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A8
IHTRODUCTION

Faped with the kﬁﬁﬁi@ﬁgﬁ sxplogion of the nid-btwanblieth centuey,
sducators today have reslized theb onoo sseln they must sonlyon
the two obernal problems v edusisblen « « » Ghe gosls and She
mopb of Teotive menns of educsblon, Yo help them oub of theliy
dilenmey Aneriosn edusatoys have tuwned %o John Dewey and
Joerone Byuner who are consldered Yo be tue of this senburyte
most signlficsnd podepdsues.

Bobh Dewey sndl Bruney belleve that sducation has o twoefold
mavponss  the iﬁ%ﬁi&ﬁ%ﬁﬁ%& developnent of the imﬁig&ﬁa@i\%ﬁ
an end in iﬁ&%&fh and the perosbustion of soelebys

The Firet gosl of indelleobual development for its own aake i
an independent alme 1% iz baged on the philosophy that saoh
humen beling should ouwldivebs and develop hie apblitudes to bhe
bont of his abllitys The senond ﬁ@%&g howaver, i devendent
upsn the Civet, Rash soslety desives Yo perpobuste Lbaell.
Ginese gooleby Lo bub an speressbe of individusle, the group e
depordent upon bhe condpdbutions of the individusl pesbers for
perpetusblion. Perpebusblon neosssivates the development of
the lodividusl nob ondy for his own soke tub for the salke of

smniobye
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This philosophy of sducebtlon goes one step furthers A8 Dewey
suggesbss 14 is not enoush newely bto trenswid the knowledege

of one gemevabtion to that of the following generations That
would be self-preservabion,; maintaining the sbtatus quo, Self-
progoyvabion ls not gelf-porpetuations Selfeperpsbuabion ls
propayabtion for bthe fubure, for all the shange swd newness thatb
the word fubure lmpliess The posb, bthe events and velues of

preseding bimes, must be trensmibbed, bubt nod for thely own sakos

They muat he bransnibted primardly so theb they cen be ublilisged
by individuals end soclebles to develop in thelr own bime and
ﬁ@ﬂfﬂ%ﬁ@ Phelr own Pubures. The value of %venmnlbbing the pash
e i golng boyond it, The pasy is o means %o the end of
further development,

Sinos this e brue of all educsblon, 1t is sleo true of Jewlsh
education, Torsh Lighuoh hag long besn an sasenbisl part of

the Jewlsh bredibion. However, tho oajor concern of Jewlish

sdunoators bodey i@ nob the study of Towsh for ite own seke bub
the perpetuabtion of the People Israel. Jewlsh sdueetovs desive
not only to help preserve but 4o porpebuste the Jewlsh Peoplos
It 45 because of bhis desive thet Jewlsh educabtors must losk ab

the mesns presently used In religious educablon,

Beosuge the diseipline of history ie a primary means bthrough
which paet events are bronsmitted snd values arve perpetustody



the foous in this thesis will be on the besohing of history.

The first pact of this thesis will deal solely with seoular
education. The eim ig to discover what new sducatlonal theories
are advosated as well as how they are spplled. The theories of
John Dewsy and Jervome Dyuner will be consgldered beecsuse they

have the gresbtest ilmpeot on secular edusabtlion today.

Next, the date and an evaluabion of the key social studies
projects which utilize the theeries of these two men will he
diseoussed o ghow how thelr thaories can ssbuelly be spplied

in the olaBgroom,

Theny the pmﬁéenb approach uged in Reform religious edusstion
for teashing history will be evaluated. Finally, specific
Llegson gugﬁ@@ﬁi@mﬁ ubilizing the theoriss of Dewey and Sruner
will indleabte how Jowlsh education can benefit from the thoories

and practices of seoeular education,



v

w@W%y wedben, *The oblect end rewswd %P &&&w&ﬁmﬁ ig
@@mﬁﬁm&ﬂﬁ sapaplilty Cor growbh® John Dewey, Depoo ,
Bdusation (New York: WoMillan snd o, 29107,

Braney welbes, *The general objeobive of @ﬁu@aﬁaam e
hat 1t eultivetes exeellence, helping ssoh sbudent bo @&H&%ﬁ@ _
his opbloen inbellestuel development® Jerome ﬁwu%@w,,gg; &
Dunet {New York: Vintage Books 1960)y pe 1s

: ﬁ@m%y Wl e, “Eﬁum@%iﬁn in ite byvadest souse is the
m&&m% of sosial conbinulty of 1ife" (ppe gAley Py 3)s

Broney guobes Dowayy “E&u&%ﬁ&@m m@img & foclal ﬁ?ﬂ&%@%g
the school g slaply that form of o commuanity life in which
all those spencies ave concenbrabed that will bs nost effective
in bringing the ohild Yo shave in the ilsherited resources of
the veosy end Yo use his o %m%%w@ for soolal ende®  Jerome

- g he Left Hend (ﬂ@&%@iﬁ@@g Magsy s
1963)s pe 1134 |

Broner writes, *The idenl of sducabion is bhalb 1t
should serve s o nesng of %w&&ﬁimy ﬁﬁklmbﬁiﬁmﬁﬁﬁ pltlzens Poy
democradty® Bronery ¥ i of Bduastlon,




 Part I

Chapter I - On John Dewey

Dewey iéf%éﬁé%éﬁéﬁuﬁiﬁﬁuhww people learws It is his thesis

that people lesrn thveugh s process which he oalle “%@f@@ﬁ%&ﬁ%u
ﬁhxsa-;hﬁw‘ The gQ@%@ﬁﬁ of veflective thinking imwmiv&m debeabing
ceuge and of feot w&imﬂi&m&h@y&'&m experience, Dewey writes,

"yt i the dliscovery of the detailed égmmﬁ@%iﬁﬁ@.mf sur eobivie

tles and what happens in congeguonce." Therefore, when bne
gees the vonsequonves, the ceuses end effeste of his actlons,

he leamns sonsthings

Dewey olewifiss this point with the ewample of & young child
who burns his Claper in e flames The ﬁﬁwﬁpﬁw;m m@&& physioal
phange on his body A7 he dovs nod y@ﬁﬁ@iﬁ%iﬁﬁ ag the couseguense
of his netion. The ohild does not learn ﬁhﬁ% ghicking hig
f&ﬁﬁ%@ into the flame means o bﬁ@m‘ﬁ&@ﬁ@g he perosives the

relablonshlp bebwesn bhe cause, his sbloking his finger inbo
the flame, and the offect, the palnful bums  The process of
seeing this cause end effect relamblonship Ls rveflective thinkings

Thers are seversl ovdered snd conmesublve sbops invelved in
the process of preflecbive thinking. It enbalile nove then sauvse
snd offoot relablonghips or sponboncovs suggesblonss Ag Dewey
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Wwiﬁ&ﬂg—?‘ﬁéfiﬁﬂ%ivw %himﬁ%mﬁ?’mﬁ%@a not ondy thod %himg% Bre
sennested, tub ales the detalls of the connecbion,®

%ﬁ%&ﬁ'@%ﬁﬁﬁ of refleobive thinking, whish Dewéy ocnlls "bemng of
thought," exe like bhe commecting links of & chaln which “move
6 & cowmon end,"  Eaeh liuk "detormines the next as ite proper
ouhooney while @&@% outoome dn btuin lesns beock ony o refers bu,
ibe predecessors.” In thie way, ecoch step in vefleoblve thinking
i both supporbed by and glvee pupport Lo anobther sbops

Gue pust be gorvelful, howevers ot to tonfuge order and ONBEHRw
b venesy w&%& fixity oy wigidity, By conpesublvenese Dewsy mesns
“f&ﬁx&%&ﬁ&%&*ﬁm&'%ﬁx%@%y'@i“mﬁﬁawi&&ﬁ sonjoined with slnglensas
and definitensss w@_@i%@%ﬁ&%ﬁ@“: The Alrestion or Plow of the

chaln of Hexms lu yeflecbive thinking is gulded by w demand fov
the golubtlon of & problem: Dewey wribtes, "The nabture of the
provlen hleh must confront the thinker bufure rerlecbive
thinking cen btake plosg/ fives %h%@&ﬁ&'@f Yhought, end the end

sonbrele the procsss of Thinking,®
tive lmeps with the followings

Thoughtes are concenbrated nob only by belng kepb
BLLLL bub by belng kept seving boward an objeot

Ao solublon/.. Holding bthe misd %o o subject ie like
holding o ship Bo 1bs course., ¢

Dewey provides an 31lusbges

In order %o epply his concept of reflective thinking bo



experiencs, Dewey condenses his abstraat theory inbo a compast
unit, called a "unlt of thmugh%;"lﬂ Bach anlt @{l%haughﬁ hag

o beginning, whieh he calls the "proe-reflective® lgtaga and an
erd or alose,; whioch he calls the *post-reflectlve®  slage.

Dewey then olassifies the intermedisbe terms of thought into
five aﬁ@pﬁ of reflective thinking.

Rafleoblve %himking, g pointed oub before, does not happen
mpmnt&n@@ﬂgly; It must be evoked by something. 4 unit of
thought must begin with a problen or dilemme, "something going
o mmmaﬁﬁim@‘whiwh, just s 1t stands, iz incomplete op
uﬂrulfillaﬁa“l It is fyom this that reflective thinking
acquires the name "problem-solving” or "the problem-solving
mmﬁhﬁﬁgﬂ_ ﬁﬁram this p@r@l&g&ty grows th@ quesbion that reflece
tive thinking must snswer.” At the close or end of @ unit

of theught the problem or dilemma is solved, Perplexiby is

OVETLOnE., .

Between the beginning end the end of a unlt of thought, rive
sbeps of refleotive thinking teke place. These 'lve sleps ave:
1) - Bugpent

don - the mind leaping forward to a possible
solution of & perplexity.
tualization - turning the problem or dilemme

into a question to be answered.

after snother as o leading idea or

g - the uge of one suggestion



hypothesis to lnitiate and gulide

obaervations and other operations in

the collection of fmetual maberial,

) Ressoning -~  the mental elaborablon of bhe suggesw

tion oy supposltlon,.

5)

empirioal verification, testing the
hypotheosis fa§ sorroboratlon and

rorification,

3

The first of Dewey's givm steps of refleotive thinking is

oalled Wam@maﬂﬁiann“l When eonfronted by s problem, man*s
rirgb impulee is to suggest a course of actlon-~"the mind i
Leaplug forward Ho a pomsible smolubtlon of the vmwglaxi%y»“lt
This heppens spontanecously, This 18 exscotly where acting on
onets suggestion gebs blocked; however, for when one tokes

gtoek of the conditions surreunding the perplexiiy, he sbops
anting. DBeoause men is uncertain in the face of a parplexity,
he "metaphoriecally olinby a tm@a““ from which p@imﬁ hé sean

obhEerve ml&IEh@ conditlons and betber evaluate his situatlon.

19
Rewey onlls these condiblons the *faots of the onse."

rpathests Ly overh or impsinatiive agtlon |




Here Dewey pi

svides a mggiﬁ exemple of the problem of a man
whe falls inbto a ditohs. The f%iﬁ% gugaestion that leaps into
hig miﬁﬂ Lo o "jump the diboh," However, this actlon ig
prohibited by hiz chservation of the conditions of the diteh
{the hole is navwow and the wells avre gbesp with freshly falien
and loosely piled snow). |

The seoond step of reflsctive thimking, salled "intellscbualie
m&%&wmw“ﬁﬁ involves pegiting s tentebive underebanding of the
sonditions of ones sltustion and hypothesizing the soneeguences
of thome condibions, The Pirvet invelves hanging the problen
inbe g gquesbion whish can bo answered. 4&n owsuple of bhe
problen cited ln sbop one would bey "I'm sbuok in o ditohs"

An exsmple of the inbellestumlised gussbion W@ﬂlﬁ4%@§ WHow tan
I got oub of this dibeh?® |

This provecds very logloally. Ab the oud of sbep one, one
hag tenporarlly stopped mﬁhiﬂw upon the initisl ﬁmggw%&i&m&
awoy would sey. ones suggenbion has boun ﬁbi@%k%ﬁu“‘

A D
Hows the individusl mu&ﬂ,mwwa gapefully observe the wsonditiops
of his situation /Fhe prohibitive comditions of the banke of the
ditel/, for these vondiblons will gnide his thinmking alboub

how b golve the problem. Now "the difficuiby ix gebbing nove
precisely losated and delfined. It la beooming s bruae problen



gamathixazﬁnﬁﬁllaatual and not Just sn annoyvance at belng
held mp,“”}.n@wwy axploling .

& wmajor factor at this point iz one's previous eiperlense with
similar sibusbions, for, Dewey mﬁiﬂﬁ%&?ﬁ, one must be eble bo
uee pimilar experviences ag “r@ﬁaurmwﬁ“a for dealing with the

pragent sitvatlon.

Devway g;v%ﬁvmmﬁ%har exanple to olarify his explesnation of
inbelleotuslization, The example is of & person who iz guddenly
"bHloosked® in what he iy deing by the thought of an engagenment
he must kesp ab a bime that 16 near and at a place that is
dlgtant: He has the suggestion of getting there at ovee, Bub,
in m&éawA%@-@awwy this sugpesblon inte effect, he has to find
tronsportation (bhe "blocked ﬁ“ﬁ@&ﬁﬁiﬁﬂnJa‘ In oxder Yo find
trangportatlon, he must first note his present posgition, lbe
distance from o mesns mf'ﬁmam%@@rﬁaﬁimn gnd the apount of time
at hig disposel. The men is intellestualizing wheb, st firet,
was & gpontancous and emotiomal reamctlon to the situabion,

This econversion from emotlonal to lntellectual behavier ie
&ff@mtwé by noting nore definitely the conditions that
contribite to the troubley ocause ﬁgg trouble and cause the

ﬁﬁﬁp@&@ﬁ opr diversion from abbBlon.



An essentisl sbility in the process of inbellevtualization is
inferense, the sbility to go beyond the facts that ave known
o a,@@%&%@%@ conslugion, xﬁ ig & "Junp from bhe known bo the
ke Inferense itself le sroused by direst observablon
of the mwmﬁ@%iwm& of ones ahtvation, yob the ﬁ@ﬁ%ﬁﬁﬂ of ones
&mf@mﬁm@@ iy deveymined by ounes past oxporienco,

oxsmple of infevence in the case of the msn who fell inbo
the diteh would be the rollowing: wpen realising his situabtlon,
the suggestion to jump the diboh leaps amﬁﬁ_h&ﬁmi&%; %ﬁ@ﬁ@_
bassd on m%$ $&%&mg the conditions of the ditoh (narve

aboep w&ii$@ Frorh Aaﬁw} and what he remenbore of any ﬁﬁ%ﬁlﬁw
sibuation in the ﬁ&@% (iﬁwﬁg teying to geb oub of a hole into
whish he h&ﬁ‘fﬂllﬁﬂ ag o @ﬂi&&)g he infers thabt he may fall
baels inbe ﬁh@ %@i% if he follews his fﬁ%@% idaa, Thevefore,
he h&iﬁﬁ ﬁiﬁ f&ﬂgﬁ o

ppestion 4n sheyanse,

In the case of the peveon who suddenly finde he must keep an
%imﬁmﬁﬁﬁy an example of Infeyence would be the followings
upon wma&ig&ng hiw sibuabion, the noblon of traveling by

- subwey leapw inbo his mind, Then, based on his seelng bhe
condibions of him positlon (his present lovabion, the avells
abLlity of a subway, the emount of Sime he hes ab hie disposal)

B




oné whet he vemembers of eny simller situstions in the past

(4seey how long 1t has teken him in the pest 40 make the some
brdp by subway), he dnfers that he mey not meke hin appointe

memt on bime 4¢ he follows Wis fivet idem. Thevefors, he holds

o hig firet suppesbion in aboyanos.

Both men in these exemples sxvive ab ldess of whab ls sbesent
(4404, the Tiret men arrives st bhe ldea bhat he mey not geb
sut of the ditoh if he jumps Lt wnd the sevond man avrives ab
the ides thet ho mey not make his appointmend on time if he
takes the subway) on the basls of what i ab hand, 1,8, bhelw

| ghesrvablons of sonditions and thely Wmowledge of past syporie

enons They both leay Trom the known to & Sugsested sonciusion,

cuiding des

The bthird step in veflective thinking reswlvs in o working
ﬁywvﬁh@@i% aboub the pw@bl%wa This tukes plese by "using one
suggesblon stter snother ne & lesding ldes or /Bemporswy)
hy@ath@wiw bo mm&%&mﬁ@ md %uiﬁm @%m%m%%ﬁimn and other o Lefetihn 1

a9
flong in the m@mm@a%&&m of Footunl maberial.?

The worlking hypothesis which emervges fvem this sbep is an
slabovabion of the tentabive hypobhessd whioh have been mads



mops precise and consistent because they encompags o wider
range of faataagﬁf

What Lg the difference b&tw&an the working hypobthesgis of step
thres pod the original suggestion of sbep one? The ordginel
suggevtion lg spontaneous and enbers one's nind subtomatically.
Ong has no control over its happening, The hypothesis, on the
other handy lg the result of & consslous effort to mep out a
provlems £ sesount for the conditions which surround and
affeot @hﬁ%ip@ﬁh@biliﬁy, and to arrive at u temporary bub
reallsbio solution to that problem.

Here Dewey gives the example of & physiolan examining a pabient.
Somebhing is wrong /Ehe problegy/ with the patisnt, tub a remedy
carmot be prescribed untll the physlolan knows g%@@ is wrong.
A person untrained in medicine may meke a wild guess as to
whet is weong /Phe pugsestion/ end then act on his wild guessw
ﬁh@ﬁ igy by preseribing a nedicablon that has worked for him
in the pest, by taking the advive of a nelghbor in a haphazard
way snd hoping that with luck, the wizht solublon will be

hit upow, The professional physician, on the other hand,
responds dlfferently, Firet he observes, using the methods
that are known to be useful in detecting Aifficulty. "ihe
solutlon to the provblem lg subssguently sonbtrolsd or guided
by the ﬁi&gmmaiﬁ,ﬂjl If the cmpe is sompllosted, a physician
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does not agsgume that bhe method of remedy whioch he suggests

ig asoursbe. He procseds with caubion, not decision. He
usey his suggestion of what s wyong e o "gulding ides” op

B "working hypothesls,Y and he iﬁ lad by 1% %0 nelts nore
observations, to collest move daba, tu see if the new material
is what the hypothesis salls for. “He reasons - iF the
disense is typholid, then serbain ﬁ%ﬁmﬁm&ﬁ% will be Tound, .
snd he looks to see if just these conditions %@%'gﬁwﬁwﬁﬁﬁﬂﬁﬁ

In this process, the first o phoses, sugpestlon and inbtellsobte

alizatlion aye “brought uwander ﬁﬂ&ﬂ@&ﬁﬁ“ﬁ” The problen is
vefined and the suggestion is wo %@ﬂ%@?ﬁﬁﬁ%ﬁ poselbility.
It &g becoming o "Sesbed probability.® '

The fourth step in rerlgetive bhinking i callsd “vensonings
the mental oleboreblon 8f en hypothesis . » « inbo a foru move.
mpposite bu the @%@h&%&@”iﬁ ﬁ%@%@@%ﬁg& while dependent upon
knowledge also helps to exbend 1%. Dewsy polubs out thab
not only do iﬁﬁag coouy in our haaeds, bub 1 ls sleo there
that they aye sxpandeds In relatlon to the three precsding
abepy 1n the prosesy of reflevtive thinking, one could say
Shat nob only deoes sugeesbion otour in the mimﬁa bt it Le
aloes thero that sugsestion is &mﬁé&&aa%&aﬁi@%ﬁ gl Fuebhep
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developed or eloborebted, Here apalhn, elaboration, or Poagoning,
depends wporn the individualts previous axpevience and knovuwladoe,

Dewesy provides suobthey oxsmple to olapify this polnt. 4 pepe
ton feels hol water, He imm%&i&%ﬁly linke the ides of heat with
what he hes lesrned in the past, 6.8, head oxpends snd oold
vonbrastes The %ﬁ&%.w&% Youpmesbed® Wy the condidlions he
axpaviensed (the wabey falt hotls  Bubt, hies olzboration ef

the gugpentlion {(hoat expends and cold conbrscts) wap dependent

gpen informetion paluned earlier in Wis experience,

The slaboretion of an hypothssis ln the reagoning piocess
depends not only on the previous adnesbion of the individusl
but eles on the general stabe of culbure spnd solense in the
seolety of which the individusl is & nembere Uswoy explalng,
+ s o & physleion boday cen develop, by reasoning
Prom his knowledses the lmplisstions of the disesse
thet sropbone suggest bo him ax probable la a way
imposslble » generation agv. A% the sene bime, he
san ceryy hlg ohegepvebionsg of gympbong mucl furbher

bocause of lnprovements iu olinisal instrumenta
snd the teslnlgues of Shely use. 37

Deway deaws o parasllel bebwson the proocsa of olabowaling
an hypothowis through ressoning snd the wvefining of a
guggestlon through observeblon. Just ag the assephonce of a
sponteneous suggestlon ip inhibited by the ohservation of
sonditions, o lg the wooopbanne of an hypothesis ishibibed
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by the provess of reasoning. Dobth of these sbepe result in
2 mope ovmprehensive plobure of the sibtusbion end & move
viable solution to o problem. Dewey wribes, "The development
of an idea through reasoning helps supply Indervening terms

whieh Link together inty o sonelsbtent whole elenents Yhabd st

first moemingly sonfiict - some 1@&%%&@ the mind bo one infiue
onoe end others to sn opposed one.”

T % N
i s AR e i R ey

lwn@ Firth end fim%i gbep du the process of mafi&ﬁ%ivw thinking
. invelves beubing onew hypothesis bo covrobovabe end verify i,

; el ghen Touy of ﬁh&mv@wwaﬁﬁwngnéﬁ #olubion
bo & prwblen Lo hypotheticel, Sbep five offers the spportuniby

~ to move from the reslm of the hypothebisal o the asebual,

solublion iz acourabe

One bends to belleve that the hypsthotlosl
T all the sonditlons demanded by the theory ave present and
the traits called for by bthe wivel altemmabives are lackings
Hometimes however, the theorebicsl hypothesls ﬁ&$ %@ bé

begted for verifisation. In this vame, all the sondibions

ave deliberately set up to the requivements of the hypethesis
to beat whebther the results th@@wﬁﬁiﬁmlmy,ya&&ﬁﬁﬁ wﬁ1&
sobually cvour, If the resulbs of the experiment corvoborabe
the theoyeticsl resulbs thet were arrived at, then the



- shgervablion, wodification and shange m@y b neCOSUeTY s
- gbeps of vefleebive thinking, He @@&ﬁﬂ%>&mﬁ that the five

| rermation of o sugpaation® end py
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- ponelusion e wverified. Howevey, verificetion does nod always

eorrdborate

follows Bomebines the sobusl solublon falls bo

the hypothebicsls In thiw sase, one learns bthabt furbhey

39

Dewey onphasizes ong lmportent fastor velebtive o hisg flive
sheps do net nooeswarily follow one ensther in sequentisl
ordor. Hech individusl phase "does something to perfect the

g
swestes the locstlon and

definitlon of = problen, Haoh lmprovement in the ides lesds
bo new obzervebticns that yield new faebe and help Judge the -
relevanes of the feobs move assuratelys "The elaborabion of

Cthe hypothesls doss nob walt wabil the provlenm i defined and

the hypothesis sxpived abe Ib ney come snybine end eny overd
tesl way not be f§§&&§ but Inbrodustory to new observabions
%%ﬂ‘%&gﬁﬂﬁ%@ﬁﬁﬁaﬁ

tne of Deweyts primayy soncerns iy She develapnont of thyes

42
"humen tendoncles® . whigh he feele ave vitel for the susoess

of the veflestive thinklng provess, These thyse humen tendencles
wwnquaiﬁﬁi@ﬁ ares  ourdosity. susgesbion and orderdinesss

 Qurigdliy, the bendency Po reach oubt and extend onesslf, bo
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geel axperiense tor 16y own sele, ig & besle rsotoy in the

sussesy of reflecbive thinking, It le of primayy lmportance

in enloyging ones experiense and, therefore, ip of primery

inporbanse in leayrling.

