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DIGEST 

The nine canps amed and operated by the Unim of American Hebrew 

Cong:rega.tims have achieved some neasure of success in the area of 

creative Jewish educatiooal prograns. In general, these canp prograJIE 

center m a daily Shiur (lessm)-Sicha Cdiscussim) fraJrewark. This 

thesis p~ts fifteen exanples of educatiooal prograJIE created by 

the Union of American Hebrew Ccngrega.tions' ~. 

The four major areas into whidl the prograns in this thesis fall 

are : 

A. Jewish Carm.utl.ties Around The World . 
B. '!he Developnent Of The Synagogue. 
C. The Bode Of Genesis. 
D. Great Jewish Persooalities Throughout History. 

'lhese programs are geared for children in sixth, seventh and eighth 

grades ana are presented as they might have been originally at canp. 

The material has been gathered fran program bcx:ks and notes kept in 

actual camp files. The author has taken the liberty of adding his own 

creative ideas where canp docunentation was inadequate. In oroer to 

facilitate the use of this material by religious school educators and 

other progrcmrers, a s tandard format was instituted. This format calls 

for an explanatim of the objectives, a detailed accamt of the Shiur, 

a list of appn>priate Sicha questims, an integratiat of the topic into 

other progrem areas, and possible suggestims to facilitate canying 

out a successful program. In nearly every daily pn:igram, the Sicha 

questims, the thoughts en integrating the topic into other program areas, 

and the suggestims were the creative input of the author. 

The pTI:>gramS in this thesis do not f onn a complete picture of the 

Unioo of American Hebrew Ccngregations ' cant> educatiooal programning. 



.. 

They are but fifteen of the hundreds of prograns which have been pre­

serited in these caJI{lS. These fifteen programs cone frcm Union Canp 

Institute in Zioosville, Indiana; Olin-Sang-Ruby Canp Institute, Ooono­

Jn:MOC, Wisconsin;and Sl.d.g Camp Institute, San Francisoo, California. 

These three caq>S are well known for having stroog educational program. 

It is the intention of the author that the ma:terials in this thesis 

be of use to the synagogue religious school, as well as the camp. They 

should be viewed as a basis for ftn-ther creative educaticnal programning • 
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OO'ROOOCTION 

The Unioo of .American Hebrew Coogregatians owns and supervises 

nine canps across the oountty. The general profiles of these camps 

are similar; however, within the franeworl< of the goals of the Unioo 

of American Hebrew Coogregatioos and Refonn Jndai sm, each camp has de­

veloped its am pernonality. Simply stated, the Unioo's camps are 

influenced by the national rovenent of Reform Judaism as well as by 

the C.amp Di.Iectors and staffs who create and carry out their programs. 

All the camps are cxmnitted to the survival of Judaism. TCMard 

this end they endeavor to create an atnDsphere in which campers and 

staff can learn, experience, ~, and find meaning and value as Jews . 

As a result of the Unioo of .American Hebrew Coogregatians' camp p1':>­

grems young American Reform Jews have been able to affirm their persoo­

al Jewish identities. 

One inp:>rtant ~ent that creates a strcng Jewish feeling in 

campers and staff is Hebrew. Hebrew plays a central role in our camps' 

programs. Over and above teaching Hebrew in classes, the camps use 

Hebrew in a day-to-day fashion. This is not to Sf3¥ that all Unioo of 

Anerioan Hebn?W Ccngregatioos' camps are Hebrew speaking. On the 

contrary, atl.y a few Hebrew speaking programs exist, and they are 

relatively smtll. seg11ents within the larger camp framework. However, 

all the camps use Hebrew terminology far activities, nanes of places 

in camp, foods being served, etc. In this way, Hebrew becanes a 

natural part of camp life. Hebrew soogs are taught and Sl.D'lg at meal.­

tines, and of course Hebrew plays a primary role in worship services. 

The stu:iy and use of Hebrew provide participants with a tangible link 



to each other and to Jews in other parts of the world. It is one 

of our CX111WJ1 denaninators and an integral part of the Jewish identifi­

caticn process that takes place at camp. 

A se<:XX'ld area of the Unicn of American Hebrew Ccngregaticns' camp-

ing which adds to its c00esive Judaic atnr:>sphere is the arts. F.ach 

camp pays particul.ar attential to hiring speci.al.i.sts in sudl areas as 

dreairtics, film and {hotogtep.iy, lsnleli dance, arts and c:refts, nusic, 

fo]J(singing, and creative writing. 'lbe specific respcmsihilities of 

the staff ne•iETS are to ptuwte the expre5$jm of J1riaj5111 through the 

arts. ~ in n.w• (arts gµ>t\6) leam. the basic skills of an 

art: n:.. aJd so azb:::l* "the ~ stEf6 to adr:ti.tional means of Jewish 

self-expressim. Since Chugim deal. vi1h Jewish thanes, they ptatlJte 

the total Jewishness of the oaq> experience. ~ oallp!I'S learn skills 

"they feel a great sense of acccq>l.ishnent and positiveness. The positive 

feel.ing.s engeOOered in ~ through their <Mn progress in the arts 

and in Hebn:w are readily transferred to their persooal peroepticn and 

identificaticn. 

The third and 11DSt important aspect of the Unicn of American Hebn:w 

Ccngregaticns' camp is the Judaic educational. program. All the camps 

are basically educatiooal institutions coomi.ttecL to mtivating partici­

pants to study and discuss Judaism. The camp setting is a natural cne 

for exploring our roots :in history and wrestling with the burning Jewish 

issues of the day. The Union of American Hebrew Coogregations' ~ 

approach to Judaic educaticn is unique, JIDtivating, and creatively de­

manding. Creativity and imagi.naticn are the keys to its success. 

During the IIDlths prior to the camp session, each camp unit is assigned 
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an educational theme. The decisians as to what thenes are to be 

used are made by the Canp DirectOI'S, n:lbbinic advisors, and the educa­

tiooal. staffs of each camp. These themes are then brd<en dcMrl into oot:­

lines of daily topics. The educational units range ~two to eight 

weeks in length depending oo the type of camp sessioo. They usually 

begin with an introductory Shiur (lessm), and end with a special culmina­

ting activity designed to drew together the ent:We program. 

Once daily topics have been determined, the creative work begins. 

The Union of Alrerican Hebrew Coogregatians' camp meth:xk>logy has de­

veloped into a basic pattern of Shiur Clessoo) and Sicha (discussim). 

In Shiur, the daily topic is presented to the campers. In Sidla, the 

~ and staff have the opportunity to react to the Shiur. The 

creative spark of the Unim of American Hebrew Coogregatians' camp 

canes when a daily topic is trensformed into a Shiur. Great efforts 

are made to offer Shiurim which will be captivating and notivating. The 

Shiur may take the form of a skit, gane, ccnvention, debate, socio-drama, 

or any other rreans of impressing upcn the camper the topic of the day. 

Usually, the Sh.iur is followed ilmediately by Sicha. Many times the 

carbinatim of a creative Shiur and Sicha result in an ey~ ex­

perience for the camper. They cane to realize that Judaism is relevant, 

dynamic, and that it can play an iJiix:>rtant part in their lives . 

The JIDSt successful Shiur is me which involves the carrper as a 

participant. It is often surprising to see how readily ~are 

willing to use thei1:' imaginatians, and in doing so, to begin to experience 

Jewish history. In this way our Jewish past and present cane alive. Campers 

JDJSt actively c<nfrcnt and deal with Jewish situations. In many cases, 
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the Shiur may just be a garre or other experience in nooreality, but 

then the Sicha will bring bane the point. The strength of the system 

lies in the oarq:>lementary nature of the Sicha. Whereas the Shiur 

may be purely JOOt:ivational and abstrect, the Sicha draws the all im­

portant parallels be~ the Shiur's imaginative approach and the 

reality of the camper's life. Together they nake a significant Jewish 

impressi.cn oo. ~· 

Hc:Mever inp:rtant the individual ~Sicha program, the arts 

program, and the HebI'E!.W program may be, it is the o:rIDination of the 

~ that creates a sense of camunity in the Union of American Helmaw 

Coogregatians' camps. The total envi.nnnent of twenty-four hour Jewish 

living n:akes the camp a very effective and influential instrunent. In 

the final analysis, it is not the increase in the aroount of factual 

infonnatioo gained by campers, nor the p~ss toward a canper' s can­

mand of the Hebrew language that is the ultimate goal of the Union of 

American Hebrew Coogregations' camp. Rather, these camps strive to in­

still a spirit of Jewishness with enthusiasm, pride, positiveness, and 

a true sense of Jewish identification in campers and staff. That is 

the goal of the Unioo of American Hebrew ~gaticns' camp program. 

Since the ShiUI'-Sicha program is really the central core about which 

the Unioo of American Hebrew Congregatians' camp operates, it is this 

area to which this thesis is devoted. It concentrates upoo presenting 

fifteen educatiooal. programs, each broken dom into daily Shiurim and 

Sichot. The four major areas into which these programs fall are: 
A. Jewish Camlunities Arour.d The World. 
B. The Developnent Of The Synagogue. 
c. The Boak Of Genesis. 
D. Great Jewish Persooalities Throughout History. 

These programs are geared for children in sixth, seventh and eigl'rt:h grades ; 
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h~ver, they can be adapted for other age groups easily. 

For many years the need for such infornatian has been evident . The 

author of this thesis feels that, in order to better m:::>tivate our child­

ren , the synagogue religious school and youth group rust begj.n to utilize 

the successful creative educational techniques developed in our camping 

rrovenent . A survey of the Union of Alrerican Hebrew Congregations l camp 

prog;rems should , therefore, prove helpful in initiating this effort. 

The programs in this thesis are presented as they might have been 

originally at camp. The ma:terial has been gat:h.en?d from program books 

and notes kept in actual camp files. The author has taken the liberty 

to add his cwn creative ideas where camp documentation was inadequate. 

In oroer to facilitate a religious school educator or other progreJlT!leI'S' 

use of this material, a standard format was instituted. It calls for 

an explanation of the objectives, a detailed acoount: of the~· a 

list of appropriate SiCha questions, an integration of the topic into 

other program ~, and possible suggestions to facilitate carry:i.Pg 

out a successful program. In nearly every daily program, the Sicha 

questions, the thoughts on integrating t:.he topic into other program 

areas, and the suggestions we:re the creative :input of the author. 

Tho. prog;rems presented in this thesis incorporate the language and 

t:hrought pI'OCesses of a camp Prog:re.m Director. Because of this, they 

can easily be used in other camps. The religious school educator, how­

ever, will have t::J direct rror; of his attentfon to c=.dapting the program 

ideas to h) s C1NI"I situation. It may be ad-.1antageous for the educator to 

read an entire section of this thesis befC'lre planrd.J'lg his progrem. In 

IMnY instances Shiurim from rrore t:hai• one progn:un c.an be combined to 

produce a well rounded unit for a religious scllool class. Certainly, 
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the educator JI1JSt always decide if an individual Shiur, which was plarmed 

for a canp setting, can be successful. in the classnxm. 

It is the intentiai of this auth>r to bring to the synagogue a new 

educatiooal. tool. Hopefully the creative programs in this thesis will 

serve as exanples for irore dynamic and mtivating re~ school 

progremning. 
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SECTION I : JI.WS AROlND '!HE ~RLD 

The first sectioo of this thesis, in which seven prograns are 

presented, deals with Jewish ooomunities an:>und the world. These p?Q­

gram are inportant for U.A.H.C. camps because they help campers develop 

feelings for Klal Yisrael.. 'lhe first step tairard n!al.izing that one 

beloogs to a worloode group of people is to learn about similar~ 

DLll'ri.ties in other parts of the world. 'Ihese programs are designed to 

teach campers about the unique aspects of different Jewish ocmnunities. 

H<M!ver, it beocmes evident to the carrper that their differences are 

within the framework of a camr.u set of beliefs and values. Campers 

cane to realize that the Jew in Morocco, the Jew in Poland, the Jew i:i 

Israel, and the Jew in Cinc.inna.ti are all Jews , even though their custars, 

t:I>adi.tioos, and persala1 histories may differ. 

The first two prograJIB in this sectioo present diffeI'ellt aspects 

of our own American Jewish developnent. The first of these, "'llle 

U:Mer F.a.st Side," is mainly concerned with hai the Jews came to America, 

what they left behind, what prct>l.ems the inmi.grants faced, and what life 

was like when they arrived in this country. It is a sociological study 

of Jewish life in New Yorlc City fu:m 1880 to 1920. Rather than placing 

the focus on religious life, it zeros in oo the working ccnditions, 

politics, family problems, and Yiddishkite of that time and place. 

The seccnd program, '"!he American Jewish Experience," uses a dif­

ferent approach. It highlights the entire spectrl.ml of American Jewish 

history fu:m .imnigration to the present. It also places a great eq:ilasis 

cn the development of American Reform Judaism. The culminaticn deals 

with an examination of both the "Pittsburg Platform" and the "Col\JJi:>us 

Platform" leading into a oonventioo where the canpers draft their own 
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platform of beliefs and values. This program gives the c.Eper a look 

at the Jewish world fran the historic as well as the ideological side. 

The next thn!e programs ccncentrate oo the State of Israel. 'lhe 

first involves, "The History of Israel~ Archaeology." It cowrs 

the vast history of our people in Israel, Palestine, and Canaan. This 

program uses ooe of the DDSt dynamic and mtivating techniques ever 

developed at a lhrian camp. The campers actually become archaeologists, 

learn skills, and disoover artifacts which lead to Shiurim and Sicbot 

oo different historical events. The level of canper participation in 

this program is perhaps the highest of any camp educaticnal. unit. A 

similar type of program is the "Tour of Jerusalem." It uses the setting 

of Jerusalem to lead the caJJFer ~ history. F.ach day the campers 

visit a different place in Jerusalem and learn why it is important. For 

exanple, a visit to the Hebrew Unioo College in Jerusalem will pranpt a 

discussicn of the status of Refonn in Israel. A visit to Herzl ' s toni> 

brings us to the developrent of the Ziooist irovement. Both the tour and 

the archaeology !'rograms I'equ:i..re great use of camper and staff :imagina­

tions. The effects of these programs are often phenanenal. 

The third Israel program is, "Establishing The State of Israel." 

It deals mainly with the events leading up to, and the climate surn:>und­

ing, Israel ' s declaring independence. Campers participating in this 

program learn about early Zionism, the problems Israel faced in prepal'­

ing for the War of Independence, and political and legal issues of the 

era. 

Finally, the last two programs are cooposi tes ccnoerning many 

different Jewish ccmnunities and their rea.ctioos i:o adverse ccnditions, 

namely anti-Semitism. The initial one, "It's A Snail Jewish World," 

takes the camper en a visit to Jewish camrunities in such places as 
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San Francisoo, Holland, Mexioo, Poland, tbn>cco, Egypt, and Israel. 

'Ihe campers are exposed to the SalgS, dances, and artwork of each can­

munity as well as the I'eligi.ous Minhagim Ccustan.s). The final program 

in this section, "Jewish Resistance," looks at how several Jewish cx:m­

munities throughout the ages have reacted to persecution. It gives the 

canpers insight into the inner worldngs of the Jewish ocmmmity and 

leads them to discover what thl'eatens Jews today. By learning how otheI'S 

of our faith have re.acted to adversity, our a.m options becooe 100re clear. 
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SECTION I: Jl'WS AROtlID '!HE ~RLD. 

Unit One: 1HE LCMER F.AST SIDE 

Unit Overview: Several millicns of Jews came through the l~ F.ast 
side of New York City around the tum of the century. The cul:tU['e 
and pn:>blems of that era have an effect oo Jews today. We are the 
children, grandchildren and great-grandchildren of Jewish imnigrants 
who have had a "Loier F.ast Side" experience. 

Objectives: 1) To teach the history and culture that existed on 
the l~ East side of New York City at the tm:n of the century. 

2) To understand what effects problems of the time had 
oo family life, and oo the Jewish carmunity in general. 

Suggested nunber of sessicns: Ten 

Prin~le ResoUX'Oe: Allen Schoener, Portal To America, The Lower East 
si 1870-1925. 
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SECTIOO I: JEWS AROUND '1HE WRID. 

lhit One: 'IHE WWER FAST SIDE 

Sessicn One: We All Cane to Anerioa. 

Objecti ve: To understand cne ' s own family's place of origin 

Shiur: F.ach camper fills out a family tree to the best of his 
---aDility. He is asked when his family came to Anerica? Where they 

first lived ~? What was the native oountiy of their grandparents 
and great-grandpanmts? \taty did they leave? What were their occupa­
tioos, etc.? A large poster with a map of the world is Cl'l. cne wall. 
Each camper places a pin in his/her grandpanmts' native countries. 

Sicha: 1) When, fran when!, ha.1, and why did the majority of Jews 
cane to this country? 

2) Explain Ellis Island experiences. 

3) What was H.I.A.S. (Hebrew Inmigrant Aid Society)? 

~) What haroships did imnigrants face? 

5) Why did so many Jews leave Europe? 

6) Explain and discuss the differences in culture and 
religious practice between German Jews and eastern European Jews. 

Intes;rc;ticn: For evening program, have a IOOCk send- off party for an 
imni.grant about to leave bane for .Aft!rica. Speeches about the un-
known future, pledges on the part of the imnigrant to "bring his 
family over as soon as he has struck it rich", native songs and 
dances . 
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SECTION I: JEWS ArolND 'lHE ~RID. 

Unit One: 'lliE LDWER EAS'I' SIDE 

Sessioo '!\.Jo: After Kishinev, What Do We Do? 

Objective: To understand one of the decision m3king processes 
Whidi caused Jews to leave Russia. 

Shiur: This is a town meeting follcwing the Kishinev pogn:m. 

l) A report of the damage and loss of life caused by 
the pogran is made to the town. 

2) Bialik stands and reads his "City of Slaughter." 

3) A report is made oo 50,000 Jews denxnstrating in 
New York City in protest of the pogran. 

4) 'lhe mayor stands and asks for ideas on what they 
should do. One says go to Anerica, ale says stay, one says go to 
Palestine. "We DlJSt break into sicha groups to discuss this matter," 
says the mayor. 

Sicha: l) Recap of points made in the town neeting. 

2 ) Discussioo of what steps must be taken by the group. 

3) C.ane to a group decision. 

Integreticn: Evening Program: The total gruup is together in the 
11Shtetle" singing. Sla.Tly , ten or so leave. Then an::>ther gxaip 
leaves , and so en. As each gruup leaves, they are told of the pogIQn 
and that they must sneak to Vienna to buy steamhip tickets to 
America and safety. The group sneaks across the Russian boroer to 
the other side of camp (post guards, etc.), buys ticket and arrives 
at Ellis Island. For the Ellis Island program, see Oay .One of 
''The .American Jewish Experience" program. After Ellis Island, tt\ey 
are re-United with the entire family (the whole camp unit). One 
member of the canp then stands before a boaro of special :inquiry 
and describes what it feels like to leave one ' s hane for a strange 
land, the hardships of the voyage, and her expectaticns of Anerica. 

SUggestions: Sha.1, "We All Cane To America," narrated by Theod:>re 
Sikel and available through your Public Televisioo Station. It is 
a one-hour doc1.1Dentary oo Inmigre.tion, 1700-1925. 
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SECTION I: JEWS AROWD THE \tl)RLD. 

Unit One: THE ~ FA5T SIIE 

Sessiai Three: A Day On Secxnd Avenue 

Objective: To re-create the atJoosphere of the ~ F.ast Side. 

Shiur: Shiur and sicha tine will be spent p~paring for the 
-e-vening program. Each sicha group is given a different assignment. 

Sane~ t o be: 

1) Pushcart salesmen 

2) Tailors in their shops 

3) Thea~ performers 

4) Newspaper editors and hawkers 

5) "Shadchanim" 

6) Yeshiva "Bochers" 

Sicha: Ncne 

Integratiai: Decorate the program roan to make it a s~t scene in 
1900 en the l~ East side. Use Yiddish signs and posters. Every­
one has a chance to visit each booth and to be a seller or barker 
for his sicha group's assignment. 
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SECTION I: JEWS AROUND 'IHE \tl>Rl.D. 

Unit One: '!HE l.DWER EASI' SIDE 

Sessien Four: A Beit Din Ccnoerning a Jew Who No lalger Observes the 
Shabbat. 

Objective: To show the assimilating experience of life in .America 
in oonnectioo with the idea of "The Melting Pot." 

Shiur: Trial: 'lhe charge is gross violation of Jewish law. 
• 

Prosecutien: He claims the defendant has not kept kosher 
and that he ~Iks en Shabbat. His witnesses are: 

A) a well respected Rabbi who defends the value of 
these laws, 

B) a wealthy businessman who <Des keep kosher and the 
Shabbat. 

Defense: 

A) calls the defendant's JJDther to questien her about 
her son's Jewishness ("He's still a good Jewish boy"), 

B) calls the defendant who speaks of the loss of mean­
ing of sane laws because of m::xiern life in America. 

Sicha: The oaq>ers are told to del..iberate the verdict in their 
Sl.cha groups. 

1) Did this man violate Jewish law? 

2) If he did, i s it a good, bad, or necessary thing? 

3) How would we react if we were en trial for this charge? 

4) Why are we bothered or not bothered when we violate 
Jewish law? 

5) What is the role of Jewish law in oor lives? 

5uggestions : Each lawyer Cl'OSs-e.xam:ines the other's witnesses. 
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SECTION I: JEWS AROllID '!HE ~RID. 

Unit One: '!HE LJltlER F.AST SIDE 

Session Five: The Sweatshops/Triangle Fire 

Objective: To understand sane of the hardships faced by residents 
Of this area. 

Shiur: While the entire group is together, the leader describes 
~ ~ ccnditioos at the Tciangl.e Shirtwaist Factory. Details 

are in Harry Golden's, <illy in .America. 

The group then divides into three. Each group meets 
saneane involved in the Triangle fire tragedy. '!hen the groups 
switch so all the campers meet each of the folladng persooal.ities~ 

1) Husband of a girl who died in the fire . 

2) A sUIVi. vor of the fire. 

3) Mr. Harris, the factory employer and supervisor. 

Sicha: l) What can we ck> to improve working conditions? 

2) Discuss child labor. Make placards. 

3) Draw up lists of demands . 

~) Protest in frcnt of Mr. Harris' office. 

Integration: Evening program. A labor urian meeting. Each group 
must sneak to the illegal gathering in order to hear speeches, sing 
labor songs, perform related skits, and make signs. 

Suggestions: ShcM the film, ''The Inheritance," available fran the 
Anti-Defamation League. 
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SECI'IOO I: JU£ AROl.ND THE \tl>RI.D. 

Unit Ckle: 

Sessiai Six: 'IWo Newspapers: ''The Fotward" and "lhe Togeblatt" 

Objective: To Bh<M the 'N:> najor aspects of .American Jewish life 
ai the lower F.ast side, that of the socialist labor ioovement, and 
that of the religious DX>Vement. 

Sh.iur: A meeting of the Heniy Street Benevolent Society to de-
--crde which newspaper to support, the "Forwalld" or the ''Togeblatt". 

"Forward" repl'esents the Yiddish labor and socialist 
points of view, while the "Togeblatt" is religious. Copies of 
the "Fotward" are passed aromd to the oanpers. 

K. Saresdln, A. Cdlan and J. Garoin visit the meeting. 
For material., see the Encyclopedic Ju:iaica. 

Sicha: 1) I.earn a Yiddish sa1g and dance. 

2) Discuss the origin of the language and its unifying 
role for Jews of the lQ.1&' East side. 

3) Pre:pime for a Yiddish Coffee House for that day's 
evening program. 

Int:regration: Yiddish cafe - readings fran the Bintel Brief out 
1<:>00. A labor speech. Yiddish singing. Talent fuin th!canq>et'B. 
Each sicha group sings a Yiddish sa1g and :reads its translation. 

Suggestiais: Make sure that the cafe is a mixture of Yiddish and 
American culture throughoot the evening. 
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SECTIOO I: JL'WS AROUND '!HE IDRI.D. 

Unit One: '!HE LOWER F.AST SIDE 

Sessim Seven: A Hike 'Through History 

Objective: To I'eview and put into perspective sooe of the events 
al.I'eady dealt with in this unit. 

Shiur: '!be entil'e unit takes a walk around camp stopping several 
--:aires to see skits and visual aids (pictl.II'es, I'ecords, newspapers, 

magazines, etc.) of events en the lower East side. 

l) Ellis Island scene 

2) Triangle fiI'e scene/labor organizing 

3) '!be grand opening of the first Yiddish theatl'e 

4) Establishnent of the "Daily Forwani", Yiddish 
newspaper 

5) Lillian Wald's, Henry Stl'eet Settlement House 

6) Imni.grant teenagers caning lane ~ school 

Sicha: Nale 

Suggestions : Skits aI'e perfOil'OOd by staff members . A short sicha 
may be calducted with the entil'e group after seeing each s~ 
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SECI'I~ I: JEWS AROUND '!HE w:>RID. 

lbit One: 

Sessioo Eight: Becaning a Citizen 

Objective: To understand. that becaning an .Aneri.can citizen is not 
an easy thing, and that it was the dream of millions of "greenhorns. " 

Shiur: ~hunt: Each sicha group receives a list of 
things needed for ci tiz.enship, as~ as a list of questions to be 
answered (persooal. and cxnceming government) . When each gnx.q> 
carpletes the hunt and the questials, the rreJ!'bp.rs are SWOin in as 
citizens. 

Sicha: 1) Why was becaning a citizen so important to these 
~grants? 

2) What dreaJJ5 did they have far their children? 

3) Po:int out the "Fiddler on the Roof'' position of 
instability held by Jews :in Europe, and canpare it to the feeling 
of pennanence and security ent>Cxlied :in the naturalization process 
as felt by inmigr>ants oo the lCMe.r East side. 

Integraticn: For evening program, hold a political rally. F.a.ch cab:in 
represents a state and JIDJ.St care to the rally with an original soog 
aboot Alrerica. 
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SECTION I: JI.WS AROtND lliE \tl>RLD. 

Unit One: lliE LJM:R FA5T SIDE 

Session Nine: Family Problems and Decisions 

Objective: To understand the cancerns and prd>lems faced by the 
Jewish family oo the l.CMer F.ast side. 

Shiur: Divide the camp up into family units. Carnp?I'S are 
assigned to be grandparents, fathers, JIDthers, traditiaial dri.ldren, 
assimilated children, bmdist children. Each group neets separate­
ly to discuss their role in the family and the backgromd of their 
character. Then aie or ~ fu::m each grcq> are placed together as 
a family. F.ach family IIIJSt decide the following issues: 

1) What good (of what value) is the language and lifestyle 
of the past? 

2) Sb:>uld dri.ldren work to help the family's ecmcmic 
situation or CCl'ltinue with school? 

3) How can we DDVe out of the squalor of the ~ F.ast 
side, find adequate housing, and provide far our children's education? 

Sicha: Nooe 

Integratim: Make dinner an imnigrant neighborhood get-together. Have 
the "families" sit together. Im M.C. should make introdu::tians and 
give sane fanily histories. Introduce a newly arrived imn:igrant 
family and tell of their daring escape fu::m Russia. 

~iCJ"lS: F.ach grcq> (grandparents, parents, etc. ) may feel JIDre 
ortable role-playing if costunes are warn. ~ore, a period 

for naking costunes may be included at the outset of the shiur. Have 
pictures available far the carrpers. --
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SECI'ION I: JEWS AROUND 'lliE ~RLD. 

lhit One: 'lliE UMER FA5T SIDE 

Sessia:i Ten: Culmi.natiai: "This Is Your Life, Mr. Goldberg." 

Objective: To ~view the entire sessi.m. 

Shiur: F.ach sicha. group is assigned me of the previous shiur 
~ics. They write and choose a ~pt"eSentative to be the loog-lost 

friend or ~lative of Mr. GolcD:>erg to n!mind him of an aspect of his 
past. The final program is the televisial sh<:M, "This Is Your Li.f e." 
Under this fonnat, Hr. Goldberg is cxnfu::nted by his past. The 
sh<:M1 S guests include: 

1) ''The friend who cane with you al the boat after the 
Ki.shine• " v pogran. 

Island." 
2) "The not-so-friendly guard who greeted you at Ellis 

3) "Your partner fn::m the little fruit stand you owned 
al Second Avenue. (We started with a pushcart)." 

4) "The Judge who made you an American citizen." 

5) "Your little brother who worked in a sweatshop and 
your sister who was a labor organizer." 

6) ''Your best friend who far years used to meet you in 
the Coffeehouses to discuss issues and read the "Forwaro." ''Yes, 
Hr. Goldberg, This Is Your Life." 

