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Report on Rabbinical Thesis of Morris A. Kipper
Entitled
"Poward a Course of Study in Developing Jewish Spiritual Velues in the Primary
Grades of the Reform Religious School"

This thesis of 1L pages of text seeks to achieve three things. 'he first is
to discover what are the spiritual needs in the development of the second grader, wha
is the focus of the author's interest. The second is, in the light of these find-
ings, to judge the suitability of the available materials for use in the Reform
religious schosl. The third is to produce a gulde for the teacher toward developing
spiritual values with seven year olds.

The autker has made a contribution in each area. From the fields of chill
psychology, psychiatry and comparative religious aducaticn, e goncludes in his
first chapter that the child of seven manifests a keen interest in life and birth,
the universe, death, Yod, the family, right and wrong, and the value system of his
peers. The religious school, he points out, can serve as the bridge between the
home and the emerging peer-group standards, and it can tranamit information about
God as He relates to each of the children's concerns.

The second chapter is devoted to an analysis of the three main approaches to
the teaching of spiritual values in the modern religlous schocl. 1t points out that
though the aims of the Union Curriculum exprese the need to teach about God in every
grade, few basic texts have been provided. Consequently the burden rests upon the
teacher, and in most instances the children fail to get proper instruction. Next,
he examines the Kripke series, Whkile the author finds the information to be factu-
ally sound, he is eritizal of ite catalogue-like, didactic appreach. The effective-
ness of such volumes, he contends, depends once again upon the capabilitics of the
teacher. Finally, his analysis of the Unitarian materials for the second grade
shows them to be generally inadequate for our purposes because they depend mainly
upon the present awareness of the children and fail to provide grounding in the
past experience of Judaism with its approved standards of conduct and sense of
commi tment.

The remaining four chapters of the thesis are devoted to the preparaticn of
a suitable pguide for the teacher which will overcome the present deficienries. Here
by means of suggested stories and activities, he deals with the subjects of life and
the universe (7 lessons); birth, geowth, the family and the marvel of man (6 lessons);
death (5 lessons); and peer-group relations, the understanding of one's Joawish self;
and ethical responsibilities {7 lessons). In most of these lessons the author
Ademonstrates pood imapination and 2 fine skill of story-telling. Ip the course cf
tis teacher's puide he alsc cemes to grips with each of the arems that seem to be
permane to the seven year old.

Yet there is one difficulty here, and that is the way in which he has or-
panized his unita. It fails to make completely clear to the reader (ultimately the
toacher) exactly what it is thal cach chapter seeks to achieve. Only the dhapter on
death presents a single theme, The others offer at least two, and in one case
(Chapter 2), as many as four, each of which could well become a distinet unit with
its pwn statement of goals and activities.
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Nevertheless, this thesis represents a worthwhile contribution in an area that
poses many problems for the religious educator. The material for the teacher shows
promise, and with careful revision and reorganization should merit consideration
for experimental publicetion. The author should be encouraged to make this a

reality.
I am very pleased to recommend the acceptance of Mr.hipper's thesis.
TONARD A COURSE OF STUDX

Sylvan D. oschwartzman
Referea
1% 1 RIMARY GRADES OF THE

stituke of Rellglon

P rofeazor Sylvan D, Schwartzman




Summary

theals is divided 1
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Whera are you, O Lord First section consista of a summary of the ressarch snd sur-
I cannot see or hear You vey o by the author, The mecond ssctiosn 18 & pro-
Your voice is distant posed & . teht of the {nformation contained 1n the
Your thoughts indiscernible fivet sectlion.
Yot when friendship comforss
my soul In the first chapter, it was found that tha o} 11d of
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ts to relate tha miracle of birth and erention of
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CHAPTER I
THE RELIGIOUS NEEDS OF SEVEN YWAR OLDS

Introduction

The purposs of this thesis {a to understand the
philosophie or spiritual development of the seven year old
child, and then to deturmine un adequata means of enabling
that growth through the Reform Religious School currieulum,

Upon examining the various curriculs and text books
evailable for the second grade ochild this writer has concludad
that thers are few acceptable for the RHeform Rellglous School,.
Thia rejsction 1s not based upon prejudice or emotionalism.
The fact 1s that the seven year old is not mcsounted for, in
the svailable materials, There is a shameful vold, obviating
the fact that emphasls has besen placed upon the older child,
Unfortunstely it has not been recognized that the primary
grade chilld !s st a very impressionabls sge, What he learns
in his eerly years of religlous school will remain with him
in B very permanent way.

Many texts and curricula have eppeared on the modern
gcsne, All of them promiss verltabls miracles, Few of them
£217411 their promises, None of them mests the obligation of
teaching aund gulding the child toward a development of Jawiash
spiritual values, What 1s worse, is that they have not suce

nasded bafors the tribunel of the classrcom, The teacher

finds herself inadequate and the pupil becomes a sourteous,

but bored listener.

This vold 18 not a serious problam 1f the sducator
has faith in the success of the older grades' eurrisulum,
But, it 1s a problem to the school that is faced with the
perennial problem of recruiting teachers who must insvitably
teach & meaninglees, insignificant program to a curious,
aager group of young pecople, By the time ths child has
raached the older grades, he is often sufficlantly convinced
that religious school has no relevance or mesning for hia
1ife end its spiritusl problems,

One of the major fmctors contributing to this malady
is that the child's world 18 not considerad, What does the
child look llke inside? What questiona sre dominating his
mind when ha enters the religlous school? During ths week,
he ia confronted with scquiring skillls and absorbing sontent,
Now on the weekend, he has time to reflact and snalysze (whieh
he normally doea to an sxcess at this age lov.ll). Tha con=
ditions of a relatively unencumbered weekend, oreates for
this chlld a propitious time in his 1life to reflsct and ask
questions about this wondrous world, He is chiefly concerned
about hlnl.lf.z The week~day imposes many schedules and
chores upon the ohild.3 If he is fortunate, he finda more
freedom and leas regimentation on the weekend.

By age soven, the child deaires to work over impres-
slons and ideas that have entered his 11!-.“ Many quastions

have entersd his mind that are yet tc be resolved, He 1la




now sager to massimilate hila pre=school rotions with his
experiences of soclelizing end meeting the larger world of
the school and peer groups, But his present-day text books
have 1ittle to say about all this.

Another ma Jor factor contributing to the malady of
our present materimls, is the lack of imowledge of the reli-
glous and apiritnal development of the chlld. As will be
shown in Chapter One, psychology and religion heve probed
the loner world of the cnilds, The saven year old msks
partinant questions about life that the adult would not
sxpect of him, If e liberal faith 1s to take ocognizancs of
all availlsble knowledge, It must adjust itself accordingly.
If the Bible heroes are not relevant to this ege, Reform
Judalism must be willing to omit it from 1ts curriculum at
this age leével. As will be shown later, certain Blble storilss
may even bs harmful. Othera, however, can provide an attach=
ment to the child'es heritage whioh im healthy and neadsd fox
his development. Thus by teking cognizance of tha pressnt
sclentifie knowledge that shada light upon the echild's world,
raligious sducation can play e aignificant role in the

development of the child's spiritusl and smotional growthe

About the Seven Year 0ld in Gensral

Tha seven year old 1s a separate entity, unique in
his own world. He iz a mystery to the uninformed mdult.

Many parents hardly know thelr own child during this so=
=alled, "latency period.® Psychologists and educators, on
the other hand, have taken great strides in probing into the
world of the young child,

Amongat this vast knowledge is the fuct that the seven
year old child possesses a curlosity for spiritual values,

In another year his world will change. For the moment, he
pauses to reflect upon certsin phenomena, He will come to &
conclusion. He will conclude after the deairable informstion
is afforded hims. Somewhere, asome place,ae will acquire the
needed informations It 1s the cholce of Jewish sducation to
elther sllow for the capricious, randsm gathering of the
snawars by the child; or to guide and diract him to a healthy
acceptable solution,

A point that has become trite needs recognition} namely,
thet the child 1s taught in adult terms what the adult wants
to knowe The chlld is raraly taught what he wants to imow in
his own terms end on his simple level. For example, & tescher
was skeptical when the rabbl informed her that the seven yoar
old is intereated in death and the appurtenances of death;
that he will desire to attend funerals; speak of dying and

how 1t fasls to dle., The next day the rabbl was summoned to
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rescue the teacher. The children wanted to kuow, "Why Chriat
was kllled." If the rabbl would not heve bsen Informed as

to the age characteristics of children, ke would have volun=
teered one of meny theories of the historicity of Jesus.

But he knew that theology or Bible wes not involved in this
questlons "Why was Jesus killed?” centersd about the matter
of death in general. "Wny did they use nsils instesd of
rope?" Subssequently, there ensued a veristy of questiona
about deathe. "Couldn't they just slise his neck off? What
happens when everyone in the world will be dead?"

To the tescher, the discussion was gory and colde
bloodeds To the children, they wers esrnestly attempting to
dlscover this world in their own simple wey. Because auch
subjects ars distasteful to the adult, 1t {s assumed that the
ehild will rfind it uncouth and incongruous to the Religious
School classroom. Whet the adult overlooks, ls thet the child
has not acquirsd the totml adult value system by age seven.

A more famlliar example 14 the toplec of max with the teen=
ager, The adult imposes hla standards upon the child. Thus,
the teen-sger 1s forced to seek out his peer group as a
unique setting where he can frankly and openly dlscuss ques=
tions of vital concern to his lifs. Likewlse, ths seven yaar
old is often driven to his pser group for information that
should be forthecoming from more mature and reliable sources.

After probing the child's world, it becomes apparent

that certsin charascteriatics need to be published mors
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publiely than heretofors. In addition, the Informed educator
will instantly discover the vold of any Jewish text-book to
fulfill the needs of the seven year old.

The reader may claim the ubove as somewhat emotional
and highly subjectives In this introduction, it mAYy sppear
groundlsss to be 8o criticsl of most of the available mater=
fals. But if the resder will analyse the present texts end
curricula in light of the information presesied in the first
chapter, he will be compelled to agree with this critlolasm,
Thus, Chapter One will analyze echaractsristics of seven yoar
olds from the stendpoint of psychology and religion,

The second chapter s & critigue of whet is now ap=
pralsed as the finsst available curriculs and text books
for the seven yesr old., In light of the informatlon of the
firat chapter, the curriculas and texts clted, wi.1 be found
Lo be wanting, Not only are the Jewish materials mere
medifications of an antiquated approech to edication, but
they fail to meet the intellectual needs of the second grader.
Certein Christlean materiels mey meet the 1ntellertual nesds
of the child in general, but they are not Jewishly orlentedy
In thils moclety where Jews ere vitally concerned with their
ldentity, this im a major shortcoming.

After this somlysis, the writer will attempt to con=
gtruct & text book for the child of the second greds lsvsl,
Tt will be written in their langusge level, but intended for
the teacher to read to the child attending the Reform Religious

Schoole




Sources of Knowledge

Sclentific inguiry has revealed two muin levels of
tha ehilds The first is what may be learned by observing
the echild, By gathering empiricul dats, the psychologiat
presumes to know the child. He listens and obsarves the
ehild in peer group settings, in the famlly, classroom, and
various other environmente., From these observations he cone
cludes certaln interessts, curiositles or needs of thes child,

The second level of know'ng man is derived in s some~
what metaphysical nature. The psychologirt mesembles smpirical
observed data., The psyechiatriet, which ls the ssecond level,
employs this deats to theoriue upon the unobservable nature of
man, For example, the "1d,"™ or "ego" can ne ver be seen or
heard as can the child's role=playing whlch manifests certain
definite coneluslons, By contrest, a chi ld may be seen
menipulating his genitels. The psychologist limits hie
conclusions to tha fect that ths child has an interest in
his own body and hls sex organs. The psychiatrist may
theorize that the manipulstion of the sex orgens ia a man=
ifestation of his sex drive, He may even go as far ms seying
that the boy is taking pride in the fact zhat he is not
castrated (as the boy balleves girla ars),.

Thur the psychologlst, being the firat lavel of knowing
the chlld, accepte only obaervable data, The psychlatrist

gsaumes there 1s something in the shild's make=up that causes

him to manifest the actions and responses which the paycholo=
glst recordss

A synthesis of these two levels is found in the
sducator. Hes attempts to know the "whole child.™ He wants
to know the outer manifestations as well as the possible
motiveting foreces that lurk behind his actions. With
psycholegy and psychlatry contributing to the sducator's
lmowledge, he wents to know how he cen mset the child's needs
in the classroom setting.

A digression must be inserted in falrness to the field
of aducation. WNet all educators are primarlly concerned with
meeting the neads of the child. Some are of the opinlon that
this 1s a "watering-down" of the real purpose ol education.
For example, there are those that firmly believe that the
primary purpose of education {s to transmit ths cultural
heritage to the child. Others are of the opinion that
spescific knowledge must be acquired by the child. But all
sducators would not deny the lmowledge that sclence can con=
tribute to knowing the child, for the informed educator 1s
more affective in achieving his unique purpose, with thie
knowledgea

In conclusion, three aress must be consldersed: The
behavioristic psychology of the seven year old as related to
his spiritusl develcopment, the psychiatrie assumptions, =nd
the religicus educstor's concept of the whole ehild.

The resssarch in the three areas are integrated inte
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two sections. First an aoquaintance with the child as would
be obaerved by the teacher or child psychologist. This falls
under the cavegory of observed, émpiricsl data.

The purposes of this first section is to Introduce the
reader to the seven yeur old, to come tc¢ know him,

The second section deels with the implications for
religious education. In order to Tully comprahend the spiri=
tusl espect of the child, theoretical information must bas
consldered. Thus psychlatry and group dynemics are integrated
In this second section.

It must be noted that such labels as "psychiatry” and
"zroup dynamics™ are generalized terms whiech are subject to
misunderstanding by the sophiaticsted student of human devalep=

ment. The category of metaphysicsl or theoretical is more

accurate and brcomse the sscond category as juxtaposad to
observable, empirical knowledge of the child,

In eddition, the first category coes not revesl the
need for tesching apiritual values. It only acqueints the
readsr with the child, Observable datas, as in the I'irst
ecatagory, only tells whet 1a, That a child {as interested
in deuth only tells us whers he is, the status guo. This
doss not imply any call to sction or a ghiloaophy of teaching.

The second catsgory reveals uhutlln motivating the
observable deta, If religious sducation 1s to play a role in

shaping the child, then it must considey the lonsr forces of

the child and determine how it cun cope with his spirigusl

10

growthe Thua, the second catsgory. After becoming sequainted
with the child, the implicetions for religious school educa=
tion will be set forth.

What Psychology Tells Ua

The fcllowing is primerily an extraction from Gesell
and Ilg's studies in child development. It should be noted
that there ars many volumes that deal with this age lavel,
Books and Journals were reviewsd, only to discover that the
most socceptuble volume for this thesls and the most relieble
souree is Geszell and Ilg's, Child Davalggqugas

Life, The shild'm chief concern, nue, is hinnolf-s
He in concerned over his heslth; his acceptance by his pesr
groups. In faet this age span has sometimes been called a
"first adolescence.®’ The child of meven is very interestad
in birth. How doss 1t occur? In him own simple way, he im
puzzled mbout the phenomenon of e& baby being born from mathor.e
He strongly desires a baby of his own. Yet in snother year,
it will be inconceivable to him that he could hueve aver
desired m baby.

Universss The seven year old has & mors intelligent
awarenass of the ccsmns.g Boys in particular ere Interestad
in rMeding about earth end nltur..lo This latter statement
is both & gulde for producing & text and s warning., By the
time the seven year old boy reaches the unit on the Universe

or Life, he may be too sophisticated because of his avid
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reading on the subject (which is also caaracteristie of thia
sge group; namely intense reading). Ir this case this excep-
tional boy can be employed in & democrstic classroom setting
to displaey his knowledge to hils peers (which will afford the
desired recognition of the pesr grouple

The seven year old 1s sspecially interssted in objects
of space and nature. He slsc wents to know of the use of

tl-mntl-u

Death. The child 1a now becoming awars of t ime. 12
The boys desire wristwatches and all cen begln to concelve
months and sessons, He may even be able to think in terms
of years, Mainly, he concelves of passage of time.

In his enlarging world, Seven becomes more intense
with his concern for d.ath.13 His thoughtfulness demands
mere detail and realism, At slx he bezan to realize that
death not only comes to old mge, but trat siclkness and
accidents cause death. He may be preoccupled with the
appurtenances of death. Death 1s & topic of discusalon. He
telks mbout funerals end grevea, Visiting cemeteries md
tombstones are matter-of-fact occurrences, The lmmediate
experiance of a dead animel is not easily r‘m-got:m.m As
with the six year old, Seven finds comfort in the fact that
someone else takes the place of the desds A puppy replaces
a dog. An aunt or grandmother substitutes for mother, ste.

God, As the Seven ysar old is concerned about hie

place in the world, so is he concernsd absut God's plees in

'

the world.
If he 1 told that God lives in heaven,
he wants to know where heaven 1s, how God got
up thera, does He use n ladder, doss he live
in & house, Hs wonders hntlgad CRn B8 everyw
thing snd be sverywhere....
A more detailed discussion of the child's concept of
God is treated later on under ths consideration of spiritual

needs,
What Religious Educetion Tella Us

The Protestant Episcopal Church is g!ifted with the
inslght to reccgnize the importance of education with tha
younger child. Accordingly, they have concentrated on dis=
novering the child where he is, by placing observers in
classrooms of their religious schools. The obssrvers reporited
the activity of the elass and the individual vesctions of
sach child. The observers were not limitsd to one arsa of
the country, such as the Esstern ssator or Mig-West, Thus,
wa are afforded a clear pleture of the ehild in gansral, Ths
child sttending the Episcopalian Sunday School approximstes
the Reform Jewish child in soecio-sconomic lavel, Therefors,
the following description is most helpful for tals thesis,
in introducing the child of seven years old,

Interest in the universg. The seven year old is
incressing his interest in the world about him. His interest,
"sesreaches from his famlly out to the farthest star,®16




This world 1s s fasclinating place, and
he wants to know where he fits into the scheme
of things., In order to lmow and be sure of his
owo place, he seems to want to know many things
about the physical universe.

A parent or teamcher may bs unaware that
his ehild 1s interested, for sxampls, in the
plmets, but lst the subject come up in class
and some child willl name the planets, another
1s sure to imow which are nesrest the earth and
which have satellites, Somsone will have &
favorite plsnet., There will bs all sorts of
information, some accurate, some fuzzy snd ine
scourate.

Qur own earth, the other plansts, the sun,
and the relation of these bodisa to each other
are of intersst to the ssven-year=-old. The fact
that when it's daytime here 1t Is night somewhere
#lse, that when 1%'s winter herse it 1a summer
somawhere else, intrigues him. If the teacher
uses & globe and flashlight to demonstrate the
movement of the earth, and makes the mistake of
moving the f'lashlight inatead of ths globe, soma
echild will bes quick to corract him because he has
learned somewhars that the earth moves around the
sune

The ehild's intereat in the univeras includes
more than sters, spsce, snd planets. Animals are
an abiding interest of seven=year-oglds==animals of
all kinda, from thelr own and thelr frienda' petas
to dinossurs, This intersst 1s ons that can be
relied on at eny time of the yesr and returned to
over and over again in different ways.

Dinosaurs ssem to have & special fascinstion
for the second=-grader,

The seven-year=old 1ls interestsed in the devele
opment of 1lifes on earth. This interest is satisfled
by the briefest possible dascription.

His interest in studying about people in other
times and places is extremsly limited.

sseBovan=year=olds do not have a great under=
standing of the scientific facts that Intereat
themssssthey do not really know ho# far one mile
iss WNevertheless, 1t 1s satiafying to a curlous

seven-yesar=old to lnow that the sun is in a
place many millions of miles away. This sstis-
faction has to do with his wish to know mors of
the world he lives in as he explores the basis
but unasked question, "Who am I™™ "™The sun {s
an unimaginable distanse away but still a dig-
tance that is somehow measured, and I am here,"
Though never put into words, this s perhaps
the core of the seven=year-old's satisfaction
about intriguing and awe-inspiring facts.

Ho matter how far out inte space the saven-
year-old's interest goas, he relates it to some=
thing in his own life. Talk of air snd somecne
w11l say, "If you don't have air you couldn't
breathe”. Questioning about & new sister brings
the remsrk, "She haas Pablum now., It stlcks to
her jaws."

Interest in family.

