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Thes1.a Digest 

The Crucifixion of Jesus is a major event 1n Christian theology. 

It has affected Christian attitudes towards Jews and Judaism. For 

centuries the debate has raged . "Ia the Jewish col'11111U1\ity responsible 

in any way for .Jesus• death?" .Jews, especially youngsters, rarely 

learn about .Jesus' crucifixion in any suatematic fashion and are 

consequently ill-equipped to discuss, and if need be counter statements 

which implicate the .Jews . Such information should be a requisite 

aspect of Jewish education especially for Jewish youth reared in the 

predominately Christi an United States . 

The purpose of this thesis is to analyze the Jewish role in the 

crucifixion of Jesus and pres~nt a mod.el instructional des i gn geared to 

the needs of the ninth grade Jewish religious school student. The 

curriculwn will be constTUcted to emphasize both content, the 

historical circumstances of the time period, and the way historians 

determine the historicity of information obtained f rom primary source 

material. This paradigm will be designed with consideration of the 

adolescent's cognitive and psycho-social development in mind. 

In Chapter One, we will analyze the biotorical circwnstances 

surrounding the crucifixi on of Jesus. In an attempt to confute the 

stereotypical Christia.n view that the J ews were responsible for Jesus' 

crucifixion, we will review such aspects as1 The historicity of the 

gospels; The nature of Roman rule, the Pax Romana and its enforcement; 

Disparity between the social classes aggrevated by Roman domestic and 

foreign policies; The wave of false prophets - it's cause and effect; 
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The Court Procedure and Jesus' indictment . 

In Chapter Two, we evaluated a sampling of existing textbooks 

whi ch contain material concerning the crucifi xion of Jesus. These 

textbooks are currently used in Jewish and Christian religious schools. 

In Chapter Three, we review the stages of adolescent cognitive and 

psycho-social development . We i dentify the rationale for deciding the 

developmental stages most appropriate to the nature of the material . 

Chapter Four provides a model unit with lesson plans designed to 

teach the Crucifixion of J esus to ninth graders in the Jewish Religious 

School setting. 
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Chapter I 

For centur1es t he Jaws have been accused of t he cruc1f1x.ion of 

Jesus. This accusation of deicide has legit1m1zed the torture and 

1 murder of Jews in Christendom f or nearly two thousand years. It has 

served as the foundation for anti-Semitic ritual mur der charges, 

riots, boycotts, excl usionary quotas , pamphlets, newspaper attacks, 

2 
a.nd academic treat 1ses. Yet what has been the basis for the asser-

tion that the Jews killed "Christ"? Where have Christian scholars 

found the evidence to entitle them to blame t he J ews ? 

If one reads the New Testament, it is easy to see why t he Jews 

are incriminated. One need only read t he Gospels to get a pi cture of 

J ewish complicity. A composite reconstruction of the Gospel 's 

description of the events surrounding Jesus ' cruci f i xi on easily impli-

catea the Jews . During Passover, an angry crowd sent by Jewish 

leaders came to sei ze Jesus while be celebrated with his fol lowers . 

Jesus willingly went with the crowd and questioned t heir need for 

violence or force. The crowd led J esus to t he palace of the High 

Priest, Caiaphas , where many Jewi sh offi cials had assembled. S0111e 

soTt o f questioning occurred i n which Jesus was accusP.d of blasphemy, 

an offense punishable by death. J esus was then taken to Pontius 

Pilate, the Roman procurator, who was portrayed as a humane man 

chiefly concerned for Jesus' welfare. Pilate asked Jesus whether he 

is King of the Jews. Jesus answered evasively. Pi l ate, confused by 

the anger of the crowd and Jesus' vague answer, was uncertain 

of the next course of acti on. He turned to the crowd for coun-
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sel. They angrily demanded crucifixion. Although Pilate disagreed 

with their demand, he was forced to comply, and reluctantly s~nt Jesus 

off to be crucified. 

Upon first glance it appears as if Jewish leaders conspired to 

have J esus ki lled. They fabricate a charge wbi c.h warrants t he death 

penalty. Jesus is then taken to the Roman procurator who reluctantly 

carries out the capital punishment . 

At f ace value, the Gospels do 1ncr1m1nate the Jews. If one reads 

t he materials literally with the assumption that each statement 

reflects true historical accuracy, then it is easy to assume that the 

Jews are guilty of Jesus' death . Yet are the gospels true histories 

which reflect objective reports of the events? Do they legitimately 

.ncr1m1nate the Jews? This chapter will explore the culpability of 

the J ews with respect to the crucif i xion of J esus. It will do so by 

contrasting the account of Jesus f ound in the Gospels with other his­

torical information of that time period. This will be done by 

examining the historicity of the gospels, the hist~rical setting of 

Judea, the nature of Roman rule, the nature of Jewish society during 

the time of Jesus, Jesus ' perceived source of contention with the 

Pharisees, and a possible motivat~on for J esus' death. 

Historicity of the Gospels 

There are four gospels 1n the New Testament, each of which gives 

a different account of t he crucifixion of J esus. Details, epidodes, 

dialogue, and arrangement of s t .ories found in one account vary among 

the others. Although Matthew, Mark and Luke seem to be the m.ost 

similar, they too contain det,ils which contradict each other. These 
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differences have led scholars to question the accuracy of the infor-

mation given 1n the gospels. Is there an authentic account? Is one 

Gospel more accurate than another? Who wrote the Gospels and why? 

These are the questions which schola't's have tried to answer 1n order 

to reconstruct the truth. In order to piece together some semblance 

of an historical picture, scholars have dissected the accounts and 

tried to analyze their historicity 1.n context with other historical, 

literary, theological and linguistic information of the tillles. This 

~hapter will discuss the historicity of the Gospels 1n order to evalu-

ate whether or not the Gospels' accounts can be viewed as hi3tor1cally 

accurate. Since the subject material of this chapter is vast enough 

to be a thesis unto itself, we 'Will review some of t he literature with 

the purpose of sampling a variety of opinions. 

Matthew 

The author of Matthew and his motivation are uncertain. Matthew 

contains 600 of the 661 verses found in Mark. This has led scholars 

to believe that Matthew was written after Mar k and its dates range 

from 70 t o 100 A.D. It includes anti-Jewish elaborations not found in 

Mark. This additional anti-Jewish material has led scholars to specu­

late as to the motivation of the author. 3 

Matthew has characteristics which distinguish it from the other 

Gospels. Matthew has a strong Jewish coloring: 

1. Matthew proves that Jesus i s of Davi.die descent by 
tracing his legal descent back through David to 
Abraham, and by stressing the f act that he 1.s the 
son of David, and a King. Whereas, in Mark, the 
title 'son of David,' is given only once to Jesus , 
namely, by Bartimaeus; in the first Gospel he is 
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described as such by the Canaanitish woman (15122), the 
multitudes (2lsl5) 

As regards the title of King, the wise men came from the 
East seeking him, 'that is born the King of the Jews' (2s2), 
and having found Jesus they 'fell down and worshipped him' 
(2sll). The advent of his kingdom is announced by John the 
Baptist (3:2) and by the King himself. (4:17) In his 
triumphal entry into Jerusalem Jesus is represented as 
coming to claim his kingdom (2lsl-2), and in discourse on 
the last judgment as judging all nations c.s their king 
(25c32) . Even the title on the cross bears witness to hi s 
kingship . 

2. He shows that Jesus is the fulfillment of the Messianic 
prophecy. Quotations from the Old Testament are far more 
numerous than in Mark and Luke put together. Among the many 
prophecies are those which foretell the birth of Jesus 
( l s23), the return of Joseph and Mary from Egypt (2:15), the 
murder of the innocents (2118), the preaching of John the 
Baptist (3c3), the triumphal entry 1.nto Jerusalem (2rl5), 
the rejection of Jesus by the Jews (21142), and the pur chase 
of the potters field (2719-10). 

3. He emphasizes the relation of Christianity to the Law. 
Luke says that it is a new law, promulgated on Mt. 
S1.na1 by divine authority .4 Jesus has come not to 
destroy the law but to fulfill it. The most trivial 
detail in it can never be changed. His followers must 
render such obedience to it that their righteousness 
shall exceed that of the scribes and the Pharisees, 

Otherwise they shall 'in no wise enter into the kingdom of 
Heaven (5:20) . 'He wbo breaks the least commandment and 
teaches men so ts l east in the Kingdom (5 rl9).· The old law 
is valid but the new both completes and transcends it. 

4. He represents Jesus as saying, "I was n.ot sent but unto 
t he lost sheep of the Household of Israel' ( 15:24) , and as 
commanding his disciples to confine their ministry to 
preaching and healing those lost sheep (10r6) , 

s. He makes frequent allusions to Jewish customs, without 
e.xplaining them, assuming that his readers, being chiefly 
Jews, would be familiar with them. 

6. Throughout the gospel , the comparison between t he 
great lawgiver Moses, and his supposed successor are too 
apparent to be accidental. Bot h are saved at birth from the 
machinations of a wtcked and suS"picious king, both had given 
their God-inspired legislation from the mountain top. , • , 
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7 . Use of Rabbinic material and eschatological utterances 
which indicate interest in Jewish values , i deas , and 
customa, e. g . (5tl8-19; 8111, l015b,6; 13152; 23t2) . 

8. Matthew's aim was to justify the transition from the 
chosen people, t he Temple and the law into higher uses as a 
result of the life of Jesus . 

9. The Book is arranged 1.nto five blocks1 

1. Set'Tllon on the Mount (5- 7). 
2. Directions to Disciples (10). 
3. Parables of King (13) . 
4. Sayings on Greatness and Forgiveness (18). 
5. Sayings and Parables on the Last Things (24-25). 

It seems possible that the author may have had in mind an 
arrangement similar to the F1.ve books of t he Pentateuch, the 
Five books of Psalms, the Five Megilloth , etc . There 1.s 
also the possibili:y tbat the book was arranged this way for 
liturgical purposes. • • 1n euch an orderly fashion; it 
seems that the author bad a fondness for the numbers 3 and 
1 . It has been stated that these arrangements make it 
easier for memory and church instruction. 

10. • •• It made ample use of an Aramaic original. This 
ls evidenced by the use of the terms, "kingdom of heaven", 
found exclusivel y in Matthew, a translation of the Hebrew 
original > /J,., .JU.)<)/ ; your heavenly father, or your father 
in the heavens, (5116; 6114; etc.), son of David for the 
Messiah (9127); the city of the great King of Jerusalem; the 
' God of Israel", the oft repeated phrase that 'it might be 
fulfilled' , which was spoken of the Lord by the Prophet; the 
retention of Judea- Christian conceptions (5 117; 1016; 
15124); the geneology of Jesus, based upon specific Haggadic 
views concerning Tamar, Ruth and Bath-Sheba, so drawn as to 
make the assumption of his Messianic character plausible 
(111016) and the assignment of the twelve seats of judgement 
to tbe twelve apostles in representation of the twelve 
tribes of Israel (19128). 

It has embodied other Jewish apocalyptic material, and the 
source states, goes on to use rabbinic phraseology, even 
though, on the other hand , it manifest e.xtreme host~lity 
toward the Jews in t he Crucift.xion story.5 

Although references t o tbe Davi di c lineage and comments about the 

law may ~ppear to be more obviously Jewish than the f i ve book form 

intent to deliberatel y imi~ate other J ewish traditional works, it ls 
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clear that Matthew does have a strong Jewish colorlng which contrasts 

to extreme Jewish hostility. Does such Jewish coloring reflect Jewish 

authorship or Jewish rt.adership? Scholars disagree. 

Many scholars feel that Matthew was written by a Jew for J ewish 

Cbristians. 6 Because Matthew stresses Jesus' Davidic lineage, he 

appears to those who expect a Mess iah from the House of David. The 

image of Jesus in Matthew i s not of a person who brings a new tradi­

tion, but of someone who will purify the present one. "Think not that 

I am come to destroy but fulfill. For verily I say unto you, Till 

heaven and earth pass, one jot or one title shall in no wise pass f r om 

the law, till all be fulfilled . " 7 (Matthew 51 17-18) 

Shapero feels "that the scriptural quotations employed in Matthew 

point neither to any use of the Hebrew text nor to a Jewish author." 8 

In his thesis entitled "The Jewishness of the Author of the Gospel of 

Matthew - A Study of Rabbinic rnd Matthean Scriptural Exegesis", he 

concludes that the Matthean author did not consult or probably was not 

acquainted with the rich treasure of Rabbinic material, Many of the 

quotes are used irrelevantly and do not rely on the Rabbinic tT"adi­

tions which are clearer and more concise. He feels that the scrip­

tural quotes are based upon the LXX which does not precl cde a know­

ledge of Hebrew or a familiarity with t he Hebt"ew scripture.a, There 

existed a massive amount of Rabbini c materials which were obviously 

not used by the author which suggests an ignorance of the existence of 

the material. In the passages where the interpretation seems to be in 

the same spirit as that of t he Rabbis , the material is all eschatolo­

gical Qr apocalyptic . Such apocalyptic imagery had been fully learned 
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and accepted by Gentile Christians as well and therefore does not 

prove the author to be Jewish. Shapero f eels t hat Matthew was a 

Gentile, trying to creete a new law for the Ge ntiles. Because the LXX 

was used in place of the Hebrew ori ginal , the Book of Matthew 

completely lacks any parallel to Rabbinic usages 

From the arguments presented and the mater1als stud1ed in 
th1s endeavori the usage of the I.XX 1n the place of tbe 
Hebrew or1g1nal; a complete lack of parallels to Rabbinic 
usage, and marked reaction to the Gentile bias of the tlmei 
I feel it plausible to present this material with the 
opinion that the Mattbean author was not of the Jewi sh 
people but was a Gentile writing and preaching in the spirit 
of th~ Chr1stians amongst whom he lived outs i de of the Holy 
Land. 

According to Shapero, the author of Matthew was not Jewish nor did he 

write for J ewish readers. 

Matthew's message emphas1zed an apocal yptic- minded Christianity 

emerging f rom Judaism 1n t he direction of a universalizing Catholi­

cism.10 Shapero assumes t hi s message was intended for Gentiles . The 

Christian gospels had originally been delivered to t he Jews. They had 

re j ect ed it, so God now had turned Hi s back on Judaism and had chosen 

the largely Gentile Chri s tianity . The Jewi sh coloring reflect s Jesus ' 

background and his initial appeal for a Jewish fol l owing. The hostile 

anti-J ewish element which blames the Jews for J esus' death reflects 

t he Gentile displ acement of the J ews. Consequent ly , be f eels Matthew 

was written for a Gentile Chri s tian collllDunity . 

Cohn uses the J ewish coloring and J ewish hostility to prove the 

opposite. He feels ~tthew was J ewish and wrote for a Jewish reader-

ship. Pilate's washing of his hands as a declaration of innocence of 

bloodshed is an act whi ch woul d appeal only t o J ews, not to Romans. A 
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Roman dignitary would never wash his hands to declare his innocence of 

bloodshed because the rite and its symbolism would be meaningless. 

Not only would such an act be strange, but it would also demean his 

gubernatorial authority to allow the masses to judge his actions> 1 

According to Cohn, Matthew lived and wrote in Alexandria with his 

eyes on the Jews . Matthew took over Mark's intention of whitewashing 

the Roman governor of any responsibility with the explicit purpose of 

blaming the Jews. The Jews were angered by the disloyalty of the 

Christians who had forsaken Jerusalem during the Roman Wars . They saw 

the Christians as dissidents in matters of religion, transgressors of 

the law, and now traitors to the national cause. Matthew not only 

wanted to continue the Markan tradition of ma.king the Jews the scape­

goat for absolution of the Romans, but wanted to furnish the Jews with 

conclusive testimony that the destruction of the Temple was divine 

punishment for the murder of Jesus.12 To do this he had to firmly 

establish the guilt of the Jews. 

Not only does Matthew blame the Jews , but cl ai.ma the Jews are 

destined to carry the guilt forever. Furthermore Matthew extends 

Jewish responsibility for the death of Jesus to all of the Jews. 

Matthew interprets the \..°tcked tenants of the Markan parable to repre­

sent Israel as a whole, not only its religiou5 leaders. (Matt 21138ff, 

Mark 12) Matthew enlarges upon the Markan deprivation of the pt'ivi­

lege of leadership to include the loss of the status of being God's 

special people. "The Kingdom of God" refers not to the eschatological 

kingdom of heaven, but to that special relationship to God's ruler­

sbip. Israel ' s failure to reJpond to God's will manifested 1n the 
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killing of the Meas\.ah will be punished. This distinguished privilege 

will be transferred to a different, more worthy nation.13 

Clearly the Gospel of Matthew uses more Jewish references tban 

any other of the Gospels. One can only speculate whether or not this 

proves tbe author to be a Jew, familiar with Hebraic tradition, or a 

Gentile with access to the fashionable apocalyptic material of the 

times. Is the blatantly anti-Jewish material intended to woo the 

Gentiles or to chastise the Jews for tbeir rejection of tbe newly­

emerging truth? Matthew portrays Jesus as a great teacher, the 

Messiah who fulfills tbe prophecies and lays the basis for a new faith 

which springs organically out of the old. When the text's Jewish 

coloring, Jewish hostility, and mes sage of the newly evolving truth as 

right ful replacement of the past traditions are examined with respect 

to the i ssues of the ti.me periods and their historical setting, one 

can see how easily details, episodes, narrative explanations, and 

dialogues may be used to enhance the authors ulti.mate message. Elabo­

ration or omissioJl depend upon thd ultimate message, moral, O't' intent 

of the author. They do not reflect a literal truth, a represen~ation 

or recording of events, but an emotion laden wor k wherein character s 

and actions are carefully colored to portray a truth beyond the 

literal meaning of the words. 

Mark 

The principal thought of Mark's gospel is that Jesus is tt.e 

prophetic fulfilllllent of t he Mess iah. I t begins witb a quote from 

Isaiah ".Behold, I send my messenger before thy face, who shall prepare 

thy way; the voice of one crying in the wilderness1 prepare the way of 
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the Lord, make his paths straight." (Mark 112-3) John the Baptist 

then announces tbat "One more powerful than I is to come after me," 

and presents Jesus being baptized by John, an act which signifies tbe 

beginning of Jesus ' mission as Messiah. The next several chapters 

give a series of events presenting what J esus did and said, each event 

illustrating the mission of Jesus as Messiah. The last part of Mark ' s 

gospel (Chapters 11-16) deals with the sufferings, death, and resur­

rection of Jesus, again presented 1n the light of the basic theme that 

Jesus i s the promised Messiah. 

Mark is universally acknowledged as having written the f i rst of 

t he fou r gospels •14 Many scholars cons1.der it an edited ver sion of 

written material based on oral traditions concerning Jesus. It is the 

shortest of the gospels, but 1n many ways the most dramatic for its 

language is direct, abrupt, and picturesque. Without apology or 

excuse it presents Jesus as the messenger and spokesman for t he 

Kingdom of Cod ( 1114,15) who came t o found a "new Kingdom" . 

Scholars do not agree as t o whether Mark was written for the 

Roman Gentile community, Jerusale.m community of Christiana, or Jews. 

Interestingly, t hey come to different conclusions f rom the same 

ev idence.15 

Some scholars maintain that Mar k was written for Gentiles. Tbey 

base their contention on t he f act that Mark explains Hebrew terms , 

customs, and geographical places in Judea with descriptive remarks. 

Zeitlin does not feel this is adequate proof; f or such clarification 

could have been directed towards the Diaspora J ewish community who 

were not well acquainted with the new J ewish laws and customs of 
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Judea. Zeitlin also feels that Mark freely uses idioms without expla­

nation because be was writing for Jews who would underatan~ bis use of 

these expressions. For example, Mark used the right hand of power 

taking for granted that fact the Jews would know power as &!_VUrah or 

God.16 

Brandon feels it was certain that Mar k wrote for a Roman Gentile 

community because Mar k emphasizes the transition of salvation from the 

Jews who did not accept Jesus to Gentiles who did. Cohn concurs t hat 

Mark lived and wrote in Rome. Mark had damned the Jews with responsi­

bility for Jesus' death because he wanted t o exonerate the Roman 

governor of any blame . He ~eliberately intended to explain away the 

contradi ction of Jesus ' crucifixion, a Roman punishment used in spite 

of Jesus ' innocence under Roman law. ~ccording to Cohn, ~ark wrote 

17 
~itb an eye on t he Romans. 

Sloyan disagrees . All references attributed to Roman readership 

(1 . Jewish payment of tribute to Rome, ( 12-13)• 2. the parenthetical 

reference to the "abominable anu destructive presence" as Roman 

(13:4); 3. statement "l am he" as a 't'eference to Vespasian) cannot be 

interpreted as an apologetic to Roman Christians and imperial authori­

ties. It is certain that Mar k engages in polemic against the Jews who 

do not accept Jesus (3 :22 , 7:1, 8cl5, 10133, 14:10, 11143,53, 15:11) . 

Yet Mark 's setting is not Rome , but a Palestinian province. The 

contrast between Galilean and Judean Chri stian groups as the setting 

for Mark's division of bi s materials, makes a Palestinian province 

more likely for a sett ing t han a Roman one. The numerous Latin loan 

words often used to prove Roman origin (e . g. dinar ion, kentyrion, 



-
-12-

kodrantes, krabattos, legion, and apekoilator) do not prove Roman 

origin for they were common knowledge wherever Greek was spo:<en.18 

Some people hold that Mark's major target 1.s the Jerusalem commu-

nity of Christians . This supposedly e1CJ>lains the story of the entry 

into Jerusalem (ll al-19) and his downplay of the David ki ngahip and 

the Temple, both of which were favored by the Jerusalem Christians .19 

Scholars do not agree as to the author or readership of Mark. 

Mark does not stress Jesus• lineage as does Matthew. According to 

Mark, Jesus is the fulf illment of the prophet Isaiah. Both Cohn and 

Sloyan feel Mark was written as a polemic against the Jews. 

Consequently, the Romans are exonerated from the guilt of Jesus ' death 

and the Jews are il!lplicated. Mark blames the J ew but does not include 

the heavily anti-Jewish material of Matthew. 

Luke 

Luke begins his gospel with a statement of his intent. 

It seemed good to me also, having followed all things 
closely (or accurately) for some til!le past, to write an 
orderly account for y?u, most excellent Theophilus, that you 
may know the truth concerning the things of which you have 
been informed ( 113-4). 

The Gospel according to Luke is an attempt to give the story of Jesus 

an authentic historical context. He refers to contemporary persons 

and events (some of whose authenticity may be doubted) 1.n order to 

give the story a truthful flavor. He attempts to legitilllize Jesus 

through the documentation of historical events. He is the only evan-

gelist to report John's counsel to tax- collectors and soldiers 

(3 :12-14) . He is not convinced that Herod would suppose John has 

risen from the dead; consequently he ascribes this opinion to others 
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(9i7- 9). He restates Mark 's initial citation of Isaiah as a precursor 

for J esus , the ful fillment of prophecy , by having Jeous read I saiah in 

the synagogue and state that the prophecy bad been fulfilled (4:21). 

He 11ats t he precise char ges brought against J esus (overturning the 

nation, for bidding tbe payment of taxes to Caesar, and calling himself 

an annointed King (23c2)). Since Jesus was a Gal ilean, he must have 

been investigated by Herod (2316-12)'?-0 All these "facts", changes and 

additions serve t o add to the historicity of t he story and appeal to 

the =eadershi p ' s sense of truth. For some, an historical account is 

more accurate than any other. 

Luke has a more extensive Greek vocabulary than the other 

Gospels. He eliminated the use of fore i gn words and foreign phrases. 

Thi & has led many to feel Luke was ;n-itten in Greek for a Greek commu­

nity . Luke has been dated to sometime after 70 B. C. E. and before 90 

B.C.E. I t was an attempt to explain the faith of t he Chr ist.ian people 

in terms that Greeks would understand, appealing to Greek rather than 

Hebrew concepts and interest . Luke stresses J esus' humanity, compas­

s ion, sympathy, \Dlderstanding, patience, love, personal j oy and 

sorrow, and his grief fo r his 0"7D death, Jesus was savi or not simply 

of the Jewish people or an elitist group, but of all peopl e every­

where. 21 

Zeitlin disagrees. He feels Luke was written by a Jew for J ewish 

Christians. Li ke Matthew, Luke s tresses the importance of the obser­

vance of the law. "And 1t is easier for heaven and earth t o pass than 

22 for one word of the law t o fail." 

The t heol ogical thrust of blame shifts in Luke. Luke qualifies 
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Jewish guUt in bringing about the condemnation and crucifixion of 

Jesus by explaining that the Jews might have acted out of ignorance or 

delusion. In Luke only, Jesus says "Father, forgive themJ for they 

know not what they do." (23i34) Luke may have abandoned the Hatthean 

tale of the self-art'aignment of the Jevs because of the contradiction 

of their ignorance of their actions and a purposeful assumption of 

full respo.nsi.bi.lity. Several manuscripts of the Gospel of Luke do not 

include Jesus' request for forgiveness for the Jews, which in fact 

implies an editor or copiest problem with the tenor and sense of the 

prayer and with the guilt and responsibility to which the Jews them­

selves are said to have confessed.23 

Luke's "historical emphasis" and Jesus' compassionate request for 

forgiveness suggest a change of emphasis. Luke's reorganization of 

material appeals to a mentality which regards history as a true repre­

sentation of the past . Jesus ts no longer tbe fulfillment of prophe­

tic prophecy or the Davi.die messiah . He becomes an historical figure 

whose life's vork justifies a follow\ng. Luke does not seem particu­

larly intent on blaming the Jews. References in which Matthew and 

Hark carefully qualify Jewish responsibility for Jesus ' death become 

to a more generalized crowd. The crowd that comes to take away Jesus 

in Luke is just a crowd (22147). In Matthew and Hark it ts a crowd 

armed with weapons sent by the chief priests and elders (Matt 26147, 

Mark 14r43). Although the crowd is asked three times by Pilate to 

reprieve Jesus, the crowd is still vaguely referred to as a c rowd. 

Hi s choice of dialogue to describe this particular scene certainly 

gives the reader a vivid picture of the cruelty of the crowd. Yet 
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Luke does not describe the crowd as Jewish. The conspiracy scenes of 

Matthew and Mark are omitted. The "court room" scene where the 

priests and Jewish officials attempt to falsify the testimony is sub-

st1tuted for a mockery scene in which "the men who were holding 

J esus", not described as Jews, taunt him with "Prophesy" (22:63). 

This author is not as concerned with accurate details which would 

i mplicate the J ews. Consequently be does not account for the require-

ment by Je\rl.ah court procedure for corroborating testimony f rom two 

witnesses. Instead, Luke appeals to the reader's sense of justice by 

describing Jesus' inhumane treatment. Jesus is killed by villains 

whose Jewishness is not emphasized. The statement "Father, for gi ve 

them for they know not what they do," continues this mot1.f but from a 

divergent almost contradictory point of view. It assumes Jewish guilt 

whi ch is inconsistent with the intent of the above mentioned stylistic 

omissions. It is almos t a.n afterthought, an addition used to negate a 

commonly held premise of Jewish guilt . Yet in order to request 

f orgiveness one must assume the presence of guilt . Therefore, the 

request's inclusion contradicts it ' s purpose for it presents an 

assumption of guilt not previously present. 

John 

John is a gospel with quite a different emphasis than the other 

three synoptic gospels. John1 

does not begin with a prophetic proclamation, as does Mar k; 
or with a genealogy , as does Matthew; or with an assurance 
that his Gospel can be relied upon as accurately portraying 
J esus' words and deeds, as does Luke. Instead, John begins 
with an outright declaration that God and the Logos, the 
Word of God, are one and the same and that they are the 
source of light and life (lal-4).24 
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According to J ohn, Jesus was the fulfi.llment of the "WOTd" (lal ,14, 

18:9, 18:32). 

Word is translated from the Greek logos which had become a 

concept laden with meanings . It developed from early Gree.k philoso-

phical thought signifying reason, the vital force of nature which 

gives things a purpose and later became a divine-like redemptive 

intermediary. Heraclitus describes the Logos as a pre-existing truth: 

Though the word always exists men are without understanding, 
bot h before they hear it, and af ter they have heard it the 
first time. For though all things happen in accordance with 
this word men seem as if they had no acquaintance with them.25 

The concept of logos played a considerable part in the Stoi~ 

account of the universe. The Stoica speak of a I'll,,..,._, ~ ,,._ , t ' J 

( seminal reason) which is the life-giving, constitutive f actor 1n all 

existence. Only through it do living things have the essential 

life-giving property. "But the primal force subsists in it like a 

kind of seminal fluid, containing in itself the formulas ( t\L ~ ~J ) 

and causes of all tbe things which have been and are and shall be . 0 26 

The Stoics also speak of a >i: yc.1 {. l .... \:" ;x ;., 1 ( immanent 

\ \ 'J 
I 

reason) and a ·;;y c c:p c('_' '" ~ ( express ed reason). 

These may belong to God or man. The fact that people think and commu-

nicate their thoughts to others is the very facul t y which relates them 

to God. What imparts existence, meaning, and lair t o the universe must 

' be the same for man. The reason ( .\t v r .S ) which constitutes the 

universe must equally constitute human existence. Reason ( \ ' ) : ) 

gives the universe its form and must be the essential principal which 

directs man. Logos, for the St oics 1.s a quasi-physical principle of 
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life which can be concretized into expr essions of life. It is Reason, 

Purpose, Divini ty and it pervades everything. 

Plato's concept of form also influenced the concept of l ogos . 

Behind the physical universe there rises to mind the thought of an 

ideal universe. The physical universe is but a copy of the ideal form 

of the universe which existed before the creation of the vlsible 

world. 

Philo combines Plato's concept of the ideal form with Aristotle's 

concept of the First Cause and suggests an existence of the universe 

prior to our thought of it. "It is in fact the thought of t he divine 

mind which was before the creation of the visible world and was the 

means by which the visible world was made , 1127 Thia "archetypal seal" 

may be called C 1'l 2. E ( 1.- 1,.; i\1. . .' V - -' , the Logos of God . 

To his Word, his chief messenger, highest in age and honour, 
the Father of all bas given the special perogatives, to 
stand on the border and separate the creature from the 
creator. This same World both pleads with the immortal as 
suppliant for afflicted mortalit y and acts as ambassador of 
the ruler to the subject. He glories 1n this perogative and 
proudl y describes it in these words 'and I stood between the 
Lord and you', that is neither cncreated as God, nor created 
as you, but mi dway between the tvo extremes, a surety to 
both sides; to the parent, pledging the creatur e that it 
should never altogether rebel against the reign and choose 
disot:der rather than order; to the child, warranting his 
hopes that the merciful God will never forget his own work. 
For 'I am the harbinger of peace to creation from that God 
whose will is to bring wars to an end, who is ever the guar­
dian of peace.'28 

This logos certainly fits the description of Jesus in the Gospel 

of Jobn1 

In the beginning was the Word, and the Word was with God, 
and the Word was God. He vas in the beglnning with God; all 
things were made through him, and without him was not any­
thing made that was made. In him was life, and the life was 
the lig~t of men. (111-4) 
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And the Word became flesh and dwelt among us, full of grace 
and truth; we have beheld bis glory, glory as of the only 
Son from the Father. (1114) 

And from his fullness have we all received grace upon grace. 
For the law was given through Moses; grace and truth came 
through Jesus Christ. (John lrl6-17) 

The next day he saw Jesus coming toward him, and said, 
'Behold the Lamb of God, who takes away the s i n of the 
world!• (li29) 

Jesus becomes the manifestat ion of the logos, a divine intermediary 

brought to earth to help man reach salvation. 

J ohn is also affected by Gnostic religious tradition. Gnostic 

belief bolds that man is a prisoner of the self. The primary means of 

escape is through t he knowledge of God. To know truth (God) 5ets man 

free. Influenced by Hellenistic thought, Jesus becomes the redemptive 

f igure described by terms derived from the mysteri es . He is the Lord 

worshipped in the cults. Through tbe sacraments of baptism and the 

Lord's supper, the initiated participate in his death and resurrec-

tion. J esus also 1a interpreted in teT:111s of the Gnostic redemption 

myth. Jesus becomes "a divine figure sent down from th'! celestial 

world of light; the Son of the most High coming forth from the Father, 

veiled in earthly form and inaugurating the redemption through his 

work. 29 

For J ohn, Jesus is the pre-existent Son of God, the Word who 

exists with him f rom all eternity. God has sent him into the world, 

as its light , to give sight to the blind, and to blind those who se~ 

(9 i39) . J esus becomes not only tbe light, but also the life and 

truth. He is an agent of revelation who recruits all "those who are" 

of the truth. After completing his Father's mission, he returns to 

-
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heaven to prepare a way for his own so that his followers may join him 

30 1n heaven. 

According to Zeilin, John was written for Gent\le Christians. 

Expressions such as "the Son of God" or the "Lamb of God" replace 

references to the "Son of David" . When Jesus speaks to t he Pha.:-hees 

or disputes with the Jeva, John has Jesus use the expression "your 

law". The Synoptic Gospels do state "your" with respect t o tradition. 

Accordi..ng to Zeitlin, this fits because the Jewish Christians accepted 

the Bible as authoritative but rejected the teachings of the sages or 

tradition. Onl y John includes such phrases as the "Jewish Passovel:'" 

31 and the Jewish Feast of Tabernacles" (8:17, 10134, 15125). 

John may have been intended to furnish support and authority to 

the established Church and its practices. It has been dated to some­

time toward the end of the first centul:'Y• The Gnostic redemption myth 

offered the early church a terminology in whi ch the redemption of 

Jesus was understood as a present reality. The eschatological event 

was already being realized in the present. This gospel mini mi zes the 

importance of John the Bapti st by emphasizing that he was not himsel f 

the Christ, only a witness (1 18, 1115). It adds the logos doctrine to 

the Synoptic conception of Jesus (111- 5). It further elevates the 

character of both Jesus and the disciples (13:16). John gives divine 

basia to the sacrament of be.ptism and eucharist (6135, 6:41, 6:55), 

and t o the beginnings of the sacrament of penance. It legitimizes the 

rejection, persecution and suffering of the early church and turns 

them into treasured criteria necessal:'Y for membership . The writer bas 

a cordial dislike for the Jews. The enemies of Jesus are always the 
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Jews. They are stubborn; they refuse to accept the numerous signs 

which Jesus offers, and finally they put him to deatb.32 

John differs from the other three gospels in f onn and substancea 

John's gospel sees Jesus almost exclusively in the light of 
the resurrection, rather than in the light of history. What 
Jesus actually said and did while he waa alive was signifi­
cant, in John'o view, only to t he degree that it reflected 
or illuminated Chrht 's divine (not human) destiny. For 
John Jesus is the divine light whose humanity reflects his 
divinity. 33 

The Jews are but a means to an end. Their responsibility for J esus' 

death is part of God's total plan for redemption. Through them, Jesus 

becomes the "lamb of God" . 

