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Rabbinic Thesis Digest

“And You Shall Tell Your Son On That Day”: Teaching Families
to Teach Themselves about the Passover Haggadah

This thesis contains a program for the teaching of the Passover
Haggadah. It is specifically geared toward families with children in grades
1 through 5, and contains appropriate programming for the religious
school, adults (as separate from children), families, and includes
programs to be held both in the synagogue and the home. This range of
programming suits the type of learning necessary to create a true
Passover Seder experience. It represents a careful synthesis of the
research into the current state of affairs of family education and its
relationship to the Passover Haggadah, as well as a detailed analysis of
available materials.

The initial chapter provides a thorough look at the traditional
Haggadah itself, an important starting place for any program on the
Haggadah. It is only through a complete understanding of the modes and
rubrics of the Haggadah itself that families will find the flexibility to

create their own Passover experiences,
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INTRODUCTION

Perhaps the most widely-observed Jewish holiday is the festival of
Passover. Jews all over the world gather around their family tables for
the Seder meal, each year recreating the ancient rituals that recall our
Exodus from Egypt. Thousands of Haggadot grace the shelves of
libraries, synagogues, and homes, each version an attempt to offer a new
interpretation of the Seder observance. Some do it through art, some
through new translations or additional writings. All of these Haggadot,
however, point to the problem that plagues many American Jewish
families today: How to make the Seder interesting, compelling, and,
perhaps most importantly, relevant to their own modern lives? Some
families are certainly creative, writing songs or acting out skits. Others
are decidedly not, choosing to stay with traditional texts and traditional
melodies. But there are many families who, for lack of knowledge or
ability, sing the Four Questions and eat a big meal, with little between,
choosing to forego the ancient Haggadah entirely.

Why is this important to us as Jewish professionals? The Seder
night is often out of our control, an event primarily held in homes rather
than synagogues. We encourage our families to hold seders; some
congregations may offer “Seder kits” and many orchestrate “model
Seders” for the Religious School children, all with the intent of convincing

reluctant congregants to take the holiday into their own homes.

Congregants may feel inadequate, untutored or unskilled in the ways of
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preparing and leading a Seder. They may attend a community Seder, or
may not. Maybe they lack the courage to “try it on their own.” It is the act
of sitting around one’s own family table, however, makes Passover a
uniquely home-based, family holiday. We as Jewish professionals and
organizations need to find a way to make the Seder accessible to those
who are unfamiliar or uncomfortable with its workings.

After a preparatory examination of the Haggadah and the current
state of family education regarding it, this thesis offers a full program to
open up the Haggadah and the Seder to families. By allowing the whole
family to participate in the process of learning about Passover and its
accessories, the whole family will begin to take ownership of the holiday
and the Seder itself. Components of the program, to be implemented in
the weeks prior to the holiday, will include separate sessions for children
and parents, family sessions, programs in the synagogue and smaller
programs held in homes. It will not merely teach the basics of the
Haggadah and the Seder, but will also give participants license to create
for themselves, to take ownership of the religious experience and to gain
insight into an ancient tradition.

Passover provides us with an excellent opportunity to bring the
entire family into the action, to grant each member of the family an
opportunity to learn together and to teach each other. There is no doubt
that once the family begins the journey together, they will continue along

its path. With this in mind, this rabbinic thesis hopes to impart to
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families the desire, drive, and knowledge to take it all one step further, to

fully integrate themselves into the material and make it truly a family

learning experience.
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CHAPTER I: THE HAGGADAH ~ AN OVERVIEW

In Exodus 13:8, we read: “And you shall tell your son on that day,
saying: ‘This [the ritual of the Passover] is because of what the Lord did
for me when I went forth from Egypt.” This simple statement provides
the rationale for the entire compilation of text known as the Haggadah
shel Pesach, the Passover Haggadah. It is not, though, from this
statement alone that the injunction comes. The injunction to explain the
Passover ritual! to one’s children is repeated three other times in the
Torah. Deuteronomy 6:20-21 says: “When, in time to come, your children
ask you, ‘What mean the decrees, laws, and rules that the Lord our God
has enjoined upon you?’ you shall say to your children, ‘We were slaves
to Pharaoh in Egypt...” Exodus 12:26-27 reads: “And when your children
ask you, ‘What do you mean by this rite?’ you shall say, It is a Passover
sacrifice to God...” Finally, Exodus13:14 says: “And when, in time to

come, your son asks you, saying, ‘What does this mean?’ you shall say to

him, Tt was with a mighty hand that God brought us out of Egypt...”

This fourfold instruction is elaborated by the rabbis at Mishnah
Pesachim 10:4 as a serious of exemplary questions to be posed by the
child and explained by the parent (the “Mah Nishtanah,” the “Four
Questions”). This section is long and detailed in its explanation of what is

to occur on the Seder night, but the eye is always toward maintaining the

I The injunction is not to share the story, per se, but to explain the ritual — the eating of
the Passover sacrifice with matzah and maror. It is the ritual meal, the observance, that
needs to be explained - because of its unusual character.
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educational value of the evening. This concept of pedagogical primacy is
further encapsulated in the Baraita of the Four Sons, found in the
traditional text of the Haggadah?:

Concerning the four [types] of sons of which the Torah speaks:
One wise, one wicked, one simple, and one that does not have the
knowledge to ask [questions].

The wise one, what does he say? “What are the laws and
rulings that God has commanded you?” And so you [should]
answer according to the laws of Passover, [all the way up to the
last one, which is,] “One does not eat anything after the Passover
sacrifice, nor partake in afikoman.”

The wicked one, what does he say? “What is this service to
you?” “To you” and not to him! And because he has taken himself
outside of the community and has failed to acknowledge God, you
should say to him: “It is because of that which God did for me
when [ was taken out of Egypt.” “For me” and not for him. If he
had been there, he would not have been considered worthy.

The simple one, what does he say? “What is this?” And you
should say to him: “With a strong hand God took us out of Egypt
from the house of bondage.”

And the one who does not have enough knowledge to ask,
you should begin for him, as it is written: “And you shall tell your
son on that day, saying, ‘because of what God did for me when I
went forth from Egypt.”

This Baraita does not cite the verses in their biblical order, but instead
positions the biblical texts according to their function in the meta-
narrative that it creates.? The midrashic narrative indicates that,
regardless of the question and the manner in which it is asked, the
command to explain the ritual and teach the story to one’s children

remains. From the most sophisticated questioner to the least

comprehending, all are entitled to, and deserving of, a Seder night

2 As well as in Mekhilta deRabbi Ishmael, Bo, 18, and Talmud Yerushalmi Pesachim
10:4, 37d, with some variants.
3 Nehama Leibowitz, New Studies in Shemot (Jerusalem: Haomanim Press, 1976), 206.
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education. In fact, the Haggadah itself is almost entirely an educational
document, a fulfillment of the injunction to educate every Jew about

what is perhaps the most important event in Jewish communal memory.4

In b. Pesachim 109a5, we read of Rabbi Akiva'’s practice of
distributing nuts and parched grains to the children so they would stay
awake and be able to ask questions on this important night. Rabbi
Eliezer also teaches there that the matzot are meant to be eaten quickly,
so the children will not fall asleep. In a modern sense, this means that
the Seder must not conclude at too late an hour, an important
educational precept as wellé. The Seder is mandated to be a family event,
for the rabbis teach (Pesachim 109a) that one is duty-bound to make his
children and household rejoice on the festival. R. Akiva, the story is told,
only sent students home early from the Beit Midrash on two occasions,
both so that children could be involved in the holiday celebrations: on
Yom Kippur, so that children could eat, and on Passover, so that
children wouldn’t fall asleep at the Seder table. There is no question that
the Seder was meant to be a family event. In fact, on this night, the
children actually take some control: according to late medieval custom,

until they agree to relinquish the “stolen” afikoman to their elders, the

4 Shimon M Glick, “The Haggadah as Educational Model,” in Judaism and Education,
(ed. Haim Marantz; Beersheva: Ben Gurion University Press, 1998), 151.

