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To
"Uncle Ben" Aronin

my teacher and my friend

Academic chairs are many, but wise
and noble teachers are few.

- Albert Einstein
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DIGEST

Ihis tnesis is an attempt at producing lesson plans for a first
fgrade relipious school class. Developmentzl psycholopy teaches us thsat
one of the tasks of & six-yesr-old is to learn about tne world around him.
Therefore, a "“significant" relipious school curriculum must reflect this.

The lesson plans included in this thesis form the middle portion of
a one-yeer curriculum. The proeram I envision would consist of four (L)
units. The first unit wonld introduce the members of the family and

explore their family roles., Unit 1I would dezl with the basic needs of

T

-y

#11 living things; Unit III, with the concepts of limitation and finite

LYY, |

existence, 4And Unit IV would conclude the yesr witn travel, movinp, znd

o

stranpgers,

N

Y ETED

In addition to tesching these topics, the lessons operate on two
historical planes. The essentizl zims of the lessons are found in the

present with the acqusintance of the child with his own world. DBut on

2T T,

a2 seconaary level, the lesson plans introduce the child to the world of
tne Patrisrcns. In the second grade, the children will study the Joseph
story. Therefore, they require an introduction to the lifestyle of this
period, These lesson plans provide such a background through a continuing
narrative set in the patriarchel period, which serves &s & sprinpboard to
the primsrv sims of the lessons.

The lesson plsns have been written with extensive detail, Prcper re-
lirious school educstion requires teachers who are knowledpesble in the

sreas of educatinon, Judaism and history. However, reality often falls

(e



shert of this ideal, Therefore, I have attempted to provide background
material in g1l these areas to compensate for some of the deficiencies
in the teacher's background.

Despite the tremendous detail of these plans, they should, ideally»

only serve as guidelines for the teacher. The teacher's creativity should

be zllowed to enter into the lessons and reshape them to his/her individual

style, provided the aims of the lessons zre met.
Altaough this is only e "draft" of a "proposzl" for an "idezl" re-
ligious school, it is hoped that this thesis will be & step forward in

religious school education.

"Thy 1.
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INTRODUCTION

A.

A review of the recommended curricula of both the Union of American
Hebrew Congregation (UAHC) and the United Synagogue of America (USA) re-
veals that a Jewish religious school is expected to provide the student
with a survey view of Judaism. In the recommended courses, the totality
cf Jewish history is reviewed twice, Israel is discussed, and the Hebrew
language is taught. From these courses, the student is expected to learn
what it means to be a Jew, so that he is prepared to make a commitment to
the Jewish religion at the completion of the high school program.

However, is a study of what Judaism has been the most effective di-
rection for religious schools to follow? If the goal of such an education
is to create knowledgeable and committed Jews, the recommended curricula
are in need of revision. The experience of educators reveals that youth
groups and other extracurricular factors have a more profound influence
upon the child's Jewish commitment than the curriculum itself. It is ap-
parzent therefore that we must reassess the role of the religious school if
it, too, is to Le an important factor in the child's religious education.

A common complaint voiced about our present system is, '"What does
all this material that you are teacning mean to me?" 1 believe that a re-
ligious school should help a child to find his own understanding of reli-
gion. but to do this, it should not focus uvpon what religion has been,
but rather upon what religion now is

A dichotomy has arisen between what Judaism has been and what it now

is. Heform Judaism has evolved into a significantly different religious

—_—

system from past Jewish systems. In reform, there is a liberal interpre-
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tation of Judaism with emphasis upon freedom and choice. The individual
alone is responsible for his personal choices as a Jew. This differs from
past Jewish systems in which the individual had no freedom to create his
own understanding of his religious commitment. Rather, they were expected
to accept past teachings as the proper understanding of Judaism,

Efforts are being made to remedy this problem; but, they seem to be
concentrated in planning for upper-grade classes. However, courses which
allow for freedom of choice, coming when they do, appear to be more in the
nature of concessions than the sincere and authentic teachings which they
are meant to be. Retreats, mini-courses and elective programming seem to
be "salvage" operations or "last-ditch" attempts to keep disillusioned
students "in the flock."

Why must we wait until high school to teach our students a relevant

concept of religion? To teach religion effectively and coherently, it

must extend comprehensively from the nursery to the high school. Therefore,

what we think is properly Reform Judaism should be taught at every level
of the school.

Wnat is the difference between teaching religion and teaching about
religion? Religion is a personal concern. Each individual Jew must deter-
mine his own relationship to the Jewish tradition. Therefore, if a cur-
riculum is to teach religion, it will aid the student in determining how
his tradition will help him meet the major concerns of his life. A cur-
riculum that teaches about religion is one which shows the student how
others have used their tradition to create their owr interpretation of the
Jewish religion. The two methods are not unrelated, the difference is in
emphasis.

A change in emphasis from teaching about religion to teaching reli-
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gion will necessitate a new curriculum and new materials for the students
and teachers. It will necessitate a reevaluation of the needs of the
chiidren at each level of the school and the creation of suiteble materials.
Once the children enter the upper grades, they can enter into formal study
of history and language. They will have already gained the knowledge that
religion is important for them today and thus will be better prepared to

appreciate what it has been in the past.

B.

What then do we teach to a class of first graders? The developmental
tasks of middle childhood (6-12 years old) include developing concepts
necessary for everyday living, and building wholesome attitudes toward one=-
self as a growing organism. Children in first grade, 5-7 years, work at
these tasks by exploring their world and attempting to learn their posi-
tion in it. This should be reflected in the lesson plans. Therefore, the
overriding aim of first grade lesson plans should be "Getting to know my
world." They should teach the children what is found in their world and
how this affects them.

A secondary aim is "Getting to know somebody else's world." This
serves a three-fold purpose. First, it provides a contrast to the child's
world, and allows specific areas to be highlighted as they are found in
only one culture or the other. Secondly, it emphasizes mutual concerns
that cross cultural lines. And finally, it provides the child with a ba-
sic familiarity with a people he will study in future courses.

These are the primary overt aims as reflecteu in the "content."

The format and specific aims of each individual lesson fosters a covert
aim. The children are encouraged to think, to reasocn, and to feel. They

are supported by the teacher in these efforts. Thus, the lesson plans

i
'}
|

Py —a—im



encourage independence and feelings of self-worth. The children are re-
spected in their attempts to cope with their world and hence gain the self-
confidence necessary for future striving. UThey begin to be trained for

their eventual independence which will accompany maturity.

C.

With thece goals in mind, a four-unit curriculum is envisioned for
the first grade (two of these are contained in this thesis). The first
unit acquaints the child with the family. Who is in the family? What do
they do? What role do I (the child) play in the family? It also compares
life in the modern family with other families, Are all families alike?
Have families always been structured like the modern family? Are family
roles always the same?

The next unit focuses upon the child as a living being. What are my
basic needs? The lessons explcre food as 2 source of nourishment, clothing
as protection for the vody, and shelter for protection from the environ-
ment. Do all living things have these needs? If so, do they all meet
these needs in the same manner? Have all living things always met these
needs as they do today?

Unit IIT introduces the concept of finite existence. In what ways
am I limited as a human being in "my" world? What do these limitations
permit or prevent? Will I always have these same limitations? Limitations
due to physical structure, environment, health, and ultimately death are
introduced and explored. The children are taught that although our acti-
vities are in some degree restric.ed by these limitations, they nonethe-
less permit or promote other pleasurable and productive activities. They
are also taught that although some limitations cannot be overcome, man can

live a happy and preductive life if he reconciles himself to his finite
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existence.

The final unit is concerned with factors outside of the individual
and the family itself. Ii{ focuses upon neighbors, strangers and the ex-
perience of moving. What is it like living in familiar surroundings? How
does it feel when we must leave them? What is it like to be in a different
place? What are people like who are different from us? In what ways are
different places and people alike? Since families today are highly mo-
bile, tne experience of moving is a very familiar situation for young
students. It is a part of their world and consequently an important area
for their consideration.

These four units are developed through a series of lessons that con-
centrate both upon the present world of the child, and upon the world of
the patriarchs. The central focus is upon the child's world. The world
of the patriarchs is utilized for comparison and contrast. The lessons be-
gin and conclude in the context of the present, but the patriarchal period

is used to dewvelop the central portion of the lessons.

DI
The general structure of the individual lessons is as follows:

I. fopic
11, Aims
II1. Material and special preparations
IV, Setting the stage
V. Fresentation
V1. Review
VIiI, Thought questions
VIII., Class project
IX. Summary
X. Homework

Sections I-I11 are self-explanatory.
“Setting the stage" is an activity designed to begin the class ses-

sion jtself. Its intent is to introduce the topic for the day, and to pro-
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vide physical activity for the children. It is only an introduction and
is by no means an attempt toc exhaust the subject matter. If a homework
prcject was assigned the previous week, it is incorporated into this sec-
tion. After introducing the topic, a transition is made into the "presen-
tation."

The "presentation" is generally a story related to the lesson. Usual-
ly set in the patriarchal period, the narrative lays a foundation for the
central portion of the lesson. The historical perspective of the narra-
tives are as accurate as possible. Thus they provide an alternative cul-
ture for comparison and contrast. (In their present form the narratives
7 i are new creations. Following further refinements, it is hoped that they

i will be gathered into a storybook and fully illustrated to develop their
£ : full potential,)
Each "presentation" is followed by a '"review." Recommendations are
| presented for areas of concentration. Thus the teacher is enabled to as-
= sess the success of the particular story in furthering the aims of the
é_. lesson and to direct the children into the next section.
i The "thought questions" develop the ideas introduced in the "setting
the staze" and "presentation" sections. The questions arise directly out
of the experiences of the first grader. They then compare these experi-
ences with those of the patriarchal family found in the story. In the
answers, feelings of self-confidence and independence are fostered. The
child learns about his world and how he can relate to it.

The questions are followed by a “"projeci" which concretizes tue les-
son and allows the students to utilize their newly gained knowledge. A
"summary" of the class and "homework" section conclude the class and pre-

pare for the next session.




Iwo other sections may be found in the lesson plans. "To the teacher"

contains notes about the intent of a section or any other information that
is cutside the scope of the outline., A section labeled "historical per-
spective" is a mini-history lesson for the teachers. to acquaint them with

the period of the patriarchs.

E.

These lesson plans have been written with great care and in detail.
Ideally, Sunday school instructors should be gualified teachers who are
competent in Jewish studies and familiar with Reform Jewish philosophy.
However, reality often falls short of this ideal. Therefore, these plans
have been created to compensate for some of these shortcomings.

The plans have not been written to stifle the skills and creativity
of the teachers. Rather, they are intended as a gulde for them. Once
acquainted with Reform Jewish philosophy, and the aims of the lesson plans.
the teachers are permitted to draw upon their experience to enhance the

lesson plans.

F.

Finally, 1 would be remiss if I failed to thank the people who were
instrumental in the creation and preparations of these lesson plans. First,
I would like to thank Dr. Alvin J. and Hermene Reines, who were pioneers
in creating this new conception of religious school education; Rabbis
Barry Weinstein and Alvin Sugarman whose previous efforts interested me in
the preject; and Congregation Or Ami, Richmend, Virginia, for testing some
of the lessons. I also wish to thank the Administration and first grade
teachers of Clifton Elementary School of Cincinnati, for allowing me to

observe their classrooms. Carol Godsave and Lois Alpern cannot be thanked



enough for their time and energy in helping me revise the lesson plans,
and Moira Steiner, who typed my final copy.

Last, but not least, a special thank you goes to my wife Judy, for
typing my draft, assisting in the contents, and most of all tolerating

me during the preparation of the thesis.
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Unit I--Basic Needs: Food, Shelter and Clothing (Lessons 1-7)

In this unit, we begin to explore everyday life. Our central focus
will be upon man's basic need for nourishment (food), protection of his
body (elothing), and shelter (housing). Through these lessons, we will
teach the children what these needs are, how we meet them today, and
through our narrative, one way these needs nave been met in the past.

This unit will consist of seven (7) lessons. We begin with a trip
to the zoo. This is in order to acquaint the children with the appearance
of the animals we will be talking about. In the following lessons, we de-
velop the concept of man's need for food, clothing and shelter today and
during the Fatriarchal period. We then have z lesson on hospitality. To
concretize these lessons, the unit concludes with a costume party during
wnich the class acts out a day in the life of biblicel man and a day in
the life of modern man.

In studying the life-style of the FPatriarchal period, we will find
thet several misconceptions have entered into our thoughts. for & number
of reasons, life ir the Patriarchal period was believed to be identical
with Bedouin nomadic life today. At one time, it was believed that the
Bedouin had continued, in an unchanging fashion, the life-style of ancient
Israel. Today, current research has shown this to be untrue. There are
a few similarities between these ancient and modern cultures. But they
are rnot as similar as they were once thought to be.

The teacher is cautioned *o study the material here and in the
"historical perspective" section of the lesson plans to aveoid unintentional

mistakes in presenting the Fatriarchal period.

Who are these people? Although the Patriarchs are part of an ancient

4
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people (1900-1400 B.C.E.), it is incorrect to consider them a primitive
people. In many ways, this is a sophisticated people. They are shep-
herds (as distinguished from farmers) although they may do a very small
amount of farming around their summer encampments. They are semi-nomadic,
having a degree of fixedness to their life-style, dwelling along a route
marked by a series of wells which they owned exclusively. They probably
returned to a semi-permenent camp every winter. They must engage in trade
for grain and similar goods which they cannot produce, and they must also
trade with craftsmen, such as smiths, to zain their services. However,
although symbiosis exists, they are nomadic. Therefore, they are virtual-
ly self-sufficient during their travels.

