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“Imagine the most incredible summer of your life. Hike, climb, discover, and explore

with new friends from across the continent. Return home with endless personal

Yll

accomplishments, meaningful memories and stories you’ll never forget.

Chapter 1- Introduction

THE "EXPERIENCE" OF ISRAEL

The North American Jewish community has come to view the Israel Experience
as a significant building block in the development of Jewish identity. For 45 years, the
North American Federation of Temple Youth (NFTY) has been sending teens on travel
programs around the world, transforming more than 40,000 young people by giving them
a summer of fun, excitement, challenges, new friends, and a lifelong involvement in
Judaism. NFTY claims that more than 750 synagogues, 19 youth regions, 13 Jewish
camps, Jewish Federations and communities annually tum to NFTY to provide the
ultimate teen travel experience. John Dewey’s notion is that true education is rooted in
experiences’, and it is overtly affirmed that going to Israel was first and foremost a
Jewish educational experience of great power.

According to David Breakstone in Israel in our Lives: The Israel Experience, “A
properly designed and implemented Israel program will have a significant and positive
immediate impact on the vast majority of its participants.” Furthermore, he added,
except for a tiny fraction of the teens who travel to Israel, most of the participants regard

the Israel trip as not only their most positive Jewish experience, but as the most positive

' NFTY in Israel brochure, 2004

? John Dewey, Experience and Education, 1938.
? David Breakstone, page 3




life experience they have ever had. Many recent studies that have been conducted to
investigate the reasons why an Israel experience has such a strong impact on teenagers,
but among the top two reasons are 1) A peer group that reinforces the participants’
evolving sense of identity and Jewish self-esteem, and 2) A staff of accessible role
\models who contribute to the growth at this critical stage of adolescent development.’

The impacts of an Israel trip are both long and short term, and studies by Israel in
our Lives researchers’ suggest that the time young people spend in the Jewish state have
an impact on cognitive, affective, and behavioral spheres. Among the results noted,
according to Breakstone: greater knowledge about Israel, Judaism, and the Jewish people;
better feelings about being Jewish; greater pride in and sense of Jewish identity;
enhanced sense of belonging to the Jewish people; increased interest in being involved
with the Jewish community; higher level of Jewish practice; and stronger tendency to
marry a Jewish partner.®

Another researcher in the field of informal Jewish education, Barry Chazan,

agrees with Breakstone about the importance and intended impacts of an Israet trip.

Chazan gives a brief description of the Israel Experience:

‘ Ihid. .

5 from the CRB Foundation, the Joint Authority for Jewish Zionist Education, the
Department of Jewish Education and Culture in the Diaspora, and the Charles R.
Bronfiman Centre for the Israel Experience: Mifgashim

§ Breakstone, page 2




“The overall, self-defined mission of Israel experience travel is

educational. In the broadest sense, the mission is uniformly to strengthen

the Jewish identity of the participants (however that may be conceived), as

well as to establish and enhance their connection to Israel. Some may

articulate subsidiary or instrumental goals, such as to establish bonds of

friendship among Jewish youngsters from abroad or between them and

Israelis. Some programs try to teach particular Judaic skills, and some aim

to maximize involvement in a youth movement or comparable framework

after return to the home community. Almost all programs seem to regard a

return trip to Israel as one important measure of educational success.” ’
WHY PEOPLE ARE NOT GOING TO ISRAEL

However, despite the plethora of available trips to Israel that are currently offered
to teenagers and young adults, many people choose other options for enhancing their
Jewish experiences. Travel programs are offered to areas around the United States,
Europe, Asia, Africa, and Australia, each with only a different Jewish theme in common.
Only about 25% of young people visit Israel®, and with the political situation in the
Middle East in the early part of the 21* century, that number is dropping. While many
teenagers are interested in participating in a travel program with other Jewish teens, they
do not want to go to Israel. One of the reasons that may keep people from going to Israel
is that there is little connection to the Jewish homeland.

Jack Wertheimer, in Jewish Education in the United States: Recent Trends and
Issues, from the American Jewish Year Book (1999), says that Israel is rarely taught in
supplementary schools, the source of Jewish education for the majority of young Jews.

From those who received their Jewish education from a supplementary school, fewer than

half of the population of the United States Jewish community feel an attachment to Israel,

7 Barry Chazan




therefore they have no desire to visit the Jewish homeland. Other factors that may keep l
people from going to Israel include high costs, concems over security and supervision, !
conflicts with other interests, lack of familiarity with travel program options, and an i
overall lack of interest in Israel. There is also a more increased focus on the religious I
dimension of Jewish identity in America.® According to Michelle Alperin in Israel and
American Jewish Education, “‘As participation in Jewish study, prayer, and observance
has grown, Israel has become less of a rallying point for the American Jewish
community.”'?

Many Jewish teens are just not open to the idea of going to Israel. Leora Isaacs, in
“Evaluations of Programs of the Israel Experience Center of UJA-Federation of New

York” (JESNA 1996), spoke about the offer by the New York Jewish community to give

a free plane ticket to young adults wishing to visit Israel for the first time. It was very

reasons for the Israel trip resistance. “Almost all of the students who indicated that they
would be traveling to other countries instead of to Israel also pleaded poverty when it
came to the Israel trip- despite the fact that they would be given a free ticket. Others
expressed fear: “I don’t go to Bosnia, and I don’t go to Israel,” one of them told a

recruiter. And still others expressed a different anxiety: a trip to Israel “might be

i
E
%
difficult to find people willing to go to Israel, consequently, a survey was taken to find l
‘transformative’; it might lead them to become ‘too Jewish®.” ! [

% Chazan and Cohen, 2001
% Jack Wertheimer, Jewish Education in the United States: Recent Trends and Issues,

1999.
' Michelle Alperin, Israel and American Jewish Education.

" Leora Isaacs, Evaluations of Programs of the Israel Experience Center of UJA
Federation of New York, 1996.
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OTHER OPTIONS FOR TEENS INSTEAD OF ISRAEL

In spite of a lack of enthusiasm to visit the Jewish Homeland, Jewish teenagers
still have many options of youth programming that wii! gamer many of the same impacts
as the Israel Experience. Most of the research I have done, as well as analysis from my
own experience, have shown that non-Israel trips have similar conceptual foundations
and experiences to lead to the same results as the Israel Experience. Two of the reasons
that have led to a successful and positive program as mentioned above (a peer group that
réinforces the participants’ evolving sense of identity and Jewish self-esteem, and a staff
of accessible role models who contribute to the growth at this critical stage of adolescent
development) are both components that are not restrictive to Israel or any specific region;
rather, they can occur anywhere in the world.

By looking at Israel trips that have taken place in recent years and the studies that
have come out about the impacts and effects of Israel Experiences for teens and young
adults, my thesis will be attempting to discover how what we know about teen travel
programs to Israel can help inform the building of Jewish identity on Jewish teen travel
programs in the Diaspora. Using a model of a NFTY in Israel trip, as well as material on
adolescent development and Jewish identity among American teens, I will be addressing
the concept of having a travel program with Jewish teenagers and substantial Jewish |
content as truly being considered a Jewish experience. I will be using the 2003 NFTY Go

West trip as the case study to analyze what we know of a Diaspora Jewish teen travel

program.




Chapter 2- Adolescent Development

ADOLESCENT DEVELOPMENT- AN OVERVIEW

Before attempting to plan any program, it is necessary to look at research that has
examined adolescent development, especially in terms of Jewish identity formation. It is
essential to know the stages of development and behavioral and emotional characteristics
of teens in order to best plan a program for maximum impact. On a travel program, teens
will exhibit most or all of the following characteristics, so it is crucial to understand the
developmental stages of the teens with which you are working in order to communicate
effectively and show that you know what they are going through.

Erik Erikson, a 20" century psychoanalyst, has theories on adolescent
development that relate back to the claim that the Israel in our Lives researchers made
that spending time in Israel has an impact on cognitive, affective, and behavioral spheres.
Erikson offers a model of adolescence that sees the emotional stage of development as a
crisis between identity and role confusion. Identity includes a conscious effort to
distinguish oneself from others, while role confusion tugs at the adolescent to mold into
surroundings and abandon a sense of distinction. In order to successfully thrive as a
teenager, fostering identity involves providing an environment in which the adolescent

can express both independence and conformity.

At the social development stage, teens tend to move away from parental guidance
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and look to their peers as examples. They tum to their friends for emotional support, and
sometimes rebel against adult authority. In order to have a successful informal education
program, we must attempt to influence the values of the peer culture rather than a single
individual. Peer leadership is a key component to developing socially, therefore if the
group leader is Jewishly motivated, he/she will have a positive impact on the developing
Jewish identity of the entire group who look to the leader as an example. The peer leader
can also take direction from the adult group leader of the program in order to help the
group conform to the program goals.

A third stage of development is cognitive, or being able to think abstractly,
hypothetically, and logically. New ideas are forming, and teenagers try to find creative
solutions to their social problems. They are not yet burdened by society and its
expectations, therefore a program that is idealistic will most effectively resonate within
an adolescent.!? This can be reflected in teen tours in different ways, for example,
providing them with opportunities for community service projects that enable them to
come up with ways to help society.

In Reaching Adolescents, a program guide published by the Union of American
Hebrew Congregations, adolescent development is split into two age-based stages: Early
Adolescence (ages 12-15) and Late Adolescence (Ages 16-19). Erikson’s stages of
emotional, social, and cognitive development can be applied to both of these age-based
models. Because travel programs are open to teens in both age groups, we will briefly
look at both developmentally normal characteristics and suggested adult responses for

each age group as well as applying Erikson’s ideas.

12 grikson, 1980




EARLY ADOLESCENCE (AGES 12-13)

The developmental task of early adolescence is to begin to discover personal
identity, based upon the following, according to Reaching Adolescents by the UAHC: 1)
the integration of family, religious, and societal values; 2) the understanding of the self in
relation to peers and adults; 3) relating differently to those of the opposite sex; and 4)
projecting self-concept into the future. The following are some of the more notable

characteristics, and how an adult can respond in the context of a travel program.

e Changes in physical appearance as the body matures. Teens are extremely
self-conscious and aware of their physical attributes at all times. Adults can

compliment appearance, such as comment on a special outfit or hairstyle on
Shabbat.

¢ Intellectual development is often reflected in teenagers’ passion for
discussion, debate, and frequent role as devil’s advocate. Teens gain the ability ;
to think abstractly, and their commitment to ideals becomes stronger. Adults can ;
help facilitate discussions rather than lecture in many situations. For example, a
discussion on the Middle East conflict can allow teens to express their opinions
and debate with each other about the situation and what Israel’s response to the
Palestinians should be.

® Social development in early adolescence is most often characterized by
increased independence from parents, intense relationships with peers of same
sex, continual comparisons of self to peers, and occasional rude behavior toward
adult authority. Adults can plan educational programs that take into account
interest in relating primarily to peers. In Israel, teens stay with an Israeli host
family with teenagers, so they are able to relate to someone of a similar age from
another culture. This is also done in the Diaspora by having Israeli teens of the
same age travel as part of the group. Adults need to understand the basis of
occasional inappropriate behavior toward authority figures, but set appropriate
limits and provide feedback. Teens may rebel against a certain limitation, such as
having a curfew at night, but it is necessary for the health and safety of the
participants and should be explained as such.

® Moral development is reflected in teenagers’ need to consider right and wrong
on the basis of internalized personal values rather than moral dictums. They also
have an increased concern for the disenfranchised and oppressed. Adults should
communicate respect for the teenager as an individual with passionate feelings
about justice and fair play. Adults can underline the need to make personal
decisions within a social and religious context, for example, using the Torah as a
proof text for helping society, such as volunteering to clean up a beach or park,




or going on an AIDS walk.

® Emotional characteristics may include moodiness, anxiety, emotional highs
and lows, and withdrawal, all within normal limits. Adults need to communicate
respect for feelings and model the expression of emotion. Though adults should
always encourage cooperation and inclusion, they should not pressure an
occasionally moody or withdrawn teenager to participate. If a participant does
not want to take part in a group presentation or discussion, such a performing a
play or singing a group cheer, they should not be forced. Adults should express
concern about emotional behavior that appears to go beyond normal limits and
follow up to make sure that everything is alright.

LATE ADOLESCENCE (AGES 16-19)

The developmental task of late adolescence is to complete the evolution of a
relatively mature personal identity, based upon: 1) The integration of family, religion,
and societal values; 2) an understanding of the self in relation to peers and adults; 3)
increasing confidence in relating to the opposite sex; 4) increased clarity regarding
projecting the self into the future. The following are normal characteristics of late

adolescents and suggested adult responses.

® Physical development is completed, and some level of sexual activity is likely.
Adults should compliment appearance and physical maturity, and acknowledge
sexuality as a normal part of maturity. Acknowledging that two of the participants
are hooking up (within boundaries) and accepting it will show them that it is part
of growing up and becoming responsible adults. Paying attention to clothing,
hairstyles, accessories, or even a great physical attribute such as a smile is
positive reinforcement for a teen.

® Mental development is reflected in concerns regarding “measuring up” in relation
to peers. Teens are trying to make educational and vocational choices while
gaining a sense of personal leaming style and preferences. Adults should highlight
talents, such as saying someone has a beautiful voice and ask if they would they
like to help lead tefillah or a song session. Adults should also acknowledge
academic pressure by educational institutions and parents, and ask how the teens
learn best and for their perspectives on their secular and religious education to
date.

® Social relationships with same sex peers remain active, while romantic




relationships may take on new intensity. Adults can discuss romantic relationships
and realistic expectations about dating and marriage, but must respect privacy.
They should be open to discussions and answering questions that teens may have.
At this stage, teens have a desire to function as independent adults without
parental involvement and have a new readiness to accept non-parental adult ,
mentors as roie models. Adults should applaud and encourage responsible i
independence, for example, giving the teens free time to wander around Ben
Yehuda Street or Pier 39 in San Francisco.

® Moral development may be characterized by expressions of confusion,
helplessness, and anger about injustice. Teens need to see a tangible connection
between values and action. Adults should discuss ethical and moral dilemmas
faced by teens through an understanding of the socio/religious context and discuss
discrepancies between “what is” and “what might be”. They should provide
opportunity for social action, such as volunteering at an old age home or cleaning
up a national park.

e Emotional characteristics include increased desire for independence (and
concurrent fears about its meaning and management), along with occasional
moodiness and a tendency to be self-absorbed. Adults should expect inconsistent
behavior, but provide increased autonomy. They need to set appropriate limits. If
teens are given free time before curfew at the end of the day, they will complain
that they have to be in their rooms too early and that they should be treated as
adults and allowed to go to sleep when they want. Throughout the trip, the adults
can extend the curfew to give the participants more autonomy, but need to
emphasize that if curfew is broken, they will have to go back to an earlier time.