5 These are in fact baraitot that first appear in Tosefta Pisha 10:4, 9.

6 Interestingly, this precept is not followed in traditional circles. It is considered
praiseworthy by some to continue very late into the night.
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evening cannot end! Their role is integral to the educational precepts of
the evening.

This does not mean that children are the entire focus of the night.
In fact, b. Pesachim 116a notes that, if there is no child present, then the
wife must ask her husband the appropriate questions, and if he is
unmarried, he must ask himselft To indicate the importance of the
recital, it even states that two scholars knowledgeable about Passover
must still “ask” each other the questions, in order to perform the
evening’s activities. There is something for everyone contained within the
text of the Haggadah; it could be considered the first and most successful

intergenerational family education program.?

BRIEF HISTORICAL OVERVIEW

The original Passover evening event was a fluid retelling of the
story, without the specific rubric and ritual that we have today.
According to Javier Cattapan, it was only “under the influence of the
Geonim that one finds the first attempts at a Haggadah, i.e., a real book
from which the leader of the Seder would conduct the ritual of the eve of
Passover.”8 Three major forces shaped the Seder liturgy: the biblical

story, the historical situation at the end of the Second Temple period,

and the adaptation of Hellenistic culture by the Jews. The biblical text

7 Julie Auerbach, “The Pesach Seder: A Rabbinic Intergenerational Family Education
Program,” in CAJE Jewish Education News 16:2, 29,

8 Javier Cattapan, “The Geonic Commentary on the Passover Haggadah” (Rabbinic
thesis, Hebrew Union College, 1998), 16.
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obviously plays a large role in defining the story to be told on the Seder
night. The changing religious observances entailed by the destruction of
the Second Temple also had great impact. Animal sacrifice, the central
element of the Passover observance, would be difficult to replace after the
Temple’s destruction. The rabbinic model of study and the synagogue
observances were the “replacement” for the Temple worship. The
symposium style of the Seder meal is a direct reflection of the influence
of Hellenistic culture on Jewish customs at the time. These three factors
taken together lead to the ritual and text of the Haggadah as it has come
down to us today.®

The Haggadah, as a text, was separated from the main prayerbook

in thirteenth-century Spain.10 It was at this time that illuminated

Haggadot began to appear, as well. The first printing of the Haggadah

occurred as part of the prayerbook liturgy in 1485 by Joshua Soncino,
but the first separately printed Haggadah didn’t appear until 1526. In
1695, a printing of the Haggadah was done in Amsterdam with copper
engravings. This printing set the example for many subsequent editions
and printings of the famous work.!! The Haggadah has also been
accompanied by hundreds of different commentaries, many of them

homiletical in nature.

9 It is, however, the rabbinical model that dominates; the Maggid section is
quintessentially rabbinic in its midrashic study and rabbinic narrative style.

10 Nahum N, Glatzer, ed.,The Passover Haggadah. (Schocken Books: New York, 1969),
11,

11 Glatzer, 12-13.
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The word “Seder” means simply “order,” as in “order of the service.”
It refers to both the order of the meal and the order of ritual activities
and recitations that take the place of the Passover sacrifice in the Temple
and that, for the Rabbis, fulfill the biblical commandment to tell the story
of the Exodus to one’s children (Exodus 13:8). There is a strict order to
be followed, from the arrangement of the foods on the Seder plate to the
details of the meal and its rituals. The main section of the Haggadah, the
“Maggid” or “Telling” of the story of the Exodus, is not a straightforward
retelling of the story as found in the Bible, but a rabbinic midrashic
commentary that enlivens and adorns it. Aside from the words on the
page, however, the Seder ritual is much more than just the story it tells.
As the Haggadah says, citing Exodus 13:8, “This is what the Lord did for
me when I came forth out of Egypt.” There is a great personalization of
the story; it is not merely about the Israelites who happened to be
present for the actual Exodus, but is a communal story, a story that is
shared by all Jews, in all generations. The Seder dramatizes that; it is an
opportunity to bring the past and the present together at the Seder table.

Many elements of the ritual itself illustrate how the story is
communal and ongoing. The elaboration of the liturgy, including two
different starting points woven together, as well as the physical actions,
such as reclining and the varied and unique cultural customs that

comprise Sedarim all over the world, all come from different parts of our

history. The reclining, for example, is modeled on the eating behavior of




Phyllis Sommer - Page 10

participants at a well-to-do Greco-Roman banquet and has nothing to do
with the period of the Exodus itself. This demonstrates how Jewish
history has impacted upon the changing performance of the Seder meal.
While the modern Jew sees the Haggadah and its ritual as a single
unbroken and unchanging ritual, a closer look reveals its patchwork
nature and fluidity of compilation.

Eugene Mihaly explains this changing understanding of the
Haggadah and the Seder in his article, “The Passover Seder as
PaRaDiSe,”!2 as he links it to the traditional rabbinic mnemonic for four
types of exegesis: peshat, remez, drash, and sod. These four give an
increasingly deeper look at a text, and he uses them to define the
meanings of the Passover Seder as well. On the level of peshat, the
straightforward purpose of the Seder is to be didactic. “The Haggadah is
a detailed lesson plan with precise instructions.”!3 It explains what
should be taught (the story of the Exodus), how it should be taught
(through lecture, discussion, questions, etc.), gives illustrations (the
Seder plate), and a sample text. The brevity of this lesson plan in many
places indicates that the liturgy is not to be fixed, but rather to follow the

plan with a great deal of innovation and creativity.14 The level of remez,

hints and allusions, helps the reader to see how the Haggadah is meant

12 Eugene Mihaly, “The Passover Seder as PaRaDiSe,” in CCAR Journal (April, 1996), 3-
17.

13 Mihaly, 3.

14 Mihaly, 5.
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to be evolving. There are few explicit references to “modern Pharoahs”!5
but the remez, the implication, is very clear. According to Mihaly, the
concepts of “slavery and freedom, the tyrant and liberator of the
Haggadah are archetypes, paradigms.”!6 In this way, they open the door
to all understandings and all allusions, be they past, present, or future.
The Talmud contains numerous explanations for the symbols of the
Haggadah, giving modern Jews the same license to explore the hidden
meanings of the ever-changing Haggadah. Mihaly links the levels of
drash and sod, poetry and mystery, to the experiential understanding of
the Seder. As noted earlier, the Seder experience is not merely receptive
or passive, but an active, participatory endeavor. This experiential level
comprises the deepest understanding of the story of the Exodus. It
cannot, of course, be undertaken alone; rather it is intended to be a
communal event, primarily in the community of the family.

