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Digest
In this thesls the writer hasg dealt with the Rabbinic
conéept of adult education, Throughout Jewlsh history
our people have been constantly exhorted to broaden thelr
knowledge and make study a vital part of thelr livesg,
Learning was not to be restricted to any one group of
people, but was urged for all as a prerequisite to a

mature understanding of life.

We are told that learning helps make man~good. The
Kala 1s in many ways similar to our attempt to establish
adult education instltutes, whereby laymen can study
various subjects and help broaden themselves wlth new

knowledge,

Going to school for enjoyment and not merely for course
credit is implied where you are told to like learning for
learning's sake. This would seem to have speclal meaning

for adulfs who register in adult instlitutes,

We have seen examples of scholars who though poor have
achleved fame in learning. Men like Hlllel have forever
made thelr mark in Judalsm. Though there ls much scholarly
opinlon regarding the teaching of women, the majority

seems to oppose the ldea of teaching them,

We have learned that a teacher needs patlence and

understanding. He should indulge in a continuous search




for gself growth and must be of sound ethical and moral

character,

The student 1s enjolned to ask questions when he has
them and not to remain silent because of embarrasment,
We learn that the Rabbls encouraged the use of all kinds
of study alds, while also encouraging group study. It
1s difficult to draw any definite attitude regarding the

acceptance of feeg for teaching though there is universal

agreement as to the gpiritual reward.




Introduction
This thesis deals with the Rabbinle concept of adult
educatlon, That the Rabbls were preoccupied with this
problem 1s evlident throughout the Talmud. It will be my
task to gather thelr comments and analyze thelr attitudes
a8 1t relates to the various aspects of this very

important question.

Though I have concentrated primarily on Talmudic sources
in this wofk, I will aldo make references to the Codes.
This offers us an excellent opportunity to see how Jewish
practice determined by the Talmud, is made formal in the
Codes. The Codes dealing with adult education are found
in " Hilkoth Talmud Torah," which iz Chapter 246 of the
Yoreh Deah. I have used thé references of the Beer Hagola,
by Hoses Ribkes of Amsterdam, as the main source for the
Talmudic material, I consulted secondary literature,e.g.

" History of Jewish Education," by Nathan Drazin, the
EOSt Becent English work on this subject., I was unable,

however, to use this material for thls thesis.

Our age i@ very interested in all phases of psychology.
Egpeclally ls there great concern with the problems
involved in both teaching and learning. Many colleges
and universltles have developed distingtished departments
which are primarily devoted to research in these flelds.

In light of thls interest, 1t is highly significant to




note the attitude of the Rabbls of old to these problems,

The role of the woman in Judalsm has always been a
subject of conslderable Interest. In recent years 1t has
been a matter of great lmportance for Reform Judalsm,
Their discussion regarding women not only tells us much
about the status of women 1in Talmudic ﬁimes, but gives
ug a deep understanding of the Rabbinic mind as 1t

grappled with the problem of teachlng women,

The Rabbls were vitally interested in lmpressing all
Jews with the lmportance of learning., We are told that
all men should study, regardless of thelr rank or
professlion, In ampllfyling thelr thinking én this matter
they enable us to gain a great deal of information
concerning the personal and economlc status of some of

the great Talmudlcal personalitles,

In light of the present day emphasls on adult Jewish
education 1t ig Interesting to see what steps the Rabbils
proposed many centuries ago, to assure the preservation

of Jewlsh learning and of Judalsm.
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Chapter 1

The Importance of Learning
Judaism-has'always lald great stress upon learning. Our
1itérature &bounds with exhortations to parents to teach
thelr children, as well ag to all adults to constantly
learn and study the Tora, The great maxim, " And the study
of the law 1is gr@éter than them all," (1) 18 the symbol and

basls of thls preoccupation with 1ea;hihg.

The Rabbis felt that the most acceptable way to please
God was through the lesrning of Tora. From a discussion in
Makkoth we read: " Sald the Holy blessed be he to Davids
Better Jo me one éay gpent in study of Tora than a
thousand sacrifices that your son Solomon will ( some day )

offer me on the altarh(2)

The great reéspect ln which study was held can clearly
be seen from the following. R.Shesheth said: " Whoever
teaches the Tora in this world will be priviléged to teach
1t In the next, as it 1ls written: ' And he that watereth
shall water again too.' "(Having wéteréd,i.e. taught in

this world, he will do so in the nemt too.)(3)

The Jew was urged to study zealously and to devote
sufficlent time to his learning in order to become well
acquainted with hls literature, The Rabblis deprecated the
sclolistic approach, Superficial.knowledge was not the
intention of the Rabbie, rather a deep rooted and thorough
understanding was thelr goal., R. Melr sald: " Study with




all thy heart and with all thy soul to know my ways and to
watch at the doors of my law. Keep my law in thy heart
and let my fear be before thy eyes."(4) That this
statement is typical of Rabbinmic feélihg concerning

learning is furthur evidenced from another source. R.

Phineas B. Jalr sald, "Study leads to precilsion, precision
leads to'zeal, zeal leéds to cleanliness, cleanliness

leads to restraint,jend restraint leads to purity.t5)

”

It was the duty of the Jewlsh father to beach his son
Tore end to assure hlm a baslc elementary education. The
Rabbis knew well that the youngster could not be expeéted
to get an educatlon by himself, and so they made it
incumbent upon his parents to teach him, although they
made the provhsion that if the parents falled in this duty,
the son wag obliged to study by himself,

The Rabbls viewed very gravely any situation in which
8 person dellberately separated himself from stydy. For
one who sets himself aside from study they said: " None
can be called crooked excepling one that was firs£ stralght
and afterwards became crooked; and who 1s this? A disciple
of the sages who forsakes the study of the 1aw;9(6) The
students who leave the study of Tora also can eipect to
pay for thelr error. R, Levi sald: " Whoever leaves off

the study of Tora and occuples himaélf with idle talk, he

ls made to eat coals of broom. ( This is figurative for




Gehinnom), For it is said: They pluck salt -wort through
idle telk (ﬁormwood) and the roots of the broom are their

food. " (7)

There was a great concern and apprehension on the part
of the Rebbls for those who refused to study the Tora. They
spent much time bemoaning the fate &f th@se.f'OQr‘Rabbis t
taught that the Holy One blessed be he,.we@p; o%ér three
persons every day. Over him who can occupy himself with
the study of Tora but does not study, him who cannot
occupy himself wilth the study of the Tora hbut does, and

over a leader who dombneers the community." (8)

-

The Rabblg felt that a man was flrst judged for study
and then for the remainder of his deeds, We are told in
Kiddushin (40B) that " jhiet as learning preceeded practice,
so does the judgementfth@reof (in the next world) take
precedénoe over that of practice., (One is first judged
for learning and then in respect to the fulfillment of
precepts) in accordance with Reb Hamnuna, For Rab Hamnuna
sald: The beginning of man's judgement is in respect of
study (words of the Torah élone) for it is said, ' The
rejection of water (he who frees himself GPféthe Tora) is
the beglnning of judgement.' " |

The scholars of old felt that a man could gain a complete
and'deep understanding of life through a mastery of Tora.

There wag no doubt whatsoever in thelr minds that 1f a




man was steeped and trained in law, he would at the same
time be abie to hahdle all other human problems. Thls 1s
tersely summed up in the famous eplthet of Ben Bag Bag.