Dewey disblvesuishes three 1&v§§m of supiosity: 1) ouviocslly os

an ovapiiow of ﬂ%&%ﬁiﬂ enereys 2) ouriosity vhich is stimbe

labed by society &mﬁ mard fepts Lbawll as Yan @wgmm&a UG- s
neas for a immgaw %&ﬁﬁ&i&%&ﬁm@ with %hw my&%ﬁmiﬁw of the woxld®,
and 3) ouriosily that tvenscends bobh the @%ﬁﬁﬁi% and sooisl
levels and becomes inbellecbtusl as 4t is Srensformed inbo
"inbeyest in finding
thet are eroused by conbach with people and things."

gub for oneself the answers bo gﬁ&ﬁﬁ&@mﬁ

Sugeestlon, hoving ideas soour sponbaneouslys is slee fundes
menbal. Beoause oo has no conbtrol over whebher idess ocour

:ﬁw“%arm&%\wmauwulﬁh@ woeh one cen 4o is pub onesels oy be pub
'hyvaﬁhawﬁ into situablons whers one is likely to have worth-

Wh&l% wwmwﬁ%&mmﬂ %mﬁ i&%&@ wﬁ&mm will lead o wwm&ﬁh&mg Bl
“%@@ having iﬁ%&& xa not g mw@h &@mﬁﬁhﬁmg 98y ém bl gonse

‘ﬁmimg Hhat h&gp@ﬁ& o ﬂ%s & 1&%&&&% %f mmww ym%ﬁﬁnﬁ axpevience

colls up op %ﬁgg@wwm Bome ﬁhkﬁ% oy gmﬁliﬁy %ﬂﬁ%%ﬁﬁﬁﬁ g%%ﬁ

it whi@h DI ﬁ%%ﬁ%ﬂﬁ in & total ywav&muﬂ %ﬁ@%ﬁﬂ%ﬂﬁ@&
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There are three “dlmensions of @ﬁgﬁ@%ﬁiﬁﬁ“?yil}lﬁﬁgﬁ o
promptness, the "readiness or fmeility with which mm@gaaﬁién&
fﬁi&wwbaggﬁ the presentations of sbjeots and the happening of
grente,®  2) ronge oy vevieby, whethevr suggestions tome in
%o floed or a trickle,” whether they sre "full and rich o¥
slhinmy ¥ g and 3)  depth sr profundibty, the "depth o whioh

& gense of & problen %im%& determines the quality of the

thinking bhat follows."

Finally, mrﬁ%wlim?ﬁﬁg the "eonseoubive conbtinuity ov ordeving
of a&@g%&ti@M$a“mm ig the third tendsnoy ﬁﬂﬁ@@%ﬁ@? fop
succasaful reflective thinking.
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wh&r@ are three “&im&mﬂiamw af mﬁggmﬂﬁ&mm”%? E)‘ﬁ%ﬁﬁ or
pwwmpﬁmmﬁga the Wfﬁéﬁi&@aw or faollity with which sugpaatlions
f@limw m}mm.ﬁh@ pregentations of &%&%ﬁ@ﬁ and the hoappening of
%vaﬂﬁaﬁw‘% 21 range or varieby, whether suggestions come in
e flood or a trickle," whether they sve #full and yich ow
ﬁ%&mny;”@ and 3)  depth or profundity, the “depth %ﬁ wWhioh

5 sense of & problem siaks deternives the quality of the
thinking that fm&lmwaaﬂﬁﬁ

Finally, orderiiness, the "consesubive contimity or ordering
of %&%@%%ﬁ&mmagWZJ 18 the third tendency nsvemgary fopr
suconssful yefleotlve thinking,
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Chapter I - On Jerome Brunewr

Deweyts propesal for hoy educabion ehould be implemented, the

methoed of tescking whish he %ﬁﬁ@%&ﬁ@ﬁg ig veflestive thinking
or the problem-golving m@%ﬁ@&ﬁh;_ He dves nob deal with what
should be taught, Jexome Braney, on the other hend, deals
with h&%ﬁ\m@gﬁ &h@%&@ be baught and how 1% should be implew

nented, DBrunerts twe basic sonbyibubtions, therefore, deal
with dhe discovery of learning (how things shouwld be beughi)

i
end with the structure of disciplines (what should be btaught).

I+ Discovery Lesrning

What 18 Bruner¥s mebhod of digeovery learning snd how fg 1%

rolated to Dewsy's approsch 0 learning?

allows the student te beocome a@&@@ of knowledge by himesslf.
I a ohild tealy discovers sonething, he himself uneavbhe 4%
from ibs previous sbate of baing unknown bo hin. The anti-
thenis of knowledgs thyoueh
vevesled to the ohild by someone oy somebhing oubside the

diaoavery i hnowledse bthet ia

ghild, In the latber case, the child iz o passive seent, and,

in the Tomer ocase, he Is an achive agent in the process of
leprning. , !
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To @lmn&@a e bhls muim%, Brunex refers Lo E@m Gl de

gﬁgﬁ%@&m&ﬁ a book hy the wedleval philosophar, Noses MNalmonddes,
Halmonides d@&@@iﬁ&ﬂ four forns of yarf&a@i@mﬂ "The highest |
[Forn or perfectiog/ i the possession of the highest imbelw
lﬁﬁ%ﬂ@l Feoulties because that pﬁxf&&ﬁi@m 18 the most your
ﬁ%ﬁ@ﬂd he wrihﬁ%; Sruney then postulabes theb ?&f mort g
intellectual @x@%li@mﬁm ig the most his own among his Pl
fa@tianag it ig aleso true thel %h% BOS sl y&xmﬁﬁml af ail hw

knowe le that which he has discovered for bimgelf,"

Bruner forbher elmborates upon hiz definition of discoverys

He is indebbed to the English philosopher, T. W. Weldon, whose
epprosch enconpasses bobth problem-solving and the process of
alssovery . Wél@@mxmﬂi%@&iﬂﬂ that problen-golving end discovery
axre @iﬁ&l&ﬁ %hﬁﬂﬂﬁﬁ%% which fall within the gabegory of
W@Mﬁ%@@@;” Puzglen oan be solved, Weldon continuss, when

they ave pul inbo & form thet ealn be worked w%ﬁh@“ & sbudent
pan golve & problem ox make a diacovery vy Prevasting thab
problem imbto & puzzle fom o model thab can be Wﬁww&& ouby®

Bruner's ideas a@%ﬁ% disoovery axe similar o Weldon®s, for
Bruner holds %ﬁ@% fdiscovery i @ nabber of waawxﬁfwxmg or
%wamwf%wm&mﬁ evidence in such a way that one 1s enabled %o

go beyond 87 1o oW in%i@h%&;”? New or additlonsl informe
tien i@ not bhe hey Yo solving a problem or meking a discovery, .

sccording to Brunewr, The hkey is found, insbtead, in the way




in which one looks ab a sibusbion arx, a8 Weldon would say,

in the way one revaghs the puszle.

Bwuﬁ@x@ like ﬁawayﬁvﬁxp&ainﬁ that discovery &wgm net take plase
in a vaguwn or on ﬁh@‘“frmntiﬁr of kﬂﬂ%ﬁﬁﬁ@ﬁm“” The discovery
of knowledse iz not like the dlscovery of iglavds of trubh in
an wcherted mesa of igmaw&nma,”g Bruner etabes, The discovery
of kowledge is, ln fact, "alumest slways due to 8 hypothesis
ghout whers o ﬁﬁ%&@%ﬂ%;igzﬁﬁaﬂv@my, Like purprises, savors

the well-prepared mind®

Aovording to ﬁ@mm&wﬂ*mm&&y%a@-am@ intuitive thinkivng are
inbinmately sonmected with the prossss of discovery lesyning.
Dewey, 28 will be polnted ¢ut, also deals ludixectly with both
thess types of thinking within @h@-fﬁ&mawwwk,ﬁf his own theory
of refleeblive thinking,

Analytie end intultive vhinking eve complemenbery according te

Bruaner. ﬁmalgﬁ&ﬁ thinking, whoh enballe conselous swaponess
of procedure, takes place in speaific @%émﬁ whzﬁh lead bo a
gonelusion, en answer or & tentative fornulation, $ﬁ@u&%&%&
thinking eleo resulbts in o conoluelion or tenbtative fomaulabion

but in a way quite diffevent from enalytic thinking.

Bruney's definibion of swalybic thinking is siniler to Dewey's
derinition of werlecbive thinking, "Reflecbive thought ie a
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ohaing®  Deowey stabes., "lhere axe In any rellective Thought

definite wnite thal ave lloked togebher go that thero ig a

bk e

susbalned novenent to o common end,® Thus, Dewey's ®"ohaln®

is like Druner?s speclific sbeps.

| | 13
Intulbive thinking lovolves "hunohes"  rather than foxmallzed
shepss Through a hunch, one avpives ab a solution, elther
rieht or wrong, Wik without consclous awareness of the Prge
cedure lunvolved in reaching the conclusion. 4z Bruner stabesg,
'iﬂ$m$ti@m *yields the hypotheals quiokly and implies the ach
of graspling the meaning of & problenm o wiﬁm&%&mm.w&%h&mﬁ
srpliclt relisnce on analyblo @@@&wﬁﬁugu"¢' Brunerts labulbive
thinking io ginllay to the fivst of Dowey¥s Tive gbaeps of
rafleative ﬁ%&m&iﬂg = the lesp to & possible solvbion of o

15
nerplaxity.

The sinilarity bebween Bruner and Dewsy lsz b@%@m&mg appayent
Wheress Druney explainsg ﬁh&% the abllity to think inbuitively
depends on ones fanillavity with the ares im mhi@h the thinking
takes place, Dewey wribes, "To think effectively, one musb

have had, oy now heve, experience which furnishes ﬁim with
pesouroes Tor coping with the Aiffisulty at hend, The pepe
plewing sibuation mush be sufflciently like situations which
have already boen dealt with go thet there will %g BOMS

ponbrol of the peans of handling the glibtuation,®  Net only
does fanilisrity with the sres enable one to think inbultively,



Tbut Druner alse suggests a pogitive corrvelatlon between ones

- 3
soqualnbance with an area and ones ablllty Lo think Inbtulbively.

The batter one knows an ares, the mers easlily he thinks Intule

tively, The conclusions resched throtgh inbuitlive thinking
are tentative; for proof of rightness or wrongness, they

depend on more precize snalytie thinking.

Pecense certoin methods of beaching ere move effective than
 others for the process of dlscovery, Briner ls concermed with
the differsnce bebween whet he calls the "expository mmﬂ%“&$
gnd the Yhypothatlosl mﬁ&%“&% of tesohing.  Bruaner poinbts oub
that the bypothetlical node In whish the student and teacher
work in e cooperaltive menner wove suitably lesds the child

Po dlmoover for hinself?,

Bruner sxplaling thet the exposibory mode ie chavacterizged by
the teacher as the expositor; the beacher ig the one who
deternines the meod, pace and style of exposition. The
expository node forces the student %o be & passive agent op

Mlinbener,®

- Thin ig the opposite of what Bruner mainteing le necessary for
leexning to btake plece, "Telling = ohild ond then testing hes
the offeet of producing bench-bound listeners whose motivation

for learning i likely to be exbringic bo the task, for oy

anple,
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pleasing the teacher; accepbance into college,” The
hipotheticel node, however; forces the student %o accept an
scbive role in learning; he is pushed off the hench te dissover

for himselfd,

Bruner outlines four virtues of disecovery leamning in his book,
On Knowing: Zssays for the Left Hemd. FPirst, discovery learning
helpa te "inorease intellecbual p@t@n&y¢“g£ As discovery

learning #ﬁ&@h@ﬁ a atudent how to learn, it inorenses the

poasibility for the person bo sssinllate; understand and apply
infornation. Therefore, he is not merely equipped with an
acounulatlon of facts, but he has & more fundsmental and

serviceable abllity to learn end to use what he learns. As |
Bruner Wwi%$$§ Be + » dlascovery g'* » has the effect on the

learner of leading him toe be a construcblonist, to organize

what he 1s encountering in & mermer ,» » » designed bto discover
regularity and relatedness /and/ also bo keep account of the g
uses to whiéh inrormation might have to be put Aﬁh the fﬁﬁur§7ﬁ"23
AR a &ﬂﬁﬁﬁ?ﬁ@@l@ﬂiﬁ%g the student not only becomes scquainted

with facts, bub he is also able to see their significance,

fhe second benefit of discovery 13 that it shifts the rowards
) & wfj
for leaynlog from the ®extrinsic™  Ho the Wintrinmsie¥  level.

Discovery makes leexming ltself the reward of learning, Thie
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Thic means that mobivation for participeting in vhe learning
provess comes [rom within the child and is not dependent
upon: oubside pressures which, when abated, may oause the
child to stop learning. Bruner writes, "Discovery develobs
in the child an interest in what he ls learning with an
mwyr&primﬁgﬁﬁﬁﬁ of attitudes and valuss shout intellectual
aotivity,.”

The mein Airfienlty in developing intrinele motivation le bhab
it iz anter mm&sﬁ&m to the patbtern of wwtriﬂﬂiu noblvation common
today. Since @ytriwmim motivation ie fifmiv establlished in

the @ﬁﬁﬁ%ﬁimm&& ayetem at the present trmmg kha battle ig in
Presling the ‘student from the lmmediabe control of wmwﬁmmmw

menbal rewards sud pmm&&hmamﬁ [Biready establis h@ﬁ?&“

ﬁxﬁri&ﬁi@'méﬁivatiamﬁm&y alse encourage the child to geuge
hie y&rfwrm&m&& by the ezpectations of aﬁhamﬁ.%@ﬁ&@r than
by r&mmmmﬁémg R ﬁ%& learning progess ltoell,  §rnmﬁw hypt=-
thesizes, ", , . to the degree that one is able to approach
learning e m‘ﬁaﬁk Qf.diﬁﬁﬂvﬂxiﬂﬁ gomathlng @@th@r than
Yiearning aboub *ﬁ*v bo that degres there wiilvba’avﬁﬁmﬁ&may
for the ﬁhilﬂ tc work with awtanmmv of selfwreward

Lntringigl, o

Recent pesychologleal vegearch correborates Bruner's theory of
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gelf-nobivabion and intrinsle rewsrds In learning. The
traditional position on learning is thet lesrning tekes

plase as the result of aen external stimulus, This assumes
thet the hamen belng inherently deslres te malnteln an inner
oalims  The stimulus upesabs this inmer calms the student
learns, therefore, in order to reduce the sbimulus and return
to & sbabe of ealm. This learnlng theory will be ealled the
stinulug-preductlion theory.,

In 1959, Robert White oriticized the stimwlug-reduction theory
of lesrnineg on the grounds that it fails to recognize imporbant
warlablegs White postulates thet learning takes place, wnot o
reduce sn exbernal shimulug, but to satlsly the fondamental
nead %@vﬂﬁmi with one's envivonment.. YBehavior thet leads up
to the bmilammg up of ability to deal with one*s envirenment. .
ig ﬁiﬁ&@#ﬂﬂg peleoted and persistent and conbinves beoause 1L
ﬁ@%iﬁf&%w an intrinsie need to deal with the wmmimmmmwnﬂ,"gg
White writes, He ma@mgwwi&wﬁ the different types of E@hﬁﬁﬁ@r
bhat are relabted o intersction wi@h}ihm enviroment  under

tha @amawml heading of "compebonse,®

Brvner slightly modifies Whitets theory and calles thie %giv@
to deal with one®s environment *competencs mm%ivaﬁimmg”'  e
erpands White's ldes by explaining, %, « thers arve formg

of' activity that serve o enllst and develop the compebence
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mobive, thab serve to wmeke 1t the driving force behind
%ﬁhﬁvxaxm“‘/ The effset of @%@riﬂ&i& nobivation is veduged

the moye ones drive to desl with ones environment im &b L
lebeds With inbtwingio m@ﬁiva%iwnﬁ ﬁwun@r weltes, "She ehild
somes bo menipulate his envivonment mm%%@ﬁ@&ggiy and schieves
hizg gratification from coping with probloms,*®

The thivd benefit of diseovery learning is spprecistion of
the process of disegvery iteelf, the working heuristies o
,1Q$&& of ﬁ&a@@%@wyyﬁﬁ gebieluobion 1o dexived thyough an
understanding of the wsy one deels wibh ﬁméﬁ envivorments
Bruaner ﬁﬁyﬂ that the only wey thad one oan aschieve such
sablefachion 48 by partiolpabing in bhe provess Lbself,

The f@u&%ﬁ benefit of discovery l@m@%&m@g whi@h will be dlge
guseed later in this ohapber, ls that it @%wvww a8 on ald to

coneerving nemorys Becanse @&%@%ﬁ%@@ an%m@&% the @ﬁ%ﬁ%@%a
the shrucbure, of faots,; and not facte s isolebed ph@%ﬂm@m&g

the likelihood of it belng W@%@i&%& is greatly lnewveaseds
1T, The Nature of Styustuve

ﬁm@@ E@%ﬁ&r %@@l&&mw his ﬁh&ﬁmy-@f ﬁ%ﬂ@@@%ﬁyg %m@ how of |
;&ae Qhﬁmiﬁ b% %awghﬁn Bruner ymm@@%%%

@ﬁu¢@%&ﬁmg.hﬁ ﬁiwau&a&%
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that the currioulus of any dlscipline should be ﬁa@a&‘gm the
fundamonbal principles or what he oalls the styuoture of
the discipline.

By “fﬁﬁﬁam@mﬁﬁ&;“ Bruner mearns widely m@y&&wmﬁ&aaﬁy A fundamone
tal principle is one Thal is as alleoncompaasing within a
disoipline ag possiblied The nore fﬁm&&mﬁmﬂaiga,gmﬁmgxymmg

the more applileable it is to new situatlons. By "struobure,"
Bruner means the cause and effeot relatlionships within a
dimoipline, gtructure &srﬁh@ relationshipz, the "oormestions
and dertvations that make one ides follow anothers®

| Thevefore, the fundamental strusture of & dlseipline iz the
mosgt widely applicable csuse and &ffﬁ@ﬁ'w%iaﬁiﬁmﬁﬁip@ within
thet disclpline.

in his ﬁgg@@gg‘gi Idneabion, Bruney polnbe oub four advantages
o the %@m@h;m$ §r %@tﬁﬁﬁﬁ%ﬁ@ whﬁ»ymﬁm%wy im@mwﬁ&mﬁ& of
leavning the strustuve of a dlseipline 1s twowfolds it sexves
@h@7ﬁﬁu&@ﬂﬁ@a m@@@@;hy>mllﬁwwvﬁﬁ@ﬁg’m m&&m&mg@um Tramewery for
the specific dabe @mﬁ fawﬁw of a discipline, and by 2) ensbling
hin to use %%&@~h%‘iﬁ%ﬂ%ﬁ#‘ '

provides a frauewozk for facts,

s an exemple of bow sbruobuse

Pruney uses bhe poneept of nabional trede. ‘“@mﬂw pne hag




grasped the fundamenital ldea that a natlon must trade in
order bo live, then such a presumably speclsl phenomenon ag
the Trisngular Trade of the American Colonles becomes
altogether sinpler to understand as something more than
commperce in nolsassesn, suger cane, rum and elaves ln an atmog-

0

phers of violation of British trade regulabions.”

The uaefulmﬁag of atructure iz not limited to providing s
framevwork for immediate and specific sliuvaetionss It can be
transferyred to nﬁg alituations which are similar to those
already lesarned. Ag RBichard Brown writes, “strucbure, as
sets of relationships, provides the gtudent with models

b2
which will help him to understand specific data in the future.®

Bruney aiffar@mﬁiaﬂgm bebween two types of transfer, "ﬁp@ﬁ&fia”
and "none-gpeclfilc.? gpecific transfer involves the learnw
ing of skills while non-gpecific transfer involves idess and
ettitudes. An example of specifio transfer, the "training

and extension of habibs or asamﬁimti@mﬁ"&\ is the shop

gtudent who, having learned how to hammer malls into a

board, laber tr&msf@rg ﬁhia‘lw&wningitm thﬁﬁsimilar akill

of hammering carpenter tacks into a floor. An exeample of
non-gpgeliic transfer ls the student who, having leamaed a
general idea, subsequently transfers this learﬁénﬁ to a

pitustion when he confronbs a mimilar problem.
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v
Hon=apeelific trengfey, which sllows for bhe conbimial broadenin
of mowledge, s Bruner's perimayy concern. The oh-golng natuve
of mmg;mg@m%fﬁ% transfer iw the basle of the sdusablonal proe
BENS, Howevey, bthe axbent to whinsh this branefeyr snables
the student to desl with new situetions depends upen his

wnderstanding of the struoture.

The third advantege to teaching structure iz thet structure
provides a frenewoxk for detall that prevents totel memory
losg, Decause detells by thanselves ave meaninglessy they
ave saslly forgotben end eve casler o veuall when neededs

The fourth advantege %o teaphing styucture le thab gg Fareews
the gap botween slementary snd sdveanced Bnowledge,® Pnden
the pregent systen of education, the maberisl tauveht In ele-
mambary educatlon 18 diffevent from that teught in advanced
eduontlion., Toachling strushbure meBne tenching the sane bype
of maberiml bo bobh elemenbary and advanced sbudents. Advancew
mentt 48 in bevms of degree of complexity wather thean in the
kind of meterlial.

\
Bruner?s theory of learning struoture is besed upow a new
thesey of leayning readiness. This theory, introduved by the
Bwisg peyehologlat, Jeon Plogel, is thal in osoh of the three
%%%ﬁ@ﬁlgﬁ intellechual development, which Plaget outlines in
detail, the e¢hild has o pavbtioular way of seeing snd undepe
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stending the world., Therefore, the task of the teamcher is to
transfora uﬁe gbrostare ar diszeipline inbo the particulay
world-viow @f the ehild.

