discussion. Turner, in his book, The United 

States: 1830-1850: The Nation and Its Sections, Eivea 

a vivid description (80: 15-16): 

"The United States of 1830 was a rural nation ••• 

There were only twenty-five such cities (of 8,000 

inhacitants or over) in 1830, and hardly more than 

one-twentieth of the people lived in them. New York, 

with scout 200,000; Baltimore and Philadelphia, with 

80,0CO each; Boston, with 60,000; New Orleans, with 

4c,OOO; Charleston, with 30,000; and Cincinnati, with 

24,000--were the larEest. Some of the greatest cities 

of today, like Chicago, were hamlets. 

11 It was a period when cities were practically 

without water systems, gas, electric light, well-paved 

streets, paid fire departments, or effective police 

forces. The fir8t horse-drawn street cars ran in New 

York in 1832, and the pictures of the cities at the 

time show little to remind us of the present. Postage 

cost over twelve and one-half for any distance. Hardly 
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two dozen miles of railroad had been constructed; it 

took ttirty-six hours to go from Boston to New York by 

stage and steamboat, and to go overland from Boston to 

the Pacific required as many ffionths as it now takes 

days by train. Two weeks were occupied in the journey 

from New Orleans to Louisville. There were no ocean

going steamships. 

"Anthracite coal was beginning to be used for 

fuel; but there were, in general, no furnaces, and coal 

stoves were a rarity. The ordinary household light 

was the tallow dip or the whale-oil lamp. Friction 

matches were not in vogue. As Senator Hoar tells us 

of his boyhood days in Concord, the lighting of the 

hearth fire on a New England winter morning was exactly 

as in the days of Homer--'a man hides a brand in a 

dark bed of ashes, as some outlying farm where 

neigb~ors are not near, boarding a seed of fire to save 

his seeking elsewhere.' The Farmer still used the 

scythe and cradle as he bad in Egypt. The sewing 

machine was not in use. Household spinning, weaving, 

and eboemaking still survived over much of the country; 

but the factory system was taking definite form, and 

with it arose the labor question." 

Each of the sections, the North, the West, 

and the South sought to modify its culture in order to 
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meet the demands of the economic forces at work, and 

each section attempted to mould the national policy of 

the United States in order to protect its own interests. 

The development of education, during the period under 

consideration, should be viewed against the background 

of the social and economic change taking place, of 

economic rivalries and sectional interests. It is 

essential to understand what was taking place in the 

three large sections of the United St~tes in order to 
,/ 

/ 
understand the background for tbs specific education~ 

changes of the period. / 
In the North, the first factory within the 

borders of the United States was erected in Beverly, 

f·Iassachusette, in 1787. The venture was unsuccessful. 

From this date through 1860, there\tS.s a gradual transfer 

of industry from the household or the small workshop to 

the factory (11:29). There were several influences that 

brought about increased 1naustrial development in the 

Eastern portion of the United States. Pitkin (65: 523) 

gives an indication of population growth by citing the 

example of Lowell, Massachusetts. "Lowell is a mere 

manufacturing village, and no place, ws believe, has 

ever increased from manufactures alone, with greater 

rapidity, or with the same population, has bad an equal 

number of operatives. In 1830, its population was 6,500 

13 
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' 
and in December 1833, it was estimated at 15,000; and 

more than one-third of these were employed in cotton 

establishments." Chickering (12: 109) statee that 

"within ten miles of Boston there is now (1846) one 

quarter part of the population of the state, arr.ounting 

to rrore than 200,000, chiefly dependent upon Boston as 

tbe center of business; in 1790 the number was less than 

a ninth part of the whole. 11 He further shows that 213 

towns, chiefly agricultural, situated in Massachusetts, 

increased only 8.5 per cent from 1820 to 1840, while 88 

manufacturing towns increased 79.62 per cent (12: 49). 

Not only did the IDPUlation of the manufacturing 

cities increase, but the population of the United States 

also increased, providing a ready market for the output 

of manufactured goods being produced in the Northern 

states. Wright, in his Economic History of the United 

States, states that the population of the United States 

increased about 35 per cent each decade, from 9,600,000 

in 1820 to 31,400,000 in 1860 (90: 306). The consumption 

of cotton increased from 5,000,000 pounds in 1790 to 

423,000,000 in 1860. (90: 388). The cities in the North 

were also the entry points of commerce. 11 Seated in their 

citadels of trade and making common cause with one another, 

14 



the eastern bankers, merchants, and manufacturers took 

their toll of all the goods that passed from the West or 

the South to Europe ••• " (68: 369). 

Dodd, in his book, Exnansion and Conflict 

(21: 187), gives a vivid picture of the industrial de

velopment of the East: 

"The East had developec her manufactures beyond 

all expectations, and the great mill belt stretched from 

southeastern Maine to New York City, its center of 

gravity, thence to Philadelpr.ia and Baltimore, and from 

these cities westward to Pittsburgh. Another celt 

ancillary to this besan in western Massachusetts and 

extended along the Erie Canal to Buffalo, thence to 

Cleveland, Detroit, and Chicago. In these areas, or in 

the industrial belt as it may be termed, there lived 

a~out 4,000,000 mill operatives, whose annual output 

of wool, iron, and cotton manufactures alone was worth 

in 1860, ~330,393,000 as compared to the $58,000,000 of 

1830. 11 

Z.ianufacture of textiles and other commodities 

were not the only enterprises of the East, shipping and 

transportation facilities were bein~ developed in an 

attempt to derive as ~uch benefit from the markets in 

the West and the South (21: 187). "Ey 1850, over 9,000 

miles of track had been laid 11
, (56: 139) and there were 
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dreams of even greater triumphs. 

Carne gie, in 1893, expressed the situation 
~-------

when he said, 11 The eixty-five million Atrericans of 

today could buy up the one hundred and forty m1111ons 

of Russians, Austrians, and Spaniards, or after purchas-

in~ wealthy France would have pocket money to buy Norwa1 1 

Denmark, Swi tzerlsnd, and Greece 11 
( 4: Vol. 2, p .205). / 

The railroads, of course, played a major role in the 

development of the country. In 1828, Eround was broken 

for the Baltimore and Ohio Railroad; twenty years later 

the chief cities of the eastern coast were united by 

short lines, but by 1860, the Baltimore and Ohio, the 

Penn s ylvania, and the New York Central were already 

ta~ping the rricdle west, and thus St. Louis, Cincinnati, 

16 

Indiananolis, Chicago, and Cleveland, were brou ght close 

to the Atlantic in distances measured by hours {4: Vol. 1, 

p. 636-643). By 1860 there were already thirty thousand 

miles of rails, and by 1870 seventy tbousand miles of 

tracks. Lippincott graphically illustrates the growth 

of the railroads by indicating that in 1830 there were 

only seventy-three miles of track, in 1840, twenty-eight 

hundred miles, in 1850, nine-thousand miles, and in 1860, 

thirty-thousand miles (49: 263). 

There were many improvements in the living 

process during this period brought about by inventions 

and discoveries. In the period between 1800 and 1860 

the tallow candle changed to the whale oil lamp, then 

to the gas burner, and finally to incandescent gas. The 



forties gave the people electricity and telegraph, the 

sewing machine, the reaper, the power-plane, and the 

rotary printing press (36: 75ff). Painless surgery 

was made possicle by Jackson, Long, Wells, Morton, and 

Warren. Sanitation, transportation, and public safety 

ceca~e rratters of considerable concern and Boston and 

Baltimore created municip~l fire brigades (53: 136-138). 

The North was also the area in which were 

concentrated the great banking and financial interests 

of the country. Since Hamilton's day, banking had been 

highly concentrated in the Middle Atlantic and New Eng

land states. Around 1830, the North had 414 of the 502 

banks of the nation (21: 45). Despite Jackson's attack 

on the National Bank, Eastern capitalists were able to 

keep their grip on the financial structure of the country. 

In 1860, the East and North had about two-thirds of all 

banking ca~ital; New York alone did a business of some 

$7,000,000,000 each year (21: 189). 

Thus, each decade from 1340 to 1860 saw the 

North become increasingly the center of the nation's 

industry, its commercial intereets, its transportation 

system, and its financial institutions. As Dodd points 

out, there was a certain similarity between the cotton 
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belt and the industrial belt. In the one was the 

plantation, in the other the factory; in the one about 

4,000,000 slaves, in the other about 4,000,000 mill 

operatives (21: Chapter 10). The economy of both 

sections was frankly Erounded on the exploitation of 

la~or, but the Southerners claimed that their system 

of exploitation was the more humane. In the South the 

principle of aristocracy was frankly accepted and the 

principles of the Declaration of Independence openly 

rejected; in the North, an aristocracy of wealth was 

18 

rising and the prosperous manufacturers and merchants 

entertained much the same social philosophy as Southern 

planters. Of this E~stern aristocracy, Professor 

Sctlesinger of narvard has the following to say (72: 91 - 92): 

"In the North at the same time a pretentious 

aristocracy was rapidly establishing itself socially, 

confined largely to the great cities of the Atlantic 

seaboard. Men of that section who had made money out 

of land speculation and the nascent manufacturing indus

tries, were ceginning to coalesce into a special caste 

although as yet there were few millionaires to be 

found aw.ong their number outside of the Astors, the 

Girards and the Longworthys. Distinguished visitors in 

America became aware of the growing importance of social 

distinctions. The English historian, Harriet Martineau, 



was told much about the "first people" of Boston, New 

York, and Philadelphia when she visited tbe United States 

"in the thirties; and in the last named city she discovered 

a sharp social cleavage between the ladies of Arch 

Street whose fathers had made their own fortunes and 

the social leaders of Chestnut Street who owed their 

wealth to their grandfathers. Compared with the corres

ponding social class in tbe South, the upper stratum of 

northern society constituted an upstart aristocracy, 

based upon fluid capital rather than upon land, and 

destitute of traditions or culture or negro vassals. 

Contemned by the southern patricians as nouveax riches, 

this asp irinE group was destined to be the forerunner 

of the cl~ss that was to su~plant the southern aristocracy 

in the period after the Civil War and become the ffiodern 

conservators of the aristocratic tradition." 

The dominant group in any society seeks to 

19 

control the state as a means of promoting its own interests. 

Luring the period between 1820 and 18c0, the three great 

sections of the nation--South, North, and West-- were 

waging a great triangular battle to control of the govern

ment and each used the threat of ~ecession when it felt 

its own interests too greatly in jeopardy. The industrial 

North insisted first of all upon high tariffs to keep 

out competitors from rapidly expanding .American markets 



although many Northern merchants, farmers, and some 

financiers steadfastly voted with the South in opposition 

to the tariff. Naturally, the East favored a liberal 

immigration policy that would result in abundant and 

cheap labor, internal improvements in the form of roads 

and canals, sucsidies to railroads, and a monetary system 

that would both safecuard debts and permit Eastern 

capit'3lists to dominate the credit structure of the 

nation. Altbougb the East bad a staunch ally in Chief 

Justice John Narshall, of the United States Supreme Court, 

who always interpreted the Constitution in the interest 

of industrial capitalism, from the election of Jackson 

to 1660 tte a8rarian South and West were able most of 

tte time to dominate national policy. But the East, even 

without excessively high tariffs, was able to forge ahead 

in the struggle for economic power. The Republican 

platform of 1860 offered a protective tariff to the 

industrial East and to rising industrialists in the West; 

it also prornisEd a free homestead to Western farmers and 

to dispossessed laborers in the East. As the Beards 

point out, the rallying cry to the masses of the West 

and East was, "Vote yourself a farm," and to the manufac

turers, "Vote yourself a protective tariff." "The hour 

for tbe transfer of the public domain to private persons 

20 
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without compensation and the creation of protective safe-

e;uard s for Arr:erican industry was at hand. 11 
( 4: 692-693) • 

The new party of Lincoln not only united East and WeEt 

on sreat economic interests; it also appealed to common 

rr.en in the North, many of whom had come to entertain a 

bitter hatred of the slaveho1ding Southern aristocrats. 

What this actually was, was the culmination of a long 

strugEle Hamiltonianism and Jefferson1ans1m, between 

industrialism ano agrarianism, and the former had been 

successful. 

Probably the most important problem that affect

ed the country at the beginning of this period was the 

queEtion of slavery. It was not prirrarily the moral 

issue tr.at was involved. It was the question of whether 

21 

tte slave owning oligarchy of the South with its disapproval 

of internal improvements and its desire of free trade 

and its de~and for the extension of slavery into the 

new territories would triumph; or whether the industrial 

nortbern territories which were clamoring for high tariffs 

and more man power would be successful. The process of 

history was working for the industrial north. It is 

pointed out by Beard that 11 in 1559 the domestic manufac

tures ••. yielded a return of #1,900,000,000 while the naval 

stores, rice, sugar 1 cotton, and tobacco of the South 

offered only a total of $204,000,000--a fact more ominous 



than Garrison's abolition"(4: Vol. 1, p. 635). 11 The 

South was losin~ the contest with the North for economic 

supremacy and also the political alliance with the West 

was becoming weaker. The South took on the semblance 

of being a vassal of the powerful North. Wender takes 

co~nizance of this fact when he reports in his book, 

Southern Commercial Conventions, 1837-185; (84: 84-85): 

"How much does the North receive from us 

22 

annually in the support of her schools and her colleges ..• ? 

I think it would ce safe to estimate the amount wbicb is 

lost to us annually by our vassalage to the North at 

one hundred ~illion dollars. Great God~ ~oes Ireland 

sustain a ~ore degrading relation to Great Britain? 

Will we not throw off tbis humiliating dependence, and 

act for ourselves? What country would be the South, 

could we retain this money at home ••• ~lbat schools and 

colleces, in which our sons should be reared to fidelity 

to their native South? •.• " 

This attitude was to be the prelude to secession, 

and eventually a war to decide whetb.er America was to 

beruled by agrarian interests or capitalistic enterprise. 
I 

The Southern Commercial Convention in 18S5 

revealed the spirit of the South's attitude toward educa

tion in passing a reeolut1on {84: 157) " .•. that the 

convention is gratified to see the several state insti-



tutions of the South prosper in the cause of education. 

2. That parents and guardians be earnestly recommended 

to consider that to neglect the claims of their own 

seminaries and colle5es, and ~atronize and enrich those 

of remote states is fraught with peril to tr.e sacred 

interests of the South. 

3. Th~t fovernors and legislatures of Southern States 

be requested to support the establishment of normal 

schools for the free admission of such persons of both 

sexes as mi~ht wish to becorr.e teachers. 

