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times of trouble. With his understanding and gui

dance my growth and progress has been insured. May 
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principles and insight which he has tried to instill 

within me. 
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'l'b1a field project ia an attempt to meet the needs 

ot the curriculwa 1D the area ot Jewiah history tor the 

eighth grade. At the present time the author know• ot no aet 

~ unita Which are comparable to thoae which he ha• att•pted. 

'l'be ouatOIU.l'J practice of teaching Jewish h18tor7 

OD this age level 1a to present in aeriatia faabiOD the ba

aio content ot formal Jewish h1ator7. Although the •terial 

1a often preamted in chronological fashion thia does not 

alwqa insure aucceaa because: 

a. the pupil cannot aeparate that which i• tapor
tant and that which ia vnSaportant and aa a 
result value i• placed on t.he latter. 

b. the •terial pi-eaented has relativel7 little 
•anSng tor the child aince it ill not within 
hia 1-llecliate experience. 

c. the teacher la often at a loaa becaue abe 
cannot tlnd the proper frame ot reference 1n 
the aaterial ltaelt or how it 1a presented. 

It 1• prec1ae17 these three dit'tlcultiea which the 

author bu tried to overccne 1D the present approach. 'l'be 

author ha• aelected specific topics which he considered im

portant to the 7oungater ot toda7. He baa tried to present 

Jewish b1atQr7 through theae topic• and 7et keep in mind 

onl7 pert1aant tacta. Actuall7 inatitutiom aa well u ap

plicable topic• have been choaen. Unimportant tacta were 

omitted and the atreas waa laid on the important tacta which 

would atteet the child. Proper care was taken that the unit 



would ata.::t w1 th that knowledge and experience which wu 

tam.1.llar to the child am 1hen move toward the untmniliar. 

'!'be indiYidual topica within the unit were chosen because 

they were thought to have releYancy to the 7pungater. Aleo 

the teacher'• traae ot reference waa established baediatel7. 

She Jmo.a that onl7 important material and tacts were covered 

which are to be introduced bJ a apecU'ic actiYitJ which in 

turn rooua on 1he mat.er1al to be Pl'•••nted. 

Purthel"llOre 1D th1a opening chapter the reaaona tor 

the selection Of the unit approach AN g1Yen. The place Of 

the teacher must be t'ull7 underatood ao that ahe can properl7 

carr7 through 1he unit. We are concerned with developing a 

learning situation aa a whole and not its parta. '!bat ia w~ 

a culminating activity has been inclwled otten to give the 

youngater a aenae ot completeneaa or the unit . The author 

baa alao diacuaaed the cbaracteriatica ot a desirable unit 

aa well as some i:-rticular teaching procedures used in ac

quir 1ng apec1t1c learning produc ta. In any unit approach the 

idea or individual pupil ditf erence must be taken into con

aiderat ion. Finall7. a diacuaaion of the elements in the 

learning process are reY1ewed. 

The philosophy or teaching bJ units haa been accepted 

in the general tield of education for a considerable length 

ot time. Studies have been made which ehow the unit plan ot 
1 

teaching is definitely superior to the daily recitation plan. 

The principles that apply to the teaching ot material bJ unita 



I ,_. • ._ 

-. ."b_,•, 

in public school education would hold true also for the field 

of Jewish religious education. 

It is the purpose of these eight units to give the 

student _in the eighth grade a .cert·ain amount of' insight into 

our pa.st in the realm of Jewish history and Jewish traditions. 

The uni ts will be so arranged that it constitutes a teaching 

as well as a resource unit for the teacher. 

The teacher in this process is ·bhougb,t of as the 

guide. The teacher is responsible for developing the experi

ences which constitute the dynamic emerging course of study 

in all its developmental conditions. Guidance thus conceived 

not only involves the release and channeling. of individual 

drives and potentialities; it also involves the discovery 
2 

and development of common concerns and purposes in the group. 

Experiences and contacts during this guidance process, to 

which the teacher can expose the children, will certainly im

prove the teaching situation. We learn by experiencing. 

In the unit method of teaching, the interest lies 

mostly in those situations that will cause the pupil to react 

to"all experiences that he come into contact with. Through 

integ~ation the teacher hopes that the chtld will develop uni

formly, coordinated mentally and physicallyo This means that 

the teacher must satisfy the child's physiologipal, emotional, 

social and intellectual needs. The child must function as a 

whole organism, The child is always influenced by his envir-



omnent. He must adjust himself to it. The units have taken 

into consideration that the child's environment dictates cer-

tain aspects of Judaism to him. It is up to the teacher and 

the child as well to integrate those learnings of Judaism 

which would develop the pupil into a functional part of this 

American-Jewish heritage. 

These units will take a learning situation, which 

involve varying complexes of elements but each also having 

unity within itself. We will concentrate rather on the whole 

and not so much on its separate elements. Instead of attempt-

ing to develop skills, habits and attitudes separately, we 

aim directly at meeting the learning situation and developing 

them in such a coordinated pattern as to enable the individual 

to meet the learning situation as a unit. A situation con

sists of a combination of stimuli simultaneous or serial or 

both that are organized and centered around an end to be 
3 

achieved. 

The writer has tried to keep the following eharac-

teristics of a desirable unit in mind when he wrote the units: 

1. The unit should be based on purposes whj.ch are 

real to children. It should arise from the in-

terest and needs of the children. The purposes 

should be readily acceptable and real to the 

children. 

2. The series of units should contribute to the 

total development of the child. The unit 

4 
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turn.1ahea more than intellectual deTelopment 

but alao aocial and •otional aatiataction 

through working together. 'l'be abilit7 to organ

ize int'ormat1on ia an important outcome. llan7 

upecta ot JudaiHl are dlacuaaed and ahould con

tribute to t.he child' a total kilowledge and under

atanding ot Juda!••• 

s. A unit should deal with material within the cca

prehenaion ot the child. The teacher lllll8t know 

thoroughl7 tbe abilit)" or hia own clue and au.at 

be alert to aenae 1t the material la w1 thin the 

child•• oomprebenaion. It baa to be difficult 

enough to challenge the child• 7et simple emugh 

to be completel7 aatiataot01'7. 

4. A unit should provide cont 1md ty in the deTelop

ment ot the child. 'lbeae uni ta have been se

lected with t.he proper eequence in mind. BJ 

th.la time the child should have a good Jmosledge 

ot Jenab hiato~ aa well as an understanding ot 

Jewish morals. ethica, ceremonies and customa. 

Therefore. at the eighth gi-ade level these unite 

should tit into the proper sequential level. 

5. A aeries ot units should provide tor a variety 

ot activities or experiences tor the claaa and 

the individual child. A variet7 ot experience 

is neceas&rJ to utilize the abilities ot d1tterent 



members of the class. These variety acti.vities 

also furnish the opportunity to d,ev~e.~:.O.E various 

abilities. The teacher must be sure that each 

child participates in a v·ariety of activities 

and to be sur·e not to let the child take part in 

those experiences which the child can do best 

all the time. The teacher, therefore, must 

achieve a balance of activities for the child. 

It might be well here to name some of the specific 

teaching procedures :i.nvolved in tb.e acquisition of specific 
5 

lea.ming product::1: 

1. Use of Bookt~ 

2. Use of Dramatization 

3. Use of' Objects a.nd Graphic Devices 

4. Use of Field Trips 

5. Use of Problem Solving 

Adjustment of these units to pupil difference in 

ability to learn have tr•ied to be taken under consideration. 

The selection and organization have been so applied that it 

should challenge the average student in the class. Of course, 

it is the tea.che r who ha.s the real responsibility for adjust

ing instruction to meet individual needs. Eventually, it 

should be the goal of our religious schools to teach by groups 

since this would individuaLtze instruction. As the units are 

organized, it would be preferable to divide the class into 

homogeneous groups and let the g~oups in the class work on 
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individual projeota. In adjua ting to individual dltterenoe, 

tiaree error• are uauall'J made whlch the teaober lb ould trr to 
6 

avoid. Otten teachers teach a1J7thlng the1 wish regadt.aa 

ot intelligence level, special abilit1, temper ... nt or oti.r 

itelll8 ot variability. 'l'hia teacher uauallJ' teach•• to the 

middle abillt1 or the clua. !be aeoond error 1• to 0Yer-

11treaa eltber extreme. The dull group geta more than lta 

aha.re ot tiae, while the te• verJ' bright and umaallJ' gifted 

children are exploited at the expenae ot the aajorlt1. '!'be 

laat t.fpe ot error -de la to think ot the children in term• 

ot one•• aelt. 'ft» teacher• understand• onl1 tboae pupila 

1n the ol.ua who apprcai•te her own apeed er alowneaa ot 

thought, her tempermllent, her breadth or narrowneaa ot view. 

However, the vaat •jority ot teaohera with modern training 

a.re keenlJ' aware ot the problea ••t=•••-=•=••l•t ... 111111sllilll:l;~a .. u .. 1-••~&i$l 

and trJ' their beat to adapt inatruotion within reaaonable 

lialta to .. et t.be al tuation. The beat way to adjust to this 

ia to divide the claaa into groups and adapt inatruotion 

accordingly. 

Jonea, Grizzell and Grimstead tell• ua that there 

are tour element• 1n the learning ~oceaa which are utilized 

by the el~ t uni ta. 

l. A more or leas derinlte idea on the part or the 

learner or wmt the objectives are. 

2. The acceptance or the objectives by the leamer 

aa ot value to him. 
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3. A well detined program ot activities tba t are 

neceas&17 in order to accomplish these objectives. 

•· Some aeana ot determi.ning when the objectives 

have been reached. 

There are umallJ' thr" diatinot aapecta to objec

ti•••· There ia the central objecti'Ye - 1he learning product 

to be attained. Secondl7. there are the baaic learniDga or 

contributor,. objecti•ea - thoee that are necessary to attain 

the central objective. P1nal.lJ'• there are the concomitant 

objecti••• - th09e that are the bJ'-producta ot the activi tie• 

involved in attaining the other objecti•••• Theae are aome-
7 

timea called •Attendant Learnings•. 

The central objecti•• ia ot prillary importance since 

it tel.la the teacher and learner mat direction and what pur

pose• are to be attained. It makes clear the design. meaning 

am activi tiea and give• them a conac1oua purpose ot attain-
"f'MI ~•111TAIJ. oJl•O/iE 's 

ing the learning act1vit1ea. =--main function la to clear-

ly detine the tinal teat ot accomplishment. 

Contributory objectives tall into several more or 

leas distiLCt diviaiona: 

A. Pixed associations - apecitic habita and skilla. 

B. Interpretive masteries - knowledge plus under

standing. 

c. General patterns and •ot1onal tactora - ideals. 
8 

interests. standards. att1 tudea and deairea. 
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orten it is true 1hat contributory and concollitant 

objectives are the by-product• or the central objectivea. 

There are o1'ten also ideala and understandings, appreciation 

am interest. but they are not cons ciousl7 and d1rectl7 the 

objectiv .. ot the learner. Tbe7 W1uall7 also beco• the un1-

f'7ins\>atterm or the unit and are determined more often than 

not ~ the leamer. Tbe7 can also determine some or the act1-

v1tles 1D the unit. U the teacher bee~• aware or these, 

she should depart rrom the outline ot the learning and re

source unit, an~erpola te 1beae attenda~ learnlnga and give 

tull reinl to them. '1'he7 may be incidental but abould be 

1'ull7 e~loited si~e they do grow out ot the unit. 

Learning is moet ettective when the learner accepts 

the objectives which are set tar him and by him. Learning 

seldom occur• without such acceptance. It identities the 

learner nth the objectives, it helps the learner in the a

bility to select the attendant learnings and it helpa in 

formulating desirable attitudes and habits as well as increase 

1n1tiative and develop leadership. 

Experiences and activitiea should be selected with 

the attainment ot these objective• in mind. The main purpoee 

ot the selection is to produce the desired learning product• 

by which to attain the objectives. 'lhey mua t be chosen with 

reference to their ertectivenesa tor each learner rather than 

ror the claaa u a Whole. Some ot the experience• are: 

Listening, looking, enjoying, writi~. reading, thinking, 
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organizing, gamea, manorizing, diacuaaing, uking questions, 

looking up reterencea, making outlines, drawing, d~tizing, 

going on excuraiona, e21>er1menting and interviewing. Act1v1-

t1ea are often t cund atter the die cuaalon ot each topic in 

the unit. 

BYaluating or testing la the tormal step in the 

unit. Btre la where tbe teacher tinda out U the objectives 

have been reached and the learning product attained. Yet 

evaluation, while the unit la going on, should be continuous. 

It ahould cover ever'f phase of the wo?k and should not be lett 

until the t'inal momenta. B7 the end or the unit, the teacher 

should !ave secured an t1pprox1mate evaluation or the work ot 

each pupil. It there la no culainating or tinal evaluation 

activity it 1a the reapomib111ty or the teacher to produce 

the same. 

Teats may be nade up. There may be e ltber the ob

jective or subjective type. It would be preferable 1t acme 

part ot the teat would be objective, such aa true and talae, 

multiple choice and abort answer questions, and another part 

ot the teat be essay queationa. 

It should be noted that although there are eight 

units here, it ia poaalble to taahion addltioml unite ot this 

kind. These m&J' be made according to the principles stated 

in tbia introduction. TheJ' then m&J' be added to these eight 

uni ta. ~ae additional unite could grow out ot topic• 11hich 

the children bring up in claaa, and which theJ' and the teacher 
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wish to explore t'urther. 

It should also be understood bJ the teacher that 

no de1'inite re1'erences have been made u to the lengt.h 1'or 

each topic in eadl unit. It 1a hoped that t.he teacher 1a 

flexible enough to determine at what rate ot speed she should 

proceed and how much can be covered in e aci+laas hour. Thia 

is determined bJ' the ability ot the class. 
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OBIT 1 

THB SYlf AGOGUE 



Object1Tea: 

Ulll'l' I 

THB SYBGOGUB 

The a,._gogue mould be a rltal part ot pupil'• 
Ute 

13. 

It abould abow that there i• a connection between 
their •7D&SOSU and all th• dU'terent •7Jlll80paa 
tb.roustiou t the lam 

Tbe a7nagope i• indiapemable to their existence 

Buie Learning•: 

laportance ot the a7nagogue in Jewiah lite 

AD understanding ot the a1ailaritiea and ditter
encea ot the a~oguea 1D the United State• 

Show the contimai tJ ot the function ot the •7DA
gope 

The contribution ot the SfD&gOpe to Western 
culture 

1'hJ' were the old a7nagopes an1 later tbe new 
s7n&goguea created 

Tb• importance of t be a7nagope aa a tactor in 
preaer•ing Judaiaa 

Motivation: The teacher may take the class into the s7na
gogue and start to ask them the signiticance 
of the various ceremonial objects which tbe7 
find in the sanctuary. He may then enter into 
a general discussion regarding the aymgogue 
at any point he feels the class would respond 
and initiate the unit in this manner. 
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WHAT DOE'.S THE SYNAGOGUE DO POR r.rHE GENERAL COlVIMUNI'.PY, JEW OR 
NON-JJ:l.W'l 

ACFJ.'IVITY: The teacher may enter into a general discussion with 
the cl.ass and elicit the following :t.nformatlon from 
them through examples. 

':l1he following conclusions should be rea.ched: 

1. The synagogue is a vital ins ti tut ion in the life of 
the Jew just like the church is to the non-Jew. 

2. It is an institution where he worships. 

3. rrb.e synagogue does its part to foster better under
standing between all peoples by various activit:i.es 
and programs. 

4. 'I1be synagogue is part of the general community, e.g., 
This means tha. t it is a meeting place for its own 
organizations. It often sets religious pol:t.cy for 
many members of the community., It functions as an 
integrating unit f'or orga.niza tions in the comm.unity. 

5. The synagogue is always ready to come to the assistance 
of the general corrnnunity, e.g., In cases of emergency 
the synagogue has served as a house of worship for 
other synagogues and churches. It contributes finan
cially to the welfare of the commun:tty o A fund rais
ing agency, as well as a cultural forum for the com
munity, it channels welfare, volunteers and cultural 
activities for the communi.ty. 

6. The synagogue serves as. a resource and informat:i.on 
center for Jews and non-Jews. 

7. The synagogue is a meeting place for civic institu
tions,such as, Boy Scouts, Girl Scouts, Brownies, 
Cub Scouts, and others. 

So In places where there is no Jewish Comm.unity Center 
its functions are often assumed by the synagogue. 

9 o ri:'he synagogue serves as a.n educ at :tonal ins ti tut ion. 

lOo It is a. social center. 
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WHY SHOULD WE HAVE A SYBAGOGUET 

The synagogue's role plays a part in tlree particular 

aspects or Jewish lite: 

1. It ia a school - Jewish 7outh or toda7, and e•en a 
long long time ago, receive their baaic education t"rom 
the s .,nagogue. During Biblical times aa well aa the 
lltddle Agee the synagogue was the main inatitution 
which educated the children. The lite or the child 
revolved around the a71agoguea. '!his was especiall7 
true during the ghetto period. Alao during this 
period the •JD&gogue waa the place or stud7. 

2. It is used as a aocial gathering place. Man, t'Unctiona 
or t.he a7nagogue aa well as the general Jewish camnunity 
take place at the synagogue. The sisterhood, brother
hood, the youth, various comnunit7 organizations have 
their meetings there. Also dances, lecture a, fund 
raising appeala and various social meetings are held 
at the a7nagogue. 

3. The synagogue ia 1he place or warship am prayer. 
Not only during the weekly service and the Sabbath 
do Jewa gather in the synagogue but also when the 
holidaya come special prayers and worship takes place 
at the a7nagogue. llan;J or the important tunctiona ot 
the life or the Jew take place here. When he became& 
consecrated am confirmed this finds him 1n the s7na
gogue. Bia bar mi tzvah takes place in the synag> gue. 
The wedding is often pertormed 1n the s'J'Dagogue. 
Prayers tor t.he dead are aaid by the rabbi and by the 
congregation. Forgiveness of sins, and thanking God 
tor some happy event f inda the Jew in his house ot 
worship. 

HOW DOES THE ~YHAGOGUE llIBISTiR TO PERSONAL NEEDST WHAT ARB 
THE FUNCTIONS OF I'IS RABBI, SCHOOL, AND l'l'S PRESIDENT AND 
VARIOUS OTHER KEJU3mS'l 

ACTIVITY: Again here a group or pupil.a may be chosen to inter
view the rabbi, the president and other important 
mm.bers of the congregation. 

1. The •JD&gogue m1n1atera to the personal needa of ita 
congregants by: 

a. Giving them a place to worahip 
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b. D1acuaa1ng alJ1' problems they might have - counael 
them 

c. Help the aick b7 visiting them 

d. Intorm it• member• of the various Jewish activities 

•· Give ita aembera a aenae of belonging and make 
them secure in t he 1r belief• 

f. Show its members how he can help his fellow-man 

g. It enters in the per1'ormance ot the life cycle 
ceremonies of ttle . Jew. birth, bar mitzvah, mar
riage and burial 

2. The function ot t.he rabbi: 

a. He is the spiritual head of the congregation. 

b. He guides the religious activity or its individual 
member•. 

c. He is a teacher and usually inatructs the confirma
tion class. 

d. He 1s the teacher in the ae.nse tba t he serves aa 
an example to the congregants. 

e. He consults with people who have personal problems. 

r. He performs the various functiona of hia otfice 
such as naming ot an intant, marriage and death 
and several other re llglous occasions in the lif'e 
time or a Jew. 

g. He is tbe official representative of the congre
gation to the general community. 

h. He visits t he sick and makes calls of a general 
nature. 

i. The rabbi is the head of the religious school. 

3. The synagogue ls usually divided into· various comnlt
tees who are responsible for certain functions or the 
temple. 

The Board of' Trustee~. It decides all questions of 
policy regarding t e synagogue. Membership and 
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1'inance are the specific responsibilities though 
special committees pertorm these tunctiona and 
the board acta in the final reaponaib111ty or theae 
tu.net ions. The head of the board or trua tee a 1a 
the president or the congregation, and usually he 
is the ex-otf ic1o chairman of each conmittee. He 
is also the liason officer between the board of 
trua teea and the rabbi. He chairs all meetings 
or the board as well as the annual meeting at 
which time he g1 vea hie report. This report deals 
with the var ioua tunctiona which took place during 
hia administration. His report should also include 
a complete tinancial accounting or the operation 
ot the synagogue. 

Pinance Committee. Ita main operation la the budget. 
It la its reaponsibility to set up the budget by 
finding out how much the synagogue will take in 
for the year and how much it will coat to operate 
the synagogue. It is in charge or raising money 
when needed. 

M&Jllberahip CagmitteJ. It decides who is eligible to 
become members o the congregation. Often a com
bined committee made up of msnbers or the finance 
and membersh ip committee determine the yearly 
amount or cb ea each member will be assessed. It 
also decides what privileges each member has. 

Ushers Conp.ittoe. It sees to it that proper spaces 
are allotted to each member. It also acts as a 
sergeant at arm.a. During the teativala the seat
ing of the congregation is left up to this com
mittee. Often its members are in charge of the 
prayerbook& and to see tba t they are given to 
the congreganta. 

Religious School Conpnittoe. Acts aa the liaaon be
tween congregation and the religious school, it 
sets all policies of the religious school; Ap
proves curriculum and texts; helps engage the 
educational director, establishes personnel 
practices; meets with the parents to disseminate 
information about the religious school and to 
listen to opinions on the school by the parents. 

Building Committee. 4nyt1me there is to be a change 
in the physical aspects or the synagogue this com
mittee must approve this change. Otten it recom
mends these changes. When new sites and buildings 

are to be tound t h is committee does the spade work. 
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Miscellaneous, 
1. Some aymgoguea have a music committee who ap

proves all t he music used during the services 
and the religi ous school. or •111' special music 
to be used. 

2. If there is a cemetery committee then it decides 
all questiona regarding the burial of the mem
bers. Sometime• the Jewish commun1t7 as a whole 
has a committee which deals with the cemetery. 
then the synagogue send• ita representative to 
t.bia body. 

3. A member or the board or trua tees or anyone in 
the congregation is often appointed to represent 
the synagogue to various colllllUllity organ1zat1ona. 
Someone also repreaenta the synagogue with the 
parent organization. t hat la, the· aynagogue ia 
affiliated with. 

We might say that this is the t ype or organization which will 

be f ound in most ayna.goguea. With each a ymgogue there will 

be some minor deviations but generally the ab09e plan is fol

lowed in this manner. 

HAS SYNAGOGUE ADMINIS'DlATION CHANGED DURING THE YEARS? 

Aa has been previously sta t ed the election or orti

cers of the aynagJ gue has been a democratic process. Syna

gogues were of t en est ablished by t he communities through the 

assessment ot tees. Also different synagogues served differ-

ent parts of the co111DUnity. ~ example m.1 €)1 t be tba t in 

Alexandria where each trade had its own synagogue. 

The synagogues we re autonomous a nd had t heir own 

officers. nie head of the synagogue, called Rosh HaK•neseth 

in Hebrew or Archiafnagogua i n Greek• was in charge of the ser

v ice and h ad the respons ibility of selecting t hose t o lead 

the prayers• am read the Torah and thos e who preached. He 

was als o res ponsibl e for the general care of the building. 
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Often the post was bereditar1 and in Roman times he was ex

empted rrom routine duties to the state and commun1t1. Later 

the office ceaaed to exist. and the coD111Un1t1 leader bore the 

responsibilit1 or supervising the synagogue. These otficera 

were elected by vote and were called Parna' or Gabbai. 

Orders issued by theae ott'icers were carried out b)" 
<••~; .. .,. .. ~ ....... )Ja,.•) 

the Shamma•who was the caretaker of the synagogue. The poet 

ot the cantor 1a quite recent while the rabbi became a func

tionary or the s,..nagogue only 1n the nineteenth century in 

Western landa. Although 1n earlier centuries the rabbi occa

sionally preached and received certain honors when he came to 

the services. he was not directly connected with the synagogue. 

Necessary ror the synagogue ia the quorum or the m.inyan. Of

ten when in the early daya attendance waa poor, persona were 
I 

paid to provide a minyan. In modern ~ there baa been a 

tendency to disregard the quorum or to include women 1n it. 

HOW IS THE SYNlGOGUE llAINTAIHKD? 

ACTIV ITY: The teacher may appoint a conmittee and have it 
interview the executive secretary of the temple. 
n-ie following information should be asked for. 

1. Discuaa with the secretary the over-all operation ot 
the synagogue. 

2 . What are its main sources of income 

3. What are its expenditures 

4. How is the budget made up am what are the items in 

s. What does it cos t to be a member of the synagogue 

it 
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6. Who 111 eligible to belong to the synagogue 

ACTIVITY: Another committee could be sent to the membership 
chairm.n and be asked all questions concerning 
membership. 

The following information should become available 

u the result ot these interview•. 

1. Main aourcea ot income 

a. Membership Due a 
b. Contributions 

2. Ita expenditures are as follows: 

a. Salaries tor t.be rabbi, secretary, janitorial 
help, teacb&ra, principal, choir and its direc
tor, organist 

b. Purchase ot religious school material and its 
operation 

c. Maintenance of the synagogue 

d. Various institute• for the congregation and the 
community 

e. Annual meeting and confirmation reception 

r. Auditing 

g. Contribu tiona 

h. Miscellaneous expenditures 

i. Operation of office, gas, light, electricity 

j. Annuities, 1.m estment of reserve fund 

3. llemberabip is usually open to all in the Jewish com
munity. 

4. The synagogue usually has t he following organizat ions 
which function as part of the sy nagogue: 

a. Brotherhood 

b. Sisterhood 
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c. Young Karr 1e ds 

d. You th Group 

s. Some of the organizations that are affiliated with the 
synagogue are: 

a. Rabbi's Supper Club 

b. Various Study Groups 

c. Young .ldulte 

d. Specialty Groupe. such aa. mueic. dramatics and 
literary club• • 

.ltter this information has been assembled the atu-

dent• or the clue could make a chart showing the operation 

of the synagogue. it• income am exPenditures. 

WHERE DID OUR SYNAGOGUE COME FROllT WHY W£S OUR SYNAGOGUE 
CRBATED'l WHAT YEAR WAS IT CREATEDT 

ACTIVITY: Here a reaearoh project can be inatituted. ~uite 
often there ia a history of the local Jewish com
munity that has been written. If this ia true 
one or more of. the students may be appointed to do 
the reaearch and report the same to the class. 

If this is not the case it 1a quite possible that 
old records dealing with the establishment ot the 
synagogue may be found. The rabbi and the secre
tary can be or assistance here. 

Often the congregation has in ita midat-&ome old 
members who may remember the establishment of the 
synagogue or recall some or its history. This 
person could be invited to come and speak to the 
class on the subject. 

The American Jewish Archives at the Hebrew Union 
College-Jewish Institute of Religion in Cin::innati• 
Ohio migh t also have some records of the congrega
tion in its file. 

Various histories on the American-Jewish conununi
ties also may contain references to the synagogue. 
Municipal records also could be another source. 
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The principal reason for the creation of aynigoguea 

is of course that of need. The urge to wcrsbip together aa 

Jews is the usual reasons. Our synagogue might have original

ly been an orthodox synagogue which later wanted to adopt it

self to modern times and thus separated from the congregation 

and adopted its own order of worship and liturgy. 

WAS OUR SYliAGOGUE AUIAYS A REFORM SYllGOGUEt WHAT IS THE 
DIFFERENCE BETWEEN OUR SYNAGOGUE AND O'I'lrm SYNAGOGUES 'l 

ACTIVITIBS: The children should find out under what circum
ata.nces the sym.gogue became a Reform S1Jl&gogue 
1f it changed tran Orthodox to Reform. It 1a 
also possible that the synagogue started out as 
a Reform temple. 