Regardless of its fluidity and patchwork nature, there is a set
framework for the Haggadah that all the various cultural and liturgical
variations follow. This framework provides the “order” that is necessary
for the Seder and yet allows for great freedom within it. The Mishnah’s
explanation of this order was laid down in a pattern that is followed and
elaborated in subsequent genearations, yet it was not meant to fix the

precise wording of all elements. The Mishnah makes clear the necessity

15 There are texts that make explicit the archetypal character of the narrative, which
was replayed for the pre-modern Jew in every generation. The modern Jew, too,
regrettably has not been spared this experience.

16 Mihaly, 18.
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for Kiddush, Karpas, Maggid (within the framework of the meal), Pesach-
Matzah-Maror, Hallel, Birkat HaMazon and Hallel-Birkat HaShir. Later
geonic and medieval materials elaborate on these elements to create the

following framework, as articulated in a medieval poem:

Kadesh

Sanctifying the First Cup

Ur’chatz

Washing the Hands

Karpas

Dipping the Greens

Yachatz

Breaking the Middle Matzah

Maggid

Telling the Story (ends with Second Cup)

Rachatzah

Washing the Hands

Motzi/Matzah

Blessing Over and Eating Matzah

Maror Blessing Over and Eating the Bitter Herbs

Eating the “Hillel sandwich”

Korech
Shulchan
Orech

Tzafun

The Festive Meal

Eating the Afikomen

Blessing after Meals and Third Cup of Wine
Festival and Great Hallel (Psalms 115-118 & 136)
and Fourth Cup

Barech

Hallel

Nirtzah Concluding Piyyut

A DEEPER LOOK AT THE RUBRICS OF THE SEDER

The Seder begins with the Kiddush, the sanctification of the first of
four cups of wine. Two of the four cups are routine for festival
observance: those over which are recited the Kiddush and Birkat

HaMazon; the other two are associated liturgically with texts that deal

with redemption. The drinking of four cups of wine also suggests a
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Hellenistic symposium meal and symbolizes the “free” aristocratic status
of the participants. The use of four cups additionally is interpreted as
symbolic of the four verbs used to describe liberation in Exodus, chapter
6: “I will bring you out, I will deliver you, I will redeem you, I will take you
to be my people.”!7 The first sanctification is also the one that contains
the blessing for the holiday of Passover and if need be, the Havdalah
from the Sabbath. The required use of wine for Passover is discussed at
length in b. Pesachim, chapters 9 and 10.

The Kiddush is followed by Rachatz (“u’rechatz” in the medieval
mnemonmic), the first hand-washing, which is unaccompanied by a
blessing. This follows an ancient regulation that hands be washed
whenever food is dipped into a liquid, a regulation that is generally not
followed today except for the Seder meal.!® The food to be dipped occurs
in the third section, Karpas, when some kind of greens are dipped into
salt water. Although the dipping was generally a part of the meal, it was
carefully maintained as a separate requirement of the Seder so as to
increase the differences and stimulate the questions of the children, as
noted in b. Pesachim 116a by R. Safra: the obligation to dip is on
account of the children, rather than a truly halachic obligation. It is

interesting to note that one may only eat a small amount (an olive’s bulk)

17 This is a Talmudic homiletical interpretation found in Y. Pesachim 10:1, 37b.
18 Glatzer, 17,
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SO as not to require a blessing after the eating as well.1? The unusual
nature of the handwashing without blessing might also be another
stimulant to questioning — another reason that this night is different
from all other nights.20

The Yachatz section is brief, containing only a single action: the
breaking of the middle matzah. This is also the point where one half of
the middle matzah is wrapped up as the “afikoman,” a Greek word
indicating the carousing at the end of a fellowship meal. Although the
matzah is not eaten at this time, this action, too, is unusual. At any
“ordinary” meal, one would present the bread and then say ha-motzi,
followed by eating. On this night, the bread is merely presented and
broken, but not yet blessed over. As this action is almost immediately
followed by the Four Questions, it too could be perceived as another
means of prompting the curiosity of young and old alike.

The Seder moves into the Maggid, the “Telling” section that
comprises most of the Seder. It begins with a few brief lines in Aramaic,
“ha-lachma anya”, which appear for the first time in geonic literature.
This phrase characterizes the matzah as “lachma anya” in Aramaic or
“lechem oni” in Hebrew, meaning bread of affliction or “poor man'’s

bread.” The rabbis homiletically interpreted this as “lechem she-onin alav

19 Rabbi Adin Even-Israel Steinsaltz. The Passover Haggadah. (Jerusalem: Carta Press,
2002), 16,

20 Although early on, in Palestinian tradition, there was a blessing here, it is no longer
found in the Haggadah text.
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d'varim harbeh” — the bread that inspired the many words of the
Haggadah.2!

This introduction is followed by the Four Questions, questions
usually posed by the youngest child present, yet scripted from the
ancient text of the Mishnah. The Mishnah, Pesachim 10:4, contains a
version of the Four Questions that is different from the one found in the
later Haggadah. The Mishnah does not prescribe the actual wording or
number of the questions; in fact, they seem more to be examples of
potential questions that could be asked, given the biblical obligation,
“When your son asks you...”22 Pedagogically, the Questions serve a major
purpose in drawing the family together, by requiring the children to
“make the first move” toward instigating the bulk of the Seder material,
and by requiring the answers to come from the adults and the rest of the
family. Similar to the role of the afikoman, the Four Questions also give
children a great deal of control over the evening’s activities. In good
programmatic style, every member of the family has a job to do on this
night.

The reply to the questions fills the rest of the Maggid section. First
comes an overview, a preview of the story to come, in brief form: “We
were slaves to Pharoah in Egypt, and God took us out of there with a

strong hand and an outstretched arm.”23 This is followed by two rabbinic

21 B, Pesachim 115b.
22 Glatzer, 22.
23 Traditional Haggadah text (translation by the author).
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tales which actually talk about how and when to tell the story, rather
than telling the story itself. Then come the descriptions of the Four Sons,
with their various styles of inquiring about the evening'’s rituals, based
on the four injunctions to teach one’s children about the Exodus. This is
a part of the lesson plan of the Haggadah, an explanation for how to
teach to different learning styles, which applies well to the concept of the
Seder as a learning vehicle for the whole family. After these two
instructionatl parts of the Maggid, the story begins again, this time in a
different place: “In the beginning our ancestors were idolators.”24 This is
a re-beginning, but with a new take on the story. It is not just about the
Exodus from Egypt, this text reminds us, but about liberation from

idolatry and false gods. In fact, both of these beginnings are listed in the

Babylonian Talmud (Pesachim 116a) as “alternatives;” Shmuel began the

first way and Rav began the second way, therefore we begin using both of
their formulations.

The Maggid section then continues with a rabbinic midrash on
Deuteronomy 26:5-8, a running commentary on these verses that tell a
brief version of the Exodus story:

My father was a fugitive Aramean. He went down to Egypt with

meager numbers and sojourned there, but there he became a great

and very populous nation. The Egyptians dealt harshly with us
and oppressed us; they imposed heavy labor upon us. We cried to

the Lord, the God of our fathers, and the Lord heard our plea and
saw our plight, our misery, and our oppression. The Lord freed us
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from Egypt by a mighty hand, by an outstretched arm and
awesome power, and by signs and portents.25

This text was familiar to ancient Jews as part of the recitation in the
Temple on Shavuot as the first fruits were brought.26 The midrash is
supplemented by a series of other midrashim on the plagues, followed by
a hymn of thanksgiving, commonly known as “Dayenu.” While its style, a
litany, is a common one in Jewish prayer, this text doesn’t appear until
geonic or medieval texts. It reiterates all the good things God has done
for the Jewish people from the Exodus through the entrance into the
land of Israel. Many modern versions have extended the litany by
mentioning more of God’s mercies after that time.

