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CHAPTER I

INTRODUCTION

The Statement of the Problem. - The problem

of the present study 1s to trace the evolution and
growth of Jewleh education in the United States during
the period 1840-1860, with particular reference to its
relationship with the origin and development of the
secular public school systexr during that same period.

The Value of the Study. - This study has been

undertaken to furnish an 1llustration of the growth

and work of a religious school system patterned after

a new way of life In a new land; to describe an area of
educatlional endeavor which may be of interest to educa-
tors generally, both Jewlsh and non-Jewish; and to make
a contribution to the history of the Jewlsh religious
school movement.

The Method Used In the Study. - This study was

approached through the method of historical inqguiry,
adhering to the facts related to the development and
expansion of Jewlsh religious education in the United
States and their interpretations during period 1840 to

18€0.




The Sources of Data. - The content of this

investigation was secured through examining and an-
alyzing availlable materials which have a bearing
directly or indirectly upon the study undertaken. The
data for thls study were obtalined from all availlable
sources including the Amerilcan Jewish Archives of the
Hebrew Union College which 1s devoted to the preserva-
tion of American Jewlsh historical records and the
Hebrew Union College-Jewish Institute of Religion
Library.

The American Jewlish Historical Soclety has
done excellent work in the preservation of early Jewlsh

Arerican records. The Publications of the American

Jewish Historical Society (2), especially volumes

twenty-one and twenty-seven contalning the Minute Books
of Congregation Shearith Israel have been used extensive-
ly in the fourth chapter of this study.

Issues of The Asmonean {51), a newspaper

published during the years 1851 to 1858 have been used

in this study as well as congregational histories and
records made available by the Hebrew Unilon College-Jewlsh
Institute of Religion Library.

A1l of the 1ssues of The Israelite (88),

edited by Isaac Mayer Wise, which pertain to the perlod

under investigation bave been examined. Thls paper, a




.

weekly veriodical devoted to the religion, history and
literature of the Israelites, was not published until
1854.

A valuable source of Information was The

Occident and American Jewish Advocate (48), a monthly

periocdical devoted to the diffusion of knowledge of
Jewish literature and religion, edited by Isaac Leeser.
This periodical was extant during the years 1843-1869.

The Related Studles. - In the past, most of

the scientiflc llterature on Jewlish education has dealt
with the structural composition of the religious school.
Alexander Dushkin reflects this type of research. 1In
addition, a number of community school surveys have been
made under the ausnices of the National Council for Jewish
Ecducation.

The following works form a background for and
contain findings closely related to those of thls study:

1. Israel Friedlander's study, The Problem of

Jewish Education in America and ithe Bureau of Education

of the Jewish Community of New York City (29), is

limited largely te the effects upon Jewlsh education of
guccessive wavesg of Jewish immigration into America.

2. Emanuel.CGamoran's work, Changinz Concevntilons

in Jewish Education (30), sets forth his viewpoint con-




cerning the Jewish curriculum for religlous schools in
America. His thesis 1s tullt upon the principle of
"socializing the child into his ethnic grouv," with
varticular emphasis belng placed upon the adjustment-
orocess of the Jdewlsh school and curriculum to the
American environment.

%, Alexander Dushkin's book, Jewish Education

-

in New York City (22), published in 1918, 1s one of the

earliest sclentific studles of Jewlsh education in one
American city, ani contains valuable information about
the character, typves and problems of Jewish education
in America.

The present study 1is not intended to duplicate
the previous studies but merely to delve into the
problems that existed and to present specifie illustra-
tions on similar materials concerning the phases of
Jewish education during the period 1840-18€&0.

The Plan of Work. - The second chapter discusses

the general background of the country during our perilod.
The development of education cduring this period is
viewed against the background of economic and social
change, of sectional rivalries, of competing 1ldeoclogiles,
and of the clash of economic interests.

The third chapter presents the second important




aspect of this period of formation. The immigration
and esettlement of large numbers of Jewish families,
primarily of German extraction in the United States,
brought with it certaln consecuences. What the Jew
did when he migrated to America was determined not
only by historical exprerience and personal equation,
but what he found in America when he set foot on its
shore.

The fourth chavpter develops, in chronological
fashlion, the establishment of the wvarious Jewish school
systems 1in the United States during the period 1840-1860.

A discussion of the major trends which resulted
from educational developments during our period comprises
the fifth chapter of this investigation. The previous
chavter traced the line of development from the all-day
congregationally supported parochial school to the
establishment and implementation of the afternoon
synagogue and commrunal schocol. This chapter conslders
the forces that led to such a development.

The last chapter contains a summary of the

study together with the conecluslons.




CHAPT=R II

ThE GENERAI. BACKGROUND OF
ThE UNITRD STATES, 1840-1860

We should know something of the zeneral
tackeground of the pericd of 1840-18€0 in order to
understand properly the role of education at that
tire.

The development of education during this
reriocd must be viewed agalnst the background of econ-
omic and social change, of sectlional rivalries, of
competing ideologies, of the clash of economic
interests. Broadly conceived, the moving forces of the
period were not new, they merely represented a continua-
tion of the o0ld struggle between agrarianism and capltal-
ism, between democracy and aristocracy, between common
men and the vossessors of wealth, power and prestige.
And education was in large measure the product of the
social order in which it Jdeveloped.

The various issues which faced thepulation
of America--the tariff, slavery, internal improverents--
each one of these had protagonists in the three sections
into which the country was spllt, the North, the West,

and the South. It was comparable to three countries




living under one flag and claimlng alleglence to the
same constitution. When one considers how dlvergent
were the interests of the North from those of the South
and the interests of both these sections from those of
the West, 1t i1s not surprlising that political separa-
tion was often vroposed and finally attempted'with the
Civil VWar.

We would do great injustice to the historical
rethod if we were to plunge 1lmmediately into the period
under discusesion without sayling a few words about the
area 1n generzl. Not only 1s this advisable 1in order
to glve us the necessary perspective, but it is almoet
made imperative by the very nature of the subject matter
which 1s American Jewish history.

It 1s customary to sevarate American Jewish
history into three major evochs, each beginning wilth
the influx of a large number of immigrants from foreign
lands: the Sephardic period, covering the last half of
the seventeenth and also the elghteenth centuries; the
German period, commencing about 1840; and the period
of the Russlan and East European lmmigration, starting
approximately 1881-1882.

Of course, these divisions are quite appropriate,

but they fail to show the corresponding pericds in Amerilcan




history. Thus, for example, of what value is it to
know that the Gerwman lmmigrations tegan about 1840
and continued until approximately the latter half
of the nineteenth century without realizing at the
same time that this very period colnecides with the
growth and economic maturity of the American nation,
with the beginnings of the westward expanelion and
sectional rivelries? The customary subdivisions, it
would appear, tend to obscure and minimlize the influence
of the general background of American history. It is
important then, to obtain a picture of the national
background in thils instance, tecause certain correlations
between Jewlsh events in the field of education and the
entire Armerican scene that cculd be pointed out might
otherwlse be overlooked or obscured.

In the riddle of the seventeenth century, the
Jews began to emigrate to the colonies which were later
to form the United States. For over a hundred years,
the immigrants were chlefly Sephardic (Spanish-Portuguese)
Jews. All along the coastline of North America, settlers
were busy carving out an emplire for themselves. The
main interest was in obtaining people to clear the woods,

t111 the soil, and harvest the crops. In the southern




colonies, the colonists worked at theilr rice and
tobacco e¢rops. In the middle colonies, the mailn
occuvations were to bte found in the lumber and grain
industries and fur trapping, in the New England colonies,
men and women were needed for work with shoes and furs,
with rum and fish. The Jews worked with the other
nationalitiees that came to these shores and they fitted
in admiratly in the economic scheme for they had a
definite role to play in the society and they played
this role guite well. But within a hundred years, the
attitude of England to the colonles became oppressive
and the colonies broke away from the mother country.
The energies of the people, almost exhausted by war
were zbsorbed in very pressing needs. Material recu-
pveration seemed most urgent to the average American of
this meriod. The exacting conditlions of pioneer and
frontier 1ife served to lower intellectual and educa-
tional standards among the people rather than to raise
them. There was but little time, opportunity, or means
for schools, and education was forced into the back-
ground. Before the Revolutionary War the colonies bad
in large part depended upon England for thelr laws and
literature, thelr bocks and teachers, and tkelr leaders
in government and the church. After the struggle, the

people were thrown upon thelr own resources and were
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forced to depend on the new natlon for leadership and
1deals. The development of the immense material re-
sources of the country was to be begun, and the founda-
tion of greater social progress was to bte made. The
rich lands were to be taken up, roads and other mreans
of transvortation and communicatlion were to bte built,
and commerce was to be estatlished. These things pre-
ceded the spiritual and educational betterment of the
people. Meantime self-government, now to be given a
trial, was also to beccome educative in character. New
demands for schools, which came slowly to be viewed as
necessary, were to arise out of new problems of public
welfare.

So 1t was, that to thls land of opportunity,
thousands of Jews came to jJjoln the Jews who had settled
in Arerica tefore 1840. They came not only because of
the ettraction of America's economic opportunities, but
also because they were driven by the severe eccnomxic
restrictions in Eurove, primarily in Germany.

Many thousands of Jews left the German villages
and towns. In some cases, whole villages were depleted
and communities practically wrecked by the wholesale
devarture of the Jews. After they arrived at the

Eastern seaports of the United States, they scattered
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into the interior; they were engagzed in trade and
industry in the West and took part in the financial
growth of America.

It might be well to have a victure of condi-
tions prevalilling in the country at the outset of the

period under discussion. Turner, in his book, The United

States: 1030-1550: The Nation and Its Sections, glves

a vivid description (80: 15-16):

"The United States of 1830 was a rural nation...
There were only twenty-five such cities (of 8,000
inhatitants or over) in 1830, and hardly more than
one-twentieth of the people lived in them. New York,
with atout 2C0,000; Baltimore and Philadelphia, with
80,000 each; Boston, with 60,000; New Orleans, with
4¢€,000; Charleston, with 30,000; and Cincinnatil, with
24,000--were the largest. Some of the greatest citiles
of today, 1like Chicago, were harlets.

