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THESIS DIGEST

This thesis traces the development of Jewish education from Biblical
and Talmudic times through the history of American Jewish education. It
explores the problems inherent in the Sunday School and proposes Jewish
family education as a key solution to these problems. Finally, it offers a
model to begin training family educators.
¢ The first chapter presents an introduction to the thesis. It discusses
how the failure of the Sunday School leads to the need for a Jewish family
education program.

The second chapter contains an overview and a descriptian of the
educational system of the Biblical and Talmudic eras through the use of
such texts as the Bible, the two Talmuds and various Midrashic sources.
The importance of education within the Jewish tradition is emphasized.

In the third chapter, the examination of Jewish education moves to
that of America from the 1730s until today. Within this historical review,
there is a presentation of the particular educational institutions which were
developed by American Jews to fit into the American society.

From the general educational atmosphere, chapter four moves to
information about the specific institution of the Sunday School. Along with
an exploration of the’ history of its development, this chapter also describes
the reasons behmd its image as a failed institution.

In order to help improve this image, chapter five introduces the
concept of Jewish family education. Among other topics, this chapter
explains how family education can educate families to develop their own
Jewish environments in their homes, reducing the educational load of the
Sunday School.



The sixth chapter presents a model program to begin training
Jewish family educators. Through this program, educators will have the
resources to introduce a Jewish family education program in their own
synagogue.

Finally, i'r'l-t‘he conclusion, | review the current situation in Jewish
education and explain the reasons behind the need for a comprehensive
family education program in synagogues across the country.
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CHAPTER 1: INTRODUCTION

From Biblical times through today, the Jews have recognized the
importance of education. It is seen not only as a core value, but also a duty
incumbent on the entire group. “He who rears his children in the Torah is
among those who enjoy the fruit in this world while the capital remains for
him in the World to Come." (Babylonian Talmud Shabbat 127a) Because
dfl this, the Jews have ensured that some type of educational system is
alivays in place. From reliance on parents all the way to the modem
Sunday School, educational institutions have been expected to educate
and instruct Jewish children about their heritage. .

Because of the emphasis Jews have placed on education, it is
extremely upsetting when one of their major educational institutions fails.
This is the case with the Sunday School. Often the children find the
schools boring and irrelevant to the lives they lead. They complain when
they are taken to the school, and tell their parents they have leamed
nothing at the end of the session. The parents are often disappointed in the
results of the Sunday School education. They watch dismayed as their
children show no indication§ of having learned enough in the school. And
the educators agree. They graduate children who have only enough
knowledge to perform during their Bar and Bat Mitzvah ceremony in a
satisfactory manner, but not enough to participate fully in holiday
celebrations and other Jewish rituals. The children often are not motivated
to continue their education beyond the required years. And later as adults,
many of the children who attended Sunday Schools are not knowledgeable

TReverend Dr. A. Cohen, Everyman's Talmud (New York: E.P. Dulton and Company, Inc., 1949),
p. 173.



about their Judaism. It seems that the Jewish community is spending a lot
of money, time and energy working in an educational system that does not
work.

The question that the leaders of the Jewish community must ask is
why the Sunday School is failing and what can be done to change the
situation. Many have offered ideas about the failure of the Sunday School.
Some have blamed the parents for their lack of interest and participation in

dhe institution. Other have implicated the teachers for their inadequacies in
Jewish knowledge and pedagogic methods. The curricuium has received
criticism for the absence of such content as intensive Hebrew study and
thorough exploration of classical texts. Even the amount of time-allowed for
instruction has been condemned for its brevity. All of these are valid
problems which do exist within the Sunday School system. However, | feel
these may just be symptoms of the larger and more complex problem
which exists.

The research for this thesis reveals that the system was originally
developed for a certain consumer in mind, and that consumer has changed
radically in the past few decades. Originally, it was expected that the home
would provide a significant amount of education for the Jewish child. The
rituals which were performed within the home gave the children a great
opportunity to undefstand their Jewish culture. For instance, the ritual of
the Passover seder was introduced precisely to tell the story of the Exodus
to children. The experiential re-creation and deliberate promoting of
questioning allowed children to begin to develop a strong Jewish identity.
The environment within the home was a major part of the education of the
child.

Today this has changed. The family has become lax in their



participation in home ceremonies. The parents feel embarrassed because
they do not have enough knowledge of their own to celebrate the holidays
at home, or answer their children’s questions about their Judaism. This
situation is even more difficult with a family which contains an intermarried
couple. A non-Jewish spouse has not experienced a Jewish home
atmosphere as a child and therefore can not easily create one for their own
children. As the Jews moved out of the Jewish neighborhoods, even the
-opportunities for children to leam from their environment became scarce.
Today, there is little chance for Jewish children to pick up any informal
education from their home or communities.

This has had a devastating effect on the Sunday Schools. The
schools were developed with the idea that they would instruct the children
in the facts of Jewish life and history. As only one aspect of their education,
the time allotment and curriculum of the Sunday School would be helpful in
rounding out the education the children were already receiving in their
homes. In combination, the Sunday School and the home, the formal and
informal educational experience, would be able to shape a strong Jewish
identity, one which could stand up to the influences of the non-Jewish
world.

When the homes became unable to continue in this partnership, the
schools became overburdened. They were expected to continue to instruct
the children aBd pass on to them the cognitive aspects of Judaism. This
was their original purpose. However, now they also were expected to teach
the children the affective, experiential aspects of Judaism, the former role
of the family. This became too much for the system to produce. The
teachers were not trained in how to develop the Jewish identity of the
children. The curriculum was not developed to teach the sights and



sounds, experiences and emotions of living Jewish lives. The concept of
two or three hours of classroom time was not instituted in order to be able
to provide a complete and total educational experience for the Jewish
child. The system of the Sunday School was not developed to provide for
an audience which was incapable of offering any type of additional
educational opportunities or at least reinforcement for the education given
by the Sunday School. The Sunday Schools are failures because there is
‘_too much expected of them.

The key to improving the Sunday Schools lies with the family. The
family must take back its part in the education of the children. The families
of these children again must provide an informal Jewish enviroglrlwent which
can reinforce what the schools are teaching and add the cultural aspects to
the formal education of the Sunday Schools. Again, the children need a full
education involving both the schools and the homes.

The families can not do this without help, however. Since the
parents do not have the knowledge and experience to provide Jewish
education for their children, the schools must work with the families in
teaching them all they have lost. Jewish family education, a new trend in
Jewish education, is an important way in which this can be accomplished.
The program offers the families a variety of opportunities to leam about
and experience all aspects of Judaism. The sessions provide the families
with the information necessary to bring Judaism back into the home. More
importantly, however, the program also empowers the parents to teach
their children. By providing the parents with the basics of Jewish culture,
the program allows them to feel more comfortable and competent in their
own Jewish identity. Because of this, the parents will begin to encourage
more Jewish activity within the home, and take back their part of the



responsibility of Jewish education.

This thesis begins with an overview of the role Jewish education
played within the classic Jewish texts. The material will then jump to the
United States and examine the Jewish educational institutions throughout
the time in which Jews lived and studied in America. In a more detailed
manner, we will move to the Sunday School and explore its history and
analyze its failure. To examine one significant solution for this failure, we
then will tum to the developing trend of Jewish family education and

('Bxamine its theories and rationale. Finally, a model will be presented for
those who wish to begin training Jewish family educators to run a family

education program within their own synagogue.



CHAPTER 2: AN OVERVIEW OF TRADITIONAL JEWISH VIEWS ON
EDUCATION

The Role of Education in the Jewish Way of Lif

In a myriad of places throughout the Jewish sources, the vital
importance of education is stressed. Not only is it one of the many
commandments found in the Bible and Talmud, but was considered by the

(Babbis to be one of the most desirable achievements an individual could
attain. The Talmud explains that study of the Torah is among the few
things which must be done throughout one's life and for which one will

-

receive rewards both in this world and in the World to Come:

These are the things to which no limit is set: the comer
of the field, the first fruits, the offering brought on the
three pilgrimage festivals, the practice of benevolence
and the study of Torah. These are the things of which
the fruits are enjoyed in this world while the capital
remains for the World to Come: the honoring of parents,
benevolence, restoring peace between a man and his
fellow and also the study of Torah which is equal to
them all.(Talmud Yerushalmi Peah 1.1)2

This explanation démonstrated to all the importance of education and
study, especially study of the Torah.

With this strong belief about education, the traditional sources
contained many statements about the value of study and the place it

2Reverend Dr. A. Cohen, Everyman's Talmud. (New York: E.P.Dulton and Company, Inc., 1949),
p. 135,



should hold within the lives of all Jews. Rabbi Yohanan, in Pesikta de Rav
Kahana, expressed the priority of education to his student, Rabbi Chiyya
son of Abba, as they were traveling on the road from Tiberias to Zippori.
When they passed a field, a vineyard and an olive orchard, each time
Rabbi Yohanan told his disciple that he had sold each one because he
wanted to spend his time in study. Rabbi Chiyya began to cry, and told his
teacher that he was distressed because he would have nothing in his old
age since he had sold everything. Rabbi Yohanan explained that it meant
“nothing to sell something which only took God six days to give to

humankind in order to acquire that which God gave in forty days and forty
hights, namely the Torah.3 Through this story, the Rabbis explained that
the achievements to be gained through the study of Torah comé before all
worldly and material possessions. In fact, study “is described as of greater
importance than the building of the Temple (Babylonian Talmud Megillah
16b)...the priesthood and the throne (Mishnah Aboth 6.5). A similar source
reports that children’s study may not be interrupted even for the sacred
task of the building of the .Temple (Babylonian Talmud Shabbat 119b).™
Even the most important event in post-Biblical Jewish experience, the
rebuilding of the Temple, must take second place behind the study of
adults and children. This extraordinary statement helps all understand how
vital education is in the life of all Jews.

The goals of'Jewish education were generally seen as two-fold.
First, education helped in the building of one’s character. By studying the

3Bemard Mandelbaum, “Two Principles of Character Education in the Aggadah"” in Exploring the
Talmud Volume |: Education Haim Z. Dimitrovsky, ed., (New York: Ktav Publishing House Inc.,
1976), p. 30.

4 David M. Gordis, “Towards a Rabbinic Philosophy of Education” in Exploring the Talmud
Volume I:Education, Haim Z. Dimitrovsky, ed., (New York: Ktav Publishing House Inc., 19786), p.
55.



halakha, the rules of a moral life, and following the example of one’s
teacher, a student would develop the wisdom to be able to choose
between good and evil. In Song of Songs Rabbah 1.28 there is a parable
which illustrates the power of Torah in countering any evil inclination one
might feel. The Torah “is compared to a cupful of oil. If a drop of water falls
into a cup which is overflowing with oil, then a drop of oil is forced out. So it
is with Torah. |f some matter of Torah enters the heart some corresponding
(f_oolishness is forced out.™ The education of people, especially of children,
was important in that it would lead to a life of ethical decisions and actions.
: The second goal of education went beyond the individual to the

cﬁmmunity. It was felt that the very survival of the Jewish society
depended on education. In order for the communityto remain vi;Ble. the
knowledge of Judaism and the connection with the past had to be passed
down to the next generations. One of the tasks of education is to pass on
the Jewish heritage so that the Jewish people can maintain the strength to
resist the various attacks placed on it by other influences, other nations
and other religions.®

The main purpose of education in historical Judaism, however, was
religious. Through the study of God's words and the history of the
covenental relationship between the Jewish people and God, the learned
man finds himself in the highest realm of piety. “To live in God's image, to
know His will, to be enabled to do it, involves education.”” The Mishnah, in
a famous Rabbinic dictum, expresses the highly religious aspect of
education: “the ignorant man cannot be righteous” (Mishnah Aboth, 2.5).

Sibid., p. 53.

Sibid., pp. 54-55. :
7El.lgone B. Borowitz, “Judaic Roots of Modern Education” offprint from Heritage of American
Education, Richard E. Gross, ed., (1962), p. B1.



Thus, education was not only a good way to leam what is right or wrong,
how to overcome evil, how to behave or how to ensure the survival of the
Jewish people. Education involved the highest rank of Jewish activity and
thought, being in relationship with God. Education was Judaism.

Education in the Bibl

_ There was not much discussion of formal education within the texts
of the Bible. One of the first references to any kind of transmission of
information among the Jews can be found in Genesis. In Chapter 18, verse
19, it was said of Abraham that God had chosen him to the end.that he
may command his children and his household after him that they keep the
way of the Lord to do justice and judgment.8 In addition, the Bible in a few
instances commands parents to teach their children. (Deut 6:7, Ex. 13:8,
Proverbs 1:8) These statements referred mainly to the informal type of
education which occurred in the home. The content of religious ed‘t‘scation
in this manner centered around the recitation of personal and national
history, as it is stated in Deuteronomy 32:7 “Remember the days of old,
consider the years of age past; ask your father, he will inform you, your
elders, they will tell you™ In addition, the parents taught the children all
they needed to know in the arena of worldly-knowledge, such as the basics
of herding and férrning and the maintenance of the home.19 According to
the Bible, this home education was the primary means through which

York: Funk and Wagnalls Company, 1903), p. 42.

Swilliam W. Brickman, “Education” in Encyclopedia Judaica Volume 6. (Jerusalem: Keter
Publishing House, Ltd., 1971), p. 389.