By letting adolescents know that you understand what it is like to be a teenager, you
will not judge them (only their behavior), you are available to listen, and you remember
what is was like to be a teen, you will be able to show that you can be @msted and are
invested in helping them grow."

These above mentioned theoretical models are important to understand when

dealing with teenagers, especially when they are away from home and in a foreign

environment. Both Erikson’s emotional, social, and cognitive development stages and the )

UAHC guide Reaching Adolescents speak of issues that the teens on travel programs are

B Reaching Adolescents, pages 14-16. . 10




identifying with on a regular basis. Changes in physical appearance, going through

emotional highs and lows, becoming independent, thinking about the world around them,
and platonic and romantic relationships with their peers are all developmental attributes
that will be encountered on a program such as NFTY in Israel or NFTY Go West. In
looking at Jewish travel programs, it is also important to look at some studies of Jewish

adolescents and the contexts that help determine their decisions.

JEWISH ADOLESCENT STUDY
The Jewish Adolescent Study (JAS) is a large-scale study designed to develop a

comprehensive picture of the attitudes and behavior of contemporary young Jews,

particularly to understand how they view themselves both as Jews and as teenagers in the

American environment. As self-described by the researchers of the JAS, “The study is a
systematic inquiry into the contexts, Jewish and American alike, that shape Jewish
identity and affiliation ambng contemporary Jewish teenagers.”** It is important to note
that the JAS is a study that looks at Jewish teenagers from a sociological perspective,
rather than offering a developmental model of how to work with adolescents. The
developmental stages of Erikson and the theories of Reaching Adolescgnts can be
observed in the behaviors of the subjects of the JAS. These subjects of this study reflect
the demographics of the teens that are participating on travel programs, and it is
important to look at their backgrounds, education, and Jewish involvement in order to

gain some insight into the lives of those to which the programs will be directed.

' Jewish Adolescent Study, page 16
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The JAS used nearly 1,300 b’nei mitzvah ages 13-17 from Reform, Conservative,
Reconstructionist, and independent congregations in 3 different regions of Eastern
Massachusetts (with varying Jewish density). One parent from each child was also
interviewed. Both parental and peer influences were examined, as was the institutional
impact of synagogues and day schools. This age group encompasses all the participants
on the teen travel programs that are being discussed in this paper, and the wide range of
study is an appropriate indication of the group composition of a travel program.

The findings from the JAS indicated a decline in participation in Jewish activities
as teenagers move from the high point of their Jewish education (becoming a bar or bat
mitzvah) through the high school years. In 7 grade, nearly all Jewish adolescents
participated in some Jewish educational, volunteer, or recreational activity, whereas a
little more than half continued to participate in 12" grade. This is important information
when looking at the pool of possible participants for Jewish travel programs. The teens
who participate in Jewish summer trips come from those who continue to be involved in
Jewish education past their bar or bat mitzvah. Those that drop out of Jewish education
need to be reached out to and encouraged to participate as well.

School is the dominating force in the lives of teenagers, and bot§1 parents and
children made the heavy investment in homework, school-based extracurricular activities,
and paid employment, thus leaving little or no time for involvement in the Jewish
community. This may also account for feelinigs of detachment to Israel, as previously
mentioned in discussion of Jack Wertheimer’s article on recent trends in the United
States. School is a main topic of discussion among the teens on travel programs,

especially for those who will be going to college within a year or two. Perhaps

12




participating in a Jewish travel program within a few years of leaving for college will
help encourage teens to choose a school with a large Jewish population and lead to a
more Jewish lifestyle while away from home.

Throughout the school year, not only did teenagers take their secular work
sgriously, but they valued and enjoyed it more than the supplementary Jewish education
that led to their bar/bat mitzvah. Boys were more negative the girls across the spectrum,
and this remained consistent in all areas of the study. Weekly participation in formal
Jewish education declined steadily from 60% in 7™ grade to 22% in 11™ grade. This low
percentage in the later years of high school may account for the lack of students willing
to participate in Jewish travel programs, to Israel or in the Diaspora. In contrast however,
the potential for informal Jewish extracurricular activities (such as youth groups) to
attract those not involved in formal Jewish education remained largely unfulfilled, in
terms of both rates and frequency of participation. Summer offered the best opportunity
for Jewish involvement to claim the time and attention for teens, which is an important
note in relation to this paper about teen travel trips, especially since the programs being
studied take place during the summer months.

“Participation reached a peak with the Israel Experience programs commonly
offered to sophomores and juniors, then declined sharply after graduation. Although
informal summer Jewish education might be thought to compeénsate for a lack of Jewish
involvement during the school );ear, more often it complements Jewish activities at home
and in the local community. The vast majority of participants’ religious opinions and
their connection to Judaism depended greatly on parental Jewish commitment...parental

mandate or support was the strongest predictor of actual enrollment. It was also a major
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factor influencing exposure to and impact of Jewish summer camp and Israel experience
programs.”'®

JAS looked at other influences in addition to parents, and found peers and the
school environment as the more controlling factors to decision making among teens.
Many of the teens that participate on NFTY travel programs go with a group of friends,
either from camp, youth group, religious school, or secular school. The JAS found that
for Jewish American teens, regardless of the religion of their peer networks, teenagers
participate in the peer-group culture. Though the survey respondents care about being
Jewish énd about aspects of Jewish history and culture, they do not express their
allegiance by engaging in practices that might separate them not only from their non-
Jewish peers, but also (in denominational terms) from one another. “Judaism is important
to them, but only as it fits into their lives and their goals in a secular pluralistic society.”'®

In reaching out to teens, the leaders and planners of teen travel programs need a
carefully planned program that encourages participants to explore their Jewish identity
and to understand how deeply it influences choices they make in their lives. According to
Reaching Adolescents, “It is important that programs maintain a balance between values
clarification exercises which respond to the needs of individuals in the group, and

substantive material on Judaism and Jewish identity.”"’

POSITIVE AND SUCCESSFUL PROGRAMMING FOR TEENS

In order to effectively reach teenagers and help form their Jewish identity, the

following suggestions about positive programming were made in the article “What We

'3 Jewish Adolescent Study, page 72
'8 Ibid, page 73
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Know About...Youth Programs.”'® These ideas were the result of a collaborative effort
of the authors to examine theories such as Erikson’s model of adolescent development,
and how those aspects influence programs. I have followed each suggestion with an
example from both a NFTY in Israel program and a NFTY Go West program.

® Successful programs are likely to pack a lot of activity into the time available.

Both NFTY in Israel and NFTY Go West tended to begin early in the morning
and go late into the evening. In Israel during Harvey Goldberg’s study, the teens went to
Mt. Herzl to hear speeches by NFTY leadership, lunch in Liberty Bell Park followed by a
march through Jerusalem streets to Hebrew Union College, more speeches and
entertainment, then traveled by bus to Masada, had a “midnight” barbeque, saw the
Masada Sound-and-Light show, slept for a couple hours in a tent, climbed the Roman
ramp on Masada to watch the sun rise, toured Masada and had services, hiked down the
Snake Path, breakfast at Kibbutz Ein Gedi, bathing in the Dead Sea, then got back on the ‘
bus to head to the Galilee."’

| On NFTY Go West, the teens would wake up at 6:00am, have breakfast, take a
bus into San Francisco, visit Angel Island, have lunch in Golden Gate Park, go to an old
age home and spend time with the residents, get on the bus to drive back to San Jose,
have dinner at a Chinese restaurant, go back to Camp Swig, have an evening program to
debrief the day, ma’amad, and go to sleep around midnight.

Having many activities throughout the program is important in order to maximize
the amount of possible impact among the participants. We know that individuals learn in

multiple styles, and by offering many activities, some programs may appeal to different

'” Reaching Adolescents, page 17
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people and affect them in new ways.

® They attempt to have an emotional impact. These efforts should lead to close
friendships among participants.

While in Israel, teens experience going to the Kotel in the Old City of Jerusalem
on their first day. For many of the participants, this is an extremely emotional event, and
it bonds the group for experiencing it together. On NFTY Go West, teens were taken on a
trust walk to the edge of a cliff overlooking Horseshoe Bend at the Grand Canyon.
Having to rely on and trust each other by walking with their eyes closed, and then
opening them as a group to view this breathtaking site was an emotional bonding
e:;cperience.

Developing a group culture and having group experiences are some of the most
important aspects of a teen travel program. From research and studies on the Israel i
Experience, as well as my own analysis of NFTY Go West, we have leamed that the
group experience is the most powerful aspect of a travel program. It is the only thing that

remains constant while teens are traveling and away from home, and the group bonds

throughout the trip due to shared expenences. Leaving at the end of the summer is a i
highly emotional time, and the friendships made during the program tend to last for many
years in the future. The impacts and implications of having a group culture and group
experiences will be discussed in further detail later in this paper in relation to particular

case studies.

® Successful programs probably demand substantial portions of participants’ time. ’

Both NFTY in Israel and NFTY Go West take place during the summer months

and are at least four weeks in length. In order to have an effective experience, the group :
16
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needs time to adjust to each other, their staff, and the context in which they are traveling.

® The environment in which programniing takes place is likely to be significant in
successful youth programming, especially to the extent that participants come to feel a
sense of attachment to or ownership of the setting in which it transpires.

This is one aspect that was relevant for NFTY in Israel, but was not transferable

to NFTY Go West. In Israel, teens become comfortable and feel at home, and are able to
gain a sense of belonging and attachment to their “homeland.” While on NFTY Go West,
the group was traveling throughout many different states in a short period of time, and
though most of them were from the United States, they did not feel any sense of
étiachment to any of the places visited. This was especially true with the group witllm !
which [ was traveling, because most of the teens (30 out of 37) were from a URJ camp in ;
Massachusetts, and they felt very uncomfortable staying at Camp Swig in California
because it “wasn’t theirs.” Despite the fact that the NEFTY Go West participants were not
able to feel an ownership over any of their locales during the summer, this did not detract
from their experience. The teens compensated by relying on their group as the constant

throughout the program, and did not need a physical environment to be the defining

factor for their experience. Later in this paper, I will be addressing this concem of lacking

a connection to the setting of the travel program, and the role that the setting may or may

not play in the impacts upon the participants.

®  Good Jewish youth programs are likely to employ technigues of group process that
Joster a sense of ownership of the groups’ activities on the part of the participants.

(AL Lt b A T S mnw e e L enn

While both in Israel and in the Diaspora, the teens are limited in being able to take ,

part in planning the curriculum and programs. However, they are able to take the

————

programs that they are offered and individualize them to their group. In Israel, while
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staying at Kibbutz Gezer, the teens work together to help build a part of Pinat Shorashim,
a bible-based educational garden. Each group has their own project, for example,
working on the Sukkah tiles, the Gezer Calendar, or animals for the garden. One of the
group bonding moments of my NFTY in Israel group took place with the recipe for
making hatzatz (in order to build stairs): 1 part cement, 2 parts sand, 2 parts hatzatz. It
became a rallying cry throughout the summer, which the group all learned and took
ownership of for the rest of the trip.

On NFTY Go West, every evening ended with ma’amad, a closing circle and
debriefing of the day. Teens were given the opportunity to lead ma’amad, and each
person had the chance to share their thoughts oﬁ the day. Processing the activities
together as a group gave the teens a sense of ownership of their trip. In both travel
programs, the group needed to feel that they were an important part of the process of
making the trip their own, something that was unique only to their group.
® Staffing is critical to the success of informal educational programs. The staff needs to
be trained, knowledgeable, and committed to the goals of the program. In this sense, the
staff needs to serve as effective role models of thfz values the program seeks to promote.

NFTY has a careful hiring process of staff regardless of the location of the
program. As studies on the Israel Experience have shown, as well as my own experiences
on NFTY Go West, the staff was of paramount importance on the program. Staff will
later be discussed in more detail in relation to the travel programs with which they are

working.
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SUMMARY OF KEY POINTS OF ADOLESCENT DEVELOPMENT

Regardless of whether a program takes place in Israel or in the Diaspora, the
participants will be experiencing developmental changes throughout the trip. It is
important for those working with teens to understand these stages, and know how to
respond appropriately. Adolescents go through physical, intellectual, social, moral, and
emotional changes, and need guidance from the staff to help them grow. Teens look to

each other to lead the way, and are highly reliant upon and influenced by their peers. The

Jewish Adolescent Study found that involvement in Jewish activities declined with
advancement through high school, but informal summer programs can help complement
and reinforce a Jewish lifestyle throughout the year.

When attempting to plan a summer travel program for teens, the leaders need to
carefully develop a curriculum that encourages participants to explore their Jewish
identity and strengthen their Jewish commitment. Successful programs tend to pack a lot

of activity into the time available, have an emotional impact, take place in a significant

environment, foster a sense of ownership among the teens, and have staff that is trained,
knowledgeable, committed, and positive Jewish role models. In the next two chapters, I
will be looking at two teen travel programs: NFTY in Israel and NFTY Go West. Using
the information from adolescent development theories, I will be examining an Israel

Experience, and applying what we know to a teen travel program in the Diaspora.
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Chapter 3- The Israel Experience

CHAZAN 'S RUBRICS FOR STUDYING THE ISRAEL EXPERIENCE

Now that we have looked at both theoretical models and studies about adolescent
development, we can look at the Israel Experience in more detail. There are three broad
rubrics used when stﬁdying Israel trips according to Barry Chazan, in The World of the
Israel Experience. The first is the recruitment and marketing strategies of those who are
gffering an Israel trip. Research explores the number and character of the participants,
their motivations for participating, and the influences, information-gathering, and
interpersonal processes that led to the decision to join an Israel Experience program.
Parents’ connections with Israel, as seen in previously discussed research, relate most
strongly to their children’s likelihood of visiting Israel. Participants in Israel programs
over-represent those raised in committed Jewish homes, in intensive Jewish educational
contexts, and with numerous informal linkages to Israel. 2°

The recruitment and marketing strategies of both NFTY in Israel trips and NFTY
Go West were very similar. NFTY advertised their programs on the internet, in temple
bulletins, brochures, through the camp system, and through regional ré‘cruitment by
NFTY advisors. Many of the participants had parents who had been to Israel and had
been active in NFTS.{ as teenagers. The majority of teens on NFTY in Israel and NFTY

Go West were active in their local youth groups, and still attended some formal Jewish

educational programming throughout the year. On NFTY Go West, two of the bus groups

? Chazan, page 13




were from Union for Reform Judaism camps, and attended the program as the customary
travel year.