" Purn it and turn 1t again for everything is in 1ty and
éoht@mplate it and grov grey and old over it and stlir not-
from it; for théu canst have no better rule than it." (9)
It was also felt that one versed in the law would benbétfer
ﬁrepared to face the viclssltudes of life and less likely
to falter., In Klddushin (40b) we read, " He who is versed
in Bible, Mishnah and secular pursults (industry) will
not'quickly sin, For it is saild: and a three fold cord

is not quickly broken. But he who lacks Bibley Mishnak

and secular pursulte does not belong to cilvilization,"

The feeling prevalent among the scholars was one of
doiﬁg things in wise proportion. Fully uwware of the evils
of concentrating upon one purauit‘to the utter exclusion
of anything else they wlsely added the following saylng.,

" Bxcellent 1s the study of the law together with a worldly
éccupation, for toil in both of them puts sin out of mind,
But all study of the law without (worldly) labour, comes

to naught at the last and brings sin in its train.," (10)

It was felt that the Tora could help overcome mans
greét@st suffering and be of help to him even in time of

1llness. We are reminded of this over and over agin in

Talmudle literature in statemenﬂé gsuch as this. R.Josghus
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B.Levi said: " If a man feels pain in all his body, let
him engage in the study of Tora since it 1s said, ' and

healing to all thy flesh,'" (11)

EEN

The Rabbls felt that the Tora could endure only 1f the
people were truly zealous in their devotion to it. R;
iohnathan saids " One should never abstain from the Beth
Hamidrash and frém Tora, even in the hour of death, for it
is said, ' This 1g the Tora when & man @leth in & tent,'
Bven in,tﬁevhour of death one should be engaged in (them.
study of) Tora. Resh Lakish sald: The words of the Tora can
endure oﬁly with hin who gacrifices himself for it,-as it
1s sald, ' This is the Tora, when a man dieth in a tent.' "
(This Tore can 1live only when a men ls prepared. to die férh

it, tent is taken to mean a place of study). (12)

To the Rabbls it was learning and scholarly ability which
determined a man's worth rather than renk or affluence. "orr
s bastard is learmed in the law and & high priest 1s
lgnorant of the law, the bastard that i1s learned in the

law preceeds the high priest that is ignorant of the law,"(13)

An interesting discussion among the Rabbis gives us
inglght into thelr thinking concerning the all important
matter of study and practice. " R.Tarphon and the elders
were once reclining in the uppér story of Nithza's house

in Lydde when the following question was railsed before

them, Is study greater or practlce? R. Tarphon answered




saylng: Practlce ls greater. R.Aklba answered saying,
study is greater, for 1t leads to action. (This was &
practical problem during the Hadrianic persécution when
both study and practical observance were forbidden and

the question was for which should risks sooner be taken)."(14)

-~

The story of Rabbi Eleazar B,Simon proviges us with a
striking exanple of loyalty and d@votioh to learning, He
was ln great mentael angulsh becauge he feared that he had
betrayed lnnocent people to Roman authorities. He welcolmed
pein and suffering to help dlspel his feeling of guilt,
glving his pain up only at the time of study. " Every
evenlng they spread slxty sheets for him, and ;very morning
sizty basins of bléod and dlscharge were removed from under
him. In the mornings hle wife prepared him sixty kinds
of pap (made of figs) which he ate, and then recovered.

Yot his wife did notlpermit him to go to the schoolhouse,
lest the Rabbls dlsturb him, Every evening he would exhort
them (his palns and sores personified). ' Come my brethren
and familiars, ' Whilet every morning he exclaimed, ' Depart

because ye @lsturb my studies.' " (15)

-~

The Jewlsh people has been called the " Am Hasefer."
Thle appelation has been more truly descriptive of past
generations than of the present. It 1s apparent that the

words of the Rabble made a great impression upon past

generatlons of our people. " If thou hast studied much

-




in the law, much reward will be glven thee, and falthful
ls thy taskmagter who shall pay thee the reward of thy

labor. And know that the recompense of the reward of the

righteous 18 for the time to come." (16)

- - .
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Chapter 2
Places and Times of Learning

Judaism has always placed a great importance on
1eafning. Wherever Jews have lived they have had their
academles of 1earning which have been charged with the
task of passing on the teachings ofb?zwish past to the
future generations, Whether 1t be Palestine op Babylon,
Spaln or the United Btates the Jewlsh community has
always sponsored and malntained ite higher institutions
of learning. Thils 1s part and parcel of Hewish history
and of Judalsm. In this chapter we shall discuss some

of the institutions of learning which have been such a

great part of the Jewlsh past,

With the complétion of the Mishnah in 200 CE and the
redaction of the Talmud in 500 CE these books became
definite courses of study both in Palestine and Babylon,
The academles had a dual nature, for they wers both
school and court and the partlcipante both students and
Judges., These schools served both as Yeshiva (house of
session) and beth din (court). This unique duality
helped not only to give the academy student an mnusual
kind of tralning, but what is of @veéxiore importance it
kept the aéademy close to the people, unl;ke most of the
educational institutions of the other peoples of the

time,

Among the great academles in Palestine was the Yabneh
academy which fixed the text of the eighteen benedictions
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and gave 1te senctlon to Onkelo$y trenslation of the
Rible., Thie academy was forced to move to Usha because of

the destruction following the Bar Kochba revolt, It is

the same academy which was later pfesided over by‘Rabbi
Jehuda Hanasl, the compiler of the Mlshnah, although by
that time 1t had moved to Sepphoris. Rabbi Judah
presided over thls academy during the 1ast geventeen

years of hls life,

Babylon remailhed subordinate to Palestine till the
third century. The main seats of learning in Babylon
during the Tanaitid period were Nehardea and Nisble. In
Nisibis the academy was conducted bva.Juda B.vBathyra
and thls was probably at the same time when the temple
of Jerusalem was still in existance. He was probably a
descendant of the famlly of Behe Bathyra who were leaders
of the Banhedrin under Jing Herod and who resigned that
office in favor of Hillel. (1)

The codificatlon of the Mlshna and the emergence of
the two great Babylonlan scholars, Abba Areka, (Rab) and
Samuel, who had been tralned in Palestine, made the'third
century the turning point in the hilstory of Babylonlan
Jewry. Samuel took over the rectorshlp at the ancient
échool at Nehardea in which Rab had served as meturgeman.
It was the duty of the meturgeman to translate the

1ecture into Aramaic, which was the language of the people,
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Thus he would stand beside the Rabbl who taught in

Hebrew and Immedlately translate the lecture into Aramalc.

The Talmud Yoma records a very interestling experlence
that happened to Rab while serving as meturgemen. " Rab
cane tb the place of R.Bhila, when therg happened %o be
no Interpreter to stand next to him and interpreted
' Keriath Hageber ' as the ' call of the man.' R.Shilla
éaid to him, Wouldﬂyou, sir; interpret it as éockrow.
Rab replied, ' A flute 1s musical to nobles, but give it
to weavers, they will not accept 1t.' (Fools would
criticlize where meh of taste admire.) When I stood before
R. Hiyya and interpreted ' Keriath Hageber ' as the ' call
of the man ' he did not objeect to i1t and you say to mes
Say perhaps‘the cock's crow, Shila answered, Sir you are
Rab, would you sit down sir. (Do not continue as my
interpreter, you are too blg to serve me.) Rab replied,
People say 1 you have hired yourself away to someone to
pull hie wool. (Having undertaken the task, I will
complete 1t, unconcerned about the questlon of dignity.)
Pome say, thus dld he reply to him. One may %romote a
men incholy things, but not demote him. (The next
Interpreter may know very little and it WOuld be a sort
of disgrace for you to have to put up with an ignoramus
after my servige, The emphasis is on ignoramus, not on

any implied self praise." (2) Thue we see that a Semi

Tana as great as Rab oncé heid the lower position of
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meturgeman, whike working hils way up the ladder to

scholarly 1eadership in Babylon.

Rab went to southern Mesopotamia and founded the
agademy at Sura in 219 CE while Nepardea flourished under
Bamuel as never before. Sure also attalned ilmmedlate

~around
popularity and the grounds wexrm 1t were crowded wilth
eager students, many of whom for lach of lodging were

compelled to spend the night in the open bank on the canal.

It wag here that the Kallah was established. (3) The
Kellah rvendered Jewish learning accessible to 1afgé gsectlons
of people who could never have devoted themselves
exclusively to study. It assembled twlce a year, once
during the month of Adar and once during Elul. The sages
gathered at the Yeshlvas and hundredsoof students jJjolned
them for a month of studf.The Gaon would announce at each
meeting the name of the tractate of the Talmud to be
studied in preparation during the succeeding five months,
which would therefore be the special subject of study at

at the next XKallah,

It was at the Kallah also that dlscussions took place
which later became an integral part of the Babylonian
Talmud. At the Kallah gatherings, they would correct
texts which had been garbled in copying. Three of the

four weeks of the month were glven to study and dlscussion.

