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DIGIST 

As the Jewish coaaunity has developed over tiae . so too ha• 

the role of the rabbi. With the eaancipation of the Jews in 

nineteenth oentary Burope and the reaoval of the r abbis ' l•••l 

authority, aany in the Jewish coaaunity looked to their rabbis to 

fill capacities other than that of le•al decisor . Inoreasin•ly, 

comaunities expected their rabbi to serve them in a p .. toral 

role , visitin• the sick and coafortin• the bereaved . Rabbis 

also , desired and were expected to obtain Ph . D. s. The soientifio 

aethod of study , which the rabb i s learned at the universities , 

was brou•ht into contact with Judai sm. and had a profound affect 

on curricular development in the aodern seainaries which were 

founded to train rabbis to fill these new roles . 

The Buropean se•inaries served as •odels for the 

establishment of American rabbinical seainaries . Thi• th••i• 

traces and ooaparee the developaent of Aaerican rabbinical 

~ ainary curricula at Hebrew Union Colle•• (and later the Hebre~ 

Union Colle•e-Jewish Institute of Reli•ion), the Jewish 

Theolo•ioal Seainary, and the Reconstruotionist Rabbinical 

Coll•••· The aaterial is pre•ented in teraa of what each 

seainary adainistration thou•ht a rabbi should know . In a final 

hls thesis inveati•ates epeoif ic factor• which have 

aost inf luenoed tbe developaent of th••• rabbinical seainary 

curricula . 
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Introduction 

In the transai•sion ot Torah throu•h the •enerationa as 

described in Mishna AxA,t., rabbis in each •eneration passed alona 

valuable lessons. Yehoahua ben Perahya stated , ~") 1 f ~ t. Y 

"Acquire tor yourself a rabbi. " The verb Aaah can also mean aake 

or construct , so we could read the instruction aa, "Make for 

yourself a rabbi ." But ho• does one aake a rabbi? Certainly the 

~ of which ben Perahya spoke "Ra• "oonstruoted" differently than 

the rabbi of today . And even when 'lie speak of today·s rabbi, we 

realize that there are different models , and that, dependin• on 

the seminary from which they were ordained, some rabbis ai•ht 

possess one repertoire ot skills , and other rabbis an entirely 

different repertoire . 

As the Je"Aiah coamunity has developed over tiae , so too hae 

t.he role of rabbi . When Jews were exiled froa Israel and 
t 
' • dispersed to different lands, atteapts were aade to aaintain the 

unity of the people by codityina a aore or le•• unifora ••t of 

Jewish laws . The le•al . systea arew 80 den•• and COllPl•x a• to 

require the presence of scholar• who were interpreter• and 

adjudicator•· of that law in each Jewi•b coaaunity . In this 
,I 

context , he rabbi or ~ waa a aaater of th.e le•al text and one 

who could serve as an interaediary between. the text and the 

people . Aa such bis pro•raa of atudiea was hiahly defined and 
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necessarily " liaited" to an i ntensive study. of le•al text• in 

order to fulfill hie duties. 

Thia thesis explores the chanaea .that have taken place in 

the proceaa of "aaki~ a rabbi .. in aodern tiaes, aince the Jews 

were eaancipated and le•al authority reaoved froa the rabbi ' s 

jurisdiction. Since this chan•e first took place in Burope. this 

study be•ins in Europe with an exaaination ot soae ot the first 

aodern rabbinical aeainariee. These seminaries were founded in 

order to provide an educational alternative to the eastern 

Buropean yeehivot and in order to train rabbis to better serve in 

their newly defined roles . I be•in with a brief introduction to 

th~ ohan•e• faced by Jewish coaaunitiea in different part• ot 

!urope and include as well soae backeround on the i ntereete and 

values of the individuals who were inetruaental in the 

eatabliahaent of the new seainarie• . The initial curricula of 

each of the seainariea are the fooue of the introductory chapter . 

Althou1h liaited by a lan~ace barrier and a laok of ace••• to 

oriainal curricular proposals or re•i•ters, I wae able to locate 

C: acription• of the oourae offer in•a of six European eeainariea . 

They are useful not only for obaervina their diveraenoe froa the 

traditional yeshiva proar .. of studies. but for the sake of 

coaparison with subsequent Aaerican rabbinical ... 1na.ry 

curricula. ,. 
Th,_~ain b~y of the theais focueee on the ~evelopaent of 

Aaerioan rabbinical seaina.ry curricula . Be•innin• with Hebrew 

Union Collea• in 1875 and the Jewieb Theo~o•ical Seainary in 
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1887, I inveatiaate the events leadina to the foundin• of these 

seainariea, the individuals whoee visions shaped the first 

curricula , and the relationship between these in•titutions and 

Buropean seainaries. In each chapter, I dieouee the revised 

curriculum of each seainary in liaht of the prior currioulua and 

in relation to the other seminary ' s currioulua . The 

establishment of the Jewi sh Institute of Reliaion is also 

included, as well aa its mer•er in 1950 with Hebrew Union 

Coll••• · I carry the study throuah 1971 in order to include the 

establishment ot the Reconatructioniat Rabbinical Collea• in 

1~67 . The inclusion of thi s seminary enabled ae to analyze the 

distinction between a brand new ourriculua and curricula whioh 
• 

had underaone the process of •radual reviaiona over a lon• period 

of time . 

Aaerican aeainary cataloauea serve as the priaary source of 

information . Thie method is liaited because the cataloiuea 

reveal only what the directors intended to be tau•ht and not what 

waa actually tauaht; aoae coursea listed aay not have been 

offered for lack of instructors or perhaps even to aake the 

pro•raa-1.ook more coaplete than it actually waa . In other caaea, 

the title of the course aay not necesaarily· indicate the •aterial 

which was actually 'tauaht in the claaarooa. In spite of th••• 

liaitatio~a, the cataloiues do accurately reflect the vieiona of 

the aeainary president and/or faoulty ourrioular co .. lttee which 

foraulated the•. lapecially in the earlier year•, president• 

included lenstby explanations for the choioe ot each oouree, and 
_) 
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t 

these are valuable in understandina their aoals for what a rabbi 

should know . In a sense, the catalol(Ues contain " recipes" for 

makina Amer i can rabbis , and the careful examination of their 

contents enables us to understand the wa7a in which the recipes 

have been altered over tiae . 

x 
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Chapter I 

Hineteenth Century Burope: 

The First Modern Rabbinical Seainaries 

Jewish co .. unities throu•hout Burope were transforaed by 

eventft of the nineteenth century: revolution, eaanoipation, 

tolerance; a deeire to see the Jewe fully aasiailated into 

Christian society; an aspiration on the part of Jews to inte•rate 

into society without abandonina Judaisa . All of th••• were 

factors which reshaped the Jewish co .. unity a• it eaer1ed fro• 

the Hiddl~ Aces into aodernity . A aultiplicity of cau••• led 

Jewish coaaunities to divide into factions, each developln• its 
t. 

o"a response to the challenae of aodernity. One chanae whioh 

resulted fro• increased Jewish contact with the non- Jewish 

oo .. unity was a tendency for state and local •overnaenta to 

reduce Jewish autonoay within the co..unity by reaovln• fro• the 

rabbis the authority to enforce Jewish law. Jews inoreaain•lY 

turned t~~· civil courts to settle le•al aatters . Gradually, 

Jew• participated in other secular institution• such .. the 

universities and certain profea•ion• . 

Such developaents had an effect on the nature of the 

reli•ioua co .. unit7 it•elf . Livin• in a •elf-conta_ined 

environaent bad enabled the Sewiab coaaunity to function in ti .. -

honored reliaious pattern•. Jews liYed a · iaore or l••• 
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traditional Je11iah lite in accordance with the customs ot the 

co .. uni ty . Yeshiva-trained rabbis utilized their education in 

Talmud and halakhah to serve priaarily as leaal deci•or• and as 

teachers 11ithin the co .. unity . Secular education waa not part ot 

the yeshiva curriculum , as it did not provide necessary 

preparation for the rabbi · • role. Leaders of the 7eehivot also 

feared that secular study ailht lead the rabbinical student away 

froa Judaisa . Increased contact with non-Jew• , coupled with a 

stron1 desire on the part ot aany Jews to be accepted as equal 

citizens of their country of resi dence , led to a •eriea of 

c banaes in the structure and content of European Judai•• · 

Certain Jews , obaervinl that Chri•tians aan .. ed to aaintain 

loyal ties to both their relilion and their oountr~, deeired to 

reshape Judaism , usina the church as a aodel, in order that they 

. too mi 1ht coae to be re1ar ded a s both loyal to Judaiea and their 

country . 

Mot all Jews ._reed with this approach . Soae, while 

cautiously welcoain• an increased aeaaure of participation in 

society, were particularly conoerned with the preservation of 
I 

tradi~..i.2na1 Judai•• aaainat the threat of aeat.ila~ ion . The 

Jewiah coaaunit~ becaae increaeinaly tactionalized . More liberal 

1roupe saw the need tor new leader•hi p to respond to the new 

situation . Traditional yeehivot in central Europe shut down as 

halakhically trained rabbis were le•• ln deaand. Coaauniti•• 

continued to ea.ploy rabbis trained in eaetern luropean ye•hivot, 

but the cha•• between the traditionally trained rabbi ~d the 
~ 
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rapidly chanain• Jewish comaunity widened. Those Jews aoat 

interested in coabinin• aodern livin• with the continued 

observance of Judaisa saw the need tor developin• a new 

rabbinical trainin• proaraa in which to prepare rabbis to serve , 

aodern European Jews . 

In aoae cases the state •overnaent sou•ht to inf luenoe the 

curriculua of new seainaries. Certain state authorities desired 

the rabbis to obtain a secular education alon• with their 

rabbinical education. Their ohiet activation ~aa to create a 

Jewish reli•ious leadership that was aore open to tbe non-Jewish 

world . In other instanc&s, •overnaental authorities pres•ed tbe 

seainariea to include required lessons on patrioti•• and the 

compatibility of Jewish law with detendin• one ' • country, even at 

the expense of teaporarily suspendina the fulfillaent of 

re ·•ious obli•ations . 1 

Retoraers saw the ainister or priest as a proper aodel for 

redetinin• the function ot the rabbi. Like the Christian cler~, 

aodern rabbis would be e~ected to deliver edityin• seraon• and 

serve as ooaaunity pastor• who would teach the youn• and ooatort 

the sick and 1ereaved. In order to pertora such tasks, 

rabbinical •tudent•. would have to be offered oour•e• in 

hoailetica , peda,o~, and in huaan relation• alon• with 

traditional rabbinlo •tudi••· 

1 Jay R. BerkoYlta, "Tb• Sbaplna of J .. l•b Identlt 
lineteenth Century Pranoe" (unpab~l•bed aanaaoript, 1187 • • 
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Incre~ed Jewish enroll•ent in universities also atfected 

the shapin• of a new rabbinical ourriculua . Kore and more, 

rabbi• would be expected to poesess a aeoular education in 

addition to their rabbinical trainin.• in order to ••in the 

respect of the hi•hly educated members of their ooaaunitiea. 

Additionally, in the second decade of the nineteenth century 

Jewish intellectuals, influenced by their own university 

educations, developed a scholarly and developmental approach to 

the study of the Jewish religion and people . Viaaenaobatt daa 

Judontua& was the name given to thi s new way of study, and it 

soon became a fundamental approach to learning in the new 

seminaries . 

The most extensive reforms occurred in the German Jewish 

community. The earliest reforms were primarily aesthetic and 

centered on the worshi p service . German sermons were introduced 

and attempts were made to conduct the worship with all the 

di'1tity 8.Jld decorum of a church service . Before there were 

rabbis specifically trained to preside over such service•, 

educated laymen served as "preacher•." Eventually, Jewish 

leaders in Geraany and in several other European countriea 

inaries in which to train aodern rabbis . What 

follows ia a deaoription of soae of the aost ndtable aodern 

aeainariea in Burope, focus~ on the curricula which they 

utilized upon first openin•. 



THB COLLBGIO RABBIMICO OF PADUA 

In 1820, Baperor Francia I of Austria, whose jurisdiction 

included parts of Italy, proaulaated an ediot proclai•ine that 

henceforth all rabbis aust be able to deaonetrate coapetenoy in 

philosophical and reliaious knowledae before they would be 

•ranted positions in the co .. unity. Althouah this edict ••• not 

necessarily intended tor the Loabardo-Venetian kinadoa, a aroup 

of Jews there eabraced the concept of a aodern seainary in which 

to train rabbis in Torah and philosophy , and in 1821 a conference 

was held in Padua in which it was decided to establish such a 

seainary.a 

The Iwtituto Conyitto Babbinico which opened in 1828 ... the 

first of the 11edern aeainariee in Burope . Italian Jews, in spite 

of havina l ived in the lhetto, had had continued exposure to 

Italian laniu .. e, culture , 'And secular education, and had aleo 

institute : aesthetic refor•a in aany of their worship services . 

Therefore, the introduction of a aodern Italian rabbinical 

aeainary which combined traditional and secular studies wae not 

such a radical idea . a The oriainal inspiration for both the 

aeainary and its curriculua caae fro• Isaac s .. uel Be .. io, a 

disoiple of Mo••• t(,endelseohn. Rea•io held traditional beliefs .,______ 

in aoae areas and departed froa tradition in others . lhile he 

wrote a def enee of divine authorship of the Torah, he aleo wrote 

2 Cecil Roth , The Hi•tory pf th• Jew• of Italy 
(Philadelphia, 1~48), •a•-98 . 

' • Michael A. Heyer, Respon•• to Kpdftrnitx (Oxford, 1888), 
J183 . 
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HaTgrah Y' hafilgegfia, a defense of the ooapati~i l i ty of Torah 

and secular philosophy . 

Lelio della Torre and Saauel Dav i d Luazatto , both Jewish 

scholars, emphasized textual study i n the Seainary . Della Torre 

tau1ht Talaud and Luzzatto tau1ht Bible , a subject not 1enerally 

included in a standard yeshiva ourr i culua . I n addition , claase• 

were also offered in philolo17, philosophy , Jewish history , and 

hoailet i cs . Theee were novel requireaents tor rabbinical 

student s and would subsequently be required in all of Burope · s 

major modern semi naries . 

After della Torre ' s and Luzzatto ' s deaths , the Iwtitutg 

Cgnyitt o Bahblnico closed i n 1871 . The Seaina.ry reopened in Roae 

in 1887 wi th the new naae Cgllecig Rahbinioo Italiano . In 1888 , 

the seai nary aoved to Florence where, under the direction of 

Samuel Hirsch Karsul i es , a Gal i c i an - born rabbi and scholar, i t 

cor tinued to train several ienerations of Italian rabbis . After .. 
Karsulie• · death in 1932, the eeainary returned to Roae until i t 

was c losed down in 1839 under the Fascist reaiae.• 

' Getzel ltreseel. "della Torre, Lel i o, " lpcyclopedia 
Judaiga , 5: 1478; 
Alfredo Kordeohai Rabello , "Colle•i o Rabbinico Italiano ," 
lpgyglgpecUa Jndaiga , 5 : 738 ; 
Uaberto Caaauto/Bd ., '"Kariuliee, Saauel Hireoh, ·· lnpyqlopactia 
Judaipa, 11 : 870 . 
Loul• I•aao Rabinowi ts , "Rabbinical Seaina~iee , " BngyglopecUa 
Judaiga, 13 : 1484 . 
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BCOLE CEMTRALB RABBIMIQUB, HBTZ 

With the eaancipation of the Sephardi• and A.hkena&ia ot 

France in 1790 and 1791 respectively, step• were taken both by 

Jews and by •overnaent authorities to separate relieiou• and 

political loyalties. Judaism beoaae aore of a private aatter ae 

Jewe strove to becoae intearated into French society. In 1808 

Napoleon established a oonsistorial C•overninc body) systea tor 

the Jews, as he had done for other reli•ioua denoainatione. in 

order to insure that the 1overnaent would have control over the 

co•aunity and the co-unity would aaintain its 107alty to the 

1overnment . "Chief" rabbis and laymen served in the central 

consistory in Paris while other rabbi• and 1•79-en represented the 

local consistories in cities and vill&Ce• .throa•hout the area• 

under Mapoleon · 11 control . Mapoleon was interested in fully 

intearatinc the Jewe into society . Hany Jews also focused their 

et r1ies on the pursuit of civil intecration. The tera 

re«oneratipn, or "civic betteraentM whioh had been uaed by Henri 

Greaoire in 1785, waa reintroduced and redefined ae a aoveaent 

whose •oal wu "the foraation of Jewieh Frenchmen capable of 

preservin• their reli.Cioue identity while participatina in , and 

contributin I to the social, econoaic, and ooltural lite of 

France . ·· e ,, ~ ~ 

The roC'1'oratopra and the oon•i•torial leadership •a• 

the necessity for a aodern rabbinical •eainary in order to 

properly prepare rabbis to uphold theee Yalu .. in the Jewi•h 

e Berkovit&, 181-82. 19'. 
( 
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In 1806, the tollowin• list of rabbinical duties had been 

established as a new law . 

The rofloaont of 1808 specified the followinC rabbinical 
function• : (1) to teach reliCion; (2) to teach the 
doctrines included in the decision• ot the Sanhedrin; (3) to 
teach obedience to French law; (4) to teach that •ilitary 
service is a sacred duty, and that Jewish law offers 
dispensation fro• reli•ious observances durinc such service; 
(5) to preach in the synacocue and to recite prayers for the 
Baperor and his faaily; (6) to perfora aarriace• and 
divorces followin• the co11Pletion of the civil cereaony.e 

These requirements reflect the •overnment ' s interest in utilizin• 

the rabbinical curriculua to influence the nationali•• of the 

people . Preachin• was envisioned as a primary vehicle for 

tranaaittin• the values of civil aorality . The se•inary vould 

aspire to teaoh the student the art of persuasive rhetoric fro• 

the pulpit . The rabbi's pulpit messace would be transforaed fro• 

the traditional doraaba to the modern aeraon . The Protestant 

sermon had served as the model for Ger•an reforaers, and now it 
, / , 

w uld provide the model for rofonoratoura in France . 7 

The actual process of curricular revision waa slow. In 1820 

the Metz conei•tory prepared a propoaal, but the Ketz ye•hiva 

shoved little interest in iapleaentin• its cb~e• . In 1827 the 

central consistory aade plans to open a rabbinical seainary in 

Ket& . It pr9Posed a curriculua includinc studies in French, 
,; .,....__ 

Geraan, Latin, .locic, rhetoric .. Jewish and Pl'.ench history, and 

aeo•raphy . Still the Metz yeshiva diadained to adju•t ~t• 

• Phyllis Cohen Albert, Tho Nc;xterniaation of !repob Jeary; 
Con•i•tgry and Cg•••nity in th• lin•t••nth Century (HanOTer, 
1977), 348-.•7 . 

7 Berkovitz, 284. 
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prograa to the proposal . 
, 

The ogglo rabbinique opened in Ketz in 1829. Although 

technically under the authority of the central consistory, it was 

actually the local consistory in Hetz which supervised the 

pro•raa . The curriculum had been desianed by the central 

consistory to i~clude studies in Hebrew, Bible, Talaud , works by 

Alfasi and Kaiaonides, and Sbulban Arukh, aa well as lrencb, 

Geraan , Latin, loaic, rhetorio , elocution, Jewish history , 

geography, and state patriotism . • 

The seainary functioned , though not in perfect accordance 

ffith the plans . Students who enrolled in the pro•raa were 

frequently ill-equipped for anything but the aost basic claaees . 

They lacked knowledae in both Jewish and secular studies . 

Governaental offici als, aeabers of the consistory, and 

" " ,, rogonoratoura all had different ideas for renedyina this and 

other probleae. The co .. unity was at odds over the desire of the 

government for every rabbinical candidate to posses• a 

baccalaureate degree prior to ordination . The •overnaent, which 

through its support of the seainary believed it bad a r1-ht to 

participate in the shapina of the proaraa, desired to aodel the 
,, 
ogglo rabbini~po on the exietina structure of the Christian 

.--../ , 
eeainariea . It was felt that the Chrietian students did better 

in their seainary studies because they were first required to 

pursue baccalaureate studies. Soae citizens wanted no •overnaent 

interference in the trainin• of rabbis; eoae wanted to aodify the 

• Albert, 2«-•s. 
9 
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proarall but to aaintain an emphasis on rabbin~c studies over 

secular studies; others saw the necessity of a strona secular 

component, especially in order to draw disenchanted Jews back 

into the Jewiah coaaunity.• 

Adolphe Franck, a professor of philosophy in Paris, waa a 

"' ,, "' aeaber of the roconoratepr aoveaent who was especially concerned 

with curricular refora. In 1841 he criticized the proaraa for 

lackina a syeteaatic approach to traditional Jewish and aodern 

scientific study and instead foousin• on halakhio details. He 

was one who believed that rabbis needed aodern intellectual 

trainina to reach out to those Jew• who had turned away fro• 

traditional Judaisa: 

In accord with the aeneral di•tinction which hi• fellow 
r6cen,rategr• saw between do ... and oglte, Franck araued 
that theolon should replace the cereaonial law •• the 
p~incipal focus of study . The works ot Saacliah, Albo, 
Kaiaonides, Bahya, and Philo would offer the fine•t aaterial 
for tt\eoloaical studies. . . The aedievals ooabi.ned ·solid 
piety• with · scientific achieveaent,• and were oone .. uently 
the aost useful aodels for aodern Jewish theoloaians. The 
ecol• rabbiniggo, aa envisioned by Pranok, should continue 
th~ work of the •edleval philosophers by providinc future 
rabbis with the oppo~tunity to inquire into the aeanina of 
life, duty, justice, etc.10 

He was influential in the •••inary· s ••entual aove to Paris in 

1859. He felt etroncly that Paris was the best equipped city to 

provide ~ioal students with opportunities for •ecular study. 

In UM?, the ~entral consistory announced it• intention to 

au .. ent its involveaent in ehapina eeainary policy . lnterina 

• Ibid., 288-70. 

10 Berkovitz, 272-73. ,) 
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students would be required to have ooapleted the equivalent of an 

ei•hth •Tade education at a public secondary school . Student• 

were required to study rhetoric , philoeophy, history ot 

literature, and preaohin• . Reli•ioua atudie• would include 

biblical exe•esis, Jewish history and literature , history of Oral 

Law, Talmudic aethodolo.ry, and aedieval Jewi•h philo•ophy . In 

tact , professors were hired "to teach philosophy , French 

literature , and rhetoric."11 The seainary also added course• in 

"Biblical exe•esis, Geraan lan"2aie, and ho•iletica ... and a chair 

in theolo.ry and reliaious history waa eetablished in 1851 .... " 1a 

The school did transfer to Paris in 1859, where it was 

renaaed the sftwinairo 11raOlit• and wae indeed recast into a aore 

modern s~ainary. The seainary · s adainietrators worked dili•ently 

to UPITade the quality of the acadeaic pro•raa . Allon• other 

chan•es, students were required to del iver seraon• in the school 

chap.; 1 which were evaluated before and after the delivery . 

Bventually . the hachelier a.a lottr•• becaae a requireaent for 

enter in• students, so that the seainary waa able to require 

advanced studies in a few area.a. The eeainary also introduced 

li•••n•chaft daa Jpdentp••, the scholarly atudy of Judaiaa, and 

would becoae active produoera of J ewish 

scholarly reaearch.1• 

,, 
11 Argbiyas I•raalit•• de Franco VII (1847), 77-78, aa 

cited in Berkovitz, 2'78 . 

1• Michael Graeta, Erma Periphery to Ctlftter (Hebr .. ) 
(Jeruaalea, 1983) , 52-53, aa oited in BerkOTita, 278 . . . 

la Berko•ita , 275- 79 . 
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HODBRHIZATIOM OF THE RABBIMATB IM GERMANY 

The aodern eeainariee at Padua and Metz provided a start 

toward redetinina rabbinical education, but the chanaee they 

envisioned often were aore on paper than in reality . Hineteenth­

century Germany was a di'tferent story. There, the modern 

rabbinate evolved and becaae the nor• before the establiahaent ot 

the first German aodern rabbinical eeainary. A number of 

internal and external factors affected all se,.ente of the Geraan 

Jewish collllunity so that the nature and ehape of Jewish 

expression chanaed, and alon• with it the expectations and 

function of the rabbi . Included aaona these factors were the 

political reality of the partial eaancipation of the Jews, the 

teelinaa of anti-clericaliea which had arisen aaon• aany Jewish 

laymen, pressure fro• the aovernaent , and the influence of the 

9erman university . 1• Certain Jews looked for alternatives to the 

traditionally-trained halakhic scholars . They were priaarily 

interested in improvinl the worship service throuah the 

implementation of aesthetic refor•• auch •• the inclusion of a 

Geraan seraon and an orderly, structured eervice such •• those 

conducted b~ the Protestant church. Coaaunitiee occasionally 
,____ ... 

eaployed educated, erudite Jewa who were not ordained to conduct 

services . One 1oal was to brin• back into the eyn .. o"1e Jew• who 

had 1rown bored and uniapre••ed with traditional rabbi• who 

1• Ia .. r Sohor•ob, "Baanoipation and the Criaia. pf 
Rel1'~ous Authority--The laer•eaoe of the Modern Rabbl•ate," in 
lerner I . Mo••• •t al., eda . , Beyqlptigp egd lyplptiga / 181'1 -in 

• Gor••n-Jewiwh Hi•l.ort (Tubin•en, 1881), - ~~· j 

..1~ 
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se .. ed to show no a~•~•ness of the chan•in• world around thea . .. -
Another was to develop Judais• ae a reli•ion aocordin• to the 

•odel . ot the Protestant church so that , like the •e•ber• of the 

church . Jews could participate fully in Ger•an society. Concerns 

such as these laid the foundation for the desire on the part of 

many ot Germany ' s Jews for rabbis trained to aeet the needs of 

aodern times . 

Ae in Italy and Prance, the aovern•ent also souaht to 

i nfluence the c ri t eria for the rabbinate in order to realize its 

own •oala . Prior to the Prussian edict ot emancipation of 1812. 

Secretary of State Schroetter stated : 

Because of the areat influence which the rabbis have over 
the colllllunity . it is necessary to ensure that educated and, 
what follows naturally from this. tolerant people be elected 
as· rabbis . 1e 

Of cours e , the •overn•ent was not so concerned with the rabbi ' s 
l 

t eli•ious education , but rather with his secular education, which 

was viewed as evidence of •reater understandin• of the society , 

if not a step toward full usiailation . Althou•h his advice was 

not followed in Prussia, other states did place require•ente on 

their rabbinioal candidates for the aoquieition of specific 
I 

secular-lurowled•e · Throu•h the enforceaent of exaaination• or 

other evidence of aoadeaio trainin•, "fir• •overnaent 

intervention applied effective leverace to •odify the nature of 

rabbinic eduoation. "1• 

1a I ... r Freund, Die laengipation d•r Juden in Pf•u•••n 
(Berlin, 1812), II, 248-,7, •• cited in Scboreoh, 23'-$5 . 

1e Sohoreob , 235-38 . 
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Colllllunities discussed the redefinition of rabbinical duties 

lon• before the eetablishaent of a aodern seminary . In 1808, the 

Westphalian consistory published a document oontaininf their 

understandin• of the "Duties of tbe R.abbi. "17 In addition to 

matters of adainistration and patriotisa, they present a nuaber 

of duties which heretofore had not been exPected ot a rabbi . 

These included the duty to set a aoral ex&llPle to the coaaunity , 

to provide pastoral care such as visitina the sick and coafortin• 

the bereaved, to aaintain a sense of decorum in the eyn-.oaue, 

and to prepare and deliver inepirin• ser•one , preferably in 

Geraan . 1• Clearly, in order to fulfill these duties, the rabbi 

would have to look elsewhere than the yeshiva for proper 

trainin•, and secular studies would be necessary as well, at 

least for the coptent and lan~-.e of the seraon . 

~ The desire f or increased secular knowled•• for rabbis was 

soa~thina on which both liberal reformers and soae aeabers ot the 

Geraan Orthodox colllllunity could &aree. Where they aaintained 

differences was in respect to the amount of eecular traininc in 

relation to traditional rabbinic studies. These differences 

would accbunt for the establiehaent of three difffrent 
,__/ 

seainaries, all dedicated to the traininc ·of aodern rabbi•, but 

each with a eli•h~b~ different eaphasis upon traditional texte 

and secular education . 

17 Fi-rat published in Splawttb, 2:2 (1809), 300-5, •• cited 
in Meyer, RepM•• to Mgcternttx, 3' . 

18 Mey-er, Rewpqn•• tq Hc:w;lernity, 3' . · · 
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JUDISCH-THBOLOGISCHBS SBHIRAR, BRISLAU 

Part of the initial diaacreeaent between the viaionariea of 

the first seainariee centered on whether a Jewi•h theoloaioal 

faculty should be set up as part of an exietina Geraan university 

or whether a separate seminary should be established. Since the 

Reforaation, Protestants had trained their aini11ter11 in 

conjunction with the university . Abrahaa Geiaer and Ludwia 

Philippson saw the Protestant aodel as the correct one upon which 

to foraulate a proaram of rabbinical studies . They believed that 

by alianina a Jewish faculty with a aajor university the 

rabbinate would aain areater respectability than had the Catholic 

cleray, who maintained separate seainaries . They also rea•oned 

that the acadeaic envir onment of the university would have a 

posi ive effect on the nature of Jewish study.18 However , no 

Geraan university was interested in includina a Jewish faculty, 

and Geiaer would eventually have no choice but to alian hiaself 

with a eeainary independent of any university. 

When Jonas Fraenokel, a prominent Breslau busine1111aan, died 

and left a ..l!aa&.Y for the establiehaent of a aodern rabbinical 

aeainart , Zaohariaa F.rankel ••• appointed as ite director . Born 

in Praaue in 1801, Frankel posse•sed both a traditional reliaious 

and university education. As a pulpit rabbi he eabraoed the 

1• Abrabaa Geiaer, "Di• Gr&ind~ einer judi•oh- ( 
theoloaisoben Faeultit, " ll•••n•oh•ftltqh• . l•itaobrtf~ fur ~ 
Jpdlaobe Theplocie, II (1838), 1-21; Allcjreeina Zei\pp• d••~ 
Jud•n~a••, I (1837) , 348-51, aa cited in Sohor•oh, 223 . 1 
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concept of moderate· reforms while at the aaae time maintainina a 

strona belief in the divine oriain and eternal validity of the 
....... 

Torah. His approach to Judaiaa coabined reliaioua faith and 

ritual observance with liweenwcbaft de• Judentu•• . He waa 

interested in trainina rabbis who would study halakhah 

scientifically but would also live by it.ao for this reason. he 

favored the eatabliehaent of a eeainary separate froa the 

university, so that student• could study in an explicitly 

reliaious atmosphere . 

Frankel .was an advocate of poaitive-hiatorioal Judaiea. He 

believed that the transmiasi~n of Torah by God to the people 

Israel was an act of revelation, and that the Torah was not a 

human product of its own tiae like Geiaer believed it to be . 

Th~refore, Torah was positive in that it was fixed rather than 

chanae le . He did recoanize t ,he dynamic nature of subsequent 

halakhic devJtlopaent, which was open to reinterpretation in liaht 

ot chanaina circuaetanoea.a1 ... 
The currioulua of the Judiaoh-Theoloaiachea Seainar 

reflected Prankel·a philosophy of Judaia• and bis ideas about 

what a rabbi ~d know . The •-inary wae first oraaniaed with 

three departaenta: a •ftven-year rabbinioal proaraia. a 

preparatory departaent (p1daarily deaiped for those with a 

yeshiva bao"-roond who entered witb·ainiaal aecular lmowl~e), 

ao Meyer, "Confliotina Vie•• on the Train~ ·or llodern
1 

Rabbis· in 18th~Century Geraan~" Cln Hebrew). Proo•wltn•• o•-tib• 
Sixth lpgld Coner••• for Jewl•h Stpdlee II! (Jeraaalea. 18'78 , 188. 

a~ . Meyer, Bewppn•• to ICMlegpU;y, 88-87. 
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and a three-year pro•ran in which to train Jewish teachere . 22 

The rabbinical curriculum included courses in : 

Taoab --in the lan.-Uace of the ori•inal source 
Coaaentaries - - Hebrew and Araaaic 
Ta laud 
Reliaion and Ethics 
The History of Jewish Literature to•etber with the History 
of Israel 
Pede.a on 
Teacbin• Reli•ion in the School 
Philoaophy of Reli•ion and Ethics --based on Jewish source• 
Ho•iletics (darebanut) 
The Spirit of the Civil Law of Hoses · Torah and the Talaud, 
with a special eapbasia on the laws ot aarriaceaa 

Throuahout Frankel·s tenure as director, for the most part the 

requirements remained the same . In accordance with his personal 

philosophy , Talmud was the central focus of the curriculua. Hie 

approach was to teach positive-historical Judaism in the Seainary 

and to ,~equire all rabbinical students to pursue an outside 
' . 

de•ree at a local university . The Seminary ' s •oal was to 

graduate rabb i s who would work in the Jewish comaunity to 

preserve traditional Judaism and to continue to study the Jewish 

past in a critical aanner.2' The first final exaaination which 

Frankel prepared tor the atude.nts dealt exclusively with leaal 

matters such as kashrut and divorce . Gei•er sooff~d at the exaa, 

which he saw as evidence that Frankel's seminary had returned to 

aa Gotthard Deutsch, "Judisch-Theolo•i•ohe• Seainar, .. 
Joyieb Bnoyglppftdia, 7 : 388. 

aa Uri lober, "The Rabbinic•l Seainary in Breslau," in 
Samsel Mirsky, ed., Jewtwh Inwtltptton• pf Hi«bor Learptnc in 
lprap• (in Hebrew) (lew York, 1958). 810 . 'r .. 

2• Bditor, •Juedisob-Tbeol~i•ohee S•ainar , Breslau,· 
Bpgyglppedta Jpdaiga, 10.: •85. 
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the Dark Aces . a& Geiaer·s criticisms not withstandina. the 

Breslau seminary was a success . Its teachers were well reaarded 

and its require•ents were enforced . As in the seainaries in 

Italy and Prance, Frankel introduced hoailetics into the 

curriculum . His was the first seainary to atteapt to provide 

systematic trainina to ite rabbis to enable the• to teach Judaisa 

to Jewish youth . The Juedisch-Theoloaischea Seminar becaae a 

aodel for other seminaries in Europe, and would train at least 

one of the rabbis who would eventually becoae involved in the 

foundina of Allerica · s first seminaries. 

HOCHSCHULB FUR DIE WISSEMSCHAFT DBS JUDBMTUMS, BBRLIR 

When it becaae clear that no Ger11an university waa willi~ 

to ~ llow a Jewish faculty on ita preaises , alternative plans were 

11ade for the establishaent of a separate seminary for the 

teachina of ljeaonechaft don Judontuaa.ae The Hgahachulo fllr dio 

lia1onaobaft do1 Judentu•• opened in Berlin in 1872 with Abrahaa 

Geiaer as one of the principal shapers of ita philosophy . Unlike 

the Brealau seminary, the Hoch•chulo would be o~en to critical 
~· 

scholarship and to diveraent points of view and· practice aaona 

the faculty and students . Geiaer felt that in spite of the tact 

that the Breelau seainary was intended to be aodern, it did not 

aa Abrahaa Gei•er, "Rabbi• of our Tiae, " in Michael A. 
Hey~r, .ed . , Abrabaw Qeicor; S1l1qtect lritlnca pn BeHctqU• 
Bofora ( J eruaalea, 1879) , 102-1·08 . 

ae Heyer, "Hoobschule Jiir die lisaenachaft dee Jude •~ ... 
Bncyclopedi• Jgdaica, 8: 800 . 
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ao far enouah in preparina aodern rabbis the way that he believed 

modern rabbis should be properly prepared . His intention was to 

train rabbis •• experts not in halakhah, but in Jevieh theolof'Y 

and historical developaent . 27 Geiaer believed that Judaisa had 

underaone four specific staces of developaent and waa currently 

in its latest developaental staae. In order to foster the 

continued historical development ot Judaisa, Jewish leaders were 

needed who possessed a clear understandin• of the nature of this 

development . 

GeiCer believed that each period of Jewish history should be 

studied in its own context . "possessina relative validity &a the 

revelation of the reliaious consciousness of the coaaunity of 

faith at a particular point in Jewish history .·2s Furtheraore, 

he stressed the importance of coaaitaent to "an evaluation of the 

previous aanifestationa of Jewish reli1ion in term• of their 

oraanic connection or lack of connection with the preaent and 

their viability tor the future .K 2e He believed that rabbi• 

should be trained as evaluator• of Jewiah tradition for the 

present and as ,,tual practitioners of the science they studied 

in the HogblijiJW,l o . 