After the telling of the story comes a brief explanation of the three
main symbols of the Passover meal: Pesach, Matzah, and Maror. Each is

quickly explained and raised up, except for the Pesach. This is because,

without the Temple, one is forbidden to make sacrifices. Lifting up the

shankbone might be misconstrued as more than just a symbolic
reference to the sacrifice. After this short section, the Maggid is
concluded.

Although the “Hallel” section does not appear in the medieval
mnemonic until a later point in the Seder, it is at this point that the
Hallel is begun, with the first two psalms?? followed by a benediction for

redemption and an accompanying cup of wine. Then the Rachtzah,

25 Deuteronomy 26:5-8, translation from Jewish Publication Society’s Tanakh.
26 Glatzer, 30.
27 See M. Pesachim 10:6.
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Motzi/Matzah, Maror, and Korech sections come quickly, each with only
a blessing or a few words to describe the actions. The hands are washed,
this time with a blessing, the matzah and bitter herbs blessed over and
eaten, and then the korech, the “Hillel sandwich” is put together and
eaten, bringing the symbols together into one mouthful. After all this
(today), the actual meal is served. Each of the unusual settings of
handwashing, eating the various unfamiliar foods and blessing over them
gives an opportunity for a different kind of experiential learning. This is
also part of what makes the Seder such a unique family learning
experience. It is multi-dimensional and often hands-on.

The Matzah section of the Haggadah is a fulfillment of the biblical
injunction to eat unleavened bread. According to Rabban Gamliel
(Mishnah Pesachim 10:5), matzah is a symbol of the redemption from
Egypt. This symbolism makes it truly the central element of the Seder
(after the destruction of the Temple and the cessation of the Pesach
sacrifice), and its consumption the ultimate experiential element to

understanding the redemption that the Seder celebrates. In fact, a

Moroccan custom actually has the Seder participants follow the biblical
explanation for the method of eating matzah: “[with] your loins girded,

your sandals on your feet, and your staff in your hand, and you shall eat

it hurriedly” (Exodus 12:11) ~ the participants actually tighten their
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shoes, strap on a belt, and hold a stick in their hands while they gulp
down the matzah.28

Since the bitter herb, the Maror, is mentioned in conjunction with
the Matzah in one of the Torah’s explanations of the Passover sacrifice
(Numbers 9:11), the two are eaten in close proximity to one another. Just
as Rabban Gamliel’s statement links matzah to the redemption from
Egypt, the maror is deemed to represent the “bitterness” of slavery,
which is physically tasted when the maror is consumed.

The Korech, or “Hillel sandwich” exists because of Hillel’s literal
reading of the verse from Numbers mentioned earlier: “with unleavened
bread and bitter herbs shall you eat it.” “It” in this case is the Passover
sacrifice, and since it is unavailable, Hillel’s sandwich consists of
matzah, maror, and charoset, a mixture of fruit and nuts that is
considered by the sages (Mishnah Pesachim 10:3) to be a condiment for
the bitter herb. Although other sages agreed that as long as the elements
were eaten in the same meal, it was acceptable, Hillel believed that all
must be eaten literally together, and it is his custom that continues
today in the form of Korech.29

It is at this point, according to medieval custom, that the meal is
eaten (Shulchan Orech). The Afikoman is eaten immediately after the

meal (tzafun) and the Grace after Meals is recited (Barech). The afikoman

28 Sue Levi Elwell, ed, The Open Door: A Passover Haggadah (New York: CCAR Press,
2002), 78.
29 Steinsaltz, 64.
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is meant to be the last taste anyone has at the meal, as a reminder of the
Paschal lamb.30 The Birkat HaMazon is concluded with an accompanying
cup of wine, the third for the Seder meal.

This is followed by the custom of acknowledging a cup of wine
poured for the prophet Elijah. This cup of wine is furnished for two very
different reasons. The first, more popular, reason is the obvious
connection that Elijah holds for Jews as the harbinger of the Messiah. In
this function, Elijah is welcomed to the Seder meal in hopes that his
coming will also foretell the speedy coming of the Messiah. The second,
and actual, reason is drawn from halacha. There is a variant text to a
baraita at b. Pesachim 118a, according to which R. Tarfon holds that one
concludes Hallel over a fourth cup and recites Hallel Hagadol over a fifth
cup. This was a matter of dispute, which was ultimately dealt with by
pouring, but not drinking, a fifth cup. This became known as the “Cup of
Elijah,” who in the future will resolve all halachic disputes, including this
one.3! A third, homiletical, reason is found in Y. Pesachim 10:1, where
each of the four cups of wine is correlated to four utterances of Divine
promise in Exodus 6:6-7. Some authorities, however, maintain that there
is a fifth utterance, the statement made in verse 8: “and I shall bring you
into the land...” This is considered a “final” redemption, and therefore

worthy of its own cup of wine. In a kind of compromise, only four cups of

30 Glatzer, 57.
31 Menachem Kasher, Haggadah Shiemah (Jeruslaem: Torah Shlemah Institute, 1967),
94-95.




Phyllis Sommer - Page 21

wine are drunk, but the fifth is filled. It is this cup of ultimate
redemption that is then attributed to Elijah the Prophet.32

The cup of Elijah is accompanied by opening the door of the house
where the Seder is being celebrated. This is another part of the evening
that is often handed over to the children. As a “hands-on” activity, it is
perfect for small children tired of sitting at the Seder table. Welcoming
Elijah is a perfectly reasonable explanation for opening the door,
although there are others as well. One explanation is that the door is
opened to fully illustrate the idea that Jews are protected from harm on
this night33 and have nothing to fear from leaving the door open. Another
is that it serves as a precaution against evildoers who would lurk
outside, hoping to “catch” the family engaged in activities that would
serve as evidence for a false blood libel.34 The reason for the opening is
perhaps far less important than the activity itself, which breaks up a
generally unexciting section of the Seder,35

Then the recitation of Hallel is continued where it was left off,
beginning with Psalm 115, and continuing with Psalms 116, 117, and
118. The Great Hallel, Psalm 136, is added to the usual Festival Hallel,

and then followed by the fourth and final cup of wine.

32 Steinsaltz, 78.

33 It is known as Leyl Shimurim, a night of watching and protection.

34 Steinsaltz, 78.

35 There is some evidence that an early Palestinian custom was to open the door at the
beginning of the meal, to welcome to the Seder table all those poor and hungry who
were in need of a place to celebrate the Pesach.
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The Nirtzah, or conclusion, is a brief piyyut by Rabbi Joseph b.
Samuel Tov Elem from the 11t century.36 It is followed by the
declaration: “Next year in Jerusalem!” It is common for the Seder to
continue after this “official” conclusion, with traditional (Byzantine and
medieval) hymns and songs to celebrate. Some Haggadah texts include
the hymns and songs before the Nirtzah, as though they were an actual
part of the Haggadah liturgy.

These concluding sections give families even more of an

opportunity to live out the ancient symposium. With bedtimes suspended

in favor of more rounds of Chad Gadya, children and adults alike are
given opportunities to make the table a true family experience. In fact,
the Seder is the most open of invitations. “The structure of the Seder
permits, indeed requires, each person to join the ritual whatever his or
her degree of learning, belief, social status, or ritual participation at other
times,” writes Baruch Bokser.37 It is with this in mind that we turn to the

issues of the Seder as family education.