The second area of studying the Israel trip looks at the impacts from the travel
experience. Chazan states, “The short-term studies of impact have largely demonstrated

seemingly powerful effects of the Israel trip. Toward the end of their trips, or shortly

thereafter, youngsters rave about their experiences. They promise (with great sincerity) to
return to Israel in short order. They express earnest enthusiasm about recommending
Israel to their friends, and they claim to be ready to undertake higher levels of Jewish
involvement of all sorts upon their return to local communities.””! The same reaction
occurred on NFTY Go West. The teens raved about the trip, said they would highly
recommend it to their friends, and were going to continue their involvement in NFTY and
return to camp the next summer. This area will be looked at in further detail later in this
paper when looking at the impacts of the specific travel program case studies.

The studies of the long-term impacts claim consequences that are strong,
enduring, and broad-based, covering a variety of Jewish identity dimensions. However,
long term impact studies are difficult to control adequately the selection of factors that
determined the decision to participate in Israel Experience programs i‘n’the first place.
Studies are unable to isolate statistically the net impact of Israel travel as a youth, and
disentangle it from home, community, and Jewish education factors that may be the true
cause of higher scores on adult Jewish involvement reported by alumni of Israel
Experience programs. Most long-term studies do come to a consensus on two areas of ,

impact: 1) increased Jewish communal involvement in the adult years, and 2) increased
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and ongoing support for Israel. Two further conclusions of the impacts of the Israel
Experience include 1) a “trajectory of Jewishness’ which seems to be initiated by the trip
and so far has sustained itself for a year; and 2) the importance of the experience of
community for young people and the powerful role played by the Israel Experience in
that context.”” There are no long term impact studies available yet for NFTY Go West,
as the trip took place six months prior to the writing of this paper.

The third rubric of studying the Israel Experience examines the actual events,
processes, interactions, and dynamics that take place during the trip itself. These studies
fook at questions such as the personality, dynamics, and relationships among the
participants and with the staff, the interaction with the sites and the educational materials,
the interface with Israeli society, and the memorable or pivotal incidences and
experiences that are the most crucial in portraying the conduct of the trip itself.>* The
most important information for the purpose of this essa,\,'r will be this third rubric, and
looking at the events, processes, interactions, and dynamics that take place during the

Israel trip and how it can also apply to the trip in the Diaspora.

COMPONENTS AND CONCEPTUAL FOUNDATIONS CENTRAL TO THE ISRAEL EXPERIENCE

While a trip to Israel has different effects on each individual, ethnographic
research and theories of educational practice point to some components that are central to
an ideal experience (as being significant and creating a lasting desirable impact):

1) a well-defined ideology or philosophy

2) a conscious curriculum or program design that holds the various segments of
the trip together and serves as an organizing thread throughout

2 Ibid, page 15
2 Chazan, The Israel Experience, page 15




3) a charismatic director capable of conveying a clear message of purpose,
particularly to those who will actually be working with program participants

4) a dynamic front-line staff that is well prepared to implement the program and
feels some ownership of it

5) a focus on individual growth as a critical dimension of the Israel Experience,
expressed- among other ways- in scheduled time for reflection on the personal
meaning of the sojourn

6) attention to detail, including logistics, general organizational matters, rules
and regulations, discipline, and communication

7) a combination of affective, cognitive, and experiential leamning opportunities
8) structured opportunities for participants to meet with Israeli peers

9) fun

10) pre-trip preparation, increasing participants’ readiness for the experience
both in terms of expectations and background knowledge

11) a follow-up program geared towards to the integration of sojourn experiences
into participants’ everyday lives.2

Israel in our Lives recommends some conceptual foundations that all Israel
Experience curriculums should include in order to engage the participants in an on-going
process of Jewish exploration and self-discovery. Barry Chazan is one of the editors of :
Israel in our Lives; therefore his research and knowledge contribute to and agree with
these recommendations. The following pedagogic elements by Israel in our Lives was :
meant to serve as guidelines to those designing and implementing Israel Experience f
programs, however, they are also adaptable to teen travel programs anywhere in the
world.

Theme: Any teen travel experience should be thematic. Regardless of the
location, participants are exposed to many different stimuli during their stay at a very
rapid pace. Without a framework within which to organize what they are learning, doing,

and feeling, much potential impact may be lost.
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There are different ways to incorporate a theme. A trip in Israel can be built
around a single idea or topic, such as “Israel: Dream and Reality” or “The Land of the
Bible.” A more generic Jewish theme can work well on trips in the Diaspora, such as A/
Shlosha D 'varim, Tikkun Olam, Am Echad Lev Echad, or the one used on NFTY Go
West: Im Ain Ani Li Mi Li? (If I am not for myself, who will be for me?) Longer trips
might assign a theme to every day, or comprise a number of mini-seminars each with its
own topic. The specific theme or themes are not important; what is crucial is for
participants to be given a handle or framework with which to begin to grasp the
complexity and unfamiliarity of the location they are visiting. Such awareness allows
participants of any age to be active partners in the process of exploration and discovery.

Sourcebook: This process of exploration and discovery will be enhanced if
participants have access to educational materials- ideally compiled into a sourcebook that
complement their program. Included can be background articles, primary sources,
traditional texts, contemporary poetry, primary sources, maps, time lines, questionnaires,
and group activity sheets. Properly utilized, these materials can enhance preparation for a
particular program, on-site study, or debriefing. The sourcebook can also be a meaningful
educational memento once the trip is over. A journal is another example of a something
that the teens can use throughout the trip and take home with them once the summer is
over. For example, when teens leave for Israel, they are given a journal in which to write
their summer in Israel memories and experiences. There are also sections to write

people’s addresses and personal notes to friends. The same type of journal can also be

given to participants on a trip elsewhere in the world with the same purpose. On NFTY




Go West, the group passed around a journal each day to contribute their thoughts and
recap their activities from the day, which was copied and handed to everyone on the last
day of the trip. It also included e-mail addresses, instant messenger screennames,
addresses, and phone numbers of all the participants and staff.

Time for Reflection: Trip designers should be wary of temptation to include too
much in the itinerary. In their enthusiasm to show participants everything possible,
program sponsors often overload the schedule and lose sight of what is really important,
namely what happens to the individual. The objective of a travel program should be to
ifansform rather than inform those undergoing the experience, and the trips need to be
structured and paced accordingly. Time for reflection, thought, and discussion is an
essential ingredient of an effective (and affective) travel experience. After a visit to the
Kotel, participants should be given time to debrief, talk about their feelings from being at
such a majestic and significant site, and what they can gain from the experience. If doing
social action by volunteering at a homeless garden in Sah Francisco, or participating in an
AIDS walk, teens need time to think about the effects of their actions. On NFTY Go
West, the teens had a chance at evening ma’amad each night to reflect on their day and
offer their comments.

Educational Moments: Every travel experience is full of “educational moments,”
opportunities that when properly utilized, will result in intellectual, spiritual, and/or
emotional revelations for the participants. Some of these moments may be pre-

programmed and highly structured; others will present themselves unexpectedly and

require spontaneity and flexibility on the part of the group’s leaders. When first arriving




in Israel and exchaqging money to shekels, participants are often excited about the new P
form of money they are holding. The leader can take this moment to point out some of

the important historical figures that are on the bills, read and translate the words in

Hebrew, and show how Judaism is incorporated into Israel currency. There are

possibilities for educational moments while outside of Israel, though they may or may not

be inherently Jewish because of the changed setting.

A good example of an educational moment on NFTY Go West took place while

we were on a dude ranch in Utah. The staff of the ranch planned programs and activities
to teach the teens about living on a ranch. In a rodeo simulation game, the teens were
instructed to dress up a sheep in human clothing. In another activity, the teens had to run
after a cow that had duct tape placed all over its hide, and tear off as many pieces as they
could. The NFTY staff stopped the program after one group had gone, and took the rest
of the time to have an impromptu discussion about Tza'ar Ba’alei Chayyitﬁ, compassion
to animals.

Experiential Leaming: A connection to Judaism can be made anywhere in the
world. The emphasis throughout a travel program should take advantage of the sites,
situations, and circumstances that cannot be replicated in any classroom. Although there
is certainly a place for lectures and traditional study during a trip, its real potential lies in
its unlimited possibilities for hands-on leaming. An often visited site on the NFTY in
Israel tours is Kibbutz Gezer, just outside of Jerusalem. NFTYites work at Pinat

Shorashim, helping to build this physical representation of the Bible. They live on the

Kibbutz, eat in the dining hall, and spend their days doing manual labor to build a part of




this wonderful project. While on NFTY Go West, participants spent time hiking through
the desert at the Grand Canyon, Bryce, and Zion National Parks. The teens were able to
hear stories from the Torah about people wandering and living in the desert, and relate to
it in an empathetic way after experiencing a similar lifestyle themselves.

Mifgashim: While in Israel or in the Diaspora, it is important for program
participants to be able to interact with Israelis. This can be done in Israel with homestays
with families with teenagers, having Israeli madrichim, and even speaking with Israelis in
shops and around the country. While those from abroad may be unfamiliar with the
é)&perience of getting to know Israelis, they will learn new ways of being Jewish that they
may not have previously known, and will be interested and enriched by Israeli culture.
Properly conceived and executed, the mifgash will lead participants to reconsider their
own definitions of being Jewish and perhaps provide them with models for Jewish living
that were previously inaccessible to them. On the NFTY trips, groups stay with teens for
a few days, traveling around the country with them and participatiné in programs
throughout the day, and then going out at night to local areas around town. On NFTY Go
West, our group had one Israeli counselor and three Israeli teens participating in the
program, and their integration and interactions with the Americans was a valuable
learning experience of Israeli culture, customs, and ideas.

Pre-trip Preparation: As powerful as a teen travel experience may be in its own

right, its impact is deepened for participants who are properly prepared. Such preparation

makes them sensitive to the questions and issues to be raised during the program and

provides the teens with the knowledge and background necessary to understand the




subject matter with which they will be dealing. The desired format and contents of the
preparations depends on the nature of the group and the design of the particular program
{e.g., a series of classes prior to departure, a number of Shabbat retreats, or long-distance
learning and sharing over the Intemet or via mailings when gatherings are not feasible).
Whatever the venue of the choice of issues that are stressed, the goal is always the same:
to maximize participants’ time during the trip by readying them beforehand.

Post-trip Framework: As valuable as is pre-trip preparation, follow-up might even
be more important. If the Jewish travel program is successful, participants will leave with
numerous issues of identity and life style unresolved. The trip should be the beginning of
a process, a vital stage in the individual’s Jewish education. Ideally it will not be the
culmination of a Jewish identity building process, but rather a transition to serve as a
catalyst for Jewish growth and development (of the individual or the community). On
NFTY Go West, there was little, if any, follow-up to the summer program. However,
many participants (that were not already) became members of the local youth group, and
are continuing their informal Jewish education. The majority of the teens with which I
traveled on NFTY Go West are planning to go back to a Jewish summer camp this
upcoming summer to continue their involvement with Judaism. A suggestion for the
directors of the camps is to be made aware of the NFTY Go West program and build

upon it for the upcoming summer.

HISTORY OF NFTY IN ISRAEL PROGRAMS

Following the basic ideas and necessary components of an Israel Experience
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outlined above, I will now examine and analyze an actual NFTY in Israel trip. One of the
areas that I chose to study before looking at the ethnographer’s notes was NFTY and its
background with travel programs. In order to understand much of what occurs on a
NFTY trip, regardless of whether it is in Israel or in the Diaspora, it is important to have
an idea of the basic nature of NFTY.

In 1939, the Union of American Hebrew Congregations founded what would
come to be known as the North American Federation of Temple Youth. NFTY is
comprised of hundreds of Temple Youth Groups across the United States and Canada,
and are separated into smaller regions based on location. NFTY is committed to many
things, including educating Jews, Tikkun Olam, a Jewish way of life, the Jewish
community, Medinat Yisrael (the state of Israel), Am Yisrael (the people of Israel),
friendships and fun. In addition to the thousands of local and regional programs held each
year, NFTY holds several programs which provide opportunities for personal growth and
learning for all its members. These include NFTY Convention (national gathering for all
regions), NFTY leadership programs at Kutz Camp, NFTY Mechina (NFTY regional and
executive officers leadership training), Summer Camp (any of the UAHC camps), and
NFTY Travel Programs, which is the topic with which this paper is concerned.

NFTY has concentrated on teen tours to Israel for many years, beginning in
1958. The Israel experience builds the Jewish identities of participants while forging
lasting bonds of personal connection with the land, people, and history of Israel. The
same goal of building the Jewish identities of the participants holds true for any NFTY

travel program. However, with NFTY Go West, the focus of the program was not to
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make a connection to Israel, but rather, to look at the world and environment from a
Jewish viewpoint. In the absence of Israel as an inherent part of the curriculum, a trip
such as NFTY Go West needs a different focus to be a Jewish trip. As previously
mentioned, having a theme to connect the pieces of the summer is an essential component
to having a successful program. NFTY in Israel programs already have a connecting
thread and overarching theme of Israel simply by being there. Israel is incorporated into
all aspects of the day, whether it is dealing with Israeli currency, seeing Hebrew all over
the country, or being surrounded by Judaism at all times. While a program in the
ﬂiaspora can certainly focus on Israel as a theme, there are other areas within Judaism
that are important subjects as well. Judaism and nature, tikkun olam, and social action
were all toéics that had importance throughout the summer on NFTY Go West.

The following is a description and analysis of a NFTY in Israel trip, followed by

the Israel Experience application on a trip in the Diaspora: NFTY Go West.

HARVEY GOLDBERG: A SUMMER ON ANFTY SAFAR]

Harvey Goldberg’s article, “A Summer on a NFTY Safari (1994): An
Ethnographic Perspective” describes a NFTY trip to Israel from a scientific, outsider
viewpoint. Goldberg traveled with a group of teens during the summer of 1994, and
recorded his findings of the Israel Experience. I will later be comparing his research and |
findings to the NFTY Go West trip that took place during the summer of 2003.

The data and findings of Goldberg’s research can be organized around several

general topics, which are also applicable and will later be compared to the findings of
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NFTY Go West. They are broken down into the following sections, and answered based
on Goldberg’s experience on a NFTY Safari in 1994, with additional comments from my

own experience on a NFTY Israel program:-

1) Who are the youths participating in the program, and what brings them to spend
a summer on a NFTY trip?

The majority of teens participating in a NFTY summer program are 15 or 16 years
old, and come from all over the United States and Canada. Most had previously been
involved in NFTY with their local or regional youth groups, and many had been campers
at the Union of American Hebrew Congregation (now Union for Reform Judaism)
camps. The teens come from middle-class and upper middle class settings, do well in
school, and are all college bound. Through interviews and discussions with the
participants on the trip, Goldberg found that these teenagers “found meaning in NFTY
and derived satisfaction from it in ways that they were not able to in other school and
peer-based activities.”>> Going to Israel was a highly conscious personal choice, and
NFTY was the way in which they expressed their Jewishness. Parental inﬂuencé also
played a big role for teens in deciding to come to Israel for the summer. One of the main
reasons for wanting to go to Israel was the desire and need to develop a relationship to
“their Judaism,” and to become more involved and connected to the Jewish people and
religion.