The fourth week wes devoted to examination of students,




13

At the Kallah the sages were organlzed into a
Sanhedrin,bf seventy members, Students came not only
from Babylon, but also from Greecd, Spain and Italy. There
was aleo & Beth Din present which decided questlons of
law. For those students who were not well prepared there

" where each

was a.special gathering known as " Tarbitza
gtudent studled whatever tractate”hé wished.%ln later
years the Responsa of the Gaon were prepared in wrilting
at the Kallah. They would be sent to the distant

communlities in answer bo thelr questlons.

Thues the Kallah‘which is 80 very llke our present day
institutes on Judalsm, helped to clarify matters of
flewish importahc@'during these short term courses. It was
élso able to influence many communities through the'returning
scholars who had attended in person, and through the
written responsa sent to the communities which had not

sent personal representatives.

Affer the death of Rab in 247, the work at Sura was
contlnued by hls successors, the most famous of whom was

Rab Asghe. He was made President of this academy at the age

of twenty and was compared by his contemporaries to
Judah Hanasl as posseseing both learning and worldly

preatness,

There are several Talmudical references regarding hils

brilliance, We are told in Gitin that R. Aha, the son of

Raba thought very highly of his ablility. " He said, I too
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say that between Rabbl and Rab Ashe there was no one who
wag supreme both inflora and in worldly affalrs. Is that
80, he was asked, Was bhere not Huna B. Nathan (The Exilarch
in the time of R, Aghe according to Sherira's Epistle),
We do not count Huna B, Nathan because he used to defer
to R, Ashi." (4) R. Adde B. Ahabsh pays similar tribute
to R. Ashi in Sanhedrin 36a.

His contemporaries called him by the distinguished title
Rabbana (Out Teacher). He spent most of his 1ife sifting
and arr&ﬁging'the vast material which had grown up around
the Mishnah, and thus lald the groundwork for the

compilation of the Gemara.,

Pumbedithe was founded by Juda Ben Ezekiel a pupll of
both Reb and S&muél. Samuel used to call him " Shinena "
the sharp minded. Pumbedithae developed a highly anslytival
dialectlec which sometlmes degenerated into halr splitting,
gso that 1t was commonly sald that 1ts students could make

an elephant pass through the eye of a needle.

We are told of a debate whlch took place in Nehardea
between R. Amram and R. Shesheth regarding the inheritance
of property, " During the course of the dlscussion R.
Amram said to‘R:'Shesheth, perhaps you are from Pumbeditha
where they draw an elephant through the eye of a needle.
(The scholars of the Pumbeditha Academy were extremely

keen and subtle in thelr learning.)" (5)

~
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The climax of Pumbeditha's prestige came under Judah's
second successgor, Rabbah Bar Nachmanl. He attracted 1arge
numbers of students by his ingenious method of teaching.
The Persian government alarmed at wholesale defectlon
from the ranks of industry and farming charged that many
of his hearers attended his lectures in order to evade the

poll tax,

When the Arabs conguered Babylon in 640 the period of
the Gaonate emerged in Jewish history, The schools of Sure
and Pumbeditha remainedhtha focal center of Jewlsh
learning giving birth to the great perilod ofklegal activity
known es Responsa literature. Followling the decline of
these schools and the shify in jewish population, new
schdols opened up in new Jewish'centers. Thus academied
of learning were established for Jews of Spain at Cordova,
Jewsg 1in France looked to Mayence which helped préduce
the grea£ Frendéh Tosaphists, While the Jews in Central
Hugrope had a great academy at Prague, it was in Vilna
where the great Elijah Gaon and innumerable ghpdents
studied the literature of thelr ancestoré in one of the

great academic eras of Jewlsgh history.

Judaism imposee certain restrictions for those who
wish to learn. During the week of Shivah, study is
limlted to the Books of Job, Lamentatlons, certain

chapters of Jeremiah and regulations for mourners. Outside
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of these four sectlons all learning and study is prohibited

by Jewlsh law during the week of Shivah,

Private fasts were frequent among Jews from the earliest
times. One may fast on certain days either in memory of
certain events in his own life or in explation of sins or
In times of trouble to arouse God's mercy. The Rabbis
however dld not encourage such faéts. They positively
forbad 1t in the case of a scholar who through his
fasting would be disturbed in hils study and mnabie to
concentrate. They also prohiblted a teacher from engaging
in this kind of fast'feeling that it would prevent him

from doing his work effectively. (6)

In the traditional Jewlish pattern study 1s not an
optional activity left to the cholce of the individual.
It is a mitsva, a divine cémmand and to observe a mitsva
is blessed, Out of the six hundred and thirteen commandments
incumbent upon the Jew, the first ten define the direct
obligatlions toward God, whlle the eleventh 1s the mitsva Vf7 o
of learning, ' Lo
Jewlsh communities throughout the generations have
not only attempted to live up to the command " Teach thy
Children " but have earnestly sought to make 1t possible
for all to fulfill the maxim, " And the study of the law

is greater than them all., " (7)
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Chapter 3
Democracy 1n Learning ‘

In Judaism, all men are expécted to study thevlaw
regardless of the state of thelr health, economic position
or the degree of thelr religlous educatlion, In keéping
with the Bibllical injunction " And these words which I c
command thee this day shall be upon thy heart," (1) the
Rabbls made 1t clear throughout the Talmud tha% the learning

of Tora was never meant to be the avocation of a select
few. We are pepeatedly told that everyiman must iearn
Tora, The o0ld synagogal study groups, e.g. Chevrah
Mishnayéth and the various Talmudic study groups are the

best evidénce of the fulflllment of this injunection,

The dedicated scholar of Talmudlc times did not permit
even the most abject poverty to deflect him from his
pursult of religlous learning. There are numerous examples
throughout Talmudic literature of scholars who were _ |
greatly affllicted by poverty. Cited below are several
vivid descriptions of the grinding hardship suffered by

great men and thelr famllies,

There 1s the very striking passage concerning R.Hanina
Ben Dosa. " Every Friday his wife would light the oven
and throw iwigs into it 80 as not to be put to shame, She
had a bad neighbor who sald, I know that these people
have nothing, what then 1s the meaning of all this (smoke).
Bhe went and knocked at the door. (The wife of Hanina) |
feeling humiliated at this retired into a room. A mirecle

happened and (her neighbor) saw thm oven filled with loaves
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of bread and the kneading'trough full of dough. She
called out to hers you, you bring your shovel, for your
bread ls getting charred; and she peplied, I just went to
fetch it. A Tana taught; she actually had gone to fetch
the shovel because she was accustomed to mhracles." (2)
In the seme sectlon, we are told that Rabbl Henina had
éome sheep and the Gemara makes the following comment,

" And Rabbi Hanina Ben Dosa, whence did he acquire goats,
for 1o, he was a poor man," Thus we see that even though
the great Hanina was pover%y stricken, he yet continued

to learn and study.

The following ls an lllustrstion of another nature, On
a cértain occagslon, Rabbam Gamliel went to seeiRabbi Joshua
to apologize to him concerning some mlsunderstanding. He
sald to him: " From the walls of your house it is apparent
that you are a charcosl burner (smith). R.Joshua replied:
Alas for the generation of which you are the leader, seelng
that you know nothing of the broubles of the scholars,
thelr struggles to support and sustain themselves, He sald
to him: I apologize, forglve me. He pald no attention to
him. Do 1t, he sald, out of respect for my father. He

then became reconciled to him." (3) The Gamliel mentioned

here is Rabban Gamliel President of the academy at
Freasident
Jabne, and grandson of Gamliel the Elder, He frequently

engaged in bitter debated with R.Joshua Ben Chananiah,
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It 1s apparent from here that Rabban Gamliel lived
comfortably. He was not aware that other scholars were
less fortunate, and this point becomes clear to him only
upon visiting Joshua. This lllustration seems to clearly
indicate that éome scholars encounbered great economic .

hardshlp in thelr attempt to sustain themselves.

There 18 & vivid example in the Talmud Yomé of ome who
dee?ly yearned to acqulre an education, and who was forced
by meager circumstances to resort to very drastic means.
It is the story of. Hillel, the Elder, who used to work and
éarn one troplk, half of whlch he would give to the guard
at the house of learning, the other half being spent for

his food and for that of his family.