It is also of interest to note that the ratriarchs were "donkey-
nomads" and not "camel-nomads." The camel and the horse were yet to be
domesticated. because of this they could not travel across the desert,
but rather, they had to follow the fertile crescent (see map). They dwel-
led along the outskirts of the city. For they could not raise a large
numbter of animals within the city itself. But they remained near the city
for trade, food-stuffs and water. They were not itinerants, they were a
part of the larger community.

It is important for you, the teacher, to read the entire unit before
beginning Lesson I in order to learn which ideas are to be stressed as the

lessons unfold.
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GRADE I LESSON FLaN 1

LESSON 1

I, TOPIC: A VISIT TO THE 200: ACQUAINTANCE WITH

PASTORAL ANIMALS.

II. ADIMS:

A. To provide the children with first-hand
knowledge of the animals that accompanied
the patriarchs.

l. To learn what they lock like.
2. To learn what they eat.

E. To lay a basis upon which we can demonstrzate
to the children how these animals provided
the patriarcns with food, shelter, and
clothing. Today's class is an cuting to
the zoo, If necessary, our aims can be
partially realized at a dairy farm. During
the trip, the children should be allowed to
experience the animals as fully as possible
(smell, feel, sound, etc.) [he teacher
should discuss the characteristics of these
animals relevant to this unit: the hides,
does it give wool, does it give milk, what
kind of meat do we get from it, hcw is it

fed? A large amount of time should be pro-
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vided for a visit to a children's zoo or
some similar place where the children are
allowed to play with the animals themselves.

If possible, someone should record the
day's events on film (movies, snapshots,
slides, etc.) for the next class. The child-
ren should see and be photographed with the
following animals which were known by Lot:
goats, oxen, donkeys, cattle, wild birds,
and long-horn cattle.

Lot could also recognize camels and
horses. But, they are both known only in
a wild state. The camels mentioned in Gene-
sis are an anachronism. Horses are not
mentioned in Jenesis, but they are later
found as beasts of burden. If anyone ever
rode in a caravan, they rode on the donkeys.
But these were basically beasts of burden.

Feople walked beside the animals.

SETTING THE STAJE:

"Today we are zoing to the zoo. We are
going to see many of the animals that lived
in Lot's time. We are going to see what they
look like, learn their names, and talk about
what they are used for. After we have looked
at all of the animals, we will go to the

childrens's zoo where we will have a chance




Iv.

v.

VI.

to play with some of the animals.™

VISIT THE Z00:

CLASS PROJECT (to be done at the zoo or in the

class room, time permitting.)

A

Have the children cut pictures of animals
out of magazines and paste them on paper.
Practice identifying the animals. Use cards
or the pictures cut out of magazines.

If in the classroom, write the names on
the board and let the children copy them

near the appropriate picture.

REVIEW AND SUMMARY:

"Class, today we went to the zoo to see
some of the animals tnat lived with Lot.
#ho can remember some of the animals that
we saw there?"

Discuss the trip, the animals seen, how
tney cet their food and water.

"Next week, we will look at the pictures
of our trip and we will begin to learn about
the many helpful things these animals do for

man, "



3 p—
i ‘ 1. TOPIC: FOOD--A COMFARISON BETWEEN THE FOOD
_‘: OF THE PATRIAHCHS AND THE STORE-BOUGHT
o FOOD OF TODAY.

@ I1I. AIMS:
?3! A. To reintroduce the ccncept of basic needs:

-

that which we must have in order to remain

¥

v‘..""-aﬁ ‘ -rd‘ﬂ;'ﬁ .. et

healthy, have energy, anc grow properly.

St P -

B. To explore tae concept of food as one of

man's basic needs.

7
5_ C. To relate "foods" to their "animal" or
,I: "yegetable" sources/origins.
% D. To compare food from patriarchal times with
;T;: today's store-bought processed food.

E. To emphasize how the patriarchs depended
upon their animals for food (both directly
and through trade).

III. MATERIALS AND SrECIAL FREFARATIONS:

A. Fhotographs from trip to the 200, and if
slides or film, a projector and screen.

B. Animal flash-cards,

C. wWooden or toy animals.

D. Food Ilash-cards.

E. Vegetable seeds and planting equipment.

F. Paper plates. Pictures of food cut out

from magazines.

3a
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SETTING THE STAGE:

"Today, Mr./Ms. , has

brought the (slides, pictures, movies) that
were taken of our trip to the zoo last week."
As the pictures are viewed, let the class
explain what is going on. Also have them
attempt to identify the animals. "The zoo
is just one of the many places where we

find animals. Can you think of some other
places where animals are found?"

a) Home--"We see that many people have
animals in their houses for pets."

b) Running wild--"Many kinds of animals
are found running wild in jungles,
deserts or any open area."

c) Farms, dairies, and ranches (this leads
into our lesson).--'We also find ani-
mals on farms where they are used as
pets, for work animals, and for basic
needs, such as food and milk. Animals
at. dairies are used to give milk and
ranch animals are raised for food."

(At this point we only introduce the concept
of animals giving us food. We will develo,
this idea in the thought questions.)

At this time review the different ani-

mals seen at the zoo, using the flash-cards.




Discuss where these animals may be found.

Then allow the children to play with the
toy animals.

(When you feel tne class is prepared
to concentrate again proceed with the pre-

sentation.)

HISTORICAL PERSFECTIVE:

SEE LESSON I FOR ANIMALS FOUND AT THIS TIME.

Insights into the eating habits of the
patriarchal period can only be gained
through reading the historical accounts of
that period and noting comments made in
passing upon foods eaten. From these ac-
counts we find that there was usually a
morning meal and an evening meal. Little
is said about the morning meal. But, since
guests are usually greetea in the evening
we find many descriptions of the evening
meal.

Here we learn that the patriarchs
probably had a wide variety of foods to
choose from: milk and milk by-products,
fruits, vegetables, meats, and grains.

Milk is one of the staples ¢f their diet
because of its versatility. 3y toiling it,
the patriarchs were able to produce butter,

cheeses and yogurt-like products. This is




one of the first items served, and is usual-

@ ly accompanied by fruits, especially figs,
i’ grapes, and olives.

rE For meat, they ate mostly mutton. But
for special occasions or for honored guests,
they served veal or a young calf. Wild
deer and goats were also eaten, as well as
"ol wild fowl.

A third staple in their diets was grains.
Whole grain breads and cakes are often men-
- i tioned. Cakes of finely ground meal were
; considered a delicacy. DBarley, wheat and

rye were available to them, but they were
E traded for. The semi-nomad had no time to

grow his own.

o~ In addition tec the above, we find that
B the patriarch alsc ate nuts and vegetables.
Spices are also found during this period.

V1. FRESENTATION:
;; "lot is with his Aunt Sarah., Aunt Sarah
: has a great deal to de. She must watch over
all the women who are working.

loday, she is busier than usual. Mes-
sengers have informed her that special gue:s s
are coming tonight. Uncle Abrahan has told
her what foods to prepare and she must make
sure they are reacdy.

As they approach ihe cooking area, Lot




sees that they are very, very busy. He asks

his aunt, 'Why are they so busy, they do
not know that guests are coming?' Aunt
Sarah laughs a little., 'Lot, they are al-
ways very busy. It takes a great amount of
work to feed the hundreds of people who are
with us all of the time. We must make spe-
cial food for ocur visiters, but that is
only a small amount of additional food for
a few of the cooks.'

Lot and Aunt Sarah go to a group of
women who are surrounded by zails of milk.
'Lot, these women are the milk boilers.
They take the milk from the cows and the
goats and boil it. From the boiled milk we
get the milk that we drink, many kinds of
cheese, and yogurt.,' sunt Saran goes up to
one of the women and asks her to prepare a
special cheese and butter for the visitors.

The next group of women are busy grind-
ing grain. Lot knows what these people are
doing. They make the bread and cakes. Lot
also knows that when visitors come, there
is a special treat; a special cake made onl)
for special events., Aunt Sarah tells one of
the women to make sure that these cakes are

made.




another sroup of women are busy pre-

L:E! paring the meat. They have removed the
:{’ skin from the dead sheep and are cutting
h;f the meat for dinner. Many animals must be
y killed and prepared each day. Because of
the guests, Aunt Sarah is serving a special
_T; meat. In place of lamb, Aunt Sarah has
. :; planned to have a young calf prepared. In-

stead of mutton, they would have beef. This
is really a treat.

The last place that Lot and Aunt Sarzh
go is the storage tent. Here she arranges
for all the other things they will need.

She orders wine, honey, fruit, vegetables
and nuts.

Lot is very happy. because of the guests,
they will eat very special foods. They will
have special cheese instead of plain cheese,
cakes in placu of bread, and beef not mutton.

Lot helps his aunt carry some packages
back to the tent. He is very, very happy.
Tonight there will be a big party."

VIl. REVIEW:

In the review make sure that the child-
ren arc aware of various tyves of food that
are eaten. In the thought questions we will

discuss where these rroducts come fram.
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THOUSHT QUESTICNS:

1. How is lot's food different from the food
we eat today?

Answer: Discuss the difference between the
wide variety of foods available today
znd the foods found in the story.

2. why is food impertant?

Answer: Food is important for all living
things. Without food, they would not be
able to live. Food helps people live,
grow, be healthy, and have energy.

3. Therefore, food is one of man's basic
needs. What are some other basic needs?

Answer: Desides food, man recuires clothing
to protect his body and shelter to pro-
tect him from his environment.

4. How do other animals meet their basic
need for food?

Answer: OSome animals eat other animals,
Cther animals eat leaves and fruit off of
bushes and trees. Still others climb
trees tec pick their food. These animals
all feed themselves. Thney get their. own
focod and eat it without help from others.

But other animals need help from
others to eat. MNost baby animals must be

fed. Animals in zoos must be fed. Yet
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= whether they feed themselves or others
: feed them, all living things need food.
2‘¥ 5. What kind of foods do we eat?
> Answer: Some of the foods we eat are meats
or fish (give examples), some of them are

vegetables and others are fruits. (Give

examples. )

o

« Where do these foods come from?

Answer: Most vegetables grow in the ground.
Carrots, pctatoes, and onions are some
of the vegetzbles that grow in the ground.
Other vegetables grow above the ground,
like lettuce, corn and peas. Still oth-
ers grow on vines like tomatos, pumpkins,
and squash.

Most fruits grow on trees. #4pples,
oranges, anc grapefruit are some of these.
Other fruits grow on vines like grapes
and watermelons.

Meat comes from animels. Under the
skin of animals is something (muscle)
wnich we use for meat. Wwnen we cook it,
it is good to eat.

7. Are &ll animals used for meat? (To reas-
sure the children that their jpets will

not be used for food)




Answer: No, not all animals are used for food.

P AR———

Certain animals are specially raised to be
used for meat. These animals are found on
special farms and ranches where they are
well fed and cared for, then sent to special
places called slaughter-houses where they are
killed for food.

These animals are not the same as. the
animals we saw at the zoo, nor the pets which
we have at home. The animals at the zoo are
there so that people can go and see animals
from all over the world that they would not
be able to see otherwise, We have pets in
our homes so that we can watch how other ani-
mals live and grow., Some pets like dogs and
cats are also fun to play with. 7
Not all food is eaten, Some of it we drink.

Do you know where this comes from?

Answer: The most important drink is water. All

animals drink water, If it was possible to

get water but no other food, we could live

for several months; but without food and

water, we could not live more than a few days.
We drink many things other than water also.

We drink soda (pop in the Midwest) and juice

or milk., These are also good for us. Since

they all contain water we do not have to worry
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sbout drinking extra water to get the water

we need,

Do we need all of the food that we eat and

drink?

Answer: Today we are very fortunate, we have much

10,

more food than we need just to meet our basic
needs, Because of this, we have a large vari-
ety of foods to choose from, and we are also
able to eat more than just what we need to
live.

What are some of the special foods we can eat

because we have more food than we 'need?"

Jnswer: Treats--cakes, cookies, ice cream, etc.

11.

We .also eat special food at parties, on some
holidays, and when we have company.

Do you know where Lot's food came from?

Answer: Lot's food came directly from their flocks

12.

and from trading some of those animals with
farmers for grain and vegetables.

Where do we get our food today?

Mswer: Today we do not have our own flocks, nor

do we buy directly from farmers. When we
must get food, we buy it at the store or the
supermarket, People that we never meet buy
the food from the farmers and prepare it for
us. This is some of the food which we buy.

At the store there are also many different
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kinds of feoods. There are fresh foods, fro-
zen foods, canned foods and mixes., We zlso
have stoves. ovens, toasters and other ap-
pliences that zllow us to prepare our food

in meny different ways.

IX. CLASS PROJECT:

A. While most of our food comes from the store,
some people pet some vepetables &nd fruits
from gerdens, Todey, we are poing to plant
some vegetables of our own and wetch them
prow. (Let the class plant the seeds,)

B, Play with food flash-cerds.

C. HMenu Planning;

Pass three psper plates to each student.
Label them "breakfast," "lunch" and "dinner."
nave the cnildren meke menus on the plates
for these meels, usinp either cut-outs from
magazines or creyons.