2) An analysis of the NFTY curriculum as it was presénted to participants of the

trip, and how NFTY culture constitutes a basic feature of the Israel Experience.
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In planning Israel trips, the NFTY program aims to strengthen the identity of
Jewish teenagers, and to reinforce their attachment and commitment to Reform Judaism.
The aims and objectives of NFTY Travel Programs are clearly stated in Addendum A%,
which was mailed to all participants before the summer began (including staff). It lists

some of the following:

a) To aid in the development of knowledgeable, believing, and practicing Reform

Jews.

b) To provide participants and staff with rewarding, challenging, and pleasant
experiences in a religious environment.

¢) To provide opportunities to study Torah at graded levels of understanding and
appreciation.

d) To develop an appreciation and understanding of the sacred relationship
between humanity and God and among all human beings.

¢) To develop an understanding that life is filled with purpose and is good beyond

its materialistic manifestations.
f) To provide youth and adults with opportunities to experience the fullness of
Jewish life through prayer and other meaningful religious experiences.

g) To provide youth and adults with opportunities for extensive training to assume

roles of lay and professional leadership within both the Reform Jewish

community and the Jewish community at large.

h) To translate religious concepts into real experiences, developing or modifying

personal character and group behavior in consonance with the ideals of Judaism.

i) To provide a creative setting for Jewish learning and living through integrated

and confluent religious programming.

Whefi planning the curriculum, these objectives are kept in mind in order to have
a successful program. Some components of the curriculum on NETY in Israel (as seen as
themes throughout the entire summer) included spirituality, making choices and making
decisions (in regards to the participants’ Judaism and their futures), Second Temple sects

and modern American Jews, and Reform leadership and Reform Judaism. Though

Goldberg atludes to the objectives mentioned above throughout the summer, he does not

% See appendix
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explicitly comment on the NFTY in Israel trip reaching all of the set goals of the

program.

Another component of the NFTY in Israel trip is the NFTY culture that is
contributed by the staff and participants themselves. Most of the staff on the trip observed
by Goldberg, as well as most of the participants, had been active NFTY members, thus
bringing the ideas and culture to the group while in Israel. For example, NFTY usually
has creative services, in which the service leaders choose a theme and have readings and
songs throughout. There are versions of Hamotzi and Birkat Hamazon that are done
“NFTY style” (including hand motions and banging on the tables), song sessions that are
common to everyone, and even cheers that are nationally known. Mixers are generally
done as a “getting to know you” at the beginning of the trip, and the teens were adept at

“trust games” that are common to NFTY programs.

3) Interactions between the participants and the staff, and the educational -
implications of the summer experience.

The staff on a NFTY travel program consists of a mehanekh (educator), a
counselor, and two or three junior counselors. Very generally, the mehanekh is
responsible for educational programming, and the counselors for social and
administrative matters. However, these job boundaries were fluid, and everyone worked
together in all areas of the trip. All staff undergoes training before leading an Israel
program. In Goldberg’s observations, the staff on Safari A was all knowledgeable about

dealing with youths, respecting them, not criticizing another counselor in front of the
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group, the importance of consistency, etc. The staff was all educated Jewishly, active
participants in the Jewish community, and as previously noted, had experience in NFTY
settings.

The interactions between the staff and the participants were constant, living and
traveling in close quarters. The staff served as role models for the participants, and their
actions and remarks were often internalized and later repeated by the teens. The staff was
respected and trusted by the teens, but was also able to joke around and be “friends” with
the participants. The participants chose to approach certain counselors with whom they
felt most comfortable when they wanted to discuss a specific topic, whether it dealt with
Judaism, relationships, or anything else. The staff was able to command authority. In this
group, they were not questioned because they showed respect for the participants. Teens
were treated as mature, responsible individuals. Throughout the summer, the staff was

called upon to be leaders, educators, friends, doctors, and even parents to the participants.

4) In what ways are the participants “exposed” to Israel and in what ways are they
protected from it?

Almost all of the participants on NFTY summer tours studied in religious schoo!l
or Hebrew school for part of their lives. They have heard countless stories from the Torah
about Jewish history. Unfortunately, when traveling to the physical sites in Israel, many
of the historical connections to Israel geography were not mentioned. For example, on the
Safari trip with Goldberg, the bus passed through the Elah Valley, where the biblical

confrontation between David and Goliath took place. There was no mention of this
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historic significance to the teens, which could have been an educational moment.
Throughout the entire trip while on the bus, the teens kept the shades drawn and rarely
looked at the scenery along the way from one destination to the next. Goldberg’s
observation of this and many other similar situations allowed for an interesting analysis:
“The lack of interest in geography was only one sign of an attitude that subtly emerged:
that the trip entailed a kind of a NFTY - or better, a Safari A - bubble, moving alongina
foreign land, with occasional stops, but basically being insulated from its
surroundings.”?’

By looking at this quote from Goldbefg, we see the disconnect between the
participants and the land of Israel. It is possible that they could have been traveling in
their Safari bubble anywhere in the world, and that it did not matter that they were in
Israel. Their group experience could have been the same had they been traveling in North
America or anywhere else. The fact that they were in Israel had little meaning or |
appreciation to the participants.

One of the main concerns on NFTY trips is safety and security. Participants are
minimally let out of direct contact with the counselors, if let out at all. Rather than teli the
kids that there are safety concerns, the staff presented the issue of security in a positive
way. For example, the teens were told that it was unreasonable that the whole group
should have to delay its own program because of the “private itinerary” of individuals
who are not where they are supposed to be on time, rather than being told that it is not

safe for them to be wandering around on their own. In this way, the participants remain in

a “bubble” and contact to Israel is limited.
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A frequent question that the teens asked on the trip was “\What are we doing
next?”” They were not given a detailed itinerary of the trip, and sometimes would not find
out what they were doing until the day of the activity. When they complained, the
counselors responded that the educational content was planned by outside specialists.
The counselors explained that they were only responsible for the organizational and
social details. In actuality, group leaders were concerned that they would announce an
activity and later have it cancelled or postponed due to forces beyond their control.

Goldberg offered the following as suggestions for future trips:

“From an educational point of view, it seems to me that the three factors
mentioned- the ignorance of geography, an emphasis on security, and the
reluctance to let the youngsters share in plans- encourage an attitude of
passivity which mitigates against the participants learning as much as they
could, particularly with reference to contemporary Israeli society....It seems
that several steps could easily be taken to counteract this tendency, without
compromising security, detracting from other aspects of the program, or
overloading the participants’ ability to absorb information. As stated, only a
brief orientation session to the country’s geography at the outset would help
put into perspective many of the specific visits and sessions to follow, and
would quite naturally be reinforced throughout the summer. A map,
highlighting sites that are visited, prepared for the program and placed in the
hand of every youngster, could allow the participant to utilize some of the
many hours on the bus to strengthen his/her orientation to the place, and
avoid shutting out the scenery and becoming absorbed in the popular music
that dominates the bus atmosphere. More generally, encouraging the
participants to keep to themselves oriented geographically can work against
a “‘danger” mentioned by several people over the summer: that of relating to
Israel as a “theme park”.”28

% Goldberg, page 88
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Goldberg further described the trip as a “structured interaction between a group
of young travelers and the country of Israel.”*° By saying this, Goldberg is saying that the
trip to Israel is not entirely an “experience” as it is a pre-conceived, set-up environment to
show teens certain isolated areas of Israel that the trip planners think will have the most
meaning as educational moments. Trips to Israel can be structured in such a way that the
setting is constructed to include only certain bits and pieces for use in specific contexts
determined by those running the program. If a trip can be molded around any setting, the
same can be said for a Jewish teen travel program anywhere: The setting can be fixed,
shaped, and determined in order to meet the goals and objectives of that particular
program. A positive Jewish identity building travel program can be manufactured to take

place anywhere in the world.

5) Boys and Girls on a NFTY trip.

On the summer trip that Goldberg observed, there were 30 girls and 11 boys.
[Note that this trend of more girls than boys is similar to the findings of the JAS study in
which boys were more negative about Jewish experiences, and girls much more active.
This boy to girl proportions has remained consistent through today.] This was a common
ratio for the summer tours on NFTY programs, but was never mentioned or conceived as
an issue. As typical in NFTY fashion and with teens of this age, intimate, physical

relationships were a part of the summer, and sexual openness was constantly present in

% Ibid, page 90
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discussions and observable in contact between males and females. There was no
hesitancy in discussing male or female issues in front of the entire group, and everyone
was comfortable with one another to be honest and open about whatever was on their
minds. The girls “dominating” the group didn’t seem to have any effect on the boys, who
seemed equally comfortable chatting with girls or playing sports. A few of the teens
interviewed commented that one of the reasons for coming on the trip, besides spiritual
reasons, was because of the.opportunity for boy-girl contact. The teens would frequently
sit on each others’ laps, put arms around another person’s shoulder or waist, hold hands,
rest their heads on another’s shoulder, rub suntan lotion onto each other’s backs, greeting
each other with hugs and kisses, etc.

As observed by Goldberg, the lines were blurred between just being friendly and
movement towards intimacy. When it came to experimentation and rules and limits, the
teens seemed to be the authors of what was acceptable. The teens that did pair off into
“couples” made sure not to threaten the togetherness of the group, and kept their
relationship out of public view. Though the topic of relationships and “hooking up” were
constant factors in the minds of the youths, the actions of the teens did not interfere with

the Israel program.

6) Reflections and impacts of the Israel Experience.
In looking at the NFTY in Israel program, Goldberg brought up the issue of the

optimal mix of experience and knowledge. The experience standpoint says that teens

should have unusual and positive emotional adventures tying them to their peers, to




Israel, ideas of Israel and Judaism, and to NFTY. The knowledge aspect points to
acquiring educational and pedagogical information, based on adequate introductions to
the material, mobilizing participant involvement, presenting substance in a cumulative
matter with reinforcement reviews, and so forth. These two perspectives can work with
each other and reinforce each other throughout the trip, but can also lead to different
agendas. In geﬁeral, the program was based on assumptions of knowledge that the teens
would have when beginning the trip. According to Goldberg, it underestimated the
youths’ ability to benefit, both in terms of experience and of knowledge, from the
summer. The participants abilities to seek, interpret, and structure experiences and
information on their own was limited because of a predetermined curriculum that had its
own goals of what the “experience” and “knowledge” should be. The teens were highly
structured throughout their time in Israel, and were not able to make individual choices,
thus they were kept from being directly immersed in the true aspects of Israeli life. This
criticism by Goldberg opens the door for non-Israel trips to also have a potential impact
on the participants.

After the Israel trip ended and the participants returned home, Goldberg
continued to look at the impacts of the experience. He found it common for the teens to
visit each other, speak on the phone or instant messenger, and hold reunions for those
living in close communities. Most of the teens attended NFTY Convention in the winter
of that year, describing it as a reunion of sorts for those on Israel trips that lived all over
the country. A number of teens were actively engaging in programs with Jewish content,

such as teaching in religious schools, organizing meetings for others to go on future Israel -

39




trips, or being involved with local NFTY chapters.

What actually occurs during Israel trips and experiences which precede and
follow them are complex and multilayered. Some of this complexity can be highlighted
when Israel trips are compared to other forms of identity-driven travel, such as NFTY Go
West. The expressed purpose of travel may be to have an impact or reinforce certain
aspects of someone’s identity, which can vary for each individual. The exposure to other
Jews with competing ideological claims may bring new ideas to the surface, which can be
both a positive or negative impact upon those affected. Goldberg views one of the main
p‘tirposes of the Israel trip as providing Jews from abroad with a basic recognition of
Israel’s physical dimensions, to show them and hopefully connect them to their Jewish
homeland and historical significance.

However, Israel trips cannot be viewed as isolated factors that can be measured
or assessed on their own. They take on different meanings in the context of each
individual that participates in the program. While each group puts their unique stamp on a
program, each person brings something different and special to the experience. Therefore
it is hard to assess whether the Israel Experience was successful in reaching its goals.

In terms of Jewish identity formation, the teens were given ample opportunity in
many forms to strengthen their identities and commitment to Reform Judaism. They were
provided with rewarding ex;;eﬁences in a Jewish environment, substantial Jewish content
and programs, opportunities to study Jewish texts, time to develop relationships with each
other and the staff, possibilities to take leadership roles, and provided with creative

settings for Jewish leaming and living.
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For further information and research of Goldberg’s ethnographic study of NFTY

in Israel, please refer to The Israel Experience: Studies in Jewish Identity and Youth

Culture.*

SAMUEL HEILMAN: ISRAEL TRIP FINDINGS

Samuel Heilman, a sociologist who also studied a teen Israel trip through Young
Judea, saw similarities to those of Goldberg’s NFTY in Israel experience. He emphasizes
that in all the trips, regardless of who organizes them, the essential elements remain the
same: the human “raw material” of American teens, the venue of Israel, the staff are of
similar moldings, and the general goal of the summer of somehow enhancing the Jewish
dimension of those going on the trip while arousing a sense of connection to Israel.’!

One of Heilman’s critiques of the Israel trip, as he experienced, was the
combining of Israel and the group; the group experience was the defining and impacting
factor for the participants. He comments that this may not be bad, and contributes to the
hunger for community and belongingness in today’s world. The Jewish community and

~ Israel can play an essential role in creating this sense of community among American
Jews, but, Heilman claims, “The community created is temporary and will remain such if
it does not lead to other Jewish communal experiences.”?

Another issue was that of Jewish content while in Israel. The Jewish elements

that are part of everyday life in Israel were taken for granted as reality, and the practice of

rituals, religious expectations and restrictions, and that fact of being in a Jewish country

% Goldberg, pages 23-140

3! Heilman, page 260
32 bid, page 262
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or on a trip in which all the participants were Jews led to Jewish facets being
unarticulated or left out. The setting and background of Israel may be important for this
“American teen adventure,” and may serve to stimulate other attachments and Jewish
involvements, but many of the teens did not take more than a collection of images and
experiences from their Israel trip. “For these youngsters, the summer, though fun,
remains unappropriated, external, unintegrated, never built upon, connected, revised or
influencing or influenced by; anything else in their subsequent life, uncompleted and
unabsorbed permanently into their being.”>* He continues to critique that those serious
about Jewish continuity will have to admit that regardless of the excitement and rewards
of a summer Israel trip, it can never by itself be sufficient to solve the dilemmas of
Jewish continuity and identity.**

Heilman’s statements about the significance of the Israel Experience show that
these trips may not be the cure-all solution for building Jewish identity and forging a
relationship between teens and a lifelong Jewish commitment. The Israel trip may just
end up being a fun trip with other Jewish teens, and will fade from memory as time goes
by. Israel in this context is a virtual reality trip that may not lead to any further Jewish
activity. A program that is not internalized, not built upon once the trip is over, and not
focused or appropriated, will not lead to any significant Jewish identity formation.
Therefore the Israel Experience is limited in power if it is not combined with other
Jewish educational experiences.