10pbid., p. 388.



information was transmitted.

There is an occasional reference to a more formal educational
institution. The “earliest prescription for mass education in ancient Israel
[was] ‘Gather the people - men, women, children and the strangers in your
communities - that they may hear and so leam to revere the Lord your God
and observe faithfully every word of His Teaching.’ (Deut. 31:12)"1In a
later book of the Bible can be found the first indication of an organized
bady of teachers, the priests and Levites (Il Chronicles. 35:3). These men
wel;é engaged as mevinim, expounders of the Torah.12 This practice of
mass education, of appointing recognized teachers and intensifying the
study of Torah matured under the guidance of Ezra the Scribe at around
450 BCE.(Ezra 7:25)13 With this action, the Biblical treatment of the
institution of education was transformed from a vague injunction to parents
regarding the telling of stories to their children into a more formal institution
of the public recitation of the laws of the Jewish people.

T itution of [

The Jews became increasingly aware of the importance of a more
formal institution of study for children. Unfortunately, because of the
increasing need for the Jews to spend more time working for food and
goods, parents had less time to spend with their children and thus were
increasingly less able to pass on to their children all of the knowledge
which was developing. As a result, the Scribes or Sophrim, those men who
were entrusted with the leadership of the Jewish community and the

10



guidance of the spiritual life of the people, at around 300 B.C.E., began a
program of higher education for adults in the synagogues by delivering free
lectures.’ These men were considered the educators of their time, taking
over that role from the priests. However, the children were still considered
best taught by their fathers.

The Jewish elementary school did not develop until the earlier half of
the century Before the Common Era. Under the initiative of Simeon ben
Shatah, the leader of the Pharisees, older children were introduced to the
| teaching of the Pharisees. “The method of study was not unlike that of the
.- Greek rhetorical school - for instance, the practice of arguing on both sides
of a case™S was common in these schools. By the last decades before the
destruction of the Second Temple, Joshua ben Gamala recognized the
need for such schooling to expand, including children of such a young age
as six or seven. Through his decree for every province to appoint their own
teachers for children of varying ages (Babylonian Talmud Baba Batra 21a),
Joshua ben Gamala “made the first nation-wide attempt to establish a
universal school-system for boys throughout the country.™6

By the Third Century of the Common Era, this attempt began to
develop at a greater pace. Babylonia, at this time, contained a very
favorable economic situation resulting in more time available for even the
poorest to spend in daily study. The more prosperous the community
became, the less of an economic burden it seemed to release the children
from their occupational duties in order to attend school on a more

York: Jewish EduelﬁonOoMesPress 1964) p 12 !
16Moshe Aberbach, “The Change from a Standing o a Sitting Posture by Students after theDeath

of Rabban Gamalie” in Exploring the Talmud Voime |: Education Haim Z. Dimitrovsky, ed., (New
York: Ktav Publishing House Inc., 1976), p. 280.

11



substantial level.17 The Babylonian Talmud relates that at the same time,
Rabbi Chiyya did much to help this revival of interest in elementary
education. He states that he worked hard at ensuring the continuation of
the study of the Torah, especially by traveling from place to place teaching
different children each of the Five Books of Moses and the Six Orders of
the Mishnah so that they in tum could teach other children. (Baba Metziyah
85b)18 In this way, even the towns and villages too small for their own

¢school could benefit from the education of their children.

f |H
The Jews considered the House of Study of utmost importance in
the lives of the individuals and in the continuation of the community. As
such, many laws developed in order to explain and protect its sanctity and
the sanctity of those who teach in it. Asher ben Yehiel, one of the leading

medieval rabbis whose decisions often became law, declared that:

if someone established a foundation for such religious
purposes as a synagogue or cemetery, the community
might at any time alter the terms of the foundation and
use its funds for educational purposes, even against the
will of the donor. But, if on the other hand, the
foundation had been established for the sake of Jewish
education, it must never be diverted to any other more
strictly religious uses.!?

7Louis Ginzberg, Students, Scholars and Saints. (Philadelphia: The Jewish Publication Society
of America, 1926), p.11.

18Reverend Dr. A. Cohen, p.174-175.
‘9Judah Pllch andMe!r Ben-Horm ed

12



Even the place considered most sacred, the synagogue, was not
considered as vital as the arena of Jewish education. Maimonides, in his
Mishnah Torah Chapter 2:1, reminded the Jews of this principle in his
statement that if a city does not provide for the education of its children, it
is first placed under a ban and eventually excommunicated.20 These
decrees made explicit the importance of the education of children to the
Jewish people.

¢ In addition to laws such as those of Asher ben Yehiel and
Maimonides, there were a variety of midrashim which communicated this
conviction. One such story is conveyed in the Palestinian Talmud, Hagigah
1.76. This passage tells of a group of three Rabbis who went ouf on a
mission to inspect the educational facilities throughout Palestine. They
arrived at a city which had no teachers and requested from the
townspeople that they bring them to the protectors of the town. After taking
them to the guards posted at the town gates, the Rabbis told them that
these were not the protectors of the town. To the question of who, then,
were the protectors of the town, the Rabbis responded that the teachers

were.21 Stories such as this one drove home to all of the Jews the

important place the school houses hold in the continuity of the Jewish
society.

Although there were school-houses, there were times in which the
interaction between student and teacher took place outdoors. This was

20Moses Maimonides, “Laws Coricemning the Study of the Torah" in Mishneh Torah: The Book of
Knowledge, (Jerusalem: Feldheim Publishers, 1981), p.58a-58b,
21Gordis, p. 54.
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especially true during the warm and dry season. There are numerous
references throughout both the Babylonian and Palestinian Talmuds to
teaching occurring not within a specific building. At times this occurred in a
field, as when the Palestinian Talmud referred to the academy of Jochanan
ben Zakkai as being “seated in rows like [trees in] a vineyard."2 (Berachot
IV, 7) At other times, open air scholarly discussions occurred even in the
market places in towns, such as in the case of Rabbi Chiyya in the
Babylonian Talmud Mo’ed Qatan 16a23 However, the classroom was not
ﬁtermanently placed in the outdoors. There is evidence in the traditional
sources that the school could be found in a synagogue, the private home
of the teacher, or a building constructed specifically for Jewish education.
A Baraita in Baba Metzia 59b refers to studies conducted by Rabbi Eliezer
occurring in a field which sat close by a school-house with strongly built
walls 24 The physical layout of the place of study changed for Jews during
the Talmudic times, especially depending upon the season and its
weather.

The seating arrangement also went through a metamorphosis. In
Megillah 21a there is a clear statement of the manner in which students
were expected to attend to their teacher. “Our Rabbis taught: ‘From the
days of Moses up to Rabban Gamaliel, the Torah was studied only
standing. Wha_f] Rabban Gamaliel died, iliness came down upon the world,

and they studied sitting.”> This development probably occurred over time

228amuel Krauss, "Outdoor Teaching in Talmudic Times” in Exploring the Talmud Volume |:
Education, Haim Z. Dimitrovsky, ed., (New York: Ktav Publishing House, Inc., 1976), p. 333.

Zibid., p. 335,

2“Adobh Buchler, “Leaming and Teaching in the Open Air in Palestine” in Exploring the Talmud
Volume L. Education, Haim Z. Dirriitrovsky, ed., (New York: Ktav Publishing Inc., 1976.), p. 340-
341.

25Aberbach, “The Change..", p.277.
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as the amount of information necessary to impart increased. As the
Mishnah and Talmud were added to the curriculum, it would have become
more difficult physically for the students to continue to stand around their
teacher, or even walk with him on his joumeys. Additionally, with the
growth of the individual schools, it would have been increasingly difficult to
be able to hear and respond to the scholar while standing. Thus, by the -
end of the First Century CE, the practice of sitting during study was
gsiablished.

' Due to the poorly equipped condition of the school-houses, a lack of
fumniture led to the custom of sitting not on chairs or benches, but on the
floor. There were occasions in which students would bring mats 12 sit on
(Babylonian Talmud Berachot 25a)% or would use their own coats to cover
the cold stone floor of the classroom. (Derekh Eretz Zuta, chapter |,
beginning)?” As a student moved up in age and ability, however, they were
able to take advantage of the few spaces available on benches in the
classroom. In the instances in which there were numerous benches, those
who moved up in understanding would also move up closer to the
teacher.2® These seating arrangements thus depended upon a number of
factors, including the economics of the society, the number of disciples
within a school, and the capabilities of the individual student.

The teacher also had specific guidelines he needed to follow in
terms of his seﬁng placement. Maimonides, in his Mishnah Torah,
expressed the understanding that the teacher must sit in the center of the
class with his students surrounding him so that all can see him and hear

WWWHWWWWMMTMA@ in
ploring the Talmud Volume 1: Education, (New York: Ktav Publishing Inc., 1976), p.352.
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his words. Also, no preferential treatment is to be given to the teacher in
that if the students must sit on the fioor, so too must the teacher. He
reflects back to a time in which this was not the case, when the teacher
would sit while the students stood, but explains that even before the
destruction of the Second Temple, as we have seen, the students took to
sitting while being taught.2® (Chapter 4:2) Thus, while the specifics of the
position the students took while in the course of study changed, those of
}he teacher did not. The teacher was usually seated in the more

comfortable position afforded to one of his rank of honor.

The Details of the Schooling Experience

The age of the child being educated was a serious consideration of
the Rabbis. They felt it was important that the instruction of children be
appropriate to the child’s level of understanding. Although the Mishnah
maintained that study should begin at age five (Pirke Avot 5:21), the
Rabbis decreed that formal education would not commence until the child
was at least six years old. They expressed this change in Baba Batra 21a:
“Under the age of six we do not receive a child as a pupil; from six upwards
accept him and stuff him (with Torah) like an 0x."® The remainder of the
statement in Pirke Avot was, however, followed as a general rule. it went
on to say that orie started with the study of Torah, spent five years on that
and moved on to the study of Mishnah for another five years and finally
spent the rest of the time studying the Talmud.3! One was not ever to

29Maimonides, p. 60b

30Reverend Dr. A. Cohen, p.175

31 Judah Goldin, trans., The Fathers A
Press, 1955), p. 247

g 1o Rabbi Nathan (New Haven: Yale University
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complete their course of study, as Maimonides remarked on the verse in
Deuteronomy (4:9) which states “lest they (the precepts) depart from thy
heart all the days of thy life."3

Since there was a large range of age and ability levels, the school
was organized in such a way as to maximize the leaming of the children.
As indicated by the Mishnaic statement, each house of study was divided
into three major departments. Within each department, the students ' were
split according to scholastic ability into classes of no more than twenty-five

<“students. If there were fifty students, the community hired a second
teacher and if there were forty students, the teacher engaged the help of a
genior student.(Babylonian Talmud Baba Batra 21a)33 This system
indicates the recognition on the part of the Rabbis of the neces;;ity fora
high level of excellence in the classroom and the influence class size has
on this level of excellence.

The students were engaged in study for many long hours. The
children began early in the moming, at sunrise or before, and spent the
entire day in school, returning home only in the evening.34 The only book
used in the elementary school in Talmudic times was the Hebrew Bible %
Additional equipment included a special scroll for the use of the children, a
wax-tablet and stylus used in the teaching of the alphabet, and a pointer
used by the teacher to aid in reading.(Babylonian Talmud Gittin 58a)%
With the use of these few materials and the lengthy amount of time given
to the teacher, the students were expected to leam all that they could

32Maimonides, p. 58a
RGordis, p. 59.
3Morris, p. 63.
Bbid., p. 56.

Bibid., pp. 53-54.

17



about the Jewish laws and customs.

The Rabbis conceived the curriculum of the elementary schools
during Talmudic times as based upon the stages of intellectual and
spiritual development of children. They made the presumption that children

(did not spend their first five years in a vacuum, but that education began

with the religious experiences of the home.

From the time a child utters his first word, “the father
should teach him the text, ‘Moses commanded us a law’ .
(Deut. 33:4) and the first verse of the Shema (Deut.
6:4). Later on, according to the child’'s capacity, the
father should teach him a few verses at a time, till he
attains the age of six or seven years.”7

With some basic understanding of a few verses of Torah, the child entered
the formal schooling experience.

Before beginning the basics, reading and writing, the education of
each child began with the study of the book of Leviticus. Thus, the earliest
instruction commenced with a passage conceming the sacrifices as
opposed to theﬁgjorb logical beginning of creation. This was explained in
both Leviticus Rabbah and Genesis Rabbah as occurring because both
children and the rites of the sacrificial system should reflect purity.3 This
decision points again to the belief of the Rabbis regarding the high value of

S7Maimonides, p. 57b.
Press, 1924), p. 64.
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children and their education.

From this first lesson, the curriculum moved on to the leaming of the
alphabet and basic blessings, such as the Shema and the Tefillah and the
blessings surrounding the meal.3 Great care was applied to the manner in
which the alphabet was taught. To aid in the memorization and enjoyment
of leaming, words were associated with the letters. Careful consideration
was given to the choice of these words so that not only would the child

leam the letter, but a moral and religious lesson as well. For instance:

the G[imel] and D[alet] were taught as “ ‘Be benevolent
to the poor.” Why is the foot of G tumed towards D7
Because it is the way of the benevolent to run after the.
poor. Why is the foot of D tumed towards G? To indicate
that the poor person reaches out to his helper. Why is
the face of D tumed away from G? To teach that charity
should be performed in secret so as not to shame the
recipient.”(Babylonian Talmud Shabbat 104a)40

The Rabbis took every opportunity to integrate within the basic curriculum
some type of ethical instruction.

