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DEDICATION

This work is dedicated to my teacher and

SUBMIT IT WITH PRIDE AND PEACE OF MIND.
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DIGEST

This thesis grows out of the author's own experience as a
TEACHER OF JEWISH HISTORY AND IT DEMONSTRATES HOW DRAMATIC
METHODS AND TECHNIQUES MAY BE UTILIZED TO FACILITATE THE TEACHING

REPRESENTATIVE SCRIPTS ILLUSTRATE THE TECHNIQUES OF CHAMBER
THEATRE, READERS' THEATRE, CHORIC INTERPRETATION, AND TELEVISED
PRODUCTIONS.

The work incorporates a study of the psychology of ado-

sequences THAT ARE DERIVED FROM SUCH AN APPROACH.

VARIETY OF OFF-STAGE ASSIGNMENTS ARE REQUIRED TO PRODUCE A

BUT RATHER THE ABILITY OF STUDENTS TO EXPERIENCE.

TEACHING, AND PARTICULARLY THE USE OF DRAMA ARE DISCUSSED. 
Among these are the important cognitive and affective con-

are SPONTANEOUS CLASSROOM REACTION, ROLE-PLAYING, DRAMATIC GAMES, 
STAGE DRAMATIZATIONS, AND INTERPRETATIVE READING. EIGHT ORIGINAL

of Jewish history to adolescents. Among the methods included

FULL-FLEDGED DRAMATIZATION. ACTING IS NOT THE DESIDERATUM,

LESCENTS, AS WELL AS AN OVERVIEW OF THE PROBLEMS WITH TRADITIONAL 
HISTORICAL EDUCATION, THE BENEFITS OF CREATIVITY IN MODERN

The use of drama, as described, involves a whole variety 
OF ACTIVITIES BEYOND THAT OF SIMPLY ACTING ITSELF. A WIDE
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AUTHENTIC EXPERIENCE OF THEIR OWN.

WITH THE FIGURES OF THE JEWISH PEOPLE'S LONG AND EXCITING
HISTORY, AND WITH THIS TO CONFRONT THE JEWISH PAST AS A VITALLY

The CONCLUSION OF the thesis is that, for adolescents, 
THE WHOLE OF JEWISH HISTORY LENDS ITSELF TO THE FULL PANOPLY 
OF DRAMATIZATION. THEREBY IT ENABLES ADOLESCENTS TO IDENTIFY
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SECTION I: INTRODUCTION
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DOES NOT PRECLUDE THE INTRODUCTION OF DRAMA INTO THE TEACHING
PROCESS,

ONLY SOME OF THE ADOLESCENT CAMPERS WHO STUDIED DRAMA AT CAMP

EXPERIENCED THE ENJOYMENT AND INSIGHT OF THEIR OWN CREATIVE
ABILITIES.

BY CONTRAST, IN MANY RELIGIOUS SCHOOLS, HISTORY STUDENTS BE
CAME INCREASINGLY FRUSTRATED BY MORE TRADITIONAL CLASSROOM METHODS,
WITH LITTLE SATISFACTION ALSO FELT BY THE TEACHERS,

This thesis involves the application of dramatic methods and 
TECHNIQUES FOR TEACHING JEWISH HISTORY TO ADOLESCENTS. GENERALLY, 
THE PROCEDURES DESCRIBED MAY BE APPLIED IN ANY SCHOOL. A FULL 
STAGE FACILITY IS NOT ABSOLUTELY NECESSARY. NOR DOES THE USE OF
DRAMA AS A TEACHING DEVICE ALWAYS IMPLY A FULL THEATRICAL ENACT
MENT. The FACT THAT NOT ALL STUDENTS ARE WILLING TO BE "ACTORS"

ACTUALLY ACTED IN STAGE PLAYS, MANY MORE WERE EXPOSED TO IT WHILE 
DOING SENSITIVITY AND SENSORY AWARENESS GAMES AND EXERCISES. In 
THE PROCESS, A NUMBER OF JEWISH CONCEPTS, PROBLEMS AND HISTORICAL 
FACTS WERE SUCCESSFULLY TRANSMITTED. SIMULTANEOUSLY, THE CAMPERS

The writer became interested in the possibilities of drama 
WHILE TEACHING JEWISH HISTORY FOR SEVERAL YEARS IN CINCINNATI AREA 
RELIGIOUS SCHOOLS. At THE SAME TIME, HE WAS STUDYING DRAMA AT 
Edgecliff College and at the University of Cincinnati. While 
SERVING AS THE DRAMATICS DIRECTOR OF THE UAHC CAMP AT ZlONSVILLE, 
Indiana, he became fully convinced of the positive contributions 
OF DRAMA AS A METHOD, AND EVEN AS A THERAPEUTIC DEVICE. THOUGH
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OF CREATIVE TECHNIQUES AND DEVICES WERE EMPLOYED TO TEACH OTHER

JECTS FURTHER HURT THE "POPULARITY" OF HISTORY CLASS, WHERE OLD
AND DRY TEXT BOOKS REMAINED THE ORDER OF THE DAY,

STRUCTION,

TO KNOW AS MUCH AS POSSIBLE ABOUT THEMSELVES TO ANSWER ACCURATELY,

A FRESH INTEREST IN THE SUBJECT MATTER.

SUBJECTS, PARTICULARLY HEBREW. THE VERY FACT THAT MORE COLORFUL 
AND MODERN BOOKS AND SUPPLIES WERE USED IN HEBREW AND OTHER SUB-

IN THE AUTHOR'S EXPERIENCE, THE INTRODUCTION OF DRAMA PROVED 
A WELCOME RELIEF IN HISTORY INSTRUCTION. STUDENTS WERE ASKED TO 
DESCRIBE, BY "ACTING OUT", HOW THEY ENVISIONED THE PERSONALITIES 
AND ATTITUDES OF GIVEN HISTORICAL FIGURES. FOR EXAMPLE, HOW DID 
THE YOUNG DAVID FEEL — WHAT WAS ON HIS MIND — WHEN HE CONFRONTED 
Goliath? What was the agony of the Jews as they starved in 
Jerusalem during the Roman siege? What anxiety did Mordecai of 
the Purim story experience as he attempted, through palace intrigue, 
to support Queen Esther and attempt to save the Jews from de-

Role-playing as a technique became infectious in the class.
A VALUABLE DRAMATIC GAME, "WHAT'S MY LINE?", WAS ADDED TO THE 
procedure. Students took turns being panel members and moderators. 
The "guests" were anonymous figures from Jewish history. They had

Teachers and students alike became more and more aware that the 
very role of history class was diminishing in importance. A number

AND THE PANELISTS HAD TO HAVE ENOUGH BASIC INFORMATION TO ASK 
INTELLIGENT QUESTIONS. ONCE AGAIN, THE ELEMENT OF DRAMA TRIGGERED
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It was only a short step to a full-fledged dramatic pre-

FULLY PRESENTED TO THE REST OF THE SCHOOL, AND A GREAT DEAL OF
LEARNING HAD TAKEN PLACE.

The dramatization about Abraham falls in the genre of his-

IDOLATRY.
AND THE EXAMINATION OF REACTIONS TO THE CONFLICT LEND THEMSELVES

THE SUBJECT LENDS ITSELF TRULY TO THE USE OF DRAMA.

The PREMISE OF THIS WORK IS THAT LEARNING, PARTICULARLY WITH

PERIENCES.

TO THIS END, THE THESIS PROCEEDS TO EXAMINE THE PSYCHOLOGY OF
ADOLESCENTS, AS WELL AS THE VALUE OF CREATIVITY IN TEACHING THIS
AGE GROUP.

WITH A STRONG PSYCHOLOGICAL IDENTIFICATION WITH THE MATERIAL.
Therefore, not only cognitive, but affective learning is achieved.

TORICAL CONFRONTATIONS — IN THIS CASE, A MONOTHEISM VERSUS
THE SETTING UP OF OPPOSING MODES OF THOUGHT OR ACTION,

ADMIRABLY TO THE DRAMATIC PROCESS. In FACT, BECAUSE SO MUCH OF 
Jewish history represents a confrontation with opposing forces,

TEENAGERS, IS MOST EFFECTIVE WHEN IT PROCEEDS FROM AUTHENTIC EX~ 
INFORMATION IS RETAINED WELL. BECAUSE OF ACTIVE IN

VOLVEMENT, THERE IS A HIGHER LEVEL OF INTEREST. THIS IS COUPLED

SENTATION. A DRAMATIZATION OF A HYPOTHETICAL COURTROOM STORY WAS
PREPARED: THE TRIAL OF ABRAHAM FOR THE DESTRUCTION OF THE IDOLS.
Research was done on the life of Abraham, on the idolatrous society 
of the times, on the question of civil disobedience, and on Jewish 
RELIGIOUS VALUES EXPRESSED IN THE HlDRASH. The PLAY WAS SUCCESS-
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ARE SUBMITTED, IN VARIOUS DRAMATIC FORMS, OTHER INSIGHTS AND
POSSIBLE DRAMATIC PROJECTS ARE TOUCHED UPON IN THE CONCLUDING PAGES.

Current problems in the teaching of history will be considered, as 
WELL AS THE WORTHINESS OF DRAMA ITSELF, ElGHT EXEMPLARY "SCRIPTS"
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SECTION II: ON THOSE WE WISH TO REACH

THE NATURE OF THE ADOLESCENT
CREATIVITY IN TEACHING

HISTORY AS A SUBJECT; DRAM AS A PEIHOD
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1 THE NATURE OF THE ADOLESCENT

We have chosen to direct our attention to high school age
PEOPLE — ADOLESCENTS — AND ARE THEREFORE OBLIGATED TO CONSIDER
THE SPECIAL PROBLEMS OF ADOLESCENT EDUCATION AND PSYCHOLOGY. WHILE
IT IS DIFFICULT TO ACTUALLY DEFINE WHO AN ADOLESCENT IS AND WHAT
THIS UNIQUE PERIOD OF LIFE IS ALL ABOUT, TO IGNORE THE FAR-REACHING
IMPLICATIONS OF THE AGE OF ADOLESCENCE WOULD LEAD US INTO MANY

WE CANNOT SUPPOSE TO TEACH SOMEBODY ANYTHINGPITFALLS INDEED,
UNTIL WE AT LEAST HAVE SOME NOTION OF WHO THAT SOMEBODY IS. MORE
OVER, SINCE WE WISH TO INTRODUCE A CREATIVE TEACHING METHOD, WE
OUGHT TO NOT RISK THE DENIAL OF THE STUDENTS' IMPACT ON IT ALL

Ultimately, it is the sum of their values, attitudes,AS PEOPLE.
MOODS, AND LIFE-STYLES THAT WILL GIVE LIFE AND PURPOSE TO OUR
TEACHING METHOD.

Dorothy Rogers writes: "Who are teenagers? They are all

More scientific definitions do exist, but this general
It also reminds us of theSTATEMENT IS TRUE IN AND BY ITSELF.

DANGERS IN TRYING TO CATEGORIZE AN AGE GROUP THAT IS MADE OUT
OF VIBRANT AND CONSTANT CHANGE, THAT IS FULL OF CONTRADICTION,
THAT IS ESPECIALLY PRONE AND VULNERABLE TO THE TUMULT OF FASHION,

WE CAN KNOWINGLY NOTE HOW IMPRESSIONMUSIC, AND WORLD POLITICS.
ABLE A FIFTEEN YEAR OLD IS IN REACTION TO A MOVIE IDOL, AND THEN
TURN AND BE TOUCHED BY THIS SAME PERSON'S SINCERE AND POETIC
DEMAND FOR NUCLEAR DISARMAMENT.

KINDS OF PEOPLE — EVERY SHAPE. EVERY COLOR, AND EVERY TEMPERA
MENT."1
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ARGUMENT CAN BE RAISED AS TO WHETHER ADOLESCENCE IS A QUESTION OF
PHYSICAL AGE, OR A STATE OF MIND AND BEING.

FOR EFFECTIVE PARTICIPATION IN SOCIETY.

The COMPLEXITIES AND PROBLEMS OF TEENAGERS ARE BOUND UP IN

TRAUMA.

Childhood fancies are no
LONGER EXCUSABLE.

A GREAT DEAL ON WHAT THE TEENAGER ENCOUNTERS ALONG THE WAY, AND
THE SCHOOL IS AT THE CENTER OF ALL THIS.

Moreover, a given person at 17 may have no so-called "adolescent7'
CHARACTERISTICS, WHILE ANOTHER 34-YEAR OLD INDIVIDUAL MAY. A GOOD

All THIS REMINDS US TO TREAT OUR HIGH SCHOOL AGE PUPILS NOT 
AS STEREOTYPES, BUT AS COMPLEX HUMAN BEINGS. Ms. ROGERS MAKES 
SENSE WHEN SHE SAYS THAT "ADOLESCENCE IS A PROCESS RATHER THAN A

IMPOSES MANY EXPECTATIONS, AMONG THEM THE VERY PRESENCE IN A HIGH 
SCHOOL. The adolescent is expected to account for his/her actions 
in the civilization he/she inhabits.

AWKWARD AND UNEVEN, PROGRESS NATURALLY, THE EMERGENCE OF THE 
PERSONALITY CAN BE EXTREMELY TENTATIVE AND PAINFUL. It DEPENDS

PERIOD, A PROCESS OF ACHIEVING THE ATTITUDES AND BELIEFS NEEDED 
«2

Along with these factors greeting physical growth is the 
ADVENT OF THE TEENAGER'S PERSONALITY. WHILE BODILY CHANGES, IF

THE OVERALL PROCESS OF CHANGE. FOR CHANGE AND ADAPTATION ARE AT
THE HEART OF THE TEENAGER'S DAY-TO-DAY EXPERIENCES, TENSION, AND

AS A YOUTH PASSES FROM CHILDHOOD TO PRE-ADULTHOOD, SOCIETY
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Kenneth Hoover writes, "Personality development ,.. reflects the
UNIQUE INTERACTION OF PHYSICAL AND PSYCHOLOGICAL FORCES OF ONE'S
DEVELOPMENT,

In teaching adolescents, we ARE CHARGED TO TAKE CARE OF
THEIR PSYCHOLOGICAL WELL-BEING, THEIR MENTAL HEALTH. TEENAGERS
NEED A FEELING OF SELF-ADEQUACY AND ADJUSTMENT, REGARDLESS OF

Theirs is a period of transitionINDIVIDUAL IDIOSYNCRACIES,
A PIMPLE CAN BE A MAJORWITH VERY MARKED HIGHS AND LOWS,

Poor sex-role behavior can eventuallyPSYCHOLOGICAL DISASTER,
A FLOW OF ENCOURAGE-LEAD TO DIFFICULTY IN MARRIAGE RELATIONS.

MENT AND PATIENCE FROM A GOOD TEACHER CAN LEAD TO POSITIVE
ATTITUDES AND LEADERSHIP ROLES, TEENAGERS ARE VULNERABLE, AND
THEIR TEACHERS ARE SO OFTEN THE ONES WHO CAN CONTRIBUTE TO
THEIR ULTIMATE BALANCE AND ADJUSTMENT IN THE WORLD.

The STYLE OF TEACHER BEHAVIOR AND TEACHING METHOD, THEN,
ARE CRITICAL,

.., The teacher must bring to the class
SITUATION MUCH MORE THAN KNOWLEDGE AND
SKILL IN TEACHING.., He MUST REALIZE THAT
TEACHING CONSISTS OF DELICATE HUMAN IN-

HlS AUTHORITY OVER PUPILS ISTERACTION.
MAINTAINED AT THE MINIMUM LEVEL NECESSARY
FOR PRODUCING A CLIMATE OF EMOTIONAL SECURITY,

The SCHOOL PLAYS a very important part in setting 
THE STAGE FOR DEVELOPMENT OF HEALTHY PERSONALITY."3
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This implies a guiding rather than a
It means sharing., asDEMANDING ROLE,

OPPOSED TO METING OUT TASKS. It MEANS
ENCOURAGING PUPILS TO BECOME PRO-

Elizabeth B, Hurlock feels that the degree of difficulty with
WHICH A TEENAGER MAKES THE TRANSITION TO ADULTHOOD DEPENDS PARTLY
ON THE INDIVIDUAL, PARTLY ON HELP OR OBSTRUCTION FROM ENVIRONMENTAL

IT CAN BEFACTORS, AND PARTLY ON WHAT ADULTS EXPECT AND PERCEIVE.
SAFELY ASSERTED THAT THE LATTER TWO OF THESE THREE CONDITIONS IN~

And SINCE TEACHERS ARE OFTEN REGARDED EX LOCOVOLVE TEACHERS.
PARENTIS WITH RESPECT TO YOUNG PEOPLE, WE CANNOT UNDERESTIMATE THE

IMPACT WE HAVE ON THEM.

What, in general are the most important factors involved in
THE TRANSITION OF AN ADOLSECENT TO ADULTHOOD? Ms, HURLOCK CITES
EIGHT FACTORS AS THE MOST OUTSTANDING: SPEED OF TRANSITION, LENGTH
OF TRANSITION, DISCONTINUITIES IN TRAINING, DEGREE OF DEPENDENCY,

The speed of transition during adolescence is difficult be
cause "at no other period does the individual undergo such A SUDDEN

GRESSIVELY MORE INDEPENDENT OF THE
4TEACHER.