Sicha: ~paratial far the T.V. shal al the final night of canp. 

Inte~i.m: On the final day of the progran, introduce the Goldberg 
family to the camp. They should be visable visitors throughout the 
day. The final program, in the evening, is the television sh:lw de­
scribed above. 

S~ions : At least one or two days will be needed to prepare in 
sicha groups. The second day of planning should be the aftemocn 
of the actual program (the final day of canp). 
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SECTION I: JEWS AROOND 'lliE \tA'.>RLD 

Unit '!Wo: 

Unit Overview: This program shows us the life of the Jewish imnigrant 
as he enter'ed the United States. We, then, see RefonnJudaism re­
sulting fu:m European Refonn, and the imnigraticn experience. 

Objectives: 1) To provide factual info:nnation coooerning the develop­
ment of Refonn Judaj sm in .America. 

2) To provide an overview of the present .American Jewish 
experience. 

3) To ~gin to mderstand the freedan we enjoy to choose 
OUI' Jewish lifestyles. 

4) To caivey a feeling to the canpers that each will 
have an opportunity to caitribute to the American Jewish future . 

Suggested nunt>er of sessicns: Eleven 
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SECTION I : JEWS AROUND '!HE Vl>RLD. 

lhit Two: '!HE AMERICAN JEWISH EXPERIENCE 

Sessiai One: Arrival Day: Imni gpa.tion Prem Europe 

Objectives: 1) To understand hCM imnigrents felt arriving in a new 
land. 

2) To riealiz.e the problems which arise out of caning to 
a land with a different language and strange custans. 

Shiur: A JOOCk Ellis Island. Campers IIDJSt file past long tables 
where they are inteIViewed, must fill out various forns coocerning 
occupation, family history, and health histories. Each camper has 
a health checkup, each is searched for lice, etc. Finally, upon 
receipt of the entrance visa, many find that their European sounding 
names have been shortened. At the end of the shiur, the entire 
group hears a welcane speech ftan the Hebn!W ~t Aid Society 
(H.I.A.S.). 

Sicha: 1) What are the mst frightening things faced by new im-
---mfgrants? 

2) In what ways does or did the Anerican Jewish ccmnunity 
help poor Jews coming to this country? (SponsQ['S}li.p/H.I.A.S., etc.). 

3) How did you feel at various points during today's 
program? 

4) When did mst Jews cane to this oountry? 

5) Why do people leave their native countries? 

Inteptiai: A lCMer East side block party. Each cabin or group is as­
signed to be imnigrants fuiii a different oountry. All cane in oost:ure 
with a native song to present. Yiddish posters and newspapers decorate 
the program roan. 

Stqestions : In one or two instances, during the Ellis Island progl'am, 
mstructions should be unclear to cause sane caifusion. The staff, 
who act as guanis, should be instructed to be impersooal and unsympa­
thetic. 
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SECTION I: JEWS ARCXJND 'lHE ~RLD. 

thi t 'IWo: 'lHE AHERIC.AN JEWISH EXPERIINCE 

Session 'IWo: History Survey 

Objective: To impart many inp>rtant historical points over a wide 
time span to the canq>ers. 

Shiur: Shiur follows sicha today. It is a oollege-bowl with 
~ sicha group cxmpeting against the others. There shoold be an 

armounced prize far the winning team. 

Sicha: The rules for college-bowl are armounoed to the entire 
--gioup. We, then, break .into sicha groups for forty-five minutes. 

Ea.ch sicha group has a bookle~material to study either .individual­
ly or out loud as a group. The material shoold .includ! infonnation 
about: 

1) The Inquisition and expulsion of Jews fran various 
European oountries 

2) The story of the first Jews to cane to Anerica (New 
~) fran Brazil in 1654 

3) The number and locatioo of Jews at various times in 
OUI' early history, e.g., 1776, 1864, 1900 

4) George Washingtoo' s letter to the Jews of Newport, R. I. 
condeming anti-Semitism as un-Anerican 

S) Develcprent of Reform Judaism in the thited States 

6) Diffel'elloes between Ashkenazic and Se~c Jews 

Questions in the college-bowl should be taken fran the 
sane material with scrne canic questioos added. 

Suggestions : Keep the college-bowl m:wing quickly. Questinns which 
cannot be answered by canpeting teams can be tossed out to the a\Xii.ence. 
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SECTICN I: JEWS AROUND 'IliE \tl)RLD. 

Unit Two: 'IliE AMERICAN JEWISH :EXPERIENCE 

Session Three: The Sweatshcp 

Objective: To give caq:iers an idea of the harsh life of the new 
imni.grant. 

Shiur: t!Jse a qoote fran DeuteIUnazy, Chapter fifteen (the re-
lease of Heb!9l slaves each seven years). Campers are seated at 
loog tables. Each 03ID{>er is given ooe woro of the qmte. A piece 
of paper is started at the head of the table and each cauper, in 
turn, adds his woro to the page as it is passed dam. The last 
camper adds the final woro and ccmpletes the qoote on the page. 
Canpers are told that they will be paid ~ if more· ~es are 
ocmpleted (piece work). They are constantly rushed and criticized 
for sloppy work. Over and over again, each carrper adds his one woro. 

Sicha: 1) Did yoo enjoy the work? Woul.d yoo like to do this 
---rc>r the rest of your lives? 

2) Did yoo realize you were writing part of a carg;>lete 
passage? 

3) What impression of America did this type of work 
create? 

4) HCM were the sweatshops eventually closed? 

Integra.tiai: Evening program could be an illegal labor union meet­
ing where special songs are learned, picket signs made and skits con­
cerning the lifestyle of the titres are depicted. 

Suggestions: Staff must be well infonred to carry out these sichot. 
They should be given a packet of m:iterials with infonnation an im­

migration fran 1850- 1920 , sweatshop conditions and the beginning of 
the labor m::>vement, fraternal and self-help groups, Yiddishkeit in 
America, and the rejection of recent European imnigrams oy c.J.der 
European imn:igra.nts. 
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SECTION I: JEWS AROUND THE \tl>RLD. 

Unit 'IWo: THE AMERICAN JLWISH EXPERIENCE 

Sessicn Four: Refonn Judaism In Airerica 

Objectives: 1) To shaol the beginnings of the org;mfaed Reform 
ocmmmity in Anerica. 

2) To inform the ~ what the U.A.H.C., the H.U.C.­
J.I.R., and the c.c.A.R. stand for and nean. 

Shiur: I. M. Wise ad<h'esses his congregaticn in .All>any, New 
-York. He is debated by the president of the synagegue en Rosh 

Ha.Shooah concerning changes in the synagogue instituted by Wise 
(e.g., Waileil in choir, Sent'OlS in English, changes in liturgy). 
I. M. Wise explains his personal philoso!ily of Jixiai sm and his 
<h'eam of ~ating an "Anerican Judaism." 

Sicha: 1) Why did I. M. Wise ~ to the United States? 

2) \\by did he institute changes in his congregation in 
New Yorl<? 

3) Hew did you as a oongregant react to each man's 
argt.ment? 

4) Hew do J1DSt people react to change in an area as 
eootional.ly :important as religion? 

5) \\by is change sanetines necessary in religion? 

6) In what ways can change be harmful? 
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SECTION I: JEWS AROOND 'IHE \rA'.>RlD. 

Unit Two: 'IHE AME:Ric.AN JEWISH EXPERimCE 

Sessial Five: other Jewish Groups In Alrerica 

Objective: To expose campers to the ideas of groups of American 
Jews other than Reform Jews. 

Shiur: A panel discussicn. Invite an Orth:>dox Jew, a Con-
servative Jew, a Zicnist, and a secularist to camp to participate. 
Or, have staff ueni>ers play these parts. F.ach expresse.s his own 
point of view and questions are called far fton the canpers. 

Or 

The campers are divided into four groups. Each group goes to a 
secticn of the ~to see a scene ccncerning the lifestyle of 
one of the four groups menticned above. At a given signal, the 
groups switch locaticn so that each group eventually sees each 
~entatial. A short sicha is held in each location after each 
scene. 

Sicha: No regular sidla 

S~estia'lS: The scenes should depict sane positive aspect caicern-
mg each of the four groups. 
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SECTION I: JEWS AROUID mE \tA'.>RID. 

Unit Two: mE AMERic.AN JEWISi EXPERIENCE 

Sessicn Six: American Jews On Trial 

Objectives: 1) To explore the failures of American Jewry. 

2) To in~e our awaI'elleSs as to those areas of 
American Jewish life which need attenticn and revisioo. 

Shiur: Present a IIDCk trail of Mr. American Jew. The 
---ciDnpers are the jmy. 

Accusations: 1) Jewish educatioo in America is failing to pnr 
duce ocmnitted Jews. 

2) Over 50\ of all American Jews are not affiliated 
with a caigregatioo. 

3) We are assimilating so fast that soon Judaism 
will no longer exist in this country. 

Defense attorney presents his case. The jurors leave to caucus 
in sicha groups. 

Sicha: 

situation. 

It is the announced goal of each sicha group to: 

l) Decide if each accusaticn is true, 

2) Decide what can be done to help correct the 

F.ach sicha group will make a report before the entire jmy at 
the end of this sessioo (pick one camper to be spokesman). 

Suggestions: 'Ille prosecution and defense should each mll two wit-
nesses and ask questions about all three issues. Each should 
briefly cross-examine the other witnesses. One witness far each 
should be an older generation European Jew. The others can be 
tbses, I. M. Wise, one of the caqleI'S, etc. 
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SECTION I: JtWS AROlJID '!HE ~RLD. 

Unit Two: 

Sessiai Seven: Three Essential Issues Facing Am!ri.can Reform Judaism 

Cl>jectives: 1) To acquaint and caifnnt the campers with i.npartant 
issues facing their Jewish world. 

2) To start campers thinking about their God oancepts. 

Shiur: Fantastic V"fage. We travel to the brain of Mr • .Re-
---r-onn Jew. Here we ooserve three struggles facing Mr. Jew. 

1) Is:rael vs . Diaspora. Hew far should Americans go 
in support of Israel. Must we make Ali¥ah? Hew can we support 
Israel while Reform Judaism is still reJected there? 

2) Theology. Mr. Jew goes to a carnival where each 
barker is selling a different God ccnoept including: 

A) Ethical Culturists - they n!duoe God to a 
vague fonmll.a of ethical ccncepts and social m::>rality 

B) Reamst:ructionists - saying God is the foroe 
m:rtivating man to do good 

C) Classical Reform - ~ize the ooeness of 
God and the oentntlity of God with.in Judaism as interpreted by the 
individual Jew 

Sicha: Discuss scenes one and two. 

1) What are the Il!actioos of the carrpers to these 
two issues? 

2) About two-~ of this sicha time shou1d be de­
voted to scene nlllli>er two. Ask campers to canpl ete this sentence: 

" God is • • •• , " and ''When I hear the word God, I think of • • •• •• " 

3) What do we do when we pray? 

4) !):)es God act in history? 

Suggestiais: TOOse presenting the shiur JIDJSt make it ~ing for 
the campers. The third aspect of the Fantastic Vo-yage should be 
pn!sented taIDrrow Cat next education time spot). 
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SECTION I: JEWS AROlND 'lHE ~RLD. 

Unit '!Wo: '!HE AMERic.AN JEWISH EXPERIENCE 

Sessiai Eigl!t: Fantastic VO';/ age Shiur - Day 'IWo 

Objectives: 1) To cxnfralt the issue of a Reform Haladla. 

2) To p~t its pros and coos and start caaq>ers 
thinking about it. 

Shiur: We fiJxl our Fantastic VO'jage ship still anchored :in 
~ bra.in of Mr. Jew. 

Halacha - Mr. Reform Jew is ai vacation in the Rocky 
Mountains . A nan offers to sell him a guide book. He refuses it 
saying that he has taken mny vacatiais without guides and all 
have been great. 'Ihe salesman replies that Mr. Jew doesn't kna.1 
what he's missing and that he can't kncM if the guide will help 
until he tries. 

Sicha: Our Fantastic VO'jage crew then reviews the ccnflict 
and we break into sichot. 

1) \oalat aI'e the pros and CalS of such a guide for 
Reform Jews? 

2) Why is there resistance to the fonnulating of 
such a guide? 

3) By definitiai, can Refonn have guidelines and 
ren:ain Reform? 

S.tialS: In sicha, tCMard the end, intnxluce the idea of the 
rttsburg Platform and 'Ihe Guiding Principles. Tao:>I'Iai, you will 

deal exclusively with them. 
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SECTICN I: JEWS AROUND 'lHE ~RLD. 

Unit Two: 'lHE AMER.IC.AN JEWISH EXPERIENCE 

Session Nine: The Pittsburg Platform 

Objective: To learn about the historical context of the Pitts-
burg Platform and to Wlderstand each point in it. 

Shiur: Nooe 

Sicha.: A short discussioo of the historical backgrolmd of 
--:aie Pittsburg Pla:tfonn including: 

A) Reform oo the defensive, year 1880 

B) Rejection of transplanting European Judaism ooto 
Am=rican soil. Old-bad, new-good. 

C) 19th centuzy rationalism - everything had to make 
perfect sense and be logical. 

Each sicha group should ~ad the Pittsburg PlatfOim and discuss 
each pomt. 
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SECTICN I: JEWS AROUND '!HE ~RLD. 

Unit '!Wo: 'lliE AMERICAN JEWISH EXPERIENCE 

Sessioo Ten: "'Ihe Guiding Principles of Refonn Judaism" 

Cbjective: To understand the "Guiding Principles of Refonn 
Jud;n sm" and the historic ba.ckgn:xmd surn>mding their call'ilati.oo. 

Shiur: 

Sicha: Discuss the historic perspective of the "Guiding 
Principles of Reform Judaism'' including: 

1) Refonn Judaism no looger m the defensive -- an 
established se~t of Aneri.oan Judaism 

2) Desin! to update and "keep up with the tines" 

3) Reacti.cn to World War I, the Depression, and the 
rise of Hitler 

4) Changing Zicnistic attitudes 

F.ach group reads the "Guiding Principles" and discusses each point. 
Carpare the "Pittsburg Platfonn" and the "Guiding Principles" fran 
these points of view: 

1) The nature of Judaism 

2) The ccncept of Gcxi 

3) Judaism's view of man 

4) '!he nature of Torah 

5) The Jewish People 

6) Demands of Social Justice 

7) Religicx..is practice 
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SECTION I: JI.WS AROUND IBE \tK>RLD. 

Unit '!Wo: '!HE AMERICAN JIMSH EXPERIENCE 

Sessiai Eleven: Culminatiai 

Objective: To create a new Reform Platform which will represent 
the attitu:ies and values of our camp group. 

Shi.ur: Nooe 

Sicha: Each sicha group is assigned the nane of a great Ameri-
---ca:n Jewish leader. Each group is given an issue upai which it 

mJSt decide ai a stance. The group will present its stance at the 
caiventiai for approval, h~ver, each issue will be dealt with by 
two sicha groups, so sane debate should result. Thus, changes will 
be made and the cawentiai will ratify a platform. Issues should 
include: 

l) Social Action 

2 ) Ritual and Halacha 

3) rod 

4) Synagogue and Prayer 

5) Israel 

Intepticn: An entire day can be spent preparing for the conven-
ticn outside of the sichot; e.g., decorations, prograim;, posters, 
slogan writing, special nusic. etc. 

Suggestions: Mail a copy of the final Platform to each camper an 
Rosh HaShcnah. 
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SECTION I: JEWS A!()tlID '!HE ~RLD. 

Unit Three: '!HE HISTORY OF ISRAEL 'llOOlGi AROWX>I.OOY 

Unit Oveiview: Several ~~ts of Jewish history are presented 
fiiJii biblical tines to the present. Each historical era is intro­
duced through archaeological finds which act as rootivation far an 
appropriate shiur. 

Cbjectives: 1) To teach an overview of Jewish history 

2) To sha-1 the ClllSt.ant attachment Jews have had 
with the land of Israel 

3) To add an element of excitement to the study of 
history 

Suggested n\.llber of sessicns: '!Wel ve 
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SECTICfi I: JEWS AROOND 'IHE ~RU>. 

thi t 1llI'ee: 'IHE HISTORY OF ISRAEL THROtm ARaiAEOLOGY 

Sessioo Che : 

Objectives: 1) To introduce the carpers to archaeology as a means 
of diScovering historical data. 

2) To introduce the canpers to our "tel" and our task. 

Shiur: Caqiers are welocm!d to the first armual neeting of 
~ Coanp name) ax'dlaeol ogy society's s\mrm' dig. 'lhe Unit Head 

making the speech should be in costure. E>cplain that a new tel 
has been discovered oo the canp ground and that the Director has 
asked this unit to ccnduct the dig. Explain sane aI'Chaeological 
tenninology. Each camper is to receive a kit of tools with which 
to explore the tel. '1he kit includes a soovel, toothbrush (for 
cleaning artifacts), a strainer and eye-dropper, and glue for :re­
constructing brdcen artifacts. The Unit Head describes hCM each 
tool is used. Next, we visit the tel. The tel is a 20 yard, roped 
map of Israel. Stakes are pl.aced at different cities. The actual 
diyging will take place at different spots within the State of 
Israel. E>cplain that each day, a cabin group will spend ooe hour 
oo the dig and will report all findings to the rest of the camp. 
Several staff llEDi>ers will be en hand at the tel each day to inter-­
view the "archaeologists" oo tape, and to take slides of them in 
actioo and of their findings. These tapes and slides will be used 
in the culminatioo of this program. F.ach day's findings will p«npt 
that day' s shiur. 

Sicha: Ncne 

Integreticn: Your campers should maJc:e daily progress reports to 
the rest of the camp, and should begin ccnstructing an archaeologi­
cal musetm with the first day's findings. 

Suggesticns: When making the rope map of Israel and burying the 
arti facts (before the sessioo begins), maJc:e a map far yourself so 
yw can reneit>er the order and locatioo of each .item. 
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SECTION I : JEWS AROUND 'IHE \«<>RLD. 

Unit Three: 'IHE HISTORY OF ISRAEL 'llOOU1i AROWX>LOOY 

Sessioo Two: The Yan l<ippur And Six Day War. Artifacts fourxl: 
M5'7?= David with a bullet hole, six bullets, a letter fTI:m an Israeli 
soldier written during the war. U:>oatioo: The Sinai Desert. 

Objective: To understand Israel' s :imperiled situatioo. 

Shiur: A nrxli.fied game of Machanayim (OOdge-ball) . A small 
group is placed in the middle of the playing area, surrounded by 
the JDJCh larger group. The smaller group is given ooe advantage, 
its nen:bers may go to the outside ~ hit, while meJibers of the 
larger group ~ eliminated fTI:m the game when hit. Nevertheless, 
the inner group is helped by outside:rn (staff) and wins. After 
the game, the entire unit sees the artifacts found that day. They 
detenn:ine that these artifacts ~ fTI:m the Yan l<ippur and Six 
Day Wars. 

Sicha: Dr9W parallels between the Israeli political position 
---a:rid the positioo of the inner group in the dodge-ball game. 

1) How does it feel to be sUITOUnded by enemies? 

2) How was Israel able to win those wars? Shew the 
campers, oo a map of Israel: the Golan, the Sinai, the West Bank, 
and Gaza. Also point out the locatioos of the hostile Arab oountries. 

3) What do the artifacts tell us about these wars? 

4) \that can we determine about the soldier who wrote 
the letter? 

Suggestions: Write the letter (artifact) carefully so that it can 
be a good lead-in to sicha. It should raise all the sidla questioos. 

-35-



SECTION I: JEWS AROUND niE \tl>RI.D. 

lbit Three: niE HISTORY OF ISRAEL nootJGI AROiAEOLDGY 

Sessien Three: The Yishuv. Artifacts found: pieces of rakes, the 
title page fnm Herzl's Altneuland, newspaper article by Ahad Ha'Am, 
a poster of A. D. Gorocn. lA>oation: Safad, in the Galilee. 

Objective:. To understand the ideals of Zionism, return to the land, 
the socialist society 

Sicha: Shiur and sicha are reversed today. First in sicha, 
we see and exaniiile the artifacts famd in this m:>ming's dig. 
Lead the campers to the understanding of the Zicnist ideal. Discuss 
socialism and the struct:urn of a Kibbutz. 

1) Why was kibbutz life redically different fran life 
in Europe? 

2) \t!lo are the Chalutzim? 

3) Hew did they help settle Isnlel? 

Shiur: Today's shiur is an exercise in ronm.mal life. Plan 
-aworl< project and cook-out involving every npJiber of the group. 

All are responsible for different aspects of the program. Sane worl< 
en clearing the area, others en gathering wood, others prepare the 
worship service for that evening, sane prepare soogs and stories for 
the ~fire. 

Suggesticns: Th;? warship service for the evening should reflecr en 
what we can give to each other and en our responsibilities to our 
fell~ man. 
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SECTION I: JEWS AROUND THE \>lJRLD. 

Unit 'I'hree: THE HISTORY OF ISRAEL 'IHROUGH ARCliAIDLOGY 

Sessioo Fa.II': The Crusades. Artifacts founds: spearlleads, coins 
with crosses, a s~t ring with a cross oo it, other articles with 
crosses, one crescent moo. The artifacts should be arranged to 
reflect a Crusader fortress (Belle Voir) with M:lslem artifacts on 
the outside (showing the attacking foroe). U::>caticn: Bani.as in 
the far North. 

Objective: To shew the Jews as a tiny minority caught between 
n«> canpeting cultures. 

Shiur: A m::xlified garre of "Capture The nag. II Here, a small 
-group is placed between two teams. It must remain within very 

narrow boundaries. It may tag players passing through its terri­
tory and those players must then go to their respective jails. In 
turn, players may tag imnt>ers of the middle group who must then work 
for the team by which they were tagged for n«> minutes . In effect, 
the group in the middle has a small but significant I'Qle to play in 
the gane, but it cannot win the game. 

Sicha: All campers should see the artifacts. Explain to them 
---"tlie significance of the Crusades to the Jews in Palestine. 

1) Who were the Crusaders and when did the Crusades 
take place? 

2) Who were the Infidels? 

3) In what ways did the Crusades affect the Jew$ in 
Europe? Jews in Palestine? 
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SECl'IOO I: JL'WS AROUND 'mE \t«)Rl.D. 

Unit Three: 'mE HISTORY OF ISRAEL lHR<XGI ARCJiAEOL(X;Y 

Sessioo Five: The Golden Age of Spain. Artifacts found: Scrolls 
of the GUide To The Pen>lexed and a poem by Judah Ha-Levi, a p~ 
tractor oanpass. I.Dcatioo: Tiberi.as, burial place of tbses 
Maim::nides. 

Objectives: l) To present a glance at this nonent in history. 

2) To mderstand ooe of the Jitilosoi;itlc teachings 
which cane out of this era, namely tbses Maim::ni.des' ccncept of 
T'zedakah. 

Shiur: The staff presents skits dramatizing each of the 
--e!°ght levels of charity. The canpers, in groups, try to guess 

which level is being presented. 

Sicha: Look at the artifacts and try to draw a picture of 
~ sophisticatioo of Jewish life in Spain during this period. 

l) HGJ does Mainatl.des' eight levels of charity re­
flect the ccncerns of the Jews of Spain? 

2) In what ways was this tine period good for Jewish 
life and culture? 

3) What does Ha-Levi's poem tell us about Jewish life 
in Spain at that tine? 

4) Hew and when did the Golden Age of Spain cane to 
an end? 

InteFtioo: For evening program, have a Jewish culture and talent 
night. Solicit talent fran the campers, but insist that it be 
Jewish in nature (Hebrew soogs, dances, etc.). Present poetry 
readings. Decorate the rcxm with pictures of Jewish artists and 
scientists . 
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SECTION I: JiltlS AROlND THE \tK>RLD. 

thit Three: THE HISTOI« OF ISRAEL 'IHROlGI ARCliAEDI.DGY 

Sessiai Six: The Talnudjsts. Artifacts fomd: A fi\agn:ent of the 
Mishnah, a Mbbinic diplana, a letter~ the Jews of Spain ask­
ing a halachic questiQ'lS, two receipts far cootributiQ'lS made to 
the Academy m Tiberi.as. Wca.tiai: Tiberi.as. 

Cbjective: To sha.1 the ~ and develcpnent of Jewish law. 

Shiur: The canq>et'S play "tele?iaie" to illustrate the dif-
--Uculty in tnmsmitting the Orel tredi.tiai. '!hen divide the camp­

ers into groups to interpret a law, namely, "Thou shalt not seethe 
a kid in its rooth.er' s milk." Each group's interpretatiai is ~d 
while the leader notes the diffenmces in each. Sha.1 the entire 
group the artifacts. 

Sicha: 1) \flat was the oral law? 

2) Why was it ultinately written dorm? When'? 

3) ShcM the campers the prog:ressiai ~Bible to 
Talmud. Dr'CM parallels between the need far these great works 
(MiSfuiah) and Taln:ud) and the exereises perforned in shiur. 

4) Where~ the great academies'? 

5) What effect did the academes have ai Jewish life'? 

6) Do these books affect oor Jewish lives today'? 

Intev.atiai: Evening pn>gram can be the first Olanukah party. Di-
vide the group into Beit Hillel and Beit ~. EaCh canes to 
the party with a different traditiai 'Or candle lif)lting. The 
rabbinic faculty DllSt decide ai the halacha. 

SuggestiQ'lS: Make SUI'e each staff neni>er has a translatioo and under-
stands the aI'g\JDents of Beit Hillel and Beit Shmrmai coooeming the 
Olanukah lights. See: ~aabiIOnian Taliiii:id, Tractate Shabbat, 23. 

-39-



SECl'IW I: JEWS AROltID '!HE ~RLD. 

Unit Three: '!HE HISTORY OF ISRAEL 'IHROt.GI AR<lJAEOI.DGY 

Sessicn Seven: Bar Kochba. Artifacts found: Letters fran Bar Kochba 
to Aldha and vioe-versa, spearheads, coins with Hebrew inscripticns. 
lDoaticn: Bethar (near Tel Aviv), Massada. 

Objective: To expl~ Jewish attitudes towaI'd political acticn. 

Shiur: The group is divided in three. Each group sees a skit 
--plepared by the staff and then decides how they will respcnd to the 

p!Xblen in the skit. The skits present: 

l) Anti-Semitism 

2) Intermarriage 

3) Threats to the existence of the State of Israel 

F.ach group's respcnse is recon3ed. The grQipS switch so everycne 
sees and respcnds to all the prd:>lems. At the end, gather the group 
togethel'.' and CCJDpare respcnses to the three probleJIS. 

Sicha: Show the artifacts and discuss the Bar Kochba rebellicn 
---a:5 cne type of response to Ranan oppressicn. Discuss Ranan policy 

in Palestine. 

l) What other types of respooses roul.d then! have been? 

2) How did this war end? 

3) In what way was Bar Kochba. the victor? 

Inte~tion: At sane point during the day, the campers should see 
slides of Massada. You may even want them to work en a m:>del of 
the fortress. In that case, this w:::>ul.d be a two or three day program. 
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SECTION I: JEWS AROUND 'lHE ~RLD. 

Unit Three: 'llIE HIS'l'ORY OF ISRAEL 'mROUGI AROIAEOLOGY 

Sessicn EieJit : Destructicn of the Tenple. Artifacts found: A 
Julius Caesar pendant, the shattered menorah fTI::nl the Temple. 
I..ocaticn: Jerusalem. 

Objective: To enphasize the great adaptation necessitated by the 
loss of the Tenple. 

Shiur: A IOOdi.fied game of kickball. Runners are instructed 
----not to touch the bases with their feet, and fielders cannot use 

their hands. The idea here is to foroe the campers to adopt new 
means for playing the game. 

Sicha: Show the artifacts. Discuss the Ranan destructiai of 
--:eie Temple. 

1) How did it feel to play kickball with new rules? 

2) HCM did you manage? 

3) Do you th.ink the destructioo of the Temple in Jeru­
salem foroed the Jews to "make up new rules"? 

4) What did the destructioo lead to? 

5) HCM would the synagogue be different if the Temple 
still existed? lkM would Judaism be different? 

$uggestioos: The gane only serves as a pare.llel. Doo't allCM it 
to go too long. Just play it until evecyone gets the feel of the 
new si tuatioo. 
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SECTION I: JEWS AROUND 'IHE WORID. 

lkdt Three: 

Sessicn N:ine: The Maccabees. Artifacts fo\.l'ld: Oil pitcher, Ner 
Tarmd. l.ocaticn: l'blin, near Jenisalem, to the west. -

Objective: To discuss a Jewish response to religious persecution. 