Geieer only lived for two years after the Hocbaobulo opened . 

In those two years he tauaht introductory courses in Biblical 

27 Meyer, Proc•octtnc•, 199 . 

2e Meyer, "Jewish Relilioua Retora and liesenaohaft d,_e• 
Judentuae: The Positions of Zunz , Oei1er and Frankel," Year Book 
pt th• Leg Ba1ck Inatttuto, 18 (1971) : 28 . . t§ 

ae Ibid. 

18 



) 

literature and "Introduction to IH11aen11cb1ft dee Judentu••" as 

part of the five-year rabbinical pro•raa . Other professors 

conducted classes in Jewish history, the hietory of the 

literature of Israel, the history of the Hebrew calendar, T1UJ1kb , 

biblical exeaesis, Talmud, the Po1okia, philosophy, •u••r, 

Hebrew, and theolo&Y . The profeseor who replaced Gei.Cer tau•ht 

Jewish philosophy, hoailetica, and aidrash . Thie ourrioulua 

reaained approximately the aaae for the next twenty yeara . •o As 

in Breslau, in addition to the internal proaraa, student• were 

e>epeoted to attend a local university and work toward a 

doctorate . 

The Hgcbegbulo attracted students froa Geraany and elsewhere 

who found the other seainaries to be too traditionally oriented . 

UnJike the other existina seminaries, this one focused on 
t. 
~ 

developmental history rather than halakhic studies . It also 

atteapted to introduce students to other subjects not found in 

the yeshiva, such .. philosophy and hoailetica . And, of couree, 

courses were tau•ht in the traditional areas of study, euoh as 

Talaud, thouah- not with the traditional intensity or approach . 

a •reat nuaber of Jeviah soholare, both rabbis and 

other teacher•, who carried out their acholarabip in order to 

participate in Judaiaa · a developaent aa Geiaer had intended th•• 

to do. 

ao Judah Rosenthal, ~The University .of Jewish Stud ea in 
Berlin, " in Mirsky, 882. 
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RABBINBRSBHIMAR PUR DAS ORTHOOOXE JUOBMTUH, BERLIN 

The third aodern Geraan rabbinical aeainary was founded in 

Berlin in 187S by Azriel Hildeaheimer. Hildeaheimer , a German 

Orthodox rabbi and schola~. had previously founded a ye•hiva in a 

small Austrio-Hunaarian co .. unity which included both secular and 

reliaious studiea . s1 His interest waa in proaotina Torah ia 

Dorokh !rotg (Jewish loyalty and participation in aodern 

culture) . Althouah Hildesheiaer believed that the Oral Torah, 

like the written Torah, was divine in ori•in, he acknowled•ed the 

developaent of the fora of Oral Law over tiae, and acreed that it 

was open to study without contradiotin• the halakhah . •Z 

It a student had a bac~round in rabbinics, he could 

complete the rabbinical pro•raa in four years; otherwise , it was 

a six-year proaraa, divided into upper and lower sections. As at 

the Hgob11cbglo, students were expected to work as well toward a 

doctorate at a university . While at the Seainary itself, 

students were imaersed in classical rabbinical texts . lhat 

separated the currioulua froa the yeshiva courae of atudiea was 

that pass .. es , were apecifioally oho•en for their relevance to the 
/ 

modern ri6ti1nate . A rou•h outline of the proaraa follow•: 

a1 Mordechai lliav, .. Hildeeheiaer, Azriel, " BnoyolapecUa 
Judaiqa, 8 : 478. 

•• David lllen•on, "Continait7 and InnoYttion : Ra~~i 
Bariel Hildeaheiller and the Creation of a Modern Jewiah 1 
Orthodoxy," (unpubliahed aanuaoript, 1888) : r 
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I 

FIRST YEAR 
Tal1111d 
Orab Hayia 
Pentateuch 
Hebrew ~aaaar and lxeaeeie 
Kidr .. h and Hoailetice 

(It appear•~that each euooeedina year contained a selection 
of the above classes in addition to what is listed below] 

SBC01'D YBAR 
Jewish history 
Responsa 

THIRD YBAR 
Exodus 
Jewiah history 
Geoaraphy of Palestine 

FOURTH 
Prophets 
Jewish History and Literature 

FIFTH A.MD SIXTH 
Ta laud 
Responsa 
Pentateuch 
Prophets 
Jewish history and literaturess 

ll ther course offerin•s included : "Historical Sources in the 

Talmid and Midrash, " a coaparison ot Judah Halevi's gugarj with 

portions ot Haiaonides · Horeb tleyucbia, and "Poetic Parts of 

Onkelos . " Homiletics, medieval Jewish philosophy , and aore 

historical source courses were added to the curriculua over the 
' 

next fe.JL.Ye'ars . •• 

The Babbino~eeainar, like the Breslau Seainary, required 

students to paaa ex-..inationa in Talaud and Codes in order to 

qualify for rabbinical ordination . The exaaination did not 

aa Ibid., 290-92 . 

•• Ibid . , 294 . 
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include halakhic material dealina with civil law . "Thus , the 

rabbinic curriculum ot the Bebbin•r•••in1r reflected the reality 

of a world i n which Jewish civil autono11Y had disappeared ."aa 

Torah was central to the curriculum, but it was studied 

selectively in liaht ot darokb aratz. 

TH! RABBINICAL SBMIIARY OF BUDAPEST 

With the eeancipation of Hun•ary ' s Jews in 1887, the Jewish 

coaaunity expanded and many enjoyed economic success . The 

res entment of other citi zens who did not advance econo•ically led 

to antisemitic feelincs and behavior . Jews were the viotias of 

numerous caapaians of neaative propaianda and were put into a 

posit ion of havina to defend theaselves . Learnin• to defend 

Judaism was incorporated i nto the curriculua ot the new eeainary 

which was inauaurated in Budapest in 1877 . 

' The ori•inal propoeal for a aeainary had been aade by David 

ben Meir haCohen Friesenhauaen in 1808 . Frieaenhauaen proposed 

an elaborately detailed curricolua, but never lived to see it 

material i ze . In 1884, three rabbis were asked by Hun•arian 

authorities to draft a proposal for a sellinary . The rabbis 
I 

rel i edt-bo.th on Frieaenhauaen · s proposal and on thei~ own 

lmowledae ot the •aeainary in 8resl ao . They propoeed a five-year 

secondary school pr'o•'l'aa of Jewish and eecular studies .to be 

followed by a t~ee-year theolo•ioal proaraa . They also 

su•aeeted that student• attend a state coll••• of hi•h•r learnin• 

•a Ibid . , 294-95 . 
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concurrently with the theolo•ioal stu'c:Ues. .The theoloaical 

co•ponent would include courses in the Bible and its 

co .. entaries, Talaud and its ooaaentaries, Codes, Jewish 

philosoph7, ethics, history, boailetios and pedaaoo. •• 

In 1889, the •overnaent appointed a new coaaittee to 

continue the proceaa ot creatin• a seminary . The •roup followed 

the 1884 proposal but added that '' special eaphaaia would be •iven 

to repudiatin• the calumnious accusations contained in the 

history books used by the non-Jewish world . "S? Thia ia one 

example of the way in which seainary leaders be•an to toraalate 

certain courses •eared toward •••tin• the need• of th• present. 

day coaaunity . The Hun•arian aovernaent alao expected that the 

seainary which it supported would encour-.e Hun•arian patriotisa 

by teachina Hun•arian lan'1J-.e and culture.a• 

Li ke t he seminaries in Germany, the Budapest Seminary 

prepared a final examination . Stu~enta were required to write 

three "theses" in Hebrew on Talaudic and halakhic juriapradence, 

one thesis in Hun•arian on biblical exe•eaia , and one thesis in 

Hun•arian or Geraan in . Jewish philosophy. They were •iven aix 

months to coaplete the asaiinaent. Then in one day the7 were 
I 

•iven a wr~ten exaaination on halakhah, followed bF an 

examin~n on a theolo•ioal subject . In ~ aertea ot oral 

•• Moab• Caraill7-Veinberaer, ed., The Rehbinipal S99tnarx 
of Bpdap••t 1877-1877: A Cent;ennial Jolu•• (le• York, 1888), 7 . 

• ., Ibid., 9 . 

•• Ibid., xi . 
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exaainationa they were drilled for two hours on Talmud and Codes, 

one hour on Bible, and one hour on Jewish history ~d philosophy. 

The exaaination topics are indicative of their concern with 

preparina rabbis well-trained in traditional and aodern subjects . 

By the 1889 General Conareae of Budapest. Jewish leaders had 

divided into three distinct oraanizatione: Neoloa. Orthodox, and . 
Status Quo . The Neoloas , the faction aoat open to innovation and 

aodernity, were the director• ot the school, but they appeared to 

seek the approval ot the Orthodox by eaphasizina halalthio 

studies . In spite of such attempts at appeaseaent, the Orthodox 

leaders. who had opposed the eatabliahaent of the aeainary before 

it oponed, continued to oppose its existence . 

CONCLUSION 

The Buropean aeainariea were clearly a product of their tiae 

and environment. Their f~undera were Jews who aouaht to aeet the 

challen~~· of social and political inte..aration. which they 
> 

understood as a whole new phase ot Judaism ' s developaent . Ae 

Jews moved out of the ahetto into the aidst of aodern society. 

they aouaht to actively participate in that society . Juet like 

Protestants who lived as proud Geraans in Geraany, or like 

'catholics who lived ·as proud Italians in Italy, so too did the 

Jews desire to live a• proud and productive oitiaens in their . 
countries of residence. Th- answer for aany Jews to th• 

challenae of intearatin• Judaisa with aodernity w .. to define 

Judai- as a reliaion rather than as a nationality. Jew• looked 

25 
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to thtt dominant Christian r•lioion of th9ir country •• a prop•r 

mod•l upon which to r•-form Judaism. In many ca•••• Christian 

cl•roy b9canMt thtt mod•l for r•d•finino thtt function• of th• 

mod•r-n rabbinat•. To b• sur•, the •n•uino •i•ilariti•• w.r• to 

b• found in for• rath•r than substanc•. Rabbis continu9d to 

study th• J•wish past, but thtty wer• also •xpect•d to ••rv• th• 

most profound chano• was th• incr••••d •xp.ctation that a .ad•rn 

rabbi would po••••~ at l•a•t solfte knowl•do• of ••cular subJ•cts, 

if not a doctorat• from a major univ•r•ity. An incr•a••d 

•mpha•i• was also plac•d on th• rabbi ' • ability to pr•ach, and 

th• old styl• der1sh was transfor~•d into an •difyino .. rMOn, 

d•liv•red in a manner similar to that of Christian cl•r9y. With 

or•at•r numb•r• of J•w• obtainino ••cular knowl•do•, th• J•wi•h 

J•wishly and ••cularly, to coAN111nd th• r••p.ct of th•ir 

con,~•oants and to brino back tho•• who had ·oivttn up hoP9 in 

findino sionif icanc• in th• traditional Judaisa of thttir youth. 

One• introduc9d to th• IM>d•rn Method• of scientific study at the 

univ•r•ity, J..,.i•h scholars adapt9d tho•• methods to the study of 

Judai•~ and introduc•d th•m into the ntedern rabbinical 

.-minari••· / ,._ 

Th• natur• of the Jttwish coMmUnity ' s relation to th• 

oov•rnm1tnt mark9dly influ•nc9d the ooel• of th• ... inary and 

fr•qu.ntly it• curriculu•. As we shall ... , the fact that . the 

Jewish COM.unity in the Unit9d State• enJoy•d full freeda. in 
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conductinQ its o ... n •ffairs ..... to hav• .• pronounc•d eff•ct on its 

•st•blishment of Am•rican ... 1nari•s and curricul•. The Europ•an 

Jews r•li•d on th• oov•rn••nt for permission to open •-inari•• 

and w•r• so,..times dir•ct•d by the gov•rnment to provid• a 

certain kind of training. Most Europ•an governm•nts s•etn•d 

interest•d in assi•ilating th• J• ... • as co•Pl•tely as possible 

into th• larger soci•ty so th.st Jews ... ould no longer stand out as 

a separate entity. Som•tim•s rabbis were required by the 

gov•rnment to obt.ain a secular d9Qr•• siaultan90Usly with their 

r•bbinical studi ... 

Each of th• mod•rn seminaries who•• initial curriculum w• 

h•ve discussed in this chapter sh•r•d c•rtain cetMlonaliti•s. All 

deviated from th• yeshiva •pproach to rabbinical •duc.stion by 

cr•ating a curriculum which combin•d religious .and secular 

studies. The s•min•ri•s in Franc• and Germany were conwnitted 

both to Wiaswoachaft· d•s Judentums •nd to university training. 

Tt\"'i seminaries .also b9Q•n trainin9 their •~udent• in homil•tics. 

Wh•r•as l•Q•l judc;iment ... as once the main ta•k of thtt rabbi, 

scholarship and pr•aching now d•v•loped as two integral functiOt'I• 

of th• rabbinate. 

Although the •xi~t•nce of thr•• IM>dern •••inari•• in G•rmany 

to assume that ••ch .-ust have .. ployed a radically 

different approach, in actuality •ven th•••. thr•• •••ioari•• .,..,.. 

mor• alike than dissimilar. Each s-inary taught th• '"basic•" of 

a traditional education, though none of th~ focused on TalfttUd to 

th• •• ,.. extent as did most yeshivot. They all atso off•red inor• 
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or l••• th• •ame type• of non-traditional courses, such as 

philo•ophy, philolooy, p•da909y, and homiletics. Th• oreate•t 

differences probably exi•t•d in the at.-oephere surroundino the 

prooram and th• emphasi• on certain subject• over other•. 

Frankel and Hild••h•imer consciou•ly •trov• to cr•at• a 

particular atl'AOsph•r• which would •ncourao• the practice and 

pr•••rv ation of traditional J•wish ritual. Th• curricula at 

th•ir seminaries focused on Talmud and halakhic subj ect matt•r. 

with issues of marriaoe, divorce, and ka•hrut which would be 

oerman• to th• lives of modern observant J...... Th• Hqcbtcbyl• 

halakhic literature, but the material was tau;ht from a much mar• 

historical p•rspective. The HQChachult curriculum also 

emphasized Bible more than did the other two German seminaries, 

probably because of the th•olo;ical orilH'ltation of its faculty.~• 

~ B•caus• the modern rabbinical s•minari•• in Europe were 

established well after many social and political chano•• affect•d 

th• d•velopment of Judaism in Europe, it cannot b• ••id that t.he 

s•minari•• produced rabbi• in ord•r to chano• and mold Judai .. in 

a particular way. Rather, the •--inari•• w•r• founded •• a 

conseq":llt!Lc.e of the ways in which European Jew• had choaen to 

r••pond to th• challeno• of int-oratino Judai1m into the modern 

world. In our aurvey of Am•rican rabbinical sttminary curricular 

d•v•lop1Mtnt we •hall••• a continuation of . this pattern in which 

El lenson, 298. 
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curricular chan9•• occur •• • cons•quenc• .of th• chan9in9 n.-d• 

of th9 Am•rican J•wish community. 

29 



Beginninosa Th• Founding of Hebr ... Union Coll•o• 
and 

th• J•wish Th4t0logical S..inary 

J•.w• lived in the United Stat•• for two hundred and twenty 

years without • rabbinical ••Minery in which to train th• 

th• two hundred and thirty-third Y••r th•r• would •Mist two 

mod•rn rabbinical ••minari••, each with its °"" distinct 

charact•ristics and goals. Th• founding of ttwse seminari•s 

coincid•d with the immigration of vast nu•bers of Jews to th• 

Vnit•d Statlt15. It i• ••timat•d that the J ... ish population in 

Am•rica or•w from 15,000 in 1840 to approMimat•lY on• Million by 

1900. 2 

As th• Jewish population •Mpand•d so did its n .. ds. Som• 

J•w• who settl•d in Am•rica sought to recr•ate thair r•ligious 

institutions and r•ligious life in a "'ann•r which .,.t clo••ly 

r•sembled that of th• "old country." Othar• gladly shed all 

and as quickly As possible into A9•rican life. Still others . 
~' 

desired to liv• • J•wish lif• in a way that enablltd tn.. to also 

~ The first group of J ... s is thought to have arrived in New 
York (formerly ....., ~•t•rd••> fro. Brazil ~n 16:54. 

a Jonathan D. Sarna, ltd., Ttw Aewrican el•4•b Easacience 
(New York, 1986), AppendiM 1, 296. ' 
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liv• a fully Afn•rican lif•. Th• various . inclinations of Am•rican 

J•w. called for a vari•ty of r••pon•••, and Am•rica, by its v•rv 

natur•, was conduciv• to diver11• exprlttlsions of beli•f. 

rabbinical slPfftinari•• and oroaniz•d J.wish relioiou• 1M>V•1Mtnts, 

synaooou•• sprano up in t~• as n••d•d. If a dispute aro•• 

solv• thtt dispute. If th• disput• could not be r•solved or if a 

laro• •nouoh faction of th• conor•oation was unhappy with th• 

outcom~, th•Y could l•av• and form a n•w conor•oation. As .or• 

immiorant• arriv•d and mor• disaor••ment• in practic• occurr•d, 

th• numbers of synaooou•s in the Unit•d Stat•• increased. 

Prior to th• ••cond quart•r of the ninet•enth c•ntury, no 

rabbis were •mployed in any of these synaooou••·~ It may b• 

difficult for J•w• in our time to i~•gin• a land of synaoaou•• 

without rabbis sine• thtt contemporary rabbi function• pri•arily 

•• \ :h• spiritual l••d•r of ~h• syn41oogue. How.ver, before th• 

nin•t••n~h c•ntury thi• was not th• ca••· American J•w• for th• 

most part n•ither n•ed•d nor desir•d rabbi• who would serv• •• 

leqal d.cisor• or tal•udic scholars, but they did t>.oin to find 

the n .. d for rabbinical leaders who would teach and preach and 

I 
provide t~ith a r•lioiou• and spiritual co•ponent to their 

lives. 

:s Jacob R. f"tarcus, "The AM9rican Colonial Jew• A Study in 
Ac cu 1 tura.tion," in Sarna, 10. 
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in Amtt~ica wer• not •ucc•••ful. In 1841, Isaac ,L••••r, a German-

born rabbi who ••rv•d a congreoation in Philadelphia, wrote about 

th• n••d to ••tabli•h an ~ucational institution for the purpo .. 

of training rabbis.• 

ba•• in Cincinnati, Ohio for th• ••tabli•Nn•nt of a rabbinical 

••minary. Toward th• •nd of 188~, a Cincinnati coalition, l•d by 

Wise, op•n•d Zion Coll•ge for the purpose of training A .. rican 

Colle;• · • intention to off•r a full progra• which included 

cour••• in Hebr~, Bible, Talmud , history, geography, archeology, 

German, Unit•d Stat•• history, geography and Constitution, 

chemistry, math, and scientific penmanship.• Th• founders 

created a curriculum •uit•d to training high school student• whee 

they hoped would grow to be rabbi•. Zion Colleo• did not, 
II 

how•v•r, hav• the widespr•ad support of th• J•wish cetaniunity and 

so it closed only a year or two after it open~. 

Philadelphia and also provid~ th• pr••• with • d .. cription of 

hi• curriculuin' 

• Joseph Buchl•r, "The StruQQl• for Unity, Att-pts at 
Union in A9erican Jewi•h Lifea 1654-1868, " Aet1ric40 Jlb!i•h 
Arcbiy••· II, No. 1 (Jun• 1949), 42, as cit~ in Berte .. Wallac• 
Korn, Eventful Years end EKpwrienc•• (Cinc~nnati, 1954), 1S4. 

• Korn, 1 S7-SB • 
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The branches of instruction •r• •• folla.sa Gr .. k, 
Latin, Gttr•an, Fr11nch, ..._br..,., Chaldaic and their 
lit•r•tur••• the Natural Sciences, hi•tory, "ath•Matic• and 
Astronomy, "oral and Intellectual Philosophy~ Constitutional 
History and Laws of the United State•, Bell .. L•ttr .. , 
Hotllil•tic•, Cotaparat~v• TheolOQy, the Bible with it• 
COIMMH\tari••• th• ."i•hna with it• co••11ntarie•, the 8hulcban 
' Aruch, Yad ha-Chazakah, J9Wish Hi•tory and Lit•rature, 
Hebr..,. Philosophy and thtt Tal.ud with it• co•••ntarie•. 

COflpetent in•tructors in Cbazenut and Sbecbitab will be 
provided for tho•• desiring to becatn9 Chazani•.• 

that th• studttnt would n••d ba•ic ••cular cour••• such as ••th, 

history, and Enolish. Both s•minarie• plann•d to off•r course& 

i n the Unit•d Stat•• Constitution Much lik• th• European 

s••inari•• who includ•d as part of their curricula cour••• which 

fcst•r•d understandino and loyalty to the country in which they 

relioious studi•• charact•riz•d all th• ••minaries. As in Europe 

•mph••i• on traditional studi•• than th• oth•r due to the 

ori~ntation of it• found•r. Althouoh two of Kaimonid•• ColleQe ' s 

students w•nt on to serve •• rabbis, n•ith•r was actually 

ordained, and th• school closed shortly after they finished th•ir 

studies. 7 

Thi• chapter focu••• on thtt e•tablistwent of th• fir•t two 

succ•••ful s.-inari••• Hebrew Union Colleq•, founded in 187~, 
I ,.____... 

and the J•wish Theolooical S••inary, founded in 1887. E11Pha•is 

ha• b99n placed on th• individuals who w•r• pri-.rily re•ponsibl• 

• Ibid., 167 • 

Ibid., 177. 
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THE ESTABLISH'1ENT OF A REFOIU'f SEMINARY IN AMERICA 

b•twttttn 1825 and 1875 cam• from Ger•any. During thi• ti ... , a 

distinct German-J•wish id•ntity began to •mttrQ• in AM9rica.• 

transplant•d from German synagogu•• · As SOtMt of the synag09u•• 

in G•rmany had introduced a m•asur• of d.corum, a ••rMOn, and 

pray•r• in th• v•rnacular into the ••rvic•, so too did th••• new 

synagogu•• institute similar r•forms. Established congre9ation• 

in N•w York, Baltimor• and Cincinnati also introduc•d refor•• for 

the purpos• of adapting J•wish practic• to th4t ~•rican way of 

lif•. 

Sine• thee• w•r• no AM9rican ••minari•• to train rabbi• for 

G•rmany, wee• frequently served by knowlttd9eabl• lay .. n • 

... 1nary-trained rabbi• did ••i9rate to · ~rica and •••u .. pulpit 

responsibn-t/i •• , whil• in oth•r c•-• ~rican-bom student• ... 
traveled to Europ• to attttnd the Hqch•cbyl• fur di• Wi•SWOICh&ft 

• "lchael A. "9yec, "Gltr .. n-Jewish Identity in Nineteenth­
Century ~rice,•• in Sarna, 46. 



.. 
des Judwotuma in Berlin or the Judiac:b-Thaglogiac:bea Seain•r in 

Bresl•u and ttwn returned to serve Am.rican conorevationa. Many 

of the G•rman-born rabbi• preferred the German lanouage to the 

English lanouaoe, and they frequently maintained Jewish laws and 

exist.nee upon which to establi•~ AM~rican J..,.ish relioiou• 

cu•toms, nor were they necess•rily interested in ~lternatives to 

ISAAC MAYER WISE 

Isaac Mayer Wise was different from tho•• who f'fterely wished 

to transplAnt German Judaism onto American soil. Born in 1819 in 

the town of Steinorub, in Behemia, Wise grew up studying both 

religious and secular 9ubject• under his father · s tutelege. WMn 

he had learned all that hi• father had to offer, Wise studied 

with hi• orandfather. After the death of hi• grandfather in 1842 
~ 

he went on to' •tudy in a yeshiva near Prague. He studied both 

secular and Jewish subjects. It i• uncertain whether or not he 

actually obtained rabbinical •Rf!!icha. 

While continuing h i• studies, Wi•• served i n a rabbini cal 

capac:.ity in the Boheftaian town of Radnitz, delivering ser•ons in . 
German . Altercation~ween Wise and rabbinical and government 

authorities wttr• likely factor• in Wi .. ·• decision to move to a 

unable to follow ' what he believed to be im..-oral or repressive 

rule• and, ultimately, to live in such an authoritarian society. 



In 1846, I•aac Mayer Wi•• arrived i n America • . From 1846 to 1ee4 

1854 he .aved to Cincinnati Ohio, where he would live until hi• 

death in 1900 . 

Th.olo9ically, Wi•• could be consid•r•d a radical in ~ 

r••P9Ct• and a cons•rvatlve in other•. He beli•v•d that God had 

dir•ctly r•vealed His will to f1o•••• and that '1o••• had written 

the Pentateuch. Ther•for•, the Pentat•uch was not open to 

criticism. In contrast Wi•• •Mpr••••d doubts about the personal 

nature of God.• Wi•• h•ld other non-traditional beli•fs. Htt 

·•nev•r acc•pted th• divinity of the Oral Law or eve:n of the Torah 

in its totality. Nor ~cauld he, on the ot.her hand, ••pou•• a . 

JudaiSM devoid of divine revelation, providenc•, and the .. 
traditional Sabbath." 1° Ul tintat•l y, Wi•• bel i•ved that all law• 

and int•rpretations after Sinai were products of their time and 

therefor• subject to chan9e . He re9arded the American Jewish 
' . 

COMl9Unity a• th• latest sta9• of developftMtnt in Jewish history. 11 

Whil• still in Germany, Wise had att•nded the reformers · 

conf•r•nc.e in Frankfort in 184S. He was stirr•d by th• debat••• 

and brou9ht so.. of th• id••• h• had h•ard with him to America. 

In ~rica, h• .ncountered an .nviron1n9nt more conduciv• to hi• 

id••• t~he •nvironment fro• which h• cam~. David Philipson 

• M•y•r, "'A Centennial History, " in Sa..u•l E. Kar ff, •d., 
H•br•w Yoion Cplleq•-Jtl!fi•b lnatitute of Religion At One Hyndrad 
Y•ara (Cintinnati, 1976), 43-44. 

a.o f1ey•r, Rnpqnae tq npd•rnity, 240. 

Ibid . , 241. 
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htt was deftlocratic throuQh and throuQh."&. 2 Havino entered a land 

which espoused thtt separation of church and state, Wise felt fr•• 

to work toward the creation and development of a Judaism 

specifically suited to the t•mper•••nt of America and ~rican 

Jews . He saw no r•ason for divisiv•n••• within the ranks of 

Judaism. In sharino his vision with fellow Jews in Alt>.ny in 

1847, Wi•• not•d• 

Whil• th• coMpl•t• freedoni of consci•nce which people enjoy 
her• caus•s inwn.nse trouble in oth•r reliQions, and splits 
up thtt church into sects which conflict on thtt 1DOst trivial 
absurdities and condeftW't ••ch other altOQether intoleran~ly, 
pursuing one another with an endl•s• number of •issionaries, 
Judais•--unhaMpered and of on• opinion--••k•s use of this 
fr .. dom to d•v•lop, •••kinQ to establish a fir• footin9 
•v•rywhttr•, and thereby attain its goal mor• swiftly.a.a 

In spite of the for thrioht and opti•istic ton• of hi• words, 

Wise ' s subsequent actions demonstrate that Afnerican J..,.i•h unity 

waQ more of a desir~d ooal at that tilfte than an actuality. Jn .. • 
the laraelite, a national Jewish paper which htt published, Wis• 

frequ•ntly •ditorialized on the n••d for a union of conor•oation• 

and for a slttftinary in which to train all Afn•rican rabbis. Wis• 

did not consid•r hi•s•lf to be a ••mber of a Mov ... nt, nor did he 

••• any n.-d for th• establishM•nt of more than one s•Minary. ,.__.......... 
The e11tablistw.nt of a Refor• seainary was not his initial 

a.:a David Philis>Son, "Histo,.y of th• ,...b,.ew lk\ion ColleQe, 
1875-1925,•• in David Philipson, ed., Hebe ... Union Collea• · 
Jubil .. Vplu .. (Cincinnati, 1925), 3. 

a.:s 1 .. ac H. Wi••• "The Netil A.erican Jews 
Seen f,.Oftl Albany, Netil York, 89pt_be,., UM7, .. 
transl. and ed. <.....,York, 1977), 5. 
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int•ntion. Lat•,., Wise would say, " To nie, R•fo,-m was n•v•r an 

•nd to itself, I consid•r•d it on l y as a nec•••ary m•an• to 

cl•rify the t•achino• of Judaism and to transfiour•, •Kalt, and 

spr••d the•• t•achings . . . . .. .... w1 .. · • •ditorial• -.tabli•hed th• 

fact that h• ma i ntained no illusion• about th• stat• of A.trican 

Judaism in the lat•r part of tn. nin•t••nth c•ntury. He saw • 

lack of l•ad•r•hip, •nd he •aw a lack of i nt•,...•t in -.ny of the 

old J•wi •h tradi tions and Europttan custom•. In ord•r to oarn•,.. 

support fo,- hi• id•••, Wis• iterat•d them in s•rl'l'Ons, lectur•• 

and in th• Iara•litw. An Israelite i•su• in 1874 contained on• 

of hi• typi cal IMfssao••• 

The Isra•lit•s o f this country ••• know and und•ratand that 
Judaism a• a r"•lioion must ti.av• its competent eMpound•r•, 
and they must b• rabbi• -- men of rabbinical and acad .. ical 
l•arn i ng. Hitherto we w•r• auppli•d fro• European 
c 6 11•o•• · · · · .... must hav• rabbis who sp•ak our lanou•o•, l ov• 
our country, - know our want• s who fe•l, think, hope, and pray 
wi th us •• • • our co-r•l i gionists ar• d•t•rminltd to hav• a 
Hebr"ew th•olaoical i n•tity t• somewh•r• i n this country, at 
th• sid• o f som• liberal univ•r•ity or cl•••ical coll•O• · '"• 

Although hi• fir•t attempt at foundiiic;a an Am•rican s .. i nary had 

fail•d, his second pr"ov•d to be a succ•ss . 

HEBREW UNION COLLEGE 
I 

ATtt<o'uoh th• ..-ajori ty of Wis• · • artic l•• i n the larae'lit• 

r•oardino th• est abli•hMent of a ... 1nary specified the need for 

rabbinical traininc;a, Wi •• peri odically r••indttd hi• reader• that 

he • nvisioned an acad•mic insti tution for J•wish lay~ ••well • 

.... Wis•, !be World p f mv laok• <C i ncinnati, 19~4), 20 . 

.... Th• I•ra•lit•, April 24, 1874, 4 • 

38 



A• late as 8•pt1tn1b•r 3, 1875 h• wrot• 

Th• Httbr•w Union Coll•o• is intended for the ltducation of 
all who •••k •ducation, and not only for the ltducation of 
rabbis. So th• Council d.c:idltd. The advantao .. it off•r• 
to tho•• students who will not chaos• to b• rabbi• ar• 
Manifold. It offers t._. a thorough course of Jewish 
l•arnino b••id•• all the other branches of ltducation •••• It 
off•r• the• an enliQhtenlld r•liQious and .oral trainino in 
t .. pl•• grand and ooroeou• as wttll as in the orthodoM 
aynaoaou•, to ... Judai•• in its glory and to hear it 
•Mpounded int•l l ioentl y. Turn your attent,ion to Cincinnati, 
to plac• your orowino up sons wher• th• opportuniti .. ar• 
highly promising, to •ducat• them to btt Men, citizens and 
lsraelit•• in th• noblest sens• of these ter••·&• 

On• diff•renc• w• shall see in the foundino of each of the 

first two A.Rerican s.-.inari•• i• th• plac• and i•portance of 

s•cular ltducation in r•lation to rabbinical 9ducation. Wise 

always int•nd•d his graduates to have studi•d r•ligious and 

s•cular subjects. Wi•• d•sir•d to plac• th• rabbinical coll~• 

alonosid• an •stablished univ•rsity. Th• founding of the 

Univ•r•ity of Cincinnati in 1873 mad• it possibl• for Wi•• to 
t 

found th• s••inary in Cincinnati. In 1874 the Ca..itt .. for the 

Th•olaoical Coll•o• .. t and d•t•r•in•d th•t it should btt na-..d 

H•br•w Union Coll•o• (HUC). Th•ir co..nitt•• r•port call.ct for 

th• eatablistw•nt of a Board of Gov•rnor• who would btt 

r•aponsibl• for t?e appoint....nt of prof•saor•. The r•port also 

stat.ct that WOU ld be .. tabl i9hed I the 

Pr•paratory, HttbreN Classical and Rabbinical. The Pr•paratory 

D•part-.nt would be open to students currently enroll.ct in hiQh 

J &• Alwrican I•r••litw, S.pt .. ber 3, 187~, 4. (On July 3, 
1874, the taC .. litw ·officially chano.ct its n ... to the abov•. 



. \ .... 
) 

Departm.nt would be open only to oraduate• of th• HttbrttW 

Classical Department or to oraduate• of any university . Thi• 

report confirmed that the Coll•o• would be located in Cincinnati 

and would open on or b•fore October, 1975.~7 

Wi •• r•alized the need for a pr•paratory department for 

tho•• students who possessed littl• in the way of Jewish 

knowl•dO• · This, of course, was a new i nnovation, sollMtthino not 

found or need•d in the traditional yeshiva, whose students all 

ent•red with the Jewish education of their years in hedar. The 

situation in Europe tended to be th• rev•r•• of that in the 

United Stat••· In Europ•, although so-. of the students entered 

the seminaries with backgrounds in traditional Judaism, many 

required remedial trainino in basic secular subjects such as mAth 
t. ... 

and lanouage. Like th• modern European ••minari•s, HUC would 

provid• courses in rabbinic texts, and it would also teach 

biblical l iterat~r•, H•brew and Aramaic orammar, Jewish history, 

philosophy, and th•olcoy, and homiletics. On• of w1 .. · s ooal• 

was to challenge th• notion that American-born Jews wer• 
.____/ 

incapabl• of mastering rabbinic literature. But he also kn•w 

that he was trainino teacher• and preachers and not lttQal 

dtteisors, so the percentage of ti•• spent mastering halakhic 

material would necessarily be •inimized. Secular knowledo• was 

also stressed for it• role in ~r•atLno • ~r.uly AMerican rabbi 

American Ista•litw, July 24, 1874, ~-
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with an und•r•tandino of modern thouoht and values. Wis• hoped 

that by providino a depth and variety of traditional subj•ct 

material alonQ with secular and non-halakhic J•wish studies, the 

••minary mioht escape beino labeled as "too Orthodo>e" or "too 

Reform".~• A• we shall lat~r ... , there was probably nothing 

Wise could have done withi n the dict•te• of hi• own con•cience to 

avoid th••• labels. 

HUC op.ned with a single cl••• in the Fall of 187~. Wiae 

synaooou• reliQious school, was hired as his assistant. Students 

who could P••• a Hebrew entrance examination and who were 

qualified to enter • public hi;h school w•r• admitted to the 

class, which was conducted from four to six every weekday 

afternoon. Fortunat•ly, Wise, wrote down the initial curriculum 

and provided a ration•l• for th• choice of courses. By 1877 
. 

ther'\: wer• two cl••••• C" C" •nd "0") of th• Preparatory 

D•partment, and Dr. Ma>e Lilienthal, rabbi of Congr90ation Bttne 

Israel in Cincinnati, Joined Wise and Eppinger as instructors. 

At the fourth annual meetino of the UAHC, Wise r•port•d the 

followino curriculuma~• 
r 

Grad•~~' Wise 
ARAMAIC GRAtl1AR 
TORAH- Portion• referring to sacrific .. and 

the tabernacle. 

'1•y•r, On• Hundred Ywarw, 22. 

~· 1 have tak•n the liberty of or9an~zin9 thi• Material 
with capit.1 letters and spac••, not found ·in the ori9inal , 
docU..Ot for the purpo .. of .. sier readin9. I have left t 
9ra ... r and transliteration a• it was in the ori9inal. 
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Joshua and the Proverbs of Solomon, 
coMpl•t• analytical r•ading. 

MISHNA - P•••cbim, chapt•r• i. to iv. and w 
XsiHla i.,ii . , vii . and viii. 
Syccab iv. and v. 
Rosh Hasbonab 
Ta40ith 
Mwgillab 
Moed Katan 
Cbaqiqab 

TALMUD The first chapt•r of ewcacbptb, and 
[sic] of th• fourth cbapt•c. 

LITERARY HISTORY, fcoi.. Z•cubab•l to the clos• 
of th• Misbna. 

This was taught in nin• hours w••kly, viz., Bibi• the .. , 
Talmud thr••• Mishna two, and history on•, with th• ti•• 
bet.....,, for Aramaic gra1M1ac. 