X. SUMMARY:

"Todsy we talked zbout one of our basic
“heeds: food, We saw that some of our food
frows in the pround, some above the pround

-

and some of it rrows on trees and vines. We
also saw that some of our food, mest, comes
from animzls.

In lot's time they pot their meat from

the animals in their own flocks., They also
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used some of tneir animals to buy other kinds
of food. Today, we do not grow much of our
own food, if any, Wwe take money and buy our
focod at the store.

At the store we can buy many different
kinds of food. We can buy more food than we
need to live, This is pood., Wwe can be sure
that we have eaough food to eat,"

XI. HOMEWORK:
"Take home your menus and compare them to

what the people in your house eat,"
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LESSON III

TOPIC: CLOTHING, THEN AND NOW.

AIMS:

-A.

B,

To reintroduce the concept of clothing for
protection as one of man's basic needs.

To compare modern dress with that of the
ancients.

To empnasize now the patriarchs depended
upon their flocks for their clothing.

To teach the child to distinguish between
clothing for protection, and clothing for

decorzation.

MATERTALS AND SPECTAL PREPARATION:

A-

B,

DI

Pictures of different forms of dress around
the world.

Small loom.

Clothing posters, flash-cards, or articles
of children's clothing.

Dolls with clothing for various seasons.

SETTING THE STACE:

Show the class pictures of the various
ways people dress arcund the world, Discuss

the way climave afl'ects the style of clothing.

HISTCRICAL PEHRSPECTIVE:

In this lesson, more than in any other

15
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lesson, it is imperative to remain aware of
the fact that the patriarchs are not the
modern bedouin. The clothing worn by the
patriarch is not what we see on a contempo-

rary bedouin. The following illustrations

demonstrate this.
These few pilctures comprise most of

what is known about early semitic dress.

They were all found in Bgypt.

This first drawing>was found in a wall

painting from the tomb of Seti, c¢. 1300 B,C.E,

This seems to be a description of the special

characteristics of various different peoples.
In exémiﬁing the stereotypical representations
of the semites, we note five characteristics
of their dress and appearance., (Note: these

men do not dress like modern bedouins, )




There is no long, flowing headdress,
rather, we find something resembling

a sweab band, probably to‘keep the
hair out of their eyes.

Semitic (Canaanite) men are always re-
presented as being bearded,

Rather than wearing a long, flowing,
loose~fitting robe of the modern be-
douin, they wear a skirt~like loin
cloth.,

We also find that the clothing in all
these pictures is richly colored, This
type of material is a great luxury.
Their usual clothing, although of the
game style, is very plain. It is usu-
ally wool or goat's hair cloth. In
these pictures, the people are making
‘a royal appearance, therefore they are
dressed-up.

The men are always belted.
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This picture is from an Egyptian tomb !

at Beni Hasan, early 19th century B.C.E.

-

:;%5 Tnis picture reaffirms all that we found in

: Q:f the first picture. It also adds new in- ,
-3 formation. ;

1. The men are wearing sandals, while the E.

f:;;f women and children are wearing some :;h
j_;L} type of shoe for the long journey to f-
3 oy .;;.'
_?E?j 2. On the backs of several men, we find £

an animal-skin water sack.

3. ke find several men carrying musical
instruments. Some are carrying spears.

L. Some of the men are wearing long
clozks,

5. Unlike the other pictures, women are
found here. Wwe find the women wear
long dresses which are worn over one
or both shoulders.

6. Like the men, the women wear some type
of head band. They do not wear veils
as a repular parment. In Genesis 2li:65
we find that Rebekah does not wear one
until she realizes she is in the pre-
sence of her future husband. (Some azu-
thorities believe that because she is

an aristocrat she has a veil,)
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7« From other sources we learn that women
alsc wore jewelry. Hings in the nose;
bands on the erm, We also find evi-
dence for earrings, slthcugh they mey

be only for slaves,

This illustretion is from =z tomb at
Thebes, 15th c, B,C.E. This is an alternate
form of men's aprarel. These men zre dres-

sed in long rotes with sleeves, =zither to

the elbow or the wrist., The cloth appeers

—
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to be stitched together with a type of em-

broidery to emphasize the line of the gar-

ment. Perhaps there is a type of scarf
? around their waist, or perhaps the garment
has different colors inside and out.

VI, PRESENTATION:

"Breakfast has just ended. Lot is ready

L to go to work in the flock. As he stands to

go out, Lot is stopped by his uncle Abrahem,
'Lot, it has been a long time since new
| clothes were made for you. The old clothes

are getting quite small. Go with Fleazar,

He will see that new clothes are made for

you.!

Eleazar takes Lol over to where servants

are msking clothing. Many things are happen-

ing there, OSome women are cutting the wool

off the skin of some of the sheep that were
used for food. One woman has a knife. With

it she scrapes the wool off the hide (that

is what we call the skin)., Other women take

this wool along with wool from living sheep

and spin it into thread. Once the thread is
made, other women take it and weave it into
cloth, This then is taken and made into
clothing,

In another area, some women have taken




the hides from which the wool was shorn and
are preparing it to be used as leather,

They all ere very busy. There are many people
who need new clothes,

Lot needs new clothes. So Eleazar first
tekes him to the women who have the finished
cloth, They measure Lot, He needs a new
skirt. (Yes, men znd boys wore something
that looked like skirts in those days,) [The
tescher may wish to show the pictures in the
historical perspective section to the class,]
They make him & new skirt out of cloth which
is blue, white, and pold. It &lso has z new
belt. They zlso make nim a long robe cut of
a different cloth,

Wnile the women sre finishing these
clothes, Lot poes over to the women who are
working on the lesther. They mske him new
shoes anc sandals, Lot is very hampy. By
tonight he will have new nlothes,

The next morning Lot gets up very early
to dress in his new clothes. He puts his new
closk on over his clothes because it 1s cold
in the morning., Later, he will take it off

because it will be warmer.

When he sat down to est his morning meal,

Uncle Abraham said to lot, 'How nice your new
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clothes zre!!

Lot was very heppy. He sang 211 the
way to work. He was so proud of his new
clothes that he looked at what everyone
else was wearing to see if they too had
new clothes.

Some of the men zre dressed just as
Lot; they are wearing & skirt and belt.
Some are wearing their sandals and some zre
not. They are wearing & small band around
their heads and belts eround their waists.

When women pass by, he sees thzt they
are weering dresses. The dresses zre made
out of the same type of material as lLot's
skirt and robe. Some sre wearing jewelry.
Some wear bracelets on their arms or a ring
in their nose.

After watching all dasy long, Lot thinks
to himself, 'Am I lucky. I have the newest

and the nicest clothes in the whole camp,'"

VII. KEVIEW:

At this point, tne teacher should re-~
view the narratvive, BEmphasize the different
types of clothing worn (skirts, dresses,
robes, shoes, sandals, etec,). Clothing is
protection and es such it is one of our

basic needs.




THOUGHT QUESTIONS:

1. Protection is one of man's basic needs.
Clothing protects man. Do you know how
clothes do this?

Answer: We wear clothes to keep our bodies warm
or cool., When it is very cold, we wear many
thinpgs such as sweaters and coats and gloves.
These parments helu to keep ihe warm in and
the cold out.

when it is very warm we wear short
sleeve shirts, shorts, etc. These clothes
are liphter because we do not need as muech
clothing to keep us warm.

2. Whnat kind of clothes do we wear?

Answer: Have the children describe as meny
articles of clothing as possible,

3. Which do we weer in werm weather? . . ., Cold

weather?

snswer: Mzke a list on the blackboard with two

columns., In one column list warm weather
clothing; in the other cold weather clothing.
Show the class which items of clothing appear
on both lisis es bzsic clothing and which are
specisl for that type of weather (bathing
suits, shorts, rloves, eic,).

Wnat type of clotning did Lot and his friends

wear?
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Answer: Basic clothing for Lot and the men was
skirt and sandals with & headbend when it
was warm outside. Wwhen it was cold, they
had & robe-like coat and shoes to wear,

The women wear long dresses and sandzls.
When it pets cold they also have cosats and
shoes like the men.

5. What are clothes made of?

Answer: In Lot's days, the material for clothing
came from animals., The cloth was made by
spinning the wool of the sheep into thread
and weaving this into cloth. The lezther
was made from tne skin of the dead animzls,

Today, things ere different. kost of
our meterial does not come from animsls any-
more. Most of it is synthetic--it is made
from chemicels by scientists. Even z ma-
terial like lezther can be made of some kind

f plastic today.
Uo we always "need” all of the clothinp that

we wear?

Answer: No! Do you remember that when we

learned zbout food, we learned that scme of
the food we ate was to fulfill 2 basic need,
while some of the food we ste just because

we like to eat? The same is true of clothing.

ke wear some clothes Ir'or warmth and protec-




tion and some clothes we wear just to look
nicer. Some of our clothes we wear to play
in and some we wear to dress up in.
IX. CLASS PROJECT:
A. Can you tell me if the following items are
for protection or ffor decoration?

Hold up various items of children's
clothing and have them identify them. Write
the name on the board. Then have the class
decide if it is "protection," "decoration,"
or both,

For example:

T-shirt ........ protection

Dress .......... protection

Pants .......... protection

Tie sevessuvnas. decoration

Good dress ..... protection, decoration

Dress Jacket ... protection, decoration
Hzve them copy this on their own piece of pa-
per.

Allow the class to play with the dolls and
their clothing, clothing puzzles, ete. (We
will "dress up" as grown-ups and patriarchs

in Lesson 7.)

X. SUMMARY:

"Today we learmed zbout the second of
man's vasic needs: his need for clething
for protection. We saw that people dress
in different ways, but they all wear some

type of clothing for protection, In colder




wezther, more clothing is needed. In warm
westher, less, We also saw that some cloth-
ing is not worn for protection. This cloth-
ing was worn for decoration. We wear this
clothing to look nice.

We glso saw how Lot's clothing was made
by women in the tribe from the fur and skin
of animsgls, We learned that todsy we usual-
1y buy our clothes at the store. We learned
that some of the material for clothes comes
from animals, but most of our clothing is
made from chemicals,"

XI. HOMEWORK:

wWhen you dress this week, ask yourself,

"Am I wearing this for protection or deco-

ration?"




- E LESSON IV

h;t! I. TOPIC: SHELTER: PART I: THE HCOUSE.
& II. AIMS:
o) A. To reintroduce the concept of shelter as the
third of man's basic needs.
5___:: B. To explore what is found in a house.
A

I1I. MATERIALS AND SrECIAL PREPARATION:

A. Before the week's lesson, arrange for the
class to be able to roam through the building
to go exploring (an alternative plan is to
arrange a tour of a home under construction.
In this event, the following lesson will re-
quire certain adjustments).

B. Fictures of houses from around the world.

C. The story book by T. S. Geisel, Come Over to
my House (New York: HRandom House, 1966).
(This book was chosen because it is an excel-
lent cross-cultural study of houses with
pictures. The teacher may substitute other
books if necessary, as long as they are in
agreement with this goal.) Here are others
that I found.

Cross-culture: bernard Case, The Story
of Houses (New York: Sterling iublishing Co.,
Inc., 1957).

27




Cross-nistory: Irving and kuth Adler,

Es* Houses (New York: The John Day Company, 196L).
-b,;_! Both: &. A, Verpilleux, The Picture

;o Book of Houses ( New York: The McMillan
X Company, 1931).

IV, SETTING THE STAGE:

?; j Gatner the class together and berin some-
g thing like this: "For the last ( ) classes
n;;: we have been studyinpg food znd clothing as

A2

two of man's basic needs. We have seen how
maen needs food for enerpgy and food to grow.
We have also talked sbout how clothing keeps
us warm and covered-up. Todsy, we are poing
to look at one more of these basic needs:
shelter. Shelter is how we protect ourselves
from our environment, from heat and cold,
rain, wind, sun, snow, dew, etc,

One type of shelter is & house. I have
some pictures of different xinds of houses
from &ll around the world for us to look &t
today (show the pictures). Wwnile many of
these homes look very different, people use
them for the seme thing: to protect them-
selves from the elements,"

Discuss the different ways in which these
homes provide shelter,

V. PHESENTATION:




"Tedey we are poing exploring. We are
going to search 211 through the building to
find out how many different thinpgs go into
a house. As we learn about the parts of the
house we will see how they are used to pro-
tect us."

As the class wanders, the teacher should
gllow the class to find as meny details as
possible, Wells, doors and windows are ob-
vious, but they should zlso find storape

room, light fixtures, electric outlets,

wiring, nails, hesting/cooling ducts, etc.

Discuss how these objects help protect us
from our environment. OShow how this protec-
tion differs from the protection we get from
clothing.

VI. REVIEW AND ThOUGHT QUESTIOKS:

when the class returns the teacher should
have & snort contest-style discussion to re-
view all tne different things found while ex-
ploring, The teacher should list all of
these items on the blackboard. The class can
then play the '"basic need/luxury pame" as
they hzve with focd and clothing.

The teacher should show how man tries
to control his environment within the house

by using heaters and zirconditioners, dehu-




midifiers, ete, (cf. Lesson 9).

CLASS PROJECT:

Head Come Over to my rHouse to the class.

S

When you have finished the story, discuss it
with the class. Commare the houses in the
story to the school which the students ex-

plored.

Gl S~ e i AW

SUMMARY :

.r_?.

