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ABRAHAM H. FRIEDLAND: 
AMERICAN HEBRAIST AND JEWISH EDUCATOR 

By Michael J. Shields 

Thesis Summary 

Abraham Friedland. born in 1892 in Lithuania. immigrated to New York at age 14. 

Friedland went on to become one of the great .Jewish educators in America. He was both a 

I lcbraist and an ardent Zionist. This thesis contains three chapters. Chapter one truces 

Fricdland's life. chapter two details his involvement with Zionism. and chapter three analyzes his 

great literary work for children. Sippw·im r,!fim. 

This thesis brings to light the work and lite of an educator whose example could be of 

benefit to us today. The goal of this thesis was to uncover Friedland's synthesis of Hebrew and 

Jewish peoplehood within the context of the first three decades of twentieth century America. 

Friedland believed in the notion that American youth can better understand and appreciate their 

Jewishness through knowledge of Hebrew. He presented a novel approach to teaching Hebrew 

in America. one that went far beyond and was more meaningful than simply teaching Hebrew for 

the sake of liturgical decoding and which included 

This project drew heavily upon the Abraham H. Friedland Papers in the American Jewish 

Archives in Cincinnati. Ohio. Contextual background was obtained from n1rious rele\'ant books 

and articles. 



Introduction 

Ahraham H. Friedland was a pioneer of l lcbrcw education and an ardent 

supporter of Zionism during the first four decades of the twentieth century. llis lo\'C of 

l lehrcw and the Jewish pcopk began bclt)re he emigrated from Lithuania. and continued 

to blossom after his family came to America and settled on the Lower East Side of 

Manhattan. Friedland embraced his new homeland. as most immigrants did. It gaYe him 

the opportunity to spend a lifetime devoted to I lcbrcw education. and to strengthening the 

Jewish people. 

In New York. he began to fonnulate a philosophy on I lehrew t:ducation and 

Zionism in the American context. Abraham Friedland felt that knowledge of the I lehrew 

language and the dissemination of Hebrew culture. together with support for a Jewish 

homeland in Palestine would strengthen Jewish pcoplchood. The following chapters arc 

about Abraham Friedland. the Hcbraist and cducatm. It explor..:s his goals and his 

accom p Ii shmcnts. 

Friedland felt strongly that the study of l lcbrcw should be an essential component 

of Jewish education because it would yield a better understanding of Judaism and u 

stronger s..:nse of connection with other .Jews. I-le hdit:, cd that I khrcw is the language 

upon which Jewish peoplchood stands. and that it could strengthen their connection with 

other .h?ws. both in America and in Palestine. as wdl as to the cntirc Jewish pl.'oplc 

stretching hack to Sinai. Hebrew was the inextricable link to the Jewish past. pn:scnt and 

future. \Vithout Hebrew. there was a depth of meaning that would be missed. If Hchn:w 

were to he taken out of Jews· lives. it would he like rcmm-ing the soul of the religion. 



Frh:<llun<l considered himsdf American. but he was still an udvrn.:atc fix the 

Jewish pcoplehood. Am1:ri1.:a allowed Jews to practke their rdigion and participate fully 

in their own culture. Friedland hclicn:d Jews could identify with other Jews as a people 

without detracting from their allegiance to America. Jews could fully embrace c,·cry 

aspect of their Judaism and still be fully American. 

The almost one hundred stories that Friedland wrote for chil<ln:n n:lkct his belief 

in the compatibility hct,,ccn onc·s Judaism and one·s Americanism. Friedland \\Tote 

stories about America because he hclicvcd that children could better relate to them and 

therefore he more interested in learning Hebrew. The most interesting stories. those that 

itwoke the Great Depression and the confrontation with American institutional racism 

challenge the readers to think in a Jewish way about their lin:s in America. I hclicn: that 

the stories arc more powerful because they are written in Hebrew. 

The first chapter ~ivcs us a picture of one of the great Hebrew pioneers and 

educators of the early twentieth century. It captures his personality including his am hit ion 

and passion for Hebrew education and Zionism. It traces his childhood. his adolescence 

in New York. and his early professional lite in New York. featuring his founding of the 

Nutional Hebrew School of Ne\, York. an all-girls school. This chaph:r (.kscrincs his rise 

to prominence in Clc,·cland as an educator and a Zionist leader. his struggles with the 

challenges of his day. and the last years of his lite. ones in which he continued to he 

effocti\'e in his work c,·cn though his health was rapidly declining. 

Chapter two describes friedland"s practical in\'olYemcnt in Zionism. He could be 

described as a cultural Zionist. He belic\'ed that practical support from Americans for 

Jewish pioneers in Palestine was important. Because of this hclict: he dc\'otcd himself to 
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various Zionist organizations. focusing much of his energy on youth. Friedland hdie\'cd 

that supporting pcoplchood meant supporting Jews who were building Palestine us ,,di 

as re\'h'ing the l lebrew language. 

The tinal chapter presents pedagogical and literary analyses of Fric<llan<l"s 

childrcn·s stories. Sippttrim )"q/im. These stories were an attempt to capture the American 

experience in I lchrew in a way that would he interesting. rde,ant. and educational fiJr 

children. Their themes include the immigrant experience. modernity an<l technology. 

acculturation. animals. proto-civil rights. economics. the Great Depression. and ethics in 

fommtion. Friedland stroYc to describe American lives in the language uf the .h:wish 

people. Thi: chapter shows how the stories integrate a Jewish approach . .lcwish n1lucs. 

and American lite in a language that children were learning. 

We grapple today with many of the same issues that Friedland did in his work. 

\Ve struggle to find ways for Jews to maintain a sense of .kwish pcopkhood anJ 

community. \Ve dehatc the ways in which we teach Hchrcw and what we hope to 

accomplish with that education. We also encounter mixed feelings and din:rsc opinions 

ahout the State of Israel. just as Friedland did during his career. 

Ahraham Friedland found a new way to synthesize I lchn:w and Zionism in the 

context of American Jewry. I le wanted to create a more meaningful paradigm for 

teaching I lchrcw in America. one that would help American Jewish children liw their 

liYcs in America and giYc them tools to strengthen their connection to Kial Yisrnel and 

huild Jewish pcoplchood. 
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Chapter I: A Biographical Sketch 

Childhood 

Abraham Hayyim Friedland was horn on July 1. 189:!: in Gorodok. near Vilna. in 

Lithuania to Moses and Leah Friedland. There is some disagreement about the year in 

which he was born: Emanuel Gamoran. a close friend and colleague of Friedland. stated 

the year as 1892. His father Moses had been a scribe in Lithuania and continued this 

work at least on a part-time basis in New York. 1 While in Lithuania. Abraham rccci\'Cd a 

traditional yeshiva education. By the age of twelve. Friedland \'l.·as known as an "ilui ... or 

prodigy. who knew se,·eral treatises of Mishnah by heart. The family immigrated to the 

United States in 1905 when Abraham was around fourteen years old:'! \\'ith this mon:. 

the man whom some would call the .. Pied Piper ofHcbrev,. the wonder-maker of a 

language·· came to America.-~ 

The family settled on the Lower East Side of New York City.joining the masses 

of Eastern European immigrant Jews who inhabited the tenements there during the first 

two decades of the twentieth century. According to the 1910 U.S. Census. Fried lam.rs 

family resided in Ward 7. One indication of the living conditions in this period can he 

found in the census records that indicate that the population of \Vard 7. an area mc-asuring 

a third ofa square mile. increased from 57.366 in 1890. to 102.104 in 1910 . ..i lf 

1 Gamoran. Emanuel. "Abraham H. Friedland." Americ:,m .Jewish >"'-'w· Book 
( 1940): 145-15::!. , 
- Introduction. ABRAHAM FRIEDLAND PAPERS. American Jewish Archiws. 
Cincinnati. Ohio. 
-'--Abraham Friedland:· .lell'ish Educ.:ation. v. 11 (Aug. 1939): pp. 79-83 . 
.i http://www.demographia.com/db-nyc-ward 1800.html. 
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traditional Jewish educational setting. In their new milieu. Jewish families wanted their 

children to .. achic\'C some intellectual distinction or skill that might he considcrcd a New 

World substitute for the Talmudic learning which represented the highest achie\·cmcnt in 

I Id . ..11 
t lC () C'll\'Ironmcnt. 

Children comprised more than half of the immigrant population of the time.'1 and 

parents wanted to maki: suri: that their children rccei\'cd an education. Friedland hcgan 

his schooling upon his arri\'al age ] 4. He attcndcd a public school until afternoon. and 

then a Hchrcw school until supper time. Jews in New York at this time had the main 

options for Jewish education: Talmud Torah. Btci Scfcr Mosdiim. Religious community 

schools. one-day-a-week schools. or c:heder. 1° Friedland rccci\'cd his non-secular 

education at the Rab hi Yitzchak Elhanan Yeshiva. later to become Y eshi\'a lJ ni\"crsity. 11 

Jacob Riis wrote ahout that nature of one type of school. the c:heder . .. E\'ery 

synagogue. e\'ery second rear tenement or dark back yard. has its school and its school­

master."12 In the no\'el ··Call It Sleep··. Henry Roth described the appearance of one 

(.'heeler in the ohscr\"ations of his character Da\'id: 

Bare walls. the brown paint on it full of long wm·cring cracks ... a 
long line of benches ran to the rahbi"s table. Boys of \'arying ages were 
seated upon them. jabbering. disputing. gambling for ,·arious things. 
scuftling owr what looked to Da\'id like a few sticks. Seated upon the 
bench bcfon.: the rabbi's table were sc\'eral others ob\'iousl\" waiting their 
turn at the book lying open in front of the rabhi"s cushioned chair:·""u 

x Ibid. p. 43. 
9 Ibid. p. I 08. 
Ill ,""'i"'t'- -...-,,- .,.,.,.._ . .,., .,,,.,.,.._.-, '77-.•- "'"'n:., .. ,:., .. ,-,:-- '-""Ii ii"?i., •-:--,..,., • .._.-,-, .,, .. ..., -,1'"'1 ..,, .'i1"i-,1 ....... 11J,1J ,11v.11 JI ~n - - ii ,,_ II Ji /1" , .. I.J,' - Pt I J -- Jl .1l.d/1JI 1, ,_ ; .. iJl·- lt'-1 l.,J 

Israel: 1007 ,,,:. i,,~ m,:li;-;. 30-31. 
11 --Abraham Friedland ... The Encrc:lo1Jedia of" ( '/,:re/and f/istorr. hll/J: /ech. <.·use:. edu p . . . 
- Hindus. p. 115. 
uRoth. Henry. Call It Sleep. New York: Farrar. Straus. and Giroux. 1934. p. 212. 
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Manhattan were populated at the same density today. it would have over six million 

people. instead of its cum:nt population of just over one and a half million people.:" 

New immigrants found work in bottom-le\'cl occupations. such as peddling using 

rented pushcarts. Eastern European Jews. 11 % of whom were tailors when they arri\'cd. 

could also join the booming garment industry which had hcen the source of work for 

German Jews since the 185()' s. By the end of the 19th century. 60% of all Jews in the 

workforce on the Lower East side worked in this industry. totaling 200.000 Jews in 

1900.1, 

The Lower East Side was characterized by "abominably crowded homes. 
people reduced to lh·ing in cellars without windows or light. sleeping in hallways. 
on roots on tire escapes. unbearable heat and stench in summer. unendurahlc cold 
in the winter. filth. noise. outdoor plumbing. endless hours of labor for c,·crybody 
in the family down to the smallest. spectacles of vice flaunted for the children to 
see. bags of refuse flung onto tenement windows onto the hats of citizens passing 
below. pushcarts. curses. quarrels. vennin or all sorts. rats. beetles as big as half 
dollars. street tights. and gang ,,·arfare. 7 

Even with these conditions. youths such as Friedland were filled with a great sense of 

hope and ambition and took up the challenges of their temporary Lower East Side 

existence. accomplishing a great deal in a short amount of time. They may han: hccn 

more quickly able to attain the resources necessary to mo\'C to more comfortable 

conditions. 

Education was a traditional emphasis of parents of Jewish children on the Lower 

East Side. In Eastern Europe. a child"s success was measured hy their distinction in a 

5 U.S. Census. 2000. 
6 Epstein. La,vrcnce J. At the Edge ,fa Dream: The Stm:r r?(.Je\l'ish lmmi~rams 011 .\'ell' 
rork"s Lower Easl ,\'hie 1880-1920. San Francisco: John Wiley & Sons. Inc .. 2007. p. 
68. 
7 Hindus. Milton. ed. The Old East Side: an AmiwloKl'. Philadelphia: The Jewish 
Publication Society of America. 1969. p. xi. 
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Shortly after coming to Nev.· York. Friedland secured a position as a ti:uchcr in a 

local Talmud Torah or Hebrew school. Daniel Persky. u Hehrcw-lunguagc scholar. 

recounted that Friedland. ··hypnotized the students and sang with them songs till they 

learned them hy heart." 1"' Friedland began using play. rhyme and song into his lessons as 

a young teacher. This playful approach to Hebrew education manifested itselflatcr in his 

children's stories. original songs. and the lin!ly Hebrew curriculum which he co­

authored. Moses Feinstein. captured Fricdland's impetus for this playful approach in his 

contribution to The Rook ,f.\lemm:\'.fhr A.II. Friedland: "[Friedland I folt that the 

biggest enemy is the boring material of the old way of education. and he used his poems 

and songs as a tool to tight this enemy," 1~ 

While in school. Friedland joined the .. Dr. Herzl Zion Club"" that met at the 

Educational Alliance on East Broadway. 16 One can see the effect of his attachment to 

Zionism in his early teaching. The songs he wrote. while not always following the exact 

rules of grammar. were meant not only for the enjoyment of the students but also to 

inculcate a lo\'e for Hebraic-Zionism. 17 

Friedland· s literary accomplishments began back when hc was a boy in Lithuania. 

Persky tells of u man from Horoduk who came to America and had n hook of l lchrcw 

songs with him that Friedland had written when he was 10 or 1 :2 years old. fried land 

deftly rhymed words from the Tanach to create the songs. and he e\'en wrote the music to 

14 Persky. Daniel. "In Memoriam:· 5,'e.fer Zikaron. New York: l-listadruth lnith of 
America. 1940. p. 17. 
15 Feinstein. Moses ... The Educator:· Sefer Zikuron. New York: I listadruth lvrith of 
America. 1940. p. 43. 
16 Persky. 5t'e.fi!r Zikarcm. p. 22-23. 
17 Feinstein. ··The Educator." Se.fer Zikaron. p. 44. 
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go with them. 1x I le continued his literary success as a teenager in America. Before the 

age of eighteen. he translated the Yiddish comedy Der Fitl:ek hy Abraham Raisin into 

Hchrcw and wrote an original play in Hebrew entitled "The Soch:ty is lJp to the Test.'' In 

addition. Friedland was invol\'cd in literary magazines: he was the editor of the 

magazine. ··Linc:· and edited three editions of another magazine. 711e /.epl~1·r in 1910. 

Friedland. while one of the early Hebrew pioneers in America. also 1.:ontributcd to 

Yiddish literature. His earliest poems appeared in a Yiddish publication called PwTal: in 

Lithuania. His poems also appeared in { 'eit (ieist and the lirst years of Dos riddish Folk 

and Der ridisher Kemp.fer. Friedland published some humorous poems under the 

pseudonym. "'Olympus .. in the Yiddish humor periodical. Der Cir1(r.mr Kundsl. 111 Der 

Gr1{r.mr K1111d.~1 was a New York City Yiddish language satirical weekly which ran from 

1909 until 1927?1 It satirical content differentiated the publication from the other 

Yiddish-language presses of the time. The magazine was saturated with ··satirical and 

\'ery expressi\'c illustrations and caricatures:· The e\'er•exprcssi\'c Friedland would ha\'c 

been drawn to its playful style. 21 

Friedland studied at Columbia Uni\'crsity concentrating his studies in psychology 

and language. I k recci\'cd a degree in Hebrew \itcruturc2~ and also focused on education 

around 191 o.2-'He undertook further study during three semesters at Teachers College 

ix Persky. Seji!r Likaron, p. 24. 
19 Persky. Daniel. 5,','.fi!r Zikaron. pp. 24-25. 
10 It was entitled Der Kihetser for its first year of production. 
21 Rubenstein. Aaron. "Devils & Pranksters: Der Oroyser Kundst und the Lower East 
Side" in Pukn Trep,er. Spring 2005. No. 47. p. 16-21. 
22 Feinstein. Se.fer Zikaron p. 45. 
23 .a•;r:,•1,•,7 ,;Nr-,7 n•c•.v;:J :,",;,N::, •77,7•,7 71.rrr, 7;-;,7•-,~ N"n n,-:1,n :,;~1,":'Ji w,:i 11m: :,v~, .·.ni'.li:i 

Israel: 2007 l?i:. ,,,. !lNil:i. p. 60. 
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Columhia Uni\'ersity between 1918 and 1920.2-t l lc was a bdie\'cr in a scicntilic 

approach to education and thought psychology would benefit him greatly in his 

educational work. His interest in language fueled his low of literature. By the time he 

finished at Columbia. he had added French and Italian to his Yiddish. Hchrcw and 

English. His friend Daniel Persky said that Friedland learned these languages so he 

would ha\'c access to the great masterpieces of literature in their own language.1~ During 

his years in New York. Friedland began to build up his cxtcnsi\'c pri\·ate library. which 

included all the American classics along with other great works of world literature. A 

large ponion of his collection consisted of poetry. Later in life. Friedland collected and 

bound what he thought were the 1.000 best poems of all time?' Literature in general 

consumed his mind and warmed his hean. Hebrew literature howc\'cr. was the core of 

his Jewish spiritual identity and captured his soul. 

Friedland appeared to be a driven and independent indi\'idual. In his early period. 

he did not ha\'C as many partnerships as he did later. nor did he seek them out. Friedland 

possessed raw talent. and people saw him as an educator with great potential. Mordechai 

Kaplan once wrote: .. Though rather small and insignificant and seedy looking.. l 

recognized at once that he was capahle of accomplishing that upon which he set his heart. 

I rather liked him for his unpretentiousness as well as force of charactcr .. :·17 

:i.i Sloan. Brady. Associate Registrar. Office of the Registrar. Columbia Uni\'1:rsity. 
~clcphonc query. I Feb. :wos. 
2=- Persky. SeJer Zikaron. p. 29. 
16 lb'd ?9 I • p. - . 
27 Kaplan. Mordechai. Personal Diwy. 4 No\'ember 1914. 

6 



Earl,· Adult Life in Ne"· York 

Fricdland"s most profound contribution to Hebrew education in New York was 

his founding of a Jewish school for girls in New York. the National Hebrew School of 

New York in 1910. This was a unique endea\'or that allowed girls to get a Jewish 

education. of which Zionism and Hebrew were significant components. His school was 

the first in which girls could study Torah.1ic Friedland \'icwcd his school as educating a 

generation of Jewish mothers who would preser\'e the Jewishness of the home in the 

American context. A number of the students were ""some of the best Hebrc\', teachers:· 

Emanuel Gamoran \'iewed Fricdland's actions as courageous. ··In the face of the 

inditl~rence of the masses to Jewish education. despite the lack of understanding by 

assimilationist Jews on the one hand and by the extreme Orthodox .Jews on the other. he 

hewed out for himself a new way in this difficult and trying undertaking:·~11 

Friedland spent ten years as the school"s director. He bclic\'ed that the primary 

focus of this Jewish school should be Hebrew language and literature. Gamoran posited 

that Friedland sm,· Hebrew as an end in itsclf.311 and that Hebrew had two purposes: one 

was to tie a child to his Jewish roots and the other was to obtain a Jewish outlook. 

Friedland belic\'c that the Hebrew language in its original form was able tn rcllcct 

a unique Jewish ethos and approach to life. "Therefore. a person who studies Hebrew is 

not learning merely diflercnt forms: he is absorbing a new \'icw of life. A ,·icw of life as 

diflcrent from others as is the concept of philanthropy implied by the word ·charity" from 

the ideal of ·justice' and •righteousness· implied by the word ·zcdakah."J 1 If one 

211 Spicehandler. Ezra. ··Memories .. Se.fer Zikam11. p. 48 
29 Gamoran. Emanuel. "Abraham Friedland:· Americ:an .Jewish reurhook. p. 146. 
30 Ibid. 147. 
31 Ibid. 147. 
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translates the wurd ·zcdakah· as ·charity". one loses the Jewish meanings of justice and 

righteousness. During his tenure at the National I lcbrc\\' School of New York. Friedland 

became an adherent of the idet' that Jewish education. especially llchrew. wus the \'chicle 

by which Jews could maintain their identity while still participating fully in American 

life. 

One of Friedland' s curly contributions to Hebrew education wus the creation of a 

list of .. hasic words:· which he used in his New York school. Friedland hdic\'cd that the 

words on this list were necessary in order to understand the stories in the Bihlc. The list 

was the base upon which other educators would build:':? The students also learned Zionist 

songs composed hy the director. Some went on to become Hebrew educators thcmscl\'es. 

Friedland used this list of words in his school. Friedland strongly hclicYed that. by 

founding a school for girls. he was tilling a \'Oid in Hebrew education in New York. 

