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SUMMARY 

•This thesis is divided into six chapters plus an introduction and conclusion. 

•Part One (chapters one through three) explores education at home, Part Two (chapters 
four through six) discusses education at school with teachers. 

• This thesis utilizes material from the Hebrew Bible and various sources from Rabbinic 
literature including: the Misbnah, the Tosefta, The Babylonian Talmud, The 
Jerusalem Talmud and Midrash Sifre Deuteronomy. 

In the transition from the Biblical to the Rabbinic period the role of the teacher 

and student as well as the relationship between the two evolved. Education moved from 

the home where parents were the primary teachers to an institutional setting where 

"professional" teachers were responsible for instroctioo. The Biblical and Talmudic texts 

are particularly silent about the reasons behind this dramatic transition. However, 

elements of what are widerstood to be the original educational model are in several areas 

of the evolved form of education: the first appointed teachers worked from their homes; 

there was debate over whether teachers should be paid, parents were still intimately 

involved in the preparation of their children for entry into the educational system; similar 

methods of discipline were practiced, God's words and commandments were taught, and 

personal relationships between teacher and student were developed. These elements 

among others reveal an influence from the early educational system upon the later 

educational developments. 

The transfer of educational elements from the home to what becomes the school 

model may reveal some of the values which contributed to the foundation of the 

educational philosophy of the time. While there was a shift in educational practice and 

strocture some of the core values and philosophies may have remained intact. Through 

close textual analysis of Biblical and Rabbinic literature this thesis will examine, reveal 

and discuss the elements of the educational process that existed in the Biblical literature 

and subsequently migrated to the educational settings described in Rabbinic literature. 

The fact that many elements found within the home educational settings are also seen in 

the institutionalized educational settings may reflect a lasting, transmitted set of values, 

beliefs and educational principles. These educational principles will be identified, 

discussed and evaluated. 
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In the transition from the Biblical to the Rabbinic period the role of the teacher 

and student as well as the relationship between the two evolved. Education moved from 

the home where parents were the primary teachers to an institutional setting where 

"professional" teachers were responsible for instruction. The Biblical and Talmudic texts 

are particularly silent about the reasons behind this dramatic transition. However, 

elements of what are understood to be the original educational model are in several areas 

of the evolved form of education: the first appointed teachers worked from their homes; 

there was debate over whether teachers should be paid, parents were still intimately 

involved in the preparation of their children for entry into the educational system; similar 

methods of discipline were practiced, God's words and commandments were taught, and 

personal relationships between teacher and student were developed. These elements 

among others reveal an influence from the early educational system upon the later 

educational developments. 

i The transfer of educational elements from the home to what becomes the school 

model may reveal some of the values which contributed to the foundation of the 

1 educational philosophy of the time. While there was a shift in educational practice and 

structure some of the core values and philosophies may have remained intact. Through 

close textual analysis of Biblical and Rabbinic literature this thesis will examine, reveal 

and discuss the elements of the educational process that existed in the Biblical literature 

and subsequently migrated to the educational settings described in Rabbinic literature. 

The fact that many elements found within the home educational settings are also seen in 

the institutionalized educational settings may reflect a lasting, transmitted set of values, 

beliefs and educational principles. These educational principles will be identified, 

discussed and evaluated. 

As a society grows and changes culturally, politically and economically it must 

also grow and change in its approach to education. Some change is calculated. It takes 
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INTRODUCTION v 

place with full intention and premeditation. This form of change can be seen as a 

response to some form of evaluation. Other changes are more spontaneous or natural. 

They are reactions to other changes or adaptations to realities within the society. 

Education within the Biblical period reveals some level of development of change as well 

as from the Biblical period to the Rabbinic era. Each time a major change takes place 

within the Israelite and later the Jewish community, a change in the way education is 

perceived and delivered takes place. 

The survival of the Jew under conditions of unparalleled adversity 
is a riddle to some, a miracle to others. It is in reality neither. It is 
mainly the result of a successful system of education, 
extraordinarUy adequate alike for the needs of the individual as of 
the community .1 

Morris contends that at the core of the survival of the Jewish people lies their system of 

education. Its development followed or was dictated other changes in the society. Did the 

Bible and its authors intend for a formal system of education? As there are no references 

to schools or any other institutionalized learning situation it is doubtful that the Bible 

intended this manner of learning. On the other hand, it is not clear whether people outside 

of the immediate family were engaged as teachers of Scripture, ritual and legal subject 

matter. If these outside teachers did exist it is likely, as will be discussed later, that the 

model for these teachers were the parents, explicitly charged in the Bible with educating 

their children. 

This thesis is organized into four distinct sections. Fust, this introduction seeks to 

define the motivating issues of exploration for this thesis, define the organization of the 

paper and discuss its methodology. Second, part one of the thesis, divided into three 

chapters, explores education in the home as defmed from the Biblical period through to 

the period immediately preceding the destruction of the Second Temple. Third, part two, 

'Nathan Morris. 77r4 JIWlslt School: An lnl7Dduction IO the History of Jewish F.thlcation. 
London: Eyre and Spottiawoode 1937. p. xxvi. 

• 
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INTRODUCTION VI 

divided into another three chapters, explores the transition of education from the home to 

an institutionaliz.ed setting with teachers becoming responsible for providing children 

with their education. The fourth and final section is a conclusion, exploring the elements 

found within the earlier educational setting that transition or migrate to the evolved 

educational model. Each text from the Rabbinic literature that is cited in this thesis 

appears in its Hebrew form in the appendix. 

Learning in the Bible seemed to have as its goal an understanding of the law 

(Torah) and desire to practice the rituals and legal requirements. Much of the learning in 

the time of the Bible centered around the Tabernacle and subsequently worship at the 

Temple. "The emphasis of Jewish education is hence not on the pursuit of knowledge and 

the attainment of culture as in our modem systems, but rather on conducl "2 Drazin 

def mes Jewish education in its earliest periods as having several components; knowledge 

of the law, adherence to the law and behavior following that of your father or family. As 

the Talmud develops Drazin explains the knowledge and observance of a wider set of 

more dynamic laws.3 Perhaps this is one of the explanations for the need to install 

teachers to supplement the father's role as primary teacher. 

The history and character of Jewish education is woven into the 
history of the culture and the faith in the period of the Second 
Commonwealth at the time that the Torah assumes greater 
importance in the life of the people and in the development of 
society and social relations. With the prevalence of pure 
monotheism, with the strict adherence to the Law from the times of 
the Babylonian Exile, and the beginning of the Return to Zion, 
there emerges predominantly one of the distinctive traits of this 
period: the importance of the Torah in the life of the people. 
Beginning with the first generations of the Second 
Commonwealth, the Torah not only forms the foundation of civil 
law and the individual's way of life, but it is also the book of study 
and meditation for all the people. Scripture and the Oral Tradition 

'Nathan Drazin. Hislory of hwlsh E'4ucation: From 515 B.C.E. to 220 C.E. Baltimore: The 
Johns Hopkins Press: 1940, p. 12. 

'Nathan Drazin. Hislory of Jewish F.ducalion: From 515 B.C.E. to 220 C.E. Baltimore: The 
Johns Hopkins Press: 1940, p. 11. 
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which was based on it, merged as a united force that shaped and 
fonned not only civil and religious law but also the individual's 
code and pattern of behavior from birth to death, in his family life 
and in his surroundings.4 

vu 

Education historians Julius Maller and Robert Ulich claim that the survival of 

Jews and Judaism is in large measure due to the continuous emphasis, throughout Jewish 

history, on the transmission of ideas and practices from one generation to another.5 This 

thesis seeks to demonstrate that in order for this transmission to take place in an effective 

manner, the pedagogy and overall educational structure must adapt to the needs of the 

society. At the same time, radical change, or change without regard to effective strategies 

will not result in, "the transmission of ideas and practices from one generation to 

another." 

Mi:nfoDOLOGY 

There is no lack of infonnation and instruction in the Rabbinic tradition regarding 

the issue of relationships and interactions between teacher and student However, when 

attempting to learn from these sources caution must be used in speaking of "the Rabbinic 

perspective" on any particular topic. For indeed, there is no one Rabbinic perspective on 

any topic. As Daniel Boyarin warns, 

any view or interpretation that is undercut by another in the same 
canonical work unsettles, almost by definition, its own use as a 
foundation for cultural and social practice. Accordingly, in the 
research on this culture it is vital always to pay very close attention 
to the structures built into the very texts, to the interplay of view 
and counter view ... Thus a view will often enough be quoted as if 
typical of rabbinic Judaism when in fact it has been cited in the 
talmudic text only to be discredited or at any rate undermined by a 

"sbmuel Safrai, "Elementary F.ducatioo, Its Religious and Social Significance in the Talmudic 
Period, in: H.H. Ben-Sasson and S. Ellinger, eds., Jewish Society Throilgh the Ages, NY 1971, pp. 148-168. 
155. 

'Julius B. Maller, "The Role of Education in Jewish History," in TM Jews: TMIT H'urory, 
Culture, and &Uglon, ed. Louis Finkelstein (Philadelphia: Jew~h Publication Society of America, 1949), 
p. 896; Robert Ulich, Three 11w1Uand Years of E.ducational Wisdom (Cambridge, MA: Harvani University 
PRss, 1954). p. 644. 
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INT11ooucr10N VIII 

counter-text• 

In looking for the "rabbinic perspective" on teacher-student relationships, I have tried to 

take this cautionary message to heart and mind. Although the plethora of quotes and 

stories related to the nature of the teacher-student relationship do, in fact, seem to paint a 

fairly clear outline of expectations; exceptions and contradictions exist That said, there 

does seem to exist a rather clear overall model for teacher-student relationships. 

An additional word of caution must be stated regarding the historical reliability of 

the information. It is problematic to assume that these educational rules and guidelines 

reflect a particular reality in time. Ephraim Urbach asserts that, "the sources serve less as 

testimony to the existing social structure than to the painful struggles between loyalty to 

ideals and the hard reality, as well as to inner conflicts regarding the determination of 

priorities in the scale of various values."7 In fact, Aberbach views the vast number of 

rules and guidelines as an indication that such models of relationship were, in fact, Mt 

adhered to.8 In any case, I am not attempting to prove or disprove adherence to the 

provided ideals of teacher-student behavior, but rather, use the collection of information 

to try and paint a picture of what those expectations of behavior were. 

'Daniel Boyarin, Carnal lsrtlll: Rl!llding Se:r in Talmudic Culture, (University of California 
Press, Berkeley, 1993), p.28. 

'Ephraim Uibach. The Sages, Their ConceptJ flttd &liefs, (The Magnes Press, Jerusalem. 
1979) p.629. 

'Moshe Abeibach,HaHinuch Hay'hruli B't'kufat HaMishna V'ha-Talmid, (Reuven Mass 
Publishers, Jerusalem, 1983) p.115. 
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PAIIT ONE h<TllODUCFION 

PART ONE 

EDUCATION AT Hmm 

INrRODUCTION 

The Biblical era extends over a period of more than two thousand years 

from approximately 2500 S.C.E. to 300 B.C.E. Despite the fact that the Hebrew 

Bible actually consists of different books written by different authors over a long 

period of time, it is still considered a single work. The reasons for this unity 

among the diverse books of the Bible can be attributed to several variables. It is 

clear that editors or redactors unified the works as they were accepted into the 

cannon of Biblical literature. Additionally, the works contained in the Hebrew 

Bible share other common features: a belief and set of practices supporting the 

notion that there is only one God and the understanding that the people of Israel 

were chosen by God to be a Holy Nation. 

While there are several areas throughout the Bible that place emphasis on 

education, the Bible does not present a unified educational philosophy, 

methodology or curriculum. Various terms are found including: i.in, 1lW and ir.h. 

Additionally, there are different understandings of the skills and qualities of the 

people responsible for providing education to children and how the relationship 

between teacher and student was characterized. While education is commanded in 

different forms in the Bible, there is no textual evidence of institutionalized 

education. The Biblical authors never mention schools, and this silence can be 

read in at least two ways: (1) the existence of schools was so well known that no 

I 
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one stated the obvious; or (2) there were no schools in ancient lsrael.1 Parents 

. ·- .. - - . 
..,.,;, ~..:.uren. It seems 1mr w • '-..... &• .,.,.. ... -...- - IJ . • u• I -

I say that as a public institution, schools as we know them did not exist during the 
I 

whole period covered by biblical literature.2 There are some scholars who claim I 
. . .. . . ~ ·- . I +I.ft+ ' • •• • • .i/!'_ •• . ' 

' - ~ 

I • possibly attendants in the Temple did exist in the Biblical era . ! 

' Part One of this thesis, divided into three chapters, will explore education 

in the Biblical oeriod: The education of children at home bv •h0 l• ' • 1 - i 
one investigates the educational process largely through the lens of Biblical ! 

' 
' 

literature. Chapter Two discusses how Rabbinic literature, responding to several ' 

' 

.- -
... rs .... , u..scn""" we .... ucauomu ouuganons 01 parents. 1.,.;napter m:ree 

explores various sources describing educational methodology and pedagogy . 

• 
·-~-

York: Doubleday, 1998. 
in ,,, ..... ieni l!fl'tiel: =<HISS.,,., ueaaemng ~·11e1tCI!, New 

'Nathan Monis, T1ie Jewish School: An lmrodllclio1t f(J tlie Kistory of Jewish 
F.ducatlon. I..oodon: Byre and Spottiswoode 1937. p. 4. 

' 

" ' 

. . .. ... 
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MODELS OF TEACHERS IN 1HE BIBLE: Goo, MoSEs, PARENJ'S, CHILDREN 

In attempting to learn how the Bible depicts the relationship between 

teacher and student one must examine the role of God as teacher as a paradigm 
I 

for any relationship between students and educators. In Judges 13:8 Manoah I 
; 

exempunes wis unaers goy g w UOll tor aavice on now to nuse ms 

child. 

'll]l'J U"'?~ TIJT Ki-1\191; "r;t7'11 ·~~ Cl"'iJ7~Q fl/' '~1~ 'I~~•] :tJ:r:-i\t 1JlJ1;i ~] 

' :,;1-u in~ :itna-:v.i • . ,- -

Manoah sa"S to l"!-.1 "Adonai mu,.,,_ ...... le• •L- --- _.. "-"' wL-- ··-·· ·--· ----
~ ~ -

l again to us, teach us what we should do with the child that will be born." The 

ultimate role model in Biblical literature, and perhaps elsewhere, for guidance on j 
how to educate the child seems to be God's role as teacher. 

While the Bible is silent on school and schooling, there is evidence in 

" Midrashic literature that suggests that God is the supreme teacher and model from 
. . . . . ~ -· . . 

TI 
~ 

--..,io •~ u~. ~.u..L""' ~, 
... WU 

different teaching models. Piska 310 comments on Deuteronomy 32:7. 
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"Remember the days of old, consider the years of many generations; ask your 
- . .. ... . .. . . ... .. "-· . . .. ...• • J - -·, • ........ -·· J --· • ......... ---- ---

not contain a direct reference to teaching children, rather it refers to God as 

Israel's teacher. The second half of the verse says, "ask your father, he will I 
~ 

infonn vou." In exnlainin11 who the fath .. r '" '"'" vA- 4 
• 

. t1-t.a. .. ••• . i 
f 

refers to Isaiah 30:20. I 
I 

:':l"'°Tir.>-n11 nilfi ;,•l•!7 ~·m ;ri.,;,., .,.;,, ,.,.,.,_ar.,,, """' ......... v """ ................ ., 
, , o ~. T "I' I'"" •• • 'l'T 't ""I YT "'"'Tl 

' "And though Adonai giv~ you the bread of adversity, and the water of affliction, 

your teacher shall not withdraw himself any more, but your eyes shall see your 

teacher." God, understood as the auintessential teacher of all the """'"le. is m"-"nt 

to be understood as the father. God will reveal God's self to the people and they I 
I 

will realize who their teacher is. This Midrash reinforces the imagery of God as 
! . 

ceacner. i ne .uOOK 01 ueUu;;aunomy u 1: 1!11} contains me commanament or me 

father to teach his son. At the same time God is teaching Moses and Moses is 

teaching the Israelites. The bigger lesson is that God wants the people to follow 
- .. - - -. - -- . - -. - -....., __ a 'f"lf-,,..-::11• .,_.,. - ....., __ ... ..-A 

-~·~·-· .. ~ """"'' W.U:lill 

I 
should be present in each community and within each family. I 

' l The verses in the Bible referring to the teaching of children are ] 
l . - . . ;. _,. <L--- __ _, ... _ -I 

l 
. . - . -

examination of the Rabbinic literature will reveal these apparently straightforward 

laws are demanding and complex. The model of father teaching his son closely 

mnrors me moael of uod teachin2 the neoole. God leads throu2b both direct 

i commandment as well as through modeling behaviors and actions. Additionally, 
' 

God does not always act in the world based on previous teachings and 

' . .. . .. 
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CHAPl'l!ll ONE 

commandments. All of the complexity and contradiction found in the relationship 

between God and the Israelite people is also found in the educational relationship 

between father and son. 

THE FAnmt 

The Bible commands fathers to teach their sons and in some cases 

includes mothers in this obligation. Exodus 12:26, Deuteronomy 4:9, 6:7, 11: 19 

and several verses in Proverbs contain instructions to parents reganling the 

education of their children. What is the purpose of these laws directed primarily 

to the father in Biblical text? One possibility is to continue the development of a 

literary comparison between God and the Israelite people and father and son. 

Through Moses, God is a strict, disciplinarian. God teaches the Israelites, 

admonishes them when they are slow to learn and praises them when they 

demonstrate understanding. This same relationship is reflected in the 

commandments of the father to teach the son. Perhaps, there is less importance on 

the actual roles and more emphasis on the content. The issue of who teaches and 

learns is less significant than what the learning is and whether or not it is 

digested. 

Another possible explanation draws our attention to the historical context. 

Scholars of the ancient Near East note that teaching had three goals. The first was 

to pass on the common, shared story of the nation. The second was to instruct 

one's children in moral and ethical behaviors. The third was to teach one's child a 

profession, specific skill or craft. 
The family is the most natural educational institution, 
especially in an ancient society in which formal schooling 
was probably mostly for professional purposes rather than 
general education. Hence, Moses' exhortations are 
frequently addressed to parents, urging them to impart the 

5 
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Teaching to their children on their own initiative and in 
response to children's questions about rites and 
commandments.3 

An alternative historical understanding of the Bible's emphasis on the 

father as educator is found through an examination of the Book of Deuteronomy, 

the final book of the Torah. The people have received the laws and are beginning 

to venture out with increasing independence. God is stepping back from the heavy 

control God exerted on the people; and Moses will not be accompanying the 

people on their full journey. This is similar to the role a parent plays in the life of 

his or her son or daughter. It is crucial for the parent to teach his or her child but 

there also comes a time when the parent must step back and offer the child some 

control. Again, in this case, whether it is the father or mother, son or daughter, is 

less important than the need to guide and then allow for some level of 

independence. 

The theme of control and independence is commonly found in wisdom 

literature, a genre of literature that has roots in the ancient Near F.astem literature 

predating the biblical texts. Wisdom literature scholars cite Moses' farewell 

speech to the Israelites as well as Jacob's farewell speech to his son's as examples 

of father figures relinquishing control and bestowing independence upon their 

'children.' 

In proverbs, the written compilation of wise sayings is 
drawn directly from the real-life situation of a son's 
instruction by his father or a pupil's by his teacher.Dis at 
least one literary stage removed from this. Moses' address 
to the children of Israel represents a conscious imitation of 
features found in a wisdom teacher-pupil setting! 

3Jeffrey H. Tigay. 1'M JPS Torah Commenlary: DelllUonomy. Philadelphia: The Jewish 
Publication Society: 1996. P. 498-9. 

4Calwn M. Cannicbael. TM IAws of Dellleronamy. Ithaca: Cornell Univmity Press: 
1974. Pp. 22-3 . 
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The picture of the honored man of ripe old age gathering 
ltis sons or disciples around him, passing on his counsel, 
foretelling the future, and giving his blessing of life and 
prosperi~ is a feature of wisdom literature (especially 
extrabibltcal, ancient Near Eastern material), and the D 
setting is fashioned along similar lines .... 

Mosaic instruction is the main element in D's setting (i. 
5). Moses begins to make plain ("llQ), to explain the law. 
The term "torah" in i. 5 should itself be understood as 
instruction .... The Egyptian Ptah-hotep's instruction has a 
somewhat similar setting to D's: an old counselor instructs 
his son, bis designated successor, in the conduct befitting a 
wise state official. 

Recent research bas indicated the affinities between D 
and the wisdom literature. The recurrent use in D of "hear" 
compares with the common "hear my son(s)" of Proverbs. 
In Proverbs the command "hear" often occurs in the 
context of a student's instruction in wisdom by bis teacher, 
or a son's by his father. That D's instructional setting is 
similar is suggested by the description of the relationship 
between Yahweh and Israel as one of father and son; 
Yahweh is disciplining Israel as a father does bis son (viii. 
5; cf. Prov. iii. 11, 12). D's concern with the instruction of 
the young is clear in iv. 9, vi. 7, xi. 19, where there are 
explicit commands to educate them.5 

Wisdom literature highlights the characteristics of Deuteronomy and its central 

character, Moses, and compares them to educational instructions found in 

Proverbs. From this explanation we begin to see the connections between the 

command for parents to teach their children found in Deuteronomy, the overall 

themes of the importance of learning and teaching found in Proverbs and the 

similar form and content seen in wisdom literature from the ancient Near East. 

The Bible places a heavy emphasis on the retelling of historical events as 

the justification for fathers teaching their sons. Often the methodology involves a 

series of questions asked by the child with answers provided by the father. 

Possibly the most well known example of this phenomenon occurs at the time of 

the Ten Plagues and subsequently during the Passover seder. Exodus 12:26 states: 

Jibid ' pp. 17-9. 
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: "And it shall come to pass, when your children shall say to you, What do you I 
Ii 

---- L .... L:- ' ?9; ... - . . -"'•L- - . ,, ___ 
•L- . 

' . . - . l 

of Deuteronomy and Proverbs and later throughout Jewish tradition is the l 
educational relationship between father and son. Children are encouraged to ask I : 
Questions and fathers are obli2ated to answer them. Another examole of this 

common phenomenon is found in Deuteronomy 32:7, quoted above: 
! 
I 

:i? l"ll?K'J ~~Ii'! 'f!~~l !II';~ ;~ i'TJ-i'f nillf' 1l'¥ t1'(ii ni~~ ,-,T I 
I 

"Remember the davs of old, consider the vears of manv 2enerations; ask vour 
I 

father and he will show you; your elders and they will tell you." In the Book of 
I 
' : 

Exodus, in addition to the lengthy rituals that must be performed to commemorate 
' 

. . . 

rassover, c n are seen as we 1ocus m Wwn seems uAe a wgw1 • : 

well thought out educational endeavor. Fathers are obligated to teach their 
I 

children. Elsewhere in the Bible there are commandments directed to fathers 

.. .. . - .... - - . 
-~A .. 

