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Digest

Jewish summer camps have j)roven to be the most valuable tool in raising Jewish
identity and participation. However, even with all of the worship services, Judaic
programs, and other various activities at camp, the one thing that has been shown to have
the greatest effect on an individual camper is his or her counselor.

The need then for able counselors is paramount. A good Jewish counselor is
guided in all that he or she does by Judaism and demonstrates to his or her campers the
importance and relevance of Judaism. Therefore, the goal of this thesis is to provide a
Counselor-In-Training (CIT) curriculum for training a Jewish-Counselor, a unique entity
in which every aspect of the role is grounded and framed in Jewish teachings and texts.
This curriculum differs in content and purpose from that of a secular counselor-training
program. The curriculum teaches camp counselor skills from the basis of Jewish values
so that these skills and Judaism are fully integrated. Additionally, it is my hope that the
curriculum will serve to increase the Jewish identity of the participants.

Chapter one presents a brief overview of the history of Jewish camping in
America, tracing its development through recreational and educational stages,
culminating with the creation of movement oriented camps.

Chapter two gives the current population and employment data of Jewish summer
camps focusing on the movement camps of the Union for Reform Judaism (Reform) and
Ramah (Conservative). Through interpretation of the data, the impact of the counselor as
the single most important factor in positively affecting a camper’s Jewish identity is

discussed and I establish the need for a CIT program that addresses this phenomenon.




This chapter also presents the Jewish camp as a system, which highlights the potential
camp-wide impact of a new CIT program.

Chapter three surveys and analyzes existing counselor training programs and
counselor handbooks on the basis of the program’s or publication’s ability to produce
uniquely Jewish counselors.

The main section of the thesis begins in chapter four with the proposal of a Jewish
Counselor-In-Training program designed to produce Jewish-Counselors. This chapter
contains an introduction to the curriculum, showing the curriculum’s foundations in Pirke
Avot 6:6, which lists forty-eight midot (values) needed for the acquisition of Torah, The
forty-eight midot and their accompanying skill sets are divided into four categories based
on Brian Hall’s findings in his study on human values: Instrumental’, Interpersonalz,
Imaginal’, and Systemic®. These divisions provide the framework for the curriculum.

Chapters five through eight contain the curriculum with detailed daily lesson
plans. The curriculum is divided into four weeks, each week designated to its own
chapter. The first week of the curriculum focuses on Instrumental Skilis, the second week
focuses on Interpersonal Skills, the third weeks focuses on Imaginative Skills, and the
fourth week focuses on Systemic Skills. The curriculum firmly establishes these skills in
a Jewish framework by using Jewish texts as the basis for discussion and development of

the accompanying Jewish values.

! Skills necessary to get the job done; i.e. emergency responses, supervision techniques, infirmary
?rocedures, roll call etc.

Skills in dealing with others; i.e. communicating with a child, appropriate expressions of feeling,
discipline, manners, civility, self-esteem, working with others, creating partnership, trusting etc.
3 Skills that allow you to plan for the future and move away from the ordinary; i.e. creativity, critical
thinking, problem solving, thinking outside the box, brainstorming, visioning etc.
* Skills that make use of the knowledge that you are part of something much larger than the self: i.e.
anticipating outcomes, understanding the entire system, strategic planning, ability to process, feedback,
understanding responsibility, accepting consequences.
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Preface

The Union for Reform Judaism [URJ] operates twelve movement-sponsored
overnight camps in North America. Ramah, the camping arm of the Conservative
Movement, operates seven movement overnight camps. Together these nineteen camps
serve over 13,000 liberal Jewish youths each summer. These summer camps have proven
to be the most valuable tool in raising Jewish identity and participation. Even with all of
the worship services, Judaic programs, and the varied other activities at camp, the one
thing that has been shown to have the greatest effect on an individual camper is his or her
counselor.

The need then for able counselors is paramount. There are many counselor
training programs, as well as ongoing staff training programs in place that teach how to
be a good or better counselor. However successful they may be in making Jews good
counselors, the existing programs fail in the attempt to make a good Jewish-Counselor.
The Judaic components of these courses are superficially added, or consist only of a
separate unit. A good Jewish-Counselor is guided in all that he/she does by Judaism and
demonstrates to his/her campers the importance and relevance of Judaism. Therefore, in
training a Jewish-Counselor, every aspect of the counselor role should be grounded and
framed in Jewish teachings and texts. This type of training would further the missions
and goals of the movement camps.

To train uniquely Jewish camp counselors, the training curriculum needs to differ
in content and purpose from that of a secular counselor training program. The curriculum

should teach camp counselor skills based on Jewish values so that these skills and




Judaism are fully integrated. The curriculum should also seek to increase the Jewish

identity of the participant.

Raising the Jewish identity of camp counselors is the key to increasing the Jewish
identify of the campers. American psychologist Hebert Kelman states that the center of
every person is his or her “personal identity.” This identity is not only how people see
themselves, it is also how they present themselves to the world. For a Jew to have a
lifelong relationship with Judaism, his or her “personal identity” must include a healthy
Jewish identity. This identity formation is a lifelong process that occurs at different life
stages and at different rates for different people; however, “critical periods” do exist in
which the possibilities for learning and growth are maximized.! These “critical periods”
happen when one is engaged in Jewish education, both formal and informal. In order to
be effective, this education “should contain cognitive, affective, and behavioral
dimensions. It should [also] incorporate the “group nature” of Jewish identity. [And] it

should give prominence to the importance of role modeling.”

A camping environment is
perfect for helping to instill a Jewish identity in that it contains cognitive, affective, and
behavioral oriented programming in a group setting. The counselor is the most accessible
and visual role model for the participants in any camp program. In this regard, we can
look to counselors at a Jewish summer camp as teachers of Jewish identity in the way
they model their own relationship to Judaism for the campers in their charge.

Presented here is a model curriculum for Jewish-Counselor training completely

based in Jewish teaching and text. The hope is that counselors will believe Judaism

informs their decisions and actions. Jewish-Counselors will embrace their own Jewish

' Sherry Rosen. Jewish Identity and Identity Development. (New York: The American Jewish Committee,
1995) page 10.




identity so that they can help others to form a Jewish identity. It needs to be made clear
that there is a difference between being a counselor at a Jewish summer camp where
Jewish identity and the practice of Judaism is paramount, and being a counselor at a non-
religious camp that Jews attend. Even though the job descriptions could be very similar,
the expectations of the counselor’s behavior are different. What is necessary to make
these expectations clear is something completely new and uniquely Jewish within a
framework that comes from Jewish tradition itself. The curriculum presented herein is an
attempt to create a new entity, the Jewish-Counselor. A Jewish-Counselor is a camp
counselor that is distinctive from all other camp counselors in that his or her skill set is
beyond that of a camp counselor at a secular camp. He or she is a specialist in providing
care and programming in a Jewish environment to Jewish children. The Jewish-
Counselor’s skill sets, behaviors, decisions, and actions are informed by Judaism, Jewish
values (Midof), and the understanding of the enormous impact they will have on the

Jewish identity of the campers.

? Rosen, Sherry, page 18.




Chapter 1

A Brief History of Camping in the United States

Each summer some five million American youngsters attend more than 8, 500
resident and day camps, along with more than 330,000 full time employees. That
annual Tide of campers, aged five to seventeen, takes part in an indigenous rite of
passage more than a century and a quarter old, a phenomenon that has since
expanded worldwide.’