In this regard, the defining feature of the Israel Experience is not Israel, but to

build Jewish identity while on the trip, and to continue doing so in the future. Israel offers
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a Jewish place for teens to visit, but if they do not experience Judaism in wayg besides
those that are central to Israel, the trip will remain a fun tour with other Jews to
someplace Jewish. The teens will not have any Jewish content to take home with them
once they leave Israel.

Participating in a travel program that incorporates similar ideas and offers
options for learning about Judaism and Jewish ideas can also lead to Jewish identity
formation. The use of tourism as a means to discovering self-identity, especially in
Israel, is only a tool in that discovery process. Israel is only one location in which this can
iaice place, whereas teen travel programs such as NFTY Go West can offer those same
possibilities in a different location. In the case of NFTY Go West, teens were able to
build their Jewish identities on aspects of Judaism that they learned in the United States.
The teens are able to make a choice among a myriad of options of how to be Jewish.
Within this framework, they were given tools that they can incorporate into their
everyday lives in order to help strengthen their Jewish identities and commitment to

Reform Judaism.

SUMMARY OF KEY POINTS OF THE ISRAEL EXPERIENCE

From Harvey Goldberg’s experience on a NFTY in Israel program, we saw in
action the elements that researchers claim as essential to the Israel Experience. This
paper opened up with the claim that going to Israel is a foremost Jewish educational
experience of great power, and will have a significant and positive immediate impact on

the vast majority of the participants (Breakstone). Research found that peers who

43




reinforced the participants’ identity and Jewish self-esteem, as well as staff as positive
role models, were two substantial factors in contributing to the success of the Israel
Experience. However, through their own observations and research, both Goldberg and
Heilman state that the Jewish educational experience in Israel is limited and may not
result in the desired impacts.

Regardiess, people are not going to Israel. Rather than lose a generation of teens
who might normally go to Israel, NFTY came up with another option for a summer
experience that would also enhance Jewish identity and be a positive Jewish travel
bfogram. By looking at Goldberg’s observations and analysis of this NFTY in Israel
experience, as well as using Breakstone’s mode! of core concepts for an Israel
Experience, we can now take those elements that led to a successful program and apply
them to NFTY Go West. Most of the components and conceptual foundations of NFTY
in Israel were also applicable to the trip in the United States, though there were a few
components that could not be transferred to any location because they are inherently part
of Israel. |

The components central to an ideal Israel Experience according to The Israel
Experience included notions such as an ideology; a curriculum; a dynamic staff; a focus
on the individual; attention to details; affective, cognitive, and experiential learning; a
chance to meet Israeli peers; fun; pre-trip preparation; and a follow-up program. All of
these criteria were met in Goldberg’s experience, and were also incorporated into the
NFTY Go West trip. In addition, the similar and sometimes overlapping ideas presented

by Israel in our Lives were also present in the Diaspora trip, including: theme; a
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sourcebook; time for reflection; educational moments; experiential learning; mifgashim
with Israelis; pre-trip preparation; and post-trip framework.

All of the above mentioned components are not specific to Israel, and in the next
section, it is explained how they were integrated into NFTY Go West. This study also
shows that the central ideas to a successful Israel trip can be applied anywhere, and also
includes a sample curriculum of programs that can be used on any teen travel program

regardiess of location.
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Chapter 4- NFTY Go West

FROM ISRAEL TO NFTY GO WEST

From the previous two chapters, we have learned about the components
and conceptual foundations that contribute to a successful Israel Experience. We also
learned about adolescent development, and the factors that must be taken into
consideration when working with teenagers. Using the information about these two areas,
we can now look at NFTY Go West, a Jewish teen travel program that took place in the
D‘iaspora during the summer of 2003. This trip included ten days of touring national
parks and the Grand Canyon in the western United States, ten days at Camp Swig in
California, and eight days on an Alaskan wilderness adventure.

With the political situation heating up in 2001-2002 in Israel and with even less
people traveling overseas as a result of the events of September 11, 2001, NFTY decided
to offer another option in order to give teens an opportunity for a Jewish educational
travel program. The same issues mentioned in discussing the Israel Experience and
adolescent development also face us in the Diaspora of trying to reach our teens and build
them to be strong Jewish individuals. In the next section, I will be looking at what we
know about adolescent development and the Israel Experience, and how that information
was relevant on NFTY Go West. I will be addressing the central cont;epts that all of the
researchers agree are the most important factors that lead to a positive and successful
Israel experience, and how those concepts were utilized on NFTY Go West. I will also

look at those components from the Israel Experience that could not be replicated on
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NFTY Go West, and how the trip was able to compensate for those missing pieces.
Lastly, I will look at and critique the programs from NFTY Go West and discuss ways

that the trip could be improved.

QUESTIONS, GOALS, AND OBJECTIVES OF NFTY Go WEST

There were 150 participants on NFTY Go West, and each person was placed in a
group, either based on a camp they had attended or a national group with people from all
over the United States and Canada. We learned from the Israel Experience that a mifgash
with Israelis is an important aspect to the program; therefore Israelis (both teens and
staff) were also invited to participate in the program ('fhis will be discussed in more
detail later in this chapter). There were 35 to 40 teenagers in each group, and they
traveled together on the same bus with one other bus group for the entire trip. Though the
locations changed throughout the summer, the group remained constant and a huge factor
in the success of the program.

What made this trip Jewish? Is a travel experience with Jewish kids and
substantial Jewish content truly a Jewish experience or just a fun trip? What were the
goals of this program? Who participated? What were our expectations? How did we build
a connection to the Jewish people and Ahavat Yisrael without physically being there?
What were some of the challenges of education on a travel program? How does Judaism
affect the already developing identities of adolescents? What do we know about how
identity formation is developed as individuals, and as a collective group? How does

NFTY culture influence and affect a travel program? What did we want the participants
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to take home with them when the summer was over?

In addition to those mentioned in the addendum (previously discussed), some
further goals of this program included: 1) Helping to develop lifelong Jewish learners
who are engaged in an active Jewish lifestyle, 2) Preparing participants to be partners
(with each other and God) in repairing the world, 3) Strengthening participants
commitment to Jewish life in order to make the world a better place, 4) To help
participants on a personal journey from observers to active participants as stewards of the

earth, and 5) To build a caring community among the group of meaningful friendships.

STAFF

One of the main aspects from the Israel Experience that is critical in the success
of a travel program is the staff. Breakstone, Chazan, Goldberg, and Heilman all mention
staff being crucial to the success of the program. The staff on NFTY Go West was very
knowledgeable about Judaism, and served as positive Jewish role models for the teens.

NFTY had many applicants for staff positions for NFTY Go West, and was able to

carefully screen them to find the most knowledgeable and qualified candidates. NFTY

looked for people who had prior experience in the NFTY and camping world, therefore
they would be familiar with NFTY culture. The staff members also needed to be
experienced in working with adolescents, and have a strong Jewish background. Most
importantly, the staff of NFTY Go West needed to be positive Jewish role models for the
participants, because the staff is highly influential at this developmental stage.

Once hired, the staff was then split between the four groups, each with four or




five staff members per group of participants. I was placed in Group 2, which was mainly
composed of participants from one of the Union for Reform Judaism camps, with a few
other teenagers from Canada, Israel, and the New York area. Group 1 (National) was the
other group with which our bus traveled. Similar to the Israel Experience, NFTY Go
West took place over a significant time period. Each of the groups was able to bond and
form their group culture in their own way throughout the summer.

The staff of each group included a group head, educator, and two or three general
counselors. In my group, C was the group head (as well as the songleader), I (being the
éfaduate student in Jewish education) was the educator, and E and A were counselors.
Similar to the Israel Experience, the boundaries of job descriptions were fluid, and
everyone filled in for each other and worked together for the best interest of the
participants. Our staff group had an interesting dynamic from the beginning: A was from
Israel, C from Canada, and E and I both from New York. E has been working at the camp
from which most of our group’s participants came for many years. He already knew most
of the kids before the trip began. This was beneficial because he was able to describe the
teens and their developmental stages to the rest of us. If someone had an eating disorder,
had gone through depression, or was committed to social action, he was able to point that
out before we met the teens. The staff had all been in touch via e-mail before the trip
began, and we finally met at staff orientation on Juiy 3" in Las Vegas.

Staff orientation consisted of meetings throughout the day, programming and
planning for the trip, and further development of leadership skills. This is an important

aspect of any travel program, for the staff needs to be well-trained in order to lead a
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successful program. Almost all of the staff had previous experience working with NFTY

at year-round youth group events, on travel programs, or at one of the URJ camps. Thus,
everyone was familiar with NFTY culture. We therefore did not need to orient ourselves
to song sessions, tefillah, birkat hamazon, hamotzi, or evening ma’amad, all elements that

are part of a NFTY program that were incorporated throughout the summer.

ADOLESCENTS ON TRAVEL PROGRAMS

It is imperative for the staff to understand the developmental stages of
acfolescents and appropriate responses to their behavior. Though discussed in further
detail in Chapter 2, this is a brief summary of some of the points that should be
highlighted in reference to travel programs.

One of the first aspects mentioned by Erikson is identity versus role confusion.
Teens are trying to distinguish themselves from their peers, while at the same time, trying
to mold into the surroundings and not stand out from the group. On a travel program, this
internal conflict will be present throughout the trip. It is important for teens to be
provided with an environment in which they can express both independence and
conformity. On a program such as NFTY Go West, the teens participated in an AIDS
Walk. Though most of the participants chose to wear the same shirt and walk in groups, a
few of the teens decided to pick up trash along the way, while others sang songs and
cheered the entire way through. The teens had a choice to stay with their friends in the
same mold, or do something a little different that they wanted. Peers are highly

influential, so some teens may just need an opportunity to veer away from the common
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idea and see that it is acceptable to be different.

Because peers are so influential and such a large part of their lives, the
relationships among teenagers are very intense. While the friendships on travel programs
are strong and teet;s share a common bond, a fight with a friend can cause a teen to be
highly emotional and upset. In contrast, something positive such as completing an
activity (such as climbing the alpine tower at camp or finishing a community service
project) can cause a teen to be exuberant. Staff members need to be prepared to deal with
emotional highs and lows throughout the program.

One of the areas that is constantly on the minds of teens, especially in a travel

program, is relationships and “hooking up” with members of the opposite sex
(experimentation with members of the same sex is not common on these programs, but
falls under this category as well). As a participant commented from the NFTY in Israel
trip studied by Goldberg, hooking up is part of the NFTY culture: “That’s what NFTY is
about. If it didn’t include that, it wouldn’t be NFTY.” ** The staff must keep the teens
healthy and safe, but must also respect the rights and privacy of the participants. NFTY
indicates that summer programs are not the right time to experiment with sexuality,
participants’ values, and the values and ethics of others. The hope is that some forms of
behavior will be put aside for the summer in order to achieve the educational goals of the
program. Regardiess of this position, intimate relationships do happen on travel

programs, and the staff must be ready to answer questions in an appropriate manner and

handle the emotions of the participants.
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NFTY CULTURE

NFTY culture also played an important role on NFTY Go West. As the Israel
Experience researchers all commented, it is important for the teens to bring some kind of
ownership to the program. The group with which I was traveling had a pre-existing
culture from NFTY and from many years together at camp. For example, they knew
certain tunes to songs and prayers that are commonly done at NFTY events and camp. In
contrast, the two groups that were mixed with teens from all over the United States did
not have a pre-existing culture, and needed to form their own kind of community
tﬁroughout the summer. On Friday evenings, when the teens in my group would join in
Shabbat song sessions and Israeli dancing, the rest of the groups were not familiar with
the words and steps that my group has known for many years.

The culture that was apparent in my group is another aspect of the Israel
Experience core concepts. Most of the teens in my group of NFTY Go West already
knew each other from spending many years together at camp. They were quite eager to
spend every second together. When making room assignments, there were always
complaints because people wanted to be with their same group of friends. The staff hoped
to have the teens intermingle and become acquainted with new friends in order to help
them get to know other people, including the three Israelis and four Americans that did
not know anyone from camp. By the end of the summer, the participants were so happy
that they had gotten to room with and get to know new people, and they felt as though
everyone in the group had known each other for years. Those few mfho had not been at

camp in previous summers want to go this next summer to reunite with their friends from
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NETY Go West. They will share their group cheer that became the mantra for the

summer experience.

The group culture was slightly changed with the addition of the Israelis. As the
Israel Experience recommends, a mifgash with Israelis is an important component to a
travel program. In order to have an Israeli presence, NFTY Go West had Israeli staff
members as well as six high school participants. The staff attempted to use Hebrew
throughout the summer, for example, referring to campers as “chanichim” and staff as
“madrichim.” In my group, the three Israeli teens taught Hebrew (though not necessarily
éﬁpropriate words) to the American participants, and told them about their lives in Israel.
One of the Israeli participants was going into the army within a year, and was explaining
how Israeli citizens all serve in the army. On Shabbat, the teens all participated in Israeli
dancing and singing Hebrew songs they knew from camp and youth group. Though they
were not in Isracl, NFTY Go West was able to compensate bringing Israeli aspects to the
program. It is worthwhile to note that while in Israel, the Israelis were able to be the host
for the NFTY group; while in America, the Israelis were fellow tourists. Rather than
being able to show Americans their typical lifestyles in Israel, the Israelis and Americans
learned alongside each other in a location that was new and unfamiliar for everyone. This
mifgash is something that will need further research on the impacts on both the Israeli
and American teens of the group.

This pre-existing culture was also the cause of a few issues in the group. For
example, during Birkat Hamazon, NFTY Go West tried to get the teens to recognize that

we were not in Israel but were still thinking about it. On NFTY Go West, the staff used
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the Birkat Hamazon version that is said in Israel, which has lines added that ask for peace
in Israel. My group knew the NFTY version and tune that they had learned at camp. They

found it very difficult to alter their usual version adding something else that “didn’t

belong” in their minds.” In comparison, other groups that had a more diverse population

were required to leam the entire Birkat Hamazon. For these groups, the lines about Israel

were part of the “normal” prayer for them.