·- T 
. - -

l 
rrt,.i; ni'9l'.ll!' tl'"!999 i11r,1i.c iiTji r:i.:i·~:jllil -ru;i~ '" :u'(-1i'1;1 u•tn::i~ t1rn1 ~ ,,~ 

::in -.~ i•i:tK7•~1 inT?J 
l 
' ' , - 1 nat wmch we nave nearo and Known, and our tamers nave to1a us, we Wiii not 
' 

' 
hide from their children, telling to the generation to come the praises of Adonai, 

i 
i and God's strength and God's wondrous works that God has done." This verse i 
l . . . . .. -.. - . . . . .... . " 
j ~ ""~ ....... "" ----- """" ~ .11.11.11;11 ~-~-- ~--
j 

God on the educational process. The verse establishes the link being examined l 
j 

1 throughout this chapter between God as teacher and the father as teacher. 
l 
1 Ti.- • _,, .. !- ._ ... t• ... - 11 L- • . 

l - . 
1 

l without mention of the role of mother as educator. One clear difference between 

Proverbs and Deuteronomy are the statements in Proverbs giving preference to 
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PART ONE 

both the mother and father as teachers of the children. In Proverbs 1 :8, the very 

beginning of the book, both parents are given equal mention in regards to the 

education of their son. 

"My son, hear the instruction of your father, and forsake not the Torah of your 

mother:" This verse dispels any doubt that the mother had some role in the 

education of her son in Biblical times. 

The book [Proverbs} gives great importance to the mother's 
influence and position. The father is to handle instruction or 
discipline (musar), the mother is to convey the 
fundamentals of teaching (torah). The word torah is used 
here in its widest sense: ritual and moral teaching [or 
instruction] which assists man in fulfilling his destiny.6 

Plaut's theory begins to broaden the level of complexity concerning the 

educational requirements of parents. We have seen that the requirements of the 

parents are not simply to teach their children the law (Deuteronomy 6:7) but also 

involve explanations of historical relevance and ritual practice (Exodus 12:26). 

While it has been explained that the word or concept of school did not 

appear in Biblical literature it is important to note that the educational relationship 

between father and son was at times interpreted broadly. Throughout Biblical 

literature there is a conflagration of terms relating to educational roles. Crenshaw, 

quoted below, understands certain references to father in educational settings to 

actually mean teacher and likewise translate son in some cases as pupil. This 

broad pattern of interpretation is similar to the imagery depicting God, Moses, 

various prophets and leaders and parents as all being linked in a successive chain, 

one to another, as educators. Beyond God, additional models were sought to fill 

'w. Gunther PlauL Book of Proverbs: A Commt1ntary, New Yoric UAHC 1961. P. 33. 
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the void of the lack of wriuen guidance on how to teach or structure a relationship 

between teacher and student. As mentioned previously Moses was also considered 

a powerful model as teacher within this realm. 

Similarly, it is possible that we should understand the instructions to teach 

one's children in Deuteronomy on this broad scale. As there are no references to 

schools or words used to designate the formal role of teachers in the Bible, some 

scholars seek to understand the educational commandments in Deuteronomy as 

instructions to teach one's pupils. Occasionally certain characters will occupy the 

role of teacher but never have the title applied to them. Some scholars have 

theorized that in some educational settings within Biblical lllllTlltives, the father -

son description may, in fact, have been actually teachers and their students. 

Scholars both within the Jewish tradition and in the ancient Near Eastern 

traditions agree that there is room to understand 'sons' in the context of 

Deuteronomy to mean pupils. The role of the teacher was often exlremely 

paternal and the text may have meant to be understood in this sense. Crenshaw, in 

referring to a specific type of ancient Near Eastern literature, the Instructions, 

sites this phenomenon of the wider understanding of sons and pupils: 

The Instructions span the period from 2800 to 100 B.C.E. 
and function as a barometer by which one can determine 
the religious and social values of ancient Egypt. Except for 
a tendency to become shorter (monostichs), their external 
form remains remarkably consistent throughout this long 
period; in general, a father offers advice to his son, 
although these two terms "father" and "son" may also 
designate a teacher and his student.~ 

Crenshaw introduces the concept of the father offering his son advice among the 

other educational tasks he might undertake. The further one explores the 

'James L Crenshaw. Old Tt:slament W"udom: An Introduction, Louisville: Westminster 
John Knox Pras: 1998. P. 206. 
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educational role of the father the more complex the educational process becomes 

both in terms of the qualities demanded of the father as well as the content to be 

taught. Part two of this thesis presents Rabbinic sources that discuss the 

introduction of more institutionalized learning settings. One possible intermediate 

step that borrows heavily from the home/parent learning model of the Biblical 

period may have been the individual relationship between a learned elder, 

possibly within the home, and a deserving student. Before the Jerusalem schools 

were established (most scholars date this at around the time of the destruction of 

the Second Temple) it bad been customary for the great masters of the Law of 

every generation to select an unusually gifted student. unless their own sons were 

such, upon whom they concentrated all their scholarly efforts.' 

In Sifre Deuteronomy the Rabbis ask the question of how the word sons 

was to be understood. They prefer the broader definition of 1'l::I? understood as 

pupils or disciples. It is not by chance that students call their teachers father and 

teachers refer to their students as son. While there is a broadening of 

understanding of the terminology, at this point it is not clear whether there were 

corresponding changes in educational roles or structure. Chapter Two continues 

the analysis turning to an examination of how Rabbinic literature describes the 

obligations of parents with regard to the education of their children. 

'Nalhan Drazin. History of Jewish &IMcalion: From 515 B.C.E. to 220 C.E. Baltimore: 
The Johns Hopkins Pras: 1940, p. 40-1. 
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CmPrER Two 

RABBINIC LITERATURE ON 111E ()euGA110NS OF TIIE FATHER 

-

-

As stated in chapter one, the Biblical literature contains few explicit references to 

educational theory or methodology. It is impossible to know with certainty how the 

Jewloh .. , ,,..r1ura.tpli the-ir • ·· ... what . . . existed and what the - -
biggest challenges were. The Bible posits that parents are primarily responsible for the 

education of their children. Crenshaw stated that in some cases the narratives and 

language of fathers and sons might have been interchangeable with pupil and teacher. 

1 eacners may .... ve ....,.,n ..... cwng a11ven ... Ill • 001 •1 pe s.,...ngs even Ill ... 1 .. u ...... 

times. In addition to the Biblical references to education, the Rabbis also discuss the 

obligation of the father to teach his son. This chapter will explore the treatment of the I 
' 

. .. . - . . ... .. .. -. . . ... - I 
< ~ - - --·· - -- . ----- ! 

' 
nuances regarding the role and obligation of the father were uncovered based largely on i 

' 

the Biblical literature. The Rabbinic literature will serve to take us deeper into the 

' . ,..~ ........ " ... 
'• -·- ftft .. 

·- ·-· ftO • . ft" i.:. •ftM .,,,.. • . -:Mt . . . 
' for this examination is the well-known educational edict found in Deuteronomy 6:7: 
.. 

.~11:1:1.1 'll~!Zf:l.1 'll.,'O 'llJ!C.,"11 M'"l'll •u· , * CIJI l'l'i:ll'n 'll'U; 1:1r.i:m1tl . . . . . . - .. . . . . - . . . . . . 

"You shall repeat them with your children and speak of them in your sitting in your home 

and in your walking on the way, in your lying-down and in your rising-up." A sesrch 

throul!b a wide scone of traditional Jewish literature usin2 the Bar-Han Resnonsa Project 

CD-ROM revealed relatively few instances of the phrase ;ra:;? ~~ first seen in 

Deuteronomy 6:7. The phrase does not appear anywhere else in the Bible and only once 

.. .. . .. 
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in either the Jerusalem or Babylonian Talmud. The one occurrence is found in Tractate 
- --· - - .. - - -- - - . 

• ~· ~- . ~~ 

The context in which we find the phrase is in the midst of a discussion concerning ' 

the obligation of the father to teach his son Torah. This specific discussion is a small 

~-- _,.a . . .. ___ .. ··--- . v·. . ' 1 •'7 Th;~ - -'--·-' ~ ~ . -~ 

with general principles of acquisition and this Mishnah details the commandments 

women are required to observe and those from which they are exempt. In attempting to 

~ 
Clarity the obligations of women this Mishnah contrasts the commandments annlied to 

the mother with those applied to the father. The opening line of the Mishnah states: 
- 11ii~ll? c.,; el , r;=ti a.,;~~ -~ '1 1~' Ml~ ?~ 

At first glance this onening line is difficult to intemret Are the Rabbis addressin2 the 

1amer or son'! :o1nowa me ttrst nan or me sentence read, ·All or me son ·s commanaments 

regarding the father,' or, 'the fatheris responsible for all of the son's commandments.' In 

tenns of the second half of the line, are the Rabbis referring to sons and daughters or 
. . . ' . -- - - . . . ........ r: .llL .l~ ~, ~.ll U.l LU.~ - - ' " 

the son are obligatory for fathers and mothers are exempt.' The Mishnah does not specify 
i 

what these commandments are but leaves this to the Rabbis of the Babylonian Talmud to 

- . ... - . - . ··-·- -. -~ 
- ___ ,__ .. - .. - - . . '- -- .. L!. 

• . - - -
son that the Talmud mentions the teaching of Torah and within that discussion refers to 

the verse contained in Deuteronomy 6:7. 

Returnin~ to Kiddushin 29a, the Rabbis seek to fullv exnlain and elaborate on this 

opening line of the Mishnah. The anonymous layer of the Talmud addresses the two 

possible ways of understanding the subject and object of this sentence. A Baraita is 

lnllOQUCea m me cext wmcn c1aru1es we •wo poss101e mterpn:uiuons. • ue s are 

discussing the father's obligations in regards to his son. Rabbi Yehuda states that the 

correct understanding of the Mishnah is, 'all obligations involving a son are incumbent 

' _, . " ·- . ' ' 
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upon a father to perform, fathers are obligated and mothers are exempt.' 

Another Baraita now appears in the text explaining more explicitly the father's 

obligations regarding his son: 

'1K 1:1·~1K !V'1 .ii1l~1K i"IT.l;.,, ,.iwK 1K'wm1 ,:ii111 117.l.,.,, ,1niu;1 ,,.,,~., u:::i:::i :::i"n :::llt'1 

'Regarding his son, the father is obligated to circumcise him, redeem him (the first born), 

teach him Torah, obtain a wife for him, teach him a craft and some say teach him to 

swim. Rabbi Yehuda says that anyone who does not teach his son a craft, teaches him to 

become a thief.' The anonymous strand, in an effort to clarify Rabbi Yehuda's comment, 

asks how the failure to teach a craft is understood as teaching thievery. The response, also 

from this unidentified layer, states that, 'a son not taught a craft, it is as if he were taught 

to be a thief.' It was so important to learn a craft in order to provide support for oneself 

and one's family (and allow oneself the opportunity to continue studying Torah) that the 

Rabbis acknowledge the liability involved in the failure to teach one's son a craft. 

One subtle progression can be observed from this Baraita. The Rabbis are 

reinforcing what we observed in Proverbs. The father's obligation is to teach his son 

Torah. However, the Rabbis include two other obligations of an educational nature; the 

teaching of a craft and swimming. Where the Torah had only obligated the father to teach 

his son the commandments, the Rabbis both concretize and extend this obligation into 

areas that will ensure their sons will be able to continue the learning they began with their 

fathers. Without the ability to earn a living, master a craft, the son will not be able to 

continue to learn Torah and follow its laws and commandments. Without the ability to 

provide for himself, both in tenns of livelihood and safety (knowing how to swim), the 

lessons of Torah are meaningless. Torah was meant to be studied in and of itself but its 

larger lessons were important as well. A father or son that could not provide for his 
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family or contribute to his community was not Jiving a full life of Torah. 
-

... .. .... _. . . .. . . . . . . . - - . - . - -- -- -& ----• . -. 
obligations a father must fulfil for his son and a subsequent explanation for the mother's 

exemption in the order that the obligations were originally listed. 

On oaRe 29b the text returns to the issue nf th., fa"·-- t 
.. i.:. ·- Tnrnh n• 

~ 

one of the commandments he is obligated to fulfill for his son. The Talmud explains that 

the father's obligation to teach his son Torah is rooted in Deuteronomy 11:19: 

:~ip:r1 ;~lf:tl ':l'1~ ~1:r1 ;o-~ ;i;i:rw:p. Ct ,~T? c~·~:p.-~ 1:1.tlK CllJ17ll?J 
I 

The pronoun l:ll;iK is undenitood as the key component of this verse. The Rabbis justify 

An - - '• , ..... •---L 1..:- --- . . " -· a -~• • --~-- .__ 

• - -. 

the commandments of the Torah. This is the subject with which the surrounding verses 

are occupied. The root Tr.J?, found in this verse, is a strong indicator of the educational 

. ·- - . . - . . 
....... '-AU ..... _&_o H• r ... _ . iu ...... e DOOAZli u.i • nomyana ! - - - -

Psalms. 

At this point the Rabbis have demonstrated that the father has an obligation not 
. . - . . . . . . . . . vu:rr - __ ........................... - .• ., ......... 

-~- Ill . vu .. , ., ... 
~ 

specifically to teach him Torah, a craft and in some opinions to swim. Furthennore, the 

Rabbis justify the reason for the father's obligation to teach his son Torah through the 

. ·- ' 11 ·'" . 

After straying from the topic, the Talmud text returns to the specific issue of the 

father's obligation to teach his son with the question, 'to what extent is a man obligated 

to teach ('fr.l.,., l i.;. •nft , • -1 A nf • . . . '-·--- . . ... : . - -- . 
described in the following discussion in Kiddushin 30a. The text seems to indicate that 

the value of fathers teaching their sons was handed down from generation to generation. 

c .• " .. . .. 
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The answer from Rav Yehuda in the name of Rav Shmuel says, 'to follow the 
-

- _,#;" - . ' ~ . • .. - ...... . 
. .. ~ -··· ·-· • & ~ . 

Talmud, Halachah and Aggada.' The anonymous scholars indicate they reject this 

position through the use of the word •:i•n"t>. This tenn meaning, "they object," is used 
' . -- ___ , .. . . - . . .. . -· l . . • • . -· -. -- --- I remarks of an Amora mentioned by name on the grounds that his remarks are in conflict 

I 
with an earlier Tannaitic statement The basis for all objections of this kind is the 

- .. 
n•l•I.,. .. 

1n;ll ...1""""'" in. A • •• . . --accented orinciole that an Amora 
~ - - i 

Baraita.1 The objection states that a father is obligated to teach his son Scripture and not 
I 
I 

Mishnah. Rava adds that Scripture should be understood as specifically Torah, the Five 

~ 

HOO.u 01 oooses. 1 nere are now two positions Detng ouerea regaramg the question of to 

what extent a father is obligated to teach his son Torah. These two positions seem to be 

focusing on the subjects to be taught, not necessarily who the teachers are. One position, I 
I . . . . .. . . - - . . -· - I 

. ' -- -- ___., ....... '~·-~ 
....... ____ Ct" -

him Scripture, Mishnah, Talmud, Halachah and Aggada. The only problematic aspect of 

this first position is that the teacher is not the father but the father's father. The second, 
. . !. . •L--.a.L- - -• . . . ·- .. ~ . . 

£ . -- -- - -
a father must only teach his son scripture or Torah. Up to this point the second, more 

narrow position seems to be the stronger one as it was ruled in a Baraita. This narrow 

nnsition also follows the ruline:s found throuohout the analvsis of the Bihl .. u w .. n. 

The text now attempts to clarify these apparently conflicting positions. The 

broader statement is problematic both because it endorses teaching more than Torah and 

also because the teacher is not the father but the grandfather. It appears as though 
- . . . . - - - - - -

·"'""'&& ....... IA.l.l.15-... .. ·--·Q 11or a s115"uY wuerem quesuon. ms..,.... 01 

1
Adin Steinsaltz. The Talmud: A Re/erena Guide. Random House; New York, 1989. p. 131. 

. ~ - - --- .. ... 
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responding to the question, 'to what extent should Torah be taught?' or, 'how does one 

the question, 'to what extent is a person's family obligated to teach a son Torah?' 

Zevulun ben Dan's answer is therefore similar in one respect to the answer given by the 

an obligation of the father. They differ in tenns of which father, the grandfather or the 

son's father as well as to the extent of the cuniculum which the father is obligated to 

teac • 

This section of the Talmudic discussion raises two new educational issues. First, 

the depth of subject matter the father is responsible to teach bis son. The Bible and 

was primarily to teach the Torah. The Rabbis then added the teaching of a craft and some 

said, the ability to swim. Now the Rabbis add the possibility that the father may also be 

skills and subjects. Second, the Rabbis raise the question of the role of the father's father 

in the educational process. While this question may seem to be outside of the scope of 

this thesis it is relevant to the extent that another famil member close to the le of 

father may be obligated to play a role as educator. 

The possibility of the father's father fulfilling the obligation of the father is now 

addressed in the text of the Talmud. A Baraita is introduced that refers back to 

'What am I to make of Deuteronomy 4:9?' 

• 

l 
I 

l 
l 
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"Only protect yourself, and protect your soul carefully, least you forget the things which 

teach them to your sons, and to your grandsons." This verse explicitly mentions the 

teaching of one's grandchildren. The text of the Talmud based on this verse from 

n who teaches his son Torah Seri ture states that 

he raises his level to the extent that he has taught him, his son, his son's son, all the way 

to the end of all generations. Deuteronomy 4:9 is not meant to be taken literally but rather 

opposition to the teaching by grandfathers. 

The text now attempts to defend the position of Grandfather as teacher. The 

rather to clarify that sons are to be taught and not daughters. Furthermore, Rabbi 

Yehoshua ben Levi said, each one who teaches his son's son Torah, Scripture states that 

Deuteronomy 4:9. The Rabbis associate the teaching of Torah by a grandfather to Mt. 

Sinai by linking 4:9 with 4: 10 which states: 

'The day when you stood before Adonai your God in Horeb, when Adonai said to me, 

fear me all the days that they shall live upon the earth, and that they may teach their 

children." The result of this complex set of arguments is that the Rabbis seem to give 

fulfilling the obligation of the son's father. This possibility has several elements of 

significance. One question this scenario raises is why is the grandfather needed to teach 

I 
' ' 
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in place of the father? Is he a better teacher? Is the father unable to teach because of a 

lack of time, skill or desire? Does this discussion by the Rabbis reveal some pattern that 

might have been evident pointing to a loss of ability between two generations to teach 

children? Was the father's father simply modeling for his son the communally accepted 

behavior of teacher to the next generation? Unfortunately, the text does not provide 

answers to these questions. However, some of the educational developments that take 

place within the Rabbinic text may point the investigation towards some of these 

questions and away from others. 

Tractate Kiddushin provides textual support for the father teaching his son various 

subjects and skills, specific reasoning for the teaching of Torah, the possibility of 

tl"aching texts beyond the Torah as well as the possibility of the father's father teaching 

the son all in fulfillment of the Torah's conunandment of father teaching son. This same 

Tractate also addresses the case of the father who, for some reason, fails to fulfill this 

obligation in any of the alternative understanding which the text provides. The 

anonymous voice, in raising this issue, introduces a term we have not encountered in the 

context of the father's education of his son. When discussing the father's failure to teach 

his son the Aramaic word :'I'~ is used as the word for "teach him." This word comes 

from the root 'V:ll which has a multitude of meanings. The Jastrow Dictionary offers: to 

finish, to consume, to destroy, to conclude, to divine, to be perfect, to be ready to answer, 

to know well or to learn by heart (especially traditional law). The form of the word i~ 

is defined as the verb, "to teach verbally."i The use of this term broadens the vocabulary 

used to describe the educational process at the same time that the text is broadening our 

understanding of the complexity of the educational process. Additionally, 'V:ll has the 

2Marcwi Jastrow. A Dictionary o/IM Ttll'gumim, TM Tabnud Babll and Yenuhalmi, and the 
Mldrashic Literalllre. New York: The Judaica Press, Inc., 1992. P. 254 ff 
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same meaning as K"lt.ll which is used to mean to teach Oral Torah, specifically Mishnah 

and Gernarrah. This is especially true when the word appears in the same conteitt as the 

words iripr.i or niin. 

Scholars have acknowledged that fathers were an important educational influence 

on their sons, especially in the Biblical era, but eitactly what and how they were teaching 

was not always consistent. These same scholars point out that there must have been 

limitations upon how much the father was able to teach his son in some cases. 

This form of education [father teaching son] was at all times an 
important element in Jewish social and religious life, but it was not 
necessarily of a fprmal chamcter, nor did it always include such a 
subject as, for instance, reading, especially when the father himself 
could not do it.3 

The pmctical implications of these considerations are 
straightforward. In an educational context such as this, the 
knowledge of the father usually served as a limit on the learning of 
his children: normally, they did not know more than he did. In 
particular, when he did not know how to read neither did they; 
when his culture was oral so was theirs. There were exceptions, of 
course, but they should not have been numerous.4 

These two quotes from Morris and Baumgarten reinforce the fact that while the father 

was considered in the Biblical era to be the primary educator, there were recognized 

limits both in the primary and secondary literature to the father's abilities. It is possible 

that the Rabbis attempted to restrict the father's teaching to only the Torah because they 

recognized this limitation. It is also possible that a decline in knowledge and skills among 

fathers led to both this Rabbinic limitation as well as their discussion regarding the role 

of grandfathers. In truth, there is no evidence to present a conclusive finding regarding 

the eittent to which fathers followed the commandment to educate their sons. It is likely 

that geographic and socio-political factors heavily influenced their ability to follow the 

'Nathan Morris. p. 15. 

4A.l. Baumgarten, "Literacy and its Implicalions," in idem, '11le Flollrishing of J1tWish Sects in 
the Maccabean Era: An lnll!rprellUk>n, Leiden: 1997. Pp. 114-136. 116-7 
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commandment. Part two of this thesis will begin to address some of the auestion• nf 

. -
on ... e eaucauonw re1ationsmp oetween father and son. 

Tractate Kiddushin 's coverage of the father's obligation to educate his son began 

from a Mishnah discussing the different obligations of men and women. It is not 
. . . . . -- - -.-.. -·- -~o_,- ---.. -·--·- s io exanune u1e .,..ucatiooaJ oougation of 

mothers. The first line of the Mishnah stated: 

.ni"l~ti, tl"q/~J .l'~!tl a'ql~~ - :l.\ttr .,, l~:r n1~ .,., ' 
·~ 

. 
·· ' :v, ..;_; oi ... e son s commanwuents - ramers are obligated and - - - -- ·- . 

~-. ,-
mothers are exempt." In the process of explaining the mother's exemption the term "J.,,l.l., 

'' ; .. 
--is utilized as a word meaning to teach. The Jastrow Dictionarv defines this word as ;·. 

; 
......::.er. 1 ne l'OO• 01 .... s wora 1s 'l?K. Its common meaning is connected to the quantity of 

~:.-: 
.;·, .,., 

thousands but its more obscure meaning, to practice or learn occurs three times in the ~ 
;;-<. 

" Bible in Proverbs 22:25, Job 33:33 and35:11.5 ··' 
-· ...... c ... x. exp1ains wat one omy teaches commandments that he or she is 

required to fulfill him or herself. In the case of the father teaching his son Torah, fathers 

are required because men and not women are commanded to study Torah. The Rabbis 
.......... - 1 'I .. _ 

~ . . 
- ....... __ 

vv, ~ .v ·~~ • u11W ano nm gir1s. J'\ cycucai 

argument is thus employed here using the same verse. Since girls are not taught Torah 

according to their interpretation, women can not be the teachers of Torah. 

The -• • "'tAtP. thtat- .. Bft ............ _L- . . .. • . .. 
~- - - - ~-- - --

Rabbis do not respond to the statement in Proverbs 1:8 quoted earlier in chapter one. It is 

possible that mothers had definitive teaching roles not involving the teaching of Torah. 

n uue ... e ~DIS go into some detail re_g_ardin&: the COffip{•"';tv nf' th .. f,.th .. r'R -la 4 • 

teacher they do not address the possibility that the mother had a formal teaching role in 

"Marcus JQtrow. p. 72. 

