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DIG:ES'!' 

fnis tnes i s is an attempt at producinr lesson plans for a first 

r r ade r elirious school class . Developmental psycholof"Y teaches us that 

one of the t asks of a six- ye ar- old is to learn abou t t ne wor ld around him. 

Therefore , a 11s ignificant 11 r elirious school curr iculum must r eflect this . 

Tne lesson plans included in this thesis for m the middle por tion of 

a one-year cur riculum. The proera.~ I envision would consist of four {L) 

units . The fir st unit wo11ld intr oduce the members of the fa.'llily and 

eXT>lore their f <>Jllil.V r oles . Unit II would deal t."ith the basic needs of 

rll livinp thinrs ; Unit r:r, with t.he conceots of Jirnit!ition and fir.ite 

existence . ;~d Unit. DJ would conclude t.he year witn travel , movinr, and 

s ranE"ers . 

In addition to te2chinf these topics , the lessons orerate on t\.:o 

111.storical planes . Tne essential aiJns of tne lessons are four:d in the 

present with t'1e acquainta.'1ce of tne child with his own world . nut on 

a sec~noary level, I.he lesson rlans introduce t.he child to the world of 

t.ne Patriarcns . L, the second rrade , tne c11ildren ·...-ill stuoy tne Josepn 

s t,ory . Ther efore , they require an introduction to the lifestyle of this 

period . These lesso:: olans r•rovide such a b .. ck;-round throurh a continuir.F 

narrative set in the patriarchal period, ·•dell serves c:s a sprinrboard to 

~he rrirn~r1 ?ins of the lessons . 

1'11e lesson plrns have beeri written wit!. e;rt<'nsivE: detail . Prcpe::- re­

l 1r:~us s~hool educrtior. reouires te&c~ers who P.re !Cl'lowled;eable i.1 the 

~reas of education , Judaism wid history . nowev~r , reality oftP.~ falls 

i 
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short of this ideal . Therefore , I have attempted to provide background 

material in all these areas to compensate for some of the deficiencies 

in the teacher 's background . 

Despite the tremendous detail of these plans , they should , ideally• 

only serve as guidelines for t.he teacher . Tne teacher ' s creativity should 

be allowed to enter into the lessons and reshape them to his/her individual 

style , provided the aims of the lessons ~e met . 

Al t:1ough this is only a "draft 11 of a "proposal 11 for an 11ideal" re­

ligious school , it is hoped that this thesis will be a step forward in 

religious school education . 



INTRODUCTION 

A. 

A review of the recomrr.ended curricula ~f both the Union of American 

Hebrew Congregation (UAHC ) and the Onited Synagogue of America (USA) re· 

veals t hat a Jewish religious school is expected to provide the student 

with a survey view of Judaism. In the recommended courses , the totality 

cf Jewish history is r eviewed t wice, Israel is discussed, and the Hebrew 

language is taught . Fr om these courses, the student is expected to learn 

what it means to be a Jew, so that he is prepared to make a commitment to 

the Jewish r eligion at the compl etion of the high school program. 

However , is a study of what Judaism has been the most effective di­

rection for religious schools to follow? If the goal of such an education 

is to create knowledgeable and committed Jews, the recommended curricula 

are in need of revision. The experience of educators reveals that youth 

groups and other extracurricular factors have a more profound infl~ence 

upon the ch1l ci 's Jewi sh COlllll'litment than the curriculwn itself . It is ap­

parent ihere~ore that we must reass~ss the role of the religious school if 

it, too , is to ue an important fac tor i n the child's religious education . 

A common complaint voiced about our pr esent syste~ is , ''What does 

all this material that you are teacning nean to me?" 1 believe that a re­

ligious school stiould help a child to find his own understanding of reli­

gion . But to rlo th.is , it sho'.1.ld not focu~ ~pon wpat religion has been, 

but rather upon t:tat religion now is 

A d1chotomy has arisen between what Judaism has been and what it !12!! 

is . Heforl'I Judaisr.i has evolved into a si6Jlificantly different reJigious 

system from past Jewist. systems. In reforffl, there is a liberal interpre-

iij 
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tation of Judaism with emphasis upon freedom and choice . The individual 

alone is responsible for his personal choices as a Jew. This differs f rom 

past Jewish systems in "41ich the individual had no freedom to create his 

own understanding of his religious commitment . Rather, they were expected 

to accept past teachings as the proper understanding of Judaism. 

Efforts are being made to remedy this problem; but , they seem to be 

concentrated in planning for upper - grade classes . However , courses which 

allow for f reedom of choice, coming when they do , appear to be more in the 

nature of concessions than the sincere and authentic teachings which they 

are meant to be . Retreats, mini- courses and elective programming seem to 

be "salvage" operations or "last- ditch" attempts to keep disillusioned 

stud&nts 11in the flock . " 

Why must we wait until high school to teach our students a relevant 

concept of religion? To teach religion effectively and coherently, it 

must extena comprehensively from the nursery to the high school . Therefore, 

what we think is properly Refor m Judaism should be taught at every level 

of the school . 

What is the difference between teaching religion and teaching about 

religion? Religion is a personal concern . Each individual Jew rm.st deter ­

mine bis own relationship to t he Jewish tradition . I'herefore , if a cur­

riculum is to teach religion, it will aid the student in dete1mining how 

his tradition wilJ. help hi.~ meet the major c~ncerns of his life. A cur­

riculum that teaches about ~eligion is one which shows the student how 

others have used their tradition to create their owr interpretation of the 

Jewish relig;ion . The two methods are not unrelated , the difference is in 

emphasis. 

A change in emphasis from teaching about religion to teaching reli-
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gion will necessitate a new curriculum and new materials for the students 

and teachers . It w~ll necessitate a reevaluation of the needs of the 

chudr~ at each level of the school and the creation of suit able material.s . 

Once the children enter the upper grades , they can enter into formal study 

of history and language. They will have already gained the knowledge that 

religion is important for them today and thus will be better prepared to 

appreciate what it has been in the past . 

B. 

What then do we teach to a class of first graders? The developmental 

tasks of middle childhood (6-12 years old) include developing concepts 

necessary for everyday l iving, and building ~holesol"le attitudes toward one­

self as a growing organism. Children in first grade , 5- 7 years , work at 

these tasks by exploring their world and attempting to learn their posi­

tion in it. This should be reflected in the lesson plans . Therefore , the 

0·1erriding aiJTl of first grade lesson plans should be "Getting to know my 

wo::-ld . 11 They should teach the children what is found in their world and 

how this affects them. 

A secondary aim is "Getting to know somebody else 's world . " Thi s 

serves a three- fold purpose . }irst, it provides a contrast to the child's 

world, and allows speci fic areas to be h~ghlighted as they are found in 

only one culture £!: the other . Secondly, it emphasizes mutual concerns 

that cross cultural lines . And finally, it provides the child with a ba­

sic familiarity with a people he wil l study in future courses . 

These are the primary overt aims as refleo te.., in the "content •11 

The format and specific aims of each individual lesson fosters a covert 

aim . 'l'he c!Ulciren are encouraged to think, to reason , and to feel. They 

are supported by the teacher in these efforts . 'rhus, the le::JSon plans 
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encourage independence and feelings of self- worth. The children are r e­

spected in their attempts to cope with their ~orld and hence gain the self­

confidence nece!;sary for futti.re striving. '!'hey begin to be trained for 

their eventual independence which will accompany maturity. 

c. 

With these goals in mind, a four-un~t curriculum is envisioned for 

the first grade (two of these are contained in this thesis) . The first 

unit acquaints the child with the family. Who is in the family? What do 

they do? What role do I (the child) play in the family? It also compares 

life in the modern family with other families . Are all families alike? 

Have families always been structured like the modern faJT1ily? Are family 

roles always the same? 

The next unit focuses upon the child as a living being. What are my 

basic needs? The lessons explore food as a source of nourishment, clothing 

as protection for the body, and shelter for protection from the envir on­

ment . Do all living things have these needs? If so, do they all meet 

thes~ needs in the same manner? Have all living things always met these 

needs as they do today? 

Unit JII introduces the concept of finite existence . In what ways 

am I limit.ed as a human being in "my" world? What do these limitations 

permit or prevent? Will I always have these same limitations? Limitations 

due to physical str ucture , environment> health, and uJtimately death are 

introduced and explored . The children are taught that although our acti­

vities are in some degree restric :.ad by these limitations, they nonethe­

le~s permit or promote other pleasurable and productive act.iv)t.if>S , They 

are also taught that although some limitations cannot be overcome , man can 

live a happy and pr oductive life if he reconciles himself to hi s finite 
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existence . 

The final unit is concerned with factors outside of the individual 

and the fainily itself. It focuses upon neighbors , strangers and the ex-

perience of moving. What is it like living in familiar surroundings? How 

does it feel when we must leave them? What is it like to be in a different 

place? What are people like who are different from us? ln what ways are 

different places and people alike? Since families today are highly mo-

bile, the experience of moving is a rrary familiar situation for young 

students. It is a part of their world and consequently an important area 

for their consideration. 

These four units are developed throu6h a series of lessons that con-

centrate both upon the present world of the child , and upon the world of 

the patriarchs. The central focus is upon the child's world . The world 

of the patriarchs is utilized for comparison and contrast . The lessons be-

gin and conclude in the context of the present , but the patriarchal period 

is used to develop the central µortion of the lessons . 

D. 

The general structure of the individual lessons is as follows : 

1. 
Il . 

III . 
IV , 
v. 

VI. 
VII. 

VIII . 
IX. 
x. 

l'opic 
Aims 
Material and special preparations 
Setting the stage 
1-'resentation 
Review 
Thought questions 
Class project 
Su!llmary 
Homework 

Sections I - IJl are self - explanatory, 

"Setting the stage'' is an activity designed to be~in the class ses-

sion itself. Its intent is to introduce the topic for the day, and to pr o-
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vide physical activity for the children. It is only an introduction and 

is by no means an attempt to exhaust the subject matter . If a homewor k 

project was assigned the pr evious week , it is incorporated into this sec­

tion . After introducing the topic , a t r ansition is made into the "pr esen­

tation . " 

The "presentation" is generally a story related to t he l esson. Usual­

)..y set in the patriarchal period, the narrat j ve lays a foundation for the 

central portion of the lesson . The histor ical perspective of the narra­

tives are as accurate as possible . Thus they provide an alternative cul­

ture f or compari~on and contrast . (In their present form the narratives 

are new creations. Following further refinements , it is hoped that they 

will be gathered into a storybook and fully illustrated to develop their 

full potential. ) 

Each "presentation-" is followed by a "review." Recommendations are 

presented for areas of concentration . 'rhus the teacher is enabled to as­

sess the success of the particular story in furthering the aims of the 

lesson and to direct the children into the next section . 

The "thought questions" develop the ideas introduced in the "setting 

the sta6e'' and "presentation" sections. The questions arise directly out 

of the experiences of the first grader . They ~hen compare these experi ­

ences ~-ith those of the patriarchal family found i.!1 the story . In the 

answers , feelings of self- confidi:r.ce and independence are fostered. The 

child learns about his world and how he can relate to it . 

The questions are followed by a "p:-oject." which concretizes t.1e les­

son and alJ.o.,.s the students to utilize their newly gained knowlt:odge. A 

"summary" of the class and "homework" section conclude t.he class and pre­

pare for the next session. 
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.l'wo other sections may be found in the lesson plans. "To the teacher" 

contains notes about the intent of a section or any other information that 

is outside the scope of the outline. A section labeled "historical per­

spective" is a mini-history lesson for the teachers . to acquaint them with 

the period of the patr iarchs. 

E. 

These lesson plans have been written with great care and in detail . 

Ideally, Sunday school instructors should be qualified teachers who are 

com~etent in Jewish studies and famiiiar with Reform Jewish philosophy. 

However, reality often falls short of this ideal . I'herefore, these plans 

have been created to compensate for some of these shortcomings. 

The plans have not been written t o stifle the skills and creativity 

of the teachers . Rather, they are intended as a gu:'..de for them. Once 

acquaint-ed with Reform Jewish philosophy, and the aims of the lesson plans. 

the t~achers are permitted to draw ~pan their experience to enhance the 

lesson plans , 

F. 

Finally, l would be remiss if I failed to thank the people who wer e 

instrumental in the creation and preparations of these lesson plans. First, 

I would li~c to thank Dr. Alvin J , and Hermene Reines, who were pioneers 

in creating this new conception of religious school education; Rabbis 

Barry Wein&tein and Alvin Sugarman ~nose previous ~fforts interested me in 

the project; and Congregation Or Ami , RichJTlcnd, Virginia , for testi ng s ome 

of the lessons . I also wish to thank the Administration and first grade 

teachers of Clifton Elementary School of Cincinnati, for allowfag ne to 

observe t ne:.r classrooms. Carol Godsave and Lo:s Alpern cannot be thanked 
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enough for t~eir time and energy in helping me revise the lesson plans, 

and Moira Steiner, 'Who typed my final copy. 

Last, but not least, a special thank you goes to my wife Judy, for 

typing my draft, assisting in the contents , and most of all tolerating 

me during the preparation of the thesis . 



Unit I--Basic Needs: Food, Shelter and Clothing (Lessons 1-7) 

In this unit, we begin to explore everyday life. Our central focus 

will be upon man ' s basic need for nourishment (food) , protection of his 

body (clothing), and shelter (housing) . Through these lessons, we wi.11 

teach the children what these needs are , how we meet them today, and 

through our narr ative , one way these needs have been met in the past . 

This unit will consist of seven (7) lessons. We begin with a trip 

to the zoo . fhis is in order to acquaint the children with the appearance 

of the animals we will be talking about . In the following lessons, we de­

velop the concept of man's need for food, clothing and shelter today and 

during the ratriarchal period. Ne inen nave a lesson on hospitality . To 

concretize these lessons, the unit concludes with a costume party during 

which the class acts out a day in the life of biblical man and a day in 

the life of modern man . 

In studying the life- style of the Patriarchal period, we will find 

that several misconceptions nave entered into our thoughts . tor a number 

of reasons, life ir. the Patriarchal period was believed to be identical 

with Bedoain nomadic life today . At one time , it was bel~eved that the 

Bedouin had continued, in an unchanging fashion, the life- style of ancient 

Israel . Today, current research has shown this to be ur.true . There are 

a few sL~ilarities between these a.~cient and modern cultures . But they 

are r.or, as s imilar as they were once thought to be . 

The teacher is cautioned +o study the material here and in t.he 

"historical perspecti·1e11 section of the lesson µlans to avoid unintentional 

mistakes in presentlil g the Patriarchal period. 

Who are these ~eople? Although the Patriarchs are part of an ancient 



people (1900~1400 B. C. E. ) , it is incorrect to consider them a primitive 

people . 1n ma.~y ways, this is a sophistica~ed people. They are shep­

herds (as dist~uuished from farmers ) alt.hough they may do a very small 

amount of farming around their summer encampments . They are semi- nomadic, 

having a degree of fixedness to their life- style, dwelling along a route 

marked by a series of wells which they owned exclusively. 'nley probably 

returned to a semi- permanent camp every winter . They must engage in trade 

for grain and silnilar goods wh:.ch they cannot produce, and they must also 

trade with craftsmen, such as smiths, to &ain their services. However, 

although symbiosis exists , t.hey are nomadic . Therefore , they are virtual­

ly self- sufficient durin6 their travels . 

It. is also of interest to note that the ratriarchs were 11donkey­

nomads" and not "camel-nomads." The camel and the horse were yet to be 

dome sticated. Because of this they could not travel across the desert , 

but ratner, they had to follow the fertile c rescent ( see map) . They dwel­

l~d along the out.ski rts of t.ne city. For ti!ey cocld not. rai se a large 

number of animals within the city itself . But t hey rernained ~ the city 

for trade , f ood- stuffs and wat er . They were not itinerants, they were a 

part. of thl!: .:.arger co:MIU!'l it.y. 

