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Digest 

A village that has no organized music or neglects 
community singmg. or dancing is said to be dead · 

(John Miller Chernoff) 

Music is an extraordinanly powerful medium for the transm1s::;1on of 

language. culture, and values Because of the catchy rhyme patterns of songs 

and the predictable rhythms of music, melodies have been used as educational 

modaht1es for thousands of years Thi~ 1s particularly true in Judaism, where 

the study of sacred text has long been accompanied by musical incantation 

This ancient practice of using melody as a study tool continues today 1n both 

modern and traditional settings for Jewish education. However, rn most Reform 

congregational schools. music tends to play a far more secondary role in the 

educational process 

In recent years. research on the use of music in secular education has 

been abundant. and much of it lends credibility to the melodic study modes 

which have been central to trad1t1onal Jewish education throughout history 

Studies suggest that songs and music can be highly instrumental m the 

transmission of both language and culture. In the classroom. music can be 

used as a primary tool to stimulate interest . reinforce a wide variety of language 

skills. and help motivate students to learn. Strong music programs are 

instrumental in heJping students to enhance self-concepts, foster group identity 

and cultural pride. and build positive intercultural attitudes. This thesis seeks to 

draw from both traditional applications of Jewish melodic study modes and 

·Micah Klein, •Using Music as a Tool in Jewish Education and Continulty:Tbe Melton 
Journal (Autumn 1994). 



modern sc1ent1f1c research in the creation of new paradigms for the use of music 

in Reform Jewish education 

Chapter One 1s an exploration of how music has been implemented 

toward the transm1ss1on of Jewish culture and knowledge throughout history II 

examines t>oth the function and the apphcat1on of a vanety of melodic modes 

used in the trad1t1onal study of sacred text from educational and historical 

perspectives These ancient study modes will later be contrasted to the ways rn 

which music is being used in Reform Jew1~h education today 

Chapter Two 1s a survey of modern theories and applications concerning 

the use of music in secular education The purpose of this chapter 1s to 

establish a theoretical understanding of how and why music should be used as 

an educational tool 1n examining these modern applications for music in 

teaching language and culture this chapter provides a theoretical framework 

around which new models for Jewish education may be structured 

As Chapters One and Two examine the use of music in the transm1ss1on 

of knowledge and culture 1n traditional and secular settings. Chapter Three 1s 

concerned with how thrs 1s being accomplished in Reform Jewish education 

today In order to gather information regarding the current use of music as an 

educational tool rn Reform congregations in the United States. a sample survey 

was taken. interviews were conducted, and a number of Reform Jewish music 

curricula were reviewed. 

The final chapters in this thesis apply the information and data collected 

in chapters one through three toward the establishment of new paradigms for 

the use of music in Reform Jewish education. Conclusions are made as to how 

religious schools today might begin to build a music program which can benefit 

the congregation as a whole. 



Acknowledgements 

I would like to thank Cantor Ellyahu Schle1f er for helping me with 

Chapter Two His encyclopedic knowledge of the History of Jewish music 

was an invaluable resource, and it was truly an honor to work with him 

I am grateful for the keen eyes of my brother-in-law. Adam Cohen and 

good friend. Sondra Ross. In proofreading ~is thesis. they were able to find 

all the mistakes that my computer could not 

I would like to express my gratitude to Dr. Samuel K Joseph. who, 

knowing that the distractions of being a new fat her can be very great, made 

certain that I reserved time for my thesis as well as my son. It was a privilege 

to work under his guidance. 

Finally, I am forever grateful to my wife. Laura. Thank you for your 

love and your support, your encouragement and your enthusiasm. For the 

past few months our lives have been scheduled around my completing this 

work. Your endless patience has been very appreciated. 



Table of Contents 

Chapter 1 The History of the Use of Musfc 
as a Modality in Jewish Education. 

Bible Study and Chant 
Talmud Study and Chant 
Song and the Spirit 
Transmitting Culture Through Song 

Chapter 2 Research Concerning the U{ of Song in Education 

The Use of Songs in Teaching Verbal Skills 
Oral Skills 
Listening Comprehension 
Motivation 

The Use of Songs in Teaching Reading Ski lls 
Auditory Discrimination Skills 
Visual Skills 
Mot1vat1on 

The Use of Songs in Teaching Culture and History 

A Multi - Modal Approach to Education 

Chapter 3 How Music is Being Used in Jewish Education Today 

Survey Findings 
Interviews 

20 

How Trends in Congregational Music Can Effect the Religious School 
A Study of Curricula 

To See the World Through Jewish Eyes 
Project Manglnot 

The Heder 

Chapter 4 : Proposing New Models for the Use of Music as an 
Educational Tool in Reform Jewish Education.. .. ......... 69 

Using Songs as a Primary Text for Study 
Developing Sight Vocabulary 
Melody as a Mode of Study 
Using Music to Teach Teens 
Some Final Words About These Paradigms 



Table of Contents 

ConcluS1ons 92 

B1bhography 97 

A lJst of Selected Jewish Music Curricula 101 

Appendix A Responses to the Survey 102 

Appendix B A Sample Curriculum 
~ 

103 

Appendix C A Sample Lesson Plan 104 



Chapter 1 

A Histo ry of the Use o f Music as a Modality in Jewi sh Educat ion 

BJ..Qle_ Stud-¥..and Chant 

Scholars believe that the trad1t1on of chanting text 1s very anc1eRt 

This mamage between music and text 1s a tradition stemming from societies 

whose primary means of cultural transm1sS1an was through oral 

' communication For thts reason. the melodies for textual chanting are 

1ntent1onally simple the range of notes is limited and there 1s very little 

ornamentation In order to ensure !hat the melodies of the text never 

interfere with the perception of the words and the apprehension of their 

meanings the muStc which ts connected to the text is logogernc that 1s the 

melody spnngs forth from the text in contrast to the modem notion of 

applying a text to a melody1 

Logogernc melodies have most ltkely been an aspect of Bible 

rec1tat1on rrom the very beginning The earliest references to Bible chanting 

date back to the second century c E. where Talmudic sources indicate that 

the chanting of the Bible had already become an old and well established 

custom2 In the following passages from the Talmud, it 1s clear that the 

sages placed a high value on the melodic rendition of 81bl1cat text 

What 1s meant by the text "And they read in the book, in 
the law of God, with an Interpretation, and they gave 
the sense, and caused them to understand the 
readi ng (Nehemia 8 8)?" 

1Hanod"I Avenary, "Music," Encyd opedja J udaica (1972). 578. 
2Avenary, "Music: Encyd QD9d1a Judaica (1972), 578 



"And they read in the book, in the law of God " this 
indicates the (Hebrew] iext. "with an interpretation " . this 
1nd1cates the {Aramaic] targum. "and they gave the sense." 
this 1nd1cates the verse stops " and caused them to 
understand the reading :" th is 1nd1cates the accentuauon 
f 01suk ta'am1m) or according to another verS1on. the masoreuc 
notes -- These had been forgotten and were now established 
again [Meg1lah 3aJ 

R Joshua said He who studies the Torah and then forgets 1t is 
like a woman who bears [a child] and bunes pt] R Akivah said 
"chant 1t fzamer] every day. chant 11 every df-Y - ~ (Sanhednn 
99a] 

The Bible should be read in public. and made understood to its 
hearers 1n musical and sweet tones and he who reads the 
Torah wrthou1 tune shows disregard for rt and rts vital values 
and laws (B Meg1llah 32a)3 

The passages abOve not only provide early evidence that the Bible 

was chanted but they also provide expl1c1t references to the values 

associate<:' with the use of music in text study From chese references. 1t 1s 

clear that from early on the reading of the Bible was mextncably linKed to 

melody The melodies of the Bible. m some instances, were then 

considered to be as holy as the text itself. as they added an aesthetic which 

showed honor to rts teachings 

These melodies had an educational vaJue as well. In the passage 

from tractate Sanhedrin cited above. Rabbi Ak1vah suggests that the 

chanting of the text is a useful means for its memorization While his words 

are brief Ak1vah's comments reflect an earty understanding that when 

3These citations and their translations were compiled from Lionel A. Wol~ger's dissertation, 
~~sic of Hoty Argument The Ethnomusicology of Talmudic Debate • (Wesleyan 
University. 1991). 
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textual matenals are associated with melodic rend1t1ons words are more 

eaStly remembered and meanings are more clearly understood 

Early transrrnss1on of Bible chant was strictly an oraJ tradition. which 

was incumbent upon special teachers These spec1ahsts used an ancient 

system of manual accents called ch1ronomy -- hand and finger signs that 

evoked the medial final. and other cadences in the melodic rend111on of the 

texts4 A s the Blble was chanted. one or two helpers (tomech1m or 

messayye'1m) would stand beStde the reader and indicate ~ie direction of 

the trope for each word by lrftrng and lowenng their fingers and by 

dramatically tw1st1ng and turning the palms of their hands5 According to 

Rabbi Ak1vah, these hand motJoris were restncted to the nght hand. as the 

left hand was used to clean oneself (Berachot 62a) This practice of 

accentuating Torah with hand s1gnaJs continued well into the Middle Ages 

In his commentary on Berachot 62a Rasht explains the following regarding 

the custom 

Ta'amer Torah The tunes of the reading accents of the 
Pentateuch. the Prophets and the Hagiographa. whether by 
signs rn the book whether by raising the voice. and with the 
notes of the melodies of the tune of pashta and darga .he 
(the reader) moves his hand according to the melody I have 
seen readers who come from the land of Israel do it6 

This passage clear1y indicates that these gest1culat1ons were still 

being practiced 1n at the time of Rashi (the 11th century) This system of 

4Avenary, "Music.• EncydopecUa Jucfajca 577. 
5Abfaham W. Binder. •Jewish Music: An Encydopedic Survey" in Studies in Jewish ~ 

Collected Writings cl A, W. Bincter. ed. Irene Heskes. (Bloch PubUshing C~any, New 
Yort(. 1971), 133. 

6Aron Doran. •Masoran: EncydapediaJlldajca (vol. 16,1972), 1413. 
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ch1ronomy was used m Bagdad in the twelfth century and until recently. 11 

could still be found 1n Yemen and ltaly7 

Accordtng to this early oral tradition of Bible chanting only a few 

sections of each verse were d1stmguished by melody AS1de from these 

melodic cadences there were virtually no formalized means for grouping 

words into clauses and phrases other than one's own rnterpretat1on or 

ideology Thus. until the development of a fixed written system of accents. 

ear1y readings of the Bible were sub1ect to a wide v4riety of readings and 

mterpretations8. 

Wnnen reading accents were unknown to the sages of the Talmud as 

they do not appear to have been introduced until the sixth century 

Developed by the masoretes these new mar1<1ngs served three important 

functions. the syntactic division of sentences. the designation of stressed 

syllables. and the regulation of melodic enunc1at1on With the 1ntroduct1on of 

this f ormaJ1zed wntten system of vocalized accents. Bible reading attained 

some degree of standardization. However the melodic rend1t1ons of the text 

remained pnmar1ly an oral tradrt1on To this day, there 1s a wide vanety of 

Bible chants which can only be learned through personal 1nstruct1on9 

Talmud Study and Chant 

Like aJI books of antiquity the m1shnah and gemara were studied 

aloud10 While there 1s no concrete evidence that these books, which 

comprise the Talmud, were always studied with melodic intonation. scholars 

1 Avenary, ·Music: Encydopedia Judajca 577. 
8Avenary, •Music." Eocydoped1a Juoaica (1 972), 583. 
9Avigdor Herzog, The lmonalion ol the pemateuch m !he Hader ol Tunis. (Israel Music 

Institute. 1963), 5. 
10Balhja Bayer-ratmud: Encydopeclja Judaica (1972). 749. 
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suggest that the mu~cal components of Talmud text date back 10 ant1qu1ty 1 ' 

It 1s not possible however to determine whether or not any particular 

melodic pattern was ever standardized or. 1f such melodies did exist. how 

they could ever have been preseNed Therefore scholars have only been 

able to speculate on the history of th is ancient musical form of study 

Some of the earl iest references made concerning the importance of a 

musical rendenng of sacred text come directly from the Talmud tt self The 

passage sited below address the fact that the sagb not only understood that 

there was a proper conduct for reading, but that the reading of sacred texts 

was inextncably linked to musical concept1ons12 

A Sheffa!lah further said in the name of A Johanan If one 
reads the Scnpture without a melody or repeats the m1shnah 
without a tune (Tosafot to aid the memory) of him the Scnpture 
says, 'Wherefore I gave them also statutes that were 
not good (and ordinances whereby they shall not 
live) [Ezekiel 20 25] 11 Abaye strongly demurred to this. 
saying Because he cannot sing agreeably are you to apply 10 
him the verse "ordinances whereby they shall live ? " 
No. this verse 1s to be applied as by A. Mesharsh1a. who said 
If two scholars hve in the same town and do not treat one 
another's halachic pronouncements respectfully, of them the 
verse says, " / gave them also statutes that were not 
good and ordinances whereby they shall not live." 

[Meg1llah . 194). 

From this passage. rt 1s clear. that at the time of the TaJmud's 

composition music had some connection to the text In ttlis passage. the 

sages were concerned with pointing out that the singing of scripture was far 

more important than the quaJ1ty of one's voice The passage also suggests 

11Wolberger, "Music of Holy Atgument The Ethnomusicology of Talrrud1c Debate: 22-40. 
12Wolbefger. "Music of Holy Atgument The Ethnomusicology of Talrrudic Debate." 31 . 
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that the melody had a pedagogical purpose as welt It served as an aid for 

memory 

Reliable descnpt1ons concerning the na1ure and development of 

these chants are extremely scarce. but a number of scholar1y attempts have 

been made to trace their history One theory, presented by B3.thJa Bayer at 

the 1978 Wor1d Congress for Jewish Music, suggests that an "old cant1ll2t1on 

tune" was paired with an oral text 13 Hanoch Avenary suggests thai the art 

of the melodic intonation became manrf e~ at the dawn of the first 

mrllennrum and that these text melodies were modelled after the cadences 

of natural speech 14 

From a sociological perspective. Samuef Heilman presents the 

following hypotheSls 1n hrs study I.he People Q1JheJ3Qok which 1s devoted 

to the social process of Talmudic lernen1s 

In order to understand the importance of 1ntonat1on in lemen. 
one must recall that the Talmud 1s unpunctuated and devoid 
of vocal1zat1on so that even the basic exercise of reading rt 
proper1y requires an expertise beyond that available to the 
unschooled. In part as a result of this fact , a method of 
cantillatrng the text developed This cantillation, or gemore
nign as it came to be called rn Yiddish, served syntactic and 
rn1erpretive functions Cadence helped one disambiguate the 
text [It ) allowed one to distinguish between primary and 
subordinate clauses or ideas rhetorical questions and real 
ones, one topic and another. speech and reported speech 
sarcasm and serrousness. and so on 1s 

13Wolberger, "Music of Holy Argument: The Ettinomusicology of Talrrudic Debate.- 32. 
14Wolbergef, "Music of Holy Argument: The Ettinomus1cology of Talroodic Debate: 33. 
1 swolberger, ·Music of Holy Argument: The Ettinomusicology of Talmudic Debate," 36. 
16Wolberger, •Music of Holy Argument: The Ettinomusicology of Talmudic Debate." 36. 
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Regardless of the actual ong1ns. Talmudic argument has a st rong 

musical d1menS1on It •s an act1v1ty called "lemen." a ltfelong activity wh1cti 

connotes a vanety of pertormat1ve skills including the use of a special ktnd of 

chanted melody called "gemore-rngn " This musical study mod~ consists ol 

scales and melodic patterns which are used exclusively for the study of 

Talmud As they are applied 1n the classroom the instructor uses vocal 

intonation and bodily gest1culat1on to bring the ancient T almud1c text to hie 
~ 

Boys are introduced to the basic patterns of lemen at a very young 

age As ear1y as the first grade students begin a process of text 

memonzatron which 1s otten aided by the use a kind of translation melody 

called a "tay1sh-ntgn " This simple sing-song melody links phrases of the 

text with he vernacular and helps the children to encode the mformatton17 

As the child matures he is exposed to a wide vanety of pedagogrcaJ 

activities all of which a designed to develop the sktlls needed for T aJmud1c 

debate Most of these act1vit1es have a strong pertormative component to 

them hence the process of studyl(lg Talmud has been referred to as "the 

music of holy argument is" 

The nature of TaJmud study 1s very different from that of studies 1n the 

secular wor1d If one compares the kind of studying that takes place in a 

llbrary with that which takes place tn the be1t m1drash (a Jewish house of 

study), the truly unique character of taJmudic dialogue becomes clear. In a 

library books are read silently. as silence provides a respectful atmosphere 

for indiv iduals to study at their own pace Activity tn a library is restricted to a 

very minimal level to limit the amount of distraction to others In contrast, the 

17LJonel A. Wotberger. "Music or Argument: The Bhnomusioology of a Talmud Study 
Session,· Studies in CootempocilQ' Jewry: Modem Jews and Their MusjcaJ Agendas. 
(vol. 9 Ed Mendelsohn, Ezra. Ox1ord Univ. Press. 1993). 113. 

18wolberger. ·~sic ol Argument. The Ethnomusicology of a Talmud Study Session,• 113. 
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setting where Talmud study takes place 1s filled with activity There •s "a 

hustle a hubbub and roar of voices as people read. chant hum mel0<11es 

gesticulate and debate 19" 

Few act1v1ttes resemble this kind or traditional study. which involve~ 

the presentation of oral and wntten text mixed wrth musical m'Jt1fs and 

exaggerated body movements There are many nonhngu1st1c elements that 

are manipulated in the course of a Talmud study session involving pauses. 

1ntonat1ons and inflections 1n v0tce and ~Y gesticulauons Through these 

vocal manipulations and bodily movements. the wo_rld of Talmud study takes 

on a highly pertomallve nature It 1s a mul11-leveled event tn which content

onented linguistic ideas based on the text and its meaning constrtute only a 

part of the expenence20 

Talmudic study involves a certain degree of improvised performance 

While study begins with a piece of text rt necessitates many 

eX1emporaneous additions on the pan of the students These additions 

maintain a high degree of performat1ve quaJ1ties which are learned by 

echoing the instructor21 As this process evolves, a constant stream of ideas 

begin to f 111 the room There is a chatter of voices and sing-song chants. as 

the instructor skillfully manipulates the students and the text at the same 

time. In this active educational environment, "nigun" (melody) attains a wide 

variety of func11ons22 

An extensive anaJys1s of how. why and when nigurnm are used in the 

study of T af mud has been made by Lionel A. Wolberger in both his ar1icle 

19wolberger ·~sic ot Argument· The Ethnomusicology ot a Talmud Study Session," 110. 
2oWolberger. ·~sic ol Argument: The Ethnomusicotogy of a Talmud Study Session , ~ 111. 
21Wolberger, -Music of Holy Argument The Bhno"1JSicology of Talmudic Debate.- 76. 
22Wolberget . "Music of Holy Argument. The Elhnomusioology of Talmudic Debate: 102. 

e 



and his d1ssertat1on on the ethnomus1cology of Talmudic study Both of 

these wor1<s are instrumental in prov1d1ng an understanding of the various 

uses of nigun 1n Talrnud1c transm1ss1on For the purposes of this study 

however. a simple overview of Wolberger's findings will be provided 

Through exaggerated movement and vocal intonation Talmud 

chanting broadens the reach of the text and bnngs 1t to 11f e The melodic 

study mode used in this process features small groups of muS1cal motifs 

which can accommodate large amounts of teiual matenaL The melodies 

are simple easy to remember. and allow for the wide rage of diff1cult1es 

found in T aJmud1c reasoning and thought23 For example through the 

musical emphaS1s of one phrase in the text rather than another an instructor 

can help to clarify the meaning of a passage. These simple melodies are 

vital to the trad1t1onal study of Talmud. serving two pnmary functions They 

help to articulate, reinforce and interpret text. and their repetitive sing-song 

nature serves as an aid 1n memonzat1on Wolberger repons that many 

yesh1vah students are able to recall entire portions of talmudic text rn 

"gemore-nign• long af1er their yesh1vah years24 

"Gemore-nign• not only stimulates the analytical mind. but 1t also stirs 

the emotions. The melodies of Talmud chant have a very strong cultural 

component which brings the text to the community and helps to externalize a 

deeply intellectual endeavor The simple chants of Talmud study evoke a 

wealth of memories and feelings w1th1n the student which ultimately serve 

the cause of transmitting the text and the culture 1t produces to the next 

generation2s. 

23Wolberger, "Music of Holy Argument. The Elhnomusioofogy of TalmtJdic Debate." 190. 
24wolberger. "Music of Argument: The Bhnomusioofogy of a T almtJd Study Session, •117 
25wolberger, ·Music of Holy Argument : The Ethnomusicology of Talrrudic Debate,• 233 
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Song and the Spirit 

Another area in which music and text are closely linked 1s 1r the realrr 

of prayer Early prayer tunes like the melodies used for text study. 

ma111ta1ned simple patterns to meet the needs of long and s11ort phrases 

w1thou1 difficu lty The purpose of these prayer modes were pn'Tlanly 

functional. setting a rhythm for collective worship The aesthetic 

considerations of these and other musical modes however remained of 

secondary importance until the dawn ot th~ tenth century when Jewish 

th inkers began to see music 1n a new light 

The beg1nn1ng of a new period in Jewish music may be said to have 

been influenced by wide a vanety of changes brought about by the Arab 

conquests Under Arab domination Judaism was brought together 1n a 

wortd of relative liberty and open-mindedness and Jewish thinkers found a 

new freedom to integrate themselves into the material and spiritual realms of 

the general cultu re26 The Arabs introduced the Jews to the art of 

ph1losoph1c inquiry a discipline which ul11mately infh,Jences al l aspects of 

Jewish thought. including concepts regarding the role and nature of mu51c27 

Amongst the earliest Jewish thinkers to add1 ess the topic of music as 

an aspect of philosophy was Saad1a Gaon In the final chapter of his book 

EmunoLYe:.D_e:ot Saad1a describes the way in which musical mythm attects 

the human temper and mood. Sound, mus1caJ intonation or melody, 

according to Saad1a. arouse [in their simple state] only one of the impulses 

of the soul. however when they are blended together, they produce a 

26Avenary, "Music,• Encyd<¥J8dia Juda,ica 590 
27Avenary. "Music. ~ Encyclopedia Judajca, 590 
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harmonious effect on the emerging traits and f acuities of the soul ?A" 

Saad1a discusses eight types of musical mythm and how. when mixed 

together properly. they can have a harmonious effect on the soul 

Saad1a's considerations represent an attempt to onng rnus1c rnto the 

realm of philosophy Music has a powertul ettect on man. as 1t can play a 

central role in the development of his character and soul H IS arguments are 

part of the ancient doctrine of the eth1ca1,1ntluence of music formulated by the 
\ 

Greek philosophers. however. they contain bibl ical roots as well 2g In First 

Samuel. there are a number of instances where DaVld plays music to ease 

the ailments of a melancholy King Sau1JO In Second Kings Elisha 1s 

aroused to prophetic ecstasy by heanng musical mstruments31 

These b1bhcaJ and philosophical notions form the basis of Saadia's 

ideas regarding the effects of music on the human character and while they 

contnbuted very httle to the science of music, they do mark the beginning of 

a new approach to music 1n relationship to Jewish studies For the next few 

centuries Jewish thinkers would continue to engage in attempts to integrate 

mu51cal theory and Jewish leaming32. 