The Historical Setting of Ancient Judea 

The Nature of Roman Rule 

The political climate in Judea p~oceeding the birth of Jesus was 

f i ckle and indecisive. In the early 60' s B. C. E., Rome began usurping 

Judean sovereignty and autonomy. f ompey had just finished putting an 

end to the remnants of Seleucide rule, annexed Syria to the Roman 

empire, and could not turn his f ull attention toward Judea which was 

in the midst of a do1nestic conflict. After the death of Salome 

Alexandria, her tvo sons Aristobul us II and Hyracanus I I fought for 

the throne. Pompey saw the struggle as a perfect opportunity for 

Roman intervention and demanded t hat both brothers state their claims 

before him in Damascus. When Pompey opted for Hyracanus, Aristobulus 

f led t o Jerusalem pursued by the Romans . Pompey, publically supported 

his choice, kyracanus, by accompanying him to J erusalem with his army. 

When Aridtobulus demonstTated his refusal to comply with Pompey's 

decision, Pompey attacked t he Temple Mount which had been Aristobulua ' 
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holdout. After three months' siege, Pompey occupied t~e Temple and 

turned it over to Hyracanus whom be made High Priest. Judea bad lost 

her right to choose who would sit upon her throne. She had lost her 

34 political autonomy, and her stat us remained precarious. 

Pompey declined the request of Jewish citi zens to re-establish 

the theocracy, yet refused to make Judea a Roman province, The Rolll&Ils 

preferced to dominate the countries they conquered with the hel p of 

native kings and princes, rather t han rule themselves. This prevented 

the outbreak of revolts and lessened the tax burden of the Romans . 

Consequently, Pompey appointed Hyracanus as High Priest and not as 

35 King. He reduced the size of Judea and required an annual tribute, 

After the conquest of Judea by Poopey, civil war raged. in Judea.36 

Hyracanus , the Hi gh Priest was not the real power head, He was over­

shadowed by Antipater who by schemes and machinations had exacerbated 

the original conflict between Hyracanus and his brother . Antipator 

was a man of great political acumen and savvy. He was appointed 

procurator and his sons, Phasael and Herod became governors of Jeru­

salem and Galilee, respectively. When the second son of Aristobulus, 

Antigonus, attempted to regain the throne, RyracclDus was taken captive 

and Herod escaped t o Rome . Herod returned with a Roman army and cap­

tured Jerusalem. He was appointed King, rex soc1us. He was entrusted 

with the Kingdom only as long as he Hved. When he died, the Roman 

Emperor had the power to decide his successor.37 

Herod r etained the authority to rule bis people, but his foreign 

policy was determined by Rome. He bad no power to engage in foreign 

wars, alliances, or treaties and his right to coin money was restric-
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ted. As a vassal to Romt., Herod was obligated to supply Rome with 

38 auxiliary weapons whenever Rome requested . J ews had lost control of 

their land and their king had become a puppet of the Roman Empire . 

Herod 

Herod was one of the most efficient and bated of the Jewish 

39 Kings. The Jews hated him for "his Idumaean origin, his pagan tastes 

and his ruthless suppression of all who opposed him or incurred bis 

40 suspicion". Yet he was a shrewd and resolute ruler, whom the Romans 

appreciated as a reliable and efficient administrator of a land which 

was of great s trategic importance to their power in the Middle East. 

Herod pursued a policy designed to assimilate Jewish Hellenized 

society into the Roman Empire. He was part of a growing J ewish elite 

41 whose power was based upon cooperati~n with Roman rule . Although 

Herod made great efforts to gain the support of his nation (built a 

magnificent temple, occasionally reduced t axes, and in times of star-

vation sold t he crown j ewels to buy grain) , he was not able to gain 

their sympathy . His noveau- riche passion for imitating Hellenistic 

society antagonized the peoplec 

The non- Jewish atmosphere prevailing at his court , the pur­
suit of conspicuous splendour, bis complete alignment with 
the ideology of t he Roman principate, to the extent of 
introducing the cult of the emperor and building temples in 
his honour (outside the areas of Jewish settlement), bis 
unlimited admiration of physical strength and his lack of 
consideratiof for human life in the pursuit of self ish poli­
tical aims 4 

offended t he sensi.b1lit1es of the people . The Romans i gnond his 

unpopularity ~ith the people because they found him to be an ef fective 

ruler and administrator who was capable of preserving the existing 

order and at the same time Temained unfli.ncbi.ngly loyal and dependent 



-
- 23-

upon (to) Rome~3 So intense was the di.alike and accumulated bitterness 

for Herod's oppressive rule that his death triggered an uprisin~ 

spurred by pent up bitterness, anger and frustration. 

On the eve of Berod's death ••• two respected men spurred 
the youth to take the votive eagle from off the great gate 
of the Temple which Herod had placed as a votive offering. 
So these scholars ordered [their disciples ] to pull the 
eagle down, saying that even if there should be some danger 
of their being doomed to death, still to those about to die 
for the preservation and safe-guarding of their father's way 
of life the virtue acquired by them in death would seem far 
more advantageous than the pleasure of living. • • At mldday 
therefore, the youths went up [to the roof of the Temple] 
and pulled down the eagle and cut it up with axes before the 
many people who were gathered in the Temple. And the offi­
cer of the King -- for the attempt had been reported to him 
--, suspecting that something more serious was involved than 
what was being done, came up with a force large enough to 
meet the crowd of men who were intent upon pulling down the 
image that had been set up. Upon these he fell unexpec­
tedly, for as i a usual with a crowd, they had taken this 
daring step on a foolish whim rather than with the caution 
of foresight, and were therefore 1n disorder, not having 
looked around beforehand for a vay to help themselves. He 
seized no fewer than forty of the young men, who had coura­
geously awaited his attack while the rest of the multitude 
took to flight , and be also captured Judas and Matthai.a, the 
instigators of the daring deed, who thought it inglorious to 
give way on his approach. 44 

Herod punished these young instigators along with the sages who 

inspired them. He had them burnt alive. At f irst the people did not 

show their anger, but immediately after Herod 's death, large masses 

gathered at the Temple area to publically 

young men. 45 

bemoan the fate of the 

At this time there came round the festival during which it 
is the ancestral custom of the Jews to serve unleavened 
bread. lt is called Passover, ••• They celebrate it with 
gl&dneas, and it is their custom to slaughter a greater 
number of sacrifices at this festival than at any other, and 
an innumerable multitude of people came down from the coun­
try and even from abroad to worship God. Now the fermentors 
of disorders, who were mourning for Judas and Matthias, the 
interpreters of the laws, otood together in the temple and 
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provided the dissidents with plenty of food, for they were 
not ashamed to bet for it. And Archelaus, fearing that 
something dangerous might grow out of their fanaticism, sent 
a cohort of legionaries under a tribune to suppress the vio­
lence of the rebels before they should infect the whole 
crowd with their madne•s . And he said, if there were any 
who clearly stood out f rom the rest ln their eagerness to 
rebel, they were to be brought to bi.m. By this act the 
rebellious followers of the lnterpreters (of the laws) and 
the crowd were lnfuriated, and utterin6 cries and exhorta­
tions, they rushed upon the soldiers and after surroundlng 
them stoned most of them to deat~, but a few of them and the 
tribune escaped with wounds. When they had done these 
things the rebels began to busy themaelves with their sacri­
fices again. Archelaus, however, thought it impossible to 
save the situation unless be checked the impetuosity of the 
multitude 1n its present state, and so he sent out his whole 
arniy, including the cavalry, in order that they might pre­
vent the people encamped there from helping those in the 
Temple, and might catch any who evaded an infantry and 
believed themselves to have reached a safe place. Hts 
cavalry killed some three thousand men but the rest got away 
by mak1.ng for the neighboring h1.lls. Then Ar cbelaus issued 
a proclamation that everyone should return to his own home. 
So they left the scene of the festival and went away in fea~ 
of a greater evil to come even though they had the rash t em­
per that 1s due to lack of dhcipline. fa6 

Thia passage from Josephus not only illustrates the intense anger 

and bitterness felt by the people, but that the Romans viewed large 

assemblies of Jews as a threat. The ~omans feared a potential tumult , 

so they responded with a preventative action which only aggravated the 

situation. The result was that hundreds were killed in an i nhWllane, 

callous way and the pilgrimage was disbanded. The cutting down of the 

eagle and the violence of the mourners reflect Jewi&h dissatisfaction, 

frustration and anger ~ith Herod's repressive government . The 

response by the authorities reflects the fear of the Romans and t he 

heavy-handed method used to handle such actions. 

After Herod's Death 

Herod considered this demonstration an affront to his political 

• 
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power. The eagle symbol~zed his loyalty to Rome. For Herod, cutting 

down the eagle was an act of treason. Yet the Jewish agitators looked 

at it from another perspective. The g<'lden eagle was an image of the 

emperor and could be perceived as an object of divi.ne worship. They 
47 

were defending their religious beliefs. 

Although the majodty of religious leaders may have &lded with 

Herod's right to execute the troublemakers (Josepheus does not docu-

ment an official objection or protest), the people at large were 

clearly outraged. Whether this outrage was political anger at the 

1.njuatice of Herod's anger or religious rage geared towards the offen-

sive violation of the Second Comma.~dment can not be deciphered. Anti-

pater describes the Temple scene; which may be bis slightly biased bid 

for a political offices 

But it was especially the slaughter 1.n the Temple and 
impiety of Arcbelaus that be made seem so terrible 1.n his 
speech, for this had happened during the festival, and the 
people had been slaughtered just like sacrificial victims, 
though some were foreigners and others natives. And the 
Temple had been filled with corpses, not 1.ndeed by an alien 
but by one who had sought to und&rtake the act with the law­
ful title of king 1.n order that he might fulfill his tyrani­
cal nature 1.n an act of 1.njustice abbort:ent to all mankind~S 

'fter Herod's death, Judea was in turbulence: 

• • • and a letter came from Varus, the governor of Syrla 
announcing a revolt of the Jews, for after Archelaus had 
sailed the whole nation became unruly. Varus htmself, being 
on the scene, inflicted punishment upon tbos~ responsible 
f or the uprlsi.ng, and after suppressing the rebellion, 
which was a serious one, for the greater part, be departed 
for Antioch, leaving one legion of bis army in Jerusalem t o 
curb, the revolutionary activity of the Jews. He did not, 
however, succeed at all 1.n putting a stop to their 
rebellion. For when Varus had gone, Sabinus, the procurator 
of Caesar, who had remained there, greatly harassed the 
rebels, being confident that he would overcome them with 
the army that had been left behind and with a large numbe~ 
of his O\lI1 slaves, for he baa armed many of these and used 
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them as terrorists , t hereby goading and disturbing the Jews 
to the point of revolting. He also tried to take over the 
citadels by force and undertook a search for the royal 
treasures, being eager for gain and greedy in his desire~9 

When Pentacost came r ound - this is how one of our ancestral 
festivals is called - a great many tens of thousands of men 
gathered ( in Jerusalem) who came not only for the religious 
observances but also because they resented the reckless 
insolence of Sabinus. There were Galileans and Idumaeans 
and a multitude from Jericho and from those who lived in 
Transjordan, and there was a multitude from Judea itself who 
Joined all these, and they were much more eager than the 
others in their desire to punish Sabinus. Being divided 
into three groups, they took their positions in three diffe­
rent places. The first group took possession of the hippo­
drome; of the other two groups, one went the the north quar­
ter of the Temple, and facing south, held the eastern part, 
while the third group held the western part, where the 
palace was. All this was done by the rebels 1.n order to be 
able t o besiege the Romans after they were invested by them 
on all sides. And Sabinus - for he was afraid of their num­
bers and of the spirit shown by men who thought little of 
death in their desire not to be defeated in a battle in 
which they counted it a virtue to be victorious - immedi­
ately began to send letters to Varus and, as was usual (in 
such circumstances) , was insistent 1.n telling him t o come to 
his help qui ckly because a very great danger threatened the 
aouy that bad been left there, for they expected to be cap­
tured and be cut to pieces in a short time. Then he himself 
seized the highest of the towers 1.n fortress, Phasael - it 
had been built in honour of Herod's brother Phasael and had 
been given his name after after be met death at the hands of 
the Parthians -, and signalled to the Romans to attack the 
Jews, for be did not dare go down to his friends himself but 
though it perfectly right for others to die for the sake of 
satisfying his greed. And when the Romans bol dly sallied 
out, a fierce battle ensued, in which the Romans were supe­
rior to the enemy in effectiveness, but yet the Jews did not 
lose courage at the sight of the terrible loss of many men. 
Instead, by a roundabout way they mounted the porticoes that 
surrounded the outer court of the Temple, and w~ile a heavy 
fight was ~oing on, they threw down stones, hurling some 
with their bands and others from slings, for they were well 
trained 1.n this kind of fighting. And all the archers, who 
were stationed beside them, inflicted severe losses on the 
Romans because they were on higher ground and not easy to 
attack since they were not within reach of those who tried 
to burl javelins at them, and so they had the enemy in a 
pos ition where he could ea8ily be defeated. In this fashion 
the battle went on for a long time, but eventually the 
Romans became desperate at ~heir situation and set fire to 
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the porticoes without be1ng noticed by the Jews who had 
mounted them. And the fire, being fed by many bands and 
with very combustible materials, very quickly reached the 
roof. This contained woodwork quickly r•ached the roof. 
Thia contained woodwork quickly reached the r oof. Thia con­
tained t.roodwork filled with pitch and wax, and also had gold 
smeared with wax and so it at once yielded (to the f lames). 
Thia was bow those great and most notable structures were 
completely destroyed. And those who were on the porticoee 
were caught in this unexpected destruction, for when the 
roof fell down, the-f were carried along with it, and others 
were struck down from all aides by the enemy. Many, in 
despair of being saved and in dismay at the awful fate that 
confronted them, either threw themselves into the fire or 
escaped it only by turning their swords on themselves . And 
all those ~ho tried to save themselves by retreating along 
the passage by which they had cl imbed up were killed by the 
Romans, for they were unarmed and crushed in spirit, and not 
even desperation - since they lacked arma - was able to help 
them. And so not a single one of those who had gone up to 
the roof escaped death. And t he Romans by pushing their way 
through the fire wherever it left room for them got posses­
sion of the treasury where the sacred funds were kept, and a 
great part of these was stolen by the soldiers, while Sabi­
nus openly took four hundred talents for him.self. 

(3) As for the Jews, they were grieved by the sad fate 
of their friends who had fallen in this battle, and they 
were also grieved by the carrying off of the dedicatory 
offerings . However, the most compact and valiant group 
among them surrounded the palace and threatened to set fire 
to it and kill all those inside . Then they told them to get 
out as qu~ckly as possible, prOTDising that they, and Sabinus 
along with them, t.rould suffer no harm if they did as they 
were told. Actually most of the royal troops had deserted 
to their side. But Rufus and Gratus together with three 
thousand of the best fighters in Herod's army, men who could 
use their bodies effectively, adhered to the Romana. And 
there was a cavalry force under Rufus' command which had 
also been added to the Roman strength. The Jews did not 
press the siege less vigorously but proceeded to undermine 
the walls, and they told the men ready to change aides not 
to interfere now that at last they had the opportunity to 
recover their country's liberty. And Sabinus would have 
liked nothing better than to get away with his troops, but 
he could not trust ( the Jews) because of the things be had 
done ( to them) , and he held the enemy's too great generosity 
to be a reaaon for re j ecting their offer. At the same time 
he was expecting Varus t o come, and so he held out under the 
siege. 

(4 ) Meanwhile continuous and countless new tumults 
filled Judaea, and in many quarters many men rose in arms 
either in hope of personal gain or out of hatred for the 
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Jews. For example, two thousand of the soldiers who had 
once campaigned with Herod and had been disbanded, now 
assembled in Judaea itself and fought against the king's 
troops. These were led against them by Achiab, a cousin of 
Herod, but he was forced out of the plains into higher coun­
try by the enemy, who were very experienced in warfare, and 
by ret~5at1.ng to an inaccessible position, he saved what he 
could. 

The Nature of Jewish Society 

Judea was a volcano ready to erupt. The people were angry and 

agitated, for Roman rule had been oppressive. The political situation 

was further exacerbated by the social and economic strife among the 

Jews themselves. During the past several years, Judea had changed 

from a country based on small faming communities to a nation in which 

trade and coJJDDerce flourished. The urban population increased and new 

social classes emerged. In the past, Judean society consisted mainly 

of a priestly and Levi.tical class and a farming class, which Zeitlin 

calls Ame Ha-aretz. The priestly class was supported by th.e farmers 

who tithed regularly. With the increase of trade and commerce, a more 

1nfluencial class of merchants , artis3lls and city-dwellers developed. 

Dissention developed between the Haberim (urbanites) and t he Ame 

Ha-aretz . The agriculturalists, according to Zeitlin resented the 

fact that the urban population did not share in t he costs of mainte-

nance of the clergy. They began to withhold t heir tithes so that the 

priests did not receive their due allotment of sustenance. Since the 

high priests considered the tithe their personal due, oftentimes they 

used force to procure it from the unwilling farmers. This increased 

the farmer's hostility toward the priests,whom they began to regard as 

hirelings of Rome. To combat their lack of income, the leaders of the 
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Jews ruled that anyone who purchased from a farmer must titbe. This 

presumed all farmers were not to be trusted with respect to the tithe. 

Since the ordinance applied only to items bought for personal 

consumption, it di d not affect the merchants. This rule served to 

further aggravate the hostile relations between the urbanites and the 

farmers. The antagonism became so great that city-dwellers refused to 

eat with f armers because they suspected the Ame Ha-aretz of not 

tithing their allotment, thus making their food impure . 

This antagonism was manifested particularly towards tbe Galileans 

who were ridiculed for their lack of sophistication. They were 

spoofed as country bwnpk1.ns, yokel s who could not speak Aramaic cor­

rectly and were considered ignorant of the law. A Judean proverb 

states, "Out of Gali.lee art sent no prophet . " These f eelings of eco­

nomic exploitation along with the burden of political oppression 

created a climate ripe for movements which offered some sort of salva-

51 tion or redemption. 

Classes, Sects and False Messiahs 

People turned toward a vari ety of philosophies to help provide a 

rational e for life in such harsh times. Josephus, the primary source 

of 1.nformation about tbe different sects which existed during the 

Second Commonwealth, writes about three baereseis (schools of 

thought): Sadducees, Pharisees, and the Essenes. 

Sadducees 

Originally this term applied to the descendents of the high 

priestly family of Zaddok. They included the upper classes whose 

interests were similar to those of the high priest. During the Helle-
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nistic period., the Sadducees became associated with those who sup-

ported Greek assimilation. Moved by the desire to enhance their 

financial well-being, they were eager to adopt the customs of their 

conquerors. During the Maccabean Revolt, they bad lost their wealth 

and influence to the HaS1110neans who then made their own appointment to 

the high prleathood. Under the reign of John Hyracanus, they regained 

their influence. Because the Pharisees refused to acknowledge Hyraca-

nus' self-appointment of king, he forbade the Jews to observe the laws 

ordained by the Pharisees. Sadducee then became the name used to des-

cribe all those who re jected Pharisaic doctrine. They supported a 

strong, nationalistic state, with imperalisti c tendencies and 

supported Hyracanus' intention to conquer countries 1.n order to 

enlarge Judea. With the encroachment of Rome, the Sadducees lost some 

power. From the time of Htn:od., the high-priesthood. ceased to be here­

ditary. It became a Roman appointment.52 

About the Sadducees , Josephus vTote that they denied predes­
tination and divine influence on man's acts, whether they be 
good. or bad. Everything, according to them, lies in man's 
hands, and .man alone is responsible for his happy or adverse 
lot in life. They believed only in the Torah, the Written 
Law; and they denied the ,.alidity and binding power of the 
Tradition of the sages, the Oral Law. Unlike other reli­
gious sects, the Sadducee& denied the existence of angels . 
They were of the opinion that the soul dies with the body. 
Justice and punishment they held, must be admiaistered in 
this world since t hey did not believe 1n reward and punish­
ment in the world beyond the grave. Josephus describes the 
Sadducees as rude in their behavior among themselves, and 
with people outside their group. They were harsh 1.n their 
judgments. They had no followers among the populace, though 
some officials and wealthy Jews were influenced by their 
teachings •••• they denied that God. made a covenant rith 
David that the Kingdom should belong to his children.5 

.. 
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Pharisees 

The te'['lll Pharisee means separatist and was coined by the Saddu-

cees to describe a group of people who set themselves apart from the 

Sadducees. During the Hasmon1an Revolt the office of H1gh Pr1esthood 

was taken from the descendents of Zaddok and became the domain of the 

54 Hasmonian famUy. During the reign of Antiochus IV, Jason bought the 

office of High Priest and had the legitimate High Priest Orias III 

Temoved. Jason introduced Hellenistic reforms which did not compro-

mise the religious sensibilities of the Jews. Later, Jason was 

removed from the High Priesthood by Meneleus. Meneleus, in the inte-

rests of achieving full Hellenist.le polis' rights, was willing to 

sacrifice swine on the altar and to dedicate the Temple to Zeus. Dis-

gusted by the corruption and blatant sacrireligious acts, the Jews 

successfully revolted and appointed a Hasmonian as High Priest. FTom 

then on "the High Priesthood was no longer the perogative of the 

Aaron-Eleazar -Phenehas-Zaddok line. It was now vested in the Hasmo­

nian family until a true prophet wou~d arise in Israe1. •~ 5The people 

who initiated this transformation of power were the Pharisees. They 

"felt free to legitimate a new High Priest line on the basis of laws 

not written down in the laws of Moses." 56 

The Pharisees had internalized attractive Greek ideas,relnter-

preted them within a Jewish context and created a vibrant new form of 

Judaism which made sense to the Jews living in Hellenistic Judea. 

Such Greco-Roman concepts as philosopher-sage, the teacher-disciple 

relationship, unwritten laws, law-making institutions, laws formulated 

as indi~idual items - freed of any narratival connection, life-after-
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death, and use of prooftexting, all found their way into Pharisaic Judaism?7 

The thrust of Pharisaic contribution was to make the law more 

consonant with Hellenistic life. While the Sadducees demanded rigid 

observance of the Pentateuchal law, the Pharisees interpreted the law 

to .make it more liveable. Through the use of oral tradition, the law 

evolved from a rigid literal-Pentateuchal command whose observance 

often violated the original intent to a more fle,xible system which was 

1.n consonance with the requirements and demands of an evercbanging 

life. For example, accord1.ng to the Bible, no Jew was all.owed to go 

out from his "place" on the Sabbaths "abide ye every man from bis 

place." (Ex 16129) The word "place" had been interpreted to mean 

"house." The Pharisees, in order to make the laws of the Sabbath less 

cumbersome, reinterpreted the word "place" to mean "city" and defined 

"city" as a di.stance of two thousand cubits from a man's abode. Thus 

one had the right to walk two thousand cubits outside the city limits 

on the Sabbath.58 

The Pharisees democratized Judaism. They increased the 1.nvolve-

ment of individual Jews and lessened t he responsib111.ty of the 

priests. By instituting the Maamadot which allowed communal represen-

tation to substitute for the individual obligation, they allowed all 

J ews, rich and poor, to participate equally 1.n the dally sacrifices.59 

This process of democritization took away authority from the High 

Priesthood: 

The cultus, the priesthood, the Temple, ceased to be the 
focus and the essential concern. The laws regulating the 
sacrifices were no longer the simple written laws; they were 
the halakhoth. Discriminating between the clean and the 
unclean, the holy and the profane, was no longer an exclu­
sive priestly perogative, for it was the scholar class who 
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prescribed the criteria. The sons of Aaron might still 
exercise the priestly monopoly, but the procedures they were 
to carry out were fairly set down by the Scribes-Pharisees. 
The total cultic system was subordinated to the teachings of 
the Oral Law. To offer sacrifices was no more or less ele­
vated a commandment of God than reciting the Shema twice 
daily. The High Priest's entry into the Roly of Holies on 
Yam Kipper was neither more nor less salvationary then the 
carrying out of any number of acts rendered sacred by the 
twofol d Law. God's ultimate judgment would follow from a 
judicious weighing of all the Ralakhotb one had carried out, 
alongside of all the averotb, "transgressions," one had com­
mitted. A High Priest who failed to follow the prescribed 
procedures on Yom Kipper was as culpable as an individual 
who prepared a fire on the sabbath. A Jew living 1n Rome 
who could not participate in the Temple worship, but who 
carried out whichever of the halakhoth were doable in the 
Diaspora, was as certain of the world to come and the resur­
rection as his Judean counterpart who carried out the halak­
hoth that were ~pplicable to those who resided 1n the Roly 
Land . God the Father's ultlmate decision was dependent on 
the totality of his relationship to each and every indivi­
dual. Loyalty to the politeuma within, ngB intermediation 
from without, was what tipped the scales. 

According to Josephus , the Pharisees had the f ull support of the 

masses: 

And so great is their influence with the masses that even 
when they speak against a king or high priest, they imme­
diately gain credence. 61 

These men. • • bad so much influence with their fellow-Jews 
that they could injure those whom they bated and help those 
to whom they were friendly; for they bad the complete conf1.­
dence of the masses when they spoke harshly of any person, 
even when they did so out of envy.62 

The Pharisees were influential among the Jews. They were a s cho-

lar class col'Qlllitted to the unwritten law. When allowed religious 

autonomy, they did not interfere with the ruling powers: 

The Pharisees clearly had no principled objection to state 
power as such. They did not hesitate to weld it or influ­
ence it whenever they could. They were not committed to any 
specific form of government. They did not oppose a strong 
s tate with a powerful army, even if a good part of of was 

.. 
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made up of mercenaries. They did not have any principled 
objections to a vigorous foreign policy. Nor did they have 
an enduring loyalties to a specific family. They both sup­
ported and opposed the Hasmoneans. They were loyal to 
Herod, but equally loyal to the procurators . They at times 
favored rebellion against constituted authority, and at 
times they denoWlced it. 63 

The Pharisees thus had no bard and fast position on the 
state. They bad apparently a single concern, and this alone 
detennined their policy of actlon. This concern was the 
status of the unwritten laws. The state that left them un­
touched deserved sugport; the state that tampered with them 
courted rebellion.6 

Essenes 

The political and economic climate also spawned sects,some of 

which dealt with the oppression by withdrawal and some by aggressive 

revolt. Josephus describes a third group called the Essenes . They 

were an ascetic semi-monastic order who isolated themselves in little 

communities. Their main concern was religious purity: 

The doctrine of the Essenes !.s wont to leave everything in 
the hands of God. They regard the soul as immortal and 
believe that they ought to strive especially to draw near to 
righteousness. They ae.nd votive offerings to the temple, 
but perform their sacrifices employing a different ritual of 
purification. For this reason they are barred from those 
precincts of the temple that are frequented by all the 
people and perform their rites by themselves. Otherwise 
they are of the highest character, devoting themselves 
solely to agricultural labour. They deserve admiration in 
contrast to all others who claim their share of virtue 
because such qualities as theirs were never found before 
among any Greek or barbarian people, nay, not even briefly, 
but have been among them in constant practice and never 
interrupted since they adopted them from of old. Moreover, 
they hold their possessions in common, and the wealthy man 
receives no more enj oyment from bis property than the man 
who possesses nothing. The men who practise this way of 
life nwnber more than four thousand. They neither bring 
wives into the community nor do they own slaves, since they 
believe that the latter practice contributes to injustice 
and the foTIDer opens the way to a source of dissension. 
Instead they live by themaelves and perform menial tasks for 
one another, They elect by show of hands good men to 
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receive their revenues and the produce of the earth and 
priests to prepare bread and other food. Their manner of 
life does not differ at all from that of the so-called 
Ctig~ae among the Dacians, but is as close to 1t as could 
be. 

Josephus also describes a f ourtb philosophy as established by 

Judas the Galileans 

Thia school agrees 1n all other respects with the opinions 
of the Pharisees, except that they have a passion for 
liberty that is almost unconquerable, since they are con­
vinced that God alone ts their leader and master. They 
think little of submitting to death in unusual forms and 
permitting vengeance to fall on k1n6111en and friends 1f only 
they may avoid calling any man maater. Inasmuch as most 
people have seen the steadfastness of their resolution amid 
such circumstances, I may forgo any further account. For I 
have no fear that anything reported of them will be consi­
dered incredible. The danger is, rather, that report may 
minimize the 1ndiffgEences with which they accept the grind­
ing misery of pain. 

Duri ng the t umultuous times it was not uncoramon for a charismatic 

leader to arise promistng salvati~n. Sometimes these men were poli-

tical rebels promising freedom from the yoke of the Romans, sometimes 

fal se messiahs promising religious redemption. 

Josephus speaks of Judas, the son of the Brigand chief Ezekias, 

who amassed a large DUlllber of people at Seppbor1s in Galilee, 

assaulted the royal palace there, armed every one of his mer., and ran-

sacked all the property which had been seized there. He became "an 

object of terror t o all men by plundering those he came across in his 

desire for great possessions and his ambition for royal rank •• ~7 

After Herod's death arose Simon, originally a slave of King 

Herod. He placed the diadem on his own head and gathered his own 

following who proclaimed him king: 
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After burning the royal palace in Jericho, be plundered and 
carried off the things that had been seized thMe. He a.lso 
set fire to many other royal residences in many parts of the 
country and utterly destroyed them after permitting his 
fellow-rebels to tak~ as booty whatever bad been left in 
them.68 

'Ihe royal palace at Ammatha on the river Jordan was also 
burnt down by some rebels, who resembled those under Simon. 
Such was the great madness that settled upon the nation 
because they bad no king of their own to restrain the popu­
lace by his re-eminence, and because the foreigners who 
became among them to suppress the rebellion were themselves 
a causg of provocation through their arrogance and their 
greed. 9 

There was also Athrongeus, an unknown shepherd. He "donned a 

diadem and led raiding expeditions throughout the country. His vie-

tlms, according to Josephus, were not only Romans and royalists, but 

any wealthy Jews who had the misfortune to fall into his clutches . " 70 

He \raS caught only after great difficulty. 

There was Theudas who promised religious redemption. 

During the period when Fadus was procurator of Judea, a cer­
tain imposter named Theudas persuaded the majority of the 
masses t o take up their possessions and to follow him to the 
Jordan River. He stated that he was a prophet and that at 
bis command the river would be parted and would provide them 
an easy passage. With this talk he deceived many . Fadus, 
however, did not permit t hem to reap the fruit of their 
folly, but sent against them a sqaudron of cavalry. These 
fell upon them unexpectedly, slew many of them and took many 
prisoners. Theudas himself was captured, whereupon they cut 
off bis head and brought it to Jerusalem,71 

Josephus discusses an E~ptlan false prophet1 

A still worse blow was dealt at the Jews by the Egyptian 
false prophet. A charlatan, who had gained for himself the 
reputation of a prophet, this man appeared in the country, 
collected a following of about thirty thousand dupes, and 
led them by a circuitous route from the desert to the mount 
called the mount of Olives. From there he proposed to force 
an entra.~ce into Jerusalem and, after overpowering the Ro.man 
garrison, to set himself up as tyrant of the people, employ­
ing those who poured in with him as his bodyguard. His 
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attack was anticipated by Felix, who sent to meet him with 
the Roman heavy infantry, the whole engagement was that the 
Egyptian escaped with a few of his followers; most of his 
force were killed or taken prisoners; the remainder 72 dispersed and stealthUy escaped to their several homes. 

Judea was filled with saviors. Many arose for religious reasons, 

others for political ones . They promised the people relief from the 

harsh circumstances of the ti.mes. To the Romans, any large gathering 

of people looked the same. Rome perceived such leaders and their 

followings as a threat to her political stability. As such these 

leaders and their followers were to be destroyed. 

Jesus• Perceived Source of Contention with the Pharisees 

The only substantive information about Jesus comes from the New 

Testament. From the Gospels we can glean the image of a charismatic, 

outspoken man of courage, whose primary concern was one of morality. 

As Rivkin portrays: 

And that historical Jesus who peers forth in the Gospel 
stories is the same Jesus who followed John the Baptist; who 
reached lovingly to the poor and the wretched; who healed 
the sick, exorcised demons, broke bread with sinners, stood 
his ground against the Scribes-Pharisees, spoke in parables, 
preached an ethic and morality that seemed to defy human 
nature; who proclaimed that the Kingdom of God was at hand 
and that the time for making oneself ready was short ; who 
intimated that he might indeed be tb.e Son of Man, the 
Messiah whom God had selected to usher in bis kingdom and 
had invested with an authority that freed him from the 
strictures of the Scribes-Pharisees; who cri~d out against 
all those who blocked the way for God's kingdom and turned 
over the tables of the money-changers in the Temple in a fit 
of religious zealJ who attracted crowds with the eloquence 
of bis teachings and preaching and stirred up the fears of 
the high priest that these crowds might get out of hand; who 
was arrested by orders of the high priest and was tried by 
the high priest's Sanhedrin on the political implications of 
his nonviolent, nonpolitical teaching and preaching; who was 
brought before Pontius Pilate, the only authority with the 
power to determine his ultimc.te fate; who died an agonizing 
death on the ~ross, positioned between two revolutionaries, 
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with the words, "Hy God, my God, wby bast thou forsaken me?" 
on his lips; who was seen risen from the dead by his 
faithful disciples who had beard him speak ti.mo and ttme 
again of the resurrection t hat awaited all those who heeded 
God 's Word; and who, once risen, was proclaimed to be jhe 
Chri st who would soon be bringing the Kingdom of God,7 

According to the material in the Gospels, Jesus• major source of 

conflict was with the Pharisees . They seem t o be the archenemies of 

J esus . Tbe gospels portray the Pharisees as .. hypocritical, cunning, 

selfish, proud, opinionated, intolerant, and unscrupulous."74 Yet does 

this picture reflect hi storical accuracy or is it a deliberate 

caricature designed to compliment Jesus' goodness in contrast to 

Pharisaic cruel s trictness? 

Tbe major source of contention revolves around observance of the 

law. The stories in the gospel illustrate Jesus• or his disciples' 

deliberate disregard for the law in order to achieve a more humane 

goal. Consequently, Jesus heals on the Sabbath with a comment that 

could be interpreted as sal:'castic: "I will ask you one thing: Is it 

lawful on t he Sabbath day to do good, or to do evil? To save life, or 

to destroy it? (Luke 6: 9) or "What man shall there be among you, that 

shall have one sheep, and if it falls tnto a pit on the Sabbath day , 

will he not lay hold on it, and lift it out? How much than is a man 

better than a sheep? Wherefore it is lawful t o do well on the Sabbath 

days." (Matt 12111-12) The first comment satirizes a dinespect for 

the Sabbat h by implying that strict observance of the law allows e? il 

to exist by commanding non-interventionJ the second conunent satirizes 

a disregard for human life, implying that strict observance of the law 

collllllands bett.er treatment for antmals t han people. The irony i s 
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especially biting on the Sabbath, the Day of Peace, the observance of 

which requres a special reverence for life. Both clearly Ulustt:ate a 

case where observance of the law violates the actual intent of the 

law. 