This one hundred and twenty five year history of organized camping grew out of
two much older customs. It is significant for this study that one of these customs was
religious in nature. In the pre-Revolutionary War period, there were religious camp
meetings for families held away from settiements. One evangelical camp boasted of
drawing 25,000 participants in 1801 during its season of operation.* Although these
types of encampments were for family units, they popularized the idea of “going away”
for social and religious gathering. The second custom provides the foundation for the
camping movement engaging children away from their parents. It was becoming
increasingly popular to send a child to relatives or acquaintances for schooling,
professional training; some were even sent as domestic servants. These trips required
that the child spend a significant period of time away from their parents. It was the
understanding that these sojourns away would serve to educate, broaden experiences, and
help develop the overall maturity of the children, preparing them well to enter
adulthood.’

However, it was not until the Civil War that organized camping came into being.

Since that time, summer camping has remained dynamic. Organized camping has

*Daniel Cohen. “Outdoor Sojourn: A brief History of Summer Camp in the United
States.” Jenna Weissman Ed., A Worthy Use of Summer: Jewish Summer
Camping in America. (Philadelphia: National Museum of American Jewish History, 1993).

¢ Ibid.




progressed through different developmental stages, moving from “recreational centers to
comprehensive institutions where the lives of participants are positively affected.”
Recreational Stage

The primary objective of the earliest summer camps was to contribute to the
health and wellness of the participants. “There was no presumption that a financial gain
would result, nor was there a plan for specifically instilling in campers any particular

ethical precepts.”’

The first of these recreational camps held its first session in August of
1861, the first summer of the Civil War. Fredrick William Gunn, a schoolmaster in
Connecticut, credited with founding the organized camping movement, took his student
on a forty mile hike to the Long Island Sound and spend two weeks modeling the
soldiers’ experience of living in tents. They boys told stories around campfires, followed
the progress of the soldiers, and played in the water. Gunnery camp continued to operate
in this way for eighteen summers.®> Camps of a similar vein include a camp founded by
physician Dr. Joseph Rothrock in 1876. His aim was to improve the health of “weakly”
boy by prescribing a four-month program of outdoor physical strengthening activities
held over the summer months.’

Educational Stage

It did not take long for educators to discover the potential for learning in a

summer camp setting and some movement to the educational stage was almost

 Ibid.

¢ Jonathan Bennett Cohen. “What I Did for Surnmer Vacation and How it Changed My Life: The Impact
of Jewish Camping on the Lives of Those Active in the Jewish Community,” (Master’s Thesis, University
of Southern California, Schoo! of Social Work in co-operation with Hebrew Union College-Jewish Institute
of Religion, 1991) page 8.

7 Ibid.

¢ Cohen, Daniel.




immediate. The full thrust of educational camping, however, did not take shape until
after World War I. The initial developments in education camping included Ernest B.
Balch’s private camp, which opened in 1881. He is considered by some to have been the
true founder of the American camping movement because he had set forth clear
educational objectives. His intent was to teach responsibility for self and others by
involving the boys in the planning of their own educational programming. He gave his
camp an Indian name, Chocorah, which paved the way for so many other camps to do the
same; Indian Lore became a point of identification for residing in the outdoors. His camp
operated successfully for nine seasons.'® Also noteworthy here is the first religiously-
oriented camp established in the 1880’s by Reverend George W. Hinkley as part of his
church’s educational programming. His camp was located on Gardiner’s Island, Rhode
Island, and had religious and educational activities in the morning and recreational
activities in the afternoon."!

With the establishment of the YMCA camps by Summer F. Dudley in 1885, the
camping educational model was firmly established and soon became a nationwide
phenomenon. Summer camping opportunities were soon expanded to include programs
for girls. At the turn of the century, Dr. and Mrs. L.W. Cobb established an all-girls’
camp in Bridgeport, Maine. With programs available for every young person in America,
the movement continued to grow, necessitating some sort of professionalization and the
first camp directors’ association was formed in 1916."? In that same year “Charles W.

Eliot, the president of Harvard University, claimed that ‘the organization summer camp is

® Daniel Isaacman. Jewish Summer Camps in the United States and Canada 1900-1969: A Dissertation
Submitted in Partial Fulfilimein of the Requirements for the Degree of Doctor of Education. (Philadelphia:
Dropsie University, 1970) page 91.

' Isaacman, Daniel, pages 91-92.




the most significant contribution to education that America has given to the world.””"?
With this development the camping system grew to understand itself as a liberal arm of
the educational system. Educational camps continued to progress adding dramatics, arts
14

and crafts, dancing, music, and character-building components to their programs.

Considering the fact that American camping is dedicated to the ‘mental, physical,
social and spiritual growth of individual campers,’ it is of historic interest and
significance, that, without evidence of communication, the first three major
attempts at organized resident camping in the United States were made by an
educator, a physician, and a clergyman.'?

A Brief History of Jewish Camping
Leading to the Development of Movement Camps

The Jewish camping movement mirrors that of the larger American camping
movement. The early camps were designed primarily as recreational programs for the
children of immigrants from Eastern Europe to get them out of the confines of city life
and improve their physical well-being. The first of these camps was Camp Lehman,
which was founded in 1893 by the Jewish Working Girl’s Vacation Society. These
camps were Jewish only by population and dietary restrictions; there was little or no
worship or study.'® Soon, these camps were taken over by the national Jewish Welfare
Board, which enhanced the camp program by adding some cultural and educational
components. This sparked the development of community based Jewish camps that were
sponsored by local Jewish Community Centers and Young Men’s Hebrew Associations

that reflected the practices of their individual communities

"' [saacman, page 89.
12 Cohen, Joanthan, pages10-12,
13 Isaacman, page 37.
" Cohen, Jonathan, page 9.
'S Isaacman, page 89.
Isaacman, page 119,




Jewish educational camping started with the organization of Camp Cejwin in
1919 by the Women’s Auxiliary of the Central Jewish Institute. In its formation, Dr. A.
P. Schoolman was appointed as the director. His idea that camp ought to include a
significant Jewish cultural component changed the face of Jewish camping in America.
Schoolman innovated both the structure and program of the camp. The structural
innovations he initiated included: assigning places in camp Hebrew names, emphasizing
Shabbat in the camp schedule, holding regularly scheduled religious services,
maintaining kashrut in foodservice, and hiring only Jewish personnel as camp counselors.
His innovations for the program included: emphasizing Jewish culture through the use of
Jewish songs, plays, and dancing; adding programs of study in Hebrew, Jewish history,
Liturgy, and Bible; and discussing contemporary Jewish issues. This model for the
Jewish camp has been successful to the present day. !’

Based on this model, camps with particular educational emphasis began to emerge
by the early 1930’s. The most significant of these theme camps were the Zionist camps
which “emphasized the Israeli spirit [including] self government, physical work, and
maintenance by campers — in the pioneering spirit of their contemporaries in Israel,”'®
and the Hebrew speaking camps which emphasized the use of Hebrew as a living
language. The idea of creating camps with specific Jewish goals, like the Zionist and
Hebrew camps, was taken to new arenas with the next significant development in the
history of Jewish camping; namely, the creation of denominational, movement-wide

camps that taught a specific type of Judaism.

'7 Cohen, Jonathan, pages 16-17.
'8 Cohen, Jonathan, page 17.




Over the span of seventeen years between 1947 and 1964 each of the three major
denominations of American Judaism opened at least one camp. The Conservative
Movement was the first to do so, opening Camp Ramah in Conover, Wisconsin in 1947
and over the next twenty five years

a network of resident camps was established so that today, besides the Conover,
Wisconsin, site, there are Ramah camps in Lake Como, Pennsylvania (Camp
Ramabh in the Poconos, founded in 1950); Palmer Massachusetts (Camp Ramah
in New England, open at East Hampton, Connecticut, in 1953 and moved to the
Palmer site in 1965); Ojai, California (Camp Ramah in California, founded
1956); Utterson, Ontario (Camp Ramah in Canada, founded 1960); and
Wingdale, New York (Camp Ramah in the Berkshires, ogened at Nyack, New
York, in 1961 and moved to the Wingdale site in 1965).!