Lilienthal 1 

PROPHETS two hours ..... kly. Judg••• Samu•l, 
portions of Kings, and ••v•n of the 
minor proph•ts •••• 

Th• Doctor also lecturltd to both gr.ad•• Saturday and 
Sunday on post-biblical hi~tory from Zerubabttl to 40 A.C. 

Grade D Eppin;•r 
HEBREW GRAMMAR 
TORAH - EKodus 1. to wKv., wwMii. to MMMiv.1 

Leviticus - wvi. to Miw.,KMiv. KMv. and 
MMVii ... 
Numbers - w. to wii., wwwv. and wwwvi. 
Deuterono~y - cOMplete. 
Psalms i. to li., c., cMiii., cMMMv., 
CkMMVii.,cMkMiM., civ., CMM., 
lkkiii.[sicl, and Cklv. to the 
end. 

MISHNA - Abqth, S•nbwdcin seven chapters, and 
9ot•h three chapters. 

MECHILTA - Pesicbta, ~n Jethro i ~ and ii., 
Misbatim· i . , iv., v., vi., vii . , iM. 
and k. 

Preceptor Sola.on Eppinger taught ten hour• ...._kly, v iz., 
fiv• hours Bi~l•, alternately Torah and Paal .. , and 'five 
hour• "i•hn• and "9chilta alt•cn•t•ly, with ti .. btttwtten th• 
two hours foe Hebrew gr•-•r.-

ao Wi_, •Report of the er .. ident ot the Hltbc ....... Union 
College," in Prpcnctinas pf t,tw Unipn pf AMcicen Heb~ 
Cpnqcea•t.ipn• (Cincinnati, 1879), 1, 337-338. . 
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Wise followed this list with several pao•s of •xplanation. He 

took into account the fact thet most students had little time 

outsid• of this program for hom1PWOrk b9caus• of their conwaitrn.nt 

to th•ir s•cular education1 th•r•for•, h• organized th• l•ssons 

so that most of th• work would b9 compl•ted in the classroom. 

sourc•s as a basis for th• r•st of their rabbinical work. 

analysis, "l•avin9 profound •s»culetions and th•ori•s to th• 

Coll•oiat• Oepartm•nt. 112 ~ 

Wis• v i•wed grem•ar and history as, nec••••ry suppl•m•nts to 

understandino the Hebrew and Aramaic source literatur• and so 

advocated study ino thelft in the context of the sourc• mat•rial 

itself and not in the abstract as independent subj•cts. Quite . 
unlike th• t raditional y•shiva method, Wise d•voted half of the 

time to Bible study and th• other half to rabbinic lit•rature. 

Referring to the Bible and TalMud as "THE text-books," Wis• 

believed that "if one has a considerabl• knowledge of Bible and 

Talmud, h• reads with •a•• any and everything in J•wish 
/ 

literatur•."22 TM-,:ireparatory curriculum contained no practical 

rabbinic• courses, and as ...e shall s .. , th• the Coll90iat• 

curriculu~ contained only one senior year tio.il•tics course. 

Wise ' curriculum de111anstrat .. his interest in producing rabbi• 

"Who were primarily scholars. He "built .. hi• scholars frOM the 

) 
Ibid., 340. 

;Ibid • • 341-342 0 
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ground up with 1 sol i d found•t i on. H9 would later add courses in 

philosophy ind th•olooy one• h• f•lt th• stud•nts w.r• prop•rl y 

•qui pped to j udo• suc h mtt•rial cri ticall y . 

Th••• Pr oc••d i no• prov id• 1 trul y rare olimps• of the 

p•dago0ical m•thods and motiv•s underl ying • curriculu~. Wis• 

wen t so ftr as to • Mp l a i n in detail th• motive b•hind th• 

rabbinic• cour•••· 

In th• Mjsht)1, Aboth wa• s•l•cted •• a •tart on account of 
i t s ethi cal and h istorical value. NeMt Sanbwdrio was 
•• l •cted, b•caus• it offers th• k•y to mai n paint• of th• 
Mishnaic laws by i t • statut•• on the organization of the 
courts of J ustice, the procedure and testi.any. The thr•• 
clo•ino chapters of Sotab were tdded, becau .. they contain 
va luabl• histori cal notic•• and cC>fNMlntari•• to Bi bl i cal 
pa•••o••, partl y • Mpound•d also i n Sanbwdrio. 
Linguist i call y also th• treati••• ..ationed are well 
calculated for beginners, because th•Y mostly contain Bibl• 
Hebrew w 
SEDER MOED was selec~•d for Grade C i n ord•r to make th• 
stud•nt• 1cqu1int•d with the anc i ent laws and customs 
c cern i no holidays, fea•t and fast days, of which, •• a 
general thin g, th• Amer i can youth knowe very l i ttl•, and 
without .which proore•• in the r abbin i cal literature is v•ry 
d i ff i cult. 
BERACHOTH wts s elect.ct frOM th• Tal.ud to etart with, 
because (1) i t contain• in its Haqadpth and H1l1cbath the 
funda .. ntal material of Jitwish theolOCJYI (b) it contain• the 
main technical terM• us9d in the Tal.ud1 <•> it contain• 
quitAt a nu•b•r of purely Ara•aic passag.ts well adapted for 
•Merci•••• (d) it• dialectic• offer l••• difficulty to th• 
beginn•r• th.ti that of other tr•ati•••, and it• subJ•cts ar• 
nK>Stly f iirt-f'iar . a~ 

Such d•ta1l demonetrat•• Wis• ' • deep preoccupati on with the 

curriculum itself . In it he ehow•d 1 concern for laying 

foundations. Like Geiger, h• uti lized the traditional sourc .. 

for their histori cal p•rspectiv• and for their .nethodological 

) value. He •l•o •MPr••••d an 1w1r•n•s• of ~ajor defici9nci•• i n 

2~ Ibid. 
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t he Jewish •ducational level of A.erican youth. Such a ttenti on 

i nst i tut•d, but not until after a struool• b•tw•ttn Wis• and the 

Commission which had b•.n appoint.ct to d•sion th• curriculu~ . 

ev•r met. Much to his di ... y, wh9n th• CDfMlission did Mtt•t, it 

adopt•d by th• UAHC. Wis• count.er.cf with a lin•-by-lin• critiqu• 

of the Commission · • propo-.1. He quot•d th•m as havino said, "W• 

,disreoard•d a ll notions of~ exalt.cf scholarship, unattainabl• 

i n th i s country, and, if att•ined, at pr•••nt not of the highest 

usefuln••• · " 2 4 Wise f•lt •tnJnCJly that high-l•v•l scholar•hip 

could ind••d b• obtained in the Unit•d Stat•• and beli•v•d that 

such an •ducation would be 9Dllt u .. ful. In hi• lett•r he 

~ 

lanou•o••· Thouoh he did not explain why, he f•lt that • •tud•nt 

would not b• able to handle ca.petently a Hebrew dictionary 

without •o•• knowl•do• of Syri.:.•• 

the co .. ission · • conc•rn ttyt student• receiv• Geriaan traininQ . 

24 
'""-•• "Di••entinQ · RmpDi"t of Isaac '1. Wi•• to the Uni on 

of ~rican Hebr..,. Conor99at.iana,• n.d. A191trican J...,i~ Archiv .. 
Document• Fil••· 

3• Ibid., S-6. 
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in Rashi and familiarity with Aramaic prior to .nt•rinQ thtt 

Rabbinical D•pact ... nt. H• felt that Talmud study should b• 

limit•d to th• lituroical th ... • and that halakhah should b9 

stud i ed in ord•c to und•rstand th• l•o•l principl•s rathttr than 

th• d•cisions thttms•lv••· H• b•li•v•d that s•ctions of 

Maimonid•• d••lino with •thics should b• cov•r•d. "Without any 

on• of th••• points," h• d•clar•d, " • youno 111an i• not pr•par•d 

to •nt•r upon coll•oiat• or acad•mic rabbinical studi•s ••• " 2 • In 

spit• of th• fact that th• UAHC adopt•d thtt COfMtitt••'• proposal, 

it was Wis• ' • own curriculum which he •mploy•d at th• Coll•o•. 27 

Wis• ' • curriculum for the four-y•ar Coll•oi•t• prooram was 

cJS follow•• 

FIRST CollltQiat• Classa 
TORAH - D•ut•ronomy with Tar;um, Rashi, and lbn Ezra 
Th• book of J~b, translat•d and ana l yz•d •M•Q•tically 
and ;ca1M1atically. 

TAU1UD - Chulin, with Rashi and Tosafot 
. , lections fro111 Baba Batra. 

" Pro •••or Mi•lzin•r tauoht nin• section• ot "•1.anid••· 
Mi•hn•h Tora~J •l•o Shulchan Aruk ••l•c~ion•. H• l•ctuc9d 
on Talinudic h•rm•neutics which l.ctur•• ..,.re incocpocat9d in 
his lat•c publ i cation, Tb• ln\codyctian tg ttw Tal.,d. 
In philo•ophy, Dr. Wi•• taught "•i.anid••· · "°reh Mebuki• 
<••lltetions) ••• also .. v90 ..ctions ••• in the "i•hn•h Torah1 
h• lectuc•d •l•o on th• P•ntat•uch, d•f.ndin9 the. r.osaic 

a• Ibid . 
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authorship and br•akinQ a lance wi th th• so call•d hiQh•r 
critici ... 
In history, Doctor Lili.nthal tauvht the p•riod from the 
clo•• of th• Talmud to Mo••• MaiMOnid•• · 

SECOND Coll•;iat• Classs 
BIBLE - th• .major portion of the Book of Numb•r• with 
Rashi, Ibn Ezra and th• TarvumiM 
J•r••iah 

TALMUD - Makkot <••l.ctions) with Rashi and sel.ct•d 
Tosafot 
"Abodath Zu·ah <••l•ctions) 
L.ctur•• on Talmudic herm•neutic• (coapleted) and on 
the fundam•ntal l•O•l principles of the Tal.ud with 
•P9Ci•l r•f•r•nc• to r•sponsibility in th• civil and 
criainal law, and the acquisition and tran•f•r of 
prop•rty. 

PHILOSOPHY - Mor•h Nebukim (s•l•ctions) 

Dr . Wis• also l•c t ur•d on theolOQY• In history, the period 
frOM Maimonid•• to 1350 with •J>9Cial ref•r.nce to the 
lit•ratur• and cultur• of the p•riod. 

JUNIOR Classa 
BIBLE - Ez•kiel with historical introduction, 
translat i on and int•rpr•tation • 

TAL1'1UD - Ki ddushin <•~l•ctions ) with 
coiMtentari•• 
L.c:tur•• on Laws of Marria;• and Divorce 

MIDRASH - Ber••hit Rabbah, critical and literary 
introduction and translation of selected 
passages. 

PHILOSOPHY - Mor•h Nebukim (sel•ctions) 

Histor)' to 1492 with sp.cial str••• laid on the lit•rary 
... ~pi.c .. of th• period in various coun~ri ... . 
SENIOR Classa 

Bla.E - The Books of Joel,· Mos and Hosea, SonQ of 
Sono• and La-.rttation• studi9d critically. L.ctur•• on 
Introduction of Sacred Bcriptur ... 

TAL'1UD - Gittin <••l.ctions) 
L.ctur•• on Tal.udical her-.rteutic• and on Ciyil and 
Ritual Laws. 

PHILOSOPHY - S.f•r lkkari• 
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MIDRASH - Rabbah s•lection• . 

CODES - Shulchan Aruk 

HOt1ILETICS - L•ctur•• on S•rmon Writino and Text 
Dev•lopc11•nt. 
Practic• in Preachino by stud•nts. 

were •cholars. What should a rabbi know, accordino to l•a•c M. 

to read and •xpound sci•ntificelly the ori;inal sourc•s of 
Judaism and it• history •.• • • It is n•c•••ary thttr•for• thet 
the stud•nt mest•r th• .H•brew end Aramaic lan;uao .. 
thorou;hly and po••••• •• suffici•nt a knowl•do• of th• 
Syriac and Arabic lanou•o••• of Assyriology and E;yptolo;y, 
••of th• classical lanou•o•• ind lit•ratur••····CHe should] 
acquir• th• scientific m•thod and apparatus necessary for 
fr•e res•erch into th••• literatur•• for th• acqui•ition of 
truth. 2 • 

This r1bbinical curriculum emphasized th• developm•nt of skills 

n•cessary for research and acquisition of truth. Althouoh 

Eoyptolooy w1s never 1ctual l y offered, be;inning in 1994/95 

stud•nts w•re requir•d to take courses in Syriac 1nd/or Ar1bic 

••ch v•ar of th• pro;r1m. A fifth "oraduat••• year was add•d to 

the prooram to comm•nc• with th• class of 1899.so In th• cours• 

. 
hours per ..... k of Bible, r .... nty-seven nours p•r we•k of Mishna, 

,____...." 

Philipson, H•brew uaion Coll•g•, 28-29. 

HUC C1taloguw, 1894-95, 16- 17. 

~0 It •••m• that this fifth Y•ar did not ••t•rializ• until 
th• next administration, but it did appea~ · in all of the 
cataloou•s fro~ 1996/97 on. 

\ 

' 
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T•lmud, •nd Cod••• •nd fiv• hours p•r week of. or•mm•r. Like 

G•ioer, c•rt•in t•Mt• w•r• t•uoht free • historic•l or 

methodolooical persp.ctive. For eK..nple, th• fifth y•ar T•lmud 

cl••• focus.cl on "selections for sci•ntific r••••rch in th• 

T•lmudic•l sources, ••P•ci•lly in Ethics •nd Theolooy." 3
"' But 

lik• Th• Jydisch-Theoloqisch•• ••min•r •nd th• Rabbin•ratmin•r, 

T•lmud course• at HUC tended to conc•ntrate mor• on m•tters of 

practical signif icanc• such as marriao• and divorce. Even if • 

Reform rabbi wa• not going to actually serve a• a judo• in such 

With the ••ception of added courses in cognat• lanou•o••• 

few changes w•r• made in the content of the HUC curriculum under 

the Wise administration. Two years were added to the pr•par•tory 

department thus making it a four year program. To the initial 

pr•paratory curriculum, "Lectures on th• "assor•h," "Lectures on 

Calandration," and "Th• Best Parts of r1ai111onides · Sepher 

• Hamm1dd1 11 were added. The four year praora• included •ighteen 

hours of Bible and eleven hours of Mishna and Gemara. There was 

more Bibl• t~an Talmud ~n th• pr•paratory dep•rt•ent, and mor• 

Talmud than Bible in the Collegiate department. Pre•umably, this 

was in ke•pLng with Wis• ' • philosophy of prooressino fro~ a 
I 

~ . 
foundafiOn of original source 111aterial. In accordance with 

Wis• ' • plan, th• stud•nt was first r•quir.cl to gain f••iliarity 

with the Biblw, after which he was btttter prwpared to study the 

neKt histor-ical lay•r of mat•ri•l, na11M1ly, _ the Tal-.ud. 

true C.talogye, 1896-97, 19. 
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P•rhaps th• gr••t••t surpri•• of Wis• ' • curriculum is in its 

apparent n9iJl.c:t of training in practical skills b•yond the 

sinol• homi letics cl••• offcr•d in th• ••nior year. Wi•• had 

written •xtensiv•lY in th• Iara•litc about th• ne•d to train 

rabbis who "know and understand the wants and desires of this 

country, who can honorably r•pr•••nt and defend us in this 

cotMtUnity, t••ch our young on•• in th•ir own lanou•g•····"~ But 

he had ·also written about the n••d to prov• that it is possiblw 

to rai•• J•wish scholars on Aftl•rican soil, and h• wanted to 

••t•bli•h an Ainerican ••minary that would •PP••l to traditional 

as w•.11 as R•form J•••. It seems that Wi•• came to th• 

r••lization that ther• •r• only so many cl••••• on• can fit into 

a rriculum. By d•voting sufficient time to scholarly cour•••• 

th•r• was littl• tim• left for other typ•s of training. Wis• was 

also fac•d with limited funds and a limited staff. H• would not 

be th• last rabbinical ••mLnary dir•ctor to struool• with the 

' qu••tion of how to provid• rabbis w'» th th• means for obtaini.no • 

vari•ty of skills. 

In 1883, th• first cl••• of four rabbis was ordained. In 

spit• of orowino criticism and lab•ling of HUC •• a "R•form" 

•••inary, Wi•• continuwd tq ••pou•• J•wieh unity, promoting his 
I 

I 
institution and its graduat•• •• Aftlerican~bis , n•ither Reform 

nor Orthodox. In • letter to an ordinee frOM th• second 

oraduatino cl•••, Wi•• adviswd him, 

The lsr•wlite, uly 1~, 1010, e. 



T•ll them (th• conor•oation which i• considerino hiring you] 
in plain English, that you are an American and a teacher in 
Isr .. 1 who consid•r• it his duty to edify, enliohten, and 
•l•vate the colMlunity, to preserve and honor Judaism ••• hence 
you are no orthodox rabbi of for1Mtr day• and no de•tructiv• 
reformer of yesterday. You are always ready to preach and 
to do that which unit•• and elevates the conoreoation and 
bring• honor and glory to Judai•M and its votariea.~~ 

conaid•r•d worthy of ordination. Including th• four preparatory 

years th• prooram was an eight year curriculum, and when th• 

addition to th•ir cl••• work, Wis• also initiat•d the rabbinical 

th••i• and a compreh•nsiv• •xamination, both to b• completed in 

•v•ntually be dropp•d, the th•sis remain• to this day a 

requir•m•nt for all rabbinical stud•nts at HUC. 

In the first quarter-century of HUC ' • existence, the 
t 

•9f'ftinary ordained ••v•nty five rabbis and built up a faculty of 

ten and a fin• library. The school faced seriou• financial 

problem• and lacked a sufficient number of congregations for •• 

strong a Union as it would have liked. On March 24, 1900, Isaac 

Mayer Wise collapsed from a m•••iv• •troke while teachino a cl••• 

and died two days later. But bv--that time h• had laid the 

foundation• of the o l dest rabbinical sttflinary in Alnerica and had 

det•r~inltd the basics of an American rabbinical education. 

~~ Wi•• to Stolz, March 18, 1887, iri "ichael A. ,..yer, ltd., 
"Letters of Isaac "•y•r Wis• to Joseph Stolz," Michilel, Ill 
(1976) 1 ~6. 
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THE ESTABLISHf'tENT OF A CONSERVATIVE SEMINARY IN Al'1ERICA 

Wis• · • assurance• of a non-d•nominational rabbinical 

seminary initially convinced a f•w of th• Jewish traditionalists 

in th• country to lend th•ir support to HUC.~· Althouoh th• 

traditional Congr99ation Mikveh Isra•l of Philad•lphia r•fus•d to 

join th• UAHC, its rabbi, Sabato Morais, support•d th• 

institution and ••rv•d th• Coll•g• as on• of its public 

exami ners in 1877 and 1878. 8.njamin Szold, rabbi and scholar, 

also ••rv•d as a n •xamin•r. Rabbi Marcus Jastrow and 

Philad•lphia layman Mayer Sulzb•rg•r w•r• m•mb•r• of the 

committ•• which ••t curricular standards for HUC. Morai•, Szold, 

Jastrow, and Sulzb•roer all consider•d th•.m••lv•• to b• 

traditionalists and not reformers. How•v•r, in a report which 

Morais wrote to the UAHC in 1877, he called th• r•sults of th• 

HUC public examination "very satisfactory 11 1 he SUOQ••t•d a few 
~ 

c hano•s ,' }but conclud•d that, "Th• Coll•'c;;a• at Cincinnati •ay 

un•quivocally b• pronounced an obj•ct d•••rvino of th• support of 

~· Th• term "traditionalist" i• used in this section to 
.r•f•r to the for•runners of the Conservativ• .ov•lftent. At the 
time of th• ••ta~twent of HUC and JTS there was no 
Conservative •cw t per ••· Th• label "Con .. rvativ•" .,... 
applied sporadically, but tho•• w~ we •iQht nOM cqn•ider to 
have be9" eon .. rvative often consid•r•d tt.. .. 1v .. to be ..adern 
or enlightened orthodoM . The founders of JTS brought with them 
th• perspective of Western £uropean (a• distingui•hed fro. 
Ea•t•rn European) OrthodoMy. Th•Y ••braced rabbinic tradition 
for the most part, but mad• certain concession• to .adernity 
which the strict OrthodoM were unwilling ~o .. ~.. Their -.in 
goal, as we shall ••• • was the creation of insti tution• for the 
pr•••rvation of traditional Judaism . in ~rice. 
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all Isra•lit••· " 3 • The traditionalists wer• abl• to support 

Hebrew Union Co l l•o• because of thtt original curriculum ' • 

emphasis on t••t study . 

support was at l east partially political ly tM>tivated. The 

traditionalists may hav• beli•v•d that they could ulti••tely 

wr••t control of th• Seminary out of th• hands of Wi•• and run it 

according to th•ir own valu•• and bel iefs . ~• .. 
Tt~• oradual erosion of support from the traditionalists h•• 

b .. n attributed to a seri•• of •v•nts . At th• UAHC conv•ntion in 

Milwaukee i n 1878, R•form rabbis frocn th• East Coast and th• 

Midw•st assented to work t ogeth•r. It was agr••d that th• 

students from the East Coast to ent•r HUC. Sine• th• East Coast 

of the " radical " camp, traditionalists b•gan to r•alize that th• 

Col lege would not move f n th• direction th•Y deem•d appropriate. 

\ 
Morais . in particular may hav• hop•d tha t !:!-. would have the UAHC ' s 

support in establishing a seminary i n the East but instead the 

support was given elsewhere. 37 

Th• fanious "Treifa Banquet" has fr•qu•nt l y b .. n c i t•d as th• 

...____/ 

:s• Saba to Morais, R•port "To thtt Council of ·the Union of 
Am•rican H•brew Congr•oations, •• 1877, as cited in Robert E. 
Fi•r•ti..,, " From Foundation to R•oroanization1 The J..,.i •h 
Theological S94ti nary of A•erica, 1886-1902N (Ph.D. di• .. rtat i on, 
J..,.i•h Theological Seminary, 1986), 20- 21 . 

Fiersti•n, Frgm Fgyndatigo to R•Ocaanizatign, 21. 

Ibid., 22-23 • 
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tr•dition•lists. Th• incident occurr•d on Wednesday, July 11, 

1883, c•l•bratino th• first ordination at HUC. At th• •v•nino 

banqu•t, w•it•r• ••rv•d trays of food• forbidd•n by the laws of 

k••hrut to all of th• ou•sts. Traditionalists who had bettn 

inv~•d ei t her stormed out in protest or indignantly refu-.d to 

•at th• meal. Wh•th•r or not Wis• had pr•vi ou• kna.lttdo• of th• 

m•nu (it i• r•asonabl• to b•li•v• h• did not), •nd whether the 

non-Kosh•r it••• wer• includttd d•liberat•ly was not p•rtinttnt to 

by so•• traditionalists, whil• others saw i t as further , if not 

c onclusiv•, proof that th• tr•dit i onal ists could not work with 

The third •vent which was consi d•r•d a caus• for the 

Pittsburgh Platform of 1885. Althouoh Kaufmann Kohl•r, another 

Platfot~ than did Wis•, Wi•• chair•d t h• conf•r.ttnc• and ttndors•d 

the final draft of th• docum.nt which, a.ono other things, deni•d 

th• absolute authority of halakhah, dttnittd the not i on of th• 

Messiah, and rej ected the principl• of • return to Zion. 

Although Wi•• claimed not to have int•orated the pr.cepts of th• 

Platform int~-t.bJt'HUC curriculum, he did b.co.e aaaociatttd with 

the id•al• of th• Platform, and ultimately w1 .. , HUC, and th• 

Platform all became aasociated with Refor• Judai••· Whether th• 

Pittsburoh Platform actually was the "last .straw" whic h drov• th• 

final Medo• betwe.n the traditionalists and the reforeers, or 

• 1 



with en •xcu•• to withdrew all support for HUC is of l•ss 

9roups, ••ch of which d•fin•d its•lf in contr••t to the oth•r. 

Wis• r•frain•d from choosinQ sid•s as lon9 •s possibl•. 

Althou9h hi• 9oal had •lw•y• be•n the ••tablishm.nt of a s .. inary 

to train •11 Am.rican r•bbis, th• d•partur• of the 

traditionalists from his ca.lition •nd th9 int•r•sts of l•s• 

••t•blish•d R•form principl••· As HUC beca,.. incr•asin9ly 

£dentifi•d with R•form principl•• and pr•ctic••• th• 

tr•ditionalists call•d for th• ••tablish,..nt of a truly non-

irony is though, that throu9hout Wis• ' • tenure as pr•sidttnt, the 

which should not have n•c•ssarily driv•n traditionalists away. 
! 

ln fact, w• shal\ · ••• that th• first JTS curriculul'll did not 

diffttr substanti•lly from that of HUC. N•v•rtheless, just •s the 

quest for • non-denominational -..ninary led Wi .. to found HUC, so 

too did this vision lttad the traditionalists to found the J•wi•h 

Th•olo9~c•l S••inary <J TS). 

Th• princip•l founder of JTS was Sabata ttorais. Born in 

L•ghorn, Italy in 1823, Morais r•ceived a thorough traditional 

education from the rabbis of hi• co11MM.&nity, whil• also pur.uin9 . .... 
J 



comin; to th• Unit•d States in 18S1. Upon hi• arrival in the 

Unit•d States, h• assumed the position of hazan at Mikveh Israel 

of Philad•lphia, from which Isaac L••••r had r•cently r•si;n•d. 

In addition to hi• pulpit duti••, Morais pursu•d his scholarly 

int•r••t in a variety of areas, most notably H•br•w Lit•ratur• 

and Sephardi studies. He al•o baca~• involv•d in numerous local 

cau••• such as the Philadelphia cloakmak•r ' • strik• and support 

strictly obs•rvant in his own practic•• and follow•d traditional 

practices in the synago;u• as wall. H• bali•v•d that chan;• 

should only coma about by th• d•cre• of a synod co•po••d of 

traditional American rabbis, but no such synod •Misted in th• 

United States. Like Wise, h• was a vocal opponent of Biblical 

criticism, but h• did acknowled;e the possibility of textual 
~ 

errors in thtt Prophets and Writin;s stKtions of th• Ianakb. 

Morais believed th• eKistence of diverse minbaaie to be a result 

of history and hoped that in America a sin;l• miobag would 

• "orai• called upon .Henry Pereira "endes, rabbi of 

Con;re;ation Shaari--tn-1srael in New York, to be hi• chief co-

worker in th• establishment o~ a new .. ~inary • . "For •any years, 

Mend•• ••• involved in combatting a mov.,.•nt for reforms in hi• 

Fi•r•tien, 43. 

Ibid., 46. 
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conQr.c;aetions and in 1884, he actually rec~ived an M.D. de;r-. 

rabbinate."•0 Mttnd•• also considered hi•••lf to be • proponent 

of ttnliQhtened orthodoMy, with • special interest in adult 

education and interfaith activiti ... 

Alexender Kohut, rabbi of Con;r•Q•tion Ahavat Hesed of New 

York, Joined forces with Morais and Mend••· Kohut earned hi• 

doctorate in oriental l•nQU•Q•• at the University of Leipzi; in 

1865 and was ordained in 1867 by Zacharia• Frankel at the Jewish 

Theolo;ical Seminary in Breslau. He published many scholarly 

works before and after his arrival in America in .1885. Kohut 

defended the authority of Jewish laws althouQh he accept9d the 

id•• o1 moderate ch•nQe in Judaism, "he felt that tradition was 

faith in nin,eteenth-century America. " 4 £- Morais enlisted the 

help of numerous other prominRnt traditional rabbis. The failure 

of Ma monides Colle;e coupled with the succes~ of HUC had tauQht 

him an invaluable lesson in the importance of creatinQ • stron; 

supportive network before attemptinQ to establish • s .. inary. 

JEWISH THEOLOGICAL SEMINARY 

Just ·~Pi· Amttric•n lar••lit• .. rv9d Wis• •• • foru• for 
. 

the ••tablishment of NUC, the treditionali•t• voiced their need 

for new ••minary in the &mwricao fiwbrww. This paper carried 

40 Ibid., 48. 

Ibid., 54 • 
..... 
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stori•• criticizino Wis•, the Pittsburoh Platform ••nd HUC •nd its 

fAculty. The article• it print•d on th• n•ture of the new 

••minary ••tabli•h•d th• fact that, first and for•most, the 

found•r• wantltd a ••minary that was ~ HUC. Kohut, in an 

•ddr••• print•d in th• Ae•rican H«br...,, saids 

In th• n•w SRminary a dtff•rttnt spirit will prevail, 
different impul••• will perv•d• its t••chino• and animat• 
its t•achers. Thi• spirit shall b• that of Cgnaeryetiye 
Judaism, th• con .. rying Jewish impulse which will creat• in 
th• pupil• of th• ••minary the t•ndency to rtteOQnize the 
dual natur• of Judaism and the Law1 which unit•• theory and 
practice, identifi•• body and soul, realiz•• the iMportanc• 
of both matter and spirit, and acknowl•do•• the n•cessity of 
obs•rvino the Law •• well as studying it. 42 

The und•rlying goals of th• new ••minary can b• •••n •• a 

counter-r•sponse to HUC. 

It is interesting to note Kohut •• unabashed u•• of the lab•l 

"Conservative" in this addr•ss. One y•ar earli•r Kohut had 

proj ected • diff•r•nt ton• wh•n he said, 

~•form, cons•rvativ•, orthodoMy -- the•• ar• th• watchwords 
lkid•r which th• v•rbal b&ttle is fought, and the result is 
that the pure faith cannot obtain it• du• acknowl•do-..nt. 
Th•r•1or•, w• imperiously [sic] n••d a s .. inary which shall 
hav• no oth•r ambition, and no other title than that it be 
purely and truly Jewish. We do not d•sire it to be destin•d 
far a ••ct, wh•thttr reform, cons•rvative, or orthodoM, we 
would have it b• a J...,ish theolcoical s .. inary, lik• that of 
Br••lau, for •Mampl•. 4~ 

...--
claim Wis• mad• •arli•r r•oarding Ht.JC. Although ~hey nev•r 

stat•d it •xplicitly, such a • .,,timttnt sugg ... ts that Wi•• and 

• 2 American ttwbc•"• January 7, 1887, 8, as citltd in 
Fi•rsti•n, 88. 

Ibid., February 5, 1886, 2-3, as cit•d in Fierati4"', 71 • 
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trad itionalists such a• Kohut and Morais ~•ch rega~d•d h i s own 

movemi.nt ' • id.ology as the suitable stanoerd for AAWrican 
i 

Judai••· Otherwise, th•y would h•v• welcomed diver•• approach•• 

to rabbinical education in ord•r to m••t~-n-.d• of various 
...... 

In th• United Stat.-, it was 

th• translation of Wis• · • id••• into actual institution• which 

laid down an established expression of Judaiem with which other• 

could disagr••· The proc•ss would lat•r r•peat itself as the 

traditionalists established th•ir s•minary in opposition to HUC, 

only to 1nstitutionaliz• a philosophy of education with which the 

In January 1886, Morais issued a l•tt•r to Jewish layMen and 

rabbi• in th• East and th• Midwest, asking for support 

for the establishment and maintenanc• of a seat of learning 
where Biblical and Talmudic l•arning may be taught and 
J•wish ministers may be reared i n accordance with th9 tenets 
of historical Judai.-, for the preservation of which it will 
be their duty to labor.•• 

executive committee, and plans for the opening of the Jewish 

Theological Seminary were under way. Repr•••ntativ•• frOM over 

twttnty synagOQu•• attended a meeting in March 1886, i n order to 

ratify a constitut~on for th• Jewish Th•olOQical S..inary 

Association. ~ ideals upon which th9 f irst curriculu~ would be 

established were spelled out in the preambles 

44 Ttw Jmti•h Recprd, January 22, 1886, quoted in Sola.on 
Solis Cohttn, TM Jwwiab Ttwploaical Sninarya Paat. and fut.yr• 
( New York , 1919), 23. 
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The necessity having be90 mad• manifest. for •••ociat•d and 
or9ani~ed effort• on the part of th• J9Ws of ~rica 
faithful to t1osaic law and ancestral tradition, for th• 
purpose of keepin; alive the tru• Judaic spirit, and in 
particular the establi,twent of a s .. inary, where the Bibl• 
shall be i111parti1lly t1u9ht and rabbinical literature 
faithfully eMpounded, and .are especially, where youth• 
desirous of 9nterino the Ministry may be thorou;hly ;rounded 
in J...,i•h knowled9• and inspired by the precept and •Ma111ple 
of th•ir instructors with the love of the Hebr..., lan9u19e 
and a spirit of fid•Jity ~nd d•votion to the ~ .... i•h law, in 
1ccordanc• with 1 r•solution adopted at a .... tino of 
mini•t•r• held January 31, 1886, at the Shltarith lsr1•l 
Syn1909ue of th• City of NttM York, the subscribers h•v• 
aor .. d to oroaniz• the Jewish Theological S..inary 
Association.•• 

Th• word• "true" and "impartially" ar• likely a pol .. ic against 

Wise and HUC. Th• r•f•r•nc• to t•1chin9 Bible "i111parti1ll y" i• 

so....,hat curious, Qiv•n th• fact that Wis• was such a vocal 

opponent of biblical criticism. P•rhaps this was ••id in 

reference to HUC ' • liberal int•rpretation of the law. The 

mention of " fidelity and devotion to the Jewieh law" ••• 

certainly meant to stand in contrast to HUC, which did not 

requir~ ritual observance of it• student•. The Breslau Seminary 

is coneidered to be th• modttl upon which the Jewish Theological 

S•minary was ba••d· Kohut regarded it as an eMefftplary 

institution and th•re Frankel had insisted upon the value of 

observin; th• Je•i•h law •• well •• studying it. 

Article II of JTS Association ' s constitution called for the 
t--- . 

•stablishftlent of th• •••in1ry as well •• " the 1tt1in..nt of such 

co;nat• purpo••• ••may upon occasion be de..-d appropriate."•• . 
•• At1wric10 t1ttbrew, ,..rch 12, 1886, ~o, quoted i n 

Fiersti9" 1 77. 

•• Ibid. 
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Or. Solomon Solis Coh•n, who wrote th• docum•nt, 

•ventu•l cre•tion of • library, • schol•rly public•tion, •nd • 

~•min•ry •sit• Divinity School •••• to •duc•t• J•wish 

citizen• of th• Jewish faith the knowledoe of their history, 

JTS opened on January 3, 1887. Eioht high school ao• 

students were enrolled under circumstanc•• similar to tho•• in 

HUC ' s first year. The entrance requirements were nearly identical 

to tho•• of HUC. Th• students, all enrolled in the Pr•par•tory 

Department, were required in adv ance to " b• able to translate 

. 
JeW"l.sh history and be abltt to speak th• Enolish lan9ua;e." 4

• 

Rabbis on the advisory board shared th• t•achino duties until Or. 

Bernard Orachman of New York was hired in February to teach every 

afternoon for two hours. In addition to their seminary studies, 

the student• attended publ i c hi9h school or th• City Colle-Q• of 

N•w York.-

·~ Solomon Solis Cohen, "Th• J..,.i•h Thttol09ic:al S.fRinary, 
past and Future," address deliver•d at the 1918 J.T.9 
Co~mencement (New York, 1919), 43-44. ' 

•• Am9rican Hebr.,.., Auoy•t 31, 1888~ 8, a• cited in 
Fiers\ien, BS. 
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Th• fir•t seminary curriculum, publish•d in 1887, includwdz 

five chapters of Gen•sis, alono with Ra•hi ' • com~•ntary, 

s•lection• from the Psalm•, with special att•ntion devot•d 
to •yntax and grammar , •• well a• an introduction to 
Biblical History.. In Rabbinic•, they had covered part of 
the Mishnah of Berachot, with th• co.mentary of Bartenura, 
a• w•ll •• ••l•ction• from the G•M•ra of Bava Metzia. In 
hi• report to the Seminary Board, Dr. Morais lamented, ' W• 
mi9ht hav• preferred that th• Babyl onian G•m•~• upon the 
same treatise (Berachot) should have been u••d to oraduall y 
familiar i ze the pupils with Talmudical lanouao• and deb•t••• 
but th• i mpossibility of procurino a l l the copi•• n .. ded 
comp•l l ed th• selection of Baba Metzia. · •• 

In comparin9 this description with Wis. ' s de•cription of the HUC 

Pre paratory curriculum one discovers that the o•n•ral •ubj•cts 

t a ught (Bibl•, History, Mis hna and Ta l nt0d) were th• ••m•, except 

for the fact that HUC off•red a midra•h cour•• and JTS did not. 