FAR AWAY FROM THE HOMELAND

~

There were other components from the Israel Experience that were not included
on NFTY Go West. One of the concepts that stems from the Israel Experience is a sense
of being “home” while in Israel. While the researchers found that some of the teens felt
connected to Israel, there was no feeling of being home while on NFTY Go West. The
teens were constantly moving from place to place, not staying in the same location for
more than four nights. Even though most of the teens were from the United States, they
had never been to any of the NFTY Go West locations. They did not feel connected to
places in the rest of the country.

In order to compensate for not having a place to call “home,” NFTY Go West
concentrated on the group experience as the constant. It also focused on using the themes
to connect the differént parts of the summer. Using programs based on Judaism and
nature, and Tikkun Olam/Social Action, NFTY Go West tried to teach the participants
how to see the world through a Jewish lens and how they could make a difference. These

things would in turn help strengthen the identity of the participants and increase their
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commitment to leading a Jewish life.

THEMES OF NFTY GO WEST: JUDAISM AND NATURE, TIKKUN OLAM

NFTY Go West was designed to give teens an opportunity to connect to the
world around them. The teens participated in activities that enabled them to have a
Jewish focus on the places they visited throughout the summer. By the end of the trip, the
participants should have been able to 1) describe the relationship between J udaism_ and
nature, about which [ did extensive research and have inclpded later in this paper; 2)
describe their role as stewards and being responsible for the environment; 3) articulate a
clear plan of bringing the concépts of caring for the environment home with them once
the trip was over; 4) describe moments from the trip when they felt a connectedness to
Judaism and the world around them.

NFTY Go West had another Jewish core concept as well as the connection to
nature and the physical environment. The other focus of NFTY Go West was Tikkun
Olam, fixing the world. Participants were given the opportunity to take part in numerous
social action projects around throughout the summer in order to play their part in
repairing the world (both for the land and for people). Tikkun Olam is'a value that is
highly regarded in Judaism. By participating in social action projects throughout the
summer, the teens were given a chance to make a difference in the world.

The researchers that contributed their ideas on the ideal Israel Experience all
claimed that a theme, conscious curriculum, or program design was needed as a

connecting thread. The summer on NFTY Go West revolved around these themes of
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Judaism and Nature and Tikkun Qlam.

While at the National Parks in Arizona, Utah, Nevada, California, and Alaska,
Judaism and nature was the lens through which all of the programs were based. Everyone
carried little cards around that had blessings that are said upon seeing mountains, trees,
rainbows, a thunderstorm, or just a generic blessing for the wonders of creation. Within a
few days of being in Utah, the teens would pull out the cards without being directed to by
a staff member and say their own blessing.

For social action projects, the teens participated in the AIDS Walk in San
I:-';ancisco, helped restore native plant habitats suffering from human il‘l"lpﬂct, volunteered
at a Marine Mammal Center, visited the Nike Missile Site and dis;:usscd nuclear weapon
usage, worked for Save the Bay, went to the immigration center at Angel Island, spent
time with residents in the Jewish Home for the Aged, cleaned up trash from a beach, and
worked at a food bank learning about hunger awareness. The teens were able to think
about some of the issues that plague our society today, and volunteer to make a
difference. These programs not only gave the NFTY Go West participants a chance to
help over the summer, but gave them tools for tikkun olam that they can bring home and
use for the future. NFTY did a good job of bringing Jewish a'sp,ects to the volunteer work.
The teens were given a framework for their social action projects, both before the day

started and reflection time afterwards.

NFTY PROGRA MM!}«G

NFTY programming is very unique. From their creation and implementation to
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their leaders and participants to their setting and timing, all aspects are meant to increase
Jewish leaming and understanding and to help form and build Jewish identity. There are
a few key goals of NFTY educational programming, as outlined in Hamakor: The NFTY
Resource Book. These are 1) To transmit Jewish culture, 2) To provide the setting and
opportunities for Jewish high school students to explore, experiment with and establish
their own Jewish identity, 3) To provide the setting and opportunities personal
development and growth, 4) To offer Jewish high school students the opportunity to meet
and build relationships with their peers in their community, region, and throughout the
nation, 5) To focus on issues of relevance and importance to Jewish high school students,
and 6) To provide education through a positive social environment and pure fun. NFTY
programs are also unique in that they take place in an informal setting; the physical
context and the social and experiential nature of programs together define what makes a
successful program. As the Israel Experience researchers all agreed upon, as well as John
Dewey, experiential learning is a highly effective method for educational programming.
The programs of NFTY Go West were related to two themes during the summer:
Judaism and nature and social action. Topics explored as mentioned above including Bal
Tashchit (Do not waste), Tzar Ba’alei Chayyim (Compassion to animals), Gemilut
Chasadim (Acts of love and kindness), Tikkun Olam (Social Action), as well as basic
Torah concepts of relating to nature. These themes served as a connecting thread
throughout the summer, and gave the trip a framework in which to operate. Some of the
programs that occurred during NFTY Go West are included in the appendix of this paper.

Here is a brief description of a few programs that worked, a few that didn’t, what aspect
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of the Israel experience they contained, if any, and how they could have been done better.
PROGRAM ANALYSIS OF NFTY Go WEST

" Im Ain Ani Li Mi Li- If I am not for myself, who will be for me? Rockin’ R Dude Ranch.

This exercise began to show the ideas of working together as a group and helping
and respecting each other. From the research done on adolescent development, we know
that at this stage, the participants highly valued their peers, looked to them as examples,
v;r‘ere highly influenced, and were in intense relationships with each other. We also know
that the teens c.ou]d be moody, self-absorbed, and may rebel against authority figures. In
order to get along throughout the summer, the teens learned the necessities of being

respectful to each other and how to be aware of each other’s needs and feelings. This

program also showed that one needs to not only look out for themselves, but for others as
well, and to take action now rather than waiting for others. The teens were given a brief
summary of what we would be doing throughout the trip. Discussions centered on social
action components, and the importance of restoring/repairing in the world around them.
This idea was also described as part of the moral development stage of adolescents in the
second chapter of this paper. This program was an.effective opening activity, with
everyone participating. It used Hebrew, a quote from Pirke Avot as the overarching

theme. This fun program also allowed the participants to be creative.
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Web of Life. Dude Ranch.

This program was created at the last minute because of the earlier mentioned
Rodeo at the Dude Ranch. (The teens were supposed to dress up sheep in human
clothing, and run after a cow with duct tape on its hide and pull off as many pieces of
tape as they could.) Using this occurrence as an “educational moment”, this program was
developed to show the teens the consequences of their actions, as well as the idea of
having compassion to animals. Using quotes from the Torah and Pirke Avot, the staff led
a discussion that was very effective in teaching this moral lesson to the teens. Once the

N

program ended, the staff walked around and cut the string between each person until

everyone had a part of the yam. The string was then tied onto everyone’s wrist or neck
and kept as a keepsake for the summer to remind the participants that everyone is
connected. This was a bonding moment for the group, and gave them a chance to feel

ownership of their experiences.

Pirke Avot, Wisdom For Life. St. George, Utah

This program worked well, because two bus groups were combined and mixed
together. The teens had a chance to integrate with others from a different group. Though
the peer group has a tremendous impact, the teens also wanted to meet the people in the
other groups. It gave them a chance to hear new opinions, to work together figuring out
what is important in their lives, and develop goals for this trip. Their answers were well-
thought out, and they were presented in a way in which peers were teaching and

influencing each other. This program also incorporated the idea of having time for
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reflection. The participants were able to think about their experiences on the trip up to
that point and determined what they hoped to accomplish over the remainder of the

sumimner.

Hitbodeduiot. For use at Grand Canyon, Lake Powell, Bryce Canyon, Zion National
Park, and any outdoor natural environment.

These short programs were ways to “get in touch” with nature and appreciate the
wonders of the natural world. The Israel Experience researchers suggest making time for
reflection during the trip in order to process all of the information. These sessions worked
well as time for the teens to think about the environment and the world surrounding them.
Though they could have been rooted in Jewish text, most of these sessions were nature-
related. They were successful at allowing time for personal reflection, and appreciating
God’s creations. Had these programs been replicated in Israel, the‘ teens may have
automatically associated them with Judaism. On NFTY Go West, they were more attuned

to and in awe of nature itself.

Brit Olam for Tikkun Olam Week. Camp Swig, CA.

This program was held on the first day at camp. It was not hugely successful. All
four bus groups were together for the first time. The participants would rather have had
free time to socialize and enjoy the pool and outdoor envirpnment at camp instead of
sitting in a program room in a structured activity. The program was also led by someone

the participants did not know, and they felt that this leader was condescending in her
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approach. Unfortunately, this was the participants’ perception throughout their stay at
Camp Swig. For example, the participants of NFTY Go West did not want to be
“campers” as they were called; they were told they were to be treated as adults and
wanted the responsibility of that title. The staff at Camp Swig saw them as another
session of campers. These staff did not have a relationship with NFTY Go West
participants, and therefore were not viewed as an authority within the group. The camp

staff’s methods of approach were unsuccessful, and the teens remained isolated from the

Swig staff for the entire week. For this particular program, the NFTY Go West staff was
given the program material. Though it was well-prepared and thought-out, the
participants were not able to gain much from it. It would be better if this program had

been shared after the teens had some time to explore their new camp environment, talk to

their friends, and become acclimated to camp.

Social Action at Camp Swig

. AIDS Walk

L] Golden Gate National Recreation Area, Marin Headlands, Tiburon,
Sausalito

b Save the Bay

o : Angel Island, Jewish Home

L] Santa Cruz beach cleanup, Watsonville food bank

These programs were the core of the Tikkun Olam/Social Action aspect of the
summer. The teens were able to participate in the AIDS Walk in San Francisco, help

restore native plant habitats suffering from human impact, volunteer at a Marine Mammal
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Center, visit the Nike Missile Site and discuss nuclear weapon usage, work for Save the
Bay, go to the immigration center at Angel Island, spend time with residents in the
Jewish Home for the Aged, clean up trash from a beach, and work at a food bank leaming
about hunger awareness. The teens were able to think about some of the issues that
plague our society today, and volunteer to help make a difference. These programs not
only gave the NFTY Go West participants a chance to help over the summer, but gave
them tools for tikkun olam that they can bring home and use for the future. NFTY did a
good job of bringing Jewish aspects to the volunteer work, and gave the teens a
framework for their social action projects, both before the day started and reflection time
afterwards. Please see the appendix for further descriptions of the social action projects.
The programs of NFTY Go West had Jewish themes incorporated throughout,
including many of the ideas that were also present on the NFTY in Israel trip. However,
there were some aspects that could not be done in America because they are inherent to
Israel only. In order to compensate for not having Israel as a major theme of the trip, we
focused on Judaism and nature and Tikkun Olam, because it was more relevant to these
participants on this trip. It gave the teens something Jewish upon which to focus their
tourism during the summer. The teens were not expected to become nature specialists on
the trip; rather, they were given the means to look at the environment around them from a
Jewish perspective. In returning home once NFTY Go West ended, the teens were able to

see the world through Jewish eyes.
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SUGGESTIONS FOR FUTURE TRIPS IN THE DIASPORA

Though NFTY Go West was a successful teen travel program, there are ways that
it can be improved for the future. From the researched gathered on adolescent
development and the successful components of the Israel Experience, as well as my
personal experiences on NFTY Go West, the following are some suggestions for future
programs in the Diaspora.

The first area that can be improved is that of the recruitment and marketing of the
participants. The vast majority of the teens that participate in travel programs are already
involved in NFTY, attend one of the Union for Reform Judaism camps, or work at their
local temple. These teens come to the travel programs with strong Jewish identities, and
are active members of the Jewish community. Research on both Israel Experiences and
from my observations of the few unaffiliated teens on NFTY Go West has shown that a
positive group experience can strengthen the Jewish identity of the participants. If more
teens who are not involved were encouraged to participate in a program such as NFTY
Go West in which they were given a positive Jewish experience in the United States, then
perhaps they would be more inclined to live a more committed Jewish life and be an
active member in the community. On NFTY Go West, the majority of the teens
participating were already active members of the Jewish community. In my particular
group of 37 participants, 33 attended a URJ camp, 3 were Israeli and active participants
in their own communities, and only one participant was not involved in Jewish life and

forced into the trip by his parents. By the end of the summer, even that one participant

wanted to go to camp the next summer and has continued to talk to and meet up with the




friends he made on NFTY Go West.

The group experience on a travel program has proven to be the most powerful tool
for teens in developing a strong Jewish identity. Teens rely on their peers as the constant
throughout the summer; therefore, a group culture must be created. This can be done
before the trip even begins. All of the teens who participate in travel programs have
access to the internet. A chat room or message board can be set up before the summer so
participants can post messages and get to know each other. The teens can also use this
medium to keep in touch once the summer is over to keep ‘in touch, post pictures, and
make plans for future Jewish interactions.

Throughout the trip, there are also things that can be done to strengthen the
culture of the group. T-shirts are usually made and given out at the end of the summer.
The teens can come up with cheers that describe their group and reinforce it. They can
name their group and refer to themselves as that name throughout the summer. For
example, on NFTY Go West, my bus was called Alon (all of the bus groups were given
Hebrew names of trees). This name was incorporated into programs, cheers, songs, inside
jokes, and games throughout the summer.

A fun way that my group got to know each other was playing the game Alon
Alive on the bus. The staff came up with five random questions to ask each participant,
and conducted interviews from the front of the bus while traveling between locations.
This was also a good use of bus time; rather than let the participants listen to music or
sleep the entire ride, the staff attempted to encourage the teens to interact with one

another and chat with new people. The bus time was also a good time for the staff to
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teach mini-lessons. The Israeli staff member (and sometimes the Israeli teens) would
teach a Hebrew word of the day, or the songleader would lead the group in singing. This
was also a good time to tell the teens about the day ahead of them, where they were
going, what they would be doing there, and give them some background information.

It is also possible to compile all of the information about the places on the travel
program into a sourcebook, which can be handed out to the teens at the start of the
summer. It can also include reference material to some of the Jewish concepts that are
being studied, such as quotes from Pirke Avot, the Torah portions that are read during the
weeks in which the trip takes place, and programs that can be taken home for use with a
local youth group. The sourcebook can also include blank pages to be used as a journal,
as well as pages for friends to sign their names and give contact information for the

future.

SUMMARY OF KEY POINTS OF NFTY GO WEST

The programs of NFTY Go West were mostly successful, though they were
created with only the present travel program time frame in mind. The teens learned about
Judaism and nature while on NFTY Go West, but they were not going to return home and
become Jewish nature specialists. The programs that are created on a travel program need
to be relevant for the teens in the future as well as the present. A program that is geared
towards the future may help the teens take the concepts they leam during the summer and

apply them to a setting back home. For example, the social action projects on NFTY Go ‘

West were a great way for the teens to be involved in Tikkun Olam. Working with the




residents at an old-age home or cleaning up a park are examples of something that they
can do once they return to their home communities. Perhaps having teens from the same
communities working together to come up with a list of activities and opportunities that
they can do in their hometowns throughout the year would give the teens a post-trip
framework to apply their knowledge from the summer program.