It was followed by the Reform Movement which opened its first camp in 1951 in
Oconomowoc, Wisconsin, under the name Union Institute (now Olin-Sang-Ruby Union
Institute). To date the Union for Reform Judaism (formerly the Union of American
Hebrew Congregations [UAHC]) has opened 11 additional sites around the country and
Canada including: the URJ Kutz Camp (home of the NFTY National Leadership Center);
the URJ Northeast Camp Institute including the URJ Joseph Eisner Camp in Great
Barrington, Massachusetts, and the URJ Crane Lane Camp in West Stockbridge,
Massachusetts; the URJ Camp George in Parry Sound, Ontario; the URJ Camp Harlem in
Kunkletown, Pennsylvania; the URJ Coleman Camp-Institute in Cleveland, Georgia; The
URJ Camp Newman in Santa Rosa, California; URJ Myron S. Goldman Union Camp-
Institute in Zionsville, Indiana; the URJ Henry S. Jacobs Camp in Utica Mississippi; the
URJ Greene Family Camp in Bruceville, Texas; and the URJ Swig Camp-Institute in

Saratoga, California.

' Burton 1. Cohen, “ Brief History of the Ramah Movement” in The Ramah Experience: Community and
Commitment, Sylvia C. Ettenberg and Geraldine Rosenfield Eds. (New York: Jewish Theological
Seminary, 1989) page 6.




Camp Morasha of Lake Como, Pennsylvania was created by Yeshiva University
in 1964, making it the first Orthodox Movement camp, and it is still in operation today.
Due the multitude of Jewish organizations that classify themselves as part of Orthodox
Judaism, a survey of all of these camp would be impractical here. However, the reader
should know that a number of other Orthodox camping options exist including NCSY
camps, Mesorah Camps, and Hillel camps. The most recent entry to the category of
movement camps is the 2002 opening of the Reconstructionist Movement’s first camp
session at the host facility Camp Henry Horner in Ingleside, Illinois.

Although these camp differ in ideology, their missions are quite similar.?’
Movement camps are seeking to create the ideal Jew for their own community. The
camp experience is designed to provide an opportunity for Jewish living with the ultimate
goal of building Jewish identity and commitment. Movement camps are in the business
of shaping the future of their movements. These camps combine Jewish values, Jewish
education, Jewish religious observance, Jewish living, and Jewish community (albeit with
different emphases for each denomination) into a summer experience they hope will carry
the camper throughout the year and ultimately throughout the camper’s lifetime. In this
manner, the movement camps have become the highest expression for Jewish educational
camping. “Indeed it is in the communities’ interest to ensure that camps operate at the
highest possible levels, and the benefits of camp are available to the widest spectrum of
Jews. After all without successful camps, there would be far fewer Jews committed to

making Jewish life flourish in America.”?!

% Full mission statements for the Reform and Conservative movement camps can be found in the appendix.
' Eli Valley. “From the Editor, Jewish Summer Camps: Our Precious Resource” Contact (4, 3, 2, summer
2002).
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Chapter 2

Jewish Identity and the Jewish Counselor

There are no limits to the opportunities available to the liberal Jewish youth of
North America. Freedom and choice are the backbone of the society in which these
youth are raised. While this phenomenon is an extraordinary achievement in the history
of Judaism, it endangers liberal Judaism’s future. Increasingly, Jewish identity and
participation in the Jewish community is becoming a choice. Scholars agree that since
“attitudinal or behavioral Jewishness has increasingly become a matter of individual
choice rather than of social designation or familial expectation...it is critical to
understand under what circumstances such ‘voluntary Jewishness’ develops and
flourishes.”?

According to Perry London and Barry Chazan, Jewish identity can be measured
by gauging a person’s commitment to: a feeling of connectedness to the worldwide
Jewish community, and particularly to the community of Israel; ritual practice and
holiday observance; Jewish literacy; associating Judaism with positive humanitarian and
ethical values; and a desire to maintain Jewish distinctiveness within American society.?
These commitments are not easy for any person to make. They are increasingly more
difficult for liberal Jewish youths due to the following four obstacles:

1) Few Jewish Exemplars - The American Jewish community is now
primarily third- and fourth-generation. In most cases this means that
children now starting their education do not have direct access to
grandparents or other extended family members who were reared in
organic Jewish environments and could serve as Jewish exemplars.

2) Limited Jewish Reinforcement - In the earlier traditional era, Jewish

learning was functional: what you learned as a child you could apply in
the Jewish society in which you lead your life. Today most Jews live their

22 Rosen, page 2.
3 Rosen, pages 7-8.
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lives in secular environments. In such environments, Jewish learning and
literacy have little utility and receive scant reinforcement.

3) A Post-Isracl/Holocaust Generation - For American Jews who grew up
in the decades before World War I, experiencing the Holocaust and the
birth of the modern state of Israel were major determinants of their Jewish
identity. The great majority of American Jews having children today had
no direct experience with either of these two monumentous shaping events
of Jewish history. What is to fill this void?

4) Limits to Freedom - Freedom of choice in personal identity seems a
desideratum, on the principle that a self-selected identity is more
meaningful than an imposed one. Unlimited freedom of choice in the
realm of Jewishness becomes an obstacle in that it leads to definitions of
Jewish identity, which may have little grounding in the Jewish heritage.
These are behaviors or values, which are labeled as Jewish, but are not
authentically linked to Jewish values or experiences. If the bases of
contemporary Jewish identity become too attenuated, can they survive
transmission to a next generation?*

Movement-oriented Jewish summer camps respond to each of these obstacles by
providing role models, reinforcing Jewish learning and practice, providing tangible
connections to Israel and Jewish history, and creating boundaries of what is considered in
or out of the community. Thus, “repeatedly and consistently, researchers have
demonstrated that experience in the quality, non-profit overnight camps of the Jewish
community is among the strongest means to build Jewish identity and commitment in

young people.”?

The power behind these camps lies in the fact that they control the
child’s total environment twenty-four hours day, seven days a week, for four or eight
weeks over the summer. “In this time [camps] provide more experience in Jewish living
than an entire year of class instruction.”?®

To date there are approximately 152 Jewish camps in North America which serve

close to 83, 000 Jewish children each summer. Of those 152 Jewish camps, there are 29

*Bemard Reisman, “On Jewish Identity,” The Pedagogic Reporter: A Forum For
Jewish Education (41, 3-5, winter/spring 1991).
5 Arian, page 3.
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movement camps that serve about 18,000 campers each summer.?” Of specific interest to
this study are the seven Conservative movement Ramah Camps, and the twelve Union of
Reform Judaism Camp-Institutes which together serve 13,000 liberal Jewish youths each
summer.

Of these 13, 000 Jewish children, some have positive experiences and some do
not. The camper’s experience at camp is dependent on the relationships he or she forms
over the summer. The key relationship is between camper and bunk counselor. “A camp
can have the best facilities and program, but if a kid has a lousy counselor it will be a bad
experience. Conversely, even if virtually everything else about the camp is lacking, a kid
with a fun, caring, creative counselor, can have the time of his/her life.”*® This
conclusion is supported by a study conducted by Amy Sales and Leonard Saxe at nearly
200 Jewish camps across the country including a survey of over 1000 counselors who had
been campers at one time in their lives. The conclude simply “the success of a camp as a
Jewish experience for campers resides almost exclusively with staff.”?