The JTS descr i ption does not specifically mention Aramaic, but it 

can be assum•d that i t was included wi thin th• rubric of Mishna 

or Talmud. Apparentl y more chapter• of Bible and Mi•hna were 

covered at HUC, but perhaps J TS w•nt i n to oreater depth. 

• 1 
As at HUC, n•w c l asses wer• added a• necessary. Course• 

were expand•d, and students w•re required to study year round. 

By 1890, Morais and Alexander Kohut developed a model nine-year 

curriculum which was described in the S.minary A••ociatian 

Procewdings •• fol·lowsi 

PrwD1r1tory Dwpartment 
, __ 

1st Vw1r1 Gen•sis 12-SO and E•odu• with Rashi and Hebrfif 
GramMar, 2 hours • ""'•k 
Samuel and Kino• at sioht, 2 hour• 
History to Solomon, 1 hour 
Psalm Tran•lation, 1 hour 

Am•ric4g H•brww, July 1, 1887, 9, quoted in ~i•r•tien, 
91-92. 
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2nd Y«ara L•viticus and Numbers with Rashi and Gra111mar, 2 
hours 
Joshua and Judo•• at sight, 1 hour 
Mishnas Berachot and Shabbat, 2 hours 
History to Ezra, 1 hour 

3rd Ywera Deuteronomy with Rashi, 1 hour 
Jeremiah and LaMttntations, Nehemiah, 2 hours 
Mishnaa Pesachim and Yoma, 2 hours 
Aramaic portions of the Bible with Qra,..ar, 1 hour 
History to destruction of the 2nd Tetnple, 1 hour 

Junior Department 

1st Years Torah with co•mentary and Onkelos, 2 hours 
Isaiah with commentary, 2 hours 
Talmuds Berachot and Pesachim with R1shi, 4 hours 
Hebrew Pro•• Composition 
History to Aflloraim, 1 hour 
Essays on Jewish History 
Voluntary instruction in hezzanut 

2nd Vear• Ho••• with com.-ntaries, 2 hours 
Avot with commentaries, tewt memorized, 2 hours 
Talmuds Shabbat with commentary, 2 hours 
Rosh H1shane at sight, 2 hours 
Hebrew Pros• CC>fnposition 
History to Geonim , 1 hour 
Essays on Jewish History 
Lecture~on Homiletic• and Pedaoooy -- history and methods, 
1 hour <f st term) 
Lectures on Biblical Archaeology (2nd term) 
Voluntary instruction in hazzenut 

Senior Department 

1st Y•ar1 Bible• Psal•• with ancient and modern 
cOMM«ntari••• 2 hours (2nd term) 

- Ez•k••l with COfftmentari••, 2 hours (1st term) 
Lectures on History/ of Biblical EM-O .. i• and Versions, 1 
hour .,.....__/ 
Midrash Rabi, 2 hours 
Tal..-uda Gittin with co1Mtentari••• Avodah Zarah at •ioht, 2 
hours ~ 
Jewish .philosophy• 
H1lk1rie, 2 hours 

Selections froa R. Joseph Albo ' • Sefec 

History from Geon R. Channa to R. ShMu•l H1Nagid, 1 hour 
Hebrew Ca.position . 
Enolish Essaysa Jewi•h Religion and · Philo•ophy 

~.... Practictt in conducting ••rvic•• and, t•aching General survey 
J of Setnitic L1ngu10••, 1 hour (2nd term) 
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2nd Yeara Lectur•s on History of biblical Versions, 1 hour 
Job with commentary, 1 hour 
Midrash, 2 hours 
Talmuds Hullin with commentary, 4 hours 
Sanhedrin at sight, 2 hours 
Poskim, Drach Hayyim, 1 hour 
Homiletics, 1 hour 
Philosophy, Emunot V' Deat, 2 hours 
Lectures on History of Jewish Philosophy, 1 hour 
Hebrew and English composition (on History of Jewish 
Literature) 
History to death of Maimon i des, 1 hour 

3rd Years Minor Prophets with commentari•s, 
ancient and modern, 2 hours 
Talmudt Hullin, b hours 
Baba Metziah at sight, 2 hours 
Kiddushin thoroughl y, 4 hours 
Poskim, Yoreh Deah, Even HaEzer, s•lections, 2 hours 
Moreh Nebuchim, selections, 2 hours 
Selected Responsa, 2 hours 
History of Modern Times, l hour 
Essays on Biblical and Talmudic themes 
Homiletical Exerc i ses 

4th Veer: Talmuda Hullin, b hours 
Vevamot, Ch . 10, 4 hours 

~ Yoma at sight, 2 hours 
Sukkah, 2 hours 
Talmud Verushalmi, 2 hours 
Philosophy: Kuzari, 2 hours 
Response , 2 hours 
Yoreh Deah, 3 hours 
Midrash, 3 hours 
Practic• of Homiletics in English and G•rman 
Essays on Biblical and Talmudical them•• 
Lectureac G•neral Survey of th• Talmud, 1 hour (1st t•rm) 
G•neral ~urv•y of Oriental History, 1 hour <2nd term>•0 

and for JTS. Both curricula emphasiz•d traditional te•t study, 

emphasized Biblical study ov•r Talmudic, introduc•d cours•• in 

practical rabbinic•, and were tremendously ambitious. f.h• JTS 

•o Proce•dings, J.T.S.A., 1890, S2-S4, quotttd in Fiersti.n, 
103-10~. 
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Composition, h•zz•nut, biblical arch•olo9y, and homil•tics •11 in 

the preparatory year, and thr•e mor• homil•tics cour••• in th• 

course offer•d at HUC. Also uniqu•, was JTS'a course offerino 

Homiletics in Enoliah •nd G•rm1n. 

solely interested in m~eting the n••ds of th• influ~ of 

immigrant~ from eastern Europ•, but also in continuino to s•rve a 

certain seQment of the Jewish community for whom G•rman rather 

than English was the spoken l•nguag•. Th•r• i• no m•ntion of a 

distinct theology class in the JTS curriculum, as there was in 

the HUC curriculum. JTS had a nine-year r•quirement, whil• HUC 

required eight years of course work during the Wise Y••r•1 

however, due to a shortage of faculty members and funds, "th• 

classt!'... were generally combined so as to form two classes of 

Seniors, two classes of Juniors, and two classes of Preparatory 

students. "•u. 

It is interesting that such a traditionalist •• Morais did 

not base hia curriculum on th• traditional yeshiva •od•l. In 

one of his strong.st statements of difference with th• .,...._ 

traditional rabbinical education, he proclaimed that the 

••• seminary shall vindicate the right of the Hebre• Bibl• to 
a prec•d•nc• ov•r •ll theological studi-. . It shall be the 
boast of that institute ••• that the att11ndants are surpa•sino 
Scriptur•li•t• -- if I may be permitted the eMpression -­
though th•Y may not rank foremost amo~o akillltd TaliMJdists • 

-~ Fi•r•tien, 10~. 
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The latter have, at times, degenerated into hair splitting 
disputants -- Dilculists . • 2 

In this statement of purpose, Morais laid the groundwork for a 

rift with the Orthodox . Like Wise, the curriculum began with 

more Bible than Talmud. From the first year of the Junior 

department on the amount of required Talmud increased greatly 

through the final year of the prograM which emphasized Talmud and 

halakhic literature courses. 

What is most surpri&ing about this curriculum is the 

attention pa id to non-rabb inic subjects. In spite of the 

founders ' protests aga i nst the non-traditional approach at HUC, 

their c urriculum was as non-traditional as Huc · s in its own way . 

HUC frequently abandoned the ahistorical yeshiva mathod of text 

study in favor of a histor ica l scientific approach, though 

probabl y, soma HUC text courses were taught in a highl y 

trad tional manner . J TS professors, too, probably taught some 

text courses i n a traditional fashion and others from a more 

critical or scientific approach. But o verall, JTs · curriculum 

That JTS 

offered an even wider ••l•ction of practical rabbinic• courses 

than did HUC i• slightly surprising in light of thei r concern 

with tradition, and yet , given their primary goal of producing 

traditionally observant yet modern Jewish leaders, spacial 

training was necessary to he l p their rabbi• fit specifically into 

the context of American Judaism. The l ack of si~ilarity to th• 

•a American Hwbrew, February 19, 1886, 3-4, quoted in 
Fiarstian , 69. 
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yeshiva approach is best understood in light of th• fact that 

the model for JTS was to b• found in th• modern Europ•an seminary 

In June 1894, JTS ordained its first thr•• rabb~s. In 189b, 

required for ordination. Evidenc• suggests that for a short time 

the Seminary attempted to provid• its student• with a secular 

education, but the effort did not succeed and stud•nts continued 

to pursue an outside d•gre• along with their rabbinical studies. 

Sabata Morais continued to supervise th• S•minary with th• 

assistance of men like Mendes and Kohut until his death in 1897. 

Like Wise, he had shaped the institution out of his own personal 

v ision and determination. Although there was more than one man 

i nvol ved in the founding of the program, to an e~t•nt JTS came to 

be associated with Morais as HUC was associated with Wise. With 

the .~assing of Morais and the other luminariea of JTS ' s initial • 

years, the Seminary faced a crisis of leadership. They would 

eventually engage Solomon Schechter, who was to stand firMly on 

the foundations which Morais and the pre-Conservative 

traditionalists laid and would then place his own personal stamp 

on the second !Uccessful seminary in th• United States. 

CONCLUSION 

Both HUC and JTS laid laatino foundations for their academic 

program• from th• v•ry start. Although th~ first HUC curriculum 

- 1~ . waa modified and dev•loped over· the y•ars, part• of it are 
) 
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pre••nt in th• curr•nt Colle9e curriculum. Many courses wer• 

•vwntually added such a• liturgy, education, music, modern 

philosophy, human relations, and a variety of •lectiv••• and 

foundation of Bible, Talmud, Codes, Hebrew, midrash, history, 

medieval philo•ophy, and homil•tic• remained . Two major 

differences b•twe•n the origina l curriculum and subs•quent HUC 

curricula were the later addition of Biblical criticism, 

ori9inally omitted becaus• of Wis• ' • personal belief in Sinaitic 

r•v•lation, and the inclusion of several more cour•e• in 

profeseional development. 

Morais, Mendes, Kohut, and the oth•r• involved in JTS' 

foundin9 were determined to create an American rabbin i cal 

seminary which was not HUC. They ended up with a curriculum 

which was more similar to that of HUC than it was diff•rent. 

Both semina~~~s w•r• modeled not aft•r th• Y••hivot of east•rn 

Europ•, but after the modern European seminaries. 

produce rabbis who, arm•d with an understanding of both J•wish 

tradition and th• modern world, would h•lp preserve and further 

develop Judaism in Am•rica. HUC was •imilar to th• Hochwcbyl• in 

it• •mphasis on a sci!otific approach to J""'ish study, and JTS 

rM>deled it••lf after th• Breslau Seminary in its stated 9oal to 

train rabbi• to pres•rv• Jewish law and ritual within the cont•~t 

of modern civilization. But both schools quickly moved beyond 

th• European ••minaries in th• scope of their cour•• off•rinQ•• 

JT-S in particular d•veloped a broad ranQ• of r•quired courses 
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with a greater numb•r of practical rabbinic• requirements than 

any of th• s eminari•• in G•rmany and greater than HUC. 

The fact that JTS' curriculum was really quit• similar to 

that of HUC suggests that th• disput•• which l•d to the 

establishment of a second modern rabbinical seminary in the 

United Stat•• w•re in regard to differ•nces in personalities and 

ideas and l•ss with the HUC curriculum itself. If the 

traditionalists had been seriously oppos•d to tHe HUC curriculum 

we can assume that they would have created a course of study 

which was markedly different than that of HUC. In actuality it 

would appear that their diff•rences w•re with Wis• and with th• 

Pittsburgh .Platform and that they assum•d that th• HUC curriculum 

was a mirror image of the two . Although the initial HUC 

diverse enough that they included a combination of traditional 

and modern id•••· The found•r• of JTS also h•ld div•r•• b•li•fs, 

many of which w•r• not so distant from tho•• of Wi••· 

Noneth•l•••, wh•r• for so long ther• had be•n no rabbinical 
I 

seminariesr---tn•r• now existed two individual s•minar i•s : si•ilar 

in regard to curriculu~, but beth with distinct visions and goals. 

-
j 
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Chapter III 

Th• Solomon Sch•cht•r and Kaufmann Kohl•r Years 

With the pas•ing of Sabata Morais in 1897 and l•aac Mayer 

Wise in 1900, both th• Jewish Th•olo9ical Seminary and H•brew 

Union ColleQ• lost th•ir founders and strono••t advocate• . A 

proposal was made that the two schools merg•, but each school 

concluded that it was preferable to continu• to develop its own 

distinct approach to train~ng rabbi s . 

Both institutions •mployed interim president• until 

p•rmanent presidents could be found. Henry Pereira Mendes, part-

ti~• history professor; Joseph Blumenthal, presid•nt of the Board 

of Tn Jstees1 and Adolphus Solomons, a leader i n the ••tablishment 

of American social welfare programs, all s•rved as acting 

presidents of JTS before the arrival of SololnOn Sch•cht•r. In 

Cincinnati, fir•t Mo••• Mielziner, professor of TalMUd, and then 

Gotthard D•utsch, professor of history. filled in until KaufMann 

Kohler wa• appointed presid.nt of HUC . 

By th• turn of the c•ntury, the J•wish TheoloQical B .. inary 

lack•d not only v isionary l•adership but financial r esourc•• as 

well. Fortunately, Cyrus Adler, one of the founders of the 

Jewish Publication Society of Am.rica as well as of the American 

, Jewi•h Historical Society, actively participated in the .... 
reorganization of the Seminary. H• chall~nged a group of wea~ thy . , 
New Yor~ Jews, including Jacob H. Schiff and Louis Marshall, to 
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raise suffici•nt funds to save the N•w York seminary. The group 

rose to the challenge and on April 17, 1902, the old Jewish 

Theological Seminary of America, and the s•arch for a new 

president began. 

SOLOMON SCHECHTER 

A glance at some features of Solomon Schecht•r ' s studies, 

travels, and discoveries will help to explain why he was the top 

choice of th• new JTS board. Born in 1847 in Focsani, Rumania, 

he ~•• raised in a traditional Jewish hem•. He studi•d Bible and 

Talmud with his father and was consider•d a child prodi9y. At 

to Lemb•ro to study with rabbinic scholar Joseph Saul Nathanson. 

He was first exposed to modern Jewish education, in 1875, wh•n h• 

enrolled in the Vienna Beth Ha-Midrash. He soon d•voted himself 

to the "scientific study of th• tradition and developed the 

central notion of the community of Israel as decisive for Jewish 

living and thinking. He was to call it · catholic Israel. ' " £ 

After s-pttndin9 four years studyin; in Vienna• Schechter .. . 
mov•d to Berlin and studied at the Hochachul• fyr die 

Wi•••n•chaft d•• Judentuma and also at th• University cf Berlin. 

One of hi• classmates at the Hocb•chylw, Claude G. Montefiore, 

convinced Schechter to return with him to En;land. There 

141948. 
Meir Ben-Horin, "Solomon Schechter," Eocycloo«di• Judaic• 

'> --
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Univ•raity Calleo• in London. With th• publication of •rticl•• 

and books, Sch•cht•r b•cam• known a• & prcminttnt scholar, but 

of the Cairo Genizah. Sch•chter · s nam• bee•~• known throuohout 

circle• of J•wish ~cholers in Europ• and in Am•rica as w•ll. 

Although earlier attempts had been mad• to brin9 Sch•cht•r to 

JTS, it was in 1902 that he and his family arrived in N•w York, 

president of the S•minary. 

his belief that the future of Judaism was in America. H• knew 

that l nstitutions were needed to train the leaders of the 

American Jewish community. Before agr••ing to take the po•ition, 

Schechter made c•rtain that the trustees of the s••inary wer• 

willin9 to let him establish ooal• and organize the curriculum 

according to hi• own beliefs . He quickly l•arn•d that the n•w 

board shared-~Om• of hi• concerns. Lik• Schechter, they w•rg not 

inter-.ted in the creation of • dttnominational se•inary. They 

did call for a more traditional appro.ch in order to appeal to 

the ma•••• of Ea•tern Europ••n inwni9rants who were currently 

floodino th• shores of Am•rica, but they did not wish to label 
. 

th•m•elv•• or to b• consid•r•d mer•ly a "branch" of Judaism. 
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You know my cons•rvativ• tend•nci••• both in life and 
thou9ht, but I •m thorouohly convinced that, if the Seminary 
is to become a r••l blessino, it must not be d•grad•d •• a 
battle-ground for parties. I t must above all give dir•ction 
to both Orthodox and Reform. 2 

However, Sch•chter did have some very particular id••• reQarding 

the approach he desired th• S•minary to take. As a discipl• of 

th• historical school of Jewish thought, h• wi•h•d to introduce 

this method into the curriculum. He saw Afnerica as the land in 

which historical Judaism would be preserv•d. In addition to hi• 

reverence for Jewish history , Schechter espoused loyalty to 

Jewish law, l o ve for the Jewish pRople (he recogniz•d J•wish 

nationalism as valid and saw Zionism as an integral part of 

·' Judai~TI), and nurturance of the spirit throuoh the study of 

mysticism. Schechter described mysticism as "a manifestation of 

the spiritual and as an expression of man ' s agonies in his 

struggle after communion with God ..... and term•d it a "vi tal 

current in (the] mainstream of historical Judaism •••• "~ 

Schecht-ec-~id not reject biblical criticism, but h• was 

critical of biblical critics. H• resent•d th• a n tisemitism which 

he saw emb•dded in much of tn. biblical criticism writ t en by non-
/ 

Jews, f•e l ing that a fair amount of what was written was me•nt to 

2 Norman Bentwich, Solomon Sch«chtwra A Biograwby 
(Philad•lphia, 1938), 167. 

• J 

~ Herb•rt Parzen, Architect• of Cgo .. ry&tiyw Judaism ( New 
York, 1964), 35. 
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see valu~ in some of th• literary and sci•ntific criticism which 

Schttr.ht•r ' • general approach to Judaism was to "con••rv•. " 

cons•rvation of Judaism were an affirmative proc••• of Judais• 

adaptino to its eKternal environment, th• c•ntrality of Torah in 

the synagogue, respect for the authority of law, and maint•nanc• 

of Hebrew language in t h• synagogue and school.• Th••• factors 

would all find their expression in the new curriculum. Th• 

essence of Schechter ' • view of Judaism was summariz•d in his 

earli•st report to the Jewish Theological Seminary As•ociation1 

Judai•m is .•• a p~sitive r•ligion, with a sacred Writ and• 
continuous tradi~ · on. It is a discipline of life and ha• & 
philosophy of its own. It has di•tinct precept;, and 
usages, and customs, consecrated by the consent of Catholic 
Israel through thousands of y•ars, and hallowed by th• agony 
and the tears of the martyrs. It has • wide lit•ratur• 
running through all the historic age11, with num•rou• 
junctions branching off into ev•ry d•partment of human 
thought. It ha• one of th• mo•t anci•nt liturgi•s in the 
world, qf constant growth and development, but •till 
remaining intact in its m•i? features. But th• knowledge of 
such a religion can onl b• acquired by a serious study and 
an elaborat• training, ' wh1ch mu•t necessarily last for 
years.• 

The last point, reoarding · tf'\• need for J..,.i•h knowledg•, was of 

utmo•t importanc• to him. He b•lieved that Jews in g•neral and 

rabbis in particular had neglect•d prop•r J•wish study. Hi• main 

• I bid. I 36-37. 

• I bid., Sl 

• SoloMOn Schecht•r, Jewish Ibwoloqical S..inarv 
A•sociation Biennial Rwport 1902-1!0! <New York, 1906), 64. 
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goal for th• Seminary was to provid• the scholarly resources 

necess•rY to train highly educated rabbis, who would in turn go 

of Jewish 

knowledg~ would rise signif icantl y . 

" THE CHARTER OF THE SEMINARY" -- SCHECHTER ' S INAUGURAL ADDRESS 

Nowhere is Solomon Schechter · s vision for the seminary more 

clearl y illuminated than in hi• inaugural address, which he 

tremendous diversity in the New York Jewish community as 

wou l d be call•d upon to serve the needs of the various groups. 

For this re~son he desired to steer the seminary clear of 
1. . 

denominational loyalties or partisan politics. In short, he 

envisioned JTS as " a theological cl!!ntre which should be all 

things to all men, reconciling all parts and appealing to all 

sections of the cotnmunity.""' The languag• us•d e><pre•s•• a 

s•emingly impossibly high standard -- a tone which perm•ate• the 

majority of the aactM!ss. 

In describing the direction and purpose of th• seminary, 

Schechter began by quoting from the charter of th• n.wly 

reorganized seminary, which painted a very broad portrait of its 

goals, and devoted the remainder of his l engthy addr••• to what 

7 Sch•chter, The lnauaural Addre•• of Solomon Schechter 
(New York, 1903), 7 . · 
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initially focused on the importanc• of th• Seminary as a plac • 

for l•arninQ. Since h• conducted hi• own res•arch in a 

students. He explained his philosophy of study by sayinot 

Th• crown and climax of all learnino is res•arch. The 
object of this searching is truth--that truth which 9ives 
unity to history and harmony to the phenom•na of 
nature •••• But while in search of this truth, of which man is 
hardly permitted more than a faint olimps•, the student not 
only re-eKamines the old sources, but is on th• constant 
lookout for fresh material and new fields of eKploration. 
These enable him to supply a link here and to fill out a gap 
there, thus contributing his humbl• shar• to th• sum of 
total truth, which, by the orac• of God, is in a process of 
constant self- revelation.• 

This "humble" process called learning leads to th• " sum of total 

truth" and therefo re is not to b• treat•d liQhtl y . It cannot 

even be thought of as Torah for its own sake. For Schechter, it 

had a hi9her purpose . He believed that each g•neration had 

something to contribute to the " Templ e of truth."• Schecht•r 

wished to train rabbis not only to contribute to th• proc••• of 

disseminat• knowledo• among members of the Jewish community . Hi• 

••pectations~ to what a rabbi was capable of mast•rino w•r• not 

No.t, w• all aor•• that the offic• of a Jewish minister is to 
t••ch Judai•MI he should accordinQlY rec•ive •uch a training 
•• to enable him to says ' Jyda•ici nihil ~ma. alienym 
gy,tg,. • ' I regard nothing Jewish•• foreign to""'· · He 
•hould know •verythino Jewish--Bible, Talmud, f1idrash, 
Liturgy, Jewish •thic• and Jewish philosophy• J•wish hi•tory 
and Jewish mysticisms, and even Jewish folklore. None of 

I 

• I bid., 14. 
.. 

• Ibid., lb • 
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these subjects, with its v arious ramification•, should b• 
entir•ly strange to hi~.1° 

would produc• should never know less than th•ir congr•oants i n 

any area of Jewish knowledge. On the oth•r hand, of primary 

importance was that th• rabbi• know this mat•rial in ord•r to 

transmit it to the primarily Jewishl y ignorant masses. Certainly 

to the rel i ef of any prospective students listening to his 

address , Schecht•r went on to state that it would b• an 

impossible eMpectation to train students in the depth of nearly 

four thousand years of Judaism, but that the Se~inary would 

provide a foundat i on with the e xpectation that graduat•• would 

carry on their studies after ordination and others would continu• 

to the level of scholarly research. 

Schechter also spoke of training rabbis in " the subject er 

thing called life." 11 He acknowledged that d•eda one• consider•d 

incumbent on a l l Jews we~• increasingly being releoat•d scl•ly to 

t he rabbi · s domain. While he did not endorse this tr.,,d, h• did 

recognize th• necessity .for rabbis to b• properly trained in the 

--pastor'}l-.role which included duties such •• visiting the sick and 

comforting those in distress. Like Zacharia• Frankel, he 

asserted the importance of training rabbis in an •nvironment 

infused with religious spirit and in training th•~ to carry this 

r~ligious spirit with them into the synagogue and cla••roo~. He 

) 

Ibid., 17. 

Ibid., 27. 
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envisioned an institution for teaching historical Judaism, not a 

yeshiva that would r•fu•• to "confront th• philosophies and 

issu•s of the modern world," but certainly a seminary with Torah 

as the very core of its teachinos.~2 His basic m•••ao• was one 

of optimism in which he cast no doubt that th• Seminary, under 

his direction, would b• abl• to provide the high-quality training 

and fu lfil l the goals which he outlined in his addr•••· 

Schechter valued one other area of rabbinical education 

which he mentioned in other addre•s•s, thouoh not directl y in hi• 

inaugural address. He advocated the study of certain ••cular 

subjects, such as the Gr••k and Latin classics, as w•ll as 

English Qrammar and composition and especially English 

li ! ~rature . The classics were deem•d important in th•ir function 

of illumina tinQ the contr i butio~s of other civilizations to th• 

dev•lopment of Judaism. Schecht•r believed that Enolish 

literature would provide rabbis with a mod•l of el•gance and 

refinement for the d•v•lopment of their thouoht and styl•. 
~ 

KAUFMANN KOHLER 

With the appointment of Solomon Schechter as pr••ident of 

JTS in 1902, the Seminary set a hiQh standard in l•ad•r•hip which 

HUC felt compelled to atte•pt to match. In 1~03, HUC appointed 

Kaufmann Kohler as its new pr~aident. H• was ••lectttd b9cau•• he 

was a wid•ly re•pected scholar, a leader i~ th• Reform •oV.ment, 

Ibid., 12 , 20. 
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Kohler was born i" Furth, S.varia in 1843. On his moth•r · s 

s i d• he was descended fro. a lono lin• of rabbis. His parents 

wer• both very pious J.ws. His father was a dir•ctor of a Jewish 

orphan asylum where Kohl•r began his studi•• · By aQ• ten th• 

rabbi of the orphanage felt that Kohler had mastered al l he had 

to teach h i m, so he was Mtnt to Hassfort on the Main, where he 

stud i ed traditional subjects unt i l his bar mitzvah . For the neKt 

f ive or si K years h• studi.cf at various yeshivot, includin9 the 

Y••hiva i n Altona, where he studied with Rabbi Jacob Ettlino•r, a 

champion of neo-OrthodoKy. It was not until he moved to 

Frankfort in 1862 that he received private tutoring in secular 

studies, at the sam• ti .. continuin9 hi• traditional education 
t 

wi th Rabbi Samson Ra~hael Hirsch. Kohler s t udi•d at universities 

in Munich, B•rlin, and Erlangen, rec•iving in 1867 hi• doctorate 

in philosophy. His dissertation on '' Th• Blessing of Jacob" was 

strongly influenc•d by cont .. porary biblical criticism and wa• 

denounced by many o f his for9er teachers. In fact, after it• 

publication, Kohle~- ~·• unable to find a conor•oational position, 

and so, in 1868, he pursu9d ~t-doctoral studie• at th• 

University of L•ipzig. Abraha• Geiger knew Kohler and 

recommend•d him for a position in Detroit, Michigan. In 18b9, 

Kohler became a leader in American- Jewish Reform. In 

Detroit he ·stopped wrapping hi•self in a ttllit and dropped 

observance of the s.c:ond day of festivals, among other reforms. 
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His ne • t posi t i on was in Chicago in 1871 where in 1874 he was th• 

first rabbi in the United Stat•• to introduce a Sunday morning 

worship serv ice as a supplement to the Saturday Shabbat servic•. 

I n the early years of HUC, Kohler oppos•d th• •ducational prooram 

establish•d by Isaac M. Wise b•caus• h• thought Wis• wa• too 

conc•rnttd with pleasi ng e v•ryon• and d i d not carry r•form f ar 

enough. It was largel y Kohler · • draft of the Pittsburgh 

P l atform, adopted i n 1885, that fann•d the fires of controv•rsy 

and dissent within the ranks of the Reform mov•m•nt as w•ll a• 

b•tween those J•ws who identified th•m••l ves aa " r•form•r• " and 

~hos• who did not. Kohler had trav•lled a far distanc• in mor• 

ways than one since his days in the yeshiva. On th• fac• of it, 

Koh ler turned a5 far ~way a s one possibl y could from th• 

vie ' ?oints of his earl iest teacher~. Yet he fr•qu•nt ly credited 

those teachers, especially Samson Raphae l Hirsch, with having 

plant•d the s••ds of his r adical theology. He one• • xplain•di 

It may sound paradoMical, and y•t it is tru•, that without 
knowing it, Samson Raphael Hir•ch lib•r•t•d me from the 
t hraldom of blind authority worship and led m• imperceptibly 
away from 1th• old mod• of thinking, or rather of not 
thinking into the realm• of fr•• r•ason and r• .. arch. His 
method of harmonizing modern culture with anci•nt 'thought, 
howev•r fanciful, fascinated me . His lofty id•ali•• 
impr••••d me. H• made m•, th• Y•shibah Bachur from May•nce 
and Altona, a modern man. Th• spirit of h i s t•achino• 
el•ctrified m• and becam• a life long influ•nc• to m •• ~~ 

Although th• compliment might have b...n lost on Hirsch, who or•w 

to ••• such r•forms as Kohl•r ••pous•d •• a threat to the v•ry 

' ~J 
J.~ MaM Hell•r, "Samson Rapha•l Hirsch," CCAB Yw•rbogk, 

XVIII (1908), 21 1 . 
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learn•d from Hirsch and was l•d by them to far diff•r•nt 

conclusion• than tho•• arriv•p at by hi• t•acher. Althouoh 

Kohler shared Hirsch ' s rootedn•s• in th• J•wish tradition, h• 

ground•d his faith, not in traditional Judaism, but rath•r in an 

evolutionary model of Jewish history which he adopt•d fro• 

Geiger.~~ 

Kohler ' s philosophy of rabb i nical education, like 

Schechter · s, combined a miM of Torah and modern sources . 

v alue of liv ing the trad i tion and practicing the rituals while 

studying them. Kohler, in the tradition of Geiger, believed that 

that ' ft1any of the commandments were t-he result of the 

sociopoliti cal conditions of specific time• i n history. Kohler, 

like Geiger, did not advocate ritual merely for th• ••k• of 

tradition, but only as a means of experi•ncing religious 

exaltation or for the purpos• of moral developnMtnt. Both lead•r• 

found a plac:.e_for scientific text critici•m within their 

re•pectiv• curricula, but Schecht•r expre••ed muc h more wariness 

and caution in th• u•• of such tool•. Whil• Schechter at fir•t 

worked v•ry hard to pro~ote a non-denominationa l atmosphere in 

hi• curriculum in particular and ·in hi• ••minary in o•neral, 

Kohler unaba•hedly set out to develop an •ducational pro;raM with 

which to indoctrinate hi• stud•nts in th• . t•achin;• of Refonn 
l 

K•v•r, At One Hyndced Y•ars, ~4. 
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Judaism. He did this by deliberately regulating th• c urriculum, 

the worship services, even th• content of stud•nt ••rmons 

" WHAT A JEWISH INSTITUTION OF LEARNING SHOULD BE " - -

KOHLER ' S INAUGURAL ADDRESS 

In the course of his address, Kohler establish•d five goals 

for the training of a rabbi. The first section was entirely 

devoted to the concept of ~mpowering lead•rs with the knowledge 

of Torah. In particular, Kohler stressed, rabbis should be 

trained as powerful leaders enabling them to convey the spiritual 

force of the Torah. In fact, in the first s•v•n pages of his 

add~ss, Kohler used the word " power" twenty- six tim•• ! One 

might imagine that the expression of an intense desire for power 

was the result of a perceived lack of rabbinical authority within 

the Reform movement when compared to halakhic Judaism, however, 

it seems more lik•ly that Kohler obs•rv•d a gttneral crisis in 

which the Jewish people as a whole had lost th• sense of Torah ' s 

great power as expressed by the passionate, z•alous prophets of 

old. In lin• with his notion of proph•tic Judaism, Kohler spok• 

ln order to do this, the rabbi had to be well-

· " @ducat•d. Kohl•r dwscrib•d a lofty vision 1 

J 
Th• theological school must be th• power-house to supPt._ly 
pulpit and peopl• with the dynamic force of all-ruling) all­
electrifying religious truth . It i• . ~ot enough that Bibi• 

a.• Ibid., ~b-~8. 
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and T•lmud, halakah and H•ggadah, Hellenic and Arabic 
lit•ratur•, philosophy •nd Cabala, History and Literature, 
Liturgy and Homil•tics be taughtJ they must all be turn•d 
into vitalizing sparks 9f truth. Th•y must all be 
transformed i nto spiritual h•lp• and lights to unfold th• 
inherent power of Judaism in its manifold stages and phases 
of growth. It is in this light that each teacher, by 
showing the organic connection, th• inn•r r•lations ••• can 
single out th• potenci••• th• spiritual, moral and 
intellectual k•rnel b•n•ath th• sh•ll, and so lay bar• th• 
d•eper impul••• and show the h i gh•r motiv•• that giv• 
lasting va lue and zest to each sp•cific study and mov•m•nt. 
In other words, the theological curriculum must m•an not the 
registration, but the profound appr•ciation , of all th• 
religious forces •••• "• 

Like Schechter, Kohler saw a far gr•at•r purpose for study than 

torah li1hma, study for its own sak•. Both valued study in that 

it led to truth. But for Kohler, truth was found in th• 

historical study of the •volution of each p•riod of Judaism. Th• 

unde,\.'standing of each stage in history was the k•y unlocking th• 

inner power, the spirit or essence of Judaism. 

" the theological curriculum must not m•an the registnation, but 

the profound appr•ciation of all the r•ligious forces, " Kohler 

which students ~emorized vast amounts of text in an •historical 

----manner. This approach, according to Kohler, was reaponaibl• for 

the loss of an appreciation of th• power within th• activ• 

developm~t of Judaism ov•r time. H• included the traditional 

yeshiva curriculum of Talmud and halakhah, but to it he added 

num•rous other fi•ld• of study ~hich would as•ist th• rabbinical 

student in his •ndeavor to understand Judaism ' s development in a 

.. 
,.. Kaufmann Kohler, " What • J..-ish Institute of L•arning 

Should B•, " Proceedings of the Union of AMric•n Hebrew 
Coogr•a•tiona (Cincinnati, 1907), VI, 498S. 
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historical conteMt. Hellenistic and Arabic li terature, 

philosophy, history, and literature, in particular, were inc luded 

for this purpo••· 

seriou•l Y neglect•d their studies of thes• subj•cts. Hi• chi•f 

that HUC would " become a light- house to illumin• the path of all 

seeker s after truth. " i.'7 

Kohler ' s second goal was to prov ide the students with 

difficulty of creating a spiritual atmosph•r• in an acad•mic 

i nstitution, but he b•lieved it was neces•ary in order for th• 

student to be abl• to serve the spiritual ne•ds of hi• ''flock" 

in t mes of sadness or personal crisis. He utilized th• images 

of priest and shepherd to make his point, more clearl y describing 

his v ision of what a rabbi ghould be. 

trad i tionall y rvli9iou• hou•ehold• and r•tain•d their sub••quent 

under•tandin;, if not warm r•;ard, for certain •lem•nt• of th• 

be tr•at•d with tend•r regard and rev•renc• by us, he>W9ver 

obsol•t• and sup•r•titiou• th• .practice of th• b•lief.~i.• Hi• 

approach to rabbinical trainino would include an awar9n••• of the 

Ibid., 4992. 

l bid. ' 4993. 
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l i mi t s of tho•• student• who had grown up with a di•dain for 

thinos traditional and who tend•d to ov•r-rationalize. 

Fourth, Kohler stat•d his intention to train ethictl 

" Yes the Hebrew Union Colleg• should not only be a ••at 

of l•arning, but a schoolhous• for religiou•, social, and civic 

virtue; it must not giv e us merely wise and intelligent 

leaders ••. but men of unbending strength of charact•r and 

truthfulness •••• ··~ • For this reason, he would eventually add 

classes in ethics and Pirke Avot to th• curriculum. 

Finall y , Kohler wi shed to train communtl leaders. He 

proposed courses in social economics, philanthropy, sociology, 

pedagogics, psychology, and homiletics. Such courses were 

indi~ ~ tive of his desire to train rabbis with a broad base of 

knowledge and with the capacity to fill many roles and 

partic ipate in a variety of activi ties. 

There is a great deal of similarity in the visions of 

Schechter and Kohler. This may in som• part be due to the fact 

that Kohler wa~ present at Sch•chter ' s inaugural ceremony. 

Schechter may have set th• styl• for what an ina~gural addre•• 

should be. Ho.,.ver, Kohler wa• known to b• a r~oo•d 

individuali•t and never one to •hirk from speaking his own mind, 

regardless of how others around him felt. In facl, Schechter was 

~. also known to possess this qualjty. Schechter and Kohler had met 

previously in England. They found that they shared many ba•ic 

value• while strongly disagreeing on others. ' Thus, whil• both 

~· Ibid., 4994 ; 



emph•sized commitment to the Torah in their addresses, each 

maintain~d a radically di f ferent concept of the meaning of Torah. 