The rest of the curriculum consisted of Bible, Mishnah, and Talmud,
all of which taught the child such general subjects as history, ceremonial
customs, law and liturgy. The one major controversy involved the inclusion
or exclusion of secular subjects, especially Greek thought and language.
The Rabbis vehemently opposed the study of Greek: “Cursed be the man
who has his son taught Greek philosophy.” (Babylonian Talmud Baba

a.luclﬂht.'it:ilt'.lin 'SevemlSﬂoﬁngofaTthducahoananaaneand Early Amoriaic Times"
ducation, (New York: Ktav Publishing House, 1976) p.8.
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Kama 82b)41 This attitude probably emerged from a fear of the influence of
Hellenistic ways on an impressionable young boy. However, the mere
presence of the injunction against this practice leads one to assume that
fathers did send their sons to non-Jewish teachers for further study. On the
other hand, much of the Talmud contains words from other languages
which forced the Rabbis to engage in some level of instruction of
languages and philosophies other than Hebrew and Aramaic. Other than

¢ this debate over the role of secular study in Jewish education, the

“curriculum within the elementary schools consisted of Jewish subjects

which were common throughout the educational systems.
P i I

The Rabbis not only applied their beliefs regarding human
development toward the curriculum of the elementary schools, but they
also did so to their pedagogic methods. They recognized that children
learn differently during various stages within their lives. A younger child
has very little understanding of moral issues and the techniques of
teaching should reflect a more basic concept of the world. Thus, the
Rabbis began the teaching of their pupils through the development of
language and memory. Only after several years did the Rabbis engage the
students in hiEﬁér levels of discourse and dialogue.#2 The Rabbis had an
impressive understanding of the role of psychological and intellectual
development in the success of education.

The teachers felt that the best way in which younger children would

41ibid., p. 178.
42Gordis, p.56.

20



learn was through memorization. Being incapable of the higher level of
thought necessary for dialogue, the rote memorization of material would
suffice. The teachers applied several methods in order for the children to
memorize the important passages of the Bible. The principle method was
repetition, both of the teacher and the student. Thus it was said in the
Babylonian Talmud that “the teacher must keep on repeating the lesson
until the pupil has leamt it,” (Erubin 54b) and as for the student, “if he

(leams Torah and does not go over it again and again, he is like a man who
sows without reaping.” (Sanhedrin 99a)43 In addition, the scholars utilized
mnemonic devices, such as connecting an unknown passage with a
(;ommon passage.4 One section of the Talmud, Megillah 32, tells of the
benefits of oral recitation either spoken or sung with intonation as an
important aide to memorization.4® Through the use of several methods, the
Rabbis sought to develop in the student a mind ripe for the memorization
of the Bible in order to form a foundation for the later years in which they
would be questioning and-discussing the material.

Early in the education of the child, the teachers used extemal means
to disciple and maintain control in the classroom. Punishment was,
however, restricted in its severity as it was felt that the best way to reach a
child was through reward. Maimonides, in his Mishnah Torah, reminded
teachers that the child attends.school in order to achieve the greatest
good. The best manner in which to help the child in this endeavor is to
reward him through sweet gifts of nuts or honey. In this way, the child
would enjoy the process of study, not because of the inherent value of
leamning, as he is too immature to understand this, but because of the

43Reverend Dr. A. Cohen, p. 176-177.
44Gollancz, p. 58.
Sibid., p. 59.
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reward.46 If, however, the teacher must punish, he was commanded to
restrain himself in the severity of this punishment. “He must not strike them
with whip or sticks, but only use a small strap.”(Mishnah Torah Chapter
2:2)47 The Rabbis applied their understanding of the development of

human beings even to the arena of discipline.

The Jews of the Talmudic times considered the teacher a man of
great importance. He could take the Divine decree and overtum it,
(Babylonian Talmud Baba Metzia 85a)%, or control the weather_,
(Babylonian Talmud Taanit 24a)49, a gift only held by God. In addition, the
student leamned by example. There are many stories of students who follow
their teachers outside of the classroom in order to learn how to behave.
The example a teacher set for his students influenced the development of
each child in order for him.to become a good Jew and a productive
member of society. Because of this great power the teacher held, the
characteristics of the teacher were of utmost importance.

The qualifications of the teacher were many. It was not enough for a
man to know the subject-matter he taught. Hillel, in Pirke Avot (Chapter
2:5), expressed his desire to see the teacher as even tempered and patient
with children.50 He needed to be precise and truthful, as the lessons he

48Gollancz, p. 8.
4%Reverend Dr. A. Cohen, p. 140.
SGoldin, The Fathers... p. 112.



taught were Divine. He must have a love for both the act of teaching and
the subject he taught. Most importantly, the teacher must be God-fearing
and pious. As an example to all, the teacher must maintain the highest
degree of moral and religious standards for himself. “The greater part of
the achievement [of the sages] doubtless resulted from the atmosphere
generated by their personalities, an atmosphere of unbounded love for
Torah and of supreme self-discipline in the observance of mitzvot."s1
These men were important in the maintenance of the Jewish people and
thus were held up to high standards.

The Characteristics of the Pupil )

There was a general expectation that the students behaved in
specific ways. In Avot de Rabbi Nathan, Chapter 6, there was a discussion
between Shammai and Hillel. Shammai expressed his high expectations
that only those students which were talented and of distinguished ancestry
could become students. Hillel, on the other hand, believed that every
person ought to receive the opportunity to study, for regardless of the
background of a person, each is an individual who may turn out similarly or
differently from their predecessors.52 Later rabbis felt that, although the
ancestry of the student should not influence his acceptability for study,
other characteritics were important. The behavior exhibited by the student
was a major criterion in his ability to attend the house of study. Maimonides
stated that “Torah should only be taught to a worthy pupil whose conduct is
exemplary or whose disposition is simple.” (Mishnah Torah Chapter 4:1)53

S51Brickman, p. 402.
52Goldin, The Fathers ..., p. 26.
S3Maimonides, p. 60a.
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The student should show a desire to leam and his behavior must reflect
that desire.

Beyond this expectation which was placed on every student, the
Rabbis recognized the vast differences which exist between individuals.
They knew that not every child could leam in the same manner and not
every child would behave similarly. In Pirke Avot, verse 18, students are
described as belonging to one of four types. A sponge, who absorbs
everything, a sifter, who only collects the good from a teaching, a funnel,

"-syho takes everything in on one end and lets it all out on the other, and a
strainer, who keeps the bad and loses the good 54 The Rabbis expressed
this sentiment explicitly so that every teacher could take it into =
consideration in his relations with his students and mold their ped;gogic
methods accordingly.

The Relationship Between the Teacher and His Student

The relationship between the teacher and those he taught was
extremely important to the Jews. They recognized that only through good
relations could a teacher hope to influence a student in the correct manner.
They considered the relationship as two directional and spoke both of the
respect the student should sho_w to the teacher as well as the respect the
teacher should show'to the student. Only through the give-and-take of their
relationship could all parties behave in the most religious and moral way.

The honor bestowed upon one’s teacher is among the greatest
given. The Mishnah explains that if one’s father and one’s teacher were
both taken captive, the youth should first ransom the teacher and only

54Goidin, The Fathers ... p. 165-166.
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afterwards ransom the father since “His father brought him [only] into this
world; his teacher on the other hand brings him to the life of the World to
Come.” (Baba Metzia 2:11)%5 In order to demonstrate this high degree of
respect, the Rabbis described several behavior models for the students to
follow. The student must not ask questions of the teacher as he enters the
room, but must wait until he is settled and composed. The questions which
the student does ask should pertain only to the subject matter being
discussed, so as not to embarrass the teacher if he is not prepared.

¢ (Mishnah Torah Chapter 4:6)% The student should also display all of the
manners befitting a scholar. As he sees his teacher approaching, he
should stand up and should do so also as he is leaving until he is no longer
visible. (Mishnah Torah Chapter 5:7)57 Through the behavior which the
student exhibits, he expresses his respect and admiration for the
knowledge of his teacher.

On the other hand, the teacher also must show respect for his
students. The rabbis knew that the better a child feels about himself, the
more he will feel good about his academic achievements. In addition, the
atmosphere of the classroom is important in order for the students to find
the joy in study. Thus, Pirke Avot 4:15 tells the teachers: “Let the honor of
thy disciples be as dear to thee as thine own.™8 A teacher should love his
students as if they were his own children and treat them accordingly.
Through the mutual respect of the teacher and the student, the process of
learming would be greatly enhanced.

55Goldin “Several Sidelights...”, p. 5.
imonides, p. 61a.

57ibid., p. 62a.

58ibid., p. 62b.
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The Education of Gil

The Rabbis repeatedly expressed their concem and understanding
regarding the education of children. However, as with much of the
requirements of the laws and customs of Judaism, they assumed that Jews
held this expectation for education only for boys. The role of girls in the
institution of education was discussed, however briefly, by the Rabbis. The
Rabbis assumed that the main responsibility for the education of girls fell
onto ‘fhe shoulders of the mother. This was especially true with regard to
the practical training of household chores and child-raising. The education
of girls'was limited to this arena.s® ;

With the exception of one view, the Talmudic opinions of the HaEbis
regarding the education of girls lead one to conclude that there is “no doubt
whatever that the average woman was deprived of every opportunity of
formal education, either secular or religious.”® Ben Azzai stated that it is a
man’s duty to teach his daughter Torah in order for her be able to know all
of the restrictions expected of her so as to avoid any unknown punishment
to be given to her.(Talmud Yerushalmi Sotah 3, 4) However, the majority of
the opinions of the Rabbis express an entirely opposite view. Rabbi
Eliezar, immediately preceding the statement of Ben Azzai, for example,
declared, “If anyone team?s his dau_ghter Torah it is as if he taught her
lewdness”¢! This attitude comes mainly from the impression of the Rabbis
that girls did not hold enough intellectual prowess to fully understand
teachings of Torah and Talmud.

58Borowitz, p. 90.
60Morris, p. 31.
e’lE szwall 'Fundametual anplas of Jewish Education in the Light of Halachah” in
: : ducation, Haim Z. Dimitrovsky, ed., (New Yori: Ktav Publishing

Home Inc., 197'5) p43
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The community felt very strongly regarding their role in the education
of children. Once teachers necessarily took the responsibility of education
away from the parents, the whole community recognized the importance of
retaining some influence in the institution of education. Thus, one can find
throughout the sources some explicit statements regarding the place of

<'the community within the education of Jewish children.

This role fell mainly in the economic realm. So important was it for all
children to receive education that others felt it vital to step in if the child
was an orphan or his parents were too poor to pay the teacher. They
considered it a commandment to pay for the education of a child who had
no means, for Torah issues from the children of the poor. (Babylonian
Talmud Nedarim 81a)% In addition, as often as possible, the members of
the community offered the. children their hospitality. Thus, the Jews took
care of the children financially so as to offer to as many as possible the
opportunity to study.

In addition, the Jews considered the economic situation of the
teachers and scholars when referring to their own role. The Rabbis
believed that study and instruction of Torah should be pursued without
regard to material reward. Thus, they looked down upon the receiving of
money for teaching. However, they also recognized that elementary
teaching was a full-time occupation and did not offer as much opportunity
for the teacher to find a means for survival. In order to rectify this dilemma,
the Rabbis suggested a couple of options. The parents and community

€2 Reverend Dr. A. Cohen, p. 175.
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were encouraged to provide the teachers with gifts periodically, in
appreciation for their divine work. Generally, the community paid the
teachers from a general tax fund.s3 The Rabbis considered this payment to
be for taking care of the children during the time of their study, not for the
actual teaching.® In this way, the community was able to take part in the
education of their children through securing the financial needs of both the
teachers and the children.

<

Summary

The textual sources, such as the Bible, Mishnah and Talmitd,
contain the laws and customs of the Jews during the earliest years of their
formation. By examining them, one can discover their values, where their
priorities lay. In this manner, | found that one of their highest priorities was
the education of their children. Although there is little mention of formal
education in the Bible, this does not show a disregard for education at that
time, but simply points to the underlying assumption that the home was the
center of education. Through study and home ceremonies such as the
telling of the Exodus story at Passover, the parents taught the children all
that was considered important.

As time and events caused dramatic changes in the lives of the
Jews, the leader\sr recognized the need for more formal education for the
children. Schools were set up, teachers were gathered, curricula were
developed and principles of education were concretized. More and more
statements regarding the customs and ideas of education were written in

83Henry M. Leipzinger, “Education Among the Jews" in Exploring the Talmud Volume I;
Education, Haim Z. Dimitrovsky, ed., (New York: Ktav Publishing House, 1976), p. 87.
84 Morris, p. 44.

28



the Jewish sources.

The Rabbis showed an impressive understanding of the physical,
psychological and developmental stages of childhood and integrated those
ideas into their opinions regarding education. Many of the pedagogic
methodologies and expectations of both the teachers and the studenis
reflected their extensive examination of the highest ideals for education.
Because of the recognition of the Jews that only through knowledge can

¢ they survive as a people, the Rabbis placed education as one of the most
; important values that can be held, and they demonstrated this through their
- implementation of that value.

fy,
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CHAPTER 3: A HISTORY OF JEWISH EDUCATION IN AMERICA
An Introduction

Note: The Sunday School, the focus of this thesis and the predominant
modem model of Jewish education, merits its own chapter within this
thesis. That chapter follows this historic overview.