The power of the counselor as role model cannot be overestimated. Campers
mimic and adopt their counselors’ behavior and attitudes at all camp activities, both
Jewish and non-Jewish. A male counselor told Sales and Saxe that “a number of 10- to
12-year-old boys had recently begun to imitate the counselor’s practices of wearing

tefillin, waving tzitzit, shuckling, and standing for the mourner’s Kaddish.”*® The desire

of a camper to want to emulate his or her counselor has the ability to promote learning

% Isaacman, page 37.

2 Amy L. Sales and Leonard Saxe, “How Goodly Are Thy Tents”: Summer camps as Jewish Socializing
Experiences (Hanover: University Press of New England, 2004) page 33.

% Jordan Dale. “Growing Jewishly at Surprise Lake Camyp” Contact (4,3 summer 2002),

2"Amy Sales and Leonard Saxe. “Camp for Counselors” Contact (4,3, summer 2002) page 2.

*® Amy Sales and Leonard Saxe. Limud by the Lake: Fulfilling the Educational Potential of Jewish
Summer Camps (Boston: Brandeis University Center for Modern Jewish Study, 2002) page 10.
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without any formal instruction. Significant here is that still, while knowing the impact
the counselor has on the campers, camps often leave a significant portion of the camp

program for individual counselors and specialists to use as they wish ~ including a

decision as to the amount and nature of Jewish content in that program.*’

At one camp, the arts and crafts specialist tells us that he found some books at
camp with ideas for Jewish crafts. He admits that had he not come across the
books, it would not have occurred to him to add Jewish content to the arts and
crafts program. The environmental education counselor at this camp tells a
different story. In preparing her program, she chose not to incorporate Judaism
because she 'really doesn't know anything about it.' If she were more
comfortable with her Jewish knowledge, she says, she would tie Judaism into the
environmental program.*

Who Are Counselors at Jewish Camps

More than 18,000 Jewish young adults and professionals work at a Jewish camp
[including a Jewish day camp] during the summer. More than half of these, or
approximately 10,000, are bunk counselors or activity specialists who live with
campers in the bunks, lead activities, and generally fulfill the role of big
brother/sister, teacher, friend, and role model. The vast majority of these are
American college-age students, 18-22 years old. Many consolers bring Jewish
skills with them to camp. The majority have been active in youth groups and
have traveled to Israel. Many of the counselors have pursued Jewish education
beyond the bar/bat mitzvah ceremony and beyond high school. About half have
recently taken courses in Hebrew or Judaic studies.... By and large these
counselors are not religiously observant. Asked what is important to their
Jewishness, they most often cite leading an ethical life, making a Jewish Home,
caring about Israel and remembering the Holocaust. These aspects of Jewish life
far outweigh holiday celebrations, spirituality, Shabbat observance and
synagogue attendance.®

These 18,000 employees include 2,658 full-time Jewish staff members at the movement
camps.>*
After recognizing the impact staff has on the campers, the difficulty lies in finding

2,658 quality staff members to fill these positions. "In the current environment, there are

3! Sales and Saxe, Limud by the Lake, pages 10-11.
3 Sales and Saxe, Limud by the Lake, page 11.
3 Sales and Saxe, “Camp for Counselors,” pages 8-9.
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few incentives for young adults to take on the job of counselor ... the benefits that might

entice are not there (e.g., money, recognition, college credit, access to future job
opportunities)."® The Jewish adults that do accept positions at camp do so because they
have an emotional attachment to camp. The draws for these counselors are primarily the

opportunity to work with Jewish youth and to have fun themselves.*

The Counselor-In-Training Program As a Response to Staffing Issues

One answer to this staffing dilemma is for the movement camps to place an
emphasis on their Counselor-In-Training program. In training a significant number of
CIT’s each summer, the camp has the opportunity to increase the pool of qualified staff
from which it can hire. Increasing counselor skills through the CIT program is ideal
because their staff responsibilities are limited and the time available for training is
maximal. Indeed, ongoing staff education during the summer for extant counselors is
important, and to be continued, but to truly create a larger number of ideal Jewish-
Counselors the training program needs to significant in both time and content.

If the ideal Jewish-Counselor is to meet the mission and objectives of the
movement camps, his or her skill set must be beyond that of a camp counselor at an
ordinary camp. The Jewish-Counselor must be a specialist in providing care and
programming in a Jewish environment to Jewish children. The Jewish-Counselor’s skill
sets, behaviors, decisions, and actions should be informed by Judaism, Jewish values
(midot), and an understanding of the enormous impact they will have on the Jewish

identity of the campers. With a specialized CIT program grounded in Jewish text and

34 Sales and Saxe, Limud by the Lake, page 5.
% Sales and Saxe, Limud by the Lake, page 18.
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tradition that teaches counselor skills through Jewish values, and that is designed to
increase the Jewish identity of the participants, , it is possible to produce these ideal
Jewish-Counselors.

Although this training requires time and investment, and its benefits are not
immediately available, if given enough time it has the potential to affect positive change
for the entire camp system. Turning to organizational thinking, a system can be defined
as “a perceived whole whose elements ‘hang together’ because they continually affect
each other over time and operate towards a common purpose. The word descends from
the Greek verb sunistanai, which originally meant ,‘to cause to stand together’."*’ The
relationships between these elements are the key to understanding how a small change
can affect the entire organization. Below is a model systems chart for a Jewish summer

camp that illustrates the potential impact on the entire camp system of enhancing its CIT

Invest in CIT program that .

produces counselors with Jewish- Increased involvement in
Counselor skills and a positive Jewish organizations
Jewish identity

? Fulfilling needs of congregations
- - and movement
Increase in Judaic

Increased quality content and quality
supervision of program

Parents Pleased

Positive influence on Campers’ Jewish

campers’ summer \ identitv increases
* ' Y

. Campers return Increased support and
ig g resources for cam
Campers return as Staff next summer p

and CIT’s Beds Full

%6 Sales and Saxe, “Camp for Counselors,” page 9.
37 Peter M. Senge, et.all. The Fifth Discipline Fieldbook: Strategies and Tools for Building a Learning
Organization (New York: Doubleday, 1994), page 90.




Chapter 3

A Brief Survey of Counselor Training Material and the Need for a New Curriculum

There are a number of counselor handbooks and staff training manuals already in
existence. As is expected, the majority were created for secular camps, and although they
are helpful in developing general counselor skills, their use in training Jewish-Counselors
is quite limited. At the Jewish movement camps, similar handbooks and manuals are
used. Although there are differences for each camp, the URJ camps’ staff manual is
generally divided into six main components: an introduction which states the goals and
mission of the camp as well as the camps connection to the greater Reform Movement
and affiliation with the American Camping Association; an outline of the camp program
including a schedule and a brief description of each activity; an explanation of heath and
safety procedures; an organizational chart showing hierarchy and giving general job
descriptions; an outline of normal operating procedures; and a section of skills and
strategies for the staff member.*® Outside of the introduction and camp schedule, there is
little mention of Judaism other than the Hebrew terms for cabin, camper, program,
counselor, etc. Especially disappointing is the absence of Judaism from the skills and
strategies section, which in its present form does not differ significantly from those same
entries in secular camp manuals.