36 Glatzer, 85,
37 Baruch A Bokser, The Origins of the Seder, (Berkeley: University of California Press,
1983), 81.
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CHAPTER II: FAMILY EDUCATION AND THE PASSOVER HAGGADAH

The Passover Seder is clearly a unique opportunity for families to
learn together. With this in mind, interviews were conducted with highly
skilled religious educators, in order to assess their goals and opinions
about family education and its relationship to Passover, primarily the
Seder experience. The overall goal of the interviews was to determine
what kinds of programming is currently being done, as well as to
determine what are the needs of families in relation to Passover
education. The educators chosen are considered to be some of the top in
their fields, and their selection was based on an attempt to obtain a
broad spectrum across the country.38 The questions were determined but
considered to be guiding; follow-up was a natural part of the
conversation, and thus for some interviews, all the questions were not
asked, but some were answered indirectly.

In advance of the interviews, the interviewer held the assumptions
that these educators, the best in their field, would have set in motion
grand-scale productions to teach their congregants about the Passover
Seder. This assumption proved to be generally false. What seems to be
the most successful programming in the minds of these highly skilled
educators are smaller, more intimate and more creative types of teaching

opportunities. Another assumption was that families have a great deal of

38 The educators interviewed were: Rabbi Barry Diamond, Temple Emanuel in Dallas,
Texas; Lynda Gutcheon, Congregation Ohabai Shalom in Nashville, Tennessee; Jo Kay,
Director of School of Education, HUC-JIR, New York; Dr. Alan Levin, UAHC Regional
Educator, Chicago Region; Sharon Morton, Congregation Am Shalom, Glencoe, Illinois.
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fear and insecurity about the Seder experience, and this was proven to

be generally accurate based on the interviews. It was also assumed that
educators communicate and share programs among themselves, which
also seemed to be less than accurate - many of them didn’t know exactly
what was going on in other congregations and it didn’t seem particularly
relevant to them. Overall, the interviews were interesting and
enlightening.

Following is a summary of the interview findings, divided by the

questions asked:

What do you see as the primary goal when teaching families about
Passover?

The educators surveyed all seem to agree that families need to gain
a level of comfort with their own Seder experiences, and this was the
primary goal when teaching families about Passover. Many of them were
concerned that families are not ready to bring the Seder into their own
homes; they do not feel competent in preparing or leading a Seder meal.
Beyond the idea of competence, however, the educators also felt that the
Seder could be the kind of pivotal family event that it has been in Jewish
history only if families were able to create the experience for themselves.
As one of them said, “I think the primary goal is to give them permission

to experiment with the Seder, and to view it as an experience and not
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just a ritual.”3% Another suggested that the goal of Passover education
should be to make it “doable” for anyone.40 In addition to this issue of
competence, the educators expressed the desire to link the themes of the
Seder to modern life. The issue of freedom in particular was mentioned
by a few of the educators, with a goal of a “global understanding of the
connection between what it means to be a free person in our society and

how that is brought out in the holiday of Passover.”41

What was your most recent plan for a Family Passover program?
The educators surveyed indicated that nearly every synagogue has
a congregational Seder as well as a model Seder program. These Seder
programs are usually supplemented, however, by additional
programming in the synagogue. For example, Sharon Morton explained a
program in which families compiled their own Haggadot and made all the
implements for a home Seder, and then the families got together and
celebrated the holiday together. Lynda Gutcheon described a holiday
social action program in which older children and their parents made
chocolate covered matzah, sold it, and used the proceeds to serve a

homeless shelter. These kind of creative programs really “give families

39 Barry Diamond, Interview.
40 Jo Kay, Interview.
41 Lynda Gutcheon, Interview.
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permission” to break outside the traditional model of the Passover Seder

and observance.42

What questions do families most often ask you around Passover?

The consensus of the educators was that most families need a
great deal of reassurance around Passover, to make sure that “what
they’re doing is okay.”#3 Correct information is important to families also,
as well as some of the other details that just seem “mysterious to
families,”4 such as how to determine which foods to eat and where to get
an appropriate Haggadah. The families are very concerned about “doing
it all,” and as Jo Kay explained, “what has been very freeing for people is
to hear from a person in ‘authority’ that you don’t have to do it all, and
you don'’t have to do it all now, and you can take it on in pieces.”#5 Even
though Passover is a holiday of questions, there is a definite fear of
questioning and a sense of embarrassment. Many of the educators
explained that the kinds of information that they provide their

congregants are meant to head off the questions, because, as one of them

explained, “Often I don't give them the opportunity to ask because they

would just sit there embarrassed and not ask at all.”46

42 Diamond.

43 Sharon Morton, Interview.
44 Diamond.

45 Kay,

46 Gutcheon,
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Have you “heard about” any programs that you feel are “ideal” or
excellent examples of family programming for Passover?
What would be your ideal family program for Passover?

The educators were excited to share creative ideas, both their own
and those of others. Alan Levin talked about a freedom assembly, a
program to mark the end of the holiday of Passover. He also told of a
program about short stories to use within the Seder itself. Barry
Diamond described a “Passover extravaganza” of activities for families to

do together. Many of the programs that educators had seen as most

successful dealt with family memories of the Seder and improving the

family participation in the Seder.

Many of the educators were reluctant to define an “ideal” program.
Jo Kay was willing to define some elements of a program that would be
ideal: “An opportunity to teach parents how to interact with their
children - important even though not Jewish - as important as the text
or skill that you learn. There should be opportunities for everyone to find
something in the program that will move them forward.” Sharon Morton
thought that an ideal program would give the information to parents in
small doses, considering that many of them are uncomfortable with a
religious school setting. The culture of the community is impoertant, as
well, Lynda Gutcheon stated, as it helps to define what programs are

going to work and therefore he “ideal” for one’s own community.
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What are some of your favorite resources for Passover, specifically
Haggadot?

This question generated a set of answers that were very similar.
Each educator was quick to mention the Family Participation Haggadah
from the Hartman Institute. Aside from this specific answer, however,
there was a pause and a vague response about the plethora of haggadot
available and their general usefulness. The Hartman Haggadah really fills
a missing link in the world of Jewish education, providing a resource
that educators are pleased to use and pleased to recommend. One other
resource was mentioned specifically by name, The Art of Jewish Living:
Passover, by Ron Wolfson. This book is not a Haggadah itself, but rather

a kind of workbook for families to learn about the Seder.

Conclusions from Interviews

Many of the educators surveyed were able to provide concrete
evidence of successful programs. Others felt comfortable speaking on a
theoretical or general level about Passover programming. The

conclusions that can most easily be drawn from these interviews are as

follows: 1) certainly there is no one way to do Passover programming; 2)

there appears to be a great need for education in this topic area, as the
educators were able to share many questions and insecurities expressed
by families; and 3) there are only a few notable materials in this field,

giving wide leeway to any developed programming.
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ANALYSIS OF MATERIALS

The following pages contain analyses of various “family” materials
for teaching and conducting the Passover Seder. Most of them are in the
format of Haggadot, with the education element to take place within the
framework of the Seder. The bulk of the non-Haggadah published
material is meant to teach primarily about the holiday of Passover and its
observances, rather than the Seder, which is left to the Haggadot. Nearly
all of these materials contain the word “family” in the title, and that was
the primary criterion for of their selection. The materials were analyzed
under the following headings: a general overview, to whom is the material
aimed, a definition of the driving force behind the material, unique
features of the material, and its applications in a family education

setting.

