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SuMMary
* This thesis is divided into six chapters plus an introduction and conclusion.

* Part One {chapters one through three) explores education at home, Part Two (chapters
four through six) discusses education at school with teachers.

« This thesis utilizes material from the Hebrew Bible and various sources from Rabbinic
literature including: the Mishnah, the Tosefta, The Babylonian Talmud, The
Jerusalem Talmud and Midrash Sifre Deuteronomy.

In the transition from the Biblical to the Rabbinic period the role of the teacher
and student as well as the relationship between the two evolved. Education moved from
the home where parents were the primary teachers to an institutional setting where
“professional” teachers were responsible for instruction. The Biblical and Talmudic texts
are particularly silent about the reasons behind this dramatic transition. However,
elements of what are uniderstood to be the original educational model are in several areas
of the evolved form of education: the first appointed teachers worked from their homes;
there was debate over whether teachers should be paid, parents were still intimately
involved in the preparation of their children for entry into the educational system; similar
methods of discipline were practiced, God's words and commandments were taught, and
personal relationships between teacher and student were developed. These elements
among others reveal an influence from the early educational system upon the later
educational developments.

The transfer of educational elements from the home to what becomes the school
model may reveal some of the values which contributed to the foundation of the
educational philosophy of the time. While there was a shift in educational practice and
structure some of the core values and philosophies may have remained intact. Through
close textual analysis of Biblical and Rabbinic literature this thesis will examine, reveal
and discuss the elements of the educational process that existed in the Biblical literature
and subsequently migrated to the educational settings described in Rabbinic literature.
The fact that many elements found within the home educational settings are also seen in
the institutionalized educational settings may reflect a lasting, transmitted set of values,
beliefs and educational principles. These educational principles will be identified,
discussed and evaluated.
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INTRODUCTION

v

In the transition from the Biblical to the Rabbinic period the role of the teacher

and student as well as the relationship between the two evolved. Education moved from
the home where parents were the primary teachers to an institutional setting where
“professional” teachers were responsible for instruction. The Biblical and Talmudic texts
are particularly silent about the reasons behind this dramatic transition. However,
elements of what are understood to be the original educational model are in several areas
of the evolved form of education: the first appointed teachers worked from their homes;
there was debate over whether teachers should be paid, parents were still intimately
involved in the preparation of their children for entry into the educational system; similar
methods of discipline were practiced, God's words and commandments were taught, and
personal relationships between teacher and student were developed. These elements
among others reveal an influence from the early educational system upon the later
educational developments.

The transfer of educational elements from the home to what becomes the school
model may reveal some of the values which contributed to the foundation of the
educational philosophy of the time. While there was a shift in educational practice and
structure some of the core values and philosophies may have remained intact. Through
close textual analysis of Biblical and Rabbinic literature this thesis will examine, reveal
and discuss the elements of the educational process that existed in the Biblical literature
and subsequently migrated to the educational settings described in Rabbinic literature.
The fact that many elements found within the home educational settings are also seen in
the institutionalized educational settings may reflect a lasting, transmitted set of values,
beliefs and educational principles. These educational principles will be identified,
discussed and evaluated.

As a society grows and changes culturally, politically and economically it must

also grow and change in its approach to education. Some change is calculated. It takes
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place with full intention and premeditation. This form of change can be seen as a
response to some form of evaluation. Other changes are more spontaneous or natural.

. They are reactions to ather changes or adaptations to realities within the society.
Education within the Biblica] period reveals some level of development of change as well
as from the Biblical period to the Rabbinic era. Each time a major change takes place

: within the Israelite and later the Jewish community, a change in the way education is

perceived and delivered takes place.

The survival of the Jew under conditions of unparalleled adversity
is a riddle to some, a miracle to others. It is in reality neither. It is
mainly the result of a successful system of education,

extraordinarily adequate alike for the needs of the individual as of
the community.!

i
i
!
|
!
!
t
:
|
;
; Morris contends that at the core of the survival of the Jewish people lies their system of
i education. Its development followed or was dictated other changes in the society. Did the
ﬁ Bible and its authors intend for a formal system of education? As there are no references
5. to schools or any other institutionalized leaming situation it is doubtful that the Bible
|
| intended this manner of learning. On the other hand, it is not clear whether people outside
j of the immediate family were engaged as teachers of Scripture, ritual and legal subject
matter. If these outside teachers did exist it is likely, as will be discussed later, that the
model for these teachers were the parents, explicitly charged in the Bible with educating
their children.

This thesis is organized into four distinct sections. First, this introduction seeks to
define the motivating issues of exploration for this thesis, define the organization of the

paper and discuss its methodology. Second, part one of the thesis, divided into three

chapters, explores education in the home as defined from the Biblical period through to

the period immediately preceding the destruction of the Second Temple. Third, part two,

= 'Nathan Motis, The Jewisk School: An Introduction to the History of Jewish Education.
i London: Eyre and Spottiewsode 1937, p. XXVi.
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divided into another three chapters, explores the transition of education from the home to
an institutionalized setting with teachers becoming responsible for providing children
with their education. The fourth and final section is a conclusion, exploring the elements
found within the earlier educational setting that transition or migrate to the evolved
educational model. Each text from the Rabbinic literature that is cited in this thesis
appears in its Hebrew form in the appendix.

Learning in the Bible seemed to have as its goal an understanding of the law
(Torah) and desire to practice the rituals and legal requirements. Much of the learning in
the time of the Bible centered around the Tabernacle and subsequently worship at the
Temple. “The emphasis' of Jewish education is hence not on the pursuit of knowledge and
the attainment of culture as in our modern systems, but rather on conduct.”? Drazin
defines Jewish education in its earliest periods as having several components; knowledge
of the law, adherence to the law and behavior following that of your father or family. As
the Talmud develops Drazin explains the knowledge and observance of a wider set of
more dynamic laws.? Perhaps this is one of the explanations for the need to install
teachers to supplement the father’s role as primary teacher.

The history and character of Jewish education is woven into the
history of the culture and the faith in the period of the Second
Commonwealth at the time that the Torah assumes greater
importance in the life of the people and in the development of
society and social relations. With the prevalence of pure
monotheism, with the strict adherence to the Law from the times of
the Babylonian Exile, and the beginning of the Return to Zion,
there emerges predominantly one of the distinctive traits of this
period: the importance of the Torah in the life of the people.
Beginning with the first generations of the Second
Commonwealth, the Torah not only forms the foundation of ¢ivil
law and the individual’s way of life, but it is also the book of study
and meditation for all the people. Scripture and the Oral Tradition

*Nathan Drazin. History of Jewish Education: From 515 B.C.E. to 220 C.E. Baltimore: The
Johns Hopkins Press: 1940, p. 12.

*Nathan Drazin. History of Jewish Education: From 515 B.C.E. to 220 C.E. Baltimore: The
Johns Hopkins Press: 1940, p. 11.
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which was based on it, merged as a united force that shaped and
formed not only civil and religious law but also the individual’s
code and pattern of behavior from birth to death, in his family life
and in his surroundings.’

Education historians Julius Maller and Robert Ulich claim that the survival of

Jews and Judaism is in large measure due to the continuous emphasis, throughout Jewish
i history, on the transmission of ideas and practices from one generation to another.® This
thesis seeks to demonstrate that in order for this transmission to take place in an effective
manner, the pedagogy and overall educational structure must adapt to the needs of the
society. At the same time, radical change, or change without regard to effective strategies

will not result in, “the transmission of ideas and practices from one generation to

another.”

MEMHODOLOGY

There is no lack of information and instruction in the Rabbinic tradition regarding
the issue of relationships and interactions between teacher and student. However, when
attempting to learn from these sources caution must be used in speaking of “the Rabbinic
perspective” on any particular topic. For indeed, there is no one Rabbinic perspective on

any topic. As Daniel Boyarin warns,

¢ any view or interpretation that is undercut by another in the same

canonical work unsettles, almost by definition, its own use as a
foundation for cultural and social practice. Accordingly, in the
research on this culture it is vital always to pay very close attention

: to the structures built into the very texts, to the interplay of view

'; and counter view...Thus a view will often enough be quoted as if
typical of rabbinic Judaism when in fact it has been cited in the

talmudic text only to be discredited or at any rate undermined by a

“Shmuel Safrai, “Elementary Education, Its Religious and Social Significance in the Talmudic

Period, in: H.H. Ben-Sasson and S. Ettinger, eds., Jewisk Society Through the Ages, NY 1971, pp. 148-168,
155.
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*Julius B. Maller, “The Role of Education in Jewish History,” in The Jews: Their History,
Culture, and Religion, od. Louis Finkelstein (Philadelphia: Jewish Publication Society of America, 1949),

p- 896; Robert Ulich, Three Thousand Years of Educational Wisdom (Cambridge, MA: Harvard University
Press, 1954), p. 644.
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counter-text.’

In looking for the “rabbinic perspective” on teacher-student relationships, I have tried to
take this cautionary message to heart and mind. Although the plethora of quotes and
stories related to the nature of the teacher-student relationship do, in fact, seem to paint a
fairly clear outline of expectations; exceptions and contradictions exist. That said, there
does seem to exist a rather clear overall model for teacher-student relationships.

An additional word of caution must be stated regarding the historical reliability of
the information. It is problematic to assume that these educational rules and guidelines
reflect a particular reality in time. Ephraim Urbach asserts that, “the sources serve less as
testimony to the existing social structure than to the painful struggles between loyalty to
ideals and the hard reality, as well as to inner conflicts regarding the determination of
priorities in the scale of various values.”” In fact, Aberbach views the vast number of
rules and guidelines as an indication that such models of relationship were, in fact, not
adhered to.* In any case, I am not attempting to prove or disprove adherence to the
provided ideals of teacher-student behavior, but rather, use the collection of information

to try and paint a picture of what those expectations of behavior were.

*Daniel Boyarin, Carnal Ismel: Reading Sex in Talmudic Culture, (University of California
Press, Berkeley, 1993), p.28.

"Ephraim Urbach, The Sages, Their Concepts and Beliefs, (The Magnes Press, Jerusalem,
1979) p.629.

*Moshe AberbachHaHinuch Hay'hudi B't kufat HaMishna V'ha-Talmid, {(Reuven Mass
Publishers, Jerusalem, 1983) p.115.
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Part ONE INTRODUCTION

ParT ONE
Epucanion aT HoME

INTRODUCTION

The Biblical era extends over a period of more than two thousand years
from approximately 2500 B.CE to 300 B.C.E. Despite the fact that the Hebrew
Bible actually consists of different books written by different authors over a long
period of time, it is still considered a single work. The reasons for this unity
among the diverse books of the Bible can be atiributed to several variables. It is
clear that editors or redactors unified the works as they were accepted into the

cannon of Biblical literature. Additionally, the works contained in the Hebrew
Bible share other common features: a belief and set of practices supporting the
notion that there is only one God and the understanding that the people of Israel
were chosen by God to be a Holy Nation.
While there are several areas throughout the Bible that place emphasis on
education, the Bible does not present a unified educational philosophy,

methodology or curriculum. Various terms are found including: a0, @ and T%.
Additionally, there are different understandings of the skills and qualities of the
people responsible for providing education to children and how the relationship
between teacher and student was characterized. While education is commanded in
different forms in the Bible, there is no textual evidence of institutionalized
education. The Biblical authors never mention schools, and this silence can be

read in at least two ways: (1) the existence of schools was 30 well known that no
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one stated the obvious; or (2) there were no schools in ancient 1srael.’ Parents

eir children. It seems fair to

say that as a public institution, schools as we know them did not exist during the

whole period covered by biblical literature.” There are some scholars who claim

possibly attendants in the Temple did exist in the Biblical era.
Part One of this thesis, divided into three chapters, will explore education

in the Biblical period: The education of children at home by their parents, Chapter

one investigates the educational process largely through the lens of Biblical
literature. Chapter Two discusses how Rabbinic literature, responding to several

s, describes the educational obligations of pareats. Chapter three

explores various sources describing educational methodology and pedagogy.

‘James 1= Crenshaw. Education in Ancient Israel: Accross the Deadening Silence, New
York: Doubleday, 1998,

*Nathan Monis, The Jewish School: An Inirodsction to the History of Jewish
Education. London: Eyre and Spottiswoode 1937. p. 4.
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CHAPTER ONE

Lo hle ke

MobeLs or TEacHERS IN THE BisLe: Gop, Moses, Parents, CHILDREN

In aftempting to learn how the Bible depicts the relationship between
teacher and student one raust examine the role of God as teacher as a paradigm

for any relationship between students and educators. [n Judges 13:8 Mancah

exemplifies this understanding by turning to God for advice on how (o raise his
child.

TITE "3 R T

T2 WY ny-m

Manoah says to “Adonai, m' le w

again to us, teach us what we should do with the child that will be born.” The
ultimate role model in Biblical literature, and perhaps elsewhere, for guidance on
how to educate the child seems o be God’s role as teacher.

While the Bible is silent on school and schooling, there is evidence in

Midrashic literature that suggests that God is the supreme teacher and model from

different teaching models. Piska 310 comments on Deuteronomy 32:7.

e TR TIRT T TR YR -3 nhag v abiv niny 0
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“Remember the days of old, consider the years of many generations; ask your

G.!'_ shala@y| - i

not contain a direct reference to teaching children, rather it refers to God as

Israel’s teacher. The second half of the verse says, “ask your father, he will

inform you.” {n explaining who the father in this verse characterizes, the Midrash

refers to Isaiah 30:20.

SRl Bk by B ke R RS vl ordociie 2o R e SR ) E—

“And though Adonai gives you the bread of adversity, and the water of affliction,

your teacher shall not withdraw himself any more, but your eyes shall see your

teacher.” God, understood as the guintessential teacher of all the people, is meant

to be understood as the father. God will reveal God’s self to the people and they

will realize who their teacher is. This Midrash reinforces the imagery of God as

teacher. The Book of Deuteronomy (11:19) contains the commandment of the

father to teach his son. At the same time God is teaching Moses and Moses is

teaching the Israelites. The bigger lesson is that GGod wants the people to follow

should be present in each community and within each family.

The verses in the Bible referring to the teaching of children are

examination of the Rabbinic literature will reveal these apparently straightforward

laws are demanding and complex. The model of father teaching his son closely

mirrors the model of God teaching the people. God leads through both direct

commandment as well as through modeiing behaviors and actions. Additionaily,
God does not always act in the world based on previous teachings and
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commandments. All of the complexity and contradiction found in the relationship

between God and the Israelite people is also found in the educational relationship

between father and son.

THE FATHER

The Bible commands fathers to teach their sons and in some cases
includes mothers in this obligation. Exodus 12:26, Deuteronomy 4:9, 6:7, 11:19
and several verses in Proverbs contain instructions to parents regarding the
education of thejr children. What is the purpose of these laws directed primarily
to the father in Biblical te.xt? One possibility is to continue the development of a
literary comparison between God and the Israelite people and father and son.
Through Moses, God is a strict, disciplinarian. God teaches the Israelites,
admonishes them when they are slow to learn and praises them when they
demonstrate understanding. This same relationship is reflected in the
commandments of the father to teach the son. Perhaps, there is less importance on
the actual roles and more emphasis on the content. The issue of who teaches and

learns is less significant than what the learning is and whether or not it is

digested.