Bruney @aﬁayﬁa Plegetts premimes on the inbellectusl develop-
nent of the ohild, but he sees a morve flexible relationship
between the specific stages than Pleget doeg, Bruner mainbaine
that the stapes are not so welle-defined or axclusgive ag Plaget
would have the resder belisve, Bruner feele that the intellso
tual development of the child méﬁ only does not follow a
"olock~work sequence of avamﬁag”ﬁl developnent aleo responds

to imflﬁm&u@g from the envivenmenk. Thervefore, instruction
doea not havw to be a slave bto the gelentific cabeporles, as

outlined Ey Plagel, sand can ppeed up development,

Because Bruner does pot believe that the stages of development
should be allowed to resbriet lesmning, he holds that with an

undergtending of the intallﬁmbual development of the child,
the toacher can "lead® . the ohild forward imbe bhe aLffavent
stapes of development by providing the child with chellenging
sxperieuses. These experiences can be elther payt of tha

[
teaching m&th@ﬁ or park of the curricoulum,

Ieading a child o learn through methed, or designing the
lesson so that the student ie gulded bo discover and learn
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xﬂ'a'vwww gpeeifiec provesy, Thils type of experience, whioh whe
Balls glving a sinipun of fecbs from which the child is
anocoureped to dwmm ag noxy implloablons ag pogssible fron hig
knowlades, ¥ e %@,ﬁmﬁm throueh the fml&mw&ng’iixﬁﬁﬁwm%&ﬁmﬁ
The sase gtody is s fourth g@%ﬂ@ posiel sbudlios colesss The |
bancheor bapan @?véﬁ@@%&ﬂiﬁﬁ ﬁw the claseg @%&ﬁ oivilization
ususlly ﬁ%giﬂ% in f@%ﬁiﬁ% rivey ?&11@&&% Whli tiae the ouly
“W@ﬁ“W given 4o the @Imﬁag and the stm@%mxw@ ﬁwh W%ﬁ to bty
,%@ Pheure oub whys The ohild wﬁ% @igmn the wy&mrﬁm&i%& o
iw.ﬁarﬁévww% to “gensrebe %mfm@mgﬁi&m“ “ on %iﬂuﬁwm‘whiéh he
sould then "choolk end ﬁvwlmﬁba ag&i%m% gources, pebbing move

Bt &wf@wmat an in the ﬂ?@ﬁ@d@&

‘&ﬂﬁﬁiﬁg discovory thrvough curriculum constructioh is an ene
&mavw of oven larger Seope. x@ enbally %h@ ﬁé@_l@ﬁ%@mﬁ of
'm%ﬁﬁﬁ of imqtrmttiwmg nob E@a@mm@s Ahi@h proceed ehend. of %h&

%@@ﬁ@% of mat &w&ﬂ lon of the ohild ﬁ%ﬂ %uhaﬁgm&nﬁly Joed hin

im%m the : L@M@m of ﬂ%@@lﬁ%ﬁ@ﬂtm “rm Line wi%% thig,
mwiﬁia ¢ the vregent school ﬁyatamﬁ w&y%mg ﬁhaﬁ *@ aya
f@a%i&ﬁlw mabing yﬁara of school »&mﬁ s we wait forp ﬁﬁmﬁﬁmﬁﬁ
: @w gﬁ ﬁ*@augh the aiffwmwmﬁ &%ﬁ@%ﬁ of ﬁ%@%ﬁ@ﬁmamﬁa He aleo
&hﬁrﬁﬁﬁ that the premise of E@awuiﬂ@ ?heary on which the

remnlee ig

pm&w&mﬁ sehool ays hom 15 based iz fallaclous, This 2
that sertaln subjeots, app wﬁaﬁhﬁﬁg,m@th@ﬁﬁs ghille and ideas

showld not be baught in The imrvw predes becausge children




in these grades have not resched the level of Inbellectual
development to desl with thewm.

In sreuing sgoluet the present seheol syebem, Bruner malnbalng
that “any subject can be boucht offectively in sope intelleow
tuelly honest form to any chlld b any stage of development
JEnd? the riret vepresentations esn later be made HOY® POWEELw
ful and precise gove esaily by vircue of this &%@@%»&%&%ﬂiﬁgg“ﬂ'
Bruner boses thisg theory on the undervsbanding thabt 1t 1l the
phructure of subjects thed will be Baught and theb the sbrioe
tures of all disciplines &%ﬁ basfoally sluple and can be
beught on a sinple level. U have complebe commend of the
fundamental sbtricture of 8 diseipline depands conbinual and
despening learnling exwperiences, bub the beslc idess tan be
deslt with on o very simple level.

Children cen csomprehend struebure intulbively when it i notb
_@&mﬁl%@&ﬁ%ﬁ Ty formel panes and lsbels. I6 is vhen fundsoenbtal
@%&m@iﬁ%@& ave given fowmal names that children eve wmble bo
underatand, Bruner illusbrebes thie theoxy with the example

of lLesyning ones nabtive laneusge, One leayns bhe strucbure of

& sowbence and how bo form other sevbences besed on the original

pettern, One learns to use the strusturel rules of language
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without lesynine the mpeoifis mules and lebelsy one lesyns
Yo gpeel o wenbence withent lesyning that each gentence mueb

have & noun and o verb,

Onoe the student erasps the besic ideas, he cen expand them, op
“eeviolt®  them, as Broner seys, s he increases hie ability
to denl wﬁggggmmpmaxiﬁimw* This 48 the basls of the "mpival
eurriowiun®  whilch Bruner propoges. The gpirel currieulum
*yeviaite beelc Ldesas building upon them wnbil the studsnt has
gragped the fuil fopnel ag@m%&kaﬁgﬁﬁg It is the loglosl
extonasion of Brunarts concepd of nou-apeolfic transfer, The
ppirel currlioulum grows sub of Bhe idea that the genewval
prinaiols, once uwnderstood, ocan he uged to confront ﬁ%%%ﬁ@%%ﬁ%
problens se gpesial casen of the originel priwmoivles,
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gummary and Conelusion i

?ﬁ& nest ehapter includes pressgrch experimonbts which ubllige
v&rimuﬁ combinations of Dewey's and Prmer's theoriewm. Mub
fival an snelysis must be nede of the w@iaﬁi&maﬂip betwaen these
o theories, The gpeoific idﬁam'wf beth méW$y and Bruney

grow out of one underlying edueatlional philosophy - that trus
Jesrning oon take place only when the ghudent, ag sun acbive

pgent, pertisipates in induotlve thinking or provedure,

Dawerty tern for oritical thinkine 18 *raflactive thinking®,

the process of confronting date In such & way that one is abls
to gee the wnderiving relabionghipa which give meening o foohigs
Prunerts tern for eritlcal thinking is *discovery®, the proosss
of finding oub for snegsel? the basic strucbural relablonghips
thet underlie otherwise disconnocted data, Although thelr
terpinology differs, they ave both concernsd with the some

thoueht nrocess,

The twe men emphasize diffTerant Hspechs within the whole

process of oritiocal ﬁh&ﬁk&m@@ Althourh the two are lnsepors
abla, Dewsy enphagizes the nesns while E@mﬂﬁwvémpﬁ&ﬁiﬁﬁﬁ the
end, Ons will arrive et Brunerfs ond, the dilscovery of knouw
1&@ga@ 17 one follows Dewey's mesns, the indlvidual steps of

reflective thinkine, Discovery ls the aubomatie end of




reflective thinklng,  On the other hand, one must think

reflectively if one 48 to digeoven,

With thegs differences in pind, we now look at how the
theorieg of thess tuo men have beon gppllied in elducmbtionsl

reaesrohy
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R iu interesting Ho note bthat ‘Mutm v Brown also
pq»“mw out this distinetion. Irown »*ritﬁ ,w&zmmmllm
than, there were twe parts to bthe %:r*n.var:m’“*/’ nessases  Ohe
had bto do with & mnebhod of learnin » w"'? she pther with
what Lo best learmed. » ¢ oF »sm}m,m rowr, THlistory and
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&%ﬁﬁ% ﬂmwg ﬁﬁli@ﬁ Tora-gparetione ineluden prewschoolers,

ape Tlve snd &&%«' %h&@'ﬁaagm le chavasberized by
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Chapter 111 » Resent Hyperiments Ubilizling the Theories of

John Dewey snd Jerome Bruner

The ideas of John Dewey and Jerome Bruner on learning as
inguiry have been applied iIn & varlety of ways by teams of
invesblgators in the fleld of educablonal resesroh. Because
of the beslie similapities in the concepts of the two men, it
is difricult o specily with olear mooursey bhose researchers
whose work incorporates exulusively the notlone of elther
Dewey or Bruners The clasglficstlon in the fellowing prosen
tation of these ghudlies should be understood in approximste
terms. The Firet set of resesych findinge will be by educse
bors who concentrabte on elaborating the ideas of Jobn Dewey.
In the second sebt, the emphamis will be veversed in the
direction of the influence of Bruner, Third to be considered
will be those studies which seem to be & compoasite of the

two apﬁra@ﬁhaﬂ; In the opinion of this writer, becauss of
the total process whioh the two theories develop when oo
bined, the most useful results are those obtained in the

work marvked by o combination of the ldeas of these two
thinkers,

Before lawnching the discussion of these sbudies, it will
be valuable to nobe that inecluded in the lmplications of

these educational theories ig an imporbent eoncern over the
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relative effecbivensss of textbooks and originel mounrocss ag
learning maberialss Both Dewey's notion of learning as
treflective thinking® and Bruner's conecept of the process

of discovery as the cormerstone of the learning experience,
lend themnselves %0 a preference for exposing the student to
original sources which csn effectively spark the Kind of
inberest which is likely %o fan itself into a self-sustaining
fire of growing surieslity. Primary hisbordcal doouments
invite the student te discover for himself the quesbions end
concepts mest appropriate for the construction of & reasoned
synthesis and grasp of any concrebe histordoal episode,

A texbtbook presentetlon of the sane incidents, however welle
written, will inhibit the kind of vefleoction necessary a8 s
prelude Bo the "surele® experience, The expository mode and
the use of bextbooke, ag opposed to the luqulring mode,
involve the teasher in the transmission of pre~digested
analybie schemes whioh inhibit the wild hunches neceszary

in the process of dlscoverys

In conbrast, direot confronbtation by the sbudent with the
raw deta of historieel reallty ag embodlied in primsry doous
menbs, whebther they be written or artifasctual, requires the
gtudent to simulate and approxzimate the ywmb&ammﬂﬁlviﬁg

orienbation of the historian, It night alno encoursge him
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e resreabe in his mind the conditions of the higtorieal
gituation belng examined and b0 re-live the variety of

ppbione open to the sctors in questlon,

If the atudy of higbory lg to be more than the mechanlioal
recitation of the thoughts of others, beschers of the social
studies must revise thelr role te ineclude thiz type of bridge
betwesn the wtudent and the undigesbed data of historical
erxperisnces That the necegslty for such a revielion has been
resognized in some olreles is lllustrated ln the fellowing
statenent by leonard W. Ingrshem, Deputy Supervisor of the
Kew Yoxk City Schools: |

We must meke avellable for ouy sbudenbs all
kinde of meberials and resouraees that provids
inquiry into primary sources. This will ennble
our sbudents to beoome skilled in the process
of research snd not in the process of playback
and reiberation, 1 ,

A partioularly interesting agampl@ ie the reeding list and
inbroduction for o course by Edward Hs Merrill and Van R,

Halgey in Bdwin ﬁ@mﬁamﬁg new gwakﬁ Peno]




Dewey

ily

Hany of Deweyts followers ln the fisld of sooial studies take

Dewey's definitions of problem-golving and refleetive thinking,

expand them, In keeping wibth thelr own thinking, and give

exanples of how they can be used, Thers has been libtble

agreoment on what problen-zolving behavior ls. Howevey,

Dewey's followers ven be divided, senerally, into three patew

goriass

1) ‘those who desoribe problemwselving as o nothod

of atbacking specific soclal or conbroversial problems,

- a8 “an organlzation of instructien coneerning soolally

ﬁigﬁiﬂi@&ﬁ@ ﬁiﬁﬂaﬁi@mﬁ,"ﬁ or a8 the study gbhoub
problemns

2) thowe who, distinguished from the firet categoxy,
gee the problen-solving snd reflective thinking
procesges ag patterns of thinking or menbtel exereisse,
Refleotive thinking within thig definitlon is &
“ghinking progess in the problem-solving &iﬁu&ﬁim&,"%
a "mode of inquiwy,”é and a “procaedural patbern,¥ and
3) those who combine both of the preceding, spplying
the labber process to the forner @1@@@@1@%ﬁw5

Only the sesond group will be @mmwi&@maﬁ'in this paper sinece
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1ts emphasis end orientablion ls most olearly the one which
iz belng sbremsed in conbemporary ressarch and lg therelore

relevant to the problem addressed in this thesis,

A vivid example of how Dewey's followers have applied his
theories ls found in an srblele by co-aubhors Byron Ge
Happiales and Cs Benjeumin amxgg Thely definiblon of lewey's
reflective thinking is "Judging snd evaluating ldess in light
of the grounds that &upymw@ them and the subsequent drawing of
warranted uwm&l&mi@mmg“lg They compare veflsobive thinking

to the solendific method bobth of which "move the pupll fyom
confrontation of & problem te the constructlion of a generaliw
zation which explelins the problematic 2itustion in tewms of
saunee and ﬁfﬁ%@%~$ﬁlm@i$mﬁn“ll Thig ig in exaot agroement with
Deweyts definition of reflective thinking.

Implementing this provess in the clagsroom, they explain,
entalle asking questions which make the student identlfy a
problems The students bthen, "intelleotualize, enlarge and 12
geperalize the problesm and evenbually work oub a solublion,®
aven 1f the solution is not a definite one. Although nob
tobally within the philosophisal Cramework of the most recent
srperinents which will be anﬁlywwﬂ later, the two suthors oite

one example of a lesson in which the riss of national
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nonseiovusness in BEngland and Prance during the fifteenth

century 18 being studled.

The faet that they begin the learning unit with a reading
assignment fron a bexbbook illustrates bthe avoldance of
absolutizing the preference for originel hisgtorical sources,
Buoh flexible ubilization afkm variety of typeg of curriculum
maberials can be in keeping with the aplrit of the problems
solving menballity which prefers to enlarge the rangs of
plternative nodes of coping with eny glven elitusbion. The

repaindey of thely prosedure incorporates the slements of the

reflective thinking process. %%@a@-&i@m@nﬂ& do not follow o
ghriet sequence fron sbepo one to Tive. AE ﬁh& plven moment
in the provess, some conmbinablon of sbeps may he ab work
simulbaneously., The formal seoquence ls also albered in prage
Bles., Shep bwo mey be followed by sbep four and reour a
geoond time alftey goling baok to step three, This slwo is in
agwé@m@mﬁ with Dewey's own oublook on the flexibility of the
shepe of yefleeblve ﬂhimk&m@%‘

Afber the students have yvesd thelr ssglenments, the teacher
roises the question, “How do you asocount for the em@rggm@a of
the Bnglish aud Prench nabionalibies in this period?®  This

le compayrable to Dewey's Yoonfrontebion of a problem,”




by

From their readling, the students formulate the hypobthesis that
“The Normans and Saxons who inhabited the British Isles formed
a dlstinet natlionality as they developed a new English langy

MBSy
new heblte and customs end ldentified themselves with common
gymboliec figures such ag Willlam the Conguexor. The French
found %hﬁ#ﬁ natlonal iﬁan@iﬁy ag they uilt up & myth sround
the Mald of Orleans,® This hypotheslis, which results in whab
is conparable to Dewey's seoond gtep, Aintellectuallization,

must then be tested. The authors stete, "From the summary
gtatenent /Fhe preceding hypothesis or intellectualized theory/
it can be further hypothesized that ldentlification with common
culturel characteristics sush as lenguage habits and historic
traditions wil$ bying somewhat different people hmgath&r;"lﬁ
They @xpl&iﬁ_ﬁhﬁb the hypothesls, thus, “eseapes Trom the
partioulsr and moves bhe diseussion into @ g&?@f&l oonslderam
tion of causatlon of national consclousness,” The teachers
and pupiiﬁ puat now Yeontinue to @lﬁrify and define all berms
of the hﬁpmﬁhﬁﬁia for varifiabiliﬁyq“lv This is oomparable
to D&wﬁy§$ ﬁhiw& #tep, using the hypothesis ap ¢ gulding 1&@&
to dlscover its verifisbllity, The vesult of a "conselous
attempt to olerify mesnings end avoid amblguivies is the
conclusion that common lenguage snd common traditions end
gommon enemies will develop national vonsclousness sgonp
pa@pla’ﬁﬂﬁ formerly subseribed $o different ideoclogles and
value systens ﬁmﬁ‘inhﬁbibﬁd & given geographicel &?@ﬁa”la
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This hypothesis is now tesbed Ho sew I it is representative
of a valid explenation on the basls of the "original clroumw
gltavces and relevent @?iaﬁmﬂﬁﬁﬂ&g This Lo comparable to
Deweyts last sbep in reflechive thinking, testing the hypow
thenia, mn‘%ﬁgﬁ&mg the hypothesls, the following must be
gheoked, "If common lengusge, traditlions and enemies develop
national consclonaress anong people, then an aggregate of
individusls inhablhing e glven geographic area who do pot 20
ghave the shove will not exhiblt feelings of natlonsl unity.”
Bvidence must be supplied for this sbabement and the evidence
eited te prove the hypothesis &? the “Lotal sbrence of nabional
wnity in early Feudal Hurope.®

The two nen add that "the end of reflestive snalysis 1s the
resching of a conclusion or seusal generalization warrenited

by available evidence, If qualifilcations of the original
hypothesis are reguired after discussion, bhen it is recone "
structed me thabt the coneluslion veflects these qumlifiam%i@nﬁn“a&
This ig in kesping with the qualificatlions whieh Dewey himself

mpogses up@n.hiﬁ theory «
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Baupators leading the fleld of experimental aducation in the
soolal studies boday are gbrongly ilnfluenced by the idess of

thelr sontenporary colleague, Dr. Jerome Druner. Hany ave

gonswrned with Bruner's "sbructure® of diseiplines, the "under*

lying prinelples that sive sbructure to a subjeok.

One member of the Bruney venmp, AMne Bellaok, et the Cubberly
Currloulun Coenference, Stauford University, explained what he
thinks are the obleocblves in Leasching the sooisl studises

“d@waribiﬁg and erxplaining the soclal and epltural behavioy
of mae"

Bellack®s views on sbrusture aleo parallel Brunerts, Nobice
the @xmilﬁwi%y hetween the two. Iruner w@&%@aa

ihe currioulim of a subject should be deberw
nined by the mpet fundemenbal understanding
that cen be aghleved of the underlylug prin-
niples that give structure to bhat sublost, 25

Furbhemmore, "the more fundamental and basle the iden, the

Bellook, in burn, writes:

The orgeunization of a solence can. « be viewed
a8 o system of velabed ooncepbs and concepbual
sehenes, vengineg from the vaguely connecbed bo
the highly syshemabtized that sre used to gulde
and sontrol Inguixy, Within such a system theve
iw a hierarohy of ideas, some more fundamental

26
greater will be 1te bresdth of applleabiliby to new problems,
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_ than ethers. The more fundamental have greater
 axplanstory power: they are digtinguished by
~their power o explaln a number of more partle

He gives

oulay idesa, 27
the example in sclence of the nolecular theoxy of

‘mabter and Boyle's law:

The molecular theory is nore fundamental than
Boyle's law inasguch ag the whole moleaulay
theory provides an explenation for Boylets law,
In all soiences,; there are similar key ldeas

or theories thet charesberize a fleld and are
fundanental to undersbtending. Because these ldeas
are fundemental, they serve as an effective mesna
for inbtroducing sbudents to the wvarious fields

of knowledge, 28

Richard Brown, s key consulbtent %o the Asherst project, one

of the major research and edusabioual experiments in the

sountry,

gbates his views in sn address st the twenby-fifth

annuel sonvention of the Netional Sechool Boards Asstoliation

in 1?55@

projects

He explained the rationsle that gave rise to the

A% a meebing of school end college teachers

n 1961/, it was agreed thabt atudents should
not be &quipp@ﬁ with facts as much 28 a sense
of what facbs arey of what history is. hey
ware threstened by the ldea that what @@n@ﬁ
to the slassicg would happen in histumy
Ingbead, students should be able Lo nsk quasﬁi@mﬁ
and oriticize by the time they enber n@llega,
Fopr thisg; the students have to be given p auﬁ@
the faobunl nervative of Y"answsrs® found |
texty but hisgtorieal evlidence about which th&
gtudent could ssk questions and from which he
sould draw his own counclusions, 29
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Thie is definitely in keepling with both Bruner's concept of
dlseovery snd Deweyts goal of reflective thinking--the poming
to one's own conelusions, The aim of the Amherst project is
to "get the student to develop his oritleal and soncapbual,
faaul%i@w,ﬁ“a by "finding oub about the implications @fmtha

dlevovery wmebhod which encourages inductlve learning.®

The emphasls ln the project is on "giving the student noel
eonclugions of @ﬂh@l&wﬁ but the raw materisls with which
seholars work /in oxder for the student to come to his own
@muo&uaiﬂﬁﬁyw It is the sbudent's task bo formulate the
question and work his way through to hls own conslusion,
d%vwlmpim@;im&m deing a sense of the stmieture of the discle
plimawwzﬁ "It 1s logiosl that this should be the ApPPLOAchsm
Lf the gopl of formal eduoation is bo squip one to educale
onssell through life, 1t makes more sense to traln %haxmﬁuﬁ&mﬁ
to be %»@am&ful inguirer than to £L11 him with faaﬁa,“”e

Brown also sgrees with Brunex's bheory that the formal struoe-
ture of a discipline can be understood withoubt "labels,™ as
Bruner oalls the formal rules of e subjesb, DBrown writes:

Hisbory beoosmes the explorabion of human
relationships of tine past; lead where 1%
meys. The boundsries and labels of anthyos
pology, sooliology, wars and politios bevone
unnsceseary, Unity comes from method and
philosophical and concepbual apparabus with
which one approschos hin basgk, 34
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A8 @tnwrfﬁrWﬁmm@mxﬁ of both Dewey and Bruner's Fhll@ﬂ@phi&ﬁg
Brown slso olesrly stabtes his objections to the chronologieal
approach to history,

A vourse does not have to go from A to 2

asoording to tradition., Yes, he writes,

hisbory is a chronologleal narrstive. Bub

mere importent thean a nsrrative are the

roloblonships, the sause and effecbs put

down in time, Yesm, It ls oritliecal that a

ghudent know that the American Revolubtion

precedad the Qlvil Wer, but it does not

follow that the only way for him to do thab

i to study the Revolution in Ooboher and the

Civil War in Janvery. The way to undersband

chrogology is not necessarily to teke up

things in chronologival fashion bub to take

them up ln a fashion that makes clesr the

gignificance of the fact that one thing happened

‘before snother while another thing followed. 35
Clearly, one of the nowt enlighbening experimental projects
bagsed on the thinking of Jerome Bruner is that belng sondusbed
at the Cammegle Insbtitute of Technology. In Mey, 196k, the
Gonnibien @m'@urwiamlum and Bvaluation in English snd the
Booial Studles met for a progress raport on the prolects
belng conduoted ab the various congbituent schools, Three of
then, Gmwmmgi% Inatitute of Technology, Harvard University and

the University of Illineis, will be cifed here,

The genersl aing of the prolects were spelled oub ab the
Conference in bypisal Brunerian Jergon. Among the comwon
interasbs of all participebting groups werve: 1) Ainduobive
teaching, 2) sequential learning through the aplrsl
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eurriculun, and 3) inbtegrity of the subjeot matter of a

di@ﬂi@liﬁé#

Bdwin Fenten and Johu My Good explained the smphasis of the

overall projects YHaeh project seeks Lo identily the strice
ture of the soclizl sclence dlscliplines or bulld s curriculun
around soelal svience projectss The ildes was feken Irom

% ok B

}:ﬁw$gm bub* g far; 00 cOnBeusus
about ghructure has @ﬂ&ra@ua“ They report thab:

Brunerts P

/‘M et

,wmnt beaohing in traditionsl sodial ﬁtméx@s
- oourses s exposmitory: Sbtudente read bexbs and
then lesyn Taots and generalizatlons fownd there,
The HNew Social ftudies hag abandoned this. In
Ate plepey s meb of beaching strategles diversely
palled the discovery m@thﬁﬁ, hypothetieal teaching
or the inductive approsch hag been institubed,
Ro mpbtier what the neme, the method ls similar,
Plret, the students are presenbed with detae and
are @ﬁﬁﬁ@?&ﬁ@ﬂ to discover peneralizablons aboub
the dabe for themgelves, to tuild one generslie
‘mobion on another and eventunlly develop an
 pudersbanding of the enbire structure of the
subject, Second, the directors of the projects
will net wyribe new bextbooks Por thelr projeobs.
Inptend, they will write or collect a variety of
mabariale, e.8.y Narrative aocounbs, sels of
shabletlon, cape sbudies, analybleal arbicles,
sames, Tilms, bapes, btrenspmrenciss for overhead
projectbors, slides, taves, ste., which the students
may use ag a bake-off polut for thinking, snd
third, the dirsctors wish bo sbandon w&mw&nﬁimm&l
texbbooks in which facts and gensralizatinng are
pradligeated for pbudents, 37

The two men clarify the projects' emphesis on the strucburse
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of the saeial seisnces.