The class can then make a field trip and examine 
the other s7mgogues in the commwiity. A Con
aervative aynagogue can be visited. 'nlere it 
might be that men and women ai t separate, during 
the s ervice. They will note that skull-caps are 
worn and that the litur§Y is primarily in Hebrew. 
When the Orthodox •shul is visited. preferab~ 
during t.be aervice. the above differences will be 
noted plus some others. There might be a aechit
zah. 'lb.is separates the aen am the wOlllen and 
often is in form ot a curtain drawn down the cen
ter aisle of the auditorium. The women also 
might s 1 t upstairs only. There also may be two 
pulpits. one of them in the center of the syna
gogue while the other is in front of the ark. 
The purpose of the pulpit which is in the middle 
of the synagogue. facing the ark• is for the 
raading of the Torah and often the reader la 
there also. The pulpit in front or the ark which 
faces the congregation is only used by the rabbi 
when he preaches. 

WHAT IS THE ORIGIN OF THE SYNAGOGUE? HAS IT CHANGED DURING 
THE YEARS OR REXAINED THE SAJ.tE? 

The origin of the synagogue has so tar remained 
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obscure to scholars. Some scholars believe that it originated 

during the exile in Babylonia while others tell us that it 

came about in Palestine. At first the synagogue was known aa 

the K•neset HaG 1doloh or the Great Assembly. 

At the time of' the destruction of the Temple by the 

Ranans in 70 CE there were a considerable number of synagogues 

in Jerusalem. We know that even before that time the Alexan

drian Jews had their own synagogue since the Tosetta mentions 

the same. The New Testament, in the Book or Acts, mentions es;,,., 
the synagogues or the CJrenians, Cilicians and "*9iaH1H. Fur-

ther evidence that the synagogues spread is given in the •An

tiquities• by Josephus where he tells us that Agrippa I built 

a synagogue at Dora and that political meetings were held at 

the Great Synagogue in T1ber1as. 

In 1902 a stone slab was discovered which tells us 

that the Jews of Egypt dedicated a synagogue in honor of King 

Ptolemy and Queen Berenice. Th is stone was discovered twenty 

miles from Alexamria. Other inscriptions have been unearthed 

in Lower Egypt. 

°"' Selle or the more famous synagogues in ancient times 
WAS 
~ the syna gogue at Alexandria already mentioned. The syna-

gogue at Antioch was destroyed and later became t he site or 

a Christian basilica. In ancient literature we find mention 

of the sy nagogue of Serverus in Rome. 

The term "synagogue" is taken f'rom the Greek "suna

£Oge• which means assembly as well as c anmunity. Creek 
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speaking Jews usually referred to their place of worship as 

proseukterion. meaning house of prayer. Later Jews of the 

Balkan countries and or the Slavic landa adopted the Latin 

designation •Temple" and in modern times this usage baa become 

common in Germany am the United States. During the 1U.ddle 

Agee, German Jews uaed the word "Schul.• '!his came from the 

I.a.tin "achola• by which the Italian Jewa designated their com

munity. Shul is the regular Yiddish ward tor synagogue. 

To date the origin or the synagogue is again quite 

a difficult task. We may take the dates of the Syrian per

secution as knowing definitely that synagogues existed through

out the land, since the book of Psalms (74:8) bewails the 

burning of •all the meeting places of God in the la.nd,• which 

would imply that synagogues existed around 168-165 BCE. 'lhe 

oldest dated evidence we have already mentioned when the slab 

of stone containing the dedicatory message to King Ptolemy 

and Queen Berenice were discovered . This came about the years 

247-221 BCE. 

Although no basic changes have taken place through

out th e years in regard to the synagogue changes did come 

about nevertheless. The synagogue arose because Jews of the 

F.ertile Crescent felt that they needed a place to worship to 

God. So the element or need was the reason for the establish

ment of this institution. It represents a revolutionary de

parture from the character of worship during ancient times. 

It means that worship became decentralized. Previously the 

only place were rormal worship took place was in the Temple 
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in Jerusalem. Later there were macy •temples• where the .Tews 

could worship. 1he synagogue di d not have inherent sanctit,-, 

nor did it have a sacrificial or sacramental ritual. It did 

not need a chosen sect of priests to act as intermediary. It 

wu allrays a democratic im titution seeking God directly and 

wanting to learn Ria word. 

It has been and is now a democratic institution be-

cause it elects its oti'icers. 'lb.e same hold true for the rab-

bi. When the institution or the rabbi came about he received 

a call fran a particular congregation to act as its s piritual 

leader. 

PHYSICAL ASPECTS AND ARCHITECTURE OF 'IHE SYNAGOGUE. 

ACTIVITY: The teacher can take the class to the s ym.gogue and 
ask them to make a lis t of those objects which they 
think would be 1n all synagogues. 

We might say that in ancient times the only essen

tial furnishing of the synag ogue interior was a shrine for 

t he holy writings, called Tebah . It was also known as the 

Aron HaKodeah. The old oriental symgogues had no built-in 

sanctuary like the apse of the churches but some Romanesque 

synagogues of Germany had a niche in the Eastern wall, which 

was a repositor,- for the scrolls. Later this was changed to 

a cabinet set into the synagogue wall because the dampness 

proved injurious to the scrolls. 

When we talk of decorations for the synagogue the 

two tabl.es of the law are traditional. 'lbese are usually 
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above the ark. The Ner Tamid or everlasting light. ia sus

pended before the ark from the ceiling. '!Wo candelabras alao 

grace the raised tront part of the synagogue. 

There are several different st)'lea of architecture 

found in the building ot synagogues. These range trom the 

Moorish atyle to ultra modern buildings. Moorish sym.gogues 

can still be found in southern Spain. We a1so have the Byzan

tine style and exanple ia the Plum Street Synagogue in Cin

cinnati. American colonial is found in several southern 

cities while ultra-modern ia Sinai Temple in Chicago. Roman

esque synagogues and Classic Renaissance may still be found 

occasionally in Western and Southern Europe. 

WHAT IBFLUENCE DID THE SYNAGOGUE HAVE HISTORICALLY ON THE 
JEWS AND ON THE PIOOPLE IN GKNERALT 

1. It became the focal point of Jewish lit'e soon after 
its inception. 

2. It became the place where the Jew could canmune with 
God. 

3. During the Middle Ages it often served aa a court of 
law. 

4. The secular iover11Dent had its decrees read there it' 
they affecte d the Jewish conmunity. 

s. It was and has been the school for the Jews. 

6. It assumes s ocial. cultural, and philanthropic activi
tiea. 

7. It became the basis for the church and the mosque. 

s. '!be synagogue is the locale which helps to promote 
better understanding between Jew and non-Jew. 
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9. It was 1n the synagogue that first saw Jeaua expound hi• 
new doctrine which was to become the cornerstone or 
Christianity. 

WHAT DO~ THE SYJIAGOGUB DO FOR UST 

ACTIVl'l'Y: The teacher might again turn to the claas aa a whole 
and involve them in a general discussion. 

It the Jewa were not to have the institution ot the 

synagogue one or the moat vital parta of Judaism would be 

removed. 

Our system of worship needs the synagogue. St udy 

and prayer take place in the synagogue. Its functions. through 

the yeara, have broadened to include social and cultural under

takinga. '!'be synagogue baa become the center of Jewish l ife 

in the co•m111nity. It ia interesting to notice that t he ao

called incidental tunctioll8 ot the synagogue hafE atuumed just 

aa much importance as the 1'unction of worship. One could 

almost say t hat Judaism would am-vive even if t here .... no 

sy nagogue . One c ould n o t say how long it would survive if 

the synagogue would be permanently removed f rom the Jewish 

a cene. Arter all the sy nagogue h as been t hat element which 

Jews all over the world have in conmon. 

I n view of our s tudy on the synagogue it is the 

only conclusion t hat one could c ome to is that t he synagogue 

i s a necessity in Jewish life . 
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CULMINATING ACTIVITY: 

Imagine that you have been asked by a Christian 

youth group. about your age. to give a talk on the synagogue. 

You're to tal.k trom an outline which you have prepared. 'lbe 

detail.a you already know. List those topics which you would 

mention to the Christian group so that they would understand 

the tull significance of the synagogue and what it means to 

the Jew. 

l. The role the synagogue plays in the life of the 
modern Jew. 

2. How 1s the synagogue administered. 

3. Wba t are the .functions of the synagogue. 

4. What are the historical origins of the institut i on. 

5 . How does the synagogue fit into communal life. 
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UNIT 2 

THE RABBI 

.. 



Objectivea: 

UNIT 2 

THE RABBI 

General: Understanding of the Historical Evolution 
ot the rabbinate 

General Understanding and .Appreciation ot 
the Rabbi 

Spec1t1c: The Rabbi ia here not only to lead ws but 
alao to help us 

The Rabbi is a person just like you and me 
and although he knows more and is the re
ligious leader of the ayi.gogue he should 
not be put into an ivOf7 tower 

There 1a more to the rabbinate than just 
leading the congregation in spiritual 
matters. 

Motivation: The rabbi is visiting the clasa. '!he teacher 
may initiate the unit by aaking him some spe
cific questions regarding bis profeaaion. 
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WHY DO WE RAVE J. RABBIT 

ACTIVITY: The teacher can arrange a debate here. One aide 
ot the question might debate it negatively giving 
reasons why' it ia not necessary to have a rabbi 
while the other side takes the affirmative. 

The student• should be aware of the tollowing intorma-

ti on: 

The co~regation is just like a tlock of sheep. If 

this flock of sheep does not bave a leader then it .will lose 

its way. There is also a terrible reeling which one has it 

one were in a forest, surrounded by the trees and the inhabi

tants or the forest, and not knowing which way to turn. '!his 

same feeling would beset any congrega~1on, or any congregant, 

if there was no one to lead and guide them. 

We have seen from the previous unit that s omeone was 

always at the bead of the community. Even at the start or 

the synagogue we had the archoafnagogua and later the parnass. 

While it is true that these men were not rabbis they neverthe

less appointed members of the synagogue to function in part 

aa rabbis. 

Since the end of the Middle Aties the rabbi was prin

cipally a leader in the realm of religion and study, yet as 

modern ti.mes approach he assumed other functions. During the 

Middle Ages the rabbi was the source of authority to whom the 

members of the community looked for gui dance. 

While it is true that no hierarchy exists in our 
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religion we do have a definite religious head. It may still 

be argued that &11.7one may get up and lead a congregation in 

prayer. but there are deeper implications than merely leading 

a congregation in prayer. 'lbe rabbi ls today a specialist in 

the art ot dealing with people. He still is the religious 

authority. He 1a also a scholar. He is the representative 

ot the Jews in the general camnunity. 

It is hia activitiea that give direction to the 

congregation. It ia through hie personal ministry that peo

ple are otten given direction to their lite. He is the con

science or the co~regation. 

THE D IFFiftBNT TYPES OF RABBIS • 

The following is a short outline or the four main 

groups or rabbis in the United States and the 1r activities: 

1. Reform - Usually these men are the graduates or the 
Hebrew Union College-Jewish Inst11llte of Religion. 
Ritual does not play as great a part l n their rab
binate as i n other groups. They are, of course, the 
religious and spiritual leaders of their temples. 
One would say that the main function of the Reform 
rabbinate lies in the education, social and pastoral 
mln1atry. Many participate i n the fields of social 
reform. 

2. Conservative - graduates mainly from the Jewish 
Theologi cal Seminary of America in New York City. 
They follow the belief that scientific and h i stori
cal approaches will solve all the problems of Juda
ism, and they therefore adjust Biblical and Talmudic 
law to conform with the demands of modern civilization 
and society. They emphas ize Zionism, Hebrew li tera
ture and Jewish learning . One may also say here that 
as far as observance and ritual is concerned the Con
s ervative rabbinate follows the traditional interpre
tation . 
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3. Orthodox - graduates, mainly from the Rabbi Isaac 
Elchanan Theological Seminary in New York City, and 
ot the Hebrew Theological College in Chicago. Thia 
group ia sometimes called "Neo-Orthodox• because ita 
member• have received a thorough aecular education 
and because their belief that traditional Orthodoxy 
ia compatible with modern civilization without any 
arbitrary adjustment. 'lheir duties, as well aa the 
duties or their older colleagues who received their 
education in Europe, are essentiall7 the smne as those 
ot the medieval rabbi. 

4. Chaaid1o - The spiritual leaders ot the Chaaidic aect, 
which placed mare emphasis on the emotional approach 
to God than on knowledge of t.he Torah, are called 
•Rebbi• or •zaddik.• In the United States man7 or them 
have assumed the title ot •Grand Rabbi." These Chas1-
d1c rabbia were usually men capable of deep religious 
fervor, such aa the Baal Shem Tov and Levi Isaac of 
Berdicbev. 'lhese foregoing men lived over two hundred 
years ago. They also had great scholars such as the 
Altera of Gora, the Schnniersob.na ot Liubawicz and 
the Shapiro• ot Munkas. One of the reasons for the 
decline of Haaidiam is the tact th.at upon the death 
ot a leader they do not always appoint a successor 
with the same qualities but would appoint a son or 
relative of the deceased who often did not possess the 
qualities of leadership. There are still some Cha.Bi
dle congregations and they are mostly located in New 
York, Bal t1more and Chicago. 

WHAT ARE THE DUTIES OF THE RABB If 

ACTIVITY: One or more of the members of the class may make an 
appointment with the re.bbl and meet with him to 
diacuas this question of the duties of the rabbi. 

The ministry seems t o fall into three phases: the 

personal ministry, the religious educational ministry and the 

community ministry. 

1. The Personal llinia tr7 

a. He counse ls people who have problems ranging all 
the way from marital to the religious sphere. 



b. He otten advises the younger people of the con
gregation on their education. 

c. His m1n1atry includes tb:>se who are about to be 
married. 

d. He visits the sick and the bereaved and the aged. 

e. He helps Jewish newcomers to the community. 

t. Be often will refer cases which he does not feel 
qualified to advise. 

2. The Religious a.nd Bducation Ministry 

a. He is the spiritual head ot the congregation. 

b. Be perf'orme weddings, t'Unerala. bar mitzvahs, 
cont'irmation. leads the religious rite at cir
cumcision and perf'orma converaiona. 

c. Be leads the congregation in prayer during ser
vice• 1n the synagogue. 

d. Be ia the principal or the religious school ard 
supervises the studies or the students. 

e. Be teaches quite of'ten classes. 

r. Be lectures to the adults on various subjects. 

g . He meets with his colleagues to conault on vari
ous rabbinical mattera. 

h. I.n part he is consulted• and partici pates in the 
administration of' the congregation. 

:5. The Commun! ty 111n1s try 

a. He 1a the otticial representative or the co~re
gation to the gemral conrnun1ty. 

b. He cooperates with coramunity leaders and m1n1stera 
on varioua cooperative undertakings. 

c. He serves aa the authority on customs. ceremonies 
and religious matters tor the co11111unity. 

d. He gives information about Judaism to all in the 
community. 
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There 1a another aspect or the rabbinate which 

should not be forgotten. Since World War I the Armed Poree• 

have maintained a corps or chaplains. They include miniatere 

ot the major taitha, Catholic, Protestant and Jewieh. When 

the rabbie or the Hebrew Union College become ordained and 

they have not been in the service previously they are obliged 

to serve as chapla1m in the Armed Poree• tor a period or two 

years. 

Many or the tunctiona listed above are still within 

his realm except perhaps that or the comnunity. There exieta 

usually a ver7 strong bond between the soldier• and the chap

lain. This 1a not only true tar the Jewish men but also for 

their Christian brethren. The chaplain become• the trusted 

friend whom the men often consult especially when they reel 

that they migbt not be able to talk to their superiors. 

In religious matter• the chaplain leads the men in 

prayera at a regular time. During tbe holidays he 1a often 

the one to whom they turn to secure permiasion to return home 

a.nd worship with their families, provided this is geographi

cally possible. '!hose that must remain worship with him. 

In the realm or personal well-being he also plays 

a major role. It is often up to the chaplain to help a sol

dier to adjust to army life ar:xi be re he has a tremendous 

responsibility. The chaplain is often asked and consulted 

about the status or a particular soldier. 
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We may see i"rom all hia t'unctiona, both as the rab

bi and as a chaplain, what a central position in Judaism the 

rabbi occupies. Thia should arwwer our question in the fore

going lesson as to the necessity of having a rabbi. .&a haa 

previously been mentioned the rabbi ia the repreeentative of 

the congregation to the Jewieh conmmn.1t7 not only to the Jew

ish collll1Ull1 ty but alao to the general community. Thia ia due 

to his position and in the past fifty year• or so this has 

ta.ken on an increased importance. Many congregations today 

want to DRke sure that their rabbi will be well-respected by 

the conmunity at large and often his call to that pulpit will 

depend on how he will function with the community. 

Specifically the rabbi will be consulted on matters 

which deal with education and with religion. Otten questions 

arise which are or a spiritual nature am the rabbi will 

state the Jewish point of view. 'ftlis holds true not only for 

t he Jewish community but also for the general coDlllUllity at 

large. 

The rabbi is often asked t o speak at me e ting1 of the 

general comnunity. He will participate in j oint services by 

the church.es, and he will give the invocation or benediction 

at community foruma or other events. Be will be asked to ad

dress an audience on Judaism, or he is often a member ot 

Kiwanis or the Rotary Club. His help is sought when the com

mwiity wishes to put through a certain plan and asked to spon

sor it for his own congre gation. 
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The rabbi is asked to participate in the raising 

or funds. He is consulted by his Christian colleague a and 

often belongs to the local ministerial association. 

WHO IED THE JEWS BEFORE THE RABBIS WERE THK LEADJ!ftSt 

ACTIVITY: By means or a chart show what tfl>e or leader• 
emerged that led the Jewish people before the 
rabbis became their leaders. Be sure to inclu:ie 
a time line and indicate the different periods 
in Jewish history. 

'lbere is a period in Judaism which is known as the 

Age of the Patriarchs. 'lhis period is characterized by the 

family or tribal structure o~ the ancient Hebrews. Usually 

the oldest and wisest men supplied the leadership. Abraham, 

Isaac, Jacob were considered the patriarchs. 'lbey were judges 

and also lead the people in war. Moses established a judicial 

system by dividing the Hebrews up into certain numerical sec

tions, Joshua led the tribes to conquer Canaan as well as to 
-r11e ~I)·~ 

help consolidate the Hebrews into a more national body. ~ 

were secular aa well as religious leaders and more emphasis 

was put on the secular :tunctions. 

Aftertiis period we have the period ot the Kings. 

Saul waa considered the first king although he only reigned 

over eleven tribes• This period contimed until the kingdom 

became divided into the nor thern section which was Israel and 

the southern section which was Judah. It was a period or much 

strife and unrest. Finally when the Assyrians swept down 
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trom the North they put an end to the northern kingdom in '722 

and 136 yeara later the southern kingdom ot Judah waa deatr07ed. 

During the exile many of the Jna lived in Babylonia. 

Thia count17 waa aoon conquered by the Peraiana who allowed 

.. the Jews to return to Palestine. Esra and Hehemiah led the 

Jewa. The Jew• returned to the Torah as their law and the 

priestly cult reigned 1n the lam. 'lheir tumtion waa mainly 

one of a religious nature while the secular leaderahip wu sub

ject to ardera !"ram the Persian king, and aome aecular runc-

t iona were carried out by the High Priests. 

Umer the Hellenic period Judea, as Palestine waa 

then kno~1became a SJri&n province. The Jews were still 

being led by the High Priest. Soon the llaccabean revolt came 

about and the Jewa had a king again. 

Arter the Baamonean dynasty came to the throne there 

waa a struggle between the priesthood and the king. Soon 

Rome began to dominate the a cene and supported the priesthood. 

Since J udea was torn internally by strife in opposition to 

Roman rule, Rome sent procurators to assume the leadership. 

The h igh priest in many cases was controlled by the procurator 

and was a leader in name only. With the destruction of the 

Temple the Jews ceased to function aa a nation. Jochana.n ben 

Zacbai established a school tor scholars and these scholars 

took over the spiritual and religious leadership of the Jews. 

These men were the forerunners of the rabbis and many or them 

became rabbia. 



THE TRAINING OF A RABBI 

ACTIVITY: To fix the regular course or study clearly in the 
minds of the students the teacher might take a 
catalogue of the Hebrew Union College and read some 
of the subjects to the children. From this tbe7 
will get a better idea of the scope ot training 
that the rabbi receives. 

It we were to compare the training that the rabbi 

received in the old daya and that ot today we would notice a 

tremendoua difference 1.mnediatel7. During the Middle Agea 

the community actually bad little influence upon the rabbi 

since be did not concern himself with their problems a.a much 

a s he does today. He was more interest ed 1n study i ng as well 

as with the dispensing or justice. llOdern subjects were no t 

part of his curriculum. He concentrated on Bible, Talmud, 

Commentaries and legal aspects of the Bi b le. The latter would 

enable him t o g ive decisions in d i s putes. Often the se ques

tions dealt with ritual am judicial aspects of the law. Dur

ing ancient t imes he would not be pai d for his s ervices and 

had to have a profession to support himself and his famil y . 

Kuch of this changed after the Middle Ages. The 

rabbi began to study not only secular subjects but also he 

received compensations for his funct i ons. Since they were 

leaders of the c ongre gation they were expected to be able to 

umerstand the secular world be tter . 

Wi~~ the comi ng of the Reform movement the educa

tion of ttle rabbi unde rwent a signi.ficant change. We fiud 

that he a ttends the university as well as the religious college . 
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He is studying the humanities and the sciences in addition to 

the Bible am the Talmud. In modern times psychology and of

ten courses in psychiatry are taken by rabbinical s bldents or 

rabbis in the field. 

The course of study for the rabbinate at the Hebrew 

Union College is six years. The following are the major di

visions in which the students are required to study. These 

are: 

a. Hebrew and Cognate Languages 
b. Bible 
c. Commentaries 
d. Mishnah am Talmud 
e. Liturgy 
f. His t.ory 
g. 16.drash and Homiletics 
h. Jewish Religious Education 
i. Human Relations 
j. Public Speaking 

With He brew, Aramaic is also a required course; 

since some of the books or the Bible are written in Aramaic. 

Conmentaries include Rashi, while in Liturgy the Union Prayer

book is compared with the Orthodox ritual a.nd analyzed. His 

tory covers the entire period of existing ~ewry which goes 

from ancient times through the modern period and this includes 

American Jewish his tory. 

The above courses represent those which are taken 

until the student has pa s sed his required degree of Bachelors 

of Hebrew Letters . After this he contimles in many of the 

same fields with a few exceptions. Added to those above are 

the fallowing: 
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a. Apocryphal and Hellenistic Literature 
b. Codea 
c. Theology 
d. Philosophy 
e. Jewish Music 

Optional is a c ourse in Jewish Art. 'lbere are 

courses which are electives. In addition t o the above courses 

the rabbinical student receives practical experience in the 

field by being sent out by the college on a bi-weekly basis 

to a congregation which is located often as many as 500 miles 

away. It is seen from this that the graduate rabbi does have 

1n m::>st cue• a little experience prior to his entry into the 

a ctive rabbinate. 

WHmB DID THE NAME RABBI COME FROM AND WHO ARE SOME FAMOUS 
RABBIS? 

The title rabbi means "my mas ter" in Hebrew. In 

ancient days it was used as a title for those who were dis

tinguished for their learning and were the teachers of the 

Law as well as the appointed head of the community . In the 

Palestinian rabbinical academies these men were addressed aa 

"Rabbi" while 1n the Babylonian schools the title Rab was 

used. 

The ti~le of rabbi came into existence around the 

First Century and applied to the disciples of Jochanan ben 

Zakkai who established the first rabbinical school after the 

destruc~ion of the Temple in Jerusalem. 

There are derivations of the word Rab which can be 

brought out. We have Rab. Rabbi• and Rabban each title having 

n 
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greater d1gn1 ty than· the foregoing. Only the presidents or 

tbe Sanhedrin, which Itel tbe old rabbinical courts, were usual

ly called Rabban. 

Some of the more well known rabbis are J'oehanan ben 

Zakkai, Moses Iaaerlea, Hai Oaon, Joseph Caro, Kosea Jla1mon1dea, 

Rashi, Annan Ben David, Elijah the Vilna Gaon, Saad.la Gaon 

and Solomon lln ~aprut are to name but a few. 

THE RABBIS OF OLD AND THE llODmN RABBIS 

ACTIVITIES : You are the ahalllllU or Rabbi Yitzebak Halev1, who 
ia a rabbi in Florence, Italy in the Twelfth Cen
tury. One of the duties that you have is to keep 
a list of appointments for the rabbi aa well aa 
hie duties which he is to perform. You will put 
down on a sheet or paper what the rabbi has to do 
that week. 

You are the secretary to Rabbi Eliezer Cohen or 
Hew York City. You have the duty of keeping his 
daily schedule and also his appointment book. 
You are to make up the weekly schedule for the 
rabbi. 

It is easy to picture the rabbi of old sitting in 

company wi tb. bis colleagues and debating some legal decision . 

During the days oi' the Great Sanhedrin wh ich lasted trom about 

141 BCE to 66 CE, the rabbis c oncerned themselves with the 

interpretation of the Law and administ rative matters of the 

s t ate as well as executive, priestly and ritual functions. 

During the Talmudic period the rabbi was mainly 

occupied with the legal decisions of the Talmud, and their 

main influence lay in the relig ious .r 1 el d. With the appear

ance or Rash! on the scene the role oi' the rabbi char.ged . 



Around the time of the Middle Ages the rabbi became the leader 
o•/.~ 

of the community. Thia was due to tbs fact tbaU\he, or hie 

group alone. could interpret the M11hnah. 'lhis power to inter

pret 1he llishnah was given to him originally by the Parnuilll 

or the president• or the communities who were lay leadera. 

Aleo around this time the rabble received a stipulated salary 

tor their labors. 

As aoon as they were paid · tor their services their 

duties became more clear-cut. Their contract waa usually 

three years. The rabbi• aanet1mea functioned alao ae the 

ahochet. (ritual slaughterer) cantor. aa well aa the teacher 

and as the Mobel. The latter performed the act of circumci

sion. He organized the local communal court and was the presi

dent of the Yeahivah. He was in charge or all education in 

the conmunity. He supervised all ritual matters. and waa the 

judge in decisions of Jewish law. He was the sole authority 

on all religious arxl spiritual functions and the poor and 

the needy looked to hilll for help. In addition t o this he was 

supposed to devote some hours in the d ay to the study or Torah 

and to publish learned works of his own. It was at this time 

that the rabbi preached arxl delivered eulogies at the time or 

burial and acted as the cantor on special religious occasions. 

When he became a learned man and his wisdom spread through 

the country he was often consulted by his colleagues. The 

rabbi ruled his community with an iron hand and he brooked 

no opposition. 
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From early times the government often utilized the 

rabbi to collect taxes t'rom the Jewish conmunity. Occasional

ly it attempted to appoint the rabbis. Thia, however, waa 

usually not too auccesstul. In the Twel1'th Century a ban 

was issued which said that anyone would be excOlmUJlicated by 

the rabbi it help was sought ot the secular authorities in 

gaining any position of spiritual or secular dominance over 

the community. It may be said that in Moslem and Oriental 

countries, where the Jews had been granted some degree ot 

local autonomy, the rabbis ot the Sephardic comnun1tiea worked 

in close conjunction with the government. 