"Today we studied shelter. We found
thet just like food and clothing, shelter is
one of man's basic needs. We looked at many
different kinds of houses and saw how they
are 11 used to protect the people who live
inside them from the environment.

we tried to find out how meny different
things there are in a large building like our
school, and how they serve to protect us
from the environment,"

HOMEWORK :
Assipn one of the types of houses in

Come to my House to esch of the students in

the class. "During the coming week, compare

this house with the house you live in,"
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LESSON V

TOPICs SHEJTER; PART II: HUT AND TENT:

ANS:

A, To explore the idea of hut and tent as
"shelter,"

B, To contrast a pup~tent with the tents
of the patriarchs.

C. To compare the hut and tent with houses
ag "shelter."

D. To briefly discuss community orgenization
at the time of the patriarchs.

E, To emphasize how the patriarchs depend
upon their flocks for shelter.,

MATERIALS AND SPECIAL PREPARATIONS:

A, Pictures of huts.

B. vStraw to build a model hut.

C. Pup tent--or the largest tent available--
set up near school--acquire from a local
scout troop or a congregant,

SETTING THE STAGHK:

Begin with last week's homework assign-
ment., "Do you remember last week we looked
at different types of houses people used for
shelter? How did these houses compare with
the houses you live in? Today, we are going

31




to discuss other types of shelter. Can you
think of forms of shelter other than houses?"
Elicit as many different responses as pos=-
sible. There are campers, trailers, lean-
tos, teepees, igloos, barns, cabins, tree-
houses, tents, huts, etc.

"There are many different types of homes.

Today, we will look at two of them. I have

here some pictures of huts. (Show the pic-

tures.) You see that some of these huts look
a littie like houses. bBut we also can see
that they are not as strong or as well-made
as our homes,"

Discuss the similarities and differences
between houses and huts. Elicit as much in-
formation as possible from the class. When
you feel that the class understands the dif-
ferences, aliow them to build a small hut
in the class room. when they have completed
it allow them to experience living in it.
When this is finishied proceed to the "Presen-
tation."

V. HISTORICAL PERSPECTIVE:

It is important to realize that the tents
we will discuss are not like the pup-tent
that we will show the class today. The patri-

archs lived in very large tents made out of




either woven pozt's nair or enimel hides.
These tenis may heve been subdivided into
larpe rooms or compartments, or they may

have been severzl lerpe tents joined together.
Being the chief, Terzh's tent occupied a
central location in the camp and the other
tents were clustered zround his. A large
tent of assembly or zssembly room was found
attached to his tent also.

The pstriarchs did not pitch their tents
out in the heart of the desert, they dwelled
along the outskirts of the city. They szt
under trees wnich are not found in the de-
sert. They slso remasined in one place for
a lonp while znd seemed to have followed a
repular route, because they dug wells which
were theirs forever. In the summer they fol-
lowed vepetetion for their flocks znd in the
winter they set up semi-permamen? housing.

Beware! Do not let the fect of & "tent"
existence fool you. They used their tents
like we use our homes. They were not pup-

tents,

VI. PRESENTATION:

"Tereh nad just led the ceravau to a
new campsite. When they pot there, he said,
'This is & good place. Here we will set up

camp, '




He then issued orders for everyone to set up
the camp.

Terah and his family bepan to set up
their own tent in the center of the area for
the camp., The head of the clan alwsys put
his tent in the center. Everyone else be-
gan to put up their own tents in their as-
signed places around Terah's.

Tergh's tent is so large that it takes
many, many men to set it up. Many men are
needed to nold up the support rods. Even
more men were needed Lo siretch the nides
over the poles. Then other men take rocks
and hammer stakes intc the ground to hold
the skins down.

Once the outside of the tent has been set
up, there is much work to do on the inside,
Tersh's tent has many rooms, One of them
will be the sssembly room. In this room Lot
helps errange 211 those things thst are need-
ed for meetings of the elders,

Another room is Terah's, In this rcom

tiiey arrange & spot for Terah to sleep.

They did not sleep in bede, but they slept

on & pile of straw on the floor. They zlso
placed Terah's personal items in his rcom.

Abreham and Serah had their own room




and so did Lot, Each room had z sleeping
area and each room had a2 place for personzal
belongings.

Later that night, after the camp was &l11
set up, and Lot had pone to sleep, the elders
gathered in the assembly room of Terzh's tent
to celebrzte their new camp. 4 fire is lit
in the center of “he room; a&nd the elders sit
ezround it for lignt and wermth. (The smoke
from the fire poes out through the roof where
there is a special nole for it,) First, the
men discuss the work that is finished. Then
they make their plans for the next day.

They &re very plessed because so much work

has been done, There is much to celebrzte.

The elders sit znd telk late into the night."
VI. EKEVIEW:

In reviewing the story, the teacher should
be preparing the children for the transition
from the tent of the story to the tent that
the cless will visit in the next phase of the
lesson,

VII. CLASS PROJECT:

Visit & tent. Try tc allow the class to
"experience" livinpg &nd moving around in &
tent. Try to emphasize the differences be-

tween this tent and s teni for the patriarchs

(material, size, etec.).




THOUGHT QUESTIONS: (back in class or at tent)

1. We have been discussing the third of man's
bzsic needs for the last ( ) weeks. That
need is called "shelter." We have seen and
and talked sbout three different types of
shelter. Do you remember what they were?

Answer: Houses, huts, and tents.

2. Wwe saw that ezch of these kinds cf shelter is
different from the other two. What are some
of these differences?

Answer: In discussing the differences between
the various types of shelter, the teeacher
should discuss both the advantapes as well
as the disadvantepes of escn type. Mobil-
ity, suitebility to climate, etec., should
be discussed.

Aliow the discussion to continue as
lonp as it is productive., Conclude something
like this:

"Different peoples znd different cultures
have different needs for shelter. This will
determine whether they choose to live in
houses, huts or tents. But whatever they
cnoose, they try to live in the best kind of

shelter for tneir way of 1ife,"

REVIEW PROJECT:

"For the last ( ) weeks we have been
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talking zbout man's need for food, sheiter

and clothing. We sre now going to play a

few pames. I am going to describe some

situations and you can act them out."

Situastion No. 1.

You are an Americen family today. You
live in & house and have plenty of
food and clothing.

Situation No. 2.

You are z femily living &t the time of
Abrezham, living in z tent, with plenty
of food and clothing.

Situstion No. 3.

You zre z modern family with a very
small, poor house. You do not have
much food. Your clothing is very old

and you do not have much money.

The teacher can creszste other situations as

desired. Try to discuss with tne class how

tney

feel in each situation. Which situation

did they like best?, least?

3 U i'JHJJ“.Y :

"Today we talked about the third of
men's basic nceds: shelter., We saw
that shelter is where people live. Some
people live in houses, some in huts and

some in tents. We live in houses and

—
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apartments; Lot lived in & tent. Different
people live in different kinds of shelter
depending on their needs and their money.
But no matter what type of shelter people
live in, they =211 need shelter,

We also reviewed some of man's other
basic needs. We played a few pames that
showed us how importart food, shelter, and
clothing is for us."

XI, HOMEWORK:

"During the week try to decide which

kind of shelter would be the most fun to

live in."



LESSON VI

TOPIC: HOSPITALITY: SEMITIC AND MODERN.

AIMS:

A, To discuss the nature of hospitelity:
ing to make someone feel &t home,
To explore the children's feelings of dis-
comfort when visiting others, or when others
visit itnem.
To discuss hospitality in patriarchal times
end today.
To set the stzge for a fancy dress party,
(Lesson 12).

VMATERTALS AND SPECIAL PHEPARATIONS:

None.

SETTING THE STAGE:

"Did you ever go to a stranpe plzce?
Have you ever wondered how to act when you
pet there? Do you feel different when you
gre zt someone else's home then when you are
at your own?"

Begin the class with a short discussion
of the awkwardness of being in a2 strange
place, the comfort of being home, and the
desire to feel comfortable everywnere,

HISTOKICAL PERSPECTIVE:

There are four examples of classical se-
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mitic hospitality found in CGenesis. I will
outline those occurrences here:

A, Abraham: Found sitting in his tent.
Runs out to greet strangers.
Bows to ground.
Offers to fetch water to bathe
their feet.
Invites them to recline under a
tree,
Lrranpes to have a meal prepared
and serves as waiter,
Serves: flour cazkes, young calf,
curds and milk,
After ainner he accompanies them
along as they start on their way.

N.B, Wife is not actively present., She
remains in the background.

B. Lot: Found at city gate.
Rose to greet them,
Eows low,
Offers to have them come to spend the
niﬁhtst
Offers to have them come to wash their
feeto
Argues strongly to get them to come
with him,
Serves them a feast and unleavened
bread,
Protects them from attezck, "Do not do
anything to these men since they have
come under the shelter of my roof."

N.B, Wife not involved,

C. Hebekah: Find Abraham's servant at the well,
Offers the stranger =z drink znd
also to draw water for the camels.
The servant pays for the water.

(In this case, the servant must re-
guest an invitation hcme for the
night.)

D. Laban: "uns t» meei servant at the well,
Invites him and his cadre and ani-
mals home,

Helps unload animals and feed tnem.
Brings water to bathe their feet,
Food is served,




N,B. Mele does formel greeting.

When visiting & noble pifts such ss ves-
sels, perfumes, cosmetics, wine, honey, etc.
are brought. (Compare also illustration No. 3,
Lesson 8.)

VI. PRESENTATION:

"lot is very excited. Ouests are ex-
pected todsy. Special food hzs been prepzred
end the servants are standing by ready to
serve & gele feast.

Teran, Uncle Abranam and Lot are sitting
at the edge of the cemp wstching for the zp-
proach of the visitors., Lot noticed a few
dots moving along the horizon.

A8 the dots move closer, Lot sees that
it iIs his uncles and thneir donkeys coming
from Ur. Lot sees that there are zbout 6
pecple &nd 12 donkeys, He tells his prend-
fezther, 'Look! Look! they are coming.!

A4 while lster, as utne proup draws near,
Terah, Abraham and Lot run out toward their
Fuests. When they meet them they bow all

tne way to the pround.(ef. illust. ko. 3,

Lesson B)., Tney rise and Tersh says, 'Broth-

ers, it is pood Lo see you again, You must
be very tired after your long journey.

Please ccme bzck to our tent. Wwe will bring




)

water to wash your feet. We have prepzred
g feast for you. The servants will tend to
your animals,' The servants lead the ani-
mals off to tend them and the men go to
Terzh's tent.

4is Lot walks beck to the tent with his
father, grandfather, and uncles, he is very
heppy to see them. They have not been to=-
gether for & long time. Everyone removes
their szndels and washes their feet. They
then sit down together. 3arah and some of
the women bring in the fezst. Lot has been
wziting for this all dsy. First there is
butter znd cheeses, Then there is rossted

beef and meel cakes which are like dinner

rolls, There also wes wine, fruit, nuts,

vegetables and honey. It was 21l delicious.
t ate all of these treats along with the
adults,

After dinner, a fire is lighted; and as
the men sit around it, Lot's uncles present
gifts of cloth and spices and animels to
Terzh for his nospitzlity.

How, Lot must po to bed. He says "pood-
night" to his uncles and lezves them sitting
and talking eround tne fire. As Lot lies

on his straw mat trying to po to sleep, ne




thinks about how nice it is that his uncles
ere there. They will stay for several days.
Lot will listen to 21l of their stories and
he will tell them 211 =zbout himself. It
will be very nice. lot fells zsleep with &
big smile on nis fzce."

In reviewing the story the teacner should
empnasize the special things done to meske the
puest feel "at nhome" in z strange place.

THOUGHT QUESTIONS:

1., Lot was very happy that puesis were coming,

Why are we usuelly heppy when fuests come?

/inswer: There are many reasons to be heppy when

ruests come. It is pood to see people {rom
outside of onur immediate family, We see
people we don't see every day. We ezt spe-
cial food, we hear stories about things we
did not see, and places wiiere we have not
been.,

Discuss some of the pleasant aspects
of heving visitors.,
But not everything connected witn compeny is
plessant, Some tnings are unpleasant. Can
You tnink ci some of the unpleasant things
about having company?

Answer: Allow the children to express their
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feelings of dilscomfort at such things as
having to dress up, being unable to touch
anything untll company arrives, being embar-
ragsed if they spill or break something, etc.
Support these feelings as real.

3. We have talked about our feelings when com-
pany comeg to visit us. How do we feel when
we sre company? How does this compare to
being the host?

Answers Allow the children to express their
feelings both positive and negative and sup-
port these feelings.

s If you were the host how would you like to
make a guest feel?

éﬂﬁﬂgﬁz You probably would like to make your
guest feel as comfortable as possible. You
would like to make your guest feel "at home."
You go out of your way to make things as fa-
miliar as possible. You want them to know
that you are happy that they have come to
visit.

We do many things to make people feel at
home, We give them treats., We serve special
food., We treat people in a special way.

5. If you were a guest how would you like to

feel?
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would 2lso like to know that people are happy
you &re there.
IX. CLASS PROJECT:
"Let us pretend that we are hosts znd
company." Let the class role-play for a
while.

X, WHITING LESSON:

"Meke a2 list (as many as you can) of
words you use with puests and friends to make
them and you feel comfortable:

Please, tnank you, hello . . .