"It was a period when citles were practically
without water systems, gas, electric light, well-paved
streets, paid fire devartments, or effective police
forces. The firset horse-drawn street cars ran in New
York in 1832, and the pictures of the clties at the
time show little to remind us of the present. Postage

cost over twelve and one-half for any distance. Hardly
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two dozen miles of railroad had been constructed; it
took ttirty-six hours to go from Boston to New York by
stage and steamrboat, and to go overland from Boston to
the Paciflec requlired as many months as it now takes
days by train. Two weeks were occupled in the journey
from MNew Orleans to Loulsville. There were no ocean-
going steamships.

"Anthracite coal was beginning to be used for
fuel; but there were, in general, no furnaces, and coal
gtoves were a rarity. The ordinary household light
was the tallcw d1ip or the whale-o0il lamp. Friction
matches were not in vogue. As Senator Hoar tells us
of his toyhood days in Concord, the lighting of the
hearth fire on a New England winter morning was exactly
as 1n the days of Homer--'a man hides a brand in a
dark bed of ashes, as some outlying farm where
neightors are not near, hoarding a seed of fire to save
his seeking elsewhere.' The Farmer still used the
seythe and cradle as he had in Egyot. The sewlng
machline was not in use. Household spinning, weaving,
and shoemaking still survived over much cf the country;
but the factory system was taking definite form, and
with it arose the labor guestion."

Each of the sections, thé North, the West,

and the South sought to modify 1ts culture 1n order to
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meet the demands of the economic forces at work, and
each section attempted to mould the national volicy of
the Unlted States in order to protect its own interests.
The development of education, during the period under
consideration, should be viewed against the background
of the social and economic change taking place, of
economic rivalries and sectlonal interests. It 1is
essentlial to understand what was taking place in the
three large sections of the United Statee 1n order to
understand the backeround for the specific educatlonair
changes of the period. P 4

In the North, the first factory within the
borders of the Unlted States was erected in Beverly,
Massackusette, in 1787. The venture was unsuccessful.
From this date througzh 1860, therews a gradual trancsfer
of industry from the household or the small workshop to
the factory (11:29). There were several influences that
trought atout increased industrial develovment in the
Eastern portion of the United States. PFPiltkin (5: 523)
gives an indication of population growth by citing the
example of Lowell, Massachusetts. "Lowell is a mere
manufacturing village, and no place, we belleve, has
ever increased from manufactures alone, with greater
rapidity, or with the same population, has had an equal

number of operatives. In 1830, its population was €,500




and in December 1833, it wag estimated a2t 15,C00; and
more than one-third of these were employed in cotton
establishments." Chickering (12: 109) statee that
"within ten miles of Boston there is now (184€) one
guarter vart of the population of the state, amounting
to rore than 200,000, chliefly dependent upon Boston as
tke center of tusiness; in 1790 the number was less than
a ninth vart of the whole." He further shows that 213
towns, chilefly agricultural, situated in Massachusetts,
increased cnly &§.5 per cent from 1820 to 1840, while 88
manufacturing towns increased 79.62 per cent (12: 49).

Not only did the ppulation of the manufacturing
citlies increase, but the popvulation of the United States
also increased, providing a ready market for the outoput
of manufactured goode teing produced in the Northern

states. Wright, in his Economic History of the United

States, states that the population of the United States
increased akout 35 per cent each decade, from 9,600,000
in 1820 to 31,400,000 in 1860 (90: 306). The consumption
of cotton 1ncreased from 5,000,000 pounds in 1790 to
423,000,000 in 1860. (90: 388). The cities in the North
were also the entry points of commerce. "Seated in their

citadels of trade and making common cause with one another,

14
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the eastern bankers, merchants, and manufacturers took
their toll of all the goods that passed from the West or
the South to Eurove..." (68: 359).

Dodd, 1n his book, Exmansion and Confiict

(21: 187), gives a vivid picture of the industrial de-
velopment of the East:

"The East had developeé her manufactures teyond
all exvectations, and the great mill belt stretched from
southeastern Maine to New York City, its center of
gravity, thence to Philadelphia and Baltimore, and from
thece cities westward to Pittsburgh. Another telt
ancillary to this becan 1n western Massachusetts and
extended along the Erle Canal to Buffalo, thence to
Cleveland, Detrolt, and Chicago. In these areas, or in
the industrial belt as 1t may be termed, there lived
atout 4,000,000 mill operatives, whose annual output
of wool, iron, and cotteon manufactures alone was worth
in 1860, $%30,393,000 as compared to the $58,000,000 of
1830."

Manufacture of textiles and other commodities
were not the only enterprises of the East, shipoing and
transportation facilities were being developed 1n an
attempt to derive as ruch benefit from the markets in
the West and the South (21: 187). "Ey 1850, over 9,000

miles of track had been 1aid", (56: 139) and there were
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dreams of even greater triumphs.

Carnegle, in 1893, expreessed the situation
AN SR VeI

when he said, I;T"hﬂgEj.:n:ty—f‘rfw'e million Americans of

today could tuy up the one hundred and forty millions

of Russlans, Austrians, and Spaniards, or after vpurchas-
ing wealthy France would have vpocket money to buy Norway,
Denmark, Switzerland, and Greece" {(4: Vol. 2, p.20%8).

The railroads, of course, played a major role in the
development of the country. In 1828, ground was troken
for the Baltimore and Ohlo Rallroad; twenty years later
the chief citles of the eastern coast were united by
skhort lines, but by 186C, the Baltimore and Ohio, the
Penneylvania, and the New York Central were already
tavping the xiddle west, and thus St. Louls, Cincinnati,
Indianavolis, Chicago, and Cleveland, were brought close
to the Atlantic in distances measured by hours (4: Vol. 1,
v. 836-643). By 1860 there were already thirty thousand
miles of rails, and by 1870 seventy ttoueand miles of
tracks. Iivopincott graphically 1llustrates the growth
of the railroads by indicating that in 183C there were
only seventy-three miles of track, in 1840, twenty-eight
hundred miles, in 1850, nine-thousand miles, and in 1660,
thirty-thousand miles (49: 263).

There were many improvements in the living
process during this veriod brought about by inventions
and discoveries. In the period btetween 1800 and 1860
the tallow candle changed to the whale oil lamp, then

to the gas burner, and finally to incandescent gas. The

N e
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forties gave the people electricity and telegraph, the
sewing machine, the reaver, the power-plane, and the
rotary printing press (36: 75ff). Pailnless surgery
was made possitle by Jackson, Long, Wells, Morton, ang
Warren. Sanitation, transportation, and public safety
tecamre mratters of considerable concern and Boston and
Baltimore created municipal fire brigades (53%: 136-138).

The North was also the area in which were
concentrated the great banking and financial interests
of the country. Since Hamilton's day, banking had been
hizhly concentrated in the Middle Atlantic and New Eng-
land states. Around 1830, the North had 414 of the 502
banks of the nation (21: 45). UTDespite Jackson's attack
on the National Bank, Eastern capitaliets were able to
kXeep their grip on the finane¢lal structure of the country.
In 1860, the East and North had about two-thirds of all
banking capital; New York alone did a business of some
$7,000,000,000 each year (21: 189).

Thus, each decade from 1340 to 1860 saw the
North become increasingly the center of the nation's
industry, its commercial intereets, its transvportation
system, and its financial institutions. As Dodd points

out, there was a certain similarity between the cotton
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belt and the industrial belit. In the one was the
plantation, in the other the factory; in the one atout
4,000,000 slaves, in the other about 4,000,000 mill
overatives (21: Chavoter 10). The economy of both
gsections was frankly grounded on the exploitation of
lator, but the Southerners claimed that thelr system
of exploitation was the more humane. In the South the
princivle of aristocracy was frankly accepted and the
principles of the Declaration of Independence openly
rejected; in the North, an aristocracy of wealth was
risinz and the vrosperous manufacturers and merchants
entertalned much the same social phllosophy as Southernm
vlanters. Of this Eastern aristocracy, Professor
Scrlesinger of Harvard has the following to say (72: 91-92):
"In the North at the same time a pretentious
aristocracy was rapidly establishing itself socially,
confined largely to the great cities of the Atlantle
seaboard. Men of that section who had made money out
of land speculation and the nascent manufacturing indus-
tries, were teginning to coalesce 1nto a special caste
although as yet there were few millionaires to be
found among their number cutside of the Astors, the
Girards and the Longworthys. Dlstinguished visltors in
America became aware of the growing importance of social

distinctions. The English historian, Harriet Martineau,
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was told much about the "first people" of Boston, New
York, and Phlladelphia when she visited the United States
in the thirties; and in the last named city she discovered
a2 sharp soclal cleavage btetween the ladies of Arch

Street whose fathers had rmade their own fortunes and

the socilzal leaders of Chestnut Street who owed their
wealth to their grandfathers. Compared with the corres-
ponding soclal class in the South, the upper stratum of
northern scociety constlituted an upstart aristocracy,
tased upon fluld capltal rather than upon land, and
destitute of traditions or culture or negro vassals.

Contemned by the southern patriclans as nouveax riches,

this aspiring group was destined to ke the forerunner

of the class that was to supplant the southern aristocracy
in the perlod after the Clvil War and become the modern
conservators of the aristocratic tradition."