It :s important for Jou, the teacher, to read t he entire unit before 

beginning Lesson I in order to learn which iriea5 are to be stressed as the 

lessons unfold . 
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LSSSON 1 

I . TOPIC : A VJ.SIT TO nn. ZOO : AC UA1NTANCE wlY.rf 

PASTORAL ANIMALS . 

II.~: 

A. T'> provide the children l.i.th first- hanci 

lmowledge of the animals that accompanied 

the patriarchs. 

l . To learn what they look like . 

2 . To lParn what they eat . 

B. To lay a basis upon wti:ch we can demonstrate 

to the childr~n how these anirtals provided 

the patriarchs wit~ food , shelter , 2!ld 

clothin6· :oday 1 s class is an ~uting to 

th~ zoo. _f necessary , our aims can be 

partially realized at a dair~ farm . During 

the t r :p, the children should be allowed to 

experience the animals as fully as possible 

(smell , feel, sound, etc . ) l'he teacher 

should di~cuss the characteris~ics of these 

animals relevant to this unit : the hides, 

does it 6ive wool , does it give milk , what 

kind of meat do "e get fro~ it, hew is it 

fed? A large artOW'lt of time shoi...ld be pro-

1 
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vided for a visit to a children's zoo or 

some sirliJ.ar place where the children are 

allowed to play with the animals themselves . 

If possible, someone should record the 

day's events on film (movies, snapshots, 

slides, etc . ) for the next class . The child­

ren should see and be photographed with the 

following animals which were known by Lot: 

goats, oxen, donkeys , cattle, wild birds, 

and long- horn cattle . 

Lot could also recogni ze camels and 

horses. But , tney are both known only in 

a wild state . The camels mentioned in Gene ­

sis are an anachronism. Horses are not 

mentioned in Jenesis , but they arP later 

found as beasts of burden. If anyone ever 

rode in a caravan, they rode on the donkeys . 

But t hese were basically beasts of burden. 

People walked beside the animals . 

III. ~ETTING THE STAJE: 

11Today we are going to the zoo . We are 

going to see many of the animals that lived 

in Lot 1 s tine . We are going to seP. what they 

l ook like, learr. their names, and talk about 

what they are used for . After we have looked 

at all of ~he animals , we will go to the 

childrens' s zoo where we will have a chance 
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to play with some of the animals ." 

IV. VISI T THE ZOO: 

V. CLASS ?ROJECT (to be done at the zoo or in the 

class room, time permitti..~g . ) 

A. Have the children cut pictures of animals 

out of magazines and paste them on paper. 

h . Practice identifying the animals . Use cards 

or the pictures cut out of magazines . 

If in the classr oom, write the names on 

the board and let the children copy them 

near the appr opriate picture. 

VI. REVIEW AND SUMMARY: 

"Class , today we went to the zoo to see 

some of the animals tnat lived with Lot • 

.fuo can remember some of the animals that 

we sa1' there?" 

Discuss the trip, the ariimals seen , how 

they ~et their food and water . 

11Next week, we wHl look at. the pictures 

of our trip and we will begin to learn about 

the many helpful tilings these animals do for 

man . II 



LESSON II 

I . TOPIC : FOOD-- A COMPARISOO BETWEEN THE FOOD 

II. AlMS: 

OF T"ciE ?ATRIAhCHS AJID THE STORE-BOUGHT 

FOOD OF TODAY. 

A. To reintr oduce the ccncept of basic needs: 

that which we must have in order to remain 

healthy, have energy, anci grow properly. 

B. To explore t r1e concept of food as one of 

man' s basic needs . 

c. ro relate "foods" to their 11ani.Jnal" or 

"vegetable" sources/ origins. 

D. To compare food from patriarchal times with 

today' s store- boueht processed food . 

E. To emphasize how the patriarchs depended 

upon their animals for food (both directly 

and through trade ) • 

III . MATERIALS AND 51-~lAL .PREPARATIONS: 

A. rhoto&raphs from tr ip to the zoo , and if 

slides or film, a projector and screen . 

B. Animal flash-cards . 

C. wooden or to} animals . 

D. Food ~lash-cards . 

E. Vegetable seeds and planting equip:nent . 

F. Paper plates . Pictures of food cut out 

from magazines . 

Ja 



IV. SETTING THE STAGE: 

"Today, M:r . /Ms . , has 

brought the (slides , pictures, movies) that 

were taken of our trip to the zoo last week. 11 

As the pictures are viewed, let the class 

explain what is going on. Also have them 

attempt to identify the animals . 11Tbe zoo 

is just one of the many places where we 

find ani.mals . Can you think of some other 

places where animals are found?" 

a ) Home-- 11#e see that many people have 

animals in their houses for pets." 

b ) Running wi.ld- - "Many kinds of animals 

are found running wild in jungles, 

deserts or any open area . '' 

c ) Farms, dairies, and ranches (this leads 

into our lesson) . - -''We also find ani­

mals on farms 'Where they are used as 

pets , for work animals, and for basic 

needs, such as food and milk . Animals 

at dairies are used to give milk and 

r anch ani.mals are raised for food . 11 

(At this point we only introduce the concept 

of ani.1nals giving us food. We will develo,, 

this idea in the thought questions . ) 

At this time review the different ani­

mals seen at the z~o, using the flash- cards. 



Discuss where t hese animals may be found . 

Then allow the children to play with the 

toy animals . 

(When you feel t he class is prepared 

to concentrate again proceed wi t h the pr~­

sentation. ) 

V. HISTORICAL PERSrECTlVE : 

SEE LES&:>U I FOR A.'Hl'.ALS FOUND AT l"dIS TIME. 

Insi&}lts into the eating habits of the 

patriarchal period can only be gained 

t hrough r eading the historical accoun~s of 

that period and noting comments made in 

passing upon foods eaten. Fr om these ac­

counts we find that there was usually a 

mornin6 meal and an evening meal . Little 

is said about the morning meal . But, since 

guests are usually greeteo in the evening 

we find ma.~y descr iptions of the evening 

meal . 

Here we learn that the patriarchs 

probably had a wide variety of foods to 

choose from: milk and milk by-products , 

fruits , vegetables , meats , and gr ains . 

Milk is one of t he staples c: their <ii.et 

because of its versatil~ty. 3y coiling it, 

the patriarchs were able to pr oduce butter , 

cheeses and yogurt - like products . l'his is 
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one of the fi rst items served, and is usual­

ly accompanied by fruits , especially f igs, 

grapes , and oli>es. 

For meat , they ate mostly mutton . But 

for special occasions or for honored guests , 

they served veal or a young calf . Wild 

deer and goats were also eaten, as well as 

wild fowl . 

A third staple in thei r diets was 6I'ains . 

Whole grain breads and cakes are often men­

tioned. Cakes of ~inely ground meal i.;ere 

considered a delicacy . Earley, wheat and 

r ye were available to them, but they were 

traded for . The semi- nomad had no time to 

gro\ol his own. 

In addition to tne above , we find that 

the patriarch also ate nuts and vege~ables . 

Spices are also found durin6 this per iod . 

'II . i'llli::>l..~TATIO!I : 

"Lot is with his .\unt Sarah . Aunt Sarah 

has a .;reat deal to do . She must watch over 

all the ~omen i.;no are working. 

:·oday, she is busier t.han usual . l·!es­

sengers nave informed her that special gue~ s 

are coming tonight . Uncle J.brahan has t.old 

her what foods to ~repare and s~e must make 

sure they are reacy. 

As they appr oach tne cooking area, Lot 
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sees that they are very, very busy. He asks 

his aunt, 'Why are they so busy, they do 

not know that guests are coming?' Aunt 

Sarah laughs a little. •Lot, they are al­

ways very busy . It takes a GI'eat amount of 

work to feed t he hundreds of people who are 

with us all of ~he time. We must make spe­

cial food for our visitor s , but that is 

only a small amount of additional fooc f or 

a few of the cooks .' 

Lot and Aunt Sarah go to a group of 

women who are surrounded by ! ails of milk . 

' Lot, these women are the milk boilers . 

They take the milk from the cows and the 

goats and boil it . From the boiled milk we 

get the milk that we drink , many icinds of 

cheese , and yogurt . ' .i.unt .Saran goes up to 

one o: the #Onen ano asks her to ~repare a 

special cheese anri bu~ter :or the visitors . 

The next group of ~omen are busy gr ind­

ing grain. Lot knows what these people are 

doing . They make the breaci and cakes. Lot 

also knows that ~·hen visitors come , there 

is a special treat; a special cake made onl~ 

for 5~ecial events . Aunt Sarah te)ls one of 

the women to m.:tlce sure that these cakeE are 

made . 
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itrlOther ~rou~ of women are busy pre­

paring the meat . l'hey have removed the 

skin from the dead sheep and are cutting 

the meat for dinner. Many animals must be 

killed and prepared each day . Because of 

the guests , Aunt Sarah is serving a s!)ecial 

meat . In place of lamb, Aunt Sa.rah has 

plann~d to have a young calf prepared. In­

stead of mutton , they ~ould have beef . This 

is really a treat . 

The last pl ace that Lot and Aunt Sarah 

go is the storage tent . Here she arranges 

for all the other things they ~*ill need . 

She or uers wine, honey, fruit , vegetables 

and nuts . 

Lot is very happy . cecause o~ t ne guest~, 

t hey will eat very special foods . l'he:r Kill 

have s~ecial cheese instead of plain cheese , 

cakes in plac~ of bread, and beef not m~tton . 

Lot helps his au.'1t ca:rry some packages 

back to the tent . rie is very, very happy . 

Tonight ther e will be a big party. " 

VI!. REVIEW : 

In the rsview make surs that the child­

r en arc aware of various t11 es of food that 

are eaten. In the thought questionE we ; rill 

aiscuss wher e tr.ese : r oducts come from. 



VIII . rHOUJnr ~UESTIONS : 

1 . How is Lot's food different from the food 

we eat today? 

Answer : Discuss the difference between the 

wide variety of foods &vailable today 

and the foods found in tne story. 

2 . Why is food impcrtant? 

Answer : Food i~ :ilnportant for all li.ving 

things . Without food , they would not be 

able to live . rood helps µeople live, 

grou, be healthy, and have energy. 

Therefore , food is one o~ man's basic 

needs . What are some other basic needs? 

Answer : Besides food, man requires clothing 

to protect his body and shelter to pro-

tect him from his envirorunent . 

IJ , :iow do other animals meet their basic 

need for food? 

Answer : Some animals eat other ardmals . 

Other animals eat lea·.;es and f ruit off of 

bush~s and trees . Still o~hers climb 

trees t c pick their food . These animals 

all f eed thems&l ves . Yney get their. own 

food and eat it without hel p from ot~ers . 

But other animals need help f r om 

other s to eat . l·~ost baby aniJr,aJ.s must be 

fed . Animals in zoos must be fed . Yet 
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whether they feed themselves or other s 

feed tnem, all living ~hings need food . 

5. What kind of foods do we eat? 

AnSPler: Some of the foods we eat are meats 

or fish (give examples ) , some of them are 

vegetables and others are fruits . (Jive 

examples . ) 

6. 'J'nere do these 1oods come from? 

Answer : Most vegetables grow in the ground. 

Carrots , potatoes , and onions are some 

of the ve.r;etables tnat grow in the ground. 

other vegetables grow above the &round, 

like l ett1.0ce, con anci ~eas . Still oth­

er s grow on v'..nes like tomatos , pWTlpkins , 

and squash . 

Most fruits grow on trE:es . "PPles, 

oranges , anc ?ai:-efruit are some of these . 

Ot.her fruits grow on vines l :ike grapes 

and waternelons . 

~ comes from animals . Under t he 

skin of animals is something (muscle) 

wnicn we use for meat . inen we cook i t , 

it. is ~ood to eat . 

7. Are ~11 animals used for meat? (ro reas­

sure the chilaren tnat their Jets will 

not be used for food) 
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Answer: No, not all animals are used for food. 

Certain animals are speci.aJ.ly raised to be 

used for meat. 1'hese animals are found on 

specia1 f arrns and ranches where they are 

well fed and cared for, then sent to special 

places called slaughter~houses where they are 

killed for food. 

These· 'animals are not the same as the 

ani.mals we saw at the zoo, nor the pets which 

we have at home. 'l'he anj.mals at the z.oo are 

·there so that people can go and see animt3ls 

from all over the world that they would not 

be able to see otherwise. We have pets in 

our homes so that we can watch how other ani-

mals live and grow. Some pets like dogs and 

cats are also fun to play with. 

8. Not all food is eaten. Some of j;t we dr:Lnk. 

Do you know where this comes from? 

Answer: The most important drink is wate£• All 

animals drink water. Ii' :Lt was possible to 

get water but no other food, Wf; could live 

for several months; but without food and 

water, we could not live more than a few days. 

We drink many things other than water also. 

We drink soda (pop in the Midwest) and ,juice 

or milk. 'l'hese are also good for us. S:i.nce 

they all contain water we do not have to worry 
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about drinking extra water to get the water 

we need. 

9. Do we need a11 of the food that we eat and 

drink? 

Answer: 'I'oday we are very fortunate, we have much 

more food than we need just to meet our basic 

needs. Because of this, we have a large vari-

ety of foods to choose from, and we are also 

able to eat more than just what we need to 

live. 

10. What are some of the special foods we can eat 

bee aus e we have more food than we 11need? 11 

Answer: Treats.--cakes, cookies, ice cream, etc. 

We .also eat special food at parties, on some 

holidays, and when we have company, 

11. Do you know where Lot 1 s food came from? 

Answer: Lot 1 s food came directly from their flocks 

and from trading some of those animals with 

.farmers for grain and vegetables. 

12. Where do we get our food todm,y? 

Answer: Today we do not have our own flocks, nor 

do we buy directly from farmers. When we 

must get food, we buy :i.t at the store or the 

supermarket. People that we never meet buy 

the food from the farmers and prepare it for 

us. This is some of the food wh1ch we buy. 

At the store there are also many different 
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kinds of foods . There are fresh foods, f ro­

zen foods , canned foods and roixe-; . \o,"e also 

have stoves, ovens, ~oasters and other ap­

pljances t.hat allow us to prepare our food 

in many different ways. 

IX . CLASS PROJECT: 

A. While most of our food comes from t.he store, 

some people ~et some vere tables and fMlits 

from f ardens. Today , we are poinp to plant 

sone ve~etables of our Ow"l"l and wetch tnen 

~row. (Let the class plant the seeds . ) 

B. Pla,v with food flash- cards . 

C. Menu PlanninF"; 

Pass three paper plates to each student. . 

Label tnem "breakfast , 11 "lunch" and "dinner. " 

nave the children make menus on the plates 

for these meals , usinr eitr.er cut- outs from 

magazines or cra,.vons . 

X. SU¥J-1ARY : 

"i'oday 1o1e talked abo\lt one of our basic 

·needs : food. We saw that. sone of our food 

rrows in the pround , some above the f!T'OUnd 

and son~ o!" it FTOWs on r.rees and vines . \·:e 

also saw that some of our food , meat , comes 

f r om animals . 

In Lot 's time they ~ot their meat from 

the ani.11\als in their own floe~ . They also 



used some of t.heir animals to buy other kinds 

of food . Today, we do not grow much of our 

own food , lf any. \We take money and buy our 

f ood at the store . 

At t.he store we c&n buy many different 

kinds of f ood . We can buy more food than we 

need to live. Tuis is rood . 'he can b e sure 

that we have enough food to eat . 11 

XI. HO!IDiORK : 

"Take hol'!e your menus and coll'lpare them to 

what the people in your house eat. . 11 



LESSON III 

I. TOPIC: CLOTHING, THEN AND NOii. 

II . AIM.5: 

III. 

IV . 

A. To reintroduce the concept of clothing for 

protection as on~ of man ' s basic needs . 

B. To compare modern dress with that of the 

ancients . 

c. To emphasize now the patriarchs depended 

upon their flocY.s for their clothing. 