XI. SUMMARY:

"Today we saw how uncomfortable peopls
feel when they sre in s strange plece. We
tzlked about how we feel when we zre company
and how we feel when we hzve company.

we saw how & host tries tc make people
feel comfortsble.when they come to visit and
how he tries to show that he is h=ppy to see
them. It is very important to help people
feel Y2t home' when tney are in & strange
place,"

XII, HOMEWORK:

"Next weex we will heve a feney dress
party. We will spend half the class &5 2
modern family and nhalf the day as a8 family

in Lot's day. Ask your parents to help you
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make a costume for the party." (The teacher

should also send home z note.)
}
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LESSON VII

TOPIC: FANCY DRESS PARTY.

AIMS:

A. To reinforce the biblical patterns of life
by comparing and contrasting them with pre-
sent~-day life styles.

To see the similarities and differences be-
tween the modern, technological life style
and that of one based on a nomadic, pastor-
al economy and to see that there are basic
similarities between people of all times
and places--a common humanity.

C. To have fun.

MATERALS AND SPECIAL PREPARATIONS:

A, Costumes: Biblical and modern.

B. Food for special snack-foods of the patri-
archal period. (Fruit, cheese, nuts, goat's
milk, etc.)

C. Food for a regular snack.

To the Teacher:

In this lesson we will attempt to con-
cretize the similarities and differences
between biblical life and modern life.

We will attempt to do this in a manner that

will teach tnis to the children and also be
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fun for them, by zcting out a day in the

life of each culture, with the children

dressing in costumes for that time period.
IV. SETTING THE STAGE:

"Today we are going to try to see how
Lot's day is like our day and how it is dif-
ferent from our day. We &re poing to divide
our lesson into two parts. During tne first
half, we will act out a day in the life of
a biblicel family like those living in the

ime of Lot. During the second part of the
lesson, we will play & modern family like
those living todsy. We will see how each
family spends its day from the time it pets
up in the morning until the time it poes to
sleep at night."
A, Biblical times,

Have the children dress themselves as
they did in the bibliczal period. Assign
varicus members of tne class the roles
mother, fathen child, grandparenis and ser-
vants. It is likely that the children would
enjoy cranging roles as tne day progresses,
Thus a2 child may be & mother during the morn-
ing part of the lesson, and the szme child

mey be & child in the evening part of the
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lesson.
The following gquestions may be used for
direction. The teacher may ask the
questions and the class msy either ans-
wer the questions directly or zct out
their answers. Or the tescher may have
2 question and answer period followed
by the chilaren playing out what they
learned in the discussion., In eitner
case, one historical period should be
completely finished befere beginning
the next.
1, Morning,

2, How do you wake up?

As the lipht of the sun comes
the znimals awaken and this
noise awekens the people,

b. Whet dc you have for breskfast?
Breakfast and dinner are your
two mzin mezls of the day. There-
fore you est z large breakfast.
Tou eat milk end cheese, fruits
like dates and bread.

2. Tate morning and afternoon.

8. How do you spend your day?

After breakfast the adults po to

work. The men would do what they
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b.

considered "man-type" work. They
o off Lo tend the flock, repair
tne tools, mend the tents, etc.
The women work et prepering food,
and making and mending clothing,
elc,, which was considered "wo-
man-type" work.

The cnildren would play with other
children in the tribe for part of
the day. The rest of the dzy is
spent with the adults. The little
boys would work and play with the
animels, Little girls work and
pley with the women, preparing
food, mending clothes and looking
after the other small children,

do you go to school?

No. They did not have schnols
like we nave todsy. Children
learned by wetching, listening

to and copying tne sdults, Schools
were only found in the city. Only
g2 few children from wealthy fami-
lies went there to learn how te
write. This is z special skill,
Do you eat lunch?

You probsbly carry a smsll snack



to work with you. You &also have
weter in the water sack on your
back. You probably ate your snack
while you watched the animals, if
Yyou were & boy or man, or while
you worked if yor were z girl or
woman. Work would gc on from

morning until dinnertime.

3. Evening,

2o

b.

wWhat do you do when it starts to
pet dark?

When the sun is setting, work be-
fins to stop for the day. Every-
thing must be cleaned up before
it pets derk. There is no elec-
tricity for lignt. A&fter it gets
dark = few people go to work ss
guards while everyone else goes
home.,

What is dinner lixe? (In discus-
sing dinner, the tezscher may went
to serve the first snack,)

When you return from work, a fire
is usua_.y lit and the men sit
around it and talk. The women
eat dinner while they prepare it

for the men. Then the men eat.
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You all eat cheese and butter and
milk ané fruit just as you did at
breakfast, But at dinner you
usually eat meat zlong with every-
thing else (cf. Lesson 2),

c. What do you do after dinner?
When dinner was over, so was the
day. Feople msy sit and talk for
a2 while, The elders may have a
meeting. But people usually went
to sleep, The next dsy would
start very early: znd there is

much work to do.

To the Teacher:

B,

This exercise may take the whole morning,
If it does, save the second half for the next
session,

A Modern Family.

Allow the children to change back into
everyday clothes. The tezcher can then as-
sign roles as sbove. The servant's role may
be omitted.

Since life in this period is not as
structured as that of the biblical period,
the discussicn whould be more free-wheeling.
Hence, the znswers given below will he more

fenerzsl than those zbove, The children will
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also be better acquainted with this period.
Therefore, less teaching should be needed
and more discussion should be possible,
1. Morning.
a, How do you wzke up?
There asre many ways people wake
up today: ealarm clocks, clock
radios, phone calls, someone
waking you, etc,
b. khat do you eat for breakfast?
We may est many things for break-
fast. Some people eat cereal,
others toast and coffee, Still
others, eggs and breakfast meats.
Others ezt z combination of these.
¥hat others can you think of?
(Pop-ups, fruit, juice, mixes,
etc, )
c. What do you do efier breakfast?
Many =dults po to work., They go
by car, train, or tus. Other
adults stay home tc take care of
the house and children.
They run errards and do many cther
tinings, how many of these things
can you think of7
(Do not divide roles by male and femzle. Most

of these roles todzy defy such limitations.)
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2.

3.

Children usuglly go to school.
When there is no school, or

if they are too young to go to
school they ean play with their
toys or friends. They can zlso
listen to records or the radio,
or even watch T.V. What other

things car children do?

Afternoon.

bI

wWhere do we eat lunch?

People eat lunch in & grest va-
riety of places: home, school,
office, restaurant, carry-out,
etc,

What do we have for lunch?

We eat many different kinds of
things. How many can you think
ef? (Sandwiches, hot lunches,
ete,)

What do we do after school?
After school we have time to do
many of the things children too
young for school do 21l day (see
above), We also have time for
lessons (piano, dance, sport,)

clubs, etc.

Bvening and night.
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Ce

Whet happens when it starts to
pet dark?

Our day does not end when it be-
fFins to pet dark. We have
electricity so we can turn on
lights to make it bright. Adults
usuzlly come home from work and
children usually have to be home
for dinner.

What is dinner like? (the se-
cond snack can come here),
Dinner is usually the biggest
meel of the day. We can eat it
in many different places and eat
many different things. Dinner
is when the whole family can sit
together and tell each other
about what they did during the
day. It is usually a very nice
time,

Whet heppens after dinner?

With gas and electricity there
are mary things that can be done
after dinner. How many can you
think of? (visit, watch t.v.,

go to the theater, etc,)., Some

stores &are open 2L hours az day,




radio and t.v. operate day and
night. The car, buses, trains
and girlines are alweys evail-
able, Life poes on at nirht
just like during the dey. In
fact, many adults po to work at
night.
Children can stay up for z short
time after dinner also. What
kinds of things can they do?
wnen do we po to sleep?
Feople po to sleep when they are
tired or when they know that if
they do not go to sleep they
will not be &ble to work well the
next day. It is very hard to
learn the ripht time to go to
sleep.

VI. EREVIEW:

"We have had & lot of fun this morning

ecting out life in lLot's time and life today,

e saw a prezt number of differences between
life then and life today. There are also 2
rreat number of things that are the same.
Wnat are some of tnese similarities?"

The teascher should end the class in a dis-
cussion of the common nature of human exist-

ence and men's dependence upon hiis basic needs.
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VII. SUMMARY:

"Today we had 3 party. We glso compared
life today with life in Lot's time. We wore
clotnes like lot and pretended to live a day
like he did., We 2lso pretended to live =
wnole day like we do today. We saw that
while we dress differently and have different
kinds of jobs, life today is very much like

life was in Lot's time."




Unit IJ--Finite Existence (Lessons B-12)

In this uvnit, we introduce the child *o the concept of limitations.
By his nature, as 2 human being, the child finds himself limited. We
hope to teach the child that while some of these limitations are frustra-
ting, many are very helpful., Despite man's confinement to finite exist-
ence, life can still be meaningful and give us a great amount of happiness.

There will oe five (5) lessons in this unit., The child will first be
introduced to the concept of limitations. Tne lesscns then teach the child
to asccept the limitztions imposed upon mankind by climate and weather,
health and illness, and ultimstely destn. The concluding lesson teaches
the child that although desth is the ultimate limitation, new leadership
emerges and life continues,

In this unit we begin to teach the children to accept their own
finite existences. A411 living beinpgs have limitetions plzced upon them.
Some have more than others, Plants have the most limitetions placed upon
them, animals fewer and, among the animals, man is probably the freest
cresture, Yet, they 211 are limited,

Among the limitations imposed upon finite beinpe, we find 1imitations
that are beneficial and limitations that are frustireting, Sometimes they
are both. In observing humans we find that we cannot smother ourselves
easily. We only bleed & limited smount if we are nealthy. Our body can
only tolerste & smell amount of disease before we develcp symptoms tc let
us know it needs trestment. But we can only lift so much weight, tolerate
so much pain, &nd move at a certain speed.

Some of the limitations placed upon living beings cresate some of the




greatest frustrations that they will experience, Finite creatures can
never exceed their physical limitations. Feople c2n never have zbsolute
knowledge of right end wrong. They pet sick and ultimately they die,
Yet, though we are swere of these limitations, we continue to live
send try to do the best we can. We know that we can find z great amount

of pleasure and fulfillment within the boundaries of finite existence.




LESSON VIII.

I. TOPIC: LIMITATIONS, AN INTRODUCTION.

II, AIMS:
4, To introduce the child to the concept of

limitations.

1l. Boundaries.

2. Physical limitations--strength and toler-
ance.
3. Mental-knowledge.

B. To show the class that some limitations are

beneficial while others are frustrating.

C. To show the class that some limitations can

be overcome while others cannot.

I11, MATERIALS AND SPECIAL PREPARATION:

A. Two maps showing the same area (U.S., Burope,
etc.) at different periods of its historical
development showing radically different bounda-

ries.

B. Several bowls.

IV, SBEITING THE STAGE:

Have the two maps set up in front of

the class so that they can look at both of

them at one time. (Pointing to the maps),

"Who knows what these are? . . " "Tlhat is
right, these are maps. What do we see on

maps? . « o% "We see many things on these

58
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. Cities, states, countries, oceans,
~A rivers, etc." (Point to a border) "what do
At we call this? . . ." "Yes, this is a border.

v What do borders show? , . ." "They show b

af

where one plzce ends and another begins,
Sometimes borders change (compare the two
g;{ maps). Then we have new borders." (Discuss pe
the borders of the maps.) =
"Another word for border is 'boundary' .
5t Everything has z boundary. Countries and R
8 cities have boundaries. Houses have bounda- :
_;' ries, rooms have boundaries, even pecple
ch have boundaries. Our skin is our boundary. ;
What is inside & boundary belongs to that
- object, What is outside that boundary does
o not beleng to that object."
Explore the classroom and have the child-

ren find the toundaries of objects and dis-

cuss what belecnes to that object, and what

is outside of that object., You may also wish

to discuss boundaries outside of the class-

room.
V. PRESENTATION:

"Boundaries are good, They tel. us the
limits of an object so that we can know what
it is and what it is not.,

Some other types of limitastions are found

because something is what it is. Because -
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people zre people they are limited in certain
ways. We are poing to try several expermiments
to demonstrate some of our own limitations."

As the class completes each experiment
have them discuss how they feel about each
limitation.

Experiment No. 1:

YHow long cen you hold your bresth? Can
you hold your breath as long as you went?

Can you hold your breath forever? Let's hold
our breath and see.

We see that we can only hecld our breath
for a short period of time. Even if we tried
very, very hard to hold our breath, you would
faint and bepin brezthing. This is very rood.
If we could hold our breath for a very long
time, it would bepin to destroy your brain,

If you could hold it longer than that, you
would die of suffocation. Therefore it is
goocd that we cannot hold our breath very long."

Experiment No. 2:

Set up a series of bowls of water with
temperature ranging from room temperature to
far too hot to touch. Be careful to make the
change in vemperature from bowl to bowl no-
ticeable.

"Can we tolerate a great range of tem
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peratures? Can we tolerate things very,
very hot? Very, very cold? In this experi-
ment, we will see if we can tolerate very
hot tempersztures. I have 2 row of bowls
here with water of varicus temperatures.

Let us see if we can touch them.

We see that we can only tolerate a small
amount of heat. Many things are much hotter
than our water. Things such zs flames znd
melted metal, We certainly cculd not touch
them,

If we tried this with cold, we would
find that we have a similar limitation. It
is very good that we have this limitation.

If we could touch things too heot or too cold,
we would hurt cur skin. If something is too
hot, we would burn ourselves, If something
is too celd we mipht pet frostbite. There-
fore, this limitation is good for us,"

Fxperiment No, 3@

"Can we 1lift anything we want to? Can
we move anyvthing that we want to? Let us
try."