AND DRASTIC CHANGE IN SO SHORT A TIME AND AT NO OTHER AGE IS HE 
LESS PREPARED TO COPE WITH THE PROBLEMS THIS CHANGE BRINGS."6

AMBIGUOUS STATUS, CONFLICTING DEMANDS, DEGREE OF REALISM, AND
MOTIVATION.5
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As TO THE LENGTH OF TRANSITION, PROBLEMS ARISE FOR QUICK MATURERS

Regarding the problem of discontinuities in training, we
ARE REMINDED BY Ms, HURLOCK THAT "THAT THE ASSUMPTION OF RE~

HAS BEEN TRAINED TO BE DEPENDENT AND SUBMISSIVE.
OF DEPENDENCY IS A SIGNIFICANT FACTOR IN THE TRANSITION FROM

GOOD EXPERIENCES IN SELF-DEPENDENCY AND FREEDOM, TEENAGERS ARE
LIKELY TO FIND DIFFICULTY IN HANDLING THE RESPONSIBILITIES OF
ADULTHOOD.

The QUESTIONS OF AMBIGUOUS STATUS LIKEWISE ARISES. In a

Everybody wants something different from teenagers: parents,
TEACHERS, THE COMMUNITY, AND PEERS.

MATURES TOO SLOWLY, HE/SHE MAY RETAIN THE HABIT OF DEPENDENCE. 
IN EITHER CASE, THE ADOLESCENT IS PENALIZED.

CHILDHOOD TO MATURITY BECAUSE ADULTS ARE UNCERTAIN AS TO HOW 
MUCH INDEPENDENCE TO GRANT THE ADOLESCENT AND WHEN. WITHOUT

SPONSIBILITY DURING ADOLESCENCE IS DIFFICULT BECAUSE THE CHILD
"7 The DEGREE

DEMOCRACY, WE TEND TO ASSUME THAT EVERY PERSON IS FREE TO FOLLOW 
HIS/HER OWN PATTERN OF SELF-DEVELOPMENT. To A GREAT EXTENT, TEEN
AGERS ARE LEFT ON THEIR OWNJ THERE IS NO OVERALL, DEFINING AND 
BINDING CODE OF BEHAVIOR. THE RESULT CAN BE A LACK OF GUIDANCE
AND REASSURANCE, EVEN A VACUUM. YOUNG PEOPLE ARE THUS LEFT 
"FLOATING" AS IT WERE, WHICH DOES NOT HELP IN THE PROCESS OF 
TRANSITION. THE PROBLEM OF CONFLICTING DEMANDS IS RELATED TO THIS.

BECAUSE SINCE THEY LOOK LIKE ADULTS, THEY ARE EXPECTED ALL OF A 
SUDDENT TO ACT LIKE ADULTS. ON THE OTHER HAND, IF THE TEENAGER
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EXASPERATING AND CONFUSING,

The DEGREE OF REALISM IS A TRANSITIONAL PROBLEM FOR TEEN-

TO GROWING UP ARE LOWERED OR REMOVED BY PARENTS, TEACHERS, AND
SOCIETY, THE ADOLESCENT CAN SEE THE POSSIBILITY OF REACHING THE

ON ONE HAND, THE YOUTH IS CHASTISED FOR "NOT KNOWING BETTER", AND 
THEN TOLD THAT HE/SHE IS NOT OLD ENOUGH TO KNOW THIS OR THAT,
Simultaneously, he/she is expected to make responsible adult 
JUDGEMENTS AND THEN TREATED LIKE A CHILD, THIS IS ALL VERY

AGERS. Once they start looking like adults, they often mistakenly 
ASSUME THAT THEY ARE ENTITLED TO ALL SORTS OF NEW FREEDOMS, Un~

GOAL OF ADULTHOOD, AND MOTIVATION TO MAKE THE TRANSITION IS 
,,8NORMALLY INCREASED."

REALISTIC GOALS ARE SET, AND REAL OBSTACLES ARE NOT TAKEN AS 
SERIOUSLY AS THEY SHOULD. THEN, WHEN THE ADOLESCENT FAILS IN 
THE ADULT ROLE, HE/SHE FEELS MISERABLE AND THE SELF-IMAGE SUFFERS.

Finally, as to the factor of motivation, there is no question 
THAT ADOLESCENTS ARE SOMEWHAT FEARFUL OF GROWING UP. THERE IS 
INSECURITY, WHICH DAMPENS THE MOTIVATION TO GROW. TEACHERS ARE 
INCLUDED IN THE FULFILLMENT OF THIS PROCESS: "As THE BARRIERS
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2 CREATIVITY IN TEACHING
It has long been observed that teenagers especially react

POSITIVELY TO IMAGINATIVE TEACHING METHODS. THIS IS PROBABLY
BECAUSE, AS WE SHALL OBSERVE, YOUNG PEOPLE THEMSELVES HAVE SUCH
A POTENTIAL FOR CREATIVITY.

AS WE ATTEMPT TO MOVE TOWARDS A NEW METHOD IN TEACHING
Jewish history, we need to examine the very question of creativity

Certainly the employment of drama is a departureIN TEACHING.
FROM TRADITIONAL TEACHING PROCEDURE — PARTICULARLY IN THE AREA
OF HISTORY.

What merits can be claimed from individual and group creative

To CLOSE IN ON
HISTORICAL SUBJECT MATTER THROUGH ONLY TRIED AND TRUE METHODS —
WHETHER THEY BE LECTURING, BOOK REPORTING, EXAMINATIONS, AND THE

Knowing that historyLIKE -- TENDS TO SHUT OFF THE FLOW OF IDEAS.
IS GIVEN LIFE BY EXCHANGING IDEAS AND BY HUMANIZING THE ISSUES,
AND RECOGNIZING THE RESTLESS AND INQUISITIVE NATURE OF OUR
ADOLESCENT STUDENTS, WE MUST AT LEAST CONSIDER THE POWER OF CREATIVE
METHODS.

In an article entitled "Creativity", Ellen V. Piers notes that
UNTIL THE 1960's, THE HIGH SCHOOL YEARS WERE THE MOST NEGLECTED OF
ALL THE AGE LEVELS WHEN IT CAME TO RESEARCH ON CREATIVITY,

EXPERIENCES? HOOVER WRITES: "PERHAPS THE MOST BASIC FEATURE OF 
CREATIVE ENDEAVOR IS OPENNESS TO EXPERIENCE."9
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Recently, however, there has been an increase in such studies. An
IMPORTANT FINDING HAS BEEN THE CLOSE RELATIONSHIP IN CONTINUITY OF
INTERESTS AND BEHAVIORS BETWEEN HIGH SCHOOL AND COLLEGE, AND IT

Thus we note that there
IS A pervasive benefit to creativity, and that creative interaction
for high school youths is healthy for their maturing personalities.
The studies and tests that Ms. Piers alludes to also include that
educational creativity helps teenagers to find out who they are —
A MOST CENTRAL AND URGENT QUESTIONS OF IRE ADOLESCENT YEARS. So
SHE CONCLUDES:

In spite of all our unanswered questions
CONCERNING THE NATURE, DEVELOPMENT, AND
MEASUREMENT OF CREATIVITY, THERE IS A
CONSENSUS THAT OUR SCHOOLS CAN AND MUST

IN THE PAST, WEDO MORE TO FOSTER IT.
HAVE CONCENTRATED ON THE TRANSMISSION OF
INFORMATION AS ONE OF THE CHIEF GOALS

While this is still aOF EDUCATION.
NECESSARY GOAL, INFORMATION IS TOO OFTEN

Psychological studies have shown that to stifle creativity in
TEENAGERS, AS OUR TRADITIONAL TEACHING METHODS SOMETIMES DO, IS TO
GO AGAINST THE GRAIN OF NATURAL NEEDS.

TRANSMITTED IN A WAY THAT STIFLES
11CREATIVITY.

APPEARS THAT CREATIVE CHARACTERISTICS AND PATTERNS OF TEENAGERS 
ARE QUITE LIKELY TO EXPAND IN ADULTHOOD.10
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Dr. George J. Mohr points out that "An urge toward artistic or

CONCLUSIVELY THAT PEOPLE WITH CREATIVE CHARACTERISTICS WERE
Maslow concludes that in general any-USUALLY SELF-ACTUALIZED.

Dr. Maslow advocates that all teachers should attempt to
His claim isdevelop courses and methods in the creative realm.

that creative teaching leads to better mental health among students.

And why should not every course help toward
creativeness? Certainly this kind of
EDUCATION OF THE PERSON SHOULD HELP CREATE
A BETTER TYPE OF PERSON, HELP A PERSON GROW
BIGGER, TALLER, WISER, MORE PERCEPTIVE A
PERSON WHO, INCIDENTALLY, WOULD BE MORE

It is no accident that Dr. Abraham Maslow was able to 
ASSOCIATE CREATIVITY WITH GOOD MENTAL HEALTH. MASLOW DID RE
SEARCH ON WHAT HE CALLED "SELF-ACTUALIZED" PEOPLE,' THAT IS,
INDIVIDUALS WHO HAVE THE WILL AND STRENGTH TO FULFILL THEIR 
POTENTIAL AND ATTEMPT TO DO SO. THE STUDIES SHOWED QUITE

THING THAT WILL IMPROVE A PERSON'S CREATIVITY WILL ALSO BE GOOD
14FOR HIS MENTAL HEALTH.

LITERARY CREATIVE EXPRESSION, DORMANT DURING THE LATTER YEARS
OF THE LATENCY PERIOD, AGAIN EMERGES DURING ADOLESCENCE."12 
He REITERATES THAT CREATIVE OUTLETS ARE INVALUABLE TO ADOLESCENTS
AND HELP THEM "TO MASTER THE TENSIONS ARISING FROM THE GREAT NEED 
FOR COMMUNICATION, CONTACT WITH, AND ACCEPTANCE BY, OTHERS..."13
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Adolescents will respond to a creative teaching method, such
AS DRAMA, IN TAKING UP HISTORICAL ISSUES, WHILE NOTING THE GOOD
POSSIBILITIES OF CREATIVE CLASSROOM EXPERIENCES FOR TEENAGERS,
Hoover notes:

People of all ages seem to enjoy pro
jecting THEMSELVES INTO OTHER'S SHOES.
Secondary school students welcome
OPPORTUNITIES TO PREPARE AND ENACT
SKITS FOR ASSEMBLY PROGRAMS OR CLASS

Indeed, some seem toSITUATIONS.
ENJOY SELF-ASSIGNED ROLES IN THE
CLASSROOM, AS EVIDENCED BY THE ATTEN-

THE POINT THAT CAN BE MADE HERE IS THAT THERE IS A HEALTHY
DESIRE FOR ROLE-PLAYING TO BE FOUND AMONG MANY ADOLESCENT STUDENTS.
So WE HAVE EVERY REASON TO ANTICIPATE THAT A TEACHING METHOD BASED
IN DRAMATICS CAN SERVE AS A GOOD AND EXCITING EDUCATIONAL APPROACH.

It is noteworthy that Sund and Trowbridge, in their book,
Student-Centered Teaching in the Secondary School, specifically

TION-SEEKER, THE APPLE-POLISHER, THE
NEEDLER, AND the like.16

CREATIVE AS A MATTER OF COURSE IN ALL
DEPARTMENTS OF LIFE.15
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MENTION THE USE OF ACTING AS A METHOD IN ACADEMIC SUBJECTS. In
ORDER TO BETTER TEACH SOCIAL STUDIES, FOR EXAMPLE, THE AUTHORS
SUGGEST A ROLE-PLAYING FORMULA. STUDENTS COULD CREATE A SOCIO-
HISTORICAL SCENE AND HAVE PEOPLE OF A GIVEN ERA ENGAGE IN SOME

Sund and Trowbridge caution that there may be some
"trepidation" among the students when a teacher introduces a
MEDIUM SUCH AS DRAMA IN ACADEMIC SUBJECTS. The TEACHER, THEY
SAY, SHOULD ESPOUSE IT BY POINTING OUT THE VALUE OF STIMU
LATING CREATIVE ABILITY AND TALENTS. He/sHE SHOULD ALSO IN
DICATE A BELIEF THAT A CREATIVE TEACHING METHOD CAN RESULT IN

Finally, in a direct charge toMUCH MORE EFFECTIVE LEARNING.
TEACHERS, THE AUTHORS WRITE:

The use of creative drama and its
EFFECTIVENESS IN STIMULATING CRE
ATIVITY AND LEARNING IS LARGELY
DEPENDENT ON HOW SECURE YOU ARE AS
A PERSON AND HOW OPEN AND FREE YOU

IF YOU THINKARE AS A TEACHER.

ACTIVITY OR DISCUSSION THAT WOULD VIVIDLY TEACH ALL ABOUT THE
17CONDITIONS AND IDEAS OF THAT TIME,

YOU WILL NEVER USE IT IN TEACHING, 
YOU SHOULD ASK YOURSELF, "WHY?"18
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3 HISTORY AS A SUBJECT; DRAMA AS A METHOD

At this point let us consider the matter of history as a
subject. Historians spend a lot of time pondering the question.,

OR TREATED

ENDLESS DEBATE SEEMS ONLY TO PROVE THE FACT THAT HISTORY IS

INDIVIDUALLY AND COLLECTIVELY.
THE LIFE OF HUMANITY.

USUALLY BEEN THE CASE.

Even though all of history is ultimately the story of

REQUIRE SOME NEW METHOD WHICH WILL GRANT OUR TEENAGERS A VIVID
AND IMAGINABLE EMOTIONAL PROJECTION INTO THE LIVING MOMENTS OF
HISTORY.

The facts of history may be computerized, 
PHILOSOPHICALLY FOR CONCEPTUAL ENDEAVORS. At ANY RATE, THE

Since history is the polychromatic cycle of the events, 
ACTS, THOUGHTS, AND EMOTIONS OF THIS PLANET (AND MORE?), IT

"What is history?" Some consider it an art, others a science.
19

INTERWOVEN WITH THE SUM TOTAL OF THE HUMAN EXPERIENCE, BOTH 
It is the flowing record of

WHO ARE SENSITIVE TO THE INTERACTIONS OF HUMAN PERSONALITY. 
TOO OFTEN TEACHERS CONFINE HISTORY TO TEXT-BOOKS AND NOTE
TAKING, TO CHARTS AND COLD MAPS, RATHER THAN PEOPLE. WE

PEOPLE, THE HUMAN ELEMENT IS ALL TOO OFTEN PAINFULLY NEGLECTED 
IN CLASSES, This is ESPECIALLY disappointing to adolescents

WOULD SEEM TO BE THE MOST EXHILARATING, FANTASTIC AND CREATIVE 
SUBJECT FOR STUDY IN OUR SCHOOLS. UNFORTUNATELY, THAT HAS NOT
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Historians themselves have already observed the difficulties

THAT MAN INDIVIDUALLY AND COLLECTIVELY IS COMPLEX ONCE A

Cambridge Professor G. R, Elton has also expressed a dis-

states, THE TEACHING OF HISTORY MUST BE VIEWED IN THIS LIGHT.

WE REALLY CONSIDER THE INTEREST OF STUDENTS, ESPECIALLY THOSE 
WHO DO NOT PLAN TO SPECIALIZE IN HISTORY. "ONE MUST ASK AGAIN

The study of history is often slighted in Jewish schools. 
It is generally subservient to such subjects as Hebrew, Bible, 
and Talmud. This is unfortunate, because exciting contact with

THAT THE ADVENT OF OUR LANGUAGE, CUSTOMS, AND LIFESTYLE ARE ALL
BORN OUT OF OUR UNIQUE LIVING HISTORY, As SAMUEL J. ClTRON

WITH TEACHING IT IN THE TRADITIONAL, SCIENTIFIC WAY. PROFESSOR 
BERKHOFER HAS CALLED FOR A "BEHAVIORAL" APPROACH. He TELLS US 
THAT "THE SUBJECT OF THE HISTORIAN CONCERNS THE PAST OF MAN;

JUST WHY CHILDREN AND ADOLESCENTS SHOULD BE ASKED TO CONCERN
THEMSELVES WITH HISTORY".21

KNOWLEDGE OF HUMAN BEHAVIOR IS GAINED, THEN OTHER ASPECTS OF
„2°HISTORIOGRAPHY FALL INTO THEIR PROPER SPHERE.

SATISFACTION WITH THE TRADITIONAL TEACHING METHODS IN HISTORY.
HE SENSES AN INCOMPLETELNESS, A LACK OF DEVELOPMENT IN THE 
WHOLE PROCESS. MOREOVER, HE WONDERS IF, IN THE PRESENT FORMAT,

HISTORY CAN ACTUALLY BREATHE LIFE, INTEREST AND RELEVANCE INTO 
THE OTHER SUBJECTS. FOR IN JUDAISM IT CAN HARDLY BE GAINSAID
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History is more than a record of past
It is the study of a conevents.

TINUING PATTERN OF A DEVELOPING SAGA,
WITHIN WHICH THE GENERATIONS OF THE
PAST AND THEIR EXPERIENCES ARE LINKED
AND UNITED WITH THE MEN AND WOMEN OF
TODAY AND WITH THEIR PROBLEMS. To
BE PROPERLY APPRECIATED THEREFORE,
HISTORY MUST BE STUDIED AS A LIVING
ORGANISM. IN A SENSE, THE STUDENT
OF HISTORY MUST CONSTANTLY RE-CREATE
THROUGH HIS IMAGINATION THE LIFE THAT
has passed. Historic characters must
BE CLOTHED WITH FLESH AND BLOOD, IN
FUSED WITH THE BREATH OF LIFE AND
ENDOWED WITH VIRTUES AND VICES, HOPES
AND PROBLEMS, SO THAT INSTEAD OF BEING
AMORPHOUS FIGURES IN A TEXT — STRANGE,
VAGUE, AND ONE-DIMENSIONAL — THEY BE
COME HUMAN BEINGS WHOM THE STUDENT CAN
RECOGNIZE, WITH WHOM HE CAN IDENTIFY
AND FEEL A SENSE OF KINSHIP. HISTORIC
EVENTS MUST BE GIVEN A SENSE OF PUR
POSE AND SIGNIFICANCE AS WELL AS A
FEELING OF IMMEDIACY AND RELEVANCY TO
THE DAY-TO-DAY LIFE AND PROBLEMS OF

backs*#Avf
On ..
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Thus, Citron endorses the technique of creative dramatization

KNOWLEDGE AND UNDERSTANDING,,,FAR BEYOND THAT WHICH IS POSSIBLE
THROUGH TEXTBOOK STUDY ALONE,,,

While participating in a drama
tization, THE STUDENT GAINS AN IN
SIGHT INTO CHARACTERS AND EVENTS
BY ASSUMING FOR THE MOMENT THE
PERSONALITY OF THE FIGURES AND
RELIVING VICARIOUSLY THE EXPERI
ENCES OF THE MOMENTS IN HISTORY

We MUST IN FACT HAVE ADOLESCENT STUDENTS BECOME ACTORS IN
THE DRAMA OF HISTORY BY HAVING THEM IDENTIFY THEMSELVES WITH THE

This, Citron reminds us is toEVENTS AND LIVES OF THE PAST,
EFFECTUATE THE MEANING OF THE TALMUDIC DICTIM, "In EVERY GENER-

THE STUDENT AND THE CIVILIZATION OF
22WHICH HE IS A PART.