For Schechter it was the embodiment of Jewish tradition in th• 

laws, rituals, and historical ~'><peri1tnces of "Catholic Isra•l, '• 

while for Kohler Torah was the developing dynamic ideal of the 

prophetic teachings of Judaism. 

would lead to fundamentally different approaches to rabbinical 

education. The Seminary curriculum would stnPss the study of 

t•~ts for th• sake of understanding and transmitting tradition. 

Personal ritual observance would be a requirement, in ord•r to 

s•rve as a mod•l for the promotion of such observance for all 

Jews. HUC, during Kohler · s reign, would ultimately reject 

legalism in favor of moral teachings, for the purpose of ••rving 
L 

as a "light unto the nations. " Their oth•r primary differenc• 

was in their receptiveness to non-Jewish scholarly sourc•s such 

as biblical criticism and the historical literatur• of oth•r 

civiliz&t.ions. Schechter, though not entirely opposed to the 

inclusion of such· material, was cautious and critical of its 

us•fulness, while Kohler w•lcome-a-Tt as long as it shed light on 

the "truth." 

Both l•ad•r• embraced an approach which combin•d traditional 

and modern approaches to th• sourc••· Both reject.cj the y•shiva 

model ~n favor .of a system which ~ould provide academic and 

professional tr&ri.ning. Both advocated courses in Bible, Talmud, 

Jewish history and literatur•, mysticism, i1turgy, philosophy, 

social science, philanthropy, psychology, and homiletics. 
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Finally, both clearly believed that the future of Judaism was in 

America, and that they were res pons ibl e for training the Jewish 

JTS: THE REVISED CURRICULUM 

in 1904 was to switch f rom a nine-year program whi ch had been 

combined with undergraduate studies to a four-year graduate 

school. But by 1906-07, the preparatory department was 

reinstituted. Apparent ly, a number of the students lack•d th• 

background in bas ic Jewis h studies to enter the graduate program 

with out some forma l preparation . Except for the addition of a 

course called "Prayer Book," Schechter · s three year preparatory 

program covered the same to~lcs as the earlier curricu l um, but in 

fewer hours. Schechter ' • new curriculum was based on f iv• 

1. Th• Bibl• - Under this title are included a thorouoh 
grounding i n the grammar of H•brew and Biblical Aramaic, the 
study of th• versions, ••p•cially the Septuagint and the 
Peshitta, a thorough acquaintance with the ancient and 
modern commentaries, th• introduc~ory lit•ratur• to th• 
Bibl•, and Biblical Arch•ology. 
2. Ta~~ud of Babylon and J•rusal•• - Th••• will be tauoht 
on philological and critical lin•• • proper att•ntion b•ing 
given to th•ir linouistic criteria and th9ir historical 
bearings. Under this title are includ•d the anci~t 
Rabbinical Homili•• (Hidrashi•), as th• t1echilta, Sifri and 
S ifra, the Midrash Rabbah to the P~tat•uch and other 
Biblical boQks; a lso th• study of the Codes of "os•• ben 
Ma t mon, R. J•cob ben Ash•r, R. Jos•ph Caro, R. Ab~aha• 

20 Howard All e n Berman, "His "•J••ty : s Loyal Oppon•nts1 A 
Comparative Study of the Pr••~denci•• of Kauf .. nn Kohler and 
SololK>n Schecht•r " <Rabbinical thesis, Hebrew Union Coll•o•, 
1974), 41-43. 
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Danzi9, and other convenient digest•. 
3. J•wi•h Hi•tory and th• History of Jewish Literature, 
with sp•cimen readings. 
4. Th•olo9y and Cat~chism - Und•r this title are included 
Jewish Philosophy and Ethic•, the Jewish liturgies, their 
genesis and development, and their doctrinal significanc•. 
5. Homiletics, including a proper training in Elocution and 
Pastoral Work - This last comprehends the initi ation of th• 
students in their profession of teaching, by attaching them 
to a religious school; also visiting the poor , ~inist•ring 

to the sick and dying, familiarity with the J •wish 
char i table institutions in the city , and preparati on for the 
practical part of the minister ' s vocation. 2 A 

Th i• course of study appeared in the JTS Reaister from 1902- 0 4 to 

1912-13. There are no startling differences between this and the 

Morais/Kohut curriculum. 

courses in an •nt i rel y new format. On paper, Schechter appeared 

to have balanced the Bib l e and Talmud ratio. Each Y••r of th• 

progra~ included a Bible lecture, a Bible text class, a Talmud 

lecture, and a Talmud Text class. In the Bible dep~rtment, 

Schechter introduced four lecture courses2 " Biblical History, " 

"Monuments and the Bib le, " "Canon and Introduction," and 

" Biblical Arch•olo9y." The four cour••• which he introduced into 

th• Talmud D•part111ent were "Introduction to Talmud," "History of 

th• Halakhah," "Outlin•s of Rabbinical Law and Literature," and 

"Religious Ceremoni•• and Institutions." The primary differ•nce 

betw•en this and the previous curriculum wa• the organization of 

Sch~ht•r ' • curriculu•. H• introduc•d a 109ical historical 

progression a• the organizing principle of the curriculum. For 

example, in philosophy the four r•quired courses w•r• "FroM 

Saadya to Bahyah, " then "Gabirol and Judah. Hal•vi," th•n ' .. 

JTSA8R, 1902-04, 32-33. 
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" Maimonidtts," and in the fourth year " Post-M•imonidi•n 

mannttr. The four lit•r•ture courstta were "Httllttniatic 

Liter•ture, Tannaitic Liter•turtt, Midrashic Liter•tur•, and 

History of Sects. The thrett courstts in Hebrttw Lit•ratur• were 

"Historic Te >< ts," " Poetic Te>eta, " and "Ethical Ttnct•." In 

keeping with the pr•vioua curriculum, courses in htztnut wttre 

also available if a student so attsirttd. 22 

Besides the reorganization of th• courses, Schecht•r · s main 

c Bntr i bution to the Seminary were the scholars whom h• •noaoed as 

members of the faculty . Men such as Louis Ginzb•ro, Ale><ander 

Marx, Israel Friedlaendttr, t srattl Davidson, and Mord•cai Kaplan 

caused JTS to become a prominttnt cent•r for Jewish studitts. 23 

HUC; THE REVISED CURRICULUM 

Although Kohler, too, dewir•d to chano• th• HtJC prooram to a 

graduate school, this was not to happen during the course of hi• 

tenurtt. He maintained the structure of th• Preparatory 

Department':-foi1 owttd by th• Coll•oiattt Ottpartmttnt. He was abl•, 

however, to add a y•ar of graduat• studitts followino thtt four 

JTS R•piater, 1913-1914, 15- 17. 

33 Sch•chtttr clearly moved th• •~inary in a more scholarl y 
dir•ction. Y•t, it i• int•r••tino to not• that h• did not 
institut• a th••i• requir•m•nt ~at JTS in spit• of the fact that 

) he must c•rtainly h•v• bettn awar• of HUC ' s r•quir...nt. 
Unfortunat•ly, w• do not know hi• reasons for choosing not ~o 
includ• • th•sis •• part of th• rabbinical proor••· Th• t 

requir•m•nt of a th••i• at HUC has contintittd to distinouis'h"" th• 
curricula of th• two ••minari•• to th• pr•sent day. 

89 



years of Colleo i at• studies so th~t for one y•ar students could 

enoao• in an intensive course of rabbinical preparation. 

The followino curriculum, listed in HUC ' s 1908-09 course 

the Kohler administrations 

Preparatory& 
0 Grade 
1. H•brew Grammar 
2. Bibles (a) Genesi!S and Exodus 

( b) Joshua and Judoe9 
(c) Psalms 

3 . Pirke A bot 
4 . Prayerbook 
5. C•techism 

C Grade 
1. Hebrew Grammar 
2. Bibles ( a) Deuteronomy and Number!S 

(b) Samuel and Kings 
3. Mi, hna: Berachot and Bikkurim 
4. Pra~erbook 
5 . Biblical History 
6. Catechism 

B Grade 
1 . Hebrew Grammar 
2 . Bibles 

( b) 
( c) 

(a) Leviticus and Commentaries 
Ruth, Esther, Chronicles, Ezra and Neh ... iah 
Psalms and Proverb!S 

3. Mishnas Some Tractate in Seder "o•d 
4. Aramaic Gc.A!Mlar 
5. Biblical History 
b. Prayerbook 
7. Catechis• 

A Grade 
1. Aramaic Grammar and the Book of Daniel 
2. Bibles ( a) Poeti c portions of the Pentateuch with 

Taroum and Co....ntaries 
(b) Psalms and Proverb• 

3. Midrash Abot di Rabbi Nathan ' 
4. Mishnas Sanhedrin and Makkot 
5. Introduction to Jewish Philosophy 
6. Jewish History 
7. Cat.chiam 
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First 
1. Bibl•1 (a) Genesis with Taroum and Commentaries 

(b) Amos, Jonah and selections from Ho••a, l•aiah and 
Jeremiah 

2. Midrash, Rabbah to Genesis and Canticle• 
3. Mishna Babba Kamma 
4. Jewish Philosophy 
5. Jewish History 
b. History of Judaism 

Second 
1. Bible: Ca) Ho5ea, Micah and Isaiah 

(b) E~odus and Commentari•s 
2. Introquction to the Talmud, Halakic and Agadic r•adings 

from Berakot and Sanhedrin 
3. Midrash Kohelet and Shir ha-shirim 
4. J•wish Philosophy 
5. Jewish History 
6. Apocrypha 

Third 
J. Bibl•: (a) Jeremiah, Deuteronomy, Isaiah, Lamentations 

(b) Numbers with Commentari•s 
2 . Talmuds Pesahim, Taanit and Shabbat 
3. Midrasht Ekah and Leviticus Rabbah 
4. Apoc~lyptic Literature 
5. Jewis philosophy 
6 . homiletics 
7. Jewish History 

Fourth 
1. Bibles ( a) Ezekeal and Pentateuch 

( b) Selections from Ibn Ezra, Rashbam and Ralbag to 
E>eodus 

2. Talmud Hullin and Codes 
3. Midrash and Homi~etics 
4. Syst•matic ~logy 
5. Jewish Philosophy 
b. J•wi•h Hi•tory 
7. Ethic• and Pedaoogics 
8. Elocution 

Senior 

... 1. Bibl• Exeoesis, Job and Kohel•t 
Homiletics and Midrash 2. 

./ 3. 

4. 
5. 
6. 

Talmuds Kiddushin, Gittin, Yebamot and Cod• Eb•n 
ha-Ez•r 

Jewish Philosophy 
Practical Theology and Liturgy 
Jttwish History 
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7. Ethics and Pedagogics 
8. Elocution24 

Kohler ' s primary goal for the Preparatory Department was to 

provide the students with fundamental study tools such as Hebrew 

grammar, basic biblical tex t and history. He added courses in 

prayer book, catechism, and midrash which were not pres•nt in the 

Wise curriculum. Whereas Wise had introduced Talmud into th• 

Preparatory Department, Kohler prepared students in Mishna only, 

saving Ta lmud for the collegiate Department. 

His goal was for the student entering the Coll•oiat• 

Oep•rtment " to read the unpunctuated text of the Pentateuch with 

the commentaries as well as easy portions of the Mishna ••• (and) a 

general knowledge of the contents of Rabbinical literatur• and 

history, of
1
the prayerbook and of the Psalms and of the doctr i nes 

and ceremonies of Judaism. " 20 In order to fulfill this last 

goal, Kohler created and taught a "Catechism" class. R•quired i n 

each year of the Prepara tory program, the course included 

instruction in the Decalogue, System of Belief and of Duty , God, 

Man, and Israel, and Kohler ' s Guide to Instruction in Jyd1iam. 

" Kohler wa• not modist about th• fact that h• had a cl•ar-cut 

answ•r to th• qu•stion of "what should a rabbi know" and h• 

creat•d this cours• for the purpos• of "indoctrinating" th• 

students in accordance with his own b•li•fs. 

In th• introduction to •&ch y•ar · s cours• catalogue, Kohler 

J 

24 

•• I bid • , 1906, 11.. 
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print•d a copy of h i s e xplanatory statement for each of the major 

c ours•s in the curriculum. In addition to having add•d a 

Catechism course to Wi•• ' s curriculum, Kohl•r also add•d cour••• 

in apocryphal, apocalyptic, and Hellenistic lit•ratur•, 

s ystematic theology , practical theology , ethics, p•dagog i cs, and 

applied sociology. Apocry phal and H•llenistic lit•ratur• w•r• 

i nclud•d for the purpose of teaching ci v il izational influ•nces on 

the development of Judaiam , for clearer und•rstanding of th• 

development of Talmud and the New Teatament, and to impress th• 

students with the universal nature of Judaism. 

Kohler developed the systematic theology cour•• in ord•r to 

d•monstrate the method by wh i ch rabbinic authoriti•s translat•d 

biblical law into a system compatible with their own tim• and 
t 

environ1 .. ent , hoping to train the students to c:ontinu• to 

participate i n the development of Judaism, as had the rabbi• of 

old. Practical theology dealt wi th the origin and dev•lopment of 

th• ancient J•w i•h ritual• and ceremonies as a means of 

understanding the evoluti on of Reform Judaism. Jewish ethics was 

dev•lop•d to teach the student how to preaent Judaism to children 

and to provide th• student with skill• for managing a r•ligi ou• 

school • 

In his introduction to th• c6ur•• catalogue , Kohl•r not only 

d•scribed th• motives behind his new course offerings, h• also, 
r ' 

:a• Ibid., 19. 
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eMplained his reasoning and approach to certain of the prev iou5 ly 

establi•h•d cours es . He began with a l•ngthy d•f•n•• of th@ 

i nclusi on of b i bl i ca l cri ticism in the Biblical eM•oesi• course . 

He believed that a credibl• course in Bibl i cal •x•gesi• shou l d 

i nclude the entire spectrum of interpr•tation , from th• most 

ancien t t o the most modern. He argued that the inclusion of 

" higher" tex tual criticism was not revolut i on.ary and was, in 

fact, known to the medieva l commenta t ors. 

Talmud was taught, not •• a legall y binding document, but a• 

a body of l iterature representative of one of th• phases in the 

evolution o f Judaism . He structured Talmud study sequ•ntiall y 

beoinning wi th courses i n Mi shna onl y . Gemara was not introduced 

unti ~ the second year o f the Colleg i ate program. Halakhic 

li terature was in t r oduced in the fourth year . Aggadic literature 

was taught f rom a theological and homiletical perspective. 

Midrash study was expanded and becam• a central part of the 

c urriculum. 

Kohler also inc l ud•d a defens• of hi• inclusi on of m•dieva l 

that their ideas had b•en supplant•d by modern philosophers. He 

• xplain•d that such thinkers•• Saadya Gaon, Ibn Gabirol, 

Ma i monid•s, Cr••cas, and Albo W4tr• "instrum•ntal i n shaping the 

, Jewish mind, and form an important t••timony to th• powers of 
..... 

) r•juvenat i on and assimilation of Judaism ••• • " 2 7 Kohlctr 

2'7 Ibid . , l~ . 



te>etual study. In part this was an ideolooical decision. and in 

part practical, since students were g.nerally not able to master 

the difficult language of the original te>ets. 

Kohler ' s oroanlzation of history cla•••• successively 

cover i ng Biblical times to th• present was meant to i mpress the 

stud.mt " with the grandeur of the mission of th• J•w •• th• 

world ' s martyr-priest, whereas the n•w era • • • points to the 

ultimate realization of the prophetic hopes for the Wanderino 

Jew. " :z• He used every avenue open to him to pres•nt a cohesiv•, 

integr ated portrait of the doctrines of Reform Judaism . 

Homiletics, like ethics, was presented in such a way as to 

distinguish it from Christian homiletics by focusinQ on Jewish 

sou,r ces. 

Kohler also eliminated classes which had been offer•d during 

the Wise administration such as the cognate languages. The 

deletion of these cours•s suggests that Kohler placed l••• 

emphasis on producing research scholars than had Wi••· Gotthard 

Deutsch, the president prior to Kohler, had added mod•rn Hebr•w . ._ 

literature to the curri culum, which Kohl•r pro~ptly eliminat•d, 

in accordanc• with hi• belief that the Jews constitut•d a 

religious body as opposed to a p•opl• and that the literature of 

American Jews . should be English literature. In l i ne with this 

reasoning, Kohler was, of cou~se, fanaticall y opposed to any 

course otf•rings that could b• used to instill Zioni•~I a~d, in 
... 

f act, later in his presidency a serious d~sput• arose b•tw~•n 

:z• Ibid., l~-10. 
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himself and som• of th• faculty and students over this issu•. 

Kohl•r ' s curricular rev isions refl•ct th• fact of incr•a••d 

contact b•tw••n Jews and Christians and the valu• of •ach group 

le.arning from the other. Kohl•r did not try to "prot•ct" his 

students from th• dangers of Christian thought, but rath•r 

desired to expose them to it in preparation for their task as 

J•wish repr•sentatives in the larger community . Kohl•r lat•r 

sugoest•d including courses i n "Church History as i t Affected the 

Destinies of the Whole Western Civilization" and "Relations 

Between Judaism and Christianity in the Past and at the pr•••nt 

Time. 02• 

All in all, the new curriculum reflected Kohl•r ' • philosophy 

pf Judaism and convict~on of w~at a rabbi should know. D•parting 

from Wise ' s ideal of training American rabbis-scholars, Kohl•r 

sought to train Reform Jewish leaders who would carry on the task 

of interpreting Judaism in light of present circumstances. His 

approach was mor• doctrinal and practical. Kohler broadened the 

professional skills department while main~aining a strong 

academic program and encouraging thw-ae-velopment of J•wish 

scholars. Sev•ral of the classes which h• initiat•d are still 

includ•d in the Hebrew Union College curriculum. 

CONCLUSION, 

Schecht•r and Kohl•r both d•veloped curricula heavy in teKt 

studies. At th• · ••m• time, each added to th• professional 

Kohler, Jubilee Volume, 7b. 
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his addr••• and in the creation of cour••• for balancinQ academic 

training with •piritual and prof .. sional traininQ. Both were 

particularly cognizant of th• difficulty of providinQ spiritual 

training, particularly in an •nvironm•nt dominated by mod•rn 

rational thought . Both also stat•d an eKplicit de•ir• for 

infusing the program with religiosity. Although Kohler did not 

desire the degree of ritual obs•rvance that Schechter did, he did 

see such rituals as mandatory att~ndance at daily ••rvic•• as 

part of the rabbinical training process. Each leader mad• it a 

top pri ority to i mprove acad•mic standards during his 

administration, by add ing requirements and by incr•••ing th• 

number of h ;urs spent so l ely enrolled in the rabbinical program. 

Beyond the many similarities there were differences. Each 

had a dist i nct notion of what a rabbi should be. Schechter 

trained rabbis to uphold and teach Jewish tradition. Ultimately, 

he was a Conservative Jew, and he trained rabbis to conserve 

Jewish tradition and practic• in the contemporary conteKt. 

Schechter turned JTS into a scholarly inatitution by d•v•loping a 

graduate rabbinical program and by bringing distinguished 

scholars onto th• faculty. teohl•r, on the other hand, trained 

Reform leaders to continue the age-old process of reforming 

·~udaism. Each leader creat.-d a curriCJ.Jlum which would provide 
.) 

his students with the best and MC>St proper tools for thtt task . 

Solcmon Schechter re•ained presid•nt _of the Seminary until 

his d•ath in 191~. His direction of that institution .,... to have 

. , 
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laro•ly committed to Schechter · s view of what a rabbi should 

of 78. Perhaps hi• most lasting contribution would be th• fact 

that he had placed HUC on a path toward b•coming a greduat• 

institution. HUC would also continu• to excel in its 

prof•ssional cours• offerinos and its emphasis on homiletical 

Midrash . Many other areas of th• curriculum would chano• as new 

presidents infused their own vision into the prooram end as tim•s 

chano•d. P•rhaps most importantly, both Schechter and Kohl•r 

walked into troubled institutions and turn•d them into stable, 

highly respected institutions for th• trainino of rabbis. 
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Chapt•r IV 

Wh•t Am•rican Judaism Should B•a Curricular D•v•lopm•nts 

B•twe•n 191~ and 1948 

Th•r• are various approach•• to d•t•rminino ••minary cour•• 

d•cid• what Am•rican J•wa ou9ht to know and do, and to train 

rabbis t o l••d th• c ommunity in tha t dir•ction. Both approach•• 

w•r• employ•d by th• l•aders o1 curricular d•v• lopment at HUC and 

at JTS. Since JTS was particularl y concern•d with the 

hav• favored th• second approach. Althouoh there wer• 

traditional J•w• who desired trad i tional Jewish leaders, many 

more J ews were drifting away from traditional practice, and the 

Con••rvative mov•ment realiz•d the necessity for training rabbis 

who, by their learning and de•d•, would rek i ndle a pa••ion for 

traditional knowledo• and promote ob•ervanc• within th• 

co!Mlunity. The l••d•r• at HUC oft.n had • stronger t.nd.ncy to 

••c•rtain th• n••d• of the community, and then endeavor to train 

their rabbis to m••t those nettds. 

, At this point, th•r• i• a fundamental chano• in th• nature 

oft~• curriculum sourc• material. In ••ch institution through 
I .. 

fore• behind the curriculuM. Th• curriculum was an •~pression of 
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hia vision of what a rabbi should know. Each founder determined 

tha i nitial curriculum, and each succeeding president revised the 

curriculum in accordance with th• d•v•lopino n••d• of th• 

community and with his own p•rsonal Jewish b•liefs. Both 

Sch•chter and Kohl•r had specific id•••· The JTS curriculum was 

the Schechter curriculum, and the HUC curriculum was the Kohler 

curriculum. Relatively minor curricular revision• wer• mad• 

throuohout their presidencies. With th• installation of Cyrus 

Adler as president of JTS, Schecht•r · s primary curriculum was 

maintained. Yet, a number of amall but sionificant revisions 

occurred over the years, and it is unclear who initiat•d th•m. 

For thi& reason, we will no longer sp•ak in ter~• of Adl•r ' s 

curriculum, but rather in terms of chan9es which took place in 

the JTS ~urriculum throughout the Adler administration. Althouoh 
t 

to a certain eMtent both men exercised influence o ver the 

curricula of th•ir schools by virtue of the faculty appointm•nts 

they made, the ongoino process of curricular r•form f•ll 

increasingly into th• hands of faculty committees. 

Another modification was th• gradual movement away from a 

completely fixed program of required courses toward a program 

combining requirement• and electives. Thus, the cataloou•• 

expand•d their listings, &nd it is no longer possible to know 

precisely in which cour••• a studttnt enrolled while in school, 

and no longer possibl• to conduct ••· exact a co•parison betw .. n 

• th• curricula of th• two schools. On the ~ther hand, much can ~. 

learned about th• direction of th• acad••ic progra• fro• the 
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open•d in New York City --The Jewish Insti.tut• of Relioion. Th• 

JIR, und•r th• direction of St•ph•n S . Wi••• wished to off•r a 

prooram of rabbinical studi•s which could not b• obtain•d in 

•ith•r of th• •xistino non-Orthodox institutions. 

pr•sid•nt of JTS. The curricular d•v•lopm•nts which took plac• 

und•r his administration will b• discuss•d i n the followino 

chapter. 

CYRUS ADLER 

Cyrus Adl•r was th• first pr•sident of JTS born in America . 
t 

He was born in Van'1Suren, Arkansas in 1863. When his fath~r di•d 

four years later, Adler ' ~ moth•r, Sarah, moved the family to 

Philad•lphi• so they cou l d live in clos• proximity to her 

brother, Hayer Sulzberoer . A l••d•r in the Philad•lphia ••cular 

and J•wis~ communities, Sulzberg•r had a strono positive 

influ•nc• on his nephew, ho .4s an adult would take a l••d•rship 

position in th• creation and development of several important 

S•phardic conor•oation. 

Adl~r b•oan his formal •ducation in • day schOol sponsored 
) 

by Mikveh Israel, but soon transferred to _a local public school. 

Throuohout his public school years h• pursued Hebr..,. study with a 
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privat• tutor and continued his traditional Jewish education 

during the summers . He entered high s dhool at aoe eleven. 

Durino th••• years, h• studied Judaism with Sabata Morais, Marcus 

In 1883, at the ao• of siMteen, 

Adler oraduated from the University of Penn•ylvania and enrolled 

•• a oraduate student at Johns Hopkins University in Baltimore. 

Aft•r rec•ivino his doctorate of philosophy in Semitics at the 

age of twenty-four , he tauoht in the Semitics department at Johns 

Hopkins. Adler was both a fine teacher and an excellent 

administrator. He was involved in the establishment of several 

Jewish institutions including the Jewi s h Publication Society. the 

American Jewish Histor ical Society, the American Jewish 

Committee, and, of course, the Jewish Theological Seminary. 

Adler began teaching at the S~minary in 1887. Oesirino that 

the s tudents be : amiliar with recent trends i n scholarship, he 

tauoht biblical archeology once a week for several years. From 

1902 to 1905 , he was president of the Seminary ' s Board of 

Trustees. When Solomon Schechter died in 191~, Adler was first 

designated acting president and, in 1924, officially named 

president of the i nstitution. Althouoh chano•• in the curriculum 

o ccurred gradually in the twenty-five year period of Adler ' s 

presidency, no radical revision took place. As chief 

administrator, Adler maintained the institution in accordance 

with Schechter ·• established prooram. Like Schechter, Adler was 

a traditional Jew. In ~tatino his positioA on what a rabbi 

should be, he saids 
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It is our duty and our wish to con5erv• traditional Judaism 
in his land, but we are not satisfied mer•ly to conserve. 
W• wish also to promot•, to further th• cause of traditional 
Judaism, in other words, to be at once coo5ervative, 
animated and alive . ~ 

But in the runninQ of the seminary, Adler was not an imated. 

although he carried on that which Sch•chter had already beoun, he 

did not go forward with any of the potentialitiee which Schechter 

institution with a high deoree of interaction between th• 

Seminary and the Jewish community, under Adler the Seminary had a 

tendency to separate its•lf from th• community, a• the professors 

buried themael v•• more deeply in their own atudy and reaearch and 

the community drifted further away from traditi~l ob•ervance. 

Unlike Schechter, Adler was not a Zionist. Also, unlike 

Schechter, Adler was not a charismatic personality who attracted 

c rea tive thinkers to the Seminary. Although an advoc ate o1 

academic freedom, he was cautious in his selection of new 

faculty, and tried to hire only thoae who supported the dominant 

thought trends in the Seminary. He followed thi• path even when 

it meant leavino profeasional chairs unoccupied.~ Adler did hire 

a f•w faculty members, and he did speak out on behalf of the 

Seminary, but for th• meet part, he became consumed with other 

~ Herbert Parzen, Archit1cta of Conawrv•tivw Jydaism (New 
York, 19b4), 99. 

2 Ibid., 9o-99. See also Herbert ~oaenblum, Conaerv•tive 
Jydaiam1 A Contemoorary History (New York, 1983), 2~-~0. 

Ibid . , 9b. 
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activities and consequently was unable to devote su1f icient time 

to th• d•v•lopment of the rabbinical prooram. He was truly an 

admini•trator rather than an innovator.• 

It is not that Cyrus Adler merely maintain•d Sch•cht•r · s 

innovation. Rather, he continued along thi• steady path becau•• 

h• aoreed with moat of Schecht•r · s objectives. He stateda 

The Seminary is an i nstitut ion of J •wi•h learnino d••ioned 
for the purpose of creating an educated Jewish Rabbinate in 
the United States. It aim• to c arry the student back to the 
sources o f Jewish law, history, liturgy, philosophy, 
theology and pract i ce, believing that men so ground•d in the 
knowledge and essentials of th• great historic structure 
which we call Judaism will pr•ach it and practice it.• 

This was an objective shared b y Schechter and Adler. 

semi- centennial address to the Seminary , Adler maintained that 

the specific obj ectives of the rabbinical program wer• presently 

the ~ame as those which were stated in th• Seminary ' • 1886 

Charter, and that he would continue to uphold the original 

objective to perpetuat• "the t•nets of th• Jewish religion, the 

cultivation of Hebrew literature, the pursuit of biblical and 

archeological research, th• advanc•m•nt of Jewish echolarship, 

(and] th• ••tablishment of a library ••• f or th• •ducation and 

training of Jewish Rabbis and teacher•. "• Adler modwstly 

Herbert Rosenblum, Con•ervative Judaism (New ~ork, 1983>, 
2~. 

• Cyrus Adler, '' The Standpoint of the Seminary,~ Lectur••· 
Selected Paper•. Addr••••• ( Philadelphia, 1qJJ), 262-3. 

• Adler, ''Semi-C•nt•nnial Addr••••" in Cyru• Adler, ed •• 
Th• Jewish Thtoloaical Seminary of Americ1 Semi-Ceotenoi1l Volume 
(New Vork, 1939), 7. 
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suogested that although he felt less equipped than Morais and 

Schechter to lead th• Seminary, he brought to the pr••id•ncy an 
•' 

JTS CURRICULUM> 

Adler, in h is concern for upholdino th• traditional 

character of th• S•minary, hired new faculty in a highly 

••lective manner. New faculty appointe•s such as Louis 

Finkelstein helped to unbalance th• equilibrium which had b••n 

obtained by Schechter between Bible and Talmud as th• number of 

lecture cour9es r •mained the 5am• for both Bible and Talmud, the 

program called for seventeen hours of Bible, but tw•nty- five 

hours of Talmud. Courses were added in modern Hebrew literature 

and advanced Hebr•w composition . In general, th• curriculum was 

heavily teMt-oriented, though the Seminary now offered c ourses in 

public sp•akino, •locution and Jewish communal ~tudi•s. Oddly, 

there were no courses offered in pedagooy. There were now three 

cour••• offered i n th• Hazanut Departments cantillation, 

"Traditional Melodies," and " Nusth H1-tefill1h." 7 Also, students 

were divided into sections A,B,C, and D, according to their level 

of eMp•rtise with th• teMt. Thia tracking s ystem ~nabled th• 

S•minary to mak• demands wh ich c orr•sponded to the •tudents ' 

abilities • 

.., JTS Rtai•t•r; 1920-21, 11 -1~. 
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In 1920-21, the division into Junior and S•nior d•partments 

wa• aboli•h•d and a seven year curriculum was instituted. 

Although no explanation was offer•d in the ca~aloQu•, it is 

likely to assum• • connection with th• war and the need to 

prov id• military chaplains. Lack of fundinQ may have al•o caus•d 

the S•minary to consolidate its proQram. In 192~-2b, a summer 

Bible reading plan was introduced in which stud•nts were expected 

to read certain portions of the Bible during the summer for which 

Beginning in 1928-29, the summer reading program was •xpanded to 

include required assignments in Bibi• and Talmud . Thi• wa • a way 
~ 

of dealing with th• probl•m of too much material to teach and too 

little time in which to teach it. 

M•mbers of the faculty became incr•asingly involv•d in the 

proc~ss of curricular reform . ln JTS " semi-centennial volume, 

Prof••sor lsra•l Davidson explained the changes which took placei 

On June 9, 1933, the Faculty recommended that th• 
c urriculum of the Seminary be changed, so as to concentrate 
on the lectures in the first two years and to enable th• 
student• to take specialized courses during the third and 
fourth years. It also recommended that the cour•• in Codes 
be conducted as a Seminar, the students to be divided into 
groups and each group to undertake the study of a special 
portion of the Code on which they should report. In the 
third and fourth years students were required to select at 
least one Seminar chosen trom among the following subjects: 
Bible, History and Literature, Talmud, Liturgy anrl Mediaeval 
Poetry, Modern H•brew Literature, Codes, History of 
Religion, Theology • 

• Ibid., 192~-2b, 10-11. 
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A course in School Administration and general Jewish 
educ•tion had been arranged for neMt Y••r and in the 
following year a similar course in Jewish Social Work. Both 
these,~courses were 1 imi ted to third and fourth year 
students.• 

The proposed change by the faculty seemed to sugg••t th•ir 

concern that students obtain both depth and br••dth of study. 

The first two years would be geared toward a survey of Jewish 

language, history, and literature, in which th• student would be 

asked to take notes, prepare readings, and absorb •• much general 

subject material as possible. Having been properly introduced to 

the various areas of study, the student would then find himself 

in a better position to participate in seminar courses and to 

choose an area of study to eKplore in greater depth. In addition 

to these reasons, the Seminary was also aware of growing 

competition i n the field of Jewish scholarship. Seminars were 

considered a respectable form of a c ademic instruction, and it was 

hoped that a greater number of student• would be attracted to 

this more fle~i ble program which enabled them to make some 

choices in their course of studies . ~0 

Beginning with th• year 1933-4, the curriculum of the 
Seminary will be arranged so as to concentrate on the 
,...quired subjects, and particularly lectur•s, in the first 
two ye~rs. The last two years will be devoted by the ,, 

Adl•r, Semi-Centennial Addr•••• 84~ 

1 0 Int•rview with Mrs. Marjorie Wyler, Director of Radio 
and Television for JTS, February 24, 1989. 
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stud•nt largely to th• subj•cts of his major inter•st, and 
also to training i n practical •ducational and communal work 
of th• Rabbinate . ~~ 

,, 
Th• curriculum which followed listed th• require~ t•~t cour••~, 

follow"9d.,_by a list of l•cture cour9••· a liat of seminar• from 

which th• student was required to select at l•ast on•, and a list 

o1 required courses in pr•ctical rabbinic•. Th• curriculum 

remained in this form, with just a few am•ndments along the way, 

to the end of the Adl•r administration. 

TEXTS 

Bi bl• 
Talmud 
M•diaeval H•brew Literatur• 
Cod•s 
Hebrew Language 
Midrash 
Philosophy 

Th• curr iculum in 1941 

In addition to their class work, students of Classes A and B 
wi ll b• required to read pri v a t el y 30 folios and studen ts o f 
Class C 1 5 folios of Talmud. 

LECTURE COURSES 

Talmud Lecturesa 
Introduction to the Halakah 
History of the Halakah 
Outlin•• of Rabbinical Jurisprud•nce 
Religious C•remonies and Institutions 

Lit•ratur•• 
H•ll•nistic Literature 
Tannaitic Literature 
Midrashic Literature 
History 
Liturgy 
Theology 
Homiletics 

JTS Rwgiatwr, 1933-34, 9. 
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SEMINARS 

Student• o1 th• third and fourth y•ars must select, in 
addition to the requir~d text and lecture courses, at least 
on• of the followino seminarsa 
Bible 
Bible V•rsions 
Talmud 
History and Literature 
Liturgy and Mediaeval Hebrew Literature 
Modern Hebrew Literature 
Codes 
History of Religion 
Theology 

In addit i on to the work done during the academic term, 
students will be expected to do private readino in Bible and 
Talmud during the Summer v acation according to the following 
plan a 
(Bible and Talmud reading schedule listed] 

PRACTICAL COURSES IN THE MINISTRY 

The following cours•s dealing with the practical work of the 
Rabbi are required of all students1 
Education 
Hazanut 
Practical Theology 
Public Speak~ng~2 

archeology and Biblical history. When the Bible 

lectures went dropped, the course " Bible Versions" was listed 

among the seminar choices. A practical cour•• called "Social 

S1trvice" was dropped in 193b-37, and "Practical Theology" wa• 

the seven year period from 1933 to 1940. 

Ibid., 1939-40, 9-12. 
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JULIAN MORGENSTERN 

Juli•n Morgenstern, who becam• pr•sid•nt of HUC in 1922, 
~ 

seven ye•r• after Adl•r became •cting president qf JTS, w•• also 

born in America. Morgenstern was born in St. Francisvill•, 

Illinois in 1881. He •ttend•d the Univer~ity of Cincinnati, 

graduating in 1901, and WQS ordained by H•br•w Union College in 

1902. He attended the University of Heidelberg, receiving hi• 

doctorate in 1904. In 1905, his dissertation, Doctrine of Sin in 

the Btbylonian Reliaion, was published. Morgenstern t•ught Bible 

and Semitic langu•ges at HUC for fifteen years befor• becoming 

would affect the direction the curriculum would take under his 

leadership. 