Teen travel programs in the Diaspora can have a powerful impact on the Jewish
identity of the participants. In addition, another goal for this type of program should be to
encourage involvement in the Jewish community and strengthen the teens’ commitrﬁent
to Judaism. A program giving teens options for future involvement in the Jewish
community would be a helpful resource in reaching that goal. Having someone speak
about programs such as NFTY in Israel, Eisendrath Interational Exchange, the Meitav
Youth Fellowship, the Union for Reform Judaism Camps, and NFTY at the local level
are all ways in which teens can become immersed in Jewish life once they return home.
Hopefully, the travel program during the summer will be a powerful tool in strengthening

their Jewish identities and lead to more involvement in the Jewish community and a

stronger commitment to Judaism.




Chapter 5- Conclusion

SUMMARY OF THE ISRAEL EXPERIENCE AND DIASPORA TEEN TRAVEL PROGRAMS

NFTY in Israel and Nf"TY Go West were both examples of successful Jewish
teen travel programs. They both incorporated the elements needed in order to work with
adolescents, had components and conceptual foundations necessary for a successful
program, contained substantial Jewish content, and had a significant and positive impact
on the participants. The main idea that both Israel trips and trips in the Diaspora have in
common is a strong group experience, including both amongst the participants and with
the staff. The teens were able to strengthen their Jewish identity by establishing bonds
with other Jewish teenagers from around the world (including with Israelis), learning
about Judaism in an informal environment with their peers, and having positive Jewish
role models as staff.

Despite the claims that it is a wonderful, transformative, Jewish experience, many
people are not going to Israel. The country has dropped from the agenda of religious
schools, and Americans have little connection to the Jewish homeland. Due torsafety
concerns because of the political situation in Israel (especially at the beginning of the 21%
century), NFTY offered another summer program in 2003 for teenagers intending to help
build Jewish identity and be a positive Jewish travel program. NFTY Go West took what
we know from the Israel Experience, as well as information about adolescent
development, NFTY culture, and group experiences, and transferred that infonnatipn to

this new program held in the United States.
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In looking at research on adolescent development, we learned that there are stages
of emotional, social, and cognitive development that affect teens’ behavioral
characteristics. Teens in early developmental stages (ages 12-15) change in physical
appearance, become intellectually stimulated, begin separating themselves from parents
and moving towards peers for friendships and relationships, think about moral issues
based on personal values, and may be moody, anxious, withdrawn, and go through
emotional highs and lows. Teens in late development stages (ages 16-19) begin to mature
sexually, are concerned with measuring up to their peers, are social with friends in both
p-l‘atonic and romantic relationships, show anger with injustice, and desire to be
independent, though still showing signs of moodiness and self-absorbency. Adults should
convey that they understand what teens are going through and that they are there to help
them grow, especially when on a program which requires teens to be far from home in an
unknown environment,

According to the Jewish Adolescent Study, J e\;s/ish American teenagers were
similar to every other American teenager: though religion may be important, participation
declines as students get older, and secular school work becomes a higher priority. Jewish
teenagers are influenced by their peers (in addition to parents), and with summer being
the best opportunity for Jewish involvement, many friends choose to go on a travel
program or to camp together. The peer-group culture is a dominating factor in Jewish life
for teenagers.

When reaching out to Jewish teens, successful programs are packed with

numerous activities and demand substantial portions of time. They attempt to have an
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emotional impact, take place in a significant environment, and employ group-processing
techniques. The staff is also a critical aspect of a successful program, needing to be
trained, knowledgeable, committed to the goals of the program, and positive Jewish role
models.

Once the research on adolescent development and criteria for successful
programming is completed, we looked at the Israel Experience to see what elements
could be isolated and transferred to a program in the Diaspora. The components and
conceptual foundations that are central to the Israel Experience included an ideology, a
cﬁh'iculum, a dynamic staff, attention to details, affective, cognitive, and experiential
learning opportunities, Israeli mifgashim, pre- and post-trip preparation, and fun. A
successful program should also have a theme, a sourcebook, time for reflection, and
educational moments.

NFTY adheres to the components and concepts described above while planning
its teen travel programs. NFTY in Israel incorporated these on Harvey Goldberg’s
observation of an Israel Experience. The NFTY in Israel program participants were in
the late adolescent developmental age-group, came from all over the United States and
Canada, and had been previously involved in NFTY at their local level or had attended a
URJ camp. The programs on the Israel trip aimed to strengthen the identity of Jewish
teenagers and to reinforce their commitment to Reform Judaism, while keeping in touch
with the pre-existing NFTY culture that the participants and staff brought with them. The
staff were positive Jewish role models and good leaders on this program, and had

authority and control over the participants, programs, and amount of Israel that were seen
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on the trip. Though this trip had more girls than boys, gender differences were not an
issue, and the group still had a cohesive bonding experience, which remained in well past
the end of the summer.

Samuel Heilman critiqued the Israel program by saying that it was not Israel but
the group experience that was the defining factor of the program. If the community that
was built in Israel does not hold together in future Jewish experiences, then the temporary
togethemess and bonding is lost for the participants. He also comments that the Jewish
content while in Israel was taken for granted, Teens merely got a glimpse of images and
ﬂééting memories to take home with them. The summer was fun, but was not
permanently absorbed into something more tangible for their subsequent lives. In this
view, the setting of Israel does not seem to be one of the main factors in determining the
success of a travel program.

NFTY Go West had many of the same components as the Israel Experience. By
looking at the research on the Israel Experience as well as adolescent development, we
can see that a travel program in the Diaspora can be just as powerful of a Jewish identity
building experience as a travel program in Israel.

Some of the goals of NFTY Go West, in addition to developing Jewish identity
and having a positive Jewish teen travel experience, included preparing participants to be
partners with each other and with God in repairing the world, and becoming active in
being stewa?ds of the earth. NFTY Go West also had a major social action component,
and teens were able to spend time helping to repair the world.

The researchers of the Israel Experience agree that there are certain components
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and conceptual foundations that are central to a positive Jewish identity.building

experience. NFTY Go West also had many of those same components of a successful
program. |

The staff of NFTY Go West was knowledgeable about Judaism and active
participants in the Jewish community. Most of the staff had prior experience in NFTY
and in Jewish camping, and were adept at working with adolescents. The staff were
positive Jewish role models for the teens, and critical to the success of the program. They
understood the stages of development of the teens with which they were working, and
were able to handle emotional highs and lows, offer opportunities for individual growth,
and knew how to deal with the relationships among the participants.

NFTY culture played an important role on NFTY Go West. While some groups
had a pre-existing culture from camp, other groups had to create their group culture while
on the trip. Each group bonded and shared expetiences in their own ways, and was
strengthened throughout the program.

There were some aspects from the Israel Experience that were not included in
NFTY Go West. There was no sense of “home” while traveling through the United
States, versus the sense of belonging that is part of being in Israel. In ofder to compensate
for this, NFTY Go West concentrated on forming a strong group as the constant
throughout the summer, and became the most influential and powerful component of the
trip. Another aspect from Israel that was lacking on NFTY Go West was having Israelis
as fellow tourists rather than hosts for the Americans of a trave| program.

In accordance with the Israel Experience, NFTY Go West also incorporated
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themes to connect the pieces of the summer program. Participants learned about Judaism

and nature, tikkun olam, and social action by engaging in text-based leaming activities,
hiking, kayaking, and climbing through some of the beautiful national parks of the United
States, volunteering in community service activities such as the AIDS Walk in San
Francisco, an old age home, cleaning up parks and beaches, and working in a homeless
garden. The teens took time in guided reflections to see 'the world around them, and what
their role was in helping protect the earth.

In more formal programming, the participants also looked at concepts such as Bal
Tzlshchit (do not waste), Tzar Ba’alei Chayyim (compassion to animals), Gemilut
Chasadim (acts of love and kindness), and Tikkun Olam (repairing the world). Through
text-based study, the teens were guided by a well-trained and knowledgeable staff,
learning about the world around them.

Travel programs such as NFTY Go West can also have powerful effects on the
participants. Future trips can be improved in a few ways. Marketers can reach out to the
unaffiliated teens to take part in this type of program. The group experience can be
strengthened by providing pre-trip communication options such as message boards or
chat rooms that can be used after the trip is over as well. Throughout the trip, the group
can come up with a name, cheer, and t-shirt to help the group bond and get to know each
other. Bus time can be used for games and educational programming. Participants can be
given a sourcebook with a map and highlights of the locations they would be visiting
throughout the summer. Finally, programs that help teens bring home the concepts they

learned over the summer and ways to get involved in their hometown Jewish
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communities will provide follow-up to the summer,

NFTY Go West was offered to teens as another option instead of going to Israel

for the summer. As the website said,

“Together with Jewish teens from across North America enjoy four
fun filled weeks exploring spectacular North American sights. Embark
upon an unforgettable NFTY adventure understanding that the wilderness
has always served as an important metaphor for the Jewish people. It was
in the wilderness that we received the Torah, the wildemess that served as
a place of refuge and reflection, the wildemess that functioned as the
birthplace of our people. The NFTY Go West program is designed to
create an opportunity for our participants to find their own special
relationship with this unique environment and in doing so, attain a greater
sense of self.

Fulfill your commitment to Tikkun Olam, repairing our world, in
the social justice element of this summer adventure. Help repair a world
that does not yet reflect peace and wholeness.

Go where few NFTYites have ever gone before- Alaska and its
national parks offer awesome views of nature in its most pristine state. It
also reminds us of the biblical responsibility to serve as stewards of the
earth.

Create a unique NFTY traveling and sharing Jewish community
where each day brings a new opportunity for adventure, personal growth,
and group challenge.”®

NFTY Go West set out to give teens a Jewish travel experience and help build Jewish

identity. It succeeded in its goals:

1) giving teens a Jewish lifestyle during the summer, and hopefully for the future
2) offering an informational background on Judaism’s view of human roles in

protecting and preserving nature

¥ NFTY Go West website, 2003
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3) strengthening their commitment to Jewish life in order to make the world a

better place
4) helping them on a personal journey from observers to active participants as
stewards of the earth
5) building a caring community among the group of meaningful friendships.
NFTY Go West was able to bring substantial Jewish content to the trip, incorporate
NFTY culture into the programs, offer positive Jewish role models, and bring together a
group of individuals forming them into their own Jewish community. NFTY Go West
ﬁv;ts a leamning experience for everyone involved. Together with what we know from the

Israel Experience, we can continue to form strong Jewish identities for teens for many

years to come.
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Programs from NFTY Go West

Im Ain Ani Li Mi Li- If I am not for myself, who will be for me?

1) Teach/Sing song “Im Ain Ani Li Mi Li”

2) Break into three equal groups and give each group one card with one of the following:

a) Im Ain Ani Li, Mi Li? If I am not for myself, who will be for me?

b) Uk’shani 1’atz mi, mah ani? If I am only for myself, what am 1?

¢) V’Im lo acshav, aimatai? And if not now, when?
3) Have each group do a quick name game for introductions, and then briefly discuss the
part of the song on their card. What do they think it means, how can it apply to the
summer?
4) Using random items in a brown paper bag, have the group create a skit to teach the
other two groups their passage. Bags will be handed out by program leader.
5) Bring the three groups together to share their skits.

6) Summarize what the skit represented and how it applies to the trip.
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The Dating Game Tza’ar Ba’alei Chayyim: Compassion to Animals
Objective: Choose contestant with most compassionate attitude towards

animals; Personal reflection on tza’ar ba’alei chayyim. Resource: See appendix 1 quote
sheet. Players: Host (Madrich/a), Bachelor/ette, 3 contestants

1) Host welcomes audience to “The Dating Game for Animal Lovers!” Bachelor/ette is
introduced by the host, gives brief bio. (Includes: loves to have fun, but most of all is
observant of the mitzvah of tza’ar ba’alei chayyim. Looking for someone to share in
his/her commitment to protecting the sanctity of animal life.

2) Contestants introduce themselves, give brief bios. (The following is for group
discussions, not information for contestants to volunteer about themselves)

. a) Vegetarian, Fashion Designer, lives on a boat in Crystal River, FL. Has a pet
cat that was a stray. Designs many collections that use leather, despite being anti-fur.
Vegetarian because he/she doesn’t like the taste of meat.

b) Vegan, CEO for a large advertising agency that represents several large
companies. Companies represented include Nike, Nokia, and Wilson’s leather. Has a pet
dog, but must leave him at a kennel once a month to travel for work. Recycles
everything (tin, cardboard, organics), will not use animal tested products or wear leather.

c) Founded Humane Society, has a show-dog that has won 5 blue ribbons, shows
dog in many rigorous competitions. Lets dog run around off leash on property, dog
sometimes kills rabbits. Lives in a house in the mountains. Eats all meat except veal.

3) Teens break into groups to discuss each contestant, come up with two questions to ask
contestants. Elect a group speaker to ask questions as contestants come around to groups.
4) Speakers can ask questions to contestants. Allow groups to discuss which contestant
possesses the Bachelor/ette’s ideal qualities of tza’ar ba’alei chayyim and why. Share
personal experiences/reflections of compassion towards animals.

5) Final regroup of all groups, each group presents which contestant matches as the
bachelor/ette’s perfect mate and why they made that decision.
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Web of Life

1) Entire group sits outside in a circle. Take a ball of string/yarn and toss it across the
circle to someone. They catch it, hold onto a piece of the string, and toss to someone else.
Continue tossing ball of string around circle until everyone is holding a piece of string
and it forms a web through the middle of the circle..

2) Have one person stand up as they hold the string in their hand. Ask how many people
felta tug on their own string. Have each of those people who felt a tug stand up. Ask how
many more people felt a tug. Continue until everyone is standing.

3) Discuss how everyone is connected in the circle of life, and hbw every little pull by
one person can affect so many other people. Discuss our role in nature and the

environment, and how our actions affect others.
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Pirke Avot, Wisdom For Life

1) Have entire group sit in a circle. Hand each person 6 m&ms. DO NOT EAT! Everyone
must stay silent for this part of the program. Follow Hitbodedut “Mindfulness.”

2) Break into preassigned groups. Each group has a piece of butcher paper with a quote
from Pirke Avot written on the top. Read quote, and discuss how it applies to our
relationships with other people and nature/environment on this trip.

3) With your group, come up with 5 principles of life that are most important to live by
this summer, write under the Pirke Avot quote on the butcher paper.

4) Groups all come together in a large circle, each small group presents their principles.
5) Summarize some of the more important points, reiterate group respect and

cooperation, working together, etc.