Have the children try to 1lift objects.
Mzke sure that there are objects too heavy
for the children., Have them try to move the

wzlls of the room or open the door in the
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wrong direction. Show that you, the teacher,
2lso have this limitation.

We see that we cannot 1ift everything.
We also cannot move some things, This li-
mitation is not always pood. Sometimes, we
wish we could lift objects that weigh more
than we can 1ift.

As we get older, we grow, As we grow,
we get stronger, We can 1ift heavier ob-
jects, but there always will be objects which
we cannot lift. We must learn that scme

things cannot be lifted by hand."

Experiment No. L:

"Do we have endless energy? Can we do
something for as long as we want? For ex-
ample, can we jump up and down forever? Let
us try.

We find that we cannot exercise forever.
Ve do get tired and must rest. Let us rest

now, "

V1., THOUGHT QUESTIONS:

1.

We have discussed borders and boundaries, and
have seen that our bodies have certain 1i-
mitations. What cther things have limita-

tions?

Answer: All living things have limitations.

Animals have limitations. Can yov name some
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of them? Plants are even more limited. Do

you know why? Man is the freest of all ani-
mals.,

Athough men is very free, he does have some
limitations, What other limitations do we

have?

Answer: Have the children discuss some of their

3.

limitations: streets they cannot cross, bed-
times, etc. Discuss why they have these 1i-
mitations and how they are beneficial or
frustrating.

Some of these limitations are because we are
(5,6,7) years old. As we grow older, we will
not neve these same limitations. Can you
think of some of these limitations? Do you

know why we have them?

Answer: Some of these limitations like streets

we cennet cross alone, places where we cannot
play and bedtimes are limitations which will
chanpe as we prow olcer. When we are (5,8,
or 7) years old, we need help to learn to
care for ourselves., As we yrow older, we
learn how to be our own "limit maker," and
this 2llows some of our limitations to change.
They may not go away completely but they will
be different.

Limitations like those that are caused
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VIII.

6L :

by our weather, or those that occur because
we are "human" do not po away. We will study

these in our nexi lessons.

SUMMARY :

"Today we began to discuss limitetions.

We talked about boundaries which help us

~IEEvaT T

know what belongs to something and what is
cutside of it. We also saw that things have [zl
some limitations because of what they are. P
These limitations allow them to do some things,
but prevent them from deoing others. :
We tried to see some of our own limitea-
tions by trying some experiments. We saw i
how many limitztions help us very much. We
also saw how scme of them bother us.
We outgrow some of our limitations, and
we grow into others. Some day each of you
will be your own 'limit-maker.' But it is
also very difficult. Tnis is why we rust be
taught how to become our own 'limit-maker,'
That is why we are learning to do more and

more things by curselves."

HOMEWORK :

"Next week we will study sbout weather
and climate. In order to see how the weather
was this week, let us take a piece of pzper

and draw a sun, a cleud, and some rain on it.
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Take it home with you, and each day make a
merk under the picture of that day's weather.

Then, next week, we will see what kind of

wezther we had."

Q.
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LESSON IX

I, TOPIC: TOWARD AN UNDERSTANDING OF MAN'S

e

|

|

i
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e

LIMITATION BY WEATHER AND CLIMATE.

II. AIMS:

A, To teach the child how his choice of activi-
ties is permitted or restricted.

B, To show the child the wide variety of acti-
vities available in spite of this "seeming"
limitation.

ITI. MATERIALS AND SPECIAL PREFARATION

(For setting the stape.) Severzl large
pictures or posters (travel posters are
excellent) of outdoor environments suitable
for varied and mutually exclusive activities
(e.gs a warm sunny day for boating, bicycle
riding, 2 snowy day for sledding, a rziny
day, etc. Try to be as varied as possible).
bach picture should represent an environment
that will permit some activities while ex-
cluding others,

IV, SETTING THE STAGE:

"Let us look at our pictures from last
week and see what kird of weather we had,"
The teacher should have a brief discussion

of how the weather varies from day to day.
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Then procead with the following activities,
which introduce the roncept of '"weather-
controlled activities," The teacher may wish
to utilize one or all of them or create new
ones.

Place posters of outdoor envircnments on
the various walls and dividers in the room in
a randon order.

A. Alternative Activity No. 1

The teacher can start the class with a
discussion of today's weather, and then lead
the class from picture to picture and have
the class decide if this is like today's
weather and which activities are sppropriate
for that kind of day.

B. Alternative Activity No, 2

Place one child under each poster and
have the child describe the BEST and the
WORST activity for his particular weather,

C. Alternative Activity No. 3

Place the entire class in the center of
the room, DUescribe an activity, then have the
class run to the posters of the kind of day
thzt this activity can be held on or the post-
er that describes the kind of day that that

activity cannot be done on.
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V. PRESENTATION:

"Thinking about how the weather affects
our activities, reminds me of a stery about
Lot and 2z big sandstorm.

Terah and uncle Abraham are leading the
carzven across the wilderness. They want to
hurry along to the new campsite alongside a
large sanddune. (Explain s 'sanddune' if
necessary.) They want to set up & permanent
campsite there,

Lot would like to continue the trip quick-
ly too. He has seen the big sanddune and he
wants 10 run and jump and climb all over it.
He wants to explore it and plsy on it.
Everyone is excited.

Suddenly a big cloud of dust appears!
It is & hupe sandstorm. The caravan cannot
go anyvwhere; everyone must hurry and prt up
their tent and po inside, until the storm is
over,

Soon it is dark as night. Yet, it is
still daytime. No cne can leave their tents,

1ot is very sad, He can't explore his
sanddune, He must stay in his tent. He
walks around with & very sad look on his
face.

Unecle Abraham sees Lot and knows that
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he is sad. He says, 'lot, come here! Why
are you so sad?'

Lot: 'I wanted to plsy on that great big sand
dune. I have been thinking about it for
days and days and today we were supposed to
be there. Now I can't. It's not fair!'

Uncle Abrzham: 'I know you are mad, Lot. You
really wanted to be there already.'

Iot (in tears): 'Yes, I rezlly wanted to play
on that sand dune. It's not fair!!

Uncle Abrzham: 'Lot, you must understand, there
are some things that are beyond our control.
We cannot contrel a2 sandstorm. We must be
petient and wait until it is over. Then we
can travel on,'

lot: 'Can we go soon?'

Uncle Abrsham: 'We must wait and see, We must
wait for the storm to stop. Lot, do you
know that Terah and I are also disappointed?
We were supposed to arrive at our campsite
today. We, too, had many plans. We are
very upset like you.

Yet we have many things to do in our
tents when we cannot travel. We can fix our
tools, mend our supplies and do meany impor-
tant things. Ve have much to do. Just be-
cause we cannot travel, today is not a wasted
day. Is there something you can find to do?!

'Let me see, If 1 try real nard, I might
find something to do to keep me happy.!

So Lot went off to find something to do, and
uncle Abrzham repaired s broken tool."
HEV IEN:

£s the teszcher reviews the story, emphz-

sis should be placed upon the disappointment

felt by Lot and his uncle Abraham, and upon

the opportunity to find zlternative activi-

ties,
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How does our weather affect our activities?

/nswer: As we saw in our pazme(s) at the start

of class, the weather determines whether or
not we can do certain outside activities.
There are many activities that can be done
in different types of weather, We must learn
to choose activities that are appropriate
for the weather conditions of that day. If
it is snowing, it is z good day to build =a
snowman, even though it is a bad day to go
swimming, Can you think of other examples?
Sometimes, we plan to do something days be-
fore it happens., We hope that the weather
will be good. Fut sometimes the weather is
not appropriate for the activity we have
chosen, Has this happened to you? How did

you feel?

Answer: Allow the class to express their feel-

ings, wants and wishes. Support the child's
feelings as real and natural even though

some wants, such as sbsolute control over the
weather, are impossible, These are real
feelings, We thus learn that not all bad
feelings car be prevented.

Do we have any control over the weather for

our own pleasure?

Answer: While we can sometimes predict the wea-

ther, we cannot contrel it. Man is basically
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unable to change the weather for his personal
desires.
Han can, however, change the weather in small

ereas. Can you think of ways tc do this?

Inswer: We cazn change the weather in a small

arez by heasting or azir conditioning a house,
by opening or clesing a window or a window-
shade, Ve change the weather by putting a
dome on a stadium or by putting a2 swimming
pool indecors. But these are only small areas.
The weather stays the same outside this area.
Even though we don't always pget what we want
from the weatner, we get many things., Can

Yyou think of things the weather helps?

Answer: Let the class express as many things as

6.

it can, from activities outdoors to helping
plants and animezls grow.
But we 2lso know that sometimes we can't do

what we went., What must we do then?

nswer: Wher weather prevents us from doing

what we wanted to do, we must find something
else to do that is different from our origi-
nal idea, something that is sppropriate for
the kind of weather we have., This is not
eglways easy. Sometimes we must try hard,
But we can always find something to do that

is appropriste,




VII,

VIII.

HI

72

CLASS PROJECT:

A,

B.

Divide the class in half. Pretend we cannot
play outvside. See which hz2lf of the class
can find the most activities to do in the
classroom,

Draw weather pictures.

SUMMARY :

"Today we discussed weather, We saw how
weather creates limitations regarding what we
can do. We saw that weather makes many acti=-
vities possible, but we zlso saw that some-
times it stops activities. If it is an acti-
vity which we had planned for a2 long time,
we might be very disappointed if it is inap-
propriate for the weather on the day itself.
But, we saw that no matter what kind of wea-
ther we have, it is Ygood weather' for many

different things."

HOMEWOEK

"we learn szbout the weather in many ways.
When we look out the window, we can see what
it is. We also hear a lot of people mzking
'forecasts'=-guesses about whet the weather
will be.

During the next week, look in the news-
paper, watch the television and listen to the

radio, See how many different ways people can
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learn about the weather where they live,

or in other places.




LE3S0N X

I. TOPIC: TOWARD AN UNDERSTANDING OF MAN'S

LIMITATIONS BY HEALTH AND TLLNESS.

AIMS:

To help the child understand the limitations
imposed by health and illness.
To explore the child's feelings about illness
in himself,
To explore the child's feelings about illness
in others.
To help the child find ways tc cope with the
limitations due to illness,
To teach the child that despite the limita-
ticns imposed by illness, life can be plea-
sant znd meaningful.

THE TEACHER:

There are 2 number of fears that a child

experiences whenever he/she or a parent is

i1l, In this lesson, we will attempt to al-
lay some of these fears.

To the child, his body image is of great
importance, When 2 chila is injured or re-
guires to undergo surgery, there is a fear
that part of his body will either fall off

or be removed,

7L




The child naturally fears pain, and
perhaps, even worries about death.

When a child is i11, he encounters many
persons in white or colored uniforms whom we
know as doctors and nurses, but who appear to

the child as stranpge and huge, If hospital-—
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ized, there are many other stranpers and

strange places: new nurses, orderlies, room-
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mates, operating rooms, recovery rooms, etc.

There is also a fear of separation and/or

abandonment when the child is il1l. There-

T TSRS

fore, the sick child requires a great deal
of attention.

When the parents are ill, there is also
fear of separation and abandonment. The child
worries about who will take care of him.

hs the lesson progresses, the teacher
should be prepared for these feelings tc be
vented by the students. They may slso ex-
press other fears. We will try to allay as
many of these fears as much as possible and
develop feelings of comfort and independence
in the face of crises,

IV, MATERIAL AND SPFIAL PREPARATIONS:

As Toys to play doctor and nurse.

B, Storybooks zbout visit to doctor or tc hospi-

Lal.




V. SETTING THE STAGE:

"where is (name of someone who is zbsent)

today?" Or if everyone is present, discuss

how hard it is to have perfect attendance,

"What are some reasons for missing re-
ligious school?" The responses can include
visiting relatives, trips out of town, being
sieck . . . After compiling a list, discuss
each reason.

"Last week, we discussed how weather
can help or prevent us from doing things.
Wwe have just seen seversl reasons why we might
miss religious school. Let us look in on Lot
and see if he will be able to play on his
sznd dune, or will one of these reasons stop
him. Let's see . ., ."

VI, HISTORICAL PERSPECTIVE:

is early as 3000 B.C.E. there was a fair
depree of medical sophistication. There were
practicing doctors, but they were mostly, if
not all, in the capital city and thus not
accessible to the nomads.,

Althouph symptoms were penerally thoupht
to be "the hand of & god" or even "the work
of the devil," they were studied. Some ra-
tional means of medical treatment were used

along with magical incantations, 4t this




time, doctors were beginning to classify
symptoms and establish certain procedures

for treating them. But since autopsy was

o

a taboo, and only healthy animals were used
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for sacrifices, they did not possess z very

sophisticated knowledge of anatomy, physi-
ology and pathology.

For the most part, household remedies
were used. If it worked once, it was tried

apain, Herbs, spices, etc., were their medi-
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cine, And each clan usually had its own spe-

cizlist in this area.

VII. PRESENTATION:

"The sandstorm is over. Everyone is
packed and ready to move on. Then they are
on their way.

As the caravan travels on, lot keeps
asking his uncle Abraham, 'Can I play on my
sand dune today?!'

Uncle Abrzham: 'If we pet there in time, you can
play after dinner.'