The dominant group in any scclety seeks to
control the state as a means of promoting its own Interests.
Turing the period between 1820 and 18€0, the three great
sections of the nation--South, North, and West-- were
waging a great triangular battle to control of the govern-
ment and each used the threat of cecession when 1t felt
its own interests too greatly in Jeepardy. The industrial
North insisted first of all upon high tariffs to keep

out competitors from raovidly expanding Arerlcan markets




although many Northern merchants, farmers, and some
financiers steadfastly voted with the South in opposition
to the tariff. Naturally, the East favored a liberal
immigzration poliey that would result in abundant and
cheap labor, internal 1morovemente in the form of rocads
ané canals, sutsidles to rallroads, and a2 monetary system
that woulé@ both safezuard detts and permit Eastern
capitalists to dominate the credit structure of the
natlion. Alttough the East had a staunch ally in Chief
Justlice John Marshall, of the Unlted States Suvreme Court,
who always Interpreted the Constitution in the interest
of industrial capitalism, from the election of Jackson

to 1860 tte agrarian South and West were atle most of

tre time to dominate national pelicy. DBut the East, even
without exceseively hilgh tarifis, was able tc forge ahead
in the struggle for economic power. The Republican
platform of 1860 offered a protective tariff to the
indusetrial East and to rising industrialists in the West;
1t aleo promised a free homestead to Weetern farmers and
tc dilspossessed laborers in the East. As the Beards
point out, the rallying cry to the masses of the West

and East was, "Vote yourself a farm," and to the manufac-
turere, "Vote yourself a protective tariff." "The hour

for the transfer of the putlic domain to private persons

20
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without compensation and the creation of protective safe-
guards for American industry was at bhand." (4: 692-69%).
The new party of Lincoln not only united East and Weet

on great economlic Interests; 1t also avpealed to common
men in the North, many of whom had come to entertain a
titter hatred of the slaveholding Southern aristocrats.
What thils actuelly was, was the culmination of a long
struggle Hamiltonianlsm and Jeffersoniansim, btetween
industrialism and agrarlanism, and the former had teen
successful.

Protatly the most important probtlem that affect-
ed the country at the beginning of this period was the
guestion of slazvery. It was not prirarily the moral
issue trat was involved. It was the guestion of whether
tthe slave owning oligarchy of the South wilth 1ts disapproval
of internal improvements and 1ts desire of free trade
and its demand for the extension cof slavery into the
new territories would triumph; or whether the industrial
nortbhern territories which were clamoring for high tariffs
and more man power would be successful. The process of
history was working for the industrial north. It is
pointed out by Beard that "in 1659 the domestic manufac-
tures...yilelded a return of #1,900,000,000 while the naval
stores, rice, sugar, cotton, and tobacco of the South

offered only a total of #204,000,000--a fact more ominous
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than Garrison's abolition"(4: Vol. 1, p. €35)." The
South was losing the contest with the North for economic
supremacy and also the politiecal alliance with the West
was becoming weaker. The South took on the semblance

of being a vassal of the powerful North. Wender takes
cornizance of this fact when he revorts in his book,

Southern Commercial Conventions, 1837-1853 (84: 84-85):

"How much does the North receive from us
annually in the suvport of her schools and her colleges...?
I think 4t would te safe to estimate the amount which is
lecet to us annually by our vassalage to the North at
one hundred million dellars. Great God. Toes Ireland
gsustain a more degrading relation to Great Britain?

Will we not throw off thles humiliating devendence, and
ect for ourselves? What country would be the South,
could we retain this roney at home...What schools and
collezes, in which our sons should be reared to fidelity
to their native South?..."

This attitude was to be the prelude to secession,
and eventually a war tc decide whether America was to
beruled by agrarlan interests or cavitalistic enterorise.

The Southern Commercial Convention in 18%5
revezled the spirit of the South's attitude toward educa-
tion in paseing a resolution (84: 157) "...that the

convention 1s gratified to see the several state 1nstl-
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tutions of the South prosper in the cause of education.
2. That parents and guardians bte earnectly recommended
to consider that to neglect the claime of their own
seminaries and cclleges, and patronize and enrich those
of remote states i1s fraught with peril to tre sacred
interests of the South.
3. That governors and leglislatures of Southern States
te reguested to support the establisbment of normal
schools for the free admlssion of such persons of both
sexee as mizht wish to become teachers.
4. That the legislatures should encourage the production
of Southern bookse by the offer of suitable prizes to
auttors..."
In 1831, William Lloyd Garrison issued from
his press in Boston the first copy Of‘EEf/LiEEEEEEr'
éemanding immediate and unconditlilonal emancipation of
the slaves. Wendel Phillips, the Quaker poet Whittier,
James Russell Lowell, Emerson, and others, devoted a
greet vart of their energies against slavery. Twenty
years after Garrison had first started his activities,
the Democratic Party, on a positive pro-slavery pnlatform,
carried every state in the Union except four. This was

even more indicative when one considers that this occurred

shortly after the appearance of Uncle Tom's Cabin which

e —
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attermpted to expvose the institution of slavery. By 1850,
it a»npeared that the problem of slavery was settled with
the Compromise of 1850 (4: Vol. 1, pp. 686-702). The
solution lasted only four years until 1854 when Congress
repealed the Compromise of 1850. Three years later in 1857,
the Suvreme Court declared that the Compromise had been
null and void from the outset in that Congress had no
power under tkhe Constitution to prohibit slavery in the
territories at any time. In 1859, the Court upheld the
Fugitive Slave Law. The practical results of these mo-
mentous decislions were the formation of the Republican
Party, tte election of Lincoln, and eventually the Civil
War. FEeard i1llustrates that the Civil War cost the
country more than it would have needed to pay for the
releace of all the slaves. The total war expenses of
both sides in actual cost, in money needed for reconstruc-
tion, in property destroyed, and pensions paid, amounted
to more than ten billion dollars (4: Vol. II, po. 98-99).
In the South, planters were glving education
a social orientation in terms of a caste system based
on Negro elavery. Similarly in the North, an educational
policy took form as a result of the conditions and forces
we have been considering. Many diverse elements of the
population were brought to support more adequate tax-

supported schools, although there was no general agreement
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wlth respect to the ends educatlion should accomoplish.
There avveared to be a widespread acceptance of the
view among all classes, though not by all members of
each class, that pooular educatlion was essentlal to
the preservation of republican politiczal institutions.
Sctools, 1t was asserted, would teach resvect for law
and authority, they would make lator more productive,
they wouléd vrevent crime, they would be conducive to
volitical honesty and promote the general welfare.

But men who supported the cause of education
often differed with respect to more specific ends.
Among men of proverty, talent and social position, there
was much misgliving with respect to the social disturtances
of the day--the galns of democracy and the lnsistence
of common men to climb the ladder of economic and social
opportunity. Men of wealth could ovpose pubkllc education
or they could suvport 1t with the view of makling it a
reans of giving vermanence and stability to the new order
of things created by expanding industry. BSome chose the
first alternative opoosing education on the ground that
it was unjust to tax one man for tkhe education of the
children of another, and that free schools would destroy
the self-respect of the poor. Some took the position that
free public education would break down class dlstinctlons
and promote an undesirable growth of the democratic epirit.

It was insisted tbat the "only way to get along with such
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lznorant peonle E;;£eru~%a the working Cla%ﬁ} 1s to keep
them from mischief by keeping them constantly employed"
(15;: 88]).

Others among the industrial and commercial
leaders saw in free schools a means of creating a more
productive labor force and of checking social unrest.
Education, i1t was urged, would serve to develov loyalties
to the exlstling pattern of social and economic arrangements.
It could te made a cconservative force to create resvect
for law and order, to allay social unrest, to check
revolutionary tendencles, and to vrctect property rights.
Says Professor Curti (18: 79-80):

"But 1t was not only prospverity that the indus-
trizlists were led to exvect from public education.

Anxious to wring supvort for opubliec schools from propertied
interests then ovvosed to taxation for that purpose,
educational spokesmen warned them of the dangers to pro-
perty rights from universal suffrage, Jacksonlan democracy,
and even, posesibly, revolutlion--any of which might result
if the masses were left undisciplined by education. If
the rich would enjoy security against hostlle leglislative
attacks on corporation franchises; if they would put an

end to the mob violence which was already attacking

property; i1f they would curb 'men of warm passion and little
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reason,' vindictive and dangerous workingmen, restless
and vicious frontiersmen--they could do no tetter than
to lend sunport to the movement for free public schools.

A writer in the conservative North American Review drew

from Dorr's rebellion the lesson that the security of
the established order devended on whether the masses
were lnstructed or remalined untauzht, saying that the
manufacturers might well tremble in the vresence of the
large masses of uninstructed population which were growing
up around them, a2nd see 1t written everywhere with a dis-
tinctness which none could comprehend as well as they,
that it was only by educating this ppoulation that their
tusiness would prosper and their lives and property be
secure. This is by no means an exceptional statement.
"The position of these men indicates that the
rovement for the education of the masses was not merely
a democratic movement peculiarly at home in revmublican
America. It was in part a product of the industrial
capitalism rapidly tecoming dominant throughout the
western world. We éend today to think of our Amxerican
system of public schools as having been founded ocut of
a great zeal for the welfare of the plain peovle. DBut
actually this zeal was tempered by the zeal for the
welfare of the employers of labor, by zeal for maintaln-
ing the political and social status guo. These economic
motives were frankly recornized in the days of the

founding. Now, however, looking back, we tend to ratlion-
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alize, and to recognize only the more idealistic motives,
which were of course also cverative."

Others saw in education a different purnose.
Humanitarians and labor leaders inslisted that free oputlic
schools would szlvaze and even prevent some of the human
wreckzgse which Industrialism was leaving in its wake.
Free eschocls would be a means of social mobility and of
making class diestinctions leses sharp.

While the spread of slavery and the plantation
system was workXing an economlc, soclal, and political
revolution in the South, and while capitalistie enterprise
and the factory system were bringing about a revoclutilon
no less important in the North, the West was filling up
with a multitude of small farmers. In 1850, for example,
the average number of acres per farm in Ohic was 125 and
the average number of improved acres per farm waes 68.5.
In no Northwestern state did the average farm include
more than 185 acres, nor did the number of iwoproved acres
per farm, on the averaze, exceed 70 (80: 298).