D. To teach the child to distinp;ish between 

clothing for protection, and clothing for 

decoration. 

MATERIALS A~ SPECIAL PP.EPARATION : 

A. Pictures of different forms of dress around 

the world . 

B. Smal l loom. 

c. Clothin~ posters , flash-cards , or articles 

of childr en's clothin~. 

D. Dolls with clothinr for va:ious seasons . 

SETTING ThE STAGE : 

St10l' the class picture~ of t.he various 

ways people dress around the world. Discuss 

the woy climate:: affects the style of clot.hing. 

V. hISroRICAL PEF<.SPECTIVE: 

In tnis lesson , more tno.n ir, 2n.J' ot."ler 

15 
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lesson, it is imperative to remain aware of 

the fact that the patriarchs are not the 

modern bedouin. The clothing worn by the 

patriarch is not what we see on a contempo-

rary bedouin. The following illustrations 

demonstrate this. 

':ehese few pictures comprise most of 

what is knovm about early semitic dress. 

They were all found in Bgypt. 

'-,..,,,..;..\.i~---~·-AA-;;;,,""-~'-'4· 

~~.~ ~~r~~j 
~ •.. ,,_,,,, ...... ~. 
,..-.,r->4•.,_,H 

~--%~ 
~;;~ 

This first drawj_ng was found in a wall 

painting from the tomb of Seti, c. 1300 B.C.E. 

'I'his seems to be a description of the special 

characteristics of vari.ous different peoples. 

In examining the stereotyplcal representattons 

of the semites, we note five characteristics 

of thei.r dress and appearance. (Note: these 

men do not dress like modern bedouins.) 
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1. There is no long, flowing headdress, 

rather, we find something resembling 

a sweat band, probably to keep the 

hair out of their eyes. 

2. Semitic (Canaanite) men are always re-

presented as being bearded. 

3. Rather than wearing a long, flowing, 

loose-fitting robe of the modern be-

douin, they wear a skirt-like loin 

cloth. 

)+. We also find that the clothing in all 

these pictures is :rfohly colored. This 

type of material is a great luxury. 

Their usual clothing, although of the 

same style, is very plain. It is usu·· 

ally wool or goat's hair cloth. In 

these pictures, the people are making 

a royal appearance, therefore they are 

dressed-up. 

S. The men are always belted. 
~-~---------------- .-----~- _, ~- ------ ----~-~--=------=--=---·--·------
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This picture is from an Egyptian tomb 

at Beni liasan , early 19th century B. C. E. 

Tnis picture reaffirms all that we found in 

the first picture. It. also adds new in­

formation . 

l. The men are wearing sandals , while the 

women and children are wearinp some 

type of shoe for the long journey to 

Epypt . 

2. On the backs of several men , we find 

an anb1al-skin water sack . 

3. r.e find several men carryi.nr musical 

instruments . Some are carrying spears . 

L. Some of the nen a.re wearine long 

cloaks . 

5. Unlike the other pictures, women are 

found here . he find the wonen wear 

long dresses wnich are worn over one 

or both shoulders . 

6. Like the men, the women wear some type 

of head band . They do not wear veils 

as a rerular rarment. In Genesis 2L :65 

we find that Rebekah does not wear one 

until she real i2es she is in the pre­

sence of her f\lture husband . (So.ne au­

thorities believe that because she is 

an aristocrat sne has a veil . ) 
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7. From other sources we learn th&t women 

also wore ~ewelry. Ring5 in the nose; 

bands on the arm. \.ie also find evi-

dence for earrings , althourh they may 

be only for slaves . 

This illustration is f rom & tomb at 

Thebes, 15th c . B,C .E. Thiis is an alter nate 

form of men' s anrarel . These m~n 1tre drcs -

sed in lonr robes wi th sleeves , either to 

t.he elbow or the Kris t . The cloth appee.rs 
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to be stitched together with a type of em-

broidery to emphasize the line of the gar-

ment. Perhaps there is a type of scarf' 

around their waist, or perhaps the garment 

has different colors inside and out. 

VI. Pirn;sENTATION: ---·---·-
11Breakfast has just ended. Lot is ready 

to go to work in the flock. As he stands to 

go out, Lot is stopped by his uncl~ Abraham, 

1Lot, ;it has been a long time since new 

clothes were made for you. The old clothes 

are getting quite small. Go with Eleazar. 

He will see that new clothes are made for 

you. 1 

Eleazar takes Lot over to where servants 

are making clothing. Many things are happen-

ing there. Some women are cutting the wool 

off the skin of some of the sheep that were 

used for food. One woman has a knife. With 

it she scrapes the wool off the hide (that 

is what we call the skin). Other women take 

thi.s wool along with wool from living sheep 

and spin it into thread. Once the thread is 

made, other women take it and we ave it into 

cloth, This then is taken and made into 

clothing. 

In another area, some women have taken 
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the hides from which the wool was shorn and 

are pr eparing it to be used as leather. 

They all are very busy. There are many people 

who need new clothes . 

Lot needs new clothes. So Eleazar first 

takes him to the women who have the finished 

cloth. They measure Lot . He needs a new 

skirt. (Yes , men and boys wore something 

that looked like skirts in those days . ) (The 

teacher may wish to show the pictures in the 

historical perspective section to the class . ) 

They make him a ne..- skirt out of cloth which 

is blue , white, and gold . It also has a new 

belt . They also make nim a long robe out of 

a different cloth. 

i,;nile the women are finishinir these 

clothes, Lot goes over to the women who are 

workinrr on the leather. They make him new 

shoes and sandals . Lot is very h;i.noy. By 

toni~ht he will have new ~lothes . 

The next morninf Lot t:et!': up very early 

to dress in his new clothes . He puts his new 

cloak on over his clo~hes because it is cold 

in the morning. Later, he will take it off 

because i~ will be ~armer. 

wben he sat down to ea~ his morning meal, 

Uncle Abraham said to Lot , 'How nice your new 
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clothes are! 1 

Lot was very happy. He sang all the 

way to work. He was so nr oud of his new 

clothes that he looked at what everyone 

else was wearing to see if they too had 

new clothes . 

Some of the men are dressed just as 

Lot; they are wearing a skir t and belt. 

Some are wearinf their sandals and some are 

not. They are wearine a srnall band around 

their heads and belts around their waists . 

When ;;omen pass b~·, he sees that t.hey 

are wearing dresses . The dresses ere made 

out of the same type of material as I.<>t ' s 

s Kirt and robe . Some are wearing jewelry. 

Some wear bracelets on their arms or a r ing 

in their nose . 

After watchinp: all day lonr, lot thinks 

to himself , 'Am I lucky. I have t he newest 

and the nicest clot.hes in the whole camp. 1 11 

VII . REVIEW : 

At this poL~t, the teacher should re­

view t11e narrative . Emphesize the different 

types of clothing worn (skirts , dresses, 

robes , shoes , sandals , etc . ) . Cloth:.ng is 

protection and 2$ such it is one of our 

basic needs . 
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VIII. THOUGHT QUESTIONS: 

1. Protection is one 01f man ' s basic needs. 

Clothing proter:ts man. Do you !mow how 

clothes do this? 

.4.nswer: We wear clothE!S to keep our bodies warm 

or cool. When it l.s very cold , we wear many 

things such as sweatters and coats and (?loves . 

These l"arments hel!J1 i:.o keep the warm in 1md 

the cold out . 

When it is very warm we wear sho1·t 

sleeve shirts , shor·ts , etc . Tnese clothes 

are lighter because we do not need as much 

clothing to keep us warm. 

2. what kind of clothes do we wear? 

Answer : Have the children describe as many 

articles of clothiny as possible. 

J . wbich do we wear in W2rm weather? ••• Cold 

weather? 

/.nswer : Make a list on the blackboard with two 

columns . In one coluJIU'l list warm weather 

clothinf; in the other cold weat~er clothing. 

Show the class which items of cloth:.ng appear 

on both lis~s a!> basic clot.hi.rt~ and which are 

special for that type of weather (bathine 

suits , shorts , f loves , etc . ) . 

L. What type of clothing did Lot and his friends 

wear? 
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Answer: Basic clothint> for Lot and the men was 

skirt. and sandals wi't.h a headband when it 

was warm outside . When it w .i.s cold , they 

had a r obe- like coat and shoes to wear. 

Tne women wear lonp dresses and sandals . 

~ben it pets cold t hey also have coats and 

shoes like the men . 

5. What are c lothes made of? 

J.nswer: In Lot ' s da,ys, the mat.erial for clothinp 

cane fron ani..'llals . The cloth was made by 

spinning tne wool of the sneep int.o t.hread 

and weavinr t.nis into clotn . The leat.ner 

was made f rom tne ski n of t.he dead animals . 

Today , thinps are differ ent . Nost of 

our mater ial cioes not come from ani.Mels any­

nore. l'.ost. of it is synt.he-.ic--it is nade 

f 1·om cherrlcels by scienti sts . Even a ma­

t.erial like leather ca."l be 111ade of some kind 

of ~lastic tod~v . 

6. Do we always •·need., all of the clothin17 that 

we wear? 

/\liswer: l\o ! Do you remeMber th .:>:. wnen we 

learned about food , we learneo that. scme o~ 

tne food we ate was to ~11.!'ill a basic need, 

wnile sone of the food we ate just because 

we like to eat? The same is true of clothing. 

r.e wear some .:lot.hes for warmth and p1·ot.ec-
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tion and some clothes we wear just to look 

nicer . Some of our clothes we wear to play 

in and some we wear to dress up i.n . 

IX. CLASS PROJECT: 

A. Can you tell me if the following items are 

for protection or Jlor decor ation? 

Hold up vario\l s i terns of children ' s 

clothing and hAve 1~hem identif'y them. Write 

the name on the board . Then have the class 

decide if' it is ''pr otection , " "decoration , 11 

or both . 

For examole: 

T- shirt • • • • . .. . • protection 
Dress . . . ... . .. .. protection 
Pants .... . .. .. .. protection 
Tie .... ••. . • " • • decor at ion 
Good dr ess .... . . protection, decoration 
Dr ess Jacket .... protection, dEcoration 

Have them copy this on their own piece of pa-

per . 

5 . Allow t he class to play with the dolls and 

their clot hing , clothing puzzles: etc . (l·ie 

will "dress up11 as grown-ups and patriarchs 

in Lesson 7. ) 

X. SUMMARY : 

"Today we learned about the second of 

man's oasic needs : his need fo r c lcthing 

for protection . Ke saw that peoplf dress 

in different ways , but they all wear s ome 

tyne -:;f clothin[? for pr otecti on . In colder 
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weather , more cloth in!? is needed. In warm 

weat.her , less , WP also saw thal. some cloth­

ing is not. Norn for prot.ection. This cloth­

ing was worn for decoration. We wear this 

clothing to look nice. 

We also saw how Lot's clothing was made 

by women in the tribe from the fur and skin 

of animals . i·:e learned that today we usual­

ly buy our clothes at. the stor e . We learned 

that some of the material for clothes comes 

from animals , but most of our clothing is 

made from chemicals . '' 

XI. HOMEWORK : 

wl1en you dr ess this week, ask yourself, 

"Am I wearinp this for protect.ion or deco­

ration?" 



LESSON IV 

I. TOPIC : SHELTER: PART 1: I'HE HGUSE. 

Il . AIMS : 

A. To reintroduce the concept of shelter as the 

third of man 's basic needs . 

B. To explore what is found in a house. 

I!I . MATERIALS AND !IECIAL PREPARATION : 

A. Before the week' s lesson, arrange for the 

class to be able to roam through the building 

to go exploring {an alternative plar, is to 

arrange a tour of a home under construction. 

In this event , the following lesson will r e­

quire certain adjustments) . 

B. Pictures of houses from arouno the world . 

c. 7he story book by T. s . Geisel, Come Over to 

l!!Y House (New York : Random House , 1966) . 

(fh~s book was chosen because it is an excel­

lent cross-cultural study of houses wi th 

pictures . ·I'he teacher may substitute other 

books if necessary, os long as they are in 

agreement with this goal . ) Here are others 

I.hat I found. 

Cr oss-culture: 

of Houses (New York: 

Inc . , 1957) . 

27 

E>ernard Case , fhe Story 

Sterling I ublishing Co., 
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Cr oss-history: Irvinp a~d Ruth Adler, 

Houses (New York : The John Day Collflany , 196L) . 

Both : 1. A. Verpilleux, The Picture 

Book of Houses New York: The HcMillan 

Company, 1931) . 

IV . SETTING TrlE STAGE: 

Gather the class to~etner end berin some­

thinF: like this: ''For the last ( ) classes 

we have been studyinp f ood and clothinf as 

two of man's basic needs . ~e hPve seen how 

man needs food for enerpy and food to f row. 

~e have also talked about how clothinl" keeps 

us warm and c:>vered-up . Today , we are poinr 

to look at one more of tn~se basic needs : 

snelter . Shelter is how we protec t ourselves 

from our envir onrient, from heat and cold , 

rain , wind , sun, snow, dew , etc . 

One t ype of shelter is a house . I have 

some pictur es of different .cinds of houses 

from all around the world f or us to l ook at 

today \Silow tne pictures) . "11ni1P many of 

these homes l ook very different , people use 

them for t he sazr.e thi.rl~ : to protect them­

selves fro:n the elements . " 

Discuss th~ different w2ys i.r. whicr these 

homes provide shelter . 

V. PRF.SENTATION : 
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"Today we are going exploring. We are 

going to search tll through the Luilding to 

find out hol." many different things go into 

a house . As we learn about the parts of the 

house we will see how they are used to pro­

tect us . 11 

As the class wanders, the teacher should 

allow the class to find as many details as 

possible . walls , door s and windows are ob­

vious , but they should also find storage 

room, lipht fixtures , electric outlets , 

wiring, nails, heatinp} cooling due ts , etc . 

Discuss hol." these objects help protect us 

from our environment . Show how this protec­

tion differs from t.he protection we get from 

clothine . 

VI. REVIEW A D TnOUGHT CUESTIOKS : 

v.nen the class returns t.he teacher should 

have a short contest-style discusnion to re­

view all tne different tnings found while ex­

plorin?. The teacher should lis t all of 

these items ~n the blackboard . The class can 

then play the "basic need/luxury rarne" as 

they have with food and clothinp.. 

The teacher should show how rnan tries 

to control his environment within t he house 

by using heaters and airconditioners , dehu-
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midifier s , etc . (cf. Lesson 9) . 

VII , CLASS PhOJECT : 

head r.ome Over to my rlouse to the class . 

When you have finished the story, discuss it 

with the class . Compare t he houses in the 

story to the school which the students ex­

plored . 

VIII . SUMMARY: 

"Today we stud i ed shelter , v:e found 

t hat just like food and clothinf, shelter is 

one of man's basic needs , ~e looked at many 

differ ent kinds of houses and saw how they 

are all used t o protect the people who live 

inside them from the environment . 

~e Lried to find out how many different 

tnings ther e are in a large building like our 

school , anci how Lhey s erve LO prot.ect us 

from the env:ronment. 11 

IA . HOMEWORK : 

Assipn one of the types of houses in 

Come to my House to each of the students L~ 

the class . "During the coming week, compare 

this house with t:-ie house you live i n . " 
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LESSON V 

I. TOPIC: SI-l]U,TER. PAH.T II: HUT AND TEN!]: -- -------·----... ··------·-------
II. AIMS: 

A. To explore the idea of hut and tent as 

"shelter." 

B. To contrast a pup-tent with the tents 

of the patriarchs. 

c. To compare the hut and tent wUh houses 

as "shelter. It 

D. To briefly discuss community organization 

at the tim{3 of the patriarchs. 

E. To emp~asize how the patriarchs depend 

upon their floclrn for shelter. 