.. 
•. - . .. -~--
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the home. This silence can not be understood as stating definitively that the mother did 

not teach at all. 

This chapter has explored Rabbinic literature's response to the commandment of 

the father to teach his son. It has explored why the father is commanded, what he is 

commanded to teach and the fact that he may have been limited in his ability as a teacher. 

The Rabbinic text also briefly addresses the mother's role as teacher. The next chapter 

will investigate how Rabbinic literature addresses the father's methodology and 

pedagogy as teacher of his son. 
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THE FATHER'S PEDAGOGY 

This chapter will explore bow the Rabbinic sources describe the father's 

pedagogical practice. Some of these sources delve into educational methodology, others 

describe the appropriate times in a child's life when a father should teach specific 

subjects or skills. After establishing firmly that it is the father who is considered to be the 

primary educator, it is essential to explore in as much detail as possible bow the father 

carries out his obligation to educate. 

The first Rabbinic text we will examine is based on a verse found in Proverbs. In 

verse 22:6 which appears below, the root 'jl/l, meaning to educate or train, appears for the 

first and only time in the entire Bible. The verse comments more explicitly on the manner 

in which a child should be educated. Proverbs 22:6 states: 

:i"lf91,) iu:i~-~ rii'r--·~ tll Ill"!'! '!\l-?11 i11~i il~ 

"Children should be trained in the proper way of behaving in order for them to know how 

to live their entire lives." The use of the verb -µn may imply more of a sense of training 

as opposed to a verbal type of teaching. The Rabbis understood 'µn in this sense. In the 

Babylonian Talmud, Kiddushin 30a the text states, 

ilJ:itei c•in 'TS7 •io •mm ni, "11.lKi '1"1'1n1 c•iw11 'Tl71 iol"l'Wt.> ,.,:, .,K'll ?11 ,,.,K 

'Rabba says to Rav Natan bar Ami: Keep your band on your son's neck from age sixteen 

to twenty-two. Others say the age should be from eighteen to twenty-four.' A Baraita in 

reference to this instruction cites Proverbs 22:6 as its prooftext 

This description regarding the educational obligation of the father whether it is 

.•.. 
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interpreted literally or not is markedly different from the langua2e encounte....A ;n 
. . . --- . • ..... ,.., ;,..., LUC pnys1cai aescnption of the hand on the son's neck . 

This expression is not considered a common educational tenn as it is not found elsewhere 

in Rabbinical literature. There is a physical element not seen earlier in the Biblical or 

Talmu•u .. Tl-- - .. . 
· - :..:~ '""""" ... :~ 01s own ua.uu at a ......_ ~- o· 

specific time of his son's life. This also conveys a sense of pedagogy. Perhaps earlier in 

the child's life it is appropriate to teach him (17.1? or µtll) the laws, skills or pertinent texts 

1.. .... -"' i'lll ·-·-- --
... - -

--- ;>;.ou;u gwae mm l"!Jrl ), I ne Jastrow - '" . 

Dictionary defines the root 11n as; to rub, polish, finish, to train or to dedicate.' This ' 

alternate word understood as to train mi tzht su1111est that the fa•h 0 • • ..... -.: .... _ i..:_ ._ __ ~-

-
-=--- y;.,rsi .... proJUmity, m me more abstract, non-legal lessons of life. "µn might also 

' 

suggest a more experiential approach to teaching. The Rabbis seem to equate this method ·-', 

' of teaching with a specific age group. The Talmudic text . . ~ .. _ ..... _ 
-

- -·-· ___: __ age range ts most appropriate for this type of training. 

This sugya contains elements that present some contradictions. The Talmudic text 

states two possible age ranges as either sixteen to twentv-two or ei nhteon •- L'. -

- - - • Ior u111mng ("µM) one's son. At the same time, the Talmudic text cites the 

verse from Proverbs which contains the word "WJ. The common Rabbinic understanding 

is that this tenn refers to a chll..J · ' ............ _ _... --'" .... -· ... -.. - -· --
ages u1 we son renders a peculiar educational image between father and son. In effect, the 

Rabbis are instructing fathers to train their adult sons in proper behavior. The Rabbis do 

not explain why such a late age is included in the text or if it 1• • ... • I .... ..._:_ -'"''Cl 

_:.::_: a. an ...... 1er age. 1t may be possible to conclude that the use of the tenn 'µn is 

1lbid., p. 483. 

' 
' ·' " '' ,If; 
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specially suited for this late form of training. It is also possible to conclude that the 

e contradicto a e information 

hand on his son's neck may indicate some form of coercive, manipulative or possible 

violent methodology existing in the educational relationship between father and son. It is 

educational process beyond teaching a skill or subject. The father may be training bis son 

in a craft as mentioned earlier in chapter two, which may demand a more physical 

a a a rage. 

There is much conjecture and little evidence reganling the root -µn largely 

because it only appears one time in the Bible with educational significance. Did this term 

there significant difference between the educational practice described by this term as 

opposed to earlier terms? It is impossible to answer these questions definitively but it is 

er sources 

explanations similar to the ones discussed above. 

Before moving beyond the Proverbs verse we must address the exact meaning of 

youth should be trained in the proper way to be. Another possible understanding of the 

verse could be that a youth should be trained according to his way. i::i'TT '!l '?11 might be 

e 

method according to society. This would reveal a sense that it is important for the 

educator not only to have a strong understanding of the material being taught but also of 

Jewish education was never something extraneous to life or merely 
an instrument that served to prepare for life and that later could be 
discarded when its utility was exhausted. Jewish education was 



PART ONE CHAP!'ER THREE 

rather synonymous with life. It unfolded life, giving it direction 
andm · · · 

22:6) in the sense of, "to train," etymologically means dedication., 
or initiation, and hence may refer to the fact that the child on 
receiving Jewish education was dedicatinll, his life to the service of 
God and to the observance of all His laws. 

gogy described b the Rabbis is unclear. 

26 

recommend either literally or figuratively that fathers should place their hand on their 

son's neck. The Rabbis also recommend a range of ages when fathers should enter into 

taught by the father. These texts broaden our understanding of the educational process 

between father and sons both in terms of how the father should be teaching as well as the 

form signalled through the use of '1lM was a lifelong endeavor. This interpretation of the 

educational process between father and son is similar to John Dewey's contemporary 

When it is said that education is development, everything depends 
upon how development is conceived. Our net conclusion is that life 
is development, and that developing, growing is life. Translated 
into . . . . 

, . 
educational process is one of continual reorganizing, 
reconstructing, transforming.3 

Both Drazin and Dewey acknowledge that the educational process, like life, is extremely 

process between father and son. The Rabbinic literature only slightly broadens this 

window. It is possible to understand the differing Rabbinic interpretations on educational 

Drazin. p. 12. 

'John Dewey, Democracy and Education: An 1"'1'odllction /Q lhe Philosophy of Education, The 
MacMillan Company, New York, 1916, pp. 179-193. 
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subject, method and age of the child as corresponding to different periods of time, 

different geographic areas or sociological conditions within communities. Drazin and 

Dewey would most likely agree that as conditions within a community change, the 

educational system adapts in a parallel fashion. 

In the Babylonian Talmud, Tractate Ketubot 50a the text offers additional 

descriptions of methodologies father's were employing to teach their sons. This sugya 

begins with a Mishnah discussing the obligation of a father to provide for his sons and 

daughters. In the midst of the discussion the text raises the issue of the father's obligation 

with regard to education. "Rav Yitzcbak said, 'It was enacted in Usha that a man should 

bear with (?l.,lm) his son until he is twelve years of age." This root can be understood as 

meaning: to roll, to turn, to burden, to tax, to cause, to put up with, to bear with, to 

overcome or to transfer.4 

The word the Rabbis use to depict the relationship between the father and son is 

highly nuanced. It is a verb that contains an extremely mobile, active set of definitions. 

One might imagine the Rabbis attempting to convey that the son is moving within some 

sort of process, possibly an educational one, requiring the guidance, of the father. The 

process of development the Rabbis are referring to, whether it is educational or not, is not 

fixed, but rather is characterized by fluidity and movement The Talmudic text continues, 

"From then onwards (age twelve) the father may employ harsh methods regarding his 

son's life." The Hebrew expres.sion that appears here is extremely enigmatic. The Rabbis 

state that the father may, 1""" 11.lll ,,,, .This expression literally means, descend with him 

on his life. It appears three other times throughout the Babylonian Talmud to indicate the 

possibility that one is being exposed to danger. 

The text continues, asking if this is true, that the father can expose his son to 

"Marcus Jastrow. p. 244. 



PA.Kr ONE 28 

danger after his son reaches age twelve. "Rav said to Rav Shmuel bar Shilat, do not 

accept a student under the age of six. At age six, accept him and stuff him like an ox. 

Stuff him like an ox but he may not threaten his life (expose him to danger) until he 

reaches age twelve." 

This text establishes a third age level for fathers teaching their son. We bad seen 

the sixteen to twenty-two age (or eighteen to twenty-four) identified in Kiddusbin 30a, 

age twelve was mentioned earlier in this passage and now the Rabbis introduce age six as 

the minimum age for beginning to learn. It is possible that the different age ranges may 

have been meant for different subjects or different methods of instruction. It is also 

possible that different ages were accepted in different communities. As the Rabbis began 

to attempt to understand the development of children they may have been raising the 

question of when to educate the child, what subjects are appropriate at different ages, and 

when to step back and allow the child to make his own educational decisions. 

In the Midrasbic literature, Sifre Deuteronomy, Piska 46 responds to 

Deuteronomy 11:19focusing on a similar question of who should be taught and when to 

begin teaching. Yossi ben Akivah taught that sons should be taught and not daughters. 

More importantly, the Midrash explains that as soon as a child begins to talk he should be 

instructed in Torah. Specifically, the Midrash states that the father should speak with the 

child in the holy language and teach him Torah. The father should teach his son through 

the method of conversation. The Midrash supports a more informal approach. There is no 

mention of defined lessons, a set of specific texts or precise methodology. The son will 

learn through conversations with his father. This is still different from formal lessons, the 

classroom setting or the utilization of a hired teacher. 

In Tosefta Hagigah l:Z' the text states: "If he knows how to speak, his father 

teaches him the shema, Torah and the sacred language (Hebrew), and if not- it would 

'Liebennan p. 374 
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have been better had he not come into this world. If he knows how to take care of his 

tefilin, his father · " 

Sifre Deuteronomy and Tosefta Hagigah both expand on the topic raised in 

Tractate Ketubot. There are no explicit age guidelines offered in these texts. Some of the 

to speak and reciting the shema seem to be more loosely defined. The responsibility is on 

the father to determine when the son is ready lo learn new concepts and skills. At the 

know how lo speak and for the father to teach his son the shema. The texts do not explain 

how the father should teach the shema. However, with tefilin the text reveals sli ti 

more about meth 

the father is required lo buy them. The son, at the least, must have watched his father 

wrap his tefilin, and at the most, practiced with his father the necesSllJ)' skills lo wrap and 

ID 

their sons legal and textual material but also ritual and practical lessons as well. The 

father was required to spend at least enough time with his son to know whether his son 

appropnate skill to be ab! 

and responsibility. 

Mishnah Y oma 8:4 contains a similar narrative revealing both educational 

e text states, "the 

the Day of Atonement, but they should train them ('Jl'111C l'llM~) one year or two years 

before [they are of age] that they may become versed (l''rli) in the commandments." 

experiential. While the Mishnah and Talmud do discuss the legal age at which one is 

obligated lo the commandments (twelve for girls and thirteen for boys) this Mishnah is 
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concerned with the education of children and not their legal obligations. Rabbinic 

literature 

obligations. This emphasis might indicate both that these specific rituals (reciting the 

shema, wrapping tejifin, fasting on Yom K.ippur) were being practiced and were highly 

valued in certain 

Examining the way in which Biblical literature makes reference to education as 

we as ow Rabbinic literature refers to education during Biblical times leads us to 

conclude that one of the most ular 

experiential guidance. It is significant that in the numerous Biblical stories of heroes and 

c we never md mention of literary education as forming part of their 

upbringing.6 At the same time there is a si · 1cant amount of I 

parents are commanded to teach their children. Some of the learning had to have taken 

Morris, must have meant that this information was passed down from one eneration to 

the next. Some form of educational process must have evolved to ensure the transmission 

appears more frequently in 

Deuteronomy (17 times) than any other book of the Bible, exce tin Psalms 

Psalm 119 alone). It also appears frequently in Jeremiah (14 times).7 It is not clear what 

on e texts examined above, 

parents were teaching their children, most likely both a set of information as well as a set 

of skills. 

I 

element of a holistic Jewish life. Drazin and later Dewey's philosophies of education, 

'Nathan Monis. p. 5. 
7
lbid., p. 247. 
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those people than special lessons devoted to it It was co-extensive with life and 

contro ed every human action.• 

DISCIPUNE 

31 

It is important in examining the educational setting, be it the home or a more 

ocation, to explore the topic of discipline within educational 

methodology. The Book of Proverbs makes · 

educational training is discipline by either physical or verbal methods. Proverbs 13:24 

"He that spares his rod, hates his son, but he who loves him disciplines him early." It is 

y s statement was meant to be understood. Clearly some level of 

corporal punishment may have existed in the ed 

or teacher and student but Proverbs balances this extreme statement later in the Book. In 

"A rebuke enters deeper into a man of understanding than a hundred lashes upon a fool." 

exp am that the motivation behind any discipline by the parent 

towards the child must be educational! or cons 

The Bible does not contain any explicit legal text informing the educational 

e ifth commandment obligates the child to 

honor his or her parents (Exodus 20: 12). At the same time the · 

narratives containing eMmples of children rebelling against their parents (one example 

. . 
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can be found in II Samuel 15-19). 

• "e·~ uew 01 moral and religious behavior it does 

not set out any guidelines for how these obligations were meant to be taught to children. 

Deuteronomy chapter six contains instructions for the father to teach his sons the wn..i. 
of God but .i~. " -r • .JI !f - ' 

- ... ----- 01ogy m any respect. One is left to 

understand that observance and actual imitation of practice must have been primary ways 

for fathers to teach their sons. 

"HE roRM OF 11IE BIBUcu Trvo. _.-
- . 

Tigay and others in the field of wisdom literature believe that the Biblical texts 

were written with educationill objectives in mind. While this is a common theme within 

-~ .-.m OJ Wl1HIOm literature and WH 
___ , ~- ~-· ....:_ .. ;:evan1 LO -

this discussion on educational methodology in the Bible. Education and pedagogy were 

not necessarily understood as separate from the entire communal living system. The 
.. 

- on 01 --ucation found in mrvt ...... •1 I• . I 
.. ... 

--- --

times. Deuteronomy can be seen as an endless set of educational experiences for the 

Israelite people. Through commanding parents to teach their children the religion, greater . . . . 
- _, ing on e re•101on as onnnsed tn • •r • ~ :. h la • - ,;-- --~- '-IA' .... , er- -

to note that the text does not command parents to teach their children to be good people 

of strong character. Rather, it commands the parents to teach the children the law as 
• 

-

1 ,n_ ..... 
• •• - -

Every parent is to be a teacher of religion. This obligation is the 
most pervasive expression of the biblical conviction that religion is 
not simply a personal, individual concern. Deuteronomy 
emphasizes repeatedly that the Israelites are not to keeo to 
• • •• ' ::.:~ ;.Au ~u u.e reslJUDSibilities they 

w,.,... • • ..... __ ~ - _... · ::.._ ....... ..., -..e1r c and 
grandchildren so that they, too, may share in the experiences, learn 
their responsibilities, and enjoy the benefits of faith and 
observance. 9 

····"-·· u <IT'!-·· " ,,,. .. 

-

.......... __________ ~~~~--.-;..i. 



33 

and observance are the true foundations of the parent's obligations to teach their child 

Only after the Israelites share in experiences that happen to be both tremendously 

arduous as well as rew 

satisfaction will they enjoy the benefits of faith and observance. This methodology put 

m e ook of Deuteronomy may have been crafted with thought given to pedagogy 

and the methodology of teachin . 

The form of the text in Deuteronomy may have been developed with thought to 

e importance of content. Could this then mean that the specific 

laws are not the only goal or point of the Book of Deute ? 

important portions of the Torah seem to be written by people who have a strong 

e au or(s) of Deuteronomy may have 

realized that the student will not necessarily remember ev 

elements. With this realization may have come the desire for students to learn in such a 

Children will be curious about the instructions and ask about their 
m · · c ren to as about 
the ceremonies commemorating the Exodus (Exodus 12:26-27; 
13: 14). In answering, one is to go beyond the intrinsic value of the 
individual law · · o ymg 
altogether .... This lesson is typical of Deuteronomy's practice of 
using laws as educative devices for theological and moral 
teachin . Exodus e · · 
commemorating the Exodus. Here, Moses assumes that they will 
be curious about Israel's entire way of life. Deuteronomy sees all 
the commandments civil as · · · 
or re gious education. 10 

was cruc1 ut how one taught seems also to be an essential element 

within the Israelite and Near Eastern cultures. The texts w · 

"'Ibid., p. 82. 
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designed to communicate specific content messages as well as values related to the 

literature than Deuteronomy, also conveys this message of dual priorities. 

There are many comparisons between Proverbs and E 

literature may have served as a model for the writers or editors of the book of Proverbs. 

The ancients assumed that Solomon was the author of Proverbs, at least cha ters 1-

The " · " olomon's proverbs 

(chapters 25-9). Agur bin Jakeh is credited with chapter 30 and King Lemuel with 31.11 

Proverbs in general deals with wisdom and the importance of knowledge and the 

penalties that come fi 

connections between lines in Proverbs 3: 1-3 and 4: 1-4 and Deuteronomy 6:9. 

"My son, do not forget my Torah; let our heart kee 

truth forsake you; bind them around your neck; write them on the tablet of your heart:" 

"Hear child 

good doctrine, do not forsake my Torah: For I was my father's son, tender and the only 

11W. Gunther Plau~ p. 8. 
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one in the sight of my mother: He taught me also, and said to me, let your heart retain my 

W01uS; Keep mv commandmento ---' 1: .. _,,, 

:~~.:;n ;io·~ nirti;i-?¥ c~:;i~ 

0,&..,...11 ''""n .t. .11 -- ~ ... .. L 

__ ; J --r nouse, ana on your gates:" . -. -r--- ~- c 

Not only must the law be taught to the children but it must be written down. Beyond 

writim1 the law ;" hn•J. , 
• ..:1 :::'_ _ -· _. ... ~L &H--· ~ Tl' ... :1.-n in a way mat tt can 

oe transported with the person and placed in a spot so that it serves as a reminder. 

Proverbs can be seen: as advancing the cause of education on a more subtle level 

than Deuteronomv The "' -· ---- -~ ·• ... . -- ._, : ·-•is .... e epitome 01 its - -- ... -- . 

i dual nature as content and pedagogically driven. Parables were and still are, popular : 

teaching devices. What better name to give a book devoted to advancing education than 

we book of oarabl.. • ~- .. 
" -' · '. ;:.v ~-nes wo, ... to aavance - - -· •v ~ 

education can be found throughout the book. One instance is in 31: 10-31. These verses 

fonn an acrostic mnemonic device to help those studying the verses memorize them more 

easuy. uenerations later. we see •• ·• •L- ,_ 
L . .. 

- - - -- . ""n ... nc 

and pedagogy still exists. Once the Israelite people have lost their geographical center 

with the destruction of the second temple, the reliance on effective education may 
. 

even more v1uu to the survival and • nf•L- . . -

finally and possibly most importantly, the way in which the Bible expounds the 

law reflects a specific pedagogy. A close readin11 of •J.- . . . . .. ... -
' :" :::.~us, .....,uteronomy, Proverbs and elsewhere reveal that how one 

teaches is at least equally as important as what one teaches. The father is singled out as 

the teacher because ideally he has a close relationship with his son ,.n..i le . . 
10 •••• 

-

~ 
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very lessons he is teaching. He has authority and is able lo enter into educational 

understanding of the laws directed to the parents regarding their children allows us to 

come to a better understanding of what it means to teach. II is important in Israelite 

children; lessons that are not necessarily able to be spelled out it words and laws. 

However, the children will indeed learn these lessons if their parents spend the time to 

Part one of this thesis has investigated the Biblical sources for our understanding 

of father as teacher in chapter one. Chapter two enriched this discus · 

er s were teac ng, the role of the father's father and 

the limitations of the father as teacher. Chapter three bas explored the pedagogy the 

father followed as teacher and how this pedagogy interacted with the content tau h 

helping us to acknowledge that an educational system in the home existed and had 

complex elements. At the same time, little concrete information exists allowin us to 

state wi 

seek to build an understanding of how children were educated in the school setting with 

specific attention placed on educational elements that migrate from the home setting to 

e school. The conclu · 

both settings. 
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In Biblical and later in Rabbinic literature there seem to be two major models for 

ucational relationsbi s. The one 

pamit) and son. Later, in the Talmudic era the idea of a teacher taking on the obligation 

of educating the child is introduced. According to Talmudic texts which will be explored 

in acen 

later is installed throughout the Jewish community. The Talmud also defines the job 

description of the teacher and offers some insight into the relationship between teacher 

parent as educator to the installation of the professional teacher and the ensuing 

establishment of schools. This section seeks to explore the role of the teacher, examining 

will also investigate Rabbinic literature that contains discussions of the ideal role teachers 

were supposed to play. I will explore the establishment of educational institutions, and 

common elements have been identified, their roles and significance will be evaluated in 

the conclusion of this thesis. 
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striking differences to the educational relationship between parent and child depicted in 

the previous section. An analysis of the student-teacher relationship has the potential to 

rev a great deal about Jar e 

the Talmud of honored masters and beloved students. But one of the most emotionally 

charged relationships is that of Elisha ben Abuyah and Rabbi Meir. We will explore the 

lens in understanding models of the teacher-student relationship as presented in the 

Talmud. I will address the teacher-student relationship from an interpersonal as well as a 

student toward bis master, and what responsibilities did the master have toward his pupil? 

How clearly defined was the hierarchy? As for methodology, what were the educational 

process. 

p ay m this evolving system? The goal of this analysis will be to compare the relationship 

between student and teacher revealed in the Talmudic literature to the educational 

relationship between arent and chil 

1zed educational setting that may be compared and contrasted to 

the home educational settings reflecting a lasting, transmitted set of values, beliefs and 

educational principles. 

chapters. Chapter four discusses some of the 

theories and context of educational change. Chapter five highlights the central pieces of 

Rabbinic literature commenting on the development of an institutionalized 

s stem 

within this new educational system. 
e ilther, student and teacher 
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CHAPTER FOUR 

THEORll!S or EoocATIONAL CH.\NGE 

Tim INTRODllCTION OF 'I'EACHERS 

. . . Scholars seem to agree that it is only after the destruction of the Second Temple 

• ymg exLCrwu 1mmences (social. . ' .. - ··- •• • • -- ..:t . ----

the Jewish community began to develop the concepts of teacher and community 

supported school. While it is likely that some form of teacher, external to the immediate . .. . . . .. 
· · , """ israen"' communi.ties, scholars a.,.._. •I.ft• •J.-. ' 

community wide, community supported schools did not take place until after the 

destruction of the Second Temple. One theory regarding the timing of this shift in 
' .. . - . • -- :: ___ ..,.., ... e Jew1sn community swiftlv r~,. .. ..i •J.-

reality that they were a minority community living amidst a majority culture that was not 

similar to or necessarily supportive of their own. The need for formal education increases 

with the - are to a oommunitv's wav --

of life. 