The development of transportation faelliltles
in the West, together with the invention of machlnery
for the planting and harvecsting of grain, brought an
economic revolution, comparable to that which wae taking
place in the Scuth and North. In 1825, the Erie Canal
1inked New York City with the Great Lakes region and

provided an outlet for an ever-increasing quantity of
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grain. When Jackson was elected President, the annual
tonnage of the Great Lakes was less than 5,000; by 1851,
the value of the trade passing through the Erie Canal

was #300,000,00C (80: 311). 1In 1851, the Erie Railroad
connected New York City with Dunkilirk on Lake Erie. The
following year the Baltimore and Ohio pushed its line
over the mountains to Wheeling, West Virginia (42: 317).
During the decade 1850 to 18€0, some seventy-five hundred
miles of rallroad were buillt in the Northwest.

While the ©tuilding of canals and railroads was
ovening up expanding markets for Western grain, the
Invention of farm machinery 1ln the eighteen-forties--
seed drills, reapers, and threshers--was maklng grain
the great stavle crop of the Northwest in much the same
way that the invention of the cotton gin had made cotton
the stavle crop of the South. In the single decade kte-
tween 1650 and 1360, the value of the wheat and corn

crops of the Northwest increased from #80,000,000 to
$#225,000,000 (21: 201). During these years the Northwest
wes laying the economic tasis on which the structure of
a well supported educational system was 1n time to be
erected.

Education in the West was slow to develop on
a large scale,but from the beginning its purpose and 1its
ideals were more genuinely democratic than was the case

in either the South or the North. There was nothing of




the Southern purvose to soclalize youth to take their
pvlaces in a democracy based on a caste system, and there
was 1ittle of the Eastern ourpose to make education a
means of creating acoulescence on the part of the
laboring classes to the exlsting vattern of economic
arrangements. In the West there was greater emphasis

on the preparation of youth to perform their civic duties
in a democratic republic, and education was designed

more than elsewhere to prevent the rise of soclal classes,
to make socilal mobility a reality, and to release the
moral and intellectual capacities of the individual.

This was the general tackground of the economle
and social change, of the sectional rivalries and the
clash of economic interests of the formatlve period,
and putlic education was 1n large measure the product

of the social order 1n which 1t developed.
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CnAPTER III

THE BACKGROUND OF
JEWIShH IMMIGRATION, 1840-1860

The second important aspect of this period
of formation 1s contained in the immigration and
settlement of large numters of Jewish families,
orimarily of German extraction, in the Unlted States.

What the Jew did when he migrated to America
was determined not only by historical experience and
personal equation, but what he found 1n America when
he set foot on its shore. Educational efforte on the
pert of the Jews were dependent uvon the migration ex-
periences of the early settlers of thls continent.

The majority of the Jews that came to America
at the end of the eighteenth and beginning of the nine-
teenth centuries settled primarily along the Atlantic
coast. They found their niche in the cities and centers
of the East and were content to stay there. In 1815,
about 3,000 Jews were scattered sparsely over the colonies,
a goodly number of them Sephardic. By 1826, more German

Jews had come to America than 1n one-hundred-fifty years

of Sephardic colonization. By 1840, fifteen thousand
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Jews were in exvpanding America, the overwhelming majority
of them coming from Germany. By 1848, the number had
reached fifty thousand (86: 137-149). The great
majority of theese German Jews arrlived at the time that
the great westward movement in the United States was
beginning. Along with other piloneering colonists, these
Jews were found in the outvosts and villages of the ad-
vancing frontier. Since the German Jews, for the most
part, had no real property and were not involved to any
great extent in commerce, they attempted to take advantage,
along with the other citizens of the new land, of any
opportunity in mininc or tradinz or piloneering. They
took a2 major vart in piloneering and the westward expan-
slon. OCf course, not all the German Jews mligrated to the
western portion of the United States. Those Jews that
remained in the East, followed in the footsteps of their
Sevhardic brethren and attemopted to establish themselves
on the coast. These German Jews established their own
congregations in the East, in Hartford, Albany, New York,
Boston, Baltimore, Richmond, and many smaller cities
(46: 65).

Some of the Jewish immigrants to the new land
did not fare so well as their brethren and their living
conditions were often very poor. A report of the

Committee of the Society for the Education of Poor Chlld-
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ren and Relief of Indigent Persons of the Jewish Persua-
sion published on January 30, 1843 in New York shows
that (1: Vol. II, %5c):

".,..1t 1s very evident that vast numbers of
poor Jdews are compelled to crowd into very small and
unwholesome tenements, occuvylng but one or two small
and uncomfortable roome, and in many cases only one,
ané¢ where the family conslsts of many individuals; for
these roome they are obllged to pay an enormous rent
without the corressonding comfort which should attend
them. Although frequently being unable to pay these
rents, they are thrust into the street and forced by
thelr destitution to seekx a 1like tenement..."

Many of these families did not stay in the
eastern section of the Unlted States but attempted to
find a better 1ife in the expanding West.

The Jews that traveled westward were required
to c;giE_EEE_EEEEl_and many new towns and villages ;:7
sprang up. These Jews settled 1in such cities as Chilcago,
Cleveland, Louisville, St. Louis, and other cities (46: €5).
Cincinnatil was a favorite settlement for the Jews. On
January 18, 1824, a group of twenty Jews organized them-
selves into a religious congregation that was to become

the Bene Israel Congregation which recelved 1ts charter

from the General Assembly of Ohio on January 8, 1830 (2: Vol.8)
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later, in 1855, Max ILilienthal, who had been
superintendent of the Hetrew Union School Society 1in
New York, came to Cinecinnati as princivpal of the religious
school. IL4ilienthal was to collaborate with Isaac M. Wise
in his educational efforts which helpved to mold American
Jews 1nto a distinet American Jewish community.

A number of organizations were organized to
attempt to lmprove the position of the Jew in the United

States, one of these, the Zeirail H'azon, (1: Vol. I, 130c)

"members of the Jewlsh versuasion, convinced of the
necessity of somethling being done to improve our condition,
elevate the Jewlsh character, provide for the malntenance
and future welfare of our children, and particularly for
thelr general and religious instruction, that thereby
they may tecome pilous, useful, anéd intelligent members

of society, do resolve as follows: that, whereas, we
consider agricultural oursults, when properly conducted,
of the most vital importance to the community, both in
their immediate utility, and as tending to produce a
better state of morals, and a greater lndependence and
intelligzence of character, than most other occupatlons
are productive of:--we do hereby firmly pledge ourselves
to each other, that,...we will endeavor by our example
and influence to carry into effect the object of this
Association; which is, the settlement of 1its members, as

a Jewlsh Congregation, in some part of the Western Sectlon
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of this country, suitable to agricultural ourposes..."

The German Jews were not as cultured in a worldly
sense as the Jews that had preceded them. Many of them
were poorer and had fewer connections in the business
and financial world. The German Jews, however, were
interested in Judalsm and in the fashion it was to be
continued. Wherever these Jews traveled on their west-
ward journey, there were attempts made to found schools
for the chiléren. Many of these schools were fallures,
tut some progresced very satisfactorily. Bene Jeshurun
and Bene Israel of Clncinnati and others were very
credltatle parochial institutions. Hebrew and English
were taught, and quite often, the instruection was superior
to that of the secular schools (61: 44). Charitable
institutions were established in an increasing number
in an attempt to aid the newly arrived lmmigrant and to
take care of the indigent Jew. Generally, at the outset,
these charitable organizations were associated with the
synagogues, but as time went on, they became separate
institutions. In many instances, however, these orzanl-
zations s8till came under the purview of the synagogue
(53: 136-144):77&he Jew faced the challenges of new situ-
ations and attempted to adjust to his environment just
es his non-Jewlsh neightor did. The rarid expansion and
changing conéitions of American Jewlsh life reflected

1tself in the types of institutions springing up in the
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communities where the Jews lived. For example, in

Chicago, the Kehillath Anshe Maarav Congregatlion was
organized in 1847 and by 1853 a day school was established.
During the next decade, a number of memters of the cong-
regation found themselves in disagreement with the
religicus beliefs and practices of their congregation.

The discenters rallied around Bernhard Felsenthal and

formed the Judlscher Reformverein and called for the

modernization of Judalam. This new group was the fore-
runner of Sinal Congregation, devoted to Reform Judailam.
They declared that "a good education of the young in the
home and in the congregation is one of our chief objects.
A Jewlieh child shall first of all recelve a general
education, but besides his mind shall be fillled with as
complete as possible a knowledze of Judaism, hils hezart
with the spirit of religion and with love of Judaism"
(2c: 12-20).

Isaac M. Wise took a dim view of educational

activities, he wrote in his Reminiscences (£2: 85) that

", ..there were at that time (1848) six Jewish schools

in Arerica; viz., in New Yorkx, Baltimore, Cincinnati,

and Albany. The school sycstem in general was in a deplor-
able condition. Religioue instruction was lmparted one
hour in the week by ladies. Leeser furnished the text-
books, all ultra-orthodox...In brief, the American Jews

bad not one public institution, except their synagogues..."
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Change was continually taking place in accord-
ance with the attitudes of the new country where change
was the order of the day. In addition to the growth of
congregational schcocols and the establlshment of communal
schools, private schools also flourished in American
life. While they did not make a great contribution to
educational philosovhy, they served the purpose of filling
the gap between the congregational day schools and the
acceptance by the Jews of publlie school instruction.