Morgenstern was not the first choice to replace Kaufmann 

Kohler as president of HUC, but he wanted the job badly and even 

made acting pre•ident, and in October, 1922, he w•s officially 

named president of the institution. Unlike his predecessor, 

Morgenstern was not so concerned with indoctr inating his students 

with a complete understanding and acceptance of their mission as 

Reform rabbis. R•ther, hi• interest ~•• in creating leader9 of 

an em•~ging American Judai•m. He described hi• conceptior of 

American Judaism •• followsr 

In American Judaism, Judaism is the basis. It turnish•• the 
principles of belief and faith, of life •nd practice . 
America merely describe ..._th• application of th••• 

~ 

1~ Meyer, At One Hundrwd ( YJrers, 87-88. 
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principl••I it is the life setting in which this jewel is 
•mb•dd•d •... Th••• eternal ethical and spiritual principles 
American Judaism shares with Judaism in the abstract and 
with every particular, national form of Juqaism.~• 

He viewed Amer i can Judaism a• the most recent and important 

development in the history of the Jewish people. As a recent 

phenomenon, American Jews had special needs and concerns which 

its leaders and institutions must address. He believ•d that, 

from th• star t, HUC had been built to meet these needs. 

Its (Hebrew Union College] first, practical task was th• 
preparation of rabbis . Its fundamental, concrete work and 
that of its parent organization, was and is the propagation 
of American Judaism through the developm•nt and spr••d of 
Jewieh education in America ..• not merely in the narrow 
sense of reliOious school ••• but in the larger and tru•r 
sense of the careful investigation of every realm of Jewish 
thouoht and life, the wide dissemination of the reaultant 
information, and its application to the problem• of J•wi•h 
life in America.~ 0 

As American Judaism proceeded to take shape, so too would the HUC 

curriculum continue to develop in accordance with the desires and 

interests of American Jews. One of the first tasks Morgenstern 

undertook was to continue to move HUC further toward it9 goal of 

becoming a post-graduate instituti on. He introduced mornino 

classes to be attended by coll•o• graduate rabbinical candidates, 

as well as by those rabbinical students currently attendino the 

University of Cincinnati, who were able to accommodate th•ir 

schedules. More profes~ors were hired a~d cour••• w•r• Add•d. . .. 

~· Julian Mon;iensterh, " Th• Hebrew Union Col l•o•, '' UAHCP 
(Cincinnati, 1925 ), X, 9274. 

~• Ibid. { 9275. 
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HUC CURRlCULUMs 1921-1947 

Lik• JTS, HUC offered cour••s in the ar••s of Bible , 

m•dieval comm.-Otari••• Talmud, lituroy, th•ology, philosophy, 

history, midrash, homiletics, Jewi•h social studie•, •nd public 

speaking. In •ddition to th•s• departments, HUC li•t•d 

dep•rtments of Hebrew and coon•t• lanou•o•s, Jewi•h •ducation, 

p•stor•l psychi•try , ethics, •nd Jewish art. 

The most noticeable diff•renc• in the rev ised curriculum is 

the addition of elective cours•s. Until 1923, the c•taloou• 

listed precisel y the courses required for ordination. For th• 

first time, the 1923- 24 c•taloou• l i sted •11 of the Coll•giate 

courses by department, with asterisks n•~t to each required 

~ourse. To be sure, the major i t y of courses were requir•d, but 

eac h department offered two or three electives. Many of the 

departmen t~ added an elective seminar. As at J TS, th• mor• 

flexi b le curriculum was est•blished in hop• of attracting mor• 

students to the school. So, for example, th• Sible department 

offered a s~minar entitled "A Critical Study of th• Book of 

Psalms, '' the Talmud departm•nt offered a seminar •ntitled ''A 

Criti cal study of th• Mishna and Tosefta and the Babylonian and 

Palestinian Gemara of Tr•ctate T•anit," and th• history 

department offered a seminar entitled "Study of some of the 

sourc•• of ~•wi•h history." Th• addition of so many cour••• 

empha•izino critical study reflects Morgenstern ' • own •chclarly 

interest as well •• that of the faculty he ••l•cted. Critical 

Biblical study, his · area of experti•e, "became• central pillar 

112 
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of rabbinic education." 1
• 

HUC added courses in Hebrew conversation, Reform Judaism, 

Jewish tl'(:<Adi tion • and a course called "Th• Con tac ts of th• Rabbi 

with th• Modern Social Fie ld." The Preparatory courses remained 

laroel y the same, eMcept that Kohler's catechism cl••• was 

modified and eventually abandoned1 all " prayerbook" cl••••• were 

henceforth called "liturgy;" and the Hebrew courses were e><panded 

to include Biblical translation, modern Hebrew, sioht reading, 

and conversation in addition to the pre-e><isting Hebrew grammar 

requirement. 

Most of the curricular changes which occurred during the 

Morgenstern administration came as a result of those faculty 

appointments which Morgenstern made. Israel Bettan, appointed by 

Morgenstern in 1922, taught all of the courses in Midrash and 

homiletics . He emphasized the practical aspects of Midrash over 

and above their scholarly aspects. 17 He tauoht that Midrash 

could be drawn upon as a source for the contemporary sermon. 

The same year, Morgenstern appointed Abraham Cronbach to 

direct the field of Jewish social studies, an area based on 

Reform Judaism · • commitment to social Justice. The 1940-41 

catalogue described Cronbach ' • course in "Jewish Social Studies" 

as follows• 

General survey of th• field of social endeavor with special 
reference to the services rendered in this domain by th• 
American Rabbi. The Course will consider the scope of 

.... Meyer, At One Hundred Ye1r•, 89. · 
. 

M•y•r, At On• Hundred Y••r•, 91-92. 
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Jewis~ soci•l ende•vor in Americ• •nd current trends in such 
fields •• tho•• of social welfare, child welf•r•, refuo•• 
aid, public •••istance, in•titutions for defectives, 
dependents, and delinquents, tr•n•i•ncy, foreign 
benevolences, social hygiene, soci•l security , •nd •ocial 
approac~ to health, housino, recreation, and vocation•l 
fulfillment, indu•trial relations, civil liberties, communal 
oroanization (including public relation•, fund rai•ino, and 
antidefamat i on) and the religiou• approach to problem• of 
social amelioration (including tho•• of m•rital •dju•tment 
and institutional chaplainc y) . (SiM of the lectures will 
deal with mental hygiene and be deli vered by Or. Louis A. 
Lurie.)~• 

Although it is diff i cult to im•g i n• that Cronbach m•n•g•d to 

c o ver each o f the subtopics suff i ciently in the course of a 

semester, the description indicates a recogn i t i on of the 

b r oadened scope o f rabbinical duties. The rabbi was increa•ingl y 

e Mpected to be both a leader of social acti v ism •mono 

c ongregants, stirring them to take an interest in the needs of 

the larger community , and a pastor ministering t o t he needs of 

families, c hildren , handicapped, prisoners, and the mentall y i ll. 

In order to serve i n these capacities, he had to be sufficientl y 

trained in the field of social service. In addition to this 

general surve y , the catalogue listed a more intensive study "of a 

few selected d i v i sions of the field of social welf•re, " a field 

study cour•• in which students were to work in • local •ocial 

Jewish social 1de•l• •• voiced in th• Bible, Talmud B•bli, 
Talmud Yeru•halmi, th• Midrash, the Tosefta, Maimonides, the 
Shylhto · eryk, the Sefer Ha•idim, the Mt ' il Zedakah, •nd 
other Hebrew sources.~• 

HUC C1t1logue, 1940-41, ~6-,7. 

Ibid., ,7. 
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Students le•rned that social action is dee ply rooted in Jewi9h 

tradition. Wh•r•a• JTS also o ffer•d a coursa. in Jewish communal 

studies, there i s no indication that any connection was made 

between t he modern and ancient institutions. 

In 1924, Abraham z. ldelsohn joined the facu lty and 

introduced the subject of Jewish music to the curriculum. Th••• 

courses included an "Introduc tion to Jewish Liturgical Music, " 

and "How to Arrange a J•wish Musical Service• Includino Study 

and Critical Bibliooraphy of Existing Musical Services." 

Other sionificant faculty appointment• included Jacob Hann 

in Jewish history, Samuel S. Cohan in theolooy. Sheldon Bl•nk in 

Hebrew and later in Bible also, J•cob R. Marcus in Jewish 

history, •nd Nelson Glueck in Hebrew lanouaoe and Bible. Bett•n, 

Cronbach, Blank, Marcus, and Glueck were all graduates of the 

College. In that sense , they brought with them a measure of 

continuity to the program, but they also helped expand and chanoe 

it with their own creative t•lents and scholarsh ip . Moroenstern 

influenced the development of the curriculum indirectly throuoh 

his choice of facul ty . In the proce9s he also raised the level 

of intellectual scholarship at HUC with these appointments. 

Later, Morgenstern made more appointments, thi~ time out of 

th• necessity of saving lives of Jewish scholars who sought 

refuge from the Nazi reign of terror. Those who came tu 

Cincinnati and remained on the faculty for more than a just a 

brief time included Julius Lewy who taught Semitics, Alexander 

Guttmann who taught Talmud, Eric Werner who replaced ldelsohn in 

11:5 
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music, S•muel Atl•• who taught philosophy and Talmud, Eugen 

•' T•ubler who taught courses in Bible and H•ll!nistic literature , 

Isaiah Sonne who taught medieval Jewish history, and Fr•nz 

Apparently, ~t thi• point~ t he curriculum be came somewhat 

crowded, so, as w•• being done at JTS, HUC added • summ•r reading 

requirement call•d supplementary Hebr•w readings, in which 

students were required to read certain additional Hebrew sources 

from a list prepared by the faculty . In the 1947-48 catalogue, 

the "Supplementary Work" clause was e>cpanded •• follow•• 

In addition to the forty-four course credits, a student must 
••tisfactorily complete the following requirement•• 
1. In th• summ•r• between hi• First and S e cond , and his 
Second and Third years, he shall complete certain as•ign•d 
re•dings. 
2 . Following the completion of his Second and his Fifth 
year he shall sati•f•ctorily pass "Comprehensiv• 
E>eaminations." 
3 . In his Second, Third, Fourth, and Fifth ye•rs he shall 
tak• pr•scribed courses in Public Sp•aking. 
4. In hi• Fourth and Fifth years he shall co~pl•t• certain 
assigned Supplementary Hebrew Readings. 
~. In hi• Si>cth year he shall submit to the Faculty an 
acceptable Thesis.a& 

Such a clause indicates the belief that there is a great deal a 

rabbi needs and ought to know, the totality of which can not be 

taught within the space of fiv• or si>c academic years. Therefor•, 

summer periods had to b• utilized, and even during the school 

year th• student was required to take on e>ctra assignment• on top 

of his regular course load. The issue of too much course 

ao Meyer , At One Hyodred Y••r•, 126. 

HUC C•t1lggue, 1947-48, 11. 
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In 1q47-49, th• Coll•o• c hos• to 

d•al wi ~h the issu• i n the mann•r d•scrib•d abov e. As we shall 

see, the strategy continued to shift somewhat o v•r time, but th• 

basic problem r•mains . 

• Unti l 1948, most stud•nts began thei r studies with four 

years of preparatory courses while s i multaneousl y enrolled in the 

University of Cinc i nnat i. The 1946- 47 HUC catalogue announc•d 

for the f i rst time that in the following year, students would be 

requi red to possess an undergraduate degree before being admitted 

to the Co llege. 

prepara ti on necessary for admi ss i ons 

Appl icants for admission to the College mu•t demonstrate, 
through a searching examinati on, both oral and written, 
ab i lity to read Hebrew correctl y and fluently, a sound 
knowledge of elementary Hebrew grammar of the narrative 
porti ons of Genesis, EKodus, and Numbers, of Jewi sh 
c eremonies, and of the Essentials of Judaism, and a survey 
knowledge of Jewish history and of th• Books of the Bible. 
Sample copies of entrance •~aminations ma y be had upon 
requ•st . 22 

Although these skills had prev iously been tau~ht under the 

auspices of the Preparatory department, this catalogue no longer 

included such a li•t i ng of courses. It did, howev er, pr•••nt • 

gre at l y eKpanded graduate course selection, on account of t h• 

greatly eKpanded faculty. In addition to Aramaic , a student could 

choose to study Syriac, Akkadian, or Arabic . The number of 

theology elect.ives went from two to f i ve. One was billed•• " an 

introduction to the specif i c ta•ka of the ~abbi in the A~erican 

22 Ibid., 1946- 47, ~. 
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s cene ." Another was a semin'ar i n Hasidism. New history 

e l ectives i ncluded courses in American Jewish history , and an 

" Introduction to Historic Method and Scientific Rttsearch in the 

Field of Jewish Studies ." An elective, "Creation of Religiou• 

School Materia.ls, " was added to the list of education courses. A 

course in pa9tora l psychiatry was added. So were more music 

courses, including a "Cr-i t ical Study of Syna9ogue Music f rom 

1810- 19 40, " and a <5eminar concernim;J the "Discussion of Early 

Christian Writings in the 6th Century, with S pecial Emphasis Upon 

Judea-Christian Li tera t u re and Source• of Li turgical Mu•ic ." 

Publ ic speaking courses w~re required for fi ve years of the 

program . Outside of the Hebrew and cognate langua9e department, 

the largest number of courses wa~ added to the Bible department, 

on ace 1unt of Morgenstern ' s special intere5t i n Biblical studies. 

Morgenstern him9elf taught one required c ourse and two elective5. 

I n addition to the eight required Bible cla5ses, there were eight 

electives. Bible had been emphasized at HUC since the days of 

Isaac Mayer Wi5e and that emphasis would continue to the present 

Bible to Talmud and Halakhic literature . 

RESPONSE TO THE HOLOCAUST 

The leaders at both JTS and HUC were compelled to broaden 

the goal9 of their curricula eve~ further when the full horror of 

the Holocaust was made known. Th• 1941-42. HUC catalogue •ta.tedc 

Today, the Hebrew Union College is conscious th•t th• 
9reatest challenge in its history li•• b•for• it. Jewish 
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life and icholarship in Europe have been crushed or ri9idly 
circumscribed. The future of world Jewry , cert.inly for our 
gen•ration, rests in America. No one at this hour can 
question this fact. American Jewry, and particularly the 
Hebrew Union College, is preparing itself to give to Jews, 
wherever they may be, the spiritual and religious leadership 
they must have, in order to survive •••. Jewish scholarship, 
communal l•adership, and religious i dealism hav e been the 
guiding principles of thi• College throughout the pa•t and 
will be fostered with even more determined purpose in the 
future which is dawning for th• Judaism and Jewry of 
tomorrow. 33 

Just over twenty years later JTS added a ~tri~ingly similar 

paragraph to the standard i ntroduction it had printed annual ly in 

i ts course catalogue: 

Perhaps th• most significant recent development at th• 
Seminary is i ts growing ability to train its own faculty. 
With the destruction of the great Jewish academies of Europ• 
in the thirties and forties, it became clear that one 
condition for the survival of a vital Jewish community in 
Americ a was its ability to train its own scholar•, spiritual 
leaders and teachers. As a result of special programs 
initiated for th i s purpose at the S•minary-- notably, the 
Herbert H. Lehman Institute of Talmudic Ethics and the 
postgraduate curriculum leading to th• degree of Doctor of 
Philosophy--the Seminary today is profitin9 from the 
cont~ibutions of American-trained Judaic scholars. There 
are 150 Seminary alumni serving on its own faculties today, 
and almost ~O other in•titution• of higher Jewish learnin9 
have Seminary graduates in chairs of reli9ion, Judaic 
studies, or Semitics. 2 • 

Both seminarie• were pai nfully aware of their aw•some 

responsibility. They beli•v•d it their task to dedicate 

themselves to the survival and growth of the Jewish p•ople, and 

to somehow comp•nsate for irreplaceable lo•••~ cau••d by the 

destruction of European Jewry ' s i nstitut i ons of learning. Both 

~xpre•••d a need for trained scholars and spiritual leaders. 

Ibid., 1941-42, 3. 

JTS Bulletin, 1966-69, 26. 
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Indeed, bOth institutions proceed•d to add courses to their 

curricula and to work toward the development of graduate study 

programs which would encouraoe students to become scholars and 

would enable them either to return to their own s•minar i •s as 

teachers or to become professors in Jewish studies departments 
~-

studies program developed slowl y, beoinning in 1947, j ust after 

Morgenstern ' s ret irement , but h• helped get the School moving i n 

the right direction t oward the real i zat i on of t he id••· There 

is some d u bate as to when the JTS graduate program actuall y 

began, but the first Ph.D. was not awarded until 1960. 2 • 

Numerous students in both seminaries would complain--some with 

amusement, o the rs not--that the faculties frowned upon the pulp i t 

rabb inate and placed a higher v alue on t he rabb i as scholar . 

Some say that t he effect is felt to this day at both semin•ries 

where indi vidual iaculty members continue to complain that the 

s eminaries are no t p r oducing a sufficient number of scho l ar-

rabbis . 

A NEW RABBINICAL SEMINARY IN THE WORLD ' S LARGEST J EWISH COMMUNI TY 

Religion in New York City. To look at the first curriculum. one 

might erroneously conclude that Hebr ew Union Co llege had built a 

branch on the East Coast, so •imilar were the programs of study. 

But although the courses were similar, Wise endeavored to create 

Int•rv iew with Marjorie Wyler, February 24 1 1989. 
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a learning environment q4~te different from that which ewisted at 

the Ca lleo• in Cincinnati. And once again, this founder believed 

that he could create a rabbinical s•minary free 1rom 

institutional lab•ls such as "Reform" or "Conservative. " A 

glimpse at some of the events of Stephen 5. Wise ' s life help to ......, __ 

paint a picture of a man who developed his own very particular 

view o f what a rabbi should know and be. 

STEPHEN S. WISE 

Stephen s. Wise was born in Budapest, Hungary in 1847, his 

family moving to New York just seventeen months later. Like 

Cyrus Adler, he attended public school and studied Jewish 

subjects privatel y with his father, Rabbi Aaron Wise, and also 

wit , Alewander Kohut, one of the founders of JTS, and Gustav 

Gottheil, a Reform rabbi. He studied Latin and Greek at City 

College of New York and graduated from Columbia Univer•ity with 

honors in 1892, earning a degree in Semitics and philosophy . 

After graduat i on, Wise took a trip through Europe, stopping 

There, the chief rabbi of Vienna, Adolf 

Jellinek, ordained him. He travelled to England and studied at 

Owford University for a short time, but returned to New York in 

1893 and accepted a position as th• assistant rabbi of B' nai 

Jeshurun aynaoogue. Later, when the senior rabbi died, Wise took 

charoe of the c ongregation. A~ong other activities, h• waw 

instrumental in ~roanizing th• sisterhood service to aid th• 

d••titute. This wa• an earl y ewample of th• way in which h• 
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integrated . social activism into hi9 definition of • rabbi "s 

duties, and one of many such social action proor•ms in which h• 

would involve himself throughout his career as a rabbi. 

the people around him, but to thos• around th• world, and h• was 

--particularly affected by the many stori•s of J•wish p•r••cution. 

On• person who oreatly influenced him was Theodor Herzl. In 1898 

Wise attended the Second Zionist Congress in Basle, Switz•rland. 

That same year he also met Louise Waterman, whom he married in 

1900. Never involved in just one project at a time, Wi•• 

returned to Columbia University while still an assistant rabbi 

and, i n 1901, received his doctorate for hi• dissertation on one 

of the works of Solomon ibn Gabirol. 

Wise moved to Portland, Oregon for a few years where he 

served a congregation. When he returned to New York, he was 

unable to find a pulpit in which his sermon• would not b• subject 

to the approval of a board of directors, so he went back to 

Portland . The next time he moved back to New York he was 

determined to find a synagogue suited to his own values and 

beli•fs. Failing to find such a synagogue in exist•nc•, h• 

founded his own, the Fr•• Synagogu•, in 1906. Th• ~hr•• th•m•• 

which predominat•d in his life were freedom of expression, social 

j ustice, and Zionism. Th•s• them•• d•fin•d the bulk of his 

activities as rabbi of th• Fr•• Synagogue and would b• th• 

distinguishing marks of the rabbi nical ••m~nary which he would 

•ventually found. 
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J ust as Wi 9e f irst t ried to find an e xi9 ting s y nagogue i n 

which he could work, so too did he first desire to j o i n the 

f aculty of an e xisti ng seminary which would allow him to p r actic • 

his belie f i n Lehrfreiheit, academic freedom. The obv ious choice 

f or a liberal s oci 4J_ acti vist was, of course, HUC . He had joi n ed 

the CCAR in 1890, and in 1901 was elected to the Conference · s 

Exe c utive Committee. Over the many y•ars o f his assoc iation wi th 

t he CCAR he became invol ved in numerous disagreements with them , 

parti cularl y c oncerning th• way in which HUC was operated. Wi9e 

was e s pec i a l l y c riti c al o f Kaufmann Kohler · s admi nistrati on . 

Koh l er ' s d ogmat i sm, u nwi llingness to allow certa i n v iewpoints 

into t he classroom and chapel , and espec i all y his anti- Zionism 

had l ef t lit t l e r o o m fo r Wi se ' s i deas a nd va l ue s . Although 

Morgenster n was f ar l ess dogmat i c, HUC r emained a schoo l 

i ncon s i sten t with Wise · s i deal s. For a perio d of years dur i n 9 

Kohler ' s presidency , Wise hoped to gain contro l o f HUC through 

the CCAR , bu t eventuall y cam• to r ealize that th i s wou l d no t 

happen . Working wi th the membership of the Free Synagoou•, Wise 

was dete rmined to establish h i s own ••mi n•ry , one that would 

e mbrace th• principl• of acad91ni c fr•edom . As a charismatic 

l ead•r, he wa• able to conv ince th• Fr•• Synagogue that a n•w 

semi nary was in order and wor thy of their support. In 1920, a 

committee of th• s ynagogu• made the follow i ng n ot•• • 

It was gene~al ly c onc•ded that th• H•brew Union Colleg• had 
outgrown whatever usefulness it may hav• originall y had, 
that i t no longer attracted to it th• . f i nes t of our Am•r i can 
youth and tho•• that it did attract, · were but poorl y t r a i ned 
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to f~ll the pulpits of f orward - look ing, prog ressi ve Ameri c an 
conQ"rei;iations. 2 • 

In such a d ismal situation there was little left to do but open a 

new and improved seminary. 

THE JEWISH CNSTITUTE OF REL IGION 

Like the other founders of American rabbinical seminaries 

before him, Wise was det&rmi ned to create a non- denominational 

" prog r essive" seminar y to train American rabbis for American 

Jews. In a pamphlet entitled "Education for Leader5hi p, '' Wis• 

explained: 

I felt that ther e was a need in the largest Jewi•h community 
in history for the establishment of a school of training for 
the rabbinate--not Orthodo><, not Conservative nor R•form, 
but for any and all Jewish youth who might wish to pr•par• 
themselves for the calling of rabbi without committing 
themsel ves in adv ance of their period of study to on• or 
another division within the Jewish religion . 27 

Wise ' s conc ern with keltl yisrael dates back to his childhood--

his father 's stories of Russian persecution, his •arly Jewish 

teachers who were themselves of various denominations, and his 

own growing awar•n•ss of the pliQht of world Jewry. Also, sine• 

the foundinQ of HUC in 187~, millions of immigrants had flooded 

th• country. Jews cam• to America from all diff•r•nt Jewish 

"Minutes of th• Special Committe• appointed to consid•r 
forming • n•w rabbinic institute," Free Synagogue Hou••• Nov. 2, 
1920 in Floyd L•hman H•rman, Sgme Aacwcta· gf th• Life of Stwobwn 
=S~·~W~i~•~•--~t~o__,,1~9~2~~~• rabbinical thesis (Cincinnati• 19b4), 63 -64, 

27 Wis•, " Education fo~ Lead•rshjp, " n.d . in HUC Cincinnati 
library SC SoM 243. 
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commun i t~~· wi t h varying opinions as to how they would e xpress 

their Jewishn••• in America. 

Wis• was i nter•st•d in a further prof•••ionalizetion of th• 

rabbinate, which he liken•d to a l•o•l or medic al care•r. 2 • He 

insisted that his students all be oraduates of colleoes and 

universit ie• and that they commit to a full - time study prooram at 

the JIR. He travelled to Europe i n hopes of hirino some of the 

best and brightest Jewish scholars to t each the courses. Wh i le 

still in Europe, he wrot• to Sidney Gold•tein, associate rabbi at 

t he Free Synaoogue and member of the first teaching staff at JlR1 

I am enabled to make my program cl•ar, Lehrfreibeit 
[ a c ademic freedom] as the atmospher• of Jewish study and 
Jewish loyalty. I have the fe•l i no that before anoth•r w••k 
I shall hav• most of th• great scholars of the four 
seminaries [Berlin, Vienna, Budapest, Breslau) enrolled •• 
members of the visiting staff and perhaps some of the best 
of them as our permanent teachers; t hey seem to like the 
plan of a trial visi t . 2 • 

Over the course of the years J IR did tend to h a v e more v isiting 

faculty and few full-t i me professors . Wise ' s primary stated goal 

for the students was that they "know t he sources of J•wish 

l i terature a nd history and command t he technique o f scholarship 

which i s al l that a n academic ins t itu tion can g ive a man. " ~0 

H•rman, Life of Stegh•n 5, Wise , o4 . 
2 • Wise, "L•tter to Sidney Goldstein, '' July 4, 1922, in 

Carl Hermann Voss, ed., St•ohen S. Wises Serv1nt of the Pwggl• 
(Philadelphia, . 1969), 115. 

30 Ibid., "Letter to MaMimi lian Heller, " March 20, 1922, 
110. 
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The JIR ~~rriculum3 ~ 

On paper there was very little distinction between the HUC 

and JIR curricula. The JIR catalooue for 1924-25 listed course• 

under the headings& Hebrew, Aramaic, Arabic, Biblical 

Literature, Talmudic Literature, Medieval Jewish Literature and 

Philosophy, Midrash and Homiletics , History, Religion, Aelioious 

Education, Social Service, and Liturg y and Ceremonies. The only 

courses which HUC offered and JIR did not were in th• areas of 

music and public speak i ng, but JIR added these a few years later. 

Several other minor adjustments were made over the years. The 

1920-27 catalogue added courses in Educational Psychology, 

Teac hing Procedure and Schoo l Management, and a seminar on th• 

Board of J ewish Education . The 1927 -28 c atalogue incl uded a 

course i n the New Testament and a public speaking c lass. By 1933 

the cognate language department was expanded to include courses 

in Greek and Syriac. The firat course to mention "Pal•stine 11 was 

Pale9tine and its Educational System, offered in the 1935- 30 

catalogue . Also offered that year were courses in the "His t ory 

of the Jews i n Poland, " music, "North Semitic inscriptions," and 

a course called "Synagogue and Personal Services" regardino 

serving i ndividuals with personal problems. In 193b-37 two new 

practical rabbinics cour5es were added• "Marriage, Divorce, 

Sickness and Burial, " and "Current Customs and Ceremonies . " Part 

of the reason ~or the continual chanQ_. in the course offerings 

~~ Unfortunately, the JIR Bulletins do not indicate which 
if any cour••• were electives. 
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must have been relat~d to the fact that JIR so often had v isit ing 
~ 

faculty members who came to the school for a year or two and then 

went elsewhere. 

In 1939-40, JIR offered a seminar cours• on the History of 

Zionism. The course was described as follows• 

Since longing for the Holy L•nd is •• old as the Jewish 
Diaspora, first, the religious movements for the restoration 
of the '' Land of Promise" •nd the rel•tionship of the 
diaspora Jewry to Palestine are to be traced through the 
centuries. Then the v •rious projects for founding • Jewish 
State in Palestine and pre- Zionistic movements shall be 
studied. The course will concentrate on a study of 
political Zionism, its background, ideology, and historical 
development, of the opposing trends in and outside Zionism, 
its influence upon the political status of the Jews 
throughout the world and upon the reconstruct i on of 
Palestine. For advanced students. 32 

Neither HUC nor JTS offered a course in Zionism at the time. It 

was logical that Wise, an American Zionist leader, would include 

such a course in his curr~culum. He believed in the future of a 

Jewish state, and naturall y it would be important for rabbis to 

understand the relationship of the American Jewish community to 

the future J ewish state. But Wise did not on ly include coursvs 

which supported his personal views, he also worked to maintain an 

atmosphere conducive to freedom of thought for both faculty and 

students. ln fact, he once argued in support of an invitation he 

had eMtended to Claude G. Montef iore, who was anti-Zioni•t, to 

stud•nts should be e~posed to a variety of opinion and thought. 

JlR Cataloauc, 1939-40, 29 . 

127 



Wise focused most of his life · s energies on becomin9 a 

l 
leading soci•l activi st and less on scholarly quests. In on• of 

his l•tters h• claimed to have created the JIR in part as 

compensation for his own lack of devotion to scholarly pursuits. 

He wrote: 

l have done one thing by way of self-compensation, namely, 
created an institution of Jewish learning. Th•re, at l•ast, 
I vicariously serve Jewish l•arning, and help our great 
faculty, including such men as (Shalom) Spiegel and (Chaim) 
Tchernowitz to do th• things that I would fain do, •nd give 
our young men an appreciation of the dignity of Jewish 
learning and its supreme import~nce to the maintenance of 
the Jewish tradition •••• 33 

But JIR was only one of many institutions in which Wi se was 

deeply involved. After having established the basic program and 

its curriculum, Wise became increasingly involved in his other 

organizations, espec ia lly the American Jewish Congress and the 

World Jewish Congress, and consequently spent less time 

developing the program at JIR. There were also financial 

difficulties. In 1950, years after negotiations had begun, JIR 

CONCLUSION 

The period b•tw•en 191~ and 1947 was an eventful one for th• 

world, for America, and for Am•rican Jews. Both wor ld wars and 

the Depression occurred during this period of time, a multitude 

of Jewish immigrants were still settling into their n•w life i n 

the United Stat•• as the doors to further immioration w•r• 

Voes, Servant of the Peoole, 219. 
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barred , the atrociti•s of Hitler were &Mposed, the Zionist 

movement blo••omed . Jews became bot h increasingly ac tive in 
~ 

American Jewish i nstitutions, i ncluding but not l imited to th• 

s ynagogue, and deeply involved in Ameri can politics and movements 

for s ocia l change. The rabbinical care•r b•gan to as•ume • 

professional s tatus. Rabb i nical school was a place wh•r• college 

students and graduates studied and prepared to l ead group• of 

Jews and serve th•ir needs as teacher, preacher, minist•r, and 

somet imes as social activist. Both HUC and J TS d•sir•d to rise 

to the new cha llenge of the profession and to me•t it wi th well -

trained rabbis. 

J TS maintained as i ts primary goal the preservation of 

t raditional Judaism in Amer i ca . In keeping with this goal, i t 

t rained young J ewish scholars, especiall y in ha lakhic l i terature . 

It was ho~ed that the graduates would go forth f r om the Semi nary, 

armed wi th a love of Torah and knowl•doe of Talmud, and app ly 

traditional law to modern situations . Graduate• of JTS were 

eMpected, by their know l edge and by s•rvin9 a s model• in the 

community--models of how all Jews should act -- to pr•serv• th• 

tradition. 

Under Morgenstern th• curriculum loos•ned up som•what, in 

tn.t there wa• l••• •mphasis o n t r ain i ng Reform rabbi• in •uch a 

constricted way. Theology continued to be emphasized, but no 

particular theological doctrine was s tr••••d o v•r anoth•r, as 

Morgenstern had no particular th•olooical ~eaning. Bible took 

pre c•denc• over Ta l mud, both becau•e Horo•n•tern wa• • Biblici•t 
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and b•c•us• Bible was deemed to be more u•eful to the 

preacher/teacher than wa• Talmud. 

Although the course listing• in the JTS and HUC catalooues 

still did not look strikingly different, two distinct 

philosophies of what a r•bbi should know did begin to emerge over 

the c ourse of thi• period. HUC did much more to develop 

practical rabbinic• training. Under Morgenstern ' s 

administration, midrash and homiletics were taught in a manner 

which stressed their practical value to the pulpit rabbi. 

Courses in Jewish social studies were introduced, including 

·sagments in which students were r equired to do field work in 

local soci•l service agencies. Jewish music was also eMpanded in 

the curriculum. JTS too made a few developments in the practical 

training aspects of the curriculum, but not nearly to th• eMtent 

as HUC. The curricula of both seminaries were very much shaped 

by th• interests and talents of individual professors appointed 

to the faculty during this period of time. HUC ' s policy of 

rescuing scholars from Europe also contributed to changes in the 

program and requirements. 

While HUC and JTS continued to develop their programs, the 

JIR was born in New Vork. Though geographically close to JTS, i t 

was established as an alternative to both JTS and HUC for 

training lib~ral rabbis. Th• course listings did not appear 

different from tho•• of HUC, with the eMception of a seminar in 

Zionism, but, in general, th• program was ~uffused with the 

va lues and beliefs of Stephen S. Wi•• · Academic freedom, the 
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value which was of greatest importance to Wise, was eventually 

incorporated into the HUC-JIR merger in 1950. Personally 

affected by the loss of J ewish scholar9 and schools in Europ•, 

HUC and JTS both began to formulate ideas for the development of 

graduate program• in order to train their own future • cholars and 

professors. 
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Chapter V 

1940- 1971& EXPANSION OF THE SEMINARIES 

ANO ANOTHER NEW PROGRAM 

A national relioious reviv al occurred after World W•r II, 

with American families streaming back to church in large numbers . 

J ews, too, participated in t h i s trend by aff iliati ng with 

synagogues in greater numbers. Historian Deborah Dash Moore 

states that " third-generatio n Jews - - even more than the i r 

parents - - established the synagogue center as the key local 

Jewish institution i n the suburbs." 1 Eventual ly , Jewish studies 

prog r ams opened up in hundreds of American uni versities . There 

was a general reinvestment in America · s Jewi sh r elig i ous, 

educa tional, political, and cultural institutions. Thie led t o a 

greater demand f or rabbis possessing a wide var i ety of sk ills . 

Both JTS and the newly me r ged HUC- JIR s howed a great desire 

to meet the needs o f the American Jewish community by prov iding 

the necessary trainino for the country ' s future J ewish leaders . 

Both prooram• continued to shift further away f rom the yeshiva 

model of education, even away from thei r orig i nal mode~•. the 

" European seminaries, and closer to the model of the American 

graduate university. Rather than redesioning the entire program, 

faculty members and administrators from each school instituted 

gradual chanoes, makino adju•tment• in the number of required 

1 Deborah Dash Moore, "At Home in Amer i ca," in Jonathan D. 
Sarna, ed., The Amer i can Jewish E• periwnce (New York, 1986), 263. 
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courses in each area of study as well as in the course offerings 

themselves. Both seminaries were particularly concerned with 

eMpanding the bre•dth and depth of professional development 

classes to prepare rabbis to meet the ever-increasing 

&M pectations of the American Jewish community. 

JEWISH THEOLOGICAL SEMINARY: 1940-1972 

Louis Finkelstein assumed the role of president of JTS upon 

the death of Cyrus Adler i n 1940. Born in Cincinna t i in 1895, 

Finke lstein travelled east to continue his formal education after 

recaiving a t radi tiona l Jewish educ•tion from his father. He 

graduated from City College of New York in 1915 and, in 1918, 

obtai ned his doctorate at Columbia University at the age of 

twenty-three. He was ordained at JTS one year later . After 

ordination, Finkelstein took a job as a congregational rabb i in 

New York City, and one year later, in 1920, he began teaching 

Ta lmud at the Seminary. Later, he taught theology •swell. 

In h is book, Arcbitects of Con~ervative Jud•ism, Herbert 

Parzen relates a somewhat odd story concerning Finkelstein ' s 

succession as president. Parzen writes that he was present at a 

convention of the Rabbinical Assembly in 1940, wher« h• heard 

Finkelstein descr i be a deathbed ~cene at Or. Adler · s home. 

According to Finkelstein ' s story, Adler "asked his oueet 

(F inkelstein] to give him his hand •• a pledge that he, th• new 

leader of th• institution, will pursue policies in accord•nc• 

with established traditional patterns . Thereupon Dr . Finkelstein 
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gave his hand to his host as surety that, dur ing~ his 

administration, he will not swerve nor falter from follow i ng the 

road built a nd trodden, during the years , by the famed men of the 

Seminary."::z This account was published in an issue of 

Conserv ati ve Judaism, but apparently, shortly after th• issue 

app•ared, Dr. Finkelstein demanded a retraction and sa i d that the 

story was not true. Parzen insisted that he had no reason to 

tnvent the story . The story would s eem consist•nt with Adler, 

who was described as a leader who tried as much as possible to 

maintain the course of the Sem i nary as laid out by the l•aders 

befor e him. Whether or not the i nc ident actua l l y occurred, 

changes did tak e place i n the thirty-two years of the Finkelatein 

adm i n istration . 