Friedland married his wife Yonina. a nati\·c of Palestine. in 1916:u She joined him in his 

administration and teaching duties at the school. In this time of the tight for womcn·s 

suffrage. Friedland seemed to belie\'e that women should ha\'c equal access to Hebrew 

l!ducation. The education of females was important in both his family lite and his 

profossional lite. I le saw Yonina as an important teacher in this curriculum of Jewish and 

Hebrew culture. and an important role model for Jewish tcmales. This was the time of the 

light for women·s suffrage. and Friedland seemed to believe that women should han: 

equal access to Hebrew education. 

Friedland believed that his school could provide students with the Jewish 

knowledge necessary to maintain a culturally Jewish. albeit not necessarily traditionally 

p 
·- Gamoran. 147-148 . 
. u .. Abraham Hayyim Friedland:· Encyclopedia of Cleveland History. 
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rdigious homi:. It is useful to look at other schools that existed in New York City at this 

time. The schools that were most similar were the vocational schools fix girls. 

Immigrant parents wanted to keep their daughters out of the factories and away 

from jobs as household servants. Some parents struggled to do without thcir daughters· 

wages. instead sending them to vocational schools. which would allow them to provide 

for themselves. Such johs included bookkeeping and tcm:hing._q Vocational schools were 

institutions that. during the lirst decades of the twentieth century. hoped to .. reconcile the 

American middle class ideology of feminine domesticity with the need among poor 

immigrnnt ,,·omen to earn a living:•J~ Two schools catering to the immigrant Jewish 

community that attempted to train women for the workforce while also keeping them 

close to the home were the Hebrew Technical School for Girls and the Clara de I lirsch 

Home for Working Girls. These institutions recognized the fact that the East European 

immigrant family needed the woman of the house to work but ahm wanted to acculturate 

the immigrant woman to the bourgeois image of feminine domesticity. which ··honored 

the role of wi\'cs and mothers in prcscr\'ing and transmitting .Jewish traditions:·3'' 

Friedland· s school would prepare women to maintain the Jewishness of the home 

and also find work as Jewish school teachers. The joh of teaching was one that could he 

synchronized with motherhood and domesticity. In this way. Fricdland's school tilled at 

least a part of the role of the ,·ocational schools during this time. A striking di ffercncc is 

that Friedland did not ,·icw Jewish teaching in the same way that Melissa Klapper 

characterizes the vocational education of the same period: "A temporary stage of 

-~-t Epstein. Lawrence. P. 70. 
J:- Klapper. Melissa. ··Jewish Women nnd Vocational Education in New York City. 
1885-1925" American .Jewish Archives Journal. Volume Lill. (2001 ): p. 111. 
J<, Klapper. 113. 
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women's lives·· until the time when they can "settle into the domestic bliss frn which her 

training had so well prepared hcr:·J7 While Friedland recognized the important domestic 

role of women. he knew that Jewish teaching would not negate that role. Although it is 

not C\'ident that Friedland"s school actively trained women for marriage as the 

contemporaneous \'ocational schools did. his school did create more opportunities for 

Jewish women to enter the field of Jewish education. 

Fricdland's school met with little protest in New York. prohahly because it 

innll\'ed the Jewish education of girls. which was not yet a tic Id that garnered great 

interest or scrutiny. He therefore had wider latitude in his method and materials. In 

addition. his school was rclati\'dy small and the population he ser\'ed was supportive of 

his educational approach. He was not invol\'cd. as he later would be in Clc\'cland. in 

con\'erting people to his way of thinking about Jewish/Hebrew education. 

During his time in New York. Friedland influenced the dcn~lopment of l lcbrew 

culture in the city. At his urging. punctuated Hebrew was added to The rmmg .ludean. a 

monthly Zionist paper that was printed in English. In addition. he was the founder and 

main editor of the first Hebrew newspaper for American childrcn.·'s 

Frh:dland also became im·oh·ed in kacher education early on. I le was a 1111:mhcr 

of the Coalition of Hebrew Teachers in New York and. in I 91 I. contributed to the first 

Hebrew educational paper that was printed in the United States. 711e Teadu:r Fc:edhm·k. 

This publication was a forum for Friedland and others to publish pedagogical cssays. thus 

establishing the foundation for Hebrew educational literature in America.~'1 

.n Klapper. 114 
38 Persky. In 5,'efi!r Zikaron. p. 28. 
39 Ibid. 
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Fricdlund"s ambition and passion in starting the school ga,·c the enterprise what it 

needed to succeed. Morco\"cr. Fricdland's qualities atlcctcd others. ·•His joy oflifo was 

contagious and intluenccd e\'cryonc who came in contact with him:· Rihalow retfoctcd 

that Friedland wus widely known and wcll•likcd c,·cn bcfi.nc his careers as writer and 

leader within the Zionist mo\'cmcnt were \aunched:rn 

Friedland lcti New York in 1920 to take a job in Cle\'eland. Ohio. lca\'ing the 

leadership of the school to A.N. Furl berg. Furlberg was a modem religious educator. 

Under his leadership. the school became less Zionist in orientation and more religious in 

its Hebrew education."41 

E,·cn an.er lea\'ing for Clc,·eland. his friends and former students in New York 

would greet him warmly whene\'er he \'isited. as though he were a ,·i.:iting dignitary. 

They even brought their children with them. "like they were recei\'ing a rahhi."'4~ 

Friedland was sad to lcm·c New York. but saw Cle\'eland as a place that was ripe for his 

Hebraic-Zionist approach to Jewish education. and a place in which he could better 

de\'elop his skills as an educator and try new and inno\'ati\'e initiath·es:B 

Cle,·eland 

Fricdland·s rise to prominence rl.!ally began with his moY.: to Clcn~land. where hi: 

continued to de\·elop as a Jewish educator and Zionist leader. as well as a m~jnr adnlCi:1tc 

for and contributor to the Hehraist mo,·emcnt in America. In the 193()" s. Friedland 

40 Rihalow. Menachcm. "In Life and in Death," In Sf!fer Zikumn. New York: l listadruth 
lvrith of America. 1940. p. 13. 
41 "i'lr.Ji:i. 78 
42 Spicehandler. in Se/'er Zikaron, p. 49 
4.l "Z,~i:i. 78 . 
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became widely known for his expertise as a scholar and was increasingly called upon to 

speak on m~jor educational issues and Jewish literature in general. 

Friedland would continue his work in Jewish education beyond New York. He 

was im·ited in 1920 to become superintendent of the Clc\·clund Hebrew Schools. In the 

face of opposition from religious Jews who only wanted Hebrew taught for the purpose 

of prayer and the study of the holy books. and from other Jews who onl)· wanted students 

to attend one day a week. Friedland was able to build a comprchensi\'c network of 

schools that were attended by students from kindergarten age to adulthood. a teachers· 

institute. Friedland was also president of National Council of kwish Education."'~ 

In 1914. Friedland became the first director of the Cle\'cland Bureau of Jewish 

Education. which coordinated institutions offering Jewish education. Its pr~jccts 

included establishing teacher training institutes. youth clubs. children's theater. ad\'anced 

Hebrew classes and the Institute for Jewish Studies. Friedland integrated 1-lcbrew and 

religious schools and created an adult institute."15 He used his influence on the Bureau to 

push his Hebraist education model. In addition. Friedland used the Bureau to bring 

teacher training to Sunday school teachers in an effort to impron: the lc\'cl of education 

in the weekly Hebrew schools. 

Friedland had a broad in\'ol\'cntent in Jewish education in Cleveland and was 

"interested in all phases of cducation:•-'h While some of his other acti,·itics seemed to 

predominate. Friedland saw himself: first and foremost. as a de\'otcd teacher. He taught 

classes throughout his entire life and turned down speaking engagements that conflicted 

~~ .. Abraham Hayyim Friedland.'' The Encyclopedia of Ch:veland History. 
:- Ibid. 

_.,, Gamoran. "American Jewish Yearbook". p. 148 
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with teaching duties. On January 31. 1935. he wrote. ··1 ha\'C at one time pledged myself 

ne,·cr to allow my classroom work to be interrupted for the sake of addressing a meeting. 

The hest thing a teacher can do is teach and I am attempting to do that to the n:ry hcst of 

h.,. . .. t7 my a 1 1ty. 

Friedland had 0\'erseen a period of grlm1h and expansion of I khrcw education in 

the J 920"s. With the Great Depression and Friedland"s lack of economic acum('n. 

hom,!,·cr. the period of the 1930"s saw an inc\'itablc decline in Ck,·eland"s Jewish 

educational pr~jects. Enrollment in the Cleveland Hchrcw schools fell from 1505 pupils 

to 716 between 1929 and 1936. Adding to the downturn were demographic shi tls of 

population. The economic depression led to a rise in the number of wdfarc families who 

could not pay tuition. Many families chose to employ one of the increasing numbers of 

prirnte Hebrew teachers who emerged during this difficult time. In some cases. parents 

chose to pay less to inferior private teachers than to receive welfare from the Cle\'cland 

Hebrew schools.-18 

Friedland was \'iewed as a charismatic young leader in\'ol\'ed in numerous 

organizations. He was a tenacious teacher and visionary. Friedland bclien!d strongly in 

his dsion of Hebrew and Jewish education. and as he gained cxpcricncc. hc was able to 

enact this \'ision in his work. 

Friedland was one of the four main leaders of Cleveland in the intcrwar period. This 

prowess as a teacher and the warm personal relations he maintained resulted in the 

.n Friedland. A.H. Letter to Akron Jewish Center. 7 February 1935. Box 5. Folder 1. 
ABRAHAM H. FRIEDLAND PAPERS. American .Je,vish Archi\'cs. Cincinnati. Ohio. 
48 Gartner. Lloyd P. A HiMmy c?(the .Jews ,?f'Cle\'eland. New York and Ckn:land: The 
Western Reserve Historical Society and the .Jewish Theological Seminary of 
America. I 978. pp. 278-279 
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de\'clopment of a cadre of loyal disciples, Abraham Friedland was a true mens<.·h and a 

··national leader of American I lcbrcw culture until his early dcath:••N 

Friedland had a wry sense of humor and agility with wordplay. I le used his wit in 

casual pleasantries as well to emphasize his position. Just as Friedland <lcYcloped as an 

educator and a scholar. it seemed that he also dcYelopcd a self-deprecating wit in casual 

pleasantries and to emphasize his position. ··) shall he glad at any future time to 4ucnch 

the insatiable thirst of your staff for more Jewish knowledge and since you know me to 

he ·an unfailing fountain of Judaism.· there is no tear that I may run dry in the interim: so 

we can all wait serenely and contcntcdty:·50 

Mcnahem Rihalow encouraged Friedland to engage with writing in I kbrew. 

Ribalow conYinccd him to send some of his stories and thus Friedland returned to writing 

in the early l 930"s. Friedland was accomplished in the written word. producing a 

constant stream of writing. including stories in Hebrew for children. textbooks for 

educational purposes. 300 folk songs. fitly articles about a visit to Palestine and forty 

popular articles about Jewish poets and philosophers. 51 

Beginning in the early 1930-s. Friedland added to his educational agenda the 

publication of his childrcn·s stories. entitled. S1iJp1wim r,4im. (For an analysis of the 

pedagogical and socio-historical content of Sippurim l"qtim. please sec chapter 3 of this 

document.) Friedland was invol\'e<l in all aspects of 5iippurim r,r/im. including setting 

-1<1 G "78 1artner. p. _ 
5° Friedland. A.H. Letter to Henry Kutash. Camp Wisc Institute. 14 May 1935. Box 6. 
Folder 2. ABRAHAM H. FRIEDLAND PAPERS. American Jewish Archives. 
Cincinnati. Ohio. 
51 '"Biographical Sketch:· ABRAHAM H. FRIEDLAND PAPERS. American Jewish 
Archives. Cincinnati. Ohio 
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prices. distribution. and discounts.~:? Friedland even cngrawd the stencils fi.n the 

mimeograph machine himsclf.53 He \\'US a micromanagcr and kept a close eye on the 

sales and use of Sippurim }'qfim. Marketing and sales were difficult in the 193()" s hccause 

of the sc,·crc: economic problems in Jewish schools due to the onset of the Great 

Depression. Friedland. however. tirelessly wrote to schools and organizations inquiring 

ahout their use or potential use of Sippurim ftf/im. I le saw publication as a crucial part of 

his Hebrew culture crusade and necessary for the good of Judaism in the United Statcs.5_. 

During this time in Clen:land. Friedland worked on t,,·o si~niticant educational 

projects with his close friend and colleague. Dr. Emanuel Gamoran. Gamoran was 

Educational Director of the Commission on Jewish Education in Cincinnati as well as 

Educational Director of the Union of American Hebrew Congregations. The first work 

was a series called vi/em,- the Play Way to HehreH'. 

The vi/em, Primer was written atler publishing Gilenu, Book I. It was intended 

to enable a teacher with .. little pedagogical training"" to teach the mechanics of Hebrew. 

The introduction of the <ii/emu Primer refers to studies by Professor Arthur I. Gates. a 

famed researcher in the field of teaching reading. of Columbia Unhwsity. who concluded 

that an eclectic approach to reading is the most cffccth·c. These studies showed that 

phonics alone was ill-ad\'iscd. They also showed that reading in context alone would not 

=- 2 Friedland. A.H. Letter to Rabbi Jacob Singer. Temple Mizpah. Chicago. 3 March 
1931. Box 4. Folder 3. ABRAHAM H. FRIEDLAND PAPERS. American Jewish 
Archives. Cincinnati. Ohio. 
53 Feinstein. In Se.fer Zikaron. p. 47 
54 Friedland. A.H. Letter to Mr. B. Rosen. Associated Talmud Torahs. 10 October 
1933. Box 2. Folder 5. ABRAHAM H. FRIEDLAND PAPERS. Cincinnati. Ohio. 
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suffice.=-~ Therefore. phonetic methods plus use of interesting materials were what 

Friedland and Gamoran were utter in teaching young children to rcad I lehrcw. 

The Primer thus includes word drill. phonetic drill. and a list of words including 

the names of the hooks of the Bible. Hebrew months. ··words that ha\'c some \'alue."" The 

sight word approach. as ad\'ocated by Gates. was heavily used. This is seen in the 

cxl:!rciscs that giYe practice with words in context. This is done hy first gi\'ing an exercise 

that has a ,·ariety of sentences including the sight words. fi.lllowed hy stories in which the 

d f• I ,1, wor s occur rcqucnt y.· 

The stories may have been modeled on the ·•Dick and Jane .. series published in 

1930 by Macmillan. but they had significant additions. The authors explain the inclusion 

of a limited amount of phonetics. which ran contrary to Arthur Gates· s prescription for 

teaching reading. by saying that Hebrew is a more phonetic language than English. 

Friedland and Gamoran must ha,·e been aware that Gates had studied English language 

reading students exclusi\'ely and drawn his conclusions from them. Furthermore. 

Friedland and Gamoran felt strongly that the learning experience must also be fun. 

Therefore. they added ··stories··. to ensure --ra\'orablc attitudes·· in children. In sum. 

Friedland and Gamoran·s eclectic approach to teaching children to read Hehn:\\· a,·oi<.kd 

the pitfalls of using either an cxclusi\'cly phonetic or sight word approach. 

In the introduction to the exercise book to Gilenu. the authors wrote that Gilcnu 

was considered by them to be --a new approach to the teaching of Hehrew:·57 The 

:-~ Gamoran. Emanuel and Abraham H. Friedland The Play Way to I /ehrelr: Cii/enu 
Primer. New York: Department of Synagogue and School Extension of tht! UAI IC. 
1935 
'" lb"d . • I •• p. IX. 

~7 Gamoran. Emanuel and A.H. Friedland. Torah Li. Cincinnati: The Union of 
American Hebrew Congregations. 1939. p.ix. 
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workbook gives practice with the lessons in Gilcnu and is presented in a separate text. 

The exercises in\'olvc much repetition. a game-like approach. and whimsicul illustrations 

that scr\'e as graphic organizers. Students can respond by pasting the label on a hlank 

beside the matching picture. presumably hefore they can form the letters. They can also 

use these exercises to practice writing. an important objective. 

Torah Li is a series that .. presents a new approach to the teaching of selected 

passages from the Bible:·~S Half of the selections are accompanied by melodics to which 

Biblical passages could be sung. Vocabulary is presented first. fi.lllowed by an exercise 

in which new words arc used in sentence context. ··By the time the child has studied the 

\'Ocabulary and done the exercise. the reading of the selected passage should no longer be 

a matter oflabor but rather a pleasant cxpcrience:·~ij In all of his projects. Friedland 

wanted to encourage Hebrew fluency and sought to make its study enjoyable.''0 

As he did with many of his other endea\'ors. he carried his sense of humor with 

him. In response to someone buying books from him. Friedland wrote. ··J don·t know 

whether the receipt of the check requires an answer or not. .. On general principles. if you 

send a Jew money. you ,nay rest assured that he got e,·cry ccnt of it. if not more. Ask any 

good anti-Semite and he will agree with me. Morco\'cr. it would do your heart good to 

see ho,1.,· rapidly the royalty \'anished. This is the difterence between royalty and 

dictatorship ... you can·t get rid of dictators:·" 1 

Many organizations had trouble paying for the hook lets. c\'cn after a reduced 

price was offered. In Chicago Alexander Dushkin attempted to work out a deal in which 

~x Ib'd . . I • p.lX. 
~9 lb. d . . I • p. IX 

60 .. Abraham Hayyin1 Friedland.'" Encyclopedia of Cleveland Iii story 
61 Friedland. A.H. Letter to Rabbi Louis I. Egelson. 21 July 1937. Box 3. Folder 5. 
ABRAHAM H. FRIEDLAND PAPERS. American Jewish Archives. Cincinnati. Ohio. 
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the Board of Jewish Education would subsidize the purchase of bookh:ts and secure a 

loan to hdp cover additional costs. He retlccted this financial difficulty to Friedland: 

'"Sales of booklets in Chicago are slow going .... no one has moncy:·1•2 

There were Rabbis who ardently supported the Hchrcw culture mm·cmcnt. One 

or these was Rabbi Solomon Goldman of Congregation Anshc Emel in Chicago. Illinois. 

Goldman asked Friedland for adYicc on how to help him adYancc Hebrew more 

effecti\'cly in his congregation. --Hebrew is gradually taking hold of my congregation. 

Eighty adults studied it during the summer. I am now thinking of opening a parochial 

school for the kindergarten and first grade:•h3 Friedland·s response included an ofter to 

extend additional help with materials. curriculum development or teacher training. 

Friedland was successful in many of his t!'ndea\'ors in Cleveland. however. during 

the second half of his tenure there. Friedland grappled with the severe financial strain 

brought on by the Great Depression and demographic changes in Clcvdand. From I 929 

to 1936. there was a decline in the number of students in the Hebrew schools 

administered by Friedland from I 505 to 716. During this time. more students were from 

relief families. which contrihuted to the financial hardship and the decreased social 

prestige of the schools. The Depression also led to a surfeit of alternative teachers. otlen 

untrained. who competed for students.fl-I 

In addition to external circumstances that were out of Fricdland·s control. 

Friedland·s mismanagement of the finances of the Hebrew schools amplified the sc\·crity 

62 Dushkin. Alexander. Letter to A.H. Friedland. 9 February 1934. ABRA! 1AM H. 
FRIEDLAND PAPERS. American Jewish Archives. Cincinnati. Ohio. 
" 3 Goldman. Rabbi Solomon. Congn:gation Anshe Emct. Letter to A.H. Friedland. 9 
September 1934. Box 4. Folder 4. ABRAHAM H. FRIEDLAND PAPERS. Amcri1.:an 
Jewish Archives. Cincinnati. Ohio. 
1i-1 Gartner. 278 
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of the difficulties. E\'cn before 1929. the debt of the Hebrew School was more than 

$60.000. "For all his talents. Friedland was not financially skillful. I le preferred to 

employ funds a\'ailablc from appeals to expand the school rather than to rctn:nch and pay 

debts:· ti~ By 1929. there were no surplus funds to help cushion the blow of the Great 

Depression. 

Last Years 

Friedland saw himself as a fighter for Jewish education. In a letter from January 

17. 1934. he wrote ... It is fully worth paying the price of a few sleepless nights of gi\'ing 

lectures to Hcbraists and Zionists and C\'Cn of writing textbooks. I am well and am 

crusading the cause of Jewish education more \'iolently than C\'Cr. ··"'" 

His great passion ,,as accompanied by great frustration. He saw his work as 

necessary for the continuity of the Jewish people. Howe\'er. he was perturbed by the 

indifference to education and often used his great command of language to make ironic 

and acerbic statements. Friedland was engaged in a litclong struggle. and he took the 

apathy of others personally. ..Wishing you wholeheartedly a successful onslaught upon 

this amorphous mass of indifference which you dignify by this pretentious title l)f 

American-Jewish lifc:•1>7 Friedland put his comments in mocking ti.:nns. probably 

indicating how deeply affected he was hy the situation. 