4. Th3t the legislatures should encourage the production 

of Southern books by the offer of suitable prizes to 

auttors •.• 11 

In 1831, William Lloyd Garrison issued from 

his press in Boston the first copy of The Liberator, ...___.....----
aemanding immediate and unconditional emancipation of 

the slaves. Wendel Phillips, the Quaker poet Whittier, 

James Russell Lowell, Emerson, and others, devoted a 

greet part of their energies against slavery. Twenty 

years after Garrison had first started his activities, 

the Democratic Party, on a positive pro-slavery platform, 

23 

carried every state in the Union except four. This was 

even more indicative when one considers that this occurred 

shortly after the appearance of ~le T~'s Cabin which -----
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atte~pted to expose the institution of slavery. By 1850, 

it a~peared that the problem of slavery was settled with 

the Comuromise of 1850 (4: Vol. 1, pp. 696-702). The 

solution lasted only four years until 1854 when Congress 

repealed the Compromise of 1850. Three years later in 1857, 

the Supreme Court declared that the Compromise had been 

null and void from the outset in that Congress had no 

power under the Constitution to prohibit slavery in the 

territories at any time. In 1859, the Court upheld the 

Fugitive Slave Law. The practical results of these mo

mentous decisions were the formation of the Republican 

Party, the election of Lincoln, and eventually the Civil 

War. Beard 1ll~strates that the Civil War cost the 

country more than it would have needed to pay for the 

release of all the slaves. The total war expenses of 

both sides in actual cost, in money needed .for reconstruc

tion, in property destroyed, and pensions paid~ amounted 

to more than ten billion dollars (4: Vol. II, pp. 98-99). 

In the South, planters were giving education 

a social orientation in terms of a caste system based 

on Negro slavery. Similarly in the North, an educational 

policy took form as a result of the conditions and forces 

we have been considering. Many diverse elements of the 

population were brought to support more adequate tax

sunuorted schools, although there was no general agreement 



with respect to the ends education should accomplish. 

Tbere a~~eared to be a widespread acceptance of the 

view among all classes, though not by all members of 

each class, that popular education was essential to 

the preservation of re~ublican political institutions. 

Sctools, it was asserted, would teach res~ect for law 

and authority, they would make labor more productive, 

they woulc prevent crime, they would be conducive to 

political honesty and promote the general welfare. 

But men who su")'.)ported the cause of education 

often differed with respect to more specific ends. 

Among men of property, talent and social position, there 

was much misgiving with respect to the social disturbances 

of the day--the gains of democracy and the insistence 

of common men to climb the ladder of economic and social 

opportunity. Men of wealth could oppose public education 

or they could support it with the view of making it a 

means of giving permanence and stability to the new order 

of thin~ s created by expanding industry. Some chose the 

first alternative opposing education on the Eround that 
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it was unjust to tax one man for the education of the 

children of another, and that free schools would destroy 

the self-respect of the poor. Some took the position that 

free public education would break down class distinctions 

and pro~ote an undesirable growth of the democratic spirit. 

It was insisted that the "only way to get alone: with such 



ignorant people fce~eru ~v the working cla~ is to keep 

them from mischief by keeping them constantly employed" 

(18: 88). 

Others among the industrial and commercial 

leaders saw in free schools a means of creating a more 

productive labor force and of checking social unrest. 

Education, it was urged, would serve to develop loyalties 
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to the existing pattern of social and economic arrangements. 

It could be made a conservative force to create respect 

for law and order, to allay social unrest, to check 

revolutionary tendencies, and to protect property rights. 

Says Professor Curti (18: 79-80): 

"But it was not only prosperity that the indus-

tr1al1sts were led to exuect from public education. 

Anxious to wring support for public schools from propertied 

interests then opposed to taxation for that purpose, 

educational spokesmen warned them of the dangers to pro-

perty rights from universal suffrage, Jacksonian democracy, 

and even, possibly, revolution--any of which might result 

if the masses were left undisciplined by education. If 

the rich would enjoy security against hostile legislative 

attacks on corporation franchises; if they would ~ut an 

end to the mob violence which was already attacking 

p roperty; if they would curb 'men of warm passion and little 
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reason,' vindictive and danEerous workingmen, restless 

and vicious front1ersmen--they could do no better than 

to lend support to the movement for free public schools. 

A writer in the conservative North American Review drew 

from Dorr's rebellion the lesson that the security of 

the established order depended on whether the masses 
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were instructed or remained untau5ht, saying that the 

manufacturers might weJl tremble in the presence of the 

lar8e masses of uninstructed population which were growing 

up around the~, and see it written everywhere with a dis

tinctness which none could comprehend as well as they, 

that it was only by educating thiSJD~ulation that their 

business would prosper and their lives and property be 

secure. This is by no means an exceptional statement. 

"The position of these men indicates that the 

ffiOVement for the education of the masses was not merely 

a democratic movement peculiarly at home in republican 

America. It was in part a product of the industrial 

capitalism rapidly becoming dominant throughout the 

western world. We tend today to think of our Arr.erican 

system of public schools as having been founded out of 

a great zeal for the welfare of the plain people. But 

actually this zeal was tempered by the zeal for the 

welfare of the employers of labor, by zeal for maintain

ing the political and social status quo. These economic 

motives were frankly recognized in the days of the 

founding. Now, however, looking back, we tend to ration-



alize, and to recognize only the more idealistic motives, 

which were of course also operative." 

Others saw in education a different puroose. 

Humanitarians and labor leaders insisted that free public 

schools would salvace and even prevent some of the human 

wreck~~e whicr. industrialism was leaving in its wake. 

Free schools would be a means of social mobility and of 

making class dietinctions less sharp. 

While the spread of slavery and the plantation 

system was working an economic, social, and political 

revolution in the South, And while capitalistic enterprise 

and the factory system were bringing about a revolution 

no less important in the North, the West was filling up 

with a multitude of small farmers. In 1850, for example, 

the average number of acres per farm in Ohio was 125 and 

the average number of improved acres per farm was 68.5. 

In no Northwestern state did the average farm include 

more than 185 acres, nor did the number of improved acres 

per farm, on the average, exceed 70 (80: 298). 

The development of transportation facilities 

in the West, together with the invention of machinery 

for the planting and harvesting of grain, brought an 

economic revolution, comparable to that which wae taking 

place in the South and North. In 1825, the Erie Canal 

linked New York City with the Great Lakes region and 

provided an outlet for an ever-increasing quantity of 
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grain. When Jackson was elected President, the annual 

tonnage of the Great Lakes was less than 6,000; by 1851, 

the value of the trade passing through the Erie Canal 

was $300,000,000 (80: 311). In 1851, the Erie Railroad 

connected New York City with Dunkirk on Lake Erie. The 

following year the Baltimore and Ohio pushed it~ line 

over the mountains to Wheeling, West Virginia (42: 317). 

During the decade 1850 to 1860, some seventy-five hundred 

miles of railroad were built in the Northwest. 

While the building of canals and railroads was 

opening up expanding rrarkets for Western grain, the 

invention of farm machinery in the eighteen-forties-

seed drills, reapers, and threshers--was making grain 

the great staple crop of the Northwest in much tbe same 

way that the invention of the cotton gin had made cotton 

the staple crop of the South. In the single decade be

tween 1850 and 1860, the value of the wheat and corn 

crops of the Northwest increased from $80,000,000 to 

$225,000,000 (21: 201). During these years the Northwest 

was laying the economic basis on which the structure of 

a well supported educational system was 1n time to be 

erected. 

Education in the West was slow to develop on 

a large scale, but from the beginning its purpose and its 

ideals were more genuinely democratic than was the case 

in either the South or the North. There was nothing of 
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the Southern purpose to socialize youth to take their 

places in a democracy based on a caste system, and there 

was little of the Eastern purpose to make education a 

means of creating acquiescence on the part of the 

laboring classes to the existing pattern of economic 

arrang ements. In the West there was greater emphasis 

on the preparation of youth to perform their civic duties 

in a democratic republic, and education was designed 

more than elsewhere to prevent the rise of social classes, 

to make social mobility a reality, and to release the 

moral and intellectual capacities of the individual. 

This was the eeneral background of the economic 

and social c hange, of the sectional rivalries and the 

clssh of economic interests of the formative period, 

and pu~lic education was in large measure the product 

of the social order in which it developed. 

30 



I 

CiiAPTER III 

THE EACK~ROUND OF 
c!E'nISh I1•il•.iIG-RATIOl~, 1840-1860 

The second important aspect of this period 

of formation is contained in the immigration and 

settlement of large numbers of Jewish families, 

primarily of German extraction, in the United States. 

What the Jew did when he migrated to America 

was determined not only by historical experience and 

personal equation, but what he found in America when 

he set foot on its shore. Educational efforts on the 

pert of the Jews were dependent upon the migration ex-

periences of the early settlers of this continent. 

The ~ajority of the Jews that came to America 

at the end of the eighteenth and beginning of the nine-

teenth centuries settled primarily along the Atlantic 

cogst. They found their niche in the cities and centers 

of the East and were content to stay there. In 1815, 

about 3,000 Jews were scattered sparsely over the colonies, 

a goodly number of them Sephardic. By 1B26, more German 

Jews had come to America than in one-hundred-fifty years 

of Sephardic colonization. Ry 1840, fifteen thousand 
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Jews were in expanding America, the overwhel~ing majority 

of them coming from Germany. By 1848, the number had 

reached fifty thousand (66: 137-149). The great 

majority of tbeee G€rman Jews arrived at tbe time that 
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the g reat westward movement in the United States was 

beginning. Along with other pioneering colonists, these 

Jews were found in the outposts and Villages of the ad

vancing frontier. Since the German Jews, for the most 

part, had no real property and were not involved to any 

great extent in commerce, they attempted to take advantage, 

along with the other citizens of the new land, of any 

opportunity in mining or trading or pioneering. They 

took a major part in pioneering and the westward expan

sion. Of course, not all the German Jews m1Erated to the 

western portion of the United States. Those Jews that 

remained in the East, followed in the footsteps of their 

Sephardic brethren and attempted to establish themselves 

on the coast. These German Jews established their own 

congregations in the East, in Hartford, Albany, New York, 

Boston, Baltimore, Richmond, and many smaller cities 

(46: 65). 

Some of the Jewish immigrants to the new land 

did not fare so well as their brethren and their living 

conditions were often very poor. A report of the 

Committee of the Society for the Education of Poor Child-
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ren and Relief of Indi5ent Persons of the Jewish Persua-

sion published on January 30, 1843 in New York shows 

v that ( 1 : Vo 1 . I I , 3 5 c ) : 

11 
••• it is very evident that vast numbers of 

poor Jews are compelled to crowd into very small and 

unwholesome tenements, occupying but one or two small 

and uncomfortable room~, and in many cases only one, 

anc where the family consists of many individuals; for 

these rooms they are obliged to pay an enormous rent 

without the corres~onding comfort which should attend 

them. Although frequently being unable to pay these 

rents, they are thrust into the street and forced by 

their destitution to seek a like tenement ••• " 

Many of these families did not stay in the 

eastern section of the United States but attemnted to 
• 

find a better life in the expanding West. 

The Jews that traveled westward were required 

to clear the land, and many new towns and villages 
~---------

sprang up. These Jews settled in such cities as Chicago, 

Cleveland, Louisville, St. Louis, and other cities (46: 65). 

Cincinnati was a favorite settlement for the Jews. On 

January 18, 1824, a group of twenty Jews organized them-

selves into a religious congregation that was to becorr.e 

the Bene Israel Congregation which received its charter 
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from the General Assembly of Ohio on January 8, 1830(2: ~01.8) 



Later, in 1855, ~..ax Lilienthal, who had been 

superintendent of the Hecrew Union School Society in 
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New York, came to Cincinnati as principal of the religious 

school. Lilienthal was to collaborate with Isaac M. Wise 

in his educational efforts which helped to mold American 

Jews into a distinct American Jewish community. 

A number of organizations were organized to 

attempt to improve the position of the Jew in the United 

States, one of these, the Zeirai H1 azon, (1: Vol. I, 130c) 

"members of the Jewish persuasion, convinced of the 

neces~ity of eottething being done to improve our condition, 

elevate the Jewish character, provide for the maintenance 

and future welfare of our children, and particularly for 

their general and reli5ious instruction, that thereby 

they may become pious, useful, and intelligent members 

of society, do resolve as follows: that, whereas, we 

consider agricultural pursuits, when properly conducted, 

of the most vital importance to the community, both in 

their immediate utility, and as tending to produce a 

better state of morals, and a greater independence and 

intelligence of character, than most other occupations 

are productive of:--we do hereby firmly pledee ourselves 

to each other, that, ••• we will endeavor by our example 

and influence to carry into effect the object of this 

Association; which is, the settlement of its members, as 

a Jewish Congregation, in some part of the Western Section 
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of this country, suitable to agricultural purposes •.. " 

The German Jews were not as cultured in a worldly 

sense as the Jews that had preceded them. Many of them 

were poorer and had fewer connections in the business 

and financial world. The German Jews, however, were 

interested in Judaism and in the fashion it was to be 

continued. Wherever these Jews traveled on their west-

ward journey, there were attempts made to found schools 

for the children. Many of these schools were failures, 

cut some prof'.reseed very satisfactorily. Bene Jeshurun 

and Bene Israel of Cincinnati and others were very 

creditable parochial institutions. Hebrew and English 

were taught, and auite often, the instruction was superior 

to that of the secular schools (61: 44). Charitable 

institutions were established in an increasing number 

in an attempt to aid the newly arrived immigrant and to 

take care of the indigent Jew. Generally, at the outset, 

these charitable organizations were associated with the 

synagoe;ues, but as time. went on, they became separate 

institutions. In many instances, however, these or£ani-

zations still came under the purview of the synagogue 
c::-<'' 

(53: 136-144).//The Jew faced the challenges of new situ-

ations and attempted to adjust to his environ~ent just 

as his non-Jewish neighbor did. The rapid expansion and 

changing concitions of American Jewish life reflected 

itself in the types of ~nst1tutions springing up in the 
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communities where the Jews lived. For example, in 

Chicago, the Kehillath Anshe Maarav Con~regation was 

organized in 1847 and by 1853 a day school was established. 

During the next decade, a number of members of the cong

regation found themselves in disagreement with the 

religious beliefs and practices of their congreEation. 

The dissenters rallied around Bernhard Felsenthal and 

for~ed the Judischer Reformverein and called for the 

rrodernization of Judaism. This new group was the fore

runner of Sinai Coneregation, devoted to Reform Judaism. 

They declared that "a good education of the young in the 

home and in the congre3ation is one of our chief objects. 