Mindfulness
In a plastic bag, you will find several M&Ms. Try the following exercise.
1. Eat 5§ M&Ms in the normal fashion.
2. This time, each 2 M&Ms as slowly as possible. No biting!
3. This time, take 1 M&M. Hold it in your hand and look at it before eating. Notice the
color and the texture. Feel the weight. Next, place it in your mouth. Let it melt. Eat it ever

slower than the first two. This time, take care to concentrate fully on the taste of the
M&M. Eat like it’s the last piece of chocolate that you’ll ever eat in your life.
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Pirke Avot- Wisdom for Life

If you had an easy reference guide book for life, what would it look like? The Biblical
authors wrote the Book of Proverbs to answer that question. And then the Rabbis
following with their contribution, a book in the Mishnah called Pirke Avot. Here are
some examples:

The world stands on three things: Torah, Avodah, and Gemilut Chasidim (study,
prayer, and acts of lovingkindness)

If T am not for myself, who will be for me? If I am only for myself, what am I?
And if not now, when?

The day is short and the task if great and the laborers are idle; the wages are high
and the one responsible is impatient. It is not upon you to finish the work; neither
are you free to desist from it.

He whose actions exceeds his wisdom, his wisdom endures. He whose wisdom
exceeds his actions, his wisdom does not endure.

Let your friends honor be as dear to you as your own, do not be easily provoked,
and do Teshuvah one day before you die.

Say little and do much, and receive all people with joy.
By three things is the world sustained: by truth, judgement, and peace.

Despise no one and deem nothing impossible, for there is not a person that does
not have their hour and there is not a thing that does not have its place.

Why wasn’t the Book of Proverbs enough? Because each generation, in its unique
circumstance, must learn its own wisdom. What wisdom does out generation need? Write
5 “principles for life” that we need today.
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Bal Tashchit: Do not waste

1) Split campers into 4 groups. Give each group 1 piece of paper and one marker.

2) Ask campers to plan their final banquet (within certain parameters- budget, supplies,
etc.) Counselors may tell campers amount of money in group kupah they are allowed to
spend.

3) Campers work in small groups to plan banquet for about 15-20 m‘inutes.

4) Bring group back together and describe concept of Bal Tashchit. Engage in discussion
for 10-15 minutes about ways to include this concept in party planning.

5) Break back into groups with a second sheet of paper and have campers incorporate
idea of Bal Tashchit into their plans. -

6) Bring grou[i back together and have each group present their original idea and how it is
now “environment friendly”.

7) Have entire group decide on one idea or a combination for their final banquet.

8) Summarize how the ideas of Bal Tashchit can be applied to all areas of life, not just
parties. As an example, bring a card from the hotel room that asks if customers want to

reuse their sheets and towels to save water. Think of ideas they can do at home to help
with excessive usage.

83




Social Action at Camp Swig

Golden Gate National Recreation Area/Marin Headlands- Removing invasive plants, part
of Habitat Restoration efforts

This activity will help restore native plant habitats suffenng from human impact.
Non-native plants were introduced to this area by people in the past (for a variety of
reasons, from aesthetics to usefulness). These plants “out-competed” the native plants for
space, water, and soil, and in many cases change the face of the ecosystem. Removal of
invasive plants improves habitat value for local wildlife while teaching campers about
Bay Area plants and natural history.

The Marine Mammal Center

) “We recognize human interdependence with marine mammals, their importance
as sentinels of the ocean environment, which is essential for all life, and out responsibility
to use our awareness, compassion and intelligence to foster their survival and the
conservation of their habitat.” This center works to this end through rescue and humane
treatment of ill, injured, or orphaned marine mammals, to return healthy animals to the
wild; through scientific inquiry, to increase knowledge of marine mammals, their health
and their environment; and through education and communication programs, to increase
appreciation of marine mammals, foster informed decision-making and inspire action to
protect the marine environment...Campers will volunteer with facilities projects at
TMMC to contribute to the survival and conservation of marine mammals and their
habitat.

The Nike Missile Site

Campers consider the origin and legacy of a military installation developed to
protect urban areas from nuclear attack. We will conduct a tour and program at the Nike
site, with a focus on the idea posed by Albert Einstein. “You cannot simultaneously
prevent and prepare for war.” Campers engage in inquiry-based exercises that challenge
them to work independently and collectively to address the complexities of the Cold War,
its definition of security, the technology it spawned, and its issues relevant still today.
Working in small groups, participants will consider issues such as the public’s right to
know, nuclear testing on the environment, and the soldier’s personal experience.

Save the Bay

Campers will participate in Canoes in Sloughs, an innovative, experiential
program that places them in canoes to explore the bay-estuary ecosystem up close.
Campers are accompanied by Save the Bay staff members who explain the watershed and
the Bay’s many wonders. Under staff guidance, campers experience the Bay by using
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water quality kits, dip nets, maps, and field guides. Campers will volunteer in habitat
restoration activities such as native plant propagation, building a native plant nursery,
transplanting and weeding, water quality monitoring, native seed collection, site
mapping, and bird, plant, and aquatic invertebrate monitoring. Themes of the day will
include interdependence, human impact, and habitat loss/degradation.

Jewish Home for the Aged

Campers will have an introduction by a local rabbi about the issues and
challenges of the residents. They then will meet with the residents, and listen to a panel
discussion and stories of personal ancestry. A program will follow that is an exploration
and appreciation of where our ancestors came from, and a tefillah/shira with the
residents.

Santa Cruz Beach Cleanup

Introductory talk by a ranger/naturalist about the Monterey Bay National Marine
Sanctuary and why it is so important to keep trash out of the water. Marine debris
pollutes the oceans and endangers the lives of marine animals and the health of the
marine ecosystem. The overwhelming majority of marine debris is plastic, which does
not biodegrade or ever go away, but can either affect animals now or break down into
little picces to affect them later. Campers will learn what is considered recycling versus
trash and will note on paper the variety and number of items picked up during the beach
cleanup.

Second Harvest Food Bank, Watsonville

The group will be split in half. Each half will spend an hour in a hunger
awareness program led by food bank staff. The other hour will be spent in the warehouse,
packing and stocking food to be distributed to hungry or homeless people.
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Appreciation

Usually, human beings only take from nature. If we value
the natural world, then it is appropriate for us to show
our appreciation. In many cultures, people bring gifts-
such as special herbs of tobacco- out to their favorite
places and leave it as an offering. In Judaism, we leave
the gifts of our hearts: our prayers and good intentions
for the well-being of the natural world. If you really
appreciate them, walk around your site and silently let
each rock and shrub and branch and leaf know that you
are grateful for their presence.

Afterwards, see if you feel different when you sit down.

Isn't it true? So often we don't take the time to let the
people we care about most know how much we appreciate
them!

Write a short note or letter to someone who you
appreciate. Let them know how grateful you are for your
relationship with them. If you want to, you can then send
it to them later.
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Sound Map

Sit, or better yet, lie down in q comfortable place. After
a few minutes, if You are very still, the animal life in the
area will return to its normal state. Usually, we human can
first detect animal life by the way of our ears. For about
ten minutes, simply listen to the sounds around you. When
You are ready, make a “sound map.” On the other side of
this page, draw a simple, small picture of your sight,
leaving lots of room around the edges. Then draw an
arrow pointing in the direction where you heard a sound.
Write the sound at the end of the arrow.
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Still-Hunting

Still hunting was practiced by the American Indians. A
brave who wanted to still-hunt would go to q place he
knew well and felt attracted to. There, in the forest or
on a hillside, he would sit down and let his mind settle
into a still and watchful mood. If his arrival had caused g
disturbance among the creatures around him, he waited
patiently until the world of nature returned to its normal,
harmonious routine. Usually, his only desire in still-
hunting was to observe and to learn.

For the first part of your stay remain motionless, not
even turning your head. Be as unobtrusive as you cah,
letting the world around You go on as it does when you
aren’t there, Feel that You are part of the natural
surroundings: mentally move with the shimmering leaves,
or dance with the butterfly as it darts and dodges
through the air. Because You are still, curious animals may
come close for a look at you.

Afterwards, you may record any observations you would
like to remember on the bottom of this page.
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What's Trye?

Telling the truth about ourselves, to ourselves, just
might be the hardest thing that we are ever asked to do.
Yet it is so important. In J udaism, this is the first step
in doing teshuvah, finding our way back to our best selves
through self-awareness and gentle self-criticism.
Teshuvah is the main activity of Yom Kippur, but we can,
and should, do it throughout the year.,

Write 3 questions abouyt yourself that begin, "What's
true..” For example, You might write about recurring
themes in your life, like, "What's true about how I relate
To people” or “What's true about how I react to X or y?"
You can ask directly about your personality traits, such
as "What's true about me and arrogance/humility,
assertive/passive, lazy/disciplined, etc.” Op you might
ask, "What's true about the way I..receive love, give love,
make friends, respond to friends' problems, prioritize my
activities, make the world a better place, etc.?” Choose
things that are important in your life.

So...what's true?
After you have your questions, write q paragraph of two

in response to each,
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Letter to God

Try to relax using a method such as following your breath
or silently singing a song or line from the prayerbook
Listen within, and when You are ready, write the most
honest thing you can to God (or if you prefer, to your
higher self). You might describe your wishes for yourself,
or your family and friends. You might write about the
things you need most, or ask for guidance.
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Write your own eulogy!

- No kidding! Think about what you would like to hear
others say about you if You were at your own funeral. On
a piece of paper, write a one-page eulogy that you hope
others will say for you. You might talk about the
personality traits your friends loved in you, or some of
the more memorable things that you did. How did you
affect the lives of those around you?

How does your eulogy compare to what you think you
would hear with what others might say about you today?

Do you think it's possible for you to live up to your own
ideas about a good life for yourself? What would you
have to change about yourself?
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I e ahm—r

Animals/Tza’ar Ba’alei Hayvim

Genesis 1:30-31

And to every beast of the earth, and to every bird of the air, and to every thing that creeps upon
the earth, where there is life, I have given every green herb for food; and it was so. And God saw
every thing that he had made, and, behold, it was very good. And there was evening and there
was morning, the sixth day.

Genesis 9:3-4
Every moving thing that lives shall be food for you; even as the green herb have I given you ail
things. But flesh with its life, which is its blood, you shall not eat.

Exodus 23:4-S

If you meet your enemy’s ox or his ass going astray, you shall surely bring it back to him again. If
you see the ass of one who hates you lying under its burden, you shall refrain from leaving it with
him, you shall help him to lift it up.

Leviticus 19:19
You shall keep my statutes. You shall not let your cattle breed with a different kind; you shall not
sow your field with mixed seed; nor shall 2 garment mixed of linen and woollen come upon you.

Deuteronomy 5:14
But the seventh day is the sabbath of the Lord your God; in it you shall not do any work, you, nor

your son, nor your daughter, nor your manservant, nor your maidservant, nor your ox, nor your
ass, nor any of your cattle, nor your stranger who is inside your gates; that your manservant and
your maidservant may rest as well as you.

Deuteronomy 22:10
You shall not plow with an ox and an ass together.

Deuteronomy 25:4
You shall not muzzle the ox when he treads out the grain.

Isaiah 11:6-9 .

The wolf also shall live with the lamb, and the leopard shall lie down with the kid; and the calf
and the young lion and the fatling together; and a little child shall lead them. And the cow and the
bear shall feed; their young ones shall lie down together; and the lion shall eat straw like the ox.
And the sucking child shall play on the hole of the asp, and the weaned child shall put his hand in
the viper’s den. They shall not hurt nor destroy in all my holy mountain; for the earth shall be full
of the knowledge of the Lord, as the waters cover the sea.

Ecclesiastes 3:19 .

For that which befalls the sons of men befalls beasts; one thing befalls tilem both; as the one dies,
so dies the other; They have all one breath; so that a man has no preeminence above a beast; for
all is vanity. '

Proverbs 12:10

A righteous man regards the life of his beast.
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Proverbs 30:24-28

There are four things on earth which are small, but they are exceedingly wise; The ants are not a

strong people, yet they prepare their bread in the summer; The badgers are a feeble folk, yet they
make their houses in the rocks; The locusts have no king, yet they go forth all of them by bands;

The lizard climbs up with her hands, and she is in kings’ palaces.

Job 12:7-9

But ask the beasts, and they shall teach you; and the birds of the air, and they shall telt you; Or
speak to the earth, and it shall teach you; and the fishes of the sea shall declare to you. Who
knows not among all these that the hand of the Lord has done this?

Babylontan Talmud, Sanhedrin 108b
... The raven gave Noah a triumphant retort. It said to him, ‘Thy Master hateth me, and thou

hatest me. Thy Master hateth me — [since He commanded] seven [pairs to be taken] of the clean
[creatures], but only two of the unclean. Thou hatest me — seeing that thou leavest the species of
which there are seven, and sendest one of which there are only two. Should the ange! of heat or of
cold smite me, would not the world be short of one kind?

Babylonian Talmud, Eruvin 100b

If the Torah had not been given we could have learnt modesty from the cat, honesty from the ant,
chastity from the dove, and good manners from the cock who first coaxes and then mates.

Babylonian Taimud, Berachot 40a
A man is forbidden to eat before he gives food to his beast, since it says. And I will give grass in

thy fields for thy cattle, and then, thou shalt eat and be satisfied.

Jerusalem Talmud, Ketubot 4:8
A person should not acquire domestic animals, wild beasts, or birds before buying food for those

animals to eat.

Babylonian Talmud, Shabbat 77b
He did not create a single thing without purpose. [Thus] He created the snail as a remedy for a

scab; the fly as an antidote to the hornet[‘s sting]; the mosquito [crushed) for a serpent{‘s bite}]; a
serpent as a remedy for an eruption. and a [crushed] spider as a remedy for a scorpion(‘s bite]. ‘A
serpent as a remedy for an eruption’: '

Midrash Rabbah, B’reishit 10:7

Our Rabbis said: Even those things which you may regard as completely superfluous to the
creation of the world, such as fleas, gnats, and flies, even they too are included in the creation of
the world, and the Holy One, blessed be He, carries out His purpose through everything, even
through a snake, a scorpion, a gnat, or a frog.

Deuteronomy Rabbah 6:1
Just as the Holy One, blessed be He, has compassion for human beings, so does He have

compassion for animals.
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Deuteronomy 22:6-7

If a bird’s nest chances to be before you in the way in any tree, or on the ground, whether they are
young ones, or eggs, and the mother sitting upon the young, or upon the eggs, you shall not take
the mother with the young; But you shall let the mother go, and take the young to you; that it may
be well with you, and that you may prolong your days.

Maimonides, Guide to the Perplexed part 3, chapter 48
It is forbidden to slaughter ‘it and its young on the same day,’ this being a precaution against

killing a child in front of its mother. For in these cases animals feel great pain, as there is no real
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