Finkelstein was a d if fere nt kind of leader than Adler, yet 

even so, he did not revolutionize Semi nary educ ation. JTS 

faculty members, like their coun t e rpar ts at HUC, periodically 

i mplemented changes i n the curriculum. The direction of the 

Seminary was certainly i nfluenced by the fac t that Fink•lst•in 

was a Talmudist and supported a more tradi tional approach to 

Jewish obs•rvance. In an address entitled , " Tradi t .i on i n the 

Making , " Finkelstein eMplained the Seminary's role in the 

cont i nued int•rpr•tation cf Judaism as f ollow•i 

Sabata Morai•, who founded th• Semi nary , Solomon Sch•chter , 
who was it~ second president , and Oocto~ Cyrus Adler, 
who ••• is its third president, have all accepted the 
fundamental principle that Jewish law must be preserved, but 

::z Herbert Parzen, Architects of Conservat ive Jud1i1m (New 
York, 1964), 207-208 . 
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that it is subject to interpretation p laced upon · it by duly 
authorized masters in e very generation must be accepted wi th 
as much reverence as those which were g iven in previous 
generat ions .~ 

By offering studen ts a curriculum heavi ly laden wit h cou rse s in 

Tal mud and Codes, the Seminary hoped to prepare the " a uthor ized 

masters" of the c urrent generation to serve as interpreters of 

the l aw among the J ewish people . Finkelstein also indirectly 

expressed the feel i ng that many Ame r i can Jews had distanced 

themselves from relig ion and that a fundamental task for the 

rabbi was to bring the people closer to God. He saw thi$ task a s 

one pursued t hroughout the generations toward the goal o f 

preserving Judaism . 

Reca ll ing that our f o refather5 who interpreted the science 
of t he i r day in the terms of the religion, brought sal vat ion 
to a whole world, it is natural to hope that we, their 
descendants, still bearing i n our hearts a spark of t he 
ancient fi r e, being if not prophets, the c h il dren and the 
gra ndc hi ldren of prophets, will be ab le to bring about the 
syn thesis between the modern i ntellectual l ife and the 
traditional faith that is needed for the happ iness of our 
own time.• 

Loui5 Finkelstein had a genuine regard bo th tor the 

r ealities of contemporary Americ a and for the needs o f the 

sp i rit. Dur i ng h is tenure a s presiden t, he enco urag•d various 

enterpri••• in an attempt to further fuse both impulses . The 

SeminAry, under his leadership, founded the Ins ti tute for 

Relig ious and Social Studies, an organization dedicated to th• 

pro motion of interfaith a c tiviti•s, the Eternal Light Radio 

3 Louis F i nkelstein, Tradition in the Mtkina ( New York , 
1937), 16-17. 

Ibid., 22. 
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programs, and the Conference of Scienc e, Relig i on a n d Phil o sophy, 

to discuss moral issues in the c ontext of technological 

achievements. 0 During the Finkelstein administration, JTS 

eMpanded geographi call y as well by opening the Uni versity of 

Judaism in 1947. Though originally established for the purpose 

of training teachers, the Uni versi ty of Judaism also became a 

place where students could begin their rabbinical education in 

the Conservati v e movement. 

JTS CURRICULUM: L948- 1972 

The earliest c urriculum listed in a catalogue during the 

Finkelstein administrat i on does not appear until 1948. Unlike 

the last Adler curriculum, there is no mention of seminars or 

electives. The progrdm seems to have been temporarily scaled 

down, perhaps due to the effects of the war. Jn this 

c urriculum, which remains fairly fiMed through the 1954- 55 

register, students were required to take a course in Bible, 

Talmud, midrash, history, homiletics, education, and speech each 

of the four years . • The first year, ~tudents were also required 

to take courses in modern Hebrew literature and theology. The 

second year, students were required to take courses in Sible, 

c od••• med ieval Hebrew literature, and philosophies of religion . 

• Herbert R9senblum, Conserv1tive Judaisms A Contemoor•rv 
History (New York, 1983), 36-37 . 

• Student• were required to attend the program for four 
years, but those who lacked the background in Hebrew and teMt 
were required to take courses for up to siw years. 
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The third year, students took American J ewish h~ story, Jewish 

philosophy in the middle ages, medieval Hebrew literature, and 

philosophie~ of religion. And th9 fourth year, students took a 

course in practical th•ology. Medieval Hebrew literature, codes, 

Hebrew, and philosophy were all cut back from the four year 

requirement of the Adler administration. H•zanut was no l onger 

offered, nor was there any men tion of summer requirements. The 

new courses were th• t wo ph ilosophies of religion classes as wel l 

as the course in American Jewish history. It is inter esting to 

note the d•scription of the "Practic al Theology " class which is 

delineated in the c atalogue for the first time. The cours• 

includes a discussion of the following topics: 

Areas of ser vice and personal behav ior of the RabbiJ his 
re lationship to the organizat ions in the communitya 
ministering to the sick and other pastoral activi ties; 
procedure at weddings, funerals and unveilings; the Rabbi·s 
relation to the synagogue and school personnel . 7 

It seems to hav e served as a "catch-all " course in practical 

rabbinics. Although limited, this curriculum appeared to balance 

Bible and Talmud requirements, unlike the previous c urriculum 

with its heavy emphasis on Talmudic studies. However, this was 

really just an interim program which was revamped in th• 1958- 59 

catalogue. 

Th• 19~8-59 catalogue was organized somewhat like the 

academic catalogue of an American university . The rabbinical 

school was described as "a graduate professional •chool trainin9 

JTS Beai•t•r, 1948-49, 27-28. 
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men for the rabbinate." • The School was broken~ into three 

depar- tml!n ts i the Graduate Department, for college graduates who 

wished to purftue a four - to six - year program leading to a 

Ma•t•r• in Hebrew Literature and ordination as a rabbi1 the 

Postgraduate Department, for rabbis who wished to pursue a Doctor 

of Hebrew Literaturl!• and the Pretheological D•partment, for 

undergraduates who needed to pursue prl!paratory studies prior to 

adm i ssion to the Graduate Department. The Pretheological 

Ol!partment was soon changed to the School of Judaica, a graduatl! 

school where Jewish laymen could pursue a Masters in Hebrew 

Letters . Our study will continue to focus on developments i n the 

graduate rabb inical school curriculum . 

The graduate rabbinical school Course of Study wa• preceded 

by the following explanations 

The curriculum, which is prescribed in its entirety for all 
students, has been shaped to include instruct ion not only in 
such traditional studies as Bible, Talmud, Midrash, and 
Codes, but i n the broad field of Jewish culture with courses 
in Jewish history, theology, and literature, and in •uch 
professional areas as homiletics, education, and pa~toral 
psychiatry.• 

The courses themselves did not seem s~ di fferent from those in 

the pa•t, either in name or in vo lume, but perhaps the Se~inary 

had received some criticism for its heavily text- centered 

approach and consequently felt the need to explicitly portray its 

program as a balanced one which recognized the diver•ity of 

rabbinical roles. The four year program was li•t•d •• follows1 

• Ibid., 1958-~9, 29 • 

• Ib i d., 29 • 
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FIRST YEAR 
Bible 
Codes 
Homiletics 
Jewish Literature and Institutions 
Mid.-ash 
Modern Hebrew Literature 
Orientation 
Philosophies o1 Religion 
Talmud 
Theology 

SECOND YEAR 
Bible 
Bible Lectunr 
Codes 
Education 
Homiletics 
Jewish Literature and Institutions 
Jewish Philosophy in the Middle AQeS 
Medieval Hebrew Literature 
Mid rash 
Modern Hebrew Literature 
Philo,ophies of Religion 
Talmud 

THIRD YEAR 
American Jewish History 
Bible 
Bible L•cture 
Codes 
Education 
History 
Homiletics 
Jewish Literature and Institu tions 
Jewish Philosophy in the Middle Ag&s 
Medieval Hebrew Literature 
Midrash 
Philosophies of Religion 
Talmud 

FOURTH VEAR 
Bible 
History 
Homiletics 
Jewish Literature and Institutions 
Mid.-ash 
Philosophies of Religion 
Pastoral P•ychiatry 
Practical Theology 

. . 
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Speech 
Talmud 

In addition to these c ourses, each 9tudent is required to 
complete a . minimum of two elective seminars, pr•ferably before 
entering the senior year. Seminars are offered periodically in 
the fields of American Jewish History , Bible, Codes, History, 
Jewish Art, Jewish Philosophy, Medieval Hebrew Literature, Modern 
Hebrew Literature, and Talmud. 

Eac h student must also submit at least two satisfactory class 
essays as a prerequi site for admission to the senior c lass • ... 

All students, with the ex ception of those ent•ring the senior 
yeaF, are assigned summer readings in which they are individually 
examined i n the Fall befor• the opening of classes . The readings 
may be in the nature of a specific assignment or optional c hoice 
as the faculty may prescribe in accordance with the needs o f t he 
student.~0 

_Though both Bible and Talmud were required for the full four 

years, Talmud was required fo r fi ve hours each of the first three 

years and four hours in the fourth year, while Bible was r•quired 

for two hours in the first and fourth years, and three hours i n 

the second and third years, meaning there was a slightl y g r eater 

emphasis on Talmudic study. Quite surprisingly, history was not 

offered until the third and fourth years, and the requirements 

were somewhat minimal. However, the Jewish Literature and 

Institutions class, which was requir•d each of the four years, 

traced the history and literature of the Jews from the conquest 

of Alexander the Great through the Middle Ages . Much of the 

program was not so diff•rent than the one listed beginning in 

1948-49. The Seminary d i d add an orientation class which was 

meant to introduce the rabbinical student to Jewish community 

resource5. Codes and Philosophies of Religion were added to the 

Ibid., 29-30. 
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first year in add ition to the other years ln which they were 

already required. Education and Speech we re both r equired for 

fewer semesters than before. A new practi cal rabbinics c las s in 

Pastoral Psychiatry was required. This course was taught b y 

practicing psych iatrists who lectured o n the nature o f mental 

r•- i ntroduced, as were summer requi rements . Li ke HUC, JTS was 

look ing f o r e very possi ble way to inc l ude the many c ourses which 

they felt students should study. 

In 1957, JTS had lnitiated a specia l program which invited 

certain rabbinical students to o btain permission to concentrate 

on a si ngl e area of Jew1sh stud ies. The program was de9ign•d to 

encourage studen t s to work t o wa rd doctoral degrees. Initially, 

this program was ti i d to the Herbert H. Lehman Institute of 

Talmudic Ethics, whi ch meant that participating students could 

only concentrate in t he area of Talmud, howeve r the program soon 

enabled s tudents to concentrate in areas other t han Talmud.~~ 

Over the ne~ t decade , other adjustments were made to the 

c ur riculum. fn 1959, the program was contrac ted i nto three 

r ather than four years. The orientation class was dropped as was 

o ne course each in homi leti c s , midrash, and modern Hebrew 

literatur e. Summer readings become optional at the discretion of 

t he faculty. From 1961 on, there was an increase i n the number 

o f Tal mud course options . In the 1962-64 catalogue, an 

.a..a. Charles S. Liebman, "The Training of American Rabbis, " 
American Jewi1h Yearbook, 69, (1968>= 37-38. 
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•' internship program was added to the course in practi c al theology. 

Students were assigned to a mentor rabbi in the area and were 

required t o follow him as he went about his daily duties. The 

1964-66 catalogue included a new requirement, " Psychology of 

ReliQion," described as an "anal ysis of normal mysticism in 

worship, and of the application of rabbinic v alue-concepts in 

Aagadah and in ethics, supplemented by reports on basic books in 

the psychology of religion." 12 

Each catalogue lists the seminar c oyrses which were offered 

in the previous year. 

The following seminars were offered in 196.3-641 

The Gwnizth and Its Contribution to J ewish Scholarahip 
Contemporary Issues in Jewish Law 
Job, the Guide to the Perple>eed, and Job, the Great 
Perple>eed.J.:s 

I n this particular year , each seminar was r elated to an area of 

Jewish law or scholarship. The Jewish law seminar attempted to 

fuse modernity with tradition by offering a course which focused 

on contemporary issues. 

The followino semin~rs were offered in 1966-671 

Practical Theology 
Judaism and th• New Frontiers the New Politics, the New 
Morality, and the New Theology 
Jewish Life in Medieval France 
Code11 Selected Responsa from Rabenu Asher 
Sources of Jewish Thought 
The Crucial Problems in Job 
Study of Hebrew Manuscripts.J.• 

JTS RegittRr, 1964-66, 43. 

Ibid., 3:5. 

.... Ibid., 1966-6~, 40 • 
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,. 
This list included more options and covered the full a<:ademic 

spectrum, from seminars in areas of Bible and Codes to tho•• in 

philo•ophy, philolooy, and issue• of contemporary eionificance. 

Students were required to enroll in a minimum of two electiv• 

seminars. Such a choice of seminar topics is representative of 

the overall curriculum of the Finkelstein era, in which attempts 

were made to better prepare the student to face contemporary 

realities without cuttinQ back in areas of traditional Judaism or 

scientific •cholarship. 

The rabbinical prooram description in the last catalo9ue of 

the Finkelstein administration, 1970-73, demonstrate• the 

emphasis of Talmud over all other &tudies by requirin9 that five 

of the fifteen credits a student earned per semester be in 

l Talmud. Students were required to earn only two credits in 

Bible. Seminar options were no lonoer listed, but student• were 

e•pected to take a number of elective courses. The re•earch 

papers once required were made optional, and student• were 

stronoly advised to travel to the Seminary ' s Student Center in 

Jerusalem for a year of their studies. In spite of the 

predominanc• of Talmud, the e•planation precedinQ the de•cript~on 

of cour•e• continued to describe a curriculum fully balanced 

between traditional texts, broader academic subject•, and cour•e• 

in profe••ional development. Like tho•• ~t HUC, the curricular 

reformers at JTS attempted to ba•e their curriculum in part on 

the needs and concern• of conoreoants, but they also attempted to 

maintain a vision of a certain kind of rabbi who would oo out and 
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teach and transform the Jewish community. 

HEBREW UNION COLLEGE- JEWISH INSTITUTE OF RELIGIONa 1950-1971 

Th• man who followed Julian Morgenstern as president of HUC 

was also an ordinee of Hebrew Union College. In fact, Nelson 

Glueck was born in Cincinnati in 1900. Although hi s family was 

Orthodox, Glueck entered HUC in 1914 . One of nine children and 

the son of poor Lithuanian immigrants, Glueck probably had few 

o ther options for a proper education. Glueck was ordained in 

1923 and travelled to Germany to continue his stud i es. He 

enrolled 1n Bible courses, wrote a dissertation on the use of th• 

word hesed in the Bib le , and received his doctorate i n 1927. 

From Germany he went on to Jerusalem where he studied at the 

American School of Oriental Research. Glueck became in terested 

in the field of biblical archeology. Through his association 

with this institution, he was fortunate to make the acquaintance 

of William FoMwell Albright, a renowned archeologist and the 

director of the school. 

I n 1928 Glueck returned to Cincinnati and began teaching 

Bible at HUC. For the neMt several y ears Glueck shuttled back 

and forth between Cincinnati and Palestine. Off and on for year• 

he directed th• American School of Oriental Re•earch in Jerusalem 

and then in Baghdad. Glueck developed a eMcellent reputation for 

his work in the field of archeology, and although he •pent more 

time in Palestine than he did in the United States, Morgenstern 

remained in touch with him. When Morgenstern did e ventually 
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offer Glueck the presidency, Gluec k had a di f fi c ult dec is ion to 

make. With great ambivalenc•, Glueck eventuall y accepted the 

position. He waa installed into the office i n 1949. 

The Glueck administration oversaw tremendous expansion of 

th• College facilities. The campua in Cincinnati added an 

Archives, new buildings, and an eMpanaion of the graduate studies 

department and more. JIR, of course, was now a part of the 

College (now called the College-Institute). In 1947, the School 

of Education was opened in New York, and a year later the College 

opened a School of Sacred Music. By 1954, HUC had connected 

itself to the College of Jewish Studies in Los Angeles which had 

b•en established b y the Union of American Hebrew Congregations. 

Beginning in 1954 students could enroll in prerabbinical classes 

to prepare t o continue their study in the rabbin ical graduate 

program. That same year, the Los Angeles schoo l also opened a 

Department of Sacred Music. By 1968, HUC- JIR in Lo s Angeles also 

included a School of Education for training relioious school 

educators. 

HUC- JIR had diversified. The College- Institute was no 

longer an in•titution solely for the training of rabbi~. 

Instead, it prepared and produced professionals to fill a v ariety 

of job• in th• Jewish community. Neverth•l•~•, Glueck stated on 

numerous occasions that the primar y goal of HUC-JIR remained the 

training of rabbis.~• In his report to the HUC- JIR Board of 

Governors, Glueck rarel y failed to mention the status of the 

~- Nelson Glueck, Pre•ident · 1 Recgrt, January 27, 1954, 2. 
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ongoing prbcess of curricular reform. He explained, "Any ale,-t 

educational institution must constantly study its curriculum both 

with respect to what it is offering and the manner in which it is 

offering it . "l.• He described curricular reform as a gradual but 

con tinual p,-ocess. Occasionall y he mentioned faculty committees 

and special investigations, but he did not limit the input of 

curricular suggestions to the faculty alone . He expressed an 

interest i n making adjustments based on the needs of Reform 

Jewish lay people. In 1955 he endorsed a rather unique plan for 

gleaning information from the Reform populace. The College-

Institute was preparing to celebrate the eightieth anniversary of 

Founders Day, and it was suggested that young families with 

c: hildrein be encouraged to come to the p,.ogram "so that through 

mutual exchange o f o pinion and information we might be guided in 

shaping our curriculum at the College-Institute and they (the 

young families) might become acquainted wi th the attitudes and 

atmosphe,.e and cou,.ses of study of the institution wh i ch would 

supply their rabbis in the future. " l. 7 Glueck was propo~in9 no 

less than an open house to gi ve people an inner glimpse of the 

College-Institute as well as a form of "market research " to 

sample th• tastes of the "buyers." 

Glueck frequently acknowledged the m~ny challenges that 

faced the College-Institute i n maintaininQ a proper curriculum. 

He expressed the goal of "trying to maintain a proper balance 

~• Ibid., January 27, 1960, 8. 

Ibid., January 2b, 195~, 2. 
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between the ~ndispensable requirements of classical studies and 

the necessary training in human relations and educ·ation. "~• 

Under his administration, HUC-JIR indeed worked hard to maintain 

that balance while continuing to meet new challenges which arose 

in the American Jewish community. 

HUC CURRICULUM: 1950-1971 

As part of its goal to become a full - fledged graduate 

program, HUC had dropped it9 Preparatory Department. But the 

problem of t r aining rabbis who entered the program with ser ious 

Hebrew deficiencies remained. When, in the fall of 1948, 

students were required to enter HUC with an undergraduate degree, 

a "Pre-Rabbinic" program was established to enable otherwise 

promising students to prepare for rabbinica l study. Pre-Rabbinic 

Centers of Study were established in New York , Los Angeles, 

Chicago, Baltimore, and, of course, at the Uni versity of 

Cincinnati. This program was designed to prepare students to 

pass an entrance exam to the rabbi n i cal college. For a per i od of 

t i me, beginning i n 1954, the College also sponsored a summer 

Hebrew preparatory progr am at a camp in Towanda, Pennsy lvania, 

and in 1960, when the Cincinnati campus acquired an air­

c ondit i oned building, the summer Hebrew preparatory program 

returned to Cincinnati. So whether a student needed a year or 

two of preparation or whether he needed a single intensive summer 

program, opti ons were a vailable to encourage young American 

Ibid., May 15, 1957, 24. 
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Jew~sh boys to consider a c areer in the r abbinate. 
~ 

In 1947- 48, HUC inaugurated its Human Relations Department. 

The Department opened with the single requirement that HUC 

students enroll in a n Abnormal Psychology class at the University 

of Ci nc i nnati, bu t thi s department wou l d e Kpand during the Glueck 

administration. 

In 1950 1 the catalogue outlined a five year course of 

studies which could last as long as six years depending on the 

student ' s level of Hebrew and Jewish knowledge upon enter i ng the 

program. Students e nrolled in all required courses f or t he firs t 

t wo years, includ i ng r equired independent studies both summers, 

and then, at the end of the second year, t ook a comprehensive 

examination lead i ng to a Bachelor of Hebrew Letters. The next 

three years were composed of courses leading toward a Master of 

Hebrew Letters and rabbinical ordination . In the President ' s 

Report for 1950 , Gl ueck wrote that the Masters degree and 

rabbin i cal ordination had been separated in order to encourage 

non- rabbinical students and non- Jews to study in the Mast• r s 

program. A rabbinical student could opt to study for ordination, 

compreh•n•ive eKami nation . Glueck •xplained that in o r d e r to 

ob tain a rabbi n ical degree, one must complete the requ~red 

courses, write a thesis , and must also b• judged to have a n 

aptitude for the calling "invol ving such factors as personal ity , 

orientation, and general spiritual qualities."~• He did not 
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mention whether there eMisted an standardized process for ... 
rendering 5uch a judgment on each student individua11y. 

In 1950, courses in Public Speaking, Human Relations, and 

Supervised Field Work were added to the list of requirements. 

First-year students were required to take an orientation course 

whose purpose was to orient student& toward a clearer 

understanding of Judaism ' s "d istinctiv e message ." :zo Students 

were required to take eight electives in the last two years of 

the program. Among the elective offerings were: ''Major Trends 

in Moder-n Hebrew Poetry, " "The Modern Hebrew Novel," "Legal 

Concepts," " Jews in a Changing World, SiMteenth to Eighteenth 

Centuries," "Hasidism, " and "Church Fathers and Rabbis. " Several 

of these courses were designed to meet the needs of the non-

r-abbinical graduate student, but they were options open to all 

students enrolled in the program. 

The 1950-5 1 Catalogue was the first to includ• curricula for-

both the Cincinnati and New York campuses . In 1953, an agreement 

was mad e whereby students could attend the College in New York 

for the first two years of the program, after which they wer-e 

required to transfer to Cincinnati to obtain the required cour5es 

leading to ordination, and then back to New York fo r- an 

internship. Glueck had wanted to maintain Cincinnati as the 

main campus, and the only campus where one could be ordained. An 

out cry from Jewish leaders on th• east coast prevented Glueck 

from realizing this goal. In 1957 each campus was established as 

20 Ibid . , January 27, 1954, 2. 
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a five- year program leading to ordination. But from 1950 to 1957 
, .. 

HUC-J IR in New York offered far fewer classes than Cincinnati. 

There were a few other in teresting differences in the two c ampus 

p rograms. The New York curr iculum l i sted Codes under the rubric 

of Practical Rabbinics because it presented halakhic l iterature 

from a topical perspective, covering only those topic• such as 

wedding a n d funeral laws which would di rectl y appl y to a Reform 

rabbi ' s pro fess ional duties. At the Cincinnati campus in 1950 

when Abraham Cronbach retired, th• Jewish Social Studies 

Department was changed to Human- Relat ions, and a new course, " The 

Rabbi, th• Congregat ion, and the Community, " was i ntroduced . The 

New York c ampus still maintained t he social service department 

and offered such courses as1 " The S ynagogue, " "Synagogue and 

Marriage and Family Counseling, " and " Syna gogue a n d Commun ity 

Or ganization. " A c ourse entitled "Synagogue and Social Order " 

was described as fo llows: 

Relation of the Synagogue to problems in the economic, 
~o li t ical and i nternational organization , including 
unemployment, distribution of i ncome, social security , civil 
l i ber t ies, war and peace. The social philosophy of Judaism 
and its relation to c o ntemporary social philosophie•, 
including capitalism, socialism, commun ism , f asc i sm, and 
democracy. Special studies are made of post-war programs. 2 ~ 

Such a course suggests that th• school was still i n fluenced by 

Steph•n S. Wise ' s belief in the role of rabbi as social justice 

activist. In 1954- 55, this class was dropped, and the New York 

curriculum cha nged its li•ting from Social Service to Human-

Relations . This is ind icative of a general trend which occurred 

2.1. HUC-JIR Cattloauw, 19~0-~l, 81. 
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throughout the Fif t ies a nd SiKties , a s a clear attempt was made 

to create identic al programs in New York and in ~ncinnati. In 

spite of this attempt, the two curricula never became identical. 

With the appo intment of Samuel Sandme l to the Cincinnati 

faculty, the 1952-53 catalogue l i sted o n a category of courses 

which was not a vailable in New York: Apocryphal and Hellenistic 

L iterature. The three seminar elec t ives offered c ourses on 

" Apocryphal and Pseudepigrapha, " " New Testament , " and 

"Hellenistic Literatu re. " The Cinc innat1 campus also offered its 

first introductory c ourse in Ugariti c , and a study of the newly 

d i scovered Dead Sea Sc r olls. 

By 1954- 55 , both campuse s had dropped the ir seminars on the 

topic of " Hasidism " whl.ch had been offered for many years . 

Un fortunately, we c an no t know whether the course was dropped for 

any particular r easo n, but it i s in teresting to note that, after 

all these years, the c ourse was never restored to the curriculum. 

[n 1955- 56, Cinc i nnati added two new practical rabbinics 

courses: an education seminar focusing on the functions of the 

modern rabbi as educator and religious leader, and a speech c lass 

called " Religious Television " to provide "students with practical 

eKperience in writing. rehearsing, and presenting reliQious 

t elevision programs. " .z:z 

Human Relations continued to be more carefully defined and 

developed to train students in the practical aspects of the 

rabbina~e. The introductory course was described as 

I b i d., 1955-56, 73. 
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an introductory survey o f the institutions of contemporary 
Refo rm rludaism from the standpoint of human relations. 
Special ' attention is given to the psychological and social 
needs and structures of family life, personal~ty 
development, and h•althy group functioning. Insights from 
the field of psychiatry, social work, and social science are 
correlated with those from the field of religious tradition 
and practice. The relevance of these insights for the work 
of the rabbi and the general program and goal of the modern 
synagogue is discussed. The course includes lectures and 
discussions on dynamic factors in personality, group life, 
and the sociology of religion by consu ltan ts from the field 
of human relations. Attention i s given to the rabbi ' s self­
understanding, his grasp of role expectations and the 
multiple determinants of those expectations . 23 

This course sought to deal not onl y with the various rabbinical 

roles from the point of v iew of the recipients of rabbinical 

services, but from the perspe ctive of the rabbi himself. This 

course also tried to make a connection between religious 

tradition and current areas in rabbinical practice. 

Philosophy and theology were combined under a new rubric 

called " Jewish Religi ous Thouoht" at both campuses of the 

College- Institute in 1956- 57. The introductory course was 

described as a study of 

the development of attitudes toward the nature and 
redemption of evil, the relation betwe•n religion and 
ethics, the transcendence and/or immanence of God, t he 
nature of man, religious knowledge and religious symbolism , 
mysticism and revelation. This course will make usw of 
mat•rials drawn from the Scriptures of the great religions 
s\.Applemented by commentary, r 'e 1 igious philosophy, and 
literature. P~ticular attention will be given to the 
development of the biblical concept of the Covenant. 2 • 

The course employed an interdisc i p linary approach to studying 

different ide•s that developed in Jewish history. In Cincinnati, 

Ibid ., 1956-57 1 60. 

Ibid., 74. 
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the other t wo requi red Thought courses were " Major Concepts of 
'\ 

Rabbinic Juda i sm " and " Problems in Con temporary Religious 

Thought. " In New Yo r k , the other required Though t courses were 

"The Mes sial"ic Id•a in Israel " and "Rel i 9 ion in the Modern Age. " 

Both campuses also continued to require medieval philosophy 

cour ses. 

I n 1957- 58, HUC- JIR found a new way to try to accommodate 

t he e ver-increasing number of courses it felt nec essary for a 

proper rabbin icdl education. The school swi tched to a quarter 

system, which meant that s tudents were enrolled in three sets of 

courses during t he academic yea r . Consequentl y , more topic• 

could be covered, though the volume of the subject mater i al had 

to be conde nsed . The first two years listed supplementary 

reading r e quirements in Bible and rabbinic literature in addition 

to the regular course l oad. Students were required to take 

thirty-six quarter- hour credits in Bible courses and fourteen 

quarter- hour c red its in Talmud, thus maintain i ng HUC-JlR ' s 

emphasis on Bible over Talmud . The other ma jor areas of 

requir•ments included thirty quart•r-hour credits in H•brew, 

eighteen in history , and twelve in J ewish r elig ious t hought. 

Stud•nt• wer• also requi red to s•lect twenty quarter-hour credi ts 

in elective•, which meant that, th•or•tically, a ~tudent could 

heavily c oncentrate in one field by taking a number of course• in 

that area. For the first time, Cinc innati and New York listed 

The sin9lP. difference in 
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requirements was a Hellenistic Literature cou r se a vailable only 
•' 

in Cincinnati , on account of Sandml!l ' s presence, .and a study of 

synagogue music available only in New York, because of the 

~xistence of the Cantorial school. Among the electives 

Cincinnati added were " Isiamic Civil1zat i on, " a Human Relations 

cl ass in " prob lems, i ssues , and resources in motivating synagogue 

groups with respect to soc i al and ethical problems, " 

canti llation course. New York added electives in " EnliQhtenm&nt 

as a Crisis of Religion," " The Documentary Theory Studied in 

L1ght of Post- World War I Discoveries, " and a Talmud course 

e n titled " Tne Examinat1on of Key Tex ts For a Clue to the J ewish 

Ethos. " 

The curriculum of the Los Angeles school first appeared in 

the 1958-59 catal ogue . Though c hartered to grant a rabbinical 

degree, the Los Angeles campus was and remains limited in its 

rabbinical offerings to the first two years of the fi v e -year 

rabbinical program. After obtaining the Master of Hebrew 

Letters, students at the Los Angeles school must then transfer 

either to th& Cincinnati or New York campus in order to complete 

the requirements for rabbinical ordination. In 1958, the Los 

Angeles school operated on a semester system. The requirements 

i n Los Angeles were virtually the same as those in Cincinn~ti and 

New York. There was no opportunity for electives in the two-year 

program. 

The ratio of required courses to electives is often an issue 

in academic programs. Conflicts a rise between the de•ire to 
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maintain the program · s i ntegrity by tra in 1ng the student in a 
I 

number of 5pecific areas and the de5ire for fl~)(ibility and 

choice so that students can concentrate in different areas. As 

the American Jewish community e x panded, there grew a need for 

different types of rabbi5 possessing di f ferent skills. Some 

congregations wanted highly skilled orators, others desired 

rabbis with a strong ability to teach o r to work with a specific 

group such as youth or the elderly. Naturally, congregants 

wished that their rabbi could be accomplished in all areas, but 

of course this was and is unrealistic. A more flexible program 

would allow certain students to spec i a li ze i n Talmud, others in 

education, others in history and so forth. At first HUC had no 

electives; then in 1906 Kohler added a l i mited number to the 

curriculum. In 1966- 68, HUC Cincinnati made a change which would 

once aga i n d i stinguish its requirements from those of the New 

York campus. While the New York campus maintained the 

requirement of twenty quarter c r edit hours, the Cincinnati 

school increased their elective c r edits by twenty-two without 

increasing the overall number of quarter credit hours needed to 

graduate. Six more quarter credit hours were cut from Bible, 

four each from history and Talmud, and two each from Hebrew, 

philosophy, midrash, and music. The summer work reQuirement was 

also dropped. There was a stipulation attached to the elective 

choices . Of the forty-four elective credit hours required, 

twenty-two of those credits had to be earned in specific 

departments. Six credits had to be in the a r ea of Bible, four 
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each ln the areas of Talmud and history, and two each in the 

area~ of modern Hebrew, midrash, philosophy, and philosophy or 

theology . 

With minor eKceptions, the first two years of the program 

were essentially the same for all three c•mpuses. Cincinnati 

students were able to choose one elective 1n their second year, 

unlike students at the other t wo campuses. Second-year 

Cincinnati students took Aramaic in the first quarter followed by 

Talmud in the last two, whereas the sequence for New York 

students was Talmud• Aramaic then Talmud. Los Angeles maintained 

the semester system. Fourth-year New York students took anoth•r 

course 1n commentaries, whic h Cincinnati students did not, and an 

extra quarter each in homiletics, Bible, and Talmud . ln their 

third year, Cincinnati students took no courses in Talmud, 

midrash or education, unless they selected them as electives. 

Both campuses enabled their students to take the largest number 

of elective courses in their senior year. 

Over the years, each campus had developed a vast array of 

electives. Though the 1960-70 catalogue does not present many 

new electives, a few are worth noting. For the first time, 

Cincinnati offered a course in computer science. Listed under 

Rabbinic Studies, this course was meant to introduce stud•nts to 

the us• of computers for literary scholar ship. New York offered 

a Jewish Religious Thought elective described as "Religious 

issu•s in the contemporary novel, play and motion picture as seen 

156 



from the standRoint of Jewish theology,"~~ as we ll as a cour se 

described as ha study of historical and contemporar~ Jewish 

theologies of non-Jews, as the basis for an eMamination of 

Judaism 's relation to religion both as a universal phenomenon and 

as organized in particular r eligious groups. " All of these 

electives are indicati v~ of the Reform rabbi ' s increasing contact 

with technology and the broader non-Jewish society. The electiv e 

options also very much depended on the areas of interest of the 

faculty members of each school. So, for &Mample, in Cincinnati 

Werner Weinberg offered a course on A. A. Kabak, the novelis t. 

Ben Zi on Wacholder offered a course in the Kumran teMts and their 

r elation to halakhah. Alvin Reines taught a philosophy course on 

contemporary ethical theories and their r elat ion to Refo r m 

Judaism. In New Vork, Harry Orl i nsky offered a course on the 

documentary theory in light of post- wo r ld War I archaeologic al 

discoveries. Eugene Borowit~ taught a c ourse on the problems in 

c rea ting a theology of social action. Henry Slonimsky taught a 

philosophy class on the basic problems and types of solution in 

moral philosophy and the contribut i on made by Jewish moral 

thinking and practice . ~• The elective~ constituted a bro ad 

selection of courses enabling the student to choose to study wi th 

certain professors in areas of the professors ' own personal 

scholarl y interest. The selection dPpended on the student ' s 

choice of campus and on the professor ' s decision of which 

Ibid . , 1968-70, 82. 

Ibid., 1966-68, 66-85 . 
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electives to offer in any given year. 
·' 

Although the College had opened a Jerusalem campus in ~963, 

it was not until 1970 that study in Israel became a regular part 

of the curri c ulum. From 1970 on students were required to spend 

their first year in Israel taking required courses at th• 

Jerusalem c ampus. As the 1970-72 catalogue e xplaineda 

The aim of this Program is twofold. Instruction is 
primarily for the purpose of developing a high degree of 
facility in Hebrew. In addition, a year of study in Israe l 
will provide the future rabbi with the opportunity of 
gaining a well-founded understanding and appreciation of the 
land and peop le of Jsrael. 27 

The admin i stration hao finally realized the most eff icient way of 

dealing with the problem of Hebrew deficiency in rabbinical 

c andidates. Hav ing spent an entire year invo lved in inte nsive 

Hebrew study, as well as daily exposure to the language, students 

~ould be able to return to Los Angeles, Cincinnati , or New York 

able to plunge into Hebrew text material. Although i t d i d not 

always turn out that way, many students throughout the years hav e 

actuall y made significant gains in Hebrew ability because of the 

Israel program. Nor was it always the case that all students 

returned with an " appreciation of the land and peop l e of Israel, " 

but they c•rtainly did gain a clearer understanding of Israeli 

society. 

The curricu la of Cincinnati and New York continu•d to be 

distinguished primarily by New York ' s greater numb•r of text 

requirements, especially in the area of Bi ble, as opposed to 

27 Ibid., 1970-72 , 37. 
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Cincinnati ' s greater number of required electives. The5e 

differenc~ are characteristic of the ongoing tension between the 

desire for specific standards and the realization of the 

desirability of choice. Generally it is faculty who lean toward 

a more defined set of courses and students who push for increased 

fleM1bility. By enabling each campus to maintain this 

distinction, HUC-JIR offered prospective students an opportunity 

to choose between a more defined or a more fl~Mible curriculum, 

but, of course, location was undoubtedly the mo r e critical factor 

to most students in choosing between campuses. 

