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Introduction

The Sanuary 1960 issue of THE JEWISH TEACHER was devoted
bo the subjeot of teaching Hebrew in the Reform religlous
gchooel., In the opening article, Dr. Emanuel Gameoran, a ploneer
in Reform religliouns edugation, reviews the geseral siiuation
and notes that the majority of Referm weligious sohools have
fallen far short of their poale as stated in tPhelr Hebrew
gurriculum,.

But, "Why be discouragedi?”, asks Pr. Gamoran. &/

e reaffimme his hopes thalt some day vheres will be a
Hebraw epeaking American youth, or at least a Blble reading
Amerigen Jewry whose religioue inspirations will be drawn
from the originmal language of the Bible. His hopes are based
on his obassrvation that ».. "Theusands of children in hundreds
of mehools were led to the study of simple passages Ifrom the
Bible.™ &/

However, a ventury of teachlng of Hebrew in Reform weliglous
schoolie has produced viriwally no Hebrew speskiang or Hebrew
reading Amerioans,

The goal of this thesis is e analyse the canses which
vontribuite to the situation as noted by Dr, Gamoran and bo
report on the uvse of new materials for teaching Hebrew prayers

and blesusings by sight-recoguition.
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Why be discouraged? THE JEWISH THACHER,
Janvary 1960  UAMQ
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Ohaptar §

Hisbopivel Baskgrounds of Hebrew Teashing
in the Jewlish Religlous Schoel

This sestion presents the genersl bistorical bachpround
essential to an wnderstandiocg of the probless which have

faced the beacher of Hebrew Ln the peligious sahool.

an spalysis of the sducationel progras of many religlous
sohools revesls s abtartling leck of ¢lerdity Lo guiding prinse
piples. Rabbl Leenard Ju Mervia pointed out that soders
raliglove edusators bave been nlsled by the sucfessiul ransw
pmission of Judsiem in eras pest, when the goals of religicus
adugatien and policy ssking were dmbevent in the guiding
pripgiples of Judalan, Today, eduorbors leap Yo nmake polioy
and sateblish goals on the beale of avalleble texta, projudices
and nostalgic sencries, » with enly an cugasionsl token nod
woward guiding pricselples.

The most exelting textbook mey be fubile
from the stendpoint of principis. The sest
#laborats gurplonlum may breed empbinoss|
sud the sost endesring teacher mey oharm and
paptivete and Yepch 14t8le Judeisms wuw

Ere we to fanfer that nethods snd bexbthooke
whllebrained stal? and bounbiful budged ape
uselesy, or sre we 4o infer bthe exislecte of
6 vagsuus iu whioh ¥hey operabte? We mey have
sonfidence that if we begin Lo communicate
pur prisciples to our goals and systens, Lhe
vaouwn will disappesy and o satisfsotory
productivity will emerge. 1/



In obher words, wnless s attespt is made o sorrelaite goals
and mebhoda with pringiplies, edusstionel offorte will mecomplish
Little.

In referring to Hebrew, Rubbi Mervie peints out how sssy 4%
ig bo bedome loat in & mawe of prectioel preblems far resoved
from gudding peiseiples,

Bvea our experts, ouwr Jewlsh educators,
fraquently take us asbeay with thelr ilnnletent

abbontion te methodology without regerd to
busie DURPReBE:  sus

Uetil we arvive ab wore flssl eblutions in
firat privelples warelated to lisgulstios, we
ghali be uwnable to build s satdelying linguietie
suericulum. &/

Hebrew in Jewlsh Life

In his book Bebrew 1 The Rternsl Lansuage, ﬁf‘ﬂ@m wh lidan

Chomsly points b0 obpoure comsunibies dn reuolbe aiveas %o prove
that debrew waa used s & deily language smong Jews thyoughoud
the agss. Howavey, scholars geuneraily agree that, in assenee
1€ net in fast, Hebrew seased to be a ﬂwﬁmmn vongue for Jews
aver two thonsand years ago. ﬁf 3% bhas revalved o ¢lsasile
language fop scholars, the literati snd for apecial &mﬁ@faﬂt
proupd, Among the Jews b was uwsed prisarily fop devolional
PULDOESG.

The hﬁé&ﬂ&y ef the Jew shows that although be adepted

or sdapted the lenpguspge of the people sweng whom he lived, he



reserved Biblical Hebrew as his LOBHON KODESH (sacred
language) for communieosting with his God. Because of
this singuler vee, LOBHON KOUESH soquired lingulstic
forms which are unsuiteble for a language of daily oomw
sunication in Lesde, comeerce or scoial relations, The
guality which mekes a langusge live, -~ the abillty %o
shange and therefor reflect shanges in the Life of the
people, sre not found i this sacred tongues It can be
understood therefor, that without such major changes,
LOSHON RODESH oould not begome LOSHON BYNAL ADAM, a

language o be uwsed by man in ordinsry cenversation,

Mormallyy the languasge of a people is the resulbant
expression of its bhlstory, its triale amd_viwié&i%uﬁaw*
ite preblems, itz culiure and its literature., It comes
bo fruibion slwwly and greduslly, with gonstant and
gontinuous modification. Israel's podern Hebrew did

not eoms inte bhelng in this manner. It was deliberately

gonsbructed out of the literery Hebrew wivieh the sohelars

pragervad., New woerds, forms and idiowms were added and
are still belng added., Iersel's academicians work
Wﬂééﬁgéﬁéa§i§wﬁéféiiéiﬁéie alien words md ereate new words
wibh aboriginal rocts. In a sense, Jerael's Hebrew 4is

& labovatory produeb.




Thus, while cognate with LOSHON RODESH, modern Hebrew
gannot be gonsidered a streanmlined versiocn of it, Tet, many
aohools attempt to treal both lisguistio sypressions as a
pinple subject,

e Chomeky guestions,

What are we after? Ability to spesk bhe
language? to understand 1%% %o read it with
undarstanding? to partioipate in services?
to write in Hebrew? to bransiate pertions of
the Bible or the prayevbook? All thease
pbilities gannobd be acguired simultaneounsly,
anét the acgquisition of ene ability dees not
neggessarily entall the asyuilsition of snother
eblilty. Bach of these shilities implisa its
own ppeslfic voosbulery and content, as well
as ibts own distinot methodoleogy. 74

The benmolty with whieh the Jew elung to sacred Hebrew,
LOSHOY RKODESH, his reverense for it sud the safepuards he
iavented for its protection agsinst debasement, all cone-
tributed to hie own preservation as a Jews In instances
when he discsrded Hebrew sund gubsbltubed the language ef
exile in his prayer, worship, and study, his identily as
8 Jew weakened rapidlys

His religleus Life was affected by the language of
the Siddur, the Terah and the Talmud rather than the language
of his day-bowday livingy even if that langusge happened to

be Aramalc or Hebrew:




Today, Ispael's religlowne probless and tendengy teward
gegularien are hardly lessened by the Laet thot its pecple
are lingulstioally ab hone in the E&bkém Actunlly, Ats moslh
pious groups are the non-Hebrew speaking ootmunitiss. These
inolude the ultra-Orthedor who conslder the wee of Hebvew in
apdinary sonversation as a profanation of the langveges in
whieh the pyine WL11 was revealed. Yhes addressed in Hebrew,
whioh most of Sthem usnderstand well, they reply ia ¥iddish op

in the lasguage of the sountry of thelr erdgine.

The Jew has always felt that communicatien with bhie ted
wos achieved beel Shrough LOBUON KODESH. Lven when nob fully
uvpderatond, the Hebrew of worehip aerved as the shaliagh
{messenger}) of hise thouphts, emebtions snd his religlous

vubreashings

X6 was deeply felt that Israel sould expreass his

despest eaotloss oaly in the lesguage of his soul, in

Hebrow, ﬁf The resisbente teo iuciuwde langusges obther thaesn
LOBHADN BEODEEH 48 alee evident dun the Orihodox prayer books,
Exaept for the sewrner's prayer (heddieh) whieh is weibtien
in Avesade, the Opthodox sSiddur wos wedtbes emulusively ia
Hobrow. Daglishe-Hebrew Orihodox prayer boeoke ave of sone
papatively pecent publiosbloan, although apesial prayer booke

for women have bess writiben ia Tiddish.



The Jew measwrad his own plety and religlosity by bis
iavelvenent in prayery worehlip, and ceremenial ebservanos,
The fivet objeetive dn the sdugalion of his ohild was the
ability bo resd the gdddup, Prayer Hebrew, IVRI, was for
genbupries the gore of all elsuenbary Jewish educatlon.
Todayy in many synsgogue sehools, the curpleunlum is siill

sidduregontoved or prayer-reading cventerad.

These fmots wore suasarised by r. dddney Hoonlg
ab @ Nes Tork denference on Teaching Embw&ws*2f

#e have gooe bo the conslusion bhsab LE
you want gonversational Hebrew you bhave bo
go to an Tipsn, siodler Lo those in larsel,
but dn this gountry this is not & primary alm
of adult Jewlah education.

The Lfirst inportant geal is thab oup
people should kpew hew te read Hebrew. Goge
versational Rebrew ds s segondory netter.

Ye are nueh cors conoerned with their abillsy
o pend She pRayeré.

The lisited goal of tesohing liturgieal, seremonial
and Biblical debrew nekes pessible lumediate giudent paprbie
alpadbon fu worsbhdp ssrviceas wiith » degree of couprshension
and apprecsistion. I alse lays the groundwork on whioh
pupile with petential, time, and Interesi asy be led Lo a
fallar study of the Hebrew language and literature, It

provides the pupll wiih a basic skill and bullds up the



nevussary favorable sititudes requisite for Jewlish selfw
identificetion, It does Lhis with the pwarensss bhat
overy atep of the way conbribubes direcsly to the developw

mend of the pupilis religicus Life,

Rabbie and educators are dishsertensd whesn they
ohaerve the laok of pariicipetion by worshippers in the
Hobrew portiona of the ssreiee,. Meay of these worshipposs
are religious scheel students end eonfiresnds. Thely
silenge and the silenge of thedr parents eephesiee the

nead for o re-oxgnination of the probles.

The pboblem hes 458 roots dn the goals of roligious

adugntion rether then is lis wsetvbodelogys
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Shapter II

The Gonls of Religious Gdveation and Hebrew

In an analysis of the objectives of religious edupsw
tion with respeot to Hebrew ne stated in the Guiding
Prinsiples of bthe Commiselien on Jewish Sduoatien, Rabbi
Yordaead T, Bolofl idiste the follewing slast ,&/

1} tu eawcuragpe those who have speoisl langusge
potential te the full meetery of the
Hebpew langhage}

2) to develep the sbility bo read Iivupgicsl
Hebrow;

33 toe transiate from beth the prayer book
and Bibley

— B) 4o resd and enjoy slaple modern Hebrew
Miberature; and

5} to develop faplliavity with coumuon Hebrew
and Tiddish bterss and expressions whigh
have begome pert of Jewlsh Lelklore.