The Ramah handbook for camp counselors is separate from its staff manual and is
an expanded work on skills and strategies for the camp counselor. The topics covered in
the handbook include: Pre-Camp, Staff Week and the First Week; Praise and Self

Esteem; Helping Children Deal with Feelings; Dealing with Discipline and Engaging

3% UAHC Green Family Camp and UAHC Camp Coleman staff manuals.
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Cooperation; Programming; and Tefilah.** Aside from the Tefilah section, Judaism is
again limited to the introductory section in which the camp’s goals and daily schedule are
discussed.

Under no circumstance should the reader assume that this indicates a lack of
Judaic content on the part of either camp. However, these omissions do highlight the fact
that Judaic content is left up to individual staff members. This points to the necessity of a
CIT program firmly grounded in Judaism.

The problem with the CIT program at the majority of the movement camps is that
they too are left up to the individual staff member who is assigned as CIT director.
Because of this structure, and because of CIT directors’ varying levels of knowledge
about and comfort with Judaism, CIT curricula change from year to year and vary in their
grounding in Judaism. The majority of these programs include extensive counselor skills
that do not differ at all in content or presentation method from those found at a secular
camp. Judaic content is limited to a program designed for the CIT participants just like
programs for any other group at camp. Generally this program is simply tacked on to the
CIT curriculum and is not integrated with acquiring or using the aforementioned
counselor skills. The 2003 CIT program at the URJ Camp George is a good example of
this methodology. It has the most extensive collection of counselor skills of all the
curricula surveyed for this project, but its grounding in Judaism is lacking.

As articulated in the next chapter, a CIT program that lives up to the missions and
objectives of the movement camps, in that it produces uniquely Jewish camp counselors,

must meet two specific goals. First, the curriculum should be Jewish. That is, it should

3 Ramah Handbook.
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differ in content and purpose from that of a secular CIT program. It should have
grounding in Jewish texts and traditions. The curriculum should teach camp counselor
skills from the basis of Jewish values so that these skills and Judaism are fully integrated.
Secondly, the curriculum should seek to increase the Jewish identity of the participant, so
that in turn, when the participants are counselors they can model this increased level of
Jewish identity for the campers in hopes of raising the camper’s Jewish identity as well.
In looking at these particular goals, the aforementioned curricula (which represent
the majority of existing CIT programs) fail to produce the kind of counselor needed to
meet the needs of the movement camps. However, the author has identified two existing
programs that work in the right direction. In the “UAHC (now URJ) Eisner Camp
Machon Program,” written by Todd Markley, there are four main components of the CIT
curriculum listed. The first section on Jewish identity is of the greatest interest:

Jewish Identity — This section of the Machon experience is coordinated and
implemented by Rabbi Jeff Sirkman of Larchmont Temple, Larchmont, NY. Ina
series of highly experiential programs, Rabbi Sirkman guides participants
through the exploration of their own Jewish pasts, presents and futures. He
encourages them to think on deeply introspective and spiritual levels, as well as
on issues of broader concemn: their synagogue community, X lal Yisrael --
Jewish peoplehood on a global level, and on society’s needs in general.
Throughout this program, participants keep a journal of their thoughts, recording
their ruminations on the big “Why?” questions of our faith. As his own
programming is an excellent model for these counselors-in-training, Rabbi
Sirkman also encourages the Machonikim to be both participants in, and
observers of, all of his work so that his own activities and groupleading can be a
model for them. Participants meet with Rabbi Sirkman approximately 7 times
per week for the first two weeks of camp. Approximately 1% hours per session.”’

This component will obviously fulfill the second goal of increasing the CIT’s Jewish
Identity. The other three components, Tough Issues, Staff Observation, and Jewish

Counseloring Skills, despite the title of the last section, fail to integrate Judaism and
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counseloring. No Jewish values are discussed and the use of Jewish text is minimat at
best. Furthermore, the counseloring skills section is once again left up to the individual
CIT director although it does include a rough outline to follow if needed.

The other noteworthy CIT curriculum is “The Machon Hour Guide: An
Experiential Program for Becoming a Great Camp Counselor” by Rabbi Steve Engel used
in the 2003 session at the URJ Camp Coleman in Cleveland, Georgia. Rabbi Engel
includes a significant number of Jewish texts, and utilizes Jewish values to frame
counselor skills. In this manner, he integrates Judaism well into the CIT curriculum. The
shortcomings of this curriculum are in its organization. The program itself still follows
the model of those from secular camps. The values and texts chosen were somewhat
arbitrary, and thus the result is a Judaized version of what has existed already. That being
said, it is the author’s opinion that Rabbi Engel’s curriculum is the best the movement
camps have to date.*!

Although the shortcomings of Rabbi Engel’s curriculum seem small, they are
significant for the aforementioned goals. What is necessary is something completely new
and uniquely Jewish with a framework that comes from Jewish tradition itself. This is

the attempt of the CIT curriculum presented in the following chapters.

% Todd A. Markley. “UAHC Eisner Camp Machon Program” Unpublished Document. (Great Barrington,
MA: Eisner Camp).

*! Rabbi Steve Engel. “The Machon Hour Guide: An Experiential Program for Becoming a Great Camp
Counselor” Unpublished document, Cleveland, GA: URJ Camp Coleman, 2003).
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Chapter 4

Introduction to the Curriculum

The creation of a curriculum for a Jewish CIT program that produces a uniquely
Jewish camp counselor needs to address two factors. First, the curriculum must be
Jewish. That is, it must differ in content and purpose from that of a secular CIT program.
It must have grounding in Jewish texts and traditions. The curriculum needs to be one
that teaches camp counselor skills from the basis of Jewish values. It must teach Jewish
values, model Jewish values, and cite Jewish values as rationale for the way we function
and treat each other in a Jewish camping environment. Second, the curriculum must seek
to raise the level of Jewish identity of every participant, so in turn he or she, as a camp
counselor, can model and “sell” Jewish identity to the campers. The following chapters
present a model curriculum that addresses these two goals.

This model curriculum uses selected portions of Pirke Avot as its Jewish textual
basis. Granted, many texts can be used as the framework for an undertaking such as this.
However, this text was chosen for its popularity, its familiarity, and its role as the
quintessential ethical text of Judaism. “...Raba,and others say, Ravina, said [that in order
to become to become a pious person, a person must do] everything in the Tractate [Pirke]
Avot...”!

Specifically,Chapter 6, Mishnah 6 was chosen from Pirke Avot because it lists 48
qualities that Judaism finds most essential and appealing in a human being.

Every culture has an ideal type, who embodies within him the attributes and

characteristics most valued in that society. In some cultures it might be the brave

warrior; in others, the wise statesman; and in other the polished gentleman. ... In
our age-old sacred tradition, none of these types is of much regard or

! Babylonian Talmud, Bava Kamma 30a.
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consequence, not even the ‘gentleman.” Our concept of the ideal Jew is summed
up in the Yiddish phrase, a sheyner yid, a term that defies translation. Literally, it
means ‘a beautiful Jew’; but it has nothing to do with the visual beauty of nature
or artistic creation, nor with the charm of a gentleman’s good manners. It
connotes an esthetic sense far more subtle and delicate, unrecognized, unknown in
the world at large, which grows only in the atmosphere of Torah. A sheyner yid
senses palpably what the sages mean when they say, ‘keep away from ugliness
and from what ever resembles it.” (Chullin 44b).2
Pirke Avot 6:6 describes how to become a Sheyner Yid. In the Mishna’s own words, the
ideal Jew is considered “befter than [being part of] the priesthood or [being] royalty.” To
begin the curriculum with the understanding that there is an archetype for a “beautiful
Jew” necessarily implies that what we are doing here is Jewish. Jews have a particular
idea and ideal of how people should act, and therefore have a particular idea and ideal of
how camp counselors should act.