Shiur: Stage a JOOCk take-over of a o:rnper activity by staff 
menbers. Perhaps the staff will force campers off of the ball field. 
Then, with the help of the lkdt Head, the canpers return, challenge 
the staff to a game, and win. 

Sicha: Show the canpers the artifacts and draw parallels be­
-tween the political situaticn of the Maccabees and the developnent 

of today's gane. Ask "HCM did yoo feel" type questicns. 
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SECTION I: JEWS AROUND 'IHE WORLD. 

Unit ~e: THE HISI'ORY OF ISRAEL 'IliROUGH ARQJAE'OLOGY 

Session Ten: The Period of the Prophets . Artifacts found: None. 

Objective: To stress the Prophetic denand for justice. 

Sh.iur: The campers play "Star P~rer," a .rroney simulation gaire . 
This game is hopelessly biased in favor of the weal thy players . 
They (the wealthy) are enabled to strip the poor of all their wealth. 
This happens without exception since the campers do not choose to 
exercise compassion. 

Sicha: Ask for n:!sponses from the "weal 1:.hy" players and the 
~poor" ones . Get the children to describe what happened in the garre 

and ha.1 they felt while it wa.s ha?pening. Ask for any knc:Mled,ge of 
prophetic teachings. 

our gane? 
1) What would the Prophets say about the "wealthy" in 

2) H<M would they rather see the game end? 

Have a m:Ureographed list of prophetic sayings concerned with justice 
<j}'ld cne ' s actions ta.1ar'd his fcll.owma.n. Pass these out to the sicha 
group and discuss each quote . 

Integration: for evening program, have a biblical olyrnpic corrq:>etition. 
Give each event a biblical name, and each team the narre of a prophet . 



SECTICN I: JEWS AROUND 'lHE \tl:>RI.D. 

Unit Three: 

Sessim Eleven: Moses And Joshua. Artifacts found: In Jericho, 
three of Joshua's horns, at Mt. Horeb, the first (broken) set of 
tablets and a golden COtl (the mther of the golden calf). Location: 
Jericho; Mt. Sinai. 

Objective: To show the importance of rules for lmi:ty in a group. 

Shiur: The campers construct a puzzle. Each cabin group 
--p\its together a piece of the puzzle and then they each put those 

pieces together to discover the message. It says, "Am Yisroel Cllai, 
Od Avinu Chai". - --

Sicha: See the artifacts. What do they tell us? 

1) What r\.lles did we abide by to create our puzzle? 

2) Vllat could have happened were there no rules? 

3) What r\.lles were written at the time our artifacts 
were new? 

4) How do those rules help us? 



SECTICN I: JEWS AROllID 'lHE Vl)RI.D. 

Unit ~: 'lHE HISroRY OF ISRAEL 1HROOGi ARCliAEOI..DGY 

Sessiai Twelve: Culminatiai 

Objective: 
dig. 

To review the historical highlights uncovered in our 

Shiur: 1) We now see the slide show of each finding made at 
--'tli'e dig site. 

2) We hear an edited tape of interviews made at the 
dig site. Nl.IIDers ooe and two can be co-cm:linated so as to be an 
audio-visual diazy of the entm sessiai. 

3) The entm camp is invited to see the unit's archaeo­
logical museum. It is made up of all the artifacts found, plus a 
descriptioo of the artifact, where it came fran and what it represents. 

Sicha: Spend two days preparing the archaeological IIUSeun and 
----writing the proper descriptialS. 

SUSf,esti<nS: Assign each sicha group two or m:>I'e artifacts to prepare 
or the IIIJSeun. Each sicha group pI'epares those exhibits. 
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SECl'IOO I: ~ AROltID '!HE Vl>RLD. 

Unit Four: 'IDUR OF JERUSALEM 

Unit Overview: Visiting different locatians in the city of Jerusalem 
leads us to shiurim and sichot ccnoerning several historic periods 
and events. 

Objectives: 1) To experience and learn about several important 
historic events 

2) To gain a feeling for the importance of Jerusalem 
and Israel to world Jewry 

Suggested nUIIDer of sessions: Eight 
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SECTION I: JLWS AROUND 'IHE \tl>RLD. 

Unit Four: 'IDUR OF JERUSAIDi 

Sessicn One: Introducti.al 

Objectives: 1) To set the scene of travel and touring 

2) To D8lti.al sane of the major spots we will be 
visiting 

Shiur: A plane trip to Jerusalem. F.a.ch caDper' should be 
---gI'ven an El Al ticket when he enters camp. At oor first shiur 

tine, usher the caDJ>ers aboard the ain::raft. The staff arethe 
pilots and stewardesses of the flight. The Jil)vie sham oo this 
flight is a slide shCM of Israel. It ends with several slides 
of Jerusalem. Serve felafel en boaro. The Ulit Head (Tour Guide) 
should give an explanaticn of what is happening and what will 
take place over the course of the sessioo. Land by the Western 
Wall. 

Sicha: 1) What is the significance of the Western Wall? 

2) What has it JJEant to Jews throughout history? 

3) What does it JJEan to us today? 

4) What do Jews do at the Wall? 

Make sure the campers see several slides of the Wall. 

Suggesticns: The Western Wall can be an oogoing synix>l. Recxnst:Iu:!t 
the wall sanewhere in camp (in the chapel, perhaps) and use it as 
a ~ting place and a place to cooduct worship services. 
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Unit Four: 

Sessioo Two: 

SECTION I: JEWS AR<XJID '!HE ~RID. 

'!OUR OF JEmJSALEM 

Mea Sharim 

Objectives: 1) To give the campers sane idea of the Orthodox 
Jewish ocmmmity in Israel 

2) To acquaint the campers with~ ritual objects 

Shiur: Visit to a small synagogue in Mea Sharim. Teach 
campeI'S how to lay t' fillin. Also, teach them the blessings over 
talli t and kipa. Divide into thn!e groups. All thn!e groups :ro­
tate and learn thn!e different things related to this culture. 
They are: 

1) Scngs 

2) Danoes 

3) Uaking t'sitsit 

Sicha: Point out the "separateness" of this Orthodox CXJJIIIJnity ---m Israel. 

1) HCM do they observe the Shabbat? 

2) \tllat ccnflicts arise because of this type of 
:religious separatiai? 

3) HCM do DDst Israelis react to the Mea Sharim Jews? 

4) Where do these Olassidic Jews cane fTI:m? 

Integration: Have a Olassidic evening program of dance and scng. Eve?y­
aie should cane in oostume. Sing the s~ and dance the dances 
learned in the afternocn. 

Suggestioos: The Mea Sharim ccmmmity should be presented in a 
positive way, as Just another aspect of Jewish life in Israel. 
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SECTION I: JEWS AROl.ND THE \tK>RLD. 

Unit Four: TOUR OF JERUSAI.ll1 

Sessim Three: Creation of the State of Israel: Visit Har Herzl. 

Objectives: l) To point out the Zionist struggle 

2) To s1lc:M that Israel was an idea lmg before it 
was a I'eal.i.ty 

~: Visit a replica of Herzl's tali:> and have saneme give 
a short eulogy for him. Reoonstruct the Zimist Coogress of 1903 
in which Uganda was pn>posed and passed as the alternative to Pales­
tine. Have the Russian delegation walk out. Herzl urges them to 
return and Uganda is forgotten as a possible haneland for the Jews . 

Sicha: 1) \t.hy was it important to find a haneland for the Jews? 

2) Why was Uganda unacceptable to the Russian Jews? 

3) What part did Herzl play in starting Ziarism? 

4) What pI'allpted Hernl to oo this? 

Suggestims: Have saneone play Herzl and Landau in oostune. Di-
vide the can;>ers into delegations of Jews fran several European 
coi.mtries including Russia. Clue the Russian group in, so they will 
:i<IlCM what to do. 
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SECTION I: JEWS AROUND 'mE ~RLD. 

Unit Four: TOUR OF JERUSALEM 

Session Four: The Holocaust. Visit To Yael V'Shem. 

Objectives: 1) To relate in general, background material concern-
ing the Holocaust 

2) To instill respect in the campers for Jewish mart:yrn 

Shiur: Recreate the sanctuary of Yael V'Shem by deoora.ting a 
--rirge roan with candles and nanes of CCl'lCientratioo camps. File 

thro\Jf)l the roan ooe at a time, quietly. Afterward, all say Kaddish 
for all Jewish martyrs. 

~: Tell ~ the when, where, and hew the Nazis at-
tempted to carry out their "Final Solution." Describe: 

1) Nazi ideology concerning race 

2) Passing anti-Semitic laws 

3) Gathering Jews into ghettos 

4) Deportation to slave labor and ccncentra.tion ~ 

5) AmMer> 03mpeI'S' questicns 

Suggestions: This sicha will be very heavy. The progrem should not 
CCl'ltinue past that point. Coonselors may want to discuss the Holo­
caust with their cabins after li.f)lts out. That should be enoouraged. 
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SEffi'ION I: JEWS AROUND '!HE WORl.D. 

Unit Four: TOOR OF JERUSAlll1 

Sessioo Five: British Mandate and War of Independence 

Objective: To present this era of turm:tl.l and hardship in 
Israeli history 

Shiur: YOU ARE THERE -

1) Visit a British Police statioo. Interview three 
people there. 

A) A bri tish Mandate soldier 

B) A Haganah soldier 

C) Im imnigrant who ran the British blockade 

2) Visit the "Burna Road". Interview two or thr'ee 
similar people here to learn why they are constructing this road. 

Sicha: Nooe. (the rovie replaces the sicha.) 

Integra.ticn: Shc:M "Cast A Giant Shackiw." Available through Universal 
Studios, Cincinnati, Ohio. 

Suggestioos: Once again, give ~ a chance to react to the 
day's shiur after lights-out in the cabin. 
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Unit FoUI': 

Sessicn Six: 

Objectives: 
Israel 

SECTIOO I: JEWS ARCX.JND mE ~RU>. 

TOOR OF JERUSAI.ni 

Pe.farm Judaism In Israel. Visit Hebn!W Unicn College. 

1) To discuss the development of Reform Judaism in 

2 ) To inform the campers as to the developnent of 
the Reform Kibbutz 

ShiUI': As we visit H.U.C. in Jerusalem and hear its history 
--arld functicn (rabbinic and archaeological), we meet one of the 

menbers of Garin Are.va. He shc:Ms us slides of the new Reform 
Kibbutz and tells us of its develqxnent. 

Sicha: F.ach sicha group is asked ideological questions as 
-U it was the decisicn making 1x>dy of the Kibbutz. For example: 

1) Should we have a Synagogue? 

2) In what ways shall we cX>serve the Shabbat, etc.? 

3) ~ shall the children live? 

Suggestioos: Point out the difficulties Reform Judaism faces in 
trying to establish itself in Israel. 
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SECI'ICW I: JEWS .AR:>UND '!HE ~RID. 

Unit Four: TOUR OF JERlJSAUM 

Sessiai Six and Seven: Christians and Moslens In Jerusalem. Visit 
the Via Dolorosa and the Dane of the Rock. 

Objecticns: 1) To shCM that Jerusalem is of great importance to 
t:hn!e major I'eligious gYQipS 

2) To learn sanething about CllI'i.stians and Mos lens 

Shiur: Reel'eate drcrnatically the caidennatiai, ccnvictiai and 
--executiai of Jesus. ImpI'eSs upon the canpeI'S that Olristians 

believe that all of this happened within the boundries of p:resent 
day Jerusalem. Point out the significance of the twelve stages of 
the CI\'.)SS aloog the Via Dolorosa. Visit the Dane of the Rocle. 
Have all carrq:>ers wash their feet and spl'ead their prayer mats 
for a Moslem service. Explain the significance of the Dane of 
the Rocle to the Moslems and to the Jews. 

Sicha: l) Why is Jerusalem so inqx>rtant to the t:hn!e major 
--religiais of the world? 

2) Do the Israelis allow I'eligi.ous fl'eedcm to every­
me in Jerusalem? 

3) Did the .Ar\abs? 

4) What are the sim:i.la.rities between Juda.ism and 
Islam? Who founded each? Are thel'e any shared basic beliefs? 
Point out that not all .Ar\abs are tbs1ems. 

Suggestiais : This should be divided into a two-day prq;ram. 
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SECTICN I: JEWS AROWD '!HE \<l>RID. 

tbri.t Four: TOUR OF JERtJSAI.n1 

Sessim Eight: Culminatim: We Create the Shuk (market) • 

Objective: To cxnclude the program and sumnarize the major points 

Shiur: Divide the canpers into groups . F.ach group JmJSt 
create a booth to either sell or offer a game which represents 
cne aspect of this program. Booths: 

1) Mea Shar.im booth 

2) Zionism booth 

3) Israeli Independence booth 

4) Refonn JOOaism in Israel booth 

5) Olristians and lt>slems booth 

6) Food booths 

7) Kafia-making booth 

Sicha: Spend cne day thinking up an idea for your booth; 
~en make the booth. Your sicha gn>up rrembers will take turns 

running the booth and vi.siting other booths. 

Integratioo: Shiur and sicha tine of the final day is spent in 
the'1Shuk" . -- --

SUEWiestions: Invite others fran around carrq:> to vi.sit the "Shuk" . 
All should wear cost'\.mes. 
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SECTIC'N I : JL'WS AROUND 'IHE ~RLD. 

Unit Five: ESTABLISHmG 'IHE STATE OF ISRAEL 

Unit Overview: nus program ccnfTI:nts the historic events as well 
as the philosophical ~tes surrounding the Israeli War of 
Independence. 

Objectives: 1) To shGl the Isreeli struggle for !Mependence 

2) To explore the policy decisions of the early 
state (e.g., The Law Of Return) 

3) To view sone of the ccnflicts still facing the 
State of Israel 

Suggested nllllber of sessions: El.even 
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Unit Five: 

Sessicn One: 

Objective: 

SECTICN I: JEWS AROOND '!HE \«>RID. 

ESTABLI~G '!HE STATE OF ISRAEL 

Early Zicnism 

'lb show sane highlights of the Zionist ~vement 

Shiur: The unit will see David Ben Guricn go to bed and 
-dream foor Zicn.ist dream; : 

1) Herzl sees the Al..md Dreyfuss trial and the anti­
Semi tism of the French people. He realizes the Jews need a b::lne-
1.and. 

2) The Zionist Ccngn!ss of 1903. Uganda proposed as 
an alternative to Palestine. '!he Russian delegaticn walks out. 
HerLl realizes that it can only be Palestine. 

3) Reading of the Balfour Declare.ticn. 

4) Gennan imnigrents struggle to IIake their way to 
Palestine in the early 1940's. 

Sicha: 1) What was the m::>tivating force behind the Zionist 
--r:iOvement' s developoont? 

2) \thy Palestine? 

3) What effect did the modern history of Zicnism have 
on David Ben Gurion? 

4) Were there more than ooe philosoJily of Zicnism? 
Canpare HerLl' s view with that of A. D. Gorden. 

Intt:ar!icn: For evening progrem, have a meeting of the "BIUIIM''. 
zicnist songs and hear speeches. 
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SECI'ICN I: JEWS .ARaJND 'IHE Vl>RI.D. 

thit Five: ESTABLISHING 'IHE STATE OF ISRAEL 

Sessioo '!Wo: Declaring IndepeMence 

Objective: To shcM the debate between leaders in Israel as to 
the advisability of declaring Independence in 1947 

Shiur: Divide the unit into three groups. Each will JIEet 
--"to learn about ooe leader and his opiniai of declaring independence. 

Each group will pick a representative or group of representatives 
to debate the issue before the entirn unit. 

1) David Ben Guriai: He wants to declare independence 
~tely. Put the fate of the Jews in the hands of the Jews. 

2) lt>she Shertc:k: We DUSt wait. We are not strong 
enough to withhold an Arab attack JlQl. 

3) Nahum Goldman: We slx>uld accept the U. S. prcr 
posal to CI'eate a U.N. Trusteeship. We are not ecaian:ically ready 
for independence. At the end of the debate, Ola.im Weizmann ad­
dresses the group and relates what really happened; i.e. , what 
course Ben Guriai chose to take. 

Sidla: Nooe 
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SECTICN I: JEWS AROUND '!HE ~RLD. 

Unit Five: ESTABUSHING THE srATE OF ISRAEL 

Sessiai Three: Snuggling .Anns Into Israel 

Objective: To shew saxe of the pni>lens faced by the Israelis 
in preparing t:henselves for the War of Independence 

Shiur: The camp is divided into five groups. Each will be 
--assigned to snuggle anns mto Israel. Ben Guriai explains to each 

group that they have been chosen for a specdal missiai. He gives 
them false passports, m::ney to bribe ooroer officials, and sends 
them to Paris to imet their caitacts. 

1) Paris: Here the group imets a secret caitact. He 
tells th.em it is inpossible to snuggle anns out of Paris. They 
nrust rove en to Italy. 

2) Italy: Here they exchange extra passports for 
secn?t microfilm. The microfilm ~cts them to New York City. 

3) New York City: In a meeting with .American Jewish 
syrrq>athizers, the group learns arrangements have been ma.de for 
them to purchase guns in Czechoslovakia. The group goes back to 
Europe. 

4) Czechosolovakia: The group bribes an arms depot 
guard and returns to Israel. 

5) The group nust sneak by the British blockade in 
order to get their arms into Israel. Upa1 their return, they 
are greeted by Ben Gurion. 

Sicha: 1) What obstacles did Israel face m preparing itself 
--roz.. the War of Independence? 

2) What role did England play m this enterprise? 

3) What oountries were 100bilized against Isr&el.? 
Pomt out on a map the Arab oountries who were about to attack 
Israel. 

4) What do you think world opllliai was concerning 
the Jewish lbneland at this point m history? 

Suggestiais : A gcxxl resource is, The Pledge by Leaiard Slater. 
New York, Sinal and Schuster, 1970. 
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SECI'Irn I: JEWS AROUND 'lliE WORLD. 

lhit Five: ESTABLISHING 'lliE STATE OF ISRAEL 

Sessioo Four: The Palmach 

Objective: To understand the Palmach as a social as well as a 
military instituticn 

Shiur: This shiur will actually take place during evening 
- program. Assign to each sicha group (or cabin group) a Palmach 

stlory (preparing in secret on Kibbutzim, the story of the Laned-Hey, 
actual battle accounts, etc. ). '!iiey will each prepare a dramatic 
presentaticn or dramatic retelling of the story. In the evening, 
at a campfire, sing Palmach saigs and have each group give their 
presentation. As~ shool.d set the roood by giving a 
general introduction to the Palma.ch, and introducing each group. 

Sicha: Sicha time will be spent preparing for the canpfire. 

Suggesticns: Inell.de stories of Yad lim::lechai, the Etzion Block, 
the Bmma Road, the Negev campaign. 
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SECTICN I : JEWS AROUND 'mE \.l)Rl.D. 

Unit Five: ESTABLI::mNG 'mE STATE OF ISRAEL 

Sessim Five: The War of Independence 

Objective: To shew the gn!at struggle faced by the young 
Israeli nati.m 

Shiur: ShCM the rovie, "Cast A Giant Shadow." Prior to the 
----nim, point out to the entire group the positim of the Arab 

countries, the boroers established by the Uri.ted Natims, the 
major cities in Israel, the positim and inportance of the "Burma 
Road'' in the seige of Jerusalem. Introduce the film by giving a 
short biography of Mickey Marcus. 

Sicha: 1) How did the IIDVie portray the Israeli people? 

2) The m::JVie shcMs several scenes of illegal inmi.gre.­
tim into Isreel by European Jews . \that role did these Jews play 
in the War of Independence? 

3) Canpare the personalities of inmigrants and sabras. 
In what respect were these two types similar? What were their 
goals? 

Suggestions: Th.is film is ava.il.able fran Universal Motion PictUI'es, 
Cincinnati, Ohio. 
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SECTIOO I : JD1S AROlND 'IHE \tl:>RLD. 

thit Five: ESTABLISHING 'IHE STATE OF ISRAEL 

Sessioo Six: Dir Yassin 

Objective: To ccnftart the fact that Israel shares sane of the 
gull t that cxmes fran war 

Shiur: The unit gathers in the shiur roan to see an interview --or an Arab family. The scene is set by the m::xierator who explains 
that, "we are in Israel, the war has just ended, and we are about 
to neet an Israeli Arab family". Nonnal interview questioos are 
asked to determine the family' s background. At the end, a questim 
is asked cmoerning Dir Yassin. The father gets very angry. In 
telling the story of Dir Yassin, he accuses the audience, i.e., 
Israel of war atrocities. He ca?pareS them to Nazis . When he 
finishes , we b-reak into sicha groups. 

Sicha: Give the facts ccncerning the massacre at Dir Yassin. ----nraw as canplete a picture as possible of the events lea.ding up 
to the incident. Answer campers' questioos. 

1) HGJ did you feel at the end of our shiur? 

2) Is there an explanation for what happened at 
Dir Yassin? 

3) Discuss the Israeli reactiai. to the news of the 
massacre. 

4) HGJ did the Arab countries use Dir Yassin for 
propaganda? !bl did Israel use it? 

Suggestioos: This shiur nay be a very enotiaial cne. Use the 
s i cha as a debriefing sessiai as well as an information sessim. 
AllGJ campers to express therrselves. It may be advisable to re­
open the discussion at night in the cabin. 
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SECTIOO I: JEWS AROUND 'lHE ~RID. 

Unit Five: ES'l'ABLISHING 'lHE S1'ATE OF ISRAEL 

Sessicn Seven: The law of Return 

Objectives: To expose the canpers to: 

1) The p:robl.eJIE of emigre.ting to Israel 

2) Israel's I.al of P.etum 

Shiur: The "Kenesset ~ident" calls to order a sessicn 
--of parliament. The campers are the Kenesset JIW."rrbers. The Pn2si­

dent explains that "today, we must decide on :inmi.gratian policies". 
Five representatives speak to the group coo.cerning their CMn 

inmi.graticn and absorpticn into Is:rael.. They are: 

1) A Yemenite Jew 

2) A Hassid 

3) A Syrian Jew (or aie fn:m any Arab country) 

4) A South American Jew 

5) Pn Anglo-Saxcn Jew 

Each sicha group is instructed to write what it cxmsiders to be 
the roost serious problem of :inmi.graticn and how we should deal 
with them. 

Sicha: 

List them. 

migrant? 

Review the statements of the five representatives. 

1) What carm:n problems do all new imnigrants face? 

2) What can the Israeli government do to help t:he inr 

3) What will the reacticns be of those who are estab­
lished citizens? Will they be jealous of the new :imnigrants? 

Integratioo: For evening program, create the trial of the fanDUS 
Brother Daniel case. Daniel, born a Jew but coo.verted to Catholi­
cism, demands Israeli citizenship under the Law of Return. Rabbi 
Baruch Silverstein of the National Religious Party demands preserva­
ticn of "The Jewishness of the State" by denial of citizenship. 
The canpers are the jury. 
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SECTION I: JEWS AROUND 'lHE ~RID. 

Unit Five: ESTABLISHING 'lHE STATE OF ISRAEL 

Sessim Eight: Visiting a Sidewalk Cafe 

<l>jective: To experience sane of the literatur>e of Ziari.sm 

Shiur: The ~'t'S ~ the custaners in an Israeli Coffee­
~e. Several literary figures read selectials of their works. 

The Master of Cerenories introduces each by giving sane biographi­
cal info:rnatioo. The readers ~: 

1) A. D. Gorden 

2) Natan Alterman 

3) Rachel 

4) David Ben Gurim 

Sicha: Nooe 
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SECTION I: JEWS AROl.ND '!HE Vl>RLD. 

Unit Five: ESTABLISHING '!HE STA'IE OF ISRAEL 

Sessicn Nine: What Kind of Settlement? 

Objective: To teach the oanpers what different types of settle-
nents exist in Isl\:lel 

Shiur: The cxmpet'S are told that they are new imnigrants 
--rrving in an absorpticn center. Today, several representatives of 

different IsI9el.i. camunities will speak to them and try to ccn­
vinoe them to join their respective settlements. In sicha, oaq>erS 
will decide which settlement they pref er: 

Sicha: 

1) Kibbutz 

2) Religious Kibbutz 

3 ) ttJshav Ovd:im 

4) Moshav Shitufi 

S) Moshava 

Review the characteristics of each type of settlement. 

1) What are the advantages of each? The disadvantages? 

2) In which do you feel you cool.d rost easily adjust? 

3) Which are s imilar to our farmer lifestyle? 

4) Which cne Jl'OSt radically different? 

5) In which do you think you would be the happiest? Why? 
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SECTION I: JEWS AROUND 'lliE \<llRID. 

Unit Five; ES'l'ABUSHmG niE 5TATE OF ISRAEL 

Sessiai Ten: Culminatial 

Cl>jectives: 1) To develop sinulated political parties 

2) To write political platfanns and in doing so, 
ccnftalt the current issues facing Israel 

Shiur: On the first day of this two-day culmination, play 
---vai.ues clarification games based on the Fein games. Ask campers 

open ended questions about Isn:iel and have canpers go to signs 
around the roan which best expI>eSs their CMJ'l personal answers to 
the question. Discussion may follow each. The final question 
should deal with the type of government (or government values) 
m::>st desirable for Isn:iel. In this marmer, the campers will divide 
themselves into "political parties" by going to the signs which 
oonfonn to their values. 

Sicha: Each political party will caucus to determine its 
platform far the caning election. It will also decide al a "Rosh 
Memshalah" (head of state) candidate to represent them. Explam 
the coooept of a coali tiai goveITlJiel1t. Explain that during the 
coovention we may find it necessary to make alliances with other 
parties in order to gain support (ei ther far our candidate or for 
a top-level govenment position in the coalition) . 

Suggestiais: All platforms should be collected and duplicated so 
that each caJll>eI' can have every party's platform befon!! the a:m­
vention the next day. 
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SECTION I: JEWS AROUND THE \tl>RlD. 

Unit Five: ESTABLISHING THE srATE OF ISRAEL 

Sessicn Eleven: Culminaticn (ccntinuation) 

Objective: To present the platfonn of each party 

Shiur: The electicn is the closing program of the session. ---r.ac:n candidate presents his party' s platform. The party is allCMed 
a short dem:nstnrtiai including a cheer and a saig. The campers 
vote after Leing told that they ck> not have to vote far their 
party' s candidate, but shwld vote for the can:li.date t.tlo will best 
ccnfrcnt the issues, represent the people, and carry out the strong 
platform of his party. A run-off between the two top candidates 
follCMS. 

Sicha: Nooe 

Suggestiais: The IUl-Off vote insures that canpers will not merely 
vote for the candidate ~their party. It may take two or three 
ballots to arrive at the run-off point. Parties are all.owed to 
join foroes and negotiate. 
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SECTION I: JI.WS AROlND 'lHE \tl>RLD. 

lbit Six: IT'S A SHALL JEWISH \tl>RLD 

lhit Overview: The students travel to several countries in oroer to view 
Jewish camunities. In each country, they participate in or witness 
sanething unique about the Jews living there. This program ends 
with an intematiooal arts festival. 

Objectives: 
countries 

1) To m:!et the Jewish cxmnunities of diffenmt 

2) To view their social , eccnanic, political and :re­
ligious lives 

3) To m:!et interesting Jewish persooalities fu:m 
these COllltries 

4) To discover what we shan! in cama1 with the Jews 
of these countries 

5) To develop an understanding of our am family 
origins 

Suggested nunber of sessioos: Eleven 

Principle Re~: 

1) AI1ound The Jewish World In Fourteen Days, by 
norence Zeldin and Samne1 Kaliiiiiker. 

2) Jewish Tourist Guide To The U. S., by L. Koppnan 
and B. Postal. 
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SECTION I: Jn.JS AROUND 'lliE ~RLD. 

lhl.t Six: rr' S A SMAIL JL"WTI}{ \tl:>RI.D 

Sessiai One: 

Objective: 1) To set the JOOOd for travel 

Shiur: Campers are referttd to as travelers. Counselors are 
~ tour guides. Program staff can be travel agency directors and 

special ists are Toor Directors. Each cabin group selects the name 
of a synagogue and travels as a tourist party fr'Clll that synagogue. 
Each cabin creates a balmer, a cheer, and a saig representing that 
synagogue. 

Opening Program: ~ the campers enter the recrea.tioo hall, 
"Around the World in Eigh~ Days" is playing. The roan is decorat­
ed with travel posters and maps. They are greeted by the Master 
Tour Guide who explains the natun! of the caning study sessions . 
He points out the itinenll'}' ai the map. Then each camper receives 
a ~ tag, an :inocul.a.tiai, and a ticket fr'Clll three separate tables. 
The head travel guide gives a mini lecture on where the group will 
be going. 