Before 1800, Jewish education in America was generally scattered
and private. With the exception of one school, most Jewish parents took
care of their educational responsibilities through the use of private tutors or
on their own. The one exception was a school founded in 1731 as Yeshivat
Minhat Areb by the Spanish-Portuguese community. At first this school
taught Hebrew and Bible, but twenty-five years later it officially became a
“Publick school” where both Hebrew and secular subjects were taught.ss
This first Day School was the rare case until the nineteenth century.

In the first half of the 1800s the Jewish educational scene was
dominated by the German Jews. The American public school system was
already in place in a number of large cities and German Jews quickly
availed themselves of this opportunity. They relied on private tutors for
their Jewish education.®® As more and more of these Jews came to
America, it becaTne more feasible to establish more Day Schools. These
schools were attached to the community synagogues. By the mid-1850s,
however, most of them had closed.

851 B. Berkson, “Jewish Education - Achievements and Needs” in The American Jew, Oscar |.
Janowsky, ed. (New York: Harper and Brothers, 1942), p. 64.

86Julius H. Greenstone, “Jewish Education in the United States” American Jewish Year Book
Volume 16 (1915), p. 94
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From 1840 until the wave of Eastern European immigrants in 1880, a
major debate took place regarding the best available Jewish education. On
the one side were people like Rabbi Bemard Felsenthal who expressed
their claim that only through the intensive education that Day Schools
could provide would Jewish children be able to receive an appropriate level
of Jewish education.§7 They felt that it was necessary for children to
receive a large number of hours of schooling in order to leam enough

(_about their Judaism. Some also felt that it was important to retain as much
of the "Old World" as possible. On the other side, people like Rabbi Isaac
Mayer Wise felt that Jewish children needed to attend public school and
réceive their Jewish education in supplementary schools.®8 The-supporters
of public education placed great emphasis on the value of Americanization
and felt that this could be achieved only through the public school system.
In addition, these German Jews were influenced greatly by their Protestant
neighbors and wished to establish similar educational institutions for their
own children.®® Finally, since those who belonged to the Reform
movement believed they did not need as much knowledge of Hebrew,
some felt that Day Schools simply offered too much time for Jewish
subjects.’ The result of this debate was the reduction of the number of
Day Schools and the development of such supplementary schools as the
Sunday School and Weekday Hebrew School.

This debate continued around the tum of the century with most Jews
sending their children to both public school and supplementary school. It
was into this atmosphere that the masses of Eastern European Jews

67Eduardo L. Rauch, “Jewish Education in the United States, 1840 - 1920" (unpublished thesis
from Harvard University, 1978), p. 74 - 75.

68ibid,, p. 68.

691bid., p. 58.

Mibid., p. 57.
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entered. The German Jews felt it was important to Americanize their
Eastem European neighbors through the schools. Confused about their
environment and too poor to set up their own schools, these Jews were
forced to accept these impositions even though the education was often
viewed by them as inadequate.”? These schools included the Talmud
Torah and the cheder, both of which had their roots in Eastem Europe but
were adapted to the American way of life and education.

The 1920s brought a dramatic shift in Jewish education in America.

‘:-As more Jews continued to arrive in America, and others began to move

from one neighborhood to another, congregations grew. This phenomenon
meant that more of the educational responsibility was placed on the
congregations.” The Talmud Torahs could not compete in terms of the
number of students or their financial status. “The large communal Talmud
Torahs began to disappear and were replaced by the smaller and less
intensive congregational schools.””3 At the same time, the Federations
began to involve themselves in the financial situation of all of the
educational institutions.74 While the schools themselves were becoming
more individual, the economic responsibilities of the education of the
Jewish children were becoming more and more a community effort.

The acculturation of Jewish parents, the move towards the suburbs,
the Holocaust and the establishment of the State of Israel directly affected
Jewish education during the next twenty-five years. Most of the parents

Tibid., p. 227,

72LaoLHonor “The Impact of the American Environment of Jewish Elementary Education in the
United States” The Jewish Quarterly Review Volume 45, Number 4 (April, 1955), p. 461.
T3Alexander Dushkin “Forty Years of Jewish Education in America” Religious Education Volume
39, Number 5 (1944), p. 261,

74Abraham P. Gannes, ed., Selected Wiritings of Leo L. Honot(New York: The Reconstructionist
Press, 1965), p. B1.
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had changed from immigrants to natives and had adopted American
customs and traditions. They felt that, with the exception of the knowledge
necessary for the Bar Mitzvah ceremony, most Jewish education was
irrelevant to the lives of their children. They wanted an educational
experience which would be less time consuming.” Because of this, the
Sunday Schools and Weekday Hebrew Schools became more popular and
the Talmud Torahs became less popular. Interestingly, however, there was
also a growth in the number of Day Schools at the same time. This was

¢ due to the effect of the Holocaust and the “influx of Eastem European Jews
{who tended to be more traditional in their religious affiliation] after World
War 11."76 During this time period, Jewish education was directly affected
by the changes instituted by American Jews on their American :xperienoe
and those pushed on the American Jews by the circumstances of the
outside world.

During the 1950s and 1960s, there was an increase in the number of
both congregational schools and Day Schools. The “baby boom” filled the
congregations and also the congregational schools. “Full-time
principleships and even full-time teaching positions became the nom in
the large synagogue schools.””” The Conservative movement founded
Solomon Schechter Day Schools in 1957 and the Reform movement also
established their own Day Schools. These movements began to recognize
the value of the longer day in instilling Jewish values and knowledge.™

Uriah Zevi Engelman, “New Trends in Jewish Education in Buffalo”, Jewish Education Volume
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The next few decades saw a slight decrease in enroliment in all
types of Jewish institutions, including the schools. This occurred mainly
because of a lower Jewish birth rate, and Jewish movement to the
suburban areas.” Jewish educators recognized the risk that fewer children
were receiving Jewish education. They took several steps to solve this
problem. Among them was the “upgrading and intensification™0 of the one
and two day-a-week programs. They also increased the amount of informal
educational opportunities available to Jewish children. This time period has

¢ been characterized by various developments mainly in the congregational
schools.

Ihe Qng dﬂf Py

One of the major Jewish educational institutions established by the
mass of Eastem European immigrants during the late nineteenth century
was the cheder. The cheder was a one-room school in which a teacher
would instruct a group of boys in the Bible and Talmud, generally through
the method of memorization. Unrelated to the synagogue, the cheder was
generally maintained in the basement or upper floor of an old building
within the environment of the tenement houses of the immigrants. After a
long day at public school, the children, mostly boys, would meet in this
room with their teacher. There the melammed taught the children simple
Hebrew, a few basic prayers, and the rules and customs of the synagogue.
The language of instruction was Yiddish. The teachers generally did not
have good reputations and were not capable of higher teaching skills. Thus

7Hillel Hochberg, “Trends and Developments in Jewish Education” American Jewish Yearbook
Volume 73 (1972), p. 188.._ .

80Schiff, Contemporary..., p. 9.



the children leamed mainly through rote memorization, on an individual
basis. 81
A variation of the one-room cheder developed around the tum of
the century. Mainly a business undertaking, this more modem cheder
included teachers who were more interested in a higher level of education.
They attempted to utilize the most modem pedagogic methods and
maintained good discipline among their students. The housing for these
schools was also on a higher level. However, in order to conduct these
('schools. the tuition would range as high as $3 a month .8 Because of this,

and the lack of quality teachers, these schools were very few in number.

The cheder was a disaster in America. The Eastem European Jews
brought this type of educational institution with them in an attempt to retain
some of their old ways. However, for a variety of reasons, the children
gained very little educationally. Often, the parents, because of their
struggle for economic survival as well as the difficulties in adjusting to a
new country, could not “devote much of their time to the question of the
religious education of their children.”™3 In addition, money was scarce. For
these reasons, the children continued to receive the barest minimum in
their Jewish education. The cheder all but disappeared by 1940 84 and
today the number of students who attend cheders is negligible.®

York: Columbia, 1969), p. 124.
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The Talmud Torah

A more popular educational institution of the time was the Talmud
Torah. Also modeled after the Eastern European manner of religious
education, the Talmud Torah introduced a higher level of Jewish education
to the immigrants. The first Talmud Torah was established in 1862 in New
York City by Reverend Pesach Rosenthal. After seventeen years, it folded
f?r lack of funds, but reopened two years later as the School of the
Machzike Talmud Torah (Supporters of Talmud Torah).8 From then on,
this kind of supplementary school continued to draw traditional Jews.

‘ Most of the Talmud Torahs were not attached to a synagogug. The
major source of income was the parents. The schools charged between
$897 and $25 per year. Along with tuition, there were sporadic fund-raisers
within the neighborhoods and aid given by the Federations and Bureaus of
Education.®8 From these moneys came the salaries of the teachers and
the maintenance of the classrooms.

The Talmud Torah was an ideal educational experience for the new
immigrants because it provided an opportunity for an intensive religious
educational experience while still allowing the children to attend the
American schools. Usually this school offered a curriculum which lasted
approximately five years. The students would attend from 4 p.m. to 8 p.m.
onweekdaysandfromgam to 3 p.m. on Sundays.® In addition, the
younger children were offered the opportunity to attend “day” classes from

86Dushkin , Jewish Education in New York City.p. 69.
87 Greenstone, p. 116. .
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9 a.m. to 12 p.m0, In these classes, the students would leam the basics of
Hebrew reading and the simple prayers.

The curriculum of the Talmud Torah was extensive. Based on the
concept of ivrit be-ivrit,2! Hebrew played an important role within the
curriculum. Since many of the teachers “included Hebrew essayists and
poets, some of high standing, as well as scholars and modemist Orthodox
rabbis”,%2 the studies included those areas with which they were familiar.
Thl@:, Hebrew texts, including the Bible and prayer book as Hebrew
literature and history were taught %3 The students in the Talmud Torahs
generally received a good religious education.

Unfortunately, the Talmud Torahs had their difficulties. For two~main
reasons, they were not able to maintain a high level of stability. The
students rarely stayed in any one school for very long because of the
constant moving from place to place as immigrants. These students were
not able to achieve much progress educationally.®4 Moreover, the Talmud
Torahs were known as school$ for the poor, since they were established
by the well-to-do German Jews for the poor immigrants. Because of this
image, those Jews capable of improving the schools through financial
assistance would not do s0.%5 Thus, although the conditions within these
schools were on a higher level than those of the cheder, the Talmud
Torahs did not oﬂeg@e Best opportunity for Jewish education.

oy, 1. Ackmrmn "Sorne Uses of Jusﬁﬁcataon on Jewish Education” AJS Review Voulne 2
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The Day School

A third type of American Jewish educational institution was the Day
School. The Day School can be most readily compared to the schools of
the Talmudic era. Students spent the entire day in one school, as opposed
to attending a public school and a Jewish supplementary school. In
general, the day school was not affiliated with any synagogue. The
&pdents paid tuition to attend, as in any private school in America. In
acidition, some Day Schools received financial aid from the community
through the Federations. Most of these schools were Orthodox in nature,
although there were some Day Schools affiliated with both the ™
Conservative and Reform movements.

The curriculum within the Day Schools was extensive. Typically the
day was divided into two sections, one being secular and the other Jewish.
Since the children did not attend any public school, the schools needed to
follow at least the minirnuni'requirements of the state law. The mix,
however, would vary from school to school so that some schools had a
secular course of study which was among the best in the city while others
concentrated on the religious aspects of the curriculum.® Because of the
longer hours available for Jewish study, these schools offered a larger
amount of religious education. The Days schools offered such courses as
Bible, prayer book, Jewish history, Talmud, Hebrew language, holidays
and ceremonies, and Jewish ethics, among others.%7 The education which
the students received in these schools was more complete than in any of
the other types of religious institutions.

88Marshall Sklare, America's Jews, (New York: Random House, Inc., 1971), p. 168.
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The teachers in the Day Schools were more likely to be professional
teachers. This was because the pay was better since the job was full-time.
Most of these teachers were men who spoke both Yiddish and Hebrew and
had received some higher education, either in a college or a Jewish
educational institution.®8 The Day Schools also often had “full-time
educational administrators drawn from the graduates of rabbinical
seminaries.”® With the amount of educational and Jewish expertise within
these sdmols. it was generally expected that the quality of Jewish
education Ithe children received was high.