The projeote intend to teach genersligations
gnd concepbs drawn from the dimeliplines of
history and the sooial golences. The students
will organize knowledge s gﬁh the/ historians,
geokraphere, politicsl sclentlsts, economlisbs,
snthropologista, soclologlste, and psycholeglists.
ALY the projscots have scholars on thelr wbaffe
to Ldentify the mesh imporbtant parts of thelr
regpactive disciplines, These pame scholars
and/or others on the stalff incorporate these
important parts into suitable materials for
Cinduetive teaching. They intend to integratbe
the disciplines, metervials, and techniques within
» course, This emphasis on the strusture of
digeivlines gives a new enphasis to the materialew
away from an scounulation of faots for thelr own
sake and e faots az part of the thinking process.

Brumerts influence 1¢ seen in the conoept of "smequenbial
learning” that is enphasized in the project. Fenton and
Good sxplain:

Uanally, the social studies curriculun pays
Little atbtenblon to sequentisl and cunulative
lesrning sxperience, However; in these projects,
an effort is belng made %o bulld each course
geeurely on what the gtudents alvaady know,
Baeh project tries to develop a blerarchy of
leprning to be taught in sequence beglmming with
the simple and moving to the sophisticated,

Thig development can take plase within indivie
dual courses, within sequences of courses, and
for an enbire cwrriculum ineluding kindergarten
through college. This will eliminate the repe-
tition that exigte In a eyelieal eurriculumi

By inbroducing 1deas in sinmplified form eaxly

in the sohool prperience and developlng them
with new materials in o morve sophinblioated
manner later on, the new sequential surriowlias
are dlscovering fresh princliples. 39

Edwin Fenteon and John Goody co-chalrmen of the educatiomal
expariment al Cornegle Ingtitube of Techunologys have as bhe
sim of their project to enable sbtudents to discover inmights
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for themselves. Three of the major principles by which this
objeative could be oarried out are: fFirst, the resdings used
in the eless are chosen to enoovrage the sbudents bto develop
a mode of inquiry: second, the materials sre designed so

that inductive thinking oan take place. The courses conslsb
of rosdiugs b@giﬁming-wiﬁh an inbrodustlon, a few sbtudy
guestions, and an article--all researched and written by the
pbaff for the projest LI such meberiale ave not avallable
alraadys Andio-visual materials are alse eresbed from this
polat of views "Prom all these meberisls, the students arve
o develop thelr own soneluslong and link one generalizabion
to
the texts in favor of maﬁmﬁémlﬁ from which abudents can dise

mriccbhier, The greabest deparbture here is an abandoning of

cover thelr own lnsights.” Third, nmeteriels withln each
sourse snd from one course bo another are orgenized seque
tlally. Baoh subject snd skill objective is ordered bto glve
adeguate opporbunity for reinforosment of learning and to

&1
porsit leayninmg to bulld upon whet hag gone before.

Thelr sima, pub into the conerete form of o ourriculum, look
like bhiss
Grede 9 - Pirst senesber:
Themes A sbudy of the way in which primltive
peopley, Americsn olbtizens, and clbizens
of the Soviet Unlon are governed,
Organduation: Four major lspues:

1) he are the leaderas?
2) How are decigions meda?
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3) What is the role of the individual
elbizen?

4} What ig the ideclogy that underlies the
palitical syeten?

Grade 9 » gecond ponesber:
Theme: A study of the comparablve econonie sysbens
of bdraditlonal socletles, of the United
ftates, and of the dovieb Um&@ny
Qrpanizabtion: Four major lssues:
1) How do these mooiebles decide what to
produse?
2) How do they produce 1%
?;‘Hﬂw do they disbribube 1t?
%) How are the econcunlo systems related o
the values and the historieal developw
ments of the soolebiss of whioh they arve
& parh?
Grade 10 « fivst gemegtor:
Theme: A study of the development of the pelitiesal,
egonomicy and sooial sysbems 1n the Wesh
{tuilds on the politiesl solence end economios
taught in the ninbh grede and lnbroduces the
study of soolal structure as o thivd theme). 42
The influsnce of both Dewey and Bruner is spparent in these
pourss oublines. The themes as steted above luplieitly
conbain problems bo be confronbed by the etudent: The problems
ares What is government? Whabt iz economics? The "labelah
as such sre not on the dlssiplines, but the forwal categories
gre implied. The iseuves to be sbhudisd undey esch theme raisme
major problens, In ¢confyonbing thess prodvlene and in solving
them in an inducblve manner, the student im able to discover

bhe baslc struocbture inplleltly conteined within the theome,

Donald W. Oliver, diresctor of the Harvard project, reporited

on the sim of his sxperisent:
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The project Lls based on the sonvieblon that the
analysls of public conbroversy should commend
primary atbention of the soolel studles curvioulun
1o publlo mecondery schoolss The obleobive here

ig to train students toe exsmine and snelyze, through
disonssion end srgunent, the kinds of disputes that
give rise o sovlal sonflict. By congldering a
variety of situatliong throughout history and aoroas
pultures, by wviewing sibtueblons in fterms of various
wothods for peaching end Juebliying positlons,
shudents will hopefully gelin serlaln povwers of
analysis thet will help then in discussing velune
dilenmes on which public conbtroversy thrives, 43

Thie sounds s bit like the school which inberprets Dewey's
wafiaaﬁiv&@ﬁ&&m&&m& ag a "method of sbbecking specific mocial
problems,"  However, as he goes on, Oliver shows olearly
how he ﬁwphﬁggz@m Byunerts theorles alsos

The mﬁhivi%&ﬁ@ 0f the ﬁar?mwﬁ )K@&@Qﬁ 1@&1&&@ the @@V@Iﬁpmmnﬁ |
of m&ﬁaw&&&g ﬁﬁpﬂaﬁim&mg tﬂ@ prinbed word, M&@% makerinls
penslat mf eaw& ﬁ%&ﬁ&@@ whiah “ﬂﬁﬁ%ribﬁ gltuablions and ﬁiz»ﬂw&s

in @@ﬂ@@@%a?&mﬁ émamabi@ ﬁ%?l@m“’. These oase ﬁﬁuﬁiﬁﬁ ave

wri%%am w@ ' uﬁwb&wgm&pﬁim&l ard %i@gﬁ%ﬁhmaal aﬁlﬁﬁﬂﬁ%;

%ﬁ aﬁﬁwmﬁliﬁ%i@ mmm@aﬁi%@@, ay @mmﬁrpﬁﬁ fmmm fi@ﬂi@m ﬁud |
li%@waﬁww@, &@ @auwﬁ ﬁpinmnm@, =% miﬁﬁam&aal vigm@%%ﬁﬁg @ﬁ@a

- The @ﬁxy&&% of bthe oape a%uﬁy L8 bo eommunicabe

~ the conorete, raw dete of & situatlon, snd pose
& problem in berms of relevant meaning to the
gbudent with & pinimum of spmelybie or interprebive
maberials Rether than being explicitly defined and
daveloped within the ceses, soclsl solence oconcepte
will be introduced via dialogue wﬂfﬁ the teacher, 4

@Q@@.&mbﬁrialﬁ ﬁ&law for %h& teaching of the sonerete cone

texty of the conbroversies without explielibly teaching the
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more absbract generallsations, thereby enabling the sbudend

o digoover his own generalizations

The surrienlum orested by the Hervard project e made up of
slx levels or aveay of pbudy, ome of which ig offered here
a8 an exanples

LEVEL T - An &mﬁm&d&mhi&n %o soolal problems: the
individusl wammim o communitys

the general problems to be considered
throughout the ourrioulinm, salong with
legalwathioal, analibic and sooial
salence thenes and concepby used to
deal with the general problens,

Pumpﬁwaa to present o few osses illuebrabive of

Maberials: & series of cage studles to demonsbrate
o goneval problenss
Bs  "The Mubiny Act® fo ghow the use
end contrel of violonco
be  *The Coal Mindng Hills of Renbuoky®
to develop an undevebending of
- gtendards of livings
oy "The Anlsh® bo develop an wadepe
ghanding of privacys
4, “John Prown¥ Lo demonstvabte @h@ theme
- of public esonformiby and dissenbt. 47

CELle Ok Leppert, divecbor of the Universiby of Illimols
project, deseribed the ebjestive of the Illinois high sehoel
gooiel studies @@mwiaulum sbudy nenter se: '

the developuent snd dlsseninstion in publie schools
of the first three pourses ln a gequenbisl Juniorw
sanior hisgh sohool soolsl sbtudies program. These
three baslno courssde«»will be part ol a five-yesr
sequence designed to cowbribute to s program thab
helpe the gtudent to develop an undevsbanding of
1) the besic structure of man'e soolsl ovder and
how this szoclal opxder relates to the individusl in
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his own and other oultures; 2) bhe dynamle nature of
eulbures and the role of the individuasl in relabing
himgall to culbural changes and, 3) eulbtural Alversibyw
Phat with lneressing unity thers iz slse roon for
diveraity, &

Impliclt iw these alms is & basic structure dealing with the
soelsl and cultural vhenomens of this world which the Illinois
staff soos in the dlselipline of the goelal studles, MHiss
Lappert olarifien the objectives ag followss

When a soolsl studlies program confronbs ghudents
with the recurring snd persisbent problems and
questlons comson to most sulbures and perieds of
history /elements of sbyucturs/ and foubers oribicsl
snplysig and pabuire generalizablon, sbudents will

e bebber able bo analyse and desl with dlsruptive
and complex problems bhat sccoppeny soclal chango.

The philosophy behind this statement sgrees with the positions
pf Broner as well as Dewsy wibth regeyd to one of the major sine
of aduoationesled.y o guavantee the sombimvebion of the '

esbablished aims of bhe sooliobys

The mebthod of careying out these alime is oublined by M1 gs
Leppert in the following:

‘The develapment of bhree basie seolal sbudles courses
emphaslizes the selesctlon,; in vonsulbablon with
apademie speclalists, of ey concepbs snd generalis
gabtlons necessary for understending men's relatione
ghipe to his soclal, evononlo snd politlcal insbie
tublongs AL various polnte in btime and in selected
Western and non~Wesbern oculburss, ineluding the
students own, key ooncepbs and generalizablons

are ordered in a legleal sequense and inbroduced

in en ssoending hierapchy from the conorvete Ho the
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abgbract as work progresses, In the new sourge
meteriale, the sbtudent lp encouraged to arrive
induetively [to discovepr/ ab the convepbe and
geveralizationy and bo develop skille in pnalysis. 50

Just what are these new courses snd materials? The riveb of
the thres-year sequence beping, using the tosls of the soolal
selenbist, with the Anericen family today. DBy studying the
New Englend Colonial family next, the student is able to
ﬂi@@@vmw_&ﬁ& Ldentify hisborieal chanpes. BSubssquently, the
repson fop ﬁh@ ohanges and the ceonsequences for bthe famlly
and sosleby are mmalyg@ﬁ@‘ The next sbvep ls the lutroduction
of the @x@&m&@ﬁ famlly sysbtem in s village @f the Hast Eum&@h
in Indies ﬁﬁimg primary sources such s piotures, archeos
logleal repovbs, bapes, obo., the students are led Vo disesver
the sinilarities and differences bebween the new eulbures

and thelyr own, to understand the wﬁagﬁn@ for them and the

eonsequences for the Indian familys
| This same peneral pebbtern is fellowed Tor bthe unibs
on man's esonomic and politleal inebitubions sterbing
fived with the child's own soolety in bhe present,
then going on to an sarlier peried and finally
using selected modele of other sovletlies, 52
Through this means; the direostors hope o "despen bthe siudenb?s
undergtonding of the sinllarities and d&ff@w@maaa%@mﬁm@

53
oultures and the dynamic nabure of institubtions,®

Afber two ebbtempts with this ocurriewlum, the comnlbtee arrived

st one deciglive conclusion by bthe time the report was given
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in 1964, The sonolusion waes

that the effecbiveness of the inducbive approach
depends on the sequense in whioh materials are
introduced and the ordering of ooncephs and
generalizanblions, Thab le, In the sbudy of the
Pfamily and economy, the meberiale begln with the
gonerete and move te the absbtract; from the
ginple to the complex.

Another very Interesting project searried oub ab the present
time iz being oconduobed by the Board of Rdusabtion of the 5
Ciby of New York under the editorship of Willlanm Bristow. '

The geal of the Soolal Studies ourriculunm ig develope-
ing people who are hospltable o change and who have
an understending of the present chenges ballng

place. The prime condition for suryvival will be

the svellabiliby and ebility to desl wibth new faobs
and conditions and o disposition to seek new ways

of livings 56

The primary mobivation for the changes being made in bthe
Hew York City ourrioulun i the idea thatb

ghildren brained in the mebhods of problemesolying

and miven puldanve in abbltudes boward shansge will

be betber able to bake adventege of new kunowledze

end be able o uge bhis knowledge in adapting

o modern sulbures The new curriculun plmoes inoressed
emphagis on learning sxperisnces which will eneble
sbtudents Yo grow in lasighly practice oribical
thivking, welgh lasues and evaluste albernabive

modes of seblons 57

With today's explogion of knowledge, 1t lg lnpose
#ible to tesch the snormous amount of factual daba
in hisbory and the soclsal ssiences, Shodenbs musb
be helped, nob spoon-fed, to derive meaning lrom
the facts with whish they are presented, In thls
progyasn, history sand the soclel sclences have been
analyzed and besic cgoncepts have boen selieobed foy
the gstudenbs Bo learn, These soncepts are someblnes
ealled undersbandings or gensralizations and these
sverresching ooncepts provide sbrushbure for the
various soelsal peiences, 508
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As Bruner advocates oonsulbatlon with scholars in the vavloue
diseiplines Yo arrive at the sbructure of thoseée disoelplives,
the New York City program beglng with consulbteblons with
geholars in the fields of soclolopys paychologys, economics,
snthropolopy, politicel sclence, peosraphy, snd hisbory
ﬁ%%ﬁlﬁiﬂg in the “f@wmml&%imm of the brosd concepts /Structure/
underlying esch &i@ﬁip&&m@; |

The sbructure of the discipline of history and the way in
which 1t should be implemenbed ig quite explicitly spelled
oud in bthis eurriculum, and since, as Fenton and Cood polnbed
pub esrlier; o consensug 1n Shis poarticulay sres i ravely
arrived ab smong educators todays the conolusions of the

Bew York commibbes ave of great luberesb,

I+ Hishory is 2 continuous process leading bto the
rogsent
Ay Bvery evenb, movement, and institubion has
- yooks in the past

Bs Quatone, Lr&ﬂihﬁam&; v&lmaa and bellefe ave
paased Trom generablon to goversllon

g Man is o produet of him pash

Dy Understending the past helpes nay somprehend
the pregent and search foy the fubure

Its Historionl events heve mulbiple causes and affects

&e Couses pnd conseguences of historical events
pre often numevous and complex

By Histordieal evenbs may have sonseguencses in
Pimes ond places other bthen their own

Gy  Though hisbory never repeabs Liselfl exsobly,
pinilexr pases bend te produce similar regulbs

D  Chanee and accldent influence snd inpoge
Limitabions on predictability

IIle¢ The present influences ouyr understanding of bhe past

As Enowledge of the past is based on arbifacts,
rvemaing, writben records, and oral treditions
wh&zhdhava bean a@l&mtw@; elasgified and intere
prede
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The historian vees information and inborwe
pretablon of other historisns o consbruet
him own explavatlon of the past

Higtorions draw from every fileld of knowledge
e improve thelr wederatanding of bhe past
Bince historians tend to view the past in
light of their own times sand oulbure, hishow
riceal records generally Peflect the %1m&& and

eulbure of the hishorian

Baoh generabtion must seek o redlssover, verily
and ewplalyn the past for itaelfl

Change i constant in hisbovy

A
Py
(4

P

Changs 1 an lnevitebls condidion of 1&f$
Yarying attibudes bowerd change produce confliob
Anong the processes bthat have been productlve

of chengs ave the movement of pesople; Hrenge
wisglon of the eultural heritage to succesding
penerablions; appearance and diffusion of new
ldeae, attlibtudes, beliefe and values) new
inventlons snd discoveries; albersations in

- physiosl enviyrovment .

The tempo of chenge heasg varied in different
tinens and placesy in the recent past, shange
has baken ploce at an ascelersbed robe

Uhenge does not neoogsarily ilnply progress

B
B

Oy
By

Progress involves change toward a deslred zoal
The popls of socleby have veried in differvent
times and pleoes

Progress oopurs ag npen neet the problems romulte
ing frown change with varying degrees of success
Change ot variense with desired sgoale has almo
taken place

Siviligation ﬁﬁ%@lﬁpﬁ a8 men succesefully neeb
problems sriging fyon changep elvilizations
dacline and digintegrabe ag mon fail to adepl
Bo new clrounstances. 60
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Dewey and Brunsy

Byron G, Masglalag incoyporstes the thinking and theories
of both Dewey end Bruner in coming to his own philogophy of
teaching historys He capeulizes hilg theory in the Bitle of
his article *Teaching Histery %f Inguiry® in the book, New
iyes Lo Morld Eistorys, Combining the teshnlques of

bobh relleotive thinking arnd discovery lesring, Usssislag
bages his approsch on the same yedefinitlon of intsllectusl
growbh and learning as Bruney. MNasglialag polnte oub, as does
Bruners thab the traditional nobtions converning the inbelloce
bual srowbh ©f the individual have recenbly heen challenged,

In the p&ﬁ%;fﬁhﬁ individnal was thousht to be a pleasure~sesking
ereature who trled te aveld painful gituations and secoure
maxlnm %@W&@ﬁ&aég Thie pleasure-seeking theory hes been
shallenged by & pmber of paychologlebs,  Plaget, as nentioned
eaylliey by Bruner, ile one of the lesders in the fleld.
Heeslalas aleo oltes Phlllp Solomon and hils commltbes whw
eonducted & Yaensory a&@rivmﬁi@nﬂé' experiment in 1961, Taking
thelr data from an experiment conducbed st MoGill University,
they suzgest thet humen beings must have the stimulation from
exbornal enviremmental ohallenges in ovder bto eurvive, He
writes, "The human mind does not necessarlily seek bo aveld

- pain and unplesssntness in ibs peycepbual terrain bﬁ@ég@@ﬁﬁ%ﬁg

of If neoeswaxy, fabricates, problemabtlc sltusbtiong.®



The MeGlll experiment involved paying a group of nele sbtudents
o do nothlng. The alm of the experiment was to measure how
long the sublecte could withstand the lack of stimulablon,

The men ley 24 howrs on comforteble beds in wellelighted and
airesonditionsd voomss MNost of the subjects left during the
axperinent, some nod steying in lgolstion long ﬁmﬁu&h aven bo
complete oertaln test babberies relating o the experinenb.
They vould not stand the discomfort of sensory deprivablon.
This sane experiment prompbed Frencls Chese, in the "Elementary
Sehool Journel® to shate thal "man can r@ali%aé@iﬁ full human ’
potential enly by confronting new condiblons.® Mpsalialag |
somnents Turbher that "growbh can be ﬁmﬁlg%ﬁ@ﬁ as & sonbinuous j
quest for oreabing and selving probleme,” The oubdabed
educationsl theorisg of the pasbe-l,a., bhet educatops should |
avold expoming younger shildren to difficulbties is as invelid '
for Messisnlas s it ip foy Pruner: As Masslelas says, YEduocaw

bors have Nﬁﬁ@?ﬁ@ﬁim&ﬂﬁﬁ the ability of young people to Gngags

. im‘wwriau@ sehelership and to ovdey thely own 1@axm&m@§"é?

Imsbend, "Hridence suggests thot lesyning le ineressed when

the student is pervsonally luvelved in the sot of dimcovery,

when he la able to i&ggﬁify underlying principles and generalile-

getlong for hinsell.” f

Now, Massislar ohanges his orientallion from Braner te Dewey. |

VMoseiaisg malnbtaing that the sim of o tescher should be o i



Roreate 2 olassroom climate that ls condueive to eritical
thinking." ? “The bask at hend /For the teacher/ is to ask
Qm@ﬂﬁiﬁms Whi@h‘will move boward the i&ém%ifim&%i@n of o |
problem thab the sbudembs will inbelleetualize, enlarge
mu& a@ﬂmr&li%@ aﬂd for whioch they will evenbually work oub a
mﬂluﬁi@n in ﬂiﬁﬂuﬁﬁiﬂﬂw N Thia i&, in f&aﬂ; whest 3@%@? px@m

pma@& in. hiﬁ @g&ﬁ@m of reﬁ?&aﬁ&vm Ehinking op prmhl%m»ﬁﬁlvimg*

ﬁ@w,=wﬁaﬁiaimﬁ ﬁ@@%'f&r%h@?, defining oritlieal ﬁhimﬂimg iml

ﬁﬁ%ﬁﬂ @x&@h&y a8 ﬂ@wmy ﬁ@f&m&a %he ﬁﬁ@?& mf yﬂf?@tﬁiﬁ%

bhinkings -
l} m@aﬁm@ﬂ of a ﬁ%ﬁh}@m
2} nbirisatlon, defintéion and al&mifi@%ﬁi@m @@
i problen
Ay tormation of albernabive hypotheses
‘:}‘, esting hypevheges and thelyr implications
CBY anceptanse of & benbatlive @@mﬁraiiw&%imn or

-oonelusion 71 ;
Wh@ﬁ, in f&@t, ﬂa&wimla& is ﬂ@imﬁ in yl&&iﬂ% ﬁ@w&&*ﬁ w&wwimg
fw&m@wmmk af ?ﬁf&@ﬁtivm thinking on top of Brunerts diffuse
ﬁﬂ%@ﬁy ﬂi tmﬁamv@ry* This progess of r@flaéﬁiv%'%h&mhxmgg
%a&ﬁi&l@a maintalng, “meves the stbudent Trom ﬁh&vﬁénfﬁmmﬂﬁﬁﬁmm
of & problem. yhhrough to the wmmabmn@ﬁi@m‘mfa generalie o
zablon which ﬁ%ﬁiﬁfﬁﬁ%@%il%g@&ﬁlaimﬁ ﬁh@ pm@ﬁlﬁm @f.@&&ﬁﬁv
angd effect relationshlpsa.?