He also used his ,·erbal acumen to express his displeasure at professional 

setbacks. Sometimes his ,vords expressed his frustration with Jews in general and Jewish 

6~ Gartner. 289 
6'' Friedland. A.H. Letter to Dr. J. Golub. Bureau of Jewish Education. Cincinnati. 17 
January 1934. Box 3. Folder 2. ABRAHAM H. FRIEDLAND PAPERS. American 
Jewish i\rchives. Cincinnati. Ohio. 
" 7 Friedland. A.H. Letter to Mordechai Kaplan. 17 December I 934. Box 1. Folder 4. 
ABRAHAM H. FRIEDLAND PAPERS. American Jewish Archi\'cs. Cincinnati. Ohio. 
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teachers in particular. for their apathy. real or perceived. for Jewish education: ··God 

knows that the appetite of Cle\'cland Jewry for books of this type. and for that mutter. 

hooks of any type. is pitifully small. Had Dr. Marcus written a couple of detective stories. 

it would have been much easier to sell them to our Sunday school teachers. Books on 

Jewish history are too heavy a nutriment for their highly delicate Jewish stomachs.••liK 

This. a year before his death. expresses his unabated frustration. Friedland had ideas for 

improving the situation. hut the percei\'ed resistance to them caused him to voice his 

frustration. 

Even though Friedland at times was troubled by the problems that existed in 

Jewish education. he was an empathetic national educational leader and commiserated 

,11.·ith colleagues. He wrote to one. ··However. you will probably have a hundred of the 

regular Sunday School teachers who probably do not even know the Aleph-bet:•h'l 

Friedland also offered support whene\'er he could. ··Whenever you arc face to face with 

an acute problem and you want to buttress up your stand with the opinion of an outside 

person. I shall he glad to come and help you on behalf of our tortured cause. ··711 

Friedland's work was made much more difficult. especially in the last years of his 

I ilc. due to his fragile health. In almost C\'cry year of his protcssional life. particulurly the 

last decade. he was afflicted with \'arious illnesses. Amidst the ,·oluminous 

correspondence in his work for the Cle\'cland Hebrew schools and for the many Zionist 

organizations of which he was a member. there are numerous inquiries about his health 

(,k Friedland. A.H. Letter to Rabbi Louis l. Egclson. 17 January 1939. Box 3. Folder 7. 
ABRAHAM H. FRIEDLAND PAPERS. American Jewish Archi\"es. Cincinnati. Ohio. 
69 Friedland. A.H. Letter to Mr. Paul Veret. Buffalo Board of Jewish Education. 28 
September 1936. Box 5. Folder 4. ABRAHAM 1-1. FRIEDLAND PAPERS. American 
Jewish Archives. Cincinnati. Ohio. 
70 Ibid. 25 June 1937. Box 5. Folder 6. 
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and wishes for his return to wellness. As early as No\'ember 1929. Samson Bcnderly. a 

colleague und friend ,•vrotc. ··How are your t=arot ( atllictions)? Arc they getting smaller 

or biggcr.''71 I lis health was tenuous for the last ten years of his life. It appears that his 

health hegan to more rapidly decline around I 936. 

Friedland continued to be called upon to address educational conferences and 

groups of teachers on subjects of education and Jewish literature. Howc,·cr. in the last 

years of his life. his health limited his personal attendance. On Octoher 11. 1935. he 

wrote. --More serious trouble than my eye trouble has suddenly overtaken me. which 

landed me at the hospital. and l am to undergo a major operation within three or four 

days.··71 

It was necessary for Friedland to ration his energy in order to maximize his 

effccti\'eness. He tended to choose speaking engagements that would have the most 

impact and take the least out of him. Even with all of his health problems. Friedland 

carried on an extremely full professional lite. In most cases. when Friedland was unable 

to attend. he contributed in written form. He alwa\'s had words of cncoural.!cmcnt for his . ~ 

colleagues in the field. ··My heart is with you ( much good it can do you) and so arc my 

wishcs ... prohably won·t know until the last minute ifl can come. This. I said. is 1ny sh:k­

hedic:al year (a pathetic pun on sabbatical. of course):·7~ 

Friedland actively supported the central organization for the promotion of l lchn:w 

in America. Histadruth lnith for a majority of his time in Cleveland. Histadruth lvrith. 

71 Benderly. Samson. Letter to A.H. Friedland. 20 November 1929. Box 1. Folder. 1. 
ABRAHAM H. FRIEDLAND PAPERS. American Jewish Archives. Cincinnati. Ohio. 
7"!. Friedland. A.H. Letter to Emanuel Gamoran. 11 October 1935. Box 3. Folder 3. 
ABRAHAM H. FRIEDLAND PAPERS. American Jewish Archives. Cincinnati. Ohio. 
73 Friedland. A.H. Letter to Israel L. Edward. 13 February 1936. Box 5. Folder 3. 
ABRAHAM H. FRIEDLAND PAPERS. American Jewish Archives. Cincinnati. Ohio. 
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the National Organization for Hebrew Culture formed in 1917. It regarded itself us the 

instrument for adrnncing Hebrew culture among. American Jewry. It claimed 

responsibility for ··whatc,·cr achievements in the field of Hebrew journalism and 

literature American Jewry has to record."'7.i Histadruth lvrith published thi: l-h:bn:w 

weekly. Hadoar. which at the time was the only Hebrew publication in the United States. 

Hadoar included Hebrew poetry. fiction. essays. and literary criticism. Histadruth lvrith 

also published a hi-weekly youth magazine. lladoar Lanoar. Youths could use this 

periodical to further develop their Hebrew skills and perhaps become Hebrew scholars 

themselves. Histadruth lnith also sponsored a literary contest for children. published a 

Hebrew almanac which included a record of major CYcnts in American lite and Hebrew 

literature. Histadruth lnith also had a book publishing company and many other 

actiYities. Its goal was •·focusing the attention of Jewish communities upon the Hebrew 

cultural context here and in Palestine. and of arousing them to a more acth·c interest in 

Jewish education and Hebrew literature:· They belie\'ed these actiYities strengthened the 

American Jewish community.7.:i 

Friedland serYed in a leadership position in Histadruth lvrith from 1929 to the end 

of his lifo. Upon request. he fonned a Cleveland Chapter and organized a confcn:nce that 

demonstrated once again ··his amazing powers as a speaker. a humorist. a mdodist. a 

friend. a lover of the Hebrew litcrature:·71' He appealed to Yarious organizations for 

financial support and inspired Jews to participate in Hebrew events such as Hebrew 

7-t Brochure of Histadruth Ivrith (Promotional Literature). Box 7. folder 9. 
ABRAHAM H. FRIEDLAND PAPERS. American Jewish Archives. Cincinnati. Ohio. 
75 Ibid. 
7'' Spicehandler. in Sefer Zikaron. p. 48 
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Weck in 1936.77 Friedland was the Clcn~land reprcsentati\'c of the National Exccuti\'c of 

Histadruth lvrith from 1934 onward. Fricdland's work ethic was extraordinary. causing 

him to work into the night on tasks. 

Friedland assumed the presidency of Histadruth lnith in 1939 e\'en though he 

was confined to his bed due to his worsening health which was diagnosed as cancer. His 

close friend and colleague. Emanuel Gamoran wrote. ··It is indicati\'e of the love and 

admiration that the Jewish intelligentsia has for you.'' 711 Friedland·s doctors had just told 

him that he only a few weeks to live. Howc\'er. it seems that Fricdland"s strength of 

mind was able to keep his weakness of body at bay. and he took on the presidency of the 

organization with more energy than anyone could have expected. 

Friedland attempted to deal with the financial problems that plagued Histadruth 

lvrith. After his election to the presidency of Histadruth Ivrith. Friedland wanted to find 

a way. at the very least. to pay the salaries of the staff. He sought creative ,,.-ays to 

acquire loans.7~ In his capacity as president. Friedland also reached out to the Zionist 

Organization of America for loans to help Histadruth lnith pay its staff and continue its 

operations. Zionists throughout the country supported Histadruth lnith since they saw 

77 Friedland. A.H. Letter to Sisterhoods of all Temples and Synagogues. 23 May 1931. 
Box 3. Folder 5. ABRAHAM H. FRIEDLAND PAPERS. American Jewish Archives. 
Cincinnati. Ohio. 
711 Hausman. Irving. Hebrew Union College. Letter to A.H. Friedland. 14 February 
1939. Box 3. Folder 7. ABRAHAM H. FRIEDLAND PAPERS. American Jewish 
Archives. Cincinnati. Ohio. 
79 Friedland. A.H. Letter to Albert Epstein. 15 March 1939. Box 4. Folder 7. 
ABRAHAM H. FRIEDLAND PAPERS. American Jewish Archives. Cincinnati. Ohio. 
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Hebrew as .. the essence of the spiritual guidance and of the national entity of our 

1 •-!!O pcop c. 

1 lowc\'er. his tenure would be short-li\'cd. and his work left unfinished. I lis 

health continued to worsen in the spring of 1939. On May 6. 1939. Friedland wrote. 

··sorry to disappoint you all. but I am having se\'cre attacks. Must stay in bed under 

morphine:•!!! He wrote in July ... I am \'cry \·cry sick. I am bedridden. and what is worse. I 

hawn·t the strength to carry on conversation lasting more than the minutes. Such is the 

plain. unadorned fact of my existence:•k:! 

Despite being terminally ill with cancer. Fricdland's passion for his work nc\'cr 

dimmed Menachem Ribalow reminisced about the. --soti. forgi\'ing smile on his face: 

intelligent and understanding." He continued ... He had a passion for life until his last 

breath. His power and beauty of his soul was unmistakable by the way he carried 

himself ..... He knew his fate and knew he couldn't run away from death:· Friedland 

himself said: ··The angel of death is sitting beside me and cats me little by little without 

mercy:· He approached his death with serenity. C\'en while suffering intense pain for the 

I t'h' 1·1· k' ast ycaro ts 1 c." 

He completed his final book entitled Som1e1:l4• in the lucid timt.!s between two 

daily injections of pain killers. 11 :- The sonnets show Fricdland·s soul. They rc\'cal insights 

into his illness. including his personal pain. They C0\'Cr topics including religion and 

80 Press Statement by A.H. Friedland. February 1939. Box 7. Folder 7. ABRAHAM 
H. FRIEDLAND PAPERS. American Jewish Archi\'es. Cincinnati. Ohio. 
111 Friedland. A.H. Telegram. 6 May 1939. Box 4. Folder 6. ABRAHAM H. 
FRlEDLAND PAPERS. American Jewish Archives. Cincinnati. Ohio. 
!-I:! Friedland. A.H. Letter to Israel Berman. 17 July 1939. Box 2. Folder 4. 
ABRAHAM H. FRIEDLAND PAPERS. American Jewish Archives. Cincinnati. Ohio. 

MJ Ribalow. Se.fer Zikaron. p. 11 
x-1 Friedland. A.H. Sonne!.\'. 
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maturation. There is the ··motif of unifying death and lite and onc·s wish to unite with 

God is a renaming motif in most of his poems and sonnets.·· 

Abraham Friedland died on August 3. 1939 at age 47 in Cleveland. Ohio. 

Friedland was sur,·i\'cd by his wife Yonina and his daughter. After his death. Yonina 

returned to Palestine for se\'cral years in the 1940's. and returned to the United States in 

.lune 1950.11h She then settled. according to the 1960 Census. in Enmston. Illinois. where 

she li\'ed until her death in September 1983. 117 Their daughter Avi\'a married Rahhi 

Da,·id Polish in the summer of 1938. 1111 

After his death. other leaders were able to step forward at the Bureau of Jewish 

Education of Cle,·eland. Friedland"s personality and \'iews had dominated the 

atmosphere: atler his death there was more room for di\'crsity of opinion. At this time. 

Rabbi Abba Silver. another strong ideologue. was also no longer as involved with the 

Bureau of Jewish Education. He had been active in the Bureau earlier. however 

disagreements with Friedland and other members caused him to withdraw support. (There 

is more on the relationship between Silver and the relationship between Silver and 

Friedland in Chapter 3.) The absence of both men allowed th!.! Bureau to develop in new 

ways. 

11'1 U.S. Customs Records. 1950 (\\WW.ancestry.com) 
117 1960 U.S. Census (www.ancestry.com) 
1111 Aronson. G .. Young Judaca. Letter to A.H. Friedland. 16 June 1938. Box 2. Folder 3. 
ABRAHAM 1-1 FRIEDLAND PAPERS. American Jewish Archives. Cincinnati. Ohio. 
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Chapter 2 - Friedland and Zionism 

Introduction: 

This chapter presents Fricdland's practical steps to aid the cause of Zionism in 

America. To Friedland. Hebrew was the ··sour· of Zionism: it gave Zionism the meaning 

and the dri\'c to strengthen universal Jewish peoplehood and rebuild a Jewish spiritual 

center and homeland in Palestine. Friedland belic,·cd that all Jews could contribute to the 

building of a Jewish peoplehood. Like Jewish pioneers cultivating the land in Palestine. 

American Jews could strengthen Zion by deepening their knowledge of and their lo\'c for 

Judaism through the Hebrew language. Friedland believed that Jewish children in 

America needed to feel --part of a universal people. no matter how flung we arc:·'1'1 

To Friedland. the Hebrew language was an essential part of Jewish peoplehood 

because it preser\'ed the Jewish ethos. He regarded the Hebrew language as a vessel of 

Jewish spirituality which conveyed a unique set of meanings and ideals. Friedland 

worried that American Jews who did not know Hebrew would lose access to the depth of 

Jewish meaning that could guide their lives. 

The centrality of l lebrew and its inextricable connection to Zionism were 

Fricdlam.l' s tenets: the most profound understanding of the Jewish people demanded a 

strong grasp of the Hebre,..,- language as he \'iewed it as a language that connected the 

Jews of today to each other. and to the Jewish past. Friedland hoped that American Jews 

would connect with their people through Hebrew and embrace Zionism while being fully 

American as well. Therefore. Friedland engaged in Zionist advocacy while working 

x1> Friedland. A.H. Letter to S.C. Lamport. 16 January 1934. Box I. Folder 4. 
ABRAHAM H. FRIEDLAND PAPERS. American Jewish Archives. Cincinnati. Ohio. 
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passionately to increase Hebrew literacy among American Jews. Gi\'cn these intertwined 

pursuits. it seems surprising that his greatest Hebrew educational work . .'-iippurim rt!fim. 

did not espouse a Zionist philosophy. However. Friedland saw this , .. ·ork as the best way 

to teach I lcbrew. the knowledge of which would prepare young people to become 

American Zionists. Friedland believed that Hebrew served as a ·•link between the cultural 

i<.lrces at work in Palestine and Jewish life in this country:·90 

A Cultural Zionist Worker 

Abraham Friedland was a Zionist throughout his career. Uis he lief in the Zionist 

cause paralleled his de,·otion to the ad\'ancemcnt of Jewish culture and language. his 

support of Hebrew literature and his belief in community-building activities for American 

Jews. Friedland appeared to belie\'e that a Jewish state would help world Jewry and that 

American Jews should support the creation of a Jewish state. 

Most significantly. Friedland belic\'ed that a Jewish homeland in Palestine would 

be a cultural and Hebraic inspiration for American Jews. This homeland. where Hebrew 

language and culture could flourish. would enrich the lives of Jews worldwide. 

Reciprocally. Friedland·s acti\'itics reflected his insistence that a strong American kwish 

community that nurtured a rich Hebraic and cultural lite would hcttcr support a Jewish 

homeland. 

Securing a Jewish state would also provide a refuge for Jews around the world. 

Friedland saw that le\', Jews lived in places as tolerant as the United States. underscoring 

the importance of a sale haven for Jews in other parts of the Diaspora. Friedland even 

9° Friedland. A.H. Letter to Chairman. Welfare Fund committee of the Histadruth I Hi th. 
8 June 1936. ABRAHAM H. FRIEDLAND PAPERS. American Jewish Archi\'es. 
Cincinnati. Ohio. Box 7. Folder 2. 
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purchased land in Palestine. finalizing the sale in 193091 • This expenditure was 

substantial for fried land. a man of modest means whose income from the sale of his 

Hebrew booklets supplemented his modest salary from the Bureau of Jewish Education 

of Clc,·cland. The purchase of land also demonstrates Friedlamr s belief in the 

importance of Palestine as a spiritual center for Judaism. fricdlamr s brand of Zionism 

included Palestine as both a homeland for those who li\'ed there and a place spiritually 

linked to Jews elsewhere by \'irtue of the Hebrew language. Jewish culture and 

peoplehood. American Jews might be lo\'crs of Zion. e\'cn buy property there. but they 

could still live full and \'ibrant Jewish lives in the United States. 

Beginnings and Friedland's Zionism in New York 

Friedland·s affiliations and communications reflected his dedication to American 

Zionism. \\"hich he belie\'ed strengthened the idea of a homeland in Palestine and inspired 

a renaissance of Jewish cultural and spiritual life in the United States. Friedland came to 

the United States at a time when American Zionism was just beginning to mobilize. 

In 1896. Theodore Herzl"s publication of the pro-Zionist brochure. Der 

.ludenstaal ('"711e Jewish State··). coupled with his call for a Jewish congress. rc,·italizcd 

the Hovc\'e Zion11 ::! ( Lovers of Zion) society. which ad\'ocated colonization in Palestine us 

a route to establishing a homeland. Herzl. for one. was opposed to the Hoven! Zion 

method of colonization as being a "mere smuggling operation. a plan unworthy of a great 

111 American Zion Commonwealth. Inc. Letter to A.H. Friedland. 20 Nm·ember 1930. 
Box 1. Folder 1. ABRAHAM H. FRIEDLAND PAPERS. American Jewish Archives. 
Cincinnati. Ohio. 
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people und a great causc:•'IJ I lcrzl folt that political rights had to he obtained through the 

creation of a so,·ereign state on land ceded or purchased from its pre\'ious owners that 

would he recognized under international law.44 Hovc\'c Zion ad\'ocates and followers 

were able to secure 100.000 acres in Palestine hy the C\'e of the First World War. largely 

through the generosity of Jewish philanthropies established by Edmond de Rothschild 

and Maurice de Hirsch_.,:-

In America. Hoveve Zion had been started in 1882. hut it needed to be recast in 

terms of the American experience. The rationale of the first Ho\'c,·c Zion society in New 

York was stated as follows: ··As a refuge from cruelty and oppression. Palestine 

undoubtedly appealed to European Jewry: in America. howc\'cr. where Jews already 

enjoyed freedom. a love of Zion would serve a spiritual purpose as a safeguard against 

assimilation.""46 It was to this new vision and message that the young Abraham Friedland 

,vas drawn. The mo\'ement grew slowly and was called Hibbat Zion. Many members 

.. de\'oted thcmsel\'es primarily to the study of Hebrew or of Jewish culture ... "7 Friedland 

found these pursuits of Hibbat Zion most attractive. and his early experiences with 

Zionism in New York led him to sec Hebrew as a path to lo\'c of Zion. 

The publication of Der .Judenstaat and the con\'ening of the First Zionist 

Congress inspired some immigrant American Jews to support the Zionist cause. The 

Basel Conference of 1897. which took place during Friedland"s childhood. helped lay the 

93 lJrofsky. p. 25. 
44 Herzl. Theodore. Herzl: The Jewish State. Chapter 1. 1896. (Translated from the 
Gem1an by Sylvie D'Avigdor. This edition was published in 1946 by the American 
Zionist Emergency Council) 
http://wv,.v,,,.je\\·ishvirtuallibrary.org/jsource/Zionism/herzl2a.html 
,,;i; Ibid .. p. 30. 
% Ibid. p. 82. 
'n lb'd 8"' 1 • p. .>. 
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groundwork for the mo\'cmcnt to which Friedland would later de,·otc so much of his 

lifc·s work."8 During the first decades of the twentieth century. when Eastern European 

Jews did not join Zionist organizations in dro\'cs. the idea of a Jewish homeland in 

Palestine gradually became more palatable and began to seem more possible in the minds 

of many of these newly arri\'ed immigrants. The rise of Hitler in the I 93Cf s was the 

major impetus that transformed understanding and sympathy concerning the Zionist 

cause amongst the masses into practical support in the form of atliliation with Zionist 

organizations such as the Zionist Organization of Amcrica.99 

Prior to WWI. almost all American Zionist organizations were based in New 

York City. where Moses and Yonina Friedland settled in 1905. li\'ing among the Zionist­

friendly Eastern European immigrant population clearly facilitated Friedland 0 s 

burgeoning interest and in\'Ol\'ement in Zionism. In the early years. these organizations 

were poorly organized 1°0• and after World War 1. a divergence of ideas existed hctween 

more recent Eastern European immigrants and the assimilated Western European Jews. 

the latter constituting most of the early leadership. 

Eastern Europeans like Friedland defined .. their Jewishness in ethnic rather than 

in unh·crsal tcm,s. They sensed themsel\'es to be a national minority. a people within 

peoples." 101 Friedland·s Eastern European brand of Zionism. promoting spiritual and 

cultural concerns such as Hebrew. conflicted with the more uni\"ersal position of the 

911 Marcus. Jacob Rader. Uniled States Jewry. I 'o/ume .J: The Ea.\·/ European Period. 
The Emergence fflhe American .Jew. I 7i6-l 9X5. Detroit: Wayne State University 
Press. 1993. p. 647. 
w Urofsky. Melvin. American Zionism.fi·om Her:/ To The /-/o/0t:aust. Garden City. 
New York: Anchor Press/Doubleday. 1975. p. 85. 
100 Marcus. p.648. 
iui Raider. Mark and Jonathan Sama and Ronald W. Zweig. eds. Ahht1 Hillel Sill-er and 
Americ:an Zio11i.rn1. Routledge. 1997. pp. 3-4. 
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assimilated Jews from Germany. who supported a more political brand of Zionism. This 

Zionism was stronger in its advocacy of a Jewish state. In the tirst l\\'O decades of the 

twentieth century. Eastern Europeans ··basked in the importance of Americanized leaders 

whose participation added social respectability and prestige to the mo\'cmcnt. hut as the 

newcomers thcmscl\'cs acculturated. they f cit freer about substituting leaders of their 

own:•IO.:? They also felt more empowered to assert their Zionist ideology. As time 

progressed. the Eastern European Jews outnumbered the assimilated American Jewish 

elite that had led the mo\'ement in the first two decades of the century. 