When we examine the modern historkal period the role 

of the rabbi changed drastically. 'lhia was in part due to the 

social and economic changes which had taken place. 'lbe local 

Jewish community was not autonomous anymore but many times be

came part of the general comnunity. In the United S tates 

with the emergence of Reform the rabbi became much more ori

ented t oward the social and pastoral facets of his ministry. 

He followed in many instances the functions of h is Christia.n 

colleagues especially i n t h e realm of the pastoral ministry. 

Since Reform placed more emphasis on the community as a whole 

8nd leas on rl~ual mat ters so did the tunction or the rabbi 

un::lergo a change. Under a foregoing topic the rune tion or 

the modern rabbi bas been discussed. In comparing the duties 

of bothl t he old and t he modern rabbi it must be said that the 

emphasis bas shifted considerably with the coming of modern 

times. The fut ure may yet see ~ther change&which may come about. 
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CULMINATING ACTIVITY: 

Here the c laas may enga ge in some role playing. 

Two Christian students have c ome to visit the claaB. They 

are interested to find out what the rabbi does, such aa, 

the tunctiona of hia Office, how the evolution ot the rabbi

nate came about. what his relationship to the commm1ty is, 

and how he differs tran the minister. Two students in the 

claaB may play the role of the Christian pupils while one 

or several can play the role ot the rabbi as he explains 

the above-mentioned topics. 
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THE JEWISH COMMUNITY 



Objectives 

General: 
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UWIT 3 

THE JBVISH COMMUNITY 

The pupil should be familiar w1 th the development 
and history as well as the administration of the 
Jewish community from Ancient Times till the 
Present. 

Specific: He should be aware of the differences and the simi
larities of the community depending on the histori
cal period. 

He should be aware of the Jewish conmunity developed 
and was an integral part of the general conmunity. 

He should know that the modern Jewish community is 
in all aspects the same as the general conmmnity. 

The pupil should receive an understanding that he 
has a stake in the Jewish co11111Unity of today and 
that he has responaibilities u well. 

He should be aware that the Jewish community is 
part or his life. 

Motivation: A* the children to draw up as many community 
organizatiod a.a they can think of which would 
benefit them directly. This may be done in 
conjunction with the month when the Jewish Wel
fare Fund drive is to begin. 

Or the teacher may focus the attention of the 
claaa on the displaced persons who have come 
into the community aince the war and ask what 
flese people should do to become integrated 
1.ito Jewish community life. Jewish community 
organizations will usually enter here. 

t 
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WHAT IS MY ROIB IN THE JEWISH COMMUNITY? 

ACTIVITY: Write a family history which goes baak to at least 
three generations. 'lhose of you that can trace 
it back farther do ao. 

Everyone ot us ia a amtber of the Jewish conmunity. 

To what degree we participate in ita affairs 1a another ques

tion. Certainly we are aware that the community always atanda 

in need ot those people that will work most actively for ita 

good and participate 1n its af'taira. 

The primary role of the Jew in the community is that 

he has a responsibility. •£Di I Jll7 brother's keeper?• To a 

certain e xtent every one ot ua is our brother• a keeper. Where 

would our brethren be t oday 1f we did D:>t possess s ome respon

sibility for each other. Where would all our brethren be in 

I srael if we did not feel a responsibility toward helping 

them? If we would not help one another who would he lp us 'l 

We not only have a responsibility toward the Jewish 

commu.nity but we also have a duty. From ancient times on it 
> 

was always the role of the individual to help each other . This 

was especially true during the Mi ddle Ages where the Jew was 

practically isola ted from the general conrnuni ty. Here it 

was up to h is fell ow-Jews to help him am they practiced their 

duty toward each other. An example of this is when the Jews 

of a certain medieval city were threatened with destruction, 

the Jews of the neighboring city paid a tremendous amount of 

silver to f ree their co-religionists. This happened over and 
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over again. In Modern Times the individual of the conmunlty 

helped others thrcugh the giving of charity. 

We have a responsibility toward the general cormnunity 

also . When our nation was still young there a.re many examples 

how the Jews contributed in money and otherwise to the build

ing of churches and various cormnunity organization. When we 

give money to the Community Cheat our money does not go to 

Jewish ins ti tutiona alone but also to general community 1nst1-

tu tions as well. 

We have a definite stake in the general community 

as well as in the Jewish conmunity . It's upon our shoulders. 

We must play our role and stand to help each other. '!hie la 

a tradition which we have always had. 

WHAT I)OES THE .TE.WISH COMJ(tJNITY DO FCR US? 

Should aeyone 1n the Jewish community need help 

there are agencies where this help can be secured. This has 

been true throughout the a ges and we are proud of the fact 

that we have always stood together as a group and helped each 

other. 

The commnnity also affords us an outlet by being 

able to help others. 'lbere are always projects in the Jewish 

community which need our help . These projects are in the 

r ealm of eduction, r eligion and social service as well as 

recreation. 

There is also a !'eeling which t.he Jewish ccmnunity 
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gives us. Vie may say that it gives us a feeling of belong

ing to a group. Since we know that we belong to a group it 

makes us feel secure. Not only does it make ua feel secure 

but it givea us a certain position in the Jewish community 

of which we are a part. 'lhis is called status. 

\'IHO IS INCLUDED IN THE JEIISH COMMUNITY AND DO WE HAVE A 
JE'NIS!i COMMUN! TY AT THE PRE.5ENT T !ME 

ACTIVITY: It is suggested here that a panel be set up for the 
benefit of the claaa. In this panel there should 
be included a lay person who ia an officer in a 
Jewish community organization, preferably the Com
m.unity Council or such comparable organization that 
exista, the professional director of the Fsnily 
Service, or of the Community Center plus a member 
who is active in communit7 affairs from one oft he 
synagogue. 

The answer to the above question will become much 

clearer if we would discuss what the Jewish community consists 

of. 

If we were to classify the community organization 

present on the Jewish scene today, it would fall under the 

following general ~eadings: 

a. Social 
b. Fraternal 
c. Religious 
d. Cultural and Philanthropic 

A. Social Organizations 

1. Jewish Welfare Federation has been organized to serve 
as a central agency for social service. In some com
munities it has a different name but it is usually 
present in most communities in some form or another. 
It, in turn, has been organized into different de
partments. 
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b. Child Care c. Hospital a. Fam1l7 Welfare 
d. Care of the Aged 
Education 

e. Employment Service t. Recreation and 

a. Family Welfare is mainly concerned with helping 
the famll7 become self-supporting. Otten an 
allowance in the f <rm of money is also given. 
The social case worker does moat of the work 
here. 

b. Child Care takes the form or food, clothing and 
shelter tor children. The principal approach 
here ie to make it possible tor children to live 
with their parents. 

c. Care of the Aged takes place mostly at the Home 
for the Aged. '!hey lead a quiet, peaceful life 
at the Home. Care or the aged also takes place 
sometimes in their own homes. Some ot them need 
constant medical attention while most others 
want to be kept busy. Here too a professional 
worker is required . 

d. Hospitila and Clinics serve ph7aical a.s well as 
psycho ogical needs. The amount spent annually 
on health institutions is twenty million dollars 
and in 1945 American Jews maintained s ome seventy 
hospitals and fifty clinics. 

e. The Emploxment Service often known as the Voca
tional Guidance Service helps people to decide 
what kind of a vocation they are beat fitted for 
and often helps find jobs tor those who need 
them. 

t. Recreation and Education includes the Jewish Com
munity Center which has recreational facilities 
as well as cultural activities . This institu
tion will be discussed 1n a separate unit. We 
have the various types of Jewish schools some 
or them being a part or the synagogue while others 
are a common community undertaking. 

B. Women and Fraternal Organizationa 

1. At least half a million Jews belong to fraternal or
ders and lodges. They represent together with their 
families not quite one-third of American Jewry. 

2 . Business as well as professional people belong to 
these organizations . Many ti:ne s these people join in 

• 
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the hope that the acquaintances which they make there 
will become future customers am clients. 

3. These organizationa .function in a democratic manner 
and its members expreas themselves on all issues. 
!beef.t"~era and lodges often have a loan 1'und to help 
ilr• ti911' over bad times. Also this tum takes care 
of burial expenses of one of its members. Ma~ times 
this money 1a used for Ure insurance as well. It 
glvea its members a greater feeling of security. Also 
they have a special fund for conmunity purposes. 

4. The fo llowi.ng are some Jewish fraternal order•: 

a. B1 nai B1rith 
b. Workman's Circle 
c. Imependent Order B'ri t.h Abraham 
d. National Jewish Workers Al.11.ance 
e. Independent Order B'rith Shalom 
f. Jewish War Veterans 

5 . aong women'• organizations we have the following : 

a. B'nai B'rith 
b. Hadaasah 
c. Mizradli Women'• Organization of America 
d. National Council or Jewish women 
e. National Federation of Temple Sisterhoods 
f. Wcmten's Division - American Jewish Congress 

6 . The women's organizations are largely active in social 
service work &Di fund raising activitiea. Sometimes 
they organize a local council, which acts a.s a clear
ing house to prevent conflict in dates or meetings 
and large att'airs and also offers an opportunity to 
the leaders ~ the various clubs to learn from one an
other and to work on conmon projects. 

c. Religious Organizatiom 

1. Today American Jewry aas various types of religious 
schools. The Talmud Torah, the Yeshivah, the Syna
gogue Religi ous School, and Hebrew High School as well 
as the Jewish Day School would all be included here. 
Many cities have a Jewish Board or Education which 
coordinates and guides the different educational or
ganizat ions in the community. 

2. There also exists schools in the American-Jewish com
munity which trai.n teachers. ntese people are given 
courses in the methods of teaching as well as content 
which means what the courses themsel ves contain. These 

' 
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schools are known as Hebrew Teachers Colleges, Teachers 
Ina titutes and even Rabbinical school.a have teacher 
training schools. 

3. It is necessary tor our boys and girls to continue 
their education even after they leave these schools. 
A very recent a1111wer to meet this need has been an 
expanded program of adult education. !Ian, times the 
dit'ferent synagogues 1n the c1 tie a and towna will try 
to take care ot this need. This, however, baa not 
been aa successtul as expected. Often a central agency 
will try to coordinate these activities. :adult edu
cation usually includes cultura.l me,,.+-· -gs, arranging 
·ot lectures 1n various Jewish field~, discussion groups 
on current Jewish problems, sponsoring Je•ish concerts, 
plays and art exhibits. Courses in Hebrew, Bible, 
Jewish history and literature and similar subjects are 
given. 

D. Cultural and Philanthropic Activities 

1. ABglo-Jewisb Literature 

There are various newspapers which are published 
and distributed in the United States. '.lhe National 
Jewish Post, The American Israelite in C1ncimiati and 
the Jewish Advocate in Boston, and the Jewish Chroni
cle in Newark are some of the weekly newspapers. 

We have a m.unber of monthly publications as well. 
Connentary, The Reconatructionia t , the Rational Jew
ish Monthly and the Jewish Spectator and Jewish So
cial Studies as well as the Jewish Teacher and Peda
gogic Reporter are but a few. 

We have two important encyclopedias which are the 
Jewish Encyclopedia which is a reference work used 
most often by scholars. The Universal Jewish Encyclo
pedia is a more popular work . 

The Jewish Publication Society is an organization 
which publishes a goodly number of books dealing with 
Jewish mat t ers only. These books are of a popular 
nature while ala o many of them are usually only for 
scholars. 

2. Hebrew Literature 

The public ation of various Hebrew books was in part 
due t o the number of immigrants, most or t hem from 
Eastern Europe , who understood and read only Hebrew. 
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Much of this material is printed in Modern Hebrew. 
Hebrew literature is being studied and there is a 
definite need for these books. The Histradruth Iv
rith. or the Hebrew Culture Federation is the nation
al organization expressly devoted to the spreading of 
the Hebrew language and literature in this country. 
It maintains a publishing society called Ogen or An
chor. It also arranges lectures and concerts and fur
thera Hebrew education. 

3. Yiddish Literature 

Soon after the immigration of the late l800's 
Yiddish became the dom1nant language of many of our 
Eastern European Jews . There are published three 
outatanding Yiddish papers t oday. The Forward, The 
Morning Journal and !he Day, The magazine, The 
Future.Jsthe most moat important Yiddish monthly maga
zine. 

4 . Comnunitz Fund 

Perhaps it would be better to say •community Funds" 
instead ot Philanthropic functions. We have already 
spoken about the Federation which was f 1rst established 
in Boston in 1895 with Cincinnati bein6 second a year 
later. Each federation conducts annually a campaign 
to which all Jews are asked to contribute. There are 
of course quite a few Jewish community agenciea which 
receive money from the Camnunity Chest which inci
dentally was patterned after the Welfare Fund drive 
of the Federation. 

Also the United Jewish Appeal !~another proof 
that joint fund raising is practic nd desirable. 
Tbe UJA inchxles three large agencies which are the 
Joint Distribution Committee, National Refugee Ser
vi ce arrl the United Pales tine AI>peal. The first, 
JDC, deals wi th relief and welfare work on behalf 
of the Jews in Europe and other~ountries. the second 
r eset tles refugees in the Unit ea States arrl UPA builds 
up the new Jewish s tate of Israel. The local needs 
are of course taken from the Jewish Welfare Fund and 
the Community Chest . 

• 
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THE JEVIISH COMMUNITY CENTER 

ACTIVITY: The class will go to the Jewish Center. 'Ihere it 
will ask to be shown aroun..qr_a_llCi.. have its varioua 
activities explained. A lM#"'t>r the philosophy of 
the local Center mig)it be asked far a lso. 

We have chosen this particular instit ution since it 

is one that is peculiar or our American-Jewish culture today. 

We have nothing like it anywhere in the world. '.lbe reason for 

the development of the Jewish comm.unity goes back about 250 

years . \Then our country !'irat gained political 1ndepemence 

we find that Jews are accepted and become part of the American 

acene for three reasons: 

a. The Jews, like all the people here, were given 
political equality. 

b. The Jews were given the right to worship as they 
pleased just like everyone else. 

c . The Jews, like all other Americans, were given their 
civic rights. 

This places the Jew on an equal footing with his 

fellow members of the community. He began and continued to 

develop part of the American scene. This spirit of freedom 

gave rise to many institutions which we have today. The par

ticular type 0f welfare service that we have is an example. 

This, of course , includes the general as well as the Jewish 

welfare s ervice . The YMCA and t he YMHA are another example. 

The Community Chest also illustrates our point as well. 

To return to the Jewish Community Center in par

t icular let us first look at its history. It traces its 

• 
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origin back to a Jewish youth movement which began in the 

1840s in the form of Jewish 1iterary societies. They ap

peared in many cities and were first known a s the Young Ken• s 

Hebrew Literary Associa tions. 'lbese were the forerunners ot 

the Young Men's Hebrew Assoc i at ions. The first one of these 

was established in Baltimore in 1854. Other reasons con-

tributing to the establishment of the centers are: 

a. The aynagoguea established by the inllligrant Jews did 
not always provide facilities for recreation, meetings 
and entertairmumt. The young people in particular 
wanted activities and preferred to spend their time 
away 1'rom the aynagogue. 

b . Some Jews were not admitted to non-Jewish clubs while 
others that were members did not feel themselv.es at 
home there. 

c. The general recreational activities of the comnunity 
were inadequate ani the Jews felt it their duty to 
provide buildings tor their own children a.nd youth. 

Next let ua see how the Jewish Community Center is 

organized. We must, however, keep in mind tha~e program or 

each center differs dependill8 on the needs of the conmunity. 

Al.most every Center is located in a building of its 

own or one connected with a synagogue. Centers serve all age 

groups from the pre-school child to tbe g olden age (over 60). 

A Boe.rd of Directors usually composed of men and women who 

are participants in the program or interested community minded 

ind1viduala, sets the policies by which the Center is operated. 

This Board of Directors is generally elected by the adult mem

bership of the Center. The Board sets up the structure by 

which a proressional social work staff is engaged to carry on 

• 
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the program of the Center a?Xi to carry out the pol.icies as 

determined by the Board. 

The work of the Center can be financed in several 

ways. A membership tee trom all or the members is one s ource 

of income tor the Centers. Some Centers derive their income 

from more than one aource. These sources include the Jewish 

Welfare Funds and the Community Ches ta . Like most Jewish 

agencies and inetitutiona. the Center makes provision to 

provide services to those individuals who cannot atrord the 

f ull membership tee. Today we find that the Centers through-

out the country serve every s ocial am economic group within 

the Jewish community. 

We would best close this section by stating the 

functions c£ the Center in the following way: 

a. Service as an a gency of Jewish identification 

b. Service as a conunon meeting grcund f o r all Jews 

c. Service as an a gency of personality development 

d. Furtherance of the democratic way of life 

e. Assistance in the integrat i on of the individual Jew. 
as well as ot the J ewish group, int o the total 
~rican group 

HOW DID WE GBT THE IDEA OF THE JEWISH COMMUNI TY DURING 'ffiE 
TAUroDIC PER IOD AUD '!HE MEDIEVAL .rallISH COWUNITY 

ACTIVITY : With your knc.ledge or t he previous topic and what 
you'll learn under this heading imagine yourself as 
a community council dur ing the Middle Ages and the 
same in the Modern period. You are having your 
annual meeting and some of the members of the council 
are new and you have to 
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a. explain your individual 1\lnctions 
b. tell them your objectives 

an:i then proceed with the meeting discussing what you 
want the council to accomplish this year. 

Aa a word ot explanation we mie)l t say that the his

tory ot conmunity in Talmudic and Medieval times is not ao much 

a record or what happened at certain times but how a conmunity 

was administered. what the runctions or its individual members 

were and ~bat 1h e place of the individual Jew was in the can-
$T"'IL* 

munity. The type of community remained fairly ·ta tr. We can 

see this because the history of the Jewish community can be 

divided into three distinct periods: 

a. Talmudic phase 
b. Medieval times 
c. Modern period 

It is true that the Talmudic canmunity had ita forerunners 

in organization before and after the Babylonian exile but it 

d i d not come into its own until the Greeks conquered the Levant. 

Talmudic Times 

The comnunity organization or the Jews in the Roman 

Empire we, patterned after that of the Gr eek conmunities. Ye t 

a certain amoun~ ot Roman influence was felt especially in 

regard to religious associations. At the head of the coD111Unity 

was the community co~ncil. Its numbers varied from seven to 

twelve members. '!he president of the council was called the 

•head• or the city. The members ot the council were c hosen 

by the whole community before Rosh Hashonoh . Certain member£ 

t 
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however were life members. The executive officer of the coun

cil was the "city manager• who held a higher rank than that 

of the city judge. He was also the a gent of the court and the 

community notary. 

The administration of the city community was subject 

within certain limits to the jurisdiction ot the patriarch in 

Palestine or the exilarch in Babylonia. These two men were 

the leaders or all t he Jews 1n those two countries respectively. 

They appointed the judges for questions or finance. for the 

court and for the criminal cues. The community council de

termined the amount or ta.xea aa well a s its distribution. 

dealt with conmlllnity property .. fixed the atan:lard of weights 

and measures. tood prices and wages. It also made police regu

lat ions and could• in the interest of public welfare• abolish 

long existing custans. Altbou€P the community council was 

not responsible to anyone it was ex:pected to observe the 

wishes of the community. 

One or the special tasks of the council was the care 

of the poor. '!his was i n the hands of "two collectors of 

charity.• and three distributors or alma. 'lhese men were 

meni::>ers of t.'le couttcil . Everyone was expected to contribute 

for this purpose and it happened sometimes that the collector 

of charity would attach property of thas e who failed to con

tribute . How the money. which was collected for this purpose. 

was distributed to the poor was a matter of trust. 

There were exact laws covering the anount and time 
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of c ontribut1ons. Two boxes could be found !'or the poor. 

One of them contained gifts which the inhabitants of the cit7 

received once a week on Friday, while the other had money in 

it to take care or the traveler passing through the cit,.. It 

might be well to mention here that the conmunity kept a book 

in which contained a list or all taxpayers and also the im

portant happenings of the community. 

It' a community had more than ten members it had to 

build a synagogue and its maintenance was the responsibility 

of all the members of the community. It was also up to the 

city community to provide and appoint teachers. These were 

to some extent paid by the city out of tee community funds. 

The parents of the children were obliged to send them to the 

camnunity school. 

Besides the schoolhouse. each conmrunity had a house 

of its own. Often this was the same as the synagogue which 

was the place for public assemblies. administration of oaths 

ani here were carriedout decrees of excommunication and it 

served as a place where divorce dealings were executed. Pro

clamat ion for los t a nd found articles were made here and even 

the freeing of slaves was carried out here. 

There are two reasons which influenced the develop-

ment of Jewish community during the Middle Ages: 

a. the s t ate often divi ded the population according to 
social groups 

b. general, social. political and economic condition at 
this time f avored the development of the canmunity 



61. 

The Jews, like many social groups of the medieval a ta te, were 

usually a closed political group recognized by the state, with 

j oint responsible obligations. This type of segregation made 

for t he living of the Jews in separate quarters in the city 

called the ghetto, which in turn gave rise to t he formation 

of Jewish conmunities. 'lbese communities were under the pro

tection of the ruler of that particular country and gave the 

Jews the r1@lt to govern themselves in their internal affairs. 

The or ganization ani development t ook place in close connec

tion with the history of organization or the cities of this 

period. As a mat ter of !'act we mi ght say t hat Jewish conmunity 

organization and development were an i ntegral part of the hi•

tory of the Middle Ages. Under the corditiona that existed 

at this time the7 were bound to emerge as they did. 

The Jews were separated socially and politicall7 

from the rest of the community , because the social l.ii'e of the 

Medi eval Christian revolved around the Church and this would 

automaticaliy exclude the Jew. Jews were not citizens nor had 

many pr ivileges in t he general soci e t y . The Jews were actual

ly compelled to h ave a community s t ructure of their own since 

the loc al stat e demanded taxes. Since the state or the city 

was mainly interested in keepi ng the taxati on of its Jews as 

h i gh as pos sib le i t was ne cessary to give the Jews a consider

able amount of the administra tion of their a.ff airs . As far 

as t axation is concerned we know that i f ther e was a defi c i t 

in the amount levied, the wealthier Jews of the community 
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were required to unlerwrite the d11'ference. 'lhis had an ad-

ver se eff ect on ttie Jewish community s ince it gave greater 

influence and power to the propertied people. 

The col'llD.unity took special interest in education and 

culture. Instructi on for children and education for its adult s 

and f or the l e arned was provided for. Again we find, just 

like in the Talmudic c ommunity, that the assistance of the poor 

was most important. How the Medieval community was admini

stered has already been discussed in a previous topic . One 

aspect not previously d iscussed was the e l ection of the com

munity council. These elections usually took pl ace on t he 

half-holidays of Pas sover am Sukkos. The delegat es were 

first ele cted by t he qualif ied voters . then they cast lots 

for or nominated the various offic i a ls. Although t h i s sounds 

like a democratic procedure i t was by no means so. Often 

slates were prepared ahead of time and the wealthy, who had 

t he most say in the adminis t r ation of the camunity, came to 

agreement as who should be elected. 

HOW DID TEE JEMISH COMMUNITY COME INTO BEI NG? 

ACTIVITY: Take a concordance a nd look up Biblical r eferences 
to the 

a . poor d . widow 
b . needy e. stranger 
c. orphan 

You will get some i dea from this research how the 
people of that t i me felt toward the above . 
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In the Torah there are .found ~ rererencea to the 

role of the community regarding the care of the poor, the or

phan, the stranger and the captive. ihroughout the Biblical 

and Talmudical period of our people the cOllDUl11ty haa alwaya 

taken it upon tbeaaelvea to help theae people. Otten coJann1-

tie• vied with each other to see who could take care of ita 

peQple, who needed help, beat. 

During the ancient daya when the Jewa had their own 

land the community waa the aame aa the city. Although a nation 

still each commanity preserved ita cuatoma and traditiona. It 

was not a cOJllllunity in the modern aeme aince life was not aa 

hie)lly organized but it waa a conmmn1ty where the family played 

the important role. There were no important eomnunity inati

tutiona. Only after the nation was united and welded together 

did our forefathers feel a reaponaibility toward each other. 

This is eapecially stated in the message of the prophets. 

When the kingdom waa divided into two parts then 

conquered by the Aaayriana many Jews moved from Palestine. 

Thia caused a tremendous interruption in their li vea. Conmuni

ties did spring up when the Jews returned from Babylonia a.nd 

soon the Hel~enic influence began to be felt. We may aay that 

with the coming of the Oreeka the cities in Judea became or

ganized in a way that reaemblea our cities of today. Institu

tions such as the gymnasium and the public bath.a and the square 

aa well aa the synagogue and the a chools became the foundation 

of the community. The eoJllllU.nity began t o accepts ita responsi

bility toward its members by taking care of its needy. Thia 
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Al though the community was already an ins ti tut ion 

since the time of lloaes it is only since the Babylonian exile 

that the comaunity coaleaced. Strong national ambitions aa 

well aa the centralization ot a priestl7 dOlllinated Judaism were 

directl7 reaponaible for it. 

With the d iaperaion ot the Jewa shortly be tore the 

destruction and ma1nl7 atter the deatruction ot the Second Tem

ple there aroae Jewiab cCBIND.ttiea in Bab7lon1a, Asia •1nor 

and in the important trade center of the Mediterranean Sea. 

At first these new communities bad mtional status since they 

were part ot the nation ot Judea. Arter the destruction ot the 

lecond Temple this changed and they became mainly a religious 

community since Judea aa a nation was destroyed. 

HOW IS THE •ODERH JEWISH CCJOroNITY ADllINJSTEBED AND HOW DID 
THIS DIFFER WITH THE OLD JmfISH CCIDIUlfITY? 

ACTIVITY: Arter the claaa bas read t h is material draw up in 
outline torm the 1'Unction of: 

a. The lledieval Coamu.ni ty' 
b. The llodern COlllllUJl.1 ty' 

Medieval Jewish C9'!!"1n1ty 

It was the task of t he Jewish cCllllllunity to repreaent 

themaelvea in their relations with their rulers. The presiding 

officers of the community were the representative• and advocates 

of t he Jews in every occasion of ditt'iculty. The institutions 

wh i ch e very canmnn1ty possessed, such as the aynagogue, ceme

tery, s chool, asylum, bath, bakery and often even the dance hall 

and t he prison, were chosen by the members of t h e community and 

then administrated by them. 
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We must umeretand that during the 111.ddle Agee the 

community had more than just a religious function. It bad 

political etatua aa well aa educational and cultural. 

The cOlmUllity wu adm.1n1•tra ted by a council who had 

a president. Thia council was very often a hereditary affair 

and usually remained in the hands of the wealthy. The elders 

and the wealthy supplemented their numbers by means of mutual

ly selecting each other and by adding to each other or elect

ing others by their own votes alone thus ignoring the general 

community. 

Although the pre•ident or the Jewish comnunity could 

be a wealthy merchant or an artisan often 1 t was not unco11111on 

to have the rabbi aa the •archiafnagogua• or "magiater judae

orum" which are other deaignationa tor president. As a matter 

of fact these last two terms could be applied not only to the 

president or the rabbi but also to the Jewish judge and to the 

o~ that collected the taxes. 

Throughout Europe there were different f'Unctiona in 

the var i"ous comm>m1 ties. In Spain the admin1s trat ion waa di

vided into judge•• eupervi•ors of weights and measures. censor 

of moral.a. and ta. collector. In Germ&DJ there were special 

otticea tor the administration of finances aa well aa indi

vidual otficere tor special tune tions. In France the com.

muni ty chose a cCllllli•sion eve17 eix or ten year• to revise 

the laws ot the commnity. Thia comndeeion conducted finance. 

distributed tax••• appointed otticial.8 and judges. In Por

tugal we find references not only to the elders but also 

' 
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the treasurer and the police superinten:ienta aa well aa mar

ket inapector1. 