Ancther possible explanation draws our attention to the historical context.
Scholars of the ancient Near East note that teaching had three goals. The first was
to pass on the common, shared story of the nation. The second was to instruct
one’s children in moral and ethical behaviors. The third was to teach one’s child a

profession, specific skill or craft.
The family is the most natural educational institution,
especially in an ancient society in which formal schooling
was probably mostly for professional purposes rather than
geneml education. Hence, Moses' exhortations are
requently addressed to parents, urging them to impart the

LA A A Y Y e T LW RO A R S
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Teaching to their children on their own initiative and in
response to children's questions about rites and
commandments.’

An alterngtive historical understanding of the Bible’s emphasis on the
father as educator is found through an examipation of the Book of Deuteronomy,
the final book of the Torah. The people have received the laws and are beginning
to venture out with increasing independence. God is stepping back from the heavy
control God exerted on the people; and Moses will not be accompanying the
people on their full journey. This is sirsilar to the role a parent plays in the life of
his or her son or daughter. It is crucial for the parent to teach his or her child but
there also comes a time when the parent must step back and offer the child some
control. Again, in this case, whether it is the father or mother, son or daughter, is
less important than the need to guide and then allow for some level of
independence.

The theme of control and independence is commonly found in wisdom
literature, a genre of literature that has roots in the ancient Near Eastern literature
predating the biblical texts. Wisdom literah:fe scholars cite Moses’ farewell
speech to the Israelites as well as Jacob's fgmwell speech to his son’s as examples

of father figures relinquishing control and bestowing independence upon their
‘children.’

drawn directly from the real-life situation of a son’s

instruction by his father or a pupil’s by his teacher. D is at
least one literary stage removed from this. Moses’ address
to the children of Israel represents a conscious imitation of

|
i
In proverbs, the written compilation of wise sayings is _' l
features found in a wisdom teacher-pupil setting.* |

|

3Jeffrey H. Tigay. The JPS Torah Commeniary: Deuteronomy. Philadeiphia: The Jewish
Publication Society: 1996. P. 498-9,

“‘Calum M. Carmichael. The Laws of Deuteronciry, Ithaca: Cornell University Press:
1574, Pp, 22-3.
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The picture of the honored man of ripe old age gathering
his sons or disciples around him, passing on his counsel,
foretelling the future, and giving his blessing of life and
prosperity is a feature of wisdom literature (especially
extrabiblical, ancient Near Eastern material), and the D
setting is fashioned along similar lines....

Mosaic instruction is the main element in D’s setting (i.
5). Moses begins to make plain ("X2), to explain the law.
The term “torah” in i. 5 should itself be understood as
instruction....The Egyptian Ptah-hotep’s instruction has a
somewhat similar setting to D’s: an old counselor instructs
his son, his designated successor, in the conduct befitting a
wise state official.

Recent research has indicated the affinities between D
and the wisdom literature. The recurrent use in D of “hear”
compares with the common “hear my son(s)” of Proverbs.
In Proverbs the command “hear” often occurs in the
context of a student’s instruction in wisdom by his teacher,
or a son's by his father. That D’s instructional setting is
similar is suggested by the description of the relationship
between Yahweh and Israel as one of father and son;
Yahweh is disciplining Israel as a father does his son (viii.
5; of. Prov. iii. 11, 12). D’s concern with the instruction of
the young is clear in iv. 9, vi. 7, xi. 19, where there are
explicit commands to educate them.®

Wisdom literature highlights the characteristics of Deuteronomy and its central
character, Moses, and compares them to educational instructions found in
Proverbs. From this explanation we begin to see the connections between the
command for parents to teach their children found in Deuteronomy, the overall
themes of the importance of leaming and teaching found in Proverbs and the
similar form and content seen in wisdom literature from the ancient Near East.
The Bible places a heavy emphasis on the retelling of historical events as
the justification for fathers teaching their sons. Often the methodology involves a
series of questions asked by the child with answers provided by the father.
Possibly the most well known example of this phenomenon occurs at the time of

the Ten Plagues and subsequently during the Passover seder. Exodus 12:26 states:

1037 NI YT P BIR TR -2 )

*Tbid. , pp. 17-5.




Part ONE CHAPTER ONE

“And it shall come to pass, when your children shall say to you, What do you

of Deuteronomy and Proverbs and later throughout Jewish tradition is the

educational relationship between father and son. Children are encouraged to ask

questions and fathers are obligated to answer them. Another example of this

common phenomenon is found in Deuteronomy 32:7, quoted above:

21U T T PSR YRY M-1T DY v oy miny

“Remember the days of old, consider the years of many generations; ask your

father and he will show you; your elders and they will tell you.” In the Book of
Exodus, in addition to the lengthy rituals that must be performed to commemorate

Passover, children are seen as the focus in what seems like a highly structured,

well thought out educational endeavor. Fathers are obligated to teach their
children. Elsewhere in the Bible there are commandments directed to fathers

LT niPAN B™90R 1INDK YiT7 opian 101 K :-150 WOISR) oFm) uynY Ty

gy TP VIR Ty

“That which we have heard and known, and our fathers have told us, we will not

hide from their children, telling to the generation to come the praises of Adonai,

and God’s strength and God’s wondrous works that God has done.” This verse

God on the educational process. The verse establishes the link being examined
throughout this chapter between God as teacher and the father as teacher.

without mention of the role of mother as educator. One clear difference between

Proverbs and Deuteronomy are the statements in Proverbs giving preference to
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both the mother and father as teachers of the children. In Proverbs 1:8, the very
beginning of the beok, both parents are given equal mention in regards to the

education of their son.

SRR IR THR-28) IR 0w 12 Y
“My son, hear the instruction of your father, ang forsake not the Torah of your
mother:” This verse dispels any doubt that the mother had some role in the

education of her son in Biblical times.

The book [Proverbs] gives great importance to the mother’s

influence and position. The father is to handle instruction or

discipline (musar), the mother is to convey the

fundamentals of teaching (torah). The word torah is used

here in its widest sense: ritual and moral teaching for

instruction] which assists man in fulfilling his destiny.®
Plaut’s theory begins to broaden the level of complexity concerning the
educational requirements of parents. We have seen that the requirements of the
parents are not simply to teach their children the law (Deuteronomy 6:7) but also

involve explanations of historical relevance and ritual practice (Exodus 12:26).

While it has been explained that the word or concept of school did not
appear in Biblical literature it is important to note that the educational relationship
between father and son was at times interpreted broadly. Throughout Biblical
literature there is a conflagration of terms relating to educational roles. Crenshaw,
quoted below, understands certain references to father in educational settings to
actually mean teacher and likewise translate son in some cases as pupil. This
broad pattern of interpretation is similar to the imagery depicting God, Moses,
various prophets and leaders and pareats as all being linked in a successive chain,

onte to another, as educators. Beyond God, additional models were sought to fill

“W. Gunther Plaut. Book af Proverbs: A Commentary, New York: UAHC 1961. P. 33.
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the void of the lack of written guidance on how to teach or structure a relationship
between teacher and student. As mentioned previously Moses was also considered

a powerful model as teacher within this realm.

Similarly, it is possible that we should understand the instructions to teach
one’s children in Deuteronomy on this broad scale. As there are no references to
schools or words used to designate the formal role of teachers in the Bible, some
scholars seek to understand the educational commandments in Deuteronomy as
instructions to teach one’s pupils. Occasionally certain characters will occupy the
role of teacher but never have the title applied to them. Some scholars have
theorized that in some educational settings within Biblical narratives, the father -
son desctiption may, in fact, have been actually teachers and their students.
Scholars both within the Jewish tradition and in the ancient Near Eastern
traditions agree that there is room to understand ‘sons’ in the context of
Deuteronony to mean pupils. The role of the teacher was often extremely
paternal and the text may have meant to be understood in this sense. Crenshaw, in
referring to a specific type of ancient Near Eastern literature, the Instructions,
sites this phenomenon of the wider understanding of sons and pupils:

The Instructions span the period from 2800 to 100 B.C.E.
and function as a barometer by which one can determine
the religious and social values of ancient Egypt. Except for
a tendency to become shorter (monostichs), their external
form remains remarkably consistent throughout this long
period; in general, a father offers advice to his scn,
although these two terms “father” and “son” may also
designate a teacher and his student.”
Crenshaw introduces the concept of the father offering his son advice among the

other educational tasks he might undertake. The further one explores the

"James L. Crenshaw. Old Testament Wisdom: An Introduction, Louisville: Westminster
John Knox Press: 1998, P, 206,
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educational role of the father the more complex the educational process becomes
both in terms of the qualities demanded of the father as well as the content to be
taught. Part two of this thesis presents Rabbinic sources that discuss the
introduction of more institutionalized learning settings. One possible intermediate
step that borrows heavily from the home/parent learning model of the Biblical
period may have been the individual relationship between a learned elder,
possibly within the home, and a deserving student. Before the Jerusalem schools
were established (most scholars date this at around the time of the destruction of
the Second Temple) it had been customary for the great masters of the Law of
every generation to selec; an unusually gifted student, unless their own sons were
such, upon whom they concentrated all their scholarly efforts.®
In Sifre Deuteronomy the Rabbis ask the question of how the word sons

was to be understood. They prefer the broader definition of '733% understood as
pupils or disciples. It is not by chance that students call their teachers father and
teachers refer to their students as son. While there is a broadening of
understanding of the terminology, at this point it is not clear whether there were
corresponding changes in educational roles or structure. Chapter Two continues
the analysis turning to an examination of how Rabbinic literature describes the

obligations of parents with regard to the education of their children.

*Nathan Drazin. History of Jewisk Education: From 515 B.C.E. to 220 C.E. Baltimore:
The Johns Hopkins Press: 1940, p. 40-1.
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CHartEr Two

RABBINIC LITERATURE ON THE OBLIGATIONS OF THE FATHER

As stated in chapter one, the Biblical literature contains few explicit references to

educational theory or methodology. It is impossible to know with certainty how the

ational theory existed and what the

biggest challenges were. The Bible posits that parents are primarily responsible for the
education of their children. Crenshaw stated that in some cases the narratives and

language of fathers and sons might have been interchangeable with pupil and teacher.

Teachers may have been teaching studeats in proto-school Type settings even in Biblical
times. In addition to the Biblical references to education, the Rabbis also discuss the
obligation of the father to teach his son. This chapter will explore the treatment of the

nuances regarding the role and obligation of the father were uncovered based largely on
the Biblical literature. The Rabbinic literature will serve to take us deeper into the

for this examination is the well-known educational edict found in Deuterocnomy 6:7:

TIP3 YN TIR Y P3P INIVP 03 AR T3 DN

“You shall repeat them with your children and speak of them in your sitting in your home
and in your walking on the way, in your lying-down and in your rising-up.” A search

through a wide scope of traditional Jewish literature using the Bar-Ilan Responsa Project

CD-ROM revealed relatively few instances of the phrase 123% DRI first seen in
Deuteronomy 6:7. The phrase does not appear anywhere else in the Bible and only once
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in either the Jerusalem or Babylonian Talmud. The one accurrence is found in Tractate

The context in which we find the phrase is in the midst of a discussion concerning

the obligation of the father to teach his son Torah. This specific discussion is a small

with general principles of acquisition and this Mishnah details the commandments

women are required to observe and those from which they are exempt. In attempting to

clarify the obligations of women this Mishnah contrasts the commandments applied to

the mother with those apphed to the father. The opening line of the Mishnah states:
nimes g P o - X7 Sy 12 men v

At first glance this opening line is difficult to interpret. Are the Rabbis addressing the

father or son?7 Should the first hali of the sentence read, "All of the son’s commandments
regarding the father,’ or, ‘the father is responsible for all of the son’s commandments.” In

terms of the second half of the line, are the Rabbis referring to sons and daughters or

the son are obligatory for fathers and mothers are exempt.’ The Mishnah does not specify

what these commandments are but leaves this to the Rabbis of the Babylonian Talmud to

son that the Talmud mentions the teaching of Torah and within that discussion refers to

the verse contained in Deuteronomy 6:7.

Returning to Kiddushin 29a, the Rabbis seek to fully explain and elaborate on this

opening line of the Mishnah. The anonymous layer of the Talmud addresses the two

possible ways of understanding the subject and object of this sentence. A Baraita is

introduced in the text which clarifies the two possible interpretations. The Rabbis are

discussing the father’s obligations in regards to his son. Rabbi Yehuda states that the

correct understanding of the Mishnah is, ‘all obligations involving a son are incumbent
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upon a father to perform, fathers are obligated and mothers are exempt,'

Another Baraita now appears in the text explaining more explicitly the father’s
obligations regarding his son:

AR DTER 01 MNP 1T AR W A0 1 ,amtey ,1inb 1133 avn axn

JB0Y? Y1abE MIMIR 133 DR TabR KW 22 K AT 12T 0%l e
*Regarding his son, the father is obligated to circumcise him, redeem him (the first born),
teach him Torah, obtain a wife for him, teach him a craft and some say teach him to
swim. Rabbi Yehuda says that anyone who does not teach his son a craft, teaches him to
become a thief.” The anonymous strand, in an effort to clarify Rabbi Yehuda’s comment,
asks how the failure to teach a craft is understood as teaching thievery. The response, also
from this unidentified layer, states that, ‘a son not taught a craft, it is as if he were taught
to be a thief.’ It was so important to learn a craft in order to provide support for oneself
and one’s family (and allow oneself the opportunity to continue studying Torah) that the
Rabbis acknowledge the liability involved in the failure to teach one’s son a craft.

One subtle progression can be observed from this Baraita. The Rabbis are
reinforcing what we observed in Proverbs. The father’s obligation is to teach his son
Torah. However, the Rabbis include two other obligations of an educational nature; the
teaching of a craft and swimming. Where the Torah had only obligated the father to teach
his son the commandments, the Rabbis both concretize and extend this obligation into
areas that will ensure their sons will be able to continue the learning they began with their
fathers. Without the ability to earn a living, master a craft, the son will not be able to
continue to learn Torah and follow its laws and commandments. Without the ability to
provide for himself, both in terms of livelihcod and safety (knowing how to swim), the

lessons of Torah are meaningless. Torzh was meant to be studied in and of itself but its

larger lessons were important as well. A father or son that could not provide for his
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family or contribute to his community was not living a full life of Torah.

obligations a father must fulfil for his son and a subsequent explanation for the mother's

exemption in the order that the obligations were originally listed.

On page 29b the text returns to the issue of the father teaching his son Torah as

one of the commandments he is obligated to fulfill for his son. The Talmud explains that

the father’s obligation to teach his son Torah is rooted in Deuteronomy 11:19:

SR TRV T W7 P TRT3 03 1377 BPIR-NK SR aNTEs)

11v

The pronoun QX is understood as the key component of this verse. The Rabbis justify

1

to

the commandments of the Torah, This is the subject with which the surrounding verses

are occupied. The root ™%, found in this verse, is a strong indicator of the educational

specifically to teach him Torah, a craft and in some opinions to swim. Furthermore, the
Rabbis justify the reason for the father’s obligation to teach his son Torah through the

y 11:19.