Fricdland"s engagement with Hebraic-Zionism during his years in New York City 

was primarily through the Dr. Herzl Zion Club. which Friedland joined as a teenage 

student at the Yitzhak Elhanan Yeshi\'a. This club v,;as fom,ed in 1904. shortly after 

Theodore Hert:l died. by three yeshiva students who attended a memorial ser\'ice for 

Herzl. Abba Hillel Sil\'er. his brother Max. and Israel Chipkin decided to honor Herzl's 

effons by forming a club whose objecti\'e was ··the dissemination of the Zionist ideal and 

the self'.-culti\'ation of Hebrew among the Jewish youth in this city:· They collected 

weekly dues of fi\'e cents and gave twenty percent of their dues money to the Jewish 

National Fund. The Dr. Herzl Zion Cluh prm·ided a place for young American .Jews to 

gather. speak Hcbrc,\·. and cultivate their idealism and creativity. By 1909. other Zionist 

youth societies had sprung up throughout the country. and they united under the name 

Young .J udaea. 103 

ur, c· h N · w · - o en. aom1 .. p. :,. 
103 ··Young Judaea History:· Young Judaca. 25 January 2008. 
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Friedland contributed to Zionist publications during his teenage years. I le scr\'cd 

as an editor and writer for the rmmg .Judaean. He also was responsible for making sure 

that Hebrew was added to the publication. 111-i It is not known if Friedland was directly 

in\'olved in the formation of Young Judaea. but he continued to support the newly-

formed organization throughout his professional career. 

Brandeis and Friedland 

Supreme Court Justice Louis Brandeis was the figure of this period who gave the 

Zionist movement both leadership. access to greater financial support. and \'isibility. 

Brandeis accepted the chairmanship of the Provisional Executi\'c Committee for Zionist 

affairs at the emergency Zionist meeting at the Hotel Marseilles in New York on August 

30. 1914. marking a turning point in his Ii fe. 10~ Brandeis was quickly recognized as a 

"man who had the ability. determination and reputation to be their leader. and who 

intended to be just that."" At the close of the session. he asked that the ,·arious Zionist 

factions inform him about their operations. leaders. memberships and administration. I0'1 

Brandeis hoped to unite the many factions and coordinate their resources and their 

m1ss1on. 

Brandeis and Friedland both believed that Americanism and Zionism could 

coexist harmoniously. Friedland. like Brandeis. believed that his Judaism. specifically. 

his understanding of Jewish ethics. could make him a better American. Brandeis's 

involvement in Zionism lent credence to the idea that a Jew could he a loyal American 

io-i Persky. Daniel Se_fer Zikaron_fhr A.H. Fried/um/. New York: Histadruth lvrith of 
America. 1940. p. 21. 
10~u f:k t"O ro s y. p. _ . 
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and. at the same time. a supporter of Zionism. "To be good Americans. we must be better 

Jews. and to be better Jews. we must become Zionists:•W7 Zionism ga\'c Brandeis. a non­

observant Jew. a claim to .Judaism ... a style of Jev.:ishness he could adopt as a positive 

commitmcnt:·IOK Zionism gave Friedland a way to conceive of the Jewish pcoplchood in 

terms that allowed him to educate and nurture its unique identity. 

Unlike Brandeis. Friedland believed that Zionism and Hebrew were essential 

components of Jewish culture and even Jewish spirituality. To Friedland. Hebrew was the 

key to understanding Judaism: he belie\'ed that focusing on literature. music and. most of 

all. the Hebrew language would strengthen the Jewish people and the Zionist movement. 

In contrast. Brandeis considered Zionism an alternative to the religiosity ofTorah­

centered and synagogue-based Judaism that failed to resonate with many American Jews 

such as himself. Brandeis's Zionism was one of Jewish \'alues which would help the Jews 

develop a moral state. While Brandeis's Zionism was a political movement. Friedland's 

was more of a cultural movement. Despite these differences, both men asserted their 

American identity and their Judaism through Zionism. 

Other Zionist leaders took up political Zionism. positioning thcmsd\'cs ut places 

on the spectrum between Abraham Friedland and Louis Brandeis. Louis Lipsky. editor of 

The .\lacr:ahaean. the official monthly journal of the Federation of American Zionists and 

later head of the ZOA. followed Herzl"s agenda of creating a state. Similar to Brandeis. 

Lipsky ,...-as committed to political Zionism. W'l However. Lipsky. like Friedland. was 

concerned with the education of children as a needed response to a history of persecution. 

107 Urofsky. p. 129. 
108 Halpern. p. 62. 
109 h Co, en. p. 18. 
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He would ha\'e agreed with Friedland that education was important to pn:scn·c Judaism 

in America and a national consciousness. and that these were preeminent goals. The 

specific ZOA position that would ha\'e mirrored Fricdland"s ,,.-as that Hchrew was 

preferred to Yiddish. although Friedland was not against Yiddish. and actually gaYc 

lectures in the language. 110 The Re\'isionist Party was less in Fricdland"s camp. The 

Revisionists emerged in 1925 in opposition to Britain"s leniency with Arabs threatening 

Jewish settlements. The Re\'isionist stance on Zionism was opposed to that of Lipsky. 

who had addressed both political and cultural issues. The Re\'isionists were cxclusin~ly 

concerned with Palestine and ad\'ocated land settlement in Palestine and creation of a 

political entity there. 111 

Louis Brandeis helie\'ed that unifying the Zionist movement was especially 

important. However. he was ultimately unable to bring the different groups together. At 

the June 5. 1921 ZOA com·ention at the Hotel Cleveland. the Brandeis group. which 

included Abba Hillel Sil\'er. Felix Frankfurter and Stephen S. Wise. resigned from 

leadership. Brandeis had wanted to bring American progressi\'ism to bear on the Zionist 

mo\'ement. Brandeis cn\'isioned efficient organizations using modem methods and 

bankers running the financial side of the movement. Chaim Weizmann worked to ensure 

that the emotional and cultural work of Zionism was not forgotten amidst husiness 

operations. These differences between the two groups also im·ol\·cd conllicting economic 

philosophies with implications for immigration. After a trip to Palestine in 1919. 

Brandeis and his supporters believed that it was more important to first improve the 

110 C l 'J o 1en. p. _6, 
111 Urofsky. p. 357. 
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conditions of Jews already settled in Palestine he fore encouraging more immigration. 

Therefore. the Brandeis faction. wanted to allocate more funds for development in 

Palestine than for new immigration. Weizmann wanted immediate immigration for some 

of the Jews displaced by World War One. 1 I:! This and other disagreements made it so the 

two groups were ··unable to reach agreement". and .. they tore the movement apart. and 

for the next two decades American Zionism worked in min to hca! the wounds ripped 

open at the Hotel Cle\'cland."' 113 This schism would hinder American Zionism from 

achic\'ing a unified vision and purpose until the I 930's. 

Roaring Twenties, Feeble Zionism, Hitler on the Horizon 

The 1920-s represented a time of disunity. but there were important developments 

during this period. The 1920s was a time of economic gro\\th and prosperity and 

increased opportunities for Jews in the United States. This. combined with the 1924 

limits on immigration. including the immigration of Jews. led to a reduced emphasis on 

the importance of the Zionist cause. American Jews wished to solidify their place in 

American society and secure their slice of the American dream. and consequently. 

redirected their interest away from the Zionist cause. American .lcwry --rallil.:d to 

communal efforts aimed at combating (sic) discrimination as well as consolidating thl.!ir 

place in American society:· The Order of B"nai Brith was one organization that 

supported these efforts. American Jews chose to atliliate based on ··anti-defamation and 

cultural acti\·ities:· 

II:! Urofsky. p. 191. 
113 Urofsky. p. 298. 
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Abraham Friedland was troubled by the lack of direction and cohesion of the 

1920" s. He promoted Zionism in the face of these obstacles by becoming acti\"c in Zionist 

leadership. education and advocacy. Friedland's new position in C)c\'eland made it 

possible for him to infuse the Clc\'eland Hebrew schools with Zionist ideology. I lis fun 

yet profound approach to Jewish education and his personal charisma quickly attracted 

student followers. He was an effecti\"e speaker whose ad\'ice and support were olicn 

solicited for Zionist causes. and he was frequently in\'ited to address Zionist bodies. 

including Hadassah. Young Judaea. the Zionist Organization of America. Habonim. 

Masada and the Jewish National Fund. Friedland also sen·ed on their boards of directors. 

Friedland was an inspirational source of ideological and strategic support. 

As chairman of the Zionist Cultural Committee of his local ZOA district. 

Friedland encouraged vigorous discussion and debate regarding the direction and goals of 

the Zionist movement. He arranged forums for people to discuss the many intricacies of 

Zionism and the problems Zionism could face. 11 "' In 1932. Friedland was elected 

president the Cleveland district of the Zionist Organization of America. 11 ~ His 

contribution was immediately felt and appreciated. Mrs. A.H. Vixman. the Executive 

Director Young Judaea thank Friedland for "your guidance and cooperation that you are 

gi\"ing in your city .... Your praises ha\'c been sung by the acti\'c leaders. and I want to 

1 i-1 ··An Attack or Bitter Truth .. (Statement of Zionist Cultural Committee). May 1931. 
Box 7. Folder 3. ABRAHAM H. FRIEDLAND PAPERS. American .Jewish Archin:s. 
Cincinnati. Ohio. 
115 Friedland. Abraham. Letter to Morris Rothenburg. Zionist Organization of America. 
29 September 1932. Box 1. Folder 2. ABRAHAM H. FRIEDLAND PAPERS. 
American Jewish Archives. Cincinnati. Ohio. 
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assure you of the gratitude of the officers of our board. for your helpful direction in 

raising the standard of Young Judaca in your city.'' 11 " 

Friedland wanted a more holistic Zionism. Going to a monthly meeting would not 

be sufficient to engage American Jewish youth. i le saw the need for a \'cry personal 

commitment. so that Zionism would be integrated into a pcrson·s Jewish identity. 

affecting the indh·idual to his core. 

Friedland described what he saw as a major challenge to the success of Zionism 

among American youth. He fell that )·outh \'iewed Zionism like a rallil. something .. that 

the indi\'idual Zionist dons ... upon entrance to a mceting ... to be rcmo\'ed as soon as 

services are over. and the nomml everyday life begins.'" 117 Friedland believed that the 

support of the Zionist movement among American youth and American Jews in general 

was not profound or enduring due to the lack of clear direction by their organizations. 

The mo\'ement did not seem to resonate with them on a deep level. 118 

Friedland wanted the Zionist organization to clearly define its aims and purposes. 

Morcm·er. he wanted the philosophy of Zionism to be clearly delineated so that it could 

be taught. Friedland specified four elements of such a curriculum: the economic status of 

the .lcwish people in the world. the academic and \'OCational problems of the Jewish 

youth. the ethical basis of our political and territorial claim in Palestine. and the unh·crsal 

aspects of our Zionist ideal. Friedland believed that any Zionist agenda that was to 

116 Friedland. Abraham. Letter to Mrs. A.H. Vixman. Exec. Dir. Young Judaea. 5 
December 1932. Box I. Folder 2. ABRAHAM H. FRIEDLAND PAPERS. American 
Jewish Archives. Cincinnati. Ohio. 
117 Friedland. A.H. ··Individual Zionism and the American Jewish Youth:· 24 
November 1930. Box 1. Folder 6. ABRAHAM H. FRIEDLAND PAPERS. American 
Jewish Archives. Cincinnati. Ohio. 
118 Ibid. 

37 



resonate with Jewish youth had to be gi\'cn a ··dramatic setting. so that it can get a proper 

hearing and bum its way into the heart and mind of our hitherto unrcsponsihlc (sic) 

youth:· 119 

Friedland sought to strengthen Zionism in Clc\'eland by mentoring and teaching 

the leaders of the Zionist youth organizations. Friedland described his interaction with the 

leaders of ,·arious Zionist youth organizations: "I do dc\'otc a good deal of time to Zionist 

education. but it consists mainly in guiding the leaders of our youth clubs in their 

building up of programs and in re,·iewing with leaders· groups Jewish current c\'cnts. 

Around these current e,·ents. I weave a good deal of historic information.·· 1 :!o 

Friedland also served on the Committee on Youth Education and Organization of 

the Zionist Organization of America. Upon its founding. it had two projects: to help 

organize a Young Men·s Zionist Organization in America (Masada) and to create a 

National Council of Zionist Youth Organizations. ·•aiming to coordinate. in so far as 

possible. the programs and actiYities of such national youth organizations as Young 

Judaea. A\'ukah. Junior Hadassah. Hashomer•Hatzoir. Mizrachi-Hatzoir. Masada. 

etcetera.'' 1:! 1 In 1936. he was in\'itcd to join the National Ad\'isory Board of Habonim. 

which sought to familiarize American youth with pioneer life in Pah!stine and inspire 

119 Friedland. A.H. Letter to Dr. A.M. Dushkin. 23 March I 933. Box 4. folder 4. 
ABRAHAM H. FRIEDLAND PAPERS. American Jewish Archi\'cs. Cincinnati. Ohio. 
l:!o Friedland. A.H. Letter to David W. Pearlman. Chaim1an of the Committee on Formal 
Education of the Zionist Committee on Youth and Adult Education. 19 April I 933. Box 
1. Folder 3. ABRAHAM 1-1. FRIEDLAND PAPERS. American Jewish Archh·es. 
Cincinnati. Ohio. 

121 Dushkin. Alexander. Letter to A.H. Friedland. 4 December I 933. Box I. Folder 3. 
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children to be interested in prngressh·c and Jewish issucs. 112 Friedland sat on the 

National Governing Board of Young Judaea. 12-' 

Friedland sen·cd as a consultant for several Zionist I lcbrcw puhlications. The 

Zionist movement in the intem-ar period benefited greatly from Fricdland·s v.ork as a 

scholar and writer. He contributed numerous articles to Zionist publications such as 7he 

Xt'll' Palcslim:. the official magazine of the ZOA. In his remarks in this publication. 

Friedland expressed his hope for the future of American Zionism and his renewed 

optimism for their etforts. 12-t 

Friedland also saw the arts as a way to promote Zionism. One facet of this was 

films made in Palestine. He helped screen movies in Cle\'eland for the Palestine 

American Film Company. 1~5 Friedlanct·s blessing and support were also solicited by the 

Balfour Players. which sought to express Jewish ideals through drama. This theatre 

company. fom1ed under the auspices of Masada and the education department of the 

ZOA. aimed to be the foundation for a national Jewish theatre in America. 1::? 0 

Friedland·s emphasis on Hebrew education also must be mentioned in relation to 

his Zionist acti\'ism. He bclicwd that Hebrew education could address the lack of 

121 Cohen. Moshe. secretary of Habonim. Letter to A.H. Friedland. 24 February 1936. 
Box 1. Folder 6. ABRAHAM FRIEDLAND PAPERS. American Jewish Archi\'es. 
Cincinnati. Ohio. 
l.:!J Young Judaea. Letter to A.H. Friedland. Box 2. Folder 2. 16 July 1937. 
ABRAHAM FRIEDLAND PAPERS. American Jewish Archives. Cincinnati. Ohio. 
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adequate Zionist leadership and the apathy among American youth toward Zionism. The 

Cleveland I lcbrcw schools not only taught Hebrew but inculcated Zionism. Friedland 

worked with educators such as Emanuel Gamoran. the first director of the Joint CCAR­

UAHC Commission on Jewish Education. 127 to bring new educational materials that 

would incorporate Palestine into the curriculum. thereby encouraging more positi\"e 

attitudes towards Zionism in the younger gcneration. 1:?K 

Abraham Friedland hoped to grow a Hebrew literacy mo\·cment in America that 

would include a significant minority of the Jewish population. There were accusations of 

secularism from some rabbis including. Rabbi Abba Silver of The Temple. a major 

synagogue in Cleveland. as well as criticism from other parties that Friedland"s plans for 

Hebrew education were too intensi\'e. As his career progressed. Friedland realized that. 

for most Jews. an appreciation of the Hebrew language was a more realistic goal. .. While 

the program for the many \\'ill have only a minimum of Hebraic elements. the program 

for the few. however. should be embedded in Hebrew culture preferably in the original. 

otherwise in its translation." 12" At the end of his career. Friedland conceded: ··Granted 

that we shall not succeed in educating a large number of American Jews sulliciently to 

127 Proffitt. Kevin ... The Reform Movement"s Commitment to Jewish Education:· JO 
Minutes ,fTorah. Week 79. Day 2. (May 24. 2005): 
http://tmt.m:,j.net/archives/2socialaction/052405.html 
128 Raider. pp. 3-4. 
129 Friedland. Abraham H. Letter to Dr. Jacob Singer. Rabbi T emplc Mizpah. Chicago. 
Illinois. Box 4. Folder 8. 3 March 1931. ABRAHAM H. FRIEDLAND PAPERS. 
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enable them to master the l lcbrew language. we can at least dc\'clop in them a focling of 

respect and love for Lashon Hakmlesh [The Holy Tongue I. uo 

Zionism and the Reform Mo,·cment 

A significant number of Jews in Clc\'eland affiliated with the Reform mo\·cmcnt. 

This was a challenge to Abraham Friedland. since the Rcfom1 movement was against 

Zionism as it was politically defined. This opposition was mitigated in part by 

Friedland"s educational efforts mentioned above and also the commanding presence of 

pro-Zionist Refom1 Rabbi Abba Hillel Silver. 

The Reform Mo\'cmcnt first defined its anti-Zionist position in the Pittsburgh 

Platform of 1887. choosing instead to embrace a Jewish mission of Jews bringing Goct·s 

knowledge to the nation in which they li\'ed. The Reform Mo\·cmcnt supported a position 

similar to its German predecessors. who wrote in a statement condemning the first 

Zionist Congress. ··Judaism obligates its adherents to ser\'e with all dc\'otion the 

Fatherland to which they belong. and to further its national interest with all their heai1 

and with all their strength:· 131 The Reform mo\'ement"s members focused on successful 

assimilation and not the nascent Jewish nationalism. 

While the anti-Zionist stance of the Reform movement was softened in the first 

decades of the twentieth century. the \'ast majority of the Reform Assembly and Hebrew 

Union College was still not convinced of the basic compatibility of Reform Judaism and 

Zionism. In 191 7. the Central Conference of American Rabbis rcallim1ed the Reform 

13° Friedland. Abraham H. Letter to Joseph Baral. Hebre\v Youth Cultural Federation. 
13 February 1939. Box 7. Folder 6. ABRAHAM H. FRIEDLAND PAPERS. American 
Jew·ish Archives. Cincinnati. Ohio. 
131 Urofsky. p. 31. 
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mo\'cmcnt's otlicial opposition to Zionism. Howc\'er. the official stance did not n:tlcct 

the feelings of an increasing number of Reform Jews who agreed with Oscar Straus· s 

later sentiment. ··1 am not a Zionist. but I will cooperate with them knowing that what 

will be accorded to them under the Balfour Declaration will he no more than what they 

should ha\'c. equality for all in Palestine-· just as they and we have in free America:•D::? 

The two major leaders in the Clc\'elund Jewish community in the 19::?0"s and 

l 930"s were Friedland and Rabbi Sil\'cr. Friedland and Silver were in substantial 

agreement on many ideological issues related to American Jewish identity and Zionism. 

First of all. they shared the \'iew that Zionism could be the cure for the low spiritual and 

cultural condition of American Jews. DJ Secondly. both men believed that Zionism could 

do a lot for the American Jew. just as the American Jew could do a lot to further the 

Zionist cause. Finally. they belie\'ed that e,·ery religious school student should be 

required to learn Hebrew. which hopefully would serve as a stepping stone leading 

toward increased interest in Palestine. u~ The two men also shared a common 

background and upbringing. They were both born in Lithuania and immigrated to 

America. They settled on the Lower East Side of New York. were childhood fric:nds. and 

studied at the Yitzhak Elhanan Yeshiva and were members of ··The Dr. l-lerzl"s Zion 

Club:· Sil\'cr was instrumental in bringing. Friedland to Clc,·cland. 

However. once Friedland arrh·ed. their relationship began to deteriorate. Both 

mcn·s dominant personalities helped them enact their strong educational. Zionist and 

132 lJrofsky. p. 214. 
1.u Raider. et. al.. pp. 48-49. 
D-4 Marc Raphael Lee Ahh" Hillel Silver: A Prc~file in Americ.w1 .lmluism, New York 
and London: Holmes and Meier Publishers. 1989. p. 64. 
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Hebraic programs but they also brought them to loggerheads. One sign of this 

deterioration was when Sil\'cr adamantly refused Friedland and Ezra Shapiro's im·itation 

to join the Cleveland Zionist Organization·s executive committee in 1933 and 1934. 

citing as the reasons Friedland"s and Shapiro's poor leadership and the ··Talmud Torah 

Zionist clique .. to which Friedland and Shapiro belonged. D~ There was also a conflict 

het,,,ecn Friedland and Sil\'cr regarding how the local Masada clmptcr should he 

organized. On this subject. Friedland was of the mind that the splinter group that Silver 

had formed was renegade and that it would not be appropriate fbr Masada to associate 

. h. i~,, 
Wit IL . 