The seven-year=old has & strong intersst
in and feeling for hi- own family,

ssesto the seven- year-old, families ars an
averyday subjects He lmows what makes a family
and how 1t worka. So, while much of his conver=-
sation 18 about his family, he 18 not Interestwd
in families as a subject for study,

fe finds 1t diffieult to talk about the
aspects of his 1ife that matter most to him,
fe i not as likely to talk of hls own problems,.
And never forget thaet the saven=year-old does
have problems. He 1s struggling to aefine his
place in his family, to understend that he s
important to his family. FHis wishes and his
family's wishes are sometimes in conflict and
cause tenslon. He has times of lonsliness, fear,
anger, gullt--ss does everyone slase, He 13 de=
pendent on the adult to lmow and understand his
diffieculties, He likes to hear storles of cther
children who have met and solved troubles like
his oWh...sIt is comforting to him to know that
:2“1“ have besn troubled or afraild or sorry, as

Be

Growing understanding of right and wronge

The seven-year-cld ch!ld's senss of truth...
1s by no maans fully developed....he 1s still not
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able fully to distinguish between a strict
rehearssl of the faots of an {ncident involving
h}:lilf end an lmeginative account of the ine-
eldent.

Some second=gradera atill must mateh
another peracn's story with one es good....The
child should not be esked to back up such m
claim 1like the following:

Teacher: 1 was visiting Jim's

mother and guess what happened?
Jim's psrakeot came and sat on

my heads

The seven-yerr=old's sense of right and wrong,
though growing, is still based on the "bad" things
his parents and teachers have disaprroved and the
"good" things they have approved.

The children mey know the word conaclence, but
they have s wide range of ideas as to what conaclence
i8. Many of them know Walt Disney's animeted cartoon
Pinocchic and rafer to the cricket (one child ealled

& tle thing like a turtle™) who was portrayed
ag Plnocchio's consclence,

To learn more about the way sacond=graders
think, listen to them speak. Do not ask questions
in order to telk the children into answera you havs

decided anenrd of time are corrsct, Listen to thes
seriously and with respect.!?

Implicstions for Heligious Education

Gods As the child moves Into tha larger world of his
environmant, he begina to ses the vastness of God's world.
He ia able to underatand God only bescsuss hs has an imoge of
his parents, Perents have been strong flgures and have pro=
vided mescurity for the child. When sometning broke, Dad could
fix it. When he 1s hurt, Mom can hesl the wound. But ms

this naivete begins to vanish, something or some ne alse must
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take the place of the parental image. As the chlld's world
oxpands, & wore omniclent, omnipotent figure 1s needed by
the childe God becomss this figure,
This process began at age five or aix, Since the
parsnts cennot serve the neads of the ehild, a super father
is » ready substltute. Thus super father is seen in anthro=
pomorphic terms, The child muy want to cell Alm by tol.phonl.lﬂ
An example of this transferance from parent to God is
the develcpment of conscience:
Initially a ohild obeys out of a direct fesr
of punishment from & parent who 1s physically
presents This has been characterized as the period
of external -urnllt{. In time the child develops
internalized controls, and the concept of God pl‘%l
an important rols in feciliteting this process, he
foer of retribution is projected heavenwards, that
is, towards God in the imege of the parent. God
becomes a super-parent all=-seeing and all-knowing,
from whom it 1s not possible to hide cne's wrong=
deings,. Parent and God are more or leas literally 19
equated, There followa the formation of coneolence.
The formaticn of conscience begen 3 long time sgo. The
eguation of God and parent has been developing In the lest
few years. By age seven he 18 at & threshold. God is not
totelly comprehended. The child wants to know mors of this
imege. His questlons are resolved ln one of two wiys. Either
God 1m maerely a juper parent in the orthodox religlous approach.
Or God may be developed as something moras, Elther his concepts
urs arreated at sge seven or he goes on to equate God as some=

tiilng more than s super parent,
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The resdiness of the child to mccept the
opinions of his elders, perents especlally,
pleces @ heavy responaibility upon them. Up
to epproximately the age of six the child not
only sccepts thess opinions, but tuns them into
ubsolutes....This reaction to moral standards ss
though they were sacred no doubt stems from the
child's concsption of hia parents as infallible
and omniscient beings. But thls phase of "morsl
sbeolutism" begins to bresk down after the age
of six, es the child comes to reslize that thers
are other moral codes than theirs., What often
saves the child from morel bewilderment at this
time is the emergence of the notion of God, the
highest authoricy of sll., Hence the immense
importance of early religlous training, the objact
of which should be not the re-establishment of the
absolutism of the earlier period but Lhe inculeation
of a hugsna and flexible scheme of m ral and Accial

velues,

God cannot be concelvad as & super psrent. He muet ba
geen &s being above human attributes, beyuad perents or athnle
groups. What this "beyond" ia, 1: subject to theology. But
8ll theologlana will agres thet the notion of a super parent
must not be the finel stage of development.

Theologians and educators wi'l agres thst the child
must bs enabled to achleve reslity. It is generslly well=
known that up to the age of five or six & child may bellave
that what he wills, comes true.°l But by age seven he has
normally dispensed with th:is feeling of omnipotence. At age
seven he begins to schleve reality, Instesd of seying "the
moon moves because I make 1t move,” he now proclaims, "'the
woon moves because God mekes 1t move.'! ,..this represents &
long &nd lmportant stsp in the direction of reelity."22 4nq

with thls reallty the child becomes concermsd over God'as
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place in the world.zB Now he wants to know more about this
omnipotent image celled "God. "2l There 18 & certain skeptiw
clsm that naturaliy sccompany the gusstions., Since the
personal relatlonship with God has begun to diminish with
the passing of the ocedipal atage, there occurs doubt as to
the exlstence of & supar father,

Therefore, at age seven the child'as notion of God must
move from a super father imege. Ood can no longer be portrayed
in anthropomorphic terma. Yet many mdults retein the super
father concept of God. It 1s at this age level that, for
many, the development of & God concept 1s srreated. Therefore,
the responslbllity of moving the child along to & highsr
concept of God rests with the religlous school. At this ege
it 1s a netural development to move awey from en absolute
dogmanic concept of God. It 18 not so natural for the adult
to give up his six year old notions. It bLecomes apparent,
then, that the religious school must expand God beyond the
super father concept to & Greet Fower that controls 1ife, the
universe, and death. Thile process acts as a re-enforcement
for the chlld at the time when he 13 skeptical about God.

Needless to say, Seven 13 not sager to dispense with
God (unless father waa & bed imege to the childas?. And he
nesd not dispense unless hils notions and concepts are totelly
agoinst his snvironment., If the ldeas of God and Judaism are
dlametrically opposed to his later knowledge, thare is deflnite

dunger that the former learning will be dllcard.ﬂ.e6 Wa cannct




sedcl: Lhe convept =2 Suntt Ly marely partreglng God as Dayan
He Emes.=! later axperiances and poasible tragedies will
dlotate disecarding the truth of old and the Judge of that
truth. Untimely death especially, cannct be axplained !n
any theclogical terms. The child must know that God does
things that are bayond our understanding. Judsism does not
provide an answer to the problem of good and evil.

At Dre Erich Lindsmann28 recently pointed out,"Heligions
und philosophers have always taken accpunt 'of Lie mtaar s ond
redlure in 1ife! and have made no elaim of 'sverything belng
solvable in an optimistlc way'". This sttitude must be con-
slstent throughout the religlsus school curticulum. Then
later lnowledge will not vause disdaln, but raspect for the
mature humility of our falth.

Tt is nt age seven that tne child 1s ready to racelve n
more mature approach to God and religlon. The child stands
befora s threshold. Either he refusss toc step over and retaina
the super Pather conospt and & dopgmatic, absolute spproach to
raligion, or we enable him to atep over into the iiberal faith
of Judsism., In & ysar or two that threshold will disappesr.
It 1s aither at ace 3even or an abnormal rending &t collage
ars. Whet i1n worse, i{s the possibillty of never moving aszay
from his childish notlons.

His society. In sddition to the psychologleal readiness

af the sevea year old to move awny from & super fathar Cod,

20

thare are other factors to consider. The child has reached
2 stege where the environment i{s to play a major role in his
life. The predominant group in hia environment 1s his peer-
group. The peer group and thelr mores begin to diotate
cantredictions to previously learned values,
ssshls parents tell him that, in addition

to obeying thelr moral teachings, he must adapt

L luself to the code of the crowd to which he

beslongs. But sllesgiance to the peer group ususlly

damands of the child that he depsrt from the

parental moral code in some respecta. In any

Cuse, 1t 1s their child and not they who must

resolve the conflict between his authoritarian

conscéience and the peer=group standards. But the

parents heve shown him in many ways that they wggt

bim to come to terms with peer=group standards,

We ase, then, that the peer group not only creates an
amhivalence which was encoureged by the paranta (who were
also the muthors of the initial velus system), but ultimately
the peer group may dominste the child, If a transcendant
powsr, which 1s sbove and beyond the locel group, does not
appeer ol the horizon, it s very possible thet the peer group
will reign supreme and enarchy will be Its leader. As the
parenta fede into the background, s relipglous value system
must tske over. As God becomes the gulde for morality the
child becomes equipped to judge his peer group.

In erntrast to this approsch, the extreme sccial
sclentist mar demand thet the child make a total and absolute
sdjustment tu his peer group even if previous notions need be
forfeited. Thie writer feels that neither the dogmatic approach

of an 811 supreme God=-who 1s slways right and must be obeyed=-
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nor the totsl adjustment to the paer group is the desired
effsct, Rather, It 1s the dynamic relationship that is
crested by both forces; namely God and universal morslity
interscting with peer group amd morss.

In feet, Kurt Lewin describes & group !n just such a

Strong and well-organiszed groups, fer from
being fully homogeneous, are bound te contain a
varisty of differsnt sub=-groups end individusls....
A group is bast defined as a dynamic whole bn‘ad
on interdependance rether than on similerity.-

As pointed out above, God and parents ere equated us
one. FPurther, God, perent, and values are squated as one.
If we oan call this aspeet of tha child's personslity
reliplon or relipglous values, we asee the full import of
Mr, Lewin's statement, The individusl is an identified
i{ndividual becsuss of his specific set of religlous values
which are diffsrent from the group as & whole, Hls individu=-
ality s fdentifieble becauss of his religlous value systems.

Lest the child becomes anonymous in the group he must posasess

and maintsin a relf{gious value -,.tn.n

Havighurst rightly points out thet the child's conaclence

acts ss part of a dynamic whole to determins the child's moral

behavior:

The...consclence does not require the child
to submit toc the pesr-group code. It snables him
to come to terms with the peer code, 1f that la
possible without sserificing the basic morsl values
of his conscience am he acquired it from his parents,
It enables him ususlly to solve the problem of obaying
his consclences, st the aame time gerining and keaping
the approval of his peers.]
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Until now God and attitudes wers unchangeable in the
child's world. But it is specificelly at this age lavel
that the trensition from a dogmetic conscience to a "rational
consclance™3 tayes places Thus, God, Judeism, and the
Universe sre larger perspectives as opposed to the peer group.
The pesr group snd its influences are with the child. No
one need mssist the force of the peer group for the normal
child. But the learger perspective needs help. For the
child's mental health, the larger forces must be brought 1into
bis scopa of everyday living and growing.

Thus we ses the pecessity for providing the child with
n sat of spirituel values that will geln and maintain his
identity with the peer Eroups

In addition to the tension thet is erested hetwesn the
peer group and the parents, there mre other Influences that
play & minor role, yet no leas significunt .

ssathe paychological needs of childhood
generate what it seams no exaggeration to call
& craving for religlous experience., The child
is in & constant state of psychological readiness
to take up religilous ideas. And this reediness
exists even when the parents uxert asvery offort
to insulate him againat relizisus influences,

Upually, however, the ehild subjected %o e
siendy flow of religinus influsnces outalde Lhe
home, and these may not coincide with tha teschings,
even religicus ones, within the home,

Given the wide verlety of religious influences
pouring in upon the child, the problem that confronts
the psrent ig whether to control these influences
in terms of som® set of religlous convictions of his
own, or to leave the whole matter to chance. The

dangers of the latter course are plain, It is t
lsave the child's religion in thl’hlnd; of baby 5
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sitters, domestic servante, friendly neighbors,
other children, and so on. All these can, and
often do, make & lasting !mpression upon a child,
scmetimes healthful, but more frequently hlt'lﬂlﬂ"*
Obviously, the rellgious school esnnot depend upon
perenta to provide rellgious convictions. Nor can it, "leave

the whole malter to chence."

Conelusion

The Reform Relipgious School educator mey now ask,
what relevance or significance this material holds for
teaching the child. Before answering the question, let us
summarize the materlal.

A. The seven year old child is interested In:

l. Lifej le. bables and animals

2, Universe

3. Death

s God's relation to 1, 2, and 3.

S« The child's relation to 1, 2, 3, and k4.

B, The emergsnce of a God concept cocurs as a result
of the transference from parental omnlscience and
omnipotence to 8 super father pomsessing these
ell-pervading powers.

C. The pesr group and other soclal groups have entered

into the arena that struggles for the child'a loyalty.

The question of the relevance for tha Raform Religious
School can be answered best by portraylng an image. Two
edifices sre seen with = wide gap saparating them. One 1a
symbolie of the home and the parental influence of ths child,
The other edifice is the child's peer group end his environ-
ment. The home 13 excluded from the peer group and in the
mind of the child, totslly different. The child doss not
bring the peer group values into the home, nor the home into
the peser groupsy A schism ensues and 1a irreparable by either

edifice.
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The religious school is the bridge between the two.
It 18 adult authority in the millieu of the peer group. It
is in this setting that the chlild may resolve hls conflicts.
Yet the school is only temporary in the child's life. Some~
thing that is more permanent must ultimately become the
bridge. At first, it is the rsligious school. If the school
18 successful, the bridge will become .od. Ultimately, 1t
is hoped that Judaism and God will absorb the primary levels
of home, school, and pser group. Subsequently God end Judaism
become a way of life.

It is obvious that without religlous school, the gap
can never be bridged and thus the process of developing &
way of 1life through Judaism 1s halted and inhibited at this
propitious age level. The Reform Religious School has the
important responsibility of enabling the child to mequire
Jewish spiritual values. It muat gulde snd direct the

maturation and development of these values.
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CHAFTER II
RELATED CURRICULA AFPPROACHES

Introduction

We sre now in & position to review the various eurricula
that relate to teaching the second grade child. We have seen
in Chapter Une that the seven year old child has a need to
find his place in the world. This need cen be exprassed in
meny ways. In the former chapter, we found that the child
contemplates, raflects, and analyzes the world about him.

He demlras to work over impressions and ideas thet have enter-
cd hin 1life.

Expreased another way, the child is cuncerned with
11fe; his own 1ife and how he cema into the world (birth).

He 18 intorested in discovaring the universe; the cosmos andl
nature, He i3 interested in demth, now that he 1s swsre of
the passape of time. He wants to know God's plece 1in the
worlde

In his attempt to answer the pressing question o.,

"Who am I?" he wants to know that the sun 1s fer away and
that he 18 right here. In his desire to know sbout 1ife,
he wents to knew about animals. Animals (from pets to
dinossurs) sre living and so 18 he. The child has problems

and confliets thet center sround his family. He is comforted

to know that another child hma had similer problems and hes




——
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solved them; that adults heve been troubled or afraid or
sorry, as he is. His concept of consclence is not fully
developed. Good and bad are still messured by approval or
disapproval of adult anthority.
From snother standpoint, the fact thet the child has
2 need to £ind his place in the world aes besn expressead
thusly: God i1s seen as & super=father - anthropomorphic.
Good and bad may be transferred to the super-adult's approvals
Other forces are entering the child's 1ife to threaten this
morsl absoclutism, The God-concept must begin to move on to
@& nore humsne, flexible muthority. The eliild begina to
schieva peslity, Instead of the child's will, 1t is God's
will that moves things in the world., But the full develop=
ment of this dynamic concept must wait until the child hes
devaloped s capacity to concelve of more somplex notlons.
The ehild hes m eraving for religlous idess. He will saek
religious teschings. If not satisfied by the home or scheol,
he will receive it in another place or from other people,
This 18 tke problem. A child of sevan years of age
has the eraving to know his place in this complex world.
Ha ssarches for many answers to hls problem. In this soclety,
religion 1s held up As @& possible answer to this prassing
question of, "Who am I?" Does the Reform Religious school
provide an answer to this quest ton? If not the Union
Currieulum, perhaps other text books availabla for the primary

grade child. If not, perhaps some Christian sources.

We now come tc & junction. Religlon 1s held up as
An answer to the child's sesrching. Either we declare to
the ehild that religion 1s not the plece to find the answer
(and thus thls thesis ends here); or we attempt to provide
knswers for the inquisitive young mind (in which case we
continue to rearch for materials in the field of educetion).
In choosing the latter, it will be clearly shown that hereto=
fore there 1s nothing avallsble that Is pedagogically sound
in 1ts approach and answers the child's need to find his place
in the world.

In the older grades, the teaching of God snd Jewish
religlous valuss are taught and with possible sucecessi but
this doss not exempt the religious school from answering
the neads of the younger child. In fact by helping the child
in the primsry grades, the religious school will be more
succesaful in the older grades, If an infant and chlld learns
that love, security, and comfort ecan be found in his parents,
he will know in later years where to find 1t when it 1s neesded.
Similerly with the religious school. If, when the child first
poesks answers, he is able to find 1t in his religious achool,
he will know that in later yeare he cen also turn to hia
Temple for the needed answers to pressing questions. Thus,
the 1eligious school, at all age levels, must enable the ehlld
to find his place in the world.




Union Curriculum

Philosophy

The Philosphy of the Union Currieculum can bast be

understood by considering t e gulding principles as stated

in the curriculum outline I r the Jewlsh Religlous School.

The follewing is an abatrect of the aforementionsed prineiples,
The numerals are mine:

1., It 1s our duty in the education of adults and
children to esteblish & firm conviction of
God's presence, His beneficent governance of
the uulverse, His Infinity ret His nesrness to
tvery searching heert. Thia is the ultimste
#im of 211 our education and the test of its
effactivenesa,

2. Religlous education must lexd not only to infor=
mation and knowledge but also to character growth
and parsonality development.

3. It 1= still our aim to make of our children
1ife=long Bible resders ao that throughout
their days they may be taught directly by
Moses, Tsaish, Sclomon eand David, snd other
immortsl authora of the Bible,

ll« The drams of Jewish history, espacially the
story of Isrnel's unflegging courage in behelf
of 1ta faith, must become & proud poasession
of the soul of avery Jewlsh child. It must be
taught as & mesns of giving & child inner
atrength and the abllity to face the environ=-
ment with confldence end dignitys

5. Tha Praysrbook, which la the historie vehicle
of our communion with God, muat be an important
sub ject of inatructlion.

6« We must build in the child a love for those
Jawish observances whieh are vital in pressnt=-
day living and such new obsarvances as may
bacume helpfuls
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7« seswhatever intensifies that sense of brother-
hood throughout the world and over the ages 1is
an indispenaalle part of our religlous instruction.
The sacred tonguesssis the only languege common
to our brethren all over the worldeess Also the
philanthropic institutions, loeal and inter=
nationel, the Jewlah 1ife in Israel...8ll thess,
as they tend to bind us together, bring to the
ehild's heart the consclousnesa ol the covenant-
people and must be usad as a pathway to the know-
ledge of the God history.l
A worthy project would be to first diascuss each
prineiple in light of the present thinking of Reform Judasiam,.
This may ravesl & lack of agresment concerning such views
na Iarasl and the chosen people concept., Although the
Contral Conferencea of American Rabbis may dellberate lnten=
glvely over auch subjects, it appears that the makers of the
curriculum lve assumed a partleuler polnt of view, There ia
nothin: disagreeable in mssuming such & point ef wiew. But
it should be stated as a controversial issue,
The aforsmentioned worthy projeet would alsc call for
a discussion of proper em-hasis in time and years of each
principle. Subsequently, an examination of the application
and fulfillment of sald prineiples, btut this thesla is not
soncernad with the entire Uniop Currdculum. It is only
interested in the second grads and the teachling of Jewlsh
spiritual wvaluas, Thus principls number one end posslbly

number twe are relevant snd worthy of discussion (for a

Atscussion of the sntire surriculum seas footnote number 2)s
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Evsluation

To eatablish & firm convictlion of God's presence
is not only valild but necessary for the child's spiritual
growth and developmont. As was clsarly statsd in Chapter
I, the child searches for a mesning of . universe and
its reletion to a Supreme Deing., The child asks and sesks
anawers about God. He will mequire the answers elther
capriciously or through deliberate directicn of the relig-
lous school and the home. For ths child's psychologieal
health it ia neceassary to ssatablish & firm convietlon of
God's presence.