III. MA'I'ElUALS AND SPECIAL PR!i~PARA'I'IONS: 

A. Pictures of huts. 

B. Straw to build a model hut. 

C. Pup tent---or the largest tent avaHable-·~ 

set up near sohool--acquire from a local 

scout troop or a congregant. 

IV. 5''.E'f'I'ING THE'~ S:TAG1~: 

Begin wHh last week's homework assign-

ment. 11Do you remember last week we looked 

at dHferent types of houses people used for 

shelter? How did these houses compare wHh 

the houses you l:i.ve ih? Today, we are going 
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to discuss other types of shelter . Can you 

think of forms of shelter other than houses?" 

elicit as many different responses as pos­

sible . There are campers, trailers, lean­

tos, teepees, igloos, barns, cabins, tree­

houses , tents, huts, etc . 

"There are many different types of homes . 

Today, we will look at two of them. I have 

her e some pictures of huts . (Show the pic­

tures . ) You see that ~ of these huts look 

a little like houses . But we also can see 

that they are not as ~trong or as well-made 

as our homes. 11 

Discuss the similarities and differences 

between houses and huts . Elicit as much in­

formation as possible from t he class . When 

you feel that the class understands the dif­

ferences , allow them to build a small hut 

in the class room. when they have completed 

it allow them t o experience living in it . 

When this is finished proceed to the "Presen­

tation . " 

V. HISTORICAL PERSt'ECTIVE: 

It is important to realize that the tents 

we wi ll discuss are not like the pup- tent 

that we will show the class today. T'ne patri­

archs lived in very large tents made out of 
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either woven goat ' s nair or animal hides . 

These tents may have been subdivided into 

larfe roolll!l or CO!llpartnents , or they may 

h&ve been several large tents joined together. 

Beinf the chief, Terch ' s tent occupied a 

central l ocation in the camp and the other 

tents were clustered around his . A large 

tent of assembly or assembly room was found 

att~ched to his tent also . 

The oatr iarchs d~d not pitch ineir tents 

out in the heart of the desert , they dwell~d 

alonr the outskirts of the city. They sat 

under trees wnicn are not found in the de­

sert . They also remained in one place for 

a lonp while end seemed to have followed a 

rerul c.r route, because t.ney due l:ells 1'hich 

were t.neirs forever . In the sull'Jller tney fol ­

lowed veretetion for tneir flocks and in the 

winter they set up semi-permarn£:n·., housinr . 

Beware! Do not l et the f2ct of a "tent" 

existence fool you . They us~d their tents 

like we use our homes . They were not pup­

tents . 

VI. ?RESE!iTATIO!J : 

"Terah nad just led the ceravai1 to a 

new CaJ!!Psite. I.hen they got tner<' , he said , 

'This is c good place . Here we will set up 

camp. I 
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ne then issueo orders for everyone to set up 

the cmnp. 

Ter ah and his faMi.ly beean to set up 

thei.!" own t ent in the center of the area for 

t he camp. The head of the clan always put 

his tent in the cent er . Everyone else be­

gan to put up their own tents in their as­

siened places around r~rah 's . 

fer ah I 5 tent iS SO le.rge tnat j v takes 

1112111, rnany roen to set it up . Many men are 

needed t.o nolo up the support rods . Even 

more men ~ere needed to str etch the hides 

over the poles . rhen other men take rocks 

and hBJ'!llTler stakes intc the rround to hole 

the skins do1'TI . 

Once the outside of the t ent has been set 

up , there is nuch ~ork t o do on the inside . 

Terfh 's tent n~s m~ny roo111S . One of them 

will be the assembly room. In this room Lot 

helps erran~e all those things that are need­

ed for meetinps of the elder~ . 

Another r oom i3 Terrm's . In this r oom 

tt.ey arr anre a spot for Terah to sleep. 

rhey did no~ ~leep in bed~ , but they slept 

on a pile of straw on tne floor . They also 

plcced Terah 1 s personal i tems in nis rcom. 

AbrabaJll and Sarah r.od t.heir own room 



35 

ald so did Lot. Each r oom had a sleeping 

area and each r oom had a place for personal 

belongings . 

Later that ni~)lt , after the camp was all 

set up, and Lot had rone to sleep, the elders 

gathered in the assembly room of rer ah 's tent 

to celebr ate their new C811lp . A fire is lit 

in t.he center of ~he r oom; and the elders sit 

around it for lignt and warmth . (The smoke 

from the fire goes out through the r oof where 

there is a special hole for it. ) First , the 

men discuss the work that is finished . Then 

they make their plans for the next day. 

The;r are very ple as.ed because so much work 

has been done . There is much to celebrate . 

The elders sit anci talk late into the night . 11 

VI. REVID: : 

In review in~ the story, the teacher should 

be preparinf the childr~n for the transition 

f~om the tent of the st.ory to the tent that 

the class will v"isit in the next phase of the 

lesson . 

VII. CLASS ?ROJLC~ : 

Visit a tent . Try tc allow the class to 

"experience'' livin~ and moving around ln a 

tent. Try to emphasize the differer.ces be­

tween t.his t.ent and a ;;ent for t.he patriarchs 

(material , size , etc . ) . 
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VIII. THOUGHT QUFSTIONS : (back in class or at tent ) 

1 . We have been discussing the third of man ' s 

basic needs for the last ( weeks . That 

need is called "shelter. " We have seen and 

ru1d talked about three different types of 

shelter . Do you remember what they were ? 

Answer: Houses , huts , and tents . 

2. \,e saw that each of these kinds of shelter is 

different from the other t wo . wbat are some 

of these dil"ferences? 

Answer : In discussinp t.ne differences between 

the various t.ypes of shelter , t.he teacher 

should discuss bot.h the &dvantages as well 

as the disadvc.ntages of each type . Mobil-

ity, suitability t.o clirr1ate , etc ., should 

be discussed . 

Allow tne discussion to continue as 

lonp as it is productive. Conclude something 

like this : 

''Different peoples and dilfer ent cultures 

have different neeciis for shelter . This will 

determine whether they choose to live in 

houses, huts or tents . But whatever they 

choose, they try to live L, the best kind of 

shelter for tneir way of life . " 

IX . REVIDi PROJECT: 

"For the last ( ) ~eeks we have been 
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t.alkinp about man's need for food , shelter 

and clothing. 'vie are now going t.o play a 

few li'ames. I am goini: t.o describe some 

situations and you can act them out. 11 

Situation No . 1. 

You are an American family wday. You 

live in a house and have plenty of 

food and clothing. 

Situation No. 2. 

You are a family living c.t the time of 

Abraham, living in a tent , with plenty 

of food and clothinf . 

Sit uation No. J . 

You are a moder n family wi th a very 

small, poor house . You do not have 

much food . Your clothinp is very old 

and you do not have much money . 

The teacher can create other situations as 

desired . Try w discuss with tne class how 

t hey feel in each situation. which situation 

did they ltke best? , J east? 

/.. , Svi·1MAftY : 

"Today we talked about t he third of 

mP, 1s basic nweds : shelter . We saw 

t.hat. shelter is where people live . SoMe 

people live in houses , some in huts and 

some in tents . \o: e live in houses and 
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people live in different kinds of shelter 

depending on their needs and their money. 

But no matter what type of shelter people 

live in, they all need shelter. 

we also reviewed some of man 's other 

basic needs . we pl~yed a few ~811les that 

showed us how ilrq:>or tant food , shelter , and 

cloth in( is for us . 11 

XI. HO!®\ORi\ : 

"During t.he week try to decide which 

kind of shelter would be the most fun to 

live in . " 



I..E.SSON VI 

I. TOPIC : HOSPI'fALITY: SEMITIC AND MODERN . 

II. AIMS : 

A. To discuss the nature of hospitality: try­

ing to make someone feel at home . 

B. To explore the children ' s feelin~s of dis­

comfort when visiting others , or when others 

visit. tnem. 

c. 1'o ciiscuss hospitality in patriarchal times 

and today . 

D. To set the s taee !'or a fancy dress party , 

(Lesson 12) . 

III. 1-'JiTERIAI.S Al\D SPECIAL PREPARATIONS : 

None . 

IV . SETTING T"liE STAGE : 

''Did you ever ro to a stranf!e place? 

Have you ever wondered how to act when you 

£1et there? Do you feel different when you 

are at someone else's home thar. when you are 

at your own?" 

Be~in the class with a shor t discussion 

of the awkwardness of beinf in a strange 

pl ace , the comfort of being home, and the 

desire to feel comfortable everywher e , 

V. HISTORICAL PEP.SPECTIVE: 

There are fou r examples of classical se-
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m.itic hospitality found in Genesis . I "Will 

outline those occurrences here : 

A. Abrat.am: Founc sittint; in his tent . 
Runs out to greet stro.ncers . 
Bows to ground. 
Offer s to fetch wat er to bathe 
their feet . 
Invites theM to r ecline under a 
tree . 
Arranf!eS to have a meal pr epared 
and serves as wai ter . 
Ser ves : flour cakes , younf! calf, 
curds and milk. 
After ainner he accompanies them 
along as they start on their way . 

N. B. 11;ife is not actively present . She 

rema ins in the background . 

!:;. Lot: Found at city gate . 
Rose to greet them. 
Bows low. 
:lffer s to have tllem come to spend the 
night. 
Offer<- to have them come to wash their 
feet . 
Argues strongly v.> ret tnerr. to come 
with him. 
Ser ves them a feast and unleavened 
bread. 
Protects thel'I fror. attaci< , "Do not do 
anythine to these men since they have 
come under the shelter of 111.Y roof . 11 

N. B. ~·iife not involved. 

C. Rebekah : Find Abraham ' s servant. a t the well . 
Offers the stranger a drink and 
also to draw ~ater for the cartels . 
The servant pays for t.he water . 
( In this case , the servant nrus~ re­
quert an invitation home for the 
ni rht . ) 

J . Labc.n: ~.uns t.'l rnee•J servant at the well. 
In-vites him ano his cadre and ani­
mals home . 
iielps unload ar)imals and feeo tnem. 
Brinrs water to bathe tt.eir feet . 
Food is ser ved . 
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J . B. MeJ.e does formal p.reeting. 

wnen visitinp a noble ~ifts such os ves­

sels , perfumes , cosmetics , wine , honey , etc. 

are broupht . (Corroare also illustr ation lfo . 3, 

Lesson 8. ) 

VI. PRESEUTATION: 

"lot is very excited . Guests are ex­

pected today . Special f ood h6s been prep;;red 

and the servants ere standinr by ready to 

serve a gala feast . 

Teran , l.Jncle Abranrun r.r.d Lot are sit.ting 

at tne edce of t.1.e CE.mp wc:tchinr for t.he ap­

pr oach of the visitors . L-0t noticed a few 

dots movinf alonf the hor izon . 

Ps the dots move closer , Lot sees that 

it ~s his uncles and t.neir donkeys coming 

from Ur . Lot sees tnat t here are about 6 

people and 12 don~eys , Ee tells his prand­

~at.her , 1:.0ok! Look! they are col'lin~ . 1 

h while later , ~s tne rroup draws near , 

Terah , xbrah~ e>nd Lot run out toward their 

fUests . W'ht:n they meet t11e111 they bow all 

t.ne way to t.he ( r our.d . (cf. illust . .. o . 3, 

Lesson 8) . T11e;, rise and Ter dl sa,ys , 1 Broth­

ers, it is r ooo c.o see you arain . You M;.ist 

be very tired after your lonr journey. 

Please come bc:ck t.O ou r ten~ . ~e will bring 
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a feast for you. 'I'he servants will tend to 

your animals . ' ThE! servants lead the ani­

mals off to tend tn1em and the rr.en go to 

Ter ah 1s tent. 

As Lot walks back to the t ent with his 

father , grandfather· , and uncles , he is very 

happy to see t.hem. They have not '!)een to­

gether for a long t.ime . Everyone removes 

t.heir sandals and washes their feet . They 

tten sit down t.ogei..her . Sarah and some of 

the women brine in the feast . Lot has been 

waitinr for this al.l day . First t.here is 

butt.er c.nd cheeses . Then there is roasted 

beef and inetl c11kes which ere like dinner 

rolls . There e.lso wes wine, f r uit , nuts, 

·,regetables and honE:y. It was all delicious. 

Lot at.e all of these treats alonf with the 

ad•1lts . 

After dinner, a fire is li~hted; and as 

the men s it around it , Lot.'s uncles pr esent 

gifts of cloth and spices and aniJT!a.ls to 

Terah for his no~ pl.talit.y. 

:,ow, Lot must c:o to bed . He says "eood­

nigh t " to his uncle·s and leaves t.11em sitt),ng 

and talkinf.' ar ound tnc fire . As Lot lies 

on his straw mat tryinf t.o fO to sleep , ne 
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thinks about how nice it is that his uncl es 

are ther e . They will stay for sever al days . 

Lot will listen to all of their stor ies and 

he will tell them all about himself. It 

will be very nice . Lot falls asleep with a 

big smile on his face . " 

VII. REVIEW : 

In r eviewinr the story the teacher should 

em;:ihasize the special things done to make the 

€1Jest feel "at horne " in a strange place . 

VIII . fHOUG.~T QUl:STIONS: 

1. Lot was very happy that QJests were coMin(! . 

1ttny are '-!e usuelly happy when ruests come? 

Answer: There are many rea~ons to be happy when 

puests come. lt is pood to see people from 

outside of t>U r irr.med i at e far:rily . Ke see 

peorle we don' t s ee every day. We eat sre­

cial f ood, we hear stories about thinrs we 

did not see , and places where we have not 

been . 

Discuss some of the pleasant aspects 

of hc:ving visitors . 

2. 2ut not everything connected wit,n CO!lq)c.IIY is 

pleasant . Some tnings are unpleasant . Can 

you tnink c1 some of t.he unpleas&nt things 

about havinr ccrr.paey? 

Answer : Allow t he children to expresd their 



feel1.ngs of d:Lscomfort at such things as 

hav:Lng to dress up, be:Lng unable to touch 

anything until company· arrives, being embar-

rassed if they spill or break something, etc. 

Support these feelings as real. 