A Jewish child shall first of all receive a general 

education, but besides his mine shall be filled with as 

complete as possible a knowledge of Judaism, bis heart 

with the spirit of religion and with love of Judaism" 

(25: 12-20). 

Isaac M. Wise took a dim view of educational 

activities, he wrote in his Reminiscences (62: 85) that 

" ••• there were at that time (1848) six Jewish schools 

in America; viz., in New York, Baltimore, Cincinnati, 

and Albany. The school system in general was in a deplor

able condition. Religious instruction was imparted one 

hour in the week by ladies. Leeser furnished t h e t ext

books, all ultra-orthodox ••• In brief, the American Jews 

bad not one public institution, except their synagogues ••• " 



Change was continually taking place in accord-

ance with the attitudes of the new country where change 

was the order of the day. In addition to the growth of 

congregational schools and the establishment of communal 

schools, private schools also flourished in American 

life. While they did not make a great contribution to 

educational philosophy, they served the purpose of filling 

the gap between the conEregational day schools and the 

acce-ptance by the Jews of public school instruction. 

Cubberly, in his book entitled, Public Education in the 

United ·States, (13: 97-103), states that public education 

was a state prerogative, hence some states advanced more 

rapidly than others in making available public school 

facilities for its citizens. In South Carolina, a state 

school system did not tegin until after the Civil War. 

This also was the case in Maryland and Georgia. Ohio, 

however, established its "great school law in 1838 11 so 

that parochial school activities among Jews in that state 

was primarily one of desire. The question might be raised ------as to whether the Jews were advocates of day schools by 

choice or whether they were forced to ~ake use of them 

due to the lack of public school facilities. "New York 

schools" states Cubberly, 11 by 1820 were probably the best 

of any state in the union." In Pennsylvania, "tbe first 

- free-school law dates from 1834." Thus in the states 

populated by the most Jews, public schools were available 
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during our period of investigation and the Jews had 

every opportunity to make use of them. Cubberly (13: 281) 

states that: 

"By the close of the second quarter of the 

nineteenth century, certainly by 1860, we find the American 

public school system fully established, in principle at 

least, in all our Northern States. Much yet remained 

to be done to carry into full effect what had been 

established in principle, but everywhere democracy had 

won its fight, and the American public school, supported 

by Eeneral taxation, freed from the pauper-school taint, 

free ~nd equally open to all, under the direction of 

representatives of the people, free from sectarian control, 

and complete from the primary school through the high 

school, and in the Western States through the university 

as well, may be considered as established permanently in 

American public policy." 

The period 1840 to 1860 was one of the periods 

which showed marked educational advancement. It 

em=raced what has been kno~~ as the Common School Revival, 

a movement to extend and improve facilities for popular 

education. In New England, under the leadership of Horace 

Mann, Henry Barnard, and others, the public school systems 

were revitalized and given an effectiveness they had not 

known before. Other sections resistered material prosress 

in establishing new schools and maintaining old ones. 
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Everywqere there was a definite tendency to shift from 

private to public support of education. This phenomenon 

of chanEe affected not only the non-Jewish private school 

but also had a telling influence upon the Jewish communal 

day school. The Jews merely went along with what the 

environment dictated and what the times in which they 

were living called for. Since the society in which the 

Jews lived was undergoing development in the change from 

~rivate to public support of education, the Jew reflected 

the attitude of society and this was evidenced by the 

switch from the all day school in which both secular 
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and reli Eious subjects were taught to the use of the public 

school for the teachin5 of secular subjects sup~lemented 

by the after school and Sunday school for the teaching 

of religious matters. 



CiiAPTZR IV 

CHRO~OLOGICAL DEVELOPMENT OF 
JEWISh EDUCATIO~, 1840-1860 

Taking into consideration the factors pointed 

out in the two previous chapters concerning the new en-

vironment, ita sectionalism, and the immigration which 

brought its own ideals and values to the new land, we 

can now attempt to understand the motivation behind the 

establisbrrent of the educational systems which t~ese 

people founded. This particular chapter will simply 

develop 1n chronological fashion, the establishment 

of the various Jewish school systems in the United 

States. 

On February 21, 1830, the immigrant members 

of Anshe Chesed Congregation of New York maae the 

announcerr.ent (1: Vol. III, p. 131) that "education is 

universally acknowledged a necessary and imperious duty, 

and we find every religious denomination not only care, 

particularly, for the teac~ing of their own children, 

but strive also to get the tut~lage of the children of 

parents of other denominations; ••. and we as Yehudim 

are particularly commanded to teach, our children, or 

cause them to be taught ••. and yet we have heretofore 

neglected to initiate and inculcate into our children 
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a competent knowledge of the L'shon Ha'Kodesh but have 

suffered them to receive what education we thought 

proper to allow them, from improper sources, fro~ the 

gentile schools, so that they can have no knowledge of 

the Divine Law and the writings of th« prophets, except 

such as they gather frow. perverted gentile translations 

of the original Hebrew: and ' should it please the Merci

ful to be gracious to his people and recall us to our 

~romieed restoration, we shall present the anoma~ly of 

a portion of bis people without any knowledge of our 

natal language. Besides all this, all the service, the 

religious formula of our Syna~ogue is in Hebrew, and 

wb.1ch but few (or rather less than few) understand, how 

tten can we expect other than inattention to the service? 

which to them is entirely void of anything like edifici

cation. 

"In consequence of the above the Trustees of 

the K.K. Anshei Chesed have founded a school under the 

name and title Lomdai Torah and which school is now in 

"full tide of successful experiment" wherein is taught 

the l'shon Ha'kodesh, grammatically with the manner of 

reading according to the Portugee and Spanish, as well 
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as of the German and Polish Yehudim. And whereas English 

education is also necessary, and is moreover {to an english 

ear) highly conducive to the proper and ~uick attaimmentt 
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of the Hebrew, the founders of the School Lomdai Torag 

have instituted that English in all its tranches; as 
' 

is taught in the High Schools of this city, both in 

the male or female departments, be also taught in the 

School Lorrdai Torah. 

"And in order to enable all Yehudim to accept 

the advantage of the benefit of this establish~ent for 

their children, they have regulated and Resolved that 

-- the price of tuition be according to the means of the 

parents, and that the fatherless be admitted to all the 

benefits of this school free of any charge. 

"The establishment is consequently expensive, 

and will not possibly support itself, from the considera-

tions received for tuition. The Managers of the School 

are therefore necessitated, and indeed it is their duty 

to give an offer to every Yehudi to partake of the Mitzvah 

Talmud Torah to solicit free will offerings as donations 

and subscriptions towards the support of the school fund." 

The year following the establishment of the 

Lorrdai Torah by the Trustees of the K. K. Anshei Cbesed, 

the "committee of the Society for the Education of Poor 

Children and Relief of Indigent Persons of the Jewish 

Persuasion" besan to function. The by-laws and ai~s of 

this corr.mitt ee are set forth in Lvons Scra·obook (1: Vol· II, 

35c), under the date of January 30, 1843: 



11 
••• the Education Society was incorporated on 

the 11th Anril, 1831, for the following purposes, as by 

the 1st article of By-Laws: 

I. Relief of the orphans and widows of deceased rr.embers. 

II. Ele~entary and Religious Education and Trades to such 

orphans, and to the children of indigent Jews, giving 

preference to those of indiEent or deceased members. 

And in aJl cases, where evidence of superior talent in 

any child shall manifest itself, to extend, if practicable, 

a liberal education. 

11 
••• the efforts of the Education Society to 

educate and bestow useful trades to orphans and children 

of indigent Jews, have unfortunately proved fruitless ••• 11 

Jewish learning was very meager among the laity 

at this ti~e and even in the year 18A6, Isaac ~ayer Wise 

in his Re~iniscences (62:23) writes: 

11 0uts1de of Lilienthal and Merz~acher, there 

was not one leader who could read unpunctuated Hebrew, 

or with the exception of a few private individuals whom 

I shall mention later, had the least knowledge of Judaism, 

its history and literature. 11 

Wise further states (62: 24) that he " ..• found at that 
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time in New York but three men in private life wbo possessed 

any Jewish or any Talmudical learning ... otherwise ignorance 

swayed the scepter, and darkness ruled. As for modern 

culture, things were little better." 



Leeser, writing in The Occident and American 

Jewish Advocate, in December 1 8 45 , with reference to tbe 

establishment of an American Jewish Publication Society, 

points out (48: Vol. III, p. 36) that " ... When one looks 

back no more than ten years ••. and compares the number 

and the position of the Israelites then with what tbey 

are now, he must become impressed with the conviction, 

that sometting more is necessary •.. 11 
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Even as late as 1857, schools were not function

ing efficiently. An anonymous contributor ta the Israelite, 

writine; above the signature, "Jeremiah" gives a vivid 

description of the Jewish school on Norfolk Street (Anshei 

Chesed) in New York (88: Vol. III, p. 246): 

11 
••• The school attached to this SynaEogue, 

always was a miserable institute, precisely as a school 

must be, which is governed by shoemakers, tailors, butchers ••• 

who, although honest tradesmen, are incapable of managing 

a school. The Parnass is officially tbe Superintendent 

of the school; but he being unable to read or write, and 

too jealous to permit any man of learning at his side--

II you may imagine what such a scbool signifies ••• 

Wise, in writing about the congregations of 

New York City in 1855, states that (88: Vol. II, p. 116, 

also 51: Vol. VII, p. 90): 

" •.• notwithstanding the wealth of the congrega

tion, they have not educated one Hebrew scholar, none who 



has any acquaintance with our national literature, a few 

who can read the prayers, nay, a few who can recite the 

Hebrew cenediction if called to the Thorah ••. therefore 

we hear nothing or their schools; their Sunday schools, 

an imitation of the episcopalian church, offer but little 

of any interest, somebody's catechism and a little Hebrew 

reading with the Neginah is all that is taught there ••• " 

The standards of achievement here in America 

as regards Jewish education were much lower than they 

had been in Europe. Reading by rote and in even a few 

ca~es the ability to translate some of the narrative 

~ortions of the Pentateuch were the sole educational re

quirerrents of the iffimigrant in the middle of the nine

teenth century. 

The ffiinimal standards and results might also 

be laid at the doorstep of the increasing importance and 

stress placed on secular education which exerted a great 

influence upon Jewish education at this same time. 

Isaac Leeser, in the Occident of May 1843, 
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(48: Vol. I, pp. 107-108) tells of the attempt to establish 

a Talmud Torah School of New York: 

"About this time last year, a society was founded 

in New York in connection with the congregation Benai 

Yeshurun ••• for the purpose of establishing a school under 

the title of 'The New York Talmud Torah and Hebrew Insti

tute.' The primary object of the association is to give 
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an elementary English education with a thorough instruc-

tion in Hebrew and the religion of Israel; ••• it has 

already within its walls eighty pupils, receiving a 

liberal instruction in the English and Hebrew languages, 

under separate masters ••. and we trust that the epirit 

displayed by our New York friends may be emulated by 

the Israelites of all our American Congregations ••• " 

In 1346, an attempt was made to transform the 

B'nai Jeshurun congregational school into a community 

project, but the efforts failed and the school ceased 

o~eration in 1847. On February 13, 1850, the school 

co~mittee of the Congre5ation published a report (1: 

Vol. I, 89c), stating that " ••• it is a lamentable fact, 

but not the less true, that while the Jews of New York 

and this Congregation in particular, have forrr.ed Insti-

tutions and Societies for the support of the needy and 

for performing our duties towards the dead, nothing has 

yet been done for the elevation of our youth ..• " 

These men were interested, not only in the 

child's ability to read the Hebrew, they wanted some

thing more, and stated the matter quite clearly, " ••. but 

permit us to expose to your view in plain terms the evils 

of the present manner of training our children. The 

child is taught ta read Hebrew, after accomplishing that, 

his religious education is considered finished. Now we 

ask is it possible for any person to utter a prayer with 
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devotion unless be understands it? Of what use ls it 

to address our suppllcatlons to the throne of mercy, when 

our lips utter what our heart does not feel? ••. What good 

all his prayers lf he does not uncerstand them? Why 

should he at all learn to read Hebrew, lf he ls not 

taught to understand 1t? ••• Let us found a Seminary on 

a permanent footing, one that shall not depend on the 

caprice of a few 1nd1v1duals, but let 1t be part and 

parcel of the Congregation •.• " The Committee attempted 

to obtain children from otber congregations and submitted 

the plan that 11 
••• the School is to ce open for children 

of other Congregations on paying an extra sum per annum •.. 

the expenses of the School are estimated at $2,300 per 

annun:, namely: 

Rent of School House 
First Hebrew Teacher 
First English and Classical Teacher 
Second Hebrew and English Teacher 
Sundris s 

$400 
600 
600 
500 
200 
$2,300. 

The com~ittee also suggest to establish a Young Ladies 

School, which they calculate will support itself ... they 

estimate to receive eighty children •.• " 

While B'nai Jeshurun exerted some influence 

in Jewish education during this period, "it was Anshe 

Chesed, New York's third synagogue, which made important 

contributions over a longer period and whicb was primarily 

responsible for the development of the rrany Jewish parocblal 

schools of the mid-century." ( 32: 232). 
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" •.• The members of this congregation have 

established a regular Hebrew school, and have done 

themselves a service by electing our friend, the Rev. 

Hermann Felsenheld, es Hebrew teacher. The school was 

opened on the 7th of July (1845) and numbers already 

forty scholars, which nu~ter is caily increasing •.. (48: 
• Vol. III, p. 262)" This school was a parochial school 

and other congregations followec with the organization 

of similar Jewish day schools. 

This was the year that Max Lilienthal arrived 

in Kew York and became the rabbi of the three German 

con5re3ations, Anshe Chesed, Rodeph Shalom, and Shaarey 

Hasharnayim (64: 52). Lilienthal was well known from his 

career in Russia on behalf of the Jews. The impression 

his arrival created ~ay be gathered from the words used 

by Isaac Leeser, the most prominent Jewish minister in 

the United States at that time, after bearing an address 

by Lilienthal. Leeser speaks of this address as "one 

of the best orations we ever listened to. It was the 

fir s t time we ever heard him address an audience in his 

native tongue, ••• and we can freely say that he fully 

confirmed to our mind the reputation which inauced .•• 

Uwaroff, the minister of education to Ni cholas, to 
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consult with hiru on Jewish affairs" (48: Vol. VII, P• 515). 