Therafors, the first prinelple of the Union's
philosophy is walld and necessary and in accordance with
the sclentifin knowledge ss atated in Chapter I,

In consideration of the seecond prinei:-le, thas home
must be primarily reaponsible faor the character growth
and paraonallity development. Ths school ean have a positive
and effective Influsnce upon the child, bat heretofars thin
has been subject to the individusl teacher and her ability
to relate to tha children. In any future curriculum, the
only additlional influence on the child's perzonality devel-
opment 1s & teaching of attitudes and values within the
subject matter. This would not only influence the child,

but mey heppily shape the teacher's value system.

Applicetion of Philoscphy
Now let us examine the sctual curriculum to determine
if thls eardinal principle is reeslized in the religilous
achool clasaroome
The currieulum for the second grade is divided into
three main arsas: (a) Jawish hollidays and thelr ceremonies,
(b) Biblical personalities, and (c) the formal study of
Hebrews It is importent to cite abstracts of the actual
atatemants as the resder will notice the word "God" inserted
in sach?
1. Through the partieipation for and celesbration
of eech of the holldays of the Jewish year the
6hild 1a brought oloser to: a happy self=-
accaptance as a Jaw; appreciation of t he value
participating in Jewlsh 1ife; knowledga of the

Jawlsh way of 1life; a Jewlah relantionship with
(foda

2. Again we aim to acqualint the child with his
pewople's greatast treasurse: to let him know
how his people's heross wera men influsnced
by their faith; and to aelp him deepen his
relationship with the God seen through the
storlea of these personalitiea.

3. Through this (lshrew) the ehild will come
to master a major Jewish akill, one which
will bind him closer to his people, enable
him to participate in thelir way of 1ife
and uppreclltg at firat hand their traditions
of thelr God,.

Alti.ough the subject of God or religious values aras
not explieltly outlined, they are mssumed to be taught in
the classroom. The reason for not inoluding any specifie
text or allowing any time for this subject 1a that it s

sagumed thet God will be taught as related to every subject,
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OQur sima clearly indicete that inspiring the
child with a positive and ablding faith is our
first conecern. For both pedagogic and religious
ressons, however, we belleve that teaching about
OGod 1s best done indirectly, though with firm

purpose gh;gigle antire Eﬁg‘ua&m. The
liurat:t:-. [T s history, ethics and the

observances, which go to make up Torah provide
ns with the concrete and practical situstions
é:drnich we may come to know an”® learn about

Thus, wa have seen that slthough the philosophy of
the makers of the Unlon Currieulum consider the tasching
of a falth and about God, they provide no specifie
pection or text provided for such A subjects Yet there
is & text that 1s widely used by many of the reform
nongregations; namely, the Kripke seriess. The following
is an analysis end review of the texts written by Dorothy
Kripke., The Kripke serlez 1s assumed to f1ll the vold
in the prescribed Union Curriculum.

Bafors entering into the analysis of the Kripke
serles, 1t must be stated that the Un'on Currieulum doss
fulfill the objectivas in theory that it sata out o fulfiil.
1n other words, the currfeulum ia not inconaisten' in first
stating a philosophy and than not having <« text ¢o mater=
ializa that philomophys It recognizes the leck of any
text on Jewlah epirituanl values or on the teaching of Ood,
As stated above, it does not deem it necessary to provids
the Religious school with a specific text. Thus the Union

i1s consistent and logical in ita presentation if a currioculum.
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The lack or vo.d lies in the fact that thes hopeful
temohing of God 1s expacted to naturslly accompany any
subject matter that 1a Ineluded in ths curriculum. This
is subject to the capriclousness of the teacher, but the
teacher 1s often lacking in her knowledge of a Jawlah
conespt of God. In addition she lacka the confidence
to teach sbout God or to specifically transmit Jewiah
spiritusl values. If the rabbi were to teach each subject,
the ides of Cod snd religious values might be tranamitted
to the child, but the tescher is most often unqualified
to undert “e such a responsible task. Therefore, in many
cases, the lack of any text and the assumptiun that
religious valuss will naturelly scecmpany the related
subject metter results in a vold. God and Jewish spiritual
values are not tsught In the Reform Religlous school.

W2 may thus consider this a gap in the presant
currienlum first, becauss the shilossphy spscifioally emlls
for the ..."education of adulta and childrean to sstablish
a firm conviction of (od's presence, His beneficent govern-
ance of the universe, s..."and soc forth. And secondly, thers
is a vold In the present ourrliculum bscauss as was shown in
Chapter One, the ohild's development and growth demands a
kmowledge of God and a definite knowledgs of the religioua
values of his environment. This is in accordance with
tha second prineiple of the Union Curriculum's philosophy
which ealls for, "charmctar growth snd personslity developmont.”




The fragment of the chlld's personallty that fa shaped
by values end B concept of Cod ls naglected in the
Heligious school.

Lot us now axamine the Kripke series tc determine
{ts effectlvensss in f1lling the sbove mentloned vold.
Tt must bea noted that the Kripke series is the only text
avallable for this age group that attempts to deal with

the imowledge of God and Jewish spiritusl values.
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Kripke Seriss

Dorothy K. Kripke, has written three small volumes
for the primary grade childs The firat 1s entitled, Let's

Talk About God.> She has written such a volume because of

her own sensitivity to the child's quest for answars nbout
Gode Mrs. Kripke 1s humble in her attempt to fulfill the
need of the child and is well aware of the possibles short-
comings charscteristic of a ploneering affort. She is
equally aware of tha nesd to expand har tex% for the child's
understending and comprehension: "Thase pages obviously do
not presume to answer all the questions of the inquiring
child, but the Imaginative and intelligent parent and
teachar will, I hope, find this book to be & useful and
stimulating gulde,"®
Mrs, Kripke muct have an sspecinl ralationship with
her husband's congregantas, for otherwise she could not have
sensed the need of parants to posseas an adequste text for
thair children.
The varlety of questions asked of & rebbi's
wifs is Iimpressive.
Une quastion, however, comes a8 a constant
rafrain from parents of young children: What,
and how, do I tell my child ebout Cod?
This question, however, comes not from parsnts
who wish to folat a God=idea on their small
tchildren prematurely, but rather from parents
who are confronted with questions and find them=-

salves At a loss for an anawer rh%nh is meaning=
full and simple at the sama time.
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Thus the author recognizes that the chlld does ask
the questions and the parent must be ready with an anawer,
not parent imposed, but child directed and child centared.

The author is slaso sware of the problem of teashing
concepts of Ood thet will necessitate re-teachling or un=

loarning later oni

1 have trisd to avold one practice which
seams to me %o be A very serlous errar.
refer to the common practice of teaching
children about Cod in terma that must be
unlearned in later years. Hance, in these
pages, (od 1s not plcturad in anthropomorphic
terms; He ia not pletured ms a punisher of
asughty children or as ona who aples on them
constantly; He ia not plctured ms s superman
or & superking; the reward for obedlience to
God's law is not pletured as a ticket to
heaven, but rether ms inner peace and happlness.
For the small child, however (who is not yet a
philosopherl), one cannot avold Eowpletclr
lenguage which personalizes Gol.

The common practise ¢f teaching children about God
in terms that must be unlearned in later years 1s o serloun
problem today. First, the perents arc eager to angwar
quedtions and often afford tue child with erroneocus AnN&swWorf.
The main eause of this error ls that many parents were
never exposed to proper information either in rellglous
school or in the home, Seccndly, these same parents sere
often the tamchers of our religlous schoola. Rather than
display thelr lack of knowledge to the ehildren, they may
offer the wrong answers, This 1s the main dirficulty
inhersnt 1n the Union Curriculum. The Kripke series attempts
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to overcome this shorteoming by providing answers that
will be conaistent with later learning.
As n first attempt to snawer the pressing questions

of the primsry gredes child, the Xripke zeries is an adequate

attempt. But the text, let's Talk Abcut God, and the other
two texts, Let's Talk About Ripht and Wrong, and, Let's

Zalk About Judaism, are lscking in spproach. They ars
similar to the Unlon Curriculum in thelr inadesquacy in
that both depand upon the adult's sbllity to expand the
sub jeot matter. Although the Kripke seriss comes closer
to eliminating the capriclousness and dependance of the
adult, in that it scta as & gulde %o both children snd
lender, it ls at1ll dependant upon the mdult. It is
dependant upon the adult's ability to hold the child'a
interest and to implant the idea permansntly In the
chlla's mind,

The Kripke series is written mors as s catalogue
of ideas than a group of Interesting storles that the
child would more naturally retsin. One exemple will
suffice: In the Krilpke aeries, one parsgraph tallm the
child that God made the sun. This 1s one point amongst
many that are listed on one page to tell the child that
God made the world.

112§§'§at:§: E:r?;d;ytz:yfriﬁztt;:nttgvsév'
moon tc glve light at night., God liked the

sun snd moon. And He said, ™
peogoint: e snld, "The sun snd moon
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From this statement, the child is to remembsr the
faot that God made the sun snd moon. Contrast thls to a
story of the crestion as told by Dr. Schwartzman in his
new series, Orientetion to God, Frayer and E;g;eg,q now
in its uxperimentel edition:

Henk, the hero of the series, s.udenly wakes up
frentleally to behold the sun falling. Hls mother rushes
to the room to detormine the difficulty end calmly explalns
that God meds the sun to stey up there snd the moon and the
stars. Hank is thankful that God made them that way.

An exclting story 1s told thet holds the child's
intersat and helps him remember the fact that God ls the
ereator. The child can eeaily relate to Hank who is his
peer end he can identify with similar fears and emotlcns
that Hank expresses. Judalam becomes not A catalogue of
ideas, but a series of excliting storieas and prayers for
the ehild.

The Eripke series is an sdequete attempt to anawer
the questions mbout Cod and the Jewish world about 1R.

Its method 1s inscequate, in thet Lt catalogues ldems and
1s not very sttractive and interesting to the child. In
addition, it suffers the same shortcoming of the Unlon
currioulum (although in ¢ lessar degree) in that 1t depende

upnn the teacher to make the lesson affective.

Lo
Unitsrian View

The Americen Unlterian Association has carafully
atudled the findings of the social sciences. From their
studies they have formulated a phllosoply of education
and child peychologys The Unitarian Curriculum is dis-
cussed in this thesis bacause 1t 1s one ol the few
surricula thet approximates the philosophy of Heform
Jewish education.

The Uniterian Church (Beacon Press) presents a
convineing argument for a new approach to sducatlon., Ita
psychological observaticns must be viewed with the aware-
rneas of its religlous philosophy. Thus & brief descriptlon
of its theology &s related to education must flrst be
considered, In order for the Jewlsh aducator to better
underatand the distinctlion, = brief comparison of 1iberal
Judaism will mlso be considerad. Juxtaposed, the Jewish
educator can more fully appreciats both polnts of view,.
Theology

As a 1libersl sect of Protestantism, the Unitarlan
belief holds that revelation and miracles (in the traditional
meening) are not in consonence with modern thought., This
would eliminete selectivsness (chosen peopla) and dogms.
Thus all ralligions sontein a degree of truth. Modern man

experiences "ravelation" by his increasing insights into
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11fe. To study ell religions, then, would be the Unitarian
form of Revelation.

The liberal Reform Jew will, in fasct, find difficulty
in distinguishing his own faith from certain mapects of
Unitarienism. Consider the following stetement: " The
foundation of our religlon does not r.«t upon miracles,
nor do we belleve in Truth as something revemled in its
fullness to anyone in times past."10 The Reform libersl
peea the same stetement idertifying his own falth. The
1iberal Jew may csll it "Ongoing Revelation®. In contra=-
diatinotion to this approach, ons may clearly see the dogma
of Orthodox Jewry which claims Hevelation at Sinai appli-
ceble to &ll times and all people. Cod's work iz unchanging.
The Christisn Orthodox considers the teachings of Jesus as
binding and permanent for all times.

Not so with the liberal, be he Protestant or Jew.
"Growing insights are the only ravelatlons on which we

11 is a Unitarian statement. The Jewlsh liberal takes

count,
more pein and effort to make the sams pointe. Libersl Judaism
provaes historically that evary movement in our history was

an oxpresalon of progression of thought. The prophets called
for » new religlon different from the Bibles The Rebbis re-
interpreted in order to constantly change the religion to a
ralevant falith meaningful to its time. Whether this be

acourate or not 1s subject to the degree of one's liberality

L2

or conservatism. What 1s important is that the liberal
Jew strongly holds to the point of visw that Judaism s
& dynamic religion that must be under constant change and
growth in order to remain true to the spirit of old,

Though the similarities of theology are many, there
is a sharp distinction which cen easily be discerned.
Reform Judaism 13 committad to ths pmrat as well aa the
present. FHealizable, achievable gomls ers only part of
the overall commitment of Jews. The Jew is nlso committed
and dedicated to a past end futurs. The pest, present, and
future constitute a Universsl. And it 1s the Universsl
(in terms of time) that csuses the sohism with the Unitarian
theology. For they claim that, "It is only nas God 1s
manifest in thiz present world thst we may discover Him,"12
The immedinte reslizations and pgratifications of human axpar=
lence are resdily more scceptable, but the Jew must imsgine
the psst sufferings and glorfes ss part of his heritsge. And
when he has trained his visionary apparstus he must undertake
the responsibility of projecting into the future, He must
live also by ideals and aspirations heyond the horigen of
the personal hare=and=-=ncw experience. Thus, libaral Judaism
ls distinguished from Unitarisnism, in thet it embraces the
past (heritage), the preseant, and the future (messianism).
Education

The extremes libarsl approsch of the Unitarian 1ls

manifest in their philosophy of education. Training or
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molding the child should be permissive. The adult must Repeatedly, the Uniterisn educator sxpresses this
be caraful, lest he impose hls own value system upon the " view of a permissive spprosch. This concluslon 1s derived
ehild. The child must be permitted to grow in his own from studles and reports of ehildren. The child is not to
way. Just as one must be able to chooss hls own falth, =c be taught right and wrong. A cese study of a ehild who hed
must & child choose between good and bad on his own, learned the Ton Commandments 1s cited, X g lacked the
From chlld resring to educstlon, +° Unitarian holds compession for naturs, He was eager to kill = frog. On
to the permisaive approach. the other hand, a girl who had not been religlously indoctrinr-
A mother who follows the "self-demand" thaory ated felt an intimscy end love for natura. One mey conclude
of fasding ﬁa:s ngt think of her baby in terms
of "ﬁood" or "bad". When the baby crles he 1a from thls case that slther goodness 1s in girls who are
not "bad", but hungry, or tired, or constipated,
or lonesome, or sick. When he is qulet he Is raisad permlssively or that tha Decalogue 1s detrimental to
not "good", but is full, rested, relaxed, and i
emotionally secura. e bajn moral outlook. Reallatically, thls cese proves
When a toddler empties mll the buresu drawers nothing. Nor cen a single case study produce & gensrallz=
it 1s an expression of need for exploration. .
When he dumps water all over the bathroom floor ation, Yet f.rced by a partlcular prajudics, the conclusion
it 1a an expression of need for manipulatlon.
When he hits baby sister it is an eggressive 1s that many of the moral principles of raliglon do not have
behavior expressing Jeelousy. For dolng any of ' &
these things tae child should not be punished the desirsd effect upon the chilld's behavlor.
or called "bad", nor should he be praised or
called "good" hecmuse he refrains from dolng Taus the sonelusion ls that & child should be enabled
them. THe solation to these problems lles not
in punlshment or praise for behavior axhibited, and not taught.
but in moiging the needs expressed by the
bahavior, Thus 3
Thus the child ie allowed to grow a2t his own pace ful=- Rellglous educatlon ideally bacomes & means
of allowing this witality to flow ilnto the
f11ling his needs. This is a fomilier approsch to parents culture without diatortionese« They nesd more
opportunity to develop self=girsctlon and to
who have often been confusad by such psrmiasivenass. For galn inner aatisfactloneees™
every child that vindieates thls epproach (becsuse of his The Unitarien educators have discoversd many ill-snffects
possible precocicusness), there 1s another chlld who has cf ralliplous education., As an example of the danger zones,
frustrated hils mother because he wes not weaned o~ tollet Edith Fisher ﬁuntﬂplﬁ writeas of & child that heard the story
trained at the normel times of baby Moses. Inasmuch ns she was only four years old,
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she subsequantly fearsd that her own baby brother might

be drowned. Upon hearing of the evil people being drowned
in the Noah story, snother child feared that God would
drown her if she would be naughty.

Mrs. Hunter further points out with soms validity
that the traditional concepts of God ar taught to children
are subject to erltiniun.17 If God is up in Heaven and
the Sun is "up there", then God will burn., Thia 1z a case
in point of posaible intellectual confusion. 1f God 1s
eonsidered as capeble of maglc, the child eannot respect
or appreciats the sctual order and law in nature. The
child will wonder why God doesn't put out the forest fire
or heel the slck without doctors. The child may feel lesws
responsible for his own setions, 1f God Is so powarful,
iod may be thea source of fear. He ocsused the flood; He ia
cenatantly watehlng; etec. (od can glve a chilld overconfid-
ance that nll 1s In His hands end thus 1ife is overly simple.

Thess sre convineing srguments that may move the
educetor to ammume n noutrel, non-committal approach to
sducetion, Thers sre many risks involved in teaching a child
anything other than facts. Let us now exsmine the soundnesa
of such en approachs
Critigus

A child finde security in discovaring the adult world
of "good"™ and "bad". In Chapter One we have seen thet the
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saven year old child 1s vitally cincerned over finding his
place in the world. He wishes tec adjust to the elviliszation
in which he lives. He desires to becoms an sccepted member
of his family and peer group. This can only be achieved
arter learning the mores of his environment. Only when he
learns the "rules of the game" 1s he happy and healthfully
adjusted. When a child ls uprooted from a neighborhood or

& city to another one,he yearns to raturn to the old environ-
ment whers he was adjusted. This iz not only bascasuas of his
closeness with his former friends. It !s also because he
knew the mores of his 1little scclety; he knew how to behave
in an acceptable manner. Proof of this ls the child whose
futher ia permanently in the Army. Army children have

leas difficulty adjusting beosuse the "rules of the game"
are similsr from one Army installetion to snother. Thus
thoey nesd only adjust to the physicel surroundings and new
faces, The mores and social conduct ea well as the value
systams, are similar, Thus the child hes less difficulty
ndjusting to hims new sanvironment,

In religlious school and in the home, we tesoch » child
how to live in an acceptable mannay in his world. The mother
that can restr=ain any 2!gn of disapproval (even a whinea)
upon witnessing her favorite vase or platter shattered to
pleces is not normel. And even 1f a word of reprimand is
not spoken, the child senses the admonition. The child will
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fesl more securs if he hears the admonition than if hs has
to gueas whather the sdult approves or disapproves. He 1s
more secure with the knowledge of good and bad than whan
he must epproximate. To expect the child to realize that
he 13 expressing n "need” is merely to Impose an adult
insight upon a childe

The permissive approach ia more restrictive than
18

constructive. A child craves for direction. fe wishes
to identify himsslf in the society. To indoctrinate with
s dogms is ms erroneous as to be totally permissive,
Tducatlion may beneflt from paychelogy in that 1t ensbles
the tancher to be more effective. But religion must still
provide the vanlus system and dlirectlion to tha religlous
sducator, and ultimetely to the ohild.1?

Thus we gge that the Unitarisn philosophy iz not
realistie in 1ts spproech to child rearing and religlious
aducatlion, Permisalveness is as much as an impositlion upon
the child as !a the dogmatis temching of a cntechism. It
is not the task of raligious education to create s vold for
the childs HRather, the goal of religious education ia to
snabla tha child to develop m relationship with God, the
universe, soolety, and his ethnic environment and his fellow
man. To accomplish this tesk, religlous education must teach
valuss and a way of life. The Unitarien approach avolds this
task,.

Not only is this philosophy unrealistie, but the texts
that ere published for the purpose of educating tho child in

the religious school 1s Inconsistant with the approsch of
pormiasivensss. The text=books do state m specific point
of view; that 1ife is full of wondsra and miracles, Never=
theless, conalstant with their philosophy of sllswing the child
to grow, the apecific lesson in the taxt remains hazy. It
is naver stated specifiemlly so that the child may sum up a
lesaon for the day. He may aum up knowledge or information,
but never a lesson sbout religion or Gods, Let us now examine
thelr text-books and curriculum.