There is a conclusion to be drawn here about Friedland"s inability to fr,rm 

partnerships. When in control of the intellectual transaction. he was happy. It was also 

said that Rabbi Silver may have been upset because he was not in charge. Critics of 

Silver said that ifhc was not in control of something. he was opposed to it. The reasons 

for the split between two boyhood friends highlight a major weakness in Friedland. The 

need to control by both men hindered them from achieving even greater successes 

together. 

The Reform Mon!mcnt hegan to ren~rse its course in relation to Zionism in the 

1930· s. Greater numbers of pro-Zionist East European were applying to the Hebrew 

Union College. many enrolling due to quotas limiting Jews and foreigners at secular 

universities. The influence of Rabbi Stephen S. Wisc. a prominent reform rabbi and 

ardent Zionist cannot be overlooked \\'hen discussing the Reform Movement and 

us ibid. P. 65. 
\.'\fl Friedland. A.H. Letter to Israel Bem1an. Masada. 4 February 1938. Box 2. Folder 3. 
ABRAHAM H. FRIEDLAND PAPERS. American Jewish Archives. Cincinnati. Ohio. 
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Zionism. Wisc became Louis Brandcis"s right-hand man after Brandeis assumed 

leadership of the American Zionist mon;-ment. He founded the second Reform seminary 

in the United States. the Jcv-,ish Institute of Religion. in 1922. pnwiding an alternative to 

the anti-Zionist Hebrew Union College. 137 In 1937. Reform rabbis in Aml.!rica olfo.:ially 

dropped their anti-Zionist stance and adopted a new platform that declared that Palestine 

was a center of Jewish culture. 

As American Zionism began to gain more supporters in the mid-I 930"s, Friedland 

persistently encouraged he ZOA to hone their message and take action to rally e\'cn more 

support behind the cause. Friedland \\as finally inspired by the proposed ZOA platform 

of 1935 which. if acted upon appropriately. would gi\'e Zionism the direction it needed to 

be profoundly successful. In a letter to Louis Lipsky of the American Palestine 

Campaign. he commented on this proposed platform: 

At last the general Zionists are in possession of a standard of 
Zionist values. a criterion against which to appraise the worth and 
etlicacy of men. measures. principles. and policies ... the general Zionists. 
in order to identify themselves with the adopted platfom1. will have to 

translate the platform in terms of specific acti\'itics. projects. and 
institutions that alone will give the seal of earnestness and sincerity to 
the intentions embodied in this document. i 3x 

E\'cntually. time and the tragic onset of the Nazi era brought about the unity that 

Brandeis and later Friedland desired. albeit in a terrible way. The passage of time 

narrowed the ideological di\'ide between the now second generation Eastern Europeans 

137 "Stephen S. Wisc:· 
http://\\\\,, .jc,\ ish\'i11ual librnn·.oru/jsourcdliio!.!.raph\'/wisi.:.html. 
ux Friedland. Abraham H. A Lon~ Felt Need Fu(tilled (Comments hy A.I-I. Friedland). 
Letter to Louis Lipsky re: ZOA Platform. Box L Folder 5. 11 April. 1935. 
ABRAHAM H. FRIEDLAND PAPERS. American Jewish Archives. Cincinnati. Ohio. 
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and the kws of Western European origin. The --Arab riots. British treachery. and llitlcr"s 

·final solution··· made any of the small ideological differences that remained irrele,·ant.1.w 

The rise to power of the Nazis in 1933 certainly gahw1izcd American Jews into 

action. American Jews increased their financial support for Jews in Europe . .lm.:oh Rader 

Marcus wrote that. --J-litlcr made more Zionists than Stephen S. Wisc or Louis 

Brandcis. 1~0 

Friedland was in\'Ol\'cd in the latter half of the 1930-s in raising funds to gin.~ 

financial support to European Jews. helping them mo,·c to safoty in Palestine. I le was 

asked to direct the Clc\'eland Arca chapter of the American Palestine Campaign of the 

Jewish Agency for Palestine. The agenda of the meeting to kk:k off this campaign was 

consideration of "plans for dealing with the problems of German Jewish refugees with a 

\'iew to their resettlement in Palestine in substantial numbers undcr international Jewish 

auspices:· 141 

Leaders of this campaign were asked in 1933 to conwn theoretical. philosophical 

support for the cause into funds for the resettling efforts in Palestine of German 

refugees. 1•t:! The issue of supporting European refugees remained imponant throughout 

the 1930·s. Because of his position on the cxecutin: committee of the l\1idwest region. 

Fricdl::md was asked for assistance in recruiting ,·oluntcers. soliciting. donations. and 

pro\'iding a forum for Palestine literature and educational films fr)r the United Jewish 

u•i Urofsky. p. 298. 
140 Marcus. pp. 752-3 
l-H ln\'itation to the National Emergency Conference. American Palestine Campaign of 
the Jewish Agency for Palestine. 4 December 1933. Box 1. Folder 3. ABRAHAM 11. 
FRIEDLAND PAPERS. American Je,vish Archives. Cincinnati. Ohio. 
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Appeal ti..1r Refugees· 0\'erscas Nccds. 1·D Friedland made other contributions to Zionism 

in the mid-1930" s. 

As part of his duties on the ZOA ·s Committee on Youth Organization. Friedland 

was asked by Alexander Dushkin. a prominent educator. to inYcstigate ways to 

coordinate rnrious Zionist youth organizations and assess the possihility of consolidating 

these groups. This committee was also charged with inspiring unafliliatcd youth to join 

Zionist organizations. As mentioned earlier. there was a desire to create an inspirational 

platform around which these youth could unite. 144 

Friedland wrote to Dushkin. showing a mix of idealism and realism. He reported 

that combining organizations would be useful. particularly if they were folded into 

Masada. which was the ZOA ·s youth organization for young men 20-30 founded in 1933. 

Friedland belicYed that ha,·ing a mcn·s youth organization named Masada would 

complement the young women· s organization. Junior Hadassah. Friedland predicted that 

the program of this newly enlarged Masada would be ,·irtually identical to that of Junior 

Hadassah and could provide a place for all young men under the Zionist youth umhrdla. 

If Masada became the official young mcn·s organization. it could then emhark on a 

national enrollment campaign with Junior Hadassah. 1-1 5 

Friedland conceded that it might be difficult to combine sotm: of the organizations 

and c\·en expressed doubts that it was possible to create such a unitil!d group. In spite of 

1·° Friedland. A.H. Letter to S. Pereira Mendes. United Palestine Appeal. 6 March 
1939. Box 2. Folder 4. ABRAHAM FRIEDLAND PAPERS. American Jewish 
Archives. Cincinnati. Ohio. 
1-i-1 Dushkin. Alexander. Letter to A.I I. Friedland. ~O March 1933. Box 4. Folder 4. 
ABRAHAM H. FRIEDLAND PAPERS. American Jewish Archives. Cincinnati. Ohio. 
14~Fricdland. A.H. Letter to Alexander Dushkin. 23 March 1933. Box 4. Folder 4. 
ABRAHAM H. FRIEDLAND PAPERS. American Jewish Archives. Cincinnati. Ohio. 
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these possible barriers. Friedland stated that he was up to the challenge and that. if the 

initiuti,·c was a success. the expanded Masada ,,·ould he hettcr able to face the challenges 

of the future. To inspire its members. he suggested getting prominent Jews such us 

Albert Einstein and Louis Brandeis to sign the proclamation expn.:ssing their support for 

the new a\liance. 1•111 Despite these efforts. a unified youth organization under the moniker 

Masada ne\'Cr truly came together. 

Friedland was also a contributor to A\·ukah. the American Student Zionist 

Organization. A, ukah · s mission was to educate American college students about 

Zionism. It operated a summer institute for this purpose. A\'ukah asked Friedland to 

help holster the ranks of its Clc\'eland group and requested his assistance in educating 

members of the chapter about Zionism. They in\'ited him to teach at their summer 

institute in 1935. in the midst of the Great Depression. and could only afford to pay his 

expenses. 147 This financial limitation reflected the pall of the Great Depression. 

Friedland was most heavily involved with the Western Reserve chapter of A\'ukah. which 

consistently im·ited him to address its annual com·cntions. An1kah saw Frit.!dland as an 

important ally in strengthening the Zionist n1<.wement in Americu·s efforts on behalf of 

European Jews. 1•t11 

In 1937. Masada. invited Friedland to speak in its lecture series. which took place 

in various cities along the eastern seaboard. Masada was looking for Friedland to deepen 

1.i6Fricdland. Abraham. Letter to Alexander Dushkin. 23 March 1933. Box 4. Folder 4. 
ABRAHAM FRIEDLAND PAPERS. American Jewish ArchiYcs. Cincinnati. Ohio. 
i.i, A\'ukah Correspondence. With Abraham 1-1. Friedland. 5 August I 935. Box 7. 
Folder 1. ABRAHAM 1-1. FRIEDLAND PAPERS. American Jewish Archin:s. 
Cincinnati. Ohio. 
I.ti! Ibid. Correspondence of The Western Reserve Chapter. 28 December 1936. 
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the chapter members· understanding of Zionism. Its leaders helic,·cd that Friedland·s 

presence could strengthen weak chapters. 1•N On this and other issues. Friedland ,,as seen 

as a regional leader who could help to guide Masada's steps. In his cmmmmici.ltion with 

lsrncl lkrman. executi\'e secretary of Masada. Friedland seemed to want to lecture on 

Jewish literature and cultural achic\'cmcnts in Palestine. l:iU Howc\'cr. Berman appeared to 

ha,·e other topics in mind that were: not to Friedland"s liking. Friedland \'icwcd these 

suggestions by Berman as .. propaganda .. talks meant to rally the troops to the caus-: of 

Zionism. Nc,·erthclcss. Friedland agreed to the tour. and Masada ,·iewcd his talks as 

successes. 151 

In 1938. Friedland was elected to the executi\'c board of the Zionist Organization 

of America. This appointment was further e\'idence of his prominence as a leader in the 

American Zionist movement. Although occurring just one year before his death. this was 

in many respects the high point of his influence and invoh'cmcnt. 15:! I-le regularly 

attended meetings unless prc,·cnted by poor health. He took upon himself many speaking 

engagements on behalf of the ZOA and was involved in recruitment cfforts. 1:-J 

When Friedland was appointed to the exccuti\'e hoard. the ZOA was attempting to 

unitY and organize Zionist organizations in the United States. The ZO/\ helicwd that 

I-N Friedland. Abraham. Letter to Israel Berman. Masada. 27 October 1937. Box 2. 
Folder 2. ABRAHAM H. FRIEDLAND PAPERS. American Jewish Archin~s. 
Cincinnati. Ohio. 
150 Ibid. 24 December 1937. 
151 Berman. Israel. Letter to Abraham Friedland. I 2 January I 938. Box 2. Folder J. 
ABRAHAM H. FRIEDLAND PAPERS. American Jewish Archi\'cs. Cincinnati. Ohio. 
15 ::!. Berman. Israel. Letter to A.H. Friedland. 14 July 1938. Box 2. Folder 3. 
ABRAHAM H. FRIEDLAND PAPERS. American Jewish Archives. Cincinnati. Ohio. 
15] Minutes of Meetings of the ZOA. Box 7. Folder 13. 1938. ABRAHAM H. 
FRIEDLAND PAPERS. American Jewish Archives. Cincinnati. Ohio. 1938 
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there nced..:d to be coordination and consolidation in order to reduce waste of hoth 

manpom:r and funds. In the hopes of becoming more efficient. the ZOA also reorganized 

its committees. 

Appropriately. Friedland was appointed chairman of the new Committc..: on l khrcw. 

This position allowed him .. to tic up the Zionist Organization of America with Histadrut 

!nit:· to garner more linancial support for the latter. and to promote cn:n more 

effcctiYcly the language that he loYed. I le bclie,·cd that l lcbrcw was the bridge hctwccn 

Jews throughout the world. Friedland saw the work of Histadruth lnith on behalf of 

Hebrew culture as ... a link between the cultural forces at work in Palestine and .fi:wish life 

in this country:· 1q Among the duties of the Committee on Hebrew were the seh:ction of 

literary prize winners and preparation of a list of Hebrew tcm1s indispemmble to eYcry 

Zionist. which was published in the ZOA ·s magazine The .\"e\\' Palestine. A central aim 

of the committee was to get Histadruth lvrith included in the budgets of welfare funds 

across the country. 1~~ 

More people were joining Zionist causes: between 1938 and 1939. the 

membership of the ZOA nearly douhh:d. As the need for support of a .h:wish homeland 

grew. Friedland pro,,cd to be a key leader in all of these efforts. The ZOA wanted to 

increase its political power and planned to mo\'C its operations from New York City to 

Washington. DC. This political hurcau was to be supported by all recognized Zionist 

organizations in proportion to their numbcrs. 156 

i:--1 Friedland. A.H. Letter to Welfare Fund Committee of I listadruth lnith. 8 .June 
1936. Box 7. Folder~- ABRAHAM H. FRIEDLAND PAPERS. American Jewish 
Archives. Cincinnati. Ohio. 
155 Ibid. 
15'' Minutes of ZOA Executive Committee Meetinu. 8 February 1939. Box 7. Fok.lcr 14. 

~ . 
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In an ctlcJrt to be closer to the le\'crs of political power in the country and thereby 

ha,·c greater political influence. some members of the ZOA leadership wanted to rclm:atc 

the ZOA to Washington D.C. There was increased urgency to take action against Nazism 

in Europe and because the British were reconsidering their position on Palestine. The 

Balfi.1ur Declaration had expressed England's support. cffcctin: in 1917. for a Jewish 

national homeland within Palestine. The British government changed the position it had 

established by TC\'oking the Balfour Declaration and restricting immigration to Palestine 

in 193Q. 

Friedland was invol\'ed in com·ersations about strategic planning. I le expressed 

reser\'ations and suggested that ··the organizational work and the political work be mo\'cd 

to Washington: the coordinated propaganda and education. and the .~htimmunx-crcating 

forces must remain in New York City.'' 157 In February 1939 the ZOA decided to establish 

a political bureau in Washington. D.C. to influence political change. The headquarters of 

the ZOA remained in New York. 158 

In 1939. Friedland also served on the national committee representing American 

.lcwry at the World's Fair of 1939. The goal of this committee was to design and huil<l the 

Palestinian Pa\'ilion. an cxhihit that would "rcllcct the essential spirit and the cxtensi\'c 

achic\'cments of the Jewish people in rebuilding the Jewish national home:••:-<> Friedland 

157 Minutes of ZOA Executi\'e Committee Meeting. 21 December 1938. Box 7. Folder 
13. ABRAHAM H. FRIEDLAND PAPERS. American Jewish Archi\'es. Cincinnati. 
Ohio. 
15!! Minutes of ZOA Executive Committee Meeting. 8 February 1939. Box 7. Foldi.:r 1-4. 
ABRAHAM 1-1. FRIEDLAND PAPERS. American Jewish Archives. Cincinnati. Ohio. 
15<J Letter from The Palestine Exhibit Committee for the New York World's Fair to A.H. 
Friedland. 14 February 1938. Box 2. Folder 3. ABRAHAM H. FRIEDLAND 
PAPERS. American Jewish Archives. Cincinnati. Ohio. 
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attended the meetings. but was unable to attend the World"s Fair due to health 

problems. 1(,(1 

Abraham H. Friedland continued to be i1woh·cd in the work or Zionism until his 

death in 1939. One can sec by the number of organizations in which he was in\'oh·cd. 

and the admiration they had for him as an educator and as a friend. that Friedland had a 

profound impact on American Zionism. He bclie,·cd it necessary to inculcate a lo\'c of 

the Hebrew language in all Jews as a way to strengthen pcopld1ood. but he nlso willingly 

toiled al the more practical administrati\'c details of organizational life. Frh:dland"s 

tireless work on behalf of Zionist organizations reflected his belief in the need to build 

the Jewish homeland in Palestine. as well as his faith that Hebrew could increase the 

spiritual health of the Jewish people and build a universal Jewish community. 

160 Friedland. A.H. Letter to Israel Berman. 17 July 1939. Box 1. Folder 4. ABRAHAM 
1-1. FRIEDLAND PAPERS. American Jewish Archives. Cincinnati. Ohio. 
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Chapter 3: Sippurim Yafim 

Oni:- of Abraham Frii:-dland"s most important accomplishments was his series of 

modern Hebrew children ·s stories called Sippurim rqfim. written between 1931 and 

1937. In those years he wrote nearly one hundred stories. These stories were not Zionist 

in orientation. Rather. they retlccted the American social realities of Fricdland"s world 

and were designed to attract students· interest and engagement. I le hc\ic,·cd pupils would 

best learn Hebrew through his stories. and that knowledge of the language would then 

promote identification with Kial Hsrael. a shared sense of Jewish people hood. 

Friedland used the Hebrew language to explore and express the American Jewish 

experience. Friedland"s Hebrew stories arc rcprcscntati\'c of Robert Altcr's 

characterization of Modern Hebrew prose as being. --an attempt to bridge-or to measure­

the gap between the old and the new. between the ,vorld of Jewish tradition and the realm 

of uphea\'al and confusion that the modern era so oticn seems to be:· 11,1 

Friedland initially published his stories with a small printing. machine at a 

Cle\'dand school and later used a mimeograph machine. There were numerous reprints 

during the I 930"s. and the Clc\'eland Bureau reprinted a numhcr of thi: stories in color in 

1959. 1-k cngraYcd the stencils and did all of the proofreading and editing himself. In 

addition. he was im·ol\'ed in the promotion and marketing of his stories. They were 

compiled into booklets and then into \'olumes which were later reprinted. The majority 

were published between 1932 and 1940 by the Cle,·eland Bureau of Jewish Education. 

His stories were widely circulated and purchased by many bureaus of Jewish education 

for use in Hehrew schools throughout the United States. The Bureau of Jewish Education 

1" 1 Alter. Robert. Modern f/ehrew Li1era111re. West Orange. New Jersey: Behrman 
House. Inc .. 1975. p. 11 
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in New York was one of the biggest buyers of the booklets. In the fall of 1933. thl.' 

Bureau bought 150 copies ~r week for a period of four or the months. 1h:! Books were 

purchased in Philadelphia. Cincinnati. and Chicago. but also in smaller towns and cities 

such as Rochester. New York. l<t.' 

Friedland had come up with a way to make learning I lchrcw an enjoyable 

experience. I le conceived of his stories being used in I lcbrcw schools. hut also 

encouraged their use as part of Sunday school programs. Sunday schools were less likely 

to use Sippurim r,!fim as their curricula were focused on liturgy and bible. 

The stories in .r...·;ppurim rcrfim were "'intentionally built on a limited vocabulary."' 

Emanuel Gamoran. a leading figure in Jewish education who collaborated with Friedland 

on a number of educational projects and was a personal friend. praised many of the 

stories for being. ""tilled with the joy of lite. Many of them arc written in the spirit of 

play. at times even. in a spirit of childlike naughtiness. which the young readers 

enjoy.""l" Gamoran went on to dcscrihc these stories as dealing with American Jewish 

lite. and characteristic of Friedland in that ··he was full of the k)\'c of lite and the jov of . . 
lifc."' 1":- Friedland wanted the stories to serve various pedagogical. inspirationul. and 

ideological purposes. As teaching tools. they were consish!nt with his overriding goal of 

inculcating a Ion! of Hebrew in young American Jews. Friedland also wanted the stories 

to speak to the condition of the fomil ics of the young people who would read them. The 

tales provided descriptions of and insight into the Eastern European immigrant 

11>2 Friedland. A.H. Letter to Mr. B. Rosen. Associated Talmud Torahs. 10 Octohcr. 
1933. Box 2. Folder 5. ABRAHAM H. FRIEDLAND PAPERS. American Jewish 
Archives. Cincinnati. Ohio. 
")3 Rochester Hebrew School. Letter to A.H. Friedland. 4 March 1934. Box 1 Folder 4. 
ABRAHAM 11. FRIEDLAND PAPERS. American Jewish Archh·cs. Cincinnati. Ohio. 
164 Gamoran. p. 149. 
1<,:1 Ibid. 150. 
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experience in the early decades of the twentieth century in the United States. and while 

many did reflect the playful side of Friedland. some reflected the serious chalil:nges of 

the era. with a numher ending in tragedy. Each booklet of Sippurim r,!/im contained a 

separate story of 10-15 pages. and included one picture on each page. printed in black 

and white. 

A.H. Friedland showed the interrelationships between traditional ways of lite. 

modernity and Americanism. The acculturation of American Jews had a lot to do with the 

incorporation of technology into their daily li\'ing. and Friedland emphasized this process 

in his stories. One can infer that he saw technology as something that would continue to 

be a part of the li\'cs of American Jews. and that their ability to incorporate 11,odcrn 

American tools would he a measure of this group·s success. Moreo\'er. technological 

wonders such as the airplane- would be exciting to a child. 