" One day he found nothing to earn and the guard at
the«house of learning would not permit him to enter. He
climbed up and sat upon the window(an aperture in the roof
looking down to the ground floor) to hear the words of
Shemayah and Abtalion, They say, that day was the eve of
Babbath in the winter solstice and snow fell upon him
from heaven., When the dawn arose, Bhemayah said to
Abtalion: Brother Abtalion, on every day this house is
llght and today it is dark, it 1s perhaps a cloudy day.
They looked up and saw the figure of a man in the window.

They went up and found him covered by three cubits of

snow, They removed him, bathed him and arfpinted him and
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placed him opposite the fire and they salds This man
deserves that the Sabbath be profened on his behalf," (4)

Hillel though poor was détermin@d to educate himself,
refﬁsing to be denled, Today, however, no Jewish institution
of learning deliberately turms mway a student who desires
to study, because he lacks the financlel support to pay
for his education. Jewish insgtitutlons of learnlng are
continud uely seeklng new wayse and meanse to accomodate

needy spudents, and help them ln achieving thelr goals,

One of the lowllest Jjobs In early soclety was that of

water drawer, Yet one of the great personalities of the
Talmud, Rab Huna who was Presldent of the Academy at Sura,
wa.s engaged‘in this ¥ind of work., We are told that when

a lawsuly was brought to R.Huna, he used to say to the

yrncaRa e nenieg

litigants: " Provide me with a man Las a substitute) who
will draw water (for the irrigation of my land) in my
place, and I will pronounce judgement for you." {5) Here
we have the case of a great scholar earning hié iiﬁelihoody
as & worker and laborer, and not from his scholarly

abil ity °

Regardless of thelr positlon in soclety, Jewlsh men
throughout the ages have been regarded as equals at the
table of learning. Judalsm has striven to ensure a spirit
of democracy in its system of education and has constantly

urged and exhorted all to gtudy and develop their

intellecpual capaciltlies, Of cousse, 1t is more dAifficult
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for the i1ll and economically handicapped to learn than it
is for others more fortunately situated. However, we have

geen evldence of men, who have fulfilled the commandment

despite great handlcaps,
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Chapter 4
Women and Learning
The Talmud has been accused by some scholars of

deliberateky overlooking the rights of women by denying
them equallty with men in certain religlous activities.
Numerous%ractﬁ have been written concerning the rights
of women in Judalsm, with plenteous reference to Rabbinic
gources, Conéermﬁng the teaching of women, the Rabble
expressed some interesting viewpoints, which will be

explored in this chapter,

The Rabbls taught in a Baraitha that 1t is Incumbeny
upoh the father to £each hls son Tora. In investigating
thle question furthur, they come to the role of women
in teaching the lew, The question is asked: How do we know
that the mother has no duty (to teach her children)?
Because it is written ' k}l/ﬁ?ﬂ<i! (and ye shall
teach) which also reads .)‘«ﬁ 3 ES;\ (and ye

&hallﬂstudy). Hence whoever is commanded to sﬁudy is

commanded, té téach, while whoever is hot commahd@d to

study, 1s not commanded to teach. And how do we know

she 18 not bound to teach herself? Because 1t 1s written !
AR ES ! (and ye shall t’each) . P13 ﬂi 4 E

(and ye shall learn). The one whom others are commanded i

to teach is commanded to teach oh%’s-self, and the one

to teach one's self. How then do we know that ophers are

not commanded to teach her? Because it is writt@n; ' And

whom others are not commanded to téach, 1is ﬁot commanded j
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ye shall teach them your sons, but no¥ your daughters.’ " (1)
Thus the Rabbls uee the grammatical form JP~)\K Avl

to show us that we must only teach boys and not glirls,

An even stronger opposition to teaching women was
volced by Rabbl Eliezer who sald: " If any men gives his
daughter a knowledge of the law, i% is as though he taught
her lechery." (2) This however seems to be directed against
the teachingﬁof the oral law and the higher branches of
study only. For this view of Ellezers was not universally
accepted, beéause we know that Ben Azal regarded it ag

a poslitlve duty to'teach Tora to one's daughters.(3)

A polnt of view stfongly favoring the role of women
in 1earhing ls obtained from Tractate Sanhedrin, which in
describing the ildeal state ascribed to Hezellah, informs
us that at that time women were well educated., We are
told that " Hezekiah planted a wword by the door of the
schoolhouse and proclaimed, ' He who will not study Tore
will be plerced with the sword.' Search was made from
Dan unto Beer Sheba and no ignofamus was found, from
Gabhath unto Antlpris and no boy or girl, man or woman
was found who was not thoroughly versed in the laws of
cleanliness and uncleenliness."(4)The Rabblis understand
this incldent as proof that 1nwthe ldeal Jewlsh state
women also must be educated, Rabbl Moses Isserles in

commenting upon the laws of teaching women states that

1tils incumbent upon women to learn those legal sectilons
&
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which pertain to them. (5)

A negatlve view with one qualification is seen from
the following. The legal code seems to imply that when
a woman learns Tora, she recelves a reward, but'the
reward is not equal to that glven a man. In discussing
this matter Hanina stated, that " He who is commanded
and fulfills (the command) is greater than he who fulfills
it though not'commanded.? (6) Here too we see that man
ls commanded to study ana no£ women, yet at the same time
1f she does learn Tora she receives a reward but not
equal to that of man. Commenting on the question of
obedience to God's law, Lazarus states that " The moral
act finds its sufe basis only when it 1s conéeived a8
prompted by the command of God., When men acts in obedience

thereto the merit 14 greater." (7)

We know of several women who were very well learned in
Talmudtic lore. Beruria, the wifw of R. Melr, was a brilliant
échmlar in her own right, The Talmud relates many of her
achlevements. R.8imlal 1n rebulting a student who desired
to take on too great of an assignment said to him, “ Beruria,
wife of R. Melr and a daughter of R, Hanlna B, Tera&ion ’
who studled three hundred laws from three hundred teachers
in one day, could nevertheless not do her duty (estudy it

adequately) even in three years, yet you propose to do it

in three months." (8)
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The learning of Tora by women is dilscumsed at length
in Sota where the Mishna states: " A man is under the
obligatlion to teach hls daughter fora, so that if she has
to drink (the water of bltterness), she may know that the

merit suspends ipe effect." (9) Here the Mishna informs
us that women should study Buétmin case they do wrong (as
for example, commit adultery) for the fact that they have

studied willl make the sentenée lesgs severe,

Commenting upon the Mishna; Rabbina agrees bhat women
are not commended to learm; but he adds, " When $hey have
their sons taught Secripture and Mishna ana walt for thelp
husbands vuntll they return from the schools, should
they not share (the merit with them). (100 Rabbina feels
that women should shape in the reward of étudy Just as

they share in the act of creating children and in the

vsharing of companionship,

The Rabbls were quick to acknowkedge that women play
an important part in the educatlon of children. For even
though they are not directly obliged to teach thém, thelr
encouragement and moral support 1s necessary for the
children's success. R; Moses lgserles sums up their
feeling on this matter when he says, " At any rate if a
woman alds her son or husband in obtaining Tora, she should

share in their reward." (11)

ES .
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ng%kbﬁud&h Hanasl was of the bellefl that women had more
underst&nding then men. R, Hisda gtated: What is Rabbi's
- reason. Because it is written in Seripture: " And the
Lord God bullt the rib (wayiben and the rib made he)
which teaches that th@"Holy One blessed be He, endowed
the women with more und@fstanding.ﬁ (12) The Talmud
tells us that Waylben has the same“raotmaé Bine and Bina
meahs understanding, hence his reason that women had

more understanding.,

Rabbl Judah also commented that a son reverences his
father more than his mother, because he teaches him Tora.
Therefore (he added) " The Holy One, blessed be he, puts
the fear (fevefenOej of the mother before that of the
father.& (13) This was done in order to equalize the
balance: éndﬂthua emphasize the equal responsibility of

both mother and father in educating the child.