Sicha: Naie 

Integr:atiai: Each roming, canpers are greeted in the language of 
the country far that day. Travel posters were hung in the cabin 
during the night. Soogs fr'Clll that country are taught during break­
fast . 
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SECTION I: JEWS AROUND '!HE ~RID. 

Unit Six: IT'S A SiALL JEWISH ~RID 

Sessiai Two: San Fnmcisco/l..os Angeles 

Objective: To make caq>ers awaxie of the history of their 
hane-tam Jewish cxmmmi:ty 

Shiur: Recreate the fO\mding of the first synagogue of the 
al'ea. Look in on the lives of sane of the fotmd.i.ng ment>ers. 

Sicha: 1) Where did these Jews caie fran? When? 

2) What hardships did they face? 

3) Fran what countries did the caq>ers grandparents 
emigrate? Draw family trees OI' write family histories. 

4) H<M did your family get to this place? 

Suggestiais : Use this fo:nna.t to sh<M the developnent of any seg-
ment of the ~ican Jewish cx:mnun.ity. 
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SECTION I: JI.WS AROUND THE \tl>RLD. 

Unit Six: IT' S A g.fAfL JI.'WISH ~RLD 

Sessi on Three: The Jews of Holland 

Obj ective : To show the canq>ers the role the Dutch played in 
helping Jews during Worl d War Two 

Shiur: Visit the bane of Anne Frank. Read several selectiCl'lS 
--rn:m her diary. See the Unioo of American Hebrew CalgregatiCl'lS' 

film strip catalogue and the B' nai B'rith Anti-Defamatioo League 
film catalogue for additiooal resouroes. 

Sicha: 1) HCM did the Jews cane to Holland? 

2) Did Holland have a history of toleI'allce t<Mard Jews? 

3) HCM did the Dutch help the Jews in their flight 
fran Hitler? 

4) What is the canposition of the Dutch Jewish com­
munity today? 

SuggestiC11S: See the Encyclopedia Judaica for additiooal information. 
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SECl'IW I: JEWS AROCND 'IRE ~RID. 

Unit Six: IT'S A SMALL JEWISH \tl>RLD 

Session Four: Mexico 

Objective: To see SCJie of the special tre.ditialS of Mexican Jews 

Shiur: Celebrate a Jewish holiday Mexican style (fiesta). 
During the oelebratim, have notable Jewish citizens a::me to the 
stage to be interviewed. Have them explain the inquisition and 
Marannos. ~sent Ashkenazic and Sepha?Uic Jewish families in 
Mexico as well as "Mestizos." 

Sicha: Nate 
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SECTIOO I: Jil\lS ARCUID '!HE \<l>RI.D . 

Unit Six: IT'S A SMAI.J.. JL'WISI WORI.D 

Sessiai Five: Pol.and 

Objective: To view and discuss sCJIE aspects of Shtetle life 

Shiur: 1) Visit a Yeshiva. 

2) Participate in a Cllassidic worship service. 

3) Have the campers interview a panel of perscnal.ities 
ft'CIIl a Shtetle. C Staff meni>ers play the parts in cost\.ma). 

Sicha: 1) When we think about the Shtetle; i.e. , "Fiddler 
--c5il The Roof'', what kind of Jewish life cams to mind? 

2) In what way was it a good Jewish life? 

3) In what way was it bad? 

4) What happened to the Shtetle? 

S) Does our Jewish ccmnunity here in America in any 
way reflect that of the Shtetle? In what ways are we different? 

Integration: Have a Shtetle tam-maeting to discuss what action 
is to be taken after a pogran. (See program ai page three of 
The Lower East Side. ) Or, have a Shtetle arts night. Groups of 
campers working an art projects oentermg an>und Shtetle life. 
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SECTION I: Jil\'S AROltID '!HE ~RLD. 

Unit Six: IT'S A SMAIL JEWISH ~RLD 

Sessioo Six and Seven: Mcn:'OOCO 

Objective: To participate in a unique Moroccan event 

Shiur: Shiur follows sicha. Far two days, the canp will pre-
~ far the annual Maim:na Festival. This is a celebration arialg 

Moroccan Jews ha1aring the great philos~, tbses Ben Ma.inol CMainal­
ides). The group should be divided so that everycne has a n!Bponsi­
bili ty. The following seventeenboot:hs and activities can be included. 

1) Healing booth. Far the mixing of potioos. (Ma.im:nides 
was a doctor) . 

2) MClley lending booth. To receive m:ney, each applicant 
IIDJSt answer questials about Mainarl.des. 

3) Fortune-telling booth. 

4) Jewelzy making booth (tbroccan style jewelry is made). 

5) Food booth. 

6) Newspaper booth. Publish the "Festival Gaz.ette". 

7) Casino. Play draw poker with lettered oaros. 
Players try to spell out O"rlN'1 (abbreviatioo far Rabbi Moses Ben 
Maim:>n). I 

8) Marriage booth. 

9) Mainonogram booth. F.ach telegram should have the 
picture of Ma.im:nides and cne of this thirteen articles of faith. 

10) Shave the r~"' 1 • 

ll) Levels of charity ring-toss. Prizes awaroed accoro­
ing to the level of charity achieved, the eighth being the highest 
and hardest. 

12) Guide For The Perple><ed Orange-dunk. Caui>ers 
dunk for onmges each of which has a waro written on it. They 
try to spell out Guide For The Perple>eed. 

13) Mufleta Walk-make up a game and award winners with 
this round pancake cuwa1 to M:m:>cco and Yemen. 

11.J) "To Tell The Truth" booth. Six people play at 
oooe. ~ people claim to be Mainari.des . The panel asks questioos 
and then chooses. Cccntinued) 
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SECTICN I: JnJS .ArotlID THE \tl)RLD. 

thl.t Six: IT'S A SHALL JEWISH \tl)RLt) 

Sessim Six and Seven: lim:>coo (CC11tinuation) 

Shiur: 

15) S'ooke-hoose - entertainnent, belly dancing, tea, 
Casablanca format. 

16) Ma:im:xla Theatre booth. Short skits (puppet shaora) 
about Maim:ni.des. 

17) Truck tour of Morocco booth. Sight-seeing of 
Casablanca, the old synagogue, and the Spanish Jewish Quarter. 

Sicha: In a mini-lectur'e, describe the atroosphere and life-
-style of the tt:>I\Xcan Jewish CCJillUli.ty. Sha.J the ~ pictures 

of the Casbah. Include a synopsis of tbroccan Jewish history up to 
the present and tell of cultural events. 

l) Why were the 1-broccan Jews anxious to emigrate to 
Israel? 

2) In what ways are these Jews different than the 
Ashkenazim? 

3) What is the situation of the Jews who renained in 
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SECTION I: JEWS AROUND 'llIE \<K)R!D. 

Uri.t Six: IT' S A SMALL JI.WISH \<K)R!D 

Sessioo Eight: Egypt 

Objectives: l) To sl'Ol that there was a well established Jewish 
CXJillUli ty in Egypt 

2) To discuss the fate of the Egyptian Jewish can-
munity 

Shiur: 'l'he campers, w00 aln!ad}' have sane :knowledge of Mainari.-
----aes, see two scenes: 

l) Joseph and his brothers discuss the Jewish can­
munity in Egypt under the Pharoahs. Hints are given regarding 
their future imnigration. 

2) Mainmides travels to Egypt. We see him wrii ting 
letters to his follCMerS back in Moz:'()CCO. He describes Jewish 
life in Alexandria. 

Sicha: Give a mini-lecture about the develcpnent of the 
--:Jewish camunities of Cairo and Alexandria. 

l) What fanous Jews do we J<oow ftun these places? 

2) Are there Jews there nc:M? 

Suggestioos: Wherever possible, sha.T the campers pictures during 
siChot. They should get an idea how Jews in different lands dressed 
or looked as well as ha.T they practiced their religion. 
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SECTION I: JOO AROUND THE Vl)RLD. 

Unit Six: rr' S A SHALL JEWISH Vl)RLD 

Sessicn Nine: Isreel 

Objectives: To shew two distinct aspects of Israeli life: 

1) The Kibbutz 

2) Jerusalem 

Shiur: 1) Have a panel of Israelis or Americans who have 
--Spent tine an a Kibbutz. F.ach tells of his or her experiences 

and then the panel answers questicns ftan the canpe!'S . 

2) Shew a film of life an a K:iJJbutz. (YOUI' local 
library or the .American Ziatlst Youth Foondlition will have list­
ings) . 

3) Ha\le an AI'ab, Olri..stian and a Jew speak en the 
significance of Jerusalem. Staff JJeii>ers should ass\.JJE these 
roles . They may debate the issues of naking Jerusalem an interna.ticn­
al city. 

Sicha: 1) Me there different types of Kibbutzim? 

2) H<M is life oo a Kibbutz different than the way 
we live: 

3) What percentage of Israelis actually live en 
Kibbutzim? 

4) Hew have Kibbutzim changed s ince they began? 

5) Why is Jerusalem such a central city to Oiristians 
and Jews? 

6) Why is it inqx:>rtant to 1-bslems? 

7) Hew has Israel tried to satisfy everyooe (Christians 
and Jews) CC11cerning Jerusalem? 

Inte~ticn: Shew "A Wall In Jerusalem." This is a mst ~ful 
filJii which shews the earliest pioneers, the secald world war, and 
the :iJit>ortance of Jerusalem throughout. Sichot should be held 
after the film. This should be a strong eve.rung program. 
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lhit Six: 

Sessiai Ten: 

Objective: 

Shiur: 

SECI'ICW I: JI.'WS AROtND THE WJRID. 

IT'S A SHAU. JEWISH WJRID 

Isreel (ccntinuatiai) 

To learn about other :inpJrtant places in Israel 

Take an imaginary bus tour of Israel. Visit: 

1) A sessiai of the Kenesset. 

2) The Maccabia Toornament. 

3) tt:>unt Sinai and Massada. 

4) A Tel Aviv ni.gJltclub. 

5) A synagogue in Safad. 

The tour may be enhanced by seeing slides of each location. 

Siclla: At each locatiai, a short group sicha may be cc:nduct-
---ed, explaining the i.Jiqx:>rtance of that place. -

Integre.tiai: Evening program is a Bei t Cafe. Serve felafel, have 
campers supply the entertainment. Learn rrodern Israeli soogs. 
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SECTION I: JEWS AROUND 'IHE \tX:>RLD. 

lb.it Six: IT'S A SMALL JEWISH \tX:>RLD 

Sessicn Eleven: Culminaticn 

Objective: To suonarize and ~t each group dealt with 
during this sessiai 

Shiur: Divide into groups and assign each group a countty 
--ra specific Jewish ccmrunity). In preparaticn for a final Hagigah, 

(cultural arts festival), each group JlllSt: 

1) Paint a JJL1I'al shewing its ccmnuni ty. 

2) Prepare a skit sharing ooe unique aspect of that 
Jewish cx:.mnunity. 

Sicha: 

3) Learn a sang and a dance to present at the Hagi gah· 

None 

Integraticn: ~ actual Hagj gah can be spread CNer the final day 
or two of canp. Intersperse presentaticns throughout the day. Have 
a final international banquet and presentation by staff. Present 
each canper with a "travelogue" to take hale. 
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SECTICN I: JEWS AROUND '!HE \t«)RlD. 

Unit Seven: JI.WISH RESISTANCE 

thit Overview: 'lllroughout history groups of Jews have been forced to 
resist outside persecutial. This pzugram looks at several such 
Jewish resistance roovements. 

Objectives: 1) To understand several Jewish resistance JIDVements 

2) To discuss what threatens Jewish life today and 
how the Jew ~t resist these threats 

Suggested nunber of sessioo.s: Eleven 
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SECTIOO I: JEWS AROUND 'lHE \.K)RlD. 

Unit Seven: JllaSH RESIST.ANCE 

Sessim One: Introductiai 

Objective: To baJi>ard the campers with stimuli which will Jrake 
them cxnsider the spectrun of Jewish resistance 

Shiur: The Carnival. The oanpers are blindfolded. Ten 
---S-taff meui>ers are positialed around a rope (in the shape of a 

rectangle). The caupers are instructed to enter the roan, me at 
a time, and follcw the rope aruund the roan. When they reach the 
end, they are to sit dam and not rem::we the blindfold. 'lhe ten 
staff nenbers are "barkers·" They each yell pros and oons ccnoern­
ing Jewish resistance throughout history. In the room, there are 
flashing lights and loud carnival I1USic. 'lhe entm atm::>s}:hen! 
is sanewhat bizaITe and cxnfraiting to the camper. At the end, 
canpers are broken up into short discussioo groups r:igJlt in the 
carnival roan. After twenty minutes of discussial, the leader 
addr'esses the entm group and says, "In the past hour, we have 
tried to Jrake you nore aware of your own individuality and your 
response to certain situations. Life is a carnival. We do not 
all adopt the sane values, but we all must confn>nt the issues. 
Think about it." At this point, the carnival nusic begins again 
and the lights flash. Each barker starts to chant his part as 
they JIOve around the roan (the campers are seated in cne large 
group without blindfolds). Su:ldenly, then! is silence and can­
plete darkness. The leader says quietly ooce again, "'lhink about 
it." 

Barkers: 

1) Hurry, hurry. See Jews expelled frcm Spain. 
'lhey wm't assimilate. How would~ deal with the Jews far Jesus 
of today? 

2) Hurry, hurry. Give up your traditioo. 13e like 
evecyooe else. 

3) See the Massada. Jews go all the way for their 
religicn. Can you give your life for Judaism? 

4) Hurry, hurry. See the Haganah put their lives on 
the line for Israel. What are you doing to keep Israel alive? 

S) Hurry , see the fighters of the Warsaw Q\etto. See 
haw they deal with an oppressive government. 

6) See the Jews of Russia. Watch them apply for an 
exit visa and lose their jcbs. Have you forgotten these people? 
Have you ma.de your voice hearo? (ccntinued) 
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SECTION I: JEWS AROUND 'lHE ~RLD. 

Unit Seven: JEWISH RESISTANCE 

Sessioo Che: Int:roductial (ocntinuatioo) 

Shiur: 7) Hurry, hurry. See the Jews in the Qlettos of Spa.in. 

8) Step right in and see the Sephardic Jews in Israel 
protest their deplorable living ocndi tiQ'lS. Hurry, hurry. 

9) Step right up. See Yochanan Ben Zakkai keep Judaism 
alive by opening a school. What have yru dale lately to shew that 
yru aI'e a Jew? 

10) Hurry, hurry. See the Arab refugee camps. Whose 
to blane? Who cares? Do you? Can you help? 

Si cha: 
--shiur. 

carnival? 

1) Try to recreate sane of the sounds heard in the 

2) Did you feel different at different points in the 

3) What scares us as Jews? 

SuggestiQ'lS: This is a two-day shi~sicha.. After the shiur, give 
the campers a chance to react by asking them questiQ'lS concerning 
hew they felt in the shiur. Cootinue the sicha tarm1'.'CW. 

-81-



Unit Seven: 

Sessim '!Wo: 

Objective: 

ShiUI': 

Sicha: 

SECI'ICN I: JEWS AROOND 'lHE ~RID. 

JI.WISH RESISTANCE 

Continuing the Discussion of the Introductory ShiUI' 

To further define resistance 

Nooe 

This sicha should start where yesterday's left off. 

1) What scares us as Jews? 

2) HQ.7 do we react, resist, OI' adapt to being a Jew 
in a non-Jewish society: 

A) When a synagogue is vandalized? 

B) When saneone says sanething anti-Semitic? 

3) What is the situation of Jews living in Russia 
today? 

4) Do we have a responsibility to the Russian Jews? 

S) Are we prejudiced? Harl do we feel about groups 
within Judaism; e.g., Sefaroim, Black Jews? 
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SECTIOO I: JEWS AROUND '!HE \tl)RLD. 

Unit Seven: JI:WISH RESISTANCE 

Session Three: M:!ssada 

Objectives: 1) To learn about this tragic m:ment in Jewish history 

2) To allow the caJll)ers to express thenselves ccncern­
ing the ideas bl'OUfJ'lt up by the story of M:!ssada. 

Sicha: Sicha ~des shiur in this sessim. 

1) What values ~ worth dying for'? 

2) What ~ the consequences for our actioos, i.e., 
what do our actioos say to other Jews and to Gentiles'? 

3) What kind of exarrple do we want to set? How do 
we want others to view us? 

4) Were the Jews at M:!ssada correct in ocmnitting 
ccmnunity suicide? 

5) What other optioos did they have? 

Shiur: Shiur follCMS sicha. At shiur time, divide the group 
----uito four group-S:- One will wOii< on designing and presenting a 

dramatic presentatim of: 

1) 'Hle debate that zealot leader Eliezar Ben Yair 
JIDJSt have had as it beccmes clear that the Ranans would cmquer 
them by m:>ming (the Jre..'1 would be killed and the wanen and children 
taken as slaves). 

2) The Rom:ms finding all the Jews dead when they 
enter the fortress. What did these Ranans think? ('IWo wanen and 
five children were found alive). 

The secmd group will fashion a JOOdel of M:!ssada. out of clay, 
plaster of paris, etc. (This should be done an a board so it 031"l 

be roved). The third group will do creative writing considering: 
~ did the head of each family feel as he prepared to kill his 
family? The fourth group will create the evening worship service. 
Their thene is "survival . " 

Integra:ticn: At evening program, visit the roodel. At the site of 
the JOOdel, have the drama presentatims and creative writing pre­
sentatioos. End the evening with the creative service. 

S\lggestims: Start the sichot by telling the M:!ssada story. Answer 
questims. You may want to go right to question #4 at that point 
and to end with questims #1-#3. 

-83-



SECTirn I: Jl'WS AROUND '!HE V.URLD. 

lhi t Seven: JDi!SH RESISTANCE 

Sessi oo Four: Yochanan Ben Zakkai 

Objectives: l) To see another historical act of Jewish resistance 

2) To realize that educatioo is a JJEanS of survival 

Shiur: A visit to the acadeJey founded by Yochanan Ben Zakkai. 
~ staff dramatically presents a scene in which students are learn­

ing bible at the feet of the great scholar. One student asks Yochanan 
Ben Zakkai. to tell the story of his escape fran Jerusalem, and ha.J 
he started the school. 

Break for sicha. 

Sicha: l) \ta'ty do we ccnsider Ycx:hanan Ben Zakkai. to be a hero? 

2) In what way did his actialS help keep Judaism alive? 

alive? 
3) Does our studying and teaching also help keep Judaism 

4) In \ldlat weys do caup, the bane, and the synagogue 
Caltinue the traditioo of Yochanan Ben Zakkai? 
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SECTIOO I: JEWS AROlND 'lliE WORID. 

Unit Seven: JEWISH RESISTANCE 

Sessicn Five: The Maccabees 

Cbjective: To realize that sanetimes one J1D.1St violate a belief 
in oroer to smvive 

Shiur: Divide canpers into six gruups. Assign~ groups to 
---eilch of the following three situations. F.ach group J1D.1St design a 

dramatic presentaticn depicting their oonflict. The situaticns are: 

1) Israel is attacked by Arabs. kl anti-Semite tells 
you, "I'll give you twenty million dollars if you reno\D'loe your 
Judaism." With that naiey, you could really help Israel. 

2) You and your friends are cx:nft1c:nted by muggers. 
The head mugger tells you that if you kill one of your friends, he 
will spare the rest of your lives. What do you do? 

3) Your best friend is in love. When yw meet his/her 
lover, you both fall in love. \talat do yoo do? 

Sicha: 1) Hew did the Maccabees violate Jewish law (fought 
---en the Shabbat)? 

2) Why did they? Explain why this was such a major 
issue. Discuss the rabbinic concept of "Pikuach Nefesh." 

3) Discuss the m:>ral issues in the shiur. Under tra­
di tiooal. Jewish law, what three things can you not do in oroer to 
save your life: 1. reno\D'loe Juda.ism, 2. murder, 3. sexual int~ 
COUI'Se? 
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SECI'IOO I : JEWS AROUND 'lliE WORID. 

Unit Seven: JI.WISH RESISTANCE 

Sessioo Six: '!he Gol den Age , Int ernipted 

Cl>jectives: l) To experience the tral.IM. of fleeing 

2) To understand the greatness of the Spanish Jewish 
ccmnunity and its decline 

Shiur: '!be unit gathers to hear a deCI'ee that all Jews must 
~ve Spain within four JJ01ths . In anier to l eave, the unit must 

divide :into "family gt'OlpS" and make the necessary preparatioos. 
Each family goes to a dif f enmt locatioo to carry out the f oll<:Ming 
f unctioos: 

1) Govemmmt Center. Here they IDlEt sell all their 
property. '!he governnent offers much less than the value of that 
property. 

2) Jewish Comunal Information Center. Four tables 
are set up here. Each gives :informatioo about a diffenmt countty 
where Jews are encouraged to go. The families learn which countries 
are friendly to Jews and what transportatioo is neoessaxy to get there. 

3) Ticket Agency. Several tables are set up here. Each 
offers diffenmt types of trans:IX>rtation. '!he fClllilies nove fran 
table to table and bargain for the best price for their tickets. 

4) Pass:IX>rt Center. Families are }ilotogrephed and 
fill out questiamain!s for visas. 

Sicha: 1) Discuss the difficulties the Spanish Jews faced in 
--pleparing to leave Spain. 

2) Did the gzuup who bought their tickets an credit 
feel JWre pressure when they went to sell their property? Why? 

3) Discuss the confusioo inhenmt :in uprooting aleSelf 
and the implications of beginning again in a new C01.ntry. 

4) Why was being foroed to leave a great shock to the 
Jews of Spa.in? Discuss the forner liberal a1JoosJilere :in Spain. 

5) Canpare develo{IIlel'lts in Spain with IOOdem Ge.many. 

S~tioos: One family should be given instructions to follcw a 
ffenmt procedure. 

1) Decide oo the country it wishes to go to 

2) Buy tickets oo credit 

(ccntinued) 
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Unit Seven: 

Sessiai Six: 

$uggestiais: 

the tickets) 

SECTION I : JEWS AROOND '!HE WORID. 

JI.WISH RESISTANCE 

The Golden Age, Interrupted (ccntinuatian) 

3) Sell property (knowing how JID.lch they need to cover 

4) Receive passports 
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SECTION I: JEWS AROUND '!HE ~RLD. 

thit Seven: JEWISH RESISTANCE 

Sessim Seven: The Warsaw Qietto 

Objectives: 1) To learn about and discuss a m:xJem struggle 

2) Although many didn't, sate Jews resisted violently 
to the Nazis 

Shiur: 'lbe narrator explains that we are about to see several 
--Sa!lleS taken fran the diary of Dnanuel Ringlebaun. (He should then 

give sate background infonnatioo about this diary and the Warsaw 
<:hetto.) 

1) The difficulty in getting ams. 

2) A meeting of the leadership of the <:hetto fighters 
after two weeks of f.igtiting to discuss the possibility of surrender. 

3) At the end of the battle, the Jews who are taken 
prisooers mareh off singing Hatikvah. 

Sicha: None 

Integration: Instead of sicha, start showing the ioovie, "Exodus." 
It sh:>uld be sham in two parts. A short sidla may be conducted 
after each part. Part I should be seen today. 

SuggestialS : Make sure these points are made in the shiur: 

1) The German's :i.nhmiane treatment of the Jews 
( Qiettoiz.atim) • 

2) The fact that ioost of the Jewish populatim of 
Warsaw had~ been deported for extermina:ticn. 

3) That it was amazing that a small band of ill equipped 
Jews could fight the German war machine for an entire m::nth. In 
this respect, the Jews were victorious. 

4) Just living and keeping a family together under 
Ghetto cond:itialS was a form of resistance. 
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SECTION I: JEWS AROUND 1HE \tl:>RLD. 

Unit Seven: JEWISH RESISTANCE 

Sessioo Eigpt: The Warsaw Ghetto/The Haganah 

Objective: To camect the events in the holocaust and the 
establishment of the State of Israel 

Shiur: Show part II of "Exodus·" 

Sicha: A short sicha should follow the JIDvie. Discuss the 
--ciimectioo between the Holocaust and the inmigration to Israel. 

Help the canpers build the bridge between yest~y's shiur 
(Warsaw Ghetto) and the story of Exodus. --
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SECTION I: JEWS AROlJID '!HE WRLD. 

lhit Seven: JEWISH RESISTANCE 

Sessioo Nine: 'lhe Haganah - Illegal Imnigration Into Israel 

Objective: To simulate in sane small way the activities of the 
Ha.ganah during this period, 1939-1948 

Shiur: 1) The ent:in! tm.it is sw:>m in as meni>e.I's of the 
Haganah. They then divide into groups, each led by a COlmSelor. 

2) The counselors will have received prior aroers 
expl.a.:ining the group's mission. 

3) All the groups will neet at a secret spot with the 
leader of the ''Northern Divisioo," Yigal Yadin. He will explain 
the missioo in total, and will give a general history of the 
Haganah. 

4) F.adl group will carry out its "special mission" 
(listed below) and then will sneak to a specified meeting place 
to Caltact an illegal inmigrant and sm.iggle him or her into the 
country. 

5) All groups neet together to report oo the outoaie 
of their "special missialS" and to hear an imnigrent tell his 
personal story. 

Special Missioos: 

1) Sruggl.ing arms into Israel 

2) Raising funds for arms 

3) F.enting boats to transport imnigrants to Israel 

4) Forging passports 

5) Making false health fonns 

6) Bribing officials 

Sicha: None 

Suggestioos: This program should take place at night. 
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SECTION I: JEWS AROUND 'IHE WORID. 

Unit Seven: JI.WISH RESISl'ANCE 

Sessim Ten: Israel and the Arabs 

Objectives: 1) To raise the prct>lem faced by Israel today 

2) To understand that, in a broad sense, living in 
Israel is a f ann of resistance 

Shiur: Have a debate m the subjects : 

1) Should Isniel give up the territories she captured 
in 1967 and 1973? 

2 ) Do Isnielis have the right to settle in these 
occupied lands? 

3) \<h3.t :respalSibili ties 00es Israel have t o the 
Palestine refugees? 

Sicha.: The debate smuld be dme by~ in their sicha. 
---g?oups. That is to say that each sicha. groop will be assigned an 

opinion on one of the above questicns:- They will have to research 
it and prepare a defense. Representatives of each sicha will then 
debate each other before the entm unit. --

Intes;ratim: A carplete shi~sicha period should be devoted to 
debate prepan:ttim. The actual debates can be held as the even­
ing program. 
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SECTI ON I : JEWS AROUND 'IHE WORLD. 

Unit Seven: JEWISH RESISTANCE 

Sessioo Eleven: Where Do We Stand? 

Objective: To show that there are areas of concern in our world 
whi.ch demand our own Jewish resistance 

Shiur: Meet together as a unit . A Rabbi ad~sses the 
- campers . He sums up all. the resistance moveuents touched by this 

session' s program. At the end of his talk, he challenges 'the 
campers to be.care involved in the Jewish issues of the day. He 
tells the campers that the survival of Judaism depends upon their 
attitude toward their fellow Jews and that the campers are responsi­
blz= . "We are all resrxmsible for each other. n 

Sicha: Each sicha group draws up a list of resolutions. These 
-resolutions should state: 

1) Ar~as of concern for Jews today. 

2) The necessary action which will alleviate the 
situations described in number one. 

3) What we are w'tlling to do (a pledge ::>f personal 
action in the future) . 

Integration: Meet together on the final evening of camp and 
ratify the five rrost pressing resolutions from the lists of the 
sicha groups. The final worship service. should: 

1) Rerrember Jewish resisters of the past . 

2) Dedicate the future action of the entm unit 
to.iard. the five resolutions ratified. 
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SECTION II: PRACTICING JUDAISM 

The four pn>graJIS p:resented in this secticn are cmcerned with 

the practice of Judaism. They are designed to help canpers understand 

the develo:i;:inent of the major Jewish instituticn, the synagogue, and 

the issues about Judaism our people have ccnftalted throughout .the ages. 

These programs enable the camper to understand his am Jewish world. 

He will becane aware of the fact that Judaism has always been dynamic, 

adapting to the tines. The initial progrems lead campers to see that 

their synagogues are the result of an ongoing p!'OC'ess brought about 

by the changing needs of the ccngregaticns they serve. The same is 

true of the woI'Ship se.IVi.oe. It is an cngoing, developing rode of 

OCl1IIl.lllication. These programs deal with tangible i~, but subtly 

shaJ haJ Judaism has survived the centuries, through ccnstant debate 

and adaptability. 