Pirke Avot states that mastering these 48 qualities will enable one to “acquire
Torah.” “Acquiring Torah” can be understood in a number of ways, the most obvious
being the acquisition of the Jewish teaching and law, particularly the law of Moses. It
could also be understood as the acquisition of the Jewish religion in general. Both of
these understanding make the passage worthwhile and applicable for this setting.
However, there is another definition of “Torah,” namely, acquiring a certain designation,
or character’. Applying this definition would enable one to understand the passage as
saying, “In order to acquire the designation of Sheyner Yid (or Sheyner camp counselor),

one must master these 48 things...” Upon mastery of these Jewish things, the

participants become, according to Jewish tradition, fantastic Jews. Upon mastery of these

? Irving M. Bunim. Ethics from Sinai: A Wide-Ranging Commentary on Pirkei Avos, Perakim V, VI,
Volumelll. (Jerusalem: Feldheim Publishers, 2000) page 1074.

* Definition 2 given for “Torah” in Marcus Jastrow. A dictionary of the Targum, The Talmud Babli and
Yerusahim, and the Midashic Literature (New York: The Judaica Press, 1971) page 1657.
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things in the framework of Jewish camping, the participants become fantastic Jewish

counselors.

The complete translation of Pirke Avot 6:6* reads:

Torah is greater than the priesthood and royalty. For one acquires royalty w1th
thirty qualities®, and the priesthood {is attained] with twenty-four qualities®, while
[in comparison,] Torah is acquired [by masterlng] forty-elght things.

These [48 things that one needs to master in order to acquire Torah] are:’

1.) Study 2.) Careful (Attentive) Listening

3.) Ordered Speech 4.) Understanding of the Heart (Insight)
5.) Awe 6.) Reverence

7.) Humility/modesty 8.) Joy, Cheerfulness

9.) Purity 10.) Attending to Teachers

11.) Close Association with Peers
12.) Engaging in Debate and Discussion with Disciples

13.) Self Control, Composure 14.) [Knowledge of] Bible and Mishna
15.) Moderation in Business 16.) Moderation in Worldly Matters
17.) Moderation in Pleasure 18.) Moderation in Sleep

19.) Moderation in Speech 20.) Moderation in Laughter

21.) Long-suffering Patience; Slowness to Anger

22.) Having a Good Heart 23.) Having Trust and Faith in Teachers
24.) Acceptance of Suffering 25.) Knowing One’s Place

26.) Rejoicing in One’s Portion 27.) Setting a Limit to One’s Words
28.) Claiming No Credit for Oneself 29.) [Being One] Who is Beloved
30.) [Being One] Who Loves God  31.) [Being One] Who Loves People
32.) [Being One] Who Loves Justice 33.) [Being One] Who Loves Reproof
34.) [Being One] Who Loves equity 35.) Distancing Oneself from Glory
36.) {Being One] Who Does Not Boast of One’s Knowledge

37.) [Being One] Who Does Not Enjoy Passing Judgments

38.) [Being One] Who Bears the Yoke with One’s Colleagues

39.) [Being One] Who Judges One’s Colleagues Favorably

40.) Directing People to Truth and Peace

41.) Having a Calm Mind Due to Study

42.) [Being One] Who Asks and Answers

43.) [Being One] Who Listens and Adds

44.) Studying In Order to Teach 45.) Studying In Order to Practice
46.) [Being One] Who Makes One’s Teacher Wiser

47.) Reporting Exactly What has Been Learned, and

4 6:5 and 6:6 in some editions.
% Rashi points to 1 Samuel 8:11 for a list of these requirements. Others point to Deuteronomy 17:5 and B,

Sanhedrin 18a.
§ Rashi relates the qualities of the priest to the 24 types of offerings found in Leviticus 21 and Numbers 18.

7 Variant texts contain this list in different order.
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48.) Quoting a Teaching in the Name of the Person Who Said It.?

At first glance, it is easy to identify a number of different qualities that have a
direct relationship to Jewish camping — “Careful Listening,” “Self-control,” “Moderation
in Sleep,” and “Long-suffering Patience,” to name a few. For some others, it is not easy
to make a connection to camping and counselor skills. These traits will become clearer
and more relevant in the individual lesson plans as they are linked to additional Jewish
texts including commentaries, stories, and related talmudic material. In this manner, the
curriculum continues to rely on Judaic sources for its foundation and in doing so exposes
the participants to a large number and variety of Jewish teachings.

This Pirke Avot text was chosen also because it lends itself nicely to the criterion
involving Jewish values. When a community defines its ideal member, it shows its
underlying value system. Each trait or quality that the Jewish community expects of its
members represents a value that the community holds dear. Values, or Midot in Hebrew,
“are the driving forces which motivate human beings and provide criteria for shaping our
lives and choosing action or inaction. Values are the consciously or unconsciously held
priorities that reflect the world view of an individual or institution.” For the Jewish
camp community these values should dictate the way staff is trained, and more
importantly, the way a counselor interacts with the campers in their bunk. “[Values] are

expressed in everything human beings do — in language, behavior, in the things we make

® Author’s own translation. The translation was informed by a number of extant translations including;
Rabbi Isaac Jerusalmi, Ph. D. Basic Pirge Avoth: A Philological Commentary (Cincinnati: HUC-JIR,
1968); Leonard Kravitz and Kerry M. Olitzky, eds. and trans. Pirke Avot: A Modern Commentary on
Jewish Ethics (New York: UAHC Press, 1993); Irving M. Bunim. Ethics From Sinai: A Wide-Ranging
Commentary on Pirkei Avos. Vol. 3. (Jerusalem: Feldheim Publishers, 2000); Artscroll Mesorah Series.
Pirkei Avos: Ethics of the Fathers/ A New Translation with a Concise Commentary Anthologized from the
Classical Rabbinic Sources (Brooklyn: Messorah Publications Ltd.,1984).

® Brian P. Hall, et. al. Developing Human Values. (Fond Du Lac, WI: International Values Institute, 1990)
22,
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and the institutions we create.”'® A Jewish camp should express Jewish values, and in
Pirke Avot 6:6, Jewish tradition has expressed which values it hold most dear.

Since “values'’ appear to be stable and evident across all social strata, languages
and culture (Hall, Harari, Ledig, Tundrow, 1986),”12 this curriculum can look toward the
most recent studies in values education and incorporate the findings and methods therein.
While the scope of these studies covers universal human values, the curriculum will
identify and focus on those values that are integral to the Jewish way of life as expressed
in Pirke Avot 6:6.

Theses studies show that the transmission of values requires teaching on four
levels: the inculcation of these values, the modeling of these values, the facilitation of
values development, and the teaching of a skill set related to and expressive of those
values. This “comprehensive approach utilized the traditional, more direct methods of
teaching values through inculcating and modeling, but it also employs the more
contemporary, indirect approaches of encouraging values and moral development by
giving young people the opportunity and skills to become autonomous, constructive, and
effective decision makers, and citizens.”"?

Inculcation involves teaching by urging and frequent repetition. It is the most

direct method to teach values. This author would argue that in working with teenagers in

an informal educational setting such as a summer camp, this method would be least

" Ibid.

! Based on research findings, 125 values words were identified in the English language that appear
consistently throughout the lifespan of individuals and organizations (Hall, 22). These values are listed in
the appendix of Developing Human Values; that appendix is included in this work as well. The numbers
following the entries from Pirke Avot in Chart 1 correspond to a value listed by number in that appendix.
These values are also stated in the individual lesson plans pertaining to those values.