Cutterly, in his book entitled, Public Education in the

United -States, (13: 97-103), states that public education

was a state prerogative, hence some states advanced more
rapidly than others in making availlatle public school
facilities for 1ts citizens. In South Carolina, a state
school system did not tegin untll after the Civil War.
This also was the case in Maryland and Georgla. Ohio,
however, established its "great school law in 1838" so
that parochial school activitlies among Jews 1n that state
was primarily one of desire. The question might be raised
=t -
as to whether the Jews were advocates of day schools by
cholce or whether they were forced to meke use of them
due to the lack of public school facilities. "New York
schools" statee Cubberly, "by 1820 were probably the best
of any state in the union." In Pennsylvania, "the first

—~ fpree-school law dates from 1834." Thus in the states

populated by the most Jews, public schools were avallable
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during our period of 1lnvestigation and the Jews had
every oprnortunity to make use of them. Cubberly (13: 281)
states that:

"By the close of the second quarter of the
nineteenth century, certainly by 1860, we find the American
public school system fully established, in principle at
least, in all our Northern States. Much yet remained
to be done to carry into full effect what bhad been
establiehed in prineiple, but everywhere democracy had
won its fight, and the American publle school, supported
by zeneral taxation, freed from the pauper-school taint,
free z2nd equally open to all, under the dlrection of
representatives of the pneople, free from sectarian control,
and complete from the primary school through the high
scheool, and in the Western States through the unlversity
as well, may be considered as established permanently in
American public policy."

The period 184G to 1860 was one of the periods
which showed marked educational advancement. It
ertraced what has been known as the Common School Revival,
a movement to extend and improve facilities for poopular
education. In New England, under the leadership of Horace
farn, Henry Barnard, and others, the public school systems
were revitalized and given an effectiveness they had not
known before. Other sections registered material progress

in establishing new schools and maintaining old ones.




39

Everywhere there was a definite tendency to shift from
private to public support of education. This phenomenon
of echange affected not only the non-Jewlsh private school
but also had a telling influence upon the Jewish communal
day schoocl. The Jews merely went along with what the
environment dictated and what the times in which they
were llving called for. Since the society 1in which the
Jews 1ived was undergoing development in the change fron
vrivate tc putlic support of education, the Jew reflected
the attitude of society and thls was evidenced by the
ewltch from the all day school in which toth secular

and religious subjects were taught to the use of the public
school for the teachling of secular subjlects suppnlemented
by the after school and Sunday schoecl for the teaching

of religious matters.




CHAPTER IV

CHRONOLOGICAL DEVELOPMENT OF
JEWISh EDUCATION, 1840-1860

Taking into consideration the factors pointed
out in the two previous chapters concerning the new en-
vironment, l1tes sectionalism, and the l1mmigration which
brought its own ideals and values to the new land, we
can now attempt to understand the motivation tehind the
ecstablishment of the educeticnal systems whlch ttrese
pvecple founded. This particular chapter will simply
develop in chronolorglical fashion, the establishment
of the varlous Jewilsh schoecl systems 1n the United
States.

On February 21, 1630, the immigrant members
of Anshe Chesed Congregation of New York made the
announcerent (1: Vol. III, v. 131) that "education 1is
universally acknowledged a necessary and lmperiocus duty,
and we find every religious denomination not only care,
particularly, for the teaching of theilr own children,
but strive also to get the tut&€lage of the children of
parents of other denominations;...and we as Yehudim
are particularly commanded to teach, our children, or
cause them to be taught...and yet we have heretofore

neglected to initiate and inculcate into our chilldren
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a competent knowledge of the L'shon Ha'Kodesh but have

suffered them to receive what education we thought
prover to allow them, from improper socurces, fror the
gentile schools, so that they can have no knowledge of
the Divine Law and the writings of the provhets, except

such as they gather from perverted gentile translations

of the original Hebrew: and should 1t please the Merci-
ful to be gracious to his peoprle and recall us teo our
nromised restoration, we shall present the anomaily of
a vortion of tis veople without any knowledge of our
natal langvage. Besides all this, all the service, the
religious formula of our Synagogue is in Hebrew, and
which but few {or ratter less than few) understand, how
tkten can we expect other than inattentlicon to the service?
which to them 1s entirely void of anything like edifici-
cation.

"In consequence of the above the Trustees of

the X.XK. Anshel Chesed have founded a school under the

name and title lLomdail Torah and which school 1s now in

"full tide of successful experiment" wherein is taught

the I'shon Ha'kodesh, grarmmatically with the manner of

reading according to the Portugee and Spanish, as well
as of the German and Polish Yebudim. And whereas English
education is also necessary, and 1s moreover (to an englisb

ear) highly conducive to the proper and guick attaihmentt
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of the Hebrew, the founders of the School Lomdail Torah

have 1nst1tutgd that English in all 1ts tranches; as
1s taught in the High Schools of this city, both in
the male or female devartments, be also taught in the

School Lomrdail Torah.

"And in order to enable all Yehudim to acceont
the advantage of the benefit of this establishment for
their children, they have regulated and Resolved that
the vrice of tuition be according to the means of the
rarents, and that the fatherless be admlitted to all the
tenefits of thils school free of any charge.

"The establisbhment 1s consequently expensive,
and will not vpossibly suvport itself, from the considera-
tions received for tuition. The Managers of the School
are therefore necessitated, and indeed 1t is their duty
to give an offer to every Yehudl to parteke of the Mitzvah

Talrud Torah to solicit free will offerings as donatlons

and subscriptions towards the support of the school fund."
The year following the establishment of the

lomdai Torzh by the Trustees of the K. K. Anshel Chesed,

the "Committee of the Society for the Education of Poor
Children and Relief of Indigent Persons of the Jewish
Persuasion" began to function. The by-laws and aims of

this committee are set forth in Lyons Scrapbook (1: Vol. II,

25c¢), under the date of January 30, 1843:
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" . ..the Education Socclety was incorporated on
the 11th Aoril, 1831, for the following purposes, as by
tbe 1st article of By-Laws:
I. Relief of the orvhans and widows of deceased members.
II. Elerentary and Relligious Education and Trades to such
orvhans, and to the chlidren of indigent Jews, glving
preference to those of Ilndigent or deceased members.
And 1n all cases, where evidence of superior talent in
any chlld shall manifest itself, to extend, if practicable,
a liberal education.

"...the efforts of the Education Society to
educate and testow useful trades to orphans and children
of indizent Jews, have unfortunately proved fruitless..."
Jewlsh learning was very meager among the lalty

at this time and even in the year 1846, Isazc Mayer Wise

in his Reriniscences (62:23) writes:

"Outside of Lilienthal and Merztacher, there
was not one leader who could read unpunctuated Hebrew,
or with the exception of a few private individuals whom
I shall mention later, had the least knowledge of Judaism,
its history and literature."
Wise further states (62: 24) that he "...found at that
time in New York but three men in vprivate 1life who possessed
any Jewish or any Talmudical learning...otherwlse ignorance
swayed the scevter, and darkness ruled. As for modern

culture, things were l1ittle better.”
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Leeser, writing in The Occident and American

Jewlch Advocate, in December 1845, with reference to the

establishment of an American Jewlsh Publication Society,
pointe out (45: Vol. III, v. 36) that "...When one looks
tack nc more than ten years...and compares the numter
and the vposition of the Israelites then with what they
are now, he must become impressed with the conviction,
that sometring more is necessary..."
Even as late as 1857, schooles were not function-
ing efficlently. An anonymous contributor to the Israelite,
writing above the signature, "Jeremiah" gives a vivid
descrintion of the Jewish school on Norfolk Street (Anshel
Chesed) in New York (E8: Vol. III, p. 246):
", ..The school attached to this Synagogue,
always was a miserable institute, precisely as a school
must be, which 1s governed ty shoemakers, tallors, butchers...
wto, although honest tradeswmen, are incapable of managing
a school. The Parnass 1s officially the Superintendent
of the school; but he being unable to read or write, and
too jealous to permit any man of learning at his side--
you may imagine what such a school signifies..."
Wise, in writing about the congregations of
New York City in 1855, states that (88: Vol. II, p. 118,
also B1: Vol. VII, p. 90):
" . .notwithstanding the wealth of the congrega-

tion, they have not educated one Hebrew scholar, none who
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hae any acguaintance with our national literature, a few
who can read thke vrayers, nay, a few who can recite the
Hebrew tenediction if called to the Thorah...therefore

we hear nothing of their schools; thelr Sunday schools,
an imitation of the episcopalian church, offer but little
of any interest, sometody's catechism and a 1ittle Hebrew
reading with the Neginah is all that is taught there..."

The standards of achklevement here in America
as regards Jewish educatlon were much lower than they
had been in Eurcve. Readling by rote and in even a few
caces the abllity to translate some of the narrative
vortions of the Pentateuch were the sole educational re-
culrements of the immigrant in the mlddle of the nine-
teenth century.

The minimal standards and results might also
te laid at the doorstep of the increasing imvortance and
setress placed on secular education which exerted a great
influence uvon Jewlish education at thils same time.

Isaac lLeeser, in the Occident of May 1843,

(48: Vol. I, pp. 107-108) tells of the attempt to establish
a Talmud Torah School of New York:

"About this time last year, a soclety was founded
in New York in connection with the congregation Benal
Yeshurun...for the purpose of establicshing a =school under
the title of 'The New York Talmud Torah and Hebrew Insti-

tute.' The primary object of the assoclation 1s to glve




. an elementaryIEnglish education with a thorough instruc-
tion in Hebrew and the religion of Israel;...it has
already withlin its walls eighty vpuplls, receiving a
liberal instruction in the English and Hebrew languages,
under separate masters...and we trust that the svirit
displayed by our New York friends may be emulated by
the Israelites of all our American Congregations..."

In 134€, an attempt was made to transform the
B'nal Jeshurun congrezational school into a community
prolect, but the efforts falled and the school ceased
overation in 1847. On February 13, 1850, the school
cormittee of the Congregation published a report (1:
Vol. I, 89¢c), stating that "...it i1is a lamentable fact,
but not the less true, that while the Jews of New York
and thls Congregation in pvarticular, have formed Insti-
tutions and Societies for the subppvort of the needy and
for performing our duties towards the dead, nothing has
yet been done for the elevation of our youth..."