3. We have talked about our feelings when com··· 

pany comes to visit us. How do we feel when 

we are company? How does this compare to 

being the host? 

~~~: Allow the children to express their 

feelings both positive and negaM.ve and sup-

port these feelings. 

l.l• If you we:r:e the ho.st how would you like to 

make a guest feel'? 

AnswE,r: You probably would like to make your 

guest feel aa comfortable as possible. You 

would like to make your guest feel. "at home. 11 

You go out of your way· to make things as fa-

miliar as possible. You w1;1nt them to know 

that you are happy that they· have come to 

visit. 

We do many things to make people feel at 

home. We give them treats. We serve special 

food. We treat people in a special way. 

5. If you were a guest how would you like to 

feel? 

Answer: ·rou would like to feel comfortable. You 



l5 

would also like to Know that people are happy 

you are there. 

IX. CLPSS PROJEX:T : 

"Let us pret.end that we are hosts and 

co111pany . " Let the class r ole- play for a 

wr.ile . 

X. w"i\IT~G LESSON: 

"Hake a list (as many as you can ) of 

words you use wit11 ruests and friends to make 

t.hem and you f~el comfortable : 

Please, tnank you , hello • 

XI. SUJ-'}1Af{~'. : 

'' l'oday we saw how uncomfort.able people 

fee l when tney are in a str anfe olPce . rie 

t.alked about how we feel wnen we ar e com;>any 

and how w<> feel w11e:i we nc:ve CO?-.)G..'1;' . 

•·e saw how e hos t :.ries tc r.iake ~eople 

f eel comfort.Able. when the~· co,,,e to visit and 

how he t r ies LO show tnat he is h<?J)py co see 

the~. It is very i.JIOorta1t t.~ help people 

fee l ' ;; • home ' •men t.ney ar e in a str ange 

plr.ce . 11 

"Hext wee~ we wjll heve a f ancy dres:: 

party . we will s pend half the class c:s a 

nodern faMily r.nd :-ialf the da,r as a 1arn:.l;v 

i.:1 Lot ' s da~· · Ask you:- ni:.rem.s t.o nelp you 
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make a costume for t he party . 11 (The t eacher 

should also send home a note . ) 



LESSON VII 

I . TOPIC: FANCY DRESS PARTY. 

II . AIMS: 

A. To r einforce the biblical patterns of life 

by comparing and contrasting them with pre­

sent-day life styles . 

B. To see the similarities and differences be­

tween the modern, technological life style 

and that of one based on a nomadic, pastor­

al economy and to see that there are basic 

similarities between people of all times 

and places--a common humanity. 

c. To have fun. 

III. MATERA.IS AND SPECIAL PREPARATIONS: 

A. Costumes: Biblical and modern . 

B. Food for special snack- foods of the patri­

archal period . (Fruit, cheese , nuts, goat ' s 

milk, etc . ) 

c. Food for a regular snack . 

To the Teacher: 

In thi~ lesson we will attempt to con­

cretize the similarities and differences 

between hiblical life a:ld modern life. 

We will at tempt to do this in a manner thet 

will teach tnis to the children and also be 
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fun for them, by actinf out a day in the 

life of eech cult~re, with the children 

dressinf in costumes for that t:ilne period . 

IV . SETTING THE STAGF. : 

"Today we are fOinp w t ry to s ee how 

Lot.'s day is like our day and how i t is dif­

ferent from ou r day . we are fOinf t o divide 

our lesson int.0 t.wo parts . Durinb tne f i rs t 

half, we will act out a day in the l ife of 

a biblical ffJlli.l.Y like thos e livinp in t he 

tL~e of Lot.. Dur ing t he second per t of tne 

lesson , we will play a modern family like 

those livinr today. We will see how each 

fal'lily spends its d?y f r om the tine it rets 

up in the morn inf until the t.ime it po es to 

sleep at nirht . 11 

v. c:iss ?Ro.JE:T : 

~ . Biblical t.b,es . 

rlave the child~Pn dress tnemselves as 

the;..r did in t.he biblictl period . Assirn 

various memhers of t.ne class t.11e roles 

mot!ler , father, cnild , [!r andp.aren!.s end ser­

vant.s . It. is likely t.hat the cnildren t-:ould 

enjoy cr "Utrinr role~ as t.ne d~y pro~resses . 

':'hus a child may be a mother durinf t.he morn­

inp part of t he lesson , a:id the sr.11'.e child 

may be c child in the evening part of the 
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lesson. 

The followinr ~uestions may be used for 

direction . The teacher may ask the 

questions and the class m~v either ans ­

wer t.he questions directly or act out 

tneir answers. Or the teacher rney have 

a question and answer period followed 

by t.he chilaren plc:.yin~ out wr.at t.hey 

learned in tne discussion. In eitner 

case , one hist.orical period should be 

completely finished befcre beginning 

the next . 

1. MornL"l~. 

e. How do you wake up? 

As t.he lipht of the sun c~mes 

the animals aw~ken and this 

noise awakens t.he people . 

b. ~b~~ do you have for breakfast? 

Breakfast and dinner are your 

t wo nain me2ls of tne day. There­

fore you eet a larpe breakfast.. 

1uu eat milk and cneese , fruits 

like dates and bread. 

2. 1 ate mnrninr. and after noon. 

o . Ho~ do you spend your d~v? 

J.fte~ breakfast t.he adults ro ~o 

work . The men would do what they 
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consider ed "man- type " wor k. They 

ro off ~o tend toe flock, repair 

t.ne tools , mend t.he tents , et c . 

The womera wor k at preps.ring food , 

and making &nd mending clothing, 

etc ., which was consider ed 11wo­

man- type11 work. 

T'ne cnildren would play with other 

childr en in the t r ibe for par t of 

t.he dAy. The rest of the day is 

spen t. with the adult.s . The lit.tle 

boys would work and play with the 

ani.Jllels . Little firls work and 

?lay with the women, pr eparing 

food , ~ending clot.hes and lookin~ 

after t.he ot.ner small childr en. 

b . Jo you ro t.o school? 

ho , They aid not. have schools 

like we nave toda,y. t;hildren 

learned b~' '"'atcllinr; , lis tenini; 

to 2nd copyinc tne adults . Schools 

•:ere only found. in tile cit.y. Only 

e few chil1ren froM wealthy f~'lli­

lieQ wen~ tnere to learn how ~0 

write . This is a sDecial skill. 

c . Do you eat lunch? 

You prohabl;.• carry a small snack 
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to work with you . You also have 

water in the water sack on your 

back. You probably ate your snack 

while you watchec t.he animals 1 if 

you were a bo~ or man1 or whil.e 

you worked if yot· were a girl or 

woman. Work would f!C on from 

morninp until dinnertime . 

J . Eveninr. 

a. ~.'hat do you do when it starts to 

ret darK? 

•hen the sun is sett.i.,~ , work be­

fins to stop f or the day. t:very­

'thine must be cleaned up befo:-e 

it rets der~. Tnere is no elec­

tricity for lignt . hfter it eet.s 

dar~ e few people go to work as 

euards while everyone else ~oes 

ho:ne . 

b . r.11at is dinner liite? In discus -

sinr dinner , the teacher may want 

to serve the ~irst snack. ) 

M1en you return from work, a fire 

is usua: ... y lit and the men s~t 

arouna it and talk. The women 

eat dinner 'lo.ilil!O they pre;>are it. 

for the men . Then the men eat. 
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You all eat cheese and butter and 

J!'lilk .me fruit just as you did at 

breakf2st. But at dinner you 

usually eat meat al.on!!' with every­

thinf else (cf. Lesson 2). 

c . What do you do after dinner? 

i·.nen dinner was over , so was the 

day. People may sit and talk for 

c. while . 

meeting. 

to sleep. 

7he elders may have a 

But people usually went 

fhe next day would 

start. very early: and there is 

mucl1 wo:-k to do. 

To the Tea.crier: 

This exercise may take the whole morning. 

If it. does, save the second ha.11' for the next 

session. 

B. A Modern Family. 

Allow :.he children t.o chantre back into 

everyd~y clothes. The teacher can then as­

s iF'fl roles as above . The servant's role may 

be omitted. 

Since life in this period is not as 

structured as tnat of the biblical period , 

the discussion whould be more free-wheelinf . 

hence , the answers ~iven below will be more 

general than tnose above , i'he children will 



SJ 

also be better acquainted with t his period. 

Therefore , less teaching should be needed 

and more discussion should be possible. 

1 . .Morning. 

a. ttow do you wake up? 

There are many ways people wake 

up today : alarrri clocks , clock 

r adios , phone calls , someone 

waking you , etc . 

b. \i1hat do you eat for breakfast? 

c . 

we may eat many things for break­

fast . Some people eat. cereal, 

others wast ano coffee . Still 

ot.hers , errs and breakfast meats . 

Other~ eat a combination of these. 

\.:"hat others can you thi.."lk of? 

(Pop-ups , fruit , juice, mixes , 

etc . ) 

\·Jt2t do you do aft.er br eakfast? 

Many Pdults ro to work . They f!O 

by car , t r ain , or tus . Other 

adults stay home to take care of 

the house and children. 

They run errar.ds ano do mar:y ether 

things . how many of t.nese thing:; 

can yoJ think of? 

(Do not divide roles by male and female . ~1ost 

of these roles today defy such limitations . ) 
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Children usu ally go to school. 

\~11en ther e i:> no school, or 

if they are too youn~ to ~o to 

school they can play with t heir 

toys or friends . They can also 

listen to r ecords or the r adio , 

or even watch T. V. What other 

things car: children do? 

2. Afternoon . 

a . ~bere do we eat lunch? 

Peo~le eat luncn in a greaL va­

riecy of places : home , school , 

office , restaurant, carry- out, 

etc , 

b. wbat do we have f or l unch? 

We eat many different kinds of 

thinps . How many can you think 

of? (S and~iches , hot lu~ches , 

etc . ) 

What. do we do after school? 

/..fter scnool we have time to do 

many o~ t he things children too 

young for school do all day (see 

above) . we a) so have t i.Jne for 

l essons \piano , aance , sport, ) 

clubs , etc . 

) . hvening and nieht. 
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a . What haopens when it starts to 

~et dark? 

Our day does not end when it be­

pins to ge t dark. 't.·e have 

electricity so we c an turn on 

lights to make it bright . Adults 

usually come home from work and 

children usually have to be home 

for dinner. 

b . \.ihat is dinner like? (the se­

cond snack can come here) . 

Dinner is usual],y the biggest 

meal of tne day . We can eat it 

in many different places and eat 

many different things . DL'lller 

is when the whole fa:itily can sit 

together and telJ each other 

about what they did during the 

day. It is usually a very nice 

time . 

c . \-.bet haprens after dinner ? 

With gas and elecr.ricity ther e 

are maz.y tninr.s tnat can be done 

after dinner. How mat1._y can ;rou 

tnink of? (visit , ~atch t . v., 

ro t.o the theater , etc. ) . Scme 

stores are open t.>L hours a day, 
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V:. P.EV:LEW: 

radio and t . v. operate day and 

night. The car , buses , t.rains 

and e.irlines are always avail­

able . Life poes on at nirht 

just like during the day. In 

fact , many adults ro to work at 

n ight . 

Children can stay up for a shor t 

ti.me after dinner also . ·...,nat 

kinds of things can <.hey do? 

~hen do we ro to sleep? 

People go to sleep when they 

tired or when they know that 

they do not go to sleep they 

wiJl not be able to work well 

next day. It is very hard to 

learn the rirht ti.me to go to 

sleep. 

are 

if 

the 

•r~e have hao a l ot. of fun this morninir 

acting out life in Lot ' s ti.me And life today. 

he saw a P"reat number ?f differ ences between 

life then and life today. Tnere ar e also a 

rreat nu1r.ber of thintzs that. are the salie . 

"Wnat are some of tnese similarities?" 

The teacher should end the cl&s in a dis­

cussion of the common nature of human e.xist­

ence and man's cic:pcno1:nce upon 11is basic needs . 



57 

VII. S UHl·U..JiY : 

11Today we had 3 party. We also compared 

life today with lii'e in Lot ' s time . We wore 

clothes like lot and pretended to live a day 

like he did . ~e also pretended to live a 

whole day like we do today. vie saw that 

while we dr ess dii'ferently and have dii'ferent 

kinds of jobs , life today is very much like 

lii'e was in Lot's time . 11 



Unit II~Finite Existence (Lessons 8- 12) 

In this unit, we introduce the child ~.o the concept of limitations . 

By his nature , as a human being , the child finds himself limited. We 

hope to teach the child that while some of these limitations are frustr a­

ting, many are very help.ful. Despite man ' s confinement to finite exist­

ence , life can still be meaningful and give us a great amount of ha.ppiness. 

There will oe five (5) lessons in this unit . The child will first be 

introduced to the concept of limitations . Yne lessons then teach t.he child 

to accept the limit.c:tions imposed upon mankind by climate and weather , 

health and illness , and ultimately deatn . The concluding lesson tteaches 

the cnild that although death is the ultiJ!i~te liJr.itation , new leadership 

emerpes and life continues . 

In this unit we berin to teach the childr en to accept their m."'11 

finite existences . All living beinrs have limitations placed upon them. 

Some have more than others. Plants have the most 1 i.Jroit~tions placed upon 

them, animals fewer and , among the animals, man is probably the freest 

creature . Yet, they all are limited. 

Anonp the li"'litatior..; imposed upon finite beirps 1 we find l:.mi.tations 

that are beneficial and limitations that are frustratinf. Sometilites they 

are both. In observinf humans "e find t.hat we can.no~ smother ourselves 

easily . we only bleed a li.Jr.i ted 2JT1Cunt if we are nealtny. OUr body can 

only t.oler &te a smE.11 CilllOUnt of disease oefore we develcp syrr:pt.ons t.o let 

us know it needs treatment . But we ~an only lif't: so rr.uch weirht, tol erate 

so much pain, and !'llOVe at a certain speeti . 

Some of the l ir1itations placed upon living beings create som-:: of t~e 

c 
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greatest frustrations that they will experience . Finite creatures can 

never exceed their physical limitatjons. Peopl e CPn never have aosolute 

knowledge of r i rht end wronr . They get sick and ultimately they die . 

Yet, t hough we are sware of these limitations , we continue to live 

and try to do the best we can. We know that we can find a great amount 

of pleasure and fulfillment within the boundaries of finite existence. 
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LESSON VIII. 

I. 'l'OPIC: LIMI'rATIONS AN INTRODUCTION. -- '·· ------
II. AIMS: 

A. 'fo introduce the child to the concept of 

lj_mi tat ions. 

1. Boundaries. 

2. Physical limitations--strength and toler-

ance. 

J. Mental-knowledge. 

B. To show the class that some limitations are 

beneficial while others are frust,rating. 

C. To show the ,class that some limitations can 

be overcome while others cannot. 

III. .!%_TERIALS AND SPECIAL P~£PARA'qO!{: 

A. Two maps showing the same area (U.S., Europe, 

etc.) at different periods of its hi.storical 

development showing radically different bounda-

ries. 

B. Several bowls. 

IV. SETTJNG 'TI{~ ~'rAGJ~: 

Have the two maps set up in fron-tJ of 

the class so that they can look at both of 

them at one time. (Pointing to the maps) , 

llWho knows what these are? • 11 11 'l'hat is 

right, these are maps. What do we see on 

maps? ••• " "We see many things on these 
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map~ . Cities , states , countries , oceans , 

rivers , etc . " (Point to a border) ''Khat do 

we call this? 11 "Yes , this is a border. 

What do borders show': " "They show 

where one place ends and another be,?ins . 

Sometimes borders chan~e (compare the two 

maps) . Then we have new borders . " (Discuss 

the border s of the maps . ) 

''Another word for border is ' boundary 1 

Everything has a boundary . Countries and 

cities have boundro-ies . Houses have bounda­

ries , rooms have boundaries , even people 

have boundaries . Our skin is our boundary . 

~ih~t is inside a boundary belongs to that 

object. wnat is outside that boundary does 

not belone to that object . " 

Explore the classr oom and have the child­

ren find the boundaries of objects and dis­

cuss what belcnrs to that object , and what 

is outside of t.hat object . You may also w~sh 

to discuss boundaries outside of the class-

r oom. 

V. PliESr .. U AT ION : 

11BoUndarieS !ll'e (OOr I fhey tel... US t.he 

limits of an object so that we c&n know \\hat 

it is and what it is not . 

Some other types of limitations are found 

because somethinr. is what it is . Because 
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people are people they are limited in certain 

ways . We are poing to t ry several expermiments 

to dE!?!IOnstr at<.? some of our own limitations." 

As tte class completes each exper iment 

have them discuss how they feel about each 

limitation. 

Ex:periment No . 1: 

''How long ccn yo\J hole your breath? Can 

you hold your breath as long as you want? 

Can you hold your breath forever? Let's hold 

our breath and see. 

We see that we c2n only hold our breath 

for a short period of tin:e. Even li we tried 

very , very hard to hold ou r breath, you would 