ATION EACH PERSON MUST SEE HIMSELF AS IF HE PERSONALLY HAD 
PARTICIPATED IN THE EXODUS FROM EGYPT."24

THAT ARE THE SUBJECTS OF THE 
ENACTMENT.23

"FOR VITALIZING THE STUDY OF HISTORY." He CLAIMS THAT WHILE
TAKING PART IN SUCH CLASSROOM ACTIVITY, "THE STUDENT ACQUIRES A
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Professor Elton goes on to add that what a school teaching
HISTORY SHOULD DO IS HELP "MAINTAIN A PASSIONATE INTEREST IN THE
PAST.. .AND CREATE A WILLINGNESS TO THINK ABOUT THE PAST AS REAL

This, therefore is what we propose to do by teaching Jewish
It is to be hoped that we can infuse lifeHISTORY THROUGH DRAMA.

INTO THE PAST THROUGH THE CREATIVE IDENTIFICATION OF THE STUDENT
WITH THE INHERITED EXPERIENCE OF HIS PEOPLE.

But can we successfully blend together all three of these
ELEMENTS—ADOLESCENT STUDENTS, JEWISH HISTORY, AND DRAMA?
Contemporary educational experience indicates that this can be

Not only can drama enable us to teach Jewishaccomplished.
HISTORY EFFECTIVELY TO TEENAGERS, BUT IN THE PROCESS CONTRIBUTE
GREATLY TO THE TRANSITIONAL DEVELOPMENT OF THE ADOLESCENT TO A

As Professor Charity James tells us, creativeMATURE ADULT.
ARTS IN HIGH SCHOOL CURRICULA, "PROVIDE BOTH THE LANGUAGE AND

THE OPPORTUNITY FOR SELF-DISCOVERY AND SELF-CREATION..."

Moreover,

In drama we do more than play out our
HIDDEN FEELINGS, EXPRESSING OUR HATES,
FEARS, LOVE, JOY, OR DETACHMENT IN
WAYS WHICH MAY HELP US TO BEHAVE BETTER

— AS REAL AS THE PRESENT AND AS FULLY ENTITLED TO ITS OWN
"25EXISTENCE,
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IN "real situations".,,far more im
portant IS THE INCREASE IN SENSITIVITY

26TO OURSELVES AND OTHERS,,.
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SECTION III: EXAMPLES OF DRZW\TIC FORMS

THE ONLY VOICE: ELIJAH DISCREDITS BAAL—A DRAMATIZATION1.

4.
5. CHAIM WEIZMANN TALKS TO LORD BALFOUR—A DUOLOGUE
6.
7.

8.

2.
3.

MATTATHIAS GRANTS AN INTERVIEW—TV PRESS CONFERENCE
GEORGIA, 1878: MAJOR MOSES AIO/ERS—CHORIC INTERPRETATION
SHOLOM ALEICHETVS "HAPPY NEW YEAR"—CHAMBER THEATRE

MOSES CHALLENGES PHARAOH-VIDEOTAPE NEWSCAST
THE BIRTH OF ISRAEL/"AS A NEW DAY BREAKS OVER THE 

MOUNTAIN TOPS"—READERS7 THEATRE
ISAAC ABRAWEL PLEADS WITH THE KING AND QUEEN—A

DRAT-1ATIZATION
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The dramatization can be presented simply on a proscenium

It was a time when the land was enjoying plentiful rain and 
good harvests. The country was prosperous. The Israelites, 
AT THE BEHEST OF JEZEBEL, ATTRIBUTED THESE GOOD TIMES TO BAAL. 
Finally, only one prophet of the Lord was left in Israel.

This is the story of the great confrontation between Elijah, 
prophet of the God of Israel, and the prophets of the Phoenician 
IDOL KNOWN AS BAAL. BAAL WAS INTRODUCED INTO ISRAEL BY QUEEN 
Jezebel, and sanctioned by King Ahab (ninth century BCE),

First Man
Second Man
King Ahab
Queen Jezebel

It can be asked if any literary piece lends itself better 
to dramatic enactment than the Bible itself. In this case, we 
ARE LOOKING AT THE INCIDENTS OF THE FIRST BOOK OF KINGS, 
chapters 17 and 18.

THE ONLY VOICE: ELIJAH DISCREDITS BAAL—A DRAMATIZATION1

SCHOOL STAGE, WITH PAINTED BACKDROP SETS TO DEPICT THE ERA.
Costumes should be colorful, especially those of the cultic Baal 
FOLLOWERS. THE CAST INCLUDES:
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Elijah
Obadiah
Baal's Prophets

Crowd at Mt. Carmel
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THE ONLY VOICE
SCENE I

FIRST MAN: The master of rain has been good to us again! My crops
ARE SO HEALTHY, MY FARM IS GREEN AND MY FAMILY IS WELL AND HAPPY, 
Truly we have so much to be thankful for,

(The scene opens on a marketplace scene in ancient Israel, 
People are milling about, chatting amiably, Attention is drawn 
to -mo men, off to a side, talking.)

SECOND MAN: Yes, our Queen Jezebel was so wise to teach us of the 
WONDERS OF BAAL, We OWE IT ALL TO HIM. ALL OF ISRAEL HAS BEEN SO 
LUCKY TO FIND SUCH A MAGNIFICENT GOD. IF ONLY THAT MADMAN, ELIJAH, 
WOULD STOP ANNOYING US. WHAT FAITH CAN WE HAVE IN THIS UNSEEN 
god? Maybe we might worship Elijah's god if we had to go to war, 
But who is responsible for our magnificent green land other than 
Baal? Who gives life to our soil? Isn't this what Jezebel has 
taught?

FIRST MAN: Yes, and I wonder how King Ahab can tolerate Elijah's 
RUDE TIRADES. I TELL YOU, THE KlNG SOMETIMES SEEMS ALMOST...WELL, 
HELPLESS AGAINST THE MADMAN. WELL, I'm SURE BAAL WILL TAKE CARE 
of Elijah in due time —
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ELIJAH: As the Lord, the God of Israel, lives, before whom I stand, ■

(LIGHTS OUT.)

THERE SHALL NOT BE DEW NOR RAIN THESE YEARS, EXCEPT ACCORDING TO 
MY WORD.

AHAB: Greetings to all the Israelites! Isn't it a beautiful day? 
All seems so well in Israel! It is good to pray to our mighty 
god — Baal! (Cheers are heard. Then, there is a hush as a new 
CHARACTER, AN OLD MAN, MAKES HIS WAY THROUGH THE CROWD. A WHISPER 
is heard: "It's Elijah!" A couple of people flee saying, "Let's 
GET OUT OF HERE!" ELIJAH MOVES TOWARD THE KlNG AND QUEEN. The 
STAGE LIGHTS DIM. A SPOT FALLS UPON ELIJAH, AHAB, AND JEZEBEL.)

(Cutting off the man's speech is a sudden excitement on the part of 
the crowd. Shouts of "The King and Queen approach I "and "Make way 
for His Majesty" are heard. From stage right, Ahab and Jezebel 
ARE ESCORTED INTO THE SQUARE BY GUARDS.)
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SCENE WO

to what Elijah said --

HE WILL LEARN QUICKLY WHO IS MASTER...

MYSELF.

AHAB: Is it you, you troubler of Israel?

Israel has

AHAB: (in a nasty mood.): Yes! And when I find that renegade, 
(Elijah enters,)

(Three years later. Ahab's palace. Obadiah, the King's governor 
is addressing the King.)

AHAB: What do you want, Elijah? Do you at least have some rain 
FOR ME?

ELIJAH: It is not Israel I wish to trouble, Ahab.
TROUBLE ENOUGH. I ONLY WISH TO TROUBLE YOU — YOU, AND YOUR FATHER'S 
HOUSE, BECAUSE YOU HAVE FORSAKEN THE GOD OF ISRAEL, AND FOLLOW THE 
lifeless Baal.

ELIJAH: I am here, Ahab. As God lives, I am not afraid to show 
(Ahab arises, in shock. He composes himself.)

OBADIAH: Your majesty, this terrible drought has afflicted us now 
FOR THREE YEARS. OuR LAND IS IN TROUBLE. THERE MUST BE SOMETHING
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(LIGHTS OUT.)

ELIJAH: Listen to me, Ahab. The fear of the Lord will return 
to Israel shortly, and with it the rain you long for. All you 
have to do is send for your miserable prophets of Baal, all 450 
of them, and I will meet them on Mt, Carmel.

ELIJAH: Ahab, the truth is not in numbers. There is only one 
God — and He is the Lord God of Israel. You have forgotten. 
You NEED TO BE REMINDED. (He BEGINS TO EXIT.) I WILL MEET YOUR 
LITTLE PROPHETS AT ITf, CARMEL! (EXITS.)

AHAB: (smiling to himself.): And what do you propose to do there, 
0 PROPHET? Do YOU THINK THAT YOU ALONE CAN COPE WITH 450 SEERS OF 
our Lord? Perhaps you have been touched by the heat?

AHAB: (to Obadiah): Send for our prophets! And tell the Queen!
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SCENE THREE

IDOLS IS OVER,

(A WILD SESSION OF SCREAMING AND CONVULSIVE DANCING IS TAKING PLACE. 
TWO "BULLOCKS" — IN THIS CASE MADE OF WOOD — ARE PERCHED UPSTAGE 
ON PLATFORMS ABOVE THE ACTION. ELIJAH IS LOOKING ON FROM A CORNER, 
FACING DOWNSTAGE. As THE SCENE OPENS, HE BEGINS TO RAISEHIS HANDS
AND SHOUT. The TUMULTUOUS CROWD SLOWLY QUIETS DOWN.)

ELIJAH: You, people of Israel! You bitter, misguided worshippers 
of a false and lifeless idol! Don't you see your folly? It is 
NOONTIME IN ISRAEL. YOU HAVE CALLED UPON YOUR GOD ALL MORNING. 
But we see no fire under your bullock.

BAAL'S PROPHET: (approaches Elijah) : Elijah! You challenge us and 
WE WILL MEET YOUR CHALLENGE! Do NOT MOCK OUR GOD YET! OUR ALTAR IS 
HERE, AND YOUR ALTAR IS THERE. BAAL WILL ANSWER US YET WITH ENOUGH 
FIRE TO CONSUME OUR ALTAR AS WELL AS YOURS! (THE PEOPLE CHEER.
They begin to dance again. Cries of "0 Baal, answer us" are heard.)

ELIJAH: Cry aloud, cry aloud all of you! Make a lot of noise, be
cause YOUR GOD MUST BE MUSING! Or MAYBE HE HAS TAKEN A TRIP. Or 
Maybe he is asleep, (He is now in a fit of rage.) You fools'. Can 
A PIECE OF STONE ANSWER YOU? (THE CROWD HUSHES, THEY ARE AFRAID. 
Elijah begins to whisper to them intensely.) Come near to me now.
I AM THE ONLY VOICE LEFT FOR GOD, THE TIME OF FALSE PROPHETS AND



(37)

(Curtain.)

(He moves toward the bullock on the left, picks up a stick and 
KNOCKS IT OVER. He BEGINS TO PLACE STONES AROUND THE OTHER ALTAR, 
STILL STANDING.) THESE TWELVE STONES REPRESENT THE TWELVE TRIBES 
OF THE SONS OF JACOB. (HlS VOICE IS HIGHER NOW, SAD AS WELL AS 
TRIUMPHANT.) JACOB REMEMBERED THAT ISRAEL WAS HIS NAME.., AND 
NOW, DEAR GOD, HEAR ME! GOD OF ABRAHAM, OF ISAAC, OF ISRAEL, 
LET IT BE KNOWN THIS DAY THAT YOU ARE GOD IN ISRAEL, AND THAT I 
AM YOUR SERVANT, FOR THESE PEOPLE HAVE TURNED THEIR HEARTS BACK
WARD! (There is a thundering sound. Red lights glow in the 
STANDING ALTAR, REPRESENTING FIRE, THE PEOPLE FALL TO THEIR 
KNEES.)

ELIJAH: Now, God of Israel, let the rain sweep across this dry 
land! (sound OF THUNDER, FLASH OF LIGHT, THEN DRENCHING RAIN. 
Then, a single spot finds the forlorn figures of Ahab and Jezebel 
STANDING IN THE CORNER. SLOWLY, THEY FALL TO THEIR KNEES.)

ELIJAH: The Lord, He is God! (The people respond in kind, in 
A SURGING CHORUS.)
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TELEVISION CREW

They were opposed to Jewish assimilationists who were willing 
TO ACCEPT THE GREEK HELLENISTIC CULTURE OF THE PERIOD.

The role of Mattathias> father of the I'Iaccabees, is 
FAMILIAR IN THE CHANUKAH STORY. He PRECIPITATED THE MACCABEAN 
REVOLT AGAINST HELLENISTIC DOMINATION, BRINGING ABOUT THE 
LIBERATION OF THE TEMPLE IN JERUSALEM AND THE FESTIVAL OF -THE 
Lights.

MaTTATHIAS AND THE MACCABEES HAVE AN IMPORTANT ROLE IN 
HISTORY, They confronted and DEFEATED RELIGIONS PERSECUTION,

ALEXANDER GRACCHA
DEFETRUIS NICANOR
DEBORAH AMI
MATTATHIAS
TWO MACCABEE GUARDS

What follows is a dramatic presentation in the form of a 
TV press conference. It is recommended for older students. 
Mattathias is to be interviewed by his contemporaries, 
ostensibly in the year 166 BCE. The cast includes:

MATTATHIAS GRANTS AN INTERVIEW - TV PRESS CONFERENCE2
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MATTATHIAS GRAi'TTS AN INTERVIEW

(The stage is set up for a TV news conference. As much as

NEWSMAN ALEXANDER GRACCHA: Ladies and gentlemen, good day. Today, 
BY SPECIAL ARRANGEMENT, THE EPIPHANES PROVINCIAL NETWORK PRESENTS 
AN EXCLUSIVE PRESS CONFERENCE. We WILL INTERVIEW MaTTATHIAS, 
MOST RECENTLY THE JEWISH PRIEST AT MODIN, NEAR LYDDA. MATTATHIAS 
IS A WANTED MAN, WITH A PRICE ON HIS HEAD FROM KlNG ANTIOCHUS. 
He and members of his family who comprise a political terrorist 
GROUP KNOWN AS THE MACCABEES, HAVE CONSENTED TO THIS NEWS CON-

POSSIBLE, THE SET SHOULD LOOK LIKE A REMOTE TELEVISION STUDIO, 
WITH CAMERAS, LIGHTS, CREW, ETC, A LOGO TO REPRESENT "EPIPHANES 
Provincial Network" can be devised and displayed. The desk for 
THE INTERVIEWERS SHOULD BE ON STAGE LEFT, FACING THE OTHER DESK, 
UPPER STAGE RIGHT, WHERE MATTATHIAS AND TWO ASSOCIATES WILL BE 
SEATED. ALL THE ACTORS SHOULD BE IN FULL VIEW OF THE AUDIENCE. 
Enter three newspeople, They are seated. A crewman counts 
DOWN AND SIGNALS, "On AlRl")

FERENCE ON THE CONDITION THAT WE NOT DIVULGE THE LOCATION OF OUR 
REMOTE STUDIO, My NAME IS ALEXANDER GRACCHA. OUR OTHER TWO 
PANELISTS ARE DEMETRIUS NlCANOR, SPECIAL PRESS LIASION OFFICER 
for the High Priest of Zeus in Jerusalem, and Deborah Ami, a 
Jewish resident of Acre, and well-known political columnist.
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REPRESENT THE SAME GOVERNMENT WHICH CONTINUES TO DENY THE RIGHT

NICANOR: I take it then that you do not wish to deny that you

NlCANOR: Mattathias, are you the same man who killed a Jew in 
Modin because he wished to offer a sacrifice at the altar of our 
Priest?

MATTATHIAS: If I were to answer "no", would your agents cease 
THEIR SEARCH FOR ME? AND LET ME ASK YOU, Mr, NlCANOR: Do YOU

OF FREE WORSHIP TO THE PEOPLE OF THIS LAND, WHICH FORCES THE 
BELIEVERS OF TORAH TO OFFER SACRIFICES TO IDOLS AND SYMBOLS THAT 
ARE REPUGNANT TO US? Are YOU THE AGENT OF A KlNG WHO WOULD MURDER 
ANYONE WHO REFUSES TO CONSENT TO HIS DECREES?