Like Saad1a. Majmonides and his followers aJso sought to establish a 

proper place for music within Jewish education and learning Music had a 

powerful ettect on the mind and the emotions. and represented a central part 

of each 1nd1V1duals' spiritual quest. In a wor1< called P1rt<e1 HatsJachah erther 

Maimonides or a member of his school stated that one who prays w1tti the 

28Saadia Gaon The Book of Beliels and Op1mons. Trans. Samuel Rosenblatt (New Haven: 
Yale University Press, 1948), 402. 

29Avenary, "Music," Encyclopedia Judajca 591-
301 Sam. 10:6; 16 :16, 23. 
s111 Kings 3:15. 
32Avenary, "Music," Encydopedia Judalca 591 



sweet sound of a pleasant voice "prepares his entire self for the trarisfer ot 

his soul to the spmtual world33 11 It should be mentioned here that 

Maimonides and hrs followers did not equate music to the chanting of sacred 

text Music. in general was seen as folly On the other hand. music that was 

applied toward the sanctification of sacred text. was a worthy end0avor 

This d1st1nct1on continues in many Sephardic Jewish communities today 

They will say they do not allow music in worship yet heir services are filled 
~ 

with melody and song34 

Defining music as a melodic device to glorify text. Maimonides and 

his school sought to find ph1losoph1cal arguments to prove the value in such 

a practice In his Guide for the Perplexed. Maimonides sees music "as 

cognate to the faculty of discerning the pure idea (3 46) and pleasantness 

Of sound IS a precondition of its ettect Of the soul (3 45) " According to these 

statements music was understood to have a tremendous effect on human 

thought and emotion and many argued that it should have a central role in 

one's education35 

One of Maimonides' followers. Joseph 1bn Aknin argued that the 

Bible itself obliges the Jewish people to learn the art of music because its 

spiritual power had been a source of prophecy As it had with the prophets. 

music could continue to guide a mind to clear sight. to keen dist1nct1on and 

to the faculty of meditation One of the greatest qualities of music was that 11 

could clear the mind of all distractions converting it into a clean vessel for the 

reception of the spirit of holiness36 According to this school of thought 

33Avenary. "Music: EncydOJlftdta Judaica. 600. 
34f>ersonal intet"Aew wilh Or. B iyahu Schleifet, in Cincinnati, November t 5, 1995. 
asAvenary. "Music: Encydopedia Judaica 600. 
36Avenary. "Music,• Encycjopedja Judalca. 600. 
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music was a vital aspect of one's education. It was seen as a medium for 

shaping character. developing ernot1onal abilities. and ultimately enriching 

the soul As a means to these ends. music was considered to be a powerful 

instrument 

In the 13th century these emotional components ot musical 

expression became a focal point for Jewish mysticism The mystics believed 

that there was a constant and direct relationship between relig ious 
I 

experience and music. as music could communicate ideas that could never ~ 

be expressed through words alone37 Their aim was to ultimately transcend 

the words of the text and convey their love and devotion to God wrth their 

whole being Song and dance allowed for such an intense expression of 

personal intention. 

The mystics understood the secrets of creation or of the heavens as 

having recourse to musical symbols. metaphors and allegories38 For 

example. the reciprocal relationship between the lower and upper world, 

can be made comprehensible through analogy with musical resonance as 

divine love and grace are pictured by various allegories of song and 

dance39 These musical aspects of spiritual development were especially 

significant in the realm of worship. Since music was understood to influence 

divine activity in a positive way, heartfelt worship involved the cheertul 

performance of a prayer concretely expressed 1n song Cifld melody. 

For the Hasidei Ashkenaz. daily attempts to express their love and 

devotion to God were shaped dramatically by music. While prayer and 

praise were considered to be central aspects of life. 1f they were performed 

37 Avenary. "Music," Eocydq>EKfia Judaica 604. 
3BAvenary, "Music," Encydaw<fia Judalca, 604. 
39Avenary. "Music,• Encyclopedia Judaica, 604. 
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without melody they were considered to be 1mperf ect Medieval Jewish 

myst1c1sm introduced a wide vanety of musical dimensions to sacred tex't 

some of which used moaes that were influenced by popular musical 

themes4o Just as everyone was obliged to say dally prayers. so too the use 

of a popular song could be transformed into a means of expressing personal 

devotion This idea 1s expressed well in the following passage from Set er 

HaS1d1m 

~ 
There is nothing that induces man to love his Creator and to 
en1oy his love more than the voice raised in an extended tune 
If you are unable to add something [of your own to the 
prescnbed text] pick out a tune that 1s beaut1f ul and sweet to 
your ears Off er up your prayer in such tunes and 1t will be full 
of kavanah and your heart will be enchanted by the uttenngs 
of your mouth 4 1 

In the passage above. it 1s clear that melody for the mystics was of 

pnmary importance The text. atorie was often secondary for while it was 

confined by the fact that it had a beginning and an end a melody, on the 

other hand. could continue on forever These tunes had an ethereal quality 

wn1ch provided a means for an endless praise of the Creator with one's 

entire being 

In the 18th century. these mystical ideas regarding melody and prayer 

become the basis for the Chass1dic movement's attitude toward the use of 

song for religious expression Chassid1sm set piety above learning and 

regarded the expression of exuberant JOY as a chief religious duty42 Song 

40Avenary, "Music,• Encyclopedia Judaica 606 
41/wenary. "Music: f,ncydopedja Judaica. 606. 
42A Z. ldelsohn. Jewish Music jn tts Historical Dewlopmeot (Henry Hoh & Company. New 

York. '1929). 414 
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was a critical means of fulf1l1tng this obllgat1on This philosophy 1s reflected 

tn the following words of Shnur Zalman of Llad1 

Melody 1s the outpouring of the soul Words interrupt the 
stream of emotions For the songs of the souls. at the time they 
are swaying m the high regions. to drink from the well of the 
Almighty Krng. consist of tones only dismantled of words43 

The Chass1d1m believed that song was the soul of the universe and 

melody was not only considered to be the primary mean~ for bnngrng one to 

the heights ol ecstasy and true rel igious fervor, but 1t was also the best 

medium for leading the rndiv1duaJ toward salvatton44 Song was a tool an 

instrument ror reltg1ous expression. and a method for mental and sp1ntual 

transformation Thus m this mystical approach to religion. learning a 

melody provided a Jew with a valuable technique for spmtual ennchment 

and religious expression 

Just as the mystics used music as their primary means for spintuaJ 

expression, Jews throughout history have turned to music as a way to 

transmit and perpetuate Jewish culture Jewish song has always embodied 

the voice and the spirit of a people, who for two thousands years have been 

scattered all over the wor1d. Yet , desprte the wide diversity of languages and 

cultures under whrch Jews have survived, history shows that music has 

always been instrumental 1n the transmission of the Jewish religion, history, 

culture. and values-45 

43Ricflard Neumann. •Jewish Music Guide for Teac:tiers: (Board of Jewistl Education. New 
York. 1975), 21. 

44tdelsohn, Jewish Music ID its Historical Development 414. 
451delsohn. Jewjsb Musjc ID Its His1orical Development 492. 
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Wherever the Jew settled. Jewish music flounshed While tie 

melodies vaned according to the times and the cultural settings of each 

par11cular community. the songs themselves shared s1m1lar messages and 

themes From as early as the 10th century Jewish songs. for both home 

and synagogue use. had already spread throughout the Diaspora 

Embodying the rehg1ous hopes. v1s1ons. and behef s of the Jewish people 

these songs perpetuated many tenets of the farth4s For example mes51arnc 

songs about the coming of EllJah the prophet. ~ere common to most Jewish 

communities by 11th century The oldest record of this group of melodies ts 

the following refrain "EllJah. the prophet. EliJah the T1shblte. Eh1ah lhe 

Gtleadi1e may he speedily come to us with the Messiah the son of Dav1d·4 7 

As these words were sung by Jews throughout the Diaspora a single vision 

of Jewish meSS1anism was shared and perpetuated 

Another group of songs that were shared by Jews from a very early 

time are those which were created for use dunng various holidays and 

ntuals Some or the most commonly shared compositions were those which 

glorified the Sabbath4e Popular songs for the celebration of holidays and 

hfe cycle events also spread throughout the Jewish world, and through them 

a scattered Jewish populous was held together. in part , by song. 

Jewish muS1c addressed aJmost every aspect of hfe Even secular 

themes were put to melodies In both the Sephardic and Ashkenaz1c 

communities. some of the most popular tunes applied to events in everyday 

life. Love songs, work songs, and lullabies were popular ways in which 

Jews throughout history and across a variety cultural settings expressed 

461defsohn, Jewish Music JO rts HistodcaJ Deyelppmeot, 360. 
4 710elsohn, Jewish Music jn its Historical Development. 360. 

48Jdelsohn, Jewish Music jo its Historical Devalppmeol 361 
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there feelings and their attitudes about the world around them All of these 

sub1ects were addressed from a Jewish perspective. and by singing them 

Jewish values and beliefs were expressed and intemaltzed by the most of 

the Jewish world The following Y1dd1sh lullaby serves as an example of t,ow 

values were expressed 

Unter dem k1nd's w1gele 
Steht a waisse tz1gele 
Tzrgele 1s geforen handten 
Aosinkes m1t mandlen 
AoStnkes mlt mandten 
Is die bes1e s'choroh. 
Mein kind vet kennen lemen 

toroh 

Beneath the baby's cradle. 
There stands ~ white kid 
The kid has gone a-bartering 
Raisins and aJmonds 
Raisins and almonds 
Are the best goods 
My baby will know the study of 

Torah 49 

This popular Y1dd1sti cradle-song boldly expresses a mother's 

aspirations for her infant son In singing th is lullaby the mother vocalizes 

her hopes that her child would grow up to be both a scholar of Torah and a 

merchant. Such songs exemplify how. from the moment of birth Jewish 

song played a centraJ role m the expression and the transmission of Jewish 

culture. attitudes values and beliefs as they related to all aspects of Jewish 

life. 

Beginning tn the late 19th century, a new genre of music sprouts from 

within the European Jewish community transmitting an entirely new set of 

values for the Jewish people Influenced by wide spread nationaJ1sm . many 

Jews begin to search for a means of attaining a nation of their own Out of 

this political idealism, modern Zionism is born. For two thousand years, 

Jews had been praying for the day when the Messiah would come to restore 

Zion and redeem the Jewish people While the Zionists shared the dream of 

491delsohn. Jewish Musjc In Its Histodcal Oeveloomeot 393. 
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a Zion restored, they belreved that its realization cou ld only be achieved 

through poltttcal struggle It 1s out of this 1deolog1cal framework that a new 

Jewish sprnt found passionate expression 1n song The Israeli natronal 

anthem ''Hat1kva" (The Hope) expresses th is polrt1cal sptr1t and this v1s1on or 

hope 

As long as deep 1n the neart 
The soul of a Jew yearns 
And toward the east 
An eye looks to Zion. 
Our hope 1s not yet lost 

I 

\ 

The hope of two thousand years 
To be a free people 1n our land 
The land of Zion and Jerusalem 

(Naftali Henz Imber. 1878) 

The musical experience of the Amencan Jewish community of the late 

20th century has been greatly influenced by this Zionist spirit While the 

Jews of America may have been separated geographically from their 

brethren in Israel they were able to connect themselves sp1ntually and 

emotionally to the struggles Klal Yisrael by expressing notions of a common 

lot through songs conveying Jewish hope and determination Thus. songs 

became a powerful cultural thread tying the Jews of diaspora to the land of 

Israel 

Today the American Jewish community has inherited a broad 

spectrum of musical traditions. modaJities which d1ff er in their stytes as well 

as in their applications While there may be shared melodies throughout the 

various movements rn the United States, the ways In which each community 

uses music d iffers greatly. For example, while some communities may 

embellish the recitation of liturgy and sacred texts with the use of ancient 

18 



chants others may re1ect chanting entirely turning to the use of more 

dramatic modaht1es to enhance their worship expenence As each 

community understands the value and the use of music 1n congregational 

life tn a slightly different way each community's approach to music in the 

realm of Jewish education aJso differs This paper is cancer ned primarily 

with the ways rn whrch the Reform Jewish community ts currently using 

musrc as an instrument for Jewish edu~at1on rn rts religious schools. 

However before such an assessment can take place. a general 

understandrng should be established regarding the value and the function of 

music 1n education. 
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Chapter 2 

Research Concerning the Use of Song in Education 

Music ts generally known to have a powertul ef1ect on the emotions 

Anyone who has ever cned at an opera or danced at a rock concert can 

attest 10 the fact that music has the remarka~e ability to move its listeners 

from one emotion to another through melody and rhythm Because of ns 

great appeal to the emotions. music in general and song in particular has 

frequently been used as a motivational tool tn the field of education In this 

capacity songs and music are frequently used to stimulate stUdent interest 

ease the tension of a long lesson and make learning more en1oyable 

Research shows. however that songs are more than motivational 1n nature 

They are powerful tools which can be used in the transmission of language 

and culture In the classroom. songs are used to develop a wide vanety of 

language skills including those tn reading, vocabulary development. and 

grammar Songs also play an instrumental role tr'l promotmg a sense of 

cultural awareness cultural pride. and personal identity 

This chapter is concerned with establishing a broad understanding of 

how and why songs should be used 1n the development of language skills 

and in the transmission Of culture To this end. thts chapter presents a 

survey of the theones and applications concerning the advantages of using 

song as an educa11onaJ instrument. 

20 



The Use of Songs m T each1ng Verbal Skills 

There are few JOYS m the wor1d which can match the feelings ol 

parents when they watch a toothless grin spread across the face of their 

infant 1n response to a simple ditty they have created Songs about draper 

changes and daily duties are natural ways of making one's trme spent N1th a 

baby more en1oyable They are a fun and entertaining way to communicate 

with a baby and at their base level they represent an ear1y form of language 

' 
1nstruct1on The singing of songs 1s a naturaJ form b f communication wh1cn 

translates eaS1ly into a classroom for formal language 1nstruct1on 

Songs occupy a middle ground between the communicative aspects 

of spoken language and the entertainment aspects of music Although 

quantitatively d1ttering from normaJ speech in terms of the d1stort1ons 

present songs are qua1ttat1vely s1m1lar ltngu1st1ca11y.>o. Songs and normal 

speech are on the same continuum of vocally produced sounds Both share 

rhythmic and melodic content and represent forms of oraJ communication 

Because of these sim1larit1es. songs represent val id materials for study 

within the broad framework of language learnings' 

Songs not only represent matenals for study. they represent a method 

for language study 1n and of themselves Songs are fun they hold the 

attention and interests of students they break the monotony of daily 

language drills. they prov1de·mnemon1c structures and contexts for 

learning; and they constitute real examples of the language, literature. and 

culture of those who compose thems2 Songs represent a natural bridge 

SoVukiko S Jolly, "The Use of Songs in Teaching FOfeign Languages," The Modem 
Language Journal. vol. 59 (1975), 12. 

51Jolly, -The Use of Songs 1n Teaching Foreign Languages."12. 
52"fhomas A. Ctaerr, and Richard Gargan. "The Role ot Songs ln the Foreign Language 

Classroom,• OMLTA Journal. (1984), 28. 



between t'he interests of students and the target language being taugh t 

There 1s virtually no aspect of language instruction to which a song cannot 

be adapted53 

Oral Skills 

The songs of any given culture contam rules and dynamics which 

reflect the basic rhythm. pitch 1ntonat1on and llngu1s11c strucwres of that 

culture's spoken languages4 As most students hJv.e favorite songs many 

oral language skills can be introduced and reinforced through smgtng In 

knowing a song, any given student already has a general feel for some of 

the less tangible aspects of a language such as phrasing. linking , intonation 

stress. and pronunc1at1onss A feel for such phrasing is part of the basic rote 

learning of any song Most songs naturally fallow the basic meter. pitch 

dynamics and other phonological elements and patterns which are inherent 

1n the spoken languagess Thus in leam111g the songs of any given culture. a 

student 1s introduced to a wide vanety of oral language skills 

McDonald (1975) discusses how a song as simple as "Mary Had a 

Ltnle Lamb· can be used as a tool in developing language skills in young 

children57 Using the text of "Mary Had a Little Lamb" as a kernel sentence, 

she shows how preschool children can be encouraged to exercise their oral 

language skills in a non-threatening way Her exercise 1s based on having 

children replace the words of "Mary Had a Little Lamb" with other words that 

S3Jayne H. Abrale, "Pedagogical Applicaoons of the French Popular Song in the Foreign 
Language Classroom: The Modem Language Classroom vol. 67 (1983), 8. 

54aaerr. 'lhe Role ol Songs in the Foreign Language Classroom,• 29. 
55aa9fr. 'lhe Role ol Songs in the Foreign Language Classroom: 29. 
56Jolly. "The Use ol Songs in Teaching Foreign Languages.• 13. 
57oorothy McDonald, "Music and Reading Readiness,• Language Arts. vol 52 (Septembef 

1975), 874. 
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they know With the help of a teacher children are able 10 create such 

simple substitutions as "Mary had a big red ball." "Where did Mary get the 

ball?" and "Whal did she do with the ball?" etc sa Given the opportunity for 

creating musical subst1tut1ons and answers children are able to present ar 

endless repertoire of alternative verses to the song 

This exercise is an example of how a song can provide language 

students with an opportunity to form whole sentences using limned 

vocabularies It also suggests how songs may be used as 4n aid 1n the 

teaching of the function of words such as descnptors actions words and 

connecting words As McDonald's exercise 1llus1ra1es. the under1ytng 

rhythm and melody of a song can provide a sense of expectancy that 

alleviates resistance and fear of failure for a student of language59 A 

creative teacher can in a similar fashion. conduct s1ng1ng conversations in 

the classroom Anything that can be said can also be sung, and very otten 

pitch and rhythm can provide a vividness to the expenence which may not 

be provided through ordinary spoken language&>. 

Songs can be used very ettect1vely to reinforce such oral language 

skills as grammatical structures vocabulary and id1omat1c express1ons61 

Both the colloquial and dialectical usage of language found in many songs 

provide fine examples of daily spoken language which are often lacking in 

standard text books By using a song properly . a teacher can expand a 

child's vocabulary each and every time a new song is introduced62_ 

58McOonald, •Music and Reading Readiness." 874. 
59McOonaJd, "Music and Reading Readiness," 874. 
60McOonaJd, "Music and Reading Readiness: 874. 
61 Jolly, "The Use of Songs in Teaching Foreign Languages,· 13. 
62McOonaJd. "Music and Reading Readiness," 874 

23 



In order to maximize the effectiveness of the use of songs for teaching 

language, each song must be selected with a definite learning strategy in 

mind. The successfu l 1mplementat1on of songs in the language class 1s 

entirely dependent upon the choice of materials and how the teacher puts 

them to use The content of each and every song must be conS1dered with 

regard to vocabulary verb forms. pronouns pronunc1at1on. and the use of 

1d1omauc expresS1ons63 To create strong interest among students a 

complete analyS1s ot the lyrics must be a centra' part of the lesson plan This 

demands that the teacher carefully and accurat~y prepare translations of 

the song text. create vocabulary sheets. develop questions to analyze 

grammar. and point out the proper pronunciation of words54 For older 

students a cultural context for the song and 1nformat1on about the artist can 

also be helpful 1n stimulating a sense of 1n1erest6s The most effective songs 

are those which contain matenals which are easily associated with that 

which has already been presented to the class. If the students are unable to 

make such associations because the songs present unf am1llar grammatical 

structures or materials beyond their abilities. the effectiveness of the song as 

ar1 educat1onaJ tool is greatly d1mimshed66 

A gradual introduction of materials has proven to be the most effective 

way to use songs to teach language67 Garcia-Saez ( 1984) found that the 

63Santiago Garcia-Saez. 1"he Use of Song in Class as an lmportan1 Stimulus in lhe Leaming 
of Language: A paper presented at the Annual Meeting of the Soutttwesl Conterence 
oo the Teaching of Forn1gn Languages, Colorado Springs, CO, (Maren 1-3, 1984), 3. 

64 Abrate, "Pedagogical Applications of t1le French Popular Song In the Foreign Language 
Classroom.· The Modem L..aoguage Classroom vol. 67 (1983). 8. 

ssMarisa Gatti-Taylor. "Songs as a Linguistic and CUitural Resource in the ln1amledlate Italian 
Class." Foreign Language Annals, vol. 13 (1980) 466. 

66Jolly, "The Use of Songs in Teaching Foreign Languages.• 13, 
67Garcia-Saez, "The Use of Song in Class as an lmportant StimJlus in the Leaming of 

Language,• 5. 
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following system was a highly eff ect1ve way to introduce songs for the 

purpose of teaching of Spanish 

On the first day the instructor should have the stuoents 
hsten to the song and try to figure out tts meaning As an 
additional 1ncent1ve. 1t might be useful to have the students 
make a list of the words they do not know 1f they are beginners 
If they are more advanced. they should attempt to paraphrase 
1n Spanish what the understand 

On the second day, the song which includes quesuons 
dealing wrth vocabulary grammar. and the mearnn~ of the 
lyrics. is handed out Now that they understand evetything, the 
students listen to the song once more. but now with the words 
in front of them 

On the third day, the instructor asks the students to sing 
the song along with him Singing together. the students get a 
new feeling of unity 

By the fourth day. the students should memorize the 
song Following this method the students learn six to eight 
songs per semester68 

Two final considerations which must be made when considenng the 

1ntroctuct1on of songs for the teaching of language are the speed of the song 

and the krnd of musical accompaniment that will be used69 If a song •S too 

fast it may not be an effective tool. A slower song enables a student to hear 

the words more easily. and thus can lead to a greater sense of confidence 

and mastery regarding the materials 

In considering the type and quantity of musicaJ accomP.animent to 

use, it is important to remember that too much music can be detnmentaJ to 

the lesson Instruments such as a gurtar. a key board, or a harpsichord are 

ideal for the classroom use because they are simple and their music seldom 

68Garcia-Saez, "The Use of Song in Class as an Important Stirrulus in the Leaming of 
language,• 5-6. 

69Abrate. •Pedagogical Applical1ons ol the Frene:h Paputar Song in lhe Foreign Language 
Classroom.~ Iba Modem Language Classroom. vo&. 67 (1983), 8. 



obscures the lyncs of the song In contrast a fully orchestrated recording of 

a song can often be d1tt1cull to work with as the lyri~ of the song may be 

difficult to hear and d1fferent1ate7o 

Llsiernng Comprehension. 