The current business of the community waa otten exe

cuted by a coD1111ittee or by a monthly president. Yet when im

portant decrees had to be adopted then the rull aaaembly waa 

called which consisted of the community council. 

Modern Jewish Connun1t1 

The administration of the modern Jewish community 

in the United States is no such simple matter. We must be 

aware of the principal difference between the two conrnunit1es. 

During the Middle Ages the Jewish community was a s eparate 

section of the general community which was autonomous and was 

so recognized by the government. It depended on its own mem

bers for the conducting of i ta affairs and wa.a for the most 

part not dependent on the outsi de for its living. 

Wba t makes the modern Jewish community in the United 

States so much more complex is that it has assumed different 

functi ons which are in the realm of the needs of the individu

al. We do not engage in &Dif governmental functions today. 

We have a civilization which prides itself in departmentali

zation and this is reflected in our camnunity organization. 

One of the mere recent develotments in community ad

ministration is the creation of the camnunity council. It 

grew out of the interest of several organizations to build an 

Old Folks' Home. They formed a joint c.Jmmi ttee to draw up 
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plans and to raise the money. Since the Jewish Federation 

would not support them they organized a Council of Jewiah 

Organization.to carry out ita work. The Federation soon joined 

this organization. 

The Community Council soon acted in a democratic 

manner by inviting representatives of all permanent Jewish 

organizations in the city, and after several months a consti

tution was adopted and Jewish Community council was launched. 

Those conmunities which do not have th1.s kind of an 

arrangement are dependent on the individual organization and 

institution to handle its affairs. These usually have an 

execut ive committee or board which la composed of laymen al

t hough some are proressionala of other er ganizations and a ct 

in an ex-officio capacity. Then you have the professional 

starr who administer the policy set by the bca rd. 'Ihis is 

where the Jewish Center is concerned but is also true of al-

most all Jewish organizations s uch aa the Jewish Welfare Fed

~·' erat i on, aarthe Bure au of Jewish Education,l\the Old Folk's 

Home. 

It is necessary here to stress that although the 

board, which is composed of members of the general community 

and are IX>t professional, sets t he policy! it is up t o the 

professionally trained worker to carry out the functions of 

the particular institution . They a t'e trained for this 1'unc

tion through professional s chooling and actual practice. 

From th is we can see why the adminis t ration of the 

• 
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Modern Jewish conmunity is so complex. If the trem that ia 

apparent now to integrate the various duties of the different 

organi~ationa al'.Xl inlltitution is continued the administration 

of the comnunity will become much easier. 

HOW DOES THE JEWISH COMMUNITY COMPARE WITH THE CHRISTIAN 
COMMUNITY? 

It 1111at be quite apparent by reading the preceding 

topics that actually there is very little difference between 

the Jewish community and the Christian community . The Jewish 

conmunity has the aame institutions that the general community 

has . It serves the same functions and the same kind of people 

are helping and are being helped by each community institution 

and organization. It mus t also be clear then that we are 

living in a dichotomy. This means that we are living two 

lives, that of a Jew and that of a member of the general com-

munity . 

If there exists a difference it is more subtle. Jew-

ish institutions are usually community centered if they are 

community institut i ons am cr gan1zat1ons. 'Ibey are usually 

not a part of anothe r institut i on . Our Christian institutions 

i n the col1'1tlunity very often come from the Church. They are 

e i ther part of it, or are directly ad.ministered by it or are 

affiliated with i t . Many of the institutions are also Church 

centered. 

' 
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CUI.lHNATING ACTIVITY: 

showing: 

Kake a chart of the Jewish Community Institution 

I. A. Each different institution 

B. How it functions 

c. Its lay members (Board) and how many 

The prof'essional staff - and how many 

D. Whom it serves 

II. Show where the money comes from and how . 

You are at a meeting of the J.W. F . and are 
planning the drive. Show 

A. What institutions get support from it 

B. How and what sources the money comes from 
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Unit 4 

JENISH EDUCATION 

Ob jectives: Jewish Educat ion for our Children is just as 
important for ttleir understanding as general 
educ at ion is. 

71. 

Some parts or Jewish education will give our 
children basic lessons in ethics and morals 
which sometimes general education does not do. 

It sets the tone for proper living through the 
study of the Bible ani associated subjects, 
and again proves to them t hat being a Jew means 
belonging to more than just a religion but a 
people with culture and a tradition. 

Basic Learnings: The necessity and importance for Jewish 
education 

There are di.f ferent kinds of Jewish edu
cation 

The historical development of Jewish edu
cation 

The importance of Reform-Jewish educat ion 

Motivation: The teacher starts a discussion on the reasons 
for survival of the Jew in face of s o ma?JY' ob
stacles. He then asks the members of the class 
why they think the Jew is still alive today. He 
will guide the discussion to the value of Jewish 
education transmitting eternal Jewish values 
from generation to generation. 

Or a visit to a Talmud Torah or Jewish Bureau of 
Education can be the starting point f or this 
unit. 
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HOW IS REFORM JR.fISH EDU CAT I ON CARRIED OUT TODAY! 

ACTIVITY: Have the class write to about ten or fifteen con
gregations in the United States and ask them to 
send you a copy of their curriculum. Write not 
only to the large congregat i ons but also to the 
smaller ones. Analyze them with the following in 
mind: 

1. The subject which is being studied, does it 
look interesting to you and does it meet your 
needs as far as you can see? 

2. Ir you know the text, is it too easy or too hard? 

3. Suggest some other subjects that could be studied . 

'/ffiY DO WE HA VE JEWISH EDUCATION TCDAY? 

ACTIVITY: Dia cua sion by the c1a ss and the teacher i n which 
the teacher asks the class how they th ink Jewish 
Education can help them today and list their 
ideas on the board and c ompare them with the rea
s ons given following this paragraph . 

1. So that you and I can identif'y ourselves with the 
Jewish group. 

a . For practical purposes t h is means that to belong 
to t he Jewish group it gives us a sense of be
longing . 

b. Our religi on is something which all of us have 
i n common. 

c . Often our own gr oup i s the group to wh om we can 
l ook f or help in time of trouble. 

2 . You and I can take pr 1.de in the tradition and heritage 
of our people and tbn>ugh it understand Judaism. 

a. As an American we are proud that we have and are 
living in a democracy. Our country bas always 
s tood for the f reedom of the individual as well 
as respecting people who worship differently. 

• 
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As Jews we are proud that we have high a tandards 
of conduct, we to have a SJ?DPatby for mankim, 
as well as faith in God and our religion. 

b. Ae an American we are proud of the contributions 
that we made to the culture of our country especi
ally in the field or technology as well as in our 
countries' beginning. 

Aa Jews we are proud of our contributions in the 
aame field and especially in the arts and sci
ences. These contributions were not only made 
here in the United States but all over the world. 

ACTIVITY: A few people in the class could do some research 
and find out specifically what Jews made contribu
tions to the varioua fields such as arts, sciences, 
technology, humanities, ets. and the role Jewa 
played in the founding of our country. 

3. Preparation tor the future and help to meet the prob
lems which we might tace. 

a. Jewish education baa always stressed that a well 
educated person is prepared fort be future . If 
we follow the teachings of Judaism in moral and 
ethical ways we are well equipped to face li.tlt. 

b. By a knowledge of the community we are able to 
know those agencies that can counsel us either 
to find out what kind of a position we are best 
suited for or to help and find a job for us. 

c. Since Judaism teaches us a universal outlook on 
life by stressing the common virtues of man it 
prepares us to look at our fellowman with under
standing. 

4. Jewish education strengthens us religiously. 

a. By our go inc; to our own worship service regular
ly we accustom ourselves to pray and worship in 
the Temple. 

b. Since we study the Bible and other traditional 
books of our religion we know what our religion 
stands for, and practice it as well. 

c. Through the observance of our customa and cere
monies we receive a warm feeling regarding our 
being a Jew as well as a sense of satisfaction 
and be longing. 
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d. We are given the tools by which we can practice 
as a religious person. 

S. Knowledge about Judaism makes us a partly well-edu
cated person but our Jewish e ducation must alao give 
ua a definite attitude toward Judaism. 

a. We study t.he history of our people from an his
torical point of view to find out what happened 
to them. Sometimes we might draw some lessons 
from it. 

b. We study certain books or the Bible because we 
can get basic trut.ha from them that will serve 
as models for our future. 

c. We s hould receive, through our studies, a defi
nite feeling for Judaism which should make us 
proud or being a Jew. 

d. Our Jewish education should he lp to make us a 
cultured person. 

e. Perhaps the most important function is that it 
will help us to preserve our Jewish way of life 
and our Judaism. 

s . Through Jewish education we must realize that we are 
part of the community and have a responsibility to 
the community. 

a. We realize that we are part of the Jewish com
munity and must be read7 to help each other. 

b . Our responsibility is that they have the obli
gation to support the Jewish community in any 
way possible. 

c. Although we have a Jewish community we mus t under
stand that this is part or the general comnunity 
and t o it we have obligati ons to fulfill. 

WHAT KINDS OF JENISH EDUCATION ARE T!Il:RE? 

ACTIVITY: An excurs i on to various Jewish schools in your 
neighborhood is suggested here. In most fair
ly large cities you have a Talmud Torah and a 
Jewish Day School. Those cities that have a 
Yeshivah and a Beth Hayeled you can visit these 
in addition. You should find out the following: 

• 
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a. What are they teaching 

b. What is their purpose for teaching this (objectives 
and aims) 

c. What methods or how are these subjects taught 

Before we discuss the different schools which are 

engaged in teaching Jewish children today we should perhaps 

l ook at some statistics. 

a. By 1950 the estimated number of children attending 
Jewish schools were 266,000. This number will have 
risen somewhat in 1955. 

b. The mimber of children at t en:iing Sunday schools i n 
1950 were 130,574 or 49.e• or the above number. 

c. '!he rest are either attending Talmud Torahs or are 
attending Jewish All Day Schools. 

d . There has been an increase of Jewish School em-oll
ment from 451 000 in 1900 to almost 300, 000 by 1955 
or an increase of almost JIP''YW,.,. 1-oO .,

0 

1. Sunday Schools 

a . As we have seen from the previous statistics the ma
j ority of our children today are enrolled in the Sun
day School . 

b . This is a one-day-~eek school and the hours of in
struction is usually two hours per week. 

c . Many temples have f'elt i t necessary to increase their 
hours of instruction so they have added a mid-week 
session. At this time either a completely different 
subjec~ or continuation of the week-end subject is 
studied. 

d . The number of sessions per year is usually between 
30 and 35. The course of study i s usually from the 
kindergarten through confirmat i on which is usually 
the tenth grade . 

e. The one-day-a•week s chool is usually identified with 
the Reform congregations but the fact is that also 
the conservative as well as the Orthodox have Sun.lay 
school units. 

• 



76. 

2. The Talmud Torah 

a. It la also known as th•a "weekday a!'ternoon achoo1.• 
or yupils e1'U"olled in 1t;he Jewish elementary schoo1s 
41% are to be found in weekday afternoon school.a. 

b. Usually the attendance of pupils for this school is 
five days although tbe1re are three and two day schools. 

c. The hours of ins tructi•on varies fl-om 7i to 6 hours 
per week while there rure abou t 38 school weeks per 
year. 

d. The more traditional sc~hools usually require for the 
pupil to finish a six ~rear course although aome of 
the weekday schools hai,e three am a five year course 
as well.. 

e. Usually in their religjlous attitudes the Talmud Torahs 
are most often Orthodolt and s anetimes Conservative. 

3. The Jewish Day School 

a. 3.4% of all Jewish s tuClents of elementary school age, 
are enrolled in Jewish Day schools. 

b. It offers regular school subjects as well as religious 
instruction. It meets five days a week for about six 
or more hours a day, aI1d gives nearly 1200 hours of 
instruction a year. 

c . It is privately supported while the parents pay tui
t ion or !'ees. This school is u s ually an e lementary 
school but there are eJcceptions to this. 

d. In New York City we do f i nd a Jewish Hi gh School. Its 
t eacher mus t be c ertifjled by the state to teach the 
non-religi ous or Engl1:!1h subjects . Hebrew is the 
s econdary language whic:h is taught . 

4 . Foundation School or the Beth Hayeled 

a . This school is pr incipELlly for t he primary grades. 
Its pupils are l ater tr•ansferred to the h i gher grades 
in public s chool. 

b . This school is quite re1cent having been established 
as an experimental sch e>ol by the Women's d i vision of 
the Jewish Education A.s1sociation in New York City. 

c. It of f ers a b1- culture.l {Hebrew and English) program 
wi th the emphasis of the personality of t he child. 

I 

I 

I 
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The main interest is to lay an emotional and intel
J.ectual .foundation far the child's .future attendance 
at public school as well as a Jewish weekday after
noon school. 

d. Children are admitted at the age of three and remain 
there until the · age or eig):lt or nine. From grade 
three and rour they go to public school. 

5. American Council for Judaism Schools 

a. This type of school is the latest development in the 
Reform movement. ~se schools stress the ethical 
and moral values of Judaism. There are several . school.a 
mostly in the Easte_F.~ and Mid-Western part of the 
United States.111&'-'"ls interested in stressing the uni-
versal values of Judaism.as asli:. · 

b. Their teachers are mostly taken from the members of 
the Council and are usually lay persons. 

6 . Secondary Schools 

a. Graduates from the Orthodox and Conservative weekday 
schools sometimes attend central communal Jewish High 
schools. The enrollment is only 5~ of those that go 
to the elementary school. Their course of study is 
about four years. 

b. The Sunday Schools also offer high school classes . 
Its length varies f r om two to four years. 

Difference in the Content of the Courses of Study 

Orthodox 

a. This group emphasizes the traditional attit\.¥ies and 
practices as found in the rabbinical interpretat i on 
of the Talmud and Sbulchan Aruch. Its emphasis also 
lies in the study of Hebrew as a language. The Torah 
as law is also a focal point. The Bible and the Tal
mud constitute the center of attention. 

b. Hebrew literature and a study of Palestine and a 
course on Commentaries to the Bible are also included . 
Often, and especially in the secondary school, t he 
language of instruction ls Hebrew. 

Conservative 

a. It still pays a great deal of a ttention to traditional 
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practices as well as to the codified laws. Yet it is 
ready to accept a more liberal interpretat ion of cua
toma, ceremonies, and scriptures and also a more evo
lutionary view of giving of the Torah . 

b. The subjects which are taught in the religi ous schools 
are much the same as the Orthodox. 

Reform 

a. It has adopted changes in practices and beliefs to 
reform traditional J~aism by bringing it more in line 
with the modern American scene. 

b. It has a scientific approach to the giving of the 
Torah• meaning that the Torah was written by men and 
divinely inapired but not divinely revealed. Also it 
negates the i dea that all Jews will eventually return 
to Israel. 

c. Courses in Hebrew are given usually with the object 
of reading the prayerbook and learning it for the 
Bar Mitzvah. 

d . A modern interpretat ion on the teachin6 of Jewish 
History and Bible is also emphasized. 

Common Elements in the Content of tae Courses of S tudy . 

a. Torah is the li terary and spiritual heritage of the 
Jewish people. 

b . Torah is the Jewi sh way of living. 

c. The Jewish people is the means of identifying of the 
individual Jew with his people and the acceptance 
of mutual responsibility between himsel f and other 
Jews . 

d . We are part of the American- Jewish environment and 
implies an understanding of the development of the 
American-Jewish community. 

e. Faith in a loving God and in the purpose of improve
ment of world a nd man. 

• 
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HOVI AND WHY DID JE\YISH EDUCATION DEVELOP? 

ACTIVITY: Divide the class up into two aectiona. Each section 
will be given a word which will be called out by the 
captain or the opposite group. It will be the ob
ject of the group to whom the word is given to identi
ty the word either by another word or a short sen
tence. 

Arabic 
rather 
priest 
Simeon ban Shetah 
s tory-telling 
Scribe 
Gemara 
apprentice system 
parables 
explanation of difficult passage 
Kahal 
lay s cholars 
Mishnah 
self-reliant 
mnemonic device 
opt ics 
herdsmen 
gr i nd flour and bake 
Alexamria 
Karaitea 
social justice 
story-telling 

A. Biblical Times 

Abba Aricha 
minerals 
agriculture 
influence community through 

scholars 
vocational education 
Talmud Torah 
Sachar ahimmu.r 
rod as "teaching aid• 
J os bua ban Gama la 
Euclid and Archimedus 
freedom of expression 
Ezra 
geography 
hagiograpba 
Greek 
Jochanan ben Zakkal 
Yeshivah 
Tribal s true ture 
Astronomy 
weaving and dying 
six years old 
medicine 

There are three principal ideas that s eem to run 
throughout the tistory of Jewish education: 

1. It is religious in i ts charact er and is primarily 
concerned with the development of an ethical• 
religi ous personali ty . 

2. It holds to the i dea of learning for the sake 
of learning. 

3. It i s practical and provides f or the on-going 
process of adjusting the indi vidual to his 
environment and for h is survival. 

• 
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EarlI Besinninga 

1. Abraham was chosen by God to the end that he may com
mand his children and his household after him• to 
keep the way or the Lord, to do ri~ teouaness and 
justice. Thus the Bible shows its great interest in 
children and sees in them the key to the future. It 
stresses the fact that children should be tauE?)lt early 
t he difference between good and evil. 

Tribal. Structure 

2. The early teachers ot the children were their mothers 
and fathers. It was they that instructed them in the 
duties of their daily life. The customs and ceremonies 
were given from father to son. Also the social and 
economic envi.roanent of the group determined the studies 
and activities of the young people. Since we are deal
ing with a nomadic people we find that the meds of 
the shepherd people were first cat ered to . The chil
dren were prepared to be herdsmen. Since the early 
tribes often went to war against each other the chil
dren had to have a knowledge of war. The use of the 
sling. bow, arrow, sword. shield and spear was stressed. 

Conquest of Canaan 

3 . After the conquest of Canaan. tbi people became !'armers 
and education changed. Actually this was the begin
ning or vocational education since 1 t became necessary 
to show the children a new way of life. They learned 
farming, cattle-raising, grazing, fishing. building. 
and even carpentry. Soon minerals were discovered 
and mining was learned. metal working• spinning, dying, 
weaving, tent-making and pottery making were soon ad
ded to the lists of subjects which children had to 
learn. 

A Special Class of Teachers 

1. Very soon a special class of teachers arose who bad 
to teach the people speci!'ic duties . These were the 
priests and the Levites. They taught the people their 
laws, their history a~.d literature and instructed es
pecially those who were to be their successors . Fol
lowing them came the Prophets who taught everyone a
bout God and t he ideals of social justice and peace . 
While the prophets went out directly to the people• 
the priests and the Levites were mainly concerned 
with the Temple. 

... 

J ., 
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The Scribe• 

S. Arter the destruction of the firat Temple in 586 BCB 
the Jewa vent to Bab7lonia and aoon the Persians con
quered that land and permitted them to return to Judea. 
There a new Temple was built. A new class of teachers 
arose under the scribe Bzra. The priests delegated 
their function• in part to these scribes who taught the 
people. ilthough we don't know it the synagogue became 
established at this time but we do know that it became 
a school as well as a place to worship. Here the Law was 
not on11 read but also interpreted b7 the Scribes who 
were the teachers. M~ tly the adults came here to learn 
about the Law but soon children were also taught here. 
During this period especially, religious observances, 
prayers and festival observances and celebrations in the 
home were so completely identified with life as to make 
religion interwoven with the daily activities of the 
people. 

Ethical Aspects, Skills and Knowledge 

6. ilthough the ethical aspects of lite were paramount cer
tain forms of specific knowledge and akilla were also 
necessar1. Besides the children learning their future 
occupations, they also concerned themselves with the 
Sabbath, the Hew Moon, the holida7a and the duties of 
men 1n the House of God. Language was learned normall1 
in the course of the l i fe of the people. The same ia 
true of geography. Writing was practiced at an early 
period. When the Priest studied they had to learn and 
study philosophy, history and medicine (treatment ot 
lepers). Here in the synagogue we find that for the 
f irst time a liturgy developed. 

The methods used were largely story-telling, warning, 
explain~, pleading, rebuking to avoid corporal 
punishment . Legend and history were used to impress 
the children. During the r ain7 season thd children 
would often gather around the fire and story-telling 
would s oon take place. They would be told about the 
heroes, the elders and prophets. Even the r od was often 
used as a "teaching aid." 

Girl's Education 

7. The education of girls was confi.ned largely to the home. 
They l earned to draw water, t o grind flour, to knead 
the dough, to bake, to spin and to weave. They often 
also worked in the fields and knew agriculture. They 
even helped in the vineyard. 

' 
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Simeon ben Sbetah and Joshua ben Gamala 

7. Around the first century BCE Simeon ben Shetah arranged 
that schools should be established for the ch ildren 
of the a ges of sixteen and seventeen. Soon private 
schools were fonned and a century later they came un
der public control. In 64 CE universal elementary edu
cation was ins t ituted in Pa lestine . Vlithout the ac 
tual use of canpulsion the provisions made by Joshua 
ben Gamala made education practically compulsory for 
children of the age of six and seven. He also arranged 
tha t teachers for elementary schools be on duty in 
every province and in every city. 

B. Talmudic Times 

1. Influence of the Greeks on Jewish Education 

The first radical modification on Jewish educat i on 
came as a result of Hellenic ideas. The Bi ble waa 
read in Greek and even the religi ous services were 
many times conducted in Greek especially in Alexan
dria. The philosophy of Plato was linked with Jewish 
thouf9it. Even the method of ins tructi on was changed. 

·Often questions and answere became a standard of in
struction in the Jewish schools. 

2 . Destruction of the Temple and Jochanan Ben Zakkai 

When the Temple was destroyed a second time in 70 CE 
it saw also the des truction of one Jewish system of 
education and the initiation of a new one. No longer 
was there a priest~ group to instruct the people and 
its place was now taken by the rabbis. Jochanan ben 
Zakkai obtained permission from the Roman emperor to 
set up an academy at Jabneh. Here he began to train 
rabbis and reassemble Je\vish knowledge based on the 
oral Pharisaic tradition. A pattern of Jewish educa
tion was laid down which las t ed for centuries. It 
was still up to the fat her, as the head of the family, 
to teach his children customs and ceremonies and the 
Torah. This took place in the child's early days but 
as so on as he was of age he was sent to s chool. Often 
the father would visit the school and observe what was 
going on . 

3 . Rab's or Abba 4richa's Contribution 

Rab instituted the " s echar shimmur" which was the 
payment for watchi?16 the chi l dren. Since 1 t was f or
bidden t o take money for teaching the children this 

,. , 
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method was adopted to pay the teachers. He thus created 
a professional teachers group. He also ordered that 
children should not go to school until they were six years 
old, and there should be no more than twenty-five pupils 
in a class. Schools at first were conducted in the open 
air where the children sat on benches facing the teacher. 

Children at the age of five were taught the Bible , at ten 
the lUshnab and at fifteen the Gemara. There were d11'fer
ent t eachers for different subjects. The children spent 
most of' the day in school throughout the year, except on 
holidays and fast days. 

4. What Subjects Jere Studied 

AB mentioned above Bible , Misbnah and Gemara were studied 
but also secular subjects were uniertaken . Greek and Latin 
were considered important. Astronomy, nature study, anato
my, botany, zoology and geometry were studied in connection 
with the Oral Law. Ins t ruction in athletics was not over
looked. 

Manual work was taught at home through the apprentice system . 
Many teachers themselves had to wor k since teaching did not 
pay enough . The ceremonial aspects of Judaism were taught 
as well. The children even learned music , and some school 
l essons were chanted. 

The author! ties always demanded that the teachers mus t be 
fine scholars and good character was emphasized above all. 
They wanied the teachers to be careful of their clothes 
and not to overeat and to drink too much . He must be 
patient and have pride in his work . He was to encourage 
freedom of expression by his pupils . The ch ildren were 
given opportunities to ask questions and become self-reli
ant. They were purposely assigned small tasks so they 
could experience a measure of success . Teaching was to be 
pleasant and the telling of jokes, parables and historical 
incidents and stories were us ed to evoke this reaction. 

The children were helped to me morize their lessons by the 
combined use of sight and hearing. Learning was by repeti
tion since books were scarce and costly . Also various 
mnemonic, or trick memory, devices were used. They were 
given styluses arxi tablets . At first they read from scrolls, 
la t er fuey studied from the Torah and a book containing 
t he Prophets ani the Writings . Disci pline was strict and 
corporal punishment was inflicted now and then. 

Girls were excluded from the schools. Many educated their 

• 
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dauf?P tera at home though and even taught them Gr•eek but the 
main emphasis lay on the activities of the heme. 

C. Middle Ages 

1. Influence of the Gaonate on Education 

During the seventh century the academiea o1' Sura 
and Pumpedita t'lourished. Much emphasis wa.a 1aid on 
the a tudy of the Talmud but Arabic and arit;hmetic 
were aho studied. Also at this time the ~rooalization 
ot Hebrew letters were introduced. Under t;he 1Drl u
ence of the Karaitea the study of the Biblt' increased 
but the Gaona te still emphasized the Talmud. 

2 . Adult Education 

Kallahs were perhaps the first popular uniirersi ties 
and they metltwice a year, once in the month of Adar 
arxi once in lhe month of Ellul, which is approximately 
at the spring and in the autumn of the yea.Jr. The 
teachers gathered here and hundreds of students joined 
them. The Talmud was studied a.nd corrections of the 
versions were undertaken while doubt!Ul polnts were 
established and clarified. The length of 'the Kallah 
was usually a month while three weeks were given to 
study and di.5 cuss ion arxi the fourth weeks lwas the 
weeks the students were examined. The Kallah served 
four functions. 

a. To explain difficult questions or passages 

b. To test the diligence and devotio:n of learning 

c. To i nf luence the communities through the 
scholars 

d. To relate learning in distant communities 
not represented at the Kallahs th:ro ugh 
written responses 

3 . Course of Study 

The subjects studied were uniform throughout the lands 
where the Jews were . Primary instruction was to give 
the child a knowledge of the Hebrew t ext of the Bible 
and the prayers with the translation into the language 
of the particular country. When the boy first studied 
Hebrew he began with the letters or the alphabet then 
the vowels and finally the combination of both. He 
also learned the Aramaic version of t.he Pentateuch. 
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'l'he Prophet• and Hagiographa followed. The latter is 
the third division of the Bible also known as the 
Writings. After the boy had finished these studies, 
which were usually in the elementary school, he gradu
ated into the Yeshivah. 

4. Contact With Arabic Culture 

When Arabic Spain was at its height as far aa culture 
vaa concerned its influence in education resulted in 
a broadening or the curriculum. Bible, Hebrew poetry, 
arithmetic, Talmud, the r9lation of Ph1loaoph7 and 
revelation, the logic of "ristotle, the elements of 
Euclid, arithmetic, mathematical works of Nicomachua, 
Arimedua and others were studied. Even optics, as
tron<>1111', music and mechanics as well as medicine, 
science and metaphysics were included. In Italy, 
Hebrew grammar, composition, calligraphy, Latin and 
Italian and cosmography were also studied in the six
teenth century. 'l'he outstanding contributions this 
period made to Jewish education was the study of 
classical literature. 