In the first program, "Tabernacle-Temple-Synagogue " we find a 
' 

history of the institution central to Jewish life. This short program 

takes us back to the n:>uts of the synagogue and highlights the biblical, 

the inter-testanental, and the roodem functials of the institutioo. We 

find that the synagogue has three major roles in Jewish life. It acts 

as a house of prayer, a house of study, and a oouse of neeting. The 

next program, "The Synagogue: Then and Na.7 , " can be used as a CXJntinua-

tion of "Tabernacle-Temple- Synagogue." It deals mare specifically with 

the role of the synagogue during the Micklle Ages and the present time. 

In it, we see the synagogue as it was in feudal Europe and ccq>an! 

it to our am synagogues. As a culminatioo activity, the campers de-

si.eJi the synagogue of the future. They J'lllSt ccnfta1t and decide en the 

JJDst important functions for that ideal synagogue. They oo:noem themselves 

-93-



with the futuI'e synagogue's :role in the niligious, educational, social 

and political lives of its arigregants. The pl'Ogram makes the carrper 

ccnfu:nt the issues facing the Jewish camunity. It also p:rovides him 

with the opport\nity to cope with those issues intellectually. 

The final. two programs in this sectiai deal with "Prayer" and "Great 

Jewish Debates . " The pl'Ogram, "Prayer· ," takes the basic Jewish worship 

service and tries to creatively teach the meanings and history of each 

prayer. '!he ncre important goal of "Prayer" is to make canpers aware 

that our prayers can have real meaning to our lives. "Great Jewish De­

bates" ai the other hand, teaches that Judaism is a calStant s truggle. 

It ~izes the fact that there have always been m::>vements within 

JlX:iaism itself, and that in many instances Jewish practice nay be the 

synthesis of two opp'.)sing factiQ'lS. This pl'Ogram turns much of its 

attention to Reform Judaism and the oogoing debates within it. Its 

najor goal is to shCM that, through ccnstant introspectiai and internal 

debate, Judaism has remained relevant and important throughout the ages. 
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SECTION II : PRACTICING JUDAISM. 

Unit One: TABERNACLE - TEMPU: - SYNAOOGUE 

lhit Overview: A sbJrt history of the synagogue noting the progression 
fiilii tabernacle to the roodern institution. A close lode at prayer 
and its functiai in our lives. 

Objectives: 

l) To understand the changing forms of worship in 
various epochs of Jewish history 

2) To understand changing ccnoeptiais of Gcx:l, TOI'ah, 
and Israel inhen:mt in each JOOde of worship --

3 ) To understand that each mode was appropriate in 
its day 

4) To see the synagogue develop into a plcae of prayer, 
study, and gathering 

Suggested nUii:>er of sessiais: Seven 
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Unit cne: 
Sessiai One: 

SECTIOO II: PRACTICING JUDAISM. 

TABERNACLE - TEMPLE - SYNAroGlJE 

Different Synagogues In the U. S. A. 

Objectives: 1) To make campers aware of the hare synagogues, 
their objects and the Cl'lgOing p~ they carry out 

2) To see similarities and differences in synagogues 

Shiur: Befol'e canp, gather slides of m:>st of the hane synagogues 
--of the caq>ers. In this shiur time, shcM the slides a00 point out 

similarities and diff~Slli the buildings and caitents. Show 
s lides of many I'eligious cbjects foond in the synagogue and note 
differences in style, etc. 

Sicha: 1) What is the functiai of a synagogue'? 

2) Make a list of the different ways we use our 
synagogues? 

3) Note the different types of roans in a synagogue, 
e . g ., social hall, cl.assroans, kitchen, library, sanctuary, etc. 

Suggesti alS: Lead the sicha in the dil'ectiai of discovering tha.t 
the synagogue is Beit Kenesset , Beit Midrash, and Beit T'filla. 
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thit One: 

Sessicn Two: 

Objectives: 
worship 

time 

SECTION II: PRACTICING JUDAISM. 

TABERNACLE - TDiPU: - SYNAOOGUE 

Searching For the Origins of Prayer 

l) To look at sacrifice and offering as fonns of 

2) To see how we have changed since our ancestor's 

Shiur: "You Are 'Iben?" - '!he narrator interviews four worshippers 
at the Ohel t'bed, the desert tabernacle. F.ach is making a different 
type of offering. They are: 

l) Gratitude - A farner is making a sacrifice because 
he has had a good harvest. He 8wouldn' t knarJ what to say," but 

"wants . to make God a gift." 

2) Guilt - One who broke a camandment brings a goat 
to sacrifice in place of himself (the scapegoat). 

3) Conformi:tv - One <XJneS to make a sacrifice because 
"all the neighbors oo it~1' 

4) Desire for persooa.l oartact with God. She gives the 
best to God and theref~ feels that God loves her, God accepts her. 
This makes her feel close to God. 

Sicha: Im:lw parallels between the reasoos for the sacrifical 
--cuit and the reascns why people pray. 

l) \ialat kinds of God ccncept does sacrifice imply? 

2) vaiat kinds of people (urban, tanners, professiooals) 
were JOOSt into sacrifice? Why? 

3) \tllat does the "Binding of Isaac" tell us about 
sacrificing? 

Suggesticns : Prepare verses !run the Tarah ccnoeming sacrifice. 
Each sic.ha group oan begin by reai.ing several such verses and dis­
cus sing the scenes seen in shiur. 
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SECTIOO II: PIW:!'ICING JUIY\.ISM • 

Unit One: 

Session Three: Building the Bei t Mikdash 

Objectives: 1) To under'Stand that the Temple was a link between 
the tabernacle and synagogue 

place 

Sicba: 

people. 

2) To shew that it was apprq>riate for its tllie and 

Sicha precedes shiur today. 

Discuss ''\thy a Temple"? 

l) ~ (dlilelling place) for God in the eyes of the 

2) Safe place for ritual oojects. 

3) Central pl.ace for sacrifices. 

4) 'lhe place for the tWee yearly pilgrimages. 

5) Special pl.ace for the exalted Priesthood. 

Shiur: Shiur follCMS sicha. today. (remain in sicha. groups). 
~ sicha. gro""\iPTs given materials and plans for b\i'iiaiiig one 

sectioo of the temple. 'lhey oo this after CC111pleting the discussial 
outlined above. \then all sectials are ooopleted, the oanp assembles 
and representatives fran each sicha group put the parts together 
and build a rrodel of the temple.-

Integre.tion: For the evening program, me of the three pilgrimages 
can be staged. Parade around camp -- cookart - canpers provide 
entertainment. At the end of the program, the group arci.ves at 
the temple site for T'fillot. 

Suggestims: Have a ireeting with sicha leaders before this shiur. 
St¥JW them pictures of what they areto build. Explain hew to""<X> 
it. All building is in miniature, using cardboard and glue, etc. 
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SECTION II: PRACTICING JUDAISM. 

lhit One: TABERNACLE - TDiPU: - SYNAGOGUE 

Sessicn Four: The Destructiai of the Temple 

Objective: To dramatize the destructioo of the temple and show 
how the synagogue was barn 

Shiur: In <m:ier to gain the proper effect, the Progrem Dmctor 
--niJst bum the teq:>le built by the children. At lunch, announce that 

Jerusalem has fallen to the Babylatl.ans. The ccnquezurs have set 
fin! to the temple and we will surely go into exile. Then gather 
the caip azuund the smoldering ruins of the temple and see a news 
reporter interview sooe men ai the street. Those interviewed are: 

l) A witness to the destructiai. 

2) A Babylari.an general. 

3) A Jew being taken to exile. 

4) The Pn:iphet Jeremiah. 

Sicha: l) What replaced the teq:>le'? 

2) What replaced the sacrifice'? 

Draw parallels between prayer and sacrifice; e.g., the times during 
the day that we pray are the same as the tines of the sacrifice. 
One sectioo of the Orthodox Siddur is called the "Kart>anot" cr 
"Sa.crif ices." Point out the higher status of T~l.cMer 
status of the Priesthood fu::m the destructiai orthe temple until 
today. 

Suggestiais: If destroying the product of the children seens a bit 
harsh, it is meant to be. Should ya.i choose not to do this, then 
ya.i JJDJSt ask the children to imagine how they wa.ild feel if •• •• 
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SECTICN II: PRACI'ICmG Jl.ID\ISi. 

Unit <:ne: TABERNACU.: - '1D1PU: - SYNAOOGJE 

Sessioo Five: The Synagogue as Bei t T' filla 

Objectives: 1) To explore oor own feel~ about prayer 

2) To discuss the role of prayer in OUI' own Jewish 
lives 

ShiUI': Scene l: We see a staff meuber praying fran a Siddur. 
-stiddenly his alter ego begins to questioo him aboot his actions and 

beliefs. To many of the questiCJ'lS, the worshipper has no answer, 
yet he caltinues to pray. 

Scene 2. To syJIDe>lize gaining strength through group 
prayer. A single staff ment>er starts to sing a soog. His voice is 
weak and untrained. His face and actiCJ'lS show ha.1 uncanfortable 
he is. SoCJ'l, he is joined by another singer. They sha.1 dranatically 
the attachment for each other's sharing the burden. tt:Jiie and m::>~ 
singers join the group. The song swells as each adds his strength 
to the group. 

Sicha: 

Judaism? 

people). 

l) What is the functioo of prayer? 

2) What does it oo for us? 

3) Why is the idea of group prayer so i.nplrtant in 

4) Explain the calcept of Minyan. 

Discuss: 

A) Prayer as belCJ'lging (to a congregation of special 

B) Prayer as a self value (a way of Scl¥ing, "I am 
worth sanething''). 

prayer). 
C) Praying Out (expressing YOUI' feelings t:hroogh 

D) Praying In (self-evaluatioo). 

E) Prayer as Transcendence (being uplifted to another 
level of life). 

F) Pr-ayer and the grnip (note the ''We" and "Our" 
language of OUI' prayerbook). 

Integretioo: Plan worship services around the six points made in 

( caltinued) 
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SECTION II: PRACTICING JUDAISM 

Unit One: TABERNACLE - TiliPU: - SYNAOOGJE 

Session Five: The Synagogue as Beit T' filla (caitinuatioo) 

Integr:atirn: 

sicha. Try to categorize our prayerl:>oak, e.g., "8hich prayers 
express belalging, which ones "Praying In," etc. 

S~ians: The sicha is aie "8hich will create much interest. 
aps it should be broken into two caiplete sicha period5. 
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SECTION II: PRACTICING JUDAISM. 

Unit One: TABERNACLE - TEMPLE - SYNAGOQJE 

Session Six: '!be Synagogue as a "House Of Study" 

Objectives: 1) To ci>serve and note the weys in which the synagogue 
is an academic center 

2) To see ha.1 historically the synagogue has filled 
this role 

Shiur: Using the current weekly Tarah portion: 

1) Study as if you were in a Talm.ldic academy. Divide 
the canpeI'S and ocnduct a Beit Hillel vs. Beit Shamnai type debate 
over sane aspect of the Tarah particn. 

2) StOOy as in an F.astern European Beder. Strict 
discipline is utilized as students study Rashi and recite in class. 

3) As in the JOOdern religious school. Use modern tech­
niques, perhaps a video-tape recan1er, etc. Students prepare tm.Irals 
depicting the Tarah porticn. 

Sicha: 1) Review the three experiences in shiur. 

2) Discuss other ways in which the synagogue educates 
its caigregaticn. Senrons, adult education, other classes, learning 
about holidays, explanations of Tarah, etc., are all examples. 
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SECTION II: PPACTicmG JUDAISM. 

Unit One: TABERNACU: - '1D1PI.E - SYNAOOGUE 

Sessiai Seven: Synagogue as a "House Of Meeting" 

Objective: To mderstand that the synagogue is a place wheI'e 
ccmnunity ptd>lems a:re solved. 

Sicha: Sicha precedes shiur today. F.ach sicha groo:p becaneS 
-accmnittee c:.nthe ooaro of directors of "BeitMid," 'lhe Synagogue 

of the Future. Together the ~ IID.JSt ratify a statenent of aims 
and beliefs for the hypothetical synagogue. 

Shiur follcws sicha today. 

1) \talat is social actiai? 

2) Hew a:re our synagogues involved in it? 

3) Ib oor synagogues take an active part in the problems 
of the camun.ity {other than just the Jewish camun.ity)? 

S~estioos: Time should be given for each ccmnittee to draw up 
its list of priorities. Im explanaticn of each priority should 
also be written. Then a representative of each ccmnittee will 
present its priorities to the entire group. Finally, the gruup 
as a whole ratifies the top ten priorities for the synagogue of 
the future. 
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SECI'I<ll ll: PRACTicmG JUDA.ISM. 

Unit Two: 'DiE SYNAOOQJE, 1llEN AND NCM CMIIDLE N;F$ TO THE PRESENT) 

Unit Overview: Starting with a descriptiat of the Medieval synagogue 
and the pni>lems it faced, this progrcm examines the functias of 
the synagogue. We see that basically the functicn>of the nrJdem 
synagogue aI'e the same as the synagogue of the Middle Ages. 

Objectives: 1) To understarxl the main functiais of the synagogue 

2 ) To note that these were also the functiais of the 
synagogue of the past 

Suggested nmber of sessiais: Six 
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SECTIOO II: PRACl'ICrnG JUDAISM. 

Unit TWo: THE SYNAGOGUE > IBrn AND NCM (MIDDLE AGES TO THE PFESEN'l') 

Session One: The Synagogue Is the Center of Life For the Medieval Jew 

Objectives: 1) To introduce the Medieval synagogue 

2) To draw parallel s between the function of the synagogue 
of the past and the synagogue of today 

Shiur: As a short introduction, describe the atn'OSphere of the 
~dieval Jewish camn.mity of Europe. Explain the feudal system ancl 

how the Jews fit into it. Briefly describe the role of the synagogue 
in ghetto life . Finish by telling the campers that for today, each 
of their sicha groups will assume the identity of the Boartl of Direct­
ors of the Lublin Ghetto Synagogue . Assign a place in the n:x:m for 
each sicha group to rreet , then explain the problem at hand. The 
feudal lord has i.ricreased the tax of the Jewish ccmr.unity. How shall 
we raise these funds? Each s icha group must decide . The options are: 

1) We should appeal to the feudal lord to lcwer the ... ax. 

2) We should raise each Jewish family' s share of the tax 
burden equally. 

3) Each should pay accordin[. i:O his ability. 

~) Take tJ1e money fran the Hevrah Tzedaka . 

5) The synagogue's we&lthy rrembers should pay it. 

6) We should begin to C:'ld!'ge for services rendered by 
the synagogue and the rabbi . 

Each group presents its proposals to tile entire unit. Then we 
break. i.ito s icha groups to discuss the shlur . 

Sicha: 
--shiur? 

1) What function was the synagogue serving in today ' s 

2) In what ways was this function similar t o functions 
served by our present synagogues? 

3) What did you feel was a proper response to the pro-
blem? 

4) Is this a p1uper issue for the synagogue? 

Teach the expression, Bei t Kenesset , der.ine it and draw parallels 
to today ' s shiur. 
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Unit Two: 

Sessial Two: 

Objectives: 

SECTION II: PRACTICING JUMISM. 

'lHE S'lNAOOGJE, lHEN AND NOW CMIDDU: AGES TO 'lHE PRES!Nr) 

The Synagogue In Medieval Europe 

1) To shCM the synagogue as a pl.ace of ~uge 

2) 'lb illustrate sane of the frustnltioos faced by 
Jews living under the feudal system 

Shiur: This shiur is a ocntinua.ticn of yesterday's tam-meeting. 
--irci,, that the :i.ncr'0aSed tax funds have been collected, we must deliver 

it to the feudal laro before the deadline. The prd>lem presented 
to the c.ampeI'S is that the feudal laro is traveling and we must find 
him to make the delivexy. The campers are divided into groups, issued 
travel papers, m:ney and badges (which are required by law). Each 
group is sent to a different starting point in their journey fran 
ghetto to ghetto across Europe. {The camp beccmas EUI'Ope. ) They are 
also told that the cnly place of refuge open to them is the synagogue 
in each ghetto. 'lhey travel to: 

1) Vilna. The grQips arrive after dark and find the 
ghetto gates l ocked. They bribe a guaro and seek refuge in the syna­
gogue. After arriving there, a messenger enters and tells them that 
they were spotted by the police and are in danger. They set off for 
Rane . 

2) Rane. Once again they must pay a fee to enter the 
ghetto. It is deserted. At the synagogue, the n:lbbi tells them that 
the Black Death has hit the city and Jews are being blamed for it. A 
pogran may result, so all Jews are staying out of sight. He advises 
them to mve on. 

3) Venice. Here they neet a silk t:rede.r who wants them 
to invest in his business. When he :realizes they are Jews, he backs 
down. He tells them that he has heanl that their feudal lorn is vaca­
tioning in Viema. Perhaps they can find him there. 

4) Vienna. Upcn arrival, they hear the Jewish town-crier 
calling that Shabbat is beginning. They rush to the synagogue. 
'!here, they meet a Jewish family who invites them heme for Shabba.t 
and tells them aboot the Jewish ooomunity of Vienna. 'lhey hear that 
the feooaJ. laro is traveling in Southern France. 

5) Southern France. Just before meeting their feudal 
loro, the group is spotted by sone gentiles and fOt'Oed to lend them 
noney. They are left with just enough to pay the tax. 

~ up into sicha groups. 

Sicha: 1) What is the function of the medieval synagogue in 
--=tiX:lay' s shiur? {ccntinued) 
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Unit Two: 

Sessioo 'IWo: 

Sicha: 

gogues. 

SECI'ICN II: PRACI'ICING JUMISM. 

'!HE SYNAroGJE, '!HEN AND NC111 CHIDDU: AGES TO THE PRESENI') 

The Synagogue In Medieval Europe Ccootinuatioo) 

2) Ha.7 is it diff~t ftun what we saw yesterday? 

3) c.arpare this synagogue function to our JOOdern syna-

4) ~y is ~ a diffeI'el'lCe in the medieval synagogue 
and the m:xlem synagogue? 

5) What detennines the functioos of a synagogue? 
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SECI'ICN II: PRACl'ICmG JUDA.ISM. 

thit '!Wo: '!HE SYtW.;OOUE, 'lHEN AND NCM (MIDDLE AGES TO THE PRESENT) 

Sessioo Three: 'Ille Synagogue As the Center of Religious and Relig:ious­
camected Social Events 

Objective: 1) To shCM the synagogue as a social center 

Shiur: Shiur and sicha time are spent preparing far this evening's 
-program, a wedding in the ghetto. Divide into gn:>UPS or use sicha 

groups to prepare. Each is given a specific task to perform as part 
of the wedding celebratial. They soould all be as funny as p:>Ssible: 

1) Musicians. This group's joo is to serenade the 
wedding couple and their families. They make up soogs based on the 
Soo,g of ~· 

2) Jesters (Badchanim). 'Their joo is to entertain. They 
make up skits which peke fun at the different occupatioos and pastilles 
of the ghetto Jews. 

3) Tisch. This group is the speech-makers. Their 
speeches and toasts should be about the wedding couple and their 
families . 

4) Schadchanim. These are the matchnakers. They make 
rings for the wedding coo.ple, and try to attract future wedding 
cootra.cts. 

5) Merchants . This group makes and presents gifts for 
the couple' s new hare. 

6) Family. They are respcnsible far building the Olupah 
arxi participating in the wedding ceremc:ny. 

7) The Rabbis. This group writes the marriage oen!IIDJ'ly 
and perfonns it. They also ~11? a Ketubah (wedding contra.ct). 

Sicha: Ncne 

Integraticn: Have a short n:cck wedding ceremc:ny at the beginning of 
evening program. The rest of the pI'OgI'CID will be the celebration. 

Suggesticns: Select two campers or staff nenbers to play the wedding 
couple. Everyone canes to the evening p?10gram in costume. 
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SECTIOO II: PRACTICING JUDAISM. 

Unit 'IWo: '!HE SYNAOOGJE, 1HEN AND NOW CMIDDU: AGES TO '!HE PRESEN!) 

Sessial Four: The Synagogue As the Place of Jewish Self-govenmmt: 

Objectives: 1) To sh<M that medieval Jews had sane power of self-
government within the framework of the feudal system 

2) To note that the synagogue was the forun of this 
self-govenment 

Shiur: After the campers enter the shiur :roan, the neeting 
---ol the Vilna Q-ietto synagogue Beit Din is called to oroer. A man 

is brc:iuf)lt befOI'e the three rabbis who are the judges. He is ac­
cused of infonn:ing the feudal loro as to the politics and scandals 
of the Jewish oamunity. This violates the minhag (custan) of keeir 
ing the Jewish camunity' s private internal airairs ~ the outside 
world. The ju:lges questiai the defendant. 'Ibey call other witnesses. 
The prosecutiai demands exccmnun:icatiai. The judges ask the sicha 
groups for advice. --

Sicha: 1) What does excamnmicatiai mean? Why was this a 
-severe punisllnent? 

2) Why is the crime in this shiur a serious aie? 

3) HCM is this system of government different ~our 
own? What does it tell us about that Jewish camunity and our own 
Jewish ccmnunity? 

4) Di£cuss and sh<M exanq>les of Jewish law books 
(Talnn.kl, Schulhan Aruch). 

Suggestioos : After sicha, meet together and have a representative 
fran each sicha group present that group' s advice to the Beit Din. 
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SECTION II: PRACTICING JUDAISM. 

Unit Two: 'rnE SYNAOOGJE, THEN AND NOW (MIDDLE AGFS TO 'lliE PRESENI') 

Sessiai Five: A Day At t:he Vilna Synagogue 

Objective: To sbJw the synagogue as a house of study 

Shiur: Three camuri.ty leaders meet with the coogregation of 
~ Vilna Ghetto synagogue to discuss the synagogue as an education-

al institute. 

1) Hassidic leader. We must teach our children to ex­
press thenselves through their religiai. We should be teaching them 
songs and dances with less emphasis an actual Tarah. 

2) Mitn;gid. If we dat ' t teach our children the basics, 
they will always be ignorant Jews. They J11JSt learn Bible, Mi.shnah, 
and Talmud in onler for Jndai sm to survive. --

3) Maskil (enlightened). We should be sending our child­
nm to the University to learn science, et~. It ' s a new world, why 
hang on to the old ideas? 

Sicha: Review the opiniais expressed in the shiur. 

1) ~ is the role of the synagogue in education? 

2) Point out that ate of the synagogue's main functiai 
has always been as a Beit Mi.drash, a hol.Se of study. 

3) Can ycu draw parallels between the diffenmces of 
opiniai of our ~ ghetto Jews and those of our synagogue educatial­
al camrl.ttees today? 
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Unit 'IWo: 

SessiCl'l Six: 

Objectives: 
synagogue 

SECTION II: PRACTICING JUDAISM. 

'lHE SYNAOOGJE, 1HEN AND NOW (MIDDIE AGES TO 'lHE PRESINI') 

The Synagogue of the Future 

1) To project the characteristics of the perfect 

2) To review the functic:ns of the synagogue 

Shiur: Divide into four gIUJpS. F.ach will be assigned a 
--aifferent synagogue functiCl'l. The task is to determine how the 

synagogue of the future will carry out these functic:ns. F.ach group 
will prepare a skit to express its findings. The areas of coooem 
are: 

1) Religious 

2) F.ducatiCl'lal 

3) Social and political 

4) The synagogue as a ccmnunity center 

Sicha: Before turning the group's attentioo to the synagogue 
----oI the future, review the aspects of the synagogue of the past as 

presented in this unit' s shiurim • 

Suggestic:ns: As well as a skit, each group may present a scroll 
with its resolutic:ns for the synagogue of the future. These may 
be kept in the camp library. 

-lll-



SECTIOO II: PRACTICmG JUDAISM. 

Unit ~: 

Unit Overview: Each sessicn in this unit ccnoerns itself with a prayer 
fuiD our daily wcrship service. CanpeI's note the developtent and 
meaning of each prayer and discuss its importance. 

Objectives: 
service 

lives 

1) To provide carpem with a "Road Map" of the worship 

2) To teach the carrpers the names of the prayers 

3) To teach the onier and cattent of the service 

It) To see how the themes of the prayers relate to our 

Suggested mmi>er of sessicns: 'IWelve 

Principle Resouroe: The Hertz Daily Prayerbook. 
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SECTIOO II: PRACTICmG JUMISM. 

thit Tht'ee: 

Sessiai One: Introduction 

Objectives: 1) To becane awan! of our feelings t:aJard worship 

2) To begin defining prayer in the Jewish warship 
service 

Shiur: Play the "Pnlyertxx:k Board Game." Developed by Mr. Joel 
- Gcishaver as part of "Shema is for Real." All directiais and in­

structiais are included in the game. 

'The "Prayert>ook Board Game" is available fran HaMakor 
Judaica, Oricago, Illinois. 

Sicha: 1) What was the best warship service you have ever 
-attended? What rra.de it so good? 

2) What was the worst? Why? 

3) How did these services affect you? 

Inte~tion: Every day at services, the enq:hasis should be on the 
" yer of the Day." That prayer should be taught; i.e. , said 
several times in Hebrew and given a JJDdern thooghtful translation. 
A mini- senncn ai the idea of that prayer should be given. 

Suggestions: Discuss prayern and prayer in general in the cabin at 
night with yoor canpers. This subject will lend itself well to 
quiet evening discussioo where campers will feel ioore at ease to 
express themselves on this subject . 
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SECTIOO II: PRACTICIK; JUDAISM. 

Unit Three: 

Sessioo 'IWo: Bcm::hu - The Call To Worship 

Objectives: 1) To explon! the CCllcept of praise 

2) To understand how the Jewish worship service begins 

Shiur: As the campen; enter the shiur :roan, they will ootioe 
--:r-elevisim cameras, roonitors, etc. nie-i;r.-c. ad.dresses the audience 

and explains that they aI'e pn!Sent at the armual awal'ds oerenDny of 
the canp. He proceeds to do a warm-up with them. He teaches them 
when and how to applaud. He tells them that they must get ready to 
praise the awaro winners. A few awards aI'e given. At the end, a 
rabbi steps up and draws parallels between this shiur and the Barchu. 
Break into sicha groups. --

Sicha: 1) Why oo we say Brachot? 

2) What kinds of blessings aI'e the.re (see the opening 
prayers of the Orthodox daily nriming service)? 

3) Discuss the idea of God being the source of all ex­
perience and that blessings aI'e acknowledgemmt of this. 

4) For whan does the blessing oo JDOr'e? The one praised? 
The me who offers praise? Give live examples. 

5) Does God need to be praised? 

6) \tty is the Borchu a camand? What does it tell us 
to oo? 

8) Does it make sense to begin a worship service in 
this manner? 

$uggestiQ15: Shiur should be quite short today. Sicha will requin! 
ioore time than "'liS\21 Cup to me hour). 
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SECTION II: PRACTIClNG JUDAISM. 

Unit Three: 

Sessiai Three: Yotzer Or - Cn?aticn. 

Objectives: 1) To enphasize the aroer of the world 

2) To ~Ji re the ccnstant renewal of this order 

3) To discuss man as God's partner in creation 

Shiur: The camp goes on a real nature hike. Have a biologist 
or zoologis t take the canpers ai a nature hike. He should point out 
cycles of life, and caistant renewal of nature. Arrange a ques tiai 
and answer period. Sane questiais srould deal with the roie. man plays 
in the ccnstant renewal of nature. 

Sicha: Give examples of things that occur in cycles. 

1) \talat is man' s life cycle? 

2) Is order a min:lcle? What are the evidences of order 
in our ~rld? \talat ~uld happen should ~ be an irregularity in 
this order? 

3) Is man a part of this oosmic aroer? 

4) Discuss eoology in relatiai to maintaining the natural 
order of our world. 

5) Discusi:; God as the source of creatiai in the souroe 
of the order. 

6) \talat did the Zoroastians believe? (One God of good, 
cne God of evil. ) 

7) Ha.1 does Judaism answer them? 
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SECTICN II: PRACTICmG JUIY\ISM. 

Unit 'llm:!e: PRAYER 

Session Four: Ahavat 01.am - God's Everlasting Love For Israel 

Objective: To discuss hCM God shCMS His love for Israel 

Shiur: Divide the canpers into small groups. Assign to 
--eacli group a diffenmt Midrash a:noem:ing God's giving the Torah 

to Israel. Each group nust dnma.tically present their Mi.~o 
the entire unit . 

Sicha: 1) Why is the Torah so :inportant to us? 

2) In what ways does the Torah shew God's love for 
Israel? 