Lilienthal attempted to unite the schools of 



these three congregations into one unit which he called 

the "Union School". The Congregation Anshe Chesed 

refused to go along with the amalgamation and Lilienthal 

continued for a short time as the head of the schools of 

t~e Congregations Rodeph Shalom and Shaarey Hashamayirn, 

going under the proposed name, "Union School" which was 

transformed into a single all-day school. The school's 

operation required funds , and a brochure was published 

in 1847 telling of the objectives of the school and also 

as an invitation to a "festivity" (1: Vol. II, 36j): 

" ••• the Hebrew Union School Society which has 

now in its two schools, children of members belonging 

to the different Hebrew Congregations in this city (New 

York) has established said schools for the purpose of 

adding to the various branches of instruction, as taught 

in the public schools, that of a proper and complete 

knowledge of our holy religion, thoroughly imbuing the 

youthful mind with it, that the good effects thereof may 

become manifest in after life ••. To educate our cbi1dren 

as pious Israelites and esteemed citizenE, is the exalted 

aim of our Institution." 
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t' _,." c:.Not only was Hebrew to be translated and corepre-_j~1.t-'~# ~ /., 

exemplified by the school commit tee of B' na1 /. r/1,••(· . bended as 

Jeshurun, Lilienthal felt that the studies should have 

an application to life. He envisioned the expansion of 

the scope of secular education. An excellent description 

of Dr. Lilienthal's school is set forth in The Occident 



and American Jewish Advocate (48: Vol. V, pp. 316-317): 

11 
••• it embraces an extensive system of educa

tion, and looks to the establishment of an elementary 

school, divided into two classes, and a mercantile and 

polytechnic, divided into three, only sucb classes to 

be estaclished in the beginning as are absolutely re

quired •.• The principal languages to be taught are the 

iiebrew and the English, not the german, although nearly 

all the children likely to be attained, for the present, 

are either natives of Europe, or children of emigrants. 

Only in the polytechnic department is tbe German to be 
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a branch of study, by which means the children are, at 

first, to be thoroughly grounded in the language of the 

country, and tben to be instructed how to keep up a 

connexion with the land of their imrrediate progenitors. 

T'te usual branches of an English education are to be 

taught, together with religion, Bible and commentaries, 

~Iistna and Talmud. The govern~ent is to be, as much as 

possible paternal, and corporal punishment to be avoided. 

Children will be admitted in the elementary school at five 

years, and each class is to last a year and a half. Girls 

are to be taught needlework, during the hours that they 

are not engaged in the studies suited for the male sex 

chiefly. The entire plan comprises a system of thorough 

education, and reaches in fact a high school of a very 

comprehensive kind; but we fear, (and we say it without 
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wishing to damp the worthy ecclesiastic's ardour,) that 

for the present the final success of erecting the college, 

must remain a thing to be desired ••. at the quarterly 

examination, the answers of the pupils gave general 

satisfaction ..• a banner was presented to the children 

with the inscription Adonoi Nisi, Hebrew Union School, 

No. 1. We fervently trust that the school thus auspicious

ly commenced may produce all the good effects anticipated, 

and find speedily many worthy imitations all over the 

country, And ·wherever Israelites are settled." 

Dr. Lilienthal 1 s contributions to education did 

not cease with the statement that "corporal punishment 

should be avoided", and that there should be special 

subjects for girls, but he also introduced another educa

tional practice (48: Vol. IV, p. 259), 11 for the first 

- time in America, Rabbi l:ilienthal celebrated the new 

ceremony of confirmation, introduced in Ger~any of late 

years, on the last Feast of Weeks ••• 11 The nebrew Union 

School Society was dissolved in April 1343 (32: 2,33)_. · 

In attempting to discern the reason for the dissolution, 

it may be conjecturec that the three congregations in

volved in the Society preferred to educate their ~tudents 

in their own congregational schools rather than partici

pate in a semi-community school such as the Hebrew Union 

School Society. Another reason that might bave led to 

the dissolution were the innovations by Lilienthal which 
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he introduced in the Union School under his supervision. 

To the relatively conservative congregations, the practice 

of confirmation, the minimizing of the teaching of the 

German language and Lilienthal's general theological 

outlook may tave led to the dissolution (60: 91-94). 

Following the dissolution, Dr. Lilienthal 

o~ened his own boarding school in the city of New York. 

On March 8, 1835, Isaac Leeser wrote a letter 

to the Jewish inhabitants of Philadelphia (2: Vol. XXX, 

pp. 302-303) that "having teen frequently urged by various 

respectable residents of this city to establish a school, 

where the children might acquire a correct knowledge 

of the Hebrew, toGether with a thorough English education; 

••. and ... ttat our ctildren would be greatly benefitted, 

if .they were early instructed in a public school, in the 

precepts of the holy religion which was handed down to 

the children of Israel ••• ! have come to the resolution 

to offer my services to both congregations of Israelites 

(and also to such Christians as might be willing to send 

their children to such an institution) to onen a school-

as soon as sufficient encouragement is held out ••. A school 

like the one herewith proposed , is very much needed in 

this country, since there is not one, in any city of this 

extensive land, wbere a Jewish child can obtain a know

led£e of its religious duties. If therefore our people 

are really alive to the importance of a religious education, 



which I am afraid many are not, they will eagerly seize 

the present o~portunity to establist a school upon a 

permanent foundation ... It is to be boped, that persons 

having the means, will show their approbation of the 

undertaking, by bestowing as much as they can afford for 

the purpose of endowing the school, so that even poor 

children may enjoy the same advantages of education with 

the rich ones ••• 11 

This letter was a definite indictment of the 

Jewish educational system and even ruled out the efforts 

of tte Sheerith Israel Congregation of New York, where 
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in 1809, the teacher taught ohly eight children (2: Vol. 21, 

n. 164) . 

The situation of an apathy for education was 

not prevalent in South Car olina, for in a letter written 

by Mr. Philip Cohen of Charleston in 1811, twenty-four 

years prior to Isaac Leeser's statement, secondary educa

tion was in a process of realization, with Hebrew being . 
tau5ht in the secular high school. Quoting from Mr. 

Cohen's letter (2: Vol. 22, p. 129): 

11All the Jewish children even those who later 

take up some trade, receive a splendid education. The 

city now has a high school in which French, Italian, Latin, 

Greek, and other sucjects are taught. In the same school, 

Racbi Carvalho is instructor of Hebrew and Spanish." 

Even orphan children were provided for in so 
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far as education was concerned "from a -large and constantly 

increasing fund, wbere the cbildren receive the beat of 

care and very efficient instruction in the duties of 

citizenshi"011 (2: Vol. 22, p. 129). 

On Fe'truary 4, 1838,, a momentous event occurred 

in tbe city of Philadelphia which was to have trereendous 

iffipact on the future of Jewish education in the United 

States. A Eroup of women known as the Female nebrew 

Benevolent Society founded the Hebrew Sunday School . Miss 

Rebecca Gratz, the secretary of the organization captures 

the spirit of the movement when she writes in the 

Minutes (38: 3): 

"Resolved: That a Sunday-school be established 

under the direction of the Board, and teachers appointed 

among tbe young ladies of the congre~ation. Mrs. Allen, 

Mrs. R. lfoss, Mrs. nays and Miss Gratz appointed a 

committee to procure a school-roe~; Mrs. Allen, Mrs. R. 

nart, anc I·!iss Gratz, to procure books and make all 

necessary arranements. 11 

Ft:rther growth of the movement may be observed 

by reaoing excerpts from the booklet printed in commemora

tion of the fiftieth anniversary of the Sunday school { 38: 5): 

11 The Sunday school began with fifty pupils. 

At the end of the first year the number had increased to 

eighty. In 1873 the Seventh Street school numbered 203, 
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the Twelfth Street School, 225, a total of 428 pupils. 

In ~687 the Chanukah celebration was attended by more 

than a thousand children; and there are now (this was 

1 888) unon the rolls 1041 names, of whom 669 are pupils 

of the Southern school, instructed by seventeen teachers; 

and 372 are pupils of the Northern school instructed by 

thirty teachers ••. " 

In South Carolina, "Miss Sally Lopez, familiarly 

known as "Aunt Sally, 11 organized a relit;;ious school a 

few ~onths after Rebecca Gratz's first Jewish Sunday 

School in Philacelphia, and for it Miss Penina Moise wrote 

some of her ~ost inspiring hymns" (67:53). 

?<~iss Rebecca Gratz was fully aware of the 

results being achieved in the educational field in other 

cities and in her report of 1838, she wrote (38: 17) that 

11 Tl:e good work has already met with a reward. Our sisters 

of New York and Charleston, hearing of the success that 

has attended our attempt, and sensible that much good 

must result from early lessons of piety, have determined 

to establish similar institutions in their respective 

cities.~.One of the major failings of the school system 

of that period was the lack of suitable textual material 

for the use of pupils in their instruction (38: 5): 

"When the Sunday-school was opened, there was 

no suitable text-book in existence, with the exception 

of Leeser's translation of Johlson's Catechism, for the 

oldest pupils. A "Bible History" published for Christian 



56 

Sunday-schools was used, the objectionable passages being 

erased or pasted over. The following year Mr. Leeser 

issued his catechis~ for younger children, and Miss 

Simha Cohen-Peixotto her "Bible Questions." In 1840 tbe 

manuscript of a rhymed catechism for the youngest 

children was presented to Niss Gratz by the auttor, 

Mrs. EJ.eazar Pyky, who, as Miss Rachel Cohen-Peixotto, 

had been a teacher in the school, and it was published 

the same year ••• 11 

In that same year {1840), Rabbi Adolf Guttrnacher 

of the Baltimore Hebrew Congregation writes that "for 

many years {the Baltimore Hebrew Congregation) maintained 

her own schools for both religious and secular education. 

In 1040, Rabbi Rice established a school for the study 

of Eebrew, in which he and the Cantor {I. Moses) taught 

daily. In 1849, Dr. (Henry) Hoctheimer reorganized the 

Echool. 11 In aC.dition to Hebrew, German and English were 

taught by competent teachers. The school had four classes. 

It is noteworthy that the selection of an English teacher 

was considered of such great moment as to be int.rusted 

to a committee of American-born and educated Christians 1 

who were supposed better to understand the needs of the 

future citizen" (34: 57). 

The next event of Jewish educational significance 

occurs in the year 1845, when the oldest known congrega

tion in the United States opens a new Hebrew School (2: 

Vol. 30, p. 404): 
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"Rules and Regulations for the Government of 

a School for Gratuitous Instruction in the Hebrew Lang

uage and Forms of Prayer, According to tbe Custom and 

~if.ode of Reading of Portuguese .Jews, to Commence on the 

Second of Novemcer, 5606, in the Basement of the Synaggue, 

in Crosby Street, under the supervision and direction of 

the Trustees of the Congreeation, s. I. (having cbarge 

of the "Polonies" School Fund), to whom application must 

be ~ade by anyone claiming (or soliciting) the benefit 

of the Ectool fund for such instruction. Rev. J .J Lyons

Teacher, 5606-1045." 

This is the firEt indication of a sctool where gratuitous 

instruction could be secured, and prob~bly set the 

pattern for other "free" schools • 

.Just five years previous to the establishrr.ent 

of this school by Shearith Israel Congregation, it is 

noted that a private school for girls was established 

by the Misses Palache. A public notice found in the 

newspaper, The Asmonean, tells of the tuition fee and 

something of the curriculum (51: Vol. I, p. 2): 

The Misses Palache's 

Boarding and Day ·School 

For Young Ladies of the Jewish Faith 

27 Thompson St., New York. 

Board and tuition in the Hebrew and English Lanua~es 

~200 per annum, payable in advance. Washin5 ~6 per quarter. 
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Stationary $1. The accomplishments and other languages 

taught on the usual terms. Parents and guardians rest 

assured that the greatest attention will be paid to the 

religious and moral instruction of the pupils, combined 

with their mental improvement, every facility being 

afforded, with the aid of tbe best masters in the various 

branches of study. 11 

Schools are opened under congregational auspices 

in the years 1841 and 1842. In 1841, a congreeational 

school was founded at Rodeph Shalom Congregation in 

Philadelphia, Pennsylvania (2: Vol. 9, p. 127) and in 

1042, the Bene Israel Congregation in Cincinnati, Ohio 

instituted a Sun:lay School "which opened very auspiciously 

with a large attendance of children .•• 11 (61: 20), but 

~et with great opposition because instruction was given 

on Sunday. 

In 1842, S. M. Isaacs, minister of the B 1 nai 

Jeshurun concregation organized the New York Talmud Torah 

and Hebrew Institute, 11 
••• the pri~ary object of the 

association is to give an elementary English education 

with a thorough instruction in Hebrew and the religion 

of Israel ••. it bas already within its walls, eighty pupils, 

receiving a liberal instruction in the English and Hebrew 

lane:uaa:es, under separate masters ••• al thoue::h the annual 
~ , 

expenditures exceed $1500, yet we are as.sured that the 

benefits it dispenses are so fully appreciated by a 
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discerning public, as to leave no doubt of it~ complete 

success ••• 11 
( 48: Vol. I 1 pp. 107-108). This was a c on5re-

Eat ional school and Hebrew grammar, catechism, Hebrew 

reading, and translation as well as the secular subjects 

were taught there (48: Vol. I, p. 550). In 184-3, the 

school had eighty pupils, all boys, and a budget of 

over ~l,SOO. The subjects taught were Hebrew reading 

and translation, Hebrew grammar, catechism, and the 

usual secular subjects (32: 231-232). 

In Richmond, Virginia, the Congregation Beth 

Ahaba was or13"anized in 1841 and (79: 14-15) "a number 

of the German Israelites, residing in Richmond, see with 

deep sorrow that the education of their children is 

partially neslected, that the Religion of their fore

fathers is not taught to them in a manner to inculcate 

into their tender hearts the moral and religious feelings, 

and that they become not sufficiently acquainted with the 

history of their ancestors and the si~nification of their 

religious ceremonies; they are besides desirous, that 

their children should obtain a grammatical knowledge of 

the German language, which at present they only learn by 

Routine and without principles; They further think it 

highly important to obtain the servic~s of a Reader, who 

by his learning and moral principles, will command the 

esteem of the congregation, whose lectures will be lessons 



of morality to young and old; They therefore resolve to 

unite all their energies, and besides ask the good will 

of· all in favor with their views, in order to raise a sum 

sufficient to obtain the services of a Reader, who shall 

also be a teacr.er to tteir children in the elementary 

branches of an English education, in the German language, 

and t~e Religion of their fathers. The compensation 
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ought to be commensurate with the task, and it is to be 

hoped that every member wi11 act according to the importance 

of the cause. 11 In 1843, 11 The Rev. Mr. Michelbacher opened 

a sc~ool in which the children were taught daily during 

tte W€ek in secular branches; on Saturday and Sunday 

thinEs religious. The secular branch of the school was 

- attended by children of non-rne~bers and by some Christian 

cbildren •.. 11 (79: 23). Schools such as that of Congrega

tion i3ett Ahaba, probably took the place of public schools, 

especially in the poorer Southern communities. 