5. Jewish Education 1n Poland (1300 to 1795) 

Jewish education was compulsory for children from six 
to thirteen years of age and was supervised by the 
public authorities. The Kahal, (community organization) 
laid down the curriculum, of ten in great detail. It 
regulated the qualifications of the teachers, provided 
free education for orphans and vocational education 
for those that shoved no special aptitude in the study 
of Talmud or Codes. It determined the hours of instruc
tion as well as the appointment of the Head of the 
Yeshivah. Because of this compulsory education the 
great masses of Jews were literate while the Poles in 
general were not. People studied for the sake of 
knowledge and cultural value. Lay scholars had con
siderable authority and even checked on the decisions 
that the rabbis handed down from time to time. Liter
ary activity was widespread. 

The Talmud Torah was the Jewish elementary school. 
Since the Talmud Torah was a philanthropic ins ti tutt:> n 
it was under the care of the community. Unfortunately, 
it fell into neglect about 1795 which was the time of 
the third partition of Poland. 

' 
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HOW AHD WHY DID REFORM J'BWISH EDUCATION DBVBLOPt 

A. PD&ncipation Period 

History at the end ot the eighteenth and in the beginning 
of nineteenth centur1 waa undergoing a def~nite change. In 
the political field popular revolutions took place and edu
cation was affected because aociet1 now placed emphaaia on 
reasollf and on the role of the individual. Bnlightenment 
became the watchword of the time. 

Moses Mendelssohn was the leader of a new movement tor en
lightenment which aimed at bringing the Jeva in close touch 
with general culture. He la credited with a certain secu
larization of Judaism. He was one of the most learned men 
of his age both 1n the secular field and in Jewish knowledge. 
He translated the Bible into German using Hebrew charact•ra. 

A similar movement arose 1n Russia which became knovn as 
the Haakalah movement. Haakalah means enligbtemnent. The 
oppressed Jewa of Rua_. hoped that their country would fol
low the lead of GermanJ and that the onl1 requirement tor 
civil equalit7 was their aasimilation or general culture. 
Max Lilienthal. who was called from Germany. tried to intro
duce modern education to the Jews 1n Russia but he failed. 
The reason being that the Russians were trying to convert 
the Jews to the Greek Orthodox faith. 

Haskalah decreased the importance of the Talmud Torah and 
the Bible was made the center of s t udy. The importance of 
the Talmud also was lessened. The study or Hebrew grammar 
was introduced while religion was taught aa a separate sub
ject. It affected the home who began to think not merel7 
1n trying to perpetuate traditional Jewish lite in Russia 
but to find means by which the individual could adjust to 
the society of ita day. Ir we were to account for the 
reasons tor a change 1n Jewish education at thia time we 
should have t o lis t the following: 

1. Change of emphasis from the masses to the individual 

2. Beeds of the Jews at t hi s time to be identified not 
only with the ir religion but also with secular aspects 

3. Improvement in their civil status 

4. Use of the language of the country 

S. Education meeting the needs of its time (change from 
a ghetto community to an emancipated community) 



B. ~ORM EDUCATIONAL DEVELOPMENT IN THE UNITED ST.ATES 

Reform Judaism began in Europe and crune 'to i t s 

full bloom in the United States. The reasons are obvious: 

1 . Political reaction in Europe stopped its growth 

2 . Anti-Semitism was on the upsurge in Europe 

3. Orth odoxy was too firmly entrenched in Europe 

4. The eµvernme nts in Europe were hostile to !Reform 

s . Reform Judaism lacked dynamic leadership i :n Europe 
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Since Reform Judaism had to face all these diffi

culties in the Old World it could not flourish. Its leaders 

came to the United Sta t es and found a fertile soil for their 

ideas . Since Orthodoxy could no longer hold many Jews because 

it was not meeting the needs of a new and changing society, 

the early reformers encountered a good measure of success . 

In 1755 Sephardic Congregation Shearith Israel 

authorized the Chasan (Cantor) of the congregation to conduct 

a schoo l independent of the synagogue . Its curriculum called 

f or Spanish, English writing and arithmetic in addition to 

Hebrew . This was the beginning of Reform education . 

Wi t h the influx of German immigration t h e peri od of 

def i nite organization began as far as Reform education is con

cerned . The Ashkanazim sent their children to public school 

and provided their religious education under the auspices of 

the s ynagogue . Most congregations by the 1870 ' s had inaugu

rated afternoon r eli gious schools, meeting three or four times 

a week, after secular school . The curriculum included Hebrew 

Bible history am the Jewish religion and the instruction was 
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usually in the German language. The changes that took place 

came after the 1870' s and were tha. t the language of ins truc

tion changed from German to English and the afternoon meetinge 

were shortened to once a week. The latter was due to the 

Illll11ber of time consuming activities. The meeting for the re-

li g1ous school was then changed to Sunday morning. 

Tho need for textbooks for American s t udents and for 

properly trained teachers soon became apparent. In 1905 the 

Central Conference of American Rabbis, the Reform Rabbinical 

As soc i ation, took on the responsibility to supply these. 

Still later an education department of the Union of American 

Hebrew Congregations in conjunction with the Commission for 

Jewish Education of the Central Conference of American Rabbis 

published texts. Today it still publishes texts, and brings 

out educational material ranging from audio-visual aids to 

teaching methods. 

HOW IS REFORM JEWISH EDU CAT ION CARRIED OUT TODAY? 

A. A typical Refor m Curriculum. 

Kindergarten - The children are being familiarized with 
some of our 

1. holidays 
2. cus toms and ceremonies 
3. Bible stories. Much emphasis is 

placed on the doing and making of 
things. 

Grades one, two and three - Here we are a bit more formal 
in our study of 

1. customs and ceremonies 
2 . holidays 
3. Bi ble stories 
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Often our children learn some prayers, 
which mi ght be in Hebrew such as the dif
ferent blessings, and also they learn 
about God . They might take up individual 
units on shepherd life 1n Palestine, the 
synag>gue or the Jewish home. 

Grades four , five and six - At one of these levels the 
children begin to study Jewish history. 
Many times Hebrew i s also introduced here. 
Sometimes the study of Jewish institutions 
is begun at this t i me . 

Grades seven, eight andnine - The study of the Bi ble and 
some of its eth ical and moral concepts are 
ta.ken up. American Jewish history and the 
American Jewish community are also included. 
Teen- age pr oblems as well as some current 
events appeal to the youngsters a great 
de a l a t this level . 

Grades ten, eleven and twelve - Confirmation takes place 
usually at the tenth grade level. Prayer 
study, Ethics and morals, Jewish litera
ture, some theology, teen-age problems , 
the Bible, the prophets, history of Juda
ism, Growth of Reform Judaism are some 
subjects that are studied. 

*It should be noted here that the list of subjects for the dif -

ferent grades vary with practically each congr egation and the 

ones given above are only placed at the approximate levels. 

B. The object ives of the religious school are : 

1 . To f amiliarize our children with a knowledge of Judaism 
for the sak~ of knowledge . 

2 . To instill i nto our children a defi ni te attitude toward 
Judaism which will make them proud to be a Jew. 

3 . To teach them certain fundamental educat ional skills 
such as h ow to use reference books, modeling in cl ay 
and drawing, even reading and writing although the 
latter are only incidentals. 

4 . Through their studies they should receive a feeling 
of be longi nb to a group and are a part of tba t group • 

• 



90 . 

s . The coming to religious s chool and studyi ng sh ould be 
fun and a n enjoyable experience. 

C. Textbooks 

To discuss the many text books whi ch are ava i l able 

i n the fi e ld of J ewish e duca t!on would be a treme ndous t ask . 

Yet i n analyzing some that are available let us ke ep these 

questions in mi nd: 

1 . I s the make-up of the book pleasant to your eyes? 

2. I s the pri n t easy to r ead atxi are the illustrations 
attractive ? 

3 . Is the material wh ich y ou have read well explained 
and do you understand it without too much diff iculty? 

4 . Does the author "sti ck t o his subject?" 

D. Extra- curricular activi t ies 

Usually every r e l igious school has some extra- cur

ricular activities . These usually include a dramatics group , 

mus i c, whethe r it be with the individual classes or many 

classes together , a Hebrew club, sometimes we find a photoe 

raphy club , and arts and crafts group and a club that dis-

cusses only Current -Jewis h Events . Some congregati ons have 

even formed a group wher e they study important Jewish litera-

ture . 

I t is often these extra-curricular activities that 

are the most fun ani in many cases serve as the mot ivati on for 

the chi ld to come to reli61ous school . Since these activity 

programs arise out of tho interest ao:l enthusiasm of the chil

dren it is not t oo diff icult to s tart and sustain them. 

• 



HO'N LUCHT REFORM EDUCATION BE CHANGED "TO MEb.'"'T BETTER THE 
l~ OF OUR CHILDREN?" 

A. Philosophy and objectives of a functional cu rri culum 
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When the educator uses the word f unct i onal he usua l ly 

means he would U9e those elements i n a curriculum which he 

considers most useful for the children. In Jewish education 

there is a definite need to have our pupi ls experience certai n 

actions arrl information instead of eithe r talking about it or 

havin g someone come in and tal k about i t . Ne should deal with 

experiences that are close to our students . ones i n whi ch they 

are or can be actually involved . To study something that is 

out of their realm is difficult . To be sure . it is not always 

possible to avoid studyi ng material which is out of thei r realm 

of experience and this holds true for Jewish history especially. 

There are f i ve di stinct phases to be included i n 

Jewish educati on today . 

1. There must be a proper sequence in the different sub
jects that are studied . 'lhe principle here should 
be mov ing from t he known to the unknown. An example 
is the chi1d should familiarize itself first with 
the temple and the rabb i and those things which are 
in his immediat e realm of experience . 

2 . 'Ibere is a definite p lace for experience l earning. 
If we are to ~tudy about the temple and the rabbi let 
us go there and look a. t the temple and speak to the 
rabbi . I t i s always through experience what we are 
to l earn si nce it leaves a much more lasting impres 
sion on our Mind than mere ly talking about it. 

3. In order to make our learning interes t i ng and func
tional (serving a purpose) we should include projec t s 
in our study. In Jewish history you mi@Pt write a 
newspaper dealin£ with how the Jews lived during the 
Middle Ages . You mi~t draw a d iorama showing the 
story of Joseph in Egypt . You miF)l t produce a movie 

deal ing with Israel . 

• 
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4. There is a defin i t e place for Hebrew in the curriculum. 
Before it i s studied however we must be sure that we 
know the ob jectives which are either to read Hebrew 
in t he prayerbook or to study i t as a l anguage. In 
either case the approach i s different. I f we are to 
read Hebrew a knowledge of letters and vowels is nec
essary but if we are to study i t as a language we must 
appr oach it sci ent ifically and study its grammar . 

5 . The parents and the home really reenforce the learn
ing that takes place in religi ous school. Unless the 
home f ully c ooperates in this, all learning in the 
religi ous s chool is for nothing. Customs and cere
monies affords us the example. If the home practices 
t he ritu~l learned i n relig i ous school the ch ild will 
be part of it. Really this is experience learning 
again . 

WHAT IS TfiE I MPCR TANCE OF OUR JE:JISH EDUCATION? 

ACTIVITY : In the following section there are f ive top i cs 
presented . The topics are not explained. The 
class is to enga ge in a discussi on and f ind out 
the specific and particular ways how each one of 
these headings should f unction in Jewish e ducation 
or life and what they mean . It can also be done 
as written work . You might think of additional 
ones . 

1. To perpetuate Judaism and its rich and colorful 
heri tage 

2. Judaism a s a way of life 

3 . Love of learning 

4 . Jewi,h concept i on of Charity (Zedokoh) 

s . Jewish rel i gious values 

• 
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CULMINATING ACTIVITY: 

A Chris t i an newspaper has asked you to do a s eries 

of art i cles dealing wi th Jewish e ducation. You are t o cover 

the fo llowing areas: 

1. Pas t and present history with illustrations 

2 . Alma and objectives of Jewish educati on pas t and 
present 

3. The functi on of Reform Jewish education 

4 . From the number of curricula that you've sent 
away f or and with the help of your teacher try 
to construct a curriculum which you think mi ght 
be usab le today am 1.nclude the same in your 
series of articles . 
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UNIT 5 

ANI'I-SEMITISll 

Objectives: To give the youngster an un:lerstanding of 
Anti-Semitism 

Basic Learnings: How Anti-Semitism can affect Jews 

What are the causes for Anti-Semitism 

How Anti-Semitism manifests itself 

A history of Anti-Semitism 

Motivation: The Anti-Defamation League has available a 
film entitled •The Toymaker" or for that 
matter any film which deals with this sub
ject. The resultant discussion may then 
start this unit. 

95. 
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WHAT IS ANTI-sEMITISM AND HOW DOES IT AFFECT MET 

1. Defini t1. on: Anti-Semitism seeks to discriminate againa t 
Jews making them second class 1citizens. 
This discrimination af.fects their entire 
life, social, political, and economic as 
well. Anti-Semitism is also known as Jew
bai ting. The word Anti-Semi ti,sm first ap
pears in German in 1879 and was used by 
converted Jew whose name was Wilheln Marr . 

2 . How doea it af.fect me: 

a. When I am ready to go to college there are some 
colleges tha~ will not admit Jews and many col
leges will only take a limited number of Jews. 
In the latter case these schools have what is 
known as a "numerus clausus• which means the 
number clause. These schools usual l y determine 
the number of Jews admitted t o their school by 
the amount of Jews living in their co·unty. 

b. There are places to wh ich I as a Jew cannot go. 
This is true especially when I want to go on 
vacation. Certain resorts will not take Jews. 
Also in the city there are usually some resi
dential sections which will not let J"ews live 
there. 

c. There are certain organizations which because I 
am a Jew I can't belong to . When you are in col
lege there are some na. tional fraternities that 
will exclude Jews as members. The trend in re
cent times has been to make these fraternl ties 
les s •exclusivea meaning that they will take 
Jews as members . There are some social organi
zations , such as country clubs, which. will not 
allow Jews to become members. 

d. Socially because I am Jewish there are some peo
p le with whom I can't associate. This is often 
true among t he boys and girls in school . However, 
this is not only con.fined to school but also 
adults often will not associate with people be
cause they happen to be of the Jewish religion. 
Some people still have t h e idea that Jews look 
different . 

e. There are certain profess i ons and businesses 
which I as a Jew cannot ge t l nto. There are 
several well known companies which re f use t o 
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hire Jews. As a matter of fact at a recent con
ference dealing with discrimination in employment 
it was established that many of the big national 
companies f ound in the "Who's Who in American 
Industry" de.fin1te1y discriminate against Jews 
in employment. 

WHAT KIND OF INFLUENCE DOES ANTI-SEMITISM HA VE ON OUR JEWISH 
PEOPLE? 

ACTIVITY: Contact your local B1 na1 B'rith Anti-Defamation 
League representative an:i have him come to your 
class and talk on Anti-Semitism to you. Also he 
can show you some films which deal with this sub
ject. 

1. Anti-Semitism affects the Jews in such a way that he 
may become resentfUl toward his Christian neigpb~r . 
Not only does he become r esentful toward him but he 
also mistrusts him often . This i s only natural since 
the general population has so often discriminated a
gainst him. These numerous acts of hostility which 
the Jew bas been exposed to leaves a certain imprint 
on his general attitude toward the community as a 
whole. He is concerned not only with his physical 
well-being but also he wants to preserve his economic 
status. 

2 . During the Middle Al es the Jew was often ac cused of 
trying to court favor with the loca l lords 1"fi-u>nobles. 
He is often depicted 1 or shown1 as fawning his 
lord . To a certain extent this is true s ince especi
ally during those days he was tied so closely to his 
ghetto community that whe~ver he stepped outside of 
it he tried every means possible to survive . He was 
a product of his environment which means that the 
outside made h im do those particular acts . 

One development which is certainly in his favor has 
been that often the Jew was~ot slow in letting h is 
Chris tian friends know tha 't~e was a Jew . He is 
proud of being a Jew for he considers his re l igion 
the best r e l igion for h im. 

3 . Due to Anti-Semit ism there developed the stereotype 
of the Jew. '!his has become an accepted anti-Jewish 
evaluation of the Jew . Needless to say that as a 
result of such labeling the Jew has become extremely 
senaitive how he is described. A favorite way of de-



acr1b1ng him by Anti-Semite• 1a that he uauall7 baa 
groaa teatu.res • ia loaded down with jewelz7 and weara 
loud clothes. 

HOI DOES AJllTI-8111ITISll SH OW ITSEJI? 

/CTIVITYs You will be aaked to make several chart• ahowing 
varioua top1ce whidl deal with Ant1-Ss1t1aa. In 
thia instance you are to -.ke a chart showing the 
wa7a that Anti-8eait1am ahowa. itself. Under each 
heading write in an ezample. 

1. Asltatiop through publ1catt;n• Thia means that there 
are and have been man7 boo • p .. phleta and articles 
writ ten which deal •21>nssively with tbe subject or 
Anti-Semitiam. Quite at'ten the views presented 1n the 
written material 1a verr uncomplimentary to the Jews. 
They atir up hate ·am prejudice a~inst the Jew. In 
Austria in 1871 a book called the •Talmud Jew• appeared 
and atiaulated Anti-Semitiam there. In German •'Jhe 
Protocol.8 ot the Elders ot Zion• appeared. Thia book 
claiad that the Jews wanted to conquer and dominate 
the world pollticallJ'• In France a newspaper waa ban
ned becauae or ita Anti-Semitic attitude. It'• name 
waa La Libre Parole. In the United States we saw the 
paper •social Jua ti~•· which was put out by Father 
Cou~lin. Beedleas to aay that apeeches alao have 
been Anti-Semitic. The above Father Coughlin waa on 
the radio tor quite a while making speeches against 
the Jew• 1n the United States and accusing them ot 
all aorta of ridiculous actions. 

2. lplplopent discrimination, Aa we have previously men
tioned there are certain national companies, leaders 
in Mierican Induatry, which will not hire Jews. Ironi
call7 enouti one at the charges leveled at the Jew has 
been that they control the banks in the United States 
or in the country where they happen to be. One reaaon 
why theae companies retuse to hire Jews is that they 
say the Jews are presumed to be aggressive or over
ambi tioua. We knOlt' t.ha t this ia not the true reaa on 
tor failure to employ. 

3. Boycott. This •an& that there is an agreement among 
thi non-Jewish buyers to ret'use to buy &DJ merchandise 
tram Jewish stares. ilao it could mean that non-Jewish 
merchant will refuse to sell their merchandise to Jew
ish stores. The Nazis quite ettectively boycotted the 
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Jewiah stcrea am t'orced IUllJ' Jewiah buaineaamen out 
ot' buaineaa. Thia could not onl7 appl7 to bualneaa 
but alao to musical. dr .. atic and mOTie production.a. 
Thia aeana that people 111mpl7 would not come to aee 
&DJ' muaicala• dramu or pla,a and moviea which had 
Jewa 1n it. or were written b7 Jews. 

•· Socfal BJcluaJYttt••· You are not allowed to join 
vazo oua Ol"ga sat ona, auch aa countl'1 club•• fraternal 
order• or aaroriti••• eto. It alao aeans that 7oa can
not liTe 1n tbe restricted parta ot' the cit)'. meaning 
thoae parts were Jen are not welcome. 

s. Acadt!dc Diacr1a1pat1on, We have alao discuaaed this 
previously, It .. ,. take the rarm ot eco11011lic reason.a 
or even social excluaiveneaa. ilao 1t takes the form 
ot lbdtlng the mmber ot Jewiah atudents that are 
able to enroll 1n school, II~ tim.ea an educational 
institution will not emplo7 Jewa or will have onl7 a . 
11mited number or Jewish teachers on ita start. 

6, DJ,crim1p•torx 11g1alatJon, Thia means that Jewa can't 
enter certain aenicee or the goTernment. llan7 Euro
pean countries bar Jen rrom. entering any governmen
tal service. Here in the United State• it ie easier 
tor a Jew to enter government service. Yet there are 
certain branchea ot the government, auch aa the torei@P 
service which are almost closed to Jewa although there 
have been ao• ezceptiona. llan;r European countries 
have thia actually written into their law•• and it ia 
not a government polic7 1n thie country to ezclude 
Jews, Alao the1 have lawa which bar Jews trom enter
ing any buaineea or proteaaion which mould• public 
opinion, auch as the preaa and the achoola. 

7. Legllalation P1rect§d Asainat Jewish Religious Practict•• 
Thia legislation is not present 1n the United Sta tee. 
Although thie legielation never mentions the Jew• bJ 
name there ia a definite ettort made bJ' that countr7 
to make life impossible tor the Jews. Examples ot 
thie ie the introduction or Sunda7 rest, and re,uiring 
the aniJlal which ie to be slaughtered being stunned 
betore it ia killed, 'lhi• would be 1n direct viola-
tion of the ritual slaughtering code of the Jews. 

a. DepreTlation ot C1t1zenahip. '!here are certain countries 
toda1 in which the Jew, because he ia a Jew. cannot 
attain citizenship of that country. Other legislation 
makee\s.t extremel7 ditricult tor the Jew to beccme a 
citlz•n ot that country. 
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9. ~atiop ot a Ghetto. Some legislation ia paaeed which 
1llita the treedam or movement or the J• and require• 

b1:a to liTe 1'1.thin certain boundarlea or the city. 
Thia or course waa eapeciall7 true during the Middle 
Agea 1n Bu.rope and aleo tl"Ue in the lUneteenth CentU197 
1n Ruaaia and Poland. 

10. Toleration or Att&cka op Jewt. 'nae adm1n1etrat1Te 
authorities ma7 otten llbow the!r antl-Jewiah reeling 
b7 not taking punishing 11eaaurea againat people who 
have attacked l•• p)lJ8icall7. Thus the authorities 
encourage Jew-baiting. 

A HISTORY OF AB'l'I-sBJIITISll 

1. ecient Tblee. 

Actuall7 the tirat time that Anti-Semitism ie en

countered in history ia when Greek civilisation came to 

the •iddle Baat. When Alexander or Macedon c•e to 

Palestine Ju tried to torce the Jewa to become Greeks. 

Thia moat · ot the Jew• retuaed to do. Since the Je•• 

would not take the pagani•• of the Greeks nor their cua

tau the Greeks became reaenttul toward the Jewe. What 

was eepec1all7 bitter to the Greeks waa that all nations 

which tb97 bad come in contact with became •orahippera 

ot the Greek god.II 7et when thia t1D.7 nation retuaed the7. 

the Je••• e.rouaed bitter resentment. 

Aniochua or Syria tried 1n vain to force tlle Jewe 

to accept the Greek religion and to atamp out Judaism and 

the Greek ci~ea in Palestine became centers or anti

Jeriah reeling. Otten the situation became worae because . 

Jewiah writers, who spoke Greek, made tun of Greek pagan

ism through their 11 tera ture • In Alexandria the Jewa had 

an especially ditf icult time since after the annexation 
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ot Bgn>t b7 Rome, Alexandria loat much ot ita ••---*'ii::l:k aig-

niticance aa a cOllllerc1al center. '!be Jewa were bleed tor 

this aince the Romana 1n the beginning tavored tbe Jen 

throughout their eapire. Syriana and BgJptiana b1tterl7 

hated the Jen and accuaed tbem or worah1pp1ng the ua, and 

that the7 annuallJ alaugbtered a pagan and that thef were de

acendanta or lepera. 

It wu Rmaan colonial rul.e never to meddle in the religi

oua a1'ta1ra ot the c onquered countr7 when the oountr,. could be 

controlled politicall7 througb the use or puppet rulera. At 

first th1a wu true tar Judea. !lhe7 cultivated the triend

ship of the Jen. Caeaar and Augua tua were notor1oualJ triend

ly to the Jew• granting them ape cial pri vilegea. Roman polie7 

toll.owed a ateady cou.rae and althoueJl the Jews were peraecuted 

as a result ot the Bar Koehba revolt this came about due to 

political circwm tancea rather than religious reasons. 'lhe 

Romana persecuted the Christiana much more than the Jews be

cause they weretar more numeroua than the Jews and they did 

eonatitute a threat to the empire. 'lhe peraecutiona or the 

Christiana can also be linked with the decline of the empire 

when the Romana had to t ind a scapegoat and man7 Ran.ans turned 

to Christianity tor wordly salvation. The shift in Roman 

policy and 1ta Anti-Semitic outcome came about when Constan

tine accepted Christianity and there were no more Christiana 

to blame for the aad state of exiating affairs. 

When Christianity came to power in the Fourth Century 
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it ... already a aovement embittered bf more than two centuries 

of peraecution and torn bf internal dieeention. Dli• eignaled 

the beginning ot degrading all those people who had a ditter

ent theoloQ which included its own heret;1cal aov•en~ pagans 

and Jewe. Jew• were barred trClll all otticea 1n the atate. 

their oaths 1n co\rt were not accepted and thef were forbidden 

to make converts. S,mgogues were torn down and the Jewiah 

center in Paleeti.ne ~broken up and the tocua ot Jewish 

life ahit'ted to Peraia where thef were welccmed. 

Middle Agee 

It waa during thia period that certain talae notiona about 

the Jews were 1ultivated and banded 40llrll b,- tradition. Theee 

are the root• ot pftdudice which ia the basic ot Anti-Semitism 

ot toda,-. 

For a time after the beginning or the Seventh Centur1 

when Pope Oreg017 tae Great enunciated the principle that the 

Jews were not to be converted bf violence the1 enjoyed compara

tive security. In Spain. 1n the Seventh Cent ury tlle Jews were 

persecuted by the Atbanaeiana who were a Christian sect. The 

eff orts to torce conrers iona on the Jews met with small suc

cess and soon the lloslema or lloors conquered the land am the 

Jews were let alone and lived 1n peace and security . Aa a 

matter ot tact one could eay that floom the Seventh till the 

Eleventh Centurf the Jews lived in Europe in comparative se

curity and freedom. 

• 



Around the Twelfth Century the Church tried to enforce 

social separation between Jew and Christian and succeeded. 

lOJ. 

The population 1n certain parts of Europe had undergone famine 

and war and dislocation caus~d by a change from a f eudal to a 

mercantile society. This unrest brought with it accusations 

against the Jews of various kinds. The climax came when the 

crusaders roved through various western European lands and 

also stirred the people up against the Jews as unbelievers. 

The Jews became prey to these stirred emotions and often were 

killed and whole communities were obliterated. 

Let us look at three specific countries, France, England 

and Germany, and their treatment of the Jews in the t welfth, 

thirteenth and f ourteenth century. T~ey will serve as exam

ples in our explanation. While there were variations in the 

details oft he treatment accorded the Jews of the various 

countries, the outcome was generally the same. 

France, Germany and England in the Thirteenth and Four

teenth Century were undergoing a change in their econo~. 

They were changing from a feudal to a mercantile economy. Un

der the feudal econnmic situation the individual nobles and 

kings of the above-n8l11ed countries were interested in acquiring 

more land and various luxury items as well as equipment for war. 

In return they gave as security their land and often mortgaged 

t heir castles. The church also was interested in expanding 

so it borrowed money for whatever it needed and also mort-
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gaged their l.and• propert7 and even the sacramental or?WDenta 

ot the church. When the nobilit7 and the church looked tor 

read.f capital uaual.17 the7 turned to the Jew who had the 

capital and who would loan it to them at an excellent profit. 

Even the king., 1n arder to carr,. on hie wara, borrowed troa 

the Jew and in all caaea the Jew aoon bec•e abaolutel7 nec

easar7 to the feudal econo97 because be had the capital avail

able. 