3) Why does this prayer foll.c:M the "Yotzer Or''? 
Discuss the conoept of the "Chosen People". 

4) OlOSen for what? 

with it? 
5) What responsibilities 00es being chosen carry 
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SECTION IT: PAACTICING JUDA.ISM. 

Unit ThI'ee: PRAYER 

Sessicn Five: Shema .and V' ahavta 

Objectives: 1) To mderstand the themes of these prayers 

2) To real fae where they c:xme ~ 

3) To inpart to the canq>ers the idea that these 
prayers ar>e our link to Jews of all times, and shew God's unity 
and unitedness with Israel 

Shiur: '!he cairpers assume the identities of imnigrants to 
~e United States. '!hey take part in the naturalizaticn cerem;:ny 

perforned in a oow•llo:m. They an! sworn in and then, as a group, 
recite the Pledge of Allegiance. A Rabbi is the Judge. He ad­
dresses the group and draws parallels to the Shena. 

Sicha: 1) In what way is the Shena a Pledge of Allegiance 
to God? Can we call it a declaraticn of our loyalty to God? 

2) HCM old is the Shema? Find it in the Bible and 
have the sicha group read it the.re. 

3) Point out that it is am has always been the 
center of Jewish worship throughout the ages. 

4) We shc:M our allegiance to God through study, 
love, and the performance of syni>olic tasks as remindel's of His 
ccmnandments. Point this out by reading the V' ahavta. 
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SECTION II: PRACTICmG JtID.\ISM. 

thit Three: PRAYER 

Sessioo Six: Mi Chanpcha 

Ct>jective: To explore oppressioo, redemptioo, freedan, am the 
responsibility which cooes with freedan 

Shiur: Hold a DDCk slave auctioo in which ooe group of canpers 
~ desifilated as slaves. In the middle of the auctioo, a JOOdern 

dress l'klsea will interrupt the proceedings, berate the buyers, organ­
ize the 1:>..&..Cl'1e5, and lead them to fn:?edan. As the newly freed slaves 
mareh out, they sing the Mi <llam::>cha. 

Sicha: . Trans~e the en~~ Mi~· (If this was not 
dale dl.lrl.!lg the m:>nung worship service. 

1) What are sate form:; of slavery? 

2) Who is in need of redemptioo? 

3) What are the obligatioos which are tied to free-
dan? 

4) Hew are we involved in "All Jews are respoosible 
for one another"? 
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SECTIOO II: PRACTICING JUDAISM. 

Unit Three: PRAYER 

Sessioo Seven: The Caioept of Minyan 

Objectives: 

Shiur: 

1) To explore its meaning and inportance 

2) To discuss the significance of the m.mt>er 

Nooe 

Sicha: 1) ~y ten nen? Perhaps to remind us of the ten 
----rf&hteous nen Abreham couldn't find in Sedan. Or, t o represent 

the ten dishooest spies f1:>ses sent to explore Canaan (or opposed 
to the two who didn't give cc:Mardly reports). 

2) HCM does the idea of Minyan help ooe to pray? 

3) HCM is this idea related to the Jewish custan of 
sitting Shiva? 

4) HCM does Judaism shc:M insight into the psychologi­
cal make-up of hunan beings when they are at their weakest nanents? 
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SECTION II: PRACTICING JUDAISM. 

Unit ~: PRAYER 

Sessiai Eight: Avot. and Gevurot 

Objectives: 1) To emphasize that the One God may be peroeived 
diffenmtly by different generatiais 

2) To d5.scuss God's ~ 

3) To discuss the caloept of "Zechut Avot," the 
nerit of the ancestors 

Shiur: 'lWo soene5 frail "The Godfather'' will point out object-
-rves nunber aie and three. 

1) The Godfather talks to his sai and his grandsai. 
He is stem to cne and kind to the other. We then hear each genera­
tioo describe the Godfather to their families. 

2) The Godfa:ther meets with a nen who has bn:ken his 
pranise. The Godfather is very angry with him, but forgives him 
and gives him a second chance because that nan's father was very 
loyal to the Godfather. 

Sicha: 1) What does the Avot tell us about God? What does 
--rt tell us about our ancestor's ~latiaiship with God? About OUI'S? 

Discuss the rabbinic idea of "Zechut Avot." 

2) What OOe5 the Avot tell us about God's love? 

3) Ha.1 are the Avot and Gevurot ~lated? 

4) Is God's love portrayed diffenmtly in the GeVUI'Ot? 
Ahava in Avot and Rachamim in GeVUI'Ot? - -

S) How is God's ~ described in these prayers 
(general to specific)? 

6) How c.an God be both good and ~ful? If He is 
supposed to be good and loving, hcM cane the world isn't a better 
place? 

7) How c.an we explain tragedy (e.g., the Holocaust)? 

8) What does eternal life mean to you? 
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SECTION II: PRACTICING JUMISM. 

Unit ~: PRAYER 

Sessim Nine: Kedusha 

Objectives: 1) To learn and understand this prayer 

2) To define the term ''OOly" 

Shiur: Have each canper list .in oroer the ten holiest things 
-iii J1xiaism. Break .into sicha groups and have each sicha group list 

.in oroer what it ccnsiders the five ooliest things in Judaism. At 
the end of the period, call the sicha groups together and list all 
these prnferences an a bl.ackboarJTc> detennine what the CaJIP' s op.in­
ion of the five holiest things ~. 

Sicha: In oroer to decide on the five holiest, each sidla. 
--nilst define the woro "holy." --

1) Read each carrper's list. 

2) Ask "What makes these things "holy"? 

3) What ~ synooyms for the word "holy"? Separate , 
unique, special , ooe-of-a-kind? 

4) According to this definiticn, what am the five 
holiest things .in J1rlaisrn? 
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PRACTICING JUDAISM. 

Unit Three: PRAYER 

Sessicn Ten: Aleynu 

Cbjectives: 

2) To understand that it acts as a sumaticn of all 
that precedes it in the worship seIVice 

3) To discuss the significance of the li:!ssianic era 

Shiur: Nooe 

Sicha: Read and translate the entire Aleynu. 

1) If you could draw a picture of the Aleynu, what 
would it be? Image of the King's Court. 

2) \!hat role does it play in the progressicn of theres 
of the worship service? 

3 ) What does the woro ''Mess iah" make you think of? 

4) How does the hope for a li:!ssianic Age affect you? 

5) Can we help bring this age about? 
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Unit ~: 

Objectives: 

Shiur: 

SECTION II: PRACTICJNG JlID\ISM. 

PRAYER 

1) To view the diffenmt uses of this prayer 

2) To understand its meaning 

Carrpers view three scenes. 

1) At the end of a st\.¥iy sessiai, the Rabbi and his 
students say Kaddish. 

2 ) The Rabbi, while cc.nducting services, explains that 
the half-Kaddish is said to separate the major parts of the service. 
'They recite the half-Kaddish. 

3) We see a son recite Kaddish at his parent's grave. 

Sicha: Read and translate the entire prayer. Dlq>hasize that 
--rt' is praise, and that death is not n:entioned in it. 

1) What does Judaism tell us about eternal life? 

2) Why is saying Kacklish inq>ortant? 

3) How did the Ka<Xlish becane associated with death? 

4) Discuss Jewish laws of m::>UI'!ling. 
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SFCl'ION II: PRACTICING Jtm\ISM. 

Unit '1'.hI'8e: 

Session Twelve: Culmination 

Objective: 
service 

To review the importance of each preyer in our worship 

ShiUr': Each sidla group is given aie or two prayers. They are 
-eam given the task""Or preparing a Jllllrel. which will shc:M the theries 

and ideas of those preyers. en the last day of camp, the murals are 
presented during the final worship service. At that time, they are 
explained (the thenes of each prayer eqilasized), and the group re­
cites each prayer. 

Suggestims: The success of each warship service nay depend m the 
JIDJSic used. New and interes ting tmes sh:>uld be taught for each 
prayer (when possible) . In this way, a "camp minhag" will develop. 
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SECTION II: PRACTICING JUDAISM. 

thit F<Xn": 

Unit Overview: Th.is progran depicts the internal struggles in Judaism. 
Biblical, Inter-testamental, and m:xEm debates are included. It also 
emphasizes Refonn Judaism and its internal struggles. 

Cbjectives: 1) To learn about sane important m::M!mellts and OOlnter-
JOOYeJDents in Judaism 

2) To shGi that through debate, Judaism remains relevant 
and alive 

5uggested mmi>er of sessicns: Nine 
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SECTIOO II: PRACTIClNG JUDAISM. 

Uri.t Four: GRFAT JEWISH r£BATES 

Sessim One: AbI"aham vs. God, and Moses vs. Korach (Genesis 18:16-33, 
Nunbers 16} 

Objective: To shCM that there an! different weys to debate• 
(Abraham debates with God in behalf of Sodan and Gem::lrrah. Korech, 
on the other hand, debates against God for persooal. gain.} 

Shiur: Since this is the opening shiur of the session, SCJJe 
-subterfuge may be used to get the kids "into" the tq>ic. Stage 

two different types of debates during the day that deal with camp 
problems; the first dealing with the good of the camp; the second, 
with individual gain. 

l} At flagraising in the JIDining, have ~ staff neii>ers 
argue over which flag sh:>uld be raised. Should it be Anerican, 
Canadian (if any oanpers an! ftun Canada), Israeli, or other? Perhaps 
a calbina.tim, Anerican and Israeli, reflecting our loyalties, is 
the canpn:mise. 

2) One staff nerber challenges the aut:OOrity of the 
Unit leader. ''Who gave you the right to tell us ""1.at to do?" The 
Camp Director, who is responsible for the health, welfan!, and educa­
tion of the entire camp, steps in to re-affinn the authority of the 
Unit I eader. 

Next: At regular shiur time, present ~ short skits. The first is 
the dialogue between ~raham and God; the secmd, a scene depicting 
Korach' s episode. No 11Dre than three minutes per skit. Then break 
into sicha groups. 

Sicha: 1) Are certain issues legitimate while others an! not? 
-r5 Abraham's cause "right" or justifiable; while l<orach's is not? 

2} This time is crucial for bringing together the entire 
day's events. Draw parallels between skit numer one and the debate 
at the flagpole. Do same for skit m.miler ~ and l<arach. 

~tims: Dcn't worry if kids k:ncM the debates (in oanp) an! 
rigged, just make sure they listen. It is inJ>ortant that the kids 
draw the conclusions and parallels in sicha. Guide them to the answers. 
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SECTION II: PRACTICmG ~SM. 

Unit Four: GREAT JEWISH DEBATES 

Sessioo Two: Cul.tic Ritual vs. Coooem For Social Justice 

Objectives: 1) To learn aboot the sacrifical rite 

2) To understand the objections to it 

3) To relate m1Ii>er aie and two and their synthesis 
to our lives 

Shiur: At seIVioes in the roming Car the evening before), 
---seiecticris of Aloos are read. At shiur time, campers are seated 

outside the ~eting roan ar recreation hall. lbey are told that 
the recreation hall is now the templ e and they they are priests 
about to carry out an ancient sacrificial rite. A s00rt explana­
ticn of the sacrifice s00ul.d then be given. Upcn entering the 
building, they see the altar, an an:inal., and severel staff membeI's 
in costune. A s00rt while after the ceremcny begins, the P.n:>phet 
Anos interrupts and rebukes the ccngregati.oo for neglecting the 
needs of our f ellCM man while believing that God demands only 
sacrifices. The priests are perplexed and decide that the issue 
must be discussed and resolved in sicha. 

Sicha: 1) Review of the meaning of sacrifice. When, where, 
--who and how was it practiced? 

2) What is the role of the prophet in Judaism? 

3) What were the objectioos to the sacrifice? 

4) How was it replaced? 

5) What is the synthesis of this great debate? 

Integrat.i,m: As an evening program, perhaps a prophet carnival 
would be nm. Each cabin or group is assigned a prophet and must 
design a carnival booth depicting their prophet's teachings . 
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SECTICN II: PRACTICmG JUI¥USH. 

Unit Four: GRF.AT JEWISH IEBATES 

Sessiai Three: Priests vs. Prq:het (Ritual vs. Social Actiai) 

Objectives: 1) To acquaint campers with the :role ritual plays 
in our lives 

2) To explore the balance between the stance of the 
priest and that of the prqilet (Ana;) 

Shiur: Nooe 

Sicha: 1) Can ritual be a JieanS to the deepening of our 
- camri. tment? 

2) HCM do we strengthen our awareness as Jews? 

3) \tarl.ch ritual inspires us the most? Which the least? 

4) Are these rituals we perform out of habit that have 
1i ttle meaning far us'? 

5) In what way are those rituals like the sacrifical 
rite discussed yesterday? 

6) When are we guilty of doing what Ana> said? 

7) Is ~ a happy medilm'? 

Suggestions: After the sicha, meet together as a group far a de-
briefing by a rabbinic faculty menber. He should review yesterday's 
shiur ext:l'emes and today's sichot. Emphasize the oogoing process of 
finding the happy medillll. 
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SECTION II: PRACTICING ..JUMISM. 

Unit Four: GREAT JEWISH IEBATES 

Session Four: Olasidim vs. Mitnc¥dim (~dan vs. Structure) 

Objectives: 1) To explain both the strength and weaknesses of 
Olasidism and those who approved it 

2) To \mderstand the roles of em:>tionalism and :intellect­
ualism :in religion 

Shiur: 1) As an :introductioo to this topic, divide the group 
--ui two. Assign to each group a task to perfonn. One will be given 

a rigid structure, and the other cc:q>lete freed.an. 

2) (Walter Cronkite :interviews two fanr:>us rabbis. One 
tells of the beautiful simplicity with which his Olasidim develop 
their spiritual relationship with God; while the other explains the 
security and :intellectual stimulation present :in the well structured 
synagogue of the Mitnagdim. ) 

3) Group ooe goes to visit a Chasidic service. Group two 
to the Mitnagdim. 'lhen groups switch. 

Sicha: 1) How did you feel :in phase one \oX>rlcing :in an unstructured 
--or highly structured group? (Txy to bri.nst out positive and negative 

aspects of each; e.g., unstructured group had little d.irectioo, but 
each member oould be very creative. Structun!d group easily accx:mplished 
its task, but :individuals may have felt stifled. ) 

2) Is there securi.ty :in structure? 

3) What JIDJSt we give up for a rigid structure? 

4) Discuss the nature of relationships; erootiooal. aspects 
of relationships and :intellectual aspects. 

5) In what ways is Judaism emotional, :intellectual? In 
the synagogue, at camp, :in the hane? 

Integratioo: As an evening program, stc¥e a Chasidic wedding. Each 
IIeJii>er of the lmit has a part to play; sooe ~ of groan's 
family or bride's family; others a.re tarlnspeople, 11U.1Sicians, rabbis, 
etc. Perfonn uock cerenony and celebratioo. 

Suggestions: Perhaps this should be divided into a two-day program. 
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SF.CTI~ ll: PRACl'IClNG JUMISM. 

Unit Four: GREAT Jlli!SH IEBATES 

Sessicn Five: Reform Judaism vs. Itself: The Internal Debate 

Objecticns: 1) To explore the philoso{hy of Refonn Judaism in 
regaros to cne's persooa1 ~of choice 

2) To present an opposing view, the need for struct:un:! 
and guidelines as a means of identification 

Shiur: F.ach cabin is instructed to elect a representative to 
meet with the Unit Head as a governing CO\.Dlcil. In their first and 
only meeting, it is explained to the group that they are playing a 
part in a shiur and are not going to actually Il'ake any decision 
which willalreCt the c.anq:>ers or their program. The Unit Head will 
speak for the group when addressing the entire unit. 

At shiur tine, the oanp assenbl.es. 'll1e Unit Head 
reads the "decisicns" of the council. One of the decisions will be 
that the unit's worship services will, in the future, be oc:nducted 
cnly in Hebrew, the language of oor ancestors. A plant in the audi­
ence oojects. He states that, first of all, he doesn't understand 
HebI'E!W and will get nothing fran such a service. Secondly, he ~ 
gues that the council has no right to tell him how to pray. Hopefully, 
others will enter the oc:nversation at this point. The Unit Head nrust 
defend the council's rif)lt to JMke decisions. He explains that they 
are an elected representative body and that the camp JllJSt fmctial as 
a cormunity and so sane ccmnunal decisicns nust be made. Staff nerbers 
should enooUNge cant>eI'S to enter the argunent or should speak up 
themselves. At the end, the Unit Head announces that nooe of the 
council's decisicns will be put into effect until everyone has had a 
chance to express his or her opinioo in sicha. 

Sicha: 1) Are we as Reform Jews oompletely free? When 00es 
-ciie cease to be a Refonn Jew? Can a Reform Jew believe in Jesus 

and still be a Refann Jew? 

2) Who establishes rules or norms for our behavior? 
Parents, rabbis, charismatic leaders, etc.? 

3) What is ha.lacha? What service 00es it perform; i.e., 
giving cne the security of answers to specific questicns of prac­
tice and behavior, neking for easy identification with a group CI 
follow halacha, therefore, I am a Jew)? 

4) Can the idea of halacha or stan~, or norms, or 
guidelines be applied to Reform Judaism? IX> such standards exist 
(attending religious school, caifinnaticn, joining a synagogue)? 
\!hat standaros, if any, should be created? 

Integratiai: ( ccntinued) 
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SECTION II: PRACTICrnG JUWSM. 

Unit Four: GREAT JI.WISH DEBATES 

Session Five: Reform Judaism vs. Itself: The Internal Debate (continuation) 

Integre.tion: Cmduct a "College Bowl" quiz given an the history of 
Reform Judaism as an evening program. 
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SECTION II : PRACTICING JUOOSM. 

Unit Four: GRfAT JE.WISH DEBATES 

Sessiai Six: Reform JOOa.ism 

Objective: To lll'lderstand the wide spectrum of beliefs and opinions 
held by people who call themsel ves Re.form Jews 

Shiur: A panel discussicn by four Reform Jews who hold clif-
--rering beliefs and practices . The panelists are: 

1) A devout Zionist 

2) M anti- Zionist who leans towaro being traditional , 
i.e., keeps kosher , attends synagogue services regularly, has a 
high regaro for Shabbat 

3) M advocate of inter-narr:iage who belongs 'to a very 
libere.1. synagogue 

4) One who is a Reform Jew because it ' s "easier" 

Dich member of tile panel (staff rrembers) introduces himself to the 
unit us:ing fictitious narres so that it is understood that each is 
playing a part . 'i'hen, each gives his or her viP.W of themselves as 
a Reform Jew. O!)en to questions from the floor. 

Sicha.: 
--platfonns. 

1) Read selections from the Pittsburg and Columbus 

2) Read newest statemen't of the CCAR on P..eform beliets 
and opinions (see Reform Judaism newspaper published by the Unioo of 
Arreric.an Hebn?W Congregations , Vol. S , No . 3, Nov. 19 76) . 

3 ) Are these accurate statements re fleeting the opinions 
of the campers? Of their parem:s? 

4) Refer back to yesterday ' s question number one and re­
define ''Who is a Reform Jew .'' 
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SECT!~ II: PRACTICD-lG JUMISM. 

Unit Four: GREAT JEWISH DEBATES 

Session Seven: Universalism vs. Particularism 

Objecti ve: To ci.ari.fy our values as to what we feel a.re the rost 
iqx>rtant causes in today ' s world 

Shiur: Each child is given a list of 20 or 30 popular causes 
---a.i1d sn-ictly Jewish causes . He is instructed to pick the 10 Jl'DSt 

important and rank them in order of importance. 

Sicha: l) F.ach child reads his lis't and e>.."Pla:i.ns his choices . 

2) Discussion, and then group choices . The sicha group 
must pick the five rrost important ca.uses and rank them in order of 
importance. List on b l ackboard. 

3) Leader defines "Universal" and "Particular" t o the 
group. He asks: Are we fl..mericans first or Jews first? What does 
our list teU us about ourselves? 
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SECTION TI: PRACTICJNG JUDAISM. 

Unit Four: GRfAT JEWISH DEBATES 

Sessim Eight: Israel: Hawk vs. IX>ve 

Objective: To realize sare of the different opinims on h~ 
Israel should go about attaining politioa.l security 

Shiur: "Israeli Man On The Street. 11 T. V. m:xlerator explains 
that while we all agree that Israel nust survive, we do not agree 
on t'l-ie best policy to reach t:hat goal . Our T. V. show today will 
interview several Israel.is m see how they feel Israel should act 
toward t:he Arab naticns in order for her to gain secl.lMty. Those 
interviewed are: 

1) TWo soldiers guarding the borders in the Sinai 

2) A Kibbutz teenager who must sleep i.1 a bomb shelter 
each n.ight 

3) Member of a hawk group picketing the Ken.esset 

4) Member of a dove group picketing the Kenesset 

5) 'IW::> nerchants in Zion Square (scene of recent 
banbing by Arab terrorists) 

As far as possible, each interview should raise both hawk and dove 
points of view. Interview questions should also be solicited fn::m 
the campers . Add one or two cani.c ccmnerci.als between interviews. 

Sicha: 1 ) Get general reaction to tile interviews 

2) What do you think Israeli policy should be? 

3) Teach your campers (infonn them) of several radi­
cal Israelis and their attempts to influence the atrrosphe""e in 
the Middle tast: 

A) Yosef Abileah - pacifist - Iaraeli reaction ro 
a Sabra who will not fight 

B) Nina Dinur - I sre.e.li who hold.5 meetings in her 
heme for Arab and Israeli youth 

C) Abie Nathan - founder of the Peace Shop. It broad­
casts the "Voice of Peace, " music and news in .Arabic, Hebrew, Eng­
lish, and :'rench 

In~egration : N. F. T. Y. simulation game of 11iddle East political 
negotiations may p1ovide an interesting evening program. 
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SECTION II· PRACTICING JUMISM. 

Unit Four: Great Jewish ~tes 

Session Nine: Culmination: Yetzer Tov vs. Ye'tzer Rah Cm:m's 
mclinatiai towaro gocxi vs . nan ' s inclination tCJNard evil) 

Objectives: 1) To understand the dynamic tensions within each 
person (urges, desires , feelings , norals) 

lives 
2) To evoke personal menories of tensionG in campers' 

3) To realize possible recooci1-fation or integration 
of these opposing forces 

Shiur: Devise three or four blackouts (short skits) which 
~pict people struggli.ng with me Ye'tzer Tov and the Yetzer Rah . 

for example: a heavy persoo m a diet stands before the refrigera­
tor and debates "cake or carrot sticks. " 

Sicha: l) Is the Yetzer Rah necessary'? dring up rabbinic 
---views concerning the necessity or ccmpetition for the survival of 

mankind. 

2) When, in your llieti.rre , did you feel an inner bat­
tle between your Yetzer Tov and Yetzer Rah? Wha"t was the outcorre? 

Integratioo: This final segyent can be lengthened into a two day 
culmination by dividing the camp into arts groups follwing the 
above sicha. f.ach group given a11 art task e5.ther l:O shw the strug­
gle of the Yetzer Tov and Yetzer Rah in man, or "to recap sane of 
the debates explored throughout the sessicri . In a final program, 
these arts groups perfonn or exhibit before the entire ur.i.t:. Scee 
suggested grot:ps are poeuy, writing , drama, art, m:xiem d3nce, and 
short s"tory wr·i1:ing. 

Suggestions : 
goals. 

Give. eac-h group and its leader clear: well defined 
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SECT!~ III: 1WO PROGRAMS ON GENESIS. 

In the thiro sectiat of this thesis , we find two programs that 

involve the book of Genesis . !:a.ch program is unique in its approach. 

The first, "The Book of Genesis and the Family" is directed to.iard 

helping campers understand the problems and conflicts they face in 

their hOTIEs. The stories in Genesis are used to trigger discussions 

of family problems. In a secondary and subtle way, this program 

shews the camper that the Bible can be relevant to rrodern day life. 

He sees that the problems depicted in Genesis are universal , and that 

"they rr.ay be very close to 'the problems he faces himself. In this 

program, the text is not" the shiur. Rather , the text is tied into a 

creative shiur, and together they provide the rTOtivation for sicha. 

Learning about the family is the main thrust of "The Book of 

Genesis and the Family ," but "Journey Through Genesis," this section's 

second program, is primarily concerned with teaching Bible. Of course, 

it alsc Lies i:he oible stories to T10dern experiences . The shiurim 

in ''Journey Through Genesis" are designed to explain and develop the 

biblic.al personalities. The faw s 1ch01: in the program also eo..nter 

around the actual stories and people . 
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SECTION ill: '00 PROGRAMS ~ GENESIS. 

Unit One: THE BOOK OF GENESIS AND '!HE FAMILY 

Unit Overview: The Bible stories in the book of Genesis are used 
a.s motivation for shiurim and sichot ooncerning the fa.r.ri.ly . t-'.any 
family problems are mcluded. 

Objectives: 1) To help campers understand the -rensions that exist 
in the normal family 

2) To give campers a chance to discuss these problems 
and begin 'to work out p-:>ssible soluticns 

3) To show that the Bible dces speak to the Jrodern Jew 

Suggested number of sessions: Seventeen 
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SECTION III: ThlO PROGR.A.M.S ON GENESIS. 

Unit One: '!HE BOOK OF GENESIS AND niE FAl.fiLY 

Sessi01 One: Intn>duction 

Objective: To present the theme and start campers t:hink.ing about 
rrodern applicaticns of biblical stories 

Shiur: Discuss with t:he entire group the stories of the 
~emptation of Eve> and Cain and Abel. Break into groups to pre­

pare dramatic presentations of these stories in rrodern settings , 
both at hane and at ca:np. Each group then presents its drama1:iza­
tion to the tm.it:. 

Si cha: None 

Integration: A special Bible reading time may be set up during the 
rroming, where for -cen minutes, that day's Bible quote can be 
read to the group. Or, perhaps, you can produce a daily comic 
strip sharing the story of the day. 

Suggesti01S: Each day ' s shiUI' is linked with a biblical passage. 
Read these passages to the campers the night before tl1e progre.m 
or the m::>rning of the ?rogrem. 
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SECTIOO III: 1WO PROGRAMS ON GENESIS. 

Unit One: mE BOOK OF GENESIS AND 'IHE FAt-ITLY 

Sessicn '!Wo: Genesis 12:1-4, Abraham I.eaves H~ 

Objective: To explore the process of gIQ..Jing up and develop-
ing independent identities 

5'hiur; Play the television quiz show, "Match GanE." Campers 
~ to natch their opinions with those o£ a co\.D'lselor, the Unit 

Head , the Camp Director, and a rabbi. Open ended questions are 
asked. Each deals with the stocy of Abraham. 

Sicha: 1) How are we different from our panmts? 

2) HON are we li.ke our parents? 

3) Draw parallels between the shiur and the c.amper's 
experience. 

4) Ha.v does this apply to Abraham in Genesis 12'? 

S) What does the stocy of Abraham tell us about 
child- parent reliltionships? 

Integration: Crl~ate a treasure. map program. Divide into groups. 
Each group h given a clue which will -rake them to a spot on camp 
where they will ~ceive their second clue . Call eaCt"1 spot by a 
biblical nam;. 

Object: To reach Caanan. ror variation, at each 
lOCc?ticn, the group c.an be directed to a biblical quote which is 
the next clue . Quotes ca."l be fran the Abrahan story. 
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SOCI'ION III: 'IWO PRCY'dW-fS ON GENESIS. 

Unit One: 1HE BOOK OF GENESIS AND THE FAMILY 

Sessim Three: Genesis 19: 27- 29; 14:12- 16; 12: 5,Abraham Protects 
lDt 

Objective: To cxmpare. the extended .family and the nuclear family 

Shiur: The terntS "close" relatives and ' 'distant" relatives 
-n:iay be used instead of "nuclear" and "extended". Play the gane, 

"Tag Out Of Jail , " in which rrerrbers of a team try to rescue fellow 
~who have been captured. 

Sicha: 1) What is our reJ..atiooship to ow e>ttended families? 

2) HCM is it dif fenmt fran our relationship with our 
"close" relatives? 

3) Are our resp::>nsibilities as great to each? 

4) In the .:iliiur, did you feel nore responsibility 1:0 

rescue your teamnates who were also members of your cabin? 

5) H~ did Abraham see his responsibility to his ex­
'tended family? 

6) Is Abraham an example for us ~o follo.Y? 
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SECTION Ill: 1'-K) PROORAl-6 00 GENESIS. 

Unit One: 'IHE BOOK OF GENESIS AND 'IHE FAMILY 

Session Four: Genesis 21: 1- ij, The Birth Of Isaac 

Objective: To show tho: importance of children to t'li.eir panmts 

Shiur: The enphasis of this shiur is on creation. Have the 
children c.ut out and color flowers . Then,as a group , tro\.D'lt them 
on cardboard in the shape of a Olai. 