Approsching bthe probles with uimest esador and reallss,
Rabbi Soleff cencludes Lhat the ebjesbives must be viewsd
in berss of lomediste need snd relablive loportance as applied
o Jewish Life in Ameriga. Heaching for gosls which are not
conglatent with the Jewish eavirosumenty wviolates sll besie

prissiples of sducational pbilosophy.




Rabbi fSeleff concludes that sest pesponsive te the
inupdiate nesds of our students iw the newbery of saoped
@Qﬁgﬁg, the Hebrew anpressions needed bo appresiate and Lo
share Lo religivvs saresonies aod in religlous worship, as
wgll s a suificlent commend of Hebreaw to understend sslected
parddons of the prayer book and Bible.

Iv would appesr that wmers than guidiog prisciples of
Judalun have besn overloeoked in our Habrew tesching peegrans.
The Sesablng of Hebrow in ounr religicusn sabools seens bo
vinlate baslo principles of pedagopy and to dlsregerd
fundamentals in the learaing process,

& distinot dichobomy in apphying these pringiples and
fundamostels ig evideant is the teaching of Hebrew snd in
teagning other subjests of the ocurrdoulum.

In the tesohing of shille, the favtors of readineas,
relabednoas; mobivation, perscusl interest and the oppore

tunity for applivation debtersing the methodoloyy, the

splevtion of students snd the overall program. These slenente

sya oo often forpgoltien or disreparded In the tesshing of
Bebrew to children, ALL pupils are grouped Logethep, glvea
the ssme naberdsls with Mttle op no regard for ladividual

diffarences, ablilities or inteprestis.

10



Gdnee bhe teaching of resding of Debrew prayers and
biossiags iavelves Goupligebed rote imarningy Whe pexd
section wdll discuss various aspects of the learaing prow
sean ap viewed by diffecent sobheols of sdussiicanl

payebholoLys

Hoben

i ®. 1, Boleff, Hebrew Lu the Heforn Religicus fSehowd,
The Jewleh Tessher [VAEC) Jan 1959

11



Ghapber IXI

The Learning Process

Learaing e read Hebrew involves meny elenwnts which
are bhe subjeot of exbensive restarch in sduoational poyw
chalogys. I8 sonfopme to the definition wited for lLeasning

in peuerals

& procesy whiah brdings about s ohange
in the individesl's way of wesponding
a8 a reswlt of prastice or obher exe

perdense, L/

fenrning As evident when sone rosponses ooour with
jnoyeased freguveney in a repested situation. Lee J. Cronbaoh
lists weven wlements as sspesbs of learnivg: ﬁf

&) G0 The goal of the learner is some
gonasguenas he wlishes to abbaln.

) READINESS A person's readiness consiate
of the sumwtolal of response-pabiberns
and abilibies he posowscesn at any blug,

§) AIPUATION The sibuabion counelists of all
bhe sbjeobs, persons, snd symbola in
She lsasrnerts sovironnent

4) INTERPRAREATION Inbterprotation 8 & proe
seas of directing attention to paris
of the situstlen, relating thes to
past experienga, and predioting whab
gan be expocted to happen if verious
ropponsss are mnade.

@) RUBPONSE & pespouse is an astion or some
ivternal change that preperes the
pepsen for aobion.

£} CORSBOUENGE Confirmation or gonbradiotien.
Home events that fellow the response
gre regardsd by Sthe learner ag the fone
seguenes of the responss.

€3 BREACTION T0 TAWARTING Thwertisg ocours
when the perason feils o attain his
gonlé.

12
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{nee Lhe teacher Ls fully awere of these seven agpeote
of the learaing process, he ls equipped to ewanine wnd plag
sduneaiional experdiences.

In lesvsing Hebrew praysra snd blessings, these elenents
may be ldentified as follows:

8) Goal: to be able toe read, recite and understasd the
spesific prayer or blessiog uwnlt belng taught,

b} Headdnesny the ability to distinguieh eoanfiguretions
of words and lebters, snd, in the proposed method,
a5 Bbility to souwnd letbers of the Gnglish elphabeb,

) Bituatieny the prayer book, the pitual, the slassrovm,
the tescbey and lesraing deviees.

d) Inverpretation: applying the ability 4o sound Hnglish
Jobters or bhe sound heard by the teavherfs pros
nuyneiation, o the pristed Hebrew word.

&) HRespensey soundisg the printed Bebrew word on sighd.

£} vonsequence: confirsaiion oy contradigtion by teachey
or by self upon checking with transiitervation,

g) Bemotion bo thwarting: i bis first try is not goafirmed,
the student ney make g new lnterpretation and

ToOROnES &



Theories of busan learning

dmong the numergus theordes of hunan learning, the

pringipal protagonista in the contenpopasry mcens ars Jone

ditioning, Unoneotionliss and the Pleld Theory. The proposed

wobhod, sight recognition of words, will % disouvssed in the

light of all threo theories altheough no one, noy aBhy QG-
binstion of these and/or other thenries sre rigld, final
o opuplete.

In The Peycholesy of Learaing, Forty-Firat Yearbok,

Part Iis Netlonal Soeciety for the study of Hdussbion, Whe

thesry of sonditioning io dlsousgsd by B B Gubbrie snd
Qlesk L. Bully connectionisn by Pelor Sandiford amnd
Arthur I. Gatagy £leld theory by &, O Hartsans and Suerd
Tspwdi,

in the chapter desvoted to reconciling bhe verlous
lasrning theories, ¥. R« HoGonnell ¥ indigates thad the
surfase differenves abioh mesn Yo distisguish oue systen
£rom another olften concsal rather striking exenples of
&@ﬁﬁ&ﬁ%@nﬁy in underiying obuwervations and desoripbions
of lesrning behavior. Uhe greatsel dliferesves Lie in
the broad general dheraeteristics and io sephasis op
fopren.

Aspaats of all thrse theories may be retoganized in
%ﬁe propoasd sisht regognition wethed of teschlng prayers

and bloasingi.

14



Leerning and vonditioning

Most Jeavnlng sibtuations aall for sems degres of
disoovery of approprisbe resgtion or reaviions, AL one
gnd of the spele ia whabt fe known ss role lesrndng, sush
E m@mmriﬁxmg a liet of nongense syblablaue. The slensnt
of discevery in this sert of task is at ¢ minlmww. The
negessary Teabures of %ﬁi& sort of cenditiening have bheen

&
oubtlidned by B. R Hilgard and D. G. merquis ﬁf%& followas

1)  an unponditioned stimulus cepabls of
eliciving & vegulay responss,

&} & cosditioned op subatitube stinulus
ant originally cepasble of produging
the wagonddtioned reuponse, and

3} repeasted presentaiien of bhe gondie
floned and unsondibioned atieonli
topethar in & cerbaly senner uniil
the substitute atioulvs ovorss bthe
arigiaal unconditloned responaes
wihout oeeurence of the wngondle
bhoned siimulna,

0] 2
VYT s
@\ (i) | wnvondlbionsd abinulus
s : {actual ebjest or piobture)
ICAT (EHowWR)

) gondlvioned stisalus
- "Kaat" {the printed word)
T — \\ { UHEHOWER)
,,\( ungonditioned responge
{the sounded nsme)
fENOWR

15



In supsardsing the chuppber oo gonditiondsg ﬁ/
Prof, B, He Gubhrie defines the principle of sssoglew
kion as follows: “Patberas of stimuli whiob ape goting
ab the time of a response tend, on thelr regurrencs, Lo
wpeagion that response.t

Sorellary G this prisciple ip that one lsaras o
rapsat and to respond only what one does, This insglades
arrors and bad hablits as well as suooess and pood hablba,

In assvelation learning, 1% Leg respopnss Yhat ie
aseovdabed with sew stimull., In the illustration on the
previous page, the respeonse %o bthe new {conditicped)
stimuive which fn this case L8 the printed word Q4F,
is the vetal "hast®, This response e the new stlmulus
wes sede pessible by asssoolation Lo the sncondltioned

shimving, the ploture of the val,

16



Lesrning and connectiondsn

Goaneetioniem, or the bond theory of learning, stabes
that all mental processes consgist of the functioniang of
native and scquired connecltions between sitwablon and response.

It states that learning ls connegting and that thig
progess has its physieal basis in the vervous systoem,
henee it la also known as the synepitio thesry of learning,
Phia voncept of newrocloglesl atomlsm is disputed by Arthur
Ls ﬁaﬁ&@ﬁé} Uolumbia University who expleins connevilonlsm
gimply a8 o fuaotlenal relationship between & siltuation
and a response, - an observed phenomencn and this lnpllies
no neurological eorrelate.

In & problem situation, fleding e selutlen begones
the prime objegtive. The discovery ol the appropriate
reaction pattern is the critieal feature of the lesrning
progesss Here, the theoyry of comnevtionlsm is c¢learly
geen as the learner is regulred e sxersise insight, te
select, reject, and organize Lthe component elementas and
finally discover the appropriste reaction.

The printed word CAT wmay be umed as an illustration,
In selving the problem of reading (sounading) this printed
word, the learner is required to exercise insight, and
eall wpon his prerequlsite keowledge of bthe letters of

the alphabet as well asg their sound values and the mannep

17



of gombining then. Somebtisization, sslection, rejection
and organization will recuire bonding operations vy 900w

nagsions 4o multiple to sohieve a soinbion,

Gonneations
oF
Faotors Pognibiliting Gomhdnabions

VAR

# k wrayrh Lrpyel

By &k  as grahe i krahirg

- S =

% Brpach Bemnsd

when flnally unified, and pruperly vonnesbed, the
isavasr discovers the appropriaie seastion, nemsly,

kaat®,

18
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Learuing and the field theory /4

In gestalt payohology, ilsarning ie said to provede
fron whole %o part, fronm general te pavtioular. Iustead
of ploking owt ene or another lsolated element within a
aibuation, the luportance of woieh canant be Judped wibthe
out eonsideration of the altuation as a whole, fleld theory
finds 4t advantageons,; as o rule, to stardt with charastops
ination of the situvation ue & whole.

sex The apprebension of the whole is reguisite
before sny detall con be properly interpreted.
res W8 san regopnize another's face presunsbly
bessuse Lt contains o unigque patbern of line |
and color even thouwgh we are ofbon unable ho
apgeily whether a porsen we koapw gulbe well !
has brown o blue eyes. i

Regurying phrases and word comblnations amake posaible |
the rogeguition of new words becanse of thelr position :

within the presognized phrase wolt, Thwey o word like O

lesps bo oognitien when The sentsnce is, "Hey diddlie diddle,
the OAT snd the flddle."

To most gases, the situation as & whele will evole ;
the peaction while sepavate parts of It will Bdl to do s

What really counts 4z the form guality asd not speeifie
elomenbss  This spplies to words 48 prelation %o their
lettors, as well as in relation to other words snd Lo

the phense wndt of whioh they sre parte.