- for ad

The Wonder of Life Serles, is sspecially designad

for older sixea and seven year oldas. It containa thres
volumes: (m) Animal Bables?0 which aro vivid storles about
the birth of animals, insects, and fish; (b) A Brand New
ggh:?l is the story of the birth and growth of a human baby
througu the firat yesr; and (c) Alwayvs Growing?? follows a
1littls boy through hia first aix years of prowing up. The
objestive of theme storles Is to srouse the child to compre-
hend the wonder of 11fes For sxample in Animal Babies, the
author promises to mava the child te,

esatouch the mystery with thelr feelings; end in

touching 1t, they aras awakened, Indesed, childran

may perhaps fesl the myatary more deaply than

grownups who try to grasp the univarse with their

intellects slone. Through the medium of these

storles, it ls hoped that such awakenings may come

tsc children. We went them to feel for themselves

the Joy and the power and the miracle of being
nlive, and to sense in these 4iscoverles thelr own

—_—
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reletedness to all living things.2?

It 1o dirficult to apply any crlterion thet would
meusure tha success or lallure of thsesa texts tc achleve
their ubjectives. Yet there sesms Lo be an obvlious pattern
in 8ll three booksa; namely, that esch story begins with
excltement, but ends with a thud. The ohild who does not
follow the words [and thus cannot datermine the end) elther
asks if that is the end of the story or tokes on that
quesationing expression that poses the same probtlem. Pre=
sumsbly, the real end l& ncot ln the story but in ths teachera
diraction or the zhild's quastions ebouat the story, but 1ir
the child i= moved tu discuss the atory, sha willl rarely
wait until the end. Rather, she wlll 1ntsrrupt the astory to
relats pardllel inelidants or ask curlois gquestlons.

The pbjectlive of tals series {s fo mrsuse Interast and
grtienlate the wonders in 1ife. Unfortunately the story-teller
fails to aschleve this phjective. The teathar musl articulate
the wonders. ‘‘nece agein, the lesson is subject to the
capricinusnaess of tha teecher's wisdom and knowledge mnd har
ebility to teach the lesson. This deflelency can best ba
saan by contrasting the texts that are lntended for the
saven to nine year nld.

Wonder World of JSodts Creatlon, 1s bused on the volume,

How Miracles abnugg,24 which 1s written for edults. Aftar

the sdult resds thla hook, he 1s to employ 4 teachars guldé
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and 11ttla leaflats that tell the story of miracles to the
childs The child is permitted to keep eesh lealflst and
encnureged to comnmit each poem (that appeara at the end of
each leaflet) o memory.

One lesson wlll suffice to portray the method. On
the second lesson on stars, the miraculsous story sf the
infinite number of stars {s corsluded with the metuphor
that ",..probably thers really ere as many stars as thare
ere greins of sand on ell the beaches of .he worldj"25
Now to make the lesson explinitly clear, Psalm elght 1s
abridged and the ehild is esked to commit Lt to memory. It
1s further eurgested that wheneve: the chilg iy slone in the
dark looking at the stars, that ha recite this posm nf Paalm
elght. By rending the atory, the child was swsd, lesvned a
poem, and Cinelly i= aquipped te romembel ths wondsrs of
neture. The lesson 18 cleer and good pedspopy was amployed.

The Wonder of Lif's Serles, hes nohle !desls and an
doceptable philosophy, but dows not achlove efthar. Ths

ficnder World of Cod's Ureation Serles, on the other hand,

has & sound objective and achleves !t, The former attempty
to help the child adjluat to his famlly and immediste
surpoundings by dlseussing bables and amily problems that
the child may experience. Thils 1s & sound objective in
depordence with psyehalopicnl knowledee of the ehild's needs.

It 1s unfortunara that 1t does not achlave 1ts objective in
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the tert books, The latter series 1s mn excellent approach
to tesching ebout Cod and His wonderous creations. Fortun=

ately, it achleves 1its objJective.

Summary ond Conclusicn

The Unlen Curriculum sets fortk e 1ts objectlve to,
Mentablish a firm convietion sf God's prasence,” It doss
not achlave this tn any text. Unless the teacher 1s equipped
(and most often she is not) to tesch sbout Cod and Jewlsh
apiritual velues, the objective of the Union is not schieved.

The Kripke series !s awars of the need for a fext to
teach about God and Jewish spiritual velues, but falls to
pressnt 1t in an accepteble manner. It is merely s listing
of the fdees and lessons to be lesrned. It cannot hold the
tnterast of the ehild end ia too dependent upon the taacher
to make the subject matter intereating.

The Unitarian surriculum is wesk in its philosophieal
commitment. Ita texts do not mchieve the objJective with

exception of the Wonder World of God's Creation serles,

Otherwise 1t 18 subject to the same criticism ss the Union
curriculums

We have ssan in this chapter that of sll the avallable
material for the smcond grade child, there is one or two
deficiences. Either it states the objective to teach about

God and religlous values, but never does; or it sttempts te
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teach but is not very affactive in its pedagoglcal approach.
The one exception is the Wonder World of God's

Creatfon series which states 1ts objJective and adequately

achieves it. Why not employ it for the Unisn Currieculum?

The answer c¢an he found in diacerning the basic philosophy

of the Unlterlian sducator as opposed to tha Union Currioculum's

philoscphy. The latterts approach specifinully calls for a

Jewish approach to God snd religious velues. Concelvably the

teaching of Cod eould amploy the Unlterian series, but it
would not be extensive enough to satisfy the need to ldentify
with Judaism end Iits values.

Thus, we ses the need to develop a text that would
fulfill the objectives of the Unlon Curriculum. The follow-

ing section of thia thesis seeks to achieve thls objective,.




CHAPTER I

Lasson 1

Yank sliced the orange into halves. A bilg seed dropped
out. Hank plcked it up to throw it into tha garbage can,

"ouchi™ went a little volce.

Hank looked arnund, "Where did that come from?"

"Stop squeezing me, you big bully," went the little
volce.

M¥ho sald that?" Hank shouted.

"Wall, if wou weuld put me down, I willl tell you, you
bully,™ went the little volce.

"Whare are you?" asked Hank.

"In your hand. Now put me back on tha tehle, pleasa,"

Hank looked £t his hand. He noticed that the 1ittle
volece was coming from hils hand and the only thing in hils
hand was an orange sead.

"How, you're catching on. Gently, Hank, gently. Put
me on the table, please."

Hank put the sesd on the table and just staresd. He

dtdn't lknow what to say, for he had never talked to e ased

balfore,
"Hi} My name is Orenge Seed, but my friends call ma
oasie for short. Oet 1t? 0. S. standas for Orange Sand,"

"Hy Osslel Ny name is Hank."
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"Hi Hank. Whew, that was a close csll. You almost
threw ma Iinto the garbage cen."
"Well, i4n't that whers mll sseds belong?" asked

"I beg vour pardon, sir. I dn 7ot balong in any gar-
bage can no mors than you belong in a garbage can. How would
you like it if I thraw you into the garbage?"

Hank lsughed. ™I really don't think you could. But
I'm sorry if I hurt your feelings. It's just that we try to
keep our house clean of trash."

"Traah, he calls ms. Look here, ¥r, Hank, I heppen to
Us & miracle of God himaelf. He created me and commissioned
me to become A plant. Trash he calls me."

"I, I am really sorry," aaid Hank.

"0Oh, that's okay., I wouldn't expect you humans to under-
stand. But look, Hank, where do you think you came from?"

"Well, father says thet I graw from a little seed plant-
ed In a special place inaide my mother and that God helped the
seed develop into ma,"

"And a fine hig hoy you are at that," sald Ossis the
seed,

*Yon dld grow from s 1little cell in your mother's tummy
and God mado thet cell grow into you. Now where do you think
that orange cams fromt™

"Don't tell ms from someona's tummy?™ laughed Hank,

_—
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"Ha ha, very funny. That orange came from a tree snd
the tree came [rom a noble meed 1lke me. The trae and you
weras both planted. You were plantsd Inside your mother and
the tree was planted inside the earth,"

"Well, what do you know," sald Hsnk, "mother earth.”

"Again with the jokes," said Ossle, "But, thia time,
you strike out. Mother Earth 1a the name that many people
enll the good dirt that grows plants.”

"Really?" asked Hanke "You mean Mother Earth does give
birth 1ike reml mothers?"

"Everything hes to have a mother," ssid Ossle. "Planta,
animels, and people. come from somewhers. But look, kid, I'm
not your teacher. All I want to do {s get into some dirt so
thet Ged omn help me grow Iinto an orange tree,”

Hank laugrads "Did you ever see an orange trae, Ossie?
Why Lt is bigger than Sue, and me put together? Just how do
you axpect to grow inte such 4 big thing when you are so
tinyt"

"Okny, wise guy," satd Oszsls, "just plant me and you'll
so0."

"Hank, your orange fulce is ready, Wake up now, or
you will be late for achool," called Hank's mother,

Hank Jjumped out of bed and ran over to the garbage can,
"Mother, what d1d you do with the orange seeds?"

"Now, Hank, you'res not golng to eat orange sesds for




breakfast,”" Jjoked Hank's father.

"Not exmctly, Dad," answsered Hank, "I'm going to plant
them."

"Well, if you want to plent some aseds, Hank, why
don't you plant lims beana? They zrow fastor," said Hank's
father.

"fhy don't wa plent both? We .n put some lime beans
in water and some orange sseda in water and watch them grow,"
added Mother.

"Good 1des," mald Hank.

"But why do you want to plant them, Hank?" Father asked.

"Hecause I want to watch God st work," answerad Hanlk,.

& % o

fihy not plant some of your own seeds and, "Watch God at work?"
Lesson II

Thers 1& no story for thie session. This 1a a period
of renl apirituel growth for the ehild. The teacher must be
swara of connscting God's wondroua works with the gesslion's
aotivities,

One major project is recommended end a few minor ones
to 111 in the period.

The mejor project is derived from watehing a petunia
bud open up. Thla can be accomplished by storing the petunia

plents in & dark closet until the class begina.
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For most teachere, they may bring the plants to school when
they attend Friday evening services or Saturday morning
services. Tha plants will bs ready for Sunday mornings The
bud must be an inch in length ebove the calyx. Ths bud
should look slender, strongly ribbed, hairy, and of a dark
shade tending toward green. The corolls 1ls mostly out of
slght, folded compactly between the riba and ending in a
1ittle pouch or liplike fold. At this atagn of growth, the
stalk bearing this bud, 1s cut and set in a glass of watar,

Within thres hours the bud has become & baautiful
flowar. Various projects may be oonnected to thls expar-
ience of witnesalng God's wonderous work,

As Making sketches of the bud ns it opens.

B. Polaroid snepshots, or other camera,

Ce Meking model huds with arts and crafts

materiales Ferhaps, a zeries showing the
ateges of the bud into a flower.

Whila waiting for the next stege of the bud, lima beans
and other seeds may be planted teo be watched during the coming
waslae

Thera are many movies un seed development., The class

may

pgs to carry on experimants that the movie mey auggeat.
The adult and child's heart will quicken from such ax=
perisnces, What 1z most Importent 1s that the teacher em-

phaslze God and the miracle of growthes Tha fact that the

setting is n rellglous school classrcom will help. The




rabbl may be asked to conduet a briaf servlece srocund thils
sxperience. The children will aften lead the discussion
on such a day. Liaten to them, and you will hear wisdom
utter forthe

It is advisable thet the teacher bagln the other
part of the curricula (holidays, etc., arller so that 1t
may be Interrupted durlng the morning to observe the

progress of the birth of s Tlower.

Lesson III

Bzziz, bzzzs, wont the blg saw.

Sue woke up startled. "Mother, whet ls that?®" she
called. HMother didn't hear 3Sue, the nolss of the hig chain
saw was too loud,

Sue ran to the window,.

could sea & man high up
in tha blg tree aawlng off blg branches.

Sue ran fnto the kiltchen to find Mother. "Mother,
Mothar, they're sawing down our besutiful tree."

Father waa drinking hls coffee. He put his arm around
Sue, "That's right, Sue. I &m afrald we must say goodbya to
pur big beautiful tres. Some termites have eaten away at the
trunk of the tree and 1t is very dangerous to let it stand,"

"But, why, Father?" Sue asked.

"Beoause now, the trunk 1s very weak and it may fall

on you or Hank while you are playing,” anawersd Father,

59

Sue was very fad. She liked the big tres very much.

"Sue, Sve," Lalled Hank. "8ue, come out and watch

o men cut the tree down," Henk was already dressed nnd

gtending outsldes watchlng the blg saw go, bzgzz, bzzszz;

:F] ons brench, then ansther, snd ancther one.
Sue washed, drassed, snd aven ate breakfast very fast,
She wentad to J Hank outiside. By the time Sue went out to

big saw at work, all the pretty branchea were laving

"Hy, Sue. Isn't Look how that big saw
cuts right through the id .
In no time at all, a1l that was laft of the grest bij
be 1 tree wes & stum the pgrounds.
"Golly," sald Sus, "look at all thnse pretty rings."
"1 wonder what they are for," sald Hanke
Just then the man with the blgy saw came over to the
stump. "Why, those ringa tell how z1d this tree 1s," the
an sald,
" 14 1a the Suo.
man intad the rings vary 11 ly and anawarad,
» I would puess, thls trase i ne Lundrad
to ¢ indred ® i G 19"
15 alder than my Bt mother," sald Sue.

The man smiled. "I'm sure it is, 1little girl. Th

tree i3 older than my =srandmnther teo. Bubt that's not too
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old for B trae,” the men sald.

"It1]1 bet gur big tree is older," seld Hanl.

"It may be nt thet," sanid the man. "put, there are
.raes thst lived before Columbus and before that time."

"And they are at1ll 1iving?" asked Sua.

"Yes they are,” answered the man. "There are trees
in Califournia thnt ars belleved to he two and three thousand
vears old."

MHow old s the oldest trse?" asked Hank.

Wihers im one tree in Celifornis that is balleved to
he between thres and four thousand years 0ld," anawared the
mENe

n

s thare anvthing older than that tras?™ asked Sue.

Just then, Sue's father came out to Inspact tha
trea cutting.

Npathar?® asked Sua, "Is taers snything older than
thoss trass in Celifornia?"

"I don't think so, Sue," answerad Fathar. "There ia
no 1living thing, eithsr plant or animal that ir bolleved to
ba slder than the Sequoims trees In Callfornia.”

L]
fThe rabbl sald that our Jewiah people are very old,
said Hanke

thart"

"Ars they as old as the Sequolans treas,

psked Sus.

3 " Pat
"Now, there you have something, Sue," sald Father,
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"1 think the rabbl told me that the Jewish people began

around four thouaand veara ago,"

onswered Father,

"Then, that would be the same time that that old
tree was born," sala Hank.

"Good for you, Hank," said Sue's Father. "Tha old-
eat living plant 1a a trees that 1a satimated to be around
four thousand years old and the Jewish people are belleved
to be about four thoussnd yeers old too."

"1 guess that makes the Jewish pasple pretty old,"
sald Hank.

"Gclly," said Sus, "Do you think that Abpsham plant-
ed that tree?"

"That'a great," shouted Hank. "Abraham plented the
aldast 1iving tree."

"Not exactly," said Sua's Father. "Abreham, Iaasc,
and Jacob, and evan Moses, lived in a differant pert of the
world than the tree. Put they did live at tha same time aa
the thres."

"I can't imagine four thousand yeara ago. Can you,
Hank?" asked Sue.

"I cen't eithar," answersd Hank, "But 1t must have
been & long long time ago."

"aAnd to think that that tree 1s still living today,"

aald Sue.
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"And so is our Jewish people stl1ll living todey,
We are wvary much elive," added Sue's father.

"We sure are," asld Honlke

And for e long time Sue and Hdank Jjust atood there
staring at the freshly cut tree stump, trring to imagine,
how long 18 four thousand yearsl

L

Have you evar seon an cld tree?
Whet 1= the oldest tree you have ever seen?
If the oldest trese is L,000 years old, how old do you think
God must be?
Lesson IV

Have you ever felt very hungry and didn't know why?
Well, Sus, felt very hungry and couldn't figure out why.
Sue thought and thought about why she was hungry. Then,
she dlecovered that she was hungry beonuse she smelled food.
Not any food, but something very apecial. Can you guess
what it was?

Sue smellsd hamburgers cooklng, but there was some=-
thing atrange. The hamburgers amelled llke they were dalng
barbeseued, But, she couldn't smell the smoke of the char-
conl,

"Sus," called Hank, "Come and sse my new stove.”
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Sue ran to the backyard and saw a strange looklng
stove. She walked ar~und 1t, but couldn't see any fire.

"What 1s 1t, Hank?" nsked Sue. ™Wheve 1a the fire?
1 see the hemburgers cooking, but, I can't ses any fire."

"lsn't 1t grest, Sue?" msked Hank. "Father brought
thies home for us to cook sutdoors with."

"But, what 1s 1t, Hank?" asked Sus.

"Pather calls 1t = Solar Stove," answersd Hank,

"A whet?" asked Sud,

"A Solar Stove." sdded Hank's mother. "The sun is
cooking our hamburgers."

"How doss it do thet?" asked Sue.

"Wa are not really sure, Sue, bub we ¥naw that this
stove catches the heat of the sun and cooks our hamburgers,”
answorod Hank's mother,

"Solly, 1a it thet hot today?" asked Sue.

"It dcesn't hava to he Lot for the sun to nook fond,
Sue," sald Hank's mother,

"Out, the sun {s so far away," satd Sue. "How can it
ba hot esnough to cook?"

"Tha aun lsn't so far away," seid Hank. "It's anly
33,000,000 miles away."

"That's farther than the moon," sztd Sue. "And we
can't resch the moon."

"Sut, any other sun is much farther than our sun,"




sald Hanke

"What other sun?" saked Sua.

Hank's mother answepred, "All the stars are suns too,
Sus, snd they are not as close to us as the sun."

Sue serstched her heed.

Hank's mother amiled end expla‘- ds "All the stars
are burning balls of fire just 1like our sun 1s,"

"Then why don't they cook our hamburgersi™ asked Sue.

"ogeause they aren't close snough, sflly," added Hunk.

Sus looked ot the hamburgers and leughed. "I think
our sun is too close to the earth."

"5ir1el" eald Hank. "What do girls know about the
sun and the sters? Who told you that the sun is too close?"

"lo one told me," sald Sus. "I just know that the
sun is too close and too hot."

"How did you flgurs that out," sald Henk. "Venus 1s
too close to the sun and Mers may be too far, but the earth
15 just right."

Sue was glgpling to hersalf. "No, the sun is too
hot."

Henk wns getting angry. "Would you tell me how you
know?®

"Heoause right now the sun ls burning your hamburgere,”
laughed Sues

"Whoopsl" =sld Hank, as he tried to rescue his burnt
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hamburger.

"Anyway," said Hank, "The sun lsn't too hot for the
enrth. The planet Earth is Just far enough from the sun
and just close enoughs”

"Did you learn that in school, Hank7™ his mother asked.

"o, 1 read it in a sclence book, Mother," answersd
Heanka

"That's very good, Hank," sald Mother. "And did your
book tell you how many burning balls of fire theres ere like
tha aunt"

"Yen, 1t did, but I don't remembar,” snawered Hank.

"How many stars ura theref™ asked Sue.

"How muny do you think thers are, Sue? How many stars
1ike our sun do you think there are? asked Hank's mother,

Sue guessed, "A hundred?"

Hank said, "One thounsnd,"

Mother answered. "Hank, you are closar, but both of
you are very far from the correct answer,"

Sue Jumped with excitemsnt, She thought ahe found
the right answer. "I know," she satld. "There ara as many
stars in the sky, as thare are people in the whole world."

Mothar smiled. "Try to imagine how many greins of
aand there eare on all the beaches of the earth."

"Are thers that many sters?™ asked Hank,

Mother answeresd. "One scientist estimated that there
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a~s &8 many stars in the heavens as there ars grains of send
on rll the beaches on the earth."

"That's 211lisna of aters," anid Hank.

"And God erested all thone stars?™ asked Sues

"Yes," sald Hank'sn mother. "Just as God creatsd
svary little grain of send, ao He craster «l1l the stara in
heaven."

"Do people live on other plansts like we do," asked
Sues

Mother snawersd, "As far as we know, this is the
only plenet where people live."

Hank said, "No one lives on Venus or Mars, because
they sre not in the right place, Only Earth 1s not too far
and not too close to the sun,"

"That's right, Hank," his mother answared, "CGod
pleced our plsnet in Jjust the right place."

Sue looked up to the aky and said, "God 1z really
good to us to trest us so special.”

Hank's mother sdded, "You are very speciel tu Gode
Of all ths zillions of atars, od ecares about little children
11ike you and Hank. You really are spsclsl to Cod and Hank is

gpecial to me and you mre speeial to your mother, Sue,"
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Lesson V

Hank was bent over, looking very carefully at the
lawn, He kicked over the leaves and looked under the bushes.