The satisfaction with the educational experience received by the
students was just one reason for the growth of Day Schools. Some parefits
were dissatisfied with the public schools in their neighborhoods, while
others were dissatisfied with the Jewish supplementary educational
experience. Most parents chose the Day School simply in order to give
their children a good intensive Jewish education.% Despite these
reasons, the Day School has not been a vbty popular way to offer most

children a Jewish education.
The Congregational School

As opposed to the Cheder, Talmud Torah and Day School which
were separate institutions funded and maintained mainly by the parents
and Federations, there were some schools which were affiliated with

S8alexander Dushkin and Uriah Z. Engelman, Jewish Education in the United States, (New York:
American Association for Jewish Education, 1959), p. 116.
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specific synagogues. Although Sunday Schools seem to fit into this
catagory, the congregational schools were those which met regularly
during the week after public school, as opposed to only meeting on Sunday
momings. These schools were funded mostly through the membership
dues and run by the synagogues. The pupils were drawn exclusively from
the members of the congregation. Because of this, these schools had
fewer problems with both their finances and their enroliment.
Congregational schools held their sessions three or more times a
week after bhblic school was over. They were generally attached to either
Conservative or Orthodox congregations, 0! with a curriculum similar to
that of the Talmud Torah. Most of these schools taught Hebrew, prayer
book, history and Bible.1%2 Because of the recognition of the lack of time,
Hebrew was not emphasized as much as in the other major types of

.‘"

Jewish schools.103

The teachers within the congregational schools were mostly young
men and women. They used their small salary to supplement them during
their time as students. They were generally considered fairly
knowledgeable about Judaism and were often interested in the job,
especially because of the small number of work hours they had to put in in
a week. The teachers usually were overseen by the rabbi of the
congregation who was helped by a committee of congregational
members.104

The congregational schools have been the most popular and lasting
Jewish educational institution in America. This was because of the ease

101Gartner, p. 121.



with which people can associate with the school. However, there were
drawbacks to this type of education. Most of the teachers spent very little
time on class preparation since they were only very part-time in their
employment. The school guided itself toward developing children who
could fit into the congregation, and thus the education tended to be limited
to preparation for Bar Mitzvah. Finally, the synagogue did not see the
school as a major part of their Jewish responsibility and so would only
spend a sn'@ll portion of their budget on it.1%5 Thus, although very popular,
the congregational schools did not achieve a high level of Jewish
education.

A Variety of Smaller Schools

The Weekday Hebrew School is the successor of the Talmud Torah.
Meeting three or four times a week, this school is not as intensive as its
predecessor. However, it has tried to maintain a curriculum similar to that
of the Talmud Torah, with an emphasis on Hebrew , Bible and the prayer
book 196 Another difference is that the Hebrew School, unlike the Talmud
Torah, is usually associated with a synagogue.'%7 The founders of the
Weekday Hebrew School conoe!ved of this school as a combination of the
“Old World” and the “New Wodd" in order to produce a true Jewish
American educational institution.

Another less influential school is the Yiddish school. Started in 1910,
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this type of school actually consisted of a “three-pronged system ... - the
national-radical schools of the /dish-Natzionaler Arbeter Farband (The
Jewish National Workers Alliance); the Scholem Aleichem Schools of the
Poalei Zion; and the Arbeter Ring (Workman's Circle) schools.”™% These
schools were similar to the Talmud Torahs in that they were supplementary
schools conducted in separate, community-backed institutions. However,
the curriculum was different. The teachers in these schools stressed the
Yiddish Ia{iguage with courses in Yiddish literature, Yiddish folk songs and
Yiddish folk dances, as well as Jewish history and current events.109
These schools never attracted many students. With its emphasis on a
language and culture which was not only dying, but also un-American, .
most new immigrants stayed away from this type of Jewish school.

In the late nineteenth century, the German Jews organized “mission
schools” in many cities across the country. These schools catered to the
children of the poor. They had two purposes, the first being to teach ethics
and refinement to poor children, and'the second being to counteract the
work of Christian missionaries.’10 In New York City, for example, the
control over these schools was held in the beginning by a joint effort of the
congregations within New York City, but later was taken over by the
Hebrew Free School Association.!!! Eventually, these schools failed,
mainly through lack of ﬁngr_apial support.

For the wealthier Jews in the mid to late nineteenth century, a
special type of Day School existed. The private boarding school offered an

1085chiff, Contemporary.... p. 116.
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opportunity for these children to associate with others within their own
religious socio-economic standing. Like the other Day Schools, the
curriculum consisted of a combination of secular and religious courses, but
eventually the emphasis moved to the English subjects.12 These schools
were more exclusive than the others and thus did not ever achieve long-
lasting status.

ional ization

In the early decades of the twentieth century, various communities
across the country established Bureaus of Jewish Education. The first one
was founded in New York in 1910 by Dr. Samson Benderly. “For the first
time in the history of Jewish education in America a major Jewish
community officially recognized its responsibility for Jewish education and
thereby set a new pattem for other Jewish communities and organized
American Jewry as a whole.”13 Dr, Benderly's goals were extensive. He
established programs for the education and licensing of teachers,’14
organized a survey of the educational institutions of that time!15 and wrote
the first modem textbooks for Jewish children.11® These first Bureaus
succeeded in pulling together the educational community for the benefit of
the children. '

The teachers also haz .associations. In the 1930s and 1940s, the
large Jewish communities established teachers organizations for those

Jéwish Educational Association of New York City, 1937), p. 35.
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who taught in a variety of schools. Eventually, the religious movements
also organized associations for school principles and supervisors.117
These groups, such as the Conference on Alternatives in Education, and
the National Association of Temple Educators, all provided the individual
educator with the opportunity to interact with other educators and take
advantage of collections of education materials.

The National Council for Jewish Education was established in 1925.
This orga?jzation attended to the specific needs of educators such as
“executives) supervisors, textbook writers, training school instructors.”18
Offering conferences for the discussion of theory and research, this
organizatior; was invaluable to upper-level educators.

In 1939, leading educators from around the country gathered
together to establish a new organization.''® The American Association for
Jewish Education combined the efforts of several other groups in order to
present all types of educators with a variety of opportunities. The members
of this organization were both professional and lay people. Among its many
goals, the AAJE wished to coordinate all of the educational institutions and
organizations in America.'20 The American Association for Jewish
Education attempted to reach all those involved in Jewish education as an
over-all educational center.

The three major religious movements also established educational
organizations. The Orthodox movement established a number of special
committees on education within its larger national organizations'2! The
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Conservative Rabbinical Assembly, the Teachers Institute of the Jewish
Theological Seminary of America, and the Education Department of the
United Synagogue co-operated in forming a special Commission on
Education in order to aid in the development of curriculum and the
publication of textbooks and educational materials.'22 One of the first acts
of the Union of American Hebrew Congregations in 1873 was to set up a
religious school committee to help those congregational schools affiliated
with the Reform movement. Out of this committee grew the Hebrew
Sabbath School Union which eventually developed into the Commission on
Education directed by Dr. Emanuel Gamoran.123 The aims of all of these
committees were to unite the Jewish schools within each movement and ~.
give them as much help as possible in the areas of programming,

curriculum development and professional improvement for the educators.
Conclusion

American Jewish education is a combination of traditional Jewish
values, European educational institutions and American society. Most of
the history shows Jews who retained the values expressed in the Bible and
Talmud. As long as these people were able to survive in the new
environment and feel comfortable, they sét up institutions in order to fuifill
the commandments to teach their children. They recognized the
importance of instilling a Jewish identity even within a society in which they
were allowed to live with other types of people. This they strove to do from
early in their existence as a group in America.
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In order to achieve this goal, the American Jews adapted the specific
institutions they knew from their homelands. Until public schools became a
requirement in America, parents could send their children to cheders or
private melammdim all day for their Jewish education. Once secular
studies became mandatory, the Jews either changed these institutions so
that they would fit the requirements, or sent their children to public school
and Jewish supplementary school. This development caused a great
debate among both parents and educators. Some felt the old institutions
were best fo} the education of their children. Others felt it was important to
leam about American society and its customs through the public schools.
Most Jews wished to become true Americans, sending their childrento .
Hebrew Schools and Sunday Schools, as opposed to the cheders and Da;
Schools.

In recent times, the debate has continued. Because of the conditions
of the public schools, the number of Day Schools has increased. However,
the strengthening of the congregations has also affected the educational
system. Many Jews take advantage of the opportunities offered by the
synagogues and send their children to the supplemental schools affiliated
with them. Many outside forces, such as the birth rate and the
suburbanization of the Jews, will continue to have strong influence on the
choices Jewish parents make for the Jewish education of their children.



CHAPTER 4: A HISTORY OF THE JEWISH SUNDAY SCHOOL
Introduction

Even though the Sunday School system of Jewish education began
in the 1830s, by the tum of the century, it had become a very popular
option within the Jewish educational system. This type of schooling offered
Jews the opportunity to receive their Jewish education in only one session
a week, with fime off for holidays and summer vacation. By sending their
children to a S8unday School, Jews were able to imitate their Protestant
neighbors, an important point to immigrants who were trying to fit into the ™
general American society. In addition, the smaller amount of time spent in
supplementary school seemed more appropriate for Reform Judaism with
its desire for less Hebrew and texts. For these main reasons, the one-day-
a-week school developed into a very important type of educational
institution in America. '

The History of the Sunday School

A problem developed in the 1830s within the realm of Jewish
education. Many of the children of the poor were not receiving any! This
was recognized by Reverend Isaac Leeser and Miss Rebecca Gratz in
Philadelphia. In order to combat this problem, they organized the first
Sunday School for “free instruction in Jewish history and related
subjects.™24 This school was open to the community in an effort to offer at
least a minimum form of education. Miss Gratz had no Jewish text books

128onor, p. 465.
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or set curriculum until Leeser published his Catechism and dedicated it to
her.125 She would open the day with a prayer which the children would
repeat after her. She would then read a chapter from the Bible and conduct
a session of questions and answers on such subjects as the Jewish
holidays and religious practice.126 This system of the communal Sunday
School was adopted during the next several years by communities in
South Carolina, Richmond and New York.127

A few monthscafter the establishment of Rebecca Gratz's Sunday
School, the first cong;egational Sunday School was established in
Charleston, South Carolina with the help of Miss Gratz.128 Most of the
teachers in the congregational Sunday Schools were volunteers who were
directed by the Rabbi of the synagogue. The curriculum consisted mainly
of the study of religious beliefs and biblical hiStOI')‘I. The course, which
usually lasted three years, culminated in the newly developed ceremony of
Confirmation.2? These schools could be found attached to synagogues in
numerous cities like Richmond, Virginia and New York City.130

The Sunday School did not attract the more wealthy Jews until a
couple of decades later. Once the German Jews became more
acculturated, they began to notice their neighbors who were sending their
children to religious schools on Sunday momings. Rabbi Isaac Mayer Wise
was one of these Jews who felt that;
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Jewish religious education ... was the province of the
congregational Sabbath School. The time and place of
the school's meeting, obviously borrowed from the
model of the Protestant Sunday School, were clearly
designed to prevent accusations of Jewish separatism
and to insure the possibility of Jewish involvement in the
life of the larger community.131

So the Sunday School format attracted Reform Jews. Without the need for
the children to leam Hebr(é'w, as the Reform Jews had dropped the Bar
Mitzvah ceremony, it was not necessary for their education to be greater
than that offered by the Suﬁday School. During the late 1800s and early
1900s, the Sunday school remained the province of these more affluent
Jews since the Eastern European Jews either were not wealthy enough to
live in those neighborhoods which housed the schools or were not satisfied
with the minimal amount of education they offered.132

Many congregations opened their own religious education
institutions as one-day-schools. In addition, some all-day schools were
converted into two-day-a-week schools with sessions on Saturday and
Sunday. Eventually, these schools removed the Saturday sessions and
became Sunday-only schools.133 In 1882, the Union of American Hebrew
Congregations stated that of the 91 schools affiliated with their
organization, 81 held sessions only on Safurday and Sunday momings. By
the tum of the century, most of these had reduced the number of their
sessions to one.'34 This type of religious education became very widely
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attended by the wealthier American Jews.

By this time, however, some already recognized the downfalls of this
type of educational system. There were two main complaints. The first had
to do with the teaching staff of the schools. In most of these schools, the
teachers were volunteers who had recently graduated from the same
school. Their obvious lack of advanced Jewish knowledge was seen as a
hindrance to the development of educated Jewish children. The second
complaint dealt with the decreasing importance shown to Hebrew in the
curriculum.35 Nevertheless, ni"ore and more Sunday Schools were
opening their doors.

During the early 1900s, the organization of the Sunday School
schedules across the country were very similar. Typically, the program
would last four or five years for 34 weeks and two and a half hours a
day.13 The set-up was adapted from that of the public schools system.
Each child was placed into a classroom depending upon their age or
ability. There was one teacher for each class who was responsible for
teaching the curriculum using textbooks and other materials appropriate for
the class.'37 Most of the Sunday Schools held an Assembly in which the
Rabbi would lead the whole school in the singing of some hymns, and the
recitation of a Biblical passage, and would give a sermonette.!38 Then the
teacher would conclude the day with the teaching'of Jewish history, rituals
and Bible stories.

The educators began to modify the Sunday School in the 1930s.
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More of the teachers, by this time, were paid for their efforts. This did not
necessarily mean that the teachers, however, were more capable in their
ability to teach Jewish material.13? Although this type of educational
institution remained mostly within the realm of the Reform congregations,
there were more and more Conservative and Orthodox congregations who
were introducing it to their parents. The leaders of these synagogues
recognized that more of their congregants were not availing themselves of
Jewish schools which were held several days a week because of their
involvement in more extra-curricular activities.'40 They had no choice but
to include the option of a one-day-a-week school. On the other hand,
“more than 20% of the Jewish Sunday schools in the country ha[d] added
one or two weekdays to their schedules” in order to increase the curriculum
to include such subjects as Hebrew and Jewish currents events.'4! More
Sunday Schools were offering high school departments.142 The Sunday
Schools across the country were beginning to show signs of maturation
and development.