Qonfigurationist principles are basle in the act of
regognition, Kven changes ln style eof priant type often
affent reading performance, The sight recogulilen of
words and groups of words smust bo distisgulshed from the
recoguition of the letters whioh they contaln., The flield
theory suggests that drill and exereise in letter revogw
nitlon have little effect on soguiring word recopnition,
The lest iLllustration with the letters €, A, and T appears
to support this., UGeneral practice in slementary edusabion
employs the field theery when teaghing the word before
tenehing the component lebters, The letiers (0, 4, and T
take on greater meanlng when recognlzed as perts of the
known word (AT, then when lesrned as imoladed and unrelated

Lbome,

Human learalng and the sighi-precognition methed

The various theories and paycholegles sre not mubually
exclumive, Geunerally, a true lsarning experlence ls a
gombination of all m@ﬁhaﬁaeé/ The particular situabion
only wvavies the emphasis of the different methods which
sot in %, but does not really exelude any.

In mechaniecal reading, the objectlve is the production

of & sound resption to a printed word. It besomes necessapy

to find a means by which to c¢reate sowe mental imapge which

20
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can help the readey meke the desired souwnd., The problem
of beaching IVRI, so-called mechanical reading, lieg in
the diffleunlty of cresting this mental image.

The imege that is being sought is a sound image rather
than o meaning image. In fact, a ksowledge of the meaning
nay be even more confusing to the learner. His mental
imape Q—> would suggest thal he say “fish" when he
aee s DfI rather than "dahg". I the ebjective sought
were meandng, then this procedure would be desirable and
would bhen be similar te the reading of hieroglyphics, in
which G— would be *fisgh™, Pdahg", or Ypes" to an Lnglishe

mang an Israsld, or a Spaniard respectively.




The only gound jmage which can be presented visually
{other bhan musical notes for the musician, or diacgitical
and punotvation marks for the efiitor, orator, achor, ate,)
are lebters and groups of letters which ¢an eveke in the
reader » voeal reaction. The reader koows that lebtere

and vowels of his own language represent certain specific

pounds, The eduoator who fails to use this ability, rejects

the most fundanental, and perbaps the only ugable ENOWH
whioh the lesrner can employ.

The learning situetion sonsists of the introduction
of the single UNKNOWN, the printed word, which creates a
new menbal image of configuration. (¥ig.2) The objective
in this learning situation is to substitute or identify the
eld mental image (Fig.l) with fthe new mental im%é@V(Fig.ﬁjb

Knows = (K)  UNENOWN = (U)

4
> S ThANG! 2
7 :
F&goﬁ &‘i@ug
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With a suffiocient numbey of repetitions, drill and
practice, the learner assooiates the new and the old menbtal
lmsges, His oral respofnse Lo both images becomes one,
ammely “dahgv. The original stimulater, the pleiture, may
be sliminated gr&dually a8 the new mental image is absorbed
by the old ones The printed word is sald to be learned
when it sbimuleates the mane end result {(vocallmation)

whi.eh the pleture or objeet produced originally. (Flg.k)

What happens when the Eaglish spesking ebild le conw
froanted with the uuknewn printed word ji'? If unasaocdatedy
1% areates no sental dnmesge. I it le scocompmuied by the
illuvstrating pleture éiiﬁi ¢ 20 lmmedinte reaction %o the
pleterial mental isage thus crsated, is a veaal “"fish",
which of course Le coryect for the meaning of ii? but not
for its aound, B

If the printed word :t] is accoumpanied by the sound
“dahg', then the ¢hild may become further confused in the
beginning by assuming the sound to be Lip memunlng and thinks
of the u}; when he sees iji, If the sound "dahg" is not
in the vooabulary of the learner, it canapt oreste a piotorw
ial mental image, aand the learner is left with a mental

blank.
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The reading progess, word regognition, therelor des
ponds upon the uae of o mental inage whioh supves as bhe
gonverter that changes the visval or aural stirulus Lnte
the ayal pesction. But ke stimulus and She responss puat
both be huowie

et bhappess when Lhe printed word UG is taught Lo
an Sogllob spesiing ohild, wod she word )7 ko & Hebrow
speskiog ohild? I¥y in gasb vase, the vord “dahg™ le s
pard of thedy regular vooabuslery, boe daentiesl sral rew
sabion will be given to edther, (L) & different visual

phisuing, or (2] the pome aural stisuluam.

It du duportast to note that the erel resgbion “dahg?
iw & responge Yo the neatal lowsge, rether thes to Lhe
stiouine. Yheobher by sselong or heasrlag, bhe senial lasge
io Lhe resulid of the learnepds gxpervienges and nol the
dotroduetion %o a nev axperience,

The learning process, » resognigicg the wokaown word
wymbel of a kaown olject or iden, « requires a branscubae

tien in which & new mentel dwasge of Lbe cenfigurstlon of
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the auknows word is assopiated with and wltimately sube

gbtituted for the pental fmage of the known objegba

Relationship belween bhe meaning
and the sound of a word

Emeept Loy somé rare onomatopoeds words Like Yhusa,
“guokoo™, and in Hebrew Loiletzail (ring) and bakebuw
{buttle « from the sound whioh is made when pourdng from
& waber botile), seaning and sound appear bo have 56 fow
herent rolationships. A9 alrsady indicated, the sound “dabgh
means ddfferent things in different tongwes, and differant
things 4n the same tongue. For exasple, in Inglish, 1t may
mesn g oerbaln kind of snimal, & ceptein type of person, a
gripping device of a machine, an andiren, the act of following
8 peroon, oL,

The Russian word YEPHUA weans "black”, « but with a
Enowledge of She aesning oalys the leosrner cansol pronounnes
the word, The Rupsian word 0N means "eyes”., The resdey
may learn bo Lnterpret O4V YEPHWS as “blagk eyest, but he
hag oo way of koowibg bow Bo sound them, Only when YEPHbLIA
is seunded for him as tehorniva end O0YA as obtohi, will he
be able to reproduce the vooal Husplan soundes, adnd, only
g% he sees bthe Russisn words while maklog the Russian sounds,
will he be abie to learn fo react th thess Fussian woprds

PYOPBYLY «



Finally, whes the proper reaponse is obtained without
the uee of a Sranaliterstion device, the reader may be sald

o resd the Russisn wordsg.

—7 T~ . . -
S s Tc.H\OQNI YA : TNl
o epiui
Q @a-YA" @ 7
This word means Thls Russian word Read Lthe Russian
Uhlaokt, menns "hlack®, word which mesns
How sound 463 Gagn you seound it “hlackh,

nowy

it may be geen bhes %ﬁat gorprobension {(wmeaning) hes ao
nabive pelationship bo sound. I% d2 o lesrned assoulsbiony
eoe le learned in berss of the other. Until Shie sssvciation
iz established, ooe cannot produde the nesory isbass ﬁf 4f the
other, As in the illwmstration with the Ruseian words OY Y
YEPHbIS ., 1ikewise the Hebrew word 777; san eveke 1o
Hebrew sound even when the weaning blessed be L& known,
It read for meanisg by an Baglish spesking student, the word
-‘Tm; will be sounded ss "higssed be®: an Ibalisn abudent
will vovalize the meanivy as "sanctieiuo.

1t must be underatood bthat ao abttenpt is belng pads
here to elisinate meeniog fron dastrueotion in prayer and
worehip. Heeningful worashly comes from a knewledge of the

weaning of the prayerg. Genserally, an actoupeanying free

’
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branaslation gives the snse of the prayer fmrvbwﬁﬁﬁw Lhan
a @tilted Miteral trenslation.

A% the moment, bthe first objestive is to have the
atudent say “boruch® when he sses 11 |d besides or in
addition Yo knowing its mesning. The twe reactions, the
poenndng-inage and the soundelsage, are learsed independently.
Thess ney laber be assoslated ln tersms of esoh obther {(uaknown
ve knowniy or knows ve koown), but in the indtiel ctages,
the sesniag and the sound sre warslebed la the life expariongs
sf the studeni,.

The beacher de feged with She guestient whab kaown
abiliby does the sbtudeat possess which can help him to learn
how o pound bthe printed wepd 777; T Ywe gensral sethods of
wopdegounding suggest theseelvesy (1) phonic reading, and

{2) whole word resognltion,
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Chapter IV

Hebrow and the Learalng Proceas

Fhonde reading has long been the popular methed fop
teashing mechanicoal resading. A8 gommonly anderstood,
meehanical reading dn Hebrew is the voeslization of printed
words agoording to the sound values assigned to letters and
vowel signs, It asaumes that a word may be ﬁwundaﬁ a8 a

whole AL 1% iz sounded ass the sum of lts paris,

Letter by letter, or syllsble by asyllable readiang

The diffiovliies involved in the precess of cowmbining
many sounds to form & wnified wh@la word become appsrent
immedintely, Yaking the word _”7; it is noted that it

is cowposed of five elements:

i 2 3 b 2
3 .71 7
B 0 b ] Oh

*hese are summed up in the mind of the student in a
process usually referred %o as the synthetie mebhod, The
word is bullt up or synthesizaed.

However, the prineiple of multiple unknowns appears

to work agalnst its suecess. Five unrelated iteme have

to be congolidated in a siriet sequential Fashion, sound

by sound, The five different sounds are drilled independently.
to unifying fagtor exiats to hold them together so that they
can be treated as a unit, Multdple unknowns produce mulbiple

confusion,

29




30

In additdon, the fectors in forgetting appear Yo
argue ageinst its suvocesa,

Porgettiog usually ssens Lo be most rapid
jonediately after the end of the JLearsing
pordods Lo Sloe goes on, bhe romaining Rnows
ledge begomes aere and wore stable., This
Pundasental faob « bhot most of what we forget
im forgotten seon after At bas been lesynsd -
was fivet discoversd by the German poyobologist
Fobinghaus and has been veriiied pepeatedly

(Ebbinghaus, 1885; vain and Willey, 1938).
Reoald after pragtice ceasss ls yeferred o az reminisw |
geness The degres of resinipgence evidently depends on Q
nany faotors, dnoluding the followlag: & 5
8) Ihe meanipgfulpess of the material learned.

Researeh has shown that there is a grealbew |
degree of recinisvenve with weaningful material ;
Bhan with nensenss seberinl. Sinoe we are desling i
basdenlly with "sensense® saterial in Hobrew, the
diffloulidy of resiniscence pust be borse in miad,

b} petersination o resall.

Inddviduals whe b2y hard to ressll show a
greaater dugyee of resiniecence bhan tiese whe
ghve up aore sasily. This lastor gen be engendered
in the beschlng of resding Bebrew prayers and
blessings, Resl ezpgarieaces vie worshly sepvices
and riteals will engourage the detersinstion bo
recalls
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©) Pegrew of mpatery of the taak.

Foamd liavity with recurpiog words sad
phrases i1l show & greater degree of romie
niscences and aiace blessiangs and prayers
“ave many euch reourring elements, regall
gat by oblelngd guite readily.

Fast learners show aore resisiscence
than alow lesrsers do over short periede of
time (o fow days to & fow weeke). Bub slow
learnsrs show gure resiniecencs than fewub
learnere gver periods of & fev months. This
in Wrag both for sovownse syllsbles and fow
peter learning.