& few moments later:
Lot: 'Will I have time to play? Will I?'
Uncle Abraham: ‘I'm not sure, but I hope so,'
A little later:
Lot: 'Can’'t we go faster? Please?!
Uncle Abraham: 'We are travelling ss fast as we

can, We should be there in time, but 1 can't
promise.,




"About mid-afternoon, the caravan arrives
at the campsite near the sanddune. Suddenly,
everyone is busy. Men are busy setting up
the tents, pathering the animals and getting
everything in order. The women are busy pre-
paring food for dinner. Everyone is hurrying
about. lot and his friends are very excited.
They too are helping pet everything set up.
when the camp is set up, they will eat, and
after dinner they are poing to play on the
sanddune.

During dinner uncle Abraham notices thst
lot is not eatinp, and esks lot, 'Why aren't
you eating?!

lo4: 'Oh, I'm just not hunpry,'

Uncle Abraham: 'Do you feel 211 ripht? We hsave
come & long way today.'

lot: 'I'm o.k.'

Uncle Abrsham: 'You look pale. 4Are you sure you
feel all ripht?*

lot: 'I'mo.,k. Can I po out and play?!
Uncle Abraham: 'I think you bpetter come here first,'
Lot limps over to his uncle, Uncle
Abraham feels his forehead and says, 'l think
1

you have a fever. ls something wrong with

your foot?'

Iot: 'My foot is fine. Can I go out ana play?'

Uncle Abraham: 'Let me taxe a look at your foot
first,'




Lot:

Lot:
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No, it really is o.k.'

Uncle Abrsham picks up Lot's foot and
finds a large cut. He examines it for a
moment and says, 'I don't think you can go
play outside, I think your foot is infected,
You will have to go to Binah, the medicine
woman's tent, where she will care for you.'

"No, I won't go. I want to play outside,

I've walted a long time to play on my sand-
dune.,'

Uncle Abraham: 'I don't think you are able to go.'

Lot:

Uncl.

'T can, I am able,’
e Abrasham: 'I think you should be taken to
Binah's, If you aren't well enough to eat
your dinner, you certainly aren't well enough
to play.'
Lot gets very angry and begins to cry. Abra-
ham has one of the servants carry Lot over
to the medicine woman's tent, Lot is laid
down on the ground, and the servant télls
Binah what the problem is.

Whilellying on the ground, Lot looks
around him, He smells many étrange smells,
Binsh is cooking some strange things over an
open fire, Lot sees other people who are
being cared for. Some have bandages on, Some
are sleeping. There are many people being
helped, |

Binah comes over to examine Lot's foot,

She sees that it has gotten infected. o she




says a few special words and goes to get a
bandage.

Binah takes the bandage and dips it into
one of the pots of herbs which Lot had smel-
led cooking on the fire, Then she takes the
bandage and cleans out the cut. It hurts a
little as she cleans it very thoroughly. She
then takes another bandape and wraps it around
Ilot's foot and says, 'You will have to stay
off your foot for az few days. Tonight you
will stay here, and tomorrow you will return
to your uncle Abraham's tent,'

The next morning, Binah re-examines lot's
foot, mumbles & few words, @nd re-bandages it.
Several servants come and carefully carry Lot

back to his uncle's tent.

Klthough he must stay in his bed, [re-

member, beds were only in Egypt, Lot's bed
was a pile of straw on the floor] Lot is not
too upset. He is petting a lot of special at-
tention. The servants bring him his food in
bed. Aunt Sarah and uncle Abraham leok in on
him when they have time., Even lot's friends
come by to see how he is decing, Lot enjoys
this very much.

After several days, Lot is still in hbed,

His foot seems to have healed, but Lot says he




still doesn't feel well., Uncle Abraham and
aunt Sarah are concerned. He should be get-
ting better. He dcesn't have a fever, His
foot is not sore. They don't know what is
Wrong.
That night, Abraham sits down by Lot for
little talk,
Abrzham: 'How do you feel?'
'Not too well,'
Abrzham: 'What is wrong?!
'T just don't feel well,'
Uncle Abraham: 'Is it your foot?!

Lot: 'No, that is all better., I just don't feel
well,!

Uncle Abraham: 'We are worried about you because
you haven't gotten well,'

lot: 'I know, It makes me feel pocd to know every-
one cares,'

Uncle Abraham: 'Do you like to be taken care of?!

Lot: 'Yes, it is nice,!

Uncle Abrzham: 'Do you think that you might rezlly
be feeling better, but you are enjoying being
taken care of?'

Lot (sheepishly): 'Maybe,'

Uncle Abraham: 'Well, we'll check and see. You
stay in bed tonipht, and tomorrow try to get
around a bit., O0.K.77

Lot: '0.K.

Uncle Abraham: 'Good nifht, Lot.'

lot: 'Good nipht, uncle Abraham,'"




VII. REVIEW:

In reviewing the story, the teacher should
emphasize Lot's disappointment, the strange-
ness of the medical tent, the pleasure of being
cared for, and the difficulty of giving it up.

VIII, THOUGHT QUESTIONS:

1. How do you feel on & bright sunny day when you
know that you are healthy and are zble to po
out and play?

2. How do you feel when you are ill/sick?

Answer: Allow the children to express and vent
their feelings. You can expect feelings of
discomfort, fear, and helplessness. You might
also encounter fears of loss of body image.

3. Who takes care of you when you are ill/sick?

Answer: Answers may range from siblings to pa-
rents or other relatives or servants. The

variety is limitless.

i. Do you knew any other people who help us when

we are ill/sick?

Answer: Try to pet the children to vent their
feelings about doctors, nurses, etc. These
people are often frightening strangers to
the child, The teaclLer should azttempt tec al-
lay some of the children's fears. The fear
of strangers, of pain, etc. Try to instill

feelings of comfort and trust in the class.




These people do their best to help us to feel
better even though they may have to cause a
little pain sometimes.

There are specizl people who can help us
when we need more help than our parents and
friends can give us. These people are doctors,
dentists and nurses. They went to z specizl
school so that they can help us when we are
sick/i1l. They know all about medicine and
treatments to help us feel better.

How does it feel to know that someone is there
to help you?

Answer: When someone is there to help us when we

are i1l/sick, it helps us to feel better, we

zre less afraid,

Do you enjoy being tzken care of when you are
sick? Do you like being the center of atten-
tion?

Answer: Discuss malingering., Talk about how nice
it is to be cared for, but emphasize that it
is better tov be healthy and do what healthy
1st praders do,

How do you feel when mother or father are
sick/i11?7 How do you fecl wnen they pet better?
#1low the class to express their feelings.

The children probably express concern over who

will take care of them. hezssure the class




that while people occasionally get sick/ill,
they are basically strong and they get better
quickly.

IX., CLASS ACTIVITY:

A, Play "what would happen if . . ."

This pame will present two categories
of questions. The questions in Catepory One
ere intended to elicit from the children the
answer, "We could do it ourselves." If the
teacher wishes, additional questions eliciting
this answer can be included, The answers to
the cuesticns in Category Two will penerally
reqguire the recognition by the children that
there are things they cannot do for them-
selves,
Begin, "Children today we are going to play
a game, The pame is called, 'What Would Hap-
pen If . . .' I will ask a question that be-
rins with "wWhat would happen if,' and I am
very much interested in your answers. Later,
we can make this pame more fun by taking turns

playinpg the roles of different members of the

family.," (Tescher later assigns Father, Mo-

ther, Neighbor, Big Brother, Big Sister,
Child, Baby, etc. roles.)

1. Questions (Catepory Cne):

"What would happen if your mothers and fathers

had to stay in bed this morning because they




were sick?"
a. '"Who could take off your pajamass?"
"Who could wash your face?"
"Who could brush your teeth?"
"Who could dress you?"
"Who could tie your shoes?"
f. '"Who could give you a drink of water?"

It is importznt to affirm and approve the

fact that there are many things that we can

do for ourselves. The point czn also be ad-

ded that as we grow older we are gble to ac-
cemplish more and more by ourselves, It is

good and it is fun to be able to tzke care

of ourselves,

Questicons (Catepory Two): Let us play our

game apain,

a. '"What would happen if your mothers
and fathers had te stzy in bed this
merning because they were sick?"

i. "Could you have a hot breakfast?"
ii. "Could you come to Ieligious
School?"
"What would happen if I (teacher) had
to stay home *this morning because I
was sick?"
i. "Could we be pleyinp this game to-

gether?"




ii, "Could we be learning together?"
iii. "Could we he together having fun
with each other?"
From the children's discussion it should be
clear that there are many needs we have that
can be satisfied only with the help of others.
The following is a2 suppested summary.

"There are some thinps we can do for our-
selves and there are other thinpgs we need
others to help us with. The older we get and
the more we learn, the more we can do for cur-
selves. DBut let us remember that, no matter
how big we become and how rmuch we learn, there
are szlways times, like when we are sick, when
we can use the help of others. It is great
fun to help others, and it is also fun, espe-
cially whe: we are young, to have others help

us, "

Free Pley: 1) Doctor and Nurses

2) Parents and Children .
3) lot pets sickes
Read a story book about visit to doctor or
hospital.
X. SUMMARY:
"Today we talked about how pood it is to
feel healthy and be able to do the things

which we like to do., We saw, however, that




we are not always healthy. There are times
when we are sick. When we are sick we can-

not do everything which we could do when we

were healthy., We must stop and get better.

We saw that when we are sick, there are

]
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many people who can help us: parents, relz-

o b

tives and friends, We zlso saw that there

T TR

are people who can help us if we are very,
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very sick, such as doctors and nurses., When

g

we are sick, these people help us.
We finally saw how pood it is to feel

healthy after we were sick,"
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LESSON XI

TOPIC: TOWARD AN UNDERSTANDING CF THE

LIMITATIONS PLACED UPON HUMAN LIFE BY

DEATH.
AIMS:
A. To introduce the child to the concept of
death.
To provide the child with honest information
about death and to try to remove some of the
misconceptions.
To teach the child that death does not al-
ways accompany illness.
To teach the child that not all death is the
violent death he learns about from the media.
To teach the child that in spite of death,
life can and must continue.
To teach the child that despite the ultimate
evericuality of death, man can find his life

meaningful and pleasurable.

TO THE TEACHER:

Death is one of the inevitable limita-
tions upon living ithings. A4ll living things
die, including man. In this lesson, the
teacher should stress that we ultimately do

not need others. The most important persocn




in the whole world to oneself is that indi-
vidual. Even though people very close to us
may die, our condition is not helpless, we
still have other people; but most of zll we
have ourselves.

Since reassurance is a vital element in
this lesson, it is very important for the
teacher to be comfortable, honest and forth-
right in his/her presentation of this subject

matter. (Explaining Death to Chiidren, Earl

Grollman, ed. and On Death and Dying by

Kubler-Ross are good reference books.)

IV. MATERIALS AND SPECIAL FREFARATIONS:

None.

V. SETTING THE STAGE:

1t has been several weeks since the class
has planted vegetables. Have the class gather
around the plants and begin with a discus-
sion. of which plants are "healthy" and which
are "sick." Note that some of the plants have
died.

Conclude the discussion like this:
"Many of our plants are growing very well.
They are very healthy. But some of our plants
have died. They will not grow. All living
things die at some time. OSome of our plants

died early; others will die later, after they




give us food.

People die also. It is sad when they

die. Today we are going to read a sad

story about Lot and his grandfather

Terah."

VI. PRESENTATION:

"Lot has been watching the caravan for
several weeks, he notices that Terah is not
as strong as he was at the beginning of the
journey. Uncle Abraham is doing more and
more of the work. In fact, he has become
like the head of the whole caravan.

Lot sees that Terah is staying in his
tent more and more, and he needs a lot of
rest. He does not look well. Uncle Abraham
and aunt Sarah look very sad.

Ope day lot goes to his uncle Abraham
and asks him about his grandfather.

Lot: 'Is grandfather o.k., uncle Abraham?'

Uncle Abrazham sits down with Lot.

Uncle Abraham: 'Lot it is time for you to know
that something is wrong with grandfather.
Grandfather has become very old and he doesn't
seem to be getting well. Soon, we fear, he
will die. You know, lLot, that we have done
all that we could to take care of your grand-
father. We hope he will recover, but as time
goes on, our hopes are diminishing.’

Suddenly, they hear one of the women crying

from the direction of Terah's tent.

Lot: 'Isn't that the maid-servant who is taking




care of Terah?!

Majd=-servant, calling: 'Come quickly! Come quick-
1y!!

Uncle Abraham rushes off to Terah's tent.
Aunt Sarah runs over also. Lot stands back
thinking about all of this.

Uncle Abraham and aunt Sarah have been
in Terah's tent for a long time. Many servants
have been rushing in and out of the tent.

Suddenly, Lot hears several people scream fol-

lowed by the sounds of crying from Terah's

tent. OSome of the servants come out weeping.
Uncle Abraham comes out also. He has tears in
his eyes as he walks over to where Lot is still
sitting and sits down with him.

Uncle Abraham: 'Grandfather has died.!'

lot: 'Does that mean that he won't be with us
anymore?!

Uncle Abraham: 'Yes.'
Lot: 'I can hardly believe it. It seems so strange.'

Uncle Abraham: 'It is strange to me also. We had
known how sick grandfather had been. We had
been with him all this time and yet we too
find it hard to believe. But we know that it
is true. We feel as though part of us is gone.!

lot: 'It is very strangze. Who will lead us? Who
will take grandfather's place?'

Uncle Abraham: 'Gra.dfather did not leave us help-
less and without a leader. I will now be the
leader. I will need your help.

Someday, Lot, when you become older, ycu
too will become a leader.'

'Aren't you afraid to be a leader without
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grandfather?'