One of the critical areas of language development is the ab1hty to 

listen to and understand spoken language71 Comprehen51on of oral 

materials 1s a constant demand which 1s req&ired of students learning any 

language An important task of any language teacher especially rn the early 

years of education, 1s to help students develop these vital listening skills 

Songs have been shown to be helpful 1n developing this cnt1cal aspect of 

languagen 

Songs can be viewed as a type of exaggerated speech at one end of 

a continuum normal speech, heightened speech (as 1n sennons). dramatic 

speech. chant and f1nalfy, song73 Because they exaggerate speech so 

dramatically and because they are presented in an such an appealing 

package. songs have unique advantages for the practice of hstening 

comprehens1on74 

Listening to a song, especially if It is in a fo reign language. is a 

difficult challenge There are such a wide variety of speeds. phrasings, and 

linkings to which the listener must attend that the task of hsternng to a song 

can become an educational activity rn and of itself Words must be 

70Abrate. "Pedagogical Applications of the French Popular Song in the Foreign Language 
Classroom,• 8. 

7i Sandra L Renegar. •Reading and Music: T aka Note: Opinion Papers, Department of 
Elementary and Special Education at South East Missouri Stale l.kllVersity (1 986), 3 

72Mc:Donald, "Music and Reading Readiness,• 875. 
73aaerr. -rhe Role of Songs in the Foreign Language Classroom." 28. 
74aaerr. -rhe Ro&e of Songs in the Foreign Language Classroom." 29. 
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d1tferentiated. phrases and word groupings must be discerned. and 1he ways 

1n which the matenals are linked together must be decoded in order to glean 

meaning from song as a whole Introducing act1v1t1es m the language 

classroom which involve listening to songs therefore can play an important 

role in strengthening a student's listening comprehension skrlls75 

The following hst provides f 1ve exercises developed for tne 

improvement of listening comprehension sk111s76. 

\ 
1) Hand out the text of the song wrth blanks and ask students 

to f 111 m the blanks as they listen 

2) Translate rn pauses or use mouthing and gestures for 
addrt1onal cueing. 

3) Ask students to listen to a song without the text and to Jot 
down al l the words 

4) Reconstruct the theme of the song as a class act1v1ty 

5) List and review unf am1ilar vocabulary in the order in whrch rt 
appears in the song. and then ask students to hsten to the 
song again 

MotJ'latron 

Perhaps one of the greatest benefits of the use of song in teaching 

language skills is the impact rt has 1n the area of student mot1vat1on Any 

material whrch can be taught with the help of singing will prove to be much 

less monotonous than the usual exercises found in a text book77 In the 

foreign language classroom, where vocabularies and grammar exercises 

75Renegar, "Reading and Music: Take Note," 3 
76aaerr, "The Role ot Songs in the Foreign Language Classroom: 29. 
77Gan::ia-saez, "T'he Use of Song in Class as an Important StimJlus in the Leaming of 

l,.anguage.: 2. 
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are ca.ref ully chosen to respond to the students' level of mastery songs can 

be an effective way of raising. or at least maintaining, student mouvauon 

One ol the weaknesses of the mechanical memonzation and 

repetitive drilling associated with the learning o! a foreign language 1s ihat 

the process 1s generally conS1dered boring. and students gradually lose tne1r 

mot1vat1on7B Songs can add variety to tne class. and research shows that 

variety leads to an increase in student interest and anent1on span79 The 

use of songs therefore can contribute grea~)' to tne elimination of such 

boredom while ma1nta1nmg the pos1t1ve rewards of .dri lling exercises 

Songs can also contribute to a student's sense of confidence. When 

a student learns a song, there ts the immediate sat1sf action of having 

mastered a complete llngu1st1c exercise in a non-competrt1ve environment 

The student also gains a more authentic lingu1st1c expenence than that 

gained through the memorization of dialogueSO Each of these factors has 

an effect on the morale of the student in the classroom. 

Songs are powerful tools which can play an influential role in the 

mood and atmosphere ot the classroom setting They represent a break in 

the monotony of text book materials and pattern drills. and they create a 

relaxed. enjoyable. and non-competitive environment. Each ot these factors 

ultimately helps most students to maintain interest and focus attention to the 

task at hand. 

78.Jofty. ~Use of Songs in Teactung Foreign Languages.• 13. 
79aaerr. "The Rote of Songs in 1he Foreign Language Classroom: 31 . 
8°<3arcia-Saez. "The Use of Song in Class as an Important Stirrulus in the Leaming of 

Language." 2. 
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Soog_s_m Teachmg Reading_ Skills 

The teaching of reading demands continuous 1nnovat1on and 

evaluation of method Teachers face many challenges 1n the reading class 

Children learn at different rates. they have a wide variety of learning 

strengths and weaknesses. and their attention spans are often ltm1teo In 

recent years many methods and approaches have been developed to 

address the multipl1c1ty of challenges 1n the reading classroom 

The process of teaming the mechan\cs of reading ts based on the 

development of an 1ntemal1zed system of drff erent1ation and 1ntegrat1on of 

symbols and sounds81 In the learning of letters a student must differentiate 

between those symbols which look the same and those which look d1tterent 

That student must then learn to associate each letter with its appropnate 

sound and establish temporal relat1onsh1ps between these 1nd1v1duaJ 

reading units. Before one can read with any degree of fluency. this process 

of visual and auditory differentiation and integration must be mternalized82 

Research suggests that music can play a large role in facilitating this 

process 

Music and reading have been shown to be compHmentary skills 

especially for young children63 There are 1dent1fiable, melodic patterns in 

ear1y spoken language which can be employed in the teaching of reading 

Children often make up rhymes and create their own songs when practic ing 

newly acquired language skills. and they bnng these natural rhythms and 

sing-song melodies with them to the task o1 learning to read By integrating 

81 Diana L. Nicholson, · Music as an Aid to Leaming: Diss. New York University, School ol 
Education 1971, 31 . 

82Diana L Nlchotson, ""1usic as an Aid to Leaming: 31 . 
838ill Harp, "When the Principle Asks: 'Why are your kids singing during reading time?'" 

Beading Teamer vol. 41 (Jan. 1988) 454. 



music into a reading classroom a teacher can capitahze upon this natural 

relat1onsh1p between reading and mus1c84 

Inasmuch as musical ac11vtt1es can comphment and reinforce the 

language skills required 1n the reading process music and song should be 

utilized in the reading classroomss Music has been shown to aid 1n the 

development of such skills as auditory and visual d1scnm1nation. the 

dlff erent1ation and 1ntegrat1on of letter sounds the sy1labicat1on and 

pronunciation of words. and the expansion of vocabulary86 rJ; use ol 

music as a tool in etf ect1ng the development of these skills has been the 

subiect of a great deal of research 

Au.drto.ry D1s.c.nrru_11at10.0 ~Its 

Choksy (1974) cites research which reported that a group of 

Hungarian children receiving da.rly music instruction through the Kodaly 

Mettlod showed a marked improvement of achievement 1n other academic 

areas87 This approach uses musical training at an early age as an aid to 

the development of aural d1scnmination sk1lls88 Using this method a child 

receives training to read music and words simultaneously. Those who were 

involved in this study were "struck by the atmosphere permeating every 

class -- the total involvement of the children in the task at hand, the lack of 

discipline problems. the self-assurance of the students, and the total 

absence of self~nsciousness89." 

B4ai11 Harp. 'When the Pnnciple Asks Why are your kids singing during reading time?'" 454. 
BSRenegar, "Reading and Music. Take Note." 2 
66McDonald, •Music and Reading Reacfmess," 872 
B7Renegar, "Reading and Music: Take Note." 2. 
88McOonald, "Music and Reading Readiness,• an 
89Renegar, •Reading and Music: Take Note:~ 
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The development or auditory skills with music 1s a natural extens1ori of 

reading instruction In reading one must develop the ability to d1st1ngu1sh 

between sounds in sentences words and letters Listening act1v1t1es 1n 

music can provide practice 1n the recognition and the d1stinc11on between 

vanous sounds made by instruments and voice Nicholson ( 197 1) cites 

research in which music was used to develop and improve d1scnm1nat1on 

skills for paired groups of letters which frequently presented d1fftcult1es 

because or their sim1lanues and their diff erer\;esoo In this study an 

expenmental group received instructions in singing and playing problematic 

letters on the xylophone The playing of each letter required an acti ve 

response on the pan of the student. and the singing of each letter forced the 

child to exaggerate tts sound. This process was successful in aSSfsttng the 

child in remembering the letters which were presented91 

One's auditory reception of spoken language is parallel to that of the 

reception of musical sounds Thus. songs can provide a v1taJ reinforcement 

to the development of a child's aUdrtory association capab1lit1es With 

melody and rhythm providing structural flow and a continuous beat, the 

pronunc1at1on of vowel sounds. troublesome letter groups and initial or final 

consonants of words may be emphasized through singing These sounds. 

which are vital in the development of reading skills, tend to be lengthened 

when they are sung Thus. as these studies show. songs and music 

represent an instrumental tool rn elementary reading instruction92 

90Nicholson. •Music as an Aid to Leaming.• (Oiss. New YOfk University, Sctiool of Education, 
1971), 82_ 

91 Nicholson. ·Music as an Aid to Leaming," 82. 
92McDonald, •Music and Reading Readiness.· 873. 
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Visual Sktlls 

The acqu1s1t1on of visual skills including the recognrt1on and 

d1tterent1at1on of letters. the development of a Sight vocabulary and the 

introduction to writing as a form of commurncat1on can all b~ enhanced by 

the use of music93 "The ABC Song" for example. is often taught to ch ldren 

as an aid rn learning the letters of the alphabet Through the song's rhythm 

and melody. a child develops the ab1l1ty to visually discriminate between the 

. \ f vanous letters in the alphabet and associate each o these letters with a 

corresponding name and sound94 

The development of a sight vocabulary is an 1mponan1 aspect 1n the 

development of reading readiness skills One way of helping children 

develop a sight vocabulary 1s by singing songs while simultaneously 

presenting the children with labeled picture clues As the child sings the 

word and sees the labeled object an assoc1at1on between the written word 

and the object is forged and strengthened through the use of songss While 

sight vocabulary 1s not equivalent to reading. most teachers agree that 

children need to recognize a number of words by sight without applying 

phonic or structural analys1s96 

In a study by Hirst and O'Such (1 979), an improvement 1n the reading 

skills of a group of 8-10 year old special education students was reported 

after they learned their favorrte Jingle from T V. commerciaJs97 The study 

involved a three step format, the goal of which was to increase the sight 

93fv1cDonald, "Music and Reading Readiness.· 672 
94Mc:Donald, -Music and Reading Readiness.• 675 
95McOonald, "Music and Reading Readiness.• 675 
96McOonald, "Music and Reading Readiness,- 875. 
97lois T. Hirst, and Twila O'Such. "Using Musical Television Commercials to Teach Reading: 

The Council lor Exceptional Children vol. 11 (Wimer 1979) , 60-81 
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vocabulary of the group The students first listened to music from thetr 

f avonte commercials on an audio tape Then they followed the words on the 

chalk board while listening to the tape The objective of this second step 

called ''Seeing and Singing." was to force the children to move from a 

primarily auditory modality to a combination of auditory and visual. and then 

finally to complete visual learning Step three involved reading the words off 

the board without the aid of the audio tape The study concluded that this 

method of teaching reading to children who were lacking 1n bate reading 

readiness skills resulted tn a substantially increased sight vocabulary This 

store of f amihar words enableo the pupils to approach the regu lar readrng 

lessons with more clues to word recognition and bet1er motivation for 

learning98 

Motivat100 

Children of all ages love music and becau~ of its great appeal, 

music can be a valuable mot1vationaJ aid 1n the teaching of reading. Music 

is entertaining and stimulating. and its appeal to the emotions helps to 

promote active learning and an increased attention span. Music and 

musical act1v1ties can also be used to break the monotony of a long day or 

serve as a release of tension and energy in the classroom 

The development of attentive listening habits is important rn the 

development of reading readiness Given a child who has a short attention 

span, however. the development of good 11sten1ng skill can be a very difficult 

chaJlenge. According to two separate studies, the introduction of a song is 

98Hirst, "Using ~sical T etevision Commercials to Teach Reading,• 81 . 

• 
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one way to increase a child's attention span and stimulate involvement 1n 

classroom act1v1ty 

Larnck ( 197 1) suggests that pop· rock 1s a highly s1gnif1cant factor 1n 

understanding ct11ldren and gu1d1ng them to gaining pleasure frorn printed 

materials He argues ttiat smce mUSIC is a great factor in our youth-: entered 

culture. 1t can play an instrumental role in motivating a child to engage 1n the 

task of read1ng99 In a second study. Newsom (1979) used popular music 

as a means to motivate her ninth grade remed11 reading classes oo Pnor 

to her experiment. Newsom found that her students were hostile and 

apathetic to pnnted materials and they lacked mot1vat1on in an area which 

they had failed in lime and time again In an attempt to increase her 

students' interests in reading she temporarily set aside the textbooks for the 

course and had the students study from popular songs. Because their 

interest 1n the subject matter increased, their motivation 10 the task increased 

as well Thus. both Newsom and her students found that reading skills could 

be ettect1vely mastered and reinforced through the study of songs101 

Singing can also foster a sense of accomplishment within the 

individual as well as the class as a whole. In mastering a song. one is 

mastering a text This can provide the individual and the group with a 

feeling of success. and this positive individual and group response can 

ultimately have a positive effect on the mood of the classroom 102_ Reading 

1s a language activity. and anything which is done to promote the teaching of 

reading should be consistent with the nature and purpose of language 1n 

99Sarah Duncan Newsom, •Rock'n Roll 'n Reeding." Journal of Beading. vol 22 (1979). 730. 
10ClRenegar. -Reading and Music: Take Note: 6. 
t01NewSOOl, 'Rod< 'n Boll 'h Reading," 726-8. 
102fienegar. -Reading end Music: Take Nole - 6. 
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general As these studies suggest. musical act1v1ties can exert a posrt1ve 

ettect on a reading program both in skill development and as a means of 

forcing task attention Music has been shown to aid in the development of 

auditory and visual d1scnminat1on the differentiation and integration of letter 

sounds. the syllab1cat1on and pronunc1at1on of words the expansion of 

vocabulary. and the forcing of task attention by increasing motivation Music 

1s a natural ally to the reading teacher both as a vehicle for 1nstruc11of and a 

motivational tool 

Songs 1n Ieach1ng Culture andJ:ilS!o.r:y_ 

The image of a society 1s reflected in its songs Songs treat social 

issues and controversial topics. They address historical events as well as 

daily concerns and emotions. Every culture has its own collection of songs 

which celebrate national and religious f est1vals and feasts Songs are a 

valuable resource 1n the study of a culture and 1ts values, beliefs, and 

practices The following section 1s a discussion of the use of song as a 

vehicle to increase cultural understanding 

lyrics and music reflect the sensittvity and rich system of cultural ano 

spiritual values of any given society Once students have an appreciation for 

music in their own culture, they can extend this appreciation to other cultures 

quite readily_ Music, in general, and songs, in particular, allow students to 

Integrate their own personal interests into the learning process1oa 

The learning potential of any given song is primarily found in the 

lyrics. The lyrics of most modem songs contain verbal messages which 

articulate the values and the beliefs of its composer. These values and 

103Garcia-&tez, "The Use ol Song in Class as an Important Stimulus In the Leaming ol 
Language,• 2. 
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beliefs especially in the medium of pop muS&c are general ly characterized 

by an honest recogni11on of real human problems a questioning of values 

which do little to improve these problems and finally an offering of tangible 

solut1ons'°4 Pop lyncs offer such a wide variety ot themes that they 

represent an ideal educational resource for the teachers of social studies. 

history ethics. religion or any other field which examines the values of a 

given society 

Cooper and Haverkos (1972) used popul~r music (in recorded form) 

to stimulate discussions m social studies classes about contemporary 

problems1os Their sugges1ed teaching technique involved asking the 

students to "evaluate the validity of the position taken on an issue by a 

particular singer," to consider the background of the singer. and to engage 

in a d1scuss1on of the topics and issues addressed in the song 106 

Folk songs are also an excellent resource for the study of culture and 

history Setdrnan (1973) used folk music and a wide vanety of folk songs to 

teach about the social, economic and political climates dunng the American 

Revolut1on 10 7_ S1m1lar1y many school choirs throughout the country use folk 

songs to introduce a wide variety of cultural themes to their music programs 

A language teacher can also take advantage of the culturaJ 

dimensions offered by the study of music In studying the lyrics and the 

musical nuances of songs language students are uitroduced to the 

l04Anne W. Lyons, "Cteat1ve Teaching in lnterdisaplinary Humani11es: The Human Values in 
Pop Music: Minnesota English Journal. (Winter 1974) 24. 

1 OSSharon Isaacson Ritt, "Using Music to Teach Reading Skills in Social Studies,• IhB. 
B&ading Teamer, vol. 27 no. 6 (March 1974), 595. 

106Aift, '"Using Music lo Teach Reading Skills in Social Studies,· 595. 
107A itt, '"Using Music lo Teach Reading Skills in Social Studies,• 595. 
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emotional and psychological facets of the society whose language they are 

trying to leam1oa 

Music is an important part of life for students of all ages It expresses 

information in ways that are more complex, more interesting. and more 

emotionally compelling than that of a simple wntten text They furnish a 

wealth of matenal about the social , economic and political problems of any 

given society. For these reasons songs represent an invaluable resource 

for the study of culture ~ 

A...Mu1t 1 ~modal Aoproach T Q.Edu.catirul 

In most educational settings today, curricula are often directed toward 

spec1al1zat1on Students learn ttirough 1nstruct1on 1n separate areas While 

spec1ahzation may be common 1t 1s also important to integrate materials in 

order to provide the students with a sense of how knowledge in one area 

relates to knowledge 1n another109 This 1s a process which should be built 

directly into a curriculum. for 1t cannot be assumed that students will 

integrate learned information on their own. Students need to be instructed 

as to how to draw connections and establish relationships between the 

various subjects that they study, and this requires that teachers structure 

curricula based on the study of relationships within and among subject 

matter areas1 10 . 

108Gatti-Taytor, "Songs as a Linguistic and Cultural Resource in Iha lntermedia1e Italian Class," 
467 

1~11iam M. Anderson, and Joy E. Lawrence. Integrating Music into lhe Clasa[OOm. 
(Belmont, CA: Wadsworth Publishing Co., 1991), 2. 

110Andersoo. Integrating Music into !he Classroom. 2.. 
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One important cons1derat1on in this approach to teaching involves 

addressing how students team A significant amount of research suggests 

that students learn different1y11 1 Some students are visual learners others 

are aural The development of an effective cumculum. therefore. must take 

these learning differences into consideration. 

One of the pioneers in developing an educational theory based on 

the premise that students learn differently 1s Calvin Taylor Taylor 

recognized that there were numerous areai in which students could be 

gifted. He proposed that since every classroom consists of students with a 

wide variety of learning strengths, the number of positive expenences m a 

classroom shou!d increase with an increased variety of teaching modes 11 2 

Thus, a teacher who provides a wide variety of learning activities potentially 

tncreases his or her opportunities to reach tndiv1duaJ students 

Related to the idea that students are gifted in different areas is the 

notion that students learn 1n d1ff erent ways Cecelia Pollack argues that the 

way to meet the challenges of a classroom filled with d1ff erent kinds of 

learners is to employ an educational strategy involving an inter-sensory 

approach to a lesson p1an113_ Her approach involves the integration of a 

wide variety of senses when teaching· any particular concept. skill, or 

technique Wrth an increase of stimuli , information is encoded in a wide 

variety of ways. 

The research reviewed in this chapter clearly supports the idea that 

the use of song in the classroom can have a positive effect on learning 

outcomes as well as student motivation. Songs can play a valuable role in 

111Loyd Schnidt, 'Music as a Leaming Mode," Mu&jc Educators Journal {Sept. 1976), 94. 
112l.oyc:t Schmidt, "Music as a Leaming Mode," 95. 
113Nicholson, ·~sic as an Aid to Leaming," 29 
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multi-modal presentations. and they can be powerful teaching tools when 

they are integrated with other subjects. When used properly songs present 

many advantages 1n the teaching of language skills and cultural concepts 

The research presented in this chapter has shown how songs can 

strengthen a language program by providing aids 1n the memonzatlon of 

new vocabulary and grammars, as they offer a model which lacks the 

monotony of pattern drills. Songs have been used to enhance a reading 

program. serving to strengthen a wide vanety of comptmentary skills 

including those in auditory and visual d1scnmmation. the ab1l1ty to 

differentiate and integrate letler sounds the sy1lab1cation and pronunciation 

of words. the expansion of vocabulary, and the forcing of task attention. In 

the area of teaching culture, song texts have been effective in providing a 

wealth of material abou1 any given society 1n a way that 1s far more dynamic 

than a text book Finally. songs represent an endless source of JOY tor most 

students. and therefore, they represent a primary tool for motivation 

This chapter has been concerned with the use of songs in secular 

education The fallowing chapter will focus on how songs are currently 

being used in the field of Jewish education 
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Chapter 3 

How Music is Being Used In Jewish Education Today 

As was discussed in Chapters One and Two. music 1s widely 

recognized as being an important transmitter of knowledge and culture This 

chapter 1s concerned with how this 1s being acco~plished in Reform Jewish 

educatton today In order to gather information regarding the current use of 

music as an educational tool 1n Reform congregations in the United States. 

surveys were distributed and personal interviews were conducted. 

The survey used in this study was created to establish a general 

understanding of the role of music in Reform Jewish secondary education 

for discussion purposes. Serving as a means to gather information on a 

broad scale. the purpose of this survey was not to generate a large body of 

statistics. Rather. 1t was used. primarily, to develop a series of questions 

which were later asked in interviews with experts in the field. While the 

resutts of this survey may help to paint a broad picture of how music 1s being 

used in Reform religious schools today, the •interviews served as the primary 

resource from which conclusions were drawn. Given this secondary nature, 

the sample size was limited .. 

The survey developed for this study was mailed to fifteen 

congregations around the country. Each congregation was selected on 

account of the fact that it was maintaining a membership list exceeding 600 

congregants and employing a full-time invested cantor. In creating the 

survey, an assumption was made that most congregations which employed 
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a full-ttme cantor had mus1c programs 1n their rehgrous schools Srnce the 

cantor directs most of the musical act1v1tres 1n a congregation the survey 

was addressed to the cantor and not to the director of education In order to 

ensure a prompt response the questions in this survey were lrrmted rn 

number and 1ntentronaJly open-ended It was assumed that such a survey 

would be easy to fill out and resu lt in a wide vanety of responses Of the 

frfleen congregatrons surveyed, 1en responses were recerved The followrng 

questions constrtuted the body of the questionnai~ A complete copy of this 

survey may be found rn the appendix along w11h the ten responses from the 

congregations 

1) Does your religious school have a formal music cumculum? 
If · ves." could you please descrrbe rt below? 
If "No." how would you characterize your music program? 