These men were interested, not only 1n the
child's ability to read the Hebrew, they wanted some-
thing more, and stated the matter gquite clearly, "...but
permit us tc exvose to your view in plain terms the evils
of the present manner of training our children. The
child is taught to read Hebrew, after accomplishing that,

his religious education is considered finished. Now we

ask is it possible for any person to utter a prayer with




47

devotlion unless he understands 1t? Of what use 1s 1t

to address our supplications to the throne of mercy, when
our lipe utter what our heart does not feel? ...What good
211 bhis prayers 1f he does not understand them? Why
should he at all learn to read Hebrew, if he 1is not
taught to understand i1t? ...Let us found a Seminary on

a permanent footlng, one that chall not depend on the
caprice of a few Iindividuals, but let it be vart and
varcel of the Congregation..." The Committee attempted
to obtain children from otker congregations and submitted
the plan that "...the School 1s to te open for children
of other Congregations on paying an extra sum per annum...
the expenses of the School are estimated at $2,3%00 per

annum, namely:

Rent of School House $400
Firet Hebrew Teacher €00
First Englicsh and Classical Teacher €00
Second Hebrew and English Teacher 500
Sundries 200

-~ $2,300.

The committee also suggest to establish a Young ladies
School, which they calculate wlll support itself...they
estimate to receive eighty children..."

While B'mai Jeshurun exerted some influence
in Jewlsh education during this period, "it was Anshe
Chesed, New York's third synagogue, which made important
contributions over a longer period and which was primarily
responsible for the develovment of the wany Jewilsh parochial

schools of the mid-century." (32: 232).
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", ..The members of this congregation have
established a regular Hebrew school, and have done
themselves a service by electing ocur friend, the Rev.
Hermann Felsenheld, as Hebrew teacher. The school was
opened on the 7Tth of July (1845) and numbers already
forty scholars, which nurter is éally increasing...(25:
Vol. III, p. 262)" This school was a parochial school
and other congregations followed with the organization
of similar Jewish day schools.

This was the year that Max Lillenthal arrived
In New York and became the ratbl of the three German
congregzatione, Anshe Chesed, Rodeph Shalom, and Shaarey
Hashamayim (64: 52). Lilienthal was well known from his
career in Kussia on behalf of the Jews. The impression
his arrival created may be gathered from the words used
by Isaac Leeser, the most prominent Jewish mlnister in
the United States at that time, after hearing an address
by Lilienthal. ILeeser speaks of this address as "one
of the best orations we ever listened to. It was the
first time we ever heard him address an audlence in hils
native tongue,...and we can freely say that he fully
confirmed to our mind the reputation which induced...
Uwaroff, the minister of educatlon to Nicholas, to
consult with him on Jewish affairs" (48: Vol. VII, p. 515).

Lilienthal attempted to unite the schools of
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these three congregations into one unit which he called
the "Union School". The Congregation Anshe Chesed
refused to go along with the amalgamation and Lilienthal
continued for a short time as the head of the schools of
trhe Congrezations Rodevh Shalom and Shaarey Hashamayim,
going under the provosed name, "Union School" which was
transformed into a single all-day school. The school's
overation required funds.and a brochure was published
In 1847 telling of the objectives of the school and also
as an invitation to a "festivity" (1: Vol. II, 363):
"...the Hebrew Unlon School Soclety which has
now in its two schools, children of members belonging
to the different Hebrew Congregations in this city (New
York) has established said schools for the purpose of
adding to the various branches of instruction, as taught
in the public schools, that of a proper and complete
knowledge of our holy religion, thoroughly imbulng the
youthful mind with it, that the good effects thereof may
become manifest in after 1ife...To educate our children
as plous Israelites and esteemed citizens, is the exalted

aim of our Institution."

Not only was Hebrew to be translated and compreijiéjgr‘;f
hended as exemplified by the school committee of B'nai JY%“( ke
Jeshurun, Lilienthal felt that the studies should have
an application to 1ife. He envisioned the expansion of

the scope of secular education. An excellent description

of Dr. 1ilienthal's schcol is set forth in The Occident
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and American Jewlsh Advocate (43: Vol. V, pp. 316-317):

"...1t embraces an extensive csystem of educa-

tion, and looks to the establishment of an elemeptary
echool, divided into two classes, and a mercantile and
polytectnic, divided into three, only such classes to

be estatlished in the bteginning as are absolutely re-
quired... The principal languages to be taught are the
Hebrew and the English, not the german, although nearly
all the children likely to be ottained, for the present,
are either natives of Europe, or chlldren of emligrants.
Only in the polytechnic department is the German to.be

a branch of etudy, by which means the children are, at
first, to be thoroughly grounded in the language of the
country, and then to be instructed how to keep up a
connexion with the land of their lmrmediate progenitors.
Trke usual branches of an English education are to be
taught, together with religion, Bible and commentariles,
Mistna and Talmud. The government 1s to be, as much as
voesible vaternal, and corporal punishment to be avoided.
Children will be admitted in the elementary school at five
years, and each class is to last a year and a half. Girls
are to be taught needlework, during the hours that they
are not engaged 1n the studies sulted for the rale sex
chiefly. The entire plan comprises a system of thorough
education, and reaches in fact a high school of a very

comprehensive kind; but we fear, (and we say 1t without
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wishing to damp the worthy ecclesiastic's ardour,) that
for the present the final success of erecting the college,
mrust remain a thing to be desired...at the quarterly
examination, the answers of the puplls gave general
csatisfaction...a banner was presented to the chiildren

with the 1nscription Adonol Nisi, Hebrew Unlon School,

No. 1. We fervently trust that the schkool thus ausvlcious-
ly commenced may produce all the good effects anticlpateqd,
and find speedily many werthy imitations all over the
country, and wherever Israelites are settled."”

Dr. ILilienthal's contributions to education did
not cease with the statement that "corvoral punishment
should be avoided", and that there should be special
sublects for girls, but he also introduced another educa-
tional vractice (48: Vol. IV, v. 259), "for the first
time in America, Rabtbl Lilienthal celebrated the new
ceremeny of confirmation, introduced in Germany of late
years, on the last Feast of Weeks..." The Hebrew Union
School Society was dissolved in April 1342 (32: 233).

In attempting to discern the reason for the dissoclution,
1t may be conjectured that the three congregatlons 1in-
volved in the Socilety preferred to educate thelr students
in their own congregational schools rather than vartlicil-
pate in a semi-community school such as the Hebrew Union
School Society. Another reason that might have led to

the dissolution were the innovations by Lllienthal which
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ke introduced in the Union School under his supervision.
To the relatively conservative congregations, the vractice
of confirmation, the minimizing of the teaching of the
German language and Lilienthal's general theological
outlook may have led to the dissolution (60: 91-94).

Following the dissclution, Dr. Lilienthal
onened his own boarding school in the city of New York.

On March &, 1335, Isaac lLeeser wrote a letter
to the Jewish inhabitants of Philadelphia (2: Vol. XXX,
pp. 302-303) that "having teen freguently urged by various
respectable residents of thils city to establish a school,
where the children might acquire a correct knowledge
of the Hebrew, together with a thorough English education;
«s.8N6...that our ckildren would be greatly benefitted,
i1f they were early instructed in a public school, in the
precents of the holy religion which was handed down to
the children of Israel...l have come to the resolution
to offer my services to both congregations of Israelites
(and also to such Christians as might be willing to send
their chiléren to such an institution) to omen a school--
as soon as sufficlent encouragement 1s held out...A school
like the one herewith proposed, is very much needed in
this country, since there 1s not one, in any clty of this
extensive land, where a Jewish child can obtain a know-
ledge of its religious duties. If therefore our people

are really alive to the importance of a religlous educatlon,.
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whieh I am afraild many are not, they will eagerly seize
the present ovportunity to establisk a school upon a
vermanent foundation...It 1s to be hoped, that persons
having the means, will show thelr apvrobation of the
undertaking, by bestowing as much as they can afford for
the purpose of endowing the school, so that even poor
children ray enjoy the samre advantages of education with
the rich ones..."

This letter was a definite indlctment of the
Jewish educational system and even ruled out the efforts
of the Sheerith Israel Congregation of New York, where
in 15C9, the teacher taught ohly eight children (2: Vol. 21,
D. 164).

The situation of an apathy for education was
not orevalent in South Car olina, for in a letter written
by Mr. Philip Cohen of Charleston in 1811, twenty-four
years prior to Isaac Leeser's statement, secondary educa-
tion was ;n a process of realization, with Hebrew being
tauzht in the secular high school. Quotling from HMr.
Cohen's letter (2: Vol. 22, p. 129):

"A11l the Jewish children even those who later
take up some trade, receive a splendld education. The
city now has a high school in which French, Itallan, latin,
Greek, and other sutjects are taught. In the same school,
Ratbi Carvalho is instructor of Hebrew and Spanish."

Even orphan children were provided for in so
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far as education was concerned "from a large and constantly
increasling fund, where the chlldren receive the best of
care and very efficient instruction in the duties of
citizenshio" (2: Vol. 22, p. 129).
On Fetruary 4, 1838, a momentous event occurred
in the e¢ity of Philadelphla which was to have tremendous
impact on the future of Jewlsh education in the United
States. A group of women known as the Female hebrew
Benevolent Society founded the Hebrew Sunday School. Miss
Rebecca Gratz, the secretary of the organization captures
the spirit of the movement when she writes in the C?7
Minutes (38: 3): ‘
"Resgolved: That a Sunday-schcol be established
under the direction of the Board, and teachers appolinted
among the young ladies of the congregation. Mrs. Allen,
Mre. R. lMoss, Mrs. hHays and Mlss Gratz appolnted a
committee to procure a school-rcom; Mrs. Allen, Mrs. R.
Hart, ané Miss Gratz, to prccure books and make all
necessary arrangments."
Further growth of the movement may be observed
by reading excerpts from the booklet printed in commemora-
tion of the fiftieth anniversary of the Sunday school (38: §):
"The Sunday school began with fifty pupils.
At the end of the first year the number had increased to

eighty. 1In 1873 the Seventh Street school numbered 203,
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the Twelfth Street School, 225, a total of 4285 pupils.
In 1887 the Chanukah celebration was attended by more
than a tbousand children; and there are now (this was
1688) upon the rolls 1041 names, of whom 669 are pupils
of the Southern school, instructed by seventeen teachers;
and 372 are puplls of the Northern school instructed by
thirty teackers..."