"HL, Hank," sald Sue, "Woat ars you looking forf"

"Go away, Sue. I'm looking for the wind," mnswered
Hanke

"For whatl™ asked Sus,

"Por the wind, I'm trying to find the wind," Hank
snswered. "Take s look in your house and see If you can
find the wind, Sue., I know it 1o not in my house., I
looksd ell over,"

Sue ran into her housa to ask her mother 1f she saw
the wind, Mother wean't there, so Sue searched through the
house for the wind,

Sue seme running back to Hank, "Hank, {t 1s not in
our house., Did you find it yat?®

"Nope," answered Hank. "But, keep looking. I must
find the wind and ase what 1t looks like."

"You mesn you don't know what it looks like, Hank?
Then how can you find 1t If you don't imow what 1t looks
1ikat"

Henk stood up and said, "I never thought of that,
but, it must be somewhere. The weatherman said m strong

wind Is coming In todmy and I've never seen & strong wind
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before,"

"But, how can wa find it, ‘f we don't lmow what 1t
looks 1ike?" msked Sue.

"Well, let's call up the weathermen and ask him what
the wind is supposed to look like," said Hank.

Hank ané Sue ran into the house i called the weather=-

"Hallo, Mre. Weatherman? Whet doss thet strong wind
look like,"™ asked Hank.

"Look, kid, we'rs busy down here. Go ask your motherl”
Click went the sound over the telephona,

MHe safd we should ask my mother," said Hank. “But, I
wonder how she would know what the wind looks 1like, She
1an't the weatherman."”

"Mother," crlled Hank. "Whes does the wind look 1like?"

Mother wes in the kitchen. She called, "Come in here
and T will tell you."

Hank and Sue ran inta the kitchen. "Now, what does
the wind look 1ike," asked ianke

"Well, you can see the wind If you look very cera=-
fully,” anid Hank's mother, "Watch the leaves on the ground,
8 kite In the sky, and evan e tres And you will see the wind."

"But, thet's what you told me before, Mother," sald
Hank. "And I looked at the leaves flying around end the
tree and I sew m kite, but I didn't ase the wind."

"You can't #ee the wind, Hank. You can see what
the wind does. It blows. And, when it blowa it makes
things move, but you ecan't sse the wind," Mother said.

"Then can we sea the airt" asked Sue.

"No, but you can feel the air," ssild Hank's mothers
"Thars is much leas air underwater. HNow, Il you put your
head underwater, can you breathe?" msked Hank's mother.

"I guese not," sald Hanke.

"Then everytime I breathe, I am 'fesling' alr?"
aaked Sues

‘¥°" averytime you breathe and everytime you see
the leaves blow around and the trees rustle, vou 'see!'
wind and alr," said Mothers

"Then everytime we see a kite flying or a flag weving,
‘hera is & wind there?" asked Hanke

"That's right, Hank," seid Mother.

"Thank you," sald Hank. "And now, I muet go find God."

"Oh no," cried Sue. "I'm tired of looking for things.
[o we have to be detectlves all afternoon?"

"But I must find God," said Hanke.

"And where do you sxpect to find Him?" asked Hank's
mothers

"No you know where wn can find Him?" asked Hank.

"God is everywhere,™ sald Hank's mother. "Just as

the alr is all around us, so Ocd 1s everywhars all the time,
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He 1s sven in us because CGod put & little of Himself in each
one of use"

"Thet's wonderful," sald Sue, "If God 1a everywhers,
then I don't heve to he afraid,"

"Very good, Sue," sald Hank's mother. "You need not
fear, for wherever you go, God ls with 2:®

"ou meen I can never ses God}" asked Hank.

"No, but you can ses what God does," anawersd Hank's
mother, ™Just as you can see what the wind does, so you
can see what God doss."

"Then, 1 can 'ses! God all the time," sald Hank.

"Yen," anawered hls mother, "God 18 averywhere all

the time,"

Lasson V1

(Adapted from story by Sophis L. Fahs.)

"Henk, I know you llke your new baseball bat, but you
can't go %o bed with 1t," sald Hank's mother,

"Rot, just tonipght, Mother. I promise, I won't ask
you again, Just tonight, let me aleep with my new bat,"
Hanlk begpeds

"I111 tell you what, Hank," saild hia mother. "I will
lean it ageinst your bed and then you can rest your hand on
the hendle."

"Falir anough,” asald Hank.

Tk

Hank fell saleep very guickly, holding the tip of his
bad very tightly. He dreamt about all the homeruns he would
}it with his new bat, He would take very good cares of hls
new bate He would keep 1t clean and wash off all the dirt
and mud alter each game.

And while Hank was thinking mbout hisz new bat, he
began to wonder how it was mede. In his dream, he asked,
"rittle bat, where did you come from?"

And the little bat answered, "Co to the store whers
your father bonght me."

80 in his drenm, Hank went to the st.re and found
many bata all standing in e rows When he found A bat just
1ike hts, he maked, "Little bat, wheres did you come from?™

And the 1ittle bat jumped up &nd said, "Go to the
factory where I wes made,"

So Hank jumped into his spscs car and blasted nff to
the bat factory. There he saw men chopaing the bast places
of wood and turning them into the fineaat 1ittle bats.

"plece of wood?™ msked Hank, "that will become a bat

tc be sent to the stors to be sold to & llttle boy to pley

1th, whers dl1d you come from?"

And the plece of wood jumped up ana squeeled, "Go
nopth to ths woods and you will find a sawmlll,"
Sc Hank blasted off in his space car to & sawmill

that wan standing beside & river in the north woods. Blg
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logs were floating down the river Ilnbo the sawmill. Inside
the sawmlll, greet buzzing saws wers sllcing ths logs into
boardse

"Log, about to be sawed into boards, to be sent to
the bat factory to be turned into a bat tc he sold to the
store fer a 1littls boy to buy wnd play with, where dld you
come Trom?"

The log anawered, "Go into tl® woods to the top of
yondep mountain that you may learn.”

S0 Hank blasted off to the tep of the mountain and
stood under e grest okl tree that spread its branches high
ahove hime. Hank felt very tiny beneath this pgreat tree.
Was this great tres to be cut down epnd sawed into logs, to
be made into bats for 1ittle boys 1like Hank?

"

Hank wes frightened. He whispered, "Great tree,

wharse did you come from?"

The leaves bagan to rustle ard Henk thought he heard
them say, "I draw my strength from {he earth on which you
stand. Turn yoursalf Into & tiny speck. Climb down one of
my roots. Follew it until you Tench its very tip. There
you can Tael me sucking Iinto mysalf traasures hidden in the
s0ll. Without tha riches of tha earth I should die."

Hank put his face to the ground. In his dream, he
saw the tiny drops of earth and water deap down undar the

ground being cerried up through the tree's long roots, up
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and up into 1te' great strong trunk, and then out into ita'
branches and lsaves.
Hank woke up. He found himself gaaping for air.
Then he realized that his face was buried in the pillow,
Hank sat up in bed and thought about the life gliving
treasures In the earth. He looked out the window. It was
still derk out, Hank fell off to sleep egaine.

& o W%

What 1life glving treasures are Iin the earth?
Could you 1live without the treasures of the aarth?

Could anyone live without the 1ife giving treasursa ol the
earth?

What thinge do you eat that do not eome {roa the earth?
Gould they live without the earth?

Lesson VII

Hank fall aslesp and begalin dreeming again. He waa
sitting under that big tree on the mountmln thinking about
ell tha 1ifa giving treasuras Iin the earth. 3Suddenly, he
saw a man wall up to the tres., The man dldn't ssem to notlice
Hank Jjust sitting there. He bent down to the ground,

The man began tc talk. "Earth, you sre the bounti-
ful giver of 1ife] The mother of all living thingsl You
are my Ondl"

The earth anawered the man. "Do not esll me God,

3y myself I am worthless. Alone, 1 am dry and hard as rocka.




It ia only when rain falle and trickles down betwesn esch
grain of soil within me that the roots of a tree can sather
ny riches.”

Then the man stood up and put out his arma to feal
the drops of rain. He aaid, "Life-giving water, you are my
Goda"

Hank thought he heard the rain answer back, "Du not
ecall mo God. Alone, I emrry sickness and death, It ZIs only
aa I am kept moving that I can bring life. Piret, I em &
eloud, then, I fall ss rain, end sink down intn the earthe
The tres roots pull me up and up through thelr trunks and
sut into their lesvaes. Then the breszes blowing upon me
14ft ma out of the lesves, and I rise as mist into the sky,
and once again, I bacoms B cloud. Alone, I am helpless,

Do not worship me."

Then the man stood streight, and let the breeszes blow
through his bhair, "Winds, Winda," he oriled, "My heart goes
out to you in song of pralse. You are my Gode"

And the winda snawarad, "Do not praise us. Alone we
ars useless. Look up into the sky. It is yonder sun, warm
and glittering, that really brings life. Without ita powsr
thare would not be m living thing upon the earth."

Then the man looked up to the sun and called, "Sun,
Oh sun, your facs 1s the very face of Gods"

Then down & sunbsam came & volca, "Do not call me
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God. Alone, I bring famine and death. I wither and scoreh
1iving things. The winds and tha rain and tha earth with

1ts traasuras must always be helping me. Even all of us
togather -=- the earth snd the raln and the winds and myself --
we should be powerless were there not somsthing, even graater
than we are, something with the powar of 1ife within 1t."

Now, the man turned to the big trase that Hank was
sitting under and said, "0 tree of life, you ars surely my
God."

And the tres snawored, "Once I wus so small you could
have held me in your hand. Within the acorn wasa all the
power and life that ia in me now."

Then the man noticed Hank sitting thers under the
tres. The man ssked Hank, "What do you think little boy?

Do you think we can feel more than we can see? Do you think
we can fesl God?"

Hank dldn't answer, He just sat there, Hank was sure
he had felt Gode

The next morning, Hank woke up with a strange rfesling
tnside., He felt real good but didn't know why. Then he
rememberad his dresm and sald, "Hear 0 Israsl, the Lord our
God, the Lord i1s One. Blessed be His name whose glorlous

kkingdom is forever and L
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CHAPTER II

Lesson I

"Sue, wake up dear," whiapered mothsr.

Mother turnsd on the light and called to Sue a second
time. Sue jumped up in her bed.

"Is it time to get up, Mother? Am I late for school?
Ob, I musta't be late for the firat day of school," cried
Sues

"o, no, dear,"” mother egald ss she sat down on Bue'as
bed,

"Then what i{s it, mother? 0Oh, It's still dark oute
Is aomething wrong?"

"Nothing is wrong, Sue, but you ramember what I told
you that when your baby brother or slator was ready to be
torn, that Mother would have to go to the Wospitalt™

"oh Mether," cried Sua, with excitement., ™Is the baby
randy to coma out into the world? Will she be a good baby
1ike my dolli"

"Hold on there," said Pather, 0viming into the bedroom.
"You must go back to sleey, Sue, while I take Mother to the
hospital. Orandmother and I will see you at brankfast.
Goodnight, Sua."

Fathar turned out the light and tucked Sue's blankets

in. Mother stnod up to leave tha roome
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Sus whilaspered, "Mcther, does 1t hurt very much?"

Mother came baeck to the bed snd kissed Sus on tha
cheek. "I won't mind the hurt because I will keep whiapering
to myaelf, 'Soon thers will be a lilttle baby for Sus and ma
to take care of.' Now, you must listen to Father and try to
get some sleep.”

But as you can imegine, Sus didn't slesp very much
that night. She kept thinking about the new baby. The next
thing s'e knew, she woka up smelling waffles.

Sue heard Grandmother telklitiz in B very exclted volce.
"What s fine neme," Grandmother was saying. "Lisal It
sounds 1ike a Hebrew name. Lees~-ashl Vary pratty.”

Sue listenad to the word, Lisa. It didn't make much
HANBG.

"Lise}™ Sue screamed, Shs ran into the kitchen. "™Llanl
Then i1t's r baby girl. I have 8 sister. I have a baby sister.
Father, Grandmother, is it true, do [ have e baby slstert"

“ather 1ifted Sue mnd hugged her very tightly. "You
guesged 1%, Sua. Your 1little sister was born just an bour
BEo."

"When can I s®e her? Can we go to the hoapital now?
What dosa she look 11ke? Does she have pin curls or bangs?
Doea she 1like chocolate or vanills lce cream?"

"Hold on there," called tirandmother. "Firat, you

must brush your teeth and wash your hands and face, Next
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you must sat broakfastese”

Pather smilad and bent down to Sue, ™Nhat your grand-
mothsr is trying to tell you, Sue, is that 1ittle bables are
very differsnt than little girls. In fact, 1t w!ll be n few
days ye). before Mother snd the baby will coms home, But
Lisa doas look & 1ittla lilke your mother snd e 1little like
you and even & 1ittle like me."

Sue laughed. "Now how could my baby sister, Llsa,
look lixe a men?"

“Well, you know that fathers help bables t¢ be born.

In faet, It takes three to make m babys It takes s very
tiny egg in Mother's body and an even tinlsr cell from
Father's body. The two of them are put together and with
the help of God, & 1ittle baby hegina to grow inside your
mother."

"And witk thas help of God, the baby grows hands,
and foet, and eyea, and everything., And then when all of
the baby is ready, it comes intc the world," said Grandmothers

Pather esdded, "And with the blesaing of God, nur
new baby will grow up to be a fine 1ittle girl like you, Sue."

"Golly, Dad, was I born like that tool™ asked Sue.

"Yes," answered Father. "A part of me and & part of
Mothar ware put together by God snd here you sre."

Sue sat there for e while and thought about 1t. She
quickly finished her waffle, excused hersell, and ran ocutside,

3 1

"Hank," she called. “Eank, wake up.”

Hank put his head out of the window and motioned Sue
to be qulet. But Sue dldn't pay any sttention.

"Hank, guesns what? Part of me is Father and part of
mo is Mother, and part of me 13 1like God "

Hank pulled his head inside as he called, "Okay, God,

let me sleep now,"

"But lank, I hava & baby sister, Her name is Lisa."

Just thon Hank's mother came outside, "How wonderful,
Suee It mesoma 1iks just yesterday, that you were £ little
baby. Just think, Sus, in less than s year, your mother and
fathor helped God make a 1ittle baby sister just for youe
Ten't God good to us?™

Sue thought about that for e long time. 3She wondersd
about herself too. She thought, if her new baby slster iz n
mirscls of (od, than she must be a miracle of God too.

"Gol1y," Suo seid to herselfs "A part of me is really
Dnddy, snd # pert of me 1s really Mother, and on top of that,

1'm a miracle of God."”
LR

Have you had the same experience as Sue?

Are you a mirncle of Cod too?
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Lasson II

Everyone was very heppy about Bua's new baby alster.
Hank and Sue couldn't walt to play with the new baby. CGrend-
mother wanted to pley with the new baby too, and Father was
very proud to have another girl. He knew thet Lisa would be
juat 1lke Sue, and that made him very happy.

Hank wanted to have a party for the nsw baby. "Mother,"
called Hank, "let's have a party for Lies."

Mother smiled. ™We can't have s perty, Hank, but we
can invite Sue and her father for Atnner," said Mother.

"And Sue's grendmother tool" asked Hank.

"I think we can manage to have Sua's grandmother,"
anid Mother.

"Then can I go tell theml™ asked Hank,

"Yes, you can Hank, and tell them we will eat at 6:00."

That evenlng, Henk and Sua, and Sue's father and prand-
mother, and Hank's father and mother all had supper togethers

And as thay sat down for dinner, Sus's father ssld,
"I would 1ike to say a prayer tc thank God f6r my naw
daughter,"

"I asn say the motsl," sald Hank,

"Very good, Hank," sald Sue's father. "Aftar I rsad
this prayer from tha Union Home Prayar Book, you recite the
blersing to thank God for our food."
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And this 1s the prayer that Sue's father recited:
"Our Hesvenly Fathar Thou hast besn exceed-
ingly grecious unto use From Thee unto us has
come the 1ife of our deughter. Our hearts are
£11led with gratitude. We would expresss our
thanks not only with words but with our striving
te do Thy will towards her whom Thou has ereated
in Thine image,"
Ther Hank saild:

"Praised bs Thou, O Lord, our God, who bringest
forth food from thi: earth,

Then everyons began to sst and talk about the new
baby -- everyone except Sue. Sue just sat there thinking
and thinking.

"What's wrong, Suel™ msked Sue's father. "You asren't
eating."

"Perhaps the excitement has been too much for Sue,"
hsr grandmother added.

"Fathert" ssked Sue, "Did you ssy the ssme prayer for
me when I waa born?"

"Yes, I d1d," anawerad Father.

"It ia very pretty. Would you read it again, please,”
asked Sue,.

"Right nowl™ asked Father.

"Right now., FPleass Father?"

So Father pleked up the Unlon Home Prayesr Book and
reond:

"Our Hemvenly Father Thou hast been excesdingly
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gracfous unto us. From Thee unto us has come

the life of our daughter. Our hearta are

£illed with gratitude, Wes would express our
thanks not only with words but with our atriving
to do Thy will towards her whom Thou hast ereated
in Thine imagea"

"Thatls yery pretty," said Sue. "Do you really meen
it, Father?®"

"Yas, I do, Sue. I mean it veryn ‘%s Our hearts
ars f11leé wlth gratitude for the 1ife of our daughters --
both of them. Your mother and I are very thenkful for God's
gift of our big girl, Sue, and our baby girl, Lisa."

"0olly," anild Hank, "We thank Cod for our food and we
even thank God for giris. 1I'll bet you wouldn't thank God
for boya."

Hanl's father smiled, "Yes, wea evan thank God for
1ittle boys."

"Is the prayer just as pretty for 1little hoye2" asked

Mlet me repd the first part of the prayer," said Henk'a
father,
And thia is what he read:
"o Lord, Source of sll Life, we 11ft our hearts
in thanks unto Thee Lor the 1ifs of the son whom
Thou hast granted unto us and :ho hes been en=-
trusted by Thee to our caresss
"That's pretty,” said Hank. "But you serid thet when
I was a baby. I'll bet you're sorry you aver asid thet, now

thet I'm not & beby snymore.”
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Hank's father smiled, “That's not true, Hank. In
fact, avery morning and every day, your mother end I thank
God for giving us such a wonderful little boy."

"You see," said 2ue's grandmother, "Jod gives child-
ren to people to make them happy, and moat of the time
little boys and girls ms':e their parsnts vary happy."

"Is that right}" asked Hank.

"That's right," said Hank's father. Children are
God's gift to mothers and fathers,"

"And whet a wonderful gift they sre,™ sdded Hank's

mother.

Nots to the teachep:

The child of seven years of age is sesrching for his
place in the world and his fam!ily. He will serfously doubt
the valldlty and truth of thia story. That iz why Hank
seys, "I'11 bet you'vs morry you sver asid that, now that
I'm not a baby anymore." What lank is expressing ie a
universel queztion of the seven-year-old; nemely, "I'11 bet
you don't love me anymore =- not like you used to."

This confliet arises, because of hls entrance into
the pesr group relaticnship and his chenge of status to a
"school hoy".

This sesslon can be very helpful to the child 4if ha

is allowed to apesk the truth; nsmely, what he really feels,

Doss he doubt this story? Could this be & true atory? Even
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if your parents don't pray often, do y»u think they feel
the same way Hank and Sue's parents fesl?

Allow this sesslon to be a catharais. Don't refute
the child too strongly or he will not volunteer Informationes
Encourage everyone to narticipste so that the children will
get the idea that their feelinge of doubt and insecurity
are not limited to themselves, but universal. The toacher
has the remainder of the yesr to pursue this problem. It
cannot be solved in ono session, but a good atart can be
accomplished 1f the children know that they csn spesk freaely
without an adult rafuting them mnd correcting them for such

"evil" thoughts. Indlcate your dissgreement only o the
[} w bit 14!
Lruth and his honest feelipks.

Lesson I11

Knock, knock, went the door. Ding dong, went the
chimes.

"I11]1 get 1t,Mother,” cslled Sue.

"Good morning, Sue,”™ said Hank. "I cams over to see
your new beby like you promised.”

"oh, you don't want to see the baby, Hank. All 1t
does i3 sleep, and sleep, and ory, and crys It can't even
ses ms yet. The baby doesn't even smile,"

"I gueas it's not too smart, is it Sue?” ssked Hanke
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"Of course 1t 1s," called Mother from the bedrooms
"Come in bers and I'1l show you that Liss has already
learnad some tricks."

Hank and Sue ran into the badroom to see the tricks
that baby Lisa had learned.

"Good morning, Hank and Sun," said Mother. "Sank,
ean you play baseball very welll" asked Sue's mother.