In 1845, the ConEregation Mishkan Israel of 

~ew Haven, Connecticut was organized, and with it, the 

religious Sunday school, however, the first confirmation 

was not held until 1861 (75: 12). 

In Cincinnati, Ohio in 1845, "a Talmud Torah 

school was established under the auspices of the congre

gat icn (Bene Israel)" {61: 44), but this was short lived. 

Rabbi Jacob K. Gutbeim of Cincinnati in that same year, 

wrote a letter which was published in the Occident and 



American Jewish Advocate in which he stated (48: Vol. II, 

pp. 192-193) that: '' .•• our course must be to provide 

education,--wholeeome, appropriate, extensive, fitted 

for the real wants of all sections of our community in 

this free country. We must have in view not the past 

but the present and more truly the future;--If education 

is to be of universal benefit (which it certainly ought 

to) it must not be confined to one portion of society, 

its stores not converted into a w.onopoly, nor its pro-

fessors into an aristocracy. It must embrace every class 

and both sexes. Being tbe half of human society, the half 
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of our life--in some cases ~ore than half--in the domestic, 

in the youthful portion of existence, woman claims a 

larger snare than ~an ••. It is in these softest years that 

the gentlest hand makes the most lasting impression ••• 

But to education, the educator herself must first be 

educated. Not charity only, but knowledge, bot wisdom 

but virtue must first begin at home ••• If we would really 

teach rren, our duty is of a necessity first to teach 

wo~en ..• her influence determining the whole frame of 

society, and her character th€ product of her education, 

as that again is the result of her organization and teach-

i II ng ••• Rabbi Gutheim nelieved in the integration of 

school and ho~e, and indicated his views in that same 

article, " •.. there is another important feature in 



education •.. ! mean the harmony between school and touse, 

teacher and parent. Nothing can be more detrimental to 

a good education than doubts entertained on the competen

cy and honesty of teacher on the part of the parents, 

and expressed in the presence of their children ••• Teacher 

and parents have to assist each other ..• the best instruc

tion wiJl fail, if parents do not act in a corresponding 

S?irit." 

Isaac Leeser, on March 30, 1846, issued a 

resolution to the Jews of Philadelphia calling for the 

establishment of Sunday schools. He set forth the argu

ments for and against their establishment and concluded 

that much benefit could be derived from them (2: No. 458, 

PP· s-a): 
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"Sunday schools are nothing new among our 

Christian neighbors, as many sects of them have had such 

establishments for shorter or longer periods. Among our 

people, however, the case is very different, as far as 

tr.e knowledge of the writer extends; and only at Richmond, 

Va., had the attempt been mace, with but partial success, 

by the late Isaac B. Seixas and the writer of ttis memorial, 

before several of our ladies, feeling that something ffiight 

and should be done to improve the religious character of 

the Jewish children, and to give them at least an ele~en

tary and comprehensive idea of their duties, resolved on 



_, foundin5 a school for the promulgation of relieious 

knowledge on the first day of the week, it being a eeneral 

day of leisure, and as it could be devoted to this pious 

object without interfering with the exercises of other 

schools, and the avocations of the teachers ••. As may 
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easily be imagined, some prejudice was at first manifested 

by various persons, who fancied that they discovered an 

objectionable imitation of gentile practices in this 

undertak ing, forgetting that it is the first duty of Israel 

to instil knowledge of divine things in the hearts of the 

young, and this institution was imminently calculated to 

bestow this necessary blessing alike upon rich and poor 

without fee or price ••• Another great difficulty, and one 

far more formidable, was the scarcity of suitable books 

to be placed in the hands of scholars, since those pub

lished by the A.II!erican Sunday School Union, although 

adrrirably written, and having a powerful tendency to 

impress the minds of children, contain so much matter of 

a sectarian nature as must almost banish them from a 

Jewish school, where it is of importance to inculcate 

those principles which are the foundation of our religion. 

The only other books within our reach were the Elements 

of the Jewish Faith, by Rabbi s. Cohen, and the Instruc

tion in the Mosaic Reli g ion, arranged from the German of 

Johlson, by the write r of this. In this emer5ency the 



Child's Bible Questions, by the A. S. S. Union, was of 

necessity bµt partially adopted, there net being a 

similar book and one more free f~om sectarian matter at 

hand; but it is pleasing to remark, that an acaptation 

of this little work after our own manner is now in the 

hands of a youn~ lady of this place, and will, it is 

booed, see the light soon, and this with the consent of 

the A. S. S. Union, who have waived their copyright in 

our favour; this, too, is a highly gratifying fact, and 

it speaks loudly and emphatically of the enlightened views 

of the board of pu~lication of that powerful institution, 

and especially of the kindness of John Hall, Esq., through 

who~ this polite offer has been conveyed. 11 
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Leeser operated not only in Philadelphia in the 

cause of Jewish education and the establishment of a 

Sunday school, but was also influential in attempting to 

establish an all-day school in New York, (1: Vol. II, 36f): 

11 The undersigned propose to establish in the 

City of New York, a Hebrew Classical, for the education 

of Jewish youth .•. All the branches of a liberal and classical 

education to be acquired in the best seminaries, will like

wise be taught. Of the dead languages, Hebrew and Latin, 

as the most useful 9nd necessary, are alone embraced in 

this plan. Of the modern, French and German, will be tau5ht 

when required. History, ancient 2nd modern, Gra~~ar, 

Arithmetic, AlEebra, Georeetry, Logic, Rhetoric, Natural and 



~oral Philosciphy, will comprise the general course, in 

the early stages of the school. The ter~s of Tuition 

will be made as low as those of similar institutions ••• 

Those Jewish parents who feel desirous of fostering a 

scheme of Jewish education, are respectfully solicited 

to yield it their suoport ••. 

In the establishment of this school, the Principal offers 

to the Jewi~h inhabitants of New York to sup~ly a want 

that ~i..lI~h PA.fil..i\'.i'.S have long felt in the education of 

tbeir sons--the means of combining a perfect acquaintance 

with the nebrew language, and the principles and precepts 

of the Jewish faith c~ necessary knowledge of every 

Israelite)--with a co~petent instruction in Classical and 

Polite literature. 

Hitterto, Jewish parents who have desired to give to 
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their sons a good education, have not only been compelled 

to expose them to all the sectarian influences of a 

Christian school, but have been, in great measure, pre

cluded from fortifying their ffiinds against such influences 

by a preparatory Jewish training, by the engrossing nature 

of their school duties. 

In the Hebrew and Classical School, a thorough grammatical 

instruction in the nebrew lane;uage and in the doctrines 

of tbe Hebrew faith, will go band in hand with instruction 

in Latin, French and German, and all the elementary and 

hi~her branches of an English education ••• The Hebrew and 

Religious department will be in the immediate charge of 



Mr. Falkenau ••. 

References: Rev. Isaac Leeser, Philaaeluhia 
M. M. Noah, Esq., New York -
Rev. Jaques Lyons, New York" 

The Eene Jeshurun Congregation, on tr.e other 

hand, had more success and "at the general conEregational 

meetinE of December 26, 1846, which will be considered 

one of the most famous meetin8S in the history of the 

congregation, ~r. Henry Mack advocated the necessity of 

establisting a school for the purpose of educating the 
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younc in English as well as in Hebrew and religious tenets. 

A co~mittee was appointed to draft a plan for the estab-

lish~ent of the school. On January 29, 1849, this 

corr.mittee submitted its report, which provided that each 

rr.err.ber of the congregation should contribute ~2. per 

annum; tuition for members' children was to be $12. a year; 

for children of non-members $16~ children of indigent 

members ~6, and indigent outsiders free. Two teachers 

were appointed, one for the English, the other for the 

Hebrew and German branches .•. Owing to the prevalence of 

the cholera, this school, from which sprang the Talmud 

Yelodim Institute, did not open until September 13, 1849 11 

(89: 24). 

Isaac Mayer Wise was elected to the post of 

rabbi of the B'nai Jeshurun congregation and he was 

instrumental in the establishment of the Talmud Yelodim 

Institute which was the na~e of the school associated with 
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the B'nai Jeshurun congregation. The school was fortunate 

in becoming the recipient of a sum of rr:oney (88: Vol. I, 

p. 5) and "at a regular meeting of the board of directors 

of Talmud Yelodim Institute, the following prea~ble and 

resolutions were unanimously adopted: 

•.. wnereas this noble minded man (Judah Touro of New 

Orleans) bequeathed, among the many legacies which per

petuate his na~e, five thousand dollars to this institute .•• " 

This was a large sum of money in those days, and it 

~rovided Wise with a sense of security for his project 

such as he nor any other American had ever anticipated. 

The Talmud Yelodim Institute under Dr. Wise's 

direction, like the Shearitt Israel Polonies Talmud Torah 

Sctool, the nebrew Union School Society, and the Hebrew 

Education Society, was a school which was an adjustment 

to the society in which the Jews found themselves at 

the time. 

Wise advertised for students in his paper, the 

Israelite (88: Vol. 1, p. 8) that "the attention of parents 

and guardians is respectfully called to this institute, 

in which besides the lower and higher branches of Englist, 

also Hebrew, German and French are taught, by six competent 

teachers ... " 

A description of this school by Wise illustrates 

the foresight that he used in establishing the institution. 

The whole description implies a comparison with schools 



that no doubt convened in vestry rooms, such as was the 

early experience of Talmud Yelodim, or in basements. In 

the July 21, 1854 issue of The Israelite, he shows the 

status of Jewish education in the city of Cincinnati and 

describes the schools (88: Vol. I, p. 11): 

"In the casement of this buildins (Synaeogue 

of the United Brethren, Cincinnati) is a very good school 

for the education of children of both sexes, in which 

is taught the nebrew, Englisb and German languages and 

literature. This school is also progresssing, and is 

well conducted, and punctually attended by the pupils. 
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The ~resent Hebrew teachers are Mr. W. Renau and Mr. Weil, 

with a eood English teacher, and a lady teacher for the 

girls. This establishment and the Talmud Yelodim of 

l.od~e Street are the only two public Jewish schools in 

the city, although there are several good teachers who 

give lessons privately at their own residences." 

Wise believed in the tri-lingual method of 

instruction, and he was alert to the fact that a physical 

plant not only aided instruction but was a means of 

attracting students. He Eave a vivid description of the 

new building which was completed in August 1655 in the 

Israelite (88: Vol. II, p. 60) and also told something 

of the course of study: 

11 
••• the hall is ten feet wide with large windows, 

and a wide flight of stairs. In every story there is a 



hydrant, and three rows of hooks to accomTodate the 

punils in putting off overcoats, hats, etc. There are 

six rooms in the building, each twenty by thirty feet 

with eight windows, high, airy, and plenty of light. 

The benches and desks in all the rooms are of iron with 

wooden covers. The black boards are hard plaster on the 

walls. There is also gas, and a ventilator in the roo~s. 

Fi ve roo~s are furnished for ordinary instruction, and 

the sixth is intended for instruction in drawing, penman

ship and music, to serve at the same time as a library • 

••. It is evident, that while this school is as efficient 
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in tte com~on tranches of instruction, as the public schools, 

it bas the preference in the study of languages. It is 

therefore, that the school is maintained by its members, 

all of whom are in favor of public schools. 

"Pupils of the age of twelve, proficient in three languages 

and advanced in the normal studies, who after examination 

were adrritted ir.to the first class of the public schools, 

and shortly after into the high school--are no rare cases 

in this school. 

One half year later, Wise published an article 

(85: Vol. II, p. 227) illustrating that "the school is 

conducted on the modern German syste~ of education. 

Thorougtness and self-reflection are the two principal 

objects, which to attain in the pupils is the endeavor 

and the proscribed duty of the teachers. 

"The primary division was examined •.• in Hebrew reading 



reading and some translation, German reading and all the 

ordinary branches of primary schools. They excelled in 

the history and geography of the U.S., and are very good 

in He~rew .•• Reading and Spelling .•. in the three languages 

is the chief object of this department." 

Some modern techniques were used by Wise at 

the Talmud Yelodim Institute. The report of a public 

exa~ination of the Institute (88: Vol. II, p. 227) in 1856 

discloses the textbooks that were used in the three upper 

divisions: 

11 The three upper divisions were exan:ined ••. in 

translating the Bible, Hebrew grammar, history of the U.S. 

and of the Jews, catechism, Ray's whole system of arith-

met ic, Greene 1 s grammar and analyses, r.:cGu ffey 1 s readers, 

J'.~i tcheJ. 1 s 5eo~raphy 1 a thorough course of German, cornpo-

sition in EnElish and Ger~an, penmanship, drawing and 

elocution •.• 11 

That Wise was cognizant of the need for homogen-

eous age groups as well as attractive physical surround-

ings was clearly illustrated by his institution of the 
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grad~d school. He showed, by the use of non-Jewish text 

material that he was willing to make use of the non-Jewish 

advances in the field of education. Although Wise €mployed 

the instruments of instruction of the public schools, his 

opinion of the quality of their instruction was not of 

the very highest ctaracter. He published an art1c1e show

ing what he felt to be importan~ in the instruction of 

the child and stated (88: Vol. III, p. 4) that: 

. 

I 



"This school is :fully that which it intends 

and maintains to be: Tbe first school o:f the young who 

- are prepared therein to think for themselves, and learn 

chiefly how to study and think. It is eminently qualified 

to rescue the young from the iron grasp o:f pedantry and 

the machine-like recitations of the most modern schools, 

where the teacher is nobody, i:f he bas no book in his 

hands, and the pupil is lost, if the questions are not 

asked as set down in his boolc, where the tsachers do not 

teach and the pupils do not learn anything of them; but 

the teacher rehearses the }esson committed to memory by 

the poor wretched and haunted pupil ••• 11 

Wise possessed some advanced ideas about how 

the child was to be educated. His philosophy encompassed 

the thought that children must be so instructed that the 

ideas must become a part of the children and be accepted 

by them. Merely receiving the ideas was not enough. He 
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set :forth this notion when he wrote (88: Vol. III, pp.222-223) 

that "the method of instruction is very much improved in 

this Institute. It is a standing rule, that no lesson 

must be given to a pupil for study unless the teacher has 

carefully convinced himself, that the pupil can fully 

understand it; the intellect must be trained and developed, 

and only that which has beco~e the property of the intellect 

can be advantageously committed to memory. Another rule 

is this, children must be taught to use all their senses, 

if possible, in acquiring knowledge, must see the parts 
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composing the whole, and must always be employed in school. 