All three of us, along with our crew, have agreed to remain de
tained BY MEMBERS OF THE MACCABEE ARMY FOR 24 HOURS FOLLOWING 
THIS TELECAST, TO ALLOW FOR A RETURN TO THE JUDEAN HILLS BY 
Mattathias. Now that Mattathias has entered, we will begin our 
QUESTIONING WITH Mr. NlCANOR,

ARE THE ONE WHO TERRORIZES THOSE WHO WISH TO WORSHIP — THOSE 
WHO CHOOSE FREELY TO WORSHIP — AT THE ALTAR IN MODIN, FOR IN
STANCE?

(Enter Mattathias with two of his own armed guards. They 
INSPECT THE FACILITY QUICKLY BEFORE BEING SEATED.)
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WHEN OUTSIDE FORCES WILL LEAVE US ALONE., AND WILL STOP CONFUSING

SYMBOLS,

SULT TO US!

MENT DECIDES THAT PIGS ARE TO BE OFFERED UPON THE ALTAR AT THE
SANCTUARY WHEN THEY KNOW SO WELL THAT THIS, TO US, IS THE MOST
UNCLEAN AND DEFILED ANIMAL.

WILLING TO COMPROMISE ON THE QUESTION OF WHAT IS TO BE SACRIFICED 
in Jerusalem? If say, instead of pigs --

MATTATHIAS: When I consented to this interview, I had assumed that 
it would not amount to a trial or a hearing, But I should have
KNOWN BETTER THAN TO EXPECT ANYTHING ELSE IN THIS DAY AND AGE.

Some might consider me a dreamer. But I truly hope for the day

OUR YOUNG PEOPLE — MAKING THEM FEEL QUEER AND AWKWARD JUST BE
CAUSE THEY STUDY TORAH AND WORSHIP THE GOD OF THEIR ANCESTORS —
AND WHEN, ONCE AND FOR ALL, YOU WILL TAKE THE PIGS OFF THE ALTAR 
of Jerusalem and let us pray in our own way and with our own

GRACCHA: Mattathias, you have indeed made a special issue of the 
SACRIFICING OF PIGS AT THE JERUSALEM TEMPLE. WOULD YOU THEN BE

MATTATHIAS (interrupting): This type of question is such an in- 
We CAN NOT COMPROMISE WITH OUR FAITH. WHY, THAT IS 

ALL THE Jews HAVE BEEN DOING FOR DECADES — COMPROMISING AND 
COMPROMISING UNTIL THERE IS NOTHING LEFT. THE GOVERNMENT HAS
RESCINDED THE LAW OF MoSES. THEY HAVE MADE OUR VERY OBSERVANCES 
INTO CAPITAL OFFENSES. WE HAVE BEEN FORCED TO WORSHIP PAGAN GODS. 
And then, as if this was not enough "compromising", the govern-
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GRACCHA: So you are saying that a government has no authority in

QUESTIONS OF FAITH.

MATTATHIAS:

MATTATHIAS: We regret the death of any person. It would have

OUTSIDE FORCES.
OWN FAITH.

I AM NOT SAYING THAT, Mr. GRACCHA. WHAT I OPPOSE IS 
THE ORDER OF A KlNG WHICH DOES VIOLENCE TO OUR RELIGIOUS TEACHINGS. 
There is a difference between man made law and the law of heaven. 
We who believe in the Torah ascribe to God's laws. God would have
us live in an orderly society, with teachers and kings and laws, 
but it is not our place to make laws against those of God.

GRACCHA: Are there not many among the Jewish population who 
support the government, who in fact have adopted the Hellenistic 
WAY OF LIFE?

BEEN BETTER IF THIS TROUBLE HAD NEVER BEEN BROUGHT TO THE LAND BY 
He was a Jew, yes, but he turned his back on his

GRACCHA: Mattathias, the individual you allegedly killed at the 
ALTAR IN MoDIN WAS A JEW. In VIEW OF YOUR STRUGGLE AGAINST THE 
Hellenist authority, how can you justify the killing of a Jew 
BY YOUR OWN HANDS?

MATTATHIAS: I am sure that Mr. Nicanor knows only too well how true 
that is. Many, many Jews have given in, and have forgotten the Torah.
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MATTATHIAS: Miss Ami, may God save us from such a cauwity,

CONVERSION.

AMI: Mr, Nicanor, I should like to question Mattathias.

NICANOR: By all means. Forgive me for infringing on your freedom.

DEBORAH AMI: Then what we are headed for is a civil war among 
the Jews, are we not?

NICANOR: Well then, are you not really fighting with them, more 
so than with the government you so despise?

MATTATHIAS: Our fight is with all those who stand against Torah. 
Whoever is for the Lord will join with us.

NICANOR: Mattathias, the calamity has already occurred, has it 
not? You have murdered a Jew, and your Maccabees are terrorizing 
whole villages of Jews.

MATTATHIAS: We have entered villages where Jews live to try and 
persuade the people to adhere to Torah and not give in to forced

AMI: Mattathias, you have implored the Jews to defend themselves, 
and even go on the attack, on the Holy Sabbath. How do you justify 
this direct violation of the Biblical fourth commandment?
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AMI: Thank you Mattathias, for stating your own views. I'fa, Graccha?

MATTATHIAS: The trouble is our enemies have chosen ruthlessly 
to attack us time and time again on the Sabbath. They know that 
we can not defend ourselves and thereby desecrate the Sabbath, 
This is how Ptolemy took Jerusalem from us 150 years ago without 
EVEN A blow, We must choose life, even at the unfortunate ex
pense of Sabbath.

TO abandon the paganism that was forced on them and to return to 
Torah.

MATTATHIAS: We, the Maccabees, have been termed a terrorist gang.
We find no joy in this, But we have come too far to turn back.
We will continue to strike from place to place and arouse the people

AMI: Are you not taking authority for yourself, advocating your 
OWN INTERPRETATION OF THE SABBATH COMMANDMENT?

MATTATHIAS: In the interest of protecting life, even our sages 
HAVE SAID ONE MUST VIOLATE THE SABBATH. We ARE TRYING TO RESTORE 
AUTHORITY TO THE ToRAH. We ARE FIGHTING FOR THE FREEDOM OF 
RELIGION OF THE JEWISH PEOPLE, MlSS A*II. We ARE FIGHTING FOR YOU I 
(Ami is visibly uneasy).

GRACCHA: Mattathias, our time is running short. Do you have any 
CLOSING THOUGHTS YOU WOULD LIKE TO SHARE?
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TO SEE THIS RE-DEDICATION, MY SONS WILL CARRY ON UNTIL IT HAPPENS.

(Lights Out.)

We WILL REMIND THE PEOPLE OF THE RITE OF CIRCUMCISION. If NOT 
UNDER ATTACK, WE WILL REST ON SABBATH. We WILL LIBERATE THE 
Temple in Jerusalem. We will clean it up, and, in the name of 
God of Israel, we will re-dedicate it. Should I myself not live

GRACCHA: Thank you Mattathias. And we thank our panelists, 
Demetrius Nicanor and Deborah Ami . Good day, and may the spirit 
of Zeus abide with you.
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This explanation should be given to the audience in advance,
PERHAPS ON A PRINTED PROGRAM, ON A SLIDE OR TRANSPARENCY, OR BY
ORAL ANNOUNCEMENT.

GEORGIA, 1878: MAJOR MOSES ANSWERS-CHORIC INTERPRETATION3

IN THIS INSTANCE, HOWEVER, WE ARE DEALING WITH ONE MAN'S 
QUIET RESPONSE TO ANTI-SEMITISM, IT IS 1878 IN GEORGIA, AT 
the State's Democratic convention. Major Raphael J. Moses, a 
Confederate veteran, has been proposed as a candidate for 
Congress. Major Moses is not present. Nevertheless a certain 
W. 0. Tuggle, politician, jumps to his feet, and demands to 
KNOW IF THE "CHRISTIAN COMMUNITY" WANTS A "Jew" TO REPRESENT 
them in Washington. The convention nominates Major Moses by 
ACCLAMATION. THE MAJOR LATER HEARD OF THE ATTACK AND WROTE A 
LETTER TO Mr. TUGGLE.

The Jew is involved in an ongoing confrontation—that of 
ANTI-SEMITISM. So OFTEN THE JEWISH RESPONSE TO SUCH PREJUDICE 
HAS RESULTED IN SIGNIFICANT HISTORICAL MOMENTS, FOR EXAMPLE, 
MANY CONSIDER THE MODERN STATE OF ISRAEL TO BE THE COLLECTIVE 
RESPONSE OF THE JEWISH PEOPLE TO THE MOST FEARFUL DISPLAY -OF 
ANTI-SEMITISM, THE NAZI HOLOCAUST.
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This famous and brilliant letter can be effectively re
created DRAMATICALLY BY A MIXED GROUP OF VOICES. THERE IS NO 

DEFINITE NUMBER OF VOICES THAT MUST BE USED. IT CAN BE PRE

SENTED IN THE ROUND, OR ON A PROSCENIUM STAGE. A SUGGESTIVE 

BACKGROUND SET,PERHAPS A PORTRAIT OF MAJOR NOSES, OR A COLLAGE 

of Jewish symbols would enhance the impact.
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MAJOR MOSES ANSWERS

SPEAKER 1: I have taken time to authenticate a report which I

FOR ME A TERM OF REPROACH...

ALL 3: Jew, (Enters Speakers 4 and 5)

SPEAKER 4: Had I served you to the extent of my ability in
YOUR RECENT POLITICAL ASPIRATIONS,

SPEAKER 5: And your overburdened heart had sought relief in
SOME EXHIBITION OF UNMEASURED GRATITUDE,

SPEAKER 6: (Entering quickly, with emphasis.) Had you a wealth

(The lights slowly come up on an empty stage. After a pause, 
enter Speaker 1 from stage right.)

SPEAKER 2: At West Point, Georgia, at the gathering to designate 
our party's congressional candidate, and in my absence, you sought

SPEAKER 3: (Has entered during previous speech from upstage) 
And from your well-filled vocabulary selected the epithet of

OF GIFTS and selected from your abundance your richest offering 
to lay at my feet. (Speaker 7 has entered.)

heard for the first time on the evening of the last day of the 
convention. (Enter Speaker 2 from opposite.)
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SPEAKER 1: I am proud of my lineage and my race; in your severest

CENSURE YOU CAN NOT NAME AN ACT OF MY LIFE WHICH DISHONORS EITHER.,

SPEAKER 2: Or which would mar the character of a Christian
GENTLEMEN.

FIRST 8 SPEAKERS: I feel it an honor to be one of a race whom
PERSECUTION CAN NOT CRUSH;

ALL FEMAUE VOICES: Whom prejudice has in vain endeavored to subdue;

ALL HALE VOICES: Who, despite the powers of man and the antagonism
of the combined governments of the world,

SPEAKER 3: Protected by the hand of diety,

(Quietly, remainder of Chorus enters stage, taking assigned indi
vidual positions during the next phrase.)

SPEAKER 8: Nor distinguished me more gratefully than by pro
claiming me a Jew,

SPEAKER 7: (Slowly, with meaning.) You could not have honored me 
more highly. (Speaker 8 has entered and picks up sentence 
immediately.)
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SPEAKER 4: Have burst the temporal bonds with which prejudice

WOULD HAVE BOUND THEM,

THREE FEMALE VOICES: And after nineteen centuries of persecution

STILL SURVIVE AS A NATION,

A GREAT FACTOR IN THE GOVERNMENT OF MANKIND,

ALL CHORUS: (Loudly, emphatically): WOULD YOU HONOR ft?

SPEAKER 1: Call me a Jew,

SPEAKER 1: Call me a Jew.

MALE VOICES: Would you offer a living example of a man into whose
educated mind toleration can not enter—

SPEAKER 5: And assert their manhood and intelligence, and give 
PROOF OF "THE DIVINITY THAT STIRS WITHIN THEM" BY HAVING BECOME

FEMALE VOICES: Would you place in unenviable prominence your 
own un-Christian prejudices and narrow-minded bigotry?

THREE FEMALE VOICES: On whose heart the spirit of liberty and 
THE PROGRESS OF AMERICAN PRINCIPLES HAS MADE NO IMPRESSION?
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SPEAKER 2: You can find it illustrated in yourself, Your narrow

SHOULD WORSHIP,

MALE VOICES: Strike out the nationality of Judea, and you would

SEEK IN VAIN FOR CHRIST AND HIS APOSTLES.

MISSION AS YOU ARE OF THE DUTIES AND AMENITIES OF SOCIAL LIFE,

(Pause.)

SPEAKER 1: I am not angered, but while I thank you for the
OPPORTUNITY WHICH YOU HAVE GIVEN ME TO REBUKE A PREJUDICE CON
FINED TO A LIMITED NUMBER, DISTINGUISHED FOR THEIR BIGOTRY AND
SECTARIAN FEELINGS, OF WHICH YOU ARE A FIT EXEMPLAR.

SPEAKER 2: I pity you for having been cast in a mould impervious

AND BENIGHTED MIND, PANDERING TO THE PREJUDICES OF YOUR AUDITORY, 
HAS ATTEMPTED TO TAUNT ME BY CALLING ME A JEW—

SPEAKER 3: One of that peculiar people at whose altars, according 
TO TEACHINGS OF YOUR THEOLOGICAL MASTERS, GOD CHOSE THAT HlS SON

FEMALE VOICES: Strike out of sacred history the teachings of the 
Jews, and you would be as ignorant of God and the soul's immortal

TO THE MANLY AND LIBERAL SENTIMENTS WHICH DISTINGUISH THE NINETEENTH 
century. (During this speech, the chorus moves into a circular 
POSITION.)
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ALL CHORUS: You are not created without a purpose;

SPEAKER 3: Nature exhibits her beauties by the contrast of light
and shade;

SPEAKER A: Humanity illustrates its brightest and noblest

examples by placing its most perfect models

THREE MALE VOICES: In juxtaposition with the meanest specimens of

MANKIND.

TO MIXED VOICES: So that you have the consolation of knowing that
YOUR MIND HAS BEEN THUS DEFORMED IN THE WISDOM OF THE GREAT
ARCHITECT,

TO OTHER MIXED VOICES: That you might serve as a shadow to bring
FORTH

LONE VOICE FROM UPSTAGE: In bold relief,'

MIXED VOICES: The brighter tints of that beautiful picture of
religious toleration

ALL CHORUS: Engrafted in the Constitution of the United States
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LONE FEI'iALE VOICE: By the wisdom of our fathers.

SPEAKER 1: (Walks to center of circle.) I have the honor to
REMAIN, SIR, YOUR MOST OBEDIENT SERVANT,

(LIGHTS OUT.)

ALL CHORUS: (Raising arms together above heads in triumph.) 
RAPHAEL J. HOSES!
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The Jewish struggle in Czarist Russia is expressed with

oppressive Czarist authorities,

The drama is presented in chamber theatre format. When

PIECE WAS ORIGINALLY WRITTEN, THE NARRATORS CAN BE PLACED AT

TWEEN SCENES.

BITTERSWEET COMPASSION IN MANY OF THE STORIES OF THE IMMORTAL
Yiddish writer, Sholom Rabinowitz, much better known as Sholom

Aleichem,

HUMOR, THE STORY TEACHES ABOUT A VERY REAL CONFRONTATION IN 
Jewish history: the Jew's struggle to co-exist with the often

SHOLOMALEICHETI'S "HAPPY NEW YEAR"—CHAT-1BER THEATRE4

The following playlet can be produced to offer an ex
perience of Jewish life under the Czar, circa 1900, It is 
an original adaptation of Sholom Aleichem's "Happy New Year:" 
In tongue-in-cheek fashion, spiced with the element of Yiddish

THE STAGE CORNERS, DRESSED IN SUITABLE COSTUME TO FIT THE TIME 
OF THE STORY, ONE OR MORE OF THE NARRATORS CAN HOLD AND PLAY 
GUITAR AND/OR FLUTE. APPROPRIATE MUSIC CAN BE INSERTED BE~

NARRATORS SPEAK, ACTION CAN CONTINUE ON STAGE, OR THE ACTORS 
CAN FREEZE. THAT IS LEFT TO THE GROUP PRODUCING THE PLAY. 
The POINT IS TO retain the "storyteller" taste with which the



(55)

The company of the play should include:

FOUR NARRATORS
THE CZAR
REB ANSHEL
THE REBBE
ADJUTANT
CZARINA DUSHINKA
TOT/NSPEOPLE
GYPSIES
CZAR'S OFFICERS
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SHOLOfl ALEICHEPVS "HAPPY NBV YEAR"

(A SMALL VILLAGE IN RUSSIA, CIRCA 1900.)

PEACE.
BOSS.
WILL BE FINE.

NAMED.

SNACKS OF GEFILTE FISH AND WHISKEY.

WORLD, FOR ALL THE FAVORS AND FINE AND DANDY THINGS HE LET LOOSE 
AGAINST OUR JEWISH BRETHREN, AMEN, OUR FATHERS AND GRANDFATHERS 
JUST COULDN'T FORGET THAT OLD MlSTER BlG. EVEN WHEN THEY
SUDDENLY AWOKE FROM THEIR SLEEP, THEY THOUGHT THEIR WHOLE LIFE 
HUNG ON A THREAD. WE WERE ALLOWED TO EXIST JUST BY THE GRACE OF 
little Mister Big, or "Buttons" as we called him. This Buttons 
LIKED TO HAVE HIS PALM GREASED, AND LOVED THOSE FRIDAY NIGHT

NARRATOR 1: Imagine, every single one of them up to the Czar, 
Mister Big himself, takes bribes. Don't be shocked nowj Mister 
Big himself accepts them, if he gets an offer. Now gather 
AROUND ME, BROTHER JEWS, AND LISTEN TO A STORY THAT HAPPENED
A LONG TIME AGO TO ONE OF OUR GRANDFATHERS, MAY HE REST IN

It happened in the good old days when Czar Nicholas was 
Just pay attention and don't interrupt me and everything

NARRATOR 2: To make a long story short, it happened during the 
reign of our present Mister Big's grandfather, after whom he is

May his grandfather have an easy time of it in the other
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SO LONG AS THIS WENT ON, THE JEWS BREATHED FREE AND EASY, DID
BUSINESS, PLIED THEIR TRADE, AND REALLY HAD A WONDERFUL TIME.