Uncle Abraham: '0Oh, perhaps a little bit. But

Lot:

grandfather has taught me to be a man, and I
know that a man has to do this. Just as
Sarah had to become a woman when her mother
died. You, too lot, are learning to be a
man; and you, too, will be able to go off on
your own and be a man when you are older.,

1 know that this is hard for you to un-
derstand. But now, you are learning tec work
and to care for the flocks. As you grow old-
er, you will learn about other jobs in the
caravan. You will also learn to make impor-
tant decisions and to lead your own group.'

'"That is a lot to learn.'

Uncle Abraham: 'Yes, it is Lot. But you will

learn. We can talk about it again. But right
now, I have to go and make arrangements for
Terah's funeral,'

Abraham goes to the elders of the city
and purchases a cave in which to bury Terazh.
The next day there is a long procession and
Terah's body is carried into the cave and laid
in a special place prepared for him. The peo-

ple then return tc the flocks and continue

working."

REVIEW:

As you review the story, emphasis should
be placed upon the death of Terah and the tran-

sition of authority to Abraham.

THOUGHT QUESTIONS:

1.

Did you ever l.se someone or something that
you felt close to? (people, pets, animals,

flowers, trees, bugs, etc.).

Answer: By this age, almost all of the children




have been exposed to death in many ways,
through their life-experiences and through
the media. In the discussion be aware of the
various forms of dying expressed by the child-
ren. Some children may be overly concerned
with a certain way of death (this information
should be noted by you, although it is not
the teacher's task to do therapy. This may
enlighten some of that child's future respon-
ses). Point out that while some deaths do
occur violently, most deaths occur naturally.
Reassure the child that death is a normal part
of life.
We find that that is the way that life is.
All living things must die. How do we feel
about this? How do you think Lot would feel
when his grandfather died?

Answer: Allow the class to vent their feelings
about death.

There are three stages in the feelings

that are present when one is confronted with

death. The first feeling is DENIAL: "It is

not true!" "You're lying!"--"We are closely
attached to people and things which we love.
When we first hear that they died, we don't

want to believe it. We can't imagine not having

them/it around.”




The second feeling is GRIEF--"When we
realize that it is in fact true, we become
very sad. We might even cry. This is o.k.
when people are very sad, whether they are
adults or children, they cry. It is very sad
to lose a loved one."

The third feeling is acceptance and me-
mory=--"We finally learn to accept the fact
that the loved one is dead. We miss them a
great deal, we will remember them, but we must
carry on without them."

These feelings are the most obvious, and
the easiest to accept. However, there are
also feelings of anger and guilt. Anger be-
cause the loved cne has abandoned me; and
guilt because they feel that they may have done
something that caused the death. If they come
out in the above discussion, deal with them
there. If not, present sometning like the fol-
lowing:

"Sometimes we feel angry when a loved one
dies. We feel abandoned, left alone, rejected.
'How could you go away from me?' Many people
feel this way at first. They may be ashamed
of this feeling. They say it is selfish and

not nice. But it is really 'o.k.' to have these

feelings, but we must realize that this is be-




cause we want to be cared for, we want to be
loved, so we get mad when these people go away.
Yet, we must learn to be independent and take
care of ourselves. We learn that others can-
not be depended upon forever and we learn to
become more and more independent. Now, there
are others who care for us, but in the future

we will have to care for ourselves.

B

we might also be worried that something

we thought or wished caused our loved one to
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die, and now we are being punished by their

death. Living things don't die because some
other living thing thought or wished something
bad. Your loved one didn't die because of
anything you did. Even if you wished them
dead, would that cause someone to die? Nc.
Wishing or dreaming things to happen whether
good or bad will not cause it to happen."”

[ 1f the class is reluctant to accept this
point, try the following activity. Have the
class stand in a circle and hold hands. Have
each member of the class make a wish with the
proviso that it should be something to come
true immediately. Then have them all open

their eyes and tell their wish. Do wishes make

things come true?]

3. What is being dead like?

Answer: No one has ever become undead, so we do
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not know exactly what it is like to be dead,
but we observe certain characteristics of
dead things. They don't breathe, they don't
move, they don't grow. When we observe dead
things, we see that they don't do anything
living things do while they are alive. Yet,
we also know that living things do not live
forever, all living things do die.

Death is very much a part of life. What does
it mean to be alive?

Here we are looking for 4 main categories
of answers; being born, growing, learning, and
dying. "All living things are born. The act
of coming alive is called being born. The end
of life is death. Between birth and death all
living things grow." Here, allow the class to
discuss these characteristics in living things
which they know: pets, animals, people flow-
ers, etc,

There is one other thing that is done by
many living things. This is learning. Many
living things learn. They learn in school and
out of it.

What living things do you know that learn?
That do not learn?

5. What things can we do because we are aljve?

Answer: We can continue this list for a very long

time because we will see that everything we do




is possible only because we are alive. There-
fore, we are very happy to be alive.

"We know that all living things must even-
tually die. But we also know that it is good
to be alive. Therefore, we try to make our
life as meaningful as possible."

IX. CLASS PROJECT:

Take the class ovtside and nave them go
exploring. Whether it is spring or winter,
there are many living things to be found.

X. OSUMMARY:

"Class, today we * ilked about death and
its place in the cycle of life. We also dis-
cussed what it means to be alive. These top-
ics are not easy. vSome of the questions we
discussed are some of the most important and
most difficult questions any person, no mat-
ter how young or old, can ever attempt to
answer. These are guestions we will be asking
ourselves over and over throughout our entire
lives. We do not know all of the answers to
the questions we raised, but it is important
that we talk about them."

XI. HOMEWORK:

" Next week we'll talk about growing up.

During the week, see how many things we can do

for ourselves. Ask your parents how many things




you have learned to do by yourself since you

were born."




LESSON XII

TOPIC: TO UNDERSTAND LEADERSHIF AND THE

TRANSFER OF AUTHORITY.

AIMS:

1. To summarize the concepts of limitation and
independence.
To discuss the loneliness of freedom.
To discuss patriarchal authority.
To emphasize that despite the limitations placed
upon man and the loneliness of freedom, life

can be happy and meaningful.
MATERIALS AND SPECIAL PREFARATIONS:

A. Blindfolds for class project.
TO THE TEACHER:

This lesson summarizes the unit. In all of
the preceeding lesscns, emphasis has been placed
upon all the roadblocks man must transcend in
crder to attain a life of happiness and fulfill-
ment. In this lesson, we emphasize how good
it is to be grown and independent. While we
do discuss the lonelinesss of total freedom,
far more emphasis should be placed on the good
feelings one gets being himself.

SETTING THE STAGE:

A. "Last week, we discussed the death of Teran,
and talked zbout growing up and some of the

ways in which growing things change. How have
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you changed since you were born?"

Discuss growth and increased ability.
Emphasize the growing number of things that
the child can do for himself,

Play "Follow the Leader." Allow each child to
be the leader. After the game ask them how
they felt when they were leader? follower?
What were your responsibilities?

VI. HISTORICAL PERSPECTIVE:

In a lesson on family roles, we noted the
important leadership role occupied by Terah
beyond his role as "father." In this lesson
this role is brought out and is an additional
responsibility placed upon Abraham's shoulders.

As an introduction to the next unit, Abra-
ham will make a decision to migrate due to
"natural" causes. This is not Biblically ac-

curate. This is total fabrication. There is

no evidence for any famine at this time.

Biblieally, Abraham goes by divine command and
not because of a "natural" event. However,

we do not wish to introduce theology at this
level. Theology will be introduced in the se-
cond grade lesson plans, and fully explored

in the upper grades. FPresentation of any theo-
logy at the lst grade level is too complex and
would confuse the children.

Presenting the Biblical God concept at




this time will preclude other god concepts.
Thus, when the child is old enough to under-
stand theology, he will either not be open to

other god concepts, or if he rejects the Bib-

lical God he will dismiss it as the Jewish

god concept which is not accurate, and with
it all of Judaism. Therefore, I have created
a famine to force the family to move, When
the child studies Genesis, he will learn that
the Eible tells that Yaweh commanded Abraham
to migrate to Canaan.

VII. FRESENTATION:

"When we last visited Lot, uncle Abraham
had just become leader. Let us look in and
see how he is doing . . ."

"1t has been several weeks since uncle
Abraham has become leader. Lot has been work-
ing with his uncle most of this time. Uncle
Abraham has made many important decisions.

Lot remembers many of them . . .

One day Lot and uncle Abraham were sitting
and talking about what lot had learned at work
that day. As they sat there., three men came
to uncle Abraham. Lot remembered them. He
worked with them shearing wool from the sheep.
These men told uncle Abraham that they had
finished all of the sheep. Uncle Abraham was

very happy. He told them what a good job they
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had done and gave them a day off. He told
them to report to him the next day and he would
give them a new assignment. Lot had seen this
happen many times. Uncle Abraham knew where
every man was working. He also knew what jobs
needed more men and which jobs needed fewer
men. It was his responsibility to have the
right number of men at each job.

Tnen tnere was the time uncle Abraham was
teaching Lot to use a new tool. It was made
out of metal. Lot had to be very careful. He
did not want to break the tool.

Uncle Abraham had many broken tools in his
tent. Feople would bring them to uncle Abraham
to get them repaired. Today, the repairman was
coming. He came several times a year to fix
the tools that were broken badly.

The repairman was not a member of the ca-
rava.., He lived in the city. It was uncle
Abraham's responsibility, as the leader, to be
sure that all of the tools were repaired and
that the repairman came, and was paid for his
repairs,

Then there is the day that Lot remembered
more than all the others. On this day, uncle
Abraham is so busy that he has very little time
to talk to lot. This day is market day. On

this day, animals from the flock are taken to




the city to be sold. Wool and cloth is also
sold.

At the market place they sell these things
by bartering. Bartering is when you trade one
thing for another. The men might trade one
lamb for 20 bushels of grain. Or a cow for 2
donkeys.

Uncle Abraham made the decisions about
what was to be sold and what they needed to
buy. He would give the men many instructions
and then send them to the city to the market
place.

Uncle Abraham has had to make many deci-
sions every day. But today, uncle Abraham must
make a very important decision.. He met with
the elders late into the night and he will an-
nounce his decision today.

The whole caravan has gathered together
this afternoon. Uncle Abraham stands up to
speak.

'My good family,' he says, 'we are shep-
herds and we neeu our flocks and herds to live
by. There has not been enough rain, the flocks
and herds barely have enough to eat and drink.

A caravan of traders has told me of a better

land far away, where there is plenty of food

and water. This land is called Canaan. You

all know the jobs you have to do. Iet us pre-




VIII.

pare ourselves and our animals for a long jour-
ney. We leave at dawn in two days.'

The people hurry to prepare for the jour-
ney."

REVIEW:

The next unit will deal with moving and
travel., In reviewing this lesson, the teacher
should emphasize Abraham's responsibilities.

THOUGHT QUESTIONG:

1. Uncle Abraham has become leader of the caravan.
His job has changed in many, many ways. Can

you think of some ways that his job has changed?

Answer: Before uncle Abrzham became leader, he had

a job like the rest of the men. but now that
he is leader, he is not just responsible for
his family, he is responsible for the whole ca-
ravan. He is like a big father for all of them.
He decides what work is to be done and who
shoul? do it. He decides what goes to market
and what should be bought. He even decides
when they should move.

This is a lot of responsibility. How do you
think uncle Abraham felt about this?

Answer: In the beginning uncle Abraham was probab-
ly worried about being a leader. It is a big
responsibility to care fcr a family. Now, he
must care for hundreds of people. Tt would be

nice to have someone like Terah to help him
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make the decisions. Uncle Abraham now must do
this himself. Uncle Abraham also has confi=-
dence. He knows he can do it. He has learned
by caring for his family and the people he
worked with. He has cared for more and more
people, so that now he can care for the whole
caravar.

Many people are responsible for you. Can you
think of some of them?

Answer: A wide range of people care for us: pa-
rents, relatives, older siblings, teachers,
guardians, etc.

L. We, too, care for ourselves in many ways. How
many things can you do for yourself?

Answer: Allow the class to list as many things that
they can do for themselves.

5. There are many things which we can do for our-
selves, How do we care for others?

Answer: Here also allow the class to list as many

ways as possible,

CLASS PROJECT:

A. Blind walk.
"The first step in being a leader, is being
responsible for ourselves. The next step, is
to care for someone else. Now we are going to
play a game like 'follcw the leader,' but it
is a little different."

Divide the claes in half and pair them.

*
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"This game is called a 'blind walk.' I
will blindfold one person in each pair. Later,
we will switch the blindfold to the other per-
son.

The one without the blindfold will take
the person with the blindfold for a walk around
the classroom. The leader must protect the
blindfolded person from bumping into things or
tripping or falling down. In ( ) minutes we
will trade places. This way, we all will see
how it feels to care for someone else."

After everyone has led and been led, discuss
how this felt different from "follow the lead-

er."

XI. SUMMARY:

"This week, we talked about being a leader.
We saw that a leader cares for himself and for
those around him. Wwe also played a game cal-
led 'blind walk' to see how hard it is to be a
leader.

Today, many people care for us. But as we
grow older, we will learn how to be leaders.
We will learn to care for ourselves and to care
for others, just like uncle Abraham."

HOMEWORK:
"Next week we will see what it is like as

Abraham and the caravan move. How many of you
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have ever moved? During the week, ask your

parents what it was like vhen they had to

move."
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