Mochaslical resding

In learsing %o resd a word mechanicelly, the lesrneyr
sndenvors o orente n memery lmage of the botal word ond
ER T %ﬁ%&l‘%ﬁﬁmﬁa The vomponent paprts bave (o be rooupnized
Por dndividual soved values snd orgenided i proper ordor,

The lLearneriy objeotive im to view the letbers sod
vowsls as an lategrated whole aad jodn thedr respesiive
sgounds Lo produge & wholewword sound.

The memory ivage ol the word is bulld vy graduslly
aad wlth great effort. Howsver, Lhis diifiouliy in syne
bheglaing often diacovrages the student beeauvse it ds alow,

meandaglens and laborious. 48 8 resuld, smany people read



bhaldingly when they continue the practioe ol sounadiag
individual lebtiers.

Thies do espoclally true whoen the spund offers né
glue to peaning. In readisg words whigh sre part of onets
sonversstional vossbulary, the Koown LeeRing may &Kerve a8
g seli-gurrestive for proper sounding. PFor exanples

“He read the boek." aud “He will read the book.™
Ll {reed)

Unfortunately, in mechanical resding of Hebrew,
no sueh seli-belp operates,

The menory isage ef the sbolesword sound poeses lnto
bedng when all the component letier snd vowel sounds
soalesoes ioto a single entity vepresenting the tetal word
ae viewad,

when the studeni fails 5o aghleve this objecbive by
himseld, A% do the bescher who must supply the btotal scund,
in wither insbange, whether seli-oreated or soguired fronm
the teacher, the wopd is lesraed st this poink of fobal
integration, Drdll of the total word ges be ewspolised

enty after tobal wordesound is achieved.

The diffleulty of syatbesining words

Talchug the Lllustration BORUCH, the sound #3 (B) ie
drilled once and pasosd on to gsound #2 (0) inwmedistelys

#hihout repstition; the reasdar srooedes be gound #3, bthen
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# and finally #5. 48 he leaves #i
the first lebter, he begins to #a

B

forget its sound. We have noted b
B<-0O

that forgetting usually seems to ' #h
B-Q——O*-“[e

be most rapid immediately after w5
B <——O<—-f2 *“U

the end of the learning period,
?-e——o<—-—l2<-—U<-—Ch

The forgetting is further ene

aoupaged by the addition of the new unknewns. 48 the

student approaches the last letier, the sarlier sounds

have faded away, and at the end of the word, these earlier

sounds are vegue or completely forgotten.

The &&mé difficultien are prewsent in reading English,
Polysyilabie words are always the bane of bthe g¢lassroonm
teacher, After a student falls to sum up and unify the
many olements inteo a single word, the teacher must supply
the btebtal werd expressed as a uanlt. The studenits struggle
anf failure oonitributes nothing Lo laa#miug the word uwndb,.
The aotual learaing of the unit begine at the point when

it 4is Sreated gs & nnit,

The preceding analysls may appear o argue ageiast
the uwee of trausliteration as a means for learniang te
read Hebrew mechanically, It may be claimed that the
syllabie vesding of transliterstion in the proposed mebhod

il net sasier than letier«byw-leotter reading of Hebrew,
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Howeveyr, the diffioulty in Hebrew is greaber than in
English because in the latter, the student's broad experw
lence wlth hls nabtive tongue provides assistancs through
gontextual conprebension and kanown veosabulary which he

does not possess In Hebrew,

In learning Hebrew, exeept for the teacherts wvooalw
ization, transliteration is the only known akill which
the etudent alresdy has that he can use for drill and
repevition, Transliterstion uses Snglish letters as

gound symbols, net unlike stenography. KEven those who

rejeoet the use of transiiteration are compelled to wse
this device., Hebrew alphabet lLebttera arve generally
introduged in primers bogethery with related Bnglish

letters representing the nearest sounds Ma% like in fabher.

Enowledge of the alphabet.

The uve of transliteratien doss not deny the nsew
fulneas of g knowledge of the sound valuwes of Hebyew
letters and vowels, They ave valuable elues, hinte and
helpers, bmt they are not makers of words. The child
whe tan yead DOG will find that the kaown lettere and
gounds will help him leara to read DOGS and DOGGY, If

he can read DOGS he will learn to resad DOG wilh relative
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sane, However, L& he does a0t know 008, he will have bto
go throvgh the asme progesss with Lhe woesd DOBE as be would
have with D06, Hnowing the alphabel end the nemes and
valuse of Dy Oy and 8 the student will lewrn to bake a
aive of bthe Deaound, but wlll peceive no hely froew Lhe
Owenound aor feom the GBlesound, Helther bthe Owsound nogp
the GREwsound appear in “dabg". According bo siphabeb
lotier @r&&&m&&&%&emﬂ the letters D'0°G should, more
iogioally, meks the resder say “derohsJh" rabher bhan
"EeghegTs

In Hebrew, %he @h@ﬁ&ﬂﬁ are more gonstants.  Bub gone
textual oouprehonsion is 8o help te the lesrner 0f blosaings
sod prayers. Be gaoansol rely upon sative oluss ss he oan
in his pative bongbe. Tr'ﬁgl will not help Mm o pead
"D'}Q. Boy n;j: por any of the words of the family,
Bran L the isitial lebtters ave resesbered la the proness
of systhesizing the word, ssd they don't fade sui as the
subseguent letters are souanded, we have, essentially, &

sompression progsas rakher than a fuasion proevsa.

B ooswnnntn 0 sonvsner H ownvowsen U sansnsss 0OR
B osvesnie 0 ssonvne B anssvsr U wusossa Oh

B svovne D sunone B covvsn U snevra CGh

B osesesr © savar B svsen U wsnen Ch

B oase D see R vse U sea Gh

Boas € 20 B vs U aw Ch

B. 0.8, 0.0k

BuD R U0k
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The tlue elensht may be shortened conbtinucusly, bub
it will exist uatil the podat of fusion Lo reached,

Agtually, ao fusion ocours woatil the Lescher or the
gtudent Dlaally sownds the word as s unit, Vhy seb help

the lenrner souwnd the word imsedistely wpon sosdag 449

Whole word resognition
Twe procedures sugpeat hesselves by whideh the whoele

ward mey be read: 1

L} Tas tescher perovides She soerrest sound
whide the studeni Jooks nt the wopdy

23 The student himsell provides the voryesh
sound By uveing koows sound ayeboles

The Lirst proosdurs is proper and desirable in the
studonb-towsher relationship. The tescher ssya “Bopusbh™
when the student loska at 771732 end the wtudent says
“hHorush? in response, A& sufficient susber of ropuble
Bhonm, with sorpaglicns by the beacher, will evenbusily
wabablish the pascoclsbion, Whes everlasraed, the studesi
wiil cenjure vy the gorrent sental aoundeloace wpon Beslog
'."[«1'7;2 asd will veaet by sskisg the apsund which he prectioos,
apselyy "horueh',

This prevedurs reguires bne gonbtisusus presenge of
the teacher, Lo sound the wopd and to approve the responss

oy sesyset 4 AL 1% ds dngorrevt. The teschep¥s woiloe



#a bhe gsusative of the mental image can be elinineted after
the proper menial image will appoar subomaticclly wpen seeliug
WWWQ . and the student will respond correstly with “borushh,

There ave » fow minor dangers. The stuedent zay pet hear
the Leasher gorpectly and sheralor will reaspond looorzestly.
The tegsher mey nol catoh ilagorrect responsse and thus fail
to gorreet errers, Vhen bthis hﬁ@pﬂﬁﬁ* the nisteke lo praviiced
and the wrong practios will £ix tbe wrong Peagblon.

The seoond procedure whieh say be esployed, nees bhe
atudentts own abiliby 4o greate his own pental sound Lluoage,
This he zan do by means of oerteln synbols or aions gr lobisrs
oy ecembinations of letiters whioh, beuesuse of his experisnte,
dewe bhis paburel use of these causative foobors, ereste ihe
mental leage which will bping ebout a desired speeifis vouosl
reagtion. Ter axasple, his koowledge of the Baglish aiphabet
angd blz sxpeprdense in the gounding of conbinations of Leblers,
cause his bo react antomatlaally lu certain specilic ways
whan be sess Bhem,

Geserallys he will respond to seeing “B%, “3ITY, YBITEY,
rod YRI-THE® with bes, bit, bywt, and byeid. 4 Little cweching
will get the sbtudent to adjust to & systes of myllebio proe

nungletion in whish YBI-DE" would be proncunced ae biefay.
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tUhapter V

The Propossd Mebhod

Bapie pedagogle pravtice suggests that the Leavher
bake full advanbeze of the leapnerts koowe ablilitdes, and
by devices and new materiale, eliminate sbsbaples whiobh
prevent; or delsy simple, gquick learsdng.

Foyr this purpose, & atudy wae made of the Hebrow
uaed in ceremonies snd pituvels as praa&&&ﬁa in Refors
- homes and synagopueg. 3# showed that approximately 60
to 80 units of praysr are mag& in the Hebrew Liturgy.

The pringipal ones were graded snd grouped So form a
basie funotdonal Hebrew currdvuluas for our religiovs
sehools. This currieulus was oubtlined in an article whieh
sppesred Sn bhe dseus of June 1954 of the Jeurasl of the
Gentral Conference of Americen Hebuls. {(PFlates I and II)

The syperdpenisl gurpleunlum in funebional Hebrew
sovers grades kisdergerten through 9 and s divided inte
unibe, Hults A, By and U conbaln the esseatiale for gone
eral synasgogue and bome woege covering prisavy bloosiagw,
the rudiments of worsbip and gensral hone prayers and
biessings. These unlte mey be sesigied to the middls
gredes in sest sehools, These are the grades which reprow
sent the high spote in the reglstration and abiendsade

gupvea, Units b, By ¥y and & cover wore sdvanved eleszenta
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of aynegogue and howme ritual. The cuwrpdovium mey be enlerged
or reduced in soope depending upon instrustion time and eds
uwgational ofivetives; one or zore uwnibts belng doversd eash
yoars

The proposed mebhod of %ﬁa@ﬂiﬁ@ Fungtional Hebrow majes
uge of Eaglish translliteraticsn ss the medinm of lvaralag.

4 sories of individual Prayer Study Oards and Pogket Flash

Carde have beon prepared for %this purpose snd arve ilivstrated
on plaktes IV and YI, Units &, B, 8y Dy ond ¥ sre incivded in

the Preyer Study Gsrds (Plate IIl). Undte ¥ and © will be

prodused in n peparate volume st & later date. The eontonts

el the Peckeb Fismah Cards is given on plate V.

In the Prager Study Cerds, the learaing wndt (b'roghe or

prayor) A& printed is large Hebrew Lype on e cerd approxiopbely
B owm BR, Over sach Hebrew word, the Daglish btrangliterabion
is printed in alesr but awall types, On the reverse gide of
thiz eard Lo the prayer sad its transletion, or Bnglish gountepsw
party, as they appear in the Union Prayer Book.