SHOT WITH THE AUTHORITIES.

(Open on the scene, people entering.)

NARRATOR 4: What could you do? They did what they always did. 
They sighed softly, called one meeting after another, trying to 
think of what to do and how to get rid of such a Haman, the devil 
take him. They decided to go to Reb Anshel, may he rest in peace, 
Grandpa Anshel was rich and came from a fine family. He was a 
FOLLOWER OF A HASIDIC REBBE, A TRUSTEE IN THE SYNAGOGUE, A BIG

CZAR: That's what Mister Big does too. (Points to himself.)

NARRATOR 3: But once — and when ever you hear but once, you 
KNOW THERE IS TROUBLE COMING — SOMETHING HAPPENED. BUTTONS 
KICKED THE BUCKET, He SUDDENLY JUST UP AND DROPPED DEAD, AND 
WAS FOLLOWED BY A NEW BUTTONS, A HAMAN, A VILLAIN, A RAT, THE 
LIKES OF WHICH YOU'VE NEVER SEEN.’ He COULDN'T BE BRIBED!
They tried the real thing: Big Money. Still nothing doing.
They invited him for gefilte fish. He wouldn't go. He wouldn't 
accept rare liqueurs. He didn't drink. He was clean as a 
whistle. He didn't let Jews do business. He didn't let Jewish 
teachers teach. If he saw a young woman, he'd rip off her 
MARRIAGE WIG, If HE SAW A YOUNG MAN, HE'D SNIP AN EARLOCK.
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NARRATOR 1: Anshel listened to them, and then he said:

ARRIVED, HE STARTED TELLING THE REBBE THE WHOLE STORY,

(Scene is played under a spot upstage.)

ANSHEL: It's horrible! It's a catastrophe. We have a man whose
HANDS ARE CLEAN.

THE REBBE CALLED OUT.

REBBE: May you be inscribed for a year of health.

NARRATOR 2: No sooner said than done, Anshel wasn't lazy, and 
money was no object. The town could bear the burden, Where the 
public's welfare was concerned, how could there be any excuses? 
So HE LEFT FOR THE REBBE's PLACE ONE HOT SUMMER DAY. WHEN HE

PEOPLE: For goodness sake, Reb Anshel, save the town! Tell us
WHAT TO DOl

ANSHEL: How can I help you, my children? Unless, of course, I 
CAN GET TO SEE MY REBBE, MAY HE LIVE AND BE WELL. WHATEVER HE'LL 
suggest, we'll DO.

NARRATOR 3: The rebbe closed one eye and made a motion with his 
HAND AS IF TO SAY: "HOLD UP, I KNOW EVERYTHING." HOW DID HE KNOW?
Only fools ask such questions. Those rebbes know everything, Then
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REBBE: Listen, Anshel.

NARRATOR 3: They were all on a first name basis with each
OTHER.

WITH YOU.

(Lights Fade.)

NARRATOR 3: This astounded Anshel. How did "Happy New Year" 
fit in here? This was summertime, Where was the connection? 
But one doesn't question the rebbe. Anshel waited patiently.
Before bidding him goodbye the rebbe called him over and said:

REBBE: Go home in peace and good health. Tell your village that 
I've wished them a Happy New Year. When you arrive home, wait 
for the fair, When the fair comes to town, I want you to buy a 
PAIR OF CHOICE HORSES, THE FINEST MONEY CAN BUY. I WANT BOTH OF 
THEM TO BE EXACTLY ALIKE, LIKE TWINS. THEY MUST BE COMPLETELY 
SPOTLESS, WITHOUT A FRECKLE. THEN, TAKE THOSE HORSES AND HITCH 
THEM TO A CARRIAGE; THE NICER, THE BETTER. DRIVE THEM TO THAT 
CITY WHERE MlSTER BlG MAKES HIS HOME. WHEN YOU GET THERE, REST 
THREE DAYS. THE FOLLOWING MORNING, RIGHT AFTER YOU'VE SAID YOUR
PRAYERS, AND THE NEXT AFTERNOON, JUST BEFORE SUNSET, RIDE AROUND 
THE PALACE. AND IT SHALL COME TO PASS THAT, IF THEY STOP AND 
ASK YOU HOW MUCH DO YOU WANT FOR THESE HORSES? — YOU WILL SAY 
THAT YOU ARE NOT A HORSE DEALER. NOW GO HOME AND MAY GOD BE
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ADJUTANT: Listen here, you, how much do you want for these horses?

(Stage scene of fair, and Anshel bargaining for horses with a 
GYPSY.)

NARRATOR 0: You can be sure that Anshel did not leave without 
those horses. He bought them, hitched them to a carriage, and

MORNING AFTER PRAYERS, AND AGAIN BEFORE SUNSET, HE DROVE AROUND 
THE PALACE GATES. He RODE SLOWLY. He DIDN'T RUSH. He HAD
PLENTY OF TIME AND RODE BACK AND FORTH IN FRONT OF THE PALACE 
THREE times. He followed all the rebbe's commands.

INTO HIS FACE, INSPECTING THE HORSES FROM ALL ANGLES, LIKE ONE 
who understood horse flesh. Then he asked him:

IMMEDIATELY SET OUT FOR THAT VERY PLACE WHICH THE REBBE HAD 
MENTIONED. He FULFILLED EVERYTHING TO THE LETTER. He AND THE 
HORSES ARRIVED ABOUT A MONTH BEFORE THE START OF THE JEWISH NEW 
Year. He rested three days and three nights. Then the next

NARRATOR 1: To make a long story short, he did this one day, 
two days, three days. Nothing at all happened. He became 
depressed. What would come of it all? But, one mustn't think 
TOO DEEPLY ABOUT IT. If THE REBBE HAD SAID SOMETHING, SURELY 
IT WASN'T IN VAIN. THEN, AS HE WAS DRIVING IN FRONT OF THE 
ROYAL PALACE, HE SAW A BUTTONS APPROACHING HIM, PROBABLY ONE OF 
THE ADJUTANTS. THE ADJUTANT STOPPED ANSHEL, WHISTLING STRANGELY
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NARRATOR 2: Exactly what the rebbe said would happen. Anshel's

HEART LEAPED A BIT, AND HE ANSWERED AS HE WAS TOLD TO:

ANSHEL: I'm not a horse dealer.

ADJUTANT: How do you come to such fine horses?

NARRATOR 2: This time, Anshel was quiet. He didn't know what to

ADJUTANT: Perhaps you've stolen them, huh?

ADJUTANT: So you have witnesses, huh? I know your sort of
witnesses,

ADJUTANT: You know the Czar likes your horses.

say, because the rebbe had not mentioned a question of that sort.
The adjutant became infuriated and said:

NARRATOR 3: Now Anshel's heart sank. He couldn't say a word.
Finally, God inspired him with these words:

NARRATOR 3: Then he started whistling again, looking the horses 
over. Finally, he said:

ANSHEL: Sir, these horses are mine. I bought them from a gypsy 
AT A FAIR. I HAVE WITNESSES. A WHOLE TOWN FULL OF JEWS.
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ANSHEL: What's the drawback? If he likes the horses, then my

HORSES CAN BE HIS HORSES.

HE UNDERSTOOD THAT IF THE REBBE TOLD HIM TO PARADE AROUND THE ROYAL

PALACE, THERE WAS A REASON FOR IT.

(Stage scene of Czar and his officers taking the horses)

CZAR: How much do you want for those horses?

NARRATOR 3: Anshel could hardly speak, His mouth was dry, and
HE FELT HIS VOICE SHAKING.

WHERE THEY BELONG.

ANSHEL: I don't sell horses. But if his Majesty has taken a 
LIKING TO THE HORSES, AND IF HIS MAJESTY WILL NOT BE ANGRY WITH 

ME, LET THE HORSES BE LED INTO HIS MAJESTY'S STABLES. THAT'S

NARRATOR 4: Don't ask how Anshel hit upon an idea like that. If 
it's fated, God gives you bright ideas. Since he was a wise man,

NARRATOR 2: Meanwhile, Anshel was standing quietly on the side, 
watching the goings on. He recognized Mister Big immediately; 
he knew him from his pictures. But it didn't faze him at all. 
He was just a man. Them Mr. Big approached Anshel, and as soon 
AS HE LOOKED AT ANSHEL A CHILL RAN THROUGH HIS BONES. AND THEN 

the Czar spoke.
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NARRATOR 3: He couldn't say any more for then Mister Big moved

CLOSER.

WOULD RIDE THEM.

(Blackout.)

SHOOK AND HIS HEART TICKED LIKE A GRANDFATHER CLOCK.

DO, TELL ME RIGHT NOW WITH NO BLUFFS, TRICKS, FLIM-FLAM, OR LONG- 

WINDED Jewish commentary. For if you do, it will cost you dearly.

NARRATOR 4: Well, my dear friend, what do you think went through 

Anshel's mind at that time? Surely, the mother's milk in him 
curdled, But since Anshel was a brave man, it didn't faze him. 
He plucked up his courage and told Mister Big,

A'lSHEL: Your Majesty, King, I swear that I have no underhanded 
INTENTIONS, AND I'M NOT THE SORT WHO LIKES TO BLUFF OR TRICK ANY

ONE. I DON'T ASK A THINK OF HlS MAJESTY. BUT I WOULD CONSIDER 

IT AN HONOR AND THE GREATEST OF FAVORS IF I COULD BE WORTHY OF 

HAVING MY HORSES IN HlS MAJESTY'S STABLES AND IF HlS MAJESTY

CZAR: Listen here. Perhaps you want some special favor, If you

NARRATOR 1: Naturally, Mister Big was moved by these words. He 
NOW STARTED TALKING IN A SOFTER TONE. He WAS A NEW MAN. THEN THE 
Czar left the courtyard and headed for the palace — with Anshel 
TRAILING BEHIND HIM, It DIDN'T FAZE ANSHEL A BIT, BUT HIS KNEES
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PORTABLE AND SMOKING A CIGAR, SHE NATURALLY BECAME VERY ANGRY
AND LOOKED STERNLY AT HIM, AS IF TO SAY:

(Lights Return,)

CZARINA: What's this Jew doing here?

IT.

CZAR: Dushinka, how about some tea?

NARRATOR 4: She remained silent.

CZAR: Dushinka, Tea!I

NARRATOR 2: All of the gold and silver wealth of the palace 
MADE ANSHEL DIZZY, BUT HE CONTROLLED HIMSELF, MlSTER BlG WALKED 

ON WITH ANSHEL AFTER HIM. THEN, MlSTER BlG SAT DOWN AND ASKED 

ANSHEL TO HAVE A SEAT, TOO. He OFFERED ANSHEL A CIGAR AND ANSHEL 

TOOK IT AND SMOKED IT. It DIDN'T FAZE HIM A BIT.

NARRATOR 3: In the meantime, She came in — the Czarina herself, 

DRAPED IN SATIN AND SILK AND DIAMONDS. SHE WAS AS BEAUTIFUL AS 

the Queen of Sheba. Seeing a Jew in the King's company, com-

NARRATOR 4: But Anshel didn't let it bother him. He had become so 
high and mighty, nothing bothered him. He continued smoking and 
didn't so much as glance at her, She kept staring at him. Mister 
Big understood that the guest didn't please her, but he ignored

He looked at her and said cheerfully:
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NARRATOR 3: Again she remained silent.

CZAR: Dushinka, tea.’:

NARRATOR 2: Well, he told Mister Big everything. And Anshel had

JUST THE TONGUE FOR IT.

ANSHEL: Now's the time to bring up the subject. Now I'll tell 
HIM, AND I don't CARE WHAT HAPPENS TO ME,..

NARRATOR 2: The window panes shook. It was nothing to sneeze at. 
Treason you know...Immediately, adjutants and generals started 
pouring into the place. In a flash, all sorts of home-made jams, 
EGG BAGELS, AND BOILED EGGS WERE ORDERED. BOILED EGGS — FOR THE 
Czar's court knew that a pious Jew wouldn't touch anything but 
BOILED EGGS. THE CZAR ASKED HIM TO EAT AND DRINK AND MAKE HIM
SELF AT HOME. BY AND BY, HE ASKED ANSHEL WHO HE WAS, WHAT HE DID, 
HOW HE EARNED HIS LIVING, AND HOW THE JEWS OF HIS AREA WERE DOING. 
He wanted to know everything, And he was very friendly. When it 
CAME TO THE QUESTIONS ABOUT THE JEWS, ANSHEL THOUGHT TO HIMSELF:

ANSHEL: Here's the whole story Your Majesty. Your Jews have no 
complaints. But if His Majesty is in a good mood, and if I have 
found favor in His Majesty's eyes, and if His Majesty will not 
BE ANGRY WITH HIS SERVANT, I SHALL TELL YOU THE WHOLE TRUTH. YOUR 
Majesty knows that the Jews live by grace of Buttons,



(66)

NARRATOR 3: Mr, Big looked at him and said:

COURSE.

NARRATOR 4: Anshel continued and told the Czar. ..

on the table.

If he's just a regular Buttons, it's fine and dandy. But if, 
God forbid, he isn't, then there's trouble. Not long ago, a new 

Buttons came into our village, clean as a whistle! That a Buttons 
BE INCORRUPTIBLE, IS SOMETHING UNHEARD OF, IT'S THE UlH PLAGUE.'

CZAR: I'LL BE HONEST WITH YOU. I don't KNOW what you're TALKING 

about. What do you mean by clean as a whistle? What do you mean 
by a Buttons?

ANSHEL: By clean as a whistle, I mean a man whose palm won't be 
GREASED. By a BUTTONS, I MEAN A LITTLE Mr. BlG, WHOM YOU APPOINT 

TO WATCH OVER EVERY LITTLE TOWN. WELL, BUTTONS WATCHES THOSE TOWNS 

AND IN A FEW YEARS BECOMES VERY RICH. WHO FROM? THE JEWS, OF

WE'VE GOTTEN USED TO IT. BECAUSE JUST AS JEWS KNOW, THEY

MUST PRAY EVERY MORNING, THEY ALSO KNOW THAT AN OFFICIAL MUST TAKE, 

AND A JEW MUST GIVE.

ANSHEL: I want you to know, Your Majesty, that your whole kingdom, 
FROM EAST TO WEST, FROM NORTH TO SOUTH, IS FILLED WITH TAKERS. THE 

ONLY ONES WHOSE PALMS YOU CAN'T GREASE ARE CRIPPLES WHO HAVE NO 

HANDS. AND EVEN HE WHO HAS NO HANDS WILL TELL YOU TO SLAP IT DOWN
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(Blackout. Return.)

REBBE: In the Bible there is a curse, the simple meaning of which 

we cannot understand. The Bible says that God will send you a 
NATION WHOSE LANGUAGE YOU WILL NOT BE ABLE TO UNDERSTAND, THE 

QUESTION THEN ARISES, WHAT SORT OF CURSE IS THAT? HOW IS THAT 

possible? That the Gentiles don't understand our language — 
WELL, that's NATURAL — THAT'S WHY THEY'RE GENTILES. BUT THAT A 

Jew won't understand what the Gentile is talking about? Where's 
THE CONNECTION? Is THERE ANYTHING A JEW DOESN'T UNDERSTAND? If 

SO, WE HAVE TO INTERPRET THE VERSE DIFFERENTLY. GoD WILL SEND

FORTH A NATION WHOSE LANGUAGE YOU WILL NOT UNDERSTAND REALLY MEANS 

THAT GOD WILL SEND A GENTILE WHOM YOU WON'T BE ABLE TO TALK TO.

There's nothing wrong with that either. You have to live and 

let live. The Bible tells us to get along with our neighbor. 
So OUR COMMENTATOR RASHI SAYS — "BUT IF HIS DOG BARKS, MUZZLE 

HIM,"

NARRATOR 1: It was just before Rosh Hashana. Once in the rebbe's 
HOUSE HE STOOD (ONE ALWAYS STOOD BEFORE THE REBBE) AND TOLD HIM THE 

WHOLE STORY FROM BEGINNING TO END. It TURNED OUT THAT ANSHEL NEED 

NOT HAVE BOTHERED, FOR THE REBBE KNEW ALL OF IT ANYWAY. THEN WHY 

DID HE LET HIM KEEP TALKING? BECAUSE IT WASN'T POLITE TO INTERRUPT 

A MAN WHILE HE SPOKE. THEN THE PEOPLE LISTENED TO THE REBBE SPEAK.
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NARRATOR 3: One the eve of the New Year, when the Jews were

(THE LIGHTS FADE OUT. CURTAIN.)

In other words, he'll be as clean as a whistle. And a Gentile 
who doesn't take bribes is a catastrophe.

NARRATOR A: So the upshot was that the Jews had a wonderful 
Rosh Hashana and an even better Sukkot, Don't even ask about 
Simchas Torah! They had a grand time. It was said that even 
the new Mr. Big had a few drops and danced with the rest of the 
Jews. So that's the story. Be well, and have a happy. ..

leaving the synagogue after prayers and wishing each other a 
HAPPY HOLIDAY AND GOOD HEALTH, A NEW LITTLE Mr. BlG CAME INTO 
TOWN. He WAS a CLEVER MAN, AND WISE, GOOD AND KIND — IN SHORT, 
a Jewel of a Gentile, a regular Buttons. He was a taker! 11 
In fact, he took enough for himself and for the Buttons before 
HIM. He TOOK FROM THE QUICK AND THE DEAD.
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Around the turn of the century, tfe infant Zionist movement

PENDENT STATE.