These countrie•• however. were undergoing a change in 

their econOlllJ'• X..nd Which waa considered the top possession 

ot an individual aoon bec111e a second&rJ' consideration. Now 

the important thing waa the mone7 that wu -.de t'rom thetzoade 

and co11118rce that wu carried on b7 the merchants. In arder 

to get more aone7 trom trade it was neceaaar1 to re-invest 

the mone7 which wu -de orig1.nall7. Thus people really 

accW111l.ated fortunes. 

When the king &Di the nob111t7 au! the church borrowed 

money it wu put t.o uae in those areaa where more aone7 could 

not be made. 'Ibis means that a noble either bought more 

property or improved hia propert7. or bouf!')lt l\Ulll"J' itt!llls or 

equipped hi•elt tor war. In &IQ' case he waa not able to 

make more mone7 from the torementioned investments. 

It soon turned out that the Jews which had loaned out 

huge sums or JDoney could mt get their mone7 back because the 

person to wbom they lent it to did not have it. 'l'bia meant 

that often a church._ or its ornaments) or laro belonging to 
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the nobility. church or king passed into Jewish handa. 

'lhe Ch'Ul'ch becane aware that it could not pay back the 

money which wu owed to the J ewa. 1b.ia applied not only to 

the Cb'Ul'ch but to the king and to the nobility u well. It 

then bad to tind a way to el1m1nate the Jns. Soon it began 

to isaue reatriotiona regarding Jewiab buaineaa practices aa 

well aa social interactions with Christians. The king and 

nobility upheld the Church aince they were in a similar posi

tion. Blood accuaationa and ritual murder accuaationa became 

customary to r•ove the Jew by inciting the masses or the' 

peaaa.ntry againat the Jew•. ~lalon alao became the order 

ot the day. AJITthing waa done to get rid of the Jews aa long 
,, .. o 1• 

as the Church" nobility 1 n?d g did not ha•• to re1>&7 the 

money which they owed the Je•s • Anti-Semi tiam waa on the 

march. Instead ot actually attacking the evil. which waa the 

bad economic situation, the Jewa who were the inBtrument of 

the bad situation, were attacked. 

il tbou{#l we have only been talking about Anti-Semitism 

in Fraree. Germa111 and England the same situation can also be 

seen in Poland, Russia and Spain, with a ditf'erence in time, 

whe n Anti-Semit1aa served ita purpose to get rid ot the Jewa. 

It is true that in Poland and Russia Anti-Semitism came 

later but ne•ertheless it came and many Jews were kiiled in 

the Fifteenth and Sixteenth Century. It took its greatest 

excesses in the Cbmielnicki massacres or 1648• the disorders 

caused b7 the wars with Sweden around 1700 and the Ba1damack 
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outrages in 1768. 

When the period of enlightenment came in the Elgh tee nth 

Century it brought with it a more tolerant at·bitude toward 

the Jew. Yet Anti-Semit:tsm had undergone a subtle change 

which we will discuss in the following section. 

MODERN ANTI-SEMITISM 

ACTIVITY: The :following are a list of :names which have dealt 
with Anti-Semitism in Germ.any and the United States. 
You are to look up these words and write in an es
say the history connected with the word. 

1. Grant's General Order No. 11 
2. Protocols of the Elders o:f Zion 
3. Henry Ford and the Dearborn Independent 
4. German-Am.erican Bu.nd 
5. Pa·bher Coughlin 
6. Bismarck and the Jews 
? • Grynszpn-Vom Rath affair 
s. Der Stuermer 
9. 1938 Pogroms in Germany 

10. 1936 Nuremberg Laws 

When we discuss Modern Anti-Semitism we are actually 

more concerned wit;h the theory behind the actual manifestation. 

We can go to any encyclopedia and loolt up "Anti .. Semitism," and 

Wha. t took place but few explanations are given why it did 

htil-ppen. In the following few paragraphs let us look at the 

theory behind Modern Anti-Semitism rather than its appearances. 

Some people tell us that you can 11.hk Anti-Semitism 

with either a progr.'essive, communist or conservative political 

philosophy. Actually you can do no such thing. ln Europe 

at tpe end of the 1800 1 s the Anti-•Jewish feeling was taken 
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over almoa t autamatically by the c onservatiYe politicana. 

These Mn were af'raid that the progressive political ideaa 

that were being spread in Europe would emanger their own 

statue and political stake. They thought that by tocuaing 

the attention ot people on issues c:ther than conservatism or 

liberalilllll the people would tcrget the political issues. They 

used Anti-S•itiam aa the means to make people torget t.be 

ati-uggle between liberalism and conservatism. 

In the United States the progreaaivea or t he Popu

list bloc uaed Anti-Semitiam to cloud the real iaaues. In 

Russia the present Communia t regime ie also uaing Anti-Semi

tism to draw the discontent ot the peq>le away from the real 

internal iaauea. 

Although, d11e to the character or American democracy, 

Anti-Sait1aa never baa become strong in this country aa it 

has in Europe. Yet there are eYidencea ot it and f'rom ana

lyzing it, it aeema that it will remain in our country. It 

1 t ia t.o tlouriah or not depends a great deal on the welfare 

ot our people. Should there come a period ot economic and 

political stress Anti-Semitism will certainly becane stronger. 

SPECIAL FACTORS CAUSDlG ilTI-SmitITISJI 

ACTIVITY: There are ten beadings given umer this section. 
Usually it ia our duty to diacuaa and explain am 
give extmlplea under each of the beadings. Thia 
tiM each member of the elaaa will wr1 te up the 1r 
own explanation, and exam plea ot the ten headings. 
Then an editorial collllli ttee chosen by the elaaa 
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will edit t.bese explanations and will write one 
section tor each heading taken .from the meabera 
of the class. 

l. 'l'raditional Ill-Peeling 
2. Jns are Allen People 
s. Religious Ditt'erence 
4. Jews are a Kinori tJ° 
5. 1he Jews Cling to their ldenti ty 
6. Ignorance concerning the Jew 
7. Charge the Jen with being dialo7al 
a. Jew• conspire to overthrow th• s:>verDlllent 
9. Jews want to dominate the country 

10. Jews have outlandish ways 

UNDER DAT cmCUllSTAIC:SS ill> c OHDITIOIS DO~ 1.NTI-SEllITLU 
SH OW ITSELF! 

ACTIVI~: You have alread7 begun a chart showing how .Anti
S•i tiaa shows itselt. Complete the chart now and 
tell ua with explanations under what circumstances 
an1 conditions Anti-Semitism shows itaelt. You 
will aee that this is a logical order. Use colors 
tor your charts it you can aa well as diagrams. 

1. Unatable Batio~. Anti-Semitiam ten1s to appear in a 
nation wh!ch,u definite nationalistic tendenciea. 
It 1a quite otten true that due to the inadequate eco
nomic situation in that country JDaJl1' people are dis
satisfied with t.he govemment. This govermaent then 
turns to mtionallsm as a torm ot uniting the people. 
While this is taking place the nationalistic spirit 
loon tor elements wit.bin the population to blame bad 
exiating condi tiona on. Since the Jews are alwaya a 
minority they are quite orten blamed. This has taken 
place very otten during the Middle Ages and is also 
true ot modern times. In Rua s ia this was true since 
the ruling class was beginning to lose its grip on 
the people and they thougpt that Anti-Semitism could 
be made the scapegoat. 

2. Economic pisconttnt. Aa baa been mentioned above orten 
the economic situation in a count17 is extremel7 poor. 
'lhe existing government or that country will then 
blame the Jews t'or the poor economy S&y'ing that 1 t ia 
the fault or the Jews that the people are in a bad 
state or artairs. Instead of trying to tind the so
lution for the poor economy they blame a minority ror 
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it. lieedless to say that aince they do nothing about 
raising the standard ot living ot the people the Jewa 
are either constantly bl1med and restricted or they 
are thrown out ot the country altogether. 

3. Iv and COD!eguenchot c91lt'lict. Anti-Semiti .. fre
quently shows itae attel" a war. '!be country that 
hu loet tm war aeeka a scapegoat and again tinla the 
Jewish minority present. The Jewe ve blamed tor it. 
EYen the country that won the war looka tor a acape
goat tar being drawn into a war. The Jews serTe that 
purpoee. Intereat1ngl7 enou~ Anti-Semitism disap
pear• in the waye ot patriotic enthuaiaaa at the begin
ning or the war aince all people are needed tor the 
war effort. On the other hand 1t the war i• too long 
the Ant1-S.itic feeling .. ., again appear saying that 
the Jewa are the people that are prolonging the war. 
Q.ui te often atter a country baa been involved in a 
contlict within itself, let us say between two poli
tical parties. the hatred that has been stored up 
seeks a JR• outlet .... tlthough t.be Jews were not 
involvec11~e blamed again. 

4. Bttects ot Jhole•:Jt 1-1!::t1on. Anti-Semitism gen-
erally increuea ter a ge number ot Jews have 
come into a country aa immigrants. 'Ibis has been 
true here in the United States. German7 and England 
in certain period.a. 'Ibis is not true when the country, 
to which the Jewish bnigran ta go -.. ... ia underdevelop
ed and/or a period of expansion 1~ taking place. Then 
iDll11gration is usually developed. We have aa an ex
ample the early period in United States history when 
this countr1 welco•d everyone. 'Ibis unrestricted 
immigration ia no longer true. 

5. ttt'iJ on Minority Relidona. Anti-Semitism show 
tse when one religion la in an overwhelming ma jor

ity; it becomes part or a general attack on all mi
nority relig ions, as can be seen during the Middle 
Ages and in the history of Russia. In pountries 
where there are various rellgiona and!1fre fairly 
equal in numbers, and there 1a none which seeks domi
nance, this problem does not exist. 

6. Cute Lines. The history ot certain countries in 
Europe have proven to us repeatedly that when coun
tries have class lines which are sharply drawn, and 
certain classes s uch as the piilitary and hereditary 
classes are jealous ot t.be1IJ>r1vilegee and resentful 
ot outsiders, Anti-Semitism flourishes. 'nlis 1a 
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especiall7 true when such outsiders acquire wealth 
and position. Where clua lines are not so distinctl7 
drawn Ant1-S•itiam is not so strong. In countries 
who have themselves been subject to religious perse
cution, such u Holland, andin certain colonies ot 
America in. the Sixteenth and Seventeenth Century, Anti
Sem1 tism 1e not very strong. 

7. Dia1llua1onment ot th' llaaseef Ant1-Semit1am otten, 
though mt alWaya' tenda to d sappear a!"ter the Anti
Semi tea have been 1n power and the maases see that 
econpm.1.c, social and political position ot the country 
ia no better now than When they, the Anti-Semites, 
!"1rat came to ppwer. The.,- see that their promise ot 
better time _.. not realized and that corruption and 
internal difficulties are no better. 

DEFENSE AGAINST ANTI-SillITISK 

ACTIVITY: Below there are listed several ways in which Anti
semitism may be tougbt . 

General: 

Bach student will be required to gi ve an imaginary 
incident at Anti-Semitism and be asked t o combat 
it in the ways shown below. 

l. Otten Anti-Semitism is fousj:lt behind the scenes ao to 
aay. Some sort of pressure ia brought to bear on the 
offending institution or person. '!he organizations 
that concern themselves with fig)lting Anti-Semitism 
are the Anti-Defamation League Of the B'nai B'rith, 
the American Jewish Congress and the American Jewish 
Comnittee. The Nat ional Camnunity Relations Council 
is the coordinating agency. 

2. Political pres sure can be applied. 

3 . llany times there are Jewish and Christian caamunity 
councils which have as part of t he ir activities the 
combatting of Anti-Semitism. The National Conference 
of Christian and Jews baa been active in this field 
for some time. 

4. Legal measures have been used also. Sane states have 
laws on their Stat~I books that forbid any kind ot 
discrimination. 

• 
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Personal: 

1. As an individual I can strengthen JQ"BeU' religioual7 
and ep1rituall7 eo u to have a reaenoir ot patience 
and understanding when I encounter Anti-Semitism. 

2. As a parent I mus t be Sl.U"e that I must give m.7 chil
dren a very secure home that as soon as be encounters 
this torm or discrimination he will have a cushion in 
rorm or security. 

3. As an individual I would try to avoid an;y occasions 
which would have Anti-Semitic overtones. 

4. Phyaical strength will never help one tight Anti
Semi ti m. 

• 
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ISRAEL AND ZIONISM 

113. 

Objectives: The atate of Israel has a definite meaning to 
the youngster. 

Zioniam was a great movement in the history of 
the Jew and saw its !'ulfillment with the estab
lishment of the state of Israel. 

Appreciation of present conditions in Israel 

Basic Learning: That movements of this kind are rooted in 
certain types of human behavior (surpres
s ion and will to live by the Jews) 

That the fulfillment of a dream came true 
through practical application of ideology 
and hard work 

That the state of Israel should be viewed 
with an attitude that is positive rather 
than negative 

That the state of Israel needs certain kind 
of help which American Jewry can give to 
the state 

That as individuals we must make up ow- minds 
what attitude we should adopt toward the 
state of Israel 

Motivation: The motivation for studying a unit of this type 
can be brought about in several w~a: 

a . The class is about to decide how the 
money, which bas been collected for 
charity, should be spent. You will 
undoubtedly have some children in the 
class t hat would like to give the 
greater part of t he money to Israel while 
others want to give very little or may
be nothing at all to Israel. 
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b. You are reviewing the current event si tua
tion in the world today am are discussing 
the sphere or 1ntluence ot the Communist 
world and the Democracies. You ask the 
children which countries they think will be 
tor the West and which for t h e Bast. Then 
you discuss why the new state of Israel 
should be included 1n the West. 

114. 
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BOW DO WE PEEL I.BOUT C01'11lIBUTING llOBEY 'l'O '!'HE STATE Cl' TSRAEl·f 

ACTIVITYs From these above points of view there may be some 
others which your class cant hink ot. It would be 
a good idea it the claas could arrange a debate and 
debate this question. One person could take the 
poeitiYe and another the negatiTe. 

1. 'lbere are aeveral point• ot view regarding this tactor. 

2. Scae tell ue that we should giTe a great deal ot money 
to the state ot Israel. 

a. Others tell ua that we should give aa much 
aone7 to Israel u we give to the other 
countries. 

b. Still other• tell ua that we should give no 
mon97 at all. 

:5. There are several ways ot determining if we should 
contribute aoney or not: 

a. From an economic point or view the United States 
usually helps underdeveloped countries and 
Israel ia underdeveloped. 

b. Econom1call7 the Jews in the United States who 
have money to invest in the Israeli economy 
will certainly see a good dividend paid on their 
investment. 

c. Prem a aoral and ethical point or view since 
the Israelis are co-religionists we should help 
them in every possible way which includes fi
nancial help. 

d. There are people today that say no money should 
be giYen to Israel. 'Ibey will not contribute or 
contribute 1n few lim1.ted ways to the Welfare 
Fund Driye. 'Ibey say that the reason they give 
so little or nothing at all is that they have 
no control over how the money is spent and tear 
that some otit will go to Israel. Their argu
ment is that we should do everything we possibly 

can to build up the Jewish community at home and 
after that ia accomplished then money could go 
to Israel. 

• 
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WHAT ADVUTAG~ AB WELL AS DISADVAN'I'AG~ DOES ISRAEL HAVE 
FOR 'lHE Allm!CAN JnT 

Advantages : 

1. Culturall7 • ~thing which the Israelis ~ -.l 
It 1 pra1ucel will not onl7 benefit their native 
country but will alao 1ncreaae the respect or the 
world tor Jewr1 1n general. ibia, or course, would 
include the American Jew. Tb.e American Jew quite 
otten activel7 aupporta aome cultural aapecta ot the 
1 11 wslittss. 1-s l\••~i . 

2. Iarael baa absorbed a great amount or refugees and 
diaplaced persona from not onl7 the European conti
nent but alao trom the Bear Baat and Berth Atrica as 
well. Thia means that the iressure baa been taken 
ott some cc:untriee to settle the refugee and dis
placed persona question. 

~. The mere tact that we have a Jewish nation in exist
ence meana that the Jew can detin1tel7 turn toward 
one country where he will be welcomed. The establish
ment or the atate or Israel gives the Jew a certain 
aenae or proudneaa ot the achievement ot his co
religionia ta and a feeling of security. 

Dis advantage a: 

1. It raises the question in the minds or some peopl~ 
if Judaism is a religion or a nationality. 

2. A section or ADl!trican Jewr1 ret'uaes to give aid to 
Israel o t her than moral on the grounds that it would 
constitute allegiance to Israel rather than the 
United Sta tea. 

HOW AND WHY DID ISRAEL BECC*E A STATE? 

ACTIVITY: The claaa will be asked to draw a aeries of mapa 
ot Palestine. 

a. A map of what Palestine looked like when J oshua 
conqu~red Canaan 

b. A map or the United Kingdom 

' 
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c. A map of the Divided Kingdom 

d. A map of Palestine at the destruction of the Second 
Temple 

e. A map of 
in 1946 

Palestine before United Nations partition 

r. A map of Israel at the present t1me 

Be sure to mark the borders correctly. 

The reason why Israel became a state in 1948 waa 

that the Jews needed a homeland. For centuries a problem 

for our people baa been where they can live undisturbed. 

Since Palestine was originally the land of the Jews the modern 

solution advocated by many Jews was that it should again be-

come a Jewish state . It is true that the Jew is also a part 

of the population or many countries. On the other hand rea

listically speaking the Jew is often not wanted by these 

countries despite the fact that he is a native of that country. 

Wher e could be go and live in peace? Many schemes have been 

advocated to place the Jew in a particular country and none 

of them had much success. At least when Israel became a state 

the Jew had a definite place where he might go, and be wel

comed and live in peace. Since we are living in a period 

when many countries which could easily absorb the Jew have 

restricted 1.mmigration, the establishment of the state of 

Israel was the solution. This does not mean that because 

Israel became a state every Jew must leave bis present land 

and move to Israel. Although the Jew i s persecuted even 
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now in some countries he still is part ot that country. am f fOt111/! 

in m&DJ lands~ives 1n peace and security. 

The events which lead up to the establishment ot 

the state or Iarael were as tollowa: 

1. In 1947 the United Bationa declared that Israel should 
be a tree state and it decided to establish certain 
borders. 

2. In the s8ll8 year wart'are broke out between the Israelis 
and the Arabs. 

3. The issue involved was that the Arabs did not want to 
live under the goveriment ot a Jewish state. 

4. 'l'be Arabs also claimed that Palestine was their country. 

s. Although British troops were still in Palestine at 
this time the war went on. 

6 . Full scale war broke out 1n 1948 a.a soon as the last 
British soldier left Israel. 

7. The British evacuated Israel by order or the United 
Nations. 

a. The countries that fought against Israel were Egypt, 
Syria. ~anajordan, Iraq and Lebanon. 

9. Although their object was to conquer Israel they did 
not succeed. 

10 . They did occupy and are still h ol ding the "Triangle• 
west ot the Jordan river today. 

11. The war ended in 1949 but even today there are armed 
clashes on the border areas between Israelis and Arab 
soldiers. 

12. During the war the British aided the Arab nations be
cause they gave them a lot of war material.. We know 
that this is true since Israeli soldiers captured 
some of it. 

13. The war created the problem of eo.ooo displaced Arab 
refugees. 

• 
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Let .us look at the issues involved at the present 

time which keeps Israel fran leading a peaceful li.t'e with her 

neighbors. 

l. The Arab states do not recognize Israel as a nation. 

2. They therefore . do not want a Jewish state but want 
the country .tor themaelvea. 

3. They are not willing to alt down and dis cuss the Arab 
retugee problem with Iarael. 

4. Israel doea not aeem willing to let the displaced 
Arab retugeea return t.o their homes U' they want to 
return. 

5. The Israelis and Arab nations cannot come to an agree
ment on a proper borderline. 

6. There is the problem or strong nationalistic attitudes 
on the part ot Israel and the Arab nations. 

THE HIST ORY OF ISRAEL AND ZI OBISll 

No history of Israel would be complete unless it 

included a discussion of Zionism which is the ideological con

cept which saw the establishment ot the state of Israel. Zion

ism was the modern aim to tultill the traditional ideal of a 

return of the Jewish people to Palestine, or its poetic name, 

Zion. It sought to cr6ate an autonomous, self-governing Jew

ish community. 

The movement started 1n the Nineteenth Century in 

Russia chiefly but other countries too participated in it. 

Di!ferent organizations having the same ideal merged in 1897 

at the Baal conference and the following te~t was issued: 
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a. The aim of Zionism 1s to create tor the Jewish people 
a home in Palestine secured bf public law. 

b. The Zionia t Congress wi 11 eaploy the follmring aethoda 
toward the realization or this project: 

1. Colonization or Palestine by Jewish agricultural 
and 1ndua trial workers 

2. Organization an:l binding together of World Jewr7 
b'J aeana of appropriate institutions in accordance 
with the lan ot each countl"J' 

3. nie strengthening or Jewish national sentiment 
and consciaianess 

4. Preparatory ste))8 to obtain Governnent consent• 
where nece&s&rJ', to attain the aims of Zionism. 

E&rlY Hiatorx or Israel and Pre-Zion1stic Aspirations 

The first Jewish state was established when King 

Saul united Jll08 t of the earl7 tribes and then David consoli

dated the kingdom into a nation along the lines similar to 

Egypt and other states surrounding Israel. Although there 

were long periods in its history when the country wae ruled 

by invaders the Jews always had a homeland until the destruc

tion of the Temple in 70 CE. Even in 132 CE the Bar Kochba 

revolt sought to re-establish the Jewish state. Untortunatel7, 

it did not succeed and the Jews were trul7 1n exile. 

At various times 1n history Messiahs arose who 

preached a return to Pales tine. Serenus, David Alroy and 

Sabbatai Zevi were but a .few. Don Joseph Baal tried to use 

his influence with the Turkish court to create an autonomous 

Jewish state but tailed. In the writings ot Maimonides, David 

• 
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Kimbi and Isaac .lbravanel we tind references to the return ot 

the Jews to Israel. 

1Nl-1ng the DK>dern tiaes we have various attempts to 

rind a homeland tor the Jews: 

1. '!he Dane. Oliger Pau111. askad permission or King 
William or England to re-establish a Jewish atate 
1n Palestine. 

2. The 11.arquis de Langallerie negotiated with the Turke 
tor the ••e reaaon. 

3. Beraann llorits or Saxony wanted to establish a Jewish 
kingdom 1n South jmerica with hlllaelt aa king around 
1700. 

4. In 1781 A.11 Bey wanted to buy a part or Palestine for 
the "Jewiah m tion• trom Turkey. Be was mainly inter
ested 1n the t'inancial rewards. 

s. In 1797 the Prince de Ligne prepared a memo concern
ing the eatabllabaent ot a Jewish state 1n Palestine 
which he submitted to a Jewish banker triend or his. 

6. Even •apoleon Bonaparte issued a call to conquer 
Jeruaalea andestablish a Jewish state in Palestine. 
It waa never realized. 

7. Mordecai II. lloah, an American-Jewish pla,.-right and 
journalist issued f sUlll'llons to all Jews to establish 
a homeland on Granli Island. 

These are but a few attempts to establish a Jewish 

homeland during modern tilllea. Jewish colonisation began in 

earnest with Sir lloses llontetiore Who supported various so

c18t:tea with that purpose in mind. Hie nephew. Hayia Guedella 

undertook to negotiate · with the Turkish government tor the 

purchase or Palestine. 1he nagotiatio~did not succeed. 

Factors Favoring Development ot Zionism 

l. The Rise or Nationa11sm in Europe led to the isolation 

t 
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of the Jews and gave rise to their own national as
piration for the return to Zion. 

2. Anti-Semitism developed 1n power and intensity 1n 
Europe at the turn of the Century. Although man;y 
Jews at first believed it wou1d disappear, after a 
while when it did not do ao , Jews became convinced 
that Anti-Semitism would always be 1n Europe. Since 
Anti-Semitism was so all-prevelant it was natural 
that many Jews should consider a return to Zion the 
only alternative. 

Chibbath Zion Move~ent 

1. It was the forerunner of political Zionism. 

2. It means Love of Zion. 

3. It bad its origin when the writers of Hebrew litera
ture discussed the return of the Jews to Palestine. 
They also advocated the speaking of Hebrew a s the 
modern language of the Jew. 

4. Part of the Cbibbath Zion movement waa the establish
ment of the Chovevei Zion (Lovers of Zion) groups or 
societies. 

5. These groups believed 1n political action to secure 
Palestine for the Jews. 

6. Colonization was also stressed at this time . Both of 
these beliefs were fostered by Leo Pinsker in his 
br ochure "Auto-Emancipation." 

7. Chovevai societies were established all over Europe. 

8. Several congresses were held and colonization was 
the main consideration. They established a number 
of colonies in Palestine. 

9. In 1893 Nathan Birnmbaum, publisher of a Jewish national 
newspaper attempted to call a Zionistic Congress but 
did not succeed because a well-organized movement bad 
not been founded. 

Theodor Herzl 

1. Theodor Herzl, an Aus t rian j ournalist, advocated the 
establishment of the Jewish state in Palestine. The 
Sultan of Turkey was to be persuaded by the Great 
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Power a to give .-. a Jewish Coq:>any a charter 1n 
Palestine. ~is Jewish CODlP&JQ' WU the 1mtrw1ent 
tbrou~ which Jewish colonization should take place 
in Palestine. 

2. Thia atteapt tailed. He then began a campaign ot what 
he called the First Zionist Congress 1n Baal. Dele
gates troa all ewer the world came. It tormilated 
the tirat Zionist plattara and aima. These have been 
given in a previoua section here. It also accompllahed: 

•• laying the foundation.a tor an international 
organization 

b. abaorbed JDaD7 ot the Chibbath Zion groups 

c. formed an executive committee ot which Herzl 
•as chail"ll&ll 

d. it was to meet every tive yeara, later every 
second 7ear 

e. final authority to be vested in the Congress . 

3. Because the attempts to persuade the Sultan of Turkey 
had t'ailed Herzl realized he had to have an alternate 
planii tor Pale a tine. CJPrUS, El Arish and the Sinai 
Pen1llaula were mentioned to the British Aliens com
mies ion before whom Herzl submitted his plan. Later 
even Uganda and But Atrica were mentioned. Only 
the last territory was considered by the British. 

4. The Sixth Zioniat Congrela heard the new plan and the 
Russian Zionists Oj>poaed t very strongly. It W"8 de
cided to aend a cdl!dssio of nine to East Africa to 
investigate conditions there. It also sent a commis
sion to Palestine to investigate and consider prob
lems or immediate work there. A split developed be
tween the practical Zionists who were opposed to the 
Eaat African venture and the political Zionists •ho 
taYored it. 'I'be Russian practical Zionists lett the 
congress and tormed their own party. 

s. When Herzl died in 1903 he gave Zionism all he had 
including his personal finances and left his family 
penniless. He carried all the burdens oft he organi
zation on his own shoulders and met the administrative 
budget out ot his own finances. It waa only atter the 
Bast African or Uga.nda project became an issue did 
he allow other member• ot the executive council to 
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collaborate with him and thi• wu onl)' due to the 
pre••ure ot the Ruasian del.egate•. 

from th' De&tb ot Herzl to the First Wgrld War 
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1. David Woltt•ohn. ' 

He became the •ucce•sor to Herzl u the leader. Be 
was a practical Zion1s ta who believed: 

a. that practical work in Palestine should be 
undertaken 1n moderation 

b. be devoted his time to the financial preserva
tion ot the movement 

c. be did not like to use public t'unds :tor coloni
zation enterprises 

He encountered the active opposition of the political· 
Zionists who f1raly believed that increased political 
pres sures and polit ical steps should be taken to se
cure Palestine t or the Jew. Political activities dur
ing bis administration were practically suspended. 