Material: Reliving The Exodus: A Gateway to the Haggadah: Texts,
Activities, and Values

Published by: Shalom Hartman Institute (1999}

By: Noam Zion, Bina Talitman, Leah Tal, Yisrael Pivko (translated by
Ruchi Avital)

A general description/overview of the material (visual, layout, etc):

This material is a workbook, spiral-bound, 8.5 inches by 11 inches in

size. It contains stories, photos, drawings, pencil games, writing
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activities, and discussion questions. It is 96 pages long, with 8 chapters.
The chapters deal with different concepts embodied in the Seder, such as
memory and questioning, as well as the parts of the Seder and the
details of its action. There is an entire chapter devoted to teaching the
order of the Seder and the activities that occur at each “signpost” of the
Seder. The material is accompanied (separate book) by a Teacher’s
Guide, which also includes a Haggadah Curriculum. The Teacher’s Guide
will be reviewed here with the workbook, while the Curriculum will be
reviewed separately. The Teacher’s Guide gives a lengthy explanation of
the educational principles of the Haggadah itself and of the student book.
Then each chapter is discussed in detail, giving expanded information as
well as suggested activities and programs for each chapter.

For whom is this material aimed? The workbook is aimed at
elementary school pupils and their families. Although it seems that the
workbook should be used in a supplementary school setting, there are
many activities that suggest working with a family member, usually
parent or grandparent, and that would be difficult to complete without
that team effort; activities such as quizzing grandparents about their own
childhood Seders are hard to do without the family having that previous
experience. The book, written in 1995 in Israel, does not lend itself well

to an intermarried audience, as it would be difficult to share family Seder

memories with the non-Jewish parent. There are not alternatives listed in
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the book, but a teacher could certainly develop some in order to open
this to children of intermarriages.

What seems to be the goal, the driving force, behind this product?
The authors of this book are dedicated to personalizing the Haggadah
and the Seder. They have created an entertaining product that they hope
will appeal to parents, teachers, and students alike. Their emphasis is on
the experiential learning of the Haggadah.

What are some unique features of this program/material/Haggadah?

This material is unique in its depth and breadth. There are not many

other student workbooks devoted entirely to the Haggadah. The expanse
of the text allows for many varieties of use, and for many years of
different activities from the same book. The book is also unique in its
application of the educational principles of the Haggadah to the teaching
about the Haggadah.

What are some ways this could be used in a family education
setting? Many of the activities in the book are suitable to be used in an
intergenerational family program. There is no question that students and
parents would find the activities enjoyable. There are ways that bits of
the book could be taken out of the book and used within a larger
program as well, probably to help overcome the lack of sensitivity to
intermarried families. (It is, however, an Israeli product. Intermarriage is

not a part of their cultural reality.)
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Material: The Haggadah Curriculum: A Multi-Year Curriculum for Family
Education in the Jewish School (To be used in conjunction with A
Different Night: The Family Participation Haggadah)

Published by: Shalom Hartman Institute (1999)

By: Noam Zion

A general description/overview of the material (visual, layout, etc):
The Haggadah Curriculum is found as part of a larger book, the
Teacher’s Guide to “Reliving the Exodus.” It is based on the Family
Farticipation Haggadah by the same author, and provides four units of
study based on different texts in the Haggadah and geared toward four
different grade levels. Each unit of study has five parts: a conceptual
introduction, a text study, a chance to develop creative ideas for the
Seder, “homework:” to introduce the creative ideas at the student’s own
Seder, and a documenting and debriefing section. The fifth grade
curriculum is based on the concept of questioning, and examines the
Four Questions in textual detail as well as suggesting activities that
involve different forms of questioning to take place at the Seder. The
sixth grade program teaches about the “art” of storytelling, using the

Maggid section of the Haggadah as text and suggesting a storytelling

workshop to improve the students’ abilities. The seventh grade program

focuses on parent-child relationships, using the Four Children as a
textual basis. The eighth grade program examines the idea of the Seder

as symposium, and offers these older students an opportunity to create
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their own discussions about slavery and freedom, vengeance and
compassion, and assimilation and identity. There are also three
background essays on questioning and the four children.

At whom is the material aimed? This material is specifically aimed at
educators who wish to create a full cycle of Haggadah education at their
schools. It is somewhat simplistic, giving primarily the bare-bones of a
curriculum, so it also seems to be directed at a very knowledgeable
audience, one that would have already thought of many of the ideas
contained within this volume.

What seems to be the goal, the driving force, behind this product?
The curriculum is clearly designed to be a vehicle for the author’s
Haggadah. This isn’t necessarily a negative, and certainly this material
helps to create a more full product in the Haggadah and its

complementary curriculum.

What are some unique features of this program/material/Haggadah?

The uniqueness in this concept comes in the idea that the teaching done
about Passover should focus on the Seder night, rather than on any
other parts of the holiday of Passover. The implication of the author is
that the nuts and bolts knowledge about Passover will have been learned
in the younger grades, to enable the older children to make a more in-
depth study of the various themes and concepts in the Haggadah itself.
This is a unique idea, to focus on one theme within the Seder, rather

than trying to “do it all” each year.
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What are some ways this could be used in a family education
setting? Each of the curricula would lend itself to an intergenerational
family program for the grade level mentioned. Each of the concepts can
be taught at both the appropriate grade level as well as be made

interesting for adults to participate.

Material: The Art of Jewish Living: The Passover Seder

Published by: The Federation of Jewish Men’s Clubs and The University
of Judaism (1988)

By: Dr. Ron Wolfson (with Joel Lurie Grishaver)

A general description/overview of the material (visual, layout, etc):
The book is softbound and 330 pages long. It is divided into two main
sections, the first explaining the Seder in detail and the second giving
some of the nuts and bolts of preparing for Passover itself. The opening
chapter of the book introduces a number of different families, each with
different ideas of family, memory, and Jewish practice. These families
help to tie the book together as their comments are peppered throughout
the book. In addition, the book is illustrated with photographs of the
families in action at different Seder activities. For each section of the
Seder, there is an explanation of the main concept, a description of the
objects involved, an actual explanation of the practice involved, some

practical questions and answers, and some modern innovations. These

help to explain each section of the Seder. There are also translations and
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transliterations of the main Hebrew prayers. The second section gives
information such as how to put together a Seder service, how to kasher
for Passover, etc.

At whom is the material aimed? While the book seems to be aimed at
the unaffiliated or the uncertain, there are also elements that will be
interesting to more practiced Seder-makers. The length of the book does
not indicate that the book should be used as a textbook for children, but

rather is directed at adults and their own observance as adults.

What seems to be the goal, the driving force, behind this product?

The book is aimed at giving Jews the tools to create their own Passover
and Seder observance. The clarity with which the authors spell out the
details of the Seder and the Passover preparations make it clear that they
are trying to create learned, independent Jews.

What are some unique features of this program/material/Haggadah?
The transliteration of the prayers was, at the time of the book’s
publication, somewhat unique. Today, the “user-friendly” details of the
book make it unique in its field. It is accessible to the least
knowledgeable yet not boring to those who understand a bit more about
Judaism.