WAS ATTEMPTING TO GATHER STRENGTH AND MOMENTUM IN THE QUEST FOR 

a Jewish national homeland. The movement's founding father, 
Dr. Theodor Herzl of Vienna, idealistically sought to establish 
SUCH A HOMELAND IN ANY PLACE THAT THE WORLD WOULD OFFER. FOLLOW

ING Dr. Herzl's untimely death in 1904, Dr. Chaim Weizmann 
EMERGED AS THE NEW LEADER OF THE WORLD ZIONIST MOVEMENT.

Through it all, and up until the founding of Israel in 1948, 
the Zionists were confronted by the inability or refusal of the 
WORLD TO UNDERSTAND OR CARE ABOUT THE JEWISH NEED FOR AN INDE"

Dr. Weizmann, a brilliant scientist, established himself in 
Great Britain. There he campaigned vigorously for the Zionist 
goal, specifying the land of Palestine as the proposed Jewish 
HOMELAND, NOT ALL JEWS SUPPORTED WEIZMANN, OR THE ZIONIST MOVE

MENT. Some favored the acceptance of Britain's original offer 

of Uganda for a Jewish homeland. But Dr. Weizmann's work before 
and during the First World War in England paved the way for the 
government's 1917 Balfour Declaration, in which Britain declared 
its support for a Jewish national home in Palestine.

CHAIM WEIZMANN TALKS TO LORD BALFOUR—A DUOLOGUE5
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BASED ON FRAGMENTS OF THE CONVERSATION THAT ACTUALLY TOOK PLACE.

In January, 1906, a famous meeting took place between 

Weizmann and Arthur James Balfour, Prime Minister, at the Queen's 

Hotel in Manchester. What follows is a fictionalized duologue

There are only two actors needed for this presentation: Dr.
Weizmann and Lord Balfour,
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CHAIM WEIZMANN TALKS TO LORD BALJFQUR

LORD BALFOUR: Good day, my dear friend, Ik. Heitmann.

ALL IS WELL WITH YOU.

WEIZMANN:
CAUSE OF MY WORK.

INDEED FULL.

WEIZMAl'JN: A good day to you, Lord Balfour. It is a privilege 
TO BE ABLE TO SPEAK WITH YOU HERE IN MANCHESTER, I TRUST THAT

(This calls for an empty set. The two characters should 

face each other from across stage. The duologue begins with the 
TURNING ON OF TWO INDIVIDUAL SPOTS, ONE ON EACH SPEAKER.)

WEIZMANN: Not entirely, I'm afraid, my Lord, You know I am very 
INVOLVED WITH THE WORK OF THE MANCHESTER ZIONIST SOCIETY. BETWEEN 

THAT AND MY INTENSE LABORATORY WORK—AND DEALING WITH THE LONDON 

FOGS, WHICH DEPRESS ME TO NO END (THEY BOTH CHUCKLE)—MY DAYS ARE

Thank you, sir, yes. And how is your fiancee, Miss 
IS IT?

BALFOUR:
Chatzman,

BALFOUR: Of course, so sorry to hear it. You are a busy chap, 
aren't YOU? I PRESUME YOU MEAN YOUR SCIENTIFIC WORK, EH?

Yes, Vera is well. I do not get to see her often be-
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BALFOUR: Well, well, we hope your tenure here in England does

NOT PROVE ALTOGETHER TOO OVERBEARING.

AND WORK HERE.

WILL TOWARD THE WORLD COMMUNITY.

BALFOUR: I was under the impression that Dr. Herzl's purpose was
NOT SO MUCH TO GARNER PALESTINE FOR THE JEWS, BUT TO SIMPLY ESTABLISH 

A HOMELAND SOMEWHERE FOR THE JEWISH RACE. As YOU KNOW, HlS MAJESTY'S 

GOVERNMENT HAS OFFERED UGANDA TO THE JEWS...

WEIZTWIN: Of course not, my Lord. I have been privileged to live

WEIZMANN: Lord Balfour, Dr. Herzl was the very inspiration of our 
MOVEMENT. WERE IT NOT FOR HIS COURAGE AND DARING AND BRILLIANCE, 

I COULD HAVE NEVER EVEN THOUGHT TO APPROACH YOU TODAY ON THE ZIONIST 

question. Clearly, he was the father of our movement. He launched 
US AND GAVE US AN IDEAL. OUR PLAN NOW IS TO PROCEED WITH THE ACTUAL 

PLANNING AND CREATING OF A JEWISH NATIONAL HOMELAND IN PALESTINE. 

WE HOPE TO RECEIVE THE WORLD'S BLESSING, PARTICULARLY THAT OF THE 

British government.

BALFOUR: I was a great admirer of Dr, Herzl and his work, Dr. 
Weizmann. His death saddened me. I found him to be most in
telligent and most practical in his approach to the Zionist 
problem. Particularly, he impressed me with his faith and good-
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HOMELAND•

BALFOUR: I must say that I am quite fascinated with your people's 
OBSESSION WITH PALESTINE.

TO NEGOTIATE WITH LEADERS FROM ALL OVER THE WORLD ON OUR QUESTION. 
TO HIS DYING MOMENT, DR. HERZL WAS DETERMINED TO FIND A SOLUTION 
for the Jewish people somewhere. We believe now, however, that 
THE ONLY ANSWER IS PALESTINE. THE SIXTH ZIONIST CONGRESS WAS 
FORCED LAST YEAR TO REJECT ENGLAND'S KIND OFFER OF UGANDA. .It 
IS CLEAR TO US THAT THE ONLY PLACE ACCEPTABLE TO THE JEWISH PEOPLE 
IS OUR ANCIENT HOMELAND IN PALESTINE.

HEISMANN: We have good reasons to prefer it. Even as we met last 
YEAR AT THE ZIONIST CONGRESS TO DISCUSS THE UGANDA PROPOSAL, WE 
WERE STILL REELING IN SHOCK FROM THE KISHINEV POGROM. YOU KNOW, 
THIS COLDBLOODED MASSACRE OF THE JEWISH POPULATION IN THAT UN
FORTUNATE TOWN WAS ORGANIZED BY THE CZARIST MINISTER OF THE IN
TERIOR, Plehve. When such things occur, we cannot help but believe 
that Palestine is our only alternative, It is our only natural

BALFOUR: (sincerely): Dr. Weizmann, you have done great scientific 
work for England. Your love and friendship for the Royal govern
ment is clear. Our hand is not in Palestine, so we can neither 
REFUSE NOR OFFER IT TO THE JEWS, YOU HAVE APPARENTLY REJECTED OUR 
offer of Uganda. What do you propose for this government?

WEIZMANN: Part of Herzl's tremendous contribution was his ability
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MANY TIMES, MUST AT LAST HAVE A HAVEN OF THEIR OWN,

BALFOUR: (He is startled,) But Dr. Weizmann, we have London.

WEIZMANN: That is true. But we had Jerusalem when London was

a marsh.

(Balfour is struck by this. He smiles gently.) I see,

BALFOUR; Then I must say, in all candor, my good friend, consider
ing the immediate and practical necessity of a Jewish homeland which 
you so vividly describe, why then do you refuse our offer of Uganda 
AND INSIST ON PALESTINE?

WEIZMANN: (Pauses. Then thoughtfully:) Lord Balfour, supposing 
I were to offer you Paris instead of London, would you take it?

VENT A MADMAN FROM SEIZING POWER IN SOME INDUSTRIAL NATION AND 

PROVOKING A WHOLE CONTINENT INTO OUTRAGE AGAINST THE JEWISH 

people? The Jews, having been unwelcome in so many places so

BALFOUR:
I SEE. YOU ARE A FASCINATING RACE INDEED. ARE THERE MANY JEWS 
WHO THINK LIKE YOU?

WEIZMANN: My Lord, we appeal to the tradition of fairness, com
promise, AND PRACTICAL SENSE TRADITIONALLY DISPLAYED BY GREAT 
Britain more than any other of the Great Powers, We wish the 
WORLD TO GRANT THE JEWS A HOMELAND IN PALESTINE, KISHINEV WAS 
ONLY ONE BLOODY INSTANCE IN A LONG SAD HISTORY. WHAT IS TO PRE-
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I BELIEVE I SPEAK THE MIND OF MILLIONS OF JEWS WHOM YOUWEIZF1ANN:

If that is so, you will one day be a force.BALFOUR:

WEIZMANN: Thank you, Lord Balfour, (The lights begin to dim.)

BALFOUR: (Slowly.) It is curious. The Jews I have met are quite

different.

WEIZMANN: Lord Balfour, you meet the wrong kind of Jews,

(LIGHTS OUT.)

WILL NEVER SEE AND WHO CANNOT THINK FOR THEMSELVES, BUT WITH WHOM 

I COULD PAVE THE STREETS OF THE COUNTRY I COME FROM.
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OF SCRIPT THAT CAN BE DEVELOPED TO ENHANCE AND VIVIFY THE

BIBLICAL STORY.

Appearing in this presentation are:

Many students can become involved in the production of a 
videotape presentation. Besides the actors appearing on the tape,
OTHERS CAN HELP DESIGN AND DEVELOP IMAGINATIVE SETS, SOUND EFFECTS, 

TITLES, ETC. A RELIABLE CREW THAT KNOWS ITS WAY AROUND THE EQUIP

MENT SHOULD HANDLE THE VTR TAPE AND CAMERA.

DON THEBES, ANCHORPERSON 
HARK FAROUN, REPORTER 
IRENE HATHOR, REPORTER 
BILL SERABIT, REPORTER 
YONATAN BEN-HOFESH 
HOSES 
AARON
PHARAOH RAMSES

A NEWSCAST CAN EFFECTIVELY REGISTER THE IMPACT OF THE EVENTS 

SURROUNDING THE FIRST MEETING BETWEEN PHAROAH AND HOSES, AS TOLD 

IN THE EARLY CHAPTERS OF EXODUS. If A TEACHER HAS ACCESS TO A 

VIDEOTAPE RECORDER (VTR) SYSTEM, THIS IS AN EXAMPLE OF THE KIND

HOSES CHALLENGES PHARAOH—VIDEOTAPE NEWSCAST6
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PEOPLE AT NAACP OFFICES
EGYPTIAN POLICE
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TOES CHALJLHJGES PHARAOH

(Switch scene.)

AS IT BREAKS—

(This televised program should begin with the logo and 
MUSICAL INTRODUCTION FOR "NEWS FROM THE NlLE." BACKGROUND,

DESIGN, AND LAYOUT ARE LEFT TO THE IMAGINATION OF THE CREATORS 

OF THE VIDEOTAPE.)

MARK FAROUN: Yes, Don. I am standing here at the reception area 
of the Pharaoh's administrative center. There is no sign yet of 
either Moses or Aaron. Of course, when they arrive, our Rapid- 
Cam will be here to capture the sights and the sounds of the news

REPORTER DON THEBES: (note: our anchorperson can certainly be 
a woman, if so, substitute DONNA THEBES.): Good evening: 
Tonight, on "News from the Nile," a special report on the recent 
escalation of activities by the freedom-seeking Hebrew slaves. 
Our reporter, Mark Faroun, is standing by with the Nile News 
Rapid-Cam for a possible live report at the Pharaoh's palace. 
Nile News has learned that civil rights activist Moses, a 
Hebrew leader, may be granted an audience with Ramses at any 
MOMENT. As YOU KNOW, MOSES AND HIS BROTHER AARON HAVE ATTEMPTED 

TO SEE THE PHARAOH FOR SOME TIME TO DISCUSS HEBREW ASPIRATIONS. 

Are you there, Mark?
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(Switch back,)

(Switch.)

THEBES: That's fine., thank you, Mark. We'll get back to you, 
In the meantime, while we wait, Nile News has prepared a back-

many in the country ncw as a full-fledged revolutionary with 
aspirations for the throne. For a background report on this 
unusual man, here is Irene Hathor in Goshen.

HATHOR: (she is standing in a deserted sandy field) : Police 
continue to mark off the area off to my right (camera sweeps 
left; we see policemen standing guard) where the slaying of 
slave taskmaster Abu Simbel (we see his picture on the screen 
EVEN AS HER VOICE CONTINUES) APPARENTLY TOOK PLACE. No ONE HAS 

PROVEN ANYTHING YET, BUT THERE IS SPECULATION THAT MOSES MAY 

HAVE BEEN RESPONSIBLE. CERTAIN HEBREW WITNESSES, WHO WERE 

GRANTED 15 MINUTE REST PRIVILEGES IN EXCHANGE FOR TESTIMONY AT 

THE TIME OF THE INCIDENT, ADMITTED SEEING MOSES RUN OFF IN THAT 

DIRECTION (SHE POINTS),

GROUND REPORT TO GET YOU UP TO DATE ON THESE FAST-BREAKING 

events. The recent stirring among the Hebrew slaves really 
GOT ITS IMPETUS FROM THE SLAYING OF AN EGYPTIAN TASKMASTER IN 

Goshen. The alleged killer was this same Moses, regarded by
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NAACP

National Association for the Abolition of Certain Pharaohs.)

OUR VIEWS WILL BE EXPRESSED.

Nile News has learned that Hoses did spend some time in Midi an 
FOLLOWING THIS MURDER, AND NO ONE AT THE OFFICES OF THE NAACP 

WILL GIVE US ANY INFORMATION AS TO WHY f'loSES DID SUDDENLY TAKE 

UP TEMPORARY RESIDENCE IN HlDIAN. FOR A REPORT NOW ON WHAT IS 

HAPPENING AT THE HEBREWS' CIVIL RIGHTS CENTER TODAY, IN THE 

wake of Moses' apparent return, we switch back to Ramses City.

BEN-HOFESH: All we know is that apparently Hoses will get an 
OPPORTUNITY TO SPEAK TO PHARAOH TODAY, AND WE ARE HOPING THAT

REPORTER BILL SERABIT: This is Bill Serabit reporting from the 
National Association for the Abolition of Certain Pharaohs. 
(People mill about in the background.) I have with me a rep
resentative OF THIS MILITANT ORGANIZATION,(CAMERA FADES BACK; 

WE SEE SOMEONE WITH HIM.) YONATAN BEN-HoFESH. SlR, WHAT IS 

HAPPENING TODAY?

(Switch. We see a sign in front of what is apparently an office.
Excited voices are heard in the background as we read the sign:
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SERABIT: What would you like Moses to tell Pharaoh?

BEN-HOFESH: It would be nice if Moses could get Pharaoh to resign.
We see no other way to bring about the end of the institution of

SLAVERY,

SERABIT: That's all for now, Back to you, Don,

(Switch back.)

(Switch.)

SERABIT: Mr. Ben-Hofesh, Nile News has picked up a report that 
Moses is actually going to demand that Ramses let all the Hebrews 
ACTUALLY LEAVE EGYPT. WHAT IS YOUR REACTION?

THEBES: Thank you, Bill, Now we understand that Moses and Aaron 
have actually arrived at the Pharaoh's palace. Hark Faroun is 
STANDING BY WITH A LIVE REPORT. MARK.,,

BEN-HOFESH: Ha! Leave Egypt? You must have heard that one 
wrong! Only a plague or some other disaster could drive old 
Ramses that crazy. Leave Egypt?! That's a good one. Where 
would we go? To visit the Philistines?
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MOSES: My brother will speak for me, and Pharaoh will understand.

GROUP OF MISERABLE SLAVES TO OVERTHROW SUCH A POWERFUL REGIME 

ANYWAY, WOULDN'T IT? THAT IS NOT OUR MISSION, We ARE HERE TO 

EXPRESS TO HIM THE WILL OF GoD, THAT HE END THE UNSPEAKABLE 

SUFFERING OF THE HEBREWS.

FAROUN: How do you expect to convince Ramses that your God has 
ANY INTEREST IN THE MATTER?

FAROUN: Aaron, are you proposing, as the NAACP has, to oust the 
Pharaoh?

FAROUN: Moses, is it true that you wish to overthrow Pharaoh 

Ramses?

MOSES: That is utterly ridiculous! We have no desire to harm 
the Egyptian throne. It would certainly be impossible for a

FAROUN: This is Mark Faroun reporting for Nile News, live on 
our Rapid-Cam, from the Pharaoh's administrative center. As you 
can see, activity is intensifying here (reporters are, in fact, 
rushing around) and we understand that Moses is here—there he 
is! (We see Moses and Aaron entering; Faroun rushes up and be
gins talking with Moses.)
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(Switch back.)

RAMSES: What have you to say, Moses? (He smiles scornfully.)

MOSES: My brother, Aaron, will speak for me.

FAROUN: Leave? Did you say leave Egypt? (Noses and Aaron now 
WALK ON BY FaROUN AS A HERALD ANNOUNCES THE ENTRANCE OF PHARAOH. 

The picture switches back to Don Thebes at the anchor position.)

AARON: We are not so foolhardy to think that we can be liberated 
by force. We have no might against Pharaoh-except through our 
God. Pharaoh will understand, one way or another, that it is 
God's will that we leave Egypt.

THEBES: So there you saw the arrival of civil rights advocates 
Moses and Aaron, who have just made the startling announcement 
THAT, IN FACT, THEY PLAN TO ASK PHARAOH TO ALLOW THE HEBREW 

SLAVES TO LEAVE EGYPT,. .UH, LET'S SWITCH BACK NOW TO THE PHARAOH'S 

PALACE AND LOOK ON. OUR REPORTER TELLS US THAT PHARAOH HAS NOW 

GRANTED AN AUDIENCE TO MOSES AND AARON,

AARON: Your Hebrew slaves need to leave for a three days' journey 
INTO THE WILDERNESS. It IS WILL OF THE LORD, GOD OF ISRAEL, THAT 

WE GO TO PRAY AND SACRIFICE TO HlM.
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(Switch scene back to Thebes.)

night.

(FADE OUT.)

Thus says the Lord: "Let my people go, that they may hold a feast 
to Me in the wilderness."