The only times when parents arranged for any type of formal training for their 

children previous to •1.;. · • • ' ' • • t •LO. o - • o o• • - - u --·· "ere reqwn,u to learn a 

s1a11 such as the scribal arts or functions in the Temple as part of their training to become 

an officiant in the Temple or a scribe. 

. 
concern excent for the s · ·· · · - · .. ~ ~=---
ana OI me \>l'Ophets [and scribes]. This system was fairly successful 
because bemg chiefly an aF!ian people during the days of the 
First Temple and since agnculture is a seasonal occupation, the 
Jews had sufficient time to advance their own education and to 
instruct their youth. With the rise. • ,...r ... _ -·- • 
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industries in Palestine after the Babylonian Captivity, many of the 
ol ·· · ansooun 

suffered. The adults had hardly any time to continue their own 
education, and the children, therefore, received very little 
instruction, merely the rudiments of Jewish education, thus 
precluding higher education .... As for elementary and secondary 
education im · 
1 eir time was Ii · 
to eir sons. 
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Beyond the political situation, the economic climate also had an effect on the 

educational system. Fathers had a ter d 

both their having less time for their children as well as them being less prepared and 

inclined to teach in general. One likely scenario was tha 

ammg to send them to a friend's house for instruction. 

The understanding was that in these communities, adapting to economic, political and 

social change, there was at least one person who had the time abili 

ere arose, from this custom, 

elementary teachers who took care of a number of young students. "Thus there came into 

eltistence the phrase, tinokot shel bet rabban, 'children of the house o 

y m 1solated instances. For one 

reason, it could apply only to parents of means."2 It would be inaccurate, at this stage, to 

call this situation a school. People were not yet contributing to communi -wide s 

on av ore n on a voluntary basis by 

those who could afford the luxuty. It is possible that tinokot shel bet rabban referred to a 

pre-school equivalent or stage before a school eltisted. At this int there was no 

'Nathan Drazin. History of Jewuh Education: From SJ S B.C.E, 10 220 C.E. Baltimore: The 
Johns Hopkins Press: 1940, p. 40. 

'Ibid., 45. 
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obligations of the parents, students or teachers with regard to the school. 

F.arly in the Rabbinic sources we encounter texts that in addition to Torah or 

e s 

establish a distinction between who can teach which subjects. In Mishnah Nedarim 4: 2-3 

the text states: 

, 1n s case to repa a debt Midras 

Aggadot but may not teach Scripture. The Rabbis of the Mishnah reserve the teaching of 

Scripture (Torah) to fathers. It is important to note the rare inclusion in this text of 

dau 

Rabbis do not explain why they make this distinction. One of the results is that fathers 

will have a lasting role in the education of their children despite the introduction of larger 

systems of education. Not 

nonn o e society was that all children receive instruction in Torah, not only to become 

familiar with the text but also to reinforce all of the ritual aspects of their observance. 

The Rabbinic literature is not necessaril 

c ng spe 1c types of material. One possible explanation may be that 

as time progressed, teachers may have taken on greater responsibility for teaching more 

material. I was not able to fmd evidence for any explanation for a transf: 

which was written after the Mishnah that appears above, describes a situation in which 

teachers, not fathers, are responsible for teaching Scripture. In the Palestinian Talmud 
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Rabbi Judah Nesiah sent Rabbis Hiyya, Asi and Ami to travel 
· · · c ers o t e and Oral 

teacher of Mishnah. They declared: Bring us the watchmen of your 
town (~ ..,VU). They brought before them the local watchmen. 
The rabbis declared: These are the towns guardians? No, they are 
nothing but its destroyers! And who are the guardians? The 

· • 1 on. 
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eyond acknowledging that teachers were teaching Scripture in Palestine or were at least 

pennitted to teach Scripture, this text also provides a strong statement of support for the 

position of teacher wi · eproecorso e 

commuruty were not the defenders, the watchmen, but rather the people responsible for 

teaching the children. It is important to point out here that while the first part of the text 

refers to teachers, the second 

1'llE fNntODUCnON OF Safooul: Elo>ANDING El>UCA'110NAL OPl'OlmJNlTIES 

Several important variables contrib 

rs already been introduced in both legislated as well as less 

formal ways in many communities. Second, the role of the father as primary educator was 

not completely erased by the introduction of more institu · 

sources, ideally schools were meant to build on the 

educational foundation begun by the father in the home. 

The schools of Hellenistic cities, as their other cul 

e1r pop ation, and were never 
intended to encompass all of the residents of the Greek cities. 
Certainly the overwhelming majority of the rural community, born 
in Egypt or in some other Hellenized land, never attained any 
educational framework at all. In contrast, the Jewish school as will 

· e c as Jewish law 

education of the childnm.3 

• Shmuel Safrai, "Ele111entazy Education, Its Religious and Social Siglliflcance in the Tlllmudic 
Period." in: H.H. Ben-5uson and S. E«inger, eds., J~lsh Sackty Tltt0148h die u, NY 197 
148-1 
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In addition to the familiar aspects of teachers and father based education, schools also 

utilized a similar 'curriculwn' to the one students would be familiar with if they were 
. ~ - _ .. . .. -· . - - - . 

· · ge ...... , we .ruaoo1s telt was - .. --- ..... ~ ...... .I:··- ··-

important centered around the knowledge needed to fulfill the commandments. Teachers 

may have been installed in the communities but fathers were still expected to participate 

to some extent in the educa"nft6 ' 'rl.- . . - . - - - - .. . . - - -, -- -- -

father was the teaching of Torah to his children. Whereas before the Torah might have 

been the complete guide to education, studying the text and learning the relevant 

• , ~e n•111111ntc literature and sources indicate a shift . 'rn-1.. . 
~ 

more of a foundation and starting point for more advanced learning. 

The Bible was thus removed from its parochial Jewish context and 
given a universal role. To put this conclusion in other terms. as 

. _ : :.. ., . · _ , ~"' Dlu1e was now me tounn111non of ._ __ 
t Ull!Ail.l &l.::11 ...... ...,J.Uer was we WHJIS ul 1 

education (Bickerman, Jews in the Greek Age, 169-171). The Jews 
will therefore know the Bible, quote it when relevant (and when 
not), and draw conclusions for the present based on it, much as the 
Greeks did with Homer. This text was moving from being 

- . - . -.. -· . - - -- . ~ - . . - - - ''--· . 
~ -· -· -- ' •v ~"IS •uure . -. -. 

Baumgarten is suggesting that in addition to a continuity of process (maintenance of the 

role of father and similar subject matter), there was a democratization of education in the 

"Jew1sn community. Anyone who desired 6ft 
- .. - • L- . .. - ....... 

- . . 
ideal of accessibility will be explored throughout this chapter and sources both supporting 

and negating the theory will be examined. 

ion OI we scope 01 me educational sv..t•m in ••-• n~ -....... UI." . . . 
involved, content covered and geography, the goal was to allow more people than before 

to have access t.o education. 

... . - . ' .. ·~-- _ v1 1 o • ..., w young cnmiren, ti 
4 

A.I. Baumgarten, MLitcracy and illl lmplicaliDDS," in idem. The Flollrishing of Jewish &cts In 
w Maccabean Era: An/~rpr~tolion, l..eiden: 1997. Pp. 114-136. 118-9. 

i 

~ '. 
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was clear to all, that one should include each child - the son of a 
pauper or a rich man, the son of a Haver (fellow) or a notable of 
the city together with the sons of ignorant men and people of low 
d ~nt -- ...... .-- •L-. - - ~ • •· • • · • esce . , .... _____ . -..... ...,,,~o. 
i:::~ I!" )n tlllae nnt -~·~-- ~-- t • • .• 

a:.uuca o -- - , -" ........... 
wages of the teacher, but the city participated in one way or 
another, defraying the cost of the scribes and repetitors and thus 
made possible the education of the sons of the very poor as well as 
of the orphans who were unable to pay any of the expense. In any 
case we hear of no rebuke or co · " -- -- " -· - ·· · " 
me poor were unable to eo to sch~• ,,.. that .... _.-:- ···-- • --

1rom scnool oecause of their poverty.5 • • 

-

Safrai addresses the issue, also raised by the Rabbis later in this work, of children who 

did not have fathers and therefore were unable, under a strict readin" of th .. '•n• •-
.. 

·on m 1 o,...,. At me same time, Safrai 's argument must 
. 

~· 

be questioned. Simply because there was no, "rebuke or complaint from sages that 

children of the poor were unable to go to school or that they were expelled from school 

because-' tt _JI -· • .. .. -- h I . .,, ___ _ , ~ n were attenamg sc oo s 

or given access to educational opportunities. Safrai 's argument depends on the 

assumption that the sages would complain about the lack of attendance of the poor, 

mstead of t>asing it on some nosHiv .. f,,.- _,. __ ,. -• '-L :. ·· .. . . . . ., 

Mishnah Nedarim, as quoted earlier in this chapter, establishes the precedent of 

placing a value and providing guidelines for teaching. Fathers maintain their status as 
- . 

;.. .. , ""' 1ext acimow1eages tile oossibilitv of I .... _.. " ... .. .. .. - _j 

. 
Aggadot from another teacher. The Palestinian Talmud quoted earlier in the chapter 

declares that the guardians of a town are not necessarily the watchmen but its teachers. 
Th,.. _ ... _ -•- ... . . . . 

· · - a pro1es!llon wm1e maintainine connection• tn -& - ..... --- --

the past (fathers) and establishing guidelines for developing systems (teachers and 

schools). The next chapter explores the development of schooJs in more detail. 

' . - .. -
'~· 

-----
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RABBINIC REFERENCES TO 11fE EB"rABUSHMENT OF Scitom.s 

J s we ena 01 the second Temple era hi .. ..... . 
were several different subgroups existing within the Jewish community in Palestine. 

While the historical data is far from conclusive, four major Jewish subgroups are 

--

• - - . . • ~· . iacwon, 1eave Jerusalem to establish the:. n~ .. 

isolated society in the Judean desert. The Zealots, also a radical group, rebel against both 

the Romans and fellow Jews who they perceive as being complicit with the Romans. At 

the time of thA a.-.h.af ' T . . 
- -

meeting their demise there. The Saducees were composed largely of the priestly class 

charged with officiating at the Temple. Historians and areheologists hypothesis that this 

Jewish sect lived amonl!st the Rom0 " "~ - 1--- • - .. . ··- - .. -· mg -
:.:__ --.. u: ~e 1 OlllO. 1 ne fourth sect, the Pharisees, were the Jews who were thought of 

as most openly embracing the Oral law and participating in synagogue services. It is the 

members of this last sect who left Jerusalem and eventuallv "'0 A- ... _,_ - .. ... 
-

.. ~· _::._ _ _-: ____ : -- '...-gin ... e process u1 recording the Oral law leading to the 

development of the Mishnah and the Talmud. The Pharisaic sect, according to most 

scholars leads directly to what we know today as Rabbinic Judaism. This unders ,. •a 
nf.. - • 

•. ·• ' "·· dT I ~- _ _ -· -- _ ~-Cu on ot we ~econ emp e was -

. . . 

committed to educational change and the institutionalization of an educational system. 

At this point [the destroction of the Second Temple] we may note 
amon2th~'" ....... · ,. · .. -· :_ ___ ,~we11as 
the Obli2atiOD +...._ eohiA... 0 

• ,. • 
0 0 -:" __ 0 • 

during the last generations of the Second Commonwealth and 
following the destruction of the Temple. The very idea of 
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disseminating the Torah and teaching it in public is basic to the 
world-view of the Pharisees. No doubt the founding of the school 
system and the formulation and inculcation of the obligation to 

di\I . _...:ii _._ .. • ,.,, stu =ic _, __ _ __ __ anu pcuuu1ng 
of the • · · .......... _ · ·· · ::.. ..... ;:,peci£1c 

regulation to Shimon ben Shetah or to the high priest who was not 
numbered among the Pharisees. Although we possess no direct 
proof of this, it seems most likely that the great majority of the 
teachers of Scripture and certainly the teachers of the Oral Law, 
came from the circles of the - · · __ .. •• • • . · .1 

46 

• ...:~ cual""r w111 explore how Rabbinic literature treats the installation of teachers 

and the establishment of schools. Historians have established, with some certainty, a 

limited picture of what life was like at the time of the destruction nf +1.. ~ . - . 
A --· • • ~ • ··- ·' p1ace on every 1evel of the society; politically, - - -
economically, socially and culturally to be sure. The Rabbinic sources in this chapter 

describe some educational innovation but as stated earlier, refrain from offerin11 

exnlanations •• •~ .L.. L-

.. ___ ---· - .... : :.:....___. ...... ""' ~ucanonw practices came into .. 
being. Before discussing the Talmudic literature it may be helpful to present some 

secondary sources which discuss the educational changes in broad strokes. Drazin 

menuons one of the most earliest - " . . .. ~ .... 
schools: 

- --

The Jerusalem Talmud records that he [Simon hen Shetach] 
decreed three new messures one of whf~1. '°""' " • " ' - • 
-- . , ms orwnance meant the establ' · • · · <: -
· a ........ 1rom we ages of sixteen or seventeen years. Being 
the brother of Queen Salome and the vice-president of the 
Sanhedrin, Simon's decree presumably did not go unheeded, and 
secondary schools may have been established in all the large towns 
or districts of Palestine.2 

-
01 

'Shmuel Safrai, ~EJementaiy Education, 118 Religious and Social Significance in lbe Talmudic 
Period," in: H.H. Ben-Sasson and S, Ettinger, eds., Jewish Sochty '111rough t"4 Ages, NY 1971, pp. 
148-168. 166-7. 

·- - The . __ _. ""·----· JV.,..., ...... .c. .aaatimon:: 
. -

•Ullllli Hopkins Press: 1940, p. 44. 
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In the Palestinian Talmud, Tractate Ketubot 8:32 

m e Second Temple period from 103 to 76 B.C.E) decreed (1'1'11'1'1) 

three things: a man may do business with his wife's ketubah (based upon its value), that 

pure. 

e e ucational adaptations being introduced in the Rabbinic literature eventually 

become norms and even requirements of Jewish communities. One thread that will be 

examined in the texts in this ch 

bbis imposing strict laws that were to be followed 

specifically in each community or were they suggesting an ideal level of practice that 

people should strive to meet but was not necessaril ex 

e ages o the students in the Palestinian 

Talmud. We will see in our exploration of the texts that the Rabbis suggest several 

different ages for different educational experiences. Another example of this issue of 

standards rela 
ywere ughoutthe 

entire Jewish community. While the Rabbis explain that people of learning were required 

to live in communities that met exacting standards, we do not know to what extent these 

It was taught in a Baraita: Any city that does not have the 
following ten things, a disciple is forbidden to dwell in its midsL A 
court that imposes flagellation and punishments, a charity fund 
collected by two and distributed b three 

· , a oc r, an artisan, a scribe a 

A verse that must serve as a starting point in an investigation of how the Rabbis 

discuss educational change is Deuteronomy I I: I9. 

•• • , • ·"' :n "n•::ui ;rl'l:ll!f:ll C" 'UI"" Cl;)'l:ll-nic 1:1ri1t en"""?) 'M' I ,, ... , TT• tT'1'1 ~IT-r"l1r~r T .!( T-1 y T Tl'P, 

While this verse has been referred to earlier, it is discussed in different areas of Talmudic 

'BT Sanhedrin l 7b 
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literature with different implications and concl · 

a a atra :3. This Mishnah is concerned with the way people use 

and share space. Regarding the establishment of a shop within a residential courtyard, the 

Mishnah states that one resident has the right to block a sho kee r w 

ng prevented from sleeping due to the 

constant traffic of customers. However, a person who manufactures tools within the same 

courtyard (but does not have customers), cannot be prevented from workin due to the 

n (111P1l'11). Without 

being explicit it seems as if the Mishnah includes the case of the tool manufacturer with 

the cases of others who may wort in their homes; the miller and the teacher. The 

· shnah acknow 

been teachers practicing their profession in their own homes. 
ere may have 

This Mishnah addresses the rights of residents to practice their livelihood within 

CU' home. The one 

communal nonns and standards. A person can not run a store in the same place be is 

living but he can undertake certain work. The Mishnah does not explicitly state either the 

for them and not for 'customers'. Presumably the children were not residents of the 

courtyard. The Babylonian Talmud, Baba Batra 2la, comments on this Mishnah 

Whether or not the Rabbis intend it there is a connection between the home, the 

teacher and school children. The Talmud is about to take up issues involving first the 

out e obligation. It is essential to keep in mind the focus on educational settipg. The 

commandment upon the father assumes that learning takes place in and around the home. 

Yehoshua ben Gam!a 's i ·unction in 
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to various places in order to learn. Some of them are far from the home a 

discussions to follow. 

Initially, the Talmud explains that the Misbnah ~ust be speaking about activities 

ng p ace in two diffe 

between the pennissibility of some people and activities and the prohibitions placed on 

others. Rava offers another interpretation, declaring that the reference to children is 

explicitly that children were present for the purpose of being educated and he invokes the 

ruling of Yehoshua hen Gam.la. 

v, rememberfora 
a. not for him the Torah would 

have been forgotten from Israel. In the beginning he who had a 
father would teach him Torah. He who did not have a father would 
not learn Torah.' 

reqwrement 1s Deuteronom 

11: 19. The fact that the word C11JR was written with the "1" missing seemed to lead the 

Rabbis to interpret this verse differently from the Rabbis in Kiddushin. Here they see this 
word as 

as op 
'them' of the sons. 

Yehosuhua ben Gamla's ruling in Baba Batra parallels the ruling found in 

Kiddushin in their shared d · 

case o e ai ure of the father the two rulings differ. Kiddushin obligates the son to 

provide an education for himself, while Baba Batra slates that a son without a father 

simply does not learn. This distinction becomes 

seems to assume that if for some reason the father does not fulfil 

his obligation, other steps need to be laken to provide educational opportunities for 

children. 
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Without explanation the text continues wi 

em. As a prooftext the text points to Isaiah 2:3: 

i•1;1n-;iq n~?n ,,~j!I;) •~111 ~~ 'ti?~ rri~·"t1 :TJ:i:-i~-;~ :1?'17 i:i7 •ii;ilf! ci·~i 0'1ili •=>?::r! 

... 
e many peoples shall go and say, come, let us go up to the mountain of Adonai, to 

the house of the God of Jacob, that God may instruct us in God's ways, and we may walk 

in God's paths. For instruction shall come f: 

1s o not explain why they tum from discussing the obligation of 

fathers or the fathers' failure to fulfil their obligation to the installation of teachers. 

Instead, the prooftext offers an explanation for the reason teache 

s 

The fact that the first decree established schools only in Jerusalem 
indicates that these schools were intended primarily as centers of 
higher education. The great masters of the Law, the priests, the 
h · · 1n srae were 
located co eges co d be conveniently founded there.4 

Torah comes forth from Jerusalem malting it the optimal place to bring children to 

receive their education. This discus · 

education. The missing piece of the explanation as to why 

fathers were no longer the educational provider leaves a gaping hole in the discussion of 

educational progression in the Babylonian Talmud. 

s speci 1 y what it means that teachers will be installed 

in Jerusalem. 'He who had a father, the father would take him up to Jerusalem and teach 

him there.' The text is unclear as to whether the father would brin his so 

Jeru 
a er was to take his son to Jerusalem 

and teach him there. Subsequently, the Rabbis issue a ruling mentioned at the beginning 

"Nathan Orazio, p. 39. 
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of this chapter stating that teachers would be laced in each d' 

ere 1s no explanation offered by the Rabbis 

regarding the specificity of this particular age group. This last ruling is the most clear in 

terms of the roles of the father and teacher. In this version the father is clearl ou · 

the educationa en 1scusses the situation of 

a teacher becoming angry with his student The student simply rejects the authority of the 

teacher and leaves. 

understanding that the establishment of these new schools were at an ideal level and not 

at the level of complete compliance across the entire community. The final chapter of this 

laws and enactments may not have been seen as hard and fast rules but rather as ideals. 

A further development in the educational system occurs with Y ehoshua ben 
G 

or more teachers to be available and more students eligible for learning with them. 

Second, the Rabbis lower the age of entering students from their late teens to age six or 

seven. While there is no ex lanation for · 

p e given m e text that the Rabbis may have found that age seventeen is 

a difficult time for students to enter into a structured learning environment 

EMllROtNG ME:moDOLOGv wmnN ScnoolB 

a a Batra 2la, Rav said to Rav Shmuel bar 

Shilat, 'do not accept a child before age six. From six on accept him and fill him [with 

knowledge of Torah] like you would a ploughing ox.' The text now turns to 
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behavior and learning styles of the children. Rav said to Rav Shmuel bar Shilat, 'when 

striking a child only strike him with a shoelace. If he reads, he rea 

important educational parameters. They believe that sbc is the ideal age to begin one's 

education and at that point to aggressively educate the child. At the same time that the 

a vocate the use of a 's 

they issue the prohibition against striking the child and pedagogically they also offer 

guidelines. They seem to be saying that different children learn different subjects at 

reading is that he should ilot be pushed and should not be ostracized. Another 

interpretation is that the child who is having difficulty reading should be placed with his 

progress. 

At this point the text of Baba Batra 2la returns to its original theme of the use of 

communal s 

ID more detail. Rava said, 

It is clear from this discussion that while Yehoshua ben Gamla's previous ruling sought 

o teac ers in more I 

the issue of the appropriate distance and route which you could take a child in order to 

learn from a teacher. 

e, at least in 

welfare of the student as opposed to the requirement of the student to attend school. 



... 

There were not yet schools in every area within easy commuting distance for all children. 

The Rabbis set out some guidelines for parents to know how far a child was to travel and 

what obstacles w 

do not explain what is to be done with a student who lives too far away from a school or 

teacher. 

of class size and leacher·student ratio. Rava said, 'the number for primary school teachers 

('i:rni '~}is twenty five children. If there are fifty we place two teachers. If there are 

orty we lace an assistant 

given.' The tenn for primary school teacher and teacher's assistant are used here without 

any introduction or explanation. The concern with limitations placed on the teacher unites 

is meant when the Rabbis state that support will be given. This support may have been in 

the fonn of additional supervision, it may have referred to compensation, some form of 

better image of the position of teacher. 

It is unclear in this discussion exactly how the Rabbis meant these numbers to be 

e DlllX!mum size of a class for 

one teacher. It is also possible that this rdlected the average number of students the 

teachers at the time felt comfortable teaching. Another likely possibility was that the 

The text only speaks of numbers of twenty five and higher leading one to believe that 

these might have been the numbers about which the communities most commonly 

encountered. Of course it is also 

mes or 
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The text continues with an argument over different qualities a teacher must 

possess. A discussion regarding two teachers with different abilities and strengths reveals 
. 

nl'-·L-• •L- - . - • . . . . .. - . - - -. - - ..... .._,.. u ... -.,,., u were IS 

one teacher teaching (O''U1) and another teacher teaching at a faster rate, do not remove 

him (the slower) for he (the faster) may then become slower.' Rav Dimi from Nehardea 
__ , .. ,_ . - -· ·-· - .. " - ·--. - ~·-.. -· _....._ ....................... _ ""' ., ... y encourage we 

slower teacher to improve his practices, jealous scholars gain wisdom.' Rava said, 'if 

there are two teachers of children; one teaches quickly without care and one with care but 

not auicldv. we nrefer the one ws.- :. ~ .. :.1.- L• --· ----· • •• • -· . . .. -. ' . -- --
theory that, 'mistakes will eventually be corrected.' Rav Dimi disagreed with Rava 

declaring, 'he would prefer the careful to the quick teacher.• He states his general theory, 
. . -

...... en<er wm remain.' · 1 ne text oroceeds to illustrate the . . - _,. . 
the two different positions with an example based on a verse from Scripture. The 

example is from I Kings 11: 16: 

: •• ·;.-: -"11-?t 11..,;::i-'!1 ?tc"IW~-?::11 ::iit1• z:nzl-:1111• ci't!i-n:: l"l'!i~ ':' 
'For six months Joab remained there with all Israel, until he had cut off every male in 

Edom.• After killing all of the men of Edom the text of the Talmud states that Y oav 
.. . . - . 