After World War |l, there was a rapid growth in the number of
children attending a Sunday School in their city. This came about because
of the increasing numbers of Jews moving to the suburbs where they
became more aware of the customs of their Christian friends and
neighbors. There was also a larger number of people joining synagogues
at this time. Subsequently, they sent their children to the school affiliated
with the synagogue which often tumed out to be a Sunday School.143 The

139Chipkin, p. 53.

140 judah Pilch, “Changing Pattems in Jewish Education”, Jewish Social Studies Volume, 21,
Number 2 (April, 1959), p. 99.

141Chipkin, p. 90.

142)hid., p. 65 - 66.

143ackerman, “Jewish Education..”, p. 5.

51



children who attended these would stay in them for a longer period of time
than those who attended other types of Jewish schools. The majority of the
children in the Sunday Schools were of the pre-school and kindergarten
ages. Most Day and Weekday Schools did not offer classes for children of
these years. There was also, in many of the Sunday Schools, a
requirement in which the children had to attend at least two years of school
before the congregation allowed them the opportunity to participate in a
Bar Mitzvah oemrnony.‘? As an institution, the Sunday School system
was becoming a large entity.

During the 1970s, the number of children attending a Sunday School
began to decline. In the e:'atriy part of the decade, Orthodox and
Conservative synagogues were offering this type of schooling as an option
for their parents. The children who took advantage of this opportunity were
either those who were unable or unwilling to take a more intensive type of
education, or those who were too young to appreciate a more extensive
curriculum.'45 As the decade continued, researchers found that there was
a decline in the enroliment figures in the one-day-a-week school. For
example, in 1976, the total enroliment was estimated at about 400, 000
children, which was down 50, 000 from 1971.146 Although the Sunday
School was still the prominent type of educational system within the
Reform movement, fewer of these schools could be found within the
Conservative movement, and almost none could be found in the Orthodox
movement.147 Even within the Reform synagogues, the educational
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options offered were increasing. Educators made Hebrew Schools an
integral part of their system. This did not, however, affect the number of
children who continued to attend the Sunday School since they were
treated as completely separate institutions, especially with regard to the
curriculum of each.148 This did mean that the numbers of those children
who only attended religious school once a week decreased.

This trend has continued into the present. Surveys conducted in the
mid-to-late 1980s showed that of the total enroliment of American Jewish
children in religious schcfbls, the enroliment of those attending one-day-a-
week schools dropped from 42% to 25%.149 This decrease can be
accounted for by a number of reasons, some demographic and some
inherent in the nature of the school. Many Jews, as is the case with many
Americans, are simply having fewer children. This will have a direct effect
on the enroliment of all types of religious educational institutions. In
addition, the minimal amount of education available in this type of school
has become increasingly more disturbing for parents who wish to give their
children more knowledge about their cultural identity. With the shift in
America away from the “melting pot” concept towards the idea of a
“mosaic”, Jewish parents want a more intensive educational experience.
However, because of the continued involvement of their children in other
activities, the Sunday School remains the mo,st popular form of general
Jewish education in America. =
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The Teachers of The Sunday School

In the early years of the Sunday School, the teachers, mostly
women, were volunteers who had just graduated from the same school.
Thus, the situation presented itself in which sisters were teaching their own
slightly younger siblings. The young teachers were immature,
unknowledgable and untrained in teaching methods.150 As the schools
became more numerous and sophisticated, the situation changed.
Eventually, the schoolgpaid their teachers. Being a very part-time venture
meant that, although they were receiving a salary for their work, this salary
was very small. Most of these teachers had no formal training in either
general pedagogical methodology or specific Jewish information.!51 These
women chese to teach either to supplement the salary of their husbands or .
as an addition to another full-time job of their own. Teaching in a Sunday
School always has been considered a supplementary position by the
teachers, the congregation and the parents, and this meant that they had
low status within the Jewish community and synééogue.

The administrator or principal of the school, on the other hand, is
often considered a full-time or half-time position. Some congregations take
advantage of the skills of the rabbi as the administrator, while others hire a
person who is more pedagogically mowledgeable ) 1988 survey showed
that in general, the principals of the SundaySd'\oo!s had at least a
bachelor's degree with ten percent having eamed their doctorates.
However, most had little or no formal Jewish educational background.152

150pushkin, Jewish Education in New York City, p. 280.

'51Dushkin and Engelman, Jewish Education ... p. 114.

152pyvin 1. Schiff and Chaim Y. Botwinick, Jewis! bplemen ch
wmvmmammam«mv«x 1988)
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Their position within the synagogue hierarchy was placed below the rabbi
and the cantor.153 Although the Sunday School is considered one of the
main activities of the congregation, both the teachers and the
administrators are given little pay and are not expected to have received
much in the way of formal training in Jewish education.

The Organizations for the Sunday School

There has been" one major organization exclusively established for
the betterment of the Sunday Schools across America. This agency went
through a number of ch;nges from its inception in 1883. The Hebrew
Sabbath School Union began in order to unify all of the Sunday Schools
affiliated with the Union of American Hebrew Congregations of the Reform
Movement. Its first act was to gather information about the schools. It also
published a series of materials and lessons in an attempt to coordinate the
curricula of these Sunday Schools.’34 In 1903 the Union was reorganized
into the Department of Synagogue and School Extension. With the aid of a
committee of rabbis known as the Commission on Jewish Education, this
organization continued its efforts in coordination. It published a number of
text books and helped smaller Jewish communities establish their own
religious educational institutions.55 For over a century, the Sunday
Schools within the Reform movement have been united under this

organization.

p. 70.

153ackerman, “Jewish Education ...", p. 10.
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Expectations of the Sunday School

A number of studies have been conducted in order to determine
what both the educators and the parents expect out of the Sunday
Schools. In the beginning, the congregations felt that it was important that
the education they offered to the children would be relevant to their lives as
American Jews. They alsoc were competing with each other for members,
so0 they had to make gheir own school more appealing than any other. The
directors of the schools set up the curriculum in order to fulfill these goals.
They felt that their major aim was to “prepare the children for
congregational life, for understanding the synagogue service, and for
meeting the problems intelligently which American Jewish life brings.”56
They taught the courses in English and guided the students toward a
successful Confirmation ceremony. Through this type of minimal
educational experience, the congregations felt they would be able to attract
the most Jews.

More recently, there has been a change in the desired goals for
religious education. In a study conducted in the late 1970s, “100% of all
educators ranked ‘affirmation of Jewish identity’ among the five most
important goals that religious schools set for their students.” Except for the
fact that they also ranked learning about the celebration of Shabbat,
festivals and life-cycle events within the top five, the other goals related to
attitudes of the Jews.157 This was just one study among several which
demonstrated the shift in educational aims from acquiring knowledge to




acquiring the appropriate values for a productive Jewish life.
General Reactions to the Sunday School System

There is a general acceptance that the Sunday School type of
Jewish school will continue to be a major institution in religious education.
It consists of a number of characteristics which allow critics to appreciate
the Sunday School. it is considered the most inexpensive type of religious
schooling. Housed in fhe congregation, paying little or nothing to its
teachers, and sometimes directed by the rabbi, there are few expenses
involved in the running of a Sunday School. It does not seem foreign to the
student. As they watch their Christian friends spend their Sundays in
religious schools, the Jewish children feel that they can fit into their
surroundings.!5® The Sunday School has demonstrated its ability to retain
students for a longer period of time than other schools. “Most of the
children stay for more than four years.”159 Because of the smaller number
of hours per week the student is required to be in class, the average
attendance runs higher in the Sunday School.18 The convenience of the
Sunday School is not the only reason many hold this type of religious
school in high esteem, since it also offers inexpensive religious education
in an atmosphere compatible with the Christian society.

One can find many people, educators, parents and children, who feel
just the opposite, that the Sunday School is a failing educational institution.
It is interesting to note that this reaction is not new. As early as the mid-

158Greenstone, p. 113 - 114,

159Hertz, p. 34.

180R0on Wolfson, “Many Families, Many Models” Jewish Education News Volume 14, Number 1
(winter, 1993), p. 26.
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and late 1800s, only a few years after the establishment of the very first
* school of this type, several Jewish leaders expressed this sentiment. For
example, Rabbi Bernard Drachman, in 1890, stated: “[The American
Sunday School] is notoriously inefficient or a mere farce, and its graduates,
upon leaving it, find it easier to forget than it was to acquire the indifferent
smattering of knowledge taught within its precincts.” 161 Rabbi Drachman
was just one who recognized from the start that Sunday Schools were
deficient. ¢

These expreséions of negative feelings are not unfounded. There
are obvious dangers. within the system as it has been conceived. The goals
of the schools range from teaching the child at least the minimum to
perform successfully at either a Confirmation or Bar/Bat Mitzvah ceremony,
to the development of a positive attitude towards their Jewish identity.
Many fear that, even if the Sunday School is able to achieve these goals,
they are not sufficient to “stem the tide of assimilation or to reverse the
process of erosion of Jewish identity within the younger generation.” 162
Some even feel that this type of educational institution may result in a
negative attitude in its students. Nissan Touroff expressed this sentiment in
his article “Jewish Education for the Moment or for the Future.” The
superficiality of the education received in a Sunday School, he stated, must
leave the children with the feeling that Judaism does not deserve an
intensive education, and can exist and even grow without it. “In most
instances (if not in all) it is bound to leave an unpleasant after-effect, a
memory of time wasted to no purpose and of effort that ended in a void.”

W‘Quotodemarp

W(NQWYkaMAmMJmhMu 1976),p 6.
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163 These feelings are indicative of the often negative reaction which can
be found regarding the Sunday School type of Jewish education.

Problems Inherent in the Sunday School

The first and most obvious problem within the Sunday School
system is the amount of actual time the students spend in school. In
Gertman's study in ¥979, he looked at 195 Reform religious schools. He
found that the vast ma;onty of the schools met for one session a week for
between thirty and thirty-two weeks per year. Most of these sessions met
for two hours.184 This meant that most of the students in his study ideally
attended religious school for sixty to sixty-four hours a year. This does not
even take into account the number of times a particular student may be
absent due to iliness or outside activities. If a child remains in school for
seven years, until the completion of the Bar or Bat Mitzvah ceremony, this
adds up to about four hundred and twenty hours of Jewish education within
the child’s lifetime. Even if the child continues on until after Confirmation,
this only adds another three years to the estimate. Thus, many children
end up with only six hundred hours of religious schooling. Harold
Himmelfarb, in his study through the Institute for Jewish Policy Planning
and Research of the Synagogue Council of America, found that:

163Nissan Touroff, “Jewish Education for the Moment or for the Future” Jewish Education Volume
16, Number 3 (May, 1945), p. 31.
184G ertman, p. iv - vii.
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Jewish schooling does not begin to have an impact in
adult religious involvement until there have been at least
2,000 hours of schooling and the amount of impact is
not statistically significant until 3,000 hours of schooling
have been obtained.165

A comparison of these numbers indicate a severe problem within the
majority of schools in the Reform movement.

The part-time aspect of the Sunday School has even more of an
impact than the Himmelfarb study indicates. Not only are the students not
participating enough in the direct leaming process, but the teachers are
also affected by the few hours in which they have to teach. Teachers have
a very limited ability to develop long-term relationships with the students,
the parents and even the director of the school.188 Thus, the teachers are
not able to be completely effective in the way in which they maintain
discipline and command respect within the classrooms.

Although many have worked on various curricula across the years,
there still exist many difficulties. Related to the problem of the lack of time
within the system, it is difficult to teach children all there is to know about
the richness of Judaism in the Sunday School environment in so few
hours. Many subjects are treated in a cursory fashion, if at all. The
teachers find that because of this the students must be retaught many of
the things they had been taught the year before. In addition, the amount of
Hebrew taught is generally only enough to perform in a successful Bar/Bat
Mitzvah ceremony. “A knowledge of Hebrew, sufficient to enable one to
read the prayers intelligently and to understand the Bible in its original

165Harold S. Himmelfarb, “Jewish Education for Naught - Educating the Culturally Deprived Chikd™
Analysis Volume 51 (September, 1975), p. 7.
186Schiff and Botwinick, p. 67.
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tongue, cannot be imparted in one session a week, thirty session a
year."67 The curriculum of the Sunday School, regardless of the changes
which educators instituted, remains one of the major problems of the
Sunday School.

The staff of the Sunday Schools present a further problem. As was
discussed earlier, most of the teachers lack the appropriate Judaic
background to effectively instruct the students. This sometimes holds true
for the director as well. If the director happens to be the rabbi or cantor of
the congregation, wﬁ’a obviously has a large amount of Jewish education,
he or she often does not have enough pedagogic knowledge. This can
affect the teaching staff as well as the students. “Most teachers feel that
their principals are more comfortable and competent in their administrative
roles than as educational supervisors.”®8 The part-time aspect of the
school can only attract teachers who are committed as Jews to the
furthering of the Jewish education of childen, but are not, in the main,
professional Jewish educators. .