faint and bepi.n breathing. This is very pood . 

1£ we could hold our breath for a very long 

time, it would bepin to destr oy your br ain . 

Ir you could hold it longer than that , you 

would die of suffocation. Therefore it is 

gocd t,hat we cannot hold our breath very long. " 

t.:xperiment No . 2: 

Set up a series of bowls of water with 

temperature rangir.g from r 'Jom temperature to 

far too hot to touch . Be careful to make the 

cha.nee in t.emperature fron bowl to boul no­

ticeable. 

"Can we tolerate a ereat range of tem-
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peratures? Can we tolerate things very, 

very hot? Very, very cold? In this experi­

ment , we will see if we can toler ate very 

hot temperatures . I have a ro~ of bowls 

here with water of various temperatures. 

Let us see if we can touch them. 

We see that we can only toler ate a small 

amount of heat . ~any things are much hotter 

tnan our wat er. Things s uch cs names ;.rid 

melted metal . We certai.'11.y cculd not wuch 

them. 

If we tr~ed this wi~h cold, we would 

find t.hat we have a similar liJnitation. It 

is very good that we have this li.ntitation. 

If we could touch things too hot or too cold , 

we woulo hurt our skin. If something is too 

hot, we would burn ourselves . If something 

is too cold we mirht get .frostbite . Ther e­

fore, this limitation is good for us ." 

Experiment No . J : 

"Cc.n we lift anythin~ we want to? Can 

we move anythL"l~ that we want t~? Let us 

try . " 

Have I.he chilcrrn t):J to lift objects . 

Make sure tnat tnere are objects too heavy 

for the children. Have them try to move the 

walls of the roosn or open the door in the 
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wrong direction . Show that you , the teacher, 

also have ttis limitation. 

We see t.hat we cannot lift everything. 

We also cannot move some things . This li­

mitation is not always l?Ood . Sometimes ~ we 

wish we could lift objects that weirh mor e 

than we can lift . 

As we get older , we gr o1'. As we grow , 

we get s tronger . We can lift heavier ob­

jects , but there a] wa;rs will be objecr.s which 

we cannot lift . we 111Ust learn that sc.me 

th:.ngs cannot be lifted by hand . " 

Experiment No . L: 

"Do w~ have endless energy? Can we do 

somethinp for as lonf_? as we want? For ex­

ample , can we junq> up and down forever? Let 

us try. 

We find that we cannot exer1=ise for ever. 

We do get tired and must rest. . Let us rest 

now." 

Vl. THOUGHT QUESTIONS : 

l. \',e have discussed borders a11d boundaries , Md 

have seen that our bodies have certain li­

mitations . What ether thinrs have limita­

tions? 

Answer: All living things have limitations . 

Animals h&ve 1 imi tal..ions . Can you name some 
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of them? Plants are even more lillli ted. Do 

you know why? Man i~ the freest of all ani­

mals . 

2. Although man is very free , he does have some 

limitations. What other limitations do we 

have? 

Ans1'er: H;<ve the children discuss some of their 

limitations: streets they cannot cross , bed­

times, etc . Discuss why they have these li­

mitations and how they are beneficial or 

.frustrating . 

J . Some of these l imitations are because we are 

(5,6, 7) years old. As ~e frOW older, we will 

not nave these same limitations . Can you 

t hink of some of these limitations? Do you 

know why we have them? 

Answer: Some of these lillt:it.ations like streets 

we cannot cross alone, places wher~ we cannot 

play and bedt.iJnes are limitations which will 

char..!?e as 1te prow oloer . When we are (S ,6, 

or 7) years old, we need nelp to learn to 

care for ourseJves . As we rrow older, we 

l earn now to be our own "limit maker 1 
11 and 

t his allows some of o•Jr U .. '11itatio11S to ~hange . 

They may net i;o away completely but they wiLl 

be different . 

Limitations l ike ~ose that are caused 
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by our weather, or those that occur because 

we are "human" do not go away . We will study 

these in our next lessons . 

VII. Sl!Hl-WU': 

11Today we began to discuss limitations . 

We talked about boundaries which help us 

\mow what belonp.s to something and what is 

cutside of it . we also saw that things have 

some limitations because of what they are . 

These limitations allow then to do some th~s , 

but prevent them from doing others . 

~e tried to see some of our own limita­

tions by t rying some exper iments . We saw 

how many limitations help us very much . we 

also saw how some of ~hem bother us . 

~e outgrow sone of our limitations , and 

we grow into others . Sone day each of you 

will be yo\Jr own 'li.Mit-maker . ' But it is 

also very difffoult . 1nis is why we must be 

taueht how to become our own ' limit-maker . ' 

That is why we are learning t.0 do mor e and 

more thin17s by ourselves , 11 

VIII. H Of-frA,"ORK : 

11Next week we will study about w<>ather 

and c~imate. In order to see how the weather 

was this week, let us take a piece of paper 

and draw a sun, a cloun, and some rain on it . 
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Take it home with you , and each day make a 

mark under the picture of that day's weather. 

Then, next week , we will see what kind of 

weather we had . 11 



LESSON IX 

I. TOPlC: TOWARD AN UNDERS'I'ANDillG OF MAN 15 

L]}!ITATION BY WEATHER AND CLIMATE. 

II. Ail'S: 

A. To teach the child how his choice of activi­

ties is permitted or restricted , 

B. To show the chi+d the wide variety of acti­

vities available in spite of this "seeming" 

limitation. 

Ill . MATF.RJAI.S AND SPtX;IAL PREPARATION 

(For setting the s taFe. ) Sever al. large 

pictur es or poster s ( t r avel posters are 

excellent) of outdoor environments suitable 

for varied and mutually exclusive activities 

(e . g. a warm sunny day for boating , bicycle 

riding, a snowy day for s ledding , a rainy 

day, etc . Try to be as varied as possible ) . 

each picture should represent an cmrirorunent 

that will permit some activities while ex­

cluding others. 

IV. SETTING THE STAGE: 

"Let us look at our pictures from last 

week and see what kird of weather we had , 1• 

The teacher should have a brief discusaion 

of how the weather varies from d<\Y to day. 

66 
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Then proceed ~·ith the followin~ activit ies, 

which introduce t.he roncept of 11weather­

controlled activities . " The teacher may wish 

to utilize one or all of them or cr eate new 

ones . 

Place posters of outdoor environments on 

the various wall s and dividers in t.he room in 

a randon order . 

A. Alternative Activity No . 1 

The teacher can ste;.rt the class with a 

discussion of today's weather, and then lead 

the class from picture to picture and have 

the class decide if this is like today ' s 

weather and which activities are appropriate 

for that kind of day , 

B. Alternati\le Activity No . 2 

Place one child under each poster and 

have the child describe t.he BEST and the 

\\OP.ST activity for his p::.rticular weather. 

C. Alternative Activity No . ) 

Place the entire class in U1e center of 

the r oom, lJesC'ribe an activity, then have the 

class run to the posters of tne kind of day 

that tnis activit.y £!:! be held on or the post­

er that de&cribes the kind of day that that 

activity cannot be done on . 



68 

V. PP..ESENTPTION: 

"Thinking about how the weather affects 

our activities , reminds me of a story about 

Lot and a big sandstorm. 

Terah and uncle Abraham are leading the 

caravan across the \dlderness . They want to 

hur ry along to the new campsite alongside a 

large sanddune. (Explain a ' sanddune' if 

necessary. ) They want to s et up a permanent 

camps i i.e tnere . 

Lot would like to con~inue the trip quick­

ly too . He has seen the big sanddune and he 

wants to run and jump and climb all over it. 

He wants to ~xplore it and play on it, 

Everyone is excited . 

Suddenly a big cloud of dust appears ! 

It is a hure sandstorm. The caravan cannot 

ro anywhere ; everyone nrust hurry and put up 

their tent and ro inside, until the s~orm is 

over. 

Soon i~ ls dar~ as nifht . Yet, it is 

st.ill daytime. No one can leave their tents . 

Lot is very sad. He can't explore his 

sandciune . tie must stay in n:.S tent.. He 

wal;cs around with a very sad look on his 

face. 

Uncle Abraham s ees Lo~ and knows that 
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he is sad . He says , 'Lot , come here! Why 

are you so sad? ' 

Lot: 'I wanted to play on that great big sand 
dune . I have been thinking about it for 
days and days and today we were supposed to 
be there . Now I can ' t , It ' s not fair!' 

Uncle Abraham: ' I know you are mad , Lot. You 
really wanted to be t here already. ' 

lot (in tears} : 'Yes , I reeJ.ly wanted to play 
on that sand dune . It ' s not fair!' 

Uncle Abraham: ' Lot, you must understand , there 
are some thi.."lgs that are beyond our control. 
We cannot cont rol a sands:torm. We must be 
patient and wait until it is over . Then we 
can travel on.' 

Lot: 'Can we go soon?' 

Uncle Abraham: ' We must wait and see . We must 
wait £or the stor m to stop . Lot , do you 
!mow that Terah and I are also disappointed? 
We were supposed to arrive a t our campsite 
today. We , too , had many plans . We are 
very upset l ike you . 

Yet we have many thin('s to do in our 
tents when we cannot t r avel. \<1e can fix our 
tools , mend our s.upplies and do many impor­
tant things . We have much to do . Just be­
cause we cannot travel, today is not a wasted 
day. Is there something you can find to do? ' 

Lot. : 'Let me s ee . If l try real nard , I might 
fi:rd something to do to keep me happy. ' 

So Lot went off to fL"ld something to do , ana 

uncle Abraham repaired a br oken tool. " 

VI. REV!Erl: 

i$ the teacher reviews the story , empha-

sis should be placed uoon the disappointment 

felt by Lot and his uncle Abraham, and upon 

the opportunity to find alternative activi-

ties . 
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1 . How does our weather affect our activities? 

Answer: As we saw in our rcme(s) at the start 

of class , the wea~her determines whether or 

not we can do certab outside activities. 

There are many activities that can be done 

in different types of 1o:eather. We must learn 

to choose activities that are appropriate 

for the weather conditions of that day. If 

it is snowing, it is a good day to build a 

snowman, even thourh it is a bad day to go 

swimming. Can you th ink of other examples? 

2. Sometimes , we plan to do somethine days be­

fore it happens . ~e hope that the weather 

will be good. But sometimes the weather is 

not appropriate for the activity we have 

chosen. Has this hanpened to you? How did 

you feel? 

.Answer: till°"'· the class to express their feel­

ings, wants and wishes . Support the c'1ild ' s 

feeli!lrs as real and natural ever. though 

some wants, such as absolute control over the 

weather, are .impo:isfole. These are real 

feelings . We thus leorn that :'lot all bad 

feelings CaJ" be prevented . 

J. Do we have any control over the weather for 

our Olm pleasure? 

Ar.swer : hnile we can sometime~ predict the wea­

ther , we cannot control it . Man is basically 
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unable to change the weather for his personal 

desires . 

L. Man can , however , change the wea ther in small 

areas . Can you think of ways to do this? 

Answer: We can chanpe the weather in a small 

area by heatinr o r air conditioninr a house , 

by opening or clos ing a window or a window­

shade . i,;e chanf!e the weather by putting a 

dome on a stadium or by puttinr a swiznmin~ 

poo: i ndoor s . But these are only small areas . 

The weather stays the same outside this area . 

>· Even though we don't always get what we want 

from the weatr.er, we get many tbines . Can 

you think of things the weather helps? 

Answer: Let the class express as many things as 

it can, from activities outdoors to helping 

plants and animals r r ow. 

6. But \.;e also know that sometimes we c211 1t do 

what we w2nt . \,nat rrrust we do then? 

Ans..,er: \-."her weather pr events us f r on doinr 

~hat we wantea to do , we llllSt find somethinp: 

e : s e to do that is different from our or J.F-i­

na: ideR , somethbr that is appr opriate for 

the kind of we<i~.ner we havr . This .i.:; not 

always easy. Somet.:irtes we rrrust tr.} ha.rd . 

But. we can always fine something to do th~t 

is appropriate . 
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VII. CL/ISS PROJECT : 

A. Divide the class in half . Pr etend -we c annot 

pla-,)' out.side . See which half of the cl ass 

can find the most activities to do in tne 

c l assr oom. 

8. Draw weather pictures . 

V ll 1. SUMMAiIT : 

11Tociay we discussed west.her . we s aw how 

weather c r eates limitations r egarding what we 

can do . We saw that weather makes many acti­

vities possible, bUt we al.so saw that sorie­

times it stops activities . If it is an acti­

vity wnich we llad planned fo r a long time, 

-we might be very disappoint.ed if it is inap­

p ropriate for the weather on the da,y itself. 

!rut , we saw ~hat no mat~er what kind of •ea­

ther we have , it is •good weather ' for ~any 

different things . 11 

IY.. HOt-$-iOFJ~ : 

'' .e learn about the weat.lter in many ways . 

\•,hen we look out. the window , we can s ee whAt 

it. is . we also hear a lot. of people making 

1 foreca.sts '~iuesses about. what the weather 

• ill be. 

Durinr t.he next week, look in the ne·.-1s­

paper , watch the television and listen "LO the 

radio . See how many diff~rent ways people can 
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l earn about ihe weather where they live, 

or in other places . 



LESSON X 

I. TOPIC : TOKARD AN UlDERSTANDING OF HAN ' S 

LIMITATIONS BY HEALTH AND ILLNESS. 

II. /l.Il!S : 

1 . To help the child understand the limitations 

illlposed by health and illness . 

2. To explor e the child 's feelings about illness 

in himself . 

J. To explore the child ' s feelings about illness 

in other s . 

L. To help the child find ways to cope with the 

limitations due to ilL~ess . 

5. To teach the child that despite the limita­

tions imposed by illness , life can be plea­

sant and meaningful. 

III . TO THE TF.ACHER : 

There are a number of fears that a child 

experiences whenever he/ she or a paren t is 

ill. In this lesson , we will atteJr1ot to al­

lay some of ~hese fear s . 

To the child , his body image is of great. 

importance . \·.hen a chilc:i is injured or re­

quires to undi:>r ro sur gery , thei·e ii: a fear 

that part of his body will either fall off 

or be removed . 

71.i 
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The child naturally fears pain , and 

perhaps , even worries about death . 

r:hen a child is ill , he encounters many 

persons in white or colored uniforms whom we 

know as doctors and nurses , but who appear to 

the child as str anj!e and hur-e. If hospital­

ized , there are many other stranrer s and 

str anr.e places : new nurses, orderlies , r oom­

mates , oper ating rooms, recovery rooms , e~c . 

7here is also a fear of separation and/or 

abandonnent when the child is ill. There­

fore: the sick child requires a great deal 

of attention . 

When the parents are ill , there is also 

fear of separation and abandonment. The child 

worries about who will take care of hi.-i . 

As the lesson pr orresses , the teacher 

should be prepared for these feelines to be 

vented by the studen ts . They may also ex­

press other fears . fie will try to alla.y as 

many of these fears as much as possible and 

develop feelings .;,f comfort and independence 

in the face of crises . 

IV . MTEldAL AND SPF':HL PnE?hRJ,TIO.~S : 

A. Toys t.o play doctor and nurse . 

B. Storybooks about visit to doctor or t.c hospi­

tal , 
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V. SETTL~G THE STAGE: 

''!\here is (name of someone who is absent) 

today?" Or if ev~ryone is present , discuss 

how hard it is to have perfect attendance. 

"What are some reasons for missing re­

ligious school ?11 The responses can include 

visitinr relatives , trips out of town , being 

sick . • • After compiling a list , discuss 

each reason. 

"Last week, we discussed how weather 

can help or prevent us from doing things . 

we have just seen several reasons why we might 

miss religious school . Let us look in on Lot 

and see if he will be able to play on his 

sand dune, or will one of these reasons stop 

him. Let ' s see • • 11 

VI. HISTORICAL PEPSPECTIVE: 

~s early as )000 B. C. E. there was a fair 

depree of medical sophistication. There were 

practicing doctors , but they were mostly , if 

not all , in the capital city and thus not 

accessible to the nomads . 

Althouph symptoms were generally thou~ht 

to be "the hi>~d of a pod" or tven 11 the work 

of the devil , 11 they were studied . Some ra­

tional means of medical treatment we~e used 

along with magical incantations . nt this 
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time , doctors were beginning to classi.i'y 

symptoms and establish certain proceC:ures 