It 1s interesting to compare the attitude of the Rabbisg
conéerning women in respect to learning with théir attitude
concerning women regarding the fulfllling of commandments,
We read that " All affirmative precepts limited to time
(cauged by tiﬁe) which are performed at particular times
or seasons, men arw liable and women are exempt." (14)

This commandment applied to ritual ceremonles 1iﬁewthé

putting on of tephllin, and 18 in a sense gimilar to the

gplrit of the laws concerning teaching. It appears then
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that though some Rabbis feel that women should be accorded

every right ln learning, the majority feeling ls that

they should not indulge in learning.
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Chapter 5
Rebbinic Conception of A Teacher
Today modern educators are constantly Pevealing new

nethods for improving teaching. From studies in the flelds
of personallty development and péychology, educators

are seeking to lmprove teaching technbques and enrich the
learning experience, Our Rabbls of old had many keen
Ingights into the psychology of teaching, which we shall

investigate in detail.

Patience is g necegsary virtue for one who desires to
teach. Occaglonally it may take a great deal of explaining
and re~explaining to get over a polnt which students have
diffiiculty grasping. The Talmud has some advige for
teachers on the art of embhasizing a lesson. In Erubin
(545) we are told: " It is a men's duty to teach his
ﬁupii hid lesson fo&r'times. For“this is arrived at by
means of a kal vochomsr, Aaron who learned Tbom Moses
who had it fiom the Omnipotent had to learn his lesson
four times, thus how much more so an ordinary pupll who

learns from an ordinary teacher."

EN

We are told that the impatient teacher canndt teach, (1)
Sometimes 1t is ¢ diffilcult for a teacher to understand :
why & person cennot absorb a lesson the first time given’,
The teacher must explore whether the difficulty lies
within him, in his approach and ability to teach, or if
1t lles in the student, in his readlness, emotlional ag

well as intellectual to learn, Therefore the Rabbis felt
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that 1t was the duty of the teacher to teach until the

gtudent mastered the subject matter.

Thus R. Akiba tells uet: " Whence 1s 1t deduced that a
man must go on teaching hig pupll until he has mastered
the subject? From scripture where it says, ' And teach
thou it to fhé Children of Israel,' (Emphasizing teach) .,
And whence is 1t deduced thét it m&s% be taught until the
students are well versed in 1t? (Arranged in order in
thelr mouth). From scripture wﬁéfe ik says, ' Put it in
thelr mouthé,‘rﬁgéég we see the importance of exploring
the difficulty in the teachors) And whence is it inferved
that 1t is also his duty to expléin to him the reasons
(that i1t 1s not enough to teach dogmatically). It has been
éaid, " Now these are £he ordinences which thou shalt put
before them.' " (2) This would seem to indicate that it
ls also the jog of the teacher in addltlon to an
examination of hls own teaching, to prepare the student
Intellectually amd emoplonally for tﬁé material to be

absorbed.,

The following is an illustration of & Talmud teacher
who had great patience. " R, Pereda had a pupil whom he
taught hils lesson four h&ndred times before the labter
could master 1t. On a certain day having been requested
to attend to a religious matter he taught him ae usual,

but the pupll could not master the subject. ' What,' the
magter asked 1s the matter today? 'From the moment,’
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the other replied, ' the master was told that there was

e religious matter to be attended to, I could not concentrate

on my thoughts. At every moment I imagihed, now the

master will get up. ' Give me your attention,' the master
sald, ' And I will teach you again,' and so he taught

him another Qour hundred times. A Bath Kbl issued forth
asking (R.Pereda).'Bo you prefer that four hundred years
shall be added to §8ur life or that you and your
generation shall be privileged to have a share in the world
to come?' ' That,' he replied, ' I and ny generation

shall bé~pfivilegéd to have a sﬁafe in the world to cbme.’

' Give him both,' sald the Holy One, blessed be He." (%)

Here we see an example of a student who feared that
hig professor would walk out on him, in order to keep an
appointment. Therefore the teacher assures him with great
love, understéNnding and patlence that he will do no such
thing and we see in how great esteem this approach is

held by God.

The Rabbis wanted men to teach Tora, They realized,
however, that men had different reasons for entering the
teachling profession, nevertheless, they repeatedly
stated that even 1f a man's reason for teachlng were of
an ulterior nature at the'start@ it would in the end be

for the love of teaching.
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" Raba contrasted (two verses). It i1s written: ' For

thy mercy le great unto the heavéns;' whereas 1t Lig also

written, ' For thy mercy ls great above the heavens,.’

" How is thils to be explained? Here it refers to those who

perﬁorm (Godfs behesﬁ)for iﬂs'own sake,(}o them his mercy
is greatﬁaboée the heavens)., There it refers to those who
perform i1t with an ulterior motive (not for its own sake).
And thls 1s in accordance with Rab Judah, for R.Judah |
sald in Reb's name: A man should alWayézoccupy himself
with Tora and good deeds, though it is not for their own
sake,'for out of dolng good with an ulterior motlve, there
comes doing good for its own sake." (4) Thus we can say
that teaching 1s one of the eategqiiéarwhich falls into

" The performing of God's command," and even though at

first you might not teach for God's purpose, in the end

you will,

A great problem encountered in all teachlng situations
lg that of discipline, Modern educatlonal practice seeks
to strike a middle of the road way, in which students
will feel that teachers are interested in their welfare
and yet at the same time not interpret this cond érn as
an implicit grenting of license to do as they please in
the classroom. Rabbl Yehuda Hanasl once expressed his
opinion concerning discipline. In the last momé nts of his

1ife he called for his eldest son. " When Rabban Gemliel

entered he entrusted him with the tfaditions and
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regulations of the Patriarchebe. ' My son,' he sald to
him, ' Conduct your patriarchate with men of high standing
and cast fear among the students,' " (Introduce a fimm
diseipline in the college)s (5) Thus we see that R.Judah
strongly felt that the teéchér-should be the sole master

in the classroom.

Elaborating upon the matter of ddbscipline the text goes
on to state, " But surely this (keeping scholars under a
discipline which many might regard as degrading) is not
proper. For 1s 1t not written in scripture, But he
honoureth them that fear the Lord,' and the master sald
that this text might be appliéd to*Jehoshapat, ¥ing of
Juda, who on seeiﬁg a scholar, used to rise from his
ﬁhrone, embrace him and kilss him and call him, ' my master,
my master, my teacher, my teacher,' This presenﬁs no
difficulty: phe latter attitude is to be adapted in
privabe; the former in public." (6)

In the classroom the teacher bhe complete méster wlth
no 6pportunity for any real demonstration of student
teacher friendship. Outside the classroom, however, the
student can be greatly instrumental in helping to create
& real warm relatlonship. Though Zehoshapat was king, he
1s deplcted here as glwing the same kind of respect to

his former master as any other mortal,
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Teachers are constantly seekling new methods of testing
students. During the last few years many new plans and
ldeas have been advanced concerning testing. New ways of
testing have been set forth, with the constant goal in
mind of improving the student's understanding of the
material, New pedagogilcal methodology seeks not so much
the retention of material as the development and q ﬁwwﬁw

broadening of the conceptual processes, The Rabbls also

urged the teachers to concentrate on this area,

The Rabbis also urged the teachers to sharpen the mind
of students through testing, The Talmud Berachoth provides
us with an excellent example of one teacher's manner of

fulfilling this precept.

The incldent here revolved around the interpretation
of & Mishna in B@rachoth. The Mishna reads: " If one
in praying says, ' May thy tender mercies extend to a
bird's nest: be thy neme mentioned for the good, or we
give'thanks, we glve thenks, ' he is silenced." (7) Here
the Mlshna explains that we do not tell God what to do

with his mercy.

" A certain reader went down before the ark in the
preéenc@ of Rabba and said. ' Thou hast shown mErcy to the
bird's nest, show thou pity and mercy to us.' Sgld Rabba:
How well this student knows how to placate hls magter,

Sald Abaye to him: But we have learnt, he is silenced, he

1s sllenced? Rabba too acted thus only to test Abaye." (8)
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4 Here 1s a case where Rabba the teacher deliberately

, bretends_to agree to a wrong interpretation of the Mishna
-

{ kn order to test Abaye the studenmt.

|

; The Rabbls did not set up a detailed set of rules with
whiéh one needed to comply in order to qualify as a
teacher, However, theyhid staﬁe that a man needed to be

w of sound moral character in order to teach, Iﬂ@ man was

% ) not decent and humane, he was not qualified to teach, even

1 Lf he were a great scholar,

This attltude 1s exemplidiled in the following passage.,

R, Jochanan said: " What means the text, ' For the priestés
k lips ehould keep knowledge and they qhould seek the law

I at hls mouth: for he lsg a messenger of the Lord of Hosts.,

ﬁ ' It means that if the master is like unto a messenger of

) éhé Lord of Hosts, they should seek at hls moﬁth, bat if

he is not,'they should not seek the law at his mouth."(9)

{ Thus we see that the teacher sbould-be»like ﬁaemessengérw

\ of God whom we assume to be ethlcally and morally éerfect;

The teacher of old was master of hiis classroom at all
y times. We can plcture him sitting up front in a diamond
51 shaped room with all the pupils facing him. Yet at the
j? same time he was enjoilned by the Habbis to show no

fi deference or partiality to any gréup of students because

of famlly background or speclal rank.