)

After straying from the topic, the Talmud text returns to the specific issue of the

father’s obligation to teach his son with the question, “to what extent is a man obligated

to teach fm')'?‘l his son

described in the following discussion in Kiddushin 30a. The text seems to indicate that

the value of fathers teaching their sons was handed down from generation to generation.
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The answer from Rav Yehuda in the name of Rav Shmuel says, ‘to follow the

Talmud, Halachah and Aggada.’ The anonymous scholars indicate they reject this

position through the use of the word *2'n". This term meaning, “they object,” is used

remarks of an Amora mentioned by name on the grounds that his remarks are in conflict

with an earlier Tannaitic statement. The basis for all objections of this kind is the

accepted principle that an Amora cannot disagre

Baraita.! The objection states that a father is obligated to teach his son Scripture and not
Mishnah. Rava adds that Scripture should be understood as specifically Torah, the Five

Books of Moses. There are now two positions being offered regarding the question of to

what extent a father is obligated to teach his son Torah. These two positions seem to be

focusing on the subjects to be taught, not necessarily who the teachers are. One position,

- . L
' B L

him Scripture, Mishnah, Talmud, Halachah and Aggada. The only problematic aspect of

this first position is that the teacher is not the father but the father’s father. The second,

a father must only teach his son scripture or Torah. Up to this point the second, more
Darrow position seems to be the stronger one as it was ruled in a Baraita. This narrow

position also follows the rulings found throughout the analysis of the Bible as well.

The text now attempts to clarify these apparently conflicting positions. The
broader statement is problematic both because it endorses teaching more than Torah and
also because the teacher is not the father but the grandfather. It appears as though

Zevulun ben Dan’s answer is intended for a stightly different question. Instead of

*Adin Steinsaltz. The Talmud: A Reference Guide. Random House: New York, 1989, p. 131.
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responding to the question, ‘to what extent should Torah be taught?* or, ‘how does one

- . . . r .
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the question, ‘to what extent is a person’s family obligated to teach a son Torah?’

Zevulun ben Dan's answer is therefore similar in one respect to the answer given by the

Baraita and not simla 1 ANOLNET TESDEe Hoth the Baraita and A h S3 13 NEre

an obligation of the father. They differ in terms of which father, the grandfather or the

son’s father as well as to the extent of the curriculum which the father is obligated to

teach.

This section of the Talmudic discussion raises two new educational issues. First,

the depth of subject matter the father is responsible to teach his son. The Bible and

- - mgm
I NTU] i [S ted previously in this chapter bhad AETeSd (Oat 1l ALOET 3 TespOnsio 7

was primarily to teach the Torah. The Rabbis then added the teaching of a craft and some
said, the ability to swim. Now the Rabbis add the possibility that the father may also be

mnge vishnah z1isitile
o ¥ ¥

skills and subjects. Second, the Rabbis raise the question of the role of the father’s father
in the educational process. While this question may seem to be outside of the scope of

this thesis, it is relevant to the extent that another family member, close to the role of

father may be obligated to play a role as educator.

The possibility of the father’s father fulfilling the obligation of the father is now
addressed in the text of the Talmud. A Baraita is introduced that refers back to

Deuteronomy 11:19. This verse mentions sons but not grandsons. The text then asks,

“What am [ to make of Deuteronomy 4:97’

3 057 TR oy




ParT ONE CHAPFTER Two 8

“Only protect yourseif, and protect your soul carefully, least you forget the things which

teach them to your sons, and to your grandsons.” This verse explicitly mentions the

teaching of one's grandchildren, The text of the Talmud based on this verse from

Deuteronomy explains that each person who teaches his son Torah, Scripture states that

he raises his level to the extent that he has taught him, his son, his son’s son, all the way

to the end of all generations. Deuteronomy 4:9 is not meant to be taken literally but rather

emphasizes the importance of teaching one’s son. This interpretation is the second

opposition to the teaching by grandfathers.
The text now attempts to defend the position of Grandfather as teacher. The

L]

rather to clarify that sons are to be taught and not daughters. Furthermore, Rabbi

Yehoshua ben Levi said, each one who teaches his son’s son Torah, Scripture states that

Deuteronomy 4:9. The Rabbis associate the teaching of Torah by a grandfather to Mt.
Sinai by linking 4:9 with 4:10 which states:

R IIT-NI DYBRYR) DYTI-NY *2-2RD Y2R AT RS 3702 PR N 307 ATeY W ab

TR?) DIPIR-NK] TRTT-YY OV O WK OORI-93 TR MYy B!

“The day when you stood before Adonai your God in Horeb, when Adonai said to me,

fear me all the days that they shall live upon the earth, and that they may teach their

children.” The result of this complex set of arguments is that the Rabbis seem to give

some legitimacy to the notion of the grandfather teaching his grandson and thereby

fulfilling the obligation of the son’s father. This possibility has several elements of
significance. One question this scenario raises is why is the grandfather needed to teach




ParT ONE CHAPTER TWo 19

in place of the father? Is he a better teacher? Is the father unable to teach because of a
lack of time, skill or desire? Does this discussion by the Rabbis reveal some pattern that
might have been evident pointing to a loss of ability between two generations to teach
children? Was the father’s father simply modeling for his son the communally accepted
behavior of teacher to the next generation? Unfortunately, the text does not provide
answers to these questions. However, some of the educational developments that take
place within the Rabbinic text may point the investigation towards some of these
questions and away from others.

Tractate Kiddushin provides textual support for the father teaching his son various
subjects and skills, specific reasoning for the teaching of Torah, the possibility of
teaching texts beyond the Torah as well as the possibility of the father’s father teaching
the son all in fulfiflment of the Torah’s commandment of father teaching son. This same
Tractate also addresses the case of the father who, for some reason, fails to fulfill this
obligation in any of the alternative understanding which the text provides. The
anonymous voice, in raising this issue, introduces a term we have not encountered in the

context of the father’s education of his son. When discussing the father’s failure to teach

his son the Aramaic word i is used as the word for “teach him.” This word comes

from the root "} which has a multitude of meanings. The Jastrow Dictionary offers: to
finish, to consume, to destroy, to conclude, to divine, to be perfect, to be ready to answer,
to know well or to learn by heart (especially traditional law). The form of the word "M

is defined as the verb, “to teach verbally.”* The use of this term broadens the vocabulary

used to describe the educational process at the same time that the text is broadening our

understanding of the complexity of the educational process. Additionally, <33 has the

*Marcus Jastrow. A Dictionary of the Targumim, The Talmud Babli and Yerushalmi, and the
Midrashic Literature. New York: The Judaica Press, Inc., 1992, P. 254 T
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same meaning as ¥ which is used to mean to teach Oral Torah, specifically Mishnah
and Gemarrah. This is especially true when the word appears in the same context as the

words X n or iTMN.

Scholars have acknowledged that fathers were an important educational influence
on their sons, especially in the Biblical era, but exactly what and how they were teaching
was not always consistent. These same scholars point out that there must have been
limitations upen how much the father was able to teach his son in some cases.

This fotin of education [father teaching son] was at all times an
important element in Jewish social and religious life, but it was not
necessarily of a formal character, nor did it always include such a
subject as, for instance, reading, especially when the father himself
could not do it.?

The practical implications of these considerations are
straightforward. In an educational context such as this, the
knowledge of the father usually served as a limit on the learning of
his children: normally, they did not know more than he did. In
particular, when he did not know how to read neither did they;
when his culture was oral 50 was theirs. There were exceptions, of
course, but they should not have been numerous.*

These two quotes from Morris and Baumgarten reinforce the fact that while the father
was considered in the Biblical era to be the primary educator, there were recognized
limits both in the primary and secondary literature to the father’s abilities. It is possible
that the Rabbis attempted to restrict the father’s teaching to only the Torah because they

recognized this limitation. It is also possible that a decline in knowledge and skills among

fathers led to both this Rabbinic limitation as well as their discussion regarding the role

of grandfathers. In truth, there is no evidence to present a conclusive finding regarding

the extent to which fathers fellowed the commandment to educate their sons. It is likely

that geographic and socio-political factors heavily influenced their ability to follow the
*Nathan Momis. p. 15.

“A.L Baumgarten, “Literacy and its Implications,” in idem, The Flourishing of Jewish Sects in
the Maccabean Era: An Interpretation, Leiden: 1997, Pp. 114-136. 116-7
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commandment. Part two of this thesis will begin to address some of the questions of

[ externalinfluences on the educational relationship between father and son.
Tractate Kiddushin's coverage of the father’s obli gation to educate his son began
from a Mishnah discussing the different obl; gations of men and womea. It is not

——surprising that the sugya therefore returns to examine the educational obligation of

motbers. The first line of the Mishnah stated:

NIT308 2 PN 2PEIR - 217 B 120 Mun 2

—“Thefather is responsible for aliof the son’s commandments - Fathers afe obligated and

mothers are exempt.” In the process of explaining the mother’s exemption the term n%"°

is utilized as a word meaning to teach. The Jastrow Dictionary defines this word as

teacher. The root of this word is 7P, Its common meaning is connected to the quantity of

thousands but its more obscure meaning, to practice or learn occurs three times in the s

Bible in Proverbs 22:25, Job 33:33 and 35:11.°

" The Talmudic text explains that one only teaches commandments that he or she is
required to fulfill him or herself. In the case of the father teaching his son Torah, fathers

are required because men and not women are commanded to study Torah. The Rabbis

earn Torah and not girls. A cyclical
argument is thus employed here using the same verse. Since girls are not taught Torah

according to their interpretation, women can not be the teachers of Torah.

Rabbis do not respond to the statement in Proverbs 1:8 quoted earlier in chapter one. It is
possible that mothers had definitive teaching roles not involving the teaching of Torah.

While the Rabbis go into some detail regarding the complexity of the father’s role as
teacher they do not address the possibility that the mother had a formal teaching role in

“Marcus Jastrow. p. 72,
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the home. This silence can not be understood as stating definitively that the mother did
not teach at all.

This chapter has explored Rabbinic literature’s response to the commandment of
the father to teach his son. It has explored why the father is commanded, what he is
commanded to teach and the fact that he may have been limited in his ability as a teacher.

The Rabbinic text also briefly addresses the mother’s role as teacher. The next chapter

will investigate how Rabbinic literature addresses the father’s methodelogy and
pedagogy as teacher of his son.
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CHarTER THREE

THe Fathier’s PEDAGOGY

This chapter will explore how the Rabbinic sources describe the father’s
pedagogical practice. Some of these sources delve into educational methodology, others
describe the appropriate times in a child’s life when a father should teach specific
subjects or skills, After estal?lishing firmly that it is the father who is considered to be the
primary educator, it is essential to explore in as much detail as possible how the father
carries out his obligation to educate.

The first Rabbinic text we will examine is based on a verse found in Proverbs. In
verse 22:6 which appears below, the root "1, meaning to educate or train, appears for the

first and only time in the entire Bible. The verse comments more explicitly on the manner

in which a child should be educated. Proverbs 22:6 states:
MR M02-X? TRI-'D 03 1271 °9-9Y Wi? 0
“Children should be trained in the proper way of behaving in order for them to know how
to live their entire lives.” The use of the verb 3N may imply more of a sense of training
as opposed to a verbal type of teaching. The Rabbis understood 30 in this sense. In the
Babylonian Talmud, Kiddushin 30a the text states,
VAT WY TV IO UL Y MR N DY T Yo en TAT ™ix b TR

‘Rabba says to Rav Natan bar Ami: Keep your hand on your son’s neck from age sixteen

to twenty-two. Others say the age should be from eighteen to twenty-four.” A Baraita in
reference to this instruction cites Proverbs 22:6 as its prooftext.

This description regarding the educational obligation of the father whether it is
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interpreted literally or not is markedly different from the language encountered in

- previous-descriptions. First we see the physical description of the hand on the son’s neck.

This expression is not considered a common educational term as it is not found elsewhere

in Rabbinical literature. There is a physical element not seen eariier in the Biblical or
Talmudic refere

vith ms own hand at a -“

specific time of his son’s life. This aiso conveys a sense of pedagogy. Perhaps earlier in

the child’s life it is appropriate to teach him (T2% or 1) the laws, skills or pertinent texts

AWMMWM guide him (73n). The Jastrow

Dictionary defines the root a1 as; to rub, polish, finish, to train or to dedicate.’ This

alternate word understood as to train might suggest that the father should guide hisson,in . |

— closephysical proximity, in the more abstract, non-legal lessons of life. T might also
suggest a more experiential approach to teaching. The Rabbis seem to equate this method
of teaching with a specific age group. The Talmudic text contains a repetition of the
—argument over which age range is most appropriate for this type of training,

This sugya contains elements that present some contradictions. The Talmudic text

states two possible age ranges as either sixteen to twenty-two or eighteen to twenty-four

[ asappropriate for training (1) one’s son. At the same time, the Talmudic text cites the

verse from Proverbs which contains the word -W1. The common Rabbinic understanding

is that this term refers to a child below the age of thirteen. The explicit statement of the

ages of the son renders a peculiar educational image between father and son. In effect, the

Rabbis are instructing fathers to train their adult sons in proper behavior. The Rabbis do
not explain why such a late age is included in the text or if jt is possible to train one’s

" childatan earlier age. It may be possible to conclude that the use of the term BN is

'Ibid., p. 483.
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specially suited for this late form of training. It is also possible to conclude that the

combination of the contradictory age information as well as the image of the father's

hand on his son’s neck may indicate some form of coercive, manipulative or possible

violent methodology existing in the educational relationship between father and son. It is

| alsopossible to inferpret the Talmudic text to state that 1 relates to an additional

educational process beyond teaching a skill or subject. The father may be training his son

in a craft as mentioned earlier in chapter two, which may demand a more physical

-~ dimension of instruction at a Iater age.

There is much conjecture and little evidence regarding the root 17 largely

because it only appears one time in the Bible with educational significance, Did this term

 connote an educational practice that was only developing in the time of the Bible? Was

there significant difference between the educational practice described by this term as

opposed to earlier terms? It is impossible to answer these questions definitively but it is

i other sources to offer possible

explanations similar to the ones discussed above.

Before moving beyond the Proverbs verse we must address the exact meaning of

—the Hebrew phrase 19979 Yy, The Rabbis seem to understand the meaning to be that a

youth should be trained in the proper way to be. Another possible understanding of the
verse could be that a youth should be trained according to his way. 1277 ' %Y might be

understood as the method most appropriate for the boy as opposed to the most correct

method according to society. This would reveal a sense that it js important for the

educator not only to have a strong understanding of the material being taught but also of

- the student being taught:

Jewish education was never something extraneous to life or merely
an instrument that served to prepare for life and that later could be
discarded when its utility was exhausted. Jewish education was

it
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rather synonymous with life. It unfolded life, giving it direction
'-_l__l' : A Modern Heprew 1e sducation. i

¥

1§ ] el ! | 0
from a root found twice i i i

22:6) in the sense of, “to train,” etymologically means dedication s
or initiation, and hence may refer to the fact that the child on
receiving Jewish education was dedicatingzhis life to the service of
God and to the observance of all His laws.

The exact description of the pedagogy described by the Rabbis is unclear. They

recommend either literally or figuratively that fathers should place their hand on their

son’s neck. The Rabbis also recommend a range of ages when fathers should enter into

. They do not discuss the subjects or skills to be

taught by the father. These texts broaden our understanding of the educational process

between father and sons both in terms of how the father should be teaching as well as the

form signatled through the use of N was a lifelong endeavor. This interpretation of the

educational process between father and son is similar to John Dewey’s contemporary

hilosophy of education.

When it is said that education is development, everything depends
upon kow development is conceived. Qur net conclusion is that life

[ L107] )

is development, and that developing, growing is life. Translated
i - aty H - i RiCIIS !,{' LB ARl gt u LA . 1
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educational process is one of continual reorganizing,
reconstructing, transforming,>

Both Drazin and Dewey acknowledge that the educational process, like life, is extremely

Tuid. The Biblical text provides an extremely narrow glimpse into the educational

process between father and son. The Rabbinic literature only slightly broadens this

window. It is possible to understand the differing Rabbinic interpretations on educational

*Nathan Drazin. p. 12.