Rows, YMasslalas Junps back to Brunsy discussing whet he @allw
73
th& toveablve sobh wﬁimh lg velated to Prunsr's conoeph mf |

®inbulbive thinking,” The creabive mot, writes Messlalss,
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ig *preloted to the strategy of critlesl lnguwirys Ib is
teaching and learning as discovery or imvwn@iwnﬂ“'” He
explaing that the bteacher in this process
snooureges sbudente to engage in the process of
oritical lngulry by posing guestions to whioh
angwors are nelther slesr-out nor avallable in
Creference bookss The idea ia that given & problem
and o limited numbey of oues, the student im
challenged Yo sonjecturs about an explenation. 76
Massisles continues, emplaining thet it can be comoluded
from the experiments which Bruner hag ponducted thet a ohild
el any age can producblvely participate in the process of
ﬁia&@varyavfﬁh&@ process, acgording to Massiales, invelves
four stepss | | |
1) nmeking & leap into the world of the unknown
2)  linking the past with the present end fubure
3) on the basis of limited cues, projecbing and
gpeoulating intelligontly on underlying prine
siplesn or generslizablons sxplaining human
interaotions

4}  developing and w&f&mimg‘h@uw&&ﬁim davices upon
whioh he can depend in the Pubure. V7

Hepeslialor includes p case sbudy thal illustrates his polnt,
The szauple comes from a high schowl clags ln World Higtory
tanght by Wise Beatrice Young. BShe was s new bescher and ghe
intenblonally refrained from menbioning the period of the
toplie b0 be studied,

Eaoh member of the olass wag glven a copy of a letber written
by Petvaveh and pent to Pranocesco Brunil, the papal seorebary
in Milene The guthorts ldentity was not revesled to the
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w&uﬁﬂﬂksu The excerpt of the lebber read:

You make an orabor of me, a himtari&m, philogopher,
and poet and finally even a theologlian, You would

- pevbalnly nobt 4o so I yeu were not persusded by
one whom it ig haprd o digbelieves I mesn Love.
Perhaps you night be excused 1 you did not exbol
me with titles go overvhelmingly gresb: I do aob
deserve o have thenm hospead uvpon me, Bub led ne
tall you, my friend, how far I fall short of your
eabimation It is not my oplnlon onlys 4% is a faob,
I am nothing of what you abtlribute to mes Whabt am
I thent I ap o fallow who never guibts schooel, and
not even that, bub o backwoodsman who is roaming
arownd through the lofty beach treeg all alone,
humming to himsel? some ellly litble tune, and--the
very pesk of presuspblon snd auaum&mowwwaippmﬁ@ his
ghaky pen inbe his imkesband while sibbing under a
lavrel trees I an not 8o forbunste in what I achleve
@ ﬁa&m&@ma%@ in ny worlk,; belng much moeve a lover of
learning than o pan who hag got mach of its T anm nob
g0 vory sager to belong bo e definlbe school of
thoughts I ap sbriving for truths Teuth is diffieuld =
o ﬁl%ﬂﬂ?ﬁ“@%ﬂﬁg baimﬁ tﬂ& m@&% hmmbl@ an& fﬁ@b}@ of <
mvﬂ@lf mf%un @nmmgmf B muwh d@ T f&ar ﬁ@ h@atm@-
%ﬂﬁ%ﬁ?l%& in errurg that I throw myself inbe the
snbrase of doubbt lmsbead of brubth, Thue, I have
graduplly become a proselyte of the Academy ag one
af the blg ovowd, ag bhe very last of this hwnble o
flogks I do not believe in my faoultlem, do nob mﬁfiwm e
anything, and doubd every smingle thing: the slngle |
exoepbion of what I belleve ig o escrileme Lo doubds 7B

Dre Mosslplas recorded his inderview with Miss Young after
the clegss She desoribed whab happened:

 Interviewer: When you confrented them with the
mabarlel on Pebrarch; what wae thelr reasblon?

Teschers Thelr Inltial vesotlion wag one of having
no ides of vhat they should do. They were puzmled,
bub mod wveally curlous enough to read ity They Just
wanted to turn thelr backs on 1ts They looked ab
ity + sond saldr "Well, what ave we muyp&&@ﬁ Bo doTv
To which I veplied; Yenything you wanb:® &0 they
iocked abt 1t sgaln end seid, "We don't have any diregs .
tlong, we cantt go oni® I aald, "We ave not to give
you directblons: now what will you do with this
material?™ And so they sbtarted to peed it slowly
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and looked mraum& the room, and they sald, "Well,
what kind of gquesbtions do you wanb us to answery¥

and I sald, "I have no guestions for you to answer,
Just tell me whal does this make you think? You
¥nows » «what ideas do you get when you read thieg?

» » #Write anything you want on this paper, uake any
kind of notablons, 3&&3 anybhing that comes to your
mind ag you vead 1t." 3o then they sbtarted very
diligently writing down questions that eame to their
pinda, a8 they read the dittoed material, “Whoe is
this men? "Ig L1t a women. « .perhape,® “When was
Bhiz written?® *What year or what cenburxy®® ¥To whonm
wag he weiting?® "Was 1t a close Friend?™ ®Or waes it
gomeone he hadntt seen in a long timet®" %Why was he
writing this?® "What was he disburbed aboubti™ (They
thought he was disturbed about the letber.) "ihere
wos he when this was written?™ "Where dld this teke
place?? The shtatement menbione something sbout a
balief in Gode.obhen 1t suet have been in such and
%gghha senbury.s They took 1itble words oub of this
WAGHe + » %

Interviewer: You mean they were gearching for tuea?

Teachert Thatts right, they were looking for ocues.
Fartioularly ip the hepimming where the author ssid
"You mamlce an orator of mes » " Who eould be all of
these things? The sxcerpt talks about love and they
wondered how this fithed in. » «Alber ten minubes of
individual consentration on the material, I let thenm
work in groups of five, They were 8o oxolted. «
they wented to see what the other people in thelr
group had asked snd they wers %ﬁxgriamd %h@t ﬁhﬁy
asked the same things. 5o then bhey -
they would melte up a lengthy list of q&@%ﬁl@nﬁm -

By thils time. . »they were Laling 1% apart almost

word by words « o o« Then I had o list of these questions
on the bomyd so ﬁhﬁy gould see gimilarities in curise
8ity among the members of the olags. Then as they

lafts they were Just really med. They seid, *"You'yre

not falrs This len't felrs Touw mean you're not

solng bo bell us who 1T 1s?® And I said, "np.»

They were reslly just begzing me. ”Wﬂily just tell

wigs We canth go until we know,® I saldy "I think you
oan leave withoubt knowing. Do you have to know everys
thing?® And they decided that bhey had to know every
thing snd at this point I suggested that they go to

the reserve ghall in the libraxy. There were msberials
marked off in these books, where they could perbaps

do mome vreading to dlscover who would write 1lilke this, « .
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and at thisg polint I sald, "Yes, it wans the Renalse
gance.* They had some books at home they wenbed

o vead en the Renalssances They wanted to know whab
books wonld be releovant., MNany of them, on thelr oun,
went to the library. I 4idn*t neke this a definite
asplipnment, 1 wanbted to see jJjust how cuprious they
would be and I found out that almost all of bhe books
wore sheoked oub, that neny of the sbudents wore
asking the librerian abont the identity of the author,
When they saw me in the hall the next moming, they
mald, "Ah, we decided we know who it le; you're not
go smart, you Epowi® %9 ,

Magslaelas polnbe oul four sisnificent resulbs of such an
approach,.

1) Inmtuitive thinking, eppropristely sncoursged,
pan be stioalabed by the nse of original sources.

2} Btudents can use cues as springbosrds in ecoming
to thelr own plausible explanablons.,

3} Students oveate sysbens of categories and inbtelw
lectual abtteok which change ag new factors ave
brought to beay on the situabion,

&) dtudents are capsble of finding cerbaln prineiples
underlying higtorioal sources, 80

Even mpore important, howevey, ig the fact that this case i 8
parfeet evample of a combination of Dewey and Brunsrts teche
nigues or systens. Nearly 211 of Deweyts Cive steps of refleow
tive thinking are found ln the achblon which the students pare
tisipabed in, Purthermore, discovery as Bruner explalnse 1ty
ia baslo to the evenbts which unlfolded in the slassroosm. A
oareful analysis of the interview will help to point out
thege procedures. .
Pre-reflecbive sbace: Confrontation of a problem w
"Wall, what are we pupposed to de?™ The gbudeunbs
are confronbsd with a problem when they reallize
that they don't know what to dos They have been
given somebhing thabt has to do with school, bubt,
unlike other mchoel situvatlons which they have

experienced, here they have not been told what to
doe They were perplexed.
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Suggestlons: ¥And so they started to resad it slowlyss«®
They oonsulted the date, 8ince the ditteoed sheetd
ig the only date the gtudeunts have Yo determine
what to do, they begin to read Lt Diveoblions
ware not given, bub, hased on past experiences,
they realized that they must desl with whatever
Phere 1w bu deal with, It ia the only thing (dats)
that may acsoount Por the pecullsribties of the
situatlon.

Tatellestualizatlons "8o Chen they sterted very dilie
gently writineg down questions that oame to their
- pinds, » + "Who was this man™ YIg it a woman’®®
This staze, sccording to Dewey, enballe “chenging
the diffiwuiby or perplexity inbto a problem to be
solved.® 8l By formulsbing quesbions sbout the
matorial, the students change the maberial into a
form which they can work withe

Hypotheslsy Guiding Ides: There 18 no evidence of
this gbep In the recorded inberview with Miss Youug.
Avcording to Dewey thisg ghep ls the "use of one
auggestion alftar sunother as o leading hypothegls
to indtliate and guide observalblon and other operaw
tions in bhe collection of Tactual maberial.® 82
Perhaps thiz etep would be more obviens to the
reader 1 the class session 1tself had been taped
and re-written in print, The only evidence that
this step took plane lg in Miss Young*s guobe,
"Yem, it wag the Renalssance.® which implies
that the different sbudents followed the provess
degoribed above, coming to a definite hypothoais
that the letber cones from the pericd of the
Benalsganoe, o N

" Reasoning: PYAnd they declded that they had to know

averything and et this point I suggested that they
go Bo the regerve shelf in the librayy.® This
ghep ilnvelves the hypothesls ag relevant to the
problen ps postible, a "mental elaborabion ¢f the
sugegestion.t 83 Consulbing outalde sources to
slaborate thelr suggestion would be reamgoning.

Testing the Hypothesls: "4Ah, we declided we know who
it lsy youlre not mo smart, you knowi!¥ This sghep
ingludes verlifying one's conclusions, If the sons
eluglon whieh the studente ceme Bo was arrived ab
through the students’ own resesrch of thelr suge
F@ﬁ%ﬁﬁﬂ$? this would be the proof or verificatlon
of the suspestionag,




Bruner delines discovery aé a'pxﬁaaﬁﬁ whioh gﬁwwmiﬁﬁ the
shudent to put things together for himself¥  The students
in Mles Young's clags cerbalnly W@ww engaged in pubbing things
togebher Tor themselvegw-they had to put togebher what thelr

role was as well as what to do with thelr role.

PBruner and Dewey szree that one h&ﬁ to plece o workable foym

on & Aiffienlty in order to desl with it and solve its This

ie apparent in Dewey's second sbep in reflective thinking,
intellectualizablon, as well asz in Druner's basis @ﬁfimiﬁiﬁm

of the preocess of dlgcovery. Within the Iremewsrk of Rruﬂﬁr*&
definition, Miss Young's students awa‘invmlvmﬁ'in‘jmﬁﬁ sush a
Prooegg--a Drocess of recasting a &&ffﬂamﬁbyﬁ a problen

(what to do with the ditboed wh&@t) inte a form that 1s hﬁlﬁ%hl%

{reading the letter and trying to see whalt its slznificance L8},

Pmrihammﬂyﬁg the sbu&@nh& w&n& aboutb wmrkimg the form in whigh
they eventually pleced thelr problem in an intuibive way,
Iﬁﬁu&ﬁiv& thimk&mg,'a@@ér&ing to Bruner, ls &wmﬁmﬁiﬁw ®olavsible
Wk bentabtive Tormulablons without going %hr@mgh &ﬁf&gt analys
Bicel sheps, 4ﬁh@ guccess of whi&@?'i@ﬂﬁ@ mm'@h@ f&mii%ﬁwi@y

of the thinker with the domsin of knowledge involveds®  The
quentions which the students asked and th@ hunches @hi@h they
had about the Nensissance seem to have b@ﬁm,mrmiv%ﬁ %u}imtmim

tively, not snalybleally, one shep at o tinme,



Mmﬂwialaﬁ, in conjunetion with Jack Zevin, demonstrabes
anobher example of the applicetion of bobth Dewey and Emum%r'w'
@pyr@&mh@& in an article “T&aahigg Soelal Studies Throush
miﬂ@avary“”in;ﬁgﬁgﬁk,ggggﬁgégﬁgﬁl Ite similarity to the prow
cedlng éx&mpl@ is quite enlighbening. One major difference

o look for ls the mumber of eues glven by the teachers

This educational experiment wes conducted in a public high
sehoel in Chicago throughout a fﬁll asoadenic year. The aln
of the experiment wos to @xplmrm'ﬁhé possibilities of using
the discovery moethod in teashing historys There were %&w%&v
@mmﬁﬁiamﬂ with which the experiment was primardly Q@ﬂ@&?ﬁ%ﬂizi
1) "™bo what extent arve high school sophomores with an above
av%r&gé ability capeble of dlscovery®; 2} Yhow can hishborissl
m&ﬁ@xiaim /Briginel sourcsg/ be pr@ﬁ@ﬁﬁéﬁ in such e way that

while some oues will be offered, the sbery will not be glven

away end the sbtudents will sbtudy ludependently®™; emd 3) “to

what exbant do gbtyle and m&tgaﬁ of digeovery operete ap notle
B

vabing deviess 1n learning.? These three asyees sre of vital

soncern o Bruner.

The nain emphasis in the project, which included 35 lifbeenw
vear-oldss wae on the use of histerlcal documents in developing
the students® ability to discover and ewxplalin thelr polibicael

and soclel environment
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The olage proceduyre ineluded bthe introduction every two weels
or so of a new &iﬁawvnry unit. Thig introduectlon wes made
by giving epch sbtudent historical doouments, the owigln,
reference and author @f'whimm ware deleted., The students®

Jé%fW&ﬁ to put topether the missing informsblon,

Hazelalos and Zevin point ond that the pole of the lnstructor
in sueh 2 slbusblion s ag o nwmméiwmm%va agent who insblsabes
and shallenges the students and mﬁﬁ@?@ﬂ@& ﬁmﬁ@umﬁi@nsgg This
iw simllar to Drunerts concept of the role of the beacher in

tha *hypothebleal node.®

he oowaubhors give o debtelled outline of one of the units,

The sbudents were given ben brisf poens to read., Then they

were ennouraged bo discover the sultural contexbt oub of which

thepe poens vosalbly could heve emergeds Thelr problsem wab

e snploy the historiesl method.

A& mample of the ten poems glven to the students ingludes

R 4
My Thought burn to the Ancient Capitol
long life and peasse during your relsn
g ﬁ‘lﬂ@ﬁ”ﬁ@ e

, e _
The begirmuing of all art
A song when plentlng a vrice field
in the counbry's innogt paprbts
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3
On the temple bell
Resbing, sleeping,
a firefliy.

U
Snow yet remalning
 'The mountaln glopes are hagye
It is evening, 89
The olass sessions, wnllke Messialasn' preceding example, weve
taped and oertein key parts will be ineluded in the following:
Pirvet Day

"Teacher: Fleage read this. (five ninutes of silence) Well,
n&wa1@Vwaﬂma finished? What do you think of the

o T UWhat are these?
igd i} Thiaz sust bo & colleotion of poems,
Tengher:  Why?
Thms Besgume each of these little pleces ig & verse.

Some rhyme.
Gegrge: Bubt they're go vague. What sre we supposed te do

with them?
Teacher: Whatever you llke. Are they really vague?
Gwen § L don*t think so. Some of the poema are very inteyw

, %@ﬁim&, waybe diffioult to interpret; but interssting.

Bylvias Yoy I think we can find clues 1f we tiry.

Goorgm: Cluen for what? 411 this ip still wvegue.

Bill 8«3  Yen, whal ave we supposed to £ind oub? What do
thess pean? Where are they from? Who wrobte then?
When wore bhey writbent?

Teachers ALl of you should be able to supply y@ur oW AURWerS
te these gquestions. Who would like to seke bhe

| fivet abbenmpt? (a moment of silenes)

Carolyn:  Well, theyYre ell poems, mo they must have besn
wplbben by a poeb,

Bill 8.3 That's some helpl How do you know they're net all
written by one and the cage poet? They all look
the seme o ne, sawe thres lines, sane abyla, all

! ghort and vague,

Carolyny  Bubt they'Yre different, They'rve on different subjects
and they give different feelings. IFach one glves ne

_ a different feeling.

Bill Be: Doeg that nmean they can't be by one p@a% @%@?ﬁ&&iﬁg

himself on diff@r@n% subjects?
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I have a different ldea, Maybe thess poemns are all

by diffevent poeste, bub may seem to be the same baw

couse of the sbyle. What I mean 1w thabt maybe

thege apve the usual Rind of posn for this counbry.

Ory 1t eould Just be the style of a partioculay poeb.

I think this 18 geblivg us nowhers. Lebts feorgest

ghout the poet and btyvy to find out whers i%%as Dron.

But bhess poens ere t0o vazne,

Hetre haok to thal asaine.

Well, does everyone axree with thig, or van someons

offer advies or evidense to help us oub? Where ave

these from? '

They are frow Burape hecause san emperor is mentloned,

and lords are alse mentioned o oouple of Blimes,

This mesmns bthere must heve been an subocracy in

thie country, Nany countries of Bureope had monsroehs

and lords

At one time almopt every Buropesn counbyy had this

kind of govermment, Maybe these posms apre from

Rusale, Husels had an emperor ana noebles runming

it for o long time,

I think that thils isg from “rance oy Gormany or

Aungtrls durving the Kiddle Aces, beoause the lords
geem to be very powerful; they are able to conmand
sevelry men and to own larege halls. Maybe the

apparor referred to ig Charlenasne,

I think you'ye on the wrong track, This is no

Auropean set of poens, tertaeinly nobt Aunericsr

Wy ;y? :

Well, you're missing 2 lot of lmportant. parte of

the poeng that seenm not to be Buropean ab all.

What aboul the mentlion of s tepple? Blnse when

are nedlevel churches called temples? And whab

about the referense bto rice in one of the poens?

Rive wann®t one of the Duropean's nain dighes, ab

least ap for sz I know.

Hice ls fvom the Orlent, from Chine. The Chinese

aat lobs of vice., The peens mist be breanslated

from Chinese, : ‘ .

They could alge be from Japen or Indis. IYve prasd

gonewherae that these two counbries produse and eab

rilee ag thelr main dish,

T resd that Southeast Asla gwmﬂumﬁm a Lot of rioes

Viebaon exports rlce and eabs some of Lk : }
I hove o suggestion, but not of snother counbeys

I think we should byy bo get the seaning and megsage

of saoh poem and then [ind out where they¥re Trome

Letts gbart with poenm 1 and work down. 90
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The co-authors poind out that the studenta apent the first

dey sngased in both orienting themselves to the materlial as
well as btrying bo organize the material iltself In some way.

In obher m@?&w, here; acsording to Bruner, they are engaped

in trying to find a form to place on the problen which will
enable them to golve itewi,e.; to discover who wrote the poems,
what ﬁhﬁ&w'gﬁﬂgw&phi@al location i3, what period they were

and what thelr significance is, Apcording to

writben in,
Dewey, they ave trying to see where thelr tentative under=
gbanding of the situstion will take them, Therefore, they
would be partiecipeting in step two of refleotive thinking,

Partial proceedings of the second dey of c¢lase: (The clasw
ls dealing with the lest sugeestion of Helene on the preceding
days )

"Helenes This poem (number B8} il written by a Buddhist or
& Hindu because it containg a belief in rebirth,

48 Taxr as I know, only those two relliglons heoach
this bellef.

George: I think 1t ls eslled reinvarnation. That neans that
you sre born sgeln and ageln indoe new bodies or
forne, although your soul remsing the sabpe,

Helens: Well; I think this poen iz a Buddhist op Hinda poen
heoause the poet beliesves this idea. He wanbs to be
born agaln ag a pine tree on a hilltop so he can
enjoy besublful moonlit nighte, Does snyone sgree?

Mary s I don*ts How we have a batter ildea of where these
poens are from. They have to be from the Orient,
snd they have to be from a country with Buddhiste
or Hindus living in i%. They cen't be from any=
where elae, ' ‘

Gwen s Yoo, and snecording to the ninth poem, these wounld

: have to be from & counbry in which great lords are
importent people. The ninth poem repeats the fourth
poen, and the great lord ieg seid to own & hall., This
magt be lLike s castle,
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The lord sgeemg to have soldiers or cavelry working

for him, Then the poem changes snd tells of a

gtorm wind of the fall,

Maybe bhe poet is trying to tell us in a roundabout

way that a way or a flght is brewing. Thatts why

the vavalyy 19 reporting to the lowrd. I dont't

think his poem is pescelul like the others at all,

Ib's & poem bhat tells us of btroubles in the counbry.
Paople were Tighting each other snd each great lopd
probably hed soldiers working for hims

That's called s feudallistice sysbems These poens

have to be from o feudsligtio sountry. We have to

find out whioch GviantmE gountrieg were feudaligticee

or sblll are. ,

That might be a help. Find out which Ovientel

oountriss had feuding soclebies and feoudal lovds,

I arreo about the wars bubt I dontt think your suge
gestlon will help because all those Teudsl societles

ugsed B0 have 1litile wars,

Like BEngland during bthe War of the Roses and Franoe
during the tenth and eleventh cenburies?¥

I think you ave right, Yeu have slgo missed somew

thing impoybant. If there are great lords in bhis
oountry, thera avre most likely other lords, lesser :
ones, in the setup as wells This sounds very close }
bo foudalism, Ususlly, however, feudalism ig a 1
gystem of many powsrful noblee and a wenlk King. |
Well, thig fits prebby well, We definitely know
that the lords of this counbry are powsyrful, armed,
and have castles of some kind, while bhe %mmawar

lg spoken of ag belng in his anolent capltols It
geemy To me that he'a oub of the pleture.

Put we can't reslly tell that for suré.

Well, st leasgt we know that the nobility is powerful,
and 1f that®sz true, then the emperor nust have that
nuch less power or pay-so on everything.