Another problem with the Sunday Schools lies with the parents.
There is generally a low degree of involvement on the part of the parents,
both with the school directly, and outside of the school. Gertman’s study
showed that “there is a general dissatisfaction among Reform educators
with parental involvement in the program of the religious school.”69 Very
few parents participate, even when invited, to class or school-wide events.
In addition, many parents show little awareness of the educational
activities of their children, despite the efforts some schools make in
informing the parents of what occurs within the school. Some parents also

167Greenstone, p. 114.
168gchiff and Botwinick, p. 72.
168Gertman, p. 22.
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allow their children to miss a day of Sunday School every so often for
various activities such as football games or birthday parties. Both the lack
of parental involvement and the amount of permitted absences from class
demonstrate to the children that these parents do not hold Jewish
education in high esteem. If the parents feel this way, the children will also
feel this way. This attitude presents another problem which stands in the
way of the success of the Sunday School.

Finally, and perhaps most importantly, the expectations of the
Sunday School hav&peoome more than the institution is capable of
handling. The goal of Jewish education has expanded from teaching the
children how to read the Bible and recite the liturgy to developing a a
strong Jewish identity. The school was originally geared toward plain
instruction. Thus, the teachers were only expected to be able to give to the
children the information necessary to understand a certain subject. In the
same light, the curriculum was developed to aid the teacher in this task.
Today, because of the lack of parental knowledge about their own
Judaism, the schools are also expected to induct the children into the
culture of the Jewish society. This addition to the goals of the Sunday
School has overburdened it. There is too much the Sunday School must do
for the Jewish child and too few resources with which to do it.

From its inception, the Sunday School has been the choice of many
parents for the Jewish education of their children. The Jews wished to fit
into the surrounding environment. Other religious institutions, such as the
Talmud Torah, Hebrew Weekday School and Day School, seemed foreign.
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Either they did not offer the children the opportunity to attend public
schools like other Americans, or they prevented the children from
participating in extra-curricular activities with the other children. It also felt
awkward to these parents, especially as they moved into more integrated
neighborhoods, to watch the children around them leave every Sunday
moming for religious instruction as their children remained at home. More
American Jews joined synagogues which offered their congregants the
cheapest and most convenient educational experiences. The Reform
movement, which wéq growing, leaned towards the idea that intensive
education was not necessary since the services were performed mainly in
English and the traditional texts were not used very often. These general
trends in the social and religious activities of many American Jews brought
them towards the recognition of the value of the one-day-a-week religious
institution.

As valuable as the Sunday School seemed, there were also many
disadvantages. Many professionals began to wonder how children would
be able to receive a high enough level of Jewish education in a couple of
hours a week. Part-time education seemed to lead to a part-time mentality
and part-time expectations on the part of the parents, the children and
even the educators. The curriculum seemed to have been reduced to only
the essentials. The teachers received such a small salary for their efforts
that they often placed this job low on-their list of priorities. The staff had
little time to spend on developing strong relationships with the students or
expanding their own small amount of Jewish knowledge. The parents
demonstrated to their children, in a variety of ways, their lack of respect for
the Jewish educational system. And while the school developed more
problems, the Jewish society added yet another expectation for its
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success. It seemed that in order for the Sunday School to become a
success in achieving its goal of identity formation, all of the problems
needed to be solved. With this overwhelming task, the Sunday School at
the same time seemed very promising and a great disappointment.
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CHAPTER 5: FAMILY EDUCATION: AN ATTEMPT TO IMPROVE UPON
THE SUNDAY SCHOOL

Introduction

As was discussed in the previous chapter, educators and parents
alike found the institution of the Sunday School unsuccessful. The children
complained of boreddm, the teachers complained they received no support
from the parents and the parents complained their children had no true
knowledge of Judaism.-Many students dropped out of the Sunday School
after their Bar or Bat Mitzvah ceremony without having gained more than a
minimal amount of information about their religious identity. As adults,
those who had attended Sunday Schools felt they knew very little about
their Judaism, its holidays, beliefs or rituals. The Sunday School from its
inception until today has been, for many, a failure in achieving even the
simplest goal of producing educated Jews.

This condition has been very frustrating for those educators involved
in the various Sunday Schools across the country. Most attempts to
remedy this overall problem, as well as the problems which have
contributed to the failure, have been on an individual basis, each school
working on its own. Schools have tried a iumber of programs. Some
schools have encouraged parents to become more involved in the school
through membership on the school board, parent visitation days,
correspondence between teachers and parents and a regular schedule of
report cards, for example. There are requirements found in many schools
with regard to the number of years a child' must attend school in order to be
allowed to become a Bar or Bat Mitzvah candidate. Some schools have
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opened up pre-school programs on Sunday momings in order to extend
the time children attend a religious educational institution. The content of
the curriculum in many schools has been expanded to include such cultural
activities as Jewish music, art, newspaper and cooking. Some schools
offer financial incentives to the teachers in order for them to receive more
Jewish education through such programs as the national Conference on
Alternatives in Jewish Education conventions and local in-service sessions
offered by the Bureau of Jewish Education. These are just a few of the
programs many educators have introduced in order to improve their
schools.

Unfortunately, these programs have thusYar been unsuccessful.
Most parents can not be members of a religious school board. The number
of hours added because of requirements or an additional year or two is
insignificant. Many teachers do not take advantage of opportunities for
professional growth. These suggestions consist mainly of one or two time
events wfihin a single school which do little to make changes in the overall

system.

lewish Family Education: A Definiti
’ In the past twenty years, a new concept has begun to take shape in

an attempt to rectify the problems within the current Jewish educational
system, especially as regards the Sunday School. Jewish educators
remémbered the value placed traditionally on the family as educator. In the
past few decades, these educators noticed that the family had given up
(either purposefully or because of a naiveté about thier own Judaism) their
responsibility to educate their children in the way of Jewish life. In an
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attempt to return the responsibility of education back to the parents, Jewish
family education was developed.

Jewish family education is a concept that is founded on the idea that
Jewish education is necessarily done within family units utilizing all
generations available. This should be enacted in informal settings, using
hands-on concrete, experiential methodologies encouraging parents and
children to leam from and with each other. The overall goal is a strong

«Jewish identity based on firm Jewish content. lts main assumption is that
j‘ewish education is not for children alone. Jewish family education offers
programming in which all members of the family are involved. A wide range
of information about various Jewish topics is taught, often in an gxperiential
setting. In order for a program to fall under this category, it should “involve
two or more generations of family members, have a clear Judaic content,
call for an elaborated educational methodology and extend over enough
time to make a potential difference in the life of the family.”70 As opposed
to family life education, family education does not seek to especially
address issues of the family, but rather to teach Judaism to the family.

There are many goals and objectives of Jewish family education.17
Several of these goals are short-term. Much of the program is geared
toward developing a cognitive understanding of Judaism which tends to be
the means to the larger, long-term goal of Jewish identity. These | will call
the short-term goals. One of these aims is to teach both children and their
parents about Jewish history and ritual. The program attempts to teach
enough about Jewish traditions and practice so that the families can begin

sl =]
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to perform these rituals in their own homes and feel good about doing so
in the process.172 And these programs bring the parents into the religious
school so that they can understand more about what their children do
during their Sunday momings. These are all important short-term goals.

The long-term goals of Jewish family education are even more vital
in reducing the problems associated with Sunday School education. Family
educators wish either to introduce or reinforce a strong Jewish identity in
doth the children and the parents. This strong identity, it is hoped, will lead
toa slowing down of the rate of both assimilation and intermarriage.173
Family education will “re-establish the Jewish family as the ultimate
conveyer of Jewish identity and the home as the primary setting for Jewish
living."74 In addition, through this program, the leaming that does occur in
the Sunday School can be further reinforced in the home, producing a well-
educated child. Through the achievement of these goals, Jewish family
education will be able to expand the power the Sunday School has in
teaching children about Judaism.

More specifically, Jewish family education addresses a number of
vital Jewish topics. Many programs have already been developed. These
include the teaching of holidays so that families can participate in them
more fully in both the synagogue and the home. There are also programs
which educatﬂgmiﬁes about the role Jews have played in world events,
both in the past and the present. The experiences may be in conjunction
with the school curriculum or completely independent from it. They also

172Norman Linzer, “Translating Conceptions of Jewish Family Education into Practice” m
Education Volume 59, Number 3 (Winter, 1993), p. 7.

173bid,, p. 7. _

174 )anice Alper, Jo Kay, Susanne Heiman, and Joan Davidson, “Family Education - A Challenge
to the Educaitonal Environment”, paper presented at a Conference on Altematives in Jewish
Education on August 21, 1991 in New York, p. 6.
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can be done in a parallel style in which the generations study the same
material in separate places, times or ways, or in an interactive style in
which the generations study together.17> Some of the events can involve a
recreational aspect as long as there remains a strong educational
component. The program must contain more than just a few scattered
events in order for it to be productive. And there must be definite Jewish
content to the program.176 A good Jewish family education program will
combjne all of these parts to make a whole which will help the school
achieve all of its goals for the children.

lheories Conceming Jewish Family Education .
-

Jewish family education was developed in order to combat many of
the problems of the popular institution of the Sunday School. Compared to
other programs, Jewish family education is capable of doing just that. In
order to back up this claim, there are several theories regarding family
education which explain each of the problems inherent in the institution of
the Sunday School and how Jewish family education can solve them.

A strong Jewi;l; identity is important for a number of reasons. It is
believed that those who understand who they are as Jews and the values
and ethics which are involved in a Jewish identity are less likely to
assimilate into the general culture. The acceptance among children of the

175 anice P. Alper, ed., Leaming Tog - ok on Jewis
Colorado: Mminﬂmm Inc 1987) p.7.
178Reimer, “Family Education”, p. 179 - 180,
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importance of Jewish knowledge and values

may later affect the behavior of Jewish adults in such
matters as religious observance, the ties to the Jewish
community, the choice of a marital partner from within or
without the Jewish group, the religion of the offspring,
and whether or not he later will be given a Jewish
education.177

l{ot only will a strong Jewish identity affect a person during their adult life,
but it also will touch them during their childhood. A child must understand
who he or she is before they can absorb and utilize any information they
receive from their religious education. Without an attachment to ~Iludaism.
any information teachers may present to a child will seem irreleva‘r:t.
“Children go through the motions of attending religious school and
becoming Bar or Bat Mitzvah, but they see no meaning or purpose in these
actions and drop out of supplementary school shortly thereafter.”78 Thus,
a strong Jewish identity is necessary not only for the child as an individual,
but also for the child as a student.

For these reasons, it is important that there be an attempt made at
formulating a strong Jewish identity in Jewish children. As the major source
of Jewish interaction and information, this responsibility has fallen to the
school. Both parents and educators expect the school to develop “a deep
sense of identiiihgétion and participation in the shared experience of Jewish
community life and in the historic culture which links [Jews] one with

177Sergio DellaPergola and Uziel G. Schmelz, “Demography and Jewish Education in the
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another and with the Jewish past.”17? This is a major responsibility taken
on by the Sunday School .

The question remains whether the Sunday School is capable of
fulfilling this goal. A number of studies have indicated that the answer to
this question is “no”. A survey done in New York in 1987 of supplementary
schools showed that “schools do not include Jewish involvement and
attitude formation as explicit aspects of the curriculum and do not succeed
indmplementing them.”180 Steven M. Cohen did another study examining
the Jewish identification of students of several different types of religious
schools. He examined such categories as Ritual Orientation, Subjective
Commitment to Judaism, and In-group Dating. He found that those.with
more intensive schooling score high more often than those with only part-
time instruction. He also discovered that “respondents with only Sunday
School education and those with no formal religious education were found
to be generally undifferentiable in religious background and current

attitudes.” 81 These are just two of the many studies'82 which demonstrate
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Jewlsh Studles BrandaosUnrvorsﬂy 1987 Harold S. H:mmeifarb “The Impact of Religious
Schooling: The Effects of Jewish Education Upon Adult Religious Involvement,” Unpublished
Ph.D., Dissertation. The University of Chicago, 1974, Harold S. Himmelfarb. “Jewish Education for
Naught - Educating the Culturally Deprived Child" Apalysis Volume 51 (September, 1975), Harold
S. Himmelfarb. “The Non-Linear Impact of Schooling: Comparing Different Types and Amounts of
Jewish Edl.ncatm wmmvm 42 (April 1977) Jewish Community Federation

Community Fodarataonofﬂocmsler. 1978 Da\ndSchoem ExplmmngJemshStl.dem Failure
i ppology and Education Quartery Volume 13, Number 4 (1982), Ron




the ineffectiveness of the Sunday School in developing strong Jewish
identities within its students.

The reason for this result has been explored in an attempt to remedy
the situation. Both Geoffrey Bock and Harold Himmelfarb have run
statistical analyses on the number of hours necessary for a student to
attend a school in order for it to be effective in developing a strong identity
in the child. This they did because they and others found that “all other
facfo.rs being equal, those people who have spent ‘more hours’ in Jewish
class.rooms are more religious, more involved in informal sbcial networks
with other Jews, feel more knowledgeable about Jewish culture and are
stronger supporters of Israel.” Just being in a Jewish setting for longer
periods of time influences the Jewish identities of children.183 Specifically,
Bock and Himmelfarb wanted to know the exact number of hours a child
needs to attend a religious school in order for it to affect their beliefs and
actions as adults. Bock found a threshold of 1000 hours,'84 and
Himmelfarb found one at 3000 hours.185 Himmelfarb also discovered that
the number of years one attends a religious educational institution has an
additional effect on Jewish identity. “Supplementary forms of Jewish
education do not affect adult religiosity unless they last for more than 12
years (an average of 15.6 in this sample.)"186 Both studies showed a
significant impact of the length of time a child spends in a religious school
on the strength of the Jewish identity of that child.