*John Dewey, Democracy and Education: An Introduction to the Philosophy of Education, The
MacMillan Company, New York, 1916, pp. 179-193,
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subject, method and age of the child as corresponding to different periods of time,
different geographic areas or sociological conditions within communities. Drazin and
Dewey would most likely agree that as conditions within a community change, the
educational system adapts in a parallel fashion.

In the Babylonian Talmud, Tractate Ketubot 50a the text offers additional
descriptions of methodologies father’s were employing to teach their sons. This sugya
begins with a Mishnah discussing the obligation of a father to provide for his sons and
daughters. In the midst of the discussion the text raises the issue of the father’s obligation
with regard to education. “Rav Yitzchak said, ‘It was enacted in Usha that 2 man should
bear with (93%arv3) his son until he is twelve years of age.” This root can be understood as
meaning: to roll, to turn, to burden, to tax, to cause, to put up with, to bear with, to
overcome or to transfer.*

The word the Rabbis use to depict the relationship between the father and son is
highly nuanced. It is a verb that contains an extremely mobile, active set of definitions.
One might imagine the Rabbis attempting to convey that the son is moving within some
sort of process, possibly an educational one, requiring the guidance, of the father. The
process of development the Rabbis are referring to, whether it is educational or not, is not
fixed, but rather is characterized by fluidity and movement. The Talmudic text continues,
“From then onwards (age twelve) the father may employ harsh methods regarding his
son’s life.” The Hebrew expression that appears here is extremely enigmatic. The Rabbis
state that the father may, 1n% ¥ T This expression literally means, descend with him
on his life. It appears three other times throughout the Babylonian Talmud to indicate the
possibility that one is being exposed to danger.

The text continues, asking if this is true, that the father can expose his son to

*Marcus Jastrow. p. 244.
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danger after his son reaches age twelve. “Rav said to Rav Shmuel bar Shilat, do not
accept a student under the age of six. At age six, accept him and stuff him like an ox.
Stuff him like an ox but he may not threaten his life (expose him to danger) until he
reaches age twelve.”

This text establishes a third ape level for fathers teaching their son. We had seen
the sixteen to tweaty-two age {(or eighteen to twenty-four) identified in Kiddushin 30a,
age twelve was mentioned earlier in this passage and now the Rabbis introduce age six as
the minimum age for beginning to learn. It is possible that the different age ranges may
have been meant for different subjects or different methods of instruction. It is also
possible that different ages were accepted in different communities. As the Rabbis began
to attempt to understand the development of children they may have been raising the
question of when to educate the child, what subjects are appropriate at different ages, and
when to step back and allow the child to make his own educational decisions.

In the Midrashic literature, Sifre Deuteronomy, Piska 46 responds to
Deuteronomy 11:19 focusing on a similar question of who should be taught and when to
begin teaching. Yossi ben Akivah taught that sons should be taught and not daughters.
More importantly, the Midrash explains that as soon as a chiid begins to tatk he should be
instructed in Torah. Specifically, the Midrash states that the father should speak with the
child in the holy language and teach him Torah. The father should teach his son through
the method of conversation. The Midrash supports a more informal appreach. There is no
mention of defined lessons, a set of specific texts or precise methodology. The son will
learn through conversations with his father. This is stijl different from formal lessons, the
classroom setting or the utilization of a hired teacher.

In Tosefta Hagigah 1:2° the text states; “If he knows how to speak, his father
teaches him the shema, Torah and the sacred language (Hebrew), and if not - it would

*Lieberman p. 374
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have been better had he not come into this world. If he knows how to take care of his

teﬁlin.hisfather rchases tefilin for him.>

Sifre Deuteronomy and Tosefta Hagigah both expand on the topic raised in

Tractate Ketubot. There are no explicit age guidelines offered in these texts. Some of the

to speak and reciting the shema seem to be more loosely defined. The responsibility is on

the father to determine when the son is ready to learn new concepts and skills. At the

know how to speak and for the father to teach his son the shema. The texts do not explain

how the father should teach the shema. However, with tefilin the text reveals slightl

the father is required to buy them. The son, at the least, must have watched his father
wrap his tefilin, and at the most, practiced with his father the necessary skills to wrap and

their sons legal and textual material but also ritual and practical lessons as well. The

father was required to spend at least enough time with his son {0 know whether his son

and responsibility.

Mishnah Yoma 8:;4 contains a similar narrative revealing both educational

the Day of Atonement, but they should train them (JMX 1°21n0) one year or two years

before [they are of age] that they may become versed (1"%"x7) in the commandments.”

experiential. While the Mishnah and Talmud do discuss the legal age at which one is
obligated to the commandments (twelve for girls and thirteen for boys) this Mishnah is
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concerned with the education of children and not their legal obligations. Rabbinic

literature places e asis on children learning fre CIT pareTHs to fulfill their

obligations. This emphasis might indicate both that these specific rituals (reciting the

shema, wrapping tefilin, fasting on Yom Kippur) were being practiced and were highly

valued in certain communities

Examining the way in which Biblical literature makes reference to education as

well as how Rabbinic literature refers to education during Biblical times leads us to

conclude that one of the most popular tes

experiential guidance. It is significant that in the numerous Biblical stories of heroes and

their early childhood, we never find mention of literary education as forming part of their

upbringing.® At the same time there is a significant amount of iegal knowledge that

parents are commanded to teach their children. Some of the learning had to have taken

place on-a cognitive level. The very existence of laws, codes and statutes, according to

Morris, must have meant that this information was passed down from one generation to

the next. Some form of educational process must have evolved to ensure the transmission

ese societal norms, Morris notes that the root T appears more frequently in
Deuteronomy (17 times) than any other bock of the Bible, except in Psalms (13 times in

Psalm 119 alone). It also appears frequently in Jeremiah (14 times).” It is not clear what

his @ teational Process ookedlikebuti iz waonmemtsmﬂdabﬂve,
parents were teaching their children, most likely both a set of information as well as a set

of skills.

In imagining this process one must realize that relisic: was a completely blended

element of a holistic Jewish life. Drazin and later Dewey’s philosophies of education,

“Nathan Morris, p. 5.
"Ibid., p. 247.
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discussed earlier, seem to fit wel] with the available sources, Religion was not confined to

certain hoummmnflﬂeestm&noﬂmmd have been stranger to the minds of

those people than special lessons devoted to it. It was co-extensive with life and

controlled every human action.®

DiscrpLng

It is important in examining the educational setting, be it the home or a more

mstitutionalized location, to explore the topic of discipline within educational

methodology. The Book of Proverbs makes it clear that an essential element of

educational training is discipline by either physical or verbal methods. Proverbs 13:24

states: '

-ﬂgmqﬂ%hmw in

“He that spares his rod, hates hjs son, but he who loves him disciplines him early.” It is

unclear how literally this statement was meant to be understood. Clearly some level of

corporal punishment may have existed in the eduﬁaﬁﬂnaLseﬂinngeWeen{eﬂ;emm

or teacher and student but Proverbs balances this extreme statement later in the Book. In

Proverhs

10 the text states:

“A rebuke enters deeper into a man of understanding than a hundred lashes upon a fool.”

e teXt g0€S ON 10 explain that the motivation behind any discipline by the parent

towards the child must be educationally or constructively motivated.

The Bible does not contain any explicit legal text informing the educational

relationship between parent and child. The fifth commandment obligates the child to
honor his or her parents (Exodus 20:12). At the same time the Bible is replete with

narratives containing examples of children rebelling against their parents (one example

*1bid., p. 228
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can be found in II Samuei 15-19).

Wb_-"'rme&blemmmmydm deal of moral and religious behavior it does

not set out any guidelines for how these oblj gations were meant to be taught to children.

Deuteronomy chapter six contajns instructions for the father to teach hjs sons the words

of God but does not go into any detsil about methodology in aay respect. One is ke |

uaderstand that observance and actual imitation of practice must have been primary ways

for fathers to teach their sons,

THE ForM oF THE BisLicar MCOM&AEH@WV

Tigay and others in the field of wisdom literature believe that the Biblical texts

were written with educational objectives in mind. While this js a common theme within

0 relevant to

this discussion on educationa methodology in the Bible. Education and pedagogy were
not necessarily understood as separate from the entire communal living system, The

compartmentatization of education found immmﬁiﬁﬁe&didrnebeﬂsﬁﬂﬂm

times. Deuteronomy can be seen as an endless set of educational experiences for the

Israelite people. Through commanding parents to teach thejr children the religion, greater

iphasis-is placed on passing on mcreligionasopposedtoglﬂﬁi}dngiLJLi}imWE

to note that the text does not command parents to teach their children to be good people
of strong character. Rather, it commands the parents to teach the children the law a3

BIMIKEN D JodHrougn vioses,

Every parent is to be a teacher of religion. This obligation is the
most pervasive expression of the biblical conviction that religion is
not simply a personal, individual concern. Deuteronomy
emphasizes repeatedly that the Israelites are not to keep to

th i d the responsibilities they

wmﬂﬁfhr&heymus%mmirmm to their children and
grandchildren so that they, too, may share in the experiences, learn

their responsibilities, and enjoy the benefits of faith and
observance. *

lefirey H. Tigay, p. 6.
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Shﬂin&inihﬁelpeﬁeﬂees,—}emingtmnsibﬁiﬁes and enjoying the benefits of fajth

and observance are the true foundations of the parent’s obligations to teach their children.

Only after the Israelites share in experiences that happen to be both tremendously

arduous as well as mwﬁtdiﬂgmmmomﬂmh painful and full of

satisfaction will they enjoy the benefits of faith and observance. This methodology put

fortli in the Book of Deuteronomy may have been crafted with thought given to pedagogy
and the methodology of teaching,

The form of the text in Deuteronomy may have been developed with thought to

pedagogy inaddition to the importance of content. Could this then mean that the specific

laws are not the only goal or point of the Book of Deuteronomy? Some of the most

important portions of the Torah seem to be written by people who have a strong

rderstanding of what it means to teach, The author(s) of Deuteronomy may have
realized that the student will not necessarily remember every single law and ali of its

elements, With this realization may have come the desire for students to learn in such a

way thi‘hﬂﬂﬂhetainme—essene&ofm.

Children w.vill be curious about the instructions and ask about their

m ted children to ask about

the ceremonies commemorating the Exodus (Exodus 12:26-27;
13:14). In answering, one is to go beyond the intrinsic value of the

individual law forobeying God

altogether.... This lesson js typical of Deuteronomy's practice of
using laws as educative devices for theological and moral _

teachings. Exodus expects chi

L3

commemorating the Exodus. Here, Moses assumes that they will
be curious about Israel's entire way of life. Deuteronomy sees all

the commandments, civil as 5

for religious education,®

caching the taw was crucial but how ope taught seems also to be an essential element

within the Israelite and Near Eastern cultures, The texts within these worlds were

“Ibid., p- 82,
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desighed to communicate specific content messages as well as values related to the
import-of teaching in and of itself. The Book of Proverbs, more closely related te

literature than Deuteronomy, also conveys this message of dual priorities.

There are many comparisons between Proverbs and Egyptian, Babylonian
pgaritic, and Phoenicianr WisdomrLiterature which Iead scholars to believe that wisdom
literature may have served as a model for the writers or editors of the book of Proverbs.
The ancients assumed that Solomon was the author of Proverbs, at least chapters 1-24
The “Men of Hezekiah” are said to-have-edited another collection of Solomon's proverbs
{chapters 25-9). Agur bin Jakeh is credited with chapter 30 and King Lemuel with 31 M
Proverbs in general deals with wisdom and the importaace of knowledge and the

penalties that come from ef

37 -3 030p TOVBR-HY OO TIT-7K

“My son, do not forget my Torah; let your heart keep my commandments:
engthened days, and tong life, and peace, they shall add to you: Do not let grace and

truth forsake you; bind them around your neck; write them on the tablet of your heart:”

- — T T YN YN 63 YA 30 1Y % AP PP YR 20 B WY

ST nign g 927 23770 % ) 1T oBR e T T1 3K}

“Hcafchild ‘|'-| ruction o a-Father, and istento kmov 1sdom: ror glVﬂ oua

good doctrine, do not forsake my Torah: For | was my father's son, tender and the only

YW, Guather Plaut, p, 8.
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one in the sight of my mother: He taught me also, and said to me, let your heart retain my

words; keep my commandments, and live:”

WY A2 Nifg-5y onanas

And you shall write them upon the posts o your house, and on your gates:”

Not only must the law be taught to the children but it must be written down. Beyond

writing the law in both Dﬁ"‘e#mmn%and%veﬂmrmmxr‘,,ﬁmn ina way that it can

be transported with the person and placed in a spot so that it serves as a reminder.

Proverbs can be seen as advancing the cause of education on a more subtie level

than Deuteronomy. meﬂméeﬁmeﬁmmm, isthe epitome of its

dual nature as content and pedagogically driven, Parables were and still are, popular
teaching devices, What beiter name to give a book devoted to advancing education than

the book of parables *0es’ work fo advance

education can be found throughout the book. One instance is in 31:10-31. These verses

form an acrostic mnemonic device to help those studying the verses memorize them more

eamly.Generationslater,wesee A e emphasis on both-aspacts AP CON ant

and pedagogy still exists. Once the Israslite people have lost their geographical center

with the destruction of the second temple, the reliance on effective education may

DECome even more vital to the survival aAd_gmﬂthnﬁr.hepeq;le

Finally and possibly most importantly, the way in which the Bible expounds the
law reflects a specific pedagogy. A close reading of

children found in Exodus, Deuteronomy, Proverbs and elsewhere reveal that how one

teaches is at least equally as important as what one teaches. The father is singled out as

the teacher because ideally ke has a close relationship with his son and is practicing the
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very lessons he is teaching. He has authority and is able to enter into educational

conversations and oppoﬂuniﬁﬁsmmweuh&cemen&eﬂﬁﬂesscm;_—'ﬁﬁs more complete

understanding of the laws directed to the parents regarding their children allows us to

come to a better understanding of what it means to teach. It is important in Israelite

society to follow all of the rules, but it is also i

children; lessons that are not necessarily able to be spelled out it words and laws.

However, the children will indeed tearn these lessons if their parents spend the time to

€arts, speak to their children and model the role God plays in their lives. —

Part one of this thesis has investigated the Biblical sources for our understanding

of father as teacher in chapt-er one. Chapter two enriched this discussion with greater

ather's were teaching, the role of the father’s father and
the limitations of the father as teacher. Chapter three has explored the pedagogy the
father followed as teacher and how this pedagogy interacted with the content taught by

into the educational practices of the father
helping us to acknowledge that an educational system in the home existed and had

complex elements. At the same time, little concrete information exists allowing us to

state wimommﬂomcdy—hwehmmmad by their fathers. Part two will

seek to build an understanding of how children were educated in the school setting with
specific attention placed on educational elements that migrate from the home setting to

the school. The conclusion o s found in

both settings.
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Partr Two

EDUCATION AT ScriooL

INTRODUCTION

In Biblical and later in Rabbinic literature there seem to be two major models for

educational relationships. The one most common ;

parent) and son. Later, in the Talmudic era the idea of a teacher taking on the obligation
of educating the child is introduced. According to Talmudic texts which will be explored

inr detail in this chapter the teacher first appears in a centralized location in Jerusalem and

later is jnstalled throughout the Jewish community. The Talmud also defines the job

description of the teacher and offers some insight into the relationship between teacher

and studep e Talmudic Ewmmudmsnotoﬂerdmexplmaﬁmm&m

parent as educator to the installation of the professional teacher and the ensuing

establishment of schools. This section seeks to explore the role of the teacher, examining

. .
Rabbini

's-and sources that discuss the introduction of teachers into communities. I

will also investigate Rabbinic literature that contains discussions of the jdeal role teachers

were supposed to play. I will explore the establishment of educational institutions, and

[l

e process of societal adoptionof these new-edu Ationa) models. Murther, 1 will address

any possible understandings of how teachers and students may have related to one
another. This section will also highlight some of the specific educational elements that

existed in the

common elements have been identified, their roles and significance will be evaluated in
the conclusion of this thesis.