Good polnt. Now what about a volunbeer for bthe

lagl poen,

The last one ls aboub o lezy peasent, T guess 1ty
g kind of joke becouse the peasant ls baking a nap
while the wabter washes his rice, which I guess is

in some moyd of sack henging in the wabter. BSayt
That's preblty olever

fome people, ineluding the poet, must have thought
peasents were simple~minded, and the poet is ghowling
that 1t isn't so, bepnuse hersts a peasant who gen
gel his work done and sleep at bthe zane bime.
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Bernard: By bthe way, I think this poem and the second one
about the rice prove that rice is very luportant
in the life of the people of this ocounbtrys, and it
also shows that these two poems are by different
paoplas

Meayy s Why do you say that? We decided before theb we
souldntt be sure of thels ,

Bernard:  Well, in the second poen those who plant the rice
are praiged and in the last poem pessents are mede
fun of «

Kowens  That eould sbill be that same poet in a different

' place or mood.* 91

This class sesgslon is spent in o debtmiled eyamination of the
&mﬁivﬁ&u&l posmge The students axplore all the @éﬁﬁib&@ oues
which &kriﬁé thems They exhaust one sres and with the &Qﬂ&l&ﬁ
3mﬁm thet they have of thab araa; they precesd Lo anobher
 which would have been impossible to reach without the prow
ceding &ﬁ&pg, The students use thelyr own backelog of iﬁfawmam
tion &n&,a@ﬁly it to the problem whenever appropriabe, This
rwmimﬁﬁ.mﬁ of Dewey and Brumer, both of whom sbress the
importancs af.familia%iﬁy in belng &bl@ bo think imﬁuiﬁivﬁly
{ Bruner) and in b@ing_abi& o particlipate in the step of
intellectualization (Dewey), ‘ |

Gn the third day,; the following disoussion ﬁ@mk place

vagehers Now that youlwe ahalywmed sll of bhe poems, where
do you think they're from?

Gaorgss Hetve ruled out the Wesb, and this has to be from

. countries under the influence of Puddhism and

Hinduism, the only religlons preaching relncarnae
tlon,

Eddle: Thet limits our sholce o tnﬂiﬁ, Chiue or Japal.

Blleens Or Houbheast Asis. The gquestion lg which one?
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It pesms ap though each of these plates Tille the
bills 411 are countries that are literate, reliw
glous, feudelisgblo at one bime or anothepr, and
dapsndent on riee for s main part of @mgir Aoty
Well, waib o minube, Now Ghet I think of 1%, Chins
may not be a good choloe, Ib doesn't Cit in with
what we've baan paying aboub thess poems, Ohine
nad a very pmwawﬁuE'amg%wwr»who ruled Lhrough a
plvil seprvice, As far as [ Xnow there was no
nobility in Chine exoept far tha mmp@w@r'& nousshold,
But wasn't there an ssrllier perisnd in Chinese
higbory in whilch feudallsm was the form of government?
Well, alt lesst we can eliminate most of Chingse
hiasbory. ,
I think itts Indis. OGreat Lord conld be a bLranse
lation for Maharaja, bubt I'm nob sure 1f Indis kmﬁ
enperora, Bid 1b7
You pan find oub, sentt y@u?
Oh plesss bell ws where 1t's from. I cantt walbd
sxy longers
Awh why should Y when you can £ind out for yourself?
Inegn®t someons have sny helpful suggestions?
I bhink 4t%g from Indlia, too. The mention of rioe,
temples, peasents, and the rellglous tone of wavwral
of the poems neke me think of Indis.
Bubk what youtve said cowld apply Po almost all %f
Agla, India and the FHagt,
I think we ven rule oub Chine alltogebther h@@&uﬁ& b
remenber resding thet Buddhism and the ides of
reblrth were introduced Iinto China afber China
already hed s aysbten of shaolube emperors whe ruled
through a oivil service, snd I think there wers ne
wvoweriul nobles.
If all of bhat iz porrest, then China is ruled @u@,
but bhat eblll leavep Japan., Indls snd Southesst Aslsa.
These poems pust he fron g mounteinous country
%wwmuw@ of the mention of wountaine in geveral of
Fiem
N@wbuavﬁ Indis is very mountainous, =20 are parbs o nf
Bouthesst Asla and all of Japan ls thal way, :
VMeaybe 1b%s Japan, Up uwnbil very recenbly, Japan was
a feudsal country with lords, barons, and socldiers
salled Bapeural, ineluding a wery shy, wesk emperor,
It lg also a Buddhist countyy filled with anclent
benples and preachers of W@ligimn* Japan sounds
like & very gond sholce,
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BIll 842 It eould etill be Northern Indla or Seuthesast Asis
gometlue BEo.

Barnard: I bolieve there were eupercrs in Indle rvabther
r%aamﬁ¢y, salled Mongols or somebthing like bthab.

Eayent What aboul the sbtyle of the poemsm. They peem
protby unusual, Haybe we can chebk into this by
looking st senmple poens from all over Asia unbil
wer hit on the same type. Haybe thet will help us
find e definite answer.® 92

Here, the students are partloipating in both the third snd
fourth of Dewey's Flve Stepe of Reflective Thinking. They ave
1) uelng an hypothesis~=1.6., that the poems ape from the
Orienbw-=te gulde ﬁh&ir obgervadblong and the wwlleotlon of
faotual daba, and 2} they elaborate upon the sugrestlion as
they go along., In a&diﬁiam, inference, hunshes and inbulblon,
all part of Bruner's concept of the processs of dlseovery sve
in play. @ﬁiﬁ‘iﬁ an exesllent example of how dhe theorles

of both men can fuse inte a complementary patbern of Inductive
thinking

The conelugion of the fourth doy included the followlng:

ORITL Wey Steve, Tim and Karen: gg have final proofs We found

Lt

Eorent We oheoked thege poens againet Indlan, Chinese,
Japenese and any other Opriental types of poems wWe
sould find, and we found thet this %@pe of poen 18
Japanese only snd is called a hatkus*® 93

Phis iz the lest ztoge in the process of velfleotive thinkingew
lews, the students have verified thelr hypothegis: the acbusl
remilbs sorroborate the btheoreticael resulbs. The problem i

Bolyvéid .



BoTss

, Ywonard W, tmﬁwmmmmg “Discovery and Ingulry in
C Himbory and th@ Boolal BSelences® High Poimbs, XLVIX
(ﬁﬁmu&wyy 19651y ve Ba

‘ @mﬁm undt is titled "Responses Ho L@@mumi@ gollapss:
The Gyeat Depression of the 1930tg.w The readings includes

Inbroduchlon
Part I - The Nabure of the Depreansion
be  Smmshup - Willlen B« leushbenberg
By The World-Wide Watuye of the Depression - Boberd
Palmer with Joaol Collon
@0y Depression in Debrolt from “Whew Detwoitts Oub of
Geay® by Helen Hall
De Bong of Trouble » "DBeang, Beocen end Cyevy® from
dnerisan Pelkeonge Yo Probesh, edited by John Gresmway
By Bbabisblosg » Conpiled by aubhar from Historleal
- Btatlistlos of bthe United Slates
Port III - Deading with the Depression in the Unibed dbates
4s  Expoerpbs from Addrvess of President Heover at o dinner
of the Indlens Republicen Bditorial Assoclablon,
June 1% 1931
Bs The Parbies’ Btand
Os The Jondidatos Speak - Rooseveld and Hoover
De  Prom the Sosisllet W&a?f@wmﬂ 1932 ,
Be The Townmend Flan » Dps Prancls B Town
Pe End Poverty in Californls - {(BPIC) = ﬁ@@@ﬁ ﬁiﬁ%l&i%
Gs Shave the Wealbh and Bvery Men o Eing - Huey P Long
He Droerpbs Prom the Badlo Addvess of the ﬁ@vwmmm&
Father dharliss B Coushling June 19, 1936
Is Union Parbty Flabfomm of 1936
Js Repulbs « Presidential Wlisotions of 1932, 1936, 19&& -
Gompiled by swbhoy
Ks Hew Deal Leglelablon
Bdwazd By Merwill and Van R Heluey “l%%g@%&%ﬁ B ﬁm@m@miﬁ
Gollapae: The Great Depresaion of the ﬁﬁ!*m@ sited by
Hdwin Peubony ! in
Bahools [New .
Doy ??W&ﬂf?ﬁ@

. 3$¢mﬁkﬁ&w,us Helendon, Gpeial o
sbion  (Wew Yo mﬁsﬁmim G0y 1




Xmaluﬁ@ﬁ in this cetegory ares ;

B Semuel Ps MeCubehlny *The wh$%$$ @mﬁ Fhiloaoy
Problens Approseh,? _@%& Probl ‘,
_,ﬁ,_g@ @ﬁ§ &@@M@@ Lu wﬁ%

he miah&mﬁ Groug and leaglle éamﬁmy, Ay '*;%;*
Demoorasy (Mew Tovi: Oxford UniVersit

ns  Richerd Groas wmﬁ wﬁﬁ“ imk 7o Boloneld, "Preblen-Solving
Apprageh®  Phi D sty XEXTX (Maveh, 1988),
wps SBL-2ET,

ds Theodore Kalbsounien, "Froblen-Solving in the Goolsl
gbudies” Fdusation, LUXXVI Qﬁahwuﬁwyg 19663, pps 0342,

Eod

“Byren Gy Vassiales asod ¢, Benjemin Cow, "HLabory
and Beflective Thinking,® Jruolel Lg in Tespuhine ind
8 s oy Bhirley mm&*w (inglowsed CLLTTN, ow Jevseys
A %1?.@ Tnse o 1%‘&@)§ e 1.%@ ‘

&?ﬂij Fembon, "Historr in the New Booial &ﬁ%&i@ﬁ"
ol Hdussbion, XXX {(May, 1966), ps 325

?mmgzcmm il ﬁ%‘?§ Pa B2

David %ﬁmiﬂ@ 7f“‘,J
Sehools  (Ird Bds:



18 Ibid,
Yig., p 152,
20 Ihids
2LIbid,
Eﬁg@&ﬁwa Ps 1534

- mwmmmiwmwmg,agﬁg-‘l;gﬂw
Vintage Booke, 1960}, D

s
tions for Bhe ]

wﬁm:”m ﬁ%gﬁ

Eg’ﬂfﬁ"”iﬁ.ﬂﬁ"iﬁ‘g o dey 1 uy B Il

dgﬁ%ah&rﬁ Byav g ”Eimﬁ@mvrmﬁ mimmqv%mya

hepst Projout,®

Revort on ths A
@%wﬁiw@a Da Hbby

%m

mm& ¢ DDe Ahlbls,
3'3“ ide s bs BAG,

NI eTEN00, LONEOL ¢ 3 a%l.‘ﬁawmﬂ‘”
(Palo Albe, Qalifae ﬁﬁx-%g 9ﬂm@$m&m sl 0oy

8l




a6

Bdwin Mmm mﬁ John Goed, Gw .. e e
gt the Cenbors Loy Soel ualon, z@;ﬁm@mg&m %@ (onference
Poy Fergomiel of % o8 Office of Eduosablon .

prboulug ta&y wmm%@wﬂ in Buglish and Soolal Studles.,

?i%%ﬁ%ﬁ&g Phin g 1968, iPik%&%uwshg Past Coops Rensareh
Proleelt §F m@%l@ 1968)s pe 594

p TR

‘5_

Bruide,s ppe 59460,

gﬁgh%ﬁ ¥ @i e ﬁ@w
3;%

'«a %W:v‘h ‘i:w} %133.& ; i
ol Bhates tffiw@ of ?ﬁm&%m&@m, De 63¢

%l%ggﬁiﬁ e Bl

&dggﬁﬁg& e ﬁﬁwﬁﬁa
*inoneld W 0liver, Repor

the (onference for Persomnel of |
Haucablon, ps 70

Migorendon, ops glles Pe B72,
"‘*'#'5%33,,5,*%*3:*_5, ope glles Pe 7ia

Y.

Blla s Lepperts Uatverslby of 11
the Conference for Persomnel of
E&mmmm Pe 764

tldinalm, RBeoord Yo
¢ Stabes Orfice of




Q5Wi“3i&m medetow, YA History snd Soclal Studles fmm
the Puture,® Repord to the Toard of Bdwsabion of the Qity
pf New York, Drooklyn, Ne Yep Pall 1965  {Brooklyn, Nx ?gs
Board of Fﬁucm&ﬁmm of the Gﬂ@y af New Eﬁﬂkﬁ 1@ﬁ$)ﬁ Pe e

ﬁﬂght@ﬂg Poe =3
61

KA

Bryon G. Nasslales, YPeaching Hisbory as km&mﬁwyﬁ
van ir ﬁm*,=‘ﬁ phory, od, Shirley Ingle, XULIV
B aonsl Uotnell fopr the Soolal Studlen

”ﬁ@%W%m&&ﬂ thage, *Rdueation and Changa,”
l»u~“m@zﬁ LXITY i&gw@lg 1@@;3@ Pe VPTn

“?ib N




a7

'?ﬁibiﬁﬁﬁ ps G5
77 mds
?ﬂihﬁﬁa@ Pu 646

Foichtla

?g&;{%‘é}w&@* % ‘ :@}:‘)* 6:&6‘!'»!61%? &

B0y s o
fhldes pw 620,

i

) L yohn ?WWﬁﬁil“ﬁQ@l@@%ivm Thinking,® Desobing bhe How
B9 bk o

anlal Studies, pps 119120,

8. . .. ;
TTIbidey pe 119
g

Zyon Deweys ope Bllvs Phe 182123,

Yiyerome Bruner, “The Aet of Dlsnovery,”

o _ , Fenghlng
She New Social Studies, pe 125, -

L5 S— o s e b
ﬁﬁfuﬁﬂﬁﬁ LLogens of SUURBCLDE, De

 “Peschling Sooial
bion, BXVIII

AR

1 B

ﬁﬂ%ﬁﬂwg@ Mepslalos sud Jaok Zev

i 38,
pe 30k, | o
Be 3085
pe 304,

P rbides pe 3874



a8
Part 1I
Introdustion

With few excepbions, the orientstion of the history survionlum
of the Relorn movement at the presend time la unsuitable to

its gonls. One of the major goals of Jewlsh educatlon is the
parp@tmaﬁiém\af the People xﬁxaali the diseipline of hisbory,
a8 poinbed out earlier; can be one of the moet effective means

of seouring that perpetuation,

Since there is a atrong emphasis on hisbory in the Reform
ﬁﬂﬁ%&ﬁﬂlﬁ%ﬁnWh&ﬁ i the problem? The problem lieg in the
mppwmmgm’%y_wmiwn higbory le studied: Asg it presently stends,
ﬁﬁm&aﬁﬁﬁg at bemt, may be able ﬁ@'pwaawmva Judaism based on
the kmawi@dgm and historicael mriamt&t&en %h@? are reselving ‘
in religlous school. Self-pevpstuation, however, is another
mebber. If Jewish edusators wish to increase the posgibility
of the self-pérpsbuation of the Jewlsh eommunity, they would
be wise to note what the orientation of the history progrem

ie and w%a# would be more effective.

1t must be polubed out bhat a wholesale change or yevision in
any gma:mwﬁﬁg although perhaps desirable, 1s not the Iinmediate
mimAhar@g' Insbteandy the purpose ig to point up sonme impwwﬁmﬁt
deficlencies and to melke some suggestions that would h@ip
inprove ﬁhﬁ gituation. —
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In the first placey the hish@ry paberlals presently sdvocated
in the eurrioulun of the (ommission on Jewish Edusatlion of the

HaheHaCw and the CuleABs are btextbooks, The disadvenbtases of

suoh beyxbs wers disousged earlier and do not need bo be rellerated

here, FEven more impordant, however, la that the orienbtation
of most of these texbtbooks ls a chronologionl appr@a@hﬁl

& shronological approsch which entaile the gbtudy of the past
for its own soke mey further the alm of selfwpresgervabtion bub

pertainly net gelf-parpethation.

Thig is whepre the ldesms of Dewey and Fruner osn be of helps
Pecause Bhe progesses of refleotive thinking and discovery
1@&%&1&@*@%@@&@%@@ the student to deal with provlens and ﬁﬁ%
with faote, agvﬁm@% the chronologlesl approsch, the study of
hisbory within the framework of these two approschesn i$
desireble., Beosuse both reflective thinking and discovery
learning enable the gtudent not only to wnderstand the ssuse
end affset relabtlonghips of the past, but also to trensfey
thelr saienifiecence to the fubture, these twoe nethods should be

gtudied and put te effesetive use in ordey to further sur coalg,

The semple currienlum in this thesis is devised for seniox
high eschool abtudents, The units were chozen for a gpenific
resson related teo the goal of gself-perpetuation stated origine
ally in the introduetion. It was pointed oub that for the

suseessful pevpetugtion of a socleby, it iz not enough merely
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o tranenlit the knowledge of one renerablon te that of the
following generation, Bocause perpebustlon in this sense
neans depllng with the changes and newmess of the fubure, |
perpedustion ceunot be achieved through the sbtudy of the past
alone, Study of the pest must Le in terms of the abtudy of
chongeg sand the csuses and effects widerlylug those changeds
This sense of understending of ®he past, Brumer pointa outb,
can then be transferred Lo the fubure. This means that the
gbudent cen profib from and utilize hig undevetending of the

pogt when dealing with the present and fubures.

Change 1s an lpherent pert of Reform Judeism. Judalsm has

perpetusted ltsell by adopbting the principles of living vg s

Jew bo the poseibllitles prewent in esch new hilgtorieal situsw

tions Such appllention regquires s knowledge of bthe varlety and

pomplexity of similar adapbations. One alm of the Refomm
religlous school system lg to prepare lts students for sobive
sadult perticlipeblion in the Jewish tommunity. If 1% Ls %@ be
'Suﬁﬁﬁﬂﬁfulg.ﬂﬂﬁ 1t the sbudenbs ag fubure members of the adulb
oopnunlty are able fo neot the need of on-golng shange, they
muet undersband the chenges that heve gone on in the papb=-nob
as isoleted insidents in the higtory of the Jewlsh vellgion,

bubt a8 o part of the whole which thay nuet conblnues
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One ares that has been of vibtel conscern in the growth of Reform
Judalism hewp been Lte chengling poslition on ritual and obserw
vante, This srea, like moany others, il not Just an ares of
soncern for Ghe past, bub 1t 48 becoming more and more apparent
thet this igsue is sblll very nmuch alive today and will cone
Cbinuve o he in bthe future, As adult Reforn Jaws, the sbtudents
of teday will be faced with declsions, both personal and
ingbitutional, concerning Jewish obgervance and ritual, An
underatanding of the changes of the past In this ares will

haly our gtudenbs Lo umderstand the basic problems and phenow
mewns with whieh they are dealing and, thorelfore, bto nake

fubure declisions, The following unit iz designed to enable

them to aocguire bthis underetending,

Baeh unit 18 o pelf-pontolned entity snd sould be @mpmmﬁ@&

to imﬂi&ﬁa b@%h greaber poope and depth, Howovery, bthe wrliey
foels that the sample leeseons which follew will give the
reader n conprehensive ploture of how the theorles of Dewey
end Bruner som- contrlibute to the tesk of edusabing studenbts Ain

Reforn velislous sohoolse,




Chapter I - Unit of Instruction on the Sabbath

The focus of this peybleunlar wnit is the Sabbath, n prineyy
exandle of the general problem menbtloned before; nenely, in
what meaningful way todsy ocan the basic values of Reform

Judslian be expresased through vitual?

The aim of bthisz legson ig to arousme sn awareness in the gtudent
af the nead to interprat the meaning snd obpervancs of Subbath
for himeself, in his own world, ag it has been done by sud in

prasadine ares,

Ta begin, the sbudent nust become aware of some of bthe 4irPie
gulbles which the btwenbleth-century Jew faces in following

the traditional Forms of Sebbath observence as well as the
difficulty of avylving at forme of obgervance which are meaning-
ful for him today. A% moblvation, ¥the studente will ssch he
glven a copy of the following dogument to read:

« » ohhalt Sabbeth and holy days which ought Yo be
dedicated bo the 1life of the gplribt are salzo used aw
buginess days, and thereby these days miss thelry pup-
pose albogethers To be sure, some people vieit
reliclous gervices for one hour during the novning,
but bthen hurry inte thelr stoyes and offlees and
attend to thelr business., Throughbut the week Life

ig like a wild and respbtlesz Hanbalyorie + » »

Here in Anerica, where there are unilimlited svenues for
sdvancement, 1t 18 possible for everyone to find his
livelihood without meking bhe Babbath into a weekdays « »
It is posslble to obmerve the relipglous law, bo withe
draw the Sabbath from weskday work snd bo m%iliﬁa 1%
for the advancement and senctifisation of the spirit,
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And therafore, it pust be observed, To knew the

law and yebt to disrepgard it, if observencs ig

posglible; merely shows the rotbenness in one's

a‘iriﬁmai nature. For that act is immoral and uve

ebthical, which is in conbtrast to our conviotionas, 2
Onee they have read the dooument, the bteacher should encourage
the atudente to express thely opinions sbout 1t. The fireb
alm of the ﬁﬁa@har should be to have the studentes discover
the origin end conbext of the dooument. The initlal reaction
o the dooument might very well be that it ls conbenporary.
Both the bone snd the nessage sound ae though the statenent
oould have been writben by any rabbl in the 1960f's, However,
the document ig over 100 years old, It is up %o the teacher
o lead the olass to the recognition of poseibllities of
other periods of time in which the document could have been
writben, This recogniblon ean be both initlated and kept
flowing through bthe following questions:

1) Who do you think wrote this statement?

2) When do you think 1t was written?

g} What do you think was the purpose of the writer?

%} What problem do you think he was confronbing?
The najor problem belng digoussed in this docunment is thet

work on the Babbath is no longer conaidered an ohebruction

to keeping the ﬁmbhabhn This problem, ilteelf, for the mejority

of Jews who live in suburbie is passe, Working on the Sabbath
is no longer even s considerabtion for Jews in relation %o
Babbath obmeyvanse, I this leg so,; then the doswnent ig not
sontemporary bub from an earlier period of time, The problem
of working on the Ssbbath was, however, a problem 50 to 100

resrs 8850s
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If the problem pointed oub in the doocument is no longer
preseing upon the American Jewlsh comsuniiy, whet is? Why
im Sabbath observance s problem for us today? Consideration
of this problems the aim of this first lesson, oan be atimge
lated throvgh the following guestlons:

1) What is the parposs of the Sabbath?

2) If you do atbend mynagogue services on the Sabbath,
why ean't you spend the rest of the day as you
wigh, a8 any other day?

4} Ioeso¥t attendance atb raliglaua services fulfill

- ope's obligation bto observe the Sabbath?
4) Does Babbath have to be celebrated in the synagogue
- anyway?

5} What are our convictlons {(as questioned in the

dooument) which nobt only support the writerts

atabement bub which press us ag Jewz to come Lo
gur own conclusions about obgervance of the Babbabth?

Conslderation of this last question should be used as the
touch-0ff point for the rest of the unlt. What are our sone
vietions, what is the purpose of the Sabbath, as it has evolved
‘@hwwu$M@ﬁ$ gy history, that forees us today to some to our
own vonolusions about whether the Jabbath should be observed,
and how it im possible bo have a meaningful Sabbath observence
today?

The lessouns which follow will be spent in discovering what
the purposes of the Sabbath ave as they have evmlv@évth&gugnm
out our history and how different ages end different pad@i@
have sdapted the purpoges of Sabbath to a meaningful wh&é;e
vance in thelr owa time. The culmineting activity will be a
elass projeet in which the students will draw up thelr pwm
code or guide to Sabbebh observence. |
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The specific aim of the next two lessons 1z for the stndent

to diseover and undersband bthe theolosioal precepts behind
Sabbath observance as they develeped in the pre-bibliocsl

and biblliecael pericds and the sieniflicence of those observances

boday .

In thig lessons the teacherts alm is to lesd the class be
digenver some of the various tn@@riéﬂ of the ovigin of the
Sabbabth. Here sgaln, the teacher pust vee bis skills ﬁm
sbinulate bthe sbtudent bo reconsbtruct the context of Bhe hige
borleal develvpments. This can be done without secoundary
pources; baged on the reserve of kuowledges whioh esch studend

hae snd his ability Bo bhink inbulbtively.