•-Y l aov, ·wny 010 you do this?" He said to him. 

"Because it is written," in Deuteronomy 25: 19: 

l'ltJll>T;I .. i? n'l!!l ;i'( 1lJl ;i·;J?~ n3n:-i~ rn ::i•;q>I',) -:r~:·it-?fl;> ;i? ;i-:,;~ MJn: tl';:;it n::;t') 

:n'""l'I "" "''""""' --.,..... _,_ __ --·--·· 
' .. T ~ - " I' .. --,; 'I'- T 

'Therefore it shall be, when Adonai your God has given you rest from all your enemies 

around, in the land which Adonai your God gives you for an inheritance to possess, that 
I .. .. .... -
I , --- ranee u1 l\Illlllek from under heaven' vou shall -·• - -

it.' David declared that in this verse the word i::IT is understood as the memory of 

.......... ·- - - ' 
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Amalek. At this point Yoav discovered that there was a possibility that he misunderstood 

the verse in the Torah. Y oav responded that he was taught that the word meant the males 

of Amalek. Y nsov ...... 1..: ... . -• - . -· -· - .. 
- . -- reau as ... e 

memory of Amalek. It is unclear at the end of the passage whether Yoav kills his teacher 

or lets him live. This narrative seems to support the theory of Rav Dimi. Y oav, in the 

story, seems to assert that his teacher W"a nnt ' ~ ..... t : .. _,. .. -···. . 
- - ' - - -- .. 

Y oav with a poor understanding of the text that was never corrected and in this case led 

to fatal mistakes. 

-- . . - . 
. .;.e 1 ... muwc text explams both the tremendous ~· ... _,. -...... _. .;II""., .. 

. 
teachers as well as the underlying opinion of the Rabbis that indeed teaching thoroughly 

is more important than teaching quickly or covering more material. In an effort to offer 

; .. """" - . - .. . - . -- .. 1 ... ""va saymg, -a teacher of 

children, a vine planter, a butcher, a bloodletter and the scribe all have been forewarned.' 

All of these positions in the society have community wide responsibilities. If they do not 

fulfil their iobs or violate th A•---_,.•'--'- .. " t t I • . . - . 
• • --·-·-a ·~· .... 01 

respons1illlity. According to the Rabbis, the teacher who did not properly instruct Yoav 

was liable to some extent for the killings Y oav committed. 

Once teachers and schools become commonn16-a -·-" _,., __ .t . -. - --- . 
'~mp1e, a nonn 01 senwng cnudren to school begins to be encouraged in the ; 

Rabbinic literature. Again, due to the Jack of evidence, it is impossible to know what 

percentage of any given community were following these rulines. What is """Sibl .. '" 
. , - .. -· . 

~ ... : • ..:.. __ -- ~-..:..-. ~=no aonger we sole person capable of -· 
providing children with their education. Beyond this, the education children were 

receiving began to change as well. 

- -·--- -· -. ·- . . - . 
I religious obligation of teaching their chil~n Torah coul~ be 

discharged properly only by sending their boys to these elementary 

: 

" . ' . 
. 
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schools where they would be given instruction daily by fully 
qualified and competent teachers. Those who refused to heed this 
advice were ostracized to a certain extent by the Jewish community 
which M 

' ... __ . 
' ,,u ana .. --·----- ,_ .... , Kiddushin 41.,\" _, ... _ 

" - o H 

ignorant people. "3 - --- • 

In the time of the Second Temple and in later years the Rabbis describe several 

classes of people. One that w•• . - .. . . . .. 
- - --- ·~ .. as ... e ,.,,,. 

naaretz. This class of people was not considered to be learned but also not especially 

sinful or negligent of the law. One of the issues the Rabbis were concerned about was this 

segment of the society's ootential neol .. _,.t ft.- ti.A ' " . ·- -• ,, . _t •• -

- . 
"uo 1s an Ani Haaretz? Whoever is unable to read the chapter of 
Shma in the evening and morning prayers ... and whoever has sons 
and does not raise them in the study ofTorah.6 

On an ideal level the Rabbis may have desired to enabl .. th .. A~.:- . . . . . . 
-- ·~ ._ .. ano S•uuy. In practice, the text seems to portray a community 

within which only a segment of the population was learning with a teacher or attending 

school. 

"--.- - -". ~UCATION 

The assumption of the Great Assembly that children would receive a complete ' 
elementary and secondary education from the hands of their parents did not work out in 

practice. Based on a strict ,. ,..,. ........ .. --
...t • --· - -• . - -- . -#u, orpnanea 

children were entirely deprived of an education. Similarly, many children whose fathers 

were living would also be neglected because the parents were too preoccupied in their 

__::, .. o._ earning a uveunood, or because the • -· . . . -. . 
--- --

conversant with the elements of Jewish learning. In addition, since the students had to 

take care of their living expenses while in Jerusalem and also since the colleges charged 
. 
...... -., p. "'tV. 

'BT Bracbot 47b 

I 

- .. - - - -



I 
an admission fee, children of poor parents or orphans could not hope to gain admission 

into the colleges. The Talmudic statement from Baba Batra 2la, "be that had a father was 

firstly, with a complete preparatory education, and, secondly, with enough money to 

enable him to meet all expenses while attending the school of higher learning in 

Developing a national, compulsory system of education for children had many 

different implications throughout the entire society. One of the implications that the 

o a teacher or school as well as teachers struggling with issues of salary. 

In the Jerusalem Talmud Nedarim 4:38c the text states, 

Possibly because of teaching's origins having been with the father in the home, 

the Rabbis hesitated to pay teachers a salary directly for teaching. There may have been a 

without pay for so long. Because of this thinking, the Rabbis in the previous passage 

declare that teachers are compensated, not for teacher, but for refraining from partaking 

in other forms 

7BT Baba Batra 21a 
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In an effort to clarify what might be seen as an unsettled issue, Rabbi Shimon ben 

Israel that have been uprooted, know that it is because they did not provide for the salary 

of teachers of Torah and Mishnah." The Rabbis reveal some of the tension that might 

havee · 

educational change that was taking place. Was teaching a profession that was meant to be 

entered into in a manner similar to the tradition of father instructing his son or were these 

educational innovations meant to create a new 

commuruty ese questions will be addressed in the following chapter 

detailing the roles of the· father, son and teacher in the wake of these educational refonns. 
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ClfAPTER Srx 

EDIJCAT!ONAL Rou:s AND VAWES: FATHER, STODENT AND TEACHER 

The Bible, as bas been discussed earlier, states in Exodus, Deuteronomy and 

Proverbs that the father is obligated to teach his son (and in some cases, includes the 

~o::.er 10 u.us role). In Rabbinic literature we ' --- ·• -· •• :. - · . ' .. 
possibly replaced by the gradual installation of teachers. They first appear in Jerusalem 

and then in larger scope throughout the wider Jewish community. The Rabbis do not 
. . . .. . . -

- on ... Iramework, but Instead nrovide " 

small glimpse into selected areas. The Rabbis do not explain the transition of the role of 

educator from father to teacher. The Rabbis do not state that fathers were unable to 

educate or were faiJino tn .. -· - . -
....... UJe1r motive was to improve the education offered to children. Similarly, the Rabbis 

make little if any connection between the overlap that might take place between the 

education offered to children by their fathers and then bv . . . 
------- . _ ••.• ;;.e vo1u surrounumg this transition, we will explore the way 

Rabbinic literature discusses the relationship between teacher and studenl The Rabbis 

demand that children relate to their teachers in a fashion that seems to be modeled after 

their · ·· 
- ·- -· . . . - . - -- so l"lllse we issue of how - - -

the relationship between child and parent changes as institutionali7.ed education evolves. 

A Baraita in Kiddushin 29b explores the father's need to study as opposed to his 

o., .. ganon to teach (or provide instruction Hor... ·-- "'"' · -· -· _ ·• ;: :. :_" 

question of the father or the son, the father is to study first. Rabbi Y ehuda qualifies this 

statement by adding that if the son shows promise as a student he should be sent to study 

-· 
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before the father. The Talmud inserts a story to illustrate the exception introduced by 

Rabbi Yehuda. Rav Y aakov the son of Rav Acha bar Y aakov was sent to study Torah 

grasp 

well enough the material he had been sent to study. As a result, the father said to his son, 

"I prefer to go and you should remain here." 

interpretation of Deuteronomy 6:7 and 11: 19. Fathers did not have to literally teach their 

sons, rather it was permissible to send one's son to a teacher to learn and still fulfill one's 

a father is unable to 

son if he himself does not have a sufficient education. The Baraita supports this assertion 

by stating originally that the father must learn before the son. Additionally, this raises the 

o eave e ann y m 

order to learn. For many reasons such as family stability, security and finances as well as 

larger community obligations it may not have been possible for both men to leave. This 

may have been the subtext behind 

Rabbi Yehuda's statement favoring the son over the father may reflect some type 

of communal reality as well. Beyond the issue of limited re 

study . Y ehuda may also have felt that the investment in the young who showed promise 

and desire to learn would be the best investment with limited resources . 

• 

father is able to recognize that his son does not have a sufficient command over the 

material he was sent to learn. Up to this point the specific level of the father's education 

has not been revealed. 

did so because he himself was not able to teach his son for a variety of reasons. This 
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narrative within the text reveals that the father had enough prior training to be able to 

identify his son's deficiencies. One possible conclusion that can be drawn from this storv 

is that son• a ... .. ··- ·- . - . . . . . .. . .. -

. _,; ;;., n sen< away tor more - . -, -----

advanced study [provide source here for this theory]. This leads to the understanding that 

fathers are sending !heir sons to others for training. It is not clear from this text why 

Iawers wou1e1 send the sons awav but th .. • -· _. . . .. - . . . . - .. .. - -

the fathers lack the knowledge to teach their children. 

In describing the son's lack of mastery over his studies the text utilizes the word 

1 , .. , w. J ws wo, u means well studied. well vers""' ,.... - '-•- •- . -. . . --

'l'Tn is defined as; to be sharp or pointed. 1 It is important to note the Rabbi's choice of this 

specific word to describe the student's preparation. He was not considered well versed or 

snaro enou2h and it was the - ·· ·-·'-- ~ - ..._. ~ - . . -... . .. - ... ._.. ...................... ;:,~Ute 

word is noteworthy because of its relationship to the root 1llll. Deuteronomy 6:7 uses µeo 

to command the father to teach his son. One page later, in Kiddushin 30a, the text takes 

up the tonic of the m . 
·~--' -

~ ._L!- ••- -· . . - .. .. . n<WO,.., 

with the same meaning, to sharpen, may have reflected a pedagogical practice utilized in 

Talmudic times. Sharp may also reveal a connection not only to cognitive learning but to 

l'"'""ce as weu. many of tne laws and rules a stud""'t' . '-' L_ -
practice. The physical understanding of the word sharp might relate to how well a student 

was able to transfer his cognitive understanding of a lesson into actual practice. Proverbs 

-- - -
-· o.L I use 01 we TOOl , '" JD comparin2 how metal ,.a .. h.. • " .. _ LI. _ . 
of people "sharpening" one another. 

:1:in-·~• 'TIJ~ ;n~ 'TIJ~ ~ 'n~ 
'Marcus JaslroW. A Die~ .... o~••· - - . . -· 

Midrasldc Lituature. New Y orlc The Judaica Pless, Inc., 1992. p. 425. ---- -- . _ ... .,,,, 

. . " 



'Iron sharpens iron and a man sharpens (the face of) his neighbor.' 

There is even less written in the Rabbinic period regarding the educational 

person. It is relatively clear that the Rabbis prefer that a child receive his education from 

a professional teacher. This may be in addition to the education offered by the father but 

this and explains the reason a teacher may receive preferential tn:atment by stating that 

the honor due to a teacher was viewed almost the same as the reverence due to the Divine 

comes the idea of shimush ha-rav. Students who attended schools spent most of their 

days with their Rabbis. When they were not studying, they had various responsibilities 

serving their food, helping them in the bath house, and visiting them if incarcerated, 

among other things. All of these services had to be provided with the utmost respect, in a 

-rav seems to delineate 
c ear lines of authority and subordination. 

Some of the behaviors required of students in relation to their teachers parallel 

similar behaviors uired of childre · 

1s mse e issue of the possibility of competing or conflicting duties that a 

student may have to his father and teacher. The Rabbis do not explicitly state their beliefs 

regarding the general or universal allegiances of the stude 

the student should look after the needs of 
the teacher before the father. 

The Mishnah is concerned with the obligations of a youn man his f: 
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teacher when each of them has lost a piece of property. 

If the question is between the student's lost propert or that of his 
teacher's, the student's takes • ' 

· in o s war , but his teacher that taught him wisdom will 
bring him into the world to come. But if his father is a sage, his 
father's lost property takes precedence. If his father and his teacher 
were carrying a load, he relieves the burden of his teacher and then 
afterwards that of his father. If his father and his teacher w 

· er. ut rs ather were a sage, ransom 
the father first and afterward ransom the teacher.3 

The Mishnah seems to be saying that, at least in these situations, the student's attention 

and concern· 

place, while the father was responsible for bringing the student into this world, the 

teacher has the responsibility of ensuring the student's place in the world to come. The 

status of scholar revails over th 

e teac er upon the student as more significant that the impact of the father. 

The Rabbis seem to be saying that the higher the rank of teacher, the more important the 

status within the life of the student. 

rates on the discussion of the different obligations a 

student has to his father and teacher in a Baraita found in Baba Metzia 33a. 

If his father and his teacher were carrying a load, etc .... The Ra 

teacher that taught him cripture and Mislmah. These are the 
words of Rabbi Meir. Rabbi Yehuda says, it is regarding the 
teacher from whom one learned they majority of his wisdom. 
Rabbi Yossi says, even if one clarified only one Mishnah he is 
considered · · : orua s 

the Jost object (found in the domain of) the father, they did not 
return it unless it belonged to their teacher. 

If it had been unclear up to this point the Rabbis make the unequivocal statement 

• 



teaching him. In the time of the Torah this person may have been understood as the 

father, but in the Talmudic era the student's allegiance, as depicted by the Rabbis, has 

y to the teacher. 

The Talmudic text takes the role of the teacher one step closer to that of parent 

with this example from the Babylonian Talmud Avodah Zarah 19a-b. Referring to Psalms 

Those of the school of Rabbi Jannai said, 'a tll!e transplanted,' not, 
'a tll!e planted' - [which implies] whoever learns Torah from one 
master only will never achieve signs of blessing. Rabbi Hisda said 
to the students: I have a mind to tell you somethin , thou I Ii 

· e sew ere: oever learns Torah 
· c eve signs essing. They 

did leave him 1111d went before Rabbah, who explained to them that 
the expression only applies to lessons of logical equations, as lo 
oral traditions it is better to learn from one master only, so that one 
is not confused by the variation in the terms used. 

Just as parents have a difficult time acknowledging a child who has matured, so too the 

Rabbis of the Talmud. 

CHER AND S11.11>ENT 

Moshe Aberbach's book, 111.J;11m 17JV/!J17 JID'JpJO •11,m 111'1117, provides an 

extensive, comprehensive account of the teacher-student relationship in Talmudic 

re. ea ers and students both had 

formal and methodological or informal and interpersonal in nature. Most of these 

obligations were particular to either students or teachers, though a few of them, such as 

caring for the sick teacher/student, and even standing in honor of one's teacher/student, 

were mutual obligations.• This mutuality even extended to the seemingly clearly outlined 
"Moshe Aberbacb. "The Relations Between Maste ays 

Ollie on tM Occasion o hb 71 
no~ Limited, London, 1967) 
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roles of teacher as instructor and student as learner. Every learner was expected to be a 

teacher and every teacher a learner.5 "Rabbi said. 'I learned much from my teachers, and 

even more from my coll 1. ... -~· ,,_ .. . . .. ~ 
- -

Included in the methodological obligations of the teacher were the qualities of a 

persistent, patient, guide who could become angry when a student misbehaved and 
... 

.. ;. ... "necessary. 1eachers were reaui .... .n •~ . , .. t.-: ... . . 
-

stimulating lectures that would encourage them to learn. Students in turn, were warned 

not to ask questions that might embarrass their teachers. For example, students were not 

, ·- .. -. -• 
· n " ~ey .11..11ew he did not know '"6 v-u 

the other hand, they were required to ask a question if they did not understand a 

particular subject 
7 

They had to take a certain amount of responsibility for their own 

I . ·~ 

But beyond the particulars of a formal learning setting, there existed many more 

guidelines for the interpersonal relationship that would develop between teacher and 

student. This relationsi.;~ ' ....... D-· I. ' . . .. . . 
.. .... ~ aescnbed by many -- -

-

as a father-son relationship, in which the Rabbi even referred to his student as 'l:::l.8 ln 

many cases we see that in fact the student treats his teacher as he would his father and 

furthermore .,; ve• . . '. 
- --- :..:_ :_,,., m vanous situations, such as -

uuenng a ransom or carrying a burden (for more detail see section relating to the 

student's obligation to father and teacher). As stated earlier, the teachers also had to treat 

their students with resJ>ect; the_y were ob'' ~tn ....... --~ . . 
, _.::- Cvu.u.0.LL 

·' ___ :_ mourn.mg. nowcver, they did not have to serve their students. The status of 

teacher and student was very clear. Students did not call their Rabbis by name. But 
'Israel M. Goldman, p. 50. 
'BT Makkol IOa 
Moshe Aberbach, m;nm m-" •• ·- ·--

ua>), p.128-9, ' ' .. _. vvusners, Jemsalem, 

'Moshe Aberllach, 'The Relations Between Master and Disciple in the Talmudic Age. fl p. 1. 

I 

. 
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despite or perhaps in spite of this hierarchical relationship, there is evidence that points to 

a very close relationship between teacher and student 

"ng a ers to 

teach their sons? Can the same be said for the relationship between the Rabbis and their 

students?" Jewish scholars for the most part have not dealt with this particular question. 

Israel: Reading Sex in the Talmudic Culture, Boyarin highlights a sugyah from Baba 

Metzia lo support his contention that the Rabbis were expressing an "enormous anxiety 

uction of men in the 

deals with the question asked at the beginning of the paragraph. Was there an aspect lo 

the Rabbinic teacher-student relationship that was on a more personal level? But he goes 

sugyah is fascinating and sheds light on the concept of the teacher-student relationship 

within the Talmud. 

1s were extreme! 

continuity and therefore the continuity of the tradition. They viewed their relationships 

with their students within the context of a father-son relationship. 

The Rabbis were not confident that they would produce high caliber progeny. They 

therefore chose a different path to try lo ensure their 
·e1 · Carnal 

George MacDonald Ross, 'Socrates Vemis Placo: The Origins and Development of Socratic 
Thinking,• inJolll'lllll o/IM IMtibne o/&lucallon, 114, 1993, p. 17. 
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students. All of the energy and devotion that they would have showered on their sons, 

they bring to their students. Boyarin relates the story of Rabbi Y ohanan and Resh Lakish 

Lakish arrives on the scene. Resh Lakisb vaults himself to the other side of the Jordan 

and engages in a brief conversation with Rabbi Y ohanan. Rabbi Y ohanan convinces Resh 

marriage) to return with him to be his student. Resh Lakish loses his physical strength 

and becomes the ideal man as a Torah scholar. According to Boyarin, Rabbi Y ohanan has 
succeeded· 

ELISHA BEN ABvvAH AND au. MFm: AN ExAMi>u: OF A Tb.CHER STIJDENT RELATIONSIDP 

As mentionCd above, part of this chapter deals specifically with the story of FJisha 

n 

wntten on this Talmudic story, I will focus on the relationship between Rabbi Meir and 

his teacher, Elisha ben Abuyah after his exit from the parries. What roles do each of them 

play? Do their words and acti 

s nt re ationships? 

How does the relationship between Elisha ben Abuyah and Rabbi Meir reflect any 

of the elements mentioned by Aberbach and Gol 

1s 1118ecurity regarding their continuity. The interactions 

between FJisha ben Abuyah and Rabbi Meir are few but rich. They are found in several 

different places including the Babylonian Talmud Haggigah 14b--15b and 

VU:S. 

Here, I will deal with the story as presented in the Palestinian Talmud. For the 

purposes of this thesis, I will only look at the individual sections of the larger sto in the 

p s 
teacher-turned-heretic and his devoted student. 



c 

The portions that I will focus on in most detail are those sections of dialogue 

between FJisha and Meir; in addition, I will relate to the description of Elisha's illness 

the story of the four who went into the pardes. One died, one went crazy, one became a 

heretic, and one came out in peace. Elisha ben Abuyah is traditionally regarded as the one 

w o came out of the 

Rabbi Meir, we know, was a student of both Akiva and FJisha. 

.. 

The sugyah opens with the story of the pardes and is followed by some negative 

II 

Rabbi Meir was sitting teaching in the schoolhouse of Tiberias. FJisha, his master, 

passed by, riding on a horse on the Sabbath day. They came and said to him, 

his teachin 

He said to him, "What were you expounding today?" 

[Meir] said to him, "And the Lord blessed the latter days of Job more than his .. 
Elisha said to him, ''With what [verse} did you begin to expound it?" 

He said to him, "And the Lord gave Job twice as much as he had before," (Job 

42: 10 for he dou .... 
He said to him, "And what else have you been expounding?" 

He said to him, "Gold and glass cannot equal it" (Job 28: 17) 

e words of Torah are hard to acquire like vessels of gold but 

easy to lose like vessels of glass. Just as vessels of gold and glass, when they are broken, 

can be repaired and become as they [originally] were so a 

e giruung." 
"Palestinian Talmud Haggigah 2: 1 (frans. from J. Neusner) 
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Here the "shiur" ends and Elisha, suddenly, without responding in his usual manner of 

quoting Akiva, falls further into teacher mode. 

mut. 
He said to him, "How do you know it?'' 

He said to him, "From the steps [lit. hooves] of my horse which I am counting; he 

cu 

Even without the information provided us by Aberbacb and Goldman, it is clear 

that Elisha and Meir shared a special relationship, one that seems typical of the Rabbinic 

ideal 

Shabbat) he puts down his own teaching and rushes out to greet him. (In addition, after 

Elisha's death, Meir is asked whether, in the world to come he will visit first his father or 

his master. Meir res 

en on e 'profession,' of his master. There is no greater testimony of respect and 

admiration one could pay to his teacher than to dedicate his own life to teaching. Just as a 

parent would be proud if a child entered into · 
eve 

of success. 

The verbal exchanges between the two end in a v 

repaired, and compares them to a 

scholar who forgets his learning, but can regain it. It is evident to Elisha what Meir is 

implying. Instead of responding to the quote directly, Elisha indicates that Meir 

Elisha to do teshuva, cries out, "You have all this wisdom, yet you do not repent!" Elisha 

confirms his words, insisting that there is not teshuva for Elisha ben Abu 

argument that Meir will have difficulty 



opposing. 