The same moral can be drawn from the story in which the Pharhees 

criticize J esus for eating with the tax-collectors. Here J esus 

disregards not a law, but a social convention in order to achieve a 

more humane purpose. "They that are whole have no need of t he 

physician, but they that are sicks I come not to call the righteous , 

but sinners to repentance." (Mark 2s17; similarly, Matt 9:12-13; Luke 

5:31- 32). J esus breaks the social convention because it is an 

obstacle to the achievement of humaniatic goals. Here strict 

observance of the rule prevents redemption for those who most need i t . 

The same is true with respect to the incident in which the 

Pharisees criticize Jesus' disciples for plucking an ear of corn on 

the Sabbath. J esus responds by citing a Bi blical precedent to 

illustrate t hat the circUlll8tances legitimize the action. He 

highlights the discrepancies between the pur pose of the law and the 

consequences of its implementation. 

This point i s further emphasi zed when the Pharisees critici ze 

Jesus for not washing his hands. The story offers Jesus an 

opportunity to comment on hy;>ocrisy by discussing the nature of real 

pollution. "These ( list of ethical sins) are what defile a man; but 

to eat with unwashed hands does not defile a man." (Matthew 15s20) 

J esus ' concern for man ' s actions contrast with the Pharisaic 

preoccupation fo-c rituals "there is nothing outside a man which by 
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going into him can defile him; but the things which come out of a man 

are what defile him". (Mark 7il5,16) Dirt and purity serve aa symbols 

to different iate and separate a ritual from its raison d ' etre. "You 

fools• Did not he who made the outside make the inside also?" (Luke 

11140) J esus criticizes a preoccupation with ritualistic law which 

overlooks the law's original purpose. 

These conflicts all serve to illustrate one point, the evil of 

hypocrisy . Jesus criticizes preoccupation with a law, rule, or ritual 

at the expense of its original intent. Would such incidents offend 

the Pharisees? The Pharisees were proponents of the oral law. The 

oral law tended to liberalize the written law. Through 

interpretation, the oral law made t he law more feasible and more in 

consonance with everyday life. (See section on Pharisees). Were t he 

Pharisees more attached to the law itself or to a "spirit" of 

interpretation? 

Although the oral law existed, it did not become codified until 

200 A. O. Before laws are written, they go through a process of 

adaptation and flux in response to critical issues which require legal 

clarification. Cohn suggests thats 

Not that it is inconceivable that at the time of the ministry of Jesus 
the question of the permissibility of sabbatical healing was still 
unresolved. I t could well be that this was one of t he countless 
legal-religious issues yet to be discussed a11d determined, and that 
the Pha;!saic law which has been preserved belongs to a subsequent 
period. 

Since t his mi ght be an area open for disputation, the law was not yet 

settled• 

In an indeterminate legal s ituation such as this, the 
Pharisaic rule i s that each may act as he th1.nks right; and 
in the formation of Jewish law, a particular rule is 
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cT}'stallhed time and again by virtue of a scholar 's 
behaving in practice as if it were already operative. ••76 

Such was the case for the l aw regarding the washing of the hands . It 

was first set down as a rule of law by Al'azar ben Arakh, who taught 

more than 50 years after Jesus' death, Long afterwards, scholars 

disagreed as to whether or not it was obligatory. Thus it was not law 

during the ti.me of Jesus . The issue existed during the time of the 

evangelists and offers marvelous material in which to illustrate a 

story emphasizing the evils of hypocrisy. What better way to discuss 

evil than through the use of dirt and tmpurity? 

Jesus was a Pharisee par excellence. He responds in the Rabbini c 

tradition. When his disciples are cri ticized for plucking corn on the 

Sabbath, Jesus cites the case of David in ordet to legitimate their 

action. His response presumes a knowledge of David's hunger which was 

the traditional Pharisaic interpretation of David's mi sdeed. So, "in 

good Pharisaic manner," he "adduced it as a precedent fo r his own 

77 ind\Jlgence," Jesus spoke in the Rabb~nic tradition and could not have 

said anything legally antagonistic to the Pharisees. They would not 

have composed the angry crowd described by the Gosp~ls, nor have sent 

a clt'owd to take away Jesus, 

The gospels recount a scene at the home of the Hi gh Priests which 

has led scholars to conclude J esus was tried by the Sanhedrin (Matt 

26157- 58; Mark 14153- 65) , Yet the stories are incompatible with the 

fol lowing provisions in J ewish laws 

l. No Sanhedrin was allowed to sit as a crlmlnal court and 
try cri.minal cases outside the temple precincts, in any 
private house. 
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l . The Sanhedrin was not allowed to try cr1.minal cases at 
nightJ cr1.minal trials had to be collDDenced and completed 
during daytime. 
3. No person could be tried on a cr1m1nal charge on 
festival days or the eve of a festival. 
4. No person may bA convicted on his own ter.timony or on 
the strength of his own conf esaion. 
5. A pe-rson may be convinced of a capital offense only upon 
the testimony of two lawfully qualified eye witnesses. 
6. No person may be convicted of a capital offense unless 
two lawfully qualified witnesses testify that they bad first 
warned him of the c-riminality of the act and the penalty 
presc-ribed for it. 
1. The capital offense of blasphemy consists 1n pronounctng 
the name of God. Yahweh. llhich may be uttered only once a 
year by the high priest 1n the innermost sanctuary of the 
teznpleJ and it is irrelevant what "blasphemie'S are spoken 
so long as the divine name is not enunciated. 

Th.e account of the gospels does not portray a Sanhedrin which ran 

according to Jewish legal procedure . A Jewish Sanhedrin did not try 

and convict Jesus for blasphemy. 

Motivation For Jesus' Death 

In order to better unde-rstand the interrogation scene by 

Caiaphas. the High Priest. let us contrast the Gospels' depiction of 

Pontius Pilate with that of Josepheus. Tbe Gospels portray Pontius 

Pilate as hwnane and deeply concerned for J esus ' welf are1 

Then Pilate said to him (Jesus) , 'Do you not bear how many 
things they testify against you? • aut he gave him no 
answer. not even to a single chargeJ so that the governor 
wonde-red greatly. (Matt 27113,14) 

And Pilate again asked him, 'Have you no answer to make? 
See how many charges they bring against ycu? But Jesus made 
no further answer, so that Pilate wondered. (Mark 151 4-5) 

And Pilate said to the chief priests and the multitudes, 'I 
f1..nd no crime in this man• • • • 'You brought me this man as one 
who was perverting the people, and after examining him 
before you, behold, I did not find this man guilty of any of 
your charges against him, neither did Herod, for he sent him 
back to us. Behold, nothing deserving death has been done 
by bin:, therefore I will chastise him and releaae him. 
(Luke 2314.13,15,16). 
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These selections depict Pilate as a compassionate man who is concerned 

for j ustice and for the due process of law. 

The image of Pilate that emerges from the works of Josepheus is 

one of a calculating, ambitious man who would let nothing intet'fere 

with his political success. To be successful required an ability to 

maintain law and order in a land frought with dissidence, disorder, 

and violence. 

Tiberius ( A. D. 14-37), who had succeeded Augustus as emperor 
and had appointed Pilate, was scarcely in the mood for a 
repetition of the years of turbulence that bas shaken Judea 
after the death of Herod. Unless, then, Pontius Pilate were 
shrewd enough to govern this unruly people, his tenure as 
procurator was bound to be extremely short.79 

At ti.mes this required harsh actions: 

(2) Pilate, being sent by Tiberius as procurator to Judaea, 
introduced into Jerusalem by night and under cover the effi­
gies of Caesar which are called standards. This proceeding, 
when day broke, aroused immense excitement among the Jews; 
those on the spot were in consternation, considering their 
laws to have been trampled under foot, as those laws permit 
no image to be erected in the city; while the indignation of 
the townspecple stirred the country-folk who flocked togeth­
er in crowds. Hastening after Pilate to Caesarea, the Jews 
implored him to remove the standards from Jerusalem and to 
uphold the laws of their ancestors. When Pilate refused, 
they fell prostrate around his house and f or f ive whole days 
and nights remained motionless in that position. 
(3) On the ensuing day Pilate took his seat on his tribunal 
in the great stadium and summoning the multitude, with the 
apparent intention of answering them, gave the arranged sig­
nal to bis armed soldiers to surround the Jews. Finding 
themselves in a ring of troops, three deep, the Jews were 
struck dumb at this unexpected sight. Pil~te, &fter threat­
ening to cut them down if they refused to admit Caesar's 
images, signalled to the soldiers to draw their swords. 
Thereupon the Jews, as by concerted action, flung themselves 
in a body on the ground, extended their necks, and exclaimed 
that they were ready rather to die than to transgress the 
law. Overcome with astonishment at such intense religious 
zeal, Pilate gave orders ~or the immediate removal of the 
standards from Jerusalem. 0 

He could be callous and inhuman~• 
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( 2) He spent money from the sacred treasury 1n the construc­
tion of an aqueduct to bring water into Jerusalem, intercep­
ting the source of the stream at a distance of 200 furlongs . 
The Jews did not acquiesce in the operations that this 
involved; and tens of thousands of men assembled and cried 
out against hi.lll, bidding him relinquish bis promotion of 
such designs. Some too even hurled insults and abuse of the 
sort that a throng will commonly engage in. He thereupon 
ordered a large number of soldiers to be dressed in Jewish 
garments, under which they carried clubs, and he sent them 
off this way and that, thus surrounding the Jews, whom he 
ordered to withdraw. When the Jews were in full torrent of 
abuse he gave his soldiers the prearranged signal. They, 
however, inflicted much harder blows than Pilate had 
ordered, punishing alike both those who were rioting and 
those who were not. But the Jews showed no faint-hearted­
ness; and so, caught unarmed, as they were, by men deliver­
ing a prepared attack, many of them actually were slain on 
the spot, while some withdrew disabled by blows. Thus ended 
the upriaing.81 

Pilate was successful as evidenced by his ten years in office. "His 

key to effective governance was to nip revolutions in the bud." 82 

The Gospel's depiction of Pilate is 1ucongruent with that of 

Josepheus. A literal interpretation of the Gospels does not depict 

Pilate as the calculating, shrewd operator, whose primary concern was 

his political office. Placed into historical context, Pilate emerges 

as a man who might be disturbed by J esus' charisma and his title, 

"King of the Jews". Such a concern would not warrant counsel with the 

masses or such excruciating contortions to exonerate J esus. Pilate's 

concern for political stability vould more likely induce Pilate to 

. dispose of Jesus as quickly and as soon as possible. 

Since the time of Herod, the High Priest had been appointed by 

the Roman ruler . It was a position which demanded loyalty to the 

Roman ruler. Caiaphas must have possessed special qualities f or he 

held the of fice of the High Priesthood for ten years under two procu-

rators. Such a feat must have ~equired sophisticated political acUlllen1 
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and savvy. To successfully serve under Pilate, Caiaphas must have 

loyally lmplemented Pilate's will . Consequently, the High Priesthood 

represented Roman interests in contrast to Jewish interests. Such ao 

histori cal perspective adds a dimension to the interrogation scenes 

descri bed by the Coapels (Matt 26157- 58; Mark 14&53- 65, Luke 22165-

71) . Jesus is questioned by Caiaphas who i s the Priest. Jewish 

officials, described differently in each Gospel (chief priests and 

elders, Matt 26 c47)(scr1bes and elders, Matt 26157)(ch1ef priests, 

scribes, and elders, Mark 1S143)(chief priests, captains of the temple 

and elders, Luke 22 152)(chief priests and scribes, Luke 22166) take 

Jesus to Caiaphas and participate in the verdict. The inconsistent 

descriptions suggest a concern by each writer to depict a scene which 

involves Jews in authority . All the Jews are massed together with no 

distinction made of each group's particular concern. The fact that 

there are Jews in positions of authority seems more lmportant than who 

83 they are . Since Jesus did not antagonize the Pharisees (Scribes), it 

is highly unlikely they would have cofuprised the council. They 

represented the majority of the Jewish people. More likely, the 

council was comprised of a group appointed by Caiaphas to execute his 

will. Consequently, the council represented the High Priest and his 

Temple authority. The appointees would appear to have authority, by 

virtue of the Roman establishment, rather than the authority of the 

Jewish people; authority to carry out the will of Rome not the 

authority of the Jewish people. 

Conclusion 

Jesus did not antagonize the Jews. He spoke in the Phari saic 
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tradition which emphasi?.ed morality anl ethics. Hi ghly charismatic, 

Jesus appealed to the masses. His teaching inspired a following which 

threatened Roman rule. 

It was a time of t urmoil when many charismatic leaders arose pro­

mising salvation. The people, oppressed by the tyrannical rule and 

economic uncertainty, hungered for relief from their suffering. They 

eagerly clung to any promise of salvation. 

Crowds scared Rome . Rome's main interest was t o preserve her 

empire at any coat. Consequentl y , any threat to her political stabi­

lity was squelched . Any gathering of the masses around a charismatic 

leader quickly aroused the suspicion of Rome. This forced the Roman 

government to crush any effort which it suspected to be a challenge to 

her sovereignty. Such was the case wi th Jesus. An outspoken ideal­

ist, Jesus and his followers were perceived as a serious threat to 

Roman political stability . When Pontius Pilate, the Roman procurator, 

questioned Jesus' role, he saw him as a political agitator, as "King 

of the Jews". For this Jesus was crucified. 
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Chapter II 

For centuries the Jews have been accused of the crucifixion of 

Jesus . Thia accusation of deicide has legitimized the torture and 

l murder of Jews in Christendom for nearly two thousand years. It has 

seTVed as the foundation for anti-Semitic ritual murder charges, 

riots, boycotts, exclusionary quotas, newspaper attacks, pamphlets and 

2 academic treatises denouncing the inferiority of the Jew. Since the 

Jews rejected the Christian changes of the nature of God, the mes-

sianic and divine claims made f or Jesus, and the Christian elimination 

of law and peoplehood, in Christians ' eyes Jews denied the validity of 

Christianity. Furthermore, because Jesus addressed the Jews, their 

re j ection of his message was vieweJ as threatening the legitimacy of 

the Church. 

In order to permanently discredit the Jews, the founders of 

3 Christianity promulgated a number of theological doctrines . It was 

not sufficient to refute Jewish arguments opposing t he divine claims 

made for J esus. "The J ews, not their arguments, had to be permanently 

discredited. 11 4 This Jewish rejection of Jesus became the murder of 

God, the biame generalized from one group of Jews to the entire Jewish 

nation. "Let his blood be on our heads and the heads of our child-

ren." (Matthew 27125). 

These anti- Jewish doctrines permeated the writings of the early 

5 Church fathers and became a part of the New Testament. Later, when 

the New Testament became the authoritative record of early church his-

tory , the accusation of deicide oJce necessary for theological justi-



-
- 52-

fication, became confused with historical accuracy. 

This pr emise became a major part of Catholic and Protestent tbeo-

logy and the source of :un:ch anti-Semitism. When the Catholic Church 

was Europe's most influencial force, church law was Europe's law. 

Ha.ny of its laws were directed against the Jews. In fact, in The 

Destruction of the European Jews, Hilberg concludes that Nazi Germany 

drew a blueprint from Church anti-Jewish legislation. He constructed 

t hb chart to substantiate his tbesis1 

CHURCl::I LAW 

J ews and Christians not 
permitted to eat together, 
Synod of Elvira, 306. 

J ews not allowed to hold 
public office, Synod of 
Clermont, 535 

J ews not allowed to show 
themselves in the street 
during Passion Week, Third 
Synod of Orleans, 538. 

Burning of the Talmud and 
other J ewish books, 12th 
Synod of Toledo, 681. 

Christiana not permitted 
to patronize Jewi sh doct ors, 
Trulanic Synod, 692. 

Jews obliged to pay t axes 
for the support of the 
Church to the same extent 
as Christians , Synod of 
Gerona,1078. 

The marking of Jewish clo­
thes with a badge, Fourth 
Lateran Council, Canon 68 
(copied from Islamic legis­
lation which ll.a<1 decreed 
that Christians wear 

NAZI LAW 

Jews barred f rom dining 
cars (Transport Minister 
to Interior Minister), 
Dec. 30, 1939. 

Law for the Re-establish­
ment of the Profess ional Ci­
vil Service, April 7, 1933. 

Decree authorizing local 
authorities to bar Jews 
f rom the street on certain 
Nazi holidays Dec. 3, 1938. 

Book Burnings in Nazi 
Germany. 

Decree of July 25, 1938. 

The "Sozialaugleichsab­
gabe" which provided. that 
J ews pay a special income 
tax in lieu of donation for 
party purposes imposed on 
Nazis, Dec. 24, 1940. 

Decree of Sept. 1, 1941, 
authorizing that Jews are 
required to wear yellow star. 
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blue belts and Jews, yellow 
belts) . 

Christians not permitte1 to 
attend J ewish ceremoni es, 
Synod of Vienna, 1267 . 

Jews not permitted to dis­
pute with s1mple Christian 
people about the tenets of 
the Catholic religion, 
Synod of Vienna, 1267 . 

Compulso-ry ghettos, Synod 
of Breslau, 1267 . 

Christians not permitted to 
sell or rent real estate to 
Jews, Synod of Ofen, 1279. 

Jews not permitted to ob­
tain academic degrees, Coun­
cil of Basel, Sessio XIX. 
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Friendly relations with Jews 
prohi bited, Oct. 24, 1941. 

Order by Heydrich for ghettoiza­
tion of J ews , Sept. 21, 1939. 

Decree providing for compul­
so-ry sale of Jewish real estate 
Dec. 3, 1938. 

Law against Overcrowding 
of German Schools and Uni­
versities, April 25 , 1933. 6 

Such anti-Semitism was not only indicative of the Catholic 

Church. Martin Luther, founder of Protestantism, wa.s a vicious anti-

Semite. He depicted J ews as "a plague, pestilence , pure misfortune 

for our country" 7 and proposed similar anti-Jewish legislation to 

that of the Medieval Church. In a pamphlet pubUshed toward the end 

of his lif e, Concerning the Jews and Iheir Lies. he outlined these 

actions against t he Jews . 

Burn all synagogues 
Destroy Jewish dwellings 
Confiscate the Jews' holy books 
Forbid rabbis t o teach 
For bid Jews to travel 
Forbid Jews t o charge interest on loans to non-Jews 
and confiscate Jewish property 
Force J ews to do physical labor 
Expel the Jews f rom provinces where Chris ti.ans live .8 

Since anti-Semitism, baaed upon the assumption of dei cide, has 

been such a rampant par t of Chria~ian theology and legislation, one 
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would logically deduce that anti-Semitic doctrines have entered into 

the textbooks used to educate Christian youth. 

Methodology 

In order to see whether or not 9th grade curricula blame the 

Jews, this chapter wi.11 review a sampling of 9th grade Jewish and 

Christian curricula concerning the crucifixion of Jesus. We will 

evaluate accuracy with respect to the historical analysts of the first 

chapter of this thesis. Although generally Christianity is most 

guilty of misrepresenting the gospels as literally accurate, this 

chapter wi.11 also review Jewish textbooks to see bow the authors 

handle a sensitive issue. The following books will be examined: 

Protestant - From research done at the resource center at tbe Green 

Hills CollllDWlity Presbyterian Church, used by all Protestant denomina-

ti.one, review of publisher catalogues, and discussion with the Di.rec-

tor of tbe resource center, it was determined that 9t h grade Protea-

tant religious schools do not concentrate on Jesus or his death. The 

following materials were found1 

Garrison, Webb 
Jesus: Go<1's Man f or Others 
Part 1 From Galilee to Ceasarea Philippi 
The United Methodist Publishing House, Nashville TN 1973 
Leader's Guide 

Garrison, Webb 
J esus: God' s Han for Others 
Part 1 From Galilee to Ceasarea Philippi 
The United Methodist Publishing House, Nashville TN 1973 

Garrison, Webb 
Jesus: God's Han for Others 
Part 2 From the Mountain Top to Emmaus 
The United Methodist Publishing House, Nashville TN 1973 
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These are woTkbook/ textbooks . Each chapter contains seveTal 

assignments to be completed in the book, e.xplanatocy material, and 

pictures. 

Judasa A Friend Who Betraved 
Pub. for Bible Stories 
Cooperative Uniform Series 
Christian Education• Shared Approaches 
June-August, 1982 

This is one chapter in a series of values studies. Each value is 

approached from the perspective of a Biblical personality. 

Catholic - The following texts were found on the high school shelves 

in t he Media Center of the Archdiocese of Cincinnati. According to 

Sister Mary D. Schmidt, Director of the Media Center, the Catholic 

curriculum is currently being revised. Preoently teachers are left to 

their own discretion to determine appropriate lesson plans by means of 

their own individual evaluation of their student needs. The goal is 

to f ill in the gap left by previous training and to strengthen t he 

commitment adolescents have for their church. Teachers do t hi s by 

teaching Sex Education, Marriage and Family Life, Morality , Sacra-

ments , Church History and Jesus. 

In reality, according to Sister ~~ary Schmidt, f ew teachers focus 

upon Church History of Jesus during t he 9th grade. although the choi ce 

1a lef t up to the teacher's discretion. No one text book ts 

recommended or used, nor are textbooks systematically reviewed or 

evaluated because of the enormity of the task . The following 

textbooks are available for any teachftr who desires to use them, 

either in their entirety or as a 2esson supplement1 
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Coleman, William v. and Patricia R. Coleman. 
Jesusz His Basic Teachings. 
Twenty-third Publications, West Mystic, CT, 1978. 

Crowley, Jacquelin Shehl and Marygrace Peters, O.P. 
Jesus God 's Son With Us. 
Sadlier, New YoTk, 1981 

Finley, James and Michael Pennock. 
Jesus and You. 
Ave Maria Press, Notre Dame, IN, 1977 . 

Geissler, Eugene 
Jesus Our Brother. 
Ave Marie Press, Notre Dame, IN, 1970 

Gilmour, Peter. 
The Jesus Book - Teaching Manual. 
Religious Education Division, Wm. c. Brown Co. , Publ, 1979) 

McKenna, Megan and Darryl Durote 
New Testamenti Understandings of Jesus. 
Vol II of Followers of the Way Series. 
Paulist Press, New York, 1978 

Smith, Tholll88 J. 
J esus Alive ' The Migbty Message of Mark. 
St. Mary's Col lege Press, Winowa, MN, 1978 

Wilkins, Ronald J. 
The Jesus Book. 
Wm. c. Brown Co. Publishers, Dubuque, Iowa 1978 

Jewish& 

Miller, Milton G. and Sylvan D. Schwartzman. 
Our Religion and Our Neighbors . 
Union of American Hebrew Congregations, New York, 1971 

Miller and Schwartzman wrote this book in response to 
tbe opinions and interests of J ewish religious school 
students . It concentrates on the beginnings of 
religion, the development of Christianity, the beliefs 
and practices of the Protestant and Roman Catholic, and 
the similarities and differences between Judaism and 
Christianity. It is used by many Reform Religious 
Schools during the 9th Grade. 

Silverman, Willi am. 
Judaism and Christianity What We Believe. 
Behrman House, Inc., New York, 1968 

Silverman uses a comparative technique to teach the 
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basic beliefs of Judaism, to afford a glimpse into the 
Christian tradition, and to stimulate learning on the 
part of the s tudent to respect f aitbs other than 
her/his own. He includes an entire chapter entitled 
"Who Killed Jesus?" 

Our purpose is not to provide the reader with a systematic e:xami-

nation of all t he 'llaterial found in each textbook. However, a careful 

reading of the contents of the books revealed some common themes in 

the treatment of the subject. These i ssues will now serve as the 

focus of our investigationa 

1. Row the pharisees are portrayed 

2. J ewish responsibility for the crucifixion 

3. The role of the Romana concerning Jesus' death . 

The analysis of the material pertaining to these issues and the con-

clusions derived from the texts will be supported by documentation 

f rom the textbooks t hemselves. 

Our task will bea 

1. To evaluate the extent to which these accounts are faithful 

to the historical account found in priiury sources as it was discussed 

in the previous chapter . 

2. In cases where misrepresentation is found, to evaluate the 

nature of the misrepresentation and its impact on tne conclusions that 

may be derived by the learner. 

3. To draw conclusions regarding the overall positi on held by 

J ewish textbooks and Cht'istian text books on the subject. 

4. To draw conclusions regardi ng the effecti veness of the text 

as instructional material for the t eaching of the crucifixion of 

Jesus. 
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How the Pbar 1sees are Portrayed 

Christian Textbooks 

This issue became a t opic of analysis only af ter a careful read-

ing of the materials revealed a common misrepresentation ln the image 

of the Pharisees aa strict legalists preoccupied with executing tbe 

letter of t he law at tbe expense of human welfare. They re ject J esus 

for he profanes the Sabbath (Matt 12110-14; Mark 311-6; Luke 616-ll) 

and cites himself as an aut hority (Matt 1211-8; Mark 2a23-28; Luke 

61 1-5) . This is an inaccurate representation of t he truth for the 

Phar isees were the keepers of the oral Law. The oral law, by defini-

tion, expanded the written law to provide a more livable legislation. 

For example the le..x talionis , the law demandlng an eye for an eye, may 

seem harsh, cruel and inhuman. The Pharisees did not abolish lt, but 

interpreted it 1n such a way as to prevent its implementation. They 

developed a "legal f iction whi ch limlted the right of the man who suf-

f ered the loss of an eye to take out an eye exactly like his own in 

size and color. Since it was impossible for two men to have precisely 

t he same organs in every respect , the inj ured coul d not make use of 

9 the law of talio." Taken at face value, it is a strlct literal inter-

pretation of t be law. In actuality, this legal f i ction prevent s t he 

law ' s implementation and even abolishes t he l aw. 

It is easy to see how one with a superficial understanding could 

conclude the Phar1sees to be legal literalists , but a more completP. 

perspective shows the contrary t o be t rue . As di scussed in the firs t 

chapter, the New Testament depi ctions of the Pharisees' may be carica-

tures des i gned to complement the humaness and goodness of J esus or 



-
- 59-

they may be retroactive additions designed to portray a theological 

message. None of the Gospels single out the Pharisees as solely re-

aponsible for Jesus• death. The Pharisees become part of a large 

amorphous crowd composed of chief priests and other Jewish officials. 

Yet most of the Christian textbooks single out the Pharisees as unua-

ually harsh, cruel and inhumane. 

The majorit y of the Christian textbooks reviewed exaggerate the 

image of the Pharisees portrayed in the New Testament . They depict 

the Pharisees as legalistic literalists obsessively concerned with the 

exact observance of the law often at the expense of human life and 

other virtues. The textbook 1.magery is vivid making the Pharisees 

more alive and 3-d1mensional and therefore it is even more dishonest 

in its distortion. Most of the textbooks depicted the Pharisees along 

the line of Coleman who states that the Pharisees are noted for their 

"inflexibility and almost furious devotion to the dictates of the 

Law. " (Coleman, p . 81) "Furious dt!votion" implies a passion for the 

rule itself, and totally neglects the aspects of a respect for the 

principles behind the law. 

Many of the Pharisees proudly set themselves off as the re­
ligious experts. In his travels, especially to Jerusalem, 
Jesus saw so~e of them being pompous , looking down on the 
common f olk, the sick, and sinn~rs. Keeping laws only 
served to make many Phari sees proud and unsympathetic toward 
other people. They generally had no time for the ordinary 
working person, who was often too uneducated or too busy to 
be able to keep all the complicated interpretations of the 
law. (Crowley, p.37) 

In other words, the Pharisees were overly preoccupied with the law. 

They were arrogant, haughty and looked wi th disdain upon the "igno-

rant" masses. Such descriptions are used throughout to perpetuate thE 
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negati ve stereotype of the Pharisees . 

Finley describes the Phar1sees as a "hard-nosed group strictly 

J ewish and opposed to both the Romans and t he Greek style of thought 

and life. " (Finley, p.18S) This 1.mplies a mutual exclusion between 

Jewish and Roman or Greek thought and lif e, i.e. the Jews rejected any 

sort of advance 1.n civUization and clung to their outmoded tradi­

tional beliefs. This distaste f or 1&cculturation 1.s perceived to be a 

negative trait. No contextual explanation explores the tenuous poli­

tical circumstances of Jewish life in Judea, the harsh Roman rule 

which contri buted t o the J ewish and Pharisaic distaste for aas1.m1.la­

tion. Nor does such a perception take into consideration the Phari­

saic use of Greco-Roman institutions to create a more vibrant form of 

Judaism (See Chapter l - The Pharisees) 

Generally the word Pharisees in Christian textbooks is equated witlb 

hypocrisy. The two words Pharisee and hypocrites could be used inter­

changeably. In fact, one lesson tlbose subject was hypocrisy used the 

Pharisees as the pri.mary example to explain t he term. The purpose of 

the lesson was to "make 1.t clear that one may be since'Cely relis tous 

without any hint of hypocrisy. " (Coleman, p. 83) The lesson explains, 

••no discussion of hypocrisy in religion can avoid t he Pharisees. They 

have become synonymous with formalism, legalism, a short-sightedness." 

(Coleman, p.83) This position may sound extreme, but it encapsules the 

views held by the majority of the Christian textbooks 'reviewed. 

McKenna describes the Pharisees as "proud , intelligent, narrowminded 

and cold ... (McKenna, p.28) The "narrowminded" implies a blind and 
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obsessive adherence to t he law without consideration of the purposes 

underlying the law. "Cold" intimates an inhuman rigidity which does 

not consider the needs of human beings. The Pharisees are portrayed 

as hypocritical for their actions betray their words . Their legalis-

tic adherance to the letter of tbe law violates the original intent of 

the law. 

Another example of an exagge'C'ated misrepresentation almost to the 

level of a comical caricature occurs in Garrison's, Jesus 1 G()d ' s H&n 

for Others . This book describes Pharisaic tradition by criticizing 

the Pharisees for scolding Jesus - "because he and his d1sc1.ples 

didn' t follow age-old customs about wash1.ng their bands." Garriso11 

trivializes the Pharisaic concern for ritual puri ty1 

He (Jesus) told people that food can' t make your dirty. 
This was bard f or the Pharisees to accept, because they 
spent a lot of time dealing with the laws about clean and 
unclean food . (Garrison, Leader's Guide, p. 47) 

Yet the leaders guide warns1 

Try not to go overboard in pointing out the errors of Phari­
sees. Remember that Jesus over and over said be came 'not 
t o abolish the law, but to fulfill it.' (Garrison, Leaders 
Gui de, p.48) 

The warning would be unnecessary if the aut hor had r epresented the 

Pharisees more accurately. 

I did not find one text which carefully differentiated between 

the minority mentioned in the Gospels and Pharisees in general . 

McKenna and Ducote, 1..n the New Testaments Understanding of Jesus , 

devote an entire chapter entitled "The Jewishness of J esus . " The 

teacher's manual explains t he Pharisees as "separated" or "set 

aside ••• they t:hemselves pursued holiness with a pass ion. '' (McKenna, 

• 



-
- 62-

p . 34) The book continuest 

It is a caricature to imagine that all or even moat of the 
Pharisees were unworthy of the high respect accorded them. 
This is a common mi sunderstanding in Christian minds because 
of tbe Gospel condemnation of the Pharisees. We must remem­
ber though that the Gospels speak only of a min.ority of 
Pharisees. (McRenna, p.35) 

Thi a explanation was found in only this book. The authors continue to 

explain that Jesus spoke like a Pharisaic Rabbi and 0 probably found 

fault only with a minority of Pharisees." (McKenna, p.35) More 1mpor-

tantly, this explanation puts both Jesus and the Pharisees into proper 

historical perspecti ve by interpreting the material with respect to 

other historical evidence. The text's information is not simply an 

elaboration of material pulled directly from the New Testament and 

understood at face value. It is an interpretation of the material 

using information gleaned from other sources which indicate that Jesus 

was a good Pharisaic Jew. (See Thesis Chapter 1) . 

Crowley's Jesus Gcx! ' s Son Wit~ Us has an interesting twist. 

Jesus was seen to be influenced by Pharisaic teachings . He spoke 

favorably of them and distinguished between their ideology and beha-

vior. 

Jesus was influenced by these Jewi sh leaders in establishing 
his own identity • • • But while Jesus advised the crowds to 
listen to t heir teaching , at the same time be cautioned them 
not to follow their hypocritical example . He said1 

'The teachers of the Law and the Phari sees are the 
authorized interpreters of Hoses' Law. So you 
must obey and f ollow everything they tell you to 
do J do not, howeve.r, imitate their actions, 
because they don't practi ce what they preach.' 
(Matthew 23:2-3) 

Jesus saw some of them being pompous, looking down on the 
collDllOn folk, the sick, and sinners . Keeping laws had only 
served to make many Pharisees proud and unsympathetlc toward 
other people. They generally bad no time for the ordinary 
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worki.ng person, who was often too uneducated or too busy to 
be able to keep all the complicated interpretations of the 
law." (Crowley, p.37) 

This is one of the most f avorable descriptions of the Pharisees that I 

have read, for it states that J esus was inf luenced by Pharisaic teach-

ings. The so called "hypocrites" who followed the law too strictly 

are not generalized to include the entire population. Hence the 

reader might infer that some Pharisees were humane or t hat Phari saic 

law was good and tbe Pharisees "'ere bad. Either way, the Pharisees 

stil l remain the villains. They become hypocrites even more when 

Jesus preaches to do as they say, not as they do (or to do as they 

teach, but do not illlitate their actions. (See Matthew 23:2- 3) 

J ewish Text books 

Miller does not mention the Pharisees as a separate Jewiah group 

the Jews are referred to as one gr.oup and no distinctions are made. 

Miller does attempt to highlight Jesus• J ewish background. "Jesus was 

born of Jewish parents," (Hiller, p. 56) "By and large, the fot:'lll and 

substance of J esus' message were completely within the spirit of the 

biblical writers, prophets , and rabbis. In fact , there are par allels 

to most of Jesus' teaching in Jewish literature," (Miller, y. 56) 

"Jesus was nonetheless a l oyal J ew whose most intilllate disci ples and 

followers were also Jewish." (Miller, p.59) 

Silverman, too, does not single out the Pharisees a.a a separate 

group and emphasizes J esus ' Jewislmess . "It is f rom these three 

point s of view, hia parents, his birth, and his religious training, 

that we must agree that J esus was a J ew. It is to the Jews that the 
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Christians owe this peerless leader and founder of their faith." 

(Silvennan, pp.79,80) 

Neither textbook used 1n J ewish schools singles out the Pharisees 

as a separate group. They emphasize J esus' Jewish background but do 

not differentiate the different groups of Jewa living 1n Judea during 

the time of Jesus. 