The inforetion whish the tescher wants the shudent to dlgw -
sover at bhis point iw the My@mﬁh@ﬁigaﬁ relabionshlp babween
the origin of the Sebbath and the netural forees which imfiﬁm
'gmmmﬁ %&& lives of the sarly %@Wﬁﬁ The different theories
which teday vie for s valld a&gl&n&ﬁi@m of the origlu-of the
Sabbath eve:
1} The Sabbath was originslly & M@mﬂhly &@l@bﬁmﬁiam
related to the Mabylobhian Shabbatbtum whiah
invelves a celebration oyx observance of the full

mooni. The potlve Tor observanece wap bthe supers
gtition that it was unlueky bto work on bthat day
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besauss of the phase of the moon, Laber, bo
avoid the development of worghlp of heavenly
bodies, the ralobtionghin of the Habbath and the
full moon was sbolished by the Jews, and they
introduced a seven-day week in which the seventh
day was established as the Sabbgthe

2)  ‘The ZJabbath, fron the beglmning of the days of
Moses was celebrated sg the geventh day of the week
and was cheraosberized sw n day of vesb, 3

It s lmportent thet bthe student understand the relatlionships
of meny Jewlsh observences, here particularly the Sabbabh, bo
the influence of nabure in the 1life of the early Jews. Iabter,
the student wlll soe thet the modificatlon of velisicue forms
o boday®s world iﬁ an extension of the sarlier progess of
nedification of relizious forms to the conditions of the past,
In this case, the plansibillity of bthe relationshly of the
pheges of the moon with the Sabbath iz lmportant for the |
sbudent to understend, even 1F 1t ie a2 hypothesls. In Lesson
Phres the shudent will ewxpsnd his understanding of the meaning
af the Jabbath to inelude the deseper religlous mesning whioh

Judlalem has siven to the Zabbath,

The teacher wants to lead the studenbts to an undervabtanding of
the followias: the nonad wag dependent upon nature oy his
sxigtenioe. 48 s shevherd he wam dependent ﬁpam the land on
which hls Pflock prazed and on the elinmate snd weather both for
water and as a pogeible threst Lo hig o se well s hig flogk's
wall-belng. Thesse are all things which the student van infer

frow hic pest knowledge, Wibh an understending of these forces,



the student can then deduee the importance of the moon and

pun for telllng tine, dlrectlon sand seasons., Slnce the moon
and the stn were such prominent forces ln the life of the
nomad, 1t lg essy for the tescher to lesd the student %o ses
not only how influential the moon was Tor the caleulation of
time bub alego the masleal powers primitive man thought it to
haves Thie relatlonship between the moown and the life of the
nomad iz the Plrst wndersbending which the student must arvive
ot before he oan hepin $o invesbigste the religlous glenlfie
sonse whloh the Jews lster gave to whet wes originally the

influenece of nebure on the 1ife of the nomad,

There ere several key gusgbions which tha beschey can sgk
whiesh will lead the sbudent o dipcover bhe lnfluenge which
the notural phenomena had upon the 1ife of the nomadle and ;
tribal Jewlsh communibty. A progresglion of bthe following ‘
guestions cen lend the studente thus:

In o nomedic, tribel erxistence what would you think
to be some of the mept luportent influences on
the 1ife of the people? !
What kind of 1life mwould & nomed l@&ﬂ?
What would he do?
Waat kind ol food would he heve?
How would he ecet food?
What kimﬁﬁ of thimgw would his 1ife depend on?
miver the enswers to the ahove qva&timms; whal
would be some of the lmporbent facbors In hig life?

The reader omn see that the purpose snd direction of these
quesbtions are bo lead the student to the discovery, through hisg

oun back~loz of knowledge, that people are dependent wupon thelyr
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gurroundings and that one's surrowndines sid way of life
inflvence sverything thot one doeg--oven one's religion and

r@Bi Hlous concepbions,

dinece this lezson is ologely relabed Lo the lesson of the

following weol, it weuld be besht to have oune of the students

supnarize on the boerd the diseoveries nede during the lessons

Each sbudent should copy dowm this ordering of ldeas {mmﬂiiiﬂﬁ

aud serubtinized ag they sre pub down on the boaxd) 1 & usad

in the lesson the following treelk,

The alm of t%his legson iz bHo lead the student o dlzooper
the theolorlcal »recepts behind Sebhath obseyryvoance a8 they

are Tound in biblical souroos.

Onee bthe studente wmderstand how nebure influenced the Life

of the esarly Jews, the bescher osn glve each nmember vl the

clags 8 copy of the following biblicael anfﬁiﬁﬁuﬂ which serve

an the sources for the Diblicel soncept wﬁ tha Sabbaths

Gix days thou shalt do thy worik, but on the geventh
doy thou shelb resty bhat bhine ox snd thine sss ey
have regby and bthe son of thy handumelid, snd the :
ghrangey, nay be refreshed, & {Mxy 23:12)

Obseirve the sabbath days te keep 31 holy, sz the Lord
thy “od commended Uhper 8Slx deys shalt thou labor, -
and do ell thy work, but the seventh day 1z & sabbath
unto the Lowd thy Cod, in it thou shalt not do any
maymer of W@rk, thow, nor thy son, noy thy davghber,
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nor thy mas-gervent, nor thy nald-servent, nor
thine ox, nor thine ass, nor asny catble, mﬁr thy
stranger that ls wibhin thy gabtes; thal thy nan-servent
and thy said-servent asay we&t ag wali as thouw, And
thou aha L oremenber that bthou west a servant in the
lend of Bgypt, and the Lowd fhy God brought thee oub .
thenoa by o mighty hend and by an outstretohed armg
tharelfore, bhe Loxd thy sod companded thee b0 keep
the sabbabh doy., 5 (Deub, 5:13«15%)
o thmwb mocum@nta the students cen discover the religlous
mamnima whiech bﬂa Jews zeve to the nabural events of thelir
Lives, The @uﬂcn g ghould read bhene documents In olass,
and then the bteacher should encourapme them o resct to then,
The teacherts alm, abt flrst, 1l Bo lead thoe student to see
the obvioug--thet the bIlblleal meanings arve different from and
g0 beyend that of the esrller superstitions slipmificance of
the seventh ﬁgs © How the % iBlisel mesnings differ i omaclal

for an undesolbs mﬂiﬂ? @@ the Jawish oconcent of Sahbeth,

The imawviwab dirfarence demonstrated in the firet guetalbion
(Bwe £23:12) is the humeniterian slement added te the command
to colebrate the Ssbhbath. However, the humanibtayisn sapeot
ig the hy-product of the srisinsl inbtent of the command,

e prinory wderatendine behind this conmandment is thab
heosuse “od rested on the neventh day after sreating the

&
world, men, ftoo, tn he holy ae “od 1s FHoly, iz alse to rests

The imporvtent differenss denopstrated in the second citatlion
{Deut,. 5:1%-15) is slzo the hmumanidarisn olapent added bo the
commendnent to celebrete the fSebbath. This commend ls ceteblished

o the hegle that beesuse Cod freed the Jews from Egyptlan
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slaverys Tthe Jeow must nob conbinue to work s s slave nor
permit others to live or work as slaves, The humanitarisn

nabtuare of the commandsent is mauch stronger and morve esslly seen.

The student can be led te an undevstanding of the relicious
meaning behind these twe sompandments both thyovgh o series of
sulding quentlons yralged by the teacher and through the use

of the gstudent?s Intuitlon. The docunente themselves provide
the elues for this wdervstandlog:

1) How does bthe ¢oncept of the 3abbabh in these two
guobatlong difTer fron dhe concspt of the seventh
day ebudied last week?

What elenment le added to the bitlical coneept that
io misging in the earlier nonadle aoncept of the
seventh dsy?

2} Yow do bhe two passaces differ?

What ig the resson for celebrating the Sabbath
as seen ln the Clrat guobebion?

Wat lg bthe reascn for celebratiag the JSabbath
&5 sesn in the second guotablon? ,

51 Uith on vnderstonding of the reasons behind the
twe biblisal quotations, are the outocmes {bhe
behavior commonded)} of the two differant?

43 Whet would you say is one of the biblical ¢oncepbions
of the Sabbabh based on these dosuments?

This lesson would not be complete i the dizcoveries of the
Biblical mesnings ~iven Lo the Sabbath ware not dizonssed in

reletion o the progent. The zim of this unit is to help

prapare the student to arvive at some of his own idessz of how
he personally noan celebrabe the Sebbalth In a mesningful ways

The nurpose of zearching into the pect and seelng the develope

ment of both the nmesnines snd the Pores of dabbeth cobservence
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~is to eneble the gtudent Vo learn from the pasb. Therefore,
the idess just dimcovered shounld be digested end evaluated
ko ape how they shed lisght on the student's concept of the
Sabbath axnd if any of the idess oy forms can be incorpovebed
into his own lifew=iye4y 40 they are sppllicoable btoday.

Supgented leading gquestiong Por this purpose ares

1} Whabt does God¥s wvesting on the seventh dey have
bo do with mante reobing on the Sabbabh?

Waat 1w the meaning of Heoly?
What does b mean for men bo be holy ag God ig Holy?
boes thie conmendment have any resl neshing for
we boday?

2) Whet iz glavery?
Why do you think this commendunent sbressing rost
from work was so emphogized in the bibliesl period?
What doss slavery or being & sleve have te do with
the sonditlion of the middie-glass, twenblebhe
gentury Jew?
In over-work reslly a problem for the aversge
niddle-olang Jew today?
Is wver-work & problen for anyone boday?
I overeworl iz not o problem for the majority of
niddlesolase Jows ﬁ@ﬁmyy then ip this scommpndmant
relovant to vy today?
It the biblical enphsges on the Sabbath are no
longey velevant, are there perheps othey ressons
and mesyiings hﬁhﬁmﬁ the ides of the Sabbeth?

The alm of this lesson iz to have the shudenbs discover how
the convept of Sabbath observance hag bobh expanded and nodiw
fled within the historical ezperience of bthe Jewlgh Peoples
The two specific historlcal perieds used in this unlt ave

1) the time of the Tivet Temples and 2) the bime of the
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Babylonian exile, Sbudy of cerbaln feabures of thess two
periods should ensble the student to see how holiday obgerw
vmmﬂﬁg perticularly the Sabbath, has beon changed in the wm@ﬁ
so that its underlying significance vemained relevanb.

The most lmporbant festure of Sabbath observance in bthe perlod
ef the fired %@myl@ tg that slthough labor 414 ceane on this
- dnyy ﬁr&gﬁl ond celebration weve a definite part of the

ﬂ&h&mﬁhmj Binee mony shudents thiok that hﬂliﬁay@m%&@rvmnﬂaa
do not @V@l@& bmﬁ pre the result in their finished form, @f
One hiﬁ%@m&é&l event, the idea that Yravel weg ab one tine
the %&%ﬁiﬁi@ﬁ&l&ﬁ%ﬁ%@pﬁ%ﬂ m@ﬁ% will bobh surprise as well as
enable %ﬁa&j%@ @&%ﬁ@%ﬁ@‘%hﬁ y@imﬁ'ak@uﬁ evelving and changing
pﬁ&#ﬂiﬁ&ﬁgr>ﬁ;ﬁwﬁﬁﬁ$%ﬁﬁ.lﬁm@ mflqﬁ@mﬁi@&img See

What do gﬁu think was the foosl point during the tine
of the firet Temple for all yellglous ohgerveance?
How #44 the Jews celebrate the holidays, inoluding
Hhe Sabbabh, during the bine of the fiyel w@M@lw?
Yhere was the firet Tenple?

%%& gll the Jews Live in Jerusalem¥ Where did they

Ve

If the Jews did wot all live in Jerussiom, how sould
they eelebrate the holldays snd the ﬁab%aﬁm?

What wewrs the mont imporbtent holideys Tor bhe Jows
during the bine of the Cirst Tenple?

What way bthelr way of 1ife?

What were the moet importent binesy of the yaaw bt
them¥ :

Heow im@@m%mmﬁ de y@m think the Jabbath was ral@hzv%
to the ghalosh veealim?

Then travel was asiowed on the Sabbath af one Pine
in hisboxy? ;

I thoupght 1t wesn't allowed.

Woere or wher 4id bthe ﬁ%@h&hﬁﬁi@m paninet L?ﬁ?@lihg
o the Babbabh oome from?¥
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Did At come from the peyiod before the time of the
fipst Tenple?

If yesy how do you know? Db you heve any prool?
Iff no, how do you know? Do you have sny proof?
Iobte find oub.

One of the most i&yawﬁaﬁﬁ ﬁ@vwlwwm&mﬁw'@mnaérning Sabbabh
obeervanes émrimg the w@mmmﬁ of bhe ﬁahvlamiaﬁ oxile was the
'wﬁwiat Lewe awn&@xwimg Sabbath rest amﬁ the im@mmi&iwm of
r@a#r&@timma on work end ﬁ?awﬁlﬁﬁ Thle the student can dAlow
sovey %hwau%h th@ &kill@& @u@gﬁi@mw mf ﬂh@ tenchers Eﬁ“iﬁ &

matber of re:
af the Jews wader the Bebylonlang, all of which Bhe ﬁ%ﬁﬁ@nﬁﬂ
. oan do threugh inbtuibion %mﬁ baged on thelr past km@wiﬁﬁgﬁy*

Sugeeatibd @ﬁ@&%a@mw for the teacher bo ﬁuiﬁmyﬁiﬁﬂ@Vﬁﬂfviﬂéﬁmﬁﬁt

what wae 1life lik@ for the Jeus mm&ﬁr E&bylﬁniaﬁ
domination?

Whot was the posibion of the Jews @ﬁmﬁﬁxﬁﬁ Lo ﬁh@iw
position in Judeh? :
Hove they the nejority of the ﬁ&ﬁﬂl&ﬁi&ﬂ or were they

in the ninoriby?

What were some of the velizious ywablﬁms they would

foens being in bhe minority?

What did they do for a living? Were ﬁhwy ablll an

apyiculbural communiby?

What would happen to the position of religion for
~people in exile?

What role would the holidays play im mn@ lives of
peopla in exileld

Would the nature snd purpose of ﬁh@ holidays change

for the Jews in exile?

Would the holidays that hed been most Lloporbant to

the Jews before the exile change in thelr ilmporbonce

after the exile?

Hould the pmwpose of Sebbeth chenge 1 the purpose of

the other holidays ochanged?

Why way the Sabbath of less luportanse than the

halosh vexalinm to bthe Jews of Ju&&h?

ﬁﬁt@ﬁ@ﬁ&ﬂ% %h@ Qﬁﬁﬁiﬁi@ﬁﬂ &ﬁ& Lite ﬂiﬁ%ﬁm%%&ﬂ%@@ R 1
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Would thie change in exile?

How could the Jews be obgaervant withoubt the Temple?

How would holiday selebrations help in this matter?

What effect would belng a ninority population have

on the Jews' soncept and spprosoh to holldey and

Babbath obeervance?
Through thess quesbtions the tescher ghould be able to lead the
student to discover that the nature of the festlvals and |
Babbath changed s great dsal during the Babylonian exile.
The celebration of holidays and Sabbath, withoub ssorifices
which they ocould no longer carry oub becsuse of the destrucblion
of the Temple, btook place in place of the sacrifice. Trying
to malnbaln thelr own national ldentlty among the non-Jewish
pommunibty led them te a tightening of the observence of holiw
daye snd the Sabbath. In addition, the neture of the festivale
changed along with the ineblliby to perform saorifices, They
were no longer Just sgricultural festivaelg but & means of
bringing the communibty bogether to maintelin thelir religious !
identity, Sacrifice was no longer bhe primary mesns by whioch |
the Jowlsh people reninded themselves and God of bthelr relabione
ship with Him, but Ssbbath celebration and sircumcision became

the gligns of the covenant with God.

This lesson slso would nobt be complete if the discoveries of | 1
the changes in Sabbabh observance due to the histeriocesl |
olreunstonces of bthe Jewisgh People were nobd discupsed in

relation to the present, How can the ideas Juat disvovered

ghed light on waderstending the traditional BSabbath observance
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which has been handed down %o today, snd how can %h@bwﬁuﬁﬁﬁﬁﬂ
make uwee of thab which they discovered btoday in formulating

thelr own ideas snd stbitudes in s oode of obgervanae?

Bupgested leading questions for this purpose ares
Does our situsblon ag Ameprlcan Jews 1n any way
rogamble bYhe sltuatlon of the lTereellte Jews? How?
Doss our situabion as Amsyican Jews In any way :
regemble the sibueblon of the Jewg in exlle in
Bobylonla? How?
Do our problems in sny wey rememble those of bhe
lsreaelite or Babylonlen Jewse?
How 414 they solve thelr problems?
Can we leayn snything about thelir underlying philosophy
thet we can use Bodey?

By the end of this lesson the students should heve a firm

grasp of the ldes thab hollday observences as the students
know them boday have taken a long time and meny serles of
events to evolve and conme bo us as they aves One nore egxsnple
in the following lesson should firmly ground this understending
and gpive them enough backeyound to go on and epproasch the
gubject of how they wonld make thelr own Sebbabh more mesninge

Al by adepbing 1% Lo thelir own tlmes.

Lesson Five

The simg of bthis leeson aret 1) to have the sbtudent reconw
gbyuct the conbext of the dooument invelved, 2) to show how
the context of the period encouraged certalin charmobteristic
Habbath observences and 3) Lo see i the students pan glean
any idesp vy practices that mey be applleable to thelr own
aalebration of the Sabbabh.



106

A vopy of ths following doosument ghould be glven o sach
nember of the classi |

It is told thelt CGod sald to Israel, "I you accept

my Toreh and observe my lLaws, I will give you for all
eternity the most preclious thing that I hewve in ny
posmesslion.”

nand what," asked Isrsel, "is that precious Thing Thou
wilt give us if we obey Thy Toprah?®

God: "PThe future world."

Ierael: "Bub even in this world ah&mld we heve a
foretagte of thabt obher

God: "The Sabbabth will give you this forebasbte."

The Babbath iz o day of rest, Jjoy snd devobion to God,
None must work, none must worry, none must hunger on

that day. Any Jew who lacks & Babbath meal should be
helped by those who have more than he, Bubt of course ong
hopes not to need helps For no matber how pOOY a man

ney be he counte on the Lord to provide for the

Sabbath neal. Some gtroke of luck, some sudden OPPOY-
bunity to earn the price of a fish and s fowl will
surely tuwrm up at the last moment - 1 only one goes
afbor it haxd enough, MNany stories and legends doge
gribe mivacles by whieh God at the lest momend provided
Sabbath fare for a devoub Jew who lacked mesns to

"make Sabbath.v

Friday is the day of the eve of Habbabh, %;‘i_;;ﬁ__a,a
it ie webt apart from other deys beoause, nlthoy b
ls not & hollday, 1t is the day on which one m&k&%
ready bo preebd %h@ Sabbaths Thes « shousewile wakes
up earlier than usual with the thought, *Today ism
7 Shabbes « I mugh hureyi* Bven Lf she usually

werks at the shop or merket on thls deay she will bry
to sbay home to prepare Por bthe recepblon of the .
Queen Sabbabhs Plrst of all ghe pours over her hands
bhe *fingernall water” - the water thabt stood by her
bed overpleght in 2 glage or o oup to be at hand Top
the witual sblutlion thab must sbarbt each day, end says
the short merning preyer with which each day must begin.
Then she pubs on her oldest dressa, her work apron, btles

a hkerohlef ower her hesdy and rollg up her gleeves,
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Bafore the others are swake sphe "flres the oven" with
logs so that it will be ready for use. She feeds the
fanily as they appear, a8 gquickly as possible; and
bundles the boys off %m sohool: Heanwhile she inspects
the dough that she sebt to rlise last night for the
Sabbath loaf,; the hallah., She beging te clean the
ghicken that she bought yesterday, watohing anzlously -
It shouldn't happsni® - for any forbidden flecks of
blood, blister on the glzrard or other calamity that
would raise doubbs whether her chioken wes kosher -
ribually £1t to esb.

If 1t 434 happen, someons would have to huryy to the
rabbl asking breathlessly, "Is 1t kosher?® and walting
in painful suspenss wnbil the rabbl, alber studying
the ohicken and bhe relevant lawe; dsclared, "Kosheri®

The fish, slse purchased on Thursday, nuegt be cleaned,
thopped,; seaswoned, prepared for cookling. "Withoul
fiah," the saying goes, "btheore is . no Sabbath," All
the rest of the Sabbath food must be praparsd as well,
for sfter sundown no fire mey be lit,; noe work may be
dones Theye will be noodles that the housewife knesds
and flatbens oub; volling the thin sheet into s long,
flonyy ooll, slicine it and spresding the flne allvers
bo dry on & olean cloth.

Next shs braids the dough inte “twists® reedy for
baking. Before the loaves are placed on the hot
bricks she throws o bit of dough inbo the fire saying,
"Blegaed be Thon, 0 Lord our Gody King of the Unlverse,
whe hast hallowed us by His commendments and comnanded
to take of the hallah."

This is one of the three vrituals koown as the "womenly®
duties, Without this offering, hallsh would not be

rit for ite part im the Sabbath Teest, If by mlschance
she forgebs however, she can "take hellah® when she |
ramoves the loaves from the oven. ‘ |

Frow sunrise to gunset the day is a raoce with time,
The whole house must be c¢leaned, the floors swept and
sanded, the woodwork washed, the kibtehen tables and
benehes sorubbed, the towels changed. The housewife
darts from broom to oven and back agaln, peering,
abirring, prodding, dusting, giving commande to herw
davghters and ordering all males bto keep from
underfoot.
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Eaoh PFeiday the same dubtiesn are done in the panme

vrder and each Friday bringe the same anxlebly thot
Sabbath may arerive before all is resdy. A woman

knows the basks and thelyr oxder fron long ex gmw&&m&a,
rasehing back Ho her ohildhood in her mother's hovsel
and froom her mobher's houge she aley knows the Fridey
foar that the sun may get too soon. The Tear is ‘
sharpest when the whole roubine must be FAitted inbo
the “short Friday¥ of mid-wlnter.

After bthe house iz cleaned she burms te the childpren,
whoe must be washed from the tops of thelr erowns o
the tipa of thely toem, and dreseed in olean clobhes
from inside oul, Thelr heads must be doused, soaped
and finelly rinsed with kevosens pund the odor of thely
slesnliness ls an auve shout them, After bhey are
drossed they ave gbllf with the ﬁ@mmmmﬁ to keep %h%ir
slothes slean Tor bthe sahﬁath»

A pile of slean clothes musb be ﬁ%%@%%@ﬂ for. @&@h of
the men and older boyss Cevefully folded on bop of
the bundle lg the falls kobton that they muet always
wesr, snd wear in such & way bhet it is vislble, It
ig & levge sgusrve of white wool with blaok sbripes
mlong twe edges and with a hole in the mlddle so that
it can be slipped over the heads AL each sorner ave
knotted fringes and the Knobts must be the correct
kimﬁ amﬁ 'umb@ra It i& algo called "Pour oorners,®

Wham ﬁﬁa men return fyom ﬁhw&r shops and mmw%&t Eﬁ%ﬁﬁ&g
opr frow their own 3&%&%&?1&@3 the %ﬁﬁﬁl@ﬂ will bhe
veady Tor bhem.