2) What is the role of muSlc 1n your Bar/Bat Mitzvah program? 

3) What rs the role of musrc rn your confirmat1on program? 

4) Are there any creative programs in which you have been involved 
or have seen whrch use music as a primary tool? If "Yes," could 
you please send me some information or a contact? 

These questions were designed to gain a general understanding of 

the ways 1n which music was being implemented at each stage of a 

studenrs education. Assuming that each community was using music 1n 

rel1g1ous school for a wide variety purposes. the first question was created to 

generate a sample of fonnal and infonnal music curricula being employed 

today. Questions two and three were created to see how music was being 

used in the education of adolescents. These questions were concerned 

both with the use of music in liturgical training as well as in the transmission 

of Jewish culture and values to ttie upper grade levels of the religious 



school The fourth question was destgned to access new and innovative 

music programs being used in congregations today While the open-ended 

nature of this survey provided a wide range of responses there were many 

sim1larrtres 1n the ways in which each of these congregations used music 1n 

the education of their children. 

Question 1: 

Do.es_;i.OJ.IL relig ious school have a formal mu.sic curriculum? 

Yes 
9 

Na 
1 

Of the ten congregations which responded to the quest1onna1re. nine 

said that they had a formal music program Two of the nine used Er.ojeci 

MangmQL the UAHC music curnculum The other seven religious schools 

were providing their own curnculum. loosely based on the holidays and 

themes experienced throughout the Jewish calendar year The following 

response. which is taken from one of the surveys. represents the general 

nature of most of programs described. 

Music is taught regularfy in grades K-6 on Sunday for 20 
minutes at a time. Classes go by grade to the music teacher, 
who has lists of songs for each grade level. Generally. the 
songs being taught follow the holiday calendar. When no 
holiday is upcoming, she teaches songs which contain texts 
from the Bible, Siddur. Shabbat . etc She is free to add any 
songs that are appropriate to the list. 

In addition to the uses of music listed above, songs are being used in 

other congregations for the teaching of Hebrew. Jewish values, and Israeli 



.. 

culture Two congregations mentioned that muS1c plays an important role in 

reinforcing prayer skills dunng weekly. 30 minute religious school services 

The issue of who teaches the songs to the students in ttie relig ious 

school was only addressed by three of the respondents Two said that their 

programs were bemg taught by a muSlc specialist other than the cantor and 

one stated that the reason they did nol have a muS1c program was because 

the congregation had been unsuccessful in f 1nding a qualified instructor In 

the seven remaining surveys. 1t was difficult to discern whether th~ cantor or 

another specialist was responsible for running the school's music program. 

This issue as well as the issue of a congregation's inabi lity to find a qualified 

muS1c instructor were each addressed 1n the interviews 

While the details of each music program differed slightly in terms of 

Who ran the programs. how long song sesS1ons lasted, and whether or not 

their programs were formally set by a standard curriculum hke e.roleci 

Mam~mot or loosely structured around the holidays. each of these religious 

school music programs seemed to share s1m1lar objectives. In general. each 

program sought to establish a basic repertoire of Hebrew and English 

songs. foster skills in liturgical music, and reinforce a wide variety of Jewish 

values and concepts. 

Three of the congregations surveyed mentioned that a junior choir 

plays an important role 1n their music progra111mmg. Included 1n this group 1s 

the congregation mentioned above. which lacks a formal music curriculum. 

According to their survey, a junior choir of 94 students, is "the only real 

music in the school ." This congregation's success with junior choir despite 

the fact that it does not have a formal music program may be attributed to 

three factors First of all, this is the only opportunity the children have to sing 
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Secondly . 1h1s 1urnor choir draws from a rel1g1ous school body consist1rg o 

hundreds of children Finally and most s1grnf1cantly. the iurnor choir 

rehearses for 30 minutes every Sunday morning dunng Sunday school 

hours The importance of a JUnior choir 1s d iscussed later 1n connection to 

Question 4 . which addresses the issue of creative uses of music and song in 

relig ious school 

Question 2 : 

What is_ the role of mu_slc ·n_y_oULB.ar.lB.aLM.i PI.Qgram.? 

MUSJcal Trainiml Offered 

Torah Cant1llat1on 
Torah Blessings 
Haftara Cant1llat1on 
Haftara Blessings 
Other prayers 

N.urnber of Congregations 

10 
10 
10 
10 
7 

The responses, listed above were unanimous 1n almost every 

category With the exception of the chanting of prayers, every congregation 

employed music towards the teaching of sacred text. The fact that three 

congregations did not mention the teaching of hturgicaJ music outside of the 

Torah service may be the result of the open ended nature of this survey, or 1t 

may be that these three congregations did not chant many of the prayers. 

The seven congregations which offered their students the opportunity to 

learn hturg1caJ music mentioned a wide selection of chanted prayers 

including the Kiddush, Vahavta, Avot, G'vurot, Alenu. and selections from 

B1rchot HaShachar. 

All ten of the bar/bat mitzvah programs offered their students the 

opportunity to chant Torah and/or Haftara. In one instance. a congregation 



spec1f1ed that an emphasis was placed on the learning of Torah canllllat ens. 

while in another congregation. the emphasis was placed on the learning or 

Haftara cant1llat1ons The remaining eight congregations seemed to off er 

their students a choice One congregation mentioned the use of an audio 

tape as an aid to students having difficulty with chanting. however given that 

such d1tt1cultJes are common. 11 1s ltkely that other congregations offered 

audio taped aSStstance as well. 

Question 3 : 

What h the rote of music_i~11r c..ontirmation progr~? 

The role of music 1n each congregation's confirmation program was 

very limited The only place that music was used 1f 1t was used at all was in 

relation to the confirmation service In this context. nine of the congregations 

mentioned that their students were involved tn services. One congregation 

encouraged student input 1n the selection of the musical composrt1ons 

Another utilized the musical talents of students by encouraging them to play 

instruments as part of the ceremony Most however indicated that music 

played a very minor role in the confirmation experience. 

Question 4: 

Are there any creative programs in which you have been 
involverl or have seen which use music as a primary tool? 

The list generated from this question was very smaJI. Three 

congregations mentioned the use of a junior choir as a primary educational 

tool. In each case, these voluntary choirs encouraged student leadership 

and performance skills which cannot be developed in the classroom setting 



The process also enabled students to interact in a unique way which 

fostered a sense of camaradene and pnde which ultimately can lead to a 

strengthened 1dent1ty 

A second area in which song was used as a pnmary educational 

methodology was through the performance of plays and cantatas Like the 

1un1or choir experience. Jewish theatncal performances promote 1dent1ty and 

community in a way which is fun and non-threatening One congregation 

reported that their voluntary theater group consist~ of 120 students who 

spent their Sunday afternoons after Sunday School in rehearsals 

ResponStble for everything including the designing and building of sets 

making props 11ght1ng make-up. and performing the students at this 

rehg1ous school work together m a posrt1ve Jewish environment developing 

their talents and skills while simultaneously learning about the history and 

hentage of the Jewish people In this creative program. music performance 

entertainment. and education come together in a single expenence which 

helps students establish a Jewish sense of self based on positive fun·fllled 

childhood memories of congregational life 

A third innovative use of music in the religious school classroom 

which was listed in response to Question Four was the practice of student 

song writing activities. This method of instruction involves an interactive. 

dynamic process between the instructor and the stude.nts, whereby the 

instructor asks the students to provide verses related to a specif 1c subject 

matter. As the students provide verses, they are written down either on a 

chalk board or a note pad Music is then applied to these verses, and the 

end product is a song that has been composed by the students. Doug 

Cottier, a composer of contemporary Jewish music, has produced a tape 



called "It's So Amazing " which 1s a comp1lat1on of songs that were created 

through this process in the courses that he has taught. Th is dynamic 

educat1onaJ experience ts an activity that could be used as a final review for 

a lesson. a set induction activity or even an on going process throughou1 the 

teaching of almost any sub1ect matter. 

In t.eIV.te.W~ 

In order to gamer further insight into how mUSIC is curren~y being 

used in today's Reform. Jewish rehgtous schools a series of interviews were 

conducted Each interviewee was asked to comment on whether or not the 

results of the survey accurately reflected the current trends and practices 

being employed by congregations with full -time invested cantors They were 

also asked to share some of their own ideas on how music could be used 

more eff ect1vely as an educational tool. The following is a list of those who 

were interviewed: 

Rabbi Daniel Freelander Dtrector of Programs. Union of 
American Hebrew Congregations. 

Cantor Jeffrey Klepper Beth Emet the Free Synagogue, 
Evanston. IL 

Velvet Pasternak. Tara Publication, Owings Mills. MD 

Cantor Benjie Ellen Schiller, M.S.M .. Associate Professor of 
Cantonal Arts at Hebrew Union College .Jewish Institute of 
Religion. School of Sacred Music. 

Cantor Eliyahu Schleifer. Ph.D., Director of Cantorial Program 
and Associate Professor of Sacred Music at Hebrew Union 
College -Jewish Institute of Religion. Jerusalem. 
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According to Rabbi Darnel Freelander of the UAHC there are three 

main ways that music 1s currently being used 1n Reform rel1g1ous schools 

today Music is used as a form of entertainment and fi ller. where a musical 

program. usually addressing a holiday theme. 1s performed for students by a 

performance group or song leader Music also 1s implemented to 

supplement and reinforce a lesson plan Through the singing ol a song. 

children can review matenaJs through a different medium_ FtnaJly, some 

religious schools have created a minimum competenc)curriculum. where a 

set number of melodies are determined to be essentiaJ for students to learn 

over the course of their Jewish educations 

As the role of the cantorate has gained influence in the Reform 

Movement m recent years. so too has its role increased m the realm of 

Jewish education Thus. none of the people interviewed were surpnsed with 

the finding that almost all of the congregations surveyed for this study, all of 

which had full-time invested cantors. had a music program m thetr religious 

schools. The fact that a congregation has employed a f ult time cantor 

indicates that music is important to the congregation_ It aJso suggests that 

the congregation has the finances to support a music program 

According to Velvet Pasternak of Tara Pubhcat1on, the largest 

dtstnbutor of Jewish Music 1n the United States, finances are an important 

factor 1n the stab1l1ty of a music program. When congregations are 1n a 

financiaJ pinch, music programs are usually the first things to get cut in the 

religious school. Furthermore. even if a congregation has the finances to 

support a music program in the school, they are lucky if they can find a 

qualified music instructor to teach These comments clear1y lend credibility 

to the findings in response to question one, as the only congregation that did 



not have a formal music curriculum suffered because they could not I ind a 

qualified instructor 

Cantors Klepper and Schiller both agree that the success of a 

religious school's music curnculum depends a great deal on having a 

qualified person to ensure its 1mplementat1on. but this person does not 

necessanly have to be the cantor In fact the results of a survey taken by the 

Joint Comm1551on of Synagogue Music rn 1993 show that while the cantor 1s 

responsible for creating a religious school musiJ curriculum 53 1 % of the 

time. the cantor 1s responsible for teaching in the relrg1ous school 40 8°1
0 of 

the t1me11 4 (Unpublished) Thus as Cantors Klepper and Schiller have 

indicated, religious school music programs are not always run by the cantor 

In tact, 1t 1s often the case that congregations hire specific muS1c specialists 

other than the cantor to direct and implement school related music activities. 

One area 1n which the cantor seems to play a primary role 1n a 

rel1g1ous school's music program 1s in the context of Bar/Bat M1tzvah training 

Accord ing to all the interviewees the survey finding that the chanting of text 

was an aspect of each of these congregat1onaJ Bar/Bat M1tzvah programs 1s 

representative of a trend taking pl ace throughout the Reform Movement All 

contend that this phenomenon is. in part. due to the role of the cantor. who 

has reintroduced the importance of chanting prayers and sacred text in 

Reform Jewish worship. As .a result. chanting has become a central aspect 

1n the education of students who are learning how to lead their 

congregations in a worship service. A detailed discussion of this statistic is 

discussed in the next section ot this chapter which deals spec1ficaJly with the 

114Unpublished finding from the Joint Commission on Synagogue Music UAHC • CCAA 
Commission on Religious Living (1993) 



findings of the survey taken by the Joint Comm1ss1on of Synagogue Mus c 1n 

1993 

The lack of a musical component in the education of conf1rmands was 

venl1eo unanimously in these interviews. All agreed that music 1s used 

almost exclusively 1n relation to the confi rmation service None knew or any 

programs which used music 1n the confirmation classroom for any other 

purpose than preparation tor this ceremony According to Rabbi Freelander. 

given the fact that music plays such an 1mportclnt role m the ltves of 

teenagers. this age group could benefit greatly from the creative 

implementation of music into their curnculum 

Each of the interviewees had very posrt1ve things to say about Junior 

choirs and their roles in Jewish education According to Cantor Klepper 

many of today's professionals m the field ol Jewish music were inspired after 

having very poS1t1ve expenences 1n 1urnor choirs According to Cantor 

Schiller these choirs provide children who have an interest in singing an 

opportunity to learn additional songs, perform these songs and gain a 

sense of self conf 1dence in the process of performing before the community 

These choirs also enable students to develop a relationship with the cantor 

or music director. If done on a regular basis, junior choirs provide an 

ongoing review of liturgical and cultural materiaJs which can reinforce prayer 
. 

skills and strengthen a chil_d's JeWlsh identity. Rabbi Freelander points out 

however. that whrle the benefi ts of iunior choirs are enormous in terms of 

bnnging children and their parents into the community in a more active way. 

these benefits do not extend to the entire religious school They are limited 

by virtue of the fact that the benefits exist only for those who are directly 

involved. 

so 



Increasing part1c1pat1on and stimulating interest in music and singing 

1s important to the success of all aspects of a religious school's music 

program. One of the most effective ways of rousing the sptnt of song within 

the rel1g1ous school setting is to have a substantial segment of the student 

population going to Jewish summer camps Cantor Klepper argues 1hat 

children who go to Jewish camps learn far more m terms of muS1c and song 

than they do in ref1g1ous school Furthermore upon returning from camp 

these children bring with them an enormous am~unt of energy and 

excitement about singing that translates directly into positive attitudes about 

music and song for the rest of the religious school. 

Another way of rousing spirit is through performance onented 

programs 1n which the entire student body is involved on a regular bases for 

putting on a show for the rest of the community A model for this ktnd of 

program 1s Show B I S., a congregational performance group at 

Congregation Beth Israel in San Otego Show B l.S. 1s an exciting concept 

in creative Jewish education which provides students with the opportunity to 

work together in a positive Jewish environment The students in this unique 

program do everything from designing and building the sets, making props, 

and mastenng lighting and make-up to singing, dancing, acting, and 

directing. According to all who were interviewed. such programs are ideal 

for building Jewish identity a,nd enthusiasm. but there 1s a danger in having 

a program of this magnitude draw time and energy away from the formal 

educational activities of the school. 

One of the areas that Cantor Eliyahu Schleifer believes music may be 

implemented more directly is in early childhood education. Cantor Schleifer 

argues that aJI too often religious schools underestimate the learning 
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ab1hties of their youngest students Children are capable of encoding 

tremendous amounts of culture and language at a very early age and they 

love to sing. Thus. through songs and chanted prayers children can begin 

to build foundations for Jewish knowledge and identity as early as 

preschool. Cantor Klepper agrees. by establishing a sohd foundation of 

memorized materials at an earty age Judaism becomes part of who these 

children are This process is greatly enhanced through the use of song As 

singing plays a central role at the preschool level. Klepper suJ;ests that the 

1mplementat1on of a strong music program at the preschool level could prove 

to be very helpful to Reform Jewish education According to Cantor 

Schleifer by the age of 8 years old children should be able to recite all the 

prayers m an adult worship service 

Bridging the gaps tn musical preference between adults and children 

1n the congregation is something that Cantor Schiller believes is of vi1al 

importance All too often. the melodies the ctuldren know are different from 

those their parents know. Thus. that which 1s an en1oyable melody for 

worship for some in the community may not be enjoyable for others. In 

response to this problem. Cantor Schiller calls for communities to expand 

their musical repertoires Chtldren should not only be learning camp 

melodies. nor should parents be confined to the music with which they grew . 
up. Rabbi Freelander. in addressing this same issue, suggests that one 

solution could be in the development of a musical mi.ssion statement for the 

congregation With a specific direction in musical programming being 

shared throughout the congregation, the musical voice of a community may 

attain a greater sense of unity. 
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This kind of unrty can also be estab41shed through the creation and 

d1stnbut1on of audio tapes containing melodies for songs and prayers which 

are regularly used in worship and ntuals Audio tapes. says Rabbi 

Freelander. enable entire fam11tes to learn the same melodies. In listening to 

tapes. parents can learn the same songs that their children are singing 1n 

Sunday school. and children can learn the melodies !hat are being used at 

Fnday night services. By putting the songs of a congregation on tape 

teaching becomes mobile and 1s freed from the con~ra1nts of time Families 

can listen to the songs dunng dinner or 1n the car According to Cantor 

Klepper. such tapes are a means of channelltng enttre families into a shared 

musical experience 

These 1nterv1ews have verified that the results of the survey point to 

specific trends which are currently taking place 1n the realm of the use of 

music tn Reform Jewish education today Among these trends. perhaps the 

most significant 1s the fact that music programs are highly dependent on 

having a qualified director. and that. aside from the Bar/Bat Mitzvah program. 

cantors often have little to do with music education in the religious school 

This may. 1n part account for the gap that often exists between the melodies 

used by the parents and those used by the children. Chanting is clearly on 

the nse. and this 1s the result of two factors -- the presence of a cantor and 
. 

the openness of the Reform Mo~ement 1n the reclaiming of tradition From 

the interviews. it is clear that educational innovations regarding the use of 

music in teaching teenagers is an area which needs to be explored. FtnaJly. 

these 1nterv1ews have resulted in a wide variety of visioris for future uses of 

music in education. Some of the Ideas will be considered in Chapter Four. 
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How...Irends m_Congregational Music Can EffecUhe Reliru.QIJS School 

In 1993 the Commission on Synagogue Music disseminated a 

survey intended to assess current trends 1n Reform congregational music 

The findings from this survey document the rapid growth of the cantorate 

within the Reform Movement Over two thirds of the congregations. with at 

least 600 member units employ professtonaJly trained cantors11$ These 

cantors have had a maior impact on the ntual and worship modalities of their 

congregations. as they have revived the art of chanting Torah. Hattara.~ 
prayers. and other sacred texts These musical influences effect more than 

the spint and the aesthetics of congregational worship, they influence that 

which is taught in the religious school as well 

According to the results of the survey. the use of tradrt1onal chant 

during vanous portions of the worship service has become widespread and 

normative for most Reform congregations today116 For example. 80% of all 

congregations chant the Reader's Kaddish This statistic 1s remarl<able 

when 1t is considered that the Reader's Kaddish did not appear In the official 

prayerbook of the Reform Movement until 19751 11 The survey also reports 

that 84% of all congregations chant the Torah blessings, and 72% of all 

congregations chant the Avot prayer. The charts below illustrate how rapidly 

these pervasive changes have taken place within the Reform Movement 

The increases in chanted materials over such a bn~f period of time 

demonstrates a dramatic transformation taking place in Reform 

congregational worship. 

11Soaniel Freelander, et al. "Emerging Wor.;hip and Music Trends in UAHC Congregations: A 
Pro;ect Joint Comrrission on Synagogue Music UAHC - CCAR Commission on Religious 
Living.- (UAHC. 1994). 21. 

116Qaroel Freelander, e1 al , 13. 
117Daniel Freelander, et al., 13. 

• 
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Re,ularty Chanted Portions of the Semce 

1987 Survey 

100% •·--l2't. ·--10% 

60% ·-·--41% ·--l0% 0 1-._ 
0 ·--

1993 Survey 

100% •·--
10% ·--
60% ·-·--•0% ·--D ·--·--

The implications of these results are not confined to the realm of 

worship services. Thetr 1mplicat1ons may also be extended to the realm of 

that which is being taught rn the religious school, particularly in the 

congregation's Bar/Bat Mitzvah program. If a congregation regularly chants 

specific portions of the worship service, i1 would be logical to conclude that 

students who are learning how to lead the congregation in worship would 

also learn how to chant. This was certainly the case in all of the 

congregations surveyed for this paper, for in every case, chanting was an 

integral aspect of the Bar/Bat Mitzvah training program. Thus, as chanting 

becomes a congregational practice. mo~t likely it will also become part of 

that which the congregation teaches to its children. 
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The 1993 survey also addressed the involvement of Junior choirs rn 

congregational worship. According to the survey. congregations wi th 

cantors are also more likely to have a congregational choir for adults and/or 

youth The study found that m congregations that were large enough to hire 

a full ·t1me cantor. over 50% had a junior choir On the whole 40 1 % of the 

congregations 1n the survey had iunior choirs These findings illustrate how 

the performative aspects of rel1g1ous education are widely recognized 

throughout the country ~ 

A final stat1st1c which is relevant to this papeF concerns the issue of 

who 1s responsible for music programs in the religious school Recall the 

fact that the only congregation which did not have a music program m its 

rel1g1ous school was the one that could not find a qual1t1ed music instructor 

Compare this fact to the findings in 1993 which show that on the whole. the 

key music person 1s responsible for teaching at religious school 40 8% of the 

time. Most of the time. therefore a congregation must find a qualified music 

instructor, other than the cantor. to run the music program for the religious 

school When there is none to be found. the music program suffers. 

Tf1e survey of 1993 clearfy shows that the presence of a cantor bnngs 

music to aJmost every aspect of congregational life, but it also shows that the 

cantor is not always 1n charge of developing and implementing the music 

curriculum for the religious sch09I This JOb is often the responsibility of 

others_ For this reason. there are a number curricula available which 

suggest ways in which a religious school might use music and song 1n 

Jewish education 
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Guidelines -- To See Tue_Wmkt Thr_ough Je.wsh.Eyes 

To See The...Wor1d TIJIQugn Jew1sb Eyes is a Reform Jewish 

curricu lum developed by the UAHC in the late 1970's Its primary goal 's to 

enable each and every Jew to develop and internalize a Jewish sense of 

self Through this curriculum. which b89ms at the preschool level and 

continues through adulthood. the learner has the opportunity to explore and 

enJOY "the nch options within the vocabulary of Jewish identity' rn· To be a 

Reform Jew involves making choices and dec~1ons. To See The World 

Tb.rough Je.wJ.Sh E_y_.es is a curriculum which stnves to nurture a sense of how 

one might perceive life's choices through a Reform Jewish lense. 

Following this curriculum. every student studies the themes of 

Covenant. Israel , Prayer. Jewish Identity Social Action. Jewish Family Ufe. 

Hebrew, Shabbat and Festivals. K'lal Y1srael. and Synagogue in a manner 

Which 1s age-appropriate119 Each theme is broken down into leamrng 

objectives and grouped rnto five separate groups called. "clusters." The five 

clusters are 

J.e.wjsh Functional Skills: Ob1ect1ves 1n this cluster teach the skills 
needed to name and def me data. 