Afber initial instrustion by Bhe teacher sboul resding
fvom right Lo Lelty special gubteral sounds, obo., the pupil
bakes his cord and otudies 4% uwatil he ksows the prayer perfegte
Yy, He dvdlls by himesli. He tests hissell by teying Lo pread
tho gﬁﬂ%ﬁﬁ on the reverse side witbout the Lpsaslileratione

If ke forgets & word he san bturn the ceard over and ragell



41

the sovrect sound, There gan never be any question as to
gorrestness,. When he can read the prayer in Hebrew without
having te refer bto the transliiteratlon, then he has learsed
to read the unli,

Since the students study indlvidually and independently
of each other, esch may progede at his own rate of lesralng,
Brighter studeants do not become bored by the snallis pace
often adopted because of the slower students. The labiter
aye not embarvassed nor dldscoursged by the mors rapid pro-
gregs of the brighter students, The method ia based on
ipdividual study and achlevement. Teachers can naintsin
individual records of students’ pohlevements.

The Pocket Flash Cards (Plates V and VI) employ the

some learning techanique but cover smaller word or pbhrase
unite instead of full prayers. The flash ¢ards supplenasnt
the prayer study cards In learning the sssigned uniba,

The teacher pay teab the gtudent by requiring hin
to read the prayer in the Union Prayer Book.

Three saaple lesson plans empleylng these devices

are ineluded in chapier siz.



C C A R Journal
Number Six,
June 1654

Louis Lister

In his article in the January 1954 four-
nal, Dr. Franzblau stated that a curric-

ulum in Functional Hebrew, based on the .

use of Prayer Cards, was in process of
preparation. This curriculum has now
been completed and the Praver Cards
will be available for use in religious
schools in the Fall. It is therefore
deemed appropriate at this time to
present the full details.

Pracricar Orjective NEEDED

The future of Hebrew instruction in our
schools rests upon an objective re-
evaluation of the place of Hebrew in the
life of the American Jew.

To what extent is it an essential factor
in Jewish adulthood? The answer lies in
devotional services and in the cycle of
Sabbaths and festivals, in the home and
synagogue. These dictate whar our
broad aims should be.

‘We should teach, first and foremost,
the prayers, responses, blessings and
hymns most often used in our Sabbath
and holiday services and in our home
observances. This would give us a
practical Hebrew curriculum which,
though limited, is fully achieveable.

*Louis Lister is Instructor in Education
in the Long 1sland Branch of the Hebrew Union
Schoot! of Education and Principal of the Reli-
gious School of Temple Sinai of Roslyn, L. I.
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A FUNCTIONAL HEBREW ¢URRICULU3£‘

At most the curriculum would include
between 50 and 6o such responses or
blessings. T}i\esc can be spread over the
religious school curriculum  beginning,
with grade § In any grade under this
plan, ‘the leamned units would be used
immediately Jin worship or at heme. No
artificial situations nced be created, for
synagogue services, holiday observances
and the hom¢ rituals continually provide
real p‘al‘tlclpﬁltlon.

!
FuxcrioNaL axp LiTERARY
Hesrew PossisLE

Functional |Hebrew thus conceived,
should be tahight as a study distinct and
apart from HLbl‘L“ asa literature. Func-
tional Hebrew is a tool for personal
performancc‘ in w orshlp and cercmonial
observance. | Language is a device for
cultural intereourse. Neither is depend-
cnt upon the }other; neither need interfere
with the oth;cr.

|

\

Funcrionar Hesrew CURRICULUM

An experimental curriculum in Fune-
tional Hebrew is printed on a follow-
ing page. It covers grades 3 through g
and is divided into “units” of instruc-

tion. Three of the units contain the

cssentials for general synagogue and
home usage. These may be assigned to
the middle grades (43, and 6), which in

44 LIsTER: A Functional Hebrew Curriculim

most schools represent the high spots in
the registration and artendance curves.
The remaining units cover more ad-
vanced elements of synagogue and home
ritual. The curriculum may be enlarged
or| reduced in scope, depending upon
instruction time and educational policies,
orle or morc units being covered each
year.
} '

Teacung Funcrional HEsrew

This method of teaching functional
Hebrew makes use of English trans-
literation on a series of individual
“Frayer Cards.” It was originally sug-
gested by Dr. Franzblau as a means of
putting to work English sound symbols
which the children already know
perfectly.

iThe learning unit (¥’ rocho or prayer)
is printed in large Hebrew type on a
Prayer Card, approximately 3" x s5”.
O,er each Hebrew word, the English
transliteration is printed ‘in clear but
small type. The prayer and its transla-
tion (as they appear in the Union Pray-

- erbook) are printed on the reverse side

of the card. After initial|instruction by
the teacher (about reading from righe
to left, special gutreral squnds, étc) the
pupil takes his card and studies| it until
he knows the prayer perfectly.

The pupil drills by himself. He tests
himself by trying to read ‘the prayer on
the reverse side of the card. If he forgers
a word, he can turn the|card over and
recall the correct sound. There jg'n never
be any question as 1o correctness! When he
can read the prayer in Hebrew ]\xithout
having to turn the card over to check
any part of it, then he knows 1t!

The teacher tests the student by
requesting him to read the prayer in the
Union Prayerbook.

INpIvIDUAL ProGrEss PossisLE

When hé has learned one card, he is
given the next card. He need not wait
for the class; — he can proceed at a rate
determined by his own abilicy.

This is all there is to it!

Retention is facilitated by regular use
of the learned prayer in services and by
further classroom drill. Each repetition
in practice, stamps it in deeper and
deeper.

A regular portion of each session
should be reserved for review. Where
possible prayers should be sung as well,
as this helps stamp them in mind. Large
photo reproductions* of each prayer
studied may be permanently mounted
on the front wall of the classroom.

If the learned material is used and
drilled regularly, as it must be in our
congregational pattern, our children will
accumulate a comprehensive store of
functional Hebrew to serve rhem as
Temple-going adults.

This is an atrainable goal for Hebrew
instruction in our religious schools. It
would give Hebrew an aura of reality
and enrich both synagogue and home
immesuarably.

* All cards conzaining anits listed in the sug-
gested curriculum will be available in the Fall.
Enlarged copies of these cards which will serve,
as wall charts, are also being produced. Experi-
mentally, the sets are available through the
Hebrew Union Schoo! of quanon, 40 Wst
68th Street, New York 23, N. Y.
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Lister - Franzblau

PRAYER STUDY CARDS

A PRACTICAL, FUNCTIONAL METHOD OF TEACHING
HEBREW PRAYERS AND BLESSINGS FOR HOME
AND SYNAGOGUE, FOR SABBATH,
FESTIVALS AND ALL
OCCASIONS.

Copyright 1955 by New Methods Publishing Co.

CONTENTS

UNIT A - PRIMARY BLESSINGS

A-1  Hamotsi

A-2 Bore pri hagofen
A-3 Bore prl hoets

A-4  Bore pri ho-adomo

UNIT B - RUDIMENTS OF WORSHIP
B-1 Sh'ma
B-2 Bo-r’chu
B-3 Mi chomocho
B-4 Va-Anachnu
B-5 Ba-yom ha-hu
B-6 Kodosh Kodosh
B-7 Yimloch

UNIT C - HOME PRAYERS & BLESSINGS

C-1  Ner shel Shabos
C-2 Ner shel yom tov
C-3 Ner shel Chanuko
C-4 She-oso nisim
C-5 She-he-che-yonu
C-6 Hazon es hakol
C-7 B'yodo afkid ruchi
C-8 Leshev ba-suko
C-0 Al n'tilas lulov
C-10 Al achilas matzo
C-11 Al achilas moror

UNIT D - THE TORAH SERVICE

D-1  Torah Blessings (2)
D-2 Haftarah Blessings (4)
D-3 Boruch she-nosan
D-4  FEts chayim

D-5 L'cho Adonoi

D-6 Hodo al erets

D-7  S'ush’o-rim (2)

D-8 Va-y‘daber Moshe
D-9 Ki mi-tsi-yon

UNIT E - ADVANCED PRAYERS

E-1 V'o-havto (4)

E-2  V'shomru

E-3 R'tse Adonoi (2)

E-4 Ono Adonoi

E-5 Hodo 1‘'Adonoi

E-6 Y'vo-re-ch'cho

E-7  En Kelohenu (5)

E-8 Ma Nishtano (4)

E-9 Kiddush for Sabbath (3)

To the Teacher:

Read the Hebrew to the children
as they look at the English trans —
literation and make sure they get
the vowel values, the "CH" sound
and such points.




Directions

On one side, you will find the Hebrew and
the English translation. Turn the card over and
you will find the English pronunciation above each
Hebrew word,

Study the pronunciation until you can read
the Hebrew perfectly without looking at the English
pronunciation.

7735 TN 9973

Praise ye the Lord, to whom all praise is due.

) ooy JyapT oM

Praised be the Lord to whomn all praise is due for-
ever and ever.

B-2

HA-M \‘10" ROCH A—DO"“‘O\ s 80-R |‘ cHu
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Vo-ED 0O -1 00’“0\6
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Lister - Franzblay
POCKET FLASH CARDS

The colored cards contain the words of theblessiags andprayers which are
listed below as units. The cards which constitute caclt unit are shown oy 2
in order. A whole unit should be studied dt a ume. Pupils sheuld be ussigned all
the cards ia a unit when it is taught 1n class. i

umbers

Correct accent as well as sequence should be stressed from the start, While
Hebrew is read phoaetically, sofme assistance is required to "smooth out” the
pronunciation and to learn the few exceptions such as the terminal M and the
forms for ADONOL ( ' , 7T ). -

UNITS OF BLESSINGS AND PRAYERS

2. BORE PRI HAGOFEN ..... 5-4-1.

3. BORE PRI HO-ETS ........ 5-4-10.
4. BORE PRI HO-ADOMO ..... 5-4-9

. S.SHMA crieeriiiiiianann. 8-7-6
6. BORUCH SHEM ........ .. 15-14-13~12. I
7.BO-R'CHU ...veivenncnnnn 11-20-15-19-20~ 12,
8. MI CHO-MO-CHO ........ 18-17-19;16-25-24-23;19-22- 12,
9. VA~ANACHNU .....000u00 +21-30-29-28-27-26-15-34.
10. BA-YOM HA-HU .......... 33-32-6-31.
IT. KODOSH KODOSH . ... ..... 39-19-38-37-36-35;15-44-19 - 43,
12, YIMLOCH ...vivivennnen. 22-19-42-41-40-49 .
13. NER SHEL SHABOS......... 15-48 - 19-47-46 - 45-54 - 33 -52- 51 .
14. NER SHEL YOM TOV...... 15-43-19-47-46-45-54-53 - 352-30.