. n " " ar hag s
be : ach 188 Marn

The relationshi
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striking differences to the educational relationship between parent and chiid depicted in

the previous section. An analysis of the student-teacher relationship has the potential to

reveal a great dea] about lalgﬁL@dlmaﬁonaLvalues,_‘phmm models throughout

the Talmud of honored masters and beloved students. But ore of the most emotionally

charged relationships is that of Elisha ben Abuyah and Rabbi Meir. We will explore the
:l—nla&amhip—buwﬁn Elisha ben Abuyah and his student Rabbi Meir and use them asa

lens in understanding models of the teacher-student relationship as presented in the

Talmud. I will address the teacher-student relationskip from an interpersonal as well as a

is, what were the acceptable, prescribed behaviors of a

student toward his master, and what responsibilities did the master have toward his pupil?

How clearly defined was the hierarchy? As for methodology, what were the educational

responsibilities of Mmém:mmmmmg process? What role did parents

Play in this evolving system? The goal of this analysis will be to compare the relationship
between student and teacher revealed in the Talmudic literature to the educational

relationship between parent and child, ThiiMideﬂﬁfrﬂ:vmm;ymnts found

institutionalized educatiopal setting that may be compared and contrasted to
the home educational settings reflecting a lasting, transmitted set of values, beliefs and

educational principles.

:l Part two-of this thesis contains three chapters. Chapter four discusses some of the
theories and context of educational change. Chapter five highlights the central pieces of

Rabbinic literature commenting on the development of an institutionalized educational

system, Chmbeks%ehmmﬁo—nsmm of the father, student and teacher

within this new educational system.
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CuarTER Four

TrHEORIES OF EDUCATIONAL CHANGE

THe INTRODUCTION OF TEACHERS

Scholars seem to agree that jt s only after the destruction of the Second Temple

with its accompanying external influences (social. cultural, political and economic) that

the Jewish community began to develop the concepts of teacher and community

supported school. While it is likely that some form of teacher, external to the immediate

fami

rexi i i sraclite communities, scholars agree that the advent of

commupity wide, community supported schools did not take place until after the
destruction of the Second Temple. One theory regarding the timing of this shift in

edmmpdieyeeﬂwrsﬁrmmjﬂwfmhe Jewish community swiftly faced the

reality that they were a minority community living amidst a maj ority culture that was not

similar to or necessarily supportive of their own. The need for formal education increases

ation are threats to a community’s way

of life,
The only times when parents arranged for any type of formal training for their

children previous to M&MMWWN required to learn a

skill such as the scribal arts or functions in the Temple as part of their training to become

an officiant in the Temple or a scribe,

Prior to the Second Commwml?aghingwasw_

concern except for the speciali
and of the prophets [and scribes). This system was fairly successful
because being chiefly an agrarian people during the days of the
First Temple and since agriculture is a seasonal occupation, the
Jews had sufficient time to advance thejr own education and to

instruct their youth, With the rise, however, of the arts and

:
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industries in Palestine after the Babylonian Captivity, many of the

A A : = m
suffered. The adults had hardly any tlme to contlnue the:r own
education, and the children, therefore, received very little
instruction, merely the rudiments of Jewish education, thus

precluding higher education....As for elementary and secondary
educauon im )

to eir sons.
Beyond the political situation, the economic climate also had an effect on the

educational system.Fathershada sater demand on heir time throughout the year.

'arents were spending less time on their own learning and educatior which resulted in
both their having less time for their children as well as them being less prepared and
inclined to teach in general.. One likely scenario was that parents who did not have the
ime-to-teach their own childfen arranged to send them to a friend’s house for instruction.
The understanding was that in these communities, adapting to economic, political and
social change, there was at least one person who had the time, ability and inclination to
instr hildren-This friend was paid for his services. There arose, from this custom,

elementary teachers who took care of a2 number of young studeats. “Thus there came info

existence the phrase, tinokot shel bet rabban, ‘children of the

only in isolated instances. For one

ﬁ reason, it could apply only to parents of means.” It would be inaccurate, at this stage, to

those who could afford the juxury. It is possible that tinoket shel bet rabban referred to a

pre-school equivalent or stage before a school existed. At this poiat there was no

B iscugsi he requirements of the teacher, the si ool setting or the

'Nathan Drazin. History of Jewish Education: From 515 B.C.E, 1o 220 C.E. Baltimore: The
Johns Hopkins Press; 1940, p. 40.

I S
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obligations of the parents, students or teachers with regard to the schooi.

Eatly in the Rabbinic sources we encounter texts that in addition to Torah or

Scripture acknowledge Aggadot. The Rabbis

establish a distinction between who can teach which subjects. In Mishnah Nedarim 4: 2-3

the text states:

If one is prohibited by vow from derivi

fellow, he may pay for him his shekel, and he may repay his debt,
and he may restore to him his jost property....and he may teach him
Midrash, Halakhot and Aggadot, but he may not teach him
Scripture. Yet he may teach Scripture to his sons and daughters,

Oﬂefeﬁeﬁmrteadrmmer, im this case to repay a debt, Midrash, Halakhot and

Aggadot but may not teach Scripture. The Rabbis of the Mishnah reserve the teaching of

Scripture (Torah) to fathers. It is important to note the rare inclusion in this text of

Rabbis do not explain why they make this distinction. One of the resuits is that fathers

will have a lasting role in the education of their children despite the introduction of larger

systems of education. Not all children will learn Midrash; Halakhot amd Aggadot buf the

norm of the society was that all children receive instruction in Torah, not only to become

familiar with the text but also to reinforce all of the ritual aspects of their observance.

The Rabbinic literature is not necessarily consistent on the point of who-is

responstble for teaching specitic types of material. One possible explanation may be that

as ime progressed, teachers may have taken on greater responsibility for teaching more

material. I was not able to find evidence for any explanation for a transfer of

responsibility from the father to the teacher, However, the Palestinian Talmud, a text

which was written after the Mishnah that appears above, describes a situation in which

teachers, not fathers, are responsible for teaching Scripture. In the Palestinian Talmud

Hagigah 1:76c the text states:
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Rabbi Judah Nesiah sent Rabbls Hiyya, A51 and Ami to travel
hraugh the ities © aAnad establlsl cheérs of Bible and Oral
: ered lown-and found 1eraleteachernora
teacher of M:shnah Tlm}r declared: Bring us the watchmen of your
town (X9 M), They brought before them the local watchmen.
The rabbis declared: These are the towns guardians? No, they are
nothmg but lts destmyers' And who are the guardians? The

eplied: the ers-of Toralrand Oral tradition.

Jeyond acknowledging that teachers were teaching Scripture in Palestine or were at least
permitted to teach Scripture, this text also provides & strong statement of support for the
position of teacher within the society. The Rabbis state-that the true protectors of the
community were not the defenders, the watchmen, but rather the people responsible for
teaching the children. It is impurtant to point out here that while the first part of the text
refers to teachers, the second part does not exclude the possibility that fathers may have
been among the teachers of Torsh and Oral tradition.

THE INTRODUCTION OF ScrooLs: EXPANDING EpucaTioNAL OpPORTUNITIES

sevm.limmmtvafiahlﬂsmtﬁb to the introduction of scheools-into Jewish
st, teachers had already been introduced in both legislated as well as less

v,
COEIINUNIIeS.,

formal ways in many communities. Second, the role of the father as primary educator was
not completely erased by the introduction of more institutionalized education.
shall see later insome of the Drirnan sources, ldeauy schools were meant to build on the

educational foundation begun by the father in the home.

The schools of Hellenistic cities, as their other cuftural institutions
essentially urban and discriminating, intended to serve g
NATTOW- O ader-stratum of their pop ation, and were never

intended to encompass all of the residents of the Greek cities.
Certainly the overwhelming majority of the rural community, born

in Egypt or in some other Hellenized land, never attained any
educauonnl framework at all. In contrast, the Jewish school, as will
Dé Qn‘ rar to-us, Was intended for 3l h"ni B1 asJerShlaW

iga - 5K et 10 atiend {o the
education of the child:en.’

? Shmuel Safrai, “Elementary Education, Its Religious and Social Significance in the Talmudic

Period,” in: H.H. Ben-Sasson and S. Ettinger, eds., Jewish Society Through the Ages, NY 197
e
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In additicn to the familiar aspects of teachers and father based education, schools also

utilized a similar ‘curriculum’ to the one students would be familiar with if they were

. . . o
dLCUSIOMed (O legrminp at hamea o h

ng at hom th-th atner.” I e xnowledge that the Rabbis felt was

important centered around the knowledge needed to fulfill the commandments. Teachers

may have been installed in the communities but fathers were still expected to participate

to some extent in the educationa

father was the teaching of Torah to his children, Whereas before the Torah might have

been the complete guide to education, studying the text and learning the relevant

practices, the Rabbinic literature and sources indicate a shift towards Torah becoming

more of a foundation and starting point for more advanced learning.

The Bible was thus removed from its parochial Jewish coniext and

given a universal role, To put this conclusion in other terms, ag

, 1bie was now the foundation of

Jewi

ion, er was the basis of Greek
education (Bickerman, Jews in the Greek Age, 169-171). The Jews
will therefore know the Bible, quote it when relevant (and when
not), and draw conclusions for the present based on it, much as the

Ci_reeks did with Homer. This text was moving from being
£ f Hve stricted Lo the cirele of the priests el nare
wide 3

Baumgarten is suggesting that in addition to a continuity of process (maintenance of the

role of father and similar subject matter), there was a democratization of education in the

Jewish community. Anyone who desired an education would be eligible. This demeocratic

ideal of accessibility will be explored throu ghout this chapter and sources both supporting
and negating the theory will be examined.

With the expansion of the scope of the educational system in terms of peaple

involved, content covered and geography, the goal was to allow more people than before

to have access to education.,

ar. with spard-tothe tep li'ii 0 Tomhtoyoungchﬂdmn,it

* AL Baumgaren, “Literacy and its Implications,” in idem, The Flourishing of Jewish Sects in
the Maccabean Fra: An Interpretation, Leiden: 1997, Pp. 114-136. 118-9,
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was clear to all, that one should include each child - the son of a
pauper or a rich man, the son of a Haver (fellow) or a notable of
the city together with the sons of ignorant men and people of low

descent or Tcked men.
Education w. th ; vt

wages of the ache, but the ty ipat in one way or
another, defraying the cost of the scribes and repetitors and thus
made possible the education of the sons of the very poor as well as

of the orphans who were unable to pay any of the expense. In any
case we hear of no rebuke or complai i

£
Ol

the poor were unable to go to scho

from school because of their poverty.*
Safrai addresses the issue, also rajsed by the Rabbis later in this work, of children who
did not have fathers and therefore were unable, under a strict reading of the law, to

°n-a rudimentary education in Torah, At the same time, Safrai’s argument muyst
be questioned. Simply because there was no, “rebuke or complaint from sages that

children of the poor were unable to go to school or that they were expelled from schoo]

because o

does not mean that indeed, g children were attending schools

or given access to educational oppertunities. Safrai’s argument depends on the

assumption that the sages would complain about the lack of attendance of the poor,

instead of basing it on some positive

Mishnah Nedarim, as quoted earlier in this chapter, establishes the precedent of

placing a value and providing guidelines for teaching. Fathers maintain their status as

eachers but the text acknowledges the possibility of learning Midrash, Halakhot and

Aggadot from another teacher. The Palestinian Talmud quoted earlier in the chapter

declares that the guardians of a town are not necessarily the watchmen but its teachers.

high-vatue o teaching as a profession while maintaining connections to

the past (fathers) and establishing guidelines for developing systems (teachers and

schools). The next chapter explores the development of schools in more detail.

* Shmuel Safrai, p. 151,
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Cuarrer Five

Rassinic REFERENCES 10 THE ESTABLISHMENT OF ScHooLs

Towards the end of the second Temple era historians point to evi

were several different subgroups existing within the Jewish community in Palestine,

While the historical data is far from conclusive, four major Jewish subgroups are

,afai ical faction, leave Jerusalem to establish their own,

isolated society in the Judean desert. The Zealots, also a radical group, rebel against both
the Romans and fellow Jews who they perceive as being complicit with the Romans. At

5 flee to Masada,

meeting their demise there. The Saducees were composed largely of the priestly class

charged with officiating at the Temple, Historians and archeologists hypothesis that this

Jewish sect lived amongst the Roman umdmﬂ&ougkﬁvhgwﬁfcﬁpﬂyﬁ;ﬂwing

e Torah. The fourth sect, the Pharisees, were the Jews who were thought of
as most openly embracing the Oral law and participating in synagogue services. It is the

members of this last sect who left Jerusalem and eventually made their way (o the Galilee

in the North-of Israet to begin the process of recording the Qral law leading to the

development of the Mishnah and the Talmud. The Pharisaic sect, according to most

scholars leads directly to what we know today as Rabbinic Judaism. This understanding

of Judais

ion of the Second Temple was

committed to educational change and the institutionalization of an educationa] system,

At this point [the destmctiqn of the Second Temple)

during the last generations of the Second Commcy th and
following the destruction of the Temple. The very idea of
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disseminating the Torah and teaching it in public is basic to the
world-view of the Pharisees. No doubt the founding of the school
System and the formulation and inculcation of the obligation to

i and prodding

Stud_v. ¥
of the Pharisai tribute the specific

regulation to Shi ben ta o o the high priest who was not
numbered among the Pharisces. Although we possess no direct
proof of this, it seems most likely that the great majority of the

teachers of Scripture and certainly the teachers of the Oral Law,
came from the circles of the 1 i ils.!

This chapter will explore how Rabbinjc literature treats the installation of teachers
and the establishment of schools, Historians have established, with some certainty, a

limited picture of what life was like at the time of the dutrucﬁonﬂﬂthaSecondIempk,

A great ing place on every level of the society; politically,

economically, socially and culturally to be sure. The Rabbinic sources in this chapter
describe some educational innovation but as stated carlier, refrain from offering

explanaﬁon”—aimwrhworwhemnaue&ofﬂmm educational practices came into

being. Before discussing the Talmudic literature it may be helpful to present some
secondary sources which discuss the educational changes in broad strokes, Drazin

The Jerusalem Talmud records that he [Simon b?n _Shetach]

decreed three new measures one of whi o

f a irom the ages of sixteen or seventeen years. Being
the brother of Queen Salome and the vice-president of the
Sanhedrin, Sitnon’s decree presumably did not go unheeded, and
secondary schools may have been established in all the large towns
or districts of Palestine.?

'Shmue! Safrai, “Elementary Education, Its Religious aad Social Significance in the Talmudic
Period,” in: HH. Ben-Sasson and S, Ettinger, eds., Jewish Society Through the Ages, NY 1971, pp.
148-168, 166-7,

*Nathan Drazin. History jon: C.E. . timore: The

Johns Hopkins Press: 1940, p- 4.
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In the Palestinian Talmud, Tractate Ketubot 832C, the text states that Shimen ben

Shetach(who lived in the Second Temple period from 103 to 76 B.C.E) decreed (yprsm)

three things: a man may do business with his wife’s ketubah (based upon its value), that

children {Mp1°n) should goto thmqu&nand{baFg}ammere impure.