‘As already mentioned the Rabbis felt that the truly

gifted teacher would grow with each new teaching experience.
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They felt that his worth inéreased with each Pasging day
because of the constantly developing insightg which he
galned, To their minde a mature teacher was one who found

new meaning and import in his material,

This observation is born out in the following statement-
by R, Hiya B.Abba, Speaking in the name of R. Johanan
he said; " With reference to the scriptural texts ! whoso
keepeth the Tig tree shall eat the frult thereof,' Why
were the words of the Tora compared to a fig tree? Asg
with the fig tree (since all 1ts fruits do not ripen at
the same time) the more one searches 1t the more figs one
finde in it. So 1t Ls wibh thewords of the Tore,the more
ome studies them, the more relish he finds in them." (10)
The Rabbls fhus felt thet the longer a teacher works with w
his material the greater would be hig understanding of it,

Another aspect of teacher growth was clted by Rabbi, f‘

who sald; " Much Tore, have I learnt from my masters, more

from my follow students and from my disciples most of all H(ll)

The teacher who is willing to learn from his students, even

though they are younger than he and less experlenced, hag

- within him the capacity for great growth,
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Chapter 6
The Duties and Responsibilitles of A Student
There”are cartaln rules of decorum and courtesy to
which students are expemted to adhere, when in the
classroom, The Rabbls of o0ld formulated some general
principles which they felt should gulde the conduct of
students. Many of thelr sentiments were sound not only

for thelr time but are of real value today,

The Rabbls have always insisted that respect and
couftesy be shown to all regardless of the time and
sltuation. Aware of the fact that classroom situationg
can sometimes get out of hand in the heated discussion
of the moment, they were extremely careful in congldering
the problem of classroom behavior. They urged students to
be respectful while debating with the teacher and never
to shame him, " Sald R.Hiyya to Rab, Son of Illustrious
ancestors, havé I not told you that when Rabbi is engaged
on one tractate you must not question him about another,
lest he be not conversant with it., For if Rabbi were not
& great man, you would have put him“to shame, for he
hight have answered you Incorrectly. 9till now he has
answered you correctly." (1) Here we see that even a man
as great as Judah Hanasl mlght not be able to recall a

point of law upon sudden questlionning,

The Beer Hagola refers the student to Tosephta
ﬁanhedrin, Chapter 7, Tosephta 7, which he feels lends
light on this subject. There we are told that this
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admonition enjoins us not to question the master even
on the subject under dlscussion, but confine 1t to the
rarticular phase of the questlon. For example, 1f the
subject 1is céncexming the Bablkath and the chapter deals
with carrying things from domicile to domicile, he‘shail
not be asked what to do if a barrel breaks open on the

Sabbath, (2)

Since this Tosephta is closely related to the materilal

under discuaeibn, I shall quote it in its entirety. (3)

They may not ésk or answervquestions whille '

stending too high up, too far away, or

behind the members of the court. They may

only ask relevant questions and ahSWer to

the point. They may not put a question on a

matter Which involves more than 3 legal

declsions. If one member put a question

while another spesks not asklng a wuestion,

attentlon is given to him who puts the

questlion, If one asks for a precedent, he

must say ?hI ask for a precedent." If one

agks a reie#&nt questlion and anotﬁef asks an

irrelevant question, they answer him who puts

the relevant wuestion. If one asks an

lrrelevant question he must say, " My

question 1s not relevant" so R. Méir; but

the majority hold that the practlce of the

law need not be wholly bound up with what
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is relevant(that is the Torah is not an utterly
inelastic system). Attentlon 1s pald to what
18 relevant rather then to what is not relevant,
to what 1s a precedent rather than to what is
ho precedent, to Halacha rather than to Midrash,
to Midrash rather'than Haggada, to the argument
from less to greater (a fortiorl argument)
rather than the argumént from analogy, toma
n@uber of the court rather than a disciple,
and to a dlscliple rather than to an ignorant
man, Butuwheh it 1s a case of declding between
bwo members of the court, or two disciples,
or two lgnorant men or two Halakoth, or two
questions or two answers, or two precedents,
the authority for the declsion at such a
polnt lles with the speaker of the court.
Thpugh this section deals primarily with court procedure,
it 1s partially relevant to our discussion, since it
also conslders the attendance of grown up students at

- these segslong,

The student should have respect for his teacher and
resﬁect for learning, and shduld not put the classroom
to profane use. The Rabbls looked upon irreverences in
the classroom as an insult both to the teacher and to
the study hall. " Rabbl Zera sald: whoever sleeps in
the Beth Hamidraéh hls khowledge shall be reduged to
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tatters. (He shall forget most of 1t; retaining only
scraps) . Fbr it 1s written, ' And drowsiness shall

clothe a man with rags.' " (4)

The question of interruption takes on & different
aspect when faced with the need to Fulfill a commandment.
Ordinarily when e student began his work he was not to
be interrupted for any but the most compelling reason,
They frowned upon any activity which distracted the ciass
from the business at hand. " Our Rabbis taught: if
people were sitting in the Beth-Hamidrash and the
llght was brought in at the termination of the Sabbath,
Beth Shammail says that each one says & blessing over it
for himself, while Beth Hillel says that’each one says
a blessing on behalf of all because it says, ' In the
multitude of the people is the king's glorg.' Beth
Hillel at any rate explain their reason, but what is
the reason of Shammai? It 1s probably to avoid an
interruption of study'(éne may be in the middle of
a difficult part Just at the moment of eaying Amen).

It hastbeen similarly taught: The members of the
household of Rabban Gamllel did not used to say, 'Good
health ' (to someone who sneezed) in the Beth Hamidrash

50 a8 not to interrupt their study).? (5)

~

When a student began his work, he was to be left alone

in quiet, and not to be disturbed. There are times,

however, when something lmportant and unexpected arises
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during the study hour., The Rabbis discuss thig possibility
saying that 1f a man 1s required to fulfill a commandment
during the hour of study, and no one else can be found

to do it, then he must &o 1t. (6)

There are times, however, when a student does not
undérstand the material under consideration, but hesitates
to admlt this for fear of appearing inéapable, therby
invoking the ire of the instructor. The Rabbis were aware
of this possibllity and enjoined the student to speak
up, They realized thet bashfulness was a hindrance to the
mastery of the material and sald that a $udent should

question hls instructor until the matter becomes clear

in his mind. (7)

The Rabbls advised any student who an BZered his

teacher by falling to grasp a point to say. " Rabbi, it

is Tora and I must come to undersﬁand 1t and my capacity

18 iimited.f,(S)

- - -

The student wag constantly urged to use all possible

means to simplify and facilitate his learning. " R. Joshua
B. Karka sald: Whoever studies the Tora and does not
review 1t 1s likened to one who sews without reaping.R.
Joshua sald: he who studies the Tora and then forgets 1t
is 1like a woman who bears a child and buries it. R.Akliba

sald, ' Chant it every day, chant it every day.' (Review

thy 1eérning with a chant. In order to ald the memory
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& system:of chanting was used both for study and revision)." (9)

The Rabbig felt that the verbal repetition of material

was of primary importance in the learning experience.

The use of memory aids is recommended as o mean& for
simﬁlyfying gtudy. The fact that 1t is necessary to resort
to speclal devices such as mnemonics and the like, in
order to acquire a knowledge of the Tora 1s in line with
the thoughts of R.Abdimi B.Hana. (10) While @iscussing
the Biblical verses, " It is not in heaven, nelther ks 1t ;
beyond the sea, but the word is very nigh unto thee," (11)
he concluded that the Tora 1s within the grasp of ali -
men, and that memory alds can be of immeasurable help

in understanding it.