While Friedland"s stories reflect his dedication to Hebrew in America. thc-y do 

not deal with Zionism. Friedland ,·iewed the Hebrew language and its literature as 

integral components of Zionism and Jewish culture. The omission of the topic of 

Zionism from his stories is somewhat surprising. in light of Fricdland"s commitment to 

developing Zionism and Zionist leadership among young American Jews. It is possible 

that Friedland believed that infusing the stories with Zionism would cause somi.: 

communities to reject them for ideological reasons. He might ha\'C hoped that these 

communities would embrace his stories as a means to achie,·ing their goal of adequacy in 

liturgical Hebrew. and in doing so serve his mission of reaching his goal of a I lchrew 

renaissance in America. 1M-• That American Jews he educated in Hebrew and hi:\\'e access 

166 Blumenfeld. Samuel. Letter to A.H. Friedland. 6 February 1939. Box 4. Folder 7. 
ABRAHAM H. FRIEDLAND PAPERS. American Jewish Archi\'cs. Cincinnati. Ohio. 
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to I lcbrcw literature was his foremost desire. Morco\'cr. Friedland bclic\'cd that 

knowledge of I lcbrew. ••initiate children into our literature at a very early stage of thdr 

I lchrew careers:· and thus would connect students to the kwish people and facilitate 

later Zionist in\'l.,l\'cment. "'7 

Pedagogical Aspects of Friedland's Stories 

A.H. Fricdland"s stories incorporated four pedagogical principles. according to 

their author. The tirst was that the stories ··, .. ere taken from child lite and han! a stirring 

appeal to the imagination of the child. A story once stancd. the child would he impelled 

to proceed to its close:· The second ca\·eat was that ··the copious illustrations go to li\'cn 

up the Hebrew page before the child's eye. The style is extremely simple and has a 

spritcly rhythm. enabling the child to mo\'c rapidly from line to line and from page to 

page:· Thirdly. ··the frequent translations placed immediately after the Hebrew words and 

phrases make it possible for those who are practically beginners in the lunguagc to ~njoy 

the stories and in addition to enrich their Hebrew \'ocabulary with hardly any conscious 

eflon:· finally. the numerous repetitions of the essential words and phrases which the 

stories afford rnukc fi.)r almost automatic rctcntion.'' 1" 11 

Language 

Friedland included a minimal amount of phonemics in his stories. as his was 

principally a sight word approach to teaching reading. Rather than rely on the study of the 

sound system of Hebrew and an analysis and classi tication of its phonemes. he ga\'c his 

ir.7 Friedland. A.H. Letter to M. Margolis. 16 March 1932. Box 1. Folder 2. 
ABRAI 1AM H. FRIEDLAND PAPERS. American Jewish Archi\'cs. Cincinnati. Ohio. 
1611 Friedland. A.H. Letter to M. Margolis. 16 March 1932. Box 1. Folder:!. 
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n:adcrs opportunities simply to enjoy the sounds of that language in rhyme. One cxumplc 

is his story. --Nudi Galmudi:· 11,'-l In this story. Friedland wrote. ("hakh. hukh. dcld 

patah .. ). iir'1:) i1?i 7:, 7:,. which means ··hakh hakh. door open:· I le had the mystery man in 

the castlc answer Nudi. (""Bim ham mi sham?'") oz·•~ o:::i □ :::i which means "Bim Bam. 

who's there'? Aller Nudi enters the castle. he meets Ncilat Glilat. the princess who 

happens to ha\'c rhyming names. A comparison of Friedland·s pedagogical methods and 

those in some secular primers in the English language appears later. 

Occasional use of Bihlical I lehrew lends ,·aricty to the syntax of Sippurim 

ratim. In the brief storY. --And You Shall LoYc Your Ncil.!.hhor:· 170 the Yocabulan . ., - .. 

reinforces the Jewish Yaluc of\oYing one·s neighbor. The use of biblical l:mguagc refers 

to the kind acts of a little boy for the neighborhood dogs. This usage gi\'es religious 

meaning to a simple story in a contemporary setting. At times. Friedland re\'crsed noun­

\'erb word order. perhaps rellccting the fact that Modern Hebrew was still dc\'doping at 

that time. 

Another aspect of grammar that Friedland purposely \'aried for teaching 

. h I N" h . I ·· 171 b b . . d purposes 1s \'er tense. n ·· 1g tmga es. a story a out a young oy mus1c1an an 

some singing nightingales. one sees that Friedland used different \'crh frirms. For 

example. he refers to the same ,·crh in its feminine and masculine genders and in its 

singular and plural forms: 

169Friedland. A.H. Sippurim }t{/im: Nudi 0almudi. Cleveland: Clc,·cland Bureau of 
Education. 
17° Friedland. A.H. Sippurim r,{tim: And fou ,'-.'hall Lol'c four :\'eighhor. l'ol. 
Cleveland: the Cleveland Bureau of Education. 193. 
171 Friedman. A.H. Sippurim }"afim. Book 2. Nigluinga/f.!s, Cleveland: Cleveland Bureau 
of Education. 1959. pp. 5-16. 
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.1"!:':i ,M :iitii 1~M . i"l:';'i ,K 1iTii p .,ii~ 
. il:":i 17K ,m , .. ,,, ,•:::i 17N :iirn ,mnt\ 

Verb tense may play an important role both as a grammar teaching tool and as a signifier 

of meaning. The future tense is used in the story ··lf abokcr Or:· 17.::? a story that reflects the 

hardships of the Great Depression. perhaps to show that that period of economic ruin 

would at some point come to an end. The stories present similar sentences in varied 

cases. including declarative. interrogative. and imperative. 

Fricdland's stories also teach \·ocahulary. Also in "Nightingales:· we sec 

categorization of new words. One category is that of the house. and includes the I lchrcw 

words for ··house:· "root:"' "'window:· and "windowsill.'' In the story. ··111 the Streets of 

B " 17 ' d h 1· I . ' I I .. .. d .. oston. · we sec wor st at re er top aces 111 a city. sue 1 as·· 1ousc. "store. "roa . 

and ··address:· Other stories include weather terms and furniture names. Friedland used 

frequent repetition of words and phrases in order to gi\'C students an opportunity to 

practice. In "Alice Reads a Book."' 174 the word "book" is repeated numerous times in a 

,·aricty of prepositional phrases. ··The Talking Ban-·m describes a hall moving ··to the 

wa11:· "to the ceiling:· etc. Other important groups of words arc pronouns. questions 

words. and words describing emotions. Friedland sought to gh·c students a meaningful 

context as possible lllr learning. I lchrew ,·ocahulary. 

Friedland designated certain words fi.n students to team at particular levels. 

Friedland inserted English translations of specific words into the ho<ly of the text. words 

172 Friedland. A.H. Sippurim >"qfim: Th'1 ,\forning Dmt'l1ed, Yol.59. Clc\·cland: Cleland 
Bureau of Education. 1932. 
173 Friedland. A.H. ,\'ippurim }tf/im: In the Stn:ers '?f'Bo.r,ton, Book I. Clcn!land: 
Cleveland Bureau of Education. 1958. pp. 41-48. 
rn Friedland. A.H. Sippurim rafim. Book/ .. -1/h:e Remis a Book. Cle\'Cland: the 
Cleveland Bureau of Education. 1958. pp. 5-16. 
175 Friedland. A.H. Sippurim }'qfim, Book/: The Talkinx B"/1, Vol. Cleveland: 
Cleveland Bureau of Education. 1958. pp. 17-30. 
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that he may not ha\'e expected students either to know or to learn ut that point. Some 

criticized his choice of including English insertions in the text on the grounds that it was 

not following con\'cntional practices and would pro\'e distracting. Howcn~r. Friedland·s 

brother Isidore. also an educator. defended this choice: ··some can·t reconcile thcmscl\'CS 

to th!! adjacent English. They"d r.ither ha\'c it as foot notes. I assured them that whih: it 

might be a concession to the purists it would makl.' the hookh:ts quite usdcss:· 17" It 

appears that both Abraham and Isidore hclic\'cd that ha\'ing the English within the h:xt 

would better aid the student. 

Friedland transliterated some English words rather than using the Hebrew word or 

finding some way of using the closest Hebrew equi,·alcnt. In the story ... Merry Go 

Round:·177 he referred to --sentim .. when designating ··cents". adding the Hebrew plural. 

This is in contrast to Eliczar Ben Yehuda. the strong advocate of Modern Hebrew. who 

like friedland. was an ad\'ocate ofluit b"lvrit education. Friedland appeared to ha,·c 

been more comfortable than Ben Y chuda with transliterating American words into 

Hebrew. Unlike Ben Yehuda. Friedland did not creatl! new 1-lt.!hrcw words. Ben Yehuda 

was creating a spoken language fi.-,r a country. Friedland nc\'Cr imagined that lkbrcw 

would become an c,·cryday spoken language of Jews in the United States. 

Friedland appears to have organized his stories in sc\'cral types of formats. These 

chiefly included problem and solution. as in --The Morning Dawned."" and \'i\'id 

17'1 Friedland. Isidore. Letter to A.H. Friedland. 14 March 1932. Box I. Folder 2. 
ABRAHAM H. FRIEDLAND PAPERS. American Jewish Archi\'es. Cincinnati. Ohio. 
177 Friedland. A.H. Sippurim Yqfim: Tlw-,\len:r-Go-Round. Vol. 96-98. Clcvdand: 
Cleveland Bureau of Jewish Education. 1940. 
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description. as in .. The Firellics:· 118 The link to chi\<lren·s li\'cs is n:ry strong. Fantasy 

was also included. as in ··The Merry-Go-Round.'" 

Friedland felt that for Hebrew education to be successful there needed to he an 

interesting corpus ofliterature. ··lie felt that his greatest enemy was the boring material of 

the old ways of cducation:· 179 Friedland"s stories engaged his students' imaginations as 

they learned the new language. Friedland wrote to Rebecca Gol<lstdn of New York. 

describing the content of his stories as being as rcleYant to children as to take hold of 

their imaginations and keep them involved. ··This accounts for the unprecedented success 

with which these booklets ha\'c mct.'' 180 

Entertainment and Fantasy 

··Nudi Galmudi"" is a story that seems to be purely fun. It contains descriptions 

that allow children to visualize the events. It also teaches numbers. Nudi"s adventures 

im·olve a long period of aimless wandering followed by a quest for a desired goal. There 

arc parallels with other fairy tales such as .. Sleeping Beauty·· that share the theme of 

waking up a princess in order to live happily C\'er alter in romance and wealth. 

Nudi Galmudi is a strange recluse who. like the American tc,Ik hero .Johnny 

Appleseed. IO\ cs to walk. He wanders through many cities and numerous lands. and atkr 

three years enters a territory shrouded in darkness. It is without a sun. moon. and stars. 

This story takes us back to a time before --the creation:· Nudi cn:ntually reaches a pulacc 

that is atop the highest of se\'en mountains. The palace has sc\·cn windows an<l one door. 

1711 Friedland. A.H. Sippurim }"qfim: 711e Fire.flies, Vol. Cle\'cland: the Cleveland 
Bureau of Education. 193. 
1711 Feinstein. Moses ... The Educator:· In Se.fer Zikaron.fiJr A.H. Friedland. New York: 
Histadruth l\'rith of America. 1940. p. 43. 
i!!o Friedland. A.H. Letter to Rebecca Goldstein. 15 March 1932. Box I. Folder 2. 
ABRAHAM H. FRIEDLAND PAPERS. American Jewish Archives. Cincinnati. Ohio. 
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Inside there arc seven chains with SC\'Cn candelabras and se\'en lit cam.lies. I le wishes to 

enter the palace but is told that he must first rescue a princess. 

Nudi lcu\'cs und secs a tiretly. the only light he has seen in the dark land. l lc asks 

the firefly to help him find the princess. who is asleep somewhere in the forest. The 

firefly asks him to wait but promises him he will return and lead him to the princl!'ss. 

This large and rare lirctly returns and they proceed to the princess with more tirellies 

_joining them. As Nudi seeks his goal. more light comes from C\'Cn more fircllics. The 

farther he journeys. the more help and enlightenment he rccci\'cs. \\'hen he finally finds 

the princess. she is sitting under a tree directly beneath a nightingale. Nudi Galmudi has 

found his princess. and they live together happily e,·c-r atlcr. 

Another story that fits into the fantasy genre ... The Merry Go Round.'' 1111 tells 

about a boy who rides a magical merry go round. The lion on which he is riding comes to 

life and proceeds to take him on a magical ad\'enture through fields and forests. 

E\'entually. he gets picked up by an eagle and is carried off into the sky. He is sa\'cd by a 

pilot in an airplane. 

American Experience 

A number of Fricdland's stories reflect the American cxpericncc with which 

many of his readers would identify. In the story "From Portugal to Holland 1493.'' 1112 oni: 

sees a historical talc that is a reflection of the American immigrant experience. In this 

story. a group of Jews has paid for safe passage from Portugal to Holland utter the 

expulsion. This history parallels the experience of the Puritans. Before coming to 

IKI Friedland. A.H. Sippurim r,!fim: The Wedding Uflis. Vol. 60. Cleveland: the 
Cleveland Bureau of Education. 1932. 
182 Friedland. A.H. Sippurim l'c{/im: From Portugal lo Holland. Vol. 62. Cleveland: the 
Cleveland Bureau of Education. I 932. 
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America. thi: Puritans first sought refuge in Holland. Due to lack of homes and jobs. they 

briefly rdurncd to England before sailing to the New World on the Mayflower and 

settling in Massachusetts. American Jews i.:ould sec similarities between the experience 

of their Jewish ancestors in the story and that of some of the first immigrants to America. 

Since no explicit connection to the Puritans is made. it is possible that he was using the 

story in part to teach about a period in Jewish history. 

Another lesson emerges from the story. ln the middle of their journey of 

redemption from oppression. an officer of the ship attempts to extort additional money 

from the escapees in return for continued safety. He threatens to throw their children 

oyerhoard if they do not pay him one thousand cru:adot. Portuguese coins. The Je\\S do 

not know what to do and turn to the Rabbi. He assures them that God wi II protect the 

community. Friedland puts a verse from Psalms into the mouth the rabbi: .. The god of 

Israel will not slumber or sleep:· Miraculously. the captain. a non-Jew. emerges from a 

disguise and saves the Jews. In this story. we see a non-Jew playing a rcdempti\'I.! role. 

The captain is like Elijah. The redemptive image of the non-Jewish captain provides the 

reader with a more complex and varied image of gentiles . .lust like Jews. some are good 

and some arc had. The story reflects Fricdland·s internalization of American ,·alues such 

as tolerance for di vcrsity. 

··The Policeman .. 18·~ tells the story of a little girl Rachel. Every day on her way to 

school a policeman stops traffic so she can cross the street safely. One night while she 

and her whole family arc asleep a fire breaks out. The policeman runs to the house and 

l!UFricdland. A.H. Sippurim }',!fim. Book III. The Policeman. Cle\'eland: the Clc\'e)and 
Bureau of Education. 1962. pp. 37-47. 
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sm·cs Rachel and the rest of the family. Trusting authority figures is another new 

phenomenon that mani t'cstcd itscl fin the American context. 

Policeman and other figures of authority playing an important and positi\'e role is 

an clement that also appears in the two-part story ... Coney lsland.'' 1114 In the story. young 

Joseph tra\'ds to the amusement park with his sister and her two friends after his mother 

insists that the older girls take him so they can all escape the heat of their apartments. 

The girls gi\'c him 25 cents and tell him to go and explore on his own. 

Older children taking care of a )·ounger one would have hcen common in a 

household where the parents were husy. As such. they would ha\'e been gi\'en some 

measure of authority which would allow them to make decisions for the younger boy that 

he would accept. The girts· refusal to follow the mother's instructions and watch o\'cr 

Joseph foreshadows the problem that will arise for the protagonist and pique the curiosity 

of the students. 

Joseph finds himself in a hall of mirrors. allowing him to sec the twisted images 

of himself and perhaps feel pangs of conscience for separating him sci f from the older 

girls against his mothcr·s wishes. A security guard helps Joseph escape the hall of 

mirrors. The experience of hcing a newcomcr in u strange place is mirrored litcrall~· and 

tigurati\'cly in this story. 

The theme of frec:dom also emerges from this story. The girts· decision to send 

the boy off with a quarter reprcscnts some of the rebellion of the second generation 

American Jewish youth against the hovering protectiveness of their immigrant parents. 

iiu Friedland. A.H. Sippurim }"qfim: ( 'oney Island. Vol.84 & 87. C\c\'cland: thi: 
Cleveland Bureau of Education. l 939. 
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Put another way. in America. parents felt safo sending their children off on their o,, n. and 

children cmhraccd this freedom in their actions and in their social relationships. 

Coney Island itself was more than just an amusement park. The doors to Coney 

Island were thrown open to the masses in the 1890"s with the ad\"ent oflowcr railroad 

fores and electric trolleys which pro\'idcd a ride to Coney Island for a nickel. Coney 

Island represented the greatest of the amusement parks that were built in this period. It 

pro\'idcd a low cost ahernatin! to a summer \"acation and a respite from the heat of the 

tenements. It was like a --summer rcson for the multitude ... It pro\"idcd a new way for 

people to participate in mainstream American culture on an equal footing .... /\ world 

apan from ordinary lite. prc\'ailing social structures and positions ... 111~ As Friedland wrote 

in the story. --coney Island called to all people." thereby gh·ing the essence of Coney 

Island. It was a realm of possibility and fantasy where e,·erydny concerns could be 

forgotten at least temporarily. Coney Island also became a place for single young men 

and women to meet each other outside the context of the Lower East Side and away from 

the watchful eyes of their parents and community. 

Coney Island was the largest and most famous of a number of mm1scmcnt parks. 

including Clcn~land's Euclid Beach. Boston·s Paragon Park. and Chicago·s Cheltenham 

Beach. 111'' It was likely that readers of Friedland's stories would be familiar with the 

images of such parks. Coney Island represented an institution that l.kn:lopcd n.1pidly at 

the tum of the century due to societal changes and the need for recreation for all. It 

would have been for Friedland and other youth on the Lower East Side a new kind of 

amusement unlike any to be found in Eastern Europe. In the 1959 reprints published by 

1115 Amusing the Million: ( 'oney /slt111d ar the Tum c?(the ( 'em111:1·. American Century 
Series. New York: Hill & Want. 1978. pp. 39-40. 
Ill(, lb'd 7 I • p. . 
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the Clc\'dand Bureau of Jewish Education. the story °Coney Island .. docs not appear. 

With the decline of Coney Island in the l 95(l"s and I 960's. this could reflect an attempt 

on the part of the publishers to include stories that had more rclcrnnce Jews in the 

postwar suburban Jewish world. 

General Moderni~If echnolo~· 
,Jewish communitJ & traditional wa}·s/old ,·s. new 

The story. ··Dr. Sicgcr· 1K7 tells how Dr. Siegel conquers a disease. Friedland 

emphasized the prestige of being a doctor. We percci\'e the doctor being able to triumph 

over an illness that had previously been a plague. The condition that the doctor treated in 

the story was Anthrax. Anthrax was much more prevalent in the more rurul communities 

of the old world than in the urban Jewish milieu of America. however first generation 

immigrants might remember the tear of such a disease. "Anthrax is as old as pastoralism 

and the origins of civilization. It might be the Sixth Plague. the sooty ··morain·· (sic) in 

the Book of Exodus that kills li\'estock and affects people with black spots:•tKK 

The doctor tra\'cls in a horse-drawn carriage through a lightning storm to th.: wife. 

whorn he hclie\'cs he can cure of the disease. which he has identi tied as Siherian Plague 

or anthrax. He acknowledges the danger of being struck hy lightning and soon pcrccin!s 

another danger. an am1y of murderous thic\'CS hiding in the fr1rcst through which they arc 

tra\'cling. Sure enough. the bandits accost him and threaten his life. The reader 

contemplates a host of dangers that would have plagued people in the .. old country: .. 

sickness. lack of shelter. and an absence of rule oflaw. Just as the murderer is ahout to 

tx7 Friedland. A.I I. Sippurim r,!fim: Dr. ,'-.'ie~d. Vol Cle\'eland: C\e\'eland Bur.:uu of 
Education. 193. 
tKK Guillcmin. Jeanne. ··Anthrax- The ln\'estigation of a Deadly Outbreak:· Uni\'crsit\' 
of California Press. (1999) Regents of the University of California. 
http://ucprcss.edu/books/pages/8835/8835.ch01.html. 
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kill the doctor. the doctor notices a black spot on the mur<lcrer·s throat. the same 

symptom as the farmcr·s wile. He treats him and is thus allowed to continue on his way. 

Dr. Siegel represents the image or the trusted doctor. Doctors in America could 

generally he relied upon. and in the story. we sec this reliability taken to the extreme. The­

doctor ,·cnturcs out to sa\'e the formcr"s wife while a tcrocious storm is raging. He is then 

m.:costcd by murderous thic\'cs hut outwits them in order to carry on his mission as well 

as sa\·e his own life. Alter all this. he continues on to tend to a paticnt in nccd. This image 

of a heroic and trusted doctor could be used to con\'incc a chi Id that going to the doctor 

was not the most horrible of experiences. 

Friedland was some-times nostalgic ahout the past but still infused stories with 

modern clements ... The Rabbi Arri\'es••IIN docs just this. In the storY. a rabbi reaches a . . 

small Eastern European town likely \'ery similar to the one in which Friedland grew up 

for the first part of his childhood. The rabbi wants e\'eryone to dance. but pcoplc arc sad 

because if they do not pay a :20.000 piece gold tax to the local gcntill! rulers of the town. 

they will be evicted from their homes. They dance and listen to the teachings of the rabbi 

in order to forget the cYil decree during Shahbat. hut after ha\'dallah. their concerns begin 

again. When the local municipal ruler comes. they arc truly afraid. The rahhi is ahlc to 

explain to the mayor that the tax is not fair in a way that touches his heart. and the tax is 

reduced. Thi.: story ends with Jews and gentiles dancing together in celebration. 