The educational adaptations beiag introduced in the Rabbinic literature eventually

become norms and even requirements of Jewish communities. One thread that will be

examined in the texts in this chapter referting to educational practice is the issue of

ctice, Were the Rabbis imposing strict laws that were to be followed

specifically in each community or were they suggesting an ideal level of practice that

people sheuld strive to meet but wag not necessarily expected of al]? One example of the
i i i ton of the ages of the students in the Palestinian

Talmud. We will see in our exploration of the texts that the Rabbis suggest several

different ages for different educationai experiences. Another example of this issue of

standards relates to how 5 actually were throughout the

entire Jewish community. While the Rabbis explain that people of learning were required

to live ip communities that met exacting standards, we do not know to what extent these

rutings were actually practiced.

It was taught in a Baraita: Any city that does not have the
following ten things, a disciple is forbidden to dwell in its midst. A
court that imposes flagellation and punishments, a charity fund

collecte_d by two and distributed by three,

convenieiice, a doctor, an artisan, a scribe, a slaughterer and a
school teacher?

A verse that must serve as a starting point in an investigation of how the Rabbis

discuss educationa] change is Deuteronomy 11:19,

TP RO TR R WP npva o3 DP12-N§ AN oneY)

While this verse has been referred to earlier, it is discussed in different areas of Talmudic
*BT Sanhedrin 17b
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literature with different implications and conclusions. The investigation of thisverse
—f—begins with Misknah Baba Bagra 2:3. This Mishnah is concerned with the way people use

and share space, Regarding the establishment of a shop within a residential courtyard, the

Mishnah states that one resident has the right to block a shop keeper working in his

nﬁdﬂnﬁdmmy&rd%m is being prevented from sleeping due to the

constant traffic of customers. However, a person who manufactures tools within the same

courtyard (but does not have customers), cannot be prevented from working due to the

noise of hi i i ise of the children (MPn). Without

being explicit it seems as if the Mishnah includes the case of the tool manufacturer with
the cases of others who ma'_v work in their homes; the miller and the teacher. The

Mishnah acknowledges wi
been teachers Practicing their profession in their own homes.

This Mishnah addresses the rights of residents to practice their livelihood within

issues at all that there may have

the confines of their home. The one caveat ses ust coniform (o

communal norms and standards, A Person can not run a store in the same place he is

living but he can undertake certain work. The Mishnah does not explicitly state either the

Idbe entering into the residential courtyard or why it is permissible

for them and not for *customers’, Presumably the children were not residents of the
courtyard. The Babylonian Talmud, Baba Batra 21a, comments on this Mishnah

Whether or not the Rabbis intend jt there is a connection between the home, the
teacher and school children. The Talmud is about to take up issues involving first the

father’s obligation to teg

out the obligation. It is essential to keep in mind the focus on educational settipg, The

commandment upon the father assumes that learning takes place in and around the home.

Yehoshua ben Gamla’s infunction in ing his son
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to various places in order to learn. Some of them are far from the home and some close

by. The Rabbis respond te issues of proximity in relationship to learning in many of the

discussions to follow.

Initiatly, the Talmud explains that the Mishnah must be speaking about activities

iaking place in two differﬁnmUﬁy@dSiB—aweffeﬂ—mmhe Ppossible contradictions

between the permissibility of some people and activities and the prohibitions placed on

others. Rava offers another interpretation, declaring that the reference to children js

related tochildren attending a schoo] within the residential courtyard. Rava states

explicitly that children were present for the purpose of being educated and he invokes the
ruling of Yehoshua ben Gamia,

‘Rav-Yehuda said in the name of Rav, remember for a
t Garala, [T not fqr hjm the Torah would

The text swﬁeﬁbﬁeﬂ%m{onw requirement is Deuteronomy

11:19. The fact that the word ank was written with the “1” missing seemed to lead the

£ Rabbis to interpret this verse differently from the Rabbis in Kiddushin. Here they see this

word aiemphmn%lhe—‘yai’—refemmu—m 23 opposed to an emphasis on the

‘them’ of the sons,

Yehosuhua ben Gamla’s ruling in Baba Batra paralels the niling found in

Kiddushin in their shared deﬂmﬂhﬁg&&ihe&thermm:x. However, in the

case of the failure of the father the two rulings differ. Kiddushin obligates the son to

provide an education for himself, while Baba Batra states that a son without a father

simply does not learn. This distinction becomes mlemeMH%&&eemmﬁmmm

discussionin Baba Batra seems io assume that if for some reason the father does pot fulfil
his obligation, other steps need to be taken to provide educational opportunities for
children.
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Without explanation the text continues with tthﬂhblsfslabhﬂnﬂgfmm

children in Jerusalem. As a prooftext the text points to Isaiah 2:3:

PITIR T PITT W) 2 13- -1 oy 9 vy ooy g 1290

“And the many peoples shall go and say, come, let us go up to the mountain of Adonai, to

the house of the God of Jacob, that God may instruct us in God’s ways, and we may walk

in God’s paths. For instruction shall come meZionrthworéeMdona'rfmm

* bis do not explain why they turn from discussing the obligation of

fathers or the fathers’ failure to fulfil their obligation to the installation of teachers.

Instead, the prooftext offers an expianation for the reason teachersareinstalled

The fact that the first decree established schools only in Jerusalem
indicates that these schools were intended primarily as centers of
higher education. The great masters of the Law, the priests, the
heads < . . A

A e membe o-inc-mehest tribuna ]_nlsmelwere
M@W@i&eﬂmmmmcoﬁegcs could be

conveniently founded there.*
Torah comes forth from Jerusalem making it the optimal place to bring children to

receive their education. This dim“ﬂiﬁﬂﬂiﬂﬁmuwh&&&fomm the discussion

agized system of education. The missing picce of the explanation as to why
fathers were no longer the educational provider leaves a gaping hole in the discussion of

educational progression in the Babylonian Talmud,

ins specifically what it means that teachers will be installed
in Jerusalem. ‘He who had a father, the father would take him up to Jerusalem and teach

him there.’ The text is unclear as to whether the father would bring his son to & teacher in

Jemsﬂﬁm»ﬂhinhis&os&lﬂeely,—efwhetherme—ﬁﬂher was to take his son to Jerusalem

and teach him there, Subsequently, the Rabbis issue a ruling mentioned at the beginning

“Nathan Drazin, p. 39,
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of this chapter stating that teachers would be placed in each district in order to teach

sixteen and seventeen year old students, There is no explanation offered by the Rabbis

regarding the specificity of this particular age group. This last ruling is the most clear in

terms of the roles of the father and teacher. In this version the father is clearly outside of

the edumﬁo’ﬂmwth&teaehﬂismmj,—ﬁa—@xt then discusses the situation of

a teacher becoming angry with his student. The siudent simply rejects the authority of the

teacher and leaves.

Yhe inclusion of the ISWMM@Wth the

understanding that the establishment of these new schools were at an ideal level and not
at the level of complete compliance across the entire community. The final chapter of this

ion-of the thesis con 'nsadetaileddiscussionremth&possibﬂiwm

laws and enactments may not have been seen as hard and fast rules but rather as ideals.

A further development in the educational system occurs with Yehoshua ben

Gamla's ruling that teachers of childrer should be placed in each district within every

city. The text states that children aged six or seven would be enrolled to learn with these

teachers. This ruling makes two significant changes. First, it requires a greater number of

teachers to be mmjmmmmaﬁum. The Rabbis may have intended

Tor more teachers to be available and more students eligible for learning with them.
Second, the Rabbis lower the age of entering students from their late teens to age six or

seven. While there is no explanation for thi i W1 , from the

Ple given in the text that the Rabbis may have found that age seventeen is
a difficult time for students o enter into a structured learning environment.

EMERGING METHODOLOGY WITHIN Scroors

Regarding the-age-of the children 1n Baba Batra 214, Rav said to Rav Shmuel bar

Shilat, ‘do not accept a child before age six. From six on accept him and fill him [with

knowledge of Torah] like you would a ploughing ox.’ The text now tumns to
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behavior and leaming styles of the children. Ray said to Rav Shmuel bar Shilat, *when

striking a child only strike him with a shoelace. If he reads, he reads, if he does not read,

allow him to stay with-his-group of friends.* The Rabbis seem to be establishing

important educational parameters. They believe that six is the ideaj age to begin one’s

education and at that point to aggressively educate the child. At the same time that they

advocate the use of 3 ‘s"mw&eﬁhemragmh discipline, Physicaily,

they issue the prohjbition against striking the child and pedagogically they also offer
guidelines. They seem to be saying that different children learp different subjects at

different rates, One 1nterpretation of the gdmmwﬂd—mchaﬂ'engea by

reading is that he should hot be pushed and should not be ostracized. Another
interpretation is that the child who is having difficulty reading should be placed with his

fﬁeﬂdsrnekabandomdﬂ;cggibiy his friends will have a positive influence op his
progress,
At this point the text of Baba Batra 21a returns to its original theme of the use of

commmmusmmwn Gamia’s rulings regarding education

ia more detail. Rava said,

‘from Yehoshua ben Gamla’s ruling and onwards ope may not take
a stedent from town to town [in order to study with a teacher] but it

*

is permissible to take hier. If a
Tiver separates two regions Rl&uoLﬁgmﬁe&mm i i child. If
there is a bridge one may take him. If that bridge is only a plank,
he may Bot be taken.’

It is clear from this discussion that while Yehoshua ben Gamla’s previous ruling sought

te-place a greater number of teachers in more lmmﬂemmwoﬂmm

the issue of the appropriate distance and route which you could take a child in order to

learn from a teacher.

] —Thjsm%ﬂwso reveals the struggle, at least in theory, between the

welfare of the student as OPposed to the requirement of the student to attend school.

:
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There were not yet schools in every area within easy commuting distance for all children.

The Rabbis set out sgme guidelines for parents to know how far a child was to travel and

what obstacles were perm ing. The Rabbis

do not explain what is to be done with a student who fives too far away from a school or

teacher.

The next methodological element page

of class size and teacher-student ratio. Rava said, ‘the number for primary school teachers

CPTIT *pm) is twenty five children. If there are fifty we place two teachers. If there are

forty we place an assistant (R13v1 v - superintendent of the platform) and support is

given.’ The term for primary school teacher and teacher’s assistant are used here without

any introduction or explanation. The concern with limitations placed on the teacher unites

this discussion with the previous topic of limi

is meant when the Rabbis state that support will be given. This support may have been in

the form of additional supervision, it may have referred to compensation, some form of

T'it may have béen mentioned in words only in an attempt to foster a

better image of the position of teacher.

It is unclear in this discussion exactly how the Rabbis meant these numbers to be

1o be the maximum size of a class for

one teacher. It is also possible that this reflected the average number of students the
teachers at the time felt comfortable teaching. Another likely possibility was that the

twenty five repre iring of a teacher.

The text only speaks of numbers of twenty five and higher leading one to believe that

these might have been the numbers about which the communities most commonly

encouatered. Of course it is also possible MWME—W

guidelines for teachers without cornection to Practical experience,
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The text continues with an argument over different qualities a teacher must

possess. A discussion regarding two teachers with different abilities and strengths reveals

elements what the Rabbis thouel

said, ‘if there is

one teacher teaching (2*W) and another teacher teaching at a faster rate, do not remove

him (the slower) for he (the faster) may then become slower.” Rav Dimi from Nehardea

oval will only encourage the
slower teacher to improve his practices, Jjealous scholars gain wisdom.’ Rava said, if

there are two teachers of children; one teaches quickly without care and one with care but

not quickly, we prefer t.ht_a one who is

theory that, ‘mistakes will eventually be corrected.’ Rav Dimi disagreed with Rava
declaring, ‘he would prefer the careful to the quick teacher.” He states his general theory,

mistakes that enter will remain.” The text proceeds to illustrate the potential results of

the two different positions with an example based on a verse from Scriptire. The
example is from I Kings 11:16;

BTRE 9179 Toa-TY S¥p-99) axD ov-a¢h g ngy v

‘For six months Joab remained there with all Israel, until he had cut off every male in

Edom.’ After killing all of the men of Edom the text of the Talmud states that Yoav

appeared-before David and David said to Yaov, “Why did you do this?” He said to him

“Because it is written,” in Deuteronomy 25:19;

‘Therefore it shall be, when Adonai your God has given you rest from all your enemies

around, in the land which Adonai your God gives you for an inheritance to possess, that

—youshalf blot out the remembrance of Amalek from under heaven; you shall not forget
it." David declared that jn this verse the word %157 is understood as the memory of
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Amalek. At this point Yoav discovered that there was a possibility that he misunderstood
the verse in the Torah. Yoav responded that he was taught that the word meant the males
of Amalek. Yoa

e read as the

memory of Amalek. It is unclear at the end of the passage whether Yoav kills his teacher

or Iets him live. This narrative seems to support the theory of Rav Dimi. Yoav, in the

story, seems to assert that his teacher wa

Yoav with a poor understanding of the text that was never corrected and in this case led
to fatal mistakes,

This story within the Talmudic text explains both the tremendous responsibility of
teachers as well as the underlying opinion of the Rabbis that indeed teaching thoroughly

is more important than teaching quickly or covering more material. In an effort to offer

with Rava saying, “a teacher of

children, a vine planter, a butcher, a bloodletter and the scribe all have been forewarned.’

All of these positions in the society have community wide responsibilities. If they do not

fulfil their jobs or violate the terms of their positic ns-the

responsibility. According to the Rabbis, the teacher who did not properly instruct Yoav

was liable to some extent for the killings Yoav committed,

Once teachers and schools become commonplace, well after the destruction of the

Second Temple, a norm of sending children to school begins to be encouraged in the

Rabbinic literature. Again, due to the lack of evidence, it is impossible to know what

percentage of any given community were following these rulings. What is possible to

concilude by-this-stage-is that the father was 1o longer the sole person capable of

providing children with their education. Beyond this, the education children were

receiving began to change as well.

erits e i hotihed and ma loTealtze that the
religious obligation of teaching their children T could be
discharged properly only by sending their boys to these elementary
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§ schools where they would be given instruction daily by fully
qualified and competent teachers, Those who refused to heed this
advice were ostracized to a certain extent by the Jewish community
which namec - 3 2 ire I

t {1 Nem contemptuousls: TETse , Berako 4Tband
Kiddushin 41&!%11&99&&@—%&“ * tter “common,

ignorant people,

! In the time of the Second Temple and in later years the Rabbis describe several

classes of people. One that was mentioned frequently in Rabbinic literature was the Am

Haaretz. This class of People was not considered to be leamed but also not especially

sinful or negligent of the law. One of the issues the Rabbis were concerned about was this

segment of the society’s potential nﬂmnbﬁsﬂﬁ%mmwrchﬂdmn.—

:I Who ts an Am Haaretz? Whoever is unable to read the chapter of
Shma in the evening and moming prayers...and whoever has sons
and does not raise them in the study of Torah.®

On an ideal level the Rabbis may have desired to enable the entire community to increase
their opportunities to learn and study. In practice, the text seems to portray a community

within which only a segment of the population was learning with a teacher or attending

school,

The assumption of the Great Assembly that children would receive a complete

elementary and secondary education from the hands of their parents did not work out in

practice. Based on a strict m‘lmgﬂﬂhelamst&ted—tﬂﬁﬂdum, orphaned

children were entirely deprived of an education, Similarly, many children whose fathers

were living would also be neglected because the parents were too preoccupied in their

daity work eamning a livelihood, or because thmﬂlﬂhcmsehtes-migh[—ne[—be

conversant with the elements of Jewish learning. In addition, since the students had to

take care of their living expenses while in Jerusalem and also since the colleges charged

—Ibid,, p. 48,

BT Brachot 47b
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an admission fee, children of poor parents or orphans could not hope to gain admissijon

into the colleges. The Talmudic statement from Baba Batra 21a, “he that hed a father was

brought by him there to be Mﬂmra&hemewwe—ﬁm son,

firstly, with a complete preparatory education, and, secondly, with encugh money to

enable him to meet all expenses while attending the school of higher learning in

Jerusatem.”