Jewish Responsibility for t he Crucif i xion 

Most Chdatian textbooks 1n this study considered the Jews res-

ponsible for J esus death and describe it as a Jewish conspiracy to rid 

themselves of a moral gadfl y or dangerous heretic. Geissler 1n his 

Jesus Our Brother exemplifies t his positions 

The religious leaders of t he Jewish nation decided i n solemn 
conclave that this dangerous prophet must be eliminated and 
eliminated as quickly as possible. 
• • • they pushed and demanded t hat Jesus be put to deat h . 
The J ewish leaders wanted to end the abort career of this 
fearless prophet who so undermined t heir power and prestige. 
(Ceiaaler, p.61) 

Jesus ' t eachings alienated t he J ewish leader s . Smit h in Jesus 

Alive1 The Mighty Message of Mark explains: 

The struggle is mounting in intensit y; the condemnations are 
stronger. Jesus becomes more and more fearless , and the 
Jewish leaders become more and more drasti c 1n their designs 
to destroy him. (Smit h, p.179) 

Smith continues to explain that the leaders are so angered by Jesus 

they plan his demise. 

The Jewish leaders leave and plot their next move . They 
have been embarrassed and challenged, and r ealize t hey have 
to be very clever to trap J esus. They decide to send two 
opposing groups to him, the Pharisees who are probabl y more 
tolerant of the Romana and t he Herodia.ns who object to t he 
Roraan occupation. They try to f latter Jesus in an attempt 
to catch him off guar d. They pose a problem to him, one 
whi ch appears to be impossible to answer correctly . If he 
gives one answer, t hen the Pharisees will object; if be 
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gives the other response, the Herodians will attach btm. 
A"L'llled with this strategy they approach Jesus. He sees 
through their flattery and dismisses it 1mmedlately. He 
pulls the rug out from under their whole plot by giving a 
response they h~ven•t even thought about. They're left 
speechless and det~ated once again. (Smith, pp.180,181) 

These three passages distort Jewish responsibility for the cruci-

fixion by elaborating on the theme of a Jewish conspiracy. As my 

material in Chapter One indicates, there was no Jewish conspiracy. 

J esus said nothing that was antagonistic or alienating to Jewish 

groups, he was a Pharisee par excellence. The only possible Jewish 

complicit y was that of t he High Priest who was in reality a puppet for 

the Roman government. These above passages and others stmilar 

(Wilkins, p.115; McKenna 31-35) elaborately enhance the few lines in 

the Gospels which hint of the existence of a Jewish organized-planned 

action. Only Matthew blatantly states the existence of a Jewish plot 

(Matt 26r3). Haim Cohn consider this an addition, part of the heavily 

anti-Jewish schematic t~eme unique to Matthew, which out of tbeologi-

cal necessity sought to blame the Jews . All gospels, except Luke, 

suggest a possibilit y of a Jewish plot by descdbing the crowd as sent 

f rom the Jewish officials (Matt 26r47, Mark 14143, John 18c3) and 

imply an organized assembly of Jewish officials awaited J esus' arrival 

at the house of Caiphas, the High Priest (Matt 26c57, Mark 14 153). 

These few hints of a J ewish organized action do not reflect historical 

accuracy, but are later retroactive additions designed to help create 

a theological message which necessitated Jewish complicity. (See 

Chapter l - llistodcity of the Gospels) 

These textbooks (Finley, Coleman, Garrison, McKenna., Crowley, 

Smith) bave elaborated on those few literal phrases without giving any 
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explanation or interpretation. Indeed the literal meaning was exag-

gerated by the textbooks use of detail which emotionally colors the 

distortion and thereby intensifies it. 

Jewish complicity is further magnified by the omission of the 

role of the Romana and their impact upon the circumstances of the 

times. The Romans were not responsible in any way for J esus' cruel-

fixion because they had no influence in ancient Judea. Since they had 

no impact, they were not a major part of the population in Judea. 

"Not that the Romana were everywhere; no, actually, in terms of the 

total population, there weren't that many Romans living in IsTael." 

(Smith, p.185) Smith, in Jesus Alive, omits the fact that Judea was 

ruled by a Roman procurator who was directly responsible to the Roman 

Senate. He continues to explains 

And as we saw earlier, Roman policy was to allow its con­
quered nations a surprising degree of independence. • • No, 
the presence of Rome in Jerusalem wac crucial not because of 
any policy or practice, it was crucial because of the Jewish 
view of their own identity as a •religious• nation." (Smith, 
p.185) 

Smith overgeneralizes and vaguely assumes that the nature of Roman 

foreign policy did not affect Judean society. On the contrary t he Pax 

Romana, peace at any price, was the major factor in Josue' death. The 

crucifixion of Jesus was a response by Rome to a perceived threat to 

her political stability. Rome can be seen as a major factor in Jesus• 

crucifixion. This omission of Roman responsibility and the minimiza-

tion of Roman influence intensifies the previous accusation of the 

Jews. It does not allow for any Roman responsibility and places the 

burden of the gui'lt entirely upon the Jews. It 1.s a distortion by 
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omission. 

The ramifications drawn from tbe minimization of tbe extent of 

Roman power are also misleading. Since J ews were allowed to rule 

their own land, Tellglous law became political law - CTimea against 

God became crimes against the state. ~To betray the country was to 

betray God . To be a 'fallen-away' Jew was not only heresy but treason 

as well." (Smith, p.233) This is not true. Religious offenses were 

not crimes against the state. The Jews did have some religious auto-

nomy but ultimately they were responsible to the Roman authorities. 

The High PTiest was appointed by the Romans. The Romans allowed the 

Jews religious autonomy but quickly squelched any threat to Roman 

political stability. The Ro1U&Ds handled any political crime. The Jews 

dealt with religious offenses. (See Chapter 1-Nature of Roman Rule) 

So Jesus was convicted of blasphemy by a J evish court which vio-

lated all rules of due process. 

Smith in his Jesus Alive statess 

The High Priest rents his garment, a sign of f ormal disap­
proval and judgment against the defendent. The charge 1.s 
blasphemy, ordinarily punished by stoning. The agreement by 
the rest of the Sanhedrin implies tbat the whole nation of 
Israel was re jecting Jesus. They immediately begin to 
punish him. (Smith, p. 233) 

He continuesi "The overall impression of this 'trial' as recorded in 

Mark 1.s that J esus didn't have a chance.'' (Smitr. , p. 233) 

Crowley, 1.n the same vein, elaborately retells t he Passion narra-

tive as a conspiracy i n which the Jewish leaders break all Jewi sh law 

in order to incri.minate Jesusa 

The Jewish leaders must have really wanted J esus out of the 
way . To get a conviction ar.1 have J esus condemned to death, 
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they had to break many of the laws of their own legal proce­
dures. First of all, the Sanhedrin, the "supreme court" of 
the Jews acted contrary to its proper function. The Sanhe­
drin was supposed to serve as the "counsel for the defense" 
and try hard to find some reason for mercy toward the def en­
dent. The defendent, as in our courts, was considered inno­
cent until proven guilty . But at Jesus' trial, be waa pre­
swned guilty, and t he Sanhedrin actually served as the 
"counsel for the prosecution." They did everything they 
could to prove that J esus was guilty. No one stood for the 
accused. 

Secondly, Jewish law required that the evidence of two wit­
nesses was necessary to condemn someone. The "1tnesses had 
to be people of outstanding honesty, and they were warned 
that false "1tness made them as guilt y as the person on 
trial. 

At Jesus' trial many false witnesses were brought forth and 
no two could asree on their testimony. In the midst of all 
this confusion, the prosecutors finally came up with evi­
dence that J esus had said that he would destroy the temple 
and rebuild it in three days. But this evidence was not 
even used in the charge against Jesus . 

There was a third abuse of justice. According to Je\11.sh 
law, it was illegal to require the prisoner to answer ques­
tions by which he would condemn hiJ'!lself. At this so-called 
trial, the high priest asked Jesus whether he claimed to be 
the Messiahs 

The High Priest questioned him, 'Are you the 
Messiah, the Son of the Bl~ssed God? 'I am,' 
answered Jesus. (Mark 14:61-62) 

With this reply be was charged witb blasphemy and condemned. 
Not only was the procedure illegal, but the charge itself 
was absurd. According to Je\11.sh laws, blas phemy was a mis­
use of Yahweh's name. Claiming to be the Me~siah was not 
considered to be blasphemy! 

Legal procedure did not seem important to t he Jewish 
leaders, and they got their conviction any way they pleased. 
But now they had a proble.ma the Jews did not have the 
authority t o execute. Only the Roman authorities could put 
a person to death. They took Jesus to Pilate, the Roman 
procurator, and they requested the death sentence. 

The Jewish leaders knew that a charge of blasphemy would not 
make much impression on a Roman who did not believe in their 
God, so new charges were made up on the spot. They said 
that Jesus was a political abitator who set himself up as a 
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king and forbade tbe Jews to pay taxu to the emperor. 
Pilate did not seem to believe these chargesi otherwise be 
would have condemned Jesus immediately. He tried ways to 
satisfy the angry Jewish leaders. He bad Jesus whipped, 
sent him off to Herod for a decision and then gave them a 
choice between releasing Barabbas, a terrorist, and Jesus . 
(Crowley, pp.131,132) 

In other words, the Jews violated their own due process of law by 

withholding a proper defense and making the Sanhedrin a kangeroo 

court. When no reliable witness could be f ound they dredged up a 

false charge. They illegally cross-examined the accused and unjustly 

convicted him of blasphemy. Since they had no power to execute him, 

they forced the Romans to carry out the punishment. 

J ews violated their own due process of law by withholding proper 

defense and making the Sanhedrin a kangeroo court; when no reliable 

witnesses could be found they dredged up a false charge and by, 

illegall y cross-examining the accused. They unjustly convicted him 

of blasphemy. Since they had no power to execute him, they forced the 

Romans to carry out the punishment. 

Crowly elaborately details the narrative t o portr&f a trial by 

the Jewish Sanhedrin. He assumes Jesus was illegally tried by the 

Sanhedrin for the crime of bl asphemy. This is inaccurate for reasons 

stated in the f irst chapter. 

The Jews convicted Jesus of a crime which warranted the death 

penalty, yet they were unable to carry out the death sentence. In 

order to follow t hrough with J esus' death, they convinced the Roman~ 

of Jesus as a danger, for blasphemy was not a crime against Rome. 

! 
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These passages assume Jesus was tried by the Sanhedrin for the crime 

of blasphemy according to court procedure. This 1s inaccurate for 

reuons stated in the f iT:st chapter. 

Since the J ews could not carry out capital punishment, they must 

convince the Romans of Jesus' danger. 

The Sanhedrin now moves to Pilate, 1n order to get hi s per­
mission to kill J esus . Pilate asks Jesus if he is the kin.g 
of the Jews • • • The stress here i s on the political over­
tones connected with the title of kind - politics was a con­
cern of Pilate particularly 1f the posai bility of rebellion 
was involved. The answer that J esus gi ves is a little 
vague, but it probably amounts to an admission t hat he i s 
king • •• (Smith, p.233) 

So the Roraans kill Jesus, but only after careful per suasion by the 

Jews . 

Although Roman responsibility for the crime is mentioned here, i t 

docs not diminish the impression already made of Jewish cul pability. 

In fact, here the Romans simply serve as executioners. They carry out 

the punishment for the J ews are not able. 

The influence of the Romans is distorted in other ways. The 

Romans are not por trayed as the powerful conquerors wit h strict domes-

tic pol icies, but rulers who can be bullied by t he J ews . Wilkins 

writes, "But how, you might wonder, could the Romans be duped into 

puttin.g Jesus to death?" (Wilkins, p.115) The Romans were not weak-

lings. They were ruthless rulers whose main coccern was the mainte-

nance of an empire. 

Anot her form of misrepresentation distorts t he image of Pontius 

Pilat e . Crowley, in her J esus God's Son With Us, states, "The Jewish 

leaders know that they now had Pilate cornered • •• Pilate gave in to 

save his own skin and ordered th~ cruci fixion of Jesus . (Crowley, 
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p.132) This is not the plcture we have of Pilate according to Jose-

pheus. Pilate was known for his vicious conniving in order to achieve 

his high political aspirations. 

Garrison propagates Pilate's distorted image through work with 

the text. Students are asked to read a few lines from the gospels. 

After reading such texts as1 

And they cried out again, 'CrucUy him.' And Pilate said to 
them, 'Why, what evil has he done?• ~ut they shouted all 
the more, 'Crucify him.' So Pilate, wishing to satisfy the 
CTowd, released for them l3arabbaa; and having scourged 
J esus, be delivered him to be crucified (Mark l5tl3-15) 

Students are asked to write a description of Pilate. The workbook 

then asks "If it hadn't have been for the crowd, Pilate would have 

released Jesus. What 1s your feeling about rule by public opinion?" 

(Garrison, p.40) This could teach the lesson that one, rule by public 

opinion can be unjust, or two, Pilate made a mistake. Yet the emo-

tional picture obtained by the reader 1s that the Jewish crowd 

hungered for the taste of blood. 

The next question asks "How do you explain the mood of the crowd 

at the trial. •• " (Garrison, p.40) This not only reinforces the image 

of the angry crowd, but suggests it had a reason. The picture of an 

angry, blood thirsty crowd overshadows any lesson about the nature of 

justice. This lesson reinforces the literal New ! esta.ment view as a 

truthful representation. Students are not asked to question the accu-

racy of the material itself. The work with the text only reinforces 

an inaccurate perception of the historical event. 

Interestingly, after a detailed explanation of the circumstances, 

Smith then askst 
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Who is responsible for Jesus' death an~ does it make any 
difference? Why even ask the question in the 20th Century. 
Perhaps historians or Scripture scholars would be interested 
1.n the details of the death of Jesus, but that's their job. 
Who really cares, when it comes to their personal, practical 
lives? (Smith, p.242) 

Smith does not mention that Jesus ' death was essential for Chris-

tian theology, After vivid descriptions which incriminate the Jews 

beyond the shadow of a doubt and minimize the role of the Roltl&ns, 

Smith questions the need for blame. His statement does not demon-

strate the contribution of Jesus' death to Christian theology, and 1.n 

fact does not countttact the damage already done by the text. He dis-

missed the concern as an issue for historians or scholars. Thia seems 

a half-hearted attempt to prevent anti-Semitism. Its effect is simi-

lar to a trial in which the judge asks the jury to disregard an emo-

tional outburst by a witness. Although i.mpTOper evidence, the out-

burst has already impressed the jurors. They can disregard it ratio-

nally, but not overlook its emotional .mpact. 

One textbook gives a gruesome description of crucifixion. Using 

the latest medical evidence, the author illustrates how painful such a 

deat h would be considering the positions of the nail, body weight, and 

muscle alignment. (Geissler, p.61) It illustrates the cruelty of the 

Jews who could destine a man to such a punishment. It is an ap~al to 

the emotions in the guise of scientific evidence which agatn rein-

forces a negative picture of the Jews . 

Not every textbook bl ames all of the Jews. Wilkins clarifies 

that Jesus was never rejected by the J ewish nation as a whole. The 

common people recognized him as their prophet . Only the Phcrisees 

,. 
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were responsible for the "opposition and enmity that eventually led to 

Jesus' crucifixion." (Wilkins, The Jesus Book, p.123) Wilkins sees 

the Pharisees as an influential minority. No blame falls on the Sad-

ducees , who tended to be ''egot\stical, arrogant, and d1.adainful of the 

people." (Wilkins, p.121) 

Jesus alienated the Pharisees: 

Jesus was brought before the Jewish court because he was 
accused of being an enemy of the J ewish Law - the Torah, or 
way of life of the Jewish people. He was accused and con­
victed of corrupting the religious lif e of the people and of 
blasphemy, both of which were capital offenses ••• He was sen­
tenced t o be crucified because the Jewish leaders, pressing 
aa strong a case as they could, gave "evidence" that Jesus 
was inciting rebellion against the Roman emperor. 

But the majority (of Jews) were good, honest, religious 
men. (Wilki ns, p.115) 

If any Jewish group worlu!d with the RolllaJl authorities, it was the 

Sadduceea, not the Pharieees. Here Wilkins attributes power to the 

Pharisees which t hey did not have. The Sadducees worked with the 

Romans and they were t he high priests. It is another example of a 

distortion of J ewish respons i bility for Jesus ' death for it blames t he 

wrong group. 

Gilmour, in his The Jesus Book, tried to place the cruci f i xion 1.n 

perspective with its greater s i gni f i cance . 

Yet Jesus' death must be seen and unaerstood in the light of 
God 's overall plan of creation. If Jesus had not died, be 
would not have been human. "The conflict between J esus, t he 
Sc~ibes, Pharisees and Sadducees, the Jewish leaders and 
Roman officials are t he historical circumstances whi ch sur­
round Christ's death. (Gilmour, p.99) 

This alleviates some of the guilt for the cruc1f 1x1.on for 1.t 

makes the executioners a means to a greater end. Tbey are part of 

some divine plan and therefore did not commit an atrocity . 
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Finley tTies to explain the hosti.lity between the Jews and the 

Christians& 

• • • during the quiet rebellion of the Jews against the 
Romans in 66-70 A.D. Christians refuRed to fight in this 
war. As a result, the Jewish people felt betrayed and had 
little affection • • • for the name (Christianity) (Finley, 
P• 189) 

This explains early Jewish-Christian hostility and gives the student a 

more accurate picture of the t1mes. 

There was one 9th grade curriculum which used Judas, the betrayer 

of Jesus as a lesson on betrayal. Interestingly, there was not one 

implication of Jewish complicity, nor was Judas mentioned as a Jew. 

Judas was one Bible personage used to examine vlllains of the 

Scripture, to explore motives for evil acts, and to consider the per-

sonal implications of betrayal. There is no mention of Jewish comnru-

nal responsi bility . The character Judas is used to show the personal 

ramifications. Why did Judas betray Jesus? Three explanations fo llow 

none of which implicate the Jews or the Romans. 1. 0 Someone had to do 

it and Judas was picked for the job becauee he was a scoundrel f rom 

the beginning." (p.35) 2. "To force Jesus into declarin6 his messiah-

ship.•• (p.35) 3. Judas shared the Jewish traditional point of view of 

the Messiah as an earthl y ruler and he "saw Jesus as a fal se roesdah." 

(p.35) 

The Role of the Romans Concerning Jesus ' Death 

Christian Textbooks 

The Christian textbooks underestimate the role of the Romans by 

neglecting to emphasize the power Rome bad over Judea, and by exagge-

rating the power of the Jews. This l s explained more fully in a pre-
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vioua section. 

Jewish Textbook.a 

Both Jewish texts explained elaborately that J esus • death was not 

caused by the Jews, but by the Romans. 

Silverman differs from Miller and Schwartzman as to the reasons 

the Jews did not accept Jesus. Silverman feels tbat "Jesus separates 

himself from tradition for he no longer quotes in the name of God or 

his teachers. 'It has been said in older times, but I say unto you.'" 

(Silverman, p. 93) Although some Jews hailed him as the Messiah, 

Jewish leaders did not. They worried about Roman reaction to a person 

hailed as king of the Jews. They also worried about Jesus teaching 

that obt.dience to the Torah was no longer necessary . When he let 

others acclaim him as the messiah, the Son of God, be spoke blas-

phemy." 

Miller feels that, 

Jesus is portrayed as a Pharisee par excellent - Yet he 
antagonized various groups of J ews. "The more observant 
Jews looked upon him as one who encouraged breaking the laws 
of the Torah. Those who sought to overthrow the Romans 
objected to his warning that 'all who take the sword will 
perish by the sword.' Nor did the priests and other Jewtsh 
officials look favorably upon this man who seemed to be dis­
puting their authority." (Miller, p.58) 

Miller suggests other reasons for t he Jewish discordi 

When Jesus saw that his disciples were excited about his 
revelation of being the Messiah, he decided that all people 
must know. The Jews 'expected a Messiah who would put an 
end to the injustices of Roman rule. Instead, be insisted 
that the people should continue t o submit to Roman authority 
and pay their taxes. Reports were also circulated that he 
advocated the destruction of the Temple itself, which incur­
red the anger especially of the priestly class whose reli­
gion centered around the Temple and its worship.' (Miller, 
p.58) 

• 
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Yet, neither of the authors feel J esus antagonized t he Jews enough to 

precipitate a revengeful action. 

Silverman explains how the Romans were responsible for JesU6' 

deat h . His chapter "Who Killed J esus" , begins with a quote f rom Joel 

Carmichael, a Christian scholar. Carmichael describes cruciflxion as 

a characteristic Roman execution, never used by Jews aa capital 

punishment . Jesus "was executed as k ing of the J ews, that is, as a 

contender f or power. This was not a religious matter at all, but it 

was of direct concern to the 

Roman state. (Silverman, p.90) The Romans put him to death, not 

because he was a political rebel, but because "they thought he was an 

agitator and was setting himself up as king of t he J ews." (Silverman, p . 92) 

Silverman uses Christian evidence to support his point. Silver­

man discusses the double entendre meaning t o the charge of bei ng the 

Messiah. "You have said it." 

You have said it - ( I am the Messiah) 

You have said it - (not I, believe what you want) . 

He reminds us that there are confli cting verses in the gospels con­

cerning whether or not J esus wants us to believe he is the Messiah. 

He places Pilate's character into historical perspective. 

"Wasn' t Pilate t he one who cruci.fied rebels and those who were against 

Rome?" "I t is difficult to understand why Pontius Pilate should 

change bis ~hole character all of a sudden, and out of kindness wan~ 

t o save Jesus, who was supposed to be king of t he Jews. " (Silverman, 

p .95) 

Silverman points out that Pilate was not interested in the reli-
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gious arguments of the ?barisees or Sadducees. " ••• be was very inter­

ested and very much concerned about any hint of a political revolt 

against the power of Rome. •• (Silverman, p . 96) 

Silverman than explains Jewish legal pt:ocedure. "Anyone wbo 

studies Jewish law soon is convinced that the Jews couldn't possibly 

be guilty of the charge of crucifying Jesus." (Silver'ID&ll, p . 98) Sil­

verman than proceeds to explain the theories which exonerate Jewish 

responsibility . 1 . "It was agai.nst Jewish law to have a trial on a 

Jewish festival, or to execute anyone on the day before a holiday. 

(Silv8Tlllan, p.98) 2. Many scholars believe that no Jewish court had 

the power to sentence anyone to death. 3. It was highly unlikely that 

a Jewish court would turn a J ev over to the Rouans for punishment or 

to be put to death. 

Silverman details Pharisaic tradition as a humane approach to 

capital punishment which used safeguards to prevent the application of 

capital punishment in reality. "In the few cases where the death sen­

tence was cart:ied through, the criminal was always given a drug to 

deaden his senses before the execution." (Silverman, p.94) Re men­

tions that a Sanhedrin which put one person t o death in seven years 

was considered bloody. Eleazor ben Azuryah considered one death in 

seventy years a bloody Sanhedrin. "Rabbi Aki ba and others were 

opposed to capital punishment at any time or for any reason.'' (Silver­

man, p.99) 

Silverman explains the procedure of the Sanhedrin but does not 

interpret the procedure so that readers can understand it with respect 

to Jesus. One must be fully familiar with the details of the Passion 
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Narratives in order to recognize the diacrepMcies between the Sanhe-

drin's regular procedure and the proceed1.ngs with Jesus . He does end 

the explanation witbt 

If that same kind of trial had been given to J esus it would 
have been impossible for the Sanhedrin to meet the night of 
Passover, go through all this and hand Jesus over t o the 
Romana to be crucified. • • • The reason we have considered 
so much of Jewish laws and in such detail is to make it 
clear to you how ridiculous it b to even believe that the 
Jews were responsible for the crucifi xi on of Jesus. 
(Silverman, pp.100,101) 

Thia makes it all very clear that Jesus was crucified for 
political reaaons and not because of any religious diffe­
rences. There were always differences of opinion among the 
Jews, with many opposing factions, groups and sects, but the 
Jewish authorities never turned opponents over to the enemy 
to be killed. (Silverman, p. 97) 

Silve:man explains the Jewish hostility in the Gospels: 

Most scholars agree that when the Gospels were written, the 
writers regarded it as dangerous to bl ame the Romana, and so 
they put the blame on the Jews. From everyth1.ng the histo­
rians tell ua about the Roman procurators, it ta difficult 
to believe that tb1.nga happened the way the Gospels say they 
di d. (Silverman, p. 96) 

Silverman concludes bis chapter with a several page explana-

tion of anti-Semitism. Blaming J esus ' death on the Jews ts part of a 

total historical perspective and f its into the history of anti-Semi-

tism. 

Miller agTees insptte of J ewish opposition, the Romans were com-

pletel y responsible f or Jesus' death. 

The Romans knew from previous experience how easily the Jews 
could be stirred up into a riotous mob that might destroy 
their gar.riaon in Jerusalem • • • Therefore, J esus was 
promptly arrested and charged with treason. • • • The off i­
cial (Pontius Pilate) promptly condemned him to death as a 
revolutionary, self-styled ' King of the J ews'. According to 
the Roman practice of the times, Jesus was taken out and 
crucified. (Miller, p.59) 
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J esus could not have been punished for his teachingsa 

• • • though somewhat of a mys~ic, Jesus was nonetheless a 
loyal Jew whose most intimate disciples and followers were 
also Jewish. (Miller, p. 59) 

The gospels are a distortion of the truth. •·we also know 
that Pontius Pilate was scarcely \:he kind of sympathetic 
individual pictured by the Gospels. Roman records tell us 
that he was l ater removed from his positi on by the RoJ11.&11 
government itself because of his excessive cruelty. (Miller, 
p . 60) 

Both of these text s stress Roman responsibility. They do so by 

explaining accurately bow Jesus may have affected various Jewish 

people in Judea. Yet such teachings were not sufficient to bring 

about a murder charge . They interpret the New Testament image of 

Pilate by bringing in other historical information concerning his 

character. Jewish legal procedure is documented in detail to show how 

the Jews could not have tried and sentenced Jesus to death. Addi-

tional information such ass 1. Many scholars believe that no Jewish 

court had the power to sentence anyone to deathJ and, 2. lt is highly 

unlikely that a Jewish court would turn a Jew over to the Romans for 

punishment or to be put to death, are added to furl:her exonerate Jew-

ish complicity. Miller adds an historical explanation of anti-Semi-

tism to further buttress bis case. 

Both use historical information 1n order to interpret the trial 

and crucifixion story from the New Testament. Often more than one 

hypothesis is suggested and t hey may contradi ct each other ( i.e. 

rationale for no Jewish t rial). Yet the conclusions are congruent 

with the historical analysis found in my first chapter. 
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Conclusions 

Christian Textbooks 

All of the textbooks evaluated implicate the Jews as responsible 

for the cruc1f1xlon of J esus. They do so in both a cogniti ve ana 

affective way. The most common error i s the misrepresentation of the 

gospel stories as a literal historical truth. Host of the books re­

viewed elaborate on and enhance the Gospel version of the passion nar­

rative with vivid descriptions and imageTy which add to the distor­

tion. In other words, they make the narratives become more than alive 

for the students . They offer no other explanation or information now 

avail able to prot10te student curi osity aa to the reliability of the 

s t ories p~rtrayed in the Gospels. Consequently, the Pharisees are 

portrayed aa stubborn literalbts preoccupied wit.h the law. The exag­

geration of the Gospel caricature becomes so extreme t hat in some 

t exts Pharisees become synonymous with hypocrites who were overly pre­

occupied with washing t he ir hands. 

The same misrepresentation distorts the image those books portray 

of Roman influence. Pontius Pilat e, for example, l s portrayed as 

humane or scared. This stat ed role of the Romans is totally inaccu­

rate . The Romans are seen as di s interested , uninvolved, or easily 

int.1midated and t his di s tortion adds to and increases t he responsi bi­

lity of the J ews. 

Motivation and power are ascribed to the Jews which does not con­

cur with t he historical information. This s t ems f rom the Gospel 

accounts of Pharisaic rejection of J esus and the scenes whi ch describe 

Jesus • arrest and questioning. The authors of the textbooks embellish 

-
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these incidents to create the existence of an organized, carefully 

planned, Jewish conspiracy. This c~nepiracy bas the strength to con­

vince or force the Romans to execute its plans. The Gospel text is no 

longer exaggerated, but used to rewrite history. Through misrepre­

senting the Gospels aa historically accurate, the authors exaggerate 

untrue caricatures, teach incorrect information, and rewrite their own 

histories. 

These textbooks also supply colorful tidbits which appeal to the 

emotions of the students. Adjectives such as "bardnosed" an.d "stub­

born" and accounts explaining the gruesome nature of crucifixion, all 

elicit a response which intensif ies the emotional reaction of the stu­

dent. The student is led to believe the account from bot h a cognitive 

and affectlve perspective. So the m.isrepresentations used appeals to 

both reason and the emotions. 

A few of the books do try to add material which places the tradi­

tional account into perspective. One text called the image of the 

Pharisees an unfair caricature. Another warned against the assumption 

that all Pharisees were guilty of the stereotypical image. These 

instances were few and did little to detract from the total impression 

of the Jews . They are a start 1n the right direction. 

Students who read these books cannot help but conclude that the 

Jews killed Jesus. The textbooks distort and misrepresent h1story and 

therefore should not be used. 

J ewish Textbooka 

Clearly the material in these two textbooks was written to exone­

rate any J ewish responsibility for J esus ' death. Consequently the 
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story is not reconstructed to tell us what happened, instead they 

emphaaize what did not happen. They offer a list of reasons which 

prove that Jewish Jesus did not have a Jewish trial. The reasons 

often are mutually exclusive, yet all are given to prove the innocence 

of the J ews. The premise seems to be t hat the Jews are guilty until 

proven 1nnocent. 

The role of t he Romans is emphasized with a ereat deal of expla­

natory 1.nfonuation. This puts the story into proper perspective. 

The writers do not deal with the Pharisees at all, because the 

di fferent segments of Jewish society are grouped together tnto one. 

Yet they do explain Jesus' appeal to some Jews and his being a source 

of antagouism to others. These segments of the society are not named. 

One would think that t his t i.me period could not be explained ade­

quately without a description of Jewish society especially an explana­

tion of t he differences between the Sadducees and Pharisees. On the 

other hand these textbooks devote only a section on J esus' crucifi xion 

or one chapter, while the entire textbooks focus on a range of other 

subj ects. From that perspective, they have handled the problem nicely, 

Without maklng the information too complicated OT confusing, they 

suppl y enough information for st udents to understand the nature and 

t he cause of Jesus' crucifixion. A more thorough study woul d di ffe­

rentiate between the different Jewish sects in order1 

l. to show Jesus was a Pharisee and therefore would not 

alienate the Pharisees ; 

2. to ehow the only possi ble complicity was that of the J ewi sh 

Ri gh Priest who depended upon Rome to keep bis position. 



3. to use primary sources to help students better understand 

t he dynamics of the crucifixion. 
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The study of anti-Semitism present in Christian textbooks is a 

vast field in and of itself. See Appendix A for a list of themes, 

misconceptions, exaggerations and omissions which occur in Christian 

textbooks and contribute to the negative image of the Jew. Appendix B 

presents a list of themes overlooked or distortions which contribute 

to the negative image of the Jew. "Themes to be stressed" are themes 

which are often overlooked and distort the historical time period by 

their omission. "Themes to be avoided" are common historical misre­

presentations. Together, they illustrate some of the distortions 

which have been perpetuated throughout the years. 
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APPENDIX A 

Si gnificant advances in Roman Cathol ic relations with J ews are 

unrecognized in The Word is Li fe series of Catholic education 

materials published by Benziger and used l.n the Archdiocese of 

Cincinnati. They reflect the hi s toric " t eaching of contempt" 

i dentified by Jules Isaac in his moving and effective presentation t o 

Pope John XXIII befor e Vatican II . Careful reading of the t exts and 

teachers' guides uncovers these lapses f rom official Church 

pronouncements and practices t oday: 

* Judaism is negated or belittled through omission or dis tortion 

of history. Most references to J ews and Judaism are in the past 

tense, as though neither lives today . The Peopl e of God only is in 

the Church now. 

* Hebr ew Script ur e (Old Testament) is not portrayed as a series 

of affirmations of t he devotion of man to God and God to man . 

Instead, it is portrayed as a series of incidents whi ch demonstrate 

the weak and sinful nature of t he Israelites who never live up to t he 

Covenant. For some mystery of history, God continued t o care for t he 

J ews. 

* The true nature of J udaism i s not acknowledged . 

* The divisions wit hin Judaism when Jesus lived are not described 

adequatel y . Political and social events s urrounding Jesus' life , 

death and r esurrection are not included. 

* Roman rul e goes unnoticed . 

* Jesus is not presented as a Jew t hroughout the series, Jesus 

was an educated, religious , pr acticine Pharisee who preached to Jews 
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in a Pharisaic fashion, documented in the Gospels and t his 1s absent 

form the series . 

* Most of the Apostles are not identified as Jews , they were. 

* Mary and Joseph are not identified as Jews, t hey were. 

* Judaism, as a positive, living faith for Jews after 100 B.C . E., 

rarely is mentioned. 

* No effort is made to see Jews as Jews see t hemselves. 

Each of these omissions exists in texts used today despite 

official Church teachings to the contr ary in Vatican II documents and 

those which followed: Nostra Aetate (4), 1965; Guidelines and 

Suggestions for Implementing the Concilliar Declaration Nostra Aetate 

( 4), by the ~ommission for Religious Relations with the Jews , 1974; 

and the Document on Ecumenical and Interf aith Relations of the Sixth 

Synod of the Archdiocese of Cincinnati, 1971. 

Harriet Kaufman, 1977 

366 Terrace Ave. 

Cincinnati, Ohio 45220 

513- 751- 6381 
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APPENDIX 3 

Jesus and His Apostles 

l . How is Judaism of Jesus ' tlme described? 

a. To be stressed 

l) Judaism was a diverse and dynamic reli gion. 

2) Judaism consisted of may sects and divisions, 
among the Pharisees . * 

a) Pharisees grow into an i dent ifiabl e movement 
by 150 B. C. 

b) The focal points for their service to God 
were worship, study and acts of loving 
kindness in every sphere of life including 
the synagogue. 

c) Pharisees made pilgrimages in Jerusalem to 
t he Temple. 

d) Pharisees taught an intermediary is not 
necessary to reach God ; each person can pray 
directly to God and the prayer will be 
effective. 

e) Pharisees taught one can have an intimate, 
personal relationship with God . The 
father-son expression comes into use during 
this period. 

f) Bel ief in Oral Torah was essential to the 
Pharisees. 

( 1) Oral Torah is an authoritative way to 
open written Scripture to continuo~s 
development and application; it is used 
to determine what should be done to be 
in accord with God ' s will . 

(2) People can read and interpr et written 
Scri pture and apply it to new 
circumstances with fidelity . 

(3) The application of The Written and Oral 
Torah contains divine revelation. 
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b. To be avoided• 

1) Teaching that Judaism outlived its usefulness 
after the Prophets. 

2) The falsehood that Judaism was cold and lifeless 
when Jesus lived . 

3) Stereotypes which portray all Pharisees aa 
"blind", and solely following t he letter of the 
law in the practice of their religion. 

2. What is said about Jesus ' and the Apostles' religion, whi ch 
is Judaism? 

a . To be stressed• 

l ) Jesus, His family and His disciples were observant 
Jews and remained so all their lives. 