for treating them. But since autopsy was 

a taboo, and only heal thy animals were used 

for sacrifices , they did not possess a very 

sophis ticated knowledee of anatonv, physi-

ology and pathology. 

For the most p<irt, household remedies 

wer e used . If it worked once , it was t ried 

arain . Herbs , spices , etc . , were their medi-

cine. And each clan usually had its own spe-

cialis t in this area. 

VII . PRFSENTATION : 

"The sandstorm is over. Everyone is 

packed and ready to move on. Then they are 

on their way. 

As the caravan travels on , Lot keeps 

asking his uncle Abraham, 1Can I play on l'\Y 

sand dune today? • 

Uncle Abraham: 1 If we r;et there in time , you can 
play after dinner . 1 

A few moments later: 

Lot : 'Will I have time to play? i,·u1 I? 1 

Uncle Abraham: 1 I 1m not sure, but I hope so . ' 

Ii little later : 

Lot : 'Can ' t we po faster? Please? ' 

Uncle Abraham: ' We are t r avelling as fa-:.t as we 
can . We should be there in time , but 1 can ' t 
pr omise .• 
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"About nid-afternoon, the caravan arrives 

at the canpsite near the sanddune . Suddenly, 

everyone is busy . Men are: busy set ting up 

t he tents, ratherinr the animals and getting 

everythinr in order. The women are busy ore-

parinr f ood f or dinner . Everyone is hurrying: 

about . Lot. and his f r iends are very excited . 

They too are helpinp ret everything set up . 

:hen the camp is set uo , they will eat, and 

after dinner t hey are fOinf to play on the 

sanddune . 

Durine dinner uncle Abraham not.ices that 

Lot is not. eat.inf , and asi<s Lot, 1 \oiny oren 1 t. 

you eatinp?' 

Lo ... · ' Oh , I 'm just not hunrry. I 
4 • 

Uncle Abraham : •Jo you f eel all r irht? i,;e have 
come a lonp way today . ' 

Lot : ' I'm o. lc . 1 

Uncle Abr aham : ' You look pale . Jre you sure you 
feel all rirht? ' 

Lot : •.:: •'11 o . k . Can I ro out and play? • 

Uncle Abrah;;m: ' l t:.hink you better cone here first . ' 

Lot limp~ over to nis uncle . Uncle 

;ihraharn feels his forehead and says , •I think 

you have :i fever . !s somethinr wroni; with 

your f oot?' 

Lot : 1l'1y foot is fine . ~an I po out. ar.o play? ' 

Uncle Abr aham : 'Let me t:.QJ{e a look at. your foot 
first , I 



79 

Lot: 1No, it really is o.k. 1 

Uncle Abraham picks up Lot 1 s foot and 

finds a large cut. He examines it for a 

moment and says, 'I don't think you can fto 

play outs:i.de. I think your foot is infected. 

You will have to go to Binab., the medicille 

woman 1 s tent., where she will care for you. 1 

Lot: 'No. I won't go. I want to play out(lide. 
I've waUed a long time to play on my sand­
dune. 1 

Uncle Abraham: 1 I don 1 t think you are able to go. 1 

Lot: 11 can. I am able.' 

Uncle Abraham: 11 think you should be taken to 
Binah 1 s. If you aren 1t well enough to eat 
your dinner, you certainly aren't well enough 
to play. 1 

Lot gets very angry and begins to cry. Abra-

ham has one of the servants carry Lot over 

to the med:Ld.ne woman 1 s tent. Lot is laid 

down on the ground, and the servant tells 

Bin ah what the problem is. 

'While ly:i.ng on the ground, Lot looks 

a.round him. He smells many strange smells. 

Binah is cooking some strange things over an 

open fire. Lot sees other people who are 

being cared for. Som€~ have bandages on. Some 

are sleeping. There are many people being 

helped. 

Bina11 comes over to examine Lot 1 s foot. 

She sees that it has gotten infected. So she 

: I' , 

l .. l.:·i•• 1 
•' 1 ,1!11_l!~'tl-__ _ 
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says a few special words and p.oes to get a 

bandage . 

Binah takes the bandage and dips it into 

one of the pots of her bs which Lot had smel­

led cooki.rig on the fire . Then she takes the 

bandaee and cleans out the cut . It hurts a 

l ittle as she cleans it very thoroughly. She 

then takes another bandage and wraps it around 

Lot ' s foot and says, 'You will have to stay 

off your foot for a few days . Tonip.ht you 

will stay here , and tolllOrrow you will return 

to your uncle Abraham ' s tent . ' 

The next morning , Binah r e- examines Lot ' s 

foot, mumbles a few wor ds , and r e- bandages it. 

Several servants corne and carefully carry Lot 

back to his uncle's tent. 

Although he must st.ay in his bed , [re­

member, beds ftere only in Egypt , Lot ' s bed 

was a pile of straw on t.he floor] Lot is not 

too upset . He is retting a lot of special at­

tention. The servants brinp. him his food in 

bed . Aunt Sarah anJ uncle Abraham look in on 

hi.J:I when they have time . Even Lot ' s friends 

come by to see how he is d~inp. Lot er.joys 

this very much . 

After several days , Lot is still in bed . 

His foot seems to have heale.i , but Lot says he 
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still doesn ' t feel well . Uncle Abr aham and 

aunt Sarah are concerned . He should be get-

ting better. He doesn ' t have a fever . His 

foot is not. sore. They don ' t know what is 

wrong. 

That night , Abraham sits down by Lot for 

a little talk. 

Uncle Abr aham : 'How do you feel? ' 

Lot : ' Not too well . 1 

Uncle Abraham: ' What is wronp? ' 

Lot : ' I just don ' t feel well. ' 

Uncle Abraham : ' Is it your foot? ' 

Lot : ' No , that is all better . I ,just don ' t feel 
well. ' 

Uncle Abr aham : ' We are wor ried about you because 
YOU haven ' t eotten Well , I 

Lot : ' I know , It makes me feel good t.o know every­
one cares . 1 

Uncle Abraham: •Do you like to be taken care of? ' 

Lot : ' Yes, it is nice. ' 

Uncle Abraham : ' Do you t.hink that you mifht really 
be feel inf better , but yo·..1 are en.ioying being 
taken care of? 1 

Lot (sheepi.sh1y) : ' Maybe.' 

Uncle Abraham: ' Well, we ' ll chPck and see . You 
stay in bed tonirht , and tomorrow try to get 
around a bit . O. K. ?' 

Lot : 10 . K. 

Uncle Abraham: ' Good nirht, Lot . 1 

Lot : ' Good nipht , uncle Ahr aham , ' " 
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VII. RBVIEw : 

In reviewing the story , the teacher should 

emphasize Lot 's disappointment, the strange­

ness of the medical tent , the pleasu r e of being 

cared for , and the difficulty of giving it up . 

VIII. THOUGHT QUESTIONS: 

1. How do you feel on a bri~ht sunny day when you 

!mow that you are heal thy and are able to go 

out and play? 

2. How do you feel when you are ill/sick? 

/mswer : Allow the children to express and vent 

their feelings , You can expect feelings of 

dis comfort , fear, and helplessness . You mifY1t 

also encounter fears of loss of body image . 

) . ~ho takes care of you when you are ill/sick? 

Answer : Answers may ranee from siblings to pa­

rents or ct.her r elatives or servants . The 

variety is limitless . 

Ii . Do you know any other people who nelp us when 

we are ill/sick? 

Answer : Try to ret the chi)dren to vent their 

feelinrs about doctors , nurses , etc . These 

people are often fri~htening stranrers to 

the chi.lo. The teacl.er should attempt to al­

lay some of the children's f ears . fhe fear 

of strangers , of pain , etc . Try 1..o ins till 

feelines of comfor t and trus t in the class . 
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These people do their best to help us to feel 

bet ter even though they may have to cause a 

little pain sometimes . 

There are special people who can help us 

when we need rnore help than our parents and 

f r iends can give us . These people are doctor s , 

dentists and nurses . They went U> a special 

school so that they can help us when we are 

sick/ill. They know all about medicine and 

treatments to help us feel better. 

S. How does it feel to know that someone is ther e 

to help you? 

Answer : When someone is there to help us when we 

are ill/sick, it helps us to feel better, we 

are less afraid . 

6 . Do you enjoy beinr taken care of when you are 

sick? Do you like beine the center of a~ten­

tion? 

Answer : Discuss malinger inr . falk about tow nice 

it is t.o be cared for, but emphasize t.hat it 

is better to be healthy and do what healthy 

1st r,radi?rs do. 

7. How do you feel when mother or father are 

sicKlill? Hn~ do you feel wnen they p.et better? 

hll ow the cl ass to express their feel in gs. 

The children probably express concern over who 

will take care of them. fie~ssure the class 



that while people occasionally get sick/ill, 

they are basically strone and they get better 

quickly. 

IX. CLASS ACTIVITY: 

A. Play "What would happen if . • II 

This rame will present two caterories 

of questions . fhe questions in Catepory One 

are intended to elicit from the children the 

answer , ''Ke could do it ourselves . " If the 

teacher ~~shes , additional questions eliciting 

this answer c~n be included. The answers to 

the ouestions in Catef::ory Two will renerally 

require the recognition by the children that 

there arc things they cannot do for them­

selves . 

Begin , ''Children today we are (Oinf to play 

a parne . The rame is called , 1\,hat would Hap­

pen If . I will asY. a question that be­

fins wil.11 ·~.hc.t would happen if,' and I am 

very much :.i.nterested in your answer s . Later, 

we can make this rane more fun by takinr turns 

playinr the role~ of di.ffe~ent members of the 

fanily . '' \Teacher later assigns F at.he1 , l·~­

ther , Neirhbor , Bi~ Brother , Bi£ Sister , 

Child, Baby, etc . roles . ) 

1 . Ouestions (Caterory One) : 

11\ihat lolould happen if your mothers ;ind fathers 

had to stay in bed this morninr because they 
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were sick?" 

a . 11Who could take off your p<ljamas ?11 

b . 11Who could wash y0ur face? " 

c . ''Who could brush your teeth?" 

d . 11Who could dress you? 11 

e . ''Wno could tie your shoes ? 11 

f . 11Who could give you a drink of wat.er? " 

It i s important to affirm and approv~ the 

fact that there are many things that we can 

do for ourselves . The point can also be ad­

ded that as we f;'row older \\e are able to ac­

complish more and more by ourselves . It is 

good and it is fun to be able to take care 

of ourselves . 

2. Questions (Cat.erory Two) : Let us play our 

game apain . 

a . 1'1·.11at v.ould happLn if your mothers 

and fathers had to stay in bed this 

morning becatJse they were s:.ck?" 

i. ''Could you have a hot breakfast?'' 

ii. ''Could you come to f.elirious 

School?" 

b . ''What ;;ould happen ;.r I (teacher ) had 

to stay home ~his morninr because I 

was sick?" 

i , "Could we be playinir this game to­

rzether?" 
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ii. "Could we be lear ning together ? 11 

iii . "Could we he together having fun 

with each other ?" 

From the children • s discussion it shoulci be 

clear that there are many needs we have that 

can be satisfied only ~ith the help of others . 

The followi.nr is a surrested summary . 

"There are some things we can do fo r our­

selves ~nd there are other things we need 

others to help us with . The older we ~et and 

the more we learn , the more we can do for our ­

s elves . Dut let us r emember that , no matter 

how big we become and how rr.uch we learn , there 

are always times , like when we are sick, when 

we can use the heli; of others . It :Ls great 

fun to help others , and it. is also fun , espe­

cially •mei. we are younr; , to have others help 

us . 11 

B. Free Pl;y: 1) !Joctor and Nurse . 

2) Parents and Chijdr en • 

3) Lot rets sick. 

c. Read a story book about visit to doctor or 

hospital . 

X. SUMM/1RY : 

"Tod<iy we talked about how pood it is to 

feel heal thy ant.l be able to do the thin1•s 

which we like to do . \·;e ~aw , however , that 



we are not always healthy. Ther e are times 

when we are sick. \·l11en we are sick we can­

not. do everythine 1'/hich we could do when we 

wer e healthy. ~e must stop and get better . 

We saw that when we are sick , there are 

many people who can help us : parents , rela­

tives and friends . We also saw that there 

ar e people who can help us if we are very, 

very sick , such as doctors and nurses . When 

we are sick, these people help us . 

\o1e finally saw how pood it is to feel 

healthy after we were sick. 11 



LESSON XI 

! . TOPIC : TOWARD AN UNDERSTANDING OF THE 

LilflTATIONS PLACED UPON HUMAN LIFE BY 

DEATH. 

II. AIMS: 

A. To introduce the child to the concept of 

death . 

B. To provide the child wi th honest information 

about death and to try to remove some of the 

misconceptions . 

C. To teach the child that death does not al­

ways accompany illness . 

D. To teach the child that not all death is the 

violent death he learns about from the media . 

E. To teach the child that in spite of death , 

life can and must continue . 

F. To teach t he child that despite the ultimate 

even~uality of death , man can find his life 

meaningful and pleasurable . 

II I. TO 'ffi E TEACHER : 

Death is one of the inevitable limita­

tions upon living things . A:J. living things 

die , including man . 1n this lesson , the 

teacher shouid stress that we ultimately do 

not need other s . The most important person 
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in the whole world to oneself is that indi­

vidual. Even though people very close to us 

may die, our condition is no~ helpless , we 

still have other people; but most of all we 

have ourselves . 

Since reassurance is a vital element in 

this lesson , it is very important for the 

teacher to be comfortable, honest and forth­

right in his/her presentation of this subject 

matter. (Explaining Death to Children, Earl 

Grollman, ed. and On Death and Dying by 

Kubler- Ross are good reference books . ) 

'IV. MAT.ffilALS AND SPECIAL PREPARATIONS: 

None . 

V. SETTING 'IHE STAGE: 

lt has been several weeks since the class 

has planted vegetables . Have the class gather 

around the plants and begin with a discus­

sio1, of which plants are "healthy" and which 

are "sick . 11 Note that some of the plants have 

died . 

Conclude the discussion like this: 

"Many of our plants are growing very well. 

They ar e very healthy . But some of our plants 

have died. They will not grow. All living 

things die at some time . Some of our plantl' 

died early; others will die later , after they 



give us food . 

People die also. It is sad when they 

die . Today we are going to read a sad 

story about Lot and his grandfather 

Terah. 11 

VI. PRESENTATION: 

"Lot has been watching the caravan for 

several weeks , he notices that Terah )s not 

as strong as he was at the beginning of the 

journey. Uncle Abraham is doing more and 

more of the work. In fact, he has become 

like the head of the whole caravan. 

Lot sees that Terah is staying in his 

tent more and more , and he needs a lot of 

rest . He does not look well. Uncle Abraham 

and aunt Sarah look very sad . 

One day Lot goes to his uncle Abraham 

and asks hirn about his grandfather . 

Lot: 'ls gr'i!ldfathe~ o .k . , uncle Abraham?' 

Uncle Abraham sits down with Lot . 

Uncle Abraham: 1 Lot it is time for you to !mow 
that something is wrong with grandfather . 
Grandfather has become very old and he doesn't 
seem to be getting well . Soon, we fear, he 
will die . You know, Lot, that we have done 
all that we could to take care of your grand­
father . We hope he will recover, but as time 
goes on, our hopes are dirnini tihing. 1 

Suddenly, they hear one of the women crying 

from the direction of Terah 1 s tent . 

Lot: 'Isn't that the maid- servant who is tak~ng 
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care of Terah? ' 

Maid- servant , calling: •Come quickly! Come quick­
ly! I 

Uncle Abraham rushes off to Terah ' s tent . 

Aunt Sarah runs over also . Lot stands back 

thinking about all of this . 

Uncle Abraham and amt Sarah have been 

in Terah ' s tent for a long tiJTle . .Many servants 

have been rushing in and out of the tent . 

Suddenly, Lot hears several people scream fol-

lowed by the sounds of crying from Terah's 

tent . Some of the servants come out weeping . 

Uncle Abraham comes out also. He has tears in 

his eyes as he walks over to where Lot is still 

sitting and sits down with him. 

Uncle Abraham: ' Grandfather has died . ' 

Lot: ' Does that mean that he won ' t be with us 
anymore? • 

Uncle Abraham: 'Yes. 1 

Lot: ' I can hardly believe it . It seems so strange . ' 

Uncle Abraham: • It is strange to me also . We had 
known how sick grandfather had been . We had 
been with hi.11'1 all this ti.ITle and yet we too 
find it hard to believe . But we know that it 
is true . We feel as though part of us is gone . ' 

Lot: 1 It is very strange. Who will lead us? Who 
w'i.11 take grandfather ' s place? ' 

Uncle Abraham: 1Gro... .dfather did not leave us help­
less and without a leader . I l1ill now be the 
leader. I will need your help . 

Someday, Lot, when you become older, you 
too ~ill become a leader . ' 

Lot: 'Aren ' t you afraid to be a leader without 



grandfather ? 1 

Uncle Abraham: 'Oh, perhaps a little bit . But 
grandfather has taught me to be a man , and I 
!mow that a man has to do t,his . Just as 
Sarah had to become a woman when her mother 
died . You, too Lot, are learning t o be a 
man; and you, too , will be able to go off on 
your own and be a man when you are older . 