15. NER SHEL CHANUKO eeea 15-48-19-47-46-45-54-53-52- 39,

16. SHE-OSO NISIM ...........15-48 = 19 - 47 - 46 - 58 - 57 - 56 - 35.

17. SHE-HE-CHE-YONU ....... 15- 48 - 19 - 47 - 46 - 64 - 63 - 62-61 .

18. HAZON ES HA-KOL ....... 15-48-19-60 .

19. LESHEV BA-SUKO......... 15-48 - 19 - 47 - 46 - 45 - 54 - 53 - a8 .

20. AL N'TILAS LULOV....... 15-48-19 - 47 - 46 - 45 - 54 - 53 -67.

21. AL ACHILAS MATZO...... 15-48-19~47-46- 45~ 54 - 53 -06.
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Lister - Franzblau
POCKET FLASH CARDS

Individual desk games of »scrambled words” can be played by the puptl

They can be tested by requesting them to
units in correct sequence.

For example: "List in correct order the cards which form the prayer
' VA'ANACHNU". —

(Ans. -21.30.29.28.27.26.15.34)

S.

write the card numbers of specified

<1
DN

Ro-R M N Ao

oN2 LN

7

=i=pin =y

-l

HA‘M'U}‘CH M s 1CHE

ovobmm Do
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- The propesed sethed 4s essentially rete learaning. It
iw the forming of menisl asmsociations between Twoe uurelated
gnbitdes and ie held bto be akin Yo the procwss of gonddtione
ing dn laboratories, snimals thet assoclabte the bunzer and
the flow of salive,
Dre Iprvis Book, in desoribing his expopriments on repow
tition ang lﬁﬂ@ﬂiﬂgy&{ supports the Uheery that we form
mental assogletions instantly. Ho asserts that the role af
repetition de be help we rebaln what we have already learned,
Yhe history of pedagogy bes shows that sost prosisesnt
anong the theories of learaing are the prineiples of conbiguiby
end repebitions The fivet (conbtigudly) sseerts that assvoise |
tion rests wpon the proxisiiy in time and space of Ttwe things
which are assooiabed, The secoad {repebition) asserts thab
assoplations are formed through repested experiences.
Gontlguity is concuded o be the sine gus non of learning.
separation rebards or prevents the formeatieon of the ssseeiaw
tdon. Bven o past expecienee lé assoolaked with & new one
by the sontigulty of the mowery itrase wilh the now sxperienge,
In & clessio wenogreph on Lhe subject of learning, the
pioneay Berman Lnvestigator Hermenn LGbbingheus in 1488,

gobablished that such associatlone when formed, are formed

upon the instent. If thie is ao, then the guestlion gones o
smindt Why then does robe learsing eall fer drill? Is

repetition necessary?




Ueing rendon lists of nensense syllables, Bbbinghaus
axplored the relabionship between learsing, and lengths of
Idatby, numbey of repetitions, and rate of forgettings

lie songidered ropetiticn basie to rote learnlag. The
sooupbed theory holds that a siagle experviense of two sune
tiguous Jhons ssbablishes ooly & partisl conuvegtion bebwessn
them in the aervous system, - one that the lesrner saanot
an yui @w%iwu&aﬁé; |

Additional experienge &ﬁ?ﬂﬁﬁﬁﬁ%aﬂ tnie connsgtion Lo
tae poink whéers bthe subjeot, upon exposure Lo oae itemy 9an
respond with bhe olbor.

Howsver, we ave aware of the fact that many thiags are
Llearned upon the fivat trisl or asseolation. vhile in a
List of sevorel Lbsss to be learned, nll connet boe loapned
upon the first bpisl, some itewm or Atems are mo learned,

Dy« Abrahswm ﬁﬁ'ﬁwﬁmﬁbl&u>ﬁf aoupared the assoeoliation
progess o bhe process davolved is ooler photographys
Asperting that learaing is an end result lergely of undons
&ﬁ&&u&, nod vonscious provesses, he eompared lesraing bo
the light effect upon bhe thrse-gonting fils used in goloy
photography. The Light strigliag these differeat layers of
chanieal compositick produses bhe golors whish bland in
the final ooley print. It 48 the same Light, bub 4% aifecis

the different layers differently.
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In a siniler sasner, says vr. Praasblev, lsaraing ia
alao & process davolving thoeee layers. Thers g first, the
songelous layer, This ls wshat we have besn congenbraving
upon exglusively in educational resesrch and i% expleins
why we atdll kunow only & suall pert of the truath. The
middle layer is the pre-conpsious layer, frec whieh newly
lonpned kavwledge can be easlly wsoelled. PThe thivd s the
wnconselons layer, the reservolr of koowledge of whicoh we
are not awarg, It hes been demonsbrated that we sever yeally
forget anytidag., However, siroumsbasces sust be created
soder which we gap regall alwoest anybbing that we have avey
learned or expesprienced.

& roview of Lhe factors in effeciive Learning ab bthis
polat will help olavify the olessroom progedure and lesgon

outlines whioh appesy ab the end of this project.

Factors dn effeqtlve learaing
and the proposed method

One of the meot importast mebivablonal faviers inflive
suaing the lesrning perforpance ig the coepsolous latent o
learn, Uxperizsntse desoribed by Rueh & indigate a direot
relationshly bebwesn the will %o learn and the leavsiog

performance, I the proposed wmethod, the will teo lesrn



im everwpregent 1L Lbe aabterdal to be loesrned is seleebed gnd
pade responsive to the learnerts needs. Where Lhe learney

gan 8ee olearly the lacediately applicatlon of his learning

dn worshdpy ritual,; and generally in Jewlah life, he io pove
Likely %o have a gonaclous dnbtent Go lesrn, Ga Ghe other hand,
whon the student sess no appertunity for conversing in febrew
er no ismedlate pleassure or gaia in readiag Hebrew, the lntend

to learn le sminioal or conpletely abseab.

Roward snd punlshaenk.

The roward or punisbment wileb the student asy derive
fron praise or aoowpraise are further ducentives in effeabive
learning. To bo ghle fo partieipate ian worship with sdulia,
in home geremonies, and other reoligicus ritual, Lo lmsedlately
rowarding. Suoh opportunities sre sver-present in the home,
in the bemple and in she community, Papents asd obher adulis
are lavish with pralze when o youngsbter ls able to take pard
rosdily in the Hsbrew portions of sush ritwals. It is inters
apting to nobe theb ne other aspeelh of Jewlsh living is

gommented upon wiih preaise aud respect as ls Lhe use of

Hebyoew La the houne and synsgogue,

Loggwterm poale sud interesis

Learning and performanve are laflinencsd noet woly by the
leaynarts goals of the moment buvbalso by the learserts loage

ronge gosly and interests., Pror this reason, students umeally
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do betier in elegtive sourses, in whiok they avre presunably
more danterested, then in gourses Vhey are reguired o tale.
in this reapeet too, the fareoff gowl of belsg able to travel
about in Israel epd spesk Hebrew, ie ne Lloventive to learslng
for most Amerdosc youlh. His needs ave dmmediabe snd pegulre
Eulfilloent now, The proposed method seels Lo sabi8fy his
demeddaty needs ratheyr Shan the Long~tern goals waich in

nosat dnsbanges may ke no goals ab all.

Ohoracterdaties of waterdale to be lesrned

Phe enount, fandliapily and pemsingiulnese are basls
sharavteriatics of weterials o by learasd, The mamory span
of the learnsry debteralnes the ssount of learning he gon mastey
at sny given Glme, For this resson, lessong ave bBest planned
with a lisdited musker of idess or unlis of infopmation, The
difdiouity of learalng inereeses wita snormoue geonetrlio Proe
partion ae the pumber of itens bo be learned 1in lsoreased,
Ruah -4 points ont bhat telephone aumbers, even 1w & lavee
ity suchenpge, do net sxceed asven digits becauve beyond
this sumber the diifieulty of resenvering or leasrndng ds too
groat for nost peoples For axsuple, o person whe is abhle te
learn s liat of seven aonsenge syliables in a single prew
gontation night pequisre bhyes oy Your prepetiiions Lo lesrs
& ndneepyilable list sad sine oy ben trials Lo lears ten

aytisbleg,
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learndng le feellitated by Lhe mere faob of prloy Sanils
Jarivy width the materdals even iun the absence of spegilic set

b learn. skilled teaghors try bo lesasen the vafselliavity of

new opaeepis be relating them to what the lLearssr already koows,

Many studlos snpleying both meaningful and nonsense
paterials have desonsirated glearly that the rate of verbal
lesrning depends upen the m@%&imgfﬁlﬁﬂﬁ% of the waterisls,
This Is demoncirated by the Lable ﬁi savering & teudy of
& group of subjiecis who lesrned ia susoession 200 nonsense
s llables, 200 single digite,y 200 words of meaninglul prose,

pad E00 werda of meaniagful pueliy.

Humbes Kind of ilaubes Headed
ﬁfmgﬁiﬁﬁ Aﬁﬁﬁﬁﬁiﬁ% Lo aamw&VQ&W3§ggﬁ}
02 . nongense syllables Q%
200 dhglba 8%
200 waaningial prose al
200 meaningfvl poetry 10

Particular atbention muat be given to drkll and practice
Binée the propesed method Lavelves rpile learming of nonsense
syllables, The guestion arines as to whether praciice should
be soncontrated heavily at one tlsme {uaased practice) or Yo
spread it over s losger period of tlwe ln emaller desew
{distribubed practice), The pest spplisalion of practice weas

denonstrated in an experiassat by Sbarch éf&
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& classical exporiment perforned several decades
age apd vardified by other iAnvestigators compared
fouy different methods of walng twe hours of bHine
in menepising a ceode, (oongense syllables) One
group of subjeots praciioed Lor tea minubes bwine
& day for alx daysi o second group practiced
twonby minubtesn oncse o day for six daysy a third
group pracblosd forky minutes every vihor day for
sz dayei aoad & fourth group pragiieed bwe howrs
at one sibtbing. The tep-nloplose-buigemmedny ond
the Swenby-mlnutessonge~asday groups learned nost
effectively mad were aboul squal in ofifioienay.
“he group whigh preotised two hours at one sltting
was least effielent of the four, while the sroup
whioh practived fority minutes avery oilier day was
datsresdiate,

Meaningfvl material receivesy an adventage ron proevious
gaperienves whiah fmplies that zeaning Ltself is a produgh
of learning. Unfowribunabely, vory little of this opersles
in the teaching of prayeyr Hebrew, » at lesst st the oubasi,
Sinoe bhis geanot be ralied epon, wecourse sust be sought
in other fagtore of learning, Praobice and delill and vesge
aye the priscipel facters in the proposed nethod of alghte

rodogalblon of prayer Hebrew,

Effieient conditions of praotive
Fortunately, the faciors for effective learniag through

vraatice sre presend in oup objeebtives for prayer Hebroew.
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Qs of ragulvs

Boowledge @i resulbs provided through vesular uge by
she sbudent and the enbtire congregation of the prayers sangd
plessdngs learned, add to the sifeptivenegss of his lﬁmwninngf
The psychologicwsl feedback {(knowing that the leavned koowledge
is govrect) is everepresent in the proposed smethed, sad oan
b Iucther tested by grovp parkieipation dn bhe syopgdene
and at howes such pasyshologies) feedbuek is nobt egually
presant, indeed almost absenty in all other setiaods of
toasbhlay Jebrasw Jor worship o for comsmnigation, alnge Lhe
leapaer Lo neb sure of the sorpregingss of his Learnlug,

For leeyning ldeas and prineiples,y the besy procedute
peens Yo be a period of sassed lezrndiog Tollowed by distrie
bubed learaisng. In loglieal reasoning probleme, megsed
prociioe has bees shows to be genarally supegior. However,
with nonmonse gyileblou, oibher experivents described by Rugh @V
indlented that distributed practice o wore eflicisct bhan

masasd practies in siweple robe Lesralag.