2) Jesus taught as a Pharisee, was involved in 
Pharisaic debates, and would have been seen as a 
Pharisee by his audiences. 

b . To be avoided• 

1) Taking Jesus and Ria Apostles out of their Jewish 
context, 

2) Bypassing what and how Jesus learned, what Hi s 
traditions were, which religious observances were 
special to Him, His family, and His disciples when 
Jesus ' humanity is discussed . 

3) Showing Jesus ' teaching as opposed to that of the 
Pharisees, when in fact it is based on Pharisaism 
and was Pharisaic bot h in tone and 1n content. 

3. What is the relations~ip of the teaching of Jesus to 
Judaism? 

a . To be stressed1 

1 ) His teachings were Jewish; most of what He taught 
were teachings of tho Pharisees 1 

a) Worth of the individual person in God's 
sight. (Matt. 7126- 34) 

b) Opposition to the pr1.ui.acy of priestly, culti c 
system. (John 4s23-24) 
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c) A direct relationship of each individual to 
God t he Father. (Matt . 615-25) 

d) Script ure as the constitutional base for the 
corporate life of tbP. Jewish community. 
Scholars of the Torah were encouraged. 

2) Jesus used Jewish methods of teaching: reading 
Scripture, homilies, and parables . ( i.e.: Lev. 
19:17, Deut: 6:5 , 10tl2, 15; llcl, 13, 22,; 3016, 
16, 20) 

3) Jesus' condemnation of some Jewish practices sound 
unusually harsh but such criticism is in prophetic 
tra~ition of Judaism. 

b. To be avoided: 

1) The impression that all Jesus' teachings were 
totally new and different from or even opposed to 
Judaism of his time. 

2) Failure to recognize contributions of the 
Phari sees t o Judaism and to Jesus. 

3) Failure to acknowledge Jesus had close friends 
among the Pharisees . 

4 . Row is Jesus' death treated?** 

a. To be stressed: 

l) Crucifixion was a Roman punishmen~, not Jewish. 

2) Jesus' healing was not defiance but application of 
the princi ple of pri.macy of the person -- a Jewish 
beUef. 

3) Host Jews in J esus' time lived outside the Holy 
Land and never knew Jesus, and t hey could not have 
"rejected" Him and His teaching. 

4) Jesus was crucified by the Romans because he was a 
threat to the Romans and the Sadducean Jewish 
priestly elite (the Temple party who were 
collaborators). 

5) Christian Scripture, especially John and Acts, 
come out of painful separation of the Jewish and 
Christian communities so Christians are seen as 
heroes an~ the Jews as villains.**"~ 
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b . To be avoided: 

1) The impression that masses of Jews or Jewish 
reli gi ous leaders were enemies of Jesus. 
(Opposi tion was political and limited to a small 
group within the T~4ple party). 

2) The idea Jews ar e the "bad guys'" 1n the Passion 
story . 

3) Using "the Jews" in statements where "some of the 
Jews" should be used . 

4) The idea "blindness" was the reason most Jews did 
not fol low Jesus . 

5) The impression Jesus was killed for rel i gious 
rather than political reasons . 

* See El lis Rivkin, The Shaping of Jewish History (New York: Charles 
Scribner ' t Sons), 1971. 

"'"' See Eugene Fisher, Faith Without Prejudice, " Who Killed Jesus?" (New 
York : Paulist), 1977, p.76-88 

~Ht* Ibid , p. 54-75. 
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Chapter III 

What special considerations are necesaaey in designing a course of 

study for Jewish adolescents concerning the cruciflxion of Jesus? This 

chapter will review adolescent psycho-social and cognitive development 

1n order to determine the stage most appropriate to the nature of the 

material. 

Any subject matter cannot be effectively learned, unless the 

student is ready . Readiness implies a biological capability of learning 

the material with relative ease and an interest which requires a ceTtain 

psychologic.ll and social readiness. The materia! :must be interesting 

yet familiar enough to be comprehensible. If overly familiar, 1.t will 

not motivate the student to further exploration. T.f too difficult to 

comprehend, 1.t will overwhelm and frustrate the student. 1 

When reviewing the developmental stages of adolescence, it is 

1.mpot:'tant to remember that the study of the crucifixion of Jesus 1.s of 

such a nature u to effect both the cognitive and affective domain of 

the student. The subj ect matter is one of historical analysis which 

lends i t self to certain cognitive processes. The study of history 

requires the ability to co11ceptualize, understand the relationship 

between cause and effect, analyze, problem-solve, and test hypotheses 1n 

a systematic way. All of the above processes require a level of cogni­

tive development generally reached 1n adolescence. Under the subj ect of 

cognitive devel opment, this chapter will detail which stages of adoles­

cent cognitive development are particularly efficacious for the study of 

history. 
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Also, inherent in the topic are areas which can have an impact upon 

the affective realm of the adolescent. The reactions are not predic-

table, but depend upon each adolescent's individual sense of identity. 

Since the United States is predominantly Christian, the Jewish youth is 

raised as a minority. Does minority status affect the development of 

identity especially that of the Jewish adolescent who is in the midst of 

identity formation? Do constant reminders of exclusion erode at or 

contribute to feelings of self-esteem and self-worth? How are these 

feelings affected by implications of Jewish responsibility for the 

crucifixion, of ten a major part of Christian tbeology?2 Although the 

ramifications of growing up Jewish in the Christ ian United States are a 

thesis by itself , and beyond the scope of this paper, it is important to 

note as a factor !.n the psycho-social development of the .Jewish adoles-

cent in the United States. Since it is impossible to divorce the s tudy 

of the crucifixion from the Jewish adolescent's personal f eelings about 

his/her Jewish identity in relation to Christianity, this chapter will 

also mention some of the effects ?ninority status can have upon identity 

formation. 

"The concept of adolescence is ours."3 Most cultures have a 

distinct rite of passage accompanying puberty which demonstrates t o all 

members of the society that this person is no longer a child and must 

accept t he responsibilities and privileges of adulthood. In our 

society, adolescence has become an extended transition period where the 

psycho-social developmental tasks have been superimposed into a 

necessary economic dependency necessitated by our highly technical and 

specialized soci ety. 

. 
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Erikson discusses the task of adolescence ae the atta1.nment of a 

sense of age identity. During adolescence, sexual changes and other 

physiological maturation force reorganization of the self-concept. 

During this time, the adolescent uses bis/her experiences to help 

clarify bis/~er own self identity.4 Erikson calls the task of adoles­

cence "identity vs. role confusion." A person must resolve the 

conflicts and problems brought about by bis l ) physiological changes , 2) 

family relations, 3) same-and-opposite-sex peer relations, 4) cognitive 

and intellectual growth, and S) personal identity ;> At this time a 

person must integrate the data from bis/her outside world with the 

meaningful experiences of bis past to create a new self-concept or 

identity workable in the world as be sees it now. 

1) Physiological changes. 

The adolescent begins to experience physical sexual maturity . This 

phenomenon is of universal importance. Many cultures have puberty rites 

and initiation rituals which mar k t he transition from childhood to 

adulthood~ Since economi c survival in the United States requires a 

prolonged maturation process, the transition from childhood to adulthood 

becomes a kind of limbo. The body ia biologically ready for adulthood, 

ye~ the psyche and the mind are constantly reminded of their dependence. 

They are imlature compat:ed to cultural standard. Thia conflict produces 

a tension - the resolution of which contribut es to adolescent emotional 

growth . 

During adolescence the body changes causing t he need for the 

adolescent to re-adapt his/her self-concept to f it a changed body and a 

new lmage. Thie cen produce a preoccupation wi t h self. Most adoles-
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cents carefully review their bodies only to confirm their worst suspi-

cions of inadequacy. Scrutiny of appearance, dissatisfaction with oelf, 

efforts to change, and a preoccupation vith culturally determined etan-

dards of judgement constitute a sizable chunk of adolescent life. 

Puberty chang~a cause changes in the body image which force changes in 

7 the self-concept . Once the initial impacts of puberty changes are 

accepted, various social psychological processes allow the changes to be 

integrated into a reorganized self-concept. These changes may bring 

about a confusion about sex and the adolescent's expected role. Tradi-

tional social, cultural or family values may conflict with our rational 

ethos where through the media, sex is considered a prize commodity, an 

end in itself.8 

2) Family Relations 

During adolescence, the adolescent tries to emancipate himself from 

his parents to achieve independence. S/be tries to vithdraw f rom adult 

benevolent protection. In this task, the adolescent moves away f rom 

dependence upon his family to interdependence l) vith his peers, 2) with 

bis elders, who may now try to control and direct the adolescent even 

more t han before, which results in active rebellion by the adolescent, 

and 3) vith younger children on a "beginni.ng-to-care- for-and-nurture 
9 

level." Douvan and Adelson describe tbe effort toward independence as 

the keystone of adolescent family relations, and give thh phenomenon 

the status of a traditional, mythical model for adolescent behavior. 

In folklore and in heroic fiction, we find the recurring 
pattern - the adolescent hero, having received some sign, 
and inner stirring or an outer call, gets ready to leave the 
family • The paths to departure vary . Some must struggle 
to leave, others must flee for their lives; some leave 
vindictively, full of hate, thrashing the father or mother, 
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while others carry them.selves beaten or betrayed before they 
leave; some leave in high expectation, carrying the family's 
hope for fortune or redemption, and others leave at dead of 
night, in disgrace, bearing the family's curse. Tbe hero's 
j ourney begins with an ending - the breaking of the connec­
tion to home. lO 

Tbls quest for independence is complicated by an ambivalence, t he 

desire for independence, and at the same time a fear of not being ready, 

Such ambivalence creates additional tension and conflicts which compli-

cate the process. 

3) Same-and-Opposite-Sex Peer Relations 

Intimate f riendships help tbe teenager explore and def ine his/her 

own self concept. During this time, adolescents seek out relationships 

with other teen.agers. Tbey spend hours sharing, exploring ideas and 

values. Relationships with others, especially of the opposite sex are 

projections of his/her own confused image, a kind of sounding board for 

the devel?pment for his /her ideas. It ts an opportunlty for the adoles­

cent to develop i ncreased feelings of self-esteem}1 

4) Cognitive and Intellectual Growth 

To recreate t he historicity of the crucifixion from the existing 

evidence requires the mental agility which develops and becomes more 

refined during adolescence. Piaget calls this stage of development "Era 

IV'' or the development of "formal-operational thought, " True formal 

thought is the process of problem solving 1n its most sophisticated 

sense. It is the ability to think about t hinking.12 The attainment of 

this stage of true formal thought requires tbe acquisition of a combina-

tion of many finely tuned cognitive skills. 

Graap of Metaphor 

Adolescents, unlike childret., are able to understand metaphors and 
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symbols. They no longer understand everything literally, but are able 

to sense the multiple meanings inherent in a given world, picture, 

gesture and idea. An awareness develops of the nuance and possibility 

of multiple meanings and interpretations. Children, on one band, have 

difficulty understanding that the term rat or dog can be applied to 

people because they cannot graap that a person can be like a rat or dog 

in some respects and not in others. That is why they do not understand 

the point of political or satirical cartoons nor grasp the metaphorical 

social significance of stories like Gulliver's Travels and Alice in 

Wonderland. Adolescents, on the other hand, can grasp the deeper 

meanings embedded in these metaphorical tales.13 

This ability to understand metaphor considerably expands the adoles­

cent's range of understanding. It is particularly necessary for the 

historical analysis of the time period during the crucifixion of J esus. 

Such historical analysis requires that the student. look at the only 

remaining historical evidence (Gospels and Josepheus) and place them in 

perspective by considering the possibility of multiple meanings and 

interpretations. Narrative statements and quotations must be evaluated 

through the systematic consideration of the possibility of multiple 

meanings ranging from the literal to sarcastic irony, often in direct 

contradiction to the face value meaning of the words. To be able to do 

this, the student must be aware of the range of possibilities; that 

statements can be literal, satirical, evasive, ecliptical, sarcastic, 

and tongue-in-check. The content of this course fits naturally into the 

adolescent's ability to understand metaphor and will help the student 

better refine this ability through analysis of historical materials. 

• 
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Ability to Reason Through the Use of Symbols 

During adolescence, the teenager moves from the stage of concrete 

opeTations, the ability to constitute a logic of objects and of the 

relationship between obj ects to one of formal operations where 1) he can 

constitute a logic of propositions. Concrete operations manipulate 

objects, formal operations manipulate concepts about objects and their 

relationships : 4 The adolescent need not learn only through direct exper-

ience (enactive), nor by their imitation of observation ( iconic) , but by 

the use of symbo'ls.15 This means th.at the adolescent need not directly 

experience the circumatances of the time of Jesus to understand them, 

nor must a/he learn through the aid of her/bis senses such aa visual 

Tepresentation. S/he can rely totally on symbolic representation. 

"Thus one might learn the concept of swimming through doing it 

(enactive), through viewing a filmstrip on swimming techniques ( iconic), 

16 or through reading a book on the topic ( symbolic) ." During adolescence 

symbolic repreaencation dominates . 

The adolescent, from age 11 and beyond, can reason about verbal 

propositions. This means he can come to logical conclusions through the 

use of symbols. S/he can J11&J11.pulate ideas without actually seeing the 

objects or situations they represent. 

This skill is particularly necessary for the study of his tory where 

the student must recreate s ituations which have already occurred . 

Ability to Conceptualize 

During adolescence the ability to concept ualize becomes more 

refined. Concepts are categories of objects or events which share a 

particular relationabip, patteTD, or sequence. Concepts expediate the 

. r-=-----~-=-·~ -
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study of history for they provide an organized framework on which to 

book facts and information. Concepts facilitate leaTDing for :bey 

provide a schema which helps organize material into meaningful informa­

tion which the mind can digest. During adolescence, the student begins 

to conceptualize through the use of e)'11lbols and consequently is ripe for 

the study of history. 

For example, an island consists of the following critical 

attTibutess land, water and surrounding body. To be an island the land 

must be surrounded by the waterJ hence the rule or relationship. Water 

surrounl.!ed by land is not an bland, but a lake. Although m.any concepts 

share critical attTlbutes, they often differentiate with respect to the 

rule (pattern, 3equence, relationship)}7 The development of awareness of 

such distinctions helps prepare a student to observe the world with a 

critical eye. The study of history requires an analysis of such 

relationships, patte~s, and sequences and ls particularly appropriate 

on the adolescent who is beginning to finely tune such skills. 

Ability to Understand Cause and Effect 

This ability requires an ability to analyze the relationship 

between objects, events, or situations. It requires the ability to 

reason, use logic and conceptualize - pull similarities and 

generalities. To do this the student must fully comprehend the idea and 

be able to translate it from one medium to another. S/he must be able to 

dissect the idea into its basic components and unde,stand the relation­

ship of the parts to the whole. This requires the ability to identify 

motives, reasons or causes. From analysis th'! student will be able to 

18 conclude, infer, generalize, support or refute. 
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Since the adolescent's reasoning ability baa developed to allow 

him/her to understand and manipulate information through the use of 

symbols, his/her cognitive development is ripe for the analysis of tbe 

historical circumstances surrounding tbe death of Jesus. Through reason 

and logic the student must be able to understand what was offensive 

about Jesus, who Jesus offended and who had power to implement any sort 

of punishment. to speculate about the motives of Pontius Pilate and the 

jurisdiction of the Sanhedrin, one need understand the narure of Roman 

rule and its policies towards conquered territories. One need under­

stand Roman treatment of non-Roman citizens l\nd the nature of perceived 

threats to its power. 

Thia material meets the adolescent at his cognitive developmental 

level and helps develop his/ber skill even more. 

Ability to Think 1n Terina of Ideals and Contrary-to-Fact Conditions 

In addition to being able to grasp the relationship between cause 

and effect, the adolescent can for the first tlmf! , think in terms of 

ideals and of contrary-to-fact-conditions. Now s/he can think of all 

possible situations and events and nuance of those which have never 

existed. Unlike the child who lives in the present and who i3 concerned 

with what is rather than with what might be, the adolescent can accept 

the contrary-to-fact proposition and reason from it.19 

This is a necessary skill for the study of history. Systematic 

problem-solving requires the testing of various hypotheses. To do so 

accurately, one must be able to construct multiple hypothetical situa­

tions from the existing i nformation and compare the results in order to 

accurately analyze the conclubions. Only by testing all feasible solu-
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tions does validity Tesult. This requires an ability to conceptualize 

ideal -relations and their causes and to actively consider propositions 

which might fl-rat appear to be contr&r) to fact. 

The material of our course demands an ability to separate 1.nterpre-

tations which have been perceived aa reality traditionally, and to 

critically examine the material thTOugb the use of reason using the 

source materialc. To do ao requires the ability to reconstruct the 

material actively by concluding fTOm propositions vhich may seem 

cont-rary to fact. 

Introspection 

In addition to being able to reason about verbal propositions, the 

adolescent is able to examine hi.a own thinking. They re-evaluate their 

values by introspectively Teviewing the1T own mind, beliefs, ideals , and 

hunches. The adolescent may choose to disclose this part of himself or 

herself or keep it private. At times to maintain privacy, tbe adoles-

cent may say one thing while thinking another. Unlike the child vbo 

says whatever pops into bis or her mind, the adolescent can be more 

tactful. But the adolesc'8tlt can also be more given to intentional 

manipulations of the trutb.20 

Since this course content material deals with what could be 

perceived as a scar on Jewish history, the course offers the Jewish 

adolescent an opportunity to examine hb/her tTadltion with respect to 

ideals and hopefully will help build affection for Judaism through the 

act of appraisal of this difficult question. The religious school 

setting which permits such a critical analysis offers value for by 

condon1.ng ethical questioning and examination i t affirms the adolescent 

• 
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for the processes which are a part of himself or herself. (There is no 

penalty for thinking abnormally nor prize for results). The cours'1 

s tructure and content will emphasize the process which 1s particularly 

congruent with the adolescent's cognitlve and emotional development. 

Encouragement. to question encourages the adolescent to openly express 

issues on his/her mind and does not pi:omote the creation of a pt:etext to 

conform to a preconceived study. Such a setting ~ich imbues such 

val ues, will later be valued by the adolescent, not so much for the 

cognitive content, but the affective nastaesla associated with the 

affirmation and not denial of self at bis/her most critical time. Its a 

subtle way of building good, strong Jews. 

Adolescent's exhibit remarkable changes in their ability to 

problem-solve. A child can not distinguish clearly between hypothesis 

and facts. The adolescent, on the other band, gives priority to facts 

over the hypotheses, because s/he can distinguish betvee.n bis/her "own 

guesses" and the facts of the case. This is demonstrated by the experi­

ment in which both children and adolescents read a paragraph about 

Stonehedge, in England. The formations of boulders are considered to be 

the work of prehistoric people. The children and adolescents were asked 

to evaluate, on the basis of the information given, whether the forma­

tions were created as a fort or as a religious shrine. The chHdren 

based their decision upon a single bit of evidence. When challenged, 

they did not change their interpretations, but instead tried to re­

-evaluate the facts. They tried to change the facts to fit the inter­

pretation rather than the opposite. Adolescents, on the other band, 

immediately gave up an interpretation which sett-1ed to contradict the 

• 
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evidence and devised a new interpretatton.21 

This skill is neceeeary for our matertal because it helps th.e 

student evaluate the accuracy of hypothesis. It is uecessary for good 

scientific method for testing hypotheses systematically. 

Not only is the adolescent able to distinguish between facts 
and hypotheses, he is able to deal with complex problems 
involving many factors simultaneously ••• for example, the 
impact of a moving object will depend upon its maas, its 
rate of speed and the object that it hits. In order to 
study any one of these variables, the others have to be held 
constant, yet the adolescent must be aware that the impact 
is a result of all factors involved. Children can deal with 
situations in which two factors play a part, but only in 
adolescence can a young person deal with causal situations 
in which there are multiple deter:minanta .22 

The de7elopment of all these ~ognitive procdsses culminate in the 

maturation of what Piaget describes as "formal-operation.al thought.•• 

Inferences through logical operations upon suppositions or 
'operations upon operations' . Reasoning about reasoning. 
Construction of systems of all possible relations of impli­
cations. Hypothetico-deductive isolation of variables and 
testing of hypotheses . 

Substate l. Formation of inverse of the reciprocal. 
Capacity to form negative classes (for ex.ample, the class of 
not all crows) and to see relations as simultaneously reci­
procal (for ex.ample, to understand that liquid in a u-sbaped 
tube holds an equal level because of counter-balanced 
pressures) • 

Substate 2. Capacity to order triads of propositions of 
rel ations) for ex.ample, to understand that if Bob is taller 
than Joe and Joe is shorter than Dick, Then Joe is the 
shortest of the three). 

Substate 3. True formal thought. Construction of all 
possible combinations of relations, systematic isolation of 
variables and deductive hypothesis-test1ngf3 

'Che first stagft of these formal operations is considered to develop 

between the ages of 10-13, t .he second, 13-14, and third formal 

operation develope.a between the ages of 15-16 yeara f 4 
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Person&l Identity 

During adolescence the resolution of the conflicts presented by 

physiological changes, f&lllil,y relations, same-and-opposite sex r~la­

tions, and cognitive intellectual growth all contribute to the adoles­

cent' a sense of personal identity. This 1a the main task of adoles­

cence and all the other d1menaiona revolve around reaolvtion of this 

main issue. 

Personal identity stands as the central feature of the 

self-concept. Identity is at first shaped by experiences influencing 

the self- concept. Later on, aa the sense of identity 1a more deve­

loped, the identity begins to shape experiences influencing the self­

-concept. Interests, moral and religious values, vocational choices 

or predispositions, and related achievement motives are sorted out and 

organized 1n terma of personal identity. The different dimension.a of 

the self are drawn together to f0t:m a unitsry centering on the 

person's core sense of him/herself as an individual. The adolescent 

begins to sense he/she's place in perspective with bis/her environ­

ment. The orientation is to a larger, more realistic understanding of 

his/her environment. This identity is accompanied by a new, more 

realistic world view. His/her sense of identity is associated also 

with the priorities and interpretations given to various experiencec . 

The adolescent's sense of him/herself as a unique individual can be 

seen as an emerging organizing force, which draws together vario~a 

dimensions of the self, and enables him/her to begin resolving the 

conflicts and confusions characteristic of personality development 

during this period. Th~ storm and stress of adolea~enca ia ultimately 
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resolved by the emergence of a unifying sense of personal identitys 

Identity seems to be the oil that calms the rolling waters 
of adolescent personality. We get that soothing oil by 
slowly and painfully wringing it 0•1t of our experience - a 
drop at & time, like as r~t, as we face and work through the 
problems of this period. 

This e::perience is characterized by certain features which help 

the adolescent become more aware of his/her place in the universe. 

The adolescent becomes moN conscious of bis/her self in interaction. 

The adolescent must find meaning for his experience in the world. The 

meaning must be congruent with his feelings of self.26Thts process can 

be painful depending upon the adolescent's strength, of the 

adolescent's prior ego development and his interpretation of the 

world's discrepancies. 

The conscious awareness of self in interaction helps the adoles-

cent place bis/her own perceptions into perspective. The adolescent 

becomes aware of his/her own subjectivity. The developed ability to 

reason from the contra't')' now gives the adolescent the option of 

thinking in ideals. This can be a potential source of conflict. Now 

the adolescent can distinguish between the .. real" and "ideal". Upon 

comparison, the "real" often comes up short whether the adole scent be 

evaluating self, family, school or society.27 

During adolescences 

One 1s able to imaginatively transcend empirical evidence to 
construct ideal states or regulative norms. With the abi­
lity to extrapolate or imagine perfect ion, the adolescent 
mind can be quite harsh in judging friends, parent s, social 
or political condi tions generally or the self . Now able to 
conceive of the possibility of an infinity of perspectives 
on a problem, the adolescent shows a marked 1mprovement in 
taking the perspectiv~ of others and a tendency to an over­
confident distortion of other•a perspecti~s through over­
assimilation of them into his or her own. 
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So adolescence becomes a time of constant re-evaluating of 

valuesi 

Though the formation of values is a lifelong developmental 
process, it peaks in adolescence, it is related to both 
thinking and feeling, and is influenced by hwuan inter­
action. In ~ur culture where young people are likely to be 
exposed to a variety of contradictory values, questioning 
begins even in childhood. The adolescent engages in re­
-evaluation of values that have been either accepted at an 
earlier age or simply rejected because of 1.ndividual resis­
tance. He moves beyond simple perception (if I burn rrry and 
it hurts) and aeea things in a moral framework aa "good" and 
"bad". He is consciously searching for value clarification. 

He becomes a moral philosopher concerned with "shoulds" and 
"oughts". Given the inconsistency of a society whose insti­
tutions frequently do not follow the general intent of the 
ideological system, value confrontations are inevttable.29 

The adolescent preoccupation with ideologies, moral creeds and 

personal values cause the adolescent to experiment~O Experimentation 

is an adolescent's way of learning about his own and the surrounding 

reality . The adolescent must experiment with other circles of life in 

order to understand his own. This experimentation includes a feeling 

of riak.31 

The need to experiment compounded with the fragile nature inhe-

rent in this prolonged transition from childhood towards adulthood 

causes the adolescent to be moody. Certain feelings accompany the 

resolution of the tasks of adolescence. A mixture of audacity and 

insecurity accompany the need to experiment. Loneliness and psycho-

logical vulnerability are two other qualities of adolescence. If the 

outcome of an expe11ment is negative, the experience can be painful. 

Adolescents do not have a "bank" of positive experiances to draw from 

when defeat occurs. Enormous mood swings are anothe.:- quality of 
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adolescence. Several factors contribute to these swings. Physio-

logical changes affect emotional changes. Tension and conflicts are 

caused by the process of moving from dependence to interdependence. 

The impact of peers is intensified. The adolescent suffers from 

ambivalence caused by a desire to be an adult and the desire to have 

things stay aa they are. Feelings of omnipotence conflict with 

feelings of helplessness and inadequacy. Adolescents are expected to 

act as adults yet often are treated as children. seeing parents as 

frail hwnans instead of all-wise can be terrifying. Adolescents have 

a strong need for peers. A peer group gives the adolescent support 

while he 115 going through the traumatic experience of adolescence. 

Adolescents are both argumentative and emotional while testing out 

their own value systema and relationships with thl! outer world.32 As 

the adolescent does not have a solid foundation of emotional stability 

to quiet his/her fears and resolve the tensions, but a flaky set of 

mood swings which at times can only exacerbate the problems. 

These needs are more complex when the adolescent comes from a 

minority cultural group. Jews are minorities in the United States and 

this can be viewed as either advantageous or disadvantageous. ?er cep-

tions differ among Jews . Our society perpetuates myths which exagge-

33 rate stereotypes. These myths contribute to the formation of a~ti-

tudes and to the deliverance of moral judgements and explanations 

about Jewish lifestyles. Negative stereotypes do exist about J ews in 

the United States. Jews can be pushy, stingy. 

Minority status can imply a deficiency inherent in non-membership 

of the dominant cultural group. Jewish adolesc"1tts, who may be parti-
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cularly sensitive, may feel deficient because they do not belong to 

the majority. They may feel defective because they are not Christian. 

The feelings felt by a subordinate minority group are expressed 

extremely well in the following passage by G.E. Von Grunebaum. The 

writer was comn:enting on the feelings expressed by the Arab population 

when conquered by European colonial povers. It has universal impli-

cations. The subordinate cultural groups 

always want to imitate the victor in his distinctive marks, 
bis dress, his occupation, and all his other conditions and 
customs. The reasons for this is that soul (psyche) always 
sees perfection in the person who is superior to it and to 
whom it is subservient. It considers him perfect, either 
because the respect it bas for him impresses it, or because 
it erroneously assumes that its own subservience to him is 
not due to the nature of defeat but to the perfection of the 
victor. If that erroneous assumption fixes itself in the 
soul (psyche), it becomes a firm belief. The soul, then, 
adopts all the manners of the victor and assimilates itself 
to him. This, then, is imitation. 

Or, the soul (psyche) may possibly think that the 
superiority of the victor is not the result of his group 
feeling, or great fortitude, but of bis customa and 
manners. 

••• the (subordinate cultural group) can always be 
observed to assimilate themselves to t he victor 1n the use 
and style of dress ••• 34 

The group may react by deliberately copying superficial behaviors or 

perceived values - for example, by assimilation. People may also 

react to the "attraction-repulsion" conflict by overtly behaving in a 

manner distinctly different than that of the dominant group. The 

differences between the two groups are emphasized with an accent on 

the innate goodness of the qualities of the subordinate group. These 

distinctions can be made on a superficial, material level (clothes, 

hairstyles, possessions) or on a deeper, more substantial level 

(behavior, values). This is exemplified by the word goyisha, which 
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for many Jews baa the implication of inferior because of not being J ewish. 

This phenomenon is limited to areas of the members "perceived" 

diatinctiona. The perceived difference cay not accurately reflect the 

nature of the actual difference and will therefore distort the percep-

tion of the <.banged behavior. 

Thia perceived inferior status results in the damage to aelf-

-esteem, destruction or elimination of ethnic or religious ritual, 

incorporation of foreign cultural traits, disintegration of the family 

unit aa the younger generations become more and more ua1m1lated, and 

finally, loss of social cohesion among the so-called groups because of 

their inability to retain their own culture, or their desire to escape 

completely into the mainstream. 

Such issues which question the validity of his /her identity of 

question inherent goodness of his/her background strive as one more 

complication in the adolescent•s searc~ for identity. 

Moral Development 

Formal-operational thought makes a re-evaluation of values pos-

sible. The adolescent begins to be able to reflect on the life course 

from "above" or "beside" it. Formal operational thought brings the 

ability to construct a personal past and to anticipate a personal 

future, based on expected or projected developmental transformations 

of the self. It is the beginning of a disciplined and conscious 

eff~t at shaping one•s life in accordance with self-discerned 

35 patterns and aspirations. 

Almost parallel with the appearance of early formal operations 

(usually about eleven) there emerges a new dimension in which &doles-
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cEnts consider the perspective of others. With the earlier concrete 

operational form a child develops the ability to see the perspective 

of another and compare it to his/her own. This ability enhances know-

ledge of the object, for the child can compare and contrast the two 

perspectivea which expands bis/her awareness of the object. During 

adolescence when formal-operational thinking develops, the adolescent 

cannot only perceive another's perspective, but can also construct the 

perspective of the other on the self. "Put in personal terms again, 

'I see you seeing me; I construct the me I think you see. ' This 

interpersonal perspective becomes mut ual and is understood as such. 

"When I begin to construct your peTspective on me, I soon recognize 

that you, likewise, are constructing my perspective on you. 

see you seeing me; I see you seeing me seeing you. •" 36 

Hence, ' I 

The ability to perceive mutual interpersonal perspective creates 

an ability to regard self or others more object1'·ely. The coordina-

tion of those two obj ective perspectives on self and others makes for 

the creation of what may be called a "third-person" perspective. It 

creates a more dispassionate perspective, inclusive of the peTapec-

tives of both the self and other , but not identical with or under the 

contr ol of either. The third person perspective is potentially a 

shared construction, something both or several partners cooperate in. 37 

The capacity for perception of the third-person perspective 

greatly strengthens the ability to judge justice and fairness required 

in a situation of interpersonal conflict. During this stage "being 

good" is important and means that one's intentions should show concern 

for others. It meaus valuing trust, loyalty, respect, and gratitude 
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within mutual relationships. The need to be a good person stems from 

the desire to maintain rules and authority which support stereotypical 

good behavior . No longeT is the adolescent primarily concerned with 

fulfillment of bis/her own needs. Goodness 1a recognized as a virtue, 

in and of it6elf. Goodness is understood by placing self in the 

other's position and has not yet been generalized into an awareness of 

38 universal moral principles. 

During adolescence the adoleecent must integrate his/her newly 

developing cognitive skills and physical changes with a psychological 

structure which fits into bis/her environment. This transition occurs 

over a period of several years. The rate of development varies among 

adolescents and is influenced by individual genetic stTucture, peTso-

nality predisposition and particular environment. Yet one can find 

common development of characteristics which pertain to the various age 

levels. For this reason this course is recommended for the 14 year 

old, 8th grader who is in the Pre-Confirmation clus. The reasons 

followi 

The 14 year old has moved from the sensitive stage of 

introspection and become open, enthusiastic and eager to express their 

39 feelings, fears and worries. Thia is ideal for a class baaed upon 

discussion and the comparison of perspectives. Fourteen year olds 

have an increased emotional maturity which allows them to plan ahead 

40 for the future. They are able to delay gratification for later 

rewards. So the 14 year old can discuss issues that do not have 

immediate resolutions without an undue sense of frustration. S/he 1.s 

interested in learning on his/her own and has an eagerness to explore. 
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S/he can tolerate failure if it is not accompanied with criticism. 

The 14 year old is interested in social studies, politics, psychology, 

anthropology4l all disciplines which lend themselves to the orienta-

tion of this course. Therefore, 14 year old'• will be interested in 

the politics of Judea and Rome, motives of Pontius Pilate and Jesus, 

and the Gospels as literary works which reflect valuea of a particular 

time and setting. 

Fourteen year olds are beginning to form their own moral code. 

They are concerned with social issues such as society and the church 

It is a time of integration of the attitudes and ideas from expe­

rience, reading, and other people with their ovn.42 A course which 

analyzes the issues of Jesus' crucifixion will help them clarify their 

values. Why kill a man who espoused values of love and peace? How 

did Christians differ from Jews? Were the Pharisees hypocrites? All 

are issues which demand an investigation into values and a clarifi-

cation of subtle distinctions which are not black and wbite. This 

will be helpful f or the student who is busy working out his own values 

concerning morality . 

Fourteen year olds are becoming aware of issues such as preju-

dice, discrimination, and exclusion. They are tolerant and do not 

understand the lack of tolerance they all evidenced around them. They 

have respect for and interest in other people. This is also a ti.me 

when interdating becomes an issue.43 Although such a course is not a 

comparative religious course, it will better help the Jewish adoles-

cent understand the differences between Christianity and Judaism by 

looking at the historical setting which gave birth to Christianity. 

I 
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Fourteen year olds are still in the process of acquiring true 

formal thought. They can be expected to be able to reason from a set 

of data and form logical operations upon the data such as grouping it 

into classes that are similar or dissimilar. Furthermore, they can 

arrange data in ter.ns of any given variable. Fourteen year olds are 

able to formulate and test hypotheses with a particular goal in mind, 

but they are not yet able to deal with all possible combinations or 

interpretations of the data. Thia means they can logically test out 

hypothesis concerning the crucifixion of Jesus with direction. They 

are not ready to deal with such a multi-variable, open-ended question 

as whom crucified Jesus. They can, on the other hand, think through 

l\ypotheses logically 1f it is structured and well-directed.44 The 

course must be arranged with a particular goal in mind such asr Were 

the Jews responsible for the crucifixion of Jesus? Were the Romans 

responsible for the crucifixion of Jes~s? 

.. 
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Chapter IV 

PurpoH 

The purpose of this chapter is to design a course of study about 

the CTUc~fix~on of Jeau.s for ninth grade religious school s tudents . 