What are some ways this could be used in a family education
setting? This book would serve as an excellent resource for an
intergenerational family program. As well, some of the innovations and

concepts listed for the different sections of the Seder can be a part of a
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family program explaining and designing a family’s own Seder

observance.

Material: Mah Nishtanah? A Passover Haggadah for Children

Published by: Shai Publishers (1985)

A general description/overview of the material (visual, layout, etc):
The Haggadah is a small, hardbound book, with 72 pages. It is brightly
colored both on the outside and in, and is illustrated with both drawings
and photographs of children engaging in the activities of the Seder. It
contains translation (somewhat simplified), original Hebrew text, and
transliteration. There are not many explanations, but instead simple
instructions for what to do in each section of the service.

At whom is the material aimed? The Haggadah is aimed at small
children, but could be used in conjunction with a fuller text as part of a
Seder with children present. Older children could, as the authors
suggest, use the book alongside another Haggadah.

What seems to be the goal, the driving force, behind this product?
The book provides a simplification of the Seder service as well as
something for the children to hold and look at while the Seder is going
on.

What are some unique features of this program/material/Haggadah?

The simple words and bright colors make this Haggadah uniquely useful

at the Seder itself. Many books for young children are not suitable to be
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used as the family’s only Haggadah. This Haggadah is in fact full enough
to use, but would be most effective if embellished upon by the wiser
adults.

What are some ways this could be used in a family education
setting? This book would make an excellent introduction as the most
simple of Haggdot. Its sparse text could give families the liberty to add in
their own customs and interpretations. On the other hand, its simplicity
could “dumb down” the family’s observance for older children and adults,
and render the service a child-centered activity without a full family

value.

Material: A Singing Haggadah

By: Ellen M. Egger

Published by: L'Rakia Press (1986)

A general description/overview of the material (visual, layout, etc):
The Haggadah is a thick volume (275 pages), approximately eight inches
square. It is based on the Seders of the family of Rabbi Arthur Chiel, and
contains a full traditional text, with musical staffs interspersed to give
the participants music at their fingertips. It is illustrated with line
drawings, and the music staffs also appear to be hand-drawn. At the

back are blank musical staffs, implying that there is music to be added

to the Seder.
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At whom is the material aimed? The material is aimed at families that
want to add music into their Seder experience as well as families who
have never done a Seder before. There is information on a “suggested
simple Seder” as well as some of the details of preparing for a Seder
meal, including a sample menu. This indicates that the book could
appeal to those who have never prepared or participated in a Seder
before.

What seems to be the goal, the driving force, behind this product?
The author’s intent is to faithfully transcribe the unique musical style of
this particular family’s Seder. To that end, the Haggadah itself appears
whimsical and fun, allowing for innovation and interpretation.

What are some unique features of this program/material/Haggadah?
The overwhelming amount of music and the concept that the entire
Seder can be sung to various different tunes is perhaps the most unique
feature of this Haggadah. Even if not used as the family’s primary
Haggadah, it can serve as a nice resource to families looking for
innovations in their own Seder.

What are some ways this could be used in a family education
setting? This Haggadah would be useful as a sample of an innovative
Haggadah that provides “something different.” Should one wish to devote
an entire program to this particular Haggadah, it would be a good

opportunity for the families to learn to sing the various parts of the Seder

together.
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Material: A Family Haggdah

Published by: Kar-Ben Copies

By: Shoshana Silberman

A general description/overview of the material (visual, layout, etc):
This Haggadah is booklet-sized, and staple-bound. It is intended for an
entire family, children and adults, and intended as a sampling of
activities. Not all of the activities are intended for one Seder evening. It is
printed in two-color graphics that are not very visually appealing to the

modern eye. The book contains both Hebrew characters and

transliteration, as well as translation. There are activities for which

planning ahead is suggested, as well as discussion questions and games

to play.

At whom is the material aimed? The material is aimed at families with
children, primarily ages 3-12, although most of the activities are suitable
for older children and adults as well. The Haggadah is intended to be a
family activity, rather than just an evening event; to make the fullest use
from this Haggadah, one would have to spend some time with it prior to
the Seder night’s use.

What seems to be the goal, the driving force, behind this product?
The driving force seems to be the desire for a fully traditional Haggadah

made accessible through additional information, activities, questions,

and illustrations. It gives Seder attendees more options for the
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completion of the Seder, while still maintaining most of the traditional

texts.

What are some unique features of this program/material/Haggadah?

The size and shape of this Haggadah make it easy for young hands to
hold, as well as comfortable for adults. The regular-size print makes it
seem less “juvenile” for the older children, and yet the discussion
questions and activities can be geared toward all ages. Typically,
Haggadot for young families have larger print and may bore older
children and adults.

What are some ways this could be used in a family education
setting? This is a nice simple Haggadah that could serve as a resource
for families in terms of ideas for extras to add into their Seder meal. It
would also be easy to adapt this Seder into a communal meal or even a

model Seder, and thus increase the family education value.

Material: Family Haggadah: A Seder for All Generations

By: Elie M. Gindi

Published by: Behrman House (1998)

A general description/overview of the material (visual, layout, etc):
This Haggadah is 8 %2 x 11 inches in size, and paper bound. It is
illustrated with a mixture of photographs, drawings, and prints from
illuminated Haggadot. There is Hebrew text with transliteration, as well

as musical staves for some of the more commonly sung elements. The
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sections of the service are divided up with intended roles for readers (i.e.
“Participant who was born in springtime” and “Child”) At the beginning of
the book, the author indicates that the Haggadah is intended to serve as
an approximately 45 minute service before the meal and 15 minutes
after, which indicates a simplification of the traditional Seder liturgy.

At whom is the material aimed? This material is definitely aimed at
families with children. The comments and the decorations in the Seder
make it well-suited to them. It is particularly aimed, it seems, at children
with good reading skills, as there are reading parts assigned to “Child.”
What seems to be the goal, the driving force, behind this product?
This Haggadah is intended to provide a simplified yet interesting version
of the Seder liturgy. The author is trying to create a Haggadah that is
interesting in its words as well as its visual appeal, and this seems to be
accomplished.

What are some unique features of this program/material/Haggadah?

The photographs sprinkled among the drawings and illuminations really

give a sense of personalization to the text. They are photographs of
children in different roles in the Seder; for example, a child surrounded
by stuffed animals is the subject of the photograph illustrating the
plague of beasts. In addition, this Haggadah includes the story of Moses
and his role in the redemption from Egypt.

What are some ways this could be used in a family education

setting? This Seder contains many ideas and simplified wording that
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make it a good resource for families engaging in a family program. In
addition, its entertaining layout would make it a useful “model Seder”
Haggadah. The Haggadah itself also provides inspiration to families that

are feeling intimidated by the idea of running their own Seders.

Material. The New Model Seder

Published by: The Prayer Book Press of Media Judaica, Inc. (1971)

Edited by: Rabbi Sidney Greenberg and S. Allen Sugarman

A general description/overview of the material (visual, layout, etc):
This Haggadah is in booklet form, staple-bound. It is illustrated with line
drawings and black-and-white photographs. There is Hebrew and
English text with no transliterations. Although it is entitled “model”
Seder, the only real abbreviation is in the Maggid section. In addition,
this Maggid section includes the story of Moses.

At whom is the material aimed? The material is aimed at children with
knowledge of Hebrew. The title suggests that the book would be used in a
religious school setting, as a teaching tool for children, but it could also
be used in a household that was familiar with the Seder text and the
Hebrew language.