In South Carolina, "Miss Sally Lopez, familiarly

known as "Aunt Sally,"

organized a religlous school a

few months after Rebecca Gratz's first Jewish Sunday
School in Philadelphia, and for it Miss Penina Moilse wrote
some of her most inspiring hymns" (67:53).

Miss Rebecca Gratz was fully aware of the
results being achieved in the educational field in otker
cities and in her report of 1838, she wrote (38: 17) that
"The good work has already met with a reward. Our sisters
of New York and Charleston, hearing of the success that
hags attended our altempt, and sensible that muchk good
must result from early lessons of plety, have determined
to establish similar institutions in thelr respective
cities.".One of the maj)or failings of the school system
of that period was the lack of sultable textual materlal
for the use of pupils in their instruction (38: 5):

"When the Sunday-school was opened, there was
no suitable text-book in existence, with the exception
of leeser's translation of Johlson's Catechism, for the

oldest puplls. A "Bible History" published for Christian
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Sunday-schools was used, the objectionable passages being
erased or vasted over. The following year kMr. Leeser
l1ssued his catechism for younger children, and Miss

Simha Cohen-Peixotto her "Bible Questions." In 1840 the
ranuscriot of a rhymed catechism for the youngest
ctlldren was presented to Miss CGratz by the auttor,

Mrs. Eleazar Pyky, who, as Miss Rachel Cohen-Peixotto,
had been a teacher in the school, and it was published

the same year..."

In that same year (1340), Rabbi Adolf Guttmacher
of the Baltimore Hebrew Congregation writes that "for
many years (the Baltimore Hebrew Congregation) maintained
her own schools for both religiocus and secular education.
In 1840, Rabbil Rice established a school for the study
of Hebrew, in which he and the Cantor (I. Moses) taught
daily. In 1849, Dr. (Henry) Hocktheimer reorganized the
gschool." In addition to Hebrew, German and English were
taught by competent tecacters. The school had four classes.
It is noteworthy that the selection of an English teacher
was considered of such great moment as to be intrusted
to a committee of American-born and educated Christians,
who were supvosed better to understand the needs of the
future citizen" (34: 57).

The rext event of Jewish educational slgnificance
occurs in the year 1845, when the oldeet known congrega-

tion in the United States ovens a new Hebrew School (2:

Vol. 30, p. 404):
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"Rules and Regulations for the Government of
a School for Gratultous Instruction in the Hebrew Lang-
uage and Forms of Prayer, According to the Custom and
MYode of Reading of Portuguese Jews, to Commence on the
Second of Novemter, 5606, in the Basement of the Synaggue,
in Crosby Street, under the supervision and direction of
the Trustees of the Congregation, S. I. (baving charge
of the "Polonies" School Fund), to whom application must
be made by anyone claiming (or soliciting) the benefit
of the sctool fund for such instruction. Rev. dJ J Lyons-
Teacher, S5€08-1845."

This is the first indication of a sctool where gratuitous
instruction could te secured, and probably set the
vattern for other "free" schools.

Just five years vrevious to the establishment
of this school by Shearith Israel Congregation, 1t is
noted that a private school for girls was established
by the Misses Palache. A public notice found in the

rrewsvaver, The Asmonean, tells of the tuition fee and

something of the curriculum (51: Vol. I, p. 2):
The Misses Palache's
Boarding and Day School
For Young Ladies of the Jewlish Falth
27 Thompson St., New York.
Board and tuition in the Hebrew and English Lanuages

34200 per annum, payable in advance. Wasking $€ per quarter.
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Stationary $1. The accomplishments and other languages
taught on the usual terms. Parents and guardians rest
assured that the greatest attention will be paid to the
religious and moral instruction of the nupils, combined
with thelr mental improvement, every facility being
afforded, with the aid of the best masters in the various
btranches of study."

Schools are opened under congregational ausplces
in the years 1841 and 1842. 1In 1841, a congregational
school was founded at Rodevoh Shalom Congregation in
Philedelvhia, Pemmsylvania (2: Vol. 9, p. 127) and in
1042, the Bene Israel Congregation in Cincinnati, Ohio
instituted a Sunday School "which opened very auspiciously
with a large attendance of children..." (61: 20), but
ret with great ovposition because instruction was given
on Sunday.

In 1842, S. M. Isaacs, minister of the B'nai
Jesturun conzregation organized the New York Talmud Torah
and Hebrew Institute, "...the prizary object of the
assocliation is to s£ive an elementary English education
with a thorough instruction in Hebrew and the religion
of Israel...it has already within its walls, eighty ouplls,
receiving a liberal instruction in the English and Hebrew
languages, under separate masters...although the annual
expenditures exceed #1500, yet we are assured that the

benefits it dispenses are so fully appreciated by a
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discerning public, as to leave no doubt of its comnlete
success..." (48: Vol. I, pp. 107-108). This was a congre-
Zatlional school and Hebrew grammar, catechism, Hebrew
reading, and translation as well as the secular subjects
were taught there (48: Vol. I, p. 550). In 1843, the
eschool had eighty puplils, all boys, and a budget of
over $1,5C0O. The subjects tausght were Hebrew reading
and translation, Hebrew grammar, catechlsm, and the
usual secular subjects (32: 231-232).

In Richmond, Virginla, the Congregation Beth
Ahata was organized in 1841 and (79: 14-15) "a number
of the German Israelites, residingz in Richmond, see with
deep sorrow that the education of their children 1is
vartially neslected, that the Religlon of theilr fore-
fatheres 1s not taught to them in a manner to inculcate
into their tender hearts the moral and religious feelings,
and that they become not sufficlently acqouainted with the
kistory of their ancestors and the slzgnification of their
religious ceremonies; they are besldes desirous, that
their children should obtain a grammatical knowledge of
the German language, whichk at vresent fhey only learn by
Routine and without principles; They further think it
highly important to obtain the servlces of a Reader, who
by his learning and moral princivles, will commrand the

esteem of the congregation, whose lectures willl be lessons
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cf morality to young and old; They therefore resolve to
unite a2ll thelr energies, and besldes ask the good will
of 211 in favor with their views, in order to raise a sum
sufficient to obtain the services of 2 Reader, who shall
also be a teacher to tteir children in the elementary
branches of an English education, in the German language,
and tre Religion of thelr fathers. The compensation
ouzht to te commensurate with the task, and 1t is to be
hoped that every member wlll act according to the importance
of the cause." In 1843, "The Rev. Mr. Michelbacher opened
a school in which the children were taught dally during
the week 1n secular branches; on Saturday and Sunday
things religious. The secular branch of the school was
attended by children of non-members and by some Christlan
cbildren..." (79: 23). Schools such as that of Congrega-
tion Bett Ahaba, probably took tke place of public schools,
especially in the pcorer Southern communities.

In 1845, the Congregation Mishkan Israel of
New Haven, Connecticut was organized, and with 1it, the
religious Sunday school, however, the first confirmatlon
was not held until 1861 (75: 12).

In Cincinnati, Ohio in 1845, "a Talmud Torah
school was established under the auspices of the congre-
gaticn (Bene Israel)" (61: 44), but this was cshort lived.
Rabbi Jacob K. Gutheim of Cincinnati in that same year,

wrote a letter which was published in the QOccident and
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American Jewish Advocate in which he stated (4&: Vol. II,

op. 192-193%) that: "...our course must be to provide
education,--wholesome, avvorovriate, extensive, fitted

for the real wants of all sections of our community in
this free country. We must have in view not the past

but the vresent and more truly the future;--If education
is to be of universal benefit (which it certainly ought
to) it must not be confined to one portion of society,

its stores not converted into a monovoly, nor its oro-
fessors into an aristocracy. It must embrace every class
and both sexes. Being tke half of human soclety, the half
of our life--in some cacses mecre than half--in the domestic,
in the youthful pvortion of existence, woman claims a
larger share than man...It 1s in these softest years that
the gentlest hand makes the moset lasting impression...

But to education, the educator herself must first be
educated. Not charity only, but knowledge, hot wisdom
but virtue must first begin at home...If we would really
teach men, our duty is of a neceseity first to teach
women...her influence determining the whole frame of
soclety, and her character the oroduct of her education,
as that again is the result of her organization and teach-
ing..." Rabbi Gutheim bhelleved in the integration of
school and home, and indicated his views in that same

article, "...there is another important feature in
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education...I mean the harmony between school and touse,

teacher and parent. Nothing can te more detrimental to

a good education than doubts entertained on the competen-
cy and honesty of teacher on the vart of the parents,

and exorecssed in the vresence of their children...Teacher
and parents have to assist each other...the best instruc-
tion will fzil, if parents do not act in a corresvponding
spirit."