It intends to meat the following criteria and goalsa 

l. to learn the historical circumstances surrounding the 

crucifi xion of Jesus; 

2 . to learn to critically evaluate written materials J 

3. to acquaint students wt.th an approach for studying hhtory1 

4. to equip students to dialogue in our predominately Christian 

society. 

Approach 

This progTam uses study units that will enable the students to 

learn various facets about the Crucifixion of Jesus . The program vi.11 

place heavy emphasis upon the use of primary Jevi.ab and Christian New 

Testament source work. Thia approach serves several purposesa 

l) it enables the student t~ start from the particular text and work 

towards a general understand1ng of the subject matter; 2) the students 

vil see the source for th81115elves and not have to rely on the 

teacher's analysis of the aubjectJ 3) to give the students expoture to 

the sources which they might otherwise never encounter so that they 

can refute conclusions which are misi nterpretations of the material . 

After initial contact with the appropriate text, the class or 

individual student will have an opportunity to discover and discuss 

for themselves the text, its importance, its 1.m~lications, and its 
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hiatodcal/religioua ramifications. Once the students have thought 

through their positions, the authoritative Jewish explanation will be 

presented to the class for further consideration and discussion,. 

Wherever poseible, the claaa should be encouraged to develop their own 

theories, beliefs, and speculations. It will be the reaponaibility of 

the insightful teacher to point out to the claas of individuals where 

their opinion atanda with regard to the Jewish analysis . 

The St udents 

The ninth grade population 1.n the Religious School usually 

represents a pre-Confirmation age group. Some students will continue 

past confl!'JD&tion on their own volition, others will be attending 

school only because their parents wiah them to be confirmed. Thus the 

motivation and re~eptiveness will vary from student to student. It 

may be assumed t hat the students have minimal familiarity with Jesus 

from their experience 1n t he secular world. Their informal knowledge 

of Jesus may be derived from T.V., Christmas celebrations in school, 

conversations with Christian friends, and tidbits gieaned from mass 

media. 

Thia program is designed to meet the needs of the fourteen year 

ol d Jewish religious school student. Since fourteen year olds are 

still in the process of acquiring true formal thought, they can be 

expected t o be able to reason from a set of data and form logical 

operations upon the data such as grouping it into classes that are 

similar or dissimilar. Furthermore, they can arrange data 1n terms of 

any given variable . Fourteen year olds are able to f ormulate and t est 

hypotheses with a particular goal 1n mind, but they are not yet able 
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to deal with all possible combinations or interpretations of the data . 

Thia means they can logi cally teat out hypothesis concerning the 

crucifixion of Jesus with direction. Keeping this in mind, each 

lesson is based upon one issue. Students are asked to critically 

evaluate the given texts and form logical ope-cations upon their 

conclusions in order to formulate and teat the hypotheses concerni ng 

the Jews' responsibility for the crucifixion of Jesus. The issues 

d1.acuased ares 

Lesson l Scientific "Truth" vs. Religious "Truth" 

Leason 2 The Gospels as History 

Leaa~n 3 The Pharisees (Jewish Persvective) 

Leason 4 The Pharisees (The Gospel's Perspective) 

Lesson 5 & 6 Judea Under Roman Rule and the Pax Romana 

Lesson 7 Life in Judea 

Leason 8 

Leason 9 

Lesson 10 

Lesson 11 

Lesson 12 

A. Socio, economic, and pol1.tical character1.atica. 

B. Jewish communal responses 

c. False Messiahs 

Pontius Pilate 

J ewish Religious Autonomy under the Pax Romana 

Blasphemy 

Court Procedure 

The Crucifixion 



Rationales 

Object1vess 

Act1vit1ess 
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Leason Plan Ul 

Scientific "Truth" vs. Religious "Truth" 

Tbe written word may be understood. and 

interpreted in a variety of ways. Tbe author's point 

of view, frame of reference, and purpose eff ect the 

selection of material, the method. of delivery, and the 

conclusions that may be reached by the reader. 

Students will be introduced to t hree different types 

of material 1n order to enable the students to 

critically evaluate the nature of the information 

shared or concealed, its credibility , t he author's 

motivation, and his intended readership. 

By the end of tht.s lesson all students will be able to: 

1. identify the passages given by the teacher as a 

newspaper article, advertisemert, and a Bi blical 

passage. 

2. draw a hypothesis regarding t he intent of the 

writer. 

3 . draw conclusions regar ding the differences 

between scientific truth and religious truth 

(obj ective account atid subjective account) . 

4 . be sensitive t o the approach used by histori ans . 

Whole class activity. 
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Magazine advertisement 

Newspaper article 

Biblical passage 

Suggested classroom methodology1 Inquiry Model. 

Stages of Inquiry 

1. Students will formulate a problem on the basis of 

examination of different passages (handouts) . 

2. Draw hypotheses as to the intent of the authors 

and the nature of the readers. 

3. Modify the hypothesis in light of additional 

1ata. 

4. Draw conclusions. 
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Le88on Plan f/2 

The Gospels As History 

Rationale a The gospels serve aa the basis for information about 

Jesus. In order to determine the historical accuracy 

of the information given in the gospels, one must 

critially evaluate the motivation of the author and 

his concerns. Appropriate conclusions should be 

derived. 

Objectives' By the end of this lesson all students will be able toa 

1. compare how the four different introductory 

verses of the gospels portray Jesus. 

2. conclude how the information given reveals the 

frame of reference and point of view of the 

author. 

Aotivities i In small groups, each group will examine all four 

introductory verses (Obj ectives #1 & #2) . 

Materials a Selected verses from the gospels 

(See Appendices 2-A, 2-B, 2-C) . 

Comments a 1. Matthew - Jesus is the Jewish Messiah who comes 

from the house of David. 

2. Mark - Jesus ia the prophetic fulfillment of 

r . 
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the Messiah. 

3. Luke - Histori cal accuracy (Jesus historical 

figure). 

4 . J ohn - Jesus is the fulfillment of the word 

(logos). 

For further ref erence see1 Sloyan, Jesus on Trial 
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Appendix 2-A 

TH E GOSP EL ACCOllDIN G T O 

MATTHEW 

HE book of tht' acnealo1Y 
of Jcslll Christ, the son of 
a Vld, lhe son of Abra­

ham. 
•· 2 Abraham was the father 

hue, and hue tbe 
tbcr of J ac:ob, and Jacob 
c father of Judah 91\d 
s brothcn, J and Judah 

the father of Pau and 
Zuah by Tamar, and PettZ the father 
o{ Hc:zron, •nd Hc:zron the father of 
Ram,•• 111d Ram• the father of Ammm'-
8dab, and Ammin 'adab the father ol 
Nahshont Uld N•hshon the father of 
s.lmoo, 'and s.tmon tbe father of eo·u 
by Rah.lb, and Bo'az the father of Obed 
by Rutb, 8lld Obed I.be father of Jcuc, 
• andJcssc the father of D•vid thc kina. 

An David •'2' the f:atbcr of Solomoo by 
lbc wife or Uri'ab, 1 and Solomon tbc 
tat.her of Rchobo'am, and RA:hobo'am tbc 
lllhcr of Abi'jah, and Abl' jah the !at.her of 
AM,• • Uld Aa• the father of Jcbosb' · 
llPbat, and Jchosh'aphat the father of 
Joram, and foram the father or Uzzi'ab, 
1-.od Uzzj'ab the father of Jotbam, and 
Jotlwn the father of Abu, and Abu the 
~thcr of Hez.clu'ab, 10 and Hczdti'ah the 
faihcr of Manu'1eh, and M.a.na~'sch the 
father or Amosj' and Amos• the father of 
JCKi'ah, II Uld o.i ah the f.ithcr of Jccho­
ai'ab aud his brvlhcn, 111 tbe wne of the 
cleporution to Juh,·lon. 

12 AnJ :Utct the dcPortation to 8Jb\'• 
loo: Jcchoru 'ah w:n the father of She-al · 
Ii-<!," •nd Shc-al'ti-cl' the father of 
Zc:rub'b;abcl, u and Zcrub'babcl the father 
ol Abi'ud, :ind hb1 'ud the bl.her or Eh'­
Mim, and Eli 'alum the father of lutl:K, 
14 and Azor the fatherC'lfZadok, Ind Zadok 
die father of Achim. ~nd Adilin the father 
ol Eli'ud , u :and ELI 'uJ 1hc father of Etc­
a'zar, and Ek.l'ar the falhcr of Manhan, 
9ld Matt.h:tn the father of J1cob, lo and 
)IOOb the father or Joseph the husband of 
Mary, of~ Jesus was born, who as 
c6d Chnst. 

17 So all the acncratioos Crom Abraham 
to David were fow"tCm sencratiocu, and 
from David to the deporauon lo Babyloo 
founccn acocr.mons, and from the de­
portation to Babyloo to lbe Cllrist founcen 
~. 

Matthe\.I l:l-17 
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Appendix 2-B 

THE GOSPEL ACCORDING TO 

MARK 

IJ••-~m ~·of the aOSDd 
of J csus Christ, the Soa 
of God.• 
2 As it is wrincn in Isaiah 

the Prophet,• 
"Behold, l scnd my mes­

llCll.lttt before thy face, 
who shall prqwc thy wa7; 

J the .oic:c of OOC cryin& ID 
die: wildcmcu: 

Pre~ the way or the Lord, 
make his patlu straight-" 

' John the baptizer appc:m:d' in the wil­
derness, prochma a baptism of repent­
ance for the furi;ivcncss of sins. S And 
there went out to him all the country of 
Jud.::i, and all thl' people of Jerusalem; and 
the)' were baptized by him in the: river 
Jordan, confcssine their sins. 6 Now John ..,.ti clothed wilh c::uncl's hair, and had a 
leather r.irdlc around his waist, :and ate lo­
CU>tS and wild hone)'. 7 And be preached, 
U)'&nl!, ' 0Aftcr me comes he whu i> mi1?ht­
icr than I , the tho:l& of ,.·hose sand:lls I am 
DOt v.-onhy to noop down and untie. • I 
bave bapthcd you with watctj bur be will 
baptize you "''1th the Holy Sp.uit." 

9 In tho.., days Jesus came from Nu­
arcdl of GaliJcc and wu baptinxl by Joho 
in dac J.ordan. . . . . 

Mark 1:1-9 

THE GOSPEL ACCORD ING TO 

LUKE 

I
ASMUCN as man)' have unden:akcn 
to compile a narrative of the thinas 
which have bttn accomplhhcd 
amona us, 2 jlllt as they were de­
livered to us h>' those •·bo from the 
bqinnina were eycwitnCS$CS Mid 
minisic:rs of the word. >it seemed 
aood to me also, having followrd 
all thin111 closely• for some time 
put, to write an orderly account for 

you, mon cscxUcnt Thc-opb0ilus1 •that 
)"OU may know thc truth conccnunc the 
thincs of wbicb )'O'I bavc been informed. 

Luke 1:1- 4 
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Appendix 2-C 

THE GOSPEL ACCORDING TO 

JOHN 

I
* t 1i• int- die Wont, mad 
the Word was with God, md w 
Word was Goel. 2 He was in the 
be . . with Goel• J au dUnp 
wc~e tbrou&h blm, and with­
out him was not m)lthina made that 
was mack. •Io him wu life,• and 
the life was the l.iaht of men. $ TllC 
la11ht shines in the darlalcss, and the 
duknen has not overcome it. 

6 Ther<' was a man sent from Goel, 
whose name was John. ' He came lor 
iim.mony, to bear witness to the U11ht, that 
all mi&ht bellcve tbrou&h him.. a He -
not the l.iah 1, but came to bear 111'itncss to 
the l.iahL 

9 The true lil!ht that enlightens C\1Cf1' 
nun was cominl? into the world. 10 He wa• 
in the world, and the 'll'Otld was made 
throuah him, yet the world knew him not. 
11 He came 10 ms 0111'11 home, and his own 
peopk received him noL IZ But to all .. ~ho 
recci•·cd him, who believed in his name, 
be 113ve rower to bccocne children of God; 
IJ who were born, not of blood nor of the 
will of the fic~b nor of 1 be will of mao, but 
of Goel. 

14 And the Word became flesh and 
d111-ch amona us, fl.ill of IJ'KIC md truth; 
•-c have bcllcld his alory, alory as of the 
onl:.i Son Crom the Father. u Oobn bore 
witness to rum :i.nd cried, "TIUs was be 
of whom I wd, 'He who comes :i.fter rne 
ranks before me, for be was before me.' " ) 
I& And from rus fulneu have we all re­
ceived, cracc up0o pcc. n For the law 
,...., ai~ throuah Mote"S; eracc and truth 
came throujlb )CSl&I Cllrilt.. II No ooc has 
C\"CT seen God; the onty Son,• ,.,ho is in 
the bosom of the Father, be hat made him 
Jtoo..a. 

John 1:1-16 
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Lesson Plan 113 

The Pharisees 

The purpose of this class is to sensitize t he student 

to the approach of the Pharisees towards Jewish law. 

This will provide historical information about the 

nature of the Pharisees f rom a Jewish perspective. 

The material presented in class will enable the 

students to appreciate the nature of oral law in 

Judaism as a humanizing force . Furthermore, the 

s tudent will become aware of the danger embedded in a 

literalistic appr oach to the material. The gap 

between the literal meaning and its application to 

daily life eituations will become obvious t hrough a 

thorough analysis. 

By the end of this lesson all student s will be abl e t o : 

l. st ate the practical probl em concerning 

retribution (compensation, restitution) applied 

in the passage. 

2. compare t he concl usions s tated by the Pharis~es 

to what you know from common legal practice 

today. 

3. apply some of t he underlyi ng principles of the 

Pharisees to three legal cases. 
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Class will discuss selection f rom t he Talmud. 

(Objectives #1, #2) . 

In groups of f our, each gr oup will ex.amine the three 

case studies (Obj ective #3) . 

Selection f rom Talmud (See Appendix 3- A) . 

Handout of Case Studies (See Appendix 3- B) . 

Bes ides the Pharisaic approach t o t he law, t he teacher 

mi ght want to di scuss t he difference between: 

l. retribution 

2. compensation 

3. restitution 

For further reference sees Zeitlin, Solomon, Who 

Crucified Jesus?, pp. 25-31, pp.120-121, 



-
-129-

Appendi.x 3-A 

Talmu1 

It wu taught: R . Do.dW b. Judall uys: E]t far ~means ~­
curuuy compcnsuion. You llY pecuniary rom~tion. but 
perhaps ir is not so, but .actua.I ~ [by putting out~ eye] 
Is mC1.11t? Wlac then will you s.ay where the eye of one was big 
&nd the eye of die OOier little. for how cap I in this case .apply the , 
principle: of eye for ~ If. howner, you tay dw in such .a a.se 

pecuniary ClOlllpms&r:ion will haw to be uk.cn, did not the Tonh 
It.ate, Y1slull1111ft,., ... ., If'-.• a.plying th.u the m.anncr of 
law should be the SlJllC in all ascs? J might rejoin: \\~t is the 
difficulty even in th.at a.sc? Why ocr pomps say th.u for eyesight 
wen .aw.ay the Divine Law ordered eyesight to be wen aw.ay 
from rbe olfonder?• For if you will DOt ay chis, (840] bow could 
a pit.al punishment be .applied in the a.sc of .a dwuf k.tlliog .a gj.m( 
or a gi.ant killing .a dwuf, 1 seeing th.it the Tonh ays. Y1 doll It.ow 
ON """'"" of 1011, implying that the manner of law should be the 
1U11C in all ases. unless you s.ay th.at for a life ak.m .aw.ay rhe 
Divine Law ordered the life of the murderer to be ukio .iw.iy?• 
Why then not simihriy s.ay here too ch.at for eyesight Wc:n .aWly 
the Divine Law ordered eymight to be taken aw1y from thr 
Ofcnder? I 

Baba Kama 83b 

R. Z.Cbid wd in the n.une of R.aba: Scnprure s.ays. WoimJ fer 
wvru/. • This ~ns th.at compeDS&tion is to be made for P.ain even 
where Ocpreci.ation [is ~tcly com~ns.att'd).1 Now, if you 
.assume thn 3ctu.a! Rerdiuion is me.int, would it not be that just 
u the pwntilf sulfcnd p.ain (through the wound]. the offender roo 
would sulfer p.ain through the mere act of reu li.a.tion?' But wh.it 
difficulty is this? Why. pcrh.ips. not s.ay th.at .a person who is 
delicate sulfcrs more p.i.in wher~ .a person who is not delicate docs 
not sulFcr [so much J p.ain. so th.it the pr.aerial result !of the Scnp­
turil inference) would be to p&y for the dilfettnc( (in the p1.1n 
sustained)! 

Baba Kama 84a 
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Appendix 3- B 

Case Studies 

Larry and Stuart were playing baseball with their respective school 

teams. In the course of the game, Larry was at bat and Stuart was 

defending third base. When Larry batted the ball, it hit Stuart 1n the 

eye. Stuart was taken to the hospital and after complicated surgery, 

was diagnosed by an expert ophthalmologist as blind 1n one eye. 

St uart's parents sued Larry's parents. What would the verdict be? 

Case U2 

Laurie borrowed her friend Lucy's necklace to wear to the prom. It was 

Lucy 's favorite necklace which she got as an heirloom from her 

grandmother . When Laurie returned f rom the prom, she looked down at 

her neck and realized the necklace was gone. Lucy's parents were very 

upset and took Laurie and her parents to court . What would the verdict 

be? 

Case {13 

Dr. Cohn 1~ an Orthodox Jew and therefore does not practice medicine on 

the Sabbath. One wintery Shabat morning as he was walking to the 

neighborhood synagogue, Dr. Cohn saw a man slip and fall on the i ce. 

The man cried out 1!l pain, " !fy leg? I think it's broken. " What do you 

thi nk Dr. Cohn did? How would bis Orthodox Rabbi advise him to behave? 
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Lesson Plan #4 

The Pharisees 

As a result of the prev1.ous activity, the students have 

gained 1.ns1.ghts into the nature of the Pharisee's 

approach to the oral law and the hWl'anizing spirit of 

its interpretation. They will now be introduced to 

the Gospel's perceived conflict between Jesus and the 

Pharisees concerning legal matters. 

By the end of this lesson all students will be able to1 

1. describe the situations in each pattern and state 

the nature of the conflict. 

2. state the Phar1.sees' approach. 

3. state Jesus' approach. 

4. contrast t he Gospel ' s representat1.ons of the 

Phar1.sees to the picture of the Phar1.sees in the 

Jew1.sh sources they have learned. 

5. Draw conclusions as to the i ntent of the authors. 

Small group presentations. (Objectives #1, 2, 3, 4) . 

Class di scussion (Objective #5) . 

Passages f r om the Gospels 

(See Appendices 4-A, 4- B, 4-C, 4-D). 



.... 

-132-
Appendix 4-A 

Hea l on Shabat 

·~ be - Oil frtml theft, md m~ their ~. 10 And behold, 
then: was a m m with a withered hand 
ADd lhcy asked him, "h it lawful ro bcaJ 
on rhc sabbarh?" so th.it rhcy m.ii;ht ac:cusc 
him. 11 He said to rhan, uWb:it mao of 
)'OU, if be bu ooe sheep and it falls into a 
pie on the sabbath, will not by hold of it 
and lifr h out? ll O f bow much more value 
is a man lh:ln a sheep! So it is bwfol to do 
l'OOd on the sabb:nh." u Then he said to 
rhc man, "Stretch out }"Our b:and." And 
the m:an stretched it out, and it wa.s ri:-­
arottd , whole lililc the other. '' Bui the 
Pban""-cs went out and rook coun~I 
IC*inst him, how to destroy him. 

as Jesus, aware of this, withdrew Crom 
then. And many followed lwn, and 
be healed them au, lo and ordercJ them 
not to make bun known. 17 ·1~ 
to fu lliLl!!'tut was tPOk= b.¥ t.bc proeA!:t 
IJ&iili! 

Matthew 12:9-17 

~ be amn:d lbe 1JmSOcUC1 mid a 
:J man was there who had • withered 
band. l And th~y -tched him, to set 
wbetbcr be would heal him on the sabbath, 
IO that they mit bl ICCWC !um. ) And he 
aid to the man ,..ho b:id !he withered 
band, "Come bett." •And be said to them, 
uh n bwfu.I OD the sabbath to do Rood or 
tlD do barm1 t.o save life or 10 k.iU?" But 
Ibey were atlcnt. l And be looltcd around 
at rhcm with ~r, aric\·~ at thcu hard­
acss ot bean, and said to thc nun, 
-suctch out )-our hmd." He sttttcb..-d it 
out, and his band was rntorcd. •The 
Pbamen wmt out, and ~lei~ held 
counsel with t.bc Hcro"cfl~ans apuut bim, 
-... to cksuoy him. 

Mark 3:1-6 

6 On -.idxr •bbmil. wbea be CQ~ 
die ~ md -..lat, a man was 
cbctt whose rilbt bmaa was withered. 
7 And the acnbcs and the Pbariscn 
- ICMd him, to su wbctbtt he would bul 
on the sabbath, so that rhcy mitbt find 
m eccusation ~pjnst h.im. • But be k.ncw 
cbcir thoufi?a, and he w d to the man who 
Md lbe w1tbcrcd baud, "Come and •land 
krc." And be rose and stood there . 9 And 
Jaus aaid to than, " I ask you , is it bwfuJ 
OD the sabbath to do l'OOd or to do harm, 
1D save lift' or to destroy it?" 10 And be 
looltcd a.round on them all, and said to him, 
.. Stretch out your band." And he did 
ao, and his bmd _, restored . 11 But 
die)' were filled with fury and discussed 
Wirh one -i.er wlm ~ llliaht do to 
)au. 

Luke 6:6-9 
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Appendix 4-B 

Pick Corn on Shabat 

12 At that time Jcaaa wait dlrouC die 
sraiafidd& - die labbath; b& dis­

ciples wen: hunerr, and they brpn 10 
pluck can of &rain:!rul tocat . l Burwhcn the 
Pharisees saw 11, thev s~id to him, "~1 
your disciples arc dOina wh.a t is not laWJUJ 
1IO do oo the sabbath." J He said to them, 
"Have you not read what Da'l'1d did , wbcn 
be was bunl[TY, and those who were with 
bim: 4 bow he entered the house of God 
Md ate the btttd of the Presence, which 
it was not lawful for him to cat nor for 
those who wctt with him, but ooly tor the 
priests? s Or bnc you oot read in the law 
bow on the abbath the pril'sts in the 
temple profane the ubbath1 and att 
s uiltlcss? • I tell )'OU, something erca1cr 
tban the temple is here. 7 And if you had 
lmown wlul thii mc:in~, ' I dcsir" mercy, 
8lld 001 uc:nncc; J"O'I would not ba\IC 
condemned die suiltlcu. 1 f.or ghc Sao o1 
man iJ lord of ghc p hbe1h. • 

Matthew 12:1-8 

2) ~ u.bbelb be WU aoina throuah 
t:bc ~fw:ld.s; md • tbey made lhcit 
_, ~ disciples bca:;m to pluck en of 
snm 24 And the Pbansccs said 10 bim, 
"Look, wby arc they doina wbat is not 
lawful 00 the u.bbath?" u And be said 
t.o them, " Have you DC9tt read wbat 
Dnid did, .tam be - in oecd and was 
taunpy, be - ~ .tio ... en: .mi bim: 

» bow be en..- die '-"'- of God, wllc:r\ 
Abi'Mbar - hicb priest, and KC dtc 
bftad of the Prnc:ncc, which it is not law­
Nl for any but tbc priests to cat, and al90 
save i i to tho5C who were with tum.?" 
f l And he s.aid ro them " h ,.. •• 
made for man not m~n "or the 

Hark 2123-28 

6. On a abbath,' whik be - aoin& 
throuSh thc ~ his disaplcs 

plucked and ale some can of cnm. nib­
bina them in thc11 hand~. l But some of 
the Phan.secs said, "Why arc you doing 
wbat is not lawful to do oo the sabbath?" 
J And Jesus answered, "Have you not 
reed what David did when be was hungry, 
be md t.bo9t who were with bim: • bow 
be entered lhc house or God, and took 
md ate the brad of the Presence, wlucb 
it is not lawful for any but the pri"u to 
cat, and also pve it to lbosc wnh lum?" 
$ And be laid to them\ "Tiac Sou of IJW1 
ii Aotd ol t:bc • bbmlb.. 

Luke 6: 1- 5 
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Appendix 4-C 

Wash Hands 

J 5 1 bell ~ aod acribes came 10 
Jcsua &am ) cnuakm aad ..,d, 

"Why do your disciples cnnsaNU lhc 
tDdition Of the ciders> For they do DOI 
w9lb their bands wbco they eal." > He 
~them, "And why do you avu.­
..- the c:cmmandmcnt of God for die 
-.C of your tradition? • For God com­
marulcd, 'Honor yow father and ).'OU.I'. 
IDOlhc:r,' and, 'He wbo spc:ah evil of 
talhu or molhcr, kt bim surely die.' 
s & 1 you A /, 'lf any one tdb his fat.bu 
or bis mother, Wba1 you would bne 
~ Crom mt is pvco to God,• be need 
- booor Wt illba" .•• So, for die llkc 
el yolU tndiOoG. JOU la.ft made 9oed the 
ward'oCGod. 7Y•~ta!WcUdid 

·--~ o( 1'l!ll+ ~il:Jr-u=i . • ~lidiliift me• iii); 

~ 
but tbcic .bean is far from me; ' 

t in vain do they wonhi.P me. 
•china as doctrines the Prccci>ts or 

mm.' 0 

10 And be calla! the people IO him and 
mid to tbcm, " Hear and understaod: 
11 001 wba1 aocs into the mouth ddilcs 1 
man, but wba1 ClOmcs ou1 of the mouth, 
thU dclilc1 a man." 12 Then the discipla 
CIDIC and said to him, "Do you know !hat 
cbe Pbari~ were offended when they 
beard tllis ayin&?" n He answered, 
"BftrY plant wtucb my bavcnJy Fubc:r 
bu 0 01 planted will be rooted up. 1• Let 
them alone; they arc blind euidcs. And ih 
blind mm leads a blind man, both will fall 
LDIO a pi1." I> But Peter said to !um, '"Ea· 
p,laio the parable: to us." lo And be sa.d 
'Aft you abo still without undcnandin&? 

11 Do you 001 sec that whatcVCr aocs into 
die mouth puses inco the nonuc:b, md 
10 puses on?• u But what comes out or 
the mouth proc:ccds from the bean, and 
thU defiles a man. 19 For cut of the bear. 
allDC evil tbou&hts, murder, adultc:n•, 
fomic:atioo, the~, false witness, dander. 
~These arc what defile a man, but to ca1 
with &mtnabcd bands docs DOC dc6k a 
aiatl . • , 

Matthew 15:1-20 

J7 WblJc: be - acieakin&, a PlwUcc 
llllr;cd bim to dine widl him· ao be ~t 
ID md IM at sable. n The Pharisee wu 
..ronisbcd to tee that be did oot fin! 
wub bc(orc dinner. J9 And the: Lord said 
to him, "Now )'OU Pbarisco cleanse the 
outside: of the cur and of the dish, but 
iuidc you arc full or extortion and 
wic:UdnC$S. oo You fools! Did not be who 
made die outside m:alle the inside also? 
•1 But aiw for alms tho)e tbin&J wbich 
~ .nbin; &ad bdlioid, neryWna ii 
dc8Dfor-. 

Luke 11 : 37- 41 



-
-135-

Appendix 4- D 

Wash Hands 
-7 Now wtM.-n tbc Phuisccs ptbcttd to-

aetbcr to tum, witb 10mC ol tbc scribn, 
who bad come from JeNsalcm, ? they saw 
daat llOtnC of his dUciplcs ate .,;th ~ 
• filed, that u., unv.'Ubcd. J (FoT die 
Ph.ariKn, and au the Jews, do not cat un­
less the)· wuh their hands,• obscrrina tbc 
cradltion of the ddcrs; • md when tbty 
cxxnc from the mu:ket place, they do not 
a t unless tbcy purify• thcmscl vcs; and 
tbcrc are many olhcr rndiuoo.s ""luch .,. 
observe, the w:ishma of cup~ and pots and 
.uscls of bronze. •) 'And the l'harisccs 
and the scnbn Mked twn1. "Why do )'OW' 
disciples not lift• ecconain& eo the cra­
dition of tbt dden, but a t witb h.mds 

tldikd?" 'And he said to dlan, -Wdl 
did I saiab prophesy of you bypoc:rita, a 
it is wrincn, 

'This people booon me with their lips, 
but their hcan is far from me; 

., in vain do they wonhip me, 
teae:bin& as doctrines tbe precepts of 

men.• 
I You leave the commandment of God, 
and bold fast tbc tndluon of men." 

9 And be slid ti) them. " You have a line 
- y of ttjectini: the comm:indmcn1 of 
God, in o rder to keep you r tradition! 
10 For M oses u.id, 'Honor your father and 
your mother'; and, ' He who speaks evil of 
father or mother, let hlm surclv die:'; 11 bu1 
you say, ' If a man tell~ bis father or his 
mother, What you would have pined 
horn me is Corban' (thai is. eivcn to 
God) 1-•: then you no loniter permit him 
to do an}'lhlna for his fath.-r nr mother, 
U thus nuak.tng void the word of Gncl 
through your uadiuon which vou band 
oa. And many such ~ you do." 

14 And he callt'd the p«>ple 10 tum 
-.:Un, and t>:11d to them, " Hear me, all of 
you. and undc.ntand '~ lhc:·n· ~rhjpo 
ouu1de :a • nm him 

• ~ him; but th~ in~ which c::omoe °'" 0 r a 'g:a arc "'' ->t c l c rm.'' • 17 And 
when he cntcl'C'd the nous.-, and left the 
people:, his disciples ul:ed him aboul the 
parable. " And he Sllid 10 them, "Then 
IU'C )'OU also 11oithou1 undcrstandllll:? Do 
you not sec that ""h:itc\·cr ll'l'"" 1:uo a ~ 
from ouu1J., cannot defile I un. '" s tnC'C 
it enters, not hh he3n hut his s1omnch. 
and so p:aucl on?"• (Thu~ he .d eclared :aU 
fooch dL'3n.J :o And he u1d, "\t'hJt come> 
out of a m:in is what defiks ;i m.~n . ll t'vr 
from ''"'thJn, out of the l>c&n 01 mao, come 
evil lhoughu. fonucaoon thef1 1 murder. 
adu ltery, u CO\'etinR, w1d.c-dn~ss. dc~n . 
lic:eouousnen, envy, slander, priJc. f()(\I• 
iahncss. lJ AU thnc C"riJ Wnirs come from 
withm, md they defile • m:in." 

Mark 711- 23 
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Lesson Plan #5 and #6 

Judea Under Roman Rule and Pax Romana 

In order to fully understand the circumstances leading 

to J esus' death, one must first understand the nature 

of Roman rule . This class w1.11 provide a concrete 

image of life under Roman rule and serve as the bas i s 

for the next class discussion. 

By the end of t his lesson all s t udents will be able to: 

1. state Roman values as portrayed by the movie. 

2. describe the ways in which the Romans treated 

t heir subjects . 

3. compare their f indings with the hi s torical 

account of Josepheus. 

Show mov1.es1 Ben Hur 

Sparticus 

Massada (Objectives US) . 

Whole class discuss ion (Obj ective U2) . 

In pairs, each group will examine the passage f rom 

J osepheus (Obj ective #3) . 

Movies . 

Passage f rom Josepheus ( see Appendix 6- h) . 
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I t 1.s very important not to be concerned with the 

plot, but rather with the portrayal of values. Do not 

keep it on the level of f i ction. 

When discussing Josepheus, point out the cause of 

Jewish anger. 

.. 
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Appendix 6-A 

Judea Under Roman Rule 

- (S) At this time there came round the fest i\'al • nw • .,.. 
during which it is the anccstnl rostom of the JeW'!I :'!":";:.:,~.,, 
to serve unlca,·ened hread. It is cAll<'d Passover , t·~~~"' 
beinl? a commemoration 1>f their depnrturc from · 
~'Jll . TI1ey celebrate it -.·itl1 ;rladnt:.,~. :rnd it i• 
their custom to slaughter a greater number of ~cri· 
fices at this fcsth·al than at nny other, and nn in· 
numerable multitude of pcopll· come down frum thr 
counlr~· and even from abrond to "·o~hir God. ~ow 
the: fnrn l·ntn" of di•orrlcr. wlto wen• mourninit for 
Ju1l:" nod '.\lutthi11•. th<' int•·rprl'tPr' of th" !Aw• .~ 
5too<J lO,l?Cthc:r in thP t~mple and J'ITO\;dt!d the di<<i· 
dents with plenty of food.< for they were not " hamcd 
to bc,I? for it . And Arcl1cl11u•. fcarini;: that somethi~ 
cl..tn)!l'rou< mi,1?ht 1!11>"' out of their f.rnaticism .• ent 
a eolmrt of lej?innnrie~ under a tribune to ~uppr<'ss 
thl· violence of the r c:-l>cls before du_.,. diould infect 
the " ·hole cro .. ·d " i th their madneo;.<. • And, he said . 
if tliere were any who clearly stood out from the rest 
in their eagerness to rebel , they were to be brought 
to him. liy t his act the rebelliou~ follo" •ers of the 
intc•rprders (of th r. lnws) and th e crowd were in-
furia ted, :ind uttering cri<."s and exhortations, tJu·y 
rushed upon the soldi<.'rs and after surrouuding t h<'m 
stoned most of them to death , but 11 fe w of them and 
the tribune esca11ed with wounds. When tlil.'y hnd 
done these things the rebels begnn to bu.~y thcm· 
selves " ith tht'ir snerifiecs again. Archelau•, howe\'Cr . 
thou,1?ht it impc•ssiblc to ita,·e the situ11tion unll.'~" he 
checked the impct uo,ity of th<> multi ude in it-; 
prncnt ~t..'ltC, and <;o he sent out hi" whole army. 
including the l'avnl!")·. in ord .. r that the)· might pre· 
vent the pcoplt' encamped there • from helpil •ll: thoi.e 
in the Temple. and might catch 11n~ who e,·adcd the 
infontry and bdic:: , cd thcmi.clvcs to h:ive re:idu:d a 
safe place. Hi~ eamlry killed some three thou~nnd 
men but the rest got nway hy making for the ncigl1 -
bouring hills. T hen Archclaus issued a procl11m:i tiun 
that even-one $hould return to hi< own home. So 
they left ihe seen,• of the festh·al and " "Clll away in 
fear of a greater evil t.o come C\'tn though 1 hey had 
the rash temocr that ib due to lacl of discipline. . 

J ewish Antiquities XVII 213- 218 
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Leason Plan 117 

Life in Judea 

and 

False Messiahs 

Life in Judea was harsh . The people suffered from 

political oppression and economic exploitation. 

Consequently, the people responded to different 

philosophies and charismatic leaders which offered 

relief from their suffering. These responses varied in 

n'l.ture& 

Essenes - isolate from an inherently evil society. 

4th Philosophy - violent, aggressive action. 