In light of these studies, it is easy to understand the failure of the

Wolfson, Shall You Teach Them Dilligently? Los Angeles: Unwsrsﬂycf..ludamm 1983
183Geoffrey E. Bock, “Does Schooling Matter?” in Jewish Educs d Jewish Identity:
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184jhid., p. 6.
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Sunday School to have an appreciable effect on the development of
Jewish identity. Even in a generous calculation, leaving out the highly
probable situation of a child's absence from school a few times during the
year, no Sunday School is able to reach even Bock’s smaller threshold
number of 1000 hours. In addition, it is extremely rare that a child attends
at least 12 years of Sunday School. The Sunday School type of Jewish
education simply does not offer enough hours of educational interaction for
it to achieve its expected goal of developing strong Jewish identities within
its students.

™ Jewish family education is one important way to remedy this failure.
Through the additional educational hours that the program offers+a retreats
and evening sessions, a school may be able to reach the goal of 1000
teaching hours within the year. In addition, since the parents would
eventually take the information and re-teach it at home, the children would
be receiving even more time in an educational setting. This is especially
true since the child, regardless of the type of educational setting, spends
more time in the home with the family than anywhere else. The potential
for additional time spent in a Jewish atmosphere leaming about Judaism is
tremendous when the time spent at home is added to the equation. Jewish
family education, both in its class time in the school and in its continuing
effect on the child in the home, can improve upon the Sunday School
which does not offer enough educational hours to the child.

In addition, the influence of the school on a child's Jewish identity
has been highly over-estimated. Research has shown that when one takes
into account all aspects of a child’s environment, the home has a much
greater impact on a child than does the religious school. This is true
throughout a child’s life. In the early years, the child imitates and adopts
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many of the values, practices and rituals of the family. From the intense
relationship a child has with his or her parents, an identity is developed.187
As the child grows into adolescence, the family remains the central role
model for religious identity.188 In fact, Bock found that, in terms of personal
Jewish observances and Jewish self-esteem, the home background is 1.3
to 2.4 times more important than Jewish schooling.18 The home contains
the greatest arena for the development of a Jewish identity, not the school.
<"l.'hese findings prove to be further support for the importance of
Jewish family education. The development of a strong Jewish identity is an
important goal for both educators and parents. People placed this
responsibility on the school. However, the home, not the school, should be
the arena in which Jewish identity is developed. Regardless of the work a
school may put into this goal, the fact remains that “individuals raised in
less Jewish home environments are likely to be less personally
identified.”'%0 The school must shift its goal so as to strengthen not the
identity of the child, but the idenfity of the family. By educating the family,
improving on its ability to perform the rituals and create the atmosphere
that will develop strong Jewish identities in the children, the school will
finally be able to succeed in its goal. A stronger Jewish family will lead to a
stronger Jewish child. Thi's can be accomplished through Jewish family

education. =
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The Pari-Time Relationship Between the Teacher and the Student

Every year a student enters a new classroom with a new teacher.
These teachers are low-paid or volunteer. Many times they are not even
members of the congregation. The teachers and students meet only for
two to three hours on most Sunday momings. The teacher is concemed
with ma!sing sure each student receives the appropriate amount of
inforrna‘ﬁon during the year. In addition, many students spend a significant
amount of their time without their classroom teacher, in music class, art
class, or i'eligious services. By the end of the year, the teacher often feels
fortunate to have known the names of the students and perhaps a little &
about their personal life. These conditions do not lend themselves to either
high level relationships or mutual respect. This can be detrimental to the
leaming process. It may be difficult to leam even the simplest information
from a person whom you do not know and with whom you do not feel
comfortable. This part-time relationship which exists between the teacher
and the student adds to the failure of the Sunday School in providing a
good Jewish education.

As a solution to this problem, Jewish family education can be helpful.
The program is designed so that the teachers, principal and Rabbi all
participate with the families. This gives the teacher more time with the
students. The informal setting also is helpful for a greater development of
the relationship between the teacher and child. In a more comfortable
atmosphere, engaged in more informal leaming, they can get to know one
another on a more personal level. Thus, once the teacher and students
retumn to the formal classroom, their part-time relationship has been able to
grow deeper. This will enable the teacher to be more productive in
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accomplishing the educational goals of the Sunday School.

in General

Too often teachers in the Sunday Schools find themselves listening
to students complain about attending religious school. The students show
little respect for the teachers or for the experience of learning about their
Judaism. While students engage themselves in disruptive behavior
stemmind from this attitude, they are not able to learn. The teachers and
principals recognize that the less a student respects the religious school,
the more he or she will ignore the information being given to them. This ~.
lack of respect, a major problem within the Sunday Schools, adds to its
failure.

Alvin Schiff and Chaim Botwinick were concemed about this
problem. In their survey of the supplemental schools in the late 1980s, they
examined the source of this disrespect. “The findings show that the attitude
of parents toward the Jewish education of their children and their
involvement in the school program are crucial to the leaming behavior and
attitude of their children.”1®1 The parents have a strong influence on how
the child feels about their Jewish education and those who work to
dispense it. Since many children see their parents simply drop them off at
school and pick them up again, they receive the feeling that the parents do
not respect the institution enough to become more involved. Thus, the
children mimic the disrespect their own parents express.

Jewish family education can remedy this situation. Instead of
sending their children to religious school, the parents are coming with them

191Schiff and Botwinick, p. 117.
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into the school. They are participating in school programs, showing respect
for both the educational system and the teachers. The parents send a
strong message to their children which says that they feel Jewish
education is vital for everyone. The children watch their parents leaming at
the same time and they “feel encouraged.”92 This joint educational
experience can change how the children feel about their Jewish education
and thus they will eventually begin to leam more from their teachers.

¢
Parental Involvement

For many years, teachers and principals have been disturbed by the
lack of involvement of parents in the Sunday School. Schiff and Botwinick
found that the parents feel that “they have neither the time nor the desire to
become involved in the school. For those parents who do express an
ongoing commitment to the school, most of their involvement is related to
Bar/Bat Mitzvah preparation."93 This is a very troubling phenomenon, one
which can bring a school closer to failure.

For many reasons, educators feel that a high level of parental
involvement in the religious school creates a better religious education for
the children. Participation in all aspects of the school, from the religious
school board to parent-teacher organizations demonstrates to the children
the value adults place Eh;religious education.®4 |n addition, involvement in
the school means that the parents, because they know what is being
taught to their children, can reinforce that education in the home. Parental
involvement in the schools can make a difference between those schools

182Hertz, p. 38.
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which succeed and those which do not.

Family education offers an important way in which parents can
become more involved in the Sunday School. The parents attend classes
with their children and get to know the teachers and the school in a more
intimate manner. By developing a stronger teacher-parent relationship, the
teacher can feel more comfortable asking the parents to participate in PTA
organizations or the religious school board. The parents also learn and
understand more about the materials their children are leaming in the
classroom. This enables them to work with the children at home. In this
way, the amount of time a child is leaming is increased. Simply by
involving the entire family in the educational process, the education of the
child is improved.

The Sunday School is a part-time venture. Teachers only work for a
few hours every week. Because of this, they do not receive much in the
way of a salary. Thus, many of the principals must accept any person who
is willing to teach for so little money. These people are generally those
who, although committed to their Judaism and driven by the desire to pass
on that commitment to Jewish children, do not have much Judaic
background. Some remain only a chapter ahead of their students. This has
drawn much criticism from those who expect a solid religious education
from the Sunday School.

Family education can help solve this problem in two ways. First,
since many of the programs are constructed so that the teachers as well as
the principal and Rabbi participate, the teachers will be receiving additional
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opportunities to leam about Judaism. This will inevitably help them in their
classrooms. Through family education, the parents also will gain more
knowledge about Judaism. Thus the parents will be able to act as a second
Jewish teacher for their children. This reduces the responsibility of the
teacher for the education of the child. By increasing the time teachers
spend in study and the number of “teachers” with whom the children
interact, family education helps to oo‘:at the problem of the lack of Judaic
backgl?und of many of the teachers in the Sunday Schools.

Generational Influences
Fauy

In the past, children leamed not just from their parents, but from their
grandparents as well. Living together in one home or one neighborhood, it
was often the case that children would visit their grandmother while making
a Jewish meal, or their grandfather while reciting the moming prayers.
From these experiences, the children received a vast range of Jewish
knowledge, values and feelings. Children leamed to respect their own
religion, to understand who they were and what made them Jewish. The
generations leamed from one another as they lived their Judaism.

This is not the case today. Many children live miles away from their
grandparents. “Historical liks to the Jewish past are not to be found in
intimate family settings for many of [the children.]"1%5 The children have
lost their Jewish role models. They do not have the chance to absorb the
culture and traditions of the Jewish family because of the loss of
intergenerational interactions. For many, the Jewish family is an entity of
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the past.

The conditions of the society can not be changed. The modem world
insists that many people live far removed from their extended family.
However, this does not mean that the lessons gained from the interactions
among family members must be lost. Jewish family education brings
different families together to leam from one another and experience
Judaism as one large family. It teaches those who have lost the tastes and
sounds of Judaism how to bring these sensorial experiences back into their
own ho(i‘nes. Although many have lost the influence of their grandparents,
they can begin again the tradition of passing down their Jewish identity to
their children. Family education can be the conduit through which that

"~y
tradition can renew itself.

The Condition of the Jewish Fami

The majority of the Jewish families today who send their children to
Sunday Schools are considered “culturally disadvantaged™.!% Most know
very little about Jewish rituals or traditions. Many know no Hebrew at all.
They attend religious events at the synagogue on a yearly basis. “While
the idea of family may still be important to Jews, Jewish parents know
much less about being Jewish, and their children see fewer and fewer
Jewish symbols, values; and activities at home.™97 This is the result of a
number of experiences through which the Jewish family has gone. As Jews
came to recognize the value of blending into the American culture, they
began to discard those aspects of their Jewish identity which seemed

196Schiff, Contemporary .... p. 162 - 163.
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different from their neighbors. They worked hard at becoming Americans
and thus lost much of the discipline of their Jewish life.198 Jewish families
also have become culturally deprived because of the conditions in which
many of them find themselves. As more Jewish families contain one
parent, the structure of the family becomes less stable and less capable of
producing children with strong Jewish identities.19® Many single parent
families are headed by women and these families are often more
economically disadvantaged than two parent families. For these families,
these iéwless time and energy to participate in Jewish rituals. In addition,
there are more parents who are either Jews-by-choice or non-Jews. These
parents did not experience in their childhood the cycle of Jewish holidays,
the family events or Jewish rituals. For non-Jews, their knowledge is “
minimal and thus they are not able to pass down a strong Jewish identity to
their children.2% For all of these reasons, many Jewish parents are not
knowledgeable enough to aid in the Jewish education of their children.

In order for parents to create an atmosphere of exploration about
Judaism and to answer the questions their children inevitably ask, they
need to become more knowledgeable about their Judaism. This involves
not only leaming the facts about a specific ritual, but it also involves
experiencing it first-hand. Jewish family education is a program geared not
only for the advancement of the children, but also for the betterment of the
parents. “For long-term impact, affecting the attitudes, actions, knowledge
and home behaviors of parents is equally as important as influencing the
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children.™01 Family education draws parents in and teaches them those
parts of their own Jewish lives which they have not understood or
experienced.

Instruction V Enculturati

Orre of the major questions educators must ask of the Jewish
educati?nal system of today is whether its purpose is instruction or
enculturation. Instruction is the systematic way of fumishing the leamer
with knou_rledge. “Encuilturation is the process by which an individual is
initiated fnto all aspects of a culture, including its language, values, beiigis.
and behaviors.”202 Typically, the Sunday School has assumed the
instructional mode of education. It has tried to follow the original goal of
formal Jewish education, that of adding cognitive information to the already
established knowledge given in the family and Jewish environment.
Additionally, it has established this mode of instruction because it is simply
the easier of the two. Dispersing information in a set manner takes less
time, staff, money, physical space and resources than does any other type
of pedagogy. Thus, the Sunday School and its curricula were developed
with the instructional mode in mind.

This situation was based on the assumption that the home was
providing the children with the knowledge of at least the basic aspects of
the Jewish culture. However, for a variety of reasons, including the
increased number of non-Jews within the home and the reduced level of
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Jewish knowledge on the part of the parents, the home has not been able
to give the children a Jewish cultural experience. Thus, today, the Sunday
School has been forced to enlarge its goals to include both instruction and
enculturation, fulfilifing both its own educational responsibility and that of
the parents.

This has caused a major problem within the Sunday School
educational system. It was not developed in order to provide children with
cuttura(l- knowledge and experiences. The Sunday School, because of lack
of time, money and knowledgeable teachers, is often not able to sufficiently
instruct Jewish children, much less also teach them about their culture.
The teachers often do not have the knowledge or the time to teach the .
children both the historical facts about Hanukkah, for example, and the
prayers, games, foods and songs connected to the holiday. In order to
become successful, the Sunday School must retum to its original goal of
instruction while being assured that the home retums to its goal of
enculturation.

Jewish family education can help guide the Sunday School and the
parents back to their individual educational responsibilities. First, the
school must set a new priority of enculturation through the family education
program. 