12 Hall, Brian, et al., page 22.

" Howard Kirschenbaum. 100 Ways to Enhance Values and Morality in Schools and Youth Settings.
(Boston: Allyn and Bacon, 1995) page 31.
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effective, although it still has its place in the curriculum. Supervisors urge the
participants to take the curriculum and their participation in it seriously, insist that the
CIT’s role at camp is an important one that can have enormous positive impact on the
camp immediately and well into the future, and encourage participants to understand
Judaism as an integral part of this training process. The curriculum uses repetition in the
form of lesson format. Each meeting will begin with some kind of presentation of a
Jewish text or teaching and a review of Pirke Avot 6:6.

The use of values modeling is a little more widespread. The CIT unit head and
other camp administration need to model these particular Jewish values. This affects the
CIT program as well as the camp in its entirety. The curriculum itself looks at models of
these values in Jewish tradition to concretize their place in Judaism, illustrate their effect
on behavior more clearly, and give examples as to their necessity. The curriculum also
stresses the participants’ role in modeling behavior for the campers. Values are learned
and internalized through the participants’ own modeling as well as from observing others.

Facilitation of values development allows for personal choice and interpretation
with a value system. Because the values the curriculum presents are Jewish values, they
involve God, spirituality, and religion. The participants must be given the freedom and
opportunity to experiment and experience within this framework. This approach allows
the participants to learn and think for themselves, and make personally satisfying
decisions. This aspect of the curriculum not only teaches values, but also teaches
participants how to be themselves in a particular values system.

The teaching of skills, however, will be the primary focus of the Jewish value

component in the curriculum. Brian Hall, formerly of the University of Santa Clara and
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the co-founder of Values Technology, is an international values consultant to education,
government, and industries all over the world. His expertise is in the “development of
tools and methods for values measurement that enable leaders of international
organizations to improve the alignment and agility of those institutions, while at the same
time improving the quality of life for those within them.”'* He discovered that the
“major key to the process of value development is the acquisition of the requisite
skills.”"® Therefore, every value has an inventory of skills that go along with it. Since a
value in itself is not an action or behavior, it “can only be expressed in [a person’s]
behavior to the extent that the person has developed the skills that the value requires.”'®
Hall classified the skills that are associated with each value into four categories:
Instrumental Skills, Interpersonal Skills, Imaginal Skills, and Systemic Skills. Chart 1
lists the 48 qualities from Pirke Avor 6:6 placed into these four categories. The reader
will note that five of the 48 qualities appear twice in the chart (note highlighting),
indicating that the associated values have two expressions, the highlighted instance being
more advanced.

In Chart 1, a number indicating the corresponding “human value” and skill set
from Hall’s study follows each quality from Pirke Avot. Hall’s classification of the
“human value” and skill set that corresponds to each quality from Pirke Avot dictates
their placement into the categories of Instrumental Skills, Interpersonal Skills, Imaginal

Skills, and Systemic Skills.

" http://www.tip.org/bios/hall.htm [cited 09/29/03]
'* Hall, page 36.
¢ Ibid.
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Chart 1

Instrumental skills: | Interpersonal Skills: | Imaginal Skills: | Systemic Skills:
1. Study #37 2. Careful Listening #107 5. Awe #119 6. Reverence #57
4, Understanding of the 3. Ordered Speech #17 8. Joy, Cheerfulness | 9. Purity #1
Heart #68 7. Humility/Modesty #73 #46, #87 12. Engaging in
15-20. Moderation in 10. Attending Teachers #24 | 40. Directing People | Debate and
Business, Worldly 11. Close Association with | to Truth and Peace Discussion with
Matters, Pleasure, Sleep, | Peers #51 #36 Disciples #81
Speech, and Laughter 13. Self Control #63 42, Being One Who | 14. Knowledge of
#20 21. Long-suffering Patience | Asks and Answers Bible and Mishna
25. Knowing One’s Place | #41 #97 #114
#28 23. Having Trust and Faith | 45, Studying in 22, Having a Good
30. Being One Who in Teachers #75 Order to Practice Heart #58
Loves God #124 24. Acceptance of Suffering | #25 25, Knowing One’s
47. Reporting Exactly #41 Place #22
What Has Been Learned | 27. Setting a Limit to One’s 26. Rejoicing in
#12 Words #63 One’s Portion #9
48. Quoting a Teaching 28. Claiming No Credit for 30. Being One Who
in the Name of the Oneself #53 Loves God #100
Person who Said It #12 29. Being One Who is 32. Being One who
Loved #6 Loves Justice #67
31. Loving People #64 34. Being One Who
32. Loving Justice #44 Loves Equity #67
33. Loving Reproof #45 39, One who Judges
34. Loving Equity #42 One’s Colleagues
35. Distances Oneself from Favorably #109
Glory #53 41. Having a Calm
36. Not Boasting of One’s Mind Due to Study
Knowledge #73 #43
37. Being One who Does 44, Studying in Order
Not Enjoy Passing to Teach #23
Judgments #99 #40
38. Being One Who Bears
the Yoke of One’s
Colleagues #62
43. Being One Who Listens
and Adds #107
46. Being One Who Makes
One’s Teacher Wiser #17

These divisions identify four different strata of skills. Each stratum is important
and serves a particular function. The divisions, however, are not wholly independent
from one another. In the process of gaining and developing skills, and therefore learning

a value system, a person moves from one stratum to the next, from Instrumental Skills, to
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Interpersonal Skills, to Imaginal Skill, and finally to Systemic Skills, only moving on
after he or she becomes competent with a given skill set.

The first level contains the Instrumental Skills. These task-oriented skills enable
a person to get a job done. They are a “blend of intellectual and physical competencies
that enable one to shape both ideas and the external environment. They include skills
involved in physical dexterity, handicrafts and cognitive accomplishments.”'’

Instrumental skills can be further broken down into three areas: Entry Level
Skills, Professional/Specialized Skills, and the Use of Tools. “Entry level skills are the
general skills expected of members of a particular society without which the individual
cannot be said to belong fully to the society. ... These general skills represent the
minimum expectations a society build into its culture.”'® At camp, most of these general
Instrumental skills will be covered at staff orientation (in which the author believes the
CIT’s should be included fully). These skills will include everyday procedures, such as
the knowledge of the daily schedule, dining hall procedures, medical call, laundry, camp
rules, and coverage policies. In this curriculum, the Instrumental Skills covered will be at
a slightly higher level than these basic needs. For the most part, the Instrumental Skills
are Professional and Specialized skills. These types of skills “empower a person to be
more independent than others who must cope with life without these exceptional skills.”®
For this curriculum, the Instrumental Skills include skills that give the CIT participants a

method to approach their learning and professional development over the course of the

summer and skills that identify and master the self disciple involved in the move from

' Hall, page 41.
'® Hall, page 42.
" Ibid.
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camper to staff member. This curriculum also deals with skills involving the use of tools.
The first step in this process is the recognition of tools available at camp.
The skill to use tools can be simple or a highly sophisticated art. ...

[Tools] include not only simple hardware such as drills, pots, syringes, brooms,
building elements or motors, and not just large machines like cars or power
stations. ... Also include[d] among tools [are] productive institutions such as
factories which produce tangible commodities such as cars and electric current,
and production systems for intangible commodities such as ‘education,’ ‘sick
care,’ ‘conflict resolution’ or [those systems] which ‘make’ decisions.”*’

Thus, the curriculum identifies the tools available, including other staff members, Judaic

resources, the CIT unit head, and the camp setting itself. It also address the skills

involved in using these tools, such as knowing the role of the CIT in the cabin and the

understanding of the camp structure and hierarchy.