This is the last interaction between the two contained in the text. Meir takes it 

o care or Elisha whe 
eir 

continues to fight for the honor of his master's name. 

I contend that the relationship between Elisha hen Abuyah and Rabbi Meir is an 

relates to Elisha with the utmost respect, even when he is angry and frustrated with him. 

Elisha is allowed to be sharp with Meir and is so as he quotes Akiva. Furthermore, we see 
Meir a 

this final momenL One might think that the rules regarding teacher-student relationship 

would not be relevant if one's teacher became a heretic and degraded those very rules. 

Urbach claims tha "all 

was any ger of desecrating the Divine Name."" Whether Elisha's status as heretic 

connoted a desecration of the divine name is debatable, but here we see that the 

relationship was too close and intimate for Meir 

While it is helpful to closely examine one relationship between teacher and 

student to learn more about educational values and ractices we 

that of Elisha and Meir. As 

mentioned earlier in part two, there is a question among scholars as to the extent to which 

these educational practices were actually followed. Did the Rabbis intend for all of 

educational rolin 
mgs or the entire society 

or just a fraction? If choices had to be in terms of educational practice or participation, 

how would these decisions be made? Based on a close reading of the text, Drazin and 

.630. , (The Magll<!S Press Je 
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Goldin, among others, conclude that most of these educational rulings were understood as 

ideal goals rather than strict legal rulings. Education was espoused by the Rabbis 

to the letter of 

the law. "The survey of the educational ideals of the periods of the Second 

Commonwealth and the Tannaim revealed the close relationship existing then between 

Needless to say, what such statements [regarding the importance of 
learning} reflect is an ideal, perhaps in truth so lofty an ideal, that 
even most of those who would assent to it cheerfully, would be 
unable to fulfill il The significant thin howev · 

ere ore not to be taken seriously, or 
therefore to be excluded from codified programs for human 
conduct. A man's reach must exceed his ~,or what's the 
Talmud for. In other words, the significant thing about the 
Talmudic views which Maimonides adopts and or "zes is tha 
the · , reg as -easible.14 

It is also important to acknowledge that any significant change that is accepted on 

some level within an entire community, requires a significant amount of time before 

implementation is seen amon the 

y the Rabbis and the larger communities as being ideal. 

Gradually, as we saw with some of the language of the Rabbinic literature, slronger 

a ra c shift away from one practice towards a new one 

eventually is accepted and given widespread approval throughout the community. 

In examining the Rabbinic literature concetnin the fa 

learn th son 1s, to a significant extent, mirrored 

"Nathan Oraziq, Hislory of Jewish Educalion: From 515 B.C.E. to 220 C.E. Baltimore: The 
Johns Hopkins Press: 1940, p. 27. 

" - . 
e igionum, Studia Oeo Widen . (i:epriqfAXI in H.Z. 

vs , ed., Exploring lhe Talmud, vol. 1, Education, NY 1976, pp. 3·18. p, 177. 
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'" 
between teacher and student. At the same time, emphasis shifts from the son's loyalty to 

the father towards increased loyalty to the teacher, even if the son is forced lo choose 
• 

, ~e lWO. "uat is unclear ahnnt th!~ 'J .L 

~ _ -X- reuect 

reality and to what extent the Rabbinic literature reflects ideals put forth by the Rabbinic 

authors. Isolated narratives within the texts are infonnative but can not be relied upon to . . . . . 
auon auuut either the relation•hln · . 

~ 

- .. -
-

betweenteacherandstudent. 
--

. .. ... --
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"Our sons are as plants grown up in their youth." 1 

i e an ater the Rabbinic literature places emphasis on the instruction of 

the children. The person n:sponsible for the teaching varies as does the proscribed 

methodology. However, all throughout the Biblical and Rabbi · · 

fro 

How they should be educated (how the plants are to be watered) and who is responsible 

for the watering changes within the texts. Additionally, the Rabbis reveal a develo in 

un erstan ng of who the c · 

and student 
tween teacher 

The only teachers mentioned explicitly in all of the Biblical literature are the 

in many different setti 

matter. Some scholars believe that the Biblical language implies the existence of teachers 

despite the fact that it never mentions them with specific language. There is no mention 

of schools · t some children were 

taught by teachers in addition to their fathers. The foundation for instruction in the 

Biblical period was most definitely the learning that took place in and around the home 

carried out by the mother or father. The 
to 

e, g was not something done for its own sake or to improve oneself 

but rather to fulfill one's obligations and continue traditional practices. Unlike the 

Talmudic literature, we do not have descriptions of the meth 

1
F'Ralma 144! 12 

t some aspect of the learning took place 
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through deliberate instruction while another portion of education was conducted through 

the modeling of practices and rituals. 

• ... s lD~ Vluwwstic principle f of the - '& .. ' ' •- -• .. 
" • DJ .. onuna..,.. Jewish education, as far as its material 

organisation was concerned, throughout the Talmudic period and 
for long afterwards. 2 

The centrality of the role of the father is largely confirmed and hnilt "-" 
-• •'-- . . . ... 

.• -Cuers are muuuuced and schools are defined but 

these institutions are predicated on the assumption that fathers are continuing to provide 

their sons with an educational foundation. The father is described as the only teacher 

eugible to teach hi~ ·~ " . . ~ -• -~· .. • 
uu s SUOJCCt, with his - ----

father, will be able to go on to more advanced studies. The Rabbis did not develop an 

entirely novel educational system. This leads me to conclude that the reasons for the 

s were not so1e1y due to a wide __. io •• - .. -.. - -. -- -----· 
' ' 

- -
believe the demands of the educational goals grew to be to much for any one person, 

especially a parent already charged with many responsibilities. 

- ::_ __ :_:_ -~ Cuuu 1s mosuy loved, sometim"" hDt....I · •-' 

• "'. • • · o. -sc1p1me are usually of a negative kind: 
suppression and restraint by means of the rod. At the best restraint 
takes the form of rebuke. In the Talmud we meet for the fmt time 
with the effort to understand the child, to awaken his interest, to 
win his active sympathy.3 

Morri.•' ,. 
- ' -• -. 

-- - on wi- we • almudic te:11;ts. The 

Talmud introduces educational developments and progressions but does not describe the 

reasons behind these changes. Socio-political forces must have had an effect which most 

.... e1y 1orced ueoole to develoo Dn . -'. .~ .. . . . . 
& -- uwyara .. on ""'"'een - -

home based education and school based learning may not have necessarily been in the 

'Nathan Morris, TM Jewtsn School: All lmroduction to IM History of Jewish Edilctnion. 
London: Eyre and Spotti.!lwoode 1937. p, 42. 

3 .... 
----·•Y· ~ .... 

' 

' 

I ... . .. .. 
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best interests of the child, rather in the best interests of society and institutionalized 

education. The Bible contributes to the world of education a holistic, natural family based 

muue1. 1 ne 1 a1mud brin2s a a ... ater . 
~I' •L- I . ·- . - - - ... 

definition of the process and institution but also an accompanying depersonalization and 

sense of constructed atmosphere as opposed to the more natural and familiar setting of 
. ...... 
-·- --· . 

The motives of the Rabbis may have been IO develop an educational system that 

enabled all people, regardless of geographic location, economic background or social 
Qtah10 •- . ·' . - -· . -

O! scnoo1s ana protess.ional teachers - . ·--
inevitably made advanced learning more accessible. However, the institutionalization 

may also have contributed to the creation of a class of people who were more learned and 

more lik.eJv to Darti,.;nat .. ;n •!.!- ' . . _r • . . .. . . . -- . -x"' ao noc -
speax: about the absolute numbers of the population that may have participated in the 

developing educational system. Despite the fact that many of the references to the 

educational system speak of comoulsorv involvem .. n• •'-- - . .. . . 

- .:.e commumty 1ea<1 one to conclude that the entire community was not 

participating in the educational system. It seems to be evident that the Rabbis had 

constructed a system with the goal of ensuring that their scholarshin and , ... . . 
L- . 

Leaming and teaching were essential values of the Jewish people with roots found 

in the earliest Biblical texts and scattered throughout almost every important writing from 

that . - .. Th .......... -! -L .. ... . . 
- ~~-- -···- UJ a sysl.Clll wat 

encouraged or enabled the entire society to reach the lofty goals they espoused. What 

they did create was a system that ensured that at least some aspect of the population 

continue<l Jearmng. It was far from a - . ~ .. - .. - . -. - -- . -- - ..~ 

at our disposal that an attempt to examine the development of the educational system 

. - . . ... 
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results in the generation of many more questions than answers. 

Instead of understanding education as a tool fundamentally necessary to live one's 

•we as 1t was m the time of th .. Ra .. 1. . . ·- . ·- - -• . 
.-:_r :._e •'"vulS, not ·-

to preserve life, but to preserve Jewish life. Education becomes the system relied upon to 

preserve Jewish life in the absence of obvious physical and tangible signs of Jewish life. 

:.:__ .. .:.:._ ~: -~ uesu-uctton OI the central focus nf th .. • •_1_ ......... t..:11 .,... - .. .. 
' - - . -·-

Rabbis resort to a system that was previously effective at passing on information from 

one generation to the next within families. They widen this understanding to attempt to 
naao nn . - ~ . 

- - -e next on .... e communicv wide 1 .. v .. 1 

The subject matter is broader, the personnel are more widely defmed and the 

system becomes more complex. The Rabbis might have realized that education is more 

COmplicated than th .. mA- -I!... • A -• ·• • 
- -- . _________ ~e, JUS< as plants ll:(jwre 

water, cne Jewish community requires a functioning system of education. 

. " . .. '' . 
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1. Sifre Deuteronomy Piska 310 

'IZl lti::>O'tl Cl'"1;1:1 '""''"'"' 

'lllJ1t':> 'il'Wl'W no Cl' J11Z11t;,, ni;i;l, 'n'llll'IZI no 1i::>m en':> io1t .c':iil' n10' ;i:it m 
.,,., rmw 1J•::i c1-,o 'IZIJM':i •n•row noi m':it>n .,,., 'IVJM., 'n'IZll'IV noi ':ii::ion .,,, 

lt':olt tc1'iO 'IVJN:l 1:J 1'1t!O i1'i 1" r1t1 ':ii::ir.in i1'i '!OJN::> 1:J l'M!O i1'i 1':> 1'N i1'i1 

. 1'!!7110 '!J'::l 'iMN1_:imt L,-, ii-·-· 
' 

':Jlt :-:'::.':'.) lt1'11ilt1i1.'IV'':ilt1 +:l' :J ::l"I.)+ 'iOMJIZI l'J11::> e'lt':JJ 1':iN ·1'i:i'11':JN ':iltrv 

£:":-t : 'l''.;t' ,':- '1!:l01t • ttJ N' i:JiO:J+ ir.lNJto l'Jl.r.:> Cl'lpt 1':ilt · 1" 1rON'11'JPT . ':JN 

'':ii-tilll' """'~ 

- '·~ -~ ·. - N':Jr.i ·Nin 111:i toiiptilll 10T ':i:i en':> iT.llt ,e':i111 mo' ;i:i1 ;n1t. ;::i, 

.1t:::in c"1v':i c:i':i 1n•':i i'n11 niT.lnJi m::i1tJ nr.i:i 1i::>m 

~,:iv e•':,,,n+ il.:lltllll n,.,,, nlll':iro i::i IU'to rT>llll.:l '::iw ,.,,, i1T _.,,.,, ..,,~ """" •··-
.Q'"l...,,"1.., - .. - ,.._,, -,-..-L 

-- 1··· . 

. 111rrpi, •t>r.i C'l11:!1111:i 0•11oi1Di c•1t1; ni•n':i ':ilt;rzr c•i'n11;nr.i':i,1il•i T':Jlt ':ilt!D 

Cllll+ il:l11t1 rr.i1t':i Ti!ml:l ;::i; n:il1l'.:!111n T'lTlt1 -lit:> ':i i1'l1!D'+ 1r.i1t:i1Z11tin 11;::i 
nr.i, 1" i-,r.i1t•1 T'JPT. T'.,,r.i nit m1t1 l'J•11 i•ni i"i1r.> ..,..,., .... _, .. i.. • - ': ... __ • 

I -~ I , - - 1 • - ' • ..,., i1 .,,17 il:llt M!Dl:l ':>lti -+le ~ , , ···---' - -1 ........ ' ~ ... ,, ·-

2. Mishnah Kiddushin 1:7 

T MJlllr.> It p-,!:1 )'111'1i'p M:::>o!.) ml!7r.i 

c•toJlt in1t pn ':>11 ::i1tn ni:ll:r.i ':i:ii ni-,ir.:rt> C"T!IJi 1'::J"n c•1D:i1t ::i1tn ':iv J::Jn m:!lr.i r.,.., 
J'll:!ll1 i..,..,, ·-· · I · • - --··I •w ~ jr.ITn!D M!Dl1 M1:!11:l ':i:::>i 1":1"-1"1'"'' --... 

, _ 1 - • ·--·. R'n ........ ,.,., l'::J"•n C'T!IJ in1ti C'IZIJlt inlt MOil lOTn 1t':illl nw 
':>:ii 'l'PM ':>:ii n•nron ':i:ir.i f1n 1':l"M C"IDJ iMlt1 Cl'IDJ!t 'iMlt i10il 11:lTn 1t'::iw 1':J nOil 

:c•no':i Mr.ir.:rn 

. " . " " .-
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3. Babylonian Talmud Kiddushin l!la 

·- . ' - ---- -, -· -~- ---· t - - --
D'roJ ,tt:n-6 1:i11ir.ii, tti:i :iiinir.i1 rmi:r.i .,::> 1tr.i'.,'1t ?:i1t.1 i,11 pn m::ir.i ':>::> 'Nr.i :i:i; 

1Dlt IV'lt +o' wip'i+ ir.:ntt 1t1n111::i "1'J1:l nrott ,IV'lt It~,., l'lt . IV'lt :lt'Jnm ··m11ot: 
:ittn .,11 mi,t.:rn:ir1 pn m:ltr.:i .,::> f>"n ,n11n' :ii il:llt !C')ro 11t::i '11"1 - itti',"l ,,..,u. 

M , ;w r.:i::i 1lJ'ton? 'lit :lt"'1;n1)1:l11t1i1:li,i,, ,1"Tllllt 11t'IZln"1 ,min 11r.i??1 , 1m1ti'?1 

i?'tt::i .tt'?tt ?i"c n1ooi':J .mor:;iii, i1r.ii,r.i. mJr.ntt 1J:i nit 1r.i':il:l 1J'ltrD '?::i :ir.i11t n1in• 

.mt:IO'? 117.l':il:l 

1t 71 lt::>'m ;1::ir 7-:i c::il:> ?11:1n +T" M'!Dlt.,::i+ ::iin::i1,n,l:>nr.i,r.i'::>1tl'1 '::! ':l"ni1:1-

i6 -,rDlt -,:;,t ?-i:sn +T" M'!Dlt-,:J+ ::J'M::>i ,M'rD!:lJ '::>nl:l'l:I" 1M'lt :J"IT'l:I - ltl'i ':J iT'':i.11:1 

.,rDlt::> +tt::i M'rDtt.,:i+ ::J'n::>1 ?lt:J"fT>l:l it?11?l0 '1"1'1t .nn-,::ili in?-iv-,ro:::i niit ?ioi 

'?::i :'?ttwrzi, • ., i:::i1 itln ?l'::>lr.i ni-,i;l;i, i'r.l 1roruit .nnitt tt~ - '"''" .. ,,...i..... ··'. :-· 
__ ., . ~ .. , ,~, +l c.,,.:i,+ :::J""n:i, -n..,.,t · · -- ·--:~: ::i.. . .. _ - ·- ·--~-- ~ .

1

_..t.r 

ntt-,;ii ·n n13 .,1111t ciin 1r.i +"lo -,::i1r.i:::i+ ::J'M::>i - ni-,1;"1 i'o , 1M:!l:oit1 inptn1 

.c:>im-,i1? 

- "1031' nit M1i!:i? i111:ll:OIZl '?::if.iilO:J 'i ftlp:J '!:> pi-,in:::i 'Ml ,Mi!:ln Mi!:l'M ::l'M::li 

.c,.,ntt ni1t1? m1:::i:r.i 1J'lt - io:::i:v nit ni1t1? mi:::i:r.i "il'itlZI ?:ii ,c,.,ntt nit m1!l'::> mi:ll:r.i 

huo:::i 'i fr.lp:::i '!:> pi-,in:::i 'Ml iliDM ::l'M:>i ?MIZl!:ll p-,!:i'r.l? it:J"IT'O lt?i 1?l0 'il'Ni 

l"'\ ........... _ .. 1 · .t .• , ··--- ••• ~ i,, ,_,; ••. ·-·- - .. 1. ·~ ~ u ·i-~:Jo C"'inMrv :o )n,~.,n 
• T .. - .. , ..... , .. : • .'~ 1 • ·-·- w "··· l'ltlZI l'l01 .io:::iv nit n11t1?n;i:::i:r.i rit -1Mii!:l? 

-m1!:l? 1l:J"I n11t1? 1t1n :1J:::ii "lln ·l'M"ll:J it?"l-l'l:J ,ili!:ln l'l:J .,,:>:::i ?::i +l' n;r.iro+ 

. PS111J:i ni:::i:r.i nn '"l':JN .,1' in"l!!lr.l MTIV. itli"lp 1l:J :itl"llt ili"lil' '::Ji ;"IJ:J? Ciip lt1n 

.r11r.i '?:in :n'r.i.,, •::ii 1r.i1t 

-
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3. Babylonian Talmud Kiddushln 29b 

'' 
t::.1r.in', n·:: "':'..,1J11n:: "'r1t1 .n'i:J':> p'i!:l lllr.in 'Jn:J ,lt'l:li 10111::i n::i1n:i:i n1in::1 

.Wl.:lo itJlli:J n::i1ro:::: 11-:':> lti1"111-::J :l'M:l"l 111'::>1.:l :'i:JO 1J:Ji1 :n'"l'i'::> O'i:Jl.711111.:l 

1: -nN~, 1:: .-~ i1i"1r; --:-:;~ j'\1~17~1 i=i:J n~ ni,~'? :l"n .zi.,-iv 4.,~t>1:.1 ;i1:~0 :i~""i11 
i"11~~ li"1 -.-. "l'\~ -,- ii" 11.' :i1'J1N if,1i1., ·1 ·? 
·-- - ' ' , - " ., N ,I( .lo:l.:ll71J ir.lltpi:i- n;1n' 'i':> ltr.l~J .:1i:J1l7 :1J'lo:lli 

nor.in,.., w1 oxrv 01'JD _.., .. ,, w!'.'J'-, 'J!:l 11ti' it.,.,.,;;, ,;11!:ln TJ:J 11:i::1 '=':i +;i, mr.iw' 

on; '"11J!:l:J .1t1J'l!!!:l n1tin TJ:i 11:i::i ':>:i :1?"n •11':>1:i ni1!:l':> :J"ntD .O'lllJ ior.inr.i O'J:J 

;-'rrm- 'N:: "IN _ 1:,1N ;-,'ttJR..,, 1':>.;i, no .n'::imo -,1:i::1 11:i::i 'l'=''J tto'ni 1no 11tJr.in1 1t 

i1'1r.i:i:.: N.,., 1t:rm o:i,:i::i nN oni11t on10?1 +N' C'i:Ji+ ::J'n:i-, ?1'::>Jr.i .n1in 110?', 

:::i'n:i1 ·!11t:J"n'r.i 11t':>1 1';>Jo 'il'N .cn1r.i':>1 :::i,n:i; ,il'IZ7!:1J -ir.i:i,r.i':> in•11t :J"IT'l:l - m:::i11t 

1J'N - 11r.ii;h m1:!!1:> 1:J'lltlll ':i:i1, ;r.i':>? n113r.i. -,1c':>':> rn13r.iro '::o cn-,r.i 

'1131:> O'iMllt l'lltrD ':>:ii '11:l3l1 Miit "11:>':>':> rm3r.i - ,~.,,, 1'1130 C'iMlltlll 

n11t cn111t cn;r.i':>1 :Nip 1c11t; ?n;r.i':>? 1'1i3o C'.,mt l'lltlll 1'Jl:l1 . ir.i311 n11t ;r.i':>? m13r.i 

cit :1oi1t n1iil' . ., ;1:i:i':> c-,ip 11tin - ;io':l':> iJ:ii ,,o':>':> 11tin :-i"n .c:i•Mi:i:i 11tl;ri. c:i•:i::i 

;::i 11tn11t ::i;; il'i:J :Jpl.7' :i;; ttn •:i .ir.i1ip i:i:i - ,.,..::i C"i:ll"ll:l i;ir.i 

•::i p•ro 11t1nn m,; , 'MN mn 11tp., ":Jiit lmlll .11t:i11t 7'r>11t"1 n11t ::i1n , 1J'o 11t!:i•"111 

lllJ'llt ii'" ::i•n•':> 1t':> :in':> iCllt ·'PTM'O 11n lltl:lO':J ''!:lllt ,,.,M:J ,i,,,1111n 1 :l"1 ,":Jllti 

n11:JIZ7"111t:i•:in:i ii'':> 'l:li'llt .v::i-i ':I 11tinn:i n:i ,""1 .lltt>'J lll"mno; i!ll!:lllt ,11tr>!:llD11t 

,lltO':J lll'IT"1M'lt lit':> 'lit :iMT.l':> 1m il:lllt .M'lll'i in., 

nro11t 11t1111:i :ro .~ir.i111 "1r.i11t n,,n, :Ji .,r.iit .n-iin ;1r.i7' ::>"n11t1 iWllt llt!IT' - nroit 

11tm ,)':> 11tn :'l'?.:l 11t"1 m-iin:i piol1'i i11ti3:i C"n"., :-ir.iit )JM1' • ., .mm -,ir.i7' :i"n11t1 

.in? 