What seems to be the goal, the driving force, behind this product? It
seems to provide a well-printed, somewhat brief service for teaching

about the Seder in an experiential way. Published in 1971, it doesn'’t
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seem to take into account intermarriage or any other concepts that
would necessitate explanation of the Seder.

What are some unique features of this program/material/Haggadah?
This Haggadah contains as a supplemental reading Martin Luther King,
Jr.’s “l Have a Dream” speech. This is a unique blending of American and
Jewish culture within the Seder liturgy.

What are some ways this could be used in a family education
setting? This model Seder would be hard to use with parents and
children today in a family education setting. The lack of transliteration,
unfortunately, makes it difficult to make the program accessible to all

families.

Material: The Santa Cruz Haggadah: A Passover Haggadah, Coloring
Book, and Journal for the Evolving Consciousness

By: Karen G.R. Roekard

Published by: The Hineni Consciousness Press (Capitola, CA), 1991

A general description/overview of the material (visual, layout, etc):
The material is a small book, staple-bound, 73 pages long. The text is

lavishly illustrated with the author’s own whimsical drawings. It follows

the traditional Haggadah outline, but with unique readings (by the

author). The Hebrew is written clearly, and with transliterations. The

layout is visually appealing, yet at times cluttered.




Phyllis Sommer - Page 44

At whom is the material aimed? The material is aimed at “searching”
Jews, those who are looking for a traditional-style Haggadah with
elements of a new kind of spirituality interspersed. The “cute” pictures
might lead one to interpret this as a children’s Haggadah, but in fact its
words and philosophy are more suited to an older audience. Children
could be participants in a Seder that used this Haggdah, but would
perhaps be a bit more marginal than in some other Haggadot. There is
also the feeling that this material is aimed at those in need of a kind of
healing, a healing of soul. For example, the affliction of slavery is linked
to the personal and modern affliction of “stuckness, closed hearts [and]
constrained souls.” (page 12)

What seems to be the goal, the driving force, behind this product?
The author’s own quest for “evolving consciousness” is behind the
different texts and readings. This means that many of the activities are

aimed at a personal kind of experience, while many of the traditional

activities are re-styled to fit with this concept; for example, handwashing

is linked with “washing away” one’s old ways of thinking.

What are some unique features of this program/material/Haggadah?
The Haggadah’s layout is modern and accessible, with readable Hebrew
and delightful illustrations. The readings offer a modern look at the
Seder liturgy, for example, there are other questions offered alongside the
Four Questions, personal, soul-searching questions. The story of the

Exodus is told with Moses at the helm, straying from the traditional




Phyllis Sommer - Page 45

Haggadah text. There is also an overt sense of social justice to the
Haggadah, not only introspective but also looking to others in need of
healing.

What are some ways this could be used in a family education
setting? This Haggadah provides families with an excellent example of
the use of the traditional rubrics of the Seder to create a truly unique
Haggadah. Although there is much about this Haggadah as a whole that
would not be useful for families in their own homes, there is much in
this Haggadah that could serve as a resource for families in a family

education setting.

Material: The Empire Kosher Family Haggadah

Published by: Mesorah Publications, Ltd (Artscroll)

By: Rabbi Nosson Scherman

A general description/overview of the material (visual, layout, etc):
The Haggadah is a small hooklet, staple-bound, with 95 pages. The right-
hand pages are completely Hebrew, and the left-hand pages are
completely in English. There is no transliteration. The text is printed in
two colors — the main text is printed in black, and anything extra, such
as commentary, is printed in red. The order of the Seder is found on

every right-hand page, with the current section noted. There are no

illustrations. There is a great deal of commentary running alongside the
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English text, giving explanations about the text itself as well as
background information and customs.

At whom is the material aimed? This text is aimed at families desiring
a complete Hebrew/English Haggadah with little or no creative liturgy. It
is also assumed that the user is fluent in Hebrew reading, or planning to
use only the English text; there is no transliteration.

What seems to be the goal, the driving force, behind this product?
This product is attempting to provide a full and complete traditional text
while still providing some comments and information in the margins.
What are some unique features of this program/material/Haggadah?
The commentary is interesting and often enlightening. It is the only part
of this Haggadah that is unique from any other traditional text.

What are some ways this could be used in a family education
setting? This Haggadah can serve as an excellent example of the full
Haggadah liturgy. Used in conjunction with explanations about the
rubrics and the different parts of the Seder, it can serve as a “textbook”
for teaching the rabbis’ standard interpretation of the Bible’s injunction

to tell the story to one’s children.

Material: We Tell It To Our Children: The Story of Passover, A Haggadah

for Seders with Young Children

Author: Mary Ann Barrows Wark
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Published by: Mt. Zion Hebrew Congregation Rabbi’s Publication Fund
and Mensch Makers Press

A general description/overview of the material (visual, layout, etc):

The Haggadah is a small book (approx 5”x8 ¥2"), spiral bound. It contains
large print and easy to read words, as well as pictures with captions. The
Hebrew text is clear and pointed, as well as transliterated. It is written in
the form of a script, with different participants having different roles, as
indicated in the script. It includes Moses in the story of the Exodus,
unlike the traditional text, but otherwise follows the traditional Seder.
The text is illustrated with black-and-white line drawings.

At whom is the material aimed? The material is aimed at families with

young children, willing to “let loose” and have a Seder experience that is
participative.
What seems to be the goal, the driving force, behind this product?

This Haggadah is aimed at making the Seder a fun and accessible

activity for families with children of all ages. It does not require a great
deal of preparation (except making the provided puppets}, so it is ideal
for the first-time Seder family.

What are some unique features of this program/material/Haggadah?
This Haggadah has a few unique features. First, it contains pop-out
puppets at the back of the Haggadah (Leader’s Edition), to be used in the

skit-like format of the Seder. There is also an envelope in the back for

retaining the puppets from year to year. Second, there are singable songs
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written to familiar tunes (such as “I've Been Working on the Railroad”)
that are yet another part of the haggadah that improve the accessibility
of the traditional text. Finally, there are musical notations for the
traditional songs, as well as a bibliography of books about Passover for
the family, recipes for charoset, and a section to keep track of which
guest played which role over the course of the years.

What are some ways this could be used in a family education
setting? This serves as an excellent idea of a Haggadah made fully
accessible to families with small children. It would serve well as a model
for families to emulate as they work through a family program. The skits
that tell the story could also be used as a performance section of a family

education program.

Material: A Different Night: The Family Participation Haggadah
By: Noam Zion and David Dishon

Published by: The Shalom Hartman Institute (1997)

Give a general description/overview of the material (visual, layout,

etc.): This material is a softbound book, about 10 inches by 8 inches,

bound on the left side. It is 180 pages long, and printed mostly in two

colors of text, black and blue. The text is illustrated with both line
drawings and a few pages of reproduced artwork in full color, The general

layout of each two-page spread is with the traditional Haggadah text as
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well as the traditional ritual practice on the right-hand page, and facing,
on the left, are various commentaries, readings, and expansions of the
text, as well as special activities to be done to enrich the Seder
experience. The beginning of the book contains a 'user's guide,’ which
gives explanations for how to use the plethora of information contained
within the book. This Guide explains the overall structure of the
Haggadah, the mini-Table of Contents found on each page, as well as
gives a 'Bare Bones Basic Seder,' which breaks up the additional
readings into smaller, more manageable bits.
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