RAMSES: (Mixing laughter with outrage.) You amuse me, FfosEsI I 
could throw you and your rubbish about a God of Israel into a dark 
PIT, BUT I AM STRUCK BY HOW SERIOUS YOU TAKE YOURSELF!

THEBES: As you just saw and heard, live from the Pharaoh's palace, 
Pharaoh Ramses has rejected outright a request by Moses to allow 
the Hebrew slaves a three day holiday to go out into the desert 
AND WORSHIP THEIR GoD—A GOD WHOM THE PHARAOH OBVIOUSLY REJECTS. 

This apparently concludes today's events. Should any further 
NEWS DEVELOP, YOU'LL HEAR IT FIRST ON "NEWS FROM THE NlLE." NOW 

FROM OUR ANCHOR POSITION IN RAMSES ClTY, THIS IS DON THEBESj GOOD

MOSES: You had better listen, Ramses, You have embittered our 
LIVES TOO LONG. THE GoD OF ISRAEL HAS HEARD OUR CRIES. NOW YOU 

MUST COMPLY. He HAS COMMANDED: "LeT MY PEOPLE GO!"

RAMSES: (thoroughly disgusted.): Who is this Lord, that I should 
HEED HIS VOICE AND LET ISRAEL GO? THE INTERVIEW IS ENDED!
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BACKGROUND SETS ARE OPTIONAL,

Since the horror of the Nazi Holocaust, the most outstanding 
Jewish confrontation has been that of the new State of Israel 
versus its foes, This confrontation has involved the entire- 
world Jewish population on one level or another,

Jews from Europe and Palestine helped one another reach the 
FREEDOM AND SANCTUARY OF THE HOLY LAND FOLLOWING THE END OF WORLD 

War II. Aid and immigrants came from the Americas, from Asia, 
from North Africa, from everywhere. In the meanwhile, the local 
Jewish population in Palestine prepared for and successfully de
fended themselves against the immediate Arab invasion.

THE BIRTH OF ISRAEIVZ/AS A NEW DAY BREAKS OVER THE MOUNTAIN TOPS"
- READERS' THEATRE7

The following is a Readers' Theatre presentation on this 
epic. Parts need not be memorized; they are read with dramatic 
interpretation. The allocation of parts is really arbitrary, 
It is set up here for seven readers. Background music should be 
pre-recorded. The stage setting is entirely open. Appropriate
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THE BIRTH OF ISRAEIV"AS A NEW DAY BREAKS OVER > IWTAIN TOPS"

(The lights come up slowly. The readers sit on stools. Except

READER 1:

FOR THE FIRST READER, ALL KEEP THEIR HEADS DOWN UNTIL AFTER THE 

READING OF THE OPENING POEM.)

KISS THE WORLD GOODBYE.

For seven weeks I've lived in here, 
Penned up inside this ghetto
But I HAVE FOUND MY PEOPLE HERE.
THE DANDELIONS CALL TO ME
And THE WHITE CHESTNUT CANDLES IN THE COURT.
Only I never saw another butterfly.
That butterfly was the last one. 
Butterflies don't live in here, 
In the ghetto,

against a white stone...
Such, such a yellow

Is CARRIED LIGHTLY 'WAY UP HIGH.
It WENT AWAY I'M SURE BECAUSE IT WISHED TO

The last, the very last,
So RICHLY, BRIGHTLY, DAZZINGLY YELLOW, 

Perhaps if the sun's tears would sing
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(Pause.)

READER 5: It will foster the development of the country for the

BENEFIT OF ALL ITS INHABITANTS;

READER 7: It will ensure complete equality of social and political
rights to all its inhabitants irrespective of religion, race, or
SEX;

READER 2: It will guarantee freedom of religion, conscience,
language, education and culture;

READER 2: Is it the light of the inferno, or is it possibly 
A RAY OF HOPE?

READER 3: Six million are gone! Surely light has gone out 
of the world. What can there be for us?

READER 4: (with exaltation.): The State of Israel will be open 
for Jewish immigration and for the ingathering of the exiles;

ALL (raising heads slowly): 1945. The world is a graveyard. 
What will become of us—we, who carry the burden of life? 
(The lights flash off and on twice. Music begins in the 
background. It is the "Hatikvah." Music should continue 
IN THE BACKGROUND THROUGH THE NEXT SEGMENT,)
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READER 3: It will safeguard the holy places of all religions;

BOUND FOR

READER 1: Where are you from?

READER 2: I WAS VERY LITTLE WHEN .WHENI don't really know.
THEY TOOK US AWAY. AND YOU?

READER 5: All over the world, there is a stirring. From the 
VERY ASHES OF THE CREMATORIA, FROM THE BONES OF AUSCWITZ, 

Dachau, and Treblinka, the soul of the Jewish people is living 
AND MOVING, MARCHING AND SAILING DEFIANTLY TO THE LAND OF 

Israel. .. (Readers 1 and 2 appear standing in a spot, upper 
STAGE RIGHT, DEPICTING TWO YOUNG PEOPLE ABOARD A HAGANAH SHIP 

Israel.)

READER 1: I am from Brussels. I lost all my family in the camp. 
The Jewish Agency is sending me to Israel to join a kibbutz for 
CHILDREN LIKE ME. I HAVE HOPE THAT THINGS WILL BE GOOD THERE, 

We are going to plant trees and grow crops.

READER 4: And it will be faithful to the principles of the 
charter of the United Nations. ("Hatikvah" music fades out.)

READER 2: So no one is waiting for you when the ship gets to 
Haifa?
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READER 1: Israel. . .we're home, really at home, (spotlight out.)

READER 7: The Arabs began the wave of attacks on Jewish settlements 
after the Arab governments refused to accept the United Nations 
Partition Resolution.

READER 2: Yes, I suppose—LOOKI Do you see it? Land'. It's 
Haifa: Oh, Father:

READER 1: Your father?: Oh, you are so lucky'. Imagine, you have 
SOMEONE IN YOUR FAMILY WAITING FOR YOU.' HOW HAPPY YOU MUST BE I

READER 1: Somebody will, I suppose. But I am used to being alone 
IF I HAVE TO.

READER 6: Israel's War of Independence really began as a civil war 
BETWEEN THE ARAB AND JEWISH COWUNITIES IN THE LAND OF ISRAEL, AFTER 

November 29, 1947. (Music begins in background, suggesting early 
history of Israel. "Shir Hapalmach" would be appropriate.)

READER 2: The Agency thinks that my father is there, in Israel. I 
GUESS HE MIGHT BE THERE. He MUST HAVE GOTTEN AWAY FROM THE NAZIS. 

He was a doctor, I don't even know him.
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IF NEED BE.

READER 5: The Jewish forces of the "Haganah" consisted of four 
WELL-TRAINED BATTALIONS OF 3,000 SOLDIERS KNOWN AS THE "PALMACH", 

PLUS SOME 50,000 POORLY-TRAINED RESERVISTS. THE JEWS HAD NO

READER 4: By April of 19A8, units of Arab irregulars had crossed 
INTO THE COUNTRY FROM SYRIA, LEBANON, AND EGYPT AND REINFORCED 

THE LOCAL ARABS IN THEIR RAIDS AND AMBUSHES ON JEWISH LOCALITIES.

READER 3: The Partition Resolution of 1907 was to have divided 
Palestine, then under British flANDATE, into a Jewish and an Arab 
state, with Jerusalem internationalized. The Jewish National 
Council accepted the plan. The Arabs' response was military 
invasion. As the British prepared to leave the troubled land, 
the Jews made ready to defend their new homeland,

heavy artillery, just a handful of anti-aircraft guns, a few 
homemade mortars. Against this, six Arab nations had mustered 

ARMIES OF 80,000, INCLUDING THE CRACK BRITISH-TRAINED ARAB LEGION.

READER 1: The faceless, bewildered survivors of the Nazi Holocaust 
CONTINUED TO ARRIVE IN PALESTINE. MANY OF THEM IMMEDIATELY TOOK 

up arms. Often there was no common language among the variety of 
Jewish immigrants, yet they marched forward together, bound up in 
the new meaning life had for them. Now they were prepared to die 

(Music fade out.)
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ALL: THE BRITISH MANDATE IN PALESTINE WAS TEMINAIED.

SERVICE.

(All lights out.)

READER 4: A blackout was ordered for all of Jewish Palestine. On

READER 2: Jerusalem fell under siege. At seven o'clock on the 
MORNING OF MAY 14, 1948, THE BRITISH HlGH COMMISSIONER APPEARED 

ON THE STEPS OF THE GOVERNMENT HOUSE IN JERUSALEM. He STEPPED 

INTO HIS GOVERNMENT CAR, AND DOWN CAME THE BRITISH FLAG ABOVE 

Government House. The Commissioner drove off.

READER 3: Israel was about to be born: a tiny country cut off 
and surrounded, with no mail services, few communications. The 
Council of the People had no offices, no constitution, no civil

READER 6: Ladies and gentlemen, the People's Council of Eretz 
Yisroel is in session. Mr. Ben-Gurion...

FACING THE REMAINING READERS, WHO NOW REPRESENT THE ASSEMBLED 

Council.)

TOP OF EVERYTHING, THIS MEANT NO BROADCAST NEWS, NO NEWSPAPERS, NO 

piped water. But in Tel Aviv, which was not under siege, special 
ACTIVITY WAS OCCURRING AT THE ART MUSEUM. (LIGHTS RETURN, We SEE 

that Readers 6 and 7 have moved to positions upper stage left,
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REGULAR POSITIONS,)

(New segment of music begins: "Jerusalem of Gold.")

READER 1: The very next day, the territory of Israel was invaded 
BY THE REGULAR ARMIES OF EGYPT, JORDAN, IRAQ, SYRIA, LEBANON, AND 

A CONTIGENT FROM SAUDI ARABIA.

READER 3: "This will be a war of extermination and a momentous 
MASSACRE WHICH WILL BE SPOKEN OF LIKE THE MONGOLIAN MASSACRES AND 

Crusades."

READER 2: Azzam Pasha, Secretary-General of the Arab League, said 
in Cairo:

ALL: Baruch ata adonai, eloheinu meuekh ha-olam, she-hechiyanu, 
VE-KIYIMAANU VE-HIGIANU LA ZMAN HA~ZEHl (MUSIC OUT. RETURN TO

READER 7: (As the "Hatikvah" begins quietly in the background,) 
"It is the self-evident right of the Jewish people to be a nation, 
AS ALL OTHER NATIONS, IN ITS OWN SOVEREIGN STATE,,. (PAUSE, AS 

"Hatikvah" becomes a bit louder.) With faith in Almighty God, we 
SET OUR HANDS TO THIS DECLARATION, AT THIS SESSION OF THE PROVISIONAL 

State Council in the City of Tel Aviv, on this Sabbath eve, the 
FIFTH DAY OF IYAR, THE 14TH DAY OF f'lAY, 19A8." THE STATE OF ISRAEL 
HAS RISEN!
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READER 7: A peace of sorts settled over Israel. But those who had

DIED WOULD NOT BE FORGOTTEN, ESPECIALLY BY THEIR COMRADES BY WHOSE

SIDE THEY HAD FALLEN.

READER 5: For even as there was joy for Israel's victory in every

PLACE WHERE FREEDOM IS VALUED, THE CELEBRATION WOULD ALWAYS BE

TEMPERED BY THE MEMORIES OF SO MANY LOST YOUNG SOULS.

READER 6: One Jewish soldier expressed his sorrow and longing for

LOST BOYHOOD FRIENDS, AND IN DOING SO, EXPRESSED THE PAIN OF THE 

entire Jewish nation.

READER 6: Israel managed to capture half of the city of Jerusalem, 
There the new state established its capital, even though the Jews 
HAD BEEN DRIVEN OUT OF THE OLD ClTY, ON THE OTHER SIDE, JERUSALEM 

WOULD REMAIN DIVIDED FOR 19 YEARS.

READER 5: Six thousand Israelis were killed, one percent of the 
TOTAL YISHUV, THE JEWISH POPULATION.

READER 4: The Arabs made frightening advances toward Tel Aviv and 
the Mediterranean Sea. But Israel drove back the invading forces,
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BE FELT.)

As A NEW DAY BREAKS OVER THE MOUNTAIN TOPS IN THE EAST,READER 1:

READER 2:

MOANING OF THE WOUNDED.

MY HOME BECOMES CLEAR.

HOOD PAST GRABS HOLD OF MY SOBBING HEART.

READER 5: And I, holding and sucking the remnant of that memory

READER 4: I was beaten to the ground; I was rubbed into the dust. 
Yet, like a vicious parasite within me, that picture of my child

while DEATH IS BEATING AT THE DOOR--OH, DAMN, THAT HOUR OF LOSS IN 

WHICH I WAS LEFT IN SOLITUDE.

A PEACEFUL DAY, WITH CLEAR BLUE SKIES, 

That is when, as if to torment my soul, 
I AM DRAWN TO THOSE WHO ARE NO MORE.

Leaden skies loom angrily above me. Near to me lie the 
CORPSES, THEIR BLOOD STREAMING AT MY FEET. My EARS RING WITH THE

(The LIGHTS DIM SLOWLY. A SOFT SAD ISRAELI MELODY WOULD BE 

SUITABLE IN THE BACKGROUND. A DEFINITE SENSE OF TRANSITION SHOULD

READER 3: In the fog of my mind, I see my birthplace. Slowly the 
PICTURE TAKES SHAPE. So REAL! THROUGH THE HAZE, THE VISION OF
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STOREHOUSES WITH A HARVEST OF DEATH.

READER 7: They are reaping their crop, like rows of wheat. Heaps
UPON HEAPS, SHEAVES UPON SHEAVES, ARE COLLECTED IN THIS HARVEST OF

DEATH.

AS A NEW DAY BREAKS OVER THE MOUNTAIN TOPS IN THE EAST,READER 1:

(almost whispering.) The haze is rising from the quiet

AM ALMOST INTOXICATED BY THAT STILLNESS AND THAT SADNESS.

AM LEFT FROM ALL MY BOYHOOD FRIENDS.

ALL: ONCE--

READER 6: Agents of the Devil are busily working in a pasture 
LAND OF HUMANS. Up AND DOWN, ENERGETICALLY, THEY ARE FILLING

A PEACEFUL DAY, WITH CLEAR BLUE SKIES, 

That is when, as if to torment my soul, 
I AM DRAWN TO THOSE WHO ARE NO MORE.

READER 2:
LAKE OF MY SOUL AND I STEP NOISELESSLY TO THE GRAVES OF SILENCE.

The bees are buzzing. The flowers are bursting with nectar. I

READER 3: I am standing among the monuments which mark my fallen 
heroes. What is the purpose, the reason for my life. I, alone,
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READER 4: We used to go gather wild flowers, when the fire of

ADOLESCENCE BURNED SO INTENSELY.

ALL: NOW--

CLUMPS OF SOIL SMOTHER THAT FLAME. THEY ARE ALL HEREREADER 5:
LIKE ONE FAMILY.TOGETHER,

READER 6:

SPARKLED AS A SHIMMERING LAKE.

READER 7: Today, they have left us as a burning sun, setting in a

DEEP RED SKY.

READER 2: Bur tomorrow, they will return. In our times of peril-
proud AND ERECT, AS A FOREST OF GIANT CEDARS, THEY WILL GIVE US

STRENGTH AND COURAGE.

ALL: TODAY, THE MEMORY OF THEM WITHIN HE SHINES AS VIVIDLY AS THE 
BRIGHTEST STAR.

Once, their radiant faces were so innocent. The purity

OF THEIR SOULS SHONE AS THE BUDDING DAY. THE BLUE OF THEIR EYES
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READER 1:

READER 3:
CONCRETE.
DIMMED BY TEARS STREAMING DOWN MY CHEEKS.

IN THE CEMETERY.

WIND BLOWS ONTO ME, AS IF IT WERE THE VOICE OF LAMENT.

WORLD.

READER 1: As A NEW DAY BREAKS OVER THE MOUNTAIN TOPS IN THE EAST,

READER 6: A PEACEFUL DAY, WITH CLEAR BLUE SKIES,

READER 7: That is when,

READERS 6 and 7: As if to torment my soul,

As A NEW DAY BREAKS OVER THE MOUNTAIN TOPS IN THE EAST, 

A PEACEFUL DAY, WITH CLEAR BLUE SKIES, 

That is when, as if to torment my soul, 
I AM DRAWN TO THOSE WHO ARE NO MORE.

Today, I went to see them, only to find them lifeless as 
They are as broken tree trunks. Oh, how my eyes are

READER 4: A forest of monuments surrounds me, All alone, I stand 
PIy HEART ALONE IS BEATING. AND THE COOL WESTERN

READER 5: The pines are dripping with springtime sap, The fruit
laden trees are murmuring in the breeze. A pale moon over the 
MOUNTAINS OF EPHRAIM IS SLOWLY RISING AND REFLECTING ON A DARKENING
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READER 1: I am drawn to those who are no more,

(The music stops. The lights brighten.)

READER 2: Israel was born in war, and it continues to struggle

for peace.

THE LAND!

READERS: AM YISRAEL CHAI.' THE PEOPLE OF ISRAEL LIVE:

ALL: AT4 YISRAEL CHAI: THE PEOPLE OF ISRAEL LIVE.’

(Lights out.)

READER 4: And yet, the rebirth of Israel continued unabated. A 
NEW GENERATION OF SABRAS WOULD BE BORN. A NEW CRY CAME OUT OF

READER 3: By November of 1949, the Jewish population in Israel 
REACHED ITS FIRST MILLION. ISRAEL HAD BEEN ADMITTED TO THE UNITED 

Nations. 500,000 new immigrants arrived between 19^ and 1950, 
even as one Jewish soldier longed for his vanished comrades.
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Spain.