Amount of materdad

Begouse of the dalifioulsy of robe lLearndng, the Laotor
of guantity sugpests limlled basks, 3Short Lashe apre prow
pertionsbely easier o learn thas loag tasis. Tohorefore
a aspiss of perts sbould be essgler to lzars than fhe whole
which o sade up of these parts. This is partiovlieriy brue

in the sase of nonsense peberial.
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In the part method as distinguished froem ehole learadng,
the gubjisab pecelves koowledpe of his progress soones and is
thuse sncouraged Lo bey hard. In the proppssd sethod ol aighbw
rogognition of Hebrew words, small wndss of prayers er blogue
ings nave to be presented at any given siwe. hen unlls are
of any lesghtb, they are taught ia smaller suik goaplete segticas

(£ull pentensas),

ﬁ%ﬁﬂﬂﬁ%mﬁ Qfﬁ@%ﬁ&ﬁ%

Ia Jewraing bhe ssaigoed prayer uniia, tbhe atudent e
fed one gapd or undb altor gsother. #He nezd nel wadi for the
elasd, His progress s noled by the teashsy on & shookeplf
ahart which lists the nauses of the sludents and the yesyla
sosisnnest ol prayer uniis,

By providing sppertunivies for worship services and
rituale in gehool and class, the Lloapning ls dteuped in
desper and despar,. A part of exeh ¢lass sesalon sbould be
pagerved fop preview. vhere possible, prayers should be gung
s wolls This bBelps bo wesuloree the learsiag. Large wall
gards on whigh Prayer Study dards wonibs are reproduged, will
bg wvery bhelpful for g¢lass drill asd reviww, Thewe any bo
mada by the beagher or gepable studenbs wibi Lha use of a

abeani) gulde. (¥}

RBOR e BORE WK BMAY BROR AR RV FEON WK W W WNDR el wER Wi oo SR RS e RN AR nan GRE GRR AN WA Rl moRe Gl R

{*} dtensp Guide HNo. He5% Stenso Lebtberisg Uo., Sall. L4, #d,




I¥ the lesrned maberial 45 used and drilled regulerly,
as 1t must be in sur congregativasl pattern, then our students
will aceunnlebe o copprshonsive sivore ol fupeticoal Hebrew Lo
soprve then as Tenple-golng adulis,

The prepoged petbod i in haymony #iGh the goals sab
forth in ehapter TI and in conslatent with Bhe baale prisoiples
sf lesrning sz described in ohapier Il

Basentially, it revts upon bhe introductiosn of unknown
fastors consonly referved Lo as nougense ayllables, Howewar,
bhese unknowna are leavaed ln terms of haowes whiech in the
proposed mathod are tUoglish alphavet syilables, The labter

gan be read zmaily by the stodenis.

and drlli. OCne lesgso by practiew whalt ong praebloes.
Hope, provision 1ls sade for pragiice of the gorrest Jungtion
and prevention of prestice of 2 wrong bablt,

Through the uee of the paterials digoussed and the
gangle leossons in ohapser VI illustrating thelr use, Hebraw
Instruotion ln many religlous schools has besn pnost suogsssfal
Particdpation Lo syoegopne seevices sad hoae rituals doorease
and beke on added meaning, «~ aad many students are dasplreed
te pursue thelr studies lu Hebrew Literatuye sad ln nmedern

Zahreaw,
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As He Fronsblew, The Contribution of Paychimtey to
Bhe principal's igsk, The Jewlsh Teashep,
Yol, XRTIIL Hook

Fa Ly Ruah, Poychology and life, Foersssan & Co. pp 2897290

- o o Sdany P 3@&

r - oo idem, p. 297

"o idemy pe 299
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Banple Lesson *AY

Teacher's Admi To teach the basic word groups common te

most blesasings

8o that the students will recognisze these
at sdght, understeand thelr meaning and learn
to sound the component parts thepeof,

Studentts Objective: To learn to read and understand the
blessing for wine.

Pupll - from POUKET PLASH CARDS, out cerds
1y 15, 19, 46, %7, 48, have ready, card
&=2 of PRAYIR STUDY CARDS.

Teagher » flannelboard, cards besring the
words of the blessing for wine
(BEVEN ADDITIONAL PRAYURS, UVAHO flannelm

board mabaerials)

Preparations

Motdvationt @ kiddush cup, or a ploture of & man reciting

the kiddush.

Development
Hold up kiddush oup What do you think this {oup) is9
oy pleture. {What does the pleture tell us?®
When is 1% used? How? By whow?
Does the user do something speoial
when he uses 149
{blackboard) What i@ a blesaing?
BB write THANKS -~—> |Why do we give thanks? To whon?
BB write
BLESSED BE e 3 {Bxplain relationship between these)
PRALISED BR . .
Do we glve thenks in any special way¥
In & speoial lenguagey
(Bxplain use of Hebrew in tradition)
How do we address (od?
BB write
LORD e | e pofer bo God as the Lord)
ADONOY in Hebrew we say ADOWOIL,
{flannelboard) We use a speeial symbol for the
PB place worde word ADONOIL.
sard ‘?? Plage your f[lasheard #l3 on the desk | oo
in fronb of you. Point to the card 1
a8 we say YA-DO-NOIN S
{4rill in coneert and individually)




paruet

BB  write ':T-ﬂg

rp [ ] [103]

drill

s O]

O
BB int,
drill

el
BB N

B

In Hebrew, there is a word for
Wplessed be", or ‘praised he" thatl
is used in most blessings.

The word for blessed or praised la

BORUCH. Let us all say 1t together:

"horugh®

Place y@ﬁr £lasheard #1% at the right
of #19. - .

s I point to the flannelboard cards;

let us all say the words together:
"horuch adonoi®
Letls do 1t again, « but this tiwe
peint te each of your {lashcards
as you say the word.

A very important word in all owp
prayers and blessings ls the word
which direots the blessing %o Ged
by using the word meaaing YOU.

This word is ATO. Let us all say
this word togelhers
nato®  (repsat)

what does ATO meant
{pupilt: ATO means YOU)
Place your flashcard #48 between

BORUCH and ADONOXI with all thres
cards showing transliterations,

Who can read the three words stariing
with BORUCH?
(arill)

Now turn yauf gards over se bthat the
three gards show only the Hebrew,

Let us all asay BORUCHE ATO ADONOL tow
gether and point to each word as
we say themi

] ooy @03

Point to your card which says ADONOI.
who is ADONOY %
In Hebrew, the word for God is Bl

SrgHENY

Look at flashoard 47 11M2%

Which part of this word is BL %
The whole word means Your God",
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drdlls atuvdents poini
to eash onrd ap they
say Yadonol elohenn®

drill eash line
repeat with seaning!
BORUCH ATQO =
pralsed be Bhouj
ABONOT BLOHERY -
Lord our God,

o
(V.14
wo

mp 07 T2

drill

Place your ADONOI ceard baslde the
pard for BLOHDNY
o] ]

Both onrds together mean “the Lord,
our God",
Who can read these together?
(a~downol ewloshewau)

Rearrange the gards so that sards
#1.5% and #48 are above wl9 and #47,

]nnx"q T2’

a2 "

Just as the leader or ruler of a
gountry is referred to as the
president or king, ADONOI RLOHENU
is alse referred %o as the ruler
or king., We say ADONOI BIOBENU is
fhe King of the whole world, op
the Ruler of the unlverse,

The first word MELECH meavs king op
ruler. Lot us say it Logebhur:

Ymelegh®

The second word HO'OLOM means the
world or the unlverase.: Let us say
it together:

"ho *elon"
When these words appear together like
this, MELECH RO'GLON means what?

{king of the worlds 3
{(king of the universe; )
{ruler of ithe world; )]
{ruler of the universe.)

Let uws read the twe words together
#melech hotolom®
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’ [Oax] 303
raer] [

drills
boruoh aie adonod
eloheny melesh ho'olom

drill olaas in
unisony slse
individual sbudents

vefar to
kiddush cup

(,\ (3l GO'G'E

10 e i

drilld

read blessing
slowlys elass
repeabs

62

Place flashoard #46 (melech hotolom)
with tranmliteration showing, just
below ADONOI ELOUBNU, :

Now we have three lines. Let's read

gach line stearting with BORUYCH ATO at

the top. Remember to polnt to each
word as you read it

Now arrange these cards in a slagle
line as bhey appear in the prayers
hook. Make sure you gan see Lhe
1ittle nmmbers in the upper vight
corners of ine dards. The first
card will be #15, then &8, 19, 47
and 46, [ [ [T [~

Ag we read this Lline, stariing wiih
BORUCH,; peint to each word,

what we have read ie the cpening
phrase of most blessings in which
we prajse the Lord our God, King
of the universey

What are some of the things for which

we praise God?

What do we praise God for when we use
this gup? Por wine, because 1t ls
the symbol of the winyards which
repregent God's blessings upon usy

Binge wing is made from the {ruit of
the vine {(grapes), we conglude our
blesaing by declaring God is the
greator of the frult of the winey

In Hebrew, the creator of the frult
of the vine is sald in three words,

et ns all say these words together
as I point to thems {(repeab)

At the and of your row of cards,
plage card #L, with the sovad-words
(transliteration) fase up« Let us
read bhe cards

Yhowre p'yd haegowfen

I will resd the entire blessing for
you as you peint Lo each word in
the sentenda.

0%y T?nerbx v oanN Ti1a

}‘DR:" 99 N\



show ploture

ralae oup and
chant slowly.

wnisen chant

shaes rends

slase resds
glass chanty

drdlls yepeat by
different siudenis

asaignanent
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Here is a plotups of 2 man saying bhis
blessings The bleeasing is ¢alled
KIohugls mony people sing the KIDDUSH.

I will sing it for you.

How; sing after mey
BOHUCH ATO ADONOY {wepeat)

BLOHENY MELEOH HOYWWLOM {repeat)
BOSRE PRI HAGOFEN (repeatb)

1 Letts sing 4% through together.

Open your PRAYER 3TUDY QARDS fo
Bard fwed

Let ug rond the bleselng ia Hﬂg&i&%m

Let ue read the Hebrew on the bagk of
thie card.

¥e shall now chant it

Turn the gsard over again to show ihe
Bobrew without the Baglish sounds.