Several attacks bad been made on Woltfsohn' s admini
stration which bad the effect of weakening bis and 
the practical Zionist's position. 

2 . Tenth Zionist Congress 

By this time Wol.ftsohn's opposition bad become so 
strong that 1 t succeeded in defeating Wolf.faobn u the 
leader of the Congress and elect an executive co11111it
t ee of its own. 

Bal.tour Declaration and th• Pa1estine Jlan!!ate 

1. Balfour Declaration 

a. Through the etf crta or Chaim Weisman who inter
ested mmnbers of the English gover:raent, Lord 
Bal.tour sent the following letter to Lord Roth
schild a British Zionist. Thia letter is quoted 
in part. 

I 

•His Kajes t S.s GoverDllent views with favor the 
eatablishmezft; 1n Palestine of a national hcne 
tor the Jewish people, and will use their best 
endeavors to t acilitate the acbievanent or this 
object, it being clearly understood tba t nothing 
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•hall be done which ma7 prejudice the civil 
and religioua right• or exi•ting n•n-Jewi•h 
comaunitie• in Palestine• or the right• and 
political atatua enjo7ed by Jews in 8Zf7 other 
countr7.• 

b. 'fh• Declaration wu ualaed to be the beginning 
ot the eatabliahment and recognition ot Palestine 
u the Jewiah homeland. Palestine waa in Bngliah 
hand• a tew weeka a.1"ter the declaration wu ia
aued. 

2. 'l'h• llandate 

a. In 1919 the Zionlat delegation, led b7 Weizman• 
was given a bearing at the Peace coirerence. 
'Jbe poaition of the Zionlata waa u rollows: 

1 . Palestine to be established under a mandate 

2. Poaaiblllty ot aettllng 70 to 80 thousand 
Jen a 7ear 

3. The right to build up a nationality which 
would be Jewish 

4. When the Jews are in the majorit7 to estab
lish a government 

b. The Peace Conrerence accepted the Balrour Declara
tion. proclaimed Palestine a mandate and gave it 
to Great Britain. Even before the appointment 
of Herbert Sanuel, its f irst High Commissioner, 
Arab rioting occurred. 

The Pe,riod Between the E8tablishD1ent of tbe Jlandate and 1929 

1. The First Whit e Paper 

This paper also bad the name of the Churchill paper 
and had tar-reaching etfects on the future develop
ment of Palestine. It was regarded aa a repudiation 
ot promises made at the time ot the Balfour Declara
tion. It denie d that the British government had 
intended to establish a Jewish s t a t e, and rejected 
the i dea that Palestine wu to beoase a nationalist 
state. It declared that the Balfour Declaration 
did not contemplate that Palestine as a whole should 
be converted into a Jewish national home but that 

such a home should be founded in Palestine. Thia 
1s in essence what the paper said. 

• 
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2. The .Jewish Agency 

It became •stablished before the mandate but assumed 
greater importance a.tter t.be mandate since it waa 
proposed that it should be the agency with which the 
governments eould deal with all questions regardiDg 
Palestine. It was the spokeaman tor the Zionists. 
It waa expanded later to ai.o include non-Zionists . 
In ita enl.arged !'orm it was formally established in 
1929. 

Arab OpJX>aition 

1. Ever since Jewish immigration took place in Palestine 
the Arabs objected strongly to this. Their opposition 
took place 1n the to:nna ot riots and attacks and mas
sacre• ot .Tews. It resulted in the destruction or 
lite and property or the Jews in Palestine. 

2. Aa a result the Br1 tish then 11m1 ted the n\llber or im
migrant• to Pales t ine. It did this by saying that 
Palestine could not absorb economically, the new set
tler• and all the cultivable land had been cultivated. 
The saturat ion point had been reached. In the Pass
rield White Paper the British told the Jews that they 
could mt bu7 an:r more land. Its language was decided
ly untriendly to the Zionist activities. 

3. The Labor government of Great Britain 1n 1931, as a 
result or pressure put upon them, t oned down its anti
Jewish policy toward PalestJ.De. Land buying would not 
be prevented and immigratio!"'~to be based on purely 
economic consider&tiona. 

4. The Peel report ot 1937 recOl!lllended partitionll or 
Palestine. It suggested an Arab am a Jewish s t ate. 
The Arabs rejected this plan unanimously. The Zion
ist• rejected the Peel report ai.o. 

s. The British governnent applied a restrictive policy 
to Palestine in 1940 by dividing it into three zones 
with only one-twentieth ot the country open to Jewish 
b'U)'era. Land transfers in the two other zones were 
forbidden or severely restricted. 

6. In actuality there has been and still is conatant 
strife between Arab and Jew in Israel. '!here have 
been periods where no "incidents• have occurred. 

The reasons f'o r opposition of J ewish sett lement in Palestine 
a ccor ding to the Arabs are as follows: 

1 
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a. 'lhe Arabs say that they do not want the Jews to live 
1n Palestine since it is their. the Arab's• land. 
They want to be in the m.jority. 

b. They also aay that there are religious reasons; mean
ing that Islam and Judaism are not compatible. 

c. From a geographic point ot view they a~ that the 
Arabs living 1n Palestine will be farced out and dis
lodged to make room tor Jewish settlers and they would 
have no place to go to resettle. 

Opposition to Jewish settlement may be alao viewed from in 
another light: 

a. Tbe Arabs bave al•&T• been fiercely nationalistic and 
this ia especially true since the establishment of the 
state ot I8rael. 1hey view Israel as an encroachment 
on their national.lam. 

b. The Iaraells have been able to raise the standards ot 
the Arabs living in Israel long before it beoame1 a 
state. The Arab overlord. who has 1.Dlnense land hold
ings. is atraid that if he has to deal with an edu
cated Arab who work• the land for him he migJi t not be 
satisfied with what 'he ia paying him now. 'lb.at would 
mean that the Arab overlord must better the living 
condition. and raise the general economic level ot 
the Arab who is working tor him. '!his he is not will
ing to do. 

Alao an educated Arab will not be •bossed about• while 
an ignorant Arab will. 

c. It might also be worthwhile to mention here t.hat the 
Arab muses are not against the Israeli• and are 1n 
ignorance of the real issues involved. 

d. Because of this intense nationalistic spirit the Arab 
leaders are not willing to a it down and talk over the 
difficulties which confront both iw.tiona. 

In a previous section it has been discussed bow Palestine be
came an independent Jewish state. It is mteworthy to mention 
that during the second World War a fighting force of Jewish 
and Arab infantry battalions was organized. Also about 20.000 
Palestinian Jews enrolled in various Jewish units of the Brit
ish Army. 

• 
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WHAT ARE THE VARI<XJS POINTS OF VIEW IN OUR COMMUNITY REGARD
ING ISRAEL? 

It we are to look to the people .for their·· opinion 

on Israel we would .t'1 nd tba t we would have about three point• 

of view in our commnnSty. These are as follows: 

1. We have a part of the Jewish comunity" that thinks we 
ahould do everything possible. for Israel• that can be 
done. Bot only should we support them ai tar as 
money ia concerned but we should send clothes, food• 
or anything that the Israelis mistit need. 1his group 
would like to aee a de.finite e.ttort by the entire Jew
llh community ·to support Israel in everything it needs. 
It baa advocated emigration to Israel at one time 
since the Jews are living in erlle here in the United 
States and the only home that they would ever be con
tent and hap1>7 with would be larael. They celebrate 
certain Israeli holida,.• • auch as Cb-isho Osor B' ahv.at 
as well as the Feast of Gedalia. Their identification 
with Israel is quite complete not only on an emotional 
but also in the intellectual realm. Often we will 
.find that Hebrew is spoken in these homes. 

2. There is a ae@Jllent of the Jewish co11111un1ty which is 
more moderate in their thinking. We should support 
Israel, especially financially, they say. On the 
other hand they are a nation and they should be able 
to help themselves also. Politically speaking, we 
must look at the particular action with an impartial 
point of view. Since there are two aides to every 
question we JllUSt not jump to the conclusion that 
Israel is right every time. It 1s not necessary to 
celebrate certain Israeli holidays since they have 
no meani~here. We are aware of the tremendous pro
gress th~~he Israelia have made in their country and 
appreciate thatt'act. We are tied to the Israelis 
religiously, as well as culturally, and in an ethnic 
way. (Common ancestors) We are morally coD111itted to 
help them in every way possible providing we do our 
duty to our country and community first. 

3. The third section of the Jewish community feels toward 
Israel only a religious tie inasmuch aa they worship 
in the same manner as they do. 'lhey feel neither 
obligated nor bound to support Israel in any way other 
than they reel obligated to help roreign nations who 

• 
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are in need of assistance economically. Israel to 
them ia a foreign nation. 1hey do not feel either 
ethnic or moral commitaenta to Israel. To them the 
most important thing is that the American::J'ewiah com
munity is supported properly first. Their contribu
tion to the Israeli economy is almost non-existent. 
They prefer governmental economic u•istance rather 
than individual private help. The goverment ahould 

have a neutral attitude toward Israel rather than a 
favorable one. 

What should determine your standt You must appraise the re
lationah1p to Israel not only trcma an emotional point or view 
but alao from what you actuallJ' believe. One cannot tell you 
what you must do but you must decide what is best for you and 
wba t is beat tor Israel tram your point ot view. 

IN WHAT RBSPEDTS CO WE SUPPORT ISRAEL! 

ACTIVITY: PrepaN a chart listing the crganizationa named 
above and any others which you can get 1n.1'orna tion 
about. Show bow much assistance and what kind of 
assistance Israel has received. 

There are mallJ' ways 1n which the state of Israel 

can be and haa been supported. One of the ways bas been to 

draw settlers from the United Stat es and other count ries to 

Palestine. Youth Aliyah waa established with the idea or pre

paring young people to settle in Israel. Often the crganiza

tion had camps where Palestinian lite waa simulated and when 

the SUlllller came many young people would go to these camps 

and prepare themselves for life in Palestine. 'l'heN were 

various Zionist organizations which advocated the idea or 

settling in Palestine before it became a state. For many 

Europea.n Jews before World War II this was a welcome solution 

to their problems. 

• 
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Iarael can be supported now through the "Bond-for

Iarael" drive. All over the United States otrices have been 

opened up which sell Israeli bonds. 'lhe a1n1•• bond that 

one can bu7 is $50. Thie m~ney is invested in the Israeli 

economy and the bu7er receives a regular dividend. 

Palestine waa supported through the "Palestine Ap

peal" which collected large sum1!1 ot money before Israel became 

a atate. Ita money waa alao uaed to bolater the economy but 

mostl.j waa uaed rar settlement purposeaJl anfn later years 

tar the rehabilitation ot dia~i~:d persons. 

'!'brough t.be Un1ted_\Appeal a sizable amount ot 

money baa been sent to Israel every year. The money waa uaed 

for the same purpose• aa mentioned above. One may be sure 

that the amount or money which has .been sent to Israel before 

and after it became a state helped a great deal to develop the 

country such as we aee it to4ay. 

Although we materially do not support Israel, in 

the religious sense we nevertheless have a most important tie 

with Israel. '!be religion of the I sraelis and tha t of the 

Jews in the United States constitutes tor the majority or peo

ple the most important link between them and Isr ael. 

On the cultural level there are certain aspects auch 

as a common history, and common achievements in the r ealma of 

the humanities arts and sciences which tie Jewa together all 

over the world. 

Through some organ1zat1olll!I Israel baa been and 1a 
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being helped other than financially, although some money ia 

being sent to Israel through these crganizationa. Badaaaah 

is one of these. Its social service program in aasiating 

Israel is well known. It has been responsible tor anything 

from medical equipment to the clothing or re.tugees. B'nai 

B'rith Women also have assisted Israel in the same way. 

• 



132. 

CULMINA'r' ING AND REVIEW ACTIVI'l'!' 

Lis t ed below you will find a number or key words. 

You ar e to take these key word• and write in a paragraph or 

less the reference to which the key word points. For lnatance: 

Herzl: Called together the first Zionist Congreas 
Was the pr-hie •over ot the Zion1ata and placed 
Zionism on the practical baaia. 

Judaism as a religioner nationality 
refugees an! presaure 
existence or a Jewim etate and the ret'ugee 
y OU th Aliyah 
Bonds tor Israel 
Stat ement of Zionist A1ma 
Practical Zioniats 
Pales t ine Appei.l 
Palestine and the Unit ed Rations in 1947-4:6 
First White Paper 
St rite and Incide!E a 
Political Zioniata 
Syria, Egypt, Tranajordan, Lebanon and Iraq 
Displaced Arabs 
I srael as a religion not a na t ion 
Ser enus, Al.roy , Zevi 
Guedella 
Coloniza t ion of Palestine 
Hermann Mori t z of S&XO!JY' 
First White Paper 
Investing of money in the Israe 1 (opinions) 
Jewish homeland 
Maimonides 
Tenth Zionis t Congress 
Arab nationalism 
J ewish Agency 
Mandate 
Sixth Zionist Congress 
Chibbath Zion 
Geographic point or v 1e• (Arab ) 
Nathan Birnbaum 
Bal!'our Declarat ion. 
Factor• favoring Zionism 
First Zionist Congres• Jewish Agency 
David Wolftsohn 
Complete 1de~1t1cat1on with Israel (the s t ate of ) 
Uganda 
El Ar1sh , and Cyprus 

A matching type of quiz may also be made up from this liat. 
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UWIT 7 

WORSHIP 

l.M. 

Objectives: Worship baa meaning and a place in the life or 
the youngster 

Worship shou1d becalle a regular experience with
in the realm or the individual 

Basic Learnings: To learn to pray is not merely to ask God 
to ful1'111 a wiah or desire 

To worahip also means to come into cloeer 
ccnman1on with God and the universe and 
man 

The meaning of worship and why people pray 

What ia the value of ritual and prayer 

The history of worship 

What is the mechanical aspect of worship 
(order, etc.) 

Mot ivat ion: a. You have juat attended a service in the Temple 
and the teacher begins to ask the children 
the question, "How did you feel when you were 
in the aynagoguet• Negative as well as posi
tive reactions will 811lerge. 

b. The teacher may initiate thia unit by asking 
what prayer means to the children besides 
merely asking God to fulfill a wish. 

c. You may set up an artificial situation in 
the class asking tile children to set up a 
worship service themselves~ Jthen asking 
them to do the research fcfr it also. 

• 
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WHAT IS WCfiSHIP TODAYf 

ACTIVITY: When JOU are 1n temple and are .following a aerYice 
paJ close attention and see if JOU can divide the 
service into various aectiona. a,. thia la aeant 
that a prayer or worship service la made up o.f 
various parta. One can uauallJ tell these differ
ent parts it the service la watched close~. Then 
upon returning to the claaa room write down the 
various parts that JOU have diacOYered and compare 
them with the outline given below. 

The .following elements or segments are uauallJ included in 
every Re.form service: 

1. Bor1 chu The Bor'chu could actually be called the 
call to pr.qer. It is the Jewieb call to prqer 
which corresponds to the Moai.a auezzin•s call to 
worship and the Christian church'• ringing the bells 
to announce the worship eervice. 

•sor•chu ea adonoi ham'voroch - Praise Je the Lord 
to whom all praise la due• ~ la the sentence that opens 
the chief part or every morning and evening service. 
We uae this idea or praise in our praJera because 
praise aotuall7 makes us feel good. We praise God 
because he has done so ~ things .for ua 1n our 
dailJ lite. Alt.hough we encounter sadneaa in our 
life and .face unbapPJ tuka and tacts we etlll must 
believe tba t through this praise we shall receive the 
good to overcome the sad things in lite. 

One ot the purposes ot prayer la to strengthen our 
belier in goodness and truth. Another purpose or 
th1a prayer le to teach us how much beautJ and happi
ness there is in our world. Another purpose la to 
show us that some or the beat things in lite are 
g itta from God. It also should g ive ua courage to 
.face lite. Tb.e purpose ot our praJer is to r•ind 
us of those blessings which strengthen ua. and to keep 
our confidence 1n God high and our hopes bright. 

Let us keep in mind that the call to prayer means 
more than just "come.• It means •prepare youraelt . • 
Prepare JOur heart. make JOur mind ready to approach 
God properlJ. Do not come to him in anger or bi tt•r
nees but with a song ot thanksgiving and words of 
gra te1"ul praise • 

2. The Sb•ma The most important part of the service ia 
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the Sh1ma. •sh'aa Yisroel adonoi elohema adono1 echod• 
Bear O Iarael the Lord our God the Lord ia One. Rabbi 
Blleser, who is o1'ten quoted 1n the Talmud, gave eo .. 
advice to some ot his student• in which be uaed the 
above phraae. Be to1d the• that on the subject ot 
prayer, and 1n particular the Sh'aa, theJ ahould al
waya know betore whom they atand. The explanation ia 
easy becauae it meana that we ahould always remember 
that we pray to God. 

When JOU i--ay to Goel •• DIWlt no~onl7 think ot God but 
•• 11Uat understand what . God ia.' Bow• pray ia how we 
think or God. 

The ac1111Poe ot thia aentence is taken trom the Bible, 
Deutero~ 6:4. We can sa.tel7 aay that otten thia 
is t he r1rat pra7er which •• learn. It is certainly 
the aoat important. In ancient time this prayer was 
an answer to those who thol.lght there were ~ god•. 
1'ow u well a• then it •ana that tl»re i• OD MDID, 
OHE CREATOR and OD FATHER ot all living thinga. "The 
~d our God 1• One.• 

He alone ia worthy of worship is another meaning ot 
thia pr&J'er. God 1a our Highest Ideal. Him alone 
do•• worahip. 

The third ae•n1ng or this sentence God is not only the 
Creator but he 1a also the Teacher. All wiadom and 
knowledge that •• have attained through our lives are 
only additions to our knowledge of the Eternal, the 
One God. 

3. The T1t1lo The next distinct part of the aervice ia 
the T*flio. Thi• i• also called the Sh'mone Eare or 
th• eighteen bemdic ti on. Originally this section of 
the service had eighteen paragrapba or bleasinga. An
other name is the Amidah which means •s t anding up• be
cause the worsh ippers used to recite it atanding up. 
We call it T'tilo because it deal.a with pleading or 
petition. 

A.a we now come before God, 1n this part ot tbe service, 
we plead tor His favor and goodness. It begins with 
the following praJ"er {page 124.iiUnion Prayerbook) 
•Praised be 1bou 0 Lord, God ot our Fathers, ••••• Thou 
rememberest the devo\ion or our tathers ••••• Tbou art 
our King and Helper, our Savior and Protector. Praised 
be Thou, 0 Lord, Shield or Abraham." 
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'lbe prqer apeaka of God aa tbe God whom our tathere 
:or!h\iped; Be•• protected them in ti.a of trouble. 
•I ~o Him when we eeek help. We will alJrll'f• aeek 
hia help. 

Thia lite we have is like many other precious thinga• 
delicate and easily destroyed. God tberetore is ita 
protector as well as ita creator. 

Although we have diacuaaed only the beginning of the 
T'tilo there are succeeding parta to it and it enda 
with th• bleaaing "llay God lift up Ria caintenance 
unto thee and grant thee peace.• 

4. Tachanun !.J)d Pr!Yate Devotion At tho c loae or the 
T1tilo ia the ailent devotion which begins •o God• 
keep ~ tongue trom evil and my lips from speaking 
guile. (Union Prqerbook, page 140) This prayer ia 
meant tor personal, private devotion. It calla tor 
modesty an:l humility and tor the readiness to forgive 
all who ottend against ua. The whole s~tion tor 
~raonal prayer is called 11 'lbe Tachanun• hich means 
aupplicat ion." 

The purpose ot this par~ is to provide an opportunity 
for personal devotion. Our scholars and rabbis were 
careful to foster private and peraonal prayer. It is 
a man's duty to add something new to his regular daily 
prayers, something criginal and special. Prayer 
should not be merely a fixed task, but must be con
stantly renewed by the personal sense of religious 
devotion. 

5. The Torah Service nie main part o!' the Tarah service 
ls the reading of the scripture. 1he reading or the 
scripture began probably when the Jews returned from 
the exile in Babylonia. The Torah was of course the 
most important book in their life. It contained all 
the important laws 1bich governed their actions • Thia 
meant not only religious laws but also political lawa 
as well as civil laws. 

Soon the study of the la• became widespread. Every 
one was expected to understand the Holy Scriptures. 
Tbererore a section or the Law was read during the 
Saturday service when the people came together. This 
process continued throughout the entire year until 
every word o!' the law bad been read. Since the Law 
was in Hebrew and the spoken language often was Ara
maic, a translater often stood by and translated the 
Hebrew into Aramaic. 
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The 1'1rat Torah portion, the story of Creation is 
read on the first Sabbath atter the .festival ot 
Sukkoa, am is completed the next year on the Sabbath 
be.tore Sukkoa. Each reading 1a called a aedra and 
the week ia named after the aedra tba t is read on the 
Sabbath. 

6. The &'.add1ah BYeey Jewish service ends with a prqer 
In honor and 1n memory or the departed. This prayer 
is called the "Kaddish." (page 152-3, Union Prayerbook) 
All we recite it we think or those whose earthly lite 
1a f iniahed. We recite it in memory or our own de
parted dear ones. We are proud to declare 1n the 
presence 01' the congregation that they have not departed 
trom our memory atter they have died. In closing we 
might eay that thia prayer le in Aramaic. The siirit 
of the Kaddish is expressed in the words or Job The 
Lord gave and the Lord hath taken awq; blessed be the 
name 01' the Lord.• 

WHY HAVE WORSHIP AND THE VALUE OF PRAYER 

ACTIVITY : 'lhe class can take several prayers and analyze 
each prayer in the t.erme stated below and then 
each one can tey to write a prayer 1.n the term.a 
stated below. 

ill prayers are writ ten 1n the form or 

a. adoration 
b. ~hanksgiving 
c. petition 

It you analyze aey prayer you'll find that all of 
them contain the above. 

I . Significance of Jewish worship in general 

1. Prayer or worship in Judaism is an expression of trust 
in God a nd a subservience to God's will. 

2. Jewish V1 orship has its origin in the i dea or asking 
God t o save His people. 

3 . It asks tor the fulfillment of needs aDi wishes, 
through oatha am covenants. Although a t first Jewish 
worship dealt mainly rl th the banishment of demons, 
later it developed into a more eth ical and moral type 
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or worahip. 'l'brough correct behavior and dealing 
jua tl7 with your tellowman and walking in Hie ways, 
a better world will be secured. 

'· Thia can be attained lJT praying to God and asking tor 
strength and help to bring the better world about. ao 
that the priaitive idea ot having God r•ove the d•ona 
and the like wu comple tel7 dieregarded. Thia type ot 
prayer 1a c-1.led the pet1 t1onal pra:er ud 1oon tak•4 
ita major place 1n Jewiah worship. 

s. The next evolution that comes about in the form ot 
prayer is the prqer ot thanks and it represents a 
atill mory,'l2hiaticated type or prqer. Here we deal 
with the lllilil or thanking God that tl»ae good things 
which came .... , 1 1 tram Him. 

6. Another step in the development of prayer ia the peni
tential pr&J'er which 1a connected with the autrering 
that the Jna underwent. It aaka ot God t:o relieve 
them or thia suttering and often gives a picture ot 
the need or the aoul to do penitence tor 1ta sinning~ 
and wrong-doing. It asks also tar God 's 1'org1i'eneaa 
and God ' a help in man's tight againa t sin. 

7 . 'lhe final type of prayer is that or praise. We have 
many or these developing with the prophet•. They give 
praise that conditions are good and that Jews, although 
suffering under persecution• will have to be very 
thanktul to God in the end tor their aunival and 
well-being. God will come to their rescue because 
he is merc11'ul, holy and just. 

II. General Remark a about Prayer 

1. a. Ma~ many times prayer is regarded as an outpour
ing 'or the soul. It actuall,- means that it is an 
unbW"dening of onJs sel!. The person is seeking 
some answer to his existence and to his being on 
earth. 

b. Man has distW"bing thoughts and through prayer he 
can pour them out and perhaps arrive at some sort 
or solution and peace just b7 this system of 
catharsis (outpouring of the soul). Be turns now 
to God a.nd prays that God will g ive him the answer 
which he needs. It gives his prayer humanity and 
nobility. 

2 . Through prayer people often seek the meaning of life 
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and through prayer the7 1'1nd its meaning in the mean
ing or God. '.Ihis is their wa1 of approach1.ng God. 
'lbe7 talk to Him and He to them through the language 
of the soul. 

3. a. llb.en we look into the reasons for pra7er aan;y times 
we t1Dd that people prq out ot a aenae of duty. 
fJbey reason that God bas done so much for them and 
baa given so much to them *° the least they can do 
ia ofter invocation and adoration. The implication 
is t.hat He gives to them what ia their due and they 
give Him bis due. 

b. Others turn to prayer for more selfish reasons: 
sel1'-protection. They want to establish the right 
relationship witb God so that be will look upon 
them ravorably and overlook the misdeeds which they 
do. 

c. Some people turn to pra7er ou~ of sheer despair, 
turning to God only in momenta or d18 tress and 
strain with the hope that Be will not cast them 
aside. To them prayer ia simply a measure of last 
resort. 

d. By tar the largest amount of people pra7 because 
they need things. They let God know what He does 
not aeem to know expecting something that He will 
do something f or them that He would otherwise not 
d o tor them. 

4. Under ~ing the reason for prayer are two considerations. 

a. Psychologically speaking, man is concerned with his 
wants and passions, regrets and driving ambitions 
which are natural to man as a being of nature. Peo
ple pray out of the biological necessity. 'Ibey 
pray because they naturally want to pray or because 
they s~~ply cannot help it. 

b. Then there is the theological drive to pray. '.Ibis 
flows out of the religious consciousness of man 
and la tied up with the spiritual development of 
mankind. People pray not as a mat t er of fixed and 
binding ritual but as a matter or spiritual neces
sity. 

III . Value of Prayer 

1. Praye~ has the value, not only or selt-expreasion, but 
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also the value of self-realization. It refines 
character and elevates personality. It can soften 
the wounds of self defeat; it can generate courage 
into the heart of man to withstand a thousand trials. 
It can be a lifting experience and give man the 
strength to rise above his burden and struggle on 1n 
the face of many obstacles. 

2. Prayer has therapeutic value. This means that it 
satisfies the need ot emotional release from person
al problems and social tensions. We can unburden 
ourselves from unexpressed secrets and unrevealed 
rears. It we are beset with these burdens we can 
release these through prayer. 

3. Prayer has an ethical value. It is good to pray. 
Man is not just an emotional animal but he is also 
a moral creature given to moral struggle as well. 
There is room 1n our time for ethical ideas and 
moral considerations. Higher values and these ethi
cal ideas as well as moral considerations exist 1n 
the realm of prayer. They point the way toward bet
ter behavior of mankind. 

4. There is spiritual value 1n prayer. Prayer can be
come a powerfUl factor in the making and shaping or 
the spiritual personality. Through this we can at
tain a higher personal and social l 1fe. Without 
spirituality man is just an emotional animal without 
nobility, and the ethical 1n society has no value. 
It performs the discipline of the soul. 

WHAT ARE SOME PARTS WRICH WE HAVE IN OUR WORSHIP TODAY? 

ACT I VITY: The class can visit the cantor and ask him about 
various Jewish musical expression. What nigun is 
he using? What is trop? Musically what is the 
dt£f erence between a holiday and a Sabbath service? 
Where did the music originate which is played today? 
What is the difference between the Ashkanazic and 
Sephardic ritual as far as music is concerned? Could 
he illustrate these with several examples. You might 
also rasie other questions such as what training is 
involved in preparing a cantor, etc. 