FAITHFUL CONVERTS.

The meeting between Isaac Abravanel, one of Ferdinand's key 
ADVISERS, IS RECORDED IN HISTORY. WHAT FOLLOWS IS A DRAMATIZATION

The Decree climaxed a long and horrifying struggle on the 
PART OF THE INQUISITION TO SEEK OUT AND PROSECUTE THOSE 

"Marranos"—New Christians—who had been forcefully converted 
to Christianity yet continued to practice Judaism secretly. The 
remaining Jews were being blamed for the corruption of the un-

TORQUEHADA, INQUISITOR GENERAL
GUARDS AND SH4TINELS
JB-/ISH PRISONERS

ISAAC ABRAVANEL PLEADS WITH THE KING AND QUEEN
-a dramatization8

A VERY SAD AND PATHETIC CONFRONTATION TOOK PLACE IN THE SPRING 

OF 1A92 BETWEEN THE JEWS OF SPAIN AND THAT NATION'S KlNG AND QUEEN, 

Ferdinand and Isabella. Under pressure from the forces of the- 
Church's Inquisition which had terrorized Spain for decades, the 
King had signed a Decree of Expulsion pertaining to all Jews in

of the events leading up to it, and the fateful meeting itself.
The set and staging should suggest a late 15th century scenario.
All the action takes place in the royal court. The cast includes:
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KING FERDINAND
QUEEN ISABELLA

BAG CARRIERS

ABRAHAM SENIOR
ISAAC ABRAVANEL
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ISAAC ABRAVANEL PLEADS WITH THE KING AND QUEEN

PRISONER: We are loyal subjects of the King of Spain'.

GUARD: Your Majesty (Torquemada turns)—oh, forgive me, Your Honor, 
Torquemada, A good day to you, in the name of our Lord.

GUARD: We found these people making preparations for the Jewish 
HOLIDAY OF PASSOVER. THEY WERE MAKING PLANS TO HAVE THEIR SECRET 

Seder.

TORQUEMADA: Yes, what is it? And who are these people? Jews 
PERHAPS?

(The lights come up on the court of King Ferdinand and Queen 
Isabella of Spain. It is March, 1492. The two thrones are empty. 
Enter Torquemada, the Inquisitor General. He is musing to him
self CONTENTEDLY. AFTER A FEW MOMENTS, TWO GUARDS ENTER, DRAGGING 

A NUMBER OF PRISONERS.)

GUARD: Indeed, my Inquisitor General. Jews who defile the name of 
the Lord by professing to be of the Holy Faith.

TORQUEMADA: You will be silent, you filth: You dare to address 
me, Torquemada? You Marrano pig. I will rid this land of all of 
you yet. What are the charges, guard?
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PRISONER: It is a lie. It is a horrible lie!

GUARD: Your honor., should we not see the King as we intended?

TORQLEFEDA: What? Do I not speak in the name of the King? Watch 
yourself, man. Am I not the Queen's confessor? Do you dare 
question the final authority of the Inquisition? Now be gone!

(The prisoners are dragged off. From backstage we hear a 
mixture of screams, and a chorus of "Shema Yisrael" from the 
PRISONERS AS THEY ARE PUT TO DEATH. In THE MEANTIME, SENTINELS 

HAVE ENTERED THE COURT. THE KlNG AND 0UEEN ARE ANNOUNCED. THEY 

ENTER AND ARE SEATED IN THEIR THRONES.)

TORQUEMEDA: Indeed! Contemplating how to slaughter some of our 
CHILDREN AND SAVOR THEIR BLOOD, WERE YOU, YOU BEASTS?

TORQUEFEDA: Guard! (The Guard strikes the prisoner down to the 
floor. The prisoner shrieks in pain, as the others coil in terror.) 
Disloyal heathens! At this moment, our kingdom is desperately 
TRYING TO LIBERATE GRANADA FROM THE INFIDEL MOSLEMS, AND YOU 

SECRET CONNIVERS ATTEMPT TO DISRUPT THE HOLY CHRISTIAN UNITY OF 

this land. Away with them! They are to be executed. (The 
PRISONERS HUDDLE TOGETHER IN FEAR.)
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Greetings, my King and Queen.TORQUEMADA:

Torquemada, did you know that Granada is about to

FERDINAND: Thank you, my Queen. But have we considered what

ISABELLA: Yes, we must! Thank the Lord for your strong action, 
Torquemada. We will support the Church's Inquisition.

TORQUEMADA: (forcefully and angrily.): You are placing material 
INTERESTS OF THE KINGDOM ABOVE THE SPIRITUAL CONCERNS OF God's 

Kingdom! The Inquisition comes from the highest authority under 
the Lord, and you know it! Have you both forgotten what it means 
to be a Christian? The Jews are a curse upon Christian Spain. 
They are corrupting the New Christian Narranos by encouraging 
THEM IN DISLOYALTY TO THE FAITH. YOU KNOW ALL THIS,

FERDINAND:
FALL TO US?

THINK OF YOUR HOLY DUTY.

US FINALLY OF THE JEWS!

EFFECT THE EXPULSION OF SO MANY BUSINESSMEN AND ARTISANS WOULD 

have upon Spain? And what of my two important economic advisers, 
the Jews Abraham Senior and Isaac Abravanel?

TORQUEMADA: Yes, my King, At last Spain can be cleansed of 
THE SCOURGE OF THE INFIDEL MOSLEMS. It IS OUR DESTINY TO BE A 

pure Christian land, Now, I implore you, my King and Queen to

Sign the Decree of Expulsion, and rid
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FERDINAND: Bring forth the Decree of Expulsion. I will sign it.

FOR GENERATIONS.

Our Inquisition has proven it time and time again. Will your lust 
FOR POSSESSIONS BLIND YOU TO SIN? Do YOU PREFER TO LET THE CURSE 

of the Jews continue to thrive in Spain? Do you?

(The King and Queen look at each other. They are frightened.
The Queen beckons to the King to agree.)

(There is a quick blackout. Then the lights return. The King 
and Queen are seated in their throne, listlessly. A sentinel enters 
AND MAKES AN ANNOUNCEMENT,)

SENTINEL: Abraham Senior and Isaac Abravanel, advisers to the King'. 
(They enter and kneel quickly.)

ABRAHAM SENIOR: Your majesties, we beg of you. Do not send your 
loyal Jewish subjects away. Revoke the Decree of Expulsion!

ISABELLA: Abraham Senior, why would the Jews want to remain in a 
totally Christian Spain?

ABRAHAM SENIOR: My queen, Spain is our home. It has been our home 
(There is an awkward silence.)
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ISAAC ABRAVAiIEL: My king, I implore you, I have spoken to some

T0RQUET1ADA: Judas Iscariot sold Christ for thirty pieces of silver; 
will your Highness sell Him now for 300,000 ducats? Here He is, 
take Him, sell Him! (He throws the crucifix across the floor, The 
King is frozen momentarily. Then he speaks.)

FERDINAND: The Decree stands! The Jews have until August 1 to 
leave Spain. (He quickly exits, taking the Queen, Torquemada exits, 
FOLLOWED BY THE SENTINELS. SENIOR AND AbRAVANEL FALL TO THEIR KNEES. 

The lights dim, Curtain.)

OF YOUR MOST TRUSTED COUNSELORS IN WHOSE COMPANY IT HAS BEEN MY 

HONOR TO SERVE YOU FOR SO MANY YEARS, THEY ALSO ARE PRAYING THAT 

YOU TURN FROM THIS DESIGN TO DESTROY THE JEWISH PEOPLE. My HEART 

IS SO FULL OF GRIEF. NOT ONLY FOR US, YOUR JEWISH SUBJECTS, BUT 

FOR THIS MIGHTY KINGDOM AS WELL. SPAIN HAS JUST WON A GREAT . 

victory at Granada. Did not your Jewish advisors and your Jewish 
SUBJECTS HELP? WHY DO YOU THROW US OUT NOW? Do WE NOT CONTRIBUTE 

enough? (There is no reply.) Well then, your majesty, we once 
AGAIN WISH TO PROVE OUR LOYALTY TO THE THRONE OF SPAIN. (He 

MOTIONS, AND TWO MEN ENTER WITH A LARGE BAG,) PLEASE ACCEPT THIS 

GIFT FROM US AS A TOKEN OF OUR LOVE FOR YOU AND SPAIN.,,(THE KlNG 

RISES. He APPEARS TO BE RECONSIDERING. SUDDENLY, TORQUEMADA 

ENTERS, BRANDISHING AND WAVING A LARGE CRUCIFIX, AND YELLING OUT,):
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SECTION IV: CONCLUSION
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The preceding dramas are by no means presented as definitive,
Rather, they serve as illustrations for what can be done creatively

BY A TEACHER WHO WISHES TO ADD A SPECIAL QUALITY TO A HISTORY

Having set forth these exemplary forms, we invite theLESSON,

TEACHER TO USE IMAGINATION AND APPLY THE TECHNIQUES OF DRAMA TO

ANY NUMBER OF SITUATIONS.

TALENTED BEHAVIOR IS SIMPLY A GREATER

CAPACITY FOR EXPERIENCING, FROM THIS POINT

OF VIEW, IT IS IN THE INCREASING OF THE

INDIVIDUAL CAPACITY FOR EXPERIENCING THAT

THE UNTOLD POTENTIALITY OF A PERSONALITY

HISTORICAL SITUATIONS,

The EIGHT SCRIPTS PRESENTED HERE, THEN, ARE SIMPLY ILLUSTRATIVE, 

Hopefully a teacher will encourage presentations about any number of 
Other instances for consideration are:

A psychological study of Abraham, Isaac, and the 
"Akedah".

We must reconsider what is meant by "talent".
It is highly possible that what is called

INTO THE ENVIRONMENT, TOTAL ORGANIC IN
VOLVEMENT WITH IT.1

SO CALLED "TALENT", OR LACK OR IT, IS NOT THE ISSUE FOR THIS 

KIND OF EXPERIENCE. VlOLA SPOLIN WRITES:

CAN BE EVOKED, EXPERIENCING IS PENETRATION
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A GROUP RECREATION OF THE CONQUEST OF JERICHO

INVOLVING A FULL ARRAY OF MUSICAL INSTRUMENTS

AND THE COLLAPSING OF THE CITY WALLS,

A MULTI-MEDIA PRESENTATION OF JACOB'S DREAM

AND VISION.

A PUPPET SHOW TELLING THE STORY OF PURIM

A CHORIC INTERPRETATION OF THE PROPHET AMOS' 

CALL FOR REPENTANCE BY THE ISRAELITES.

A DUOLOGUE DEPICTING THE DEVOTION BETWEEN 

David and Jonathan.

A dramatic interpretation of God's call to 
the prophet Samuel.

(an especially good showcase for artistic 
students),

An oral interpretation of Psalm ^--con
cerning the Babylonian Exile,

A DRAMATIZATION OF THE CONFRONTATION BETWEEN 

Jesus and the Pharisees.
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Reform movement in the nineteenth century,

A PRODUCTION OF THE DREYFUS TRIAL.

A MONOLOGUE OF A YOUNG AMERICAN MAKING ALIYAH,

A READERS' THEATRE PRESENTATION ON THE EVENTS 

of the Nazi Holocaust centering on selections 
from Anne Frank's diary,

An enactment of the fateful United Nations 
Partition Resolution vote of November, 19A7.

A disputation between Isaac M, Wise and

David Einhorn on the progress of the American

A VIDEOTAPED PRODUCTION ABOUT THE PSEUDO

MESSIAH, Sabbatai Tsvi.

An INTERPRETATIVE DANCE-DRAMA OF THE JEWS' 

FINAL STAND AT MASADA,

A CHAMBER THEATRE ENACTMENT OF JoHANAN BEN 

ZAKKAl's ESCAPE FROM JERUSALEM IN A COFFIN 

AND HIS MEETING WITH VESPASIAN,
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One should not assume that the production of dramatizations

INCLINED STUDENTS ARE INDISPENSABLE FOR THE CREATION OF GOOD

SHE SPEAK AS AN EQUAL, OR WOULD HER TONE BE SERVILE? WOULD THE 

SITUATION CHANGE ONCE SHE HAD BORNE ISHMAEL? OR, WHAT WOULD 

Anne Frank be thinking about when she was not writing her diary? 
What was it really like to live in a ghetto? Or, what went through 
THE MIND OF QUEEN ESTHER AT THE FATEFUL ROYAL BANQUET? WHAT WAS 

THE NATURE OF PALACE GOSSIP THERE?

ASKING STUDENTS STUDYING A GIVEN HISTORICAL TEXT TO REACT BY 

DEMONSTRATING HOW THE HISTORICAL SUBJECTS BEHAVED OR FELT. A 

TEACHER MAY ASK A STUDENT: How WOULD HAGAR ADDRESS SARAH? WOULD

Moreover, drama can be used as a medium directly and 
SPONTANEOUSLY IN THE CLASSROOM. INSIGHTS CAN BE ACHIEVED BY

SETS, COSTUMES, OR EVEN THE DESIGN OF ATTRACTIVE PROGRAMS, 

Students can become invaluable as stage crew members, as

IS LIMITED TO A CERTAIN SEGMENT OF THE STUDENT POPULATION, THOUGH 

SOME STUDENTS MAY NOT BE EAGER TO PERFORM. THEY ARE BY NO MEANS 

LEFT OUT OF THE PROCESS. THERE ARE MANY OTHER AREAS IN WHICH 

THEY CAN CONTRIBUTE. WRITERS ARE NEEDED TO TRANSFORM THE HIS

TORICAL SUBJECT MATTER INTO DRAMATIC MATERIAL. ARTISTICALLY

PROPERTY MASTERS, PUBLICITY AGENTS, OR USHERS FOR PRODUCTIONS 

OUTSIDE THE CLASSROOM. USUALLY TOO, THERE ARE ROLES BEYOND THAT 

OF "SOLO" ACTORS. CHORIC INTERPRETATION, DEMONSTRATED HERE IN 

"Georgia, 1878: Major Moses Answers", or a reader's theatre, 
as in "The Birth of Israel", offer a variety of non-"solo" roles.
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CREATIVITY TO RESPOND, AND DRAMA IS THE RESULT,

Asking these kind of "dramatic" questions, whether for the sake

of simple discussion and role-playing, or for the development of an

LESSON.

QUESTIONS A TEACHER SHOULD EMPLOY WHEN APPROACHING ANY HISTORICAL

PROBLEM FROM THE DRAMATIC POINT OF VIEW:

Who helped him? Why?

ACTUAL DRAMA, AIDS IMMEASURABLY IN THE BASIC PROGRESS OF A HISTORY

The teacher builds the "scenario" and, in so doing, sets 
OFF THE PROCESS OF CRITICAL ANALYSIS. ClTRON OUTLINES THE KEY

What happened?
Who caused it to happen?
What kind of person was he?
What did he try to do?
How did he go about doing it?
Why did he do it?

Or, citing a case from very recent Jewish history, what was the 
NATURE OF THE "SMALL TALK" THAT MUST HAVE OCCURRED BETWEEN PRESIDENT 

Sadat and Prime Minister Begin during their momentous visit? Did 
THEY DISCUSS THE PRESIDENT'S FLIGHT FROM CAIRO TO TEL AVIV? DlD 

THEY DISCUSS THEIR FAMILIES, OR THE NATURE OF THE PRESIDENT'S 

OFFICIAL WELCOME? WHAT COMMON TRAITS DID THEY FIND IN EACH OTHER?

IN ALL SUCH CASES, THE TEACHER IS ABLE TO BRING HISTORIC EVENTS TO 

LIFE BY "HUMANIZING" THEM. THE STUDENTS USE THEIR IMAGINATION AND
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OF CONDITIONS THEN PREVAILING-IN THE

While students search for answers to these and similar questions,
THEY LAY THE GROUNDWORK FOR A DRAMATIZATION, LEARN THE FACTS OF

HISTORY, AND RELATE THE WHOLE EXPERIENCE TO THEMSELVES.

L

Who opposed him? Why?
What did he accomplish?
If he failed, what caused it?
Circumstances?
His insufficiency? Opposition of others? 
Could he have avoided failure? How? . 
What were the conditions of the

AND THE CHARACTERS AFFECT OUR LIVES 

today? Which aspects? How?
Were the acts justified—in the light

LIGHT OF THE JUDGEMENT OF OUR HISTORICAL 

PERSPECTIVE? Why?

What would I (the student) do in his 
place? Why?2

PERIOD—ECONOMIC, SOCIAL, POLITICAL,ETC?

What kind of people functioned then?
Did THE CONDITIONS AND THE PEOPLE

AFFECT HIS ACTS? HOW?

What was the effect of his acts

ON HIS IMMEDIATE COMMUNITY?

Were the results good? In what way? Why?
Did the acts and events of the story
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ELSEWHERE.

DEVELOPED.

EXPERIENCE WITH THE PAST.

COMPONENT, THE PSYCHOLOGICAL RE-AFFIRMATION OF THEIR FUTURE AS 

American Jews. Through it, students indeed will fulfill the 
ANCIENT CHARGE OF OUR PEOPLE: "In EVERY GENERATION, EACH PERSON 

MUST SEE HIMSELF AS IF HE PERSONALLY HAD PARTICIPATED..,"

Clearly, there is no end to the possibilities. The use of

DRAMATIC METHOD IN TEACHING JEWISH HISTORY CAN TRULY EXCITE OUR

STUDENTS INTO A VIVID, MEANINGFUL, AND CREATIVELY FULFILLING 

There is, moreover, an important

Presentations can be performed for others in school, or

They can be video-taped for use with other classes

STUDYING THE SAME PERIOD TO ELICIT REACTIONS, DEBATES, OR 

FURTHER STUDY, A LIBRARY OF AUDIO-VISUAL MATERIALS CAN BE
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