"ot too good," anawerad Hank. "But, I'm learning.
My father and I practica whenever thera is good weather,
end he 13 not too busy,."

"How long have you been practicin: with your father?®

"Gosh, T oan't remember," answered Hank. "I guess as
long as T can remembar, we have played astoh togethor,"

"And you onn't play baseball yut?® asked Sue.

"Can youf"™ asked Hank,

"Girls aven't supposad to know how to play basaball,"
anid Sue, "But, If I were n boy, I bet I could aven play
basketball Lf I practiced m 1ittle,"

®I thought you two came in to sse Lisa'a tricks,"”
aald Sua's mother. "And now you are argulng with sach other.
I don't think Lisa 1ikes the sound of your volces."

"We're norry," said Hank and Sue.

"That's w1l right," Mother answared, "It 1s really
partly my fault, I asked you the question about baseball,
Hunk, and that 1s what started the argument, But 1 wantad
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to lnow how leng it is taklng you to learn, becausa Llsa
hes already lesrned after juat two weeks, to do & triek.
Watch eloaely, nowe"

Mother took the bottle of milk and put it to Lisa's
1ips. Lisa cpened her mouth end bsgan drinking as fast as
she could.

"Golly," =aid Hank. "She knows just what to do with
the bottle of milk.”

"Who taught her how to drink t milk}™ maked Sue.

"Ho one really taught her," answered Mother. "She
asemed to know the minute she wes born. And she knew other
things too."

"What else did ehe mowl™ asked Hank.

"Well, she knew how to ask for milk whan she waa
hungry end she even Imows how to tell me that her dlaper 1s
dirty. Somehow, she asaemed to puess that 1f she were
hungry or her dlaper was dirty, all she had to do was, was
do whet, Sus?”

Sue looked at Mother very proudly and snswered. ALl
she had to do was cry & little."

"That is »ight, Sus. Lisze knew the moment she was
born just how to ask for food or for anything alae she
wanted."

"But, who teught heri" mskad Hank.

"Yes, Mother, who taught her? DId you teach her
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while she wng stll]l Iinside of you?" asked Sues

Mother laughed. "No, I'm afrald not. You see, God
zives us knowledge. e tasches us how te do certain things."

"lLike whatt™ msked Hank.

"Iike tesching Lisa how to drink her milk?™ nsked Sue,

"Like tesching Lisa how to drink her milk, anrd teach=
ing you how to telk and walk," Mother added.

"I guess Ood ia a very good teacher," sald Hank,

"Why 1s that?" asked Mother,

"Well," answsered lHank, "My mother told me that I talk
very good for g zecond grader"

"Yes, you do, Hank," 3s2id Sue's mother, "But, some
¢hildren do not telk as well &s you do, Hank. In fact,
some children never leern to talk."

"hoes that mean that God likes me more than other
childran?" asked Hank,

"God loves all childran, Hank," said Sue's mother.

"Then why did He tmach Hank more thesn someone olass?®

anked Sue.

loves all childran the same, Sue, but He chooses
to teach esch one of you in a diff'srent way. All of us ars

God's faverite puplls and He teeches different things to

differant people.”

"Did God teach you how to be m good mommy, Daddy

to be a good docter?" nsked Susa
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Mother smileds "Yes, Sue, I guesa God had & lot to
do with yiur father belng a good doetore. You see he learn-
ed 8)1 the things & doctor must know in school, but God
helped your father learn how to love people and reelly care
about them."

"Golly," said Hank. "when my toacher in school
teaches me arithmetic, I know that she is teaching mes. How
do I lmow when God is teaching me?"

Just then Grandmother walked into the bedrooms She
heard Sue esk, "Yes, Mother, how do you know wher Jod 1s
teaching?®"

"ue ts slways tecching," sald Grandmother. "But,
you must leern to listena”

Wohatts right," added Mother. "God is slwaya teach-

ing and even Lise learned to 1iaten."”

#* 4 8

Name some big things you have learned sinecs you were borne

Whe teught you; your mother, fathar, teacher, friend, or Cod?

Now, make s 1ist of the things that God helped you learns

Lesscn IV

"Watoh out, Henk," cried Sue, "Hank, look outi"

Hank couldn't hear Sue's warning. His skater were
meking tno much nolse on the pavement. He wes rolling
fester and Cfaster down the drivewsay, and didn't know exactly
how to stope

Foster and faster he rolled, Touder and louder Sue
yalled, "Look nut, Hank, look nut for tha curbl"

Bangl crash want Henk.

"I told you tn wateh out, silly. You know thet our
mothera told us not to go so fest. Hank? Hank, are yon
hurt?" crisd Sue. "Mother, come quickl Hank's hand looks
funny."

Hank wes bent over trying not to show hia pain. He
wented to ery but the pein In his hend told him not to ery.

Sue's mother came running over to Hank, Just behind
har was Hank's mother, Quickly, thesy removed Hank's aketes
and put him in his mother!s car, Sue snd her mother hopped
into the beck seat, and they were off to the doctor. When
they errived at the doctor's office, there were many people
waitine to ses the doctor, but ths nurse took one look at
Hank's hand, and rushed him in to ses the doctor.

Sue bagan to ory. "I told him to wateh out. I told
him to ba earaful, but he dAldn't hesr me."

"You did your bast, Sue," her mothor said. "It was




an accident and the doctor will make him better.”

"Mother, why did hls hand look so funny?"

Softly, Mothar mnswered. ™I think Hank's hand is
brokens"

"Brokenl But, Mother, 1t wasn't bleeding or anything."

"Shhhh, we'll soon find out,"™ whispered Mothers

After a while, Hank came out of the doctor's office
with a blg cmst over his mrm and wrist. "look at me," Hank
shoutede "I bave a cast and sling and all my frisnds can
put their names on my ceast. Would you lilke to be first,
Sue?"

"No, thank you," naid Sue, with a very ssd volce.
"Why don't you bs the firat to put your name on your own
crat "

"Okay," said Hank cheerfully. "Olive me a pen, and I
will sign my name."

Sus gava Hank a pen, but then he just stood there
ataring at Sue.

"What's wrong, Hank? Sign your neme on tha cast,"

Hank began to wesp. Sue noticed 1lttle tears coming
from Hank's eyes. "What's wrong, Hank?™ Are you all right?"
asked Sue.

"I, I, can't., I can't write. I can't write with my
laft hand," oried Hank. "Mother, I can't even sign my own

pams, And, and, I won't be epble to eat. How can I ent?
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I can't hold a fork oy spoon with this hand; or even hold
a plaas, How will T even drink?"
Hank wes crying so loud thet the doctor hesard him

"y

from his office. Now, then Hank," sald the doctor, "I
sus no resson to ery." The doctor took Hank's good hand
and held 1t clome to Hank'as faces

"Hank, turn your hend so that you cen ses your palm,
I want to ses something," seid the doctor.

Hank stopped crying and atralightening his hand out,
turned his palm towerds his face. He looked at his palm
and said, "Doctor, %3 thers anything wrong with this good
hand 7"

The doctor asfd, "I'm not sure, Hank. Notlze how
each finger is a diffarent size than the other, Now bend
your fingers down so thet you can mes your fingernpils,
Notice anything wrong?™ nsked the doctor,

"Colly," satid Hank, "Whan my fingers are straight they
are all shorter and longer then each other, but now that I
bend tham over they are all the same size. Whet wlll we do,
Docter?®

The dactor laugheds "There iz nothing wrong, Hanke
It's & Joke. Here, Sus, you do the same,"

Sue showed Hank that her (ingers pleyed triocks tocs
When thsy mre streight, they are different In size, but

when they are bent, they 2are all the aame in size.




Hank laughed while he wiped his tears, "Golly, Sus,
I guess the doctor hed me fooled that time."

"Now both of you come with ma,"™ said the doctor.

e led Hank mnd Sus Into the roum with all the instruments.

"Hank snd Sue," sald the doctor, "I think you are
old enough for me to show you acmething very wonderful.

Do you see this big sheet of film? Do you know what 1t 18"

"Ien't that the X-Ray of my hand?" asked Hank.

"Right you ere, Hanke Now leuv's turn on the light
and take A close look nt that hand on the X-Ray pleture,”
snld the doctor,

"Golly," seid Sue, "what 1s 1t?"

"It's s picturs of my hand," seld Hank,

"But your hand doesn't look like thet," sald Sua,

The dooctor leuched., "™No, Hank's hand does not look
1ike that. Whet you see, Sue, dre Hank's bones. The X-Ray
1s slmoet 1ike maglc. It makes the sklin disappear so that
wa can sse the bones in Hank's hand."

"Ts that how you could tell that my hend was broken?"
salted Hanke

"Exsctly, Hank, You see,” said the doctor, "each hand
has twenty-geven bones all connected to each other."

"You mean in my little hand, I have twenty=seven

bones?™ Sue asked.

"Mine toct" asked Hank.
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"In your hand, in my hend, in Sue's hand, in every-
body's hands, there are twenty-seven small bones," said
the doctor.

"And now come over to this cabinet." The dootor
walked over to & big white cabinet with large glass doors.
On the shelves wers all sorts of shining tools.

"Golly," said Hank. "You have mors tools than my
daddy has 1n his tool chest,"

"And they ara sll sao funny looking," said Sue.

Yes, they are," the doctor sdded. "For sach
1ittle Job, I nend different tools to help peocple get
hettar.”

"But, what are they used for?" asked WHank,

"Well," anawersd the doctor, "This ons 1s for holding
somathinge™

"Like my drddy's vics," added Hank,

"Right, Hunk. And this one 1s for seraping," aald
the doctor.

"Like my dad*s file or chisel," mdded Hank.

"Right again, Hank. And this ons is for pounding,

this one for squeezing, this one for grasping and, well,

you don't want to know all of them in one visit. On youy

next visit I'1ll show you acme more."

Sue wes thinking to herself about mll those toola.

"Yeu know something, Doctor? Thoses tools are nice looking
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and pretty fancy, butees"
"But whaet Sue?"™ the doctor asked.
"Woll, those toola are not reslly terrific. My hends

" sald Sue.

pan do all that those tools can and mors,

"Now, that's just like s girl, Doc. How can our
14ttle hends do all the things that those bipg besutiful
tools can do == aspecially my broken hena?™ sald Hanka

"Iim afraid Sue is right, Henk. Our hends are
wonderful 1ittle mechines. One 1ittle hand ecan hold, or
grasp something. It ecsn open, close, shake, press, pound,
serepe, squeeze, and many other things."

"And all those toola sre no good unleas the deotor

holds them with his hande," ssld Sue.

™or could I mend & tool il 1t warae broken," added

the doctor.

"[ike my broken hand will bs mended?" asked Hank.

1t, Hank. If you sorateh your hand or

t1a 7l

ecut the skin or brealk a bone as you did, something inside
begina to mnka repairs tmmediately,"” sald the doctor.

"My father broke s hammer," asid Henk.

"And ha hed to buy s new one, dldn't he?" the doctor

naked,

hould see ite It's a beauty," said

"Yes, end you s

Hanks

"I'm afraid I couldn't sell you & new hand, Hank.
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"But, I can help your hand pet better so that you can use
1t egaln"

"But, Doctor, If you can heal my hand, why can't
you make a hand?" asked Hank,

"I can't even heal your hand, Hank. I can only help
1t heal. You mes, God has made our bodles so wonderful thet
they know how to heal, 1f we help them."

"G511y, God 13 & Supar Creator," said Henk. "God

nda that can do more things than any tool

gave me two h
or machine in the whole world."

"And they don't even need oll or sharpaning,” added

Suee

"But, they do need food and waah * added the doctor,.

Hank

and Sus laughed. All the way home, they kept
staring at their hands. At home, Hank made a 1llat of all
the things he could do with his lef% hand and all the things

he ooulé not do with m broken hand. Why don't you make a

1liat?
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Lesson V

vot, Mothar?"

"Are we

"Not yet, David. But we should ba re pretty soon,
nowe"

David was so exclted, he could not walt. Today, they
ware moving into thelr new home. Mot} had promised that
thers were children to play with who lived next to thelir

And, beat of all, Davld would have hia 1 bedroome

could met up s alentriec traln end play with it

sny time. He may even buy & short-wave radlo to keep in

wa ara," callad Fethers

Mother, tell me what 1t look llike, How many

tea? Plessa tell

flowers end

treas do we have? Are

me sverything Is it a pretty house?"
"Yea, it 1s very haautiful, David. Thare are two tall
oak trees and a rew of tulips along the driveway," anawered

Mothar,

"And I think I see h=powared antennees

on the roaf," edded Father. aan connect a short=

wava aat to 1t,"
David bapgan to crys "Oh, Mother, I'm so happye I ecan

smell the tulips and the freshly cut grass., It muat ba e

very pretty house.”
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"Hold on there, young fella,” PFather laughed. ™You

will have to learn many things in sur new home. Remember,

i't know whera the furniture is, or the washroom, o

the kitchen, or sven » hedrooms"

"H4 there, my name ia Hank, and this ia Sue. We live

next door. Are you our new nelghbara?"
"Hello," sald David's mother, "Which house do you
live in, Hank?"

"Tha one right next to yours," answered Hank,

"Than you must live 1in the one next to Hank, Sue."

Sue nodded her head.
"Well, this is my blg boy, Dsvid, Hank and Sue, I

want you to mest David, David has many toye thet I'm sure

you will want to aea. But, first you must know zomething."

h wa won't brae

any toys and we will pley outaida

s" sald Sue.

#1th the nolsy b

"Well it is very nice of you to say that, Sue. But
what I want to tell you, is tost David 1s very special. You

sas, David sees with his hands. Hs cannot seo with hls eyes,

he zees with his hands,"

"You mean he 1s blind?" asked Hank,
"That'a right, Hank. David cannot see with hia eyes,"

nnswared David's mother.

"But I oan see many things with my hends," added David,.

"Golly," aald Sue. "That asounds exciting. Csn you




soa my face with your handa?"
David ran his fingera over Sue's face. Slowly he
touched her eyes, then her nose, her mouth, and her chasks,.

When he touched Sue's hair, David said, "

You are a very
pratty girl, Sue. I think I am going to like you."

Sue blushad. "I guess you can zes very well with
your hends, David.”

"0h, I can sas many things with my hands, Sus. I
gan resd, I can edd numbers, and many other things with my
hands," asaild David,

"Can you rend my new book, David?" Hank asked.

David's father lsughed. "Not your new book, Hank,
but David can read his now books" Davld's father opened
tha crunk of the aar and tosk a big thick book out of the
suftcese, "Here, David, show Hank snd Sus how you can
rand."

David opened tha book and bagan to read. Hank looked
at the page, but could not see any lettera or worde .

"Heck, I ¥now that trlek," ssid Hank., "You memorized
ths words and now you're pretending to read. Thera are no
words on that pages. Look, Sue, all there ars, asre llttls
bumps all over the page.”

"They look 1ike goose-pimples," sdded Sue.
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fingers. Each group of bumpa is & word to meae"

"You sae, children," added David's mother, “Those
1ittle impressions are called Erallles writing."

"I have a girl friend called, Gsle," sald Hanke

fNst Onley silly, Braille," scolded Sue.

"Oh, Braille," repeated Hank. "Would you tesch me to
read Berallle?™ asked Hanlc.

"That sounds like fun," shouted Sus.

"Would you really like to learn?" asked David.

"W1ll you temch us, will you, Dev1d?" shouted Sue.

®1 am sure that David will be very happy to teach
you, Hank and Sue," said David's mother, "but firat David
must laarn his new homa. He must study it very eerefully.”

"Study & house?™ asked Hank.

"Yos, Hank. David must learn whers every plece of
furniturs is. He muat learn where every door 1ls, and many
wther thinga. Davld has to memorize whers svery thing 1is
located."

"I have an idees," seid Sus. "Hank cnd I will teach
David all mbout his new house,and he can teach us how to
read Braille,”

"It's o desl," said David.

"Good for you, Sue," saild David's father, "I'1l un-

David lsughed. "I guess they do look like poose-bumpa, lock the front door and you can bsgin right nows"

Sus, but that is how I read. I fesl the 1ittle bumps with my Hanl* and Sus took David's hand and walked with him




arovnd each room in David's new homes
"mhts ts b he kitchen, David," sald Sue.

"And over hers is ths aink," aaid Hanke

3 "
fCareful, David, there 1z a 1ibtle stool by the cabinet,

snld Sua.
When they had finished wallking through the house, David
sald, "How let me try it slone.,” David welked mhend of Hank

end Sue and pointed to each plece of furniturs, "Over heres

1s the aouch, the television ls in that corner, end the tele-
phone is in the kltchen on this wall.” Davld plcked up the
telaphone ani dialed & numbsr, "Hello Grandmother?™

While David was talking on the telerhone, Hank and

kad with thelr eyes wide opene

"Golly, Sus, how can he dial m telephone when he esn't

urs?" asked Henke

pvan san thas n
Just then David's mothar walked in, "I think you can
ses now, how David cmn see with his hends, Henk end Suee"
"Golly," sald Sue, "David can do things with his
hands that we can't do with our eyes. I atill can't remomhar
whore my mother hides the cooklas.”
David's mother laughed. "You see children, Davld is
yory telented with his hands. God has glven him very special

hands to sse witha"

"Does David sea the furniture with his hands?" asked

Hanka
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"Not exsotly,"™ anawered Davidts mothar. ™God has
also glven David a very good memory. He can remembsr whare
things are better than you and I can,"

"Is that how he can walk through the house without
sven bumping his kree?" askad Sue.

"That's right, Sue. Ood has halped David learn to
see with his hends, his eers, and his memory."

LS

God has helped Davld see without any ayes," aaid

Suss "And, I

ing to help Davlid see the sun And the

atars that God put up In

"And, I'm golng to halp David see the world sarles
," added Hanks

"and wa sh

d gll thank God for (lving us such nice

neiphbors," edded David's father,

Leaeon V and VI

Review of Chapter 1.

The following 1s & list of motlvitles

the teacher

148 Chepter. In sdditian

may e.ploy to raview the lsssons iIn

to the sctivities, the provious four astoriss may be reviewed

or re~read, Children love %o hesr a story repeated mors
than onee, Tha tescher may choose one or two of the clnsses
favoritea for re-reading. This will praovide & fine diver-

al

on during this review sasalon and Insure a tle~in with the
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pravi 1 not to cheat or steel, by making thom feel
yravious lesson.

= bad. And if they did not fesl bad; then
Lenaon I:

7 were not llstaning - they peld no

1. Bring Iin books about baby animals.

attention to God.

2. Take tour to hetchery to sae baby chieka
2« Heview storiea of baby animals and intro-

iuce idesa of instinct. God glves animels
3« Acquirs small aquarium of prpples end watel 6% F
Lirtl insgtinct = knowledge.
births

3+ Discusa Biblical 11 and how they heard

e Contect library for visueal aids of birth

or listened tn Cod's volce.

of baby animals.
L. Note: Do not portray God's teaching or
« Ask children to bring photographs of parents :

giving knowledge in a th aring fiery

and compare child; viz. eyes llke father,

T plain that 1t is not alwaya heard
nose like mother, ste. Ask child to help; .

’ h feeling bad or good
viz. "I talk 1ike Father," : : s
talking to ua. Beornusze of
£+ Contact parents who may have taken movies

3 isfearenas of parents)l authority to s
of bebles. AsX them to show tham to olasa.

= sga, the children may

Thia 1s espacially meuaningful if the sub=
1ia concept more reesdily than
Jeet la 5 member of tha claass.

S5es Chapter I of this thesis.
Lesacn 1I:
Ieason II1:

1. Act out a soclodreme of o situetlion of steal-

1. Procurs an inked str and meke finger-

Ing or cheating end aak whn prevented them

rinta,

rints and polint

'rom storling or chesting. Do not use the
the unique diffarence of ench. Cod made

word, “cwneu:unca," 83 the second-grader

apch ons of us different.

haa not fully developed this concepts

: = 2. Bring in children's machanical tova (derrick,
Rather use, the volce of God. God told therm o
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Lasson IV:

1.

10l

bulldszer, ete.) end determine how many acts
the hends can do in comparison to the toya.
Perhaps pile in one corner, all the toys 1t
would take to do the things that one little
hand can do. Now who made the toys? Hands.
Wio made the hands® Gode

Without any tools, whau can the hands do?
Amongst many listed on the board, we can
also fingerpaint. What besutiful brushes
the fingers ars.

The hends cen even imitate other objects.
Secure list from library on finger-shadow=
inge A slide projector or movie projector
may ha employed. Hote: This can pet out

of hand, unless controlleds

Plindlfold one child snd ask him to do cer=
tc'n things. Children realize how difficult
it 1s.