Sicha: 
-US? 

shiur'? 

the world'? 

laws. 

1) Why do our parents ca.re for us and do things for 

2) How did you feel about creating the Olai in "this 

3) What is the c:ru.ming touch to the creat:ian of 

4) Why is having a son so important to Abraham? 

5) Discuss the reasons behind the leverete marriage 
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SECTION Ill : 'ThU PROGRAMS CN GENESIS. 

Un.it One: 1HE BOOK OF GENESIS AND 'rnE FAMILY 

Session Five: Genesis 22:1-14,Abraham Binds Isaac 

Objective: To view the sacri.fi~ of childnm to parental 
desires or ambitions 

Shiur: As an exairq>le of being pressured. Force the children 
--ro do calisthenics on the grounds that they are flabby. Wait for 

the ensuing rebellion. When it occurs, break into sicha groups. 

Sicha: 1) Do we feel th.at our parents push us or pressure 
us 1:0 do tirings? 

2) Why do parents do this? 

3) What did Abraham feel in this story? 

4) HON did Isaac react? 

5) Ha.; much are we responsible 'to be what our parents 
want us to be? What we want for ourselves? 

6) Is there a happy rredium? 

7} Why do we rebel? Re.nember the shiur. 

Int:egrat:ian: TI1ere are many rrorion pictures depicting this struggle. 
Shav one for evening progrem. Consult yollI' local library ' s educa­
tional film guide. 



SECTION rn: 'IWO PROGRAMS ON GENESI S. 

Unit One: 'IJiE BOOK OF GENESI S Al-ID TI-IE FAMIL'f 

Sessi on Six: Genesis 2 2 : 1- 14 , Cootinuation of the Binding of 
Isaac 

Shiur: Play trust games: cat:ch campers as they fall back-
wards, take them en blindfold walks, pass them over your heads . 
Use the words , "trust" and "trust ne" many tines . 

Sicha: 1) What: is trust? 

2) Why do we trust our pan:nts? 

3) HCM can we earn their trust:'? 

ll) How do Isaac ' s acticns show his great trust in 
Abrahan'? 

5) Jiow do we learn to ~? Dn:iw parallels to the 

6) c.an we trust God? 
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SECTION III: ThU ProGRAMS ON GENESIS. 

Unit One: niE BOOK or GENESIS AND 'lHE FAMILY 

Sessicn Seven· The Midrash On Genesis 22:3, Abraham Ge'ts Up F.arly 
to Avoid Telling Sarah of His Intentions 

Objective : To shew the importance of keeping peace in the horre: 
Shalan Ba.yit 

Shiur: A simulation garre called ''Roads . " This is a terri-
---=tOrial. game played with paints and brushes on a paper divided 

into four areas, one for each team. The object is to draw fran 
your area into and through another area. This ~uires the ~ 
mission of the other team controlling that area. This activity 
is designed to cm.ate great feelings of frustratiDn and ultimate­
ly even hostility. Only ccoperati.on produces a successful game. 

Sicha: l) Why is keeping peace in tile family so important? 

2) ls it irrqx>ITtant here et camp? 

3) Ho.-1 did you feel when another team refused t:o 
rooperate with you in the game? 

4) Hi:w does canpetitian affect the peace of a 
family? 

S) Ho..i did Abraham tty to keep peace at heme? 

G) Ha.1 can we be peacemakers in our a..in hanes? 

Int:egpat:ioo: Read or drama:tize 'the st:ory, ''Shalan Bayit," by 
I. L. Pen?tz, for evening program. 



SECTION III : '!WO PROGRAMS ON GENESIS. 

Unit One: THE BOOK OF GENESIS AND '!HE FAMILY 

Session Eight: Genesis 24:49- 61 , Rebekah Le.aves H~ to Marry Isaac 

Objective: To emphasize the process of rraking family decisions 

Shiur: Hol:i a fictional auctioo. Sell special privileges 
--at c.a.mp and other desirable and impossible items . The campers 

are divided .into groups and each is given an equal am::>Unt of hyper 
thetical 11¥)J'ley to use in the auctioo. They each nrust decide what 
to buy and ha.7 much t:o pay. 

Sicha: 1) Wh.ai: are scm: important decisions which affect -our families? 

2) How do our different families make these decisions? 

3) r.o we have much to say in the decision rrak.ing process 
in our family? 

u ) Is this like ca:rrg::>? 

5) What problems did you face making decisions in 

+.oday ' s shiur? 



SECTION III: '00 PROGRA.MS ON GENESIS. 

Unit One : 'IHE BOOK OF GENESIS AND IBE FAMILY 

Session Nine: Genesis 25 : 24-314 ; 27:1- 28, Jacob and Esau, Twins> But 
Very Different 

Objective: To e.nq>hasize 'the importance of reoognizing and accept-
ing the different personalities of nembers of our family 

Sh.iur: Each JOOmber of the unit is initiated into the Royal 
~er of the MarshmaliCM. Each camper receives his or her own 

certificate detailing sare unique characteristic which has wen him 
or hP..r admission into the exclusive society. M ini:roduct0-ry 
speaker should emphasize that all are individuals adding different 
positive characteristics and talents to our camp family . 

Sicha: 1) Hew do we gain recognition of our individuality 
~ our families? 

2) Do we recog;rize the individuality of others in 
our famili"!s? 

3) Hew is this similar or difforent than c.amp? 

4) I:t what ways were Jacob and Esau similar? 

5) In wha1: ways different? 

6) What positive attributes did Jacob have? What 
negative ones? What can you say was positive and negativa about 
Esau? 
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SECTION III: Tv.O PRcx;RAMS ON GENESIS. 

Unit One: 'IHE BOOK or GJ:NESIS AND THE FAMILY 

Session Ten: Genesis 25:24-34; 27:1- 45, Esau Sells His Birthright; 
Jacob Steals The Blessing 

Objective: To s~ 'that sibling rivalry can be a p<JHerful and 
destruct=..ve force ll1 the family 

Sicha : Sicha precedes shiur today. 

Read again the selection for the day . 

1) HCM and why were Jacob and Esau ccmpeting? 

2 ) What were the results of that oompetition? 

3~ D.::> we canpete with our brothers and sisters for 
the attention of our parem:s? 

4) D.::>es our o.411 competition cause problems at heme? 

5) Does this happen at camp also? 

6) fa what ways rr.ay this canpeti tion be sho..m? 

7) Ha.1 can we ccmbat sibling rivalry and the harsh 
feelings that result from it? 

Shiur: 

At the end of the period, meet for a short shiur. 
The shiur will be a garre of Machanayim, Israeli dodgeball. It 
is very cx:mpetitive and will bring hone t:he pomt. 
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SECTION m: 'IWO PROGRAMS ON GENESIS. 

Unit One: THE BOOK OF GENESIS AND 'Il-iE FAMILY 

Session Eleven: Genesis 37 :1-28, Joseph and His Brothers 

Objective: To po.int out that a spoiled and arrogant child 
causes great family hostility (Canpare with previous lesson . ) 

Shiur: The Unit Head pranises to give ever1 camper a gift 
----nan his big bag of goodies. But me counselor insists on get­

ting every gift , and the Unit Head gives in to him. 

Sicha: Draw parallels between the story of Joseph and his 
-i:>rothers and the shiur. 

1) How do you think Joseph ' s brothers felt ta'7ard 
him? 

2) How did you feel t~1ani the "spoiled" counsel.or'? 
Ta-.zard 1:he Unit Head? 

3) Do these problems eccl.Ir' in our families? 

4) HON can one deal with a spoiled child? 

5) DJes understanding help? 



SECTION III: 'IWO PROGRAMS ON GENESIS. 

Unit One: 1liE BOOK OF GENESIS AND nIE F#ULY 

Session 'IWe.lve: Genesis 25:27- 28; 27:5- 17; 27:~1-28:4; 37:3-~ , 
Parental Favoritism 

Objective: To sha.1 that parental favoritism creates and ag-
gravates family problems 

Shiur: Campers are divided into groups for a series of con-
~sts to be judged by the Unit Head and two counselors. The events 

are singing, pyramid building, simulrtti.ng a bulldozer, and present­
ing a skit from the life of Joseph . In each event, the sa.rre team 
~~s, although it is cl ear that other groups have done better on 
occasion. 

Sicha: Read over the biblical pci.ssages . 

l) What problem do they tell us about? 

2) Did the same type of problem occur in our shiw.•? 

3) Ha.1 did you feel towaro the winning team? Ta.lard 
the judges? 

4) HCM does parental favoritism affect sane of the 
other problems we have discussed this session (sibling rivalry, 
spoiled c:hild)? 

5 ) What can be done about this? 

6) Why would a parent sh<M favoritism'? 

7) HCMI did such favoritism affect Joseph? His brcthers? 
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SECTION III: '!WO PROGRAMS ON GENESIS. 

Unit One: TiiE BOOK or GENESIS AND '!HE :rP.MILY 

Session Thirteen: Genesis 32:25- 33:17; 1.12- 45:15, Resolving Family Cmflicts 

Objectives: 1) To understand that resolving family ccinflicts 
requires maturity, humility, and the genuine desire to forgive 
and be forgiven 

2) To understand the JTOSt important ingredient is 
love (family reoonciliation) 

Shiur: Your local public library will nave a variety of 
fil.Jrs depicting family quarrels which end in reCC11ciliations 
because of family love and nutual dep:>...ndence. ~ one or two 
of these films and break into sicha groups. 

Sicha: 1) Ho..T do we oontribute to family oonflicts? 

2) Ho..T cc.n we sha.,, that we are willing to nake up? 

3) '!.f0o1 can we show our forgiveness? 

4) Why do family quarrels hurt: more than quarrels 
with friends? 
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SECTION m: 1W PROGRAMS ON GENESIS. 

Unit One : THE BOOK OF GENESIS AND 'lliE FAMILY 

Session Fourteen: Genesis 27:28-29; 28:10-22> Isaac Blesses Jacob; 
Jacob Dreams and Makes an Agreem:mt With the Lord 

Objective: To shav that we are all heirs to family -maditions 
and expectations 

Shiur: Campers draw family coats of anns . Each designs 
---ro:s am based on what is inq:x:>rtant to his or her family. Pick 

several and ha"e the campers explain them to the entire group. 

Sicha: 1) Whai:: are our particular family traditioos? 

2) kre they important to us? 

3) What traditions were important to Jacob? 

4) Di d Jacob feel responsible for pn::se?Ving his 
family traditions? 

5) Do we feel th.is responsibility? 

6) Is re:!.igion one of those family traditions'? 

Suggestions: Have several examples of coats of anns for the child-
ren to see before "Liey begin. Perhaps , one of the staff can create 
one (th.inking out loud) before i::he group so the thought process is 
also clear to the campers . 
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SECTION III: 1WO PROGRAMS ON GENESIS. 

Unit One: 'niE BOOK OF GENESIS AND THE FAMILY 

Session Fifteen: Genesis 37:12- 30, Reuben Prevents His Brothers 
Fran Killing Joseph 

Objective: To sho.J that children also have a r~sponsibility 
for leadership in the family 

Shiur: The c.ampen. plan "Follcw The Leader,'' but the leacle.r1s 
~ve to do tirings that everyone in the gro~ can do. Follcwers 

are told not to follG1 leads which are dangerous or destructive. 

Sicha: 1) What resp::>nsibilities do we have as rrembers of 
our families'? 

2) Heu can we decide for ourse1ves What 1.re should 
do when our parents are not arcund? 

3) Discuss the biblical passage. 

4) What does naturity rrean? 

Intertion: For evening program, pick campers to be in role-playing 
situations where responsibility is the central issue. The situations 
should be open ended so the players can bring their individuality 
to the skit. Small groups may discuss the role- playing skits and 
re-write them to express the attitudes of the group . These may then 
be presented. 
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SECTION III: ~ PROGRAMS ON GENESIS. 

Unit One: THE BOOK OF GENESIS AND 'lliE FAMILY 

Sessim Sixteen: Genesis 45:16- 46:7, Joseph Brings nis Father and 
Brothers to Egypt, and fn>vides For Them 

Objective : To emphasize that we are all responsible for the 
welfare of our families 

Shiur: The carrpers write and perform dtlanatic presentaticns 
"-of letters to their grendparents about activities at ~. 

Sicha: Read and discuss the passage. 

l) Ha.. do our parents take care of our gnmdparents'? 

2) Ho;.r do we treat our grandparents? 

3) Wn& could we be giving them? 

4) What do we need fran our grandparents? 

5) What do they need fran us? 

6) 1n what" ways are we like OUI" grandparents? HcM 
are we not: like them? 

Suggestioos: :. visit to a horre for the elderly is always effective. 
Have the campers spend a day preparing presentations (songs, dances, 
skits , etc.) to perfonn at the hare. Be sure to follc:M up the visit 
with a discussion session. 
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SECTION III : 'IWJ PROGRAMS ON GENESIS. 

Unit One: 'lHE BOOK OF GENESIS AND TiiE FAMILY 

Session Seventeen: Culmi.nai::ion 

Objective: To review 

Shiur: Divide the campers into groups • Each group will be 
-a:5signed a passage in Genesis. They will then have to pl.an an 

"All In The family" shCM which deals with that passage's family 
problem. Campers should ass1.l!I¥a the identities of "All In 'The 
Family'' characters; e.g., Archie Bunker, Edith Bunker, Mike and 
Gloria. The skits are individually taped Ca video-tape recorder 
is quite necessary) and later sha.m to the entire camp. 

Sicha: None 

Suggestions: This is a three-day culmination. One complete period 
will be necessary for each group to Wl'ite and rehearse the skits . 
A seoond period will be necessary for Taping . The i:hiro day is for 
v.;.ewing the tapes. 
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SECTION m: 'M PROGRN-5 ~ GENESIS. 

Unit Tuo: JOumEY 1HRCXJGi GENESIS 

Unit Ove::view: This unit siJnply p~sents the biblical stories in 
Genesis. Sam attention is paid to the values taught by these 
stories and perscnalities. 

Objectives : 1) To teach the actual. stories in Genesis 

2) To motivate that.gilt about the concepts and values 
found in the biblical stories 

Suggested number of sessions: Eight 
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SECTION III: 'lWO PROGRAMS ON GENESIS . 

Unit two: JOURNEY 'IHROUGH GENESIS 

Session One: Abraham Leaves Herre 

Objective: To sh""1 the travels and dangers faced by Abraham 

Shiur: The carrq>ers will simulate Abraham' s travels by rroving 
~location to location aro1md the camp. 

1) Ur: The campers are told that the soldiers of 
King Nimrod are after t:hem and that they must hide. 

2) Cave : The group is split into four smaller groups . 
La.ch gro\.!p leaves separately and is given a bundle of provisions 
t-o carry. 

3) Haren: Terah (one of t:he staff) becomes too tired 
to continue . God' s voice canes over the P.A. and orders them to 
continue. Te.I"ah stays behind. 

4) Jordan River: The group sees signs saying "Jordan 
River" and "We.lean: to Canaan." They cross t:he river and head for 
Beth El. 

5) Beth El: Build an al tar to God to thank Him for a 
safe trip. A iressenger enters and tells t:he group of the coming 
famine. They muse go to Egypt, but beware of Bedouin thieves on 
the way. 

6) Attack by Bedouins: The Bedouins demand ransom. 
'i'he group gives up its btmdle of supplies and is set free . 

7) Egypt: All arrive safely. A Rabbi does a brief 
wrep-t.'P drawing parallels between the camper' s trip and that of 
Abraham. Refreshments end the progJ'.'c3.l'll. 

Sic.ha: None 
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SECTION Ill: 'M PROGRAMS ON GENESIS. 

lhrit 'IWo: JOURNEY THROUGi GENESIS 

Sessicn Two: Hoopitility 

Objectives: 1) To sha.1 the emphasis placed on hospitality in 
the book of Genesis 

2) To show Abraham' s ooncem for his fella.1 man 

Shiur: Divide into three groups. Each will prepare one 
--"Segrrent of a television show. After they have prepared, video­

tape :record them. At the end of the day, shCM the tap: to the 
entire unit as you explain these values brought up in the book 
of Genesis. 

1) Abreham invites three strangers into his tent. 
Sarah must nake bread for them, a servant is sent to prepare 
meat, and Abraham, himself, prepares milk for them. 

2) Abraham bargains with God for the city of Sodan. 

3) ~ angels enter Sodan. Lot greets them and 
invites them to his hCX12. He offers them food, etc. The towns­
people demand that the strangers partake of the local sin. Lot 
asks t.ie ta.mspeople to leave, but they attack him. ThE:: cngels 
retort by striking the to.-mspeople blind and by sending lot and 
his family packing. 

Sicha: ~one 

Integratiai: ShON the t:ape at: evening program. 

Suggestions: Shi~sicha tine is CX>l11bined t:oday. The first part 
of the hour is spent reading the relevant passages in Genesis 
and preparing a skit:. Then the taping is done. 
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SECTION IlI: T\t,Q PROGRAMS ON GENESIS. 

Unit 'I\m: JOURNEY THROUGi GENES!$ 

Sessim Three: The Binding of Isaac 

Objective: To familiarize the campers with this story and with 
sane of its surrounding Midrash 

Shiur: Abraham is placed oo trial for attempted murder. 

1) Witnesses for the pI'OSecution are: 

Isaac, Sarah, and Satan 

2) Witnesses for the defense are: 

Abraham, Eliezar, and God 

Each witness is questioned and cross examined. The verdict is 
reached in sicha groups. 

Sicha: 1) What does this story i:ell us about Abraham? 
~ut Isaac? 

th.. ? lJ'lg. 
2) What reason could God have had to do such a 

Was He playing zarres with Abraham? 

3) Do • ... -e f:nd Abraham guilty or not? 
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SECTICN III: 1"'° PROGRAMS ON GENESIS. 

Unit Two: JOURNEY 'lliROUGH GENESIS 

Session Four: Isaac 

Objective: To learn about Isaac's life 

Shi.ur: None 

Sicha: There is no shillr' today. Instead, break up inw 
-sf cha gruups :llmediately. Assign to each sicha group a section 

of Isaac ' s life. They w...11 read about it in the Bible and re­
present it by naking one or more 3-0 box scenes. When all groups 
an! finished, the boxes w...J.l be displayed for tlle other groups to 
see. Each sicha group will have a representative to tell about 
Isaac's life and explain the appropriate 3- D box. 
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SECTION In: ~ PROGRAMS Ol'J GENESIS. 

Unit Tue>: JOURNEY TiiROUGH GENESIS 

Session Five: '!he Death of Sareh 

Objective: To encourage campers to exp~s themsel.ves on the 
topic of death 

Shiur: Show the film, "The Day Grandpa Dieo. '' ~ak into 
sicha groups. 

Si cha: Discuss the fi1-m. Ask camper.; hCM they felt while 
---"Watching it. tmswer their questions . Each sicha gr:-oup will make 

a collage of pictu.TI:!s and words nan nagazines and neNspapers which 
expresses their feelings on death. 
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Unit Tuo: 

Session Six: 

Objectives: 

SECTION III: '00 PROGRAMS ON GEM:SIS . 

JOURNEY nIROl.JGf GENESIS 

Isaac, Rebecca and the 'IWins 

To show the problems of: 

1) Parental favoritism 

2) Sibling r i valry 

Sh.iur: Divide the unit into smlll groups. A dramatics 
--oriented staff m:!1lOer will tell each group the story of Isaac , 

Rebecca and the twins (birthright , stealing the blessing, ~coocil­
iation). Each group will discuss the issues in each story and 
especially hOY they think the characters must have felt . Then 
l:hese small groups try to express their ~ion to the stories 
in poetry and prose. If this is too difficult, they can pa.int 
J'IUJI'als instead. 

Sicha: None 
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SECTION III: ~ ~ rn GENESIS . 

Unit 1'wo: JOURNEY 'IHROUGi GENESIS 

Session Seven: Joseph and His BI\Jthers 

Objective : To present the story of Joseph 

Shiur: The story should be told aro\.D"ld a campf~ during 
----e'Vening progrem. Include drama.tic Midrashim. Tell the story as 

though it were happening today. Call up campers to act out parts 
of the st:ory ''oo the spot . 11 

Sicha: None 

Intevati.an: At another time, listen to the reoord, "Joseph A"ld 
His Amazing Technicolor Dream C'.:la.t ." Perhaps the campers can 
learn one or more of the songs from this rock version of the 
Joseph story. 
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SECTION III : TWO PROGRAMS ON GENESIS. 

Unit '!Wo: JOURNEY THROUGH GENESIS 

Sessioo Eight : Culmination 

Objective: To review the stories dealt with in this unit 

Shiur: Arrange a biblical treasure hi.Ult . Groups of campers 
---un:ist foll~ clues in order to reach the "treasure. " When they 

reach each new location in camp, they JTDJSt answer sore questions 
based on the stories studied. When i:hese are answered, they are 
given a biblical verse which l eads them to the next location. So 
on and so forth around camp they go answering questions (with the 
help of their Bibles) at each stop. TI1e treasure is a Genesis 
party with gaires , events (i.e . , sing- down, etc. ) and refreshments 
all revolving arouI1d the therres in this unit . 

Sicha: None 
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SECTION IV: FAMJUS JLWS. 

The final portion of this thesis presents two programs de.a.ling 

whh important Jewish people. The first, "Jewish Personalities, " 

directs itself ta.1ard outstanding Jews from biblical tines 'lmtil the 

Middle Ages . Its CQlcem is basically to teach about those individuals 

and their contributions to Judaism. The Shiurim are all biographic-

al in nature, and the Sichot fwit:her develop the profile of the day's 

c;ubject. 

"Jewish Heroes And Heroines," the final program, is rore abstract 

in natl..ln:. It concerns itself nore with what values , ideals, and 

acts make a Jewish person a ,Tewish hero. The Shiur.im are value oriented. 

They deal with tt\JSt, creativity, charity, a"ld social action as import­

arit J ewish values . Only a few Shill'!'im in this program are bi.ograplUc­

al . In general , the personalities ~ used to concretize the values 

presented in Shiur. !\ part of each Si.cha, then , becares the biographic­

al section of the program • . Where 'the Shiur does deal with the biog­

ra.;>hy of an irrqx:>rtant Jew, the Si.cha i s oompletely value oriented. "Jew­

ish Heroes And Heroines'' gathers it:s material fran the full spectrum 

of J'2Wish history, includi.1g the m:::::dern era.. 
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SECTION IV: fAf()US JlltlS. 

Unit One : JEWISH PERSONALITIES 

Unit Overview: Perscnalities fran Biblical to Me:lleval tines are 
pn?Sented in this program. Cc.lc.epts linked to these people's 
importance are discussed. 

Objectives : 1) To teach alx>ut several jmportant Jewish leaders 

2) To understand why these people were important, 
and what 'they each gave to the Jewish i:-eople 

Suggested mmibe.r of sessions: Elevei1 
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Unit One : 

Session One: 

SECTION IV: FAMOUS JLWS . 

JEWISH PERSONALITIES 

Abraham 

Objective : To i llustrate why Abraham rej ected his family ' s 
Gods and left hate f or Canaan 

Shiur: The trlal of Abraham. 

Prosecutiai : Abraham has of fended the Gods of the 
region and his family . 

Witnesses: Sarah, Terah (Abraham' s father), and 
Abreha.m' s next door nei ghbor. 

Defense: Abraham was <Xlllpelled to reject his family ' s 
Gods and leave the area. He was being directed by the One Q:xi . 
Closing arguments are given. 

Sicha: 1) What. is the significance o f Abraham's leaving hem:? 
--Wasn' i:: he going fran one land of idol worshippers t o another land 

of idoJ i,iorshippers? 

2) What was Abraham' s original nane? When and why 
did it change? Can you think of any other biblical f i gures whose 
names changed at s ignificant points in their lives? 

3 ) Car. yo1 • draw any parallels between Abraham' s action 
and Reform J udaism? 

Integrati on : Design a Patriarch ' s Bible Treasure Hl.D'lt . Give loca­
ticn in camp biblical narres . The campers use biblical passages 
frail the story of Abraham 1:0 find t:heir next location. In this 
manner, they n:?Cre.ate Abraham's tnavels . Have each cabin fill in 
a map of their trave ls. 
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SECTION I:V: FAfOUS JLWS. 

Unit One: JL"WISH PERSONALITIES 

Session Two: fuses 

Obj£:cti.ves: 1) To discuss the qualities necessary in a leader 

2) To draw conclusions caioeming the character of 
Moses and of the Isreelites in general 

Shiur: Campe:rs are told that shiUI" is taking place at the 
-root of l"JOU11t Sinai. The Israelites have become impatient for 

Moses to return with the Law and have built a new leader for them­
selves, the Golden Calf. We see the Isreelites having a grand cele­
bration in honor of the Calf when 1-bses appears. He has the Tablets 
in his hands. When he sees the people ~ting, drinking, and carrying 
on, he becanes very angry. He tells them off , breaks the Tablets 
and retuMS up the nountain. At this point, by use of mi.crophcnes, 
the campers hear Moses talking with God. fuses defends the people 
a.nd cawinces God to replace the Tablets . He returns to, once again. 
lead the ;eople. 

l) Why do we look at Moses as the greatest prophet of 

L) What made him such a great leader? 

3) Who do we oonsider to be leaders in Lhe viorld 
Jewish camrun.ity today? 

4) Why would Moses defend the Israelites before God, 
after just having broken the Tablets in anger? 

5) What does me stcry of the Golden Calf tell us 
about the character of the Israelites then? 
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SECTION IV : FAMOUS JE.WS. 

Unit One: JEWISH PERSONALITIES 

Session ~: Joshua 

Objectives: 1) To shc:M different types of l eaders 

2) To better explain the wilderness experience 

Sh.iur: The unit takes a hike to Canaan led by Moses . He 
----e>cp1ains that spies have been sent out to scout Canaan. They should 

be reporting back to us on our hike. One spy comes back and tells 
the group that the land of Cana.an is SINeet . 'The group is exci "ted 
at this news . A second spy reports that t:he lane is inhabited by 
giants and it will be :impossible to conquer them. At this news, 
a rebellion develops . Staff plants :in the group shout at Moses : 

1) Why did you bring us here to be killed by giants? 

2) We must tum back at once . 

3) Why did you lead us :into the desert to die? 

Joshua steps up and quiets the people. He tells t:hem to think of 
the sweet land and t:hat <?od w:ii. guide them to victcry as He has 
premised Abraham, Isaac, and Jacob. Brear into sicha groups . After 
sicha, we <..X:>Jle together to St!e l'bses naming Joshua the new leader 
of the i;eople . As Moses leaves, Joshua promises t o lead them with 
vision and valor. He gives the people a snail pep talk about push­
bg on to :::onquer -:he J..ana . 

Sicha: 
~shua. 

necessary? 

1) Ccmpare the leadership of l'bses with t:hat of 

2 ) Does "the situation dict:at:e l:he type of leader 

3) Give modern examples of the predica.rrent: faced by 
the Israelites . 

4) Tell s~ of the Midrashim concerning the end of 
Moses ' life and his naming Joshua as successor. (See Sefer Agadah.) 

Integnu:ion: For evening program, nodify the gane , 0 caprure The 
Flag ,'' so the teams becare Josh'Ja ' s army at: Jericho. 
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SECTION IV: FA"t>US JI.W'S . 

Unit One : JLWISH PERSONALITIES 

Sessioo Four: The Kings 

Objective : To teach the nan-es and personalities of Is1ael 1 s 
Kings 

Sicha: Sich~ precedes shiur tt.day . 

1) Read relevant passages from the Bible. 

2) Discuss t:he garre show technique. 

3) What are "the rrost important aspects of the 
personality ' s life which should be included in t:he presentation? 

Shiur: Shiur follows sicha today. 

Divide into five groups. Each group is assigned a 
television garre shaw and a biblical pe.rsonalit:y. They each mus't 
devise a skit which tells that person's story , using the fonnat of 
the gaire show. For example: 

1) Saul - ''King For A Day. " 

2 ) Iavid -- "What ' s My Line. " 

3) Absolom - - '' I ' ve Got A Secret. " 

i., ) Solancm - "Truth Or Consequences. '' 

5) Pny King of Israel who decides to secede fran 
Judaism - "U:t ' s Make A DE:.a.l." 
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SECTION IV: FAMOUS JtWS. 