The Rabbis feltfthat a student should set aside a
givén amount of time each day for study. Knowing that
learningrdoes not gome easy Hillel admoniéhed; " Say
5not when I have lelsure I will study, perchance*thou will
uﬁever have leisure." (12) Constant study is therefore

a necesslty for suoéeéfui learning results.

Bince a student had so much material to cover, the
Rabbls suggest for condideratlon certain prénciples of
studylng. They tried to help him economize his time
wisely. " Then R. Safra sald on authority of R,Joshua
B. Hanania; What ls meant by ' And thou shall teach them

diligently." /o AN 3lg | unto thy children?' Read




not /p\J\JJ 21 put /p‘JA QS;;LI (divide into
three)s: One should always divide his years into three,
devoting & third to Mikra and a third to Mishne and a
third to Talmud." (13) Tosfoth also tells us that esch
day should be di&ided‘into three, We see here that s
person should dlvide hie studying time into three parts,
devoting a third each to Mikra, Mishna and Talmud

respectively,

Men were advised to build up their store of knowledge
slowly and painstakingly and not to try and become
scholars all at ohce., They were admonished to do things
wlsely and 1in a reasonable way. Sald Rabba in the name of
R.Hunas ' If one tekes his studies by héaps at a time,
he‘will geﬁefit bat 1little, but 1f one gathers knowledge
little by little, he will gain much." (14)

-

The Rabbls felt that a teacher alone was not sufficient
in helplng & student learn the law, They felt that it was

necessary to have someone to study with and to review

- wlth in order to insure the maximum results. Therefore

R. Joshua B.Perayah said: " Provide thyself with &

teacher and get thee a fellow (e dlsciple)." (15)

The Talmud frequently discusses the beneflt of group
study. We find the following comment in Berachoth. " The

word ’ T‘QJQ implies, make yourself into

kittoth to study the Tora since the knowledge of Tora can
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be acquired only in association with others, as statedq by
R.Jos@vB.Hanina.? (16) Thus we seetthat they felt that
gréup study wa,g %hé bést means of transferring information,
Thls practice i1g still followed in Jewish 1ife today,
Whehever men come together for study. For whether it igs
for the relaxing study onaSabbath aftefnoon or the more
rigorous study for Rabbinical training this custom 1s

st1ll practiced.

The best way to study a lesson or discuss a lecture is
by first reading it over carefully and only after one
18 acqualnted with the text should one begin to analyze
1t for its deeper meaning."Be silent (has) and then
analyze (katteth). (First iisten to the teacher and
then discuss whet he has sald)l. For Raba saild: A man
should always first learn Tora and then scrutinize it." (17)
The Rabbls here make a play on the word katteth ,whichﬁ -
means tear apart or analyze and thus we see the

Rabbinical emphasis on silent study accompanied by analysis,.

Often times teachers adeise students to read their
assignments aloud while studylng them., This glves the
syudent greater familiarity wlth the material and is a
great help In getting him to learn the materhal more
quickly. " Beruria once discovered a student who was

learning in an undertone. Rebuking him (she kicked kim).

She exclalmed, ' Is it not written, ordered in sll things
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and sure.' If Tora is ordered in your 248 limbs it will
be sure, otherwise it will not be sure,”" (18) Here we
have an indicatlon of a strong feeling fof studying out

loud,

We are told of etlll another case concerning the
problem of studying aloud. " Semuel said to R.Judahi
Shimena (keen witted) open &our mouth and learn the
Talmud, that your studles may be retained and that you
may live long, since it sald, For they (the words of
the Tore which includes both written and oral law) are
1ife unto those that find them, and a healing to all
their flesh, Read not, ' to those that find them®
/’) ' ‘c:’)ﬂ&-bu‘o ' to him who utters them | ! ‘03 ”S
with his mouth.' " (19) Here again is another exaple

of the emphasis#oﬁ reading out loud,

The Rabbils felt thaet a student should not let his
evehings go to waste, but ahoﬁld utllize them in study.,
" Resh Lakish said¥Whoever occuple§ himself with the
study of the Tors by night, the Holy One, blessed be he,
draws over him a chord of lovingkindness of his protection
by day, for it is said: ' by day the Lord doth command
his lovmngklndness,' because ' by night his song{the Tora)
is with me.' " (20) Moses Isserles felt that a man geins

most of hiséknoﬁledge in the evening.

The Rabbls have an interesting comment concerning the

season beginning in late Bugust. Fearing the loss of




time from daytime study, because of the shortening of
the days beginning with thls perioed, they made the
following statement. " From that day onwards (15th Ab)
he who adds (from the night to the day). (For the A
purpose of study, the daye shorten and the hours of
study would consequently diminish unless part of the
night were also devoted to the same purpose.) He will
also add length of days and years for himself.'And

he who does not add from the night to the day decreages
his Pears. What is meany by decreases, Re.Joseph
expounded: Hls mother will bury him(He will die in the

prime of 1ife).(21)Here we have Rabbinical opinion

which enjoins“ué not to decrease study just because
the daye are getting shorter but to make up fok it by
using the night,

The Rabbis were interested in seeing that the students
obtalned a good basic education before undertaking
advanced work. They did not’want a student to blte off
more than he could chew., " As soon as a man goeth forth
from Halachic to Scriptur; study he no longer has peace,
(Because the Halacha provides the ultimate ruling for
conduct), And Samuel salds It meand one who leaves
Talmud for Mlishna(without Talmudic explanation and
discussion the Mishna may be misleading). And R. Johanen

- sald: even 1f he goes from Talmud to Talmud." (22)

According to Rashl from the‘Palestinian Talmaddtobthe




Babylonian, (which was more difficult) but according to
Tosfoth from elther to the other before the first is
properly understood. This emphasizes the necessity of |

gradual progress from easy to move difficult material.

They also expressed their feelings concerning married

students, Our Rabbis taught: " If one has to study Tora

and marry a wife he should fifsﬁ study and then marfy@
But if he cannot live without a wife, he should first
marry and then study., Rab Judah sald in Samuel's names
The Halagha 1s: a man first marries and then séudies.
R.Johanan said: With & millstone around the neck, shall
one study Tora. Yet they do not differ: The one refems to

ourselves (Babylonians); the other to them, (Palestinians)(23)

Commenting on the discussion, Rashi says that the
Babylonian scholare used to travel to Paléstine, the
home of the Mishna, Thus they were free of household
worries, and so might marry before study. But the
Palestinians, studylng at home and bearihg famlly responsibilities
could make no progress if married and so were bound to

study first, Tosfoth reversed Rashi's interpretation.
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Chapter 7

Materlial and Theologlcal Rewards of Study

The Rabbls felt that one should not use learning
forvmaterial gain. At the same time when the Talmud was
complled and during the perlod lmmediateky foilowing,
living@ggditions were entlrely différent. Men did not
depend on teaching for a livellhood, for them teaching

was a privilege.

It 18 only in recent timeg that the need for having
full time Rabbls has become acute. In &bhrly times, the
Sages earned thelr living from other means, Learning
for them was a divine command and joy but théy did not
serve communlties on a full time baslis as ls done today.
Some of the great personalitlies of the Talmud were engaged
in work which required the use of thelr hands in manual
labor. Men like flochanan the Sandlemaker, Igsac the
Smith and Ephraim the Taillor earned their keep from

thelr trade, while also giving religious instruction.

The Rebbls stated that i1t was forbldden tofeach the
oral law for renumeration, although they allowed the
teaching of the written for compensation. " The gemara
asks, whence 1s it préwed® (that it is forbidden to take

payment for giving dedisions on Jewlsh law and teaching

the Tora)., Rab Juda reported in the neme of Rab: ' Behold
I have téught you;‘ Just asg I teach you gratuitouéely,
so shall yogm&ﬁngmgratuitousely. It hag also been

taught to the seme effect, Scripture says: ' Even as

E)
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the Lord my God commanded me ' (intimating), Just as I
teach gratultousely , so shali you teach gratuitousely.
And whence do we arrive that if he cannot find someone
to teach him gratuitousely, he must pay for learning?
The text states: ' Buy the truth,' and whence do we |
infer that one should not say, ' As I learnt the Tora
by paying, so shall I teach it for péyment?' The text
statess ' And sell 1t not.' "(1) Obviously’ﬁhére is a

strong féeling against teaéhiﬁgﬁfor noney.