Isaac leeser, on March 30, 1846, issued a
resolutlion to the Jews of Philadelphla calling for the
establishment of Sunday schools. He set forth the argu-
ments for and against theilr establishment and concluded
that much benefit could be derived from them (2: No. 458,
po. 5-8):

"Sunday schools are nothing new among our
Christian neighbors, as many sects of them have had such
estarlishments for shorter or longer periods. Among our
peovlie, however, the cacse is very different, as far as
the knowledge of the writer extends; and only at Rlchmond,
Va., had the attempt been made, with but partial success,
by the late Isaac B. Seixas and the writer of tkis memorial,
before several of our ladies, feelling that something might
and should be done to improve the religlous character of
the Jewish children, and to give them at least an elenen-

tary and comprehensive idea of thelr dutles, resolved on
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* founding a school for the promulgation of religious
knowledge on the first day of the week, it being a zeneral
day of leisure, and as it could be devoted to this pious
object without interfering with the exercises of other
schools, and the avocations of the teachers...As may
easlly be imagined, some prejudice was at first manifested
by various pversons, who fancled that they discovered an
obiectionrnable imitation of gentlle practices in this
undertaking, forgetting that it is the first duty of Israel
tc instil knoﬁledge of divine things in the hearts of the
young, and this institution was imminently calculated to
bestow this necessary blessing alike upcn rich and poor
without fee or price...Another great difficulty, and one
far more formidable, was the scarclity of sultable books
to te placed in the hands of scholars, since those pub-
lished by the Armerican Sunday School Unlon, although
adrirably written, and having a powerful tendency to
irpress the minds of children, contain so much matter of
a sectarian nature as rust almost banish them frem a
Jéwish school, where it 1s of importance to lnculcate
those orinciples which are the foundation of our religlion.
The only other books within our reach were the Elements
of the Jewlsh Faith, by Rabbl S. Cohen, and the Instruc-
tion in the Mosalc Religion, arranzed from the German of

Johlson, by the writer of this. 1In thls emergency the
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Child's Bible Questions, by the A. S. S. Union, was of
necessity but partially adooted, there nct beilng a
similar book and one moré free fPom sectarian matter at
hand; but i1t 1s vpleasing to remark, that an acaptation
of this 1ittle work after our own manner is now in the
hands of a younz lady of this place, and will, it is
hoved, see the light soon, and this with the consent of
the A. 5. S. Union, who have walved thelr copyrizsht in
our favour; this, too, is a highly gratifying fact, and
it speaks loudly and emphatically of the enlightened views
of the toard of putlication of that vowerful institution,
and esvecially of the kindness of John Hall, Esag., through
whor this polite offer has been conveyed."
Leeser overated not only in Philadelvhla in the
cause of Jewleh education and the establishment of a
Surday school, but was also influential 1n attempting to
establish an all-day school in New York, (1: Vol. II, 36f):
"The undersigned propose to establish in the
City of New York, a Hebrew Classical, for the education
of Jewish yocuth...Al1l the branches of a liberal and classical
education to be acgquired in the best seminaries, wlll like-
wise be taught. Of the dead languages, Hebrew and Latin,
as the most useful and necessary, are alone embraced in
this plan. Of the modern, French and German, will be tausght
History, ancient and modern, Grarmar,

when required.

Aritbmetic, Algzebra, Geormetry, Logic, Rhetoric, Natural and
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Moral Philosophy, will comprise the general course, in

the early stages of the school. The terms of Tuition

will be made as low as those of sirilar institutions...
Those Jewish parents who feel desirous of fostering a
scheme of Jewleh education, are respectfully solicited

to yleld it thelr suvport...

In the estatlishment of this school, the Principal offers
to the Jewiesh inhatitants of New York to supnly a want
that JEJ/Idh PARLNIS have long felt in the education of
tbhelr sons--the means of combining a perfect acquaintance
wilth the hebrew language, and the principles and precepts
of the Jewlsh faith (a necessary knowledge of every
Israelite)--with a competent instruction in Classical and
Polite 1literature.

Hitrerto, Jewlsh parents who have deslired to give to

their sons a good education, have not only been compelled
to exvose them to all the sectarian influences of a
Christian school, but have been, 1n great measure, vre-
cluded from fortifying thelr minds agailnst suchb influences
by a preparatory Jewish training, by the engrossing nature
of their school dutiles.

In the Hebrew and Classical School, a thorough grasmatical
instruction in the Hebrew language and in the doctrilnes

of the Hebrew faith, will go hand in hand with instruction
in Latin, French and German, and all the elementary and
higher branches of an English education...The Hebrew and

Religious department will be in the immedliate charge of




€6

Mp. Falkenau...

References: Rev. Isaac leeser, Philacelvphia
M. M. Noakh, Esq., New York
Rev. Jagues Lyons, New York"

The Bene Jeshurun Consregation, on tke other
hand, had more success and "at the general congregational
meeting of December 26, 1845, which will be considered
one of the most famous meetings iIn the hlstory of the
concregation, Mr. Henry Mack advocated the necessity of
estatlisking a school for the vurovese of educating the
younz in English as well as in Hebrew and religlous tenets.
A committee was apvointed to draft a plan for the ectab-
lishrent of the school. On January 29, 1849, this
cormlittee submitted its revort, which provided that each
merber of the conzregation should contribute %2. ver
annum; tuition for members' children was to be #12. a year;
for children of non-members §16; children of indigent
members $%£, and indigent outsiders free. Two teachers
were avpointed, one for the English, the other for the
Hebrew and German branchee...Owing to the vrevalence of
the cholera, this school, from whilch sprang the Talmud
Yelodim Institute, did not open until September 13, 1849"
(89: 24).

Isaac Mayer Wise was elected to the post of
ratbi of the B'mail Jeshurun congregation and he was
instrumental in the ectablishment of the Talmud Yelodim

Institute which was the name of the school assoclated with




the B'nai Jeshurun congregation. The school

67

wes fortunate

in becoming the recivient of a sum of money (83: Vol. I,

. 5) and "at a regular meeting of the toard

of directors

of Talmud Yelodim Inetitute, the following preamrble and

resolutions were unanimously adopted:

...Whereas this notle minded man (Judah Touro of New

Orleans) tequeathed, among the many legacies

which per-

petuate hils name, five thousand dollars to this institute..."

This was a large sum of money in those days,

and it

Provided Wise with a sense of security for his project

guch as he nor any other American had ever anticipated.

The Talmud Yelodim Institute under
direction, 1ike the Shearith Israel Polonies
Scrtool, the Hebrew Union School Society, and

Education Society, was a school which was an

Dr. Wise's
Talmud Torah
the Hebrew

ad Justment

to the society in which the Jews found themselves at

the time.

Wise advertised for students in his paper, the

Israelite (88: Vol. 1, p. 8) that "the attention of parents

and guardians is respectfully called to this

institute,

in which besides the lower and higher branches of English,

also Hebrew, German and French are taught, by six competent

teachers..."

A description of this school by Wise illustrates

the foresight that he used in establishing the institution.

The whole description implies a comparison with schools
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that no doubt convened in vestry rooms, such as was the
early experience of Talmud Yelodim, or in basements. 1In

the July 21, 1E54 issue of The Israelite, he shows the

etatus of Jewish education in the city of Cincinnati and
descrites the schools (88: Vol. I, p. 11):
"In the tasement of this building (Synagozue
of the United Brethren, Cincinnati) is a very good school
for the education of children of both sexes, in which
1s taught the hHebrew, Englisht and German languages and
literature. This schoecl 1ts also progresssing, and is
well conducted, and vunctually attended by the puplls.
The vresent Hebrew teachers are Mr. W. Renau and Mr. Weil,
with a good English teacker, and a lady teacher for the
€irls. Tkis establishment and the Talmud Yelodim of
lodze Street are the only two public Jewish schools in
the city, although there are several good teachers who
give lessons privately at thelr own residences."

Wise believed in the tri-lingual method of
instruction, and he was alert to the fact that a physical
plant not only aided instruction but was a means of
attracting students. He gave a vivid description of the
new building which was completed 1n August 1EES in the
Israelite (88: Vol. II, p. 60) and also told something
of the course of study:

" ..the hall is ten feet wide with large windows,

and a wide flight of stairs. In every story tkere 1s a
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Puplils in putting off overcoats, hats, etec. There are
gix rooms 1n the building, each twenty by thirty feet
wlth eight windows, high, airy, and plenty of light.
The benches and desks in all the rooms are of iron with
wooden covers. The black boards are hard plaster on the
wallse. There 1es also gas, and a ventilator in the roons.
Five roors are furnished for ordinary instruction, and
the sixth is intended for instruction in drawing, penman-
ship and music, to serve at the same time as a library.
«+.It 18 evident, thét whlle this school 1s as efficient
in tre comron tranches of instruction, as the public schoole,
it has the preference in the study of languages. It is
therefore, that the school 1s malntalned by 1ts members,
all of whom are in favor of public schools.
"Puplls of the age of twelve, proficlent in three languages
and advanced in the normal studies, who after examlination
were adritted irto the first class of the public schools,
and shortly after into the high school--are no rare cases
in tbkis school.

OCne half year later, Wise publlshed an article
(86: Vol. II, p. 227) 1llucetrating that "the school 1s
conducted on the modern German system of education.
Thorougktness and self-reflection are the two principal
objects, which to attain in the pupils is the endeavor
and the proseribed duty of the teachers.

"The primary division was examined...in Hebrew reading
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reading and some translation, German reading and all the
ordinary branches of vprimary schools. They excelled in
the history and geogranhy of the U. S., and are very good
in Hebtrew...Reading and Svelling...ln the three languages
1s the chief otject of this devartment.”

Some modern technliques were used by Wise at
the Talmud Yelodim Institute. The report of a public
examination of the Institute (88: Vol. II, p. 227) in 1856
discloses the textbooks that were used in the three upger
divisions:

"The three uvper divisions were examined...in
translating the Bible, Hebrew grammar, history of the U.S.
and of the Jews, catechism, Ray's whole system of arith-
metic, Greene's grammar and analyses, McGuifey's readers,
Mitchel's geozranhy, a thorough course of German, compo-
sition 4in Enslish and Gerrcan, penmanship, drawing and

elocution..."

That Wise was cognlzant of the need for homogen-
eous age groups as well as attractive physical surround-
ings was clearly illustrated by his institution of the
graded school. He showed, by tkhe use of non-Jewlsh text
material that he was willing to make use of the non-Jewish
advances in the field of education. Although Wlise employed
the instruments of instruction of the publle schools, his
ovinion of the gquality of thelr ilnstruction was not of
the very highest character. He publisted an article show-

ing what he felt to be important in the instruction of

the child and stated (88: Vol. III, p. 4) that:




Tl

"This school is fully that which 1t intends
and maintains to be: The first school of the young who
are prepared therein to think for themselves, and learn
chiefly how to study and think. It is eminently gualified
to rescue the young from the iron grasp of pedantry and
the machine-1ike recitations of the most modern schools,
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