Perspecti-xes on Self and Others These objectives are designed to 
aid the student in exploring universal and particular aspects of Jewish 
identity, a Jew's unique relationship to Israel, and one's sacred 
partnership with God · 

Gaining Jewish Insights: This cluster gathers together a variety of 
objectives which enable one to study and learn from classic Jewish 
texts. 

11 sra See The Wodd Through Jewish Eyes· Gujdeljnes for the Primary Years. The national 
curriculum project of the Jolnt commission on Jewish education of the Union of Amerjcan 
Hebrew Congregations and the Central Conference of American Rabbis. Experimental 
Edition, (1982), 7. 

119fo See The Wodd Through Jewjsb EYes' Guidelines for the Primary Years. 1 1 
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C.o.rumu1ty and Change This cluster contains a vanety of ob1ect1ves 
which enable students to garn an understanding of Jewish history 

Cceat1ye Thinking Experience and ExpressioO' The ob1ect1ves 1n trns 
cluster provide learners with opponun1t1es for ongrnal rnterpretat1on. 
assoc1at1on and creative expenmentation 120 

These clusters 1nv1te a wide variety of learning activrt1es. one of which 

1s the use of music and song In this curnculum music and song are 

primarily used as a means to reinforce mat en al s w~ich have already been 

presented 1n a lesson. They strive to aid students in mastering the primary 

learning ob1ective by providing entertainment value. rousing enthusiasm 

and reviewing materials 1n a new and exciting way The following examples 

illustrate the general use of sorig as an educat1onal tool in r.o__se~ The 

W_o!ld...Ihro!Jgti_J..ewish Eyes 

Recognize the order of the Pesach Seder 
Sing songs that rehearse the order of a Passover 
seder rcome Let's Sing Dayenu" -- Bogot, UAHC) 

Ob1ect1ve Identify symbols, foods, melodies and images 
related to the festivals of Shabbat, Rosh Hashanah. 
Yorn Kippur, Sukot, S1mchat Torah. Chanukah, 
Purim . Pesach, Yorn Ha-Atzmaut and Shavuot 

Acl1Y1~: Sing melodies related to Shabbat and the festivals. 

120'[0 See The World Through Jewish Eyes· Guidelines tor lhe .Nnior High Sd>ool Years 
The national curriculum project of the Joint commission on Jewish education of the Union 
of Amencan Hebrew Congregations and the Central Conlerenoe ol American Rabbis. 
Experimental Edition. (1982). 9. 
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Objective Identify aspects of nature by means of the biblical 
story of creation. 

Act1v1ty: Hear songs, poems and legends related to the 
biblical story of creation in order to list h1ghl1ghted 
aspects of nature. 

In each of these activities. songs are primarily being used as a tun 

way to review materials and concepts which have already been presented in 

a lesson. They serve to assist the student in encoding information by means 

of melody and repetition. In many instances, these songs ~so provide 

elements of cu ltural enrichment. nurturing Jewish Identity and establishing 

musical ties to K'lal Yisrael. The singing activities 1n this curriculum serve 

their primary learning object ives well as music 1s used as a supplemental 

tool motivating and stimulating students while. at the same time, providing 

cultural enrichment and material review Through this supplemental 

approach, To See The Wodd Through Jewish Eyes effectively weaves 

music into the complex fabric of a comprehensive. modern. Jewish 

curriculum. 

P[oject Manginot· Guidelines for Music Education 

Seeking to expand the role of music in the classroom and increase 

the accessibility of songs as an educational resource. the UAHC created 

Project Manginot. a music curriculum based on the educational guidelines 

found in To See The WO[ld Th[Ough Jewish Eyes. This collection of songs 

not only provides an extensive list of melodies for singing in the classroom. 

but it also provides teaching strategies which strive to stimulate the 

imagination and maximize the ability of sb.Jdents to grasp Jewish values. 

ideals, and history. Project Manginot is a valuable resource and a well 

structured framework for relating songs to learning objectives. 
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P-mject Maog1nQ1 is structured on the same ten tllemes as To See The 

World ThrougtL.Jewish E~es These themes. fisted below strive to provide 

an on-going focus for everyone who is involved In the processes of Jewish 

learning and educating 121. 

1) Jewish Identity 
2) Brit The covenant between God and the Jewish people 
3) Israel 
4) Hebrew 
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5) Prayer 
6) Tsedek (Righteousness). Mishapt (J~stice) & Chesed (Loving Deeds) 
7) Shabbat. Festivals. and Life cycle Rituals 
8) Esteem for Oneself. Family Community. and Others 
9) K'lal Yisrael (Jews throughout the wor1d) 

1 O) The Synagogue 

Each of these themes 1s broken into specific learning ob1ect1ves 

followed by learning act1v1t1es for the preschool primary. and intermediate 

age levels These learning act1v1ties focus primanly on the use of songs and 

musical exercises to support and reinforce the lesson The following 

examples. under the theme of "Jewish Identity." demonstrate how this 

curriculum uses music toward achieving specified learning tasks.. 

Preschool Guidelines: 

Objective: Using the five senses. identify Jewish people. places. objects and 
events · 

Activities: 

a) Listen to holiday songs and have the children guess which holiday the 
song relates to. 

121 Ffeelander, Dan .• et al. Project Maoginot· Guidelines for Music Education - L.esson Plans 
~ LeamiDQ Adivjtjes, (New York: UAHC Press, 199.2) , 6. 



b) Use a tape of a service and have the cl1ildren 1dent1fy the sounds of the 
service -- cantor singing, rabbi reading congregation responding 

c) Use a tape of special holiday sounds and have the children 1dent1fy each 
sound and the holiday with wl1ich it 1s associated blowing the shofar 
waving the lulav. a clre1del spinning and falling, tl1e sounds of the sukah 
being built 

d) Use any of the songs from EsAec.ially Jew1sb Symbols. Jeffrey Klepper 
and Susan Nanus (Denver CO· Alternatives 1n Jewish Education. 19n) 
to identify objects and people 

e) Using the sense of sight. have the children who Cl{e weanng different 
colored clothes, sing the "Color Song.· and nametthe different colors in 
Hebrew 

f} Let children play cnords to Jewish songs they know on an autoharp. 
using colors on the chord buttons so the children can learn which buttons 
to press_ 

P..rimary Guidelines 

ObJectlve: Investigate personal and home practices which are related to 
Jewish identity. 

Activities 

a) Teach the children how to chant the berachot over the Shabbat and 
Chanukah candles. Discuss when we chant these blessings Stress that 
lighting candles for Shabbat and holidays 1s something that sets us apart 
from our non-Jewish neighbors. (Be sure to use the right melodies to 
distinguish the Shabbat and holiday berachot from one another.) 

b) Repeat the activity above using the Kiddush and Ha~otzi. 

c} Sing the following songs: "Kipah." "Menorah,· •Mezuzah.· 

d} Sing ·say the a ·rachot. • 

e) Listen to "Birkot Havdalah'' & Teach "Shavua Tov: 

f) Sing uKadeish Urcatz• & discuss the Passover seder_ 

g) Sing or listen to "To Build a Sukah." 

h) Teach you students ,.Sh'ma." 



1) "Modeh Ani· can be used to teach the fact that many Jews say this prayer 
upon awakening 1n the morning 

lnte.rrn.ediate_ Guidelines. 

Objective Associate appropriate Hebrew vocabulary with examples of 
personal and home pract ices of Jewish identity (e.g Tef1lah. 
Mezuzah. Kashrut) 

Activity 

a) Llsten tu and/or learn songs associated with home practices 
Shabbat -- Candle blessings, K1ddush. Hamotzi. B4rkat Hamazon 
Chanukah songs & Passover songs. 

These objectives and learning activities illustrate how songs are used 

in this cumcuium. Most of the ttme music 1s being used as a supplementary 

tool , enriching and reviewing a lesson They are also being used for their 

entertainment value. This supplementary use of music dominates this 

curriculum and it is not uncommon Music 1s used primarily as a 

supplement and a spirit raiser 1n the other two music curricula reviewed for 

this thesis listed below. 

A Guide to Nurturing Jewish l dentity and Values Through 
Music, by Marsha Bryan Edelman. Available through the 
CAJE Curriculum Bank. 

Reinforcing Jewish Identity Through Music : A First Grade 
Music Curriculum for Fairmount Temple in Cleveland1 OH, 
by Julie Jaslow Auerbach. 1988. Available through the 
CAJE Curriculum Bank. 

While the use of music as a supplement is the primary way music is 

being used, there are examples of music being used in a more integrated 

fashion In Project Manginot. for example. the intermediate level lesson on 

Jewish identity integrates music with text study. In the activity presented 
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above. song and I or prayer serves two separate but complimentary 

educational functions While 1t 1s being presented as a way to reinforce a 

Jewish identity the text of the song or prayer. which in some cases has been 

learned as earl y as preschool 1s being used as the pnmary source tor 

Hebrew instruction. This expanded role in the use of song for instructional 

purposes 1s an important development for the 1ntegrat1on of music programs 

into the religious school setting Songs need not be restncted to serving the 

supplementary Objectives of reviewing materials J entertaining the 

students They are important texts which can be used 1n the study of all 

aspects of language mcludrng the development of vocabulary grammar. 

and reading, and the fact that they are connected to melody strengthens 

their effectiveness as 1nstrucllonal tools This marriage between music and 

text study has been long used 1n trad1t1onaJ , Jewish. educational settings. 

In the heder. the trad1t1onal school setting for orthodox Jewish 

education. music plays a central pedagogical role Melody 1s incorporated 

into almost every aspect of education, serving to aid students in the process 

of rote memorization of textual materials through patterned , rhythmic 

repetition The extensive use of rhythm and melody for the purpose of text 

study was discussed in a historicaJ context m Chapter One. Here, however, 

a discussion of the traditional uses of study modes are useful in providing 

some insight into how Reform Jewish education might begin to integrate 

music more fully rnto its curriculum 

In an essay by Diane Roskies on alphabet instruction in the heder of 

Eastern Europe, she presents a unique system of instruction involving music 
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as a primary means for teaching the Hebrew alphabet to child ren 122 While 

this system 15 not being used universally 1n heders today. 1t illustrates how 

melody can play a primary role a child's earty education The following 

passage explain how the Hebrew alphabet was taught to young children for 

centuries using melodic intonation as an educational tool 

Heder alphabet lessons were almost universally individual 
sessions of 10 or 15 minutes duration one~ three times a day 
The teacher was seated and the child stood or sat at h1s side 
and recited from a shared alphabet sheet or prayer book 
These lessons. as 1n al l heder instruction. were aloud and 
chanted rhythrn1ca11y123 

According to Roskies these chanted lessons were actually d ialogues 

between the teacher and the student. The teacher would chant a question. 

and the student would chant back the answer The chanted dialogue was 

dnven by the soothing rhythm and repetitive stresses The following are 

some alphabet chants gleaned from heder memoirs recorded in Aoskies' 

article. The English translations are incomplete, but the paraphrasing helps 

provide a sense of how these chanted lessons proceeded. 

Vos Ii' dos, an aJcf, zog zhc ::v.oy, aleph 
nokh a mol m1 1 khcyshck, 
dcrunlcr mit dcm, vi makht .. 

Wbal is thJs'! 
An "aleph." 
Say it like Lh1s, "aJcph. • 
Do it again with 1.cal . . 

122.oiane Roskies, "Alphabet Instruction in the East European Hader: Some Co~arative and 
Historical Notes," Y-ivo Annual of Jewish Social Science. vol . i7 (New Yor1<, 1978), 21 . 

123Aoskies, •Alphabet Instruction in the East European Hader: Some Comparative and 
Historical Notes," 39. 
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These pnvate chanted lessons were intended to dnll the alphabet 1mo 

the child's memory by incorporating a variety of educational techniques 

Images of animals and common household items were used to help implant 

concrete. visual assoc1at1ons between the letters and their shapes Through 

these assoc1at1ons students developed skills in letter d1fferent1at1on and 

recognition Rhythm and repetrt1on aJso played a dorrnnant role 1n this 

educational approach to teaching young children the alphabet. While these 

lessons did not have a set meter or melody they were rhythmic repetitive. 

and soothing The power of this form of instruction lies in the fact that the 

musical features of the spoken tex1 functioned to enhance memory and 

retention This monotonous sing-song method of teaching the alphabet 

made use of what is technically termed a mnemonic tune. 

A modern paraJlel to these chanted aJphabet songs 1s the "Aleph-Bet 

Song" by Debbie Fnedman. Structured on the concept of echoing as a 

124Roskies, "Alphabet lnstructJon in the Easi European Hader · Some Comparative and 
Historical Notes: 39 
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means of instruction. Friedman's song helps young children rnemonze the 

Hebrew alphabet 1n a dynamic 1nteract1ve way Much like the musical 

methods for 1nstruct1on used in the heder. the "Aleph-Bet Song '' uses 

melody ano rhYlhm to enhance learning Hence. the mnemonic tune has 

been and continues to be used 1n a wide variety of learning contexts to help 

students encode and memonze information which must be recalled at will 

in trac1!11onal learning circles Torah 1s also studied with the aid of 

melody Students of Torah make use of mnern~ 1c chants to memorize 

large passages ol biblical text as well as memonze their translations This 

practice was common in the heder where chanting would carry both the 

Hebrew and the Y1dd1sh ver51ons of the biblical text First the Hebrew was 

chanted and then its translation 1n Y1dd1sh was chanted Thus. a student 

could memorize a text and its translation s1multaneous1y12s 

It 1s important to point out that these translation chants are not the 

same as B1bhcaJ cant1llation. as each system serves a distinct function. 

Blbllcal cant1llat1on 1s based upon a small group of musical motifs for 

aniculating reinforcing. and differentiating between textual materiats126_ 

Ttie mnemonic tune. on the other hand 1s a simple melody serving to 

facilitate the recitation and memonzat1on of texts and helping to develop 

within the student the ability to engage 1n communal part1c1pation1 21 

Another category of study mode 1s talmudic c"anting, which was 

discussed in Chapter One. Used exclusively tor the study of Talmud. this 

mode functions to articulate, reinforce. and interpret complicated textual 

material. Its simple melody serves to aid the student in the memorization of 

12Scant0f Eliyahu Schleifer. Pti.0 .. 1nterv1ew conducted in Cinonnati, November 15, 1995 
126wolberger. ·Music of Holy Argument : The Ethnomusicology of Talmudic Debate.· 191 
127Wolberger. •Music of Holy Argument: The Elhnomusicology of Talmudic Debate,• 191 
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large amounts of 1nformat1on and the 1mprov1sed gesticulations which 

accompany the melodic 1ncantauon helps to bnng the text to 11te12e 

As each of these study modes 1s a pnmary means of instruction 1n ttie 

heder. music 1s an essential part of a tradrt1onal Jewish education It should 

be noted however. that the way in which rhY1hm and melody are used 

pedagogically in the heder differs dramatically from the way 1n which they 

are currently being used m today's Reform Jewish rel1g1ous schools 

Musical 1nstruct1on in trad1t1onal Jewish education 1s pnrn~dy an instrument 

used to aid in the memonzahon of text These study modes are not songs 

They are melodic modes of study In contrast. the pnmary use of music for 

instruction in the Reform Jewish religious school setting 1s song which 1s 

used pnmanly as a supplementary tool . for enrichment and review 

From the surveys. 1nterv1ews and curricula discussed in this chapter 11 

seems that. 1n most instances. Reform Jewish education 1s not using the 

pedagogical aspects of music to its greatest potenual The Reform 

Movement's cumcula, T Q SeeJtle Wor1d I.brough Jew1sb Eyes and ProJeci 

Mariwnot _ as well as other smaller scale curncula. present a wide variety of 

powerful and educationally sound applications for music 1n religious school 

These appltcat1ons. however are primarily supplementary 1n nature. as 

music 1s used to motivate and stimulate. to review and enrich Such music ts 

often fun and uplifting, providing education and entertainment at the same 

time These vibrant qualities found in modem Jewish music have been 

instrumental in inspiriting the American Jewish population. but there are 

many areas 1n Reform Jewish education which could greatly benefit from the 

use o1 music and melody as a pnmary rather than a supplementary 

128\Nolberger, ·Music of Holy A.rgumenl: The Ethnomus1cology of Talmudic Debate," 191 
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educational tool The following chapter will explore ways in wh1cti rhythm 

and melody might be employed tn a more pnmary fashion as 11 once was 

customary 1n the Eastern European heder and continues to find val1d1ty in 

modern educational research 
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Chapter 4 

Proposing New Models for the 
Use of Music as an Educational Tool 

in Reform Jewish Education 

According to the findings in Chapter Three. music programs 1n most 

Reform religious schools today use songs primarily as a means to 

supplement lesson plans. Songs are taught in or~r to support and 

reinforce rnformat1on about Jewish holidays, history-, and values as well as a 

means to review Hebrew vocabulary This supplementary appl1cat1on of 

song is important and should continue to be used as an educational tool in 

Jewish education However. as Chapters One and Two suggest, songs may 

also play a more pnmary role in a lesson plan. The purpose of this chapter 

is to expand and strengthen those music activities currently being 

implemented in Reform Jewish education by proposing a number of 

paradigmatic models for the use music as a primary educational tool. Using 

learning activities currently found in secular education as well as those 

which have been instrumental in traditional Jewish education for centuries, 

four criteria are presented for improving music programs in today's Reform 

Jewish religious schools. 

The first of these criteria. focuses on the use of a song's text as the 

primary material for study. The poetry and brevity of a song text makes it an 

ideal subject for teaching a unit in religious school. In that they are brief. 

songs allow a student to grun a sense of mastery over a text in a short period 

of time, and the poetry and rhyme of the text help make the task that much 

easier. Songs are also highly adaptable materials for study and can be 
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used as conceptual bridges between sub1ect matters in wide variety of 

educational settings. 

A second cri terion for improving a religious school's music program 

involves to use of singing as a way of improving reading readiness skills By 

ut1hz1ng music 1n a creative way the process of singing songs can be 

employed to improve a students sight vocabulary. which ultimately can lead 

to improvements in reading fluency This process may be used to aid 

students in the development of Hebrew reading skills in general. and t 
liturgical skills in particular Two models for such a program are presented 

m this chapter 

The use of melody as a kind of study mode 1s a third cntenon 

suggested for music programs. T his concept 1s based on the way in which 

traditional Jewish education uses melody as an aspect of the study process 

in general. For thousands of years melodies have been used to encourage 

student part1c1pation and provide a sense of expectancy w.1thin the learner 

Sing-song, rhythmic tunes have long been applied to help students in the 

memorization of textual materials According to this approach to education, 

anything which can be spoken can also be sung. The re1ntroduct1on and of 

melocf1c modes for study is the bases for this third educational crttenon 

Finally, the use of music in the education of teenagers 1s presented as 

a way of stimulating and motivating this difficult age group to become more 

invested 1n Jewish education after their Bar/Bat Mitzvahs. This model uses 

the lyrics of popular music as a primary instrument for drawing students mto 

an evaluation of their own vaJues and beliefs. Such an approach invites 

students to integrate their own interests into the learning process. by making 

use of a medium which is a central aspect of their lives. 
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Usmg .S011gs as a Prrroary Text for Study 

While the appropnate application of a song can be an effective way of 

supplementing a lesson most lesson plans can also be structured around 

the song itself A song offers far more flexibility than materials found in most 

standard text books Text book materials are good in that they are highly 

structured. Written rn sentences and paragraphs text books lead students rn 

a set path through a lesson A lesson based on the text of a song on the 

other hand, 1s more open ended. The poetry and brevity of a song makes 1t 

an ideal medium for an interactive lesson through which a teacher can 

introduce ideas and concepts in a dynamic way. 

Songs also otter flexib1llty rn that the same song may be used in a 

wide variety of settings For example, if a Sunday schOol class is studying a 

unit on Yorn HaAtsmaut, the text of a song concerning Israel may be taught 

during the lesson on Yorn HaAtsmaut. during Hebrew class. as part of a 

history unit, or even incorporated into worsnip services Used as the pnmary 

text for study a song represents an educational bridge between d1sc1pltnes, 

offenng students the opponunity to establisn important llnks between 

lessons. 

Eceschool Students 

At this age. children love to sing and dance, and while they may not 

be able to read a written text. the words of a song and the f eellngs evoked by 

its melody are excellent subjects around which a teacher can structure a 

lesson plan. The following example illustrates how a song can be used as 

a springboard for teaching a variety of simple concepts about Israel. 
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Ob1ect1ves 

• The student will be able to identify an Israeli flag 

• The student will be able to recall a few Hebrew words including the words 
for "flag " "blue " and "white " 

• The student will be able to explain Yorn HaAtsmaut 

• The student will be able to explain Israel's importance to the Jewish 
people 

Act1V1t1es 

• Teach the song "Kachel Vlavan" (#119 1n Project Mangrnot) If this lesson 
1s going to be done for Yorn HaAtsmaut. it should be started a 1ew weeks 
pnor to the holiday so the children have time to memonze the song and 
become f amillar with the meaning of the words Be sure to have an Israeli 
flag each time you smg the song and point to the colors as you sing them 
Translate the song every time you sing rt . 

Some Hebrew Vocabulary Words 

Kachol 
Lavan 
Deg el 
She U 

. . Blue 
White 

. Flag 
Mine/ My 

• Teach the children about the flag Compare it to a Talit and discuss the 
fact that the design of the lsraei flag 1s partially based on the tal1t 

• Have each child make an Israeli flag 

• Ask the children why we sing this song referring to the flag in the first 
person possessive 1f we don't live 1n Israel? Explain that Israel is a land 
for aJI Jews. Any Jew who lives outside of the land of Israel has the right 
to return to the land and live there Therefore. when you talk about Israel 
you can call it ·my land." And. in this song, when you sing about the 
Israeli flag, you can call it "my flag: 

• On Yorn HaAtsmaut, have a parade with the children marching and 
singing to this and other lsraell songs Have the children wave their flags 
in the air. 
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This kind of lesson may be structured around almost any song 

however the songs which work best for this kind of lesson are songs which 

can be used as an introduction to other act1v1t1es such as dancing and crafts 

Songs which have an echo pan are particular1y good for this age especially 

1f the song 1s 1n Hebrew Using an echo in the song ensures that everyone 

wrll be able to participate without embarrassment 

After the third grade most students are able to read Hebrew at a very 

basic level Each year as they continue to go to rel1g1ous school their 

reading skills should improve with pracbce In order to aid students in 

establishing a greater sense reading fluency therefore every opportunity 

must be utilized to create opportunities for reading practice. As song 

sessions represent ideal occasions for such practice. 1t is very important to 

supply students with a wntten text every time a song_ is sung The text should 

be vmtten rn Hebrew not English transliteration129 While a transliterated 

text may improve the 1nit1al quality of the student part1cipat1on 11 has very 

little educationaJ value. The use of a written Hebrew text. however. provides 

students with an opportunity to strengthen their reading skills each and 

every time they sing. 