In this story. one really secs an intersection between the old and new. The story is 

set in a small Eastern European \'illage: however. an American way of rcsol\'ing the 

conflict is presented. The positive outcome of the story illustrates the American 

18'> Friedland. A.I I. 5,'ippurim r,!fim: The Rahhi Arrh'es. Vol. 99. Cle\'cland: Clc\'cland 
Bureau of Education. 1940. 
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phenomena of political or social change through peaceful adn1cucy and protest. At the 

same time. the story prcscr\'es the \'aim: of respect fr,r rabbis and nostalgia for u sh;.tred 

religious experience. It is curious that Friedland indudes storii:s about the Old Country 

and not about the Yishuv. Both would hm·e been far remon~d from the- i:xperiences of the 

immigrant child. It is possible that Friedland did not want to insert Zionism as it ,,as 

more politically contentious. 

Another way in which old and new intersect in Fricdland·s stories is his use of 

technology. Tcchnok•gy is an element that can he found in many of the stories. ··The 

Last Honor·· 190 tells the story of a horse named Barkay. who secs himscl f being 

supplanted by a Studebaker. In the 1930s. the Studebaker was an automobile that 

epitomized high class personal transportation. The ability of an immigrant family to 

purchase such a car was a sign of economic success. 

Friedland also in\'okcs technology in his story ... The Phonograph Wouldn ·t 

Sing."" 191 In this story. a teacher is using a phonograph. a relatively new in\'cntion in her 

teaching. The teacher calls the janitor to fix the machine and gi\·es the students a creative 

assignment to finish the story. It is possible to \'iew this action as reinfi.1rcing the gender 

roles of the I 93(fs in which men were ,·icwcd as ha,·ing more mechanical skills rdati\'C 

to machinery. 

The prohlcm-soh·ing aspect nf technology is also seen in the trilogy. --Merry Go 

Round:· In the final episode. an eagle snatches a hoy from a tree. and then flies around 

v,,ith him. A man in an airplane finally saves the boy. freeing him from the talons of the 

19° Friedland. A.H. Sippurim }"qfim: The Lasr Honor. Vol. 57. Clc,-cland: Clc,clan<l 
Bureau of Education. 1932. 
I'll Friedland. AH. Sippurim >,,!fim: The l'lwnograph Wouldn ·, Sinp,, Vol. 56. 
Cleveland: the Cleveland Bureau of Education. p. 1932. 
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eagle and returning him to his parents. thus illustrating the dominam:e or technology oYcr 

nature. We sec a plane as the \'Chicle for redemption in the story. ··The Little Star of 

Hollywood:· The students of a Talmud school that is slated to close due to financial 

hardship appeal to a Jewish Hollywood stur. He agrees to help them and flies in an 

airplane to s.n-e the day. Air trm·el allows him to arri\'e in time to perform in the clrnrity 

benefit that pem1its the rcopcning of the school. Other stories ll!aturc trains. trolley rnrs. 

Ferris wheels and other technological ad\·ancemcnts of the period. 

The onset of modernity brought advancements in other areas. ··Wedding Gifts .. is 

a story that deals with the incorporation of bourgeois attitudes and materialism into the 

Jewish mindset. In this talc. a couple collects all of their wedding gills in one room. The 

boxes containing the gills all begin ringing. and the couple discovers that they have 

received ten different clocks. The couple decides to exchange all hut one of the clocks. 

The po\'crty of the shtetl and the times of scarcity arc gone for .Jews in America. 

Instead. many Jews encounter the welcome ··problem .. of surplus. This ability to return 

items was an innoYation in itself. In the Old World the couple might haYc felt obligated 

to keep the presents on display. hut in the new setting. both the gi\'er and the recipient 

knew that an unsatisfactory gift could he exchanged for something of equal \·atue. 

Historian Andrew Heinze writes about this phenomenon in his n>lumc Adapling ro 

Ahumlance. ··(f there is any single factor of consumption that unifies Americans. it is the 

emphasis on consumption itsclt: the belief that indi\·iduals should expect an increasingly 

. h h . t· d .. 191 nc c 01cc o pro ucts. -

191 Heinze. Andrew. Adapting Jo Ahmulam:e: Jewish Immigrants. Mass ( '011s11mplion. 
and !he Search.fiJI' American Jden1i1y. Irvington. N.Y.: Columbia Uni\'crsity Press. 
1992. p. 2. 

67 



Clocks in the old world were often family heirlooms and highly valued. What was 

once valuable and scarce in the old W(,rl<l is now easily available in their new 

cm·ironmcnt. so much so that ten people decide to bring a clock as u giti. In addition. 

one might see a wisp of nostalgia for the old country. where the concept of time wus not 

us rigidly marked. America represented great economic opportunity. but e,·cryom: had to 

synchronize their lives with the clock. One no longer rose at sunrise to milk the cow. hut 

instead rose to the chime of the clock telling them it was time lo report lo the foctory. 

shop. or ollice. In some ways. the rigidity of lime made the new world a more 

impersonal place. Friedland. a Shakespeare aficionado. might have felt that. in some 

I A • l't' k' tt I • l'k (' I k "1l)l ways. t 1e new mcncan I c was a · m to. a woman t 1at ts 1 ·e u ,ermun c oc ·. · 

de,·oid of passion. hut precise and proper. 

Acculturation 

For the Jewish family of the 1920"s and 1930"s. it was extremely important to 

acculturate. and some of Fricdland's stories dealt with acculturation. Using the same 

paradigm. Friedland tried to make his Hebrew stories similar to ones that students would 

sec in public school primers and other cullcctions. The story "Spinach" 1''4 shows u hoy 

who cannot he con\'crtcd to eating this hated \'cgctahlc. Spinach us a commonly despised 

food had hecome u target of the popular comic hero. Popeye. The hattle between parent 

and child o\'cr eating ,·cgetables was also a battle in the kitchens of new Americans. The 

cartoonist Elzie Crisler Segar impro\'ed the image of spinach in 1933 when his Popeye 

19J Shakespeare. William. Lm·e ·s Lahour ·s lost. I 598. Act. Ill, Scene I. I 9 I - I 96. 
19"' Friedland. A.I I.. Sipptwim }"q/im- Book Ill: lhe Boy Who /Jidn "t Uke Spi11ad1. 
Cleveland: Cleveland Bureau of Jewish Education. 1962. pp. 25-36. 
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cartoons featured the helpful sailor pulling out a can of spinach and eagerly consuming it 

. d . I I. I h. h l'J'I m or er to mstant y mu tip y ts strcngt . · 

By the 1930-s. the nutritional henelits of vegernhlcs were recognized. in part 

hecausc of the disco\'cry of the importance of \'itamins to the diet. In addition. the 

a,·ailahi lity of home refrigerators. refrigerated modes of transportation. and canned fruits 

m1d \'cgetahles. were all factors in decreasing the amount of starch in the diet of 

Americans and increasing the shifi towards processed l'bods. These new advancements 

also helped shorten the amount of time needed to shop 1hr and prepare food. Children in 

the 1930" s had a plethora of wcll-ad\'ertiscd options that were preferred on:r \'Cgctahlcs. 

Manufactured foods introduced in the 1920s include - Baby Ruth Candy Bar ( I 9:!0). 

Wonder Bread ( 1920). Yoo-Hoo Chocolate Drink ( 1923). Reese's Peanut Butter Cup 

( 1923 ). Welch's Grape Jelly { 1923 ). Popsicles ( 1924 ). Wheaties ( 1924 ). Hostess Cakes 

( 19'17 ). Kool-Aid ( 1927 ). Peter Pun Peanut Butter ( 1928 ). V cl \'eeta Cheese ( I 928 ). 1"" In 

this milieu. one could understand why spinach and other such \'cgetables would lose 

some of their grandeur amongst the younger population. 

Another story allows American Jews to recognize clements or culture tlmt go 

along with their "American·· outlook. "The Little Star of I lollywood·· 1'17 is set in a city 

that exemplifies a specific facet of American lite. Los Angeles. The 193()" s was a time of 

great growth for movies because the technical inno\'ation of sound. and the demand for 

cheap entertainment that was needed as di\'ersion during the Great Depression. In 

addition. Jewish ill\'oh·cmcnt in the 1110\'ic industry continued to thrh·c during this time. 

111~ Grandinetti. Fred M. Popeye: An /1111.\·/rated ( '11/111ral flistm:,-. :2nd ed. Jcfti:rson. NC: 
McFarland. 2004. p.5. 
I% .. 1920's Food"' Bon Apperit .\.fax"=ine. 26 .January 2008. www. I 920-30.cmn/food. 
197 Friedland. A.H. 5,'ippurim }'qfim: The Lillie Siar ,f/-lol(nrood. Vols. 70-74. 
Cleveland: Cle\'eland Bureau of Jewish Education. 
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The story could also ha\'C serwd as inspiration for th1.: read1.:r. It proYides an 

example of a young hoy who has uchic\'ed the American dream and rose to hecomc an 

American icon. There is discussion hetwecn the children in the story ahout the true 

identity of the child star to make the point that the child star and his handlers \\erl' not 

emphasizing his Jewishness. Considering the time. this strah:gy was a prudent one. The 

I 930-s was a time of heightened anti-Semitism. 

It would appear that the child star is modeled on Jackie Cooper. a child actor of 

the 192()" sand l 930's who starred in the \'cry popular series of comedies for childn:n. 

Our 0ang. 1'111 The character in Friedland·s story ends up cmhracing his community and 

helping them at great expense and much personal effort. The situation is surreal: a 

prominent mo\'ie star helping out a small Talmud Torah. The enormity of the mm·ie star 

as opposed to the obscurity of the school makes the situation amazing und entertaining. 

--Gcdalia the Sexton·· 1'''1 deals with some of the worst aspects of acculturation. In 

the story. an Eastern European immigrant. Gedalia. goes around collecting annual fees 

for the synagogue. Harsh t!conomic times ha\'c struck and Gcdalia must go from person 

to person to collect dues. I le comes to the office of Dr. Strauss. a thoroughly assimilated 

Jew and a ,,di-known doctor in town. The choice of a rccognizahly German name makes 

the character immediately recognizable as an acculturated Jew and directly contrasts him 

with Gedalia. 

Gcdalia is treated rudely hy the doctor· s secretary and the doctor clearly dislikes 

listening to this patient because he cannot speak English. The image of the old man who 

1'18 Cooper. Jackie. Please Don·, 5-ihoot ,\~r Do~: 711e Awohiography <!(Jackie ( ·ooper. 
New York: William Morrow & Co .. 1981. p.11. 
11N Friedland. A.H. Sippurim rctfim: (jetfa/iah the Se.won. Vol. 61. Clc\'cland: 
Cleveland Bureau of Jewish Education. 1932. 
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must disrobe before the dnctor will e\'cn listen to him emphasizes the split between old 

and nc,,,_. The undressing of Gcdalia is significant in that a pious mun likrally wears his 

piety. His clothing identities him as a Jew. Dr. Strauss forcing Gc<lalia to rcmo,·I! his 

garments bcfr1rc c,·en gh·ing him any attention or thought reflects a lack of respect. 

perhaps mirroring the way in which assimilated German Jews \'icwcd thi: newer 

immigrants. 

Dr. Strauss has made it as a cut-throat businessman as well as doctor. llis 

exorbitant foe scale and his curt treatment of Gcdalia cxcmplilY the .. time is money"· 

philosophy of American business. and reveals a Jew who has incorporated the American 

business value of expediency and etlicicncy O\'er the Jewish \'alucs of t=edakah (justice. 

righteousness) and kam,I (respect. honor). 

Animals 

A recurring motif in Fried land"s stories is animals. The best examples in Sippurim 

)irfim arc the stories in\'Ol\'ing Zifi the monkey. 11H1 While lacking ideological import. 

these stories rc\'cal Fricdland"s desire to create entertaining talcs. much in the ,·cin of 

Curious George. This could han! been the author's attempt to create a ··brand name·· 

character. Friedland had created a chaructcr that is reminiscent although prc-dati.!s one of 

the most famous characters of children· s literature of all time. 

An interesting dcmcnt in the story ·•Ziti at the Theater." is the use of the name Dr. 

Doolittle. In this story. the children take Zifi the monkey to sec a fictitious mo\'ic titled. 

Dr. Dool ill le and Iii.\· .\lonkey.ri. Hugh Lotting had recently released the first series of Dr. 

:wo:wo Friedland. A.H. Sippurim r,!fim: Z(li the Monkey. Vols. 64-69. Cleveland: 
Cleveland Bureau of Jewish Education. 1932-33. 
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Dolittle in the I 910•s:!111 and Fricdlan<l must ha\'c considered the doctor an easil" 

n:cognizahlc character. 

A number of Friedland·s other stories also include animals anJ childn:n. These 

include .. A Story ahout Two Goats":?o:? and ""The Golden Chain". In the former. two 

children want to haYe their picture taken with two goats. and the goats cat their clothes. In 

the latter. a hoy who lo\'Cs animals meets a hcautiful hlack dog. Not knowing the \'aluc llf 

the jewelry. he gin:s the dog his mother's gold necklace. In the story ... And You Shall 

LoYe Your Ncighbor:·10-~ there is a child. Shlomo. and some neighborhood dogs. It is 

important to note that Friedland incorporates animals in his stories in much the same way 

as many English-language stories. 

Proto-Civil Rights 

In the midst of stories about Ferris wheels. Coney Island. and a monkey named 

Ziti. Friedland places the profound two-part story entitled --Tooney:•:!o-t Alier a 

neighborhood dog is stolen in Chattanooga. Tennessee. a group of white high school 

students accuse a hlack student. Touney. of stealing the dog. 

( .. In the South. \\hen a thing is stolen. they suspect the Ncgrrn.:s ... ) Th1..: gang of youth 

gi\"cs Tooney three days to return the dog. ·Blanca·. or they will lym:h him. Tooney goi.:s 

into hiding. After three days the white students hatch their plot. A Jewish student from 

201 ··Dr. Dolittle:· A Dr. Dolittle Website - http://mcmhcrs.tripod.com/~Puddleb,·/ 
202 Friedland. AH. Sippurim }'qfim: A S101:1· ahout Two uoals. Vols. 70 & 71. · 
C\c\'eland: CleYcland Bureau of Jewish Education. 1933. 
:!OJ Friedland. A.H . . \'ippurim >Wim: Anti rou Shall Lo\'l! four .\'eighhor. Clcn:land: 
Cleveland Bureau of Jewish Education. 
204 Friedland. A.H. Sippurim >,4lm: Tooney, Vols. 82 & 83. Cleveland: Cleveland 
Bureau of Jewish Education. 193. 
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the sami: school si:ts out to sa,·e Tooney and docs so by gi\·ing him litiy dollars fi.lr trm·cl 

to New York City. The story ends with Tooney moving to New York to escape harm 

from the white teens. New York City is pictured as a place where black Americans could 

be rdati\'l.~ly safe at a time when they risked lynching in Southern cities. 

The story "Tooncy·· seems to reflect the tension that Jews felt in the first decades 

of the twentieth century. during which time the .1..:-ws who had cmigrah:d from Eastern 

Europe frllmd themselves racially identified hy other Americans and struggled to 

assimilate thcmscl\'cs into the white majority. They shared skin color with most 

Americans. hut they were ne,·erthclcss identified racially in some of the same way as 

blacks. 1-lowen:r. because they wen: white in skin color Jews did ha\'c the opportunity to 

join the white majority. The tension between being accepted hy the wider society and the 

discrimination of blacks must have been a source of great discomfort. 

One arena in which this tension was played out was the form of vaudeville 

entertainment called minstrelsy. The Jewish entertainers who donned black face were 

able to express shared themes such as sla,·cry and oppression. while at the same time 

asserting their membership in the empowered white majority. Jews could pretend to he 

blacks while blacks could not pretend to he as Jews. and nn other whites would want to 

pretend to he black. Jews occupied a middle ground in which they were both empathetic 

to the plight of blacks. but also were representatives of the white majority. In this arena. 

Jews created a space in which African-Americans were dcpicted.205 

Tooney was a diligent student. extremely well read and carrying one or more 

hooks in all of the pictures. and he had dreams. However. because he lived in 

10" I d . I 1 . J • • - · A cxan er. Mic ,ac .la:: A~e Jews. Princeton New Jersey: Princeton l 111\'Crslty 
Press. 2001. p. 136. 
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Chattanooga. those dreams could nc\·cr become a reality. The Jewish protagonist of the 

story makes it possible fi.n Tooncy to pursue higher learning and all things he coul<l not 

han! in Tl!nncssec. The illustration of the public library in Chattanooga. with its lion in 

front. may ha\'C symbolized for Friedland the public library in New York City which 

would han~ allowed a hlack to enter and. therefore. would ha\·e been trul~· public. It is 

interesting to note that Tooney is always depicted in the most formal of attire. in contrast 

to the preppy monolithic uni fom1 of the white ··gang·· of teens and thl! Jewish classmatl!. 

MoreoYer. Tooncy is the one character gi\·en a name. affording him the respect that 

Friedland bclicYcd he dcserYed. and that American society did not afford him. 

The conclusion of the story re\'eals Friedland"s moral position. This story could 

he \'iewed as a proto-ci\'il rights story. Friedland holds up New York as a promised land 

in which Tooncy can receh·e the safety from bodily harm and the respect he deserves. 

Friedland also paints New York as a place where perhaps T ooney and his Jewish 

classmate can one day form a real friendship. crossing the boundaries of race and skin 

color. On the last page of the story. the reader secs the Statue of Liberty and the New 

York skyline in the background. as if Friedland is exhorting them to embrace and work 

towards making a reality the ideal of equality that he helic\'es Aml!rica should stand for 

and American Je,\s should fully embrace. 

Economics: the ~rcat Depression 

·The Morning Dawned:· ,,K iv::i:i r·Haboker Or .. ). which was also the name of a 

monthly late nineteenth century Haskalah journal. is a story that speaks to n~ry poor 

children. It is about a school boy whose father has been out of work for six months. They 

family has barely enough milk to teed the little sister and the whole family is hungry. 
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The hoy decides to seek employment whcre\'er he can find it and begins his search one 

early morning. 

This story can be com pured to I lcnry Roth· s great 110\'cl. ( 'all ii Sh•f!p. :w,, Both 

reflect the extreme po\'Crty that existed on the Lower East Side of New York City and 

nationwide during the Great Depression. Friedland and Roth both accentuate the 

helplcssncss and dirc situations that many immigrants found. The main breadwinner in 

both storics. thc father. is without a job. In both stories. milk represents hope. Many 

immigrants \'icwed America and not Israel as the land of opportunity. ·•milk and honey'" 

if you will. 1-lowe\'er. the Great Depression called all of that into question. In ( 'all ii 

Sleep. this promise of milk. of sustenance goes largely unfulfilled whilc in FricdlanJ"s 

story. "l-labokcr Or." the protagonist is able to get a job assisting the local milkman. The 

father in the Roth no,·el also dri\'es a milk truck and Da\'id occasionally helps out. In this 

way the story could be an inspiration to those who read it. 

Both ( 'all it 5.;/eep and "Haboker Or" are tales of second generation childhood in 

which the younger generation must adjust to the se\'crc realities of the Great Dcprcssion 

and in the case of Da\'id in ( 'all it Sleep to the ine\'itablc conflicts with his fathcr. 1117 

In .. Hahokl.!r Or:· Friedland writes a story that he hopes will he rcud widely in the 

Jewish community. In it he tells this story of resilience and hope. The story is not only 

meant to teach I lchrcw. hut perhaps c\'cn more importantly is a parable ahout sur,·i\'ing 

the most difficult of economic situations. The story is responding to the emotional needs 

of students. concerned about their future. Like the Horatio Alger stories. ··1 labokcr Or" 

:!(JC, Roth. Henry. Call It Sleep. New York: Farrar. Straus and Giroux. 1992. 
207 Guttman. Allen. The .leH'ish Writer in America.- As.,·imilaticm wul 71u: ( 'risis of' 
Identity. Ne,v York: Oxford University Press. 1971. p. 49. 
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replays the recurring American theme of the young boy who. in the focc of adn:rsity. 

succeeds through optimism and persistence. and often the help of a stranger. 

This concern for the well being of others and the efforts of people to gi\'e support 

to institutions in time of need appear in other stories as well. The story ·The l.ittl1: Star 

of Hollywood·· beg.ins with a forced closing of a Hebrew school or Talmud Torah 

because of lack of funds. There is no warning of this: the children simply go to school 

one day and sec that it is closed. Their response. led by an enterprising child named 

Asher. is to work together and solicit support from a Jewish 1mwic p1.:rsonality who is 

himself a child. I lis name is Jackie Cooper. perhaps referring to the child star with the 

same naml.! whose father was Jewish. At age 9. Jackie Cooper was nominated fi.H an 

Academy Award as Best Actor in 1931. Cooper also starred in ··The Champ.'' --The 

Bowery" and "Treasure Island:· all of which were contemporaneous with the puhl ication 

and use of Fricdland·s stories?'8 Friedland takes time to emphasize that the star is not 

widely regarded as being a Jew. Asher infom1s them that he is a Jew. By outing the star 

as a Jew. Asher can rally his friends and inspire hope that the famous actor might help 

them. 