Invite blind person in to portray his talents.
Contact librarian. Nany miaterials are avanll=
ables

Select teams, Blindfold one team and give

them thirty seconds to identify a faces

Scora may ba kent.
S. BSaet items on & tabls with one unidenti=

fisble object. Have blindfolded children

guess articles.

Notet: If children rerlly project them=

salves into play=-scting as blind, some may

bacome disturbed. Inesruch as they may

be blindfolded, the tescher may not see

the tesrs in e child's eyes. Caution is

racommendads

Finel project:

Select some visuanl project thet will depliet the
lesson to the children. This may be ons of the
netivities In arts nnd crafts that ths children
pRrticipeted in or a salection by the tescher that
the echildren identify with. In one sentence or
phrase, print out the esaence of each leason.

Post the nbjsct and the phrase on the board for
ehildren to refer to In the future months. Thia
displey may alweys be referred back to as examples
of later dilscuseions on other aubjects., Remembar

to bring the God concept in at all timas,

dt
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CHAPTER III

Lesaon I

Sue 3aw David sitting on the steps of his house. She
atarted to walk over to him, but then stopped. She noticed
that something was wrong with Devida

David couldn't ses, but his em: could heer very well.
Sue thought that David didn't heer her, so she did not say
& wordas

But David setd, "Come on over, Sue,"

Sue wes staprtled thet David even knew she was there.
She stertad to walk over, but noticed that tesrs were comlng
from David's amyes. She thought thet to be very atrenges
WIp David cannnt ses. because he 1a blind, how eoan he weep?"
she thoughta

"plaase come and sit with me, Sue?" nsked David.

"But why mre you cryins, David?" ssked Suss

Mpoday is the seddest day of the year," sald David.

"ihat happened?" asked Sua.

"Nothing happened," said David. "It's Just, that
today 1s the last dey of summer. Todey, summer dies and
will never live mpgsins"

"Eut thera will ba next summer,"” ssid Sue,

frhet will be snother summer,™ sald David. "But this

summer will never be again. This summer ia dead forsver.”
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Bue felt like erying ton. ™MBut there will be fall
with mll the beautiful leaves turning colors and then there
will be winter with the snow," sald Sue.

"It still won't make summer come back," ssid David.
"This summer is dead and will nev » live sgaln.”

At Henk came running over. he shouted, "Hey, let's
8ll go awimming! It's our last chance to go awimming this
yerr."

As soon as David hesrd Hank say, "swimming," David
began to ery evan louders

"Golly, what dld I aay now?" ssked Hank. ™A1l I sald,
18 let's po swimming."

"Do you see what I mean?" oried David. "The last day
to go swimming thla year. How can you be heppy, when summer
ls golng to die tonight? As soon as the sun goez down, no
more summer,"

"Good," said Hank, "I'11 go get my new wriat-watch
and we oan wetch the time. We can mea how many hours bafore
sunset,"

Hank ran off to get hils watch so they could watch the
time. When Hank returned, Davld asnd Sue wers oerylng even
more then they were before.

"What a bunch of ery-bables,” said Hank. "I go get
my basutiful new watch and you atart erying aven more. Can

you tell me what is wrong?"
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David stopped crying and ssld, "Todey i3 the last day
of summers Tonight it will dle and never 1live again."

"So what?" asked Hank, "Yestardsy was Wednesday nnd
it dled toos And todey 1s Thursday and it will dls. Should
I ory every night?"

"But all the pretty flowera, all tne fun we hed this
summer == all this will dle tonight,” sald David.

Honk scretohed him head and just sat there looking
at his new watch., He didn't exactly undarstend what Devid
end Sus were crylng about,

Just then David's father drove up and shouted, "Hi
kids, baving = good time?"

No one answered. Finally, Hank aald, "HLI"

"Well," sald David's fether, "Lack at those long faces.
Tou would think someons disd or something."

That did it. Now aven Hank began to crye

"Well, If nn one is golng to tell me, I'21 call up the
funeral director and ask hig who dled," said David's fether.

"No, no, don't do that, Father," said David, "He
won't know."

"He won!t?" Than parheps I should eall the pollce,”
sald Deavid'a father,

"o, don't do that either,"” ssld Sus. "You sas, Mr.

Cohen, wa are crying baosuse summer is going toc die tonlght."
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David'a father ssked, "Who ! Summer? Is he = pet
squirrel or a bird?"

"Ho, Father," said David, "summer ls not the name of
any pat. It Is the name of n senson."

"Oh, that eummer," seid Pather. "But why are you
crying?”®

"Becausa gummer is going to die tonlght,™ snswersd
Davida.

David's father bent down ao thet he could ses David
and Sue's lace. Fr lowered his voice snd slmost bagan whis=
pering, "Now lool. children, summer dies, fall dlez, wintar
dies, snd even spring dles. So does avery oay and avery
night die. This 1s God's way."

¥But why?™ asked Devid,

"No one can explain why God shome to do 1¢ this way;
He did. Every dey and avary soason must dle. Look st it
this way," sald David's father, "if winter would never dle,
you would naver get spring."

"And if spring never dled, we would never get summar,
and then we would naver have summer vacation,” sald Hank.

"Right Henk," sald David's father. "And If the day
would never die, you would never get older and bigger.”

"And then we would never get to the third grade,"
sald Esnks
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"That's right, Hank," sald David's father.

"And then my watch would never worlyand I wouldn't
nesd a watoh and I like my wrist-watch," sald Hank.

"I never thought of it that wsy," said David.

"God ordained that spring should be born and die so
that summer should be born and dia, und so forth," sald
Mr, Cohens

MHurray for fall," said Hank, "Summer is deed snd
fall is born."

"And thank you God, for making the seasons changs
Prom summar to fall," satd David.

"And thenlk you God, for making the day dlas so that
night can be born," sald Sus.

"And if night were never born, Sue, you would never
get any sleep,” said David's fabthers

"Thank you, God," saild Davide

"Thank you, God," aeld Sue.

"Thanlk you, God," ssid Henk.

"And most of a1l,"™ sald Mr. Cohen, "Thenk you God,

for making children so bright."

T-agmon II

"Arrrng, rinmngg,” went the phones

"Hello," sald David's father. "Yes, this is Mr. Cohene
Yes, I'11 nceapt the charges, operator."

There was e long silences Then, "Hello, Pas What?

Oh nol When did 1t happen? I see, yes, we'll take a plane
tonight. Alright, Pa. BSee you tonight."

"What la 1t?" asked Devid's mother. "Iz something
wrongf"

fltm afrald so," sald Mr. Cchen. "My grendfather has
passed away, He 1ived a full 11fe," alghed David's father,

"iow old wea he?" maked David,

"y grendfsther was very old, David," Mr. Cohen answer-
ede I think he wes eighty-nins just last month,”

"Thet's pretty old, 1lsn't it, Fathor?" asked David.

"Yas it is, David, The Bibla says that s full life is
three=score and ten which would add ap to seventy years,"
answared Nr. Cohens

"Then great-grandfathe» lived nineteen years longer
then & full 14fn, didn't he, Father?" ssked David.

"fes he d41d, David. Your grest-grandfather lived nine=
teen yesrs longer than the seventy years deseribed in the Bibla,"
said Mr. Cohone

"What did he dle of?" ssked David's mother,
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"Heart-attack," answered Fother.

D14 ne suffer very much?" asked David.

Mo, the good Tord wes kind to him," answered Fathar,

"Why do people die, Father?™" agked Dnvid,

"Bscause when pecple grow very old, God decldes to
peturn them to the sarth. God glves us life and tekes 1t
nway after peopls grow very 0ld," anawer David's mother.

"Doea 1t hurt to dile?" asked Dsvid.

"Your grest-grandfather did not suffer very much,
David. Last night he went to sleep and never woke up again,"
answered Fathear.

"Phon it is just like going to sleep,” sald David.

"something like thet," saild Mother.

Do all pesple dle?™ asked Dovide

"yee I am nfrald so, David. Everyday there sre people
dyinge Somewhore, someplace, someors dies avaryday. And
this day it was your prest-grandfather who lived a very full
1ife," answerad Mother.

"And somewhers, someplace, snmeone is torn evaryday
too," sald Father,

"Then, I will) never see, great=grendfether again,"
sald David.

"Nor will you sver telk to him, David. God has
granted him a full 1ife snd now has taken hia soul back

to heaven," satd David'a father.

Lemnon II1

"Almost rasdy, Sue?" called Hank. Hank was digging
8 hole with his shovel., He hed to dig s deep one and it
wan harde

"Watll be there soon, Hank," callsd David. David

and Sue ware decorating & 1ittle box very carsfully.

"And to think that he wss only three weeks old too,"

sald Davide

"He was n cute 1ittle kitten," said Sua,

"So nice to touch, so soft," sald David,

"Do we have to put him in the ground, David?" asked
Sue.

Mie're not burying your 1ittle kitten, Sue., We're
burying 8 body of s kitten. There 1s no live kitten any=-
more," Davld answered.

"But I loved him so much," sald Sue.

"He wasn't too smert to run nut inte the strest like
thats I guess we should have kept him locked up. Then the
car wouldn't have run over him," sald David.

"But. why d1d 't happon?" asked Sua,.

Just then, Sue's mother walked into the room. "Sue,
no one wante anything to die, It Just happens thet way,"
said Sua's mother.

“But I loved my little kitten, Mother,"™ sald Sue.
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"It's funny how just a 1ittle while age he waa s0
playful end now all he does 1la just lay thero like he is
sleeping," sald David.
"It tg very hard for us to understand, Devid. One

moment something ia alive and the next moment it Is dead,"

addaed Mothers

David, Sue, and her mother carafully placed the
kitten in the pretty little box and carried 1t out to tha

hole that Hank had been digging.
"rsntt {t a pretty hole?" maked Hank,
"You did a very nlce Job," seid Sue's mother.
"Dhank you," aaid Hank. "And now if you wlll place
the Box ‘- the hole, I will cover it upe"
"Hut 4t was only three weelks old," Bue cried.

" darling," said Mother, "Somstimes things die

Sus,
befors they grow old."

"out why, Mother?" esked Sue. "Why must thinga die

before they grow old?"
"Ho one oan axplain why," said Mother. "This is God's

way and we cennot understand why. But sametimes people and
snimals dia befors they grow old."
"Liks this acoident?" aaked Hank.

?rust 1ike this aceident, Hank," enswered Sus's mother.

"iefora they have n chance to grow old they die."
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"How do they dle?" nsked Davlid.

"Many ways," said Sus's mother. "Some by secidsnts
and some by sickness. All kinds of sicknesses mnd all kinds
of accidenta,.

Hank shoveled the last bit of dirt into the hole and
pattad 1t down gently. Sue smoothed 1t over with her hand
and thay all just stood thers looking at the 1ittle mound
of earthe

"Sometimes," they all thought, "Sumetimes, though
we can't explain why, things dle befors they grow 51d."

And no one can sxplein why. It ssomed that only God

knew why.

Note: Allow for discussion on the subjeet of desth. The
Ject of 4 h 1

teacher will feal more uncomfortsble then the children
} ke chil Ne

They are not sophisticated sbout death and v ApPpaaTs As,
"gory," to the adult le morely inquisitiveness on the child's
level. Answer questions honestly snd openly. Your frank-
1was will help them accept this fact of life, Thay are not
aonsitive to the subiect as the adult s,

e tencher will Mirther note that the laet two atorles

hava bast w N v :
ave basn relatively s t Jurtepnaed to the remainder of the

book. The rationale im that 1t 1s too painful for & child te

listen to a long story about death beeause first,they are too
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eager to talk sbout 1t and will not be patient to llsten to
a long story; and second, if death has occurrad with some
member of the cless (be it a pet or nepr-relstive), it is

best to hold the liatening parlod to a minlmum.

Leason IV

Henk snd Sus just stood there loo»’ng at the 1llttle

mound of dirt that covered the hol#. They thought asbout

the 1ittle kitten that was buried in that hole. bent

down and falt the soft dirt in b hand,
David said, "Kltty, was even softer then this dirt.
It waa so nize to hold him.
W don't think T shall ever forget how nice 1t was
to hold my 1ittle kitten," seid Sue.

"It will be a vary long time before you forgat your

11ttle kitten, Sus," sald ther.

her sgid thet we never forget Graat=

gald David

Grandfa

ner

sur mother 1s right, David," answered Sue's mothar.
"nut was Devid's great-grandfather burled the same
way as our kitten was?" asked Hank.
"ot exactly, Hank. People ere burled in a very

specisl way," snswered Sua's mother.

"Hayidl Oh David, are you ready to go?" celled David's

mothers
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"Where ars you golng, David?" asked Sues
"Mother promised to drive me out to the cemetery to
viasit Crest~Grandfather's grave," anawered David.

"0 Mother, can I go with Davidf" asked Sus.

"Well, first

will have to Ask David's mother and

"

then get perm lon from your father,” Mother answered.
Sue walked with Davld over to his houwe. "Mra. Cchan,

may I go with you and David, plesss?™ pleaded

"I think 8

u can

» 8, but first you muat ask ybur
mother," answered David's mother,
Sue ran into her house to esk her father. Hank ran

yvar to ask hls lather, and pretty soon Davi

ty and

1 ¢ar, whila David's

=Orandfather

oy

covering the -n,"

esked Suse

todey," satd David's

"How?" asked Hanke

"We ce&n stop off &t the funernl home and the funeral

oW ue a coffin," answerad Fathers
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Hank, Sue, and David, were very quiet now. They had
never sesn & coffin before, They had never visited s funerel
hiome befors. They did not lmow what to think, so they just
sat theras watching the cars go by and waiting for each red
1ight to chenge to greens

'fhe funersl liome was very protty cutside, The grassz
and bushes wera very beautiful,

Sue seid, "Golly, this looks 1lke s beautiful park."

David's mother satd, "It ls very pesceful looking,
tantt it Sue?"

Sue and Hank shock thelr heads,

Ingide, the noft carpeting mede Hank snd Sue want to
whinper, David sensed that 1t was very gqulst inside. A
very nice looking man greeted thom. Hank, Sue, and Davld,
all shook his hand.

David's mother whispered somethlng in the man's ecar
and he metlioned for evaryons to follow him. They went into
s 11ttle room end there were three very lerge boxes, llned
up in & Tow,

Sue wanted te may, "They sra very protty," but instesd
she took Davld's hand ané led him over to the prettlest one.
Mother whiapered, "Thaese Aarea coffins, children,

David's grest-grendfather was buried in one very much like

one of these,"
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David gently placed his fingerz on the coffin and
begen to feel the smooth wood. He ran his hand down the
side and felt the large handles that hslp the men carry
the coffin. Then David almost mereamsd, "I felt something
softe Did I foolssaeDid Ieee?™ David felt falnt. His
knees suddenly felt very weak.

When Davld woke up, he smelled the fresh alr coming
from the open window of the car and heard the motor start,

Then he remembered end folt feint egain. “Mother,
did I...you know?™

"L relt sort of funny inside," ssld Sus, "Is that
the way you felt Devid?"

Father anid, "Ye 811 feel funny when we are in s
funeral home, Sue, but why did David feint when he touched
the soft lining of the coffin?"

"It wes so soft snd mmooth,” sald Henk,

"Mhat 1s very expenslve satin, Henk," satd David's
mother,

David dldn't aery & word, He felt better now. He
knew that the soft smooth feeling in the coffin wes not n
dend persons As they drove towards the cematery, David
oould smell the fresh country alr. Hank and Sue were having
fun reading the ndvertlisements posted on the billboards alcng

the road.
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Lesson V

In addition to visitling tha cemstery, therc sre many
wayn that Judalsm encourages the memory of our decessed
loved ones. Todey's cgaesalon would he enhanced with the
rabbl's presence to discuss the varioue weys (n which Jud-
slsm remembers the deceassd, but If the rabibi is neot avall=-
nble (or in sddition ta), # tour of the T~ wla Lz racommended.
The olass ahould tour the Tamples searching out the memorisl
plaques and other items of remembarance. If the clasa 1s
large enough, the teacher mey want to sznt this sctivity in
the form of a tressure hunt. Teams con be sllowed A& min=
imum time to élsenver various forma of memorlal] s.g. books,
doneted in memory of, roome In memory of, raliglous prticles
sueh ne a Torak in memory of, ete. The team thet collects
the maximum number of Ltems wins,

Following = s;mmsry af the various forms of permasnent
mamorial, the toacher should turn to the High Holldey Unieon
Prayer Book (II, pge 306ff) end chooss one or two significant
prayera to explain to the children and dlscuss how In specisl
garvices, wo remember the deceeszed.

Finully, the Haddish should be expleined as »nly
symholle of pemembering, the Kaddlsh ir essence ia pralsing
God for Hia infinite wisdom. The message and [inel point
of this chapter should be that the Haddlsh tells us that
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we do not know why people die - some by aceident end slck~
ness, and others by old nge - and we do pralse God for Hie
wisdom thet 12 sbove and beyond our understanding. Why
there ere orphens end widows, we do not inow and do not
pretend to know. It L= pnot because they were bad, evil,
or dlechoyad God's commend.

Death 1s in the hands of God as 1ife fa., In the
first %wo chaptera, the chlld lesrned that 5od wes reapon=
sihle for 1ife - life of nature and humsn 1ife. Now he
discovera thet fiod !s also vesponaible Por desth. This hes
not been atresasd because there 13 s dellente balence how
twaon submisslon to Ged's WI1l and heting God for causing
death. Thore 1z a delissts halance batween sémitting thet
man doss not imow the answers to all queatlions snd surrends-
oring ell knowledge to Gods

Thus, tha child muet bacore nequalinted with the
Eaddish. and our spealal timea of rememberlng the deceased.

This i3 Judalam's way of mainteainlng the bLalance.
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CHAPTER IV

Introductlon

In the former threa chapters, 1t will be noted that
there i3 no meroriel avaflable on the subfect matter except
that which s fgund 1n thls text-took. There may be stories
on slmilar subjects, Lut nome thet epprosch the materisl on
the anma barls ond utilize the some pedagugleel method.
oy example, the Unitarian texts may appromch the subject
of 8 new born baby, but they dnp not achlaeve our objectlve
af relating thils to God ap the Craator. And L 1t doss,
it ts vagus ard unonmmlitted lor the child's level. Another
sxample 1s the Hripke swriss that tallka of the Jewizh view
af God, but doas not employ the pedagopicsl method of ra=
1ating no Interasting story to the childfs 1ife and hia
immndinte expariencens

Contrary tr the first thros chapbere, tiils lourth
chapter has 1ts oseallul in many atory bookta thet mey be
prosursd frem the llbparisn or achool teschers 1t la
thwrefore secumnanded thnt tha mesourceful teacher eontact
the looal librarisn for 8 wider cholee of atsrles on group-
living. A further recommendatlion 1s that the teacher
arpange with the public school tascher for a jolnt projlect,

The auastion may arisa, es to the valldity of n
Jewiah text-bock containing materisl that can ba readlly

ohtainad throuph socilar sources. Flrat, because 1t 1s
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readlly avallable lPor the teacher thet fasls pressed and 1s
not resourceful, and sepondly, Judaism deals with 1ife 4it-
sulfs To excluds ='bjJect matteor that 1a oontained elso=
whera Is to llmit the influsnce of Judelam upon the child's
life. It 4s well known thet group-living ls an important
Jawish concept. By incorporating this concept inte the
relliglous schosl, the child lesrns thet Judslam is relavant

to his 1ife,
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rain that mede my fece wet, I wasn't crylng.”

"Are you sure?” asked David,

"It aure," snswersd Henk, "I Just 1lke to walk in
the rain. It always feels o good to walk In the rain,”

PRut dld you est lunch slresdy?” ssked Davide

" wasn'l hungry, today," anawercd Hank.

"you, not hungry?" msked Devid. "The biggest sater
tn the world and he's not hungry when lunch time is here.”

Hank &idn't say o word. He Jjust falt llka erying
apnine

But David sald, "Hank, my mother gave me two send-
wiohss and en epple snd Tlwa eookles.”

Hank's mouth bepan to weater and his atomach began
to hurte

David continued, MAnd I ate two cnokies during recass
ond now I dontt feal 1ike eating very much. Would you help
me eat my lunch, plemse? If you den't, I will hsve to throw
it mway snd Mother will be very ancrye"

MIt11 bet sha would," enswered Honk, "It la a aln to
throw sway food end your mother would be wvery angrye”

MPhen will you halp me eat my sandwiches, Henk?
Fleaza?"

MWell, I'm raelly not very hunery, David, but T don't
want your mother to bs angry with you. What kind of sand-
wich is 1t, David?"
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"Doss 1t make any differencef As long ®a it is food,
1t must not be thrown sway,"™ snswared Davide

"I zuess you're right," anawsred Hank.