• .. In regard to discipline the standing rule is that 

severity 3nd inconsistency spoil tte character of the 

pupiJs, the teachers must be strict in enforcing the rules 

known to every pupil, from which no deviation is permitted, 

snd the ounishment reust be mild." 

In New York, the Elm Street Synagogue on 

Dece~~er 23, 1849 was the scene of further progress in 

the Jewish educational field. The As~onean carried the 

followin~ article (51: Vol. 1, p. 10): 

"Resolved, that this Committee are of the 

opinion that there exists an imperious necessity for 

establishing a School, for the education of the children 

of this Con~resation, where they can be educated in the 

fiebrew and Enelish Languages, the elements of our Holy 

Religion and other branches of useful knowledge ••• " 

Also in New York in 18ll9, Rabbi Nax Lilienthal 

opened a private boarding school. The initial announce

ment was carried in the Asrronean as follows (Sl: o. 1) 

"Rev. Dr. Lilienthal's 

Hebrew, Commercial & Classical Boarding School 

The undersic:ned begs to inform his friends and the 

Israelites of the several parts of the United States, 

West Indies &c., that he has established a Board-School 

1n this city for the instruction of the Jewish youth. 

The course of instruction comprises, Hebrew and English 



in all their branches; the German, French, Latin and 

Greek Languages; mattematics, book-keeping, &c, also draw

ing, dancing, and music when required, by competent 

teachers, and at moderate charges. The lan£uagee spoken 

in tbe family are the English, French and German. Every 

attention is paid to the religious instruction, morals 

and comfort of tte pupils, and all are treated as members 

of the family. The undersigned takes himself a very 
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active part in the duties of the school, assisted by 

competent teacters in the various departments. For further 

particulars apply personally or by letter (post-paid) to 

Rev. :Cr. Lilienttal ••. 11 

In louiEville, Kentucky, in 1849, 11 a private 

school (was) established by Lr. Felsenthal, which contin

ued until December, 1853, wben financial difficulties 

caused it to close. When this occurred the congregation 

decided, as soon as #1000. could be obtained from the 

members for the purpose of building or furnishing rooms 

to reopen its school" (23: 18). 

Previous to this, in September 1849, a Mr. 

Gotthelf of Philadelphia, was appointed teacher and 

lecturer "at a salary of $1200, he to pay his assistants 

in the school, which was then organized for the teaching 

of liebrew, English, German, religion and elementary studies" 

( 23: 17) • 

Turning to New York City, 1 t is found teat the 



Misses Falaches 1 Boarding and Day School wbich was 

organized in 1840, proceeding very satisfactorily as 

evidenced by the following article in The Asmonean of 

December 14, 1849 (51: Vol. I, p. 8): 

"A very interesting exaffiination by the Rev. 

Dr. Raphall, of the pupils of this school took place 

on Sunday last, the 9th inst., before a numerous assembly 

of ladies, gentlemen, friends and parents of the pupils. 

The school, receiving both the permanent and day scholars, 

has been established for many years, and has at various 

times ~anked amon5st its attendants members of the most 

respectable families in the city. The course of study 

co~prises the elements of Hebrew and English education 

and foreign lsnguages, with the ele5ant acco~plishments. 

It ~as always borne a tigh character for the capability 

and sedulous attention of its principles, satisfactory 

evidence of which was manifested at this examination by 
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the pro~ptitude of the junior class, many of whom were 

infants, displayed a facility and aptitude perfectly 

surprising. The exe rcises opened by the children singing 

"Ain Cailohenu'', then the various classes separately recited 

portions of the Creed, Commandments, &c, and were subjected 

to a series of questions upon Bible, History, and Geography, 

and the pupils proficiency in reading Hebrew and French 

tested, when the examination closed with their singing 
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the 29th Psalm, led by the Rev. J. J. Lyons •.• " 

In Richrrond, Virginia, the swing was to rel1Eious 

and secular teaching and on January 2, 1850, the Beth 

Shalom Congregation opened a Hebrew-English Institute, 

11 The Institute hac been opened January 2d with about 

thirty pupils, under the charge of Rev. Julius Eck~an, 

the small attendance being due to the fact that a large 

~ortion of the children had been entered at other schools 

for tte current session. The price of tuition was low; 

for hebrew, English and other branches, $14.00; for 

Hebrew, Fre~ch, Gerrr:an, or Latin, each $10.00 11 (24: 226). 

In r..etroit, Michigan, "W"ten the Congregation 

(Beth El) was organized in 1850, there was immediately 

estatlished a cay school for religious education. This, 

however, was discontinued in the year 1861 and supplanted 

by the religious school which met on Sabbaths and Sundays" 

( 25: 19) . 

At tbis same ~eriod of time in New York City, 

private and part-time teachers of Hebrew be~an to appear 

as is evidenced by the followine advertisement in The 

Asffi onean (51: Vol. 9, p. 9): 

"Teacher of the Hebrew, Gerrr:an and English 

languages informs the public that, at the earnest solici

tation of his numerous friends, be has formed classes, 

for the Tuition in the Hebrew Languages at the following 

pl a ces, when from the facility to the Pupils residing 

either in the upper or lower part of the city, as well 

as from his acknowled8ed superior method of teaching, he 



trusts to receive their patronage ••• Those interested or 

who ~ay wish to form either of the Classes ae above, 

can consult Mr. L. (oewe) at t.is residence, No. 79 Duane 

Street, between the hours of one and two o'clock P.M." 

In the far west, in San Francisco, California, 

tte congregation Shearith Israel included the operation 

of the religious school in the constitution when the 

organization was founced. The rabbi was infor~ed that 
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- "He stall superintend the Religious School of the Congre

gation. He shall teach and prepare the Confirmation Class 

and ~erforrr the ceremony of confirmation once a year" (83: 

29-30). Tris particular oreanization was fuunded in 1851. 

In ChicaEo, IJlinois in 1853, the following 

letter to The As~onean is indicative of tte extent of 

Jewish educatio~ in central United States (51: Vol. 9, p.7): 

"3eliev1ng that you take an interest in the 

welfare of the Israelites of the Western Country, I 

give you a few items of information of the doings of our 

people in this city. The Congrezat ion K. K. Ans he 1-laari v 

was organized on Oct. 3a, 1847 ••. Rev. Mr. J. Kunreuther 

has been our Chazan and Shochet for the last 6 years, 

discharging bis duties faithfully and to the satisfaction 

of the Congregation; but for the last 2 years there was 

felt a growing want of a teacher, and accordingly an 

advertisement was put in your paper and The Occident, upon 

· which no less than 14 candidates sent in their petitions 

' 



for the place. On Sunday tbe 9th, an Election for a 

Teacher and with a salary of 600 dollars being held ••• 

it resulted in electing iYir. G. Shneidacher lately from 

Germany, for the office •.. so we try to get along, and if 

the lord gives us bis blessings, we shall be able in a 

few rr.onths to give you some information about the progress 

of education for which we have now laid the foundation." 

It is also found tbat "a day sc~ool wae estab-

1 ished where the Rabbi of the congregation tau~ht Hebrew 

and German and non-Jewish teachers instructed the pupils 

in the common school branches. This day school of 

ConEre gation Anshe Maarabh (K.A.M.} existed for twenty 

yea.rs, fron: 1853 to 1873 11 (2: Vol. 11, u. 23). 

In ~ew Haven, Connecticut, the field of educa

tion was not neglected either, and on August 25, 1854, 

The Israelite {68: Vol. 1, p. 55) carried the advertise-

rr:ent that there was "wanted a teacher and iiazan for the 

Hebrew Congre8ation Mishkan Israel at New Haven, Conn ... 

The apolicant ~ust be competent to deliver lectures in 

German, and one conversant with the English lang uag e will 

be preferred although this is not essential; he bas also 
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to fill the Secretary's office. Salary will be from $600 -

$800 per annum." 

Dr. Lilienthal's Hebrew and Classical Boarding 

School was flourishing during this year ( lB54 ) and be 

inserted an advertisement in The Israelite (SS: Vol. 1, p.8) 



that "the course of instruction comprises, Religion, 

Hebrew, the English, the German and French Languages, 

in all the branches: the Ancient & Modern History of the 

World; Geogra9hy, Mathematics, Bookkeeping, Composition, 

Writing, &c. also drawing, music and dancing, when 

r e quired. Particular attention is paid to the English 

education of the pupils; five hours daily being devoted 

to the exclusive study of that language .•• " 
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An anonymous letter to The Asmonean (51: Vol. I, 

n. 7) ~ives a descri,tion of the religious school of 

the nebrew Education Society of Philadelphia, Pe~nsylvania: 

" ••• As I have not seen of late in your valuable 

Journal, any news from this quiet "Quaker City," I think 

it ~ut proper to inform your nuffierous subscribers that 

we are not very far behind New York and other of our 

nrincipal cities, in regard to Jewish Meetings, Celebra

tions &c. On Sunday last, an examination of the pupils 

at tr.e Hebrew Education Society's school took place at 

u~eir rooms in Zane Street ..• The school was opened in 

the month of April 1851, and numbers at the present time 

about 75 pupils •.• It ie rumored here that certain parties 

have bought a property in the northern section of the 

. t 11 R f s II city, for the purpose of erec ing a e arm ynagogue .•• 

The Congregation B'nai Jesturun in Newark, 

New Jersey 11 had ~rown sufficiently strong in numbers and 

' 



in influence to plan to erect a suitable structure 

for its religious and education activities"(27: 14). 
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"on November 12, 1854 •.• an institute for the 

education of Jewish children was organized, known as 

Inetitute 'Noyotb' ... Noyoth was a pay school •.• " (61: 43-44). 

This institution was organized in the city of Cincinnati, 

Ohio. 

In New York in the winter of 1555, Adol~h 

Loewe's necrew, Classical and English Day and Boarding 

Institute was required to move to larger quarters in 

New York. The announcement of the change of address gives 

tre expanded curriculum and also shows the strides made 

with re~ard to disciplinary procedures at the school (1: 

Vol. I, 12ld): 

11 
••• Wbile Religious instruction and Hebrew 

literature form a prominent feature of this School, equal 

pains have been taken to secure to its inmates a thorough 

and complete Classical and English Education. Everything 

connected with the establishment is under the immediate 

supervision and control of the Principal; and in this 

department he is assisted by able teachers in the English, 

French, G€rxan, Spanish and Classical languages. 

"The course of Instruction in the En glish 

Depart~ent comprises, Reading, Writing, Orthography, 

Arithmetic, Geography, Grammar, Composit10n, Elocution, 

History (ancient and modern), Book-Kee~ing--the various 



branches of Nat t ematics--Natural History, Philosophy, 

Mythology, Chemistry and Astronomy. In the Latin and 

Greek Languages the same authors are read as pursued at 

the New York Univer s ity. The Hebrew course comprises 

Spelling, Reading, Writing, Hebrew-German, and pure 

Eiblical; Gra mmar, Translation of the Prayers and Bible, 

Catec t isrn, Biblical history and the History of the Jews. 

"In connection with the above, full and 

competent instruction is given in the Modern languages. 

Three hours and a half daily are devoted to the French 
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and Ger~an alone, and the pupils are exercised in Spelling, 

ReadinE , S~eaking, Translation and Composition. The 

classes are under the care of native French and German 

p rece 9tors. Arrangements r.ave also been made to give 

instructi~n in the Spanish and Italian languages, and the 

accomplisr.ments of Music, Drawing, Painting and Dancing. 

"The discipline of the School will be strict, 

yet of sue~ a character as to animate the pupils to self-

control, an6 in all cases motives appealing to the higher 

order of our nature, will be used. Corporal punish~ent 

will in no case be inflicted. If after due admonition 

and correction, the offender still persists in his bad 

behavior, the parents or guardians will be made acquainted 

of it, and every means of amelioration tried; but on con

vincing proof of failure in success, they will be reauested 

I 
~ 
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to witr.draw the pupil ••. The pupils will be received as 

members of the family, and no pains spared to make them 

feel at home and happy.'' ~ 

In 1856, in Baltimore, i-Caryland, the Sunday 

Scb.ool pJan which had originated in Philadelphia in 1838 

cai::e to Baltimore. This occurred when (?: 16) 11 ~irs. 

Solomon N. Carvalho (possibly a relative of the teacher 

at SbEarit~ Israel Congre~ation of New York, 1509), with 

several young ladies of the Etting and Cohen families, 

e sts.bl i sl;ed a Sunday School for instruct ion in the 

principles of conservative Judaism, taking as a pattern 

Niss Gratz's in Philadelphia, where Mrs. Carvalho had 

been a teacher. This school, which was attended by hun

dreds of pupils, was the first free Hebrew school in 

Baltimore, but it was not the first Hebrew school in 

Balti~ore, Rabbi Rice having conducted a school in his 

synaEoe:ue.n 

In 1857, in Cleveland, Ohio, the Anshe Chesed 

Congregation needing a teacter, advertised (51: Vol. 9, 

p. 18) for "A teacher for the Hebrew department in their 

lately establi2hed Hebrew English and German school •.. 

A person capable of giving leesons in vocal music, upon 

the establishment of a Choir, would be preferred. Also 

due consideration will be given to a teacher, who would 

be enabled to translate the Bible into the English lang-

uage ••• 11 
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~ Slightly earJier than the above advertisement 

of the Anshe Chesed Congregation or Cleveland, the Anshe 

Chesed ConEregation of Norfolk Street in New York City 

advertised for a teacher "who is perfectly qualiried to 

teach the Hebrew and English language"(51: Vol. 9, p. 14). 

In 1856, in the Asrnonean, Gerson N. Herrmann, the chairman 

of the board of the Ansbe Chesed Institute describes the 

program of instruction as comprising~ .• nebrew Reading, 

Bible and Daily Prayer Translation .•. English Reading, 

Writing, Gramrr.ar ••. ~1ercantile Forms and Calculations, 

Writin g Composition &c ... The school numbers in three 

de~artments about 130 pupils under the charge of three 

qualified teachers ... 11 (51: Vol. 14, p. 20). The three 

departments listed are, primary, English, and Hebrew and 

German. The Anshe Cbesed Institute continued for another 

year until February 6, 1857 when the following advertise

ment ap~eared in The As~onean: (51: Vol. 15, p. 129): 

" ••• In compliance with a resolution of the 

Electors of thi~ CongreEation ..• the Hebrew, En ~lish and 

Ger~an Elementary School, hitherto attached to tte sa~e, 

and numbering about one hundred pupils, will be discontinued •.. 11 

Another congregation in New York City, the Cong

regation Shaare Racham1m, also ~onght for "the services 

of a G€ntleman qualified to act as Chazan, Bal Koreh, and 

• , 



teacher of the Hebrew, English and German lan5uages. 