Asher and his friends ask the child star to perform in order to help them raise 

money to re-open their school. ··The discussion of the dangers to thi.: Jewish public image 

d b . . b . 11 . . h I 1 l) ... (). . . ~Ol) S. . I . pose y motion pictures ccamc cspcc1a y intense 111 t c car y _, s. - . 1tuat111g t 11s 

story clearly in thl! American context shows an acculturated lilm star as a .kwish 

community supporter and stresses the importance of Jewish community and Jewish 

:?OM Cooper. Jackie. Please Don '1 Shoo/ Vr Dog· The Autohiography cf.lw:kie ( 'ooper. 
New York: William Morrow & Co .. 1981. 
:?o<J Herman. Felicia ... American Jews and the Effort to Reform Motion Pictures. 1933-
1935 ... Americ:anJewishArchfres.lounwl. Volume Lill. Numbers I & 2. lSSN 002-
905X. 
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education e\'cn in the face of possible anti-Semitism. and se\·crc economic conditions. h 

is not clear if Friedland took this from an actual C\'cn in Cooper" s lite. 

Another story that rc\'cals the cffocts of po\·erty is .. A Story ahout a Doll."::! 10 The 

story tells of a girl of the prh·ilcgcd class contrasted with a poor girl. In this story. the 

wealthy girl has many dulls. She cannot take all of her dolls with her on a family trip to 

the seashore. but can only bring one. which she loses while swimming. The poor girl is 

out fishing with her father. She is lonely. and must entertain hcr.;clf on her futher·s hnat 

by gazing at clouds and identi(ying their animal shapes. (n juxtaposition to the spoiled 

rich girl. she docs not C\'Cll ha\'e one doll with which to play. She secs that her father hns 

pulled in a big catch of fish and delightedly notices the now-bcdraggkd doll amongst the 

fish. She lifts the doll from the net. and the story concludes with her singing songs with 

her new doll friend. The story might ha\'e resonated with people because of other stories 

of the time. such as the story of Orphan Annie and Shirley Temple's role as the Little 

Princess. 

Economic hardship is a theme that recurs in a significant number of Fricdland·s 

stories for children. Rather than sugarcoat this diflicuh titm:. Friedland presented a 

realistic picture of situations that children might ha\'c recognized. In many ofthcsl! 

stories. Friedland seeks to inspire hope by showing that with hard work. some help from 

others. and c\·en some imagination and luck. the future can still hold much promise. 

Ethics in Formation 

In addition to the above themes. many of t-:ricdland"s stories achic\'e their 

relevance by teaching children how to act in a moral way. One example is the story. 
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.. Remorse:•::?! I in which a dilemma in the life of many u child is <kscrihcd. It is the story 

of Ephraim Goodman. a student who takes a school test. While taking the test. he thinks 

that he secs another child looking at his test paper. He is disturbed hy this and requests to 

change his scat. Afterwards. he mails his teacher a letter telling of the incident. At the 

moment that the letter drops irrc\'ocably into the mailbox. he meets the boy outside of 

school and learns from the accused hoy that his father is gran~ly ill. Ephraim hcgins to 

ha\'C nightmares caused by worry o\'er what he has done. He resol\'cs to rctric,·c the letter 

hd'orc his teacher can read it. When the postman comes to pick up the mail. Ephraim 

requests of the mailman to gi\'c him back the letter. but he is instructed to go to the post 

office. This postman and his colleagues listen to his request. ··as if standing in judgment"·. 

Ephraim·s emotions arc the central focus of this story of personal gro\\1h. The 

teacher and principal of the school notice Ephraim"s emotions and respond to them. 

Friedland questioned what the greater \'alue was: truth about the test or the needs of the 

schoolmate'? He answered the question for his readers: we should he nice. There arc more 

important things in life than test grades. Friedland provides models in the teacher and 

principal in how to encourage the fom1ation of proper ethics. He hdieYed that his moral 

education was one crucial facet of a teacher· s responsibility. Friedland thought that 

proper Jewish education would shield students from the corrupting influences of 

Aml.!rican society and li\'c out their Jewish ,·alues. 

There were times in which f ricdland saw that Jewish \'alucs should guide 

American Jews. He may hm·c seen that there Wl'rc negatiYe aspects to American culture. 

such as the cut-throat businessman with a ·•time is money .. philosophy. as was the case 

211 Friedland. A.H. Sippurim }'qfim: Remorse. l'o/. Cle,·elancl: Cleveland Bureau of 
Jewish Education. 193. 
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with the clmmctcr Dr. Strauss in ··Gcdaliah the Sexton:· ··Tooncy .. was an ethical 

exhortation for Jews to battle a great C\'il. American institutional racism. Jewish ethics 

should preclude standing idly by while others are suffering from racism. O\'erall. he 

\'icwed Judaism and Jewish education as reinforcing values that were in line with 

American ,·alucs and could really help Jews li\'c in America and contribute to society. 

A Comparison 

It is important to ,·icw Abraham Friedland's stories alongside of ones usi.:d during. 

the 19::?0"s and 1930"s in secular schools. Fricdland"s stories. while unique as Jewish 

stories. were in some ways similar to American readers and primers of this time. It is 

clear that Friedland was trying to tap the same sources of interest as authors of secular 

readers. He wanted to create stories that would appeal to the second through fourth 

gcnemtions of American children who studied at Hebrew schools. 

American children ,1.ere taught to read using basal readers. hcginning in the early 

1800"s. These included McGuffcy·s Eclectic Readers. published from 1879 to 1920. 

which contained poems and stories by ,·arious authors including Charles Dickens. 

Thomas Gray. and Elizabeth Barrett Browning. Often. these stories ,,ere tragedies 

dealing with death of a family member. After 1920. stories in basal readers wen: sotkncd 

by rcnuwing such disturbing topics. 21 :'? The basal readers as concci\'cd in the 193()" shad 

carefully controlled \'Ocahulary to be learned as ·•sight words··. without phonetic analysis 

d . d. . I "P an practice mtens1\'e y.- · 

111 Moran. Edward ... Dick and Jane Readers:· St . .James Em:fflopedia cf Pop C 'ultun.·. 
January 21. 2008. http://tindarticlcs.com/p/artic les/mi _g l epc/is _ tov/ai _ 2419100382 
:!U W r• R 1· I' IP . t· ~ . P I 1· . . ea\'cr. "-onstancc. em m~ rol'eS.\' (111c ractu:e-: rom • oc:10- .~ye 10 111>{111,1111<:s to 
H-'hole Lcm~uage, 2"'1 ed. Portsmouth NH. Heinemann. p. 54. 

79 



One of the most famous readers in American school history was the Dick and 

.lune Reader. by William S. Gray. Zema Sharp. and Harry B. Johnson or Scott Foresman 

and Company. which began to he published in 1930 and which were used hy half of 

American school children by the end of the l 930"s.21 °' 

Gray et. al. worked with teachers and school psychologists to dc\'clop their 

limited n1cabulary technique. The Dick and June books used a limited \'Ocubulury. 

rhyme. and frequent repetition of words and phrases. The Dick and Jane Readers 

reflected what the authors bclie\'cd was a scientifically sound approach to education. 

Friedland. with his background in psychology and language. also attempted to utilize a 

more scientific approach in ,i..,·;ppurim r,~fim. This emphasis on learning language 

sometimes resulted in Friedland"s stories being de\'oid of deep meaning.just as the Dick 

and Jane stories were. It is not possible to know if the Dick and June readers were the 

main inspiration for Friedland"s stories. 

In earlier generations. educators used Shakespeare or the Bible as their significant 

sources of literature. ·•With an emphasis on methodology over content. the Dil'k and .lanl! 

series was conceived in part as a rebellion against then in-\'oguc didactic traditions that 

relied hea\'ily on moralistic and patriotic texts drawn from the Bible. Shakespeare. and 

American historical lcgcnds:·11 ~ Dick and Jane books were criticized for being bming. 

Howen:r. contextually the simplicity in language for which they were stri,·ing 

necessitated this shallowness of story. 

There arc some important ditlerences between Friedland"s stories and the Dick 

and Jane storil!s. 5,'ippurim r,{fim tends to be richer in realism. They employed a scientific 

.!t-tMoran. Edv.1ard "Dick and Jane Readers." St. James Encyclopedia of Pop Culture • .,,._ 
- · Moran 
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approach to language but also painted a \'cry real picture of children and adults. their 

situations. culture. and problems. Fricdland"s stories probably exist somewhere in 

between the earlier basal readers and the Dick and Jane series. In contrast to the basal 

readers after 1920. from which tragedy had been rcmo,·ed. Fricdland's stories still 

included topics that would be considered disturbing to children. The Dick and Jane 

stories. completely cleansed of the trngic plots. stood in stark contrast to the earlier basal 

readers hut were lighter and happier in tom: than Fricdland's stories. They reflect 

middleclass white values. Regarding phonemic approaches which were beginning to he 

abandoned in at this time. Friedland chose to adhere to the \'aluahlc parts of this method 

to a small extent because Hebrew is primarily a phonemic language. Howe\'cr. Friedland 

mainly followed the course set by educational leaders of the day. who adn)cated a sight 

word approach. 

The characters in Dick and Jane existed in a separate uni\·crsc where the greatest 

problem could be the loss of a red ball. The latter would nc\'cr deal with the pm·crty in a 

home or a boy going out to sell milk in order to sustain his family. Fricdland·s stories 

rellcctcd the realities of his time. such us the Great Depression. However. some of his 

stories arc akin to the Dick and Jane genre hy including innocent talcs such us the ones 

featuring Ziti. the mischien1Us monkey. Fricdland·s stories always contain at least a 

shred of the socio-historical conditions of his time.w' 

Friedland's stories arc marked by diversity. Dick and Jane books had the same 

setting throughout. All took place in the same period in a small town with homogeneous 

characters. It was only in one of the final editions of Dick and June that a black famil)· 

21 '' http://V'f'\\W.bookrags.com/research/1930s-print-culture-bbbb-02/dick-and-janc­
rcaders-bbbb-02.html. 
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was introduced. On the other hand. Friedland tried to make his stories for a broad base of 

people to relate to. Their settings ranged from Eastern Europe to America. Some may 

regard this as a lack of unity. Friedland would consider this as attempting to reach and 

connect with as large a population of Jewish students as possible. 

It is useful to contrast a story from Dick and Jane with one from Fricdland"s 

Sippurim >"t~fim. One of the Dick and Jane stories from the 193()' sis a story about Dick. 

Jane. an<l their dog Spot: 

Come. Dick Look. Spot. 
Come and sec. Oh. look. 
Come. Come. Look and see. 
Come and see. Oh. see.::? 17 

One can plainly sec that the early Dick and Jane stories haw the simplest of plots. 

The number of new words introduced on each page is small and they were repeated o,·er 

and o\'er. Similarly. Friedland used repetition. but it is clear that he also put some thought 

into the nature of the story. The Dick and Jane readers present an idyllic picture of 

middle-class life during the time of the Great Depression. failing to recognize the reality 

of their day. Fried\and"s stories usually portray the economic and social prohlt:ms of time 

in which they were written. hut they often r,resent solutions that make room for children 

to hope that a better day was coming. On a linguistic lc,·cl. Fricdlanu·s stories assume a 

basic ,·ocabulary and therefore are capable of con\'Cying more m~aning. Readers practice 

reading phrases and sentences by encountering them repeatedly on the stories· pages . 

. cnv'? T':1+ ,,, 
.1:i:1p7 ·r-:i~ ~:i:i 

:i~t;.,·7 r~o ~~;'i 07~~ 
.o .. ~·n J10 :iy~~ 

cm,.., .., .. ,~ "J~ .crn,·7 .., .. , .• "J)il'" :,~iN ,,, • I ~ ,1 • • • , I ,1 • 1' . "i' - •• 

. i~Q:J n":;)7 n;i, "J'".li "~~ 

217 ··Early Dick and Jane:· http://foculty.valpo.edu/btlak/dickjanc/spot.html. 
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There were other readers that reflect some of the same characteristics as 

Fricdlanu·s stories. One such primer was called. ··Read Make and Play. an l:asy Primer .. 

hy Louise Villingcr. puhlished in 1934 by Harr Wagner Puhlishing Company. The 

purpose of the primer. as described hy the publisher was. ··to tcuch n:ading to beginners 

through simple and interesting material familiar to all young childrc11:· 21 x The: primer was 

arranged around pets. This fits with Friedland"s desire to make content fun and 

interesting for the target population because the concept of a pct was something children 

could relate to. 

Similar to Friedland. many children·s stories incorporated the emerging 

technology of that time. In "New Stories. a Reader" written by Alberta Burton and 

published in 1927 by Wheeler Publishing Company. stories include a modern letter 

sorting machine. trains. the workings of an engine. a Chicago street with automohilcs. a 

d d. d h h ~1'1 \\T .d . I . . merry-go-mun . a ra 10 an a p onograp . - "e sec I cnttca images 111 numerous 

stories by Friedland. including the --Phonograph That Wouldn't Sing .. and .. Coney 

Island··. V-/c sec a common trend in .'-i'ippurim fqfim and the Sew Stories. "Rc:ader. Both 

incorporate the exciting new technology of the era. They also indudc other common 

images of the time. such as a horse-pulled milk wagon and plow horses. representing that 

this was a time of technological transition in America. 

wi Villinger. Louise. Read Make. and Play. an Ea.,y Primer. San Francisco: I )arr 
Wagner Publishing Company. 1934. p. 2. 
~ 19 Burton. Alherta. Xew Storie.1;: A Reader. Chicago: Wheeler Puhlishing Company. 
1927. 
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Another example of stories for children was a book cntith:d .. Jean an<l krry·s 

Vacation·· by Mabel I lubhard .Johnson. written in 1931 and published hy American Book 

Compan~·. The hook contains a series of stores which detailed Jean and .!err)· Valentinc·s 

experiences with an automobile. an airplane. and a steamship on Lake Eric during their 

summer ,·acation. A further story series from 1934 is called ··Trains". and inclmh:s 

. h . · I · ""11 numerous stones a out steam cngmcs m car y America. --

Fricdland' s stories were contemporaneous with the first award-winning hooks 

known as Newbery Award winners. Newbery Awards were begun in 192:? in order to 

celebrate excellent childrcn·s fiction. The award was named t'br John Newbery. the 18111 

century publisher who wanted to create stories that were amusing to children by 

presenting them in beautiful editions . .:?21 Friedland was also a strong hclicn~r that reading 

should be fun and be ahle to capture the excitement and imagination of children. 

Sippurim )'qfim was used in hundreds of Hebrew schools across the United States 

during the I 93ff s. 1940. s. and 1950" s. The stories in the collection were Friedland· s 

ambitious attempt to pro\'ide a no\'cl way to teach Hebrew to American Jewish youth. He 

based the stories in the American experience thus pro,·iding literature that bridged the 

gap between their American identity and their 1-kbrcw•.lewish identity. The stories \\ere 

meant to teach Hebrew. hut they also succeeded in cntcnaining young minds and c,·cn 

helping students of Hebrew face the struggles of their time. 

:?:?II Johnson. Mabel Hubbard . .Jeun and .ler1:,· ·.,· l ,,cation. New York: American book 
Companv. 1931. ,, I • 
-- "Newbery Medal Home Page:· ALA Amerimn lihrcn:i· As.wdation. 1 f chruary 
2008. ww\v .ala.org/alsc/ne,vbery .html. 
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Conclusion: Poems Written in Abraham Friedland's Memory 

Approximately one year after Abraham Fricdland·s death. a book in his memory 

was published by Histadruth lvrith of America: i:~7•-ii .• ,·.11~ j1'71-:; ..,~c. A Book ,f.\lenun:,· 

,ti,r A. II. Friedland. The hook captured the personal and professional Ii fc of an 

extraordinary man. I le was a mastcr•teachcr. a scholar. and a good friend. I le was a lon:r 

of the Hchn:w language and a steadfast supporter of Zionism. 

The second section of the hook. ,..m, D'i•:;·. Poems for His Memory. mostly 

focused on the astonishing inner power that Friedland had in the last months of his life. 

The poems speak of the ways in which he continued to embrace his work for the Jewish 

people wholeheartedly. c,·cn while cancer devoured his body from the inside out. It 

seemed a titting conclusion to share those poems. 

The contributing pods were some of the great Hebrew poets of the time period: 

Shimon Ginsburg. Ephraim Lissitzky. Moshe Feinstein. Hillel Bavli. and A.S. Shwartz. 

The poetry is both poignant and beautiful. but more profoundly. in the unity of message. 

it paints for us a portrait of u man who was truly one of the great r:r~:in. scholars of his 

generation. He died too soon and in too much pain. but in thost: final months he found 

strength to labor on for the I kbrcw language. The poems on the next pages try to capture 

those final months and honor a great Hebrew man. 
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Lost 
Shimon Ginshurg 

The place he laid was upholstered. 
Hellish pain a dear brother is subject. 
The angd of death proceeds slowly. 
With spider-like appearance. he looks at a hopeless brother. 

To the yellowish skin of his face that has turned black. 
His chest ca\'ity which is almost square. 
A web of terror that cannot be expressed. cancer 
has wo\'cn itsclt: he is without any hope of recovery. 

Oh my brother. oh Friedland! Once the epitome of joy. 
A \'ital man. V crsatile. author of sonnets -
Hm\· ha\'e you fallen into the hand of a demon so horrible'? 

The most tormented of the tormented. You continue tn 
struggle quietly. While suftcring silently at the doorway of 
sheol: lingering. gripped with shaking -
you cried voicelessly. all alone. on the brink of the abyss. 

! Tt:u-c 
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You Struggled with Death 
Ephraim I .issitzky 

Y ma struggled with death. brutal. ferociously raging. 
So many years ntlW. day hy day. hour by hour. 
A poisonous snake spitting ,·cnom without compassion 
Into the limbs of your body and your soul - the angel of death. 
injecting terror. 

You transformed this \'enom into poetry. in which you were 
hound up. The strains of your \'Crsc and a generous spirit. 
You caused to shine into the darkness of dcath·s terror 
which has many eyes (facets)- like a rainbow. 
Such agonies arc to be welcomed. 

You fought against death and o,·ercamc it in the past. 
Man ofv,·onder. you ha\'c converted the agonies into a 
glorious sunset. /\ sunset that is burning through a 
cloud of majestic colors. 

Until the shadow of night darkens. they crawl. we will stand. 
Let us he quiet in wonderment opposite the tear of its glory 
and the sublime nature of its beauty. 

ma t1» nn~no, 
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How You Han Been Tormented M~· Brother 
Moshe Feinstein 

Your body ( lit. house of clay) battered hy agony 
Has collapsed slowly. To the sound of leYcls that are crying 
In secret. Silently. out of your soul they went out alone into a 
Pri\'atc room. bedecked in a tall it of grace. your soul prayed 
Tn:mhlingly. Your soul whispered silently its life-song. 

And when the last echo of the destruction and torment grew 
Intense. the thresholds of your body started foiling. and the 
noise hecamc something you couldn"t ignore any more. 
So then. the radiance that God blessed you with flared up. 

Scorn the body. the flesh. we cried out triumphantly . 
.. long Ii Ye the spirit:· We hoped this time a miracle would 
Occur. And when upon earth. before all of our cy·cs. two 
Cosmic forces will defeat the forces of his afllictions. 
Woe it will he. 

Alas. alas my brother! When surely the 
wick and the oil ha\'e been used up. then in Yain will the flame 
cling to its source which is empty. and how heaYy the 
sadness when that flame is extinguished amidst its longings. 
seized hy pain and tremhling. 
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8)' Virtue of the Golden Verses 
Hillel 8a\'li 

By \'irtuc of the golden ,·erses you that you sang. 
In the waning of your days. my heart has become bound 
to yours. By the droplets of sorrow that you ha\'e stored up 
I sec your image bedecked in a precious garment. 

You were afraid of the landscape of poetry. your sword in 
its scabbard. You began fluffy and light (not good) on the 
muds of this generation. I lowc\'cr when you stood alone at 
nightfall. the road of your soul sparkled like a dagger of light. 

All the \'cils which you had worn tkw away. 
In the tlaming sunset. only one image was revealing itself. 
A man digging the grave for his lite which had been 
consumed in flames. And in the crucible of poetry. 
his spirit was seeking redemption. 
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About a Dead Poet 
AS. Shwartz 

Pursuer of many deeds. powerful with strength of heart. in his lips song. 
And with death he then walked humbly with death: 
With a pure hearted chuckle. goodhearted. forgi\'ing. he covered mer 
The stabbing pains and over the prolonged dying. 

Daily he peered inti the great abyss. the terrible.-
But he only cushioned it with buds of light. 
He miraculously stn:ngthcncd the de\'otion to his work. 
In a framework of a minute hi! was able to pack in a year. 

Into goblets of the choicest gold which a jeweler had made. 
Into goblets of pure crystal with death waiting in ambush. 
From the tlask of his heart he emptied out his beautiful wine. 
A wine of beauty. which had the appearance of gold. 

A poet of great suffering who died with poetry and strength 
While in his heart there was still pent up a li\·ing poetry. 
How the heart will cry over his death and all his suffering. 
And remember the chuckle that was closeted away upon his death. 
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