Unit One: JEWISH PERSCNALITIES 

Sessiai five: Ezra and Nehemiah 

Objectives: 1) To give the campel.S a general background into the 
rebuilding of the Temple 

2) To shCM the Temple as a long-lasting insti.tutiai 
of biblical and post- biblical times 

Shiur: Cyrus~ King of Persia who has just defeated the 
--sBbylonians, speaks to the Jews in exile (the campers). He explains 

the historic setting including how the first Terrq:-le was destroyed. 
He then proclaims tha-.: the Jews are free to return to Zion and he 
appoints Ezra and Neht:.o;i3h as ovi:rrseers for the rebuilding of the 
Temple. Sicha groups will work under the ~ction of Ezra and 
Nehew.ia.h to decorate the Second Temple . 

Sicha: l) What was the function of the Temple? Where was it? 

2 ) IX> we have any idea what it lookeci like? 

3 ) Why was it so importartt t o the Jews? 

t.a) Pc:int out~ the \.Jestem Wall is a remr.ant of 
the Second Temple. 

S) Ezra or Nehemiah will visit your grou;>. '!:-iey will 
have a plan as to the decoration to be made . The f ir.li portion of 
sicha is spent working with arts and crafts to m3ke these decorations. 
ActUaliy place the decoration on our make-believe T~le. 

Intear-ation: The evening program should be a re-enactment of 1:he 
fiI'St Hanukkah. Dnphasis is placed m the fact that this is the sarre 
T~le as in today ' s shiur. Judah Maccabee talks to 'the ent.i.re gr'O\.\P· 
He tells them hc:M important it is for the Jewish people that they re­
capture Jerusalem and Spt'>cifically the Temple. He then divides the 
group into three armies, each with a comnander and orders each to 
take a different route (:in secret) to Jerusalem. As each group aJ>­
proaches Jerusalem, they rear newsboys shouting that Judah has captur­
ed the city a.rtd is about to redecicat:e the 'I~le. I:veryone rreets 
at the Temple. Festivities include: putting the Temple back together, 
dancing, games, eating, and lighting the Hanukkah menorah . 

S\.!ggestions: 'IWo c~ should be chose.11 to play the parts of 
Ezra and Nehemiah. Tney should be pranpted :in advance . 
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SECTION IV : F.AM.>US JI.'WS . 

lhri"t One: JDiJISH PERSONALITIES 

Session Six: Rabbi Aki va 

Objectives: 1) To sha.1 what the Jews faced at Massa.da 

2) To discuss our own opiniaiS of their final 
decisioo 

Shiur: Devise a Fein game type activity based on the decisions 
-r.iced by the Jews of Massada. Rabbi AJ<iva speaks to the group and 

explains the situation. Signs are placed ai the walls describing 
tt,e options open to the "Jews of Massada. 11 Each camper reads the 
signs and goes to the one which best represents his or her opinion. 
We then go around the room asking several people under each sign: 

1) Why did you choose this option'? 

2) Why did you reject l:he other options? 

In this way, the campers must defend their position and attack the 
others . Campers can change groups at any ti.Jre . Four possible 
options which can be used are: 

1) Give up , become slaves , but continue to be Jews 
with the possibility of fut~ freedom. 

7) Die for Kiddush Ha- Shem (a suicide pact) • 

3) Fight , even though we know that \1e can't win and 
that our woman and children will be captured. 

4) Pray; wait for the Messiah. Cattinue the survival 
of the Jewish coorrunity 1:hrough religious activity (no ir.aner where 
we are) . 

Sich.a: None 

5uggestions: Wnen campers defend or attack positims, have then 
speak to t.l-le errtire group. Encourage d.:ilia.te . Keep the dia.lDgues 
noving. 
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SECTION IV : FAM:>US JI.Y1S . 

Unit One: JEWISH PERSONALITIES 

Session Seven: Who ' s Who In Israel 

Objective : To expose the campers to seve.rel Jewish personalities 

Sh.iur: None 

Sicha: Assign to ea.ch sicha group one persmal.ity. They 
must do scroo research into that person's significance and devise 
a means of presenting that personality to the entire group (cl.oral 
reading, skit, creative 1NC>rship service, etc. ) . The personilities 
are: 

1) Isaac Luria 
2) Yehudah Ha- Levi 
3) Ba' al Shem Tov 
4 ) ~-oses Maimonides 
5 ) Nachmonides 
6) :t:bbi Shlorro Yitzchaki. (Rashi) 
7 Spinoza 

Int:egration: T"ne present:ations may be made at evening program ai 

the second day. 

Suggestions: This pro~ may be a t:w<rda.y project . Day one is 
devoted to research. Day two is devoted to planning the presenta­
t:ion and .ceheaI'S:..ng it . 
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SECTI{)ll IV: f A>-1QUS JEWS. 

Unit One : JEWISH PERSONALITIES 

Session Eight: Moses Mainmides 

Obj ectives : To fami.liarize the canJ>e.I'S with: 

1) The Articles of Faith 
2) The Levels of Charity 

Sicha: Sicha precedes shiur today . 

Each sicha group is given a pac.l<et of :infoI11Etion 
concem .:ing Moses Ma.im::nldes" life and thought . They read these 
and discuss them in preparation for a college-bowl competition 
between all the sicha groups. 

Shiur: Shiur follo..l'S sicha today. 

The shiur ic; a college-bCJ..11 based on Mainonides ' 
life and especia.lly his levels of O"larity and Articles of Faith. 
Canic questions are :included also. 

Suggestions: Offer a prize -co the winning team. 
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SF.CTION IV : FAMOUS JEWS. 

Unit One: Jl'WISH PERSONALITIES 

Session Nine ar.d Ten: Mairrona Program 

Shiur: For this shiur, refer to the program in this thesis 
---:a:tled, 0 It's a Slrall Jewish Worla ," Topic: Morocco. 
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SECTION IV: f}IM)US J£WS. 

lhlit One : Jl'WISH PERSONALITIES 

Sessicn Eleven : o.ilin.:.nation 

Objective: To bring together and sUJTll\a!'ize the ideas of this 
educational program 

Shiur: Divide the unit into fOtn" groups . Each group must 
~te a total news broadcast of a dilferent era. Assign one of 

the folla.ving eras to each: 

1) l\ncient biblical period 
2) Biblical P"'_riod of the Kings 
3) Fran the Maccabees to the writing of the Mishnah 

(165 B.C.E.- 200 C.E.) 

4) Middle Ages 

Each newsc.:lS't should include: 

l} Interview with important Jewish personalities 
of the time 

2} ~ports vn major events of the day 

3) Sports and \..'eather 

Sicha: None 

Suggestions: nus two or three day program ends with videotaping 
sessions of each news program. On the final night of camp, the 
entire unit watches each other's tapes . 
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SECTION IV : FA?-DUS JEWS. 

Unit 'IWo: JEWISH HEROES AND HEROINES 

Unit Overview: A value oriented program using faroous Jews to con­
cretize the value being taught . Personalities range fran biblical 
to modein t:i.nes . 

Objectives: 1) To extra.ct the particular value represented by 
the acts of Jewish heroes and heroines 

2) To dramatize to the carrpe.r in a rrean.ingful way, 
both why a value is important, and hc:M we can act on it 

S·Jggested number of sessions: 'IWelve 

- 176-



SECTIOO IV: FAMOUS Jl.WS. 

Unit Two: JL'WISH HEROES AND HEROINES 

Session One: Judith and Hannah Szenesch 

Objective: To see hc:M two worren conmitted themselves to theit' 
people in non- traditional ways 

Shiur: Barbara Walters takes time from her nightly news show 
~ intervie..i t:wo important warren in tile history of Judaism. Each 

wanan tells her story in this manner. The interviewed are: 

1) Judith 

'J ) Harmah Szenesch 

Sicha: 1) What cx:>ntribution do you feel each of these wcmm 
-iiad made to Judaism? 

2) In what way was Hannah Szenesch successful even 
though she was capt\.lrnd and }cj_Led by the Nazis? 

3) What is a hero? 

4) Is a Jewish hero different? 

5) What irotivates a person t o do an heroic act? 

Inte~tion: Each night annotmce -'-arorr'ON 's personality. Tell a 
little about him or her. Make this an exciting tine of the day 
like an 1.mveiling. Ask the ~rs if anyooe knCMS anything about 
the personality. In this vay the nane should be familiar in sicha 
the next day . --

Suggestions: Give COLU1Selors JTaterial to tell kids at lights-out 
about the ne>..-t day's personali cy . Re-armounoe the nane at break­
~ast. 
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SECTION IV: FAt1JUS JL'WS. 

Unit: '!Wo: JEWISH HEROES AND HEROINES 

Session 1\ro: Menassah Ben Israel and NachJTcni.des 

Objectives: 1) To realize the need for Jewish self defense 

2) To clarify our understanding of ourselves by de­
fending OW' beliefs 

Shiur: SceJ. 1 -- A Marrano soene where a family stnlggl.es 
~maintain its Jewish identity despite the oppression fran the 

State. 

Scene 2 - Nachrronides stands before an anti-Semitic 
trihlmal. He is asked: "What is so worthwhile aoout your re.ligicn 
that you would practice it even if it brings you danger'' ? 

Before Nachlronides can answer, the narrator breaks in and tells 
the group that they must answer this question in their sicha 
groups . 

Sicha: 1) f.ach sicha group JTU..ISt caoo up wit:h a defense for 
- Nachmonides. 

2) F.ach group nust also create a Jewish coat of anns 
with symbols represeni:ing the Jewish values that t:he group feels 
are IOOSt: important . 

3) At the end of the day , Nachm:lnides will take all 
the coat:s of arms and defend himself with me values they represent. 

Integrab.on: Have a mxi< Marre .. '10 service far T' fillot l:hat day. 
Meet in a secret place and stop preying whenever anyone passes by 
outside. 

Suggestions: In the sbiur, the baclcgrol.D1d scene should be well set 
before the scenes take place. 

- 176-



SECTION IV: FA1'1JUS JEWS . 

Unit Two: JEWISH HEROES AND HEROrnES 

Session Three: Yohanan Ben Zakkai and U:!o Baeck 

Objective: To shCM t he importance of corrmunal support during 
a time of extrene crisis 

Shiur: Each nember of the camp is blindfoled and led through 
--a- carnival of noises and stim..tl.i . f.ach helps the other through the 

rraze by holding ottt hands , speaking, and otherwise directing one 
another. 

Go imnediately t:o sicha gn:>ups. 

Sicha: 1) How did you feel in your helpless state? 

2) What was it like t:o receive help? To give help? 

Relate the stories of Yohauan Ben Zakkaiand Leo Baeck. Discuss 
the ways in which they helpea in a tiJre of gr.ave danger. 

3) Ib:s 1'.heir courage have an effect on us today? 
4) Why are they coosidered heroes? 
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SECTION IV : FAMOUS JEWS. 

Unit 'IWo: JEWISH HEROES AND HI::ROINES 

Session Four: Ezra 

Objectives : 1) To show an example of a man of dC'tion and creativity 

2) To understand that , as with Ezra, action and creativi­
ty can be. combined in religious practice 

Shiur: The entire c.anp will decide on and create new ritual 
-objects for the camp's Beit T ' filla . In this rranner , the~ 

will see the use5tlness of their cwn creativity. 

Sic.ha: Tell the story of Ezra. Ora.I parallels fran this story 
to the camper' s lives . This will be nk:)re a story-telling session 
than a sicha. Try to bring in the paint of increased participation 
in worship by those who actually gave of themselves; i.e., created 
sarething for the service. What does it rrean to have a vested 
interest in sanething? 

Integration: Have the campers write a worship service in which they 
tell hON they feel about being able to create something for the 
enti~ carmun.ity ' s use. Use the new ritual objects in this service. 

Suggestions : A great arts and crafts project is r.'ak.i.ng a new Her 
Tarnid for the B<?ir T ' filla . This is advisable because it is 
constantly w:ed and in sight. 
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SECTION IV: F.Al·IOUS JDlS. 

Unit 'IWo: JEWISH HEROES AND HEROINES 

Session Five: Justice In America. 

Objectives: To depict: 

1) Uriah Levy advocating an unpopular stance (social 
value) at the cost of one ' s am advancement 

2) Samuel Gompers advoc.ating social justice through 
COlTITlUJ'\al cooperation 

Shiur: Three scenes: 

1) Ur5.ah Levy argues with other officers aboard an 
U. S. Navy warship in 1840 . He wants to abolish flogging as a 
means of punishing seamm. 'The other officers vehemently disagree . 

2) Uriah Levy being court- martialed for his view of 
nonviolent ptmishnent. (This is a trial scene · ) He is told he 
is undermining evezy officer1 s authot•ity and his philosophy will 
surely lead to many nore mutinies . 

3) Uriah Levy being made Catrrodore of tile U. S. Navy: 
the highest rank at that" time. 

Sicha: 1) Did you ever have an opinion of something that 
---separated you frcm your :friends? 

2) Why did Uriah Levy stick to his idea even though so 
many others thought he was wrong? 

3) Is this a J ewish value? 

Suggestions : Th.is is a LWO-day program. See me follo..Jing page. 
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SECTION IV: FAMOUS JEWS. 

Unit 'IWo: JEWISH HEROES AND HEROINES 

Sessim Six: Justice In Anerica (continued) 

Objective: To oontinue fran yesterday's shiur and sicha 

Shi.Ur': At b~ast, the campers in this unit will be told 
that there is r.ot enough room in the dining hall for the staff. 
They will be instr\lcted to "double up" and sit t:wo cabins at each 
table. (Tnis will create an unbearable situation.) After break­
fast , the unit will ~et to discuss what to do to alleviate the 
situation. 

Before lunc.i'l, the unit will picket the dining hall in protest. 
The Camp Director will negotiate with representatives fran each 
sicha group. They should explain what a terrible situation has 
develor.ed. By lunch, all is back to norna.l . 

Sicha: Discuss 'tactics: 

1) Should ·.-.re protest individually or enmasse? 

2) Should we approach the authority (Camp Director) 
i:hrough rE:presentative5? 

3) Has this type of situation ever oorre up in the 
past? Discuss Sa1rue1. Gooipers and his achieve.rrents in labor organi­
zations. ShON ho.4 their C the cigar workers) problems were 
si.m:i.J.ar> i:o the campers . 

Intef'htion: Have a testim:rd.al dinner for Samuel. Ganpers oo the day 
o his retire.nent. The dinner should include speakers and union 
songs . Decorate the roan with placaros. 
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SECTION IV : FAMOUS JEWS. 

Unit Thro: JEWISH HEROES AND HEROINES 

Session Seven: Stephen Wise 

Objective: To show his efforts on behalf of synagogue refonn , 
individual freedan, and the wooan ' s role m the synagogue 

Shiur: Have the children participate in 3 traditional worship 
service including a separeticn between males and females. Conduci: 
a normal nnrning service in this manner and then go directly to 
sicha groups. After sicha, at: regular shiur time, break into teams 
to pre~ taoorrow ' s worship service. The thenE of the se..rv.i.oe 
should be ' 'Incorporating The Old And The New. " 

Sicha: 1) What was different about the service we just 
-participated in? 

2) What did you like about it? Dislike? 

3) Who were sane :impo!'tant A:nerican Jews who helped 
F.E::fonn Judaism? 

Tell about Stephen Wise as if you were telling a story. Draw 
parallels between how •;he children felt at the service and the 
actions of Stephen Wise. 
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SECTICN IV: F.AMJUS JEWS. 

Unit '.IWo: JEWISH HEROES AND HEROINES 

Session Eigjlt: Abba Hillel Silver 

Objective: To shoo the value of the ~ation of the State of 
Israel 

Sicha: Sicha pracedes shiur today. 

Discuss the Zionist effortsof Rabbi Abba Hillel Silver. 

1) In what ways we.re Americans helpful in creating 
the Jewish State? 

2) How oan we help in th.is oause in today ' s shiur? 

3) What argunents can we offer in behal~ of !sraP-1? 

4) What will the negat:ive arguirents be? 

5) At the U. N. , whom are we to oonsider to be our 
fiends? Whc are our enemies? 

Shiur: Shiur follows sicha today. 

Mini-United Nations. All staff, Unit Heads and Rabbis 
will represent different political leaders fran many countries. 
The campers will develop arguments to try to convince these people 
to vote for the ~at:ion of a haneland for the Jews. 

Int:egration: As part: of evening program, listen to a tape (made 
by staff) of thL actual U. :t\ . vote for part it ion in 19 4 7. Then 
have an Israeli celei:>re:tion with Israeli dances, songs, food, etc. 

Suggestioos: It: is important that during sicha, you iIITp?"e5s upon the 
childnm 'the leap backward in ti.ire t o 1947. 
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SECTION IV: FAfDUS JEWS. 

Unit Tuo: JEWISH HEROES AND HEROINES 

Session Nine : Penrietta Szold 

Objective: To teach the value of T ' zedakah 

Shiur: The campers will collectively choose a worthy cause. 
--n1en they wi.l2. construct a c.ampaign to raise funds Cfran other 

camp unjts ) for that cause. Speeches , placards , etc. will aid in 
reaching their goal. 

Sicha: 1) What is the Jewish attitude 1:owaN T' zedakah? 
--oiscuss Ma:inonides" eight steps of T' zedakah. 

2) Wly is Henrietta Szold important to renerrber in 
connectiC11 with T' zedakah? 

3) What do Henrietta Szold and Abba Hillel Silver 
have in ccmron? 

In:e~tion: Have a fund-raising dinner. Invite local dignitaries 
(including Rabbis) . 

sumsestions: Run the campaign seriously and make sure the donation 
is made to the charity. The children will "Lake this ~ seriously . 
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SECTION IV: FAMOUS JEWS. 

Unit '!\Yo: JLWISH HEROES AND HEROINES 

Session Ten: Em3nuel Ringe lbaum -- Writer of the Warsaw Qietto 
Diary 

Objective: To shCM the preservation of identity and vaJ.ues 

Shiur: Have the children gather representative articles to 
~ placed in a tine capsule. Explain that the purpose is so that 

whoever digs up the capsule, perhaps a thousand years from no.,,, will 
be able to knc:M sanething about our culture , identity, and values . 
The decision for what is to go into tile tim: capsule will be made 
.in sicha. Then each sicha group should gather those things and 
brjng them to the uru.t leader. 

Sicha: 1) What tirings represent us the best'.? 

2) ~.hat would we like others to think about: us? 

Prepare a list of i terns and vote 01 each. Try to arrive at i terns 
which reflect the camnunity as Jewish , young, An:erican, athletic~ 
etc. Also, picn:res and pieces of clothing can be included. 

Integration: Pt evening program, sh<:7.-1 the entire unit all the items 
to be placed in the tine capsule. Then place the i terns in a glass 
(doesn ' t decompose) jar, seal the lid with wax, and bury it . 
Finish the program with a campfire near the burial site. 

Suggestions : At the campfire , as one of the stories , tell the taJ.e 
of Dnanuel Ringelbaum who preserved history in his diary which was 
dug up ~beneath the s treets of the Warsaw Ghetto. Read passages 
from the diary. 

- 186-



SECTION IV: FAMJUS JEWS . 

Unit Two: JEWISH HEROES AND HEROmES 

Sessicn Eleven: Sholem Aleichem 

Objective: To show the importance of Jewish literature 

Shiur: Recreate 'the wedd.L1.g scene fran "Fiddler On The Roof, " 
---rnt:r00uoe the scene by telling about Sholem Aleichem and his worl< . 

Sicha: 1) Why i& Jewish li1:erature i.rrportant? 

2) Ha .. , does it help preserve our tradi tioos and 
custans? 

3) In what ways does Jewish culture affect us? 

u) What other Jewish artists do you l<now? J ewish 
canedians, story- tellers? 

Integration: Read sOtIE Sholem Aleichem stories in the cabins 
before going t:o bed. 
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SECTION IV: FAMOUS JI:WS. 

Unit Two: JEWISH HEROES AND HEROlNES 

Session 'IWelve: A. D. Gordon 

Objectives: 
fotmder 

rrovement 

l) To learn about the Kibbutz m:::>vement and its 

2) To discuss the idealism behind the Ki.bbutz. 

Shiur: Kibbutz Day. The entire tmit wakes up early for a 
m:::>rn.ing of work. Serve a sll\311 breakfast (hot chocolate and rolls) 
before startinf. One camper is designat.:d as "foreman". It is 
his job, along with the tmit leader, to assign jobs to each rcember 
of the Kibbutz. The campers work for two hours. Each job should 
have so1rething to do with agriculture (landscaping, planting, and 
transplanting). At the end of the period, the entire camp rreets 
at one spot to pa_T"ticipate in a ceremonial tree-planting. Then, 
divide the campers into ~rk groups to prepare and serve a cook­
out lunch. Everyooe has a role to play; s~ gpther wood, sane 
prepare food , sare cook, and sane clean. Sing Olalutz.im soogs . 

Sicha. : 1) What is a Kibbutz'? 

2) \.filcrr makes it different fran other fanns? 

3) Are there different types of Kibbutzim? 

4) Discuss the differences between the campers ' 
lifestyles and tha't of a purely camnmal society. 

5 ) Ha 1 have Kibbutzim changed over the years? 

6) Discuss the modified ccmnunal lifestyle of the 
ITDdern Kibbutz, as well as t:he rrove toward manufacturing as a 
Kibbutz enterprise. 

Integration : At the evening program Lhe night before t:he Kibbutz 
Day, A. D. Gordon should give an irrpassive speec.'1. He should in­
sist that survival of the Jewish people depends on their rejection 
of th.eir m:rcantile lifestyle in Russia and acceptance of an ~i­
cultural life in Isreel. "We must renew our ties to the land- ' 

Suggesti.a'ls : At shiur or evening progrem tine ) s.ltav the c.ampeI'S 
slides of an acrual Kib~utz and various activities on it . 
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CONCWSION° 

The programs in this thesis do not form a canplete view of the 

Union of American Hebrew Congregations' ccanp educational progranming. 

They are but fifteen out of the htmdreds of programs which have been 

presented in these camps . Hopefully, they can be of help tc furure 

program planners in camps, synagogues, and schools . In every instance 

an educational program must be geared t:o the age and background of 

the students , th~ facili~ies available to the inst!'Uctor, and time 

restrictions. These factors will make it ne~sary for the program 

planner to adapt the materials in this thesis. Therefore, the planner 

should be ~dy t:o canbine sections of one program with another, tc 

delete part<; of programs that do not fulfill the educational objectives 

of the particular situation, and certainly t:o add creative prograI!5 

where it: i s advantageous . 

/ls stated in 1:hn "Inuoducrion," the Union of Anerican Hebn:!W 

Congregatioos' camps have all shared a large measure of success . In 

general "!:his is due to i:wo primary factors: first:, 1:he t~al Jewish 

envirorurent: of the camp, and second, the emphasis on creativity in 

educational progranming. HOpefully the programs in this thesis will s.et'Ve 

as an aid to all Jewish educators ' ~tive efforts. 

In ~iling these programs the author con.frrnted seve..Y\tl problems. 

The biggest: obstacle to recreating camp programs was the inadequate: re­

con:J-keeping practices of rreny camps . It is unfortunate that highly suc­

cessful educat:ional progt"ims are l os-i because of a lack of a systematic way 

of recoro.ing them. I\Jrthenoore, if the Union of Americai1 Hebrew Congrega­

tic::ns' camps used a standard format, nerha?s similar to the ooe used in this 
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thesis , the Reform roverent would be able to regularly dis'CI'ibute tllese 

creative educat:ional ideas. Such ideas, already tried and tested in the 

camps, could be valuable tools for our religious schools as well, as 

we shall see . 

Another area of concern is the lack of information regarding the e£fec­

tiveness of our camp programs. ~..any believe that: ~ are quite suc­

cessful in their educatiooal. efforts, but there is no docU11ent:ed evidence. 

Surely it wouJ d be useful , both to the camping rrbvesrent itself and the 

religious school , to kno.< the effects camp educational programs have 0J1 

campers. Our camps have never been evaluated in a serious professional 

way. Educational camping is a relatively young field and needs to be 

developed and sJCh evaluations could only help in that developnental 

process . 

Our religious schools need TT\311Y more resol.lI'CeS to aid them in creat i ve 

programning. A yearly survey of caITq> educational programs would be ve:ry 

valuable: . The religious school could use such .infonna'tion to build ~trcrag­

er, and rrore meaningful retreat programs as well as creative educatiooal 

units within the classrc:::iu-n. In adai'tion , camp Counselor- In-Training 

programs should be available to the religious school as a resot..I'Ce for 

teacher training programs . Counselor-In-Training progNmS deveJop skills 

in creati .1e progrenming tecr.ni.ques. They also comey information abotrr 

child develOJ.JDe.Ot . 

The goals of cur camps and the goals of our synagogue religious schools 

are identical. Both institutions are conc:erned wit1• motivating our child­

ren towa.rC posit:ive J ewish attitudes, and in so doing helping theJ1\ under­

s tand their heritage. J:herefore, the religious school and the camp must 

wmi< ha:d-in-hand 'tO provide 't:tis ::rucia.l notivw:icn. Each institution 
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should endeavor to make hs creative input available t:c "the other. Only 

t.hen will we be providing our children with a vital, well- rounded Jewish 

educa.t:ion. 

'!.'o these ends, this thesis is sinply a beg.inning , but c.,ne that hope­

fully will indicate what needs to be done on a regular and far rrore ambi­

tious scale by the iroveme.nt's ~aff charged with such respansibilit:y. 
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BlBU03RAffiY 

PROGRAMS 

The prograMS in this thesis were collected from the program books 

of UAHC Olin-Sang-Ruby Camp Institute , 100 West Monroe Street, OU.cago, 

I:.linois; UAHC SWig Camp Institute, 703 ~arket Street, San Francisco, 

California; and Union Camp Institute, 9349 Moore Road, Zionsville, 

Indiana. After each title I have listed the camp nane, the uni~ name, 

and the year the program was presented. All inu'Oductory material in 

this paper is original. 

S&,""TIO.'\J I : 

Unit One: 

Unit Two: 

Unit Three: 

Unit Four: 

L.i.it: Five : 

Unit Six: 

Unit Seven: 

SECTION II: 

Unit One: 

Unit '!Wo: 

JD\1S AROUND 1H£ vK)RLD 

"The I..oNer EasT Side ," lJAHC Swig Camp InstitU"te , 
Kaccabiah, 1974. 

"The Amarican Jewish Experience ," UAHC Olin-3ang­
Ruby Camp Institute, Kallah Bet, 1974. 

"The Histor1 of Israel Through Archaeology," 
Union Camp Institute , Shoresh, 1975 . 

"Tour of Jerusalem," Union Camp lnst:itute , 
Shoresh, 1976 . 

"Est:ablishing the State cf Israel ," UAHC SWig 
Camp Instirute~ Solel ~.leph, 1971J . 

" It' s a SmaJ l Jewish World, " UAHC SWig Camp 
Institute, Kal.lah and Giborim, 1975. 

"Jewish RP.s~tanoe." UAHC s...iig ~ Institute, 
M~ccabi.ah, 1975. 

PRACTICINr: JlJIYUSH 

"Tcl:>ernacle-Temple-Synagogue ," t14HC Olin-Sang- Ruby 
Camp lnSt:itute, Kall.ah Aleph , 1974 . 

"Tho:: Synagogue , Then and No.-1 , 11 UAHC SWig Camp 
Institute, Havurah, 1974. 

-192-



Unit 'Ihree; 

Unit Four: 

SECTlON III: 

Unit One: 

Unit Tuo: 

SECTION IV: 

Unit One: 

Un.it Two: 

"PI'ayer," UAHC Olin-Sang-Ruby Camp Institute, 
Kal1ah GiJn'Tel, 1975. 

"Great Jewish rebates," UAHC Olin- Sang- Ruby Camp 
Institute , KalJ..ah Bet, 1975 . 

1WO PROGRAMS ON GENESIS 

"The Book of Genesis and the Family," Union ~ 
Institute , Sl10!'esh Aleph, 1975. 

"Journey 'Through Genesis," UAHC SWig Camp Institute, 
Gi.borim, 1974 . 

FAMOUS JE.WS 

"Jewish Personalities," VAHC Swig Camp Institute, 
Solel Bet, 1974. 

"Jewish Heroes and Heroines," Union Camp Institute, 
Sho-resh, 1976 . 

PROGRAH RESOURCE ~·ATERIAL.S 

"A C.C.h.R. Centenary Perspect:ive New Platform for Reform Judaism. '1 

Reform Judaism. Union of Alrerican Hebrew Congregations , Vol. 5, No . 3, 
November 2..976 . 

Golden , Harry L. Only in P..neri.ca . New Yonc Penna.books, 1959 . 

Hertz, J . H. The Audlorized Daily Prayei~book . London: Shapiro, Vallen­
tine & Co., 1959 . 
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