In order to use the text of a song most effectively, exercises should be 

developed which connect the song directly to the subject that is being 

taught If the song 1s being used as part of a Hebrew lesson, accurate 

translations and vocabulary sheets must be prepared. In teaching the song, 

1291t is ir11>ortanl to cf arify that the textual materials being discussed here do not contain 
musical notation. With materials that contain music and text simultaneously, there may be 
difficuhies with the words reading from right to left and the music reading from left to righl. 
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these references will be instrumental tn helping the student apply the song 

to a variety of contex1s Keeping with the theme of Israel Independence Day. 

the following lesson uses song as a pnmary educational tool in teaching 

primary level students concepts about Zionism 

Objectives 

• The student will be able to 1dent1ty Theodore Herzl as the fat her of modem 
Zionism and person who said the words in the so~ being taught. 

• The student will be able to explain the concept of.Zionism 

• The student will be able to locate Israel on a map of the world as well as 
specific locations within Israel itself 

Activities 

• Provide a contex1 for the song by teaching who Herzl was. 

• Teach the song ~ 1m T1rtzuM (#11 8 in Er.oie.ct Maog1001) 

• Systematically work through the translation of the song. word by word and 
phrase by phrase 

- Point out speci11c vocabulary words and use each as a set 
induction into the teaching of specific concepts 

- Focus specifically on the concepts of Zionism, Israel. the "People 
Israel ," and being a free peo~e in our own land. 

• Have a discussion as a group on the following Issues: 

1) What does it mean to be a free people? 

Consider the freedom afforded to you as Jews hving in the United 
States (maybe have the students make a list of the freedoms that 
they en1oy}. This has not aJways been the case for Jews. For 
thousands of years the Jewish people has lived in a state of exile 
from the land of Israel. At times, our existence has been relatively 
good, but most of the time we have been oppressed and forced to 
live under circumstances that were not good. The oppressed Jew 
was never entirely free. This yea ming for freedom and self authority 
led many Jews to share the dream about which we sing in this song. 



2) What are some dreams that you have? How do you pursue them? 

3) Why do we need our own land? 

When a people has its own land it ultimately has the right to self rule 
For the Jewish people a Jewish homeland 1s the solution to the 
question of freedom As long as we have the State of Israel the Jewish 
people will always have a place to go and be Jewish without 
oppression. 

4) Where is Israel? Study 1t geographically 

• Sing the song again 

• Have the kids break into groups and create the land of Israel out of cake 
and ice cream 

In this kind of lesson 1t 1s important to wor1< gradually and 

systematically through the song. While such a lesson could be done in a 

smgle day, spreading out the lesson over a few days integrating the 

materials m the context of a few disciplines is a better strategy. Using the 

same text tn a variety of contexts such as Hebrew History, and Arts and 

Cr:atts (cake decorating). provides the students with the opportunity to master 

the text and its broader meaning in a much more comprehensive way If 

song texts are used in this way, it is important to build upon the same 

vocabulary on a regular basis. The following lesson for students at the 
. 

intennediate level, builds upon the same concepts and many of the same 

vocabulary words taught at the primary level. This lesson, exploring the 

Israeli national anthem, "Hatikva", is taken form an activity prepared by the 

American Zionist Youth Foundation and the Education and Culture 
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Department 130 Most of the lesson may be found below. The lesson in its 

entirely may be found in the appendix 

Intermediate Stu..O.~ 

Ob1ect1ves. 

• The student will be able to sing "Hatikva" 

• The student will be able to explain the concept of Zionism 

• The student wi ll be able to explain the terms and co~dit1ons ol this song of 
hope 

Activities 

• Teach the song 1n its entirety. the study the sections separately. 
"Hat1kva" 1s comprised of two parts the second section describes a hope 
and the first section provides conditions for the fulfillment of that hope 
Part1c1pants should approach this lesson 1n that order 

The tiope 

• Study the second section of the song line by line: 

1) Is the v1s1on presented in this poem a religious one? 

The dream of a return to Zion 1s integral to Jewish religion "Hatikva" 
represents the transfonnation of religious language to the language of 
modern nationalism. Phrases such as "soul of the Jew yearns" and the 
eye looks to Zion" can be understood in religious terms. by are secular_ 
In fact, "Hatikva· 1s a surprisingly secular poem. For Example. God is not 
mentioned. 

Explain that until the Age of Enlightenment (The Haskalla). the only 
vision for return to Zion was based on the religious the religious idea 
that God would one day send a Messiah to redeem the Jewish people 
and reestablish God's Kingdom in JerusaJem. This is a vision which 
continues to exist in our prayerbooks today. Explain that there are some 
Orthodox groups today who believe that a Jewish State cannot exist 
until the Messiah has come. 

130-oat Kesher. • An activity prepared by the Joint Authority for Jewish oonlst Education and 
the Department of Jewish Eduction and Culture in the Diaspora, New York 199_ . 
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Contrast th is religious v151on with the one that has been outlined in 

"Hat1kva" Jews are in charge of their destiny. Jews are responsible for 
establishment of the Jewish state -- not God This song. however. ts not 
ant1-relig1ous "Hat1kva" describes religious feelings in secular 
language. rt defines the Jewish creed of redempt ion as a nationalist 
hope 

2) What specific hope does "Hat1kva" describe? 

The main hope is to "be a free people m our own land " but what 1s the 
meaning of this phase? Are American Jews free? Can we be free 
without sovereignty? This part of the discussion might ehcrt very 
different reactions from various part1c1pants For exC\f11ple an Israel i and 
and American Jew would each understand the song 'b ifferently What do 
you think are the basts for these differences? 

While singing th is anthem 1n unison. people attach ditterent meanings to 
1t Many Israelis claim that the hope of "Hat1kva" can only be realized by 
living in Israel Many diaspora Jews believe that the song's hope is 
fulfilled by the mere existence of the Jewish State 

3) Has the hope of the song been fulfilled? If not. What must be done to 
realize the dream? If yes. what 1s the meaning of singing "Hatikva" 
today? 

• Study the first section of the song live by hne 
- What are the conditions for not loS1ng hope? 
- What are the two conditions put forth tn the song ? 

1) The first cond1t1on 1s a general condition to have a Jewish awareness. 
an intrinsic "feeling" of Jewishness 

- Have you ever had a "yearning soul?" Explain. 
- Do Israeli Jewish and American Jewish souls yearn .tn the same 

way? 

2) The second condition depends on the first. It 1s represented in the 
glance toward Zion. 

Pay attention to the relationship between the singular and the plural in 
the poem. "Hatikva" expresses the idea of a private hope transformed 
into a national aspiration - "our hope ... 

3) Discuss the translation of "kadima." In the poem it means both 
eastward and forward. What is the significance of this? Our ancestors 
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attached special pos1t1ve meaning to the direction from which the sun 
rise -- the East Throughout our history the East 1n Jewish thought has 
symbolized both future and hope 

4) Discuss that fact that "Hat1kva11 was written over a century ago Is the 
existence of the State of Israel still conditional? On what does 1t 
depend? 

5) Have the student wnte their own conditional statement that would 
express their understanding of Israel and world Jewry They should 
begin with the phrase. "As long as • 

6) Compare the American and Israeli national anthems. What are the 
s1m1lar1t1es and differences? 

A common value expressed 1n both 1s the cond;pt of freedom which 
can be found rn the last two lines of both songs However. the 
American national anthem presents a battle scene emphasizing the 
theme of war The Israeli national anthem stresses a spiritual 
connection to the land as a means of achieving freedom 

• Close the lesson with the singing of "Hatikva " 

This lesson demonstrates how the text of a song may be used as the 

pnmary instrument for instruction Throughout the lesson, the text of 

"Hatrkva• 1s the focal point of study and d1scuss1on By going through the 

text hne by hne the lesson not only introduces and strengthens vocabulary, 

1t aJso provides a context w1thrn which to understand the words By studying 

"Hatikva· and other songs in this way. a song session moves beyond the 

realm of a supplementary expenence for students It becomes a lesson rn 

itself. 

Developing Sight Vocabulary 

As mentioned in Chapter 2, studies show that the acquisition of a 

sight vocabulary can be an important aspect in developing reading skills. 

Songs can pf ay an instrumental role this process. The following two 
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exercises using texts from known songs may be implemented in any Hebrew 

class as a means of improving a student's sight vocabulary 

The first exercise 1s common to most Hebrew curncula. It can be used 

for any song which contains words that refer to specific images. and 1t is 

helpful in developing sight a vocabulary for objects. This exercise involves 

the singing of songs while simultaneously providing visual clues It is hoped 

that after the exercise the child will be able to sing the song and ascribe 

images to the words at the same time. As the words of the songfriay be 

presented aurally, this exercise does not necessitate the ability to read and 

therefore. rt may be used with preschoolers as well as primary and 

intermediate students Here is a very simple example which could be used 

1n the teaching of vocabulary related to Purim using the song ·chag Purim" 

(Er.o.J.ect Mangi no.t #84). 

Exercise. 

• Teach the words to the song using the following visual clues to reinforce 
Hebrew vocabulary 

- Masks . . . . . • . . . . . . . • . Masechot 
- Noise makers. , . Rashanim 
- A picture of someone singing .. . . . . Shirim (songs) 
- A picture of people dancing . . . . • . . Rikudim (dances) 

• Hold up the clues each time the appropriate word is sung. 

• Extend the exercise by making the creation of each of these objects an art 
project for the entire class. When ever trle song is sung, have the children 
hold the appropriate item up at the appropriate time in the song. 

• Other Hebrew vocabulary words in this song: 

- Big . . .... .. . . . . . ... .. .. .. . .... .. . . . 
- Holiday ... . . .... .. . . .. . .. . .. .. ....... . 
- Children .... . .. .. .... .. ..... . . .. . .... . 
- Noise ........... . ... . . . . . •. .. . . .. . . ... 

Gadol 
Chag 
Y'ladim 
Ra'ash 
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One of the pnmary goals m Jewish education 1s to establish an earty 

proficiency 1n the reading of prayers This second exercise can be apohed 

to the development of prayer skills and prayer vocabulary Using prayers 

with melodies as the primary text for study a student can develop skills 1n 

prayers as well as an understanding of what the prayers mean This 

exercise has three baS1c steps 

1) The student listens to a prayer with a melody on a tape 
· This step 1s done without a written text. 

This provides the student with an opportunity to become fam11tar 
with the words as they are pronounced in associat ion with the 
melody 

2) Have students listen to the tape and follow the words in a 
prayerbook or on a chalk board. 
· Through this step. the student sees and sings the words 

simultaneously. 
· This step helps to forge a connection between the way m which 

a word sounds and the way rt is written 

3) Have students read the words of the prayer without the aid of the 
music 
- Now the student has developed the ability to sing and read the 

text of a prayer These words have become a kind of sight 
vocabulary which is earned by the melody, but not dependent 
on it 

In a sense. this three step process helps a student memoriz.e a small 

piece of text through melody. The melody, however can later be divorced 

from the text and the student learns to read with greater fluency. This 

phenomenon, which happens all the time in religious school, even though i1 

1s not a formal part of the curriculum. 1s probably familiar to anyone who has 

ever been involved in training students for their Bar/Bat Mitzvah. Here's the 

scenario: 
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A Bar M1tzvah student 1s having trouble wrth reading his 
Torah portion He stutters as he reads each and every 
syllable at a time. Suddenly he comes to a phrase that he has 
recently learned in a song and for the next five or six words 
he can read with complete fluency 

This scenario 1s very common It 1s an example of the intema11zat1on 

of memonzed text which translates into a sight vocabulary when 1t 1s read in 

its written form The rote memorization of prayers is v~ry helpful to students 

who are learning liturgy because so many of the Hebrew prayers share 

common phrases and formulas If a student can memorize a few prayers. 

his/her reading of other unseen prayer texts will most likely improve as well 

since a broad pr ayer vocabulary has already been internalized 

An excellent example of a program which nas incorporated this kine 

of educational strategy into its curriculum in a formal way 1s a prayer 

education center at Temple Beth Israel 1n San Diego. California. In this 

unique program, all of the Hebrew prayers for Shabbat and Weekday 

services have been placed on separate audio tapes. Each tape has 

corresponding wor1< sheets. vocabulary sheets and reference materials 

relating to the specific prayer betng learned Thus. as the student works 

through a similar three step process. vocabulary and reading skills are 

developed simultaneously. 

Melody as a Mode of Study 

As was discussed in Chapter Two. the underlying melody and rhythm 

of a song can provide a sense of expectancy that alleviates resistance and 

fear of failure. This use of melody and rtiythm has a long history 1n 

traditional Jewish education. as chanting has always been a vital 



... 

component 1n learning The h1stoncal and theoretical basis the chanted 

materials was discussed at length 1n Chapter One. Here are some of the 

ways 1n which this traditional method of text study might be applied in the 

contex1 of Reform Jewish education today. 

First of all the reintroduction of trad1t1onal nusach for prayer could 

provide a partial solution to many challenges facing Reform worship and 

prayer education today As was revealed 1n the interviews discussed in 

Chapter Three many congregations today are challenged by the f a!t that 

adults and children know different melodies for the same prayers The 

reintroduction of trad1t1onal prayer chanting, which rs already a popular 

trend. could help to close this gap and create a more unified prayer 

community In the realm of education. nusach represents a way 1n whrch a 

student can naturally begin the first step in the three step process discussed 

above Even before a formal prayer education has taken place young 

children can begin to learn prayers through the melodies chanted in 

services They may not be chanting the words ma precise way, but in 

learning the basic chant, they can later be taught the proper words in 

religious school 

• The melodies of a nusach encourages participation and provides a 

sense of expectancy enabling the student to learn more quickly In a sense. 

nusach uses the melody associated with the text as the driving force behind 

the learning process It is a use of music as an educational tool in its most 

primary sense. and it can be extended to other realms of Jewish education 

as well . The reintroduction of translation melodies, for example, may be a 

powerful way to help students memorize important passages in Torah. Even 

the study of non-textual materials such as histoncal events or holiday 
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mformat1on may benefit from the use of melody as a pnmary instructional 

tool 

For topics which are more conceptual 1n nature, modern song 

melodies can provide the framework around which entire I essons may be 

planned Since anything that can be spoken can also be sung teaching 

can become a sung activity JUSt as i1 has always been done in the study of 

Talmud The following act1vit1es are ways tn which modern melodies may be 

used as a pnmary tool for mstruc11on Each acttVtty st1m~lates active 

participation. teacher-student 1nteract1on and the immediate application of 

learned facts and concepts in the learning process While these activrt1es 

have been wrrtten for children tn the primary grades they may be adapted to 

meet the learning needs of students at the preschool and 1ntermed1ate 

levels as well by simply adjusting the content appropriately 

Exercises 

1) Using a well known melody have the children change the words rn order 
to teach or reinforce a concept Pro1ect Manginot uses the song Heiveinu 
Shalom Alechem with the following words to reinforce the idea that Israel 
is a Jewish State 

We have our own Jewish country (3x) 
And it's Israel, Israel, Israel that we love. 

The words of the first llne may then be replaced to: "We have our own 
Jewish (bakers, doctors, teachers. .). The children may 
take turns adding their own professions to the list as the s0ng continues. 

2) This exercise may also be used to reinforce Hebrew vocabulary words. 
Using a well known song like "Old McDonaJd, • Hebrew words, such as 
the names for animals can be reinforced as the children take turns 
suggesting which animals are on the farm. 
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3) Use rhythm to help develop a story wtth the class Have the students sit 
in a circle and begin a rhythm with a pat on the lap a clap of the hands. 
and two snaps of the fingers (Pat -- Clap -- Snap -- Snap) Repeat this 
rhythm continuously. and begin to tell a story Speak slowly according to 
the rhythm For example set the following scenario to a rhythm 

I'm getting ready 
For the Seder 
And I'm going to buy some _____ _ 

Have the students take turns f 1lling in the blank according to the rhythm 
In this situation all of the ttems must be items that are needed for the 
Seder 

Usmg_Mustc lQ Teach Teens 

It 1s ironic that teenagers love music yet music is absolutely absent in 

the instruction of teens 1n religious school One of the reasons for this ts that 

music ts usually associated with singing, an activity which teenagers 

typically despise. However, if music ts considered 1n the context ot the 

transmission of values and culture. 1t can become an powerful instrument 

through which a class can explore a wide range of social issues and 

controversial topics Thus. the use of "Rock and Roll· tn the education of 

post-Bar/Bat M1tzvah students may otter students an innovative and exerting 

way to begin exploring their own values as young Jews living in a modem 

wor1d Such an approach mv1tes students to integrate their own interests 

into the learning process, by making use of a medium which 1s a central 

aspec1 1n their lives. 

The teaming potential of any given song is primarily found in the 

lyrics. The lyncs of most modem songs contain verbal messages which 

articulate the values and the beliefs of its composer. These values and 

beliefs, are often characterized by an honest recognition of real human 

problems. a questioning of values which do little to improve these problems, 
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and finally an offenng of tangible solutions Pop lyncs offer such a wide 

variety of themes that they represent an 1deaJ educational resource for the 

teaching of values and ethics This innovative appl1cat1on of music 1n 

education involves asking students to evaJuate the validity of the pos1t1on 

taken on any given issue presented in the song In order to connect these 

ideas to Jewish values. this secular d1scuss1on must be followed by an 

examination ol Judaism's response to the exact same issue Thus through 

this process students are drawn into a dialogue on v8'ues ethics. and 

culture through a medium which relates to them on a personal level The 

following exercises suggest ways in which this process might be applied m 

the study of Jewish values and 1n the stUdy of textuaJ matenals 

Lesson 1_ Us1ng_Mus1c to Explore Values 

Objectives: 

• To provide the students with an understanding of the Jewish views on a 
given values related topic (i.e . sexual relationships love death the 
environment ) 

• To provide the students with an opportunity to explore how these values 
are being expressed in society today 

• To engage the students in an active dialogue on the given topic and 
express their feelings and beliefs. 

Activities 

• Have students bring in recordings of popular songs related to a single 
issue Some of the possible topics are listed below. Have them also 
bnng a printed transcription containing all the words of the song. 
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Some common values related themes common to Rock & Roll include 

- Love - Peace 
- Sex - Freedom 
- Relationships - Justice 
- Death - Salvation 
- Loss - Dreams & hopes 

Drugs - Hatred & prejudice 

• Break into groups 

• Have each group outline how the song expresses these values 

• Each group presents its song and its outline to the entire classlind leads a 
bnef discussion 

• Distribute resource matenals containing Jewish views on the given topic 
For example. rf the topic 1s ·Peace " the following materials might be 
d1scussed'J 1 

Wllh the Jc,tructrnn ol the Jewr~h state rn 70 Ct., the pmphcllc '1'1t1n tif peace 

bcc:.imc the Jrcam o l the Jewish pctiplc. Whether b) 1Jeqlog) nr by e'\tcmal 

nn:umstan~:c~. Je'" " ''ere a.lm1)st c1 rn1 pletcl~ nnm·iolent f mm the enJ nf rhe 8ar 

Kochoo fC\'olt m 135 CE tc> Lhc Wursa'' Ghetto upn srngs rn I Y43. T he 1Jcal 111 

un 1' crsa.I pca t:c had been me them' 'smn ol the people lsr.icl. 

The ApoCI) pha, the Mldrash, .inJ the Ta.I mud place a high pmmt~ on the 1Jcal 

of pcw..:e I nJecd. no subject ol mor..1.l1t) 1!' accorded such <lcpth nr feel mg anJ 

pas~ 1nn til t:.on' 1ct1on as the' aluc nf '' orld peace. Jc'' s were l:Jught not uni ~ to 1<1' c 

peace. hut to "pursue iL" . .. 

A nd God ~hal l Judge between many people~. 
And ~hall decide concerning mighty nauons afar ofl: 
A nd they shall beat thei r swnrds rnll> pltw. shares, 
And the1r-.pcars into prurung-hooks; 
~a11on shall nol lifl up sword against nal10n, 
"cllhcr sha.11 Lhcy learn war any more. 

(MilAJ.h 4:3) 

Th.t. amtudc , so ba.5 1c lo Juda.ism. was rcaffi nncd in the classical rabbinic period: 

G reat 1s peace.for aJI blessings arc contained in tl, as 1t 1s 
wri tten ... Seek peace and pursue il(Psalms 34: 15). 
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The I .J\\ th ic:-. nul l:OmmanJ ) nu Lo run .if lcr ,,, pu~uc lhc 11thu 
l..'.•)mm~mJmcnb. bo t 11nl: 111 l ull11l thcm upoo lhc .ippmpnalc 
tll'l·u:-.i11n 8u1 pc-:ll'C ~ 11u musL..,-ccl en ! <1ur 11'' n phu.:c amJ purwc t( 

C' ' en to Jn,lthcr pl:.Kc J.:- " ell C'umbcr.; Rabbal'l . Hul- 1.. ..il ( 1 ~;· 27) 

• Compare these messages from Judaism to those expressed 1n the songs 

This lesson 1s designed to encourage students to invest themselves n 

a dialogue about important issues 1n society today While most teenagers 

listen to music everyday. how many of them ltsten carefully to the \.ords? 

This exercise not only provides students with an opponumty to explore their 

favorite music. 1t also gives them a chance to examine thei r own beltefs and 

practices through a medium that they love As soon as the students have 

invested themselves emotionally in the exercise it becomes much easier to 

engage them in a dialogue on Jewish perspectives. This same strategy may 

also be applied to the study of biblical teXl 

Lesson 2- .Using MUSlC.lo Explore .Turab 132 

Objectives. 

• To use modern music as a set induction technique to introduce a 
discussion on Jewish concepts of redemption. 

• To examine the concepts of religious and political Zionism 

Act1v1ties (This 1s a two hour lesson): 

• Play a recorded version of •Exodus• by Bob Marty. The class is to listen to 
the song and follow the words. 

132f3ased on a program created by G00f'ge Gittleman (rabbinic ordination ciass of 1996). 

87 



1-.wo<.l u~. m11\C'01en1 u l JJh people-. Oh Yeah 
Opu1 )c'Ur l')C'' anJ let me- tell )ClU lh" 

\ k n • .m<l pc11ple " Ill fi ght Y :.th dm\ n (T el l me'' h~ ·•1 
When ) nu ' cc fah li~hl. 
Sn \\ c gnnn:.1 ' ' J IJ... al n ghl 
1hmugh the n 1aJ 111 ,.:rcJt1nn. 
We're the gcnerJlH in <Tel I me "h) l 
Tl\~ Lhmuf!h !!R'JI tn bulJU11n 

l-:\lx.IU'. mmcmenl ol Jah pcnple. 
t '\•xl u.'. m<" C"mc nt nl J;.ih people 

Open~ • 1ur C) cs JnJ 1<1( 1~ " 1lhin 
A re ) •lU .;;aL1 !-- licJ " 11h the Ill c) 1lu

1rc II\ 1 ng-1 
We ~nm' \\here \\ e Jrc glnng: ''c ~m' '' here " e're tn1m 
We're lea\ ing 8Jhylon, we're gnin!! tu ou1 IJthcrland 

[ \ cKJu, , mm cmenl c)f JJ.h people 
l. '' K.f u,. ml'' ement nl Jah pcuplc. 