The Talmud raises an amblvalent attitude to the
question of taking compensation. " Where a fee 1ls taken
it may be accepbed only for Scripiure, but net for Midrash,
Now, why does Midrash differ, that renumeration is
forbidden. Because it i1s written, ' And the Lord
commanded me at that time to teach“ypu,' and it ls also
written, ' behold I have taught you statutes and
judgementé eveh as the Lord my God vommanded me.,' Just
as I taught you gratultousely, so you must teach
graﬁuitousely. Then should not Beripture too be unrenumeratedf
Rab said: The fee is for guarding the chlldren. R. Jochanan |
meintained: The fee 1s for the teaching of accentuation.," (2)
Though it is impossible for us to draw a clear cut S
conclusion as to thelr feelings concerning fees, the

Halacha states that one who has no other means of supporting

himself may accept a fee Tor teaching., (%)
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Bhere 1s a vivid passage in Nedarim which gives us
cleér inslght into the minds of the Rabble and their
love for learning. " It was taught: 'that thou mayest
love the Lord thy Géd‘and that thou ﬁayesb obey his voice
and that thou mayest cleave unto him.,' (This means
that one should not say, I will read écfipture that I
may be called a sage; I will study that I may be called
a Rabbli. I will study to be an elder(member of the
8anhedrin5 and slt in the assembly of elders, but learn
out of love and honor will come in the end, as it is
written, ' bind them upon the fringes, wrlte them upon
the tables of thine heart.' (Make it an integral part
of thyself, nol aslsomethiﬁgﬁoutside of thee, cherished
only for its own worldly advantajge)." (4) Here the lesson
enjoins us to study out of love and not for personal

aggrandlzement.

They also felt strongly against making use of
prominenge galned from learning." R.Eliezer, son of R.Zadok
sald, Do good deeds for the sake of their meker (God
who decbeed them, Ren) and speak the words of the Tora
for thelr own sake, Make not of them a crown wherewith

to magnify thyself, nobt a spade to dig with." (5)

The Rabbls have glven ample evidence throughout the
Talmud of thelr resoluteness that none should use his
SCholarship to unfalr advantage, Even in extreme cases

were they loathe to use eminence achleved from learning,

" R. Tarphtn was found by a man eating of the figs, when

-
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most of the knives had been folded, whereupon he threw
him into a sack and carried him, to cast him in the
river. ' Woe to Tarphon,' he cried out, ' whom the man
is about to murder.' When the man heard this ( that he
was R.Tarphon ) he abamdoned him and fled., R.Abbahu
sald on the authority of R.Hananiah B.Gamliel: All his
lifetime that plous man grieved over this saying, 'Woe
1s to me that I made profane use of the crown of the
Torah.' (Over saving his life by revealing his identity),
For Rabbah Bar Hanah said in R.Johanan's name: Whoever
ﬁuts the crown of the Tora to pbofane use is uprooted
from the world. (This 1s in accordance with the general
view held that oﬁe_should derlve no beneflt whatsoever
from Tora)." (6) Even though this was an unusual case,
it agéin éléafly demonstrates the polnt that no one has
a right to use hls scholarship for personal gain, not
even a scholar to save his life. The Rabbis indicate
that better were he to dle than use learning to save

hisg 1life,

With the passage of time, some men have applied
themselves solely to serving their people as Rabbls and
teachers. They recelve a salary from the Synagogue much

as other men recelve monetary compensation for their

gservices,
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Moses Isgserles quoting the commentary of Abravanel in
Aboth, tells s that 1t was the custom of all Jewigh
communities to give the Rabbl a certain salary, This
wag done so that he would not be forced to engage in
manual labor before men and therby lower the Tora in thelr
eyes. Although our sages sald: " Whosoever studies the
Tora and does not at the same time acquire a manual trade,
hls knowledge of the Tora will be nullifled and bring
sin," (7) This does not apply to the Rabbis. Rabbls and
commﬁnal leaders were exempted from this decree and were
pald thelr salary as compensation for the time which

they gave in the performance of their duties.

Maimonlides dld not oppose the renumeration of scholars.
Glazer (8) tells us that he opposes paying scholars who
do nothing in return for the gifts they receive., Thils he
felt would be enjoying the frults of the Torah in this
world. Joseph Caro, the compiler of the Shulchan Aruch,

however, was violently opposed to this law. (10)

Whlle in a formal sense we no longer fulfill the
Rabbinic injunction of teaching without renumeration,
nevertheless 1n a very definite way the spirit of learning
for the sake of learning 1s still fulfilled by dewish
scholars today. The very selection of such a career is

‘evidence of a deslire to help in the transmission of the

great cultural herltage which is Judailsm.
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The Rabbls speak of another kind of reward, the
splritual reward for learning., " And there are some who
say Resh Lakish sald: Whoever occupies himself with the
study of Tora 1In this world, which is like the night,
the Holy One, blessed be He, draws over him a cord of
lovingkindness in the world to come, which is like the
day. For it 1s sald: ' By day the Lord doth commang

hls lovingkindness, for by night his song is with me.' " (10)

Perhaps the statement of R.Tanhum B.Hanilai could best
be applled to the student who never fails to find thme
for study. He said:bv He who starves himself for the sake
of Tora in this worlé, the Holy One, blessed be He, will
fully satisfy in the next, as it is written, ' They
shall be abundantly satisfled with the fatness of thy
houge, and théu shalt make them drink of thy pleasures.' " (11)

We are constantly reminded that whoever labors in the
study of the law wlll be justly rewarded. R.Meir said:
Engage not overmuch in business, hut occupy thyself with
the law, and be lowly in spirit before all men., If thou
neglectegt the law, many things neglected shall rise
agalnst thee, but 1f thou laborest in the law, he has

abundant reward to give thee." (12)

~

Though the Rabbls do not discuss the precise nature
of the reward to be received by those who fulfill the
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commandment of study, they do nevertheless, steadfastly
malntain that a reward will be fortheoming. This 1s
beautifully stated in the great eplthet of Pirke Aboth,
" He used to say: It 1s not thy part to finish the task,
&et thou are not free to deslst from 1t. If thou hast
studied much in the law, much reward will be given thee,
and falthful 1s thy taskmaster who shall pay thee the
reward of thy labor. And know that the recompense of the

reward of the righteous is for the time to come," (13)

RN
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Summary

In this thesis I have dealt wlth the Rabbinlc concept
of adult education. Throughout Jewish history our people
have been cohstantly'exhorted to broaden their knowledge
and make study a vital part of their lives. Learning was
not to be restricted to any one group of people but was

urged for all as a prerequisite to mature understanding,

This thesis consists of 7 chapters in which the opening
chapter, " The Importance of Learning " discusses the
Talmudic éoheepﬁ of learning in all 1ts aspects, In thig
éhapter we learn that no one is freé from the injﬁnotion

" And the étudy of the law is greater than them al1l,'

- “

Chapter 2, " Places end Times of Learning " presents

a detalled his%ory of the great academies of Palestine W

and Babylon, It also briefly singles out for comment some
of the great teachers of the past, Here we also learn !
about the restrictlion imposed on learning because of

mourning and fasts,

" Democracy in Learning" gives us some interesting
and~iﬁtimate facts about tﬁe llves of some of the most

famoug Rabbls of old.

The Rebblg had some interesting views on teaching
women. There are some sharp dlfferences of opinion in
this matter though the majority are of the opinion that

women should not indulge in learning.




They had a well defined plcture of the competent
teacher, In addition to this, they had some lnteresting
vlews on educational psychology both of which are
dlscussed in chapters 5 and 6., We have a good baslis in
these chapters for comparing the Rabbinlc conception of

adult education with that prevalling today.

Though the communal structube of our society is vastly
different from that of anclent times, it is interesting
to trace Rabbinic thlnking regarding the materlal rewards
of study. It enables us to learn mugh about the way in
which the éarly scholars conceived of thelr roles as

teachers, Thls together with the theological rewards of

study formé the background for the final chapter,
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