I !mow that this is hard for you to un­
derstand . But now, you are learning to wor k 
and to care for the flor.ks. As you grow old­
er , you "·ill learn about other jobs in the 
caravan . You will also learn to make impor ­
tant decisions and to lead your own group . 1 

Lot: 1 That is a lot to learn . ' 

Uncle Abraham: 'Yes, it is Let . But you will 
l earn. We can talk about it again . But right 
now , I have to go and make arrangements for 
Terah ' s funeral .' 

Abraham goes to the elders of the city 

and purchases a cave in which to bury Terah . 

The next day there is a long procession and 

Terah 1 s body is carr ied into the cave and laid 

in a special place prepared for him. The peo-

ple then return to the flocks and continue 

working. " 

VII. REVlilii: ---
As you review the story, emphasis should 

be placed upon the death of Terah and the tran-

sition of authority to Abraham. 

VIII . l'HOUGHT U~STIONS : 

l . Did you ever l wse sorr~one or something that 

you felt close to? (people , pets , animals , 

flowers, t r ees, bugs , etc . ) . 

Answer : By this .age, almost all of the children 
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have been exposed to death in many ways , 

through their life- experiences and through 

the media. :ii the discussion be aware of the 

various forms of dying expressed by the chil d­

ren. Some children may be over ly concerned 

with a certain way of death (this information 

should be noted by you, although it is not 

the teacher's task to do therapy. This may 

enlighten some of that child 1 s future respon­

ses ) . Point out that while some deaths do 

occur violently, most deaths occur naturally. 

Reassure the child that death is a normal part 

of life. 

2. We find that that is the way that life is . 

All living things must die . How do we feel 

about this? How do you think Lot would feel 

when his grandfather died? 

Answer : Allow the class to vent their feelings 

about death . 

There are three stages in the feelings 

that are present when one is confronted with 

death. The fir&t feeling is DENIAL: "It is 

not true!" 11 You• re lying! 11-- 11We are closely 

att ached to people and things which we love . 

When we first hear that they diP.d, we don't 

want to believe it . We can 1 t iJllagine not having 

them/it around. " 
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The second feeling is GRIEF--"When we 

realize that it is in fact true , we bf!come 

ver y sad . We might even cry. This is o.k. 

When people are very sad, whether they are 

adults or children, they cry. It is very sad 

to lose a loved one . " 

Tbe third feeling is acceptance and me­

mor y-- "We finally learn to accept the f act 

that the loved one is dead . We miss them a 

great deal, we lo:ill remember them, but we must 

carry on without them. " 

These feelings are the 1110st obvious, and 

the easiest to accept . However, there are 

also feelings of anger and guilt . Anger be­

cause the loved one has abandoned me; and 

guilt because they feel that they may have done 

something that caused the death . If they come 

out in the above discussion, deal with them 

there . If not, present something like the fol­

l owing: 

"Sometimes we feel angry when a loved one 

dies . We feel aba.~doned , left alone, rejected . 

' How could you go away from me?' Hany people 

feel this way at first . They may be ashamed 

of this feeling. They say it is selfish and 

not nice . But it is really 1 0 . k. 1 to have these 

feelings , but we must reaJize that thi s is be-
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cause we want to be cared for, we want to be 

loved, so we get mad wheo these people go away. 

Yet, we must learn to b:? independent and take 

care of ourselves . We learn that others can­

not be depended upon forever and we learn to 

become more and more independent . Now, there 

are others who care for us , but in the future 

we will have to care for ourselves . 

#e might also be worried that something 

we thoug..~t or wished caused our loved one to 

die , and now we are being punished by their 

death . Living things don't die because some 

other living thing thought or wished something 

bad. Your loved one didn ' ~ die because of 

anything you did . Even if you wished them 

dead, would that cause someone to die? No . 

Wishing or dreaming things to happen whether 

good or bad will not cause it to happen. " 

[ lf the class is reluctant to accept this 

point, t r y the following activity, Have the 

class stand in a circle and hold hands. Have 

each member of the class make a wish wit.h the 

proviso that it snould be something to come 

true immediately . Then have them all open 

tneir eyes anci tell their -wish . Do wishes make 

things come true? ) 

) . What is being dead like? 

Answer : No one ha3 ever become ur.dead, so we do 
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not know exactly what it is like to be dead, 

but we observe certairi characteristics of 

dead things . They don ' t breathe, they don't 

move, they don't grow. When we observe dead 

things, we see that they don ' t do anything 

living things do while they are alive . Yet , 

we also know that living things do not live 

forever , all living things do die. 

4. Death is very much a part of life . What does 

)t mean to be alive? 

Here we are looking for 4 main categories 

of answers; being born, growing, learning, and 

dying. "All living things are born . The act 

of coming alive is called being born. The end 

of life is death . Between birth and death all 

living things grow. " Here, allow the class to 

discuss these character istics in living things 

which they know: pets, animals, people flow­

ers, etc . 

There is one other thing ~hat is done by 

many living things . This is learning. Many 

living things learn . They learn in school and 

'JU't. of it . 

What living things do you know that learn? 

That do not learn? 

S. What things can we do because we are al:ive? 

Answer : We can continue this lis~ for a very long 

time because we will see that everything we do 
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is possible only because we are alive . Tner e­

fore , we are very happy to be alive . 

"We know that all living things must even­

tually die. But we also know that it is good 

to be alive . Therefore , we try to make our 

life as meaningful as possible . " 

IX. CLASS PROJECT: 

Take the class outside and nave them go 

exploring. Whether it is spring or winter, 

there are many living things to be found . 

X. SUMMARY: 

"Class, today we • ilked about death and 

its place in the cycle of life. We also dis­

cussed what it means to be alive . These top­

ics are not easy . ~ome of the questions we 

discussed are some of the most important and 

most difficult questions any person, no mat­

ter how young or old, can ever attempt to 

answer . These are questions we will be asking 

ourselves over and over throughout our ent ire 

lives . We do not know all of the answers to 

the questions we r~ised, but it is important 

that we talk about them. " 

XI. HOMEWORK : 

"Next week we' 11 talk about growing up . 

During the week, see how many things we can do 

for ourselves. Ask your parents how many things 
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you have learned to do by yourself since you 

were born. 11 



LESSON XII 

I. TOPIC : TO UNDERSTAND LEADERSHIP AND 'l}!E 

TRANSFER OF AUTHORITY. 

II. AIMS: 

1 . To summarize the concepts of limitation and 

independence. 

2. To discuss the loneliness of freedom. 

3. To discuss patriarchal authority. 

4. To emphasize that despite the limitations placed 

upon man and the loneliness of freedom, life 

can be happy and meaningful . 

III . MATERIALS AND SPECIAL PREPARATIONS : 

A. Blindfolds for class project . 

IV . TO THE TEACHER : 

This lesson swrunari zes the unit . ln all of 

the preceeding lessons , emphasis has been placed 

upon all the roadblocks man must transcend in 

o~der to attain a life of happiness and fulfill­

ment. In this lesson , we emphasize how good 

it. is to be grown and independent . While we 

do discuss the lonelinesss of total freedoM, 

far more emphasis should be placed on the good 

feelings one gets being himself. 

V. SETTlNG 'l}!E STAGE: 

A. 11Last week , we discussed the death of Ter ah, 

and talked about growing up and some of the 

ways in which growing things change . How have 
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you changed since you were born?" 

Discuss growth and i.J'lcreased ability. 

Emphasize the growi.,g number of things that 

the child can do for himself . 

B. Play "Follow the leader . " Allow each child to 

be the leader . After the game ask them how 

they felt when they were leader? follower ? 

What were your responsi~ilities? 

VI . HlS'IDRICAL Pl:illSPECTIVE: 

In a lesson on family roles, we noted the 

important leadership role occupied by Terah 

beyond his role as "father. " In this lesson 

this role is brought out and is an additional 

responsibility placed upon Abraham ' s shoulder s . 

As an introduction to the next unit, Abra­

ham will make a decision to migrate due to 

"natural" causes . This is not Biblically ac­

curate . This is total fabrication . There is 

no evidence for any famine at this ti.me . 

Biblically, Abraham goes by divine command and 

not because of a "natural" event . However, 

we do not wish to introduce theology at this 

level . Theology will be introduced in the se­

cond grade lesson plans , an1 fully explored 

in the upper grades . Presentation of any th~o­

logy at the lst grade level is too complex and 

would confuse the children. 

Prese~ting the Biblical God concept at 
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this time will preclude other god concepts . 

Thus, when the child is old enough to under­

stand theology, he ·Ail.l ei~her not be open to 

other god concepts, or if he r ejects the Bib­

lical God he will dismiss it as the Jewish 

god concept which is not accurate, and with 

it all of Judaism. Ther efore , J have cr eated 

a famine to force the family to move . When 

the child studies Genesis , he will learn that 

the Bible tells that Yaweh commanded Abraham 

to migrate to Canaan . 

VII. PRJ::SENTArlON : 

"When we last visited Lot, uncle Abraham 

had just become leader . Let us look in and 

see how he is doing • • II 

11lt has been several weeks since uncle 

Abraham has become leader . Lot has been work­

ine with his uncle most of this time . Uncle 

Abraham has made many important decisions . 

Lot r ememher s many of them • • • 

One day lot and uncle Abraham were sitting 

and t alking about what Lot had learned at work 

that day. As they sat there~ three men came 

to uncl<? Abraham. Lot remenberecl them. He 

worked with them shearing wool from the sheep . 

These men told uncle Abrahan that they had 

fjnished all of the sheep . Un~le Abr aham was 

very happy. He told them what a good job they 
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had done and gave them a day off . He told 

them to report to him the next day and he ,;ould 

give them a new assignment. Lot had seen this 

happen many times . Uncle Abraham !mew where 

every man was working . He also lmew what jobs 

needed more men and which jobs needed fewer 

men . It was his responsibility to have the 

right number of men at each job. 

Tnen tnere was the time uncle Abraham was 

teaching Lot to use a new tool . It was made 

out of metal. Lot had to be very careful. He 

did not want to break the tool . 

Uncle Abraham had many broken tools in his 

tent . People would bring them to uncle Abraham 

to get them repaired. Today, the repairman was 

coming. He came several times a year to fix 

the tools that were broken badly. 

The repairman was not a member of the ca­

rava:. . He lived in the city. It was uncle 

Abr aham's responsibility, as the le&der , to be 

sure that all of the tools were repaired and 

that the repairman camo:! , and was paid for his 

repairs . 

Then there is the day that Lot remembered 

more than all the others. On this day, uncle 

Abraham is so busy that he has very little t5.me 

to talk to Lot . This day is market day. On 

this day, animals from the flock are taken to 
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the city to be sold . wool and cloth is also 

sold. 

At the mc..rket place they sell these things 

by bartering. Bartering is when you t r ade one 

thing for another. The men might trade one 

lamb for 20 bushels of grain . Or a cow for 2 

donkeys. 

Uncle Abraham. made the decisions about 

what was to be sold and what they needed to 

buy. He would gi~e the men many instructions 

and then send them to the city to the market 

place. 

Uncle Abraham has had to make many deci­

sions every day. But today, uncle Abraham must 

make a very important decision. He met with 

the elders late into the night and he will an­

nounce his decision today. 

The whole caravan has gathered together 

this afternoon . Uncle Abraham stands up to 

speak . 

' My good family , ' he says , 'we are shep­

herds and we nee~ our flocks and herds to live 

by. There has not been enough rain, the flocks 

and herds barely have enough to eat and drink . 

A caravan of trader~ has told me of a better 

land far away, where there is plenty of food 

and water . This land is called Canaan . Y..>u 

all !mow the jobs yo11 have to do . IP-t us pre-
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pare ourselves and our ani.roals fo r a long jour­

ney. We leave at dawn in two days.' 

The people hurry to prepare for the jour-

ney. 11 

VII I. REV Illi : 

The next unit will deal with moving and 

travel . In reviewing this lesson, the teacher 

should emphasize Abraham' s r esponsibilities . 

IX. THOUGHT QUESTIONS: 

1. Uncle Abraham has become leader of the caravan. 

His job has changed in many, many ways . Can 

you think of some ways that his job has changed? 

Answer : Before uncle Abro.ham became leader, he had 

a job like the rest of the men . But now that 

he is leader , he is not just responsible for 

his family, he is responsible for the whole ca­

ravan. He is like a big father for all of them. 

He decides what work is to be done and who 

shoulc do it . He decides what goes t o market 

and what should be bought . He even decides 

when they should move . 

2. This is a lo t of responsibility. How do you 

think uncle Abr aham felt about this? 

Answer: In the beginning uncle Abraham was probab­

ly wor ried about being a leader . It is a big 

responsibility to care for a family. Now, he 

must care for hu.~dreds of people . 1t would be 

nice to have someone like Ter ah to help him 
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make the decisions . Uncle Abraham now must do 

this himself . Uncle Abr aham also has confi­

dence . He knows he can do it . He has learned 

by caring for his family and the people he 

worked with. He has cared for more and more 

people, so that now he can care for the ~hole 

caravan. 

3. Many people are responsible for you . Can you 

think of some of them? 

Answer : A wide range of people care for us: pa­

rents , relatives, older siblings, teachers, 

guardians , etc . 

l.t. We, too , care for ourselves in many ways. How 

many things can you do for yourself? 

Answer : Allow the class to list as many things that 

they can do for themselves. 

5. There are many t hi ngs which we can do for our­

selves . How do we care for others? 

Answer : Here also allow the class to list as many 

ways as possible . 

X. CLASS PROJECT: 

A. Blind walk . 

"The first step in being a leader, is being 

responsible for ourselves . The next. step, is 

to care for someone else . Now ue are going to 

play a game li.~e 'follow the leader,' but it 

is a little different . " 

Divide the claes in half and pair them. 
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"This game is called a 'blind walk . ' l 

will blind.fold one person in each pair . Later, 

we will switch the blind!'old to the other per-

son . 

The one without the blindfold will take 

the person with the blindfold for a walk around 

the classroom. The leader must protect the 

blind.folded person from bwnping into things or 

tripping or falling down . In ( ) minutes we 

will trad~ places. This way, we all will see 

how it feels to care for someone else . " 

B. After everyone has led and been led, discuss 

how this felt different from "follow the lead-

er . " 

XI. SUMMARY: 

"This week, ..,;e talked about being a leader. 

We saw that a leader cares for h:iJ!lself and for 

those around h:iJ!l . We also played a game cal­

led ' bli.nd walk' to see how hard it is to be a 

leader . 

Today, many people care for us. But us we 

grow older, we will l earn how to be leaders . 

We will learn to care for ourselves and to care 

for others , j ust like uncle Abraham. " 

XII. HOM..1:.-WORK : 

"Next week we will see what it is like RS 

Abraham and the caravan move . ti-Ow many of you 
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have ever moved? During the week, ask your 

parents what it was like uhen they had to 

move ." 
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