Developing a national, compulsory system of education for children had many
different implications throughout the entire society. One of the implications that the

Rahﬁﬂﬂmt&abeukmmmucatmnal changes may have been initiated to

enable more children to achieve g greater level of education but they also brought with
themn an additional expense or burden. The Rabbis discussed this issue both from the

perspective of f@lﬂmhﬂﬂngiadecidewhemmeymford to send their children

to a teacher or school as weil as teachers stru ggling with issues of salary.
In the Jerusalem Talmud Nedarim 4:38¢ the text states,

‘Behold I have taught you Mﬂaﬂdjudg;gem{asmofd my

Uod commanded me)’ (Deutero: :5) - 1
gratuitously, so you also [should teach] gratuitously. This might

possibly also relate to Bible and Targum? It has been taught:

mashrim who take a salary. Rabbi Is

compensalion 10r refraining from labor.

Possibly because of teaching’s origins having been with the father in the home,
the Rabbis hesitated to pay teachers a salary directly for teaching. There may have been a

communal sense that one-does not earm money for doing something that has been doge

without pay for so long. Because of this thinking, the Rabbis in the previous passage
declare that teachers are compensated, not for teacher, but for refraining from partaking
in other forms of labor.

"BT Baba Batra 21a
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In an effort to ctarify what might be seen as an unsettled issue, Rabbj Shimon ben

¥ohai in the Jerusalem Talmiud Hagigah 1:76c taught, “If you see towns in the Land of

Israel that have been uprooted, know that it is because they did not provide for the salary
of teachers of Torah and Mishnah.” The Rabbis reveal some of the tension that might

have existed in their midstas-well-as-within the larger Jewish populations regarding the

educational change that was taking place. Was teaching a profession that was meant to be

entered into in a manner similar to the tradition of father instructing his son or were these

educational innovations meant to create a new attitude and approach to education

throughout the community? These questions will be addressed in the following chapter

detailing the roles of the father, son and teacher in the wake of these educational reforms.




Part Two

CHAPTER SIX

EpucationaL RoLEs AND VALuEs: FATHER, STUDENT AND TEACHER

o e

The Bible, as has been discussed carlier, states in Exodus, Deuteronomy and
Proverbs that the father is obligated to teach his son (and in some cases, includes the

mother in this role). in Rabbinic literature we lmm%

possibly replaced by the gradual instailation of teachers. They first appear in Jerusalem
and then in larger scope throughout the wider Jewish community. The Rabbis do not

M&Wﬂed—dmipﬁmrof—mmonal framework, but instead provide a

small glimpse into selected areas. The Rabbis do not explain the transition of the role of
educator from father to teacher. The Rabbis do not state that fathers were unable to

educate or were failing y do fiot explain

that their motive was to improve the education offered to children. Similarly, the Rabbis
make little if any connection between the overlap that might take place between the
education offered to children by their fathers and then by outside teachers.

In-an-effort 1o fill the void surrounding this transition, we will explore the way
Rabbinic literature discusses the relationship between teacher and student. The Rabbis
demand that children relate to their teachers in a fashion that seems to be modeled after
their obligati

also raise the issue of how

the relationship between child and parent changes as institutionalized education evolves.
A Baraita in Kiddushin 29b explores the father’s need to study as opposed to his

obligation to teach (or provide instruction) for his son. The text states that if it is-a

question of the father or the son, the father is to study first. Rabbi Yehuda qualifies this

statement by adding that if the son shows promise as a student he should be sent to study

i
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before the father. The Talmud inserts a story to illustrate the exception introduced by

Rabbi Yehuda, Rav Yaakov the son of Rav Acha bar Yaakov was sent to study Torah

WllhAbaye When the son returneg home th

well enough the material he had beexn sent to study. As a result, the father said to his son,

“I prefer to go and you should remain here.”

This Baraita acknowledges that there was an accepied alternate to the strict

interpretation of Deuteronomy 6:7 and 11:19, Fathers did not have to literally teach theijr

sons, rather it was permissible to send one’s son to a teacher to learn and still fulfill one's

eb!isﬂﬁeﬂa—'FheBm-aitaraisuacmwiedges the nuance that a father is unable to teach his

son if he himself does not ﬁave a sufficient education, The Baraita supports this assertion
by stating originally that the father must learn before the son. Additionally, this raises the

possibility of famili who-desired to leave the family in

order to learn. For many reasons such as family stability, security and finances as well as

larger community obligations it may not have been possible for both men to leave. This

may have been the subtext behind the mmmﬁpeﬂ&mﬁemm

both father and son seeking to study.

Rabbi Yehuda’s statement favoring the son over the father may reflect some type
of communal reality as well. Beyond the issue of limited resources discussed above,

Yehudamay have been indicating a possible reluctance for fathers to leave the family and

study . Yehuda may also have felt that the investment in the young who showed promise

and desire to learn would be the best investment with limited resources,

eveals several other noteworthy elements. The

father is able to recognize that his son does not have a sufficient command over the

material he was sent to learn. Up to this point the specific level of the father’s education

has not been revealed. One nﬁgmmﬂdﬂdﬁh&&aiﬂherwhommy o study

did so because he himself was not able to teach hjs son for a variety of reasons. This
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narrative within the text reveals that the father had enough prior training to be able to

identify his son’s deficiencies. One possible conclusion that can be drawn from this story

is that sons are tang eTs and then sent away for more

advanced study [provide source here for this theory]. This leads to the understanding that

fathers are sending their sons to others for training. It is not clear from this text why

fathers would send the sons away but the text does seem to imply that it is not because

the fathers lack the knowledge to teach their children.

In describing the son’s lack of mastery over his studies the text utilizes the word

1T, This word means well studied, well versed or able to answer questions. The root

T is defined as; to be sharp or pointed.! It is important to note the Rabbi’s choice of this
specific word to describe the student’s preparation. He was not considered well versed or

sharp enough and it was the father w nade this determination- The use is specific

word is noteworthy because of its relationship to the root 11%. Deuteronomy 6:7 uses 1w

to command the father to teach his son. One page later, in Kiddushin 30a, the text takes

up the topic of the meaning a svance of this verse. This repetiti ifferent words

with the same meaning, to sharpen, may have reflected a pedagogical practice utilized in

Talmudic times. Sharp may also reveal a connection not only to cognitive learning but to

practice as well, Many of the laws and rules a student learned would be meant for

practice. The physical understanding of the word sharp might relate to how well a student

was able to transfer his cognitive understanding of a lesson into actual practice, Proverbs

2%.17 makes use of the o0t T in comparing how metal can be sharpencd to the process

of people “sharpening” one another,
I M 0N T N2 YR

'Marcus Jastrow. A Dictionary of th

Ay Fhe Bk Babiai
Midrashic Literature. New Y oric: TheJudmcans Inc 1992, p. 425,
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‘Iron sharpens iron and a man sharpens (the face of) his neighbor.’
There is even less written in the Rabbinjc period regarding the educational

aobligations of the son in relatiop to h&mﬂ—wbe&erth&befheﬁm outside

person. It is relatively clear that the Rabbis prefer that a child receive his education from

a professional teacher. This may be in addition to the education offered by the father but

meﬁabbi&vm’n;sideaitheattendanceataschmlfor all children. Goldman confirme

this and explains the reason a teacher may receive preferential treatment by stating that

the honor due to a teacher was viewed almost the same as the reverence dye to the Divine

“IICE over the father.” From this level of devotion

comes the idea of shimush ha-rav. Students who attended schools spent most of their
days with their Rabbis. When they were not studying, they bad various responsibilities

towards mwasmﬁw&mmmiﬂl them, buying, preparing and

serving their food, helping them in the bath house, and visiting them if incarcerated,
among other things. All of these services had to be provided with the utmost respect, in a

befitting manner that w ot embarrass-the Rabbi- SHim @-rav seems to delineate

clear lines of authority and subordination.
Some of the behaviors required of students in relation to thejr teachers parallel

similar behaviors required of children in res

regarding the general or tniversal allegiances of the student to the teacher over the father

b“Fi&Ehmﬁsuhtedﬁmaﬁmyﬂﬁy do state that the student should look after the needs of

the teacher before the father.
The Mishnah is concemned with the obligations of = young man, his father and his

*Israel M. Coldman, Lifelong Learning Among Jews; MMMmmman

Century, (Ktav Publishing House, New York, 1975) , p.53.
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teacher when each of them has lost a piece of property.

If the question is between the student’s lost property or that of his
teacher’s, the student’s takes Dmmmpnii&meﬂﬁnd

histeacher’s, his teacher’s takes

hisminto this world, but bis teacher that taught him wisdom will
bring him into the world to come. But if his father is a sage, his
father’s fost property takes precedence. If his father and his teacher
were carrying a load, he relieves the burden of his teacher and then
afterwards that of his father. If his father and his teacher were held

s _is o ransom his teacher first and then

tirer. But if his father were a sage, ransom
the father first and afterward ransom the teacher?

The Mishnah seems to be saying that, at jeast in these situations, the student’s attention

and concemn is MW%&WMWﬂUES Justification in one

Place, while the father was responsible for bringing the student into this world, the
teacher has the responsibility of ensuring the student’s place in the world to come. The

status of scholar prevails over tha

impact of the teacher upon the stident as more significant that the impact of the father.
The Rabbis seem to be saying that the higher the rank of teacher, the more important the
status within the life of the student.

The Babylonian Taimud elaborates on the discussion of the different obligations a
student has to his father and teacher in a Barajta found in Baba Metzia 33a,

If his father and his teacher were carrying a load, efc....The Rabbis
. : \

; 4s referred to by the Rabbis
wwmebﬂﬁaugmmmm ) wisdom and not the
teacher that taught him cripture and Mishnah. These gre the
words of Rabbi Meir. Rabbi Yehuda says, it is regarding the
teacher from whom one learned the majority of his wisdom.

Rabbi Yossi says, even if one clarified only one Mishnah he is

considered hi Tonia stood

for one another, rent thej e ng
the lost object (found in the domain of) the father, they did not
retura it unless it belonged to their teacher,

If it had been unclear up to this point the Rabbis make the unequivocal statement

— | inthis section of the text that the allegiance of thiﬁmﬁntgoe&zo{hepersm

*Mishnah Baba Metzia 2:11
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teaching him. In the time of the Torah this person may have been understood as the

father, but in the Talmudic era the student’s allegiance, as depicted by the Rabbis, has

firmiy shifted to the teacher,

The Talmudic text takes the role of the teacher one step closer to that of parent

with this example from the Babylonian Talmud Avodah Zarah 19a-b, Referring to Psalms

1:3 the text states;

Those of the school of Rabbi Jannaj said, ‘a tree transplanted,’ not,
‘a tree planted’ - [which implies] whoever leams Torah from one
master only will never achieve signs of blessing. Rabbi Hisda sajd

to the students: ¥ have a mind to tel] you something, though I fear
;M“ﬂﬁghﬂmmmmger learns Torah

il never achieve signs of blessing. They
did leave him and went before Rabbah, who explained to them that
the expression only applies to lessons of logical equations, as (o
oral traditions it is better to learn from one master only, so that ope
is not confused by the variation in the terms used.

The Rabbis struge

]ein his :‘.::i.‘..e the diffieultv o gfromone‘ssmdents.

Just as parents have a difficult time acknowledging a child who has matured, so too the
Rabbis of the Talmud.

OBucaTions BETwEEN TEACHER AND STUDENT

Moshe Aberbach’s book, TI25nm G NOPN3 *THIYT T, provides an

extensive, comprehensive account of the teacher-student relationship in Talmudic

literature, Teachers and students boﬂ‘h—adllﬂﬁmlﬂloﬂigaﬁmweec}mmr

formal and methodological or informal and interpersonal in nature, Most of these

obligations were particular to either students or teachers, though a few of them, such as

————aceompanyingone’s teacher/student inio exile, en&ngeﬁnm@mﬂ,

caring for the sick teacher/student, and even standing in honor of one’s teacher/student,

Wwere mutual obligations.* This mutuality even extended to the seerningly clearly outlined

‘Moshe Aberbach, “The Relations Between MMWMWmW
| Presemted 1o Chief Rabbi Israel Brodie on the Occasion of his 7mmﬂhd@red.—H.—J.—ZEmmﬁg.

S Mno Press Limited, London, 1967)
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roles of teacher as instructor and student as learner. Every learner was expected to be a

teacher and every teacher a learner.® “Rabb; said, ‘I learned much from my teachers, and

even more from my colleﬂgllﬁ,—hwmosptfpemﬁyﬂjsciptw“"

Included in the methodological obligations of the teacher were the qualities of a
persistent, patient, guide who could become angry when a student misbehaved and

criticize when necessary. Teachers were required to provide their students with

stimulating lectures that would encourage them to learn. Students in turn, were warned

not to ask questions that might embarrass their teachers. For example, students were not

mﬂmﬁk&tﬁm@um if they knew he did not know the answer. Yet, on

the other hand, they were required to ask a question if they did not understand a
particular subject.” They had to take a certain amount of responsibility for their owa

learning.

Bat beyond the particulars of a formal leaming seiting, there existed many more
guidelines for the interpersonal relationship that would develop between teacher and

student. This mlahonmmmwe&bﬁanﬁﬁﬂm been described by many

as a father-son relationship, in which the Rabbi even referred to his student as %33.° In

many cases we see that in fact the student treats his teacher as he would his father and

furthermore givwmwhsmehmﬁsﬁm various situations, such as

offering a ransom or carrying a burden (for more detail see section relating to the
student’s obligation to father and teacher). As stated earlier, the teachers also had to treat

their students with respect; they were obligatﬂd—to%fer—siek—snﬁm,—md comfort

thentin mourning, However, they did not have to serve their students. The status of

teacher and student was very clear. Students did not call their Rabbis by name, But

“Isracl M. Goldman, p. 50,
“BT Makkot 10z

‘Moshe Aberbach, T2onm mmvmﬂmﬂ%’ﬂ%f&mm Putblishers, Jerusalem,

1983), p.128-9,
*Moshe Aberbach, *The Relations Between Master and Disciple in the Talmudic Age,” p. 1.
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TSR i

despite or perhaps in spite of this hierarchical relationship, there is evidence that points to

a very close relationship between teacher and student.

Here begs the question, “Was thi i i igating fathers to

teach their sons? Can the same be sajd for the relationship between the Rabbis and their

students?” Jewish scholars for the most part have not dealt with this particular question.

One who does address this issue in a8 more general way is Boyarin. In his book, Carngt

Israel: Reading Sex in the Talmudic Culture, Boyarin highlights a sugyah from Baba

Metzia to support his contention that the Rabbis were expressing an “enormous anxiety

about the reproduction of men in the Rabbini

i'-.'..ﬂ-'leﬁh:anj'ﬂstthismresﬁﬁ and asks why the relationship was such. His analysis of the

sugyah is fascinating and sheds light on the concept of the teacher-student relationship
within the Talmud.