Pharisees - spiritual rewards of an afterlife. 

Sadducee& - collaboration with the conqueror. 

Charismatic leaders - political freedom 

- spiritual salvation 

By t he end of this lesson all students will be able to: 

1. state the religious, socio-econ1.m1.c, and 

political characteristics of life in Judea under 

Roman rule. 

2. explain how the political oppression and economic 

exploitation would affect the communal and 

i.ndividual responsiveness to charismatic 

leadership who promised relief from suffering. 
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Materials a 
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3. compare the answer of the Essenes, 4th 

Philosophy, Sadducee&, and t he Pharisees t o the 

prevailing cl imate. 

Lecture (Obj ectives #1, #2). 

Divide 1n small groups , each group will act out one 

response. (Objective 03) . 

Passages f rom J osepheus (See Appendi ces 7- A, 7-B, 7-C) . 

Passages f rom J osepheus (See Appendices 7- D, 7- E, 

7- F, 7- G) . 

Two t ypes of leadersh i p shoul d be discussed: 

political and spiritual. 

For furt her reference see z Zeitlin, pp. 84- 100. 

Ri vkin, What Cruci f ied J esus? pp. 38- 70. 
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Appendix 7-A 

Theudas 

(v. J) During the period when t"adus • • ·as pro· Tl"' ra1 ... 
curator of J udacn, a ce~'lin impostor • named Tlicu· f.:i.:.J:. " 
da:. <persuaded the maJOrity of the massei. ' t-0 t.ukl' u rc111 .. 1 hr 
up their 110,!>essio1L, and tu f111low hirn to the .lunla11 f°•~•• 
Rh't·r. lie ~lated thnl he wa' :i prophet nnd lhal al 
his command the ri\'cr ,.·ould Ix: parl•;d and wuul1l 
rro,·idc them an easy p&.l>SagC. With this talk he 
dcc.:in . .J many. Fadu ... ho,.e\·cr, did not 1..-r111i1 
th.·111 to reap the fr1tit of th.· ir full)' . uut s•·1tl ai:11i11- t 
t11t:111 a l>ljlladrun • of <'·" air)·· Th ...... <' fdl upon t 111·111 
unc 1-pcctcdly, slew mnny of tllt'm :md took rn:111.' 
pri"111Cri>. Theud~ him~clf w:u. caplun·d. whcrcu1l< 11• 
tlll·) · <'Ut off hb. 11cuJ nnd hro11:;ih1 it to ,lcru,alc111. • 
111c''" then, IU'C t.ht· C\'Cnti. that hdcll the J•·"·' 
Jurini: the time that Cw.piu" Fu1hu. "n' pmcur:itnr, 

Jewish Antiquities XX 97-98 

Judas 

(5) Then there was Jlldas .• the son of th'! unga,nd ,, .. 
chil"f uekia.s, whu had been a man of gTe4l power ~'."~ .• 
and had been captured by Herod only wit.h great ul Lick1 .. 

difficulty. This Judas got together a large number 
of dci.pcratc: men at Scpphuris in Galilcc and there 
made an assault on the royal palace , and ha'ing 
1ei~t>d all the arms that were stored tJ1erc, he armed 
e\·ery sini;lc one of his men and made off' '"·ith all t.he 
property that had been sci~<..J thcre. He b«amc :in 
object of t error to all men uy pluodcri~ tJ1~e be 
came across in hls desire for srcnt possessions and h~ 
ambit ion for royal rank, a prize tJ1at he cxpectccl to 
obt.:lin not through the practice of virtue b ut through 
excessive ill-treatment of others. 

Jewish Antiquities XVII 
271-272 
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Appendix 7-B 

Egyptian False Pr ophet 

{5~ still wone blow - &lealt at the Jewa by""' 
th~ • tian CUe pophet. A charlatan, who had :r:>..::. 
game for himself the reput.4tion of a prophet, 
this man appeAJ"Cd in the country, collected a 
followi111; of about thirty tJ1ousand • dupes, and led 
them by a circuitous route from the desert to the 
mount called the mount of Oli\'cs. From there 
he proposed to force an entrance into J erusalem 
and, after overpowering the Roman garrison, to set 
himself up os t yrimt of the people, employing those 
who poured in with him as his bodyguard. H is 
attack w11s anticipated by Felix, who went to meet 
him with the Roman h eavy inf:mtrv, the whole 
populiition joining him in the defence. The out-
come of the ensuing eng:igemcnt was that the 
Egyptian escaped 1"th a fe.-· of his followers; most 
of his force were killed or taken prisoners ; the 
re.rn.Under dispersed aod stealthily acaped to their 
11everal homes. 

Jewish War II 261-263 

Simon 

(6) There was al">O Simon,• a -.lave of King Herod n. 
but & handsome man, "'"U took prc-etnillrnce by me ~-:;;~:Irr 
a nd bodily strength. and \la~ ci.peeh.:J to i.:u far ther. 
l:'..lnted by the uni.cttlcJ c-u11Jit iu11~ of 1trf.1i r,, he was 
bold cnc;ugh lo plae;, tl1e J.iadu l1 c; u his head. and 
ha ving got together a borly of rn<"n. he was himself 
al'>O proclaimed king by tl•cm in their m:idncss. and he 
rated himself wortlw of tlii' bcr ond an •·one else. After 
buminj? tJ1c royal p°:ifocc in J erich11, he plunde1cd and 
carried off the thing~ that huJ 1.11: .. n ~cir.et! there. H e 
abo set fire to DlllllY otlu:r roy11 l r.·siJenees in many 
parts of \.h e count11· 11 11J utterly dc .. troyed them after 
permittiJli.: hi' felluw· rcbcb to take a~ booty whatever 
had been left in them. And he • ·nuld l111xe ilunc some-
thing still more terious if attention had not quickly 
been tu med to him. For Grat us , t he ufficcr of the royal 
troops, jnin<"d tho; Romnn~ n11d,. ith wlu1t forces he had 
went lo meet Simon. .lo. Ion~ ;ind hca \ y IJ;itt lc wa~ 
fought hetwcl·n thl"m. and rno't of 1h1· l' .. rnc:in~. who 
were di!>t>rgani1.<"d and fi,.ht in;: ,.; 1h mnre rccklec;sncs< 
th:in ~icnce , were dcstr~\·ed . As for Simon, he tried 
to S&\'e himself by ftccing 'thrnu~h 11 ra•·inc . but Grntu" 
intercepted him and cut oif hi" hcnd. The roynl 
palace at Ammatha • on th l' ri\'l'r .lordnn was also 
burnt down by some rebel~ . who resem~led those 
under Simon . Such " ·as the grciit mnaness thiat 
1ettlcd upon the nation bccnusc they had no king of 
their own t.o restrain the populace hy hi' pr<'·cmincnce. 
and UCC11 11se the forcivner<; who C4.mc nmung them 
t.o wpprc..s tl1<' rebclliun w~rc t.hcm,eh·c~ a c:au"." 
of pro•·ocation throllgh their :irruc;anc<' nnd th,'1r 
gttcd. 

J ewish Antiquities XVII 
271- 272 
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Appendix 7-C 

False Prophets 

Athronges 

(~) TI~cn there wu a certain Athronge.q, a man Tit< 
dlst1ngu1~hed ndther for the p<>tjtion of his anec,tors ""''"'"1"' 
nor b~· th<' excellence of hi~ <'ha.rnctcr, nor for nny Auiruu .... 

abunrlnnc1· of mcnn~ but m <' rcly a shepherd com· 
plctcly unknown to everybody although he was re­
ma~kable for his gTeat atature and feats nf atrcn,,,.ti . 
ThtS man had the temerity to upire to the kingship. 

thinking that lfhc obt&lncd it he would enjoy freedom 
to act more outragcou~ly; as for meeting death , he 
did not a ttacl1 much importance to the loss o( bis life 
under such circumst4ncci.. He also h:t.d four brothen, 
and they too were tall men a.nd confident of bl'ing 
\'c ry SUl'<'C"ful tltroui;lt their frnts of strength , :ind 
be b1·lil'"l'd tht m to he :1 strong poinl • in bis bid fur 
the ki11~1')m . Enrh of them commanclcd an arm1."<l 
band , for a lar~e numher of Jll'Oplc had gathered 
rou11cl t11l'm. Thouj!h they wcrc comma.nJers, they 
acted umll.:r hi ~ order~ whcne\'cr they weot on raitJ, 
and fought by them•ch·c~. Athrongcs himself put 
on t he dinJcm and held n council to discuss • ·hat 
thing~ were to be do11t'. but everything d1·pcnded 
upon lu!> own d.:d,ion. Thi~ m:in kept his power 
for a long while, for he h:id the title of kin;? and 
nothing to prevent him from dnin,z as he wished. He 
a mt his brothers :ilso applied lh<'m.sch·es ,;gorou .. ly 
to slau;:htcring tht> Rom:t.n~ ancl the kiDf:'s men. to-
ward buth of "·horn the\' acted with a i;imilar h:itred, 
townrd the l:ittcr hcca.u.,c of the a.rro;;ancc thnt t hey 
h111l •hnwn rlu rinc; th1• rci~11 e>f H1·rod, o.ntl toward tl1r 
Rom:m~ ht•<":iu"e of the injurfrs th:it th•·y were helJ 
to hn\'C inAietcd at t he pr~cnt t imt' . But as time 
WC'nt on tl1cy bccamc more 11nd more o:u·:ii::c- (t ownr1I 
all) nlik1-. And tl1ere wns no e~<'npr for 1111~• in 1111y 

\\'11\'. for SC'rnctime<; th<' r!'hcl~ killed in hnpl' of j!Afo 

11nd :it o tlwr times from tJ1e h:ihit of killing. On uuc 
OCCMion ne:ir F..nmaus • ~y even attacked a C'om-

pa.ny o( Romaru, 111-ho were hringinf:! gTain and • ·capon• 
to their ann~ . Sum>un<ling the centurion Arius. who 
commanded the dctacl1mcnt, and forty of the brn,·esl 
of his font·"Uldier;;, thc v shot them down. Tiu: res t 
• •ere t crrific•d at their "fate but \\i th the proh•ction 
given thc·rn hy Grat u., and the ro~·al tronps th11t wcrc· 
wit h him tht•)· m:id1· their C'S<'llf'C. leaving thcir d ead 
behind. Thi., kind uf warfnrt- they k1·pt up for a long 
time and c:iu•cd the Romans no little trouble while 
also inAircin~ much dam:ige on t hei r o" n no.lion. 
But the brothers wt re eventuallv subrlucd, one of 
them in 11n cng:igc mcnt \\;th Gratub, the other in 
one with l'tolcmy. And when Arehelaus C11ptur1•d 
the eldc;.i, the last brothcr. grie,·ing at the other'• 
fa te and seeing th:it he could no loni;er frnd a way to 
SA\'C him.,elf now th111 he • ·as all nlonc and utterly 
uha.ustcd, s tripped ufhi .. forcC',surrcndercd to Archr· 
lau~onr<'t'ch;nga pledge sworn b)' his fnith in God (that 
he would not Lie harmed). But thi' hnppcncci latt'r. 

(8) And M> J ud:ie:i " 'as lill1' d with brii:ui1d:igc. Any- nr1c• ••l.tt 
one miglu make him~clf kinf:! ns the hc:iJ of :1 band In Ju•1•"• · 

of rebels whom he fell in with, and then " ·ould p ress 
on to the dc,tructio" of thl' community, cau•ing 
trouble' ti' fc"· RorMn~ nnd thc11 nnly ton <mnll degrl'c 
but hringin~ the g-reatcst $lauj!'htcr upon their o•'Tl 
~?.pie. 

Tewish Ar.tiquities XVH 278- 285 
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Appendix 7-D 

Sadducees 

The Sa.dducees, the secood of the orders, do away 
with Fate altogether, and remove God beyond, not 
merely the commission, but the very sight, of evil. 
They maintain that man has the free choice of good 
or evil, and that i t rests • •ilh each man's will whether 
be follo"s the one or the other. As for the persist­
ence of the soul aft.er death, penalties in the under­
wo!!d, ~~d ~ewards, th~ will have none .of t~em. 

Jewish War II 164-166 

(• ) The Sadducecs hold that the soul perishes alon,c 1 

with the body. The~· o"''" no obscr\'ance of any sort ' 
apart from the la "''S • ; in fact, they reckon it a virtu .. 
to dh'J>UlC 'lllith tJ1e teachers of tJu; J>alh of wi,.dom 
that they pursue.• 111cre arc hut few men tu whuw 
this doctrirll' has been maclc known, but these :i re 
men of the highc~l stun<l.ing. Tl"·~· 1wco111pli.h 
practically nothing . howc,·er. For whc1w\'cr they 
tiSume some office, though they submit unwilliugly 
and perforce, yet submit they do to th,• formulas of 
the Pharisee!., since otherwise the ma~es would uot 
tolerate them.' 

Jewish Antiquities h'VIII 16-1 7 
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Appendix 7- E 

Pharisees 

(3) The Pharisees "implify thdr lllndnnl of lh ing, 
making no conccs~ion tu lu'l:ury.• They follow the 
guid1111cc of thnt which tl1dr ductrine < h:h ,.cl..-ctcd 
and transmitted :is good, :ttlnehing the chief impor· 
tance to the ob~crrnncc of thn~e comnaarulmcnts 
which it hn~ seen tit to dictntc- tu them. The\' ' how 
tt~pt'('l :ind deference to tho·ir ciders, nur <lo the \· 
rashly pre:.umc to contr:ulict thdr pmp.1.,.,1'. l11oui:h 
they postuf.1tc that o' \'Crytliing is brou~ht nhout hy 
fate,' still the~· do not deprive the human "ill llf thc­
pun;uit of " 'hnt i" in m.in's f>O"'Cr,' sfocc it was God's 
gooJ plea,.ure that there shoulJ he a fu,.ion and tlw.t 
the "ill uf 111411 with his \'l rtue and ,·ice should be 
admitted tu the council-ch:lmber of fate .• They be· 
lic'e tll:lt soul~ lui\'\: power to ,.un·h·e death and that 
there are rewards and punishments unde r the earth• 
for those who ha,·c led li\'cs of virtue or \'ice : eternal 
imprh.onmcnt is the lot of evil souls, while the good 
suuls rcceh·e on ~~y p115Sagc lo a new life.• .Because 
of these ,;c-ws they arc, as a m:ltter ,..ffact. extr ·mcly 
infhu:ntial 111nong the to"·m.folk : nod all prnye~' 
and sacrcil rites of divin .. wur..hi\' nrc perfurnu:tl 
according to their expo~itl11n. T 1is i~ Lhe great 
tribute th<tl thc- inhabitant" of thl• citiL"i. by prnctbing 
the hi,.: ho•,l i< lcol, both in th•·ir ":lY of li,i11!; nncl in 
their t.lbcour:.e, have paid to 1111· ci.n ·lll'ncc uf the 
Pharisees. 

Jewish Antiquities XVIII 12-15 

<_ (I•) 0( the two first -named' schools. the rhorisees, 
«ho arc considered the most accurate interpreters of 
the lo_.s, and hold the po•ilion o( the leading sect, 
attribute e'erything to Foti: and to \.ucl ; they hold 
t hat to act rightly or otherwise rc~h. ind~ed. for the 
most part with men, but that in each action f .ite 
eo-ooeratu.• Every soul, they m:aint:ain, is im· 
~risbable , but the soul of the good alone passes into 
another body.• wl\ile tbe souls of the wicked su!cr 
eternal punishment. 

Jewish War II 162-163 
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Appendix 7-F 

Fourth of the Philosophies 

(6) As for the fourth of the philosophies,• Judas 
the G:ilil:ican • set himself up as leader of it . Thi.!> 
school 3gTCCS in :ill other respects with the opinions 
of the Pharisees, except that they hn\·c a pn~ion for 
liberty that is almost unconquer:lblc, since th••y are 
cominced th:it God alone is their leader nncl maste r. 
TI1ey think liulc of submitting to death in u1111•ual 
forms and pcnnitting \"Cngcancc to fall on kinsmen 
and friends if only they may aw11d CAiiing any man 
ma~ter. fn.umuch as most people ha\"C seen the 
ste:irlfa> t11~-.;~ of their resolution amid ~uch circum­
sta11cc•. I ma\' f.•tgo :iny further aecnu11t. For I 
ha\"C no f<·:ir thn t anything rcpurtccl of them will he 
eon•idl'rccl i11cr1•dihl.:. The danger is. ra ther. thnt re­
port may miniinhr.c t he ind ilf1° rl0 llCl' wi th which the" 
accept t lw i:rinrlinl! mi-l·ry of pain. ·n1c folly that 
ensued hc:;an toalflirtthe nationaftcr Ge">Siu.,, Floru•.• 
who wa~ gMernor. had by h i~ m·crhenrir~ and l:iw· 
l~s net ion• prm·qkc1l :i dc-pcr01tc rr lwllinn n!!ain, 1 the 
Rom.in• . Sul h i• tlw n!1111ht•r nf the 'C'hnof, .,f plu lu· 
sophy 01m,111a t hr .Jew'<. 

Jewish Anti :;i uities XVIII 23- 25 

.. 
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Appendix 7-G 

Essenes 

The Essenes. have a reputafiOri tor cultivating (1.) 'ne 

peculiar"Siiictity.• or Jewish birth, they show a~-=-­
gTeater attachment to e:ich other than do the otlwr o-..c1 ..... 

sects. They shun pleasures as a vice and regard :::::i::::• 
temperance and the oontrol of the pa,s,ions as a ., .. ," "' 
special virtue. ~farrin~e they disdoin, but they .-. 
adopt other men's children, while yet pliable and 
docile, and rcgnrd them as their kin :ind mould them 
in accordance with their own principles. Th'-Y do 
not, indeed, on principle, condemn wedlock and the 
propag:uion thereby of the race, but they wish to 
protect themselves ag:iinst women "s wantonness, 
being persuaded that none of the sn keeps her 
plij?hted troth to one m11n . 

(S) Riches they dt-spise, and their community of 
goods is truly admirable ; you 10·ill not find one 
among them distinguished by greater opulence th:an 
another. They have a law that new members on 
admis5ion to t he sect shall confiscate their property 
to the order, with the result th:it vou -.ill nowhrre 
sec either abject poverty or inordinate wealth ; t he 
individual's possessions join the conunon stock and :ill, 
like brothers, e njoy a single p:atrimony. Oil they 
consider defiling, and anyone who :1ceiJc11tnlly comes 
in contact with it scours his person; for thi:y ma'kz 
a point of keeping a dry sl..in and of always being 
dressed in white. T hey clcc:l officers to attend to the 
interests of the community, ll11: spcci:il services of 
each officer being determined by the "hot.• body. 

(4) They occupy no one city, but ~cttle i11 h rJtP n"4r 

numbers in e\·cry town. On the nrr11 nl of ar y of t he .. ,LI•••""' 
sect from elsewhere, all the resources of the com· 
viunjty arc put at their di•po~al . just 35 if they were 
thei r own ; and they ente r thc houscs of men w'1om 
they ha\'e ne\'er seen before a.s thoui;h they were 
tht!ir most intim:itc fricnds. Consequently, they 
eD.rry nothing whate\·er witlo them on their j l>urneys, 
except arms as a protection :igainst brii;:inJ s. In 
e\'ery city there is one of the order expressly ap· 
pointed to attend to strangers, who proddes them 
with rD.iment and other nccc:.saries. In thei r Jrc•s 
11nd deportment they resemble children under rigorous 
dbeiplinc. Thi:y do not chauge their g:uments or 
shoes until they 11re torn to shreds or worn thread-
bare with age. There is no buying or sellini; among 
themselves, but each gh·es whnt he hn~ to :my in need 
and receives from him in exch:inge 5-0n,,.1hing useful 
to himself; they arc, moreo\·er, freely permitted 
to take anything from any of thei r brother<. without 
making any return. 

Jewish War II 119- 127 
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Appendix 7- G 

Essenes 

(10) They are di\'lded, according to the duration of Tll• tbar 
their discipline, into four gT4des; • and so far are the~;.:' 
junior mcmhers inferior to the seniors. tlu1t a senior 
if but touched b~· n junior, must take ~ bath. as after 
contact with an alien. They li,·e to a great age--
most of them to upwards of a century-in conse-
quence, I imagine, of the simplicity and regularity of 
their mode of life . They make light nf danger. and 
triumph O\'Cr pain by their r esolute will ; de:11h, if it 
come with honour , they con•ider better thon im· 
mortnlity. The war with the Romnns tTied their Tbelr.adur· 

10uls throuj!h and through by e very variety of test . ~:':~~u .... 
Racked and twisted, burnt and broken, and made to 
pass through every instrument of torture, in order to 
ioduce them to blaspheme their l:iwg•v< r or to eat 
some forbidden thing. they refused to yield to either 
dem:ind, nor ever once did they crin~e to their 
persecutors or shed :1 teu . Smiling in their llgOnies 
and mildly d eriding thei r tormentors, they cheerfully 
resigned th1•ir souls, confident that thev would 
recei\·e them back u aln. • 

as n xe e Je o t 1eirs that the body is ,,,. ,, o.uot 
COn'Uptible and its coostltuent matte r impermanent, :~~1~ 
but that the soul ls immortal and Imperishable.• "'--'­
Emanating from the finest ether. these souls bttome 
entan~lcd . :I!> it were. 1n the prison-house of the bod)' • 
to whi<'h they are dragged down by a sort of natural 
spell ; but when once they are rel e:i~ed from the 
bonds of the Resh, then, as though lil1crntcd from • 
long ser.,itudc, they rejoice and are borne alor't. 
Sh:1ring the belief of the sons of Grcet'e. t he~· main· 
tain that for vi rtuous souls t here is re~crvcd an abode 
beyond the oce:in, a place which is not opprcs~ed by 
rain or snow or heat, but is refreshed by the e 1er 
gentle breath of the west wind comini: 1n from occ11n ; 
while they relegate base souls 10 ~ murky and 
lemP4!stuous dungeon. big with nc\ er-end1n!? punish· 
ments. The Greeks. 1 imagine. h:id tlw •:ime ron· 
ception when they set apart the isles of the ble~cd • 
for their brave men, whom thev cnll heroci- and demi· 
gods, And the region of t he impiou~ for 1 he soul• of 
t he wicked down in Hitdcs, where. as their mytho· 
logists t ell , persons such as Sisyphus. Tantalus. I x1on, 
and Tityus are undergoing puni hmen1 . T heir aim 
was first to establi•h the doctnnc of the immort:iht'1 
of the soul. and secondly to promote ''inue and 10 
deter from ••icP; for the !?C>Qd arc mndc better 1n 
their lifetime by the hope of a rewnrd :1ftcr death, and 
the passions of the wicked are restrained by the fenr 
that. even though they escnpe d etection while alive, 
they will undergo never-ending pum,hment after their 
decease. Such arc the th1:olog1eal \•~" ~oft 111' ~~"encs 
concerning the soul. "'hereby they 1rrc 'i~t1bly attract 

_ all who have once tuted their philosophy. 

Jewish War JI 150-158 
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Lesson Plan fl8 

Ponttus Ptlate 

Ponttus Ptlate was the Roman procurator responstble for 

the ~ructftxton of Jesus . The Gospels deptct Ptlate 

as humane and deeply concerned for Jesus' welfare. 

Thia description is incongruent with other hiatortcal 

acounts of Pilate. In order to fully understand the 

role of Pontius Pilate, an historical account of 

Pilate by Josepheue and that of the Gospels will be 

presented. 

By the end of this lesson all students will be able to: 

1. describe the personality of Pontius Pilate, his 

concerns, hh modes of operation, a'ld his 

mottvations. 

2. contrast the image presented in Josepheus to that 

of the Gospels and draw conclustons as to the 

intent of the authors . 

Small groups will draw list of differences. 

Passage fro~ Josepheue (See Appendi x 8- A). 

Passage from the Gospels (See Appendix 8- B, 8-C, 8-D) . 
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Appendix 8-A 

Pontius Pilate 

{t) Pilate, being tent by Tiberiu9 .. f'l"OC'lfator ., .... 
to Judaca, lnm>du~d Into Jerusalem b~ night and ~~·;.1 
under cover the effigies l)f Caesar " hi<'h are called t1•;:., by 

tt.andards.' This proceeding, when day broke, ..Ga1, :r 11,. 
aroused immense excitement among the Jews; those •lalldard•. 
on the spot were in consternation, ClOnsidering their 
la•'S to have been trampled under foot, as those laws 
permit no image to be erect"d in the city ; while t he 
indignat ion of the townspeople stirred tbe country-
folk , who ft ocked together in crowds. Hastening 
after Pilnte lo Caeso.rea, the Jews implored him to 
remO\'e the stand11rds from Jerusalem and lo uphoid 
the laws of their anc.-estors. When Pilate refu~ed . 
they fell prostrate around bis house and for fj\•e 
whole days and nights nmained motionleu in that 
position. 

(S) On the ensuing day Pilate took his seat on his 
t.ribunnl in the great stadium and summoning the 
mult itude. with the apparent intention of answering 
them, gave the arranged sij?ti:1I to li b. armed :.oldicrs 
to surround the Jews. Finding themselves in 11 ring 
of troops. three deep. t he J ews were st ru<'k dumb al 
this unexpected sight. r ilate, after threater.ing 10 
cut them down, if they refused to admit Caesar's 
Images. sii;n11lltod t-0 the soldierc to dr11w their swnrds . 

• Thc~upon the Jews, as by concerted action, Rung 
themseh·es in a body on the ground. extended their 
oecks, and uclaimed that they were ready rather to 
d ie than to transgt"CSS the law. Overcome with 
astonishment at such intcn~<· relii;ious zeal , Pilnte 
gave ordr-rs for the immediate rcmo"nl of th" 
llandards from Jerusalem 

Jewish War II 169-174 

(2) He l>pc?t ruonty from tin· :.acred trea.sury • in l'll•t• u..,. 
t he co11.1tt,ruct1011 of 1111 a11ucduct to IJrin .. -.·atl'r it1t 11 mon•i .,... 
J . I · , · "<> lvrll!ln~ to 
~rthll e111, mterccpt111;.: th,· sourt"c of till· i. trcam at au~ ~"'I''• 
~> la11ce of :l~ furlo11g .. • Tiu· .le-.i. did 11ot :icquie,.cc ~':;u~u~I. 
111 Lhe opcraliu11s tluit tJ1i. imohcJ; and tens of 
thou!>411d,, of men <b~cmLh:d 1111J cricll out :igni11s1 
hin'., bidding him rdi11qui&h hu. promotion of' such 
des1t!n>. Suruc tou e\"Cn hurled i11l>ull> and nbu~c uf 
tl1c w rt that n throng \1·ill eonamunly engage iu. lie 
thereupon ordered a lnrgc.: numlJcr uf i.c.ldich tu Le 
drcsi.cd in Jewish garmc nh, under which Lhey carried 
clulJ~. nnd he !>t:nt them off thh wny nnd that thlb 
s~rroumling the Jew .. , whum he ordered t o withJr:iw. 
~ hen t~1e Jcwi. were in full turrcnt of abu.c 1 ... ga'c 
~'"' .solrJrc~ the prc;irra11ge1l signal. Thf•\. howc \ cr, 
mtlrctcll mucl1 harder Ll<H .. s tl1a11 l'ilntc had ordered 
punbhi11g alike ooth thui.e who were rioling a 11J 
tho~e who were nor. llut tl1c Jc"" showed 110 famt · 
beartcdn~.; a~d ~o, caught unurmcd,~ as thev wert' , 
by 111c 11 dcl11crin.g a prepared nttnck. many ,;f them 
a~lually wt:re slam on tJre sput. while some -.i t11drcw 
disabled by blows. Thus t:ndcd the upming. 

Jewish Antiquities XVIII 60- 62 
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Appendix 8-B 

Pontius Pilate 

l l Now J- -4 Ktoft dlit .,._ 
~mddac ~him ... An 
,_ di; Km. J'.k .:.v.. -- mid to 
llilll, "You bne mid eo." U Be wbl:D he 
_ _.....,. dllcf~-'dMn. 

llit 1mdc DD - · U Tiilm Piall& mid 
lO bim, "'Do - - heir how ~ 
dliap they ien{fy-qaimt ~" t 4 811t be 
P'fe him DO -, DIX e\'cn to a liDPe 
~j IO that die IQftmOr ~ 
sr-ll'•_ 

15 Now 111 die feast die eovemor -
-llOIDCd to release fur the aowd anyaac 
priloacr wtaam they wanted. 16 And dicy 
bad then a notorious prisoner, called 
&.nb'boU. • 17 So when they bad ptbcred, 
PiJ.b: said to them, "Wbom do YOll wmt 
me to rtleaR fur ~· Barab'bu• or Jesus 
who i• ailed Christ?" II For he knew dial 
it was 011t of CD"1 dJ.u they bad dcliftftd 
him up. 19 Besides, while be wu Uttins­
dac illdmncnt teat, his wife SCll word m 
him, "!lave DOdl.ins to do with that ncm­
- maa, for J have suifcred milch Oft:r 
bim today m a dream. .. 20 Now die diid' 
~ts and the dden penlladed tbe people 
U) ult for B&rab'bas and daaoy Je1m. 
2J The IO'PCIDIX asail1 said to them. 
"Which of ::be two do 'f'O\l want me U> 
rtlmsc for you?" And they said " Sam>'­
.... 2l Pilate said to man. ·~ wtllit 
.mil I do with Jesus wbo is c:alJed CbriR?" 
Tbcy all ~ " Let him be cruci6cd.. .. 
ll And he said, "Why, wtw C'Yi1 bas be 
doaie?" B11t they lobouled all the -, 
"La him be aucified." 

24 So when Pilate saw tha1 be was piD­
ina notb.ina. bllt .rll1bcr that • riot -
bccinnmg be took water :and wubcd his 
bands before the aowd, sa)ina, " I am 
innoc:cnt oi this man's blood;' ICC to it 
yoW'SClvcs." u And all the people an­
-crcd, "His blood be oo us and oo our 
c:hildrcD.l" zo Then be released for man 
llenb'ti.1 • llDd baftla ~ }ems, 
delivered Dim U) be c:rucl6ed. 

Matthew 27 ;11-16 

Mark 15 :1-15 
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Appendix 8- C 

l'ontius Pilate 

~3 n.m dai .... ~ ol dam\ 
- · ad broullil ... bdilft r;-• 1 And dM:y becmn to 8CCUIC him. 

.,ma, "We found Ibis IUll pcneniq 
oar nmoa md forbiddina ua to lift 
aibule to c.;, mid •Jial dl&l be bim­
d is Christ a kin&. •• l And Pilalc .ad 
llim, "Ase you me ~ oe me J~ 
ADd be aanftftd him, 'You haft said 
ID." 4 And Pilate sW to tbc chief priests 
md the muldNdC5, "l find 00 crime in this 
IDlll." s But dM:y were WJU1t, uyina, "He 
.art llP tbe people, teaChi.a.a throuabout 
1111 Judea, Crom Galilee - to this place ... 

6 Wbm Pilate beard this be amd 
wllcther the - - a ~ 7 And 
wbm be lamed that be bdoap:d lO 
Herod's jurisdictjon, be KDt bim over to 
Herod, wbo ... himldC iD Jenualcm • 
diat time. a Wbm Herod- Jaus, bcwu 
ftrY &lad. for be: bad loas claim! to eee 
bim, because be bad bard about bim, 
md be - bopina to - - lilD daDI: bJ him. t So be questioned him at -
lmsih; but be made DO answer. 10 Tbe 
dlid priests and the scribes ~ brt 
9d1cmeotly accwiDa b.im. 11 And ttcroa 
wU lw IOldien treated him with CXID­
Dr.mpt and mocked him; thm, anaYiaa 
bim in aoraeous apparel, ne Kilt him bKk 
to Pilate. 11 And RCtod and Pilate bcc:ame 
frimds wi&b acb oma- that very day, for 
bdore this tbey bad bciaa at -"Y with 
acbodlu. 

u ru.. dim called~ me dlid 
..-. _. • r.1cn md me people, 
lt iu:ad said to them, "You brouaht me this 
ams as OQC who was~ the people; 
w1 after namjninc him befatt )'OU, be­
klld, J did not filld this IJUID lNilty of any 
flll your chars cs apinst him; 1 ! Ddther d.id 
Herod, for be Kilt him bec:k to llS. Beho&d, 
llOdUnJ drxnrinc death bu bcm d;)OC by 
bim; 16 I will ~ dustisc him and 
rdcase 1um:·· 

18 But they all aied out toccrber, 
.. Away with this IJUID, and release to w 
llarab'bas"-19. IJUID •bo bad bcm 
thrown into prison for an illsurTectiocl 
mned in the city, and for murder. m Pi· 
latt add.res:scd them oacc tDMC, dcmma 
to rdeue Jesus; 21 but thrw sbout:e~ out, 
"Cruafy, aucify him!''!! A thiro time 
be II.id to tbem, "Why what evil has be 
dcac? I have found in~ no crime de­
laVi:na dnth; I will thercfatt chastiK 
him and release him." ~But they were 
urccnt. dcmandin11 with loud aies that be 
lhould be aucfficd. And their voices prc­
nilcd. 24 So Pilate pve seatencc that 
their demand s.bould be annted.. ~ He 
rctcascd the man who bad been thrown 
into pnsoo for llUW'1'CCtioo and murder. 
wbom they aMed for, but Jaw be de­
tift:rui up ID daar wiU . 

.,,_ A- J • 

Luke 23:1- 25 
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Appendi x 8-D 

Pont ius Pila te 

221 ., bell they llld 1- ,,_ lbc -­
of Ca'ilobu to t:k prw:iam. It -
emly. Thq· thcuudm did aot mitt die 
PIWfOnum, 10 that they miabt not be 
defiled , but mi&ht cat the PIWO'l'tt. l:t So 
Pilate wcat out to than md uid1 ''Wlm 
accusation do you brina apliut this mm?'' 
lO They ~him, " lf this - -
not an evildoer, we would aot hive handed 
bim ovu." ) I Pilate said to t.hcm "Tllkl: 
bim younclves and i~ bim by yaur 
own law." The Jews said to him, "It i1 DOt 
1nrful for us l O put Ul)' 11111D tO dcadL" 
J: This was to fulfil the won! which Jcwa 
bad spoken to show by what death he -
to die. 

33 Pilate miaul the pne101iam ...mi 
md called Jesus, md aid ro him, "Arc 
YoU thc Kina of the Jews?" ~Jesus m-
1wued, "Do JGll _,. tbis Of JQur OWD 
aa::ard1 or dill odlers Ml' il m yau 8bout 
IDie?" ,, Pilaer --. MAa I • }Cir? 
Yoarawa--S6edlilf,..__ 
~ YoU - ., -. ..- mwor ygg 
done?" J6 tesus an.nrc:rcd.. "My kinashii> 
is not of this wo.Jd; if my kinlship were of 
tbis world. 1111 l!CnDIS wwld 6aht,_ that 
I mi&ht not be bmdcd O'Va' to the Jewsi 
but my IDD.ssbiP is oot from the ..odd.' 
37 Pilate aid to ~r "So you att a tiaa?'' 
Jesus amwcttd •·you •Y dw I am a 
Irina. For this i' was born, and for this I 
bave come into the world, to bear wimcn 
., the auth. E~ ODC who ii of the aurh 
ban m y 90ioc.' >a Pilate aid to bim. 
"'What u auth?" 