THE RECONSTRUCTIONIST RABBINICAL COLLEGE: A NEW CONCEPT OF 

RABBINICAL TRAINING 

For all the differences in HUC-JIR and JTS ' programs with 

respect to training goals and emphasis on certain areas of 

training over others, certain similarities prevailed. Botn 

programs shared the initial goal of creat ing a program to train 

rabbis to serve the American Jewish community. 

the intention of creating a non-denominational seminary which 

combined traditional Jewish studies with courses in professional 

development. Both schools opened in the latter part of the 

nineteenth century, and have continued to make gradual curricular 

revisions to the present day. Finally, each school of1ered a 

curriculum organized in such a way that each year, student• took 

a mix of course• in the areas of language, text, academics, and 

profe•sional development. For the most part, the organization of 

159 



the curriculum was such that the students began with introductory 
~ 

cours•s and take successively advanced required cours•s in each 

area throughout the years as well as a numb•r of more int•nsive 

electives in areas of personal interest . One miQht not hav e 

noticed these similarit i es had it not b•en for th• cr•ation of a 

rabbi n i cal college with an entirely novel approach to curricular 

organization. The Reconstructionist Rabbinical College (RRC), 

established in 1968 by the Jewish Reconstructionist Foundat i on, 

was a manifestation of the ideas of Jewish thinker Mordecai 

Kaplan, and the r esul t of the efforts of I ra Eisenstein, Kaplan ' s 

principal disciple, who envisioned a school which would uti liz• 

Reconstructionist ideas to train Reconstructionist leaders. In 

order to understand the unique structure of RRC ' s curriculum, one 

1nust first grasp the ideas of Mordecai Kaplan, and the thoughts 

o f his ~on in l aw, Ira Eisenstein, whu helped translate those 

i deas i nto ~oncrete institutions. 

MORDECAI KAPLAN AND RECONSTRUCTIONISM 

Mordecai Kaplan was born in 1881 in Svencionys, Lithuania. 

His father, an Orthodo~ rabbi, received a job offer in th• United 

Stat••• and so at age nine Kaplan and his family moved to New 

York. Kaplan ' s education was Jewish and secular. H• was 

ordained in both the Conservative and Orthodo~ movem•nts. 

Although he began his care•r as a congr•oational rabbi in New 

York, he spent the majority of h is working y•ars a s teacher and 

scholar at the J•wish Theological S•minary. H• both taught in 
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the rabbinic~l school and was dean of the Teachers Institute of 

the Seminary. Kaplan also founded the Society f o~ the 

Advancement of Judaisms he established the Jewish Center, the 

first synagogue combined with a Jewish center; and he initiated 

The Reconstructionist Magazine and the Reconstructionist 

Foundation. 

Kaplan ' s most notable work is Judaism as a Civilization, 

published in 1934, i n which he thorough ly critiqued the ekisting 

American Jewish movements, pointed out their shortcomings , and 

proposed a new definition of Judaism which he believed was 

necessary for revitalizing Jewish life in America. Kaplan 

looked to a more compr ehensive definition of Judaism t han one 

which limited it solely to the realm of religion. Judaism, for 

Kaplan, included the "nekus of a history, literature, language, 

social organization , folk sanctions, standards of conduct, social 

and spiritual ideals, esthetics values, which in their totality 

fcrm a civi l ization." 2 • Borrowing from traditional Jewish 

sources and American philosophers, Kap lan defined Judaism as an 

evolving rel igious civilization. By including the term 

" rel i g i ous" Kaplan meant 

that Jewish civilization e~presses its genius be•t i~ 

clarifying the purposes and v alues of human &k istence, in 
wrestling with God (who is conceived in nonpersonal t•rmsJ, 
and in the ritual of home, synagogue, and community. 
However, because Judaism is a civilization, the secular 
elements of culture are essential to Jewish spirituality; 
they curb the tendenc y of religion toward rigidity, 
uniformity,' and worship ot the past. Thus, Jewish religion 

3 • Mordecai M. Kaplan, Judaism as a · Ciyil1zation (New York, 
1934), 178. 
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embraces both the purpose and the unconscious product of the 
Jewish ~eople · s search for a meaningful e1Cistenc e for 
itself • 2 • 

tn his e1Cplanation of the term ''evolving" Kaplan expla i ned 

that Judaism had undergone three distinct stages 1n its history . 

He believed that Judaism was in the midst of entering its fou rth 

stage of development bv transforming itself from an ancient into 

a modern c ivilization and by growing into a humanistic and 

spiritual civilization. In this stage, modern Jewish 

civilization would " be an adventure into the une1Cplored 

possibilities of creative li v ing." 3 0 A grasp of this definit ion 

of Judaism is essential to understand ing Kaplan ' s vi ews on 

rabbin i cal education. 

Another aspect of Kaplan · s oeliefs which would inf l uence the 

development of the new seminary was his notion that American Jews 

l ive in two civi lizations - - one that is Amer1can, and one that 

is distinctly Jewish. Kaplan believed lt was lmportant for 

American Jews to have an understanding of both civilizations and 

of the complexities wh ich arise when one civilization meets 

another. 

Although Kaplan never organized or directed a rabbinical 

seminary, h• was asked by Stephen S. Wise to consider becoming 

the director of the JIR, and so was given a forum f or sharing his 

views on how a student ought to be prepared for the modern 

2 • Jack J. Cohen, "Mordecai Menahem Kaplan, " Encyclopedia 
Judaico, 10:752. 

30 Kaplan, Judaism as a Civili?ation, 21 4 -
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rabbinate . He not only believed that students should study their 

heritage , hum•n nature, and social cond itions , but t~at students 

s hould be given the tools to synthesize this knowl edge and apply 

it to the s ituations they would encounter a s r abbis. Al though 

Kaplan bel1eved strongly in the importance and validity of te~t 

study and historical study in gene ral , he e special l y emphasized 

the importance o f focusing one ' s a ttention on the present. He 

felt that Jews s pen t too much time glorifying the past and in so 

doing turned Judaism into an anc ient relic devoid of lif e a nd 

relevance. 

Kaplan s aw t he rabbi as a force for br i nging about a renewal 

of the J ew ish spirit. He stated: 

The rabbinic al school shoul d enab le him t o transmi t the 
desire f or a s ubstantial Jewish l ife , for Jewish communal 
organ ization and responsibility, f or Jewish c us toms and 
rrt~····"SJ. 

tn order to do this, he fe l t that the rabbin1cal candidate must 

himself possess a yearning fo r a " tang ible" Jewish life, .ind that 

fostering this pass ion should be part of the tra ining process . 

Kaplan was aware o f the fac t that man y Jews looked askance at 

their heritage and frequently avoided any e Mte rnal ewpression of 

J ew ishness. To th is a tt itude h• responded: 

This pres ent attitude toward re ligion, an attitude 
compounded of contempt bt•ed on prejudice, confu• i on in 
thinking, and ignorance of facts, the rabbi must learn to 
f ace frankly and understandingl y. To do th•t he must be 
equipped with al l the possible knowledge of re lig i on •s •n 
ewpression of hu man nature, that modern research hts placed 
at our disposal. The rabbinical schools should no t permit 
their students to s h if t f or themsel ves. It is not enough to 

Kaplan, Jyd1i1m in Transition (New York , 1941 ) , 1 6 7 . 
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teach what the ancient authorities had to say about God, 
lsrael r:and Torah, or how they reconciled tradition with the 
philosophy of their day. Each age must have its own 
theology. The theology ior our day can no more be 
extemporized than were the theologi es of the past.~2 

Like the founders of HUC, JTS, and JIR, Kaplan advocated the 

necessity of modern scholarship as part of rabbinical training. 

H~ bel i eved that the scientific study of Judaism was necessary in 

order to teach modern Jews that religion is part of human nature. 

Most importantly, rabbis needed training to lead the community in 

the process of interpreting the latest phase of Judaism ' s 

evolution. History and trad1tional theology was to be studied 

for the sake of mastering the abil ity to develop a new theology 

and a new Judaism for the present. 

Like the founders of the other American seminaries, Kaplan 

decried the existence of factionalism within the Jewish 

community. He s aid, "Any program which is t o stimulate, direct 

and enr i ch Jewish life i n this country will have to avoid the 

weakness, and appropriate the strength, of each of the existing 

Jewish ideologies." 33 He advocated a synthesis of each 

movement · s best ldeas into one new Judaism. Throughout most of 

his life, Kaplan tried to keep Reconstructionism from becoming a 

separate movement. He saw it as the new wave for all of Am~rican 

Judaism, but his protege, Ira Eisenstein d i d not agree . 

IRA EISENSTEIN ANO THE RECONSTRUCTIONIST RABBINICAL COLLEGE 

Ibid., 172. 

Ibid., 183. 

164 



Ira Eisenstein was born in Harlem, New Yo r k , ln 1906. His ,, 
father and grandfather were both nati ve New Yorkers. In his 

autobiography, Eisenstein admitted, " knowing that my roots 

r eached back to the first half of the 19th century in New York, I 

sensed a deep kinship betwe~n myself and the American scene."34 

Such a feeling undoubtedly contributed to Eisenstein·s interest 

in Kap l an ' s ideas. Eisenstein graduated from Columbia University 

and, influenced by his friendship with Milton Steinberg, decided 

to appl y to rabbinical school. When choosing between attending 

the Seminary and the JI R, Eisenstein dec ided that if Kaplan left 

ihe Seminary for JI R that is where he would go, and if Kaplan 

remained at the Seminary , he would enroll there . Kaplan remained 

at the Seminary and so that is where Eisenstein received his 

rabbinical training. While a rabbinical student, he became 

invo l ved in Kaplan ' s Society for the Advancement of Judaism , and 

con tinued to serve there after his ordination in 1939. He served 

a synagogue in Chicago for a few years, but returned to New York 

and became the President of the Reconstructionist Federation. 

It was Eisenstein who seized upon the idea to bu i ld a new 

seminary to train leaders for the small but growing 

Reconstructionist movement. In his autobiography he ~tated: 

I had been working for some time Oil the basic r:oncept of a 
curriculum for a Reconstructionist College. If Judaism was 
to be understood as an evolving religious civilization, it 
would be necessary for the curriculum ~o refl•ct that idea. 
In other words, i n each of five years, the students would 
recapitulat~, as it we~e, the total eKperience of the Jewish 

3~ Ira Eisenstein, Reconstructing Judti5m1 An 
Autobiography (New York, 1986), 3. 
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peopLe during one epoch in Jewish history , devoting one year 
each ~to the biblical period, to the rabbinic, medieval, 
modern, and contemporary periods.~e 

On the one hand, the concept of organizing the curriculum 

civ1lizationally was an absolutely logical outcome of 

Reconstructionist ideology. On the other hand, it was a 

revol utionary approach to rabbinical education. Eisenste1n was 

aware of this break from tradition. He said, " The traditional 

way of studying humash is huma2h and Rashi, and I said to myself 

Rashi belongs to the medieval period. If you want to understand 

what the text says, you hav e to unde rstand what the people who 

wrote the text said, not what the medieval( s ) ... thought it meant 

or should have meant. " ~• Eisenstein believed that it was by 

studying the process of Juda ism's evolution that the students 

would understand their mandate to continue to develop Judaism in 

response to Judaism ' s contemporary needs. 

Whereas HUC-JIR and JTS acknowledged the e~istence of two 

civilizations by requiring students to possess a university 

degree and by offering courses in Chri~tianity, Eisenstein wanted 

students to study simultaneously at a secular university and in 

the rabbinical program. For this reason h~ sought to establish 

RRC adjacent to a university. Although Brandeis University at 

first seemed to be the obvious choice, its lack of a religion 

department made it less feasible for Eis•nstein ' s purpose, so on 

the advice of his associate, Reform rabbi Arthur Gi lbert, he made 

:se Eisenstein, Autobiography, 227 . 

Interview with Ira Eisenstein, December 25, 1988. 
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arrangements with Temple Uni versity in Philadetphia, so that RRC 

student& could "round out their Jewish studies with a broader 

knowledge of the world o f religion and civilization •. ,,'' 3 7 He 

believed that in affiliating itself with Temple Universlty, RRC 

would offer something unique from the other seminaries in that 

rabbinical students would study Christianity with Christian 

scholars, Islam with Islamic scholars and so forth. He saw this 

as necessary preparation for rabbis who wished to take a 

leadership role in a n ecumenical age. 3 • 

THE RRC CURRICULUM 

Eisenstein created a three part program which consisted of 

five to six years of rabbinical studies leading t o ordination, 

joint enrollment in the masters program at Temple University 

(which was to be followed by a doctorate after ordination), and 

an internship in the Jewish community for the purpose of gaining 

practical rabbinic•! experience. When students complained 

because they felt overwhelmed by the volume, Eisenstein, who was 

appointed president of the College when it opened in 1968, agreed 

to modify the program somewhat, but he insisted on maintaining 

the th r e• part structure, includ i ng the Temple Universi ty 

program. He wanted his graduates to be qualified academically to 

serve in other areas of th• Jewish community besides the 

37 Ibid. 

3 • pamphlet printed by the Reconstructionist Rabbinical 
College, n.d. 
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synagogue. " My thought was, " he sal.d, " 1.f at ,;tny time they d1d 

not want to go into a pulpit, they could do other things. They 

could do academic work, they could do Hillel work , they could do 

education.":s• 

The first curriculum wa~ published in pamphlet form in 1968. 

The two page listing of courses was e ven l y divided with Temple 

Un1versity courses on one side of the sheet and RRC courses on 

the other as follows: 

Tetnple 

FIRST YEAR 
Required: Bible course with 
Robert Gordis: Foundations 
of Biblical lheology 
Choice: 3 to 6 other credits 
per s emester 
Language examination at 
the end of the year 

1. Core Curricu lum 
Biblical Civilization 
2 . Hebrew Language: Bible Text 
3. Seminar - Reconstructionism 
Total--18 credits 

The following lS the curriculum projected for the second through 
the fifth year: 

SECOND YEAR 
6-9 credits per s emester 
Required: Course in Rabbinics 
3 credits per semester 
Choice: 3-6 other c redits 
per s emester 

THIRD YEAR 
6-9 credits per semester 
Required : 3 credits per 
semester in Medieval 
Philosophy and 
Literature 
Choice: 3-6 credits 
per semester 
T~ke second language 

:s• lb.id. 
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l . Core curriculum 
Rabbinic Civilization 
2. Hebrew language: 
Talmudic Text 
3. the Jewish Community 
Total--18 credits 

1. Core curriculum1 
Mediev•l Jewi~h Civil1z~tion 
2 . Hebrew Language s 
Hebrew Philosophy 
3. Jewish Life and Practice 
Hebrew examination 
Tota l --18 credits 



examinat~on 

FOURTH YEAR 
6-9 credits per semester 
Requiredi 3 credits in 
A. Educ•tion. or 
8. Adv•nced Academic 
discipline, or 
C. Some aspect of psychological 
or sociological studies 
Take preliminary e xams 

FIFTH YEAR 
Those who have only 48 points 
conclusion of the 4th year 
continue to take credits of 
their choice until they have 
60 credits . Then take 
preliminary exams 

S IXTH VEAR (if necessary) 
Work on [ masters) thesis for 
those who have completed 60 
credits at the end of 
f ive years 

l. Core curriculum 
The Modern Jewish Civi lization 
2. Modern Hebrew Literature 
3. Choice of 
A. Research in c hosen field, 
•8. Skills required for 
congregational leadership, or 
t C . Educational administrat ion 
To tal--20 credits 

*Plus supervised field work in 
4th and 5th year 

1 . Core curriculum: at the 
Recacitulation 
2 . 4 units of 6 sessions 
each in: 
A. Jewish Art 
8. The Jew in Contemporary 
Li terature 
C. Jewish music 
0. Judaism and the Inter­
rel igious Dialogue 
6 credi ts tor the year 
Total--14 credits 

Supervised internship program 
individuall y arranged 

Grand Total --88 credits• 0 

Compared to the highly developed programs a~ HUC-JIR and JTS, 

t h is program had v e ry few classes to offer. Although 

Eisenstein ' s stated intention was to send students concurrently 

to Temple Uni versity to broaden their education, th i s first 

curriculum would suggest the Temple University program was 

• 0 Rwcon•tructionist Rabbinical Colleae, (pamphlet) 1968-69. 
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actu all y used to supplemented the budding rabbinical program by 
, I 

requ iring stud•nts to enrol\ in basic rabbinica l c lasses al r eady 

available at the University. However, in addition to the Jewish 

stud ies courses which students were required to take, they were 

also required to choose a number of other courses . S tudents 

tended to take courses in philosophy or religion. 

Of the first enterin g c lass of thirteen students , only two 

graduated. Clearly, the initi al program had been so ambi tious as 

to be unrealistic. Over the nex t decade, the program was 

modified and the doctoral r equirement was reduced to a masters. 

Gradually , RRC added more courses, and there was less need to 

r ely on Temple Uni versity for Jewish studies classes. Ira 

Eisenstein served RRC as president unt i l 1981. The curriculum 

has been further developed s ince that t i me, but the basic 

ci vi l i zationul structure remains intact to the present da y . 

CONCLUSION 

This period of American Jewish history did indeed witness 

tremendous expansion in its non-Orthodox rabbinical train ing 

inst i tutions. Under the leader s hip of Louis Finkelstein, the 

Jewish Theological Seminary ex panded its program, particularly in 

the arra of interfaith relations . Both JTS and HUC-JIR 

established programs on the West Coast whose Jewish popu lation 

was rapidl y growing • In both i nstitutions students were only 

• able to complete the first two years o f the rabbinica l program 

after which they were required to go east to complete their 
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studies e ither in Ci nctnnati o r New York. 
~ 

HUC-JlR and JTS moved increasingly toward a uni v~rsity style 

curriculum with spec i fic numbers of requ~red courses combined 

with electiv e choices. The p r ograms increased the i r c ourse 

offerings, particularly the v ar i ety of electi ves , in part to meet 

new and developing needs in the Jewish community by offeri ng 

students t he appropriate training. Rabbini c al students at both 

seminaries also reaped the benefits of greater c hoice of 

electives because of the graduate programs which both seminaries 

initiated. Rabbini c al s t udents were of ten able to register for 

academic courses which had been prima rily designed for the 

graduate program, courses such as cognate languages or a very 

specific Bible course. 

JTS continued to follow a conservati v e approach, emphasizing 

Talmud and ha lakhic study, and training their students to lead 

the J ewish community in maintaining the t r adtt ion in the conte wt 

of American society. HUC-JIR continued to prepare their students 

with a slightl y greater emphasis on Bible studies . The Human 

Relations program was i nitiated as the College sought to prepare 

thei r rabbis to meet the increased e~pectatior1s ct the Reform 

Jewish communit~ for their r abbis. Although there ewisted 

roughly equal curricular structures on the ca~puses i n Cincinnati 

and New Vork for a decade or so, they eventuall y each went their 

own way when Cincinnati changed its curriculum , cu tting back 

certain requirem~nts ~o g l~e the studen ts more opportunities to 

choose courses. The New York campus, choosing to emphasize 
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mastery of Hebrew texts, maintained the same number of electives 
~ 

as before. Over time the requ irements of the two c~mpuses grew 

increasingly disparate. 

The establishment of RRC in 1968 presented prospective 

rabbinical students with an entirely new choice in rabbinical 

education. A student who desired non-Orthodox ordination could 

choose to stud y at JTS where he would concentrate prima r ily on 

legal texts and the c ri tical study of s uch subjects as Jewish 

history or philosophy. He could choose to enroll in HUC where 

his education would focus on the study of Bible, Midrash, 

theology and professional development. Or he could jointly 

attend RRC and Temple University where he would study Judaism a s 

an evolving religious civilization, and study an aspect of 

another civilization as well. All three of these rabbinical 

seminaries have continued to grow, and they are all still 

developing, but none of them has changed radically since its inception 
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Chapter VI 

Conclusion and Epilogue 

American liberal rabbinical seminaries have changed 

significantly since the establishment of the first modern 

sem inarie5 in Europe, and yet there remain recognizable links 

between the " parents " and their "children. " The founders of the 

European seminaries institutionalized the major alternative model 

to the yeshiva for the purpose of training rabbis. The required 

knowle~ge of some secular subJects, courses in professional 

development, a decrease in the amount of required Talmud study, 

and the addit1on o f courses in other areas of Jewish teMt and 

study constltuted the primary features of the European liberal 

rabbinical seminary. Compared to America · s liberal rabb1n1cal 

co lleges, the European seminaries were still qu1te traditional. 

The emphasis remained on teMt stud y , and most of the seminaries 

offered lit tle more in the way of practical rabbini cs than a 

course in homiletics . 

The seminaries upon which HUC and JTS modeled themsel ves 

were the Hochschule and the Judisch-Theologisches Seminar 

respectively. The Hochschule had dedicated itself to training 

rabbis in the science of Judaism, and so, too, did Wise, in the 

earliest HUC catalogue, establ i sh the scientific study and 

understanding of Jewish tex ts as the primary objec tive of the 

r.ourse of studies l~ading to o r dination. The founders of JTS 

shared with Zacharias Frank e l a view of Judaism · s place in the 

modern wo r ld and of the nature of rabbinical education. One of 
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the founders of JTS, Alexander Kohut, had been ordained at t~e .... 

8reslau Semina ry, and viewed it as an appropriate model upon 

which to base a traditional yet modern American seminary. Both 

American seminaries soon faced a potential obstacle which had not 

been a major factor in Europe . Namely, HUC and JTS had to 

struggle with the real1ty of training rabbin ical candidates with 

little o r no Hebrew and who. in many cases, were Judaically 

illiterate. Both schools instituted preparatory programs as a 

means of managing the problem. The problem has persisted, and so 

too have the programs, in one form or another, to the present 

day. 

The next generation of presidents, Solomon Schechter at JTS 

ano Kaufmann Kohler at HUC, each implemented revisions 1n the 

c urr1cul um of their prog~ams in accordance with their own visions 

of what a rabbi should know and be. JTS became known as 

"Schechter · s senunary" because he made such a strong and 1 as ting 

imprint on the school, especially in the hiring of distinguished 

intellectual scholars and in the revised curriculum ' s emphasis on 

the positive historical approach to Jewish studies. Kaufmann 

Kohler , too, revised the initial HUC curriculum to reflect his 

own desire for rabbinical students to be trained in the doctrines 

of Reform Judaism and to be offered more practically oriented 

cours1rs. Neither Schechter nor Kohler looked as directly to the 

European seminar i es for guidance in revising the curricu la of 

their seminaries as had the founders of JTS and HUC. 

Schechter and Kohler superimposed their own ideas and va lues 
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on existing structures. Ne1ther abandoned the previous 

curriculum fn favor of a radically new approach to training 

rabbis. This became the standard process for curr1cular reform 

' in both seminaries, and remains so to the present day. The only 

signif1cant difference is that after Schechter and Kohl er, the 

curricular reform process fell less into the Jurisdiction of the 

rabbinical seminary president and inc reasingly into the hands of 

indiv1dual dominant faculty members or, more often, under the 

author1ty of specially selected faculty committees c onstituted 

for the specific purpose of recommend1ng and implementing 

revisions of the existing curriculum. Adler and Morgenstern, and 

later Finkelstei n and Glueck, did not revise the curricula 

directly by lnitiating cour se requirements, but , rathe r , they 

influenced their d1rection in their appointments of faculty 

members who designed new courses for the ex1st1ng cu1~ricul a . • 

This study has outlined the history of an ongoing, gradual 

process of curricular revision at JTS and HUC. Compared to these 

two seminaries, RRC introduced a r adicall y new curriculum when it 

was founded ln 1967 . In part, its curriculum was novel because 

it was based on the thought of one i nd ividual, Morde~ai Kaplan. 

Yet we c an not ignore the differences that are bound to ar ise 

~ The process by wh i ch the JIR curricu lum was created in 
1922 was much more similar to that o f HUC ' s initial curriculum in 
that it was almost all the work of Stephen S. Wise. Howev•r, 
Wise · s primary concern regarded the iBsue of academic freedom 
rather than the specific courses in the curriculum. As we have 
seen, his course of studies was nearly indistinguishable, at 
least on paper, from the course of studies at HUC during that 
same period of time. 

175 



between a curri culum which was first formulated in the late 

' nineteenth century and has been continually revised and one which 

was first developed in the second half of the twentieth century. 

We can speculate that if the Reform or Conservative movements 

were developing rabbi nic a l school curricula for the first time in 

1967, the y too would have produced courses o f study which 

d iffered greatly from the actual HUC a nd JTS curricula o f 1967 . 2 

Rabbini c a l s emi nary curricula are never created i n a v a cuum. The 

social and po l itical environment e ~erts its i nfluenc e on the 

initial de velopment of a program of studies , a nd subsequent 

d e v e lopments in that progra m are influenced a s well by the very 

e xistence of the previously establi shed curricu lum. The Jewish 

community , along wJth all other Americ a n communi ties, was 

affected b y t h e events of the 60s. S tudents in particular 

desired grea t er c hoice and fle x ibility in the rabbinical prog ram. 

Congregants wan t ed rabbis trained to counsel them i n time s of 

need a nd distress . The Cincinnati campus o f HUC-JIR endeavored 

to meet these needs by decreasin g the number of required course~ 

in order to increase t he number of elect ives. The human 

r elat ions department was also strengthen ed t o better prepare 

2 RRC ' s presen t situation upholds this po i nt. The cur·rent 
presiaent, Arthur Green, has a vision o f Judaism and rabbinical 
education which differs significantly from that of Kaplan and 
Eisenstein. Although Green and the faculty hav e instituted 
changes i nto the curriculum, they hav e kept revi sions within the 
established framework whic h maintains the original 
c i vi lizational structure of the curricu lum as env isaged b y 
Eisenstein. Again, we c an only speculate. ~hat i f Green had 
i nitiated a r•bbinical seminary he mi ght not ha ve chosen to 
employ the s ame structure as is currently in use at RRC. 
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rabbis to serve in the role of pastor. The establ ished 

curriculum' was adjusted, but remained intact . 

The 1950s a nd bOs ushered in other changes as well. America 

witnessed a proliferation of J ewis h studies programs i n colleges 

and uni versities throughout the country. J TS encouraged the 

growth of rabbi n i cal scholars with the implementa tion in 1957 of 

a program which encouraged participating students to concentrate 

on one area o f Jewish studies, with the e~pectation that they 

wou ld go on after ordination fo r a Ph.D. in order to teach either 

at t he Semi nary or a t a universi t y. I n keeping with the l ong 

establisheu pattern o f c urricular reform, the eM is t ing program 

was not abandoned in fa vor o~ an e ntirely new approach to 

training rabbis, but rather ad j u stments were made including the 

addi t ion of thi s new study opt i on. 

In both content and structure, the entire ARC curriculum was 

i nfluenced by the social and politi c al environment of the time in 

which it was created . For e~ample, ARC students we r e required to 

enroll in courses in Christianity and Islam taught by members of 

those faiths in o rder to part ic ipat~ full y in an age of inc reased 

ecumenicism. An alliance with Temple Uni ver~ity was es t abl ished, 

among other reasons, to bolster direct and open relat ions with 

secular civilization, as opposed to stdying wi thin the 

"cloistered" envi ronment of the seminary. Whether or not he did 

so consciously, Eisenstein sided with Geiger, who had proposed an 

alliance with a German university for j ust this reason, whereas 

Frankel had opted for the nu r t uri ng, contro l lable environment of 

177 
\ 



a separate seminary. Methodologically, too, the classes at RRC 

were influenced by an environment which encouraged democracy and 

equality. Virtua ll y all of RRC ' s classes were taught ln the 

style of graduate seminars, as opposed to the lecture classes 

which prevailed at HUC-JIR and at JTS. 

Clearly, the process of curricular development at all of the 

seminaries was 

circumstances. 

influenced by a number of internal and external 

Chief amo~g these were the power of the 

curriculum in for c e, the social environmen t, the goals of the 

president and faculty, the wishes of the students, and the needs 

of the Jewi sh community, not to mention such considerations as 

finances, availability of academicians to serve on seminary 

faculties, and retirement or death of former faculty memb~rs. 

All o f these were factors in the process of curricu lar reform. 

We have seen shifts in emphasis on the various roles a rabbi 

plays, and this has both influenced and been influenced by the 

rabbinical curriculum . The modern rabbi of Europe was eMpected 

to be a scholar, a preacher, and a,pastor. He was modeled after 

the Christian clergy of Europe who served ln these capacities. 

Therefore, rabbis incr•asingly sought Ph.O.s, and the seminaries 

included homiletics classes to teach their student~ the art of 

preaching. lntere~tingly, there is no evidence of any sort of 

training for pastoral work, although rabbis were e~pected to 

fulfill pastoral duties. Perhaps it was assum~d that these would 

come naturally aAd could be considered as ''on the job training." 

Late nineteenth and early twentieth century liberal Jews 
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expected their rabbis ~o be outsta nding orators. Both HUC and 

JTS eventua~ly added c ourses in homi letics and provi ded 

o pportun iti e s for i nd ividual and group development in o ratori cal 

skills . After the Holoc aust , the seminary leaders real i zed the 

need to train Jewish academ i cians and, as we have learned , 

encouraged rabbis to pursue doc torates and to consider a c areer 

in scholarship. More recentl y the trend has been to emphasize 

the rabbi ' s f uncti on as community leader and pastor. The 

increase in human relations courses at a l l three seminaries 

attests to the perceived value of this function. Based on this 

study , as well as my own personal e xpe r~ence , I would conJecture 

that the cur rent tre nd is moving toward an i nterest in 

highlighting t he rabbi ' s role a s spiritual leader with a 

continue d stress on the importance of the rabbi a s commun ity 

leader. The desire f or greater spiritual care is a natural 

tendency for l i bera l Jewish movements which have previousl y based 

thei r study and p r act i ce on science and reason. The emphasis on 

scientific study a nd ritua l practice based on reason led to a 

neglect of matters of the spirit. HUC-J1R has already attempted 

to address this issue in i ts r e cent c urricular propos al. 3 RRC 

and JTS are also look i ng for ways to incorporate a g r eater s~nse 

o f spirituality into both their s u b j ect matter and thei r tea ching 

methods in o rder to facil itate spiritual g r owth whil e i n 

3 Eugene Mi hal y et al., " ' Innovators of Torah ' : Preparing 
Tomorrow ' s Rabbis for Reform Judaism, " Report of the Task Force 
on the Rabbinic Curriculum of the Hebrew Union College-Jewish 
Institute o1 Religion . (un published ) Cincinnat i , 1988, 14-lb. 
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rabbin1cal school. 

In the course of the study, I became aware of certain 

tensions or dual sets of values which each administration was 

compelled to face. Many of the main differences between an "o ld '' 

curriculum and the revised version and between the curricula of 

individual seminaries had to do with the emphasis placed on one 

side of the set over and above the other side. In a sense these 

tensions a re all interrelated. I have labeled them "Talmud 

versus other," "must v ersus ought,'' " academi c versus prac tic a 1," 

and "lec ture versus seminar." 

Since the eastern European yeshivot did emphasize Talmud 

study a lmost to the e~clusion of all other areas of Jewish study 

inc luding Bible, e very modern seminary has been obliged to 

con f ro1 t the issue of how much weight Talmud study should carry 

in a diversified curriculum which has as its goal the mastery of 

numerous subj ects and skills. Talmud and halakhic study were the 

bread and butter of the pre-modern rabbii they no longer are. 

The seminaries whose curricula we examined covered the spectrum 

from a strong emphasis on Talmud and halakhic literature at al l 

the European seminaries e~cept for the Hochschule to minimal 

representation at the JIR. There were not only variations in the 

amount, but in the approach as well, which might be scientific, 

pract ical , comparative with the legal codes of other 

civilizations, or another strategy ent1rely. Having based this 

study primari ly on the seminaries · catalogues it was often 
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difficult to ascertain which approach was used, but the e vidence 

suggests that each school employed different methpds or a 

combination of methods at different times. Certainly , both Hue 

and JTS used a scientific approach in their early years, but they 

also made a point of choosing texts for study such as tractates 

covering the laws of marriage and divorce which would be most 

germane to the practical rabbinate. In keep ing with Kaplan · s 

two-civilization philosophy, RRC tended to employ a historical­

comparative approach. 

I n addition to amount and method of Talmud study , the 

seminaries had to consider the purpose of its inclusion , which 

leads into the next terision-- that of " must versus ought. " Why 

should a rabbi study Talmud once the rabbi no longer serves the 

function of legal decisor? The builders and revisers of 

rabbinica l curricula had to determine the extent to which r abbis 

should possess knowledge of many Jewish subJects, including 

Talmud. My study of thi s sub j ect has led me to the conclusion 

that one of the rabbi ' s functions is as a repository of tradition 

and, therefore, we are r esponsible for carrying on the tradition 

of Talmudic and biblical stud ies, e ven i f we find no immediate 

use for them in our daily r abbinate. The Reform and 

Reconstructionist seminaries generally endeavored to require a 

sufficient introduction to Talmudic literature so that rabbis 

would be able to consult the sources and continue studying and 

teac h ing based on individual interest . Both seminary p rograms 

were also structured so that the student who so desired had the 
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option o f ch~psing a larger number of courses i n one area such as 

Bible, Tal mud, or philosophy. JTS genera lly p laced a greater 

emphasis on Talmud, both because they saw the Conservative rabbi 

as a repository of tradition, and because they con tinued to s ee 

Talmud as playing more of a c entral r ole in the Jewish community . 

Related to the tensions between " Ta lmud versus other" and 

"must versus oug ht" i5 the t ensi on between "academic versus 

professional. " The European seminaries plac ed a heavy emphasi s 

on the value of academic achievement, and the Ame r ican seminaries 

all f o llowed suit. Wise ' s curriculum was almost e xclusively 

academ1c , in spite of all he had written about the need for 

p r ofessionally-tra1ned American rabbis . Solomon Schechte r also 

placed a high value on the pursuit of scholarship, as did Ira 

There were t wo paths to confronting i ssues of the 

professional aspect in the rabb inical seminary curriculum. One 

was found in t he creation of professional development courses 

sue~ as spee ch. homiletics, educ ation, c an tillation , and 

counseli ng. The other was the empl oyment of a method of study 

which emphasized the practical a s pec ts of academic subjects, s uch 

as a ptrsh•t h• shavuah Bi b l e course. I n Charl es Liebman ' s 

study, h• concluded that the students at JTS felt that their 

tvachers tended to neglect the practical and meaningful c ontent 

materials o f the subject matter i n f avor of a purel y acad•mi c 

approach, especia lly wi th regard to teMt study. 4 My o wn limited 

experi•nce tells me that this feeling is still s hared by most 

4 L i •bman, 42, S0-51. 
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rabbinical s\t>dents at all three seminaries. Liebman noted that 

"seminaries value scholarship more highly than professional 

training." 15 Since many students have been concerned and will 

continue to be concerned with studying texts, and Judaism, in 

general, in such a way that the lessons can be shared with the 

general Jewish community, this tension will probabl y continue to 

exist in the rabbinical seminaries. 

Lastly, the seminaries have all had to confront the tension 

of " lecture versus seminar." Along the way, HUC and JTS both 

introduced seminars in which students were required to 

participate more extensivel y in the presentation of the subject 

material. From its very inception, RRC taught most courses with 

a seminar approac h. Currently, RRC students often complain that 

the seminar courses lack structure and direction, while JTS and 

HUC students compla in that lecturers treat them as passive 

r eceptacles of information. Attempts have been made by the 

seminaries to strike a balance between the two approaches. 

HUC-JIR and JTS are once again involved in preparatiQns for 

a major curricular reform to be implemented over the nex t few 

years. RRC is also in the midst of ongoing curricul•r reform. 

These seminaries can benefit from examining the history of 

curricular development in the modern seminary and learning from 

the strengthB and weaknesses of past curricul•· All three 

seminaries are planning revisions rather than radical reform and 

are undergoing a process which involves input from students, 

• Ibi.d., 37 • 
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faculty, a nd congregants. As each school makes lts cha nges lt 

will be eMpected to try to strike a balance between the tensions 

described above, and other tensions as well. Each will deal with 

the current c oncern with integrat i ng a more spiritual approach 

into their programs. Another i ssue is integrat ing feminist 

concern~ in to the curri c ul um. Ma ny feel that it was not enough 

merely to admit women into the r abbin ical program; changes must 

be made throughout the structures of the l i beral Jewish 

commun ity , inc ludi ng the recognition of women · s ro les i n th• 

Bible, Ta lmud , and throughout Jewish history. Schol arship 

c oncern ing Jewish women ·s history has made great progress i n the 

last two decades, but all of the rabb1nical sem1nar ies l ag behind 

in the systematic incorporat ion o f this sc holarship into the 

curr iculum. 

The history of American rabb1n1cal sem1nary curricular 

development teaches u~ that changes occur slowly and as the 

r esult o f a multitude of factors. There are many disagreements 

as to what a rabbi must and should know. But the fact that so 

many changes ha ve been succ e ss f ully implemented , coupled with the 

fact that th• seminaries are currently continu ing the d ynami c 

process of curricular reform, demonstrates that the Americ an 

liberal rabbinical seminary is al ive and well, with p r ospects for 

a long and healthy process of continued change and d e velopment. 
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