Salary including the payment from the pupils will be 

$600 per annum, and rent free apartments" {51: Vol. 9
1 

p. 14) . 

The Congregation Shaary Zedek wtich had been 

in existence in 1853 on Henry Street in New York City 

published the extent of its activity in The Asmonean, 

{ 51: Vol. 9, p. 15): 

"We are pleased to learn that the School 

established by the above Congregation in Henry Street, 

urogresses as well as the most ardent friends of 

Education can desire. There are, at the present time, 

in attencance upwards of ninety pupils, cf both sexes. 

{1857) Four of the Classrooms are now occupied, and the 

Co~mittee anticipate, upon the opening of the Spring, 

from applications already made, to have an accession of 

fifty pupils rrore, when the remainder of the Class-rooms 

Will be brought into requisition. The capacity of the 

School- house is estimated to afford convenience for three-

hundred scholars ••. " 

Specialized education makes its appearance at 

this period in the form of John Liver's Commercial Insti

tute wtere in addition to the Hebrew Language, "Particular 

attention is devoted on pu~ils who are designed for Mercan

tile purposes" {51: Vol. 9, p. 1). 

In New Orleans, Louisiana, tte Congregation 
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Shangarai Cbesed advertised in The Asmonean (51: Vol. 9, 

P• 5 ) "to obtain the services of a Minister competent to 

deliver lectures in German and English. He will also be 

required to instruct children in Hebrew, and in all 

matters of our holy religion." 
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In 1359, Jonas Goldsmith in Baltimore, Maryland, 

started a school in the Eden Street Synag ogue. Thi~ 

~articular school pro[ ressed quite far until public 

sctools were established and the enrollment at this school 

ceased (7: 17). 

At tr.e end of the period under discussion, public 

education was beginning to beco~e the acce~ted norm and 

by 1570, public education was the accepted principle 
~ 

el!lor.e Jewish persons living in the United States. 

I 



C.HAPTii:R V 

i~.i.AJOR 'l'REi~:US RESULTING- FROM 
ELUCA'II01~AL ADV.AJ.\CES, 1840-1860 

The previous chapter traced the line of 

development fro~ the all - day congregationally supported 

parochial school to the establishment and implimentation 

of the afternoon synagoEUe and communal school. It is 

now that we may consider the forces ttat led to such a 

developrr.ent. 

Re~ardless of whether congregations who today 

consider the~selves Reform were organized as Reform 

cone regations or whether they were organized as Orthodox, 

one of the major concerns lurking in the minds of the 

Jewish parent was the question of whether the child would 

receive the proper Jewish education. Toward ttis goal, 

tbe congregation aimed its sights and attempted to 

instill tte cultural traditions of Israel in the new 

generation. 

Many of the members of the early congregat~ons 

rememcered only the type of education ttat they had in 

Europe and attempted to set up replicas in America. There 

a parochial type of school had beenpustomary (30: 59), 

but parochial day schools of this type were not destined 

to survive very long. Though they served a useful purpose 

while the newcomers to A~erica were getting accustomed 
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to their environment, a new institution had arisen that 

better served the needs of the congregants {32: 225-259). 

During · this period, the American public school was 

struggling to win a place for itself in American life. 

By the middle of the nineteenth century, the public 

sctool became free and non-sectarian: supported by general 

taxation and freed from the pauper taint that had been 

associated with it (13: 128). It had become a school for 

the great majority of American children of all classes. 

Congregations no longer felt obliged to maintain private 

institutions and pay salaries to teach what the public 

sctools were offering to every tax-payer's children. 

Since t t e public school was offering secular education, 

the Jewish congregation was now faced with the problem 

of ~roviding the religious education. Since the curricu-

luw of tbe parochial school was decreased by the elimina-

tion of secular education, one by one, the day schools 

became Sabbath or Sunday schools meeting one or two days 

per week, generally on Saturday or Sunday. 

The growth of the Jewish Sunday school movement 
v 

was hastened by two forces. In the first place it was 

aided and stimulated by the example of tbe American Sunday 

School Union. The American Sunday school movement began 

in Philadelphia about 1791, ano culminated in that city 

in the organization of the American Sunday School Union 

in 1624 (9: 31). Fourteen years later in February, 1838, 
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the first Jewish Sunday sctool opened in the same city 

under the organizational direction of Rebecca Gratz, in 

connection with the Orthodox congregation ~ichve Israel 

(70: 565). This school was open to all children in the 

comrrunity. The same year a Sunday school was organized 

in Charleston, South Carolina, in connection with 

Congregation Beth-El (70: 568) and a year later a Sunday 

scrool was organized at Richrrond, Virginia, in connection 

with the Portuguese Synagoeue of Beth Sholom (78: 66). 

Sirrilar schools were established in other congregations 

or day schools were chsnged to Sunday scbools very 

rapidJy. By 1882, eiEhty-one of the ninety-one congre

gations affiliated with the Union of American Hebrew 

Con£regations h8d Sunday and Sacbath schools (66: 404). 

The Jews were accustomed to the Sunday school 

as the religious educational institution of their non-

Jewi~h neighbors, and they tterefore accepted it readily. 

Tte policies and methods employed in the Jewish Sunday 

schools were in many instances fashioned very consciously 

after the model of the older Protestant organizations 

(9: 126). 

Another cause for the wide popularity of the 

Sunday school was the lessened importance of Hebrew in 

the Reform interpretation of Judaism. Reform laid stress 

on Jewish ideas ratrer than on Jewish institutions. The 

synagogue service of the Reform teffiple changed from a 
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Hebrew to an English service. This change eliminated 

one of the chief reasons for the study of Hebrew, the 

most difficult subject in the Jewish school curriculum. 

The reduction of the time of instruction to Sunday 

~ornings only, did not, tterefore, present great obstacles. 

To bring some form of standardization to Sunday 

sctcols springing up over the country, the first council 

of the Union of American Hebrew Congre5ations in Cincinnati 

upon tbe suEgestion of Isaac M. Wise, appointed a committee 

to report on the "improvement and unification of the 

Sabbath sctooJs'' (81: Vol. I, p. 87). The first meeting 

of the Hebrew Sabbath School Union was held in Cincinnati, 

Chio (81: Vol. III, 1895). The constitution adopted at 

that rr:eetin5 stated the object of the new organization 

to be "to provide a uniform system for all Hebrew Sabbath 

schools in the Dnitec States by promulgatinE a uniform 

course of instruction and by training competent teacbers" 

(61: Vol. III, ~?· 1988-2001). 

The Union was tbe first attempt at concerted 

action in the interest of the religious schools of the 

· country (70: 580). Its ctief activity was the publication 

of text-books for the cla~ses and preparing aids for 

teachers. It puclisted a school edition of tbe Book of 

Proverbs, selections from the Book of Psalms, and a series 

of leaflets called Junior Bible Stories. Possibly tte 

most marked feature of the work of the Union was the 

I 



publication at regular intervals of leaflets in biblical 

history and religion (70: 580). The leaflets were 
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intended primarily for use in such localities that had 

no re8Jlarly trained teachers. It was also hoped that 

by the aid of the leaflet~, schools might be organized 

in small towns in which there were but few Jewish families 

Jiving (70: 5So). 

To evaluate the achievements of the Hebrew 

Sabbath School Union would be quite di~ficult. It may 

be said however that it did give positive impetus to the 

field of Jewisr. education by stimulating the organization 

of relisious schools, by printing publications which were 

widely used in Jewish Sunday schools and affording the 

rac~is an opportunity to discuss educational problems at 

its conventions. 

On September 4, 1854, the Kew York Daily Times 

published an article showing the status of denominational 

scr.ools in the community of New York (2: Vol. 27, pp. 516-517): 

11 
••• The comparative value of the public schools 

to the community will be better appreciated by an examina

tion of the following statistics of the denominational or 

paroc~ial schools, not uncer the jurisdiction of the Board 

of Education. There are 36 of these schools, to wit: 

17 Catholic, witr. 
_ 7 Jewish, with 

5687 pupils 
357 



3 Presbyterian, with 
2 Episcopalian, with 
1 Dutch Reformed, with 
6 Industrial Schools with 

~aking a total of 

~50'." pupi 1 s 
205 
160 
721 

7880 

or about l/17th as many as are taught in the Public 

Sctools under the charee of the Board of Education. The 

Catholic schools participate in the appointment of the 
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school moneys--the others are suFtained by their respective 

denominations. In the Jewish schools there are 33 teachers 

and in all the others about 70, or one-eleventh of the 

nurnbFr en3a8ed in the public school system ••• 

"The Jews, althoush maintaining their distinctive 

national characteristics in many respects, have never made 

any cirect opposition to the policy of a Free School 

syste~, but have in the main co-operated and availed them-

selves of its facilities for a e;ood commercial and English 

education for their children •.• " 

In the city of Cincinnati in 1854, there were 

five hundred Jewish pupils, of which only one hundred fifty 

attended the Talmud Yelodim Institute (88: Vol. 1, p. 158). 

Isaac ~. Wise was a protagonist of public education for 

Jewish children. As editor of The Israelite, he writes 

in an effort to keep commercialis~ from public education 

(88: Vol. 5, p. 148) that "we have seen the public schools 

in many cities, and were deeply mortified. We can say 

of ourselves that we are a sincere friend of education and 

I 
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instruction. It is our ardent desire to see every child 

educated at the expense of the community. Schools for all, 

schools for every one, is a cherished motto with us .•• we 

have been much mortified as often as we inspected a public 

school or examined a pupiJ thereof •.. Our schools, instead 

of being a hotbed of useful knowledse, of moral feelings, 

of mental development and practice, are very poor co~rrercial 

i~stitutions ... as a general thing this is the case ... The 

~upils Je~rn no more than is necessary for commercial 

purposes. Reading, SpellinE, Arithmetic and Geo3raphy, 

together with Penrranship, are th~ whole substance of the 

corr.~on Echools. The Arithmetic to the end of common 

fractions, and of Geogranhy of the United States, . with a 

cursory inspection of the Western hemisphere, are the 

sole amount of positive learning for a child from the 6th 

to the 12th year of his age ..• Nothing in the world, that 

developes either the better and nobler sentiments of the 

heart, or the ca,acity of self-reflection, has a place~n 
J 

the common schools. There is no instructing done there, 

recitation occupies all the time. The teacher gives the 

pupil a certain amount of sentences, which re understands 

not, to co~mit to memory, and then the poor fellow who 

bas become a recitation machine, must answer tte questions 

as they read in the book. Neither the teacher nor the 

pupil is an active agent in the acquirerr:ent of knowledge; 

the book is everything, and this is dead, unintelli~ible 
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to the child. So our yout~ are forcibly prevented from 

thought and self-reflection, so the capacity of understand

ing is literally killed, and so our youth are forced to 

become thou£htless and f'rivolous •.. 11 

While tourins the northwestern portion of tr.e 

United States, Wise found fault with the public schools 

and broug ht out his opinion in an editorial in the 

colurr:ns of Tb.e Israelite (86 : Vol. 6, p. 214) in an 

attempt to correct the situation: 

11 
••• I mue;t give expression to my astonishn~ent, 

t hat tr.e public schools are so utterly neglected in this 

state (Inciana). It is unpardonable, that the citizens 

al l ow it, that six months in a year there should be no 

school whatever, while the other six months are poorly 

occu~ied.--I b.ave seen specimens, say plenty thereof, 

specimens of boys 13 ye ars old who could haraly read 

English, neither write nor cypher. If a young lady needs 

a new dress or bonnet and has no money, she teaches six 

~onths and then quits. If one cannot earn a living as 

a ffiechanic, clerk, &c., he teaches meanwhile till something 

better offers. It's a shame for the State to suffer a 

state of eaucation which is no longer tolerated in Russia. 

If the noliticians neglect this, let the people look to 

it, or commence building new jails, penitentiaries, &c. 

Economy in the first branch makes a larger outlay in the 

second necessary." 



Isaac Leeser, the editor of the Occident and 

A~erican Jewish Advocate, in the city of Philadelphia, 

thought that while the public schools are "quite capable 

of developing the faculties of the mind, they do so at 

tt.e expense of Jewish principles" (48: Vol. IV, p. 548-

551). 
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As early as 1843 1 the Committee of the Society 

for the Education of Poor Children and Relief of Indigent 

Persons of the Jewish Persuasion, which was originally 

founded to give secular education to Jewish orphans stated 

(1: Vol. II, 35c) that "the CoTi".mittee deem the education 

of or?han children as one of the first principles of 

charity; but the system now adopted by the Society ls so 

narrow in its action as to make it entirely useless. 

A~ain, the public sctools in this city, (New York) now 

in existence, are so extensive, and the system of education 

ado~ted so liberal, that your committee are of the opinion 

that orphans placed in these schools can receive as good 

an education as from a school emanating from this board, 

while at the same time they can receive instruction in the 

hebrew language from the Felonies Talmud Torah School, 

now in operation. 11 

It would appear from the above that public 

education was acceptable to the Jews. The pages of the 

Israelite contain column after column written by influen

tial citizens, in which the subject of public education 

I 



for Jewish children is lauded. Emanuel Brandeis of' 

New York ~ in the Israelite of January 12, 1855, sets 

forth (88: Vol. I, p. 214) "the opinion that Hebrew 

common schools are an unsuccessful and impolitic under-

taking. They are superfluous and wrongful, tending to 

separatism, when we ou~ht to be glad and proud that the 

public schools of this free country are open alike to 

alJ creeds, that no difference is made on account of 

reli g ion, and we ought to live joyfully in the human 

tide and amalgamize ourEelves cheerfully with the great 

Arre rican family .•. But schools of religious instruction 

we muEt have, as long as we are inspired by the desire 

to p reserve our creed and our race in this hemisphere, 

and to make our children good, virtuous and respected ••• " 
"I 

Isidor Busch of St. Louis was probably the most 

outstanding protagonist of public schools for Jewish 

children. In a series of articles in the Israelite, 

entitled "Schools for Israelites in the United States", 
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he sums up the major arguments in favor of public educa

tion. On December 8, 1854 (88: Vol. 1, p. 174) he surr.marized 

his feelinss toward public education and expressed the 

sentiment that he "became fully convinced of the fact, 

that corn~on schools for Israelites in these United States 

cannot and will not nrosner, nor will they be efficient. 