:Ii .M:JCJi il1 '!:lllt':> in':> M'TM Ni,, , 'TM :':i"llt ,n'J'D i'1'!:illt':> iMJ'iinllt .lltJ:J'CJ It.,, 
ttp':lc m•:i11:i .m•:i11:i i'o' ':>:i- n11111t lltllll 11t"1 i'1JIZ7 0'111111 p ,.,r.i11t; ,n-ow':> 11tJin 

i, ,i'11Dlll ltlll' '!'11:> Cilt':> n!:l37:l1 n":Jprt :JIZ11' ,i"lJlll 

NJ:J'C:J n1n •11ti ,1cn1111::i 1t:i:i•cl1 - ,it.,:ino lltl!:l'il1i 'ltM :11t1cn ::i; 101t .11n1031:1 

, ;c•:iiit:i 
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J. Babylonian Talmud Kiddushin 30a 

' 'Jr.inr.i :n '17.lN1 .'n1n1 Cl'l!Dl1 ;1111on'1Z17.l 

O'l!Dl1 ,1.'1 IOn'IZIO :i7.lN ,n ,i1'7.ln:l ':Ji1 ni1n' ·; - 1:lii '!:> "1i il1l'? l1Jn '::i::; 
1J:J nN ;r.iS'? tliN :::l"n P'n il1 .nl1:J"'IN1 tl'lllll.) il.71 'iO 'Jr.>nr.i :ll:>N in1 . rn1:i1 

nJIZI01 N"1pr.> 1':JN ':::l!<: 1ir.>''?w _ ,, p 11'?1::11 11;:i :')i.cmlll iDN ni1n' :Ji ll:>N '.'i1il;" 
1! - Nii:> . I ·, :' 'i1'1:> .n1ilN1m:i?n.11r.i';;i·, 

·, - ii :::i 11. 1:Jt:l .11 p ·:1'?1:JO N'?1 lip l1'?1:JT:l 1;-i;;;-, 

1':JN ':JN1 .i:JS Nipr.> N::Jn 1':>'N1 .l11"1)N1 n1:i'?.i. ;1r.i'?m 1"TJID7.l .Nip7.l cnn ,.,,Ni - n 
'JN nr.>1 ,tl:J'):J '):J N':>1 - tl:l':i:J nN tln1N tinir.i':i1 ~' tl'l::li+ :N'lnn1 '?:J"M'O '0 

,n11n 1.l:J nN ir.>Sr.in '?::iro, is ir.>1., '!TJ:J ':l:J'?1 TJ::i'? CillJiim +., C'"'l:Ji+ tl"i:>l:l 

'J:J ,C::l'J::l N , l'N - ti:l'):J nN Cn1N Onir.i'?i :l't'.lni ;iot:in 
',:i :?":::i'"'l "'lr.>iot .o:i•ni:i:i N.,, _ o:i•:i::i ?O:l'l:J i,.·n no ,::::)"N ;Tl:J 'l:J'?i T:i:ii, on11;1,;1 

on1rnm :1011t:i1D ,'J'O 1no n'?:ip iS.N:i ::i1n:in 1,':i11 n'?m:i ,n11n i:i::i 1::i nN io':lon 

N:JN l:J N"n ':Ji .:Ji1n:J 1'i1'?N ·n '.l!:i'? niOlJ ilDN 01' :i"T'':i '7.lC1' ):J 'l:J'?i , 

, !DN Ci' n• 1'001 , 1'.l:i'? on11·nni :J'n:i; •No 101r 'O :7'N ?•Nn •'?i:i 

Npi:i''::>'IPJ:>i 111,N:!!:OiN 0'110 N'? N:JN 1:i N"n ':Ji .1.,,11t1111t:io ?:i11n:i Tn'=* 
:Ji ION .NIDliO n•::i':i Np1.l'" 'n"Oi il1,N:!!:01N 0'110 it? Nlin :Ji l:J n:i1 .iT'!:l0101 

cn.l.l!D1 'lpn ':>l't ?T:i::i'::> cn.l.lrv1 +, O'l:Ji+ ::J'n::>; 'NO ,N'l.ln ::i 11rv1i1' ·1 

10 ,,,,ID -Cl'l!:l10 0'J1111NI 1Nip:i 1'.:>'!:l" .'01'"- N'.:>'13 N"?"n no:i l1i1' 

,n"c ~ n1,n11t "ID 1"3n -11m1 +ff' NiP'1+ 1"N1:Cl''"l01N1'i!ID ,ni1n::i111 ni'nilitil 
~ c•C,,;n+ ,o,pic!:l '::>IV - n':ill"lm +l' MIP'1+ ,ni::i•n "ID 1"3n - !Di., !DI.,+, NiP'1+ 

-1111 i!:l:l' c1n1 Nim +nl1 o,c,,.,n+ ,o'C,,in "ID ":itn llr'i "' -

'N ?01Nl01 n;in '"l!:lO 11:t•::in111 il1 01110 1TT it':i :il.ln i:J 1:::1 n::i; '"ltllt it'::> '0 !iil.l'll:l'N, 

1N ,NC'l 'NiTO n':ilni11 :")01' :JI 'l1:J -ll'N'P:J it':i 1lN ,n1'"lr1'1 n1i'0M:J 'N'P:J 1il.l'N 
:JI NMN ''.:Ii .1.l'N'p::i 1t':i 'Ol 'p1C!:l:J !''1lO'';i in''? N'i'l:l 'p1C!:l :":JN ?•1:t ?NC'l 'N1'10 
'l'T '"lON'1 ~, mow+ :'p1ot> 1tn':in':i Ni 'itm n•':i, , 

.n.l10111 Cl'O'n •;::i; i:ir.>o ion ,n:i1ow o•':i.'"!n ,,i,p .,n, ,n"o •piot> wi o•p1C£1 m101111 

':>l't. i:::li CliN 1'=' ':>l'tlD' CINID ·l'!:l:J O'iiino ili1n 'i:::li 1iT'ID. Clnll!D1 :p::ii i:in 
:iON)ID • .,.,0 i? i10N N'::>N • i? iONn1 Cllt.)ln 
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4. Babylonian Talmud Ketubot SOa 

- inf' T:ll::J' ?N - l:JT::J>:l;"i .1:'pl'1;"1 NIV11CJ :NlJ~N i"N '!'lJ:J 1n:J"llllJ 

inf') T::JT:J.,lllp:iro 1n1t::i ;"lt!/lJl:)j :i11'i::J'7 liO:::i' l(l:)IV ,tu7:)1n7:) im' T::lT:::J' ~ - T::JT::Jl:);"l 

.n':::in in'Jn M':>1.::i::iw' ':Ji ;i'; 'i>:!Ni .:::it:'' '::i- ·:"m .1i'::Jn 1':> n>:in 1ti,11roi;,;ni;, 

•M"::i n.,Wl-iti~-f '?Nip "I~~ :::Ji'l:., -.::J ~ii~:::.-:-\~ .... ;-: ... ~~, .~on~ :Ji jl':)l'( .M:J"l;':'.ll,'1 .,:Ji '.1 

" ' 
1J::J OlJ ':>:ii:>li1!l CllM Nn'll! .1:,p;-.;-; l(('<l'CJ .-n:.:' :r il:)M 11::JT::J11::Jl"l::l Cl':it:ip :T:J7:)'Cl1 

':>M1r.iro ::Ii., :Ji 11'':> ir.lN N'11 --''"'N _ 1--n':> 17:)1.' ,,,, l"'N1 ']N::lr.l .n:irv '11!1117 C'l"llD ill 

;"l'" '!:lO. j'N !Mi1n::i M'':> '!:l01 ':-r-::ip- :i'!L' i:::J _ ~::ip;-, N'::> rl'!D i::Jr.l i' 

::J ,i1J!ll7:) i!DlJ i::J ,Nij'r.l., il'lll i::l :OM,., tlir.lM .":JN ir.llti ;tl:J!llr.l., Mil ,ltipD., 

n'ro i:::I 'Mil :CIN ,., nir.iN , ":JM 1r.i1t . IO'in n::i - np1:i,n:n .m1i, n11r.i 1tn•:i11n'::> 10•~ 
ltl"li1'n iT'ii ltl"liir.l ?il'nlON 'Nr.l ;"il iti:>- l"l'fD O'?fO'r.li Nr.li'::l lt:!"1pl1i'T''J1tp"1U"1 

1t'::>- itnro t1'?ro•r.i11ti;,1•:i 1t"11:i•r ii'" i::l"'1u1 itnro "1:!, 

)'Ni 1'"1MN l':iri 1'"1':!n :'"ir.llti N::l'N .1l1'lr.l 1J'lt11'"1MN 1""1 - fDfD l:!r.l l'11M!:l 1:1:::1 MN 

"1CN .lt'"1:!, Mn ,ro•n::i, 1tn :1tr.i•1t n•11:::i•1t .i'l:)li ro'':>n ,1mn'1t ,.,.,,,.,m .1m1t l'lr'lr.l 

i,11::in - nnr.i1 n~::i "i'l::J :i1',o •o:::i:i:i m::>r.>ro ilro1tn , 1:i•pnn 1tro11t::i :tt:i•:in ;::i '01' ':Ji 

,Nlllilti 1to1i:o11t::i 'NP mni in:::iit 'ii, 01' ;::i on ' 

nro111 t:i!lror.> '"11:>1ro 'i!Dlt + 1"P o,'::>,,n+ .i'T'nO'::>::J i'l'" 1tn:io, 11tr.>::i M'i, •r.:iii , l':Jl:>'T 

':Ji ni, •1r.i1t1 ,n:i::i•::iro i:i•m::ii 1ro;, m11 l:o::i np,:ir n1ro11i, ·u11t11t •:ii -n11 ':>::i:i np"'nr 
oin• .,,lr.>il rn :il:llt •:ir.>m ;:i ':llt11:)ro •:ii .o•:iup lMtzl:l i•n1:i::i1i•:i::i1™ MT :inri'::>N 

:i-, - 111., n,7.)111 in 1:ir11n•::i::i 1ro1 

•:::i-i -ir.:i1t - '::>N"1!D' i,11 01':;iro l':i:b tl':J::J n1t-i1 +n"::ip o•'::>.,n+ .t1•1n1t'::> 1""1troo1 t1•:11n::i1 

•::i, .01::1•1 n:ir•'::>n ,,,,, •n1t tt'::>, , '::>N1!D' i,11 c1':;iro 1•:i::ii, o•:i::iro ii•:>,,,., 1:::i l1!D1i'1' 

."i:it:i•tt'::> •nit tt'::>, , ':llt1f0' 'J", i,11 ci':;iro l':i::ii, t1•:i::i1Z1 11•::> :11:>i-t •:iom -i:::i '::>N11:>ro 
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ENDiX 
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S. Sifre Deuteronomy Piska 46 

, !ll,ipn 1itc :i ir.iv-,:i-rr- 1':JN .,::i,i, i,-nru:i piJ'MOT!O::> 
t:l:::l')::J n1-t omit c:i,;,r-'::-i ""10N)!O i-i:iip ,i,,it:::i ,i, '1N""1 011m ,,oi,r;i 1)'Ni !ll,ip 11..,L,::i 

ll'r.li:> iit':o Clti .c:i:;.,:::i '0'1t:l::l'O'1::Ji' ivr.iS t:i:::l':i::J i1N ::::mN t:ln,r.ii, ON .l:l:J i:J,'::­

Npu'£l P'"° v; 1N':'o -;?:::ir.n iit':i 1'1 SS:::io err:;-,-,:.,,...,,;; ,..._:n :::i111:l::>'D'1"":!!~' 

6. Toserta Hagigah 1:2 

8. Mlshnah Nedarim 4:2-3 

111" N CiT'nilim::i :J"n M1n1Z1 'El r,v 'lit ,,l:i niti in1Z1M nit in N.,po i'ml::i niti 1'l::i 

;i-,int:1n nit l' 1l'Ni i'Tltl:lt:Jil nit lT -,01N ,Tl"':iit ':I-, i'Ti1ilt:J l':l i!Ml:lt:J r::i 1nl:li1::J nit 

i11tl:lt:l1 ,~ '1!l1l1 C'OIZIS i11Z)!)) i1i1i1t:l'11Z) ,,,i, .,ON iliii!t:Ji;:i nitl:lt:l l':I no ,i, 1il:llt 
lt1i1 •-,n n:ii-,, CNIZI 1~ i1!lili i:l'OIZll;:i illZIEll i11tl:lt:li1 It ii;:> 



--------

9. Babylonian Talmud Sanhedrin 17b 

- i .. , ,1 ·- - 1 ....... ·-, ·- ...... n ... ~~~ rvnJ i1~i 

;i::i l':l'rll101'N - irn:irv':i ,nl(1 ;::i,i, Ci'Jtl) n::i '1'Nt:.J '1'l' ':i:i :::i-i ION ;'1'1i;J' ::i-i '"101( 

.~::l'Pl' ':J•i .l'rll1i1' ':Ji1 .ill"~ ':Ji :;Jl':J-:1-1 :i:::i':i1.<irv':iiz,·11;i -i:-'::i:11 ·-,mo 
' . : . 

~n:~.,ilil?ln:i? .. .,~_ri.,'t,., __ . .- .. _ ,_. _ j• .. · .o.'i.~ :,,. . ...J:;;;iil""Jtl?~1,..,:7.J..,l,;-r"':il"r.:-t".'i 
_, . ' 

- . ----,... I ..• ~, -

1ln1 .N011 p 11l'Orll1 ''!(fl' p 11l'OID - C:l'o::m ':i!:l':i i'J'l . ':J""10 '1':o - C'o:Jn 'J!:l':i l','O':i 
.1Jn .11l'orv1 ,11l'r.>to .11vr.>ro :nwr.>n 'Jnr.> pnl!' •:i ir.>n~ :i-; .'NJ•::>n p N';Jm .'i::to;i 

- i!':i1J 'J'"""t .. ., .. '·- ' 1 . __ , ... , ·- , . ~· 1oro1 ::i; - ::i:i:i::irv 1:i•n1::r1 .i1"'"' 

' _ , - --- ·-·--, ,·,.,., i::ino .NJ'Jn ;::i '01' ':Ji- cnr.i in'::>ro .il'o;i ':Ji - N:Jil'O:J 
i::ino, i~ '::li - cno in'::>ro :11t1'N N~ - !MJ'Jn i:i '01' ':Ji 'i:J'1':i onr.i in'::>ro Mm -

.MJ'JM i::l '01' ':J'"l - N::l'"ll'l:l::I i!':iv 

' • ' •• ' I - - -· ' " ' - MID,.,.,, C'ilZll' '?ID l11'"l1IZI ID'::>ro1 ,ilJUp 'i,i!JO ,ll:l il1Z1'::>ro1 C'illllJ -
r:i,, ·~::i 'Jro1, i•:itn •:i1Z11,c•itm:i •:i1Z11 .''"lm i!Mo ,,ii -no:i::in n•::i '::>ro l'J~:i n'"llZllTI 

il:J l'NIZI i'lJ "::i :N'JM1 . i0':J'"lN1 ilMO ''"lil - 1'0011 '7:!011 'JIZl1 • l'001T 'll01 ,0,.,lJ 'JIZl1 
':iro m:np1, 1"ro:i1m 1•::io ,,., ni::i :n::iin::i ii+,. "Nllli o::in .,..r.i':in i•N .,i..,i..,., ,..,.,.,_ 

. 

--0 ,Ni'!J 'J'O ')N :1'"lON M::i•pv ':l'"l 011!17.:l .n1p1:i.,n .,r.i':ioi ,(n:Jt31) 'i1:>::i"1 .1r.i11t1 

:'"lt.:l1N ':J.'"l N'JM .'1::l1 i01N il'OMJ ':Ii .C'J'Vil MN 1''"l'NO Mi'!J 'J'OIO 
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10. Mishnah Baba Batra 2:3 

::-' 1:ll:n:Jlll n1:in 1p:i m:n 1< .,:JM ,-,,n;i ]":J 

ninr.i'::> ':>1::-, 1:P1¢ '::>:ii< p1r£m i1n:i 1::-1r.i1 M:ll:i' O'i,;:. nrv1l? ]'M:ll:W1 i,1pr.i1 ro:i::-:in '::>1pr.i 

mp;;rnn 1:>1pr.i 1<'::>1 ci'n-:n '::npr.i 1<'::>1 lll'D!:l11'::>1pr.i1¢., lrD'':> .,,;:., 'J'M 1., 1r.i1'::>1 n':J 

11. Babylonian Talmud Baba Batra 2la 

i1'11l'1 n::in!D:J MiiT N':il:i~IZI 'il:l!D N':il:il l:I l?ll1111'i :Jill., ID'N11 in1N ll::JT Cl"l:J ::JI 
'Mo ,min .,oi, il'11 l(i,. :JN ,i, l'NID '7.:1 ,1111n ;;o':>o - :JM ,i, !Zl'ID '7.:1 ,nl;inn:iro ;~1rui1::1 
nip1:iin 'ir.il;ir.i l':l'IDir.l lil'ID 1:l'pn11 ,cnit cn"'tll',1. cn11-t cn,o"1 +M"' C''1:J,+?ro1;, 

i',l?l:l 11'11 - :JN i? ID'ID '7.:1 ]"'Uri ;illil'1 M:ll:l'1 i':li:!:l' +' 'I 

M:JID ill ,N:it'i i:J ll'l?:ll:l - i'l;il? Ol?i::J 1:11 i1'iTID '01, T"' ]:l::J f'll l:J::J lniN ]'O':l:l!:li 

,i'lli i'll i,::i:i1 m•,01 n:i,.,r.i '7.;,::i mpi:i•n ,.,o~ l':l'IDll:l li"l'IZI, 1pim N"°l p ll!Dirt' 

,1:>i::ipn it'::>n•ro ill :n1:>iro 1:1 ~ir.iro :i-,i, :ii nil;> 101< .ll:Jlll p::i !DID p::i imN l'O•:i:xii 

,1<p1:ii'::>n'i11:l ':> :nl;i'll1 l:l ~11:lll1 :11', :J 

l:ll:il i:i:i - n1p1:i'n ;r.i':>o1 ,'iill ,]l:llN ,M!:lll n1ro.t:> IZlp':llD i:SM •:i::io ,nit :':J'n'r.> 

IDP':Jl , l:ll:n:J l':Jllll'ID Cl'llD :ID"M .C"i::Jll, nlpiJ'l'1:J - ]J'pcll 'N1J:J N::JiT !i'i;il? ]':J::JDO 

mpi:i,n:i J"i"l ;l'"l? ::i::iw li':Jn -n1pi:l'n ,r.i',o1 ,',Ill , ]l:liNl ,1<t1i1 n;IZl.,i, ]ill:l ;ni-t 

, ]ClM., Ni,1 ,N!:lli., Ni;> iJi':l , ' - , : . 

NMIZl'J::l 'l:JI:) .,:JI( ,Nnc., l(Ml:).O ltf'iJ' 1J'Cl:lC it',' l1:>iN1 lt~l i::i lmfli"r' n:ipno :lt:li 

lt::l'N 'Ni 'lJ'Cl:ll:l MilM'n N::J•N '1(1 ']J'IJl:)I:) !(., ltiMJ po!:!r.> 'Ni '1J'000 NnlZl'J::i ':I" 
- l'IDOn lt:l'lt '!ti , 'pll' Mlll!:lMl ]'i!Dll - 'p-rl"l 'iptl 10 :lt:Ji iDltl . ]J'Cll:lC !tr, it'?cl 
:1t:i1101ti .Nnoo iT'r, , , - ,'In :ii:inio 

in ' . It 'Ml ,Cl'll., 'P"J' '""IJ'D 'NM 
10N1 .no::in n:i;n C'i!l10 nit:ip ,'!:lc 0•1:i, IZ1"=> :ir.>it itV"'liMJO 'O'"T :ii . ..C,,IZlin'it" 

itinn ]J':imo - O'il it"1 P""T ,m P'', N"°1 'O"il ,n , 'P,,., 'iptl 'In ':Jn :1t::i1 

N"°1 P',,, ]l':JnlC :iON Nll.,.,MJO 'D'"T :Ji .NpElJ it1:>ioo itnto::i!ZI ,pi .. , it"1 O"il, 

~1 :lMl' 0111 :l!D' ., i'::J Nl'1!Zl:JIZI 0'il 
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12. Babylonian Talmud Brachot 47b 
:l ~ir.:>D rr.:i ti, rir~-.: ;"'I=:".) ........ J ::i 11~~;-

.• ·• .1'' r• .•• nii '!ii'iti iil:l1 .11:1'ii1 C:l'J'1itl!.l.'l:l ~-- . -.~ --. 
. ,. 

- --
nit 1n:i N?111pn nit 1n:iro 11):i · l:l'PCJJ 'itr.i:i it:in 'itO'IV!:l i;n:irv rv;-,;i, ·:c' 1rvrl'.l 

tl!OCl! lt0'iT11iiO 
1
NO'IV!:l i1't:l ?:iitrv !Vr.l!Vii .::i:ivr.i tl!.Ci1ii l'lti :1? Vl'.ltl!r.l w·: ~;;-, .C'l:l111'1 

.i'? l'1~t::':O:: N- ~~.,~ .... ~i.... 
.. 

.. · 1 • • -- ·,.,l.' l':ll:lll:l l'N .it':ln1 • l"iltil ClJ it?N Nii' :-t? '."ltl:IN . ~·-:· ··: r.lT~ ·:-1: -,· 
1:i:i;; ]'iNi1 Cl..':J N:li11 .)'iltii C17'm:i::i itO'n 1?'!::1-C :i()N N:J"'. -::- ·.-·:::: '":Dl-C 

1'?1n ?:i1i-c 1:l'itrv ?:i ?)'iltii 1::111 inrii-c ;N':in; : 1:i•pcv i'itr.i '::-- -·':'r ':'"'!::1 
. 'Nrn:i ':Jm .'1Ni:i 1'ii1i'!:l i!OlJO 1:1'1t!O ?:i :C'il:l1N l::i'O:lii1 :i'ltrl •::i- ·--,- .----

' · i 'i'i'll ii1!0 Nii"i1N::J :::J,,....,.., ,. ·---
- ··--

' - - ....... -.. ~ ' '. 

. ?Nif!i'l:l 1m• n::i rp;p;o ;i::i-.;i. C'n1:i n::i 

':Ji ,..,::i., ,M'iMIZ/1 M'::JilJ lJl:ltD l'llt'ip Ni1p 1:1'Nfll ~ ?f"1Nn C111iil'lt :1:i::i1 1:in 

ii'3'3 i? ritro ~ ,..,l:l11t 'ltl'lJ 1:::i , 1'i,.,£ln M'J0 1:1'»rn .,..., ·"'"'"' , · '_ .. 