Hank anwrapped the papsr end triled to sst slowly. He
didn't want Dawvld to knaw how very hungry he wea,.

But David ¥new., David heard how Hank ate the sand-
wich very nuickly and then the apple and then the cooklea.
David anderstood that Hank forpot hils lunch end was very
hungry,; but he didn't tell Henk.

And after they returned to their clessrooms, David
felt a 1ittle paln in Mis stomsch. Ha was hungry., But
vary aoon he forgot the pain 1o his stomach bacause he was

faaling very goods Do you know why he wes feeling good?
Leason II

"Childron, in o faw aays the Jewlsh Hollday of
Passover will be obseryad," sald the taacher,

Bue ralsed Har hand and satd, "Teachar, I ‘mow the
four guestlons." !

"Thatta vary good, Jue," the teschar said, "but what
I would like %o know ia how many of you will not be in
sehool diaring Passovar?®

Only Sus praissd her hand. The teacher asked, "Is
thers only one Jewizh child in the clams?”

Ho one answerad,
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"Arg we more diffarent or #rc wa more the same?"
neked Suse

"In meny wave we rre not the @ame, but in meny mors
ways we sra Just 1lke the Cabholls, Protestent, or even
orie whe 1s not Christisn. But next yesr yru will learn
a1l about the AiCferent religlona In your Rellglioue School,"
anid Nother.

"And I am proud of being & Jew snd I will go to

sarvices on Passovar,” snid Sue.
Lesagon 111

At Sundny Behool, thera wee much excitement. Theb
night everyons would celebratn Fagmover, Sue could herdly
remeln 4n her soet, Sha wanted to prectlce the lour
quesztlinng.

The temchar sskad, "iow many are Jewlsh?"

Everyone loughsd. Whet & =111y queaticn. Evaryone
in Religious 2chon] is Jewish. But Sue dldn't think 1t was
vory funny, She remembes.d her Fublic Schosl tancher ssk,
“iow many ara Jawloh?" She memembeved that only three
hands went up. fHow she sew svery hand relsed high up in
the air. Sue rfalt proud apd goods Everyone in her elans
at Religtous School wes Jewish. What n pood faeling she hrdas

At services that morning, the rabb! satd, "Hipe Mah
Tov. U Meneyim, Shevet Aenim Gam Yachad. FHow zood nnd how
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flessant it 1s for brothers to mit snd 1ive together."

Sua remembared o song with thiowe words and she bLegen
te sing 1t bto herself, "Hine Mah Tov U Manaylm Shevet Ackim
Gam Yechad."

The vsbbl hesrd Bue humming the song and ssked, "How
meny know that gongs Sue, sing it louder."

Sue woaaz very proad to stend up end sing her song.
Then the rebbi safd, "Thet wes vapry pretty, Sue. Osn eny-
one tell me whet 1t means?"

A bip boy sitilng in the back rafsed hils hand mnd
antd, "I lmow, 1t meane, how good and how plsaaant it 1a
for brothers ke sit snd 1ive togethar.”

"Thetis vory cood,™ the redbbl said, "now what doss
that mean?"

3ue romembersd tlla three honds thet went up et Publle
Zehool, than she recelled erll the hands goinp up et Religlous
School, nhd thean =he lonked mround and sew that everyonas in

the Tomple must be Jowlshs. She Telt good,

L L

Why do you think ke Calt mro very happy?

Do you l'eel zond, when you cen look sround and mee only
Jewizh childran? Why?

Can you 2ing the song thet Sus seng? Why not learn $t?
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Lesson IV

"¢ I ean't play Oivst basa, T don't want to play at
811," shouted Henlte

"Aw, you play first heas s8ll the time. Lat spmoone
elea have m turna"

"Ho," shoutad Hank, "1f you guys don't wenh to go
along with me, I'11 juat go homa "

"Then go home," ahoiuted a volode

So iank tosk his naw bat and ren homa. Whan he
reached tha front Aonr, he atopped, Then, he turned argund

spd rap to the beck door and trisd to sneek up bo his beds

TOOMa

MHank, 48 that you?" celled his mother.

tonk dldn't answar. "Hank, ape you heme from school
clraedy?™

Henk's mother ceme intc tha kitohan snd csught Henk
snesking intc hls bedpasm. "Hank, whiy didn't you anawer ma?"

"yallo, Mather," aaid Henk.

PSomething wreng?"

"Np, I just didn't hesr you calling mel"

"Now, you kuow batter then to tell ma such atorles.
1 yelled &t the top of my volees I know you Haerd mes
Eomething must he wrong. Wash off the tesra, we'll heve

some chooolate millk and talk about it."
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Hank raturned to the kitchen after washing hla face
end snt down tc have some chotointe milk.

"Didn't the hoyas like your new bat?" asked Mothers.

"Oh they 1tked the bat, but they didn't want me to
play first-basa."

"Da you want scma cookles with the milk?"

"fen, plessa,” snswered Hank.

"Why wouldn't they let you play flrat base?" asked
Mother,

"I don't know, but I was polng bo let them use my
new bet, end If I lat them uze my new bat, they should let
me play first base," Hanlk bit Into hls cookle.

"o you mlways play first hese?" asked his mother,

"™hat's Just it. I elweys play Cirst base and I'tm
pratty pood too," shoutsd Henka

"You needn't he angry with me," Mother sald,

"I'm sorry," anawered Hank.

"Pavheos 1t 1s only fefr to glve somecne else m cheance
to play firat bLese," suggested Mothar,.

"o you krow who wanted tn play £irst bese?" asked
lenk. "It wes the hoy who pleys right fleld and ha cen't
catech."

"I ase," said Wother, "then why did he want a turn
nt playing in your plece?"

"Becauss he sald that he was tired of standing way
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sut in the fleld. But wa would lose the game, and begides,
it waa my bat," seid Hank.

"Doess thet glve you the right to tell averyone what
to do?" msked Motuer.

"But it was my bet," answersd Hank.

PJust beeause you have s nice new bat doesn't moke
yout king of the world," said ¥other.

Mist king of the world," answered Hank, "fust rfirst
heseman.”

"Sometimes we muat glve othar paople & chanca, When
we live with other pecple, ws must lesrn that we cennot al-
wep heve things the way we want them," eaid Hank's mother.

"Wp1l, anyway, I didn't feel llke playing today,"
adderd Hanke

"I think you will feel bettar, !F you go back to the
playgraund end pive In to the ercup. I will drive you aver
ond T want yoa ko spologize Bnd let thls ovker boy play
firat base."

"Okay, but they cenlt use my bat."

MJust take your bet along," said Mother. "Once you
gpologize and tell the boys thet gou: will go along with
them, you will faal betters"

"1111 mpslopige, but fust for you, Mother."

When Henk srrived st the playground, he didn't fesl
1ike anying snything, but his mother halped him glve 1In to
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the tesm. When Hank walked out to right fleld, he begsn te
fesl pood Insidss And do you mow that by tha time his turn
came to bet, he falt renl good. Sc good, that te hit a
home=run. Maybe you can't hit o home=run, but wvou ean fesld
gond when you giva in to the rest of the boys snd girla.

Try 1t sometime -- or have you alreedy?

Leasnn V

"Hera, Henk, ceteh the balll"

Crash, bangl The ball hif the fender of tha care
The car baelonged to David's mother. There wos o 1itkle
dant in the fander, whern the ball had hit. The whole taam
ran away to hlde.

David eried, "Hoy, where in evaryone going?"

Yo ona mnswersd. Hanlt wee biding with tha othar boys.
Hank watched David welk saround Yhe cur feeling the rendars
with hias hoends. "Is anythineg wrong?" erind David.

Hunk wented to enswor, but ba souldn't. "Poor David,"
thousht Hanlk, "we emn't ses snd dsesn't know what happened,.
Ponr Daviad,"

"Hey, whero 1a sveryone?™ called Devid,

"Don't anawer," whispered ene of the boyaa

Hdank dldn't 1ike thia at sll. His mother told him
thet he whuld fael zood i7 Le went alone with the group,

but he wasn't feellng betbter now,
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Sde whisparad, "The rabbl seid thet Jaws shouldn't
chaat or tell false atoriss. Aren't wa doing something 1lke
this nowt®

"What Az you want to do, set us in trouble?" whis-
pared sne of ths boya., "Hy fether ned tc pey s hundred
dollars for m dent 1like that,"

Hank didn't like this ot =11, He trought, "Mother
told me I would fanl good 1T I went along with the teanm,
but I'm net foellne vory good right now and I'm golng elong
with the group., Maybe Mother ls wronge I'm sure God wouldn't
11ke this. Poor Devidi He dossn't know what happened end
ke w!ll be blamed for what we did." ;

David begnn o shout, "Hey, whare ta everybody?"

Hank wan getting angry. "This 18 pot right," he
thought, "David i3 my friend."

Hanlk whispered, "I don't think this 1z right. Sue,
sre you sure Ood wouldnft 1ike th1s?"

"Itm sure," seid Sue.

Hank seld, "Look guya, thls fs not right. David is
aur frisnd. Coma on, Sus, this time we will not go slong
with the geng."”

B0 Henk and Sue Legan to welk over te David. A volea
ealled sut, "Den't you tell on us. If you want to take the
blame, oksy, but don't tell on ua.”

Hank dldn't hear, becauses he was feeling better now,

He will tell his mother that sometimes he cannot go slong
with the tesm. Sometimes he feels better when ks goas
agsinet them,

"Eare we mre,” cnlled 3us,

David sm!led and sc'd, "Oolly, 1 wen o 1ittle afpald.
What happsaed?®

denk and Sus losked st esch sther and Hank seid, "1
think 1 made n dent In your mothar's car,”

P¥hleh onef®™ lsughed David. "Thera are so many in
that 2ld car that I caa't tell whish dent you made."

Hank locked s% the old car pitting in the drlvewny
and btogen to nmile. He thought, "I puess it 1s batter not
to chest, aven 1f I d1d go sgninnt the group.”

MWL your mother be Angry?™ eaked Sue.

AShe wonld be anpry Lf wo didn't btell Ler the trath,”
answered David,

And Sue anld, "And ge would Jod be very sngry. idsnk,
whera s¥a you going?”

"I'm eolng to tell my wothar that I don't always feel
good when I go along with the group. I'm golng to tell her
tust 1 want agelnst the tesm nnd that I fasl ronl good ™

Hdank's mother openod the Pront door to preet him.

Sha said, ™7ou nesdn't tell me. I'va bBaen watching the
entire thing from the moment I hesrd the ball bang agsinst

the car fender,,"
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Mhgn vou Jnow?® ealled Sus.

"ras," called Henk's mother, "and I know that what
1a pight ie& mors Important than whet the gang aays. I am
proud to know that you ehildren mre strong enough to atand
up for what is plght."

"gean 17 we do Wave to go agatnat the group," added
Hankae

Lesson VI

Within one week, two new boys had moved Into the
noigkbarhond. Jonathan was blg fox his age snd averyons
11kad hims. Josy was not too strong end no one spamed to
1ike him.

One day everyons wea playing together and having a
wonderful time. Ewven Jonathen was heving a pood time with
L1g new friends, “ut Joay newar even pleyed with thems

M Isey ok « new Bike," astd Sue. "Lat's po see 1t.
Meybe ha will let us heve 2 ride."

": don't 1lkw Joey," said Jonsthsn, "bealdes, we'ra

having & pood bimel"

Wit it's not veny nice not to play with him," seid

Sa0.

Whidntt the rabbd tell us that wo should bes nice oven

to nur enamliea?" nmsked David.

Noup priest told ua thet we should love our anpmios,”

znid Jonethen. Jonathan wes Cathollc.
"Jould you love Joey?" mukad ilank.
David said, "I conldn't love Joey, but I think that
wa should be falr Lo hima"
What do you think? Why don't you pretend thet one
member of tha olaas Ia not 1iked. Plek someone who you
1lke and pratend the% no ona 1lkes him. Now, lot two mom=
bors of bhe class be reel mean to him. Thet wasn't veny
nice was 1t?
Now lat two other mambers of Lhe clsss try to set
in the Christlen wiy. Lat them try %o love him, aven though
they don't like him. Can you do that?
How eob in tho Jowlsh waye. Leat throe mambera of She
elrss kry b2 he falr to this boye You cen ha feir and Just,

cen't gou?
Lamson VII

"I think David should be president," said Hank.
"I think s ton," anid Sus, "1 vobe for Dewld."
"We 211 wote for David," sald Jonathan,

Do you want to be president, Davia?" asked Hank,
"I pusss s, but what am I pres'dent of?"

Sua sald, "We dacided to tave & club and you are the

presidant.

David said, "But thers must ba B ranson for & alub,
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We can't just hsve & alub."

"oolly, 1 mever thourht of that," sald Hank. "Dooen
overy slub heve s roasont"

"sura 1t does," satd David, "the temple hee o resasn
and the bassball team hng & raaaon.”

"I onee belonged to m olub," ssid Jonathan, "and our
elul hed & secret. That'm o reason, *=>'t 1t2"

"A secratl" oried Hank, "That's 1t, s secret. Wo have
0 reseon, Our rangon ls o secrct,™

Mhcrray, wa have & praat bWip mearet,™ shouted Sue,

Juey hadn't sald » word. tow he mzked, "What secret?"

"A sacret ts when no one krows," explatned Sue,

"But shouldn't we Ynow the secrat?" naked Joay.

Dewld stood up and aatd, "Fallow membara of tha alub,
we must flnd o renson for the olub.®

fratts just have s slub without a peason or secrst,”
agid Hank,

®Magbe wa osn aalk somenna,” azld Jonathan.

WThen 1t won't be n searet,” sald Jony,

David added, "Unleas we cen aak someone who efn kesp
a sacret, soms older peraon who won't %oll anyone."

"yy mother won't tall," aald Hank. No one liked that
lden.

Sus jumped up And eried, "The rebhi, tha rebbil He

won't tell anyone."

3

"My father once hnd @ problem and dida't want enyone
to imow," watd David, "and he msked ths rabhi,"

"I know where ha llvas," aspld Hank,

"Is 1t far?" ssked Joay.

"Not too far," anawered Hanke

S0 the club walked pver to tha rabbi's house very exe
clted abuul finding » rosson. The rabbi's wife showed tham
into ths living room and what & sratty rcom it was, Tharas
was n big Manorah, s Kiddush oup, Sabbath candles, and so
many books. Very shortly, the rabbf ceme Into the Toome

He smlled and snld, "Well, to what do I deserva sush
nn honor? Hanlk, Sus, and David, I em very plemnsed to see
youa"

They a11 sald, "Hello, Rahbil"

"And who are theas two Soys?" asked the rasble

"This s Jonathap end $his 1z Joey," said Sua,

"Well, I'm very plemsed to meat you Joey snd Jonsthan,"
tha rapbi seid,

"Hello, Eabbi," nnawsred Joey end Jonsthan.

"How would you 1llke some milk snd cookles?™ tha rabbi
nsked, "or wonld you rether have some chocolate lea=oream?™

Devid said, "fMabbl, we eame Lo ask you a quenmtion,
in secrat."

"Flne, rlne," anawarsd the rabbl, "and whila you sak

the nuestion, we can all have some ice=cream."

)
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HAPTE
g ezsons of tle sesyd CHAPTER I

The 1lsat three or four seaslons of the yaar should be Footnotns

devoted %o summerizing the yesr. Seversl projects mny be 100‘“1]' ASOIA, Willas A LAl PRASSR B Dby
3, é"

Development, Harper and Frothera Publisher
asonaldarads Tork, EQEQ, pee 145, and elsewhorss

1. A serles of boxes deplctlng the scems of "Sevenssewreltos up talling, cannot stop thinking,
, and perslats in aaking innumaerebles gquestions to
varioua atorles, support his thinking.

21v1d., pee Ule
S RIAEARE S RS SRR e A JJaaaalyn. Irane M, WeDa, szchsa;c;u; %sva;ogiegt el
idorna %ﬁll%!&ﬁs Family Survéco ssociation of Americs,

aw Yook, 198, pp. 76t

2« A playlet portraying Ineldent:

¥ E - 3 L
lfa The boys choosing Henk and sither making ®The ohilde.els suddenly expactsd ta be Kble, for

sostumes or drewlngs (depending upon thelp
telents) or clay modele, deplebing what
kind af » boy they think he wes, This

can 2lso bo done with Davidae The same
prajact far the zirls with Sue npd

posaidly one of tha mobhare,

8lx hours of the dny, to control his bahsvlor 1in
order th conform to the €ckioonl situstion. He munt
arrive at school on time, properly dreased and
properly fad. FHe must sit quietly for three consec-
utive hours or be ective, according to the dictates
of the tepcher, Thie period may be broken by 4
short recess when he la supposed to ba able Ho make
a completes socisl adfustment to a group of confused
children of his own age. Then he must get home on
time for lunch, inhiblt any of his desives to re-
lapse into his former play in order to return %o
athool on time, and then for enather twe hours
resume his pattorn of conformity to an unnstural
gibustion of quiet and s=tudy, Six hours of the
sh!ld's time mre therelare ncoupled by repimentad
getivitiea, o regimentatlion that 1z forelgn to his
prat sxperlences. The phyaician decress that the
growing ehild should hove at lonst bten hours of
sloep at night. This theoretieally allows aiphkt
hours of freadom Pfa» tie child. Cften, howevsr,
parents deelde the 2hild should have musis or
dene!ng lesaona, should nractice eertaln hours,

or should study s school subjeet in whieh ha 1s
rotarded. Cantnlnly, says the perent, he shoulgd
davelop anme zense of responsiblliity and learn to
help meintain the home ke enloye. So 1ittle dow-
meatle tmaks come Inta tha ploture,"

Hresail and T1g, pge 131e
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‘Linn and Sehwsez, See

Robart J., duman Devely
] irean and Domy Ny,
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31 one may Lo tempted Lo resson that a groun of Jewn would
not be differsnt Irom esch sther becauss of the aimilaritby
of religlous valups., This would be brue Lf 1t were m high=-
1y conkraolled orthodox group who wore dogmetieslly indoe-
trineteds Bub for 1lversl Judaism, thers is no such dog-
motis crased that spelles »ut a "Jawish point-of=view" por
sés Thara ars Lrosd viewa which this taxt will pat forthe
In eddition thers ila the tremendous margin of intsrpreta-
tion nf the individunl ns well B2 the freedom inherent in
a liberal Calthe B

Zgaytshurat, pite She

33zn14., pee She
Mping end Sahwarz, pge 45

CHAPTER II

Footnotes

nabaig, Unfsn of Americen Hahre; Congrepations, Naw
York, k

2pr, Sylvan D. Schwartzmen, in 1955, # , spily erdticized
thn Unlon ef Amarican Hebraw Congreghtisn curriculum,
Discussing tha oyverall ecurriculum, hn writas:

"It is bsaad upon the theosry, no longer tenable, that
education nonslsts prineipally -f the trenamtasion of
fectual informetion. Smell wondar thet osur typo of
ralipisis adncatlion has hed an 11ttle renl affect

upon the lives esnd hebita of our peoplel For ps educa-
tional paychology lmas %o amply demonepatad, abw
gorption of knowledge por se does not mubometically
2ultivete the nttitudea, feelings end understandings
#whilek ara bsale far positive Tawish 1iving.

"Our currledlum focusea Upon adulb Pather than child
anede, and 1te content 1s in lerge measurs {ll-
suitaed to the inkollwectusl and emotl-onsl meturlty of
children, We have serfous doubts whether most
children in our acheols can digast formel Jewtlah
history, Hihle, thedlogy, liturpy, #nd bhe reat in
the grades In whioh thay sre cuaktomerlly tanght,

"The eurriculum concantrstes far too heavily on the
rnat. As A consequance, whnnt wo taach has an une

raerl nuality, end Judrism oftan seams very improctienl,
theoretical, unrelated o the ohild's immedlate way

af 1if'es Ono may serinusly question whether we

aaceoed theroby In providing the child with sound
foundatlons for o astisfying adult Jewish 1ife,

"™rhe philszophy nf Judslsm whish undarlies our
currioulum iz clearly aut of helance, Top hesvily
walghted In the direction of Jewlsh aoclology, it
mintmizes Judnlsm az & religlon, scarcely menaticn-
ing God, ethical values or our falth's eapacity

L2 make for happler, mors crertive personal living.
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., "Orlantation to
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"Whet is galnsd by refusing esnistence to the child's
sfforts snd saspirations? In plece of the splendid
and benaficianl influsnces with which ha might be put
Anto contsct, he will submit nimself to fortultoun
fnfluancata.eshie will receive it from educmtors, nov
chosen for him but enccuntered by shance,"
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