I. Because tr.e public schools are better than our schools 

possibly can be; (particularly in smaller communities). 

I 



II. Because public schools are more convenient, near 

to every family, while our schools (particularly in 

large cities) must be at inconvenient distances for the 

majority of the children. 

III. Because, as good republicans we ought to be in 

favor of nublic schools, and op?osed to sectarian or 

cb.urch-schools of whatever denomination. 
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IV. Because direct religious instruction in any day school 

is of very little value. 

"It is necessary that tbe reader be fully con

vinced of these propositions, that he should feel how 

these causes will not only inevitably cripple our common 

schools, but are actually of such a character that it 

becomes a wrong to establish and support such schools, 

and that sectarian schools (our own not excepted) are bad 

in urinciple and cannot work well in practice; it is 

necessary that this be established before we can agree 

in forming plans for a better system of reliEious educa

tion, and I hope that for so important an object my remarks 

will not be C.eemed too long." 

Busc~'s articles in the Israelite were very 

precise and save vivid descriptions of the failinEs of 

the parochial system and reasons for the superiority of 

the public schools (88: Vol. 1, P· 189): 

"Our public schools are better than most, and 

in many respects than all our select schools possibly 

can be, particularly in small communities, not only 



because they are endowed by a large fund (increasing 

every year with the increas€ of value of its possessions 

of land, and receiving besides a .part and share of 

alrrost all our taxes) whereby they are enabled to pay 

best, and thus to en~age the best teachers, sufficient 

in numbers for separating both sexes .•• not only because 

they have school-houses that are models of architecture, 

built for this purpose with all possible re~ard for the 

h€altb. and comfort of their children;--wbile most of 

our congregations with their best efforts will hardly 

cring up rr.eans enough to rent a few rooms, low, narrow, 

tadly ventilated, and hardly sufficient to en3age at 

scanty wages about three or four teachers, who should 

teach both, boys and girls, pri~ary and grammar classes, 

English and Hebrew, and frequently also tbe German lang

uaEe, etc •.• Should our children be educated as Jews 
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onlv or even as foreigners in language and spirit, or shall 

they be educated as Americans with the children of Americans, 

as citizens of the same free country ••• 

''there are yet other reasons for the superiority of the 

~ublic schools •.. uniformity of system is another great 

advantage; if you happen to remove from one place or city 

to another, your children will be enabled to continue 

uninterru~ted their course of learning, using even the 

same school books, while in private schools there is almost 

in every one another plan and method, other books, and the 

I 



child has to re-begin from the Alpha •.• 

"~ ~uile ttus our public schools are necessarily better, 

they are also more convenient for the majority of our 

children. The widely distant residences of the members 

of our synagogues, which has so frequently hindered the 

very desirable union of small con2regations, is a fact 

which requires no proofs; nor can th1s be helped as long 

as we do not succeed--by tr.e aid of sectarian schools, 
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and by separating ourselves and our children systematically 

from the rest of society--in getting, as once before in 

Euro~e. deyrived of the liberty to settle where we chose 

and restricted to "Ghettos," which we hope will never 

ta~pen •.. It is the com~on school system that secures the 

education anc instruction of all the children, of the 

whole people, and such an education as can alone secure 

the we1l-being and duration of our republic; let the 

priests get hold of it--and I venture to predict its end 

before twenty-five years~ It is for that very reason that 

the Roman Catholic clergy are so much opposed to public 

schools, and have so frequently and urgently demanded a 

portion of the public school money for the support of 

Roman Catholic schools. And even, should any one be in-

clined to disnute this, he can never deny that church 

schools could not give as universal an education as pu~lic 

schools do; where should those go to who do not belong, 

nor wish their children to belong to any religious denorn-
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inationf (and their number ie much larger affiong Christian

born than among ourse1ves;) ... if some believe that QQ1Q. 

church and public schools mi~ht well or do well co-exist, 

he certainly did not consider that the one must work 

detri~ental to the other, that the people ••• will soon 

get tired of being taxed for both and of supporting both, 

and ••• this suu~ort being divided, must become feeble and 

imperfect to bott, and bott thereby annihilated •.. Thus 

the co~mon welfare, the interest of the whole people, the 

safety of our renublic demand of us to be in favor of 

~ubJic o~posed to church schools; how then could we con-

sistentJy support ourselves, what we oppose in others? 

How can we justly and efficiently oppose the teacting 

of Christianity in public schools, if we ourselves with-

hold our children from them, estabJishing Jewish schools? ..• 

Experience and a careful examination have shown that 

the day-school--though dispensing entirely with direct 

reli~ious instruction--is far from being atheistic •.• but 

on the contrary is a pOl·rerful auxiliary to religious 

teaching in the way of preparation ••• (but) ••. the day school 

caP-not be a good institution for religiouE instruction •.. 

Lord Morpheth, in a speech delivered at Wakefield, said, 

'I am ready to forego the giving of any special religious 

instruction in connection with the routine busine~s of 

tte school, and to leave that to their own pastors, their 

own parents, to the Sunday school, to their own sanctuaries, 

I 

I 

I 



99 

and to the no less precious altar of the family hearth.' 

Horace Mann, as tbe Secretary of the Massacbusetts Board 

of Education, said in one of his reports, 'We regard it 

as a calamity to encourage in any way the falacious idea 

that direct religious instruction in a day-school is of 

much value and can take the place, to any extent, of such 

instruction, ziv€n elsewhere'." 

Busch descrices the lethargic attitude prevailing 

among many Jews in Arr.erica toward public educetion. He 

presents a scheme (88: Vol. 1, pp. 197-198) in which he 

illustrates that "firm religiousness will spring from 

Sa~bath and Sunday hours" ..• "there are those who take the 

old country for a mocel in every thing, and forget that 

what might be most desirable, beneficial or even necessary 

there, may be quite the reverse on ttis side of the Jordan." 

Busch quotes from "a report of the Philadelphia 

Hebrew Education Society (dated :hay 28, 5614/1854) which 

stows that during the three years of its existence the 

school was kept in pre~ises at a rent of *125 per annum; 

we ~ay well i~agine, that at such a price no very suitable 

school-rooms can be got in a city like ~h1ladelph1a. At 

the Educational Institute of the B'nai Jeshurun Conerefa

tion of :New York, 'the number of teachers is only four 

and ttese are to teach, as expressly stated in all the 

English branches, Hebrew, Religion, and Grammar, six 

hours dailv, to one hundred and forty pupils of various 



ages from five up to thirteen years, divided into five 

classes or divisions, each sex separately!--~uring these 

three quarters thirty-seven of the admitted children had 

been wi thdraW'n. 1 ••• Most if not all of these Hebrew 

schools €mploy for the non-religious branches Christian 

teachers. We certainly do not blame them for this, but 

it shows that they cannot get Jewish teachers equally 

oualified, and moreover, that they know themselves, that 
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it is not at all necessary, that the instruction in Read-

ing and Spelling, Geography, Arithmetic, etc., should be 

~iven by Israelites ••• Why then, I ask, should we not send 

our crildren to the public schools, and concentrate on 

religious and Hebrew instruction only and exclusively 

all those ~eans so liberally donated everywhere for that 

pur~ose? All the money so contributed ••. is insufficient 

anc actually thro~m for establishine schools of general 

instruction, which are infinitely inferior to the public 

schools and injurious in many respects, while the same 

ffieans would suffice to establish Institutions devoted to 

reli~ious teaching which would surpass those of any other 

sect. 

"such institutions could comprise: 

1st, Sabbath and Sunday schools; 
2d, Evening schools for Hebrew; 

3d, Theological seminaries; 

1st Let every concregat1on establish a Sabbath and Sunday 

school for religious instruction; ..• larger congresations 

may even build apartments connected with their temples; 

I 
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two rooms, tbough inadequate for a common school in all 

its branches, would be sufficient for a well arranEed 

religious school. With reference to teachers .•. Love for 

children, warm religious feelings, a mind which will gain 

tte love and confidence of bis tender pupils are the 

characteristics of a Sabbath-school teacher, not erudition ••• 

women an3 men of high standing in the community, who 

neither could nor would consent to teach in day schools, 

wiJl probably volunteer their services during a few hours 

every ~eek, for the beloved children ••• In eveninf schools, 

the study of Rebrew should be cultivated ••. Those of our 

crilcren who go to the public schoole, and they are and 

always be the ma~ority, are now deprived of the means of 

gettinE any instruction in Hebrew, should they ever so 

~uch desire it •.. The evening school would then not only 

be more efficient in teaching Hebrew .•. but it would at 

the eame time ~e preparation for the liebrew High School ..• '' 

Thus we see that public education was almost 

an accepted principle among the Jews in America. The all

day congregat1onally su~ported parochial school was dis

placed by tbe afternoon synagogue or communal school at 

which the child received bis religious education. The 

public school offered secular education and the American 

Jewish community accented the offer as citizens of the 

new land. 



ChAP'II!:R VI 

SUI<il•.ARY AND CONCLUSIONS 

The object of this res€arch has been to trace 

the growth of Jewish education in the United States 

durin:: the period 1840 to 1860. 

At the outset of our period, Jewish education 

was poor. There were low standards of achievement 

prevalent throug~out the country. One of the reasons 

for the low level in the educational life of the Jews 

~ight be attributed to the influence of secular education 

and the necessity of learning to speak English which was 

necessary for earning a living. Many schools being 

established during this period were abandoned. Competent 

teachers were Jacking, and the children enrolled in the 

schools suf~ered from frequent changes of curricula which 

the sctool superintendents brought about in an attempt 

to improve instruction. 

Hebrew training was seconcary to secular training. 

Tt ere were certain exceptions however, as ffiany parents 

wanted their children to obtain an adequate education in 

both areas, an~ enrolled their children in parochial schools 

which taugbt both Hebrew and English. 

It may be stated that the rise of the Jewish 

all-day schools was connected with the attitude of the 
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Jews toward the public schools. At first, secularization ~ 

of education was unknown. In the middle of the nineteenth 

century, wealthy Jews sent their children to private 

schools. For tee poor and indigent who did not have the 

money to send their children to private schools, the Free 

School Society was organized in New York in 1805 to main

tain free schools for the poor. The society was so 

successful tbat both poor and rich alike sent their child

ren to the Society's schools. In 1826 1 the group changed 

its name to the Public School Society, and just sixteen 

years later, in 1842, the Board of Education was organized. 

Trere were many objections to public schools. One of 

tte most serious was the thought that the children would 

be exposed to Christian influences and be turned away from 

Judaism. Sarne families objected to the monitorial system 

wrich was then the vogue in the public school. Because 

of these objections and ot~ers, many Jewish immigrants 

in the forties and fifties refused to send their children 

to public schools and sought a satisfactory substitute. 

This led to the rise of the congreEational all-day school. 

The racbis from Germany gave the congregational all-day 

school added impetus through the medium of sermons and 

general acclaim. The editor of tbe Asmonean (51), Robert 

Lyon, and Isaac Leeser of Philadelphia, the editor of the 

Occident ana American Jewish Advocate (48) both proc1aimed 

that the "all day school is the only solution" to the 



problem of providing both B secular and a religious 

education. 

The issue was not so simple, however. There 

were many protagonists for public sctools. Isaac Mayer 

Wise, the editor of tte Israelite (88), which began 

nublication in 1854, came out in favor of public schools, 

althou~b later on, he began to oppose them. One of the 

lesders in the public school movement among the Jews was 

104 

Isidor Busch, who wrote long impassioned articles exto l ling 

tte virtues of a public education. At this same period, 

the paroc~ial school and narochial education was flov~ish-

ing in the Christian community as well, and this g ave 

added impetus for the growth of the parochial school ffiove-

ment among the Jews. Private schools were the vogue in 

tte mid-nineteenth century. Probably the most famous 

private schools were the Misses Palache's school for girls 

and Dr. Lilienthal's private school for boys. 

In 1855, the all-day congre~ationally supported 

parochial schools began to disapuear. The reasons for 
--...:..;) 

this occurrence are not difficult to understand. There 

was a great disparity in the financi2l realm between the 

community sup~orted public school and the congregationally 

supported parochial school. Many more children were attend-

ing public schools as the pauper's taint was removed from 

attendance. Children of wealthy parents were sent to 

private schools, but these were in the minority. Two 

I 
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reasons for the desire of the Jews to send their children 

to public sctools was the elimination of religious 

inferences in the instruction. The public school was 1n 

the hands of the state and free fro~ any parochial taint. 

The other reason was the elimination of the monitorial 

system which tad been the cause for much dissatisfaction. 

To provide for the religious needs of the Jewish 

children, afternoon and evening schools arose in addition 

to tbe Sa~bath and Sunday schools, to take care of the 

ctildren wto attended ~ublic school during the morning 

and early afternoon tours. These afternoon and evening 

schools were uncer private rat~er than conEregational 

aus~ices. 

Conclusions 

The general backsround for tte educational 

pattern bas been presented followed by its formative 

back~round in the period 1840 to 1860. It bas been 

seen wterein tte forces present in Arr.erica during the 

latter period anc its i~rnigration, necessitated the 

system as it developed. We can see then that our present 

day system of corn~unal and congregationally e~onsored 

afternoon and Sunday school had their inception during 

1840-1860. 

Whereas tbe purpose then of religious education 

was to provide secular as well as religious education, 

the end of that period brought a radical change, since 

secular education was excluded as a function of the 
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religious school. 

Sim11arities between the two periods are found 

in ba~ic motivating factors. The history of Jewish educa

tion is a s~ecific example of how the Jews tried to 

adjust themselves in this country so as to preserve their 

own Dower of spiritual self-perpetuation. It has been 

srown thet ttat adaptation is primarily the result of 

these two forces, the environrr.ent of .A2erica and the 

traditions which the Jews brought with them from various 

lands previous to casting their lot with America. The 

character of their schools during the different stages 

of development depEnded upon the standard prevailing in 

A~erican education at the time and also the strength of 

tre educational heritage which they carried along with 

them. Since the system of educational herita£e was 

not stron~, they were not able to adopt their own educa

tiona] ideas and institutions but were forced to imitate 

the exa~~Jes set by their nei~hbors. Therefore, in that 

the conditions which prevailed at the end of the period 

1840-1860 in reference to the public school system, and 

the Sabbath and Sunday School have been carried into the 

uresent day, we find that the structura] basis of the 

systems bear a si3nificant similarity. 
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