• Discuss the following questions. 

1) What 1s this song about? 

This 1s a song of liberation It sings about leaving a llf e of "tnbulation" 1n 
a foreign land and returning to a fatherland 

2) Where 1n Juda.ism have you heard a similar message? 

The Exodus story tells of an Exodus from Egypt. More specifically 
however, is the message of ·a return to Zion" which has always been a 
central hope of the Jewish people living in diaspora. This message 
may be found in a wide variety of Jewish literature 

3) Compare the notions of Babylon from this song to that of our own · 
history 

In this song, Babylon represents captivity. It 1s a place of despair 
contrasted with the fatherland, a place of hope. The theme of this song 
is taken directly from Jewish history In 586 BCE Nebuchadnezzar 
destroyed Judah and the First Temple. taking the Jewish people into a 
life of exile in Babylon As depicted in the Psalms and other books of 
the Bible, Babylon becomes an archetype for life in captivity. From this 
point forth, yearnings for a return to Zion and for the restoration of the 
Tempie become centraJ themes rn Jewish thought 
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• Compare Psalm 137 to Bob Marty's song. Have the students underltne 
parts of the song which come directly from the Psalm 

B) lhc 0\ ers pf Baby llin. 
there WC SiAt 

~q>l. 
~ '" .c.. lh.u~u!LZuJJ\. 

There o n the puplars 
we hung up l)Ur lyre~. 
I uc our D1plors asked us 1hcrc for :iililll"· 
~.nJors for amuscrucm. 
"Stng us one or the soog!i of Zion.• 

Hm" can we sing a song nr the Lord \ 
nn ah en soil? \ 

I f I forget you, 0 Jcru~cm . 
let my nghl hand \\ ether. 
let m) tongue suck Ln m) palate 
ii I <.:case tn lh Ink or you 
11 I Jo no t keep Jerusalem m mcml)I) 
C\ en al rn ~ happiest ht,ur. 

Remember.() Lon:.! , .tgainst the Edom11cs 
the da) o f Jerusalem' fall : 
how the) rne<l. "Stri p her, stnp her 
(() her\ cry rnunc.Jal inns!" 

Fair Baby lon, you predator , 
a blessing on him who repays you in kind 
\\ hat you ha\ e mll1i:: lcd on us: 
a blessing on him w ho series )Our babies 
and Ja.-;hcs them against the mc ks133! 

• Discuss the Psalm. Note how Babylon 1s the ultimate enemy and how 
Jerusalem represents the ultimate hope To the psaJmist, forgetting 
Jerusalem is equivalent to giving up tiope and turning away from God. 

• Discuss religious and politicaJ Zionism and how these concepts of "return" 
and "redemption" continue to be a centraJ concept to most branches of 
Judaism. · 

For almost two thousand years of exile, a return to the land of Israel 
remained a central aspect of Jewish consciousness found exclusively in 
prayer and ritual. Zlon was associated with redemption, an act that could 
only be completed by God. Therefore. Jews could only pray for the day 
when God would send the Messiah and bring the Jewish people back to 
Zion. This is the basis for religious Zionism. It was not until the late 

133Taoakh· The Holy Scriptures The New Jps Traosfation, (The Jewish Publications Society. 
New York, 1988). p. 1272. 
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1800's that Jews began to envision a return to the land of Israel through 
political means. The State of Israel today 1s the result of JX>l1tical Zionism 

• Compare the Zionist notions rn the song and the Psalm While the song is 
rellg1ous as tt speaks of Jah (the Rastafanan God). the exodus and return 
seems dnven by human actions The Psalm on the other hand cries out 
to God for help What are the students beliefs with regards to redemption? 
Does God play a role? 

• Close by playing the song agam 

The teaching of text to teenagers 1s often one of the most challenging 

tasks in a rel1g1ous school. Students are always resistant because they do 

not see its relevance in their lives Pop-muS1c on the other hand rs 

important. Thus in uS1ng a song which contains a parallel message to a 

specif 1c b1bltcal passage as a set induction for a text study class. students 

are able to draw a concrete connection between their own interests and the 

text being studied The result of this increased interest should lead to an 

increase in the mot1vat1on of the students in terms of part1c1pat1on as well as 

learning 

sOme Flnal Words B~ardmg These Paradigms· 

Each of these paradigms has addressed a different aspect of Jewish 

education. By adapting learning act1v1ties from the secular educational 

setting as well as those which have been instrumental in tradrt1onaJ Jewish 

education for centuries, these models have been created to expand and 

strengthen the music programs which are currently being implemented in 

Reform Secondary religious schools throughout the country. 

These four paradigms are meant to be instructional models around 

which a teacher or music curriculum might begin to use songs and other 
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musical activTt1es m ways which are more than supplements to a lesson 

plan They are not limited to the songs which have been used in the 

learning actrv1t1es presented nor are they meant to replace the 

supplementary application of music in the classroom These paradrgms are 

suggestions as to how a rellg1ous school might more fully integrate its music 

programs into the reltgious educational expenence of its Students as a 

whole by utilizing music and songs m such a way that a student can recal l 

Jewish knowledge through melody 

Each of these paradigms has addressed a different aspect of Jewish 

education. By adapting learning activities from the secular educational 

setting as well as those Which have been instrumental 1n traditional Jewish 

education for centuries. these models have been created to expand and 

streng1hen the music programs which are currently being implemented in 

Reform Secondary religious schools throughout the country 
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Conclusions 

One remarkable historical phenomenon which has been revealed 

through thrs study rs the fact many of the methods involved m the 

educational process have changed very little throughout history Certain 

educat1onaJ strategies like the use of melody rhyme. rtiythm and repeut1on 

have been employed as learning tools for thousands of years In Jewish 

history the study of sacred text ha~ almost always been 1nextncabty linked to 

melody Traditionally, Jewish education has applied musical 1ncantat1on 

toward the study of most materials. as a wide variety of study chants have 

been employed m transmission of Torah. Talmud prayer and culture from 

generation to generation throughout history This ancient oral d1men51on of 

the Jewish educational experience however, has lost its pnmacy for a vast 

majorrty of Jewish communities 1n thrs century. In seeking dramatic. art1st1c 

qualities for their llturgicaJ music and abandoning tradrtlonal methods of 

study for sacred text. altogether many Jewish communities have divorced 

textual materials from their ancient melodic modes In doing so, they have 

all but put an end to the long standing disc1pl1ne of studying through melody 

In the context of Reform Jewish education, which 1s structured on the 

model of the secular grade school, music has become a supplementary tool 

used as a means to entertain and mot1'1ate students while simultaneously 

reinforcing and embellishing a lesson plan. According to the surveys and 

interviews cited in this thesis, Reform Jewish religious schools have been 

successful 1n using songs to help students develop a sense of Jewish 

identity and attain a general repertoire of Hebrew and holiday songs. This 

supplementary approach to the use of song in religious school strives to 
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provide students with fun and alternative ways to review matenals which 

have already been taught by imbwng them with melody and meaning 

In contrast one of the primary uses of music 1n trad1t1onal Jewish 

education has always been concerned wrth providing students with a means 

for rnemonzmg large qualities of tex1 The depth of one's understanding may 

be of secondary 1mporlance. while the primary tasK 1s ltkely that of rote 

memonzation Traditional study tunes are simple sing-song melodies which 

can be applied to a wide variety of matenals. \Songs regarding J ewish 

identity and holidays are also used tn the traditional religious school setting 

supplementing lessons in much the same way that they do in the non

traditional educational settings The ancient study modes. however are a 

unique and ettective way of teaching large amounts of tex1 and as 

discussed in Chapter Four they should be reintroduced and appropnately 

adapted for the modem Reform religious school. 

The research reviewed m Chapter Three helps to venfy that which 

has been understood intuitively for thousands of years -- namely, that mu51c 

can be used to hef p encode language, knowledge. and culture. These 

studies examined ways in which music could be implemented effectively to 

meet cer1a1n challenges in teaching language, reading, and history, all three 

of which are central aspects of any religious school curriculum In seeing 

the merits of music as a tool in education from a scientific perspective and 1n 

examining how it has been used m more traditional settings for Jewish 

education. Chapter Four presented a number of new paradigms for the use 

of music as a tool in Jewish education today. The remaining section of this 

paper is dedicated to addressing ways in which the effects ot changes in a 

93 



rel1g1ous school's approach to music may posrttvely influence a 

congregation outS1de of the classroom walls 

Music 1s part of the culture of any given community Any alterauon 

made in a religious school muS1c program therefore. may impact the entire 

community. This 1s something which must be considered when 

implementing changes to a music curriculum If a congregation 1s going to 

effectively use muS1c as an educational tool change must not be restncted to 

the reltg1ous school alone. In order to fully underst~1d the dynamic 

relationship wtuch exists between a community and its religious school. 1t 1s 

once again. valuable to examme the ways in which music and melody are 

used in a tradrt1onal Jewish educational setting, for in this context, music 

and education have a profound influence on the individual. the farmly and 

the community in a hoflst1c way 

The success of music as an instrument for instruction in ancient days 

as well as in the heder of Eastern Europe 1s. m part, the result of a societal 

understanding that melody and study were inextncably linked to one 

another Texts were chanted both in the home as well as in the houses of 

study and worship In these societies. melody could be seen as a thread 

serving to weave the educational expenooce into the dally lives of the 

students As the same melody was shared among every generation of a 

given household, song. prayer. and study became foundations for the family 

and the community. In today's Reform religious schools, however. this is not 

the case Aside from a few melodies used in worship and holiday ritual, 

most songs are not shared by the community at large, and this is a problem 

in many Reform communities today. 
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When children know one set of melodies and adults know another 

conrinu1ty is lost and there 1s no shared cultural experience However. 1f a 

religious school can help narrow the musical gaps that exist between the 

generations a shared cultural experience can emerge which can have a 

dramatic impact on Jewish education 

This phenomenon has already occurred with a large segment of 

American Jewish youth who have attended Jewish summer camps Upon 

returning from a summer filled with Jewish music and song these campers 

return to their religious schools with a large repertoire of songs and an entire 

realm of experiences associated with them Singing these songs wrth 

passion and gusto enables these students relive their camp memones 

through a singing subculture When there are enough students who have 

shared the same camp expenences this passion for singing often transfers 

directly into positive attitudes toward song in the religious school If this kind 

of energy can be generated through the songs sung at summer camp. there 

1s no reason why it cannot be generated through the songs sung at a 

synagogue as well 

According to Rabbi Darnel Freelander. the congregation as a whole 

must establish a life-long relat1onsh1p wi1h music Music education must not 

only take place in religious school, rather 1t must become available to the 

entire community. One of the ways in which this may be accomplished 1s 

through the distribution of audio tapes designed to teach an entire 

community an agreed upon body of melodies for Shabbat, holidays, and 

worship. Through such an enterprise. each generation can be linked by 

music in much the same way that the camp movement has forged links 

among young Jews throughout the United States and Ganada. 
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This 1s not an easy task to achieve While children have oppor1urnt1es 

to learn melodies for worship ritual . and study 1n religious school. 

opportunities to teach adults are far more limited As was suggested in 

Chapter Three. the distribution of audio tapes for each of these realms of 

sacred music can help to create a more unified musical experience across 

the generations. If the family and the community can be encouraged to sing 

together. a powerful cultural transformation will occur enabfing song to 

become a primary instrument in the transmission of knowledge and cltture 

In singing the same songs and chanting the same chants. md1viduals and 

families become the building blocks with which congregations can lay 

foundations in establishing a stronger sense of community. 

96 



Bibliography 

Abrate Jayne H "Pedagogical Applications of the French Popular Song 1n 
the Foreign Language Classroom." lha~e 
Classroom. vol 67 (1 983) 8- 12 

Anderson. William M and Joy E. Lawrence loleg(atioo...Mus1c into the 
Classroom Belmont, CA : Wadsworth Publishing Co . 1991 

Avenary Hanoch ·Music.· EncycloJJ.,edia Jud.ate.a 1972 ed 

Bayer Bath1a. "Talmud " Eucyclop,edJaJ.udaic.a 1972 ed 

The Bible Tanakh Tlle..tio.lY S.cootures The New JPS Tr..ans.Lation . New 
York· The Jewish Publications Society 1988 

Claerr. Thomas A . and Richard Gargan "The Role of Songs in the Foreign 
Language Classroom " OMLTA JoumaL (1984) 28 - 32. 

"Oaf Ke sher " An activity prepared by the Joint Authority for Jewish Zionist 
Education and the Department of Jewish Eduction and Culture in the 
Diaspora, New York 199_ 

Dotan Aron ·Massorah " E.ru;yclopedta...J..udaJ.c. 1972 ed. 

Edelman Marsha Bryan. ·A Guide to Nurturing Jewish ldentrty and Values 
Through Music." CAJE Curriculum Bank 

Freelander. Dan et al "Emerging Worship and Music Trends in UAHC 
Congregations." A project of the Joint Commission on Synagogue 
Music UAHC-CCAR Commission on Religious Living Union of 
American Hebrew Congregations 1994 

Freelander. Dan .. et al Project Manginot Guidelines for Music Education -
Lesson Plans and Learmng Activities. New York UAHC Press. 1992 

Garcia-Saez, Santiago. "The Use of Song in Class as an Important 
Stimulus 10 the Learning of Language:" A paper presented at the 
AnnuaJ Meeting of the Southwest Conference on the Teaching of 
Foreign Languages; Colorado Springs, CO; March 1-3, 1984. 

Gatti-Taylor, Marisa. "Songs as a Linguistic and Guttural Resource in the 
Intermediate ltaJ1an Class." Foreign Language AnnaJs, vol. 13 (1980) 
465-469. 

97 



Harp. Btll "When the Principle Asks Why are your kids singing during 
reading time?'" Reading Teacher. vol. 4 1 (Jan. 1988) 454 - 56 

Herzog Avigdor IheJntonation of ttle Pen.tateum.Jn the Heder of Tunis 
Tel Aviv · Israel Music Institute. 1963 

~skes Irene. ed Studies m Jewish Mu51c Collected Wr1tmgs ot.A_w. 
BkJ_dfil, New York Bloch Publishing Co 1971 

Hilton. Hope "The Use of Music in the Reltg1ous Education or Pnmary and 
Junior Children " Otss University of Southern Callfomta 1961 

Hirst. Lots T. and Twila O'Such "Using Musical Terev1s1on Commercials to 
Teach Reading." The Counc~ for £x~.o_tl.Oo.aLCh 1 ldren. vol 11 
(Winter 1979) 80-81 . 

Hunter Tom "Strengthening Your Whole Language Program US1ng Song 
Rhythm and Rhyme." A resource handbook by the Bureau of 
Education and Research Bellevue WA 1991 

ldelsohn A Z. Jewish Music m rts Histoncat Deve1opmem. New Yori< 
Tudor Publishing Company 1948 

Jolly. Yukiko S "The Use of Songs in Teaching Foreign Languages " lbe 
Modem Laoguage_JQJ;mal. vol 59 (1975) 11-14 

, Klem Micah "US1ng Music as a Tool for Jewish Education and Continuity" 
The Melton Joum.aL (Autumn 1994) 

Lyons Anne W "Creative Teaching 1n lnterdisc1pltnary Humanities The 
Human Values in Pop Music." Ml.nnesota English Jouma.L (Winter 
197 4) 23-31 . 

McDonald, Dorothy. "Music and Reading Readiness." Language Arts, vol 52 
(September 1975) 872-876 

Neumann, Richard Jewish Music Guide for Teachers. New York: Board of 
Jewish Education. Inc . 1975 

Newsom, Sarah Duncan ·Rock 'n Roll 'n Reading." Journa1 of Reading 
vol. 22 (May 1979) 7'26-730. 

Nicholson, Diana Long. "Music as an Aid to Learning." Diss. New York 
University, School of Education 1971. 

Nulman, Macy Concepts of Jewish Music and Prayer. New York . Yeshiva 
Univ., 1985. 

98 



Renegar, Sandra L. "Readmg and Music· Take Note " Opm1on Papers. 
Department of Elementary and Special Education at South East 
Missouri State University ( 1986) 

R1t1 Sharon Isaacson "Using Music to Teach Reading Skills in Social Studies" 
Th.e.Bead1og Teacher vol 27 no. 6 (March 1974) 594-601 

Rosk1es. Diane. .. Alphabet Instruction in the East European Heder Sume 
Comparative and Historical Notes " 'ilVO Annual Journal of So.mal 
Science. vol 17 ( 1978) 21 ·53 

Saadia Gaon The Book of Beliefs and Opirnons. Trans Samuel Rosenblatt 
New Haven Yale University Press. 1948. 

Schmidt, Loyd. "Music as a Leaming Mode: Music \:aucators Journal 
(September 1976) 94·97 

Taylor. Gail Cohen. "ER IC/RCS Report · MUSIC in Language Arts Instruction~ 
Language Arts. vol. 58 no. 3 (March 1981) 363·367 

99 

Io See The World Through Jewish Eyes Guidelines for the Primary 'f ear.s The 
National Curriculum Pro1ect of the Joint Commission on Jewish 
Education of the Union Of Amencan Hebrew Congregations and the 
Central Conf ere nee of American Rabbis, 1982 

To See The Wodd Through Jew1Sh E~es. Guideiines tor the Intermediate Years. 
The National Curriculum Project of the Joint Commission on Jewish 
Education of the Union Of American Hebrew Congregations and the 
Central Conference of American Rabbis. 1982 

Io See The World Through Jewish Eyes· Guidelines for the Junior High 
School Years The National Curnculum Project of the Joint 
Commission on Jewish Education of the Union Of American Hebrew 
Congregations and the Central Cont erence of Amencan Rabbis. 
1982 

Vorspan, Albert, and David Saperstein Tough Choices. Jew1Sh 
Perspectives on Social Justice. New York: UAHC Press. 1992 

Wohlberger. L. "Music of Argument: The Ethnomusicology of a Talmud 
Debate." Diss. Wesleyan University 1990. 

Wohlberger. L. "Music of Argument· The Bhnomusicology of a Talmud Study 
Session.· Studies in Contemporary Jewry: Modern Jews and Their 
Musical Agendas vol 9, ed. Mendelsohn. Ezra. Oxford Univ. Press. 
(1993) 110· 136. 

Wumson, Don L. '1Music to Teach Reading." Journal of Beading, vol.14 no.3 
(December 1970) 179-182. 



Personal Interviews 

Rabbi Darnel Freelander Director of Programs. Union of 
Amencan Hebrew Congregations. 

Cantor Jeffrey Klepper. Beth Emet the Free Synagogue. 
Evanston. IL 

Velvel Pasternak. Tara Publication Owings Mills. MD 

Cantor Ben11e Ellen Schiller . M.S.M . Associate Professor of 
Cantonal Arts at Hebrew Union College -J8f1sh Institute of 
Religion. School of Sacred Music. 

Cantor Ellyahu Schleifer. Ph.D .. Director of Cantonal Program and 
Associate Professor of Sacred Music at Hebrew Union College -
Jewish lnsti1ute of Ael1g1on. Jerusalem. 

100 



Selected Jewish Music Curricula 

Abrams. Ann Carol . and Lucy Joan Sollogub S..b.!LQnJ.'..Shalorn Jewish 
Educators tor Social Responsibility Brookline MA 1986 

Abrams. Leah Because we Love Shab.b.at TARA Publ1cat1ons, New Yo~. 
1987 

Abrams. Leah APPies on Holtdays aoct.OJ.herJJ~ TARA Publtcat1ons. 
New York 

I 

Am1ta1 N1l1 Rabinov1tz HLCbai Songs for Ch1!d.ren T A~A Publtcat1ons. 
New York. 1986 

Edelman Marsha Bryan A..Guld.e.Jo Nuaunng Jewish Identity and Yalues 
Through Music CAJE Curriculum Bank 

Freelander. Dan . et al Pro1ect Mangmot Guidelines for Music Edu_.eatton -
Lesson Plans and Learning Activ1t1es UAHC Press. New York. 1992 

Friedman Debbie. Musical Curoculum for Hebrew and Hernage Behrman 
House, New York 1982 

Klepper, Jeffrey 6.1.blfLP..eo.Qle_Songs. Alternatives m Religious Education. 
Denver CO, 1981 

Klepper. Jeffrey Soogs.Jor Growm'. Alternatives in Religious Education , 
Denver CO, 1992. 

Portnoy, Joseph. Music Gun:ic.ulum for Jewish Religious Schools UAHC 
Press, New York. 1967. 

To See The World Through Jewish Eyes Guidelines tor the Pnmary 
lnteanediate Jurnor High School and High School Years The 
Nat1onaJ Curriculum Project of the Joint Commission·on Jewish 
Education of the Union Of American Hebrew Congregations and the 
Central Conference of American Rabbis, 1982 

1 o· 



102 

Appendix A 

Responses to the Survey 

' 



1. Does your religious school have a fonnaJ music cumculum? Yes / No_ 

If "Yes" could you please c.Jescribc il below? 
If "No" how would you charctcleriz.c your music program at religious school '/ 

~-~~~~-~ ?~ 
k.-s-~ "'- ~ ~ ~ '#> 2<J 
~ 11L...___ J_ ~ ~ w~ · ~ ~ 

(J) ~--~ L.-~~ ~ -~~ >-:r 
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2. What as Lhe role o f music an your Bar/Bal M 1LZ.vah program? . 
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~sc ~as a paUTn!ry educauonal tool? I f •y cs" could you please send me some ~ 
1nfonnati0bora~t? · 
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5. May I have pennission to use these materials for my paper'? S ~ 
6. May I use the name of your congregation or would you prefer to remain anonymous'? 



l . Doesyourrelig1ousschool havearormal mus1ccurnculum? Yes / No __ 

tr"Yes" could you plcase <lcscnbc i t below? 
tr" No" how would you chwac:terize your music program a l religious school? 
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3. Whal is the role or music in your confirmation 
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4. Are there any creative programs in which you have been invol ved or have seen which 
use 111 usi~ ac; a pnmary euucaltonal tool? 11 "Y cs• could you please send me some 
information or a conlact? 

~ 

5. May l have permission to use these materials for my paper? ~ 

6. May r use the name of your congregation or would you pref er to remain anonymous? 
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I . Docs your rellg1ous school have a formal music curriculum? 
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Yes_'_ No __ 

If "Yes" could you please describe it below? 
If "No" how woult.1 you charactcn7.c your music program at religi ous sl'.hool? 
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4. Arc there any creati ve programs in wh ich you have been involved or have seen which 
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6. May I use the name of your congregation or would you prefer Jremain anonymous? 