The second level contains Interpersonal skills. “Interpersonal skills equip a

person to enter into deeply satisfying human relationship and widen their circle of social
relationships. They improve the ability to perceive self and other accurately and to
communicate these perceptions in ways that facilitate mutual understanding, trust,
cooperation and intimacy.”?! One need only to look at this column on Chart 1 or
envision a day at camp to realize that most of what goes on at camp involves interaction
between two people. Judaism holds a good number of insights into human relationships
and these values can be used to develop skills for a Jewish counselor in dealing with
coworkers, camp administration, parents, faculty, and most importantly, campers.

The third level of skills, Imaginal Skills, are probably the most difficult to teach.
“Imaginal skills are that blend of internal fantasy and feeling that enables us to combine

images in new ways and to externalize them effectively in the world. It is our imaginal

2 Hall, pages 42-43.
21 Hall, page 43.
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skills that enable us to see alternatives, to change conventional ways of doing things, to
remedy deficiencies, to grasp and make sense out of increasing amounts of data, to
choose and to act on complex alternatives.”?2 At camp, it is the mastering of these skills
that separate a good counselor from a great counselor. A counselor or CIT with strong
Imaginal Skills has vision. He or she can imagine what the ideal camper, counselor,
program, camp, Jewish community, etc., looks like and therefore he or she works toward
making that vision a reality. Imagination, emotion, and the ability to minimize data are
the main components in this category. People who are proficient in Imaginal Skills have
the capacity to create “something new, a product which is greater than the sum of its
constituent parts. The new idea ... is a miniaturization of data that has been gathered
from the person’s environment, evaluated, organized and reflected on constructively.”?
At camp, that “something new” could be a game, a bedtime ritual, a method to clean the
cabin, a way to determine line order, etc. In this curriculum, these skills are taught in
such a way that these new things and ideals will be distinctively Jewish. However, as
noted earlier, these skills are not easy to teach. Only certain environments can encourage
imaginal growth. The most successful environments contain the following
characteristics:
1. Teaching and leadership styles that encourage personal initiative.
2. Institutional Frameworks: homes and schools that foster minimal care,
security and consistency.
3. Classrooms that challenge and stretch personal resources in a supportive
manner.
4. Emphasis on resourcefulness and experimentation, which are rewarded even if
they lead to failure.

5. A place where group problem solving (brainstorming) is a frequent
experience.

2 Hall, page 45.
% Hall, page 46.
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6. A place where honest self-expression and independence are valued.”**

Based on these criteria, a summer camp, specifically a liberal Jewish summer camp is the
ideal place for learning Imaginal Skills.

The highest level is that of the Systemic Skills. “Systems skills enable one to see
the parts in relation to the whole. They include the ability to analyze a complex whole by
identifying its parts, to grasp the inter-relationships among the parts, to plan interventions
to change existing systems and to design new systems.” These skills require a high
level of competence in the other three skill sets, and thus are the last to be taught. In this
skill set, some of the personal skills developed earlier are revisited on an institutional or
global level. The desire is to teach enough system skills so that the Jewish counselor can
be a good systems thinker. These skills include self-confidence, teaching others, finding
the good in every person, and the ability to study and enjoy Jewish texts on one’s own.

In addition to its basis in a Jewish text, and its ability to teach a Jewish values
system, the component that makes this curriculum a distinctively Jewish Counselor
training program is the presence of Jewish identity learning.

American psychologist Herbert Kelman (1977) has defined personal identity as

one’s “personal core,” created by the interaction of social influences and one’s

own personality traits. Off the three processes by which social influences affect
identity - compliance, identification, and internalization - Kelman says that
internalization is the most important, for it is most effective in producing an
identity that is stable, well integrated, and authentic or genuine in terms of
reflecting the individual's true values.

Kelman asserts that Jewish Identity is located at the core of personal
identity, and since an individual’s ethnic and cultural heritage enters into who and
what he or she is, the individual “must somehow take his cultural as well as his
biological heritage into account if he is to develop a firm personal identity.” In

this way, Kelaman promotes the idea of an “individualized orientation” towards
traditional values (e.g. Jewish values) as a desirable development, in that it creates

2 Hall, pages 47-48.
% Ibid.
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a more stable commitment and identity than that which results from an
unchallenged acceptance of the traditional package as a whole.?®

This individualized orientation towards Jewish identity does not mean that it cannot or
should not be taught. On the contrary, now more than ever in the history of the Jewish
people, we need to teach Jewish identity to our young people. There are many obstacles
in our modern world that can prevent Jewish identity’s development.

a) Few Jewish Exemplars - The American Jewish community is now primarily
third and fourth generation. In most cases this means children now starting their
education do not have direct access to grandparents or other extended Family
members who were reared in organic Jewish environments and could serve as
Jewish exemplars.

b) Limited Jewish Reinforcement - In the earlier traditional era, Jewish learning
was functional: what you learned as a child you could apply in the Jewish society
in which you would lead your life. Today most Jews live their lives in secular,
predominantly non-Jewish environments. In such environments, Jewish learning
and literacy have little utility and receive scant reinforcement.

¢) A Post-Israel/Holocaust Generation - For American Jews who grew up in the
decades before World War Il, experiencing the Holocaust and the birth of the
modern state of Israel were major determinants of their Jewish identity. The great
majority of American Jews having children today had no direct experience with
either of these two monumentous shaping events of Jewish history. What is to fill
this void?

d) Limits to Freedom - Freedom of choice in personal identity seems a
desideratum, on the principle that a self-selected identity is more meaningful than
an imposed one. Unlimited freedom of choice in the realm of Jewishness
becomes an obstacle in that it leads to definitions of Jewish identity, which may
have little grounding in the Jewish heritage. These are behaviors or values, which
are labeled as Jewish, but are not authentically linked to Jewish values or
experiences. If the bases of contemporary Jewish identity become too attenuated,
can they survive transmission to a next generation?*’

So in fact, we have an obligation to teach Jewish identity to our Jewish counselors since
they have the largest impact on the Jewish identity of the campers. Perry London and

Barry Chazan assert that although Jewish identity formation must span an entire lifetime,

% Sherry Rosen. Jewish Identity and Identity Development (New York: The American Jewish Committee,
1995) pages 4-5.

*" Bernard Reisman “On Jewish Identity” The Pedagogic Reporter: A Forum For Jewish Education (41, 3-
5, winter/spring 19913,
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there are “critical periods” when the possibilities for the learning and growth of Jewish
identity are at their highest points.”® Jewish summer camp is this ‘critical period.’
“Repeatedly and consistently, researchers have demonstrated that experience in the
quality, non-profit overnight camps of the Jewish community is among the strongest

»2% The Jewish summer

means to build Jewish identity and commitment in young people.
camp is already teaching Jewish identity, but in the training of Jewish counselors, there is
the opportunity to increase that learning. Camp is this powerful because it is “operating
on a 24/7 basis, [and thus] camp offers not only substantial formal contact with learners
(campers), but also a myriad of informal ‘teachable moments’ when learners are uniquely
assessable, and context makes learning uniquely memorable. Possibilities for informal

education are endless,”?

especially for building Jewish identity. This curriculum will
spend a considerable amount of time in each session devoted to increasing the Jewish
identity of the participants, and instruction on how counselors might use these “teachable

movements” at camp to increase the Jewish identity of their campers.

% Rosen, Sherry, page 5.
:; Ramie Arian. “Summer Camps: Jewish Joy, Jewish Identity” Contact, (4,3, summer 2002) 3.
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