Afr.a be had aid this, be wait oat ID 
the Jews apin, and told them, "I find 
DO came 111 him.. J9 But you haft a 
CUSUlln tbmt 1 shcNld rdeue one -
for you at the PAUOftr; will you haft 
mc mcue for you the Kina of tbc 
Jews?" "°'Ibey aicd out apin, " Not dlia 
mm, but Ban..b'bu!" Now Banb'bu­
a robbcr. 

19 Then Pilatt took Jesus md-..S 
him.. 2 And the IDldicn plaira] a 

O'O'W1l Of tbonu, md put it OD his bmd, 
IDd amayed him in a purple ro~; l tbcy 
mmc up to him, arina, " Hail, Kina of 
die Jcwal' ' md nruclt him with their banlb. 
• Pilltc watt out apin, md said to lban, 
-&ch<>Ld, I am briD8in& him out to you, 
that you may know that 1 find no aime 
ill him." ! So }CNS came ou~ wea.rm. the 
aown of thorns md the purple robe. 
Pilate aid co them, "Hert ii the man!" 
• Whm tbc dlid pricsU me! the oftioen 
- him, they a:ied oat, "Crucify him. 
aucify biml" Pilate aid to them, "Take 
bim yoursdftS and c:nicify bim, foe I fiDd 
DO aimc in him.'' 7 The lcwa mnnnd 
him, "We haft a law, me! bJ dw Lnr be 
CJU&ht to die, bccawc be bu made bimlelf 
die Soo of God." • 'lll7bm Pillte 1-d 
tbac words, be - the more aCr'lid; • be 
~ the pnft.Orium &pin md aid CD 
JCSlU, ' 'Where att .JOU fnlm1" But J­
pvc DO - · 10 Pilate tbcrcforc aid to 
biln , "YOU will DC1t speak to me? Do J'O'l 
- know tb11t I haft powa- to rdcuc 1U11. 
md power to crucifJ .,.au?" 11 Jesus m­
nrcnd him, " You would ha'f'C co power 
Oft? me wilcu it had bom siftll JOU from 
aboYc; thcrcfare be wbo ddi'f'Cftld me CD 
you bu the pattt sin ... 

12 Upon this P~ IOQlbt to rdemc 
him, bur 1bc Jews cried om, Mlf yvu re-

--dlia-. JQg-DOl c-'• &imd; 
eftrY one wbo mMa bimKlf a tins ICO 
bizDsclf ap1mt Caesar." u When Pilate 
a..nt these words, be brou&ht Jesus out 
md ut dowo oo the iudlmmt - at • 
place called The PHmimt , and in H~ 
brew, O.b'batha. " Now it - tbc daJ of 
l'rcpa.ration of the Pasacner; it wu about 
die sinb hour. He said to tbr. J~. "Herc 
ii your Kiocl" IS They cried_O~fa-"A-9 
with bim, a- with him ~ him!'' 
Pilate said to ~ ... Shd 1 crucify ~ 
Kins?" The chief priests mswcn:d, 'We 
119Te QO lcillC but Caesar... 16 Then he 
llmdcd him cm:r Q) 1ban to be aw:ified... 

John 12 : 28- 19: 16 
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Lesson Plan :19 

Jewish Religious Autonomy Under the Pax Romana 

During the time of Jesus, Jews had religious autonomy 

under Roman rule as long as it did not interfere with 

Roman political control. There is some question as to 

whether the Sanhedrin existed with its full authority. 

The High Priest was appointed by the Romans. The 

Temple existed and was used for daily sacrifices. 

Jews made their tri-annual pilgrimages to Jerusalem. 

The events leading to Jesus ' crucifixion will be 

better understood within the above context . 

By the end of this lesson all students will be able to: 

1. describe the nature of th~ Hi gh Prie,thood. 

2. explain how the court procedures of the Sanhedrin 

reveal its concern for j ustice and ethical 

behavior. 

3. describe the extent of Jewish religious freedom. 

Read J osepheus and ac t out a Roman search committee for 

Hi gh Priest (Obj ective #1). 

Small groups (Obj ective #2). 

On basis of short lecture (Obj ective P3) . 

Passage from Josepheus ( see Appendices 9-A, 9-B) 
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Passages from Mishnah (See Appendix 9-C, 9-D, 9-E) 

Comments1 Teachers should emphasize High PTieat•a loyalty to 

Rome, weak, ambitious, ambitious, willing to compromise. 

.-
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Appendix 9- A 

High Priest 

(i. I) Qu1R1111 1t:1,• a Roman senatur .. ·ho had pro- A __ , 

cecded through all the magistracies to the consul\hip ~ ~:::f:>' 
arid a man " 'ho was cxtTemely distinguisht:d in other 01 
rt .. >pects, arrived • in Syria, dispatched by Caesar < t.o QlllrlU.. 

be go,·em or " o( the nation and to mal<e an assea-
m~nt ol their pro1>erty. Coponius,• a man of equl"~-
tnan rank, • ·as sent along with him tu rule over tlw 
.re,.11 with full authority. Quirinius also vi~ittd 
,fudaea, which had been annexed to Syria, in order tu 
make an assessment of the property of the Jews and 
to liquidate the estate of Archelaus.• Although rhe 
Je .. ·s were at first shocliied to hear or the registration 
•1f property, they gradually condescended, yielding 
to the nrgumenu of the hig h priest J oauir,c the son 
of Boethus, to go no further in opposition. So thn~c 
who were convinced by him declared, wi thout sh.ill)·-
shallyinl(, the \alue of their property. · 

Jewish Antiquities X"VIII 1-3 

(iii. 1) ... nd so King Herod immedia1ely took the 8-' 

hiith priest hood away from Anan•·I, who was, as we a~n1a 
i.;tiJ hcfor1·," nut a native (of J uduca) but (wa• de- tuiuc:'in 
sccnJcd) frum lhc Jews who had been tr:11i.1)1Jrtcd IU;rh primL 

b4:yo11d the Euphrates, for not 11 fo,., tell!> uf thou..a11ds 
1,r this pt.-oplc had been t r:in~ported tu lhbyloni;i ; 
and Ananel, who came frum there ... ·as uf a high-
pril'lltly family • and had long bcl'n ln•akd by Herod 
ns a ""lued friend. J u:.t 11s he nncc hnd honoured 
him, when he took over the kin,.,'l>hip, so he now 
dismissed him in order to end his domestic troubles. 
Uut in this he nctcd unlawfully, for ncu~ r had anyunt' e 
hccn deprin·d vf thi, office tl'hen once be bad a:.,;umcd 
it, except tl1a t Antiochus Epiphano had' iolatrd this 
h1w first when he removed J esus nnd appointed his 
brother Oniai;"; and the next w11:. Aristobulus. who 
relllo\·ed his brother H yrcanus • ; and the tJ1ird was 
Herod when he took the office away (from Anand) 
and gave it to the young Aristobulus. 

Jewish Antiquities X:V 39- 41 
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Appendix 9-B 

High Priest 

(S) When ··rabcmacles came round-this is n fes· Rnnd 11u 

t1val observed by iu with special care-be waited !=,. 
for these day• to pa_,..s,< • ·hile be himself anJ thC" rest~ 
of the people gave thems< Ives up to rejoicing. Uut ......... 
it was the envy ari~ing from this very cxx·usion nnd 
c learly working "'ithin him thnt led him to carry out 
his purpose more quickly. For Aris tobulus was a 
youth of SC \"C"ntC"en 4 ,.·hen he went up to the altar 
to pt•rform the sacrifice!> in :uxVJrdance "'ith the law,• 
,.·caring the ornanumtal clress of the high pries ts nnd 
C"arryilll? out the rites of the cult, and he Wa5 t'!Ctra­
nrdinarily hencbome and taller than most youths of 
111, a~e, a11ct in his apJ>l'arall<'e , mnreun·r, lw cli-plrtycd 
to the full the nobility of hi:. d c11Ccn t. :\mt " ' tlu·rc 
.1ro'e amu11g the pt:vtJlc an iml'ul>in· l l't·ti11g of 
.1tf'1-ctio11 toward him, anJ tht·re <'Rm.- to 1hc ru a 
•i•id m emory of the det-d' pcrfum1rd hy Iii' '-""111d-
foth t>r .\ri,tobulu~. Ut· in~ •l\'crc:onu-. the)' grnrlually 
rc,·euled lht·ir ft•f'lini,ri..0 ~ho,.ing juyful nnd painful 
• 11111tion al the "'""" ti1ne, 1111d I hey called •lll l tu 
him good wi, hcs miu~:leil with pr:i,yers, so thnt tlw 
,,tf,•ct ion uf the cro,.·d hecame c \i1lcnt, a11d th1·ir 
ll('MU"''lecljtmc·nt of thcir ••molh)n' • ' Cl'llll'cl too in1-
pul'i"c in \'i•' " ' of th1•ir ha\init IL kini:-.• A. IL r.·-ult 
uf 1111 the~c thing-; lkrod d<-ciderl to carry out his 
de, ii,rns •itai~t the youth. \ \ 'h<'n the f,.qi •nl wa' 
""'r a11d th1•y wert· bdng cnh'rtni1wd .1t .l••ri!'l111 ;i, 
1111· j!U<"•t uf .\11·"1::111.lrn, he ' h'i""''I g rr :it fr i<· ndlint'" 
l •1 lhe youth 1Lnd lt•d him nn to dr111k without f, . . r ,d 
:rnd he w:i ~ ready to j 11i11 in hi~ pl:ty :ind tu art lil.r a 
young m:rn i11 ordt•r tu pl1·a<e him. Uut ·" eh .. plnr\' 
"11' naturally H·ry hut. they <tWln went nut in 11 itroup 
for 11 " troll, 111111 ' toud ht"'ide the 'wim111in)!·p•1<1I•,• 
uf which t hc•r•' W<"rc ~e\'C'ral laritf· 11nes amu11cl I hc 
palace, aud C'1>ult' d t l11·11""""<'S 11ff fnlm till' 1' \Cl·.-h"c 
h1•at of noon. At fil't thi-y • •n tc-hcd some of the 
" ·rvants 11nd fri r ncls (uf Herod) "' they .,wam. and 
' """· at ll1• mc1'<; urginp:, the yout h wa~ inducerl (to 

j .1i11 tl1cm). llut with d11rkness coming on while he 
~w11m, some of the friends, who h11d h<·en gh-1•11 orde r!> 
lo Jo "''• I.cpl pre,sing h im 1luw11 :ind huldin~ him 
unun wnter a_, if in ' l'°rt, and they did nu t le t up 
1111t1I t ht·y hacl quite ,,utfucated him. In lh is manner 
was .\rbtubului. J une away "'i th a when he ,. .• ., ut 
mo;.t e ighteen years old anil h11d held the high 
prit>;,thoocJ for 11 ~·ea r. This office :\nanel again oh· 
tahwd for himi.clf. 

Jewish Antiquities XV 50-56 
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Appendix 9-C 

Court Procedure 

If they found for his acquittal, they 
set him free; if not,• they postpone 
his sl'ntence until the next dar .1 

[The judges) ,,·ent away in pairs (to 
discuss the verdict ), and they in­
dul,.ed in littl~ food and did not 
drink wine all th3t day, and the~· 
d a-cus•cd thC' mattl' r thoroughly the 
''hole night, and rose early the 
fullo'' ing morning and came to the 
triurt.: ~ that ''.i' for acquiual 
said,> 'I wa.• m fa\'our of acqui ttal 
and I am still in fa,·our of hi~ 

acquiual ;' and he that was for 
COO\ ic t1on said, ' l found him guihy 
and I •till maintain that he is guihy'. 
H c "h" ar1Zt1cd for r1m,·ic tion m3 y 
now :irc;ue fi ,r acquiual, l>ut he " hn 
argued for ac11uittal may not retr.ln 
a nJ arl!uc fot con,·ic tion. 1 Ir the1 

,. rred in the m3tter,l the t\\O >ciilx's 
of thC' judges rl'mind them. If they 
(all] found him innocent, the~ >Cl 
him at libcr:' ; hut if not,• the ~ 
s1ancl up to a count : if tweln ·• 
dccbr!' him innocent and l'le' en: 

ded:irr him guilt)., he is 3\ quitted; 
if t\\·ch·e cvndcmn him and elc\'en 
:1cqu11 him , u r c' en if elc\'cll fa\'our 
.1rqu.11.1l anci l'le,cn f,1,·ou1• cun\'lf"· 
t1t111, J n.t o ne 11thC"r <a'~· ' I <lo n» t 
knO\\ ', fll' e\ en 1f t\\ cnty· t\\ 0 3rt< f •r 
J<qu1ll.ll or rum·icuon, Jnd ""' 
sars, ' l do not know,' they muH 
:idd f to the number of) the judl(c:S. 
Ho" many ma they add~ R' '''u 
at a timc8 up to seventy-one. If 
dicn thirty-six be for acquittal and 
thirty-five favour conviction, he is 

f Kquitted; if thirty-six an: for con-

ii ii~ 

Cl:<1 ; 1i119!? • ,n1:J~ i':i 1K~~ ca,c 
1'i'J .-,r:17t'? ' il"1 n':;JW' 1K't 

r~P,1''?1 ,nim nim nrrr~ 

-';I~ f; fl'.liZ' 1';:i K':i1 , ';!:(~~ 

.il?::?;r;f rµ;ii11 r~ ,ci':) 

·r1 n'~'?'P:9'l"~':;i~ n1r;i~~ 
il::>tm il:Jtr.i ·1N .,7JiK' il~mi1 
~ -: ... -; .. - : .. ·.· -. -

"~~ -,7)iN :1";'.IJJ?:J) ; '7;)ij'7?:;l ~ 

i~'?7iliJ . "l?ii'T?:;J ·1~ J":'.IJ7?' J~tt9 
,~':i~il ':IJN .tn:JT ,7.:)';17J i1Jin 

• . .. : - '-: :. • - : t' 

17P7'?i .,;TQ'? ':ii:J~ ir~ .m:Jf 

,.,tno ·1w -,::i.,::i• u1c ·i1Jin• .. : .. . ,. ,. - . ' 
1K~7? CK ·1z;i1t< rT:JI~ rr.1::.i 
f"'!7?1~ 1K1?° C~) i 1il")fi'~ ,nl:JJ i';I 

-,if\i 11Jt(J .p >!7( -,lf¥ C'~~ ·f.¥i'? 
l':;l':IJ'? i:f\i c·;~· i'K~! . f:;J~l'J7? 

.,If¥ iiJ~ i';l·ol:(J, r:n7? .,~ 1f)~ 
i i;tt'J . r:;r~JJ~ .,~¥ ,IJ~1' .r:;iP? 
c·-,:;~ 1':i"!:>N1 .~1i' 'l'K 17.:liK .. ·.· - ·: - -,.. . .. .. 

il1t~ ,¥ . rr:1;:t io·?, •. ~n.t-~ 

o·~~i;i ,¥ .o:~;:;· c~#W ? f;>'Q1Tl 

:11(,~ , r?!7t ;i~ o"W':itV • ,r;i~ 

c~ :~! -n~ i1'f7>QJ 
~m ~'~ ,r;i":'tt7? ~ 
,i7 ·''~ ,~:;> ''~ rn .nI?? 
~111 r~..,,'?u-rr.> ,!]~ ii~~ 

' 

viction and thirty-five favour acquit­
tal, then they must debate one 
party with the other until one or 
those who had favoured conviction 
falls in with the opinion of those who are for a cquittal. 

I tn order to have time to consid~ 1he case carefully. 2 And further dixuacd the 
f -Iler all day long up to the cvcn.ing. 3 i.1.1 he had declared hil'DIC!f in Cavour 
f far acquittal the: preceding day. 4 Dwfog the prooccdings before the fiml dec:Uion. 

l I Regarding u to who bad favoured acquittal and who had favouted conviction. 
fi • Or .,!'? '?'!· 7 Or .,~ ·~. 8 So long u there is a majority or only one 
f fDr conviction (tbc:re must be a maJorify or at least two for conviction). A aajority 
~ fl one only for acq~ttal is valid. •lm'1~'!' (in Vilna edition) it gnimmatically 

pn:f crable. 
Sanhedrin 5: 5 
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Appendix 9-D 

Court Procedure 

C ases concerning propcrtyl and 
capital cases an: alike in enquiry and 
examination,• as it is said,1 Tt sMll 
Ni~ o~ mlUW"f of law. What dif­
fc~cncc is there between cases con. 
ccrning property and capit31 cases? 
Cases concerning property [an: tried] 
by three [judges] but capital cases 
by twenty-three. Cases concerning 
property may open either [with 
evidence] for acquittal or for con· 
viction, but capital cases mun begin 
[with reasons] for acquittal and may 
not commence ['-·ith reasons) for 
conviction. Cases concerning pro­
perty may be decided by a majority 
of one [judge) either for acquittal or 
for convict.ion, but capital cases are 
decided by a majority of[ even) one 
for acquittal but by [at least) a 
majorit}· of two for conviction. Cases 
concerning property may be retried 
whether [the vcrdkt \Va5) for :\cquit­
tal or for conviction, but e3pital cases 
may be retried (if the verdict were 
for conviction] for [obtaining an) 
acquittal but must not be retried [if 
the verdict were for acquittal) for 
(procuring a) convict.ion. In pro­
perty cases all• may argue for acquit­
tal or conviction, but in capital C'a$CS 

all may a.rgue for acquittal but not 
au• may argue for conviction. Jn pro­
perty cases one who argues for con­
viction may [withdraw his opinion 
and] argue for acquittal, and one 
who argues for acquittal may [retract 
and] argue for conviction; (but] in 
capital cases ooc who argua for 

n~~ TI i~tcJ ,niJi7)9 • "M ii:itt,J 
~~~ ,~~· .i1, .. ~o~,. nn1~ 

nilir.l~":l"1r~-i17~·C:;?,7~:rilJI$ 

.~':io/~ nili7)7,) .. ~ .. , ? ni~~ "M7~J 

"r1 ·it~o/l c·1ift¥:ii ni1D9~ "r!J ~ 
r~ m:>r'? r~ rr:11;1i9 nili~9

1 

: 

m:>y'? ri:n;1i9 nilV!f1 ·r11 ,i11in7 . 
nilior; 'T1 ·i1:tin'? ri:11;1i~ r~j 

r~ m:>r'? r~ 1C1~ ":;l .,l1 rtpQ~ 
.. ~ '~ ri:p~ 1'11Zi!f? "t !] , ;·9in~J 
· i1~in? c~~~ .,~ ?p~ .m::>f? ,ett'.f 
f~ m::>f'? f~ J""J',T.QZJ niliO~ "MJ 
m:>J'? rTJQ7' n1qj?~ ">.'1 , i1~in~' 
nilio711 .. r, ·i1~nn7 r·rrq~ r~ 
·-.r1~ , i'1~in1 m:>! fl7?'27? .,~::l 

r~ m:>y f17??7? ?~;:t n~ 

nili7)7t "I'1 ·i1:tin f17i>?7? ?~ti· 
,~'?~ti] ,m:>i ,1,1'1~ ;i~in ,~'??~ 
nill]9~ .,~ .. , ; i1~in i~?7? n1=>1 
i,:li( .m:>t 11.)'?0 i1:lin ,7;)~~:] 

T-: : ·· - . T •• • 

, iTQ? 'n:>: r~ m:>I i~?~ 

rn nili7)7t "r 1 ·i1~in ,~, 

niv19~ ":\"1 ; ;i'{;~~ ' r!7?'UJ' Ci-

Sanhedrin 4:1 
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Appendix 9-E 

Court Procedure 

~ may argue for acquitta1, nili7J9 "M ·on M7?il1 o;-~ m 
but one who argues for acquittal can . '°' rctraet to argue for conviction. r~ m::>f? r~ c~~ iJ n1?i1 

ey conduct e ' ct-~ iJ nl',l_ il niw. +. "r1 ::i~;ni,, , lrial by day and may concludc9 at . 

.: iiigbt;1 (but) in capital ca.scs they , ·:i~in? '1"1[!~~ ci-~l .m::>r? 
• llold the trial by day and they must 
Q;De co a decision during the day- I l'l~tF :ll~:t ~ rn rt< 1;r~7 
~ ~ In pro~rty cases they may • :JiO Ci°'' :JiS7:J N'n 

arnvc at a verdict on the same day - ..,,,_,__ · 
whether for . acquittal o~ for conviction ; [but) in capital C:lfCS they ma--;;j 
ruch a YCrdict for acqu11ul on the same day, but on the clay foUowing. I 
[.C the verdict were to be] for conviction. Therefore they may not con-

\ ~ trials on the eve of a Sabbath or on the eve of a Festival-day.• / 
'. ---- - ------. 

I Or -,. Z i.•., crau~uminatioo, examination nf wilncses~ S•. 
3 lnCtiau U , 22. C Even the disciples, though they arc not among the judges. 
Sec 4', ~- 5 Not even a disciple. 6 i.<. , give a decision. 7 The verdict is to be 
apcdit.ed where possible so as not to hold up bwinc:s:s transact.ons. 8 ~death 

1mtenee oo a condemned criminal must not be pronounced and executed before the 

day following th.at on which the judges rachcd the decision, 3nd if this decision 

would be arrived at on the eve of the Sabbath or Holyday i t would be impossible 
to carry out the ~ntcncc on the Sabbath or Holyday and :an execution was not 

permitted to be postponed. 

Sanhedrin 4:1 (cont . ) 

.. 
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Lesson Plan fflO 

Blasphemy 

Jesus was accused by the Je~sh officials and 

sentenced to death. While Biblical law clearly states 

a prohibition against blasphemy using the root 

(Lev. 24) and specif ies that blasphemy ~11 be 

punished by stoning, the Miah.nab views blasphemy as 

the formulation may Jose smite Jose, namely an 

invocation of the tetragram invoking God against The 

Rabbinic intent was to do away ~th the of ferse of 

blasphemy all together. 

By the end of this lesson all students will be able to: 

1. state the accusations against Jesus as found in 

Matthew, Mark, and Luke and examine them agatnst 

the definition stated in the M1.shnah. 

2. analyze the nature of Jesus response. 

Class 1iscussion. 

Passages from Matthew, Mark, and Luke 

(See Appendix 10-B). 

Dictionary definition of ~lasphemy . 

Passages from Mishrah (See Appe.ndix 10-A) . 
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Appendix 10-A 

Blasphemy 

Mishnah.J-------­.__..._ 
fne blasphemer• is not guilty until 

he pronounces the ~ame2 [expressly). 
R. J oshua bcn Karchah said, Every 
day [during' the trial the court) 
examine~• the witnesses with a sub­
stitute name.I [such as] may Jose 
smilt Jost. When the sentence was 
to be pronounced they did not 
condemn• him to de;ith [on the 
testimony given] v.ith the substitute 
name, but they sent ' forth ~·cry 

penon outside, and asked' the chief 

i1 i1~ 
w19~ ,~ ,:l":r:r irt< '11Pf>iJ' 

"\ 

. .. 
i1~/R p ~~ "'~1 ,~~ ·Cfil'~i 

"V:;>~· c"'!P.irn~ rrr ci"' '1~.! 
N7 r1;r ,~~ ·"'Qi"-n~ "'Qi°' ~~­
tJ"'~~m.l · NY~ , "U':;>~ ci1i.ij 

-n~ c·?~W,· , rm'.? 01~-'~-1 
,;7.)~ i':i C"''17tiMJ' E'.9' ,;i!rlj 

, ,~;1e· ~i11 .~, .. o~ ?;'~fri17' 
vr~n 'v c~rti11· c"r.1::t1 
,~;1e· .. ~V1m ;rr:i~· N~ .r~1;vr 
,~iN• 'V'?~::ry ; 'i1i~:t "~~ 'll' 

. ~ i1i7?:t ·~~ cite 

one among them [namely, the 
witnesses] and said• to him, ' S&y 
cuctly what thou dicht hear', and 
he said• it, and the judges stood' up 
on their feet and rent• [their gar· 
menu], but they did not repair• 
[them] ; and the second [witness] 
said, 4 'I also [heard] just as he did'; 
and the third one' said,' 'I, too, [heard] just as he did'. 

"" I LuitlmS 24. lOfr. 2 Tiu Drr.nnr .NOl'l'll, the Tttral'amm.alon itself. Comp.a.re 
mfr 3•. 6l; :·n?;O 76. 3 i.t ., not using •he Dimv Na11t1 iuclf. 4 Ll tcrally 1xamin1, 

' 11¥, etc., i.t ., in 1hc /KUlfll """· I I( then: was a third wit.ncm. 

Sanhedrin 7:5 
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Appendix 10-B 

Blasphemy 

Int cwo .:a.me lorw;ira "' ano sa>O, · • I lllS 
fellow sax!, '[ am able to de>troY the 
temple of God, and to build it in thttt 
d:iys.' " o: And the h1i;h pncn stood u11 
:tnd said, ··H3ve you no un>wer 10 mue'? 
What is it llult lhc9C men tcstifr 31?11.inst 
)"Ou?" ol B11t J cs us was silent. And the 
hi&h pncit s:iid IO bUn, " [ adjw-e )"OU bJ 
the livma God, tcU us if ~"Oii ~ the Christ, 
the Son of God." "'Jesus md to him, 
" You have said so. But l tell you, here­
after >"OU will sec the Son of man seated 
at the ngbt hand of Power and cominc 
on the clou~ ofhc3\'cn," o5 Tiu:n the luah 
pn_,,t to re bis robes, and said , " H e b.u 
uttered blasphemy. Wh)' do we still need 
witnesses? You biivc now bc.lrd bis bt.u­
pbcmy. 6' What is your iud'""1cnt?" Thtr 
an•v.·cn:d, uHc dcscn~ death.'' • 7 Th<11 
cSy spet in bis boe, aad nniclr. him; and 
.,.:oe slapped tum, $1 '4yin4, "ProphC1'y 

'10 ut,, ,OU Chn.sLl Who IS It that Struck 
~ 

Matthew 26: 61-68 

sayina , ' • " We bcara rum say, ·t will ck· 
saoy tlus temple that 1s made with h:md.s, 
aad in t.bJ'cc dars I ,.,u build another, no< 
made ,.,th bands.'" )9 Yet not even so did 
lhc:it tc::Jmony agree. "" And the hiah 

~
·en tnod up in the m idst, and a.sited 

csus, " Have you no answer to mm? 
bat is It that these men testify apinst 

you?" 01 But he wu stlcn1 and made no 
111N'er. Apin the hiah priet t asked him, 

i~vF-1¥fnfS~:: !!'•~ !1° ~ \~ 
yo~ sec the Son of m:in Sil~ t e 
riah 111 or Poqi I 4!i!P:uJ::ut5~lfi ~ 
clouds a( tu:avcn." " And c pn l 
to re lus manllc, and ~~_, '" \X.'h)• do we 
still need witnesses? ... l' ou have beard 
bis blaspbcm)'. Whal is your decision?" 
Ai1d they all a>odcmned hlln as dcscrrilla 
death. •S And some bcpn to sirit OD him. 
md to c:ovu his faoe, and to suikc him, 
\.a)~ to him, " t>ropbcsy!" And the 
11\lard.s rccc:ived him with blotn. 

Mar k 14 :58- 65 

()() When day c:ame, the sucmbly of the 
clden of the people pthcred toactber, 
both chkf pricsu and sc:nbc1; and tbc:y 
led lum away to their cooncil, and the,· 
said , o7 " If you arc the Chri~t, teU us.'' 
But he wd to them, " If I tcU you, )"OU 
will no1 believe; oJ and if I 21k )'Ou, )'OU 
will not answer. ~ But from now on the 
Son of man shall be SC31c.'d at the riitht 
band of the power of God." 70 And they, 
all said, "Arc you the Sou of God, theru • 
And be said to tb~."You .ay that lam." 
71 And they said, "What funhcr u:nimooy 
do we aced? We have bcanl it oursclvct 
from his own lips." 

Luke 22:67-71 
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Lesson Plan fill 

Court Procedure 

The purpose of this lesson is to compare the court 

procedure of the Sanhedrin with the interrogation 

scene described in the book of Matthew. 

By the end of this lesson all students will be able to: 

1. list the stages of events which occurred at the 

house of the High Priest ~ound in Matthew 

26 :57-68. 

2. contrast this with the rules governing the court 

procedure of the Sanhedrin. 

3. draw conclusions . 

Whole class discussion. 

Passage from Gospel (See Appendix 11-A). 

Passage f rom Mishnah (See Appendi ces 9- C, 9- D, 9- E) 

Chart (See Appendi x 11-B) . 
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Appendix 11-A 

Court Procedure 

57 Thea those who had seizicd Jesus 
led him to Ca'iaphas the high priest, 
where the scribes and the ciders had 
gathered. " But Peter followed him at 
a distance. as far as the courtyard of 
the high priest. and going inside he sat 
with the guards to see the end. " Now 
the chief priests and the whole council 
sought false testimony against Jesus 
that they might put him to death. 
'°but they found none. though many 
false witnesses came forward. At last 
two came forward 01 and said, "This 
fellow said, 'I am able to destroy the 
temple of God. and to build it in three 
days.' •• c And the high priest stood up 
and said. .. Have you no answer to 
make? What is it that these men testify 
against you?" m But Jesus was silenL 
And the high priest said to him, " I ad­
jure you by the living God, tell us if 
you arc the Christ, the Son of God." 
64 Jesus said to him, "You have said 
so. But I tell you, hereafter you will 
sec the Son of man seated at the right 
hand of Power, and coming on the 
clouds of heaven." ~ Then the high 
priest tore his robes, and said, "He has 
uttered blasphemy. Why do we still 
need witnesses? You have now heard 
his blasphemy. GO What is your judg­
ment?" They answered. "He deserves 
death.'' ., Then they spat in his face, 
and struck him; and some slapped him, 
~· saying, " Prophesy to us, you Christ! 
Who is it that struck you?" 

Matthew 26 :57- 68 
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Appendix 11-B 

Court Procedure 

a. No Sanhedrin was allowed to su as a criminal court and cry 
criminal cases outside the temple precincts, in any private house.• 

2 . The S:inhedrin w:is not :illowed to try crimi n:il cases :it night: 
oimin:il trials h;id to be commenced :md completed during d:iy· 
time.1° 

3. No person could be tried o n a crimin:il ch:irge on festival 
days or the eve or a festiv:i l.1 ' 

4. No person may be convicted on his own testimony or on the 
strength o f his own confcssion.12 

5. A person may be convicted of a c:ipit:il offense only upon 
the testimony of two bwfully qualified eyewitnesses.13 

6 . No person m:iy be convicted of a c:ipital offense unless two 
1:11,•fully qualified witnesses testify th:u they had fim w;irned him 
Of the Criminality Of the act a nd the penalty prescribed for it.U 

7. The capit:il offense of blasphemy consists in pronouncing 
the name of God. Yahweh, whilh m:iy be uttered only once a ye:ir 
b\· the high prie~t in the innermost sanctuary o f the 1emple· and 
i1 is irrcle\'alll what "blasphemies" are spoken so lo ng a.s the 
divine name is not enunci:1te<1.1a 

Haim Cuhn p. 98 
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Lesson Plan 1112 

The Crucifixion 

The purpose of this lesson is to provide students with 

a meanlugful and educated response to anti-Jewish 

accusations which hold the Jews responsible for Jesus ' 

death. T?lis should help them to be able to dialogue 

1n a non-Jewish world. 

By the end of this lesson all students will be able toe 

1. apply the course material and to formulate a 

detailed response to the statement: The Jews 

Killed Jesus. 

2. rewrite selected passages from 1ncr1m1nat1ng 

Christian text books 

Paper assignment for homework (Objective 31) . 

Rewrite passages 1n class (Objective #2). 

Passages from Christian textbooks 

(See Appendix 12- A, 12-B). 

This i s a culminating activity and students should 

draw on material from past lesson.a. 
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Appendix 12- A 

The Crucifixion 

The Jewish leaders must have really wanted Jesus out of t he 
way. To get a conviction and have Jesus condemned to death, 
they had to break many of the laws of their own legal 
procedures. First of all, the Sanhedrin, the "supreme 
court•• of the Jews acted contrary to its proper function. 
The Sanhedrin was supposed to serve aa the "counsel for the 
defense" and try hard to find some reason for mercy toward 
the defendent. The defendent, aa in our courts, was 
considered innocent until proven guilty. But at Jesus• 
trial, he was presumed guilty, and the Sanhedrin actually 
served as the "cour.sel for the prosecution." They did 
everything they could to prove that Jesus was guilty. No 
one stood for the accused . 

Secondly, Jewish law requi"':ed that the evidence of two 
witnesses was necessary to condemn someone. The witnesses 
had to be people of outstanding honesty, and they were 
warned that false witness made them as guilty as the person 
on trial. 

At Jesus• trial many false witnesses were brought forth and 
no two could agree on their testimony. In the mids t of all 
this confusion, t he prosecutors finally came up with 
evidence t hat Jesus had said that he would destroy the 
temple and rebuild it in three days. But this evidence was 
not even used in the charge against J esus . 

There was a third abuse of justice. According t o Jewish 
law, it was illegal to require the prisoner to answer 
questions by which he would condemn himself . At this 
so-called trial, the high priest asked Jesus whether be 
claimed to be the Mes siah1 

The High Priest questioned him, •Are you the 
Messiah, the Son of the Blessed God? •1 am,• 
answered Jesus . (Mark 14161-62) 

Crowl ey , pp . 131-132 
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Appendix 12-A (cont . ) 

The Crucifixion 

With this reply he was charged with blasphemy and condemned. 
Not only was the procedure illegal, but the charge itself 
was absurd. According to Jewish laws, blasphemy was a 
misuse of Yahweh's name. Claiming to be the Messiah was not 
considered to be blasphemy! 

Legal procedure did not seem important to the Jewish 
leaders, and they got their conviction any way they pleased. 
But now they had a problem: the Jews did not have the 
authority to execute. Only the Roman authorities could put 
a person to death. They took Jesus to Pilate, the Roman 
procurator, and they requested the death sentence. 

The Jewish leaders knew that a charge of blasphemy would not 
make much impression on a Roman who did not believe in their 
Cod, so new charges were made up on the spot. They said 
that Jesus ~as a political agitator who set hi..!l!self up as a 
king and forbade the Jews to pay taxes to the emperor. 
Pilate did not seem to believe these charges: other#ise he 
would have condemned Jesus immediately. He tried ways to 
satisfy the angry Jewish leaders. He had Jesus whipped, 
s~nt him off to Herod for a decision and then gave them a 
choice between releasing Barabbas, a t errorist, and Jesus. 
(Crowley, pp.131,132) , . . ,, 

Crowley, pp . 131-132 (cont.) 
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