As we pheat Lb mgeding polat Lo eseh
word, :

For your homework, sbtudy osrd jied

Next bime, we will vead bhis blessing
in the prayerbook.




Sample Lespoa 'RY

Teacher®s Almr Teo teach students to recognine, resd and whani
She BORYCRY blessing aad o recoguize sindlars
dbdes of wopd parts end thelr sounds.

Student's fhjective: To learn the BORYCHU blesaing.
Hotdvation: Selel review of the blessing over the wine.

frepavationt Pupil « POCKET FLASH CLRDS #LL, 15, 19, 20, &6
FRAYER BRURY GARD B
Undon Prayer Book {p. 29)
$oagher - flasnslbosed, sards besring the words
of the blesslag (BOR'CHU)
(Selected fravers for the Fleanelbovard,)

T (haAKG)
Developnend
¥B place cards for ¥ho casn resrrangs theae gards so
words of wine blessing taat we can aing this blessing
2“1 E&Wﬁfﬁm *Em"‘ﬁ%ﬁ“ ﬂmyr@guly?
raneve alk carde exeept {olasn diants blessisg fer wine) - — —

n21yn #he oas resall how we say this word
alone? (hotolom)

¥ou @ill Find 4% on your {lashcard

i #46, Lot ue all say 4% togeihers

¥B "ho fokom®

o>y
ook at these twoe wads on bthe

0e1y? flanpelbonrd. Do you see any
ditferonne between thewm?
¥Yes « the first lebier.

How do you sound bthe firet pert of

BR N thia word?

T {point bo ho'elom) "he
BB n%1y sow 48 the rest of the word sounded?
* v Mo Lom

{drill O=-LOH)




>

BB oo1y ¢
T
o]
N{g
BB VI
~lo*‘?9 ‘9"0"\

A9
™ DV

¥B [O27] [ 72h]

[zv1] [a=v7]

3
\ \loo‘oo
. o

i bah

B EREYR]
[3v] [e2v2] [T7ana] [F] 73]

The new lelter is sounded like the
Bnglish lebtier “LY, When we pul
it front of O-LOM, the whole word
sound L *OLOM.

{drills HO'QLOM and L1GLOM)

LYQLOM 1e hardly ever read alone;
It is part of a phrase which has
anothser new word, Together, they
mean ¥forever and ever®,

Letls read both words whioh I have
wedtbten on the board.

(drdills L'OLOM VO-ED)

Look at flasheards ph6 and #12s Do

you recegnize anything similap?

{drills MELECH HO'OLOM and )
{ LIOLOM VO-BD )

Place in a row, the following flashe
cards starting on the right with
#15, the BORYCHYU card:

.
( 12, 20, 19, 15 )

1Whe can read these cards in order?

Which iz the new eard? (#20)
(drills HA-M'VO=ROGH)

How lebt us see 1f we gan read bthese
four ¢arda?

{boruch adenoi ha~ntvoraech
Ltelom vowad)

Can you see any similarity in the
words BORUCH and HA-~MYVOROUE 7
If you know the mesning of BORUGH,
gan you gueas what HA-M'VOROCH

might refer to?

(explains "blessed" vs “one who
is blesssdn)



FB

(71102 KEREY

Can you think who is the one who is
to be praiged? {(God)

Let us read together asg I polnk to
these words on the f{lannelboard.

{drilld)

Now look at FRAYER STUDY OQARD Bed,
I will read the lower line for youi

"Roruch Adonol baemtvorcah
Yiolom vowed®

{(drill in unison)

In the temple, it ds often chanted
like thiss

{teacher chants slowly, class )
{repeats; unse Union Hymmal or)
{Union Songster, )

Uging thiz card (B-2) I shall pretend
to be the vantor or rabbli and you
will be the congregatlon. I will
ghant the first line and you will
respond by chanting the second
lines

{(toacher chants: bowr'ehu es a-donod,

hamm'vaafgﬁh»
{class chanbss bo~ruch a-donod
{ hawmtVo-roeh
( lialom vowad,
{roepeat)

Look at the line whigh I shanted.
%hich words are aew?
(bor’shu and ea)
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The little word is siople) it Lo read
ae "easg¥, bBub it do ool trensloebtod.

Bow do yew sound this wordy (E8)
The ether word should be sowewhatb

fanlliar to you because it hes
gone Lebtters wplok we had io

BEICH .
Gon you recognise the fandlliar lettere?
I
=

{analyse component purts of 13 )

The ‘lﬁ’t’i&r&x‘ D has the seae sound asp
the Letter | .

Whe oan sound the letiter D ¥

Whe ecan combine the O with the ] ¥
(Clgmon )
Whe will try teo read the hole word?
{BORYQHU)

fiow we should be able Lo read both
lines of card bed,

- Let's resd Loth lines Legelher.

(all ready teacher ohants fivet
{and claes pepoats fivet Line,

Now we can have & short servigs deill
using the blesaings we Lnow,

Fg will uwae the Union Prayer Book,
e will have the epening part of the
sapvice and findabh with the hilddush
which you studied last weel,

We will start on page 29 and then bBurn
o page 93 for the Hiddush.

{do entire page 29 and lower part
{of page 935,



¥a

Ansignsent

How many of you kaow btho JH'MA2

{ariil)
Turn bo book of PRAYEDR STUDY CAld 8-l

How many words gen you reduozgnizne sn Ghe
gegond lina¥

{boruch, l'elom, voeod )

How look at the Hngligh leblera fox
the words oo the Tiret lioe. Do
you ses anythiasg sbtrange?

{explasn that both words ave read
{m3 ADOROIL,

fdrdilil card p=l for gorragtoess

ol souad,

practice al bhuones

garde Bel, 8«2 sod ped
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Bample Lesson Q!

Teacher's Alm: To teach the SH'MA, ADONOI YIMLOOH and
word ldentification,

dtudentts Objectiver Yo learn the SH'MA and identify words
of the previously learned blesuing.

Preparations Pupil - POUKED FLASH CARDS 8, 7, 6, 15, 14,
13, 12, 19, 22
PRAYER BTUDY CARDE Bel, Be2, Be3
Hndon Prayer Book

Toaoher » fiannelboard cards from Belevted
Hebrew Prayers for use with tae
Wlmﬂﬁa&,ﬁw&rﬁ, (UARGY and Heven

Additicnal. Prayers for uae With the
?La&m@&b&arﬁ (UREGY

FPlannelized Art Sheets (UAHQ) for
preparation $?'wri$imai transliters
giklon cards.

Moblvabtion: (lasn Hebrew gomes.

Pevelopment
FB (flaonnelboard) Sing and dprlll the SH*MA
arrange vards of Open your prayer book to page 51,
SRYMA prayex. Poind to each word ae we sing

the SH'MA agein.
over sach card place
8 oerrespohding » |
transliteration card, |[Wow alese yeur prayer hook and we'll
play & ganeé.

&& seleet 12 children; 6 to remove
ERIESRINEET one transliteratlion gard each,

and 6 to remove ocne Hebrow eard

wﬁﬁ@hw

o
(]
W .;t.-""“‘.A

[Tree| [mam] [1rnex| Wateh who your partner is by the caerd
he removes,

[%hildran remave gards albernately,

Hebrew and trensliteration.
¥ Thase cards can be
propeared by the teaohe
er, with heavy crayon
an Plannelized Art Sheoets




FB

How we will sing the SHYMA very slowly.
As we ping each word, the two students
who have the cards will replace thenm
on the flannel board.

9%&&&& repeats SH'MA when all the
cardd are rebturned to the Flansel
,\?&3&#@; )

)

arvange cards

{(Hebrew)

I heve another game of "Mateh LM,

'&rranga for teams of 2 or 3 to
wateh cards in turny incorrect
matehing loses turn.

after geme, give all translitere
ation cards to captain of one
tean and the Hebrew cards to the
gapbain of the other bteam.

The first capbein will place the trange
literation cards in correct order, -
but steriing at the gight,

 The second captain will mateh these

gards by placing the gorrest Hebrew
gards under them,

seore the time and then give bthe
first captain an epportunity te
better his oppenentta score.

¥B

aprange cards

QE@D ‘aﬁﬂ
[6o] =

aziye)

[1m3en]

We will play the same game but with a
different set of cards,

Which words ave old friends?
| (T2, caye, ™)

read prayer for olassy chant it
uglng the sane melody as was used
for the SHYMA,

gall 3 children o remove the 3%
sets of knowa cardss Dborueh,
Liclom, vowed, S

the remalining cards arve
show, koved, mel'ohuso.

.
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Wow I will remove the btop cards {(translit.)
and give them to different children to
replace bhem in thedir proper places,

We will all recite the word as the gard
is replaced:
Hahap' Skovod? Baal fohago?
after all cards are replaced,

diatribute the 6 Hebrew vards
to six ebildren. : .

A we sing BORUQH SHEM, bthese children
will replace the proper Hebrew cards,

1B Wetll play anobher game of matehlang
with theme cards. (on flannelboard)

&
SHEM T111 am before with the geme with
me mm | (g
[ocom) !
;
] H
[ Now plage your pockst flash cards te
form the SH'MA and the BORUCH SHEM. :
gheok for sovvedcbness by
galling off numbersi
& ? 8 |
. 12 13 Lh 15
Point o each word as we chant both
parta of the SHYM4,
¥B Turn to page 319 in the prayer book.
Can you find this prayer? (flanvelboard)
(] [e21v2] [7en] What does it mean? (Bng, translabion)

Whioh of the Hebrew woprds gan you readf

["} Qs1ys Tw]




FB

=]
S

qimLoct  perety

BB o T2

'8 [ [meve] (TR 7]

Look at the new word. (qul)

Does it remind you of a word we learned
last week?®

Do you remember what selech means? (king)

What does yimlech meanf Look at your
prayery book agaln.

Lot us read the sentenve btogether, (drill)

Arrange your pocket flash sards to form
this sentenge., Point to each word as
wae reciie the sentenge together,

[a1s6 call on individual shildren

In the temple, this praysy ls usually
sung. In our Semple it is sung liks
this, (ehant)

et us chant it tegether,

Be
1) p 315 bor'ehu
2y B4
%) 317 sh'me
4) 316
5) 3.8
T T8) 319 adenod
Tyinlegh

7) 93 kiddush

How we gan sxpand our worshilp serviae.

’%ﬁlw@t ghildrena to be readersy
all Hebrew parits are to be
repeated by the elass, and
bhen sung.

We will follow the order of the service
as I have listed the pages on the
hiaakhoard.

I will assign parts, %hen we come Lo
the Hebrew readings, the reader will
read along flrsbt, then the vlass will
repeat it and then we shall wing 1t

We will conelude our service wlth the
kiddueh which we learned last weelk,

Asslpnment

roview PRAYER STULY CARDS B«l, B2,
A=2 and the lower part of Be~3.

naew worki study uppsr perd of B3

go over the aew wprk guiekly

o make aure the students oan
pronouney the transliteration
and mark the syllables te be

i@emantaﬂw
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