Beyaﬁ&eiﬁimsﬂtharthrﬂzhbfﬁvere extremely anxious about ensnring their

continuity and therefore the continuity of the tradition. They viewed their relationships
with their students within the context of a father-son relationship.

The signi tath ng anchoring in the

val rabbinic mantle

should have passed from father to son, as does the crown of
priesthood. But it doesn't, at least not in any su'a:'fht-forward way.
On the one hand, the Rabbis have created a sort meritocracy fo
replace the religions atistocracy that the Bible ordains. Filiation is

no longer from father Mﬂ_lmtfmmmreom@e_—ﬂut the
desire that genetic replicabi i gical

replicability persists,’™
The Rabbis were not confident that they would produce high caliber progeny. They

therefore chose a different path to try to ensure their continuity, They chose their

"Daniel Boyarin, Carnal Israel, p.198

“George MacDonald Ross, "Socrates Versus Plato: The Origing and Development of Socratic
Thinking," in Journal of the Institute of Education, #14, 1993, p. 17.
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studenits. All of the energy and devotion that they wouid have showered on their sons,

they bring to their students. Boyarin relates the story of Rabbi Yohanan and Resh Lakish

inordervo concretize this theory. Rabbi Yohanan is bathing in the Jordan when Resh

Lakish arrives on the scene. Resh Lakish vaults himself to the other side of the Jordan

and engages in a brief conversation with Rabbi Yohanan. Rabbi Yohanan convinces Resh

Lakish (through a deal in which Resh Lakish would get Rabbi Yohanan’s sister in

matriage) to return with him to be his student. Resh Lakish loses his physical strength
and becomes the ideal man as a Torah scholar. According to Boyarin, Rabbi Yohanan has

Sllcceeded - [ ll i gl ' BiE] £ 0 i| |4 t‘

EUH{AMAMAHANDRJ\BBIMEmzANEXAMPLEOFATEhCHER StupeNT RELATIONSHIP
As mentioned above, part of this chapter deals specifically with the story of Flisha

ben Abuyah, one o

. While much has been

written on this Talmudic story, I will focus on the relationship between Rabbi Meir and

his teacher, Elisha ben Abuyah after his exit from the pardes. What roles do each of them

Play? Do their words and actjor

student relationships?
How does the relationship between Elisha bep Abuyah and Rabbi Meir reflect any
of the elements mentioned by Aberbach and Goldman? How does their relationship fit

into- Boyarin'sclaim of the Rabbis’ insecurity reparding their continuity. The interactions
between Elisha ben Abuyah and Rabbi Meir are few but rich, They are found in several

different places including the Babylonian Talmud Haggigah 14b-15b and Palestinian

almud Haggigah 2-1, Ruth Rabbah Vi:4-and Kokelet Rabbah VILS,

Here, I will deal with the story as preseated in the Palestinian Talmud. For the
purposes of this thesis, I will only look at the individuaj sections of the larger story in the

Palestinian Talmud in an atte

elationsh 'p between this

teacher-turned-heretic and his devoted student.
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The portions that ! will focus on in most detail are those sections of dialogue

between Elisha and Meir; in addition, I will relate to the description of Elisha’s illness

and death. (The full section & igyah begins with

the story of the four who went into the pardes. One died, one went crazy, one became a

heretic, and one came out in peace. Elisha ben Abuyah is traditionally regarded as the one

who came out of the pardes a heretic. In the Palestinian Fatmud he is referred to as Aher.

Rabbi Meir, we know, was a student of both Akiva and Elisha.
The sugyah opens with the story of the pardes and is followed by some negative

stories about Elisha. Follpwingimstﬂﬁewmemisﬂssagez“

Rabbi Meir was sitting teaching in the schoolhouse of Tiberias, Elisha, his master,
passed by, riding on a horse on the Sabbath day. They came and said to him,

“Look; your master is outside.” He stopped his teaching and went outtohims. |

He said to him, “What were You expounding today?”
[Meir] said to him, “And the Lord blessed the latter days of Job more than hjs

beginning ” (Job 42: 12}

Elisha said to him, “With what [verse] did you begin to expound it?”
He said to him, “And the Lord gave Job twice as much as he had before,” (Job

42:10) forhe doubled for him all his wealth....

He said to him, “And what else have you been expounding?”*
He said to him, “Gold and glass cannot equal it.” (Job 28: 17)
He said to him, “How did you begin to expound it

He'said to him, “The words of Torah are hard to acquire like vessels of gold but

easy to lose like vessels of glass. Just as vessels of gold and glass, when they are broken,

can be repaired and become as they [originally) were, so a scholar who forgets his
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Here the “shiir ends and Elisha, suddenly, without responding in his usual manner of

quoting Akiva, falls further into teacher mode.

He said to him, “[You lm—ve—gﬂﬂﬂlfaLenough.—Meif.—Hemigwﬁth hmit”

He said to him, “How do you know it?”

He said to him, “From the steps [lit. hooves] of my horse which I am counting; he

has gone two thousand cubits.”

Even without the informatiog provided us by Aberbach and Goldinan, it is clear
that Elisha and Meir shared a special relationship, one that seems typical of the Rabbinic

idea—lLA&MaSMeiﬁs{eHmaﬁﬁsmr is riding by (even though he is riding by on

Shabbat) he puts down his own teaching and rushes out to greet him. (In addition, after
Elisha‘s death, Meir is asked whether, in the world to come he will visit first his father or

his master. Meijr resmm“ﬁmﬂhewiﬂmi&hismmnhmen) Meir has

taken on the ‘profession,’ of his master. There is no greater testimony of respect and
admiration one could pay to his teacher than to dedicate hjs own life to teaching. Just as a

parent would be proud if a child entered into himeLPlfofessien,—indicaﬁme level

of admiration and respect, so too a teacher must be extremely satisfied at this indicatiog

of success.

The verbal exchanges between the two end in a very odd way. Meir speaks of

d-and-glass, which, once brol n,canberepaired,andcomparesthemtoa

scholar who forgets his learing, but can regain it. It is evident to Elisba what Meir is
implying. Instead of responding to the quote directly, Elisha indicates that Meir must stop

because he lﬂmﬁgenﬂme—sabmwr, if a final attempt to convince

Elisha to do reshuva, cries out, “You have all this wisdom, yet you do not repent!” Elisha
confirms his words, insisting that there is not feshuyg for Elisha ben Abuyah -- it has

is an argument that Meir will have difficulty

3
1
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opposing.

This is the last interaction between the two contained in the text. Meir takes it

upon himseif to care for Elisha wlﬁﬂ—mamesmanﬁmwmir

continues to fight for the honor of his master’s name.

I contend that the relationship between Elisha ben Abuyah and Rabbi Meir is an

excellent example of the Rabbinic 1deal, even though E:lishilﬂthhdoldrMeiH}ways

relates to Elisha with the vtmost respect, even when he is angry and frustrated with him,
Elisha is allowed to be sharp with Meir and is 50 as he quotes Akiva. Furthermore, we see
e will not even leave his beloved teacher at

this final moment. One 1i1ight think that the rules regarding teacher-student relaticnship
would not be relevant if one’s teacher became a heretic and degraded those very rules.

Urbach claims that, “alt questions erforce, wherever there

was any danger of desecrating the Divine Name " Whether Elisha’s status as heretic

connoted a desecration of the divine name is debatable, but here we see that the

relationship was too close and intimate for Meir to tr i i y.

EptcaTion as aN IpEaL

While it is helpful to closely examine one relationship between teacher apd

student to learn more about educational values and practices, we ¢an not assume that

every relationship between teacher and student Iollowed that of Elisha and Meir. As

mentioned earlier in past two, there is a question among scholars as to the extent to which

these educational practices were actually followed. Did the Rabbis intend for all of the

educational nﬂiilsﬁ_lﬂ_himkenﬁtemuymk}mmenﬁ the rulings for the entire society

or just a fraction? If choices had to be in terms of educational practice or participation,

how would these decisions be made? Based on a close reading of the text, Drazin and

'ermwweampuﬁa Beliefs, (The Magnes Press, Jerusalem, 1979)
p-630.




Goldin, among others, conclude that most of these educational rulings were understood as

ideal goals rather than strict legal rulings. Education was espoused by the Rabbis a;
ER) Opposedtoleal copymanament that-was req lll B 10 O

ulfilled to the letter of
the law. “The survey of the educational ideals of the petiods of the Second

Commonwealith and the Tannaim revealed the close relationship existing then beiween

W
1l . ideal good Tife ™

Needless to say, what such statements [regarding the imnportance of
learning] reflect is an ideal, perhaps in truth so lofty an ideal, that
even most of those who would assent to it cheerfully, would be
unable to fulfill it. The significant thing, howev

mand is not a priori dismisse:
— manifest impossibility and there orenottobetakensenow‘ymr
] thereforetobeexcludad from codified programs for human

conduct. A man’s reach must exceed his , or what’s the
Talmud for. In other words, the significant thing about the

Talmudlc views wlnch Mmmomdes adopts and organizes is tha

| : they da . arded as feasible."*

It is also important to acknowledge that any significant change that is accepted on

some level withip an entire community, requires a significant amount of time before

implementation is seen amon

y the Rabbis and the larger communities as being ideal,
Gradually, as we saw with some of the language of the Rabbinic literature, stronger
ording appears making education change tow ggestion.

W
| - .
R a radical shift away from one practice towards a new one

eventually is accepted and given widespread approval throughout the commaunity.
In examining the Rabbinic literature concerning the fa

jeam th. 30N 8, to a significant extent, mirrored

BNathan Drazin. History of Jewish Education: From 515 B.C.E. to 220 C.E. Baltimore: The
Johns Hopkins Press: 1940, p. 27.

v § Goldin, “Several Sidelights of
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between teacher and student, At the same time, emphasis shifts from the son’s loyalty to

the father towards increased loyalty to the teacher, even if the son is forced to choose

between the two, What s mdemmuﬂdene&i&mwm teflect

reality and to what extent the Rabbinic literature reflects ideals put forth by the Rabbinjc

authors. Isolated narratives withig the texts are informative but can not be relied upon to

provide conclusive info aﬁonabeuteithertherelationsmmmmmmﬂnﬁri

between teacher and student.
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“Our sons are as plants grown up in their youth.”

The Bible and Iater the Rabbinic literature places emphasis on the instruction of

the children. The person responsible for the teaching varies as does the proscribed

methodology. However, all throughout the Biblical and REMchlemmcemmeg}-

from Psalms remains relevant. Chitdren are depicted as the focus of educational efforts,

How they should be educated (how the plants are to be watered) and who is responsible
for the watering changes within the texts, Additionally, the Rabbis reveal a developing

understanding of who the chﬂiisﬂmhh&dep&—ofﬂmmnship between teacher

and student.
The only teachers mentioned explicitly in all of the Biblical literature are the

parents- Leaming is described in many differept seﬂingﬁﬂﬂhaﬂidemyepgﬂbjeet

matter. Some scholars believe that the Biblical language implies the existence of teachers
despite the fact that it never mentions them with specific language. There is no mention

of schools in the Bible but again seme schotars believe that some children were being

taught by teachers in addition to their fathers, The foundation for instruction in the
Biblical period was most definitely the learning that took place in and around the home

carried out by the mother or father, The moast essential subject matter was essential to

everyday life. Learning was not something done for its own sake or to improve oneself
but rather to fulfill one’s obligations and continue traditional practices. Unlike the

Talmudic literature, we do not have descriptions of the methmmgy—employed—byfaﬁm

in the teaching of their children. Jtis my belief that some aspect of the learning took place

'Pralms 144:12
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through deliberate instruction whije another portion of education was conducted through

the modeling of practices and rituals.

This individualistic principle [of the f; ’

1

chitdren] dominated Jewish education, as far as its material

Organisation was concerned, throughout the Talmudic period and
for long afterwards,?

The centrality of the role of the father is largely confirmed and built rpon

te-Rabbinic literature 'Te achers are introduced and schools are defined but

these institutions are predicated on the assumption that fathers are continuing to provide

their sons with an educational foundation. The father is described as the only teacher

eligible to teach his s:

C SON has mastered this Sllbjﬂct, with his
father, will be able to £0 on to more advanced studies. The Rabbis did not develop an

entirely novel educational system. This leads me to conclude that the reasons for the

ad. 1
believe the demands of the educational goals grew to be to much for any one person,

especially a parent already charged with many responsibilities,

Io-the Bible the child s mostly loved, sometimes hated, seldom

: of discipline are usually of a negative kind:
suppression and restraint by means of the rod. At the best restraint
takes the form of rebuke. In the Talmud we meet for the first time

with the effort to understand the child, to awaken his interest, to
win his active sympathy.’

justification with the Talmudic texts, The
Talmud introduces educational developments and Progressions but does not describe the

reasons behind these changes. Socio-political forces must have had an effect which most

likely forced people to develop ﬂ“mmmﬂdingeﬂhechﬂdﬂmmdon between

home based education and school based learning may not have necessarily been in the

*Nathan Mottis, The Jewish School: An Irroduction to the History of Jewish Education,
Loadon: Eyre and Spottiswoode 1937, p. 42.

3ye - .
————Ibid, p. 220-1.
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best interests of the child, rather in the best interests of society and institutionalized

education. The Bible contributes to the world of education a holistic, natural family based

model. The Talmud brings a g

definition of the process and institution but also an accompanying depersonalization and

sense of constructed atmosphere as opposed to the more natural and familiar setting of

TR
the Bible.

The motives of the Rabbis may have been to develop an educational system that
enabled all people, regardless of geographic location, economic background or social

stablishment of schools and professional teachers

inevitably made advanced learning more accessible. However, the institutionalization

may also have contributed to the creation of a class of people who were more learned and

momhkelytopﬂlﬁd‘ e i is ins ionalization of learn;i o e Rabbinictexizs do not

speak about the absolute numbers of the population that may have participated in the

developing educational system, Despite the fact that many of the references to the

educational system speak of compulsory involvement, the references to the unedueated

members of the community tead one to conclude that the entire community was not
participating in the educational system. It seems to be evident that the Rabbis had
constructed a system with the goal of ensuring that their scholarship and tradition would

be maintained

Learning and teaching were essential values of the Jewish people with roots found
in the earliest Biblical texts and scattered throughout almost every important writing from

that period onw > a system that

encouraged or enabled the entire society to reach the lofty goals they espoused. What
they did create was a system that ensured that af least some aspect of the population

continued learning. It was far from a perfect system. Such a small amount of evidence is

at our disposal that an attempt to examine the development of the educational system
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results in the generation of many more questions than answers.

Instead of understanding education as a tool fundamentally necessary to live one’s

life asit was in the time of the Bibhrﬁd"caﬁmbeeemmm the Rabbis, not

to preserve life, but to preserve Jewish life. Education becomes the system relied upon to

preserve Jewish life in the absence of obvious physical and tangible signs of Jewish life.

In-the wake of the destruction of the central focus of th&lemshmﬂmeq:empw

Rabbis resort to a system that was previously effective at passing on information from

one generation to the next within families, They widen this understandin g to attempt to

eration to the next on the community wide level

The subject matter is broader, the personne] are more widely defined and the

System becomes more complex. The Rabbjs might have realized that education is more

complicated mmmﬂammmne time, just as plants require

water, the Jewish community requires a f| unctioning system of education.
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