The class might then write some special prayers 
dealing with a particular situation of their own 
choosing. 
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1. communal Prayer 

a. Communal prayer represents an important developnent in 
the evolution of Jewish worship. When the P1rs t Tem
ple was built this, of course, 1nvi ted publlo and 
communal pi-ayer. · 

b. Although at thia time we have public pra,-er it is com
monly believed that communal prayer did not come into 
existence until the separation ot the kingdom into 
Judah and Israel. 

c. When the people bad no longerla s lngle place to worship 
they would often meet at som~ spot dedicated to God 
and worship together. The priests would then lead 
them. 

2. Special Prayers 

A. The Priestly Blessing 

a. One ot the moat solemn prayers in the entire Prayer
book ritual la the blessing of the people by the 
descendants ot Aaron {'!he Kohanim or the Priests). 
Thia is one of the oldest elements in the service. 

b. It la one ot the prayer texts that can be tound pre
scribed in the Bible (Numbers 6:23-27) 

The Lord Bleaa Thee and Keep 'lbee 
The Lard Make His Face To Shine Upon 'lhee 

and be gracious unto Thee 
The Lord Lift Up His Countenance upon Thee 

and Give Thee Peace 

c. Thia priestly blessing would be recited twice a day 
during the service. Both times it was on the occa
sion of the daily offering which was given twice a 
day. 

d. Later of course it became customary tor the priests 
to recite this blessing in the various synagoguea 
all over the land. 

e. In the original Temple service this blea sing was 
felt to have somewhat of a magic power to keep away 
evil. 

t. This idea is of course of small importance canpared 
with the content of the blessing. In the blessing 
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God grants proeperity aa well as health and that 
God la with us everywhere and grants us knowledge 
and wisdom as well a11 the greatest gi.tt which 1a 
peace. 

B. 'lhe Adoration or Olenu 

a. At the end ot each service is round one or the 
most sublime prayer• in our tradition. It ex
presses a lotty and spiritual mood. 

b. Historically speaking, we find no evidence that 
this prayer was recited at the end of the daily 
prayer• betore the twelfth century. 

c. Ita original place la in the additional service 
ot the New Year 'lfbere it is the introduction ot 
the Shotar ritual. 

d. It emphaaizea the Oneness ot God and much of the 
text or this prayer comea f'rom the great ant1-
&4olatrJ' preaching or the prophets. 

e. Actually the prayer is completely Biblical in 
tone and voices the great struggle for monotheism 
so typical of the message of the prophets. 

r. The Adoration ia placed now as we have it as the 
close or each day's service. Each service must 
close with the hope that superstition will disap
pear and idolatry be no more, and that all man
kind will acknOlrledge their camnon brotherhood 
under God's Fatherhood. 

c. Kol H1dre 

a. '!be Kol Nidre is found in the evening service of 
the Day of Atonement. 

b. The prayer is in Aramaic and ls nothing more or 
less than a ~,I.Sal formula asking f ar the release 
of vows madfli™s Day of Atonement to the next. 
(Birnbaum ltigh Holiday Prayerbook, page 489 on) 

c. This applies to the vows made between God and man. 

d. This brings forgiveness for the~j.ns in relation 
of man to God. Sins that man ...a against man 
can never be forgiven on the DaY of Atonement 
unless man makes up the wrong tba t he bas done 
to h is fellow. 
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e. In older days it was part or the function or the 
rabbis t o help achieve release from some of the 
hasty ritual vows which people made. 
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r . Sometimes they were forgotten or not carried 
~ough and release was ndt formally obtained. 
The people now ask that these hastily made ritual 
prom1s es be released. 

g . In Reform the emphasis is not so much on the legal 
interpretation but rather that man begins the day 
with a clear conscience. 

3. Music 

a. Music in Bible times is what we would call primi
tive. At fi r s t there were no professional musi
cians. but the people sang and played themselves 
and danced also. 

b . It can perhaps be traced back to David's time that 
choral singing (men and women) as well as respon
sive singing found their way into Jewish synagogue 
music. 

c. Also at this time different musical lnatrumenta 
were introduced into the Temple worship service. 

d. A professional musical organization for the Temple 
was developed. 

e. Temple and synagogue music around the time or the 
Talmud are veey similar. 

f . Cantillation is used often 1n the orthodox syna
gogue. This means that when certain portions of 
the Bible are read they are chanted or intoned 1n 
a certain manner. Usually this is done when the 
Pentateuch or the first five books of the Bible 
are read. 

There are two types of cantillations. One applies 
to about twenty-one of the books of t he Bible while 
the second is used only with Psalms, Proverbs and 
Job. 

The Cantor is the person that uses these t oday in 
the synagogue. 

g. The !unctions of the Cantor or Chazan (also known 
as the Precentor) as we know him today came into 
being in the eighth century. 
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WHAT IS UNIQUE ABOUT JEWISH WORSHIP 

ACTIVITY: Prepare a short service of your own. Divide the 
class into committees and have each committee write 
a certain part of the service. The Union Prayer
book can be used to help you but each section has 
room for some original prayers. It might be well 
to think of a special occasion for which this ser
vice could be used and this might well serve as the 
theme throughout the service. 

1. The following characteristics have evoled with regard 
to Jewish worship: 

a. There is a regular period of worship set aside. 

b. In place of the ancient use of sacrifice certain 
prayers have been added. 

c. We have a definite place to have our10rship ser
vice - mainly the sytagogue. 

d. We read the Scripture i n our service. 

e. Although most of our worship service is in Bng
lish a basic part is in Hebrew and Aramaic. 

f. Some of our prayers are said by the group - this 
is called communal worship. 

g. There are special services devoted t o certain 
holidays in the synagogue. 

h. There is a lack of imagery in our service. 

i. We have the use of special music for our service. 
We often will use a cantor also. 

2. A short history of Jewish worship. 

A. Forms of Worship and Prayer in Ancient Israel 

a. In ancient Israel there were the same forms of 
worship as in the neighboring counties; mainly 
a sacrificial cult first with an altar and 
later with a sanctU&r7• 

b. Abraham manifests his love and devotion to God 
by being willing to sacrifice his son Isaac. 
Yet in a moment of inspiration it dawns upon him 
that God does not want sacrifice. 

• 
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c. The idea of praying for something or to intercede 
f or something goes back to Abraham. 

d. Moses' prayer are always accompanied without sacri
fice . 

e. When King Josiah destroyed ~ altars of sacritice 
he introduced loftier forms of worship. 

r. Up to the First Temple laymen as well as priests 
would pray in time or trouble. 

g. Prayers and blessings, although part of the worship 
of the elders of Israel, became the main part of 
worship. 

h. With the reign of David, we have the foundations of 
Israel's worship. The singing of psalms and the chant
ing of prayers begin here. Song and instrumental 
music are also well known at this time. 

1. Not all the priests were asked to intervene for the 
people with God but also people bav1.ng status in the 
community were asked as well. 

B. Fonns of Worship and Prayer During the First Temple. 

a. When Solomon completed the Temple we have ad ef ini te 
order of service. For the first time we have fi.xed 
times for offerings and worship. 

b . Also the sacrificial service was accompanied by the 
singing of psalms at this time. 

c. When the United Kingdom split there was a general intro
duction of Baal worship in the kingdom of Israel. 
Judah remained purer in its worship of God. 

rl . Elijah is credited generally with originating the 
afternoon service (Mincha). 

e. J osiah returned to a worship service which rem01 ed 
the Baal cults. He al s o concentrated all worship 
and sacrifice in Jerusalem. 

r. Prayer reached its highest development with Jeremiah. 
Without Jeremiah the psalms could never have been 
composed . 

• 
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C. Worship During the Second Temple 

a. It •as during this time that worship saw the lessening 
of animal sacrifice. 

b. Prayer and supplication took its place. 

c. Ezra and his assembly created the pattern tor bene
diction. prayer, sanotilfication and Havdalah,. the 
concluding cerem.oJJJ ot the Sabbath separating the 
Holy trom the secular. 

d. It was during this time, that we learllJf. that the Sh'ma 
and central parts of this section of tne service~ were 
already well known. 

e. We have a fixed formula far prayer as well as free 
and improvised meditation. 

r . The central structure or outline of t he service seems 
well established at this time. 

D. The Further Grow t h of Liturgy 

a. After the destruction of the Second Temple the sages 
were engaged in r egulating the texts of prayers am 
made services obligatory for everybody. 

b. Down tbrough the centm-ies often additions were made 
to the service and sometimes parts or the service 
were changed. 

c . One of the first codes of worship came 
and was complied by Amram ben Shesbna. 
basis for succeeding prayer codes. It 
as the foundation of Jewish worship. 

about in 875 
It formed the 

was regarded 

d. Many codes were written after that, the Mahzor Rena 
is the old Italian ritual, llahzor Roumania is the 
Byzant ine ritual, Minhag Sepharad is the Spanish pray
er code wh ile the Minhag Ashkenaz is the South.western 
German ritual. 'Ihese are but s ome of macy. 

e . During the Middle Ages turther additions and deletions 
were made. 

r. Among modern prayer codes we might mention t hat or 
Wolf Heidenheim (1757-1832). It passed through 140 
editions. 

I 
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g. The Otzar Hatefilloh (1914) was a thesaurus or Prayers. 

h. Our own Union Prayerbook was edited and published un
der the chairmanship of K. Kohler in 1892-4. 

THE UNION .PRAY'mBOOK AND THE LITURGY OF RKFORJI JUDAISM 

The t'irat attempt to reform the prayerbook waa made 

in 1795 by the society tolmded in Ame terdam by "Felix Liberta

tum." The next corrections were made by Israel Jacobson in 

Westphalia, German;y. Be made the following corrections: 

1. He abolished piyutim (liturgical poetry of the Kiddle 
Ages) 

2. He shortened the prayers. 

3. Be introduced German chcrala, er gan am the sermon 
in German. 

""o w.tl The next revision or impcrtance came in 1818 made 

by Isaac Frankel and ll87er Bresselau of Hamburg. 'lhey estab

lished the Bamburg Prayerbook and a 11 succeeding pra:yerbooks 

of the Reform Movement are based on this attempt. The inno-

vation.s were as follows: 

1. German translation of all prayers. 

2. Some prayers in Hebrew and some in German, while some 
were in German only. 

3. All references to national restoration in Palestine 
were el:iminated. 

4. The Messiah idea was changed to the Messianic Era 
tor all humanity. 

s . All references to sacrifices were either omitted or 
changed to describe conditions of the past without 
the hope of restoring the sacrificial cult. 

• 
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In the United States the ritual used by moat ot the 
'ir;t~ 

Reform congregation.a .-..e those laid down by Isaac 11. Wi•• 1n 

his "111nbag AJlerica." Thia was published in 1891. It retained 

Hebrew as the language or prayer and gave an Bnglieh trans

lation with some German. A great part ot the traditional exta 

and poetry was kept, and the lluaat (additional eervice) waa 

kept. 

Arter a century or experimentation and attempts to 

lletorm t.he traditional wqa or worship, the Retorm Movement 

in tbe United States agi-eed upon the following principles 

which are still 1n et.feet: 

1. Omission or all reterencea to a sacriticial cult 

2. ~1aaion of all references to bodily resurrection 

3. OID.iasion o.t all references to the restoration of the 
Jew1ah State ani the return to Palestine by the Jews 

4. Oaiseion of Piyut1a and repetitiom 

s. 'lhe prayers should be understood b7 the people, hence 
all prayers translated and English introduced. 

6 . Scriptural read ing rran the Pent ateuch waa shortened 
and read without cantillat ion 

7. Sermon to be made obligatory in al.mas t every a ervice 

a. Prayers and meditation were inserted to reflect modern 
thought 

9 . Omission of angelology and mystical elements 

10. Omission of the Messiah idea and replacing it with the 
Messianic era 

11. Mission of Israel 1111ong the nat i ons of the world to be 
stressed, as well as that of universalism. 



150. 

CUIMiliTING AND REVIEW ACTIVITY: 

In this unit you have been given the general upecta 

or worship. You have been told what the elements or worship 

are. You understand the reasons .tor warship and prayer. 

The class can no. write a worship service using 

tbeae essentials which you have .round in the unit. You might 

write a worship service which revolves aroum different themes. 

These might be 

a. brotherhood 
b. friendship 
c. thanksgiving 
d. na~ (out of door service) 

There might be others which the class can think o.t. 

"'"* The class can split up into groups _..each group working on 

a different aspect of the worship service. Special attention 

should be paid to original prayer. Some of the original 

prayers which you have been assigned to write in connection 

with this unit may be used in the service. 
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UNIT 8 

THE JEWISH FAMILY 

Objectives: We are interested t ,o have our children know the 
important part that the family has played in 
their lives and also 1n the lives of their fore
fathers. 

That through family· s olidarity many difficulties 
and obstacles may be overcome. 

Basic Learning~: A review of Jewish family life starting 
from Biblical times till the present 

What makes a f 'amily secure 

The status of t he Jewish family today in 
our Modern Age 

What are the implications of family f or our 
youngsters tod.ay 

Motivation: The teacher can initiate a teenage pr oblem such 
as interdating, how• long shall the youngster 
stay out on a date, can he borrow the car, 
should he stay out on Shovuos, Passover or 
Succoth from school, etc., and then several 
youngsters from the class can participate 1n 
a psycho-drama by a.dopting the roles which are 
1n these scenes. P rom here t he teacher can 
examine the Jewish family and the Jewish home 
in more detail and a systematic study can be 
undertake.n. 



WHAT ARE THE CHARACTERISTICS AND VALUES OF THE JEWISH HOME? 

ACTIVIrY: By means of out-outs from various magazines the 
class can create posters exemplifying the virtues 
of Jewish family life. Considerable origina11ty 
can be used here. 

Characteristics: 

1. Jt¥iaism was always emphasized respect tor elders. 
This ls demonstrated over end over again in the Torah 
which contains specific commandments toward this end. 
In other parts of the Bible we find mm y instances 
where this respect is basic to the behavior of the 
Jewish people. 

It might be good for the children and teacher to work 
out with the help of a concordance some instances 
where this respect 1n shown 1n some or the stories 
in the Bible. 

2. There has always been a consecrated love and respect 
for husband and wife. We also have stories and inci
dents that show us that in the Bi ble and 1n the Tal
mud. 

One can refer here to the Talmud in the section deal
ing with Women-Hashim-as well as with the section en
titled Horal Life 1n Cohen 's EverJlll8Il's Talmud. 

3. The harmony and respect that there is between parents 
and children ls another primary aspect of the Jewish 
home . 

4. The re are very close family ties which persist through 
the life of the family. 

S. The responsibility that exists between parent s and 
children. This is especially true where education is 
concerned. Often parents will make great sacrifices 
so that their children will receive an adequate educa
tion. 

6. Great stress is laid upon the importaice of marriage, 
and that p r oper harmony is present between all the 
parties concerned. 

Values: 

1. There is a very literal attitude toward the ideal of 
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charity within th& Jewish home. JlanJ' cau.sea are 
helped by the Jewish family group. 

&,ff"9M 

2. Great stress is laid upon the proper relationship • 
the family and the community. It is the prime respon
sibility to have the family participate in the af'fairs 
of the community as actively aa poss! ble. 

3. The socialization process of the Jewish family is im
portant. '!he Jewish home is very hospitable and a 
guest in the house is often treated like one of the 
family. 

4. Again here we might mention t hat the relationship be
tween the m•bera of the tanily 1a of prime importance. 
Strong bondl of unity exist between them either 1nmed1-
a te or distant. 

5. Health and welt are of the family lef.paramount. 

ACTIVITIES OF A JEWISH HOME 

ACTIVITY: Divide the class into as many groups as the teacher 
sees fit. Use the role playing or psycho-drama 
technique. Have the youngsters re-enact 

a. '!he candle lighting ceremony aa well as the 
ceremony over the wine• bread and the Havdoloh 
ceremony. 

b. 'Ihe lighting of the Chanukoh menorah 

c. The Seder meal 

d. Ceremony relating to the placing the Mezuzoh 
on the door post. 

a. Its Unique Aspects. 

'lbere are certain cus t ans and ceremonies which 
are part of the home. Some of these are: 

l. Lighting of the Sabbath candle• on Friday 
night by woman of the house and the appro
priate blessing. 

2. The saying of the blessings over the wine 
and over the bread on the Sabbath. 
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3. Saying of grace at any meal but especially on the Sab
bath. Some f'mnlly still sing table hymm1 or S'miroa 
af'ter the main Sabbath day meal · 

4. The use of the cbalo ror the Friday eveirllp.g Sabbath 
meal instead or the regular bread · · 

5. Same fanilies will have special dishes p1~epared for 
the Sabbath meal 

6. 'lhe breaking of the bread atter the g race~ is said over 
it. 'lbe pieces are the distributed to ench member of 
the household. 

7. The bleas ing of the children by the tathe1r after the 
Friday evening Sabbath meal 

a. The Havdoloh service. This is the ceremony which ends 
the Sabbath. A spice box, a glass or wine, a twisted 
candle and some alcoholic liquid for burning purposes 
are necessary for this ceremony. 

1. Often many homes have a JI' zuzoh Which is placed on the 
door post of the home. It serves a.a a re1m.1nder to the 
JP.w of the unity and eternality or God. 

2. Many families say grace before and after the main meal. 

1. On Rosh Bashonoh when the f'amily returns from the ser
vice in the synagogue and sits down to djlnner there is 
a jar of honey which is spread on the fiz•st slice or 
bread eaten. Its significance is that o1~ a happy year 
ahead. Grapes also serve the same purpo!1e. 

~ 
2. This same holiday ~M. ush•ered in ala<> with the 

Kid du sh ceremony as well as w1 th the ligb ting of the 
candles. 

1. Yom Kippur evening at home is also usherE1d in with tile 
Candle lighting ceremony. 

2. Fasting is a custom which has prevailed t;hrou€Pout the 
ages. Arter the evening meal no rood is eaten and 
when the late afternoon service at the synagogue 1a 
over the first f'ood is partaken of • 

. 
~ 

l. The main Chanukoh observance., the home is the candle 
ligjl ting ceremony. 
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2. 1:rhe. glving of gifts on this festival also is important 
in the home. 

3. No Chanukoh home obse1•vanoe should be complete without 
home decorations. These may be STOre bought or home 
made. 

4. The Chanukoh pa:r•ty is coming more and more into use ;VIA.. 

~the Jewish home. 

HOW DID wm GET '11HE.: CONCEPr OF 'IRE JEW,IS.H HONI:ill AND PAMII1Y? 
. . 

AC'I1IVITY: The class here can oreat..e a film strip showing the 
various historical stages in the development of 
the Jewish family. 

Divide the class into three groups and have group 

a. deal with Biblical Times 
b. picture the Talm.udical and Medieval Times 
c. Draw up 1Modern Times 

BIBL~-~ 

A.ot_ually in B1blical times the frun.ily was much larger 

than in later times. During those days\the family included al

so relatives am servants as well as people who soug)lt shelter 

with the family. A certain amount of change took place when 

the Jews settled down to a permanent life in Canaan. A..t this 

time unrelated members of the· Jewish community were taken in

to the family as well as friendly Canaanites. Thus there ap

peared large families which we find mentioned in the '11orah. 

Probably the r ea.son for this is that the Jews were constantly 

subjected to raids by the plundering nomads in Canaan. 

Around the time of the J"udges the family became 

smaller and more like the family that we know of today. The 

H 
:1 

"' 
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Jews were .f1.rmly settled then and needed little 11' any protec

tion against hoe tile tribes. '!be head of the family was the 
,~, .. 

patriarch wb"'the .family its name. He was usually the oldest 

member of the family and was a man. The family bad ita own 

burial grounds as well as its own religious tradition. All 

goods were common property. Thia unity still persisted even 

if part of the .family moved away. The .family_ bad the right 

and cm ty to buy the land of a kinsman who was in financial 

trouble. 

The wite baa enjoyed a high position in the Jewish 

family and this is traced directly back to Bible times. The 

wife never approached the status of the husband who ruled over 

her and she was called by his name. She participated in the 

r eligi ous festivals and ceremonies, could possess property and 

dispose of it. The wife a1so retained her own wealth but it 

her husband lost his property and became a slave far debt, she 

went with him as a matter of course . A wa11.an could not divorce 

her husbaai since only the husband had the right to do that 

yet she could des a rt him. The reason :l"or divorce was usually 

her childleaaness. 

Children, during Bible times, belonged to the .rather. 

He was also the judge 1n the family . At one time he could 

even sacrifice his child; yet later this was considered a 

heathen custom. A fathe r could sell his daue)lter as a slave. 

Male children were especially desired at this time. Sons were 
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considered the most important) especially the first-born. He 

had more authority and certain rights and privileges and the 

blessing of his .father. He usually inherited the property of 

his rather. 

TilJIUDICAI, AND MEDIEVAL T~ 

The pattern or Jewish lite in the Talmud was the 

model and the practice until most recent times. Marriage at 

an early ti.me was most desirable and a religious duty. Mar

riages were usually arranged by the parents. The betrothal 

ceremony bound man and wonan as closely as marriage and like 

the latter could not be broken arr except by death or divorce. 

There was usually an interval between the betrothal and the 

day the bride was taken to her husband's home in a ceremony 

known as •nissu•in.• In the case of a maiden the period was 

a year, for a widow, thirty days. 

While the Talmud permitted the father to have more 

t han one wife infcrmation given at that time tells us that 

most men had but one wi.fe. It seems that Jewish opinion waa 

strongly in favor of monogamy (one wife). It was not until 

the year 1000 that polygamy (more than one wire) was banned. 

Divorce was permitted but the rabbis generally op

posed it and sought to put restrictions on it. Although we 

have no statistics it is thought that the family in Talmudi

cal am Medieval times was marked by solidarity and stability. 

Family chastity, affection, piety, forbearance and joyousness 
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form the baaea for conmnmel life during the ghetto period. 

The rather was duty boun:i to give his son a Jewish 

education as well as to teach him a handlcra.rt through which 

be could earn a living. It was relt that study should be com

bined with secular occupation. A child was bound to honor 

hi• rather and mother. A Jewish son would never occupy his 

father's seat nor walk ahead ot him in entering a room nor con

tradict him. 

1he home had its'own family feasts and rasts. The 

Sabbath and the holidays were ob8erved by customs and cere

monies within the tam117 group. There were also anniversaries 

or joy and sorrow which each fa:nily observed aa its individual 

tradition. 

In the Middle Ages often the traveling student or 

beggar would join the family for a meal or even for a longer 

stay. There ware special dishes prepared for Sabba tbs• holi

days and special occasions. Distinguished guests would de

liver special sermorus in the home. Even when the family met 

an attempt would be made to discuss some learned subject at 

every meal. Following the Friday evening or Saturday morning 

meals. the company would join 1n singing table hymns (S •miros) 

following the grace. All these customs served to bind the 

members of the family closer together. The synagogue and the 

home were both marked by the same religious devotion. study 

a.nd reverence. 
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MODERN T~ 

Many factors have disrupted the unitorm pattern ot 

Jewish life. Social and economic changes attected the long 

standing cus tome and codes or behavior or man and naturally 

touched the livesof Jews. This breakd01rn in the stability ot 

family lite 1n general bu ita counterpart also in Jewish life. 

The gr01rth or the role of women, tbe transfer of home tunctione 

to ins ti tutione am the declining birth-rate are some of the 

causes which weaken parental and religious authority. 

Otten the children ot 1.Jllnigrant parents 1n the United 

Stat es are not 1n llarmony with the views of their elders • . , 
Moreover, the customs ot the parents are regarde~outlandish 

by the children. Tal.Jmdical study itself bas decreased.. Of

ten i gnorance or Jewish tradition h ... reduced the practices 

of ceremonies and customs 1n the Jewish home . Also the family 

spends less time together as a ~t 

Yet lately our times have seen a change which leads 

many people to believe that American Jewry is again beccming 

more traditionally minded. This would hol d true especially 

for Reform Judaism. There has been a decided reintroduction 

of the essential parts of observaa:es and customs. 'lhe Sab-

bath eve meal by the entire family and the lighting of the 

Sabbath even candles in the home, the Paasover meal, kindling 

of the Chanukoh lights, circumcision and c onfirmation Ol1.ebra-
$1E C.~ ~\1' 

tiona, wedding and funeral r1 tes as well &')-.birth, marr iage 

and death anniversaries have again become part of the home lite 

of the Jew in America. 
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WHAT ARE THE CAUSES FOR THE CHANGE IN THE JEWISH HOKE? 

With the cCXlling of the modern age the aspect ot the 

Jewish tamily bas undergone a change. We have only to look 

in the section dealing with the development of the Jewish 

home during the Kiddle Agee was a more well-knit unit which 

was very firmly tied together. 'lb.is was due to religious 

customs and ceremonies as well as strict adherence to Biblical 

commands. 

Let ua examine what caused this breakdown in Modern 

Times: 

1. '!here seems to be a greater rebellion of youth against 
the authority of the parents in Modern Times. 

2. There is a growing independence of womanhood. Politi
cal, economic. general emancipation, .f'reedan of move
ment are included here. 

3. There is a growing number of estrangements. separa
tions, desertions and divorces. 

How can we equip ourselves to meet th i s new change and avoid 
dislocation: 

1. Advice and guidance from experts i n mar riage and 
family counseling . 

2. Educate ourselves for marriage and family life in 
accordance with new knowledge, now being made avail
able through medicine, psychiatry and the social 
sciences. 

3. As Jews we can study the teachings and ideals of Juda
ism concerning marriage, .family and the hcn.e. 

Some further causes that brought about the change: 

1. When ghetto walls broke down the community pressure 
to conform weakened as the conmun.ity weakened i t self. 

2. A conscious attempt to imitate - belief that anti
Semitism would diaappear if differences would disappear. 



3. Some customs and ceremonies no longer useful and 
meaningful. 
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4. Many Jewish pat•ents lack the background and know-how 
to give their children a meaningful Jew-ish home. 

5. There was also the peculiar nature of the traditional 
Jewish home. It is difficult for us to understand. 
In the past the religious heritage permeated the home 
and was the basic structure of the home. 

What are some further answe:ris to reconstruct a Jewish home 

1. We have a development of code of practice (Freehof
Reform Jewish Practice) 

2. There are necessary and we do have new forms and adap
tations of t:ra.dit·ional ceremonies an.d practices and 
observances for the various festivals and sacred occa-
sions. · 

11>'\l 
3. Education of parents and children Siif Jewish ideals. 

WHAT CAN WE DO TODAY '110 ESTABLISH A FIRMER JEWISH HOME: AND 
FAMILY'? 

l. We should emphasize the respect for the sacredness 
of the Jewish home which our ancestors pnactioed. 
Let our actions in this realm be governed by· ·our 
ethical relationships between the members of the 
family. 

2. Following those ceremonies and traditions which are 
meaningful for us today. By following it is meant 
that they are actually practiced in the home today. 
Thus we would achieve a closer family solidarity 
through religious practices. 

ftf"f"r.MP'f ft> 
3. Join the Temple study groups which ~l a::c:d- ~ 1;eaoh 

ceremonies and customs. Not only should these be 
studied but a knowledge of Judaism, its history, be
liefs and customs and ceremonies shou14 be included 
here. 

4. Not only should the temple concer~n itself with the 
religious aspects of the home but;' also the seoula.1,, 
part of it. Therei'ore a thorough understanding of the 
home in our society is desirable. Again a. course on 
Marriage and the Family would be helpful. 
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