_ ;',. __ '--: ,oiit - 101' i:J in:i ':Ji , .. ,..,~ ~. ·- , ' ___ . _ ..•• r .• _ , • 1iJ::J::J 

~ c::in 'i"07n rocro it""1 n:iroi it..,p ,i,.,£lit :c•..,0111e C"iMlt ,min "11r.i?n? c?-,)o 1:i•N1 

::!..,., n-'::>v l"l:lnt it'::> Nl:ln i:::J "Oi .C'..,nN:> n:.'Ai :M:l1n :Ji ..,OM -ritn CV nr 'in 

:N:::i.., il:llt ,Ncn -i::i 'l:li"1 n-roE>:i m '=> .Nn:.'::>m •-i£>01 itiE>O •:in-, lt!:l•?nn i::J M'ro:ir.i 

C'iiilt ,M'Jl'l"1 .M!:>''::>nn ..,::! M'IZIJl:l :Jilt l'Ollt »~ ..... i....... u-- ..,., ·- .... --- . ·- .:, 
-- ---- - ''Jlltfll. 'r..,Mn CV iiT''jLJ_Q""'"' .. n,,...t.,,.., ·-- .:' ... -~. -- ·1~ -;', --- :C'il:l11t 

:NJ'inN ltJfll''::> .ii'in::i11t p-, 11e'::>-, 11t1n Nl:ln i:::J 'l:li1, 1:i:::ii., 1n'::> 11oroc11t£l'.,nn i::J 

.'l:l"11:i:::iio 11t:::ii13:>- in'::> c•i:i1 i:i::i-,-, in,,01£>0 ttnn111:lro vcro-, 

f'3V:::J - 'l:li '::>'il ·1J::l..,il:l '::>1:iti ?::it1::i - »..,,.,,. ,,.!.., ' ·-. _,, ·--·•, ,.,..., ,..,I( 

:"'0'ii"11il0 .'i::>:::J 10'i0Mlll ~_,..., .t - . -- . ·- I·-·· . ifOlJr.) .::J1pJ U'lltfll 

llt::>'i3 N? !Ntl"fll!:l .'1::>1 •:iro ;,IDVO .ii"'::> 'Wi:i ',., voroo Np- ,,::iit? lt!:l£l :Ji n•? il:lMi::> 

C'i::Ji+ :iON llt:ll:liii1 .11o•c11t '::JJ '::>ll' 111ti!:>f011l::l- •:iro ilDVO qn:i'Ai:i 1iC) N'::>i 1i!:l)f0 

11e'::>1 vp;p •::i:i '::>v i'::>':lnro - ro;pn ,mi:ir ,,'::>vrb) ID'ro '1C=>-1-,..::i '1o:in Mi:ir1 +i"' 
.n•ooninE>~ro rooroni .i';i~ ~ .... , • ..,.. , ......... _., ,, ,-

1

0:.:::i 1Ni!:l 

.1'"?V i•:iom 1'M, .. , __ .... - - ..... •'' ·-lltltl"'.., NJni ,,,,It -!lltll'IDE> 

c'::>iv'::> :1:im• •::i-1 ..,l':lllt N'"l•t ':::J'"l ..,T.lllti ''::>::ill 11t'::>i '::>r.>111..,:i::i - 1J'ptiV 'NO::i N:in !lttl'ID!:l 

. .. 
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12. Babylonian Talmud Berachot 47b - Continued 

.NliT ''"1::>J ?::io tt?-, nr.i::ii, '::>1::10.,, '::>ir.>'t> '"1li '"1l lJ'N 

. r':Jl' l'Jr.>ro no''"1l.':J ',oion 1op :'01' ':J'"1"'17.lllt.111''::>!.' l'Jr.>17.l l'N O'Jopi 0',:Jl'1 l:Pt>J 
"";l:ll(I 'l'::> ,.., .,.,.,..,, ,_. - I • ' I "'"''~ 1 ·N 0'JOD1 0',:JlJ1 tl'tz/J ,;,-, u_, • - -· ·~ ..... ·- ...-- ·1 

.J"""' i •• ' ' I -·- ·- I .. I·- l]:J · ... 1r.in 1op 1"'17.lltt> '!:) '::>r> ")It :'1'::> p l'rDln":Ji 

':J1:i nrvr>o :':J'i1'7.l. l'ti"'lt:>);!l:l '"1:ir>1 nr>rvn :'l'::> p r>rvin' ':JI 101t1 .n1rvl."::> ")'JO 1m1< 

. ''It 11nrv :n1rvv'::> 17.l''::>rvm 1'"1:Jl.' '"11nrv1 .n'"1rvr> lt:l!l:l 1t'::>1 noJ::i,-, n':i'::> OJ::lJtv '"1lll''::>N 

:01-,1;i' ;:i-, 1r.ii.:m ·":in "1':Jr> '=>'m. '"1n:i P'!:>Jl -,n '"11nrv. 1::>'it:>);!tt ,.,,., . •it':> 1--nro 1t':> 
_/ I j ' 

m);!r.> . . . __ . _ . ·- ••. 
1
• ,+: .r.ittJro ,i1rDli::i 1::11r> 1-,::iv · ~ 

•. : :. ,- __ " , · - , ... Ni . 'JNW ti':i-,-, m);!r.i - !N'iT n'"1':Jl.':i ntt:in ni);!o .. 'Jitro 

tl'N:J i1Nl:l 1'::>-0N!Z7 ,C'J11DN"'!i"! i1'"11Dl.' tll.' il:ll:l'l iT::>i'rD .,,:::> i10J::>i1 iT'::J'::> C'"1N O'::W' 

,lJ:;) "'!:;)ID i? l'Ji11J :Nl:l'N It~ ?lnli, itp'xl- ti?1::i "'l::itzl .ch1::i '"1::i!!7 , .. .,l] ?:ip- 1''"1nN 

l"l~ .... 

i 
.. ' ., 
'.,. -- - '.," ' ., •Ml ll'"1Nl :1r.im ::1'"1 i1' "'!t.:)N · l'!:>"'!Cltl:l 11"'1Nl n:uwri :lt:JliT :J"'! 'iDM 

'"11:llt . ''i'"1:JD '=>:ii? ''"11:lM1 ;'tlJ::>t.:> '=> :ii? 'iCN -l'EliCl'.ltl:l i'MID1'::l 1'NiJ n:uwn :NJliT :Ji 

:'OM '::1'"1 iCN It~ - ?NliT N'i:Jl n::iw1 :1onJ :I"'! it"? iON -l'!li!J:lto l1:JID1 O'JID :'ON ':Ji 
::1"11 NJM 11l::> :N'"10n ::1'"1 'ltTD · 1'!l'i!:!:ltD il::i"'"1::1 iTT nN iTT , .. ,,non 0'7.l'"'"' .. c ..--

.N"1on :J'il »,.• ,,.,.., ·""'-- -- -~:-· .. 
' 

1'Jr.m::i ni'"1:uw •n12:1 tt.;:in12:1 iop :•:in 'r.>J it•Jn .1 .. '::>:u l'Jl:l17.l m101op =llnl' '::1'"1 '"101t 

!lt'!Dp Mtlll Nil. jop::i l'p"1p"1o j'Ml, l''::>:u l'JOTl:l l'M - n1"1:UID •nrv tt•::m 1t?!D1, 1'"1:1 

"mit'::>, 1op:i_ 1'p,p"10 1'M :•Jn -,,,,1 ,it?- tt•:in tt? .1•1t - n•-.. - .,,.,_ -•--: :. 

' ........... ' ·~-

13. Mlslmah Baba Metzia 2.11 
. , _. ,_, 1!l 11tJT1:itr.> 11t:i::i n::itltl ~ 

n,::i11t1 l':Jlt n,:iit no,,p 1?!!11:i-, n,:i1t11n"1::111t no-,1p 111,::iit l':JM n,:i1t1 1n-,::i1t 

0'::>1m :i"n? 11t•::ir.i no::in i-it.:>?w 1:Jil nm c"1:u? itt•:in 1'::1Nl!I nr.i,ip i:n ?ID 1::1-, 

"'lnlltl 1::1'"1 ?ID Miit n"Jl'J '1NIDl:l l'NID1J l::lil l'!lllt M"iT Ml:l'"11p 1'!1M "'° c::in l':Jllt Clltl it::in 
,., .... u ,.,,.,, !"9-.. -. ........, --··· . . . . . . . .... -- , , , ....... ,_.;1 l':llt iT'iT l'::IN -om nit "'"' ..,, 

' : , ... , rillt iT,,!l T-' '"1n11t1 i•:i11t nit n'"11!l c::in 1•::i1t n•n c1t1 

- " " . '. 
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14. Babylonian Ta1mud Baba Metzia 33a 
~-"117Jl1_~"1 IUT':S~ N::J::J n:::ig_r.i .,.,:i:i "117J?,; 

' <lD1 r:i11 ,., i1D ,lm"'"11N"1 O"M '"l1::J 1313 niOlt 'N1 .1:1 "11Dl1'? .,1:l'l!l '1N!OO 

'D: '::l;'1 - -l:l:lli O"M 'i:>l':J ll1:S IDNi ,lt'il '';i'':JJ;i '01' ':JI· ':lD Nil· '!"17:l1l' ,., i101 

'N;"] ;i-S i1'Ni ;'l'" ;-;.:r.i1.:11i.ir.i .i:i "117:ll'':> ':>1:::i'ro '1N!07:l - lN!OD :inn 'Ji1PI ,Ni:J;-";07:) 

'"np N;'l1 "'':>'':i~n '01' 'Y'.:::i ;ii, nr.ip10 rr::to '01 - .ilJ'D l'D!V .'':>''?Jn '01'' - . ' 

-· .., 
;-p. :.imto ii.ir.i ...,::ic:·:i i-iSN .:::Dn::i. ;:>i1!:Jr.i 1t'::> :ltD'to!:J it':>N .1r.iv O'pn op;;; y:: :r-.:i-1-

1;;::i1::i ;i? i::JO ;i:'l'IJ::J1 ,lt'i1 '':>'?Jil '01' ':Ii o':>iv':>. !]:):Ji - Ni:JO 'ltl"T ,.,,., n'Ni 

l:J ;"]:Ji il:)lt .i10i!:J -iv 10l' i'T"1"101 :RJn .0'1 N1i'T i'TT1 ,'::>-o:i i'T::tntl1 l1::JIZ77J "1Mlt 0'7J:::li1 

. i:l!ZI '::tJ1Jl :iTJn i:J 

nit n'JO - '11tlZ701'1tlZ71J i:::i111':::1N M'M .no"11p 1':Jlt ':iw- o:in 1'::llt 01t1 .1t:::in o'::>um 

1::i inl!tl l:Ji nit M"lltl .. ':JIZ7i'T M":J:J 1:::111 1'::llt iT'M. l':::JN ':iw nit n"Jo 1:i iMlt1'1:::11 

.1:::11 nit n-i1tl 1::i 1n1t11":::i1t n1t n-i1!:l- o:in 1':i1t 01t1 .1':JN nit n-i1!:l 

-1::l 11J:Sl1:J O"j:>Dil '::>:i ::Ji ION i1"11iT' ::Ii il:llt1 .0"1N '::>:i '::>1!1':> o-iip i':>ra-11'::Jlt 1:1 

. i:::i .. ..,.,1;i lt::J '110 

"::Ii . ,, ., : . ,i1Jllltl1 1t1po 1-io 

::Ii 11l::l :N::Ji ,OR .1:::11 N1M MT-nm~ mlZ7o:::I 1t'::ilt ,.,,.,l1 i'ltM N'::> 1'::>-!:IN :i7J11t '01' 

"lnN i"r'i::JON"1 1J::Jil:l lt1i1M M'"l1 il'JNO ll1p ~10IZ7 -11iD0'" NOM1T li::JONi ,n11rrc 

"Jtll:l ilT ,., ,7J1l1.,:::l:J:::JIZ7 O'O::lM .,,.,o'::>rl :1t"1l1 "10lt -11'::l nm!:l imt1 'MIZ7M no1t'::> "Ti1' 

'11:::1 . n:i10 i:;-,i, T 1'11"1101 ,m 
7J :ltJ1n ::l'"ll:l NiOM :Ji il"J'O 

::J'M' . 'iiil ':Jl., ''::>-'11 N"1 'iiilN '"itlP'lt . ,'Jl!1 ,.,l1:1"11t "1l1 '" l"l::l'"l:S MN , 11;> l!CJ::l'i:S 
1'l1:Jilt ltJ1n :Ji :::i•n., ,ltJ1M :::J"li M'i1l1i l!l':>ni 011!10 Ni1'Jl1M l'l1:J"1N NiO'M :J"l 

n::i':irl :VM1' '::l"l ION '101' "1::1 pm!' :::1"1 'iT.lM'lt .it-ion :::Jii:l M'il!1Mi 011!10 ltn'Jl1n 

:Ji ,i'T"11M' ':::li:::l 

:1Jn1' ':Ii iONl"T1 ?':iii 

.ino::in 

- 11o'::>Ji:i, i:::ll!7 M'"l1 r':>c.J1J1 M,O - MJIZ77J:J ,MIO i1J'N1 il"!O · ltipo:i l'pt:>1l1il :lJ:ll 1Ji1 

1 . 110 ' 1il iliO 'It 
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M ,1g_p_l:I' "l"1IDT_ .,,1:i~_ n:ip~ -':>:i:i •1g_':>n 

. ril tr1tt:m111 .tn,o n,'7.ll.):J ,Ol.) it':>ll! - ,7.ll.) it':> CJ'MtJn li,:i1 ;""l'l.) 1J':> m:iJ il:Jil 

it':>ll!- :Jiii' it':> 0'~" :i1111o:i1 ,,MO ·n':> CJ'MtJm CJ'l.)i 01,0 'lllJM1 +l' i"l'll!Mi:l• :iOMJlll 

o:i':> ::11t:l:J ';'1'1 +TO 0'0!;)1111+ :iOMJlll . 1'il CJ' J:!':>ll! 'JDO .o•n111':>!:> •111:i1t :Jlll10:J :Jiii' 

i:Jlll::J 1t':>1 - 1'i11~0:J :M"iM - ,Mr.l ]'!:lll 1';"1:!r.l:J C.:"M:J 1i:S' ':>l.) i:JlJ"ltllll 'r.l 'illlM :itlM 

?:ip':> nJO ';>l.) :Ji;J nit 1'1117.lrDOil 0',:Jl.):J 1'ill"1 ':>It :i01M il'i1 M1il .1Jn, 1J""1 .1'i11'.l7.l 

·n nim:i OM ':J .Oi!:l ':>::1p':>n:io ';>l.) it':>lll :Jiil l"1M 1'!DOID0il C'i:JD:J 1'il it':>M ,Oi!:l 
OM ':J +M o•',., + -

' 1 i .,, .1:s!:ln ·n ni1n:i 

':J ,C'"'n 1l"1"M1 '1'*' il"D:J ,O'"'n 11':>1 1n"" :iOM '::li:J !D"., ,'':>!OT.> 11':>11n"" :.,OM 
1::1':>!0 C1p00 it':>M ili1l"1 ,01i;l 0-,M l'M :-,OM1 ':Ii ID'i!l , 1:S:!ln 'il n-,in:i OM ':J M:Jil 11:10 

- niin:i pci:sm i;i:i :Mon i:J '0'"1:JM ·; iOM _,1011r,n1tD-i i:;':inn:i , .. :i., :.,,r, iOM .fDn 

0"1 ., I ID1 il":l~"1 

., :iOMl!D, f!lil i:i c1po:i mm 
001' illil' in-,1n::111:s:!:ln ·n ni1n:i ,.,oit:iro ,ioro ':iv nit;p:i •po:bi n":ipn r,r, iow 

.,,i11 ,'il n-,1n:i :iOMllll ,illil' :::>"MM1 i'Ti1n CiM 10.,., c':i1v':i :M:J., iOM1 _n.,.,':ii 

'NO Vi' it':ii l"l7M1 il:::>llll:), l"llM1 ,ID'J'N 0'il'r, o':iiv':i :M:Ji iOM1 .illil' in;1n:i1 

v +1:1' o+ ::i.,n:i1 ,'!ll v +1:1 '':>!117.l+ :::i'n:::> 

.. ':>l.) '11o:i"1,c'o1-,1:1 roiti:i n':inn:i !lii .,':>l.) ::J"n:::>1 ,c•o,.11:1 roiti:i +n •':>wt>+ ::i•n:::> 

n':inn::i !T1M::I 11no C'':in:ii :::i•n:ii , li1:i o C'!:I nnro +ii •':>!Do+ ::l'n:i , 'Oi 1t':i111 . T1"1 

'MO ,Ml1il :Ji iOM ili1il0 :Ji iOM M:Ji iOM ·T1M::I 11no C"':in:i1 ~10::1"1, 1::17.l nnro 

.1 :Ji '17.,., :K:Ji iOK .il:li'.,., ':ill f:11p OM1 .~Vl::ll"10 l"11.,.,::lil 

,il'iTll 1::1 M"ii il"OIZIO •::iriv :i-, .,OM_.,.,.,::! O"f'1 ill"1i'::ll7 MlM :prts' i:J ion:i :li iOM 

;'NT.liil "1'':1: 0'0' j'ilt' N':ii il'il' tt':i ?1i':i!: i1'7.li l1itl' it':i+:J' '':>wt>+ ::l'l"1::>"1 'NO 

CK' 1'i!l:S i:i!:ID c-ut':i ':>!Do :iOM 'O'i :Ii MnM '=> _,,.,"' "MOii1 ,., .. :ii: :iOM nwro :ti1 
, ,,.,::i nio.,.,ono c :i- miw 

, M n11 f11=> :'KJ' 'i ':Ji 'iOM- c•o 'l':i!l ':iv '::tinro fll=> M"ili +M 
:1J::ii':i it;cn ::i-i 1nS -,oit .c':iiv':i il:::>i:i 17.l'O n1t1., i:i•it - ;rm ::i-,o min .,01':i.; 

. f1p':i n:io ':iv atin -i:i10 
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16. Babylonian Talmud Makkot IOa 

, 1 , 01 itc•:i •itno NJID 'No1 .mro!:IJ :ir1n i•:ipu11•nro 
ID'N •:::in:::i1 +·1 vro1n+ ::i•n:::i, ,c•n311 •n':::iro •o:i c:::iro:i :":JN ,l:)N '?'::r1po, 'N1"37:) 

1'"1:inno rnro :"1TlJ':iN "1"N ·•c•:in:::i ,:in 'No .·1:i1 no:::irtJ imt-i• l', c•:in:::i 1:in c•,1,:i 

Nm '!N:::i•':i 1111 .111J"1m n':i:i 11101-.n p1':in':i ,--,:innr.iro 1':-'7;i :i•:in:::i:::i .mro!:l:i :i11n'? 

1p 'P'N f11''1 N .mo 1p l1l.'I. 1'7':>n .nl.,,':i N"'° l':I MlJ,'? 
,lti1,11'1!:1 :":IN "10N !i11DO -,;:i, -iroN:::i j1i:Jn l1N :i~':i 1:ll'1'1 +'N 0'0!:11!0+ :::i•n:::im ?N1i1 

o':ipo "1'1' 1D1p1 .i1J!:i' p ::i':i:::i':i 1:im n•-,3n nN1 "1'1'i1 n,ro nN1 +w:::i v1D1n•+ ::i•n:i, 
•v-,,l't, !D,p, rn11 n-,:i:i1 np-, nom ,3 cr,3n 13::10 •1v1 ->O"' v1D1n•+ :::i•n:::im '?'N1n 

I P' 11l::l :'IDN :Ji ION .'lt1i1 !D,p 'l"1"1l"1 :"]01' :J"1 "101t !1"11'J1J'::l 111"1"1' 
N':ilt O•':i1,;i l'::l'"l::l l't?1 C'JOp 1''"1'0 l't? 1l"111't l'rD1lJ l'N , i';ir.,,, 0'111 :l't!:IU .01p•i,c-, 

;C'O en? l'l't'::lO - 0'7.l CID l'l't Cl't1 ,C'7.l cipc:i 1t':ilt 1n11't 1'::l'IZ1101'1t1 ;l11'J1J':1 l"11'"1"l1 

, 1'C1?::l1N 01p7.l:i 1t':ilt ll111t 1'::l'ID17.l 1'1t1 ;C'pi11D 01p7.l:J l't':iN lJ"111't. '::l'ID1b 'lt1 

0'C:::ln1 ,rrcn:i '::l"1 ,.,:i, ,i1i130 ,?:::i M"1 l"T •?:::i M? 1n:i 1'"1:l11:l l'l't1 ;O'':iN"11D'1 

1tnn tt':iro ·~ ,o,?::in 1:::i1n'::> l'"'ID~ rtt1,n111:so1:::i1n:i l'0""11o:i l'l'tlD, 1'11t11 ;1'"1'nt1 
':i!tn O''"llJM 1r.i nntt ':lit 0)1 +'""I 0''"1:J,+ ?l't""lp 'Nl:l :prnt' ""l"l't .CID M'1ll:7.l OiM ':ilt1:i i,;i., 
. 'm :""17.lltJll/ , iov i::i-, 1"'::>:io - n?:il!l i'c'::>n :it:in .1t111•n n'? •1nn1 'i'O n-'::> ,,::111 'n1 

n-im "l::li 1':l7.l =1JM1' '"l"N 11tn1 ?'J'N . 17.ll1 1l1:J"ltl' 1'?:ir.i • n'::>:i!D ::i-in :1Jm' '"l"lt .11ln 
n1n1 +', o•-i::i;+ [:i1'in::i ::i•n:::i11 ,'1l1 ,:i,r.i:i -i:s:i n11t +', O'""l:Ji+ :-ir.i1t:i1D 71•0"1p 1nra 

:Nl':l'N n•11:i '1t1 .n::i p-0:1111t'::>111tJi'l1:J 1tn ,n::i p-0:11-, NJi'l1:J 11tn :l't'll:lf=' 11t'::> 1mmn 
'::>i:::i, 1tp mn 1t"1 ,::i-i ':J::i O'il1 ::l'n' mn tt1on ::i-,, 1tn '::l .n1cn 1t'::>l':lc ? , 

p1M-i n:::ir nc 'Jo:>c :'llti,,:in -i:i 01mn ""l"llt .n•'::> i,,:::i•1 .p'n1D1 itnl't :11pt1 ,:::i-i ':Ji 11tn1tl't 

l17.llD'1 +T"? l1'1t11t-i:i+ :-ir.i1t:iro ,nl:inn n'::>:sn:i nnt111t1n1D 'J!:lc ?n':>nn n'::>:sn:::i n1:ir.i•':> 

raSra mo i,,;::i, Tit +'i C'""l:Ji+ ::i,n:::i; 'ltl':l ,'llt'::>l':lro •:i-i ro-i; .o,.,r.i 1n':>-:s,11:i11t-i 
11t:i•1t .o•rni:1-i'::> 11:1ora mtn :nroc':> n":i n ,c, -ir.i11t ? 
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.11n::i filt:J rv"1zl 11n:iJ 1t"1zl 111 n1"!;>1p lii'il 1:i11:i111C'i1'111l;iro 

·n m11:i' 7.l' 'r.l +l"P cil;inn+ ::J'n::i; 'N1:l ,1ru~ i"lti 1J"ili .1~ n1t1:in l;i::iro 

. in':>,-,n ':::::i l."r.irvn? l;i1::iirv '1:l ?'il n111:i' 1?!;>r.i?1 (ir.il;i':>) illtJ ir.i? ·>1n':>.in ?::i 1"1:lrD' 

i1r.in:i 1 ir.i'::>r.i':i) :imttn '::>::i .n1t1:in 1? i1r.in:i :imit '7.l :Ir.JN 'i1:l ;:i n:i; 1tr.i'n'1t1 . p:i11 

1 il:l':i'::> NJ':Ji i1r.i'::>':i '!Git :11:l'CI .n::Jii ;"!'i:J lt:Ji:J iil"J'l1 J:Ji il':J 1:11'1' illtl L.,. 

1':irviirv n··n "1v Oil'1tJ11!1 'iN1:!! !;iv :i;n ?1~1J1 C'i:Jil ?N :i;n +·:i 1il'Oi'+ ::i'n::i1 

:Crin :J'n::ii, 1'::>1t1J1 :N::in :J'n::i, po!::a:ir.irv It~, 111' tt?i :i:::J:J i:J n;in:i 1'P01l11 

n'lJ:J'lt1 . 1Jltt:Jn i!Dlt1 :il:lMJ!D, l'lt01nltl M~ ,"nlJ i-t?1, 1J~1:J ilOM +:J"' i:Jil:l:J+ 
i?-11r.in:i ir.i?? :Ji11Mn ?::i :i1:lM M:J':Ji . 111:!! '1111 l~U -liJ"' 11'1' 

nr.n ,cnr.i ;mi ,.,,:::inr.i1 'ni:i; ' 

Til1111:J ,,,';>,., l'il n11r.i1v +:J"::ip ci?nn+ ::::J'n:::>i 'M1:l • ,,., 1:::1 1'11111"1' i"M '1':>i::ir.i im' 

i"lt1 .n11n:::i cipc1111'illl1 c~,.,, '11'111?ntin'::o:::i1i1:llT'IZI ,,,i,,.,i, Oil 'l'J ?C'~,.,, 
·n n•:::i ,i, C'i1:l1i-t:::i inm:i111111? n1?1'r.in i'IZI +:::i"::ip C'':>.in+ ::::J'n::i; 'M1:l, ,,i, i:::i 1'1111il' 

mr.i, 'no C'ioii-t 1'il!D c11t i:i:::i in117.l1t1 l1"1D::J · 
C' nn+ :n":::ii:lil 1 1r.i1t ., 

n1"111 ')~7.l, 'Jt>? n11n::i pc111 nnitrv inlt 01, ,i, :::i1c. ')':>No Ti:itn:::i 01, :::iic '::l +i"t> 

.n:1tt.lil ':::Jl ':>J1 i:it>? :::ii;pi;i, 1J:l nr.i~ 1•n111D 
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