I. Does your rel igious school have a fom1al music curriculum? Y~~ No __ 

If "Yes" could you please describe i t below? 
If "No" how would you characterize your music program at rcligiol!S s<.:hool? 
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2. Whal is lhc role of music in your Bar/Bal MiLZvah prognun? 
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3. What is the role of music in your confirmalion program? . 
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4. Ar~ lhc 1 ~ .my <.:1t:alive progrcims in whi<.:h you have boen invol ved or have seen which 
~se musi~ as a pnmary educational tool? If "Y cs• could you please send me some 
anf onnalJon or a contact? 
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5. May I have pennission to use these materials for my paper? ~ 

6. May l use the name of your congregation or would you pref er to rea:.~n anonymous? 
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I. Does your rel i giou~ school have a formal music curriculum? Yes V No __ 

If •yes" could you please descnbe 1t below? 
If "No" huw would you characteri1_e your music program a l tcligious sc.:hool'? 

~- W hal is the role of music in y<.Htr Bar/Bal M itzvah program? 
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3. What is lhe role of mu.'i1c in your confirmation program? 

~ 

4_ Are there any creauve programs in w hich you have bceo involved or have seen which 
use music ao; a pnmary c<lucauonat loort II "Y cs~ could you please send me some 
information oracontact'! 

5. May I have pennission to use these materials for my papei'l 

6. May I use the name of your congregation or would you pref er to remain anonymous? 



L Does your religious school have a rorn1al music cumculum? Y cs~ Nu _ _ 

If "Yes• could you please c.lcscribc ll below? 
I f *Nu* how would you charactenzc your music progr.im al religious s~hnol'' 
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2. What 1s the role of music i n your Bar/Bat M1tzvah prugnun? 
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4. Are there any creative pmgrams i n which yn11 h:we hecn inv~ll\:cd or b~·ve !'i'C!:n wbch 
use music as a pnmary educational tool? If "Y es• could you please send me some 
information or a contact? 
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5. May I have pennission lO use these materials for my paper? Y f3 S 

6. May l use the name of your congregation or would you prefer to remain anonymous'/ 



I. Does your religious school have a fom1al music curnculum? Yes __ No 

I f "Yes• could you please describe it below? 
1f "No" how would you characlenz.e your music program at religious school? 
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2. Whal is the role of music in your Bar/Bat Mitzvah program? 
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3. What is Lhe role of music 1n your confirmation program? 
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4. Are there any creative programs in which you have been involved or have seen wllich 
use music as a primary educational tool? If "Yes• could you please send me some 
information or a oontact? 

5. May I have permission to use these materials for my papef'1 

6. May I use the name of your congregation or would you prefer lO remain anonymous? 



I . Does your religious school have a fonnal music curriculum? Y cs ..,/' No 

Ir •yes• could you please de.scribe It below? 
Ir "No" how would you charactenze your music program at rcllgtous school? 
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2. What 1s the role of music m your Bar/Bal Mitzvah program? 
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3. What is the role or music in your conrirmation program? 
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4. Are there any creative programs in which you have been involved or havr ~en whic:h 
use music as a primary educational tool? Ir •y cs" could you please send me some 
information or a cont.act? 

5. May I have permission to use these materials for my paper'? -~ 

6. May l use the name of your congregation or would you pref er to remain anonymous? 
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I . Does your religious school have a formal music curnculum? ~ 
I f fty esft could you please describe it below? 
If "No" how would you charactenz.e your music program at reltg1ous s~hool ? 
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1. Whal is the role of music in yourconfirmalion program?, 
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4. Are Lhere any creauve programs in which you have been i nvolved or ha'r'e seen which 
use music as a primary educational tool? If "Yes" could you please send me some 
information or a contact? 
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5. May l have pennission to use these materials for my paper? ~ 

6. May I use the name or your congregation or would you pref er to remain anonymous? 



A~pendix B 

A Sample Curriculum 

This music curriculum. "A Guide to Nurturing 
Jewish Identity and Values Through Music," by 
Marsha Bryan Edelman was reviewed along with 
others in Chapter Three. It is a fine example of how 
music is currently being used in Reform Jewish 
education today. 
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SUBJECT: Music/Jewish Identity 
TITLE: A Gulde to Nurturing Jewish Identity and Values Through Mustc 
AUTHOR: Marsha Bryan Edelman 

In lhe cootlnuing search 10< ways 1n wtiich to transmit Jewish identity. we musr not forget music. As Marsha 
Edelman points out. rt is a very powerful medium and can be a patent communicator for our values This list ts a place 
to start 1n helpng you choose apptopnate music f0< ycu c lassrnom or home 

Marsha Bryan Edelman holds an Ed 0 1n MUSIC and MUSIC EdvcatlOt'I. as well as degees 1n Sacred Music ancl 
Judaic.a from The JeWISl"I Theotogtcal Seminary She IS Assistant ProtessOf ot Music at Graetz College. Director of !l"le 
Department ol Music Resources al the Central /J.qercy for Jewish Education of Greater Phlladetpnia, ancl Coordinator 
ol lhe CAJE MUSIC Nerwork 

R>< anolher arocle on teaching Jewisl"I music by Marsha. turn to page 3 ano order for 112 unrt 

Music is .sn t-xtrdordinarily powerful mt!'l.111 1111 I~ predictable rhythm mak~.s t~1Ct nnw almost automatically. a1<lm~ 
in the teaching ( and r~~m~ri11y ) ()f lf'xt Perhaps. more irnpor1andy. music ha.' the power to touch us emotionally, 
helping lo c~at~ whatever mood i5 nH'ded, m our lives and in our classrooms. With so much to ga in. it would be a 
shame not to u~ music in thf' complicate.I yet vital task of helping young people son out their (Jewish) 1dcnht1~ csnd 
~ldbl1sh their (Jewish) valu~. 

The lir.t that follow~ is a mere stan to gutdt! you in c:hoosin9 music that will fit lessons un d vdn~ty o( 1oplc.c; and 
di ditrttent grade lewls Any 1lumber ol addihon.aJ 5elections a"' ~out there" to be utilized creatively. ( Printed ~ng 
source,. a"' at>hreviated after each title; recorded sources follow with numbcr.i. A lull bibliography and discography arc 
append~.) 

K·2 
In the primary grades we want to instill tn our students a pride of being Jewish ~sed oo the JOY nf our J~sh 

hohdays and tht> uniqueness of our special cu~toms, symbols, and traditiona l value~. Many of our )C .. mgs will be in 
English: other., use a limited Hebrew vocabulary. 

I. It's Good To Be a Jewish 0111d (SCS) 1 is a general holiday !ielection: in lacl all holiday songs 9ive us material 
fOf' capitaihzing on the lessons of the vctriO\Js calendar occasions. 

2 Especially Jewish Symbols CF.JS), is a collecrion designed to acquaint y0ung children wirh ~ific symbols (and 
people} they will meet 1n Jewish l ife: The Rabbi, The Cantor; Aron Hakodesh. Two Special Symbols ( Tallit and 
Tefillin). Menorah: Havdalah. Bimah. The Torah; Mezuzah. 

l Wonts ol 141.~ in Song (WW)l captures briel expressions fmm trad1t1onal tc.xb which we can use to dlSCuss 
particular values and attitu~ ''Mitz.vah (l<>reret Mirzvah/A~ goreret Averah" teaches that good follows good. 
and evil follows evil. " uehu Chacham" describes what 11 1ake~ to make one w ise. heroic. rich . and /of 
happy-au'Ording to Pirkei AYOl 

4 We ~nl our srudenL-i to appreciate the fact t~I our Jewish trdditio1\S ha"'l' been passed down lo them by 
successive ~tions of p;trenlS teaching chlldmi, (This is !he tangible heritage of the fifth commandment. ) 
Sltma B'ni (NCS)4 is a lively way to begin this lesson. 

5. Shabbat i:. "n imrutant focus In the prirnouy grades, as well u a catalyst for discussins other values.. ShabbaJ 
Kodah (NCS)' covers the basic ~bolslJ«'O(dt! We~ Shabbd (Bl.S)~ is a collection covering all a.spcru 
of the day. from preparation through Havdalah. "Anl Same'ah" is especially good for teaching about welcoming 
guests ( hach'nasat ofhim); 11ttt Seoenlh ~ t. &n<>ther collet.'tion, including 500gs about fl\Je$ls (Always Room 
for One Mo~) and tz:eda.kah (Giving). Other general songs to make our guests feel at home could include 
Heyvmu Shalom Akldwm (~)'. /WJkJ Sott, (CSC)'. and any wrsion of Jl;nei Moh 7bu l~t·you'd like Lo sing, 

Gnde9U 
<.'hildnm in these Brade kiwis a.re Y1!fY l.'onc.oerned with belns like their peers. It is our job to nu11Ure our 1tudents 

into 1 cohesiYe 1roup. !CO that subulban familin who may live at grut diseances from each other in ptedon\1nantly 
non-Jewish commumtics C4l1 feel unified In t~r idtntificalion with relitious school classmates. MUJk for these 
children can bf! se~ed from the many "pnp/ roc:k" Jewish groups 9alnin9 in popularity. Jewish music c.an "c.nmpefe" 
with the secular sounds our kkis arc plu~ into-and we can offer our own brand of "!tuggestiw lyrics". A mure 
sophisticated version of Ezdau' can be 1augh1 here. to counter outside ~re tn Judac <>then by their clmhing. 
physical beauty. athletic ability, etc. 

At the same time, the Jewish rnalMt has produced 50me deYer parodies of populM songs (old and new) whtch 
will attract young llsteners with their familiar sound. bul con\'W)' particularly Jewish mesaaaes. l'tJ8, t1w ~ Dra(Jom 



Israel 
Many i~~:> nttd to be disc1:s~ cun<.:eming Israel's relattons with het 11t:1ghbors and our rt: lat1o ns w11h b rat'I 
~s Amf>rican Jews Several sf>IP<'ttons by Snfam will be useful in this regard. Brother on Brother ( T'Br ) 11~P" tlit
~tory of Jacob and ~du as a Diradigm lor lsrael-Arab relations: Yamll (SAr)22 d~nbes the story of thf" "•n;i1 

- ~nlement that pe~n1 lied ~ pnce of peace wtth Egypt; and Home to JerusolemiA d1scus.c;ec; the ett"mOlt 
connection of Diaspora Jews 10 the Holy City 

2. TudalW\, 
Megama's Beggar Woman '" provides tht: Jewish counterpan to the concept o f "There but lor fvrtu11c , an 
impo11itnt idea to impress upon our ~ent:~ly advantaged students. The Miser of rhe Town~ by Moshe Ye;<;." 
~minds us that among tht: highest rungs on Maimonides' 'lzedakah Lodder" is the secret gift- and 1hat ~pie 
cannot always be judQed by v.hat they say, or how ttunss appear. 

3 ~ HolocaUSt 
A sens1trve issue at any age. sevtrdl ~lections here brine out diff~nc aspects of the tragedy th" n our !>tudcnts 
have commonly studied Moshe Vess' Chaim Oii~? tells the true "'OfY of a victim whoi.c final worrl~ 
dcclar~ his continued lailh in God Vess' Yoseph, My SCJnB tells the recurring story of ~ w ar's sep.m111on or 
parents and childnm-bu1 lh1s time Wllh a surprising happy ending. Anally. Safam's Remimscence~ is a suite ol 
recollections of the war. 1n~p1red b)! µhot~raphs. In addition IO ~allifli the images or youth and hiend~ forever 
destroyed. th~ 3'0rl8S also confront the role of the United States in· limltlng 1mm1gration and the rnntmlllng 
sorrow of Holocaust survivo~ tormented by their b111ers~ memones. 

4. American Jewish Hi.stcwy l 
A subjecc frequently gMn shott shrift in uur schools. two songs give "bifferem views of the future ol our Jew1~h 
community: M~ama's My l.a1~ 1 v implies that our young people ha~ ~ost the path. while Snfilm's World of Our 
Fathers (SAF) see~ a renewal or interest m Jewish life. history. and val~. 

S General Jewish Values 
Our " la..s1 chance" tu 1mpan key Jewish values can ~ couched in musi(:al language Jock Schwarti19 gives d rdthcr 
sarcastic look at a pe™>n who cipparcntly has his values skewed away from the trac1111011dl Jewish perspecti~. 
Billy Dresk111's £1/u D'uarim31 contams the Talmudic litany of "deeds of lovingkindness beyond whi<.:h there is no 
measu~". Finally. lhe Cratg Taubman Sol1R Boolt ( (.TS) contains two selections by this lalcnte<1 yoong IT\dn 1hat 
speak to many ol the concep<.s woe want to teach· 'Vshinantam"32 stresses lhe b.u1c value of educ:Jt1on. and 
.. Master nf All Th1ngs~D puts a fresh new face on the Shema and who woe are as Jews 
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1. BEGINNING THE DISCUSSION: 

A. What do we feel when we sins "Ha· Tikv1t'7 

Open the disc\.ission by uking the parti~ipmts what they feel when singing 
"Ha-TilcvL" Can they recall a special event, when they sang the song and 
found it pa.rticul.uly meaningful. The group leader should be prepuea for a 
wide rang~ of responses, ftom enthusium, to indifference, to ignorance. Some 
people will admit th.at they sing "Ha· Tikva" without understancHng the words. 

B.TQI\5lating ''Ha· Tikva;" 

One of the best ways to understand any tut is to translate it direcUy. If the 
group is able to take put in such an endeavor, it would be an enjoyable and 
worthwhile uercin. Enclosed ue three common translations of ~Ha-Tikva." 

2. A UNIOUE ANilf EM 

Even at first glance, certain futures of "Ha-Tikva" ue quite salient 

a. It was written prior to the establishment 
of Israel as an independent state. (But this 
is not unusual; many other national anthems 
celebrate their nations prior to actual 
independence.) 

b. It wu written in Hebrew, many years 
before Hebrew became the language of the 
Jewish State. It was wTitten in a langua~, 
the future of which wu unclear. 

c. It wu written outside of the future state, 
in Europe. The anthem hints of this when it 
it states, "And toward the W.V an eye looks 
to Zion." We sec th.at the poem/anth~ was 
written somewhere west of the land of Israel, 
&l\d we hear an echo of Judas Halevi's "My 
heart ls in the wt and I am at the/edge 
oftheWul" 

These sped.al attnoutcs express the un.iqe.ness of Jewish life. In general, other 
nationa who have attainea independence, have done so while prucnt in their 
own land and while spcakins a living language. Jews had to migrate from 
abroad from their land, acqwn their language, and, After th.a~ to fight for 
independence. 

-2-



3. "HA·DKVA: A rOEM OF HOPE 

L A C\uestion: If "Ha·Tikva" is, as its title indiutes, about hope, is its tone 
optimistic or pusimistic? The answer can be found in the phnse, "Our hope 
is not w losl" This sentence clurly conveys the tenuous nature of Jewish 
hope - and Jewish existence. As 1 people, we have hope, but we are always in 
dU\ger of losing it. This is an idu worth discussing ~ greater depth. 

b. Hope is conditional. The anthem is structured, in fact, u a cond itional 
sentence, beginning with the phrase, "As Jong as." The entire poem describes 
a drum, a hope, and the condition of the fulfillment of this vision, which is 
contingent on the beating of a heart within each Jewish breast. In th.is sense, 
"Ha-Tikva" is a unique anthem. The concept of a homeland contingent on 
vuious conditions and circumstances is indigenous to Jewish culture, and was 
so, even in U\cient times. 

In the Ton.h, for instU\ce, the Book of Leviticus, Chapt$' 26, Verses 3-5, ~ads, 
"If ye walk in my statutes, and keep my commandments, and do them;/Then I 
will give you rain in due season, and the land shall yield her increase, and the 
trees of the field shall yield their fruit./A.nd your threshing shall reach unto 
the vintage, and the vintage shall reach unto the sowing time: a.nd ye shall eat 
your bread to the full, ancf dwell in your land safely." Verses 27-28 read, "And 
if ye·will not for all this hearken unto me, but walk/contrary unto me; Then I 
will walk contrary unto you also in fury; and I , even I, will c.hastin you seven 
times for your sins." Verses 31-33 read, "And I will ma.ke your cities waste, 
and bring your sane/ tuaries unto desolation, U\d I will not smell the savour of 
your sweet odours./A.nd I will bring the land unto desolation: and your 
enemies which dwell therein shall be astonished at itJA.nd I will scatter you 
among the heathen, U\d will draw out a sword after you: and your land shall 
be desolate, U\d your cities waste." (The Pentateuch, New York, Hebrew 
Publishing Compa.ny, 1916.) 

This is one example of a dominant idei of the Torah; that J?OSsession of th e 
land is not secutt, but hinges on a set of behaviors and conditions. 

4. LEARNING "HA-TIKV A" LINE BY LINE: THE HOPE • 

"Ha·Tikva" is com.Prised of two parts; the second segm.ent describes a hope, 
and lhe first section provides conditions for the 1fWfillment of this hope. 
Participants should approach "Ha· Tikva" in that order. 

a. Is the poem's vision for the future' reli&ioUI . 
smtl The dream of a return to Zion is integral to 
Jewish religion. "Ha· Tikva" represents the tnnsf· 
formation of rel igioas language to the language of 
modem natioiWism. Phrases such as "sow of the 
Jew yearns" and "the eye looks to Zion" can be 
u.ndmtood in religious terms, but an secular. 
In fact, "Ha·Tikv&.I\" is a surprisingly secular 
poem. For example, Cod is not mentioned. 
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However, 11Ha-Ti.kvah" is not anti-religious. 
"Ha·Tikvah11 describes religious feelings in 
sec:ulu language; it ddinfs the Jewish 
geed of rcdem~tion as nationalist hope. It 
represents tht ionist link between religious 
desire and modem, nationalist aspirations. 

b. What specific hope does "H1·TikV111 dtscribe? 
What is the meaning of the phrue, "to be fne 
in our own land?'' Are American Jews free? Can 
we be fTee without sovereignty? This put of 
the discussion might elicit very different 
reactions from vinous participants. 

How would an Israeli understand this sons? \ 
How would an American Jew undustand 1t7 

While singing this ant.hem in unison, people 
att.tch different mu.nings toil Many Israelis 
claim that the hope of "Ra-Tikva" can only be 
realized by living in lsnel. Many diupora 
Jews believe that the song's hope is fulfilled 
by the mere existence of tbe Jewish State. 
This would be a good time for a discussion 
of the similarities and differences between 
Israeli and America.n Jews . 

c. The last line of the song refers to 
"Zion and Jerusalem." It should be noted 
th.at although Zion is one of the IWJ\CS for 
Jerusalem, there is also a distinction 
between the dty and the Land of Israel 
Hue, both are required for the fulfill· 
ment of the song'• dream. 

d. Hu the hope of the song been fulfilled? 
If no~ what must be done lo realize the 
dttam of "Ha·Tikva7" U yu, what is the 
mu.ning of singing "Ha-Tikvah" today. 

5. LEARNING "HA·IIKVA" LINE BY LINE: THE CONDITIONS 
. ' 

a. Read the ftnt stanza of the son~. What a.re the conditions for not losing 
hope? It ls lnten.sting that being 'a frtc people in our own land" does not 
hinge on political or economic power, but rather, on !f i.rltual power - on what 
·ism our l\earta and minds. This emphuis on intern commitmmt to the land 
f..t, once again, very typical of Jewish thought. · 

b. Dlstrlbute coplu of the American mtlonal anthem, the "Star Spangled 
Banner." Aak tlie partldpantl to CJUicklf. read through both "Ha·TDm" and 
th1a anthem. What arc tlie main similanties between these two texts? What 
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att the major differences? CSome hints: A common value expressed in both 
anthems is that of freedom, as the last two lines of both songs indicate: "O'er 
-the land of the fteet' "'To be a ftee people in our homelancf." Howevu, the 
American national anthem presents a battle-scene, emphasizing the theme of 
wu. The Israeli national anthem stresses a spiritual connection to the I.and as 
a muns of achieving freedom.) 

c. "Ha-Tikn'' puts forth two conditions, one of which is general, and one of 
which is specific. The first , more general condition is to have Jewish 
awucnes~ an intrinsic ''feeling" of Jewishness. 

d. Suggested short discussion: Ask uch puticipant to describe his or her 
understanding of the phrase, "soul of a Jew yearns." Each person shol.dd give 
at least one personal example of an instance when he or she felt this type of 
yumin~ (e.g. at a child's bar/bat mitzvah, duzing a first visit lo lsnel, etc.). An 
interesting question cou.ld be, do lsneli and American Jewish "souls" yum in 
lhe sune way, or in different ways? 

e. The second, seecific condition depends on the fit,\t; it is represented in the 
glance towud Zion. (Suggested short discussion: Discuss the place of Israel· 
related content within the framework of Ameri~an Jewish education.) 

Pay particular attention to the relationsh ip, in the poem, between the singular 
and the plun.l. "Ha·Tikva'' expresses the idea of a private hope tra.nsform'd 
into a national aspiration - to transfonn an indivudual hope into "our hop, .'' 
The nation, in this poem, is dependent on the one. • 

f. An important aspect of "Ha·Tikva" is its emphasis on the east. To full y 
understand this reQui.res some knowledge of biblical Hebrew; the word 
"kedem"means "east" The word "kadima" means "eastwud," but it also means 
"moving forwud." (Our ancestors attached speciiJ, positive meaning to the 
direction from which the sun rose.> The east, in Jewish thought, symbolizes 
both the future and hope. 

Suggested short discussion: Compare the ways in which the motif of the east 
I.seXpressed in the different translations of "Ha Tikvah." 

Suggested short discussion: Discuss the question, What does the east mean for 
us today7 Does Israel's geographical location have intrinsic meaning? Should 
Israel be a "western" country? Israel h.ts absorbed many elements of the 
middle east; give eumrles of these. Ask participants what they feel when 
recalling the .uniJgam o cultures that comprise Israeli society. 

g."Ha·Tlkva" asks many questions, only some of which have been mentioned 
hett. The followmg questions cou.ld sum up this unit in' a meaningful way: 

·This poem wu written more than one century ago. ls the existence of the 
State of Israel still condition.tl? On what does it depend? Is the diaspou 
dependence on Israel as a homeland and source of Jewish identUication ind 
empowerment iJso conditional? 

• "Ha· Tikva" was written in and exptusa the tmor of the diaspora. If the 
State of Israel is reliant on the support of dJupora Jewry, what can be done to 
msure continued support for the Jewish State? The anthem opens with the 
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phrase, ".U long u.-" How can we ensure that the feelings and beliefs that it 
aemandt lut in future generation. of Jews? Spedfiwly, WMt must we do lo 
guarantee thls7 · 

- Ask the participants to write their own conditional sentence that would 
expttst ~understanding of Israel and world Jewry. They should begin the 
sentence with the phrase "u long as ... " . 

Optionll AdditioNl Activjt)'j 

Attached is the poem "Shir Ha Ma'alo~" which was another option for the 
Israeli national anthem. Discuss the differences in meaning between this song 
and "Ha-Tikvah..'' 

Ask the participants what, in their, view would have &een the right choice for 
the Isratll national anthem.. 

\ 
SUMMARY; 

"Ha-Tikva" nises so many important q_uestions and provides so many issues 
for discussion and thought. The song uwites us to think about these issues 
and try lo clarify them for ourselves uch time that we sing the anthem. 

_,_ 
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