As they %ﬁ%&ﬁ honeward the ?L%Aﬁﬁﬁ anlle ﬁhwmmgh ‘the
abreats, “Jews to the bathhouse!®™ A funetionavy of

the ﬁ?ﬂ&g&@ﬁ@g the ghemmen ie a combinablen of sexbon
and Beadles « » Whon he calles "Jews to the hakhh&mm@tﬂ
he i mamm@ning thew to 2 @mmm&mﬁmﬁﬂﬁn

At Eaﬁﬁ the housewife, with h@uﬁw and fﬁmixy furbished
for the teste of heaven on eawrbth, turns to prepaving
hergelf. Iy the time she leg vmﬁﬁy the nen have
returned from the babthhouse, stlill racing sgainsh Ling -
far they must be al the synegogue by sundown, They
depart guickly while ghe pute the last touches on hey
own cosbumes The kerchief ls replaced by the wig or
ghavtl that sovers her ocropped halr, and her runpled
sotton ﬁw&wﬁ io replaced by the ﬁ@hbm@h dress of blapk
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#ilk, enriched with whabever Jowelry she has to novk
hor dlgnity a8 o wife and mother.

A the sun sete, Quesn Sabbebh enbers,; to be grested

by the nen snd the boys in the synegogue, by the

womarn and glrls at home. The precice momend when

eanh Ssbbath beglun is noted on the offloeial valenday
and is asmounced by the ﬁjfﬂgﬁ% Then the mother in
here « «Sabbath dress end pesrls, performs the ribusl
of lighbing the candless No household will have lese
bhen twe end those that can afford it wlll heve one lor
gach living senber of bthe home Tanllys & « »

Onos Bhe candles have been iighbed, Babbath is within
the home. ALl is vesdy. The raoe 1s won, enxieby
vanishes, bhe breathless rush of the day chenges o
glow sevenity which will conbioue mﬁ%il the new wa@k
bagings 10 ,

This ig a choloe dooument with whioh bhe students can works
There ave meny eluss pointing up the context of the document,
and by the bine the siuvdsnbs are in senlor high sohool, they
ghould have a sound enough backereund in Jewish histoxy te
be able to place the document quickly.

Some sugeesbed qﬂﬂ%ﬁi@m& $o lesd the sbudenbs bto the discovery
of the conbext arer

What kind of sommunity is thias?

When do you think it exlebed¥ What s youpr prool?

Iz this period end wey of life different Prom those
we have studled sarlier?

Do you think this is from an esrylier or later period?
What kind of 1life did these people lesd?

What was bthe role of Judsism in their lives?

What kind of envivorment did they live ln?

What 414 these people do for a living?
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A kBey question leadlog o the discovery of the relablonghip
between context and religious practlice igd
How does the celebretlon of the Bebbabh ln this

document and pericd 4iffer from th&aw we have
gtudled saxlier?

Three speoliic alme ab thls poinb are:

1) an understanding of the difference h%%w&&ﬂ the
ghtebl world and our own

2) the questionable nature of some wb&am@&n@am @amwiﬁﬁ

3) the peed to ro-exsming our own prectices

oub tedey whioh aye left over from bhe ghietl

Some suggested questlions leading to the fulfillment of bhese -
simg eve: | | |

What are some of bthe ginilarities m&ﬁ/@x &iffar@mm&%
between the period of thig dpowient and our own bimes?
oes our situstion as Aperionn Jews in any way w&a&mﬁﬁ&
the glination of the ghbetl Jew? How?

Do o Qu§~§wa%i@mm in any wey rogenble %ﬁw&a of the

shbetl Jew .

How did they resolve thelr problems?
Doss snybhing about this ﬂw&umamh remind you of
prepent prectices?

- Can we lesrn snybhing sbout the ﬁhil@%@@h& @f thi@
@@wi@ﬁ %h&% We onn uﬁw t@ﬁa&?

The sim of this lesgon is bo pub o ugw‘%ha lmam&img ﬁh&% has
besn ﬁiﬁﬁﬁ?@?@& in the preceding 1&&&@%&; By this time,. the

" gbudents should have nob only sn understending of how W@lxgiﬂﬁﬂ,
ﬁhﬁ@mvamamﬁyﬁmv@i@p&a but alsc what some of those observansces

aray In light of the sibuation in which the twenbisth-oenbury
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Jew flnds hluoself as discussed throughout the unit, the
students showld be able to awwive ab some of bthely own ldeas,
based both on an acceptauce or wrejeoblon of what has developed
iﬁ'ﬁhﬁ past as well ap the creation of ribuals and %w&ﬁiﬁ&@ma

which thay sen oreste to meet the needs of the presend,

After a thorough review of the problems involved bodsy regsrding

the relevence of tradltlonsl observence of Yhe Sabbath as 1%
relater to %h@.ﬁﬁaniﬁg of Sebbath, the class should divide
inbo m&mm&%@%@a for the onlninating sotivity--deviging a code
or @ﬁg@@@%@@f@ﬁ&@@vfmw-m@am&mgful-abﬁngmmaﬁ ol the &&%hﬁﬁh
for @Hﬁﬁ%@lﬁﬁé@ The commlbbess should make oxpliolt their
goals and reasoms for observing ﬁh@ Bubbeth as well as their
plan of %%ﬁ@f%ﬁ%&%ﬁq Ian this way, they cen keep a selfwchsok
1ist of the viability of the mesns which they suggest in light
of the end Wﬁiﬁh they seb ﬁpg' Haoh grovp oan present iﬁa :
plan to the smbire olams at the end of the hour, or they con
be writben up am& honded oul for the slame to vead snd evaluste

the next weoks
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Chapter IL « Upit of Insbructlon on Passover

The overall alm of this wnit iz, through the use of verious
original sources, for the student to become aware of the hige
torical development of the holldey of Passover and ibe meaning
in his lite today.

Afme sind mobivebiong: Israelts problem of maintsinineg her
politicel independence in e geogrephilenl locabion which is
gtratesically 44rfleuld as syubolic of the 4irfioulty which
the People Igrael has had in malnteluing ite idenblity as
the Chosen People can best bhe pointed oub throngh the present
crisis ipn the Middle Bast, 4 nodtlvablon snd atimulus for
this dizgcussion, saph sbudent should be asgigned te Lring oue
newspaper arbicle whish he thinks best deplobts the difficulty
botween Igrael sud Boypt today {(June, 1967} An wndersbendling
of the issues of nablonal soverelgnby involved in the presend
evizie should be the Posus of the firet part of this lesson.
To lead the student te an understending of bhis problem, the
following guestions ave suggesbed:
1} What is happening in the Middle Rast todey?

What role does Nesper play in the present orlsis?

What do you think Naseer wanba?

What ave hies problemsy

How ave the othey counbries involved?

Why do you think Isvesl hos had sueh o long hilge

tory of slailar problema?

What iz 1t about lsrael that has led her o

gob invelved? |
What do you bhink sre the basioe ilpsues here?
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2) When have we seen problems between Isvael end

Beypt before?

What iz the most welleknown confronbabion bebween

Beypt and the Jewlsh People in our hisbory?
The last question is really rheborical since the answer 1z
obylonz, However, as & mesns of lnltiating ﬁhé gbudy of the
developnent of the Passover holidey, bthe teacher may wish bo
use one of the fellowling two originel sources, bo be vead

in elassg:

1} the *8bory of Oppression® 1n the Unlon Hegesdsh
2] »h@ mope copplebe story of the Passover in the |
7 Boral trenslatlon 12 |

The ain here lg Ho rofresh the students' memories of bthe

gtory of Passover ag we Rnow 1t today. |

Prom the evenbs and procesdlings in the previous uﬂxﬁ on the

#Sebbath, the studenbs are now awave that the holldeys, ss we

know then boday - bobh in fownm of obeervence ag well ag in
mesning - are not the automatio yeault of s single historisel
event,; but they evolve and change thyough hisbory. 80, oo,
g @hiﬁ true of the holidey of Pessover. Onos bthe students
have san uwndersbanding of the story of Passover, they aye
ready Iln the next two lessons to sorubinize the story, Yo
diggover the historleal development of the holldey and later
to approach sn undersbending of ibts m@%nimg for thenselves

today s
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The aim of thls lesson is for the student to diseover the
three major bistorlieal steges in the development of the holliday
of Pagmover, These three sbages avre: 1) Passover ag Hag
haPasach, 2) Passover se Hag hellab
Zimen Ghorube
of the sovenanbal relationghip bebween Cod and the Peopls

zob and 3) Passover as

nu, a¢ e nabional holidey ef freedem snd & symbol

Torael,s Through skilled guestloning by the teacher bthe sbus
dants san discovey through thelr owa inbultion and thelr baokw
log of knowledse these three stages withous the use of secondary

BOUTCGES

Motivation: In 10 nloubes, have sach student wribe down as
many words which he agsoclabes with bthe word Pessover ag he oal.
When the bten aninubes are up, have one of the nembevs af Hhe
elags oompile & limb of bhewe worde end concepte on the homrd.
A Likely liﬁtrmmy inelude:s |

Habzo

pareley (barpse)

soder .

haggpdah

aphlkonon

rosgted exg (betzah)
charoset 7
maror {(bitter herbs)

* pogsbed shank bone (zevosh)
b guesbions '
L eups of wine

Hopes ’

Red Bea (Hea of Reeds)
galt wabex

Fharaoh

Bhalosh Begalin

Beypt

Angel of Deabh

plagnes
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candles

Blijah's cup

% family

matze ball soup

#® pagbivel of Spring (Chag hadviv)

Now, take a vobe of the class - how many of these items do the
ptudents think were a part of the firvet Passover? Note the
number of vobtes for eash item beside the ltem, The teacher
should now go thyough the list and cvess oub sll those itens
which wers m@t 2 part of the original nomadic epring fegtival
that has become a part of Pasgover as we know it. Ascording
to the sample 1ist, only the three starred items would remain,
This will pxﬁb&bly surprise the students since they are ade
customed o unqguestloningly assoclating meny of the items with
the holiday. Now the job of reconstrueting the development of

Posgover must beglin.

The firvet area o be desld with in this historical development
The following is the infornstion whieh the

gtudents &r@ to discovers

ﬁaa&avwr wag originally the nature festival Tor the
soning of spring celebrated by tribes of nomsdic
shepherds, The ceremony, which was a family cele-
bration, included a sacriflce of a sheap as an
gppessenent to Cod to ilnsure that the newly born
snimals would live end multiply. The poets of the
tenbs would then be daubed with the blosd of the
prinel ag an sgnbldete to plagunes, The cerenony was
carvied oubt abt night and the slaughtered amimal was
to be eaten by morning. 13
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Clues for thls reconstruction will come from the complled
lists Some suggested quesbtlons for the beacher ave:

fthe do you think were the {lrst peopls bo awl@brmba

Passovar?

Hhaere do you think they lived?

What 4id they do? What kind of lLives do you th&mk
" they led?

Clven your prosend unders tamﬁiwg of thely way of

%i ﬁ,?mha% wers the most ilmporbant facbors in bhely

Livaes§

On what were they dopendent?

Waat was thely way of worship?

If they sasorificed, whet do you think ﬁhay would

gaerifice? On what grounds?

When did bhey worship?

What kind of selebration wa% aw

How 414 Heg halfeseol

The second ares %o be dealt with is Hez halabzols The Pollowe

ing 19 the iﬂ?ﬂmmaﬁiam which the abtudents sre to ﬂiﬂﬁﬁﬁ%ﬁs

Hhent the Jews oceased thelr nonadlie awimﬁ&new, thay
weﬁul@& in Pelestine. They lived in the unorth where
the lapd was fertile snd tilled the moily They alpo
had & spring feabival, bub 1t revolved around thely
new way of 1ifg - &h@ @@il and ita Evnﬁm@@@ Poart of
the gelehration of | zolt ineluded gebbing xid
of the ghomehs, the . onven of the laab yearts grain
ae an antidobe Ho an umﬁmmﬁumhiva yegrs The ceremnony
iveell included the ecubting of the Tirst sheaf of
grain snd mffhrimg it %o the priegt whose position
superoeded that of the father in the previovs nomedic
existonce. This sheaf was offered as & gift to God
as wag the gheep of bthe previous perieds The saople
Plees ware offerved st the *high pleces' and not the
Tompla, for Jerusalem wag not yob the cenber of relle
glous pracblee.  The *high placses® sg the plece of Lh
saorifice weore sdopbed from the ﬂnrmﬁw&ﬁ&m@ Upnaenitess

The beacher will have to guldo the students' recoeniblon of 7

a choange from o nowa .dic existence Lo thet of an @gwiauiﬁawaz
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1ife, This mey have to be bold to the students by the teasher,

A suggested sequence of guesblons to be asked by the teacher ilsi

What kind of life did the Jews live in an agricultursl
gociety that differed from thelr previous way of 1ife?
What did they do?

Whet was most lmpoyient bo them? Was 1t the some
thines thet were ilmportant before¥ ' \

On what were they dependent? _

What was thelir mode of worship? Vhet elemenbs were
invelved?

Did 1% 4iffor from before?

g %h@y pacrificed, whet do you think they would sacrifice
nowy '

When and where did they worshly now?

How did the Hag halebzob develop fyom thely way of life?

Lo 3

The third area to be deald with ls Pessover es Zlmen Cherubany,

a9 & natlonal hollday of freedoms Here, ageln, some informa-
Blon may have o be glven te the sbudents before they can
reconstruct thé sontoxt of this developnent, The following
is the infermastion whiech the students are to discover:t

When the Northern Kingdon was degtroyed and only

Judah remalined, the "high places” were destroyed

and o movement to centralize the counbyry wes esbablished.
Jerugalen was declared to be Tthe one and only sanoe

tuary for saerifice. As s resulb, bhe Jows Torgot the
originel neaning of Passover as thelr asgrioulturel
orientation dlminished, With their new foous snd
orlientation, the nesning of Paspovey changed; am 1b

had in the pasgb, and the emphagiz on nabional cohegion

was ghressed and given priority. Since the alm of |
thils period was to strengthen Jewigh nabtionsl 1Life; |
1t was ocagy to do #o with the theme of the exodus as

The beglnning of Jewlsh natlonal cousclousnesss The

weopls remewbered the sxodus and s nabural reinterpres
tatlon of the previous symbels of Passover book pluoe,
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The spring festival becanme not only a festival for
the liberation of nature bubt for the Jews from Bgypb.
§@§%mh wag not necessarily conmnected with the pascal
, but with the Angel of Death's passing over the
houses of the Jews in Hgypt. Hatzo was no longer the
gpring saorifice offering of agricultural Jews bub
was bhe bread of afflictlion eaten In a hurry as the
Jews fled Beypb and charoget was sdded to symbolize
the mortar that the Jews mixed to meke the bricks
ag slaves in ?gypbq Xm this wmy, the two previcus
festivals of hap and H h vt t
sombined and thelr meanings an:
modified to the times, 15

A sugzgested sequence of questions Lo be aszked by the teacher ia:

What have we seen happen in the past when the origlinal
significance of & ribtual or ceremony becomes obsolete?
We know that the lives of the Jews changed in the
eity from what they had been as nomeds end farmers.
How did the new context of the Jews affect the old
forme of religious pracvbice? ,
What, in the new conbtext of the Jews, enabled the
change in interpretation of meaning of the old

ritupin and symbols?

The eim of this lesgon is to have the student discover the
relevance which Reform Judalism has glven to the holiday of
Pessover and to give the student the opportunity to formulste
his own interpretatlion of the neaning of Passover in his own
1ife,

A copy of the following dotument should be given to each
ptudent in the class to resd:

The plagues are still with us. Pharsoh's heart lis
ag hardened sg ever, He and his magiclians see the
slgns and wonders, but Ansist they are btricka. I
have walked by the rivers; the canals and ponds
throughout the land and I tell you, they have turned
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to blood, They foam with foulness. The fish are all
deads The Wile le pollubed, Last week in the night
I hegrd the oroaking of the {rogs, Then came the
pnats and Ffliesy and when we spreved, the cattle fell
11l and from bed to bed in overy hosplital bthere were
ontbreaks of bolls. Pub Pharsoh will not listen,

There L& something wrong with the westher, tov. There
ig hall conlug down outside; I think 1€ iz polsoned,

for it falles in great aulTowsbling phosphoressent blobs.
What shall we say of the loounasts? There 1o not &
Living thing left in the oities, Why doesn't he llsten?

The foulling of the water was bad enough, and the
mayors have talked and talked of the froge that glub
our mebropoliten streete. REub how many Trogs ocen
they tow away, whon morve keep coming?

Well, one lives with it, With the bolls, with the
polasoncus hall, with the dying catitle. Bub now there
is darkness in all the land, and the people cannot
aven pee one snother. Thay cammot breathe, bhey
alubeh at thelr throsts, they ecough, they sbagger.
They light thely lenps, bub the glow 18 a great ped
suudpe above the streets, end there is a smell of
burning, snd they reteh and grow sick but the darkness
thickens, In valn the maglolans devise solubtions,
The night is always. The alr le black, impossible

to breathe,

And 1 tell you therw may yel ocome one more mosh

terrible plague. Thely sons wmay be taken from them,

bo dig--but this bimey pevhaps, in engry and tervible 1
botble. And this time we ghall not be privileged. |
There is o mark bo send the Angel of Deabth passing

aver our houges, for we Hoo, are Hgyptlans now. ‘

Iz the heart of Mompes turned hard as the hesrt of
Fhayaoh? fhall the wabors choke uws, and the blaek
alr dyown usy and ouwr sons be silsin? Is that hail
or a rain of bombsg oub there falling?

And what now L Pharsoh listened? 1P he believed

at lagt? I he arome saying, "Rise up, go Torbh, « » «"7
Where would we go? ‘Po Searsdale? To Haverstraw?

To Beersheba? To the moon? Where is the land of

Goshen whare there shall be no swarne of flies aw

swapn bonlght in the house of Phapraoh?
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Ig it thebt the great (od of the Hebrews has lebt us

ro fres in order to serve Him, but we have nob

parved hin, and still serve Pharaoh? Why are thers
plagues? Why must dust and foul weather and polisoned
alr all wante bhe citles?

It sould be that all of us, pow po frea of old Pharaoh,
have turned one by one ourselves into 1itele Pharsoha,
with hearts bthet heed not the oriss of bhe oppressed.
Spug, ablff-necked, hardhearted, arrogant, pebiy
Pharsohs, It could be that we have fmra@%@@m the

tasbe of the bread of afflliobion, thet we ourselves
have invoelted these new plasues upon ourselves, lgnoring
the signs, scoffiog at the wonders, pubbing our falth
in the skill of our maglelang, snd choking one

another in the air that iz black with our sallishness.

The plagues earve stlll with us, The Commandmenbs, boo,
given in the deserdt, (onld 1t be that the obssrvanon
of one mnight yet revoke the ourse of the other?
Mosnwhile, it is sbill derk out therves 16

With eaveful guldanos and guesbloning by the teacher, this
doounent can serve ae o guldeline in helping the sbudent .
diseover the relevancs of bhe holidey of Passover be his
life todsy. The doounent points out the eternal covenant
whioh the Jewg today have wibth God snd thelr obligatlon
{ox lack of fulfilling it) whiech the Jewish People have boday
»$ bhe result of the evodusm eyperience. Some suggesbed
gueatione whieh the teacher can use to stimulate disoussion
and dimcovery are:
When do you think this document was wrlhben? Wh@h
are your oluss? .
To whom s the suthor speaking?
What lg the aubthor saying? What la his pesgage?
What gynbolism does he use?
Is there any relablonghip between what we have
alreasdy studied about Passover and bhis ardlole?
What hes besn done with bhe mrig&m&ﬁ symbols of

Pagmover in this artiele?
Have we ever geon this done before?
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Why do you think the suthor chome the holliday of
Pagesover as the means to relate hls mesasge?
What hag Passover to do with the scousalbions which
the author ie maklng agalnst us ag Jews?
Do you think there iz any validity in hls accusablong¥
What is your proofl?
To what exe group in the Jewlgh community is thise
grticle almed?
If the author la spesking here bto adults, is the
messare oubglide Tthe realm of your exparience a8 Lol
aners?
Can you give an exmaple from your own lives in whioh
what he iz saying can be applled?
What ls lmplied in thiz artiele about the relavence

- of Passover and our own llves?

If the article has been fﬁiiy utilizaa in disougsion, the
gtudents should be pirapared éﬂﬂ mobivated to sngare in a
auininating activity on the f%l@vﬁﬁﬁﬁ of Pagﬂmémr in their
oW 1iv&$¢ The project ldess should come from the &ﬁﬁﬂ%ﬂﬁ%m
However, some suggesbed idess are inoluded here thal nay

gerve af o sulde for the beasher,

Ay one of the followlng projeot ideas can be combined with

"

pny one of the suszgested topics.

Toples

1} What does the cowenental relationship babween

fod and the Jewlish Feople mesn for the been-ager
: today?

2) Does the covenanbtel relationship bebween God snd
the Jowish People thet resulted from the exodus
sxporience have any mesning for ug os Jewigh
taen~agers today?

Project idess |

1} A dialogues babtwesn different groups in the clazs
or bebween bhe membars of ﬁiff@g&m@ BYOUPH
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2} A olpss gkit or slive-~of«-life drame, to be
pregented to the other colesses or to the senlor
high school department, in which a problem whioh
ig real to the students 1 worked out in light
of the theme of the article and the understanding

& which the students derive from it.

5 3} A sermon, writbten by each student, hypothetically

J or realistioally to be given by the student
Trabbl® as he gpeaks to a high school congre-

gation on Shabbot haGedol.
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Summery end Joncluglon

How aften we lose our perspective, rinding curselves btuaged
down in the minutae of tesching chores, The ends and means
which we hope would gulde us in our work are obscuved by

the pressure to cover o certeln aunount of materisl or to he
sure that the students know such and such an event Took pluos.
We back ourselves or ame}hmﬁk@&ﬁby others into the corner of
femiliar teachling:s ﬁ@m@hlﬂg the way whilch we ourselves wWers
bavght or the way we were taught to teamech, Yet, we knew full
well when we were students that the old Tamiliay wmy% Ware
unsvotensiule«thet texthooks were bad and debes were boring.
Bvents slveavs cot mixzed up and ware meaningless anyway.

In light of these experiences, familiar to ug all, we cannob
let the educaticnal revelution thet ia teking pleace today
pass ue %yﬂ_ The ldeasn of John Dewey and Jerome Druner have
proved to be so forceful in achleving the ainms which are
bagle to both seonler end rellizlous education thab we must
try to wderetend them and uge them. Then our tasgk not only

will bhe nore successful bubt more rewarding,

Both Deway and Druner point out thel one learns only when one
iz aobively engaged in the learning procesp. If bthe studenbts
role is that of e pagelve racepbacle for miscellaneouns meterial,

& pasglve receptacle he will remsin--nelther intsgrating the
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migoellaneous material nor belng able to apply it in his swn
gxporience, VTowever, when the studentts mind lis achblvabed,
when he is challenged and slded in meetling that chellenge,
he learns, Dewey would smy that he has confronted s problem
and hag solved it through reflecstive thinkinz. Bruner would
gay bthat the sbudent has venbured out into the world and

digoovered something,

If we want our students to be able to set in the present and
future of Judalsm, if we want them to be able to pake intslw
Ligent and sizgnificant decisiouns, we nmust provide learning
axpariencen for them whioch will enable them bo sotively

disaover the fundamental nodels to use,
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